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NV . ABSTRACT
-ways to'fmproveiEducation in Desegregated S¢hools' (NifDS) purpose has
been to deveiop an-information base about successful desegregation/integra-

tion strategies'for use in developtng a set of models and guida]ines for use ‘

by schools in planning staff development activitias WIEDS deveioped its

m_m__substantiai data. base by_“_(i) reviewing. desegregation 1iterature. (2)

_analyzing the U. S, Commission on Civil Rights Desegregation Case Studies
and the Nationa] Institute of Education.. Desegregated Schools Ethnographies,
(3) surveying 148 central office administrators and Genera] Assistance Center
persormel, (4) interviewing 193 administrators, teachers,lstudents, and
parents and other conmunity representatives, and (5) studying selected SEDL
region schools' staff deve]opment/inservicé educatioﬁ (SD/IE) programs. This

is a report on WIEDS' activities to accomp]ish the interviews and the ana]ysis

P
REp:

of the SO/1E programs. Included are findings, conc]usions, and recommendations.

/ The data included in this report indicate important desegregated- re]ated

needs and ways to meet thdse needs, The need areas include: (1) cuitura]
awareness, (2) human relations, (3) curriculum integration, (4) pupil self-
concept, motivation, and’ discipline, (5) dropouts/expu]sions/suspensions,

~ (6) teaching methods and learning styles, (7)Tparenta1 invoivement, (8) re-

segregregation, (9) segregation within the classroom and extracurricutar:

7

activities (10) the re]ationship between biiingua] education and desegregation, °

and (11) effective SD/IE. ,§trategies to meet these needs are‘grouped and
anaiyzed under eight goal areas: (1) desegregation of facu]ty/staff and
students, (2) parent/commuﬁity involvement and/or communication, (3) preven-
tion/resolution of crises, $4) muiticu]tura] perspective in education, (5)

compensatory education, (6) positive race relations, (7) administrative, pro-

. iv

Y.



cedures to falﬁ]itate desegregat1on/integration. and (8) SD/iE |
NIEDS staff believe that these strategies can be most effect1951y
1mp1emented and, thereby. the above needs most effectively met 1n those
school districts with an effect1ve SD/IE program- NIEDS FYs '80 and ‘g1’
' objectives are to design and produce guidelines and mode]s for staff »
_ ddVe]opment in desegregated/desegregqting schools and.state and regional
desegregation agencies, s0 they may ‘be more effective in* he]ping to- 1mprove'

education 1n desegregated schools. s .

S
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A Overv1ew ahd Major Goal. 31,‘

| ln 197B-Project NIEDS adopted the fol!ow1ng,as fts Jong range
goa] - P ' “ ' o . e ’ .. . {» . . ;4

ii;~7 “\ '.To establish.a regional base of 1nformation concerning _ \

s \wr - successful strategies and the remaining need are3s in . \\\k~)

'-desegregated’ scliodly as- tdentified-by students, cots- - o oo e

munity persons (parents included),” teachers, princ1pals, S

and selecdted:central office personnel, in order to B

conceptualize and sproduce a set of inservice training/

staff development’ guide11nes and models., |

In qts Phase 1 11terature review and its Phase Il analyses of the
Commfssion on Civi] nghts case studies and the NIE desegregation ethnogra—
phies, the.wIEDS Project-reported numerous desegregetion needs and strate-

" gies as founq }n,more'than 500 books, articles, research documents, repe;ts,
“and pasition papers.  Project NIEDS! Phase II end 111 deve]oped more’
information related specifica]]y to schools in-its region, in a questionnaire
survey returned by /140 central administrators, and 193 interviews of centra]
and bu11\¥ng admin#etrators, teachers, students._and parents end other com-
munity representatives. During these three nhases HIED§ developed its date
Baée of information on: (a) strategies successful in improving race rela-
tians and prohoting a schoo]'atmosphere where ‘a1l children can 1eérn.and (b)

L remaining needs. Also in Phase III, the project developed criteria for

evaluating staff development/inservice education (SD/IE),programs.
. ' ‘ | “ ¢
B. Statement of Objectives.

.During the twelve month period (12/1/78- 11/30/79) the stated objectives

of Project WIEDS have been: ~

12-1. To conduct an expanded number of selected interviews with

students, community persons, teachers, and principals in
SEDL region desegregated schools concerning the 1dent1f1—

10,



12~2.
¥2-3.

12-4.

12-5.

\

Summary Literature Review

: staff deve

iy

‘
A ]

: ;éatiop~$f-(a) suectgsful strategies with covrespondin
"demographic charac

ristic; and (b) remaining areas g-need

To ana1yze and synthesize 1nterv1¢w\f1nd1ngs as prnparation
for spact xing the conceptualization of 1nsorv1ce/train1ng/
opment guide11nes and models desian.

To conduct An- depth ana]yses of selected school desegrﬁth1on.
inservice tra%ning/ntaff deve1opment programs in the SE
regton. ~

To prepare 2 preliminary set af plans,’ based on suFVey and

__interview findings, for conceptualizing, developing, testing,
.and refining desegregated school 1nsqrv1ce training/staff

development gu1de11nes and models.

To disseminate ddcuments which describe survey and 1nterview
findings and igplications for developing more effective
desegregated 001 1nserv1ce training/staff deve]opment oL
guidelines dels.

\

Since 1960 there has been a growing pool of empifica] research availa-

ble on the corrélation between the beha?ior and‘att1tudes of teachers and

. the attitudes and academic performance of pupils (Gage, 1963; Washington,

1968; Purkey, 1970; Banks, 1970; Krantz, 1970; Banks and Grambs, 1972;

Noar, 1972; and Good and Brophy, 1973). Resu]ts;:f 1nvest1§at1ons using

- new sophisticated and reliable data collection tools yield rather con-

vincing data that teacher behavior strongly affects pupil behavior and has

especially 1T?ortant implications for minority children (Amidon and Hough'

1967; Brophy and Good\ 1969; Bonjean, et al., 1967; Gay, 1975)

U. S. Social Science 11terature documents the majority view of ®he

culturally different as cu]tura]?y 1nferior, fntellectually and socially

!(Kane, 1970 and Stent, Hazard, and Riv]in, 1973) Four studies 1in this

decade were carried out in the sOuthwestern United States--the U. S. Civi]

Rights Commission, Toward Quality Education for Mexican Americans (1974),

and Barnes (1973), Gay (1974), and Mangold (1974) on black, and white

teachers with black and white pupils. White students receive more praise,

2

c | 1]
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... encouragement, and opportunities for substantive interaction with

teachers, while teacher contacts with black;' dents are mostly Pf060dufil. L -

negativé. and disciplinary. The results of the' four southwedtern studies
are consistent with sach other ard with more recent ones, such as that on
reading and‘mathematics instructional ﬁracticcs,.cbmp1etcd by the Naiion;i
Advisory Council on Equaiity of Educational Opportunity in 1978 (see also

Ainsworth, 1969; Benitez, 1973).' Although perhgps there are too few.dpta

- X

bné of the major determinants of teachers' attiﬁudes and behavior to their
students; that teachers, 1nc1ud1ng,m1nor1ty teaﬁbers. expect less of |

) . . \ . [N
minority students and give them fewer opportunities and less encouragement

. . »
and positive feedback, and that thete conditions are a major determinant of

_quality of education, and that’many m1n0r3ty.ch11dren are,being denied:

equal opportun}ty'for quality edué&f?ﬁn.a‘ f - _ ‘ 44’;

From othes recent studies, 1t may be cothuQédkthqt in ‘an eifect{gg?):i-i
desegregated setting: (1) academit’ achievement rjseslfor-the minérf?y "
children while relatively advant;ged maJority.chtld}en continue to-]earﬁ
at the same rate, (2) minority children gain a more ;iositi( self-concept

and a more rea]{sﬁic congeption of "their vocational and educational future

" than under segregation, and (3) positive racial attitudes by black and

whité studeﬁts develop as they attend school togéther (Weinberg, 1977a;
1977b). | :
The schools thUs'play a key role in the socialization of pupils and
in determining the future of American society, either perpetuat]ng racial
unrest and imbalance or providing an eduéationa] sgtting tﬁat promotes

racial understanding and harmony (De]]a-Dora-and.Houée. 1974). After sum-

marizing 120 sthdies of school desegregation which she analyzed for outcomes.

N

-

-~



| to children, St. John 61975) conc]uded that further 1nvestigation of the
general question--"Does desegregation benefjt chi]dron?“--wou]d seem &
waste of resources.-e"The: pressing neod now 1: to di;cover the sch001
conditions under which the benefits of miXed schoo}’ng are maximized gnd i
its hardships minimized.® = .' | B ' ‘ | |
Ddeng the 1978'5 a number'ofvprofessiona1 educator organizations

N
‘also realized a pressing need to change sch001 conditions (e g., the

wmnmerican Association of Co]]eges for Te&cher Education (AACTE). the n_“,_;mm_“_m

'Association for Supervision and “Curriculum Deve1opment,;the National

Education Assdciation, the National'Council of'Teachers of Mathematics,

'“‘-,che~Modern Language Association, and the Nationa1 Counci] of Social Sciences.

as well as others) they pub]ic]y relected the me]ting pot concept and
" endorsed mu]ticu]tura] education -in schools and col]eges G@ACTE 1976).
o 4 In Educatﬁng a Profession (1976), Howsam, gt_al, reminded pub]ic‘

- schools of a 1ega1 stricture against conferring "benefits on one group whi]e
withholding them from,another," but the authors recognized that "teachers -
are not prepared either persona]]y or professiona]iy for such service:..

. a11 teachers need professional preparation for this ro]e " (Emphasis the

authors'.)

AACTE surveys in.1977 indicate that at 1east twenty states pSSSed “
legislation endorsing mu]ticuitural education or even requiring some measure
of it for teacher certification, and many higher education agencies'
developed, or had %orced upon them, B]ack Studies, Mexican American Studies.
Native American Studies, Asian American Studies, or minority studies programs
of one kind or another, Nevertheless, the results were disappointing.

.There were exceptions, but on manchampuses the minority studies programs’
were "ghettoized" and had 1itt1e if any impact on teacher education programs

(Banks, 1975b Eko, 1973 Gibbs, 1974, Katz, 1973 Sanchez, 1972; West, 1974).

-~
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MU1£1Cu1tura1 courses offered in téaéher-tra1n1ng curricula were
frequentIy elective and prospoctiva teachers received little encouragemont ‘
to enroll 1n such (Katz, 1973 Sullivan, 1974; West, 1974; Rivi4n a\y o \
- Gold, 1975; Arqiniega. ]975. Smith, 1969 Garcia, 1974; Hi]]iard 1974.~ B
Hunter, 1974; AACTE, 1976; Baptiste, 1977; Braun, 1977).

This makes effective 1nsery1ce eduégt#bn.a]] the more critical. As

~ John Aragon (1973) put 1t:

are .qxtant 1f we don't know what the cu]turaI differences
are. ¥ Therein lies our dilemma. We can't,teach what we
don't know. The deficiéncy thus is in the professional,
-not the.client.

The "deficit probiem" is more one of culturally deficient éducators..r;thér
than culturally deprived children. In response to such deffciencies.'

multi-cultural.education requires the training of teachers to recognize gnd
- capitalize on the existence of ethnic diversity for énrich\ng the teach1n§ .
of youth. Until 511 new teachers %rom schools of education are trained !

q
this way. it can only be done through inservice training.

P :

Desegregation literature is replete with studies, reports, and monqr |
graphs 1ndicat1ng the need for effective mu]ticu]tura] inservice education
(e.g., Banks, 1973, 1975a, 1975b; Castenada, et al., 1!54 (hmstein et’
gl,,i]QZﬁ; Dillon, 1976; Braun, 1977; Jones, King, et al., 1977; Phillips,
1978, Rodriguez, 1978, and Biackwell, 1978; Grant, 1979).

In'order‘to provide equal educational oppdrtunity there has to be
effective sfaff inservice programs to prevent negative classroom
experiences which reinforce stereotypes and prejudices, to remedy teachers'
Yack of knowledge concerning student cultural backgrounds, provide class-

" room atmospheres which encourage interracial friendship and understanding, -

. "and to teath children to be ethnically literate.
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D. Statement of Major Res“ch Questions »

~

fhd objectives of Projoct.HIEDS generate snéq}il fiseanéh questions..

('Somé of these are presented below as an indication of the data sought as

. i

a basis for preparing SD/IE models and guidelines. ; ‘
1. -What are -the strategies which have bzén {dentified by central
. office personnel, principals, students, teachers, and com-
) munity persons as being successful fn desegregated schools?
2. What ave the similarities and diffarences among (central office
- ‘ﬁersonnel. students, etc.) strategy descriptiohs {dentified as
””m"'5V1ﬂ@‘ﬁ@éthUEE§§§TUT"1n_déSEg¥i98tqd“Sth_',3?““m““”""“f"“i“”““‘”‘“‘““‘“j

3. How do the descriptions of 1dent1fieﬁ sqcféésfuﬁ strategies -
differ among states in the SEDL region with respect to students,
teachers, etc.? ' S

* 4. What are the strategies which have been identified as bLing ‘
b successful in the U. S. Commission on Civil Rights (USCCR)
, Desegregation Case Studies?

5. How do the successfullydescribed strategies, identified from
OSCCR Case Studies, differ among the case studies -analyzed?
A

6. What are the remaining need areas in school desegregation as .
”1q§nt1f1edupyfcommun1ty persons, students, etg.?

7. How are the identified remaining need areas 1hldesegregated
schools similar and/or different among teachers, principals, etc.?

8. What are the similarities and differences concerning desegregated
' schools among the SEDL region states with respect to areas of
remaining needs? 7

+

9. What are the implication trends that can be drawn from the survey
and interview findings to effectively deal with the remaining areas
of need in desegregated schools?

10. What are 8ﬁe specific content areas, as drawn from the survey
and interView findings,.which shauld form the basis of inservice
training/staff development guidelines and models to improve

education in desegregated schools?
/

11. What are the key components of selected school desegregation
inservice/staff development programs in the SEDL region? .

¢

12. How are the compohents of these se]ectéd inservice/staff de-
velopment programs alike? Different? | e

13. Which components of these selected inservice/staff development

! programs have been identified as most successful by teachers,
principals, students, tentral office personnel?
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(Added 6/29/78) o

14. "How do tha {dentified succassfui Strategies compare with the - | S
identified needs”

\

15. What works under wnat‘conditionsu and why? | . .
Definition of Tarms o R L

1. Bilinqual Education (as distinct from~foreign ianguage programs) -

‘a program nherein non-English, speakers are taught in theit native

wwtongue»and"alsomreeaive—instruetioniin~Engiish—as¥wo%11¥usuaJJy_at - e
the K-5 grade 1eve1a | | |

2. Certified Personnel - LEA emp]oyees whose duties require professional

certification by a state agency, usually an SEA. Included among
A ~__:. &
these are administrators, teachers, counselors,.librarians, coaches,

" etc. ™ I - ' f& |
3. Culture - the totality of socially transmitted behavior patterns,
including: tanguage, sacial custons'(as family organization), ethics

and values (including religion), diet, and costume/dress. -

4. Desegregation - is‘the ending of segregation, the bringing together of

previously segregated groups.

5. Environment - physica] facilities and psycho]ogical atmosphere wherein

SD/IE programs are implemented. Included are such physica] factors as
A

]ighting, venti]ation. temperature, and other such considerations of

omfort of participants (e.g., a 1arge‘auditorium on a university

campus or in a local school library setting), as well as psythological

factors as respect trust, and openness, which facilitate re- examination

of each participant S own values, attitudes, and behaiior and which

reduces the threat posed by new ideas and practices. | e

’

6. Ethnic group - a group with a common culture (see above); not Synonomous

with race (see below).
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.7. Evaluation - the maJor component of the SD/ E program that triel to '

| determine offoctivcness, outcomes. find}pés. and 1mpact of tho SD/IE

‘program through tha use of eva!uat1on 'nstrumonts. forms, and/or trafned ™

“358. -F gbggk - 1nfonmation to SD/IE pl nners, {mplomcntors. and/or | :
b ,‘eva1uat05§ from participants abi
they have undergone and/or atyempted: to apply ';f_' : ,7“ ' -x;‘

“éf',?: 9. Integration --the s1tuat1on
to interact cooperatixf1y on-a basis of equal statui anq/trust as
. they know, understand. and respect each other‘s culture and contribu-

' ’ tionSn - ' ' ¢ VS

10. LeaderLConsuitantjPresentor - indiVvidug] who faci"]'i-t"lates an SD/IE
activity may be from within or from_odtside the LEA offering the
cactivity. /r '

1. Multicu]tura] Education - education which 1ps to provide equal

educationa] opporfﬂhtty. promote rac1a1 harmony. and.: prepare pup1ﬂs .
- for happier, more‘productiye 1ives 1n the cu]tura]]y p]ura]istic

U. S. society by providing culturally p]ura]istic content and

approaehes throughout school*programs. | '

12. Non- cert1f1ed Personnel - LEA employees whose duties do not require .

t‘professional certification, but who frequently deal ditectly with
students and/or parents and have an important role in the educational
processes and in establishing anp maintaining a schoéo] environment
‘conductve to effective human/race relations and academic achievement
Inc]udep among-these are secretaries, aides, food service personne],

o , : \
custodidk personnel, bus drivers, etc.




LG
13. Participants - persons attending SD/IE activities, be they certified

or non-ch%gif1qd personne], - students, parents, or othar community

mnmbersf or whomever. ¢

» o

Y

"( 14.. Personnal - emp1oynes of the school district.
15. Race - a.more or Yess distinct humah pppulation group dist1ngu1shed

{ \

" by genetically transmitted physical character1stics.
. :33 SDAIE Plan - pre]iminary SD/1E progrim or a program not yet being

17. SD/IE begram\“ip an educational context, a “program“'cpnsists of

all the instructional materials, personnel, facilities, educational
processes and related factors and resources used in achiaving

épecified-goals and objectives. - A SD/IE program relates to the

professional development of school personnel. Y

'
F. Scope of Work Revisions and Other NIE Recommenddtiong.
" Subsequent to the WIEDS prqposa] of 6/5/78, NIE and SEDL personnel
entered\into negotiations which p:ngced a change 1p.NIEDS‘ research.
questions relevant to fhis report. These are numbers 14 and 15 of the
Statement bf Major Research Questions already mentioned.

Furthér, as indicated Qy SEDL, when ihe.opportunity became avaiisble;
a qualified Mexican American professional was added to the proj?ct team,
as a Research Assistant, in Janua;y, 1979. ‘

Criteria were developed by WIEDS for use in analyzing SD/IE plans

and programs. These are reflected in the "Techniques Used for Gathering

and Analyzing Data" in Sectidh II following.

‘“;‘fmmimp]emented “(seeSD/1E Prcqrpm).- _””_"“f“"_m"_"”—““_"_““”“"“*_”“f_—;"“;:"‘““
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11, PROCEDURES/METHODOLOGY DESCRIPTION OF
HOW OBJECTIVES WERE UNDERTAKEN

A, Subjects/sttes. - T - /
2. Interviews. | o ' - .
- ?roject NIEDS)@onducted 193 interviews within the six—state
;j""““ﬁv4““mf;—méEbt“regionr~“The ----- 1ocaimschoo}*distrfcfs"includedmthe“foiiqwingr“"“““m—~~"“_—*

Little Rock, Arkansas Sahnta Fe, New Mexico
Lafayette, Louisiana Muskogee, Oklahoma
- Meridian, Mississfppi  Lubbock, Texas
. | The interviewees included Céktra] office administr&tors. principals,  °
teachers, séhdents, parents, and other community'represéntatives. More
" demographic data on thq[interviéw sités 1§_1n III Findings and out-
‘comes, which includes conditions when desegregation was beﬁﬁn. |
2. SD/IE P]an;/Programs. |
‘ To acc&hp]ish iject1ve 12-3 (SD analysis), the following cfiteria
for site selection were esta@??shed:‘ i
. . 1) Willingness to pértiéipate in effort.

4 2) Have SD/1IE plan or program (including documents which can be
examined). : ‘ :

. 3) Desegregation Stafus'(staff/student). |
4) Student-ethnicit& (Hispanic, Black, Anglb, American Indian).
5) Number of years involved with desegregation. |
6) Have SD/IE persog in leadership role. | \\\\\ RS
7) " Feasibility of telephdne interview vs. site visit. |
‘8) Recdnmendations of TEA, GACs in .region, SEDL Board of

Directors, and SEDL Advisory Committee members, etc. - ' -

’
9) Proximity to Austin.

10) Student population (and urban, rural, suburban).




' .and after that are general Demographj_q Data of the twelve SD/IE_ _gites

v . ) .
. . ] v . ) .
[ N . . ) N \‘ -.1 t
L]
.

Considering this criteria, ;e]ephdnc_ interviews with LEA
contacts md do uments sent by the 39 potential sites, WIEDS staff
selacted twolve /IE plans/programs for analysis. In order to

prevent any possible embarrassment from public critiquas’ of the |

programs, the spec‘lfic programs/plans ire not fdentified by LEA

nm’nes. Fo]]owing is a list of those agnew to participate,

)

»

21) .
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'AGREED TO COOPERATE IN WIEDS' EVALUATION OF
: SD/IE PLANS OR PROGRAMS

Alamo Heights, TéXg: - . Little Rack, Arkansas ‘

Aldine, Texas ' - Lub®bck,. Texas
Alief, Texas ° N _ k\ Luling, Texas
Ardmore, Oklahoma I L Hanor,_fexag"

'__—’_;""_""_ Bf‘1a?— _PatCh_Chi'] dm"’s 'Cen/fgr';;" Texaé' ._"""'\'Mar*on,__Texa;"""""'g__.'fl:"i"__"': '_‘_ T T | e
Corpus Christi, Texas | Meridian, Missis;%bpf
Coupland, Texas }hidland. Texas
Dallas, Texas . Muskogee, Oklahoma
E1gin, Texas | . ‘. Navarro, Texas

~  Florence, Texas " Nixon, Texas
Fort Worth, Texas Pflugerv111e: Texas
Georgetown, Texa$ NI | Prairie Lea, Texas
Gregory-Portland, Texas ..'L' Round Rock,'Tex&s \I
Houston, Texas C L Santa Fe, New Mexico
Hutto, Texas , | Smiley, Texas
Jackson, Hississippi Taylor, Texds
Jarrell, Texas ' ) Waco, Texas ,
Lafayette, Louisiana o Waelder, Texas | |
Leander, Texas . . Waxahachie, Texas

Liberty Hill, Texas

12




r -DEMOGRAPHIC DATA OF TWELVE SD/IE SITES
~ : ’ .

~

Pupil- Population

¢

3 (actually 9, including 7 clustered fok area-
wide;SD/IE program) \

Fewer than 2,000

' -
~

2,000 - 4,000

3

8,000 - 16,000

[ ]
w
*

—  .20,000 - 42,000

»
N
rd

Over 50,000

“Ethnic Composjtion - | ' - _" e

Minor;fy\percentage

5 - 19 = 2

12 - 20% = ]

21 - 32% = 2

33 - 40% = 2

\ 41 - 50% = ] \

%1 - 60% = 2

61 - 65% =2

(Seven'of the twelve LEAs have two minority groups, with each
constituting at least 8% of the total student population.)

Urban[Rurd]/Suburbah

Urban = 7 - N
=
Suburban 53’2
’ Rural’ = 3 (actually 9,'fnc1ud1ng 7 clustered in one area-
wide SD/IE program) .
Cxh
S
13 /
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B. Instrumenfs.
' © The 1nstrumentat10n used 1n the on-site interviews within the SEDL

region 1nc1uded the fo]]ow1ng documents (see Appendix A) fo]]owed by

ProJect NIEDS.‘ ;o B T f'.:. , N -
H " Cehtral Office Personne] Interview Schedule | - -

Principal Interview Schedule
Teacher Interview Schedule
Student Interview Schedule

‘* é A Parent/Community Interview Schédu]e

“These instruments were veviewed by other SEDL staff and 'several con= -
su]tants before final revisions weére made in the areas of language,
sequence of questions, and sty]e The revised interview schedu]es wené/
field tested at a ]oca] high school in Austin, Texas with permission
granted from the. Austin Independent Schdo] Distr1ct

These Interview Schedules are ‘designed to collect information in the

following areas as perceived by the fine categories of respondents:

¢

/ o .
1. Desired outcomeslfrom‘desegregation.
~é. Successful desegregation stra;egtes.
a. Administrative/Governance.
1) Onganizationa].
2) Communications/public relations.
3) Crisis prevention/resolution.
4) Programmatic.
b. ngff Development. | v
1) Social re1at10ns;
2) Curriculum/instruction.
c. lTeaching/Lgarning.‘
1) ‘éognitive emphasis.
2) Affective emphasis.

i T

15
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.!._ | -‘ oY . o . '_ b "' » ! : . ..‘. v | v _‘1‘ | , . ’

5 . L4 ._v ‘ . R ‘ ' \
3. Needs or problems to be solved '
‘ . - : "

. : o ", \ - ~
- 4. CdTtural differences ¢
€. Design. - . - | | . .
1,l Intervitws. o S . . o .

‘The overa11 research/data co]lection design (see.next page, .
. - Figur9 1) describes Prodect WIES® fnterviews research design for
Phase IJI. Succeeding portions of this design wi]l delineate the

“msteps_taken 1n 1dent1f}{h§ and'examining shccessful desegregation
strategies- in selected school districts with;g the SEDL region ¢
| a)_ Data Sources.
~b) Selecting/Scheduling tcca],Education Agencies.
cj Instrumentation. 3
'd) * Data Collectipn and Analyses.
e) Dissehination.
a. Data Sources
' Data were collected from selected local schcol districts in
the SEDL region via on-site 1nterv1ews Ihteryiews,were con-.
ducted with central office personnel, principels,‘teachers.

+ students, and parents and other commuhity members The fiVe
interview schedules were designed to co]]ect quantitative and
indepth qua]itative data about ‘school desegregation strategies
and factors relating to the effect of the strategies in attaining
their intended purpose(s) ‘Onte’ data was co]lected it was
ana]yzed and added to the 1nfonnation base on successful ‘desegre-

L

gation strategies N
The data sources for the Phase 111 research effort were: . . -

> ~ A Y sl
.

(1) Cerntral Office Personnel.

(2) . E]ementary/Secondéry Principals.




“

SELECTED SEDL REGION

SCHOOL DISTRICTS
. . e BN

o

[ T — T2 T 1

Arkansas Léuisiana Mississippi New Mexico Oklahoma] " | Texas
LEA | LEA - LEA ~LEA LEA LEA

Kl [ [ M *v !L L 1r r
SELECT/SCHEDULE : A
INTERVIENEES - -

A,

[ '
CENTRAL]) ELEM/SEC Wﬁ]ﬁ}?ﬂﬂq [EEE?&§!?] rCGHﬂ&NTTV]
OFFJCE_ PRINCIPALS ~TEACHERSV STUDENTS PERSONS |

.o 1( LB

INTERVIEW
SCHEDULES
DEVELOPMENT
(1) Design Draft
2) Pre-test ' '

[ REVISE/FINALTZE ] - L \
. :,INTERVIEH.SCHEDULES )

CONDUCT
INTERVIEWS

[COMPILE DATA] - - - \

2.

SYNTHESIZE DATA | \ "\
NITH PRIOR
RESEARCH_FINDINGS

. ‘ X ESTABLISH _ g
. . . » INFORMATION BASE| A

Figure 1

RESEARCH/DATA COLLECTION PLAN

a - ,-.f . 16 -‘353
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(3) Elementary/Secondary Teachers.

(4) Secondary Students.

(5) Parents and Other Cammunity Members.

Apfroximately 32 iptgrviews were ‘conducted with these data

sourcaes in each of\ghe six. seiééted school districts.

b. Selecting/Schedu] ng Loca] Education Agencies.

I "'""""'“'""'"""1ﬁ't§FV'1EW'"ﬁrb_c'e_s_s”,"”th"e"“ W'IEDS""_s'f'éi'ff "'uf§'é§1' _tW(T"Z:"fft‘é?i'i“c”é’t@ﬁb’?‘i'é"S':"'""L o

In selecting potentia] school districts to 1nvo]ve ‘in the -

;.2) Demographjc Cr1tq§1a = e]ements that des7r1be statistical

1) Quality g[iteria -'e1émehts related to the attributes-of an
-LEA which 1nd1cate success 1n da;egrggatidn

. ) »
P
-

characteristics of a desegregated LEA

Specific categories within each type of criterion were. des- -

."-

cribed (based on survey respohses)

1) Quality Criteria

!%)A Successful desegregation experience (compdriso f pre-
- desegregation items with post- desegregation 1tnﬁg '
b) Knowledge of respoﬁdgnt | 4

c)t-Cdmmen%s and explanations of respondents

"d) Recognition factor

25 Demographic Criteria

a) Stze of district

(1) Average daily attendance’
€ ! )

-

(Z) Numbér of schools

b) Ethnic composition (more than 20 percent/and less than
75 percent minority)

Initfal screenihg (based on the criteria above) of the
| 132 survey 1nstruments returned during Phase IT of Project

WIEDS resu]ted 1n the selection of five to n1ng]prospect1v€
_ a |

é
" 17 .
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2 he or contact person forward materials

LY Wt

'LEAs “in gach of the six states. T -
In_selecting districts, the fo]lowtngs.qqenq,<g;tevénts
occurred: | e

a) Compiled-and prioritized the selected LEAS by state.

N

b) Completed draft ‘of purfoss statement of WIEDS (brief des-

criptfon of WIEDS' effort, role of LEA, psrsons to be
interviewed, approximate number of interviewees, etc.

¢) Completed draft of agreemént document to be used with
// each LEA (specifies LEA role regarding WIEDS Project).

d) Completed draft of memorandum to superintendents for thei
use in disseminating information throughout district on
project and adding support to WIEDS effort.

e) Completed draft of confirmation letter to superintendents
following initial telephone call.

f) Completed draft of letter to community persons regarding
participation in WIEDS Project.

to explain WIEDS (purpose statement - Step.b), (2) to
determine whether his LEA desires to participate in
Project WIEDS (commitment of superintendent was crucial
in this step), (3) to introduce team members, and (4) to
pursuade superintendent to begin thinking of contact
person for projects E

/g) Contacted the superintendent of the top-ranked LEA: (1)
®»

h) Forwarded confirmation letter *(Step e), agreement docu-
ment (Step c), and package of WIEDS information (purpose
statement - Step b, and memorandum - step d) to superin-
tendent &nd requested the name of the contact person to
represent the LEA. ‘ . '

i) Conducted follow-up telephone call to: (1) confirm
. receipt of written information and materials, (2) schedul
preliminary visit (on same day as principals' meeting),
(3yasecure name of contact person, and §4) request that

“historical perspective of district's desegregation effort
to project office, (5) request a 1ist of Parent Advisory
Council members, (6) request permission to attend

. principals' meeting (during visit) and be placed on agend
and (7§ request steps necessary to obtain permission- from
parents to interview students. p

v

§) Studied historical material, and made tentative selection
of schools and personnel on the basis of that study.

~
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k) Drafted letter to.parents on-the basis of information
" obtained in Step {. -

y1) Contacted 1iaison person to: (1) confirm scheduling of
the preliminary visit, (2) make arrangements for mote)
and transportation, (3) schedule meeting with superintendent
prior to principals' meeting and schedule meeting with '
1iaison person and supgrintendent following principals’

- meeting. .

m) Prepared WIEDS packets to distribute at Principais' meeting.
Prepared presentation, 1f it was to be conducted by WIEDS
r staff person. : _

e e e e e N ) M@ @tk .COPY-Of—the_prepared packets_to. both_superintendent .
‘ and liafison person. _

0) Contacted the superintendent to confirm the date of the
first visitation, schedule of appointments, receipt of
packet, WIEDS presentation. Let him know the intent of
the first appointment with him (i.e., to discuss our
tentative selection of schools and interviewees on the
basis of our study of the history. Asked him to begin
thinking about his own preferences and notions regardin
interviewees, especially community people. .

p) Made preliminary visitation. During that visit:

(1) Met with superintendent prior to the principals’
-meeting. Discussed the history of the district and
our tentative judgment about potential schools and .
interviewees. Got his input regarding our preliminary .
selections and about selection of community persons. :
Discussed WIEDS preigntat1on at the principals’
meeting and the distribution of the packets.

(2) Met agatn with the superintendent and contact person
together. Discussed final selection of schools and »
who would contact the community representatives.
Scheduled the second visit. -

(3) Requested from the 1iaison person a 1ist of schools
and of interviewees, with their addresses, telephone
- : numbers, and titles. Discussed the selection
' procedures for selection of interviewees within

schools (teachers and pupils). (Our idea here was -

to leave it to the discretion of the contact person

and the principal of the targeted school to work out

, the selection of teachers and students according to
criteria and guidelines from us.) Requested that the

\
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contact person bo?in the selection and scheduling
process, keeping locations and transportation times
in mind. Reduested a city map if one had not
already been obtained.

q) Mgonitored the selection and schgdu11n9~proecsi by the
agreed upon method. Betame familiar with numes, titles,
etc. of interviewees. *Reviewed history. Located schools
on the city map.

r) Drafted "scheduling" letter to the supsrintendent and

the principals, to igform and confirmation of participation

_ Wwith appended purpos statement

"ms). Matled "scheduling" letter to the superintendcnt and the

principals. S

t) Mailed to all other interviewees (teachers, students, and
community representatives) a letter confirming schedulod
visit; requested they contact 1iaison person for any
- problems or conflicts.

u) Called the superintendént and the principals to confirm
receipt of the scheduling letter and all final plans.

v) Called cdntact person. Requested that he/she call the
other participants (community representatives, teachers,
and students) to confirm all plans. |

w) Confirmed and finalized all plans with the contact pé¥son,

-including driving route.
Instrumentation.

1

w N

4

)
)
) '
)
)

\ .
Instrumentation used in the on-site interviews consisted of

.the following documents:

Central Office Personnel Interview Schedule
Principal Interview Schedule

Teacher Interview Schedule

Student Interview Schedute

Community Person Interview Schedule

A description of the procedures and instruments is 1p Section

"I1.B. Instruments" above.

20



“'Regard to Each Rasearch™ QUistion/OJ!ct1v¢—

D|ta coliection

Tho onasito 1ntorview method of data collection selected

for use in Phase IIT is described in "I1.D. Technique¥ Used for
Coflectinq and Analyzing Data," below.

Disscmtnation

Strategies related to the d1ssem1nat1on of 1nfonmat1on by

Project NIEDS are conta1ned in "IV.B.5 D1scuss1on of Resu]ts 1n

2. Analysis of'SD/IE Plans/Programs.

As pggt of fu1f1111ng the requirements to complete Objective 12-3

contained in the NIEDS proposal, various procedures and act1v1t1es

were dev1sed for the purpose of analyzing select SD/IE plans and

programs .

The following sections contain specific information relative to

SD analysis:

b.

Activities. ~ |
Criteria for Evaluating Desegregated School/District SD/IE Plans
and Programs.

Methodo]ogy'for Conducting Evaluation.

Activities.

R

1) Established criteria for site selection (here 1istéd more or
less in order of priority). | .

a) Willingness to participate 1n effort ‘
b) Have SD/IE g]an or program (100{ti}99/d090m9"t5 which can

be examined
r 4

c) Desegregation status (staff and student).

d) Student ethn1c1ty (H1span1c. B]ack Anglo, American
Indian).

21
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" @) Number, of years involved with desegregation.
f) Have SO/IE person in leadership role.
g) Feasibility of telephone interview vs. site visit.

(? h) Recommondations'ngIEA*,GACs in r‘giqn,.SEbL Board of
- Directors, and SEDbsAdyisory Committee members, etc.

N 1) Proximity to Austin. _
j) Student population (and urba, vrural, suburban).

e @) — T dent 1 @d-and—Tocated-potential- sites- ' e s

3) Developed, in cooperation with NIE, criteria, a model, and
method for analyzing programs (see Figure 2, next page). -

4) Resource persons at potential sites were contacted to make
. arrangements for receipt of staff development materials.

b. Criteria for Evaluating Deség[ggated Sch001/01stric@ﬂSDLI€;21ans
“and Programs.

The criteria for evaluating SD/1E plans or programs'of desegre-

) . gated schools/districts items were categoriied into five componeﬁts:
(1) Planning, (2) Preparation, (3) Implementation, (4) Application,
and (5) Evaluation and Fd]]ow-up. A synthesis of the SB/IE 1itera-
ture available and WIEDS staff experience fonned‘the basis of
preparing the criteria listed as follows: R
1) Planning of SD/IE.

a) Rationale of SD/IE.

(1) "Based on constructive goals of school districts;

goals may need to be re-examined. -

(2) Based on feelings or perceptions that change is ﬁ
needed and can be attained. '

(3) Proactive and purposive, with attitude that desegre-

‘ gation is not only the "law of the land," but that
it provides educational opportunities which can be
capitalized upon by taking advantage of human . —
resources and by developing an effective program.

. . )
J 2
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COMPONENTS OF MULTICQLTURAL/BILINGUAL SD/IE

4

© MODEL FOR.EVALUATING STAFF DEVELOPMENT/ INSERVICE EDUCATION (SO/IE) PLANS OR PROGRAMS IN DESEGREGATED,SCHOOLS AND orsmc'rs

- SD/IE
PLANNING

- ( PREPARATION

.SD/IE
IMPLEMENTA-

TION

SO/1E

» ( EVALUATION

APPLICATION

€2

PROCESSES

Needs Assessment

Participant Ientifi-

Levels of Participa<

Particibant Behavior/

Post Assessments .

