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.Preface

This session outline and the accompanying participant materials comprise
one compgnent of a multicomponent workshop package deveToped by the Resource
Center on Sex Roles. in Education under a subcontract with the Co¥incil of Chief
Staté School Officers (CCSSO).  This package, entitled Implementing Title IX
and Attaining Sex Equity: A Workshop Package for Elementary-Secondary Educa-
tors, 1s designed for use by persons wpTementing training or staff development
efforts for education personnel and interested citizens in the -implementation

v of Title IX of the Education Amendhents of 1972 and the attainment of sex
. equity in elementary-secondary schools. . '

_ The workshop package was field-tested by subcontractors in 11 regional
workshops as a part of the-CCSSO Title IX Equity Woskshops Project. This

' project was fynded under contract 300-76-0456 with the Women's Program Staff,
U. S. Office g})Education, Department of Health, Education, and Welfare.
Funds to support the printing of participant materials used in the field-test
workshops were provided by the National Institute of Education, Department of
Health, Education, ‘and Welfare. - .
: Shirley McCune and Martha Matthews' are the coeditors of the Worksho
Package. This session outline and -participant materials were developed Ey
ShirTey McCune and Martha Matthews; Martha Matthews' time was partially
supported by funds from the Ford Foundation. Persons who have authored or
contributed to other outlines and materials within the total package include: .
Linda *Stebbins, Nancy Ames, and I1lana Rhodes (Abt Associates, Cambridge, Mass.);
Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Résource Center on Sex Roles in .
Education, Washington,-D. C.); Myra Sadker and.Dayid Sadker (American University,
Washington, D. C.g; Barb Landers (California State Department of Education,
Sacramento, California); and Janice Birk (University of Maryland, College*Park,

The CCSSO, the Resource Center on Sex Roles in Education, and the coeditors

. of the package gratefully acknowledge the assistance and advice of' M. Patricia
Goins, Project Monitor, Women's Program Staff, U. S. Office of Education, and
Joan Duyal, Director, Women's Program Staff, in the implemeritation of the con-

- tract. Grateful acknowledgement s also given to Sarita Schotta, Senior Research
Associate, National Institute of Education for monitoring the contract which
provided funds for the editing and printing of the field-test materials.

Special gratitude is extended to the personnel of the 15 organizatipns who field-
tested the Package in regional workshops for their efforts, their patience, and
their support Throughout the implemenetation of the Title IX Equity Workshops
Project. These organizations and the project contact person in each inglude:
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Organization | o . Contact
New England Equal Educa- ., Martha 0'Reilly
~ tion Center ) 4
38 Woodland Street iy
Hartford, Connecticut 06105 . .
New York State Department - Mae Timer
., of Education
99 Washington -Avenue . ‘
Albany, New York 12230
West Virginia Department of Tony Smedley
Education - ‘

Capitol Complex, B-252

Char]eston, West Virginia -

25305 ’ . P
University of Miami ~Rita Bernstein
P. 0. Box 8065 -
Coral Gab]es, Florida. 33124

Michigan Educat1on Associa- RubyIKing )
tion . \ :

- P..0. Box 673

East Lansing, Miqh1gan 48823 .

" Northern I11inois University ~  John M. Nagle

101 Gabel
DeKa]b IT1indis 60115

Dallas Independent Schoo] Frances Allen
District b

3700 Ross Avenue

Dallas, Texas 75204

Center for Edycational ~., Murray Hardesty
Improvement. ) e
Unjversity of M1ssouri“ Vo

408 Hitt Street °~
Columbia, -Missouri 65201

Educat1on Commiss1on of _Jean'Kennedy
the States
1860 Lincoln Street \\ .
- . Denver, Colorado 80295 'y
I ' “‘_ "
California State University Barbara Peterson

Fullerton,.California 92634

Northwest Projects Office Kathryn Preecs \L,

,for Educattonal Service

"Portland State University

P. 0. Box 75 T A
Portland, OreQOn 97207 '
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- IMPLEMENTING TITLE IX AND ATTAINING SEX_EQUITY:
- ] E VORKSHOP PACKAGE -
S . ) . « _ .

IntrodUction

()

_ Title IX of the Education Amendments of 1972, thé Federal law which
_prohibits sex discrimination against the students and-employees of .

. . education agencies and institutions recéiving Federal financial assistance, !
was enacted in June |1972; the regulation to implement the legislatiom, which
defines the specifi criterta against which nondiscrimination is to be L
assessed in the various policies.and practices of education agencies and. =
institutions, was issued in June -1975 and became effective in July of that'year. .
Despite the passage of years, however, full compliance with Title IX is far
from a reality in most agencies and institutions throughout the country, .

.and equity for females and males in education ha$ yet to be attdined. . -

‘ Although significant progress has been made in d number of schools and
school systemsy-the basic required Title IX compliance prockdures have been
implemented, students and employees tlescribe their "increased awareness"

/’Of the problems of sex .stereotyping and sex discrimination, and concrete y
¥ improvements are dpparent with regard to equalization of athletic budgets ¢
for female and male sports or to integration of previously sex-segregated
.courses--in most caSes,‘konsiderable-change rémains to be made if full
compliance and sex equity are to be integrated and.ref1ected throughout the
policies, programs, and practices of an education agency or institution.

If the necessary change is to occur, educators must move beyond paper
compliance and problem awareness in order to develop the skills and competencies - .
fequired for problem solution. Educators, Tike all other human beings,

need support and direction if they.are- to translate legislative or administra-

tive mandates for change. into the actual delivery of nondiscriminatory and

sex equitabl® services. - : ’

Many methods may be used to support educators in the change process--
. written information may be distributed, consultation may be made available,

. briefings.or meetings may be conducted, training programs may be implemented,
demonstration programs may be undertaken, and evaluation and reinforcement
systems may be installed. The needs apd resources- of a particular education
agency or institution will determine the forms of support which are most
appropriate. One of the most frequently used methods of supporting change

o, by education personnel is the inservice \training workshop. In many situations,
- the inservice workshop is a cost-efficient way of reaching large numbers of ”
< personnel in a single effort and of providing assistance in skills development
' “to these personnel. Implementing Title IX and Attaining Sex Equity: A '
Workshop Package has been designed to support the 1mp1ement3tion of such a
workshop. . - '
The Development of the Workshop Package - o : - .

Implementing Title IX and Attaining Sex Equity: A Workshop Package
was developed by the Kesource Center on 3ex Roles in Education. for the
- Council of Chief State School (fficers' Title IX Equity Workshops Project
; during 1977 and 1978. *The Titlae IX Equitx’Workshops Project was funded o

': . . I-] o -

o




under an 18-month contract for "National Regional Dissemination Workshops

and Development of Technical Assistance Materials for Title IX of the 1972
Education Amendments” by the U. S. Office of Education, Department of Health,
Education, and Welfare, under funds authorized by the Women's Educational
Equity Act. - ' .

L)

-

The purpose of the project was to develop and‘field test a training
package whith .could assist educatioh personnel and interested citizens to
gain: -y ' . :

e an understanding of the manifestations and the effects of sex

difcrimjnation and sex bias in education .
e an understanding of the requirements of Titlg/ IX and. its implementing '
regulation, and of the steps required to deve compliance

! ’ : , |

o skills and capability for the development and implementation of
< policies, -programs, and management systems to ensure educational
equity '

%
)

The terms of the contract required that the pé%kage developed must be suitabie
for: _ S ' ' :

o use with groups representing all levels of educatign from elementary -
through postsecondary

4
[}

e use at the local, stdte, regional, and national‘levels

® use without extensive reliance on consultative assistance or on
matsgials outside the package itself

In order to address ‘these requirements, .it was decided that the training’
package must be developed according to the following considerations: *

¢ Because’ of the differing needs, experiences, and frames of reference .
of elementary-secondary educators and postsecondary educatiors, "the"
training pack;ge would need tp be two training packages--one for
elementary-secondary "dgators arfd one for postsecondary educators.

" o Because the training package needed to be suitable fos use with a
wide variety of groups, it woyld need to include a wide variety of ,
information anh activities ranging from "awareness level" to more

o  advanced skills-development and action-planning levels.

s Because the.training package needed to be suitable for use by personnel
without extensive background in training or consultation and % T
materials resources, it would need to provide specific step~by~step
instructions for the implementation of training as well as all
matersals which would be required for. the implementation of training.

. - - , ) J
A1l of these considerations are reflected in the form and content of the
Workshop Package as it is now pyblished:
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specificationsfor the Packade were reviewed by more

than 90 Teaders in edugation in March 1977. - TRese.ledders were asked to
evaluate the plans ‘and\suggest modifications in Ejght of: '

\

o'their assessment oR_ the traihing and.xechﬁica\'é§sistance needs of_.
education institutions and agencies related to th attainment .of
Title IX compliance and sex equity S

4

e their evaluation of strategies available fbr meeting-tdentified ,_'
training and technical assistance needs ' o ~

® their knowledge of resources which would facilitate the development. -
and dissemination of the Workshop Package . ] ' .

-
R .

Working drafts of the Package materials were field tested and evaluated in
19 workshops implemente by subcontractors-in the various HEW regions.-
Eleven workshops for’ elementary-secondary educators and eight workshops for

postsecondary educators were implemented from September 1977 through January -

1978. Ouring the field.test workshops, the Package was evaluated by work-
shop facilitators, workshop participants, and on-site evaluators. Final
copy of the Workshop Package was completed after analysis of all of the
evaluations obtained during the field test workshops. .

An. Overview of the Workshop Package

v
]

Both the Worksho

p Package for Elementary-Secondary Educators’and the

Workshop Package for

Postsecondary Educators provide training session out-

I1nes and partici

"Generic Sessions"

pant’s materials for a fifteen-hour workshop sequence on
Title IX and sex equity in education. Each package is organized according
'to five three-hour workshop sessions. Three of these sessions are termed

; they are designed to provide general information and

experiences which are relevant to all participants attending the, workshop.
The other two sessions, called "Application Sessions," are designed to
provide specialized information. and experiences to persons of different ~
professional roles and to enable participants to apply workshop experiences
to their individual professional responsipilities. Each of the components
of the Workshop Package carresponds to ome three-hour workshop sessiony
a component includes both a detailed step-by-step session outline for
facilitators and the materials designed for participant use during the -
workshop sessions. L o
/ , . .

The sequence (and tit]e;) of the workshop sessions for elementdry-
secondary educators is outlined below; there is a written componént in the
Workshop Package for Elementary-Secondary Educators which corresponds to

(and bears the same title as) each of these workshep sessions.

- x " wn——r
Generic Session One: "The Context of Title IX"
\ .. . ’

Generic Séssion_Two: "The Title IX Regulation and Grievance Process®

Application Sessions A and B: ,Two sequential application sessions
focus on the responsibilities and roles of six different groups
with regard to.Titie IX compliance and the attainment of sex
equity in education. Application sessions focus on the following
roles and responsibilities: ‘




.'. a-The Administrator s Role e _ - _ l v
T v Session A ~ "Ensuring Procedural Title IX Comp11ance
T ' Establjshing a Fﬂgndatipn,for Sex Equity"’ o
o Session. B - "Monitoring Title IX Imp]ementat%bn" g{\‘
- The Teacher's Role . S ‘ . oo
N } Sessign A - “Identifying and Overcoming Sex Bias in Classroom
\ Management" -~ . ~ , ! y
| Session B - "Ident1fy1ng and. 0vercom1ng Bias ‘in Instructfonal .
Materia]s“ 6 , BN

' . )

The Counselor's Role

. ' " Session A - "Identifying and 0vercom1ng Bias 1q "Counseling
- and Counseling Programs" -

Session B - "Ident1fy1ng and 0vercom1ng Bias 'in Counse11ng |
Materials" - . -~ | |

-

/

‘The Vocatignal Educator's Role ’ : //r”

* Session A - "Oxercom1ng Sex D1scr1m1nat1on and Attaining .
. Sex Enuity in Vocational Education: The Social/ .
Educational and Legal Context"
' ) -~ . ' d
Session B - "Overcomify Sex Discrimination and Attaining
Sex Equity in Vocational Education: Recognizing
and:Cogbating Sex Bias and Planning for ‘Action"

The Physical Act1v1ty Spec1a11st 5 Ro]e I .

Sy
=2

oty x i

]

*Session A - "Achieving Sex Equity in Physica] Educat1on and
' Athletics: .Legal Requirements and the Need for
Change" : .

BN Session B - "Achieving Sex fquity in Physical Education and
Athletics: Analyzing and Planning for Action®

~
®

The- Commun1ty S Ro]e

-

.1:'.,.:_-
]

‘Session A -."Bui]ding a Knowledge Base for Change" '

Session B - "Building Skills for Change"
& : ¢

Generic Session Three: "planning for Change"

/

The obJectives for Generic Session One 1nc]ude -
- e to provjde participants with an opportunib/ to assess their awareness
- of differential treatment of males and fema]es in their schools and
the impact of T1t19 X , g

R o S

Lt
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e 'to brovide'pgkticipanﬁﬁ with a review of the legal context of Titie
[X, an overview of Federal antidiscrimination laws, %nd the oppgrtunity’
to assess their skills in 1denq1fy1ng,discriminatton in schools

L]

e to provide partXcipants with an under%tanding'of differentia[ sex-role
socialization as it is.manifested in schools - '

o to gncoukage participants to identify goals for nonsexist education

The -objectives for Géneric Sesiion.Two include:
0 to review with participants the requireqpnts of the regulation to
 implement Title IX qf the Education Amendments of 1972

® to provide participants ah opportunity to assess their own understandings
‘of Title IX requirements by sharing’ questions and answers with others

e to provide participants with an.under&tanding"ofAthe significance of
- Title IX grievance procedures as a method for resolving complaints of
- sex discrimination and for monitoring Title IX compiliance

® to provide participants with information regarding the structural [: ;
components or characteristics of an effective grievance procedure
and an opportunity to evaluate the structure of several sample

~ grievance procedures
. /7

1 4

e to increase participants' undérstanding of and skills related to their
own potential responsibilities for grievance problem solving

® Lo provide participants an opportunity to increase their skills in
identifwing Title IX violations and in fortulating corrective or
remedial actions appropriate to these violations through the analysis
of sample Title IX grievances ' ; ' '

The objectives for Generic Session Three include:

\ ¢ to provide participants with, an overviéw of some of the nécessar%//
- -conditions for change related to Title X and sex equity in educétion
and of the types of strategies available for planning and -implementing
'+ 'change efforts in these areas ° ‘ :
‘ -
® to provide participants with a framework for diagnosing organizational
change needs related to Title LX and sex equity and for designing
action wrategies which would be appropriate for meeting these needs
¢ to provide participants with an opportunity to develop preliminary
Plans- for organizational change which could cantribute to the full
implementation.of Title [X and achieving sex equity in their districts

¢ to increase participants' skills in developing action progrgms related
to Title IX and sex equity for implémentation in_their own job functioning -

A?thbugh the specific objecti@es of the Application Sessions vary

according to the qgroup for whicn the segsion is designed, all Application‘
Sessions are generally designed to prov de participants with the opportunity

to: .




i1 . ‘ . 4 1
o identify the 1mp11cat10ns‘of Title IX for their own job functions

o incraase their skills for 1deqtify1ng and alleviating sex discrfminatiqn
‘and for providing sex equity in their own.job functions -’ ’

¢ consider ac ons ‘which can be taken in their own job functions to. -
ensure Tit1e™IX compliance and increase, sex equity in their education

. agencies and 1nst1§ﬂti3§s - . ‘ '

1,

V-

‘ A]thoqu}fhe content  of the Package for Postsqcondary Educators has been
designed to address the unique needs of personnel of postsecondary education
institutions, its organization and sequence parallel those of the Package for
Elementary-Secondary Educators. <The'three Generic Sessions, although different
in content, are the same in title and objectives as those for elementary-,
secondary educators.. Application Sessions for postsecondary educators
incdude: The Administrator's Role, The Counselor's Role, and The Teacher -
Educator's Role. (Application sessions for facuTty, for student services
personnel, and for physical activity personnel have been developed in draft
form and may be published in the future.) '

Materials which supplement the basic components of .the No?kshop Packag;\\‘
are also available. Two Participant's Notebooks, one for elementary- .
secondary educators and one for postsecondary educators, have been developed.
.These Notebook's contain all the worksheets used by participants during the
three Generic sessions; they also include substantial reference material

which highlights or expands the content presented in these sessions, and ’
“an annotated listing of resources relating to-Title IX and the achievement

of sex equity in education. (Although the Generic Sessions may be implemented
using only the participant's materials included with the session outlines,

the reference material and resource listing included 1in the Participant's

" Notebooks make the use of these notebooks desirable wherever possible.)

A Final Coftext for the WOrkéth Package -

Threg major assumptions underlie the total Workshop Package,aassumptions
which shguld be kept in mind during its use: '

o Title IX js oneiggf{ of a total educationa1;§Qu1§y movement .

Title IX is an evolutionary step in our nation's efforts to provi@;\\\\\
equity for all citizens. Our experience with years of attempting to _ -~
eliminate race discriminatton and _bjas in education provided the

foundation for our understandings of sex,.discrimination and for the
strategies and technokogy whi¢h may,be used in 1ts elimination. -.

Anyone working tb attain educational équity must remember the
multiple ways that equity may be denfed--on the basis of race; national
origin, religion; cultural identity; sex; mental, emotional, or °
phy®ic¢al handicap; and social class--and work to ensure that the needs
of all students are provided for. *

o Jur pation's concern for_ggycat1ona1dggy1ty is a reflectton of changes
Tn our society; tne achievement of edugational equity is a cxuclal
step in ensuring the survival of a_viable socfety.
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Our nation's concern for human and civil rights of various groups .
~is rooted 1n the evolution of our society as it is affected by widespread
social, economic, and technological change. Schools have the : "
responsibility for preparing all students to participate in and to |
deal with these changes. Failure to achieve educatiopal equity 1imits
the potential attainments of our future society. Educational equity
fs not just a moral goal; it is a survival goal. :

o The movement forieducationﬁ].equ1ty is_an jmportant vehicle for

0

educatibnal reform. | : -

Educators-can be proud of the many accomplishments of our educational
system. Despite these accomplishments, however, the changing nature
of our society demands that we move on to greater achievement, Efforts
to attain educational equity can contribute to implementation of many
of the basic educational reforms which age needed. The greater
individualization of instruction, the prgbaration of students for a

variety of 1ife roles, _and the involvement of students in learning -7

how to learn--these reforms are possible within the context of
educational equity. ‘
. ) -
[t is hoped that the Workshop Package and materials will assist its
users in actualizing these aésumptions‘ana'providing greater equity and higher
qua]ity.education for all student§. ' ' '

*

t 1
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HOW TO USE THESE MATERIALS: . _ .~

»

The followfng materials are one,compo)ent of the mu]t?cohponent work«
shop package Ipiplemegting Title. IX and Attaining Sex Equity. They -provide
resources aj;]a step-by-step guide for implementing one three-hour workshop
session, whig¢h is one -session within the fifteen-hour workshop sequence
out1ingd in /the total Workshop Package. -

4

‘ The,materiaT in this session outline may 62 used in several ‘ways:

.. @ as the design and'supporting'mat¢(ia1 fdr a'three-hour session which
v 1s presented as part of a 15-hour (two and one-half day) workshop on -
Implementing Title IX and Attaining Sex Equi{y _

® as the design and supporting material: for one of a series of five three-
hour sessions utilizing the Workshop Package as a basis for a sequence
of periodic.seminars on Title IX and sex equity for education and/or
community personnel L .

¢ a5 stimulus material for the adaptation “and design of other activities
or materials which can assist education personnel in achieving sex
equity (e.g., information packets, self-instructional materials,. etc.)

AR

® as resources for teacher education programs
e as-resourgeshfor.ﬁraihingepf~tra1ners,pnpgrams
s R . . ( .

Implementing Title IX and Attaining Sex Equity: A Workshop Package
h9s been developed to facilitate 1ts implementation by pérsonne! with
limited experiefice in workshop implementation and/or the subject matter
which is relevant to consideration of sex equity. It is beyond the scope of
this publication, however, to provide the background information on workshop
design, implementation, and evaluation which would otherwise be desirable.
Education personne) reviewing the package or considering use of any pdckage
component may nonetheless find it useful to Teview the following questions
which 'should be considered with regard to use of this or any other training
design. ) °

1. Is the workshop session design appropriate for the purposes’ of.
groups for which Tt may be implemented? ‘

, . N .
The Workshop.Package Nas been developed”to address the needs of education
personnel with a diyersity of experience and familiarity with régard to

#Fitle IX and sex equity. The workshop package sequence begins with a

" consideration of the need and rationale for Title IX; it moves through a
detailed review of the Title IX regulation and the Title 41X grievance processy
it proceeds to an examination of the application of the Title IX regulation
and sex equity principles to the particular day-to-day job functions of various _
groups of education personnel; and it concludes with an overview of the
change process and an opoortuni;;/l6r participant action planning related )
to Title IX compliance and the achievement of sex eauity. . ’
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Norkshop p1anners and training pergdnnel should carefully review both
© . the general objectives of each workshop session and the purposes of specific
session activities (both are listed in the session outlines) in order to
ehsure their relévance,and ‘appropriateness to the particu]ar needs of their
"~ intended workshop target group. o ‘ . .

-y

v Sim11ar1y, workshop planners should 5150 review the training method—
ology suggested in the outline for its suitability for situational needs.

. The processes or methods.used in conducting any workshop should be selected
for: _

¢ their appropriateness to workshop objeCt1ves -
e their appropriateness to. the styles and sk1lls of ava11ab1e workshOp
facilitators . :

A

e ‘their provision of sufficient diversity to acCommodate different
Qart1c1pant learning styles ’

-

~ Because the objectives of the workshop package emphas1ze the de11very
of cognitive information, it relies heavily on the use of 1ecturettg&a .
question-answer processes. The skills required of workshop sessio [
facilitators for the presentation of .these activities are also lggs Spec1a11zed
than thase which are required for the presentat1on of more affectively oriented
activities: . =0 s . -

~

A1l session outlines also involve the use of personal inventory and
skills testing or skills practice activities performed by participants
individually, as well as small group d1scussions and action- p]ann1ng
activities. These are included in order to: £

e provide participants an opportunity to practice re]evant skills
and to receive immediate feedback. -, . .,

® provide part1c1pants an opportunity to share react10ns and to
develop small support-grodpss - "

activities

,// , e accommodate the needs of partic3pants for exper1ent1a1 1earn1ng

e increase the informa]ity hnd'ver1eﬁy of workshop acti'vities

These procedures- or methods suggested in the training design may be
adapted to reflect a different emphasis in objectives or to reflect the
d1ffere‘t syles or skills of workshop session personnel. - In considering' !
the procedures or methods used in any workshop, 1t’1s usefu] to evaluate ’ l

whether:

(4 . i AT .
v ' A) they provide a mixture of affective, cognitivk, aWd experiential -
activities sufficient to accommodate the d1versity of participants !

M/r~ , learning-styles ‘ \

. | '
8) they foltqw a logical progression from awareness building, to .
‘problem exploration, to skills assessment or development, through
stimulation of the-wpplication of workshop information by part1c1pants,
in their relevant persona] or professional act1v1t1es
510 .y . R
4 r'( 1. '()\ ¢ ~ y

-
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2. How much flexibility 4§ desirable ih implementingsa session outline?
‘ ? : « .- -t
The session outline is intended- as a gquideline fér the implementation \
'of a training expenience; not as a prescription that must be follewed with- ." \
out deviation. .The activities and ‘sequénce outlined in this session have .
) been field-pested successfully with a variety of groups, but it should be
.. '\ recognized that no gingle desigr is appropriate for all situations. Faweilita- _
’ tors should use the outline to assist them in’meeting the needs of participants Y
. ‘rather than as a constraint to necessary flexibility., -

A k]

 Flexibility. is critical ‘with regard to observance of t sted
timelines which have been provided in the session outline. . Theg&-timelines
tend fo be highly concentrated. [t will require most facilitators and groups
to move at a brisk pace if all of the activities are to be completed in the ’
time allowed. (Mbst of the sessions could benefit from an expansion of '
tihe allocated to each activity.) The timeljnes are general suggestions
on)y;.some groups of participants/may ™ need fé\ipend'more time on a single
activity than is indicated ih the outline and ay be able to omit another
activity, while others/may fingd it impossible to move through the entire
sequence of activities in the time available. The facilitator(s) must be
sufficiently famfliar with the training degign and activities to determine
the modifications which may be appropriate to a particular situation or ” oy
group. - "

The pripary guideline which should be observed in the ihplementation
of the training activities is that care should be taken to meet the needs
of "the majority of the participant group. Facilitaters should avoid

v modifications which may address the needs of only a few participants and
attempt to meet the.needs of individuals durjng“;reak periods or after the
workshop,without'detain?ﬁ@ the entire group. ‘ p

3. How can the workshop activities and.seqhence be adapted to fit
shorter periods of time?. -

Although the sessiop outlines were desigied for implementation in .
three-hour periods, it is recognized that it may be necessary to modify the
session for implementation ¥n a shorter period of time. When this is

b necessary, the facilitator(s) should review the objectives of each suggested
actigity carefully before making a decision about which activities would
be most appropriate. If this modification is necessary the facilitator(s)
snould consider,the fodlowing: ' ‘

s

A) Carefully review the sequence and the butld-up activities provided
in the session outline, Fach session outline has been developed
" to include each qf the following components: ' )
¢ Needs assessment activfty/exercise--Session oltlihes begin
with an introductgry activity whith can involve the group in
the session, allow individuals to express initial concerns and ¢
provide the facilitator with general information about the .
. perceptions and experience ¢f the group. This initial experience
's a key method 6* judging the-specific needs of the group
and estimating tne optimal pacing of the session activities. -

-

"o
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¢ Cognjtive‘gbtivities--Each session out1in& includes a lecturette(s)
to introduce new concepts and activities. These are designed

_ to increase participants' understanding of particular problemsﬁ“ :

related to sex equity and of the steps to be taken and. the
. principles to be followed in achieving sex equity. The amount
.,of information prov1ded in‘a lecturette can be reduced if the
. group has had previous exposure to the concepts being presented.
Even with experienced groups, however, it is useful to provide
) a summary of the key points included in the lecturette to ensure.
that all members of the group have a common frame of reference
for subsequent act1v1t1es

.0 Experient1a1 activities--Experiential activities provide an
opportunity for participants to apply the concepts presented
in cognitive activities to situations . in educational practice.
The purpose of this activity is to ‘help participants assess
for themselves the implications of the 1nformat1on presented
for day-to-day activities.

° Ski]]s practice activities--Each session -outline includes a
number of activities which are designed to give participants

. ‘an opportunity to practice some of the skills which are
necessary for the application of sex equity principles and to -

~ obtain. immediate feedback regarding their efforts.

e Action-planning activities--Each session outTine encourages
participants to begin to identify specific steps which they
or their education agency can take to promote full implementation
of Title IX and/or to attain sex equity in their activities.
These action-planning Steps are crucial to the application of
the information prov1ded in the workshop package. They shauld
not be eliminated and in fact, wherever posstble, it would be
desirable to expand the amount of time devoted to action planning.
This 1s particularly relevant.when participants work together
in the same education agency.

a
.

Jn most cases, it is desirable to reduce the amount of time devoted

to each of the various types of activities provided rather than to
omit any of the mavor components of the session dutline. &

) Provide part1c1pants with reading mater1a]s prior to the workshop

ses.non \

[f the workshop t1me is limited, it may be possible to reduce the

-amount of time devoted tn the workshop activities by providing

participants with materials which can be read prior to the implementa-
tion of the workshop. [f the facilitator believes that this is
desirable, a summary of the information provided in lecturette or |
1nformat1on sheet form may be’ d1str1buted to part1c1pants prior. to

the workshop. '

Reduce the amounf of time sppnd on’ exer<.)@s and workshepts

One way *that the timel! nes for the session can be cut is to ask

part1C1pants to consider on' / a limited number of cases or s1tuat1ons
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presented in their worksheets, suggesting that others be completed
some time after the workshop. (If this'is done, -the facilitator
should make certainto explore those Ttems selected for use in thr
group in sufficient detail to clarify *for participants the basic
principles reflected in the worksheet.) 1In all instances, the

+ facilitator should emphtasize ‘ways which the participant materlgls“

may be used after the .warkshop. \ , -

4. MWhat personnel are needed for the implementation of the session
outiine? ) .

- Although this session outline has been developed to facilitate its
use by personnel of varying backgrounhds, the selection of personnel to
facilitate workshop activities is a critical; factor in the implementation
of. any session. While .the session outline may be implemented by a single’
facilitator, it Y¥s desirable to utilize % team of two or more facilitators.
Use-of a team has the following advantages: -~ & - ’

¢ it increases the 1ikelihood of ensuring both conptent expertise (know1~
. edge of Title IX and sex equity principles in education, of the
structure of education agencies, or Federal and state nondiscrimina-
tion laws, etc.) and process expertise (know1edge of group dynamics
and skills in group processing and training) in the,delivery of  the
session outline = - ( ’ ’

o it mqkes it possible to demonstrate nqndiscriminatian by use of a
“training team on which both females and males and members of racial
and ethnic minority groups are represented :

¢ it makes it possible to increase the diversity of training styles
and areas of ‘expertise, and thus to accommodate the diverse learning
styles and needs of workshop participants .

If a facilitator team is utilized, it is important to desigrate one or two
persons. .with responsibi}ity for providing continuity and direction throughout *
all workshop activities. Persons with responsibility for workshop administration
and for such tasks as participant registration, distribution of materials, -~
and general problem solving,should also be designated,-particular]y when the
workshop involves a large nuymber of people. ' 7
_ | ‘ @ L

5. How shpuld facilitators prepare for the implementation of the .

workshop session? ' ,

Effective implementation of the training session requires careful.
~facilitator preparation. Facilitators shouid take ample fime to do the -
following: .

"o thoroughly review the session outline and all participant materials

o'prepare notecards outlining the sequance and the general directiqns
. for participants :

¢ prepare.their own outtines of the suggested lecturettes so that they
may nresent tne information Provided in their ow? style (in no case
should a facilitator read, from the sesston‘outli
implementation) - ' (13 o
N =19

e during session




¢ identify points where information or activities could be omitted in
the event that more time is needed in an earlier activity
If a team of fgcilitators is used, i} is essential that the group meet

\ together to: ‘ : - . \ .

