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'No- person in- the United States, shall, on the ground of racé, color, or.
national origin, be excluded from participation in, be denied the benefit§‘
of, or bejsubjected to discrimination under any program or activity receiving
Federal financial assistance, or be 'so treated on the basis of sex under
most educatiqn-programs or activities receiving Federal assistance.
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. This publication was prepared for the Council of Chief State School

Officers by the Resource Center on Sex Roles in Education. It was prepared
under contract #300-76-0456 for the U. S. Department of Health,»EdUcation,'

and Welfare, Office of Education, under.the auspices of the Women' s '
Educational Equity Act. Contractors undertaking such projects under
JGovernment sponsership are encouraged to.express freely their professional
“judgment in the conduct of the project. . Points of view stated, do not, .
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Preface »
I

This session outline and the accampanying participant materials comprise
one component of a multicomponent workshop package developed by the Resource
Center on Sex Roles in Educat'ion under a subcontract with the Council of Chief
State School Officers (CCSSO). This package, entitied Implementing Title IX
and Attaining Sex Equity: A Workshop Package for Elementary-Secondary Bduca-
torsy is designed for use by persons implementing training or staff development
efforts for education personnel and interested citizens in the implementation
of Title IX of the Education Amendments of 1972 &nd the attainment of sex -
equity in elementary-secondary schoole. }

\

The workshop package-was field-tested by'subcontractors-?n 11 regional
. workshops as a part of the CCSSO Title IX EQuity Workshops Project. This
project was funded under contract 300-76-0456 with the Women's Program Staff,
- U.S. Office of Education, Department of Health, -Education, and Welfare.
Funds to support the printing of participant materials used in the field-
test workshops were provided by the National Institute of Education,
Department of Health, Education, and Welfare.

- .
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+ Shirley McCune and Martha Matthews are the coeditors of the Workshop
-Package. This session outline and participant materials were devgloped by .
Shirley McCune and Martha Matthews; Mayrtha Matthews' time was pantially
supported by funds from the Ford Foundation. Persons who have authored or

. cortributed to other outlines and materials within the total package include:

‘ Linda Stebbins, Nancy Ames, and I11ana Rhodes (Abt Associates, Cambridge,

, Mass.); Judy Cusick, Joyce Kaser, and Kent Boesdorfer (Resource Center on Sex
Roles in Education, Washington, D.C.); Myra Sadker and David Sadker (American
University, Washington, D.C.); Barb Landers (Catifornia State Department of
Education, Sacramento, California); and Janice Birk (University of Maryland,
Collegé Park, Md.); ' R - o

The CCSSO, the Resource Center on Sex Roles -in Education, ant the coeditors
- of the package gratefully acknowledge the assistance and advice of M. Patricia
~ Goiné, Project Monitor, Women's Program Staff, U.S. Office of Education, and .
N Joan Duval, Diredtor, Women's Program Staff, in the implementation of the con- *
tract. Grateful pcknowledgement is also Yiven to Sarita Schotta, Senior Re-
search Associate,{National Institute of Education for monitoring the cojtract
which fprovided funds for-the editing and Q}ing of the field-test materials.
' Special gratitude is extend® to the personnel of the 15 organizations who ,

I8 field-tested the Package in rdgional workshops for their efforts,- theirspatience,

and their support throughout tthe implementation of the Title IX Equity}wo%kshqps

Project.. These organizationsZ/and the project contact person in each include:
| ’ '~, - *
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HEW Region” . =~ o Organization" LT i . Contact , ' '

--. . . .

T - New England Equal Education Martha 0'Reilly N
' ' ' : Genter . - X N
38 Woodland Street | |
Hartford, Connecticut 06105 e &

. New York State Department Mae Timer e 1
. * .of Education '
99 Washington Avenue.
Albany, New York 12230

, IIT° e West V1rginﬂa-Department of Tony Smedley
o R - Education
' ) , Capitol Complex, B-252
Charleston, West Virginia 25305

v - University of Miami, .~ Rita Bornstein , |
L : P. 0. Box 8065 . ' Co
Coral Gables, Florida 33124 - _ o
A vV Mich1gan Education Asspc1a— Ruby King
' ' tion . v '
. P. 0. Box 673
- . . + East Lansing, Michigan 48823 .

Northern I]linois Univers1ty , 9ohn M. Nagle
101 Gabel - ) ’
) DeKalb, I11inois 60115 . . oL '
VI - Da]las Independent School .- Frances Allen
District . . :
JAN00 Ross Avenue o A ¢ .
Dallas, Texas 75204 i .

vir - = Cepter for Educational . Murray Hardesty”'&(
. — — Y Improvement/University

-

of Missouri b )
408 Hitt Street

Columbja, Missouri 65201 L | o .

VIII . Education Commission Of Jean Kennedy L
A . the States ° Ve
S ) 1860 Lincoln Street '
. Denver, Colorado 80295

Ix X o l\CaHfornia State University S}hbara Peterson |
R Fullerton, California 92634 : |
X 7 Northwest Projects Office « Kathryn Preecs \\\‘“» .
for £ducational Service LT . ! -
Portland State University ‘ oo

- P. 0. Box 751 '
. Portland, Oregon 97207




o The coeditors Aalso wish to express their. appreciat1on to Byron Hansford,
Executive Director, Council of Chief State School Officers; William Israel,
.Director of Special Projects, Council of Chief State Schoo] Officers; and
James- Becker, Executive Director, National Foundation for the Improvement -
.-of Education, for the support of the project. Ann Baucom and Lois Jamiéson
of the CCSSO and Ann Samuel of the Resource Center on Sex Roles in Education

receive’ special thanks for the tireless effprts in the productiogof
mater1als for the Workshop Package . n]
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- by education personnel {s the inservice training workshop.

)

IMPLEMENT ING TITLﬁ/IX AND ATTAINING SEX EQUITY:
AN, TNTRODUCTTOR WORKSHOP PACKAGE

-

Introduction

Title IX of the Education Amendments of 1972, the Federal law whigh
prohibits,!ex dtscrimination against the students and employees of |

- gducation agencies and institutions receiving Federal financial assistance,

was enacted «dn June 1972; the regulation to implement the legislatidn, which
defines the specific criteria against which nondiscrimination is to be

- assessed in the various policies and practices of education agencies and

1nstitution\, was issued ip June 1975 and became effective in July of that year.
Despite the'passage of years, however, ‘full compliance with Title IX is far
from a reality in most agencies and institutions throughout the country,

and equity for females and males inkeducation has yet to be attained.

Although significant progress has . been made in a number of schools and
school systems--the basic required Title IX compliance procedures have been
implemented, students and employees déscribe their "increased awareness"

improvements are apparent with regard to\ equalization ofNathletic budgets
for female and male sports or. to integration of previously sex-segregated
couFses--in most cases, considerable change remains to be made if.full
compliance and sex equity are to be integrated and reflected throughout the
policies, programs, and pgactices of an education agency or institution. .

~ of th& problems of sex stereotyping andkiex discrimination, and concrete

If the necessary change is to occur, educators must move beyond paper
compliance and problem awarenpss in order to develop the skills and competencies
required for problem solution| Educators, like all other human beings,
need support “and direction if| they are to translate legislative or_administra-
tive mandates for change into the actual delivery 0f nondiscriminatory and
sex equitable services. 7

Many methods may be used to support educators in the change process--
written information may be distributed, consultation may be made available,

- briefings or meetings may be conducted, training programs may be implemented,

demonstration programs may be undertaken, and evaluatian and reinfoyrement

- systems may be installed. The needs and resources of a particular education
~agency or institution - will determine the forms of support which are most

appropriate. One of the most frequently used methods of supporting change

In many situations,
the inservice workshop is a cost-efficient way of reaching larg€ numbers of
personriel in a single effort and of providing assistance in skills development
to these personnel. Implementing Title IX and Attaining Sex Equity: A

* Workshop Package has been designed to support the implementation of such a

| worksnop. . » , , .
l’thgfoeve1obment’of‘the Workshop Package - )
( [J .

~

Implementing Title IX and Attaining Sex Equity: A Workshop Package
was developed by:the Resource Center on Sex Roles 1n Education for the
Council of Chief State School Officers' Title IX Equity Workshops Project
during 1977 and 1978. The Title IX Equity Wrkshops Project was funded
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under an 18-month contFact for "Nationa]«Reg1ona1'Disséminatjon_WOrkshops .
‘and Development of Technical Assistance Materials for Title IX of the 1972
Education Amendments" by the U. S. Office of Education, Department of Health,
Education, and Welfare, under funds authorized by ‘the Women's Educational
Equity Act. - o e S ' '
The purpose_of}ihe project was to develop.and field test -a training
package which could assist education personnel and interested citizens to
gﬁih: : . ] \ ,
- ) S
. . . \
® an understanding of the manifestations and the effects of .sex
discrimination and sex bias in education

~

J ~

. ' '+ @ an understanding of the requirements of Title IX and its 1mp1emén§ipgf5'
regulation, and of the steps requjred td achieve compliance : :

¢ skills and capability for the deve]bphentfahd'implementatioh of . s
policies, programs, and management systems to ensure educational
equity PR . - \ :

The terms of the contract required that the package'deveLpped must be suitable
for: . : ,

{, | ® use with groups representing all levels of education frgm elementary
: through postsecondary '

o use at the local, state, regional, and national levels

@ use without extensive reliance on consultative assistance or on s
materials outside the package itsélf -
. o In order to address these requirements, it was decided that the training. )
package must be developed according to the following considerations: \ .
¢ Because of the differing needs, experiences, and:frames of reference ' -
of elementary-secondary educators and postsecondary educatiors, "the" '
training package would need to be two training packages--one for t
elementary-secondary educators and one for postsecondary educators.
e Because the tkaining package needed to be suitable for use with a
wide variety of groups, it would need to include a wide variety of = -
information and activities ranging from "awareness level" to more
" advdnced skills-development and action-planning levels. Lo

. e Because the training package needed to be suitable for use by personnel
| -~ without extensive background in training or consultation and \

' materials resources, it would need to provide specific step-by-step
instryctions for the implementation of training as well as all

materials which would be required for the implementation of training.

A1l of these éonsfderations.are reflected in the form and, content of the
Workshop Package as it is now published. p/ v
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" Initial plans and specifications for the Package were reviewed by more
* than 90 Teaders in education .in March 1977. ﬁese-ieaders were asked to
evaluate the plans and suggest modificatipns in light of: S
) . . . .
¢ their assessment of the training and technical assistance needs of
 education institutions and agencies related to the attainment of
Title IX compliance and sex equity ) \
. @ their evaluation of strategies available for meeting identified
training and technical assistance needs : :

' ® their knowledge of resources which would facilitate thé development
/’ and disseminatiod of the Workshop Package -

. Working draffts of the Package materials were field tested and evaluated in
19 workshops -implemented by subcontractors in the various HEW regions. ,
Eleven workshops for elementary-secondary educators and eight workshops for
postsecondary educators were implemented from September 1977 through-Januarly
1978. During the field test workshops, the Package was evaluated by work-
shop facilitators, workshop :participants, and on-site evaluators. Final
copy of the Workshop Package was completed after analysis of all of the

* evaluations obtained during the field test worksﬁgps; ~ :

L]

An-QOverview of the Workshop YPackage

Both the Workshop Package for Elementary-Secondary Educators and the
Workshop Rackage for Postsecondary Educators provide training session out-
- I1nes.and participant's materials for a fifteen-hour warkshop sequence-on

v~ Title IX and sex equity in education. Each package is organized according

" to five .three-hour workshop sessions. Three of these sessions are termed
"Generic Sessions"; they are designed to provide general information and ~
experiences which are relévant to all participants attending. the workshop.
The other two gessions, called "Application Sessions," are designed to -
provide specialized information and experiences to persons of different
professional roles and to enable participants to apply workshop experiences
to their fndividual professional responsibilities. .Each of the- components
of the Workshop Package corresponds to one three-hour workshop session;
a component inc¢ludes both a detailed step-by-step” session.outline for .
facilitators and the materials designed for participant use during the

" workshop sessidns. S ‘ | ) '

_ The sequence (and titles) of the workshop.sessions for elementary-
~ secondary educators ds outlined below; there is a written component in .the
-Workshop Package for Elementary-Secondary Educators which corresponds to \
(and bears the same title as) éacu of these workshop-sessions. <N

Generi¢ Session One: "The COntext,of.Titﬁe Ix"

+ “Generic Session Two: "The Title IX Regu1ation,ahq Grievance Process”

- hpp%ication.Sessions A and B: Two SeqdentiaT,app11cat16n sessions
focus on the responsibilities and roles of six different groups

with regard to Title IX tompliance and the.attainment of sex

AN equity in education. Application sessions focus on the following
: \\\ " roles and responsibilities: : S : . )
'\ o . S ARE

-3 | | :
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X - The, Admim s&/htor s Role s |
o Sess1np A - PEnsurig Procedura] T1t1e IX Comp]iance
: ) Estab11sh1ng a Foundation for Sex Equity"
Session B -,"Monitoring Title {xglmplementation"d
o, y S
% The Teacher's Role - Yo Y
. \ )
" W Session A - "Identifying and Overcoming Sex Bias in C]assroom
; Management" ‘ g P :
< i -
Session B - "Identifying and Overcoming Bias in Instruct1ona1
Materials" '
‘ - " ;"VJ
= The Counse]or's Role .
Session A - "Identifying and 0vercom1ng Bias in Counse11ng
o and Counseling Programs"
Session B - "Identifying and Overcoming Bias in Counseling -
Materials"
- The Vocationa™Educator's Role °
Session A - "Overcoming Se D1scr1m1nat1on and Attaining
. ' Sex Equity in ocational Education: The Social/

Educational and Legal Context"

Session B - "Overcoming Sex Discrimination and Attaining
: Sex Equity in Vocational &ducation: Recognizing
and Combating Sex Bias and Planning for Action”

. -
. . 0

The Physical Activity Specialist's Role

Session A - “Ach1ev1ng Sex Equity-in Phys1ca1 Education and
Athletics: Legal Requirements and the Need for
Change"

Session B - "Ach1ev1ng Sex Equ1ty i Physical Educat1on and
. Athletics: Analyzing and.Planning for Action”

-ﬂThe'Community;s Role
Session A « "Building a Know]edge Bage for Cnangé” :
Session B - "Building §ki115”Tor.Change" K v
: Generic Session Three: "Planning for Chénge" |

\ : . .
The objectives for Generic Session One include: : .

¢ to provide part1c1pants with.an opportunity to assess their awareness
of differentjal treatment of males.and females in their schools and
the impact of Title IX

I‘4 \

., L
\)
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4l to providé participants with a review 6f the Tegal eontext of -Title
Tk IX, an overview of FederaT,qntidjscrimination*1aws,'and'the;gpportundty
-« 1o assess their skills in {dentifying discrimination in schools: -

.g"-'o‘to_provide participants with an undérstéﬁding of d1fférent1a1_sex-ro]e )

'--ja . sbcialization ;$ Lt is*manifested in schools

Lo . . .

L. B SO .

S e »a LA,
4 AN

pﬁﬁfiéipénts'td identif} goals for qu§§x15t»educatj

e
¢ to encourade. .

- The objectives ?Gf"Generic-Sessioh\f@o include:

'I."

"8 to review with*participan{s thé-reduirements of the regu]atioﬁg@pi B
implement Title IX of the Education Amendments of 1972 - gy -

’

o to provide'partféipants'aﬂ oppoFtunity‘to asseds their ownfunderstaaﬁingsw,

.14 of Title IX requirements by sharing.question$ and.answers‘with others .