ﬂ32 ;

cation/Selection/ tion - Interaction based (Knowlgdge, Skills,
Decision/Approval Notification Grouping on new Knowledge, Attitudes)
Target Audience Participant Pre-~ Strateqy Usage Skills, and Atti- Feedback from-Appli-
Identlfy Planning Assessments Activities . tudes .. cation :

Team - (Knowledge, Skills,| |SD/IE Environment In Classroom Impact on Students,
Define Goals Attitudes) Alternatives In.School Teachers, Staff,
Select Content Description/Accounts Provided In Communi ty Administrators,
Specify Objectives of Kinds of Parti- Mn District - District, Parepts,

- eipation Follow-up Specifica- - and Community) .
Design Strategies Leader/Consultant tions (Planning material Synthesize Pre-Post
Bevelop Timelines Selection . usage, use of human and Impact Findings
List Behavior Specify Activities Evaluation of Experti- resources, teach- State Conclusions,

Outcomes 1Methods/Materials/ ences. Know1e%ge. ing/learning Recommendations,
List Attitude Equipment Selection Ski]ls. Attitudes) approaches, Implications

Qutcomes* Time Arrangements teacher/pupil re- Disseminate Reports
Design Overall Site Location and lationships, etc.) of Efforts (SD/IE)

Evaluation Arrangements - Apply Findings to

Design Specific Future SD/IE Plans
Specify Cotmunica- Evaluations and Activities
tion/Publicity Incentive N
Efforts e ‘
\ '
- .
- Figyre 2
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b) Needs Asso;sment.

(1)

(2)

4

Comprehensive, to include all aspects of bilingual/
multicultural education. ) -

Y R
B
S

Total stgff surveyed or sampled by valid method.
(3) Leadershie provided to promote awarensss of general
or possible needs *in dqscqrogation-ra]a}ed SD/IE.
(4) Synthesis. ‘ ' | ‘ |
(5) Prioritizing of needs 1denf1fied.
) ~ (6) Recommendations.'_mfwfm"-'_m_"mf”_“m"“”—
‘. .(7) Decisions. . | -
(8) Budget, cast effectiveness.:
. ¢) Identify Planning Team.
. (1) Members. '
g (2) Purpose. .‘Gﬁ“
(3) Plan of Action (reflects multicultural/bilingual

Aruitoxt provided by Eic:

ERIC

awareness, stage of desegregation, understanding,
sensitivity, respect, and input).

(a) Define Goals (long and short range).
(b) Select Content. '
(c) Specify Objectives.

(d) Des1gn'$frategies.

.(e) Develop Timelines,

(f)-. thaviora]/Attitudina] Outcomes.
(g) Evaluation (overall).
(h) Pub]icity/Comnunication Efforts.
(1) Incentives.
(j)- Target Audience/Approach Related to Objectives
(building level, grade level, subject-matter
grouping, cadre, district level, retreat).

(k) _Mater1a1s.
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2) “Preparation.

a) Participant Identification.

-
- b) Site Location. ‘ .
o c) Arrangements.
d) Leaders/Consultants. 'E'»
’ | e) Methods. | o

f) Materials/Resources.

R ______._(_-'.__)____E.xpendab_]._'______.______._______;________________ e ) . D
| (2) Non-expendable.
5

(3) SchooI/djstrict supp]i,d.
. (4) R:fticipant made/suppf%id.
- g) Activities. , '
(1) Objective-reIated. .
(2) Consistent 1h content, theory, practic;. |
(3) Varied.'
(4) Practical. _
(5) Sequenced. | . |
(6) Md]ticuIturg]/bi]}ngual—focused. --‘ _/,5 | .
(7) Non-sexist/non-racial. |
h) Equipmenf. S
' -

RO

15 Participant Pre-assessments (skills, attitUdes; knowl edge) .
- (1) Formal or informal. |
(2) Obtrusive/unobtrusive measures.
j) Evaluation (specify to each activity).
3) Execution of SD/IE. - |
a) Grohp1ﬁg (siie‘reIated to objective, funétion, and approach). _ .

« (1) Individuals.

25
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(2) “Smal1 group.

(3) Total group. | #
. b) Partic?patioﬁ/lnteract1on. '

(1) Levc}s.

(2) Kinds. .

>

c) Envi ronment (facilities).

s}) Lighting.
L (2) Flexibility.

(3) Comfort.
(4). Conducive.
d) "Strategies. | '. f
(1) Kinds.
(2) Yow used.
(3) Results.
e) Activities.
/ (1) Appropriate to objectives.
| (2) Level of approach.
(a) Teacher centered.
(b) Student centered.
(c) Classroom organization centered.
(d) Grade level centered.
(e) Building centered. |
" (f) System/District centered.
f) Alternatives.
(1) Variety.
(2) When activated.
(3) Who involved.

26
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. ‘ | ‘)/

g) Evaluation (SD/IE experiences, percept1ons effectiveness.
recommendations).

‘

h) Fo1low—up
{) Application (behavior, interaction attitudes, and va1ues)
(1) Knowledge. ~
(2) Ski1ls.

(3) Lavels.

T"w;mm;mm”___“mm“mm_mwmwmmmga)_mg1.ssroumr“mm”_”m;;m_m_mmmm_m_ﬁ__n_mm___m“;m
(b) School. '
(c) Community. | o | : \‘5
(d) bistrictu
(4) ExampTes. |
(a) Planning.f
(b) Matehials use.
- (¢). Etc, )
4) 'Evaluation of SD/IE. _ ‘i
a) -Post Assessment, ‘
L . (1) Areas.
| (a) Knowledge.
(b) Skills.
(c) . Attitudes.
(2) Time lapse. e
', . (3) More than one?
4) Compare with pre-assessment.
b) ™ Impact Assessment (Levels).
(1) On levels. |
(a) Student.
(b) Teacher.
. . - 27
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(c) Staff.
o (d) Administrator.
. (e) Parents,
(f) Community.
(g) Djstrict. ‘ f
(2) On administrative function.
(a) Governance,
(c) Authority.
(3) Comprehensive:
Interpersona] Human Relations.
¢) Synthesfze. ‘ e
(1) Pre/Post findings.
(2) Impact findings.
..-d) StateXOutCOmes.
(1) Conclusions.’
(2) ﬁecommendations.
(3) ‘Implications:
(a) What to do if decline from pre-assessment.<
(b) How much increase is sufficient.
e) Disseminate Results. |
(1) Modes/form.
(2) Audience.
f) Apply Findings to Future SD/IE Plans, Efforts, etc.

c. Outline of Methodology for Conducting Evalyation of SD/IE Plans
or Programs in Desegregated Schools/Districts.

WIEDS staff took into consideration the following guidelines when

conducting the SD/IE evaluations.




f‘FF - 1) Data Sources. . ‘ .
a) SD/IE plans (documents, 9;&.) | |
b) SP/IE program deseriptions.
c) Interviews with site pgrson(s). !
2) Data Gathering Procbdures |

ind a) Reviewed written SD/IE plans _ | ] !

4

b) Reviewed SD/IE program descriptions i 4

IO

'.t) 'Conducted follow-up discussions with designated_person(s)

~ re:- pbans. and/or program dascriptions .

d) Conducted telephone interviews with &esignated person(S).

. | e) Conducted face-to-face (personal) interview with designated
oy person(s). .

3) Data Gathering Instrument.
~ Us¥d SD/IE evaluation.instrument.
4).- Data Analysis Procedures.

a) Demographic data as 1nd16ated through the use of percentages

¥

and frequency totals was one of the procedures used to

\

' \ describe'characteristics of participants, their schoo]s

and/or d1§tricfs. ,
o

b) SD/IE plan or program data was analyzed at fhreg levels:

(1) Component Level - plans or programs were analyzed to
determine to what* extent they contained each of the
five (5) major components of the SD/IE tvaluation

Model. : | ‘s

. '(2) Processes Level - plans orlprogréms were analyzed to
determine {f they included and/or utilized each of the,
key procesSes-under each major component of the SD/IE

Evaluation Model.

29
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D. Techniques Used for Gathering and Analyzing Data

(35\ Ejemengi;ievei - plans or programs were analyzed

to determine to what extent they inciuded each

important element for the SD/IE processes

.Each pian or program has a summary evaiuation as weii

. as an evaluation of eath aspect of the three 1eveis,

For example, if the'pian or program did not have N

process level, or if the process was evaluated as less

After an analysis of;:he extent to which each part of the

plan or program measuned'up to the model, all of the

evaluation information was synthesized into & set of genekaii-

_than_ideal, specific recommendations were offered. -~

zatidns; recommendations, other implications, and conclusions. '

Further plans inciede the disseminetion'of ‘the synthesized
findings to LEAs. other agencies. and individuais who are
considering enhancing and upgrading the effectiveness of »
SD/1E plans and programs. | B
e

i -
T re——— A

i. Data Collection.

The on-site interview was used in Phase III of Project WIEDS -

because this method of data collection genérai]y (1) obtains indepth

" information, (2) Tets'the-investigetor exniain questions, (3)(§ermits

flexibility in“the process of questioning, (4) allows more control

over the context within which questions are asked and answers given,

and (5) may allow the interviewer to monitor validity of informetidn'

on the basis of non-venbei clues by intervieweesi

e
A
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pedit
.

1&0 intarviews were conducted according to the following guide-

linos:.”._”

A}

2. Lcng;h - interviews ranqod from 30 minutes to ‘one hour.

b. gg;ngg_gf Recording - Intnrvicws were audiotaped to prov1dl

an ‘exact record of the 1ntarv1¢w and to provido for maximum
1nfonnat1on within the a]lottod time;
Odﬂﬁon - For those 1ntorv1eweos who/ihos. no{ to be. audiotapod

_the _project staff took notes on thc 1ntnrview schodulo.

d. Infonmation Collected - Inwaddition to tho 1ntorv1¢w content.

: demographic data was collected for each interviewee (race, agc.
sex, years in position, involvement in desegregation, etc.]. |
The data co]]ection activities occurred ’Ering the .period from mid-
February, to mid-May, 1979. |

. - Data Analysis.

Analysis of data-collected in the interviews required thé
reduction of a large volume of information to manageable and mean1ng-
ful categories. Consistent with document and survey data analyses,
the fo]1ow1ngft§xon6m1c*c1assification system was used to reduce and

c]assify tre narrative data pertaining to stratagies and needs/

',-

prob]em areas:

a. ‘Central Office Level (Di§tr1ct—w1de)- ' ,

/

1) Adm{nistrative/Governance ~district-wide strategies used
. for management and imp1ementat10n of desegregation plans.

" a) Onganizationalﬂ to est sh ethnic/racia] ratios
- of staff and student body ' '

b) Communications/Public Relptions: to.obtain and
disseminate information; to fnf1uence or involve others,
~ to communicate.

“c) Crisis\Prevéntton/Reso]utidn:' to prevent or resolve
' crises,

3
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| - .
d) rammati fuhd personnel', equipment, supplies,
? 5115103. curricu?: '

2) Staff Development - train;ng providod to personnel in the
35:5r1c% |

3) Isaching/lLearning - none at Contra] Offico chcl
Principal Level (Schogl). ~

r

1) Administra;jye/Governancc - school-wide strategies @p ‘manage
and Tmplement désegreg&fTbn

; a) _jggnizationai similar to Centra1 Office.

b)” Communigations/Public Relations: similar to Central
U?T1c2&ﬁ% | ' .

¢) Crisis Prevention/Resqlution: similar to Central Office.

d) Programmatic: similar to Central Office.
2) Staff Development - training provided to building personnel.

3 - Teaching/Learning - none at Princiba] Level.

Teacher Leve] (Classroom).

1) Admjnistrativ;jGovernance - strategies used within c]assroun
- for desegregation.

a) Organizationalz A _ | —— =

P

b) Communications/Public Relations: - re]étﬁons‘hfth ﬁafénts.

b

| c)' céisfg Prevention/Resolution: classroom environment.

d) Programmatic: equipment, supplies, and funds.

'2) Staff-Development - any'training'(formal or informal) provided

« by teachers to support personnel.

3) Teachi;gLLearning - any 1nstruct10na1 strategy used by the
classroonf teacher. :

a) Cognitive: skills focus on intelléctual gain, achievement,
. or cognitive growth (thinking process).

b) Affective: ski]]s‘*ocus on social.learning, emotional
rowtﬁ, or affective. q)ange (feeling.process).
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E.

Assumptions. ‘ ‘
The WIEDS Project operates on certain assumptions about appropriate e

educatfonal and socfalizing processes to take place in public schools.

'_ Because these assumptions influence WIEDS' efforts to reach its major o

goal, achieve its objectives, and findténswcré-to {ts research questions,
.i.e., to 1m‘rdve education in desagregated schools, they are set fobth

below.
\

hY .

WM_JW_mEach-person_has;inherent_va]uo“andmwoéth_sinply_bocaUsc_slﬁemisma"_mnmﬁmu_mmiw

human being. This includes children. |
2. Each person has as much valﬁe and worth as any- other person. ~This N
includes children. Y ¢ ’ | -
3. A1l children have a constitutional fight to equal educational
opportunity. ' |
4. A goal of bub]ic‘education is to prepare students for a full life,
to help them deve]ob their abilities- and skills to interact positively
and effectively with other people. o
5. Because 1ts mu]ticu]tura]/mu]tiethntc population is one of the valuable
resources -of the United States and because ma;y individuals' fee]ingg
of worth are predicafed_in some degree updn thgir cul tural background,
multicultural education is vital in the preparation of a child, of
aﬁy,race or ethnﬁcity. for a full and product}xgkljfe in our socfety.
6. .Qua11ty/effect1ve education includes affective, cognitive, and
psychomotor development of each child.
7. The affective and cognitive domains are not incompatible, one does .
not preclude the othek; rather, for effective learning, they complement

each other.

8. Every individual is unique and because of ‘a q1ffereﬁt chbinatioh of
. N | : L

k ‘ 33
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]0.

12.

13.

14.

15.

16.

.“mgach individual has a culture. comprised of a typc of languaqo. set

N : Rl

‘_ e L e ) \: N . A ! ] ' :
. . - N’k “%:'.' : : L
. ' N . l R

il * !
. v ’ e

. : . K : ' ' ’ \

- s ' .
LY : ;l | |

- L]

a myriad of factors (socio-economic status, sex, sibling order,

and experiences are only a few of the more obvious ones) influence
his/her response to stimuii.'his/hor laarning sty1§ 1§ unidui.
Individda\s of different ethnic groups are more iltko'thah they are

a

diffemnt.

-

There may be more differences between any two individuals of the same
ethnic group than between any two'of different grodps.

of valut!i dfet, social customs, and dress. Doponding upon various

factér;, an individual or family may be more influencad éy a culture

or cultures not trad?tionally his/her own, and may be assimilated in - ‘
some point of acculturation in another culture. ‘
Ne&erthe]ess.'it is reasonable to expect that some individuals, o
particu]ér]y of minority racial/ethnic groups, are influenced signifi-

cantly by their traditiona] ethnic groups

Cu]tura] ]1teracy/awareness may prevent prob]ems or give c]ues or

"possible solutions to communication prob]ems or aggressive or withdrawal

behavior. Cultural 11teracy/awareness does not attempt to put people

“in a "box" or an'inf1qx161e category; it does the opposite.

'Generally,-the more one knows about and respects another's culture,

particularly his/her values and social customs, the more effective]y
they can communicate
’

To communicate effectively with a student as an individual, a teacher

(or any educator) should know what makes that student a unique

'1nd1v1dua1, particularly what factors may influence his/her learning

and other behavior. , . : o

To be more effective in-a multicultural classroofh/setting, a teacher

(educator) should be culturally literate.

. .
< .
i 1151 .
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18.

19

20.

21.

22.

~.. g “ .

. Many centra) administfators, principala. teachers, parents and

community members are not culturally literate, nor are ihay sufficiently
cuituraiLy aware ‘to iook upon cultures different from theirs as anything
.but cultural doficiancios ’ 2 ] | |
A positive self-concept (imagé or estoem) 1s necessary for an individual
to function effectively and is theraforo;pruciai to a child's learning

~ and ovaraii growth and deveiopmaht.“ |

_The parent/taacher/schoo] s rea]istic expectations of a studant and

appreciating his/her culture help promote the student s seif—conccpt.
It is less productive to blame culturally unaware administrators/
teachers/parents/community members for their unfamiliarity with other
\CUltures outside tﬁeir QWn, per;abs_puftiﬂg them in a defeﬁsive
posture, than it is to use a non—threatening approach which emphasizes,
"pay-offs" to the teacher (educator), étudent, and others; _

-There are a number of sound strategies and skills which can promofe

- good education in schooia. Most of these and some more specialized
straiegies ané‘bki]ls canbhelp'improVé q?ucation in desegregated

]

schools. e

It 1s possible for teachers (educators) to develop certain skills and
employ certain strategies both comfortably and with confidence in the

classroom (whatever setting) through effective SD/IE.
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Limitations.

1. SD/IE:

R 4

The collection and analysis of SD/IE plans/programs ha#o provided

. .
valuable information for the completion of the WIEDS Project objectives.
As with all studies. however, fhorc aﬁ; 11mftat10hs‘of'whit may be
expected of WIEDS' data. Following are limitations of the SD/IE data.

a. Although sites were selected to provide a wide assortment of

statistical sense as repreéentative of LEAs in the SEDL, region..

As indicated in the site selection criteria, budgetary considera-
tions dictated fhat many sites would be near Austin, Tekas. This
is not to say that those plans/programs are atypical offthosi used

in' the region. Literature and other information pfovided by the

'region's SEAs bnd‘by other WIEDS data indicate that the stréhgths

(participant input, for examblo) and weaknessesv(eva]u&tion and
desegregation-related ¢ontent, see below for ex&mp]es) of the
twelve plans/programs may well be reflective of the general quality
of SD/IE in the region and the nation. ‘
Most of the p]ans/programs lack desegrégation—reiated content

(1.e., muiticu]tyral education, human re]ationg/ethnic aware%eés.
b111nguai‘educat10n). One SEA director of technical';ssjstance for .
desegregated schools, when asked about schoo]?@jstricts with "md@e]
SD/ IE programs" for desggregation in his state, said that his
expériencg over the past three years had been that with many schools

"'desegregation' 1s as dirty a word now as 16 the 1960's," and that

the schools who want SD/IE to implement desegregation need technical

- assistance

o | 16 © .
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a.

2. Interviews.

!

with 1l but that his staff s kept busy Just.drnw1n§ up desegre-

tion plans and monitoring compliance of physical desegregation. 1

Furthir. he said, “there are no models or criteria® for such SD/IE,-
that they were not even being put in the desogregatioh plans.
SCVOF;] LEAs indicated in inittﬁ] phone caiIs.thit thqy wod]& .
send;copics.of their SD/IE plans/programs. These were not forth-
coming despite subsequent calls and letters to them. It is not

gnonn whether these mngETEgye provided additional useful data.

The extent and quality of cooperation at interview sites varied

from inadequate to exceptionally effective. The liaison person

in one district gage 11tf]e or To heed to WIEDS staff's suggestions

. about schedu]ing and was apparently unreSponsive to 1nterv1ewées'

efforts to reschedule appofntments. The result was fewer
interviewg than desired, and several others were cut short because
no, or {nadequate, passing time was scheduled between interviews.

bn the other hand, Lubbock ISD hired a know1edgeab1e,‘experienced,

and helpful consultant (retired from LISD) to schedule the

interviews and to be available to WIEDS' staff during the week of

interviews. Other districts offered varying degrees of cooperation. 4

that ranged somewhere between these two instances. -;'*1g*u"?

A11 but one of the six superintendents indicated that they
(1) appreciated the significance of the WIEDS Project, (2)

.considered it an honor for their gistr1ct to be selected, and

(3) voiced their belief that good publicity wdﬁ]d accrue to o
their district from {t. The other superintendent seemed to
regard the Project with some Suspicion, and while agreeing.
for his diitrict to participate, provided only a modicum of

his time and a seemingly unenthusiastic and uncompitted 1{aison

(37
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person. “Two superintendents, in Little Rock and in Santd Fe,

had had qqurionca in Title IV dcsugfogation assistance

centers and were probably the most sensitive and knowledgeable

about multicultural issues and seemed particularly suited
and committo& to implementing Qﬁsobregation. \
In the selection of interviewees, the 1{aison person and

other district personnel given selection responsibilities were

near singular in adhering to thé matrices of race, sex, and

e e — g~ —— v — -
T ?

categories. There is no way of knowing the extent to which

diversity of viewpoints is represented in the selections.
L

Evidently, no district used any type of random sampling method.

V4
"interesting people” to be interviewed. A few of the teachers

One liaison person said that he had taken care to get

and parents expressed surprise that an administrator had
L}

selected them to be interviewed. These ihférvieweeS'professed

to be outspoken and sometimes critical of the administration's'

desegregation policies and/or methods. This was sometimes

indicated in the interviews.

Almost without exception, 1t seems, the students selected
wehe.(l) among the most "involved" in school activities, (2)
"leaders" in school sports, government, and/of social life,
and (3) "articulate." Only. a few were, insany way, critical
of administrative po]iéies or prictices. None could be
characterized as disaffected or as being in any socio-economic

strata lower than middle class and thus appeared to be

upwardly mobile within the system.
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The 1ntorviowaos were thus not diversified qccording to
socio-economic class but were heterogeneous 1in race, sex, and
age. A few minority and majority students, as did some adults,
\hnverthclcss expressed fo;lYngs that minority sthon}i were
sometimes discriminated againsffin punishment and in the
degree of encouragement in academic anq extracurricular

activities.

_G.. _Materials Reviewed. . R —

Using criteria established for the purpose of evaluating SU plans
and programs, NIEDS staff reviewed each pfogram 1nd;v1dua11y and used
the elements within our designed model as a q\eck]jst. The major ¢om-
ponents are: Planning, Preparation, Implementation, Applicatioh, and
Evaluation. The SD/IE materials reviewed ranged from extensive,
sophisticated, well-organized components that fed into a computerized
system to small brochures and handouts covering minimal and sometimes
vague goals, objectives, and activities. |

In the reviewing process of maferia]s sent, WIEDS staff noted that
the majority of urbdk areas included more "materials"-i.e., needs assess-
ment férms, ;valuationifofms, booklets describing/1isting topics for
SD/IE,‘and other supplementary items...the rationale being that a more
extensive plan is needed to accommodate a dfversified target audience
and to meet the requirements of a larger and complex school system. This
does not, however, heceisarily 1nd1cate.effect1veness in meeting the negds
of the participants Some smaller districts had comparable plans to suit
their needs. ! Some smaller rural districts in Texas formed "clusters" and
received SD/IE assjstance from an Education Service Center for their region
(Texas). The analyses of these materials and programsxby WIERS staff have
provided insight and educational opportunities to assist in the meeting of

project efforts'to'produce models and guidelines for inservice training.
39:- ) ~ T
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II1. FINDINGS AND OUTCOMES WITH THEIR RELATIONSHIP
TO RESEARCH QUESTIONS
A. Interviewee and District Demographit Preconditions.
The 193 NI‘EDS-interviewm in the sTx LEAs were categorized as
indi¢fted in the table below: .
INTERVIEWEES BY LEA AND EATEGORY
) TTTTTTTITTOT T P “Tch Stu P]C““;TOTAE“"““_'““"”‘;”"”““”"“'“
LEA 1 5 3 9 9 9 35
2 2 .3 10 9 10 KL
3 2 3 9 9 8 3
4 2 3 9 9 9 32
5 4 2 9 9 10 34
6 2 3 8 7 172
TOTALS 17 17 54 52 53 193
\ e )
CO = Central Office Stu = Student

Pr = Principal , P/C = Parent/Community
Tch = Teacher 3

WIEDS staff selected LEA sites to include as many of the racfal combina-

tions 1in thé SEDL region as possible. Three sites are primarily Black-

Anglo deségregated districts; one is essentially Hjspanic-Anglo; apd two

are‘téi—rac1a1, one Anglq;BIack-Hispanié, and one Angld?Black-Native

American. The racial composition of stddent;, faculty, and staff are

shown in the table immediately following.

—rprras®
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STUDENTS, FACULTY, SELECTED STAFF

OF SIX INTERVIEW SITES, 1978-1979
N ' . X

Students Teachers .
LEA ___ TYotaTg A H 1. lquL_
_A B H NA AT M T M |F WIFIMIF IM [FIMIF | A [N
] N {17,763 | 3,983 | 8,87 17,763 |12,854 30,617 || 1,412 | 136 | 107 1,655 1,412 | 243
- X 58%|  13%|  29% 58%|  42% 85% | 8% 7% 85%| 15%
2 N {20,856 | 7,600 | 163 20,856 | 7,769 | 28,625 || 963 | 280 1,243 | 963 | 280
% 73%|  26% 13 S Y £ 1 Y 7. 77% | 23% | .
3 N |5,45 | 1,695 36 1,494 | 5,145 | 3,225 | 8,370 || 292 | 69 | 55 a6 | 292 | 124
% 61%| 20%| - | - 18% e1x| 398 Il 70%| 17% 13% 70% 30%
4 N {10,776 [12,416 10,776 12,416 23,192 || 840 | 385 1,225 | 840 | 385
. % 46% | 54% _ a6y| 54y 69% | 31% | 69 31%
5 N | 4,126 | 4,430 4,126 | 4,435 | 8,561 || 297 | 138 435 | 297 | 138
x| -4y 62y - | el .o .l eex| 3% i | oeen 3
6 Nl3,703 | 55 | 7,967 | 217 | 3,703 | 8,239 | 11,942 (|88 {232 |3 2 {104 N4 | 1,],.2 1§§isao 320 | 256
y | "'31%| o0.5%]  e7x| 1.5% | 38| - 69 15% | 418 - - | tex21y |- 664  56%  44%
Totals N 162,369 |30,179 17,037 1,722 |62,369 |48,938 111,307 || 4,124 N,013 | 355 58 | 5,550 #,124 1,426
e sey|  27%|  15%| 2% |  56%| . aaM 74 | 19% | 63 1% " 7ay  26%
?.'M
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STUDENTS FACULTY SELECTED STAFF
OF SIX INTERVIEN SITES"TQ?B 1979

(Cont'd)
. ) o - ‘ 3
K1 Princip | | - ) L ‘
B : “5%15 Tg;ifs - K 1T B A W]
M_F|M FIMW FIW FI N FTA T N A_WTTY -
1 Nj2a 5.5 12 31 629 37| 5 | 5. |5 5’
% 84% 163 m_; ' -
2 - N|27 1|7 2 3 3|28 9|37 2 2 2 2
g 92% 8% 76% 24% * .
| 3 N| 10 5 4 1|19 1{10 10|20 3 : 1 4 3 1[4
; % i 95% 5%'50% 50% [ |
|
s 4 N|20 9|5 "4 5 13|29 9t3sf 3 2 2 5 25 2|7
Rl 66% 343/ 76% 24 ) | '
5 N|'8 53 N 6|13 4|17 3 3 3 3
g 65%_35%) 76% 24% = i . ‘
6 N| 7 2 18 4 25 6|9 22| 4 2 6 |4 2|6
3 | 81% 194 29% 71% || | |
? Totals N[ 96 22 |25 8 (20 4 10145 350118 6280 [20 2 2|2 1 {25 222 27
% say 12%l14% 4% - 1% 1 348 [ 75% 7% 7%| 7% 4y |93 73/81% 12}1
i
[ .
© \
i
| ‘
0 53 54



In its efforts to make its interviewee 1ist as representative for
race and sex as, possible, WIEDS staff drew up a matrix for each district.
requesting that the 1{aison person in each district make se]ections
accordingly. In the selection of interviewees, the 1iaison person and
other district personnel givan seiection_responsibi]ities were near
singufar in adhering to the matrices_of race, sex; and_categOries. -There

s no way of knowing the extent to which diversity of viewpoints is 3

_sngr?§QQEQQLfEaEb?_58186t1°"5 Evident]y, no district used any type of

‘random samp11n§imethod. One 1iaison perstn said that he had taken care

to'get “interestinp people" to be intervtewed. A few of the teachers and

parents expressed surprise that an administrator had selected them to be

~interviewed. These interviewees professed to be outspoken and sometimes

critical of their administrationS' desegregation policies and/or methods.
This was sometimes indicated in the interviews.

‘Almost without exception, it seems, the students selected were (1)
among the most "involved" in schoo} activities, (2) "leaders" in 5ch091
sports, government, and/or social li;e, and (3) "articulate." Only a

few were, in‘any way, critical of administrative policies or practjces.

_None could be characterized as disaffected or as being in any socio-

economic strata 1ower than middle class and thus appeared to be upward]y
mobi]e within the system. | - ' ¥z

A few minority and majority students, as'did’some'adults,.nevertheless ’
enpressed feelings that minority.students were sometimes discriminated
against in punishment and in‘the degreé of.encouragement in academic and
extracurricuiar activities. The intervienees were thus‘not diversified

according to socio-economic class but here heterogeneous in race, sex,
. . , \ :

and age. - N ¥
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In the tables following, each of the five categories of‘interviewees

" is _djyideq accerding to certain‘demographic factors for further
> . . l

ant]ysis.
- Requests to the LEA were for at Téast two CO interviewses, and that
they be of different sexes and rgccs. 1T‘poss1b1e. There were relatively
fewdr minority and women CO administrators-from which to select, although <
WIEDS staff §uggéstod th;t for its purposes. “central office" would |

1nc1ude curricu]um specia]ists. ‘program directors, and others who had

responsibi]itiea in more than one schoo] Two of the four minority CD

administrators were women. No Native American central administrators

»

t

were 1nterv1ewed. Of the (O interviewees, the minority administrators
were prop0rt10n$11y more often gersonally involved in the desegregation
of their schoo]s. S1ightly more than half (7 of 13) of the ‘Anglos had
indepth involvement, '75% (3 of 4) of the minorities did. No minority
administrators had 11m1t83 involvement, while four Anglos did.

As shown in the table of principals 1nterv1ewed in this.position
also, the minorities were proportiona]]y more involved in the desegrega-
tion of their schools. Apd, as with the CO, the minority prthcipa]s'
1hterv1ewed'areuequa11y divided, men ahd women. The Ahg]o disproportion’
is not so pronounced with principals (6 to 3) as-with CO (11 to 2).

0f teachers 1ntervtewed, there are more minorities and women, as
sﬁowh~on the accompényjng'tab1e.' The hqttern of proportionally heavier
personal 1nv01vement70f minorities changes s]ijht]y here. Black and ’
Anglo teachers are involved at about the same ratio but Hispanic and
Native Americans less involved. As groups, the minority teachers are
ydupger than the Anglo, 1ndicating perhaps that as the LEAs desegregated
and hired more minority teachers, they hired younger ones, and that
probably fewer new Anglo teachers: have been hiree recent]y. B S %

S
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DEMOGRAPHIC CHK&ACTERIS;TCS 0F CO ADMINISTCATORS

Years 1n ' Training Related ~ Personal Involvement
Current Position Age Sex to Desegregation in Desegregation
RACE , | ' n Job
- + | 20- 30- 40- Over Work- Semi- Exper- . Limi- Gen- In-
-1 1-2 3-5 6-10 10} 29 39 49 50 | M F /| shqps» nar ience None ted eral depth
Anglo (N=13) |2 1 3 3 4 2 6 5 M 2 4. 1 2 6 |, 4 2 7
Black (N = 3) 1 1 1 2 1 1 2 B 1 1 © 1 2
- Hispanic (N = 1) 1 1 - ] 1 1
Native Amer- ! .
jcan (N = Q) '
TOTALS (N=17) (2 1 4 5 5 2 9 6 (13 4/ 6 2 3 6 4 3 10
DEMOGRAPHIC CHARACTERISTICS OF PRINCIPALS g
[ Years In Current , ‘ Training Related P&rsona1 Involvement
- Laeve] Position Age Sex to Desegregation ~ | -in Desegregatfon-\
RACE : ' o
j 6- + |20- 30- 40- Over ork- Semi- Coll. Uimi- Gen- In- .
El JHHS|[-11-23-5 1010/ 29 39 49 50 [ M F|Shops nar Rel. Ndne ted eral depth
‘Anglo(-) 33 3/1 2 1 2 3 5 4 |6 3| 1 s 4| 2 1 6
Black (N = 6) 2 2 2|1 1 -3 1 3 3 4 -2 2. 1 3 1. 5
Hispanic 2 . 1 1 | 1 1 1 . 3
Lebanese = 1 . 1 - 1 1 1 .1
TOTALS (N = 17) 5 7 512 3 2 6 4 9 8 (10 7 9’ 1 4 8 2 3 12 -
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DEMOGRAPHIC CHARACTERISTICS OF TEACHERS

- 1. ‘ : “Training MeTated Personal Involvement
ACE Level Age . Sex *to Desegregation in Schools' Deseg.
RACE. , -
20- 30- 40- Uver Work- Semi- ColT. 1 Umi-" Gen-~ In-
| El_JH HS| <9 39 49 59 | M _F .shops nar Rel. None | ted era] depth
Anglo éN -21§ 7 5 92 8 3 5 | 8 13| -4 1M 2 6 > 8
~ Black (N = 23 | 0 7 6[3 9 5 8 15 | 7 1 19 2 8 9
Hispanic (N-= 6) ' 2 2 21 2 2 2 4 2 2 2 | 2 2 1
Native American (N = 4) 2.1 .11 2 1 1 r ] I ]
TOTALS (N = 58) . |21 15 18[10 20 11 6 |28 32 31 3 2| 7 w8
& S DEMOGRAPHIC CHARACTERISTICS OF STUDENTS
Rl ' — | Pe rsonaﬁnvﬁvement
o Level Sex in _Desegregation . »
RACE - - . - Limi- Gen- In- -~
| JH-MS HS | M F: ted eral depth
Anglo (N = 24) 5 19 |12 12 7 14 3
Black (N = 17) 2 15 9 8 6 9 2 i
Hispanic (N = 7) 1 3 4 4 3 5 2
Native Arj%ican (N = 4) , 2 2 1 -3} — 4
. TOTALS '(N = 52) _ .12 40 |26 26 18 29 -5
\
‘ | o | \ e 60 -

Q
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As the data on the students 1s d1§p1ayod on thag table the race
and sex balance of tha student 1nterviewaes is roughly proportionaﬁ to
the total enrollments of the six LEAa.- As seems to be the case in most
desegregated schodls.’facu1ty.and especia]]y'administrativa staffs are

seldom racia]]j balanced in proportion %b their respective student bodies -

-but generally have significantly higher proportions of Anglos.

"

-~

DEMOGRAPHIC CHARACTERISTICS OF

“ PARENT/COMMUNITY "PERSONS oo o e e

Personal Involvement

in Desegregation Sex '
RACE Limi-  Gen- In- 20- <§6~ 40- Over TOTALS
_ted {eral depth | 29 39 49 50 | M F
Anglo 3 4 10 1 8 8 4 /n 12 | 23
Black 1 5 12 4 4 9 9 N 20
Hispanic 3 2 .13 1 | 2 3 5
Native American 1 1 3 1 2 2 4 1 5
TOTALS 5 13 25 "1 13 17 16 26 27 63

' Among the parents interviewed, more than half reported indepth in-
vo]vement in desegregation of their schoo]s " Again, the Black, Hispanic,
and Native American were more involved than Ang1os; a]though white parents
were more involved that white educators Minority parents 1nterv1ewed

especia]]y Hispanic and. Indian were o1der than Ang]o parent 1nterv1ewees

" Almost equa1_‘hmbers of mothers an¢vfathers were 1nterv1ewed, with on]y :

one more mother than father. Thié was about the ratfo for each racial

group involved, except for Native Americans, whose father interviewees.

outnumbered the mother four to one.



SOURCES OF PRESSURE TO DESEGREGATE
AS PERCEIVED BY CO ADMINISTRATORS

AGENCY

E

Federal Court

U.S. Office for Civil Rights
U.S. Justice Dept.

Other Federal Agency

State Court

Other State Agency

_This District .

TOTALS

annd

x© NOOoOOEMNO

——t

"As can be seen on the table for "Sources of Pressure for Desegregafion,"

central office administrators perceived the greatest_émount of pressdre )
aS'coming from Federal courts. Five of the six were in fact desegregated
under Federal court order, and jn each, the court maintained jurisdiction.
In one of the’six; the initiative was taken by the-superintendent, and a
sfgnificant'measure of desegregation was accomplished, apparently with the

commun -ty divided. The-proactive'SUperintendenf did not remain long with

that district, and circumstances of his departure are reportedly themselves

the Sgbject of litigation.

OVERALL ATMOSPHERE WHEN
DESEGREGATION FIRST BEGAN

62

co | pr P/C TOTALS

: B .
Calm 3 5 15 23
Mild Disruption 5 2 11 18
Anticipated Crisis 1 4 3 8
Crisis 3 x 4 10 17
TOTALS 12 15 39 66
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In only one district was there general agreement that there was 2
crisis Qhen desegregation was initiated, f.e., violence to the extent
that schools were temporarily closed. In another district there were
mixed 0p1n10n$ about whether there was a crisis; some thought schools

should have been closed. In two LEAs tﬁérg was consensus that the

.. general atmosphere was calm. In three districts opinions varied, from
‘calm to anticipated crisis, reflecting perhaps the variety of conditions

~_in schools with which the respondents were most familiar, rather than

in the whole district.

A1l of the districfs used busing for desegregation. If was reported
in some districts that this caused some c1fizen§fto bé upset initially,
but that this was one of-the problems that had been solved, that there
was no longer significant.concern about the'transportation of students.

More about "problems solved" and community conditions when desegre-
gation was initiated is included with the next sectfon as findings are
applied to research questions. |

Results of Analysis, Findings, and Outcomes in Relationship to Research
Questions. - \

( The fifteen research questions have been introduced and listed in

‘the Introduction (above). Fo]]oWing is a discussion of the relationship

of WIEDS Project.findfngs to each research queétion.

1. Research Question 1 - What are the strategies which have been

v Jdentified by central office personnel, principals, students,
teachers, and community persons as being successful in desegre-
gated schools?

To facilitate its efforts to determine the strategies deemed
most successful in the SEDL region, WIEDS staff members distilled
numerous stratégies under eight goal areas. Project findings of the

most effective strategies as determined from an analysis of interview
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data will be prasontad within tho appropriate goal area below.

a. Goal Area I - Strategies to Desegregate Faculty and/or
Staff and Students.

