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This publication was prepared for the Council of Chief State School!Officers by the Resource Center on Sex.Roles in Education. It wagpreparedunder contra #300L76-0456 for the U.S. Department of Health, Education, ,and Welfare, Office of Education, under'the auspices of the Women's EdqtationalEquity Act. Contractors undert ing such projects under Government' sponsor-ship are encouraged to express / reely their professional judgment in theconduct of the project. Points of view stated, do not, therefore, necessarilyrepresent official Office of Education position or policy.
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Preface
.

This session'outline comprises one cOmponent of a Alticomponent
workshop package develdped by the Resource Center on Sex Roles :in Educatidn
under a subcontract with the Council/of Chief State School Officers.(CCSSO).
'This package, entitled Implementing_Title'IX and Attaining Sex Eqyity: A '

0 Workshop Paekage for PostseconClary Educators, is designed for use by persons
imptementing training.or' staff development efforts for education personnel and
interested citizens in the- implementation of Title IX of the Education'Amend-
ments of 1972 and the attainme61 of sex equity in institutions of postsecondary
education.

The workshop package was field-tested by subcontractors in eight regional
workshops as part of the CCSSO Title IX Equity Workshops Project. This project
was funded under. contract 300-76-0456 with the Women's Program Staff, U.S.
Office of Education, Department of Health, Education, and Welfare. Funds to
support the printing of participant materials used in the field-test workshops
were provided by the National Institute of Education, Department of Health,
Education, and Welfare.

..yo

Shiyley McCUne and Martha Matthews are the coedilors of the Workshop
Packa9e. This session outline was dOeloped by Martha Matthews.and 5hir1ey
Mcane; Martha Matthews' time was partially supported by funds from the
Ford Foundation.

Persons whq have authdred or contributed to other outlines and materials
within the total package include: Janice Birk (University of ,Maryland, College
Park, Maryland); Myra Sadker eld David Sadker (American Univerity, Washington,
D.C.); Emily Taylor, Donna.Shavlik, and Judy Touchton (American'Council on Edu-
tation, Wash1n4ton, D.C.); Linda Stebbils and Nancy L. Ames (a Assoeiatet,
Cambridge, Massachusetts); Paul Lauter (State University of iew York at Ord
Westbury); John Westerhoff (Duke University, Durham,, North tarolina); Celeste
Ulrich and Pearl Berlin (University of North Carolina, Gre nsboro, North
Caroliha); Dorothy McKnight, Margarite Arrighi, and Joan .ult (Athletic and
Sport Consultants, Inc:, Washington, D.C.); and Joyce Ka ec and Kent Boesdor.fer
(Resource Center on Sex Roles in Education).

The CCSSO, the Resource Cenfer on Sex Roles in sucation, and the coeditors
of the package gratefully acknowledge the assistanc and advice of M. Patricia )
Goins, Project Monitor, Women's program Staff', U.S Office of Education, and
Joan Duval, Director, Women's Program Staff, in t e implementation'of the con-
tract. Grateful acknowledgement is also given to Sarita G.,Schotta, Senior
Research Associate, National Institute of,Educa lon for monitoring the contract
which provided furts for the editing and print'ng of the field-test materials.
Special gratitude is extended to the personn of the 8 brganizations who field-

. tested the Packa e in regional workshops for theiy efforts, their patience, and
their support,t roughout the implementatiog of the Title IX Equity Workshops
Project. These organizations and the proj ct contact person in each tnclude:



HEW Region Organization

III Women's Equity Action League
610 Glenn Road

State College, Pennsylvania 16801

Contact

Norma Raffel

.

IV niversity of South Florida Ellen Kimmel
FAO 295, USF
Tampa, Florida 33620

V

VI

University Council for Education
Administration

29 West Woodruff Avenue
Columbus, Ohl() 43210

Dallas Independent School
District

3700 Ross Avenue
Dallas, Texas 75204

VII University of Kansas
220 Strong Hall

Lawrence, Kansas 66045

VIII Education Commission of the
.

States

1860 Lincoln Street
Denver, Colorado 80295

I X Arizona State University
Tempe, Arizona 85281

Grace Chisolm

Frances Allen

Ca'ryl K. Smith

Jean Kennedy

Susantle Shafer

X Northwest Projects Office. for Kathryn Preecs
* Educational Service
Portland State University

%
P.O. Box 751
Portland, dregon 97207

The coeditors also wish tr.() express their.appreciation to Byron Hansford,
Executive Director, Council of Chief State School Officers; William Israel,
Director of Special Projects, Council of Chief State School Officers; and'
James Becker, Executive Director; Nationa:1 Foundation for the Improvement
of Education, for their support of the project. 'Ann Baucom and Lois
Jamfeson.of the CCSSO and Ann Samuel of the Resource Center on Sex Roles
in Education receive special thanks for their tirelAs efforts in the
production of materials for the WorkshorPackage.

September 1978
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'IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY:
AR IRTRODaTION TO THE WORKSHOP PACKAGE

Introduction

Title LX of the Education Amendments of 1972, the Federal law which
prohibits sex discrimination against the students and empLoyees of
education agencies and institutions receiving Federal,financial assistance,
wag enacted in .June 1972; the regulation to implement the legislation.,' which
defines the specific criteria against which nondiscriMination is to be
assessed in the various policies and practices of education agenties and
institutiOns, was issued in June 1975 and became effective in July of that, year.
Despite the passage of years, however, full compliance with Title IX is tdr
from a reality in mast agencies and institutions throughout the country,
and equity for females and males in equcation has yet to be attained.

.Although significant progress has been made in a numker of schools and
school system4.--the basic required Title IX compliance procedures have been
implemented, students and employees describe their "increased awareness"
of the problems of 'sex stereotyping and sex discrimination, and concrete
improvements are apparent,with 'regard to equalization of athletic budgets
for female and mole sports Of to integration of previously sex-segreg&ted
coursesr-in most cases, .considerable change remains to be made if full
compliance and sex eqtJity are to be integrated and reflected throughout.the
policies, programs, anfi practioes of an education,agency or Vistitution.

. If the necessary changeis to occur, educators must move beyond paper -

,

compliance and problem awareness in order to develop the skills.and competencies 110,
required for problem solution. Educators, like ail other human beings,
need suppart and 'direction'if they are to translate legislative or administra-
tive mand4tes for change into the .actual delivery of nondiscOmin.atory and
sex equitable. services:

. Many methods may be used to support educators in the change process.
-writtpn information may be distributed, consultation may be made available, ,
brief'ings or meetings may be conducted, training programs may be implemented,
demonstration progr'ams may be undertaken, and eValuation and reinforcement
systems may be installede Th'e needs .and resources.of a particular education
'agency or institution will determine the forms of support.whichAre most
appropriate. One of the most frequently used methods of supporting change
by education personnel' is the inservice training wOrkshop. In oeny situations,
the inservice workshop is a coSt-efficient way 'of reaching large numbers of
personnel in a single'effort and of providing assistance in skills development
to these personnel. tmulementins Title IX and Attainins Sex E uit, : A

Workshop Pickage has eeen aesigned to support the imp ementation of such a
workshop,

The Oevelument of the Workshop Package

ImPlementing Title IX and Attaining fquit4/: A 4orkshop rackage .

was develdpea 'Sy the4esource tenter on ,Sex Roles in E ucat;on'for the
CounCil of Chief State School Officers'Title IX Equity Workshops Project
during 1977 and 1978. The Title IX 'Equity .Workshops Project was 'funded

t

4



under an 18-mOnth coritract for "National Regional Dissemination Workshops

and Development of Technical Assistance Materials for Title IX of' the 1972
-1"-Edpcatton Amendments" by the U. -S.-Office of Education, Uepartment of Health,

Education, and Welfare, under funds authorized by the Women's Educational
Equity Act.

"the purpose of the project was to develop and field test a tralning
package whi,ch could issist education personnel and interested titizens to'
gain:

an understanding of the manifestations and the effects of sex
. discrimination and sex bias in education

an understanding of the requirements of Title IX and its implementing
regulation, and orthelsteps required to achieve compliance

skills and capability for the deielopment and implementation of
policies, programs, and management systems to ensure educational
equity

The terms of the contract required that the package developed must be suitable
for:

use uith groups representing All levels of education from elementary
through postsecondary.

, suse at the local, state, regional, and national levels

use without extensive reliance on consJtative assistance or on
materials outside the package itself

t 3

In order to address these requirements, it was'decided that the trapring
package mu be developed according to the following considerations: ,

it Because of the diqering needs, experiencesA and frames of reference
of elementary-'secondary educators and postsicondary educatiors,-"the"
training package would need to be two training packages,179ne for
elementary-secondary educators ancione for: postsecondar-yweducators.

Because the training package needed to be suitable for use with a
wide variety of groups, it wduld need to include a vide variety of
information and activities ranging from "awareness.level" to more

.advanced skills-devblopment and action-planning levels. .

Because the training package needed to be suitable fOr use.by personnel
without extensive background in training or consultation and '

materials resources, it would need to provide specific step-by-step
instructions far tee implementation of training as well as all

'materials which would be required for the implementation of trainin .

All of these conSideraticns are reflected in the form and content of the
Woricshop Package as it is now published. .

1-2 4,

4
9



Initial plans and-sPecifications for the,: Packa e.were reviewed by more
than 90 leaders in educatidn in rch 1977. T eseleaders_were asked_ta_
evaluate the plans and suggett rdifications in lighlkof:

Ao their assessment of the training and technical assistanceineeds of
education institutions and agencies related to the attainmeht of
Title IX compliance and sex equity

their evaluation of strategies avafiable for meeting identiffed
training and technical ,assistance ffeeds

their knowledge.of,resources which would facilqate the development
and dissemination of the Workshop Package

Working drafts of the Package materials were field tested and evaluated in
19 workshops implefiented by subcontractors in the various'HEW regions:
Eleven workshops for elementary-secondary educators and eight vorkshop5 for
postsecondary educators were implemented from September-1977 through January
1978. During the field test workshops, the Pa4age.was evaluated y work-
shop facilitators, workshop participants, and on-site4evaluators. Final

copy of the Workshop Package was completed after analysis of all of the
\ evaluations obtained during the field test workshops;

AO Overview of the-Workshop Package

-Both the Workshop Package for Elementary-Se'condary Educators rand the
Workshop Package for Postsecondary Educators provide.training session out-
lines and participant's materials for a fifteen-hour workshop sequence on
Title IX and sex equity in education: Eath package is organized according
to five three-hour workshop sessions. Three of these sessions aretermed
"Generic Sessions"; they are designed to provide general information and
experiences which.are relevant to all participants attending the workshop.
The other two sessions,,called "Applicatioh Sessions,"rare,designed to
provide specialized information and experiences to persons of different
professional roles and to enable participants to apply workshop experiences
to their individual professional responsibilities. Each of the components
of the Workshop Package corresponds:to one three-hour workshop session;
a component includes both a detailed step-by-step session outline for
faciritators and the materials designed for participant use durtng the
workshop sessions.

rr

The sequence (and titl ) of the workshop sessions for elementaryr
secondary educators is du ed below; there is a written component in' the.
Workshop Pack'age for Elementary-Secondary Educators which corresponds to
(and bears,the same title as). each of these workshop sessions..

Generic Session One: "The Context of Title IX"

' GeMeriC Session Two: -".The Title IX'Regulation and Grievance Process"

Application Sessions A and B: Two sequential application sessions
focus on the responsibilities and roles of six different groups

-with regard to Title IX-compliance and the attainment.of sex
equity in'education. Application sessions focus 'on the following
roles and respoAibilities:

1-3



- The Administrator s Role

Session A - "Ensuring Pnocedural Title IX Compliance:
stablishing a Foundation for Sex*Equity",

Session B - "Monitoring .Title IX Implementation"

-,The Teacher's Role

Session A - "Identifying and bvercoming Sex Bias in ClassrooM
Management"

Session'B - "Identifying and Overcoming Bias 'in Instruc'Oolkal
Materials"

- The Counselor's Role
(

Session A 7 "Identifying.and Overcoming Bias in Counseling"
and Counseling Programs"

Session B - "Identifyingoland Overcoming Bias in Counse)ing
Materials.":

-Jhe Vocational Educator's Role

Session.A - "Overcoming Sex Discrimination and.-Attaining
Sex Equity in Vocational Education: The Social/
Educational and Legal ,Context",

Session B "Overcoming Sex Discrimination and Attaining
Sex Equity. in Vocational' Education: Recognizing
and Combating Sex Bias and Planning for Action"

- The Physical Activity Specialist's Role
,

///
Session A - "Achieving Sex Equity in Physical Education 'and

Athletics: Legal Requirements and thg Need for
Change"

Session B - -"Achieving Sex Equity in Physical Education and
AttNetics: Analyzing and Planning for Action".,

- The Cbmmunity's Role

.Session A - "Brdini/ a Krowiedge Base for Change'".

Session B - "Buildi'ng Skills for Change"

4.

Generic Session Three: "Planning for Change'

The objectives for Generic Session One include: J

to provide Oarticipants with'an opportunity to asses their awareness
of differential treatment of males and females in their schooJs and

1

theAL

impact of Title IX

/
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,

o to prov:fde particj'pants with a review of the legal context of Title
ik,:arl'_overvfewhof Federal_antidiscrimina &lton_laws,.anthe opportunity.

.to assestthetT skillsin identifying discrimination In school's' ..

sto provide partici'pants with an understanding of dirferential sex-role
I

spcialization-as it is manifested in school's.,

-
,

to encourage participants to identify goals for nonsexist education

The objeties for Generic SesSion Two fnclugg:

to review with participants theTequirements of the regülation to
implement Title IX of the Education Amendments.of 1972'

.to provide'partitipants an opporfunity to assess thetr own Linderstandings
of Title IX requirements by sharing questions and answers with others

to provlde participants with an.understanding of the significance of
Title IX grievance.procedures as. a method for resolving complaints; of-
sex'discrimination and for monitoring-Title IX compliance .

' to provide participants with information regarding the structural,
components or characteristics of,an effective' grievance rOcedure

/ and an opportunity to evaluate the structure of several.sample
grievance procedures

4,

to increase partifcipants.' understanding of and,skills related to their
own potential responsibilities.for grievance problem solving

tR provide-participants an opportunity to increase'their,skills in
identifying Title'IX violations' and in formulating corrective or
remedial actions.appropriate to these'VioTations through he analysis
of sample Title IX grievances

The objectives for Generic Session Three inlucie:

to provide participantsWith,an aerview of some of the necessary
conditions for change related to Title0IX and sex,equity. in education
and of the types of strategies available for planning and implementing
change efforts in these.areas

to Rrovide particiPants with, a framework diagnorsing organizational
change needs related to-Title IX and-sex equity and for..debs,igning
action strategies which wovld.be appropriate for meeting tifese needs

to provide participants with an oppOrtunity to develop preliminary
' plans for.organizational change which could contribute to the fv11

" -implementation of Title IX an+achieving sex equity in their districts

to Increase participants.' skills in developing action programs related
to Title IX and sex equity f6p- implementation in their own job functioning

Although the specific objectives o'f the Application Sessions vary
according to:the group for which the session is designed, all Application
Sessions are genertlly designed to provide participants with the opportunity
to:

A

1 )
-1. A f
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identify the implications of Title IX.fr'their own job Uinctions

increase their skills. for- identifying and alleviating s'ex discrimination-
-and for providipg sex equity in their own job 'functions

consider actions vhich can be taken in their.,ownHob function to ,

.ensue Title lXrcompliance and increase sex'equity in their eucation.
agencies and institutions

,JL.)

Althoughthe content of the Package for.Postsecondary,Educators has been
designed to addres the unique needco,f personnel of posts,econdary education
inStitutions, its organization and sequence parallel those'of the Package for
Elementary-Secondary Educatbes.. The three Generic Sessions,'although different
_in-content, are the same in title And objectiNes as those for elementalcy- (
secondary educators. Application SessiOns for postsecondary eduiato,rs
include:: The Administrator's Role, The Counselor's Role, and The Teacher
Nucator's Role. .(40licatjon Sessions for faculty, for student services
personnel, and for physical activity personnel-have been developed in draft
form'and may.be published in the future.)

4
- Materials which supplement the basic components of the Workshop Package

are also available, Two Participant's Notebooks, one for elementary- .

secondary educators and one for pos-econdary educators, have been developed.
These Noteb ks contain..all- the worksheets used by participants during,,the-r,
three (Ieneric essions; they also include substantial reference mateyral A2N

Iwhich highlights or expands the content presented in these sessions,.4nd ,

,an annotated listing of resources'relating to Title IX and the ecnievement
.of sex equity in education. (Although the Generic. Sessions may be implemented
-using only the participant's materials included with the session outlines,
the r7eference Material and resource.listing included in (he Participant's
Notebooks make the use of these notebooks.desirable wherever .pbssible.)

A Final ConteXt for the.Workshop Paaage

-i-,,Three.major assumptions underlie the total -,1Orkshop Package, as'sumpt,ions-
.

should be kept in mind during its use:

4

.Ti.tle IX is One part of-a total educational equity movement.

, IX iVan evoluilonary step in.our nation's efforts tO provide
equity for all citizens. Our expelcience with years of attempting to
eliminate race discrimination and bias in education provided the
foundation for 'bur understandings of sex dis,crimination.and for the
str'regies and technology whiChiflay be 14,sed in its elimination.

Anyone working to attain educational equity must remember the
multiple ways that equity may be deni.ed--on the basis of race; nationaj,

'origin; religion; cultural identity;.sex; mental, emotional, or
physical!handiCap; and social class'-i4nd work to ensure that the needs
of ill students are provided for, .

Our nation's concern for educational equiry is a reflection of changes
in.oUr society; the achievement of educational4quity is a crucial
stepiin ensuring the surv.ival,o,f a society.

I. I6 .
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our hation's*conceyn for human and civil rights of various groups
is rooted in the evol,ution of our society as it i5 af,fected by widespread
social,-eqonomic, and techno1vi6l change. Schools have the

responsibility fol^ preparing.all students to parf1Pcipate in od.to

dee with thoose changes. Failure to achieve educatidnal equity imits
the potential attainments of our iuture society. E,ducational equity

is not jilst a moral.goal, it is a survival. goal.

The movement for educational equity is an important vehicle for

educational reform.
1

Educators can hip proud of the manyitccomplishments of our educational

system. Desp4.te thete accomplishmeqs, however, the changing nature

qf our society demands that we move n to greater .achievement. Efforts

NO attain educational equity can contribute to implementation of many

oi'the pasic educational reforms which are needed.. The greater

individualization of instruction, the preparation of students for a .

variety"of life roles, and the involvement of students in learning
how to learnr-thew reforms are possible within the cbntext of
educatiqnal equity.

It is hoped that the Workshor Package and materils will assist its
users in actuNlizing these assumptions and. providing greater equity and higher

quality education for, all students.

4.



% HOW TO USE THESE MATERIALS

40-

The following materies are one component of the multicOmpontnt work-
shop package IMplementtng Title IX and Attaining Sex Equity. They provide
resource and a step-by7step guide fof ithplementirg one three,hour workshop
sessi6n, which is oner'S*ior within the fifteen-hour workshop sequence .

outlined in the Utall Worithshop Package.

T e material in this session outline may be used in severalways:

as,the design and supporting material far a three-hour session.which
is presented as part of a 15-hour (two and one-half day) workshop on
Implementing Title IX and Attaining Sex Equity

as the deiign.and supportinqJmaterial for one of a series of five three-
hour sesstons utilizing the Workshop Packale as a basis for a sequence
of periodic seminars on Title IX ancir sex-equity for education and/or
community personnel

as stimulus materi'al 'for the adaptation and design of other activities
or materials which can ass-ist education personnel in achieving sex
equity (e.g., information packets, self-inStructional materials, etc.)

4 as resources for-teacher education programs

as resources for training-of-trainers programs

,Implementing'Title IX and Attaining_Sex Equity: A Workshop Package
has been developed to factlitate fts implementation by personnel with
limited experience in workshop implementation and/or the icbject matter
4hich fs relevant to consideration of sex equity. It is beyond'tne scope of
this publcation, 'however, to provide the background information on workshop
design, implementation, and evaluation which would otherwise be desirable.
Education personnel reviewing tir package or considering use of.any package
component may nonetheless find it useful to review the following questions
which should be considered with regard to use of this or any other training
design.

1. Is-the workshop session.desin appropriate for the purposes of
groups far which Tt may .t:1e. implemented?

The Workshop Package has been developed tdaddress.the needs of education
personnel with a diversity of experience and familiarity with regard to
Title IX .and sex eqUity. The workshop package sequence begins with a
consideration of the need and rationale for Title IX; it moves through 2'
dettled review of the.Title IX regulation and the Title IX grievance process;
it 7roceeds to an examina.tion of the application of the Title IX regulation
and sex ewity principles to the particular day-to-day job functions of various
groups.of education,personnel; and it concludes with an overview of the
change process and an opportunity for participarit action planning related
to Title IX compliance and the achievement of sex equity.