-8 to provide'parffcipaﬁts-with an'unaerstanding af the signific&%ce of -
.y J1tle IX grievance proceduresw@s a method for resolving complaints of
©sex discrimination and' for monitoring Title IX compliance '

“® Lo provide participants with information regarding the*strdttura].
©components or charaétegmstics of an effective grievance procedure
and an opportunity~to evafuate the structure of several sample ’

" grievance procedures . N " o St
- @ Lo increase participants’ understanding of”and skills related to th
own potential responsibilities for grievance problem solving

Lo provide participants an opportunity to increase their’'skills.{n
Jddentifying Title IX violations and in fo ulating_corrective or
remedial actions appropriate to these violations thrqugh the analysis
oft sample Title IX.grievances e « e o ‘

et

The ijébtivés for Generic Session Three include:

e to provide participants with an overview of some of the necessary.
.&mnditions for change related to Title IX and-sex equity in education
#nd of the types of strategies available for planning and impliementing
hange efforts. in these areas ' ' o o

f??ﬁko provide participants with a framework for diagnosing organizational
““change needs related to Title IX andssex equity and for designing
fﬁﬁttfon.strategigs which would be appropriate for meeting these needs..

o.t0 provide participants with an opportunity to develop preliminary .
fg]ans for organizational change which coul® cortribute to the full
. .Implementation of Title IX and achieving sex equity in their districts

. . o ANV S I . '

s e to increase participants' skills in developing action programs related
to Title IX and sex equity for. implementation in.their own job  functioni

REOPU I CE

B I ’

.Although the spgtifié'bbjéct{ves of the App11cat1on‘Sessionéfyaﬁf.g Lo
according to the group for which the session is designed, all A plitation " .
Sessinns. are generally designed to_provjqp part1c1pants$w1th_tqg opportunity-
to: o < ) X : - o Caa . )
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: . : )
* 1dent1fy the imp]icat1ons of Title IX for their own job functions
(R increase their sk111s for 1dent1fy1ng and a]]eviat1ng sex d1scr1m1nat1on

and for praviding sex equity in their own job funct1ons
’ %

, ee.constder actions whlch can be ,taken n their own job functions tg ,
L ~ensure Title IX compliance and 1ncrease sex equ1ty in their educat
agenc1es and 1nst1tut1ons K
. V: A]though the content of thé Package for Postseconda[y(Educators has been

designed to address the unique needs of personnel of postéecondary: education
) institutions, #ts organization and sequence parallel those of the Package for
S E]ementahifs condarxiEducato The three Generi® Sessions,. although different
. in content, are the sage -in t]e and objectives as those for e]ementary-
¥ secondary educators. . Application Sessions foL postsecondary- educators
include: The Administrator's Role, The Counselor's Role, and The Teacher
Educator's Role.. (Application Sessionky for faculty, for student services -
. personnel, ana—hbr phys1ca1 activity personnel have been deve]oped in draft
.\ - formand ‘may be pub11shed in the: future.) - ) R
Mater1a1s wh1ch supp]ement the basic components of the Workshop Package
are ,also available. ‘Two Participant's Notebooks, one for elementa<i-

. csecondary educators and one for postsecondary educators, have been\developed.
These Notebooks contain all the worksheets used by participants during the
three Generic Sessions; they also include substant1 1 reference material.

which highlights or expands the content presented ih these sessions, and
an annotated l1st1ng of resources relating to T1t1e [X and the achievement
. of sex equity in education. (Although the Geneéric,Sessions may be implemented
‘u&ing only the participant'$ materias included with the session out11nes,
" the reference. material and resource listing included in the Participant's
Notebooks make the use of these notebooks desirable wherever possible.)

A Final Contibz for the WOrksth Package

Three maYar assumptions underlie the\total horkshop Package, assumpt1ons
which’ should be 'kept in mind during its use:

o
o Title IX is one part of a total edutatjona],equity movement. .

L o

P

\ 7 F - Title IX is an-evolutionary step in our nation's efforts to provide
' .equity for all citizens. Our-.experience with years of attempting to
, . eliminate race discrimination and bias in education provided the
e, foundation for our understandings of sex discrimination and for ithe
' strateg1es and technology which may be used in its elimination.

/' : ~ Anyone working to atta1n educational equity ‘must remember,the
multiple ways that equity may be denijed--on the basis of race; national
« origim; religion; cultural identity; sex;-mental, emotional, or '
physical nhandicap; &nd social c¢lass--and work to ensure that the needs
of all students are provided for.

e Our nation's concern for educational equity is a reflection of changes
in our socfety; the achievement of educational equity is a crucfal
step in ensuring the survival of a viable society.

1 &

-




Our nation's congern for human and civil rights of varfous groups:

s rooted in the evolution of our society as it is affected by widespread
ge. Schools have the .

social, economic, and’technological chan

responsibility for preparing~all students to participate in and to .

deal with these changes. Faillre to achieve educational equity limits/ .

the potential attainments of our future society. Educational, equity

Ts not just a moral goal; it is a survival goal.- .. ’

® The movemen{ for ed

~ educational reform,
- —

qcationa]'equ1ty’is an_important vehicle for
. o ‘ M

xS

iy N e .
Educators can be prolid ofisthe many accomplishments ‘of oureducational
T system. De;g}te these accomp?ishments, however, the changing nature
of our soci&ty demands that we move on to greqter achievement. Efforts
to attain .educational equity can coptribute to implementation of many
of the basic educational reformsewhich are needed. ‘fhe greater
‘individualization of instruction, the preparation of students for a
variety of life roles, and the involvement of students in learning
how. to Tearp--these’ reforms are possib}e within the context of
. educational equity. ~ - . . . :
! . e S
< . \
[t is hoped that the workshop Package and materials will assist its
users in actualizing these assqmptfbns,and”providing greater equity and higher
quality education for all students, : ‘ - .

\-'_
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HOW TO USE THESE MATERIALS

~
[}

, The -following materials are one component of the mylticomponent work- ‘
: shop package Implementing Title IX and Attaining Sex Equity. They provide . o v
resources and a step-by-step guide for impTementing one tﬁ?ée-houriworkshop : j

The material in this session outline may be used in several ways: = .

® as the design and supborting material for a three-hour sesston.which
- 1s presented as part of'a 15-hour (two and one<half day) workshop on- .
Implementing Title IX 'and ‘Attaining Sex Equity - e

¢ as the design and supporting materrg% for one of a series of five th?ee~

hour sessions utilizing the Workshop Packtge as a basis for a sequence L
: of periodic seminars on Title IX afid sex equity for education nd/or . A
! community personnel a - j////a o

¢ as stimulus material for the adaptation and design of other activitias
or materials which can assist education persapnel-in achieving sex
equity (e.g., information pacgets, se]f-insiﬂﬁctiona] materials, e;c.)

v

® as resources for teacher education programs

‘ // ® as resources for training-of-trainers programs
_ Implementing Title IX and Attaining Sex Equity: A Workshop Package
has been developed to facilitate 1ts” impTementation by personnel with
limited experience in workshop~implementation and/or the subject matter
which is relevant to consideration of Sex equity. It is beyond the scope of
this publication, however, to provide the Background information op workshop"
design, 1mp1ementation, and evaluation which would otherwise be desirable,

- Education personnel reviewing 'the package or considering use of any packafe
component .may nonetheless find it useful to review the folTowing questions
which should be considered with regard to use of this or any other training
design. , . '

t

1. Is the workshop seSsiOn design appropriate for the purposes of
groups_for which 1t may be implemented;

The Workshop -Package has been developed to address the needs of educatﬂﬁ£
personnel with a diversity of experience and familiarity 'with resard to
Title IX and sex equity. The workshop package sequence begins with a
considerat®on of the need and rationale ‘for Title IX; it moves throqgh a
- detailed review of the Title IX regulation and the Title IX grievance process;
- 1t proceeds: to an examindtion of the application of the Title IX regulation
and sex equity principles to the particular day~-to-day job functions of various
groups oF education.pecrsgnnel; and it concludes with an overview of the
change process and an opportunity for participant .action planning rﬁlated'
to Title IX compliance and the achievement of sex equtty, . -




Workehop planners~and training personnel should carefully review both
the general objectives of each workshop session and the purpgses of specific
sessionlactivities (both are listed in the session outlinks)’in order to
ensure their relevance and appropriateness to the particular needs of- their
intended workshop tatget group. - S -

Similarly, workshop planners should also review the training method-
ology suggested ing the outline for its suitabitity for dituational needs. .

The processes or methods used in condugting any workshop should be selected
fory ‘ : T

\ . ' . .
_ o their appropriateness to-workshop objectives

A their apprdpriatﬁness to the styles and éki]]g of available workshop
s facilitators , '

‘e their provision of sufficient diversity td accommodate 'different \\
participant learning styles :

"~ of cognitive information, it relies heavily on t se of lecturette and
question-answer processes. The .skills required orkshop session
facilitators for the presentation of these activities dre also less specialized
than those which are required for the presentation of more éffectiVeTy oriented
“activities, - ' -

Because the nggét1ves of the workshop pack:ifzemphgsﬂze the delivery
he

A1l session outlines also involve the use 'of personal inventory. and
skills testing or skills practice activitjes performed by participants
individually, as well as small group discussions and action-planning
activities. ,These are included in order to: ~ :

] prdvide participants an opportunity to practice relevant skills®
and to receive immediate feedback K o

¢ provide part1éipants an opportunity to share reactions and to
develop small support groups ' - ,

o accommodate theneeds of participants for experiential learning -

‘activities- - :

¢ increase the informality .and variety of wgrkshop activities

These procedures or methods suggested in the training desigm may be
adapted to reflect a different emphasis in objectives or to reflect the
.di?ferent styles or skills of workshop session personnel. In considering
the procedures or .methods used in any workshop, it is useful to evaluate _ kg*.
whether: ¢ ) ‘ " y S

A) they provide a mixture of affective, COgnitive,’and experiential
‘' activities sufficient to accommodate the diversity of participants

learnifig styits | _ .

’ B) they follow a logical progression f&gm awareness building, to
problem exploration, to skills asses¥ment or development, through- ‘
stimulation af the application of workshop information by participants

in their relevant personal or professional activities-
o B 0% |
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2. How -much flexibility is de§irable in implementing a session outline?

~ The session wutline is intended as @'gu1Qe1ine“for the implementation
- of*a training experience, not as a prescription that must: be followed with-
© out devyation. The activities and sequence outlined in this session .have
baenofiehd,tested»succeisful1y with a variety of groups, but it should be
recogni<$d that no single design is appropriate for all stbuations., Facilita-
tors should use the outline to.assist them in meeting the needs ofepanticipants
, rather than as a-constraint to necessary flexibility. : .
“Flexibility is,criﬁ?&a] with regard to observance of the suggested
timelines which have been provided in the session outline. These timelines
tend to be highly concentrated. [t wil] require most facilitators and groups
to move at a brisk pace if all of the activities are to be completed in the.
, time allowed. (Most of the sessigns .could benefit.from an expansion of
" time allocated to each activity.) The timelines are general suggestions
only; some grglps of participants may need tQ spend-more time on a single
activity than/is indicated in the outline and may be able to omit another
activity, while others may find it impossible to move through the entire
sequence of activities.in the time available. The facilitator(s) ‘must be
sufficiently familiar with the training design and activities to determine
the modifications which may be appropriate to a particular situation or
. group. . . ‘ : :
The prigary guideline which should be observed in the implementation
Of the training activities is that care should b® taken to meet the needs
of the majority of the participéﬁt*@roup.u”Faé;Li¢ator§ should avoid
modifications which may address the needs of.anty™a few participants and .
attempt to meet the needs of individuals during break periods or after the
workshop without detaining the entire group. = = S
. i ’
J.  How can the workshop activities and sequence be adapted to fit
shorter periods of time? - '

-

Although the session out!ines were designed for implementation in
three-hour periods, it-is recognized that it may be necessary to modify the
séssion fqor implementation in a shorter period of time. When this is
necessary, the faci]ita&gr(s)_shou1d review the objectives of each suggested
activity carefully befor® making a decisign about which activities would
be most appropriate. If this modification s Necessary the facilitator(s)
should consider the folldwing:. B A . o

<+

‘. A) Carefully review the se uence and the build-up activities brovided
in the session outline, Cach session outline has been developed
to include each of tfle following componemts : ‘

(v Ngeds assessment activity/exercise--Session outlines begin
with an ‘introductory activity which can ®nvolve the group in
the session, allow individuals to eppress initial concerns and
provide the facilitator with general information about the
. W -perceptions and experience of the group. This #mitial experience
.'tffis a key method of judging the specific needs of the group.
and estimating the optimal pacing of the session activities.

. .
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(X Cogn1t1ve activ1t1es--Each sess1on outline ingludes a 1ecturette( )
( to introduce new concepts and activities. These are des1gned
to increase.parti¢ipants' understanding of. particular problems
“related to sex equity and of the steps- to bestaken and the
principles to be followed in achieving sex equity. The amount
of informakion prov1ded in a lectyrette can be reduced if the
group has had previous exposure to the concepts being presentéd.
Even with experienced groups, however, it is useful to provide
-a summary of the key points inciuded in the, lecturette to ensure
that all members of the group have a cofmon frame of reference C T

for subsequegnt activities. . :
o | S “ \
(] Exper1ent1a?\a6¢+v1t1es--Exper1entia1 activities provide an

opportunity for participants to apply the concgpts presented
. In cognitive activities to situations-in educational -practice.
The purpose of this activity is to help participants assess
“for ‘themselves the implicatiéns of the information presented
for day-to-day act1v1t1es

o Skills pr ctice activ1t1es--£ach session outline includes a
number .of” activities which are designed to give participants
an opportunity to practice some of the skills which are

necessary for the application of sex equity principTles and to
obtain imf#diate feedback regarding their efforts. .

o Action-planning activities--Each session outline encourages
participants to begin to identify specific. stepy which they
or their education agency can take to promote full 1mp1ementat1on
-of Title IX and/or to attain sex equity in-their activities.
These action-planning steps are crucial to the application of
the information prov1ded in the workshop package. They should
not be eliminated and in fact, wherever possible, it would be
desirable to expand the amount of time devoted to action p] ing.
This is particularly relevant when part1c1pants work tooetﬂ
in the same education agency.
.
In most caséj?£1t1s desirable to reduce the amount, of time devoted
to each of the various types of activities provided rather than to

~omit any of the major components of the session oqutline.

C)

Provide part1c1pants with read1ng materials prior to the workshop
segsion. s : R

{ e workshop time is limited, it may be possibTe to reduce the
amount pf time devoted to the workshop activities by providing
participants with materials which can be read prior to the implementa-
tion of the workshop. If the facilitator believes that this is
desirable, a summary of the information provided in lecturette or

information sheet form may be distributed to paﬁt1c1pants pr1or to

the workshop . ) : \ »

Reduce the FmountJOf time spend on exercises_énd worksheets.

One way that the timelines for the session can be cut is to ask [
particfpants to consider.only a limited number of cases or situajfons

. \112 '_ : | ‘._
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presented %n their WOfksheets, suggesting that others be:completed
some time after the workshop.| (If this is done, the facilitator,
should make certain to explore those 1items selected for use in the
group in sufficient dethil to clamify ‘for participants the basic
principles reflected in the worksheet.) In all instances, the
facilitator shodld emphasize ways which the participant*materials L
= may be .used after the workshop., ' -
. 4. .MWhat personnel are needed for the implementation of the session
. . outline? ' '

e

e A]fhough'this essionroutline has been developed to facilitate iﬁ§ ~'

use by personnel of’varying batquounds, the selection of personnel to
- facilitate werkshop activities is a critical factor in the implementatfon

of any session. While the %ession outline may pe imp]ementgd by a single ".
facilitator, ityis desirable to uthlize a team of two or more facilitators.
Usg of a team has the following advantdges: \\\\\.

o it increases thé likelihood of ensuring both content expertise (knowl-
edge of Title IX and s€x equity principles in educatiom, of the
structure of education agencies, or Federal-and state nondiscrimina-
tion laws, etc.) and process eibe%tjse (knowledge of group dynamics
arfd skills in group pracessing and training) in the delivery of the
session outline - o ' _

o it makes it possible,xoldemonstrate_nondiscrimination.by use. of a
training team.on which both females and males and members of racial
and ethnjc minority groups are rqpnesentig ' -

- o it makes it possible to increase, the diversity of training styles
and areas of expertise; and thus. to accommodate the diverse learnin
styles and needs of workshop participants

[f a facilitator tedm is uthlized, it is, important to das.grate one or two

persons with responsibility for providing continuity and direction throughout

all workshop activities. Persons with responsibility for-workshop administration,
and .for such tasks ag ‘participant’ registration, distribution of materials,

and general roblem solving should also be designated, particularly when the

workshop involves & large number of people. v ) ot

5. (How should facilitators prepare for the implementation of the
workshop session? j L . \

Effective 1hp]ementation of the training session requires careful

facilitator preparation. Facilitators. should take ample time to do the
“following: ' . ' ’

¥

® thoroughly review the sesstpn'outline and all partfcipadt materials

o prepare notecards outlining the' sequence and the general directions
for participants . | T ‘\_,_

"o pré€pare their own out]%hes of~thg§suggested lecturettes so that they .
may present the information anVTded in their own style (1q“no case ‘
should a facdlitator read from the session outline during session -
fmplementation)

N v - . 113
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, ¢ identify po‘nts'where‘informat1on or activitles could be.omitted in
. "the event that more time is peeded 'in an earlier activity
t - - &

If ateam of facilitators is used,;it is essential that the group meet’
-~ together to:: . , S -

\
13

¢ assign various responsibilities to the team members, making sure that
" each ind{¥kidual is clear abﬁyt her/his role in dppearing.before the
, * group, monitoring individual and small group work, preparing charts
or materials, and working with other team members

o:designate one person ass the person responsible for providing continuity

throughout the workshop and making decisions as to necessary adaptation
of "timelines - o - - :

. . | .
_ 8 disguss individual reactions to activities and ways that adaptations ‘
P - 'might be made if necessary ' | o b i

1

I - e consider the various styles represented in members of the team and
- the ways that the team might work together for maximum<effectiveness

6. Howfshou]dlparticipants be involved in the workshop initially?

Consideratiqns regarding the involvement bf participants -in the work-
shop event usually revolve around two issues: whether workshop participation
should be voluntary or mandatory, and to what extent participants should be
involved in the workshop planning process.