Of the two most common methods to desegregate staff and/or
faculty, most raspondents had experience with teacher q.i/cr
staff reassignment (N = 25) than with hiring more minority

. teachers and/or staff members (N = §), byt the latter was rated

s1ghtly higher (5.00 to 4.84). ‘This is shown in the table,
T “T “"Dgsegregation of Staff/Faculty," below, T e
DESEGREGATION OF STAFF/FACULTY
. Pr T P/C TOTAL _
- STRATEGY RACE " Mean Mean | Mean | Mean
- N Effect | ‘N Effect | N Effect| N Effect
Teacher/Staff Reassign--| A |4 500 | 5 5.00.| 6 4.67 [ 15 4.8
ment M |2 5.00 5 4.60 3 5.00 | 10 4.80
Total [ 6 5.00 [ 10 4.80 9 4.77 | 25 4.8
Increasing Minority A |0 1 5.00 3 5.00 4 5.00
Staff/Faculty M-l0 1 5.00 0 - 1 5.00
otal [0 2 5.0 3 5.00 E_ 5.00

It is 1ikely that these strategies affect morale and race

relatiohs As shown 1n the table below, té!cher/staff reassign-
ment tends to re]ate negat1ve1y to the qua11ty of race relations
with all'seven groups. That is, more the entire population, the
quality of race relations was: higher than in those districts
using the méthod of increasing the number of minority teachers/
staff had higher quality race relations than districts not using
it, with the exceptions of the relations between administrators
and teachers and be%weeﬁ administrators and parents. Administra-
- ‘ tors and*parents responding to these methods, however, rated

: . {
"Increasing minority staff/faculty" more highly.
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FACULTY/STAFF DEgEGREGlTION STRATEGIES'
EFFECTS ON SCHOQL RACE RELATIONS

“Reassign TIncrease No.
Different Races Total Tchr/Staff Min. Tchrs/Staff
by Categories Mean
- N Mean Rel N Mean Rel
Stus-Stus 3.66 53 3.45 - 22 3.95 +
Stus-Tchrs 3.60 53 3.38 - 22 3.9 +
Tchrs-Tchrs 3.95 53 3.72 - 22 3.95 +
Tchrs-Pars . 3.51 53 3.50 - 22 3.95 4+
Adms-Stus 3.72 53 3.59 - 22 3.9 +
_ Adms-Tchrs | 3,78 | 53 3.62 - 22 3.73 -
Adms -Pars 3.73 53 3.26 - | 22 -

Based on responses of CO Pr, T, S, P/C.
1 = Not well, 3 = Satisfactori]y, 5 = Very well,

Not statistica11y significant at << ,05.

implementation are important.

- Whether involving

With either strategy, the environment and circumstances for

"crossover"

teachers and/or staff members or employees new to the district

because of desegregation, thought and preparation are necessary.

The preparation should usually include SD/IE for communications

skil1ls, ethnic awareness, and other human relations topics.

segregation Problems Solved" (Appendices B and C) and are summarized

here,

Other interview data relevant to desegregation are indicated

in the two tables, "Desegregation Problems Remaining," and " De-

Two interviewees (Black CO and Black parent) said that’in

their distriét problems occasioned by faculty/staff reassignment

" had been solved.

N

and parents (five Black and two Hispanic) said there was a need

for more minority staff and faculty.

parents (Native American and Anglo) indicated that busing made it

In another district, two

difficult for some students to participate in extracurricular

activities.

51
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In that distritt and three others, however, eleven

.ol

gt eI

Seven respondents, including a student, teachers,
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1

‘other respondents (Anglo, B:;:k:4nﬂd Hispanid}across all‘five

categories) said that all problems related'to_busing had been

solved. ‘One H1span16 parent reported continued {solation of

Hispanic students in his/her disirict. and five other respondents

(two teachers and three student§71 Anglo, 3 Black, and 1 Hispanic)

said.more needed to be done to achieve racial balancing in two

LEAs. In these same districts, four interviewees said that

_minority students still had inferior facilities and equipment.

Physical desegregation was, however, one area in which

interviewees 1nqicated that more problems had been solved than

remained. Among others. reported as solved by some respondents

9 .

(with demographic.data in parentheses) are:

1)

2)

District was now racially unitary (one LEA/three Anglo, one

Black/C0O, Prin, and Parent).

"Mid-term changeover," whereby the d%stéict sought }aciil
balancing by transporting some students (mostly Anglo)
farther than their nearest school .‘fbr only half a Schooiyear
(one Anglo®CO). Some parents/students solved the problem by
exefcising the option to remain in the receiving school. |
Major problems evidently included that of school‘kécords

following the pupils, excessive confusion of two schodi

" "openings" in ohe year, and teachers, students, ‘et al. having

a short time to gey’to know each other. Several said that

they did not recommend the mid-term changeover as a stratégy
for desegregation. « | '
Open enrollment - One Black student felt that desegregatfon/
integration had proyressed to.thé point that this voluntary

strategy could replace. student assignment.
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4) Zoning problems had.been solved in his/her district,.said
one Anglo CO. ' R . "v

5)' Better f§c111ties/equipmént/mator1a1s war§ available affcr
desegregation, reported three minority respdndents (one |
Black principa1} one Blgck_%;acher. and one Hispanic parentf.f

6) Racial balancing had been achieved, said‘four interviewees

4 (two Anglo, one B]ack. one Hispanic/feacher. students,

parent). e

4

Goal Area II - Stratégies to promote community 1nvo1vement and/or
improve communication with the community.

Some of the community conditions relevant to school-community
relations and 1ikely to have influenced the deségfegation process
have been set forth in fhe Introduction to III. Findings and
Ouécomes. These include dempgraphic data, sourcés of pressure'
to desegregate, and atmosphere when deéegregation began. The -

next table shows findings when the question was asked: "What

| were .the effects of the stances of public leaders on school

L J

atmosbhere.when dekegregatioh began?"
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EFFECTS OF STANCE OF PUBLIC LEADERS
ON SCHOOL ATMOSPHERE WHEN DESEGREGATION BEGAN

PUBLIC LEADER | POSITIVE NEGAIVE | NO STAND |  MIXED

Mayor

City Council
Police Chief
Business
Religious
Central Office
School Board
Teachers

Civil Rights
Minordity '

£ 2N T T T TR N TR 1

L+ 4+ ++ +++ + +
]

AS perceived by CO, Pr, T, and P/C interviewees.
* Only this one corre]ation may be considered significant at < .05,

+ = a positive correlation to calmer atmosphere .
- = 3 negative correlation to calmér atmosphere ~

According to responses from most 1nterv1ewees, that w1th

1

“two exceptions, a pogitive stand by the leader helped produce _
aﬂcalmer atmosphere when desegrqgation began. The exceptions
are ci;il rights and minority 1eaders. A conjéctured‘expiana-
tion for this is th?t perhaps some respondehts felt tﬁat these
two groups of leaders pushed too.actively or vehemently.for‘
desegregation. Conversely, a negativg stand by ihose‘and _
others, including the chty council, business leaders, and
principals, glEQ_tenaed to have-a positive relationship with a
calmer atmosphere. Althoughefone of these correlations is
statistica]ly significant at < 05, the 1nd1cat1ons of such a

tendency involving principals is especia]]y puzz]ing As shown

on the table, the effects of a neutral or no stand had a positivé‘

relationship in the cases of all except réligious leaders, school

b4
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board members, and prtncipa1s. e )
‘ - Xith mixed public stands, es*withla group or tq-casoi-of
/—?more .than one mdyor ho1d1ng office uh11e desegregation was
‘ debated the relationship, was negative. tending /to a crisis
ntmotphere. again with the two except1ons of c1v11 rijht; ano
minoﬁﬁty léaders. Dissension among civil rights 1eadec§Jntght

. ~ thus have a more calming effect on some in the communit&}‘ahd“.

-

"“fﬁ"differences about-desegregation-—-among-minority- 1eaders have NG 7;5.
Cy effect. | _'* ‘fff’;'

' \.b . Most of theA’nterviewees assessing th Media. 1nd1cated that..

1t,was positive about desegregation 1n their schoo]s This was

'the case in efforts (content and perspective) as we11 as effects.
as displayed in the table below. "\\(\

MEDIA PORTRAYAL OF DESEGREGATION,

Efforts T Effects

€0 Pr P/C Totals-| €O Pr P/C Totals
N= 7 12 - 25 44 |1 3 4 414
Positive SN 5/ 1/ e 26/ | 3/ oz &9
- % 71.4 58.3 56 59 10050 57.1 64
Miked "N 3/ 3y 6/ |- 1/ RNV
N | 25 13 14 |- 25 1
" Negative. N 2 - 3 5/ Vo2 Y
| L 6.7 12 W | 25 286 22
Neutral N2/ 2/ B VARV
% 28.6 - 5| . . 1@3%} 7
: ' et
Don't know "N ‘ 1/ 1/ - . | _
| g ; 4 2 | '
Biased N g 3/ 3/ | L ‘
| 3 L 21 | - |
I - ‘ : : .
3 55 ~ . o ' - ..
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‘rating medta (CO, Pr, and P/C), more €O administrators gave them

i i
* b ‘. .
* . !
- - 1 [}

More respondents were willing to venture an asse&smcﬁt of
cffortt'thyn'affects'(44 and 9), but thc'perccntaga rating them
positive fs simtlar (59% and 56%) Of the three categories - .-

positive ratings in both (71% aﬁd 100%) with no *mixed" or
"negative," and 29% "neutral" in efforts. Principals rated it

s]ighﬂf]ower. Parents, who presumably were supposed to be

a foCtEd_by_M(“a_,_ rate . "them —1'm3't-___ "EVQh"'SOT"&:'maﬂON'ﬁY—'Of—“‘“ R f"'_“}T.“

parents (56%) still con51 red media efforts positive Another | ',~

_ 12% rated them "Mixed," another 12% “negative." and another 12%

said media were biased. No administrators reported them-as

"biased," "mixed;" or "negative." Ever with this small sample,

the implication {s that media may have more negati}e effects

than administrators suspect. ‘ -
co, pk{ncipal, and parent/cdmmunfty interviewees were also

asked to rate the effectiveness of théir district/school's

efforts to promote community involvement and/or improve communi-

cation with the coomunity. The findings are tabulated as follows:

g
L4
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EFFECTIVENESS OF -STRATEGIES TO PROMOTE PARENT/COMMUNITY INVOLVEMENT
- * AND/OR IMPROVE COMMUNICATION WITH THE COMMUNITY

ol

Scale: 3 = None; 4 = Somewhat; 5 = Most 3 | )
Co Pr P/C TOTALS
STRATEGY » | RACE . Mean ‘1 Mean Mean Mean
L 1| NjEffect-| N |Effect N |Effect N [Effect
Rumor/information A | 4 500 | 5 48 {7 4n | 16 -4.8
center M 1 5.00 1 5.00 7 4.86 9. 4.89
~ Total 5 5.00 | 6 .83 |14- 4.78 | 25 /4.84
District/school/com- A | 6 500 | 6 4.67 | 5 4.80 [17 4.82%
munity liatson M 2 5.00 } 3 5.00 8 5.00 13 5.00 -
et e Total—| 8 -—5:00—|- 9-—4:78— |13 4.92 | 304,90
Media use: . A |7 48| 6 467 | 8 4.87| 21 4.8
S M |- 1. 500 | 5 -%5.00 |11 4.45 | 17 4.64
Total } 8 4.87 | 4 4.8 |19 4.62 | 38 4.76
Written information A 5 4.60 | 5 4.80 | 4 450 | 14 4.64
to parents M- 1 5.00 3 5.00 4 5.00 | 8 5.00
~ 3 Total | 6. 4.67 |88 4.87 8- 4.75 | 22 4.77
Neighborhood coffees A 3 4.67 2 4.00 o - | .5 4.40
M 1 5.00 1 4.00 | 2 5.00 | 4 4.75
Total | .4 4.75 | 3 4.00 | 2 5.00| 9 4.56
Public Forums A 4 5.00 | 3 5.00 ] 3. 4.67 | 10 4.90
M | 1 500 | 2 500-| 6 5009 5.00
Total 5 5.00 | 5 5.00 | 9 4.89 | 19 ‘4.9
Speaking to church, A 2 4.50 3 4.67 1 5.00 6 4.67
social, or other M. 1 5.00 1 5.00 3 5.00° 5 5.00
qroups i Total .| 3 4.67 | 4° 4.75 4 5.00.] 11 4.82
Community 1iaison A, 5 500 | 3 5.00 | 2 5.00] 10 5.00
workerg M . 0 1 5.00 ¢ 3 5.00 4 5.00
: ’ Total'{ 5 5.00 |+ 4 5.00 5 5.00 | 14 5.00
Humén relations/other " A 3 4.67 3 5.00° 6 5.00 12 4.91
training for parents/ |, M 1 - 5.00 2 4.50 5 5.00 8 4.87
comminity Total 4 4.75 5 4.80 |11 5.00 | 20 4.89
Community centers in A | 1 500 | 3 500 . 1 500 | 5 5.00
schools” M 1 4.00 | O © |1 5.00 | 2 '4.50
| Total 2 4.50 | 3 5.00 2 5.00 | 7 4.86
Parents as school A 2 4550 | 2 5.00 | 3 4.33| 7 4.55
employees "~ - M 2 5.00 2 5.00 6 4.67 | 10 4.80
- Total 4 4.75 4 5.00 9 4.56 | 17 4.70
3 .
H
» }
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RY " EFFECTIVENESS OF STRATEGIES TO PROMOTE PARENT/COMMUNITY INVOLVEMENT

AND/OR. IMPROVE COMMUNICATIOU/HITH THE COMMUNTTY

, (Cont'd)
Scale: 3 = None; 4 = Somewhat 5 = Most i
N [o[0] Pr .| P/C T0TALS
STRATEGY RACE Mean Mean Mean Mean
) N|Effgct | N|Effect’| N | Effect] N Effect.
Parents as volunteer | A 5 4.60 | 3 5.00 |10 4.8 |18 4.78
aides in schools M 3 5.00 3. 5.00 6 5.00 | 12 5.00
. - Totals. 8 4.75 6 5.00 16 4.875] 30 4.87
Parents/community A 5 4.40 5 5.00 8 5.00 | 18 4.83
T resources Totals 7 4.%7 7 5.00 15 4.93 .29 4.86
PTA A 6 4.83 | 5 5.00 |13 4.92 |24 4.9
M 2 5.00 3 5.00 9 4.67 |14 4.79
Totals 8 4.87 8 5.00 22 4.82 | 38 4.87
Aggregate effectiveness ratings for these stratégies as a group
are high, ranging from 5.00 to a 1ow of 4. 00 (principals/"Neigh-
borhood coffees"). Overall, however, principa]s rated the strate-
gies slightly higher (Qith an aggregate total of 18 ratings of
5.00) than CO and parent/community respondents and the ratings by
ﬁinority interviewees were higher than Anglos'.
The community involvement/communication strategies are
examined here with. the following comparisons, in search of signifiﬁ
#ant relationships: & (1) administrator—parent/ébnmunity-ratings,
(2) Anglo-minority ratings, and (3) whether any one administrative

‘group is‘moreocloéely attuned to the parent/community, either
Anglo or minority "Other" strategies, added by respondents, are .
1nc1uded after those listed on the interview schedu]es The
first strategies dealt with are those with an aggregate rating of

4.89. . | ‘

The highest aggregate.effecttvenees %ating'of'any strategy
. o . N T * L

in this area was (#8) commUhitx»]iéisdn;wgikers (5.00) with all’
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responding groups giving it the highest possible rating. No

minority COs responded, indicating that it was not used in

.their districts. Another Tiaison strategy rated highTy was

(#2) district/school-community 11aison or advt;onyﬁgroups (4. 90).
which was rated 5.00 by all excqpt Anglo principals (4. 67) and
parents (4.80). The second highest rating in this area was

‘public forums (4.95), which was rated 5.00 by all except Anglo

strategy was (#9) human relations/other training. for parents/

community (4.89), with only Anglo COs (4.67) and minority princi-
pals (4.50) rating it less than 5.00.

Lodking at (#9) human re]ations/other tra‘hing,for;parentS['
community with four other strategies which involve parents
directdy in schools, (#11) parents as school employees, (#12)

parents as volunteer aides in s¢hools, (#13) parents/community

members as c]assroom resources. angd (#14) PTA reveals a pattern

which may be- significant< Anglo COs rate these comparatively
low (4.67, 4.50, 4.40, and’ 4 83 réspective]y),'and their highest

rating for this group of four is for PTA, wherein parental N

invo]vement is least. Further, their 1owest rating is for parents[

community members as classroom resources, perhaps indicating that .

~-parent/comuntty-tnterviewees—{4:67)—Another-highly-rated——— -————--

Anglo COs are esbecia]]y,re]uctant for non-pakent'tﬁmmﬁn1t§ membérs

to be in the classroom. 'Minor1ty COs and Anglo prtﬁc3pa]s, on the

other hand, rate all four 6f fhese strafegies fhe_highest possible

(5.00). M1nor1tx principals rate all as 5.00 except for .(#9)

human relaffons/dther tréining,..whicﬁ they rate even léwer than

‘Angio COs (4.50 tb 4.67). Parents' ratings of these:four are



~“perhaps"either"that—(1)“they"percq+ved“+t~as—not—comparativeiy

*

mixed, but .wi th mitnority parents ranking them the hidﬁof.

Both rated (#9).human rejatigns;;xvqs 5.00, and bofh'ratcd"

(#12) parents as volunteer’y... and (#13) parents/community

mambe rs as‘c1ass[gom resources highly, though with almost'”

rgVerse'ratinés (4.80/5.00 and_§i00/4.86).. A11 parents rated

(#11) parents as sch601 employees belbw the:aggregate mean N

(Anglo_parents, 4.33 and minority parents, 4.67), indicating

so effective, and/or (2) that they would rather be volunteers
than school employees.

fhe lowest rating given by Anglo parents to parent/community

"{nvolvement/communication strategies was to (#11) school employees;

it was second Jowest for minority parents, who rated (#3) media

use even lower (4.45). This ratiné”is probably signifiéant,

because there seems to be general acceptance of an idea that
communication with'minority communities can be most readily
eqtabTished through te]évision and- especially radib.' Minority
parents, however, indicated a preference (5.00) for (#4) written

information to parents... (ingludes newsletters, other). Others

rated 5.00 by minority parenl; include (#2) district/school-

community liaison or advisory groups, (#5) neighborhood coffees,

(#6) public forums, (#7) school personnel speaking to church,

soci¥l, or other groups, (#8) community liaison workers, (#9)

humane relations..., (#10) community centers in schools, and (#12)

parents as\volunteer aides in schools. Of the fourteen strategies

in this area, minority parents rated nine of them as 5. 00.

Anglo parents agreed with their minority counterparts on four

of the above, ranking (#7). (#8). (#9), and (#10) as 5.00. There

e |



» media use more highly (4.80) than minorities (4.64) and (¥4)

. L . [

was_no wide divergence of views botwcen the parent groups, both

rated (#11) parents as -school employees lowly, as discussed

above. The greater discrepancies are on (#3) media use which

Anglo parents rated as 4.87 and minorities 4.45, and on (#4)

x
written information to parents with ratings by Anglos.4.50 and
‘minorities 5.00.- The rating of these two strategies along racial

lines continued across all three\categories. Anglos rating (#3)

writteh tthrmation'tp parents lower (4.64) than minorities (5.00).
The 1mpTiFat%ons of this are clear; despite the ste}eo;ype.' ?
mindrfty parents and adninistr&tors evidently perceive written
‘Tnformation, especially that directly from fhe school, as more
effective than media use. |

- It-seems risky to génera]ize about any one group of adminis-
tratbrs being more 1n.tuﬁe with parent/community views aééording
to findings in tzis study. An examinafiop of the next table, a
comparison:of effectiveness ratings, indicates that perhaps Anglo
gdﬁinistratdrs' respoﬁset\ﬂgﬁg closer to those of Anglo parents ‘
and, conversely, those of minority administrators wefe cioser to
minority parents'. The table below, cdmparing Anglo/Minori ty

administrators' ratings for closeness to parents' shows that, in

the case of these responées, mihority administrators ratings were
?

more frequently withif .14 of minority parents' ratings, than \\\\\\\\\\\

Anglo administrators' were of Anglo parents'. And there was no
significant difference in administratoré' ratings being in
pro&imity to other race paren}s', ;ven though minority pr1nc1pa1s‘.
ratinds weré moreo ften w1th%nf.14 of Anglo parenﬁs' than outside

;-
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.14. These findings tend'to support the desirability of having
minority administrators in a schbo]/diStrict'in proportion to
that school/district’s anrd]lment of minority children.
COMPARISON OF EFFECTIVENESS RATINGS
OF STRATEGIES TO ‘PROMOTE PARENT/COMMUNITY INVOLVEMENT
AND/OR IMPROVE COMMUNICATION NITH THE COMMUNITY

Number of Instances When Administrators
Ratings Were < .14 of Parents Rat1ngs

CO = 7+/6-
Pr = 7+/6-

Minority Administrators to Minority Parents

CO = 9+/4'r
Pr = 8+/5-

Anglo Administrators to Minority Parents

CO = 5+/9-
Pr = T7+/7-

Ninority Administrators to Anglo Parents
CO = 5+/7- |

Pr = 5+/7-
¥

There were 45 responses to the interviewers' invitation to .
contribute parent/community involvement/communication strategies
used fn the schools and not on the interview schedule. These are

grouped under four sub-heads on the following table.
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OTHER STRATEGIES TO PROMOTE COMMUNITY INVOLVEMENT

A ety

STRATEGY ' RACE - CO Pr P/C TOTAL

Social (parties, mixers, A Mo 2 3
school programs, open N 1 . 2 3 6
house) Total 2 4 3 9
Educational/Social A 7 5 3 15
{(P/T conferences, Aherican M ' 1 o7 8
~Education-Week programs; [-Total| 7= =€ 107"

"Open-door" policy
by principals) ///Ti

Extracurricular (sports- A 1 3 4
working or attending, M ' 1 1
going on field trips, Total 1 4 . 5
sponsoring Boy/Girl . - ’
Scouts) )

Clubs (band, bovoster, A | | 3 3 0 6
speech) _ M SRR 1 2
' - Total 1 3 4 8
TOTALS | n 13 21 45

Almost half (21) of the 45 responses suggesting "other"
parént/cowmunity 1nvo]vement/cohmunication strategies were from
minority intervigwees. This is not disproportionate in their

- favor when compared to the COs and principals, for there were
more'parents 1nterv1éwed. Seventeen of the 45 responses were
from minority interviewees, which was a disproportionately high
number. Indications are that the parents selected by the LEA

- administrators were. actively interested in parent/community
involvement/communication efforts, whigh was probably why they

were selected. >

_._..23._....__....__.__._._,.._. _ I S,
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A1l of the respondents said that the activities they
suggested had been "vary effective" qhd thus would be rated
as 5.00. | " o
On the table of "Desegregation Problems Remaining" (Appendix
B), €3ufteen responses, nine %¥om Anglo and five from Black,
- said there was a need for more parent involvement. Five (one

-

Anglo. three Black, and one Hispanic) said there was a need for

e - THOP@ - COMMUNT CAL on--among--adn-i-n-i-s-ﬁ rators, teachers, students, and._ /2
éiﬂi/ﬁA;;;;S. The table of "Desegregation Problems Solved" (Appendix
c) 1nc1udes a report from an Anglo CO administrator that his/her
district's "public relations effort" had been successful. And /
when asked what "Principals’ Strategfes to Ihplement Deségregation"
were important, respondents indicated that they felt that it was ’
as fmportant for principals to have rapport with parents as with
teachers and students (Appendix D).
- | A]on§ with what happens in the schéo]s, Qse of strategies to
involve/communicate with parents/community probab]y affect'
cormunity racial groups support of desegregation. "The next tgb]e
indicates responses to the questfon of whether specific racial
groups' support of desegregation increased, stayed the same or
diminished from the time desegregation was initiated to the time
of the interviews. ’ . ‘ -
‘With the exception of fhe Black respondents' views of Native
,/// Ameriéan support, each group reported perceptions that each
" communityfs support for desegregat1on(jncreased. With the ex-

o ception of the Black community, each gr&uh of parent/community -

respondents perceived their racial community as being more

PR Sy - -
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CURRENT SUPPORT OF DESEGREGATION

——— — =n L E—

] Race- A B H NA T A B H  NA A B H NA TOTAL
HISPANIC SUPPORT N 3 1 4 2 1 3 4 3 4 2 13 20
More Supportive N 27 17 17 17 | ¢ 317 137

» % 66.7 100 50 100 50 66.7 75 50 65
Same N1/ , 1/ 17 3?5
~ Tess Supportive N 42 17 17
g . 50 '5
Don™t know N 1/ - (VR VA 3/
% 50 ! 5 333 ‘ 15
BLACK SUPPORT N9 2 11 8 5 13 8 5 2 1 36 60 '
More Supportive N7/ 1/ &/ 3/ e 87 17 - -~ 387
- % 77.8 50 75 60 66.7 53.3 50 63.3
Same N2/ 1/ 2/ 5] 10/
) % 22.2 20 11.1 33.3 16.7
Less Supportive N 1/ 1/ VA 5/
% 50 20 5.6 13.3 8.3
Don't know N 2/ kY 1717 7]
3 , . 25 _ 16.7 50 100 11.7 -
NATIVE AMERICAN T C e T o
- SUPPORT N2 ] ] 4 3 ] 4 2. 3 2 310 18
More Supportive N1/ 17 . 17 7 7 7 2] Y T07
% 50100 100 33.3 50 33.3 100 66.7 55.6
Same - N1/ 1/
- % 50 5.5
Less Supportive N. - o . .
. % - 3
Don't know N K 2/ 1/ 1/ '
L 3 66.7 100 50 66 A g 38
ANGLO SUPPORT N9 - 2 ] 12 7 6 _ 1317 39
More Supportive N 7/ &7 1/ ‘ 6/ 3 16/ _7/_* 1/ 1/ 54/
% 77.8 100 100 g§5.7 50 ' 94,1 46.7 25 33.3 68.8
Same N2/ : ' 3/ ‘ 5/
% 22, ‘ 20,0 _ 7.8
Less Supportive N &/ 1/ 1/ 1] 57
| ) % 33.3 5.9 25 33.3 7.8 -
Don't know N 1/ 1/ 572 V) 10/
) % 14.3 16.7 - . .33.3 50 33.3 15.6
TOTALS - ' 31 33 98 162
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supportivo than perceived by all other respondents. The

Hispanic and Native American parents saw their- respective
community S support about 10% more pos1t1ve than did all others
(75-65% for Hispah?C?.'57-56$ for Indians). Black pafents
keports; though §t1]1 shoking akhajority being more supportive,
were less optimistic than the aggregate (563-63%). The greaéest
discrepancy of views, and probab]y the most significant, was the
:mperception of -s0- few minority - parents that the- Anglo. communities
support=of desegregation hadwdncreased. A minority_of minority
respondents (47% of Black, 25% of Hispanic, and 33‘ of Native
Americans) thought Anglo support had increased. Of the Anglo -
parents, however, 94% péﬁtéi@ed white support as having increased.
Thus, except for Black parents, each racial group of parents
interviewed reported their own community's support for deségregation
as~havihg 1ncfeased more than others reported it. A majority of’
each group, including Black parents, said they felt their communi-
ty's support had increased.

Goal Area III - Strategies for the Prevention or Resolution of
Crisis Situations Brought About by Desegregation.

Only one LEA indicated that there was.a district-wide crisis
- situation during the process Qf'desegregating But several
-_schootls also experienced ‘considerable ooanct, causing them to
close. Of the six crisis resolution strategies listed, "law
enforcement 1nvolveq" was used most (36.4%). |

The. central office administrators, principals, and parents'
perceptions of their districts’ use of strategies to prevent or

resolve crisis situations brought about by desegregation are

111u$trated in the tab1es-f0110wiﬁg.

66 ° <

81



\’ﬁf‘u

CRISIS PREVENTION STRATEGIES

STRATEGIES

CATEGORIES

L4

o+

o

Pr

TOTALS

Administration Working
with Students

Administration Working
with Parents/Community

Administration Working with
Administration/Faculty

Outside Desegregation

. Agencies . . ... .

Staff Development/
Inservice

Religious/Lay
Community

Changed .
Administration

A
Assure Minority
Positions

v

R
15

1

TOTALS

13

13

19

A

CRISIS RESOLUTION STRATEGIES

STRATEGIES

CATEGORIES

Pr

P/C

TOTALS

0

Law Enforcement
Involved

?ub]icity by News
Media

School Board Working with’
Administration/Students/
Faculty/Parents

Legal Aid

- NAACP Meet-ings$

Voters League Méetings

TOTALS

67
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v Crisie prevention strategies incorporated the efforts of -

administretors from respective. LEAs to serve as a 11aison with ‘ A
parents/coéﬁunity, administratfdn/facuityz andsstudents. These
three were by far the most popular (33.3%, 24.4%, 15.6%,

A

respectively).

’! ‘ s | . [ - ’ . . lb | . .
o o o Four (8.9%) respondents yiewed the re]igious/lay‘community’ewardﬂ’/;///

- as a pertinent 1ink and-positive influence in dea]ing and
e

interacting. in school affairs, thus their inc]usion in the crisis

C L LY
! _ : prevention strategies,ﬂ There is a]so evidence that SO/IE :
" 'f activities are used for crisis reso]ution/prevention This is
" dealt with in Goal Area VII, SD/IE. g )

'?'d. Goa] Area IV - Strategies to Infuse Muiticu]turai Perspectives
-Four of the six’ interview site kEAs reported that they had

# 7 instituted a mu1ticu1tura] curriculum and two of these. four . said

that they also had‘a bilingual curricu]um A]] of the' CO, . .

: < st

: administrators 1nvo]v d in these districts eva]uated these as -
uiﬁ‘ﬂon the tab]e of "Desegregation Problems

effective. And inc]
SoTved" (Appendi®® C) is a report of successfu1 "curricu1ar changes

-

(by one Anglo parent). . ,’f S s TN
T Eh "Desegregation ﬁrohTihs Remaining"htable (Appendix B), g
however, indicates several concerns re]ated to mu]ticu]tura] and/
S or bilingual perspectives Four respondents (one HispShic CO and
- o (’ - three,parents 4Angio, B]ack, and Indian) said‘that'teachers needed .
- tq‘be more cuitura]iy aware; and an Anglo student said they

e

needed to be more senSitive to minority students A Native

Americap teacher and a‘@ispanic student reported a need for more -- - _?T
{ g_~ . mu]ticuiturai materia]s Two-Angio and two Black- studEHtS sald
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L there was a need for a "curricuium for everyone.," And an
| Hispanic parent cited a need to'upgnade the existing bilingual
program. o

Other strategies and needs re]ating to muiticulturai per-
spective' are: inc]uded ié/subseauent goal ateas and segtions,

especia]iy with Goal Area VII-pertaining to. SD/IE activities

_e.__Goal Area V - Strategies to Promote Compensatory Education for
Minority Students ——

1

Queries about compensatory edu¢aoion for minority students -
frequent]y brought responses about hi]inguai and mu]ticu]tura]
programs. These programs are included with the narrative with. .. .

Fé!b . Goal Area‘IV Most of the responses, however; pertained to ‘

L4

o o federaiiy futded Title I programs. S W

¢

.“ S o . Five‘of the six NIEDS site LEAs made extensive use of Title I o
| reading and math programs in their eiementary schoois co, ‘ '
prinC1pais, teachers, and parents invoived with the programs 211
irated them”effective Substantia] portlons of thesTit]e I funds
- were used to hire teacher aides to assist in the programs. ﬁThe :
i majority of these aides were minority women assisting Ang%o.
| teachers ‘ T e . |
N . None of the interviewees said that tracking or abiiity group-
| ’ ing were methods for promoting the education of only minority
students, but three principais indicated that tracking was begun
in their. schoo]s after they were desegregated. and in two districts
four, CO administrators and seven principais said that abiiity
.groupini was initiated or expanded after desegregatdon. ‘A1 said >
that there were "Anglo as well as minority chi]dren be}ng tracked

c : \ and_groaped Three»administrators rating*the effectiveness of ?>3‘




o . , SN R | S
— -these two practices said. that results were at best mixed,

four said they wers negative, and none. rated .them as having

N o . : posttive‘éffects. as shown in the following tabu]ation.,

USE--AND EFFECTS OF TRACKING AND: ABI{LITY G&ING'
' «  Ability

¢o
Pr
~EEFECTS

Mixed
Negative
Positive

1
2
0

From the data avai]ab]e it cannot be detenmiﬂed whether any
) . “of the compensatory edacation programi\or tracking or abi]ity
' ‘ : grouping 1s reségregatory. It seems probab1e that the minority
4 aide/majority teacher situation perpetuates an 1nfer10r/superior
' "stereotype and po1nts up tRe’need for more minority faculty and‘;
'f\\\\;\; | staff in position of 1eadersh1p, responsibi]ity and authority
. ~ ' A 1ack of “minority responsib1]1ty in leadership" was 1isted as
a prob]em by a B]ack co administrator and a B1ack parent jn one
" of the districts using these ppograms. ("Desegregation Probﬁems

Yy 2

Remainiﬂg,ﬂ Appendix B).

~

As 1nd1cated on the "Desegregat1an Problems So]ved" tab]e
| (Appendix ), one Black teachey: said that "grouping of studentg |
'i..l -had stOpped in his/her. schoo1 And in that same schoo]/district

. a Blaek paregt, an Ang]o principa], and an Ang1o co administrator

~;;%,;?’/*\ - e said_that "self-concept of children had been enhanced." An Anglo.
' SR R T o
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student cited a need for "enhancihg_the child‘s_sel%-coﬂcepf“
as- a "Problem Remaiﬁing" (Appendix B) in one of’fh% schools
using ability grouping. It was in this district also that ah-

Anglb and an Hispanic teacder said that. "12tegration was not

-

working" and an Hispanic parent 'said there was "racial 1331a§1022\ .

in the d1str1ct and schools."

.““Goa1 Area VI - Strategies to Promqge Positive Race Relations
.The atmosphere 1n the schoo1s at the 1n1t1ation of desegre;
gation ranged from calm to trisis in the six LEAs, as‘discussed
with demography and other pfecbnditions at the Beginding of this
sectiph;. To deflermine the ﬁua]ity of race relations in each of
the schéo]s at fhk time of 1ntefv1ews NIEDS‘staff members asked )
each 1nterv1ewee to respond to - set of question "Nou1d ;ou
say that students of different races in your district get along”
very we]],lsatisfactorily, or not well at al]?" and so on, to |
rate the re]ations of various groups of different races in.the
'district.. Because several 1nterv1ewees responses were "in
betheni'very Qe]]' and 'satisfactor11y,‘" or on the other side"
,th eettertthan "not well," a five point scale was used to rate

the quality of the relations.

The following table sShows the overa]] means of the qua1fty

L of race re1at10ns of different racial groups as paired

SCHOOL ﬂhcs RELATIONS

Lo o¢
<.
3

.”Stu&énts - Studﬁnts
 Students - teachers
- Teachers - teache
» Teachers - parentgﬁ\
. - Administrators'- studens
. 7 Meministrators -- teachers_,
e : .Adminisxrators - parents

‘S U’ . - R T ) . ‘..
M. LN . - . . ‘ ) \- .
S I (v A T A
4 - L . s . . "
. .».‘ - - ° =

?

— Y D

n}s_;b_.:;-Lbbj
’\:b-p. - [ 3 - - o

%

e WA s T T Ll e e e T L e N - SRS PR e ierme e e -



.hl

Some of the conditions and strategies which usua1f§\affecf

- race reiations have been examined with the demography of the

_giAs.(in-III.A., this seotion) and strategies to desegregate
: staff and faculty (III.B;i.). Other strategies have direct
| and/or indireot'bearinq_on_the QUality of race relations in 2
‘distriot,.school. and classroom. iihe.roiationshio of SD/IE .~ ‘
“:strategies wil1 be discussed with Goal Area VII. SD/IE Strategies

e — ot R —

According to responses of interviewees there was sighificant

general imﬂtovement of race relations in each of the six districts.

'Among the "Desegregation Problems Solved" are severai reports

of this improvement (Appendix C). "Attitudinal improvement" was

cited by fifteen respondents, including five teachers (four Angio.‘

one B]ack), six students (three Anglo, two Black one Hispantt).

‘and_four parents (three Anglo, one Biack). Seventeen said racia]

issues“ had been solved. These interviewees inciuded an Hispanic

CO administrator, teh‘iggjﬁe- s ~(six Anoio and four Black), and six

hY

students (four Anglo, two Black) anee Anglo teachers said there

" - was better communication in their district, indicating, ‘perhaps,

an ‘improvement and/or-cause~for improvement in relations. One

Ang]oustudent said that«the "white flight" probiem had been solved.

-"This~was supported by the 1iaison person in that district who said

that a number of students who had left ‘the district s schools

were returning ~And.an Anglo parent said that there was ‘now "good

-rapport between students" in his/her district.

Other respondents, however, said there. were significant

‘ 8
"Problems Remaining.” Nineteen, in three LEAs, cited a need for
; WMprovementfSY."édminiStrator, faculty, student, and plrent

S ; - B |
‘attitudes." These were one Hispanic CO&uﬁUnistrator,,four~

[ C e ., raareamms wmm 4 ek cerm e ren e aimmeas e
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principals (twéiihéld, two Black).'fourjteachers {one Anglo,
two Black, oﬂi’Hispanjc);'five students\(two Anglo, two Black, .
one Native AmericanfT"Fivé othars. in two districts, reported
a need fbr "more communication among admfnistrators. faculty,
students, an& pqrén;s."_ These tﬁve included a Black principal,
an-Anglo teacher, an Hispaniq;stqdent. and two Black parents.

