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No person in the'United States, shall, on the ground.of race, color, or
natibmal origin, be excluded from participation in, be denied the benefits

» Or be subjected to discrimination under any pragram or activity receiv-
ing Federal financial assistance, or be so treated on the basis of sex

under most education programs or activities receiving Federal assistance.
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. . : Preface

- This session ‘outline comprises one component of a ﬁh]ticomponqnt
* workshop package develdped by the Resource Center on Sex Roles in Educatidn
under a subcontract with the Councilsof Chief State School Officers‘(CCSSO)./
‘This package, entitled Implementing Title IX and Attaining Sex Equity: A
v+ Workshop Package for Postsecondary Edicators, 1s designed for use by persons
implementing training_ or staff development efforts for education personnel and
interested citizens in the implementation of Title IX of the Education ‘Amend-

ments of 1972 and the attainment of sex equity in institutions of postsecondary
education. ' i -

The workshop package was field-tested by subcontractors in eight regional ’
workshops as part of the CCSSO Title IX Equity Workshops Project. This project
was funded under. contract 300-76-0456 with the Women's Program Staff, U.S.
Office of Education, Department of Health, Education, and Welfare. Funds to
support- the printing of participant materials used in the field-test workshops
were provided by the National Institute of Education, Department of Health,
Education, and Welfare, :

Shirley McCune and Martha Matthews are the coeditors of the W6rkshog" '
Package. This session outline was developed by Martha Matthews and Shirley

McCune;  Martha Matthews' time was partially supported by funds from the -
Ford Foundation, ) ' 7

. Persons who have authored or contributed to other outlines and materials |
- within the total package include: Janice Birk (University of Maryland, College

. Park, Maryland); Myra Sadker and David Sadker (American Uniyersity, Washington,
D.C.); Emily Taylor, Donna. Shavlik, and Judy Touchton (American’Council on Edu-
tation, Washington, D.C.); Linda Stebbfns and Nancy L. Ames (Abt Associates,
Cambridge, Massachusetts); Paul Lauter (State University of Wew York at. 0Td
Westbury); John Westerhoff (Duke University, Durham, North'@arolina); Celeste
Ulrich and Pearl Berlin (University of North Carolina, Gre nsboro,, North
Caroliha); Dorothy McKnight, Margarite Arrighi, and Joan fult (Athletic and
Sport Consultants, Inc., Washington, D.C.); and Joyce Ka er and Kent Boesdorfer
(Resource Center on Sex Roles in Education). ‘ :

{ The CCSSQ, the Resource Center on Sex Roles in Education, and the coeditors
of the package gratefully acknowledge the assistance’and advice of M. Patricia
Goins, Project Monitor, Women's Program Staff, U.S/Office of Education, and
Joan Duval, Director, Women's Program Staff, in the implementation ‘of the con-
tract. Grateful acknowledgement is also given t¢/ Sarita G..Schotta, Senior
Research Associate, National Institute of Educatfion for monitoring the contract
which provided fufs for the editing and printing of the field-test maferials.
Special gratitude is extended to the person:? of the 8 brganizations who field-

. tested the Package in regional workshops fo /their efforts, their patience, and
their support throughout the implementatiop /of the Title IX Equity Workshops

'

" Project. These organizations and the projgct contact person in each include:
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HEW Region ~ Organization v Contact -
I11 “Women's Equity Action League ~ Norma Raffel
) 610 Glenn Road o
. State College, Pennsylvania 16801 . A
_ . .
v . .University of South Florida’ Ellen Kimmel
FAQ. 295, USF : ,
. . Tampa, Florida 33620 o -
v ‘ University Council for Education Grace Chisolm
‘ ‘ Administration '
29 West Woodruff Avenue
e Columbus, Ohio 43210 , . .
o, VI : ‘Dallas Independent Schoo] Frances Allen
: : ‘ District

3700 Ross Avenue
Dallas, Texas 75204

VII University of Kansas : Caryl K. Smith
. 220 Strong Hall e : _
Lawrence, Kansas 66045
. \ o (N
VIII \ ' Education Commission of the Jean Kennpedy

States
1860 Lincoln Street
Denver, Colorado 39295

v

IX ,. Arizona State University ‘Susanhe Shafer
© Tempe, Arizona 85281
. , . . ' < ¢
X Northwest Projects QOffice. for Kathryn Preecs

* [ 4

Educational Service
Portland State University .
P.0. Box 751 .
' - Portland, Oregon 97207

L)

. The coeditors alse wish to express their.appreciation to Byron Hansford, -
Executive Director, Council of Chief State School Officers; Willjam Israel,
: (& Director of Special Projects, Council of Chief State School Officers; and
. James Becker, Executive Director; Nationa) Foundation for the Improvement
of Education, for their suppor of the project. ‘' Ann Baucom and Lois
Jamieson-of the CCSSO and Ann Samuel of the Resource Center on Sex Roles
in Education receive special thanks for their fire]é‘e efforts in the
production Qf materials for the Workshop- Package. ‘

September 1978
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' IMPLEMENT ING TITLE IX AND ATTAINING SEX EQUITY: ‘
‘) AN INTRODUCTION TO THE WORKSHOP . PACKAGE ' )

.IntroductiOn_

. - : S
‘ Title IX of the Education Amendments of 1972, the Federal law which o
prohibits sex discrimination against the students and employees of _
edgcation agencies and institutions receiving Federal financial assistance, '
was enacted in June 1972; the requlation to implement the legislation; which -
defines the specific criteria against which nondiscrimination is to be
assessed in the various policies and practices of education agencies and
institutions, was issued in June 1975 and became effective in July of that year.
Despite the passage of years, however, full compliance with Title IX is far ,
from a reality in most agencies and institutions throughout the country, -
and equity for females and males in education has yet to be attained.

.Although significant progress has been made in a numRer of schools and
school systemg--the basic required Title IX compliance procedures have been
implemented, students and employees describe their "increased awareness"
of the problems of 'sex stereotyping and sex discrimination, and concrete
improvements are apparent with regard to equalization of athletic budgets
for female and m3le sports or to integration of previously sex-segregated
coursesc-in most cases, considerable change remains to be made if full ;
compliance and sex equity are to be integrated and reflected throughout the
policies, programs, and practices of an education,agency or dnstitution.

[f the necessary change* is to occur, educators must move beyond paper - .
compliance and problem awareness in order to develop the skills.and competencies ™
required for problem solution. Educators, Tike adil other human beings,
need support and direction' if they are to translate legislative or administra-
tive mand4tes for change into the actual delivery of nondiscriminatory and
sex equitane'serviceSf ' :

Many methods may be used to support educators in the change process-- S
written informaticn may be distributed, consultation may be made available, ’
briefings or meetings may be conducted, training programs may be impiemented,
demonstration programs may be undertaken, and evaluation and reinforcement
systems may be inStalled(y The needs and resources .of a particular education
agency or institution will determine the forms of support.which are most
appropriate. One of the most frequently used methods of supporting change
by education personnel is the inservice training wdrkshop. In many situations,
the inservice workshop is a cost-efficient way of reaching large numbers of -
personnel in a single effort and of providing assistance in skills development
to these psrsonnel. Implementing Title IX and Attaining Sex Equity: A o
Workshoo Package has-been designed to support the implementation of such a ;-
. Workshop, : . ‘ //

> \ | ' ( ) . - [ 4
The Developmént of the qukshgp Package ’

Implementing Title IX and Attaining Sex Equity: A dorkshop Package
- was developed by the*Resource Center on Sex Roles in Fducat on- for ‘he _
Coyncil of Chief State School Officers' Ticle [X Equity Worxshops Project
during 1977 and 1978. The Title IX 'Equity Yorkshops Project was funded,
| -1 S

L=




~under an 18-month cofitract for "National Regional Dissemination Workshops
~ and Development of Technical Assistance Materials for Title IX of the 1972
“*f£ducation Amendments" by the U. S. Office of Education, Departmént”OF Health,

Education, and Welfare, under funds authorized by the women S Educat1ona1
Equity Act .

fThe purpose of the project was to develop and field test a tra1n1ng

package which cou]d ass1st education personne1 and interested citizens to-
gain: .

¢ an understandind of the @anifestations and the effects of sex
« discrimination and sex bias in education , v
¢ an onderstanding of the requirements of Title IX and its inplementing
, ' regulation, and of‘the‘steps'required to achieve compliance
. -
-0 skills and capability for the development and implementation of

‘policies, programs, and management systems to ensure educat1ona1
equity - “ i _

~ ¢

The terms of the contract requ1red that the package developed must be suitable
for

¢ use with groups represent1ng all levels of educat1on from elementary
through postsecondary

. o.use at the local, state, regional, and national levels
e use without extensive reljance on consu’tat1ve assistance or on
mater1a1s outside the package 1tse1f
: )
I o
[n order to address these requirements, it was 'decided that the trajning
- package must be deve]oped according to the fol]owing considerations:

-

- 7 .. e Because of the d1ffer1ng needs, exper1encesg and frames of reference
' of elementary-secondary educators and postsecondary educatiors ¢ "the"
-— training package would need to be two training packages-rone for
elementary-secondary educators and one for postsecondany educators
: ¢ Because the training package needed to be suitable for use with a
wide variety of groups, it would need to include a wide variety of
information and activities ranging from "awareness level" to more
. advanced skil]s-devé]opment and actioan]annTng levels.

)‘/v

o Because the training package needed to be suitable for use. by personne]
without extensive background in training or consultation and ¢
materials resources, it would need to provide specific step-by-step
instructions faor the implementation of training as well as all y
[ "~ "'materials which would be required for the implementation of training.:

A1l of these consideraticns are reflected in the form and content of the
workshop Package as it is now pub]wshed

. _ T . \
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_ . Initial plans and-sbecifications for the;Packa e.Were reviened'by more ._ _
_than 90 leaders in education,inmgarch 1977. These leaders. were asked.to ... . .-
d

evaluate the plans and suggest ifications in ligh®of:

, o % : -

0 their assessment Of the training and technical assistance fneeds of
education institutions and agencies related to the attalnment of -
Title IX compliance and sex equity

] the1r evaluatlon of strategles avak}able for meeting 1dent1f1ed
training and technical ass1stance eeds

.

e their know]edge “of sresources which would facilitate the development
and d1ssem1nat10n of the Workshop Package : -

~ Working drafts of the ackage materials were field tested and evaluated in

19 workshops implemented by subcontractors *in the various "HEW regions:
Eleven workshops for elementary-secondary educators and eight workshops for
postsecondary educators were implemented from September ‘1977 through January
1978. During the field test workshops, the P gage .was evaluated By work-
shop facilitators, workshop participants, and on-site evaluators. Final
copy of the workshop Package was completed after analysis of all of the
evaluations obtained during the field test -workshops.

2

An Overview of the: Workshop Package

Both the Workshop Package for Elementary-Secondary Educators :and the
Workshop Package for Postsecondary tducators provide training session out-
Tines and participant™s materials for a fifteen-hour workshop sequence on
Title IX and sex equity in education: Eath package is organized according

o five three-hour workshop sessions. Three of these sessions are’termed
"Generic Sessions”; they are designed to provide general information and
experiences which-are relevant to all participants attending the workshop.
The other two sessions,,called "Application Sessions," -are .designed to
provide specialized information and experiences to persons of different

~professional roles and to enable participants to apply workshop experiences

to their individual professional responsibilities. Each of the components
of the Workshop Package corresponds to one thrge-hour workshop session;

a component incTudes both a detailed step-by-step session outline for
facilitators and the materials designed for participant use dur1ng the
workshop sessjons.

‘.
~

fhé sequence (and tit;:%) of the workshop sessions for elementary-
secondary educators is ou ed below; there is a written component in the.
Workshop Package for Elementary- Secondarx;Educators which corresponds to

-Tend’bears the same title as) each of these workshop sessions.

Generic Session One: "The Context of Title IX"

Gefferic Session Two: *'"The Title IX Regulation and Grievance Process"”

Application Sessions A and B: Two seguential application sessions
focus on the responsibilities and roles of six different groups
*with regard to Title IX-compliance and the attainment of sex
equity in‘education. Application sessions focus on the following
roles and respofsibilitiés: :

\

- /I‘




The objectives for Generjc Session One include: ¥

- .The Teacher's Role

- The Administrator's Role

+ .
. . . a

Session A - "Ensuring Procedural Title IX Comp]igﬁce: C
Establishing a Foundation for Sex Equity" )
' N . - J .
Session B - "Monitoring Title IX Implementatiaon" _ ' ) K
. . ‘ . - )

-~

Session A - "Identifying and'bvergoming Sex Bias in Classroom

Management" p -
Session B - "Idéntffying and Qvercominé Bias ‘in Instructiogal
' Materials" . .
"= The Counselor's Role ¢ |
. ¢ ) '
Sessfon A - "Identifying -and Overcoming Bias in Counseling * B
and Counseling Programs" : Ty oo :

. = The Vocat@ona] Educator's Role 4

session B - ”Identifyingianp Overcoming Bias in Counseﬁing'
. : Materials" ' ' :
. \

Session A - "Overcoming Sex Discrimination and-Attaining
Sex Enuity in Vocational Education: The Social/
Educational and Legal Context™ x

Session B - "Overcoming Sex Discriminatidn and Attaining
Sex Equity in Vocation@]«Education:- Recognizing

and Combating Sex Bias and Planning for Action"
- The Physical Activity Specialist's Role ///
" Session A - "Achieving Sex Equity in Physical Education and
“Athletics: Legal Requirements and the Need for
‘Change" _
‘Session B - "Achieving Sex Equity in Physical Education and
AthMetics: Analyzing and Planning for Action" .
- The Community's Role e | o ‘ \)
Session A - ”%ﬂTTdiﬁgéa knowlédge Base for Change“'
Session B - WBuildiﬁg Skills for Change" ’
Generic Session Three: "Pianning for Change" .

® to provide participants with an 0ppoftunity L0 assess their awareness
of differential treatment of males and females in their schoads and ]
the impact of Title IX | ' o e

’

’,
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. - o to provide part1c1pants with a review of the 1ega] context of Title “
.,;~MWmﬁuw“~4;L,IX. an overview of Federal. ant1d1scr1m1nai1on laws, and-the opportupity. -
: .to assess their skills in. 1dent1fy1ng d1scr1m1nat10ﬂ in schoo]s BN

, 8 to prov1de participants with an understand1ng of d1fferent1a1 sex- role
soc1a11zat1on as it is manifested in schoo]& .

6. . ) N

o . ' '
. ¢ * to encourage part1c1pants to 1dent1fy goals for nonsex1st educat1on-

The obJe&t1ves for Gener1c Sess1on Two 1nc1uge ’ " .- -

.8 to review with part1c1paﬁts the requ1rements of the regulation to
implement Title IX of the Education Amendments of 1972 o

. : IR
e .to provide’ participants an opporfunity to assess their own yndérstandings
of Title IX requirements by sharing questions and answers with others

4 N

e to provide barticipants with an-understanding of the significance of

-I./

Title IX grievance-procedures as. a method for resolving complaints of L

sex’ discrimination and for monitoring~Fitle IX compliance

' o to provide part1c1pants with information regard1ng the structura]
components or characteristics of an effective grievance procedure
. A and an opportunity to evaluate the stnucture of several. samp]e
: gr1evance procedures , . i
A e to increase partuc1pant§' understanding of and. skills related to their
- - own potential responsibilities. for grievance problem solving
. e to provide partigipants an opportunity to increase their,skills in
_ S identifying Title-IX violations and in formulating corrective or
‘ ' remedjal actions appropriate to these 'violations through the analys1s
of sample T1t1e IX grievances _ . .

[
&

The objectives for Generic Session Three intlude:

h]

. . N e .
e to provide participants with an overview of some of the necessary '

conditions for change related to TitlerIX and sex equity in education
and of the txpes of strategies ava11able for planning and 1mp1ement1ng
changé efforts ]n these. areas : . :
- \“J
0 to provwde part1c1pants w1th a framework fer- d1agnos1ng organ1zat1ona1
' change needs related to Title [X and sex @quity and for desjigning
action strategies which wou]d bé appropriate for meet1ng these needs

¢ to brovide participants with an oppertunity to deve]op preliminary
~  _plans for.organizational change which cauld contribute to the fyull
”-1mp1ementat1on of T1t1e IX aw&»ach1ev1ng sex equity in their d1str1cts

) ¢ to ‘increase participants' skills in developing action programs related _
to Title IX and sex equity fgr 1mp1ementation in their own job functioning

Although the specific objectives of the pr]1cat10n Sessions var/
accprding to .the group for which the session is designed, all Application
Sessions are generally desigped to provide part1c1pants with the opportunity
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‘0 identify the implications of Title IX* for théir own job ﬁunétions
e increase their skills for identifying and alleviating sex discrimination -
-and for providing sex equity in thejr own job ‘functions .

. .. . o
.8 consider actions which can be taken in theim own* job functiong to .
-ensure Title TX.compliance and increase sex~equity in their edueation. = -
" agencies and institutions 1 '

£
»

Although theé content of the Paékage fdr'Postsecondary~Educators has been °

" designed to address the -unique needs of personnel of postsecondary education
~institutions, its organization and sequence parallel those™of the Package for

Elementary-Secondary Educators. The three Generic Sé%sions,'although different

In contenty are the same in title dnd objectives as those for elementaky-

Secondary educators. Appligation Sessions for postsecondary edugatoys
include:’ The Administrator's Role, The Counselor's Role, and The Teacher -
Bducator's RoTe. . (AppTicatjon Sessions for faculty, for student services
personnel, and for physical activity personnel "have been developed in draft
form and' may .be published in the future.) _ t . -,

I

- Materials which supplement the basic components of the Workshop Package
are also .available, Two Participant's Notebooks, one for elementdry- . N
secondary educators and one for pos®dsecondary educators, have been developed.
Tnese Notebogks contaim all the worksheets used by participants during he ™, -
three Generic Sessions; they also include substantial reference material ',:;77\\5
d .

which highlights or expands the content presented in these sessions,,én

.an .annotated 1jsting of resources relating to Title IX and the athjévemenf
‘of sex equity fin educatign. (Although the Generic Sessions may be implemented

using only the participant's materials included with the session outlines,
the reference material and resource listing included in fhe Participant's
Notebooks make the use of these notebooks desirable wherever possible.)

s
C Ny

A Final Context for‘the_WOrkshop Patkage

axThree major assumptions underlie the total yorkshop Package, asSumptions:
t should be kept in mind during its use: . . :

-

Q/‘o.Title [X is one part of.a total educational equity movement, - l&zﬁ
N, Title IX 19/5n evolutionary step in-our nation's efforts to provide
: Scequity for all citizens. Our expe'rience with years of attempting to

+* eliminate race discrimination and bias in education provided the

o foundation for pur understandings of sex discrimination-and for the
stritegies and technology which may be used in its elimination.

_ Anyone working to attain educational equity must remember the
multjple ways that equity mdy be denied--on the basis of race; nationa]
‘origin; religion; cultural identity;.sex; mental, emotional, or  °
© physicalthandicap; and social class-£dnd work to ensure that the needs

N 7

~of all students are provided for. . : .

