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."mo Ooijsinq Procasses of Anxious and Non-mious Writers:

7 A Naturaliltic Study

. Writing anxioﬁy plagues botwun 16-25 porcom:l of colioqo students, men
and women alike, and countless othorl who, though functioninq as woll as
anyone olu in other respects, cannot write confortably -= iF at all. Given
a problem of this mnitMe ' it is useful to examine the composinrg processes
of such writers, and to compare how they write with the cbmposinq proéiuu
of non-anxious writers. What can we learn f:om how each group writu that
will be of benefit to the writers therein? Are there significant and
comistont differences between the ways anxious and non-anxious writers work?
Can a knovlodqo of the processes of thoi.r non-anxious peers help the
anxious writers writo with greater ease and offic,oncy? This paper will

attempt to answer these questions.

The information is derived from several sources:

1. My observations of several anxious and non-anxious writers --
undergraduates in writing and literature courses, graduate students in various

fields, while they were writing or trying to write.

-"( | . 2, My analysis of the commentary, self-study, and (in some cases)
writing performance of participants in workshops on Reducing Writing Anxiotyz -
which I have conducted at Washington University (St. Louis) and the
" ) e bt

College of William and Mary, 1977 - present.

0 Paper presented at the College Ccmforonco on Composition and Cmunicntion, thinqton,
e) D.C., March, 1980 @Lynn 2. Bloom
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3. My analysis of the counontaxyﬂ self-analysis, and writing performance
» of, anxious and non-anxious students in my freshman and advanced writing :
) courses at the colioqo of William and Mary (1978 - present), supplemented

by observations of my basic fresiman writing students at the University of New

Meaxico, 1978.

The participants in the case studies worof“obsorved in more than one
. category. ' A student in the wfiting ~Amc:l.ot:y Workshop would la ter enroll in
one of my writing courses, where I learn how students write through an early

paper or "My Writing Process," bi-monthly conferences about their writing, and

-

the usual informal observations and continuing discussions that occur between

teacher and students throughout the semester.

'At the outset of the investigation I determined which writers Qore
highly anxious and which Qure not through severalnLoasu:ea.. High overall
scores on the Daly and Miller twenty-six item measure of'ﬁritinq App:ohonlion3
usuallf'indicato very high writing anxiety with its host of related problcfm';4

very low overall scores usually indicate the converse. This is-iarqely an
attitudinal measure.
If the writer's lCOtOI fell within the normal range (on a bell curve), I

ulod a combination c¢f pcrsonal observations of the writer, the yricers' self-reports,

a behavioral emphasis; and high.scorol on four or more of the following items
from the Writing Apprehension scale. These almost invariabiy point to writers

with problems related to anxiety:

1. I avoid writing.
2. I am afraid of being cvaluated.

7. My mind goes blank when I start to write a compoiition,
13. I;m nervous about being evaluated. : "
16. I can't write my ideas clearly.

2l. I have a terrible time organizing my ideas. !
23. It‘s hard for me to write a good composition.
24./ I don't think I write as well as others.

25. I don' t like my conpositions to be evaluated.

3

[ nulbo:l correspond to the items on the writinq Apprehension scalzﬂ
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Of this list, itens 1 (procrastlnatlon)..z and 25 (fear of evaluation), and
21 (difficulty with organization) are the most rovoaiins 1ndlcators.6' Even
here, houovof.'lono anxious uritorg may be dedeiving @homaolvos; two of the

" ten I'have studied. most intensively l;j that they seldom “avoid writing,"” when
I know from their performance in my advanced ﬁntm;_ class that they are inter-
mittont procrastinators. In fact, one still owes me a term paper from a previous
course.

The a;eragc score of a randon sample of the anxtous writers studied here
is 71 Z-20.15 points higher than the average score of a random sample of the
non-anxiéua writers studi;d here, 50.6. Yet many of the anxious writcrs'lscorea
weres in the 50s--as were many of the scores of the non-anxious wrlteis. For
1nd1§1duals, sums of.ihe scores are themselves insufficient as pmidictori if,
they fall much below ?5--which ;ould imply an average score of 3 out of 5 om
every ltem, : y | _ 'j
Yot; as my observations have indicated and the case studies below will

reveal, certain aspﬁcta of the composing processes of tho'nnxloﬁs writers differ
consideradbly from those of the non-anxious writers, even thongh their Writing
Ap@rehonslon scofol may be comparable., For the purposes of thii study (3nd also
as a teacher or workshop instructor trying to help the students to write well,
with offlcioﬁcy and ease), I have sought as iotal. naturalistic view of the
students' behavior before and during writing ai poasiblo.t This has includeg.
infornatlon about whether or not they got down to work immediately or put it
off, whether they were self-distracting or oasiiy distraétqd by others, and
were uneasy or:caln while writing, among éther aspects, I alao‘trled to odbtain
Anformation on the timo..mothod. and effort the participants expendec An invention,
ptowrlting. or;‘nizin; m;torlals.’wrlting the ~pening paragraph and/or various |
individual sentences, writing the preliminary and however many succeeding dralts,

D 8
editing, revising, and reviewisg their writing during the composing process.

4 , 4
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Because this is a naturalistic study, rather than one in which the participents

| write under laboratory conditions on an assigned topic for a fixed and uniforn
.poriod of time, usually under thﬁ watchful eye, 1f.not_tho videotape camera, of .
the investigator,’ it has not been possible to syit.ujciu the data. I have chosen
'1nstoad to present the material through case studies grouped by type, anxious

writers (and sub-groupc) and non-anxious writers--and then to analyze these to

obtahn some general understanding of the questions under lnvostiggtion. Had we
but money onou;h. and time, it would be 1ntarnst1n¢ to investigate tho |

composing procolsol of anxious and non-anxious writers using controlled conditions

- and see whether the results were comparable. My guess, on the basis of existing

evidence, is that they would bﬁ; future resoarch_will tell. '

Flrst. a look at the anxious writers, ho may be dlvidod into three ,...
cateso?ies. Intransicontl. who comprise about 12% of the ptrticipugzr in T
the Writing Anxiety Workshops, do not gnd will not write anything. Intermediates,
who comprise about 25% of the Workshop participants, can be helped to do some kinds

of writing but not others. The Fully Responsive Participants, about SOT of the

total, eventually will write anything, often yith;suato.