" "One Ahglo bO administratOriégid there was st{11 a need to

"educaée ch11dren about raéfé]“;;J;{¥;;;"mmAmi;2;“6f “éu]tura]
awareness for teachers" was a continuing prob1em, said one

~ Hispanic CO administrator'énd threé parent§ (Aﬁg]o. Black,- o
Indian). And an Ang1o stddent said there was a néed*for teachers l"?ei'
to be more sensiti&g to minofity students’. Anozher Anglo Sfudent
said that "unfair testing of minority students" caused racial

/ tensfon;'and a Black principal and a Black teacher_repafteé\thaf
"grouping studentsf also caused tehsion. Four étudehfs (two
Anglo, two Black) in two districts said fhat'Ang1o;cen§ered
curricula a1§o caused problems. An Hispanic student said that
fﬁe "grading and atfendancé systems were unfair to minorities."”
In one school aﬁ Anglo teacher and an Hispanic teacher said that
"{ntegration was not workihg" because of poor .race relations. A
?Tack teacher éaidxthat team (BJacK/WhiFe) teaching was needed-to
1mprové race relations in_his/her sqhdo1. An Anglo student_Said‘

« . that he/she. did not see how the school could be 1ntegrate&~UnpiT'

the community was, and an

anic pé%eht‘said.that there was

still "racial 1561at?bn" !
N, ’

M&ny respondents exbressm

ch of ‘his/her di;frict{
views that extracurricular programs

had affépféd raée‘re1ations i® their schools and districts,




" effective ones having a pbsitive effect and less effective ones

K

a negative effect. Central administrators of ﬁwo of the six

_ HIED§ sfpe LEAs and seven principals (%hree Anglo, four ninor;ty)
reported that fhgy used extracurricular activities to promote
{ntegration. In these two LEAéfsix respondents reported‘"student

participation” problems solved. , These six included one Black

Hispanic and one Anglo student.
One'LgA had experienced considerab1e tension and conflict
over their homecoming procedures afterfa B1ack high school and
an Anglo high school desegregated. A 51rac1a1 committee of
students, faéu]ty. staff, and parents worked out the-prob1ems and
homecoming then went smoothly. One of the so]utions was a quota
. _.system of homecoming "royalty" whi ch- reported]y became a "tradition"
quickly and, students expected an 1ntegrated \court.: Also helpful
in this situation was a cadre of counselors well trained in.
crisis prevention/reso1ugion strategies, positive communication, s
and cultural awargness, who provided inservice in these sk1]1s
- for other faculty and staff.
 Far more respondents, however, reported unsolved problems in
extracurricu]ar activities. Twenty-five interviewees said there
was a need for more "student participation” in their schools'
activities. These twenty-five included four principa1s fone Anglo,
" three Black), four teachers (twq Anglo, two Black), thirteen
students (three Ang]o, seven B]aék. two-Hisbanic, and one Indian),

and four parents (two Anglo, two Black).

A ]

__and one_Anglo principal, one Black and one Anglo teacher, and one
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j - ‘Facilitate Desegregation and Promote Integration.

Goal Area VII - Staff Development/Inservice Education to

Project WIEDS findings indicate some of the factors

which probably influence the selection of SD/IE activities

used in 8 district and also-some of the ways in which SD/IE

may influence conditions in the schools. and district. The

- following table shows data on the "Relationship of SD/IE

T Aetivittes and Atmosphere When- Desegregation.was Begun-and~

Possible SD/IE Effects on Comnunity Support."

'RELATIONSHIP OF -SD/IE ACTIVITIES

AND ATMOSPHERE WHEN DESEGREGATION WAS BEGUN
AND POSSIBLE SD/IE EFFECTS ON COMMUNITY SUPPORT

75

- 9n,

S ‘ Initial Poss1bTe Effect on
* . Staff Development tmos of - Community Racial
Activities EAs (a) . _Group Sup ort (b) .,
Use of Multiethnic é??i*“// - (4t - (3) |+ (5)] - (6)
material 4.14 .3.85 } 4.40 4.33
_ Communications skills - 2.89 £ N+ o) [+ (8] - -(8)
- ‘ 4.64 - | 4.30 4.40 ,4.25
Cultural awareness - 2.80 s an |+ Q) [+ (&) - (6)
- | 4.47 4.31 4.50 4.33
Ethnic linguistic 2.1 v a2l + Q- )| - (3)
patterns - ~ 4.75 4.27 . | 4.33 4.33
Bilingual materials a.00+ |+ B - @)+ @[ = (2
“ 4350 4.00 4.75 4.50.
Class room management 2.00 + (8)1 - (8) ]+ (1) (0)
| 4,62 4.00 5.00
Disciplinary skills 2.22 - anl - (o) |+ (2)] - gf)
‘ 4.36 4.10 | 4.50 4.3
Behavior modification 2.00 ~ ()= Qo) |+ (3) (é)
: a 4.00 3,90 4.67 4.33
I
‘.

%
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RELATIONSHIP OF SD/IE ACTIVITIES
AND ATMOSPHERE WHEN DESEGREGATION WAS BEGUN
AND POSSIBLE SO/IE E(FCFECtT.Sd)O" COMMUNITY SUPPORT
* on . .

- ' T Initfal Possible Effect on
Staff Development _ Atmos of Community Racial e
Activities " LEAs (a) ___Group_Support (b) o
A =~ B H .
Teacher effectiveness 2.33 - )+ @1+ ()= (2)
training 3.80 1 4.50 f 5.00 4.50
ness training - ' 4.33 4.33 4.00 4.0
Values clarification 2.00 |- (6)] + éé) £ M= (2
~ 7 4.00 4.6 5.00 4.50
L ' Data lost
Reality therapy . 2.00 - (7 M+ )
A : | a4 | ADPrInt-] 460 5.00

Based on responses of CO, Pr, T, P/C.-

(a) Based on 4 point scale, 1 = crisis to 4 = calm, )

* Significant at < .05; other correlations not statistically significant.

(b) Under each of four racial groupt column are: (1) positive (+) or negative (-)
effect on group support; (2) number of resppnses relevant to this re]atiqpship;
(3) mean of -that group's perceived support of desegregation after SD activities
were inplemented, based on a scale of 1 = less support to 5 = more support.

" Considering f%rst the SD/IE and "Atmbsphere," the tabulated
‘ daty are not to be construed as'ihdicsting-how SD/1E 1n%1ggnced:
the LEA atmoéphere when desegregatiohﬂwas 1hit1¢£ed, becahse
almost none of the Tisted SO/1E activities«Wereﬂpfferéd_untij -

after desegregation was begun. Rather the relationship is of™ /

the initial atmosphere and the selection of. SD/1

topics, There .

is evidence that some of the‘SD/IE activities iy ‘have™ been dsedu
as crisis prevention/resolution strategies. On the table, the

A mean shown under "Ihitia]'Atmospherg"tihdicaté§'thé ]éve1 of '

'  / L, T |
tension on a four pointysca]e with 1 = crisis and‘4 = calm. Means » -
balow 2.50 are thua;cfoser'to(cr1sis than to.calm. o

76
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The range is from 2.00 to 4.00, with eight of the twelve
activities befng used where the initial atmosphere mean was
below 2.33. ‘ Those activities which might be considered as
dealing wfth more overt" or “1mmed1ate“ problems, including

behavior modification, c]assroom management, disciplinary skills,

values clarification, reality therapy, leadership effectiveness

-wtra{ningw(hETJTMand>teaehehmeffecttvenessmtra1ntng_(TET).mmThose_Lm_““m.ﬂ.m

used more often when the ﬁkan'was closer to "calm" include

training for.use of multiethnic or 5111ngua1 materials, cultural

—

awargness, and communications skills. Training for use of

_ bi1ingua1 materials was provided only in districts whose initial

desegregation atmosphere was calm. Thus it may be that the SD/IE

activities, especially those in LEAs with atmospheres closer to

. ¢risis, had specific objectives related to the feelings of people,

in the schoo1 and eommunity, about desegregation

The possib]e effects of the activities on racial group support
seem significant The p]us and minus signs on the, tab]e indicate -
a tendency to a positive or negative re1ationsh1p of the use of

an SD/IE activity to a group's support for desegregation. Thudi

‘Anglo, Biack, and Indian support tended to be lower and Hispanic

support higher where training for use of multiethnic material was
offered. Before any psss3b1e relationships are examined, however,
a reminder is offered; there is at this point.no way_of assessing
the quality of the content br the effectiveness of the delivery

of this SD/IE. ‘There is. no way to sort the good from the bad, and

- good may have positive effects and bad may have decidedly negative

effects on a number of conditions. Therefore, any observations

9o



ahout possibie.reiationships must be tentative.
The only SD/IE hctivity with a positive relationship to
Indfan support of desegregation was reality therapy and that
was'oh the basis of one response. Generally, indications are
“ that Native American support fo§~desegregation increased after
1t was impiemented but that they nevertheless did not support
DU . A 13 much as._the_other. three. groups. indicated they did, or as.
most respondents perceived them as doing U
Cultural awareness and conmunications skills training had
a positive relationship with increased support of aii groups
except Native American.. No other SD/IE showed these positive
- ,///)l tendencies for all three non-Indian groups. This indicates,
perhops, that in tri-racial situations there might be advan-.
tages and disadvantages for any one activity., An example of
this is seen in training for ethnic linguistic pattehns (Black
Eng]ish) and biiinguai materials (Spanish-Engiish). ’}he tendency
for both of these was to increase ‘Anglo support, but %ixed with
Hispanic and Black, reversed from one dotivity to the other:
1_: There is, of course, the option of offerihg both, as was;done in
one district, evidently with~oood results. 3
Except for “classroom management,".Angio support related
negotiveiy with the last seven activities, mostiylthose identified
earlier as perhaps being used to help resolve/prevent crises.
‘ Their reiationship to Biack support is mixed But with the ex-
~j : ception of LET "Hispanic support reiated positiveiy to them. . /
| Again, this anaiysis is not to say that a certain activity, whether

i
well done or not, brought about a certain group's support or\noh-

N _ 78
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_qsupport There were other 1nf1uences"at work. There were g
condftions and attitudes already operating, 1nfluencing the o
atmosphere when desegregation took place. It is expectqd; |
however, that well planned and executed SD/IE will haveemultiple ;

positive results and minimal negatfve results B '5$§§f

4

N

SD/IE should affect race relations in the”schoofs.- Data

_“jndjcntingmpqssible"re1gtign§hip§m9f“§D/iEmééiiY1§i§§fQEQMEQEE_mm_mtm“w___t

relations are displayed on the teble on- the fo]low1ng.nege.
ATl of the listed activities tend to relate positively with
students' race relations, but most (eight.of the twelve) relate
' negatively with students-teachers'. This does not necessarily
‘ ' mean, that student-teacher reletions are of a lower quality. The
respective overall means does indicate that race relations anong
students might be slightly better than between=students and
teachers of different races, but the highest overe]] mean is for
relatiomns among teachers, and only three activities relate posi—'

tively to these re]atiqns.
The lowest quelit&haace relations as indicated by tne res-
» - pondents, were between teachers. and parents Egcept for reality
therapy training, each activity corresponded positively with
~improved race rel $ns between teachers and parents.

.. The race reYéifinsanetween'administrators on'tne one hand
and students, teachers, and parents on the other, are simi]ar in
qua]jty, as reported by all interviewees (4. 38 4,46, and 4. 40).
There is a'patternla1so in that the first sig/ﬁEtivities with the
exception of bilingual materials/administrators-teechers, all

- relate positively to the race . relations ihvolved. The last five

79 .-

NE




RELATIONSHIP OF STAFF DEVELOPMENT
 ACTIVITIES-AND SCHOOL RACE RELATIONS

- N — Race Relations beCategpries
Staff Development Students-Students Students-Teachers ea‘heriTéach rs :Tiibhersiphrents
Training Overall Overall Overall -UveraT1L :

: Mean N. Mean jRel | Mean N | Mean |Rel |’ Mean. N Mean | Rel | Mean N Mean Rel
Multiethnic mtris 4,30 20 4.45 + | 4.23 19 3:89 - | 4.51 20 4745 -". 4.12, 18 4.33
Commnctns Skills 28 4.75% + 28 4.14 - | 28 4.57  + 28 4.29 +
Cultural awareness 35 4.51 + 35 4.31 + 35 4,60 + 34 4.4 +
Eth ling patterns 16 4.75% + ] 16 4.44 + 16 4.69 + 16 4.38 +
Bilingual materials 1M 4,73 + 11 4.09 - 11 4.36 - 11 4.45 +
Classroom myt 21 4.76*% + 21 4.29 + 21 4.43 - 21 4,29 +
Discip skills 32 4.50 + 32 4.25 + 32 4.41 - 31.74.32  +
Behavior mod 30 4.43 + 29 4.00 = 30 4.33 - 28 4.25 - +
Tchr effectiveness 23 4.43 + 23 4.00 - 23 4.35 - 22 4,36 +
Ldrship effec 16 4.63 + 16 4.00 - 16 4.50 . - 16 4.25 +
Values clarif 23 4.57 +. 23 4.13 - 23 4.39 - 23 4.22 +
Reality therapy 15 4.40 +- 14 4.00 - 15 -4.40 - 14 4.07 -

, N Race Relations by Categories !
Staff Development Admins-Stus Admins-Tchrs Adm Parents .
Training ~ [Overall | Overall]- Overall] :
' | _Mean N { Mean |Rel | Mean N | Mean |Rel | Mean Mean Rel
Multiethnic mtrls 4.38 19 4.58 + ) 4.46- 19 4.68 + | 4.40 19 4,58 +°
Commnctns skills ‘ 28 4.46 +_ ' 28 4.61 + 28 4.43. '+ ’
Cultural awareness 354,54 + 35 4.63 -+ 35 4,54 +
_ Eth ling patterns 16 4.63 + 16 4.69 + 16 4.56 +-
Bilingual materials 11 4.556 + 11 4.45 - 11 4.55 +
Classroom mgt 21 4.29 - 21 4.38 - 21 4.33 -
Discip skills . 32 4.44 + 31 4.55 +. .31 4,39 -
Behavior mod 29 4.31 «~ 29 4.38 - 29 4.28 -
Tchr effectiveness 23 4.30° - 23 4.26 - 23 4.35 - ,
Ldrship effec 16 4.38 - 16 4.38 - 16 4.19 -
Values clarif 23 4.22 - 23 4.39 - 23 4.17 -
Reality therapy |, 14 4.0 - 14 4.29 . - 14 3.93* -
~ Based on responses by CO Pr T, 5, & P/C | T | , ' |
L_#)Re1ations mean based on 5 point scale of 1 = Not well, 3 = Satisfactorily, 5 = Very well. a6
AN )

* Significant at < .05; other correlations not statistically significant.

|
|



rejate negatively, as does classroom management trainihg.
[y . . »

'D{;§fpiithy sk{iis_traihipg. EENOV.f..hIS a positive relation-

\J

ship fn the sets of relations excdpt between administrators and - ;y(
pariﬁ}s: Leadership effectiveness training did not relate - £

posftively with any admjhtstr&tg} relations. =~ =~
The implication of these relationship tendencies is, that

. . ‘ a
-some SD/IE activities may very well have bnno#icia\ effects on :
"rape,re1aiions.“"50me'Eétivities probably have broader effects B
than others. But for any SD/IE pkogram or individual activity
to be effective, it must be appropriate for the situation.;suita-
ble for the needs of the targat audience, and well planned and
executed.
Solicitation of other SD/IE'activities'usod in the schools ¢
produced the fp116w1ng 1ist with frequencies of their reporters. )
A | o
OTHER STAFF DEVELQPMENT APTIVITIES ‘ ;
STRATEGY co Pr Tchr TOTALS .
Human relations ' . 3 .9 8 \
Transactional analysis 1 3 4
Career education ] ] )
Social aspects:of the child : 1 ' 1
Media T 1 1
" Parent effectiveness training 1 1 -
Conflict resolution 1 1
Multicultural education . J ] ]
Curriculum . 1 1
TOTALS / : 4 2 13 19

As shown, "human relations" (of various kinds) headed the 11§t;" .

. with eight respondents in two LEAs. Transactional analysis was

. o .
repwgted by four respondents in one district. A11.respondents

-

. e———argpoam—s 4o e s e o b eve m o
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rated the rtspccmivo activities

as effective.

TtV e e e T
'”v‘vymiﬂ’,m&,w_-
L el O
A >

Tdaally, the most affective evalustion of SD/IE activity

{s the effect it has on students.

)

s
.-'

HOW STUDENTS BENEFIT‘FROM SD/IE

8
\

’. 1

gt

Y

9 “"m_"““‘raﬁr - 76?1[5—;]
OUTCOME - /\ RITWNTAITRIK[N
Depends on Teacher Implementation ”;j“_“LZ”“'Ti“”‘21 """" 16123139
Not Well 113 1] 3|4
/ :

Too Early to Tell 1 1 1
Don't Know R l_ 1

TOTALS s [ 2 |13 |25. |18 Por |45 |

e
> ..

Most respoﬁdents indicated that st@dents did'aétua11y<5eh§f1t,

but always in terms of !%é:thing ke "it depands on the .
individual teacher." Some exp]hihed that even though two teachers,
for example, ﬁad the same SD/IE experiehces, one might implement
it well and the other peorly or not at a]f. When probed, most

of these responéents indicated a belief that most of those

| teachers not implementing well, would probably improve with more

and/or different SD/IE activity

.- Goal Area VIII - Administrat1ve Procedures Used to Facilitate the

Desegregation Process.

Use of federal programs in three LEAs was one of the ways

districts used to facilitate the desegregation process. Federal
. )
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 programs undor Titles I, IV, and VII, providod services in
compensatory oducation. b111 gua1 IdUCltion. and even in staff - e

the ared of humnn relations '

dovo\opmnnlltoachor training
| (see Appcndix E, “Othor Mathods to tmp\.munt Desegregation®). -
.Somn of the princiar\s roportod”%hat maintatning good rapport | o

. with students, parants. and facu]ty alleviated a lot of prob1oms

rand misundorstandings 3

Appengix D, "Principals' Strategies

*to"lmp1amint—ocsogr§gat10n“). : e
" Pre-school orientations, welcoming activities, and maintenance

of ethnic identity (keep{mg fhe namos of previously a\\-BlJck :

schoo]s) were U lized by severa] LEAs 1n their attempts to .

promote 1ntegrat1;i and to avoid resentmont and resistance by the’
community (see Appendix E, "Other Metho{\ to Implement Desegre- ‘

gation")." ' |
( .
2. Research Question 2: What are the/ffmilar1t1e and differences among \
central office personnel, student§, etc. ) strategy descriptions

\1dent1fied as having been stccessful in desegregated schools? -

a. Goal Area I - Strategies to Desegregate Facu]ty and/or Staff
and Students. .

Analysis of similaritiés and differences of category and race’
| perceptions for this goal area are.included with Research Quostion
1 and are summarized here. CO thought more high]y of teacher/s;aff
reass{gnment than did efther principals or parents, who preferred - . —
a strategy of hiring more minority staff/faculty. |

b. Goal Area II - Strategied to Promote Parent/Community Invo]vement
and/or Improve Communication with the Community.

A lengthy analysis by category and race of similarities and |
differences of perceptions of effectiveness of these strategies

is in this goal area of Re§barch Question 1. - «

v SR P TR e TEA SR (et e Y6 sy a ;- . y 5



Goal Area 11 - Strategies for the Prevention or Resolu:

tion of Crisis Brought About by Desegregation.
A fhown on the tables in this gtal area with Research -
Quastion 1, CO. administrators and principai: had tha same

preferences for the strataqies of adninistrators working

- with (1) students and (2)~pa;onts/community. Parents:

differed with them on both{fnnth a much stronger praferanqa

. for (#2) admin trators working with parents/community. Bq§

parents and principals showed more preference for (#3) ad-
minfstrators QOrking With administration/facu]ty, favoring

it about.21 to 1 when compared to CO preferences, CO adminis-
trators and parents were closer, howaver, in their wi]lingness
to use (#4) outside desegregation agencies, (#5) SD/IE, and
(#6) re]igious/]ay communi ty assistance. For crisis resolu- -
tion, parents, much more than the adminjstrators, preferred

outside intervention agents and use of media.

Goal Area IV - Strategies to Infuse Multicultural Perspectives.

Minority students and parents were the categorieslwho most
preferred strateéies to actomplish this, e$pecially by haying
culturally aware teachers and a multicultﬁral,curriculum;-
Hispanic students and parents were those who were evidént]y

most in favor Qf'bilingual programs. Many minority teachers,l

principals, and CO administrators supported'these'strategies, ‘

as did a smaller percentage of Anglo students, teachers, and

parents.

-Goal Area V - Strategies to Promote Compensatory Education

for Minority Students
Support for Tit]e I prqgrams was widespread among CO,

principals, students, and parents. No one seemed to support
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2

f.

9.

h.

tracking or ability groiping.

Goal Area VI - Stratog1os to Promote Pos1tfvc Race Relations.‘
Portions of this have been doalt wlth in rtlat1on to -

crisis reso]ution/prevention (Goal Ar.a I11) and the

fnfusion of multicultural p?rspect1vcs (Goal -Area 1V).

Parents seemed to prefer curricular changes ahd SO/IE, students :

‘were more apt to call for more sens{t1v1ty on thg part of -

formally with péép]ésinvolved. Much was reactive réther.than

proactive. ! .

Goal Area VII - SD/IE to Facilitate Desegregation and to

Promote Integration.

Choice of SD/IE activity was also probably-react1ve. and
based to some extent on administrators' perceptions of‘commuﬁigy
atmosphere and race reiations 1n the school/district. |
seems‘ at least as much a matter of racial viewpo1nt as category.

Goal Area VIII - Adn1nistra¢1ve Procedures to‘%ac111tate the

Desegregation Process. .

.

Similarities and differences do app]y insofar as the frequency
by which pébp]e of other categories perceived them as facilita-
tive. Student;{seemed to be most aware of administrative .
strategies which promoted equal treatment,‘student 1nvo1veMenf,
and resbonsibi]it} and rapp?rt among students/parents/faculty.
Parenfs were more aware of principals'

h ° v -
rapport with students/parents/faculty and with CO efforts for

federal programs.

2

 teachers,. and adm1nistéators:6n Working and76?°£iTk1ng in-

These procedures were, of tourse, by CO and principa)s

efforts to promote

Preference
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3. Research Question 3: ﬁ%w do the déscripfions of identified - q
j successful strategias differ among states in the SEDL region
o with respect to students, teachers, etc.? ' '

\ .

Thc;differgnces ar..Based primarily on domodraphfc,character- _ .
istics, such as ratial proporiiohs and socfo-economic factors, ‘
and history of race rélations..fThése-vary as -much tfom district

v . to district, and even schaol to school, as they do from state to

state.

4&_5.__ Re.sqarch“ Quesf‘l ons 4_&_5____~___ e e _______ S

These research questions pertain on]y/;o an earlier phase of

the Q}gos Project.

»6. Rasearch Question 6: What are the remaining need areas in school
desegregation as identified by community persons, students,
teachers, princtpals, and central office adninistrators?

<

In the survey of central office administrators in Phase II of
Project WIEDS, it was conclusive that minority and Anglo respon- ‘
dents perceived negative changes in student achievement, partici-
pation in extracurric®#er activities, ﬁnd parental involvement in .
. their schools. o o .
The interviews conduéted in Phase III d]so probed into the o
area of remaining needs as percefved by parents; students, téachers,
\ principa1s,\and central office administrators. These needs are . \
shown on the “Desegregatioh Problems Remain{ng“ table, Appendix B;

and aré summarized here by cateqpry and frequéncy:

‘ © 1) Student/Facu]ty Racial Ba]ancihj_(needs'and problems

. v remaining) = .
a) Minority staff hiring - 7
b) Racial balancing .- 5
c) Busing - 2 _
d) Integration is not working - 2 _
e) Racial balance in social activities - 1
f) Integrate the community - 1 '

P m g g > e ¢ et v sevase . tramii e e - meaame s U b e et cm mme e e atrwe -
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2)

3)

4)

| gi Team teaching (B/W) - 1

dao oo

- NS
‘ : . " o . ‘ '

R . ' . , oy

4 . v S

\ Y L

-

Move the 6th grade to {unior_hioh -1

{) Mid-year changeover -

§111ng%a1/ﬂu1t1ch1tura1‘Portpgttivcs (naods/prob1omi
rematning) -

a}' More multicultural paterials - 2

’

b Upgmde'bﬂingual programs » 1
c) Curriculym - 4

’

Staff Development (needs/problems remaining) -

“Currfculum -4 S —

ai Cu]turh1 awareness f?r teachers - 4‘
More inservice - 1.

c

Promoting Positive Race Rilations (needs/problems

remaining ' .

'Student participation/involvement - 25 ~
Attitudes -of parents/faculty/students/administrators - 19 .
Equal educational opportunities - 4 _ '
Student/parent apathy - 4
Students interested in learning - 3
Testing minority students - 2
Grouping students - 2 .~ o
Racial isolation - 1 ' e
Enhancing child's self-concept - 1 R '

; Educating children about racial equality - 1 Co
More sensitive teachers S - ‘ [N

I = TQ HD OO T

Educational Facilities/Equipment (needs/problems remaining)

a§ School facilities/equipment - 4

b) More money for classes - 2 ' '
c _Improve athletic program - 1

Comnun1cation with the Community (needsyprohlems remaining) '

ag More parent involvement - 14 - -

b) More communication among administrators/faculty/
‘'students/parents - 5

c) School as resource for parents - 1

1

Procedures Used to Facilitate the Desegregationjintegggpién
Processes (needs/problems remaining)

Quality of education - 13 *
Disciplinary problems - 8 (
Attendance - 5 _ _ ) . L
Qualified teachers - 3 ' '
) Dropouts - 2 . | : ‘
87




Federal regu]ation: -2 "
- Responstbility in leadership - 2
More sensitive teachers - 1

Open campus-concept - 1
Homeroom policy -~ 1 ‘ .
Advisor/advisee program - 1
Grading/attendance system -1

‘\

—t FCte iy T U =Y

N

Parents see a need for more staff devilopment in the area of
4

cultural awareness.for teachers. It'seems particu1|r1y sign1f1- v

- cant that teachers end parents shou\d feel this need more than

\

administrators. Following are some of the_quotes from‘parents

in the region indicating a need for SD/IE:

1) Black Parent - "Many of the teachers are unfair to Black
Juniqr high school students and the¥ don't seem to
know 1t. Something needs to be done.”

2) Native American Parent - "I stood outside the doorway
‘and’11stened.to how that Anglo teacher talked to
Indian kids.7.. 1 got my child out of there."

Two critical areas perceived by five categories of respondents,
that need to be 1ooked into in order to promote integration are
(1) student participation/involvement and (2) attitudes. Students
"~ expressed concern about the relative 1ack of minorities in student’
.councilpcheerleaders,\Natﬁona] Honor Society, and other clubs and
activitjes Probably more encouragement from tedchers. parents,

and counse]ors. and -recrufitment by ﬁellow students would resu]t

The attitudes and values of a'conmunity are not easily altered
or criticized withoyt causing fee]ings of resentment and hostility.

The OVErtones of rac1a1 bigotry and prejudice are probably~p:;§ent

S in all peop]e. Sone express it more overtly than”others.' Parents -

pass 1t to their chitdren who go‘to school and come in contact

“ ' with people of different tultures, It is'asking too much of staff
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and ﬁaculty members to assume that thqy. too. were not ?ehred \"

“{n similar environpents. ‘Many, perhaps most, were. Thus, the o
prejudicn present in all categorios of people in and" ffecting , }
“the schools prevents integration. Effective statt devclopment
can help\brehk down these barriirs and improve education.

Many teachers and parents saw a need for 1mprov1ng school

facilities and equipment. Parents perceptions ranged from

‘"“Eaiéﬁisﬁng'new'cutti1ns for the auditorium to-constructing- ﬂ'*“?“““L“”;”m“?
“schools. Central office personnel and_pjjhcipa1s did not view
this as so great a need.
Parental involvement, or the lack of 1t, in the schoole_was‘

prevalent in the s;x—etate area. 'Centra1 office personnel,
teachers, ane parents expressed concern. Teechers said they
wanted more parents, Anglo and minority, to be mere\act1ve and |
vocal in school matters. Parent leaders in the schools wanted
more representation’in PTA, advisory ghoups. and school vq]unteehs.i_) ‘
especia]lx minority parents. | \
Pheportiohally more Anglo parénts are involved in schools.
More Anglo parents are financially able to do volunteer QOrk-in
the schools and attend their social functions. On the other hand,
| relatively more minority parents have to work and have less oppor—
tunity to leave work and visit schools and more often have to
postpone pgrent—teacher conferences. Other underlying reasons
| 'seem to be the fear of "improper clothing," language<barriers,
fee1{ngs.of inferiority, or the %act that there is no one to take
care of children at home. This situation should notrbe interpreted

£

as meaning that minority parents do not care about ;their children’s

89
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weIfare It takes a sensitive;staff and administratton to brfng
out parents from all ethnic groups. Thts was svident in several

LEAS. '
The majority of the Anglo respondents viewed the "quality of

'educat1on as declining after desegregation. Ways devised to

t

offset this occurrence included compensatory education programs,

1nd1v1dua}1zing 1nstruction hiring b111ngua1 teachers,~to name

“a few, in order to ‘bring the_minority students "up* to the stangards .

of the Anglo students. Minority teachers, students, 4nd parents

felt that more progress could be made in the area of curriculum,

attendance, and holding power.

There remain "othar" problems such as discipliné, attendance,'

and dropouts that could point to a lack of consideration on the

districts' part to have staff development workshops that could

for five days of school and ultimately reaches the point of

dropping out. '

Remaining Areas of Need - District Goals

'alleviate this cycle whereby a child 15 punished by being suspended

WIEDS interviewees, central office administrators, principals,

" and parents, were asked what were the goals of desegregation.for

! - ¢4

thetr districts, whether these goals had been met, and if not, why.

The three goals identified are shown on the following table,

*

¢
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N ; . TategoryfEthnicity —
BOAL: S NN r - 1. NN
| K B W _FE_ T A B H WA T IK K
Equal educSt,‘lonaI] o , e : : | /,/ B : " o '
opportunities - - N |6 1/ 7/ | 3/ 3 : 6 | 9 & 1/ 1/ 1% 28
- - 2 1 75 : ‘ 64 43 43 .40 47 M—JE‘Q‘T"&B' :
"Ractalibalance N2y 1 Ny &/ | 3/ & 1] 8/ | 8. 3]7 RV 2/O.Tf23 —
- - % | 25 50 100 .- 36| 43 .-57 100 . 53| 42 50 . .3
Quality of education N | - A 17 17 /1. ¢
- . % 14 i 7 ' 6 ‘ 2
Don't know N ' o ' 2/. 9/ IRVAREBREE
- - X i - 11 B3 [ 80 30 ‘
" TOTALS N8 2 W7 on v a5 |19 2] 2 40 | 66
: o — ——— ' - == ==
GOALS MQ/UNMET | R AT R
 Goals met v 9/ | 1/ 6 SN S Tl N e NI 39
s APTI00. 100 90( 78 100 26 775 50100 59l |
Goals unmet N NNV vy 2/ | v/ ¥ v 5/ | 8
L2 100 . lop v 50 l2{ 8 21 5017
*ihy not met/ * 1/ 3/ ' 1/ 4y 2/
frequency N L1y 1/ . 2/ 2y vy 5
% 1. 50 12 717 - 80 197
Don't kndw N ) ' 2/ 2 4/ ' f
- 1 _ 17 14 14
Totals N 1 0 lfe 6 2 17 1204 1 2 29 | 56
| Y | 7 _ _ .
* Codes for Why Not Met: 1 = Racial isolation 3 = Constructing new schools _
R ‘ 2 = Don't know 4 = School facilities/equipment )
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AN Anglo €O said they had been.net. Eight respondents (14 3%)

: “4 | _:‘ ‘from the given range of’ethniéiti:t indicated that thetr district
| qoe]s.uere uniet. The reasons Nhy they rema{ned ynnet were '
: . offered b{ principai and patent respondents (éf)
. ¢s~% - | Both Anglo ‘and. Black responaents saw racfa isoiation n:.
. il schools and classrooms 3s 2 barrier Hispanic and B]ack respon-

'f_ _ ‘ 'f dents viewed the physica] aspects of the schoois and its facili-

"'""_"""_""_ _ ) "t1eS/§qu1pment A be‘ng ObStdC]QS_\‘ '—A—new SChOO" VOU}d accmdat‘ T "

: Ang]o and minority students and achieve a racial balance..
7. Research Question 7 How are the identified remaining need areas
L ~ Tn desegregated schools similar and/or different among teachers,
o . principais CO, students, and parents? R | ,

A$ shown on the. "Desegregation Probiems Remaining“ table

(Appendix B), central office and principal respondents did hot

. view any of\the needs under student/facu]ty racia] baiancing_as_
"problems" in their distrigts, per sa. Teachers, students, and'_;
lparents from the four.ethnicities did. Ninority teechers parents.»:_j
and students were‘the only ones\who expressed-an-interest.in )

trying to deal with bﬂinguai/mu@tuhai perspectives. Only

one Co administrator, an Hispanic respondeht, saw a need for SD

for cu]tﬁrai awareness. Students, teachers, and parents were the

" others who perceived‘this as a need. "Student-participation,“

"attitudés,"'and'"equai educational opportunities” were concerns

of all five categories of respondents. Central office adminis-

~ trators saw problems in “testing}minority students" and "educating
,chiidren aboutﬁraciai equality.” No CO administrator or principal

saw any remaining prob]ems in the area of faciiities/equipment,

and they are ‘the ones more nearly, able to do something abdlit it.

10 ;.9

S Ce ________*_*_ O S



[ 4

L 4

OnIy tqechers. parents. and students. however. showed con:ernt
‘n this area: - | -

. Principals and students did not express fmore parenta¥
invoTvement" as a probem, HiQh schoo! students made cdmmehts E
on this issue of parent 1hVo1vement and the consensus was that
by the tfme s_,gents got to junibr and seutor high. parents

need not be’ as active" or 1nvo]yed Besides, several students '

""EQﬁressed7be1ng ashamed or'embarrassed when their parents did

go to the gZhool.
éPrincibals were the only group who did not perceive any .

prohlems pr remaining needs in the area ofr"quality of education.“
"qua]ified teachers." Only students expressed concern in

matters that they considered relevant to their educational we]fare.

such as a need for "more sensitive teachers," "homeroom po]1g1. '

~ and "grading/attendance systems."

" Other problems and needs such as "discipline," "attendance,"

and "federa] regu]ations" were expressed by.central office along

with teachers, students, and_parents. Principa]i‘did not view

these as concerns in tbeir schoois

. Research Question 8: ‘What are the similarities and differences -

concerning desegregated schools among the SEDL region states
with respect to-areas. of remaining needs?

4

The 1nterv1ewees,w1th1n the six-state region varied in age,

I

sex, rece, and socio-economic'leve]s. Each one had her/his own

ideas on how desegreget{on should. be implemented, how it was

R

work{ng, and what prob]ems remained.
LEAs differed in their philosophies of what a "quality educa—

tion" shou]d be--this encompasses such factors as curricu]um,
. ,/\
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" the quality and qu‘tity of'staff development, ds; of parents
‘as community resources, \and many ﬁ:ther:. _Theyefo_re-, thase
‘variabies must be considersd when dealing with simi&arit‘qs and
differences {n'areas of mmaimng needs. Looking at the
strategies fdentified across tﬁ§ reg1dn; sim{larities occurred
in the arﬁas of (1) parental involvement, (2) stﬁdcnt participa-
tion in extracugricular act1vftips, (3) attitudes, (4) staff ‘ )
_ ___.__Qe_y_e_l..ob_rmn.t«:._(_5_).___r_'_r_lj_n_p_tj_ty_____s_tg_ff,_,b_ir_mo , (6) discipline, and (7)
the quality of edqcation S : o . .(:
Y o " . The maJority of problems cited, however, appear to be caused
) : | - by negative pre—desegregation attitudes and general pre-set'
conditions for ethnic relations. Suéh aftitudes also:seemed'to
; define the 1nterethn1c behaviors present in the schoo]s after
. initial desegregation Ethn1c1ty is an important variab]e to
consider when examining differint perceptions of needs For
‘example, a significantly larger proportion of m1norit1es than A
Anglos viewed "minority staff hiring," "more mu]ticu]tura]
materials," "more inserviée," "attitudes,” “schoo] fac111t1es/
C equipment,” "more communicatipn,“ and “dtscip]ihgry prob]ems
as peft1nent issues affeéting’their Status.infa desegregatéd
‘environment . Anglo respond;;té across the si*-s;ate regibn_éoqf
"centrated thef(’néeds in the generalized area ¢f ;cadémic issues, - ’
i.e., quality of education. While minorities wanted multicultural
matefia]é in thé classroom, An§1os more often reacted neéative]y
toward non-traditional subjects. Few Anglo, but no B1ack - | i

“respondents saw "busing" as a problem remaining. This is especia]]y_

significant since the brunt of court- ordered busing 1s usua]]y

94 | : :
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. borne by Black and other minority students. g |
In bi-ethnic and-tnistthnic':cttingig";ﬂ1span1c and Native
;American-popu1ations saw a need fo} incorporating bilingual and

multiculturu1'brograms to Qea1 with problems concerning language

. ) ) -
and cultural differences. .

9. Research Quastion 9: What are the implication trends that can be
drawn from the survey and interview findings to effectively deal
with the remaining areas of need in desegregated schools?

~--n:wf~m~f~~wmfw~ww~The~resultswofwthemsurvéy~1nstrunént—anhlysisnahd~+nterV1cw-—v~~m~~_~—;m~4
findings revealed severa]_unmef'needs. The.need a;aas include: | |
(1) cultural awarehess;T(Z) human rqut1oﬁs. (3) curricu1um integra-
tion, (4) pupil self-concept, motivation.‘%;ﬁ discipline, (5) dfopouts,
expulsions/suspensions, (6) teaching methods and 1earn&ng styles, (7)
parental 1nv01vgment, (8) resegregation, (9) segreg;tibn witﬁ‘n the
classroom and extracurricular activities, and (10) the relationship
between'bilingual éducation and desegregation. Evidence indicates
that the overall quality of edutation in the distriéts 1mbroved after
n desegregation. Pareqta] involvement, discipiigé, stﬁdénf achievement,
A however, were lower after deségregation. ]
These findings from WIEDS' §urvey'and 1nb$rview data indicate
that such prablgms can bes? be dealt with throughmérg effective staff
devglopment efforts. In order to provide equal edﬁcationa] opportuni ty
and qu&Tfty education for all children regardless of ethnicity,
language, and cognitive and_afﬁetiﬂve levels of achievement, effective -
SD/I1E has to be provided. This is ne;esSary to: (1) prevent negative
* classroom/school expériénces which reinforce stereotypes and prejudices,

S\X (2) remedy teachers and staffs' lack of knowledge concerning student -

cultural and 1inguistic backgrounds, (3)‘provide classroom atmosphere§

<95 ... .
11 o

Ay




which encourage learning and 1n€ofrac1a1,fkiendsh1p and underetanding&\
T - (4) teach children to'be ethhically literate, (5) involve parents

cooperatively i{n their children's education, and (6),prevont resegre-
gation. | | |

10. Research Question 10: What are th{fspecific con‘int areas, as drawn
from the surve{ and interview findings, which should form the basis
. “of SP/IE guidelines and models to improve education in desegregated
schoo]s? x\ - .