Workshop planner's
the general objectivOs

.session activities (ho
enture their relevaric

intended workshop tihr

Similarlyl wo0
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for:
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/

od raireing personnel *should carefully review both
jorkthop sessfon nd the purposes of specific
Isted.in the sesiOn outlines) in order to
roviateness to.treparticular needs'of their

.

flerl should also review.the training method-
tie fOr its Suitability for situational rieeds.
d il conducting any woekshop should be selected

-or

their approp iaties to workshqp objectives.
1

their.appropria ripqs to the styles and skills of available Workshol7.-
facilitator's

,

dieir prOv.ision'%) to?sufficit diversity to accommodate different
participant 14enig styles -

Because the objec Ives of the works,hop package emphasize the delivery
of cognitive ihformation, it'relies heavily on the use of lectunette and
question-answer proce ses. The skills required of workshop session
facilitators for thei resentation of these activities'are also less specialized
ittian those which are required for the presentation of more affectively oriented,

Activities.

. All session oultlihes also involve the use of personal inventory and
skills testing or kill practice activities performed by 'participants
individual ly a welp as.small group discussions 'and action-planning
activities. Thesecdre included in order to:

,

'provide pa ;icipants an opportunity to practice relevant skills
ond to rec ive.immediate.feedback

provide'pa trcipants an opportunity to share reactions and o
develop sm 11 support groups

.o accommodat i the needs of participants for experiential learning
1

activities

increase Oe informality and variety.of workshop activitfes

These proce tires or methods suggested in the training design may 6e
adapted to refle t a different emphasis in objectives or to reflect the -

different styles Or.skflls of workshop sessibn personnel. In considering.
the)orocedures d 'methods used in anyiworkshop, t is uSeful to evaluate
whqther:

le ..A)1,they pro lide aillixture of affective, cognitive, and experiential
'ar!t1vAiti is:sufficient to accommodate the diversity of,participants'
.10rning styleS

B) they follow logical progression frOm awareness building, to
problem 4xploration, to skills assessment or development, through
stimulatfop of the application of workshop information by participants
in th6i+ relevant personal or profeSsional- activfties

1-1 0
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How much flexibility is desirablitin implementin9,a session outlirie?

,. The session outline is intended as a guideline for the 4mp1ementatipn
of a training experience, not as'a prescriptiOn that must:be followed with-
out deviation. .The activities and sequence outlined in this session have..

..been field-tested successfully with a varliety of groups,tbut it shgula be
recognized that'M single destgn is apprOpriate for all situations Facilita-

,

tors should use khe,outline to assist them in Meeting the needs of participants
rather.than as a constraint to necessary flexibi-lity.

..
. ,

Flexibility is critical with regard.6 observance'of the,sugges.ted
timelines which have_been provided in the session outline. These timelineS
tend to be hignly concentrated. It will require most facilitators and groupv
to mov at a brisk pece if all of the actiwities are to be completed in thet
time allowed. (Most of the 'sessions could benefit from an expansion of
time allocated to each activity.) The timelints are general suggestions
only.; some groups of participants may need to spend more time on a single
activity than is indicated in.the outline and may be able to omit another
activity, while others may find it impossible to move through. the entire .

sequence of activities in the time.available. The facilitator(S) must be*

sufficiently familiar with the training design and actiivitie to determine

the modifications which may be appropriate to a particular situation or
group.

The primary'guideline which should be observed in the implementation.
of the training activities is that care should be taken to meet the needs
of the majority of the participant group. Fcilitators should avoid
modifi.cations which may address the_needs of only a few partftjpants and'
attempt to meee the needs of individuals during break periods or,after the
workshop without detaining the ehtire gro,up.

3. How can the workshop activities and sequence be adapted to fi
shorter periods of ti-me?

Although the,session outlines 'were designed for implementation in
three-hour periods, it is recognized that it may be neces'sary to modify the
session for implementation in a shorter period of time. When this is

necessary, the facilitator(0- shou41 review the objectives of each suggested

activity carefully before making a decision about which activities woul,d
he most appropriate. .If this modification is necessary the facilitator(s)
should consider the following:

A) Carefully review the sequence and the build-up activieies provided,
in the session outline. Each session outline has been,,developed

to include each of the following components:

N4eds assessment actiNAty/exercise-'-Session oUtlines begin

with an introductory activity which can involve '.the group in

the set%ion, allow individuals to express initial concerns and

provide the facilitator with general information gbout the

perceptions and experience of the group. This initial eXperience

is a key method of judging the specific needs of the group
and estimating the optimal pacing of the session activities.

or.°
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Cognitive acti ities--Each session outline includes a lecturette(s)
t0 introduce w concept.and activities. Ihese are designed
to increase 0 rticipants understanding of particular problems
related to s x equity and of the steps to be taken and the.

A be followed in achieving sex equity. The amount
of infor`mat on provided, in a lecturette can be reduced if the
group has ad prevfous exposure to the concepts being_presented.

-Even with xperienced groups', however, it is useful-to proVide
a summary of the key points included in the lecturette to ensUre
that all Members of the group have,a common sframe of reference

.

for .subs quent aCtivities.

4
Experiential activtties--Experiential activities provide an
opportunity for paNcipants to apply the concepts preSented
in:cognitive activit!ies to .situations in educational practice.
The purpose of this ih;ctivity.is' to help Participants assess
fdr themselves the imrilications of the information presented, .

for/day-to-day activities.,
I

SOills practice ati'vities-7Each session outline includes a
nUmber of activities which are designed to give parti ipants

..0;

cr opportunity to practice some of ,ie skills which a e
necessary for the applicapon.of sex equity prfncip kl s and to
obtain immediate feedback,regarding -their efforts.

Action-planning activi;ies--Each session ou line encourages
participants to begin lo identify specific ps which they
orithetr education agency caetake to promote full #implementatiOn
of Title Ut and/or to attain sex equiy in tkeir activities.
These action-planning es are'cr cial to'the application of
the information provide in' the Iwo shop package.- They should ,

'not be eliminated and i7 fact, wher er posSible, it would be
desirable to expand the lmount of time devoted to action planning.

,

4 .This is particularly relevant when participants work together
it the same education ageticy-:,

4

In most cases, it is desirabre tO reduce the amount'of time devoter.I.
to each.of the variou.s types of ktivittes provided rather than to
omit any of the major components of the session outline. */,. ,.

.-, .

3) Provide participants with readiny materials prior to the workshop
session,

<,

If the workshop time is limited, it may be possiblerto reduce the
amount of time devoted to the workshop activities by providing

( phrticipants with materials which deln be read pi-fof to the implementa-
'tTon of the workshop'. lf,the facilitator believes that this is ..

desirable, a summary ot the information provid7edHn lectunette or
information sheet form may be distributed to par.ticipants prior to ) (-
the workshop. e \

C) Reduce the.amount of time spend on exercises and worksheets.

H , 2ne wayethat the timelines for the -session'can be cut is to, sk

participants to'consider only a,limited number of cases or situation.
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presented in'their worksheetS, suggesting thet others be completed
some time after the.Workshop. .(If this is done,.the facilitator
should make certain to explore those'itemS selected for use.in the
group in sufficient detail to clarify forparticipants the basic
principles ,reflected in the-worksheet.) .In all instances, 'the .

faciNtator should.emphasize ways which the participant' materials
may be used after the.work-shop.

A. Whatrpersonnel are needed for the impletentation of the st sion
-1 -)

outline?

Although tHis session outline has been developed to facilitate\4ts
use by personnel of varying backgrounds, the selection oepersonnel to
facilitate workshop activities is a critical factor Ari the implementation
of.any.session. While the session.outline may be implemented by asingle
facilitator, it is desirable to utilize a team of two or more facilitatohs.
Use of a team has the following advantages:

i it increases the likelihood of ensuring both content expertise (knowl-
edge of TAtle IX oand sex equity principles in educatiom, of the
structUre of education agencies, or Federal and state nondiscrimiha-
tion laws, etc.) and process expertisafknowledge of group dynamics
and skills in group processing and training)-in the delivery of the
session outline

it takes it possible to demonstrate.nondiscrim4ation by use of a
training team on which both females and males and members of racial
and.ethnic minority,groups are represented

it makes it possible to'increase the diversity of training styles
and ar.eas of expertise, and thus to aCcommodate the diverse learning
styles and needs of workshop participants

If a facilitator team is utilized, it 'is important to d.nignate one or two
persons with responsibility-for providing continuity and direction throughout
all workshop activities. Persons with responsibility-for workshop administration.
and for such tasks'as participant registrationo distribution of materials,
and aeneral problem solving should also be designated, particularly when the
Workshop inVolves a large number of people.

5. How should facilitators prepare for the implementatton of the
workshop session?

Effective implementation of the training session requires careful
facilitator preparation. Facilitators shpuld take ample time to do the
following:

thoroughly review the session oytline and all participant mater'ials

prepare notecards outlining the sequence and the general directions
for participants

prepare their own autlines.of the suggested lecturettes so that they
may present the information provided in their own style (in no case
should a facilitator- readfrom the session outline during sess.ion
implementation)

1-13



o idenOfy points where information or activities could be omittj in
the event that more time i$ needed in an earlier actiiity

.

I /

If a team of-facilitators is used, it is essential that the group meet'
together to:

assign various responsibilities to the"team merribers-, making sure tHat
Ach individual is clear.about her/his role in appearing before the
group, monitoringi.individual and small .group work, preparing charts

'or. materials, and working with other team members

. designate one person as the person responsible for providing continuity
throughout the workshop.and making decisions as to necessary adaptation
of timelines

divuss individual reactions to activities and ways that adaptations
might be made if necessary

cons4der.the various styles repiesented in members of the team and
the ways that the team might work together for maximum effectiveness

6. How should participants,be inVolved in the workshop initially?

COnsiderations regarding the4involvement of participants in the work-
shop event usually revolve.around two issues: whether workshop participation
should be volunnry or mandatory, and to what extent participants should be
involved in the workshop planning process.

'Determination of whethevr workshop participation should be voluntary
or mandatory should be made in consideration of the workshop objectives,
the job requirements of various staff groups, And other situational variables
which may be relevant. The training design may be appropriately used
whether participation is voluntary or mandatory. . It is important to remember,
iyowever, that whether participants are notified of the obligation to attend
or invited to .partieipate, avclear and positive statement of workshop
sponsorshi p, workshop purposes and objectives, and the time and location of
theworkshop can do much t establish a positive climate for the'workshop
and to alleviate uncertainttes or anxieties experienced by-participants.
It is odso,important that participants are notified or invited in sufficient
time to a11oW for personal plahning or schedi.ling and for Clarification of
ahy questions regarding partiCipation. It py also be useful to provide
sHort preparatory reading material which,-- n rai$e interest in or establIsh
an initial cont xt for the wo-rkshop.,--

Another method of establishing a.positive'workshop climate is to
involve participants (or representatives of the workshop target groups)
in worKshop planning activities. This might be done through simple written

'

"or oral needs assessMents which serve both to pravide information about the
fel-t needs of Oarticipants. and to introduce'participants fo basic warkshop
issues. .1t might also be accbmplisHed by simply keeping key participants

.

informed of various stageS of planning or decisionmAking, orb); requesting
the assistance of selected participants in obtaihing worksh4 facilities,
reproducing resource'materials, introducing resource persons, etc.A
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The training design specifies no procedures for participtnt involvement
prior to workshop implementition; workshop peronnel should select procedures
which are appropriate to the size') structure, and climate of their particular
agencies or institutions.

7. What participant ma terial s area needed to impl ement the ses'si on?
6..

All maerials which are required for participant use during a'Workshop
sess,ion are,artached to the session outline; hese may be reproduced for
dtstribution to session participants. Although the participant material's
for each sesSion are fairly extensive (and 0-Us reqUire some financial
expenditure to reproduce in quantity), they are important to the successful
implementation. Of the session.because:

they provide quick'reference information for-participants with little
prior background * .

s they support and highlight the information provi4d by facflitators
and allow participants to be actively invblved in the training process

they permit individual problem assessment and skills testing by
Participants related to session concerns

A

they reinforce participants' workshop session experiences and provide
partic4pants a document for continuing on-the-jobreference or use

.(It should be noted that although all required,participant materials
are attached to the corresponding session outlines, a more comprehensive
Participant Notebook has been developed and published as one component of
the Workshop Package. This notebook includes not only all worksheets used
during the three Generic Sessions,-but also additional reference material and
an extensivee annotated listing of resources related to Title IX and sex
equity. Ideally, each participant should receive a copy of this full
Participant's Notebook and a copy of all worksheets for the Application
Sessions which a e appropriate to their role,-e.g., adminstrator, counselor,
etc.

. What facilities, equipment, and resources are needekd for implementation
'of the workshop?

nt.

The physical facilities provided for a workshop can makqa significant
difference in the difficulty or eaS-6' ofOlts implementation. he workshop
package_requires a room sufficiently large to accommodate all participants -

'for the generic sessions and small break-out rooMs.for each of the application.
group sessions provided. Moveable tables and chairs facilitate the creation
of an informal environment and the implementation of small-group activity.
Attention should be given to ensuring that facjlities are well lighted, at df

a comfortable temperature and well ventilated, and within access of rest-
rooms.; It is desirable to inspect facilities well in Ovance of the Norkshop
to ensure'that they 411 meet the needs of the workshop.

- The equipment td be utilized in the session is specified in the training
uLline. Care should be taken-to make arrangements well in advance of the
workshops for the use of equipment to check just prior to the session to
ensure that the equipment is avai.lable and in working order.
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9. What guidelines should be observed by facilitators throughout the, workshop?
flk

,Workshops dealing with sex equity often involve participant&lin a
41queStioning of SOMQ of their earliest learrioings. *and most ba'si beliefs and 'assumptions. Individuals dealing with thole issue& may have negative
feelings about ch6ging, roles Of males and females in our society and.experience fear or anger about sex'equity efforts in education. It is.'critical that workshop facilitators,udderstand that.these.reactions areto tie expected and how to handle them in poSitive ways. Some suggestionSfor,dealing witn possible resistance or rejection of the ideas covered inthe workshop are outlined below,

.

lWorkshop fallitators should:

' Remember that change.Tin krliwledge, attitudest and skills requires-
ime,,and continued supporOF Each persor'a fnust move through a process'

Of exploring, unders;landing, and acting on.new ideas befone theyca-n be accepted. Rejection of ideas presented in the workshop shouldnot be interpreted as a personal rejection of the presenter.
....

Work to provide continuing support to participants even when they aremet by disagreement and/or resistance. Responses to be avoided by
workshop personnel include:

Defensivenessthe express9.ion through-words or behaviors that
a facilitator or resource.person feels as if an attack has been
made against' her/his personal ability or adequacy. Workshop
personnel should try to maintain an open.attitude and deal with
the tdeas presented by the participant rathl than the internal
'feelings that these ideas may create.

- 'Rejection of the group--the categorilatjoh.of
an individual

or group as "hopeles&." Onerof the.ways that facilitators.may
,deal with'nersons who disagree is to reject them. It is important
that workshop leaders maintain communications wfth all participants.
ancj.continue to work through the feelings and ideas presented.

- Future predictftnSstatements to In individual or the group such
as "I'm sure you'll eventually see it my way," Although it
is quite likely thatrmany who reject fdeas presented in workshops
will change over a period of time, it is not helpful to dismiss
the issues being consi'der'ed by making future predictions.

Avoidance of the issuesdropptng relevant controversial issues
before they have been considered. Avotding open consideratiom,
of possible-implications'of the Title IX regulation through
a comment such as "Thert's really Tro need for major.changes in
mos't programs" does not contributp to participant learning or cv
ftoblem solving. Workshop facilitators should anticipate'some
of the:controversial questions or concerns which are likely to'
be-raised and be prepared to deal with them, if only by admitting
uncertainty and a wiltingness to hel'p participants obtain
assistance from other sources,'
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- Overcontrol of the participant group-=pressing the group ehead
regardless of their present needs or ability to dealAjth
some of the imies. Overscheduling a workshop agenda so that
time is not available. for clarificltion.questions or or
consideratjon of,the implications of the information in small
gro,u.discussion. is one way to overcontrol the part.icipot
aroup. Workshop plans must include_time 'to ensure thal p4rticipants
;ave the opportunity for initfal eXploration and evaluatitn of ,

the information '5,-esented.

Work to maintain a climate where participants' luestions, feelings',
and opinioli can be expressed and considered. Maintain(aconjudmental
approA;h toward the expression of feelings or opinions which differ
from thos-e being express,ed in the workshop.

yrovide partitipants withconcrete information and materials whenever
possible. ,Much of the'resistance to accepting change ocCurs when
people do not understand the rationale for .change and the specific
steps that must be taken in Implementing change. It is essential
that participants'be given opportunity to identify specific directions
or change, to develop the necessar)4,skills for change, and to receive
support and.assistance during Xhis process.

t*,
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THE CONTEXTOF TITLE IX

GENERIC SESSiON ONE ,
vN

Seailon Specifications .
4

Session pdpulation: Postsecoildary education personnel, including adminis-,

trators, Title IX coadinators, faculty, counselors, student services
personnel, teacher education faculty, and physical education and
athletics14staff, and members of boards of trustees.

Session obiWives: The objectives for Generic Session One include: ,

to provide participants with an opportunity to assess their awareness
of 'differential treatment of males and females in their education
institution's and the impact of Title IX on such treatment

to provide participants with a review of the legal context of
'Title IX, an overview of Federal antidiscrimination requirements,'.
and the opporternity to assess their,skills in identifying.discriMi-ination n postsecondary edutation institutions 4

to provide-participants with a reviewhof the differential participation
of females and males in postsecondary education and some, of the factors.

and barriers affecting women's participation

to encourage participants to identify characteristics and goals for
nonsexist postsecondary education

Time required: Thrde. hours

Materials needed:

For particiiant use:*

1:Implementing Title IX and Attaining Sex Equity: A Workshop Overview"

(included in participant materials as Participant Worksheet A; appears
in participant notebook as qmplementing Title IX and Attaining Sex'
Equity: An Introduction tothe Workshop')

"Implementing Title IX and Attaining Sex Equity--An Introductory
Assessment" (included in participant notebook--.Wticipant WorkOeet 1)

"IdentifYing Discrimination=-Case Examples" (included in participant

,
notebookParticipant Worksheet 2)

* The participant materials attached to this session outline include all work-

sheets required for particibant use dOring this,session; theY may be reproduced

. for distribution to participants, A Participant's Notebook, which contains'not

only the worksheets for all three 9eneric lessions, -hut also reference materials 1

which highlight and expand workshop content, has also been developed and may. be

obtalned for reproduction. Use of this Notebook is desirable whenever possible..,

r-j.



"Nonsexist Institutions--How Would They Look?" (included in participant
notebook--Participant Worksheet 3)

o "IdentifyIng Discrimination--Analysts of Case ExAmples included in
participant.potebook--Appendix A)' \

v

For facilitator um,

I.

N.

Charts on newsprint, acetate', 6rochalkboard:

PSummhry of Yederaj
Antidiscrimination Requirements" (see section III

of,this sesion outline)

"Women as Percentage of All *..:" (two charts; btection V of this
session outline) ,

'Institutional Barriers to Women in Postsecondary Education" (see
sectiatz V of this sessionIlutline)

cilitators required: Although the session may be condued by a single
person, it islpreferable in most cases to sh

q
are respAsibilitiA amongseveral pernns (female and.male) who possess bo'th subject matter

expertise and group process skills, and who represent racial-ethnic
diversity

Facilitator preparation required: 'The facilitaprCs) should:.

thorough.ly review this outline and all participant materials . .

review soggested lecturettes and adapt Tecturettes to accommodate
unique,group needs or facilitator(s) style(s)

- Opening Comments (see section I of this s<ssion outline) 20 minutes

Introductory remar ks (see section II of this session out-.
lint)

- "The Legal Context of Title IX--Education Institutions
and rederal Antidiscriminatioh Requirements" (see section
III Of this session outline)

- "Woriien's Participation ih
Postsecondary'Education" (see

section,V of this session outline)0

- "Factors and Barrieys Affecting Women!s Participation in
Postsecondary Education" (see seCtion V of this session
outline)

prepare'charts (on newsprint, acetate transparenty, or chalk-
board) as identified in "Materials needed" listing of these
Session Specifications

-
vVI

2 minutes

10 minutes

10 minutes

20 minutes



Group size: Flexible
r

Factlities required: Meeting.room to accommodate expected numbq of partic-
tpants; moveable tables and.chairs will facilitate small 'droup work

Equipment and supplies required: Overhead projector and transparencies,
chalkboand and chalk, or newsprint and marker; pencils 'for each n

participant

4

iii

I.
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THE CONTEXT OF TITLE IX

GENERIC SESSION ONE

\\

Session Agenda /

I. OPENING COMMENTS

II. IDENTIFYING AND ALLEVIATING SEXISM IN
POSTSEtONDARY EbUCATION--AN INTRODUCTORY
ASSESSMENT

A. Introductory remarks
B. Individual activity--"An Introductory

,

Assessment"
C. Paired discussions
D."Total group processing

III. THE LEGAL CONTEXT OF TITLE IX--EDUCATION.
INSTITUTIONS AND FEDERAL ANTIDISCRIMINATION

. REQUIREMENTS

A. Lecturette--"The 'Legal Con ext

B. Individual activity--"IdentifY
inatión--Case Examples"

. 5mall group discussions .