. » .‘ . 7 . . - ] N -

e assign various responsibilities to the team members, making sure that
each individual is. clear about her/his role in appearing before the
group, monitoring individual and smal} group work, preparing charts
or materials, and working with other team members L
' . : g ] : *

e designate o.b'person as the person resﬁonsib]e for-providing continuity

., throughout the workshop and making decistons.as to necessary adaptatign:

of timelines o |

.
.o »

¢ discuss individual reagtions to activities and ways ¢haqL?daptations'
might be made if necessary - , . , '
. / " , $ B . . " N
e consider the varjous styles representéd in members of the team and
the ways that the team might work together for maximum efféctiveness

6. How should participants be involved in the workshop initially?

Considerations regarding the involvement of participants in the wogk-
shop event usually revclve around two issues: whether workshop participation
should be voluntary or mandatory, and to what extent participants should be
involved in the workshop planning.process.’ '

 Determination of whether workshop participation should be voluntary
or mandatory should be made in consideration of the workshop objectives,
the job requirements of various staff groups, and other situational variables
which may be relevant.:' The training .design may be appropriately used
-whether participation 15 voluntary or mandatory. It is important to remember,
however, that whether participants are notified pf the obligation to attend
or invited to participate, a clear and positive statement of workshop
sponsorship, workshop purposes_and objectives, and the time and location of
the workshop can do much to establish a positive climate for- the workshop
and to alleviate uncertainties or anxieties experienced by participants. .
It s also important that participants are notifiedor imvited in sufficient
time to allow for personal planning.or scheduling and for clarification of
any questions regarding participat?on: It may also-be useful to provide
short preparatory reading matérial.which can raise interest in or establish
an initial context for the workshop. )

Another method of establishing a positive workshop climate is to

‘involve participants (or representatives of the workshop target groups)

" 4n workshop planning adtivities. This might be done through simple written
or oral needs'assessmepts which ser _ :
. faelt needs of participants and to introduce participants to basic work$h
issues. It might also be accomplished by simply keeping key participants
informed of various stages of planning or decisionmaking, or by requesting
the assistance of selected participants in obtaining workshop facilities,

reproducing resource materials,’ introducing resource persons, etc.

I-14
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The training’design specifies no procedures for participaht involvement
prior to workshop implementation; workshop persofine] should select procedures

which are appropriate to the gize, structure, and climate -of their particular
agencies or institutions. ‘
. ot

)

. LY
. Al mate§1a}s-which are required for participant use during a workshop
session are attached to the session outline; these may be reproduced for -
distribution to session participants. Although ‘the participant materials
for each sessi?h are fairly extensive (and thus require some findncial -

expenditure tdkreproduce in quantity), they are important to the successful
'mplementationiof the session because: R

7. Hhat participant materials are needad to implement the session?. =

* @ they provide quick reference informatian for participants with 1ittle
~ prior background J T C '
) . . L
¢ they éupport and highlight the information provided by facilitators
and allow participants to be actively ‘involved in the training process

¢ they permit individual problem assessment and skills testing by
participants related to session concerns

® they reinforce participants' workshop session experiences and provide
. participants a document for continuing on-the-job reference or use

(It should be noted that #1though a11're?uired participant materials
dre attached to the corresponding session outlines, a more comprehensive
Participant Motebook has been developed and published as One component . of

the Workshop Package. This notebook includes not only all worksheets used
during the three Generic Sessions, but also additional reference material and
an extengdve annotated listing of resources related to Fitle IX and sex
equity.®Tdeally, each participant should, receive a copy of thisﬁfu]]
Participant's Notebook dnd a copy of all worksheets For the Application

Sessions which are appropriate to their role--e.q., adminstrator, counselor,
etc. : ; ' -
¢

3. What facilities,lzquipment, arld_resources are needed for imp]émehtati&%
of the workshop? . ,

"The ‘physical facilities provided for a workshop can make, a significant
difference in the -difficulty or ease of its implementation. The workshop
package requires a room sufficiently large to accommodate all participants
for the generic sessions and small break-out rooms for each of -the application
group sessions provideq. Moveable tables and chairs facilitate the creation -
of an informal environment and the implementation of small group activity.
Attention’ should be given to ensuring that facilities are well lighted, at
a comfortable temperature and well ventilated, and within access of rest-
rooms. It is desirable to inspect facilities well in advance of sthe workshop
to ensure that they will meet the needs of the workshop.

The eduipment to be wkilized in the session is_specified in the training

S€t1ine.' Care should be taken to make arrangements g:]l in agvance of the R
rkshops for the use of equipment to check just pridr to the ses®on to

-~

ensure that the equipment is available and in working order,

[-15 . -
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9. What®quidelines should be observed by facilitators throughbut the
workshop? K - . ¢ ' R

\

' ‘ \ .- - .

~ _MWorkshops dealing with sex equity often invglve participants in a
questioning of some of their earliest learhings and most basic béliefs and »
assumptions. Individuals dealing with these. issues may have negative ¢
feelings about changing roles of males and females in our society and ~
experience fear or ang bout sex equity efforts in-education. It is
critical that workshop 1itator¢ understand that these reactions are

to be expected and how to handle them in positive ways. Some suggestions

for dealing with possible #esistance or rejection of :the ideas covered in
“ the workshop afe outlined below. g

T

workshop'faciiitators should:

e Remember that‘éh@nge in knowledge, attitudes, and skills requires
“time and centinued support. Each person must move through & process
of exploring, understanding, and acting on new ideas before they ,
can be accepted, Rejection.of ideas presented in the workshop should
not be interpreted as a personal rejection of the presenter.

e Work to provide continuing'kupport to participants even when they are
met by disagreement and/or resistance. Responses to be avoided by
yorkshop personnel “include: . '

- Defensiveness--the expression through words or behaviors- that
a facilitator or resource person feels as if an attack has been
made against her/his personal ability or adequacy. Workshop
personnel should try to maintain an open attitude’ and deal with.
the 'ideas presented by the participant rather than the internal
feelings that these ideas may create. _ '

. . R '

- Rejection of the group--the categorization of an individual

- or group as "hopeless." One of the ways that facilitators may
deal with persons who disagree is to reject them. It is important
that workshop leaders maintain communications with all participants
and continue to work through the fee]ings‘and.iQSas presented.. ST

- Future predictions--statements‘io an individual or the group such
as "I'm sure you’1l eventually¥see it my way." Although it
js-quite 1ikeTy that many who reject ideas presented in workshops '
will change over a period of time, it is not helpful to dismiss
the issues being considered by making future predictions.

- Avoidance of the issues--dropping relevant controversial issues
before they have been considered. Avoiding open consideration
of possible.implications of the Title IX regulation through
. a tomment such as "There's really no need for major changes in
< - most_programs" does not contribute to participant learning or

- problem solving. Workshop facilitators should ,anticipate some
of the controversial questions or concerns which are likely to
be raised and he prepared to deal with them, if only by .admitting
uncertainty and a willingness to/help participants obtain - '
assistance from other sources. - ' -

. 1-16
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- Overcontrol of the participant group--
regardless of their present needs or a
some of the issues.

”

-

Pessthg t e group’ahead
bility.to Heal-with'*

Overschedulingsa workshop agenda so that .

time 1s not available for clarif
consideration of the implication
group discussion is\one way to o
group.

ication qux
s of the i
vercontro]

Workshop plans must include time to ens

stiqne or for . ,
formation in small = .
the participant - -
re that particjpants

have the opportunity for initial exploration and

T

evaluation of

¥he information pre

sented.

® Work to maintain a climate whe
and opinions can be expresse
approach toward the expressfon
from those being expressed in the workshop.

® Provide participants with
possible,

for change, to develop ‘the necessary skills
support and assistance during this process.
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participants" questions, feeiings,'
and considéred. Maintain a nonjudmental >
of feelings or opin ons which diffgf

concréte information and materials whenever
Much of the resistance to ‘accepting change occurs when
people do not understand the rationale for ch

steps that must be taken in implementing change.
that participants be given opportunity to identify

ngel and the specific
It is essential
specific directions

for rchange, and to receive
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: . * 7 SEX EQUITY IN ADMINISTRATION: O
.t o . 7o TENSURING PROCEDURAL TITLE IX COMPLIANCE \
. "i’.‘: ' - N . - /::3\ ap . . - B |
f - . . APPLICATION SESSION A - - L
. - . FOR ADMINISTRATORS L _ 7
‘. Sessiop Specifications | - -‘\f5 L N
. ‘) ’ ' '
SRR ‘Session population: Elementary and secondary school administrators
et ?ession objectives: The objectives of Application Session A for Administrators .
- ncludes ~ , : ot “

‘ o to provide particibants with'theZGpportunity to share progress, problems,*
X and concerns related to the administration of Title IX campl iance efforts
() tb;ﬁfoVide participants with é-review of‘the'ffve b651C0comp]iahce proce-
-dures required by the Title IX regulation and’ their significance in
continuing'Tftle IX compliance efforts o -t

® to provide participants -with the opportunity to consider the role of the
~Title -IX coordinator in their own agencies and some of the ways in which
her/hiseffectiveness might be ipcreased o : 4
5 . ® to provide participants with the opportunity to consider problems - X
related to the implementation of the Title IX*grievance procedyre and
to assess and strengthen their skills in identifying prablem-prevention

steps and actions which can increase the effectiveness of their own Title
IX grievance procedures : : -

- ® to.provide participants with a féamework for evaluating the sfrengths‘an&
weaknesses of their own institutional self-evaluations under Title IX =

* Time_required: Three hours ' ‘.

: Materials needed:

4 .
4 . / . . &
.
&

.Epn.partizipant'use: : - .

. 8 "Title IxX Impleémentation: AssesSingfYour:Progress'énd Problems"--
' Adminlitrdtors WOrkshee{ 1 o T :

® "The Role of the Title IX Coordinator"--Administrators Worksheet 2 't
. ':‘ 4+ - BN
o "“Implementing Title IX Grievance Procedures“~~Adm1n1strators-Nocrsheet 3’
i ] "Iﬁplementing.Iit]e IX Grievance Procedures"~-Adm1n1strators Worksheet 3A+

o "Evaluating Your Title IX Self-Evaluation"--Administrators Worksheet 4

e

. *NbTE: AlT worksheets™ are 1ncludé§71h'the application materials for administrators;

an "A: appearing in the“Wbrksheet_nUmbervindicates that these are answer sheets
which'are placed in an appendix, '

»
n .
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For facilitator use: o . T \

o Chart (on ﬁewsprint,'acetate transparency, orchalkboard) of
"Objectives for Session A" (see section I of fhgs sessibn outline)

o‘Newsprint, tape, and maﬁker or chalkboard and_cHa]k .

Facilitators réqujréd: +Although the session may be condhcted by a sing1e
person, 1t 1s preferable in most cases to share respqnsibility among
several persons (female and male) who possess both subject matter

\

expertise and group process skills and who represent ragjam/ethnic~

diversity.
b
Facilitator preparatioh required:
The -facilitator. should: . . \. N
¢ thoroughly review this total session outline and all participaht

materials

o review suggested tecturettes and commenté and adapt them to -
_accommodate unique group needs and facilitator style:

- "Introductory Comments" (see s of this "
e . session outline) N4 T 5 minutes ' ;
- % _ lecturette--"Title IX Implementation: The - _ %
‘“' : Required Compliance Procedures” (see section 111 ’
of this sedsion outline) - ' ~ 15 minutes

- - Lecturette--"The Role of the Title IX Coordina-.
¢ tor in Title IX Complian¢e Efforts" (see section
_ : IV of this session gh{%%;f} ' - 15 minutes

- Lecturette--"Implement Title IX Grievance
Procedures" {see section VI of this session :
¢ outline) - 10 minutes

‘. Lecturette--"Reviewing and Updating the Title IX
Self-Evaluation" (see section VII™®f this session

“outline) - : . 5 minutes
- Comments (see segtion VIII of this session out- .
line) . 10 minutes-
- Summary and closing comments (see section 1X .
‘of this session out‘ine) . 5 minutes
- 9" prepare chart as indicated in "Materials needed" section of these
- Session Specificatigns . .
Group size:  Flexible ° . ¢

. —~ .
¢ : .
Facilities required:’. Meeting room to accommodate expected number of .
participants; moveable tables and chairs will facilitate small group
work . ¢ ' : o

-

Equipment and supplies needed: Newsprint, marker, and tape, or chalkboard
and chalk: overhéad projector and acetate transparencies (optional);
pencil and pad for each participant .

L
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SEX EQUITY IN ADMINISTRATION:
ENSURING PROCEDURAL TITLE IX COMPLIANCE-

APPLICATION SESSION A
. FOR ADMINISTRATORS
TITLE IX COORDINATORS, AND BOARD MEMBERS

Session Agenda N . B ;
I. * INTRODUCTORY COMMENTS ' TIME REQUIRED: 10 MINUTES

I, TITLE .IX IMPLEMENTATION: ASSESSING YOUR

PROGRESS AND PROBLEMS - TIME REQUIRED: 25 MINUTES
A Individual*ctivity--"Title IX Implementation: - |
Assessing Your Progress and’Problems" 5 minutes
B. Small group discussions 10 minutes A
C. Total group processing 10 minutes N
ITT.  TITLE IX IMPLEMENTAIION; THE REQUIRED COMPLIANCE -
~ PROCEDURES /‘Tﬁ‘~ "TIME REQUIRED: 15 MINUTES
‘A, Lecturette--"Title IX Implementation: the : |
Required Compliance Procedures" (15 minutes)
IV.  THE ROLE OF THE TITLE IX" COORDINATOR: INCREASING '
HER/HIS EFFECTIVENESS . . ® - TIME REQUIRED: 45 MINUTES

e )

A. Lecturette--"The Role of the Title IX
Coord®nator in Title IX Compliance Efforts" (15 miputes)
B. Individual activity--"The Role of the Title

IX Coordinator" 10. minutes)

C. Small group discussions " 10 minutes)
D. Total group processing ‘ (10 minutes
V.  BREAK ' . ~ TIME REQUIRED: 10 MINUTES
— . "
- VI IMPLEMENTING TITLE\IX GRIEVANCE PROCEDURES TIME REQUIRED: 40 MINUTES

A. Lecturette--"Implementing Title IX Grievance .
- Procedures" B | (10 minutes)
B. Small group d1scussions--"Imp]ementing. :

Title IX Grievance Procedures--Problém . s
Analysis" ' - (20 minutes)
C. Total group processing . ° .~ (10 minutes)
f11.  REVIEWING AND UPDATING THE TITLE IX SELF- . TIME REQUIRED: 20 MINUTES
EVALUATION - _ »
A. Lecturette--"RevieQing and Updating the -
«* Title IX Self-Evaluation" ' 5 minutes,




IX.

)

4

B. .Individual activity:-"Evaluhting Your
Title IX Self-Evaluation" . ’
C. Total group processing

. SUBMISSION OF COMPLIANCE ASSURANGE FORMS

A. . Comments--"The Compliance Assurance
Forms Requirement"

SUMMARY AND CLOSING

A. Summary and closing comments -

LV

10 m1nutes;
5 minutes

TIME REQUIRED: 10 MINUTES

(10 minutes)

_TIME REQUIRED: 5 MINUTES ™ /

(*5 minutes)

7,

* TOTAL TIME REQUIRED: 180 MINUTES




L. INTRODUCTORY COMMENTS Lo TIME REQUIRED: 10 MINUTES
~ Purpose of the activity: . | |

The purposes of this activity are:

® to introduce the session facilitator(s) to the participants

© "o to provide participants with an overview of the Application Segsions
. for Administrators . .

4‘- L 4 . . ' '
o.to‘brovide participants with a review of the objectives for Application
Session A : v

Materials needed:

For participant use: None

For facilitator use:

¢ A chart (on newsprint, acetate transparency, or chalkboard) of the
Objectives for Session A for Administrators:

Objectives for Session A ' "

® to share progress, problems, and éoncerns related to the
administration of Title IX compliance efforts "

® to review the five bagic compliance'gzétedures required by the
Title IX regulation and their significance in continuing Title
IX compliance efforts C -

, e to 6onsjder the role of the Title IX coordinator in our own
v _ ‘ agencies and some of the 'ways in which.her/his effectiveness
-might be increased : B

® to consider problems related to the implementation of the Title
IX grievance procedure and to assess and increase our skills in
~the identification of problem-prevention steps and actions which
can increase the effectiveness of our own Title IX grievance
procedures S

. ® .to evaluate the strengths and weaknesses of our own institutional
self-evaluations under fitle IX and to identify ways in which
our self-evaluations may be strengthened ‘ :

~

Facfl{tator preparation required:

~ The facilitator(s) should: o _ ‘
. n

¢ thoroughly review the complete Sessio Outlines for Application Sessions
A and B for Administra;ors and all participant materials

° rexjew 6bJect1ves for Session A and relate objectives to the activities
outlined for the Session . ' :

<.
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Procedure: - | S /

~ The purposes.of this activity are to introduce the session facili-
tator(s), to provide participants with an overview of the Application
Sessions for, Adninistrators, and to share with the participants the
objectdves for*Applecation, Session A for Administrators. '
' ’ . ® ,

The session facilitator should begin by ascertaining that all
participants are in the correct application sessign--that they are
aduinistrators, Title IX coordinators, or members of boards of educa-
tion, or thdt they have elected to focus on administrative concerns
during the workshop.. The facilitator should describe the purpose and
» . ~format of the application sessions, making the following points:

o The application sessions are designed to provide participants

- with the opportunity to work with people in roles similar to
theirs (in, this case, administrators, Title ‘IX coordinators,

- and members of boards of edu¢ation) in exploring issues related-
to 1itle IX implementation ahd.the achievement of sex _equity
.which are particular to theyr role.

< e lhere will be two three-hour application sessions conducted. for
: each application group. These sessions are Sequential, not
interchangeable. It is important that the participants attend
both application sessions designed for their group. Time will
be provided after the two application sessions to work again
with people in other rolgs; the final workshop session will be
a-generic session jnvo]vjpg all participants.
Next, the session facilitator should take a moment to introduce
her/himself and to provide a byief description of her/his involvement
in issues of Title IX sex equity as they relate to admimistrators and
school administration. Any housekeeping information necessary--rest--
room location, availability of pencils and paper, scheduling of refresh-
ments, etc.--might be ‘presented at this time. .
The sessign facilitator should then begin the introductory com-*
. ments which can provide participants with a frame of reference for ,
considering the Application Sessions for Administrators. -She/he
should po¥t-the chart of Objectives for Session A so that they are
visible to participants diring the comments.
Sugyested comments: ( .
"Those of us dn this application session nepresent three different
Greups of persons-invobved in the operation of education agences and
the (mplementation of Title 1X:  school board members on persons ne-
sponsibte fon the .governance of education agencies, administratons,” and
Title 1X coondinatohs, FEach of us has owd own unique det of hesponsi-

,/ v bilatien and_ﬁynci&on& nelated to the impLementation of Title 1X and
o the attainment of sex equi{g_in ourt schools.and school. districts.

——

As mombens of schoof boards on schoof distnict governance bodies,
e ane nespensible fon eatablishing achool policies nelated o

Hiee 1X compbiance and sex equity, and fon pokicy decisdonmaking . |
T and budget awthorization for the overakl school district progham

and operation. , N

-

-




) K " | ) '

As adménat/wtou—-wpwuendem, asslstant superintendents, on build-

" ang prinelpals--we ane nespondible fon the impi’.emenmt@n of Title 1X/
dex equity policy as established by agency governance, §or the des ign
of educational programs according to this policy, fon the mon{.toning '
and evaluation of programs, and forn the general supervision 0f-dervice :
delivery and suppont staff. P _

programs, for coordinating and monditorning the variety of day-to-dacj

for providing Title IX technical assistance to oXher agency personned,
dome for maintaining information senvices to the community, and some
" fon Title 1X recordheeping; many of us have all these ReAPNSLDALL i 08
and many others at the same time. = ° : :

"Within thése three general categonies, ouwr own particubar functions and
nedponscbilities are shaped by the particular onganization and sthucture of
owr oun education agencies. - Some of us may even play two noles samultaneous Ly--
for example, we may be both assistant Aupmnxend@]ut and Title 1X cogndina- , .
Lon. As we move ﬂnoagh these -sessions, we will Rave an oppofbtun,(iwo Z -
discuss some of the aspects of our own particular noles and 8:tuations. '

"Keeping all these diffenences in mind, however, it is important Lthat we
0 recognize the common elfements 0f owr various noles and, the unique -
potentdal and nedponsibility we share with negand to the AmpLementation -
of Title IX and the attainment of dex equity in ourn schools and schoof
districts. Each of us--whethen dchool board memben, administraton, on
Title 1X coondinaton--has both the opportunity -and the nesponsibility to

c/wnm on and equity in the policies, proghams, and practices 0f oun

The next two sesdions we will focus on needs and methods fon ensuning systemic

., compliance with Title 1X and fon atloining sex’ equity. .

"

"Duning Session A we will bé concentrating on 'como&'.daf,{.ng a foundation
for Title IX compliance and dex equity. We will focus on the five compliance
prggeduges which are nequired unden Title 1X (develLopment and noti§ication §

' TAe 1X compliance poli ; desdignation of a Title 1X coondinaton; adoption
poticy 19

0f an {internal Title 1X giievance procedure; AmplLementation 0f a self-

evaluation to identify and cornect noncompliance; and submission of Title
IX compliance assurance foams) and the ways in which we can utilize these
procedunes as a foundation fon continuing compliance effonts. We will be

. examining our own implementation 0§ these procedures and the ways Ln which

we can stnengthen them to make dun compliance efforts monre efgective.,

"During Session BY we. wilf be consdderdng needs and strategies fon con-

" tlnuing problem. Aolv.é?ﬁ and mpnitorning activities nelated to the AmpLementa-

tion of Title 1X and the attainment of sex equity An ouwr schools and school

~ . . . : “
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< _ distnicts.  We will emphasize the assessment and neﬁmement of our
. . problem- Aufu&nq sRilLS and the identification of methods of Amproving
" owr Title IX moniforing &¥ That we may decrease the need fon sudden
C problem-sulving on anis{s-by-crisds compliance efgorts. We will be
| $04h<nq to (dent(fy the kinds v§ programmatic actions which we can
ke to integrate Title 1X compliance efforts within the overall
administrative chAat&onA and sthuctures wf our districts.

"With thas qcnenal sequence Ain mind gor Sessions A and B, Let's

now reviey the speedific objectives for Sessdon A. Duﬂxng.th&b finsz
sesslon, we wild be working: .

;( o to. share proghess, problems, and concerns nelated to the
: administhation of Title 1X compliance effonts

o to neview the five basdie compliance pnocedunab'né;uxned by
the Totfe IX hegubation and theirn sdgnigicance 4n cont&nu&ng
Totbe 1X compleance eqfonts

o to conscder the noke of the Title IX coorndinator in gur own

agencies and some of the Ways i which hes/his effectiveness
m(cht be (ngheaAed

?

. o (v cunsaden pnoblenm nelated te the &mpﬁeMenIat&on 06 Ahe
Tctee IX grievance procedure and fo assess and Lnchease our
shdes (n the identification of problem-prevention steps and
actions which can 4ncrease the aﬁ{ect&ueneAb of our own Title
1X grievance proceduwresd -

a t '
o to cvafuate the stnengths and ‘weaknesses of owr own inst
tionat self-cvatuations unden Title IX and to Ldentify Qzéé Ln

v . whdeh our Ae€6 evaluations may be strengthened."

0pportun1t1ee for questions and answers should be prov1ded before
moving to the nexf activity:

>

o | #
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J1. TITLE IX IMPLEMENTATION: ASSESSING o
7 YOUR PROGRESS AND PROBLEMS

TIME REQUIRED: 25 MINUTES

5m7

10 minutes;
10 minutes

(A) Individual activity--"Title IX Implementation:
Assessing Your Progress and Prohlems"

(B) Small group discussions '

(C) Total group Processing

Purpoée of the activity:

»
s

The purposes of this actiﬁﬁty are:
’ 13 ) .
e to provide participaqps an initial opportunity to assess their progress
and problems in the implementation of Title IX, particilarly with

"respect to the five comp]iance procedures required under the.Title IX
regulation . . . N :

_ @ to provide the sesion facilitator with an inditation of participaé;;'
general levels of understanding and concerns related to the focus ¢f
this session- = « ' .

* to provide participants. an opportunity to share their experiences and o
* . perceptions related to Title IX and to establish a norm for active . .
‘gyrticipation by participants in session aqtivjties

Materials neéded:' \\

—_—r For participant use: . \

’ ¢ Zﬁqtle IX ‘ImpTementation: Assessing Your Progress and Problems"--
. dpinistrators Worksheet 1 - ‘

For facilitator use:

‘e newsprini, markgr and tape; or chalkboard and chalk , _
s . ¢ o . . . . \‘
Eacijit!tor preparation required: T . ,
. _ X '

"The facilitator(s) ‘should:

-

# thoroughly review this total session outline and é]l’participant
" materials " : .

. - . v
) ¢ review Administrators Worksheet 1 carefully and prepare to process
. R participant responses to the worksheet o -

® review directipns for uti)izing and procgssing Administrators Work-
sheet 1 T : i ot

ﬁrocedure: \\
A. Individual activity--"Title IX Implementation: -
‘Assessing§Your Progress and Problems" (5 minutes) .
| . " The purposes of this activity are to provide participants an.opporturity

o for small group interaction around several questions which suggest the coné\nhs
- ;“"¢ to be addressed during the remainder of Session A and to provide,the session

» . .
e
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- small groups.

1

kg

facilitator with an indication of participants' general levels. of. .
knowledge and frames of reference related to session concerns. .

1

Qe individual activity should be 1ntroduced with comments simi-
lar to the fo]]owing

"We mentioned thaz dwring this §inst application, session we will
be comsidering the significance of the five compliance procedures ne~ '
quined under TiRee 1X for oun continwing Title IX AmpLementation
effonts. - Before we discuss each of these procedures in some detaik,
it 48 Yseful for each of us to think back on oun own experiences with
Tidte §X implementation and identify ouwr progress and problems and

the imgontance of the various compliance procedures to ouwt'own effonrts.

"Each of you should have a copy of Worksheet 1, 'Title IX Imple-
méntation: Assessing Yourn Progness and Problems' 4n your materials. ' .
This wonksheet will provide you a number of questions 2o aid you in &
considering your own experience and, ulixmaieky, Ln discussing your
expen4ence with othens in the group. :

1
"We would Like each of you to Apend the next five minutes respond-
ang to these questions LndAVLduaﬂfj Aften you have f§inished we will -
spend some time Aha&&nq nesponses in small groups." g
As part1c1pants complete their worksheets the facilitator(s) -

should remain available to ansWEr questions or to provide assistance
as necessary.

B. Small group discussions (10 minutes)

After five minutes (or-when most barticipants appear to have
completed their worksheets), the facilitator should ask-participants
to forg,grou s of four to five persons each and to.discuss their
responSes td the worksheet. The facilitator should remind part1c1pants
to introduce themselves to other members of the group by giving their
names, the names of the1r school distrtcts, and their positions or re-

sponsibilities related to Title IX. The facilitatordshould also encourage
participants to seek out persons they do not know as they> form their -

‘ : -},
Approximately 10 minutes should be provided for small group dis-
cussions. (This time may be modified slightly if the facilitator feels

that the discussions seem extremely useful or if they seem to be drag- -

ging.) During the same group work the facilitator should move through
the room to observe the. discussions and to 1dent1fy issues which shou]d
be raised in group processing.

If the facilitator observes at some point that cussion appears
to have dwindled or moved to inappropriate topics,.she/he may wish to

‘remind participants of the task or to move into the total group proces- .

sing activity.

C. Total group processing' (10 minutes)
- Vhen the 5ma11 groups have had approximately 10 minutes to discuss
their responses to the worksheet, questions, the facilitator should
1n1t1at9 a discussion in the totk] group. She/he may begin the dis-
cusston”by simply asking for responses to the first question on the
worksheet: e
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Processing may be facilitated by asking a second facilitator to .make
notes of the major points raisgd on newsprint. It is not necessary that
every response be recorded; the purpose of the recording is simply to help
the facilitator and participants keep the major points in mind and to :
provide a listing for reference as appropriate later during the session.

Questions which assist participants to analyze'the group's responses
should be asked during processing. These include such.questions as::

¢ Were there any similarities on patterns in your experiences?

-

An satisfactions? _ > '

™ problems?

An your experience with the compliance procedures? ’

. T An your futune .needs? - %
. . o
¢ Are there any differences which are evident? Do you see any possible
reasons for these differences? - '

- differences in the noles of persons hene?
- differences in the type 0f school distrnicts on communities hepresented?

¢ What prionities of need on action are suggested by the nesponses to
the §Lfth question?" :

The activity should be concluded wih erarks which emphasize the
following points: : : o

¢ The implementation of Title IX is often a difficuit'task;. The past
several years have seen many of us trying to implement procedures

and requirements for which precedents are few and for which standards
may seem to be unclear.

® The implementation of Title IX is a task of critical significance--
it is both our legal and our educational responsibi1ity as adminis-
trators. For this reason it is important that we take some time now
to review some of the actions we've taken in the past several years
and consider ways in which .Title IX implementation might be made more
effective, more systematic, and ultimately easier.

| e Procedures -and methods which we implement tb ensure Title IX .compliance
are the same types of procedures and methods which can, increase our
general admini;trq}iVe effectiveness--the effectivenes$ of our
personnel management systems, our systems of data co¥lection and
‘analysis, etc. Investment of effort and resources in Title IX
compliance can often produce benefits in other aspects of education

agency operations., ' v

{ A

0 tach of us has information, ski]]s,.énd experiences which may be of
value to others in the session.  We should identify persons who have
information or experiences which may be helpful to us as we partici-

pate in'small group and total group activities and seek them out .
during the next two sesSions and at other informal times during the
workshop. :

. "')'."' -/~ ' v




The activity should be concluded with some indication as to
N which concerns raised by participants will be addressed in the
application sessions and which are probably outside the scope of the
sessions. The facilitator may find it useful to leave the newsprint

records of participants' responses posted for future reference during
the sessions. : . "
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TITLE IX IMPLEMENTATION: -  THE REQUIRED
COMPLIANCE PROCEDURES o,

LY

ITIME REQUIRED: 15 /MINUTES
(A)  Legturette--"Title IX Implementation: - T N .

© " The Required Compliance Procedures” (15 minutes) o

Purpose of the activity:

The purposes of this activity are:

® to review for part1E1pants the structure of the Title IX r gulation
aqd_the five basic procedures required for compliance

e
s
«

o to provide participaﬁts with a formulation of the signif cance of the
five required compliancé procedures in continuing Title IX implementa-
tion -efforts . - ' ; '

e to summarize for parficipants the particulars of th f“?st reduired
compliance procedure, the notification of Title IX e&m&]iance -

“Materials heeded:

For'participant_use: None

For facilitator use:. Ndne

" Facilitator preparation required:

The facilitator(s) should:

o thoroughly review this total session gytline and all participant
materials - .

® review suggestéd lecturette and %dapt it to accommodate unique group

needs and facilitator style
A

Procedure:

A. Lecturette--"Title IX Implementation: :
* The Required Compliance Procedures” ( 15 minutes)
[ 4
... This Tecturette is designed to establish a context for the remainder of
Application Session A--to assist participants in understanding that, although
initial deadlines for completion of Title IX's procedural requirements have
passedsthe compliance obljgation continues, and that effective implementation
of the basic compliance procedures can provide a critical foundation for -
subsequent Title IX compliance efforts. After providing a general discussion
of the basic requirements and their significance, the lecturette summarizes
some of the detailed provisions of the policy notification requirement.
(This detail is included in the lecturette because no wotrksheet is provided
related to policy notification.) : ' o
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. Suggested lecturette:

"ye've spent a few minutes discussing our Title IX compliance
expeniences at a genenal Level. For the nemainden of this session we
Wle be considening own compliance experiences and efforts in greatenr
Cdetadt--we' €l be thying to asseds the strnengths and weahnesses of our
compl {ance programs and to identify steps t we. can take to make oun -
compliance programs both more effective and more systematic.