Determination of whether workshop participation should be voluntary

or mandatory should be made in consideration of the workshop objectives,
the job requiyements of various staff groups, and other situational variables
which may be relevant. The training design may be appropriately used
whether participation is voluntary or mandatory. It is important to remember,
however, that whether participants are notified of the obligation to.attend
or invited to participate, a clear and positive statement of workshop
sponsorship, workshop purposes and objectives, and the time and location of
the workshop can do much to establish a positive climate for the workshop
and to alleviate uncertainties or anxieties experienced by participants.

* It is also important that participants are notified or invited jn sufficient
time to allow for personal planning or scheduling and for clarification.of
any questions regarding participation. 'kt may ‘also be useful fo provide ,
short preparatory reading material which can raise interest in or establish -
an initial context for the workshop.

Another method of establishing a positive workshop climate is to
involve participants (or representatives of the workshop target groups)
in workshop planning acCtivities. This might be "done through simple written
or oral .needs assessments which serve both to provide information SgOUt the
felt neéds. of participants and to introduce participants-to basic wBrkshop
issues. It.might also be accomplished by simply keeping key participants
R informed of various 'stages of planning or decisionmaking, or by requesting
the assistance of selected participants in obtaining workshop facilities,
repﬁbduting resource materiats, introducing resource persons, etc.
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.. The training dedign specifies no procedures for participant involvement ™
*prior to workshop implementation; workshop personnel should select procedures

which are appropriate to the size, structure, and climate of their particular
. . j . Al

agencies or institutions, - '

; _— ZJ'3Whét partieipant materials are needed to imp]ement‘the_session? T 'f‘

. N . . : . i
;o At ma(éria]s which are requireq\:2r participant use during % workshop
. * session are attached to the session ouNine; these may be reproduced for
' distributiongio session participants. Although the participant'materials
for each ses®ion are fairly extensive (and: thus require some financial .
éxpenditure to reproducein quantity),.they are important to the successful
imp]emengi:ion of qrg session because: - S '

-

e thé‘“providé quick reference information for participants with little
. .pr10r¢background R ] S '

o they support and highli§ht the information provided by Racilitators
and allow participants to be actively involved in the training process

® they permit individual problem assessment and skills testing by
participants related to .session concerns

¢ they reinforce participants"workéhop session expekience§ and Eﬁqvide .
participants a document for contipuing on-the-job reference or use . ‘

(It should be noted that although all re?uired participant materials S
are attached to the corresponding session outlines, a more comprehensive \ .
Participant Motebook has been developed and published as one component of - v
the Workshop Package. = This notebook includes not only all worksheets use
during the three Generic Sessions, but also additional reference material—and
an extensive annotated listing 'of resources related to Title IX and sex
equity. Tdeally, each participant should receive a -copy of this full
Participant's Notebook and a copy of all worksheets for the Application
.Sessions which are appropriate to.their role--e.g;,-adminstrator, counselor,”
-eltc' .

. -

( 8. What facilities, equipment, and resourcas are needed for implementation
af the workshop? L :

L . ’ CoT _
: . The physical facilities provided for a workshop can make a significant
difference in {he difficulty or ease'ofits implementation. The workshop
package requires a room sufficiently large to accommodate all participants

- _for thé generic sessions and small break-out rooms for each of the application
group sessions provided. Moveable taples and chairy facilitate the creation
of an informal environment and the implefientation small group activity. . s
Attention should be given to ensuringsthat facilitfies are well lighted, at '
. @ comfortable temperature and well velitilated, and within access of rest- <y
"rooms. It is desirable to inspect facilities wall in advance of the workshop
to ensure that they will meet the needs of the workshop. . L L

The equipment to be utilized in the session is specified in the training
outline. Care should be taken to make arrangements well in advance of the
workshops for the use of ‘'equipment to check just prior to the session to 8
ensure that the equipment is available and in working order.

oo I-15
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9. What gujdeYines should be observed by facilitators throughout the

workshop?- 3 . ] <
Workshops dealing with'géx equity often involve participants in_a i

questioning of some of their earliest 1earn1ngs and most basic beliefs and:
assumptions. Individuals dealing with these issues may .have negat1ve
fee11ngs about, changing roles of males and “females in our society and * ;l
experience fear_or anger about sex equity efforts in education. It is °
‘critical that workshop facilitators understand that these reactions are .
to be expected and how to handle them in positive ways. Some suggestions °
for dealing with possible resistancé or reJect1on of the 1deas,€6%€FEo\in .
the workshop are out11ned below, '

Norkshop fac111tators should: . o . o - . .
e Remembeér that: change in: know]edge, attitudes, and sk1115 requ1res
5@ #».time and continued support. Each person must move through a process
‘af exploring, understanding, and acting on new ideas before they
can be accepted. Rejection of ideas presented in the.workshop should
not be interpreted as a personal rejection of the presenter.

o Work to provioé'continuing support to participants even when they ‘are
" met by disagreement and/or resistance. Responses to be avoided by -
workshop personne] include: -

- Defensiveness--the expression through words or behaviors that
A faci]itatoi or resource person feels as+if an attack has been
made &gainst herphis personal ability or adequacy. Workshop N
- personnel should try to maintain an open attitude and deal with
the ideas presented by the participant rather than the internal
feelings that these ideas may create. '

ReJect1on of the group-—the categor1zat1on of an 1nd1v1dua1

cor group as "hopeless.” One of the ways that facilitators .may _
“deal with persons who disagree is to reject them. "It is important
that workshop leaders maintain communications with all participants
and continue to work fthrough the fee4ings and ideas presented.

Future predictions--statgments to ah ihdividua] or the group such
as "I'm sure you'll eventually see it my way.' A]thoygh it

R iS5 quite likely. .that many who reject ideas presented in workshops
will change over a period of time, it is not helpful to dismiss
“the issues be1ng considered by making future predictions. .

Avdidance of the issues--drbpping relevant controversial issues
before they have beeri-considered. Avoiding open consideration
.of possible 1mp11cat1ons of the Title IX regu]at1on through -
“a comment suclas “There's really.no need for major changes in
A most programs" does not contribute to participant learning or
' problem solving. Workshop facilitators should anticipate’ some
. of the controversial questions or concerns which are lTikely to
" - be raised and bé prepared to deal with: them, if only by adm1tt1ng
: uncertainty and a willingness to help participants obta1n
- assistance from, other sources., N N ,
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‘ Z Overconfrol of the participant group~-pre'ssing the group ahead

o regardless of their present needs or ability to deal with

. ~ .+ some of the issues. Overscheduling a workshop agenda so that

: .-, -time is not available for clarification questions or for

A ' . consideration of the implicatidbns of the information in small
group discussion is one way to overcontrb{ the participant :

group. Workshop plans must include time 0 ensure that participants

have the opportunity for initial explaration and evaluation of

the information presented. T 3

-

L}
1]

¢ Work to maintain a climate where participants' ques%ions, feelings,
. and opinions can be expressed and considered. Maintain a nonjudmental
‘ approach toward the expression of feelings.or opinions which differ .
from those being expressed in the workshop, e

® Provide participants with concrete information and materials whenever
possible. Much of the resistance to accepting change occurs when
people do not understand the rationale for change and the specific
- : steps that must be taken in implementing change. It is-essential’ g
f& ~ that participants be given opportunity ta identify specific directions /_
for change, to develop the necessary skills for change, and to receive
support and assistance during this process. '

-~
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Outline for Generic'Session One
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T1t1e IX Equity Workshops Project

~* of the. Counc11 of Chief State School 0ff1cers

. by the .
Resource Center on Sex Roles in Education :
Natioﬂal Foundation for the Improvement of Educat1on
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THE contr o TITLE 1 e ~
GENERIG SESSION ONE |

R . ( (1\\ _Session Specificataons ; :_;?' S .

\
_

Sessiqn_pqpu]at1on Loca] Qducation agency staff, includ1ng admindstrators,

Title IX,coordinators, Nnstruttional staff, counselors and student personnel
" workers, ‘vocational education personnel, and physica 6ucat1on ‘and athlet1cs
staff board members; and representatives of commun groups ' :

‘_Se551on object1ves' The objectives for Generic Session One 1nc1ude.

v

T1me required Three hours

! L
‘0 to provide part1c1pants with an 0pportun1ty to.as
differential treatment of males and females in
1mpact of . T1t1e IX .
{

w'e1r-awareness.of
¢ oolsrand the;.

RS0 ey .oc
ERE S T .
¢ ._; o :
3

- @ to provide part1c1pants with a. rev1ew of the 1ega1 oontext of T1t1e IX
an overview of Federal antidiscrimination laws, and the opportun1ty to
assess their skills in 1dent1fying discriminat1on in schools

. ® to provide pg$t1c1pants with an understand1ng of different1a1 Sex. role
soc1a}1zat1on as it is man1fested in EchooTs : .

e to encourage participants to 1dent1fy goa]s for nonsex1st educat1on

h N
SN

Materlals needed: - = - , o ' '

For participant(use:

Py

oy ' :
1 : N

"Implement1hg Title IX and Attaining Sex Equity--A Norkshop Overview"
(included in part1c1pant materials--Part{cipant Worksheet A; 1nc1uded 1n .
.participant notebook in "An Introduction to the Workshop") -

"Imp]ement1ng Title IX and Atta1ning Sex Equity--An Introductory Assessment“
(1nc1uded in participant notebook—-Part1c1pant Worksheet ‘1)

“Ident1fy1ng Discrimination--Case Examples" (1nc1uded in part1c1pant'
notebook——Part1c1pant worksheet 2) R

’

"Vehlcles of Nonsexist Socialization--How Nou]d They Look?" (1nc1uded in
part1c1pant notebook——Participant Norkfheet 12
“Ident1fy1ng D1scr1m1nation——Ana1yses of Case Examples" (included in parti-
‘cipant notebook--Appendix A) . ¢ ‘

[

* For facilitator use:

o'Charts onvneWSprint acetate, or cnalkboard

- "Summary of Federa] Antidiscrimination Laws" (see,section III of this
. . '
r’/ﬁ Sex-~ role 50c1a112ation quest1ons (see section Vof this outline)

|

- outline)
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""Five Changes in the Lives of women Since 3900" (see section v of -
this outline) . e e

0 ANE ,
- "Vehicles of Sex Role Socié]izat1on in Schools" (see sectionmN of
“this" outline) .
- oo
Fac111tators required' Although “the se;sion may be conducted by a single -
persor, 1t is Preferable in most cases to ghdre _responsibilities among
several persons (femalé and male), who-posSess both-subject matter ex-

pertise and - ‘group process sk11ls, and who represent racial-ethnic -
diversity. o -

e o : . A

Facilitator;preparation requ1red

The fac111tator( ) should: ;'.

. b ; .
° thoroughly review this outline and'all'participant materials . T N

o review suggested lecturettes and adapt 1ecturettes to accommodafe
~ unique.group needs or facilitator(s) style(s)-

I‘.

. - Opening Comments (see section I of this
out11ne) 4 . .. {20 minutes)

< Opening Remarks (see section II of this ,
outline) S ' ‘ _ ( 5 minutes)

- "The Legal Context of Title IX-~Schools
and Federal Antidiscrimination Laws"

(see_section III of this qutline) 110 minutes) . .
*. "Differential Sex Role Socialization"' S
(see section V of this outline) - (20 minutes)

" - "Vepicles of Sex Role Socialization in -
.. Schbols" (see section V of this outline) (10 minutes) .
¢ prepare charts (on newsprint, acetate transparency, or chalkboar®)
. as identified in "Materia]s needed" 11st1ng of . these Session

Spec1f1cations ‘ | .;b’,;::ig,

»
. Group size: Flexible - ; ;3':

_ Facilities required: Meeting room to accommodate eXpected number of parti-

~ cipants; moveable tables and chairs w111 fac111tate small group wdrk

quipment and supplies required: Overhead projector and transparencies, ”

chalkboard and chaTk or newsprint and-marker; pengils fon each \
L R : |

>

part1c1pant
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.. THE CONTEXT OF TITLE ‘IX

Session Agenda

“'OPENING CONMENTS

IDENTIFYJNG AND ALLEVIATING SEXISM IN.
EDUCATION—-AN INTRODUCTORY ASSESSMENT

* A, Introductory remarks

B. Individual activity--"An Introductory
Assessment" L

G. Paired discussions

D. Total group processing

LEGAL'CONTEXT OF TITLE IX-—SCHOOLS
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I. " OPENING COMMENTS S .~ TIME REQUIRED: 20 MINUTES
\ Purposes bf!the'activity:‘ : ' o

The purposes of tHis.activity are:

® to provide participants with ‘an overview of the worksho% purposes,
. (the workshop objectives, and,the workshop agenda ' '

® to introduce to participants the group 6r.organization implementing
o . the workshop, the workshap leaders, and other key individuals

]

o to introduce participants to the participant .notebook or the materials °
‘provided and to their uses during and after the workshop

{
Materials needed: ' ) <

For participant useg

. : . ' :

o "Implementing Title IX and Attaining Sex Equity--A Workshop Overview"
(included in participant materials--Participant Worksheet A; included

a

in participant notebook in "An Introduction to the Workshop")

13

: & -
For facilitator use: None g . _ Lol

Fdcilitator preparation needed:

The fac111tatof should:

'® thoroughly review the total session outlinesmnd partictpant materials

‘ . - 3y
® prepare opening comments suitable to a particular workshop and to the
) facilitator's individual style J},
Procedure: ) \
'} : .The purpose of this activity is to provide workshop participants with - .

an overview. of the purposes of the workshop, the organization of workshop
sessions, and the objectives 6f this session, - '
. : . . o , .
_ The session may begin with introductions and greetings. Any necessary
- housekeeping announc \ts--restroom locations, scheduling of refreshments,
: availability of,materigﬂﬁ. etc.~-should be covered-atthis time.
S The opening comments'hay take any form. or.sequence which is appropriate
: to the particular workshop, but the faci]itator»shoufd make certain that .
the following points are covered: A , ,

o the importance of Tjtle IX(imp]ementat1oﬁ and the attainment of sex
efuity to the quality of the schools represented by the participants 4

o the general purposes of the workshop

’

- | . ).
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[ . . ~

o the workshop égenda, objectives, and activities--overview of the
. five sessions ‘ . .

9 tbe purposes and uSe of the‘partiéipant materials/potebook

3 L

Some opening comments of fhe type which may be useful are suggested
q$1ow; these should be adapted as appropriate to particular situations.