D. Total group processing ,

A

0

TIME REQUIRED: 20.MINUTES

TIME REQUIRED: 30 MINUTES

(2 minutes)

(5 minutes)
(13 minutes)
(10 minutes)

TIME REQUIRED: .55'MINUTES

Title IX" (10 minutes)

Discrim-
(10 minutes)
(20,minutes)
(15 minutes)

6

IV. BREAK TIME REQUIRED: 10 MINUTES
4 .

V. THE SOCIAL/EDUCATIONAL CONTEXT OF TITLE_IX TIME REQUIRED: 60 MINUTES

A. Lecturette 1--"Women's Participation in
, Postsecondary Education" (10 minutes).

B. Questions and answers (5 minutes)

C. Lecturette 2--"Factors and Barriers Affecting

4
Women's Participation in Postsecondary

A
Education" (20 minutes)

- D. Small group discussions--"Nonsexist Insti-
tutions--How Would They.Look?" (15 minutes)

E. 'Total group processing (10 minutes)
11

,Vr. SUMMARY AND CLOSING TIME REQUIRED: 5 MINUTES

TOTAL TIME REQUIRED: 180 MINUTES

a
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I. OPENING COAMENTS TIME REQUIRED: 20 MINUTES .

'Purposes of the activi.ty:

The purposes of his activity are:

to provide participants with an overview of the workshop purposes,

the workshop objectives, and, the workshop agenda

to introduce to participants the groups-or organization.implementing

the regional workshop, the workshop leaders; and other key individuals

to provide participants with an introduction to the CCSSO project,

an indication of the relationship of the regional workshop to the

total project, and.a review of the role of the regional workshop

participants in the national project efforts

to introduce partitipants to the participant-notebook and to tts

uses during and after the workshop

Materials needed:

For participant use:

"Implementinvifitle IX and Attainiq Sex Equity: A Workshop

Overview" (in participant materials--Participant Worksheet A)

or."Implementing Title IX and Attaining Sex Equity in Education--

Ari Introduction to the Workshop" (in participant notebook)

For facilitator use: None

Facilitator preparation needed:

The facilitator should:

thoroughly review tlie total session outline and participant materials

prepare opening comments

Procedure:

The purpoAelof thit activity s to provicV workshop participants with

an overview of ,the purposes of the workshop, the organization of the work-

,
shop session, and the objectives of.this session.

The session may be9in with introd4ctions and greetings; any necessary

hosekeeping announcementsrestroom locations, scheduling of refreshments,

availability of, materials, etcshould be covered at this time.

The opening comments may take any form or sequence which is appropriate

to the particular workshop, but the facilitator should make certain that the

following.points are cover'ed:

?

1



i

the i portan e of Tittle IX implementation and the attainment of sexequit to tH quality of the postsecOndary education institutions
repre ented y participants .

i
,

ir
.

.the geperal urposes of the workshop

the sp nsorship of the workshop (and the sponsor's past or present
Oxperi nces r lated to sex equity in postsecondary education)

the wor shop genda, objectives, and activities:I-overview ofthe five
session

the pur4ises ard uses of the participant materials, notebook

Some openi g comm nts of the type which may be useful are suggested below.
these should be dapte as.appropriate to particular situations.

wolth5Pcp v.ing conducted by (name o pon6o4) as paiLt o a
natieinwi.de eliliwtt\dt'AectO towaAd the .anp en-tato o Tittle IX o6 the 1972
Educati.on AmendmelAts andlthc aTta.iAmmt v6 sex equity in education. It isbased on a tqainin'y mj,dd,devaoped

by the CounciT 04 Ctlieli State Schoue
066icots unde4 lianas pitovOed by the U.S. Mice u,ç Educatio,014 the Depaktment
()A Heafth,tducatiOv, arlOeelia4v. The mateAian we wif.e be &sing in the
wont&shop.weIte deveeemed-by the Resomee Ceram on Sex Ram in Education 6o4
the CCSSO."

(At this point,')the fa ilitator may wish to destribe the interest of the
sponsoring organization in t e workshop, and to outline the orgapizatipn's pastexperience in and/or commitm nts to efforts to achieve equity in education.)

"This wokkshop has been (esigned to assist each 06 you in wokking to
impeement Titfe IX and to atta'n sex equ,ity in education. Because. the wokk-shop 6 based on a tAttir ng'mdd\ee which has been deAigned to puvide assist-
ance to a wid(;'vakiTty o pmisoro wiAh a atiae vakiety oli expotiences and

. novds, you wiee vxpvqieHce a humbeit 06 diiiiiment activitim and you waf beoovi.ded a widc Wilcie oli inlio4mation. Wonkshop activitieA wiet begin with60W oli the most basic in04matiart and muAvness activitie4 4eXated to Titee
.1X and sex equity conce4ns, and then move to inotea)singty speciAic a/tea/5 oliinliwtmation and skim-buiedilv ativity. We hope that each,o6 you wite obtain
in6o4mation and sh.f(s tokich aite new.to you, and hat you w-i-te take the oppolt-
tunity to assist othe,46 in aAvais liamifia4 to you. .

"The wotikshop wi.ef be wrgani2ed im Aive thkee-houn Seis'Sions. These
6o4 i,on3 wiee be oli two toe6:

Gv.neAjo_Sc6.5iorks, wh.ich.ov dv6iqvied to oot4de inliomation and .

acai,WeS u-ivAW to-anyou wol(Vincl to imptement Titfe IX and
to attain 50( cgaity; the6v 6c.6iovps wilq be attended by ate

.patti,o.pan togv,thw

-2-



Application Se64ions which.akc dezigned to 0.0 ide in6okmation

. and acti.viti.e4 wPach ake-speci6icatey ket to the 6oftowing

-* gkoupz oicjiakticipantz--

,o,Administkatokz, Titte IX Cookdinatou, and Membekz 06 boakd4 06

tku6tee4
Counzelok4
Teachm education 6 catty

Each pakticipant wife setect the gkoup which ctozezt to heA/h,6 kofe ok

intekezt and attend two z.equentiat Appeication Sezzionz in thiz gkoup."

(Facil tators should note that the role groups listed above are those
for which s ssion outlines currently exist in the Workshop.Package. Groups
sponsoring t e workshop may wish to develop their own sessions for faculty,
for phyical education/athletics staff', for student services.personnel, or

others. Mat ial ,for these oroups may be added to the Package in the future.

The Universit Council for Education Administration 29 West Woodruff Avenue,

Columbus, Ohi is also,\publishing training materials on sex equity_which

may be used wi h postsecohdary educators.)

"The 6,i.k.t. 0 wokhhop eimion's wiff be Genekic SeAionis. They wite

liocuz on such ake A az the fegaf context 06 Titte'lX, the educationaflociat
context 06 Titte IX, the kequikements oti Titte IX az speci6ied in 4t6 impte-

ovnting kegueation, and the Titte IX gkievance pkuceduke. The thikd ando,

lioukth sezzionz wilf be Apptication Se)mibnis which wit(' 6ocu/s on activitkm

unique to the vakiouz pakticipant job kofez. The 6iAth and conctuding zez.on
miff be a Genekic Sezzion; it wit!& pkovide an oppoktunity to pfan actiOn ztepz.

and pkogkaM4 which may be ta

1

en in postsecondaky education inistitution4 to

appey the wokkAhup feakningz

(Facilitators'should review the workshop agenda here, caIli-ng atten-
tioh to anY special presentations planned or to any other unique aspects

of the particular workshop being implemented.)

"8e6oke wcuu the objeCtivez and activitiez o6 this 6ikzt wokk-

shop sezsion, we wowed like to'catt youk attentiOn to, tho. pakticipant

matetiaf wki.ch have been pkovided."

(At this point the group facilitator should ma.ke reference to the partic-

ipant materials used in the workshop. If only the'Participant Materials"

which.appear at the end'of this outline are used, comment should be limited

to the fact that the participants will find in these materials an overview

of the workshop agenda and objectives as well as an agenda and the worksheets

Which will be used in the Generic Sessions'. If the full Participant's Note-

book is used,reference should also be, made to the-v )ue of its use as a'

reference material during and after the workAop.
,

Before proceeding further, the f

It

ilitator may wish to stop to respond to

any general questions which participa ts'may have regarding the overall work-

shop plan or format. After respondin to any questions raised, she/he should

review with the group the objectives or the first Generic Session.

44,

.4.
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II. IDENTIFYING AND ALLEVIATIkG SEXISCIN EDUCA-
TION--AN INTRODUCTORY,ASSESSMENt * TIME REQUIRED:. 30 MINUTEs.

(A) Introductory remarks ( 2 minutes)

(B) Individual activity--"An Introductory
Assessment" 5 minutes

(C) Paired discus.sions

)

13 minutes)

(D) Total group Orocessing. 10 minutes)

Purpost of the activity:

The purposes of this activity are:

to assess participants' _awareness of the manifestations of se ism

and sex differentiation within the policies, programs, and practices

of the education instltutions in which they work

to identify participants perceptions of the past and potential

contributions of Title IX to the elipination of sexism and sex
differentiation in.these policies, trograms, and practices

to establish workshop norms for active individual involvementand

group sharing

_)0e
to establish a norm for tre application of workshop concerns and

information to personal and institution 1 self-evaluation and change

Materials needed:

For particjpant use:

"Implementing Title IX and Attaining Sex Equity--

An Introductory Assessment" (in participant notebookParticipant

Worksheet 1)

For facilitator use: None

Facilitator preparation required:

Theifkilitator(s) should:
-* '

thoroughly review .the total session outline and all participant

materipls.

review suggested introductory comments and adapt them to fit

unique group needs and facilitator style

Procedure:
. . _

A. Introductory comments ( 2 minutes)

The activity should be introduced with comments such as tne.

following:

"Mozt o6 u.4 come to thAA wokkohop with dietent penceptions, ideaA,

oh expekienceA neating to Title IX and to the genehat 444ue o6 Aex

diseminativn 4n poztzecondaky education. Be6ohe we diAcuAA tpeci6ic

Title IX olovi4ion4 and comptiame activitiRA, it i4 toe6ut Aoh v.4 4b

oend a Ow minute4.examin4mg ouh own i4ea6 and expetienew Wetting to

4eti4m in po4t6econdaky educatfion, and to zhake zome o6 them with otheA4

-5-



in the gkoup. IdenOying ouk.own expetiencez pkovide4 each 06 u4 wisth
a vatuabte ba4e 6kom which-to conzidet Titte IX kequinemeie.A !

"Each o6 you haz n youn: matekiats a zheet entitted, 'ImptementingTitte IX-and Attaining Sex EquityAn Intkoductoky Azzezzment. Ptecoetake a tiew minUte4 to an4wk the que4tion4 ti4ted; mite out anztaA
, in the 4pace pkovided unde4 each queztion. You .zhoutd anzwen, the que4tion4batied on youk expekience in youk job ok on yourt obzetvationz o youA inzti-tution.. Ptca/se'be az zpecic az you can in anzwening att 6ou4 queztionz.You witt have about tiiveirkinutez. Pfeaze wokh independentey; you (Aulthave a chance to dizcuzz you4 kezponSez i.n a 6eW minute4."

vd,

B. Individual.activity--"An Introduc-
tory Assessment"

( 5 minutes)

The facilitator should make sure all participants have found acopy of the a5sessment form (Participant Worksheet 1).in their materials,,ask.if there are any questions, and Mak,e sure that all participants /tave a'pencil or pen. She/he should also provide any clarifying in-structions which may be appropriate. Participants should be allowed
approximately five minutes to answer the questions on the Worl(shelt,

. C. Paired discussions
. (13 minutes)

When ilost participants have completed their answers, the facilita-
tor sbould ask them to pair with a person sitting near them whom theydo not.know, to introduce themselves, and to discuss their answers.
Approximately 13 minutes should be provided for this discussion.

D. Total group processing (10 minutes)

After.the Rarticipants have had an opportunity to discuss their
anpers in pairs, it is useful to have them share some of their answersin the total group. Allow approximately 10 minutes.for this activity.

Group processing may be initiated by saying simply, "Att night,
we'tt take a 60w minute4 now to 4i4C.U44 the kindo o6 anzwem we've
pkoduced." °The worksheet questions can then be dismissed one at a time.
If discussion is slow, it is usually possible to stimulate participa-tion by asking for reactions to suggestions made by the facilitator.

For example, if participapts are hesitant lo volunteer nswereto

. .

question #1; the worksOp facilitatormight ask, "How many o you no-.
tice dibiekence6 in the kind6 o6 po4Laons occupied by men and womexWhirr yam imstilutione" As hands are shown, the facilitator maythen ask, "What kindA 06 di66ekence4 ane thew?" These stimulus ques-tions might refer to sex differentiation'in institutional regulations,
the content of the curriculum, tireatmtnt of male and female students by
faculty Oembers, counseling and counseling tests and materials, physi-
cal education, athletics, financial assistance, hOnors and awards, and -many others. (These issues ar9 discussed in M'eater detail in part C
of section V.of this outline.)

-6-

%



bk.

4th regard to the second question, part'iCipants may provide information
on Titte IX-related activities undertaken by their institutions or on personal
activAies related to sex equity. This question is deliberately open ended;
all such responses are appropriate.

In diScusNng or "processing" the third question, workshop facilitators
should assist participants both in the identification of specific Title IX
compliance effots and in thesment of the general impact of these efforts.
If participants are slow to respond, it may be useful for the workshop-facili-
tator to ask particIpants about their awareness of required Title IX compliance
procedves--whether they have received a notification of compliance policy;
whether they kn9w the name of the employee responsible for coordinating
Title IX compliance efforts; whether they are familiar wtth the internal
grievave peocedure for processing Title IX complaints (the focus of an
activity later in the workshop); or whether they are aware of the existence
and results of the institution's self-evaluation of Title IX compliance
and what they believe its effects have been.

The fourth question is also open ended; appropriate responses may vary
greatly. Some may focus on such sub4ective and general factors as improved
attitudes; others may identify such concrete and specific measures as the
purchase of nonbiased counseling materials or_the modification of athletics
programs.

The workshop facilitatomshould also enCoUrage participants to 190k at
their assessment forms as they proceed through other activities. She7he

should point out that the 'answers to these questions can provide a valuable
base for Title IX compliance efforts and for both personal and institutional
action plInning; they provide data against which the Title IX requirements to
be discussed later int,he workshop' may be.compared.

4

-7
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THE LEGAL CONTEXT OF TITLE IXERUCATIONJNSTITU-
TIONS AND FEDERAL ANTIDISCRIMINATION REQUIREMENTS TIME REQUIRED: 55 MINUTES

Lecturette--"The Legal Context of Title IX" (10 minutes)

Individual aCtivity--"Identifying Oiscrimina-

tion--Case Examples"
Small group discussions
Total group processing

Purpose of the activity:

The

"me

,

(10 minutes)
(20 minutes)

(15,kinutes)

purposes of the activity are:

to provide an overview of the range ofi Federal antidiscrimination re-

squIrements affecting postsecondaryeducation institutions .

to provide participants a legal contegf for considering Title IX
asit relates to other Federal antidiscrimtnation requirements

!,to review Federal laws prohibiting racial and ethnic discrimination

in education and to reinforte efforts for their implementation

to provide participants an opportunity to assess theilskills in
the recognition of,j1legal discrimination in educ4tion policies,
pugams, and practices and in the identification of Federal requirements

which apply to various discriminatory situations in postsecondary
educati,on

Naterials needed:,

For.partioNvnt use:

"Identifying DiscriminationCase ExaMples" (included in participant

"notebookParticipant Worksheet 2)

"Identifying Distrimination--Analyses of Case Exailiples" (included in

it .participant notebook--Appendix A)

For faoilitator use:

A chart (on newsprint, acetate transparency, or chalkboard) containing

the following information.:

Summary of Federal Antidiscrimination Requirements

Requirement

Title VI of th Civil

Rights Actof 1964

Title VII of the*Ciyil
*Rights Act o$1964

The Equal ply Act of 1963

Title IX.of the.Education

Amendments of 1972

Prohibits

Race discrOmination

Race and sex
discrimination

Sex discrimination
*(in pay tnly)

Sex discrimination

-9-* ',-?;rj

Covers

Students

Employees

Employees,

Employees and

.students



Requirement Prohibits

Title VII and VIII of the
Public Health Service Act ''Sex discriiiination

Covers

Specified employees,
nd applicants for
admission'

Executive Order 11245 Race and sex Employees
discrimination

,

Facilit tor preparation required:

l'The faci itator(s) should:

thoroughly review the total session outline and participant materials

lo review suggested:lecturette and adapt it to accommodate unique group
needs and facilitator style

Prepare chart on'"Summary of Federal 'Antidiscrimination Requirements"

Proceduv:

A. Lecturette--"The.Legal Context of Title IX" (10 minutes)

The purpose of this activity is to provide participants wfth an overview
of Federal antidiscrimination requirements and their relationship to education
institutions and Title IX. Before beginning the lecturette for this session,.
the facilitator should make sure that he chart entitled, "Suntory of Federal
Antidiscrimination Requirements" is available for display.and reference at
he appropriate tiMe during the lecturette,'

"In the opening assessment activity, we Ocused genekatty on.issues
letating to sok ditiliekentiation and sex equity in postsecondaky education
Ind on issues ketated to the pkogkess made and the pkobtems kemaining in
Tit& IX imptementations/ In most o6 the activities thkoughout the wokkshop,
we mitt be deating veky lweci6icatty with Titte IX keq4ikement4 6ok nondis-
ckimination on the baSis 06 sex.and with theik imptications44ok ouk institu-.
tionat'and individuat pkogkams and 0be4riolt4.

"Be6oke we move ta an ,61depth cowdelmtton oA, Titte TX, howevek, -Lt
is impoktant that we keview othek Fedekat antidiscItimination kequikements
ketevantto education institutans. Titte,TX id not an isotated kequikement
keogntty imposed on education institutions and soon to be 6okgotten. Tt is
kathek the maot kecent 06 4 ovt.Le. otc Fedekat statutes designed to inckease
equatity o6 oppoktunity in. education institutions. Since the 1954 Supkeme
Count decision kegakdin0 Mown v, The Boakd di Education Tedekat and state
teg6tatukes, Fedekat anrstate executive bockes, the coU4tts, ouk education
.Systems, and the'societ4.at takge have been invotved in.continuing e66akt6
to identi6ty and etiminate vakIous 6oltms o6 disekiMination and to de6ine
*begekithe natake 016 egad educationat oppoktunity. Tit& IX is the. kesutt
06 OLLA kecent kecognition 176 the 6act that many educokion institutions

,disckiminate against students and emptoyees on the basis o4 sex. Eaktiek
kequikement4 wke enacted to pkohibit othek 6okms o6 disckimination. It is
impoktowt,Ok-sevokat &mons that Titte IX comptiance e66olt0t6 be consideked
in the context o6 these eaktiek kelvikements:.



It is impoktant that ouk etgokts towakd the implementation 06 these

othek kequikementz be maintained.

These kequikementz pkovide language: and case taw ok tegat pkecede4d

which inguenced the Title IX tegistation and its implementing kegu-

lation, and iaitt continte, to a66ect 6utuke judiciat intekpketation

06 Title IX.

Familiakity with these othek kequikements.witt enable us to kee.09-.

nize when ek6okt4 and pkogkams dikected tOwakd Titte IX compliance

may be used to addkezz othek 6okms 06 disctimination and when

sepakatecurkams ake kequiked to addkess unique needs ketated to

pakti 60km 06 disckimination.

"The 6ive Fedekat antidiscAimination laws and the one executive okdek

identi6ied on the 'Summaky' chakt you see posted compkise the major anti-

disenation kequikements which atm keeevant to postsecondaky inStitutitrns.

Title VI 06 the Civil Rights Act 06 1964
e.

Titee VI 06 the Civa-Rights Act pkohibits disckimination against:stu-

dents on the gkound 06 kace, COtOkv 04 national okigin in pkogkam4 keceiving

Fedekat 6und4. Titte VI and ketated.case taw pkohibit disckimination on '

the basis 06 kace' in student admissions, student access to coukses and pko-

gkams, and student poticies and,theik application. Any institution ok

agency keceiving Fedekat 6unds is coveked by Title VI. Most education

activi.ties 06 a kecipient agency ok institution ake coveked, including

acztivities ok pkogkam4 not in dikect keceipt 06 Fedekat 6und6. It was the

tanguage 06 ritte VI which pkovided ihe modet 6ok Titte IX.