. - ' L . ‘ . P
¢ Our nation's concern for educational equily 1s a reflection of changes

'n_our society,; the achievement of educational-equity is a crucial
step, in ensuring the survival,of a viable society. ‘
‘1 . . ?'_ " [

:s\‘ } V2 ' ) . I'b ; . 1 [ |




Our nation' s' concern for human and civil r1ghts of various groups
is rootéd in the eVOlut1on of our society as it is affected by widespread
social,, egonomic, and technolqQgical change. Schools have the
responsibility for preparing all students to par®cipate in gnd to
dea’l with these changes. Failure to achieve educational equity Jimits
the potential attainments of our future society. Educational equ1ty
is not just a moral goal; it is a survival goal.

) The movement for educat1ona1 equ1ty is an important vehicle for
" educationat reform. ) . P

- (
. Educators can i proud of the many#ccomplishments of our educational

system. Despite theSe accomplishments, however, the changing nature

Qf our socigty demands that we move En to greater achievement. Efforts

o attain educational equity can contribute to implementation of many

“the basic educational reforms which are needed. The greater

1nd1v1dua}1zat1on of instruction, the preparation of students for a
variety'of life roles, and the involvement of students in learning
how to ]earqn-theae reforms are poss1b]e w1th1n the context of
educational equity. : . o .

b

It s hoped that the Workshop Package and materials will assist its

users in actudlizing 'these assumptions and- providing greater equ1ty and higher '
quallf/ education for all students. ' . o
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HOW TO USE THESE MATERIALS
»

The following materigls are one component of the multicdmponent work-
shop package Implementing Title IX and Attaining Sex Equity. They provide
.. resources and a step- by step guide fof implementing one three-hour workshop
- seSSién, which is on se sion within the fifteen-hour workshop sequence 0
.outlined in the tot WOrhshOp Package.

]
The material in this session outline may be used in severalways:

® as the design ‘and supporting materia] for a three hour session -which
is presented as part of a 15-hour (two and one-half day) workshop on
Implementing Title IX and Attaining'Sex Equity :

® as the deSign.and supportingsmaterial for one of a series of five three-
hour sesstons utilizing the Workshop Package as a basis for a sequence
of periodic seminars on Title IX and sex equ1ty for education and/or
community personnel ) o .

e as stimulus materfal ‘for the adaptation and design of other activities
or materials which can assist education personnel in achieving sex
edquity (e.g., information packets, self-instructional materials, etc.)

‘¢ as resources for-teacher education programs

.
‘e
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® as resources for training-of-trainers programs

~Implementing'Title IX and Attaining Sex Eauity: A Workshop Package
has been developed to facilitate its implTementation by personpel with
limited experience in workshop implementation and/or the subject matter
which {s relevant to consideration of sex equity. It is beyond tne scope of
this publication, ‘however, to provide the background information on workshop
design, implementation, and evaluation which would otherwise be desirable.
Education personnel reviewing the package or considering use of -any package
component may nonetheless find it useful to review the following questions
which should be considered with regard to use of this or any other training
design. ) ) . . . S

A\ 3 t

1. 1Is-the workshop session.desiyn appropriate for the purposes of
groups for which it may he. impiemented7 .

. The Workshop Package has been deveioped to address the needs of education
personne] w1th a diverSity of experience and familiarity with regard to

Title [X -and sex equity. The workshop package sequence begins with a
consideration of the need and rationale for Title IX, it moves through )
detgiled review of the.Title [{ requlation and the Title IX grievance process;
it Jroceeds to an examination of the appiication of the Title IX regulation
and sex 2quity principles to the particular day-to-day job functions of various
qroups: 2f education personnei, and it concludes with an overview of the
change orocess and an opportunity for parfiripant action planning related

to Title 1 compliance and the achievement of sex equity.
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Workshop plannerfs And ‘rainﬁng personnel should carefully review both
the general objectives Jof é tZ' orkshop session 3nd the purposes of specific

- .session activities (bofh a
enure their relevanc and/fap
intended workshop tzh et g

sted in the sessign outlines) in order to
ropriateness to,t(e*particu]ar needs'of their
-

p.
e . ., . - . ', . i ’ L-'
Similarlyy work h?p:‘ anperg should also review the training method-
ology suggested inﬂt e oyt/l yhe for its suitability. for situational reeds.

'The processes or ve odsf spd in conducting any workshop should be selected

for: i ﬂ , :

ooy : :
%eﬁs to workshqp objectives. o "

) their.app#opria
faci]igdtors

lhess to the'styles and skills of available workshop~

i ;

_ ; A .
(] tﬁein pr¢vdsiongb?”sufficigﬁt diversity to accommodate different
participant ledbning styles '

1

e .

, Because the objgctives of the workshop package emphasize the delivery

of cognitive information, it‘relies heavily on the use of lecturette and
. Question-answer prockgses. The skills required of workshop session .
~ facilitators for the resentation of these activities'are also less specialized

'than those which are frequired for the presentation of more affectively oriented

Activities., [ '

& Lo / : : i .
. All ses§ioq 0umﬁines also involve the use of personal inventory and
skills testing or dkfil1s practite activities performed by participants

individually, as welh as.small group discussions ‘and action-planning
activities. Thesgjﬁre included in order to: S

' hd M

® provide pa‘ fcipants an opportunity to practice relevant skills
and to rec iﬂe_tTmediate-feedback ' '

¢ provide pa gicipénts an opportunity to share reactions and to
develop small support groups

¢
t

' ¢ accommodat 'the’ﬁeeds of participants for experiential learning
activities;

.- ® increase ?He informality and variety.of workshop activities

These procedyres or methods suggested in the training design may be
adapted to refle t a diifferent emphasis in objectives or .to reflect the
different styles pr skills of workshop session personnel. In considering.
the procedures dr{methods used in any workshop, Yt 'is useful to evaluate

‘whether: . . : - &

. - A) they prodee a;nixture of affective, cognitive, and experiential
édt*vﬁtieﬁ:suf‘igient to accommodate the diversity of participants

Jgarningfstyles | ' .

- | ‘ . . .

B) they folllow a logical progression from awareness building, to -

problem’dxploration, to skills assessment or development, through

stimulatiiopn of the application of workshop information by participants
in thein relevant personal or professionak activities '

Lo [-10
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2. How much f]exibﬁ]ity is desirabg&irmimp]ementing_a session outline?
' N

The session outl1ne is intended as a guideline for the implementatign
~of a training experience, not as-a prescription that must be followed with-
- out deviation. .The activities and sequence outlined in this session have ’-
~been field-tested successfully with a variety of groups,.but it shquld be. '
recognized that ho single design is appropr1ate for all situations, Facilita- -
tors should use %he outline to assist them in meeting the needs of part1c1pants
rather, than as a constra1nt to necessary flexibility.

o Flexibility is critical with regard-to observance'of the. suggested
* timelines which have_beeén provided in the session outline. These timelines
_tend to be hignly concentrated. It will require most facilitators and groupy:
to move at a brisk pace if all of the actiwities are to be completed in thet
time allowed. (Most of the Ssessions could benefit from an expansion of :
time allocated to each activity.) The timelings are general suggestions v
only; some groups of participants may need to spend more time on a single
activity than is indicated in the outline and may be able to omit another
activity, while others may find it impossible to move through the entire
sequence of activities in- the time-available. The facilitator(s) must be
sufficiently familiar with the training des1gn and activitieg to determine
the modifications wh1ch may be appropr1ate to a part1cu1ar situation or .
group. ] et .

Kld

. ‘The primary'quideline which should be observed in the implementation
of the training activities is that care should be taken to meet the needs
of the majority of the participant group. Facilitators should avoid
modifications which may address the needs of only a few partfeipants and- , . .
attempt to meet the needs of individuals during break periods or .after the \\V/ .

workshop without detaining the entire group..
‘ . b

3. How can the workshop activities and sequence be adapted to fit
. shorter periods of time?

Although the-session outlines were designed for implementation in
three-hour periods, it is recognized that it may be necessary to modify the
session for implementation in a shorter period of time. When this is
necessary, the facilitator(s) should review the objectives of each suggested

activity carefully before making a decision about which activities would” ‘.
be most appropriate. [f this modification is necessary the facilitator(s)
should consider the fol]owing' 0

‘

A) Carefully review the sequence and the build-up activities provided
in the session outline, Each session outline has been -developed
to include each of the following components: ‘ .
o Néed assessment act1v\fy/exerc1se--5e531on outlines begin
with an introductory activity which can involve ‘the qgroup in
- the se%sion, allow individuals to express initial concerns and
provide the facilitator with general information dbout the -
perceptions and experience of the group. This initial experience
is a key method of judging the specific needs of the group
and estimating the opt1ma1 pacing of the session act1v1t1es

o
- . -
+ ' »
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_e Cognitive acty'ities-~Each session outline includes a lecturette(s)
t® introduce new concepts-and activities., These are designed
to increase pArticipants understanding of particular problems
related to s¢x equity and of the steps to be taken and the- ]
peinciples be followed in achieving sex equity. The amount
of infoPmatfon provided in a lecturette can be reduced if the
group has Had previous exposure to the concepts being presented. -
Even with kxperienced qroups, however, it is useful ~to provide
a summary/of the key points included in the lecturette to ensure
that all jmembers of ‘the group Have,a common frame of referénce _
for subsgquent activities. _ *
¢ Experibntial activgéjes-—Experiential activities provide an
opportunity for parkicipants to apply the concepts presented
in‘cognitive acthitges fo situations in educational practice.
The purpose of this activity is to help participants assess
for themselves the imglications of the information presented
fonfday—to-day activities., . _ o

i

® Skills practice attiVities-;Each session outliné includes a
number of activities which are designdd to give parti ipants
an opportunity to practice some of the skills whichuzfe
necessary for the application of sex equity principl
obtain immediate feedback,reqarding~their efforts.

s and to

e Action-planning activiéies-*Each session owélgne encourages
participants to begin to identify specific ps which they '
orstheir education agency can®tdke to promote full dmplementation

Fof Title [X and/or to attain sex equity in their activitijes.

These action-planning,siepg are’crucial to'the application of . .
- tne information provided in the wagishop package.  They should "
‘not be eliminated and in fact, wherdyer possible, it would be
desirable to expand the amount of time devoted to action planning.
Jhis is particularly reWeyant when participants work together
iz_the same education agehcy:. .

o

[n most cases, it js desirable to reduce the amount’of time devnted

- to each -of the various types of activities provided rather than to

. . . . .
omit any of the majior components of the session outline. y,

L4 “ va Lg ¢

Provide participanfs with reading materials prior to the work shop
session,

<
N .
Y

[¥ the workshop time is limited, it may be  possiblesto reduce the
amount of time devoted *o .the workshop activitigs by providing
pgrticipants with materials which ®an be read priot to the implementa-

tTon of the workshop. [f the facilitatom believes that this is

desirable, a summary of. the information provided. in lectunette or .
information sheet form may be distributed to participants prior to §

‘the workshop. . ’

: AU
Reduce the .amount of time spend on exercisés and worksheets.

ne way.that Lhe timelines for the session’can be cut is tn, Ask_

participants to' consider only a,limited number of cases or situations,

”

. . ) “
3 ) ’ : , ,‘l‘ -
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presented in’ their worksheets, suggesting that others be completed
some time after the workshop. .(If this is done,. the facilitator,
should make certain to explore those’ items selected for use in the
group in sufficient detail to c1ar1fy for. participants the basic
principles .reftected in the-worksheet.) 1In all instances, ‘the .
facilitator should. emphasize ways which the part1c1pant‘mater1als
may be used after the workshOp o

A, What personnel are needed for the 1mp1ementat1on of the §e§aJOn
outline?

© e

Although this session outline has been developed to facilitate \¥ts
use. by personnel of varying backgrounds, the selection of’ personnel to
fac111tate workshop activities is a critical factor .in the implementation
of. any .session. lhile the session ‘outline may be implemented by a' single
facilitator, it is desirable to utilize a team of two or more facilitatofrs.
Use of a team has the following advantages:

¢ it increases the likelihood of ensuring both content expertise (knowl-

" _edge of TAtle IX .and sex equity principles in educatiomn, of the
structure of education agencies, or Federal and state nondiscrimina-
tion laws, etc.) and process expertise (know]edge of group dynamics
and skills in group proceSS1ng and tra1n1ng) in the delivery of the
session outline L

- @ 1t thakes it possible to demonstrate nondiscrimination by use of a
training team on which both females and males and members of racial

o and-ethnic minority -groups are represented

&
.

e it makes it possible to increase the diversity of training styles
: and areas of expertise, and thus to accommodate the d1verse learning
N - styles and needs of workshop part1c1pants

If a facilitator team is utilized, it is important to des.gnate one or two
persons with responsihility for providing continuity and direction throughout
all workshop activities. Persons with responsibility for workshop administration

- and for such tasks'as participant registration, distribution of materials,

.and general problem solving should also be deS1gnated particularly when the
workshop involves a . large number of people.
5. How should fac111ta ors prepare for the 1mp1ementat1on of the
workshop session?

f
3 .
Effective implementation of the training session requires careful
facilitator preparation. Facilitators should take ample time to do the
following: S '

4

» o thoroughly review the session ootﬂine and all participant materials
' ® prepare notecards out11n1ng the sequence and the general d1rect1ons '\\

for participants :
' ' L _

¢ prepare their own outlines of the suggested.lecturettes so that they

may present the information provided in their own style (in no case

should a facilitator read from the session outline during sess10n

mplementat'on) ‘




" identify points where ipformation or activities could be omitted fn R
the event that more time is needed in an earlier actiVity

. If a team of-facilitators is used, it is essential that the group meet *
-together to: . . . ‘

@ assign various responsibilities to the "team members, making sure that T
. . " .each individual is clear about her/his role in appearing before the :
' group, monitoring -individual and small group work, preparing charts : S
U "or materials, and working with other team members
- o designate one person as the person responsible for providing .continuity )
-1

throughout the workshop:and making decisions as to necessary adaptation
of timelines ' . )

R Y

¢ digeuss individual reactions to activities and ways that adaptations
might be made if necessary '

. & consider the various styles represented in members of the team and
" . the ways that the team might work together for maximum effectiveness

6. How should participants, be involved in the workshop initially?

Considerations regarding the* involvement of.partfqipants in the work-
shop event usually revolve around two issues: whether workshop participation

should be voluntary or mandatory, and to what extent parficipants should be
involved in the workshop planning process. :

Determination of whether workshop participation should be voluntary
or mandatory should be made in consideration of the workshop objectives,
the job-requirements'of various staff groups, and other situdtional variables
which may be relevant. The training design may be appropriately used .
whether participation is voluntary or mandatory.. It is important to remember, .’
hewever, that whether participants are notified of the obligation to attend
or invited to partigipate, a“clear and positive statement of workshop
sponsarship, workshop purposes and objectives, and the time and location of
the workshop can do much tQ establish.a positive climate for the:workshop
and to alleviate uncertainties or anxieties experienced by ‘participants. .
[t is elso important that participants are notified or invited in sufficient
time to allow for personal plartining-or scheduling and for clarification of
any questions regarding participation. I;ﬁygy also be useful to provide
stlort preparatory reading material which €dn raise interest in or establish
an initial‘conti:: for the workshop.~ SRR 4 '

Another method of establishing a.positive workshop climate is to
. involve participants (or representatives of the workshop target groups)
"+« in workshop planning activities. This might be done through simple written :
. or oral needs assessments which serve both to provide information about the
fel't needs of participants. and to introduce participants fo basic workshop
issues. It might also be accomplished by simply keeping key participants
informed of various stages of planning or decisionmaking, or by requesting

" the assistance of selected participants in ohtaining workshof facilities, )
' reproduqing resource’materials, introducing resource persons, etc.
D .
¢ R
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The training des1gn specifies no procedures for part1c1phnt involvement
prior to workshop 1mp1ementat1on, workshop personnél should select. procedures

which are appropriate to the size, structure, and climate of the1r part1cu1ar
agencies or institutions. . > . o

b -
.

7. What participant mater1a1s are needed to 1mplement the se§s1on7

All mater1qls which are requ1red for part1c1pant use dur1ng a’ workshop
session are attached to the session outline; these may be reproduged for
distribution to session participants. Although the part1c1pant material’s

" for each session are fairly extensive (and thus require some financial

expenditure to reproduce in quantity), they are 1mportant to the successful
1mp1ementat1on of the session. because

~»

¢ they- prOV1de quick’ reference information for participants with 11tt1e
prior background : | .
. ‘ . . ¢ . ’ :
) they support and highlight the information provided by factlitators
- .and allow participants to be actively involved 1n.the tréining process

o they permit 1nd1v1dual problem assessment and skills testing by
partlclpants related to session Goncerns

¢ they reinforce”participants' workshop session experiences and provide
participants a document for continuing on-the-job -reference or use

(It should be noted that although all regu{red,participant materials
are attached to the. corresponding session outlines, a more comprehensive
Participant Motebook has been developed and published as one component of

‘the Workshop Packaga. This notebook includes not only all worksheets used

during the three Generic Sessions,»but also additional reference material and
an extensive annotated listing of resources related to Title IX and sex
equity. Ideally, each participant should receive a copy of this full
Participant's Notebook and a copy of all worksheets for the Application
Sessions which ?/e appropr1ate to the1r role~-e.qg., adm1nstrator, counselor,

etc

*

3. What facilities, equipment, and resources are needed for 1mplementat1on
~of the workshop?

RS - »

3

The physical facilities prov1ded for a workshop can make!a 51gn1f1cant
difference in the difficulty or ease of®its implementation he workshop
package requires 4 room suff1c1ent1y large to accommodate all participants
*for the gener1c sessions and small-break-out rooms for each of the application.
group sessions provided. Moveable tables and chairs facilitate the creation
of an informal environment and the implementatign of small-group activity.
Attention should be given to ensuring that facilities are well lighted, at

a comfortable temperature and well ventilated, and within access of rest-
rooms.; [t is desirable to inspect facilities well in gdvance of the workshop -
to ensure that they will meet the needs of the workshop.

The equipment td be utilized in the session is specified in the training

ougline. Care should be taken-to make arrangements well in advance of the

workshops for the use of equipment to check just prior to the session to
ensure that the equipment {s available and in working order.

[-15
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«Questioning of some of their earliest lear ings and most.baéic beliefs and

~for. dealing with possible resistance or rejection of the ideas covered in -

’

AL

What guidelines shoyld be observed by facilitétors throughout the
workshop? - R ' . —=

. Workshops dealing with sex equity often'invplve participants. =in a

4 A A -

assumptions. Individuals dealing with th issues may have negative
feelings about changing roles of males and females in our eociety and

* experience fear or anger about sex’equity efforts in education. Tt is:

Critical that workshop facilitators, ulderstand that these. reactions are -
to be expected and how to handle them in positive ways. Some suggestions

the workshop are outlined below, . . ' . o )
Workshop faffilitators should: - : L
e , oy B | .. | -
‘ o Remember that change ”in k wledge, attitudes, and skills requires -
. timey and continued support® FEach person fiust move through a process”’ _ S
of exploring, undersganding, and acting on.new ideas before' they T
can be accepted. Rejection of ideas Presented in the workshop should
not be interpreted as a personal rejection of the presenter.
. - . . :

-

©

¢ Work to provide continuing support to‘participants even when they are
met by disagreement and/or resistance. Responses -to be avoided by
workshop_personngl include: : :

- Defensiveness--the expression through” wortls or behaviors that
a facilitator or resource.person feels as if an attack has been
made against her/his personal ability or adequacy. Workshop
personnel should try to maintain an open-attitude and deal with
the ideas presented by the participant rathe( than the internal
“feelings that these ideas may Create. ] e

- Rejection of the group--the categoriiatidn_of an individual
or group as "hopeless." One’of.the'ways_that facilitators may

- deal with persons who disagree is to reject them. It is important
that workshop Teaders maintain communications with all participants.
ahd.continue to work through the feelings and ideas presented.