I will staft with the most intransigent cases, two men. who, although nomindlly'.'
requesting advico about_how to get sta:tod with writins tasks of considerable
lasnitund. rejected all suggestions and at last report had not yet begun to write.

Curtis (tho names have besen changed to protect the 1nnocont--or guilty, depending

on one's view of such pooplol). a college Junior. cane to the Workshop late in
the spring semester at the rodding of a professor who realized that Curtis had
received incompletes in two courses the precedirg semester because he hadn't
written term papers, and vas on the verge of another incomplete in the current
semester for the sane reascn. e

Curtis was a smiler; hn sniled continually throughout the horkshop sessions,
In the wo:k.hopo I, in a fashion that is seen (I hops) as kindly but firm, subjot

the participants to a heavy doos of rpality--oolontially to holp then eliminate

6}




the ayths that inhibit their writing--such as "Writing is easy for everyone but

me,” when in fact wrlti.ni is wdrk .tox' alnoqt everyone, mtnpr or prgfosslonal. -
Included in this is a question Particularly punmi for chrenlc procrastinators,
"What will dbe tho short and long range conﬁqu.ncu if you-do ‘not finish your
writing?* Curtis sailed his reply, "I will get more 1nconplotun.‘“ Upon m&r
anloning he ackn edged that yes, ultimately these might metamorphose 1n£o
P's, Howovor. he nev r would admit that a string of F's would provont hh from
graduating and would keep him out of law school, to which he snilingly said he
craved admission, Given such problems, the other Workshop participants askod ‘-
hia why he appeared so pleased. He aniled in reply and faded avay 1ike the Cheshire
Cat, never to return to conhont his -failure to write. We had ca.rofully worked
out a day-by-day time schedule (including vacatlons) that would have enabled
Curtis to finish all the writing within two months, . He was to ptovido.. both me
and _hip instructors with btrief progress roporfn. But he niado no progress, did
no writing, and the inevitable consequences ensued. You can lead somoon§ to the
writing desk, but you can't make him think, | | ' o )
So for Curtis the composing process (in such cuu X thi.nk of 1t as do-compositi
conshtod of procrastination, avoidmco. and ulf-docolt for months at a time, .
Tbio vas alss true of Marlon, a bo;ligerqnt and highly defensive Ha_ster s candidate
in Marine Sclence, who had been not writing his thesis for seven years, With the
deadline three months away, ho(onroll«.l in the Voritnﬁop in «which a numder of |
| his peers and several of his professors were also participants. He chimod: that |
higher priorities continually impinged on his writing: a new bdaby, a h&us_o. |
fatigue from working all day at a research Job, participation three nights a
week in a voluntegg,rescue squad, | |
When his fellow students suggestéd that for a three-month ferlod he could
§ive his writing the highest priority, he angrily retorted that if he did, his
house, his daby, and the rescue squad would fall apu.rf. To th§ response that if

G
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he didn't givo his thesis tho highest priority his career might fall apart, he
' hunnhod into a defensive, “I-cm-got-alon;-without-its ) § m-a.lteady-truted-ukou
a-professional,” unshakublc even by his xn.'ofouors prodiotions of tho dud end
he would eventually ru.oh. Duri.ng the Uorkshop nriu ‘Maxrlon did come up with |
a time schedule and a scratch outline, a aklnyy half-page for a hundrod-pgo thuia.
Six: wukl uo tho deadline had pnud and he vas no;otuting for an extension--
but mn not writing.u | | |
| The intermediates consist of three othu'; a.nxio‘u'e writers, groupad here
ﬁcésuoi of some similarities in their writing problems and writing processes,
wbe gndmto ltudonta. Any. Jeanne, and Linda. All wrote well--when thoy wrotes =
Any and Linda ha.d ha.d articles pubushod All wero perfoctioniats but uncortain
of how to attain their ideal writing, All ‘had large uounta of unconlittod.
unstructmd tm, which proved detrimental to their writi.ng processes because
| they were free to procruti.uto for extensive periods, Thoy a.lso had unliuitad
time to spend on the writing they did do--so they expinded far too much to
accomplish far too 1ittle. And all, with holp. ovontuslly grev alle to write
- short papers, articles, and reports with ruaonablo officioncy--but at this
* © writing cannot finish long papers. | |
' . Three semesters ago Jeanne had spont a month writing a two-page summary of
a twenty-page Jou:mul article. Unconvincod that her ﬁrst dn.ft was acceptable; .
. she kept rcwriting and rewriting, draft a.ftor d.utt. After devoting ninety-elght
P hours to the proJoot. she turned in’ the first version (whioh she accurately
deternined vasz the best), urnod an A-, and signod up for the Writing Anxiety
Horklhop. Togothor we worked out a rulhtio time schedule, We blocked out |
the various ltqu of a suitadle composing process-~gathering ideas, organizing
~ thea, writing the first and next two drafts (not more for Jeanne, who needed
a 1imit), editing, and typing thc ‘paper. We allocated twice as much time for
uoh stage as nore comfortable a.nd efficient writers usually spend--and wdve mn