TWocedukes 604 the !citing 06 possible complaints 06 kacial 04 ethnic

disckimination aie pkovided undek the legislation. Such comptaints shbutd

be kited with:
No

The Mice 6ok Civil Rights

U.S. Depaktment 06 Heatth, Education, and Wel6ake

Washington, D.C. 20201

ok

a kegional 066ice 60kTivit Rights

U.S. Depaktment 06 Health, Education, and Wel6ake

Titfe VII 06 the Civil Rights Act 06 1964 az amended by the Equal Employment

Pivottunity Act' 06 1972

Titfe VII 06 the Civil. Rights Act pkohibits dis Irination in employ-

ment on the basis 06 kace, colok, keligion, nation okigin, ok sex. Att

institutions 04 agencies with 15 04 moire employeesincluding Atate and

&cat govennwmtS and tabor4okganizations--ane
coveked uncle& the amended

. Titfe VII,pkohibits dlisckiminatoky pkactices in all tekms and cond.L-

ti4 06 employment, includkng:

necluatment, selection, assignment, tkans6ek, tayo66, dischakge,.

and kecatt



appontuni4e4 60n pnomatian

in4avice tkaining OA devetopment oppoktunitia

wages and satanies

sick Leave time and pay

--o-vacation time and'pay

ovektime wokk and pay
0.

medical, hospital, and accident insukance

ketkement ptans and bene6its

othek sta66 bene6its

A substantiat body 06 case taw and-tegat pkecedent has been devetoped
uncle/E. Titte VII; this pkovides many 06 ouk cukkentty accepted standakds
60A nondidckimination in employment.. Many 06 the pkovisioks in the employ-ment section 06 Title IX negulation ane 6a4ed on Titte VII.

Comptairas 06 emptoyment pkactices whi,ch disckiminate in vialatioij 06Titte VII shoutd be made to:

The Equat Emptoyment Oppontunity mis'sion
2401 E StAzet, N. W.
Was,hington, V. C. 20037

0 It.

1

a negiona 066ice 06 the EEOC

In instances whom Atate ok Local 6ait emptoy pkactices tatua
pkovide pkocedukes 6o n. the handling 06 complaints 0 discnimination, thecoMplaint may.be ke6ekked to the 4tgte on local ageilL 6on a 60-day peniod
06 time. 16 the complaint is na nesolved at this tev the EEOC assumes
kesponsiWity 60A investigation and concitiation. 16 6ait6, the EEOC,the U. S. Attokney Genenat,.on the complainant may 6ite s

The Equat Pay Act 06 1963 az amended by the Education Amendme04 06 1972T-
The Equat Pay Act pkohibits skx discnimination in satakies most

64inge bene6its. Att emptayees 06 education ins4tations and agen 'es,
inctudinglthose in 006ez4ional, executive, and cOministnative pas a
akesoveked by the Equat Pay Act.

*44,'

The Act pkOvides that a man and a woman wanking 60n the same employen
undek simitan conditions in jobs kequiking substantially equivatent sk,i,t6;
e66o4t, and nesponsibility must be paid equatty even when job tittes and
cosignments ate not identicat. Intekpketations, 06 the Equal Pay Act witt
tnguence intekoetation 06 such issues unden Tide IX, whose negutation
contains tanguage siniitat to that employed in the EPA.

Emptoyeks ake Aequirted to maintain 4peci6ied Aecouts utevant to the
detetm4nination 06 poSsibte.yiotations 06 the taw. Complaintz may be 6ieed
with:
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The Emp toyment Stakdakds Administkation
Wage and Houk Divizion
U. S. Depaktment o6 Labok
Uazhillgton, D. C. Z0210

110 a

a kegionat 0.66ice o the u. S. Depaktment o6 Labok

The comptaint pkocezz pkovided undek the EPA iz the zimptezt and mozt
ditect o6 att those mentioned in this keview.

Titte IX othe 1972 Education Amendments

Titte IX whibits disckimination on the baz,iz 6.6 zex against ztudents
and emptoyees o6 education pkognams and activitiez keceiving Fedekat 6und4.
Neatty att etementaky, secondaky, and postsecondaky inztitutionz ake coveked
undek thiz tegiztation. The Titte l.X kegutation pkohibitz zex d41zekimination

in zuch akeaz az: .

admizzionz to vocationat, gkadaate, pko4asion , and pubtic undek-

gkaduate schoots

ztudent aceezz to-coukzez and pkogkamz

counzeting and guidance--teztz,,matekiatz, and pkacticez

physicat educatiA and athtet,i,cs

vocatio4at education and athteticz

student kutez and poticiez

tkeatment o6 matkied and/oA pkegnant z.tudentz

tiinanciat assistance

student housing

-

extkaCuAA.icam activitiez

emptoyment in eaucati,an inztitutionz

The kegutation coveking Titte IX kequLtez education agenciez and

institutions to devetop gkievance pkocedukez 6ok the tocat handting cl6

comptaintz o6 dizckimination. Thiz pkoceduke mdy be coed ok CompOint6

may be Wed dikec.Lty with:

The 066ice dok Civit Rightz .

U. S. Depaktment o6 Heath, Education,, and Wet6ake
Wazhington, D. C. 20201

ok

a 4egionat Mice eok Civit Rights

U. S. DepaAtment .06 Heatth, Education, and Wet6ake
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Titt VII (Section 799A) and Ti te VII (Section. 845) o6 the Pubt,i.c Heatthamene yteomIr"r ,nziveetXnpowek taining Act and the
I/

Thaining Amendmentz Act o6 1971

TitteS VI? and VIII eti the Pubtic Heath Sehvice Act ztate thdt inztitu-tionz heceiving Fedetat 6unds 04 theit heath peksonnet ttaining pkogtams:may not discnate on the baziz o6 zex in admizzionz oh in emptoyment
pkacti.ce,6 ketating to emptoyeeA wotking Idikegty with appticants oft:students.Evety institution keceiving ok bene6itin.64om a. gkamt, toan guakantee,intekest zubzidy to itz heatth pemorinct ttaipting ptogkams at keceiving acontkact undek Tittez VII ot VIII is coveked.

Inztitutionz ake kequi/ced to maintain Speci6iedtecokds to deteminewhethen vinations have. occukked. Pekiodic heviewz o6 phogharo heceivingAFedekat '6undz may,be made to.detemine comptionce with the kegutation covek-,ing Titters VII and VIII.

Pitoscedtote,s a/Le p4bvided 04 he 6iting (4:comptaintz o6 viotationz 06Tittez VII and VIII. Comptaints may be Wed with:

o The 066ice 604-Civie Rights

U.S. Vepaktment q6 Heatth, Education, and Wee6ahe
Washington, V.C. 20201

OA

a tegionat 0ce 60 Civit Rights
U. S. Depaktment o6 Heath, Educatian, and WetOte

Executive Ohdek 11246 az amended by 11375

Executiyc Okdelt 1124.6 phohibitz emptoyment disckimination 6n the baziz.96 /Lace, coto4, .4etigion, nationat okigin, OA zex in institutions ok, agencieswith Fedekat contkactz o6 oveh 00,000. evant contkactz.inctudelbothcontkacts 604 diiwct zekvicez and 'gkan,ts which invotve a bene6it to theFedetat.goveknment. Inztitutionz cove/Led undeh the Execwtive Ohdek muztazekve nondisctiminatoty phactLeez in hiting, diochakge, pkomotion, wagez,bene6itz, thaining, and,att'othek conditionz o6 cmptoyment.

*

I.

Those institutions ot agencicz with Fedehat conthactz oi $50,000 04 mom.and 50 o4 many empeoyeez 04e. tequited to devetop wtitten 46ttmative action :ptans with nUmetical goat's and timetabtes. Atthough the contkact may invotveonty.one"unit within the inztitution, the 46ikmative action ptan muzt covenatt empXoyeez thkoughout the institUtion.

En6oteement .o6 the Executive 04doc and ketaied póticy guidetines is thetesponsibility o6 the ()Vice 66 FedeNce Contkact Coutiance (OFCC) o6 the-U,S: Oepattment oCl.abok. The OFCC haz dezignated HEW az the .ageRcq tespon-sibtg on. en04cement ()lithe 04det as it a46e.etS education inztitutionz and,Comtaint ooceduhez alef. oovided 6ok the Wing .4 ehatges u6posodyee disctimination.and noncomptiance. Compfaints zhOutd be 64ed Wth:

The 4)66ice liott Civi.f Rights
U.S. VepaAtment o6 Heaeth, Educate:on, and Wettiake
Waohington, D.C. 10201
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Wt.

. cckegionat 0.66ice 6ok Civit Rights
U.S. Depaktmen4 oli.Heattk, Education, and Wet4ake,

B. Individual activity--"IdentifyiligDiscrithination
' .Case Examples' (1G minutes)

a

The facilitator should ask participants to take "Identifying Dis-
criminatibn-Case EXamples" (Participant.Worksheet 2).from their mate-

.. rials. The activity may be intrbduced with4comments such as:

"It ,1.4 impottamt that each o6 u4 knowenot oat' the genekat plp-
11.6sionis o6 theAe FedeitatotegtOtement6, but a6o how to appty.them to
the evaeuation,o6 discAimination in education poticia, -pkogkam4, and

mactite/s.

"Each 06 you 6hohtd have in youk matekiab a copy oti Patticipant
Wokbheet 2, enitted 'Identitiying DiAcminaton--Ca4e Examptez.' .

Ve&Ae take a 6ew moments to:kead each exampte. Con4idek each oneN.nd
detekmina whethek:you betieve it i4 in viotation any .o6 the Fedekat

antidi6ckimindt4on.kequikement6 jaAt keviowed. You may want to Actiek. to.

:the 'Summaky' chakt.w4ch a.poAted in the /WM. Wkite the numbek ot
the Fedekat kequiitemnt(4). which you betieve app1ie4 to'each exampte in
the 6pace phovided betow it. You. witt have about 10 minuta to 1,i.)okk

individuatty.".

G. Small group discussions (20 minutes)

After most participants appear to have completed their reviews, they
should be instructed to form small groups of four or five persons and
spend appeoximately 20 minuteS discussing:

o.the ruirement(s) applicable fo each example

the critical factors indicating possible discrimination in
each example

I.

, If it appears that articipants may have difficulty completing.the Ais-
, cussion during the time.allotted,he facilitator Way assign groups on

One side of the room the odd numbered.cases, and groups on the other
side the even numbers.

.

.

ir
.

,

D. Total group processing . (15 minutes)

After-the small group discussJons have been completed, it is useful
to spend approximately 15 minutes in review and clarificafion with-the.
Vital group. The.facilitator may ask members of the grodp4tev,
their coiments on each of the examples. As each is discut'Sed, 1 -

portant that the facilitator that the small groups have,cOrrecf-

ly identified the requirements elevant 6 each example. When_differences

of opinion or,confusions.are evident, it is important that the'Tacilftator
highlight the facOrs which are critical to the identiffcatidnottthe rele-
Vantlederal requirement. The fatilitator may wish to refer'to "Identify-

.i
.
ing DiscriminationAnalyses of Case Examples" for clarifying information.
Before terminating the discUssion, the facilitator should point out that
the "Analyses" are provided in Appendix A of,the participant notebook for
future reference.py parti( cipants.

-:-15-
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If time permits, it may also be useful tu encourage participant$
to consider whether there are similarities between the case situationsand sityatlons*which the.participants have observed. If this be done,
workshop facilitators or resource persons should restrict 'their commentsto information regarding the possibility.of discrimination and refrainfrom other evaluation;

A
The workshop facilitator should close this activity by reminding

participants that work remains in the implementation of each of theserequirements and that continuing efforts, must be made to combat all'forms of discrimination.
As participants consider various perspectivesand activities re1ated to Title IX in the workshop sessions, they should,attempt to identify similarities and differences between sex disclAimina-tion and racial-ethnio discrimination, and strategies or points for

complementary action interventirans.

IV. BREAK
TIME REQUIRED: 10 MINUTES

o-

4

.'

2

a

I.

(A.



V. THE SOCIAL/EDUCATIONAL CONTEXT OF TITLE IX . TIME REQUIRED:,60 MINUTES

(A) Lecturette 1--"Women's Parti,cipation in Post-
secondary Education (10 minutes)

(B) Questions and answers ( 5 minutes)

(C) Lecturette 2--"Factors and Barriers Affecting
Women's Participation in Postsecondary
Education" . (20 minutes)

(D) Small group discussions--"Nonsexist Insti-
tutions--How Would They Look?" (15 minutes)

(ErTotal group processing (10 minutes)

Purposes of the activity:

The purposes of the activity are:

to provide participants with a conceptual/data base regarding the
issues of sex bias and sex discrimination in postsecondary educa-
tion, and a context for underStanding the significance and ratfonale
of the Title IX regulation:

6

so

to'review data regarding the differential participation of females
and males in postsecondary education as-both students and employees

- to review data regarding some of the major barriers to women's
participation in postsecondary education

to provide participants with an opportunity to identify some of the
characteristics of postsecondary education institutions as they .

might exist if they were free of sex bias, in order that partici-
pants may better understand the significance and rationale of the'
Title IX regulation

Materials needed:

For participant use:

"Nonsexist Institutions--How Would They Look?"--Participant Worksheet 3

For faciljtator use:

A chart (oR newsprint, acetate transparency, or chalkboard)
conlaining the following information:

Women as Percentage of All 1974

H igh school graduates 50.6

Bachelor's degree recipients 45.4"

Master'S degree reciplents 44.8

Doctoral degree recipients 21.3

First professional deglipp
recipients 126

.4
A.)
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A chart (on newsprint, acetate transparency, or cha1kboa4)
9containing the following information:

Womeriaspercentagt. of All j9752:3E6

Professors 9.1
Associate Professors 16.6
Assistant Profelsors 27%9
Instructors 49.3
Lecturers

b 41.2
Faculty at All Ranks 21.7
Administrators 16.0

A chart (on newsprint, acetate transparecny, or chalkboard)
. containing the following information:

Variables Possibly Affecting Women's
Participation inaPostsecondary Education

Psychological

- intellectual ability,
- aspiration level
- motivation to achieve4
- role conflict

Social

- race,

- socibeconomic backgroOd
marital and parental Itatus

A chart (on newsprint, acetate transparency,
the following information:

chalkboard) containing

Institutional Barriers to Women in Postsecondary Eldation

Institu6onal policies/practices re: student participation

admissions
fihancial aid

o student residence and enrollment

II, Student programs (or lack thereof)

counseling services
health services

special services/prograws
Ai athletics
o faculty attitudes

o.

t. -18-



III; Bias in curriculum content, research, and the academic
disciplines

IV. The status of women in postsecondary education employment

Facilitator preparation required:

The facilitator(s) should:

'thoroughly revieAis outline and all participant materials

41

review suggested lecturettes and adapt them to accommodate
unique group needs or facilitator.style (Note: research data for
these lecturettes were compiled in'1977; facilitators should
update these data wherever possible.),/

prepare.charts needed for activity

"Women as percentage of All..." (two charts: one on students and
one on employees)

"Variables Possibly Affecting Women's Participation in Postsecondary
Education"

= "Institutional Barriers to Women in Postsecondary Education" \

Procedure:

A. Lecturette 1--"Women's Participation in
Postsecondary Education" (10 minutes)

The purpose of this lecturettels to begin to provide participants
with an overview of the social/educational context of Title IX. Data
'presented in the suggested lecturet4 are fairly extensive far the time
allocated., Facilitators may find it useful to select for gesentation
those which are Most relevant to the particular participants involved
in the workshop if information about participant's roles and responsi-
bilities is available in advance of the workshop.

Before beginning the lecturette, the facilitator should make sure
that all charts are accessible fOr Osplay; reference should be made to
them at appropriate times during the lecturette..

Suggested lecturette:

"AA we wonked ugh the. vaiLiows Fe.dotaf antic,iAotbn,iytat-Lon kequiltements

in thv pkvee.ding exvkci4e, we wow exptoking the 4aaVonAhip o6 it& IX

(
-19-
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to othe4 antidiocAinanation 'kequiAements. These, othet antid44cAiMination4eqralLement4 and heiA 4etated judiciae oecedento pkovide one impóttantpaAt 06 tho ee.gaT context .604 undertotanding the 'toots and oZgni6icance 06Titfe IX and the kattonafe.bellind the pkovono
iMpfementing keguta-tion,

"Anothek impoktant context 60_ the conoidekation 06 Tit& IX io the oociat.and educationaf context oovided by oome 06 theiIoaisic data we have kegakdingthe di66e4entiat patuticipation o6 6emaTe.6 and male's in pootAecondaky educa-tcon and the bakkiets .to women' o pakticiliption n pootAecondaky education..Data ouch AiS those: weke considoked by the Conocoo duAing heaAingo pkio/t .. topaisoage 06 Title Ix; they a/to, aise.6fte to ppotsecondaky educatmis becauoethey ouggeo t :Some -,()A the sters that can be taken to enome Titf:e IX Comptia ceand attain gkoteA ocx equity in ouit. pootoecondaky
inotitUtiono.%

"DUAing the next 6ew minuta we wilt iteview o ume. data keganding the
.di6liekentiae pcuLtici pativn 06 6emaem and matc4 in pootoecondaky education,both ao students and emptoyeeo. We wite 'be diocuooing a conoidotableamount 06 otati4ticae trton.rnat.con. You need not tny to take note 06 eveAyotati.otio; nistead, eook 6ok the genmat pattekno which tWe tatiAtic4 40ouggeot."

(No: Much of the information used in lecturettes 1 and 2 is con-

.

tained on pages 21-43 of the Participant's Notebook. If participants areusing this full Notebook, facilitators may wi5h to refer them to these pagesfor the references used in these lecturettes.)

f e ma ees and Mae() 6 LS S turicn t5 in P6t4e.condaky Education

-"In the limited State.o, women a/te mok0. OW than men to coMptete" oecondaltyocho of in 1975, 1,594,270 women and 1,538,753 men.gkaduated 64pm high ochoot.1/Women, howeven, au ee.00 mmey than men to continue theik educatiou beyondthe oecondaky ochooe e ev a . Women' 6 enkottment-im
education ocigkeums deckeazezAceative to fflvyt'o ao the educational e e.veLo o. the pkogkamo inckeaoe. Thiis .

4A _Ow both in postsecondally vocational / technicat pkognamo and in bacca-eaukeate and gkaduate pkogkamo. In both type's 06 piwgitamo , thooe' women whodo c on ti nue in mo te advanc ed phvgkamO Ahe. Uoucaty enkoteed in tkadonafty"6emaee". alteao 06 6tudy.
_

Women i n po 6 toeco ndaiT vocat4 ona e / technical. pkognamo

"The moo t kecent national data Aegakding 6emcde and male onin vocatio nae education pkognamo (data 6on F44 cal y em 1975) du not distinguiohbetween s ee ondaku and poots econdaity pho94aMo . Theo e data do,. howeveA, oeo entalenome pictuire 06 oVx otenvotyring i.n voca.eionat education pkogkam enkolt-ment, 'which uqqeot the pattekns which ovem to be chaAacte.A44tic 06 poot-Am./Haat(' vocationae education 000amo. Theoe data indicate that although6emaees a're 48.3 fweent o6 ate vocational
education. 6tudemts, they akeheaviN cone entta ted in .60u4 pkoqkam akeao: conoumeft and hi emakimg (82 pekcentH-44/erooffment LO 6emaee); occupational' home economico (7 pencent 6emaf e) ;heal th (72 pole ent 6emal e) ; and 06 64 ce occupation's (69 peAce t 6ma1e). In

-20-
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co ntAas.ti , 0.matvic ake one y 12.6 pekcent o 6 all 6 tadottis in tkades an
indu.s t'.4; 10.7 pow(' nt o6 ale st udents -i n technical pugnAm; and 9.2 peAcent
o 6 ate is tude nts in agkicuf t e . T he oval y akea in wh4ch 6 owl' v4 and mate.o 0.e.,

.

e km.) f f ed in pkopo k tic, ns Ouch apooach theiA Opkesent a.t. in the. total voca-
tic) naf education enko e eme.nt is d is tkibution, whic t has an 7,h_olement which ,iis
42.8 peitc en t 6ema e . 2 / A c ompanison o6 these enj tfme.nt 6iquk.es with thos C.
o6 1972 i_nckcate s that hou, has be en'Rome tende.ncy 6ok bo th 6ema1e. 4nd mac
Vudekto to move intg those piwgkam a i te as which have tkaditionVly been dominated
by 6 Tudentis o6 the oppo s it e sex. I t iiS ,iitipolutant to note that this tkend ha4
been much make pkorwunc ed 6ok mae e.6 than 60k 6e mat es ; .mal es ake enkoUing in
tkadttiona e ' 6emae e ' ttke.as at a m".e n.apick nate. than 6 ematos ake. in tkad-itional
'ma et ' elt eCtA . 31

74.