- Future predictions--statements to %n individual or the group such
as "I'm sure you'l] eventually see it my way," Although it .
s quite likely that‘many who reject ideas presented in workshops
will change over a period of time, it is not helpful to dismiss

" the issues being considersd by making future predictions.

- Avoidance of the issues--droppfng relevant controversial issues
. before they have been considered. Avoiding open consideratione.

of possible-implications’ of the Title IX regulation through
a comment such as "There's really mp need for major changes in
most programs" does not contribute to participant learning or
problem solving. " Workshop facilitators should anticipate’ some
of the.controversial questions or concerns which are likely to-
be-raised and be prepared to deal with them, if only by admitting

., uncertainty and a willingness to help particgipants obtain
assistance from othfr sources. s ‘ '

[-16 - | . '
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Y : .
- Qvercontrol of the partifcipant group--pressing the group &head
regardless of the1r present needs or ability to deal.wjth
-~ some of the issues. Qverscheduling a workshop agenda so that
- time is not available for clarific#ion _questions or for )
consideratjon of'the implications of the information in sma]] .
L ' group discussion is one way to overcontrol the particip
: aroup. Workshop plans must include time 'to ensure tha pqrt1c1pants

\‘ , + have the opportunity for 1n1t1a1 explorat1on and eva]uat1bn of
~ the 1nformat1on presented. N

" e Work to maintain a climate where participants'Aduestions,-feé1ingsg
"and Opiniog§ can be expressed and considered. Maintain,a monjudmentat .

- approqgh toward the expression of feelings or opinions which differ
from those being expfgsﬁed in the workshop.

-

e Provide participants with concrete information and materials whenever ,
possible. ,Much of the resistance to accepting change occurs when
people do not understand the rationale for change and the specific
Steps that must be taken in “implementing change. It is essential
that participants e given opportunity to identify specific directions
for change, to develop the necessary skills for change, and to receive
support and- assistance duringifhis process.

Pl
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THE CONTEXT OF TITLE IX

. dSession Outline ' o~
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THE CONTEXT,OF TITLE IX

o GENERIC SESSION ONE N7 - /.
/:_ ..- ) - "\ 7 ) J ’-
Sesk ilon Specifications | oW
L y

- Session population: Postsecondary education personnel, including adminis-
trators, Title IX coofdinators, faculty, counselors, student services
personnel, teacher education faculty, and physical education and
'athleticsfétaff, and members of boards of trustees. '

Session objggtives: The ‘objectives for Generic Session One include:

o to hrovide participants withAan-opportunity to assess their awareness
of differential treatment of males and females in their education
institutions and the impact of Title IX on such treatment

. \ - :

e to provide participants with a review of the legal context of
"Title IX, an overview of Federal antidiscrimination requirements,’ .
P and the opporténity to assess their skills -n identifying-discrim-
“ination in postsecondary edutation institutions -

o to provide participants with a review .of the differential participation
of females and males in postsecondary education and some, of the factors
~ and barriers affecting women's participation
, R ) ) . . A
e to encourage paricipants to identify characteristics and goals for
nonsexist postsecondary education '

[
’

Time required: Thrée,hours

Materials needed: g v : 'r

¢

For particiRant use:*

.o'?Implementing Title IX and Attaining Sex Equity: A‘Norkshdp Overview"  -

(included in participant materials as Participant Worksheet A; appears
in participant notebook as "Implementing Title IX and Attaining Sex:
Equity: An Introduction tos the Workshop") -

"o "Implementing Title IX and Attaining Sex Equity--An Ihtroductorg
Asagssment” (included in participant notebookéigérticipant Worksheet 1)

o "ldentifying Discrimination--Case Examples" (included in participant
notebook--Participant Worksheet 2) :

Y
]

—. T . ' . . . . .
* The participant materials attached to this session outline include all work-

sheets required for participant use ddring this- session; they may be reproduced
for distribution to participants, A Participant's Notebook, which contains not

L

'l
)

1

only the worksheets for all three generic tessiops, but also reference materials .

which highlight and expand workshop conteft, has also been developed and may be

obtained for reproduction. Use of this Notebook is desirable whenever possible...

) -~
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e ' ' ) . . - : . .ﬂ ,
® "Nonsexist Institutions--How Would They Look?" (included in participant
notebook--Participant Worksheet 3) -

v .

‘ | o'”}dentifyﬁng Discrimination--Analyses of Case Exdmples™ (imcluded in TN .
particjpant,notePpok--Apnendix A) R X L o '
For facilitator use: . A Lo ' S b
: . A . . . - ' _
_ @ Charts on newsprint, acetate, or .chalkboard: R ’
j?_‘-'PSummary of Federal Antidiscriminqtion Requﬁreménts" (see section III
o of .this session outline) - . ' L .
7 3 B : - .
% - "Women as Percentage of A11°..." (two charts; sé.'%ection V of this
55 session out]ine)_ . . o
‘ {ﬁg - “Ihstitutiona] Barriers to‘HOmeh in Postsecondary-Educatjoh”,(sée
R sectiag V of this session outline) - . o

)
)
7

wil,

i .;
‘rr' v Y

§E§c1litators required: "Although the session may bé;conduc%ed by a single

A4  person, it ééfﬁ?éferable in most cases to share respo sibilities among
several per&ins (female and male) who possess both subject matter
expertise and group process skills, and who represent racial-ethnic
diversity ' ' ' .
‘l
éfiFaci]itator preparation required: “The facilitagor(s) should:
‘ ® thoroughly review this outline and all participant materials . .
_ . : | X
® review suggested lecturettes and adapt lecturettes to accommodate '
. unique-group needs or faci]itator(s)_sty]e(s) '
s - Opening Comments (see section [ of this s¢ssion outline) 20 minutes
. -~Tntroductory remarks (see section II of this session out- ) -
. Ting) : - : : ' 2 minutes

t

- "The Legal Context of Title IX--Education Institutions
and Federal Antidiscriminatiof Requirements" (see section

ITI of this session outline) 10 minutes
- "Women's Participation in Postsecondary’ Education”. (see
v section.V of this session outline)+ o 10 minutes
- "Factors and Barriers Affecting Women's Participation in
"~ Postsecondary Education" (sge section V of this session L _
outline) - ' ’") , 20 minutes

® prepare’ charts (on newsprint, acetate trahsparenty, or chalk-
board) as identified in "Materials needed" listing of these
session Specifications .

< ' o
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@ . . ) ‘ ‘ (4
. Groug size: F1ex1b1e . '
» ¢ . . ' .
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. ' THE CONTEXT OF TITLE IX

"GENERIC SESSTON ONE | |
v \\\. \ . ) 7

, Session Agenda ;iy

1.  OPENING COMMENTS

II. IDENTIFYING AND ALLEVIATING SEXISM IN
POSTSECONDARY EDUCATION--AN INTRODUCTORY

NS
ASSESSMENT TNME REQUIRED: 30 MINUTES
sy :
. A, Introductory remarks (2 minutes)
» ‘B. Individual activity--"An Introductory
Assessment"” (5 m1nutes)
C. Paired discussions . / (13 minutes)
D.* Total group processing (10 minutes)
II1. THE LEGAL CONTEXT OF TITLE IX--EDUCATION
‘ INSTITUTIONS AND FEDERAL ANTIDISCRIMINATION : .
REQUIREMENTS. TIME REQUIRED: -5§‘MINUTES
. \
A. Lecturette--"The 'Legal Confext Af Title IX" (10 minutes)
B. Individual act1v1ty--"IdeM Discrim- ,
~ inatidn--Case Examples" : (10 minutes) X
. Small group discussions (20 '‘minutes) A
D. Total group processing . (15 minutes)
Iv. BREAK : . 8 , i TIME REQUIRED: 10 MINUTES
* /A‘
V. ' THE SOCIAL/EDUCATIONAL CONTEXT OF TITLE. IX - TIME REQUIRED: 60 MINUTES
" A. Lecturette 1--"Women's Participation in
. Postsecondary Education" (10 minutes).
B. Questions and answers - (5 minutes)
C. Lecturette 2--"Factors and Barriers Affecting
s Women's Participation in Postsecondary
4 Education" (20 minutes)
- D. Small group discussions--"Nonsexist Insti- : .
tutions--How Would They Look?" (15 minutes)
E. Total group processing (10 minutes) .
VI, SUMMARY AND CLOSING 5 MINUTES °

‘ -
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TIME REQUIRED:
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TIME REQUIRED:

&

<20 MINUTES
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TOTAL TIME REQUIRED:

180 MINUTES
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OPENING COPMENTS S © TIME REQUIRED: 20 MINUTES
“Purposes_of ‘the activity: o | o a -
The purposes of ?his activify are: | ‘
, 't6 provide participants with an overview of the workshop purposes,
~— the workshop objectives, and. the workshop agenda .

® to introduce to participants the groups-or organization+implementing
the regiqna] workshop, the workshop leaders, and other key individuals

e to provide participants with an introduction to the CCSSO project,
an indication of the relationship of the regional workshop to the
total project, and-a review of the role of the regional workshop .
participants in the national project efforts

e to introduce parti¢ipdnts to the participant-notebook and to its
uses during and after the workshop

Materials needed: . -, ., , s
¢ -\
For participant use: ) AN
o "Implementinggllitle IX and Attaining Sex Equity: A Workshop . -

Overview" (in participant materials--Participant Worksheet A)
or. "Implementing Titlé IX and Attaining Sex Equity in Education--
.- - Bn Introdyction to the Workshop" (in participant notebook)

3 ‘ ’
For facilitator use: HNone " .

-

Facilitator preparation needed:

The facilitator should:

4

e thoroughly review the total session outline and participant materials

e prepare opening comments

& .

Procedure: ~ _ , : T

FThe purpos@,of this activity hs to provide workshop participants with

‘an overview of :the purposes of the workshop, the organization of the work-
shop session, and the objectives of .this seszion.

The session may begin with introdyctions and greetings; any necessary
hqusekeeping announcements--restroom locations, scheduling of refreshments,
availability of, materials, etc--shouﬁd be coyered at this time.

The openﬁng comments may take ény form or sequence which is appropriate
to the particular workshop, but the facilitator should make certain that the
following points are covered: - - . : , )

-1 ~
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® the importante of Title IX implementation and the attainment of sex
- equity to thé quality of the postsecondary education institutions
represented Y participants > '

-

o the geperal purposes of the workshop
e the sponsorshiip of the workshop (and the sponsor's past or present
experidnces related to sex equity in postsecondary educatiqn)

® the workshop dgenda, objectives, and activjtie53~overview of the fivé

session v
\

o the purpbseslard uses of the participant materials, notebook _
~  Some opening commants of the type which may be useful are suggested below.
these should be hdapte as.appropriate to particular situations.

\

"Thes wonkshpp (s eng conducted by (name of sponson) as part of a
natcdmocde effortydenected towand the implementation of Title 1X of the 1972
Education Amendments and\ the aftainment of sex equity <n education. Tt 44
based on a tracning model developed by the Council uf Chief State Schoot

Offccens unden funds pnuu&dcd by the U.S. Office uf Eduaafiaﬂaﬁﬁ the Department
of Heatth, Education, aldWelfare. The materials we will be ing 4n the
workashop .wene deve byped -by\ the Resowrce Center on Sex Rates 4in Education fon
the €CSS0." | .

(At this point,'¢he fagilitator may wish to describe the interest of the
sponsoring organizatign in the workshop, and to outline the organizatipn's past
experience in and/or commitménts to efforts to achieve equity in education. )

"Thes workshop has been deddgned to assist each of you <n wonking to
amplement Title 1X and to atta\n sox equity n education. Because the work-
Shop (8 based on a Cracming modet which has been designed to provide assist-
ance to a wide*vaniety o persons wekh a wide vaniety of experiences and
coneeds, you will expendence a numben vh diffenent activities and you wile be
provided a wide range of (nformation. Workshop activities will begin with
donte g the most bas(ce nformation and awareness activities nelated to Title
IX and sex equdty conceans, and then move to tnereasingly specific areas of
(nfoumation and SkCes-budtding activdty. We hope that cach,of you will obtain
(nformaton and sk(Ces which ane new- to you, and that gou will take the UpPpPoA-
tundty to assist othens (n arcas famcian to you. _ "

‘ é ] VR
"The wonk shop wiee be ohganczed (n five three-hour sesbions. These
sessond will be of two types:
Gener ce Sess(ons which gne designed to provide (nfurmation and.
actVTt{es wseful to-anyone working to AmpLement Title 1X and :
to attacn sek equity; these sessions wilt be attended by att .o
particopants togethen - , '

t
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Application Sess40nd Which,anq designed to proyide Lnfoumation
and activities which are-specifically nelf. to the following

et groups of participants-- . '
o Administratons, Title 1X Coondinatons, and membens of boards of
thus tees '

o Counselons

o Teachen educatior gfrcully
Each participant will select the group which (8 clousest to her/his nole on
intenest and attend two sequential Application Sessions in this group.”

(Facil{tators should note that the role groups listed above are those
for which sdssion outlines currently exist in the Workshop*Package. Groups
sponsoring the workshop may wish to develop their own sessions for faculty,
for physicalleducation/athletics staff, for student services personnel, or
others. Matqrial for these groups may be added to the Package in the future.
The Upiversity Council for Education Administration - 29 West Woodruff Avenue,
Columbus, Ohid - is also publishing training materials on sex equity which
may be used with postsecondary educators.) -

"The §inst Xwo workshop sessions will be Generic Sessions. They will
focus on such arels as the Legal context of Title IX, the educational/social
context of Title IX, the hequirements of T<tle IX as specified in (s imple-
menting regubation, and the Title 1X grnievance procedwre. The thind and
fourtth sessions will be AppLication Sessidns which will focus on activities
undque to the various participant job noles. The §4ifth and concluding session
Wil be a Generic Session; it will provide an opportunity to plan action steps .
and proghaims which may be taRen in postsecondany education institutions to '
apply the workshop Learnings " - : . .

. (Facilitators ‘should review the workshop agenda here, calling atten-
tfon to any special presentations planned or to any other unique aspects
" of the particular workshop being implemented.) '

"Befone we disewss the objectives and activities of this finst work-

shop sesscon, we would Like to cald youwr attentiin to, the participant
materials which have been provided." ' ) :

(At this point the group facilitator should make reference to the partic-
ipant materials used in the workshop. If only the 'Participant Materials" '
which -appear at the end of this outline are used, comment should be Timited
to the fact that the participants will find in these materials an overview
of the workshop agenda and objectives as well as an agenda and the worksheets
which will be used in the Generic Sessions. If the full Participant's Note-
book is used,reference should also be made to the vatue of its use as &

reference material during and after the workshop.

Al

Before proceeding further, the fgcilitator may wish to stop to respond to
any general questions which participagts:may have regarding the overall work-
shop plan or format. After respondind to any questions raised, she/he should
- review with the group the objectives for the first Generic Session.

-3
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IDENTIFYING AND ALLEVIATING SEXISM "IN EDUCA- ' o A

TIO%:~AN INTRODUCTORY,ASSESSMENT . . - TIME REQUIRED: - 30 MINUTES
((A) Introductory remarks - ) ( 2 minutes)
- (B) Individual actjvity--"An Introductory
Assessment" - . 5 minutes;
' (€) Raired discussions 13 minutes) . . .
" (D) Total group Processing: L 10 minutes) L

¢

Purposé of the activity:

The purposes -of this activity are:

o to assess participants'-awﬁreness of the manifestations of sexism
and sex differentiation within the policies, programs, and practices
of the education institutions in which they work

e to 1dent1fy participants' perceptions of the past ahd potential
contributions of Title IX to the elimination of sexism and sex
differentiation in.these policies, Programs, and practices

e to establish workshop norms for active individua] involvement. and
group sharing '
A .
v ’,‘\ -
e to establish a noym for the application of workshop concerns and
information to personal and institutiongl self-evaluation and change

[ 4

Materials needed:

For participant use:

o "Implementing Title IX and Attaining Sex Equity--
An Introductory Assessment" (in participant notebook--Participant
Worksheet 1) ‘

’

For facilitator use: None '

Facilitator preparation required:

’

The facilitator(s) shouTd:
: \ .

)

v ° thorough]y review .the total session.outline and all participant
- materials. ’

e review suggested introductory comments and adapt them to fit
unique group needs and facilitator style

Procedure: K

pa——tg

A. Introductory comments ¢ ( 2 minutes)

The activity should be introduced with comments such as the’
following: i '

_ "Most of us come to this workshop with different perceptions, ideas ,
on experiences helating to Title 1X and to the general {sue 0f dex
disorimination in postsecondary education. Before we discuss specdfic
Title 1X provisions and compliance activities, 41 48 wseful for ys o
. spend a few minutes examining owr own ideas and experiences nelating to
soxism in postsecondary education, and to share some of them wlth othené
00 . 5 . .

(3
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An the group. Identifying ouwr own experiences provides each of us with
a vatuable base §rom which to considern Title 1X nequinemequ.

]

"Each of you has in your materials a sheet entitled, 'ImpLementing
Title 1% and Attaining Sex Equity--An Tntroductorny Assessment. Please
take a few minutes to answen the questions Listed; wriite youn answen
An the space provided under each question. You should answer the questions
based on your experience in your job or on yourn observations 0f your Ansti-
tution. Please be as dpecific as you can 4in answering all foun quedtions.
You wie have about feve minutes. Please wonrk Andependently; you will

have a chance to discuss your responses in a few minutes."
: . v , . ". . ) -

"B, IndiVidua].activity--"An Introduc- s
tory Assessment" ( 5 minutes)

The facilitator should make sure all participants have found a

-copy of the assessment form (Particigant Worksheet 1)-in their materials

ask+if there are any questions, and make sure that all participants Y

-‘have & 'pencil or pen. She/he should also provide any clarifying in-

structions which may be appropriate. Participants should be a] lowed
approximately five minutes to answer the questions on the wbﬁkshei‘b

« C. Paired discussions ‘ . (13 minutes)

When'most participénfs have completed theirvanswers,’the facilita-
tor sgould_ask them to pair with a person sitting near them whom they
do not.know, to introduce themselves, and to discuss their answers.
Approximately 13 minutes should be provided for this discussion.

D.  Total group processing (10 minutes)

After.the Rarticipants have had an opportunity to discuss their

angwers in pairs, it is useful to have them share some of their answers % :

in the total group. Allow approximately 10 minutes *for this activity.
F 4 : -

Group processing may be initiated by saying simply, "Aee nght,
we'll take a faw minutes now to discuss the hinds 0f answens we've
produced.” ‘The worksheet questions can then be discussed one at a time.
If discussion is slow, it is usually possible to stimulate participa-
tion by asking for reactions to suggestions made by the facilitator. .