"Before we move Anto several worksheets which will focus £n detail
0N varlous specd fic aspects of ouwr compliance procedures and proghams,
weane qoing to Apend a few minutes reviewing the Title IX procedural
campliance nequinements and theirn sdignifdicance for owr continuing

A& operatdns. | ’
ha - .

"You will nemember {rom the. second generic session that it is
wseful to think of the Title IX negulatony nequirements as being or-
ganized within four sections: ' ) :

I. A procedwal section which specifies general definitions and
f{ve basic cumpliance procedures -kequired of all education
agenc.ies and Lnstitutions neceging -Federal funds. These~

/- nequinements arne an impontant gtune of the Title IX regula-
¢ tion. ; o ’ . . ~
2. An admissions section whiah-de@iﬂé&ieb diseriminatony policies
- and practices wiich are.prohibited in the admissfon of styudents
to spec(fied educational programs. This section appligs to
scheots of voeationak education and to mest postsecondary
cducation instltutions. = - : ‘

Q

3. A treatment of students section which outlines nrequirements

. fon nond{secimination {n students' access to courses, student
peliedes, counseling and quidance practices, physicaf educa-
tion and competitive Aponts, facilities,, financial aid, extra-
cwidculan activities, etce. ' . :

4. An employment section which specifdes p&ohi-bi,ted gorms o4
disendmination <n the employment policies and practices of p
education Anstitutions and agencies neceiving Federal funds.

- "The Plst two sections--those on the theatment of students and on
emptogment--are those which provide the substantive criteria for non-
discrimination in the policies, programs, and procedures of education
agencies. The nequirements for nond scrnimination Ain student phoghams
and theatment,and n employment were reviewed in somes detail in Genenic
Seas(on Two, and these were the subject of the sample Title IX grievances
, considened (n that sessdion. 1% ¢ these nrequirements which establish
4 . the basdie standands for nondisciimination in education agencies.

"As scheat board membens, administratons, and Title 1X cogrdinators
we ane the persons nesponsible for developing mechanisms and pﬁoceduneb
fen” ensining that own prognams meet these standands and requinements.

The Linst secticn of the Title 1X nequlation--the section which es-

tabtoshes five basic procedural compliance nequinements--provides us

with specifications of basic mechanisms and progedwres which must be

ased Lo -ensure substantive compliance in owrt schools and school districts.
. As weldiscussed briefly in Genenic Session Two, there are five, basic

compt cance procedunes nequired unden the Title IX regwlation:

~ : ' ‘ . s10- .
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ol 'nouﬂx',ca,téon of the agency's: policy of nbmi,&m.ém(riantéun .<-m»
. Zh¢"basis of sex and compliance with Title 1X . -

o

'a"' 2. -thevd“*'g"“'u‘m of an Mp(byee, ’teArJdnA.&"ibKe. fon the ggo)r.itémtion oﬁ
‘ the ggerzcy'b Title: 1X compliance effornts ' , h

3., the develLopment dnd publication of a grievance proceduwre for the
nesolution of student and-employee complaiints of diserimination
prohibited by Title 1X o ' oo

4. . the implementation of a self-evaluation %o Adentify possible non-

- - compliance with’ Title 1X regulatony nequbrements, and to corect
and nemedy identifd noncompliance : \

5. the Aubm&uon'oz ¢ tance asswunces as a condition 04 Federal
funding ¢ L . .
4

. "Because the initial. deadlines for completion of thesp. ' procedures “have
passed, many. of us have a Lendencly to” assume that ztlze/se."moc,edun.u'.ane ¥

- no-Longer netévant. T§ we are to ensure that our education agencies ane
_An fact in compliance with Title 1X, it is Ampontant that we recognize

that our nesponsibilities fon thesé procedures are continuing, and equally
Ampontant, that effective impLementation 0f these procedures provides us
with a system and mechanisms fon ensurning that ourn school distrnicts are

“An compliance with Title 1X's substantive nbquirements fon nondiscrimination.

"Let’s Eomidm for a few moments the A«égh,é64'.carlce of the Mw.i gour

procedunres .

The notification of Title IX compliance policy functions to involve

~ Kange -numbers of persons in the Title IX compliance effort.” 1t en-

o durnes that stugdents, “employees, and others are aware of the districts’
Antent not to discriminate and dpecifies a person Lo whom questions

o , " heggnding this pokicy and its AmpLementation.may be addressed. - 1%
Lt provddes employees and pthers (subcontractons, Bponsons.of extrhacwuic- |

. whar activities, usens of schoot facilitios, ete.) with a bniok staté-
T ment of thein /LQAPOM«Lbbe&/f}L(Lé fon nondiscruimination., o

' The duignaf,éo"n of an emplayee ne&pom&ibﬂe 80& “the coondination of Tithe

IX compliance ef enduwres that nesponsbllities for ongoing coondina-
Leon of Tl e TX heldted effornts are clearly assigned and centrnalized

An one person. AlLthough the wltimate. Legak nesponsibilily fon compliance
“hemains with the schook board and the superdintendent, andy day-to-day
compliance nesponsibilities adhere to atf employees, Lt {8 crnifgeal .
that some centrgl checking and coondination function be maintained.
This 48 the function which should be served by the T.itle 1X coondinaton -
on designated employee. LT . .
-The maintenance of a grievance procedure. forresobution of Tithe 1X
»c.omsfa,(m& provades @ mechanism fon. The condinuing submiss.on by=uTr
sludents and employees of infonmation nelated to poAsable noncompliance ,
. With Title 1X. |1t hefps to ensure the Ltimeky conection amd nemediation ’
o instances of discrimination and noncompliance which maiy ke at
any tume, and it provides” a structure fon the resolition vf compliance
problems at the Locql zave,e( | © o '

R




~ |

The .Onp.femew(d,u'on q‘iayf ins titutional Adtdud&uaztéon to identify .

noncompaance weth Tatle IX and to endure the correction and
nemeddation of Adentified noncompliance should establish baseline
data which provide a valuable nesource fon the design of all
futiune compliance effonts and the considenation of complianée :

problems which may ardse «n the future. The adequacy and thorough--
ness of your self-evaluation may detenmine, in Large measune, the

number of Title 1X ghlevances filed Lin the future, the degree o

which atll staff ang aware of thein specific responsibilities fon

. nondesenimination, and the degree to which the vardous policies
and programs of your agency are in compliance uu,th Title IX ne-
quinements . ,

. "Just as these four procedures are uéenucdly tools fon eﬁgec,uue
managenent at the Local education agency Level, s0 tht §ifth procedure--
the submissdion of the compliance assurance 6olzm to the Department of
Health, Education, and Welfare--is a management technique of the Federal
gouennment 1t 44 d(),qued to assist the Federal government 4in ensuwr-
ang that their funds are 4in fact given to contractons who are 4in
cumpuan(,e weth Title IX o

"In the 'Lemamdm 0f this session we wilt be wonh,cnq through )
several activities which hefp us examine three of zhese procedures 4in
gheater detadl., We will be evaluating our own agencies in helation to
the note of the T.itle 1X coordinaton, the impLementation of the Title
IX grievance pwwdu/w, ahd the e“ecauenué 0f oun titutional sel§-
cvatuation. Begere we do, however, Let's neview brieft y the require-
ment nelated to policy noudxcauon and make centain that we are in
cump((ancc weth neqaftd Lo this umy Amportant procedunre.

C " gou/n Panticdipants' Notebook you will find a checklist fon
evatuating Totle 1X policy nots fication p)wcedwtu - You may f4ind £t .
useful tw Look at this checu,usi as we ncuww the nequinrement; you'll
find t on page 50. , ‘ - :

"The notdfication of the agency 's policy 05 Tut@e IX compliance
must contadln wo parts: ,

o a statement of agency hesponsibility for compliance with Tu,ke
IX nequinements §on nondiscrimination in education p/wglwlmb and
employment ’ :

p? « 5(3afement that any Anquisies lxeqa/ldan Title 1X and AT
application may be neferned to the Title IX coordinatorn on to
the Diénecton. of the Office fon Civik Rights, HEW

N\ ' . -

"Thi§ notification.must e made to: o '

N\

8 students - s \

. N\ @ panents of elementary. and Aeéandmy Achuok students -

e l '- C . ,i‘:‘ . ] A ] . ) i - a
. ’ Ornzﬁt/e&’b _ S © ' -
| . applAieants fiar emptiuy_ment ‘ o ) ' '

e A,o:,incezsf.oﬁ negernal gor employment

/-‘ '.“']2"' ) A " . '




‘o“ampzogmenz recruitment nepresentatives

® unions or ‘professional onganizations holding-éo ve' ban-
gaining -on professional agneements with the agency -
"This policy should have bee pubt&bhéd iniiialﬂy in:  fLocal news-
papers; publications produced by ‘the agency on 4ts students; and in
memoranda on wiitten communications to eac - 8tudent and -employee.

"The policy statement must be published on all ongo.ing agency
publications such as: ,

6.
. @ Couwnse announcements
¢ butlletins on catalogs

o application forms

4

o student AQQAuixﬁent maternials
o employee hecruwitment materials
o student handbooks |
0 0fficial policy statements \
and other publications made available to the roups recedving the
Anitial policy notification. Again, ned8ponsibility fon policy notifi-
cation 44 ongoing," ' ’ :
The facilitator should Stop at this<;o1nt to determine whether

participants have any questions they wish to ask before moving into the
activity regarding the role of the Title IX coordinator.
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IV. THE ROLE OF THE TITLE IX COORDINATQR: -
INCREASING HER/HIS- EFFECTIVENESS TIME REQUIRED: 45 MINUTES

(A) Lecturette--"The Role of the Title
‘ IX Coordinator in Title IX Compliance

@
Efforts" (15 minutes)
(B) Individual activity--"The Role, of the \ T
v Title IX Coordinator" N (10 minutes) .
C) Small group discussions | b -510 minutes; ‘
D) Total group processing _ ‘ 10 minutes

Purpose of the activity:

The purposes of this activity are:

® to review with participants the range and scope of functions and
competencies expected of the Title IX coordinator in many education
agencies N '
o to review with participants some of the basic princip]es of personnel
i management and organizational functioning which relate to the role of
the Title IX coordinator and her/his effective funct19n1ng
@ to provide participants an opportunity and structure for evaluating
the role of the Title IX coordinator in their own agencies and for
' identifying institutional modifications which might be made to increase
her/his effectiveness . .
Y
Materials needed:
For participant use; \_
® "The Role of the Title IX Coordinator"--Administrator Worksheet 2 '
c . - N
- For facilitator use: / .
® newsprint, marker, and tape; or chalkboard and chalk \
~ Facilitator preparation required: .
The facilitator(s) should: N
| thofoughly review this total Session Outline and all partijcipant
" materials ' |
e reviéw suggested lecturette.and adapt it to accommodate unique group
needs and facilitator style: <o : o
o carefully review Adhinistrator Worksheet 2; consider bgssible
participant responses; and prepare t%;nmméss responses in the total
"group '
- Bﬁggedu;e:_ '
A. Lecturette--"The Role of the Title TX |
"~ Coordtnator in Title. IX Compliance Efforts (15 minutes) N
} \ \ '
U‘. . : ' . - A 15
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-/




Cconcen to youn partict

This lecturette is designed to assist participants in considering .
the role and functioning of the Title IX coordinator_in the context .of
the institutional/organizational factors which influénce:her/his |
effectiveress. The lecturette will review—tMe significance of the
Title IX coordinator's role in an agency's compliance efforts, some
of the expectations which are often held related to the Title IX
coordinator, and some of the basic principles of personnel and orga-

nizational management which pertain to the effectiveness of the Title
[X coordinator. ‘

- Following tHe lecturette participants will have the.opportunity ,
to apply some of the points made in the lecturette to individual and
small group activities related to Administrator Worksheet 2. This
worksheet suggests questions which will assist participants in con- /
sidering the role of*the Title IX coordinator in their own school dis-
tricts and the steps which might be taken to facilitate the more
effective functioning of the Title IX coordinator.

Suggested lecturette: ' ' .

"The second major procedural nequinement of the Title IX negula-
tion 48 forn the desdignation of an employee nesponsible for coondina-
ting the agency's Title TX compliance effornts. Although the designa-
tion of such a person, usually neferred to as the Title 1X coordinaton,
does not diminish the wltimate Legal nesponsibility of an agency's
qovenning body and chief executive, this designation should establish
some nesponsibitity and accountability fon coorndination of and moniton- -
ing the divense activities necessary to ensure Title IX compliance Ln
any agency. Fon this neason, the effectiveness of the Title 1X
coondinaton s one of the cnitical elements in the achievement of
Title IX compliance and sex- equity 4in any school distrnict.

"We would Like now o considen thé rofe and. functioning of the
Tit8e IX coondinaton and the kinds of steps which may be taken in any
distnict .to. {ncrease the effectiveness of the Title IX coordinaton.

We wll B considening the wide nange of functions and expectations
which age often assigned to the Title IX coondinator and some princi--
ples neganding the effective gunctioning of the Title 1X coordinaton

“within any organizational sthucture.

"Most of you 4in this gnoup are well acquainted with this impontant
but somewhat ambiguous nole. You and Tithe IX coondinatorns yoursdelves

on gou are administratons on Achgdl board members whe work with: the

Title 1X coondinator on who
Tdtle IX' fon youwn dastng
the diséussion thy 1o ¢

‘nd on the coondinaton to 'take care of
. A8 we move through the various points of
uate the applicability of the information on
4L slduation, :

A

The note and functe

e

of the T.ifle 1X coondinaton

The Title 1X negufatton specifies no particulart duties on

functions fon the Title IX coondinator beyond the general nequire-
ment that she/he 'coondinate' an agency's compliance activities.
The potential scope of such coondination nesponsibilities extends
throughout every aspecd of an agency's policies, proghams, and
practices. " =

»
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Dne of the frustrations of many Title IX coondinatorns (and one of the
sourced of compliance problems .in many agencies) is the breadth and
ambiguity of this nole. 1Tn too many (ndtances, Title 1X coordinatonrs
were desdgnated with €ittle nealization of the potential scope of the
coordination task and Little of fort made to delineate specd fic
nespons(bilities as Titte X compliance efforts have evolved, many
Title IX coondinatons have found themsolves called upon %o: /

Y : 1 .

¢ provide technical Legal assistance to administratons and members
., of governance

0 prpvicde program development services neb to nondiscrnimination

¢ provide thaining to Acnvice'da/a'vmy S L TTPRnd otherns negarding
TLtle TX nequinements S

o provide information services To students and parents

. \‘ ) ) ) ) . . LY
o develop and administon Title IX grievance procedunres and, iMsonie
cases,’ 10 assume nespds.cbiLity fon grievance decisionmaking

o'dave,é’(m and ddminis ten recondkeep.ing sys.tems nelated to varnious
aspects of, T.itle 1X compliance.

o develop and administen Title IX compliance. mopitoring systems

o provade othen services 'as the need arises’
‘ W e Y
In addctoon, many Title 1X coordinatons have found themselves nequired
¢ to maintain a difficult balance between senving as a compliance advocate
T on at Least nforming administratons 9f thegr Legal nesponsibilities
« and ’ﬁunctéom'ng as“an employee (usually an administraton) on a school
sys.fem operating unden constrhaints o 6 budget, staff, and community
pressurne, a system which Cike most bureancracies tends to maintain the
- - dtatus que. :
Anothen way of examining the note of Lthe T.itle IX coondinaton 4is
Lo considen the nange of competencdes Adeally nequired in such a noke.
These (nctude Title TX-nelated competencies, administrative competencies
‘ and dnterpersonal competencies. ‘ . *

A,

’

o Title TX-nelated competenc.ivs:

'?n many education agencdes and mstitutions, the TitLe 1X X
coondinaton (s} arne the yuimany penson($) nelsed upon gor technical
£ngonmation neganding Totbe 1X, (L8 implementing negulation, and

Cnedated adminis trative on judiedad nulings. To provide such
Anfommation, the Totle 1X coondinaton must have:

“andepth fnowloedge of othe Totle IX nequbation, ('M()/Lm.e/t'{ve
) memonanda (ssued by the Federat goverment, and continuing
juddccal dee (aons '

‘l . - genenal kpowtedag of cthen Foderat and tate nond{scrimination
: Laws and welated judeedad preocedents as they bean upon the
anterpretation of 1itle, 1X Hequiiements .
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! <~ knowfedge of the internal agency/institutional Title 1X
/ gnievance procedune, Ancluding:

. the nationale fon its vanious structural on administra-
tive characteristics ‘

. sdgnificant grnievance decisions on precedents as they ‘
emenge !

~ hnowledge, of sources of Anformation fon continued updaL{né
on Title IX and jiekated nesowrces (materials, persons, and
onganizations), activities;, and events '

o Adninisuative competencies™

The Title 1X coordinatorn must, in addition to understanding
the technical nequinements of Title 1X, have the ability to
v thans fen these hequénements and nelated ghievance hesofutions
into the actual progham-of the education agency/institution.
Tn orden to accomplish this, she/he 48 expected to possess con-
sidernable administrative knowledge and sR{LLS:

- thonough knowtedge of, and experience 4in, the decisionmaking

sthucture and operations of the agency/institution R

- knowledge of the personnel policies and practices of the
agency/institution S .

- knoyledgé of the student programs and related policies and
prdactices of the agencg/imWon

- ability to design, impLement, and monitor compliance
activ.itaies: .

-

. to obtain and analyze data nefevapt to Title IX compbm;lce

. to defineate cbmp&éqnce.gow and objectives
. to establish compliance timelines '
: . to allocate staf dAbi)gym@MA\

’ . to develop and AmpLement Wm&tom{ng and neporting phoce-
: duttes .

. to develop and impLement netondkeeping procedures o
SyAtems '

- abitity.to prepare reponts on Title IX compliance activities
and make necommendations ‘fon action by appropriate decisdon-
makens . '

4
+ !

o Intenpensonal competencies:

Suceeéss ful coondination of Title IX compliance activities
potentially nequires that the Title 1X coordinaton obtain the

y-18- <~




understanding, cooperation,.and action 0f the many different
- Stwdents and employees of an education agency/institution.
- The Title 1X coordinaton must therefore demonstrate inten-
/ personal communication shills on ‘competencies in onden o

vbtain the constructive <{nvolvement 0§ a variety of persons . / \"_
: \

, An the grievance process and cédmpliance activities. Some .
\ ' of these shills on competencies ane:

- ability to interpret and personalize technical Ti,t&/e 1X
. Anformation for use by employees and students

- ability to design and impLement nelevant
. trhaining activities o
. condultation services
e °> . continuing inﬂoﬁma,téon services

. ab..LU,tg.to communicate eff emﬁy both onally and .in
wiiting with a variety of cons®i uencies :

- R . . ST
% _ - ability to diagnose, clarify, and mediate differences :
' "~ of opinion .

- abdility “to maintain nonjudgementat and nonﬂmeakening
behiav.ions in situationy of conflict

- ability to state a poALu'oh clearly and aAAe/LJ,b{ue,&y in

~-s4tuations of opposition S

- ability to establish a positive climate fon Title 1IX’
compliande effonts _ /

5\ It 4 untikely indeed that many individuats possess all of
- these diverse and,sometimes specialized com etencied, Many T.itle
IX coordinatons ane, however, éxpected to di play all of these.

. Infmost cases, the noles of the Title IX coordinatorn dnd the
competencies expected of that person evolvedover a period of time
in the absence of careful delineation. 1t A4 Ampontant: that we |
‘now take time to ne-evaluate these in Light 0§ owr experience,
and to specify the functions and competencies of the Title 1X
coordinaton in a manner which neflects realistic expectations and
the u‘u'que organizational structures of our own education agencies.

| Basic principles negarding the effective functioning of the:Titte IX
E coordinaton wikhin the organizational sTwctwie of the agency/
* s TEutlons __ '

PR

As we considen the nole and functioning of the Title I1X '
coordinaton and the steps we can take to increase hen/his e, fective-
- ness, {t 48 useful to keep in mind sev basic principles negand-
4 {ng the effective functioning of the cooAdinaton within the orga-
nizational structure of an education ageficy on ins.titution. kegand -
tess of the particular structuwre involvdd, the Title IX coondinaton
cannol be opfimally effective unless:

@ the functions and nesponsibifities of the Title IX coondinator
ane. clearly delineated amd ‘communicatéd to atf Levels 0§ agency/
And titutional, ‘qoue/manc.e and administration and to all employees

and students
: -19.
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- o the competencies required of the Title TR coondinator to fulfilLe
c ’ . these functions and nesponsibilities are delineated and she/he
, | 4 rovided trainipg necessaty to acquine/increase these compe-
tencies and/on access to support staff who can supply necessary
competencies ' '
0 the Title 1X coordinaton 44 provided all information and all
\\ . b authonity on access to authonitw necessary to enforce compliance
' ' requinements and mandate compﬁianc* proghams - and ‘activities

Let's discuss each of these in a Little mone detail.

o Delineation and communication of the functions ahd responsi-
bilities of the Title 1X coondinaton: '

One of the difficult aspects of the nole of the T.itle IX
. ‘coondinaton is the possible contradiction which may be involved
' 4An advocating any changes necessary to endure compliance with
Title 1X nequirements while senvdng as an employee of an insti-
tution on agency which may tend to maintain the status quo.
Althqugh this need not.be probLematic, difficulties may occur
L§ the coordinaton's nole, functions, and hespondibilities anre
not adequately defined and commundicated, fully supported by
middle top management, and-understood by employees and
stude Too often difficulties experienced 4n Title IX com-
pLiance effornts ape considered to be indications of some personal
dnadequacy on thé part of involved iggividuals. Many of these -
difficulties may nather be a nesult of a Lack of clarnity and
unders tanding regarding compliance requirements and the nofe
of #he Title 1X coorndinaton within the agency/institution.

AL administratons, stafd, and students should be made aware
that the overall hole and nesponsibilities of the Title IX
coordinator are eAiabﬁiﬁhed by Fedenal negulation, and that the
ﬂ : wltimate criterdin uhigg guide agency/institutional compliance
effonts ane those speclfled by the same regulation. Furnther, 4%
should be undenstood that Lf the coondinator L4 to coerdinate
agency/institutional compliance effornts effectively qs the Title
IX negulation nequines, ‘hen/his nesponsibilities must include -
preventive as well as cornective or remedial activities. Con-
nective and rnemedial detivities Ainvolve those which might be
undestaken to comrect noncompliante identified through the
ghievance process, on duwring the nequined agency/institutional
self-evaluation (e:g., the modification of sex differentiation
in a sakary dchedule) and to nemedy its effects (e.g., the award-.
ing 0f back pay to employees who suffered from the discriminatory ~
schedufe). Preventive activities involve those such as the :
petiodic assessment of the awareness of employees and situdents
neganding Title 1X nequirements, oh the provision of training
" and updating services to staff regarding thein compliance re- -
sponsLbilities ., - \ :

; - | In addition to ensuning such understanding of the general nole
: of the Title 1X coondinaton, it is important to delineate and
communicate the ggggi ic functions which he/she is expected to
perform-- funcékions ndlated to technical assistance, stagf thain-
. ing, gnievanceNadministrnation, data coflection, ete. 1t 48
" Ampohtant to neview these fo make sure that fhey are reakistic

: . (] . . . '
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and that adeqyate time <8 provided fon thedn performance. 1t
. L also dmpondynt %o ensure that these functions are Consis -
r ent--for example, that the Title 1X coordinaton i8 not made.
_ Lo kesponsible both fon grievance advocacy and grievance decd -
: ‘ s4onmaking. The Title IX- acondinatorn need Hot be personally
- nesponsible forn all compliance. activities; the keqyﬂuncxxon .
48 that of coordination. - - ’

7 : 1t 48 valuable in all education agencies to ensure that a.
', wiitlen position description is developed fon the Title 1X

_ coordinaton, and that Anformation negarding the nesponsibili-

ties of this position A8 provided to all nelevant stagg.

¢ Delineation of nequired competencies and provision of
- hecessany training and suppont

‘As we delineate the functions, of the Title 1X coo&%‘gatom
. L 48 dmpontant that we also specify the competencies We-

. quired fon performance of these functions--the Title IX-nelated.
competencies, the administrative competencies, and the inten-
personal competencies. Once these competences have been

© dpecified, we must ensure that oun Title 1X coondinatorns ane

‘ edither provided training which can, as.L81 them in acquiring/
Ancreasing -competencies ‘which they may Lack on access to
0ther staff who can provide complLementary expertise. Fon
example, Title 1X-nelated publications might be provided by

; the district's public information stadf wonking .with the
Title IX covadinaton; certain Title 1X compliance data might -
be obtained on analyzed by persons nesponsible for othen he-
deanch-type activities, etec. L .

‘8 Provision to the Title 1IX coondinaton of access o Anformation
and authority S ' T

" Effective impLementation of the rofe of the Title IX
coondindton may -only occur when the coordinaton has open
! access to information and to administrative and decisionmah-
Ang authority in all areas covered by the Title 1X regulation.
The coondinaton must have the power. Lo.obtain information
, nelevant to the determination and monitoring of compliance, -
, and to effectuate and enfonce necessary compliance actions
" An any nefevant aspect of agency/ins titutional policy, pnro-
cedure, on prdetice. o

Because Title 1X compliance 44 ultimately the nesponsibility

y; o 0f the agency's/indtitution's chief administrative officen, .
At 44 advisable that the Title 1X coondinaton e ont dinectly
To thisrofficer, on to an individual at the highbst Level

. 0f management who has direct and immediafe access to the chief

© o admindsthative officen. '

"Underbying each of these principles Ls the responsibility of education
agencies and {ndtitutions to enswrie that all possible support L4 vided
for the functioning of the T.itle IX coondinaton. An effective Tithe 1X
coordinator can assist agencies and institutions in intenpnexing and
comolying with thein Legal oblLigations for nondiscrimination (obligations
which must be met if eligibility fon Federal financial assistance is to y
be maintained) and in fulfilling thein educational nespons Lbility to - ‘
provide equal opportunity to all Students " \ R
) . o ~21- | |
ERIC - | o




.activity.

with the group.

L

YR ¢

The facilitator shdu]d'pause-at this point to give‘partﬁtipants a

~ brief opportunity to ask clarifying questions. Lengthy discussion

should, 1f possible, be posfponed until the tqtal group processing

B. Individual activity--"The Role of =
the Title IX Coordinator" - (10 minutes)

' o : .
The purpose of this activity is to provide participants an oppor-

tunity to consider the role and functioning of the Title IX coordinator
- in their own education agencies and to identify steps which might be

taken to increase the effectiveness of this person. y

The facilitator should introduce the activity with comments such
as the following: - o o o -

"When many of us think of the Title 1X coordinaton in owr own
district we fend to think of her/his personal attributes on particular
intenactions we've had with that person. - 1§ we owrselves are Title IX

. coondinatons, we may tend o see out probLems in terms of owrouwn 4in- -
adequacies or interpersonal conglicts we may-have experienced.

"It is impontant that we nemember, however, that the effectiveness

0f the Title IX coondinatorn 4in our district {on our own effectivencss

in this noke) is shaped_by a variety of institutional factors such as
those we have just considered--factons such as role delineation, nole
support, access to w%thonity and Ainformation, eftc.

"Each of you should have a copy of Wonksheet 2, 'The Role of the
Title 1X Coondinaton,' which is designed to hefp you consider the
institutional factors which affect ti@ functioning of the Title 1X
caondinaton in youwr school district. We'd Like each of you to spend
about 10 minutes completing the wonksheet individually, then we'LL be
discussing it in small groups. PLease wonk as napidly as you can."

As participants are working individually, the facilitator(s)
should attempt to observe participants' general progress on the work-
sheet. She/he,should-remain’avai]ab]e to answer any questions which
may -arise, ' , . ' '

e

C. Small group discussions : (10 minutes)

After most participants appear to have completed most of the work-
sheet, the facilitator shauld ask them to form groups of three pérsons
each and to discuss their responses. They should be asked to focus )
particularly on sections III and 1V, which focus on,the strengths and
weaknesses of the role of the Title IX coordinator as it is established
in their own'districts. -

During the small grohp discussions the facilitator(s) should cir-
culate through the room and observe the- discussions. If the small

~groups appear to be having difficulty, the facilitator may wish to re-

convene the total group and work through the guestions systematically

k3
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D. Total gro

After partici
ses 1n small group
fow.process1ng. I
their small groups
the participants t

e : '
up processing (10 miputes)
pants have had an oppor{unity to share the
S, the facilitator should reconvene the to
f participants were able to discuss effect
» the facilitator may begin the discussion
0 volunteer the

ir respon-
al group

i‘e]y in
by asking

strengths and weaknesses they identi-
fied in sections 111 and IV. After some of these have been shared,

the facilitator should then ask participants abou®the action steps

they identified for improving the effectiveness of the Title IX coordina-

total group.)

tor in*their own agencies.

(If participand® seemed to experience difficulty with the worksheet ,

the facilitator should instead work through all the major points in the

v S

¢ . . .
The facilitator may find it useful to raise questions such as the

following: '

)

@ How well did your i

tor's responsibilities coincide.with
more detai]edetems?

Y these items?

’ o
nitial description of the Title IX coordina-
your answers:to the later,
How easy was it for you to respond to

: Q
, )

e llhat are the primary strengths of the way that the role of .the

Title IX coordinator is defined in your district?

¥

IX

3 .. R i
® What conflicts seem to be manifest in the role of the Title

coordinator?

£

-

K .

1

® What suggestions could you make for improving -the structure 1
necessary for effective functioning of the Title IX coordinator?

The fagilitator should underscore, the following points:

® The success of the Title IX coordinator is dependent in large
£ measure on the administrd&%ve structure provided. Three criti-

cal elements that must be hrovided in the district adminis;faﬁive
~Structure are: > . ' . \

~ - ~"clarity of the role which is envisioned for the Title I
_ coordinator ’

o

}  *’\ - access to authority and information
_— - specific delineation of
' - IX>coordinator

. o At least .two major conflicts are frequently inherent in the role =
) + of the Title IX coordinator. These are between: , .