: "Va ia kegaiuti nil the degke es awakcied to 6emaf eis and mac's in pos tseco ndaky
oc Cc pa ti 0 na e . TYI.og kams o6 one to 60 to ij e &vs i A t ength tte6fect 6-imitaii. patt ek ns
o6 ex 5 te,Pue 0 typ iri!.1 . WOW 1,1 tYr C dorn-i nate the 6h oktelt dultot-t-i.on pitognAm6 and'in
those pkogkaAs which pkovide. pte.pakati,on 0A. tkactitionae. 'Women'6' occupat-iom
I n 197,4-75, Rvmen wek e 56.7 pewnt o 6 aLe 6.tudentA ke.ceiving deg4ce.6 in 1-2
ye ak pk og tams , but on e y 47.'8 pow. en,t o6 6thdeitbs ke.ce.iving degkeus in 3-4 ye.ak
ph(raltam . Fuitthek , women Welty the. ma jonity o6 the deNte e. ite cipientis in one y
two 06- the 6 ix ma j(til. pkogkams : t he.alth 6 e/r.vice.6 echnologies lwomen Rieke. 87.4
pet( cent o 6 ale deg ke e. A ecip-i.en t-.6 I and bws in vim and commotc e lionne.n keceived
56.9 peke e nt 06 aft' de.gkees awakde.d I . Wome n /Lee eiv ed only 39.3 peAcent a 6
a e f de yr e e s auxtkded . 6ok tube- i c sow i ce ke eat e.d te.chno eogies ; 36.1 pekcent
0 6 M.° s v awakded 6o 4 data pnoe es sing te.chnol ()flies ; 29.9 pekcent o 6 thou)
awakded 60 tt na tifta e sci enc e.6 ter hyui Yogi.e) 5 ; and 2.4 peita,enl 06 t.ho6e awakded
6ok mechanical and engine oLing techno eog-ies . 4/

Wome.n in ilacnCuakeate and j taduate_ pkogkams

" A rt-ho h women c (Instituted 50.9 peke e o 6 an tud e itt}s gkaduating 6kom
Ugh 5 c, ho o e a 1 975, t he y e. 'one y 45.4 peke ent o6 a V' 61:tide ntS cni( off e.d
undekgkadua te de gkee pfl.oqkani ivi tn atuti.on6 o6 highek eLluccaion in the_ 6ate 06
1975. Theij wow one y 44 pekcent 66 aft' tud ellt)s rya) e e.d gkaduate. pkogkams ,
and 20.7 pe,Pte ent o6 a e e twlevt5 ()AA() e ed pkogitam6 leading to the. km eipt o 6
the. 6ik s t- to6e.s sionat degke e Leaw, medic Lnd, etc . I . 5/

"S imi eake iJ, data It.e.galtiti.nci the advanced degkees awak.dAccto women and men
de(ome nt the deo( easing kepke se ntatio vl o6 women at pkogkessiks, efs p6 highek
editcat n. I n 1974 , women eakned 45.4 pelt.c.eritA aft bachelR7 d eg ke ; 44 8
peke en t 06 aee mas tee s degn e es; 21.3 pot(' o6 aft' doct oka,(1 kale es ; and
12.6 pekcent 06 aef 6 iir}st-ww6e)5640ruze deo e e . Afthoug h a c.ortrpak.ison o6 these.
pore en tag e,6 wi th those 06 1969 inch(' at es that the riec ntag e a 6 women k mg

degke ss at (ie.? ev els have no/leased , i.t I impo lam] t to vu) te. that (well the high
frt at e5 o 6 incite as e in the 0.01904 (1n 0 6 loom e.n !Lee eiving do ctokal and 64:1tA pho
6e5A Iona d e d not pig women in to avujth..inq ctppii ()itching pwl.( tij with men .
At though the peke entage o6 women awakded . kst-pito(lessi °nal degnees-inckeased by
268 pm. cent be twe en 1969-70 'avid 1974-75 , wome n only k ecei ved 7,029 6-i ks t pIta e s
s io via e deqnee. , whit' e men ke.c eived 49,230 . At the doc.-t Mat , (Amen

ed one y 74267 ,depiteeS, a6 compalted to men ' 26,819. 6/ I

4 '

I.
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"Anatyfies o6 these data acconding ta the kixtds in which the'degkee4 (voteawanded nev4at 6unthen patteAn4 o6 steneotyping. Atthough the pekcentage o6women awanded degneeA in sevekat ttaditional 'mate' tiietds has inckeased notabt4bietveen 1964-65 amd 1974-75, wide4pAead steAeotyping in the majok tiieeds4tudy i4 Atitt appakent. Fon exampte, the pekcentagg o6 women keceivi:ng pech-etok's degkee4 in cqmputeA and in6oPtmatio'n science has /limn 6nom 4.6 pekcentin 1964-65 to 18.9 peAcent in 1974-75, white the pekc,entage oti women Aeceivingbacheton's degnees in aAhitectune has Ai4en 4.6to 17.4 ok)en thiz samepeniod. 7/ Despite the existence 06 such notabte inckea4e4 in paAticutak 6ietd4at each 3egkee tevet, a neviem o6 the deg/tea awanded in each 96 the majon 6ietdso6 study at.each degAee tevet in 1974-75 indicates that steneotyping Atiltconspicuous. At the bachetoes tevet, wOmen keceived ova 50'peAcent oti attdegnees awanded\in nine o6 the twentOtiouA tiieeds: akea stUdie4, educaAn,6ine and apptie41aAt4,
6oneign pnguageis,.heatth pAo6ession4, /mime economicA,isttenA, and tibplAy/science. At the masten's Levet, women /tech.-ad oven 50pencent.o6 Ahe deg/Legs awletnded in onty six o6 the twenty-tiouk 6ietd4: educatiok,6oneign fiangitageis, heath pno6e24iows, home economics, tettem, and tibkaity science.At the dottonat evee, women wene awanded oven 50 pencent o6 the dejneeA in ontyone. a/tea: ,hqmeeconomics. 8/ $

$4

"In addition to 61,1.C.41 dL ces in the di4ttibution o6 6em'ate)nd matestudents WiAin vakious pnognam 1veL s and 6ietds o6 study, theke seem to*bediekence4 in the Isitni,bution o6 6emalm and matez within vakiouis type4 o6education inAtitutions. Recent keseakch sugge4t4 that 6emate4 ennofted inhighen educatiaa,pnognams tend to be ennotted at smaTTeA, tem setective, and.tem.a66tuent iatitution4 than male student4. 9/ Seveng studies az() indicate'that the dnop-out on attnition kate4 o6 women iW highen education ptokams akehighen than those o6 men. Hi/

"In shokt, dapite.some Accent pkogkem, diekence4 stilt kemain in thepAtic,i;pation o6 kmate4 and matvs as studemh in postsecondany education.Women cute undeAkepAezented co both Atudent)s and emptoyeez in postsecondaAyeducation in genenal gild-the degkee o6 theik undetkeptezentation inckecuse4with pkogkemive eduOtionat tevel. Women ake dispkopoktionatety concentnated\in a kestkicted numIAA o6 '6emate' 6ielct4, and dionopolttionatety concentkatedin fem settctive and tem a6tituent institutionz..
%

Femates and Mate4 ays Emptoyees in Postsecondaky Education

Women a4 peaty membens

"NumtAows. studie4 have documented the undeAutUization,o6 women on highenedUcalion 6acutties. One o6 the most kecent oti theise ts the 1975-76 pubficationolthe Amekican Association oti UniveA4-ity P406e4,604A, Neatty Keeping Up: Repokton the Economic. Stallo o6 the PAo6ession. 11/ Acconding to thiA kepola,t the.tote pencenlage o6 K-emafc Kacutty a the 14-36 institutionz sampted ciws 21.7;this otal penc.entage nepneAenbs a deceine 6kom the 1974-751:6iguke o6 22.5.The di4tAibution o6 6ematuwithin the vanioto 6acutty /tanks a a4 tiottow4:

P400,660,t

Associate
A4Aistant
Instflucton

Lextunen

Aff RaokA

['nu 046on
Pko6e.s6ok

1974-75 .

) .!10

17.3

(21.9

48.0
41.4

22.5
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1975-76

9.1

16.6

27.9

49.3
41.2

21,7



. . i
The undekutitization,kepkesented in'these 6iphe4 i.61 apOhkent when a compatison
i4 Made,o6 the 9.1 pekcent o6 Ott pkoks asoks who te 6ematAwith the 12.9 pek-
cent orate kecipients o6 doctokates awakded between 1920 and L973 Who ake
6emate. i t

"The AAUP kepokt not onty indicates a deckease in the pekcentage 06 women
erliPtoyed on highet education 6ac, ' .j3ut atso a deckease in the compensations

06 women liacutty membeks ketative t4at o men. In 1974, the pekcentage
dekence'between the avekage compensdtion oti men ahd women liacutty membeAs 06
the same tank ms 4.5; in 1975-76, this dkentiat had inckeased to 5.2 pekcent.

"lohn A. Centka's study, Women, Men, and'the Doctotate, 12/ pkovides 6utthek
evidence 06 thg undekutitizat,Con 06- women on highet edilcationcutties. Centka

compaked matched poputations oti mate and 6emate Ph.D.'s Wm the %acmes o6
1950, 1960, and 196810-4o matitat status, emptoyment, pubtications, income,
and attitudes. Hitlindings indicate Plat 06 those emptoyed in academic insti-
tutions mote men than women ate emptoyed at univeksities, white moke women than
men woth at two- and Ouk-yeak cotteges. Mote women ake teaching, white make
.men ate in admZnistkation and management. Men have highek academic tank, and
moke men ake posidents, deans and depaktment heads, In cont./Last, women with'

. compatabte yeals expekience akein4t14cto44, tectuitehis, and amiztant p4o-
0,440/0, on. hotd keseakch appointments without 6actitty 4tatuA.

"Centk 6indings atso indicate that income is the akea o6 gkeatest
ditgekence yen melrand women wLith doctokates. Men's incomes vaky 6tom

an avetage o6 $18,704 dot thoscwith iiive to six yTAAiS 06 expekience to
$27,100 604.22 to 23 yeaks expekience. Milk the same expekience teuiets, women's
avetage income. i6 $16,460 and $21,800 kespectivety. .Simitat pattekn4 exist in
aff disqliptines, with the gkeatest dispakity in the physicat 4cience4, wheAe
the comAttabte Iiiguke4 au $17,800 to $29,100 604 men and$4.4,700 to $21,300
60t

"Factings simitat to those 06 the AAUP and Centka kepokts have been
publiShed in many studies. Othek data coniiikm that:

Women ake concentkated in the te.66 pkestigious education institutions:
in the pkivate 'kesea/tch institutions' women constitute onty 10.8
pekcent o6 the Ocutty, whitg in pkivate two-quo. tottege)s women
comptise 34.2 pehcent 06.the liacutty. 13/

The gap between the sataties 06 tiemate and mate 6acutty membeks
noteases wi,th the pkestige o6 the emptoying institutions. A 1975

estimate 06.the avenage_gap between liemate and mate 6acutty nation-
yi0fe ms $2,800; the compakabte estimate 04 6acutty emptoyed at

centeks was $3,800. 14/

The potcentage 06 women holding tenuked 6acutty positions apped/us

to be dectivimm In 1971-72, 17 pekcent o women liacutty occupied

tenuked positions; ill 1974-75 this tiiguke was onty 13 pekcent. 1.5/

It shoued be noted that despite Fedotat kequikement 66t a66itmative action,

tho 5tatus 06 women 6acutty within highek education institutions appeaks. to
be Wo44vnim9.
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Women as,administkatons

,

"The status o6 women within highek education administha, n is elect/ay
appickent .61 Atexandek4Astin's 6inding that 19.out o6.20 tikes:Igen Otte& insti-
tutions in which atf thkee key adm.inistkative posts (Pkesiden.t,. chie6 aCa-
demic ()Week, :and dean) Ake had by men. 16/

"A compkehensive study on Women and Minakities in Administkation e6 H-ighek
Education tn&titutions has kecenity been-pubtished by th-e'CoRege and.UniveksityTriTtiscA, . 17t 1,037 institutions oti highek edudation pkov ed
data on 18.035 adminizthatou empfoyeFI du/Ling the 1975-76 academic yeak. A ong
the many 6indings o6 tha .otudy weke that:

The flange Majokity o6 peopfe hofding the 52 types o6 administkative
positions studied wekl white men. White men heed about 79 pekcent.
o the adMinisthative positi:ons at the zukveg inktitutions, white
women held 14 pekcent, minoh,ity men hefd 5 tbekeenk, andminohity-
women hetd undek 2 pekcent.

.

At aft imtitution,s, men dominated the chieli executive pfsitions,
/lading 96 pekcent 606 the posts at'both white'coeducatiohat and
minot4.ty in&titution4, 69 pehcent at white women' cottegm, and
lop pehcent at wh,ite. men's cotteges,.4

Women and minokiti,e4 weke genekatfy best kepkezented in postitions
kefatfing to student a66aihis and exteknat a66aiks.

Job concenthation was much gkeatek by &ex than.by.kace:. The job
concentkation o6 women (both white and minokity) tended to be much
gkeatek than that 06 white men and somewhat gkeateh than that o6
minokity.men.

Women both white and minoh-ity, weke gaid only about 80 pekcent az
much az men wi.th the same job.titte. when emptoyed'by the same type
o6 institution.

"In summaky, appeaks that patte4114 o6 6ema2e and mate pakticipation
as students and empfoyees o6 postsecondaky institutions kelitect a tkaditionat
societal sokting o 6emate4 and mates on the bas,is o6 sex. They kegect the.
tkaditAl.oriae a66ump-Uon that education and emptoyment ahe 06 pkimaky impok-
tance in the fives o6 mafes, but secondaky to the impoktanceA 6amity 6ok
6emaeez. T1i6 assumption, and pkogkam 'which it has shaped, ake no..
fongjh consOtent Wich the needs o6 ouh sociltY. Given the inckeasing
numbek& o6 *men evteking the paid wick 60kce, heading 6amities, avid 6e.eking
ecylvCatidn postsecondahy institutions, Like othek institutions in,ouk society,
must keevatuate theih phoghams and modi6y them as necessaky to accommodate
these keties. In justa moment we witf bkiegy took at ouh pkilkams and
begin to identitiy akea& wheke modi6ications may be necessaky."

B. Questions and.answers
(5 -Tinutes)

-Before proceeding to the,next activity the facilitator should allov0-about five minutes to answer any guPstions.that participants may have at)this point.
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I.

C..Lecturette 2--"Factors and,Barriers Affecting

4
Women's Participation in Postsecondary Education" (20 minutes).

The .purpose of this tlecturette is to cdnclude.the dverview of the
social/educational context of Title IX which.was begun in Leaurette 1.
It focuses on factors and barriers which.haYe been suggested to dis-
courage full participation by wohien in postsecondary education and to

maintain the sex-differentiated patterns described in the preceding lec-
turette. Although the research revilewed in the suggested lecturette-
focuses on these factors or barriers as they may affect female students,
the facilitator should point out or.discuss the ways in which similar
factors or barriers may affect female employees.

The information outlined intliesugaested lecturette is considerably
more extensive than can be discussed in the 20 minutes allocated fdr this
lecturette. It is included here for the.use of facilitatdrs, who should
select amon the information cov'ered in order to'b-st address the needs
and concerns of_a particular.group of participants. In mos cases,
heaviest emphasis should be placed 'on the information regarding "Insti-
tutional Barriers to Women's Participation in Postsecondary Education"
because these are the slibject of Worksheet 3 and of the Title-IX regulation,
which is considered in Generic Session Two:

Information on the psychological and social factors may be useful to
facilitators in responding to questions raised by participants; it is also .

included in the full Participant's Notebook. If participants have the
full Notebook available, the facilitator may wish to refer them to pages

,21-43, which contain material similar to that outlined in the suggested
lecturette. 0

The facilitator should post and refer to the "Variables" and "Insti-
tutional Barriers" charts at appropriate points during the lecturette.

Suggested lecturette:

"16 po s tsec ondalty educati 0 nstitutionis CMG-3 to pAovide pkogilam6
Aich meet the need4 06 both 6emafes and, maees are wh,ich compfy with
FedvAae Acqui4cmyttA ui nondi.6citimirAtion on the ba,sis,06 6,e-x, it 4A

impoqtant thatjhe possibfe Aea,sonA 60A the sex-di.66mentia6d patteAns
we:have ju6t dacwsed and theiA impf.i.cationA 6oA the Opekation 06 post-
secondaw education ,in6ti.tution6 be consideAed. A Aeview 06 the fitetatuke

thi,s aAca ..sugge6tA that It u/se6uf to.examine categoA.i.ez.06 6actou:
those cch4ch oporate outde he 6thuctuAvA and pitocc.duAvA o6 po6t4econdaky
education institutioftsthe psychoeogaT. and soCiaf 6actou wki,ch may
in6euence Women'6 pakti.ci.pation, i postsecondaky education--and-tho.se

which veate to the stAuctuAes and pkocidmv6 o'6 poiSt "econdaAy education
insti:tutiogs themseevesthe pari.cies and pAacticeA )6 po6tAecondalty

education inAtitotionA which may act (16 baittim to Women'6 paAtic,ipa-
Non. Each 06 these categoA,ie,s 06 6actoA6 wief.be dizaumed bAie64. in.
the next 6vw minutc.o.

,
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" I n c.ons ide tt.i nil_ the in6o/unation pit es enteci, t involutant to keep' in
n01(1 thkee qua.e CCii tie) vt4 :

F OL6 t, the ke sean. 164 nq s in many 06 th ()A e akvao pant:ix/away tho6 C.ke e(lted to psycho icali and. 's0c i a e. 6actoks) ane compfex . 11W. con-
e efts i (41..S o6 tte s ei-Vt*c h on S and d i sagno nts among them 06ten Unge uponsub t d S tincti ons and dna 0 es which alto be yond the scope 06 this.
!cc tuk v tte . The in 6o4mat ion wi e C pke,s ent ma j oft gOV.A.aeizationis in
each o 6 the (vie as discussed, qv nen'ae zations whi c h ne6f wt the ma jo,L
Otends iH the data bu t may, no t deri n eat e e 06 the 6inck i66ue4 oti
7)iiint5 06 di sao4rmen t . Pen SOPO te ste.d n a woke. compfete. keview
shout' d xami nc the 'tepok t Sa qi.eAs to Women' Patti cipa tion in P06 t-
s unda4q Educa t on, IA ten by' Es then WO teAveiet and pubashed by
erie Nat ionae Cc4t t 6ok Educati on Stati.Sti.c6 . 18/

cc ond , ae thoaqh 60'1 pan po Se.s 06 5 impe. i city we wif f be tat/king about
two ea tego 't i OS 0 6 6ac to 5-- the. ps ye ho C cae / social/ and the.. instau-7

na e th e two ea tegokie s aA e in 6act intmacti've
. The Nye hotogicat /

soc iae 6ac tco:.s and the ti tU.Stt cola C 6ac. toks PtectueRtfy opekate
4v c4 p4ocae Ttfle y c on tni bute to one anothek.

-
, 'tc.; occause 'le soaqeh negandingi (OOMM 1 5 pan tc on in pipstA cc Ondaky
rt /

educa ti on outs id(' 06 h 11 ek. .e.duC a ti spaiuse , nioo.t o .6 the. ke4 aitch 1/4

c ted he .te s pen t 61OK U t o h ghen educati!on. 1 t tad y, howevm ,

that co 'fte e ate s to mina 06 the i nst ituti one, pkactices di,SCUASed may
be identiiiied uv othe4 po6.t6 MOW( If education ph0g4am6

19,St ChUCOL icae and Sociae Vatiabee4 A 'ctIVW Women' o Paktpatipn in 96t-se on aki Ei ucat (on
.

"A tt emp ts to de (i vate. the k inds 06 6ac ton S extennae to the oputati.on 06
c6econda'ty education- ins (1 tutiwns which a66ect women' s pa/Gticipation inthe so i ti tut i on s haVe CH kae ecC6 oeUS od Ort tWo typc.s 06 vaniabf 4 psycho-fog icae van i abeesT,- 0)56 itqe 6ox- ria!va pa tt colvo in in tee,f ectuat devefopment

and ab I C tti, moti va t I on , se e 6- (1 WIC t , pen sonae it y , on socier behavio4 whichmew iq Yam(' e, WOM011 5 Paq tic ipation A p06 tsecondaky edticationand 6ocia
0a4 ia bee s demoq aph ic va iabee s suc.h as Itac , soc,iDeconomic statm ,

matitaf and 6arai s tatus e h may a6kct sdeh pan-ticipation
.