Baseg_on NIEDS survey epd_interview findﬁngs, the basic content

areas which shouId form the basis of SD/IE guidelines and models to
improve education in desegregated schoo]si&ret‘ |
1) Training for evaluation and‘ﬁse’bf multiethnic materia]e.
o Y 2) Communications skills train1ng.‘
3) Training in cultural awareness, stereotyping.
_4) Training in ethnic 11nguist1c patterns.
5) .Training for evaluation and use of bilingual materials
6) Classroom manageﬂegs training.
7) Disciplinary skills tcaining
8) Values clarification vraining |
§) Training for muIticul%ura]/bi]ingua] curricu]um deve]opment.
10) Training for 1ntegrat10n through extracurricularnactivities.
‘ : | 11) Training in echool—heme—community cooperation approaches:
12) Training in motivational skills. ,
Y Four content areas included on the WIEDS interview schedule are
omitted although they were used in some of the LEAs. These 1nc1ude
(1) behavior hodification-training, (2) teaching effectiveness training,
(3) leadership effectiveness training, and (4) reality thergpy —
"Others" identified as used 1n the LEAs, such as (1) "human relations

training” and (2) trensactiona] analysis, are also omitted. These
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are omitted notlbocause they do not contain aspacts whi;h'mqy t
‘ facf1itate improvement of egucation in dcschGQitivc !othIS. Be-
' - havior modification, TET, LET, and reality thorapy did tend to rnlato
(- | negatively to positive race relations and ébmmunity support for

¢

. desegregation. But this may have ﬂﬁen bocauso of planning and 1mp1o-'

mantation rather than content and pqs1t1ve-potont1a1 These SD/IE

[
content areas do have portions wh1ch can be used to fac111tate inte-

U gration “But these portions, as wa11 as useful” portions of-"human—-~ —
relat1ons“ and transact1ona1 analysis, can be included in the twe\vo
content areas 1isted above Further, guidelines and mode]s for these
four areas are published and more readily available than the others. '

Four content areas have been added to help meet needs identified

. in thgﬂNIEDS survey and interviews. Theseoare the lgst four on the
list of?twelve These are not innovative SD/IE‘actiyfties per se;

. they have been used effectively in schools. Thex :ré however, new
to many schoo]s, particularly those with some of the problems and:

// needs identified. . L !

////’ 11. Research Question 11: What are the key compohents of selected school
desegregation SD/IE programs in the SEDL region?

12. Research Question 12: .How are the components of these selected SD/IE
programs alike? Different?

13. Research Question 13: Which components of these selected SD/IE programs
have been ldentified as most successful by teachers, principals,
) ' students, central office personnel? .

Answers to Research Questions 11- 13 are dealt with on the basis
of the ana\ysis of the selecteq,SD/IE plans/programs in another section
of this report, II1.C. "Results of Analysis, SD/IE Plans/Programs."

14. . Research’ Question 14: How do the identified success ful strategies -
compare with the {dentifie needs? .

Remaining needs of the WIEDS site LEAs have been identified by

various means, as described in Research Question 6. These needs a;e

| 7114
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sunmarized and grouped as part of the answer to that research
question. The principei nead relating te physical desegregation ST e
is racial. baiancing. As indicated in Goal Area 1 of Research /

‘ Questfon 1, hiring.of additional staff is evidentiy more effective
than simply reassigning facuity/st{?f\ Few LEAs, ané none of the
WIEDS eites. have‘sufficient numberilof minority faculty/staff for

¢ | racial Eﬁiancing by reassignment

mf%~w~;~—vw~mm—{ ~-Meeting-the needs for- biilggeailx/;ticuiturai perspectézgrcen_m_~mnw~_u~mw
be met 1arge1y through SD/IE on (1) evaiuating and using appropriate
materials, and (2) a strategy not identified in the WIEDS interviews,
multicultural and bilingual CUrricdlum development. "

The two need areas identified most f?equentiy by respondents were

_ (1) student participation. identified by 25 interviewees. and (2)

attitudes of;parents[fecuity/students/administratgrs. identified by

~ : 19 interviewees. Tnese aré.probabiy related and should be approached

with strategies to promote positive race neiations. Thesefweuld-
include SD/IE activities to.train school personnel and, when appro-
priate, parents: to (1) evaluate and use multiethnic and bilingual
matérieis. (2)'communicate effectively, (3) be cuitura11¥ aware and

" sensitive, (4) understand and be comfortable with different ethnic
iingeistic patterns (while also teaching standard English compentency).
{(5) manage classrooms effectively and fairly, (6) provide positive'
and equitable discipiine. (7) understand values different from their
own, (8) implement a muiticuiturai curriculum, and (9) integrate
curriculum actiVities. Numbers (8) end (9) were not identified as
being used previously in the QIEDS site LEAs. - -

The needs pertaining to improvement of educationéiifaciiities

and equipment can be approached two ways: (1) reference to techni-




" ~"aYso~{dentified comparatively ffﬁQ“‘"t‘y_“_q“‘"ty responses—for-

cal assistance agencies with the capability of assisting the LEA

in applying for any appropriate fideral tunds, and (2) materials
and.SD/IE activitles to sensitize school personnel, particularly
administratots and school board mambers, to the needs and,benafits
of equitable use of facil{ttss, quSpment. and a1l other educationaj
opportunities. Q, ®

. f > .
Needs for improved communication with parents and community were

R

three related needs, most (fourteen) for more parent involvement

Two of the WIEDS site LEAs had programs which involved a significant
number of parents as volunteers and paid aides. These and other ¢
strategies can be shared with other districts especially through guides
and modeis for SD/IE training 1in schooi home-community cooperation.
This is an SD/IE activity not identified as used in the six interview '
LEAs. Minority and majority parents may also appropriate]y be in-
yolved in other human relations and awareness types of SD/IE-activi-

ties.

Needs relating to "other procedures to facilitate the desegrega-

tion/integration processes," pertained mostly to "quality of education“

(with thirteen responses), discipline (nine responses), and attendance

and school leaving problems (seven responses). "Quality of education
concerns will need to be refined into more precise needs, but when ‘*
related to desegregation, "educationai qua]ity“ prob]ems usually.

translate into needs for cultural awareness on the part of facu]tx

and staff, stereotypes about "minority parents who don't care about

their children," and "minority children who can't keep up with the

rest of.the class,"'diehard; Minority (3nd Ang]b).fdropouts" may
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usually be more accurately déscribed as "pushouts." And the dis-
ruptive student may not understlnd hor/his own behavior, but 1t may
be related to cu\turefclash in the schoo]s and classroom. SD/IE °

activities are needed which ralate to cu1tura1 1iteracy, positive

' se]f—conccpt. home-school'coopeﬁat{an*ind motfvational techniques..

More specifically. all twelve of the SD/IE-content areas 1isted in

Resedf’% Question 10 are needed. - |

\

‘Research” Question 15 —What workS“'undar what conditions ----- and why?— —°

a. 'Goal Area I - Faculty and/or Staff Racial Ba1anc1ng

Of the two strategies used to racially ba]ance staff/chulty.
teacher-staff reassignment works baest in a district which already
has a percentage of minority facu]ty/ctaff in proportion to its
minority student enrollment. Implementation then is still more
't'an a matter of simply reassignment. Accdrding to WIEDS and
other findings, preparation 1s'needed{ especia]]y‘appropriafé
SD/IE for "crossover" teachers/staff as well as for teachers/staff
fn the receiving schools. Hiring additional minority staff/
faculty works best when there is an available pool of minority’
staff/faculty from which to draw. r;f théce 1s:no readily availa-

_ble pool, technical assistance may be needed by the LEA so it will

know best how to rec¢ruit and retain minority staff/faculty. In

either case, SD/IE is especia]]y needed where new minority teachers

and staff are 'being introduced into a sc¢hool syst&m “The need is
particularly pronounced if there have been, few or no minority

staff/faculty there before,

b. Goal Area JI - Promotion of Community Involvement and/or Improve-
ment of Communication with the Community.

There are many variables to conSiderfwhen selecting strategies
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to promote communaty involvement and/or improve oo&ﬁhnication
)I

with the communjty. These include raehi make-up, socio-

L

economfc conditions, history of race relations. responsibility

'of the media, and support of pub]ic Yeaders, and. these‘bust be

a part of a needs assessment fqr the LEA before strategies are
1

selected, But some\genera1izattons are possible.

A rumor/information center {is suitable for almost any

situation— So-ts use-of-a-school—1iadson. person.and/or commnity .

i 1faison workers, but use of a bi/tri-ethnic team may wOrk better

-

in some situations Nritten information to parents was rated

by majority and m1nor1ty parents as one of the most*effective

communication approaches. Generally media use 1s helpful and
 m——d

necessary. It helps to have a staff member skilled in writing
press releases and dealing Qith media; :1f none is evai]ab]e.
appropriate community members may be asked to volunteer. Communi-
ty %embers, especia]]y parents, shou]d be solicited to serve as
volunteers or part-time paid -employees as: needed. -Care should be
taken thet they receVve training for their duties, even when
Vo]unteering. Parents and comounity representatives should be
invited to partigipate in all appropriate fuo;tions, espeo1a11y
so/1E, inc]uding7p1anning and evaluation.

Community centers in schools can be effective, but this
usually requires commitment to getting them started and skilled
peop]é to operate them. Centers cao be especially helpful if
they are in minority neighborhoods and both majority and minority |
adults cooperate in participation.

Public forums are essential at the initial stage of
. .

planning and otherwise preparing for desegregation. These allow
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public involvement and communication. Should serious problems
| o 'arfse.'the forums arg egain an important strategy. Always, they
“* should be carefully planned and the presentors skilled and well
preparedi Effectiyeness of ne1ghborhood coffees and speaking to

lchurch. social or other groups depends as much on the style of

the administrators involved as it does on other variables. Always _1

é there shou]& be a;'much openness as posstb]e; openness in terms
T . - '"'“5f“"5§'§é'§'§'1'51'1'1‘ty' by the pub"]-fc-"-and-;-honesty-"and—ﬁf rmk-ness-—-i-n--:wha-t----—----—-—-—»-—j—--—— =
" ' is said. | . . .' - |

/
c. Goal Area III - Prevent1on or Resolvement’ of Crisis Sftuations.

Many of the strategies in Goal. Aﬁeq ILP to prOmote parent/
community 1nvo1vement/comnunication also s?rve as strategies to
prevent or resolve crises. It is freqyent]y during times of need
that schools turn to the community, and that 1s probab]y the way
that many parents/community members heve wan}ed it; so long as
things were going well, they did not care. R

Selection of strategies here depends much upon where the
crisis lies or is expected. If it is not direct]y in the schoo]s
‘but only in the community, different approaches are called for.
This is reflected in the strategies used in the WIEDS site LEAs,
as shown in the answer to Research Question 1 of this section

3 Raee relations and SD/IE strategies can also help prevent crises,
These are discussed in other goal areas. |
d.. Goal Area IV - Infusion of Mu]t1cu1tura1/Mu1t1ethn1c Perspective

Multicultural curricu]um deve]opment is appropriate for any
school, fncluding those with no minority students. The rationale - -
for this is included in WIEDS' Assumptions (Section iI). It is

good strategy and othegwise appropriete for the mu]ticu]tura]

9 102
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- {n one LEA. Zuni - English Franch English. or Vtgtnameso-Enqlish

caitt number (at or near racial balance) of minority faculty/staff

i

A | o .
)’v . . ’ . )
- < ' .

{to be Tocally and regionally relevant

This 1nc1udos bi1ingu;§ content, which may¢be Spaa\sh English

aspacts of a curriculum

*

in a‘.lher. Or, of course, it may be tri-1ingual/tri-cultural. I
Other ethnic groups of the LEA‘pr locale are to be considered
also, including identifiable wirj te ethnic groups as German-

Americans, Irish-Americans. Frenbh-Ameribans. and so on, It

~mmakesmsensemto—inelude~these_1n~a4nu1t1eu1tura1~eurr1cu10m4$qr7—fm~~m»—mw—~

educational reasons and for local support of the;multiculthral

program.

1t 1s necessary to have experiential as well as awareness

and knoW]edge-based SD/1E so that teachers will be comfortable

-in implementing thevprogram in their c1assroomsf If necessary,

a mu1t1cd1tuna1 team can be used to go into the teacher's room

to help her/him with it. ' /.

Another area of overlapping strategies. mu1ticu1tura1 educa—

h ]

tion and parent/community involvement, are both served when

appropriate resource people are used. . I

Goal Area V¥ - Promotion of Compensatory £ducat on tor”Mipority,
Students. !

Genera11y, anytime a LEA can qua11fy’fdr'T1t1e I funds and o

make the requisite assurances, this strategy should be used

Nhen these funds are used to:hire aides, the pairing of minority

T
afdes with majority teachers shou1d be held to a minimum.,un1ess *

the reversé situation can'a1so be used and/or there are a signifir -

in posftions of authority.

N | : S
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f. Goal Area VI - Promotion of Positive Race Ralations. »
At the same time that all district and school policies are : -
being reviewed and any inequitable rules changed. plans for an
N ‘ : effective SD/IE program should be made. Along with~parent/
‘ cmununfty‘1nvo]vemént/conmunicgiion S£rategies; these are crucial

*

’for good race relations’ in the school. o
\‘ . That administrators tend to. select SD/IE activitfes to fit’
L—wmafa~»fmw~¥-i~m_mpart1cu1ar -conditions-is- 1nd1cated .on:.the. tablo "Relationship. .. .
| of SD/IE Activities and Atmosphere When Desegregation Nas Begun
~and Possible Effects on Community Support" (with Goal Area VII |
with Research Question 1 in Section III). This supports the . ~f
. implication that SD/IE activities.aﬁe sometimes used as crisis
prevention strategies and berhaps even as crigis rgso1ut10n
strétegies. Such activities, however, are more_éffective when
used to 1mpr6ve race relations before a crisis, or even q1srdpt10h.
{s near. . ‘ | r
Students as Qe]] as others respect fairness. This has to be
ref]ectéd in policies and in tﬁe way policies are 1mb1emented.
Fairness also has to be demonStrated_in punishment/discipline, in
\;?tracurricu1ar activities, and in the curriculum. Perhaps an
exémp1e of this may be seén in the table on "Relationship 6f SD/IE
Activitiés and Atmosphere..." re#ﬁrre to above. In a tri-ethnic,
Ang]o/B]ack/Hisphnic, sett{ng, if Black language concerns are ;5*;;
dealt with and not Spanish- Eng]ish Hispanics may fee] a11enatéd :“
'and hostl}e. And the reverse would be true if B]ack concerns were

w E ignored while addressing Hispanic issues. More frequently, only S

Anglo concerns are dealt with, as in a traditianal curriculum




with a ugstarn European orientation, and all minorities are

© alienated. - ”

Goa} Area VII - SD/IE to Facilitate Desagregation/lntagration.

‘171 goai are Research Quastion 1 includes a tabie - ‘__v‘£ ?
which OWS possib ralationships between specific LEA SD/IE | B
topics and initial LEA atmosphere These data indicate that .

some SD/lE activities have perhaps been used. as crisis prevantion .

strategiesTra\Sing'inbehaviormodification.cTaSSroom MAnage~

ment discip]ipar skills, values clarification, and ethni¢
linguistic patterns f

ff'»md frequea%iy 1y < districts where the )

atmoslhere ?as tense_i, disruption was present Possible affdcts o

.on cdmmunity racial group support for*desegregation and. on race

relations 1n the schoo] shuuld be considered however. Angio,
\ i .

B]ack, and Lndian support tended to be Tower and Hispanic support

higher where training for use of mu]tiethnic materia1 was offered.

_Cu]td‘ai awareness and communications ski]]s trainilg. {;qeed | «

toward a. positive re]ationship with increased support, from all

groups except Indians, No o:\Er SD/IE_showed-these positive |
tendencies for all three non-Indian groups. This indicates that

perhaps in tri-racial situations there may be "tr&de-offs"”in

" group support uniess_SD/IE is perceived as balanced for ethnic

S

content., An examp]é of this may be seen in training for Black
1inguistic patterns and Spanish- Engiish bi]ingua] materia]s The
relationship of both activities tO?ANQ]O support tfnded to be

positive, but mixed with Mispanic and Biaok, as those groups

L

’Qossib1y reacted to perceptions of exclusion from SD/IE activities.

These activities need not be exclusive; one activity may be de-

- signed to cover both when both ethnic groups are pres}nt, or
| ) -
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:-’ ‘ ? separate activities ‘may be offarad for each:
The difficulty in prescribing SD/IE for centain sitaations
lies not: so much 1n knowing what the situation i{s, as in - . .
| knowing-what content will be in the activtty and how it will be o
presented. .A values c1ar1f1ca€jon worksnOp byfonc'presentor;
.nibht'be'quite”ditferent than one by'another presentor.' This is

not totsay that all presentations should be the same; it is to

say that models and guides are needed for the entire SD/IE

" process, needs assessment to evaluation. .
: h. Goal Area VIII - Administrative Procedures Used to Faci]itate | _

. " the Desegregation Process. | | ;

Unless there wds a crists s1tuat10n most of. the WIEDS site
LEA adm1n1strators usedvonly low key approaches when dea11ng
* directly with students, faculty, staff, and parents. The "pre-
- s School or1entation uSed in two districts: for example, included
no "hard se]]" on race re]ations .Ratner they welcomed new
students as new students and new faculty/staff as new faculty/
h staff, not calling attention to racial differences or- possible
conflicts. References were made to new situations and that there
might possib]y be new problems, but.tpat;these would not be -
serjous and they would be worked out cooperatively. This would
'te possib1e because the schoo1 be]onged‘to everyone there. Thds
was done in atone of frankness and sincerity. This is a Judicious
and effective approach when the atmosphere‘js relatfvely calm-- .
and when.the'words are backed up by fair oolicies and actions.
-Harsnér atmospheres require morehdirect approaches-and crisis
| prevention/resdlution strategies. ¢
Facu]ty and staff shou]d be given to understand that not

'only is desegregation the 1aw of the 1and and equal educational
106
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opﬁdttunit}ithc constitutional right of'avony child, but that
desagregatiqn is an opportunity for improving education and wil)

be approachad that way. Facuity/staff should be made to feel - .
that every faasib]e administrative effort will be made to support .

. v
o
—
. &

) ié o _l them in thair efforts to pro idg the best possible oducation for
all children. These stataﬂénts aiso must be backed up.

. Technicai assist?nce should be solicited from Desogregation

_ Assistance Centqrs and other appropriate agencies bafore and
t'after desegregation and without waiting for a crisis. P]anning
~ o for crises _shou]d, of course, be done in advance. The Comnunity
| Services Agency‘of the U. S. Justice Department should be contacted
for technical assistance in this.
Other administrative procedures have been dealt with in othey
Goal Areas. Especially important is the SD/IE responsibi]ity of
the administrator. Responsibilities are usually shared between
the superintendent, other CO administrators; and principals for
s : the seiéction of capable personnel and their having sufficient )
authority and resources to oversee *the planning, preparation,
.impiemEntationz application; and evaluation of an effective SD/IE
program.
In conclusion to Research Question 15, the questions of
"what works?" and "whyi" are answered as much in how a strategy
ifs implemented as in which strategy is selected. Some observa-
tions have been offered in the light of WIEDS staff's findings and
experiences, but the best strategy will not work 1f poorly imple-
- mented and a strategy which might not ordinarily work under ) -

certain conditions may be successfully adapted. This is one of
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the reasons that effective SO/IE is cructal to impraving education \\
to deseﬁ#egated schools; pqu]e must be prepared to 1mp1;ment the

strateqiesu e -
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C. Results of SD/IE Anaiy;is, Findings, aﬁg Outcomes .
1. Introduction. - L ‘

‘,

The twelve SD/IE p1ans/program5‘§e1ected‘for evaluation by the
| | * :
WIEDS staff have been ahalyzed in accordance with the WIEDS Model

" for Eva1hi%‘hg SD/IE (Figure 2,+p. 23). The findings are reported
here,_organfzed by elements and processés under each of the five

+ components: (1) planning, (2) prepardtion; (3) 1mb1emént§t10n.
(4) gp§11cation, and (5) evaluation. Following these are sections
on general observatioﬁs, syntheses, implications, recommend&tions.
and conclusions.

2. Analysis, Findings, and Outcomes.
a. Components, Elements, and Processes.
1) Planning.
a) Identify Planning Team

Other than in 1mp1ehehtation, participant involve-

ment was most evident in the planning combonent. Each

of the twelve districts used, to some extent, a planner-

par%icipant comittee. Committee composition varied, but.

typically they included some mixture of teachers,
T ' principals, central office administrators, area/subject

. coordinators, ahd other certified personnel. Some.

commi ttees included, at ieast from time to timef barents.

students, and non-certified personnel, and they occasionally

met with outside consultants. ESAA advisory committee
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b)

-

composition was specifically balanced by federal guidelines

asﬁio‘racc. sox.‘tiaohir, parent, student, and dthor

B Satum

rebhdsontationai factdrs. 'SD/IE commitfdis typiédfﬁy .

were headed, or at least gufded, by a central office

. lavel administrator with SD/IE responsibilities.

Needs Assessment
_ ) .

~ “Usually it was the SD/IE adninistrator who developed

or otherwise provided the needs assessment instrument.

Ay
=

'mbommitteegmselddﬁmhadpdnput about the needs assessment

instrument, but they usually were involved in evaluating
and prioritizing the staff and program needs as determined
by administration of the instrument. Ten of the twelve
districts used a formal needs as¥essment instrument. The
other two relied on informal expressions of deeds. some-
timds using principals as assessmenf conduits. A1l of
the formal instruments attempted to assess knowledge and
skills needs; four included attitudss and othdr affective
factors ad well. |

On the basis of data availsble, it fs difficult to
determine to what extent students' needs were assessed or
80 what extent perceived needs of students 1nf1uehced the
planning of SD/IE. ‘Each of the twelve plans/programs
and]yzéd,_however, stated or.implied that SD/IE was to
enable participants to be more effective in meeting needs

of students.

In most of the districts surveyed, prioritization

of needs was part of the assessment process. Two others

1nc]ﬁded it in the process of defining goals (below).
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c) Turgnt Audience
Participant selection in the twelve LEAs was by
~_ by group rather than by fndividual, The Tcxas-statuatony |
rtquikemenV'of SD)IE for total school sfaff simplffiod

. L
targeting in that stu: i’loctod SD/1E p]ans/progrdns

> - of LEAs in other stat also generally inclusive,
ESAA funded SD/IE included 11 the staffs of schools
e who.would_ba_ recefving. stuj

ment to reduce racin] {solation. in the district. Th

ESAA activities. and a few non-ESAA workshops 1nc1udgd.

students and parents.
d) Define Goals.

Each of the twelve sites defined goals. Some wer;f.

\
A

‘ short-term based more or less on assessed need, others ;
stated longer range goals with more ph11osoph1ca] content,
and some districts stated a mixture of both. Most of the \;

o | shorter range goals were predicated on penceived teacher >ﬁ?
needs in teaching academic skills. All of the ESAA | . L; .
programs and a few of the others 1nc1uded affective goa]s |

‘ in race relations/human relations areas.
e) Specify Objectives/Behavior Outcomes/Attitude Outcomes
In most of the SD/IE plans/programs ana]yzed the
objectives reflected the defined goals and perceived needs.
Specificity ranged from quite general to me&surab]y

.'!& behavioral. Some appeared to be activities rather than

objectives and would be difficult to measure. -
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f) Select Content.
| Three of the LEAs offered the pgrticipants a
number of choices. .Three others offered no'chojcéi;
The other six ranged iq‘botwccn.‘ These latter nine
| . LN v .
included three with spécific themas.and two others with
s]fght\yvqpre general themes, a}] relating to curriculum

and 1nstruction concerns. Most of these dealt with ‘the

topic such as classroom management, positive discipline,
or positive communication. Generally, the more affectively
oriented content was offe;od in those programs with more
Optibns.for particip:;ts. These included more of the-
wdrkshops on magic circle, reality therapy, values odgca-l
tion; and vahavior mgdificatipn.

Although most 6f the LEAshincluded'human relations
and)or race relations in goals or general objectives,
thase were not well represented in SD/IE confent. Ten of
the districts o%fered bilingual and/or English as a second
language workshops for selected participants. Multicultural

“education, ethnic awareness, sex role awareness, and class

awareness topics were rare. In two districts, the only

yd

mention of "multicultural" was in a‘“Bi]ingua]/ﬂulticu]tufa]"'

workshop in each. Most of the race/human relations content
. was in ESAA programs.

q) besign Strategies.
| Other than through participant input through needs

assessment, only four of the twelve plans/programs

AR

prme————

T eognt tive domat n, though some inc TUde_'l_WOY'k-!_hdp_"OnT‘ T
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{ndicated any strategies to accomplish the obJoctigos
of the program. Others evidently trusted in the -
'3 | | 1chors/consu1tihts to doviso strategies at the workshop |
| level, knowinq their asscmb1od participants well encugh ..
to choosc groupings, mothodology. materfals, and modes,
and to estab11sh a suitable environment for thém.
h) Davelop Timelines. >
____ﬁ_m“__m“"“mwmm_f"m_m“mmj_“mi;__rho_amount”anquuaiitimof“cons(da:ationLofLsactorsm__““m_“wﬂm;
such as stages of desegregation 1mp1cq¢ntation varied
- ‘considerob]y from district to.distfict. These considera-
fions ware most evident in the ESAA program planning,
but they were seen in the well -conceived t1me11nes of
about half of tha othqr programs as we11
* i) ‘Specify Communication/Pub]icity Efforts
Each of the twelve districts provided individual
staff members with at least a SD/TE schedule: Most "
ingluded related information, including ;uch items as
evaluation summaries of the previous year's programs,
‘changes in format, and highlights of the coming season.
" At some point shortly before a workshop. mos t of the
| ) 4 districts provided_participaﬁ%s with a workshop reminder
Ur*d agenda with updated information about presentors,

| materia]s..t{mek. and places. Sevan of the sites indicated

that they made it a practice to provide public media,

uSua]]y 1oca]'neospapers. with press roleases containing '

fnformation about. the SD/IE. Some said they -provided
~these both before and after the activity. ‘

’

| | 12
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A design of overall evaluation was included in

§) Design Overall Evaluatioh,

efght oflthc twnlyo SO/IE plans/programs. - Thc.otﬁcr

four indicated none. Ipo desfgns ranged from a simple

Likert scale with about ten questions to pre-post ' .
{nstruments for comput,%ﬁzation. Th{s'w.s_dcn;;ally SR |
deveioped or otherwise p}ov1dod‘by’thq SD/iE administrato;._

m““k)mchcTs$onprprova1—m“_m“__"—“m-wm-““_~-mj“""1““-"f“_“‘““*—“"fj—““_
K | The "okay" or."go ahead" for each of the twelve
programs was by the superintendent, an assiﬁtant super-
" intendent, or an ESAA program director.
2) Preparation. ‘ ' )

Elements of the preparation component for each of the
twelve LEAs.planS/programs analyzed, tended to be logically
1nf1u;nced by plans magefin fhe prgyious coﬁponont. Prepari-
tion was made‘or directed by the respective SD/IE individuals
orfoffices. but there was no general consistency in the pro-

. cesses used. Ay iy

a) Participant Idéntifigafion/Selection/Notif1Cat10n.

| Particibant identification, selection, and notification
{ﬁ the preparation stage followed the p]pnning stage's
audience targeting. For this.element of preparation, the
process was simp]ifiedi readily identifiable groups of
personné]——tota] staff of. a district/school/schools/ all

_‘tgachers of a district/school/schools, or specific grade

level/specialty/subject area were selected. Notification

was in the form of a printed workshop agenda, SD/IE

13
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- schedule, or more elaborate booklet containing schedules,

agendas, goals, needs assessment results, objncf1vcs.

activities, evaluation forms, tnformation about alterma-

L

. . tive means of fulfilling SD/IE requirements, and other . .

related {tems. W

-

b) Pre-Assessment. .

Three of the twalve LEAs had no participant pre-

__assessment at_all. _Three others indicated that this .

element was taken care of through needs assessmeant. Two
others said that no pre-assessment was necessary'other
than the participants' own fiit needs and their selection
of workshops to attend from the var1ety offerod. Three . e,
others used 1ength} checklists with encouragement for

participants to assess‘their needs in skiiIs.-attitudes.-

and knowledge frankly and‘anoﬁymously. Some districts

provided no pre-assessment exéept for participants _ ~
involved in ESAA SD/IE programs. g | W

c) Describe Kinds of Participation, Specify Activities, ,
Select Methods, Materials, and Equipment.

Some d?stricts provided descriptions and géfounts of
participation and activity on]y‘for ESAA program part161~
" pants. Two pfovided no information of this kind. Another
hsda tgrse 1yst with the SD/IE schedule. Most described
activities aﬁd;thhsfoffparticipation to the point that a
participant woﬁ]d prdbably have at least a general idea of

what to expect. Four of them included sufficiently de-
tai]ea aescriptions that, when cons}déred with stated

objectives, prébab]y led participants,to have definite
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expectations about their involvement in the individual
workshops. A few provided clues by raquasttng.aarticiq
pants to Brtng aartain-matarials. Eight of the districts
left it to the workshop leaders to decide what activities,
kinds of participat'lonrmathbds. matarhh. and aqui.pmnt

would best accomplish the objectives of that S/IE session, .

and in four of these no_advance information about these

n_elamants_wasﬂpnovidadlpantjcipantsl__“mmmm_ ] _

Leadar/Consuftant Selection.

Tha processes of 1aader/consu1tant selection diffarad
great]y among the twa]vt.s1tas Most of the selectton
processes included forma] consideration of participant or
committee recommendations. Several 1aaders, howaver, were
pr%—se]ected by the nature of their jobs in the district.

A coorqinator for-secondafy social 5tud1as. for example,
hight.have been selected by district administrators for
spéc1a1 conference or workshop tra1n1ng_at district expense
and was in turn expected to train ofhers in the d1str1cf.
The element of content 5e1ect1on from the planning component
Qa; usually an important factor in leader/consultant
selection. Since the content area more often selected than
any one other was familiarization of teachers with a new
.textbook or some other curricular materials, leaders. were
more often se1ected for know1edge of this subject. This

provided a budget advantage to the school district, as the

workshop leader could be one of their own subject area

coordinators or a representative of the publishing company |

N5
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’projects o . .

from whom the curricular material was boupht. Usually
nefther involved outlay of consultant foos.,-Othor.souhcosf-?i_mmm
of gratis consultants were . business, governmental, or
church-related agénctes-dr state Or federally funded

o

" . The processes of 1eador/cqnsu1tant selection were as

varied as the organizat1onal tables of the site districts. .

~Ia some., - staff- facultymcounﬂttals had majar. sc1cction_mm___m_mLhmw

responsibilities, in others they did not; budeing princi-
pals had a key role in leader selection in some LEAs, not
so in others; in some, area directors/department_ heads
were the major gonduits; in ESAA'pEograms. the program
director and staff made the most important decisions

about 1eqder/con$ﬁ1tant\Séiection. In all of the sites,
howeVer, the ;uthority for f1q§1 approva}_and, where

N

appropriate, entering into an igreement was the Fesponsi— .

. bility of a central office~admiﬁ?5trator with approbriate

authority for such agreements.
Time and Site Location. |

Time and location arrangements were made.quite
similarly to consultant arrangements, with certain res -
trictions prevailing because of finite resources of time,
space, and funds. “With the exception of a feIatively few
afterzschool and Saturday sessions, the SD/IE days were
entered on the school calendar before the school year |
began., Only three sites have a-facility such as a teacher e

center, and these are not large enough to accornmodate
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all tbachors or staff on.a district-widc SD/IE diy. .

Al LEA SD/IE eontact p;rsons indicated thoir sensitivity

" to the {nfluence of timing, location, and atmosphere and

that they did the best they could under the circumstancts
to make these as conducdve to. effective SD/IE as pos31b1e.
Incentive. , | 1

According to the LEAs surveycd SD/IE 1ncent1vo 1:

mmbecoming increasingly burdensome, especially in. the Texas...

schools, whare state law ‘stipulates that five days (at
least 35 hours) Be~prov1d;d for SD/IE. Typ1ca11y; SD/1E
functions are scheduled on school tihe. The twelve sites
reported that released time and the staff's desire to
improve skills were the two .most 1mportant‘1n£ent1ves they
had. Those LEAs Qith ESAA funds available, used them to
hire substitute teachers, thus providing released time
for teachers, or for stipends to participants aéiinding
after school and/or Saturdays.
Dégign Specific'Evaluations.

In all but two of the twe]ye sites, SD/IE personnel
indicated that they designed specific evaluatiohs for
SD/IE activities. In the eva]yation instruments provided,

however, three of them were rudimentary chetklists. Only

three others 1n&1cated that they cohducted any evaluation
of whetﬁer the SD/IE activity resulted in any participant '
‘behavior or attftude changes amd whether this proved of

ény benefit to pupils.

17 -
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3) Imb1ementation. -

")

b)

Levels of Participition-and'Group}ng.

" With the exception Qf.ESAA activities, SD/IE {n the
twt1vo'LEAs was typica11y 1mp19mant¢d'district-éidé.
ESAA SD/IE,was’genor§1;; organized for the building level
in the t&rgeted schools . Grouping for ESAA attivities

was far more likely. to include parents and students,

-meeting-in-large-groups -and-sometimes -in-small-cross ..

section groups, including proportioﬁai representation bf_

studefits, parents, teachers, non-certified staff, building

and central office staff and other certified staff, as

well as ethnicity. | ~—_
In almost all of the non—ESAA SD/IE, participation

"was according to'subJect area_or‘mu1tiésubJeCt elehmentary

designation, and grouping was according to grade 1éVé1..
Three programs offered general {nterest workshops which

cut across subject-matter 1ines, dealing with instructional

" techniques or discipline apd other human relations concerns.

Strategy Usage.
Some of the levels of participation and especially the

: Qroupihg may be considered strategy, reflecting efforts

-~

to accomplish goals and/or objectives of thé program.

Those seeking home-schoo1 cooperation more often included

. P
parents; those calling for positive communication between
staff and students more often 1nc1uded’st0dents§ those
with race relations concerns more often reflected ethnic

fepresentétion in grouping, and so on. Strategies often
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* workshops.

e

~
rofiected efforts to build a spirit of unity, cooperation.
and school and/or community pride. B : )
Other strategy- raiated objectives were more obviod&.
as indicated in such workshop titles or activities as
Lvarious strategies for,improving ability to..." and
"various strategies for motivating...." |

Activities. i

.m_Activitiesmvoriequreat]ymfrom_workshopsto_workshop,__mmm_m_mm

generally being selected by fndividual presentors.
Experiential activities were offered in few workshops.
Frequently it was difficuit to detennine, but some
activities evidentiy provided processes ‘appropriate to

the content and objectives, and the "med{um" was consistent

with the ™message," for example, role.play and role

reversal activities in race relations and.communications *

b
’

_ Y
Environment.

A11 SD/IE activities were held in district facilities,
almost all in school buildings. Without visitation during
implementation, no environment anaiysis'other than that

in the planning combonent is attempted.

Alternatives Provided.

As far as workshop options offered the a]ternatives
/J

ranged from none to_numerpus. Moré choices were provided

in the needs assessment stage than'in the implementation.

Some of the districts' needs-assessments were selections ' —

of workshop topics from prepared lists, with space provided

. 119
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'-Under_a heqd{;grdf “additidﬁai suggestiOns.?- It was
“ generally the responsibility of the SD/IE committees
‘/(_to compiie totals of requests and suggestions and from
~these a number of workshops offered ‘
Seven of the districts mada formul provision for some
_ type of equivalency a]ternatives~such as courses. confer-

ences, workshops, or seminars offered by other agencies.

et These usually. involved. comp]etion of a specific form_ and ——
.pennission from the staff member's immediate supervisor. |
\_ o ~' _ ESAA SD/1E generaily provided no a]ternatives. probably
because they were to accomp]ish specific objectives with a
o L select group of participants. ‘!' - \ . f'
7 Fo]]ow -up Specifications L o
Two of the tweive SD/IE p]ans/prdérams built in
follow-up activities In one, the SD/IE committee and
- . L the primary consultant made brief scheduled visits to
each school involved for follow-yp sessions. Three/said
none was planned. One’ said it would be planned. Two said'_
it was being dichssed. Two said follow-up was informal
| only; one of these said formal fo]iow-up would be'proyided
ES - if-éndugh requested it, but few did. One other said it
would be providedtas deemed necessary by participantsﬁ ‘
Another district left that décé&ig:mto ihdividuai depert-
ments and few requests for were'-made.