- . )
For example, if participants are hesitant to volunteer nswer?fio
question #1, the workshop facilitator might ask, "How many of you no-
Tice differences <in the kinds 0f positions occupied by men and womes
him your (nstitutions? As hands are shown, the facilitator may
then ask, "What kinds of differences ane they?" These stimulus ques-
tions might refer to sex differentiation-in.1nstitutiona1 regulations,

.

the content of the curriculum, treatment of male and female students by

-faculty members, counseling and counseling tests and materials, physi-

cal education, athletics, financial assistance, honors and awards, and «

- many others. (These issues arg discussed in greater detail in part C

of section V.of this outline.)

I?,'\
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“hth regard to the second question, part%é1pants may provide information
op Title IX-related activities undertaken by their institutions or on personal
act1v1t1es related to sex equity.: This question is deliberately open-ended;
all such responses are ‘appropriate.

.- : \ : .

In dfscus§&ng or “processing" the third question, workshop facilitators
should assist part1c1pants both in the identification of specific Title IX
sompliance efforts and in the “assessment of the general impact of these efforts.
'If participants are slow to respond, it may be useful for the workshop-facili-
tator to ask partichpants about their awareness of required Title IX compliance
procedgres--whether'they ‘have received a notification of compliance pnlicy;
whether they know the name of the employee responsible for coordinating
Title IX compliance efforts; whether they are familiar with the internal
grievagce procedure for processing Title IX complaints (the focus of an
activity later in the workshop); or whether they are aware of the existence
and results of the institution's self-evaluation of Title IX compliance .
and what they believe its effects have been. '

-

The fourth question is also open ended; appropriate responses may vary
greatly. Some may focus on such subigctive and geperal factors as improved
attitudes; others may identify such concrete and specific measures as the .
- purchase of nonbiased counse]qu materials or_ the modification of athletics _
‘programs. ) ‘ h . .

The workshop facilitatosashould also encburage participants to Tgok at

their assessment forms as they proceed through other .activities. She/he
should point out that the ‘answers to these questions can provide a valuable
base for Title IX compliance efforts and for both personal and institutional
action pTanning; they prov1de data against which the Title IX requ1rements to
be discussed later inf{the workshop may be compared. _ v\\
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~(A) Lecturette--"The Legal Context of Title IX"

Materia]s needed:.

For.partidfpant use: - .

* THE LEGAL CONTEXT OF TITLE IX-—EBUCATION INSTITU- )
TIONS AND FEDERAL ANTIDISCRIMINATION REQUIREMENTS TIME REQUIRED: 55 MINUTES

(10 minutes) "
(B) Individual act1v1ty--“Ident1fy1ng D1scr1m1na-

tion--Case Examples" C— (10 minutes)
C) Small group discussions : (20 minutes)
(D) Total group processing (45\mi$utes)

Purpose of the activitx: o *

The purposes of the act1v1ty are:

e to provide an overv1ew of the range oﬂ Federal antidiscrimination re-
‘ quiirements affect1ng postsecondary -education institutions

e to provide participants a Tegal contedt for considering T1t1e'IX
as it re]ates to other Federal antidiscrimination requirements
to review Federal laws prohibiting racial and ethnic d1scr1m1nat1on
in education and to reinforce efforts for their 1mplementat1on

e to provide part1c1pants an opportunity to ass@ss their skills in
the recognition of (illegal discrimination in educ&tion policies,.
programs, and pract1ces and in the identification of Federal requirements

which apply to various discrimipatory s1tuat1ons in postsecondary
education .

LY

- —F

] . 0

(] "fdentifying Discrimination--Case Examples" (included in'partiCipani
hopebook--Participant Worksheet 2) : y

. ’
v

o "Identifying Discrimin&tioﬁ--Ana]yses of Case Examples“.(includéd in
. participant notebook--Appendix A) - y

For facilitator use: ‘ . . 3 /7

e A chart ('on newsprint, acetate transparency, o chalkboard) containing
the following -information: ' -

Summary of Federal Antidiscrimination Requirements

Requirement > . Prohibits ‘ A Covers
Title VI of the Civil - ‘Race discrimination Students
Rights Actrof 1964 . ' N
Title VII of the Ciyil Race and sex : " Employees
‘Rights Act o# 1964. discrimination M
The Equal ﬁ!y Act of 1963  * Sex discrimination Employees

: “(in pay bnly) "
. , oy
Title IX-of the. Education . Sex discrimination ~ | Employecs and
Amendments of 1972 . " .. . *students’

-9-* 75
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Requirement * Prohibits | ‘ Covers

Title VII and VIII of the - ‘ : . \
Public Health Service Act “Sex giscriqination o Specified employees
‘ \ o . . and applicants for

: A ) admission - o

Executive Order 11245 ‘ Race and sex b Employees
‘ 1 discrimination

Facilifgtof preparation required:

' The_faci itator(s) should:

- ® thoroughly review the total session outline and participant materials
' ® review suggestéd‘1ecturetté and adapt it to accommodate unidue group
needs and facilitator style ' ° '

3

~

® prepare cﬁart on‘“Summary of Federa]'Antidiscrimination Requirementsm

Proceduge:
‘A. Lecturette--"The_Legal Context of Title IX" (10 minutes)

b
The purpose of this activity is to provide participants with an overview
of Federal antidiscrimination requirements and their relationship to education
institutions and Title IX. Before beginning the lecturette for this session,.
the facilitator should make sure that the chart entitled, "Summary of Federal
Antidiscrimination Requirements" is available for display -and reference at
the appropriate time during the lecturette," ' - '

"In the opening’ assessment activity, we focused genenally on-issues
Qgﬂating to sek differentiation and sex equity in postsecondary education
and on (ssues refated to the proghess made and the problems remaining in
Title 1X impLementations.” 1In most of the activities throughout the workshop,
- we will be dealing very ppecifically with Title 1X neq@rements for nondis-
erimination on the basis of sex.and with thein implications”forn our institu-
Lional and {ndividual programs and‘behafioné.

"Before we move to an (ndepth consideration of, Title 1X, howeven, it

18 dmpontant that we neview other Federal antidiscrimination nequirements
relevant to education institutions. Title-IX 48 not an isolated requirement
recently imposed on education institutions and soon to be forgotten. 1t is
nather the most necent of a series of Fedenal statutes designed to increase
" equality of opportunity ir education institutions. Since the 1954 Suphreme
Court decision negarding Brown v. The Board of Education, Fedenal and state
Leglslatunes, Federal and sfate executive bodies, The coukds, oun education
dystems, and the society at Large have been involved An - contdnuing effonts
to identify and eliminate varlous forms of discrimination and to define
' better the nature of equal educational opportunity. Title IX is the nesult
0f our recent recognition vf the fact that many education institutions
-descriminate against students and employees on the basis 0f sex. FEarlien
requirements were enacted to prohibit othen fornms of diserbmination. 1t 4is
Amportant -fon- several reasons that Title 1X compliance efforts be considered
in the context of these earlier nequirements: g .

10- .
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o Tt is impontant that our efforts towand the implementation of these
othen nequirements be maintained.

¢ These requirements provide Language and case Law or Legal precedenty
which influenced the Title IX Legiskation and {ts implementing negu-~
pation, and will contimte to agfect futune fudicial interpretation
of Title IX. ‘ ‘

o Familianity with these othen nequirements, will enable ws to necog-
nize when efforts and programs directed toward Title 1X compliance
may be used to address othen forms of discrimination and when
separate programs are nequired to address unique needs refated 2o
‘a parti fornm of discrimination. | o ’

"The §ive Federal antidisenimination Laws and the one executdive onder
identified on the 'Summary' chart you see posted comprise the major anti-

diserimination rnequirements which are nelevant to postsecondarny Anstitutivns.

Title VI of the Civil R@ghtb Act of 1964

«

Title VI of the Civil Rights Act prohibits disorimination against stu-
dents on the ground of nace, color, or national onigin in proghamd neceiving

Federal funds. Title VI and nelated case Law prohibit discrnimination on

the basis of race in student admissions, student access Lo cowses and pro- |
ghams, and student policies and, their application. Any Anstitution on
agency receiving Federal funds <& covered by Title VI. Most education
activities of a necipient agency ot istitution are covered, dncluding
activities on programs not in direct neceipt of Federal funds. 1t was the
Language of Title VI which provided fhe model forn Title IX. :

‘Procedunes fon the giling of possible complaints 0f nacial on ethnic
discrimination ane provided under the Legisbation. Such complaints 4 Hould
be fiLed with: - v e '

o The Office fon Civil Rights . . i
u.S. Department of Health, Education, and Wel gare
Washington, D.C. 20201 '

on ‘
' o a negional Office for *CAvil Rights ,
u.s. Department 04 Health, Education, and Wel gare

Tite VIT of the Civik Rights Act of 1964 as amended by the Equal EmpLoyment
Opportuncty Act of 1977 , =

Title VIT of the Civil Rights Act prohibits dis inination An employ-
ment on the basis of nace, colox, neligion, nation onigin, on sex. ALL
(s titutions on agencies with 15 on more emplotyees-<including Atate and
Pocal governments and Labof™ onganizations--ate covened unden the amended
Act. Title VIT.prohibits diseriminatory practices in all terms and copdi-
o of employment, inclu (ng: - -

0 hecrwitment, selection, assignment, transfer, ﬁagoﬁﬁ-, dischange, -
and recall . ' )

4

Al




"

,Ph

| Lrefluence interpretation of such issues under T.

‘provide procedires for the handling of complaints o

olébpo@tunixﬁeé fon pnomOIan
P inAeﬁvicé t&aipihg on devel&bmeht opportunities
- 0 wages and salaries B
¢ sick Leave time and pay
“Afv{Qaaation téme and pay
o overtime work and pay g
o medical, hOAp{i;k, Life, and accident Ansurance
'.;’ neﬂfnemeni plans and benefits
¢ othen staff benefits

A substantial body of case Law and Legal precedent has been developed
under Title V11; this provides many of owr cuvrently accepted standards
for nondiberimination in employment.. Many of the provisions in the empLoy-
ment section of Title IX negulation are based on Title VII,

Complaints of employment practices which discniminate in violation of -
Title VIT should be made to: .- T (
o The Equal EmpLoyment Oppontunity ¢ mmZAzion

2401 E Street, N. w. | o

Washington, U. C.. 20037 ’

on

!

o a degionaz Office of the EEOC

practices Lafus
discrimination, the
complaint may-be neferred to the state on Local agenty for a 60-day period
of time. 1§ the complaint is not nesolved at this Levedy, the EEQC assumes
nesponsibility fon investigation und conciliation. 1§ this §ails, the EEOC, .
the U, S. Attonney General, -on the complainant mqy §ile suit.

In instances whene state on Local pain employ

Wlth:

- .
The Equal Pay Act of 1963 as amended by the Education Amendmeh(f of 1972
T : . '

The Equal Pay Act prohibits s&x diserimination in salanies an most
fringe benefits. ALL employees of education institutions and agendies,
ancluding) those 4in professional, executive, dnd ddministrative POo8LEX
are .covered by the Equal Pay Act. . .

- The Act provides that a man and a woman working fon the same employer X
under similan conditions in jobs nequining substantially equivalent skRiLLs)
effont, and responsibility must be paid equally even when fob titles and
adsignments are not {dentical. Intmm&tatéo;w;jj the Equal Pay Act will

(tle IX, whose negulation
contains Language similar to that employed in the EPA. , -

‘Emptoyenb are requined to maintain specified neconds nelevant to the
determinination of podsible violations of the Law. Complaints may be filed

-12+
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% The Empoyment Standands Adminisination
"~ Wage and Hour Divdsdion _

~ U, S. Department of Labox | ~
' ‘Washington, D. C. 20210 7\ ) . K
o ® o - '
.‘_/' g . o a negional Office of the U. S. DepMenI of Labor

The comp&u‘mf pﬁocué provided unden the EPA is the simplest and most -
dinect of all those mentioned in this review. S -

- Title .IX 0f the 1972 Education Amendments

Title 1X prohibits discrimination on the basis of sex against students
and employees of education programs and activities nreceiving Federal funds.
Nearly all elementary, secondary, and postsecondary institutions are covered
undern this RLegislation. The Title TX regulation prohibits sex discrimination
An such areas as: ' . '

~

A

o admissions to vocational, graduate, progedsiondl, and public und&t—
ghaduate schools :

o student access to~cowwe)s and proghams

o counseling and guidance--tests, .ma,t(l'vuécb(’,é, and practices
. phgucalé education and mm

¢ vocational education and athletics

o student nules and policies

o theatment of marrndied and/on pregnant students

0 financial assistance & <

o student housding

. - _
ST o extratunrnicular activities

o employment in eaucdtion imstitutions . . . K &

| 4
o~

. The negulation covering Title 1X nequires education agencies and
institutions to develop grievance procedures for the Local handling of
complaints of discrimination. This procedure may be used on complaints
may be filed directly with: S .

"o The Office for Civik Rights B
U. S. Department of Health, Education, and Welfare 0
Washington, D. C. 20201 - - .

on

—

o a negional Office for Civil Rights - '
U. S. Department df Health, Education, and Welfare

-13-
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Ti»,tei VIT (Section 799A) and Title VI1 (Section 845) 0f the Public Health

amended by the Comprehensive Health Manpower Thaining Act and Zhe
raining Amendments Act of 1971 S

Titles VIT and VIII of the Public Health Service Act state that institu-
Lions neeedving Fedenal funds for thein health personned taining phograms
may not discriminate on the basis 0f sex in admissions on in employment
practices nelating to employeer wornking irectly with applicants on students.

Institutions are required to maintain speci fied neconds to determine
whether vi®eations have occwved.  Perdodic neviews of programs necedvding

AFederal “funds may. be made Lo, determine compliance with the negulation cover-
ing Titles VI1 and VIII., = - . B '

Procedures are provided fon the §Ling of complaints of violations o4
Titles VIT and VITI. Complaints may be §iled with: '

o The Offéce for” Civil Rights :

U.S. Department 9§ Health, Education, and Welfare , 7
Washington, D.C." 20201 o

on i o / ., ,

ea fu:gx;ona/(‘ Office for CLivil Rights - '

U. S. Department of Health, Education, and Wek fare .
Executive Onder 11246 as amended by 11375 . °

~ Executive Onden 11246 prohibits employment discrimination on the basis
04 nace, colon, neligion, national onigin, on sex in institutions on agencdes
with Federal contracts of oven $10,000. evant contracts .include sboth
contracts forn direct senvices and ' grantsBwhich involve a benefit to the
Federal’ government. Institutions covered unden the Executive Onder must
obsenve nondiserniminatony practices in hiring, dischanrge., promotion, wages,
benefits, training, and all ‘other conditions of employment

i

: Those (nstitutions on agencies with Federal comtracts o $50% 000 on mone
and 50 on mone emplorfees are nequired to develop wiitten af§lmative action a
plans with numerical goals and timetables. Although the contract may involve
only one”uwddit within the Anstitution, the affirmative action plan must coven
alt employees throughout the s tltution,

Enforcement of the Fxecutive Order, and nedated poti ey guddelines <4 the
nespons (bl ity of the Office of Federat Contrnact Compliance (OFCC) of the
LS. Depantment of Labon. The OFCC has designated HEW as the agency rhespon-
5(ble fon enforcement of the Ondern as 4t affects education institutions and _
“ggencces.  Complaint procedures are. provided fon the f4ing of changes of
posscble disenimination and noncomplaance.  Complaints should be fifed with:

N\

A}

o The Office fon CAivil Rights S
U.S. Department of Heatth, Education, and Wert fare
Washington, D.C.. 20201 l

| . - -14- e




Lea negxonaf Office. 6on CLvil Rights :
- - U.S. Depanimeni 0f . Heaﬂth Educat&on, and WQﬂﬁa&e ‘

* B, Individual act1v1ty--“ldent1fy1ng Discr1m1nat1on-- ' - ]
* Lase Examp]es | ; - (10 minutes)

The facilitator shouLd ask participants to take “Ident1fy1ng Dis-
criminatibn--Case Examples" {Participant Worksheet 2) .from their mate-
- rials. The activity may be 1ntroduced w1th comments such as:

"1t (s &mpomiant that each of us- knows® not onku the qenenak pro-
visions of these Federal nequirements, but atso how to apply«them to
the evaluation.of d&AeAxm&nat&on in education POK&CAQA ‘programs , ‘and
practites. . :

"Eagh of “gou shoikd have in youn maternials a copy 0 Panch4pant ‘
_ wonhbheat 7, enti{tled 'ldentifying Discrimination--Case Examples.'

Please take a few moments to read each exampfe. Condider each Onz\and
determing whether. you believe it is in violation 0f any -0f the Fedenal
antidiscrimination Jequisements Just neviewed. You may want to refen to
the 'Summany' chart which 48 posted in the room. Write the number of
the Fedenal nequirement(s). which you believe applies to each example 4in

the space pnuu4ded beﬂow L. You will have about 70 minutes to wonh
Lnd(ULduaKEg "

B [}
C. Small group discussions - "(20*minutes)

After most part1c1pants'appear to have completed'the1r reviews, they
should be instructed to form small groups of four or five persons and
- spend appﬁox1mate1y 20 minutes discussing:

i o the regu1rement( ) applicable to each examp]e

- ¢ the critical factors. 1nd1cat1ng poss1b1e d1scr1m1nat1on in
each example : . :

If it appears that part1c1pants may have difficu]ty completing. the dis-
cussion during the time allotted, the facilitator may assign groups on
one side of the room the odd numbered cases, and groups on the other
side the even numbers. B ™ .

4 _ A

D. Totd] group processing ‘ e, (15 minutes)

After the small group discussions have been completed, it .is useful
to spend approximately 15 minutes in review and clarification with the.
total group. The facilTtator may ask members of the grodp td'Vmejk? Xy,
their comments on each of the examp]es As each is discu8sed, j-f’hf* a
portant that the facilitator depermine that the small groups have. ‘correct-
ly identified the requirements frelevant to each example. When differences
of opinion or_confusions-«are evident, it is important that the facilitator
< highlight the factors which are critical to the 1dent1f1cat1onﬂﬁ? the rele-
vant Federal requirement. The fa¢ilitator may wish to refer to "Identify-
ing Discrimination--Analyses of Case Examples" for c]ariﬁying information.
Before terminating the discussion, the facilitator should point out that
the "Analyses" are provided in Appendix A of. the participant notebqok for
future reference: by part1f1pant5 .
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If time permits, it may also be useful to encourage participants
to consider whether there are similarities between the case Situations
and sityat?ons'which-the-participants-have observed. If this be done,
workshop facilitators or resource persons should restrict ‘their comments

to information regarding the possibility.of discrimination and refrain )
‘rom other evaluation. . - :

The workshop facilitator %hou]d close this activity by reminding
participants that work remains in the implementation of each of these
requirements and that continuing efforts must be made to combat al] -
forms of discrimination. As participants consider various perspectives
and activities related to Title IX in the workshop sessions, they should,
attempt to identify similarities and differences between sex discrimina-
tion and racial-ethnig discrimination, and - strategies’ or points for
complementary action interventiens. N -

BREAK » TIME REQUIRED: 10 MINUTES
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V.  THE SOCIAL/EDUCATIONAL CONTEXT OF TITLE IX . ° TIME REQUIRED:, 60 MINUTES

(A) Lecturette 1--"Women's Participation in Post-
secondary Education . 510 minutes)
B) Questions and answers - 5 minutes) -
C) Lecturette 2--"Factors and Barriers Affecting ' .
Women's Participation in Postsecondary

Education" ' (20 minutes)
(D) Small group discussions--"Nonsexist Insti-

tutions--How Would They Look?" 515 minutes)
(E)~Total group processing (10 minutes)

Purposes of the activity: - e

The purpoées of the activity are:

e to provide participants with a conceptua]/data base regarding the
issues of sex bias and sex discrimination in postsecondary educa-
tion, and a context for understanding the significance and rationa]e
of the Title IX regulation: )

- to'review data regarding the differential participation of fema]es
and males in postsecondary educat1on as both students and employees

- to review data regard1ng some of the major barriers to women's
participation in postsecondary education ) ‘

‘e to provide participants with an opportunity to identify some of thé
characteristics of postsecondary education institutions as they .
might exist if they were free of sex bias, in order that partici-
pants may better understand the significance and rationale of the
Title IX regulation S

Materials needed:
$

For participant use:
o "Nonsexist Institutions--How Would They Look?"--Participant Worksheet 3
For faciljtator use: |

o A chart (om newsprint, acetate transparency, or cha]kboard)
conta1n1ng the following information:

Women_as Percentage of A1l 1974

‘o'High school graduates 50.6
e Bachelor's degree recipients "45.4 )
® Master's degree récipients 44.8

. o Doctoral degree recipients 21.3 .

e First professional degqpe
recipients ~ 126




6

|

1.
® A chart (on newsprint, acetate transparency, or cha]kboara)
containing the following information: ﬂ

WOmgn as Percentage of A1l 1975-1976

® Professors

® Associate Professors

® Assistant Profegsors
Instructors

o Lecturers b
o Faculty at A1l Ranks

e Administrators

. .