~able to rodﬁoo Jeanne's working time .on the next paper to a mmg,geablo. fifteen
hours. “ ‘ '
This serester, in fact, she is taking a.com_:n that requires .ono. short paper
" a wek,and has no difficulty in completl g the assignments, which are highly
“ ltmctmd; She also wrote a thirteen-page paper in two days, after spnding
two weeks on the preliminary reading. As lon¢ as she can follow:a predetsrmined
format ind time schodulo, -Jeanne can overcoae hor ipclimtions both to put: off
the task and to let the writing effort expand to f£ill tho tine available. Parkinson's
law app].i-s to writers as vwell as to bureaucrats! |
B.‘. 1amg: ‘Papers rcuin her Hatorloo. last semester she. took a roquj.rod
. course, uith a major pr:ojoct of a fifty- to sixty-page paper, on which. lho vas
oxp-ctod to work th:oughout the semester. Becauss of her apprchenlivonou about
its length, she know that she would pt off the writing, and she lived up_ to
her :Lf-fulﬂlnng prophocy--a. pu:ticuur form of devastation for anxious writers.,
To watch her write I visited her, by prcma.n;omnt. three weeks before the paper
‘wu due.  She had completed an outli.no of the entire papor and a fifteen-page
¢ segnent of its text, essentially a revision of a papnr written for another course.
At thil point, feeling under considerable pnnuro. sho vwas debating thru cholcess - .
to drop the course (which she would then have to repeat, since it vas required);
to quit her three-day-a-Week job so she could have more time to write (but she
needed the money)} or to fintah the peper on tine (she decided to finish 1t).
Although o.ftor a briof diocuuion of these alternatives I was pr:oparod
ﬁr her to sit down and bogi.n to write, she was not, and for an hour she prolonged
the mlhinu‘hl. . She -howod me her new house., She offond me cotroo. She
told me about her family and inquired adout ni.no, even though by thil ti.m I
‘ was signalling with my pen poised over noteped that it vas time to get dawn to .
business, She put the dog out. She hud invited me to lunch and suggested that
ve eat ‘boforo she began to write., I demurred, lmcwing that she had an appointment
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after lunch; 1if she didn't write befare thon her paper would once again be postponod

to that manana which might or might not ever arrive,
Finally she took u to her writi.ng room, a large, sunny bedroon where hor

bookl and papers were nut].y arranged on a bookcase, hor typewriter stood oxpcunt

on a card table, and an atmoophon of tranquility prevailed, Externally., Internally

she vas clearly apprehensive, paced around the room for awhile, sat down, jot up, '

sat down astl.n‘and fidgeted with her pncih. ' She finally turmed toward me (z

vas sitting bohind»borr thro she couldn't see me when she was writing) and told

ne thet she had spent two hours earlier that morning writﬁ\g an eight-line poem

Athn.t iu to conclude the paper, I asked her ﬁhethor the poetry writing vas a

form of procrast!.natibn. but she uid' ‘t&t she had recently begun to dh_co_vor that

shi has the "right” to write pootry (which she had long wa.ntod to do, but thought

1t ﬁivoloui) and has begun to take it seriously as a genuine mode of personal

oxﬁnuian. I acr«d. keeping my replies brief,as I had b«n thro;:ghout. the uom;i.u

" 80 as not to oncoungo her self-distraction. | | . | ]
When Jeanne finally did start to write, she wrote npid].y 1n longhmd. pausing ‘

briefly for thinking, and coossing out occasional words, She wrote one [age

-(appro;t1mt01y one hundred words) ovoi‘y' five minutes, and sustained this for twenty

ainutes, ignoring tho soundl of someone coming i.n downnuin. She appeared equally

oblivious to ay presence; oxcopt to ask me aftor she had completed three pages

vhether she should revise her writing before she pr:ocudod. I aqkod her how long_

she would be likely to spend on the revisionj . she rep. ‘4, "An houwr,” 80 1 |

suggested that since the ideas were flowing she continue with the first draft.

' This she did for another fifteen ninutz/ her growling stomach indicating that

' nhofuu ready for lunch, Thﬁl out of An hour and fogty minutes, she had actually

written for thirty-ﬁﬁ. ~ ' -

| Over lunch ve worked out a ﬁfty'-hour-a-wuk writing schedule for the next

two weeks, 'doﬁili.ng ou the basis of her outline and dononstntod 'writi.ng speed

how much and what kind of writi.nc Jeanne should expect to do every dny. and |

alloving eight hours extrs for the typing, Idaked her to cal. me with a
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| - weekly progress report, and left to expressions of autual optinim. | Bixt. lhi‘

never unod. though, ten days later I saw her by chance in the libnry (rudinc

‘additional sources for her paper) and she assured me all vas going uou.

' I'leamed the discouraging truth this week. Jeanne did stick to the schedule

for thc nrst wook. -after which "personal pu:oblou of an unspci.fhd mtu:n .

'lntorvcnod. Sho decided that because the inltruotor had said at the bogi.nni.ng

of the mutor that he would not give mconplotu.aho would have to drop

the course. But when she went in to tell hia thig. he o!_'forod her an extensiom,

Three nonthi later, despite a month's break for' midyear vacation and a week of

spring vacation, she still has ﬁot finiaﬁod'thoopn.por--but expscts -to after the

, umutor has ended, I ha.vo sﬁsgested tha£ Qho see each long paper (with which

she can t cope) as a series of interrelated short papers (with which she can cope);

we'll see whether this helps. ' |
Bocaun Any's and Linda's writing nrobleuu and pn.cticu are siamilar to

Jea.rmo s. they do not need ehboration here. Both, like Jeanne, write short

papers rapidly and with ease, using processes similar to those of non-mxiouo |

writers (to be discussed below). In fact, both of them, students of mine this

semester as they were last semester, find -t&t the prospect of writing a long'

paper, whothor ulf-gonontod or npoud by the inntructar, stinulates thea to

use the writin; of nunorouo short papers as a "constructivo" form of ;xocnntimt:\.ou

Indud. they write a ;rut many more short papers vhian under pressure to roduce

lw one than treydo when a long paper is not loonin; on. t& horizon., As long

as they're writing sonothing, that's good--right?--and their ‘work on that offoctivo

intexferes uith the more lengthy writing they can thus ”logitimtoly” poltpono. e
I continue to think that the solution, to bresk the larger task 1nto a series

of discrete though lhterrelated shorter segments, with a.n aprropriate time schedule

for the completion of each pu't,‘ willv.cventuany enable such task-specifio

anxious writers to finish thelr writing., Further investigation will reveal

1N




vhether this is so.

