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'CMTI is the co;ﬁmmy used acronym

~ to emphasize the study § organiza-
. tions and the richness of our nation's

< for Corps Member Training Institute, a

 tion, and attended by Interns and Team

three-week workshop sponsored by

Teacher Corps, U. S. Office of Educa-~

Leaders begmmng thexr two—-year pm-
gram .
v - -
“Teacher Corps was created ‘in 1965
to strengthen educatiopal oppdrtuni-

ties for children -in -areas with high
concentrations of low, income families,

to encourage: coueges and universities

" to'broaden their programs of teacher

- age had been over 20

preparation and to support demonstra~
tion programs of . the traipi

teacher axdes.

Durmg 1974-75, Te,aeher Corps,

", faced with & national shift in educa-

tional priorities from preservice to

ng and
retraining of experienced teachers and

inservice, reduced the number of In- -

terns (prospective teachers) in each of

its projects to four (the ptevious aver-

time, Teacher Coffff with approxi-
mately 50 projects fUnded each year,
for a two-year cycle, had the oppoftu-

. - Rity to bring together all of its Interns
in one place for an extended learning

experxence to atidress problems high-
lighted in over ten studies completed

on previous Teacher Corps™ cycles.

These studies identified training voids
that existed at the local projecfs. In

For the first-

-particular, the studies revealed a need .

)

- multicultural heritage and to provae a

theoretical framework for the study of

. teaching and learning stylesp

. - "Additionally stated William Smxth |
- Director of Teacher Corps, "project di-
‘rectors were reporting that. Tedacher
N & Interns needed an ‘esprit de

" corps,’ a personal Ldantifimtzon with

the national program,

" sgemed :to directors that a common

* izations under the curriculum direction -

CMTI program. .
.place on the

training sa.ssim could be the most

realistic and profound cross - cultural

learning and living eyperience - ever
provided by the Te‘acher prs." ' :

_ As a result of these feehngs, and in
prder to' meets its federal mandates,.
“Teacher, Corps conceived of the unique .-

first ‘CMTI took

pus of University of
Richmond, in Richmond, Virginia, in

‘July 1975. The contract was~awarded -
to the University of Nebraska at
Omaha and Floyd Waterman appcunted A

as director. - L e

The fqur ‘week. Rxchmond program

addressed two of the gaps noted in the
evaluations: of Teacher Corps~-two
weeks' emphasis on the study of organ-

of Ron Corwin and Roy Edelfelt, and
two weeks devoted to the study of
teachmg and leammg styles under the

FORE

effort.. It also

:‘.‘
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‘. atFlorida State Univefsity, Jack Gant .

L of -that University, agreed to 'serve ‘as

;*° 7.7 *7lInstructiondl :Leader with'Roger, Ban-

IR AT kratz,.Westem Kentudqy .University,
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| adchtxon, a mulncultural :strand was

-

-+ "+ . "and JoAnne Taylor, Pepperdiné Uni- .

7 versity, serving as Curriculum Coordi=
. .. nators. The second ‘CMTI was held-in
©. 7 August, 1976. The emphasis, during ‘the
e - thkee week instryctional program was:

' ‘ axn on the study of orgamizatmns, ,

\ and' teachmg and leammg styles. In
I A -
\ - .
A ) “/ ,
- J.
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added.

-

. Corps' tweh;,e years' of operation fea-

tured representatives from: 56 projects - "

_and delivered that program on July 10 .-

thru 30, 1977 at San Diego - State

" Uniyersity- in San mego, Cahfornfa.

Again the contractor was The Umver~
sity of Nebraska at Omaha with Floyd
Waterman as. dxrector. o

The prevxous Volume I is-a descrxp-

non of CMTI and the’ présent Volume -

IIxsananalysxsofdataocftheﬁurd
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. .Volume Ii, Synthesis and Aha.fysxs of
Data, is desxgned 85 a companion piece,
" to Volume I, Description: of . CMTI.

. "While Voume [ is pmmarxly descnpnve Lo

material and.Volume II is primarily an- -
B analysxs vf the data, persons-interestéd
in fuily ‘understanding . CMTI shomd '
i ¥ review “both reports. . . .

. i’olume 1, Synthesis and Analysxs of
) Data, is. dmded mto four parts.”

Chapfer One is a description of the
o g,ata collection instruments and proce--
‘ dures. o .

Chapter Two descrxbes the partxcx-
" pdnts and the followmg quéstmns are

dxsdussed. |
. g.o Whut were mé-persarmz character-
w7 istics of the CMTI participants?

--1 1 What were the persmal char-
" acteristics of Intems'? ‘

1 2 What were ‘the personal char-
acteristics of Team Leaders?

2.0 What outcomes were perceived as. -
most impartant by participants?’

2"1 What outeomes were perceig
ed as most important by In-
terns prior to CMTI?

2.2 What outcomes were perceiv-

. ed as most important by -
e - . terns at the end of CMTI?

' 2.3 What changes in Intern per-
~ ceptions  occurred  during

v ?

24

-~

ch’am'

What outcomes were perceiv- -

+ ed .as most important by

2.5

L]
K

" perceptions eccurred during
'-CMTI? T .

2.7

* Team Leaders prmr to CMTI? -

-

tht outcomee were pemewv e
_ed* af*most ‘important by,. -
. Teain Leaders at'the end of SN
oMtz =

\\

What changes in Team Leader

‘In what ways did Team Lead-

er and Intern percepticms dif-

‘fer in' terms of important

outcomes of C._&{TI? .

| Chépt’er Three concerns. the organi-
zation of CMTI described in the foi-
lcwxng questions:

L K

3. OTo what extent' were. various in-

structional modes employed dur—

3.1

ig CMTI? |
‘What changes occurred dw'mg.
- CMTI? N |

3.2 _thxt relatfve instfudtionaf-
contributions were made by

faculty, Interns, and Team
Leaders? .

4.0 What was the instructzanal climate |

at, CMTI?

4.1

What changes occlrred in the
instructional climate during
CMTI? :

[
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To what, extent -was the af—-

“fective climate warm, sup~. L

portiw, and eamemal?

4.3 .To- whnt e::tant was the cam-

effective? e

ci.u'mg CMTD?

6; W'Zzh- changes in emphases
munication: smaom, easy, and - "'f‘-‘ e

d durtng c;mrz* ~

s schaoss communxtzes, multicultur~
al, and other. smings emphnsizﬁd

Chap' r Four foguses an’ Ihe zmpact
© of CMTI which. includes data on the
follo ng questions: .

RTINS EE

' 4.4. To what exteht were partici-
‘Fants peceptwe and open'? : /f

R . 4.5 To what extent were partici-’

. pants -active and’ autmomous

cdn takmg z'nitianves?

_'7.0 To what extent . did partxcipants
- ,percewe a change In their know-"
.- ledge of orgam.zatzonaz concepts -

- and multicultural educatim durmg

L

46 To what extent was there o cMTI? - o
" tight, - close. group ceheswe- | o
ness? 7.1 To what extent did mtems
: ‘ . - perceive that they wera know- "¢
4.7 To what extem was the ledgeable af orgamzational ,
grwp's attending behavior a- concepts pr:or ta CMI,I? RPN
Iert and enthusiastic? ' o '
! " 7.2 To what -extent did Tecm _.f
5.0 To what extent did participcnts Leaders  perceive that t.hey

perceive the various orgam.mtzonal
concepts were emphasxzed"

\

pants in each of the eight .
clusters perceive that -
- organizational concepts |

| , emphczs:zeﬁ?

6.0 To what extent \;-uere orgmuatzonal
~ concepts and) their applicationg to

.’. .

- were kmwledgeubza of organi-
zational c;aixcepts prior 1o

=
~perceive that they were _know-
‘Zedgeable of multzcummal edu-
catzon prior to CMTI‘? '

"76 To what extent dzd Team )

' To what extent dzd Intems '

,.@CMTI" R M ‘,

5.1 To what extent did Interns _ | o
/ perceive that various organi- : 7.3 To what extent dzd Mtems i

zational concepts were em- ' . . perceive that they were know--

i phusized? Co ledgeable . - of -, organizational

- - cancepts cxt the end of CMTI'?

5.2 To what extent did Team V< :
"Let:dezls perceive that various 7.4 To what extent. dld Team "
s organimticmal concepts were - . Leaders perceive .that they .
‘ emphasued‘? | were knowledgeable of organi- .-

: ~zational cancepts at the end af '
5.3 To whut extent did partici- CMTI? '

s .
oA
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";' o CMTI?

B Leaders perceive z‘mt they ,

. were knowledgeable of multi~

- Soultural edmation przor ta
_CMTI? S

n \
-

To what e;ttent dfd Intems
. perceive that’ they were

77 |
) Fmowledgeable of ‘multicul- |

s

?8 To what extent dxd Team
_ /’Leaders perceive that they. .
7 were knowledgeable of multi-"
~ cultiral education at the end
of CMTT'? ’ o ]
8.0 To what extent did- partzczpants .
achieve CMTI cognitive objectives
- related to orgcnuatxonal concepts?

81 To what extent dzd mtems-
achieve CMTI cognitive ob--
~ Jectives ‘related to orgamm—-
tional concepts?

8.2. To what extent did- Team
.« Leaders achieve CMTI cogni-
- tive objectives related to or-
ganizational concepts? ( |
‘To what extent did Ihterns. .
. achieve CMIY application ob+
~ jectives related to organiza-
tional concepts?
AN
8.4 To what extent did Team
. ~Leaders achieve CMT! appzi-;;
cation objectwes related to
orgmfzatimd concepts? - -

/

- 8.3

After
film, ,"Up the  Down  Stai
case,” to what. extent ,
Intems recognize argam a-— '*

8.5

i e
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ciucftton at the end of -
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mtemcting with the / e |
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‘ ticml canqspw '

After mtemc
film, "‘Up the

wn Stair<- 1
Jo

wzth the

extent dide_

‘ Team Leaders’ recognize Q,s ORI
~ Qﬁﬂtzaticnnl cmcep:s? - . L
" 8.7 What dlfferemes in achieve—
. ment occurred  between m.. e
terns and Team L?“de" 7 .F A
80, What things 4 :

re mpst often x'm-

_ “ed hy partici tsasbemgk

‘during CM7I about other ethnic’

- groups and/o eductztim ina multz-
- cw.mrqlso zety’ '1‘ o f

‘m.o With w?/wm woufd part:cxpmts

choose /to continue or extend
friends}/ﬁps" e Tl .

10 1 To what extent were persons
m vtzrtousimle groups named? -

10.2 To what extent were persons
from the nominator's local -
pro;ect rmmed'? :

10 3 To what e.rtent were per.sansk :
*  from the:nominator's ethnic
S qé.mciuzsgrmg named? |

10.4 To ‘what extent were ‘persons

L “from the nominator's cluster

o /ri, " named?

11 0 With whom wauld particzpcnts
~ choose to ‘work inmlving an educa-

__‘_.‘ tzonal problem?

11 1 To whct extent were persons
in various role groups named?

e

11.2 To what extent were persons
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e from the nommator‘s Iacui
/ R A pro;ect nmned‘«‘ "

C L 118 T what extent were parsons |
FARE ' . from the nominator's ethnic
O orraclgl group named'?

What e.:penem:es dxd Ihtems
name -as most rswardtng DGP
sonuuy‘? :

16 2 What experiences did Teum

wandim personullyi’ ,'

S ,12.4 To what. e::tent were. persad's WA
SR ¥ fmm ‘‘the nomzmztor‘s clusmr ‘
* L. . ‘, k named ‘v'..“ b - ‘
Fot SN 11.5; ,To what extem‘ were per§pns L P ST
LA ( - § 7 of  the nominap¥r's sex am-, N 17d What /ex?griences did~ mi‘em
j‘ S ed‘? ﬂ-" ol ' ‘;.! 4 ST o name asimost rs‘wardiw prcr-
_'; \" Cv ) ‘ ‘ R ~\ f@SSwnally? b .;" ':'{_‘.
; i 120m whqt wuys Qid parﬁéi nts' per-- - i NS
Lol _‘;gf; - .ception; of themselves yrelation to - 1?.2 What experfences did Team
o ;'-:f;-‘f«.;- _other racm{ or ‘efhnic  groups e Leaders mma; as’ most re-
LN et chWecu.wingCMTI? W IR warc;ingprofessimcxny?' e
: « S )
y 13.0: Ho{v dzd pa,rticz ts assess the 18 OWhat expériences chd parnc:punts

cxvganzz,a:zoﬂ

e . substgnce of n . name as.most hez fut in_their IocaL
Lo oM oL

ject rote,.f’ \ S f

actzwtzes, or materi~ - 18 1 WHat experiences dld ;ntems
cipants re‘qgmmendﬂbe‘ ‘ - ident#y‘? i

e

| B Leaders z’dennfyw e

18 3 ,Irz what ways d;d they dif)'er’

. . ; '} A '

t experiences did partzczpcznts 19 Ouf’hat were ther chumcterzstzcs of

Aame as most rewarding persona2~ : the plans devetaped for implemen-

zy? . o . tgtion. after the local team return-
‘ ' ed to its ;n;e .
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CHAPTER ONE

-

L] R . »

- ' . co a

- Queéstions .posed for the study re-

- quired -a variety of data callection
instruments administered prior to. and
. dufing CMTL . lIsstruments and thexr
" development are described in the‘fxrft'-
part “of this section while the proce-

~ dures. for -collecting data are summa-; .
‘rxzed in the second part of the sectmn.

. Thxrteen procedures.were, employed

in data collection, each of which was .

related directly to one of the study
questans. Some datg were collected
during pre-CMTI through a program

assessment instrument, - other data

through observations and interviews
throughout CMTI, some through a test

- of 'knowlédge and application of CMT¥ -
" content at the end of the second week,

;and finally a post-CMTI pragram as-
sessment at the end of the institute.

The specific relationship between in-

struments and the time line for em-

ploying them is summar;zed in Exhihit
" 1. These are elaborated on more fully’
in'the two parts of this section,

INSTRUMENTATION

The following insfruments,  or pro-
cesses were used to' document activi-
ties and outcomes of CMTL -

b

Demographic Data

Background " data on Ih“terns and

. Team Leaders werg “obtained by an .

DATA COLLECTION INSTRUMENTS .
- - . ANDPROCEDURES. . '~ - -

~
-

’\ .

f «amstrument mcluded an the. ,post«-CM‘rIf .
. program assessment. Data requested
included Teacher Corps roles, age, seX, "
‘6h4idjwc§d résidence, marital status,
~race: or ethnic -group, and previous
‘teaching experience. These data are
. reported separately and combined for
: Team Leaders and Interns in ‘response
-to 'question. l.0. .

instrument appears in Appendxx A— 12.

Perceptxons of CMT! Outcomes : ._;,;"_‘,,

This mstrument was composed of

" twenty-three items, each of which was
& logical and legxtxmate potential qut-
- THe instrument, ad- -
. ministered prior to CMTI, asked parti-

. cipants to rate each potential outcome
“in terms ofits 1mportance for them.
At the end of CMTI, participants were .
-~ again asked to rate CMT] outcomes on
th tweﬁty—three items. The results of -
- theSe two sets of data were compared -
. to determine the_ extent ‘to which
- perceptions of outcomes changed dur-

come of CMTL

ing the three weeks. Designed to

respond to questxon 2.0, a copy of this -

mstrument is mcluded iﬁ Appendxx A—

3.
Feelings About CMTI \ |

. This instrument ivas‘hcomposed of
twenty statements about CMTI, some
stated positiyely and some negatwely.
Partxc:lpants were asked to respand in

A copy of the .
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T : : Exmblti _ . |
Sy BOCUMENTATION INSTRUMENTS AND ADMINISTRATION SCHEDULE LT r
. | A Pre-CMTL . Observations  Analyze ‘ ' Post-CMT!
B - - Study . Program ~ . Throughout CMTI '.Content - Program .
ument Question. Assessment |, 'CMTI = Materials Post-test - Assessment
Demographic Data 1.0 e X - e v x
" Perceptions of CMT! - .(2,' o - L S e f
QOutcomes e e ‘ 7 . o : . . x
" - ; s . : . Sy
Feehngs about CMTI 13.0 _ " oox
Perceived Emphasxs cm S R BT ‘ oy o \
Orgamzatxpnal . SO 0 = e . . L ' i X
- Concepts - ‘ s R - :
Perceived Knowledge . S ' _ N o '
of CMT Content 7.0 L & - ooox
Case‘Study Assessment - 15.0 . o - o o o ' x
~ Open-ended Questions  9.0-12.0; .l ' Q . s Y .
N SR - .o S X
L 16.6-18.0 -+ - ' .
Cantent of CMTI ﬁ ‘ 8.0/ ‘ . ST O L X )
‘Concept achievement of . © L C o
organizational theory 8.0 X ) . X
Appligation of organi- | ‘ P . N
, zaﬁq:al theory . L 80 . X T . . 7x
. y |
Content Application from Y. 2.0 > <
~ Filmed Episodes . )
Qbserved Instructmnal 3.0 X
Modes . , _ H - , »
Observed Instructional : X ' Y o , o '
. 4.0 X S . .
Climate . .
' Observed Organizational 6.0
. . X
~ Concepts : o .
Back-Home Plans of Teams 19.0 ' o X i
. ‘ - _ : . : -
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terms of whether they would Stréngly |
agree, Agree, Neutral, Disagree, or
Strongly disagree with each statement.

tion of the effectiveness of CMTI for

‘them, the instrument included items -

= ment’

F . Designed to elicit participant percep-

-

,on the faculty, centent of CMTI, of- -

ganization, “instructional activitjes,
muitxcuitural c:ducatxon, -and- general
percepnon of CMTL  Related to ques-.

- tion 13. 0, this instrument was adminis- '.

. tered at the end of CMTI;' g copy of it
may be found in Appendxx A-13 thh a
- sub-scale key."" :

“ - Perceived Emphasis On Orgamzatxonal
Concegt : ‘

| i 'Eleven conéepts of org g.zanonal
theory were emphasized in CMTI. This
is one of several instryments designed

" to determine the extent to which each

~ concept was emphasxzed and the out-
comes of that.instruction. In this
instrument, participants on the post-’
‘test rated each of the 11 concepts in
terms of their. perception of its being
«emphasized (Not at all, Somewhat,
-Adequateiy, Strongly, Very strongly)
. These data were: used in.-answering
qu stion 8.0. A copy of the instrument
is Included in Appendxx A-5 apd 7.
A Lyszs of results is reported in ques-
‘tion 5.0.

-

Perceived Kncwledge of CMTI Content

Participants were asked to rate
their familiarity with a senes of or-
ganizational concepts which were part
of CMTI (Unfamiliar with this area,
On.ly slightly familiar, Familiar enough
to recognize and. use basic terminolo-

_ mumcultural education.

- particularly -for - CMTI.
- stgnce and problems were drawn’ from

‘an instructional settmg).\ The ifistru-

CMTI, asked- participants to
themselve&prmr -to CMTI and again at
the end of CMTI to den,ve a measure

of their perceived change in familiaria

ty. The .instrument mcluded two
scales: - organizational “contepts and
Results of
, the analysis of these data are repo:ted

- in questmn 7.0.

5
i

-

Case Study Assessment L EREE

fFour case studxes were developeé
Their sub-"

actual events-in Teacher Corps pro-
jects.
during the second week of CMTI; on

- the Post-CMTI Program Assessment,

partxc;xpants were asked to rate the
effectiveriess of each. The case stu-
dies were titled Mid-America, Smoke

City, Distant Drum, and Buena Vista.
Participants rated each case study as .

Not helpful, Of some help, Heipful,

Very helpful, or So helpful that I will .

use xt in the future.

: Ogenqended Questmns .

| gy Familiar enough to discuss the area

in depth, and Familiar enough to teach
~ it to someone else or to empioy 1t in

L3

‘t ‘ “' - v . '] 's‘i)

Several questions were posed to eli-
cit- participant perception in open,
“unstructured probes. These questions
‘were then analyzed, -by content and

structure and reported in appropriate
parts of the study. Open-ended ques-

txons included:

~ What e.rperzence.&zt CMTI did you
- find most rewarding personally?

- What experierices at CMTI did you
find -most. rewardmg professzonal-

ly?

-

.

21

administered at the end of
rate

. Each of these was studxed B

izix' :

B



relation to other. racial or ethnic

" groups, changed during CMTI? In‘
uzhat ways? Please descrzbe

- What expenences from CMTI are

Jikely to be of most-help to you in
your mle as an Intern or Team

" Leader "when you return to your
,!ocal pro;ed‘c'? o ;

' ‘sze extmples of. ftims, matermls,

activities that you would recom-

“mend 'be used again (that you feel
are reaﬂy effectwe) :

‘List no’ m,are than five things you .
have . Zewnec(qbou

{ other ethnic

S Content of CMTI . -,

-

groups and/d¢ éducation in a muz-, y'

tzcultuml soczety durmg CMTI.

Assume _that you have been seIec-— .
‘ted as d chairperson of . ‘a task .
force which has been given the -
- assignment of solving an educa-

tional problem. . Frem the partici-

pants at CMTI, list the names of
three persons whom you would ask

to serve on this task force.

-~ Friendships often develop Huring
- an institute such as CMTIL List -
the names (first name and last’
‘name) of three-persons with whom
you would like to continue these

*
‘

&

P |

- - lv.-. . 4 . £ ‘
; e . | v . "
: - ) N [ e
R . .
.- Has your perceptmn of ymrself in* initial friendships. R

- Please - mclude below any other
camments you wwld llke to make.

4

- -

‘Ts test parumpant adneveme\nt of

CMTI content, a forty-six item achieve--
. ment test was developed. An item

~pool-of mare than two hundred ques- .
tions was generated .to reflect the™

_ organizational theory content.to be

taught at CMTL. These questions were
-analyzed for face validity by the con-
tent specialists for CMTI, with final
item selection completed by the In- .
structional Coordinator and Data Col- - -

lection Téam principal investigators.

‘The questions tapped two dimensions:
~ {(a) eleven organizational concepts,’and:. .. °
"(b) concept/definition on application.
The Shaft which follows illustrates the )

interaction of these two dimensions

and includes the number ‘of quest-ions

m each cell,

' Each of the orgamzanonal cancept-“
sub-scales included four questions with -

one exception which had six questions.

.Two additional questions were added
‘to the application of Power, Authority,

and Influence. Thus, while the concep-
tual scale included 22 questions, appli-

cation included 24 questions. = -

o

AT T g
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_ o ‘ ‘ Exhxbxt 2- R S i
L R O NUMBER OF QUESTIONS ON E.ACH SUB-SCALE OF CMTI CONTENT TEST .’ :
- ' . ‘ e _\' ‘ R = P a .  ‘ *‘v.'&
Organizatimai -~ Concept/ . . oL i AT e
» Cornicept ) Definition = /pplication® . Total -~ o
: N . - N !
» ) . .. ‘ . A 'F. - ﬁ U, : : . “”‘;?
o Power, Authority, ' ) N . U
S : _Inﬂu\ence S L ‘ : o
I Decision-Making . 2 T2 & S
" Communication 2 7 Vo -/
- Slippage 2 2 B S ) ﬁg
. Role Set .- : 2 2 4 gne
qumal Structure- ‘ 2 2 B ‘f
~ Informal Structure 2 2 L W PR
* Temporary Systems SRS 2 . 2 X3 1‘\‘&‘*3’ s
Conflict 2. v 2 4 ‘“ v
Norms ‘ 2 k 2 4. - i
' Motivation/Self- ) Lo e _ - .8
- Interest - | c S .
s ) ) : Y ¢
! \‘({ ¥ . B | ¢
. \ 22 24 - 46
Each of the test items on the pre- item was also analyzed by examining
and poft-tests and. the test as a whole the mean score on the total test .of
were analyzed to determine reliability partxcxpants who correctly answered
and test effectiveness. For each item,  that item and the mean score of those .
the; proportion of participants answer- not correctly answering that question. ~
ing correctly was computed. Point-"  Coefficients of reliability, -indices of
o biserial correlations were calculated . difficulty, and correlations among,
‘o . between correct responses to each items were calculated. These are. L
-~~~ - ritem and tcta! scofe on the test. Each - summarized in Table 1. . e SRR
: \ ] : )
. b 3 -
t‘k‘ E "11-
. .
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) | Table 1 4 @
ANALYSIS OF CONTE.NT TEST RELIABILITY, DIFFICULTY, , -
: ' AND INTER-ITEM CORRELATION SN i
L . ST N ‘ -
: g \ . Pre-Test Post~‘l'e$t : . Ll
> Y - - ' e ]
o, Team N es } Team® . _ ,
. Jnterns Leaders’ Total Intérns ‘Leaders .‘ifetal
Y . K . . '
‘ . . ' . > o
.. Mean Difficulty .51 52 31 . s 63 b >
~ of Items ' RS ,‘~‘ ’ o
5 | | . - g
" Inter-item | ' - e A
Correlaﬂon : . -07 -O.‘j .06 . 905 . .O? Y-OG. . . N
“‘Average Item - Total | - P R
" Score Cerrelation ) 26 2 -2 23 Y 24 O
Kuder—RxchardsonZ’O | . : . , . , "' ‘ P
ST Reli abihty 70 .56 - f68 60 3 68 .62- ..
T ‘
/I\‘ é - . e ) . . -

The mean difficulty of . xtems in- - was low when 11 sub-scales arg reflect-

- creased from .51 on the pre-test to :64- ed in the test (.06) while the average Al
on the post-test, reflecting the higher correlation between each item and the
percentage of questions participants total score was .25 and .24. Reliabili-
correctly answered on the post-test .ty, as computed using the Kuder-

(64 percent correct).. ‘As would be Richardson formula 20, was .68 and .62
expected, the correlation among items for all participants. ' g
. , ) { ‘4'
L 'S
‘ \
| S 1z |
O
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£ _
Content Apghcanon From F;lmed
.E.Exsade \ . el

A secand content mstrument was

designed to test the extent to which
participants could correctly analyze -

-simulated situations with respect to
the 11 organizational concepts. > The

S

mm, Up the Down Staircase was em-

ployed in this exercise.

. -Thirty-six
' questions were poseé to participants

. sulting

-of ten organizational concepts while

sixX questions were asked about po
authonty, and influence.

Tq\ assess the effectiveness of this

) 'test, each itém and the total test were

. analyzed. The same procedurés de-

scnbed’prevmusly were employed, re--
in coeffxcxents of ' reliability, -

indices of dxfﬁculty, and correlations
amang  items. These, are summanzed

Hollowing their viewing of the film. .- {n Table 2.
Three ql.iestxons were' ,reiated to each~ - . . > .
' ¥ i_ . ‘3 - ~
. . ;‘ \ , " . a’ .
e ) . .‘ C ‘ - \
L ANALYSIS OF TEST OF CONTENT APPLICATION 1\~'ROM
A ~,  FILMED EPISODE
Interns Team l;eérdé_x*_s v, Total
-~ Mean Difficulty ﬁems 62 .63 - 63
. S ¢ .' | o ,
Inter-item correlation .07 07 .07
_ i, | |
Average Item - Total | L
score correlation 27 526 27
" Kuder-Richardson 20 R .
" Reliability 64 61 -63
. ‘. A



-

~ The mean ditficulty of items on the

test -of content application from ‘a

“filmed episode was .63, indicating that

an average of 63 percent of items

were correctly answered. The inter-
-item correlation was .07, while the . -

- average correlation between éach item

‘and the.total score was .27. Reliabili-

ty, as computed the Kuder- -

‘ Rxchardson formula 20, was 53~

. with the Team Leaders who ‘had.a
separate instructional track for that . . °

-

| CMTI Instructmnai Qbservatmn

_problem-solving,

Schedule

This instrument  was designed to

_ -describe the organization, instruction, .
and impact of CMTL:

Three : scales
were included in the cbservatmn sche- -
dule: - instructional mode, instructional
chmate, and orgamzatmnal concepts. -

Each of the exght mstx‘ue:tmnal clus-
ters was observed for-20 minutes three -

times a ‘day, except for Week’ One: a’*‘« .

when one of the three observers was

week. Times for observations were '
drawn randomly.. . Each 20 minute
‘observation period was divided into
four five-minute segments. During the <"
first four minutes, the observer, watch- -

ed and listehed to the instructional o

interaction, then in the next minute hq
recorded his observations. In this way, -
12 ‘observational segments for each of

. the eight clusters were recorded each
dayof CMTL. ¢ ¢ "

Nme mstrucﬂonai modes were re-
corded whenever-they were employed.
These included (1) ‘presentation, (2)
" demonstration, (3) discussion/group
(%) audxovxsual (5% :

~14- . -

, R Iytetiixqbyonapermtqamof

T A der;tanstrutton of how ‘ta use ., i
- equipment, participate in an activi- .

A group plannmg or intemcting on, a" . B

role play/sxmulanonfgarmﬁg, {6): xnde- TR
pendent activity, (7) group planning/or- - g
ganizing, (8) routine managefial tasks, - = . _.
and: (9) recreanonfunfocused disCus- - 7 ‘
sion/free - time. * These niodes were L
defmed for observers as foucws. ; .

.

Presentatzm h

-

Lectw'es. expos:tory remarks; ex- N
pressions of fact or opinion; primari-

- %
r‘wa "‘.. RN

s

;

" e ' . . .
I:E L:z . . - Y}_ > A‘.-.‘<\‘~v
* -~ ‘,’- . R T | LI
. l“ - " - A * .
I .l\ ) . -

" Demonstration .. . o

ty, or complete an exercise; charac- ~  ~
~ter{zed by an individual showing one T
I-ormore othgrshow tadosamethim L e

Discussion/(;roup Prob!em-Solving

. topic'.or ‘problem . ‘where" statements .
are short, one person builds on.ac- .
tions of 'another; usually but not
nece§sarifycsrnallgro¢zp e

ERE R .
PR SRy o Y o

Audzovxsual

Movze or slide/tupe shawn, audiovis-
ual materials used to -convey con-
cept or used m mstructmn.

Role Play/Slmzdatmn/Gammg

A hypothetzcal sztu.atian or prablem

is posed.and the group considers and
proposes a solution; micrp-teaching -
and feedback; play educational game -

- designed to extend knowledge, per-

ceptmns, or attitude. .. .
I

4"
?_"/ . m



| Independent Actmty

Readmg, writing, or other Ieammg
- activity engaged in mdependenﬂy by
partzczpants. R N

».Graq,p Piamﬁn,g/()rganiz_igg

' .Group determming grace(mres, pmc—
tices 4o pursue; organizing tasks-
related to instruction; characterized
by actual plans for an. activ:ty rath-
er. than. dis¢ussion of edlmationut

' concept or issue.,

_ Routme Management Task& *

Hmsekeepmg ztems, mumtenunce

tasks, group management directions

~ or’tasks based on ‘dipections.

-

/ - -
" "‘f‘ ! . ; ‘
\ . N
& ~ -
o . ‘7 | |
‘ ) ! ' ,u"’.*;
“hetween actzv;ttes wzth severaI si- .
-multaneous corversations among .. - 0
pm‘txclpants plarmed recreatmml S
“qetivities. . - - - -

In the instrictional mode scheduie,‘ )
observers recorded who was using the
method of instruction--Faculty, rntern, Yo

or Team Leader. The resulting analy-" -
... sis permitted a description ..of the -
.instructiori-in CMTI by the rale grcup .
.du'ectmg that mstrucuon. - r S
_+ In the-second scheduie, the instouc- -
“ tional climate of CMTI was rated by
- .the observe ss§ Six ‘scales were used in
- this proce -affective climate, com- -~ |
~ munication, participant openness, par- . - ‘;1-_

ticipant initiative, group inter-person-. . S

.. al cohesiveness, and attending behav-
ior. Descriptors for t.hese scales are

RecreatmnfUnfocused Discussion/ illustrated below. . . | s
. Free Time R . : R : BT
Morning breck periods; free time ‘ W
. . , } . 4 .
Affective Climate  °
. - — ‘ ' \ ‘ e
o1 2 3 y 5
cool, tension - warm, supportive
- friction , ~ congenial,
-
Communication - _.
12 3 4 "5 B
' difficult, * 7 smoothyeasy 'y ,.
strained : -
- N
- \‘ 9 -
. <
’ -15-. ¢
7 7



‘ * kS ~.’Q
o ' o - . y.-f‘ - ] -
‘Participant Openness-~ . Ve
R S T 3 y 5
“defensive, P o _ , réceptive,
closed - - - - ~open *
Pa:ticipént Initigtive ' - ‘
1 2 3 b . 5 |
passive, dependent . - . active, autonomous, -
cugseeking ‘-« . takesinitiative .
) . . : > - »
Group Interpersonal Cohesiveness - .- S ‘ . .
L2 3 - 'y -5 B
‘independent ) . 7 tight, close group,
acnons I  teamwork
. T <. . -
- Attending Behavior . , |
Y 2 3 s 5
: " not attending, attending alert, enthusiastic
not involved - ’ : . - '
. The t'hi‘:d schedule was a:‘gani‘zatien- tion, or otler. situat’ion).' - Thus, for
-al concept. Each of the 11 concepts of “each of the 11 organizational concepts
organizations that were emphasized in employed in instruction, the nature of ,
. CMTI was checked whenever it was its use was identified.
‘part of the substance of instruction. | o
For each concept observed during a - ﬂefinition or basic concept
four-minute observation segment, the - T
~ observer specified whether it was con- - = Application of concept to school
~ sidered as a definition/basic concept ~ or classroom L
or as an application of a ‘concept. If o N
the latter, the object of that ‘applica- - Application of concept to commu-
tion was also noted (school or class- nity «
room, community, multicultural situa- - .
. =l6- '
28 , -
. ' o : . «°

0%
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e Apphcation of concept to multi-

. culturql situation o
- Application of concept in setting
other than those listed above, or

~ of this section of the repo-i"t, identified

-+ several time periods when data were '
a pre-test prior to CMTI,”

of such general nature as not to .

be a codeable application.