R - the role of the Title IX coordinator as.an employee of the school
.~ - . district and the role of thg Jitle IX coordinator as a facilitator

in assisting students and employees to file grievances against. the

the job responsibilities of the Title

7"‘distr1ct

L. éﬂelro1e of the Title IX coordinator ds an administrator in a

osition of authority and the role of the Title IX toordinator
as a person who 1is. easily accessible to students and employees

(This may be “dealt with

varfous school buildings 1n-the district.)

t

\ ‘\v

g

] * ‘o

|

b¥ nam1ng_Tit1e IX representatives in the
i .




o If any Title IX coordinator is going to be successful, she/he
must have access to adequate staff and financial resourcess

V. BREAK, - » - TIME REQUIRED: 10 MINUTES

[
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VI, IMPLEMENTING TITLE IX GRIEVANCE T T
PROCEDURES - | T v Required: 40 minuTES
(A) Lecturette--"Imp]ementipg Title ﬁX (\‘K :

Grievance Procedyres" ] - (10 minutes)
(B) Small group discussions--"Implementing R .
- Title .IX Grievance Procedu\es--froblem
. Analysis" - / 520 minutes{
(C) Total group processinn ' / L 10 minutes
. / ) .
» Purpose of the activity: ;o | .
( The purposes of the éctivity are: / -

¢ to review with participants /factors relating to the implemeptation Of

effective Title IX grievancé procedures ° -

¢ to provide participants an o
skills in identifying proble

pportunity to assess and increase their )
ms related to the implementation of Title -

- IX grievance procedures and 1in identifying problem prevention strate-
gies and steps : '
e to provide participants an oppbrtdnity to identify steps that they
can take to prevent or correct problems’ related to the implemenhtation .
of the Title IX grievance procedure in their own agencies

Materials'needed:

: o ’ -
For participant.use; . L : o . t

6 “Imp1ementing Tft]e IX Grievance Proce&ukes"--Administrators_worksheetB

o”"rmplementing Title IX Grievance, Procedures?--Administrators WorKsheet
3 : : . : '

»
>

For facilitator use: : “ o

) newsprih%; tape, and"ﬁarker; or chalkboard and chalk

[

Facilitator preparation required: -

" The facilitator(s) should:
— / 3 Lo
® thoroughly review this total session outline and participant materials
‘ - ’ L . .

o review suggested lecturette and adapt it to accommodate unique group
needs and,faq111tator style ~ o

® thoroughly review Administrators Worksheet 3 and the sample responses

- provided on Worksheet 3A; prepare to-process the discussion of
participants' responses to the worksheet (Note: Part Two . of this
worksheet 1§ made optional in this session outline; facilitators should
make certain, howevgr, that they are sufficjently familiar with this
$ort to discuss it if the need arises.) o ‘

Q - ] , . ' r ', }




. ,e Procedures;

: . L. E .‘-' ‘ ' i
A. Lecturette--"Implementing Title §X '
Grievance Procedures"” : (10 minutes)

| The purpose of this lecturette 1s to review for participants some
of the.considerations related to the effective implementation of Title

~ IX grievance procedures. The lecturette suggests points which may be
applied to. the identification of problems related to the implementation’

.'of grievance protedures as they are. presented in Administrator Worksheet®

. +2 and as they may occur in participants'(:yﬁ school districts. e LT

Sﬁggésted lecturette: ! L

"The thirnd compliance pndcedune nequined under the neguﬂﬂt&oh'to

" impbement Title 1X 44 the development, pubfication, and maintenance

0§ a grievance procedure for the nesofution 0f student . andeemployee
‘allegations of violations of Jétlé IX. 1t is this ghlievance procedure
which provides. education agencies with an impontant mechanism fon the’
continuing identification and correction of Title 1X violations. Not
oy {4 the maintenance of a grievance procedure required by the Jitle
‘IX negulation, it is a basic method.of enmswiing continuing monitoning o -
0f ouwr Title IX compliance .effornts: - - e :

"The basic functions which must be’ served by any Titﬁeilx grhiev-
ance procedure are Awo: - S

1) the-iaenxiﬁicaxxon 0f policies, procedures, andwpnacticebﬁb
" which do not comply with the nequirements of the Title IX
negulation & ' ' _ o

7)  the comrection of identifdied discrimination and the ﬁnovééion_
" 0f hedrnesd to persons disenimipated against

Stine (s to fulfill these functions it must, be both

ﬂéAq,gnievandew |
hd:and effectively AmpLemented.

T stwctunally 4o

e
"In Genonde Seddton Two we discussed in detail some of the stuc-
tunal aspects of good Title IX grievance procedures. By uay uf review,
we Ahould nemember that the structure of a ghievance procedune should
be desdigned to ensure equitability and due process o all parnties An,
the grievance. It should provide for proghessive Levels of appedl or
gnievance consideration, and it should provide some assurance that .
grievance decisions wilf be made by persons not directly involved 4n
the outcome of the ghievance. )
PEquitability and due process depend not onky on the structure of
the -grievance procedwre 'but also on its AmpLementation. Even the most
care fully designed gnievance procedure Wikl not ful gLl its purposes
unless it is effectively implepented; A well-impLemented grievance:
proceduhe should: - a( '

0 pnbvide a mechanism for imofving staff and students ankhe
monitoning of Title IX compfiance and the comrection of sex
dis crimination

o increase dialogue and mutual pﬂobleﬁ solving nelated to 48504
0f educational equity among the various stagf Levels of.the
education agency 26 - o

[ ~e0~ \.)\) ) [
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"0 increase dialogue between the community and the schools nebated
T 1asues of -educational equity -+ - LA e

/ SR ¢ protect the education agency from Fedenal anvestigation and

u_:(',yll«tQ/L_UQ.Ht('.O}'l by providing a mechanism for resolution of alfega-
tions of Title 1X vialations and development of necessany
corrective and nemedial actions at the Local fevel

functions. We wile considen "three phimary issues:  grievance foLLow-up
and monitoning; the dissemination of <nformation neganding the grievance
procedwie and/on gnievange decisions and thmjimpucaigéom; and the
aining of staff rneganding grievance processing, Title 1X rnequiriements,
and/on grievance decisions and theirn L{mplications. o

“ G&(e.yancelﬁc-&owwp and_monitoning

MAgain, the Aundamen,ta-.@---pwz:po»sg‘0‘5 a Title IX grnievance procedune
{8 Tozrovide a fain, orderly, and systematic process fon identi fying,
modlc'ét/inq, and. nemedying any agency policy, procedunre, on practice wm’qh )
8 not n compliance uu%h Title 1X nequinements. Given the variety of
pressures which ane placed upon most agency employees fon a. numben of
different actions at any one time, Lt 48 unlikely that all necessany
modd § (catigns and remedial 8%eps will be taken 'unless consistent goLLow-
up and monitoring procedures are cnplemented. A vardiely of follow-up

and monitoning Suystems md.f be'. wsed, but-in any system four functions
must be peAformed 4§ grievande follow-up 45 to_be assuned: ‘

¢ Cveny grievance decdsion must be revsewed and £ts impf,c'ca/téonAI
 for the modification of policy, procedures, and practice delinehted

N 0 every modfication npecessary must be broken into iits component

’

v

>

tasks, the varnfous sta f6 nesponsibilities fon these tas ks -idents 6‘&"ed,f :

and timekines specified fon thein implementation .
. ) * N\

¢ any (nformation and afsistance needed by stafd fon performance
0f these tasks must be .identified and provided
. Y “ - - .
¢ procellunes fon the neponting and monctoring of progress on,
problems n the achievement 0f these modifications must be
ampLemented ' '

These ﬂ'unct(oms ay of course involve a numbon of staff membens. 1t
«4 advisable, howeven, that coondination’ of follow-up and mon{torning
effornts be made the function of Zhe Title 1X coondinaton.

A | ; /
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_DLAAeanatxvn'ijfgﬂ@nmaxxun ggggﬂdgggvfhv_gn4auance.LcheduAe and/on

gnievance decisiony and thein implications

"14 the Title IX gnievance procedwie is 2o be effectively imple-
mented, two kinds of snformation must be disseminated: . .

o infonmation neganding the exisdtence of the gnievance procedune .
and s use--The wtilizafion ,of the Ttle TX gricevance procgdune
(5 both @ night of students and emplogyees and a benefit to the

. education agency; £t provides a mechanism forgthe <dentdfication
0f previousty unidents fied noncompliance and an afternative fo
the Fedenal administrative complaint process. The wlilization
0f an agency's grievance procedure will in the Long hun be
determined by whethen grnievants find 4t a_ fain procedure and oneg
through which they can actually achieve pornection of discrimina-
tion. Mone immediately, howeven, utitization of the procedure

Cwikl depend upon the undenstanding of students and employees of
thein nights unden Title 1X and of the grievance procedure which
{5 dvaifable to them for protection of these nights. This in-
formation may be provided (n many ways; through the devefopment

and distrnibution 0f various types of written materials; through
.1 _the provisdion gf periodic briefings; on through-a combination
0f techniques. 1t may pe tangefed generafly to”akl grotps, on
specific effonts may be developed fon spedific audiences.

0 information negarding ghievange decistons and thein .implications--
T¥ TLITEfTYonmﬁYIdﬁce‘Zzﬁ?b'BéWEWMDﬁRT?%ZEuﬁﬁdLEWﬂﬁ}aﬁﬁﬁﬂﬁ]~“
on schoot distnict, it is cnitical that akl staff be provided
information neqanding the natwie of grievance decdsions and their
implications fon Apecific agency policies, proghams, and
practices. Funthen, analysis and dissemiviation of information
with negand to the handfing and nesofution of Title 1X complaints

[N

can senve several functions: . Rt

- Lt can senve ab one-means of continuing policy noldficatign
(as nequined by the Titke 1X nequlation) and of policy
specd fication - - :

- it can provide administratens and staff with a knowfedge of
sex discnimination and Title 1X compliance problems which
can senve as a nesowree for program administhation and
AmpLementation - | N

- £t can {ngorm students, parents, employees and othen
intenested pensons neganding agency/inrtitutsonal. compliance,
effonts, and it may assist in the clarification of Title 1X'-
issues which, (f teft unclarified, might nesult in the fa€+
Ang of unnecessany ghievancesd wéfh/gAneAuliani drain on ~
time and personnel nepowices

Such <nformation may be provided through ongoing publications,
periodic briefings, on open gnievance neconds (with names and
identifying information nemoved). 1§ grcevance neconds ane
opened, (€ 44 51400 nseful o provide some summaty analysis of °
the dectsions and thein (mplications.

pissemination of such informadion (4 basic fo the effetlave (mplementa-
tion of Title IX grievance procedures.

/ ~28- =




Title 1X nequin

"The thaining of staf reganding Title 1X nequirements, grievance
processing, and grievance decisions and thein implications is probably
Zhe mogl enitical component of any grievance process. Two sonts of

(ning are nequinred: '

" (nding which can assist staff in making grievance decisions, if /
duch a hole 48 prov our ghtevance procdedure-- The Lnvo vement
of sZtaff from ﬁﬁ Aegmeﬁ}% of the education agency s one valuable
method of ensuring staff involvement in the Title IX compliance
process and providing some assurance 0f nelatively neutral grievance

- decisionmaking. Many agencies have found it useful to institute -

+ gMevance hearing panels, with hepresentatives of the schoof admin- -
As2nation, school governance, school staff, and sometimes the

.. v community.)-1f this i8 done, however, alf persons must be provided
2naining reganding both the specific nequirements of Title 1X and

~ methods and procedures fon equitable grievance handfing. Training

.0 this sont is basic to the meaninggul implementation of a grievance
procedure. ALL persons with nesponsiblities fon grievance decision-
making--whethen duperintendent, school board member, on community
member--must be provided Thaining which can ensure knowledgeable and:
fain decisionmaking.

Y

”
- 1 Daining which can assist staff in Amplementing grievance decisiens
*  and Te 1X compliance efports--Ttle 1X compliance and the
amplementalion of grievance-related modd fications and nemedial
4Leps often calls upon educatons to engage 4in new and unfamifiar
behavions, behavions which they may not understand or possess the
© 8RiLES on hnowledge to implement duccessfully. 1t is8 impontant *
. that needs fon training be necognized and that necesdary training
. be provided all staff involved in new compliance procedures. .

Thesprovision of mone general Title TX-nelated thaining to all education
- pesonnel can also establish a mone neceptive. climate forn Title IX -
compliance effornts, and make subsequent grievance-nelated thaining

more effective. '

I£ {8 important that-we begin to consider these issues as they helate

Lo our own agencies and districts. Tmplementation 04 such efforts now

may help us to prevent problems, on to alleviate problems which have
anisen 80 fan in oun Title 1X compliance and grievance processing effonts.”

. [ . 4
' Before moving into the worksheet activities designed to help participants
to apply this information to problem-solving activities related to grievan?
procedure implementation, the fagglitator should pause briefly to respond
to any questions raised by participants.




| .
’ 1
B. Small‘qroup d19cu;s1ons-—“Imp]ementing Title
\ [X hyipvanae Procedures--Problem Analysis" (20 minutes)

"~ The purpose of this activity is to proyide participants an opportunity
_to assess and extend their skills in the Yecognition of problems related
to the implenentation of Title IX grievance procedures and tha identification
of problem prevention strategies of steps. Sample cases are provided for their
consideration in thé small groyp discussions. :

(he tacilitator shuu]d introduce the activity with comments such as the .
tollowing: _

"o ve neviewed séveral basic &AAuQA nelated to the implementation of

Title IX wiievance proceturcs; now we're going to see Lf we can apply this
Cinformation to the wmlysis of problem situations nelated to the impfementation

of Title 1X qrlevance phuuedu&OA We'd Like you 2o work An groups of four .

on the probiem sctuations gou'i’,ﬂ find Listed in Part - One 04 yowL (Uonuhee,t
3.

"1 ot ee fu«n to Pani One of the wonkbheei‘qou'lf f4ind give p&ob[emé
desenibéd. 14 o turn two pages garthen, you'fl notice a number of. 'Probfem
QAnaiuats sh\vté one” connespopding tu each problem situation. 1n your smatl
OgRcwpd e d tile each of you to nead the problLem situations one at a fime,
sand analyze each .in youwn ghoup. You'fL note that the sheet asks yoy| to
denta §iy the probfem neflected in each situation, to categorize 4t according
to the Live types of problems identified, and to suggest steps which m&ght
have been taken Lo avoid the problem. 1
[ 4

“Led!s neview the mcaninq 0f each of the pnoblem categoncab tisted at the

- dop of the page:

A < ' : '

0 the structune of the Jueuance proceduwre--Does the procedure p/touuie
fon progressive Tevels of appeal and some assurance-of impartial
doccsconmakAnJ? 18 it ea‘y to use?

o [(he dcc<A(unma!&nJ‘paoccbé~~Ane grievance decdisdions made in an '
mpantiad fashion ? Do they neflect knowledge of Title 1X nequ&&ementb?

¢ greevance goflow-up and monAIonAng;- Are necessany steps taken. to

©enswre that grnievance decisions ane neviewed for theirn implications
and the nesponsibilities of all stafg 60& the Amplementation of
nocessany modi fications and nemedial Atvpé identified? Ane timelines.
fun connective and nemedial steps established? Are procedures for
neponting neganding proghess and problems nelated to the modA §4Lcations
specfced?

o dpsuninalion. 0§ information neganding the Title 1X gn&euanqgigs%ﬁggggg-

and/on gnievance decisighs and thein imy Lications--1s {nform
neqanding the pwipose dnd use of The grievance phocedunre available,
to abtl students and employees? 148 ingformation negarnding grievance
decisions and thein implications made available to alf students and
stagh so that they may betten undenstand both thein nights and

hes pnnh(b&?&jxtb for nondiserimination?




4

o training Oéoé-tc;ﬁ négand.ing grievance i?ﬁ'QC-QAA«L&d*_IM(LI)(Jmauizwm@tb,

dﬁR*QEZEGdﬁdG“ZacIﬂ&ohEﬂanAwgﬁg{A:4mp£{gqiggu§-~Ane stafs provided

' kt&d(ﬁiﬁﬁ’Z(gﬁiﬂ(ﬁg"fﬁélﬂfiééponAZBfIJJ%ﬁA for gricvance processing
and the implementation 0 greevance decisions?  Ane sduff provided
thaming in specific areas and SRULS nequined to ensune nondisonim-

wnation as nequired by the Title IX regulation and grievaree decisions?

As you nead each problem s.ituation, t@u'fo determine which one of these
i categonies 45 most nelevant to,the pnobkem descnibed and why. . Then thy tou
&deni&ﬁy.rhe kimls v§ actions which méght have been taken to avoid the problem,”

After reviewing these instructions, the facilitator should work through
d sample problem analysis with the tota] group. She/he should ask participants
to take a moment to read the problem situation, then she/he should pose the
7~ worksheet questions to the group for their response. If no response is
forthcoming, the facilitator may then suggest responses. (She/he may reter
to Worksheet 3A for this purpose, but she/he should not call participants'
attention to this answer sheet at this time. This should not be done until
after completion of the small group  ciscussions. ) Jn working through the
sample analysis with the group, the facilitator shoy]d be careful to provide
only one piece of information at one time, and wait for participants to consider
this and supply additional informatien. " ;

When one analysis has Been completed in the total grroup, the facilitator
should remind participants to form groups’ of four-persons and to work through
théfrest of the analyses in thesec‘groups. Approkimately 15 minutes should be

.provided for this portion of the activity. Partjcipants should be encouraged
to consider the situations thoroughly, rathér than rushing to complete all of
them. As the discussions proceed, the facilitator should ‘moyé through the
room to identify issues which should be raised in the total group processing

or to provide any assistance which may be required. .

(The facilitator should Slso_reminﬂ"participants that they are to work
only on Part One of the worksheet; Part Two will be considered fater if time
permits, or participants may return to this part after they leave the workshop. )
v .

v

C. Total group proceiéing ' s . (10 minutes)
After participants have épent approximately 15 minutes in small group ~

discussions, the facilitator should-reconvene the tota] group and process the
activity. T

[t may be useful to begin the processing by asking participants to share
their responses and analyses of one of the remaining four problem situations.
Rather than discussing all of the Situations, the facilitalor may refer
participants to Worksheet 3A (provided in an appendix of the participants'
materials), ask participants to review it hf Y, and take any questions which
may result. If sufficient time remains, ‘the “ilitator should attempt to
steer the discussion to the implications of this activity for the implementation
of Title IX grievance procedures in the partiecipants own school districls.

This may be done by means of a question such as:

Do o see any samibaritiespbetween these problem situntions and the -
, kinds of problems you expenience in your own agencied? Vo 1ou Ace
~ dfeps that you might take to atleviate the problem in youn district?

i O
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The faciltator shou]d close the activity with points such as the
fo]]owinq _

' /
o An.effective Title IX grievance procedure is one of the most [

important mechanisms for ensuring continuing comp]ianqg and
mon1tor1ng of Title IX compMance efforts
‘o Implementation of an effective Title IX grievahce rocedure
requires active efforts to ensure that:
. (]
. - grievance decisions are implemented

cé\decisions and
actice, and

- staff and students are informed of grie'
resultant modifications of agency policy
procedures .

- staff with respons1b111ty for grievance decis
are trained in the requirements of Title X -and”
of equitab]g grievance processing

aking
principles

- staff with responsibility for implementing ngevance deci- -
sions are provided necessary information and training to ’
enable them to comply with their responsibilities

¢ An effectivé Title IX grievance procedure can provide channels
and mechanisms of communications which may be useful in other
., ggency programs and activities. S

PRSP
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REVIEWING AND UPDATING THE TITLE [X

SELF-EVALUATION TIME REQUIRED: 20 MINUTES

(A) ' Lecturette--"Reviewing and Updating the ' ' N
Title IX Self-Evaluation” ( 5 minutes). s

(B) Individual activity--"Evaluating Your ’%
Fitle IX Self-Evaluation" (10 minutes) ¢ !

(C) Total group proceysing C ( 5 minutes)

Purpose of the activity:

Ihe purposes of this actfvity are:

' @ to review and assess the content and process used in the implementation
of the self-evaluation required by the Title IX requlation :

® to identify those areas of weakness in the self-evaluation which may
~.suggest reassessment_or_updating_of the self-evaluation

Materials needed:

For participant use:

e "Evaluating Your Title IX'Se]f-Eva]uation?--Adminﬁstrator Worksheet 4

For facilitator use: None

Facilitator preparation reqyiked:

\

The facilitator(s) should:
e thoroughly review this total session outline and participant materials

% read suggested comments and adapt them to unique group needs and
facilitator style ’

Procedure:

A. Lecturette~-"Reviewing and Updating
the Title IX Self-Evaluation" N ( 5 minutes)

The purpose of this activity is 4o provide participants with & structure
fQr getviewing the content, process, and follow-up of the self-evaluation
condgcted in their district. The examination of the self-evaluation is
provided as a means of assisting participants to evaluate the adequacy of
self-evaluation procedures and to identify possible needs for reassessment
or updating of the self-evaluation. : L. )

_ ‘ . _ . ‘

The facilitator should open the activity with remarks such as the follow-

ing: , - - i

"The. requinement of
must complete a self-ovalid
on the nealization that man
AR, owr conscious awaneness.
o ensure that a systematy
practices which may be.

.

Aon Lo identify possible discrimination was based
aﬁ the forms of sex discrimination are not with-
The primary purpose of the self-evaluation was

effort be made to review policies, programs, and

deriminatory on the basis of sex. y

' to ‘ ( .‘-~3)3 - | 4
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"Aften agenc&eé had made the assessment of posdible §onms 06 sex
descruimination, the self-evaluation hequired that tﬂ: agency make a
detemination of the cornrective and nemedial steps which wene needed to®
eliminate any discrimination on the effects of past discrnimination.
The negulation futther nequined that the agency must keep qn §ile rec-

%2 which woutd ddcument any connecixue on.nemedLal steps which were
en. . . ?

"The initial self-evaluation was to have been completed by July
21, 1976. At the time that many of us were snvolved dg the self-
euaﬂuat&on procedurnes owr knowledge of the negulation and the proce-
dures for reviewing policies, proghams, and. p&act&ceb forn sex discrim-
Anation probably was not as extensdive as it is today. 1In view of our
. experdenced sdince the finst self-evaluation, Lt {s- advisable that we
heview and eualuate the scope, process, and general adequacy. of the
self-evaluation, and identify those steps which may need to be taken

to stnengthen the eualuai&on on to update the 64nd4ngé of the self-
evaluation.

M"14 you will tunn to Admindistratons wonhbheet 4 entitled 'Evalua-.
ting Your Title IX Self-Evaluation' you wilf find a structure 60&
evaluating the self-evaluation conducted in youwr district. You'lL noté
that the wonksheet consists of six sections. The finst section A8
desdigned to provide information negarding yowr knowledge of the self-
evaluntion; the next three sections examine the content, the process,
and the §ollow-up and monitoning of the self- euaﬂuat&on, and the Last
two sections ask you to make an adsessment of the strengths of the
self-evaluation and the improvements that are needed o enswre the
adequacy 06 the Aeﬁﬁ evaluation procedure.

"WOuﬁd you please take a 6ew minutes to head xhnough the types of
questiond that ane sincluded 4in the wonksheet. Aften you've had an

opportunily to review the material, we'tl be discussing the worksheet
in the tota? qaoup " _ .

LY

"B. Individual activity--"Evaluating x
Your Title IX Self-Evaluation" (]O Minu?fs)

The facilitator should allow participants about 10 minutes to
review the questions provided on Administrator Worksheet 4--"Evaluat-
_.ing Your Title IX Self- Evaluation." After 'most of the group appears
" to have reviewed the worksheet, the facilitator shou]d process their
1mpress1ons of the worksheet in the total group. R

C. Total group processing P (10 minutes)

. The primary purpose of the review of -the worksheet is to provide
participants with a structurg for evaluating their Title IX self- .
evaluations. "It is probable that many participants do not have adequatea
infprmation to answer all of the questions provided, but it is impor-
tant that participants art knowledgeable as to the questions which
should be considered in the eva]uation of the district self-evaluation.

) When the facilitator is reasonabiy certain that participants have
had an opportunity to read through the questions, she/he should recon-
vene the group and process their reactions to the questions whichsare
included. Questiong Which may be. used for this purpose include:

1) . !
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® As you glanced through the areas covered in Administrator

' : ‘ Worksheet 4, how would you describe the self-evaluation which
. was implemented in your district? :

A

¢ What would you estimate are the strengths of your district's”
self-evaluation?: _ _

(] What'tybés of things do you believe need to be reassessed or
updated at this point in time?

~ ' ® How could you use the worksheet as a _uide for ensuring the
adequacy of the self-evaluation? '

. ¢ - L=
“q
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Facilitator preparat{on required;

 September 30, 1976; a second deadline was establLished for March
" and the Office fon CLyiﬁ'RLghxszA now neviewing those agencies who have

. T
///// A
SUBMISSION OF COMPLIANCE ASSURANCE FORMS ~ TIME REQUIRED: 10 MINUTES..

(A) Comments--"The Compliance Assurance Forms

| Requirement" o o (10 m1nutes)
Puﬁpdse of the activity: |
The purdg%é of this activity is: ' o o | f'
° to providé participants with a reminder of?tge Title IX n@duirehent
for the submission of compliance assurance f rms - S

Materials needed: S IS - v '.
- For participant use: None~ | |

For facilifator use: None \ |

PR -

The facilitator(s) should:

o thoroughly review thi# total session outline and all participant
~materials / ' - B

) réad suggested comments and 6dapt them to fit unique group'neéds
and facilitator stylé | . N

Procedure:

A~ Comments--"The Compliance Assﬁrandé
Forms Requirement" Ty (10 minutes)

" The purposevof this activity is to provide participants w{th
information regarding the f#ffﬁ/gFBEqural requirement of the Title IX

regulation--the submission of compliahce, assurance forms. This purpose
may be fulfilled with comments such as the following: \
- "ALL education agencies’ and institutions neceiving Federal funds

are requined to submit assurances of Title IX compliance to the 0f{ice

for Civil Rights ap a condition of eligibility fon Federal funds. Fonm

639 was developdl forn this purpose, and copies were mailed to all necipients
of Federal funds. The initiak deadline fon sabmission of the 20?m7wab-

" 1977.

o

nol submitted assurances.

"A aepont’oﬂ thie compliance éAAuﬂance §orms dated Februarny 15, 1977
indicated that neandy hatf of the institutions and agencies which had
submitted the fonmsiwenre in noncompliance with the Title 1X negulation.

. Modt of the institutions and agencies had not established gnievance proce-
i dures on completed Rhe instititional self-evaluation. :

: "Education agehcieb shoutd take steps. to emswhe that Lthey are 4n
o Liance with the Title 1X negulation and .submit the necessany compliance
oAms. Such actions’ is Likely Zo:

j - ~37-\“;..; : .
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o protect the aqency from’ pOAAcbte compﬂ&ance &eu&euw bj the Oﬁﬁ&ue
gon L4U(! R&Jhié

o anuﬂh Ihv e£¢q4b<£411.uﬁwthe agency as recipients 06 Fedenat. 6upd6 "

'Yhe fac111tator should allow time for any quest1ons which part1c1pants
may w1sh to raise. . .

.

A

<
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'1. T S ‘ : ’T-n\\ : '
IX. - SUMMARY AND CLO’iNG ' ' " ~TIME REQUIRED: 5 MINUTES
O
(A) Summary and Closing Comments ( 5 minutes)
)--Purpgse of the activity: = ¢ |

The purpose of this activity is:.

® to provide pafticipants with a summary of Application Session A
and to prepare them for the activities which are included in

Applicatidn Session B for Administrators ~ '\\f
L L _ B o - N
"+ Materials needed: ' . < o N\
L For participant use: None. f ‘ \\\\
K o _ _ ) o ‘ TN
For facilitator use: None " o -

« \
 Facildtator preparation required:

. The facilitator(s) should:

® thoroughly review this total session outline and all participant
materials ‘ v

o'feéd'suggested commenfs'and adapt them to _fit unique group needs
and facilitator style ' '
Procedure: - |
_ o The purpose of the summary'and c]osﬁng comments is to‘proVide_partici-v
. pants with a sense of closure on the procedural requirements of the regulation
: and to set the stage for the activities which are planned for Application”
Session B. This may be implemented by providing comments such as the
following: :
k ' ~

. A. "guggested comments (.5 minuté§) o

"The activities of Application Session A forn Administratons have.
focwsed on an Andepth Aeuggw of Hie five procedural requirements of the Title
IX negubation and the ways that they might be imptemented in Lveal education ,
agenc{es. !heée procedural nequinements provide the structuwre fo continudng (
T.itle aiplemenfation and are essential to effective Omplementation «f the

'_ regubatipn.

. "Each A these procedunes i designed to meet a necessiy facet ¢f Title
- IX amplemntation and each provides a-needed management tool for the admi nistrab
tion of programs which can nesult (n the deliverny of equitable senvices fon
Ll students. In adl{tion, they provide the metheds by which systemic change
48 possible. Tf Tagkd IX is to have meaning bevond the'effonts of ndividuats,
tt wibl nequine the effonts of pensons such as you to ensne that the (ntent
and prinedples of Title 1X are s0L4dly <ndonporated in the stuue ture of the
adminis trative procedures and practices. o - S
LF

' "Lhe activities of Application Session A pnuqida wh with the feundation
whidqh 45 needed fon Application Session B. Vwiing the next session we WL
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turn to the day- to-dag p@obﬁemb 06 mogitoring Title 1X &mplémentai&on
and wo@g,to sobve the problems which anise daily. Application Session B

" provddes you an opportunity Zo test your understandings of the metemenxu~.
Lion of T&ﬁle IX An the daily operation of a school district.”

The fac1]1tator should announce the time and place of the next -
- App]lcation Session before -dismissing the group. A o
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: : SEX EQUITY IN ADMINISTRATION:
. - MONITORING TITLE IX IMPLEMENTATION

¢ APPLICATION SESSION B FOR ADMINISTRATORS,
TITLE IX COORDINATORS, AND BOARD MEMBERS

Session Specifications

Session popu]ation Elementary-secondary school adm1n1strators, Title: IX
coord1nators, and board,members of 1oca1 education agenc1es

4

4 Sessvon objectives: The objectives for App]1cat1on Session B for administrators,
T1t1e IX coordinators, andvboard members include:

] to provide participants with a framework for ‘understanding the monitor-
- ing process necessary for management of T1t]e IX compliance activities

o to proV1de part1c1pants with criteria for eva]uat1ng the effectiveness
of their Title IX compliance act1v1t1es

‘0 to provide participants with experiences in problem solving activities -
which are related to Title IX compliance

o -

e to provide participants w1th a procedure for eva]uating their styles
of problem solving _ . .

,’ Time qéaagred: Three hours

Materials needed: , X _ ) » _ o ‘
% '
F 1cipant use: 7
- P ¢ "Improving My Skills in Mon1tor1ng and Prob]em So]ving --Adm1n1s€rators '

worksheet 5

o "It's Up to You: Title IX Dec1sionmak1ng in Fernwood Schoo]s"—-
Adm1n1strator materials-for in-basket exercise

: ° “Imp g Title IX Imp]ementation“--Adm1nistrators Worksheet 15
- o "Yorkshop Evaluation Form"--Administrators Worksheet 16 ) '
\or facﬂ1tator use: ‘None | | ‘ L

Facilitators required: Although the session may be conductéd by a single

" “person, 1L ¥s preferable in most cases to share responsibilities among severa)
persons (female and male) who possess both subject matter expertise and
group process 'skills, and who represent racial-ethnic diversity.