‘ the Fully Responsive Participa.ntl. :
Four other anxious writers,/Ann, Mark, Hal, and Detra, are grouped hers

because though they put off writing assignments untu tho last ninutc and suffer
consideradle an;uhh whon thoy do writo. they manago to finish thcir work on tho ’
but ulthout -uch utid'sction. Boca.uu of their hmnitiu majors, a.ll h.vo
u-uod the rocm'rin; oblisjation of writing a large nunbor of p;pora. 'l‘hoy

| write reasonably well; all could write ﬁbottor if thoy enployed a more effective

process. Although they differ in s'au other mpo'runt Tespects, for purposes of
. mlylh we will concentrate on the similarities. \

Detra's writing process. is typical of this group's, and hor attitude town'd v
it is expressed ~learly in this commonta.ry written during the sscond week of the
senester: | . .
I an forced to procrastinate when I write a non-fiction paper
becauss .of my school, work, and home schedule. Fortunately for me
delaying the ‘nevitable is my best writing tool, I find that I am most
creative and effective when my energy level is high and my mind can focus
on the matter immediately at hand. Otherwise I will even go so far as to
clean the bathroom tc avoid writing., A time limit also keeps me from

losing my self-confidence and in tumn editing, editing and chopping,
sure in Ry nind that anything would be better,

The only part that doesn't leave me an insomniac is researching
an+ facts I might need, s0 I get that done almost immediately after the
assignnent is given. I think out and jot down ay major ideas and then
put it totally aside until about 12-24 hours before the assignment is due,

If the paper is dus on Monday, during the last two hours on my i
Sunday Job I write a.very rou;h draft of the total assignment, On the
way hoae I think over what I've written and make mental changes. D-DAY,

I gather my cigarettes, tea, paper and sit down Indian-style in my
' fsvociu chair. I then light the first of the more than forty cigarettes
I will emoke while writing and five into writing my second draft without -
looking at the first., This takes anywhere from two to four hours.

Now it's time to balance my checkbook or anything that will sober ,
my light head, One hslf hour later, somewhers bdetween 10 p.m. and midnight,
, I take a sober look at the essay and edit in any changes I feel will ,
! clarify may ideas. This takes between a half hour and an hour. "I now
. commit my wo:r.'da to the typawritton pege, cross my fingers and seal my _
fate, Lo
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| Here n.&.. 11ke. other anxious writers, refuses to take the responsibility .
for her owm Jrocrastination; her other obligations at-school, work, and home '
“force” her to put off her writi.ni. ‘Yet, as the second paragraph indicates, she
ni_llind&dou. the part of the assignaent she enjoys, “"ressarching any facts I |
night ﬁod . « o almost lmmediately -.ttor the assignnent is given.” She would
Tather perforn the most distasteful of menial tasks, “cleaning the dathroom,” than
to actually begin to writo‘aﬁy earlier than she hu to; “"has" for Debra is |
defined by the deadline uthor 'chn.n any internal compulsion. To think about
writing before the last ninuto 1: S0 e mm1 and parploxin; that -hn believes
it will make her "lose nlf-conﬁdenet. Whereas, if she leaves the writing .
until Jjust bofm it's due, tho ruah keeps hor from havi.n; tine to doudbt hor
initial judgments, and to nake chansu as a consequence., This is evd.dontly an
g piori view, boca.uan she does in fact edit and revise her second draft, Ju-t
before she types 1t. _ . |

Hal's comnentary about why ho p:ocn:tim.t‘u expresses the views of the

. entire group of Fully Rasponsive Participents:

It's not that I don't enjoy putting my feelings and thoughts into
words, I like to write about things that mean a great deal to me.  When
I'a writin¢ uomothing down for my own personal satisfaction, I feel good, |

: However, I don't 1like to write when I know othor people will read .
1t, I always feel it is going to be stupid, The teacher won't like

. it, my grade will show my poor writing capabilities, and the class will
laugh at it. I always think everyone has written a better composition
than I have. This also piats writing on my "hate” list, .

These students in fact enjoy writing for their own satisfaction, without
the threat or fear of an external audience., But they are very fearful of outside

~ - readers, whom they expect (often irrationally) to dislike their writing and to

Jud;o tmn as otupid. . ,
'nuo fear may also account not only for their reluctance to start to write |

“\

but also to revise. As Hal says: ' : <

I try to make my rough (first) draft be as best as I can so I don't have
to do much revising., 8o I get scared to put some things down if they

don‘t really have the most exact grammsr or the pooper ussge of the 4
parts of speech,




My revisions loavo much to be desired, I don't really do that
much r.vising. I suppose I consider it to be too much work and thought.
- Idon't liko to switch paragraphs, sentences, and words around to make
it aound more llko a coherent unit instead of mush.

If such writoro see tho vhole [rocess of writing for an audicnco «Z negative
.and pn;ntul and doomed to ridigulo. why put any more effort into the actual
writing when they have to noft the ruqn}rtmont? If on the first draft they
have stuck to "safe” expressions becauai they're afraid they'll taii ir th.y'try,
" somof\in; of which they 're uncertain, why revise? In this negativo view, r‘vision
‘Just givoa thoao ‘writers noroiopportunitios to makp mistakes,
Yot ny oxp-rionco indicates that such writers. for whou some aspocts of

)

writing are already pleasurable, can ‘be reached through thoughtful toacning.
Tho claso c;n operate in an atmosphoro of encouragoment. rather than ridiculo. §
Studenta can receive up-beat suggeations in tho margins of thoir ptpors. ‘rather ’
than,rivers of blood, They can confer 1nd1vidua11y and poaitiwoly with the

: 1nstructor. In such a lupportiyo climate, most of them will gradually got the
‘mosaage that wtiting isn t as thrgatening or salf-dostructivo as they may havo

’ found 1t in ogvironmdntp where "the teacher won't like my writing‘and tho class

' .

will laugh at it.”