~ For the first schedule, m,stmctiénal‘ |
mode, and for the third, organizational

concept, it was possible for more than

., one item‘t_e be marked in a four- -
deriod. - The instruction might

‘minute

1

shift from presentation to discussion,

-and faculty as well as Interhs and

Team Leaders might direct the "in-

structional episode. "More than one of

the organizational concepts was often
- employed in- a-four-minute period, es-
pecially during the second week of .

CMTI when heavy instruction in this
~ area occurred. Because of this, thé
- .total percentage of observations couid
and did sum to greater than one

. .‘.hundred percent. .

| ‘A copy of the CMTI Instructional
.. Observation Schedule and art "Observer

Guide" for it are found in Appendxx A-
"'9, {0and Il..~

| "Back Home Planhs of Teams

During the third week of CMTI, each

local project team developed. a plan
wheéreby they would share and use
their knowledge and skills from CMTI

- Directors Orientation Conference, the
pre-CMTI data collection plan was

collected:
observations and analysis of resources
during CMTI, a post-test of content at

the-end of the second week, and a = -
- post-CMTI program assessment, ad-
munstered at the end of CMTL '

Pre—CMTI Program Assessment

Pre-CMTI assessments were‘éoiiect- | ;
ed prior to participants' arrival in San .-

Diego. In June, 1977, at the Project

described by one of the principal in-
vestxgators. Direetors agreed to facil-

.itate the process in their projects. In -
‘ mxd—June the staff of the Center for

Urban Educatmn, University of Ne-
“braska at Omaha, mailed.a packet. of

~materials to each . Pm;ect Director. - &
Included in each packet were’ (1) a
memo to the Director with ins¥uc~ -

- tions for administering the tests and

‘in their community. These plans were -

- collected and copied, and have been
analyzed in Chapter Four. ‘

DATA CQLLECTION PR’OC EDURES

Exmbxt 1, mcluded at the begmmng

handling results, (2) a Director's Infor-
mation Sheet on which = was to be
~ listed the names of Team Leaders and

Interns, (3) sets of the test battery,
"Pre-CMTI Program Assessment", in~ . -

cluding directions; (4) sample answer

sheets for each person, (5) answer

sheets, and (6) a stamped envelope.

CMTI Instructmnal Observatxon Sche-,

dule was employed throughout CMTI to
record the instructional modes em-
ployed, instructional c¢limate, and or-
ganizational -concepts included in in-
struction.
described previously, and a copy of the

- instrument and observer guxde are in-

-

cluded in Appendxx A.

The procedures have been.

1
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dle ir a training session prior to
tituté, react
a.nd _ta actual mstr

| \ ‘ rehab;hty test, their mter-rater relia-
bmty was .91,. -

: }""’ ¥ antent Pest-test was admxmstered
. ‘at” the _end of the second week of |

MTL ~ The macro-design " had caued,' )

o for cognitive instruction on organiza-
" tions to be concluded by that time,
thus this was an appropriate time for
testing achigvement. The test was in
. two parts: -Content of CMTI was

" © . ‘administered first and was parallel to
e - the pre-CMTI content tests Then the

_movie Up The Down Staircase was

. - shown and the Content Application
- ' From Fiimed Episode test was admin-
_ ,‘il.stered. All Team Leaders and Interns
- o

to simulations
tmn. compared_ -

. collectxon procedures so that on a .

Lomapy

.audxtorzum.

| CM‘I’I, Perceived Em

took both \tests as a group in a; lar

Pgst-CMTI Progam Assessment was

administered at the end of the insti-]
_tute. A number of mstruments \{(ere
included in this test.
- Demographic Data,
. CMTI . Outcomes,

Feellhgs

* zational Concepts, Perceived Know-!
- Tedge of CM11 Content, G

Assessment, and ten open-ended ques-
tions. of these mstruments have!
.been described in the previous part

while copies are found in Appendxx A-lj ;

. 5,7, and 12,

All data were computer analyzed usmg
standard programs.

-18-
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.. The Pre-test, Centent Pest-test, a.nd
Post-CMTI Program Assessment used/
machme—scored answer forms, while
observation  sheets were. key: pUnched. .

‘They included | .~
Perceptions: of | ',
- About.|
phasis on Organi-: *
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~ s . CHAPTERTWO _
B PARTICIPANTS PRUSIS A

“The' ;Sartxcxpants at CMTI were com-
- posed of Interns.and Team Leaders
from ‘the 54 Teacher Corps projects

* 1.0 WHAT WERE THE | PERSONAL
" -CHARACTERISTICS,; " OF CMT .

- that were funded to begin a two-year

cycle on June 1, 1977 (known as the

twelfth group to, begin the “training
cycle). The backgmund of those per-’
sons and their perceptmn of the out-
comes for CMTI are xmportant to the
understanding of the impact which the
~ Institute had on‘them. In this section

 of the report, two. .questions are ex-

- plored,

1.0 What were the persanal charac-

terzstzcs of CMTI purticipnnts?

2.0 What outcomes were perceived as
mast important by participants?

The data and findings refated to these

- twelfth cycle because this was the

Two hundred five In;ems and fxfty-two
. Team Leaders responded to a series of
- questions on the post-test which elicit-
ed information op their background,
. -Theseare summamzedm‘rableB. O

questions are reported in the fcﬂowmg .

~two parts.

PERSONAL CHARACTERISTICS OF

CMTI PARTICIPAN’T‘S

.The cmx/?commumty ‘consisted of
.individuals -representing - 54 projects

from 31 states, all within the conti-

nental United States. To provxde
background information on the partici-
pants in theyCMTI, the’ fouowmg ques—

-~ tions were  posed;”

4

“years of ‘age :
~than 30 years of age. ]
Leaders were 20-24 years of age and. .
only 25 perc.ent were less than 30

o
.. F

PARTI?IPANTS?

1.1 What were the. persoml char-
- acteristics of Ingerns?

1.2 What were th
* acteristics of%‘ean?%w eaders?

| As might be expected, Interns were -

ydunger, as a group, than Team Lead-

ers. Fxfty—twa percent were 20-24 .
83 percent were less

No Team

years of age.’ Thu'ty-seven percent of

‘Team Leaders were in the age range of.

30-34 years.. There were almost twice

as many females in CMTI as males,

For both Interns and Team Leaders,

“the pmpcr}'mn was 65 percent female
The childhood

and 35 percent male.
residence “of participants were, rela-
tively well distributed, although fewer
were ra.lsed in rural areas. ,
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TableB -
- : CHARACTERISTICS OF CMTI PARTICIPANTS

- ' | "'Tntems K Team Leaders ~ Total T
Variable =~ | Fre- - Per- " Fre-  Per- ~ Fre-  Per-
‘ B . quency cent o quency - cent 'qugncy cent

f_\g_e_ ‘ : . | -A . B » -

20-24 years e 174 -52 -0 0 107 42 -

. - 25-29 years o .- 64 31 13 25 - 77, 30 ' |
. . 30-3%years . . 19 9 19 - 37 38 15
o 35-39 years o 1 5 . 8§ 15 - 18 7
40 years or older - 5 2 12 23 7 7

-

Femite ~ 13 .65 3% & 168 €5 7%
Male . B .l B 8 .35

. Chlidhocd Resxdence

e
SN e

Rural It o 17 3 13

Small town (undev 10,000) 39 19 SR Y 21 - 50 19
.+~ Small city (10,000 - 50,000) 36 18 13 25 _ 4 - -19 .
S City (cve‘;' 50,000, inner- - o g i f20. .1 . '«

City (over 50 ,000), suburbs 45 22 . '8 15 53 - 20 ES

!

Marital Status L

~—

Married T g2 3. 36 €9 108 W
single . . '+ 131 . 65 16 31y 147 58 -

Number of Children L

. None ‘ ) 148 72 24 - 46 T 172 67

One - ‘ 24 12 13 25 37 14
' Two - 23 Il S 17 . 32 12 '
v Three . - 6 3 50 w4 L
’ _ Four or more & 2 i 2 5 2 o

¥

=22~




~ By
- ] Q@ | RUR jx‘
'.Table 3 (Continued)
\ o | | - L intén}g . Team Léaderg . Total
. B _Variable Fre— Per- - Fre~ ,Per~ - ~Fre- Per- .
oo . - quency cent quency =~ Cent  quency cent’
| Rade/Ethnic Group . . S S
_Anglo/Caucasian Amerxcan 95 %#6 34 65 129~ 50
Black/Afro American = 73 36 13 25 8% 33
,Asxan/Pamfxc American '3 t 0 0 -3 1
‘Native American 7 3 0. 0 7 3
PHSpamc/Chxcano Amerxcan 27 13 5 10, 32 12
< ' Locatmn of Teacher Corps Project | / . |
© Rual . 38 19 1w o2 4 19 ”*
Urbanfrural = & 22 1121 55 . 22
Urban/inner-city 114 56 27 - 52 141 55
Other | \ 7 3 3 6 10 4
Preferred ‘Teaching‘";_evel ) - ‘
Pre-school, kindergarten 22 11 0 . 0 2 9
- Primary (1-3) ' 52 25 9 18 60 24
Intermediate (4-6) - 4y 22 22 43 66 26
Junior high (7-9) - . 46 23 14 27 60 24
Senior high (10-12) _ 40 20 6 12 46 18
Year graduated From Collgge _
1976 77 126 65 4 8 130 53
1974-75 : - 32 16 4 8 ~ 36 15
1972-73 o 17 9 D 10 22 9
I971 or before = . 13 7 39 75 32 21
not graduated - 7. 4 0 0 7 3
% ’
\ - '
N K . o _23_
o 34
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Table 3, (Continued)- ¥
. ~ .
' - ' - Intems; . " Team Leaders ____Total -'
~ Variable ' Fre-  Per-  Fre- Per- = Fre-  Per- . o
o K quency cent  quency cent quency cent -
Majdr' In College | | |
" Social Sciences 69 34 & 15 . 77 30
Humanities/Music/Art 33 16 8 15 0. %1 16 .
~ Science/Mathematics 2. 6 5 10 177 ‘
,-  Industrial Arts/Technalogy 4 2 o 0 o 4 2 .
" Education and.other . - 81 7 2, 731 . 60 118 k6

‘Previous Teaching Experience

None ‘ .

Student Teaching only
- Two years or less

3-5 years o

6 or mpre years

103 50 .
76 37
19 9
6 3
1 .0 4

O \D #t bt b

20 3

g -
i B VR S

06 40
77 30 -

15 6
41 16

TOTAL

205 100 52

100 257 100
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About one-third of the:\mtems \n}ere -

. married while two-thirds of the Team

Leaders weré married. Nearly three-

fourths of the Interns arid half of the

. Team Leaders reported no children. - |

Two percent, on the- other hand, had
four or more children.

Half. of the parncxpants were Cau-

casian Americans and one-third Black
. Americans. There were no Native
- American nor Asian American Team

Leaders, while two-thirds of the Team.

" Leaders classmed themselves as Cau— L

casxan

Over half of the Teacher. Corps
projects were in urban/inner city sxtes,
while about one-fourth each were in
rural and urbanfrurai sites. A

Forty-three percent ‘of the Team
.Leaders . preferred  the intermediate

- grades while none expressed a prefer-
Interns . -

~ence for the pre-school area.
‘tended to distribute themselves more
equally across all levels. When ele-

. Leade}s had taught six-or more years
while six percent had two years or fess .

Eighty-seven percent of -

the Interns reported no teaching ex-

experience,
perience or student teaching only.

. In summar}f, Team Leaders tended
married,

years. Two-thirds of all the partici-
pants were female. Half were Cauca-

‘to be cl:i;:than -Interns, more likely |

sian Amerxcan and a third Black Amer-

xcans

PERCEWED om(:omss QF czvm

Perceptmn of the importance of ob--

- jectives or outcomes of CMTI by partz-

mentary and secondary levels were

- compared, however, the proportion of

~ Team Leaders (61 percent elementary,
39 percent secondary), was similar to
that of Interns (58 percent eIementary,

42 percent secondary)

Sixty-five percent of the Interns

graduated from college during either -

1976 or 1977, and 8! percent gradu-
ated since 1974,
the Team Leaders graduated during

this period while 75 percent graduated

prior to 1971, Their majors were
primarily education or "other",

o

Seventy-seven percent of the T eam

Only 16 percent of-

-25-

- cipants provxdes one. perspective on
the Institute.

‘Several sub-questions
were posed for study. These are hsted
below.

2.0 WHAT OUTCOMES
CEIVED AS MOST IMPORTANT BY
PARTICIPANTS? -

2.1, What oltcomes’ wefe perceiv-

ed as most important by In-

terns prior to CMTI?

2.2. What outc_omes were perceiv-

ed as most important by In- -

terns at the end of CMTI?

' 2.3 What changes in Intern per-
ceptions occwrred during
CMTI?

2.4 What outcomes were perceiv-
ed as most important by

Team Leaders prior to CMTI?

2.5 What 6u_tcomes were percei\_r-‘

id had taught more than six .

WERE 'PER-.

g -

>
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.

ed as most important -by
Team Leaders a.t me end of
CcMTI2

2.6 What chmg’es in Team Leader
" - perceptions occurred during
CMTIg

In what wnys dxd Team Lead-
er and Intern perceptions dif-
fer in terms of important
outcomes of CMTI? A

a7

a potential outcome of CMT! were .
included on the pre-assessment and
again on the post-assessment. These -
statements are listed in Tables 4 and

- 5. Participants rated ‘each statemént

on a fivezpoint scale: 1 ~ Not . Impor—

tant; 2 - Somewhat Important;- 3

Important. 4 - the Important, and 5 -

- Extremely Important. Means, standard.
" deviations and rankings for pre-.and

- post-CMTI perceptions of Interns are

. mcluded in Table 4 and ior Team-

37 -

: Leaders m ‘I‘ahlg e
Tw_enty'—three statements describing ‘
‘ v . SR S
o Table # P B
INTERN PERCEPTION OF CMTI OUTCOMES
v ) Pre-CMTI . Post-CMTI - Meéan
Outcome - Mean S.D. Rank _ Mean S.D. Rank Change

Increase my knowledge of N B , — ’

Teacher Corps .3f71- ;.08 11 3.30 .01 N 20 -.‘fif*
Make new friends _ 280 9% 23 302. L0l 23 .22
Become better acquainted with | o o .

Interns and Team Leaders in 390 95 6 - 386 .92 4 =04

- my project . ] : o RE—

Become more self-confiden} 340 L1519 v 3.65 L1212 .25

as a person R '
Work more effecnvely thh . ' - | -
- other people 3.83 .87 8 | 3.87 85 3 Ki’3
Learn theories of instruction | | | |

o hiow £ apply thom 398 93 5 368 99 10 -30m

-26-
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| Téble 4 (Conﬁnued)\ \ #
- Outcome | Meanprse:gwrfiank ;. &i\ieagos;;)c“%ank C?::na:e E |
‘Angﬁfgfm“;?ugm 3.76. 85 10 ) lé.és_ ..93:' z SER
M;qetog?ed live with diverse | 3.3'6. 97 20 3&5 ‘1-‘95 ._ 16 11
'E*;?fééf&‘i;;;a‘éz?;éﬁ;‘;i@ 7 e 1736 91 13 -dee
| C‘ﬁi&k edvfatwnai galsand  sgu g0 'y 355 .93 15 -zsew
e e T p s 3 % s 6 e
’“ﬁ;&ﬁ 3&“3:2%{‘3@80? N ,.a.éo 90 4 3.80 .96 | 5 -20
) Leg“th‘e“es‘::‘g.; and fgmg;‘afed 335 LOv 21 328 Lot 21 -07
-y s"c“i‘é.ff’;i‘é,i"é”““ apply at gy &7 2 3w &2 ._-.017
Ené?geih:e;pmtpul:ny totraveland 5,9 4, 3 339 Lb; 9 .20
Know myself better - 3.60 1.&)7_ 135 3.70 138 .10
De;ﬁ";:;ﬁ;e p“fgf:ssc‘;ms‘",‘mﬁ"“ 362 91 12 370 .80 8 .08
%‘;ﬁ;ﬁiggiﬁﬁﬂ?@;‘m 359 .90 15 3.66 .82 11 - .07
| -27- ‘
. \\
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a ‘Table 4 (Continued) . t .
) Pre-CMTI Post-CMTI M
ute : _bre- Pgst- ean
Outcome . . ‘Mean SD. . Rank Mean SD. Rank Ehange
. De;:l::grﬁnﬁz;zm&e&:ncem team 357 .88 : 16 345 9 7 -.03 “
Emsm’; instructional supervision 343 195 1g. 324 95 2 -9
Ident;fy ma;er orgamzatxonai struc- o . : " o
tures ef commumnes and school 3.48 | J6 17 342 . 9"" ,‘? - =06
Use ubservauonal system for xdentx- &. N . S
" fying critical elements in the - . . ’ '
organization of communities, < 60 100 13.3 3.60 .88 14 0
schools, and classrooms . ' '
Deﬁiﬁfﬁ;ﬁgj&g@; cntin’ e ro0 “370 0 98 8 -l
. TOTAL " 3.65 359 7/ |

*#Significant at p <.01

IS

«

Interns' ratings of outcomes ranged

from 2.80 to 4.07 on the pre-test and
from 3.02 to 3.97 on the post-test. On
the instrument, a rating of 3 indicated
the outcome was perceived as "impor-
tant."

\
The highest rated statements on the
pre-test were these:

Yy

-28°

4.07 Experience a variety of ways
of - organizing an education

program. | ~

4.04 Learn new ideas that I can
apply at my school project.

4.03 Improve my. ability to identi-
fy and solve problems.

39
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4.00 Increase my understahduig of
mumcultuml edchnon. '

3.98 Leam theorxes of mstruchm
andhow taqpplythem.,_

. g .
| Those rated iawest as potentiai out-
comes on the pr&test were "these:

()

e‘
R

2.80 Make new frzends.

N 3.19 Enjoy the opportunity to tra-
~vel and meet new people.

‘-‘l-\.
\«,

Ccntrastmg t'flese two séts of per- :

" ceived outcomes suggests that Interns
came to CMTI to k, to learn new‘
ideas about orgamzk)g an educational
program, solving p b]ems,«multxcul-
. tural education and theories of in<
2 _*'structxon, ‘and how they might be
apphed in them,gro;ect. o

At the end Qf CMTI, Interns were‘
again asked to rate the various possi-
ble outcomes of CMTL The ones with
the highest mean ratmgs were: o

3.97 Learn ri‘ex‘v {deas that I can

apply at my schoal project.’

3.89 Apprecz&te ‘persons_ from oth- |
er ethnic groups,

.8?’ Work more effectwezy with
other people. . |
3.86 Become  better - acquainted
with Interns and Team Léad—
ers in my project.

3.80 Increase my understanding of
multicultural education.

~

Ve

i

~29-

E

<

.G'

[

The least rated. butcofne by Interns ' -,

on the post-test ang the only one less,
(than 3. 20 was: A

o N,

3.0,29}&ake new friends. oo

i} ]
On the post-test, !ntems fated items -
. . related to interpersonal relations. as
highest, particularly those related Yo
- multicuWtural education. - Application
of idéas to the local. _project ‘and
_becoming .acquainted with persons ¥

from the local project were highly

rated reflecting: possibly the third

"week focus on. back—home plans.

u_;

T‘he range. as weu as the ‘mean of

‘ratings was less on the post-test than
ascertain the. .
-extent of impact CMTI ‘had had on

on the - pre-test. To
Interns' percepncn of outcomes of the
institute;’ t tests were computed be-
tween paxrs of assessments. Interns

: ‘sigmfxca.ntly lowered their perception

of these }Sossable CMTI outcomes:

- Ingrease my knawledge of Teacher |

;Carp&

Y
K4

'~ Legrn thedries of instruction and

how to apply them.

ir

-~ ‘Experzence a variety of ways of

organizing an education grogram. )

"= Clarify my educutzonal delS and o

directions.

- Improve my ability ta identify and
solve problems..

J ‘ ' S

These changed perceptions may re-
flect the actual structure and content

o

i

s

4
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f
‘f’)a ., e

L
s



* ' Become better acquainted with

,Incréase my knowlédge of

4

- of .CMTI, for Interns made these rat-
“ings \after engagmg in the instjtute.
Their usefulness is -in noting what
xmtxa& outcome Interns shad expected
(CMTI that subsequently were not
f the planned program f

’ .. .
N - . o -
. | * - . . -
Ny t N
. . ] . N P
. Ce . . K
- . . »
v . S v . . i
B N M T .
. . : - ° AL e
- ’ i e s v - X ' . .
T )
'

Team Leaders rated the same 23
potential outcomes of CMTI prior to
and at the end of the institute. Means,
standard. deviations ‘and rankmgs of
“their ratmgs are found in Table 5.

Q ~ ) \. BT L e

- Y Tablers 4 L

TEAM LEADER PERCEPTION OF CMTI OUTCOMES N ' C

L L ‘ PreCMTI = Post-CMTI Mean
Outcome -+~ Mean S.D. "Rank = Mean S.D. Rank Change .
e - : - - - - ™ R

. 4.02

- Teacher Carps -
Make new friends - o 2.83

Interns and Team Leaders m . 4.31

96 1] ( 3.56 12 16 -ewe

.83 4 V408 Lok 25 -23

110 23 - 298 97 23 .45 (0

my project o . v 7
. Become more self-confxdent asa o o o . f U y
person 335 LIS 220 345 ST 195 o
Work more effecnvely wzth other SISO P DU - :,
Learn theories of mstrucmon and . - s - o *
how 10 apply them 3717 LI8 165 3.45. 106 19.5 26
| Appremate perscns from other ey ‘ S . o
| ethmc groups {»3.?1_ 94 16.5‘ 3.87 .52 10 B 16
' Meet and live with diverse people 73,37 103 21 351 110 i§ .l
| Experienée a variety of ways of o | e " | . ,
organizing an education program 4.25 e 39 5 3:70 1.05 15 - -.§5f* : .
é '- g
_k — =
=30~ .
. ‘ ! /:.‘
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Table. 5 {Cpnt.muedl o . ) . | Y .
‘ [ ' “‘!ﬁ
\. |
_ o - S Co . G
e - Pre-CMTI . Post-CMTI  Mean B
0utcame Mean S.D.. Rank Mean SD. Rank Change ;
i —— ‘ — o\

Clanfy my educatmnal goals | . ) : e

" improve my abiliy to ‘d‘_’““fy 420 .93 6 3.80 105 I3 ~40%e

and solve problems '

» ) -
3 pos

‘Increase my understanding of multi- * o Lot 10 . %84 L0l IL5  -20

. cultural education . -
*  Learn theories and concepts related N ‘ C A

N Leam new 1deas that I can appiy

- atmy school project k62 - f53 ‘ Fooo408 92 25 -o Sk

LS e v
ReCsS ii%:

En;cy the opportumty to travek _ ' o - | mn tVan n r*"i . o
" and meet new people 3.52 ‘1..,09‘ 20 - 3.33 122 227 r—.l? - .
Know myself better | 375 106 15 375 126 14 .00 3
Demonstrate basic éommunicatien he ok , an U S . -
and group process skills 396 .95 | 13 3.?(} .86 R 9 -.06 L -
Facilitate use of basic communica- - S -
tion and group prccess skillsin =~ 410 .83 85 405 .97 45 -.05
‘ others : L : e |
Develop my competence in team ey - ‘ PR
management skﬂls | ‘ #56 .57 | 2_!‘ B %.05 1.06,. ‘4.5 =51 %%
Employ mstructxonal supervxsxon L o . o
skills 446 .69 3 413 100 1 -.33 |
— ,~‘, UL
! ' ' ) ot




Table 5. (C_om.:inued) :

Qutcome -~

Pre-CMTI . Post-CMTI = Mean

_Mean' S.D “Rank . Mean S.D. Rank Change

Identify major organizational
structuges of communities
and school .

Use observational system for
identifying critical elements
in the org ation of commu-

nities, schadls, and classroonis

.Develop a specxfzc plan for con-

tmumg ieammg after CMTI

ye

:TOTALi

~ - ‘_'

% Significant at p< .05
** Sjgnificant at p < .0l

- Prior . to partxc:xpatmg in CMTI,
. 'Team Leaders rated each of 23 state-

ments about potential outcondes,  The

range of their ratings was from 2.83 to
4.62. At the end of CMTI, the range
on these same statements was from

298 to 4.13.

On the pre-test, the highest rated

statements were:

-32-

43 .

' 4.31 Become better acqu ted

* . % B
s 83 7 w02 - .86 <6 . -3
%10 98 85 V393 105 7 .17
3.92% % 2
K I N P o -
: ‘ t
\ va

-

4.62 Learit hew ideas that I can
_apply at my school project.

4.56 De{zelsp ,my competence inf
team mcmagemQt skills.

4.46 Employ insmctzonal supenyi-

sion S"@E/

b ]
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\
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b ‘ wim Intems and Team Lead— -

ers in my pro;ect.
- 4,25 Experience a variety of ways :

- of organizing an educotion‘ X

.. program.:

The lowest rated item on the pre-
test was: .
]

2.8&Make new friends.

The second lowest mean  ratings .

. were 3.35 and 3.37, thus_the difference

was such as to place it'in a different

classification. As Team Leaders look-
ed forward to CMTI, their perception
of the Institute was that it would be
- directed toward” making them more
eompetent in their new role as Team
Lea "?iers—-an of the highest rated out-
“comes were specxfxcally dn'ected to—
~ward this end. :

On the post-test, Team Leaders rat-
ed these outcomes highest: - *
5
4 I3 Employ mstructionnl mpem-—
- sion slgtlls. :

4. 08 Become. better acquainted
‘with Interns and Team Lead-
ers in my project. s :

4.08 Learn new ideas that I can
apply at my school project.

4.05 Facilitate use of basic coni-
munication and group process
skills in others.

4.05 Develop m
team manage

competence in
ent skills.

P

| The Iowfest ratedloutcamq was:

¢

identifying critical elements
in the organization of com-

room
~ 2.98 Make new friends. L

The next. lowest mean rating of an.
outcome was 3.33.

Team Leaders c:ame to CM'YI to

’ -deveiop their skills in their new role,
' and at the ‘end of CMTI they persisted
in" their belief that this area was the

most important outcome for them. All
of the post-test outcomes with mean
ratmgs over 4.00 webe related to this
area. Obviously, making new friends

-was perceived as the lowest priority

outcome for CMT} being much lower

. on both the pre-test and the post-test
~ than any other outcomes,

.

Mean ratmgs were gmeraily lower

. on the post-test than on the pre-test,’

with the overall mean dropping from
3.92 to 3.71. Several statistically
significant shifts between pre-test and -

post-test ratmgs of  outcomes QC-“

curred, due in part to changed percep- *
tions and perhaps in part to the lower

. ratings of outcomes. Significant shifts
in ratings occurred for these state-

ments.

- Increase my knawledge of Teacher
- Corps . "

- Experience a variety of ways of -
organizing an education program

4.02 3&3 observational system for .

mynities, sehoo!s, and class-'

s

- "

Sroe ok
BERCTT
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- Improve my cbility to zdentify and
~ solve problems .

, - Lean new idegs that I can applx at
my school project '

- - Develop my competence in team
T mcmqgement siills. .
“Note, however, that the latter two
statements were rated very high on
- both the pre-tgst and the post-test.

- « S R
“ f\ ‘. ‘ %-{
L..) R S
& b4 vga
* o - - E
|
/ In sum , Interns pérceived CMTI o
outcomgs” to be primarily related to .
develofing their personal- knowledge
and s before the Institute; but at
_ the end of CMTI, rated mterpersonal '
outcomes highest, particularly :thos_e : _
rélated to multicultural educati x
- Team Leaders, however, rated high LIS
on both the pre-test and the post-test‘ R
those outcomes that were related to e

developing. their skills as Team Lead-

€rs.
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- CHAPTERTHREE P
ORGANIZATION OF INSTRUCTION

. s ' | . | - o -' *
. CMTI was organized as a temporary

system in which organizational theo- -
ries’ were studied and applied. The

k‘mstrucnonai modes were designed to
‘facilitate change in knowledge, skills' -

and attitudes in orgamzanonal con-

‘cepts; and to model an educational
environment conducive to achxevmg_

those goals.

‘Data related to foux‘ of the huestinris |
- of the study are reported in this

sectiop.

3.0To what extent were,wims in-
_Structional modes employed dw'ing
cMTI? .

s

4,0 What was the mstmctzmal climate

at CMTI?

5.0To what ‘extent did pmﬁcipants
perceive that various organization-
al concepts were emphasized? ‘

’6.;0 To what extent were organizational
. conicepts and their applications to
schools, communities, multicultur-
al, and other' settings emphaszzed
during CMTI? F

To answer these questions, observa- -

tions of CMTI were made on a schedul- |

ed basis and participant perceptions
were elicited on the post-assessment.
Results of analyses related to these

-

~372

- the three-week institute.

- questions are reported m the four.

parts whxch follow.

~ MODES OF INSTRUCTION

During CMTI a number of instruc-
tional modes were employed. These

included formal presentations, discus-- - -
- sion groups, role playing .and simula- -
~ tions, and independent #Chvities. The

major questions explored in this part
of the study were:

\

3.0TO WHAT EXTENT WERE VARI-

OUS . INSTRUCTIONAL MODES L

EMPLOYED DURING CNTI?'

3.1 What changes occurred &n'mg .
oo CMTI? o
3.2 What relative Instructional
-contributidns were made by
. Faculty, Interns, and Team
- Leaders?

To assess the extent to which each
of these was employed, random 20
minute observations were made during
During the
first week, each of the eight instruc-
tional clusters was scheduled to be
observed twice a day, once each by

~ two observers, while a third observer

‘was with. Team Leagiers who had a
separate instructional track. During
the second and third weeks, the clusters

4
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‘were schgduled to be observed’ three
times a day. An actual total of 355

20-minute observations were complet- -

ed. Each observation: perxod consisted

_ of four segments, thus there weré 1420

bits of data used to, descrxbe ‘the

instructional mode employed. A de-

scription of the CMTI Instructional
Observation Schedule is found in the.
section on mstrumentanon while a
copy of the instrument is found in
Appendix A-9.. " ,

Nine modes of instruction were clas-

-38-
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C

~ 'sified in the ébservations. ‘ Thése are
. defined in Chapter 11, pages N_a‘nd 15.

OBSer\?étscns also recordeﬂ who the

_ primary source of the instructional
~mode was: Faculty, Interns, or Team
. Leaders. Because more than one mode
- of instruction could .be used’ durmga
single observation, the totals do not,
-sum to 100 percent.

These percent-
ages refer to the proportion of obser-

‘vation periods in which a particular
instructional mode was used, " Table 6 

records these.ﬁata for CMTI. |
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: . Table 6 ‘
L EXTENT TO WHICH INSTRUCTIONAL MODE.S WERE EMPLOYED
t ] « i
, > PerCent of Qbserved Segmen ments a
Mwm‘;' ka@ - - _ Week Two - - _Week Three \ Tozal ‘

- Mode Faculty lnterns | T857 . Faculty Interns :m‘ Faculty laterns T8N Faculty lasesns  TeaTM.
Presentation 26 10 0 - 3} 2 31 7 5 25 47 3
Demonstsation LY L e 0 e 1 L SR bl o

Problem 31 37 et 23 3 ‘27 g 3 Ty 2 3. 33
Audiovisual i, i o 9 . 19 3 L9 3 2 10 3 7
Rofe Puyf‘ ¥ E ) | . § . » L

Simulation/ 5 13 9 0 2 2 2 3 3 3 & 5

Activity K 3 21 2 2. 10 1 3 5 2 7 13
Group Planning/ | - . o

O ganizing i 7 .2 % ¢ & 5.' za. 20 7 0. xb
Routine Mana- | ‘ - STV e S .

ferial Tasks. 9 2 & 7 3 3 i 2 2 9 2 3
Tweatimg*lin- . 1 . , . ' ‘

focused Dis- \ y PP ' Y ’ o
 cussion/Free - 6 ] 10 12 il 6 ‘s 3 7 H 9

4
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‘The last three columns of Table 6

- summarize instructional modes for
CMTIL. The primary mode of instruc-
tion for CMTI was discussion/group
problem salving.. Faculty were involv~
ed 21 percent of the time, Interns 33
percent, and Team Leaders 33 percent.

A
z

%

zero- percent) to Interns amd Team

... Leaders, 19 percent each, in the sec-

ond week; this e was significant
at p <.gl. The amount of independent
activit
from 21 percent to ten percent, also

x sxgmixcant at p <.0I,.

Facdlty made presentations at CMTI

25 percent of the time, . -

Durmg the fir§t week. of CMTI,

Interns and Team Leaders were sepa-
rated for instructional purposes. The -

primary instructional approach was

‘discussion, with Faculty, Interns and
Team Leaders .engaging in discussion

‘ 35 37, and &l percent of the time,

respectively. Faculty lectured 26 per-
cent of the time, while Interns pre-

sented information ten percent of ob--

served periods, and Team Leaders
mone. The latter may have been a
function of the tight instructional pro-
- Cess bemg used to provide Team Lead-
ers with clinical supervision skills.
Team-Ledders engaged in independent

activities 21 percent of the time,

compared with only three percent for

- Interns.