/

"This workshop is being conducted by (name of sponson) as part of a ™ ¢
cnatiomide effont dinected towarnd the Amglementation of Title 1X of the . .
1972 Education Amendments and the attainment of sex equity An education.
‘1t 48 based on a training model develLoped by the Councif of Chief State
School Officers- under funds provided by the U.S. Office og'fdacationwzgl
The Department. of Health, Education, and Welfare. The materials we wi
be using 4in the wonkshop were developed by the Resowrce Center on Sex
Rofes in Edycation for the CCSSO." . ' :

(At this point, the facilitator may wish to describe the interest of the
sponsoring organization in the .workshop, and to outline the organization's
past experience in and/or commitments to efforts to achieve equity in

% education.) ’

Rehop has been designed to assist each of you 4in working

v to (mplement le IX and to attain sex equity 4in education. Because
the workshop/is Yased on a thaining model which has been designed to
provide asedstande to a wide variety of persons with a wide variety of
experiences and ndeds, you will experience a number of different activities
and you will be provided a wide range of information. Workshdp activities Y
wilt begin with some of the most basic information and awareness activities -
nelated to Title 1X and sex equite concerns, and then move to Licneasingly
specific areas of information and sRiELS-building adtivity. We hope that
each of you wikl obtain infonmation and shills which are new to you, and
that you will take the opportunity to assist others in areas with which
you are gamiliar, - : .-

"The wonkshop will be onganized in §ive three-hour sessions. These
sessions will be of i%m types: - E ®
. . 0‘
Geneic Sessions which are designed to provide information and
» activities useful to anyone wonzing to impLemeit Title IX and
: To attain sex equity; these sessions will be attended by all -
participants tog e/thg't ' . :

. “Application Sessions which are designed to provide information . J{“J

and aclavilies which are specifically nelevant to the following

\}/J \

¢, gnoups of participants --




L

. , - ‘ .‘ . . .t -
0 Adninistratons, Title IX coondinators, and board membess:
- oalnmdtuctional personnel D v+
d Counselons and pupil services personned - : L
# Physical activities personned (physical education and athletics staff)
. 0 Veewtional education personneld :
o Community members

1

Each pdnticipant will pefect the group which is closest to her/his
 nole on interest and attend two sequential Application Sessions in
this group. . "

"The §irst two workshop sessions will be Generic Sessions. They will
focus on -such areas as the Legak context of Title IX, the educational/
social context of Title 1X, the nequinéments of Title IX as specified 4in
Ats implementing negulation, wnd the Title 1X grievance procedure. The
Third and fourth sessions will be AppLication Sessions which will focus
on activities unique: to the various. panticipant job roles. The §ifth and
concluding session will be .a Generic Session; it will provide an opportunity
Lo plan action steps and programs which may be taken in schools and school
districts to apply the workshop Learnings." ‘

(Group fac11itators should review the workshop agenda here, calling-
attention to any-special presentations planned or to any other unique
aspects of the particular workshop being implemented.) ' :

"Befone we discuss the objectives and activities of this finst'wonk-
shop session, we would. Like to call youn attention to the participant
materials which have been p&puéded."r o

At this point the group facilitator should make reference to the parti--
cipant materials used in the workshop. ' If only the "Participant Materials"
which appear at the end of this -outline are used, comment should be 1imited
to the fact that participants will find in these materials an -overview

’

of the workshop, and the worksheets which will be used in the Generic SesSians. -

If the full Participant Notebook is used, reference should also be made to the
value of its use as reference material during and after the workshop.

]

o
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~ Before proceeding beyond the discussion of the participants' materials’,
the fac‘IHtatoS may wish to stop here to respond to any general questions
which participants may have regarding the overall workshop plan or format. .
After re:iﬁ(onding, she/he should begin to review with _the group the objectives
for the f1¥st Generic Session With comments such as:® \

"In a moment we will move into some individual and smatl group
activities and begin the 'work' of the workshop. Finst, we would Like
Lo review the objectives of this §inst Generic Session. During the

o heminden of this session we will be working to:

; . .
~ 0 apsess oun awareness of differentidl treatment of females and

» maled in schools and the impact of Title IX on the neduction \
& 0f such diffenential theatment | e -

’ ne(u’.ew the Legal context of Title IX dnd the other Fedenal
antidiscrimination Laws daffecting schools

o inchease oun skiLLs in identifying various forms of diserimination o~
An 8chools - , : b
o consdden the Aoc,('al/educa/téo’nal context of Title IX and the

wazb An which differential sex-role socialization is manifest in
schools ' - :

education "

wr

¢ Ldentify some of the goals and charapteristics of noMexLAt

. ] -

L
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IT. IDENTIFYING AND ALLEVIATING SEXISM IN

[N

EDUCATION--AN INTRODUCTORY ASSESSMENT o 'TIME REQUIRED: 30 MIMUTES
, | , _ .
EA Introductory remarks . : ( 2.minutes) , o :
B) Individual activity--"An Introductory , : ' \\\
Assessment" g ' _ 5 minutes;
éC Paired discussions - . 13 minutes . .
D) Total group processing ~ . (10 minutes)
' Purpose of the activity:

The purposes of this activity are: .

¢ to assess participants' awareness of the manifestations of sexism ~ _

- and sex differentiation within the policies, programs, and practices \t
of the education*agencies/institutions in which they work

e to identify participanfé' perceptions of the past and potential
contributions of Tigle IX to the elimination of sexism and sex -
.difﬁgrentiation in these policies, programs, and practices
. _ t

@ to establish wokkshob norms for active individual involvement and,

RN group sharing. ' Q | \ '

e to establish a-norm for the application of workshop concerns énd
information to personal and institutional self-evaluatieg and
- ~ change :

. ’ < -
*Materials n€eded: ) o <

-~

“For participant use:
e "Implementing Title IX and Achieving Sex Equity in Education--
An.Introductory Assessment" (1in participant notebook--Participant
Workshee} 1) . . & .

For facilitator use: None

Facilitator preparation required:
The facilitator(s) should: |

o thoroughly review the'tota] session outline.and all pérticﬁpant
- materials L R . .’

o review suggested introductory comments and adapt them to fit
o - unique group needs and facilitator style

\ -procédure:
A. Introductorygcomments . - (2 minutes)
The activity should bb‘introducéd with comments such as the following:

"Modt of us come to thiA'wonkAhop with different perceptions, Ldeas,
on experdiences helating to Title 1X and to the general issue of sexism in
. education. Before we discgss specific Title 1X provisdons and compriance
activities, it 48 useful f¢n us to spend a few minutes examining our own
ddeas and experiences nefating to sexism {n education, and to share some
= - 0f them with others 4in the group. Identifying our own experiences provides

2 . o “

| } 3 ' e :?:) - . 77 "(
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each odlm w.cth a yaluabfie base Mom wh,wh to consdden TAI«CQ IX nequine-
menits . . _ . ¢

"Each of you has in goun notebook a sheet entitled, 'ImpLementing
Title 1X and Achiewgng Sex Equity 4n -Edutation--An Mtroductony Assess-
‘ment.' Please také a fow minutes to answer the questions Listed; wruite
your answen 4in the Space provided under each question, VYou should
answert the quedtions based on your experéence in youwr job on on yourn
observations of the schools in your community. Please be as Apec&ﬂ&c
as you can Ln answering all fowr quedtions. You will have about five
minutes, Please work independently; you will have a chance to discuss
your neéﬁoqéeA in a few minutes." . e

B. Individual activit --"An Introductory
*Assessment" ( 5 minutes)

The facilitator should make sure all participants have found &

copy of the ass‘ssment form {Participant Worksheet 1) in their materials, -

ask if there are any questions, and make sure that all participants have
a pencil or pen. She/he should also provide any clarifying instructions
which may be approprjate. Participants should be allowed approx1mate1y
5 minutes to answer the questions on the worksheet

C. Pa1red4§?§cu551ons ' . (13 minuteS)
o ‘ § ' .
When most participants have completed their ‘answers, the facilita-
tor should ask them to pair with a person sitting near them whom they
A8, not know, to introduce themselves, and to discuss their answers.
Approximately 13 minutes should be provided for this. discussion. “

! (10 minutes)

> Total group processing .
- Aftet the part1c1pants have had'an opportunity to discuss their
answers in pairs, it is useful to have them share ome_of their.answers
in the total group. Allow approximate]y 10 minute for this act1v1ty

Group processing may be dn1t1ated by say1ng simply, "ALL nAght,
wd' L take a few minutes now to dijcuss the hinds of answers we've
produced.” The worksheet questions can then be discuSsed one at a time.
If discussion is slow, it is usually possfle to,stimulate participation
by asking for reactions to suggestions made by phe facilitator. ¢

For example, if participants are hesitant to volunteer answers tol
question #1, the workshop facilitator might ask, "How many of you notice
differences in the hinds of positions gecupied by men and women within
the agency/institutions?”" As Kands ;ﬁ; shown, the facilitator may.then
ask, "What kinds of differences are tHey?" These stimulus questions-
might refer to sex differentiation in textbooks and instructional
materials, treatment of male and female ‘students by school personnel,
counseling and counseling tests and materials, physical education,:
athltetics, vocational education, honors and awards, and many others.
(These issues are discussed in greater detail in part C of section V. .
, ,of this outline.) N

With regard to the second question, pargicipants may provide in-"

. formatipn on Title IXerelated activities undertaken by their institu-
tions or on personal activities related to sex equity (classroom
activities, action by community groups, etc.). This question is de-
11berate1y open ended; a11 such responses. ags fpproprjate.

" | -6 , A e




" In discussing or "processing" the third question, workshop facilitators

+ should assist participants both in the identification of--specific Title IX
compliance efforts and in the assessment of the general impact of these efforts.
If participants are slow to respond, it may be useful-for the workshop \

. facilitator to ask participants about their awareness of required Title IX
compliance procedures--whether they have received a notification of complianee
policy; whether they know the name of the employee responsible for coordinat-
tng Title IX compliance efforts; whether they are familiar with the internal
grievancelprocedure (for processing Title IX complaints (the focus of an

e -activity later in tge.workshop); or whether they fre aware of the existence _ -
\ " and results of the agency's/institution's self-evaluation of Title *IX ;/
compliance and what they believe its effects have been. B -

- The.fourth question is also open ended; appropriate responses may vary
greatly. Some may focus on such subjective and general factors as improved
attitudes; others may identify such concrete -and specific measures as the
purchase of nonbiased counseling materials or the modification of athletics programs.
! g k S el , v
. The Workshop .facilitator should also encourage‘participants' 'to look
at their assessment forms as they proceed through other activities. She/he
shquld point out that the answers to these questions can provide a valuable
" base for Title IX compliance efforts and for. both personal and institutional .
action planning; they provide data against which.the Title IX requirements to
be"discussed later in the workshop may be compared. —_ -

.‘~
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_For partlcipant use:

. - o R - | S
: LI ' . . » ' _'

THE LEGAL CONTEXT OF TITLE IX--SCHOOLS AND - o,
FEDERAL ANTIDISCRIMINATION LAWS TIME REQUIRED: 55 MINUTES '

(A) Lecturette--"The Legal Context of Title

* X" . ‘. 2 (10 minutes) .
(B) Individual activity--"Identifying '
Discrimination--€ase Examples” (10 minutes
EC; Small group discussions o : 220 minutes) - -
D) Total group pracessing 15 minutes '

-_Purposeidf the activity: e

'I@e rposes of the activity are: ==

d to provide an overview of the rangé 6? Federal antidiscrimination
laws-affecting education agencies andvinstitutions

e to prdvide_pérficipants a 1eg$1 context for considering Title IX
as it relates to other Federal ntidiscrimination laws -

o to review Federal laws prohibiting raciM and ethnic discrimination
in schools and to reinforce efforts for their implementation

e to provide participants an opportunity to assess their skills in
~ the recognition of i1legal discrimination in education policies,
programs, and practices and in the identification of Federal laws
which apply to various discriminatory situations

Materials needed: | - - . g

- '

0'"Identify1ng Discrimination--Case *Examples" (1n61uded in participant -
notebook--Participant Worksheet 2) . ' .

° “Ideﬁtifying Discrimination--Analyses of Case Examples" (included 5n‘
participant notebook--Appendix Az ' . - .

- For facilitator use:

g

o A chart (on newsprint, acetateitransparency, or chalkboard) containing
the following information: :

Summary of Federal Ahtidfscrimination'Law;

Law " Prohibits Covers
Title VI of the Civil Rights  Race discrmination Students
Act of 1964 - - . : . S -
¢ ’ . : )

Title VII of the Civil Rights Race and sex -~ Employees
Act of 1964 ’ d{scrimination
The Equal Pay Act of 1963 : Sex discrimination °  Employees
a ~ . (in pay only) ~
Jitle IX of the-Education Sex discrimination Employees and
y Amendments of 1972 - ',J o o ' jtudents ;
E | -9
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Facilitator preparatign required:

The facilitatob(s) should: _,

e thoroughly review the total session oytline and-all participant

.~

materials : (

‘ i ¢ review suggested lecturette and adapt it to accommodate unique
N\ group- needs and facilitator style

"Q-b(epare chart on "Summary of Federal Antidiggcrimination Laws"

Procedure:.
: -
A. Lecturette--"The Ledh] Context of
Title IX"» - '
e | |
The purpose of this activity is to provide participants with an
overview of Federal antidiscrimination laws and their relationship to
school -programs and Title IX. Before beginning the lecturette for this .
session, the facilitator should make sure that the chart entjtled,

(10 minqﬁes)

. ,jnd reference at the appropriate time during the lecturette.

"Summary of Federal Antidiscrimination Laws" is available for display \\\\;;’/'

"In the opening assessment activity, we focused generally on Lissues
nelating to sex differentiation and sex equity An education and on
Assues nefated to the progness made and the probLems nemaining 4in :
Title IX AmplLementations. In most of the activities throughout the work-
shop, we will be dealing very specifically with Title IX nequirements
for nondiscrimination on the basis of sex and with thein impLications
for ourn institutional and individual programs and behavions.

'Before we move to an indepth consideration of Title IX, however,
At &8 dmpontant that we neview other Fedenal antidiscrimination requine-
ments nelevant to education. Title 1X is not an isolated nequirement
necently 4mposed on education agencies and institutions and soon to be
forngptten. 1t 48 nather vone of the most necent of a Aendes of Federat statutes
desdgned to increase equality of opportunity in' education institutions.
Since the 1954 Supneme Court decision regarding Brown v. The Board of
. Education, Federal and state Legislatunres, the counts, oun education
systems, and the society at Large have been involved.in continuing
- effornts to identify and eliminate various forms of discrimination and
o define betten tde nature of equal educational oppontunity. Title IX 4
A8 the nesult of oun necent necognition of the fact that many education
s titutions discriminate against students and employees on the basis
of sex. Earlien Legdskation was enacted to prohibit other foums of
discnimination. 1t (s dmpontant fon several neasons that Title IX-
complignee effornts be considered in the context of this earlier Legis-
on: < _ . . -

-

. 0 Tt 48 dmpontant that our efforts toward the impLementation q@) '
these other Laws be maintained. - o A
: S Vot o rani .
@ These Laws provide Language and case Law or Legal precedent
which inflgenced the Tible 1X Legisfation and its impLementing
' nzguﬂaxion,‘and will continue to affect future judicial inter-
pretation of Title 1X, . :

«10-
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P Familian&tu with thesegother faws will enable ws to recognize when
%o addness othen gorms of diserimination and when sepirate programs
Vo are nequired to address unique needs neﬂated to a paAt&cuﬂan form of
' diservimination, g . : :
"The four Fedenal antidiscrimination Laws 4dent464ed on the 'Summary’
chant you see posted -dompnise the majon antidiserimination nequirements
which arne nelevant to Local education agenc&eé These include:

Title V1 06 Zhe Civil Rights Act of 1964 .

Title VI of the CL&uL Rights Act p&Oh&bLIA disenimination against Atudenté
on the ground of nqce, «colon, on national onigin in proghams heceiviug Fedéral
funds. Title VI and nelated case Law prohibit diserimination on the basis
of nace 4in student admissions, student access to courses and proghams, and
student policies and' thein appt&cat&on (Title VI is the Law underlying
Aghoot desegnegation effonts and efforts tp provide bilingual instruction
oh some other method of comprehensible education fon students of Limited
English-speaking ability.) Any institution on agency necéiving Federal funds
i8 covened by Title V1.  Most education activities of a necipient agency

on Anstitution are covered, including activities ot proghams not in dinrect
PY necedipt of ‘Fedenal funds. 1t wa the Language of Tx,tﬂe VI which provided the

model fon Title 1X.