Moroovor, olnco even such anxiouc students usually "enjoy writing about
things that noan a 5roat doal to me," they can be oncouragod to do so. And they
can bo authorizod to take risks. in content and in stylo, vithout fear of

failuro.lz For rilk-taktng is an 1nov1tab10 prooursor to growth. Al Mina

Shaughnosqy hll observed in Errors and Expgct;tions. when atudents are trying
some thing new- in their writing they may, as a means of }oarning it, through

. \ ] . ‘
"excess and exaggeration” ovcrdovthoir discovery to the point”of 5auchqr1., 3

Yet once they've mastered it, they.discover the joys and appropriateness of
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Debra tested me out 'on this. Ab?N\.a month into the semester, when asked E
to write an extended metaphor, she took the deliberate risk of using a condom
as her focal point, the specifics of which would have indeed btrought a Y“lush to
the cheek of Dickens's young poi-son. When she was in :ontrol of her subject,
she treated it with stylistic distinction, but as she continued Rabelais gave
~ way to rawch, I sinply drev a line ssparating the controlled segnent from
the point of di.ointogration..u wrote “Stop while you're brilliant!” in the margin--
and walted for her reaction. Hith a 'uhoop of surprised laughter she exclaimed,
) thought you'd luto it. But I wanted to say it that vay and I didn’ t know
how to atop “0.K. , now revise it to keep tho humor in and Deep g_xr_g;_ t out."
And so she did, That na.rked the turning point in her £rmafomtion from a
fu.rful, conaorvatlvo writor to an eager writer, willing to work lon; and diligontly
on tho writing itself rathcr than at avoiding a.n tnevitable conflict of paper and |
pen. She had taken a risk .nd won & sufficlant validation of her attompt to know
ahe could again be daring. . '
Diocuuin; ways of transformins mxi.ous writers into non-mxious writers,
1like talkins about child rearing in the abstract. compresses and ovorsinpllﬁu '
& con'ucaud set Oof procedures that require considerablo tact and psrsevennco
on tho inltructor s part.” Nevertheless, a semester in such a supportive mniou
can not only bring about an enormous change of attitude on the ltudonto pu't |
(thoir Vri.tin‘ Approhonsivonul scores drop fifteen-forty poi.nta by the mnutor
- end, which puts then about on par with the scores of non-anxious writers), but -
it can xllo offoct grut chan;u in their componi.ng processes. If students axe
doing writin; they enijoy, and they know they nul nqt be punished fq;: it, they’' -
begin their composing processes sooner--thinking about the sudbject, investigating «
1%, and actuslly writing, as Debra éventvally did. Their tine spent procrastinating

is transformed into productive time, and’ their papers improve considerably.
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Their willingness to reviss becomes particularly striklng. No longer do they
»ro;u'd 1t as & tortuous endeavor, throwing bad effort after bad. Instead,
'revision becomes a valuable expenditure of effort to make a paper with potential
oven better--and to communicate more effectively with an interested audience,

" As .tholr anxiety lusono_. theicomposing processes of formerly mxiuuo writers
.will eventually approximate tluao composing processes of non-anxious writers in
general, |

The composing processes of Dan, Janice, and Raynond.. all undergraduates,

are tip;al of non-anxious writers. ._‘l‘hey lc;ok- forward to writing. which they
- oxpnc:t. will be. 'ﬁm.\ They are confident in thoirqal':uity ﬁo express themselves.
clearly, and although they realize that their writing will take effort, they -

1ike to discuss their work with teachers and friends, Alfhough about one-third °

‘of non-anxious writers are fearful of .the JAnstructor's ova.luntion. this does not ;

keep them from writing, Neither does what they sometimes erronsously assune

" i1s “procrastination,” which means for some, "avoiding actually writing wordo."m

For many non-anxious writers, what they believe is procrastinating behavior is .
actually thinking behavior, the composing shgq of invention. Says Ba.yﬁbnd,

I can procrastinate and produce good papers only because I have -

time to think about the paper without writing. This does not mean that

I waste the time before the paper is due; rather I spend time' thinking
_ about what direction the paper should take and about sentences to use

in the paper. The amount of time spent in thought depends upon how

auch the theme interests me and how much free time I have. If I think

of a particularly good sentence, I write it down. As a result, vhen

I begin writing I an avare of the possible directions for the paper

to take, and I have a good idea of what I want to say. The paper is

almost written; I only have to put the words on paper.

" Janice descrides a composing process that 1s in many significant ways
.typical for hergelf and for many other non-anxious writers, Her own articulate
m;lysii of the various phases of hexr composing process qpuk- for itself: '

As an English major, the types of papers I aam most likely
to confront have descriptions like "Trace the develomment of . . )

“Discuss the significance of o + » ." I have found that announcements
of this type necessitate two responeses. First, I need to consult my

' .