During the seccnd week, Team

~ sessions as they prepared to translate’
CMTI objectives and activities into
plans - they could use in their jocal -

~and Team Leaders,

Leaders and Interns engaged in the?

same instructional activities, thus dif-

ferences in percentage of participation

were due to their initiatives rather

than to different instructional content

delivered in different rooms. Discus~
sion was less during week two- than in
week one, while faculty presentations

“parti

. "The third and final week of CMTI"
retlected further”

jes in instruc-
tional modes resulting
design of CMTI. Lecturing by faculty
decreased somewhat as did faculty

p <.01). - Group planning and organiz-

ing for Interns and Team Leaders

increased to 20 percent of the time
(p <.01). . These .
Interns and Team Leaders planning

proje'cts when they returned. =~

' In summary, instructional activities
varxe& widely among each of the three™ .

weeks and during week one for Interns
probiem-solvmg was the primary mode

of instruction.. Faculty. presentations
was second highest.

group planning and organizing 20 per-

cent of the -time, reflecting their’

| efforts to develop back-home plans.

: INSTRU{;TIONAL CLIMATE

were greater, These differences, how-

. ever, were not statistically significant.
- The use of audiovisual resources, in-

creased rapidly from the first week

(Interns—one percent, Team Leaders--

2

' The instructional climaté is com- -
_posed of a number of factors, interde-

pendent but able to be assessed indivi-

~ dually. These include the affective
climate, communication, participant
G

by Team* Leaders decreased - |

from the micro-

¢ipation in discussions and pro--
blem- solvmg (the latter significant at

changes . reflected

D;scussxon/gmup |

In the third week -
Interns and Team Leaders engaged in

L3



openness and initiative, group inter-
personal cohesiveness, and participant

- attending behavior. One of the basic:

questions and seven sub-questions were
concemed with this area. . .

V4.0 WHAT WAS THE INSTRUCTIONAL '

CLIMATE AT cMTI?

4.1 What changes occurred in the
~ instructional chmate during
' CMTI? .

-4.2 To. whgt.extent was the af-
fective climate warm, sup-
- portive, and congenial?-

4.3. To what extent was the com-
munication smooth, easy, and

4.4 To what extent were partici-
pants receptive and qpen”' '

4.5 To what extent were partzcz-
L pants active and aumnamous
E in taking mitzatwes?

 tight, close group cohesive-
ness? :

47 To - what extent was the
group’s attending behavior
alert and enthusiasftc?

 To collect data on these questions,
observers were asked to rate instruc-
tional climate on six scales. These
scales, using a one-to-five point range, -

effective’? . reﬂected three as the mxddle or neu-
Affective Climate -
L2 3 & 5 |
. cool, tension, - ~ warm, supportive,
- friction - g congenial
Communication -
1 2 3 oy 5 ‘
difficult, - o e — . . gmooth, easy
strained J
¥
41- B
e

4.6 To what extent was there -

PN .‘..'f;.‘.;“,.n%&.;".
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description of the CMTI Instructional

)

o Lyo-

three weeks and for the total CMTIL

N .

\

\

W .“A‘w"{'\
g. 3 N ~..z§‘1§-:‘,
: sy
Participant Openness @%‘
R : 2 3 4 3. .
Eeit:'nsive, o | -rccéptive, _ >
. Participant Initiative B
‘ . B Lo . S ) 5 e
N 2 3 = 5 i
'passive, dependent, - . active, autonomous, A
- cueseeking - - " takes inigative
. . . | - . . ) .jgié:
Group Interpersonal Cohesiveness .
1 2 3 4§ s o =
independent ' tight, close group, | L
actions " teamwork >
Attending Behavior ) “
. ‘ L
ol e 2 3 4 .5 | §
not attendinly .- attending salert, enthusiastic -
not involved . - - L S
© X .
 Ratings on these scales were made = Observation Schéd%b is found in the .
during observations of instructional section on instrumentation while the
activities. A total of 1420 separate schedule is reproduced in Appendix A~
~ratings on each of the six scales was. 9. | S S
made during CMTI, with 480 observa- : ,
- tions the first week, 464 the second . Data from these observations are
week, and 476 the third week. A  summarized jin Table 7 for each of the o
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s . Table 7

MF.AN RATINGS OF INSTRUCTIONAL CLIMATE \

-

Inspection of Tabie 7 reveals severai
- patterns in the ratings. First, all wer::(

-greater than 3.00, reflecting a positiv

atmosphere at CMTI. Second, both

affective climate and communication

improved during each of the three

' served aﬁecnve climate ratmgs and

observed - communication improving

- each week. Attendmg behavior during
the third week was especially high. The

attending behavior may be related to

- the instructional modes used during

Weeks., (3-‘29, 3.35’ 3-60 and 3-285 3.48,A
3.74) changes significant’ at p-".05.

Third, .attending behavior increased

during the third week (to 3.89) when'

back-home plans were being gener-
ated, a change significant at p< .05
over the previous two weeks.

In summary, the instructional cli-

mate at CMTI was positive, with ob-

the third week where 51% of the time -

Variable _ Mean Ratings By Qbsecve_rs: _
B Week !  Week2  Week3  Total
Affective Climate 329 335 360 341
‘Communication 3.28 3.48 3.9 350
 Participant Openness 3.53 335 3.52
 Participant Initiative 324 3.2 3,34
Group Interpersonal Tk . o |
Conesiv 2 315 314 3.35 321
‘.Attendmg Behavior 3.52 347 - 389 . . 363
~

Interns and Team Leaders.were engag- -

ed in either dxscussmnlgmup problem-

solving, or group planning/organizing;
as they developed back home plans. »

PARTICIPANT PERCEPTION OF CQN-

TENT EWHAST?

CW I was designed to emphasize 11

i
[

iy
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organizational concepts. cheE, au-

thority, and influence; ' decision-mak-

ing; communication; shppage role set;
formal structure; informal- structure;
temporary systems; conflict;  norms;

and motivation/self-interest. Othﬁi‘;y
parts of this study report the observed’

extensiveness to which each was

" taught and the achievement of partici-

pants on each of the 1 concepts. In
this part, the perception of partici-

Intems and Team Leaders are mcluded o
in Tabie 8.

Mean rati

ers from 3.44 to 4.24. The rankings of
both were amazingly similar; the first
four were the same on- both, lists,

- valthough not precisely in the same =
- _order; the next four were the same; .

:' and the last three were- at the bottom

pants as to the extent to which each

was taught is reported.

The study questxons and sub—ques-
tions reiated tc this part of the study
are. L

- 5.0TO WHAT"EX‘I‘ENT DID PARTICI—

PANTS PERCEIVE THAT VARIOUS.

ORGANIZATIONAL
WERE EMPHASIZED?

CONCEPTS"

5.1 To what extent did Interns
perceive that various organi-

zational concepts were em-

phasized?

-~ 8.2 To what extent did Team

- Leaders perceive that various

~ organizational cancepts were
emphasized?

, " e
To elicit the perceptions of Interns

-and Team  Leaders concerning these

questions, the post-assessment asked

~ which compared these differences was -

each person to rate each organization-

al concept in terms of the extent to
4vhich it was emphasized during CMTI.
The scale was: 1 - Not at all;
‘Somewhat; 3 - Adequately; 4 -~ Strong-

“on buth lists.

Most emphasxzed m-gamzatmn con-

‘cepts were:

L Temporary systems |
2. Power, aumonty, mﬂuence |

L

3. SI;ppage

' 4. Cammumcatmn

Least emphasxzed among the 11 ‘or-

ganigation concepts were these four:
1L Motivation/self-interest |

10 Deci_s_x“tzn-mukihg'

,};9- Role set

?A one-w‘é.y analysis of ‘variance
sxgmfxcant at p<.05 with an F =

74%.75. The greatest contribution to
this was the low rating of matxva—

~ tion/self-interest (3.36).

2 -

ly; and § - Very strongly. The mean rat-

ings, standagd deviations, and ranks for

, ‘Qrder in the emphasis of instruction on’

!n ummagz Interns and Team Lead-
ers both percexv!d about the same

L x S .
» 3 he "Z
4?%/

4

: s for Interns ranged S
from 3.34 to 4.17 and for Team Lead-

i

o -
iﬁvmt’-".' .

2
TN

Ca
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** PARTICIPANT PERCEPTION OF EXTENT TO WHICH
- . ORGANIZATIONAL CONCEPTS WERE EMPHASIZED |

L)

S

> I ” y— e - —— A - — —r
: . - ] - X . . . PNENEN

" Intern . Team Leaders - _Totgl

P

- Organizapional Congept  jean. SD.  Rank - Mean S.D. ,Rank  Mean S.D. Rank
Power Adého:ity' T T am o T
' Influence .- Wl 82 2 w7 98Tt b ka2 86 2
Decision-Making 37 85 10 372 LAl 97 371 .86 o .

‘Communication 399 .95 41693 25 0403 9% a4

Slippage 410 .93 Gl L0725 &1l 36 . 3

hd .

Roleset- . 372 .47 3710 L02 10T 372 .91 . 9

Formal Strycture ., w3.83 .8 7 . 390 1.0l 7 ° 3.85 .88 . 7

00 s W W &

Informal Structure 375" 91 390 98 7 379 93 8
| Témporary Systemé ) ",:4.17‘ 85 B I #.2# . 90 .‘1. ,#.%8 .86 1
Conflict 39 -.52 5 390 1.06. 7 395 ..95 5

38 .87 6.

v

sNorms . < 38 .82 . 6 398 103 |
Mativation/Self-Interest 4 3.36 106 11 344 .99 11 336 Lo 1l

S <
-
&
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© the Il organizational concepts. Tem- |

porary ‘systems; power, authorsty, and

influence; slippage; and communica- °
tion were rated highest while motiva- -

tion/self-interest was lowest-—preced-
"ed by demmon—makmg and rule set.

" OBSERVED DIFFERENCES IN CQN

TENT EMPHASIS

-

The major content threa.d of CMTI'

was organizational theory. The CMTI

design team formulated 11 basic con-

cepts: power, authorityy and influ- - |

“ence; - decision-making; - communica-

~ tion; slippage; role set; formal struc- .

ture; informal structure; temporary

'systems; conflict; norms; and motiva- -

tion/self-interest.” Not only ‘were the

basic theories or concepts taught, but

- also methods of applications of them

to the school and classroom, communi-
ty, ,multxcuiturai educatmn, and other' .

settings.

-

The sixth question of the st'c.idy was:

| e 0

." v

N

‘tion period was composed of four
Instruction was observed

segments.
for four minutes, then coded in terms
~ of the specific organizational concepts
_taught during that period.. During

" some. four-minute periods, more than - -

one ‘concept would be part of instruc-
“tion while in others none of the con-
_cepts would be fawght. During the
three-week institute, d total of 355
‘twenty-minute observations were com--
pleted in 1420 four-minute segments.

- Data in this section are based on these

observaucns. : e ¢

The extensiveness to which éach of

the organizational concepts was ob-

served being taught is summarxzed in
Tabie 9. _

The fxgures%m Table 9 reflect the -

percentage of observations in which

each concept was observed being .

taught. For example, power, authori-

" ty, and influence was observed being

- taught in five percent of the segments.
during the first week, 25 percent the
second week, and two percent the

6.0 TO WHAT EXTENT WERE ORCAN-

IZATIONAL = CONCEPTS

THEIR APPLICATIONS TO

AND-

SCHOOLS, COMMUNITIES, MUL-

TICULTURAL, AND OTHER SET-
TINGS . EMPHASIZED DURING
CMTI? . ™~

' To detern\ne the emphasis each of
these was given, observers coded them
when taught during instructiornal peri-
ods, Each of the eight clusters was
- observed three times each day at
randomly selected times {except Week

: —

third week. For CMTI as a'whole, the

~ conicept was included in instruction in

11 percent of the observation periods.
Since more than one concept could be
taught during a four-minute observa-

tion, the total. does not equal 100

percent.

Table 9 reflects the emphasxs piaced
on organizational concepts in Week
Two, where most of the instruction on
these topics occurred. In the first

- week, communication was emphasized

One when the Team Leaders received

separate instruction). Each observa-

46

11 percent of the time, and overall
was the most strongly emphasized of

36
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the argamzanonal cmcqpta;(ﬁ per- organizational theerxes and thexr appli- .
cent). Other concepts ranged between ~  cations in schools, community, milti-
8 and 12 percent, overaﬁ for CMTI,  culture, and other settings were . :
but only from ! to 7 percent durmg - taught. The relative emphasis-of these o
\Veeks One and Three. - Is illustrated in Tables 10 through 13 S
' ' ‘ for CMTI and for each of the three S,
Both the basic concepts of these weeks. ' : ‘ r*%lz"%
S Table 9 - | _ . N

PERCENT OF OBSERVATIONS IN'WHICH . : o
ORGANIZATIONAL CONCEPTS WERE TAUGHT e
- — —3 3

-

| | N . |- Percent of Observations R
~ Organizational Concept BE . . S s

Percent of

“Week One  Week Two Week Three ~— —. "’

Power, A‘uthcrity, Inﬂue;n:e y : 5 25;' . r 11 ) g
Decisian-:Making . \’ : | | 4 - 22 & & | Ié )
Commuynication o2 g 15

- r Slippage‘ * | 6 21 1 ‘ ‘8

Rple Set W T2 s o \
‘Formal Struc‘t;'é ‘ T 7 12
In‘for'mal Structure | | | 2 24 6 10
Temporary Systems | j ‘ 3 | (‘25 6 11

Contlict R 4 10
Norms ) 2 23 3 10

| IMoti‘vation/Self—Interest - { 21 | 1 | 8
Percent of ‘I'cn'tal~ Observation & 23 & . 10
y;
“47-

97
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) Table 10
EXTENT TO WHICH ORGANIZATIONAL CONCEPTS WERE OBSERVED
T BEING TAUGHT EXPRESSED AS PERCENTS - CMTI
— o o " .- | | Percent of Qbser\:és;xons :
| , Orgamzatxonal ' o Basx c,‘ ' App}icatxon ‘I’o _ w Pefcent o
Concept g School/ ‘, Commu- Multx- ‘Other of . -
. Concept -Classroom n;ty quiturg : .Totai:‘
" , . Power, Aufhoréty, {nfluéné:e | 7 | 17 o I3 | "'_.:l‘_l-. | 6 ll‘ .
© DecisionMaking 6 ' 1 | | 12 0 10 10
ACor»nrriunicatiar.i - | g 23 e BT 15 15

Slippaéé " | é\ 7 1 1 10 9 | 4 s

.+ Role Set | S 7 h 1812 1o 5 ‘;Q'
.gomfa; Structure N .7 .. 20 19 n 2 12

Iﬁférmax Structure g Y 3. 11   "’»4 10
Temporary Systems | . _S . I‘9 | 4 Nﬂiiv ‘ 10 - - 8 iil ;

Conlict : * 7 U 13 i1 6 10
Norms . 1B 12 - 3 10
Motivation/Self-Interest 7 1 o 10 2 8

Eercenf of Total Observétions‘ 7) 16 | 13 11. 6 IOV

s |
j <
| ~43-

58
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 Tablell

* EXTENT TO WHICH ORGANIZATIONAL CONCEPTS WERE OBSERVED . .
BEING TAUGHT EXPRESSED AS PERCENTS - WEEK ONE

59

0rgal\izéti onal - ” | ?ercent af Oi.;se‘rvauons |
~ Concept | Basjc ApplicationTo —— Percent
' - ‘Concept  School/ Commu- Multi- ~of
e T ™ - Classroom  nity  culture Other Total .

—

Power, Authority, Influence 2 8 4 1 12 5
‘Decision-Making 0 5, 3 -] 2 4
Communicatign 3 6 « 7 8 %1
. . ' H ‘ , .
Slippage RS 2 1 1 6 6

e Set ' s 2 "
Ro\ke Set 1 , 8,‘ 3’ N 7 |
Formal Structure 0 5 3 2 ,‘ 3 3
fnformal‘Structure; r 0 z I R 5 2
Temporary Systems I 1 1 i " T 9 3
Contlict 0 2 3 k2 6 3.
Norms 2 1 4 3 2 2
‘Motivation/Self-Interest 1 1 1 1 2 1
Percent of Total Observations 1 3 3 ¢/ 2 8 4

' T 49-
[ ]
~

%
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< Table 12 | o
'EXTENT TO WHICH ORGANIZATIONAL CONCEPTS WERE GBSERVED -
BEING TAUGHT EXPRESSED AS PERCENTS - WEEK VO
, ' .- P‘ercent of Observations
Organizational- 3 e e . |
. ' Basic - Application Tg Percent
Concept Concept Scheol/  Commu- Multi- . of
- ‘~oncep Classroom  nity ‘culture Qther  Total
. : . TR . N oL . : A .LA
~ Power, Authority, Influencé 18 38 3% 31 2 25
Decision-Making ‘ 19 . 30 29 2% 6 22
- Communication 20 36 2 .30 7 25,
‘Slippage "1 29 27 T 3 [
( ~ . - .
Role Set’ ‘200 > 33 0 2 i o2z
Formal Structure 19 3 % °30 2 2%
E . ' v - ‘ : .
Informal Structure & - .20 33 32 .31 3 2% -
Temporary Systems - A 19 45 28 27 4 25
Contlict " 19 3y 33 30 2 24
) ) [P ] . 2. . 2 | ,
Norms 19 .. 32 ’\ - ;1 | 34 | 23
-, Motivation/Seli-Interest 9 - 30 29 29 1. 2r
Percent of Total Observations” 19 ¢ VRN ¥ 29 3 23
; . e N O
- \g .
. ‘ .
-50-
~ ' ¥
. 60 .
/ .
/' =



Table 13

&

BEING TAUGHT EXPRESSED AS PERCENTS - WEEK THREE

x

" EXTENT TO WHICH ORGANIZATIONAL CONCEPTS WERE OBSERVED =~

-
3

r 4

@Wnizational .

Concept :

)

- Basic
* Concept Classroom

- \ :

Percent of Observations

_Application To - “

School/

Céxﬁmw Muiti- -
QOther

nity

culture,

v

Bl Percent

- of
Jotal

_Power, Authority, Influence

-’

DecisiomMak_ing

- Communication

Slippage

o - 17

-

G

.1

4

11

o

18

- ?.orrféﬁl Structure 0 “ ‘2'2 21 2 2 - 7
, rnforh;ai‘sw&qiure 0 16 6. 2 6 | 6
Tempora‘r-y.SIYStems a0 3 ID“-_‘- 3 J 1 12 . Sn
 Contlict - o - T 5 T ST
”Ngrhms | 0 \ 7 3 1 6 3
: Motivation/Self—Inter,est 0 ‘_2 0 1 3 I

Percent o‘f Total Observations 0 10 4 It 7 - 4
e .

o
A N



§ application of communication to other

" Table 10 summarizes data for CMTL. -
During CMTI, 7 percent of the obser-
., vations were of instruction in each of
. the basic concepts of orgamzatxonai
- theory. Sixteen percent involved ap-
‘plications of each of the organization--
al concepts to school and classroom,
13 percent to community, 11 percent
to multicultural studies and six per-
‘cent to other,’ Qverali,an average of
" ten percent of the time in each of the.
11 concepts was observed being taught. . -

There was considerable variation

~among weeks, particularly when com- - '
paring Weeks One and Three with
Week Two. Observations for -the first
~week are summarized in Table 11.
- Overall, only four percent of observa-

- tions were related to instruction . in
each of the 11 concepts. Applications -
to other settings accounted for a large
proportion of this instryction (an aver--
age of eight percent for each organi-

% zational concept)._Basic concepts ac-
counted for only ohe percent.” Com-,

~ mynication was strongly emphasized;

- with 16 percent of observations rela- «

. ting to the application of communica-

"« tion in school and classroom, while 19 -
. percent involved instruction in the

£

. situations.

The macro design for CMTI called
for the introduction of the organiza-
tional concepts during the first week
with the major .instructional emphasis, -
reserved for week two.

»

-52-

62

‘Three observations. .
" only. four percent of observations.was

| percent)

. related to communication were most |
-often observed (15 percent) while mo-. S

1 t : . Sy
L. N

- ) ﬁ

P :-'.‘l:«‘;;

“Week’ Two was devoted to direct
instruction in.organizational concepts, : =
with an average of 23 percent of L
‘observagjons devoted to each of the 11 | "%

organizational concepts (See Table 12).
Application. to school - or classtoom - . -
accounted for the largest percentage ~
of observed instruction (34 percent)

while application to other s:tuanons <
was smallest (3 percent) '

" Table” 13 includes data for Week:
An average of

devoted to h of the 1l concepts;
while appli®dlion to school or class-
room was most often observed: (10

o

In summary, orgamzatxonai concepts
were observed being taught primarily
during . Week Two. - This was to, be
expected since the instructional design
called for this emphasis. Concepts ™

tivation/self-interest and slippage -
were least often observed (3 percent). - .
Applications of each of the 11 organi=
zational concepts were most often .

made to schools or-classrooms (16

percent), with applications to the com-.
munity made during 13 percent ‘of

‘observations and to multicultural édu-

cation during 11 pergent of observa- )
tions.  Applications were observed
more often than instruction.in basic
concepts of organizations (7 percent).

’
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CHAPTER FOUR

. CMTI was designed. to impact parti- .

, cspant knowledge, their interpersonal

. relations and their local projects. Sev-
eral qubstions were posed in the study
to ascertain the extent to which this
occurred.  These quesnons are. hsted
below: -

IMPACT ON PARTICIPANT
KNOWLEDGE

v Ta aTo what extent dzd partzczpantsA

perceive a change in their know-
~ ledge of organizational concepts
' and multicultural educatmn during
CMTI?

'8.0To what extent did participants

achieve CMTI. cognitive objectives
related to organizatz‘onnl concepts?

g. 0 What things were most of ten named
by participants as being learned

during CMTI about, other: ethnic
-groups and/or education in a multz-
cultural sac:ety'?

'IMPACT ON INTERPERSONAL

\ ~ RELATIONS

ID.O‘X‘-‘\With whom  would participants

choose to continue or extend :

ﬁg-;ends}ups‘?

11.0 Wzth ~whom would partzcipcmts
choose to work in solvmg an edu-
~ cational problem?

IMPACT OF CMTI

\\_” . L c .
I 3 v
X, v <

12.0 In what ways did participant per-
~ ception of her/himself in relation .
to other racial or ethnic groups

chnnge during CMTI? -
ASSESSMENT OF*CMTI

13.0° How dzd participants assess t,he

‘organization and. substnnce of -

\ cMrz - S,

- 14.0 Which fzIms, actmt:es, or mate-
tzcuxmts recommend, '

rials did '
be used agai

: 15 0 To what extent dxd partzczpants

" assess the hezpfulness of the four

‘case studies used zn CMTI?

16.0 What experaences dui pnrticxpants
_name ds most rewarding persmal

ly?

17.0- What expemences dzd partzczpunts
name as most rewarduu prefes—
szomlly‘? "

IMPACT ON L'OC'AL PROJECTS

18 0 What experiences did partzcxpants
name as most helpful in their
local project roles?

19.0 What were some of the plans
“developed for implementation af t-
er the local teams returned to
their site?



) Each of these thirteen questmns is

considered in this section af the re— .

port. -

PARTICIPANT PERCEPTION oF '
ACHIEVEMENT

A

. Two basu: areas were emphasized in
CMTI—organizational concepts (expli-

F

citly) and = multicultural = education

{more xmphcxﬂy) Both were relative-
ly new concepts to most of the Interns

and Team Leaders, and were the focus

—of many formal and informal activi- '

-ties. In the next part of this section,
‘achievement of organizational con-
. cepts will be reported- in this part

participant perceptmn of change in |

ac}uevement is reported.

, The questmn and ‘eight sub—queshons
- considered in this part are hste&\ be-
fow. .

7.0 TO WHAT EXTENT DID PARTICI-
. PANTS PERCEIVE A CHANGE IN

THEIR KNOWLEDGE OF ORGANI-.

ZATIONAL CONCEPTS AND MUL-~

~TICULTURAL EDU CATION DUR-

"ING CMTI?

7.7 To what extent did Interns
-perceive that they "were
‘knowledgeable of organiza-
tional concepts prior to
CMTI? : :

To what extent did Team
- Leaders perceive that they
were knowledgeable of organ-

7‘2

izational concepts prior to

CMTI? ¥

To what extent did Interns
perceive that -they were
knowledgeable of organiza-
tional concepts at the end af
CMTI?

7.3

- an instructional setting.

-56-

- 7.4 To what extent did Teagm
-, Leaders .perceive that they’
were knowledgeable of organ-
{zational concepts at the end
of CMTI?
7.5
- perceive that
knowledgeable of multicul-
~ tural education prior to
CMTI? :

To" what extent dzd Teum
Leaders perceive that they
were knowledgeable of muiti~
cultural educatim prior to
CMTR '

7.8

$

7.?{ To what extent, did Interns
perceive that’

tural education at the end of

To what extent did Teum
Leaders perceive that they
were knowledgeable of multi-

7.8

of CMTI?

o e
L

EYLY I R

To what extent'did Interns
they were

B

| they were -
. knowledgeable of multicul- .

cultural edication at the end

At the end of CMTI, partzcxpants’_

were asked to rate the extent of their
familiarity at two points in time; first,
prior to. CMTI, and second, at the end
of CMTL
were stxpulated. | - unfamiliar with
this area; 2 - only slightly familiar

with this area; 3 - familiar enough to.

recognize and use basic terminology; 4

. - familiar enough to discuss the-area in:

depth; and 5 - familiar enough to teach
it to someone else or to employ it in

ment is included in Appendix A-12,
while Tables 14 and 15 summarize
participant perceptions.

4
A

| |

Five levels of familiarity -

T g r—

The instru-—

""b?



Table 14 o | S 4
INTERN PERCEIVED CHANGE IN KNOWLEDGE AND SKILLS DURING CMTI ' - ;;
- ‘ | ~>~_ < . PriortoCMTI = Endof CMTI ©~ Mean
| ORGANXZAT!ONALCONCEPTS T T o o
Iam ahie to identify the characteristics common to orgamzatxons. e ?.08 .88 -, 3.62 : 75 154w '_ *&
I can analyze the roles play in an organizancm. o . 250 4.02 . 370 .33 . L20** L
I am able to describe- ways people adapt to or cope thh orgamzatxons. I f2.38 1.0'1} 353 8% 1 1o% .
o ! am able to descnbe the development of a temporary social system I . o S
1 anr; i;a:lloen: descnbe fhe norms operanng in an organizatxon ta which 'l o 71 264 LO6 | 378 (cSZ» {,‘- L1yes | ~ --~_«">‘-;
| \i‘n B | am able to analyze the schoo] as an- organizatmn. ' o L2233 0 5% _ 3.76 - 78  l.43wx )
~SUB-TOTAL _ o S - . 229 .99 3.68 32 [.39%% .
,‘ .- ‘.‘ ) f ‘ . ﬁ - . E .
MULTICULTURAL EDUCATION '
1am aware that communication styles differ among cultural groups. ) 293 - 1.02 ~ 3.68 .83‘ 7 Swe ,-
1 am aware of more than one perspective on multicultural education. . U256 1.06 373 .89 A7
I am aware of approaches teachers may use to draw upon the nchness ‘ "y A - y
of the various cultures‘represented among their students. - | 2.45 1'08; 3 'él 92 . Llg | |
I am able to identify stereotypes held by pupus and teachers concerning -~ - - 320 1.0S « 4.03 . 86 .82%% o
different cultural groups. . oo
I can describe some of the factor§ whxch contribute to conflicts between | 2, 68; 05 3.84 /,’ .7'4 L 1.6 %
schools and communities Y 1 : o . ; ]
SUB-TOTAL - o ‘277 105 378 .85 LOIx*
fo | TOTAL | N 251 102 373 .83 L.22%
- “ % Significantat p<.05 | . | o T | oo
: (S ] ) * . . \ - , ) : .
- * Sigmficant atp <.01 ‘ ) . . ) . o ‘ 6 7
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" Intern perceptions of thexr gain in
knowledge and skills during CMTI are
-summarized in Table 4. .In every
case, the difference between perceiv-

T TR

ed pre- and post~-CMTI achievement

- was statisticauy 'signiﬁcant atp <.0l.

In examining the statements on or-

,famzatmna.i concepts, it should be -

oted that ratings of knowledge and

skills prior to CMTI ranged from 1.79

to 2.64% while at the end of CMTI,

perceived familiarity ranged from 3.53
to 3.78.. Change between means rang- -

ed from. 1.14 to 1.88. The two highest
rated items at the end of CMTI were: .
- I am able to describe the norms
operating in an organization to
“which I belong ( 3.?8)

- Iam able to analyze the school as

"', an organization (3.76)

A

L S N

-

- I can describe some of the factors

which contribute to conflicts be-

tween schools and commwuties

[

 Generally smauer gains were éscnb—
ed to multxcuitural education than to

organizational (high of -1.17 compared

- with high of 1.88), however, the reader
- should keep in mind that multicultural
education was not a deimed part of

the currxculum L

L !

Team Leader petcépncns cf' their
«<change in achievement are summa- B

rized | in Tabie 15. , -

When Team Leaders were asked to

- judge their familiarity with :::e:ﬂ:?I

- The greatest perceived gam during -

CMTI (1.88) occurred for this item:

lo- I\:m able to describe the develop-
‘- ment of a temporary’social sys-
 tent such as CMTIL. .

With respect to multiesltiral educa-
tion, Interns rated their perceived
competence prior to CMTI from .2.45
to 3.21:
4.03.

- Two items were rated l'ughest at the
end of CMTI:

- Iam able to identify stereotypes
held by pupils and teachers con-
cerning different cultural groups
(4.03). -

anj.l after CMTI from 3.61 to

\

5

- 3.20.

~‘organizational concepts prior to C

their mean ratings ranged from 2.09 to
At the end of CMTI,  their
perceived  familiarity with organiza-
tional concepts ranged from  3.81 to
4.29. All changes were sxgmfxcant at
P < -01 )

The mghest rated statements at the
end of CMTI were: - o

- I am able to describe the norms

~ operating in an organization to
which I belong ( 4.29)

- Iam able to analyze the school as -

an organization (4.19).

The ‘greatest gain in perceived know-
ledge and skills was in this item:

- Iam able to describe the develop-" |

ment of a temporary socml sys~
tem such as C'MTI. |

-58- -
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S o TEAM LEADER PE:RCEWED CHANGE HQ KNOWLEDGE AND SKILLS DURING CMTI

a

Prior to CMTI Endof CMTI “Mean

-

. Subascaie and Items

. . ‘ R e Mean ‘8. D, Mean S D. Change ,
. ORGANIZATIONALCONCEPTS P PP SR
‘ I am able to'identify the characteristics common to or&a?txzanons o 229, 97 407 .67 . L78%x
" I can anaiyze the rotes I play in-an orgamzanon. - L | - 293 lL.l6 4.07' 78 H_I‘.il&.*?
T 1 am able to describe ways people adapt to or cope thh orgamzatxans. : 2.63' | 98 | ;.8,! ' 71 _'-I'.i?**
S " 1am able to descrxbe the development of a temporary socan system ‘ Sy SN o . o
! . I am able to describe the mrms operanng inan orgamzation to whxch C 309 .97 4.29 62 1,20%%
" I belong. . ' | . | A ‘ i
‘ | * : : . - R . . .
:\3 I am able to analyze the school as an argan{;atiam R . 3.20 1.04 4.19 .91..& 99%x
. o -SUB-TOTAL | . 271 100 W08 .74y L3g%s
MU*TICULIURAL EDUCATION - : S I o - : / |
. ] am aware that commumcatmn styles differ amcng cultural groups. D 3.12 98 '«3.79“' NIV S .67**
‘ Tam asﬁare of more than one perspective on multicultural education. | ’ ‘ 2&’9} . l:iO 397 . .83 ¢ L.06%*
S I am aware of approaches teachers may use to draw upon the richness of . 290 ‘
. the varipus cultures represented among their students. 2.9 ) 1.1l 3.79 -89 83w
| I am able toidentify stereotypes héld by pupils and teachers,concerning ‘ e ' '
different cultural groups. . a 3.62 98 - q'?s- : 69 b6*x
I can descrnbe sqme of the factors which contnbute to conflicts between - o L ‘ :
schoois and communities. - 3.14 1.07 Q.Of; 73 ‘90“\
.. * ‘ - % - : . - . . N . .o
SL}B—TOTAL o N . , ' : 3.15 1.65 3.97 - .77 BL2%%
. - . TOTAL | B | 291, 102 403 .75 Li0o¥ey

- % Sigafjcant at p < .05
** Significant at p < .0l

\)‘ v' | - N ‘ - :,' ‘ -. . ‘,‘ o) PR




Three -comparisons can be made be-

tween Intern and Team Leader ratings:
(1) for every item on both the pre- and
post-self-assessment, Team Leader
‘mean ratings were higher than Intern
ratings, and (2) the same two state-
ments were rated highest by Team
-Leaders and Interns, and (3) the great-
- est perceived gain was in the same
“item for Interns and Team Leaders.

- When queried about multicultural

er mean . rating‘s were higher than
Intern mean ratings on every item in

the pre- and. post-seif-assessment, (2)

the same .two statements were rated
highest on the post-assessment, and (3)
the greatest change occurred in the
same item. .