PnoceduneA fon the 6&£4ng 0§ possible compﬂa&nié 06 &ac&aﬁ on ethn&c
disénimination are provided unden the Eeg&AEaixon Such complaints should
be 64£ed with: . , \ . T

o The Office fon C&V&£ Rights ' '

U. S. Department of Health Education, and weﬂﬁane
wadh4ngton D. C. 20201

»
on

0 a'negionak Office gar Civil Rights o :
U. S. Deparntment of Health, Education, and Welfare y
: &
Title VIT of the Civil Rights Act oﬁ 1964 as amended by the Equaf EmpLoyment
Uppontun&ty Act of 1977 \

. Title VIT of the Civil RightA Wet prohibits discrimination in emplogment
. on the basis of nace, color, neligion, national origin, or sex. ALL institu-
tions on agencies with 15 on more employees--including state and Local
governments and Labor organizations--are covered under the amended Act.
Title VIT prohkbits discriminatony practices in all terms and conditions of
employment, including: t

Q‘ ¢ regruiiment, Aeﬂ@ct&ma assignment, thansfen, anoﬁﬁ, d&écha&ge and
- &ecaﬂl |
h"

o -0 opportwiities gon p&omot&on

0 Anservice t&a&n&ng on development opponiunit&eé

b, @ wages and salaries

* effonts and programs gtnected toward Title 1X compliance may be used
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0. 54k Leaver time and pay

o vacation Zume and pay . - - v
. ' . 2 r . )

-

o overtime work and pay L ' | ]
. o Medical, hoopéta£{5{iﬂe, and accident insurance

K net&nemeht plans dnd benegiiz

o Other stagq benefits |

A substantial body of case Law and Legal precedent has been developed *
unden Title VIT; this provides many of owr cwwently accepted standards gon
nondiscnimination 4in employment. Many of the provisions in the employment
section of Title 1X negubation ane based on Title VIT. . '

Complaints of' employment practices which discriminate in violation of
Title VIT should ba made to: . : .
¢ The Equal Employment Oppontunity Commission

2401 E-Stneet, N. W. ., ) : ‘

Washington, D. C. 20037

on
¢ a negional Office of the EEOC .
In (Nstances whene State ox Local fain employment practices Laws

provide procedures” fon the handling 0f complaints of discrimination, the
complaint may be neferned to the state on Local agency for a 60-day period

- of Lame. 1§ the complaint is not hesolved at this Level, the EEOC assumes

nesponsib.ility fon Ainvestigation and coneiliation. . 14 this fails, the EEQC,:
the U. S. Attonney Genenal, on the complainant may fiLe suit.

 The Equal Pay Act of 1963 as amended by the Education Amendments of 1972

The Equal Pay Act prohibits sex dilerimination in Aalaniéé and most

friinge benefits. ALL employees of education institutions and agencies,

(nefuding those in professional, executive, and administrative positions,
are coverned by the Equal ‘Pay Act.

. The Act. provides that a man and a woman Wdihing'ﬂan the same employer

under s imikar conditions in jobs nequiring substantially equivalent shilly,s

v§furt, and nesponsibility must-be paid equally even when fob titles and
ashcgnments ane not identical. Interpretations 0§ the Equal Pay Act will
(nfluence interpretation of such issues undern Title IX, whose negulation
contains Language similan to that.employed in the EPA. . :

Emptoyers are nequired to maintain specified neconds relevant to the

- determination.of possible violations of Zhe Law. Complaints may be filed

woth:
0 tmplLoyment Standards Adminibtnatiqp . - .
- Wage and Houn Division, : )
U. S. Department of labor - _ o '
Washington, 0. C. Y0210 A
t . -]2-

et




on

.0 a negional Office of the U. S. Department of Labok

The complatnt process provided under the EPA is the samplest and -
most dinect of all those procesped mentioned in this neview, \

Title 1X 06 -the 1977 Education Amendments -

Title IX, prohibits discrimination on the basis of sex against students .
and employees of education programs and activities neceiving Féderal funds.
Nearly all elementany, secondary, and. postsecondany institutions are covered
unden this Legislation. The Title IX negulation prohibits sex discaimination
An such areas as: o ' o : , ' ‘

o admissions to vocational, graduate, _MOﬂeAéiond,, and public unden-
. graduate schools ~ -

&

- .

o student access to Gowrses and proghams:
o counseling and g@dance--‘tuu,’ ma,te/wu’/s: and practices
[ ph_géécaﬁ“’ﬂdadqaog and athletics - / |
¢ vocational education proghams .. _ -
¢ student nules and policies R ._ | - . .
) ,éne.cytme.yi;t 0§ mavied and/fon pnégnant -students
¢ financial assistance - 'f | I
o student 'hqwu'.ng
¢ exthacwvicwlan activities | | . . DA
"o employment in education institutions - ‘
" The nequlation “éoan-TL{;Ee IX nequines education c'tgen"ciu and
CAnstitutions Lo develop grievance procedures fon the Local handling of
scomplaints of discrimination. This procedure may be used on complaints
may be f§iled tirectly with: o o h

o The . Offdce fon Civik Rights '
+ U, S, Department of Health, Educatéion, and Welfare

Washington, D, C, 20201 |
Con ‘ “ ,
. 0 a negional Office fon Civil Rights : - ;
3 u., S. -Depa/txme.n,t'oﬂ Health, Education, and Welfare
: N : s | , A

\
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| B. Individual activity--"Identifying o -

- . RS Discrimination--Case Examples” "~ " (10 minutes) v T

"4- ' " The facilitator should ask participants toItake_?Idehtifying'Di§-°r
T crimination--Case Examp}es"-(Participant Worksheet 2) “from their \

' _ . . Mmaterfals. The activity may be intvoduced with comments such-as:
. . . ek

N o * M1t 'ds dimportant that each of us hnow. not only.the general pro-
- j visdigns of these Federal nequirements, but also how to apply them to
R ' the evaluation.of disérimination in education policies, programs, and’
practices. - o T .
. - v R o . e’ "A
: "Each of yqu should have in youn magerials a copy of Parnticipant.,
y _ . Wonksheet 7 entitled, 'Tdentifying Discramination--Case Examples ™
L - Please zake a few moments. to nead each example. Consdden éach one and
= . detenmine whether you believe it is in violation of any of the Federal
. antidiscrdmination nequirements fust heviewed. You may want £o hefen
~ . %o the 'Summany''chant which {4 posted in the room.* Wnite the numb e
' - 0f the Federal Law which you believe applies to each example in the
S .. dpace provided below .it, We will have abowt 10 minutes Lo work
. : ' odanddviduaky.” o S . N

\

*»

fhe facf]jtator should ask if there are any questions and provide
any clarifying information.-which may be approprjate. .Approximately 10
minutes_shou1d be provided: for individual.review of the case_exaqp]es.

C. - Small, group discussions ’ " (20 minutes)
. After most participants appear to have comp]eted'thein reviews,
they should be tnstructed to form small groups of four or five persons T

| and spend ,approximately 20 minutes discussing: ‘

L]

. @ the law or laws applicable To each example

e e the critical factors indicating possible discrimination in each
' - example o
1]

If it appears that participants may have'difficulty completing the |
distussion during “the time allotted, the facilitator may assign groups

i on one side’ of the yoom the odd numbered cases and groups on the other
P S side the "even numbered, or assign examples 1-5 to some'groups, examples
o L .. 6-10 to others, etc. ' SR : -

D. Tl group processing - .. (15 minutes) . v

. After the-small ‘group discussions have been completed, it is use-
' ful to spend approximately 15 minutes in review and clarification with
\ ' -, the total group. The facilitator may ask members of the gheup to *volun-
o e = teer their comments on each of the examples. As each is discussed, it
- ' is-important that the facilitator determine that the small groups have
correctly identified the 1aw( relevant. to each example. When differen-
: ces of opinion or confusions{are evident, it is important that the
. v -~ facilitatar highlight the factors which are critical to the identifica--
e "y tion of the relevant Federal requirement. The facilitator may wish to
. : .“refer to "Identifying Discrimination--Analyses of Case Examples" for
: ‘ clarifying information. Before terminating the ‘dis¢ussion, the facili~
‘\\ tator should point out that the "Analyses" are provided in Appendix A
o \ of. the participant notebook. They have been provided for future refer-
- ence by particjpants. NN

5
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L . ¢ If time permits, it may also be useful to encourage participants to
P consider whethef there are similarities between the case situations and
situations,which:the participants have observed. If this is done, work- 3
shop facilitators or resource persons should restrict their comments to . »
+ ihformation regarding the possibility of discrimination and refrain from
oth'r evaluation, T 5y L
The workshop facilitator should close this activity by reminding -
participants that work remains in the implementationof each of these laws
and that continuing efforts must be made to combat all forms.of discrimina-' S
tion. As participants consider various perspectives and activities refated -
to Title IX in the workshop sessions, they should attempt to identify sifmi-
larities and differences between sex discrimination and racial-ethnic

discrimination, and strategies or points for complementary action interven- _ /
® tions. : . , . , ’
IV. BREAK . | - TIME REQUIRED: 10, MINUTES

_— . : . "‘\\
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THE SOCIAL/EDUCATIONAL CONTEXT OF TITLE IX TIME REQUIRED? 60 MINUTES

(A) Lecturette 1--"Differential Sex-Role . ‘.
Socialization" ; . 220 miputesg
éB; Questions and answers 5 minutes -
C) Lecturette 2--"Vehicles of Sex-Role - ¢
"~ Socialization" o (10 minutes) - v

(D) Small group discussions--"Vehicles of
Nonsexist Socialization--How Would
- They Look?" :
. (E) Total group processing

515 minutes)
10 minutes)

. 4
The purpose of the activity:

~The purposes of the activity are: |

'8 to provide participants with a co ceptual/data base regarding
the issues of sex bias and sex dis tfation in education, and
a context for understagnding the significance and ratignale of the
. Title IX regulation: - ' * -

© - to review the functions of education in our society ' i

- to review data regarding poss%b]e differential outcomes of
.education for females and males

- to review data regarding the possible sources 6f differential T
educational outcomes for females and males--the vehicles of sex
role socializatiom and manifestations of sex bias in schools

- t0- consider general goals for the educational preparation of
females and males for more effective functioning in their future
lives !

¢ to provide participants with information regarding possible racial-
ethnic differences in the socialization’of females and males (where
such information is avaiflable) and with information regarding
similarities or interactions between sex bias and rate bias in

schools .

o to pkovide_participahts with an opportunity to 1den;1fy some of
the. characteristics of schools as they might exist if they were free
of bias, in order that participants may better understand the signifi-
cance’and rationale of the Title IX regulation

Materials needed:

" For participant use: - | .

o "Vehicles of Nonsexist Socialization--How Would They Look?" (includ-
ed in Participant Notebook-~Part1c1pant.worksheetz3{ ‘ .

~

For fadi]itator;use: ' v .

. o A chagrt (on newsprint, acetate transparency, or‘cha]kboard) contain-
ing Me following questions on socialization: ‘

1) WRat are the functions of education in our society? .
' Y . #
, -17- 4
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[

2) How well has education functioned for 'females anahmales? Are.
re sex differences in educationa] experiences or outcomes
or- fema]es and males?

L]

J) What are the goals for improving the educational preparétion

of. females and males for more effective ﬁpnctioning in their
future Jives?*

g " .
o A chart (on newsprint, bacetate transparency, or cha]kboard) con-
taining the following 1nformat10q N

Five Changes in the Lives of Women~$ynce 1900 "\\\)'

1. Women are increasingly entering the labor force.

2. Women are 1ncreasing]y'head1ng families.

3." Women are having fewer chi]dren ?

»

‘4. Women are increasingly ]1v1pg alone or with unre]ated indivi-
duals.

5. Women are becoming increasingly well-educated.

o A chart (on newsprint, acetate transparency, or chalkboard) con-
taining the following information:

Vehicles of Sex-Role Socia]izatién in Schgo]s /

e Textbooks and 1nstructﬁona].6;terials'f )
¢ School persOnné] behavior

° Céunée]ing and guidance

. Sex-segredated schools and school groupings . \

e Vocational education / SR \

e Physical education and athletics . — \

(] Extracurr1cu]ar activities ) : ‘

o Sex-stereotyped assignments of roles in the education pro-.
fession
l

Fagilitator preparg}ﬂon reqyired:
o Boaa

. The facilitator(s) should: -
/~

e thoroughly review this outtine-and all participant materials .

_ '~o'rev1ew suggested lecturettes gnd adapt them to accommodate unique
~ss, group needs or facilitator style

' o”prepare charts needed for activity

. the four questions on socia]ization

14

- "F1Ve Changes 1n\the Liyes of Women Since 1900"
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- "Vehicles of Sex-Role Socialization in Schools" |
Procedure: B ‘ N R | ; }
A. Lecturette 1--"Differential Sex-Role Soc1alizafion" (20 miﬁutes)

The purpose of this lecturette is t¢ provide participants w '
overview of the social/educational context of Title IX. Before nning
- the lecturette, the facilitator should make sure: that all charts are accessible

for display; reference should be made to them at appropriate times during, the
lecturette. : 3 ‘ L

Suggested‘]éciqrette: ‘ . | ' 5 ‘

"As we wonked with the various Federal antidiscnimination Laws in the
preceding exencise, we wene exploning the: nelationship of Title 1X .
to othen antidiscrimination Legistation. These othen antidiscrimination
Laws and thein nelated case precedents provide one important part of the’
Legal context fon undenstanding the noots and significance of Title 1X and
the nationale behind the provisions of its implementing nequlation.

, "Anothen imper .
Title 1X 48 the docial and educational context provided by the basic data

we have neganding\ sex diffenentiation and 88X bias in education. These

data suggest the kX § sex differentiation in the outcomes and processes

of education which gave nise to pressunres for the passage of Legislation such
as Title 1X and to the concern fon attaining seXx équity in education proghams .
Duning the next few minutes, we will be discussing some of these data regand-
ing sex diffenentiation and sex bias in education.

l "As we considen these.data, and the educational and Adcial-context fon
Title IX, it 4s impoatant to keep in mind the four basic questions you see
posted on the chart in the front of the -noom:

1)" What are the functions of edusation in our society?

S ' C
2) How wekl has education functioned for males and females? Ane there
sex differences in educational experiences or outcomes forn females
and males? : ) : '

3) What are the sources of differential educational experiences on
outcomes fon femaleés and males? : , s

4) What ane the goals fon improving tﬂeﬂeducatéona£~pnepa&at&on'06
" gemakes and males forn mone effective functioning n thein futune .
voldves? v

"Oun nesponse to these questions provide an important grame of neference o
for understanding Title IX and its specd fic negulatony provisions. 1In nevi ew-
ing the data, we will thy to consider each question in twii. {Where data exLad
reganding similarnities, differences, and interactions between sex bias and
iﬁggenenxiation and race bias and differentiation, we will inclufle these also.

ough nefevant data are not always available, it is important Hhat we keep
An mind that the educational experiences and outcomes of females and males
may be affected by their nace and ethnic background. )

R 4 -19-

-




%3

4

'1)Tﬁe&Mouwwcﬁe&m@&mf@%mMAoaLw

"In consdidening issues nelated to>equity in education (whether °
Lquity be nelated to nace, sex, or Aocia% ctass), Lt 48 {mportant to keep’
~An mind the stmewhat paradoxical demands placed on education in oun
napdidly changding socdety.. Finst, education is expevted to conserve

and to maintafn social stability by transmitting to students Fhe Rmowl-
edge, skitls, and experdience of the past. Second, it <4 expected to
‘anticipate the evolution of society and to provide the present genera- -
Lion oE students with the knowfedge and skifLs which wilf be needed by
the individuats and the society of the future. Owr education Ans titu-
Lions have generally been mone effective in tramsmitting the experience
of the past and contributing to social continwity than in anticipating.
the needs of students for the future. 1In so0 doing, they have also.
functioned to perpetuate existing inequities and diserimination. Schools

" have often sonted and stratified students on the basis of. nace, ethnici-

Ay, svctal class, and sex, according to the assumptions, biases, and
vatues of the.past nather than the actualities of the present on the
needs of the guture. ' SR

g2 2\ The 6anctioning of education for females and males; sex diffen-
‘ences (n educatdional experdences and ouféomes . . o

"Accumubated data suggest that education functions Largely to pre-

ipare both females and males fon the noles traditionally considered
approphdate to -their sex (and females and males of racial-ethnic minon-
Aty gnoups’ fon the notes traditionally considered app ate forn thein
sex and race). Although we cannot be centain of many of \the future -
needs of women and men, we do have some general sta¥istical indicatons.
of majorn Life thends against which the neality of owr thaditional sex
nobe assumptions and the adequacy of our education pvoghamé gorn women
and men may be assessed. ‘ ' e «

"Five majon changes have occwrred Wn the Lives of American women
s4nce the turn of the centuny, 1/ . changes which are paralleled by \\\.
complementarny changes il the Lives of méi. (ALthough these changes
have difgened in degnee forn women and men of racial-ethnic minonity
groups, they have occwwred to some deghee in alf racial-ethnic ghoups.)
ZAt this point, the workshop facilitator may wish to ask participants
if they can identify what these changes®are. After recejving ideas
from the participants, the facilitator may then display the chart on
the five changes and -resume the lecturette, noting similarities between -

participaq&dpeSponses and the information presented.) P
C : : *
¢ Women ane Inereasingly enterning the Labon force.