¥
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calendnr to make certain that I will have enough time to do

my .topic Justice, (I have typed a very few papers at the last
minute, wondering all the whils if I might sleep better saving
face Ly not turn anything in, and that's a very uncomfortabdle
position to be in,) A week is usually sufficient for the actudl
writing, Secondly, I make a point to read the novel, etc,
“creatively” at leisurs, keeping an eye dut for provocative or
recurrent themes, I try not to order them at this point, but
leave theam to ferment in the back of my mind, :

About ten days before the paper is due, I sit down with

. & yellow legal pad and print a few words describing my topic
across the top. This will be followed by a list of major
points and exanples I find as.I reread my source, I then form
a tentative thesis which I copy onto the top of another sheet
of legal paper. This is followed by a sketchy outline, The
"colleocting" phase usually takes the better part of an evr.aings
the outline, probabdbly an hour, ' . |

All this host likely takes plice in my room, the environment

I find most conducive to creative thought, if less so to steady

- workflow, At this stage, however, it is not sieady workflow

‘that matters, A series of interruptions may even lmprove the
quality of my work; while I am visiting friends, going to the !

 deli, etc, a part of my mind continues to work on the project

at hand. All this is likely to take two nights of study .time.

When I am ready to boiin work in earrfst, I take my yellow

. legal pad and several pencils with good-sized erasers to.the
1ibrary, The sterile ényironment of Swem may stifle my creativity
but it reminds me that it's time to get on to brass tacks, ‘
1 begin writing--anything, everything, not worrying so. much
about quality as just to get the words on paper. My outling is
more of a map than a specific guide. This phase also usually
takes the best part of two nights' study time. At the end of
this stage I return to my room and see what I have, I meticulously
jrepare the first few maragraphs leading to my thesis statement,
I draw up a final outline based on my material. I then take
scissors and tape (partly for my own recreation) and patch up

~ the final draft--changing wording, omitting entire paragraphs,
condensing, adding explanatory peragraphs. *This is usually
done in my room, and takes another evening, . -

+  The night befare the papsr is due, I re-read it and type

it, GCenerally my feelings are positive, If this has taken
mare troudle than studying for an equivalent midterm, it usually
has been worth it, Instead of taking in all the knowledge I .

\ can hold as preventive medicine against the caprices of the
instructor (the overstuffed feeling reminds me of forcing
orange juice when I feel a cold coming on) I have had control
of this project since its Tonception, Somehow, I feel that I
have added my very small part to the sum of hlman knowledge.

Y
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Like many other non-anxious writers, Janice begins to gonsider her topie

vell in advance of the due 'lato.. She does the ndcnsu;y roqglin( and othof_invuti.g(t
beforshand, reading "orratively, a.t laisure, kbeping an eye ut for provocative
’ thomu --whlch ‘she will let “"ferment 1n the back of my aind" for avhile. Hhon
~ she works oonociouol,y with these themes, she will spend an even ;onoratinc

1dou related to her topic. During this stage, oonlidorablo inking is going

on even while lh: m engaging in a.ctivitiu that havo no décot buring on the
writing-- such as "visiting friends, going to the aou/ oto.”

I observed Janice, Dc35 and Rmond during the" noxt phase of the conpooing

process, and found thelir beh«Zviors una.zingly mlhr--md & DPleasure and

inspiration to wa.tch. Without u.ny of tho ulf-distnctin; m: vaste notiono of |

| the p:ocnstimting anxious writors. thuo stud.ats got rig!\t down to work anﬁ
romi.nod totally ongrosud in 1t, They wero obliviouo to my munos as an
oburvor he anxious writoro would often lntorrupt thoir writi.ng to ta.].k to nes.
the non—a.nxious writort novor did, I'hoy did not permit qther studonf.s. tolqhono
calls, or oxtemal events to distm:b them, and worked in blocks of an hour or more}
_mxious writou averaged fiftun-tuenty minutes in a block, 1f that, .

By the time thoy a.ctualLy started to write, tho non-anxious wﬁtors “Had the
fruits of their oxtonsivo preliminary reading and thinking at hand, for reference.
These aight have been organized according to an outline, or a fomgg'mncribgd‘_by an
instructor. Material on potoc.uﬂi vas artm";oél in pihl,hoco;'@ing' to topics.

But none of .thuo writers felt oon'ctrd.nod by tho chosen orgun’iutional fomt,
which they rogudod not as a cn.so but as compond of & eonﬁguntion of guidepdsts
that thoy could move at win. Their a.ctivitiu at thil time often reseadbled thon
ot an intense spectator at a tennis match; their glance would du.'t back and forth
froa the draft they were writing to thol.r notes or outline and back aga.in.
Soaotinn thoy would. pause to reviev uha.t they had writton.t'fhh for & note in |
some other organizational sequence, or simply to think, Then 1t unu].d be back
‘and forth .u'aln. from writing to x:otu tg,?ritlnc.

 w
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. Other than this active visual motion, and a fairly repid writing rate
punctuated by occasional conmltationl of notes, a dictionary, or othor nfcronco ’

book, and by vi.;oroul erasings or orouingl out of what t.hoy'd been writing, these

- writers remained fairly statlonary for extended pnriodl. Unlike tho anxious

writors who fidgted, eced tho floor, turmdd; pu the ntcno. ate, uu ndo thone

calls, thess writers sc;rcoly novod. even to the oxtcnt of keeping the um leg

. crossed over the other for a long.time., They averaged the equivalent of 1$-2
' typowritton pages per hour of work, and ooncenf:utod hard about 955 of the time,

Although the anxious writorn night ppoduco the s me num'ber of words. per u.tnuto as
their non-u;xious cduntorpl.rts during the timc thw actual‘ r spent putting words

on pupor. they devote leu of their work" pimo to actually writing. and consideratly
more to procnlunating md aolf-districting activities, Ogly about ono-thi.ul

‘-of their tino lpont during a wtltlng ‘period 1; evidently productivo dthouch thoro_

nuins tha pouibuity th;t thoy may be 5cnon*tin; undotoctcd ideas dm.'i.nc this .

| appu:cnt.ly fn.llou ‘time, This dou not nocosmily mean thnt lnxioul writor- uko

thru tinu - lons as non-anxioul writorc to produco ﬁninhod pn.pora of commabh
longth thou;h they may. It dou mean that m & glven amount of time, non-anxloul
\trltora can exploit varloul upootl of the coupoai.ng prooul more fully and thoroby- |
do a more tho rou;h Job. ofton including oxtonslvo renriting that is not common
anong a.nxioul writorl.