9
6
7
9
1
1
6

— NS AN —
ONPD WOV —
-

o A chart (on newsprint, acetate transparecny, or chalkboard)
: containing the following information:
) v |
' Variables Possibly Affecting Women's
Participation intPostsecondary Education

Psychological

intellectual ability
- aspiration level
motivation to achieve
role conflict

Social
". - ) . v \
- Y‘ace f .
- socioeconomic backgroyhd
- marital and parental $atus

® A chart (on neﬁsprint, acetate transparency, o chalkboard) containing

the following information: ,
. . | -

‘Institutional Barriers to Women in Postsecondary quégtion - N

- 1. Institutional policies/practices re: student Participation

® admissions ¢ -
e fihancial aid ' ' '
o student residence and enroliment

}' IT, Student programs (or lack thereof) - )

~ counseling services \ i
® health services
® special services/progrags
‘0 athletics , S '
. @ faculty attitudes ‘ ‘ ~ _ : *




[I1: Bias in curriculum content, research, and the academic
disciplines

[V. The status of women in postsecondary education emp]oyment_

Facilitator prepapatibn required:

The facilitator(s) should:

e thoroughly revieW“%is outline and all participant materials

® review suggeéted lecturettes and adapt them to accommodate
unique group needs or facilitator style (Note: research data for
these lecturettes were compiled in- 19775 facilitators should
update these data wherever possible)/

® prepare charts needed for activity

- "Women as Percentage of All..." (two charts: one on students and
¢ one on employees)

"Variables Possibly Affecting Women's Participation in Postsecondary
Education"

1t

"Institutional Barriers to Women in Postsecondary Education" '\ ’
<

-

Procedure:

A. Lecturette 1--"Women's Participation in
’ Postsecondary Education" (10 minutes)

The purpose of this 1ecturetté/}s to begin to provide participants
with an overview of the social/educational context of Title IX. Data
‘presented in the suggested 1ecturettg are fairly extensive for the time
allocated. Fac111tators may find it useful to select for presentation
those which are most relevant to the particular part1c1pants involved
in the workshop if information about participant's roles and responsi-
bilities is available in advance of the workshop.

Before begihn1ng the lecturette, the facilitator should make sure -
that all charts are accessible for display; reference should be made to

them at appropriate times during the lecturette. . P

Suggested lecturette:
, "As we wonked with the varniows Federnal anticiscrimination requirements
n the preceding exercise, we wene exploning the nekationship of Title 1X

-19- |
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" to othen ant.cdiscrimination nequirements.  These othen antidisecrimination o
neqiinements and thein netated judicdat precedents provide one impontant
part of the tegat context fon undexstanding the noots and sLgnificance’ of
Title 1X and the hatlonale pehind the PROVASLONS of Ath AmpLementing neguba-. '
ton, :

- o

"Anothen impontant context fon the consideration of Title IX 8 the social.
and educational context ovided by some of the vbasie data we have reganding
the diﬁﬂe&antia(,;uniicipat&on 0f females and males in postsecondany educa-
tlon and the barnniens to women's pakt(ciggfion n postsecondany education. :
Rata such as these wene conscdened by the Congness during heanings prion to i
passage of Title 1X; they ane wseful to postsecondany educatons because
they suggest some~uf the steps that can be Laken to ensune Title 1X compliayee
and attain greaten sex equity in oun postsecondary institutions.

L 3

"Dwiing the next few minutes we will neview some data negarding the
d(f ferentiat participation of females and males (n postsecondany education,
both as students and employees.  We wile be discussing a considernable .
amount of statistical (nformation. You need not trhy to take note of eveny -
statistic; (nstead, Cook §or the general patterns which these statistics @

“duggest." - :

(Nogxz Much of the information used in lecturettes 1 and 2 is con-
tained on pages 21-43 of the Participant's Notebook. [f participants are
using this full Notebook, facilitators may wish to refer them to these pages
for the references used in these lecturettes.) , ’

‘4

Femates and Mates as Students (n Pdstsecondany Education
. - | 3

“"ncthe United States, women ane mone apt than men to coMpfete'éecandaﬂg '
school--(n 1975, 1,594,270 women and 1,538,753 men graduated from high schoot.1/
Women, . howeven, ane Poss Cikely than men to continue thein educations beyond
the secondany sohoop tevel.  Women's ennolbment..on education programs decreases .
nelative to men's as the educational Cevels of the programs (nerease. This . o
3 thue both (n postsecondany vocational /technical proghams and in bacca- - - -
lawreate and graduate proghams.  In both types of proghams, those women who -\

do continue n more advanced programs ane usually ennolled in Thaddtionally ’ Q
"female™ arneas 0f study. _ . | '

Women <n pos tsecondany vocationat/ technical proghams

*

.

"The most necont national data neganding femate and mafe parts edpation
(i vocational education proghams (data fon Fiscal Yean 1975) du not distinguish
between secondany and postsecondarny programs. These data do,- however, present .
aqeneral pictune df sex stenvotyping (n vocational education progham enrof -
ments, which Suggest the pattenns which seem to be charactenistic of post- .
decondary vocationat education proghams. These data dndicate that although Y
femates ane 4§ .3 percent of abll vocational education students, they are
heav.d by, concentrnated in fowt program areas: consumen and homemakding (87 percent
UﬂnGhy/bnﬂuF?manf (4 female); occupational’ home economice s F?Z pencent femafe);
heat th (72 pencent femate); and office occupations (69 percent female). In

K ‘
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contrasy, females ane onby 12.6 percent of atl students in thades and/x #
andustrny; 10.7 percent of att students in technical programs; and 9.2 percent
of akt s tudents in agiicubtuge. The onby akea in which females and mates are
enrolled (n propontions which approach thein ndpresentaddon in the total voca-
tional education enrotlment (s disthibution, whick has an eMollment which s
42.8 pefcent female. 2/ A comparnison of these enfollment fiquries with those
of 1977 {ndicates that there has been Bome tendencly forn both female and male
Atudents to move (ntg those program areas which have traditiontlly been dominated
by A?udcntA of the opposite sex. 1t (8 important to note that this trnend has
been 'much more pronounced for mates than forn females; males are enrolling An
tradf tionatl 'female’ wreas at a mome napiq hate than females are 4n  traditional
'maKJl" greas. 3/ : '
‘ - L '

,é "Data negarding the degnees awanded to females and males (n postsecondary
ocedpational programs of one to fown yeans (n Length neflect simifan patitenns
U va stereotypany.  Women predomanate the shorter dunation proghams and’ An
those prograhs which provide preparation for tradditional "women's' occupations
In 1974-75, women wene 56.7 pencent off abl students necediving degrees in 1-2
yeart programs, but only 4778 perncent of stidents necedving degnees in 3-4 year
programs.  Further, women wene the majority of the degree reedpients n only
two of the six majon programs:q heatth services technologies (women wene 87.4
percent of all deghee necdpients) and business and commerce (women necelved
56.9 percent of alt degrees awanded). Women necedved only 39.3 percent of
atl degnees awanded for public seavice netated technologdies; 36.1 percent
of these avarded for data processing technologies; 29.9 percent of those
awanded forn naturatl sciences technotogies; and 2.4 pencent of those awarnded
for mechanieat and enganeering technologies. 4/ ' . T

Women (n bacdaluareate and graduate programs ¥

" Abthough women constituted 50.9 percent of atd students graduating from
high schoo (n 1975, they wone ‘onby 45.4 pencent of all students enwrofled 4n
undengraduate degree programs (n institutions of highen education {n the fall of
1975, They were onby 4405 percent dof all studénts enwolled in graduate programs,
and 20.7 percent of all students enrotled (n programs Leading tu the Aecedpt of
the fcuat-professional degree (Caw, medicine, ete.). 5/

"Simcbanly, data neganding the advanced degnees awundéd\tu women and men
déﬁgmcnt the decneasing nepresentation of women at proghessipe Levels of highen
education. 1In 1974, women eanned 45.4 percevt-of all bachefgﬁﬁb degrecs; 44.8
percent of alt masten's degneesf 21.3 pencent of all doctoral deghees; and
12.6 pencent of atl fost-professconal degnees. Although a comparison of these
percentages with those of 1969 (ndicates that the precentages of women hecedving
degress at abl Cevels have ineneased, (t (4 {mportant o note that even the high
hates of (nerease (n the proportions of omen necedving doctornal and §st-pro-
fessconatl degnees did not buing women (nto anything approaching parity with men.
Al though the peacentage of women awarded . (s t-professional deghees- (ncreased by
268 pencent between 1969-70 ‘and 1974-75, women onby hecedved 7,029 Ainbt~p&uﬁeé~r

sconal  degnrees, white men recedved 49,230, At the doctonal Level, women SN
necedved onby 7,267 «degrees, as compared to men's 26,819, 6/ , v
A 4 k(
‘ -21-
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"Analyses of these data according to the fields in which the’ degnees were
auunded'neuéﬁﬁ further patterns of stereqgtyping. Although the pencentage of /‘«‘
women awarded degrees in several thaditionat "male' fields haA‘anngaAed notqbzq\
between 1964-65 amd 1974-75, wideAp&ead-AteAeotprng in the majon 6§e{d6 0g 4 . |
dtudy 48 stilk apparent. Fon example, the percentags 0f women neceiving bdch- v
elon's degnrees in computer and Anformation seience has nisen griom 4,6 pescent -
An 1964-65 to 18.9 percent in 1974-75, while the pen entage of women necedving \r
bacheforn's degnees in ardhitectune has nisen from 4.6\to 17.4 over this same

of study at each degree Level in 1974-75 indicates that stereotyping is AtilL ) \

conspicuous. At the bachefon!s Level, women neceived oven 50 ‘percent of atlf

. .

. degnees awandezégn nine of the twentylfour fields: area studies, educatl[n,
fine and applied jants, foredign Languages, - healith progessions, h me economics,
ettens, and Eibﬁqny)%cience. At the masten's Level, women recobubd over 50

percent of &he degnees awarnded in onty s4ix of the twenty-foun 6Le£d5:‘educaz&oh,

foreign banguages, health professdions, home economics, Letters, and Librgny science,

At the doctonal tevel, women were awarded oven 50 percent of the degrees in only

- one-area: hgme“economics. §/ ' :

\

"In addition to such dif ces 4n the distrnibution of 6ema£e\2nd male
dtudents wiMhin various progham £evels and fields of study, there seem to*be .
differences .in the Yistribution of females and males withim various types of
education institutions. Recent nesearch suggests That females enrolled in
highen educatian\pnognamq tend to be enrolled at Amallei, Less selective, and
 tess affluent AnStitutions than male students., 9/ Severag studies also indicate
that the drop-out o attrition nates of women in highen education programs are

"In shont, despite.some necent proghess, differences stiff remain in the
pdrticipatio (

..

with pnognebéiue'edughtionaf Level. Women are diApnopontLonateﬂy concentrated
An a restrnicted numbwn of 'gemakle' fiebds, and dLAp&opo&tLonate&y concentrated
An Less selective and fess affluent institutions. .

«
\

education in genehal and .the degnee of thein underrephesentation increases

Femates and Matles as Employees in Postsécondary Education

" Women as faculty membens

"Numdrous studies have documented the undenuxilizaxionxoﬂ women on highen

edfeation faculties. One 0f the most necent of these 4s the 1975-76 publication
of the Aménican Association 0f University Professons

, | Y Keeping Up: Repont
on the Economic Status 09 the Profession. 11/ Acconding 6" This neport, fhe
total percentage of female acwtty n the T436 institutions sampled wu4"&l.7;
this tofal pencentage nepresents a decline from the 1974-75, figure of 22.5. -
The distribution of fematles within the various faculty nanks i» as follows: -

4 C * ‘ .

1974-75 1975-76 K

: ' % ] %

Professon v 10,1 9.1
Associate Professon 17.3° 16.6

* Ass.istant Professon . 127.9 { 27.9 ‘

Ins thucton 48.0 49,3

Lec.turnen ) ‘ 41.4 41.2
ALl Raghs , 22.5° 21,7

v =22~
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,The undeﬂut&ﬁ&zat&on nepresented in'these figwres 48 apparent when a comparison

(s made, of the 9.1 percent of full professons who are fe with the 12.9 per-

cent of att needpients of doctonates asanded between 1920 and 1973 who are

gemale. ) ,/ ®
"The AAUP nepont not only LndLQataA a decrease in the percentage 06 women

edloyed on highen education fac but also a decrease in the compensation

of women faculty members refative ggf of men. In 1974, the percentage

diffenence between the average compensdtion of men and women faculty members of

the same nank was 4.5; 4n 1975-76, this differential had increased to 5.7 pencent.

™ ohn A Centra's atudy, Women, Men, and the Doctorate, 12/ provides guwithen
evidence 0f the underutilization of women on highen ed&cat&on_chuﬁtLeA Centrha
companed matched populations of male and female Ph.D.'s from the classes of -
1950, 1960, and 1968 marnital Atatus, empLoyment, publications, Lncome,
and attitudes. His indings indicate éhat 0f those employed in academic insti-
tutions more men than women are employed at universities, while mone women than
men work at two- and foun-year colleges. More women are teaching, while monre

‘men e in administration and management. Men have higher academic rank, and

more men anre presidents, deans and depaitment heads, In contrast, women with
comparable yeans of experience are instryctons, zeotww/us and assistant p/w-
fessons, on hotd nuea/wh appowimenu Without faculty status.

-

-

_ "Contn findings also {indicate that income i the area of greatest
difference bBRueen meny and women with doctorates. Men's incomes vary grom
an average of $18,700 fon those with five to six years of experience to

827,100 fon 22 to 23 yearns experience. Mn the same experience Lewels, women's

average (ncome A $16,460 and $21,800 nespectively. . Similarn patterns exaist in
all d(bxmwu with the gnewte/st disparity 4in the phyucaﬂ sclences, where

the com ble figureq are $17 800 to $29,100 for men and. 514, 700 to $21 300
for women.

"Flndingé similan to those of the AAUP and Centra nepbmtb have been
publ.ished (n many studies. Other data conginm that:

o Women are concentiated in the Less pneétigiouA education institutions:
in the private 'neseanch imstitutions' women constitute only 10.8
percent of the faculty, while 4n private two-Qean,toﬂﬂcgeA women
compn&Ae 34.7 percent of the faculty. 13/

o The gap befween the salarnies of female and male 6acu,uy membess
incheases with the prestige of the empfoying institutions. A 1975
-~ estimate of the average gap between female and male faculty nation-
wide was $7,800; the comparable estimate forn faculty employed at
Tatvers iy centens was $3,800. 14/ :

o The pencenrage of women hold&ng tenwied faculty positions appedrs
to be declining. Tn 1971-72, 17 percent of women faculty occupded
tenuwred positions; <n 1974-75 this figuwre was only 13 percent. 15/

1t shoutd be noted that despite Federal nequinemenik fon affimative action, /
the status of women facwlty within higher educat&on Lnbt&tut&onb appears. to -
be worsening.

! o o -28-
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 Women as administratons | ' ] !
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apparent én Alexander "Astin's finding that 19, out of 20 freshiten enter insti-
. Autions n which all three hey adminis thative posts (president; chief aca-
i demic officen, and dean) are held by men, 16/ . =

. "A comprehensive study on Women and Minonities in Administhation ef Highen
Education Tnbtétut&on@ has nrecently been pubfished by the College and-Univensity
Personnel Association. 17/ 1,037 institutions of highen edudation provided
data on 18.035 administrhatons employed durning the 1975-76 academic year. A ong
the many gindings of this study were that: ‘ : . ' .

T o The targe majonity of people holding the 52 types of administrative
positions studied wene white men. White men hefd about 79 percent, Lo
0§ the admindistrative positions at the suwrvey Anptitutions, white '
. . women held 14 percent, minoiity men hefd 5 percent, and minority -
: women held under 2 percent. . g ' )

o At all (nstitutions, men dominated the chief executive pgsitions,
hotding 96 percent of the posts at both white' coeducatiohat and ' '
MANORL LY dnstitutions, 69 percent at white women's colleges, and :
100 percent at white men's colleges. .

o Women and minonities were gene&aﬁfg best nepresented in positions
nelating to student affairns and external apgains, . -

@ Job concentration was much greaten by sex than by nace: The job
concentration of women (both white and minonity) Zended to be much .
_ greaten than that vf white men and somewhat greaten than that of \ ¢
. MLnonity men., : _ A :

’

o Wumen buth white and minonity, wene paid only about 80 percent as
much as men with the same job title when employed "by the same type
of anstitution. . -
, \ ’
"In summary, it appears that patterns of female and male participation
as students and employees of postsecondary (nstitutions neflect a thaditional
socletadd sonting of females and males on the basis of sex. They reflect the
thad(tional assumption that education and employment are. of primary impon- .
Lance «n the Lives of mates, but secondarny to the {mpontance ‘of gamily fon '
femates. This assumption, and the programs which it has shaped, are no - '
fongén consqstent iwith the needs of our socdety. Given the Ancreasing
numbers of women entening the paid work fonce, heading families, and seehing
education, postsecondary (nstitutions, Cike othen {imstitutions An ouwr socdety,
mist reevaluate thein proghams and modify them as necessany to accommodate
thede neabities. Tn just,a moment we will briefly Look at ouwr programs and
begin tu Ldent@ﬁy areas whene, modifications may be necessary."

B. Questions and answers (5 minutes)

Before proceeding to the. next activity the facilitator should allow}

'-'about five minutes to answer any questions.that partici !
this point. o 9 participants may have atr

\ ’ ) ’ . -24" . . "‘-q
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C..Lecturette 24-”Factors andearriérs Affecting P
WOmen's Participation in Postsecondary Education" (20 minutes) .