In eveny age group, the percentage of. women participating in
the paid tabon fornce has steadily incrneased each decade since 1900.
Nonety percent of all females cwurently in high school will be en-
qgaged 4n padd employment. at some time in thein Lives. More than
60 pencent of ‘the female Labon force (s made up of marrnied women,
and hal § of all women with childnen between the ages of 6 and 17
ane working for®pay outside the home. Economist ELL Ginzbeng has
called this entny by women into the wonk fonce 'the single mest
) owtd tanding phenomenon of own century.' 2 '
v ¢
For many poor o minordty ghoup women who have never had the
opdion of staying at home, this change has been Less dramatic. ,
Stnce 1890, the percedtage of Black wonen (n the paid Cabon fonce
has ineneased ‘from 37 pencent to #9.5 pencent. The (nerease fon

o . ~20-
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“ white women over this same period has been grom 15.8 percent o
42.6 perdent. For all groups of mnonity women on whom data ane #
avaifabll (Black, Spanish-speaking, and -Asian Amendicans) -wonk force
particigation exceeds that of white women and continues to incrSide.

o Women are increadingly heading families. . -

o . o
The propontion of single-parent families headed by women increased
. by 33 percent in the fast decade. (This compares with a 13 percent '
‘ Ancreage of husband-wife families.) 0f atl gami€ies headed by women,'
nearty 40 pencent Live befow the poverty threshold.

[ womén are having fewer children.
[

JSince 1960, family size and binth nates fon all nacial-ethnic
ghoups have dropped markedly. :

[ WOJQH are increasingly Living alone on with unrelated individuals. s

The number of households consisting of primary individuals--
- Zhose who do not ELive with persons nefated %o them--has increased §rom
10 percent 06 allt hOlLAQhOKdA/L'n 1940 %o 20 perncent 4in 1973. An Anciease oﬁ »
nearly one million women in this category occurred between 1970 and
1973, As the Life expectancy of women continues to exceed that of mex,
women over 65 comprised 55 percent of this category; women between - .-
14 and 34 compnised 34 percent of this categony. '

o Women are becoming increasingly well edutated.
‘- In the yeans between 1940 and. 1974, the median numben 0f 4chool
: years completed by women in this country has increased.from 8.7 yeans
to 12.3 yeans. Both white and Black_females are completing more years .
06 formal schooling; 4in 1940 the median nueper of school yeans completed
. by Black females wasy 6.1; in 1974, itwas 11.4. For white gemales,
] , ﬁze-medianb‘ane 8.4 and 17,3 forn conndonding yearns. (Data are not
avaifable forn Spanish-speaking, Asian, .and Native Americans gon

‘comesponding yearns.) | . '

"These fiwg changes in the Lives of women dppeaL Zo be the nesult of
, dteady and irre £bLe societal changes occwwviing since the tun of the
century.™ They rn&Lect our development from a rwwal/agricultural society
Lo an wrban/industrial-technological society, and nesultant changes -4in
tﬁdkﬁazuAQ 0f wonk 4itself, the onganizafion of family Life, and the Ancneased
avBUlability of pdblic education. . Lo :

, "As the noles and Livey of women have changed, 40 have the nofes and

Lives of men. As women have entered the fabon fonce, many men have assumed

new responsibilities in the maintenance of home and family. As the family N >
has decneased in ‘its impontance a8 the paimary unit of economic production,

A8 nole as an emotional support system hay increased in nelative importance,

with great impact on the noles of males, females, ‘and children. As monre

‘persons enten the work force, our society 44 being fonced to ne-evaluate S \
bas.is fon the assignment of employment noles, again with majon implications ¢

“fon the Lives of mates. ' : _

'
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"There 48 no doubt that -these economic and'léou&tai changes have
not affected all ghoups within our society in the same way on to the g
dame degree. Differences between nacidl, ethnic, and economic groups i "
An nespect to the employment df females and males, the composition of ' '
Zhe family, and the amount of educatioy completed are significant.
48 true, however, that each of the trehds identified affects and
continue to affect females and maled of all racial and ethnic gnelips. 1\

" LTSy ' g /
How well do ouwr education {nstitutions prepare students to func- \
\

Lion effectively in thein changing noles? Fon example, how well anre
femates prepared to assume theirn noles as paid wirkers, as family heads,
ad persons fiving independently, and as conpumens\ of: education?

"It s difficult 2o Afpa/uute the ‘effects of foxmal education on - \
the development of females”on males from those of such informal educa- -
tion agents as the family on the media. Data suggest, however, that \
ouwt education agents, fonmal and infornmal, are failing to .provide §e- \
‘mafes with the self-images, knowledge, and shills necessary to enable |

® . them to function successfully in these noles. ' \ _ |
"Although educational achievgment is an imperfect measure of N
preparation for adult noles, it does provide us with one indication "'\\ .

0f possible differences in the preparedness of females and males. ,A . \
recend neport of the National Assessment of Educational Progress (NAEP), ' \
a profect of the Education Commission of the States, documents majon '
- dispanities in the educational achievement of malds and females: 3/

o Results from NAEP assessments in eight Ldanning areas show that
males generally do betten than®females in four majon ’jec,tbz
-mathematics, scignce, social studies, and citizenship:

‘e In the four other Leanning aneas, 6@77@(’.@4 consastently outper-
form males to any Large degree in only one (Wiiting); maintain
a sLight advantage <in one (music); and 4in the remaining two
subjects (neading and Literature) are above male ‘achievement
Levels at age 9, then drop: to Lag behind males by the young .
adubt ages 26-35. - - o

0 What As /a/ut{cwﬂa/d’_y puzzing An comparing &ﬁe'—ﬂemaﬁe achieve-
ment (4 that in the male-dominated aregs (mathematics, science,
social studies, and citizenship), males and females at age 9
show scholastic understandings that are fairly equal. By age
13, howeven, females have begun a decline in achievement which ..
continues downward through age .17 and into adulithood.

(Note: Infonmation negarding any nacial-ethnic differences affecting

female and mafe performance on the Assessment is not avaifable.)

"We can hypothesdize two interpretations of these data. The finst
Anterpretation would suggest that differences 4in intellectual wmbility
between matles and- femafes Limit ginks' academic achievement. A com-
pehensdve analysis and review of neseanch negarding basic psychologi-
caf sex differences. by ELeanon Maecoby and Carof JacklLin 4/ indicates

v Xhat this interpretation 4s not supponted. T \ .




"""t "Maccoby and Jacklin conclude that there is no difggerence between

mates and females in basic Leariing. styles; thene is no Yex difgenence
An abiligy to perform eithen wole- ning tasks on tasks ngquiring highen

Level cognitive grocessing. F en, females and males do not diffen on

Tests of analytic on cognitive style., Although Maccoby and Jacktin do
concfude that males excel in visual-spatial and mathematical ability, which
44 cogsistent with thein superion penformance on the mathematids seetion

0f the NAEP, they also find that females have grneaten verbal ability than
maled. 1t ws thus difficult to attribute the performance deficit of
gemates on the nonmathematical porntions 0f the Assessment to basic sex
_differences An ability. A mone plausible Lntenpnegition 48 that these
'performance differencies ane the nesult of sex-differentiated patterns of

educational socialization which perpetuate tnadixiéhal mafe and female
steneotypes. ) ' . )

"Data compiled by Myra Sadker in hen 'Repont Card on Girks and School,' 5/
many of which provide information on sex differences in self-image, also
dndicate diffenences between females and males in thein preparedness to
function in-independent and paid wonk noles. These data,. Like the NAEP'
statistics, also ndicate the increase of these sex differences with age.

(12 &8 Ampontant to note, however, that most 0f the data are based on white,
middle class populations, and they should not be generalized to -apply to
all cultural groups without ﬂuntden Lnvestigation.)

¢ Intellectyally, ginls stanteoff ahead o boys. They begin speaking,

- teading, Pnd compting soonen; in the early grades they ane even

 betten .in ath?fﬂhoweven, during the ligh school yeans, a diffenent
patlenn emenges and ginks' performance on ability tesis begins 2o
dectine. TIndeed, male students exhibit signiggcantly more 1Q gain

-

" grom adolescence to aduthogd than do thein female counterparts. 6/’

0 By .the timeithey neach the upper elementary grades, ginls' visions
0f future odcupations are essentially Limited. to fouwr: teachen,
nurse, secretary, on mother. Boys of the same age do not view thein
future occupational potential as 4o Limited. 7/

o A mone necent dﬂuﬂ%indicd{eb that although mone elLementany school
ginls ane beginning to consdder a variety of cargens, they are unable
to descrdbe (n-any specificity what having a careen would be Like. -
Boys, (n contrast, ane able to describe in detail the. actLvLLigs
a%ﬁﬁh might comwiise thein chosen careen, &/ o
- 0 Although women make betten high school grades than do men, they are

less tikely to believe that they have the ability to do collegecwonk. 9/

o Decline in career commitment has beeﬁlﬁound in girks of high school
age. This decline was nefated to thein feelings that male classmates
disapproved qf a womftn's using her intelligence. 10/

0 0f the brightest high schoof ghaduates who do- not go on to colfege,
75-90 pencent are. women. 11/ .

¢ The majonity of male and female college students feel the. characteris-
fics assicdated with masculinity are mone valuable and“mohe socially.
desinable than those associated with femininity. 12/
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. and canker success and achievement which may produce s1ress and anxiety
" 4An mates, and may deny them the opportunity to acquire the noncompeti-
tive, effective, and Anterpersgnal skills needed fon human Living.

: the area of nacial-ethinic differences as thay may affect the hinds of . L

L

|

. "Most of the data which exist on sex diﬂﬂenenceﬂ An educational
outeomes document the deficits of females on various academic and careen-
ne;axed achievement on self-toncept measures. Also significant, although
Less well documented, is the pressure §or Andependence, competitign,

"Another impontapt area in which Litile nesearnch has been done i4

dex differences in academic and cireer aspirdtions and self-perceptions
we have just neviewed. .Most of the few s tudies which do exist deal

onky with one minonity ghoyp--Black Americans--and many Lssues rnemain

to be exploned both with negard to Beack females’ and. males and with
negard to Spanish henitage Amenicans, Asian Amenicans, Native Americans, .

- and others. We will mention some of the studies which do exist, priman-

4Ly to emphasize the {mportance 0f considering the racial-ethnic varia-
bles which may affect the educational needs of females and males.

"One group of studies seem:to indicate some simifarity between the
Daditional views of the feminine nole held by Black women and those :
held by white women. Several studies have indicated that the career
aspirations-of Black college wemen, Like those bf whi e ‘women, ane

¥ pruimanily. toward traditional 'feminine’ career nofes. 13/ Other stu-

dies indicate, however, that Black women, unlike white women, tend to
zee working, nearing children, and §ulfilling a wifely nole as compati-
Le. 14/ ‘ '

" "At Least one study suggests that among Black high school students

An a nunal Southern area, it 4is Black males who hofd Low careen and
educational aspirations. 1In this study, Black males and females and

white males and females were swrveyed neganding thein occupational and =~
educational expectations. The findings were that Black females exceeded =~
both white males and females in théin agpectations while BLack.males
consistently fell below the othen three ghoups in expectation Level. 15/

"The. occupational “participation of Black women (and probably Black

" men also) may be Limited by more than aspiration Levels. ~We noted

eanbien that young white women were Less able than young white men to o
deseribe occupational nokes in any dpecificity. A five-yean study .of /
over 5,000 Black and white women ages 14-74 indicated that Black women

were Less able than white women to desciibe the duties in each of 10
occupations--assemblen, key punch operaton, bank tellen, department

dtone buyen, dietician, statistical clerk, nwwse's aide, social wonken,

medical (LLustraton, and quality controf girk (sic) in a bakery. 16/
\;he Lack of such Anformation is LikeLy to have a sdgnificant effect on-
the educational and occupational aspirations and choices of Black women ;

* "One of the most includive studies of the interaction of sex and -
nace differnences in attitudes al suwhvey administered fo 1,750 pre- o
adoteécent.ghfidnen~-white, BLack, Chicano, and Asian Am&ican childnen.
The survey measwred: self-eslteem, chool orientation, peer onientation, N
and orientation to family a honity\in these children. The nesults of ) : .4§
the survey ﬁz@icaied that: = . i

0 sex diﬁﬂe&en&'é were more salient than other differencespudith
negard to school ondentation {boys Liked school Less thah ginks,
negardless of nacial-ethnic background) - '

- . S
¢ race d«éﬁﬁ;}mcu were most salient with negand to famil

© o Uon (wnite children were Less oniented to family authahd
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minondity children) . - - S ool

In summarizing the nesults of the swwvey, the neseanchen concﬁudéﬁ that
"all in all, sex was §Bund to be a mone powerful <ingluence on preadolescent
attitudes than nrace and socialfelass status' and that "across the society,
the diffenences in the socialization of bols and ginls ane ingluenced by
face and social class 4in minon ways. ' 17/ .

. M8 these few studies Andicate, much wohk nemains to be done 4§ we are
To understand the {nteraction of nace ‘and |sex gactons as they afgect the
educational needs of females and males frdm nacial-ethnic minonity groups.
It & Ampontant, however, that we nemember, that sex differentiation and .

stereotyping may affect females and mgles regandless of their nace on ethidc .

background, although the effects mayLake a variety of forms. 1t is only

by necognizing the forms of stereotyping and differentiation which exist ~ 7

< that we may design education services and proghams in such a way as to
_contribute to the optimal growth of-all students." -

¢

~ B. Questions and answers } : ~ { 5 minutes) °

The facilitator should provide approximately 5 minutes for parficipant
- questigns or discussion of the information presented to this point. She/he -
may wish to move into questions and answers with a comment such as:

"The data we've just considened indicate, 4in nesponse to the second of
The questions on the charnt, that there are differences in educational out-
comes forn females and males, and that schools seem to function Less weld in
freparing females for independent Living than they do at Least fon white
males. : - . ' ) '

- CMAgadn, At ds difficult to differentiate the contribution 0§ schools
to Xhese outeomes grom those made by the gamily, the media, and vthen

socialization ingluences, There 44 much documentation, however, of the ways

An which schodls may perpetuate these forms of sex differentiation, negard-
. Less of the othen institutions which shanre in this nesponsibility. Befone
we cdnsiden this documentation and Zhe answen to the thind. question on the
chant, we'tl take a few minutes Zo discuss any questions which have comg up
80 farn." . L : . * .
- C. Lecturette 2--"Vehicles of Sex-Role Socialization" (10‘minutes)
/. .

The purpose of-this Tecturette is to conclude the view of the
social/educational ,context of Title !X which was begun #n Lecturette 1.
Lecturette 1 was designed to address .the first two questions of the four
socialization questions presented on the charts this lecturette will address
the third question. It will focus on the possible sources of sex differen--
tials in educational outcomes--the vehicles of sex-role socialization ‘or
sex bias in schools. : : )

[}

~

Suggested lecturette:. Vv

"Let us turn now 2o the third question on the charnt: ‘'What ane the
sounces of differential educational experiiences or oufcomed for femafes and

maled?' - Anothen way to ask this question is: 'What ane the vehicles of sex-

nole socialization 4n schoods, or how 48 sex bias transmitted in schools?!
' . ( . . .
«25.-
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j ; "The traditional sex nole assumptions and values 0f owr ‘soclety
i are thansmitted in'a variety of ways in gducation imstititions, Instead

0f assisting all students, female and mate, to explore a variety of
“tradd *lonaf and nontraditional noles, fiefds, and options, Qd to identify
those most appropriate to thein own individual needs, internedts, and
abilities, schooks function Langely to transmit unexamined and poten-
TUally Limiting sex-role steneotypes., These steneotypes are neinforced.
thhough most oﬁ the traditional vehicles of educational soc.iliza- _
tion: textboors and (nstructional materials, the behavion of school
personnel, counseling and guidance, sex segregation in schools and .
schoof groupings, vocational education, physical education and athletics,
extracuwricuban agtivities,” and professional nole modeling. (The facil-
itator should di¥play the chart on "Vehicles of Sex-Role Socialization" -
during the remainder of the lecturette.) - _ ~

X} .
_ o Textbooks and instructional materials--Textbooks convey not on-
Ly academic on cognitive {nformation fon student mastery but also
efpective dnformation n-egan?ing the assumptions, values, and biases of
. a cublture. Numerous studies have documented that the presentgtion of
dex noles «n these matenials is traditional and Limiting. 1§/ Females
v are nefatively invisible, wsuakly characterized in thein infrequent
. . appearances asd passive, dependent and emotionak creatwres defined
s PRimanily by family noles. Males are generally portrayed in oppasite
but dqually stereotypical noles: jthey are usually striving and achiev-
ing (n adventwre, career, on public noles, with Little family on emo-
tional Life or human Limitations. These Aamages are consistent across
subfect areas on disciplines and throughout atl educational Levels.