''Mos t anaf o6 the psycho fog i caf 6actdius which may a66ect woMen'
panti i pat K pc's ts cc ondak Muca ti on 6ocuS on 6 OWL pkimaky issUes

:

in teT e oc tuae abi C itie s , asptiation e.evefs , mo ti vation to ach,i eve ,,4eAnd
ePn6ei et.

late e e cc Nat' abieitic6

"One 06 mo m0 s U oho ous pc sS ibee oxpCafrla t,ivIvS 6 ott X -d4 Mert.i.ate.d
pat telt R6 61 pa .1tic.i pat ion in poS ts ec ondany education :is that theke ate ex
di 6 6m,..no C.5 (n' ) Sic nt efT octua.0 ab i.0 i tics . Macroby and. iackfin, in theih
4 VW' o' tho e it"Itulv ba s ic psycho NO ea C SeX d 166enenceis , on-
c Cud(' , ',hooey(' p tha t ethough some sex di 66enenc e tatutua abiTity
XA.6 t, they 'a 'te no t 06 an- 04den 611c 1ent640 v xpea ill the extent:. 04 (low

06 di 66e n ene e in v du ea ti on pall t pat ion and achi evemen t by (lc:ma Us and mae
Mac cob!, and Jack e 6ound that
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mates_exceed liemalos 44)1 mathematict abitity, pakticutakty in the
abitay o6 spatiat-visuatization (the ability to kotateArientatty
object4 in space, Which is 6undamenta2 to evedhat akeas
maticat pek4okmance)

6emates exceed mates in vekbat

theke L no ditiekence between the Aexes in ba4ic cognitive pkocesses
16emaees and maees ake equatty pkb6icient at both.simp.te and high-

\ tevee feakning and_anatyticat tasks) 19/

Atthough thme Olnding5 may be genekatty consistent with the enkottment
pattekns orkmaeeS and mees,in such majok 6iced6 as mathematics, eetteks,
and 6okeign tanguages at the undekgkaduate tevet, they ake eteakty nat
adequate to exptain.women'A deckeosing pakticipation at pkogkessive &vets
o6 education and theik inckeasing concentkation in a 6ew tkaditionat 6ieeds
o6 study at the5e. pkogkessive eevets. Fukthek, it is timpoktant to kemembet(
thja the existence o6 these sex di66ekenceA does not mean that these di66ek-
ences ak*e`innate ok biotogicatty detekmined. It is equatty tikety that
these di66ekences may akise 6kam.an intekaction oe sex-di66ekentiated
sociatization and education expetiences with sO4 6okm o6 sex-tinked pke-
disposition. 16 this is the-case, these sex di66ekences may be both
'cau/se' 06 sex di66ekences in educati,onat pakticipation and a kesutt oti
eatty sex di66ekentiation in educationat expetiences.

','Finaeey, it is atso impoktant 0 note that sex di66ekences in-Mata-
tionae pakticipation exist when bac abitity eevets ake had constant._
Reseatch indicates that when the poputation o1 high abitity students who
do not go on to coteege is eXamined, between 70-90 pekcent o6'these studen4A
ake 6emate. 20/

Aspikation eevets

.."Numekous studies have documented the 6act that 6emates hotd tORWA
educationat azpikationis than do mate.4. 21/ Despite the 6act that kecent
yeaAs have seen he inckeaAing pekcentages othiemates keceiving degkees
at aft educationaf tevets, data pkesented in The Amekican Fkeshman: Nationat
Notw. 60k Fat 1974 indicate that the edudationat aoikation/s 6emate/5
-ate iag Rehind mates'. Atthough one-hat6 o6 the women, as opPosed to
thikd oti 4he men, had an avekage gkade o 84. ok bettek ift high 6choot,
women wem; stiff moke tiekey than men to say that they contemptated Zeaving
5choot belioke obtaining a bacheioe5 degkee (15 pekcent.o6 the women made
such.a 5tatement, a contkasted to 10 pekcent o6 the men) and ems tikety
than men to say,that they expected to study tiok-4 gkaduate )11 pko6essionat
degkee (55 pekcent D6 the men anticipated such study, white onty 46 petcçMj

had such expectations). 22/ Given the. existence o6 such sex-
di66ekenees in educationat aspikations, di66ekences 144ich cannot be exptained .

by d66ekence4 in pkiok academic 6LW:CMA, the (question then become/5 why 6uch
di6ekences exist. One o6 the answeks o6ten suggested conceknA achievement
motivation.
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Motivition to achieve

"Re6eakch kegakding ackievement motivfttion in women haz been 'the soukceo6 considekabte discussion in 4Vcent.yea44.; Much o6 this 4scussion hais been..,stidmtated bo the Ag6eakch 06 Mati.na Hoknek, which 6ugge6tgd that'women,pakticaakey 4gh-abiti.tyc ki.gh-achievement okiented women, possezZ a motiveto avoid success (de6ined in most 06 the expe)ithental. situationz az- academicMicce,66) which a .eeited in mixed-6ex competitive 6ituations 23/ 16 sucha motive does exi6t, it may ndeed inOuence women's pg1tticipat-5n in post-6econdaky education, but Hoknek's kezeakch and intekpkelati,6n have been sub-.jected to question by othek inve6tigatoks., .These'inveztigatOks make two 04.m/cc/pointz. .Fikist, the motive to"avoid 6ucce 66. hdis litot been demonstkated to pke-di.ct ju6t such achievement-keeated'behaviok as.appeying to gkaduate schoof okpko6essionae zchooe. 24/ 'Second; the motivationat constkucts on which thekezeakch ms.based weke devetoped on the basi6 06 maee achievement behaviokand thus may say vent/ tittte about achievement mativation n women, othek
'..thaWthat Lt seems to di66ek in some 6a6hion-6,kom achievement motivation inmen. 27/

Roee con6Uct

"The concept 06 koee .on6t-c...gt may Pkove. to.be a use6u . one in undek-'6tanding pu66ibfe in6euences on women's patticipation in postsecondaky edu-cation. It may suvest oome 06 the keazonz 6ok women'6 towek educational.,
aspikations than mates' in the 6ace 06 compakabfe inteetectuat abifity, andit may sekve'to "plaill why women in 6ome situations may seem to dizpeay amotive to avo,41 oucce66, at'eeazt when uccei Ls de6ined in tekm6 v6 dikectacademic ok cakeek achievment. Simpey put, ?wee con6ti.ct 46 esSentiatey theappakemt con6eict pekceived by many women (and men) between the ,i;deaf 6emininekofe.andkoee 06 academic ok cakeek rachievek.

"A 6tudy by Matthews and Tiedeman suggests that-such 'We congict maya66ect women'6 pakticipa,tion in po6t6econdaky education. Matthews and
liedeman 6ound that the thkee most impoktant inguencez on a woman's patteknzo6 educatione patticipation, azpikation, and achievement duking adote6cenceand eatey adufthood weke: pekceptio 06 mafe kezponze to the'uze 06 hek
iittettigence, con6tict-ovek the acceptance a6 maZe dominance in occupationa.
-0)0u:its and the 'pface' 06 women. in the home, and the pekception v6 con6tic,tbetween the deMands 06 6amity and wokk on ,the makkied cakeek woman. 25/

"Reseakch vi thiz akea L6 not de6initive, howevek. At feazt one study6ound no di66ekences betmeen cakeek-oki.e0ed women and noncakeek,-okeinted
women n theik pekceptions 06 6enixiine kofes, 26/ and theke appeaks.ta be a"tai.de kange 06 vatiation among womm kegakding Me extent to which they con-ce4ve hemseeve and theik koles accbkding to 6tekeotypicat '6eminine' attki-butes and the. extent'to whiA theik conceptionz 06 6et6 ake kegected in
educationat aspiutionz and attainment. 27/

"In 6hokt, aethough koseakch 6intLeak to that ci.ted above suggeztsnum* 06 pkomng. akea6 60A 6ukthek inve6tigation kegaAding the ,i4euences06 p6ychoeogicae 6actOks.on the patticipati_on 0,6 women in postsecondany edu-cation, kezeakch the.6e akea)Sto date.,canhot 0,660( adequate expfanations
kegakding sex-di66ekentiated pattekns o6 education4T paktiapation. A.We6tekueet concluded,



A

e

Pe

Orr

theit io.co yot no genekatty acceptedf okganized body
06 know.ecdge about the pzychotosy Q6 woMen ibm which we-might
dkaw tenabte genekatizations about 6undamehtat pzychologicat.
6actokis co4oc,iated with the vcoqou4 educati_alat choice4 women
make.'

"In v66ontz to det.eAmine. in61!uence4 on wornen'6 pakticipation in
poztzecondaky education,,kezeakchehz have:*arro examined a numbck o6
4ociaf 6actow which may a6.6ect,thi4 pakticipation. The 6actonz whic!ft,
6eem to &e si.gni.6icamt in in6fueng..wiMen'4 educational pakticipation
.inceude 'lace; socioeconomic stat04, a maAitat and 6armay'ztatuz.

Race

"Any conzidokat010,06 the impact o6 /Lace. Oh othnicity on women'4
patticipation in po4t4econdaAy education Must beg#Lwith the acknowtedg-
ment that atf itaciae-eth4c minokity gkoups dice. uaaekkepkezentea-in'
highek.eda9atiom in pkopon'ton to theik kepkesentation in the- poputation
co a whofe.,29/ Beyond thiz genekae undekkepkezentation;, the kepkezenta-

. tt:on o6 minoTbity peuonis in highek educati.oil, and minokity Pma.e4 in
pakticufak, vaAie4-among pakticufet kaciaf-e.thnic gkoupz... Weakch 6tnd-
ings in thtz aYea mot be examined wah 6mM cake az theite'aiLe many 4U-66m--
ent ways 06 pkeisenting and anatgzing the,data.

"One ke.ekt 6tudy, the Amekican Council on Educalian'z kepokt on
pacheeok's Vegkeez'Awakcled to Minokity Student's, 1973774, concluded that:

11
.

41

..o Among at.f minokity bachetoe4 degkee kecipientz,.53 pekcent wae
6emaCe and 47 peAcent weke maee.

The minoti-ty gkoupwith the fowest pkopontion 06 women kecipientz
wa6 Nativi! Ammican4;. woMen keceived47 pekcent 06 att bachaves
degkw,*akded to Native AmM(Icans.

The atf:Okay ytoup with the h4ghet
wa,6 ga&Amek4can6; women keceived
degk(44 at/1*AM to Bfack Amek4can,
higheA than that 6o4 the pekcent 06
degkee4 in 1973-74; thi4 6iguke waz

pkopoktion 06 women kecipient's
57 pekcent (16 arbachefok's
(Thi4 pekcentage. i's isub4tantiatty..

aft women cuakded bachetok's
44 pekcent.)

The pekcentage4 06 Asian-Amenican and Hizpan4c. women ke_ceivimg
bacheeok's degkee4 aWakded to memboo 06 theik,liacia,f-ethnic gkoup
xotaftded the nationaf 64guke4,on the powentagez o6 bachdoe4
deglrees awakded to atf. women student'sail thkee. gkoupz 06 women

') ea/1mM apooximatefy 45 pekcent 06 the bachdoes degkee4 awakded
to the vak.Otus poup/S. 30/

These 6-igu/e6 ahl) pnelfaeey con6iztvnt with the common pekceptLon that
Bfack women any pfloponti.onOefy ovekkepkezented ke/ative to both &tack
men end white 6emafes n h hek education pkogkams.*

ce,

r- -

..) )
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Ana thot ana,f q 6 the paAtitipation o6 bo th &tack and whLte. 6entee,s .

-.and ma, e ti)4 tn /14.ghdt. education 6.ug0,8174- a ,o htey d4.6 otent pictun e , howe.ve A .

When ke) vaitchoio compaAe d the. peAcenta9e4 o h.Lgh 6choo.e. gnaduatos 06 each
...glwup 'who co nt-Lnued caetel3ebaWeen 19,69-73, the 6a-towing 6iguitz4 emeAg :

among wi.t-Lte. men , 40 .2 kcent o'6 ki.gh 6choot. gnaduatez attended catege

among Mack men, 33.3 pekeent 66 high 6choot gkaduate's attended aoffege

iimonjwhte. women , 32. 0 pekcent o6 high .6 choot gkaduatez attended cottege

among aeack Women , 26. 0 pekcent o6 high cho o f q4aduat'm attended co ff ege 31 /

Wherv.the popufation o 6 high choo f gkadua4e4 4 con/sideked a's the baze. 60k
deteluquining undekkepkezentatyi)n..in hghwL education , &each women appea4 to
6ace a doubf e bind o6 deniae lazed on /Lace and zex.

"whae, key/ ewing the" s e geneitae ztatizticaf pko6ifez, it may be. wse6ut to
co ft6idek (AZ e 64 what 4 known about pozZibte kaciaf-ethnic di66eitencez on the
cyho e ogicae vaabeez identi6ied ea/aim Mozt o 6 the ke/seakch which exizts

on minotity women liocu es onty on Btack women , and the koseakch which doe's
exAlst 6kcquentfy documentz colltitadi.c,tokezmetz. Fok exampfe, two di66ekent
ztudiez on eevee4 o6 educatioaaf azpikatonz in Bfack youth 'teach two di66ekent
co nc Vu, i o n6 : one co naude/s that Bfack 6emaT ez have ki.ghek azpiAationz than
Hack met , 32/ whie e the othek co ncf ude's the conveme. 33/ whLee one ztudy
6ugge.sts that Reack coefege women hofd the 6ame type's o 6 6emafe
cakeeh' goaez az white amen , 34 / anothek indicatez that Bfack women , unfike
mftny white Women, tend to 6ec wokking, 4eAking chitd/Len, and. 6a6iteing a

' cahe eii ko e a6 eompati.b e e . 35/ Aetho ugh many 06 the pakticuf ak intotaction's o6

kactiae ethnic and pzychoeogicaf vakiabfez have yet to be 6Utfy andetztood, it iz
mpoktan t to kemembe k tact. his i66ekence6 among valui.ouA gkoup6 06 women
hav e Ved to &i gni6i.cant co mtempo kaky di66enenceA which may a66ect theiA p e

coati.on po:St5e co Hdalut e ducation . 0

Socioeconomic ztatuz

"Socwconormic statuZ appea4z to a66e ct 6emae eis an(' maeeZ di66ehentty
,teeation to theik pakt4cipalion in post/second4y education. NUMOVUA

Oltdic,5 have conceuded that eow 6oc_Aeconomic ztatuz ha's a much moke negati.ve
.e66ect on the pvticipatZon o6 6emaTeA poztzecondatty education than on the
patutii.pation 06...mafe4. They 6ind that:

Given two kigh,ey «bee udents 6kom eow zocioeconom4.c ztatuz,,one
6vmafe and one ma e e, U i4 the mae e who i4 tikeey to corweetv.
po tó eel) nda)I ftOttng.. 36/

. 06 A tlident6 700,11 the top ability quakti e and the f owe's t 060000HOMic
quaA ti ev , 2.5 peAcent o 6 the ma e cis and 40 pekeent 06 the 6emaxez tiaLe
to enteit cof ege, 31 /

Soc ioeconomi c S ta tuA jA a make A 6ni. Wan t 6actok than ,intee f igence
iY1 Ofeeege peavi6 , attendance , and gkaduatio n by women; the conveAze
15 PIJIQ 60 men. 38/
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c.

I
n 6 hoia , ice.6e1Vtat appe air 6 i'OnCfelLA.1)0. tha t 6etncue v 6 itom eoweit. socioe.c.onomic.

otltata lvi mitt t if me. the ve.ksons WhO eva4 t 'eij tO palt-4.C:(..patV
in po 6.t6 ee o &IA(' educati.0 n .

Ma/L. tae and Joni e y 5 ta rto

1: 6 (Ic oec onotkic 6 ta tus , ma!ri ta avid 6ami s tatws appea4,/s to di 6 6
ae e tj a 6 6 0- pat t ci pa t. ion 6II Acme() « ina is n ),.)O 6 t sec(' y education.

Mo6 t 'WS caitch te s that a woman' :s 6aml /le S von 6 ib impose a
cons Ota i kit on hen. ()ducat iovutt' riots tits i way whi cii 4 nat. time. 604 ma,eeiS
A kevi,ew 0 6 ke SeaVh riq S ke yea. et that:

I Hann( klc) tO inanity wki.e e (.11 CO e eQq e ne.ga-t. a 6 6e.ctA_Anlevl I 6 iie,gite.e.
vi1utti.0 its. 39 /

0

I in a nat i onwi de ,5ttintie 06 oadua te 5 talon t4 , ed men appea)ted
to be qui te rooduc t,ive and the be)s t ad'US tt d o a CT cycaduate. studeva)s
Th4,. mo s t comm tted and acti oadaate .6 tilde n t.5 appeaitxd .to be d,ivAce..d
women. T he Ln ye S tigaton. cone elated tha t d. vokce be c OrIle6 a ance 604
e bow: t eu 6on women by kemov i yin a OUACT 0 5 COO( t' ILO,e0 C uvi

1
e4.C.t;0 macs, divokce bccomcs a SOWICV 06 Stitaill becaue lt hemove6

6itom thei.4 C i.v es a .syppok.t ivy !Lee a ti C41)5hip. 40/

Pa tie pa t on !ca. tc 5 1 vi «duet education W01.0 e OW01. 6on mo th 016 t han
6 ail iliMP10 tiV(.6 but hiciheA 6o q 6a th V,I.5 than 60 tt ya 6atil 01.5 . 41/ T he

,pite s C tic a 6 chi C dice i in a 6 Ati.e if May S CAW ta 1/10,t C Vat( .RIV vi ta puiuS tte
6 to the 't education whi Cc impi)s.ilin upon wmnen e pOns cA and t,i.me.
demands which in tor6 OW with. educati o via C acti .

"ACC. a6 the 5V SOC iae 6a i'.trc- !cat' , soc ioeconomi C S ta,t1L5 , and ma&i.taX
and Aami s ta tas i,n,tnact 11)-i th ana dim avid with the 1)5 yc ho6fl.i.c a 11
vaqiabees identi6ied (. CA to inA,C tic rice women' s pa /c. p06.t-
secondaq y education. Whin! s'ome ofc'these.6aCto'l6 tittcy ope4ato. .eroc!idu out-

(iv the c onVul C 0 6 pus tsecondwul cduca. (I (PH iviS tit at-101'1s , many may be modi-
61.ed by (01: a66ected by mod i 6i ca os in the po c.s oft pkac ti C e.6 0 6 pos
Se e ondaA if oda- at io . .1 US t.i tut i (10 . We wi.e e spevid the next 6,ew uute)s
c 116 6 big 6 owe a the4 c. poe.i.c.,e_s and p/mai coS.

ft

.1 n6 t-,( tat i onaC 13avti v.A.6 _to Women' 6 Pak tkic qa tion i.n yo 6 IA eCo ndaiyj Education

"The.frl c S ei tte,e doubt that the n (yr e a kiwi(' C tif o6 ps ye ho eo,a ice and
so(' i a C, 6ae to '0- witi eh in Vu eye e. 6emaee pa)i c i p« ti on lvi pos ts ec ondan. y
duc a ti , howev ()A ailpeA.6e Co we unde ItS ta vut thW-6 C Aactou avid the,i)(

iittevic t C on Ci t th i 6 1-,.me Simi eaAey, theice t e e doubt ha t posts cf-0_0n7daity
( no t i ta ti CVO , tOcoacih maYui o6 thei po ici.es avid roa et ic s , have Acme tione d
to deny wi to di AC OW«tc)C WOMV1,11 s pcot .epat ion . Re e,aitch SuJC.S ts that. many
kI3 t tatiOWS 06 -po: to cc ovidalrif hwat ion have ma in tat...ned po.f,i eS pitaq.4,04

toh , ovi thc 6ac di c tr.im i na te cuia nst 6cmaees. St.if e a thc po c,i46 (01
v'tac tic e , aC thouah se t!«.; 031 the i ti 6acc ; vi tome t Wi th the Nyco 0.
psychaeoqicar avid sociae Aaotoirs. tovvioosey idontiA"i"4 to J6scooqaqc toove's
en tlif and con tinnance lvi pHs tsecondany edam p/roloams . T./iv man has At
(Iv6c./1.(bed titiA .i.,rite)«tc.t ("oil III thi s way:

' Avi academic Si (oat con 1011.(041 011001:Iraq(' s vuoi d iscouliaavi.s
s tut e vi t)s a 6 thoi <se /«,vi t e SOY( mi mac, fruf a cia n6 t women



c,1

1'

4it

be.eatu' it a,i e6 to take into account the. cti.66eAentiatiwg exteitnat
env-ihonnwAt 6kom which wome.n and me.1 'tudent.6 com . ' 42/

te.view o 6 e ti.no clata i.nd i.c ate 6 that the i t ituti 0 na e acton,.
wh,tch may di.scAimi.nate aqa.n2t women oit di scauAage theiA paAtic-i,pati,on in
po6te.condaity educati.on aAe o ouii pitimaluf typa :

ivotitu.tioncte pc) ti.c e s and pitac.t i ce4 ate.d to 4tudent paAtic4ation
(admiAsiovo , 6inanciAl ctçL, etc. )

ude n t pug/lams On. 6 eltvic0)3 on. the lack theAe,o 6 ( counseLtnci , heatth
souvkces, etc.)

the -6 tAuctwte avid 'content o 6 cuim-i.cue.uin, ite.s:ea)tch, and academic
disciptivieS

the $ta tus women in po s econdwcy e du c ation o yment" and the
attLtude.s 0 aeu.tAJ towaAd women is tudewbs .