* In summary, Intern and Team Leader
perception of their knowledge and

- skills following CMTI was significantly

-education, Team Leaders rated their
familiarity prior to CMTI from a mean -

of 2.91 to 3.62 and after CMTI from
379 to 4.28. At the end of CMTI,
these two items were rated ‘highest:
- I am able to identify stereotypes
~ held by pupils and teachers ‘con-
cerning different cultural groups
(4.28).

which contribute to conflicts be-
tween schools and communities
(4. 04).

- as rather extensive at the end of CMT]

- ment

I can describe some of the factors

h greatest change in percepnon ‘oc-

d in this statement-

]

- I am aware of more than one

perspective on multicultural edu- '

cation (1. {}6)

All changes between perceived, know-
ledge and skills before CMTI and at.
the end were statxstxcally sxgmfxcant
at p <.0l.

The same para.uei between Interp
and Team Leader ratings occurred
with multicultural education as with
organizational theory: (1) Team Lead-

71

{

~ higher than prior to CMTI.

Team
Leaders' self-ratings were always high-

Both rated their knowledge and skills

~er than Interns on comparable items.

for both organizational concepts and -

multicultural education. Interns and

- Team Leaders rated the same state- ‘

ments highest on the post-self-assess-
and the greatest perceived
change occurred in the same item.

| PARTICIPANT ACHIEVEMENT

One of the major purposes for CMTI
was to teach Interns and Team Leaders
certain concepts related to organiza-

tional theoty. In the previous part of -

this section, partxmpant perception of
their change in knowledge andskills
was analyzed. In this part their
achievement, as measured by pre- and
post-tests on the content and applica-

‘ tions of organizational concepts, will

be consxdered
N ’ ‘
Seven sub-questions defined the ba-
sic question explored in this part of
the repert These are listed below.

8.0 TO WHAT EXTENT Dm PARTICI-

PANTS ACHIEVE CMTI COGNI-
TIVE OBJECTFIVES RELATED ro

-60- -
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ORGANIZATIONAL CONCEPTS?

8.1 To what extent did Interns
achieve CMTI cognitive ob-
jectives related to organiza-
tional concepts?

8;2‘ Ta what exterit» did Team

- Leaders achieve CMTI cogni-

- tive objectives related to or-
‘ genizational concepts?

8.3 To what extent did Interns
achieve CMTI application ob-
jectives related to orgamza«-

‘ tmnal cancepts? :

. 8.4 To what extent did Team
Leaders achieve CMTI appli-
cation objectives related to

~ arganizational concepts? -

8.5 After interacting with the
film, "Up The Down Stair-
| - case", to what extent did
.  Interns recognize organiza-
* tional concepts'?
" | !

8.6- After: - mtemctmg with- the -~

film, "Up The Down Stair-

case"\ to what extent did

Team 'Leaders recognize or-
‘ gamzational concepts?

\
AN

8.7 What dszerences in achieve—
ment occurred between In-
terns and Team Leaders?

Two achievement tests were admin-
istered to participants. A 46-item test
was administered prior to and again at
the end of the second week of CMTI to
test for change in achievement. It was
composed of two interactive sets of

e = el s Do el
P N PR R

sub-scales. The first set of sub-scales
assessed knowledge of each of the 11l
organizational concepts. Four ques-

tions were included in the test on each

concept except for power, authority
and influence which had six questions.

‘The two additional questions were re- -

commended by the instructipnal coor-

- dinator to reflect the additional em-
'phasxs projected for that sub—scale

prior. to CMTI.

s

The second set of sub-scales tapped

achievement on the basic concept and

_on application of that concept. Twen-
ty-two questions were posed on the.

conceptual sub-scale and 24 on the
application sub-scale. The two addi-

tional questions were in the _power,

authority and influence area.

¢

The second test of achievement was

‘designed to assess the extent to which
participants could recognize organiza-

tional concepts in a filmed sequence.
The movie.Up The Down Staircase w
shown to participants, then a 36-ite
test was administered. Six gquestions

were- related to power, authority and

influence while three questions were

selected for each of the other ten

organizational areas.

The first achievement test was ad-
ministered prior to CMTI and again at

~the end of the second week of CMTIL

The second achievement test was ad-
ministered at the end of the second

- week only. The decision was made to

-61-

administer post-tests-at this time be-
cause the major cognitive input on

‘organizations would have been com-

pleted. The CMTI design called for
major emphasis on organizational con-

~I
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cepts during Week Two, with back-

home plans the focus of Week Three.

pre-test, Interns tended to do some-

what better on ‘application questions,

An examination of the results of ob~
servations . (questions 6.0) - confirms .

that little instruction/interaction oc-
curred during the Third Week related
to organizational concepts. Descnp—
tion of these tests are included in

Chapter One while the fests are found

in the Appendix A-3, 5and 7. -

Intern achievement on these two

tests is  summarized in Table 16.
These are described in two ways: (1)
means on each sub-scale and on the
total tests, and (2) percentage of
correct responses when compared with
total possible.
tion provides a standardized form for
examining .the sub-scales with varying
numbers of questions. For example,
the mean for the power, authority, and
influence sub-scale on the pre-test is
2.29 out of six questions (38 percent)
while the decision~-making mean was
72.31 on the pre-test out of four ques-
tions, or 58 percent.

The gl%a‘i‘est? percentage of corréct

responses by Interns on the post-test
was in communication (92 percent)

The second presenta-

but this difference was_ erased on the

post-test. The gains between pre-test

and post-test on both sub-scales (4.14)

‘and 4.76) were significant at p < .01, ~

23.51 of 46 questions on the pre-test -

Overall, Interns achieved a mean of

and 32.40 of 46 gquestions on the post-

test, a gain of 3.89 wmch was sxgmfx-.

cantatp< 01,

The secend‘ mstmment was related

to the film, -Up The Down_ Staircase.

After viewing the iim, participants

~ were asked to apply their knowledge of

- role set (75 percent), informal struc-

“cent).

orgamzatxonai concepts to the situa-

tions in the film. The greatest percen- '

tage of correct responses was in com-
munication (78- percent), followed by

ture (72 percent), conflict (72 per-

- 23.32 (of a possible 36) represented 65
- percent correct respo‘nses.

).

. rized in Table 17.

which also was the highest on the pre-.

test (80 percent). The change was not
significant.  Statistically significant
gains were made on seven of thell
sub-scales, with three at the p < .0!
confidence level--power, authority and
influence; slippage; and temporary Sys-
tems. Least changes occurred in the
conflict sub-scale.

When analyzed by conceptuaﬁ VS,
application questions, there was no
difference on the post-test. On the

On the post-test, Teant Leaders. an-

swered 95 perc;fnt of the questions on

- communjcation

considerably higher

‘than the second highest (80 percent).

On the pre-test, communication was

also the highest sub—scaie (3.37 or 84

percent)

Statistically significant gains were
made on six of the 11 sub-scales, with

. greatest gains made on the power,

-62-%

authority and influence sub-scale, the
slippage sub-scale, and the temporary

N
. €

AY

Overall their mean score of

iy

Theeaduevement of Team Leaders L
on the two cognitive tests is summa-
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R Table 16 | " A
> INTERN ACHI?&EMENT O\RCMT&COGNITWE OBJECTIVES
/ - Achievement Test ' Aﬁpiicatian o
i —— , _ from Filmed 3
' Pre-Test Post-Test Mean Episode SRR
- Mean Percent 'Mean Percent Change Mean Percent
" : x . : - ‘\:
- Power, Aixthcrity, < ‘ . . : y :A
. P nience %9 38 w12 68 LeIx 372 &2 T
Decisio}qf-MaRing L2318 270 68 .39 1720 57
Communication 319 80  3.66 92 47 234 \ e ,
- Slippage 186 47 308 77 L22+x . 200 & -
RoleSet . . 229 57 299 75 0% 224 75 -
S , S (S . .
Formal Structure  1.57 39 2.38 60 8i% 1.87 62
Informal Structure 235 59 300 75 . .66% 217 72 \ ;
Temporary Systems ~ 1.05 26, 237 59 L32ex L1940
Conflict | 2.84 71 285 71 .01 215 . 72
Norms 165 &1 258 58 0% 199 66 .
Motivation/Seff- o L
ot 211 53 266 67 55 193 e
Conceptual Sub-scale 11.49 48 1563  71° Gl
. o ‘ 1 “
Application Sub-scale 12,01 35 16.77 - 70 4.76%* .
TOTAL 23.51 . 51 3240 70 8.89%* 23,32 65
*  Significant at p < .05 o
** Sjgnificant at p <.0!
J ¢
§ “}’ y
" -63- .




* P S " Table 17 | |
:  TEAM LEADER ACHIEVEMENT OF CMTI COGNITIVE OBJECTIVES
B N e
fi - . S R . I
: 3 : . - Achievement Test = - Applicgtion
- Sub-scales ) ——— - —_— From Filmed
' Pre-Test Post-Test ‘Mean - Episode
Mean Percent - Mean Percent Change Mean Percent
Power; Authority, . | - N ' . .
ver Aut 232 38 39 66 Lee 32] 3
Decision-Making 225 56 261 53 . -13 187 - 62
Communication ~ ~ 3.37 8 379 95 42 237 79
Slippage L8145 ° 3.08 770 L 192 ek
_RoleSet 240 60 33, 78 .3 219 73
Formal Structure 142 36 248 62 i.OS_?; 200 &
Informal Structure ~ 2.87 72 321 80 34 . 212 71
Temporary Systems 115 29 246 62 . L3iex 156 - 52
Conflict L, 285 71 273 68 -1z 233 78
Norms 125 31 242 el L17% 190 63
Motivation/Sel- 223 .56 2.58 - 65 35 2,00, 67
nterest . . . . , _
- Conceptual Sub-scale 11.75 49 15.71 71 3.96%%
- - Application Sub-scale 12.17 55 16.73 70 4.56%*
~. S ' N '
o  TOTAL 23.92 52\ 3244 71 . 8.52%% 2351 65
%. Significant at p <.05 ;o . .
#* Significant at p < .0l : ‘
) ) " s
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systems sub-scale.

In addition to the 1l organizational

" on the post-test.

concepts sub-scales, the achievement’

test ‘inciluded a conceptual sub-scale
and an application sub-scale. On the
post-test, Team Leaders achieved
comparably on each of these two sub-
scales -- 71 and 70 percent. The gains
over the pre-test (3.96 and 4.56) were
stanstxcaﬂy significant at p <.0l.

Team Leaders scored 32.44 overall
on the post-test, a gain of 8.51 over
~ the pre-test mean. This gain was

significant at p <.0l.

Achievement on the second instru-
ment is also reported in Table I7.
Team Leaders made the highest sub-
scale mean score on communication
(79 percent), followed by conflict (78
percent), role set (73 percent), and
informal structure (71 percent). Their
. total achievement of 23.51 represent-
ed 65 percent correct responses.

In summary, both Interns and Team
Leaders made significant gains in

achievement during  CMTI. Greatest

gains were made on the power, autho-

rity, and influence sub-scale, the tem-
porary systems sub-scale, and the slip-
page sub-scale. Least change otcurred
in' the conilict sub-scale.
made their highest sub-scale scores on
communication.

When achievement was analyzed by
the conceptual and application sub-
scale, there was no difference between
the two. Overall, participants answer-
.ed about 51 percent of questions cor-
rectly on the pre-test and 70 perdent

Participants
0.0

-65-

When asked to apply their knowledge
to a filmed episode, participants an-
swered about 65 percent of the ques-
tions correctly. Highest sub-scale
scores were in the communications

‘sub-scale, the role set sub-scale, the

informal structure sub-scale, and the
conflict sub-scale. - ,

-One of the more mterestmg f.actors
revealed-in analyzing the scores of the

Interns and Team Leaders is the fact

that as a group, they began at dmost
the same level, improved almost ex-
actly the same amount and recorded
almost identical scores on the applica-

tion tests. Since the groups represent-

ed .diverse backgrounds and ages, it

would not have been assumed that test -

results would have been so similar.
Also, the two groups were separated
for the first week. The macro design

which called for a major emphasis on

the study of organizational concepts
during the second week appears to

have had the desired effect. One also

can conclude that the Interns and
Team Leaders perception of achieve-
ment gain was consistent with their
actual gain. :

PARTICIPANT KNOWLEDGE ABOUT

OTHER ETHNIC GROUPS

WHAT THINGS WERE MOST OF-
TEN NAMED BY PARTICIPANTS
AS BEING LEARNED DURING
CMTI ABOUT OTHER ETHNIC
GROUPS AND/OR EDUCATION IN
A MULTICULTURAL SOCIETY?

Although cognitive knowledge gain

4

o



(it multicultural education was oot
a specific objective of the Corps Mem-

- ber Training l‘nstxtute, multicultural
. education was a major emphasis of the

Institute. In order to find out what the -

. participants learned in this area, they

were asked on the post-test to respcmd
to the following question:

.List no ‘more than five _specific
things you learned about other

- ethnic groups and/or education in
a multicultura‘l society »

A total of 238 Interns and Team
Leaders responded to this question; 19’
left it blank. The 725 comments which

were made were classified under 46

.headings (two mentions' rated a head-

ing). Table 18 shows the tabulation of
items receiving more than ten .men-
tions. Below is.an alphabetical listing
of all 46 headings:

1. Acceplance
2. Appearance
3. Attitudes
4. Background
5. Behavior
6. Bi-Lingual ' :
7..Books (detecting stereotypes
. ) \ .
&.- Communication :
9. Cooperation
10, Culture
11. Customs

12,
13.
14.
| I5.
| 16.
17.
18,
- 18.
20.
21.
22,
23,
24,
25.
26.
27,
28.

. 294

30.
32,

33Q
.34.
- 35.
© 36.
37.

- 38.
39.
40.
41.
42,
43.

44.

45.
46.

People

v e e e
3
e

.g;_ R
Dance . . - -
szferences/Szmxlamies ‘
Discrimination -
Education '

Ethnicity (General mentmn)
Expectations
Expressian
Feelings
Food
Friendship
Guilt

Ideas
Identity/Melting Pot
Individualism '
Interaction

Language

Lifestyles ,

Little or Nothing

Love =

Mingrities ‘
Muitzczdmral/MuItzculmral
Ed. . -

Music
Norms/NormsValqes ,
Organization ok
Other Groups ‘

e .

A

Race/Ethnicity (Spec:fzc)
Racism/Institutional Racism
Relationships

Religion /
Self-Concept

Sharing

Stereotyping

Values
Women/Feminism/Sexism

An explandtmn of how the data were organized appears on page 7 1.

!
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Table 18

D e

TABULATION (MORE THAN 10 MENTIONS)

sl

TR, R i ]

- : . » R
<

. §

TOPIC @ = SUBTOPIC ADDITIONAL BREAKDOWN
NO. OF MENTIONS |# NO. OF MENTIONS - B ‘NO. OF MENTIONS
. Race-Ethnicity ‘171 Natwe—Amemcan/ “‘ Native-American 14
. Indian - {(general)
indian . 11
Degree (gsuffgringly. 5
; pover o |
High suicide | -3
earned from 3
o ' - Marcia
o BIA 3
N | . Reseryation 2
Chicano/Mexican- . : A
American . 33 -Chicano (general) 17
- Chicano, importance 7
. of language .
Clficano/Mexican~ 5
- ‘American
Chicano/White
White : 22 N S
Puerto-Rican/MA/ 20 - , ,\ ' y
Chicano/Spanish  *© - Puerto-Rican 14
+ . '} PR/Chicano/MA 3
- . , ~} Spanish speaking 3
Black @ 184 | |
Asian-Ameritan 15
« 1 Anglo~ 6
. Chinese/Japanese 6
\ Black/White 4 |
. Jewish 3 \_‘
v WASP 2 ‘\
Irish ' ' 1.
Differences/ | \
Similarities 54 Differences 22 :
T ! Similarities 22 |
* _‘ Sim./Diff. 10 a
Language 48 New Terms 25
Language (general) 23
Culture 33 ‘
Multicultural 33 !
Education
Norms 28
Stereotyping 24
Values - 19 .
Books 15
Food 14 )
- Communication 12
- Ethnicity 12
‘ -67-
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The fonowmg listing shows - the

1. Race/Ethnicity (Specific) 171 Relationships

Self-Concept 3
-headings-in the order of the frequency 18. Behavior 2
in which they were. mentxoned. ' - Guilt : 2
. Lifestyles 2

mentions Miporities 2

Music 2

2

2. Differences/Similarities 54

3. Language - 48 A bréakdown of the most frequenﬂy' '
4. Culture: 33 mentioned items into sub-topics (where
Multzcultural/Educatzon 33 applicable), an:f a representatwe sam-
. . 9. Norms 28 pling of responses are given in Table
.\ 6. Stereotyping 24 18 (See page 6 ) '
' 7. Values . 19 -
‘8. Books . ~ 15 "RACE/ETH ICI‘TY,- 171 mentions
9. Food L 140 ' o
10. Communication 12 In this instance, a specific race or
" | Ethnicity (General) , 12 ethnic group was mentioned as the one .
11, Bi-Lingual 10 about which the respondent learned
- - Identity 4 . 10 something new. Wherever possible,
Individualism 10 § further analysis of the sub—topic has
12. Littlé or Nothing 9 7 been mgde. : .
13. Education o 7 | “ - :
_Feelings ' 7 1. Natwe-Amer;can/Mdmn 41 méntmns
14. - Appeararce 6
Attitudes 6 ' a.Native-American (general) 14
Background 6 b. Indian - 11
Love 6 ¢. Degree of suffem@/poverty 5
Women. 6 d. High suicide rate 3 .
15. Acceptance 5 e. Learned from Marcia 3
Organization 5 f.BIA 3
Sharing ) g. Reservation 2
16. Cooperation 4
\ Customs 4 Sampling of responses:
People 4 L
Racism ' 4 @ NA are by nature quiet—unless
- 17. Dance - 3 spoken to
‘Discrimination 3 e NA's cultural norms conflict
Expectations 3 with school norms
Expression 3 ® Indian children do not like to be
Friendship 3 singled out
. Ideas 3 ¢ Indians don't always get drunk
. Interaction 3 e No representation in sze for
) 3 Native American

Religion

PN .
. . | -68- 79
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1 : I
‘f .
2 C‘h:cano/Mexzcan-American - 33 as usually depicted

~ mentions |- ® Diversity among the Spanish- =~ =~ -

‘ ] | . Speaking groups = v 3
d Ch:ccma (general) ‘ . 17 ' ® Puerto-Rican is dszerent from

A b. Chicano, importance of 7 . Chicano and Mexican~-American . LI
| language . ® Puerto-Ricang can speak Eng- I 2
C. Chxcano/Mextcan-Amerzcan 7 . lish .

. d, Chzcuno/wmte - 2 @ Different Puerto—chan songs .
o x g | and dcmces - . oF

Samphng of responses-
5. Blacks - 18 mentzons

@ Chicano openness and self—przde , B oy
o Chicanos are not always poor Sampling of responses: A
@ Chicanes are not as militant as a \ , ,
few yearsago e Blacks are survival orienied
. @ Mexican-American not the same ® Blacks want to be recogmzed as |
s as Chicano | being black :
e Chicanos are of Indian and Mexi- e Black people - here in general
can descent L seem\incredibly dedicated .+ .
: S _ R . ® Black. choose to talk instead of : .
3. White - 22 mentions ~ listeny

\ é All Blacks are not drunks o
Sampling of responses:

- 6. Asmn—Amerzcan/Orzental = 15
e Whites show little ethmc pride mentions Y
‘@ Whites tend to be naive about ‘ :
other minorities: : : Sampling of respons_és:\
@ Whites are born racists . ’ _ . A
e Some Whites are concerned e Asian-Americans prefer this’
about institutional racism o " name (11 mentions) | ‘
e Some Whites have little contact -+ @ Asians are not really yellow ‘
with other groups ® Asidn-Americans seem .to ap-
. . ‘ preciate careful, methodical
4. Puerto-Rican/Mexican-American/ conversation , .
= Chicano/Spanish - 20 mentions | e
- o : 7. Anglo - 6 mentions
‘a. Puerto-Rican (general) 14 ' Iy
b, PR/Chicano/MA o 3 Sampling of responses: :
¢. Spanish speaking 3 ' v
‘ , e I am an Anglo ,
Sampling of responses: | e Anglos are uncomfortable with
N the term racist; it forces them
@ Puerto Ricans are basically to erase the concept

considerate rather than radicals

_69-
S
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8. Chinese/-.f@ariese - § mentions

L
L

Sampling of res;:onses.
e Chinese don't all hqve slanted‘
eyes .
e The differences between  the
fChlnese and the Jqpanese

9. Bichhzte - 4 mentions

10.Jewish - 3 menﬁféns
11. WASP - 2 mentions
12. Irish - 1 mention

RACE/ETHNICITY - Recapitulation

Native~American/Indian 41
Chzcano/Mexzcan—Amerzccm 33
White . 22
Puerto-Rwurv’Mexzccn- 20
American/Chicano/Spanish .
Blacks ' 18
Asmn—Amerzcan/Or;ental 15
Anglo 6
Chinese/Japanese |
Black/White 4
Jewish 3
WASP 2
Irish _ 1
171

DIFFERENCES/SIMILARITIES - 54
» mentions

The references most {requently
made in this category were primarily
of a general nature. Occasionally,
mention was made of cultural, indivi-
dual, or regional similarities or differ-
ences. Some samples follow:

L7
"Q"’w:!& c

-‘*l‘.'.

Responses ‘which focusedon | o
DIFFERENCES. 22

Samples. |
e There are incredible dxfferences
in norms and culthres within our

soclety
e Different styles ef dszerent. ‘

etmzegrw -

Responses which focusedon .
SIMILARITIES:

22,

N

Samples: |
e We all have the same basic '
needs and desires to e.rist in our
society
. They }uwe cemmm bonds

Responses which jocused on
~ SIM./DIFF.:

'10

Samples:

e Likes and d:slikes accordzng to - |

other groups

ks

.LANGUAGE - 48 mentians

Many of the responses in this cte-
gory were made with reference to new
words or to new understandings of
known words.
refer to language in'a general sense.

Responses which 1 mentmn learning
A_IQW TERMS: 25

: Sam ples:

~70-

e The connotation of word Chi~
cano |
e La Raza means The Cause

) /l.eaming black terms

b

o . Q‘:‘ tra

Some statements did

. A7
8 tﬂ ':i’x .
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General reference to -
- LANGU AGE 23

Sampies. | | <
* @ Real problems wzth language

® Regional accents (of speech) ,

~are beautiful -
e Wide use “of Span-glish

CULTURE - 33 mentmn_s
Explanation and sample answers

_regarding this heading appear in
Organization of Data on “his page. -

MULTICULTURAL EDUC'ATION 33

mentions

Sample fequnses-

e Multzcultuml education zs in zts
. early stages intheU.S. -~ .
@ Multicultural“education means a
lot more than teaching about
. other cultures :
@ You can teach any sub]ect and
include multicultural

o A%yltzcultural education can in-
clu

&

'STEREOTYPENG 24 mentzons

Sampie respbnses.

e All stereotypes are not negatwe
- @ Each ethnic group has its stere-
o Otypes : L.

‘e" Stereotypes~do not’ gzve accu-

- rate description -

e To be aware of certain stereo~
types I have and deal with them
positively (z.e., unshaven : Mexi-
-eans) '

. Effects of stereotypmg

| oRGANIzA-mN OFDATA

In order to categorize and tabulate
the more than 700 open—ended respon-
ses which this question geperated, dn.
attempt was made to fit the ‘answegs -
under a number of general headings.
Whenever a response clearly expressed )
a single thought; it was grouped with
others stating a similar thought. For

-examples, -the following were grouped

~ under the broad heading CU LTURE' '

de the study of youth, and

. women and thg aged

e Multigultural educatzon zs not a

panacea .

| B .

NORMS - 28 mentions .

Sample responses: g

-¢-Don't afsume you understand
the norms of a group
® Norms differ within one culture
e A variety of norms are exhzbzt—
" ed during discussions
e The importance of norms in a
.classroom
e Norms are different

e Want to uphald theu' own cul-
ture ;

e Their culture is important to
-each group '

e The zmportance of vammg other
cultures

If ‘the answer was somewhat less
direct the dominant thought was ex-
tracted. Thus still grouped under CUL-
TURE:. :

"~ @ They offer culture and heritage
that is extremely interesting

® Every ethnic group has culture

~ and should not be assimilated

ik
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‘into a dommmt culture

e Keeping 'the cu.lture is not as
 important t6 some

o Cultural, experiences d‘re u

R great resburce ' .

The m\phcatxon is that all‘the above

the value and/or importance of CUL -

.. TURE during CMTI, and their answers

. are tabulated undeér that headmg, and
. ..npwhere else. )

Soime categones were further bro-

, ken down into subg«topxcs. Under, the

. heading DIFFERENCES/SIMSLARITIES

~ three groupings were mades’

responses focused on DIFFERENCES-

.o To respect and accept' dszer-

-’ ences

e Learn*tbout *the dx}’)’erence:;s in
their style of living
L. o szference is O.K.

"-, Others mentioned SIMILARITIES-

2"

« o We share. the, same dreams and
’ fears
o We arg all the same no matter :

S howyoulook at it

"o What is'in me is in athers

respondents learned. something about

f

.
- N

v

Some -

-

cati‘op} _ . e

e Activitieyin'their cammunities
e Observe before concluding -
. @ Inner-city children .learn to
. cook at an early age. ‘
e Some are farmers
e Mongoloid is a negative term to s
Asian-American
o They carry a ”message"
. themselves: ’
- o That all people from Wyoming
aren’t cowboys!. -.

in

~1" .
- and are not inc!t;ded elsewhere.

.« & " S .
#Others were more general in natures
e How we all percewe reality :

‘0 'Iﬁenttfzccxtzon of current role
‘models in certain ethmc gmups
Caring for elders. a
_ '@ Learned from example whut riot

“ * to be like:

' @ Ratiorale. for quota system m
“college wdmissions .

e Apprgciation and love for na-
ture . A
-and “if they appeared only once, a’
concerted effort was made to fit them ..
into other, related- cdtegories. . (The

‘ B % ~statemarits ysed in the above illustra- ) f '
Still others b’mugh_t up the;'DIFFfER- tion are not, include:d m—&he tamla-,‘
ENCES and SIAQLARITIES‘: S ‘ tmn.) ) M
5 - . "
y Scme ‘needs, dszer.;ent aware— T here were many Qﬁe-word answers. .
. "ness . ° *  ° . Wherever possxble, they were grouped. '
i F o We argdszerent-—bqt alike - upder the’ appropriate heading. Some -
oo v S
. . @ Peopie -are different, but even appeared only onces, . o
. . . so, alotalzke." Lo e, .. s
. L ' v ® Beliefs . Ny
o ¥ number of respons . o Conflict N
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¢ Goals -

0 Mispereeptmns
® Priorities

o Sensitivity

# Suicide

e, Traditions =
o Understanding

agg are not menncned elsewhere

Two comments specxfxcany critical
of the multicultural aspect of CMTI
. were made: :

e Very little, since I feel that

- CMTI only scratched the sur-
face as far as dealing with the
multzcultural issue

e Concept of multicultural expe-
rience at CMTI was only Zzpser

vice from up t0p

Several responses were umque and
“included a number of concepts which
could not readily be classified under a
single heading.
their entirety:

e Some cluster leaders should
have some posttive human rela--
tions experiences prior to hav-

..ing job assignments.

e Emergent power group will be-
have similarly to an entrenched
.power group at that point in
time when the group (emergent)
realzzes it has power. :

*e ] “dbn't know if this makes
sens® or not, but it is mry major
concern rtght now..

A

{

They are quoted in

_ @ Stating facts which I have pick-

ed up about other ethnic groups

. will not increase my or anyone
else's sensitivity to peofle who
‘belong to other ethnic groups. I
could “probably list customs
which I have learned about oth-
er ethnic groups; however, I

- hope that I haye learned from
) CMTI experience that [ can best

- learn customs by being Tecep-
tive to individuals as mdwzduals_
from dny culture withqut im-
posing my own culturar norms

s & upon them. ‘

® szferent people have different
outlooks, -based on their entire
background and personality, and
your outlook seems to be that
{ it's- {mportant that I learned
that black peopler have curly
hair and, white people get sun-
burned—I disagree—there's a lot
more involved than that.
not going to list five thmgs I've

learned about any ethnic group,
, because what I feel is important
- "+ is what I've Zeamed about Peo-

ple.

. Multzcultuml educatzon isa way ‘
of life ... . it takes more than
just hringing people from. dif-
ferent ethnic groups fogether -

« . and telling them to pick.a/
room~mate dszerent from

- themselves. I hope CMTI-Tea-
.cher Corps re-evaluates their
MC awareness--why, what were

* your, objectives~-how else could
"they be met? T

X

'm -
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* ¢ In terms of knowledge about
- other ethnic groups, I feel that I
“have provided more Knowledge

, to others about my culture than
others provided 'me (especially
white .ethnic groups). Within

- this framework, I have learned
pmuch about Chicanos, and some
-about rural America.

. @ Awareness of their various cul-
tures and religion and how-they
relate to how they are as hu-
mans. Stereotypes stink!

.. The following réspénses ‘were not

classified elsewhere so that they might

‘be quoted verbatim and reflect some

of the tone and flavor which is neces-

. sarily lost zmthe process of tabulatmn.

'3 Anger'dn& frustration are inevi-
‘table but healthy( '

e Some Will ulways be in the
mmorzty | _
' éo‘!wasbusyleammg about people
: sharing and caring. - I did not
lock at color or race, etc.,
\ except when it presented itself

e The fact that most groups at
CMTI were not really interested
in enjoying theu' mutticultuml_ ~
experaence \

e "Understmdmg enough about
. me and them to become us."

@ Friendship comes in all colors

[
o

Learned all felks aré individuals
and can't speak for a group just

' becausa of their eom/@én‘gfhm-

%

city

Segregated frzendsths are pre-
valent unless there is alterna-
tive structure and direction

All ethnic groups have worth-
while contributions to make ta
dur soétety o oo
I Js

Eash_ has -positive; traits that
can be incorporated--

L v‘ . f . »
That children learr (exhibit)
prejudices of PARENTS 3

It is difficult to cfiange your:

-‘perspective, but it is possible ~

‘ initial friendships.”

o The People involved have to
ww\"%t 5 o

FRIENDSHIP PATTERNS

Y.

Dunng a three—-week institute which
involyed close personal interaction
among participants, friepdships deve-
lop which contribute fo the meaning-
fulness of CMT]. To assess the nature
of these friendship patterns, the fol-

lowing openéend_ed question was asked = ¢
At the end of CMTIL: oo m

Py

" "REriendships often develop during
an institute such gs, CMTI. List
the ‘names (first -name and last
name) of three. persons with whom
‘you would like to continue titese

£
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Data from this question were analyzed
so as to describe CMTI {friendship
patterns. The specific study question
and sub—questmns were as follows:

10.0 WITH WHOM «WOULD PARTICI-
PANTS CHOQSE TO CONTINUE
OR EXTEND FR.IEI\LDSHIPS?

10 41To what extent were ,
sons from the nomjriator's
local project named?

10. 2To what extent were per-
sohs from the nommator’s
. s cluster named‘? _ '
% A ¢
10.3To what extent were pek
sons n various role groups-'
. named?

4

N

\

i
Vo

\f '
'10.4 To what extent were per-

sons from the nominator's
ethnic or racial group
named? |

.’ -

10.5 To whdt extent were per-
_sons of the nommatoﬂs sex
nﬂmed? -

« The question on the Pest-ngrai’n
Assessment related to friendship pat-
terns was completed by 214 partici-
pants. The first sub-question of the

| study asked whether these friendships -
were related to local project affilia-

tion.. Only 34 participants named -

other team members from their local

project (16 percent),

Distribution is
shown in Table 19. '

‘Table 19

| NUMBER AND PERCENT OF PARTICIPANTS CFLOOSING TEAM MEMBERS
‘ FROM THEIR LOCAL PROJECT AS FRIENDS kS

+
¢

.3

+
\

'\ Number Team Members Number Team Membeys ¢  Percentof
. Named By An Individual Making Choice ~ Participants
kTeam Member 15 ' 7
2 Team Members 5. | T
T | 7

3 Team Members

: -75-

~

e



In makmg their friendship choices,
only seven percent named one other

team member from their own project,

two percent of participants named two

~ cent named-all three of their choices
from their local team. = Of possibly
greates{ importance was the large
proportion (84  percent) who did not
name a single person from their pro—

.. other team- members and seven per- ~

-~

~ject.

\ The foﬂewxng table summarizes data.
for role groups, clusters, and general
~instructional and administrative stafi,

and provides summarized data on the
number and percentage of participants

who selected various role groups res-
‘ pondmg to Sub—quesnon 2.