W

g) ‘Evaluation of Experiences (Khowledge, Ski]]s. and Attitudes)

Lt

Nine of the SD/IE plans/ rograms reviewed provided for

. - a pencil and’ paper form evaluation of one type or another.
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Two o% these were pfe/post.' ?1v§'1nc1udod knbwleddé fictors
only, two more were for knowledge and skills, and only two
othars toucﬁod_on knowlpdgg, skills, and uttitud‘s. One of
these last ﬁwo was a]éo one of the pre/post, using a school
~sentiment 1ﬁdex. ' ?'6 o (. ’ :
Two programs indicated that evaluatfon was'generaIIy
, Informal, varying accord}ng;to the w]shas of the individual’
_presentors.’ One of these suggested that any department,

school, oﬁ‘ifogram within the district could administer their

own formal evaluation and some did. One {ndicated no formal
.or informal evaluation was attempted. |
Appf&;ation |
;)'T;é\tWO;most'significaht ;riferia for SD/IE evaluation are:
(1) whether the new knowledge’ skills, and attitudes are appliéd
in.the classroom or other appropriafe Frea. and (2) whether these
changés produce désirab]e effects in students (McDonald, 1976).
Five of the twe]vé SD/IE p]ahs/programs.1ndicat9q.they considered
these criteria. 6ne of these four LEAs stated that "selected
participants” wou]d‘bé surveyed to detarmine the effect of

specific SD/IE exﬁeriences on job performance. Another has begun

2 Rilot study to determine the rélationships between SD/IE and :

classroom behavior.
Evaluation
a) .Post Asséssment
| Genera]]yg evaluation recefved the‘leist emphasis of the_
- five componénﬁs of tHe'tweﬂLe plans/progr&ms analyzed. Four ) s

districts had Ho evaluation plan whatever. :Most used a pencil-

121 *
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paper, Likert 'scale format, which.consgitutad their total
evaluation component.
b) Feedback -from Application/Impact.
As. indicated under Application (above), only five of the
LEAs included any process for even de;erm1n;ng whether appli-
e | ca’ion of SO/IE learning tqu place or to try to evaluate
1ibact on students, parents,_teadhers; or staff. These five

a1§9m§gljgj§9d feedback from participants about their'post

. workshop experiences and assessments. One df the five was a
'p1an which did not at that point have a developed jnstrumint
or process for evaluating thﬂé feedback or impact. v‘
¢) Synthesize Pre-Post Impact Findings/State Conclusions,
Recommendations/Apply Findings, to Future SD/IE plans and
Activities. : . |
Only tWo of the twelve.plans/programs went so far as to
indicate any syﬁthesis of pre-post impact findings. These
were also the qonly two who_;tate;\bong]usions and made
recommendations about app]ying‘their findings to future SD/IE
activities. Both of these LEAs had an individual specifiéa]]y
responsib]é for thése evaTuatioh activities, but they had -
~assistance from other peop]e; in a committee framéwork, for .
the synthesis, conclusions, and recommendations.
d) Disseminate Reports of SD/IE\Efforts.
The scope, sophistication,land timing of report\dissehina-
tion varied considerably from site to site. Some was done
.through faculty-staff newsletters. Others received more
fOnnaf documents 1nd1cat1nd summary results-of parzicipants" o
evaluations fi]]ed out 1mmeqipte]y.gt the close of SD/IE-
activities. In two disFchts,'pdrthjpants recéived fo]]oﬁ=up
‘ 22
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information on one year's activities the next year, at
the same time they rocqiygq.grolimfnary information about
the coming SD/IE.

b. -General Observations and Synthesis of Ana]yses of Two1ve SD/IE
Plans/Programs. 2

1) Planning. v

Despite an apparently wfdespread_be11cf to the contrary

as indicated in SD/IE 1iterature (Crockenberg and é]ark. 1979), .
f"““-m_m"""-ww“"~“mwm"““participants"hdve>cons+derab1e—%nput—$n—themp1ann1nq—compon‘ner~w~¥;_~

Teacherd especially are consulted about their percéived needs -

for SD/IE topics. Participants also had 1nput ifn planning

through committee formats in each of the twelve programs.

Those LEAs with an office or at least an individual
designated with SD/IE responsibilities apparently planned
more systematicalTy than others. There‘was, however, little
long raﬁge planning for SD/IE. Content selection was generally
traditional, i.¢., curriculum and instruction capcerns in the
cognitive domain. |

2) Preparation.

Participant se]ection also tended to be traditiona], v i
severa] plans/programs provided no SD/IE for anyone other |
than teachers. More was provided for non-certified personnel,
however, than for administrators. Students or parents or
other community members were seldom included.

Pre-assessment, as with all aspects of evaluation, was
generally overlooked. Most of the 1eader§/consu1tants were
personnel of the district in which the SD/TE was being held.

Other méjq: sources of presentors'were state or federally

7
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|

funded projects dr agqﬁcios and HEAs. State educational

~ agencies afd HEAs warg_qbo@t equally popular. sources.

Implementation. ‘ ‘ ‘
-Of. the many situational d_o:ign:hifaﬂab'l_. ,fo_r. S&IE.‘

workshops were by far the éSst widely used. Seven af_thq

twelve districts involved in the study allowed certain

alternatives, usually college courses and professional &on-

' 3 ? \Xﬁ‘

Few experiential activities were provided, and follow-up
SD/IE was generally lacking. Most of evaluation which took h
place in the entire plan/program was in pencil/paper format
at the conclusion of this component. | |
Application and Evaluation |

Most of the plans/programs indicated no provigion for

datermining the two most significant criteria for SD/IE evalua-

tion: (1) whethar‘the new knowledge, skills, and attitudes

are app]?*d in the c]kssroom or.othqr appropriatg area, and
(2) whether these changes produce desirable effects in '
students. SD/IE programs with systematic, sophisticated
evaiuation components are relatively few. Tesfs to allow
analysis of discrepancies betwaen stated g9h1s and objectives
and actuwal outcomes were rare. Thus, strengths and wgaknesses

of programs are difficult to.assess.

c. Emergency Sthool Aid Act

, - e \
ESAA projects were among the most thoroughly planned, prepared,

and evaluated, and among the most effectively implemented of

programs. Probably a major cause of this was the fact that the

]24‘ 141
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| | ESAA programs, as one other of the most promising of those

. .
dnalyzed, ware written as proposals which were expected to be

of high quality in‘ordor to be funded. Even so, anaIysis of

ESAA and. othcr of the mort promisfng programs df:c]osa: olomnnts
and processes in need of 1mprovomtht. “his 1: 1nd1catod pr1mar11y
in the implementation, application, and evaluation components.
Because of the ESAA was enacted toubrov1d0 financial assistance.
__for_relieving problems associated with public school deségregation .
and/or for the reduction 6f minority group iso1at10n (National®
Advisory Council on Equality of Edudat%onal Opportunity. September,
1979), it is not surprising that those programs have moro dosogro-
v gation/race relations/bilingual education content. The disappoint-
| ment 1ies in the finding of so 1ittle such content in thelothor
programs studied. ‘
d. Desegregation/Integration and Bilingual Content.
Of the twelve sités whose SD/IE programs/p]ans were ana]yzed.
ten had bilingua]/English as a second language (ESL) programs.
Eight of these sites' SD/IE programs included bilingual/ESL work-
shops. Usua]ly'this>was thé extent of any content related to
desegregation/integration, or multicultural cohcerns. Two district
programs listed their bilimgual workshops as_"8111ggua1fmu]t1cu1tur&1,"

with nothing else Jmu]tiéu]tura]" offered. !.

k.
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Iv. CONCQUSIONS/IMPLICATIONS AND RECOMMENDATIONS

Review of Ochctivn:.

In keeping with its long-term (thres to five year) goal (re-stated.

with the “Relatfonship of Findings to Osjoctives“ above) and its Scope

of Work, Project WIEDS has had the following five objectives for the

period 12/1/78-11/30/79.

12-2.°

12-3.

12-4.

15-5.

To cenduct an expanded rumber of selected intarviews with
students, community persons, teachers, and principals in
SEDL region desegregated schools concerning the identifi-
cation of (a) successful strategies with corresponding
demographic characteristics and (b) remaining areas of need.

To analyze and synthesize interview findings as preparation
for specifying the conceptualization of insenvice training/
staff development guidelines and models design.

To gonduct indepth apalyses of selected school desegregation
inservice training/staff development programs in the SEDL
region.

N J
To prepare a preliminary set of plans, based on survey and
interview findings, for conceptualizing, developing, testing,

-and refining desegregated school inservice training/staff
'deve]opment guidelines and models.

- To disseminate ‘documents which describe survey and’interview

findings and implications for developing more effective
desegregated school inservice training/staff development
guidelines and models." - : .

B. Discussion of Results in Regard to Objectives.

The f{nd{ﬁgs of the WIEDS Prqject surveys interviews, and SD/IE

Analyses are directly related to fts long range (three to five year)

- goal:

-

To establish a regional base of information concerning
successful strategies and the remaining need areas in
desegregated schools as identified by students, com-
munity persons (parents included), teachers, principals,
and selected central office personnel, in order to
conceptualife and produce a set of inservice training/
staff development guidelines and models.

126 «
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SD/IE.

The findings are thus also directly related to its objectives to be

_accomplished during this report period, (1) cdnducting and analyzing

interviews with administrators, teachers.'students. and parents and
other community members, (2) analyzing selected school SD/IE programs,
(3) preparing a pri]iﬁinary set of pla&? for concoptualizjng.‘deve1op-.
ing, testind and refining deségregatod s;hooi SD/IE guidelines and
models..and (4) disseminating documents.yhich describe WIEDS' survey

and interview findings and implications for developing more effective

1. Objective 12-1, concerning the identification of (a) successful

strategies and (b) remaining areas of need.
To conduct an expanded number of selected interviews with
students, community persons, teachers, and principals in
SEDL region desegregated schools concerning the identifi-
cation of (a) successful strategies with corresponding
demographic characteristics and (b) remaining 2reas of need.

a. Successful strategies with corresponding demographic character-
- 1stics.

" _ Further information on perceived successful strategies by
the respondents and demographic characteristics is fquhd under
Research Questions 1} And 15, Section III. |
b. Remaining areas of need. ) .
A detailed analysis of problems perceived by the respondents
can be found under Research Questions 6, 7, and 8 in Section III.
2. Objective 12-2, concerning interview findings and conceptualization
of SD/IE guidelines and models.
To analyze and synthesize interview findings as preparation

for specifying the conceptualization of inservice training/
staff development guidelines and models design.

Research Questions 9 and 10 in section III treat content areas
and‘implicgtion trends based on survey/interview findings for the

conceptualization of SD/IE guide]iﬁes and models.
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_results of the analysis is in Section III -C (above).

Objective 12-3, concerning analyses of SD/{E'prbgramsh
~ To conduct indepth analyses ‘of selectad school desegregation
inservice training/staff development programs in the SEDL -
x region. ' |
Twelve SD/IE plans/programs were selected from LEAs in_ the SEOL
region and analyzyd. One 9 _the m;§or findings of this study is
that there are few SD/IE programs in.the region which'inciude signi-

ficant desegregation/integration contant. Further discussion of the

Objective 12—4.

To prepare a preliminary set of plans, based on survey and

interview findings, for conceptualizing, developing, testing,

and refining desegregated school inservice training/staff

development gdidelines and models.

Based upon the WIEDS' survey and interviews, as well as in the
districts' own reports, administrators, teachers, students, and
parents and other community representatives of the six-state SEDL
Region (Arkansas, Louisiana, Mississippi, New Mexico, Oklahoma, and
Texas) have indicated some important school desegregation-related
areas of need anq»ways to meet these needs. Although specific
problems and proposed solutions vary from distriét to district, and |
indeed from school to school, a sufficient data base has been
established to identify remaining needs and approaches to meeting
these needs. The areas in which needs were stated inﬁlude: (1)
cultural awareness,-(2) human relatfons, (3) curriculum integration,
(4) pupil self-concept, motivation, and discipline, (5) dropouts/
expulsions/ suspensions, (6) teaching‘mefhods and learning styles,
(7) parental involvement, (8) resegregation, (9) segregation witHin the

c]assroom and exiracurricular activities; and (10) the relationship

between bilingual education and desegregation. These findings are
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further substantiated in an analysis of staff development/inseryice |
education (SD/IE) efforts in selected deségregated_schoo];. _Desogrpga-”__m_wmf
. tion and SD/IE literature and the WIEDS studies and staff's experience |
indicate that such problems cah,bnst be dealt with through more’
effective staff deve1opment/1nservié: education efforts. |
To help meetthbse needs , NIEDS has preparad'thc following preliminary
plans based on survey and interview findings; SD/IE p]ah/program -

____evaloations, and desegregation and SD/IE literature analyses, for .

ot et o n ot

conceptualizing, developing, testing, and rafining SD/IE guidelines
and models. The steps of the plan are for the most bart sequential,
but in some instances more than one step would be in progress at the

same time: .
(1) Review and synthesize literature of SD/IE.

(2) Identify and compile information about models and guidelines
in desegregated and non-desegregated school settings.

(3) Analyze WIEDS data base and experience for new concepts of
SD/IE models and guidelines. / .

(4) Synthesize concepts from literature review, existing models
" ‘and guidelines and WIEDS data base and experience.

(5) Draft prototype models and guidelines far SD/IE.

"(6) Develop criteria for Se]ection of sites to test models and
' guidelines in.desegregated schools with various conditions.

N (7) Develop instruments for evaluating SD/IE models and guide-
lines. _

(8) Select test-sit& schools and arrange for’pilot test!ﬁg of
models and guidelines. ' - _

(9)° Test models and guidelines in selected schools. °

(10) Conduct observations of models and-guidelines' effects at
test-site schools. ' '

(11) Conduct selected interviews/informal talks with administra-
tors, teachers, students, ahd parents and other community
representatives at test sites.

o 129
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( _ or the co110ct1on and ‘processing of formative eve]ua-
tion data with respect to training guidelines and models’

- development, .
(13) Analyze findings from test sites.

(14) Incorporate appropriate revisions of SD/IE mode1s and
guidelines, based upon eva]uation f1nd1ngs

(158) Write final draft of prototype for SD/IE. mode]s and guide-
1{nes. , o -

. ijective 12-5, concerning dissem1nat10n.

To disseminate documents which describe survey and interview

R
.’ ;‘

" findings and implications for developing more eéffective
! desegregated school inservice training/staff development
guidelines and models.

Five kinds of dissemination efforts are underway at SEDL: (1)
participation in the NIE RegionaT Exchange Program, (2) liaison with
publishers in order to achieve mass distribution 6r readership, (3)
communications activitiés, (4) product/program briefings and (5)
individual program dissemination efforts. Participation in the
Regional Exéhange Program, part of NIE's natfonal network, Qas under-
takén in conjunction with SEA'slin Arkansas, LoUisiéna, Mississippi,
New Mexico, Oklahoma, and Texas. Its two primary functions are (1) '
information exchange/feed-forward, and (2) linkage ttaining. Three

methods are utilized to make products and research findings available

for mass distribution or readershi&. First, there are contacts with

- commercial publishers. Second, contacts are made with non-profit

organizations. Third, 1istings of SEDL reports and products in ERIC,
and the NIE listings are reviewed. General communicatipns activities
1nc1udé 1r-house publications and the dissemination of brochures and

?1yers describing SEDL products and servicés. Briefings for key

‘membars of SEDL's constituency are held regularly at the federal,

regional, and state levels.
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The primery,purposc of this section is to describe a fourth area
of dissemination ¢§§1V1§10S:f1nd1vid0!1 programHQissemination efforts--
as they relate to Project NIEDS. Project WIEDS will utilize the
following dissemination efforts in order to provido information to the
following groups: (V) schoo] district parsonnel; (2) national, regional
stote, and local education agenciesu_(3) commuhity persons or organiza-
tions; (4) teachers, administratorsLAétc ‘involved with schoo! desegre-

gation; (5) socia] behavioral and educationa] researchers; (6) other

interes ted agencies and persons.

Project WIEDS has prepared a dissemination plan worked out in meetings of

the SEDL Regional Exchange and Project WIEDS. To disseminate results
of the WIEDS studies to appropriate audiences outside the SEDL ‘Region,
the folldwing activities are planned. | v

a. Formal Presentations and Publications

A presentation about Project WIEDS was made- before the second
National Urban Education Conference co:sponsored by CEMREL and
the Milwaukee Public Schools. July 9-13, 1979, in Milwaukee,
Wisconsin. These paoers are being published and disseminated by
CEMREL . | s
| Three proposals have been submitted and accepted Fér pre-
sentations about Projecti WIEDS in the 1980 Annual Meeting ;}-the
American Educational Besearch Association. These presentations.

will not only be read before the AERA, but will also be published

in the American Education Research Journal.

Other opportunities for presentations are being pursued.

b. Information Clearinghouses

The WIEDS staff has already filed its 1978 Final Report

and its 1978 Executive Summary with the Educational Resources -

13N 1'162
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Information Center (ERIC) Clcaringhousc on Urban Education and the

J
11978 Executive Summary with the Resource and. Reforral Sorvico.--v

An Exccutivo Summary of tha 1979 Final Report will also-be filed
with these two clearinghouses and with the National Clearinghouse

~

for Bilingual Educétion . .

Council for EducationaI Development -and Researqh and ngional
Exchanges .o

A -copy of the Executive Summary of the 1979 Final’ Report will

- be submitted to the Council for Educational Development affd Research ~M~n;

~ (CEDaR) and to each of the seventeen Research and Development

- Centers and Regional Educational L&boratories.r The Regional

| . / . Co
Exchanges associated with the centers and laboratornies have wide-

spread regiond] circulation. The R & D Report of the SEDL Region,

for examp]e, is ma11“.to 717 1nd1v1duals and agencies representing

all aspects of education: HEAs, SEAs, LEAs, the 22 Education

Service Centers in Texas, education-assoctations, education edi tors

of newspapers, and others interested and involved in education.

Many of these 1nd1v1dua1s_and agencfgs are pgkticu]arly concerned

about deﬁearegation, biiingua] and mu]ticu];ura] education, and

SD/IE. Examples of these are: Tribal Education Coordinator, a
Mescalero Apache Tribe, Mescalero, New Mexico; Communications/
Information Section, State Department of Education, Oklahoma City,
Oklahoma; Chairman of the Depa}tment of E]ement?ry Education, East
Tekas State University; Professor of Education)Director of Teacher
Corps, .University df'Oklahoma; Sdperintehdent‘of Ca£ho11c Schools,
Archdiocese of San Antonio (TX) Schools; Director of Student Field -
Experience, University of_Texas, Austdg; Assistant Superintéhdent,

Bryﬁnt Public Schools, Bryant, Arkansas; Educational Consultant,




%,

EQucational P1anning/£va1uation Services, Magnolia, Arkansas;
Director of Bilinguei Edupation.lSonthWQst Texas State Univorsity!/
san Marcos‘ Texas; Qucst Connnttoe. Jefferson Foderation of
Teachers Metairie, Loyisiana. Director. Boston Mountain Educa-
tional Coop.," Prairie Grove, AFRansas. National Education Task |
Force de la Raza, University of[ﬂew Mexico, A1buquerquo. N.M.

Journa1s.

E S

which announce resu1ts of significant educationa] research.;

_ Genora11y. these journals are’ﬂf three different orientations:

®¥2) Those education journals more orfented to

e,

(1) general education, (2) educational research, and (3) equal
educational opportunity. though thoy frequently over1ap aﬁf
1) General education. journals inc1ude those published by state
and other educhtion associations. Examples of these are the
V”w Texas State Teacners‘Association'sQgilgg&.fand the»Associa-

tion for Curriculum and DeVe1opment's Educational Leadership.

search include

Phi Beta Kappa's Phi Beta Kappan,-and sevdral published by

. SChoois of education.'ds the Teachars Col]ege Record (Columbia

University) and Journal of Negro Education (Howard University).

‘La Red/The Net serves the function of announcing research and

deve1opment activities especially concerned with Hispanic
-

education.

3) Important journa]s stressing ‘equal educationai opportunity

developments are Integrateducation and aio ress: A Report of /i

Desegregation Trends in the States. " .

Federal, Regional, State, Local Agencies. o
‘Direct dissemination is p1anned to appropriate education //

agencies at various 1eve1s Those at the regional level with /

< R
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rosp?néibilities outside the SEDL region will be anonnadfof
the results of the WIEDS' study. These include each of the =
twelve federal Offices for Civil Rights, and the 33 federally-

.fuhded Desegregatioh'Assiktance Centers (DACs): 14 Race DACS,

9 National Origin DACS, and 10 Sex DACs.
\ Each State Education Agency w111 receive NIEDS Execut1ve

Summary ’ : : ; ' y ' (Y

E S

{
Tﬁ@su state and federal regional agencies are also to be )

l

contqcteq;for a mailing list of LEAs involved, or are apt to be

1nvo]ved.1w1thin a year, in desegregation. These LEAs will also

be sent an Executive Summary and_other’qppropr}qte information y

about NIEDS Project findings. The 39 LEAs which agreed to
participate in the WIEQE,SD/IE_analysis will &1so receive direct -
mailings.. | |

Education AssoCiations - .

-»

Included among the professional education associations which

will receive an Executive Summary of the 1979 Final Repoht are.

National Education Association _ o
National Education Association--Black Caucus
American Federation of Teachers :
Association of Supervisors and Curriculum Development
American Association of Colleges of Teacher Education -
. National Countil for Accreditation of Teacher
Edycation
State Education. Associations/Associations of School
Administrators/Associations Qf Schvo} Beoards
National Council of States on Inservice Education
National €ouncil of Urban Education Association-

S
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,Disagrbemont/hﬁreamont w\thJOthor Results.

PP

[
¢

'ThiirituTt: of the WIEDS {nterviews are ganarally consistent with
those of fts sdrvay phhse.fbut there is some-disadreement. In three of

the efght goal areas there was agreement of findfngs of what were the

. most frequent]y used strategies Indications are 'hdwever. that thera

7o <4
was more agreement on which were the most effective S

In Goa] Area I, the deseg regation of facu]ty/staff Strategy found

most-effective-in-the s urvey -wa s,in cre as'1'ng-'"the ) numbar-o f"ﬂﬂ ﬂOI"Tt}'" S taff%""f“ o

The most frequeht]yoused Strategy by the-intehviey}LEAs. and probably by
most districts, was reassignmeht of staff/faculty. Evident]* however.

o

especially in terms of positﬁve race relations, the more succ;}sful

‘ technique in the interview éghoo]s was hiring additional mindrity staff.

Possible benefits from this strategy include: (1) an oppbrtunity for

more multicultural perspective in the schools, (2) more opportunities for
- _

students to see minorities in. positions of responsibility and authority,

thus supgorting a more bositjve se]f—concebt,for the minority chi]dren,ﬁ

and (3) 1ncreasedvm1hor1ty cofimunity support for desegregation/integration.

In Goa1 Area’II; promotqon of parental involvement and/or communication

\

with the community, the most successfu] strategy in both the survey and

interviews was use of a district/community hiaison person or advisory

<

group. Liaison with 1aw officia]s was considered the most significant

stnategy for crisis resolution in Goal Area JII. For crisis<prevention

the respondents favored administrators' working dfréctly but 1nforma11y,
with the people involved. Data from the interviews indicate that SD/IE,
multicultural pérspéctive. and race relations strategies can also be

effective in preventing crises.



 the schools. Interview data indicate, however, that use o} these

_strategy was_an_increased number of teacher aides. This is probably

J',i
.".
Use of multicultural materials was most frequently cited for

effective infusion of multicultural perspective {Goal Area IV) into’

materfals did not permeate all schoo]s. and that multicultural audio--

»

vfsua] materials were frequently not e£§11y a¢cess{ble for teachers,

. } ' .
To promote compensatory education for minority children (Goal Area
V) survey respondents showed that their.popular and most effective
not in disagreement with the findingwthat the interview schools. found
the use of Title 1 most effective, because many of them used a large
part of those Title funds to hire teacher aides. :

- For Goal Area VI, promotion of positive race re]ations,-survey and

1ntervjew_respondents disagréeed about what Was the most'effective

strategy. Survey CO admintstrators said that they found it to be
minority participation 1n extracurricu]ar dttT’T’Wes Interviewees said

that for their situations 1t was more.important to work directly on

.1mpf0vement of téachef/steff/students"attitudes-and theﬁr concerns for

racial issues. - ' . ’ ,

Survey data show that those districts’ most effective SD/IE activity.

to facilitate désegregetion[jntegration (Gbé] Area VII) was classroom

“management training. IntérView'fespondents preferred training for use

.'of mu]ticultura] bi]ingua] materia]s, cu1tura1'hwareness, and communica-

tion ski]]s As far as effects OR race re]ations and group support for

. desegregation,” communications ski]]s training was evidently most effective

- Two findings that were ' not possible through\the format of surveying
co adm¥nistrators was afforded by interviewing administrators, facd]ty,

. ) . . . : . E I . ’. A
students, and parents and by ana]yziqg SD/IE programs. By interviews
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3nd program anaIysts it was found that (1) considerabIe improvement

is needed in a]l components of SD/IE so it- can be more effective, and

(2) SD/IE has 1ittle desegregation/integration-reIated content and must

include much more in order to improve education in desegregated schools.

In Goal Area VIII, administrative ﬁ?oceﬁures to facilfitate desegre-
gation/integration, both survey and interview CO administrators used

federal program funds. Survey districts made proportionally greater

..use_of Emergency_ Schoo1 Aid Act money_ and Anterview districts used both -

'ESAA and Title 1 funds. ~ R

. Generalizations and Implications for Future Research and Action.

It seems clear, from the‘NIEDS Project (1) review of desegregation
;nd SD/IE literature, (2) analysis of U. S. Commission on Civil Rights
desegregation case studies and NIE Desegregated Schools Ethnbgraphies,
(3) survey and interview results, and (4) analysis of SD/IE programs;
that there is a signifiéant lack of effective SD/IE planning, implementa-
tion, -and evaluation, and an even greater lack'of attention tovdeSegre-
Qation/integration‘and bilingual educatiop. This is eviaéntly true 1%9
" the natidn generally, as it is in the SEDL region. - ; . '

. When Gregory Q. Anrig, Massachusetts Commissioner of Education,
éha]]enged stéte educétﬁon 1eaders to take the lead in desegregstioh,

" he could have been talking to local leaders, in the SEDL region or any-

- L. 2 )
‘where, as well:

It isn't easy. It isn't popular. There is 1ittle company out
on the end of the political Timb. But nothing in the

Constitution says that the right to equal treatment under law
depends on group consensu$ (Progress, Fall 1978). -

There is no general pub]ic understanding of what constitutes equaT educa-

‘.Pna1 opportunities, thus there is no general public commitment to’equa]

»

137

154



educational opportunities. Until there {s such understanding and commit-
ment, it will continue to be difficult for educational leaders to fmple-
mént desegregation and integration. It would help {if the leaders them--
selves understood and were committed to equal educafiona] opp_ou;tq;_hity.
Apparently few undeFitand.aas Mr. Anrid?does, that "there is a need to
promote quality integrated education oncg desegregation has been

accomplished." Anrig is one of thg relatively few promoting the realiza-

_tion that "desegregation is but the beginning of what should be a process

of education improvement" for minority and Anglo children alike (Progress,
Fall 1978). ‘ - B

- 2

L -

PO

The 1979-1980 Joint Annual Convention of the Texas Association of

School Boards and the Texas Association of Schoo] Administrators (TASB-
TASA) provides a case in point. Its theme was "Educational Leadership .-
for the 1980°'s," and its "Welcome" to participants reminded them that

they are the "top appointed and elected educational decision-makers"'in
their communitiei/and that they "must be';nitjgfors and 1m?1ementors of
programs which will provide" students with an feducationa] background
seéond to none." To help prepare these leaders for their reéponsibi]ity
in accomplishment of this goal, the conference provided them "with

the state's foremost forum on public education." It'is'apparent from

the conteﬁt of fhe conference that its planners believed that what

these administrators and.board members needed most was, by far, public
relations instruction from public relations bresentors. Included among
mini-c]inic.topics was one on how "to explain declining test scores to ’
the public.and come out looking ggod." Other sessions dealt with public

relations and finance, as how to pass a school bond issue. Almost as

many topics were devoted to the educational leaders' reacting to 1egts-
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lative acts and judicial decisions 1ndfchti69 what are the schools’

- mspohs1b111tﬁ1e§ to children. - : y
By the absence pf certain content from the TASB-TASA convention, it

is 'also evident what its p1annersqfelt was not a'nega’of these edu;afjonaT

: % ] ;
leaders, or at least not a high priority need. There were no sessions

L J

o%fered on-desegregation, integration, equal educational opboftunity. nor

multicultural education content other than a bilingual topic included as

—o—=sopart of-asgresentation-by a-SEDL- team.;* . “‘ T

ThisAs not to say that Texas‘ishalo;i in such pridr{tiziﬁg by'
schoo] 1eadeﬁs.\ In 1978 the National Center for Educational Statistics
published results of a sampling poll of administrators around the
country thch indicated that of fourteen topics, finance was their
greaiest conéern, Curriculum was near the bog}om,.and civil rights at the
bot tom. From the administrators' and bbhrd_%gmbers' points of view, they
must.have money in order to operate the schoolg,"and they musf have
support of the voters anq_taxpayens to have monéy and jobs.’ And
administrators' concerns about declining confidence in the scHoo]s and
declinjng public wi]]ﬁngness to finaﬁce schools, at the 1eveis educétion
leaders want, are well founded (as indicated, for ¢xample,.in the "Annual
Gallup Poll df‘fhe Pub]q;'s Attitude Toward Public Schools" in Phi Delta
Kappan, issues 1969-1979). . The interrelated issues of equality of educa-
tional opportunity and\quality of education are an important part of a

growing sense of general urgency about the nation's public schools.

- c e er—m——

3
.

* This s not to be.construed as implying that school public relations people
are fnsensitive to desegregation or otherftudent .rights. For example, The
National School Public Relations Associatf as _published Desegregation:
How Schools Are Meeting Historic Challenge (1973}, one of the best earlier
handbooks for school and community members, as well as Student Rights...
(1976) and others. | | :
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Probably many administrators ard not willing to concern themselves about
desegregation/integration or more effective SD/IE until'théy are forced

to do so, or they feel that they have gemeral public support for them,

. L. ey e -

: e ) ST

or they are convinced that the. costs (political as well as financial) are

more than offsét-by benefits. | ?' | | | E
%he implications fOr NIEDS”and ofher.des;gfegation projeé£; {HM£B¥;<“A.'M,

situation are fbur: (1) disgem%nate, as widély as pract%ca], 1nformation

v about the benefits of desegregation and integration, (2) develop guide-

lines and models to make effective SD/IE to facilitate desegregation/
1ntegraf10n as easily aécomplished as possible, (3) provide technical
assistance to staffs of appropriate SEAs ana regionaT agencies to facili-
tate desegregation/integration, and (4) expand research and action to
promote and féci]itate desegregation/integration, bilingualleducation,
and other multicultural education concerns as indicated in the "Recom- N
mendations for Future”Researth and Action" below.

Unless these areas of research and action ;§e attended to, most
districts'wiil continue with "inexpensive," thoﬁgh not necessarily cost
effective, traditional, convenient, one-shot workshops which requife
little_thdught or effort, and which may provide teachers with sométhing |
they cén‘”db Monday" and pe(haps even some lesson plans to go with the |
hew:'extbook. “Iorst administrators and parent; and otHer com_munity
members apparently believe.thet-theif schoo]s are at least sufficiently .
"desegregated," and they have little or no concept that there is anything .
else that can be done to improve school conditions 'and relations after ”
desegregation has téken place.

WIEDS data is only one of many-reliable sources that strongly points o

to a pressing need for more SD/IE and teacher training in areas of
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cultural awareness, human relations, training for evaluation and use of
multi-ethnic and bilingual materials. The question is raised, "How can ._.’
teachers who had no prior training or experience with culturally and
1inguistically different children be expected to cope with these chil-
dren?* WIEDSY, interview findings 1nd1c:1e that pjlingual education (BE)-
programs are"; effect a "part" of the curricu]u; and instructional
progr#ms in those areas where there are ;oncehtr&ted pobu]ations of
o m_nHispanjcsL.mButhuestionsmanemnajsed,conCerﬁjngidjstrictmgQAIS._pgbligmmm_____
policy, étaffing, compliance with Lau vs. ﬁighgig, and lastly, possible
conflict with desegregafion when 1t is not incorporated in a court-ordered
"plan and there are more than 8,000 Hispanic students in that djstrict.
One teacher, who was interviewed had béen tn an all-minority elemen-
~tary school prior td'desegregation and taught bilingual education,
stated that after the court order, he was reassigned toa - “
previously all-white school where the majority of the students were
still white. A sprinkling of Hispanics were bused in, but unfortunately
not enough to maintain a bilingual “program" per se. Tha} portion of
his tfme once devoted to teaching BE was now divided up amohg electives
such as PE, music, and art. This same teacher'a]so said that there was
a need to hifé.mgre minority teachers. This {is only one example of .
several who expressed concern about schools' not meeting Hispanic children's
needs—-cognitively; linguistically, and culturally.
More research into Hispanic education concerns is needed. Hispanics
already constitute a major segment of the Southwestern United States and
they are the nation's fastest growing population group. The relatively

1ittle research as to how desegregation and bilingual education affect

them indicates that more study is needed and that 'SD/IE is needed to
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increase awareness'of Hispanic culture,-cognitive styles, and education
needs and‘goals. Other critical areas in which.discrimination is affecting
Hispanics, such as mental health, housing, and unemployment are directly
related to education and desegrogation.

HiStqrica]]y, desegregation has bee:\a black/white issue. But segre-
gation of the linguistically different students (Chinese, Hispanic, and other)

has been a part of the educational system in the Southwest for many years.

..Cases._show that these students were.. grouped" apart._from black. and white

students in the classrooms and schools (Zirkei 1976) It was -not until

1970, in Cisneros vs. Cotpus Christi Independént School District that a

federal district court ruled that "Mexican Americans are an identifiable
ethnic minority group for the purposes of public school desegnegation.“

In actual desegregation p]anning, the federal courts would now consider

e -
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Latino’ students in determining whether a unitary school system was in

operation and would also prohibit school districts from classifying
Hispanics as white and then integrating them with blacks to meet court

desegfegation orders. Therefore, this once neglected area of school

- polfcy in manyla}eas of the Southwest is now involving many districts with

a %igh concentration. of Hispanics, such as in Texas and New Mexico. More

study is.needed not only in Hispanic-Ang]d desegregation/integratidn, but

in tri-ethnic schools invoiting blacks and Native Americans as we]]t
Other research projects involving Hispanics are being done p}imariiy

in California. These include the Rand Study and ethnographic research

called a "Multicultural Schoo]/Environment.Study." -1t is imperative

that more research be carried out in the Southwest since it s practi—

cally "untouched" in the areas of desegregation; biiinguel education,

and SD/IE. Overall, the benefits and findings would be of great veiue'

to educators, political policy makers, and Hispanics in generai.

-~ 4
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In bf]tnghal education (BE) since the Elementary/Secondary Education
Act in 1968, and especially after the Lau vs. Nichols (1974) decision
requiring that limited English speaking or non-English speaking children

)

be taught jn'thefr native tongue, countless "experts" in the fiﬂis.
college courses and departments, organizations (local, state, national),

and court decisions have grown out of thetconcept of BE. Bi]ingQa].

education may raise as mény xenophobic fears in mény communities as

."busingmanmeitlewIX,_mFor_this_reason_jt"oftenmbecbﬁesmnecessanymtommmp_mnm_ﬁm__mm

promote BE against the current popular opinion (Gonzalez, 1979).

E. Recommendations for Future.Research and Action
Findings from the WIEDS Study imply several significant areas of
future research and aEtion. These implications. fall into more or
less definable catégories: (1) Tri/multi-ethnic desegregation, (2)
bilingual education and deéegnegation, (3) SD/IE, (4) general, and (5)
implementation. | .
1. Tri/multi-ethnic desegregation.

The sociai dynamics are considerably differ@ht when there are
more than th ethnic groups of significant numbers present .in a school
thﬁn when there are only two. More study is needed on these dynamics
and their implications. ‘ .

1) What actions are mosf effective in preventing/resolving

tensions and promoting understandihg among groups involved
in tri/multi-ethnic desegregation and integration?

2) Is there validity to the concept of social distance in multi-

ethﬁic desegrégation/integration? If so, what ‘are the fmp]ica-

cations of this?

e et e
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3) Are there different effects when Hikpinics are classified as
* white than when classified as a separate and distinct racial
group? If so, what are the implications of this?
4) What effects can be expocfod when there are socio-economic
stafus differences'wifh¥n t:; groups? Between the groups?
What are the 1mp11catf0ns oflthis?
2. Bi]ingua] education and desegregation/1ntegration. ’
..The .emerging. Hispanic. population. the. oufcomes _and_the _longevity
of BE, and the controversial i'ssue of desegregation should providg~gn

—

impetus to do further research in such areas as:

?
-

1) What is the rg]ationship between BE (Spanish) and successful
desegregation strategies.

2) What is the relationship between BE gnd desegregafion'when
languages/cultures other than Hispanic are ‘involved?

3) Should Black English be considered\é language for purposes of
BE? | )

4) What are minority attitudes toward desegregation/BE (such as
Hispanic concerng regarding their welfare and stake in the i

| educational arena.and in getting equal educational opportunitiés)?

5) Nhat_bi]1ngua1/mu1t1cu]tura1'approéches, techniques, and;
strategies help teachers most in teaching equitably in

| bi]ingua]/mu]ticu]tdra] grOups?

3. Staff Deve]opment/lnservice Education
The WIEDS Study indicates a number of discrepancies which 1imit

the effectiveness of current practices in SD/1E and is the basis for

“the following recommendations for research and action:

a. Research.

1) What are the existing models for SD/IE?
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2). Can any of these models be applied to faciiitato effective
| desogreqation/integration? ' o - ]
3) What new models for SO/IE noed to be devoiopcd? k
4) What models are most effective-fn promoting descgregation/
integration? . ':“ i -_ ;
5) Do different schoo] situations (e.g., size, ethnicity. f
history of race relations, community setting) need different | ;
models? i J
§) How can these models be effectively evaluated?
7) How can cost effectiveness of SD/IE be determined?
8) What technical assistance is most effectire in implementing :
SD/1E? ¥ |
b. Action.
1) Deve]opment of effective SD/IE models is needed to assist in
implementation of desegregation and integration
2) Technical assistance is needed to train appropriate LEA, SEA,
and regional agency personnel for systematic long-range ,
“planning, implementation, and evaluation of SD/IE.
3)

Genéral Equal Educational Opportunity.

Dissemination of information, guidelines, and models for SD/IE

is needéd;f

[

Other research questions and needs for action which overlap and

impinge upon desegregation/integration and bilingual concerns have

also been brought to the surface by the WIEDS Study.

a. Research.

1)

What.are the most effective actions to take to educate the | -
general public about the benefits of desegregation and

integration and to involve them in the processes?

s
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2)

3)

4y

5%

6)

7)

8)

9)

10)

What are the most_effective actions to take to educate nop-
certified school personnel about the benefits of desegregetion "
and integration and to invoive them in the processes?

Wwhat are the most effective gctions to take to sensitize

higher education agancy staff and faculty, especiaiiy of the
colleges of education, to the benefits of desegregation and

integration and to involve tﬁem in the processes? _

I8 ot ot
,,--—.

others? 1If so, what remedies are avaiiabie to counter this?

. Nhat new remedies need to be developed? —

Is shade of skin a factor 1in discrimination against minorities
in ‘schools and classrooms? If $0, what remedies are available
to counter this? i

What effect does SOcio-economic status have in desegregation/

. integration and bilingual educationlsituations? If discrimina-

| tory, what remedies are arailab]e to counter this?