\ v

- Although several necent studies have documented some improvement:

An the treatment of racial-ethnic minonities in textbooks, 19/ it is
tnteresting to note that this has been primanily through inclusionlof .
‘ minonity males. Minonity females wemain by fan the most underrepnesent-
ed and most stereotyped ‘ghoup in textbogks. 20/ '

¢ School .personnel be)zav.ion“The behavion of school personnel

provides students with a neflection of society's expectations fon their

Lives, how they wifl be valueq, and what they may become. Research
© dndicates that teachers and a%ﬁnuvm,tou hotd different behavional .

and deademic expectations for females and males and often behave, in

waygs which reinforce padsivity aund dependence in females and aggression
And dindependence in males. 21/ AlLthough many of us have heard the

/ finding that boys in the efementary dchool are punished mone frequent- -

by than ginks ane, studies also show that boys neceive monre active
e teachen attention in every categony of teaching behavion: ac/twiin_-
" struction, Listening, praise, and punishment. 22/ |

-~

: - 1t 48 difficult to (dentdify studies which Look at sex and nace
, ‘ jrs Anfluences on school personnel behavion, on which Look at Fhe behav-
don of school personnel toward children other than white and Black
© children. Studies do indicate, however, that teachers glve RLess atten- |
L Lion tq Black students than to white students, 23/ and that many hold
o Lower expectations fon Black students than for Whites.. 24/ Again, ¢
. - sex-race dnteractions in this area (e.g., how teachens may treat minon-
- Aty females differently thanegdthen white females or minonity males)

“nemain to be investigated.

. o Counselding and guddancg--1t (s probably in academic and careen
- guada That the functfioning of schools as a societal 'sorting' mechanism
R 7 moxe explicit. Reseaich has shown that both male and f{mate
| ' = . -26- - -
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&aunbeﬁonb hotd differential perceptions of appropriate course sebection aﬂd careen
chodices fon female and male students, 25/ and that.these trhaditional biases :

. are neflected in many counseling instruments and materials. 26/ 1t should
"~ abso be noted that the theonies of career dyvelopment on which many ,0f o -
school counseling services and materials are\based are theonies which &

neflect only the experiences of white males. The nelevance of these
theondies 2o any females and to minonity makes- 44 héghly questionable: , 27/

- o Sex-segnegated schools and school ghoupings--Separate schooks for
mafeo’anﬂ‘ﬂeﬁ%?eA, sex-dif ferentiated gnaguﬁzion.nequinemenié (industriak
arnts fon.makes; home economics fon females); and sex difgerentiation in
academic on-classnoom maintenance adsignments alf combine to neinfonrce the
Legitimacy of differential expectations hegarding the noles and abilities
of males and ﬁcm%§§5; ALthough policies of edithen sex segregation on race
segregation are ifRegal, evidence 4 substantial that both forms of
segregation are perpetuated through student inacking practices. Racial-

ethnic minonity males are a.disproportionately high percentage of the students

ennolled in special classes. 28/ At Least one study has demonstirated .
that nacial-ethnic minonity females are tracked into those traditionally:

* femate aneas of vocational education for which anticipated earnings are
Lowest. 29/ : '

o Vocational educatiomn~-Vgcational education pnovideA]a direct Link

between education and the employment sgstem. 0f 136 instnuctional categories

within the nation's vocational education proghams, 71 percent have ewrofl-
ments of at feast 75 percent of, one Sex on the other; almost one-hakf have
egollments oven 90 percent of one sex ox the othen. Femafes predominate
AN those programs providing preparation for Lowen paying vocations. 30/
Agatn, as we just mentioned, there &4 some evidence that minority women are
dispropontionately concentrated in those areas of training for which -
anticipated pay 45 Lowest. -

o Physical educdtion and athiei&c@;-Aﬂthoubh all individuals sh¥luld

~ be encouraged to develop healthy bodies and body images and the commitment

and shills fon thein maintenance, physical education and athletic programs
grom preschool through college operate to minimize the importance of physical
development fon females. . Physical education programs become increasingly

sex differentiated as students progress through school, and athletic
oppontunities fon femgles become more and mone constricted. As the emphasis
upon competition incheases, increasingly greater proportions of male students
ane also shont changed, .31/ - - ,

. ’ ‘ o —.-/\-‘“

" The particdpation oﬂaminonxiy students, particularly Black-males,

Tin athtetics (swonth a special mention. At Least one wuiter has Agggebthd .

that the emphasis upon athtetics fon Black mates may result in the de=enphass .
0f academic penfonmance, which {n tutn may resuwld in navioweu euucurtonal and
caneen oppontunities fon the many Black male athletes who do not succeed in
professional sponts, 32/ '

-

o Extracwuiculan activities--Sex differentiation in academic honors,

.academic and 3ocial organizations, and interest groups 44 prevalent. This

neglects and perpetuates the duak system of expectations and newards apparent
in the mone fonmal educational metivities. Here again, as in other areas,
interactions betweer sex and race differentiation are notrunusual. For
example, it 4 only very recently that we have begun to see minonity women

in evgn the thaditionally female activities such as cheerleading on pep club,
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Rete modeling 67Q powen ful form o eaxning., A8 students percedve
that the propontion of females declines with Ancheasing educational .
tevet and adminis thative neSpOnsLbLLLLYy, they gain saliont Anformation
abewt the notes avaikable to them An the futwre. * Although women com-
prese 83 percent of the elementany school teachens, they are only 46
pereent of all secondary schoo teachers, 13~pencent of all princdpals ,
and 14 pencent oﬂ,aﬁ?_adminiéxnatoab' 33/ The message conveyed to
tetng women by this digtrhibution <8 clLedn. Minonity educatons, fike
fimale educatons, decline in repredentation with progressive adidnis-
{rative Levels, A(Ihoygh this decline is not as severe in deghee as

€3 the decline forn females (fon example, minority pernsons are 13 pen-
cont of all efementary teacherns but onby 7 percent of ald administratons)

s tudents predominate. ALthough this situation may provide positive
nole models fon minonity students, it may also convey to minondity
femates and males the message that thein only future is in segregated
s totutdo ns., ) T : *

"These data duggest that educational programs neglect differential
expectations, cwinicula, and neinfoncements for male and female 8%tu-
dents, and that these expectations and newards are- further differentia-
fed on the basds of nace and ethnicity. Although direct causal nela-
tconships nemain uncnvestigated, it is unlikely that students progress
{through schoot untouched by these powerful and consistent neinfonce-
ments of thaditional nofes™ The very differentiated noles are not
consestent with the changing noles of pales and females of all naclal-
ethnic groups (n oun society and do not accommodate the §uLl nange,of
uptiond needed by students. 11 is clear that schools are neither meet-
(ng the cuwrent needs 0f all ‘females and males non planning fon the
CORLLUANG changes that will Ampact the futuwre Lives of thein students.”

After' completing the lecturette, the fac#litator may pause brief-
1y for participant questions, but she/he should also explain that
participants will have an opportunity to explore some of these areas
in-more detail during the Application Sessions designed for particular
rote groups--counselors, teachers, administrators, etc. N
0. Small group discussions--"Vehvcles

of Nonsexist Sociatization--How )
'Would They Look?" ‘ (15 minutes) -

The fdcilitator should begin the activity by asking participants
to turn to Participant Wogksheet '3 in their materials, which is entit-
led, "Vehicles of Nonsexist Socialization--How Would They Look?" She/
~ he may then.introduce_the activity with comments.such as the following:

. "We would Like nof to move Anto.an exerncise that wilk help us to
explone the founth question we naised eanlion: -

« - ] ’ . . . | . “
'What are the goats fon dmproving the educational preparation of
females and males fon mone effective functioning in their future

C O Pives?! ' ., -

Fon the next few m{nateé, we uill be woaking An smat g gibupb {Q (denti—
- fy what these vehicles 0f sex-nofe. socdali zation might Look. Like 4f

they wene Mee‘oﬂ bias.

. [} .

<28- ' 5+




L4

» .
y

s ”One way to begin thinking about -the goalA 60& Amproving the educa~ .
© tdopak preparation of females and -mdales (and thds, to think about the
~ nationale fon Title 1X), is to thy to envision whax some. of the vehicles

 been designed 2o hekp -you to do rh44

06¢600(a£42a1(on that we juét neviewed--gextbooks, counseling, athletics, -~
ete. -~would Look Like (f they wene free Znum bAaA This xixnd wonkAheeI.haA

[

- "On the 'Vehicles' wonksheex Jou will see E&Ated all-of the vehicles

of sex nole socialization and b&aA in schools that we reviewed. We would - @

‘_.I(bé you to" spend about 15 ménutes now working 4 smakl groups: o List ak .

Ahe *tharacteristics you can of each 06 Zhe veh& as At wouﬁd ook Like

Af At wene Mee from bdas." -

S

The facilitator should then ask part1c1pants to form groups of Six

, ud”'pegsons each and to brainstorm ideas regarding each vehicle. She/he should
‘ : """_ili'.ex

lath that in. brainstorming, participants should come up with as many .

,';i‘1deas as’ possible, without evaluating or. réjecting any..contribution. Tell..

part1c1pants that they will have .approximately 15 minutes to’complete the = = . *
worksheet in their group. Suggest that although a group need complete .
only one worksheet, individual participants may find it useful to note the
group responses on their own sheets for further referehce '

E. Tota] group processing m' "_ (15 m1nutes) "

-

e

. N o ;
',-Aggen—xhe sma]] growrS have spfnt approximately }Kﬁn1nutes in discuss1on, .

. the facilitator should reconvene tlfe total group for processing of. the -

exércise. Approximatety- 10 minuted should be allowed for processing and
summarizing. The leader may find useful ta ask. sueh questions asY - -

- . -

. f . * N
. ° How easy was qt for you to envision these vehicles as bias free? o

~ & Which vehicle d1d you f1nd most 1nterest1n§'io think about and
what character1stacs did you 1dent1fy fov it?

ﬂﬁnch was mo'“

v '11st for 1t?

’”\cult? Why7“ What character1st1cs did you :§A;w,u o
o} ' . -
K

In order to 5unharizeNQbe activity, the leader may wish to refer back

‘to the fourth question asked in establishing the context for Title IX:

what are the goals for improving the educational preparation.of males and .
females? -The fallowing comments might be made as a means of summarizing

the charactéristics identified by participants in the “How Would They Look?"
exerc1se and of answering this question:

* "Iﬂ educafkon 4 to provide equxfy, ALt must pnepaae all Atudenté fon
mwfhwmnﬁwmnomnqby

or 0 pHOV(d(ng both mates and Aemaleb 0f all nacial-ethnic ghoups with
: an.ineremental progham of carevn exploration, fob skills training,
wand genendf preparation fon meaningful participation in the paid
wonk fonce. Both females and mgles mupt be prepared £o include
paid wdnk and caneen devefopmezé as a part of thein Life plans,
They must be equipped to desigl Lifelong caneer development e.fforts

and to view ompioyment as a positiue veh&cﬂe forn growth as well as
a method of economic maintenance.

n29—
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7. @ provdding both femates and males of all nacial-ethnic groups with *
. attitudes, knowledge and skills that .increase thein capability

. fon both independdnt and {nterdependent Living. Ginks need to ™

Learn the shills of independent Living and functioning in the
vaniety of economic, political, social, and psychological noles of
‘adulf, 2ife. Boys must be provided not only with the capabilities
necedsary fon dndependent Lives outside the home, but also the

- capabifities for participating fully in the maintenance of home-

~and famly. o ~ _ . -

) ) ' . ‘ .

o preparing all boys and ginls, men and women with the shifls 0f £Aving
with the nrapidity of social change that our sociely 48 experniencing.
ALL persons must be equipped with the attitudes, skills, and knowl-
edge that facilitate continued Learning and to act upon those
changes which have nelevance forn thein Lives.

_ "1t (8 with Auch'zenenak educational goals <n mind that Title 1X

© requinements may be most effectively understood and ampLemented., Title

IX neflects the assumption—that in our society, educational experiences
which are of value to persons of one sex are of potentially equal value

To persons of the other sex, Implementation 0f Title IX.nequirements is

one step toward the provision of educational services which can function

to phepare all Atudcnﬁ%bgzn the gBtune noles which await them. 1In the
~dessdon Lo fotlow, we BER be exploning these Title IX nequinements in
some detall." ' . :

In éonc]uding this session, the facilitator should -provide any
- housekeeping information which is appropriate to the second Generic
Session--its time, its location, etc.

~ .

y
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Impiementing Title IX and AttainingFSex Equity:
F*WOrRshOp Overview k ‘ '

Participant worksheet A

Impiementing Title IX and Attaining Sex Equity is a workshop designed
isist educators and Tnterested-citizens to gain (or tq increase):

® an understanding of th manifestations and the effects of sex.
discrimination and sex?bias in education

e an understandin§ of the requirements of Title IX and 1ts 1mp1ementing
regulation, and of the steps required to achieve compliance

) §kii]s and capability for the development and implementation of '
policies, programs, and management systems to ensure educational
equity ‘J

“The workshop is based on a fifteen-hour training sequence which is

led into five three-hour workshop sessions. Three of these sessions
alled "Generic Sessions”; they are designed to prov1de general
mation and experiences which are relevant to all participants attending

“orkshop, The other two sessions, called "Application Sessions," are
- ined to provide specialized information and' experiences to -persons of

rent professional roles and to enable participants to apply workshop
‘fences to their -individual professiona] responsibilities. The
nce and titles of the workshop .sessions are outlined below

)

Generic Sess1on One: "The Con&sxt of Title IX"

Generic Session Two: "The Title IX Regulatior and Grievance Process"

Application Sessions'A and B: Two sequential application sessions
focus on the responsibilities and roles of six different groups
- with regard to Title IX compliance and the attainment of sex .
equity in education. Application sessions focus on the fo]lowing
roles and responsibilities. .

.“
v
-

- The Administrator's Role

Session A - "Ensuring Procedural Title IX Compliance:
Establishing a Foundation for Sex Equity"

Session B - "Monitoring Title IX Implementation" ’
- The Teacher's Role |

Session A - "Identifying and 0vercoming Sex Bias 1in C]assroom

ent" _

Marfagemen | . )

Session B - "Identifying and Overcoming Bias ih Insfructional
Materials" 1 : !

1
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The Counselor's

. Session A ~

SessionfB -

Thé Vocatio%a]

Role o= C
B | o |

"1dentifying and;bverbom1ng.BQas/in Counseling
and Counse]ing Programs" ' .

"Identifying and Overcoming Bias in Counseling
Materials" ' ' .

. TN

Educator's ,Role

<@

ession A - "Overcoming Sex Discrimination and Attaining |
Sex. Equity in Vocational Education: The Social/
Educational and Legal Context"

Session B - "Overcoming Sex Discrimination and Attaining

_ - Sex Equity in Vocational Education: Recognizing )
N " and Combating Sex Bias and Planning for Action"
" - The Physical Activity Sbecia]ist's Role N E *
’ ~ Session A - "Achieving Sex Equity in Physical Education

and Athletics: - Legal Requirements and the Need
.o . for Change" . '
Session B - "Achieving Sex Equity in Physical Education
- and Athletics: Analyzing and Planning for Action"

The Community's Role.
Session A - "Building a Knowledge Base for Change™
~ Seéssion B - "Bu?idiﬂg<3kills for Change"  — L

Generic Session Three: "Planning for Change"

The objectivéi for Generic Sesston One include:*

<;\L/ ¢ to provide participants with an opportunity to assess their awaPeness
, of differential treatment of males and females in th¢ir schools and
~ ‘the impact of Title¥X : L -
to provide barticipants'with a review of 'the legal context of Title
. IX, an overview of Federal antidiscrimination laws, and the opportunity
" .to assess their skills in identifying djscrimination\ip schools
to provide participants with an understanding of diffefentia] sex-
role socialization as it is manifested in schogls '

° ES:EyCOUrage participants to identify godls for nonsexist education -
N . R ‘ El ',‘1 .
The objectives for Generic Session Two include: ' S

@ to review with participdnts the reduirements of the regulation to
implement Title IX of the Education Amendments of 1972

] " PY-A
- (g 2)
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o'tp provide participants an opportunity to assess their'dwn understand- .
ings of Title IX requirements by sharing qgestions and answers with
others - . . AR '

LY

o to provide participants with an understanding of the significafce 3

of Title IX grievance procedures as a method: for resolving complaints
¢ Qf sex discrimination and for -monitoring Title IX compliance.

o to provide pakticipants with information regarding. the structural
components or characteristics of an effective grievance procedure:
and an opportunity to evaluate the structure -of several sample

- grievance procedures - .

o to increase participants’ understanding of and skills Yeiated to
their own potential responsibilities for grievance problem solving

. | ] .

o to provide participants an opportunity to increate their skills in
~identifying Fitle IX violations and in formulating corrective or
remedial actions appropriate to these violations through the analysis

of sample Title IX grievances
The objectives for Generic Session Three include:

-0 to provide participants with an overview of some of the necessary
conditions for change related tb Title IX and sex equity in education
and of the types of strategies available fof planning qu implementing
change efforts in these areas - ° , | :

¢ to prowde participants with a framework for diagnosing organizational
., thange nedds related to Title IX and sex equity.and for designing -
action strategies which\onld be appropriate for -meeting these needs
® to provide participants with an‘opportunity to develop preliminary
‘plans for organizational change which could contribute ta the full
implementation of Title IX and achieving sex equity in their districts

o to increase pari1cipants' skills in developing action pﬁograms
related to Titlé IX and sex equity for implementation 1’ thedr own
job functioning b

Although the specific objectives of the Application Sessions vary
according to the group for which the session is designed, all App]icat1on.
Sessions are generally designed to provide participants with.theﬂqpportun1ty
to: o : o

° identify the implications of Title IX for their own job functions

® increase their skills for identifying and alleviating sex discrimination
Vo - and for providing sex equity in their own job functions

® consider aétions which can.be taken in their own job functions to .
ensure Title IX compliance and increase sex equity,in their education
agencies and institutions L :

PW-A
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IMPLEMENTING TITLE IX AND ATTAINING SEX EOUITY--
AN INTRODUCTORY ASSESSMENT : e

Think about the pol1c1es, practices and programs of the education
gency or institution in wh1ch you work and the behav1or of staff members.

d emp]oyees

e

1. %1st as many examp]es as you can 1dent1f
nity of treatment of fema?e and: male students an

Y . *

2

2. What efforts have been taken to eh1m1nate sex d1fferent1at1on and

“increase sex equity in opportun1ty or treatment of students and emp]oyeef?