Facilltator rgdaration required:
The fac1'|1tatﬁ) should: o

¥ e

o thoroughly review this outline for the session and all part1c1pant
, materials :




* . - oo ’ . # !
v'e prepare lecturettes dnd-comnents needed‘ for the vam’ous. s,esesbiori."s_':
- Intrpductory Comments ™ - . o 3 (section I) 10lmnutes,;_~>
- Introductory Comments ‘ (sectwn II) 5 rpiihutgs
- Increasing the Effectw.en!ss of Title ' "\'\.'".\_ :
IX Implementation _ (section I\I_I) I'S\m_i\rI)Qtes.
) - Introductory Comments S | - (se¢tion V) o 5 minutes -
- Introductory Comments ' S (sectidn VI)- 5 mjnutes
- Summary Cbnments (section VI_f) 5 minutes
- Closing Comments - . (section VII) 5 m{nutes
¥ o
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B. Questions and answers

SEX EQUITY IN ADMINISTRATION:
MONITORING TITLE IX IMPLEMENTATION

~

APPLICATION SESSION B FOR ADMINISTRATORS
TIYLE 1X COORDINATORS, AND BOARD MEMBERS

1

. Session B Agenda-

INTRODUCTORY COMMENTS | TIME REQUIRED:

ESTABLISHING A FRAMEWORK FOR MONITORING TITLE

IX - e .. TIME REQUIRED:

A. Intro&ﬁctory comments ( 5 minutes)

B. Individual activity--"Establishing a

~ Framework for Monitoring Title IX“ ‘ % 5 mjnutes)
.C. Smalt group d1scuss1ons : 10 minutesé

D. Total group processing . ( 5 minutes

STRATEGIES FOR MONITORING TITLE IX

IMPLEMENTATION . - « © TIME REQUIRED:

% A, Lecturette--“lncreas1ng the Efféct1veness

of Title IX Implementation" (15 minutes)
(10 minutes)

BREAK : - " TIME REQUIRED:

"IT'S UP TO YOU--TITLE IX DECISIONMAKING IN

4. FERNWOOD SCHOOLS"--AN IN-BASKET EXERCISE IN °
TITLE IX MONITORING TIME REQUIRED:

A. Introductory comments (5 minutes)-

B. Individual and group activity--"It's Up

to You: Title IXx Dec1sionmak1ng in

P

10 MINUTES

25 MINUTES

25 MINUTES

10 MINUTES

75 MINUTES

20 MINUTES

15 MINUTES

Fernwood Schools" -« _ (45 minutes)
C. Total group processing - (26 minutes) .
‘IMPROVING TITLE IX IMPLEMENTATION TIME ‘ IRED:
A. Introductory LonmJ'ts ( 5 minutes)
B. Individual activity--"Improving Title
o IX Implementation" (10 minutes)y” .
* €. Total .group processing ( 5 minutey)
.. SUMMANY AND CLOSING _ TIME REQUIRED:
A Summary comments S 5 5 minutes)
B, Completion of evaluation sheets 5 minutes
C. Closing conments 4TJ minutes
coos 7 o TOTAL

BT T WIRUTES




I, INTRODUCTORY COMMENTS y TIME REQUIRED: 10 MINUTES

Purpose of the activity: - A .
;The-purposes of this activity are:

e to introduce any facilitator(s) who may be new to thé'gnéup

] t({rev_iew the objectives and activities of Session B T , \

\
Materials neeﬁed: None

Facilitator<preparationrrequ1red:

The facilitator(s) should:
¢ thoroughly review the total session outline and participant materials

® review suggested comments and adapt to accommodate the unique needs
of the group and facilitator style \

s
Procedure:

The facilitator and any persons assisting with the session should be
introduced if they have not been before the group before. Appropriate
housekeeping information should be shared with the group. Comments such
as the foljowing might be given to introduce the objectives and activities:

"During the geneﬁzl sessions and the Application Session A we've .
neviewed the nequinements of the Title TX negwlation and the procedural
requirements fon its impLementation. Duning this session we will tuwn o
fwo nelated activities which must be (ncluded in Title 1X compliance
activities--monitorning and problem solving.

"Our objectives fon this session wikl be to provide a gramewonk fonr
wMMAmmum]ﬂwmmmeMQpMmubamiﬁwomwtw<mnimmuuemw
monitorning skifls. Then we will be Looking at problems which are Likely

{0 arise which ane nekated to T.itle TX implementation and see how these
may be sofved. Lastly, we'fL be examining the steps we can take to increase
‘ own effectivencss in monitoring and problem solving nelated to Title 1X." .

v 1

L
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ESTABLISHING A FRAMEWORK FOR MONITORING TITLE
IX . TIME REQUIRED: 25 MINUTES

Purpose of the activity:

The ‘purposes of this activity érje: | /

) o to provide a framework for understanding the Title IX monitor-
‘ing process , ' A

o to examine aﬁg to evaluate the,ways‘we monitor activities related
to Title IX implementation '

5

Materials needed: ‘ .

For participant use:

® "Improving My Skills in Monitoring and ProbTem Solving"-- -
- Administrators Worksheet 5

\
- For workshop fd?ilitator use: None‘\\\\‘

3
Facilitator preﬁhration required:
)]

The facilitator(s) should: -

Procedure:

® thoroughly review the total session outline, and all participant
-materials ° B :

® review suggested lecturette and adapt *t to accommodate unique .
group needs and facilitator style

1 R {

A. IntroductoVyicomments '. ( 5 minutes)

.The purpose of thj§ first activity is to provide a frapework for
understanding the monitoring process by defining its components and
providing a method, of examining the participants' own experiences as
a means of extending their understandings of monitoring.

Sugges ted 1ntroduci0ry comments:
"A unique chanacxeﬂigiic 0f the Title IX negylation 4» 4ts Apecdfica-

Lion of the finst procedural steps which must be taken to achigeve compliance.
During the preceding sessibns we've seen how the procedural nequitemendts

- 0of the Titfe IX negubation Yrovide a structure fon initial comptiance

ac{Avities and Lay the 6pundgtion fon continuing implLementation and
action dteps. Vo .

. e'\ . . )
"The next steps fon compliante will vary rcondang e Cocal situatens
and cahcamstances and they cannot be prescnibed fon all dostricts. These

next steps may onfy be determined by the imptehentation ¢f Meatd tetong
effonts which provide us with a method fon adentCfying both. (sotated .
compfaance problems and the mone genenal on systemce “needs which ane Sugged bed

-

by the necurrence of various problems. ¢
i " N ‘ '
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"Monditoning. 48 the process we use for assessing the degree 2o i{
which we are achieving our goals and fon identifying those activities
which can further qun proghesd. Monitoring 48 particularly important
as we enter into new effornts such as qehdeving Title IX compliance,.
. because it hefps us to identify the changes we've acc'ompwfge‘d and' the
- posditive outcomes of owr efforts as well as to identify individual
problems and the general areas where systematic attention is needed.

"Monitornding consists oﬂ/ﬁmee pluéma/ty_ac,uvbt(u: , - f

o Collection of data on information
' ’

CThe finst step 4in any monitoning effont 4is.to develop
methods of collecting {nfonrmation as to what is going on on
what s happening. Information g collected through §ormal
methods such as surveys on neponts, on mone -informal methods *
such as talhing to othens, observing how things operate, on

observing the neactions of othens. : .,\
0 Analysis of information on data collected . . \
Aften information on has- been collected, it {8 essential

that we examine the Anform ovﬁand deteniine what it neally
means. For example, we can Look at a feport of the Title IX
gnievances filed and have a fairly good idea as to whethern on
not the gnievance procedwre 4is being used. 1§, however, we
wish to undernstand the problems involved in these ghievances,
Lt will be necessary to analyze the typed of grievances, the
sources of grndevances, the ways the grnievances are being pro-
cubed'and resolved, ete. '

Simlarly, 4§ we wish to determine the accuracy of teachen
on student perceptions of possible sex discrimination, we wy
(have to examine information collected from persons AQ‘W
ing a variety of penspectives and determine the meandind of
" these vanylng perspectives.

,
pose of any analysis activity 4s to determine the

e information collected and Lts Amplications for

acqlons. :

fyihg action alternatives and priviities
N/ ™

The Last, and most {mpontant activity in the monitoning g ¢
process L8 ddentifying the action alternatives and prioaities ‘ \
which are approprdate to the issues Ldentified, As we neview W |
the information collected we develop some ideas as to:

- phoghess which has been Made in specific areas of concern o

- particular problems which emerge on- continue .

- sthategies for consoldidating, increasing, and/on rewarding
the progness which has been mate .

- strategies fon dealing with problems which have bee:z Lden-

vt fded '

|- aneas in which further collection on anakysis of informa- |
tlon 48 desirnable ’ o

* 14 the infonmation-we coflect &;ndi.ca/texs that only one or a

| - few pensons ane Anvolved in an {ssye, we then develop individual .
‘o . g/x.obgcmwof.vxng sthategles for élz,a%,eﬂlg uuﬁh Them. L
ERIC o T |
. ol L




. Afor a different Level of monitoning activity:

If the information suggests that the p&oblem on situation is a
. general -problem {nvolving a substantial number of employees on

sfudents, program effonts on Agbtematxc activities should be under-
tdken fon dealing with the problem,

"1t (s impontant ko‘undeﬂétamd that monitoning iA a neApgnALbility
of all persons involved in schools even though the types of monitoring
may, vary. Etach of the groups involved in this dession has responsibility

7

8 Board membens have e pondibility not only fon establishing district
‘policies of nondiserimination, but also for monitorning %o ensure that
these policies are dntegrated into the programs and practices of the
schools. '

e Administratons have nesponsibility not onﬂy'ﬂon the communication 0f
district policy, but also for the development of programs and actions
which can neaﬂ&ze'the\intent 04, nondiscriminatony policies,

o Title 1X coondinatons -have ﬁeAponAIbLﬂLIy not only OAIQAALAténg with
the clarification 0f Yolicies and procedures, but 0 for the day-to-
day monitorning necess To provide ‘active assurance that nondis erim-

Anation 48 being observed ;hfnoughou,t, all programs and practices. ’

This session is how we nommally carrny out monitorning activities and how we.
can become more thonough and dydtematit in our monitoring activities."

B. Pass out conies of the worksheet entitled "Improving My Skills in
Monitoring and Problem-Solving." Ask participants to take about 5 minutes
to complete the worksheet,-explaining that it is designed to assist them in:

- thinking .about the methods they'generallyvuse for collecting, analyzin
and acting on information regarding JTitle IX 1mp1ementation/compl1ance

- identifying those areas where skills may be expanded _ " I. }
\ . A X
C. Small group discussion - '

After participants have had approximately 5 minutes to complete their
worksheets individually, ask them to form. groups of six to discuss their

responses. Suggest that they meet with persons from districts other than
their own. ' :

@

- congider the ways that might increase their effectiveness.in each N
element of the monitoring process -
: Y

Asle them to consider the following, questions as they discuss th&.
. worksheets: D .

# How similar or different are the styes of group'members for collectin
data, analyzing it implications, an \determining action steps?

g,

g‘ f




¢ How can the effect1veness of Title IX equity monitoring be
increased?: »

Expkain to. participants that they w111 have approximately 10 minutes
for the1r discussion.

1t

D. Total group processing (5 minutds)

"

After participants have had approximately 10 minutes for small
group d1scuss1on, the faC111tator should initiate a d15cuss1on in the .
tota] group.

_ Facilitators should open the discussion by asking participants to

" share some of their answers to the questions regarding Title IX moni-
toring--tQe data they use and how they obtain it; the ways they analyze
it; and the ways they determjne the action steps to be taken. The
facilitator should take eacH question in turn and ask for sharing of’
respohses. When several participants have shared responses to each
of these questions, the facilitator should then ask whether the methods
and procedures used for Title IX monitoring have any unique aspects,

or whether they are all the same as those ut111zed in monitoring
other! school program areas.

In most group discussions, two"things usually emerge:

1) participants May have a difficult time responding to the
aguestions; they have a difficult time describing monitoring in
any systematic fashion and they do not relate the monijtoring
of Title IX to all administrative monitoring activities.

'
\

2f\participants do not consider the five compliance procedures
discussed in the earlier session in relation to their signifi-
cance for continuing Tit]e IX monitoring efforts.

After qkbr1ef sharing of participant responses, the fac111tator

should then Rose the question:

Ve
Haw do tke five compliance ,procedures discussed in-the earlier

session relate to continued monitoring of Title IX implementation
efforts? ? -

1

The key point that should be made in the sybsequent discussion is
that effective tmp]ementat1on of the five cCompliarce procedures is of
major significance in the implementation of effective Title IX moni-’
toring efforts. ' In leading this discussion, the facilitator should

take care to poipt out that taken together the five procedures, 1f
effettlve1y 1mp]§$ented

h ]

o X
} e maximize tHe number of persons involved in the monitoring effort

Ay

o specify the kinds 'of information or data which are-to be. collect-
ed ' ' '
,o*;pecify prm:edures__."?for the submission of data or information on
) "~ a contintiing basis

o delineate criteria agQinst which information is to be analyzed

\

-G~ Poy ey
)
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| ) spec1fy a person respon§¥ﬁl§ for the coordination of monitor-
ing efforts R . ' -

These points will be_expaﬁdéd in the ‘o]]owing Tecturette but it 1s
helpful if the fac111ta§9§ can introduce them at this time.




e —- @ :F@View suggested lecturette: and adapt it to accommodate unique_group

~ ness of monitoring activities.

2

‘ i \ . . ‘

:\, . ' / ‘. |
STRATEGIES FOR MONITORING TITLE IX o
IMPLEHENTATION ) | TIME REQUIRED: ' 26 MINUTES
(A) Lecturette--"Increasing the Effectiveness ‘ . \

of Title IX Implementation” ' (15 minutes) \
(B) Questions and answers ) (10 minutes) '
Purpose of the activity: . -

&

The purposes of this actity are:

13 .

® to expand participants’ understanding of how'to improve the effective-
ness of the Title IX monitoring PTeCess - ' .

e to pkovfde‘a series of action alternatives which may Support Title IX .
implementation and the attainment of sex equity .

Materials needed: None

facilitator preparation required: o "

*The facilitator(s) should:

® thoroughly review the total session odt]ine'and all participant materials

needs or facilitator style

{
Procedure:

A. 'Lecturette--"lncreasjng the Effectiveness -
of Title IX Implementation® ‘ (15 minutes)

b 4 ’
The lecturette .is designad to extend participants' understanding of the
monitoring process. It covers two subjects--the significance of monitoring
for Title IX implementation and the ways that we can increase the effective-

L 3

Suggested lecturette: ° ' . // .

"During the Last session we identified the thiee primiLy activities of
monitoring--data collegtion, data analysis, and ddentification of #tion
sieps--and the structures that are provided by the procedural requizements
0f the Title IX negulation which facilitate these activitied. .Far too 0ften,
however, we tend to trheat the procedural nequirements as isolated activitiep
which are carried out fon compliance purposes and fail togsee how they, must
be inconponated into the ongoing structure and'managemenégﬁﬁ distrnict
activities. - ' ‘

"One way to view the fupction 04 monitorning act&v&t&eé,iA to. visualize
Jhow they nelate to the Title 1X Ampgementation process. A'visual rephe-
dentation of the cylical natare of monitoning activities may be visualized
asd: ' ' e ' .




" the (mmediate problems, t s unlikely that such effonts will Lead o

) /
. TITLE IX IMPLEMENTATION'PROCESS :
| AcEions Neewm |
Taken 1| - . Taken 2 |
o . |¥dentification .
Vata = _ of Action- .
Collection Analysis Altennatives

F

"The Title IX negulation and the fave pnogﬁﬂunak nequireme :
establish a strcture forn menitording activities by: o f

- maxim&:in%hthe numben o Fanéuﬂé (nvolved An the data collection
 process Two of the procedunal nequinements of the Title IX _
regulation open the monitoring process to a number of groups.
The nequinemeyts of pelicy notdfication Lo students, parents,
s and employees and the establashment of a ghievance p/wccdaas ;
e

upenate to maximize the number of persens potentially invé
an the mendtonding effont. “

1

- specifying the types of data on «nformation Lo be coftected
© The aneas coverned by the T440¢ IX negwlation and neviewed during

the (nstitutional self-evatuation povide an outline for contin-

wing data collection.

- specd fying the procedunres fen the submisscon of data or Lnfor-
madion on @ contonuing basds  Malnténance of a gh{evance proce-
dune for the nesolution of student and employee complaints
provides a mechandsm whereby any student on employee may submit
anformation neganding Title X (motementation problems at any

- gpec(ﬁg{nq.tho chitenca against which the data on Anfonmaiion
{5 fo be analyzed The provisdons of Zhe Tille TX negulation
establish thﬁlBHZic dnitenia agaanst which data analysis for
compliance may be compared. L

|

. . - . . . »
- Apecd fying a persen respensable fon coond.ination vf moncforing
fip{ 6 A€
ed (A

o {fonts  The nequinement that a T(tle 1X coordinaton be dessgnat-
. inected towand ensuning that nesponscbilities fon ongoing

migni toning of compliance (on fon coorndination of monitoring

chgonts) ane desagned. ' ‘

"I4 the procedwd nequinements cf thd Titge IX negulation are
amplemented effectively, they wilf provide a s thuctwie for ongodng
mend tonding actavities. Often we attempt. Lo mondton programs on a,
crars-by-crnasds basis. Although thas tupe of moniloning responds fo

Casting change and the attadinment of educatdionak equAy. ,
. & .
. o Tncreasdng the effectivencss of monitorning ACEAVALA RS

"Each activity (nvolved (n the mondteiing procesdd kequiﬂep 0ngoAng

Cattention and different competencies and sh(fLs for oL Chfective

perfeamance. Let's examine each of these activities in teams of the
skif 0y nequened and the ways that we can (nchease owt ¢ffectiveness
n canryang out these mondtonaing activitees.,

: -10-
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"The first activity, data* collection, i8 an essential component o all
management and administrative effonts. E ffectve duta collection is Likely

Ao nesult when data is collected from.a variety of sounces and there is

effort Lo specify and extend the sounces. of Anformation.

. /”N\M "Tn thénk,{hg abouwt your data cé&ec/twn activities it is useful to

AN

consider four questions fon evaluating the adequacy of data collection
effornts. ' S S

- Do you collect data Mom an adequate number of sounrces?

Do the sources of .you/L data collection nepresent varying points Gf view?

Do you identify specific data needs and systematically attempt to
coaec,t the duta? b .

\
L

Do you collect data on a conftinuing on perivdic basis?

"The impontance of making an effont to collect data from a variety of
dounces s emphasized when we considen, that most of us tend o ornganize our
Lives around a noutine. We usually) see the same people negularly, interact
“With them, apd nely on them for infprmation. Although this provides stability,
At Lends to Limit the types 0f data. we neceive. :

"An administhaton who does not make an effont to get out of an isodated
office L8 unlikely to have an understanding of the problems 0f othens on the
frame of nefenence of othens. 1L s impontant that those who have nesponsd-
biLity fon monitoning activities, ‘pa/vtéculiz;dy An new areas such as Title IX
compliance, make a deliberate ef golut Lo collect information from persons who
epresent a varniety of different penspectives. - a

"It should be emphasized that data collection should be as specific and
focused as possible. 1§ we atie not clean about the types of information that
we. are seeking, we may not collect the nefevant Anformation. Fon example,
an administraton may ask building personnel fon a nepornt on Title 1X imple-
mentation: The nesponses. obtivined are Likely to be general and, forn this

,reason, provide onby fLimited information. I§, however, the request fon a
nepont Lists specific types of Anformation desined (e.q.,-the ber of
gilevances filed in The school, the attitudes and neactions of 6,
communications with staff and parents, etc.), there is greaten kelihood
that relevant infonmation will be obtained.

"The Aslcimd activity, data analysis, <5 crucial to the monditoning phocess.
Questions vhich should be considered to determine the effectiveness of data
analusis procedukey ane: '

- Do you usuably establish a gramework and criteri fon the analysis of
data? ' : ' .

- Do you make specific assignments of stnff for the analysis of data?

- Have you established /ioc.e(l!mv,b gor the regular communication 0f data
analysis? S _ . o
"The analysis of data A8 cruedal to the Title X monstoning p/mco_ﬂ. . lach
of us develops methods of anakyzing data to detehmine the meaning of the datX.
Frequently, our capability to analyze data 48 Limited by the fact that we hav
v ] ' ,
. i ] / |
L)
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not gpecified the criteria zo be used 4n the analysis of information. i .
" Fon ‘exampfe, we may receive a report of the numbers of Title IX gricv-

. .ances which have been §iled in the district, but unless the informa-
tion s agalyzed acconding to types of ghievances, sources ghiev-
ances, distribution by dchool of ghievances §iled, etc., the informa-

tion will be of Little practical bendfit. -

"An effective Title IX coondinaton should ensure that regulan data
analysis &8 undentaken in those areas related to Title IX AmpLementation
activities, e.g., ghievances, progress of nemedial steps, special,
programs', etc. 1§ the T.itle 1X coordinaton &6 'to carry out these data

- analysis functions, it is essential that adequate time be provided the
person and that assistance and training be provided when necesdary.

"Once data has bgen analyzed, it must be communicated to others
who need on can.use the data. For example, it is Ampontant that board.
members, administratons, and interested community ghoups obain copies .-
of relevant:neponts and data analysis. . )

: "The third activity in monitoning is the identification’ of action
steps. This 44 the critical outcome of.akl monitoning activities. 1%
&4 on they basis of the understandings that we can develop through the
collection and analysis of data that we can identify appropriate action—"
steps which may be taken. '

"Questions which A@oaﬂd be aAked while Adentifuying action aligina--
tives are: o - _

» .

[ . . ' ' i’

- Have we considered the §ull nange of actions which could be
taken? L \ '

. - What are .the unique hequirements of the situation which wauld,”
detenmine the best selects ction strhateglies? '

7

- What combination of acifons should be considered?

. "Change 4s Likely %o wet when a number 0f presswres on-gorcesd
may be brought to bear on a specific’ problem. These forces may be such
things as the addition of new information, clanification of the dintent

‘ 0f policies, support programs, etc. Our effectivenessd increases as we

N  ane able to- identify multiple actions which may be taken and 'match’
' them to the specd fic problems identified. = . -
It "In addition, it is-impontant that efforts be made to nelate

individual experiences ot problems and organizationak needs. For
example; if R §ind a single instance of a staff member attempting o

.- . dcseournage males and females gfrom ewrofling 4in vocational education

. classes which ane nontraditional §on thein sex, the problem shoutd be

© . dealt with on an individual basis. 1 on the other hand, we §ind that
sQch discounagement of student ewrofdment is a general pattern of coun-
sefing and {nAtructional stadf, an organizational action oh progham | ¢

. d

such as staff training <4 suggested.

"Knowt edge of the types of organizationak actions that may be tak-
en- 03 essential fox change. Some of the onganizatignal actions ony
pregrams which anesavaclable as methods of Ancreasing &ducatxunaﬁ equi~
tu ane: _ ' - ‘

-12- Qv
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¢ Policy de\gel_o-pme.yx/ glazgégéc

" ble to everyone and may be used as ‘a copenete. statement of

'
)

¢

ation/commumication ' &
The, wiitten policy of a distn¥et cstablishes the guidelines on
'nules' which ane to be go€Lowed 4in carrying owt educational programs
and activities., Most organizations on districts operate on the basis
28 formal policies--those thingd which are whitten down as policies--
and anformad, policies--1hé unwctten noams gnd assumptions ’

A primarny advantage of the format policies (4 that the

y are availa-

goags and rules, . A-

-

.

&

BN

L0 studies on Lnv
TSP steps.  Evaluaftions

: [8tudivs mist be conducted periodi Ly as a means
04 ddentifying nemaining problems and progress., A /Le~e.uw€ua,tx,o‘n 0/t v
J§ o . ~ . / . i : l ‘_ _l “ ' . ; ! . : ' v
. ) \ / T ' " ‘_,_.]3‘::\;) 1, \ /_' =
" : 4 . R " : ¥
) C .
(?5 e ’

0§ policies.
- only ok 2

L Title 1X nelated mattens

 policy updating fon

‘ . Ahhtitutional
0f (nformal policies is ﬂ%&ﬁf; may
ne. and may thus nesult in Mconsistent

not be communicated to all pe/uso
- R v o (

behavions. )

One of the moszt vbuioua actions which can be taken with respect to
T(tle 1X nelated matters L8 the do.ve,(opm('nt/c!ia/u',{{cwt(.on/convnumicaaon
Pokicy may need to be expressed in a variety of Levals of
kor example, the Title 1X procedural nequirement calds
¢ development of a general poks cy statement of nondischimi-
, nation. 1f this is to have meaning for the actual operotion of educa-

Zdonal programs, however, it is usually wnecessany that poliny guidelines
o clarificatéons be developed to Spectfy the meaning of the policy.
These policy on policy guidelines serve as the criteria against which

may be considered,
L .

) peqc’éiuﬁt;/
1

T

problems nesuwlt not-only from the

‘also from the Lark of

For example, dethough districts have
enacted general policies of nondiscrimination, many have not used -
these as & basis fon sheviewdng ‘other policies {e.g., health and in-
durance service contracts, collective bargaining agreements, student

¢ discipline and dwvidculum policies, ete.).

A .
Comfon Title 1X policy-reLated
Lack of sufficient

policy clarifigation but
consistency.

Af equity 48 to be .achieved.

Such a neview (s necessany

P Policy development/ dagucﬁicaft,ébn/commun,écaxaqn may be. apphoin (ate

as an action step when:

R

-

P 4

T -.a new progham (é'eﬂl{ou (Sghesing Launched \

J
>« problem behavions thhin_Me,.AyA.tem seem o be ghperalized and
| napdom -, ' S ) .

J i . . | .
new problems on
be clanified and

»

perspectives have been @d@.nt(.émd writh need, 1o
-communicated to otherns © N

"

.oTa aeci,é_&'m has _b_éeri made. _/L.ég'a)frd;éng" a goanue/w,:'.aJZ 88U, Rt

. - an ineonsiitiny in policies on practices is identified- C o
':éﬁudyJOA,LhuzAi@é . e S | .jJ v. |

. . The i:ﬁpoﬂ,(a'nce. 5'6 8&¢teina&c~£iaia colleetion and A'deriﬂ.ﬂi.aaﬂ.oh of ™

~consective and Apmedial-actions was necognized in Yhe Title 1X /negt%’z— _‘ | \\ ‘
tion by L4 requitemend gor an indtitutional A}((’&Qa,(’.uax‘@n. The Nse
{hgations {8 an-impostant method of - Laning action




\.
)

/ ) .
updating of the “gpstitutional self-ev fon woubd be one
method 8§ assessing proghess and identifying.remaining problems.

Studies and ,Lnue,étfga,twu shoytd be' used when:

- a new and. netatively unknown problem 44 sdentified

yom A4S meolutant‘ to establish a b(udme as Lo the pervasive-
nw of a p/wb&em

1 the goa; is to measure pnog/LeAA on Lnange

El

and skills-based Levels. n v
: % Commun,otq nnuof_uemen,t - "
\ & Progham of communcly outreach and involvement. “Whis need was

. hancing Title 1X ‘anpLementdtion but also an edsential component

0 sm“ tining , .

| \

E.nAwuLng that all staff have both an understanding of the
intent and the implications of policy and the Aku‘{,é fon in- '
conpornating such poliey into school proghams L8 ontinuing
task. Just as any Jrew’ effont requined exteriding ourt knowledge,
all staff need vhilL training in the ways that discnimination
and bias may be mam‘ut An thein specific roles. Staff trhain-
ing provides a primary’ mc,tnod fon meeting this néed.

_ Staff t/uun,cng should be used whenV‘

-~

- a new pnognam u “being AmplLemented ¢

- thenre 44 eu&dence of ﬁenma,&zed problems on Lack 0f unden-"
Atand&ng th}wughoux the d,{Ame'/t —

- trhaining would cmbue to the ongoing p/wﬂemswna! - '
deudopment of staff .

1t is impontant to mote that AtaM Uuun,(ng pnog/LamA nelated
to Title 1X should provide for™ cumibativg, sequential develop-
ment of staff.. As fwaining within an area proghesses, it
showld nove. Mom the awareness fLevel to mcjtecwfcnqu Apeu&cc

Xnothe/r action Atep that i available for achceumg sex equi-
ty and for Title T1X- dmplementgtion/monitoping X8 an ongoing

necuqmzod in the Title TX negufation through the nequired nol-,
‘discramination policy notigication 06 Q/Cemwda/ty and secondary
school parents.

Conf/Lnued comhunt Ly Lnuofuem,anf i notonly a means 06 en-

0§ good schook nistration. The primarny goak of duch involve-
ment should be fhe assessment of commiunity,needs nelevant to
school proghams and the communication of the intent and implica-
tions . of schook poL«cuA and proghams Lo community membe/w

" Community involvement effonts’ should be: Med whon

- a-new p/w()!iem L8 bunq AdQMX Awd N

- new prLoghams ane beina -&mr)i’.ome,n/?,v.d

e B / | “14- . ;l oW ‘_1’ 1
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, ( there 44 need §o odic neporting of progress to the community ~

- Zhere ane groups who have particukan interncsts and can phrovide
SUpporL for specific programs , '

o Program modigication/development AN i

Achievement of Title 1X c0mp£4’an'ce,.o_/¢ 0f sex equity may, in some
cased, require the modification of ex(ating proghams on
9§ new programs. )

\

the development ..

e — T . - . N \\ .
, For example, many-institutions are required fo undentake substantiol
modifications of mw&wmu programs in order to provide equal
athletic opportunities for females and males. In some anstitutions the
dis parity between opportunitioes has been s0 gnreat in the past as to
nequire - the development of an entirnely new women's athletic program
An onder 2o provide equity. ! - ‘
L4

' These athletics examples ane examples of the ude of program
mod< fication/development as a comrective step taken to ensure Title

IX compliance--it connects {RLegal discnimination in policy and pro-
grams.  Progham modi fication/development may afso be taken as nemediaf-
action unden Title IX--action which is taken “to. nemedy the edgcc,té .
0f past discrimination,” Examples of progham development fon

puipode might involve impLementation 0f a vocational education awaseness
program designed t&Pypose all students to those, counse options: which
were previously nestricted to students 0f one sex; on of an administra-
tive internship/placement progham fon females who ha®y been discouraged

from applying for administrative pos.itions, in the past. \ .
, Program development may also be utilized to inchease sex equity

An areas not covered by Title I1X requirements. For example, programs -
might be developed to combat bias in Anstructional materials, bias

which 4 a‘u.gnj,ﬂ.ican/t barnien to equity. Such proghams might nange
§1om a)u’ ngle training session to prepare Leachers, Librarians, and
coundelors Lo necognize and combat bias in thein daily activities, to
multiple, coondinated activities such as developing tritenia content
anatyses of existing books, and devefoping supplementary cuwrriculum
“materials and activities, - i . '

/ Speciak programs showld be developed when:

- a pervasive problem has been .La'ﬂie.d
- mw&tép)&e activities are. needed to achieve didenkified obfectives

- a Long-term effont invoﬂv&'ng‘ sevenal individu oi depariments
L8 nequired . ‘

- @ Budget aflocations

/ § -

Implementation of effornts to achieve Title 1X compliance and sex
equity may, <n some Uu?/tanc.u, requinre budget atlocations ox neakloca-
taon of exdisting funds. Tn mosit situations, thene will be compedition

for scance resounces and difficult decisions must be made. Such ~

- decisions showtd be made in such a way as {o endune the equifable

allocation of resouwrces among the various needs of students and staff ®

' ﬁ "‘:53 | ] ‘ . . AN
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S and theiauppont.oﬁ.pnqgnamé and ad®ivities nequihed 2o provide
N equal. opportunity. . o
. .l : N LN . N '
N Budget,allocations are needed when: \ ,

S T necessany astiigns cannot be integrated within existing
~ NS T anea dh progham budgets - -
S | . - ’
PO thene <8 need to assess the impact of funds expended for

LI ) \ I . ) : . N . L

t

sdpecifdc proghams : :

S \' requirements of the situation.

17 Disedplinany actions” . -

[t (5 necoghized that there are LnAtangZA when {t may be
necessany tosheptimand on discdipline personngd who have defib- -
enately obstructed Title IX implementation. This disciplining
may vary from neprimands on mandating specific actions to with-
holding various rewards .