Is socio~economic status a factor in' the hirfng and promotion

of minority administrators? If}so, what remedies are available
to counter this?' | | , |
Is sex discrimination a factor in the hiring and promotion of
minority administrators? If SO, whatrremedies are available

to counter this? | ’

To what extent can race, etﬁmio, socio-economic, sex, and other
prejudices in schools be deaTt with in the shme workshops and
other SD/IE activities?

Is there a different pattern of years in positioh'and age at

time of promotion for minority,administrators‘thah for Anglo

146 ‘.
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12)

édministrators? If s0, what are the implications of this?

Do minority administrators more than Anglo administrators

perceive local c¢ivil rights vroups_ as-exerting more pressure

" to dessqregate schools? If;ﬁo. what are the tmplications of'

this? - L ’ !
Do those LEAs with‘more persdna11y 1nvo]ved minorfty adminis-

trators experience less disruption whi]e 1mp1ement1ng desegre-

~~gation? 1505 ubat are-the imp]ications of- this?—~_~ww~-wn—a*}~~fi¥~

5\

'Actions

1)

2)

6)

There is a need to sensitize HEA staff and facu]ty. particu-
1ar1y those of co]]eges of educatifn, to the need for;muTti-
cultural/bilingual education for HEA students. |

There is a need for technical assistance to help prepare HEA |
staff ahd faculty, particu]ar]y those of colleges of e&hcation.
to the need for' mu]ticu]tura]/bi]ingua] education of HEA

«

students. .. o

There is a.eeed to sensitize SEAs' staffs to the need for
multicultural/bilingual educat{on in LEAs. . .
‘There 1s a need for technical assietance‘to_heipsprepere SEA o,
staffs to assist LEAsvie 1mpiement1hg,muhtfeultural/bilingue1
educatfon in LEAs, | |
need for mu]ticu]tura]/bi]ingua] educatjon in LEAs.

There is a need for Qechﬁical’assistance to help prepare LEA

- staffs-and faculties in implementing multicultural/bilingual ~ .-

education in LEAs.
A

r

‘.'c—v"-
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s,

Implementation. | ; - N | -
A major froduct of the research'sh6ﬁ1d be; of course, what are 'f”ﬂ;;:
the most effective actiohs to take In a;sense, it must also 1nqu1re
as to how to get the action taken After it has béen determined what
strategies are" -most effective 1n premoting positive race re]ations and
2 schoo]/e]assroom atmosphere that 19 conducive to 1earn1ng, mord* le';;

eﬁiective ways need to be found to geb the strategies 1mp1ement§d

- “PubTisheqd” research indicates  that voluntary desegregatibn efforts ,7fﬁf7;?”“

,“, ”;..,.:.

re few, tentatfve, and genera]]y 1neffectua1 App t]y. even 1e5$ ey
}L being done to promoteﬂ.ntegration and effective BE The questions‘ |
of when andfhow to 1mp1ement each remedy must be considered con—
comltantly if they are to be answered effective]y (Zirke], 1969).
a. Research. A |
,i) 'Should there be more court-ordered desegregatioo; fntegration,
| and BE? |

.2} How can vo]untary efforts be promoted and made ‘movre effective?

‘v

-

3) dIs mohitoring necessary?
4) What monitoringbis most eftective?:' |
5) How can school adm1n1strators and board members and, the
genera] cunnunity best be informed of the’ benefits of desegre— |
'gat1on/1ntegration? |
6) -What are the exist1ng models for change processes 1n schoo]s?
7) Can any of these mode]s be applied to facﬂjtate effec%
desegregation/dhtegration, ond bilingual educetion? #
| 8) Nhot"new models for change processes need to be developed for:
| C .

effective 1mp1ementat10n oftdesegregation, 1ntegratyon} and

bifdnguél educotion?



»

b.

9) hhat techhica] assistance i{kmost effective 1n,brohot1ng ;
change process to impJement desegregation, integrtion, and
bilingual education? " |
Action. \ _' = .

L4

-~

1) Change process models need to bé applied to the {mplemenitation
of desegregation, integration, and b111ngda1 education.

2) [gchnf%a1 assistance is needed to tr$1n approbriaté LEA, SEA,

to the implementation o desegregation, integration, and
b11ingua1‘educ;tion. ,

3) Djsseminat*dn of information, guidelines, and models fdr

I

change 1is -needed. ¢

. 4 ) A /\«
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APPENDIX A

INTERVIEW SCHEDULES -



State . _ o Interviewer

Diétrict Date of Interview

CENTRAL OFFICE STAFF MEMagRWINTERVIéﬁ ~ Summary of Interview

Name of Person Interviewed' - : : Code No.:

Current Position_ :

[ .Previ,ous POS 1t10ﬂ( S ) . He‘ld B e et e e e e e o e e e e e e e g e e e ees ot e emn e et e o e eemea e e e

Age: 20-29 30- 39 40-49 _ Over 50

Sex: M F .

Race: Anglo - Black Spanish Surname Other
Fducation: Final Degree : Speciialization

‘Training Related to Desegregation:

Personal involvement in deseg}égation in this schoo]/diétrict:‘

Limited . Gerneral . . In-depth ______

INTERVIEWER'S "PQINTS-TO-NOTE":

Time:

RIc R N F R




CENTRAL OFFICE STAFF INTERVIEW

'(Background Information.) -

1. For how many yea?ﬁ have you been a in this district?

-

a. less tﬁin 1 year b. 1-2 years c. 3-5 ye;%i

d. 6 to 10 years. - e. If over 10 years, exact years

. {Now, more directly to desegregation...)

-

la. What does the term "desegregation"_ﬁean to you? (Check eahh response
mentioned.) f

(1). End of segregation.

(2). Bringing students of different rdcef/ethnic groups together
in schools.

——

(3). Racial balancing.

et er——

(4). Includes teachers and staff as well as students.

‘ _ (5). People of different races cooperating with and understanding
each other. . . - .
(6). Busing.

(7). Other (specify):

(8). Other (specify):

1b. Does "desegredation" mean the same thing to you as “ihtegration“?
(No "right" or "wrong" answers.)

(1).  Yes/  (2). No . - ' _, :

A (3). How do they differ?

- 157



CENTRAL OFFICE STAFF INTERVIEW
Page 2 | y -//

CN

2a. What agency ordered desegregation of this district? (Check each named. )

(1). Federal ;ourt _ - (4). State court
| (2). u.s. Office for Civil (5). Other st&té agency
Rights - .o ~ (specify):
(3). U.S. Justice Departmeht ) |
- , (6). This district
(4). Other federal agency ‘ : - :
(specify): - (7). Other (specify):

'2b." What are the goals of desegregation for this district as set by (agency
which ordered its desegregation)? ' A

S

2c. Have these goals been met? - - $
(1). Yes/ .(2). Mo 'f
| (3). If no, whygngt?
(4). How close is the district to meeting them?
~2d. What to you are the goals of desegregation?
(1)._____ Same as above/ (2). _ Different from above
2e. Have these goals been met?
(1), " Yes/ (2). No

e

(3). If no, why not?

(4). How close is the
- district to meeting

them? |
3. What has been your personal involvement with the district's desegregation - , -
process? (Interviewers will define terms.) Q
(1). Limited/ (2). General/ . {3). ____ Indepth

v

C. (Communfty and parent fhvoTvementL)

1. When the district first began to deéegrégate, what was the overall atmosphere
in the schools? . :

a.__ . Calm/ b.___ ' Mild disruption. . c. What was done to resolve it?
d. Anticipated crisis. . e. What was done-ih preparation?

f. _ Crisis. g. What was done to resolve the crisis? h, How effective
was 1t? ' ﬁ B
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NTRAL OFFICE. INTERVIEH

2a. MWhat racial groups are present in your conmunity?

3a. We want to find out how your district has prom5£ed commun{ ty 1nvolvemént
and sought to improve commun1catlon with the canmunity

use:
(1).
(2).

(3).
(4).
(5).
(6)-
(7).
(8).
(9).

(10).

b. Are they more or less
supportive of desegregat\on
now .than when desegregation c.
began?

(Cixcﬂe oge for each)

Rumor/information center

District/school-community liaison
or advisory groups

Media use (press release{ press:
conference, interviews, etc.)

Written information to parents
or others (1nc1udes newsletters,
other)

"Neighborhood coffees"

Public, forums, specifically

arranged to discuss desegregation

Speaking to church/social or’other
groups

Community\WiaHson workers

Human relations or other training
for parents/community .

Commdnity centers in schools

159
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1 75;

-

Yes

Y\

.N_Q.-

e

Ny

' Did the district

b.

Was 1t'effect1ve?

,Ihc]udod 1n

- desegrega-
tion plan?

More- Less Don' t Know
. : 4 ' ’

. Hispanic (specify) : |

| ) M. & - DK
 Black—(Afro-Amerfean)- - oo Moo DR
. American Indian (specify)

. . L DK
. White (specify) [

M 7 L DK

Yeny -None Somewhat

N

v

-

S

AN



CENT FICE rluERVIEu L B
Pagemro'lz SRR T

ow, I am'gpiné to ask.you some quéstions about the methods used here in this ;
~district te img]ementA#f;ga;ggatioﬁ?intggratiqn with staff faculty, and
students , , 7

la. Was teacher[staff rea351gnment used 1n this district to help desegregate
faculty within your schools?

. | o :
. ‘*._ L Yés - No d. How well has 1t

o S S " worked? .
' f . a. {method above) x‘~-a_N | P -<f~*“”’//

e. Any problems?

district b. Increase the number~of ‘ : v c
, o minority staff? Y N .
How ab?ut c. Any other (specify)7 Y LN K | ) .o

2a. We want to know what staff development activities the.centra] office has. LA
provided school personmel to assist them in implementing desegregation; | 3%

g

A

©

has the djstr1ct provided:

| : b.- : c. Who
e Hours in attended?
= | - - Yes  No training CO-Pr-T-C-NC-Pa-$
... (1). Training for evaluation and © a N "
use of: mu1tiethnic materials Y N _ COPrTGCNGPAS _ .
©_(2)." Communications skills tra1ging Y N COPr T CNCPas ,;_1‘
‘ 4 " a ~
/ +(3). Training. in cultural aware‘i‘! ‘ - DI
A stereotyping o Y /\N\ COPr TCNCPAS
. ' - .
. (8). Tra1n1ng ln ethnic 11ngu1stic _ ' : .
, patterns . A;—;Jﬁ - N COPrTCNCPYS -
| \ ]’ ‘ (5). Training for evaluation and .
T use of. biTingual materials Y N COPrTCNCPasS ___
" . B V . ! 'k' . o "
S (6): C]assroom management tnaining ' ¥ N co PrJ CNCPa's ____
Foeoo (7).'Discjplinary skills training =~ Y N COPrTCNCPas
‘ ‘ (8) Behavior mdd1f1ca¢1on training - Y - N T .CQ,Pr T C NG Pa S
‘ RS Teach1ng efﬁectiveness training Y- N .+ _JBPrTCNCPAS
, < : ’ . . NN R T
| (10).-Leadersh1p ef?ectiveness o C o ‘
. training. N o Y N- . COPrTCNCPasS __ -
\ e e S =
%-' (11)¢‘Va1ues c]ar1f1cat]on training - Yf'~;~N-' R ) R;“T C NC Pa.S____;
S (12). Reality therapy._training Y e N. . COPrTCNCPaS
* ) | . L o ‘o \' . k ‘I ‘ - , ; | ¢ | . '
o L s ot I m I
S . i ol r ? ?
o ' 1 7Q e




© CENTRAL OFFICE INTERVIEW ~ ~ ~ . L

Page 6 .

/

. | ~
- - o (Houréfin (Nho attended?) ‘g
v < | Yes  No training) CO-Pr-T-C- NC-Pa-5 &
(13).'0ther.(spec1fy) N Y N . C0 Pr T C NC PaS__
(18). Other (specify) : YN _COPrTCNCPES
(15). Other (specify) R Y, Y“" N. - COPrTCNCPas —_—

2e. Was the desegre'at‘on inservice specified 1n the desegregation plan?

(). AN/ (2). _ only part/& (3)._._ None

m:___”miiMfi_m_mmm“m_o_éfzm”wksm?ﬁ?i?gzéamiégéggigé}mm:“mmimmff}_m:jmmmmi;“m . .

(1). Central 0ffice

o (2). Principals®
_é!> . - , ' {-. (3). Teachers : f
~ L ~ .t ,(4). Committee ]

| | ‘-,f (5) Other (specifyj- -
2g. If‘fommittee who cdmpri&es it?. . '
éh. who planned the desegregat1on inservice?

(1). District tevel 7 o T,

r : .
(2). Principals” y 'i
.‘;(3f. Teachers’ K o L I

(4) Outside consultant(s)

: o ' o _ N
l (5). Committee . =

N - o L

© - (8). Other (specify) S . ,

) -~

2i.. If conmittee p]anned who comprises 1t§\

2J. Who conducted the inseryice?

i (1)3 Centra1 Office, personge] (spec1fy)

2). Personne] 1n bﬂilding where conducted

(

(3). Other q‘strict personne1 (Speclfy) | "5 . Y.

(4). OUtSide consu]tant( )

, PO ) . Ad

5). dther (%pecify) o . ' o




CENTRAL

Page 7

- 2k.
21.

‘», T T T N . T . . :
J6Frxcc INTERVIEW o . _ ( Y

Y

. N . ’ .
How are qualified presentors selected to condyct {nseryice? ¢

, How was the 1nserv3ce-eva1ueted?

¢

2m. How have students benefitted- from the staff deve]ﬁnt?
. ' N
2n. What other staff development activities has the di&trict considered and
"‘not provided? 2o0. Why not? : :
2p. What other staff deve]opment activities' might the district provide in
\ the near future (this year or, next)? - |
3a. As a resu]t of deSegregation, has your district init ed a bi]ingua];
- curriculum? . o -
_ b. Did this help in " ¢. Part of
\ - your desegregat1on desegregation
p efforts? plan?
Yes  No Yes . No Yes  No
(lj; Bilingual ( Co ) '
curricuum | N S | N - Y N
(2). Multicultural | / |
. curriculum - Y N Y N Y N
. '(\ ’ .
) (3). Compensatory c , e * . |
, education Y- N Y. N Y N
(4)~ Promote&_ce]ebra— - LV |
tion of ethnic . : ‘
o . “holidays ' Y N Y N ' Y N°
.- (5). Promoted gesegrega- \ _
N~ tion of extragur- L \ | _ .
. ' ricular activities Y N Y N Y N
‘ . N
(6). Other (specify) Y N ) Y N . N
- 4a. Would you say that- students of d1fferent races in your distrlct get a]Ong o
very well, satisfactori]y, or not well at al]? _ ; X -
| Very we]] Satisfactorily Not well
(1), Studehts/students . YH | S T NW ¢
How.about,(a tudents and teachers of R o . o Sy
- ‘ ifferent races?i : - VW S NW
VR (35. Teachers/teachers- ‘ ‘ VW - ' S NW.
n (4 Teachers/parents SR VW . S N%{
(f">;\ ) ‘ 163 . s



Page 8

4b.

‘

- 5.

1}

6a.

6b.

| 6c.

CENTRAL OFFICE INTERVIEN S o : i,

. - . ; T
’ . .- ) ‘. N . o . ‘ |
) e _Yery well Satf{sfactorily - Not well
(5): Mdministrators/students - W s - Ny
(6) ‘Administratofsﬁteachefs ﬂ .. VW 2S5 S NW
(7). Administrators/parents o '.,VN'. . S .. NW

' (If more. than two.rac1a1 groups are 1nvolved in the desegregation plan. )

o4
(1-a). Are students race relations better between any two groups than any

- -two?— (1-b).-Which- twa groups-have-the-: best velations? - (1-c). ~Which the_w_nmm_
worst? (1- d) Nhat causes this? et

(2-a). Does any minority roup seem to have more difficulty with desegre-
gation than others? (2 bg If so, whom? (2-c). Nhy does this situation
exist? o ‘

Has the district taken any. specific action to improve race re]ations amonig

different groups?

a. No

14

bl Yes c. Please desgribe thé;e actions

Has district‘po11cy about discipline changed as"-resu]t of desegregation?

‘0

(1).____Nof . (2).____Yes *(3). Howr

Since desegregation began. has there beén more, fewer, or the same number

_ of suspensions?

S lMore  Fewer - Same Don't Know
*(1). Suspensions o | M ' .F S DK
.7?2)._Expu1sion; ‘“. ;o M F ‘ ‘DK
(3). Conferences with parents about _
disruption by child ) S K F DK
(4) Corﬂoral punrshment e K"ﬁ.} ‘M f‘, F- | 'DK
_(5) Other (specify)” ‘_} 'f'-.:-,; M ' : F "f;-L(Sz. -'DK_

Proportio te to enro]lmeht\\did thg/s ye percentage, smal?er percentage.

~ or largerfpercentage of minority students receive disdip11na?y act1on

than majority students?” - _ e 4
. \ o o R
-(1) Smaner/ {2).. Samé/ J3). _ targer -t __5 A
- » - * . > . e - . )
e o 6d. Nhy‘? o . 7 ()
N S .
¢ ' * ]64 »



AN . e . . ' . _-_" o . . ’l.‘.
" CENTRAL OFFICE INTERVIEW | e

Page 9 | - -
} \ -t o *%;

é g Since deségregation what has been the major discipline problem?
How large a .problem is this? (How many 1nstances per month, ¥ students
1nvolved .etc, )

-~

© 6f ’Has there been tracking, ability grouping, or clustering of minority
N students since desegregafion?

(). ____Tracking/ (2). Abi]ity grouping/  (3).__"_Clustering
.69. Nhat has/have been the effects of this?

"~ 7a. What other administrative efforts ‘have-been- made by “the- centra] office
' to faci]itate desegregation?

(1) Fund solio\\ation/ (2). Facility or equipment improvement
(3) Program planning/ (4). . Other _
P 7b. Nhat re thé effects Of &ach?
S | b, gt vere Ene efy ay

3

E. (Schools within ‘the d1str1ct~l

.

1. {a) Nhlch school in your dlstrfct has been most sbccessful in its desegre—'

tion effort? o ‘ , ' N

b) Why do you th1nk this school is mgre successfol than other schools?
c) What has this school done d¥§‘gp€%{1y from other schools in the district?

2. ‘What are teachers do1ng that facilitates dese regation/integration?
' b How did you find out about these efforts? (c) How do others in the

district find out?

.F. (To-evaluate the progress of ‘your dlstrict overall)

‘1. (a) What desegregation-related problems faced by your district do you think
have been resolved or. are be1ng reso]ved? (b How? (May have. already told
how. If so, skip to next: &

2. Nhat desegregation related problems ‘remain to be resolved?

3. (a) What other strateg1es or methods for 1mp1ement1ng Jbsegregation have
' you heard of, or thaught of, that you have not yet tried but may in the
future? (b) Why?
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Distric

School

t
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PRINCIPAL INTERVIEW

Interviewer

Date of Interview

- Summarjfof Interview

Education: Fina) Degree

Training Related to Desegregation:

a

Specialization

Namg’of‘Persbn,Interviewed N Code No.
Corrent Position I

PrevioQS‘Position(s) Held ‘ . ‘

Age:_ 20-29 30-39 ‘40-49 ‘OQer SO*ww_¢-1_

Sex: M B . B F )

Race: Anglo - Black Spanish Surname - .Other

b

Personal involvement in desegregatioﬁ in this schdo/distritt:

Limited

General

INTERVJEWER'S POINTS-TO-NOTE";

Ihvdebth o




PRINCIPAL INTERVIEW

A. ('Backgnound Information.) ‘ _ | /
1. For how many years have you been a - in this district?
a. ~less than' 1 year b. Y;Z years c. 3-5 years

d: 6 to 10 years e. If over lo{yeans, exact years

. B. (Now, moré"dikééily”ib“dé§é§%é§§£€6nTJf{”"”
la. Nhat dqes the term "desegregation mean to you? (Check each response
mentioned.) - -

-

'4

(1). End of segrégation |

’ »

. (2). Bringing students of different races/ethnic groups together

in schogpls.
~

(3). Racial ‘balancing.

PO,

__(4). Includes teachers and staff as well as students.

f(5). People of different races cooperating with and understanding
- each other. ) \ /

(6). Busing.

(7). Other (specify):

(8). Other (épe%ify):

1b. Does "deseqregation mean the samé thing to you as "integration"?
(No "right" or "wrong! answers.) :

(1). ______VYes/ (2). No
(3). How do they differ?




PRINCIPAL INTERVIEW
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2a.

b,

- 2cC.

2d.

3.

(1).  Yes/ (2). ____ No
©(3). If no, why_got?
(4. |
What to xggpére the.goals of desegregation?
(1). _Same as above/ (). |
2e.

What agency ordered desegregation of

(1).

————————n

e

—_————

—

(2)

(3).
(4).

Rights

Federal court

. U.S. Officg for Civil

U.S» Justice Department N

Other' federal agency

~ (specify):

—_— .

this district? (Check each named.)
(4). State court

(5). Other state agency

(specify):-

(6). This district

—egt e e

(7) Other (specify)

What are the goals of desegregation for this district as set by (agency -

which ordered {ts desegregation)?

Have these goals been met?

How cTose is the. district to meeting them?

Different from above *

Have these goals been met?

(1).___

Yes/

(2). No

(3). If mo, why not?

(4). ‘How close is the
district to meeting
them?

What has been your personal Ynvolvement with the distr1ct s desegregation -
process?

{

1).

(Interv1ewers will define terms.)

Limited/

(2).:

*____General/

€. (Community and parent involvement.)

1.

When the district first be@an to desegregate wh
~in the schools?

a.

d.

f.

Calm/

Crisis..

b.

d.

; Antic1pated crisis

e.

'Mtld disfuption.

(3)._

C.

Indepth

VWas the overall atmosphere

Whdt was done to‘resolve ﬁ? i

Nhatdlps done in preparation?

What was done to resolve the cr15153u\h~- How effective

was 1t?

168
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2a. What racial groups are present in your community?

b. Are they more or less
supportive of desegregation o
now than when desegregation c. Included in

_ ' be?an? . desegrega-
’ (Circle one for each.) tion plan?

More  Less Don't Know

(1). Hispanic (specify) | : | ~

e e M > L DK A _....—.—-..-'
(2). Black (Afro-American)’ ‘ ML DK |
(3). American Indian (specify) ¢
' =T M L DK ‘
~____(8). White (specify)
) M L DK

35. We want to find out how your. district has promoted gbmnunity involvement
and sought to improve communication with the -community. Did the district

use:
. b. Was it effective?
Yes.  No Very Nowe Somewhat
(1). Rumor/information center Y N R | N S
(2). DiStrjct/schoo1;community'1iaison e
or advjsory groups - Y N v N S
(3). Media use (press release, press -
confergnce, interviews, etc.) Y N v N S.
(4). Written information to parents |
or others (includes'newsletters, . ’ ‘ -
other) Y N v N, "~ 'S,
(5). "Neighborktod coffees” YN v NS
(6). Public forums, specifically o . .
arranged to discuss desegregation Y N A S
(7). Speaking to church/social or other X -
groups : YN R A S
(8). Community ]‘Pison workers = - ,Y<f3‘N : - SV NS '
(9). Human relations or other training : -
for parents/dommunity : : R 4 N v N ‘S
. ' o~ { : . .
(10.) Community centers in schools Y N Y N S

169 &
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Page 4 . N
(Was it effective?)
. | Yes No Yery None Somewhat
(11). Parents as school employees ¢ Y N 'V N S
B . (12). Parents as volunteer aides in the ,
b school, how used? - Y N vV - N S
| (13). Parents/community members as 2 ,
classroom resources , Y N Vv N S -
2

(14). PTA Y N- .V N S

(15). bfﬁékmﬁéFéﬁiST'iHVbTVeméhﬁ"";””f \ -
activities (specify) AP Y N . V- N S

(16). Other community involvement | -
activities (speeify) Y N vV ~ N S

(17). If parents are non-English
speaking, are communications X ) :
with them bilingual? S N o #

‘4. When-desegregation was started in your district, did yqur city's mayor
take a positive public stand toward it, a negative stand, or no position

at all? |
¢ ‘ Positive Negative No Stand Mixed
,/// - A, Mayor ' P N NS M
How. about b. the city council? P — N NS M
. c. the police chief | P N NS M-
d. business leaders ) P N NS M {\
e. rgligious leaders ; P N NS M |

f. central offiée administrators P "l N NS M )
g. school board S N NS M
h. prin’cipéls . . P-y N NS M.
i. instructional personnel | .P h N NS M
«, , J.ciMl rights leaders P N NS M
k. ﬁinority group leaders P N NS .M

A ]

. 5. (a) How did the media (newspapers,.(adio, television) portray desegrega-
tion efforts? (b) Effects? (c) What was their primary source of
information? : ) , . X

) 170 . [
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D. Now. I am going to ask you some questions about the hethods used here in this
district to Thplement desegregation/integration with staff, faculty, and
students. :

la. Was teacher/staff reassignment used in this district to. help desegregéte
faculty within your schools? '

~

I Yas No  d. How well has it
' - worked?
a. (method above) Y. N
. €e. Any problems?
-~ Did your: S N . “ e
district b. Increase the number of h '
minority staff? Y N !

How about c. Any other (speqify)? Y N

2a. MWe want to know what staff development activities the central office has
provided school personnel to assist them in implementing desegregation;
has the district provided: - ‘

4

b._ .;C; NhO '
Hourt in = = attended? .

Yes No training CO-Pr-T-C-NC-Pa-$

(1). Training for evaluation and | L '
use of multiethnic materials Y N : COPr TCNCPas

e et et g e

(2). Communications skills traifing Y N ~_corr T*C NC Pa S

(3). Training in cultural awareness, ¢

stereotyping ' Y N o ‘CO Pr.T°C NC Pa S
' (4).. Training in ethnic Tinguistic - -.\ :
._patterns . Y N - CO Pr T CNCPas
(5). }raining for evaluation and . | - \
use of bilingual materials Y N o COPrTCNCPa S
(6). Classroom management training Y N s .. CoPrT CNCPas$
(7). Disciplinary ski11sltraining Y N B0 PrTCNT Pa S
(8). Behavior modification training Y N _cOPrTYNPas
’ (9). Teaching effectiveness training Y . N . COPrTCNCPas
(iO); Lead;rship'effectivene§s ' ' |
training \ N _________COPrTCNCPas
(11).,Va1ues clarification training f Né ... CoPrT C.NC PasS
(12). Reality Therapy training Y N _______covprrT C'NClPa S

{18y

~ dv (Grades)
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(Hours in  (Who atténded?)
' Yes N training) C0-Pr-T-C-NC-Pa-S

PE e

(13). Other (specify) . Y

N COPFTCNCPaS__
- (18). Other (specify) - Y N GO Pr.T. c NC PaS
(15). Other (specjfy) LY N ~ _ C0Pr e NC Pas ___

A

3a.‘ As a result of desegregation has your district 1n1t1ated a bilingual
curritulum? o

“br ~Did this help 1n—m*m“"c%r*Part~of““"—m““““

“your desegregation desegregation
efforts? \ - plan?
Yes No . Yes No Yes Mo
(1). Bilingual ‘ ‘ -
' curriculum Y N S { N Y N
(2). MuTticultural : ‘ .
. curricu]um . Y N Y N Y N~
(3). Compensatory | N . :
education - .- Y N Y N - Y N
. (4). Promoted celebra- | |
- * tion of ethnic : \
' - holidays Y N Y . N 3 Y. N
(5). Promoted desegreya- N /
tion of extracur- R _ _ ' .
ricular activities Y N Y N . Y N
' . -
(6). Other (specify) Y N Y N , o Y N

4{? Would you say that students of different races in your- district get a]ong
N very well, satisfactorily, or not well at ali?

7 Very well Satisfactorily Not well
(1). Students/students . W S )" ‘ NW
How about (2). Students and teachers of , _

different races? VW .S » . NW
(3). Teaqhers/teachers _ VW- S/(//‘ NW
(4). Teachers/parents VW s ) NW .
(5). Administrators/students . Vi | ; o NW
(6). Adﬁinistrators/teachers SRY NW
(7). Administrators/parents | VW « S | Nw'

- , . ’ . RN . . )
: 1\9/’ T . ‘ - B ’
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ab. (Ij;more than two racial groups are involved in the desegrega£1on'p1an.)

(1-a).  Are students' race relations better between any two groups. than
any other two? (1- b). Which two groups have the best relations?

(1-c). Nhich "the worst? (1-d). What causes this? :

(2-a). Does any minority roup seem to bave more difficulty with desegre-
gation than others? (2-bg If so, what? (2-c). Why does this situation

exist? , N
&

5. Has the district taken any spec1f1c action to 1mprove race relations among -

SR -different: groups? o S am -
E a. No
b. Yes. c. *Please describe:these actions ’

6a. Since desegnegation,“have .student disc1p11ne problems in the schoo]
‘ increased, decreased, or rema1ned about the same?

- (1). _ increawed/ .(2).mVWh;“rema1ned the same/ (3). decreased
> ! s
6b. Has school policy about discipline«thanged as a result of desegregation?

R ‘ :

(1) _No/ (2).  Yes - (3); Hgw? N\ |

-t

6c. - Since desegregatlon began, has there been mOre, fewer, or the same number
of suspensions in your school? -

—

More  Fewer'  Same Don't Know
(1). Suspensions C ‘ .M F ‘ S DK
(2). Expulsions o k M F s DK
(3)}.Conferenees with parents about ' . -
disruption by child M F o S " DK
(4). Corporal punishment M ’ F S DK f"
(5)." Other (specify) o M F s DK

-

6d. Proportionate to the enro]]ment did the same percentage, sma]]er percentage,
or larger percentage of minority students receive disciplinary actﬁon |
than maJorlty students in your school? » .

. Y

<) (1), Sma]]er/- (2). | Same/ (3).*H_“~_}ar§er
| Ge.. Why?

L

-6f. Has there been track1ng, ability group1ng, or c]uster1ng of m1nor1ty students
since desegregat1on in your school?

)

(1). Track1ng/ (2). Ab111ty group1ng/ ,(3)-M. ‘ C1uster1ng

\
. .

: ' 173 . .
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69. What has/have been. the effects of this?
7. 2 ; What are ‘teachers doing that facilitates desegregation/integration?
b) How did you find out about these efforts? (c ? How do others in, the
district find out? \ ’ '

8. Besides what you havg/a1ready told me, . what else have you done or'hre you
doing to facilitate desegregation or sqlve desegregation -related problems?

9. (a) What do you think are the mpst effective actions taken by the school .
“to facilitate desegregation? (b) To reso]ve desegregation related probTems?

E. -j]p eveiﬁﬁte the progress of this school.) ;

1. (a) What desegregation-related prob]ems faced by your schoo] do you think
have been resolved or are being resq]ved’ (b) How? (May’ have a]ready todd
how. If so, skip to next.) . :

2. What desegregat1on re]ated probTems remain to be resolved? . _ Lo
3. (a) what other strategies or-methods for implementing desegregation have ’}.
you heard of, or thought of that you have not trTed but méy {n the S |

future? (b) Why?

4. (agbBased on your experience here and your know]edge of what has heen .

ening in other districts (bth) in this state and nationa]ly, what do - .
you believe are the most effective. methods for resolv1ng problems related S
to desegregation? (b) why these methods7 o o

.
-t o
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Race: Anglo Black 'Spénish Surname | Other

\ \ 4
[
AR
, Sy
— . ) .
State . ‘ ' Interviewer
N ) l * |} .
District ‘ : . Date of Interview
" school '
‘ Q
. ) o
TEACHERhJNTERVIEN - -Summarys of Interview
Name of Person Interviewed - | L ~ Code No.:
. Current Position ‘ ' | = - :
Previous Position(s) Held |
Age: 20-29 . 30-39 -/ 40-49 Over 50
. - . -
Sex: M F

*

Education: 'Final Degree _ ~ \j Speciaiizafion

Training Retated toVDesegregation

Personal 1nvokvement in desegregétion in this school/districf:

Limited . Genefa] s-ﬁlprdépth

INTERVIEWER'S "POINTS-TO-NOTE": b

+
— "
:
‘*’ ' ~—
ﬁ‘Time: - . o - o
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. .
- __ TEACHER INTERVIEW | |
. e | : y _
A. (Backg;pund Information_l ’ | v, . ’
1. What anlour main msponsibﬂities in the school?
a. What do you teach? t o
b. What grade Tevel(s)? . . ),

2. Do you have any additional duties? Do they 1nclude any of the fo‘l]owing?

~ e —-(Chack-@ach-response-that -is-mentioned ) - - —

a. ____ hall duty
b. _ class sponsor.
¢. . departmental chairperson ' _7,'.//'
d. committee chairperson, member . fn}f S
e. __ other (specify) . . //;’/
3a. How long have you been with this school? //( i
_(1)._4__T_H_les$ than 1 year' ;///' } .
(2). ______1-2 years -
(3). ,,_____3f5 years ‘ ;‘ - | | -
(4). 6 or more years, {if -more specify C

3b. With other schools or positions 1n'thi§‘afstr1ct? (Nd; of years.)

¢ -

3c. ﬁith'othe_r districts? (No. of years.)_

B. (Now, more directly to desegreyation' )

la. What does the tenin: "desegrega‘cion mean to you? (Check each response”

mentioned.) '
(1) End of segregation e )
_(2). Bringing as'tudents of different\rqces/ethnic groups together
) in schgpls \\/__
‘ ~_(3).°R X bal;ncing - /
D ._____ (4). InclMes teachers and staff as well as students.
o (5). People of different races cooperating with and understanding
. each other.
0 I “ﬁ e,

1 e R R A W A TS s 3 e b



© TEACHER INTERVIEW | T
Page 2 / : | .

(6). Busing. _
‘ .______b,UL/ﬁtf\Q/r‘/(S‘p‘lfy) s | o '

- .
poay

. Does “desogregation +mean ‘the, same thinq to you as '1ntegration'7?
(No “"right" or "wrong" answer§.) .

(1). Yes/ (2). No 1 4,
o (3) How do they diFfer?

P U S
. . .

C. Now, I am going’ to ask you some questions about the methods used here 1n this
district ‘to bring about desegregat1on

la. Have you taught 1nlgesegregated schools prior to being here? .

(1).____ No/ (2). Yes ' | .
1b. If so, what ethnic groups were included? L\ ‘,
j k - (1). Hispanic ﬁspecify) L .:\\
' . o (2). Black (Afro—American) "h??

(3). American Indian (specify)
(4). White (specify) |

(5). Other (specify)_ '

(6). Other (specify) 3 .

(7). Other (specify)

2a. Is your classroom desegregated.now? (1).  “No/ (2).__ Yes

' Zb: If so, what groups aée 1hcluded? |
| __(1). Hispanic -

__ (2). B]éck (Afra-American)

(3. American Indiah_ - ) | o ‘ /

) S (4)] Nhite (Ang1o) |
~ ). (5). Other ( 1f\;\\ L A - o
| ;Y‘ specity ' | , ) .

§
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?

(1)
(2
(3).

(5).

r

Increased number of minority staff
Use of muiticu]tura] materia]s |

Et:?ic/ouiturai activities

Other (specify)

P

Yes  No
Yy N
N
Y N
N
Y N

3a. 'Has (fncreased number of minority staff) been used in this school to .
- desegregate c]assroomg and extracurricular activities?

- b. Was it effective?-

(8). puphl 1nterethnicmggining_grwgrqgninqonxm;m;mm“mmmm_mm

Yery Not Somewhat - .
C o s o
v N\ S
v N S

NN s

4a. Have you used (seating. arrangements) in xou own c]assroom to desegregate
classrooms and activities? ,

(1).

; (2).
(3).

(4).
(5.

‘e
Seating arrangements
Multicultural materials

Human 'relations activities for

students -

Films, other qﬁdio-visua] aids

Other (specify)

Y

5. (a)-Have you heard of any techniques or strate

to facilitate the desegregation of students?

(c) Least?

minority -majority parents?

(1).
(2).
(3).
(),
(5).
(6).

Telephone calls by:faculty
Newsleiters/written(information y
Media advegtising'

"Back tq school® night

Home visits to students' homes

Other (Specify)

178

196

-’
®

- =<

{

Je< e

No

b. Was it effective?
Very ' Not Somewhat
. L

« Y N S -

V-. N S

¥ N S

Y. N - S

v N S8

fes attemgted by other teachers
b) What worked best for them?

2\

zZ Z2 =2 = = o=

‘%
6a.- Has your school used (teiephone caﬂ]s by facu]ty) to communicate with

b.

e

_

Nas it effective?
Very Not Somewhat

v

v
v
y

N .

p- 4 xz - X = =z
w©v w»n »n n wm
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_' . . ’ ] Ay o

\\»/\, o

(7). If parents are non-English speakjng.
are communications b111ngua1? \ Y N

6c. At schooI-parent -community meetings, are both minorities/majorities
represented? (1). Yes/. (2? No. é ; Proportional to
population? (1). Yes/ (2). No/ )
(e g In schools where this is a proBiem. what can be done to 1ncrease
attendance of 411 groups? (f) What might work but has not yet been tried? -

7a. Have your efforts to communicate with parents 1ncreased/decrea;ed as a
T result of desegregation? o

(1). Yes/ (2). No/ (3). No change
4 7b. If you do.make an effort to communicate with parents, is 1t usually ¥n
regard to: o N
" (1). Discip]tne problems in your classroom? Y N
(2). Child's progress? | Y N {
(3). Ingite them to a school social? ‘Y ‘N
(4). Other (specify) _ Y N i

8a. Have you heard of any techniques or strate 1es tried by other teachers
elsewhere to communicate with parents? (1? Yes/ (2). No.
(b) What were they and how well did they worE?

9a. Have any district-wide changes been made in the curriculum (e g., bilingual
education) since desegregation?

. , > b. Nas—it.effective?

: , 'Yes No Yes No Somewhat
(1). Bilingual education YN Y NS
(2). English as a Second [anguage - |
programs _ Y N Y N S
(%}. Compensatory edocat?on ' | Y N Y N S
(4). Multicultural education i N Y "N S
.(5). Other (specify) ) '"1 Y N . Y N S
_96; Were you involved in the/decision-making process for any'curniculum changes? '
(1).__ __Yes/ (2)5___#_ﬂo'. |
e 19y (, \




UUYEACHER INTERVIEW Y ¢ e A
" Page 5 : ' .