| 'rhrouchout thcir wri.ti.ng w:ocuul. non-anxioul writorn m more purposeful
thm anxious Wit ers; t.hoy can oontrol how they behave as wcll as what they write
better than anxioul writers can,. It is tomptin; to gonoranu and uy that becaues

‘of this control and a hichly efficient Pﬁhodulinc and use of tine that permits

conlldorablo thinking, ornnlz!.ng. wrlti.n;, and rowrlti.ng. non-mxioul writorl

write botm than anxious writorn do--though thio in not noouuri].y the case,

All other thingl being. equal, thoy ptobcbly doj the non-anxiovl writnrl analyud

1
hon write very well indaed. 3

- 18




 His papers for ny writing courss are suparnoul. skimpy. o't.ylictically undiat.insui

‘the co-podn‘ procou w be mki.n; lom hnpuota 80 may conferences in which

Into this neat and. uthfym‘ pattern muct come oxceptiom. alas. Although |
ninety percent of the non-anxicus students in my case stud.} £it the above |
description, about ten percent do not, 'l‘huo People might be termed the "What, me
worry?” kidl--cmfrn writers who score very low on the Hritlnc Apprchoncivonon
scale, but who ahould be more oonoornod. even more anxioun. than they are. ‘l'hoi.r .
ease adbout uritl.n‘ bouu a m.ivoto about composing procssses designed to produco
g0od papers; in their innocence there | 18 bliss--to & point, _Su}s‘\a‘olf-a.‘nalynh .

'1s typleals R | N

When I get a writing assignment, I like to sit down immedistely
and write my paper/s. I go straight to my room and write the (first
and only] draft., I can usually do this in about twenty-two mimxtn.. '

- or one album side, Idonu.r].yallnyplp-rn thiaway.‘. .« o '

\ I get in my rooa and oithor flop on my bed or sit at the desk, S
depending on how tired my body is. The only preparation is choosing DR
whit record to listen to., I write my A papers vhen I listen to Bob . ‘ |

- Dylan,-fhe Band, The Stones, and Bruce Springsteen. I have also written
to a lot of other mmic. but the quality of ry wiiting 10 at its puk
whon I listen to tho above-named artists . + . .«

. Il;lnt_othinkofthotopi.cinohnorucoonullit )
down and then I dlaze away. I like to write fluidly and fr«ly.

which leaves rough edges to my papers. I an willing to (put .
up wiuﬂ thuo rough od;n for the relative ease I have in writing,

Intrepid Saa “blazes ‘any. onjoying whst ho s doing, bolhving that

. he writes very woll, and conﬁdontxy oxpactins tho.t hia rudors (1.nc1ud1.n¢ tho

teacher) will know and love his writin; as he does. Thoy don't. At least, I don't.

13

'thc_ir numerous rou;h odcu ah'nivo nnd unnlghtly.

However, in his conoluding paragragh Sem indicates that he nay sense
the sarpent lurking in his Garden of Iden, He acknowledges that "Recently, my
puttamn' have b«n upturned. I find myuﬁ not following any o/t_ my usual steps
and I feel hu oonfidont about ny writing because of it.” Ch'n d‘ilcuni?onc about

)

I've urged Saa to develop his 1deas more fully and to spend more time on his

writing, 'If so, Iby the ug_gutor'q end Sam n'n.y be paddor. more anxious,

)

. ..-l -, '.‘
9.




but wiser--and a better writer using a better process.

Thus m cxu_ninatlon of the varied composing p::ocoiuo of anxious and

non-anxious writers can tell us a great deal about writing that 1s useful
both theoretically and pedagogically. It can show discrepancies between the .
writer's perception of the effectiveness of his composing process and the _iulity.
or it can reaffirm their congruence, ft can show anxiouo'urito_ra how to work
nore efficlently and effectively--which should help them to en joy wrting mare
fully, It can reinforce the capabilities and control of anxious and non-anxious
‘_?\'n;ittrl alike, In such control lies iultﬁrity. the aim of any education,

<
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In this investigetion, 2 high score connotes high anxiety

ubnui writinq. Elch of the tnenty-six items on thin scale can bn‘
reted from one (low) to fivn (high) on s Pive-point Likert scalej .
the maximum poasibln scogo is 130; the lowest is 26, 1 would reducn
.\\\\\ these moximum scores to 125 end 25, respectively; by eliminating
. item ra. ”Exprnsslng ideas through writing seems to bn s waste of
| tlmo This is not prndictivn for college studnnts and college
qrodui{gn. 41l of whon valun writtnn nxprossion evan if thay don't
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~ The ﬁlf-rcportc ot_' participants in the Writing Anxiety Hork:hopi consist
of a dally record of their writing (or non-writing) behavior and attitudes on
a siaple checklist divided mtq such categories a.m. "Findinc things to do 80 as
"not to ltt‘:.'t‘urltlng'.'.' "Fearful that I amay fail to writc :'x:"‘;ood' ppof." and
"Environmental distractions oocurred,” This is supplemented by a daily written
log in which the participants are asked to comment on how long they wrote, what
. aspects of the writi~g ‘Jrocess they found easy or difficult, whét&r ﬁny wroto
‘at a time of day or night when their productivity was likely 'to be at its piak,
a.nd what they thought of their writing when it was completed, --
Shihr information about the composition ctt:d;nts Was obtuned as 1ndicatod
‘abovo. top, p. 2, a.nd through .observations about thoi.r wr:lting procéss recorded
| in their dai].y Hritor s Notobooks. in which they .wrpto for the first ten veeks

4 .
J

. of the semester,
6 4 - - | . o
See Lynn 2, Bloon. “Myths and Mastery/ Teaching Anxious Writers: Implications

and Appl:lca.tions of ‘Research,” Composition gnd Teaching, II (1979). PP
and kblo. PP.