Table 20 _
ROLE GROUP AND CLUSTER FRIENDSHIP SELECTION
PATTERNS
"Number Membegs of ‘ Selected By
Role Groups Named By _ Number of Percent of
~ An Individual ‘ * Participants Participants-
Withxn Cluster h . .
Cluster Leader | 25,: 12
1 Cluster Instructor 31 . 14
' 2 Cluster Instructors ) 4 : 2
1 Team Leader in Cluster 25 o - 12
2 Team Leaders in Cluster 20 |
3 Team Leaders in Cluster 4 _— |
L'Intern in Cluster - 47 22
~ 2'Interns in Cluster - 4 23
3 Interns in Cluster ) 42 ’ 20
= % , :
. &



 Table 20 (continued) . ‘ -
. N . P
Number Members of S Selégted By
Role Groups Named By . +Number of Percent of
‘\ - Anlndividual ' - Participants. -~ Participants

- From Other Clusters

- 1 Cluster Leader/Instructor’ | -2 -l
2 Cluster Leader/Instructors - 0 , 0
| Team Leader o N3 s 16 .
2 Team Leaders | 7 | .3
3 Team Leaders : 2N 2 . | 1
lIntern © - - 57 | 27
? 2Interns * S 24, 11
3In'terns~’ - P | 10 . 5
From Central Staff ,
1.' Content"Sbeciaﬁst - . .0 0
2 Content Spegiglists * Tl 0 :
© -1 Instructional Staff - : 11, | 5
i 2 Instructional Staff . o2 B 1
' : . 1 Administrative Staff : 10 ' 5 B
' © 2 Administrative Staff | 1 0 !
&Y
- 'Twelve percent .chose the Cluster ‘Cluster Leaders or Instructors were
. Leader whilg 16 percent named one of seldom selected from other clusters
- two of -the Cluster Instructors from . (ong percent). Twenty percent of
. within their .cluster.. Twenty-three ~ participants named Team Leaders
‘percent- 1dennf1ed Team Lehders from from other clusters .(compared with
" the cluster ‘while 65 pe:ceng-named  twenty- -three percent from, within the
Interns from thexr cxuster. A + cluster).
B . ‘ - - M
Ve ’ N\
'\:.'.“ : ¥ “ . ; s @
. _ ! . ' &0
Y T . 77-
b4 § f ’ ’ ‘ -
4 ‘ A e .‘ ! . K
- 5 ) &' 88
t L - o

ks
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The Instructional Staff was named 20 so that a comparison may bé made
by six percent of participants while of the numbers of partxcxpants select-
five percent identified members of the ed by ‘other participants.’, ‘These are

Admxmstranve Staﬁ. | summarized by role. group and whether
they were in the same or a dxfferent'

- ”~ : -

- T.able 21 translates data,frém"jrabie' ' cluster. L
- N ¢ ' . “ .," .
L‘ - . ’ L , -‘ . '
-+ - . \Table2 __‘
| NUMBER OF PARTICPANTS SELECTED AS FRIENDS
¥ " CLASS[FIED BY CLUSTER |
L o ‘ | Number Sexected ‘
. | L Same Cluéfeif- .. -In Am_)ther Clusi_;er % Total
L——‘ o ) ‘ 3 B ‘ - SR
Cluster Leader/Instructors 64 5 . 66
Team Leaders 77 Tos5. 132
7 . Interns | 271 135 | 496
: — - — — —
. TOTAL | . 412 ciepg2 o 6Dy
.

WV . Lt R . . : S e
. a . .

22 percent Team Leaders, and li ¥
percent Cluster Leaders-or Instructors.

' More than twice as'many nomina-,
" tions were made of people in the same |
“cluster (412) than from other clusters
.(192). Participants tended to choose
. from within their cluster caused, no
- doubt, by the greater familiarity peo:

. ple had ‘With people in their own

One further analyszs of- data related
to role groups was made. This question
considered the interaction” among In-
terns and Team Leadérs. To respond

L
L4 C

clusters About two-thirds of all per-

sons named were Interns (406 of éSOfi-),‘

K

to it, the number. of .Interns and the .

npm’ber of Team Leaders selected by

. '
. 3

2

"r’.l



Interns and by Team Leaders was

determined. These data are found. in
Table 22. The actual number selected
are found in the "actual" columns

+

while the expected proportion, based
on the number of participants are in

- the "Expected" columns.

*

|

. Table 22

NUMBER OF PARTICIPANTS SELECTED AS FRIENDS
CLASSIFIED BY ROLE GROUP

TOTAL

'Partiéipant _Selected By’
Role | Team Leaders  * 3 Interns : |
L Actual (Expected) Actual  (Expected) Total
’IT\\m Leaders 103, M) 39 (1) 142
Interns 300 (102)" 447 67s) w7
133 436 619

-

“One -hundred three Team Leaders
were selected by other Team Leaders
for continuing friendship. This com-
pared with only 31 expected Team
Leaders who’could have been expected
to be selected when considering their

‘proportion of participants at CMTL

Team Leaders selected only 39 Interns
as friends, while -Interns named as

*Chi-square of 278.2760 with 1 d. {., significant at p < .01. ‘ :

friends 30 Team Leaders and 447

Interns.. .

A Chi—square‘ statistic was computed
by comparing the actual ‘selections
withy expected or antxcxpated numbers

based on the proportion of that group

in CMTL The Chi-square of 278.2760
was significant at p< .0l. Inspection
of Table 22 reveals that Team Leaders

tended to choose Team Leaders and
Interns tended to choose Interns for

friends. j z




| Table2s’ . |
“NUMBER OF PARTICIPANTS SELECTED AS FRIENDS |
. ’ TR CLASSIFIED BY RACE[E_THNICITY T

| \ o o ‘ ‘ Selected By . ]

~ Race/ Anglo ~ Black Hispanic/Chicano ~ Native Asian :
Ethaicity American American . American ' American _ American Total
g . Actual (Expected)‘ Actual (Expected) Actual " (Expected) - Actual  (Expected) Actual (Expectgdf Co
Anglo 19 s 52 p o2& (1) ¢ 2 o 3 G 22
Black s S ‘ / . .

. American_ 82 uz‘_g)‘ vm‘ 72 13 / DN 4 @ 1 ( 225
Hispamd o . s | : ' ’ g
Chicano §7 . {46) 13 (27) 20 &) 2 (i) 2 (1 . 8
‘American f . ) '

.ﬁative - - " -

American I ) 3 {2) 3 (1) ] {0} 0 {0} | 7
American I (H 0 (1 1 () ) () 0 © 2

. ) -

'TOTAL . . 330 193 65 6 6 600

lﬁxpevcted frequencies rounded to nearest integer in table, |
sChi-square = 122.2516 with 16 d. f., significant at p €.01.




The fourth sub—.questxon probed the
ethnic or racial patterns among friend-
ships. The actual number of partici-
pants selected for continuing friend-

ships is shown in Table 23 for each >

racial group identified at CMTI. The
expected number, when corisidering

proportional representation of CMTI .
\: racial groups is included in parenthe— ,

\\ Ses. 3

-‘Anglo Americans selected for
fgjends 199 Anglo Americans, 52 Black
Americans, 28 Asian Americans and 3
Hispanic/Chicano Americans. The ex-
pected proportional representation was
" lower for Anglo Americans and higher
- for all other racidl/ethnic groups. This
same pattern persisted for
" Americans and for Hispanic/Chicano

| 'i'abxe 2%

Americans: members from each group

-chose a.greater proportion of partici-.
.‘pants as friends from their racial/eths

nic group than would have been ex-

pected in proportional representation
- {125 actual - 72 expected for Black

Americans; 20 actual and 9 expected
for Hispanic/Chicano  Americans).

This pattern resulted in Chi-square of

122.2516 “which, with 16 d. {., was
sxgmfxcant atp<.0lL.

A fifth analysié considered whether
the sex of participants was related to |

friendship choices. Table 24 includes

- the actual numbers of friendship choi-

Black™ -

ces by sex and the expected propor-
tional numbers based on. the numbers
of males and females.at CMTL

. - E

!

- NUMBER OF PART]CIPANTS SELECTED AS FRIENDS
- CLASSIFIED BY SEX '

Q

Selected By ¥ o

‘ g &
Sex Male : Female - Total
Actual  (Expected) Actual {Expected)
Male 76 (64) 147 - 159) 223
- Female 105 (117) 301 289 406
TOTAL 181 448 629

*Chi-square of 4.8847 with 1 d. {., significant at p <.05.



Males named a greater number of

- males (76) than would have been ex-

pected through proportional allocation .
(64), while females selected more fe-
males (301) than would have been
expected' (289).  This pattern resulted
in a Chi-square of 4.8847 which ‘was
statistically sxgmfxca.nt at p <.05.

In summary, the persons named by
participants tended to be from the-
same role group, sex, cluster, "and
racial group. They were not from the

same project.

PROFESSIONAL RELATIONS

CMTI was ‘concerned primarily with
increasing participant competence.
During the Institute many opportuni-
ties were afforded them to interact on
professional problems. One outcome

~of these interactions was probed

through study questxon eleven.

11. OWITH WHOM WOULD ‘PARTICI-
-PANTS CHOOSE TO WORK IN
SOLVING AN EDUCATIONAL
PROBLEM?

11.1To what exte}tt were per-
sons from the nominator's
local project named?

*

11.2To what extent were per
sons from the nominator's
cluster named?

11.3To what extent were per-
sons in various role groups
named?

11.4To what extent were per-
sons from the nominator's

e

e

LN o . [ w

ethnic or ‘racial group , :
named‘? o : S

11.5To what extent were per-
sons of the nommntor's 8ex
named? : .

To provxde data - related A8 this
- question and its sub-questxons, the
following sxmulauon was included on
the post-test.

Assume thct you have dbeen se-
lected as the chairperson of a task
force which has been given the

. assignment of solving an educa-

. tional problem. From the partici- . -
pants at CMTI, list the names of
three persons whom you would ask ;
to sétve on this task force. ; ' e

Two hundred twenty-one persons re- "
sponded to this situation. Their re-
sponses were analyzed by local team
membership, cluster, se¥; and racial
group, and are reported in thxs section.

The hrs?.,anaiysxs compared the

rumber’ and - percentage of selections
- from the same local pro;ect. These
are found in Table 25. '

When asked to name three people,
21 percent of participants named one
person from their local" project, one
percent named two people, and four

‘percent named all three people from

their local project.. Twenty-six per-
cent of participants made at [east one
selection from within their local pro-
ject team; but 74 percent made all of

- their selections from outside their

local Teacher Corps team. g
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- Table 25 -

. e Y .
NUMBER AND PERCENT OF PARTICIPANTS CHOGSING
TEAM MEMBERS FROM THEIR LOCAL PROJECT TO. SOLVE

5w
N N

o \

AN EDUCATIONAL PROBLEM

L\ |
Number Team i Number Percent
Members Named Team Members of
By An Individual Making Cheice Participants
1 Team Member 46 2 :
- ’ . ‘ y :
2- Team Members 3 1
3 Team Members 8 Ty ‘

/

The pattérns of participant selection

within and across clusters and for
various CMTI role groups are included

‘in Table 26. '

T

Fifty percent of Team Leaders and
Interns named their Cluster Leader as
one of the -three persons_hey would
include in their problem-solving task
force.
or two Instructors form their cluster
while only seven percent named Team
Leaders and 27 percent identified In-
terns in their cluster.

Forty-nine percent named one

Few persons from other clusters
were identified. Eight percent named
an Instructor or Leader from another
cluster, four percent named one Team
Leader and four percent named one
Intern from outside their cluster.

The: Central Staff was identified
more - often. Thirty-nine percent
named one or two content specialists,
16 percent identified members of the
Instructional Staff and four percent

identified a member of the Admxms-

" trative Staff.

) .



\Table 26

ROLE GROUP AND CLUSTER PROBLEM somNG
: | SELECTIONS PATTERNS .

4

| SN

S

— e -
o o _ SelectedBy
Role Groups Named By " Number of . Percent of
An Individual R - Participants Participants
Within Cluster i-’
- Cluster Leader T . 110 ' 30
- \ I Cluster Instructor ~ -~ - 71 : ©-32
‘ ., 2 Gluster Instructors : 38 ‘ ‘ 17
I Team Leader in Cluster v 14 - .6
.2 Team Leaders in Cluster -3 - ' 1
.1 Intern in Cluster =~ 29 : 13
Zlnterns in Cluster : 26 . 11
3 Intems in Cluster , 6 -3
/ h : ' |
/ From QOther Clusters , :
4 R Cluster Leader/Instructor _ BV B '8
1 Team Leader J— : 9 4
2 Team Leaders 1 ‘ ~ 0
.3 Team Leaders 1 0
{ Intern 8 4
2 Interns 1 0
RN v ' . ) - = ‘ T -
From Central Staff’ ‘
I Content Speciahst o ' 50 23
2 Content Speciadists | 36 16
‘1 Instructiqnal Staff 26 ; 12
- 2 Instructional Staff . : 9 o 4.
1 Administrative Staff ) ' 9 4 .
2 Administrative Staff i 1 0
* ‘ !
e v
- : -84~ y

95

- )

%



The data were. analyzed further to

assess the extent to which Team Lead-

- ers named other Team Leader

>

s

or
Interns and the extent.to which In
specified Team Leaders or Intems.
These data are found in T able 27. The

Table 27 °

-

rns -

actual number of persons identified

from each role group are compared
with the .expected number (shown in

parentheses) based on the preportxon |

of that group-at CMTL

. e ..

#’m“:\i@

NUMBER OF PARTICIPANTS SELECTED TO SOLVE AN EDUCA‘E‘IONAL

PROBLEM BY ROLE GROUP

~

~

X

e .

K-

Participant 4 —— 4 tSelected By - L
Rele -Actuerleam L(eEa:;;ted)é ActueJ “Inte}%?cpezted) ;k‘l‘otal
Tearﬁ Leaders | 2.1#’ 9) '31 | .(#‘6) } ‘ 55
Interns 4 11 '(26)~ o149 ' (1~3r‘+)~ . 160,
,,' 'I‘OTAL 35 Ciso s

L

' Chz-gtLuare of 44)2242 ‘with .L d. f., sxgmf:cant at p <.0lL

Twenty-four Team Leaders were se-
lected by other Team Leaders to work

on @ task forge {proportionally only

nine would have been expected) while.
3] Team Leaders were identified by

. Interns. Eleven Interns were chosen by

Team Leaders while 149 Interns were
selected” by other Interns (with 134

- anticipated on the basis of propor-

tional representation).. T
tended to choose Team Leaders; In-
terns to choose Interns. This finding

¥

- tional problems.
data by race on the actual number of
. choices

Team Leaders based on the proportion of participants .

_85-

{
]

was significant at p<.0L.

The four{h sub-question was con-

cerned with the extent to which parti-
cipants selected members of their
race/ethnic gfoup to work on edica-
Table 28 includes

and the expected number

of that racial group-at CMTL.

-
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‘ S ..+ Table2s ‘ L
NUMBER OF PAR‘I'JCLPANTS SELECTED '1'0 SOLVE AN EDUCATIONAL
) ' - PROBLEM CLASSIFIED BY‘ RACE/ ETHNICIT Y o
~. ‘ ' Sdect;élsl ' <. . ~_ ‘.
Race/ Anglo - ‘Black ! Hispanic/Chicano . -, . 'Native-’ Asian \
Ametican L American _( : Americm - American American '

Ethhicity

Actual (E&pec&edJ Acmd (Expacud.) Actual {Expected) Aqtus! {Expecmﬂ Actuu (Expected)‘

M&]g: .
) American

Hispanic/ C
Chicano - 20
American

Native* o 2
Amcncm -

o

-~

42)°

(29

(z;'

Rt

.0 ’ (qi

Y

A;‘" w 0 "W, e’ @ .o _ @ o, @ 2
TOTAL 146 85 35 . '3 .2 - 72
Chi—;qwen! 29.4832 with 16 d. £., significant at p < .05, | : : Yy
Expected frequencles- romdad to nearest i.nteger in ‘table. - Lo o J
;\g ! L. N . "§ . \

t ¥ . Al ! * i .
N . * . .“
v ) R * i .
. = O ‘ 9 *;} * :
: . "‘ ¢ " ,), ‘ ’ ‘?' ; .

L4 - L
ERL R

- -
.
r~ . T
J. ‘ ‘Mg
. ;
.
-,
o ¢
.
s
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. s

' an unexpected 5).

.
¥

Jv . T o - N ‘
. When ‘Anglo, Americany were asked
“-to name persons with whom to work on .
"an educational problem, they selected

.82 other Anglé Americans. This com-
pared with an expected Irequency of

72. Black Americans tended to select .

Black Americans (44 as compared with-
an. expected 29) and Hispanic/Chicano
" Americans-teiided to.choose Hispanic/

. Chicano Americans (11 compared with
"“This. pattern was
_not evident for Asian or Native Ameri-~
cans where the numbers were sman

The tendency to select members. of
one's own race to work on an educa-

" educational problem.

pL.05 when analyzed usmg the Chu-

E square statistic,

A fifth sub-—questmn ‘was. concemed

- with the sex of persons selected to.
- work on an educational prpblem. Data:-

from this analysis are summarxied in
'Tablezs. C ‘, :

\ )
- When the actuai selections were

) ccmpared with the anticipated propo-
" sition, the sex of participants was not

a factor. .Males were as likely to

chooSe a male or female to workonan . .

tional problem, was significant -at s
' ’ . . - - X
3 ..’ ‘, .d"
| Table 2 '
NUMBER OF PARTICIPANTS SELECTED TO SOLV@AN
- EDUCATIONAL PROBLEM CLASSIFIED BY SEX
.‘f’@' *
- ¥ , - _ ._ o . )
, Selected By R T
Sex L Male f.-‘ . ‘ ’Female . Total
| Actual’  (Expected) Actual {Expected) :
 Male. . 41 () ! 520 6n 93
Female - . ‘37,’)" -(‘#2“) ' .70 v (66) . 108
. P " | ‘ ‘ . - K ‘
TOTAL . 78 123 ’ 201
Chi—sqﬁai‘-e of 2.1070 with I1 d. f., &v,as hét significant, = .’ ., {‘_./
f, | - | 4
.4 t " ‘ ,e
. /,,"
A e
/ !
’ } /"" S
-87- ¢ ? - 3*
: . A’g,"& Jﬁﬁ\#‘& - ‘918 |
*;fo., . Mﬁzéﬁg R o ‘ )
. ’ f[ % o o " . ‘
. 4‘\\%\ N

".‘/’{' e

\»l%



- clusteg: the nommamr “Selections

. factor; while Iew .choices were of

In summary 3 the persons named to - - i“eamegi bat beliefs, val= -
work on an educational problem tended - ues, ideas, rceptims held - 48
" to be Centraf,;GMTI Staff and" Cluster - Aby o‘thers.

Leaders or Jnstructors from the samef : ‘ ' B
"o I have al pays related well,
j,gnfems and Team ;.eaders tended. tog - always ag¢cepted people.as -

zbe from the samé mlg group -and « .. ¢ “individugls. Ihave had prior ~ 46

ethnicity. Sex did not dppear to be a°

. __gzhosen for -CMTI, at .leastd in part,,
, ~‘because it was thought thatjit would

o give partxcxpants a multicul}
7 perience. The major questionf
+/%" + - in this part of the study is:

‘perception of yourself in rel tzon

' describe.” 'The most frequent/re
" ses {from a totdl response of; !

~ persons from ’the same pr?‘;est. .‘ o e S
‘ e No. ve not. changed. - - 38 °
o PERCEP‘HONS 'WITH RE*EPECT TO - 3 o
. -OTHER. ﬁAcrAL OR ETHNIC GROUPS - " # 1.ant. moré qware of my own -
B Y . be efs, values, ideas. Iam : 32

ent was - - . more appreciative of my_"-'

A “}mng/ Iearmng&enwr ony

al ex- ther responses mcluded remarks

M
B
Q
"
n
o.
»

oreed, ” "I am more aware as to the
tt empts beirig made in education to

12,0 IN WHAT '~WAY-s DID PARTICF to find ways in which we could |
L ' ,' better learn gbout ragial and ethnic ' -~ . -

groups different from our own,” "Yes,

RACIAL OR ETHNIE. 4 ouesk :
' CHANGE DURING CMTI‘? \ “r prejudices.
; The responsés by Interns and Team
Leaders are reported in Table 30,

to ‘the fcnowmg questmn- "H Another'indication.of‘thef effect of

during CMTI? in what ways? to the."multicultural experience” pro-
on-* vided by CMTI. To the question "What'
25# out . experiences at CMTI did you find most
| ' rewarding personally?" One -hundred apd
*six partxcxpants ‘indicated that mee;u}g

and interacting with peopie from®

of 'a possible 257) were: . ¢
e

e [ am more sensitive ta, mare B

comfortable with, more ‘un-/

* derstanding of, moredzppre

ciative, of, more able tp i
teract ‘with other peop&

69 rewarding personally. In addmon, 37
.~ participants indicated “acquzrmg mut-

- - ficant personai rewafd

:' / h . N . “

.ez. DA .

Rl if
. . ﬂ

rl

as: "Haven't .changed, just rein- -

I have formeqi more 3tereotypes and "

- the environment on multicultural per- |
~other -racial or ethnic groups k:hang d ceptions was the participant reaction

- verse backgrounds and cultures was/

ticultural awarendss/skills" a- 3 ‘signi- -
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RERT IR , "
- %
$ - .
.- a‘ ,«“ L" . ' .
7 e Table3o / f o ‘
‘ /ngcspnon OF SELF AND ETHNIC GROUPS :
z T S Team
. S . e ! In’tems Leaders Total
- v ; / . <& # . ' « . .
. Tam more /sensmve to, more. com tabie thh, RS o
“more understanding of, mare -appfeciative ci, 55 : 14 &3
| more able to mteract with other le. : .0k ' '
e sgereeple 0
o I lea ed about behefs, vaiues, xdeas, percepg.ions 41 3 7 48
Ea { held/ others. ‘. _ /‘ | LT ‘ v D
/have always related wen, al»mys accepted IR RECIRR S
/ ﬁecple as individuals,” I have had prior multicul-. 36 . - 10 * 46
. / tural exposure, exp;erxence. A /o | ‘
/ ’.;;'-{._‘ / K _-‘ /'/. . . K
No. I have not changed. *'f ) 29 9 38
e -/ & . \
/I am more aware of /my own beliefs, values, ' :
" ideas. I am- ‘more apprecianve of my own 28 & 32
T/ ethmcrty 4 ’ -~
Iam more unco ortabie in my mteractmns wxﬂ; ‘ [; “u g
T O others. ‘, R
/ : My percept' f has changed has changed shghtly. 2 1- 3
N ‘ not. adequateiy prcvxde for multicul- - 2 1 3 .
/ tura.l empha§ts. \ o | : i
.’ X/ \ 1} /. I e formed more pre;uchces. / ' ' 2 ',. . — o2
A, ] perceptléns haven't changed- they have been 2> _ 2
-2 remforced, reccmfxrmed. _ R T
”/ perceptxons haven’t d;\anged on a positive A ) .
N /"// ' ¢ - /".
"1,:/- / }I‘am stxn analyzmg this. - P -t 1 1
: e T / . '
/ I am more aware as to the attempts bemg made e , ,
! “in education to try to.find ways in which we =~ . - 1 1
p 5 ,could better iearn about racial a.nd ethnic group§ . - ' PR
i /i/; . . . #‘ . \
(3L N | , . '
i . . -89- ‘ T
A ) i . )
Ve v : "y
, _ ;a"' ,‘ £ {) { ) )
° ,»3 ’ . \ ; =
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PARTICIPANT ASSESSMENT OF CMT!

Partxcxpant atmudes and acmeve-\/ T CMTI has mcreasacl my kmwledge

‘inent in an institute such as CMTI dre
_facilitated by the way. the institute
functions. To assess participant per-
~ ception of the ways CMT], was organ-.
.-~  ized and managed, the foUowmg study
' questmn was posed. ;

s 13.0 HOW DID PARTICIPANTS As-'
c | SESS THE ORGANIZATION AND "

L R
K ' . .
e.memence )

- v

of other oultures

i;" Actmtzes were interestmg and

well designed

' To each quesuon theyt icould | reSpond.

1 - Strongly Disagree; 2 - Disagree; 3 -

- Neutral; 4 - Agree; or § - Strongly
~Agree. The twenty questions repre-

' SUBSTANCE OF CMTI? sented six subscales: General Assess~ -
, ment, Faculty, Cmtent, Organization,
Twenty quesfxons were posed on the _Instructional Activities and Multicul~ .~
" Post-CMTI Program Assessment to- tap tural Educqtion. . Means for each’sub-
. > participan t assessments of the various .»,scale are found in Table 31, while
~functions in CMTL The questions m— means and standard deviations are :
clude such xtems ass . _included in the Appendix for each of
St | .4he ‘twenty questions., A copy of the
L Generany, C'MTI was a very goad t instrument and scoring is also
L . o inclyded in the Appenidix A=13. ~
L ‘ . " (. '.
| : s
B : u Table 31 r ‘
‘ PARTICIPANT ASSESSMENT OF CMTI
‘ ‘Sub—scale' < ¢ InterrinMean  ‘Team Leader-Mean -
BN - - | A
BRI General Assessment 3.97 3.9
Faculty of CMTI ! 4,08 3.94
ot o , Contentof CMTI 348 32
A Organization of CMT] 3.49 3.46
"4 Instructiopal Activities ¢ . ¢ 3.4] 3.42
% Multicultural Education 3.62 3:51
" . ;‘1‘\‘ ) - " B3
F i | \ | | rd )
"' ~ | -90- .,
. - 1og :
- ' - DAL
4
| v -



kil

" The lowest 'mean assessment wasf-.-‘ g

s’

341 on a five-point scale while the
© individual clusters. The second highest

highest was 4.08, indicating positive
-perceptions of CMTI. Higher ratings

were accorded CMTI in general and: |

the CMTI faculty; however; the differ-"
ences were not sxgmfxcant.

In sumimary, participants -
- CMT], its faculty, content, organiza-
tion, instructional activities and multi-

- cu}tura.t aspects qmte posstively.

. FILMSLACTWITIES} MATERIALS

_ The staff and admxmstrators of.
CMTI provided a resource-rich envi~

. ronment for the participants at CMTL .-

In order to describe the use and-re-

rated

y
-«
+

.'\

the most’ responses (TI) was the Cosby
film on pre;udxce whmh was shown in

;. -total (70} was for the film, Up the
- Down Staircase. . This film was shown

to ali participants at the same time as
part of the data collection process.

‘Clusters then had the option _of using:
_ _the film as a basis for content activi-

ties. When one analyzes the responses.

by clusters, an_interesting fact ap--

pears. Seven clus*ters hadresponses
between one and nine for this film.
The eighth cluster, however, had 2!~
persons list that flim. An hypothesis, -

© for which data does not exist; would be

sponse to thesé materials and activi
“ties, the fouowmg question was posed:

* 14.0WHICH™ FILMS, ACTIVITIES, OR ™

MATERIALS DID PARTICIPANTS
_*REC'OMMEND BE USED AGAIN?"

In the questionnaire given to Interhs '

‘and Team Leaders on the last ddy of

- CMTI, the parnczpaint's were asked to °

list the fxims}? activities, and materials
that they Had .found most useful.

. Table 32 summarizes their responses.
- These answers have been organized by
cluster totals and overall totals.” In
reviewing these comments, it is impor-
‘tant to note that. few:elements of

CMTI were experienced by all partici- -

pants, Clusters made most decisions
about which films, activities, and ma-
terials were used. The relative weight

~was selected by persons from’

“organized by clusters.

that in that one cluster considerable

- emphams was placed on the fﬂm. L.

" The next hxghest total (60) was ngan
fo Cypher in the Snow‘ )

‘The ‘fourth highest nd&hber of re-

v
i

)

sponses (28) was given to the "Love as -

a Behavior Modifier" tape. This item
only four
clusters, one of which had 21 persons

choose this xtem. r

{ The next four hxghest ranked items
were Lament of the Resérvation (25),

Qagux (21), and Narcxrema (20)

The responses on acthtxes are also’
The list of
answers to these .questions included

~ guest speakers, fxeld trxps, matenals,
. and acnvxtxes.

of cluster totals is important to consi- |

der as well as the overajl totadls.

. 20 or more people:’

For ex?mple, the film: that received ”

P

i

Only three items were selected by
the -game BaFa
(83), the game Star Power (38), and the
Jack Gant lecture {23)

K

Bridge on the River Kwai (23), 1 Am

&
K

D

ey



MATE.RIALS/ ACTIVITIES:‘FILMS :
PAR'I’ICIPANTS FOUND MQS’Y USEFUL R

Table 32

iﬁATER'IALS/ R CLUSTER TcS'rALs o .
- ACTIVITIES 1.2 3 4% 5 .6 1 U ALL
) *Muitxcuiturai Matenais 3 1 1 A T ‘12
Community Materials o o | . .1.
Books - o . 1 L 3
 Gant Materials/Lecture 2 4 1 2+ 5 .3 2 23
-Obsérvation/Feedback T o 2 .5
. Santa Barbara o3 o4 2 - 2 b 48
" Force Field HO I U 2 R
Case Studies 12 & 1 & 2 1 2 19
How Cultures-Collide o2 2 | Q |
Commumcatmn Matena.ls 1 1, 2s 2 .6 |
Concepts HO 1 2 11 5
All Materials 4 2 2 3 o4
Other: (See list) "~ | ) R - 1.
Multicultural Entertamment 11 ' ‘1 3 3
At e
' Role Play Actwmes 5 2 5 1 3 L9
Group Interaction ‘ 3 1 SRS S .' | Eﬁ
' -Self-awareness Activities: AR VS 13
Simulation Games Lo 3 1 2 7
Commu‘m"cation Skills 3 2 I S 7
Stereotype Discussions 2 | o 2
:.{ -92-
’ PO . 1 03 ' ;
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MATERIALS/ |- _ . -  CLUSTER'TOTALS - ' . - . '
ACTIVITIES ¢+ 7 2 3 -4 5 6 .7 8 UTALL

\ R )
\ .

© Community Observation’ & = ... 1 -.1 3

~ Star Po#rer_ . |

| MUONGA T
« BaFaBaFa T3 2005 M0
RoadGame . . | & 1 2 7 o
AlphaBeta -~ n .. 1 T2

N oTNN
[ -
Jon
£+

'Penny Game

3
g . . ) 'y
' - ) h ) ' ! ’ ": ' ! &“.
Parachute T S o S R |
,_ | 7
. Prisoner's D;lemna : . 2 o ‘? 2

‘San Diego Squares N 1 . . 1 o S2 '
Rumor Clinic N 2 | | L I ST

3
l-way/2-way Communication e s 1 ¥ 6
Non-verbal Communication =~ .- o 2 2 )

4
4

"AmUnique" © .. 3 |
: '\‘_:JOHaﬁri‘,Wh‘x_dow T S o )...! 21 ; oo
_ " Other Speakers AU - SH -«- 2 . t )
q SN = o Cry o | L Lo
. \)\11 Activities f o ﬁ. I 'S A 9 '2 o2 ) 2 { ‘:“‘-‘}3\‘ f s .
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ERIC

Aruitoxt provided by Eic:

g Cos:by on’ Pre;udme

*;Refiners Fire

CLUSTER; TOTALS
. i K 5 L 6 Ca

r.,:

Whys&dan“@reates

Bridge on. the vaer Kwa;
Ug The Down«Staxrca.se

I Am Jcaqum

"The szing Tree " "
Cypherm ‘the Snow -,

Lament on the - . _
Rgsexvation O

How“We”st Was Won

5]
O
7

Black Hxstpry
Rock in the Rcad Y
Eye of the Storm.
Chromaphobia .
Holes & Corks l‘ \
Squares 'ﬁ@jdes “ ;
The Wall y o

. — .
I I SR - I
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The foﬂowmg are. examples« gwen by p/artxcxpants wmch did not fall into the .

categories listed in this summary:

ki

FILMS: =
"a. Tapes on.Progressive Relaxation
b.. Films dealing with 'p':;ejudice, cul-

-+ ture and educational concepts.

Films that we saw in Hur cluster
concérning different cultures.

Symbolic films~

e
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MATERIALS.

‘. B ' Leadershipian

_ , ~ ) .t_-"fl . 8
“" G o ‘\ o
Praxse of Dwersr;y was mform-— h Resdurce Cem:er

atxve. R oY ;;,. y

i v . ’ A

2

Magazme cover slides. | vy i,
PR '\ EETE TR ACTIVITI"ES.

Los Compadres. N .. \

' ‘ Songs. . Kns {(

.
T

Vzdeotiapet; of presentatmns.‘

(but with ample time for a dxscus- g;,"' RN
sion)

The overhead pm}ectcr for organ-
xzatxonai materials.

That record thh Natv/ Amentan ) 3
chants, o )

R '

Group dxscus&onﬁ

de

b’

CC
d.

€.

f.

' materials and extent to which
ﬁ racism, sexism is perpetuated. ,

"Book - Cultural Diversity

List of criteria for evaluaung
: | Rock-a-bye baby
CMTI 1977 Models. '

TESOL | i

, : being presented
The "Notebook"

. - : Body language
The study on the community, i.e.,
the Warren & Warren article. ’ . .

2
.
: & -

-96- %

Socmgrams gy

Brown eye, blue eye.