. ¢
» vLécipéénaAy actions showld be* taken when:

’

- thene <4 clean evidence that there was deliberate obstruc- .
LY taen uf Title IX-helated efforts

- thene ip clean evddenece that actions neflect consistent

patterns of behavion )
v FQM - th@@éziA evidence that the nights og.dnothen wene hnowl-
;&‘ \ cdgeably vdolated : Y

» N

"These- organd zational actions are some of the sthategies that
administrative and goveanance personnel . have available as methods of
Tile' 1X (mplementatgon. Knowlfedge of and consdderation of the hange
Oﬂ,"Ie&nafiue-AI egies increases the available options fon decision-
malthg, These a¢Bions on sthategdids represent a pool ' from which
appropreate actions nay be selected during the qetion phase of the ‘
manitoning phycess. B }

"The desined outcome of monditoning efforts is to Lidentify those
actions which ane needed to increase the effectiveness of owr efforts
and the: attainment of oun goaks. Each phase of the monitoring precess
Mhould cuntnibute to these outcomes." s - o :

~
.
Id

B. fuestions and answers - J(TO mindtes)h'

v : . A Al

Provide opportunity fsr"comments, and/or questions and answers
before:-moving on to the rnext activity. Points which should be empha-
sized during the_hesponsedfo the questions include: .

- Monitoring Title IX implementation should be integrated with " °
‘ efforts to monitor the total educational program.
\ - The -success of many implementation/change efforts is dependent

on the appropriate "matching" of action alteenatives to the

_ The 1ikelihood of success 1s increased when multiple actions

‘ are initiated which are targeted to the same or complimentary
~ goals. » - .

N . "]6"‘ . g)
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IV.* BREAK ‘ . ., . TIME REQUIRED: . 10 MINUTES

V. "IT'S UP TQ YOU:\' TITLE IXQCISION MAKING IN
FERNWOQD SG{OOLS"~:an in-basket exercise in :
Title IX Monitoring K TIME REQUIRED: 7% MINUTES

(A) Introductory comments 7 (5 minutes)

(B) Individual and group activity--"It's Up to
You: Tit]e7]X‘Decision Making int Fernwood

i

Schools™ (45 minutes)

_;,A_____miﬁl__IQL1L4ﬁﬂﬁ¢LPTOCG§Sing | ' (25 minutes)

g . Purpose of the activity: e
The purposes of this activity ame:

e to provide particiﬂants with an opportunity to evaluate their under-
standings of Aitle IX and their skills in problem solving

e to help participanfs extend their skills in identifying dction alterna-
tives .

Materials needed: m | d,
B For participant use:

. ® eight copies of “?E%]e IX Decisionmaking in Fernwood -Schools"-- Work-
sheet for each participant : 3

o eight copies of "Title IX Decisionmaking in Fernwood Schools - - Work-

sheet f#@ each group of six participants '

e one set of "Briefing Sheet" and eight in—Haskét items for-each group
of six participants B ' ,
¢ one set of "Worksheet Response" mdterials'for'eight in-basket ‘items
for each group of six participants ’ _ .
-

For faci]itétor use: None

Facilitator preparation required:
' -
The . facilitator(s) shoule}

e thoroughly review the total* session outline and all participant mat -ials
N . /. r
@ review in-baskét exercise materials, particularly the in-basket 1tems
and the worksheet responses. - ' N o

Procedure:

The purpose of the in-basket exercise is to provide participants with an .
opportunity to evaluate and extend their understandings and skills in dealing
with day-to-day Title.IX implementation problems. In this exercise -partici-
pants are to -test their abilities fo analyze data and to specify alternative ¢
action steps, as required<in the last two stages of monitoring, ".° .

: M Yo
Q . . . . -

J
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In this exercise participants are asked to review Superintendent
Norris's in-basket, which contains eight memos and letters dealing with
®Title IX related issues.* Participants are asked to work in teams of
.six. Fach participant will be asked to read the letters and memos and
to join a discussion team to complete the worksheets.

At the close of the exercise, the teams' responses tp the work-
sheets will be discussed in the total group. ' -

’

(‘5 minutes)

* s

A.  Introductory comménts

The exercise may be introduced with comments such as the follow-

ing:

"Duning the next activity you will have an opportunity to share
the expercences of Superintendent Nowus as the Fernwood District
Schuols wonk tu <mplement Title IX. -Dunding this exercfse you will be
testig your monitoning sRALLA; you will be asked to analyze data and
te ddentify akternative action steps. o -

"Yor wi ¢ be asked to nead edght items from the (n—baAhQI 04
Superintendent Nonnis's desk. Assume that you.are Supersintendent.
Nownis and respond to the memos and Letterns in the Supesrdinterdent's
in-basket accoadanaly. :

"predse fonm groups of s4x persons. Each group will have a .
package of matenials to use. Fost, spend a few minutes ingividually
veading the (n-basket matenials and responding to the questions on

the worksheets uguch are provided.

.
|

"when you've finished responding to the wonkshedts individually,
discuss youn hesponses in yold small groups. Each group BilL be asked
to complete a wonlksheet based on the consensus of the qneup fon each
Ctem o the in-basked. You may find it useful to necald points made:
U previeus workshop sessions as you discuss the qugstions on the
worksheets." ' : : ' .

B. . In-basket review in small groups ;ﬂ (45 minutes)

Group facilitators should remain <dn-the room and be-avaiMble to
answer questions, encourage participants, and supply any missing or °
needed materials.

P , . ¥

C. Total ‘group discussion (25 minutes)

After the small groups of six have discussed their reactions and
completed § group worksheet for each problem, they should be convened
as a total/group. The facilitator should then process at least one

memo or lAtter by asking the group about the kinds of responses they
developed. If time permits, other memos or leggers could be discussed.

“Copies of the worksheet responses.5h0u1d'be distributed to partic-

ipants. The facilitator should make the point that,they may wish to

coppare their responses with thase ‘on the response Eheexs as a means of
* adding other possible action steps. The worksheet responses are not

exhaustive and are meant only to stimulate)thinking rather than provide

the "right" answers.

¥FaciTitators should note that Superintendent Norris is assigned no‘gender,
and should note this toQ/zpkti'cipants if discussign references are made to

"him" during the activitf. . 18- BT
‘ o A




Y
The facilitator may wish to help the grodp consider patberns'iﬁ their
monitoring dctivities. Questions such as the following may be used. =
"o Which pnpb]ems seemed the. easiest to deal with? o '.f‘ S
® Whtch problems seemed most difficult to deal with? - -

. R?e\ghere other problems which have come to your attention that concern
you? L C

® Are there other alternatives which you have identified and found to
Be effective? . v ¥

Summarize the exercises by making the fo]lowiﬁg points.
o Effective monitoring requires continuous efforts for skills development.

¢ The first requiremeht for effective monitoring is to have a Working
knowledge of the Title IX regulation. : T

o ¥ requirement for Title IX implementation is that continuing monitor-
g ing activities are maintained.

¢ Although the content (e.g., specific information) needed for monitor-
‘~” ing education equity is unique, the process of monitoring may be
applied to any educational concerns.
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VI, IMPROVING TITLE IX IMPLEMENTATION . . " TIME REQUIRED: 20 MINUTES = *
?A Introductory comments = e - ( 5 minutes) -
B In§1v1dua1'adt1viﬁy and paired - o S, -
di cussions. . . . N '

e N (10 minutes) ,
(C) Total group pro@égsing T . . ( 5 minutes)

Purpose of the activity:

The purposes of tﬁhe actiyity are:

<> -0 to assist participants in the identification of action steps which;‘.

could assist Title IX 1mp]ementatiqn efforts in their schools -
Matéria]s needed: ' k o | | _ v |
For partfipant use: o ‘ : . ' .
o "Improving Title IX Imp]ement‘?ion“--AdTinistrator.worksheet 15
Fof facilitator use: None - ' 7\,
Facilitator preparation required: ‘ Y

.

. /"
. The facilitdtor(s) should:
¢ thoroughly review the total 'session outline and participant materials

¢ review suggested introductory comments and adapt them to ‘fit the needs
- ‘of’}he group or facilitator style-

Procedure: ' ' \ ' . 4
A. Introductory comments _ (5 minutes)

The closing acfﬁVity fdr Application Session B is 1mbortant‘fo the "‘_
‘total session because participants are asked to identify action steps which

« they can use for increasing the effettiveness of Title IX implementation in
their districts. '

Al
.

The activity may -be introduced with comments such as:

"During the past two activities we've identified the steps necessany -
for monitorning Title IX impLementation and we've eviewed some of the
procedures and guidelines which might be used in finding solutions to
administhative problems which are encountered in Title IX AmpLementation

" effonts. . : ' .




'S

"Rt this time we want you to considen all of the activities which -
have been <ncluded in the Application Sessions’and begin to Ldentify
the ways that infommation on proceduwres cowld be apptied to improving

© . Tithe 1IX dimplementation in youwr distrnict. On the basis of the infor-

mation covered durning this workshop, what do you believe axre the
next Atepé fon improving Title 1X &mpfemeniuiion in youn distnicx?

"Administhaton Wonksheet 15 provides you a guide fon thinking
about the next steps. Would you take a few minutes to complete the
wonksheet and begin to formulate youn beginning. action plans.

"When you have completed your wonksheets, we'nre going to aAh you
to select a partner and compare your nesponses. ‘Thy Lo be as specifdc
as possible in-identifying actions which you can take to Lmphrove thg

effectivencss of Title 1X implementation." . - \\\
B. Individual activity and paired ,
discussions . -~ (10 minutes)
C. Total group processing ( 5 minutes)

The workshop facilitator should take a few ‘minutes to close .this
activity and move into the next activity. This could be accomplished
by asking participants to share a few examples of specific steps they
can take to increase Title,IX implementation in their district.

0 i d -22-




VII.

* admindistratons, Title IX coondinatons, and boand members, it is essential
that persons in each.of these robes carry out' these activities for effective
Titde 1X impLementation. , ' :

SUMMARY COMMENTS . TIME REQUIRED: 15 MINUTES
A) Summary comments | * (5 minutes)

B) Completion of evaluation sheets ( 5 minutes)

C) Closing comments ' (- 5 minutes)
Purpose of the activity: e’ N

)

L

The purposes of this activity are:

o to provide particibants with’a general summary of the application
session ' .

® to provide participants with an opportunity to evaluate the activities'
included in the application session '

® to provide clgsure for the application session and a preparation for
the third genefic session

r Materials needed:

For participant use: "Workshop éva]uation Form“——Administrator Worksheet 16

For facilitator use: MNone

'Fﬁci]itatorApreparation required: ' e

The facilitator(s) should: . -
e thoroughly review the total session outline

® review suggestled comments “and adapt them to accommodate uhidue group . .
needs and facilitator style ' :

Procedure:
- A.. Summary comments (5 minutes) .

The summary comments should provide participants with a review of the
major purposes of the session and reinforce the major Tearnings of the
session. Comments such as the following would be appropriate.

"This session has been:directed to the dpecifie nesponsibilities that
educational decis.ionaakens and adminis thatons must take to achicve compliance
L With Title IX.  Duning thY finst part of the session we revdewed the proce- /
dural activities which are requirned by the Title 1X nequlation and attempte
10 gain some insight as to the adequacy 04 the ways these procedures have
been impLemented An owr schoof dystems. later, we tuwwed o the ongoing \
processes that must be maintained fon continiing Title IX compliance and 50%\
the attainment of edudational equity--monitoning j’d problem s0lving. .
* ALthough the focus of monitorning and problem splulng activities diffen fon ;
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"As L}uu Vcc‘w_/_ty out these activities b m’ Ampontant that yoy remem-

ben these majon points:

'

. [ :

o Titte 1X .impLementation provides an opportunity to -improve all
educational decisionmaking and administration. The skills to
be develyped in monitoning Title 1X AmpLementation and problem
sulving may be applied to any aspect of educational programs,
policies, and practices. . - ' h

' ‘ L N R
o Title 1X impLementation is a part of a total progham of Lncrea--
 sdng educational equity fon all students. The activities
suggested §on achieving equity on the basis of sex should be
adapted and utilized fon achieving equity on the Basis of nace,

. 0f culturnal background, on social class, and of physical capa-
botity, The wltimate goal of equity egfonts L& to ensure that
all studénts are provided with the experiences which will prepare
them fon equal participation in owr society and for maximizding
the development of thein potential.

: o )

o Thuse of you in this session have nesponsibility fon the de-
velopment and maintenance of organizational structunes which 'en- -

. suie open systems of dbcess and, opportunily for all ‘students .. s
and employees. We know that the stiuctwres and operation of ai, .-
crganization set the tone-for the behavion of employeed and . *%° -
students. Youn behavion, individually and coflectively, -sets
the pattern for the quality by which educational services are
previded. Each of you <8 a visible Leadern withih your school
system and youwr nesponse to Title IX issues’ and other equity
concerns is an Amportant gacton in the quality of education
provided in youn schooks. We hope that each of you ull be a
pesdtive force §on enswring that the needs and nights of alt
students ane a eons.istent concern dn yown ‘schools, and that you
systemically act to emsure. that the total organization and
ndvidual Atafg members behave Lﬂywayé\wﬁZéh_ane consistent

o with this concern.” e ' ‘ :

B. Completion of evaldatidn'fonms | 5 minutes)

(4

Thé purpose of this activity is to provide participants with an'

opportunity to evaluate Application Sessions A and B. This may be

introduced with comments such as the following:

"We would Like each of you: to take‘oui\AdMLniZtnaxon Worksheet
16 which (s the workshop evaluation fomm. You wikl note that the
quedtions provided in this evaluation are designed to obtain two hinds

Cof Anformation: o

o Youwr feedback nbganding'thib wonh4h0p~~what aciﬁviiiez wene i
most use fub?  Which ones were Least helpful? What do you be-
£ieve you gained from the: workshgp? VYoun answerns to these

questions can hekp'us to {mgrove owr future insenvice trhadining G
prognams. Please windicate apy 4deas which you may, have rnegand-

Ang activities which couwld t you and othens in adminestra~
tion in achieving sex equidy. = - \

: ]

.
0 ’ N
’ .7 ...24‘.« . ,
v N . ) R i ' . *
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-

-0 Your Adeas neganding future needs and follow-up--We are N so
asking you to help.us in <dentifuying fobllow-ap aectivities)gnd -
ateas feh futurne Linservice thaining progrnams. Peease (ndicate
any ddeas which you may have reganding activities which could
ass482 you and other administratons £o attain sex equity. -

. ”Wuuﬁd'you take a moment vr two to complete. the form and turn ot
an before you Leave?r" _ i - S A

A T
(Y LTI

C. Closing comments - e ( 5 minutes)

The c]osfﬁg comments shdU]d?béévide participants with a sense of .
~.closure and a framework for the final generic session.. Comments such
as the following would be appropriate. ‘ o o

"This session has focused on those activities which you as an

. Anddvdduad can undentake to Lnerease ‘the ‘effectivencss of Title 1X

. «amplementation in your schools. Inereasing youn Akiﬂ%%'in'theée

S areas (5 a method of improving youn decisionmaking and adminiftnative
skiles.  We hope that each 0f you has identified dpecifie steps for

C o Your personad. change goals. Ty .

"The next session moves towand'ai examenation of the ways we cgn
extend owr personal change guals to a consideration 0f organizational

‘organizational e fgectiveness, we must abso consLden ergandzational
ehanges which are necessary orn achieving Title IX implementation and
dchieving’ educational equity." ) 3 -

v

] "‘25"(‘) .

change. ALthough Aancreasing our personal effectiveness contributed to. -
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“ . ENSURING PROCEDURAL TITLE IX COMPLIANCE: o —
- »ESTABLISHING A FOUNDATION FOR SEX EQUITY .

! L , \
. :
.o - ' ’ .

T

-

‘ Participants' Materials for Session‘A for Administrators,
Title IX Coordinatorsg and Board Members

. .
Y -, »
- ' . . C.

Prepared for the
Title IX Equity Workshops Project
of the Council of Chief State School Qfficers

by the
Resource Center gn Sex Roles in Education
National Foundation for the Improvement of Education
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) t . TITLE IX IMPLEMENTATION-—ASSESSING YOUR PROGRESS AND PROBLEMS
] - o Administrators Worksheet ] -
\ o T )
1. What do you feel has been yqur area of greatest progress or satisfaction
. n 1mp?ement1ng Title Ix2
" <\f“—”wff ”“”—“Tfﬂfmwu Iwwf” | - t
, o | o | . . \\\\~_-'f
L ) ."/.‘ ' . o™~ ' |

Lt\\ 2. What do you fdg] has bein ybur area ‘of - greatest difficulty or problems
. in: 1mp]ement1 g Title IX? G |

. . | e

= 3. Of the five required compliance procedures (notification g? nondiscrimi-
nation po]1cy, designation of Title IX coordinator; implementation of a -
Title IX gr1evance procedure; implementation of a Title IX self- -evajua-
tion;. submission of comyliance assurances), which one have you found most
useful in fa¢ilitating Title IX implementation? why7

7

4. Of the five required cbhp]iance procedures, which one have you fouhd
least usefu] 1n facilitating Title IX implementation? Why? :

b

\




5.

lre
R

What do you think would ‘be the greatest help to you in the future in
facthj;ting Title IX implementation-and achieving sex equity in your :
schoo]s ) - . , -

-~ v -

.

- .
Y »f"
s . . N .
; )
- P '
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THE ROLE OF THE TITLE IX COORDINATOR

]

) AdministratOﬁs Worksheet 2 . ] . '

°»

, The Title IX.regulation requires that every education agency receiving
V7 7 Federal funds designate at least one employee responsible for the coordination
+ . of its efforts to comply with Title IX. The. effectiveness of this employee,
or Title IX coordinator, is one .of the critical elements in the achievement of
.Title IX compliance and sex equity in any distriet. When we think of the
effectiveness of this individual, we often think primarily in terms of her or
his personal attributes. There are, however, a variety of institutionalsfactors
which are at least as important as persondl attributes in understanding.the
effectiveness of the Title IX coordinator. . '

This worksheet is designed to assist you in conéidering the *nstitutional
factors which influence the functYoning of the Title IX coordinator in your

diStrict. If you are a school koard member or administrator, answer the
questions based ‘on your understanding of the role of the Title IX coordinator

in your district. If you' are the Title IX coordinator in your district,
answer. them from your pe?sonal experience. ’

The worksheet is organized in five sections: - . N
I. Defining the role

II. Analyzing the role

J MI. Identifying strengths ' i
IV. Identifying improvements L

. V. Accampl§shing improvements - ' ' N

Vo | | .

(Note: The Title IX regulation established no particular requirements
- for the responsibilities or authority of the Title IX coordinator. The questions
on this worksheet are based on gederal principles of organizational and personnel
administration rather than on legal guidelines.) :

-
®
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I." Defining the RoTe : YA

.. What are the. re“sponsibiﬂties of ‘thg’f’—'ﬁt]e IX coordinator in your
- school or school district? (Describe oy list as Wany as you can before
you turn the page.) . A .

~-.



A

4 .‘ '. % \
- - . . o
.The effectiveness of the Title IX coordinator is “influenced by a variety
o Of fdctors. - Consider each of the factors suggested below and answer the

questions as they.relate to the.Title 1X.coordinator in your school or
school dis;rict., o :

P 11, Analyzing'the Role -

‘ .
. \
A. Role delineation and communication

1. 19 there a written job ‘description for the fitle IX coprdiﬁator
' which clearly specifies the tasks and resp sibilities of the job?

s
»
U = .
e . . .

b .
2. Have all students and staff been informed of the functions of the
» Title IX cogrdinator and'of their responsibilities for adsisting
. or cooperating with-the coordinator in fulfilling these functiqns?

- A S

- : v
B. Atess to authority and information , i
AN . .
1. To whom does the Title IX coordinator report? - .

i ) {

/

"7 2. Does the Title IX coordinator héve full-access to the chief
‘executive officer in your distriqt? ' . '

~;X




~
- 3
B,

oow

| ; .

3. Are procedures specified for-the regular exchange of infor-
mation ,between the Title -IX coordinator and the chief admin-
istrative officer? .If so, .what are they? ‘ '

) . . ~ Y B
) . >, . .. . : » ' ' \

4. Has the yight of the Title IX coordinator to obtain access
to any information necessary to the performance of ‘job re-
sponsibilities- been clearly ??gc1fied to all staff?

N\
. N

v

» C. Scope of "responsibilities of tasks: _ ,  "

. 1. Does the Title IX coordinator have responsibility for®

grievance procedure administration?

grievance advocacy for: f
NI B R
students?

,,,,,

employees?

the administration?

értevance resolution or decisionmaking?

-

. compliance recordkeeping?

_'pragram deye1opment7degjsionmaking?~ -
s h ? .

/ : " S * "
e program recommendations? - <:j/ '

staff'training/assistance/communicatidhsg\\ \




~ student or parent interaction/assistance/communications?
, . - .
other (specify):

-
N

' \ .*\.

»

2. Does the Ti le IX'coordfnator have job responsibilities qther
> than those/of Titie IX coordination? If so, what are they?

« 7 N

. - D. Competeicies required/support available . ‘. \

1. How would you describe the competencies or ski[ls required by
' the Title IX coordinator?’),‘ : ' ¢

. Title IX knowledge:

| . )
administrative competencies ¢

’

- 1nterper50531 competencies: L : N

-

N ‘ ,,’ ' . ’ . ﬁ
»

2. MWere these specified as criteria for the selection of the Title g
coordinator? \ | ' ' - . .

-

: 3. Has the Title IX coordinator received any training in these areas?

2

4. Does the Title W coordinator have support from ‘other staff with
any of these competencigs? ' ‘ )
- - ‘AN-Z " C
(D‘Qe,.‘)) ! 1”,\ ) . _ .

!

i




I1]. Identifying Strengths . | | T "

\

As.you analyze the role and responsibilitiks of the Title IX coordinator in
. your district, what do you see as strengths which have contributed to her/ .
his effective functioning? ' ' ' _ . ~ 1

b

A.. Strengths related to role delineation and communicatiog:
® "'. T . . ' o 4 .

.

-

| . C. Strengths related to scope of responsibilities and tasks: ' R
- o : ©
? Lo ] : '
. . ' . . A

D. Strepgths related to competencies required and support available:

4 .

\ ' - . v
M . . - N
X ~ N \ [ /

N ‘ ) ;
) Avl-2 _ _ .

(page 6 - )
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As you consider ‘the stren
the Title IX coordinator,
other school districts in

. -
l,'ll )'

gths of your district related to the

what suggestions/assistance would yo

terested in improving the effectiveness and
functioning of their Title e :

IX coordinators?

D

.

‘

-2 0
(page 7) " *
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funct16n1ng of
u have for '




X

Iv. Identilfyinglmm)vements - | . '

. As you anélyze the role and regésnsibilities of the Title IX cdordinator
" in yoyr district, do you .see any improvements which might contribute to
' , her/Mis effective fggptioning? ’

«

A. Improvements related to role delineation and communication:

¢
- ‘ . . ; . R k]
. B. Improvements related to access to authority and information:
* C. Improvements re]ated.to'scope of responsibilities and tasks: )
v ~ . .

L4
\

*

A Ay

i)

D. Improvements related to competencies required and support available:

N




V. Accomp1ishing,Imgrbvements

What steps could be takeh to a
1dent1f1ed@ |

4. .
ccomplish each of the improvements you -have




. f IMPLEMENTING TITLE IX GRIEVANCE PROCEDURES

v

- Administrators Worksheet 3

The TitTe IX regulation requires. that all education agencies receiving
Federal funds adopt and publish a grievance procedure which can provide for
the prompt and equitable resolution of student and employee complaints alle-
ging violations of Title IX requirements. In the absence of further Federal
specification of standards for the procedure, education agercies have adopted
a variety of procedures which demonstrate a wide range of structures and of
effectiveness. T, ' o ,
The effectiveness of the Title IX grievance procedure can be a critical

variable in the implementation of Title IX and thé attainment of sex equity.
It can serye to: ' : .

¢ providgwg mechanism for involving staff and students in the monitoring
of Title IX compliance and .the correction of sex discrimination
’ w

® increase dialogue and mutual problem solving‘related to 15sues of

educational equity among the various staff levels of the education
agency

, _
® increase dialogue between the community and the schools retated to
issues of educational equity . ‘ K

® protect the education agency from Federal investigation and inter-

- vention by providing a mechanism fof resolution of allegations of

. - Title IX violations and development of necessary ‘corrective and
remedial actions at the Jocal level o

/ . .
The purpose of this worksheet is to help you to increase the.effectiveness
of the Title IX grievance procedure in your district and' to implement the .
procedure in such a way that it can serve the various functions 1isted above.
* " The worksheet is organized in two parts: '

-

o Part One:"‘Implemgnting Title, IX Grievante Procedures--Problem Analysis "

N . N JREEN . .

" Tﬁis‘bart contains 4 ﬁumber=of sampfle- problems ip grievance procedure
implementatian and worksheets &n h¥ch you may}ana]xze;the prohlems: -
and identify actions which might ;yevgnt'them:" ) v

o Part -Two: Implementing Title IX Grievance Procedures--Identifying
: | Strategies to Increase Their Effectiveness '
\ . ' ¢ \ [ IR . i
Th1§JLant reviews several of the functions whi¢h may. be served py a
Title IX griévance procedure and provides a structure for identifying
. Strategies which might be used to ensure that @ grievance procedure
serves these functions, o '

. L]
PR

! l s

<.
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. Part One: Implementing;Jitiﬁ IX Grievance Propedures--Problem Analysis s
o . e - ' ST ’

‘ _———t

e
- O |
The five’situations;ﬁescribed'be]bw are typical.of the problems en-
countered by many administrators in the implementation of the Title IX
grievance procedyre. They are problems in which substantive issues of
Title IX compliance may be involved (e.g., is the 4thletics program non-
discriminatory?), but the primary problem in.each situation relates to the"
, * implementation of the Title IX grievance procedure. The problems involve -
. . such issues as: the structure of the grievance procedure; the grievance
- decisionmaking process; grievance follow-up and mgnitoring;- dissemination
of information regarding the grieVance procedure and/or grievancg decisiong
. and their implications; and training of staff regarding'grievange process-
~ing, Title IX requirements, and grievance decisiops and their implications.

L.

Following she five problem situations, you will find five problem '

analysis sheets. Please read each situation carefully and fill out the

problem analysis sheet which cernesponds to each. Be as specific as you
can in your answers. s - . :

+ . Problem One

-

Ms. Riveﬁaﬁ the Title IX coordinator in your district, 1is upset. )
, During the past’ week, she has been very busy trying to prepare.a summary
" and amalysis of all Title IX grievances filed during the past semester for -
presentation at the next school board meeting. In the past three days,
however, she has had to spend a total of seven hours discussing possible
Title kX grievances with two parents and one student, all of whom wished to
discuss problems which are outside the scope of Title IX. Ms. Rivera,
realize¥ that parents and students need information on Title .IX and the
. grievance precedure, but feels that prbviding this information takes up so -
* much of her time that she is having difficulty completing her pther ‘work.

Problem Two

Mrf‘denkinslté%ches metals shop in Lanier High*School. He is meeting
with the-assistant superintendent to discuss hissunhappiness with a recent
- grievance decision regarding participation by females in his program, <
particularly with that portion of the degision which relates to the use:nf .
facilities by female students. The assistant superintendent has, reviewed - i
the grievance decision and he believes it to be in accbrdance with Titte IX
requirements; this js what he.telTs'Mr.~Jenkins."Mr.,Jenkinsvstates_ref
peatedly that he doesnit understand the reasoning behind the .decision,
that he.feéls it jsn't workable, and that "teachers. never, have-a say"™ in
«things that affect them and their classrooms: "He also states that he s
considering filing a grievance in the grievance procedure provided in the
negotiated agreément between the school district and the teachiers’ :
association of which he is a member. '

Ld

~ Problem Three S : )
.oy : : o, : ‘..
“You are the superintendent of a school distrjct which has eight ele-
méntary’ schools, four junior/high schools, and twd senior high schools. You
. -also act as Title IX ceordinator, and as such you are responsible for re-
ceiving any Title I4 grievafces filed. As superintendent, you are also
responsible. for deciding tilese grievances. You have never received a Title
IX grievance, but you undgrstand that a citiz s' group is considering
filina a complaint with tfie Qffice for Civil Rights régarding your district's.
qrievance proced%re. Yoy wonder why.
o ‘ . . ' AM-3 1.‘p; :
£]{U:‘ o | . t (page 2) i
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.y e . _ L | ,
Problem Foyr I - : - o ' v

‘,' As superihtendent, you have‘just retained a new legal counsel for your

" school system. One of the first things she requested was a copy of your

Title IX grievance proceduré and a summary of the grievances filed and frievance
decisions made over the past_three months. You have Just received a meho ‘from

- her which states that although she thinks that your 03e of a grievance gearing
- "panel (comprised of one administrator; one teacher, and one community mgmber)

at the third and final level of the grievance procedure was a good idea for
ensuring involvement of various school interest groups, she i's concerned about
‘the substance of the panel’s decisionmaking. She suggests that two recent
dgcisions involving competitive athletics aré misinterpretations of Title IX
Aequirements - and that the district may in fact be in noncompliance,.

+
14

Problem Five R o o . .

-,

“You are the Title IX coordinator in your school district. In revjewin

the most recent Title IX grievances filed, you notice that fdur'a]most~iden£f¢é{§j;

recent grievances concern discrimination in.studeqt behavior'codes. You aré: "~
- concerned because the grievances involved the same issue which was resolved in

.. & grievance four months ago. Ydu examine the grievances and yodfdiscoverﬂthat;

one grievance is from a student:in the same school in which the grievance'was
resolved four months ago and it appears that the Ccorrective steps agreed upor,
in that case have ‘not been implemented; and the other three grievances sijmgest .
that two other schools” involved in these grievances have not received. wdrd oﬁxf// N
the revised distirict policy. : : R B
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Problem Analysise-Problem One

Is it related to:

' , C the structure of the grievan%e procedure
grievance degisionmaking processg
i&p and monitoring :
rding the grievance procedure
eir implications

the

' grievance follow

o disseminatTon of information reg

Ll and/or grievance decisions and t
: training of staff regarding grievance processing/Title: IX
requi rements/grievance decisions and their implicati

g, e

—t—————

" Why?

\ .

Hdw‘might thid p

-

roblem have been avoided?

* How would you describe the nature of the prOb]em?

4




4

» ) s '

, ' ~ Problem*Analysis--Problem Two :
" How would you describe the nature of the problem?
. Is it related to:’ e
the structur¢ of e'gr1evance»procedure

e grievance de¢isionmaking process °
grievance follow-up and monitoring ‘

—————

Lo ) - - dissemination. of information regarding the grievance procedure

and/or grievance decisions and their implications
training of staff regarding grievance processing/Title IX
requirements/grievance decisions and their implications:

why? L

1

-

e




k .
, _ Problem Qna]ysis—-Prob]em Three
£ ' \\.\ * '
How would you describe the nature of thenproblem? ' YA

Lo Is it re]ated‘tpz

. - NN
-the structure of the grievance'p?écedure
the grievance decisionmaking process -
grievance follow-up and monitoring. . .
¥ dissemination of information regarding the grievance procedure
and/or grievance decisieons and their implications L
N training of staff regarding grievance processing/Title IX

requirements/gr'iz?nce decisions and their implicattems
Why? ’

]

. ) ' '

$




’ " Problem Analysis--Problem Four g .