. . e
g ' A

7 ] 3 ~ ‘
In "Apprehension of Writing as a Predictor of Message Intensity” (n. 1,.

_above), Daly and Miller found that the nean score of 98 undergradustes was
71.96, .with a ltandu'd “Vhti& of 18,15, They classified subjects with scores
above 90 as high approhonlivu. and those with scores below 54 as "low app:ohcnnivu
(p. 177)e o

Docaun I an focusing more on bohn.vioul svidence than on attitudes, as
Daly and Hmor dn. I atuch ROTS. li.;niﬁcanoo to tho itons on thoi.r scale
cornhtod with bo‘uvior, such as "I avoid writing,” than to pri.mruy attitudiml
itens. Dal.r and Miller's ncims would classify aany people, mcluding many of
* the highly anxioul mlctpnntl in the \friun‘ Anxiety Workshops, as within the

22
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"normal” range even though they are cl‘uﬂy anxious, as thelr bihavior strongly
w“u.q o - ’

: 8 T S . :
o Sharon Planko, in "A Description of the Composing Processes of College

. teril essentially refers to the writer's aotusu.y looking over his wa'k-othno
prtiou of a peceding nntoneo. Smthu. howovor. writoro singly li.t

: comprises both the ]hylical rescanning and the mental reconsideration of coaphtul

9 For various coatrolled method.studles of the conposing Frocess, ses
Shnrcn Pianko (n. o.bovo); Sondra Perl, “The Composing P:ooomn of Unold’lhll
| c.ouoco Hriura. m. 1314 (Dec, 1979), 317-3363 and Ann Hatluhuhi nnd Charles
‘Cooper, “A Video Time-Monitored Observational Study: The Transcribing n.mm |
and Composing Processes of & Conpetent High School Vriter,” m‘n"m at

March, 1978. In "Idonufyinc the: Ornniution of \lri.ti.n; Proou‘." John R.
Hayes and Linda l'lowoi axphi.n yot a.nothcr method of oxpucit. -(op-by-uinuu- :

. step analysis of any given urihr'a ca-poomc p:oouo (uo Am_ﬁ

fhxlbh. and adaptadls to vu.'lm indl.vidml ltyln of oonpolinc. All'axe

voq tho consuning and costly to-;ccqrd and analyse. lxcopt for M'l mere -
general study, becauss of the minuteness of the snalysis these latter three
sethods are perforce most .mophhly appncablo to oburvo.tionn of d.n;h
umauu. rather than of crouu.

\
1

10 . ‘
. !ot they a.ppur to L] funouonin‘ well in tho rest of their n.vu. ‘l‘hc..

vukmop do not pwuo psychothexapy) I refer people whose unxht.y seens to
M o hrpt oet of p.-obhu to th’ gmphu caunselors.

and think about vhat they've been doing, without necessarily looking at it.Reviewi:

' m ‘rochnlccl Raport I (Hay 1979). pp. b48, AL of'thou are } cise, o

}1

Frebbaan Uriurl," TR, 1331.("0b. 1979), 5-22, “n. this “rescanning.” Her B _ .

the American Educational hourch Auocuti.cn Annual H«t!.ng. 'rocuﬂto. Onto.ri.o. L
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11 | e : :
For a further discussion of this see Dennis .Upper, “The Unsuccessful -

Self-Treataent of a Case of Writer's Block,” ._qmﬂ of m Behaviors)
Analvsis, 7 (197), 497. This consists of a blank page, With a reviewer's
coament appended that he could "ﬁnd nothing wrong with the nnuocript.

<

12 N - E
It is si;nificmt. that even Lynn, th. high-achieving, appropriately

confidert writer of Janet Enig's extensive case study in The Composing Procegses
of Twelfth Graders (Urbana. Ill.: Natiml Council of Teachers of English, 1971).
conshtont].y chose tho safest, least innovative; least intellectuslly ehallonci.nc
opuonl t0 write on., She wmtod to wri.t.o well and to “look good” in the murvicw.r l
utiution. and in concontnting on what she knew nho could do won--c.nd toutino].y-- :

she avolded taking any risks at all,

“Vocabulary,” Errors and Expectations (New York: Oxford University Press, .
1977)s PPe 193194, 197-198, - . .
. ) 1” % - " -

‘It.‘ia on matters such as the interpretation of itea #1, "I avoid writing,”
that Lhe Daly and Miller Writing Aéprihon.ion scale lacks: unuuvity. "I yut :
off writin; while I aa thinkin‘ of what to say” is quite different from "I mt
off writing and avold thinking about it a.ltogothor. |

1 . - .
5 But all othpr thi.nn are not nocuuru.y equal. 'A high proportion ot

unumn.v anxious writers I have atudi.od write vory well, Many 'profu'uonn .
uritou and oditors. or inglish tuchors who upiro to writo. are anxious bocaun.
1like nodical students who "oaltruot" each new diuan they otudy. they are

: oxtuardinum nns!.tivo to ovorything that could go wrons. ‘l‘hoy Jmow 8o nucy

about the pitfalls of writl.n; that thoy thoroughly Mhibit thonulvu. Thus they
ﬁ.nd thenselves in the pn;ht of M, Crand in Camus's M’_ tmo 1.n continually
sseking to perfeat the prose in the novel that he has been ntru“].m for months
to mu\. can’s got beyond the first, hp% sentence. Even though Grand
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whole veeks . + » un one word . ! Sometimes on & mEYe

‘spent “evenings,
‘conjmctm!" he remained "fully avare that it 'd14n't quite hit the mark as

}ct." (Tge Plasue, tr. Stewart Gilbevt (New Yorks Alfred A, Knopf, ;971). |
‘ PP. 95’96.- 4 C ¢ K
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