The -purpose of this ﬁecturette is to conclude, the overView of the
social/educational context of Title IX which.was beguh in Lecturette 1.
It focuses on factors and barriers which-have been suggested to dis-
- courage full participation by women in postsecondary education and to
" maintain the sex-differentiated patterns described in the preceding lec-
turette. Although the research revilewed in the suggested lecturette”
. focuses on these factors or barriers as they may affect female students,
. the facilitator should point out or.discuss the ways in which s1m11ar
factors or barriers may affect female employees. )
L J
The information outlined in the suggested lecturette is cons1derab1y
more extensive than can be discussed in the 20 minutes allocated fdr this
lecturette. It is included here for the use of facilitatdrs, who should
select among the information covered in order to bgét address the needs
and concerns of a particular group of participants. In most cases,
heaviest emphasis should be placed on the information regarding "Insti-
tutional Barriers to Women's Participation in Postsecondary Education"
because these are the subject of Worksheet 3 and of the Title 'IX regulation,
which is considered in Generic Session Two.

Information on the psycho]ogica] and social factors may be useful to
facilitators in responding to questions raised by participants; it is also
included in the full Participant's Notebook [f participants have the
full Notebook available, the facilitator may wish to refer them to pages
»21-43, which contain material similar to that outlined in the suggested
lecturette. = °

The facilitator should post and refer to the "Variables" and "Insti-

v tutional Barriers" charts at appropriate points during the lecturette.

- Suggested lecturette: ' . .
"T§ postsecondany education (nstitutions a&a7to provide proghams
whach meet the needy of both females and males antl which comply with N

Fedenal nequiements fon nondxécntminaf(un on the basis -of sex, £t (A
(mpontant that the possible neasons fon the sex-differentiated patterns
we-have just discussed and thesn implications for the Operation of post-
secondany education (nstitutions be considened. A neview of the Litenature
o thes arnea suggests that ot (8 wseful to-examine fwo categories. of factons:
those which operate outside the stauctures and procedwres of postsecondary
education (nstitutions--the psychological and socdal factons which may
mfluence women's panticipation (n postsecondary education--and- those
which netate to the Atructures and phochuﬂo& uf postgecondary education
(nstctutions themsetves--the poticies and pnaci<ce§//§ poAiAecundaAg '
education (nstitutions which may act as barniens to women's pa&f&cxpa-
tion.  Fach of these cateqories of factors will be discussed b&&eéf% in

/ cthe next few minutes. ‘
’ <
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"In cuns(duning.(ho,(nﬁudm@téon presented, (& (s dmportant to keep in
mihd three quakifications: : . -

[N

t e Fist, the “nesearths fawd ings (n may of these areas {parntioutarty those
O retated to psychotogical and soc(al factons) ane complex. The con- . .
cluscons of nesearchens and disagreements among them vften hinge upon , "
subtte distinctions and anatyses which ane beyond the scope of this +
Cectwnette. The nformation wite present mafor géndralizations in

cach vf the areas discussed, ‘genendd  zations which reflect the majon !
thends «n the data but may, not debineate alt of the finen issues ox .
PORES of ddsagrdement.  Pexsons adernested (n a mone complete neview

shoubd examine the neport Batniens to Women's Participation in Post-

Secondary Education, whitfen by Esthon Wes tenvel t and published by

. the Nt loma? Cogtten fon Education Statistics. IE/

¢ Second, afthough forn parposes off samplicity we wll be talhing about
two categunces of factons--the psychologicat/social and the nstitu-
C tenal--the tiwe cateqonies are in fact (nteractive. The psychological /
Svedal factons and the (ngti tutionat factons frequently operate \
necdprocal fy- - they contaibute to mne anothen, : ‘

. ¢ - Q

o Thnd, because neseanch reqanding women' s paﬂtgz(pat(on tn postsecindarny
education mdﬂhh»oﬁlﬂgMW,umdaddn(55pwwc,nmatoﬁ the neseanchy -
coted hewe (s pentinent to highen education. 1t (s Likely, howevern,
that corredates to many of the institutional practices discussed may
be ddentigied e othen postsecondany education programs.

£

Psycholugieal and Scedat Variabbes Agecting Women's Participatign in Pgst-
sepondary Education !
4 .

4 - : =

T

i TAttempts to det.aneate. the kinds of factons external to the operation of

pod tsecondary educat on (nst{twt iens which affect women's participation Ln

these (nstitutions have generatty focused on two types of variables: paycho-

Logceal vaniables-; possble sex- Conded pattenns n (ntellectual develLopment -

and abil(ty, mokivatiom, 5006~0unccrN¥ personal cty, on social behavion which o .
miy (nfluence womesn' s pantoe (patoon o pos tsecondany edycation--and social -
varcables- -demogiaph (o vatcables such &5 race, Socioeconomic status, on ”

manctal and famiffy status which may agfect sdch participation.

"Mast analyses of the paychotogceal  factons which may aggect women's
partdcpateom (n postsecondarny education focus on fowr primary (ssueh: )
nteltectual abil(ticos, asprcation Leveds, motivation o achiave;ﬁ&ndunuka ' ’
congliet., ' ' S '

Y

Inteclectual ablities

T ‘ f

"One of the most obuious posscble explanations forn sex-diffenentiated s

. pattemns (n rﬂvﬁgig(pat(un (- postsecondany education s that thewe are sex
defgenences (n*Brkic intellectual abilities, Maceoby and. Jacklin, <in theik

hevoew: of the €terdtune egarding basic psychological sex dfffenences, con-

clude, howeven, that atthough some sex differences in intelleetuat abitity

eXCsE, they are not of an onden Suffcciontmdy explain the extent on deghee . ’
of difgenence n education particpatcon and achievement by femafes and males.
Maccobry and hu%%ﬁ& found thet: _ ' )

¢

/ 06 ‘




X . R ) " \

N . o males exceed females Uh mathematicl ability, particularly in the

N . abdlity of spatial-visualization (the ability to hotate.mentally
o objects in space, which {8 fundamental to several anreas 0§ mathg-

matical performance) | L

L
24

9 femakes exceed males in verbal ability
j there L¢'no difference between the Aexes in basic cognitive processes
(females and mates are equally proficient at both simple and high-
» Level Learning and analytical tasks) 19/ _ - o

Although these findings may be generally consistent with the enrollment
 patteans of females and magaé,in such majon §ields as mathematics, Lettens,
and foreign tanguages at the undergnaduate Level, they are clearly not
©adequate to explain women's decreasing participation at progressive Levels
. of education and thein increasing concentration in a few traditional fields
0f Study at these progressive Levels. Further, it (s important to nememben ‘
that the existence of these sex differences does not mean that these diffen- ’
ences are>innate on biologically determined. 1t is equally Likely that *
these differences may anise grom-an interaction of sex-differentiated
soccalization and education experiences with somé form of sex-Linked pre-
dispos (tlon. 1§ this {8 the-case, these sex differences may be both a:
'cause' of sex differences in educatignal participation and a neAuzx'oé

earfy sex difgerentiation in educational experiences.

K "Finatly, it s also imporntant to note that sex differences in ddmea- = \
- Uonal participation exist when basic ability Levels are held constant..

Reseanch indicates that when the population of high ability students who

do not go on to cotlege is examined, between 70-90 percent of these Atuden&é

are fematle. 20/ - -0 - o ‘ .

&

Aspiration Cevels

*"Numenous studies have documented the fact that females hold Lowen
educational aspinations than do males. 21/ Despite the fact that necent
years. have seen the increasing percentages of females neceiving degrees ' .
at alf educational Levels, data presented in The Amesican Freshman: National
Norms forn Fakl 1974 indicate that the educational aspinations of females
st Lag Behind males'. Although one-half of the women, as opposed to o ,
thirnd of the men, had an average ghade of B+ gn better in high school,
women were, 84l more Ciehly than men tuv say that they contemplated Leaving
school before obtaining a bachefon's degree (15 percent of the women made
such a statement, as contrasted to 10 percent of the men) and Less Likely ,
, than men tu say that they expected to study forn~a graduate n professionat ,
d degnee (55 percent of the men anticipated such study, while only 46 perce
o 0f the-women had such expectations). 22/ Given the existence of such sex
i differences in educational aspirations, differences which cannot be explained .
- by diffenences in prion academic success, the ‘question then becomes why such
differences exist. One of the answerts often suggested concerns achievement
mo tovation. : ' : -

- 6
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Motivgtion to achieve

. "Reseanch negarding achievement motivation in women has been the sowrce

o considenable discussion in ecent yeans. Much'of this discussion has been

- stiumbated by the nesearch of Matina Honnen, which suggested that women, -
particubarty high-ability, high-achievement orncented women, possess a motive
10 avodid success (defined in most of the experimental situations as academic
success) which (8 elicited in mixed-4ex competitive Adltuations 23/ 14 such

- a motive does exdist, it may (ndeed ingSuence women's participation in post-
secondany  education, but Honner's neseanch and interpretation have been Aub-
jected to question by othen (nvestigatons. . These ‘tnvestigatons make Wo primary
points. . Fiist, the motive to ‘avoid success hds rot been demons thated to pre-
dict just such achievement-related: behavion as .applying to graduate school on
professional school. 24/ Second, the motivational constructs on which the
nesearch was ‘based were developed on the basis of male achievement behavion
and thus may say very Cittle abowt achievement motivation <n women, othenr

Y thanthat (t seems to differ in some fashion -from achievement motivatdon 4in
men, 27/ ' - 5 .

Role conflict

"The concept of note conflict may prove to be a useful one 4n unden-
Atanding pussible influences on women' 4 participation in postsecondary edu-
cation. Tt may suggest some of the neasons for women's Lowen educational.
aspinations than males’ in the face’ of comparable ntellectual ability, and
t may senve” to ewplain why women in some sdtuations may seem to display a
motive tu avodd success, at Ceast when success <4 defined in terms of direct
academic on caneern achievment. Simply put, role conflict (A essentially the
apparent conglict percedved by many women (and men). botween the ideal feminine
nole sand nole of academic on carven achieven. " -

"A study by Matthews and Tiedeman suggests that such nole conflict may
aggect women's panticipation in postsecondary education. Matthews and
Tdedemani found that the three most important (nfluences on a woman's pattenns
vf educationat particspation, aspiration, and achievement dwiing adolescence
and early adulthood wenre: pesrception of male nesponse to the use of hen T

- ntelligence, conflict over the acceptance uf male dominance n oceupational
PWBWLES and the 'place' of women in the home, and the perception of conflict
between the demands of famcly and work on the maiied careen woman. 25/ '

"Research in this area is not definitive, however. At Ceast one study

found no differences between carneen-oniented women and noncareer-oneinted
women in thein penceptions of feminine noles, 26/ and thenre appears to be a
"wede range of variatien among women neganding the extent to which they con-
cedve themselve and thein noles acebrding to stereotypical ' feminine’ attni--
butes and the extent to whidh thein conceptions of self are neflected 4in
educational aspirations and attainment. 27/

L]

{

"In shont, abthough neseanch simiban to that cited above suggests a
humbgi 0f pPromMis ing. aneas forn furthen investigation negarding the influences
0f psychotogical factons. gn the participation of women £in postsecondarny edu-
cation, researnch (n these areas fto dateccannot offen adequate explanations
hegarnding sex-diffenentiated patlenns of educationdk participation, As.
Westervelt concluded, - . - '
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- degnees -awarded to Native Ameticans.
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"o there is.as yet no generably acceptedy onganized body
of knowledge about the psychology of women friom which we might
draw tenable generalizations about fundamesital psychologdeal .
.« factons associated with the various educational choices women
 make.' 2§/ ' R ‘
"Tn effonts to detenmine influences on women's participation in
postsecondary education, nesearnchens have dT50 examined a number of
socdal factorns which may affect this participation. The factons whic®
seem to be signdficant .in Lnﬁ(’uenc{ngmﬁnen'b educational. participation
. «nclude naee, socloeconomic status, ahd muvvital and family status.
Race ” e 7 . : ¢

BERAY AY

. ' b N . ) ‘ .
"Any consideratéonvof the impact of race on ethnieity on women's
, ) ( 12

- participation {in postsecondary education must begin with the acknowledq-

ment that all racial-ethnic minoxity groups dre uiderrepresented in «
highen education {n propontion to thein nepresentdtion 4n the population
as a whole. 29/ Beyond this general underrnephesentation, the nepresenta-

tlon of minonity persons in higher education, and minoiity femakes in

T particuwlan, varies among parnticulai nacial-éthnic groups... Refeanch §énd- -

ngs (n this area mwest be examined with some care, as there afe many diffen-
ent ways of presenting and analgzing the-data. IR .
. . - /a, . oo _

"One nrecent study, the American Councl on Education’s repornt on _
Bacheton's Degnees Awarded to Minonity Students, 1973-74, concﬁuged'thax:

.0 Among alt minonity bachelon's deghree needpients, 53 percent wenre
gemate and 47 percent were male. '

© 0 The minondity group with the Lowest proportion of women recdpients
- was Natiwe Americans; women necedved 37 peacent of all bachelon's

_ °on L . ]

w0 The m (ty group with the highest proportion 0f women nrecdpients
way Back: Americans; women neceived 57 percent of all’bachelon's
degreds awedled to Black Amerdcans. (This percentage 44 substantially .
highern than that fon the percent of abl women awarded bachelon' s
degnees (n 1973-74; this figure was 44 pescent. )

o The pencentages of Asian-Amenican and Hispanic women necesving
~bachetor's degnees awanded to membens off thein Aacial-ethnic group
paratleled the national figures.,on the percentqges of bachetor's .. -
. degnees awanded to abld. women students--all three groups of women

} earnned approximately 45 pencent of the bachefon's degnrees awarded

O te the various groups. 30/ ' ' '

These fdgures are generally consistent with the common perception that
‘Black women are propontionatefy overrepresented nefative to both Btack

mates and white 6("2“( es n hdghen education programs.

¥ .
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Anothen ~analysis af the participation of both Black and white femal es
- and males ' highen education suggests a sLightly different picture, howeven.
0 When neseanchens companed the pencentages of high school graduates of each ™
- ghoup who cun{énued tn college between 1969-73, the following figures emerged:

. " among wh&te men,'40.2'pgncent‘oﬁ high 5chgoﬂ'gﬁaduateA atiended college
| .o among Bkﬁch men, 33.3 bencent oﬁlhigh.bchooﬂ graduates attended college
& among-white wumen;'3§.0 percent of nigh school gﬁad&ateA aiiendéd cotﬂeée
o among Black women, 26.0 percent of high school graduates attended co(fégé 31/

- Whens the pOpdfat(on 0f high schoot ghaduates s considered as the base fon
determining undennepresentatgn in highen education, Black women appear to

face a double bind of denial based on race and sex.

"White nevieawding these general statistical profiles, it may be useful to @
cons.cden brde fly what (s known about possible racial-ethnic differences on the
pscyhulogical variables (dentified earkien. Most of the nesearch which exists
on minorcty women focuses only on Black women, and the nesearch which does
exist frequentty documents coptradictond nesults. Fon example, two different
studces on Cevels of educatiodal aspirations in Bfack youth reach two dAd §ferent
concluscons:  one concludes that Black females have higher aspirations than
Black males, 32/ white the other concludes the converse. 33/ While one study
suggests that Black cotlege women holl the same types of Tradi{tional female
careen goals as white women, 34/ another indicates that Black women, unlike
many white women, tend tu see working, neaning childnen, and fulfilling a

“teaheen nole as compatible. 35/ Atthough many of the particulan cnteractions of
rackal-ethnic and psychotogical variables have yet to be fully understood, Lt b
Amportant to nememben thut. histonic differnences among various groups of women
have Ced to signdficant contemporany differences which may affect thein paMtic-

ation n pestsecondarny education. o :

Svc.oeconomie status . >
diatd )

"Soccogconomie status appeans to affect females and males differently
n nebation to thedn participation in postsecondayy education. Numerous
s tuddes have conctuded that fow soccveconomic status has a much mone negative '
cffect on the paticipation of femakes (n pustsecondary education than on the .
parteeipation vf-males. They find that: '

o Goven e highly able gtudents from Low soclveconomic 5taIuA,"onv‘
femate and one mate, (€ (8 the male who (4 more Likely to complete
pustsecondarny thacping, 36/ ' /

o Of students from the top abllity quarntile and the Lowest sociveconomic
quartote, 56 perncent of the males and 40 percent of the females fact o
to enten college. 37/ : :

0 Soccoeconomic Atatus (5 a more significant gacton than {ntell (gence

tncollege plans, attendance, and graduation by women; the convense
8 True for men. 38/ “ '

@
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In shonrt, muaaaﬂcﬁ'appvaﬁé'bonq!uﬁiuc that femates grom Cowen socloeconomic

o dtrata (n ouwr goedety are the wersons who ane Ceast tikety to perticipate
o postsecondany education. ' :

Marctal and famity status

"
’

"Like sucdveconomic Atatus, mandtal and famcly status appeans to ddffesi-
entially affect panticipation by fematles and mates in postsecondarny education. *
Most nesearch -tndicates that a woman's fami Cy nespons (bilities (mpose a
cons thaint on hen educational puwswits n @ way which (8 not e forn males .

A neview of reseanch indings reveals that: C

0 Planncng to manny whdte i college negatively-affec.ts_omen's degnee
aspirations. 39/ » - v

-~ ' » ’ ¢ -

o In a nat(umu(de,baim%p of gruaduate students, mawwvied men appeaned
to be quite produc tive and the best adjusted of ate graduate students,
The most commi tted and active graduate stuelents appeared to be divdrced
women.  The cnvestigatorn conctuded that divornce becomes a force fon
Ccbend’tcon fon women by nemoving a sowrce of scevene nole conflict;
for mates, divoree becomes « Aounce off sthadn becawse Lt removes

. from thean Cives a suppontive nelationship. 40/

' ]

o Panlicipation nates (n adult education wone €owen gorn mothens than
for vionmo thens bud licghen fon fathens than fon nongathens. 41/ The
Presence of children in a family may senve to motivate men o pwisue
fucther education whibe (mpdsing upon women nespons (b laties and time
cdemands which interfene with educational activities, . _ '

. _ 5
"ACE of these socdal fact§ns--nace, sociocaonomie status, and manital

and famdy status-- ntonact with one anothen and with the psychologicat - \

varcabtes cdentified eantien to influcnce women's participation {n post- -

secondany education.  White some of these gactons nmy operate Langely owt-

Sscde the contrnot of postsecondany education tnatitutions, many may be modi-.

fied by o agfected by modifications in the potocces on practices of post-

secondany education. (nstitutions. We wclt spend the next few minwetes dis- S
cusqdng some af these policies and practices. : "

¢

-

4
-

Ins Catutconal Bawipns to Women' s Partec cpation (n Postsecondany Education

-
"Thene (8 Ccttle doubt that thene are a vance ty of psychological and -
soccat, gactons which ngfuence. femates’ partie ipation (n postsecondany
“education, howeven (mﬁunﬁvcffu we undens tand these . factons and thedn - ~
nteractoon at thes time.  Simitanty, there s Ccttle doubt that postsceondany
(ny tctutions, through manyg of thein policies and practices, have functivned
to deny on to discowrage women's panticdpation. Research suggests that many
mstctutions of postsecondany education have macntained policces on practices
wheeh, on then face, disenimindte against females. Still othen poticids o
practoces, abl though sex-nentnal on thein face; (nteract with the types Qf #* -

N
payehotogeeal and socdal gaetons previousy dentified to descounage women's 7
! : . B . . . -
entny and continuance (n postsecondany education proghams.  Treeman has N~ v -
desercbed this <nteraction (n thes way: ' , . o~
5 . ' T\\

"An academie s ctuatcon wheeh nedthen enegunages non diAcounages
Studenta of edthen sex (4 cnhenently diseniminatony againat women

S
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because (t faits to take inty account the dif ferentiating external
environment from which women and mex “students come.'42/

A neview of exdisting data (ndicates that the institutional gactons
which may diseniminate against women on discowrage thein participation Lin
postsecondarny education are of fouwr primany types :

o (natitutional poticies and practices nelated to student particdpation
(adm{M,ConA, financial aid, ete.) : '

. . ‘ .
o student programs on services on the Lack theneof (counseling, health

o
serveees, ete.) . \
\ .
0 the structure and content of cwwnicubum, reseanch, and academic
disecplines . :
-

¢ the status of women (n postsecondany education employment” and the
attctudes of faculty towand women students .