" Mow would you describe tﬁe(nature'of e problem?

“Is 1t related tQ“Ii ‘ ;\ ' _ ' L T

’ . N

. thegatructure of the grievance procedure

' SR thq)Grfevance decisionmaking process -
i * . grievance follow=up and ‘monitoring

. ‘ dissemination of information regarding the g?ﬁevance procedure '

and/or grievance decisions and their implications

training of staff regarding grievance processing/Title IX
requirements/grievance decisions and their implications

_ ”~
- ,Hew might this problem have been avoided? o I
' R ,
Ve
|
\ .
\Y¢
? \ ¢« J
' 4
AH-“ B ¥
(page 7)
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Why? . - : , -
) . . ~ _ . . - .
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o ' Problem Ana]ysj --Prob]em Five o
. "How: would you déscriqf the nature of the prob]emﬁ .
| Is it related to: 1 % ‘ o \

. the structure of the grievance procedure ) o
4 ’ > the grievance decisionﬁhking precess- ' .t
- ( 7 grievance follow-up and monitoring -~
~ dissemination of information refarding the grievance procedure
and/or grievance decisions and ‘their implications ’
training of staff regarding grievance processing/Title IX
redud rements/grievance decisibns and their 1mp11cat10ns

Why? L - | L

/'t
,
! /
e J
, j
Y ;
] ' ; {
How might this problem have been avoided? _
£ ’
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=,° _ Part Two: Impxeménting Title IX Grievance Procedures:- :
.. Identifying Strategies ‘to Increase, hheir Effectiveness

’. .l -

. ' NV ) . - ' ,

The opening page of this worksheet ‘contained ‘a 1ist1n£z$itsomé of the -
functigns which can be served by an effectively inplemented T+tle IX grievance
‘prdcedure. These include: = - ‘ ' o ‘

/. © .

.- ‘e providing a-mechanism for involving all persoénnel and students in the
ponitoring of Title IX compliance and .the correction of illegal sex
4 discrimination - . ot ’ .

A

n \ , o
. . . '-. N .
® increasing dialog and mutual problem solving related to issues of edu-
¢ational equity among the various personnel levels of the education , .
, ‘agency L VU w ' -

- 1hcreasing‘diaibg béfween'xhe community and the. schools related to
,js§uqs of educatjpnaﬁ equity and educational programs '
® protecting the education agency@?rom Federal intervention by providing
. a mechanism for resolution of allegations of Title IX violations and
= ‘development of necessary corrective and remedial actions at the local
level . ) :
A Title IX grievance pfdgédure which serves these functions can not only help
to ensure that an education agency remains in compliance with the law, but can
also help to establish patterns and structures of communication which can be «

utilized in the solution of a.varietytof problems which may arjse in any agency.

. These functions are not served by all Title IX 'grievance procedures auto-- - .
matfcally; special efforts must be made to ensure that a procedure is imp]emented,/”/ﬁ
- in such a way as to make these functions possible. ' '
. o LI ’ . F
Each of these functions is listed on the next several pages with space pro-
- vided below it. Please congider each function and then 1ist .the kinds of )
strategies or action steps which might be taken in implementing a gréevance
procedure to ensure that it is fulfilled. VYou may find it useful to qreview the
problem analyses you've just completed for ideas! You should remembgr to keep
in mind the problem categories used in Part One of this worksheet: the structure
of the grievance procedure; the grievance decisionmaking process; grievance .
follow-up and monitoring; disqtmination of information regardihg the grievance
‘procedure and/or grievance decisions and their implications; and the training of
staff regarding grievance processing, Title X r@quiremé?ts, and grievance
~decisions and their implications. You may identify usefdl action steps relate
to any gf these areas. - . .
Remember to 1ist action strategies and action steps which relate -to the
Implementation of the Title 1X grievance procedure®

4

f ~—~ . ~
’
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Funct1on One: \ Prov1d1ng a mechanism for involving a1l personne] and
students in the monitoring of Title IX compliance and the
‘correction of i1legal sex discrimination

cfﬁon strategies/steps which can ensure mean1ngfu1>1nvo]vement of
nnel and students in the Title IX monitoring prpcess: ,

J

: Function Two: Increasing dialog and mutual problem solving related to
) issues of educational equity among the various personnel
~ levels of-the education agency (e.g., increasing dialog ',
VA | : ~ between administrators and teachers, administrators and
counselors, etc.) f»

Action strategies/steps wh1ch can ensure dialog between different
Tevels of personnel within the .education agency regarding Title IX:

and educational equity: ] ?




~

Function Three: Increasing dialog between the gommunity and the schools ke]ated
- . to issues of educational- equity and educatiqpa] programs '

<

N .\ @ .
4 Action strategies/steps whigh can énsure school/community dialog regarding
the Title IX grievance procedure: . . o
o y . - - . e ,

. . I [ . . .

. & | ~ ‘

. ~
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Function Four: Protecting the education agency from Federal intervention by
providing a mechanism for -resolution of allegations of Title IX
violations and development of necessary corrective and remedial

actions and the local level ® .

Action strategfesAZ;eps which’can ensure the val¥dity of a grievance .
procedure as a mechanism for identifying and correcting TitleIX violations:

)

A,




) [ N \
W . . ' - .
.Summarx ) ~ R " - )
y L " With these functions ‘and strategies in mind, can you.identify-steps .
.y Which you should take to improve the effectiveness of the Title IX grievance
procedure in your district? ' S i
. - \ /s / -
. g ¢
) ¢ ‘ '
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, EVALUATING YQUR TITLE IX SELF-EVALUATION
' : '] .
. Administrators Worksheet 4 - *
, By'July’Zl, 1976, education agencies and‘insfitutioqs receivin -Fea%ra] ’
v funds were required to: 1 ‘ . . .
¢ evaluate their policies, programs, and practices for their é?mp11ance
i with Title IX regulation requifyments /. TN R
0 modify phem as necessary t¢ ensure compliance | )
“ ' ‘ d take steps to remedy tﬁe effects of any discrim(hattqn resulting from )
Tdentified noncomp]{agpe
This prbdgés has usually beén ref;rred'to as 1nstftutioha1/églf-evaluation.
" . \‘ : . . . - ¢
An effective seTf-evaluation: can provide data and establish procedures S
which are useful foundations fqr continuing Title IX implementation and ¢
monitoring efforts. This worksheet is desigmed to help you evaluate your
self-evaluation to assess its usefulness as a base for continuing efforts or
Lo identify ways in which you might improve it at this time. The worksheet
s organized within six sections:
. ® Your Knowledge of thé Self-Evaluation . v
¢ Your Self-Evaluation--The Content . o | : B
0 Your Self-Evaluation--The Process - - ,
o=Yg“'bSel?~Eva1uatioﬁl-Follqw-Up and Monitoring
® Your Self-EValuatibn--Its Stfengths
(/% e Your Self-Evaluatjon--Making ﬂmprovemenfs

. . | .
If you are not sure of the answer fb,any question, place a "?"'in the right-
hand'margin.. ;.. - _ ,

. N [ M-

N : .

Tr
”

(Note: - The Title ® regulation established no particular requirements or

standards fér the self-evaluation other than that it should include the three

. components listed above. The questions in this"worksheet are based on.general
v principles of eVa]uation,‘rathe{'ghan on legal guidelines.) '
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Your Knowledge of the Self-Evaluation - 4 o

1.

3.

-

To the best of your knowledge, has your district completed a self-

evaluation to identify and correct any sources of possible noncom-
pliance with the requirements of the Title IX regulation?
™ . . ] . . / « .

! : . Yes - NO

-~

Have you seen a copy of the self-evaluatibn or of the de5ckiption of

modifications and . dial steps taken as a result of the self-evalua-
fjon process? %\

Yes No

Were you involved in the self-evaluation in any way?

Yes . No

If yes, did you:
design/assist in designing the evaluation?
\ provide information?

evaluate/assist in identifying modifica- \
tions or remedial steps?

How would you describe the genera] qua11ty of the self- evaluation?,
(Consider its comprehensiveness; the accuracy of 1ts evaluation criteria;
the accuracy of the data supplied, etc.)

\/ : £

Why?

&

Was part1c1pa&gng in/reviewing the se]llevaluat1on a useful exper1ence
to you?

1]

Yes * “No -

Why or why not? ' L ~
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Your Self<Evaluation--The Content T e

A
T Does yoyr self-evaluation specifically cover:

Y _ ’ Yes
~ ® student access to courseS'

- course admissions requ1rements?
"= graduation requirements?
> - disproportionate course enrollments?

¢ vocational eddcation?
§

® physical éduCation?s .

,o\gounsehng 5

- prégrams? ' : 2
- materials? " o ‘
- - _.tests and instruments?

P ¢ A

!

® student treatment: A "

. - Q
behavior and dress codes?
extracurricular activities?
employment assistance?
health services/insurance beneflts?
honors and awards? | . .

. e ~~
/ ’ | . f

) po]1c1es, prodrams, a d practices re]ated to
student marital or pa ental statuSY

¢

e athletics ahd compet?t1ve sports:’

.~ student activities and programs? R
- personne] practices?

e financia] assistance to studenté?

<
" A

¢ employment’ policies and praqtices ré]ateq to:

- recruitment/selection? ' '
- promotion, ‘tenure, layoff, app]ication of
nepotism policies? .
"z, rates of pay; extraduty compen§at‘°n? i

...............
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jpb assignments and c]aséificatioh?

- fringe benefits?
.. - [leaves of absence, including childrearing
- [leave?
- terms of collective bargaining agreements?
cert1f1ed staff ‘(by specific position)?
c]ass1f1ed staff (by. spec1f1c poswtioh)’

..'.

.‘-.-

.. 2. Does your self-evaluation clearly specify . R o8
-+ the documents, publications, etc., which

.were examingd during the review process, and

indicate the criteria used 1nw'kamin1ng each? /

3. Does your self-evaluation 1nc1ude obJect1ve data
- to. support 1ts‘!bnc1us1ons, e.g9.: . :
- list of course enrollments by sex?

- description of athletic programs by sex?

- surveys of student athletic interests? . ;

- analysis of disciplinary actions by sex over
a spec1f1ed period of, time?

- listing of tests and,counseling instruments : )
used, with jnformation on male/female norms, - A
scales, etc.?

- other (please 1ist)

4. Does your self- eva]Uat1on'c1ear1y specify actions _ _
taken/to be taken when possible noncompliafce, 1s .-

1dent1f1ed "
4 - corrective actions?. — .
- remedial steps? ‘ —_— ——
' !
et < y '
L4 1] -
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e ,"Youerelf—Eva]uat1on-~The Process

Lvaluation clearly specifipd?. vy

v -.-2." Are the persons 1nVOIVed in the design of the
' self- eva]uation c]ear]y specified?

]

Did they 1nc1ude

- R ]
.,

® staff with responsibi]ities 1n each
of the areas evaluated?

‘x‘ students?
' ¢ community members?
® persons with expertise on Title IX?

-3, Are the-persons from whom information was-re-
quested c]ear]y specified?

a

" Did they include:

® persons with diverse responsibilities and
levels of responsibility in each.of the"
. areas evaluated? ~

- administrators?
- instructjonal/counseling staff?
- classified staff? : - T,
'o pérsons representing the various schools
in the district? ) ¢
' : ’ s
* ‘o stugents? . . ' :
N K : » .. \
. e community members?  _ r ,
. ” ., - .&Mh

' o'pe?sons with expertise on Title IX?t

4. Are the persons responsib]e,jor analyz1ng the in-
‘formation clearly spec1f1qu .

;- 1. Are the procedures and criteria used in the self-

Yes




® . \

Did they include:. « - Yes

\ —

\

e pefsons with diverse responsibilities ang, levels
. .of resgonsibi]ipy in each of the areas evaluated

—

- administrators?
- instructional/counseling staff? .
“- classified staff? ‘

. ) ‘ . \
¢ students? 7 ' \

- @ community members?

_‘o persons with expertise on Title IX?

5. Were all concerned persons in the d1striqt notified
. .of the self-evaluation and invited to submit any
S information they considered relevant? ‘

AW-4
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Your Self-Evaluation--Follow-Up and_Monitoring

¢

- 1. When corrective or remedial steps wefe required

were timelines and staff responsibilities for
their implementation clearly specified? -

Werg staff responsibilites for mbnitoring
of these'steps clearly specified?

Have é]]lspecified steps been implemented
according to the appropriate timg]ines?

2. Are.periodic updates of the self-evaluation
planned or conducted?
‘ .
3. Is your self-evaluation or a record of modi-
fications and remedial steps available for -
review and comment by interested persons?




A

Your Self-Evaluation--Its Strengths
. ‘ :

1. Based on your answers so far, what do you see as the streﬁgths of your
self-evaluation in facilitating Title IX compliance -in yoiyr district?
: o ' . '

P

Strengths related to content:

I

Strengths reTated to process: |

_ A v
Strengths related to follow-up.and monitoring:

Y

2. Base qhyour experience, what suggestions/assistance ‘would you have for
~other school districts interested igbdmproving their Title IX self-

evaluation?

8




.4 .

" Your Self-Evaluation--Making Improvemgpts ' E e

\ »

1. Based on your answers so far, do you see any ways of improving your self-
evaluation to increase its usefulness 1in yourldistrict?

Improvements in content:

1

' ~

Improvementé in process:

\3\ Improvements in follow-up and monitoring:

.

. 2. 1Is there'any further information which would be helpful'to you in consider-
ing or improving your self-evaluation?

. AW-4 \\\///
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'« IMPLEMENTING TITLE IX GRIEVANCE PROCEDURES 9

Administrators Worksheet 3A . - Lo .

Part One: Implementing Title IX Ghievance'Procédukég«-ProbJem Analysis
b . . Sample Analyses -

Prob]emLOne B - ! /// {

1

Nature of the problem: > o

v

The problem relates primarily to the dissemination of information regarding

the grievance procedure--its coverage and its purposes--and the Title X reqhire—
ments. " .o

. No systematic methods of disseminating 1nformat1‘on‘n Title IX requirements, .
the:Title IX-grievance procedure, and Title IX implementation efforts to studenq?
or parents appear to have been implemented. For Ms. Rivera to provideg®l11 such,
information on a one-to-one basis is too time consuming in view of her bther B
Title IX related responsibilities. ' \ : ¢

TheﬁProblem~might have been avoided by:

L

e more complete 1nifﬁa4_notif1ca on to students and parents of the partic-
ular rights protected by Title and the coverage and purposes of the
Title I§ grievance,procedUrg o ,

. deve]opment and distribution to interested persons of aééfmphlet'br

//ﬁf brochure regarding Title IX requirements and the coveragk of the Title X,
. grievance procedure - : :

® implementation of monthly or bi-monthly evéning meetings on Title IX
progress, problems, and concerns, during which parents may come to ask
questions and receive reports regarding Title IX rights and implementation

efforts ‘
“, ® designation of several additional grievance representatives who,- under
supervision of the Title IX coordinator, provide Basic information on
Title IX and the grievance:procedure to interested parents and students
P 4a

W%Hkmjﬁo . o | e A

Nature of the_prbb]em: R , p

The prbblem seems to be related to three issues: the grievance decision-
making process, grievance follow-up, and training of staff regarding Title IX
requirements and ‘grievance dec1siOns_and their implications. . '

* There seems to be a perception on Mr. Jenkins' part that Title IX com-
‘pliance procedures and grievan’e decisicnmaking are "administrators' problems"
which work to the detriment of'teachers, rather than the Tegal and educational

L}
A“"JA 1 ()"
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) . ‘ .‘ . T

responsib1](ty of all school d1str1ct emp]oyees He is required to imple-
ment Title IX compliance procedures which he says he does not understand

ke and which he does not feel are appropmdte to his situation. ?
" The problem mightshave been avoided py' )
° prov1d1ng insérvice -training on T1tle IX requ1rements and their
implications for 1nstructlonal personne] to all teachers-
R | f involving teacher Yepresentat1ves from major instructional areas

(e.g.4 vocational education) in the implementation of relevant
portions of the institutional self- evaluat1on and the deve]opment
of approprlate rorrective actions

() 1nvolv1ng teacher representat1ves in a‘grievance hearing panel or

advisory committee on grievance resolutions .

] 1nvo]v1ng persons affected by a gr1evance decision in grievance
follow-up meetings to assist them in understanding and implementing
the grievance decisions oy in developing the corrective measures
which best fit their programs and ensure nond1scr1m1na£1on and
appropriate reniedial att1ons . . - .

. ¢ implementing periodic meetings between teachers and the Title IX
coordindtor to discuss teacher concerns related to Title IX (these
could be pjovided w1th1n the agenda of regular teachers' meetings)

»

Problem Three

‘Nature of the problem - | S

The problem relates to the structure of the grievance procedureiénd
-+ to-the grievance decisionmaking process.

The district's Title IX grigvance .procedure is not used,®and it is
apparently not perceived by the cumunity as a procedure which offers a
viable method of problem presentation’ and resolut1on This probably stems
from two sources. [ ~ :

J. Because the superintendent is the.sole and final authority for"
grievance decisionmaking, the scructuwe of the procedure provides

. no proqgressive appea]s mechanism, and theye is no apparent assur-
- ance that the-grievance decision will be made by a person who
C o is pot primarily involved in ||1/nu Leome., .

2, Because the ﬁup(rrntendent ls “the only person designated to re-
ceive gvievancos when filed, stiudents and emp1oypos may find it
difficult and intimidating to file their gr1evanres at the cenfra]
administrative office.

-
, The prob]em mighf have been avoided by: o . '
® . . ’ .
(] de%i ning a gricvance proce duro WJhich providn< ceveral different
1@ve?s of grievance corsideration, e.q. stapr.one--the building

' principal’, step two--‘he cont gy 1 nnmmistramon (superintendent or )
N /,,;=’c:§> assistant superintendent). »tep threé -the school board or designated
. hear(?g panel. (Such a, prO(eduro prov1dos,progre%s1ve 1evels of N

AW - J/\ '
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'appeal and helps to ensure that the grievahce may be considered by a -

variety of persons with varying perspectives and degrees of involve-
.ment in the grievance resolytion,) '

N N

oo\

"o'designatind}‘epresentatives who can réceive Title IX grievances in
each school%building in the district '

L4

Problem Four : .

L ¥,
Nature of the problem:

]

-

The,problem concerns two interrelated issues: the grievance decision=
making process and the training of staff (and of the community hearing panel
. member) regarding grievance processing-and Title JX requirements.

. A grievance decisionmaker can only be effectivesif. she/he has a good ~\\
~working understanding of the Title.IX regulation and its implications. A t
grievance .hearing panel is an extremely useful method of providing relatively .
neutral grievance decisionmaking and ensuring that a variety of groups are
-involved in the grievance decisionmaking process. Such:a panel can represent
a variety of perspectives in the decisionmaking process and can assist in
~ the interpretation.of grievance decisions to their varying constig jes.
Howeyer', it can only be effective in protecting both the schoal §jstrict and
: Jts students and employees from violations of Title IX when its members are
;;’> trained in or knewledgeable of Title IX requirements and the kinds of steps
. which may be-necessary to correct and remedy any identified.violations,

—t (The %ecOndary pToblem, theydistrict's possible noncompliance with _ .
Title IX requirements for nondiscriminatfon in athletics, is partially a ’
by-produc¢t of thisefundamental problem. Although the district must certainly
take steps td correct and remedy¢this noncompliance, it is critical that '
steps be taken to minimize the possibility of inaccurate grievance decision- -

", making~ift the future.)" - “

v

. The problem mﬁght have been avoided gy;'

! » - . .. - o '
- . .® prov igg mandatory training for all panel members regarding Title 1X ‘
o quiremepts'and grievance decisiOnmaking :

ing a grievance hearing panel its own budget allocation with
to obtain expert legal counsel when necessary (counsel which

ot dirgctly retained by the school administration or governance
board) - .

" Problem Five o A "

Nature of 4the :problem: | \ o ) R '

» The problem ségﬁs to relate to two areas of grievance proceduré ) ' -
implementation: grievance follow-up and monitoring, and the dissemination
-~ of information regarding grievance decisions and their implications.

‘ | t - .
P M-3R PR
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The problem appears to have two primary aspects:

1. Monitoring efforts necessary to ensure implementation of the
corrective steps required under the first grievance decision werd
. apparently not undertaken (thus the'Title IX coordinator discovers
" four months later ﬁQat the identified discrimination still exists).

2. There appear to have been no efforts made to commpunicate the re-
sults of the first grievance decision to persons not directly
involved in\that'grievance, particularly to relevant persons in
other schools throughout the system (there almost-identical grie-
vaices were filed from two other schools). o

The prpblem might have been avoided by: , , SRR

" e instituting a follow-up and monitoring system to ensure that all
. -grievance decisions are implemented.- in~a timely and effective’ fash-
ion (such a system inight include required submissign of specified
»- information by the pergon(s) responsible for imp]ézgﬁpJng cerrective
and remedial action; :a*veys to grievants; direct etServations by
the Title IX coordinator, etc.) -

® instituting a grievance decision’ reporting system to inform all
necessary staff and interested persons of grievance decision and
their implications fgyr school policies, programs, procedures, and
practictes (such»a system might,_involve period?} written reports, -
periodic briefings; etc.) s ) ' '
' %

Part Two: Implementing Title IX Grievance Procedures--Identifxind
R Strategles to Increase Their Effectiveness

»

Function One: Providing a mechanism for involving all personné] and-stu-

n . dents in the monitoring of Title JX compliance and the
correction of illegal sex discrimination
If a Title IX grievance procedure is -to serve this fénction, it is
critical that all personnel and students have access to information regard-
ing Title IX requirements.and the TitTe IX grievance procedure. It is to
the advantage of the education agency to gromote such involvement as a means
of ensuring that discrimination is identified and corrected as expeditiously
as possible, '

Action strategies/steps:

e inclusion of_1nformatfon on Title IX requirements and the Title IX
grievance procedure’ in all personnel handbooks and student handbooks

¢ development of a brochure regarding Title 1X requiren%nts and. the
Title IX grievance procedure; one-time dissemination to all personnel
')/ and students, dissemination thereafter upon request and to all new
personnel and students : : ‘

® development énd.%issemination ot a periodic Title TX newsletter with
information regarding Title IX grievance procedures and revisions in

) -

§

/.

AR
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agency policies, programs, brogedures, and practices undertaken as
a result of grievance decisions ]

° imp]emen&ﬂtion of periodic Title iX briefing and question/answer
sessions for interested personnel and students

¢ - o fmplementation of training on Title IX requirements and agency cdm—
pliance efforts for key leaders of various personnel and Student : ‘
groups . : : ’

. @ implementation of‘perfodic surveys of personnel and students to assess
their knowledge o

Title IX requirements and of the Title IX grievance
* procedure, its use, and its purpose ' :

4

~® designation of Title IX grievance representatives in all school buildings
- who can provide personnel and students basic information regarding
- Title IX requirements and the use of the Title IX grievance procedure

. ¢ review of all Title IX grievance forms to ensure that they are simple
’ to use and comprehensible to all personnel and students

- 8 opening of grievance records (with names and identifying information
removed) to interested staff and students '

® inclusion in the Title IX grievance procedure of methods for informal
~ discussion of Title IX related issues at the pregrievance stage

V. ‘ .
Functfon Two: Increasing dialog and mutual problem solving related to 1ssue§ b

of educational equity among various personnel Jevels of the
~education agency e .

) If Title IX grievance resoluti®ns are to be effectively implemented, it 3
is important that the variety of persons who may be. affected by any resolution
are fnvolved in its formulation or receive thorough information about the
< resolution and an opportunity to comment on its workability, A Title IX
grievance procedyre which provides such involvement or opportynity can also
- Serve to increase the general level of communication and dialogbetween various
levels or groups of personnel within the education agency. R b

; " Action sE%ategies/steps:
\

{ @ involving representatives of various groups or levels of personnel
(teachers, counselors, classified staff, etc.) in a review of the

Title IX grievance procedure and in the suggestion of apfropriate
modifications : :

¢ reviewing the Title IX grievance procedure to ensure that it provides
procedural rights to all personnel who may be involved in-a Title I¥

grievdange as either & grievant ¢r a person named as a possible
Title IX violator ' ‘ v

. ¢ involving representatives.of various staff groups or levels on
grievance hearing panels or-grievance aqgvisory boards

4 »
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e providing an opportunity for any staff affected by a grievance reso-
> lution to consult with grievance decisionmakers regarding the speci- .
fication of appropriate corrective and remedial actions
e implementing périodic surveys of staff to determine their perceptions
o ‘of the effectiveness of Title IX grievance procedures and grievance-
related revisions in policy, program, or practice

‘Function Three: Increasing dialog between the community and the schools
-~ ' ~related to issues of educational equity and educational &
. programs . # . ' :

Dialog between the schools and the community on issues related to
educatignal equity can serve several purposes:

\ e it can provide the schools with a mechanism for communicating and
\v  interpreting school policies to the cofimunity and for soliciting
community support for their implementation

o it can provide the community an opportunity to identify cmannity
needs relevant to school programs T -
. - Ve .
¢ it can provide both groups with a structure for addressing issues
,//, of educational equity which are of mutual concern. -

If school/community relationships, are to be meaningful to both siaes} it is
essential that community members be provided access to information regard-
. ing the particular area of concern, in this case thé Title IX grievance
' procedure and Title IX compliance .efforts. The provision of such informa-

tion can help to minimize the filing of grievances which are irrelevant to
Title IX, and it can help to ensure the ths]y identification of inadvertent
Title IX violations. “ '

Action. strategies/steps: \\\\ . . ’

‘¢ provision of information regarding Tit]e\¥$mrequirements énd the
Title IX grievance procedure in ongoing co unications with parents
and community members .(e.g+, “back-to-school™ memoranda to parents,
public relations brochures, etc.) ' "

¢ developient of a special brochure regarding educational equity _
efforts and the Title IX grievance procedure for drggemination upon
request to community members or groups \\

e designation of school personnel available to make preseh}ations on
the Title IX grievance procedure and Title IX compliance wfforts to
community groups -

ed e .development of brief presentations regarding Title IX and the \griev-
' ance procedure for inclusion in ongoing community meetings (e.q\,
the PTA meetings) '
b e ensuring the eligibility of community groups to bring grievances

under the Title IX grievance procedure

AW-3A
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(8 .
® opering Title IX grievance records (with names- and Wdentifyi g infor-
_mation remgved) to concerned commun{ty members o
(] dqslgnati’n of commynity representatives to serve on' grievgnce hearing
pan€is- or/grievance advisory* boards - Lo
® providing hearings or portions of school board meetings ih which
;community members may express their views and ask questigns regarding
: /Tit]e [¥ and the grievance procedure o

Function Four: Protectfng the education agency from Federal intervention by
- ‘ providing a mechanism for the resolution of afllegations of
Title IX violations and the development of necessary corrective
and remedial actions at the local level '
. . . 3
If the Title IX grievance procedure is to be effective/ as a mechanism for

~ resolving Title IX grievances Tocally without Federal ﬁntefve tion, several
conditions must be met: . .

1. The procedure must provide due pﬂocess for all parties to the grievance.
(If due process is not provided, it is unlikely that the procedtire will
be utilized.) . - 2 , '
2. The procedure must provide equitability and some assurance that grievances
-~ will be heard by persons not directly invoived in the outcome of the
-grievance. (1f there is no attempt to ensure that the grievance decision
will be a fair and neutral one, it is again unlikely that the procedure ,
will be utilized.) : - At . '

3. A1l grievance decisions must be made in accordance with Title IX
requirements. (If decisions are made -without adequate inﬁormation on
Title IX, or on the basis of expediency, the grievant is Tikely to
resort to the Federal administrasive complaint procedure. )

»4. A1l actions necessary to correct and remedy identified discrimination
must be taken in a timely-and effective fashion. (If .necessary correc-

~ tive and remedial acti®hs are not taken, the grievant'is again likely
to resort to-the Federal administrative complaint process through which

+ correction may be compelled by financial sanctions.) .

[ 4 :
5. The grievance procedure must be implemented in a timely fashion.
(Unless the grieyance procedure provides for timejy grievance resolution, .

the adyantage of this procedure to the grievant may beﬁreduced.)

In short, if the pfocedure is* to be useful %o both the grievant and the education
agency, it must be structurally sound and implemented in a good-faith manner.

AN L]

Action strategies/steps:

® review the Title IX grievance procedure to ensure that it provides for

~ due process .
= equitability and impartial decisicnmaking

AW-3A
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- timely reso\;&é;gegf complaints, . _ - ?
. - = protection-o j ants from-harassment,and retaliation -

- o e review fhe 1mp1ementat1on of the Title IX grievance procedure to
: ensure that: . R ,{

- all grievance decisions have been made in accordance with T1t1e
IX requirements '

- all greivance decisionmakers are know]edgeab]e regard1ng or.

have received training in Title IX requirements

.- all grievance decisions specify appropr1ate correcp;ye and

remedial steps when discrimination is identified :

& - ™ follow-up and monitoring efforts are made to ensure the
implementation 9f grievance decisions :

. '

v ’ -
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L IMPROVING MY SKILLS IN MONITORING‘AND PROBLEM SOLVING
Administrators WOrksheét"S

N

'th conditions which are essential for Title IX implementation are the.
maintenance of effective monitoring systems and the capability for effective
problem solving. The following worksheet is designed to assist you in

evaluating your skills in Title IX related to-monitoring and problem solving:.

Please read through each of the questions and @nswer them in terms of
your®appraisal of your skills, -

Datg Collection - [

o .

To what degree do you'systematfcally collect information related to
-sex discrimination and sex bias and the procedures/programs being used for
Title IX imylementation and the attainment of sex equity?

.6

Do you collect data from an adequate number of sources?

1 . 2 .3 4 5
Seldeém , o Sometimes | Frequently

C

Dd-you collect data from sources representing varying points of view?

1 2 3 4 5
Seldom - - Sometimes . Frequently

Do you ﬁdentify data needs and make deliberate efforts to collect
information? ' ' K | -

1 ‘ 2 3 4 5

- Seldom - Sometimes ~ Frequently

Do you ¢ollect data on a contfnuing or periodic basis?

1 2 3 - . | 5
- Seldom ~ “Sometimes , ~ Frequently /
Data analysis - \\

Do you systematica]]y.maké*an effqrt‘to analyze information acéo%ding"
to specified griteria and/or request such services from others?

N

L
X 1
. . A%
N
A A
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* Seldom — - Sometimes Frequently

Do you establish a framework of goals and objectives for eva]uating
information? ‘ . .
. ' -« '
2 3 4 5
SeTdom Sometfmes 3 Frequently

~

Do you request/review others (staff, governance, etc.) to collect and/
or analyze information related to Title IX implementation or related issues?

) 2 3 4 5

Seldom , Sometimes’ Freqlently

Do you deve]op persona] ana]ysis of data and identify needs which
should be treated?

I 4 5
Seldom ~ Sometimes Frequently

Identification of action a1ternat1ves

Do you systematically identify action. alternat1ves and se]ect them to
fit the requirements of the situat1on? :

a3

De you consider the full range of action a1ternat1ves that €5u1d be

taken? ‘
] 2 3 ' 5
Seldom . n Sometimes . Frequently

Do you analyze the unidue requirements of the situation?
. \ .