Instruction/activity

-

"Space Dust" activity

Team Leader Handboc»k

ENRITI
. w\Ba)ez, arry'Chgpm N
i Anlsland In Paradise (Puerto R;cg) |

4

John L;pke‘s ramsm toQL

r

«
-

Al ihdividuaﬁzed meﬂmds

~Trip relating to instruction ,
Lectures from those who are rela- ~
ted in some way with a topic
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U T 1
N ACTIVIT!ES. o o
| ) ' k.w” 'i'ﬁ;?m wark g
T - *ﬂ Weoeo o RE mffergntgrmp&
y‘xdeotape S L < - 7 :
e B N VS, Systqmatxc observanan syst
g *Péer teachlng L4 4  presented by garbara Fnday
. ,._( Y ;‘)-: : ,'_‘l‘ 4§ L Cluster S. , \ ., o ‘);}. n =
SO0 e Re-entry plans S '_. ; T '
e Interviews f@r presentaudn on A Marcxa /9311:‘; taik re.‘ her back
o CMTI R ground
R -gﬂ.‘.« "t:“bé"““ ‘/‘ ‘ ~ : ‘ Y (_."_‘ .
NI S Lxstenmg skills . . aeowl st Sunday secxa.lflce Breaker‘ e
‘:;;5:,“{‘\' B f;: Discussion . on - Institutionalized - | . .
Gk ¥ gacism o e v, .Conusxve Behavxor (actxvxty) |
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The case studies which were used in seven-hour instructmnal @gram T he
“all clusters were selected by 19 peo- data collectors ‘recorded data ‘about -
bW ple. o | handouts, books, films, games, a:Q
| : . _ ther A/V matena.l e
The Santa Barbara mat s used ' . .
only.  with the 55 Team Lead&rs garn- ~ - A description of what was observed .
ered 18 responses. appears in Appendix B. Readers should
' be reminded that this chart reflects
' One related question about materi- only one-seventh ofgthe total instruc-
.- alsisalsohelpful in upderstanding CMTI. tional program. ' .
- The answeér to the question,"What ma--
terials were used?” can be answered. Appendix B includes the name of the
partially by analyzing the data collec- item, whether it was program (P) or
tors' observation forms. faculty (F) material, whether there .
- o ) ‘were multiple, (M) or single (S) copies,
"Each cluster was observed three and whether the item was used (U) or
times a day for twenty-minute periods, simply referred to (R). -
a total of one hour each day from the ~ a
: -97- - .
. i ' ' B .
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| _“"'CASE §'rumss BEEREE ' study was directed to participant per-
AEREY . .c:epnon of these case stuches,
‘ Four s:ase studies were mcluded m"‘. | -
o the clrriculum. of CMTI -- Distant }5.0 TO WHAT EXTENT DID THE . , .
: Drum, de-Amerzca, Buena Vista, and" ~ . * PARTICIPARNTS. ASSESS. THE . o
Smoke City. Each wasbased on actual HELPFULNESS OF. THE 'FOUR -k
d ‘Teacher. Corps projetts. Each case CASE SI‘UDIES USED IN CMTI? B
) "7 study Was a composite ‘of several - . ,
, ;pro;ects, but was an accurate repre- On the -_qut«-CM‘i‘I Prqgram Assess_-_. ~
. .+ . sentation of events and " mteracnons' " ment, participants were askeq to as- .
,~- -+ . ‘that .have taken- place -in projécts - . sess each of the four case studies in
FEnE g -,throughout the “United States. These, @ terms of its heipfuiness to theni, The |
Lo ‘cdse’ studies were written ‘especiaily . five possible responses were: I = Not.
S “-for Te@g\er Corps and for CMTL They - >helpful; 2 - Of some help; 3 - - Helpful; . .
represemted a upnique attempt to pro- ., 4 - Very. ‘helpful; and 5 -- $o"helpful - .
- vide, CMTL participants with simula- - - that I will use #-in the )’utw'e. A copy e
5 tions 'which included organizational. of the mstrument is £ound in Append.\x o
‘ ) concepts and problems. i . A. : RO
« to 4 . oo ' ) 4 .
' Another oi the questmns ei '&xe " Mean responsgs of Interns and Team
' R l Leaders are recorded in Table 33.
‘ . . '- | ' ‘ ! -',‘ -1.'
Ty S - Table33 - R
e SR PERCEIVE.D HELPFULNESS OF CASE STUD{ES - “
o ‘ ' M i !.: - = ‘ .
' _ - Interns Team Leaders/\}f'.')' Total .
‘Case Study — ” : — - . ‘ -
Mean _3.D. Mean'  S. D Mean S.D. .
—— - ; 'J‘.."v‘_f.
Distant Deum: ~ 3,17 .97 3.19. _1.02- - 347 - .98
Mid-America 295  1.00.  3.02. 99 2.97 1.00
-~ . Buena Vista 296 . LIl . 3.04  1.06 2.96 110
.. Smoke City 323y LIS 3.29 L1 3247 - 115
D ' g — )
| 98- . . . -
Ipg v q
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‘}: 16.1 What experienices did In~ -

b ]

§oL

Interns ated . Smoke City highe’st

Team Leaders rated these same two
highest. (3.29 and 3.19 respectively).

Team-Leader ratings were slightly but -
. not significantly higher than those ¢f

Interns on each of the ‘case studies.

.None of .the mean ratings approached
" the "very helpful® assessment, Cluster- .
mld-mmt’ 3;00’ ’ L.

%pmstead around t

- PERSONALLY REWAR ING EXPERI{
o ENGCES ENCES o ‘ D

~ In order to ascertam the aspects of
CMTI that the participants found most

rewarding personally, the following

question and sub-questions were inves-

txgated .

16. OWHAT EXPERIENCES DID PAR-

' TICIPANTS NAME AS MOST RE—"_ﬁ ‘

WARDING PERSONALLY?

*"terns name as most re-
, warding persanally?

16.2 What e.nperxences did Team
Leaders name as most re-

warding personally? -

One of the questions asked durmg

then Distant Drum (3.17).

-

final assessment was "What experiences

at CMTI did you find most rewarding .

personuily?” All parncxpants complet-
- ing-forms confpleted t
.7 total of 257 responseg?
- responses contained ‘multiple  refer-

is item for a’
Many of these

ences, and these have been separated
and counted under an appropriate ca-
tegory -in an, overall framework. The

‘same procedure was,_followed for the

questions relating to professional re-
; . ,

- -99-

e Deve?.opmg group process

a
i

wards, what was of most value to the
home project, and pther comments. .

The most frequent responses to the
above guestion (from a total response
of 257) weres. . )

s
I

» Meeting/mtemctmgﬂiving : 166“ |

. with others :
e Meetmﬂntemct% w:th
T new peop!e
‘e ‘Developing skills- in multi- gt
cultuml gwareness - ‘
® Team building o Toar

" e Learning from the teach—‘ -
' ing skills of the cluster .26

mstructars

skzlls -

o Meetmg/mteracting wtth 20 ‘
other Interns . S “

e. Participating " in ciuster | 19 |
games/simulations

° Experienciilg/mtéracting s
with ot}_zers in the cluster

e Developing communica- 12
tion/intterpersonal skills

'@ Participating in the living |,
./learning environment . T

As might be expected from the

. nature of the question-(rewarding per-
- sonally), the most references were to

rr}eetxng and interacting with new peo-
ple.

"y

55 . ¢

“ 23

However, a large number of .



.
<, o . ' ‘ B '& .
R partxc_tpants also indicated cluster ac- cultw'al aﬁ:nraness - |
‘ ;‘ " tivities and - skilled ‘development as S S
most’ rewarding Persgnaﬂy, a testi- . @ Leummg from the teach- N T
- mony perhaps. to the professionalism of " ing skills of the clus;er 22 .
‘thé participants. involved in CMTI - instmgto& f. LTl A
1977, or to the skills of the cluster ' LI
_ staff in motwatmg the partﬁ:xpants. 3 16.2 What qeperiences did Team -« ' ./-- -,
o . Leaderg name as most re- .. ¢ -
L , Tea,m bt.uldmg ranked hjgh thh par- - wardi sonal[y? | , f,‘ Lot
ticipants, indicating perhaps a strong ' < L
‘ home-site focus and awareness of the ~ .. The Team Leaders rated the foﬁew- f . S
reason for &r\g at CM™MTL. mg four areas as" most rewardmgsper f :
- . o sonauy* P . § ;E{;g' ﬁ‘r‘;é“ o :' .
16.1What experzences did Interns - \ S “9 § SR
name as mo$t rewarding per- T e Meetirtg/mtemctmg/lwim ‘g 9.
S sanally? . . . With others : N It
S - PR T T
“The Interns rated the following foor x] Team building e 18 f

areas as most rewardmg personaﬂy. *EM tmg/ ’ " ith
ee interacting W

e Meeting/mteructm/hvmg . new peOple . )
with others from diverse 86 ' | o
backgrwnds - e, Dwelopmg leadership/m—- 1 L

‘ o pervtsmn skills' |, . 4 *.
° Meetmg/mteractmg with 40 ' .
" new people A .complete list of responses, as- i
: o ¥ o reported by Interns and Team Leaders
N Developmg skills in multi- 31 .-  appears in Table 34. ( -t
. . . L . : * )

- e
_ Table 555 | |
WHAT EXPERIENCES AT CMTI DID PARTICIPANTS
S FIND MOST REWARDING PERSONALLY?
o |
. When participants were asked on the ppst-test to list experxences they found
~most rewardmg personally, they listed the fonawmg

- Team - , .
‘Leaders  Interns Total

Meetmg/mteractmg/nving thh others from di- = T | . |
verse backgrounds ) | 20 86 106
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* . . Table34(continued) . - . | “
- ) M , ] . . ‘; . . - ‘.1 .
', . Yo ! A
. , F ) . - ’ . - ; . -
7 ‘. . N ) . . . o A
4 . . . B " T
) e Meeung[mterachng wn:h new peap.[e - BRI /. 40 1/ SR LI R
Developmg skxﬂs in mumcuitural awarenes& ORI .

J

T eaxﬁ‘%mldmg j IR i £ f B /18 « 13, | /‘31 S L 1‘
. ‘ ‘ ) i ‘ ’ ‘ ‘ 4"'.v‘." :“‘" " / '--)‘r' . ‘ ' | ‘ ' " . . -
| Learmng from the teaéhmg skxns af ;the Cluster A S /:/ S W
. Instructars | ' ‘ | & ,.22/ C 26 | | =

v

| L \;. é . , . . ) : ‘." . /"‘ ‘ . L P \i .
Developmg group process skx.Us . } : ’ 3 SR + 23" T Lo

- *‘\ - - . ) - l::.. o ,. ‘.\ . . L P ‘ o ‘,. u-/ ‘
;Mgenng/mtera‘enng with other"lnterns"«. [T S 12 20

Parucxpamngmduster gameS!sxmLQannns /[ L= 19 I8 S

-, ‘..Expenencmg/mteractmg w:th others.in the }:lus- o 3 E 12 - 15
ter . \ /. : o .
'fDeveiopmgvcommumcauon/mter-personal kills ~ g 2 , 10 | 12 ‘ | "

»~
PR |

_Parncxpatmgm the hvmglleammg envxrqzxment, o 4 8 . 12

- Developing leadersmp/supervxsmn skills ©” L ' IR § SR -
| Devgziopmg seif-awaxjeness skills . - SRS S S

| Soclalizing ingeneral o - 10 10

v

. Learning about orgamzatxohaﬁ:oncepts/struc- A 3. - 2 o .

- tures ‘ - )
.Viewingfilms . ¥ | - . 7 7
nghtseemg | s " 1 6. 7
'Seemg the Talent Shew | , : T 5 6 -
S Role playing in Cluster . K . | 1 J 6 -
Interacting with staff/informally ‘4 2 6 |
/ U ' '
. | T \
| .
/ O . -101- R T
3, oy ’
S .
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. ixencmg “the openness of the ‘ten‘xporary e
; ‘sys_ matmosphere. . i o

T “Gettmg away from it all" (feee nme)

. Partxcipanng in fxeld tnps | o /ﬁ
- , Pa.mcxpatmgm cluster acnv;txes m gif.neral

T - /Attenidmg Iecture on commumty ‘..‘_/ A
S Defining role - ‘ "! FE o
o " o Learmng al?out mtﬂtxcultural educaticn v;;:f" ;
o L Learmng‘about the_case stu@es S 1 'A ,
M/i | Attending lectures in ge;xeral | [
‘ ,3:’-‘"",' ‘CMTlasa whole . ’f' - '
| *_,’f Travel . | .
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"/ Workxng on mdgpendent

Learmng about new teichmg techmques o | -

| Partxcxpatmg in \Veek it
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Table 34 {cantinued) i - e g
i ) ',z/
A . - .
. ‘ 4 : o j/ ~ '. :
;/’v * - f.
° % , Team
! . -~
J v ; “ Leaders

i -

<.

. R
v

L .
, -
»

A~

.

- Total "

\‘\ .

Folk dancmg;

-

\ "‘,...‘ /‘l .‘_; ' S '.‘!,' <

?

Learmng to- apply oréam;atmnal conc:epts to - -
,commumty ; ,

-

&

* Negative responses:, ioooe . SR

1 . e

‘ Certain people rewardmg, oﬂﬁr a learmng ,
- experience | | .

s

‘v

‘CMTI wasn't as posmve as I expected - -
‘The End- " f | - _ .
7Re‘adings tod"wordy- ' Y | L

M~C_,commumty was en;oyahle, but "rgward—

ing". ..I don't know.- -
Y ' ‘
- &
~ ’ o -
/
Q’ f‘ ’
@ '

_,o)ects i ;"f S Coal e

us;qr acnvxtxgs WoE T

Developing observatxcn s}uus C ' o '-, ’

i
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PROFESSIQNALLY REWARDING

EXPER!ENCES ~

In order, to ascertain the aspects of
€MTI that the participants found most
* rewarding professionally, the following

. question-and sub-questions were mves—-.‘

ngated.

17.0 WHAT EXPERIENCES DID PAR-

" TICIPANTS NAME AS MOST RE-

B Devetopmg Ieaders}ip/m« -

: W'ARDING PROFESSIQNALLY? .o

17 IWhat experiences dld In-
~ terng name as TGSt "re- -

wardxm prefesszmally? -

. 17.2What experiences did Tehm |
* sLeaders name as most re~
o . wardmg professionelzy? |

4

One of the queetiens asked durmg“

the final assessment was, "What expe-
riences at CMTI did you find most
rewarding m'afessionally?"* K

A total of 255 partlmpants respend—
ed o the- question. Two hundred
+ forty-nine - provided muitiple answers.
In addition,. three indicated they had
- no idea as’yet, and four indidated that
CMTI as a yhole was most rewarding.

These \vere treated in ‘the same man- |

ner as the question on personal re-
wards,
responses being:

N ‘
o Learning about. organiza- -

tional contepts/structures 62

.
2
'

with -the 11 most frequent-.

,“‘. '

e Leummg abwt new. teach--“ 34
mgtechmques :

-

~

: knowiedgf

.cept heads the list, and r&lated skills,

leadegs

' pervmmm AN o
. Developing commmicntion} 32
'r mterpersonql skzlls eSS
K Leammgfromt :iuﬂg- ,{"
. skills of‘ Cluster tmctors 21 |
e Devela;;amg group process,_ : 25
- -Skills N IR
‘¢ Developing multzculturqt- -",“ g
ewarenese/skills | ;‘
S e L aming abeut multicul-'- 16
aleducenon C
'} Develapmg actim plens 14
@ Attending the lecture m - 14
' re-entry (Gant) . ST
" e Interacting with oth‘e{r In-

~ terns out of class | 14

responses is now on the acqmsn:ien of
and skills that would be
useful to' the professional educator.
The instruction. on organizational con-

of group process, com*mumcat@n and

multiculgural awareness appear very
close tg the top. The appearance 6f

p traming in the number three

*The parncipants were also asked if there were any other comments they would
hke to add. These comments are included in Appendlx C.. ‘

Not unexpectedly, the focus of the

e
twml . "
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' %sxtx'on is notable due to the relative-

-

§

€

L

~ aspect of the rogram (52).
" interactions With others still appears
these¢ informal- =~

small number of participants in that
Informal

important; howe\ser,
discussions “dre with- Interns specific-
~ally, and mention 'is mdde of the
. knowledge exchanged abOut ‘their own
and other’ projects.

‘Learning about, = -
multicultural educationsand deveiopmg -
multicultural awareness/skxlis are still . -~
considered important, as is. Iearmng; i

. {from the skills of the Cluster Ihstruc- .

tors. The latter suggests more of a
classroom focus, which is reinforced
by the appearance of a new categpry--

learning .about ' new ¢eaching tech-

- loping re-entry plans.

17.1 th;t e:cperzences did Interns
.name as most rewardug pro-,
fessz ly?

The lntems rated yi:he fcilcwmg four
areas as most rewardmg professxon-
ally:

@ Leammg about argamza— \57
tzonal concepts/strucw%s

~ niques, The back-home focus has now
shifted to the xmportant job' of deve—- '

-t
:

e Learning about new teach- »32
" ing techniques . o

| . Develapmg ccmmumcu—-

tton/mterpersmal skxlls 29

. e Develppm grwp.m‘ocess a3
- SF:iiIsv . : ’ % o

R K’

1? 2What expenences did Teami' ’

Leaders name as Thost re-

mﬁzwrofesswmlly"

The Team Leaders rated the fonnw-
ing four areas as most rewardmg prp-
fessmnauy'?

L

e Developmg Zeadersinp/m—-

‘pervision skills - -
. Develgpmg ‘mt“m plans .
o Learnity about organize- '5‘
' tzonuz cancepts/sw"wes . 4
) Leammg from teaching ~ |

skills of Cluster Instruc- 5
tOJ‘S : '. ~ . '

.y A compiete list of responses ‘as

+

&

* Table 35

reported by Interns and Team Leater$ -

appears in Table 35.
\ -

WHAT EXPERIENCES AT CMTI DID PARTICIPANTS .

! {

When partxcxpants were asked on the post-test to list experiences they found
; most rewarding professionally, they lxsted the following:

'FIND MOST REWARDING PROFESSIONALLY?

{

i -
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" ‘Table 35 (continued) N
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o

tures

IA‘J

. Learmng about new teadung tgchniques
' Develaping ieaders!up/supervxswn skiﬁs
| 'Develppmg cofnmunitamn/mterpersonal skills '

Leammg from: teac}ung skﬂls of Cluster Instruc-

‘tors o : :
. K - /

Developing group process skills ‘_

Develqpmg multicultural awareness/ sklus ‘
Leammg about multicultural educatxon } <L

- Deve.lapmg action plans

. ‘Attending the lecture on re-.entry (Gant) .
‘Interacnon thh other Interns out of: ciass |

e ﬁeveigpmg observation skills . [ .
Attending lecture dn Cgmmuﬁity -

| Team building

Pértic}pating in ins}rﬁctiori invgeneral
-"Lea_xrnmg to apply organizational concepts to
. commumty/schooi/ciassroom :

Leammg about argamzanonal concepts/struc— -

-Devéioping self-awareness skills RN |

L
Team .-
Leaders - Interns

R 57
"2 32
33 .
3 29
| 23
3 - 15
1 15
6 .8
3 11
4 9
- 13
- 16
1 10
3 %
i 8

62
S

33

32
.27
25
18

16

RESUE
a3
U
13
13
12

11

11

s

i

L1 ]
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} Attendmg lectures in general

Table 35 (continued) .-~ - %

"y A : :
. ‘ s N
@ . - : .
‘< S TN .
: T * e
Vs .
L N s .
. P all )
o ¥ P L] . N ¥
. i . .
.- . f .
_ }&\ ' - . 5 N
W R o o
. A ' uy
x

> Lt . " ". .““ :' : %r‘
e\ymg ﬁIms o )

Auendmg lectuf’es on mulucuitural educanon

}_earmng to apply ergamzauanai ccncepts te the
community

Defmmg role ot
Experxencu@mteractmg thh others in the clus- -
‘t&r ) «

' Interactmg thh the stéif mformail/

A

Interactmg with othérs in general

Partn:lpatmg in cluster games mmulatmns

Role—piayingm c:iuster - R .

f

"
Learmng to appiy the orgamzanonai concepts to
the classrocm

I A

Attending preseritatian on Native Americans
_Working on independent projects

Learmng to appiy orgamzanonal concepts to ghe
school

Participating in cluster activities in general

{

In_teracting' with others from diverse backgrounds

CMTI as a'whole
£

. . -‘ E “‘-tjr‘
o s -
‘Tedm
Leaders Interns  Total
- 8 8
2 3 8
o1 7 8
¢ , ‘. , ¥
- * “ ‘ * ¢ 3 ? | :
o 3 e‘ * # 7 ’
.'&j 6 7
1 s 6
. - 6 6 . )
2 4 6
T 4 5
- 5 5
i 4 5
- 4 4
- Al\“. 4
- T4 4
- 4 4



Attending lecture on classroom
| Attendihg 1ectg1ré. on school

et ; .§
, g
b Vo e o
- ¢ . J’F‘ R
LN
- S
. T h
« F y P
PN
et ‘
N L]
R . e

" 'Participating in misc. ¢luster acnvmes/exermses

Recemmg mssceﬂaneous handouts

# ‘

*

Partxczpatmg m \Veek 1 duster actxvxtxes

L4

Negatxve reSponses.

1 progressed very htﬂe

" Academically not c\:ven#helmed, experxen-

tially, a lot

Not enough time to read case studies

N

Leadershxp trammg shcpuld be more specific

Nothing - no appiicatioﬁ to classroom

.

B

% . - :
(l)
o0 ' : . &
. . ;‘/" - (. )
v
| 3
Team . 4
Leaders. Interns Total - OPS
- | . _: .~ | 5%:
- 53 3
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- 3 3
- "3 3 .
- 1 1
| - 1
)
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- I. 1 -'
[ ]
3 .
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LOCAL PROJ ECT ROLES

‘In order to gauge the possxbie im-

following question and Sub-questmns
were investigated: - . .

18.0 WHAT EXPERIENCES DID PAR-

TICIPANTS. NAME AS MOST
HELPFUL IN THEIB' LOCAL »

PRO?ECT ROLES" |

¢ 18. What expenences did In-
terns identify?

18.2 What exgerignces did Team
Leaders ide.ntify?~

18.3In what ways did they dif-
fer?

N

postetest, "What experiences from
CMTI are likely to be of the most help
‘to you in your role as an Intern or.
Team Leader when you return to your
local project‘?“ ‘

- Of the 257 participants completing
forms, five left the item blank and
three indicated they did not know. Of
the remaining 249, four thought CMTI
« d¢ a-whole would be helpful, whereas,
one thought fniothing would be “helpful.
-Qpe participant response

position and reactions to being a learrn-

 er, forced to submit to some methods

and rules which I didn't care for." The

- remaining positive responses indicated

~in many cases multiple selections, as

was the case with the preceding ques-

tions on rewards. These haye been
split and tabulated in the same man-

. h -109-

The particigants were asked on the -

‘indicated,
learning, but of a negative variety, "My

" pact of CMTI on the local projects, the -

¢ uwareness/skills.

P -,

" ner, with the ten most frequent Fe-

sponses bemg'

@ Developing group process -53

-

) OTeamqmdmg . 53

e<Learning about, organi3&’ 53

. ticncl concepts{strucmres ,.
Devetoping communica- 46
" tion/interperspnal siczus : ;
Q\-Developing Ieadersfup/‘&t- ' 29
. pervision skills ‘ ﬁ
& Action plann%ng o | 26
@ Defining role ~ a1
~ @ Developing obsermt:ona! . is
- skills L

@ Learning how to epply or~

ganizational concepts to 15 -

‘the community

] Developing multicultw'al BT
<
The shift of focus to the ~home
project is clearly indicated. The parti-
cipants' perteption of the skills gamed

and-the knowledge acquired would im» -

ply .that they were weu~equ1pped 1o
enter the home project. :

18.1 What experiences did Interns -

identzfy?

The Interns identified the foliowing
four experiences as most helpful in

* their lacal project roles:

k| >

G W .



® Lednung about organiza- 45 ' o Teamtmldmg : - 12

. tianal comepﬂsﬁucwes :
Y | o . Deve!opmg group mcess 1L
' : . Developuwg group process - .5 ‘skills -
" - | . . P Leumi‘hg ubout organiza- P
. e Team bu.ildim * 41) tional concepts/su'ncmres 8

K3 Develapm‘.gommunmu- a0 - 18.3In what wyédidthey dszar?
t:WinterpersmaI skzlls . . \ L
_ Only one item differed in each list. .
18.2What experiences did Team . The major reason would appear to be
- Leaders identify? . - the. overwhelmiog 'support the .Team
. Leaders gave to "developing leadership/
The Team Leaders 1dennf1ed the : sxperviswn skills, the focus of the spe-

following four experiences as 'most . cial” program they alofe experienced-. .

R helpful-.in tﬁeir local project roles . : durmg the first week of CMTL T
| " ° Develapmg leadex:shrp/m- , 29; : A cémplefe set of responses as’
- pervision skills - A reported by Interns and Team Leaders L
o ¢ ‘ C | ‘ appears in T abie 36. o
4 . X -" . , . s, . L * - X ) P
~ Table 36 - :

[N ) o : -

- WHAT E XP IENCES AT CMTI DID PARﬂéIPANTS
P .~ FIND MQST H L WHE.N RETURNING TO HOME PROJECT?

i}

#

When participants ‘were asked on the pcst—test 1o hst experxences they found
most helpful jn their role when ‘thgy return to theu' local prmect, they listed the
foiiowmg. . | o o a
‘Team‘ - : -
Leaders Interns - Total

| Developing group process skills | r I 42 53

Team building B . 2w 53
y . | 7
. . Learmng about. orgamzatmnal Canepts/struc- « g 45 53
-tures . , \ ( | |
-110-
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+ - . ‘ - . . . ) .
L, , ‘ . .o "- o s
Developmg action plans e L e 20 - o260 e

CDefiningrole. 3L T L

| Developmg observatmnal skxils

. Learning how to apply nrgamzananal concepts o, 5 g ) m 5 .
the community R C SR e S P
Developmg mumcultural aware(:ess/skxus R - | | | 5 15. w,o
Developmg outreach slulls on ) \ e S TERIENEEE T 12 '
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Learmng about new teachmg techmques ) | SN

9
Interactmg wxfn athersmgeneral \ ,&- __ 1 - ‘9' " IQ BT
e -
8

Participating in d,usteg*xactxvmes ;n general 3.

A-ttending lectures. on community e - 8. .
Attendmg iectureon re-entry (Gant) - N | B -8 (
Learnmg about multicultural educatxon N, 1 8 ,

In‘teracnng thh others from dxverse backgrounds

4
o N .
oo

Developmg self—awareness/stulis ' vu~ : = A A f———‘
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" . Table 36 "(conﬁnq'eé‘l)

Learnmg from teachmg skﬂis of Ciuster Instruc-
v tors

.
s .

| Learning- to 'apply' arganizationa_l c"oncepts to'the
- Receii'ing'migcéngneous ﬁgndoutg | :.
Learning a.bo&ﬁ Teacher Corp.; .
CMTf a‘s‘a whole | o

o . the dassroom :
2 ‘T . o Parucxpatmg in Wee}'c I clus’ter activities -
| - Role—playmg in cluster )
o Learning about re-entry .
Pamczpatmg in Week III piamung
. Interactmg with. other Interns
Socxahz:ng in general
. e Learmng instructional content of cluster B
. ' Vxewmg fﬂm}s | S
Attending lecture on séhooi

Attending lecture on Teacher Corps _
L Negative responses:

N

~112-

Leammg how to apply orgamzanonal concepts tc :

. . Leaders -Interns Total

1 4 5

- 5 -5
el e 4
SRR - B
< 4 4 -
2 2 e

- 3 3

2 1 3
1 2 3

- :3. 3

1 1 2
' 2 - 2

- 2 2

- 2

P
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= 1 1
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.. . plans, the feuowmg question was ask-
. €ds

) methods and rules I didn* care for
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CHARACTERISTICS OF BACK-HOME

PLQNS -,

In ccmplétin‘g an analysis of these

19.0 WHAT WERE THE CHARACTER-
ISTICS OF 'THE PLANS DEVE-
LOPED FOR IMPLEMENTATION
AFTER THE LOCAL TEAM RE-
TURNED TO ITS SITE'?

'During the third week of CMTI, each
project” team (four Interns and the
Team Leader) was responsible for de-
veloping a back-home plan.

.Back-home plans from 53 of the 55

projects at CMTI were reviewed. Each

of the components in the plans was
- recorded. Twenty-six dxfferent cate-

T _gories appeared. (See Table 37.)

- No single format Yo follow was -
developed; however, several compo-

‘nents were stressed by -the plamhers of

. v-"\\\

-

L
-~

CMTI. The foliow-up study of CMTIY -
1976 had revealed that few people at

the "local project, other than the pro-

ject director, had detailed* knowledge

- about CMTL
aged to provide descriptions of CMTI
. that could be made available to per-
sons at the college/university, the

Projects were encour-

school, and the  community. Thirty-

eight of the 53 plans contained de-
~ ‘scriptions of CMTL.. These descriptions .
. varied widely from" short, concise
statements to personal accounts and,.

-in one ‘case, an illustrated notebook.

In addition, one project drafted letters
to parents and staff, while another

project prepared a news release. The

description of CMTI was the smgle
most copsistent component, appearing
in approximately 72%’2\1_ the plans.

The next two items that most often

appeared were observation instruments
for analyzing the school (27) and ob-

_ servation instruments for analyzing

the community {19). The development

of observation skxlls for analyzing the

g
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CATEGORIES WITHIN PLANS
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school and community was a major

objective of CMTI. Many of the
instruments included in the plans were
developed and used by the teams dur-
ing their field trips. Addmonaliy,

number- of plans mentioned using ob-.

' ser\fatmn instruments; the data include

only those plans where the instruments

. -weré actually part of the plans.

A "Method for Entering the System"
was described in-18 plans. . This num-

. ber may be misleading because many
- of the projects described their total

plan as a design: for re-entermgxthe
system,

A responsxbxhtles chart - a who
would do what, when, for what purpose
chart—-appeared in 13 plans. In most

cases, the -plan followed the desxgn .

. - . -ll5-

" plans were woul

12¢ R

presented by Jack Gant in his Iecture

wmch began Week Three.

A descriptibn of the local project
‘appeared in 11 plans. These descrip-
. tions were similar to those that had

L appeabed in the project pmposals. '

No other categery had more than sxx
common compcnents. (See Tabie 37.)

No attempt was made to analyze

how "good" the, p{ans were. _They var-

ed greatly inJength and in style, The

only way to fletarmine how goad the
helpful they were to the project teams
when they, returned to the home sites.
This'is an application question and will
be considered in the follow-up study.

be ‘to consider how .

BRSNS H e
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CHAPTER FIVE s

SUMMARY AND CONCLUSIONS o

ember Trauung Insti-

e Corps

tuty was conducted for three weeks
dufing Juiy, 1977, at San Diego State

. University. -This chapter summarizes

‘findings previously presented, and

. draws conclusions,from them S
PARTICIPANTS

s ,Den;pgraphy

Two-hundred five Interns. and 52
Team Leaders answered a series of
questions on the post-test which elicit-
ed information on their backgrotind.

- Interns were younger as a group than

Team Leadéers. More than half of the
Interns were in the 20-24 age bracket

while no Team Leaders were in this

| Eighty-three percent of
" Interns and 25 percent of Team Lead- -
ers were under 30 years of age.

age range.

There were twice as many females
as males.

sn{;h other races
primarily ' Hispanic/Chicano Ameri-
cans. Two-thirds of Team Leaders

were Caucasian, one-fourth Black, and

ten percent st;:amc}(:hxcano Ameri-

cans,

Change in Perceived Outcome

'0né_ way of assessing outdomes of
- ’ . . ' f

aﬂ%

. About one-third of Interns
~and two-thirds of Team Leaders were
‘marrjed. Half of all participants were

" Caucasian, one-thir /d Black, and one-

or ethnic groups,

N

'..Ihey continued their concern for ap-
\)hcatxon of new ideas to theu- ioca.l
“p

-119-

CMTI was to ask parncnpants prmr to

_ the Instifute to rate the importance of .

23 potential outcomes. This provided
a measure of their- tions for
the Institute.
participants rated these same 23 out-
comes, providing an opportunity to
-assess their perceptions of the pur-
~ poses of CMTI. :

As mxght be expecfed their percep- ‘

Yy

3

'tions were more homogenous at the ...

end of CMTI than at the’ beginning.
Prior to CMT], Interns rated highest

those outcomes related to xmprovmg

their personal knowiedge and skills —

learning,new ideas about organizing’an-

educational program, solving problems,
multicultural education, theories of

instruction, and application of these .
ideas to their local projects. By the
- end of CMTI, they rated interpersonal -
~ outcomes highest, particularly those"

related to -multicultural education.

rojects.

IS C '

. : N
~ As Team Leaders looked forward to
CMTI, their perception of the Institute

was that it would be directed toward’

making them more competent in their
new roles. They -persisted in this
perception throughout CMTI.

Neither Interns nor Team Leaders
believed the outcome of CMTI was to

-facilitate new friendships.

125 | >

At -the end of CMTI,
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- ModescﬂnStruction SRR

ORGANIZATION OF IN%TRUCTION

An extemuve descnptmn of CMTI

has been reported in a companion
~ volume to this one. Data summarized
. in this section were drawn from exten-.

sive, focused observations during CMTI

‘and perceptions of parncxpants at the -
end of the Insntuie

Each of the three weeks o:f CMTI

included different patterns of instruc-

" tional ‘modes: During the first week,

Team Leaders and Interns ‘engaged in

separate instructional activities as-
Team Leaders studied clinical supervi- .

sion skills. Interns were engaged in

discussion 37 perrtnt of observed peri- -

ods while Team Leaders discussed 41
percent and faculty discussed 31 per-
cent of the time.” Faculty lectured 26

percent; Interns presented information
-10 percent, Team Leaders none. Team
" Leaders engaged in independent activi-

ties 21 percent, while Interns engaged
~in independent activities only three

percent-of the time. Interns.and Team
Leaders joined together for the last

. 'two weeks of the Institute.