Mo wel e d.cécué«sfzun each of these types of ba/ug,éejus briefly.

Institulional policies and practices nebated to 4tudent partiepation G

"The poticies and practices vf pos tsecondany educat.ion (nstitutions
. hegarding student panticipation in thein programs--pofic.ies and practices
nelated to admi{ssions, financiatl aid, student nedidency, time imits fon
cenoltment and degree completion, ete.--often dinectly diserdminate against
ot function to discowrage the partidipation of women students.

. » . .-

"Admissions poticies on practices -- Many of the traditional admissions
policces of mstitutlons of highen education have explic (tly diserniminated

agsinst women appldcants. Such policics include the establishment of difpen- )

ent admiss(ons critenia fon women and men, the use of 'equal nejection nates’
undén which females and males are sonted <nto sepanate categonies so that
equat portions of eachtgroup may be accepted, on the maintenance of sex-based
Cquotas on ideal male/femate ratics which govenrn admissions.” Because women ah
a. ghoup make ‘betten grades than do men at both high schoot and college Pevels,
the use of quotas ot equal nejection rates vortually ensurnes that the women
admitted wilt be mone qualified than the men and, in fact, that some of-the
women who may not be admitted are mone qualified than some uf the men who

we. 43/ (The wse of such quotas are in clear vivlation of the Title 1X
nequbalion nequinements fon admission. These will be discussoed in-gheaten
detacl (n the next wonkshop session. )

"Such sexuabty diseriminatony admissions policies may partially account

fon the afready-mentioned fact that within the freshman class - of 1974, atmost
ong-hat g of the women and onty one-thind U“A the men had high school grade
averages-of B+ on betten. Studies have similanly shown that gemale ” frneshmen
care mone Cikely than mates to have been high achievers in atl types of vxt/ia~?

currcewban activitios except sedence and athtetics, 44/ and that 6§ pencent o
o the woMen admitted to graduate schoots had undengraduate avenaqges of. B on betten,.
“as opposed to only b4 percent of the men admitted A5 {Tn evatuating the extent
: 0 ,

. * ‘32“
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to wh(ch}dfbvn(nunatunu admcss Con, poticies condgalbute to such pattenns,
ot 5huu&& atso be nemembered that women at eveny cducational Cevel ha e
\.fuwen aspinations than do men, and that they are thene forne mone Cikety to
select themsebves out of continued education, 1t (s probabbe that such
sed f-setection also contnibutes to thg patterns documented.) .

"Tn adddction to such dinectly H(Acﬂ(minafo&y pol (cdes as the maintenance
0f qiotas on natios fon female/mabe acceptances thene ane a_number of Anstitu-
teonal poticced which may function indinectly to discniminate against women.
Because women an® more Cikely than men to delay highen education, policies
wheeh ptace an age eeling on students admitted ane mone Cikely to deny admission
to women than to men. 46/ The nefusal of institutions to accept thansfen credits
(8 also Cckety to neyatively affect women who, more often than men, change geo-
graphie Cocation (n anden to accommodate the education on careern changes of
the (- spouses. 47/ Simtlanly, the nefusal> of (nstitutions to accept part-time students
functions tv d{seniminate agacndt women who, more often than meh, must assume
nespons cbctcty for cheld carne. 48/ : ' Y
. . . .
"Fonane cal add prace tices--Researnch (ndicates that at both the national .
and (nstitutional Cevels women ane tess Cikely than men to necedve flnancial
assLstance (n the ~gom of scholaships, fellowships, and toans. 49/ .

@ A natconal survey of 3,363 college sophomones found that <n 1967, the
average daward of financdal assistance -to men was $1,001, while the
average awand to women was only $786. - Student employmenk awarded
as parl of stitutional financial add packages paid men an -average
ok $712 and women an avvﬂﬁgv of $401. 50/ . R

0 Accornding to 1970 testimony in Congressional hearings on discnimina-
teon agadnst women, n 1969, women compruesed 33 pencent of the nation's
draduate students but’weceived onbid 28 percont of the graduate awarnds

- unden NDEA, Tdtle 1V, and 29 pencent unden NDEA, T.atle VI, 51/

@ Sex-restuceted schot@ships frequently Cimit the access uf qualdfied
women o fnane (al aggﬁ In one Lange and prestigious univensity,
ol 15 pereent of all sex-nestnicted funds available in 1969 wene
westheeted to women, 53/ T~

® Women n college wonkss tudy pnugnamgnyvncﬂa?Fg wonk (n Lowen paying
Jebs than men and recedve eas hetlp from facully (n finding fubs nete-
vant to theor tudies.  Tn one institution, 30 percent of the women
and 36 percent of the men recedved assistance freom gaculty membens °
ot Locatong thein jobs, and 64 pencent of the men and only 49 hereent
) cf the women found jobs netevant to the.in majon feelds.” 54/
S ’ : T
"Thee ane also (ndications that women ane diseniminated against by
fenane cal acd practices which pentain to thedn manital and/on family status,
. \ A
0 In seme (nsldtutconsrmann ced women ane /uth(HOFU dented financial
ald wantcl all mwndod men on unmainded students ane covened., LY

< %




0 Despite the fact that child care expenses wre sLqfcant fon many

women Students, many financiatl assgstance appld cation forms provide -

no vpporntundcty to st such cxggyéﬁb as costs (newrned (n pusiing //
education: 56/ (Although this pdticy affects both femates and mates, ‘
(ts impact on femates €8 Cikely to be mone severe becawse femates ' '
typical by necedve smalten and fewen awands -and are mone - Cikely than

makes (v be nesponsibte for chebdren in case of separat.ion o divoree.)

0 In many nstotutcons, financiat aid (3 made availabee onby to Zh?(- -
time students. (Again, although this puticy pormatly appties to both
femates and mabes, (t (4 femates who are mone tikely to attend schoot ®
pastetime %o accommodat am(ly nespond.(biLities.)

@ Women who many out-of-state ntesidents may Cose thein eligcbtity
- for n-state tudtion nates.  Loss of such eteg bl cty may drastically

« . oy -
Nabten the costs (ncurned by women students. (In most cases, such : ;
polieces are applied only tu females.) - :
' S N *

v

"Although some of these practices may have changed since 4ssuance
of the Titte IX nequbation (mone necent data ane ndt neaddly avadlgbee),
there (8 cleanty a tong histony of deseniminatony fEnanciatl adid practices,
a historny which will nequire cons (denable ¢fhont, to vvereome.

"Othern poticies and regulations--Participation by mannied women (n
education programs 4 often discouraged by a vardety vf festrhigtive neguba-
teons established by postserondary wstctutions. - Time €imits on eligibibity
for the necedpt of degreed on diptomas smay reduce thg poss.ibility of part-

Ctime Study which (s necessitated by the famity nwspons(bitities of many
mariced women,  Inflexible nequirements nelated to housing (e.q., nequiiing
atlt students to Cive n dommitonies) on to counse nequohements (e.g., requining
atl students to take physical education) may simclarnly aeten pantic (pation
by matwrie wemen. y _ "o

. . B *
. "It (s amportant tu necougnize that such policies and negubations function
net onby to Cmdct the participation of womed 4n highen education, but atso the
partic (pation of many mature o nontradd tional mabe students whose capaced ty
fore qute-time study may be nestricted by famctq on financial factons. Given
the cwrtnent orqandization of gun society, howeven, such barriens tend to have
a-daspropon tconate by negative (mpact on females. '

Student programs on services lor the Pack theneof)

"Women's particpation (n postsecondary education may be edthen facdlétated .
ot deseouraged by the natwre of programs provided <n postsecondany education
(s totutoons.  In some cases, women's panticipation may be discouraged by the
dtnection of exdsting pnugnam51 (n uthens the Lack of nelevant progrnams.

"Cownselaong programs and senvices--In m W postsecondany Enstitutions the

vuun&v((ng,SVjv(vcs pnuu(de Nvfﬂvﬁf and penpe tuate sex disenimination and
sex stereetypong agans t women Atudents. Fon example:
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+ 8 Pietrhofesa and §2h2044beng conducted a study of the necommendations
made by 30 student counsalons in a graduate counseling progham when
intervieming an upper-division undergraduate gemale subject with
high mathematical ability who had been coached #o maniﬂejt indecisign
as. to whethen she should majon in mathematics on elementary educa-
tion.  Eighty percent of both female and male counselors counseled
the student to majon in efementary educatiow. 57/

¢ Many of the interest inventonies in use Th many es have been
Shown to be sex biased. Birk has documente xustence of sex
: bias in the manuals of four inernest inventond monly used at
N , the postsecondary Level, 58/ while Tittle has foinfed out that A
the‘emp&nicaE*EUhAIAZEILOE—b6 the tests § ’

' maintenance 0f cwrnent sex-stereotyped occu

Because the body of counseling theory which shapes c sedling and counseling
tests and maternialy at this time has been developed ffargelly on the basis of
mate careen and achievement patterns, it is questionable whethen most tha-
ditional counseling proghams on services provided £o-women are in fact
nelevant to their needs and development 60/ '

"Health services--Health services frequently diseriminate against women

. dtudents by failing to make available any gynecological senvices. Acconding
to 1972 figunes of the National Student Association, 53 percent of all college
and university health services did not provide gynecological care, and 72
percent did not provide binth contrnol services. 61/ The cost 0f obtaining
such services can be significant fon females, and the nefusal of postsecondary
education institutions to provide such services may function as a conchete .
Andication to femald students that education institutions are unsympathetic

2o thein basic ndeds. - - ' : '

£

"Athletic proghams--Vast differences baﬂuq‘gﬂthe athletic opporntunities
avaclable fon men and those available for women e conspicuows on most college
and univensity campuses. AlLthough signidicant change has occurred on a numben
0f campuses (n necent yewis (forn example, the women's athfetics budget at the *
Univers ity of California at Berkeley in-the fall of 1977 was almost 90 times
" what (t was five yeans ago, while the women's dthletics budget at UCLA has
almost thiplted (n the past three yeans), 62/ much proghess nemains to be made.
A necent estimate of athletics budgets at Zhe '"Big Ten' universities indicated -~
that women's athletics budgets at these schools nange grom-a Low of 3.47 percent

v

, of=the men's budget to a high of 11.11 percent. 63/

"Othen proghams and senvices--Several surveys of women students neganrd-
ing the. majon factorns which discounage. théin educational participation in-
- dicate that one ciitical facton s the absence 0§ child care services on most,
) campuses. 64/ The CLack of such senvices, although affecting both femates and
mafes, seems to be by fan more significant to women: according tora Undivernsity

; , of Chicago “tudy, 33 percent of male, students with children neponted that thein
, ademic work was hampered by the need to care fon chikdnen; fon women with
children, the figure was 77 percent. 65/ . :

v ,
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The struetwie and, content of the cwnceulum, neséarch, and the academic |

.i Laa “ T 4 )
diseplines N .

"The pyticies, practices, and student proghans of postsecondary education
s tetuwtdions vften function to impose very concrete banions to The partfeipa= -
tlon v women (n postsecondany education. A mone subtle, but probably equqlly
damaging, souwrce of discowragement to female students Lies 4in the structwrey.
and content of the ciwiniculum, neseanch, and academic discedplines which ane;
the fucal point of a 5tuﬁanf'é,poétavcundang education experience. Genenally,
women fnd thedrn expendances and contrnibutions omdtted from the cwuiiculum,
themsetves exclud®d from neseareh samples on thein pussible diffenences grom
mates cgnoned (n neseanch designs, and the content uf many vf the majorn academic
diseiplines (ngeuenced by unexamined sexist assumptionsd. Paul Lautern has
cottected the ‘fotlowing examples: 66/ : '

o Untct necently, much of the psychotogical nesearch heganding achdeve- -
mend mo tovation was dominated by the constructs developed by David
C. MeCtetland and anticutated in his book, The Achieving Socdety. -
In the study on which this work s based, women wene considened vnly
s the mothens of the boys and men who were the achieving subjects--
they wene neven considened as potential achievers in Ihe{n own right.

¢ A teading ant hestony textbook (The Histony of Art by Janson) dees not
mentcon a single woman ‘artist (n (s text of over 500 pages; anofhen.
fvotume (Hausers The Social Héstony vf Ant) acknowledges the existence
0f anby one womang antist n a (st of 450. (By contrast, Karen Petersen
and NI, Wilsen, <n then rnecent work on Women ALELALA discuss some
120 westenn women antists. ) 67/ : '

*

o In the 77 teading textbooks wsed .in catlege-Level Amendcan histony
Swrvey counses (the téxtbooks which account fon ablmost 99 pescen.t
Of the matket (n this anea), no more than two pescent of the textual
matercal (n any one book (8 devoted to women, and in some volumes this
T PPRCentage fabts as tow as . 05. 68/

bas (e formutadions of the various social sedence disciplines--in
anthropotogiedt theornies which assume sex to be a "universally nec-
essary bascs for ngle digferentiation within a family'; 67/ in analyses
0f Socdal stratification which fait to considen the unique. expenieces
and c.irewns tances of women within the male social untvernse; 68/ and
(nomany psuychoegical construets denived from a mabe-centered Freudian
psycholoqy. . ‘ . ‘

o The (nﬂFucn02§'ﬁ sex (st -assumptions (4 apparent (n many of the most

Wcth such omisscons of women, thedin contributions, and the.in unique vxpaﬂianQ;f
from the academce cwvndewlum, wonlen may well be Ced to betl.dieve that the acadomic
worbd of schobanship and wesearnch offens them no place. as participants.

. R E




&

. : -~ The_status of women (n postsecondany educatidn émployment and the
atttudes of faculty towand women studenis '

"Although the status of women (n posthecondarny employment was reviewed
eanteen, Lt 8- impontant to considen the influence upon women students vf
the status of woken as employees within postsecondany institutions.. The
presence of women as facul ty membens on administratons in an education (nsti-
fution provedes femabe students with note mode€s fon thein own participation; :
the absence of such rote models deprives women students of an {mportant sowrce
of nedngorcement and vabidation which (4 available to male students. ' The 54gni.-
peeance of such note models on the achicvement.of women was demonstrated by
a study pengormed by ECizabeth Tidbatl. Tidbate sampled women from three
success(ve eddtions of Who's Who {n American Women and found a sthong posi-

£ 7ve conretatio™®etween the numbex of women faculty on a campus and the
numbesrt v f women achieverns graduating from that campus . 69/ '

>

"The attitudes demonstrated by faculty toward women students are amethien
Angluence upon the panticipation of females .(n postsecondary educatign. Several
anw&tb_(ndécafc that female students pencelve a lack of encouragement in the

© attitudes of faculty members. One nepornt describes what it teams 'a climate

+ 0§ unexpectation’ negarding fematle students; 70/ anothen cites faculty atti-

tudes which discourage academic wonrk: by females, which imply that scholarnsiip
(4 unfemincne, which {ndicate an (ndifference to thaining females, and which
mancgest a refuctance to find females financial aid on academic jobs. 71/
In nesponse to a national swvey of graduate students conducted <n 1969,
31 pencent of the women nesponding indicated thein belief that professons
A the depantment did not take women seniowsly; the swwey data suggested
strongly that the nrate and qual.ity of student interactivn with faculty con-
Scstently favered male ghaduate students. 72/ ° Although most of the data
avactabte (n this area ane subjective and aneedotal, they do call attention
fu one (mpottant (nfluence on any student's participation in education pro-
g&an@, an nflucnce which {8 potentially significant to both women and men.

"Wihen aft of these (nstitutional barniens are comsddened togethen, it i4
clean that (nstitutions of pustsecondarny education operate in many ways which
func tion to discowrage on to deny women vpportunitics fon parti&ipation c.om-
parable to thyse available to males. (Indeed,. the impfession which emenges
frrom reviews of data such as these s that (nstitutdons of postsecondary
education are frequently functioning to -discowrage participation by most
stadents who are not young, white, male, abte to support thein own educational
partcepation, and able to devote full time to thear éducation activitics.)
Vigfernential admissions policies fon fémales and males act to nednforce the

© e educational aspirations of ﬁvmgfeé. Difpenential pinancial adid policies -

reglect awd embody the stereotypical notion that panticipation in postsecondary
education (s more (mportant fon males than for females. The faifure at educa-
tlon (natctutions to permit pant=time studies, to provide gynecologicatl sen-
vices, or to make provision for chitd care combine to increase the nealistic
note conflaoet expendenced By many femates who have chosen to manny on to have
chibdnen. The nebative absence of women from the cwuriculum and from the
Ad@uﬁtd and amnin(srnat‘un of educatien institutions dendes women a view of
the ¢n own potential notes n the education commwndty. 1§ equal participation '
biy females and males (n postsecondany education (5 to be attained and nondiscnim-
(atony senvices ane to be provided, proghams mus t be developed to el (minate
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{nmstitutional barniens such as these and\“’to accommodate the. different needs
and experienced of both females and males of diverse racial, ethnic, and
sociveconomic backgrounds. 1In the next activity, we ane going to considen

how these programs might Cook: . Are there any questions before we go on?" -
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- secondarny education institutions would Look Like Lf they wenre
bias. This third workshpet has been” developed to helfp you £o do this.

v ) / ) . ' g e .o, - . ‘ )
D. Small group discussions--"Nonsexist Institutions-~ . :
How Would They Look? , ' . (16.minutes)

“turn to Participant Worksheet 3 in their materials, which is entitled’
" "Nonsexist Institutions--How Would They Look?" She/he may then intro-

duce the activity with comments such as the following: o

. "Fon the nexfiéew minutes, we -will be workiMg in small groups to
ddent(fy what institutions of postsecondary education might Look Like )
{§ they wene gree of sex bias, One way to begin thinking about the goals
for improving postsecondany education fon femabes and males (and thus, to
think about the nationale for Title 1X), 44 to tny to enw&yawaMaz pos -
gree grom

"On the 'Nonsexisf Tnstitutions' wonksheet, you will see Listed the
Ans titutional bavierd to women's participation in postsecondary education

“that we neviewed. We would Like you to spead about 15 minutes now working

An. small groups to List all the .characteristics you can of each of the
barniens as .t would Look Lf it were free from bias." ‘ S

The facilitator should then ask participants to form groups of six
persons each and to brainstorm ideas regarding each barrier. She/he
should explain that in brdinstorming, participants should come up with
as many ideas as possible, without evaluating or rejecting any contribu-
tioni. Tell participants that they will have approximately -15 minutes to
complete the worksheet in their group. Suggest that .although a group need

~complete only one worksheet, individual participants may find it useful to

note the group responses on their own sheets for further reference.
E. Total ‘group processing - (10 minutes)

After the small groups have-gpent approximately 15 minutes in dis-
cussion, the facilitator should reconvene the total group for processing
of the exercise. Approximately 10.M™utes should be allowed for processing
and -summarizing. - The leader may findpit useful to ask such questions as:

- ® How easy was it for you to envision these barriers or areas as
bias free? ’ ‘ ' ‘ :

® Which barrier or area did you find most interesting to think about, ‘
qnd what characteristics did you identify for it?