1 .2 3 4 . 5

Do you consider the combination of actions which need to be taken?

] | 2 3 | 4 » 5

Seldom Sometimes Frequently

Prob1qm Solving

Kﬁow]edgp of the regu]ation . ﬁf;
f(
. AW-5 .
[} . -(page 2) , , q.
. . RN




To what degree do you have a working knowledge of the Title IX regu-
‘ lation and 1ts application to educational policies, programs, and practices?

] 2 i3 4 5
Seldom | Sometimes FrefuentTy
‘ ' . k : : Y w
. Ability to identify 1nfqi!gtion needs ° - : v

To what degreg are you able. to review problems and determine the
1nformat10n needed for effective problem solving?

1 2 3 4 5
. Seldom Sometimes FrequentTy

Identification é action a]ternativés

_ - To what degree are you able to identify appropriate action alternatives
5 which may be taken to solve Title IX-related problems?

R 2 3 4 5
SeTdom Sometimes FrequentTy
Abi}jty to se]ect-effective soiutions .0

To what degree are
and make decisions which

you able to select appropriate courses of actions

are appropriate for the requirements of the situa-
tion? . | S
1 2 3 4 i 5 .
Seldom Sometimes FrequentTy \
, | _ /

-

Action Steps : C ’ , . o E
' \
After revi

ewing your skills in monitoring Title IX-related activities
and dealing wit

h day-to-day problems, what are your major strengths?

~ Your majqr“weaknesses?

-

Steps to-take?
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| IT'S UP TO YOU--TITLE I:tzs\gSIONMAKING IN FERNWOOD SCHOOLS

5

Administrators Worksheet 6
R}

Dr. Pat Norris, superintendent of Fernwoad schools, has had .six years
of experience in Fernwood and is-known as a fair, effective administrator.
Dr. Norris is committed to improving Fernwood schools and has been particu-
larly interested in continuing\staff development for all district employees.

During-the past five years several members of the administrative staff
have observed the passage of Titlq IX, and the development of the regulation;
and they have taken a variety of agtions to implement Title IX. They ave
pleased with .the progress that has!been made toward Title IX compliance,
but are also concerned about the problems which are still evident.

A collection of the memos and letters relating to Title IX which -have
come to Dr. Norris' desk during the past six months is provided in the
following pages. Read each of them carefully, then determine the actions .
which should.be taken to deal with the problem. You may maye notes of your
responses on the sheet which. follows. each memo or letter. -

You will be asked to discuss your responses in a small group and come
up with a group answer to the questions on the worksheets. A group consensus
form is provided following all the items and worksheets. Please use this
form to record your group's answer to one of the items.

/

&

I1:

AW-6

~
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. ' mu—: IX”"DECISIONMAKING I FERNHOOD SCHOOLS )
. Administrators worksheet 7‘*\' |
Ve
TO:’ Dr. Norris X |
.FROM: A;sistant Superintendent Vernon Casey , .
RE: Teaching and Counseling Staff'~ : ('_ g

’ . k.

L 4

During the past few months I"have received more than 20 complaints

from students regarding the pressures that counselors and {teachers \v\

place on them discouraging their enrollment in ' tional education.’

classes which are nontraditional for their sex: 1though notificatioﬁ |

~

has been sent to eyery member of the 1nstruct10na] and counsqting staffs

that reductionkbf the sex disproportionate enro]]mén;s is a goal of

district vocational education programs, it appears that some personnel

\\&7

ére not facilitating progress tqward this goal.
I am recommending that disciplinary actions be taken against
those who~aze exerting such pressures. Is this consistent with your

thinking? Do you have other‘sﬁggestions for dealing with the problem?. .

]

(o




- 1. What are the implications of Title IX for this problem?
' .‘ A ) v ,

T
/ R
/ ' R
| | _\\ /" TITLE IX DECISIONMAKING IN FERNWOOD SQHOOLS‘ <
‘1 Vernon Casey--Individual Analysis | v

/ -

! -

! . . b .

2. whatqurth?r information is needed to facilitate action or decisionmaking?
o . —

| | | ' .
I ' .
r ' . ‘ ' v ; .o
3. What Kinds of action steps-are suggested by this problem?

’ N
Policy development/clarification/communication

Study or investigation

Staff training

v | J
Community involvement ' P

’v—&r

Program development/modification

"Budget allocation

L

! Disciplinary action

Other (pleasé specify) [ e '
. N ‘ . ’

A

.
- - A

‘a. What specific alternatives are available for problem resolution?

\

o

]

5. fWhicH alternative(s) would you select and why?




v « . ) )
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- TITLE IX'DECISIONMAKING IN FERNWOOD SCHOOLS |
‘ Administrators Worksheet 8 o /f\\
| | o ' / \
| TO: Dr. Norris _ , 7 : ‘
o \
FROM: Sharon Findley, Pringipal \
5 Northwood High Schooi :

Ré: Personnel Policies : _ .
. T4 ) . : -

Four months ago I made application for the position of
. Assistant Superintendent for Curriculum which had been posted. My
application was processed and I was recently interviewed by Mr. Gray,
Director of Personnel,.and-a-committee of board members and centhal
office staff, ~ ’ . :
. } \
Dutring the interview I was asked questions such as: - '

~

- Did my husband suppo{f'my taking on additional | s
responsibility? -

- Would I be willing to work the extra time that
. would be necessary to complete the rigorous
- requ1rements of «the job?

" - Did I'reaily understand'management or had 5 relied
on Mr. Knopman, the .s1stant Principal of ‘Northwood

High School, for mu f the dire¢tion of our adminis-
trative activities® , .

. .~ Would I be able to ensure adequate care for my children
¢ if 1 were working in a job which required longer hours?

Although no announcement has been made as to the selection for
this position, I believe that many members of the committee, were biased

in their consideration of a woman in this position and that, in fact, .
many of the questions asked me were illegal. - : :

i - ‘At the present moment I have no ideas as to a course of action
. which 1 might pursue, but I think that it is important that you know
the facts of this case in order that some action may be taken to
prevent this type of problem in the future. ' -
: \




o - B | o | y

f) ‘ : . S

s . . ‘ ‘ 9

| JITLE IX DECISIONMAKING IN FERNHOOD SCHOOLS |
Sharon F1nd1ey;~lnd1v1dua1 Ana]ysfs '

1. What™are the implications of Title IX for the probjem to be addressed?
- B , S O

. 2. What further information is needed to facilitate action or decisionmaking?

3. What kinds, of action steps are suggested by this problem?

N 11cy deve]opment/c]arification/cbmmunication

Study or investigation

Staff frainin

Comhunity invoTvement" //

Program development/modifigation = - ..

‘Budget al]dcation

Disciplinary action

Other (please specify)

4. What specific-alternatives are available for problem resolution?

¢

5. _which.a1fernat1ve(s) would you select and why? ' o i

-

N

AW-8
iy (page 2) > i
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. TITLE IX DECISIONMAKING IN FERNHOOD SCHOOLS

-

Administrators Worksheet 9

j oo .10 Dr. Norris

FROM:  Tomas Ortega o
| Counselor, Bryant Senior High School . .

RE: Need,for new counseling, materials o ' ‘_j/.

&

\ One of the major. findings of the.Tit1e'IX.seTf-eva]uation .
- - committee for counseling services was the fact that the majority
of the career counseling materials in use in Fernwoed are very
sex stereotyped. Most show almost no girls in career posgtions
and several go so far as to say that the most important c reer
for arly woman is marriage and motherhood. , : ‘
The committee recommended almost one year ago that funds
be made available for the purchase of materials dealing with
careers for girls and women. The counseling department budget
for'next year has no item for the purchase of these materials.
Dr. Van Horne, the director of counseling services, 'has told
the self-evaluation committee that all materials procurement
~ money must go to buy other materials. _ . /

. \ .
. We on the committee are disturbed that we are not providing
.~ 9ood career counseling services to girls and that the Fernwood
-schools may be in violation of Title IX.
. \ 3

We would Tike to discuss this matter with you at your
convenience. i )

C o »

!




TITLE IX DECISIONYAKING IN FERNWOOD SCHOOLS ‘
. k!

" Tomas Ortega--Individual Analysis
| ' .

. What are the implications of-Tit]e»IX.for the problem to be addressed?

What further information is'neededyto facilitate action or decisiOnmaking]

N~

What kinds of action steps are suggested by this problem?

Policy deve]Obment/clarifjcation/communication

Study or investigation ' | - ’
-Staff training

Community involvement

Peogram development/modification™

Budget allocatio

Disciplinary action - .

Other (please specify) : '

What specific a]térnativeS'aré available for prob]ém.reso1ut10n? :

PE

Which a]ternativg(s) would you se]éct4and why? ' : ’

.
° N
. . L
- ‘. ,




R TITLE IX DECISIONMAKING IN FERNWOOD SCHODLS

»

Administrators Worksheet 10

~ T0: . Superintendent Norris

FROM: « Robert WGlsQ, Esquire’

)

RE: Examination of poss1b1e sex d1scr1m1nat1ono1n the‘contract
' between Fe¥nwood District Schoo]s and Fernwood teachers

..
« ’ 4 / ¢
At your request I have reviewed the terms of the contract between

the Fernwood. D1Sdf1Ct Schoo]s and the Fernwood Teachers Associat1on
» Q

~in an effort to identify any provisions which may be d1scr1m1natory.
R R

. One c]ause appears to be discriminatory: v

. . 1 . . ‘ . Ty

L

Section H - Salary Increments; C]ause 4-Increments for Ath]et1cs
o Personne]

The contract states that male coaches are eligible for a
5%%-increment for the 77-78 year and that female coaches are
e1191b1e for a 4%Ar1ncrement during the same per1od of time.

o \ a .
1 would 1Hke to discuss this with you in greater detail in the

-

N
\

near future.




~

TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS

Robert Welsh--Individual Analysis

©

1. What arg the implications of Title IX for the problem to be addressed?

’ ~ L~

o

»

2. ‘Nhat furthef\informaﬁion is needed to facilitate action or decisionmaking? .
. ,

¢ ~

‘3. What kinds of acf}on steps are suggested by this problem?

} Po]icy‘development/clarification/communicdtion

N . ’

Study or investigation

Staff training « : | S ‘

. Community “involvement ' : - —

Program development/modification

Budget allocation ) ‘Q
- Disciplinary action "

_ Other (please specify) o ‘

| N\ .
;- 4. What specific alternatives are available fo%)problem resolution? '
~ : ‘ //"

_ | _ (/‘

.. 5. Which alternative(s) would you select “and-why? ' :

¢




TITLE IX DECISIONMAKING,INYFERNNOOD'SCHOOLS
1

o _ Administrators'worksheet 11 ’

TO: Superintendent Norris

FROM: Jerri Dickinson .
Home Economics Department

RE: Use of Sewing Machines

It has beén'the‘policy of the home economics department to make sewing .-
machines avaitable to studenty after school for -the completion of their .
sewing projects. Until this year the majority of students using the machines

have been females who have had considerable experience with the use of’
sewing machines. Z : -

Since thehintfoducti n of the Survival course this fall, a number of
male students have used the machines after school hours. This has created
continuing problems of machine maintenance. Numerous needles haye been

broken, threads have been found jammed in the bobbin holders, and excessive
0i1 has soiled the garments of subsequent users. ' ‘
/ .

It would appear gege'that)we are going to have to restrict use of the
rs

machines after school; to female students only. .I understand, however,
that' this might be 1‘/ legal. - . ' ,

g

Do -you have\a7& suggestions?
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TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS,_

Jerri Dickinson—-lndividua] Analysis

14

1, - What are the implicatiOQS'of-Title IX for the problem to be addressed?

'S ! ] . &

. ) ¢ v * - . . : ) P . . ) - M
“ e , . , . u
. o

. 2. "What further.information 1Srnedded't6 faci]ibgte action or decisignmaking?

L4
>

B A ., N ‘
AT }3; What kinds of action steps are subgésted~byzthi§_prob]em?f; e
Policy development/c]arificatjon/commUnicatibn -
A . - LT T .
" Study or investigation | ;1~ L | .
“Staff training ’ R
;0 _ g ‘. e .
.~ Commurrity involvement,
Program deve.]obmgnt/modificatibn . . " ¢
. - ' ’
Budget allocation ‘
,”1- _Disciplinary actiop | - . : - '
" OWr (please spegify). . ,
v ' - Pl ' ’
v i. L ‘»
. bw(;%" - . . ) N “
-* 4. What specific alternatives are available for problem resolution?
* 5. Wchh aliak@ative(s) would you- select and why?
. Y : . |
3 o | . | \ N
. 4 "‘ ~,\ .
_ L . N
o M- |
- D w o (page 2) o . . A
S | . ' _ ) | » _
e ' = " - '
. - ‘ e : '1\) ;DI ' . . : \
, Q MR . , e i o
£]{U;~. s b &}._'_ _ ' ) T ’ .
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% TITLE IX DECISIONMAKING IN FERNHOOD SCHOOLS

e ~

o ;\FxAdministratbrs Worksheet 12

. .
)
‘Superintendent Norris.
Fernwood Community Schools
Fernwood, Oklahoma

L]
~

®
Dear Dr. Norris:

\

lWe-are Juniors at Fauquier High School. We are writing to

-~ complain about the sports programs offered ‘to girls.

“

.n.; N

Fauquier has gi%ls‘interscholastic teams in basketball,
field hockey, tennis and gymnastics, but we don't have teams in

track, swimming,. or baseball,
.’think this is fair.

even though the-boys do. .We don't

.
|

g We have talked toMr. Neeto, the athletdcs director about this,
and he said he is sorry but that there j nothing more that he can

do.. We think that the school

sports. We have talked to our parents and ;hey agree.

must permit girls to compete in theser

Sincerely, _
Anne Brosh

\_. TN B\l-l AR N
Benessa Jackson .

. é;AAﬁlQJ uééjOWLtyﬁJhbd)
Julia Gonzalez -

B /I D 'l// '( .. Cy e
Kareh Pickering

e S g a7
Elma Carpenter

-
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"TITLE IXJDECISIONgéleG IN FERNWOOD SCHOOLS

A\

Ann Brosh 23 91,-gInd1v1dua1 Ana]ysis‘ .

-

1. What are the implications of Title IX- for the problem to be addresseﬂ?_d

LY

, 2. What further informatfon is needed to facilitate action or decisionmakin%?'-

Y

-

3
‘

3. What kinds of action steps are suggested by this ‘problem? .

Po]icy deve]opment/clar1fjcation/communication'

. ' Study or investigation

Staff training

Community involvement

Progrg%rgevelbpment/modification
J " Budget allocation

Disciplinary action-

- Other (please specify) .

4. “What specific alternatives are available for problem resolution?
‘ | -

£

4

5. Which a]térnative(s) woujd you select and why?
. f . . \ .

\




| - TITLE 1X DECISIONMAKING IN FERNWOOD SCHOOLS

-
Administratprs Nor}sheet 13

T0: br, Norris
FROM: Consuelo Noeth, Title IXJCoordinatOW"
RE: Report of Title.IX Grievances in Fernwood Schools

This report is to provide an update on Title IX grievances which

have been handled during the six-month period between September 1976 and
March 1, 1977. ) :

{

. Number of grfevances filed | i 64

- Nunber of grievances resolved before formal hegrinés 27

Number ‘of grievances heard at Level 1 - , 17

* Number of grievaﬁces heard at Level 11 ' 9

Nunber of grievances heard at:Level 111 ) .2

-: * Number of grievances.dropped' _ 7
Number “of grievances‘éending ’ | ‘ 2 i

Total [1)

An analysis of the grievances indicates that 40 grievances involved
secondary schoot students, 12 involved element school students, and 12
involved school district employees.

The areas in which student grievances were filed(include:

Secondary Schools

Access to vocational education classes - 15
Access to physical education classes 2
Differences in competitive sports programs 13
Scheduling of programs tor prggnant students 2

- Access to extracurricular activities 3

Differential dress codes o .5
4 ‘ | h '
: L1ementary Schools ’
- _ Lack of notification of policy . S’ 6 - o
’ Access to playground facilities 4
.--Differential classroom activities 2
) AW-13 .
L 2 ‘ ‘ .
" e
g 15 ’ >




. .
N . »"‘ ) . ) ! . . . ’
Emp]oxmépt o
\ _Uﬁéqua] pay }or equivalent wpyk 8
Discrimination in promotion’. , 2
Denial of leave — S 2

. ) .. .
Examination of the number of grievances filed by schools'ihdicates

that 82 percent of the complaints were filed within four of the 27 schools ¢
in the district. . . , . : ‘ ) s

. . . AW-13
\ : f (page 2)




// | Administrators Worksheet 14
Please use this sheet to record the reSpénses wifich are the consensus of
i your small group regarding one of the in-basket problems presented. (Other
py ) members of the small group should make similar sheets on the other problems.)
. - . - |
Problem: ‘

L4

Budget allocation :

Disciplinary action

TITLE IX DECISIONMAKING IN FERNWOOD SCHOOLS

® GROUP 'CONSENSUS SHEET

Thape of person submitting memo/Tetter)

®.

1. What are the implications of Title IX for the problem to be addressed?

What further information is needed to faci]ifape action or decisionmaking?
. ) o ¢ s .

-

»

. What kinds of action steps are suggested by this préb]em?

Policy development/clarificdtion/communication -

&
by

Study or investigation

Staff training S

. - oW
Community 1nquvement

Progrd”rdevelopment/modificétion‘

L}

Io w»

Segenmag,
“"v-.-m,‘

\v!‘ .

Other (please specify)

’

What specific.alternatives are available erQbroblem resolution®

.

-

Which alternative(s) would you selqct'and why?

.




IMPROVING TITEE-1X TMPLEMENTATION

Adninistrators worksheet 15 z .
‘ ' ) . /
. , iy ' )
During the session yoy have been exposed to a number of concepts and
strategies regarding the intent of Title IX and its implementation. On the
basis of the 1nformat10n gained today, p]ease answer the tollowing questions

1. On the baqis of information obtained during the wo

P, I be]ieve
that Title IX 1mp1ementat10n in ouradistrict cou

scribed.asa
[}

LittTe of Basic T Major

Full
y uneven - . procedural programmatic implementation
- implementation 1mp]ementat10n implementation

<N

2. The information I need to collect regarding Title Xf4mp1ementat10n
in my district is: . ’

S

* 3. The person(s) from whom I need to collect this information are:

4, The most 1mportant actions which I can take to increase.Tit]e IX
1mp1ementat10n in my district are:

B 4 1} U R V4 .
for, X : £
K Q- ¢ . o e e et e e vm s A2 - e
: ,‘/ . ) ‘ ’

5.. The things I need to do to accomplish this action when [ return home are:

3

7




¢
[
1 "
. . v : . . . .
. (\
* 6. .The assistance I need to increase Title IX implementation is: h
. : ' 4 )
~ : ; i \ 1
. i ‘
N | "
7. The persons/places where I can obtain this assistance are:
% L3
v A '
K}
\ \J
! L]
..'rJ N~
14 ‘2 !
w
> M
’ ' ) ..
. Q\L
[ t
/
o
. ' - Aw_ l[) 4 ‘ : [
. . r‘r * “h
o . - (page’2) 15')
ERIC ' ’ : : ’ ’ ! \




_5,

. Nhicg of the day's activities

' : : . o

worfkSHOP EVALUATION FORM .

Admintstrators Worksheet 16 *
At this point, how lwould you rate your knowledge of:

Sex equity in administratibn Sex edutty in administration

and ensuring procedural Title and monitoring Title IX
IX cofpliance . implementation
___thorough undegstanding o ___thoraltigh understanding
___some knowledge - ___some knowledge
.___little knowledge - ___little knowledge

__no knowledge . " ___no knowledge

What concerns or questions-abqut sex equity in administration and
ensuring Title IX ¢ompliance and monitoring.implementation have been
answered for you today? - : e

t

What concerns or guestions about sex equity in administration and -

ensuring Title IX compliance and monitoring implementation still remain
unanswered for you? .

’
. *
- - N /
4 , .

. -Which of the day's activities were most helpful to you?

. ¥
LI n :

. . a1 ’ * ’
were least helpful to you?
.&_ [ ]

4

What information, oxperiencesx or activities do you need next in ogder
to achieve sex equity dn administration and ensure Title IX compliance?

" \ 4

:[ | A
| 150

-
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TITLE IX DECISIONMAKING

Administrators Worksheet 7A

Vernon Casey —

1. The Title IX re§é1at10n states that counselors may‘not discriminate
against any person on the basis of sex in the counseling processu1586.23(qjy
and that course offerings,_inc]uding.vocationaﬂ education courses, may '
not be provided separately on the basis of sex. [586,33] S

‘2. Further information is needed rega ing the specific nature of the
pressures ‘that students have experie as they are moving into
vocational education programs, the policies and policy guidelines which

specify open access to courses, and copies of any course selection matetrials
that are made available to students. ' "

: ’ X

3. The possible actions suggeSted by. the problem Tnvolve policy development/

c]arification/communication._staff_training, and program modification/
development. ' ) C
. | R
4. A number of alternatives are/avai]ab]e: |

. @ Policy guidelines regarding nohdfscr1m1nat10n in student access to
courses could be-developed and distributed to all counselors and
instructiopal staff. N Y z

® A program of staff training regarding the‘respoﬁsibi]ities of counse-,
- 1ing and. instructional staff for nondiscrimination could be developed
and imptemented for all staff. ‘ '

. \
o A program of caregr-planning and support services to overcome the
~effects of past discrimination could be developed for all students,
with special atterition being given to students interested 1n nontraditional
- areas. This might in¢lude support grgups for students, open-house
‘ : gsessionigﬁo expose all students to the range of available vocational
: educatio a‘ternatives, discussion sessions with men and women in
: nontraditional jobs, etc. f £

o A review of student handbooks, career-planning materials, course
descriptions, ¥etc. could be made to ensure.that they are nondiscriminatory
and that stuéents-knpw of their rights of equal access to courses.

- o'Disciplinary act10n£ could be taken in those fnstances where it is
. clear that personng continue to exert pressures on or to harass
- students., i : _
. { - . _)
5. Each a]ternative.shthd be implemented.
. f g

!
| ' 4
} . '

\ ' ' } | AW-7A

[ 15
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= ~ TITLE IX DECISIONMAKING.
. _ Administrators Vorksheet, 8A

Sharon Findley
) !
’ " et - -'.q e ’ . - ‘
}. Under the provisions of the Title IX'regulation, an employer may .
not take any employment action concerning the marital, parental,
or family status of an employee or applicant which treats persons
differently on the basis of sex; or make any presempioyment in-
quiries of_one sex if they are not made of the other sex.

"/ /886.57(a)] and /86.60(a)(b)/

2.‘Further information is needed to determine whether the same in-
quiries were made of male applicants and whether specific policy .

and guidelines have been developed regarding the interviewing of
job candidates. |

3. The action stbpé which are suggested 1nc1ud$: ¢

development of spolicy regarding ﬁondiscrimina%ory hiring
(if it does not exist) \

$

development of policy guidelines regar&ing nondiscrimination
in employment interviewing [if they do not exist) o

P e

provision of staff fraining

disciplinary action (if behavior continues)

“4, The alternatives which are available 10 Superintendent Norris
: include:

o to write a letter to Ms, Findley thanking her for the infoy- -

® mation, assuring her that steps will be taken to ensure a

fair and unbiased consideration.,pf her qualifications, and that
actions will be taken to prevenggrecurrence_of this experience
" ‘ v
e to prepare and disseminate a statement clargfying district
policy in this area ‘ '

e to develop a program of staff training for all persbns with
responéibt]ity for interviewing and hiring persons

e to investigate the possibility of the need for d15c1p1{nary
\ action _

\

\ " 5. Each of the alternatives should be implemented.

/ | .o
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TITLE IX D.ECISIONMAng
®  Administrators Worksheet 9A - oy

Tomas Ortega

1. Each agency receiving Federal funds is required to develop and
use internal procedures to ensure that existing counseling ma-
_terials are not discriminatory. Agencies may not use materials
which permit or require different treatment of students on the
basis of sex./§86.36(b)/ - : S

2. Further information 1s needed regarding the counsé}ing materfals
-currently betng used, level of staff awaren€ss and the patterns

of use of sex-stereotyped materials, and the availability of
other funds. o ' : o '

3. The primary action steps suggested by-this problem would be re- _
\ lated to budget allocations for purchase of sex-fair materials and
to the development of a. program for internal development of
supplementary materials. :

4. Available alternatives include:

o review of use of allocated funds to assess the possibilitv of
reduction of funds - :

a

_ . .
® review of possibilities of securing funds for purchase of
materials ' . :

o involvement of staff in an.assessment of materials currently
being used : ’

~ 8 involvement of staff in the development .of supplementary
materials _ :

" o training of staff in guidelines for ngndiscriminatory use of biased
colinseling materials ' .

5. #ach of the alternatiyes should be considered.

n




. employees. Further information is-therefore not needed for de-

.‘The'Titie IX regulation requires that employers may not, on the rot

work. /§86.54/ If coaching positions are equivalent, no dis-

The contract language is clearly discriminatory on its facé, -

mation useful for this purpose would include descriptions of each

quired, etc; criteria used for establishing coaching salaries;
‘projected athletics program plans and budgets, etc. o/

.'Action stebs which are dndicated include poiicy devefgbment/

. Available alternatives include:

e work with the teachers' association to change the. terms of

. Each of the alternatives should be implement&d.

\ o
TITLE 1X DECISIONMAKING -

/ Administrators Worksheet 10A

//

Robgrt_weish
¢

basis nf" sex, make distinctions in the rates of pay for equal’

tinctions may be made on the basis of sex.

in that salary distinctions are made on the basis of sex of

termiging the legality of the contract Tanguage, but it might be
useful in identifying.a’ternative contract provisions. Infor-

coaching position in terms of responsibilities, competencies re-

clarificatiqn/communication and budget aiiocatipn/reaiiocation.

Py . B
‘e '

of the agreement (contract) ,

Pl . t
o deveh cri;eria for determination of pay ‘increments on the
basis of factors other than sex (e.g. performance, respon- . '
sibility, etc.) . . | S Yy

’ impiément procedures necessary to equalize pay of femalé¢ and

~male staff on the basis of the criteria developed (other than
sex) | . ‘

o revise athletics budget as required to accommodate salary
.changes ! o

AN
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TITLE: IX- DECISTONMAKING
, Administrators Worksheet 11A
-~ Jerri Dickirson
. )‘/. c . ’ »
1. The Title IX regulation requires that students may not be provided
< different aid, benefits, or services on the basis of sex. /886.31(b)/

4

2. Further information is needed regarding the method of granting permission
' to use sewing machines, the method of assigning responsibility for care
* of machines, and the extentsto which instruction is provided to students

in the use of sewing machines. Yy

]

" 3. Action steps which are suggested include po]@cy clarification and
.staff trafnhing efforts.

4. Available alternatives include:

o Develop a test to determine competency of users which would be used
as a condition of giving either males or females permission to use
_the machines out%ide bf class hours - ' )
» .

& -~

® Ensurk that cu?ricu]um activities include adequate attention to the

use and care -of sewing machines :

,o“DeveTop'a'system ofiindividua] accountability for care of sewing
machines used after'school hours so that'any suspension of use
.privileges may bé done on a student-by#tudent basis

_ . _ . { )

® Develop a proYyram of staff training which can assist instructional

~personnel in the implementation of nondiscriminatory programs and
rg}ated_problem~so]ving strategies ¢

5. AN a]ternathes should be imp]émenteq.

¢ )
. .

4




TITLE TX DECISIONMAKING

P : Administrators Worksheet 12A

.

Agencies receiving Federal funds are required to evaluate their total
athletic program to determine whether or not it effectively accommodates
the interests and abilities of members of both sexes. Factors which .
should be considered in the evaluation include the nature and extent of
_sports programs offered and their accommodation of the interests and
~abilities of males and females_ in both sports and the level of competition
offered. /886.41(c)/ -~ % |

Ann Brosh et al

N

2. Further information is needed regarding: - .

' the nature'of the barriers which the athletics director alluded to;
the specific sports and levels of competition currently being provided
for males and females; -any efforts made to assess' the athletic
interests of females; and the plans that may have been developed for
the expansion of female sports programs (including specific sports and
timetables). , '

v -

3. The action steps suggested by the problem are program modification/
development, study and investigation of female interests if this has
ppfgbeen dome, and policy‘c]arificatigi; '

v

Q. Available alternatives include:

female sports activities, plans for the future, and an analysis of

fmeeting'with the athletics director to obtain a report of current

&

barriers to itmediate equalization of,prog(ﬁms (including projected
timelines for elimination of their barriers) ’

. conducting an inventory of the athletic interegts of . female and
male students in interscholastic and intramural-sports (if one has
not already been completed) , : B

o reviewing plans,'if any, for the expansion of female sports programs
including timetables, sports, and financial projections '

e meeting with students to o_btainlgreater 1nf(;rmat" n, to clarify o 2
district policy and plans, and to obtain their s gestions for
-program revisions

A Y

5. Each of the alternatives should be implemented.

[ LY
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LITLE IX DECISIONMAKING

. Y.
~ Administrators Worksheet 13A

Consuelo Noeth

2 s
Every agency receiving Federal funds must adopt, publish, and mqinﬁain )
grievance procedures which provide a method of resolving student and
employee grievances. /586.8(b)/ '

Further analysis of the grievances is required in order po'identiiy;

® any similarities in the grievance allegatiops or situations sugges ting
systemic-problems or patterns of discrimination ’

. o

. an¥ patterns or inconsistencies in grievance resolutions S

o*y recommendations for action which emerge .from patterns identif‘tgd :

»

y needs for individual problem, solving, correction, or reinforcement

o
® areas fop further moni tor ing \
Ms. Noeth's analysis is good in that 1t provides information on the
numbers of grievances falling in particular areas and the numbers filed
by school, but information on outcomes and recommendations for action is
needed, : . ‘ ' ¢

: ; Y |
The action steps that are suggested include further study of the
specifics of the grievances (e.g., possible reasons tor the concentkation
of grievances.in’'g few schools), specific policy commurtication to
particular groups within thechigh grievance schools, and staff training, .
The need for staff training is suggested by the number of grievances, \
which reflects the need to ensure understanding of the Title I&,regu]atign~
requirements throughout the total systen. ’

Alterndtives that are available include:

® Request the Title IX coordinator to provice additional information
such as: . *

- listing of outcmneg of grievances by type of yrievance

- listing of grievances by school”

- identification of the problems’ involved in the grievances
‘~grecommendations for‘actions which should be taken .

" e Request -the Tit]e IX coordinator to develop criterid for andlyéis of’
the grievances, and establish a timelable tor regular reporting and
analysis of grievance handling. ¢ il
. - _ <
; ,

AW-T3A .




. o Request the Title IX coordinator to review the self-evaluation
- records of all schools, with particular emphasis on the four
schools where most grievances were filed. uake recommendations
for re-gva]uation where desirable.

® Review the, policies and policy communications regarding voca-

tional education and competitive sports. Meet with department heads to
obtaip further information and develop approprrate actionsg -

o Implement training for all staff regarding their responsibilities
for Title IX compliance. '

5. All alternatives should be used. ., "~ ~ : | ‘

-
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