'"We. will discus.sion peach o6 thw typos o6 balie bkie64y.

1 titutio vie pc, e .ic ie eau( pkactle.QA keeated to 6 tadent pcUtti,cipatimt

"The oei.c i.e s a vid tYta c.e 6 0 6 0) 5 t.6 e.c 0 vulairg Mac ation tituti H/S
kega/cd.inj s tuden t pat t i.c i.pa tion in the,i,k pkogkams -poti cie,s and oacti c e2s
ite fated to admis s imits 6i nanciae ccid, 6 tucte.n t e, s ide ncy , ime eirfiLts 6O k
en/to eemen t and de wt.(' e completion , etc. -.06ten diAe c,t1.y (1cAiminate agazbut
04 6 unc t ion to di c.owtage the paAtaipati on 06 lAYMICH tudet5.

4

40e.ic.iv6 on tvtactiev.6' Mayty o 6 the tAaditional adiabssions
policTe3 06 t{ tut ims 06 gheA educati.on have. e xpeic aey d,i.seic-Lmi:nated
agsins t wome n appeicantS . Suc.h po Cc.i.' ,s include the e.stabli,stmient 06 L,eii-
en.t adriti,ss iOns ciritmi a 60'n WOW n and me n, the. ue o ' equal ec,tion kate)s ' .

undeA wli ich 6 mat' o.s and ma eos «ke 6 wit d in to 6 epakate categon,ie.s 60 that .

()qua ponti ons o6 (1:IA.(9/Loup may be ac c epted , the maintenance 06 se.x- ba4 ed
quo tas, deae ma.e 6ema e e tic s which goveAn adrssion s . 6e.cau4Q women a,s
a. gkoup Make-ly t tot gnadess than do men at both Iliqh 6 c two C. and coleege vee,s ,
the ws e 06 quo tas 0 mita(' Ice jvction it a t vis v.iAttately eivs a/Leis that the women
admit te d wi te be malie qua Ci i e d thavl the me.n avid , 6ae t , tha,t some. 06
wome n who ma y no t be admit t e d (vie °note. qua ed than 6 amci. o 6 the me n who
Wi . 43/ (The u6 e 06 'Such quotas an e in ce eak v.() eat,bm 06 the Title IX
kegueati On tt Ow me ts 6o admis s . T he )se. will be di9scum e.d teA.
de-tail ivi the ne Ivo kk,shop 6 e/5 oion .

"Sue h oexuaeo dis cAimina y admi ssi 0 po s may pcottial y account
6ok the a ltead me at i n 6a c t tha t withini`the 6n.e.shman c la6,6. o 1974, a emoAt
mti- ha e 6 o 6 the 'WM(' vi and may ()vieA..01d 06 the men had high 6 ok oath,
avA.age.S' 0 6 B.4- on be tteir . Stiuti es have A.imi.e.alt Cy 6 hown that' 6e maf 6ke time n
(vie mite Ci t:o Cii than mai' e 6- to hav e be en gh ac hi e v MS in a Cl type 4 06 cx a-4
clot cu Pa 4 ac tiv i ties eke ept 4 e,i env(' and a th Ceti es , 4_41 and that 68 pek cent oT
he. wofrn admi t ted to on actuate i.se.huo ts had undo nqnadua Ic avenage 4 06_13 oh be tteA
as Oppo 4 ed to only peke 06 the flR'vi «bn i d ..D./ (1 n evaluati rig the e )(lent

p*

32 -

0.



f ,

5 en na to n adini 56 io rrk poe.ic,ie4 C.0 nibute. to uch patteitnA ,
it shorted a(so 4.mo/the/Led tha t wome.n at (wow MUCationae eevef hak
own a wi na t i Ono than do mot, and that the it ane the ke Kone. mon() CC !'Cif to

5(1 Cy ct .6wmOc.evv s ou,t 04 cora inn(' d echicitti On. It phobabk tha ouch
5 Cze 6- 5C eq.ti OPt ae 50, contAibu teA to thi, pattotnz do cum e nted. )

"1 Pt addi ti.(;n to ouch din cc tey natony po (1 i cic a the mainte nanc
06 tas o Pr. 'ratios 60n. 6ona / ma ev acceptanceis the ne any a numben 0 6 no

iona po eici which ma tj 6unct ion i nd Cele to diockbnina.re aciainot women.
Becauo WOW Pt t-tnk7- ?mitt(' e o. cc Oa 11 mem to &earl h,ici he it education, po CA.,

wit clt peac e an «ge 6, a irlg on 6 tudvribs- adm.i.tted ahe molt e fay fri to demy
to wow n than to men. 46/ The Ice 6u)sae o6 inoti tuti.ort to accept Maws 6eit ch.ecti,to
5 a Coo elf to nejk a tiva a66Cot (1)0171(ql WhO , mon e U ten titan men , change get,-

wu-tphi C COM ti cm' in On d en to accommodatv. the Mac ((tA Ott OIL C.CIA Chapin m o 6
the - o IV( c. s . 41/ .S ean e tr the kc.Ausae, o A n0 to accept pan t- time studert-tJs
&Inc tick' o to Usc i nate cqa.ino t women who , mone o 6ten than meb, most aiszume
/i.'puu0bC.tj 6on. caite. 48/

411

a
"F (PLCTP1C iat) a id pnac t.0 c R vanch ndicatos that ctt bofth thc P1CC tio ;gat

and t i tut i ona C e ()VC ris WOMCN one e.eis,s C Cif thao mo PI to C 6.i.nancLat
tanc>. -61 t -60km o 6. "6 Cho ean-,s 11,4.Th , 6e.teomii,10, and l'oano . 49/

A no t ona e you Q6 3,363. coevefly 000101110,1,C.S Aound -that in 1967 , th e
a v Pracie awa Ad 0 6 6.1 na PICA a C « 66 16 tan(' ('. men waiS $1,001 , whit/ e h e

ave/i(Ne awatid to Wo1»(4.1 wao One lj $786 . .tudcpt t 'empf o time at oak d d
a s pair 11 (1 6 i kts tuti ()Ha 6 1 Hane4. a e aid pacteag cis paid men an ccve)tage.

$712 and (00171(41 an aye/tag(' o6 $401. 50/

Ae c 0 Put to 1970 tc-s t imam! in Con Wic.S o ionae he an,ino dLoc)t.cnuna
t (OPt (-rur Pt 5 t wow Pt , in 1969, women c Qfllp'L(0 ed 33, pot c C.nt 0 6 thv
oadua to s tad() n-ts but ved one IT 28 twncent o A the oaduat awaitc6
undo' NVCA, Tit ev I V, and 29 pm' ent unden NDEA , -rite e VI . 51/

Se x s ic ted 0 C h o eit SIi.0 ps 6,1 (N./Leen tey C.unct the ac c e,00 06 qua d
WoMen to 661ara. cat' a Ccvtqc and pkv.s.ti.giows /tis

Ctf / 5 pow n U 6 a s e0thic t 6undo avaifabee in 1969 wenc
tn t ed to rvome n 53/

..M,men CM o,(,ee Woilk-,s ttithl pn 0.0aml,t3 v n vita CC,/ WOh k cvi l'oweh pattylci
h5 than Mr, a kid tvc.c,i ye Cco 5 IR'. et ) 6,10m 6acu.e,t4 ni jobo /re e

vabr t the(' tudieA . PIC ins ti tut I OH , 30 pc) necnt 06 the women
and. 36 pc ,fc oat 06 NW Wig 'tee ved «66 ("25 tane 6nom 6aCUCif membe
Hi ,.e 0 ca t the in jobs , and 64 pow t 06 the MC YI and oral/ 49 lienCe
o 6 titc womcpt 601And jobs 11(' Cc van t to the,01 ma jolt 6.-1 c..edo 54 /

"The qc ae5() I puli e a ti OH.O tha U roomy n an() d en i minate d ago intO U bit
( Han(' i 0 e d p1ac tic c.6 whic h pcn..ta cvi to t h e,i man e and/ on 6am a (I- 6 tittuo

IP sow (nOtitutimirlakni,vd WOMH a.11() Irout.00-ey den-ied 6inanc.iaeaid un tie a tie mo o oPt unmaitn-i ed 5 tudegt.6 altV covowd,
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O Vvispite the. 6act that c hit' d cake e xpV.VIA V.6 .CUte. 5,i.coti.6icant 60k many
wome.n 6 tude es , many- 6 inanciae a.6 5 ..s ta nee appe,icatiDn 6 worn pkov.ide. /no oppottunity to eltiA t such ewer . e A c15 (100t5 ineuvLed .61 19101.611,-*
education:. _56/ (AC though thiis 1 .0 cy a66ecti.s bo th 6ema e ()is and mai'
4'1.6 impac t on 6 Nine 0.6 i .6 t'i k ek y to be .moke o (wol (' . be c.aws 0 6 vmaecA 1

hip-ix al' e y /tee v:i ye omae e 01. and .eweit. awaitd6 'and WI(' Woke e.i kv.e y- than
ma.e.e.6 to be it vispon6.(bee don; e hi edAen i.it CCLS ('. o 6 6 e.paAati.on ok divo Ace . I

-
In many i.)16 t 1.11Lt it, k1,5 , 6.i maw i a e a.i.d i/S made ava i Cabe e one y to 611,e e -
time 6 tude it to . ( Again , ae though th i 6 Vo e icy 4\okmarey appe, ((' 0 to both
6ema Cy s and ma CeS, it ik 6 ona e v who (tit e mo-Ite e.i Fg, e y to attend oehQoe.
pail. t- time Ito accommudatihirie y /Les ponzib,iti,tieis . I

- ,Women who MalUilf Mt- -06 State. ke.6 identA may e0V the,i)t c e i gi b itity
6 on i n- s tate tu ittion Ica teis . to s s o 6 iteh e C,i.g i WA' i ty maif dims tie ae f ij

Nhe.teit. the Cos t s incuicked by women 5 tude.0-6 . (In moot, caA eis , such
pori e. ie 6. (IAA' appfi ed One y to Acme e_o

"AC though some 06 these rma eti co may have e hanged 61 nee I 0 6UCIPC.0
06 the T I tee IX it e gut ea t(i.avl (1/10/te ke.c e.nt data an c nit n cacti Cy avai (Jab C I ,
them is a oak e ij a eon(' ILl 0 tong' 0 6 (1.i.se natoity 6inancia e aid wet ic V.0 ,
a hi.s 'NMI/ whi.Ch (VW it (wilt conis i.dcAabe e_ 6 604,tA, to 0-veilcome .

" 0 the k po e c.i e 5 and egueati.ons- -Pait,ticipat.ion by -makitial women in
educaUon p/wg 'tams Lo aten di ocouitaged by a vniety o .ke4titi.4ive ke:gu-Va-tion4 6.tabe hed by posts et' ondaAy iyus o n6 Time Units on eLig.i.b.i.eity
6o it the ke p t U de gke-e. .ok dip.e omao .may iwduce t o pwut-
time 5 NO whi eh (0 VW(' 66 itated by the_ Aami Cy klivt1Jono-ibi.eitie4 o many
mat d women. 11'16 Cexi bCe ke ((Wilt yLtA meated to. h'ous -ivy] Ce g ,

e 5 hide tS to e ikl dmmi tot ie.6 I Olt to -emu(' eq im.rne nt2s Ce , ng,
tuden ts to tal! e ph etitte a ti VI). Mail '517niea)Lell (pa.tA.oktby niatwti women.

.. "It is .i.mpm tan t to ee ognize tha t one h pa c -I v.0 and !le gutation6 6uktcti on
t ea to e imi.t the pat( ton a 6 wow hek educatiuvi, bu t a e.00 the.pairtie ixt,ti on null/ ma take cot nontkadi ti (mai' ma e e o tude nt6 who 6e. c a paci ty

6(ot 6ttee time 5 taduf may be /Leo te.d by 6 anti Ci7 o'L 6 illanc_ica 6 act Gi.v n
the euk 'ten t 0/Loan(' 0 6 gtvi o()C I tij, how(' ve otteh baluLiot.6 tend to have.

d i6pitopm t 0 na te e OCI a ti ve impac t on 6 ema C CA .
,

S tudent pk(,..(21(un6 all 5 CA v CV,5 ()it (he Cacti thel_eo

"Wome ' 0 a ti e ipat i in poO to veondaty edueari On may be- c.i the it teed .

ok d seou'iaqed by the natuite (1 pkooamO oov ided 4.an o v condaity education
i nO t ion's . I kl omv c a 6 , trmen ' 5 patti c I pati on may be di e ouicagell by the
dik.ee.t on (//i exi0 ting pkocoaino I in o thm6 the. tack a t cC eva nt pkog,tams

"c t1.4 PW___alicig!tamo and 6 Or vi XVI m posts ye_ ondaity ,tnstitu tions the.Cowl pltrw idT(Fitind potpe.tua te 6 x (ti oot.1 .m4 nation and
x 0 (1.' vo ("tip FIC1 t women 6 tWIC t1 . FA_ CX.arlIpee
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PietAo6eza and IChlozAbeAg conducted a 'study oti the Aecommendation4
made by 30 'student counzetou in a. .gAaduate counzeting pugAam when
inteAviewing an uppeA-divizion undeAgAaduate 6emate zubje,ct with

1

high matheMatical ability who had been coached to maki6e4t indecisie
as.to whetheA zhe 6h.6U4d majoA in mathematicz ok dementaty educa-
tion. Fighly peAcent'o6 both tiemate and maee counzetoAz counzeted
the ztudent to majok in eeementany education!. 57/

0 Many,06 the inteAezt viventon,.e, Lvi uze ail many
shown to be zex bia4ed. BiAth hais documente
biaz in the manwtf o ouA intekezt inventou
thc postsecondaAy level, 58/ while Tittte haz
the errOAicaeZ*1.stuWAon 06 the te4t4

I

6

mantenance o6 cuAnent zex-zteAeotyped oecu

ez have been
xtztence 06 zex
money uzed at
ed out that

o en4uke the
onal patteAnz. 59/

Becauze the body oti counseling themy which zhapez c
teztz and mateltiafs at th,Ls time haz been developed
male caAeeA and achievement patteAnz, itiz quezti.o
daional counivtiAg pAogAam oh zeAvicez-puvided t
Aetevant to theiA need's and devetopment 60/

eting and coynzeting
a on the ba4i4 oti

abLei1etheJL moist tAa--,

ournefi. aAe in 6act

"Hhceth zeAvicez--Heatth zeAvicez 6Aequentty dizaiminate againzt women
ztudentz by Oiling to make available any gynecological zeAvicez. AccoAding
to 1972 6iguAez 06 the National Student AZzociation, 53 pettent 06 att cottege
and univetzty health zmicez aid not pAovide gynecological caAe, and 72
pekcent did not pkovide bath conthot zeAvicez. 61/ The cozt 06 obtaining
zuch zeAvicez can be 6igni6icant tioA tiemateis, anTthe Ae6uzat 06 poztzecondaAy
education inzUtutionis to puvide zuch zeAvicez may '6unction az a conckete
indicat4on to 6emall studentA that education inztitutionz aAe unzympathetic
to.theiA bazic needz.

4

"Atheetic pAogAam4--Vazt dititimences bawd& the athtetic oppoAtumitiez
available 60 men and thoft available 60A Rtomen7me conzpicuouz on mozt coteege
and univeAzity campuiseis.. Although zigni6icant change ha4 occuAAed on a numbeA

campuzez in Aecent yeam (tioA example, the women'z atkeeticz budget at the 1-

UniveAzity,o6 .CaeilioAnia at BeAketey in.the 06 1977 waz almost 90 timeis
what Lt tua4 6ive yea/vs ago, white the womeWz htkeeticz badget at LINA has
almost tAipfed in the paist thAee yeaul, 624/ much.pAogAezz Aemain4 to be made.
A tecent eztimate. 06 atiteet,ixis budget4 at7he rBig Ten' univeAzitiez indicated /
that women's athee44.cJs budgetz at theze zchoofz Aange 6Aom.a Low o6 3.47 peAcent
0.64,the men'z budge't to a high 06 11.11 patent. 63/

"OtheAjAopago and seAvice4--Seveut zuAveyz o6 women studentis AegaAd-
ing the, majoA 6aCITius which dizcomage th44_edutalionat paAticipation in-
dicate that one cAiticaf 6actok iA the abzence 06 chitd caAe,zekviceis on mozt.,
campuise4. 64/ The tack 06 zuch zeAvicez, although ati6ecting both tiemateis and
mafez, SeeM6 to be. by 6aA make zigni6icant to women: accoAding to,a Univmzity

Chicago 'study, 33 peAcent 06 maee, ztudentz with chifdAen AepoAted that thei4
rademic woAk wa hampeAed by the need to caAe 60 chitdAen; 60 women with'
chiedAen, the 6iguAe waz 77 pacent. 65/

(1

-35-
A



T he o tituetwte and content o the. cwovi.cueum «itch' and the academic ._do
"The rig , pkao. t c ; and 6 -tude nt picognartm o pootSecon*qty education

C(twt(ovt v ten 6 I.Ute,(4.01'l tO imp() o ClUnCitete. bafofo to the pafutAiria-
n u 6' women in posts econdang education . A mite 6 ubt e , but pko bab-ey equofty

damcqi,ing , sato o 6 d( s e ()offal) e me at to 6emal students Xi es in the 6 Vtuatvt.and content 06 the c itfifi.i,cue um , e-se «itch , and academ-i.c ciplineis which aft.e.
the .6 oc po int o a tutiv. VW 6 poó Nee ndaky education expeAience. Ge.n matey,
wome n nd t hei xpe enc e.s and co ntiti. but,i OYO on(*.tted likorn -the cwifticu.eum,
thermeeves ex.c.eudM 6 k0111 Ptc.s eaite.h sampe.es On thein pu di66e/tence)5 6 kom
ma ev s gnoted in es Cate h deo i coo , and the content () 6 many u 6 -the ma j academicdi4 yip o n6eue nc ed b y unexamined s exbst assumptions,. Pau! LauteA haio Pco fe e.eted the '6O el owing exampeo ; 66/

Unti e 'tee t ey, mac h o the po who eucjicae fte,oeaftch hvgaltdAing
me nt mo t iva tit) n was domi natell by the co no tiLuct)o developed by David
C . Mc Ceee eand and aft ticutated -in itiio book The Achieving Soeyi.ety..In the (11.4 on wh,i2th this wo'th is based, wome.n wow considoted only

.ao he flU,tItC1tO o 6 the bo yo and men who weite thg acving sub jects
-the y &ow ne tick co k oidefte.d co potential" .ach,i.ev efo t heiff. own /tight.

A t'eadinj a'tt toffy 'tex tbook (The 1-listov..o6 Mt by JanSon) dom not
ment ion « sin!3e e woman 'aftti ot n text o ov eft 500 page,S ; anotheit .

k.10 eume (Woo() o The So cia e y u4,64Att) acknowle.dgeo the, ex tence.
( )6 on ey one woman, atti o t- in a eLst (-). 50. (By co ntftwo t , Kaften Petem en
and J'.J. Wi eson, in t twin. Itecent: wo/ch on Women Aittbsts discos oume.
120 we ote qn women affti) s . ) 67 /

In the 27 e e «cling texthooIo u o e.d -in ca ege-t e v Amefui.can hi )5 toity.
ouity off -e at( e.o ( the t(.xtbook)s, w(ich account 6ok afmos t 99 peAcent
0 6 the ma V: e t n this co ea) , no moke. -than -two pelfcent o -the. -textual"
matehti a t' O (thy On(' book L5 devoted to women, and in some votuma

b
pe 'teen tage 6aCeo cLO 'UW co . 05. 68/

fi

The in6 Me He e o o ex i st .ao ounipti ()VIA i/S appaii e.nt I n many o -the. MOot
bas 6 ('1ntLC < ovio o 6 the. vaitiouo oociae ocie no e (Lb ciplineA
an tirto po e c4. e the olf,i,e0 whit, h ao o wne o e x to be. a univ efoate ti nec-
e sa>cy bas s 604 !wee di 66eitentia ti.on wI thin a 6conLey' ; 67/ in anaeys
o6 5oc wC o tiLa ti*cation which 6a,i1 to cono id() it the mu:0-i expelui_ece)5
and (J.(' 1 MO tan(' e 06 women. wit Ivin the ma e e. 6 ocict.0 umiveits e; 68 / and

mantj Otte ho Uoq i c cCC C.onO ticact0 *Ai ve.d 64(m) a mac,- cent e.kel-Ffteudian
poychoeoqy.