. The use of audiovisual reseurces

increased significantly from the first
week (Interns—one percent; Team
Leaders--zero percent) to 19 percent
each during the second week. Inde-
pendent activities by Team Leaders
decreased significantly from 21 per-

- cent to 10 percent for the second

week.

Durmg the third week, faculty parti-
cipation in discussion/group -problem-
solving decreased sxgmfxca.nﬂy to 9

B
{ .

percent while Interns and Team Lead-

. ers continued the high percent of time
(31 percent) in this activity., Groups -
- planning dnd. organizing increased for
Interns and Team Leaders to 20 per-.
. cent. These two shifts in instructional .
~ style reflected participant planning - -
sessions ‘as they prepared plans to
translate CMTI objectives and activi~ .
ties for use m their local commumﬂes. _

Overaﬂ, dsscussmm’group problem- ’

solving was the often observed mode

of instruction in CMTI (about one-third
- of the time for Interns and Team .
. Leaders), Presentations by faculty -
- were made one—fourth cf the nme. "

, Four case studxes were mcluded in"
the instructional tactics for CMTL
Each was based -on experiences in

" Teacher Corps projects ‘in various - -
areas, and represented a unique at-
tempt to provide CMTI participants’
with simulated problems which related

to orgamzatmnal concepts., Case stu~ |

* dies were ratéd as "halpful" by pqrtxc.h _

pants.

Pamcxpants most often recammend—
ed the following films be used again in-
. future CMTI'st Bill Cosby films on
4 Prejudice, Up the Down Staircase and
Cypher in the Snow. @he game, BaFa,
was named most often by partxcipants. .

Observed Instructional Climate R "

Observers rated the instructional
glimate of CMTI on six scales: affec-
tive climate, communication, partici-
,pant openness, participant initiative,
group interpersonal cohesiveness, and
attending behavior, Ratings on these
five-point scales were made for 1,420

<.
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four-minute segments of. mstructxon. .

'When summed by : weeks, the mean’

~ “'ratings on all stales was greater than

3.00, reﬂectmg a positive atmosphere
at CMTI.  -Ratings on ‘two scales,
affective climate and cemmumcatmns,
improved significantly during each of
the three weeks. A third scale, at-
tending behavior, -was .significantly
higher the third weék over the pre-

slippage, and (4) -'‘communication..
Least emphasized concept was motiva~
tmn/self-mterest with decision—maiang

and role set in tenth and mnth posz—

tions.

During CMTI, obsecvers rﬂcorded' -

which concepts wete being taught dur-
ing 1,420 faur-minute segments.
These were summarized by week and

P

e
L weHtank

vious two weeks. ‘ ~ xconicept. © Overall, . each of the 11
- T : ~concepts was being. observed bemg
Content Emphasxs | ' ‘»‘taught 10 percent of the time. -" L

CMTI was desxgned to emphasxze 11

organizational concepts: power, -au- -
 thority, and, influence; decisiori~-mak-

ing; cammumcation, slippage; role set;
formal_structure; informal structure;
.temporary systems; conflict; norms;

and jnativation/self -interest. The ex-

tent ‘to which each 6f these concepts

- was emphasized was probed in two
“ways: (1) parti¢ipant perception of the

emphasis placed on each concept, and.
(2) observed extensiveness of instruc~

" tion.

. Partxcxpa.nts rated each orgamza-
tional concept in terms of its emphasis
during CMTI. When these ratings were
ranked from | to 1! for Intern ratings
and for Team Leader ratmgs, the
rankings were amazingly similar. The
four highest-ranked concepts were the.
same on both lists although not pre-
cisely in the same order; the next four
were the same, and the three lowest-

_ ranked concepts were the same.

Participants believed these four or-
ganizational . concepts were most em-
phasized: (1) temporary systems, (2)
power, authority, and influence, (3)

-121-

The CMTI instructional. desxgn desxg— |
nated the second week as the one
" where heavy emphasis would be placed

on organizational theory. Observa-

tions reflected. this emphasis. During - ?

the first week, each of the organiza-
tional concepts - was observed being

taught an average of four percent of -

the time. This increased to 23 percent
during the second week, then dropped
back to four percent d m.ng the third
week.- _ Z _

[

Concepts most often observed being

taught were: communication (15 per-

cent), informal structure (12 percen

... power, authority, influence (11 pe

cent), and temporary systems (11 pe
cent). Least often observed concept
were: motivation/self-interest (8

cent) and slippage.(8 percent). The most

apparent difference between these ob- -

served emphase$ and participant per-
ception of them was in slippage. Par-
ticipants ranked it in the highest four
concepts, whereas it was last in exten-
siveness when being,observed.

Both the basic concepts of these
orgamzatmnal concepts and thexr ap-



: phc:anons to schools and classrocms,

community, multiculture, and other

‘settings were taught during CMTIL

Seven percent of observations:were of
instruction in the basic concepts of the
~ organizational concepts. Sixteen per-

cent of instruction was in the applica-
tion of each of the concep‘cs to schoal
- and classroom, 13 bercent to commun- .
ity, 11 percent to mumcuiture, and 6
percent to other settings. Thus, appli~

_cations of organizational concepts

were observed more often being taught

than basic concepts of orgamzanonal
thgery. ‘ . _
7~y IMPACTOFCMT .

The ma;or thrust of CMTI was to
improve participant knowledge of or-

ganizational concepts. The extent to

which CMTI was successful in changing
_participant perception of change in

knowledge- was assessed in two rways:

(1) participant perception of change in

.knowledge of organizational concepts,

and (2) achievement on pre- and post-

=~ Interns also listed le

CMTI Tests on orgamzatxonul con- -

cepts.

AParmcxpant Perceptxon of Changed :

Kncwiedg;e ef@rgamzanonal Concepts

At the end of CMTI], parnmpants :

weré asked to rate the extent to which
they were familiar with certain organ-
Azational concepts both prior to CMTI
and-at. the close of the Institute. In
every case; both Interns and Team
Leaders rated their post-CMTI know-
ledge ' significantly higher than their
pre-CMTI knowledge.
self-ratings were higher than Interns'
on comparable items.

Team Leaders'

@ Iam able to describe the norms
operating in an m‘gamzatzon to
which I belong. |

@ Iam able to nnulyzem'a.sc}mol |
- asan wgmdtim. '

The greatest percexved gain by both',
Interns and Team Leaders was for this '

xta

‘e I am able' to describe the deve-

lopment of a, temporary social
‘gystem such as CMTL. -

In another quesucn,

had been most rewarding to them

.professionally at CMTL Sixty-two (24-
. percent) named "learning about organi-

zational concepts/structures” (5. of

these were from Interns), Thirty-three

Team Leaders (58 percent) named "de--
veloping leaders‘tip/mpervisim skitls".
about new
teaching techniques” (16 percent), "de~

- veloping ‘communication/interpersonal
| skills" (24-or 14 perceht), and "develop-

ing group process skills (23 or 11 per-
cent).

Parncxpant Acmevement in Qrgamza-
tmna! Theory

An achievement test on knowledge
of organizational 'concepts was admin-
istered to participants prior to CMTI
and again at the end of the second

week when most of the formal instruc-

tion on-organizations had been com-
plé¢ted. A second achievement test

ﬁiessed the extent to which partici-

ts could recognize organizational
concepts in a filmed sequence. The

S8

| partxmpants o
were asked to name experiences that

(3

¢ o

i




-

~

movie, Up The Down Staitcase, was | _
shown to participants at the end of the
. second week, then a test on it was.

administered.

~ Both Infems ‘and Team Leaders :
made significant gains in achievement

during CMTI (from 5! percent on the

pre-test to 70 percent, and from 52

percent to 71 percent, respectively).
Intern and Tegyn leader pre-test and
post-test scores were almost xdcntxcal.

-+, The greatest gains were made by
both Interns and Team Leaders on the
_power, authority, and influence sub-

- scale. Interns made significant gains
/ on 7 of 1l sub-scales while Team

Leaders did so on 6 sub-scales. Least
change occurred in the conflict sub-

scale, The greatest percentage of
‘correct responses on both pre-tests
and post-tests for both Interns and -

Team Leaders was on the communica-
tion sub-scale. When achievement was
analyzed by conceptual and application
scales, there was no difference.

L S

 When achievement was assessed by -
testing concept recognition in a filmed

episode, partxcxpants answered 65 per-
cent of the questions correctly. The

greatest percent of correct responses:

was on the communication sub-scales;
then the role set’ sub-scdle, informal
structure sub-scale, and conflict sub-
scale.

. Mum'culturai Educatian

Multicultural education waé inher-
ently part of the Institute. At theend

€.

-of CMTI,

cxpants were asked to
rate their famxhanty with multicul-

tural education prior to CMTI'and at -
In every .
case, both Interns and Team Leaders’ .
rated their post-CMTI knowledge and -

the close of the Institue.

skills significantly hxgher than those

, prmrtoCMTI. . .

' Two statements were rated hzghest.
by both Interns and Team Leaders at

the end of CMTL

‘o I am able to identify stereo-
types held by pupils and teach-

 ers concerning different cul-
‘tural groups, - -

o I can describe some of the
factors which contribute to
~conflicts between schools and
communities.

" The greatest change during CMTI.
~.occurred for this statement.

'] am aware of more than one
- perspective on multicultural ed-

ucation.
i . o~

To more exphcxt}y assess the multi-
cultural dimensions of CMTI, partici-
pants were asked on the post-program.
assessment to name no more than five
‘things they had,learned about other

ethnic groups and/or education ina -

multicultural society, ‘Two-hundred

" thirty-eight participants made 725

comments in response to this question.

One-hundred seventy-one of these

- =123




" professional and. persopal
develop. - When these are between and
* among persons of different ethnicities, -
new understandings of others and of

i

comments related to specific racial or . -

ethnic traits that were found to be =
correct or not correct during CMTIL
Differences and similarities among

cultural, individual, -and - regional

- . groups were described. in 54 state-
- ments. Language was mentioned 43
times, primarily with reference to new .

words or to new understandings of

lmown words.. Cujture was mentioned .
in 33 statements as was multicultural

education.. Group norms were listed 28

: times while stereotypmg was noted 2&

nmes.

. - IMPACTON
' INTERPERSDNAL RELATIONS

_...-"".

Dun.ng a three-week instityte which

_involved close personal and profession-

al interactions among participants, .

 friendships

self develop. Three areas are summa-~
rized herein: friendship pnttems, pro-

fessional relations, and self-perception

in relation to other ethnic groups:

" Friendship Patterns

Participants were asked on the post-

- assessment to list three persons with

whom  they would like to continue
being iriends.

ings summarize those ‘data.
e Only 16 percent chose at least
one person froy their own local
- project, More than twice as
many nominations were made of
persons in the same cluster than

These responses were
analyzed in several ways. These fxnd-

'

) - &
¥ .
from other clusters., ¥

L - -

e About two-thinds of all persons.

named were Interns, 22 percent - -

.Team Leaders, and 11 percent

luster Leaders or Instructors. .

eam Leaders tended to name
Team Leadersand Interns named '
Interns (p< .01} . .

e Each raciul/etrq;&:
 a greater proport of partici-
pants as friends from their ra-

" . clal/ethnic - group than would

A

.:“-”-have been expected in propor-

tional representation (p<.01).

'Males tended tolselect males
and females to select females
'(D(-US} ‘ A

Professxonal 'Reiatxons

- To ascertam professg nai relauons,
participants were asked m name three
-persons to work with on a  task force

which had been asked tii .solve an

.. educational probiem. Twentyi—szx per-
cent selected at least one person from = .-

their local project. Fifty percent of
participants named their Cluster Lead-
er and 49 percent named one or more

-members of their cluster instructional

staff. Only 7 percent named a Team
Leader from their cluster and 27 per-
cent an Intern. Few persons from
other clusters were identified (8 per-
cent Cluster Leaders or Instructors, &
percent Team Leaders, and 4 percent
Interns). The central staff was identi-
fied more often. Thirty-nine percent
named at least one content specialist,
16 percent identified a mgmber of the
administrative staif.
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'
Team Leaders tended to choose - Seli-Perceptions With Respect to
Team Leaders and Interns tend- Other Racial or Ethnic Groups

ed to choose Interns (p < 01).

. Participants tended to choose, On the post-program assessment,
members of their own race! . participants were asked: “Has your per-

e T
Li,uiﬁ! Aﬂ»f -

-are listed below,

BEE D I R BE B B

~ ‘ _ .

- {p<.05). Sex was not a factor ' ception of yourself in relation to other
. - in selections. - racial or ethnic groups changed during
‘ - - S - CMTY The most irequent responses

~125-

Summarized Response - - Number  Percent
1. 1 am more sensitive to, more comfortable o -
with, more understanding of, more -apprecia- .69 99
tive of, more able to interact with other '
people. _
2. I learned about behefs, vaiues, 1dea.s, percep- : 48 19 . |
o txonshof others. - ' LT | '
3, 1 have always related weﬂ, always accepted
people as individuals. I have had prior multi- 46 18
cultural exposure, experience.
k. Na, I have not changed. 38 15
5. 1.am more aware of my own beliefs, values,
ideas. I am more appreciative of my own 32 13
. ethmc:xty. : _
- 4
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Twenty-seven percent indicated
greater sensitivity to and understand-

" ing of other ethnic or racial groups

 while 19 percent learned about others'
‘beliefs and values. Thirteen percent

increased awareness of their-own be-

liefs and values. E.tghteen percmt felt
- that, because of previous experienge,

they already related well. Fxfteen'
percent believed that they had not
changed, and one percent feit they

were more E:ej‘udiced. - e

Vs
Another indication Qf the effect of

| the CMTI! environment .on -multicultur-

| Observation mstruments for ana.Iyzmg E
the school and the commumty were

al perceptions were responses to the

question: "What experience at CMTI

| . did you find most rewarding person-

ally?® One-hundred six persons (42
percent) indicated that meeting. and
interacting with peopld with diverse
backgrounds and cultures was reward-
ing personally. Thirty-seven partici-

“pants (15 percent) indicated "acquiring

multicwltural awareness/skills” as an
important personal reward,

~ CMTI. Twenty questions related to 6
- areas of CMTI operation: general as--
- sessment, CMTI faculty, content of

" IMPACT ON LOCAL PROJECTS *-

Pamcxpants were asked to identify

which experiences were most helpful

in their local pro;ect roles. Interns

- named these two experiences highest:

(1) learning about organizational con-

cepts/structures, (2) developing com- .

municatiorn/interpersonal skills; Team
Leaders named as most important, de-
veloping leadership/supervision skills.

During the third week of CMTI, each
‘project team developed a back-home
plan. They varied greatly in hingth
and style. Seventy-two percent of
them included description of CMTIL

-126-
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also included in many plans. The
usefulness of these plans, the extent to
which they would be followed, and the

- impact. of follow-up activities in local
‘ pro;ectsxs yet ;o be assessed.

In a general assessment of CMTI,f :
icipants were asked to rate on a .

five-point scale, item, "I plan to
apply ideas from CMTI immediately or
in the near future®. Team Leaders rat-
ed the item &.13 and Interns 3.94.
Both reflect strong agreement with

the statement and indicate a. potentxal B
~ for unpact on loc:al projects. ‘ R

: .Partxcm_ant Assessment of CMTI \_.‘f K

On the post-program assessment,
participants were asked to assess

CMTI, organization of.-CMTI, instruc-

 “tional activities and multicultural

cation. On a' five-point scale,
mean ratings of Interns ranged from

3.41 to 4.08 and of Tearh Leadefs from

. 3.42 to 3.9%; all considered positive
Higher
" ratings were accorded the general as-
sessment of CMTI and the CMTI facul~

.perceptions of the Institute,

ty.

Respanses to two questions are par-

ticularly appropriate to assessing par-
ticipant reaction to CMTL

The iteryi, YGenerally, CMTI was a very
good experience", was. rated 3.92 by

- Team Leaders and &.07 by Interns.

Responses to these two questions re-
flect positive feelings toward CMTIL

Partici-
pants rated each on a five-point scale. -

W g
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Dxd CMTI make a- dxiference in the
hves of the 257 participants? ‘Review-
ing the data previously presented and
summarized, the answer is definitely
yes. Four general questions have been
o posed to elaborate on this response -

I, Did the parnq.xpants learn the
orgamzanonai concepts‘? :

IL What did the parnmpants learn |
about mu.ltxcultural educatxon‘>

m. How did the pa:txcxpants feel
about CMTI? - | R

NI CMTI likely - to xmpact ‘the ‘
tocal pro;ects? :

L. DID THE PARTICIPA,NTS LEARN
THE ORGANIZATIONAL CON-
CEPTS? ‘

The'desxgn of CMTI focused on 1}
Corganizational concepts. These con-
‘cepts were desiribed in written mate-
rials given: to the participants. The
four case studies provided examples of
how these concepts were xﬂustrated in .
actual Teacher Corps projects. In
addition to these materials, the facul-
ty used a variety of techniques and
addxtxonas material to reinforce what
the concépts were and how they ‘could’
be applied: Finally, four content’
- specialists assisted in developing ma-
terials and spent one week at CMTI
assisting the participants in studying

«

~ during CMTI.

the concepts as they were.llustrated -

. in studies of multicultufal"education,
schools,thecommumty,andﬂ\edass«- K
" room. o Lt v oo

.

Both Team . Leaders and In*cer?\s~ o~
showed significant gain in their know-
ledge of the organizational concepts
On the pre-test, the.
participants answered correctly ap-
proximately 51 percent of the items.
On the post-test, they. responded cor-
rectly to approximately 71 percent of =
the items (sxgmﬂcanﬂy atp< .01) o

- Moreover, on the apphcanon film o

test, the participants answered cor-
recﬂy 65 percent of the items. The .

‘overau knowledge level, 71 percent

can then be compared to the applica-

tion level, 65 percent, a difference of
,'only 6 percent. ,

In both sets of tests, the Team
Leaders' and Interns' scores were very .
close with no significant differences
between the two g‘roups.

One can ahswer the first question
posed i in this sectxonr v :

*.Yes, the knowledge about the or-
ganizational concepts increased-
by approximately 20 percent dwr-
ing CMTI. In addition, evidence
exists that participants_could ap-
ply this knowledge to a )‘zlm situa-
tion in proportions closely related
to.their knowledge level

’ F2
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‘11, WHAT DID THE PARTICIPANTS

books 15; foad, 14; commumcgtzon,‘ N

LEARN ABOUT MULTICULTUR- 12; and ethnicity, 12 e
- AL EDUCATION? .. = _ T ' ‘ o
A Parncxpants were’ a‘lso asked to as- e
~ The 'h -Iearmng environment that . sess CMTI in a variety of ways, includ- . .
" . existed at CMTI was designed to pro-- - ing one set of questions on multicul- S
-vide multicultural living experiences tural education, On a five-point scale L
., for the participants. In addition,'a - (1. -strongly disdgree, 2. disagres, 3. [
"multicultural content spécialist wason - neutral, 4. agree, 5. strongly agr ),, - 6
' the instructional staff and each of the . ~ the Interns had a mean response to rd
organizational concepts was related  three rhulticultural questions of 3.62 | B
. during the instructional periods to im-  In responding to questions about in- -
o " plscatxons for muitxcultural educatnm. icreased knowledge and about ennchmg;
o ' . their environment, the responses were
o Repomng data on the multmuitural approximately '3.90 - nearly a full -
Yo impact of CMTI is slightly more diffi- = "agree” position. However, the ques- P
o cult than reporting data on the know-  tionrelated to "Iikely tq change ac- . -
N - ledge gain about the orgamzatmnal‘ .tions in the future” had a response rate
e “concepts.. | of 3.10, a nearly "neutral” position. ‘
‘ . Several sources of data, hawever, . The participants were also asked, "has * »
support the conclusion that CMTI pro- ‘your perception of yourself changed in.
vided a learning environment for in- ‘relatimwlip to other et)mic groups?” .
- creasing knowledge about multxcu}tur- , e
al education. " One Hundred and forty-mne persons '
, stated positive ways in which this has
‘In the post-test, the parncxpants - happened. In addition, 46 people were .
“were asked to list no more than five pasitive about the CMTI environment, Y
- specific thmgs they learned about oth- ©  but indicated that they already had a
er ethnic groups and/or education ina ~  broad. awareness about themselves in -
~ multicultural society. - Seven hundred relanonshxp 1o other ethnic groups. -
~and twenty-five specific responses Thirty-eight people answered "no" and ?
were received. The greatest number -  one personsaid "yes" adding that he/she E
were related to racjethnicity (171), had become more pre;udxced. =
with statements about native Ameri- e
cans, Chicanos, Whites, PUerto Rxcans, One can. answer the question posed '
- and Blacks dominating the resporises in - in thxs sectxon. . ' ¢
that order. - Differences .and . similari- ' .
ties were -mentioned 54 times, Jan- , The partzczpants learned a great
" guage 48 times, with culture and mul- . deql about other cultures and ap-
“ticultural education each receiving 33 - proximately. 60 percent of them
comments. = The remaining responses changed their perception of them- -
- were classified under the headings:  selves in relationship to other )
norms, 28, stereotyping, 24; valuesf 19- ethnic groups.
. -128- —~ .
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- IITL HOW bID THE PARTICIPANTS
- .. FEEL ABOUT CMTI? )

"On the five-point scale referred to
. before, the participants were asked to

© assess their reactions to the following
. aspects of CMTI: - general -assessment,
- faculty, content, organization, instruc-

‘tion, multicultural, (The data for this -
area was repotted in the prevxous '

sectmn.)

* The most posmve reactions related

. to general assessment and faculty at

‘approximately a .00, with multicul-

tural next at approxxmately 3.57, and -

‘content, organization and instruction
third at about-3.45. Each of these
totals is on the @ree“ sxde of the
"neutral” posmon.

Reacuans to two specifié‘cjuestions,
are particularly appropriate to gauging
- an overaﬂ impression of CMTL

) The item, "generally CMTI was a
very good experience,” was rated 3,92

by the Team Leaders and 4.07 by .the

Interns, and "I would recommend CMTI

to others," was rated 3.83 by Team

Leaders and 3.94 by Interns (all- re-

sponses at or negr the "agree” level),

One can answer the questmn posed

m this’ secnon.

,‘ The part;czpcmts felt pcsztively
o.bwt CMTI, _

v. IS C’MTI.LIKELY_ TO IMPACT -

THE LOCAL PROJECTS?

In the general assessment referred -
to above, the participants were asked =

to rate the item, "I plan to apply ideas

- from CMTI immediately or in the near

future.” The Team Leaders rated this
item %.13 and the Interns 3.9%. "Both

responses reflect dgreement with the
statement and indicate a potential for

‘impact on the local proJects.

. Each of the 55 teams completed a -

back-home plan. These plans varied
considerably in detail ‘but contained

- such elements as "Descriptions of CMTI" . |

(in 38 plans), "Observation Instruments
for the School” (in 27 plans), and-"Ob~

_servation Instruments for the.Commu-

nity" (19 plans).. The observation in-
struments referred to were used during

- CMTI in. many c¢ases in ccn;unctmn |

with the field tnps. _

One can _answer the questmn pcsed .

m thxs section:

| Yes, Pérsonally, _the pnrticipants '.

felt they would utilize CMTI upon
returning to their sites "and, in
addition, approximately half of

the projects included observation |

instruments used at CMTI in their
. back-home plans,

T SUMMARY

This summary of the data supports .

the condélusion that:

 The participants . achieved the
' contént objectives related to the
. study of organizational concepts.

-129-



. The par;ticipants : achievéd- both
- content and- affective objectives
. related to multicultural education.

The partxczpants felt CMTI was a
positive experience and would re-
commend it tq others.

CMTI will have an impdct upan

-
L3
-
.
~
. -
X P
L
)
«
-

the local pm;ects.

In these two volumes we have both
- described CMTI and reported and syn-
thesized the data that was collected.

‘We feel that,readers will share with us

the feeling -that the data strongly
supports the conclusion that CMTI met

its ob_;ecnves. S
- b
. . ]
x
X
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MEMO TO TEACHER CORPS PROJECT DIRECTORS

: “P*.ROM. Ted Andraws, Branda Bryant, Bob Hauston
RE: prﬁczvn‘i Data Conecnon |

I

A
A

“. ;’,Av . o . : .
- . .

<  Aswas dxscussed with you at the Dxrectors‘ meenng, our responsxbxhtt

is to document the CMTI ~ 77. The first part of this process is to collect
pre-CMTI data. Interns and Team Leaders are to complete the enclosed
questionnaires and return. them prior to CMTL Thank you for facxhtanng
thxs process. _ ;

Includgd in tms packet are the foﬂowmg matenais.

- A. " For the Pro;ect Director = T

L}

. L hstem_o o ' R
? 2; Director's Information Sheet -

: _Fbr'the Interns and Team Leader

- Six sets of material (Qne for each parncxpant and one’ far

~your filegh. Each set includes: v

1. Pre-CMTI Prcgram Assessment (Dxrecnons and )
"~ questions) o .
2. - Sample ansywer sheet s

s 3. Answér Sheet
.Ge— Envelope address\e)d to th%vaersxty of Houston

~ Would you piease assist us by completmg the foﬂowmg
. tasks:

R 'Set a time when your Team Leader and Interns
- &~ .. can complete the pre-assessment.’ Abput one hour
- will be required. | ' |
T 2. Administer thé questionnaire. .
3. Complete the Director's Information Sheet. .
4. Place (a) Director's Informatmn Sheet, (b) all
' /  assessment sheets, and (c) all answer sheets in

- return envelope.

T

.
3 %



A-1-(continued)

5.
6.

Send the envelope to the University of Houston, |

- Please mail these no later than June 29.
" This date is crucxal, as is the need for returns |

from all (or almost all) participants by that date.

If for any reason some of your Interns cannot
.complete this questionnaire by that time, please

mail those that are completed, and have the’

others brought to CMTI already compl,ete&\ These
will be coilected at registration.

) v _'1

If you have any questmns about this, call exther Bob Houston at 713/749-
362i, or Brenda Bryant or Ted Andrews at 703/#3?-3222.

;/// \ !
. . . . *
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i A : - e . . "“u" ‘~'.
| ~ DIRECTOR'S INFORMATION SHEET -~ " 7

Project: : N - .

Location: ‘ E | o

- x : - g i
> ‘ :
: S v ‘ T ‘ S >
Director's Name: ) | ] . I

. l’“ v ) ‘ ’ ‘_ . . i R ‘ . » . Q,
~ #. The Team Leader is: : ' : o ‘ oo . i
Internsare: . 1. - . < . SR
R ; . ’ - o L - . T - - - ) | E&
‘ . _‘ ! ..3. : ’ - . . . ,\'

y ‘ | : 1 . -

- . . Lk o L. e o ‘7\ B ’ T

* ‘. Co ‘ ’ ‘.. " ~ L ‘_\ B T
) ‘n’g;; 'l . . . . \\“ A .. . . . . . ) AR . . . o . ) ‘ . ..1:. ..:‘

T } i ‘ i - ‘ ’ . . . .
‘ Notes or Comments, by Director: ‘ - .

i ‘ . } - .. A

N r
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- A-3 J S
. 3 X . -
R - L o PRE-CMTI PROGRAM ASSESSMENT

_ ; Prior to begmmng CMTI, we are askmg you to complete the iol,lowmg
~ . questionnaire. The purpose. of this. activity is. to document the reactions of

+  participants to the various experiences and outcomies of CMTL A sg::ond‘ o
qu&stmnnau'e will be admxmstered at the end e;f CMTL * IR

" The data will be used ‘to describe the group‘s progress and 1mpressxons._
.No data will be reported 'on individuals or .on individual projects. Your
responses will be kept in strictest confx&nce, and will not be made known'to .. = ..
- any official of Teacher Corps or Instructor in CMTI. SR ‘ L

e

.. We have included a sample answer sheet to mustrate how the headmg
“should be filleg out and how the answers are to be recorded. Please review
this sample form before filling out the answer sheet that wui be retumed.

- ‘Now, on the attached answer sheet, please prmt your name-iq the
. boxes provided for that purpose, and blacken the letter boxes as directed. .
Then, write the name of your project and the city where it is Iocated. Itis

' not necessary to. cemplete any of the other ciescripnve information.

This instrument has‘several parts. Read the dxrections for each part,.
then blacken the appropriate space on the answer sheet. Please ‘respond
accurately and honestly to each item. Please compiete all items. E

[ 4 . Cf

- When you have fmxshed retum it wzth the other quesnonnaxres from '

your pro}ect in the self-addresed enveiope. ' * ‘ |

-

vT\hank you for your contribution.

. I o136~
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- BACKGROUND DATA " y ~ T
'\*' % 0

g Please select the correct response for each xtem and hl,adten the
corres;:ondmg space on the answer sheet. g
| 1. ‘Teach:r Corps mle - | _ _
A TeavLeader .. . - e T

. B. Intern
C. Other

-

* A. 20-24years = - , -
- B. 25-29 years | | T
C.  30-34 years
D, 35-39 years '

E. 40 yearsor older -

3. Sex o - N

. A. Female -
- B. Male T

P R P Y .
- LT .
F - b 3! .

PR YER S f,%».’ S

4. Where you iivéd during mqst ci your chxidhood
~ A. Rural S - o o
B. Small town (under 10,000) ' . _ -
C. Small city (10,000 - 50,000) o | . |
- D. City (ovetf 50,000), inner-city ‘
- E. City (over 50,000), suburbs - - o
5. Maritai status

A. Married
' - B. Single

6. Number of dependent children

A. None - . ot T
B. One . . _ _ ‘ | B

|-




| Background Data  (continued)

A

C. Two S : ; A
D. Three o R -
E. Four or more R B - |

7. Race/ Ethmc Group

; ~ A.. Anglo/Caucasian American O T
. ~ B. Black/Afrp American = S | et
' C. Asian/Patific American : | ' ‘ |
- D." Native American |
K ..  E Hxspamcjcmcam Amerxcan.

- - & Which of the foﬁowxng best descnbes ‘the schooi your
> aull Teacher Corps project is located in? : o

.
..
e et
gt e
3 .
,%m i

&_Rmﬂﬂ T S R
B. Urban/rural . - e ' , L e
C. Urban Inner Cxty . o . ' S
- 'D. Other |
»
. 9. At what ievel would you prefer to tcach? |

A. Preschool, kmdergarten
B, Primary(l - 3) o a o e
: _ - C. Intermediate (4 - 6) | o , g
o D. Junior High (7 - 9) ' : o . L
: L E. . Senior ngh (10~ 12)

J

10. Year graduated from cenege . . | ' | -

A. 1975-76
~ B. 1973-74
C.n 1971 -72 : - f
D. 1970 or before '
E. Not graduated .

Y

1. Major in con.ege‘

W &\&F&mm&hmm | - | L;“‘
B. Humanities/Music/Art N | |
) - - C. Science/Mathematics. R




. . ‘. . B ) o . . . - ‘ ] o \:“‘ﬁ‘
A Background Data (continued) a |

D. Industrial Krts}‘l'echnolcgy - o AR
E. Education and _Oaher ~ o : ‘ . ~

Yon
.
2

12. Previous teaching experience |
A. None: I L o .
'B. Student teaching only T | . A
C. Two yearsorless e C ‘ %
- D. 3= 5 years - L LI ' T
= E. 6 or more years | : :

PRI
-

» N \
v :
.
r'
.
R i
-
-
Y
. . -
‘»
.
Q%
b .
L .
A
~
- . ) -
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~ The ched<hst is desxgned to explore what teachers are concerned about at
_different points in their careers. There are, of course, no right or wrnng'_ ’

answers; each person has hxs or her own concerns.

- As Teacher Cerps Interns and‘Team Leaders, you will soo?x be attendxng the
JCorpsmember Training Institute (CMTI). We are interested in learning what

your concerns are now about your future role as a teacher (if you are.an
Intern) or your present role asa teacher (if you are a Team Leader).

*

’ Somenmes peopie are tempted to answer questmns hke these in terms of'

what they think they should be concerned about or expect to be concerned

about in the future. “This is not.what is wanted here. We would like to know - -

only what you are actually concerned about now. Consider yourself to be

- concerned about a thing if you thmk abcut it frequentlx and \vould hke todo

something a.baut 1t. .

-

’ ’

On the following pages you will find’ statements about some concems you "

might have now. Read each statement. Then ask ycurseif When 1 think
about teachmg am I concerned about this? .

For each statement, decxde whxch of the following answers best apphes to

‘you now. Mark that answer on the scoring sheet.