L .

»
=
———

y of differential opportu- :




-
L]

' ' 3. What, in ygwr opinion, has been the significance or contribution

of Title IX in eliminating differential opportunities and treatment of
female and male students? 0f female and male employees?

[
“oge -

‘\ <
. . ’

4. What, in your opinibn, are-the steps which should be taken in the
future to facilitate Title IX implementation and. the achievement of sex
equity-in your school/institution? :

\
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! : ) IDENTIFYING DISCRIMINATION-—CASE EXAMPLE‘\

_— Participant worksheet 2
Please read through each of the examp1es provided below to determine the
possible areas of discrimination or probable violations of Federal laws and
regu]at1ons Make a note of ‘the Federal 1aw(s) yougbe11eve‘é¥e re]evant to
» each example in the space provided. :

. Backgroqnd'lnformation

School District No. 41 is responsible for ‘the elementary- secondary educa-
_ tion of 7,200 students who attend eighteen elementary schools, six junior Y
“ high- schoo1s, two high schools, and two vocational schools. The student popu-\
Tation includes 1,600 Black students, 418 Spanish-speakfng students, 23 Asian’
¥  students, and 16 Nht1ve American students The District employs 280 class-
room teachers, counselors, and paraprofess1ona1 personnel. Eighty-two per-
cent of the elementary school staff and 48 percent ‘of the secondary school
staff ts female. There are four minority teachers and 12 minority parapro-
feSS1ona\ staff members in the District.

The oentra] adm1n1strat1ve staff is headed by a team of six males, none
of whom is a member of a racial or ethnic minority group. None of the prin-'
cipals in the District is minority or female, but twd m1nor/;y males have
recently been promoted to assistant pr1nc1pa1 positions and-one female has
been included-4n aqyadm1n1strative internship program provided by the District.

N
!
\

Example 1 : L - e :

Ms. Chin, a counselor in one of District 41's secondary schools, has been
employed by the District for the past eight years. As a classroom teacher she
compiled an outstanding performance record. She completed a master's degree . F
~in the field of counseling and has cons1stent1y'rece1ved outstanding ratings
for her job performance as a counselor. 'Recently she has completed a $econd
master's degree, this one in the field of school administration, and obtained
. the state credential for an administrative position.

This year Ms. Chin app11ed for the position of assistant principal at
East High Schoo] A male-.guidance counselor and a male physjcal education
teacher also applied for the position. Neither of the men had been employed
by the District for'more than three years and neither had completed the re- .
quirements for the administrative credential. The physical education teacher,
a white male, was selected for the job. When Ms. Chin asked for an explana-
tion of the reason for the selection, the personne] office refused to provide
a written or oral explanation.

. Relevank law(s):
.'Examp1e 2 ’ | . s
Mr. Jones, a Black ﬁ&*e,'received his B.A. degree in special education -
from the State University Tast-June. He completed his student teaching in

District 41 and received an outstanding evaluation and recommengation. As a
result of his interest in the community, he applied for the spe ial education

‘: o -2 = o




pasition in Elmwood Elemeritary School. A 'white male who had just coﬁpleted ,  i
a B.A. degree was hired for the position even though he had no prior teach-
ng experience or credentigl in special education, ' ’ |

T ’ . 2

- ReTgQant Taw(s): . - ' ",' Lo . o

Example 3 ° . L ’

. ’ . .
Two vocational high schools are operated by the District. Boys. are
- currently admitted to Jefferson Vocational High and girls to Washington
Vocational High. Jefferson provides courses in printing, computer science
-and electronics which’are not provided to students at Washington Vagational,
High School. A number of female students indicated their desire to study in
" 'those fields not provided at Washington Vocational High School. Under
pressures, the District permitted a few girls to enroll in courses at Jeffer-
son, but only when there was not-a full enrollment of boys. '
d - '
Relevant law(s): =~ . . _ .

Example 4 X
L ~ | /

East High School ‘provides a variety of academic and extracurricular
activities «for its 1,200 students. In the wake of the 1972 desegregation
order, more than 500 Black students from West High School, which has been
attended primarily by Black students, were reassigned to East High S$chool.
All Black students are automatically assigned to one semester of remedial
English and must demonstrate proficiency in English before they may enroll
in other English ceurses. “There is no equivaTent requirement for non-Black
students. t,

Re]evagt/ﬁaw(s):' - -
o S

Example 5 . o _ _ ) ).
< . . - ] . i . - ,
‘Barbara, a tenth grade student, g; pregnant. According to Séhool Dis- -
trigt policy, she must be excluded from regular classes and extracurricular |,
‘activities as soon as her condition is obvious to others. Although special
classes for pregnant students are provided, Barbara" does, not wish to attend
"these classes. t - ‘ -

¢ B ) [

Relevant law(s): . “% . .

Example 6 | I ‘

Vocational education courses offered in Dfstrict 41's non-vocational
iiigh schools provide training and work experience in accounting, typing, . .
shorthand, typesetting, mechanical drawing, and clerical sales which enable
students to move into business and~industrial positions upon graduation from
high school. A work-study program is included, and many sjudents work part
of thg school day in positions similar to those”which they plan to enter
following high, school. Although both girls and boys are participating in, -
all of th@*cTEgses, the District maintains separate referral lists for boys
and girls because some of the participating employers have stated that they
~Wi11 not accept either boys or girls for pairticular types of jobs. The same

. ’ , A ,

o | | PH-2 -
! ‘ -, (page 2) Y
Y




L

\

v Relevdnt 1aw( )i \ Lo O . - 2

';fExamp1é 7.

‘ . . -.~._'.‘ Ve . : { ' - v
L ' : Y I . .
separate 1ists are matnt&fned for‘postgraduation referra] purposes, and the
D1str1ct re frs boys and gir]s acqprding to the emp]oyer S preference

)

/

W »

' “Ms. Margtin, an experienced social studies "teachgr with an outstanding
record of performance, has recently moved tor the area included in District
41. She is interested in obtaining a position teaching social studies at

" the Juh1or high school or senior high school level. She obtained an inter-

view with-a member of the District personnel office and explained her interest
in, securing a poSition in the area of social studies. The interviewer re-
viewae her record and recommendations and commented on them favorably. The

. inteMiewer indicated, however, .that h2 was sorry that it would'not be
possible to offer her a position in the area of social studies since the -
social. studies posit1on open required theacher who could also serve as
coach for boys" basketba]] - . Sty

1

Relevant 1aw( s):

 Example 8,

Ms. Ramirez has taught for seven years. at one of the elementary schools

'f'within School» District. 417, She is expecting a child in six months. The

"District po11cy requirg§ that pregnant women must stop teaching at least

five months prior to the" expected birth date.. Ms. Ramirez is currently '
support1ng her husband's.completion of medical school. All her efforts to -
convince the school administ ation that she is medically able to complete
_the school year have failed.| Her physician has adl1sed tHe District that
- she is med1caW1y able to cont1nue but W1thout rﬂi 1ts
Relevant 1aw( )i, C I ‘/ ] :
. ' v‘\ n 4 \ S
Examp]e %¢ . - , ‘« o .
duan1ta is a Junior at Wést H1gh School. She is. an exce]]ent swimmer
'and would 1ike to swim competitively. She spoke "to the coach of the vars1ty -

LA

- “swim team about her interest-and mentioned that her most recént time in the
300-meter medley was.better than the times of three team members in the meet -

the week before. The coach said that aJthough her timg sounded good, Dis-
trict policy would not permit her.to try out for the team becausé it Timits
"membership to boys ondy. West High School offers vo]]eyba]] and softball .
qﬁ’eams for girls and Football, basketba]ﬂ hockey swimming, tennis, and
aseball for boys, ' .

Relevant 1?}(%); ' : _ ;" . ¥ | o '

[
v )

Examp]e 10

Seventh- grade students in School District 41 have comp]eted severals
“vocational interest invéntories to determjne the generalydirection:of their
vocational interests. Each student is proviﬁed a report Of resul tamdidicating

* how his/her scores compare with those of other students of ghetsal who

. m,compleiﬁ;i the.test. The report provided to female student®is based upon a

. V Pw-z . ’ . .
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~ Tsting of such occupations as secretary, clerk, teacher, nurse, dental.tech-~
nician and other sex-stereotyped occupations. Similarly, the report

- provided to male students rates thetr interests in such vocations as auto ‘.
mechanics, law, medicine, engineering, and other sex-stereotyped occupations. .

N B . [S

. ' *_ Relevant 1aw(s)I:

A
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; VEHICLES OF NONSEXIST SOCIALIZATION -~ . «. W
N - - HOW WOULD THEY LQOK? ey e e
. ¢ ) “~ IR ‘ O .\\‘ . \_\:‘\
Participant WOrksheet 3 f\._ . \-;‘ «c“i'ghjsz'ﬁ“;
- >'~\ " . 0y :‘.. . \ \‘ O .

-~ Listed below are some of the véhig:es of sex-role socjalization in-schoots-- = °
the vehicles in which sex bias is frequently manifest. Under each, ¥fst as - = ° e
many characteristics as you can think of the vehicle as it would look if it - AN
were nonsexist, or reflected sex equity. Where you can,'list characteristics: -

that you think would exist if the vehicle were also nonragist, or reflected ~
. racial-ethnic equity. ' . "

Textbooks and instructional materials - 3 -
(ExampTe: A nonsexist/nonracist book would show males and females of various .
racial-ethnic groups in an equal frequency and-diversity of.career roles.)

v | >

-

N - »

»/ g \ | |
Sextsegre ated -schools and school groupings 0 h

) [}

v

Vocqtional education . N .
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3 " . ”
Extracurricular activities . .

v,

~
-

Sex-stereotyped assignments of ro]es'in the education profession.:
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~ Amerdments .

JIDENTIFYING DISCRIMINATION--ANALYSES OF' CASE EXAMPLES
| (For Participant Worksheet 2)

Appendix A

Ty

Example 1 ' " . s

¥

_‘T1t1e VII of the Civil Rights Act and Title IX¥of the 1972 Education

_ ' ’
Although additional data would be needed to ascertain that Ms. Chin's

nonpromotion to an administrative position was discriminatory, the evidence

provided would suggest a general pattern of nonpromotion of women and a
specific lack of consideration of Ms. Chin's credentials. Discrimination
through nonpromotion of qualified women to administrative positions is pro-
hibited by Title VII of the C1v11}£1ghts Act and Title IX of the 1972 '

Education Amendments. o7
Example 2

~Titles VI and Oﬁl of the Civil Rights Act:
carried out without discrimination on the basis of race, color, religion,

national origin, or sex. In this instance, the,fact that a Black male with
relevant qualifications for the position was rejected in favor of a white man

Title VII agreeﬁg:hat selection and hiring of emp]dyees must be

without the special education credential would suggest the possibility of

distriminatory practices:’ Title VI would also apply to the extent that em-
ployment discrimination affects the beneficiaries of the program, in this
case, students. B ' .

Iy -

Example 3
Title IX of the 1972 Edu%ption Amendments :

{ . '
‘The Title IX regulation prohibits the provision of differential pro-
grams on the basis of sex. Atcording to the regulation, vocational schools

operated by local educat1on$agenc1es may not be segregated on the basis of
sex. ' f

' . | o
Example 4 _ i <3?
| o | “
-Title VI of the Civil Rlights Act: ' .

The assignment of studehtg to courses or imposition, of tést1ng or a
evaluation requirements upon students on the basis of thbir race is discrim-

. {imatory and in violation of Title VI. Black students may not be required

to enrpll in courses or to meet performance requirements if such @nroliment
or performance is not requived o \zther students. . -

Example 5 ° . \
Title IX of the 197&1E30cat1onkAmendments:

‘No student'may be compekled to attend a special’program on the basis of
pregnancy or related conditidns. Furthermore, a pregnant student must be
permitted to cortinue in her regular classes and activities un13;s there are




L™
\‘ -' .. . 4‘,‘ ,

me | contraindications of such participants. Certification of medical
capa ty for continued participation in regular classes and activities
may be required of pregnant students only when it 1 also.required of

students for other fo~ - of temporary disability. - '

. PR
. [

Example 6 ) -~ ’

~ Title IX of the 1972 Education Amendments and Title VII of the Civil

Rights Act: . ‘ f

Although schools may provide referral services for employers, they are
prohibited frem maintaining seg-segregated 1ists.  Maintenance of such
l1ists for work-study purposes would be in violation of Title IX; mainte-
nance of such lists for postgraduation referral would be in violation of
Title IX and of Title.VII of the Civil Rights Act.

. Example 7

Title IX of the 1972 Education Amendments and Title VII of the Civil
Rights Act: ' :

. The 1inking o job qualifications that would result in a disparate
impact on the employment opportunities of members of one sex is prohibited
by Title IX and Title VII. Capability to provide social studies instruction
must be the relevant qualification to be examined when hiring for a social
studies position. Qualifications, requirements, or criteria used for em-
-ployee selection may not place a disparate burden on one sex unless.such
qualifications or criteria have been demonstrated to be valid predictors
of success in the particular job under consideration and alternative cri-

‘teria are not available.
Example 8 )

Title IX of the 1972 Education Amendments and Title .VII of the Civil
Rights Act:

-

The . Title IX regulation states that pregnant employees may not .be forced
.to Teave their positions at an arbitrary date established by administrative
policy. The determination of the time at which a pregnant woman may be un-
able to continue professional duties must be made on the basis of medical
consultation between a wolan and her physician. Title I1X and related case
law require that pregnancy and medically related conditions be treated as /
other forms of temporary disability. S -

e

Example 9 ' “ e
Title IX of the 1‘972‘Education Amenqunts: _ " ‘ b

According to the Title IX regulation, when overall competitive sjorts
opportunities have been denied or Tymited for members of one sex, medggrs of
-that sex must be permitted to- try ofit for teams provided only on'a segsegated
La'is for members of the other.sex when such teams do not involve contact -

/
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sports. Thus; a female must be permitted to try out and be admitted to
the male swim team if she can meet the objective standards established
for participation and team membership. o o

Example 110

Title IX of the 1972 Education Amendments:

\

v

Sex discrimination in the use of counseling instruments and the pro-
vision of counseling services is prohibited by the Title IX regulation.

only if boys and girls are provided with repotts of their|scores according
to both sets of norms. 'Schools may not use tests or other materials for
evaluating or cqunseling students which cover different occupational or
interest areas unless their use is shown to be essential to the elimination

* Provision of test results based on sex-differentiated norIs is permitted

“of sex bias. Care must also be taken to ensure that students understand ‘
the meaning of such tests and are provided opportunities for clarification.
Institytions using sex-differentiated instruments must be able to demon-

trate that alternative instruments which do not so differentiate are un-
available and that the instruments are used in a nondiscriminatory fashion.
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