Wi th ouc h io S (..-0 no o 0.0 men tho.ifc ntfl. butio , and the.i/t unique e xpeitie.nc.e,o
6.tfom tile a c ad em.i c cuPtif,i cue um , wonien ma yweee be Ce d to beli eve -that the acadOnic

wolc Cd o Cho CafrtSil p and 10.0 aftch V 640to them no pfae e. as paltti.c,ipants
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1*,

The otatuA o women .L1,1 p06t6ec o ndait y e ducat-An Omptoliment and the.
atitucie.o o 6acuety towand womcn 6-tudenb

4

"ke though the 6 tatu6 (16 wome.n n po6t4e.c.ontiaity emptoyment wais itevietved
vaitfien_, it ,i}s ippontant to con 6idek the_ in6euence upon women 6-tackn-bs 06
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inztitutionae bavtims such as these and\to accoMmodate the diAkkent needs
and expetience6 o6-both 6emalw and mates A dive/Lae uciat, ethnic, and
ocioeconomic.backg4ound)s. In the nex-t activity, we afte goirm to conzide4
how these pkognam might toohi

. PLe thelue any questions belime we go on?".

1
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D. Small group discussions-- Nonsexist Institutions--
.

How Would They Look? (15-.4anutes)

The facilitator..5hOuld begin-the-activity-by-asking-participarttsto

--tift-td Participant Worksheet 3 in thejr materials, which is entitled'
"Nonsexist Institutions--How Would They Look?" She/he may then intrO-
duce the activity with .comments such as the f011owing:

"Fok the ne.)efiiew minute6, we-wite be wo4ki7g in smatt gitouo to
identy what inztitutionis oti pogAsecondaity education might took Ul.
4 thyg weke 6kee 06 oex,bia4, One way to begin thinking aboUt the goats.
eon. iMpkoving postsecondaky eduCation tio4 6emates,and mates (and thus, to
think about the kationate dok Titee IX), a to tky-to envOiojiwhat
secondaky education imt4tutions woutd took Uke i6 they we/0'We 64om
bia4. Th4.2s thi4d wokksh et has been-devetoped to hetp you to do this,

11

"On the 'Nonse InAlitutionA' wo4k6heet, you witt see tisted the
tutionae bae lo women's pakticipation in postsecondany education

that we 46iewed. We woutd tiJze ybu to ow/ about 15 minute4 now wanking
in 6mat,e gkoup to tist ate the.chakacteAiii,tics you can oti each oti the
beck/Lieu co it woad took i6 it mite 64ee 64om bixo."

The facilitator should then ask participants to form groups of six
persons each and to brainstorm ideas regarding each barrier. She/he
should explain that in brainstorming, participants should come up with
as many ideas as possible, without evaluating or rejpcting any contribu-

: tionk. Tell participants that they will h9ve approximately 15 minutes to
complete the worksheet in their group. Suggest that:althou9h a group need
.complete Only one worksheet, individual participants may fihd it useful to
note the group responses on their own sheets for further reference.

E. Total *group processing (10 minutes)

1

After the small groups have spent approximately 15 minutes in dis-
cussiOn, the facilitator should reconvene the total group for processing
of the exercise. Approximately 10.1Nutes should be allowed for processing
and summarizing. The leader may findoit useful to ask such questions as:

EP How easy was it for you to envision these barriers or areas as
bias free?

Which,barrier or area did you find most interesting to think about,
and what.characteristics did you identify for it?

-o Which was moist difficult? Why? What characteristics did you li"qt
for it? i



VI. SUMMARY, AND CLOSING TIME' REQUIRED: 5 MINUTES

In order to summarize the session, the facilitator may wish to
remind_partici_mts_that.the process thWthey we0 thrOUgh in.. i.Ontifying
characteristics of a nonsekist-institution is similar to that which went
into the development of the regulation to,implement Title-IX of the Educa-,
tion Amendments of 1972. .She/he'may suggest that implementation of the

,Title IX regUlation is one important step in the attainment of nonsexist
institutions which can encourage females and males to explore and utilize
theirabilities to the fullest.

She/he-should conclude tfle session by reminding participants that
Title IX requirements will'be considered in detail in the second Generic
Session and should then provide any housekeeping information relevant to
the next generic session--its time,.location, etc.

.1
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as%

Implementinv Title IX and Attaining Sex Equity:
A WOW-shop Overview

Participant Worksheet A

0
Imp)emwiti_nr2 Title IX and Attaining Sex Equity is a workshop

deigned to assist educators and interested citizens to gain (or to
increase):

an,understanding of the manifestations and the effectsief 'sex

discrimination and sex..bias in education

an.understanding of the requirements of title IX and its implementing

jegulation,
and of the steps required to achieve.compliance

`"443;1'

&kills and capability for the development and implementation of
policies, programs, and management systems to ensure educational

. equity

The workshop is based on a ftfteen-hour training sequence'which is
divided into five three-hour workshop sessions. Three of these sessions

are called "Generic SessionS.," they are designed to provide general
information and experiences which are relevant to all participants
attending the.workshop. The other two sessions, called "Application
Sessions," are designed to_provide specialized information and experiences
o persons of different professional roles and'to enable participants
to apply workshop experiences to their individual professional responsi-
bilities. The Sequence and titles of the workshop sessions are outlined
below:

Generic Session One: "The Context of Title IX"

Generic Session Two: ,"The Title IX Regulation and Grievance Process"

Application Sessions A and B: 'Two sequential appltcation sessions
focus on the responsibilities and roles of different professional
groups with regard to Title IX compliance and the.attainment

of sex equity in education. The partispular groups for which
applicatior sessions are offered should be listed on the workshop
agenda or by the workshop facilitators.

Generic Session Three: "Planning for Change"

The objettives for Itneric Session One include:

to.provide participants with An opportunity to assess their awaneness
of differential treatment of males and females in their institutions
drid the impact of Title IX on this differential treatment

to provide participants with a review of the regal context of Title

IX, an overview of Federal antidiscrimination laws, and the opportunity

to assess their skills in identifying,discrimlation in .postsecpdary
institution%

PGW-A
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4.
to provide participants with an understanding of current sex differenti-
ated patterns orparticipationoin

postsecondarY education and factors
and barriers influencing women's participation in postsecondarY education

to encourage participants to identify goals for_ nonsexist Postsecondary
educdtion

The objectives for Generic Session Two include:

to review with participants the requirements of the regulatiOn
to implement Title IX of the-Education.Amendments of 1972 ,

to provide participants an opportunity to assess their own under-
standings,of Title IX requirements by sharing.questions and answers
with others

to provide participants with an understanding of the significance
of Title IX grievance procedures as a method for resolving complaints
of sex discrimination.and for monitoring Title IX compliance

to provide participants with information regarding the structural
components or characteristics of an effective grievance procedure
and an opportunity to evaluate the structure of several sampl,e
grievance procedures

to increase participarits' understanding of and skills related
to their own potential responsibilities for grievance problem
solving

to provide participants an opportunity to increase their skills
in Identifying Title IX violations and.in formulating corrective
or IY'emedial actions appropriate to these violations through the'
analysis of sample Title IX grievances

The objectives for Generic Session Three include:

to provide participants with an overview of some of the. necessary
conditions for change related to Title IX and -sex equity in
education and of the types of strategies available for planning
and implementing change efforts in these areas

o.to provide-participanRs with a framework for diagnos,ing organiza-
tional change needs related to Title IX and sex equity and' for
desitining action strategies, which would be appropriate for meeting
these needs

to ftovide partic*Ats with an opportunity to de4fIbp preliminary
plans for organizaTional change*which'codld Contribute to the full
implementation of Title IX and achieving sex equity in their institutions

to increase participants skills in developing action programs
related to Title IX and sex equity for implementation in thvir. own
job functioning

PGW-A
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Although the specific objectives of the Application Sessions vary
according to the group for which the session is designed, all Application
Sessions are generally designed to provide participants with the opportunity
to:

identify the implications of nyitle IX for their owjob functions

increase .their skills foridentifying and,alleviating sex discrimination
and for providing sex equity in their own job functions

consider actions which can be taken in their own job 'functions to
ensure Title IX compliance and increase sex ectdity in their education

institutions

9
PGW41
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IMPLEMLNTING TITLE IX AND ATTAINING SEX EQUITY--

AN INTRODUCTORY ASSESSMENT

Worksheet 1

Think about the polici/s, practices, and prpgramseof the education instit*
tion in which you work and the behavior of administrators, Paculty, and staff
members.

1. List aS many examples as you can identify of "differential 6pportunity or
treatment of female and male students, Aministrators, faculty, and/or
staff.

2, What effor4ts have been taken to eliminate sex differentiation and increase
sex equitty in opportunity or.treatment of students,4&finistrators, faculty,
and/or staff?

,ft
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3. What, in.your opinion, has been the significance or contribution of
Title IX in eliminating differential opportunities and treatment of
female and male students? Of female and male administrators., faculty,and/Or staff?

4

What, in your opinion, are the steps shchilhould be taken in the future
to facilitate Title IX implementation and rie achievement of sex equity inyour institution?

PGW-1
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DISCRIMINATION--CASE EXAMPLES

Norksheet 2

t1

Please read through each of the examples below to determine the possible
areas of discrimination or probable violations of Federal law or executive
order. Make a note of the law(s) or order you believe is(are) relevant to each

.example in the space provided. -

,Background Information

State University is responsible for the education of)8,000 students,
6,000 of whom are enro]led in professional or graduate *grams of study.
The student population consists of approximately eight percent Black students,
two percent Hispanic students, one and one-half percent Asian students, and one-
halt of one percent Native American students. Sixty pencent of the students
are male and forty percent are female. The majority of the minority students
are concentrated in the fields of alliedinedical sciences, sociology, social
wol, and education.

The part-time and full-time faculty, administrators.ancrcounselors number
nearly 2,000 personsi 800 of this grOup are in tenured positions, 600 are on
career ladders leading to tenure, and 600 are noncareer ladder part-time an*.
full\-time faculty and staff. Although nearly 20 percent of the total faculty
and staff is female (400), only 16 women hold tenured positions. Six Black
males in the social work and education departments are tenured, wOle the
remaihing 45 minority group faculty are nontenured. Two Hispanic males employed
in the Latin American studies department have taught in the University for
five years and are nontenured. The Medical School has no.tenured female
faculty 'Ind two Asian American males who are tenured. The Law School has one
tenured Black male professor and one white female tenured professor.

The Unversity currently receives a total of $2 million in grants and
contracts fr m the Federal government and receives funds under the Public Health
Service Act.

Exam 1 1

M's. TerrY, and Mr. Greenberg have tau4ht in the English depjient since
September 1973. 1 Both have completed all course work for the doctoral degree
and are ln the\process of completing their doctoral dissertations. Ms. Terry
teaches three sectionl of Freshman Composition and one section of Renaissance

\,

Literature, whi e Mr. Greenberg teaches Medieval Literature, Shakespeare, and
one secti00 of reshman Composition. Ms. Terry was initially hired at a salary . .

of $9,800 andha received increases of $200 each year. Mr. Greleerg was
hired at a salary of $10,000 and has been given subsequent incr ask of $500
each year. Rs. Terry and Mr. Greenberg received comparabjle performance ratings
from students and colleagues.

,

Relevant law(s):

PGW-2



Example 2 a.

State University has a platement' se vice for studenft at all levels--
undergraduate students, graduating seni rs, and students of graduate schools.
Although both men and.women4articipate in all the divisions and schools of
State University, the placMent service maintains separate job listings for
men and women and for members ot racial-ethnic minority groups because some
of the participating employers have stated that they will not accept referrals
of students of a particular Sex or ethnic group.

Mr. Brown, a Black male, ten credits short of a degree in business, was not
informed of summer openings in his field and was referred to several camp coun-

, seling jobs. Mr. Smith, a white classmate in the bOsiness department, obtained
a summer position in an accounting firm on referral frtm the placement service.

Jr.

Relevant law(s):

Example 3

Ms. Temple, a Black female, will receive her B.A, degree in art history
from State University nekt June. Despite an exemplary academic record, she
was not informed of scHionarship opportunities for overseas study. When the
selection of students receiving scholarships for Overseas study was announced
by the *versity, the group consisted of four,white males and two white females,
all of viMom had been notified of the opportunity by the 4air of the art history
department.

. Relevant law(s):

Example 4

State University requires all unmarried female undergraduate students to
live in university residence halls on campus. The space for such students is
limited, so a cutoff of applications of female unmarried students is made when
the residence halls have been filled. No similar cutoff for male admissions
is necessary Since unmarried males may live in off=campus housing.

Relevant law(s):

Example 5

When the Black Students Alliance was formed nine years ago., the University
provided the 79 student organization a meeting room ih the basement of an Old
classroom building. The Alliance now has a membership of 543. Eight months
ago, an astrological organization was formed.. The Students for Psychical

,

Astrology, which has a registered membership of 131, was provided semipermanent
headquarters in four rooms of the newly constructed student activities complex.

All of the other student groups, composed primarily of white students, have
been provided similar wnipermanent headquarters. The Black Students Alliance,
composed primarily of Black students, has not yet been offered similar semi-
permanent headquarters.

Relevant law(s):

PGW-2.
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Example- 6
40

Comprehensive medical insurance is provided for faculty and students of
State Univ'ersity. 'Gynecological care for female faculty and students is exempted
from coverage under this insurance although no exemptions are made in the coverage
of male faculty and students.

Relevant law(s):

Example

The competitive sports program for women at State University has traditionally
been limited to participation in competitive basketball and volleyball. Although
intercollegiate and intramural teams are provided for women in these sports,
the program can serve only a limited number of interested female students...
Further, these women's teams are not provided support equal to that provided
for men's teams. Female students must provide their own uniforms, and pay their
own expenses during travel to games.

Recently a new fieldhouse was completed. The new facilities intlude a pool
(Aihich will be used by the men's varsi,ty swimming team. The ftversity Athletic
Department has made plans to provide a women's swimming team which will use
old, nonregulation Oze pool that has been abandoned.

.440.

,Relevant law(s):

Example 8

Ms. Valdez has completed three years of teaching in the School of Education.
After two and one-half'years, she applied and was considered for tenure. She
received notification that tenure was depied becaUse she had recently married
Mr. Cruz who already held a tenured position within tghe University. It is a
regular practice of facurty sommittees within the University to deny tenure to
female faculty on 4rounds of nepotism, although .no such denial is required by
University personnel policies.

Relevant law(s):

Example 9

Some three yearsIgo; Mr. LaBelle., a Black male, was approactled about
accepting the position of affirmative action offi.cer for the University. It

was suggested that if he performed. well in this job, it would increase his
chances of obtaining a central adMinistrative position in the University. Mr.
,LaBelle accepted the offer; he was worked hard in his position as affisrmative
..;,action tfficer and has received commendations for his perjormante.

t4,

During the past year Mr. LaBelle has applied fOr other central administra-
tive jobs when openings were available. Each time he has 1)een interviewed and
told.that, his fine qualifications Wave been recognized, but that it is not
possible to promote him to another job right now siopce the affirmative action
position requires.a minorlty staff person to give it credibility.

4

Relevant l'aw(s):.

(P00( 3)



Example 10

. Dr. Como, a facuTty member in the School of Allied Health Professions, has
an M.D. degree.and several years of teaching experience working directly with
students enrolled in dental technician programs. Although she has worked as
a colleague with Dr. Epstein since he joined the faculty two years after her

. arrival, she finds that she is bging paid $4,000 less salaey despite the fact
that they occupy equivalent positions. It is a1soy0ear that Dr. Eps8tin has -

been encouraged to develop proposals for the funding of additional 06jects,
while she has struggfed for a year to gal-ri approval of the School to apply for
'outside funding.

Relevant law(s):-

,

PGW-1
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NONSEXIST 'WOULI) THEY LOOK?

Worksheet 3

Listed below are a pumber of the areas in which sex discrimination and sex
bias are manifest in institutions of postsecondary education. Under each, write
the characteristics of the area az it might exist if it were free from sex discrim-

,

ination and sex bias.

I. Institutional policies and practices related to student participation

admissions and policies practices
t

- financial aid policies and practicos

- poliscies regarding student residence and enrollment

PGW-3
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Student programs

- counse4ing services

- health services

A,

special fervices/programs

- athletics

- others

PGW-3.
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V. Other

4

4

III, The content of the,curriculum/research and.academic disciplines

4

'The status of womenbin postsecondary .education. employment

--""

.r

4.

Ow,

4

r

t

V.

1



4

4

4

A

1
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Example 1
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DENTIFYING DISCRIMATIONL-ANALYSES OF CASE EXAMPLES
4,

.
,

Appendix A

(For Work-sheet .2) '

.

Title IX of the 1972 Education Amendmgnts, Title VII of the Civil Rights.
Act, Executive Order. 11246, and the Elual ,Pay Act:

Male and female'instructqs carrying out equivalent job responsibilities
must be paid comparably. Sex differentiation in pay (either 'in initial pay
level and/or pqriodic increases).without'evidence of substantial differences
in the job functions or assignments is discolminatory.

*Example 2

Titles VT and VII of the Civil Rights Act,
Amendments, and Executive Order 11246:

V

IX of the 1972 Education

Maintenance of job referral lists on thebasis Of race or sex is- clearly
in viola on of Titles'VI, VII, and IX. The University is also subject to
Executive order 11246 b rtue Of its Federal contracts and grants.

Example 3

itle.VI of the Civil Rights Act:

Practices that'provide differential treatment of students on the basis of
race are prohibited by Title VI. Discrimination on the basis of race in the
notification ofostudents regarding financial ass4stance opportunities would be
prohibited.

Example 4

Title IX of the 1972 Educatipn Amendments:

DifferPntial housing requirements for female and'male students violate
Title IX requirements for nondiscriminati in the treatment of students. Use

-of such polkies as a means of limiting admissions of females.would also
be in violation of Title IX regulation r .irements for nondiscrimination in
admissions to public undeOgraduate institutions.

Ai:

ExaTple 5

T1tle VI of the Civil Rights Act:

, Titil VT prohibitions of race discrimination apply to most activities of
a'recipient rducation 'institution, Differential treatment of Black students.
with regard to access to school facilities would be clearly discriminatory.

Appendix A
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ExaMple 6

Title IX of the1972 FducationAmendment Title Vof the Civ)1 Rights
.

. 'Act, and Executive Order 112,46:

( -

;.-Differential..provison of medical insurance aild hea.1,th services for male
',and:female students. and employees is prohibited hy Title IX. Differential 6
health' Servises and benefits for female faculty members is also tn violation, of.
Tith V1E-ofithe Civil Rights and Executive Order 11246.

kxample 7

tl e fX the'.19).2 Education- Amendments:

The regulation imPlementing Jitle IX require5 that education institut ons
effectively accommodate he iherests and abilities of students of both se es
in.club, intramural, ,,Inter'scholastic, and intercollegiate athletics. In vT
viding this opportunity, institutions must erasure that male and female athle$es,
aTe not.treated differentially with regardoto such variables,as:

.

1,

provision Of equipment and supplies
4 scheduling of games and practice times

provision of travel and per diem allowances
.

coaqing dnd academic tutoring
locker room; practicc and competitive facilities

and several others. The ,case example indicates tha.t the University does not
aipquately meet theinterelts of females in its athletic programs and does not
prbvi- e vapport for the females'who do participate in athlefotts which is equal
to th provided for male athletes. Such practices are prohibited by Title IX.

Example 8

aLTitlf IX. of therA0P72 Education Amendments, Title VII of Ie JTri-Nights
Act71610 Executive 41.0er 11246:

Although 'the Title'AX regulation does not prOhibit nepotism rules, they
are prohibited.when applied in a manner which results in a disparate impact on
one sex. In this situation, the lack of policy specificatiOn'would contribute
to the potent'ially'selective use of a nepotism prohibition as a practice to deny
tenure to females on the basis of pe soma] preferences or biaseS:

Examplej

Title VII of thQ, Civil Rights Act and Ekecutive. Order 11246:

The.assignment of an employee to a position on the basts of race 'would be
.

a violation of equal opporttety principles. An applicant.or employee is legally
entitled to consideration flA" positions on the Wsts of his/her qualificptions
for those positionS and withoUt regard to has/her race.

1114

Example 10

Title IX of the 197? Education AmendmentS, Title Ull of the Civil Rights
Act, Executive Order 11246, Titls VII and VIII of the Public Health Services
'A , and the'Equal Pay ACt:

It Append ix "A
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The differential payment of male'and female employees carrying out
equivalent jobs is discrimiptory. It is prohibited by the laws.and,the order 14.

listed,

1
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