- o Which was most difficult? Why? What characteristics did you 1liet
for it? ' ) . _ ,

i‘
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VI. SUMMARY, AND CLOSING ~ TIME REQUIRED: 5 MINUTES
In order to summarize the sessiop, the facilitator may wish to
.remind participants that the process that they went through in_identifying
Characteristics of a nonsexist-institution is similar to that which went

into .the development of the regulation to, implement Title -IX of the Educa-
tion Amendments of 1972. She/he ‘may suggest that implementation of the
Title IX regulation js one important step in the attainment of nonsexist
“institutions which can encourage females and males to explore and utilize
their abitities to the fullest.
_ She/he :should conclude the session by reminding participants that
~Title IX requirements will'be considered in detail in the second Generic
Session and should then provide any housekeeping information relevant to

; the next generic session--its time,.location, etc.
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Implementing Title IX-and Attaining Sex Equity:

. ‘ o A Workshop Overview

Participant Worksheet A

Implemgnting Title IX and Attaining Sex Equity is a workshop
deSigned to assist educators and interested citizens to gain (or to
increase): '

X .

e an understanding of the manifestations and the effects Mf sex

discrimination and sex.bias in education :

¢ an-understanding of the requirements of Title IX and its implementing
;ﬁegu]ation, and of the steps required to achieve  compliance
e skills and capability for the deveiopmehy and implementation of
policies, programs, and management systems to ensure educational
~ equity

The workshop “is based on a fifteen-hour training sequence which is

_ divided into five three-hour workshop sessions. Three of these sessions
.~ are called "Generic Sessions;" they are designed to provide general

: information and experiences which are relevant to all participants
attending the-workshop. The other two sessjons, called "Application
Sessions," are designed to provide specialized information and experiences
to persons of different professional roles and to enable participants
o to apply workshop experiences to their individual professional responsi-

bilities. The $equence and titles of the workshop sessions are outlined

o below: '

BN L)
-

LY

‘Generic Session One: "The Context of Title IX"
Generic Session Two: ."The Title IX Regulation and Grievance Process"

Application Sessions A and B: ‘Two'sequential application sessions
focus on the responsibilities and roles of different professional
: aroups with regard to Title IX compliance and the attainment
- of sex equity in education. The partigular groups for which -
' applicatiom sessions are offered should be listed on the workshop
~agenda or by the workshop facilitators. '

“ Generic Session Three: "Planning for Change"
The objectives for 'Eneric Session One include:
¢ to provide participants with an opportunity to assess their awaneness
~of differential treatment of males and females in their institutions
and the impact of Title IX on this differential treatment
e to provide participants with a review of the Tegal context of Title
IX, an overview of Federal antidiscrimination laws, and the opportunity
to assess their skills in identifying discrimigation in postsecqndary

institutions '
v RGW-A
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"~ o to provide participants with an understanding of current sex differenti-
ated patterns of ‘participationin postsecondary education and factors
and barriers influencing women's participation in postsegondary educatioh

¢ to encourage participants to idéntify goals for. nonsexist postsegondary
education

~The objectives for Generic Session Two include:

N
.
3

o to review with participants the requirements of the regula£1bn i
to implement Title IX of the Education Amendments of 1972 . .

® to provide participants an opportunity to assess their qwn under-
standings ,of Title IX requirements by sharing questions and answers
with others ) ‘

¢ to provide participants with an understanding of the significance
of Title IX grievance procedures as a method for resolving complaints
of seX‘discriminathn_and for monitoring Title IX compliance

e to provide participants with information regarding the structural
" components or characteristics of an effective grievance procedure
and an opportunity to evaluate the structure of several samplge

grievance procedures .

® to increase participants’ understanding of and skills related
to their own potential responsibilities for grievance problem
solving ' S

¢ to provide participants an opportunity to increase their skills
in identifying Title IX violations and:in formulating corrective
or emedial actions appropriate to these violations through the’
analysis of sample Title IX grievances :

The objectives for Generic Session Three include:

® to provide participants with an overview of some of the necessary - ,
conditions for change related to Title IX and -sex equity in ’
education and of the types of strategies available for planning
and implementing change efforts in these areas

e to provideupartigipanfs with a framework for diagnosing organiza-
‘tional change needs related to Title IX and sex equity and for
desi§ning action strategies. which would be appropriate for meeting
these needs . A S

o to provide particigahts with an opporgunity'tb-dé&éTBb"ﬁreTiminany
plans for organizational change®which ‘could contribute to the full
implementation of Title IX and achieving sex equity in their institutions

+ @ to increase participants' skills in developing action programs y
' related to Title IX and sex equity for implementation in their. own
Job functioning

' PGW-A
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- Although the specific objectives of the Application Seséions vary
according to the group for which the session is designed, all Application
Sessions are generally designed to provide participants with the opportunity
to:

/

e identify the 1mp11cat1ons of TAtle IX for their own. job functions
™~

e increase their skills for- 1dent1fy1ng ang.alleviating sex d1scr1m1nat1on
and for providing sex equity in the1r own job functions

o consider actions which can be taken in their own job Functions to
ensure Title IX compliance and 1ncrease sex eqd1ty in their edycation

institutions /
N . .
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IMPLEMENTING TITLE IX AND ATTAINING SEX EQUITY--
AN INTRODUCTORY ASSESSMENT

Worksheet 1 ‘ -

N

Think about the po]1c/g§, practices, and prpgrams.of the educat10n 1nst1twﬂ
tion in which you work and/the behavior of administrators, faculty, and staff
members. |

-

1. List as many examples as you can identify of’differentia] opportunity or
treatment of female and male students, administrators, faculty, and/or
staff. '

2. What effo™s have been taken to eliminate sex differentiation and increase
sex equﬁty in opportun1ty or. treatment of students, Gadfinistrators, faculty,
. and/or staff?
) 7




3. What, in your opinion, has been the significance or.contribution of
- Title IX in eliminating differential opportunities and treatment of

female and male students? Of female and male administrators, faculty,
and/or staff? ‘

v ,

»

4. What, in your opinion, are the steps wﬁich hould be taken in the future

to facilitate Title IX implementation and e achievement of sex equity in
your institution? ' , ok




IDENIFYING DISCRIMINATION--CASE EXAMPLES =~ | s/

Worksheet 2

“

. , / .
) Please read through each of the examples below to determine the possible
- areas of discrimination or probable violations -of Federal law or executive

order. Make a note of the law(s) or order you believe is(ane) relevant to each
-example in the space provided. - =~ . o -

,Background Information

¢

State University is responsible for the education of 48,000 students,
6,000 of whom are enro]led in professional or graduate pfograms of study.
The ;student population consists of approximately eight percent Black students,
two percent Hispanic students, one and one-half percent Asian students, and one-
~half of one percent Native American students. Sixty pendent of the students A
are!male and forty percent are female. The majority of the minority students

arelconcentrated in the fields of allied ‘medical sciences, sociology, social *
worT, and education. ' '

: The part-time and full-time faculty, adminidtrators .and counselors number
nearly 2,000 personsy 800 of this group are in tenured positions, 600 are on
career ladders leading to tenure, and 600 are noncareer ladder part-time and.

full-time faculty and staff. Although nearly 20 percent of the total faculty o

and staff is female (4005, only 16 women hold tenured positions. Six Black
males in the social work and education departments are tenured, while the

remaihing 45 minority group faculty are nontenured. Two Hispanic males emp]oyed 

in the Latin American studies department have taught in the University for
five years and are nontenured. The Medical School has ne. tenured female
faculty and two Asian American males who are tenured. The Law School has one
tenyred Black male professor and one white female tenured professor. :

The U:\versity currently receives a tetal of $2 million in graﬁts ahd

contracts from the Federal government and receives funds under the Public Health
Service Act. o -

Example 1

ME;:Terrﬂ and Mr. Greenberg have'tauéht in the English depaég%ent since

¢ September 1973, Both have completed all course work for the doctoral degree
~and are in theﬂprocess of completing their doctoral dissertations. Ms. Terry
teaches three sections of Freshman Composition and one section of Renaissance
Literatuce, whi&; Mr. Greenberg teaches Medieval Literature, Shakespeare, and -
one sectiop of
of $9,800 and.;hay received increases of $200 each year. Mr, Grzﬁﬁberg was
hired at a satary of $10,000 and has been given subsequent incréasés of $500

each year. Ms. Terry and Mr. Greenberg received comparable performance ratings .
from students and colleagues. : : '

Relevant 1aw(s):_4J;

4 [
r {
. . .

reshman Composition. Ms. Terry was initially hired at a salary -+ .

A




- Example 2 ‘ | _Eiﬂ; ' Lo

L

undergraduate students, graduating senidrs, and students of graduate schools.
Although both men and women_ participate 'in all the divisions and schools of
State University, the placément service maintains separate job listings for
men and women and for membérs of racial-ethnic minority groups because some
of the participating employers have stated that they will not accept referrals

State University has a plaﬁéﬁéﬁﬁ:sirvice for studenfg at all levels--

0f students of a particular sex or ethnic group.

Mr. Brown, a Black male, ten credits short of a degree in business, was not’
informed of summer openings in his field and was referred to several camp coun-

- seling jobs. Mr. Smith, a white classmate in the business deparitment, obtained

a summer poSititon in an accounting firm on referral from the placement service.
- " \, N
Relevant law(s):

A

(Example 3

oo

s

Ms. Temple, a Black female, will receive her B.A. degree in art history
from State University next June. Despite an exemplary academic record, she
was not informed of scHtlarship opportunities for overseas study. When the
selection of students receiving scholarships for dverseas study was announced
- by the Upiversity, the group consisted of four.white males and two white females,

all of whom had been notified of the opportunity by the aﬁair of the art history
department. v ' : o

.. Relevant law(s):

Example 4 i
State University requires all unmarried female undergraduate students to
live in university residence halls on campus. The space for such students is
limited, so a cutoff of applications of female unmarried students is made when
~the residence halls have been filled. No similar cutoff for male admissions

is necessary dince unmarried males may live in of f-campus housing.

Relevant law(s):

]

Example 5

When the Black Students Alliance was formed nine years ago., the University
provided the /9 student organization a meeting room in the basement of an old
classroom building.. The Alliance now has a membership of 543. Eight months

© ago, an astrological organization was formed.- The Students for Psychical

Astrology, which has a registered membership of 131, was provided semipermanent
headquarters in four rooms of the newly constructed student activities complex.

A11 of the other student qroups, composed primarily of white students, have
been provided similar senipermanent headguarters.  The Black Students Alliance,
composed primarily of Black students, has not yet been offered similar Semi-
permanent headquarters. '

Relevant law(s):

PN SO
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~of male faculty and students. N

Example 7 = T~

Exampl& 6 - /-

Comprehensive medical insurance is provided for faculty and students of
State University. “Gynecological care for female fdaculty and students is exempted
from coverage under this insurance although no exemptions are made in the coverage

Relevant law(s):

L3 . ~
~

The competitive sports program for women at State University has traditionally
been limited to participation in competitive basketball and volleybali. Although
intercollegiate and intramural teams are provided for women in these sports,
the program can serve only a limited number of interested female students. -
Further, these women's teams are not provided support equal to that provided
for men's teams. Female students must provide their own uniforms, and pay their
own expenses during travel to games. :

N \
_ Recently a new fieldhouse was completed. The new facilities include a pool
Which will be used by the men's varsity swinming team. The University Athletic
Department has made plans to provide a women's swimming team which will use Tﬂnﬁ
old, nonregulation size pool that has been abandoned. '

. -

.Re]evant Taw(s):

Example 8 o v, |

Ms. Valdez has completed three years of teaching in thé School of Education.

~ After two and one-half years, she applied and was considered for tenure. She

received notification that tenure was depied because she had recently married

Mr. Cruz who already held a tenured position within the University. It is a
regular practice of facul'ty committees within the University to deny tenure to v
female faculty on grounds of nepotism, although no such denial is required by .
University personnel policies.

Relevant law(s): . -
A . ] &

. _ ' | ‘
E«x+éi_ln ] e__ 9__ - . N ) ’ * . . /
Some three years’uxu‘Mr. LaBelle, a Black male, was approacﬂga about
accepting the position of affirmative action officer for the University. It
was suggested that if he performed. well in this job, it would increase his
chances of obtaining a central administrative position in the University. Mr.

LaBelle accepted the offer; he was worked hard in his position as afftrmative

* “action bfficer and has received commendations for his performance.

During the past year Mr. LaBelle has applied for other central administra-
tive jobs when openings were available. Each time he has peen interviewed and
told- that his fine qualifications have been recognized, but that it is not
possible to promote him to another job right now siice the affirmative action
position requires -a minority staff person to give it credibility.

Relevant Taw(s): .

PiW-2 70
(pace 3) - .
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. Dr. Como, a faculty member in the School of Allied Health Professions, has
an M.D, degree.and several years of teaching experience working directly with
‘students enrolled in dental technician programs. Although she has worked as
a colleague with Dr. Epstein since he joined the faculty two years after her
arrival, she finds that she is being paid $4,000 less salary despite the fact
that they occupy equivalent positions. It is a]squlear that Dr. Eg;éyin has
been encouraged to develop proposals for the funding of additional pfrojects,

while she has struggled for a year to gaTh approval of the School to app]y for
~outside fund1ng

o

Relevant ]aw(s);- o, / | _ | .

-
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~ NONSEXIST INST-ITUTIO{S--HOW WOULD THEY LOOK? | ‘

worksheet 3

\
L1sted be]ow are a pumber of the areas in which sex discrimination and sex
bias are manifest in institutions of postsecondary education. Under each, write

the characteristics of the area as jt might ex1st if it ‘were free from sex discrim- .
ination and sex bias.

I. Inst1tut1ona1 policies and pract1ces related to student part1c1pat1on

- adm1ss1ons and po]1c1es practices
% !

\

3 .-

i f
- financial aid policies and practices

P} .

«.'Q&]ers ’ '
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. ‘ "
: . IT. Student programs ey
. - counseJing services ' .- '%
‘ P . ’ . . — [ y
v ,
. A}
L
“~
[} 1 4 *
-.health services ' : :S
- ” +
’
‘,Q ) = . . ) N
- special Services/programs
* LY
. 1 - .
i ' %
\ . )
[ 3 N N
- athletics . ,
w N ‘ A
. o
)
~ others
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. ‘ DENTIFYING DISCRIMMATIONS-ANALYSES OF CASE EXAMPLES ~ -

‘.«0.
~‘Append1x‘A o

(For Worksheet «29 *

Exanple 1

Title IX of Ehb 1972 tducation Aﬁendments, Title VII of the Civillﬁ!&ts

Act, Executive Order 11246,, and the Equal Pay Act: .

Male and female” instructors carry1ng out equ1va1ent job respons1b111t1es
must be paid comparably. Sex differentidtion in pay (eitherin initial pay
level and/or pgriodic 1ncrea%es) without “evidence of substantial differences
in the job functions or qssignments is discniminatory.

Examgle 2

Titles VI and VIT of the Civil Rights Acta\TTtlg IX of the 1972 Education
Amendments, and Execut1Ve Order 11246 : : *
\ b
Maintenance of job referral lists on the basis 0f race or sex is clearly
in V1015${Dn of Titles VI, VII, and IX. The University is also subject to
Executive Order 11246 bxtasrtue of its Federal contracts and grants.

Example 3
Title. VI of the Civil Rights Act:

K

Practices that provide différential treatment of students om the basis of
race are prohibited by Title VI. Discrimination on the basis of race in the
notification of!students regarding fipancial assastance opportunities would be
prohibited. ' o N .

Example 4 . Co,

Title IX of the 1972 Education Amendments:

[}

Differential housing requirements for femalo and male students violate
Title IX requirements for nondiscriminatigp fin the treatment of students.
of such policies as a means of limiting ﬂ admissions of females would also
be in violation of Title IX regulation r€QUirements for nondiscrimination in
admissions to public undergraduate institutions.

. ’

Example 5 T

TNtie VI of the Civil Rights Act:
. Tit]q VI prohibitions of race discrimination apply to most activities of
a recipient education institution, Differential treatment of Black students -
with regard to access to school facilities would be clearly discriminatory.

. ‘. N ' '
Appendix A

(page 1)
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: ."A’, and the Equal Pay Act:

. Example 6 o SN

- Title IX of the 1979 [fducation/\mendmenh\ﬁtle VI of the Civil Rights
Act, and Executive Order 11246: - . ' -
_ \‘;“Differenfial\provisjon of medical insurance apnd health services for male
cand “female students and employees is prohibited by Title IX. Differential
health serviges and benefits for female faculty members is also in violation of .
Title VIY‘O‘fthe Civil Rights and Executive Order 11246,
R . ' *

Example 7 7 :

o A -
fitle IX O{athéxrgjg-Education~Amendments:‘,

The regulation implementing .Title IX requires that education institutions ¢
effectively accommodate the ifiterests and abilities of students of both sexes
in club, intramural, intevscholastic, and intercollegiate athletics. In pra-
viding this opportunity, institutions must ensure that male and female a;h]é@es,

are not -treated djfferentially with regard gto such variables as: A \\
. . - . r f ‘
S brovision gf equipment and supplies A . ‘\
I ‘e scheduling of games and practice times - \
“ e provision of travel and per diem allowances - ‘
® coaching and academic tutoring -
°

locker room; practice and competitive facilities

and several others. The case example indicates that the University does not

a‘e@uately meet the interegs of females in its athletic programs and does not
pfov ide gupport for ‘the females’who do participate in athletfs which is equal
to thft provided for male athletes. Such practices are prohibited by Title IX.

Example 8-

Tftle IX of the;4®72 Fducation Amendments, Title V]I of fRe C?;?T\Rights
Act,;Wapd txecutive ‘@rder 11246: ) ‘

Although the Title IX requlation does not prohibit nepotism rules, they
are prohibited when applied in a manner which results in a disparate impact on
one sex. In this situation, the lack of policy specification would contribute
~to the potentially selective use of a nepotism prohibition as a practice to deny
tenure to female$ on the basis of personal preferences or biases. -

PRSI Ay RO

Example 9 © . ’ ,fi o]
P \

L]

- Title VII of. the, Civil Rights Act and Executive Order 11246:

The assignment of an employee to a position on the basis of race would be .
a violation of equal opport Wty principles.  An applicant - or employee is legally .
entitled to consideration'fbi positions on the hasas of his/her qualifications
for those positions and without regard to hJs/her race, )
. ¥

~

.Example 10

% Title IX of the 1972 Fducation Amendments, Title ¥11 of the Civil Rights
Act, Fxecutive Order 11246, Titles VII and VIII of the Public Mealth Services

Appendix ‘A

-~ (paye ?)
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The differential payment of male and female employees carrying out ° } ' f
equivalent jobs 1is discrim‘tory. It is prohibited by the laws and the order
listed, ) .
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