. ., ;».- ‘ ) ‘ Q‘.
 9d. Wepe thess changes, if any. mandatory - (1), ' ;

vo]untary ¢ 7(2).

LY

9e. What were the effetts of the thanges on 'you and your students?.

(1). Significant effect - ;_L__*Roéitive :Negative -
v (2)___ _some . . ___Positive Negative - .
(3). ___ No effect ;. - | | |
~=9f.~ We~want to know what staff development activities: the"céntnil office has——

provided school personnel to assist them in imp]emgnting desegregation.
has the school provided:

‘ o | g. To what degree did it
- help you? -
Yes No Much  None Somewhay -
(1){ Training for evaluation and | S
\use of multiethnic materials Y N M . N S
(2). Communications skills training = Y N M N S
(3). Training in cultural awareness, _
stereotyping Y N M N .S 1
(4). Training in ethnic linguistic -
patterns _ _ Y N. M. N S ~
k4 . '
(5). Training for evaluation and ‘ .
‘use of bilingual materials Y N . M N S
. (6). Classroom management training Y N M N s
(7). Discip]inary skills training Y N M N S
(8). Behavior modification trajning - Y N .M N S
(9). Teaching effectiveness training Y N M ~ N S
(lg). Leadership effectiveness training Y N M N s
(11). Values'clarification training Y N M N. S
(12). Reality therapy training Y. N M N S .,
(13). Other (specify) Y N M N s
. (14). Other (specify) . Y N M N oS -
| (15). Other (specify)\ Y N M N tg
. w

‘» , ' _' ' 180 ™\
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TEACHER INTERVIEW . -
Page 6 :

9h. -Did you actively participate? (1). No/  (2).: Yes

o1, waslthe desegregation inservice spécjfiednin the desegregation p]hﬁ?
CT ). AN/ (2).  Only part/ (3). None
| ‘ 9j. Who tnitiated inservice? '
- S~

"_" (1).'Central office "

i ‘ .
‘ (2). Principals

e e e -------(--3-)-;--->-Teache‘fs--‘

(4).-Committee ‘ g
\ ~

' (5). Other (specify) .

—————

© 9k. If)eommittee, Who comprises {t? |
91. Whp planned the desegregatidn %néervice?
" (1). District level - | |
______(2). Principals ) -t 7
’ T___NP___(3). Teachers
- (4). Outside consultant(s)

(5). Committee

A
(6). Other (specify) .

§m, If conmittee planned, who comprisés it?
9n. Who conducted thé inserv#ce?
~__(1). central office personnel (specify)
. #v"___ﬂz)- Personnel in building where conducted | X
*_*__;1;71 Other district personnel (specify) |
(4). Outside consultant(s) |
‘___mﬁ*(S). Other (specify)
90. Participaht§ in ‘the ingérvice (those.ﬁho received Qraining) were:
). Central offic; personnel - | B

(2). Building administrators (principals, assistant principals, etc.)

L] ——n

A -

L 7 .
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10a.’

l1la.

11b.

llc.

12.

¢ .

(3). Teachers, |

(4). Couns;lprs

(5). Non-certificd parsonne] (secretaries, bus drivers, ntq;).
____(6). Pannts e P -
. (7). Studenﬁs (what Ievel?) ‘(How" se1ectedz)

(8). Other (specify) 4.

m_Howmyaswthegjnsenvice_evaluated?“m_mmmmi;mAm_M_mmm_mmn_;mmnlmn_““T__wmn__mmm_immm;_

How h&ve-students benefitted from the staff develdbment?

What other staff devélopment activities has the district considered and .
not provided? 9s. Why not? .

Have you, as a result of desegregation, changed the curriculum (content,
materials, other) in your classes? (1) Yes/ (2)..__ _ No.
- (b) If so, what? (c) What worked best?. (d) Least?

"Are teaching materials which support cu]tural p]ura]ism avai]ab]e to you
in this school?

(1). Readily available ' _
(2). Somewhat available (within library or depprtmént)

/ (3). Inaccessib]e‘ must search for outside references

What materials have 1gg_found to be most appropriate (or effective) in

the desegregated classroom? N .
]

- Are most of these materials:

{1). Teacher-made?

(2). Commercially produced?

3). Government-printed or sponsored?

.

Do teachers of one race use teachers of another race(s) as resources for
ideas, insight, to solve behav’or problems, etc.?

(a). Yes/  (b) No | -t

182
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CTEACHER INTERVIEW T

.. PAGE 8 . | | . ' .
- | ) _
..“ " . . <
-~ 13a. Would you say that ‘students of different races in your district get along
very well, satisfactori]y. or not well at all?

* Very well Satisfactorily Not well , .

(1). Students/students Vﬂ S . NQ
. How agout (2). Students and ‘teachers of f‘ . ‘ ‘ .
b different races? . VW S NW .
3(3§‘ Teachers/teachers ;ﬁ 'S NW
___(4)_ Teachers/parents - ;u o oS 'W I
(5). Administrators/students VW S NW ~
(6). Administrators/teachers VW s “NW
(. Administrators/parents Q\\/ VM S. NW

13b.. (If more than two racial groups are involved in the desegregation p1an )

(1 a) Are students' race relations better between any two groups than any
g other two? §1 -b) Which two groups have the best relations? (1 ¢) Which \
: . the worst? +(1-d) What causes this? ‘

(2 a) Does any minority group seem to have more difficulty with desegre-
gation than others? (2 b) If so, whom? (2- c) why does this situation
exist? ,

14. Has the district taken any specific action to- improve race re]ations among
different groups?

2

a. No

b. Yes ¢c. Please describe these actions

15a. Have you'made any changes in your teaching methods because of- desegregation?

b. Indicate effectiveness on

P e
S

| Yes No | 1(1east) to 5(most) scale
(1). Individualized jné?ﬁqgf?on YN 1 2 3 4 5 |
(2). Group work | {“‘{;f | v Y | N 1 2 3 4
(3). Learning centers‘ | Y N 1 3 4 5
(4). Written/oral assignments Y N 1 2 3 4 5 N
| N 1 2 ;3 4 5

(5). Other (specify) ‘ Y

183
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' TEACHER INTERVIEW \\\ " '"~// S

Page 9

17.-

18a.

19a.

/

/

-

Besides what you have already told me, what else are (a) you or (b) other
teachersndoing to facilitate desegregation or solve desegregation-relate
problems? (h? Have you thought or found out about other techniques you
plan to try in your class? If so, what? .

What has been done at the school, By the,brincipa] or others, to promote
more positive interactions between studénts of different ethnic groups
in.extracurricalar activities? -~ |

a. Student council 1.

’

b. Sports T
s E
c. Drama

d. Promote ethnic holidays (outside clasgroom, i e., schoo]widé):

e. Other (spacify)

L

“Has Mesegregation affected discipline po]icy/prbb]ems in the schooﬁ? 

(1), Yes/ (2). _ No
b. In your classroom? (1). Yes/ (2). No
c. What do you do? d. Why? e. How? *

f. What do qther teachers do? g. Were they effective?

What do you think are the most effective actions taken by the principal
to facilitate desegregation? (b) To resolve desegregation-related issues?

~

D. (To evaluate the progress of t;}fschoo] overall.)

1.

vy

(a) What desegregatiori-related issues faced by your school do you think
have been, for the most part, resolved? (b) How?
4

Are- there desegregation-re]ated prbb]ems yet to be resolved?

Based on your experiences, what are some of'the more effective methods of
resolving problems which may arise as a result of desegregating a school

system?

¢



7

" State R  Interviewer - i
District - Date of Interview
School ~ .
oy
: . o _ §
. STUDENT INTERVIEW - Summary of Interview
Name of Person Interviewed . ' ! €ode No.:
Grade: Ninth Tenth : E1éventh; n iwelfﬁh
) Age: 14-15‘- 16-17 18-19 o
Sex: M - | F . ' ‘ '
Race: Anglo Black anish Surname . ‘Other
Personal 1nvq1vé~ent.1n desegre in this schbd]/diétrict;
. . - S
Limited _ .. General -depth | -
INTERVIEWER'S "POINTS-TO-NOTE":
r/
1 3
N /
4 .
R
- . l \
V. o
Time:
| 185
203




STUDENT INTERVIEN L.

A (Backgwd and gersona‘l. 1nvo1vement ) IR - v o

) ”

la. Hhere else have you attended stheoI? 15‘ Nas 1t segregated?
_é. Did your parents atténd segregeted/deseqregated schools? -

- 3a. Nhat daoes the tenm ”desegnegation mean to yQu? (Check each reSponse-:
 mentioned.) - \ . |
3 . N

._QH:QW(I)L:End of segregation._T,”i;.rneij;.wf__m:';,e;;_mm;t_mm_“:ﬂitmh:;_mhm

e i

>
B -

. ’ . TN

. . . .
P . - - e .

- - >

- . . ‘ - e
. . - . . e -
‘ . - R
. - I . : - L S
¢, § L - - : "L R A

| (2).d8ringing students of different rabes/ethnic grvups together D
‘l,in schools.® . . .y

e (3). Racial balencing

———— [ “ b

——— | - . o
-(4).'Inc1udes ‘teachers and staff as.well as students ,f"';f '.““,;
_ (5). Peop1e of different races cooperating with and under&tanding
. . i} each other. . S - o - SN
(6).'Bu51ng | </ ";f“ o | -s" L

(7). Other (specify)

(8): Other (specify):

) ' ’ .l ‘-. - ‘ . .
3b. Does "desegregation" mean the same th1ng to you as "1ntegrat10n"?
(No. "right" or "wrong" answers.)

(1). - Yesy (2).. ‘No o ) | o,
) (3). How do they differ? - |
4. (a) Are any students bused for desegregatxon? (1). . Yes/ (2). _~____No
| (b) Are you? (1).___~*_}es/ ~( ). __No v
. (c) Have these students/you,been treated any differentliy? | , ”j -
* (1). __ _No/ (2).___ Yes (3). If so, how? | |
| (d) Nho has treated you differently? | | S ._ Y.

(e) Do you 1ike it or nbt?
(ﬁ) If not, has the situation been dealt with (the-problem sd]ved)?

~
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" STUDENT INTERVIEW
_iPage'Zu

B. (Present school sitbation )

A

\]

- la.

How about (2).

1b.

2a.

il

very we]l. satisfactorily, or not well at al17T77 ¢

* the worst?

~gation than other

Nou]d you say that students of-different races "in. your district get a]ong .

Satisfac 1

| ) Very well Not well’
(1).-Sbudents/students "‘ . ,V&?_ . S . NW. . ;”:‘
Studéhts and teachers of T;_ T ’ ' '.-
different races?. - L . I , MW .
_(§f.:Teachers/teachers_ :m_f_“;mmmmmYQ?;"f f?;w§i; . R
”(45.'Teachers/parents . . W '5.,‘ NW
(5). Administrato?s/students . L S | NH”:
(6): Administnators/teacherS* 'vwa S ‘ Nﬁ'
(7). ’;;ministrators/parents | _ ' . s COTNM "'""‘nwuh

,(If fo ré than two raciaT groups are invo\ved in the desegregation p1an )

race relations better between ahy two groups than any
Hhich

Are’ students

other two? (1=b). Which two groups have:the best re]at1ons? (1-c)

1- d)" What caules this? \

(2-a) Does any migg!jty group seem to have more difficulty with desegre—
ke (2 b) If 50, whom? (2- c) Why does. this situation

exist ) ,

How “do you get a]ong w1th (other race) students?

(1). Good soc1a1 cohtact have many friends - _. E T
(2) ______About average; w111 speak to them in or out of class
(3). L1tt1e or no gocia] contact; neutra] or 1ndifferent

Has there been any influence from: : ’
- c. Has each.group influenced
you to get along with others?

Yes  No Yes No
(1). peers? o . Y _ N Y N
'(2). teachers? Y Ny Y N
(3)..princ{pa]s? : Y N Y N o
(4). parents? \ | Y N Y N. ]
(5). other? (specify) Y N .Y N
\ %



 STUDENT INTERVIEW SR I o e
Page 3 ‘ - . | | | o

3a. Have there been. any‘efforts by 1nd1v1dua1 teachers to encourage- better

race relations between: , _ .
S ~ b. c. Were they he]pful?
Yes No Efforts Yes No “Somewhat
) . . <
(1). Teachers/students? N Y N S
:‘2)..Students/students? ‘ Y. N% Y N S

A. . Regarding your cldsses, -how would you describe your'interéctions with: -
) . o _ *

" . _ Excellent Fair Neutral Negative

e ,'a.__..Your._ “6th!?‘"'7‘!C8“"' teachers?' e B __ e N@Y . Ngg_”__
b. Your "same race“ teachers? E F - Neu Neg

~ 5a. In regard to dfscip]ine have members of any group been treated easfer
N or harder than others;

! . : | b. Who treated you: .
- _ - ' ﬂ“_? Yes Easier?  Harder?
(1). in school? Y =T |
/- (2). individual classes? N Y -
" 6a. Does what you stud; in school seem to: S L
(select one) .. s;
N ) (1). 7 favor one group? -» (2). If so, whom? fooe g
. or (3). &ik curriculum for everyone? . o ,»E?
- : 6b. Do your teachers use mater1a1 which includes various rac‘c] groups? -
- Hﬁf"(l)u__v__ﬂo/ (2). . __Yes->» 6¢c. If yes, all groups in your schoo]?

6d. more groups than 1n your schod]?

6e. Does your schoq] encourage the ce]ebrat1on of ethnic holidays?

(1). ~ - No/ (2)2__~___Yes:> 6f. If yes, whieh ones? f -~ L
7a. Do members of all ractal, groups participate in band, sports, drama c]ubs, | g
cheerleaders and other school-sponsored activities? (1).___ Yes/ (2) .o
7b. If not, does this cause any problems? (1).____ Yes/ (2). ' No
7c. How might these be solved?
- 8a. Do students.frém‘all racial groups attend school dance;‘or other such o
activities?
(1).___ Ves/ -(Z)uﬁ;-__;o
188 | '




11.

12.

O\ - . " -L\; Yes

_STUDENT INTERVIEW R

.Page 4. ‘ AN
. . \]“
8b. _How about school sports events? (i).____-ﬁﬂes/ (2)“mﬁ¥f£fyo
9a. Have any activitips been done on a whole-school basis to help develop
positive interactions between students of different ethnic groups?
(1). | No/ (2). . Yes 6. If so, what? c: Was 1t effective?
' x (1), Yes/ (2).
9c. initiated these -activities? ’ ) k
’i??t.___mM‘Principa] ' Li - |
“eme(g),student counci1l/cTub o '
(3),__;___facu1ty .
(4)._;_"‘~pther.(Spé;ifysﬂ. ;
10. Does the school/teacher use (peer tutéring) to help students who seek help

with any problems in their studies?

=<
o

a. peer tutoring ’~>. . :_ Y N
b. individualized instruction | . Y. N
¢. bilingual/English as a second language pfograms ' Y N
d. Reading/Math programs - Y N
e. 1ncreésed number of teacher aides | . Y ‘N
f. vocational training programs ’ ¥ N
g. (use of) community resources Y N
h. human relations activi:}es\fOr students Y N
i. other (specify) . - Y N
Have there been any activities by individual teachers which:
AR , Yes  No
a. mixes the races in class? ) ¥ N
b. separates the\races in c1as§ ' Y N

(a) Besides what you have already told me, what else are teachers doing té

make desegregation better? (b) Worse? (c) What role do counselors/deans .

have in making deseg(%%ption better? (d) Worse?

189
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STUDENT, INTERVIEW

Page 5 .
N\ _ - -7
13. (a) .What is the principal doing to make desegregation better? (b) Worse?
’ / . . R _
14, (a) Overall, what are the best things that have been done by students to .
. help with desegregation? (b) What. things have students done which have
not helped? ~ (c) What can be done to change what these students do to get
them to help? ‘ S .
15. How would you describe the w;y that deé?éregation 1s work1ng in this school?
16. '(a) Which desegregation problems in your, school do you think have been
*just about solved? (b) How was this done? (c) What problems remain
unsolved? ‘ : . ‘ |
C. (Future.} | o ' ;o | |
Based on your experience, what do you think {s the beit way to help desegregate
a’ school? (Probe for strategies and details of how to do it.) ‘
\y R ) . - - -
. ' 3
%
)
o -




State . Interviewer

District - : Date of Interview
1 o \
PARENT/COMMUNITY INTERVIEW - Summary of Interview

Name of P!rson'lntervigqed R Code No.:

Current Occupation - Y _ R .
'”b}é@{dﬁg'GEEQBQE¥GH(§)“““*”T““"”*“"”f““”"”“"*f““““““““7“““‘7“”‘““"““"'““"““““"""—‘*"

N 4;¥ — o

Age: 20-29 ' 30-39 - 40-49 Over 50
Sex: M _ F .

Race: Anglo Black Spanish Surname Other

Final Education: Grade School. High School College

Personal involvement in desegregation in this school/district:

Limited . General .. Ip-depth

INTERVIEWER'S “POINTS-TO-NOTE": ‘

191 2




PARENTS/COMMUNLTY INTERVIEW
4 . o ¢ . L 0 v
A. (Background and personal 1nvo]vement 1
. (/ 7
- la. Do you have or have you had ajschool- aged child or children in schoo]?

(1). . Yes/ (2).. No ' . _
1b.~‘Nha:\3;hoo](s)? o _ : 4Grad;? | Year.graddated?

lc. Did he/she change schools as part of a desegregatich»p1an?

(1). Yes/ (2). No
1d. Is he/she bused for desegregation purposes?
' ' o ' »
(1)._ _ Yes/ (2).____ No ' oM

le. Does your son/daughter(s) have (other race) teachers?

(1). Yes/ (2). .Nq

s Srar el
-

1f. Does your son/daughter(s) have (same race) teachers? - i

(1). Yes/ (2).7: " MNo

1g. Are his/her fee11ngs (1) positive/h (2» __ negative about his/her
teachers? (3) Don't know : _

lh. Have you met and talked with his/her teachers?
- (1). Yes/ (2). No )
11. If not, would yOG*like to?
(1). _ Yes/ (2).__.__No

15. Why have you not?

1k. How does/did he/she feel about these changes (transfer and bus1ng for
desegregation)?

'li.' What are your feelings about deseJ\egation oflthe schools?
Im. Did you attend (1) segregated/ (2) desegregated schools?

o _ ¢ 192 )
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"PARENTS/COMMUNITY INTERVIEW ' SN
. Page 2 . -

.B. (Now, more directly to desegregation...)

la. What does the term "desegregation" mean to you? (Check eacn response
. mentioned.) : )

(1). End of segregation

\

{2). Bringing stydents ef, diffenent races/ethnic groups together
in schools

e

‘ .

« _(3). Racial balancing

———a et}

' (5). People of different races cooperating with and understanding
each other . .

(6). Busing ' / L
(7). Other (specify): :

1b. Does "desegregation" mean the same thing to you as ?1ntégrat10nﬁ?
(1). Yes/ (2). . No \ o
(3)._HOW do they differ?

2a. what agency ordered desegregation of this district? (Check each named.)

(1). Federal court (4). State court
4 X . '
(2). U.S. Office for Civil (5). Other staté agency

Rights (specify)

(3). U.S. Justice Department
(6). This district

(4). Other federal agency
(specify)

. (7)

. Other_(specify) .y

-

2b. What are the goals of desegregation for this district as set by (agency
which ordered its desegregation)? _

193
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A : ‘\4 ) i . ‘ | K ;
| mcm/cuéwum INTER\hEN . o - |
Ngo 3 , ' . . .

2c. Have these goa1s been~mgt? ; . , T
(1).___ " Yes/ &2)\ o

(!). If no, why not?

(4}.' How close fs thé’district to meeting them?

-y

= 2d. What to you are the goals of desegregation? ., . .
e (1).__ Same as abOVQ/ (2) Different from above N\
e @@ - flave- theSe- ‘goals—been-met?- e e
B () Yes/ (Mo
N | (3). If'no: why.not?_
3 ! | ~ (4). How cloSe.is\the district
. - B ‘ a to meeting them?
3.. How hdye you been involved with the district s desegregation process? - . i
(1).___ Very 1ittlez/ (2). _ Somewhat?/ (3)..__ Quite a bit? "

. ° M
C. (Community and parent 1nvo1vement.) ot

1. When the .district first began to desegregate what were %hings like in the

~ schools? |
a-______Calm?/ b.__ . Some disorder? c. Hhat was done to work it out? . —
d.__;_;_foss*b1e trouble? ~ e. What was done to meet this problem?
- K " . f,____ Trouble?  g. What was done to solve the trouble?

N h. How well do you think it worked?

2a. What racial groups live in your community? 5;$

b. Do they support ot not support desegre-
gation more-now than they did when
desegregation began? (Circ]e one for each )

_ ﬁg:g Less Don't know
(1). Hispanic (specify) - -\‘\
S | (1) » L DK
2___(2). Black (Afro-pmerican) (2) M - L DK i
(3). American Ipdian (sgecify) - . L ‘ P
- (3) M 'L - DK
S L (4). Mhite (specify) |
| ' (4) M- L DK

"
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PARENTS/COMMUNITY INTERVIEN
Page 4

Ja. Is a mqnitoring.commiﬁtee,1ncludéd in the district's dnsedregation plan? 1
(1). Yes/: (2). No - - o B

3b. If so, about how many minority parents -are members of it?

-

o | Percentages
(1). = Minority parents N e

(2). Hhite parents Y
- (3). Other conmunitytmembers (spegffy) o

A} . S - _

IR S

(4)- SChOQ\&dﬂI‘iﬂiStY‘dtOY‘S B

- (5).__ ___ School'board members D -
(6)._ _ Teachers _;_‘;_ .,,‘ ‘ o |

e :,(7).____;__Students_Hw*___ . . ' S \\
(8). _ Other - ) - j

L [

4a. We want to find out what ways. your district and school used community
involvement in its desegregation plan and -how they cdmmunicated with

the community. Did they use:

: b. ' . _
¢ Was 1t helpful? Did you take
| Yes No - Yes Ko Somewhat part in:
(1). Rumor/information center Y N y N S
N _ | -

(2). District/school-community \ :

liaison er advisory grdups Y N Y N S
(3). Media use (press re]ease, .

press conference,

interviews, etc.) “Y N 'Y N S

(4). Written information to _
parents or others (includes ) ,
newsletters, other) Y N Y N S

(5). "Neighborhood coffees" Y N Y N S

(6). Public forums, specifically -
arranged to discuss .
desegregation: . Y N Y N S
. R _
(7). Speaking to church/social : . , )
or other groups Y N Y N S

(8). Commun}ty 1faison workers Y N Y N S

195
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ARENTS/COHMUNITY INTERVIEW
hge 8 Co .
. Lt N . - - .\

X (Was tt helpful?) (Did you
Ye No Yes No Somewhat take part in:)

P

' (9). Human relations or other

zm:‘?ﬂ r parents/ N// N Y N s . -
(10). Commugity centers in ;qhools Yoo N Y # 'S
- (11). Parents as school employees Y‘ N Y ﬁ : S \ -
{12). Parents as volunteer aides b ) |
in schoo]' how used? . Y ~ ‘ﬁf\ Y N ‘f ‘ S
Y S ) [ - T I o

'TW(T§Y1'Parents/community members as T

classroon _
. . . .
(18). PTA YN Y N 3
(15). Other parenta] i vd1vement : ’
* activities (spg;ify) ‘ Y N Y N s
\ / . - ‘
(16). Other communitf“Tﬁvo]vement
activities (specify) ‘ Y N Y N S

- 4d. If some of these ‘did not work too well, how might they have worked better?

5. When desegregution was started in your district, how did each of these

persons express their feelings about it to the publiczr/ L
No
| Positive Negative Statement Mixed
~a. Mayor - | P N N§ ' M
How abeut b. the city council? | P N NS’\ M
c. the police chief | N NS M
4. business leaders p N NS M
e. re]igious leaders P N NS M
f. cehtra]loffice administraton§‘ /b N NS '
g. scg601 board - rq P N Lo M-
h. principals | V\ P N NS M
i. instructioral peysonnel P N NS ; M
. J. civil rights leaders P N NS H -
‘ N - NS M

k. minority group leaders P
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o~
PARENTS/COMMUNITY INTERVIEW
Page 6 -

“

6. (a) How did thé;newspapers. radio and television report desegregation
' efforts? (b) How have they reported on its effect?
D. Now, I am going tq_askfyou_some questions about the different ways used‘in
. your district to carry out deseqregation/Integration with staff, faculty,
; = N

G and students. )

-

1. Was teacher/staff reassignment used in this district to help deségregate
teachers, principals, counselors, and others within your schools? -

6 | ' > Yes No d. How well has
. e L L e 1t workede.
| a. (method above) _ Y N ) |
fdgour ! e e.” Any problems?
strict b. Increase the number of , o . /
minority staff? ' Y N o
" How about c. Any other (specify) Y N

 -32. Because of desegregation, has your district started bilingua1~education
in its school program? : :

Yes No
a. Bilingual educatiop - ., * Y N
‘b. Multicultural edusztion Y © N
c. Compen;atory education _ Y N
(Title One FT, HS, etc.)
d. Other (specify) | Y N

»

3a. Would you say that students of different races in your district get along

very well, satisfactorily, or not well at all?
,!I'y

Very well Satisfactorily Not well

(1). Students/students VW S NW

. How. about (2). Students and teachers of

different races? VW S NW
(3). Teachers/teachers ] S NW
(4). Teachers/paren%s , VW s NW
(5). Administrators/students VW S NW
(6). Administrators/teachers - VW S NW
(7). Administrators/parents VW S NW ;o

197 215
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S5a.

5b.

5c.

 PARENTS/COMMUNITY INTERVIEW S . Y
Page 7 | W /d/
N " N -
4b. (lj_morg than two racial groups are involved in thg~dgsggr§gation plan.)

(1-2) Are students' race relations better between any two groups than
any other two? (1-b) Which two groups have the best relations?

(1-¢) Which t’ worst? (1-d) What causes this? | .

‘ l_ , . . 4 . -
(2-a) Does any mtnority group seem to shave more difficulty with desegre-
gation than other4? (2-b) If so, which? (2-c) Why does this situation

exist?
. ¥ .
Has district policy about discipline changed as a result of desegregation?
LN

Since desegregation began, has there been more, fewer, or the same'ﬁumber
of suspensions? ' :

More Fewer Same Don't know

(1). Suspensions . M. F S DK
(2). Expulsions '_ M . F S K ¢
(3). Conferences with parents about 7_ |
disruption by child , M F S DK
(4). Corporal punishment M F S DK
(5). Other | M - F s DK

Did. minority or majority students get disciplined more when desegregation
started? R ' '

(1). more minority/ (2). more majority/ (3).. . about the same

5d. *Why do you think tHﬁs was so?

6a. What has desegregation done to these things in your child's school:

Improved No Change Worse b. Why or how -
: ' can you tell?

(1). School facilities/equipment = I = NC W
, . ‘ 1 »
(2). Education in general I NC W
(3). Academic achievement 1t NC W
(4). Extracurricular activities I NC W
.. 198



PARENTS/COMMUNITY INTERVIEW
Page 8 | B L)

7. What about student participation in extracurricular activities: do minority
students at the school participate in these activities? :

Same More Less Don't know

a. Band = | s ML X
" .

b. Speech ~S M L DK

c. Sports 5 M L DK

d. Drama . 5 M i L K- 7

o Gheeriesiers U e WL e
f. Student cogﬁcil S M L TAQEDK

g. So;ia]'c]ubs' ) S | M L “ DK )

h. School clubs s . M L DX

8a. for any extracurricular activities that you ‘said were "more"” or "less,"
does this cause any problems? (1). No/ (2).____ Yes (Explain).

8b. If so, what might be done to soive the problem?

9. (a) What is the principél doing which seems to help with decegregat1on?
b) What are teachers doing? ?;) How do these seem to work?

10. (a) Do you know of any schoal district activities to help teachers work

better with desegregation-related problems and issues? (1). No/
(2). ___ Yes. %b) Could you tell me about them? 5

11. (a) Do you know of any actions taken by students to solve desegregat{on-
' related problems? (b) How have these worked? (c) Have any not been good
for students? (d) Tell what some were. (e) What might be done’ about

these?

12. How would you describe the overa11 progress of this school district toward
desegregation/integration? .

13. (a) Which desegregation related problems faéed/gy the schools do you think
) have been solved? (b) How? (c) What problems remain unsolved?

E. fFuture }

Based on your experiencg what do you think is ‘the best way to help desegregate
Tschool? (Probe for strategies and details of how to do it.)

~f
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.DESEGREGATION PROBLEMS ReMAINING  »uiwr o8 o
N ' . . B = Black

_' o e - e e e _ ~ R H = Hispa
PROBLEM |LeAs FE B> H WA _T|A B HNA TIA-B HNA T TIA B H

Quality of .education 3 1 11 o 1 1 - 2 1 5 1.2 1 9
‘Equal educational . B 1 '
- opportunity 111 1] - : | 1 1. 2 1] 1. 2 &
Tederal.decisions | '
' (requlations) 1§ 1 R | 1 -] S | : 11~ 2
Student participa- B R
tion/{nvolvement 3 1 3 4| 2
Winority staff -~ '
~_hiring (need more) 2
" Fore parent involve-
ment ] 2 .15

- WMid-year changeover | 1 - - |
Disciplinary problems T2 2 2| |
“Attitudes -.Adm/fac/ ‘ i

stu/par 3 1 112 2 4 1 2 1 4 2 2 1 5| 2 2 1 517
N More communication ! :
‘ among adm/fac/ | ' | | , .
stu/par -2 - 1 11 1 1 1 1 2 20 1 3 ] 5
Schqol as a resource . | . . v - ' ' |
for parents 11 - ) 1 1{ " ) A 1. 1
Fphancing child's , - . , ‘ |
self-concept 1 ’ 1 o] . 1 1
« Fducating children 1 . . | :
“about ractal = : Y | e
equality 111 A ' 1 1
Minority responsibili- | / - '
y in leadership 1 1 ] » 1
ultural awareness ' .

: for teachers
Bropouts
Attendance

5 Unfair testing of | | . 5
. . minority students 1. 1 1 o 1 11 = ) 1

Grouping students - 1. |’ E 11 | 1 - 2 ..-
' ;ayaentaparent apathy 1¢ T ] BRI 10 1] 2 | . 2 2

2
- : _ o 3]
4

], ] el

—t

A —4 o
. p—
el el d
3
o
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DESEG‘RE&ATIM PROBLEMS . REMAINING WALE: A ® Aglo M AkTVE AneTICan

T | | - : B-B'llk T = Total
e (Centhd) Al S
PROBLEM LEAS
School facilities/ ‘ _
equipment (inferior : , |
for minority) 2 - 2 2 S B O O % A B 2
Integration not _ - . S
working ?prob]em .
of race relations) 1 | ° - 1 1 2 . 1 1 2-
Racial ba‘lancin% ,\ K ‘7 T 1T 3, T 3 1 &
Move &th grade to ) ~ : | *»- | .
unior high 1 o -_ - 1 1
Wied/tgachers 1 - ) ) 1 N T 1 $ 211 ¢ k]
. re_inservice 1 . > - L 1 1} 1
“\\ More muiticultural '
i _materials ] . - , - 11 1 ] ] 12
! Team teaching (B/W] 1 | ‘ 1 T 1 1
- ." More sensitive N T
N teachers (to s '
= minority students) 1 . A ] | ] ]
Curriculum for .
: __everyone - 2‘ a 2 2 4 2 2 4
+ More money for ‘ IRE il .
classes . 1 | 11 2 - 1 1 2
Open campus concept | - - 1 1 1 1
Homeroom policy = 1 - . - |1 1 1 B
Advisor/advisee x -
program ] 1 1 o |1 1
Grading & attendance
[ s tens it } — ‘ T : j] ) : }
A ntegrate community k"
| ﬁac?% baTance in | s T
) social aciivities | . 1 A 1
using (mostly be- _ ‘
cause of problems -
with extracurricu- . - _ . : &
' lar activities) | ' : 1 1211 1 -2
Student Tnterest in : T '
1§am1ng . 1 : L 2.1 32 1
221 hd 299
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DESEGREGATION PROBLEMS REMAINING ' .- "MALE! A ' Angtv M nls1VE Ao Tolnl
Cont'd) B = Black T = Total '

$4

. T T H”_“Ei‘"‘”'" . ;1r ' = - ——H-u-Higpanie

PROBLEM LEAs["K B HNK TIA P HNA TR .HNKTFE,ENA . EINKTFEH;K ;
Improve athletic : y “

program 1 : ' o 1 11 . 1 1
Upgrading bilingual

program ] . , 1 1 1 ]
Racial isolation 1n .

district & schools 1 ~ 1 1 1 ]
None solved l i i ' 4 4 ' 4 i !
Don't know 3 ' 1 1 1 T 21 2 T 471 4 1 2 8

T TOTALS 8 5 2 154 8, 121526 6 350[2321 9 25583 1% 6 5'54*72‘79‘21‘“‘11'6

o

R
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APPENDIX C
DESEGREGATION PROBLEMS SOLVED




" o ' *KALE! A = ARQIO NA ® Native American
DESEGREGATION PROBLEMS SOLVED ~ , B.= Black - T = Total |

£02

T - - ; H-wHigpanic— - | .
: | - QB Pr “Tch Sty EE: EQI%LE
PROBLEM LEAs A B HNA T 3 - ,
Busin ] 311 1] 2l -1 1 - 211 112 1 3
clared unitary ] §: 11 1 1 ) 2 7
Mid-term changeover 1 R
Curricular changes 1 1
Student partici-
pation
Attitudinal
improvement
Open enrolIment - '
Student/Taculty ‘ A
reassignment ] 1 1 - : R 1 2 S
Enhancing selt- ‘
concept of
children - 1 (] )
PubTic reTations | .

effort S ] 1 ' )
Racial {ssues | ? T 1T % 4 014 2 4 ‘ 70 86 1< 17
] \ . ‘

Y S

| [a]
—
—
n
—
—
N
—
—
~n

o r—‘—ﬁ‘fJO’

~4c
-
-—
o
w

94
-—
-—
-
~N
—t
)
[#%)

Zonin
.Student conduct
Better facilities/

equipment/ , | . s 3 ],‘}\\

materials 1 ‘ ' ] 1 1
ederal court

decisions ] - L :
Racial balancing ) ' T
Better communication | R 3
G"uping‘S?'SEudents
(st_p?ed - % L ! 1 ]
Homecoming procedure ‘ '
White fTTgh . |
Good rapport between , - ‘
students o _ . : 1 111
Quality of education 1 | | 5 111
Staff dev. for bus ‘ -
drivers 1 - 1 e 1

—
LW W

4 e b
c.aT
|

—
—

—

—t
_1[\”._1

—4—‘




'RALE: A = Anglo NA = Native American

_ . | DESEGREGATION PROBLEMS SOLVE B = Black T = Total
A ; {Cont'd) o ——H = H{spanic
e . - th_ Rr_. Tchr —_Stu Eé:
PROBLEM - LEAs"X_ B HNA TIA B HNA TIA B ANA TIA B HNA TTA |
| " Some resolved | 2 2 1s5l22 1 s
No significant ‘
change ] 4 51. 4 1 5
None resolved 1 T R T 1T 1 SIT 1T 2 X
No probiems 2 T 7 2 2 1 1 4§ 1 1 3 2 1 7
Bon "t know 2 T 1 2 4] 7 1 2] 2 4 i 3 6 1 3 13
CTOTALS P21 010{/3 41 0 81713 4 2361612 3 132{1814 2 2 36/61 4¢ 12 5 122
. _
-~ b
S N !
45»
. ~ 7 B
oo '
P
22q
228 “ |

Aruitoxt provided by Eic:
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PRINCIPALS' STRATEGIES TO IMPLEMENT DESEGREGATION

! METHOD LEA Pr Stu P/C TOTALS
[Pre-school Orfentation | 1 h 1
5 N 1 ]
oclal Activities 1 R . Al
2 | “ 1 2
2 3 | 1 1 2
4 1 ] 2
Equal Treatment 1 1 . 3 1 5
B 2 1 - 1 2
...... _ 3 e _3 _ 3_
5 2 . 2
~ _ 6 2 1 1 4
Communicate with T 2 R 3
Students/Faculty 2 1 1
3 1 1
4 1 1 2
. 6 1 . ]
WeTcoming Activities 1 s 1 Wl
FaciTitator at Workshops| 3 B ~ / 1
Support Disciplining 4 A r 1
Support Teachers - - b T T
Inform Parents/Students
of Expectatfons = 6 1 1
TIncrease Student 2 2 2
Involvement 3 2 2
: 4 2 2
6 1 ]
Rapport with Students/ | |1 3 1 4
Parents/Faculty "2 ] ] 2
3 2 2
4 2 2
| 6 2 1 3
Give Students Autonomy . 1 A
[ Positive Attitude T I g o
S
Nothing 1 - 4 4
2 ’ 1 1.
3 2 2
4 | 1 1
) 5 2 2
# 6 1 1
Don™t Know 1 1 2 3
2 - 2 2
3 4 4
4 3 1 4
5 -3 3
6 1 2 3
TOTALS - 17 58 32 117
205. 23]
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* OTHER METHODS TO IMPLEMENT DESEGREGATION

: ) T _P/C_[T0 |
METHOD LEA [ATE T 5‘"1’ YA [®] T
T _ T
Equal educational 1 2] 2 2 2
opportunities ° 2 ¢ , 1 1
‘ ] 3 1] 11
, j/ Total 2 4 )
Maintenance of ethnic
Tidentity — T — =t - - — 1 -t
-Federal programs 2 1 111 11
3 1 1 2 2
4 | 1 111
Total | T 1 ‘i_ 2 24 4
Changed from middle school - -
concept to junior high 4 |1 1 = f 1 1
concept ' |
Personal interviews 6f all _
teachers by central .office 5 1 1 1 142 2
Volunteer teacher program 5 1 1 111 (242 3
Don't know 2 P 1 ]
‘TOTALS - 7 7" 4 (1150511016
1’4
206
233