A-1 am not concemed about that now, or ﬁle
statement does nat apply P

'."B - lama iittle concerned
C- lam xﬁcderately concerned -
D - .I,_a‘nﬂ fery concerﬁed | ‘."
E- Iam toteﬂ,y preoccupied with.‘the ‘concern R
13, Lack of respect of sorhe students | |
| 14. Sta'ndards and regulations set for teachers |,
15.- Selecting and teaching content well . - U -
+ 16, The mandated curriculum is net apprapriate for all studepts

.
L4

&

NS U B

| TEACHER CONCERNS CHECKLIST _~ °  +°

ERY
-
\
. s
Lo
e
e
. o
- “.‘.‘;‘:%
N

e oo
: - eeaerd

A kg



L R Ay .
S ~ * ‘ 3 ’ %
| N \ ) -
____;___ﬂ____,_____;;;____ﬂ_____, _____ R S - ‘i'
A. Not concerged - C.  Moderately concerned R Tctany preocmpled _ -
B. . Little concerned D.. Very concemed | v with concern. R
| 17. Whether students are learning what they should - * - o
| .IS. Whether the students really hke me or not . C : R ; o i "*::r
19, Increasing students' feeling of acccmphshmmt o o
/20. The nature and quality of mstt\cﬁbnal matemals con e ot
21, .Wherel stand as a teacher . | | i
22.‘ Motwatmg students to study : . - / T | ' %
23, Working « productxvely wzth other teachers/ B I A
" 24, .Lack of mstructmnal materzals | ‘ ' I | s |
25, ‘ Rapxd rate of currxculum and mstructmnal change ‘: . - . o
‘1’26.- Feeling under pressure too much of the time ) AU - - 1 ?& "
127, Frustrated by the routine and mﬂexmxl_xty of.the situation o
= <;28‘.  Becoming too‘persoha.ﬂy iﬁ?al#ed thh students
s, 29 _Mamtaumng the appmpmate degree/ 1&:»f class contro}
| 30 | Acceptance asa friend by stude:;ts;
31. Unde;standmg the principal's policies ‘ o ) | -
| " ) 32. The wide ;mlge of student achieve -nti | S 8 o f
r\ . 33, '.ﬁomg well when a suée'rvis;or s 'pres%nt , ‘
34. Meeting the negds of different kinds pf students
35. .‘Bemg falr and xmpartxal - \\
. S | | o .
. \
! ‘;IQZI 5 0



A ‘ - .
D _ b . N } MU
A. :Ne.t Coneerned . €. Moderately conterned | " E. Totaﬂfpreoccnpieﬁ .
- B.. Little concerned ~ - D. Very concerned - N with colneem .
,,' 36. Dxagnesmg student iearmng problems : \ o, S L
3. | Gettmg a favorqble evaiuatxon of my teachmg | “ R
: , " “‘38." Bemg’asked personal questxons by my students L
‘ -39, "Too many nomnstructmnai duties | . | -
o ; " 40. " Insmng that students grasp subject matter fundamentals *
B 41. | Werlqu with too many stuﬂents each‘day ‘ o SR | " B
,_.ﬁ ) 1;2. Chailengmg unmotwated students ‘ | B - g
B = o _‘,‘#3. The values and attxtudes of the curren generanen | ¢ -
‘ : 44 Adapnng my self to the needs of different students
. L - { ‘_ & 45, A%‘hether students can apply what they learn y . ‘
¢ , N 'ﬁﬁ. Understandmg the philosophy of the scheol v i
T w79 " Students \#he dlsrupt classes T, .
'_#8._ Instilling werthwfule concepts and V%iues / | t
. 49. " How ’studen‘t's feel about me 1
50. Student health d@nd nutrition problems that affect iearmng y »’
51. The psychologxcai ¢limate of the school | R
’ ) v 52. Ciarxfymg the limits of my authonty and respoMsibility .
‘ e 53. Assessing and reporting student progress
) 54. Chronic absence and dreppmg out of students

143 U |




. A .

. e
< - . * e
4 N i 5
—— e e e - — — —— .1-.._.-:---—:_ ————— e e cne wer e — .-:‘..-l.. ————————
Not concerned C. Moderately concerned  E. Totany preoccupied
B. . Little concerned - D. Very concerned o - withconcern -

— i G N S St e G — o ———— G ——— R — =t GRS Sy R e W SR SR ER S S Smm ek AN i e Ama S S o G st ey S s

‘ .

57.

5sf'
59,

e

‘21.:

‘62,

64.
65.

66,
.67

68.

| Lack of aeademxc freedem

_ Student use of drugs "" | =

B Teachmg reqmred content to students of varxed backgmund

- .

Feelmg more adequate as a ;eacher I .;-_f

.

'Gmdmg students toward intellectual and emotmnal grewth

‘Bemg accepted and respected by professmna.! persons

3
Adequately.presennngﬂ all o:ﬁ the required material

~

Slow prégreés of certain students

M;' ability to ptesent idees to the class

L

Helpxng students to vaiue iearmng

‘_ Whether each student is gettihg what ‘he needs

A\

lncreasmg my profxmency in content

«

Recegmzmg the social and ematmnal needs of students

-~

The wide diversity of student‘ethmc and socmeconomzc
' backgrounds

-144- -
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PBERCEPTIONS OF CMTI
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e

b
735,
Py

, Lxsted beiow are severa.l potentxal outcomgs of CMTL. Some are more
important to you than others. Please rate them as you perceive their *

importance to you at this time. Blacken the correspondmg space on the o~
answer sheet. | ) .
A Not: unpartant . :
B.~ | Somewhat 1mportant
- C. Important -
D. - Quite impertant IR o | _ . 3
o 'E. Extremely zmportant o ‘ I |
' ‘69.» Increase my kmwledge of Teacher é.':erps o R 8 _ ~—- ,
/ . 70.  Make new friends . | i ‘t o  -' ) | 'T;,
7i. Become better acquamted with Intems and Team Leaders in )
my pm;ect
“72. Beceme more seﬁ—confxdent as a person | i ' E 7

- 73. Work more effecnvelythh other people
74%. Learn theories of instruction and how to apply them

% 75. Appreciate persons from other ethnic groups _

76. Mee'c~ artd live with diverse people

| 77. Experience a vanety of ways of orgamzmg an education E t
~_program ! o '

" 78. Clarify my educ:en’(:‘imﬁal§ gejs and directions

‘A

79. Improve my ab_iﬁty to ident}fy and solve problems

80. Increase my understanding of multicultural educ:atien .
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. , £y ‘s
. A.  Not important ) - C. Important, E. Extremely important
B. Somewhat important, ‘Quite.important -

81. Learn theones and coneepts related to the study
~ organizations .

82. Learh new ideas that I can appl‘y at my seﬁeol project C - ..
Enjoy the opportunity to travel §>nd meet new peo‘pie ‘ |
84, Know myself better

85.° Demonstrate basic communication and group process skdis. \

86. Facxhtafe use ef. asic cemmumcanen and group process -
skills in others. &8 ¢ A ,
87. Develop-my competence in tea.n%menagemenf skills <7

/JSS.‘ Employ mstructional supervision skxus

89, :Identxfy major organizational structures of commumtxes and

' schools : oo
90. . Use observational system for identifying critical elementsin |, = .
: the organization of communities, schools, and classrooms

91. Develop a specific plan for égntinuing learning after CMTI

L - ' The following items are related to some of the congcepts to be studied
at CMTIL. Read each item, then select your response. Blacken the space on
the answer sheet that corresponds to yur selectxon. : , -

92. Temporary systéms rely most often upon wiuch of the
following types of decxsxon-makmg”

’\' A. Unilateral
B. Shared ~ " \

-

i 5




C. Delegated

D. Pr‘agmaticf o T O
- ' . ' ) . _\&
Admunstratwe Dxrecuve L 3

.93, The teacher makes a decision concemmg the destxg.auon. oi . R
a field trip ‘following discussion the class. This isan ‘ S ey
- example’of: | i Lk

A. Delegated decmon

s~ B. Shared decision A ;  o L A ) : f
,_ C Unilateral decision e | o | | | 5_
" E Noneoftheabove o j - I Lo T N | ;
‘ ..‘ .94, | Employee motwatmns are based on. hls/he: own. : | o R g %
| A, Needs R ' ,_ I
B. Pési-tion | I RS Y E
\T C. Group Ndrrﬁs‘ | L | . i )  '{
| D. ,Coping str@ | ‘. o o o S e | ‘ :J
E. Eihnicity ] 5, | | . | t - o
95. ¢ In" defining an individual's roie set, you wau]d most hkeiy ask a
N an employee ta describe hxs/her' L \ "
A. R_ole expectations R ) ¢
B. Role réia‘gi'unships; . P . RS
T C. Role conflicts | ) - ’
D. que’senders @
E. All of the above _,
N (. ~
, | R . .
. - -147- .
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9.

A. Formai struc'turc o o R | t
‘B. Informal structure R T | N
-G errachy IR
D. Roleset: ¥ ‘

*i‘E‘. Aa;deabove' ) .

| deﬂnimm of: | <‘\

A planned p.attern cf role relanenships based upon the

mission and tectuncal reWMmm of the orgamzatmn isa’

* Juanita’s mother has orgamzed parents to prevent their

Hlspamc children from eating lunch at school where the food

is unsuitable to the children's expectations. Juanita's |

mother has demonstrated:

) A Influence ,
B. A_uthérity
C. .Slippage e e | ‘.
D. Rank | )
_E. Adaptation, - ¢ - | v. |
. The students generaﬂy agree th;t they are, taki;\g course ;23
K to learn to teach Johnny to read. The Instructor chooses to

~ steach theories of reading. The conﬂmt that results is based

upon discordance between' . : o
A ‘,\{Mganse < -
'B. Goals o ‘:.
C. Résdurc%s - N | . o
. .

D. Message Channels =~ =

S

E. Informal groups , o
v a R .
« - S
[ 3
~148-
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. R a3 - < e ol
S . 99. - The wxlhngness to engage in behavmr \vhxch the mdxvidual o . a
, o perceives as likely to obtain wanted things and conditions in o SR
: ' order to satisiy &/need is defined as:- ; . T |
. ' - . - Ry |
. A. Power | ’ | A
B L . /A
. o h’ ,-C. Adnevement . 3 ]
| D. 'Authonty
: B E. Motivation - - 1 D
‘t - . . [ N “ - N . . -
’ IDU. T eachers in schoo.ls thh a multiculturai - pcpulatmn can
N SR eliminate many potent;ai probiems thh theu students by
T T ,“"‘““ knowmg about- _ | | | A
A. . Average income level of parents . o -
R . B. The variety of prevaxhng nexghborhood norms kN
| C. The state educaﬁ:on department guxdelmes i
\ o . ,
' e ’,D. Atntudes of elected city offxcxals . | . |
) - .- . . A
’ w E. Ongm of the primary gmups in the: nezghborhood ‘ '
Mo1 A teacher is a member of the P’i‘xA and the Teacher's’ L.
' - - Association and has children of her gwn in the school. These ) oo
i , . | 7 relatmnshxps descnbe her. N IR -
c A Decxsxoﬁ-makmg style E
, B. lncume; R o o - o
C. Leade:‘sth style * AN
4 .. D. \Role Set ‘
E. Group process skills | ’
' ,/ 102. An organization chart is least likely to illustrate:
- ) Vo
b -149- '
- - . ¢




103

A. Roles

‘B. _Communication lines:
. Temporary"systems‘ . i i -
D. »Inioxmal-stm'ctures o - /

E. Orgamza.txonai complexxty .

The formal structure of an orgamzatxon is xﬁustrated hy- -
A. Rules and regulatmns |
B. - Job desqxpgxons | h
C. Space alloted to employees on the basis of rank
D. Al of; the above - |

E. Only A and Cabcve

‘When l noﬂces are issued in aﬂ languages :ead and
spoken by the community members, the schoal is demonstra—

~ ting xts concern for:

~105.

. '\.

L "I S - . !

A. Formal orgam:ation L
B.. Léw and order

C. Regulations

D. Authority

E. .Com‘murﬁéatim

Each mormng a group of men meet at Jerry's Cafe to discuss

pclmcxans, schools, and the latest news. This is an example
of:

A. Hierarchy \ ; ‘ L
B. Multi-class.s’yst‘em
7
s

-150-
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1%.

,descnbesheg . | | | | T .

107.

'D._Advxsqgrsoard R - o | e

. N . ) Iy . A . s ... . N )
C. Authority . . Yoot S
D. Personality | '

- RS
. ; .
N DY oy
§ 2oy
. N - -
. . N - . . N . e . .
- . " S RN : <f S
R .
-

P S

C. Informal gmup ' | | o - S L o .':___.3“,_3;

The president of the commumty acnon agency communi-'+ . L 5
cates her expectations to_the school. principal, the PTA
president, and the Hous.mg Authorzty Board. - This behavior

A, Status L _‘ e
B. RaleSet . R P

EaﬁPnormes o - _f . A o o ) X

\Yhen a group ! shares responsxbxhty for cem:ymg outa task it E

is likely that the most. successful deciﬂon—making strategy v

they cah employ iss

A. btammg a decxsmn from a non-member of the . -,
group ' B

B7,/ : Autoc:atic rule | . , L - |

é/ Majérityivcte T | - “ ., - ; ’; L '
! o 4 : <o P . - : .
'D. Polling -

E. 'Cunsénsus

Commumcatmn is besf detxned as: |

A'.$ .The process by whxch mformatmn is shared

B. The strategy used to prevent slippage

] » J '
C. Message receiving - =

-151-
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D.
E.

. A
ot Bc

C.

DQ
. E.

110. Codes of behavmr based on\eonen mores and shaped

Decodmg

s

A feedback mechamsm

~N

Source

Receivgs | .
Coding
Jechmlngy

- beliefs are called: .

5 ' AQ

¢

B.

E.

A.
B-
'C-

S )

\ E.

A.

Values
Rules

Norms

. Leadership styles

Infarmal structUres

Umlatera.l
.Shared o
Delegated
Adnixinistrative
Sbci'al

Authority

| Message 'chahnel .

oo

-152-
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. .iGS. Wﬁuch of the fo.llewmg is not an attnbute of communication:

s ’ ! ' AN B
. , \
. : . g N . !

f12 ~ The capacity to affect the behavior of others is called: -

o~
e
k]
L]
4
g,
<
e

A
< o
.
. \{A .
.
. -
&
+
K
N

: 111, Which éf the fouowmg is not a type of decnsmn-makmg'?

- Y
' / ’ -
- -
Y
)
[
. .
b2 -
°
l?
-~
¢
2
5
L]
/
) /7
g .
[ 3
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‘ M _ : | . .
—. . oA
o . N .
. Qi . ; ~
. ’ . v h A &
- X - - . ‘ 1
‘ B. Influence A P
C. Power .
D. Comﬁlm‘icatian' - 3 B
E. AandC onty . T R
113, Two of the attrxbutes ef the concept of shppage are:
. A‘,' sttortmn and futermg | . T
_ ‘. B. . Policy and procedures. | | .
R €. bistortion and coding ' I . *
. . ’ . 1 A
~* D. Codmg and encodmg . I THE
. ~E. Fﬁtem{\g and encoding - & - ¥ ;
114. Role set is based upon one's&\ T
) . . ¥ i
\ ‘ A. Job dgscnptmn S F— k ‘
1‘ 5
" B. Interaction wn.h other members of the orgamza-u ) B
. . tion . | | S
oo . “ C. Yearsof servxce to the argamzatmn | 2
) ¢ . 9 Leadersmp tasks _ | o R I
AR ‘ E. Expertise Lo N
. 115. The School Board mandates that the currzcuium will become
! ' rmulticultural. The teacher reads the directive and plans to
" ‘have an outside speaker on Dr. Martin® Luther- King's
| b:rthday. This is an example of the concept of: ,
| * A. Roleset. : ) ' o
d B. Slippage | ' S
C. Consensus. - N
\ . x¥ . . \.
~ !
-153-
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- 119,

118,

Rank

'{T N s W - -
1 - - : &..‘ - - ® ,
" . - | : z .
. ,,s . . 4. oo
R _ foe,
D. .Bureaucracy ’\uk—/ ” ’f :
E. Persuasmn , . SO N A BN
: i - ; - 'Qﬂ;
The ability to make thmgs happen 1s a aefmmon ofs R
A, Ccmmumcation : \ | S e
- B. Inﬂuence. | LT '
‘ . . . . ) f ‘
C. Power ° / 4
D. Authority , T %
t o " ' :
- E. A andD only A .
T ) - .ﬂ ;ﬁ‘ s
“CMTI is an example of a: i ¥
L %
- A. Micro system .
"B. Temporary system ‘ ,
- C. informal orgarﬁzat@bn -
- D. Permanent system |
E. None of the abeve . * u .
When students model in some way (e.g: dress, haxrstyles) the o
appearance of another person, they are bemg ‘responsive to : LR
the other person's.- ‘ ‘ - ‘.
A.- Power ‘
B. Authority K
C. Influence ' .

E. BandDonly
‘Which of the following is not an attribute of the concept of
#
. .
-154- ‘ N
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-

120y

121,

122,

" E. Value based

A. Normative -

Y ety ¥ ¥ L
- ale . . gren
. o

. Lt

- YT

authorﬁty? - ) Y - e L
— o g | i
A. Hie‘-archy ) . . T ‘ ¥ - ‘ Q‘I” L . . ' ) .‘ X
- B. Acceptance by subordinate = T | c : s
C. Roleset o - o I |

D. Legitimacy.

Ccnﬂict may be caused by diffefence# ins | .. et
A. Goals | - v
B. Values N N .
C. Perceptions ; ‘ | |

D. Al of the above’ I I

'E.’ AandBonly S R

French and Raven define five typologies of power: Which of ) .
the five listed below is not one of the five typologies? ot

.

B. Reward T

C. éoerci_ve . o R o oY
D. Expent - o .

E. Legitimate | -

Decision-making re'quires{ -

A. Risk taking

B. Goal interpretation L | .

C. Weighing alternatives |



1230

124,

126.

. D. Variable mempership

E. Commonality of concerns

;D. All of the above
' E. A andC only

+ A. Clear, measurable goals

D AandConly |
E. Auéf theabo#e' . \

informal structure ls.

A. ' Commonaﬁty of needs e L “5}?"&.%«‘
, oo %“‘-4 N
B. Indefinite duration >
~ ‘
C. Job description . . poS

e

Attributes of organizational norms include:
A, Group enforcement thrcugh review and sanction
B. Attamabxhty by members of the group L
. e -

C. Genuine consensus‘by the group

. f , . .

S | .

The phases of a tempo¥ary system inclyde:

A. Input, throughput, output .

B. Hypothesis, condition, fésting - '

,,iC. Planning, buﬂdmg, operatmg, closing, foliowmg—up

D. Presentatxon, feedback reSponse, reporting -
E. Set mducti'oh,' instruction, evaluation, feport_ing

Schools as organizations are least likely to have:

_One of the attributes which is not charactemstxc of an ,

‘1
i

v
‘
..:‘ 9



e

I B. Hi_eratchies
-. - - ' ‘n o - * .‘ - i ! 2 -~
o ' "+ C.. Standard procedures )
‘ - o D. Coercive con;rcl.s . | s ‘
T - E. 'Cenﬁralizgd decision-making . ’
“ . 127 .  An example of an o-rganizationai norm ig: .
| 7 S Al Caﬂing“e#erycne by his/hér first name
: ‘ B. Oficial busmess hours |
B Lo SR o Jo ntles «' o .
: . LT "‘D.. Membershxp/requxrements . . o
- IR A el L ! .
S « #E- The budget L ST S
T , - 128. Wmch of the followmg items should not be develeped in
- U - planmng a temporary system?
- L ' L ' i :
BT AL C{eariy defined x;esqurces and resource allocation
v k o ‘B. . A macro design-’ : ‘ oy
‘ 'C. An ana‘{ysis of constraints |
T L D. A pre-system cbmrﬁqﬂcatiqn ] '
' \ E. A r’nicrc design T .
[ 2 ’ ‘ . *
129. Wh ch of the following is not on Maslow!s class of needs that (
- a&s a.motivator? ' .
Lo A. 'Physiological
' B.: Safety* o . |
N , . |
. . C. Psychological . ~
) ' 'D. Esteém - - i f
s'. ! S z /
» . - ~ o .‘
: - ) : o ‘
s 7
« ® "157"‘
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' i E. Self-actualization

< ( 130. Roie set is best understood by descrlbmg |

-_"‘. ‘A, One's role in relatmn 16 -other roles . in the
‘.'orgamzanon - ..
. : B. One's ‘]Ob defmman . )
o ; €. One'sskillsA o e o | .
. D. IOne‘s mcome, authonty, and status |
o E. One's goals for career advancement withm the
. & T R : orgamzatxon e |
131, stsonance among md.mduals/groups/systems is ca.ued.
j A. Integration
. B. "Domination )
- LU C.  Slippage =~ - -
- D. ‘Se.lf-interést" ’
| | E Confuct | v
T c132, “As policy is passed down the merarchy, changes occur. )he-.‘ :
\ L Achangens called. .
o _ A Reporung |
'B. Slippage | S \]
- L . . c Delegation | | I
o ' D. St,&n%a.rdization - g S
| “ D Superviséon . C | | |
) 133. The degree to which members on an organization feel that
- they are being recognized for good work is a functipn of the
. s . | o ’
J 158
'Y X i Se .
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dimension of climate called: _ |
 A. ‘Leadership . - L . o e

B. Responsibilit'y'

C. Pow,er.'
D. Rewards .
E, Warmth . oo B . - :

134, A new teacher in a school district is told that he must march

| in'the town's Memorial Day parade. When he protests, he is
told. that the teachers always march and that the school . = - _«
board assumes that he will be there. The expectanon that - '
all teachers will march in a town parade is an example of -
which of the following organizational concepts.‘

A.. Conﬂic‘tkﬂ

B. Temporary sysféms s

C. .Autfmrity: L

D. Slippage . T

E. NQTS | |
- 135. thch o the fcllowmg items should not be consxdered in
., operating a temporary system? ' .

A. Work group fgrmation and use

B. Week-to-week operational designs

- C. Conflict management .
D. Goverhance and decision-making

E. Reereation ‘» I
| | S - .
-« 136. The board establishes a policy and communicates the policy V

-y




137.

Sl TR e iy e . ) L e e - \ e i
'v . : . .

,to the presxdent for implementation. 'The: president issues

orders to the vice president who will supervise workers who
are carrying out the new policy. Shppage is best illustrated

when the workers.

"A. Accept the policy without questioning it

B. Chaﬂenge the wxsdom of the admuustranon e .
C. . Remterpret the pohcy to suxt t.hexr own liking

D. :Carry out the policy with some alteratmns in the . . L "
- original mtent of the board :

‘E. Ask for a pohc:y review

~ Which of the following would most hkely have the greatest
concery that the items on this questionnaire. fairly and
accuraxely measure the content ob;ectwes of CMTI?

A. Faculty

B. Instructional leader and evaluators
C. Evaluators - . | 2

*D. New team of item writers T o ‘

\ .
E. Instructmnal leader ' o -

~1 60-
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* CONTENT PRE-TEST ANSWER KEY | CF
Qmion Gres Concee ARRicHen | Qupton Cate Concpe e
92 . B DM A | us B S A
93 ‘B - DM A 16 ‘C PAL . D
94 A M A 117 B TS A
95  E.  CF A 18 PAI A
9% A FS D 119 4 C ° -PAI  ~D
97 A PAI A 20 D CF - D
98 B CF A 121 - A .PAl D
99 E M D 122 E DM - D
10 B . C A 123 I
101 b RrRs A 124 E N D
2 . D° IS , D 25 C - TS D
103 'E . FS D 126 A , FS A
104  E C A 1277 A N A
105 CoeulS A .12 - A TS D
106 B RS A .| 122 ¢ M D
107 E s D 130 - A . RS " D.
108 A c D T o131 E GF D
199 E C D 132 By % D
16 C N 'D v o133 D FS. A
n% E DM D 134 E N ‘ A
112 & PAI D 135 B TS A
113 Al S D 136 D S A
114 B RS D 137 B M A
| PAI = Power, Authority, Inﬂuence o IS- Informaii Structure .
‘DM - Decision-Making - . TS - Temporary System
C - Communication = CF- Conflict .
S - Slippage . . N- Norms- - ¢
" RS - Role Set M- Motwatmn/Self Interest
FS§ - Formal Structure : .
. ’ v X, A
-161- .
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o CONTENT POST-TEST
, the answer sheet, please print your ' |
name in the boxes provided for that purpose,
-and blacken the letter boxes as directed, . .
' Then, write the name of your project and the ;
city where it is | d. It is not.necessary to
complete any of the other descriptive informa-
tion. . ‘ ' ‘
\ , ' Read the directions and then blacken the oy

_appropriate space on the answer sheet.,

w [y ¥
< A
7 *
-
: Bl t
. / - ;
: ™ .‘A;’ - | - |
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t The fougmng xtems\mé'elated to some of the concepts studxed at
MTL

Read each item, then select your response. Blacken the space on the

¢ answer sheet that corresponds to your selection. . h
. ‘-.f - '1***;*#*
LA S | |
1. The preszdent of the commumty action agency commumcates her
. expectations to the school principal, the PTA president, and the
Housmg Autho.rxty Board. This behavmr describes her:
- A Status |
. ' B. Rq;eSet S o
C. | Authority o |
D. Persona.lity
) E..“ .Pr‘iorities" | L . ‘\j R -
2. CMTlisanexamplesfa: A - |
A. Micrd system | - | b é |
B. Tem'pérary system o
C. Infox;mal organization
Pe;ﬁxanent system , | e s
E. None of the above |
?. In defining an individual's role set, you would most likely ask an

D. Role senders \

employee to describe hxs/ her:

i

A. Role expectations

B. ' Role relatjonships

C. Role conflicts

E. All of the above

%+ & .
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’;’ hEA ,53»

, L
4. The capacxty to affect the behavior of others is caﬂed

A. Autfmnty
B. Influence ' R
C. Power . ¥

> -

D.’ ;»C‘ommunication o . .
E. AandC only

'S, Each morning a group of men meets a't Jerry‘s Cafe to discuss-
Y/ ' o politicians, schools, and the iatest news. ' This is an example of.
| 'A. ‘ errarchy IR o |

A

o B. Multi-class system"_ o _ .
| ‘ C Informal group o - _

. " i o .

' ’_)/— D. Advisory Board Lo -

E. Caucas

-

- 6. Which of the fcllowmg is not an attnbute of the concept of
(authonty’?

A. errarchy

B. Acceptance by subordmate

C. Role Set

D. Legitinﬁacy, o o | o N
E. Value ba‘sed

}

7. The degree to which members of an orgamzatmn feel that they
- are being recognized for good work is a function of the dimension

-of climate caued* | _ ¢ /

A. Leadershxp \ 3
. :

B. Res;:onmbihty | e ;
. | | . | 116’:‘-
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9.

10.

11.

7 Power
D. Rewards
E. Warmth ) )

A.( Delegated decision -
B.. Shared decision \
C. Unifateral decisioh

s

D, AandC

"E. 'None of the above :

- Role set is based upon one'ss -

A. Job description

. trxp following discussion with the class. Thxs is an exampie

L4

\-

B. Ipteraction with other members of the organization

C. Years of service to the organization -

D. Leadéfship tasks

E. Expertise

Employee motivations afe\b_ased on hié/her own:

A. Needs

B. Position
~ !

C. Grpuﬁ r{orms

\ o
- D. Coping strategy -

E. Ethnicity
|

+

-
4
A¥

. \\ . ... \~§
poss . )
; P
- . A\ LAl
. ;
W
Q ‘
LR
“ .
&, . :
. .‘\
N . ' ¢
L T Ay
.. . e
. \
Y ' N
' ' N
R
N
3
%
w

Codes of tjehavmr based on common mores. and shaped beliefs are

caued:

-165-
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12,

D. Leadership styles

!EE . S . ' .
‘ ! Se- . ‘.

S - ;
(A Values . e
~B.' Rules ' | i
C. Norme R T

E,, Infermal structures ‘
A new teacher in a schoo istrict is told. that he must march in

the town's Memorial Day parade. When he protests, fe is told that

the teachers always march and that the school board assumes that

+ - he will be there. The expectation that all teachers will march in a

13.

14.

Communication is best defined as:

town parade:is an example of which of the fouowmg orgamzatmn-
al concepts: . .

'A. Conflict - o i .

PR

B. Temporary systems

C. Authority R
| 'D. Slippage
E. Norms’ » )

A. The process by which information is shared
B The strategy used to prevent shppage

C. Message recexvmg .

- D. Decoding '

\ ™ .
-

'E. ' A feedback mechanism

Which of the following is not a type of decisien-making?

A. Unilateral = §
'B. Shared ;
rl
166~
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16.

17. The phases of a temporary sysgm inckide:

18.

/

C. Delegated

D. Administrative.

'E.. Social

B’k One's job defmxtmn

C One‘s skxﬂs

D One's mcome, autharity, and status |

One of the attrxbutes wmch xs not- c}'zaractenstlc of an
structure iss \ )

'

-

‘A. Commonality of needs

B. Indefinite duration

C. Job descnptmn

D Variable membersmp

N\

E. Commonality of concerns

A. Input, throughput, outpy

AN

'15. Role set is best understood by describing:

B. Hypethe_s‘is, cdndition, testing

C. P}anning, building, operating, closing, following-up

D. Presentation, feedback, ‘response, reporting

[N

Teachers in schools with a multxcultural populatmn can ehmmate |

- E. Set induction, mstrucnon, evaluation, reportxng

A One's role in relauon to other roles in the orgamzatmn ’

|
I
1
i
]

PP

A
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~ ﬂ* - =y t b * “i 2 *‘
oo % ) ) }“
mény' potential problems with their students by knowing about: : s
A. Average income level of parents ‘. | . '
“ | B.A*.“I'he' variety of prevailing neighborhood norms ! " - S o a
C. The ‘state'. educaﬁqn.déparinfent guideiines o ' a
D. " Attitudes of elected city officials . .
E. ‘Origin of the primary groups in the neighborh‘aod |
19. A teache:r is a member of the PTA, and the Teacher's Association .
and has children of her own in the school. These relationships |
describe her: , ' ' - L
* A. Decision-making style .
B. Income T : o \ | i
C. . Leadership sty‘l‘é#w' a | | . o | Ly
D. Role Set IR | IR .

| %E. Group process skills N

. ) ) ™~
20. Juanita's mother has organized parents to prevent their Hispanic )
"X children from eating lunch at school where the food is unsuitable.
to the children’s expectations. Juanita’s mother has demonstra- e
ted: - ‘ . ' ) T
Influence - ) : o
r ,

B.  Authority . . ) '
C. Slippage - N :
D. Rank R /
E. Adaptation | -

21. Which of tfﬂe fol)dwing wodlcll most likely have the greétest

copcern that the items on this questionnaire fairly and accurately
~ measure the content objectives of CMTI? ' '

(' o _168-



A. Faculty
Y

B. Instrugtional ngder and evaﬁa;tbfs

~C.  Evaluators - o - o .
D.\ New team of item \#riters-: Co | | ! ,
E. Instructmnat Leader S « . s,

22.

.'"\

The wxumgne&s to engage in behavzor which the xndxvxdua.l, “
perceives as kaely to obtain wanted things'and conditions * order

to satisfy a need is défined as: ' | .

A .wae\r‘ S " ‘
- B. ‘Estee'm | , |

C. Adﬁef{‘iémept' o : ' S

D Authority (,. , T ! |

E. M‘gﬂvation e R o ' .

Which of the fouowmg items shouid not be considered in operating
a temporary system? .. S

A. Work group formation and use

 B. Week-tp—week operatmnal demgns o o

24, 7]
~A. Risk-taking

C. ‘Conflict management
D. Governance and decision-making

E. . Recreation

B. Goal interpretation’

C. Weighing alternatives o /‘\
8 . ‘ —-"\
:
\ A . S
* t’ N _169_ }l
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25.

27.

28.

. D. " All of the above
‘E. _Only A and C above R

An example of an organizational norm is:

s

)

. Calling everyorie by his/her first name g
Official business hours ‘r '
Jobtittes . .t

. Membership requirerents

m o N v

. - The budget
- Schools as organizations are Jeast likely to have:

-

A. Clear, measurabig.- goals
B: 'Hiérgrchies ‘* o
C. Standard procedures
'D. Coercive controls
E. Centralized decision-making -
| Thefom?al Qtrugture of an cﬁlrgar‘\izationiis iﬂustrafed by:
A. Rmés a}xd r‘eg'ulationS .

B. Job 3escriptipns :

. C. Space allotted to employeeé on the basis of rank

D. All of-‘fﬁe above

' S
E. Only A and C above

Two of the attributes; of the é:c;ncept -of-slippage are:
A. Distortion and filtering . \ |
B. Policy and procedures T
- -170-
A
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-’ " . » . .
. LI - \ * N .
_ e E
-C. sttortmn and ccsdmg o
- D Codmgand encodmg
v )
. .E:. Filteripg and encodmg

as a menvator?

| PhSrsiological

"R, Safefy, . | |
c Psychéiogicél‘ T
T Dl ‘Esteem- » e .
E.'. -Self:-actuaﬁzation |

b

30.

T
3 .
Y S
@ o e
) . . -
IS
- w
' -
A
<
- »
.
«
" )
o ] ’ .
-
, .
~ T ‘-,. 3
. ' by . -
t
~ / ¥
1 £ . -
- ’ Ca ~F
N +* A
LI
&
. - .
. .
~ .
A -

L]
» : ~

five listes below is not one of the five typolagzes" ‘

! b)
- A Normative
. B, Reward ‘ ' ,
F o e
C. Coercive ..
. ‘- 7 . ' &
. . D. Expert
peﬁr' R ‘ »~
B Legitimate ~ .

31
learn to'teach Johnny to,.read.
theories of. reading.
discordance between' ..
‘ N . t S
Means. T
2 “; M

- Goals -’

'g-.A.

-

» € '
‘1 A
%
B ’
.
5
. R .
.
.
. il ;l .

- . Lot . L *

‘g .

The stulients generaﬂy agree that’ they are takmg colirse 123 to

The instructor chooseé’s to teach

The conflict that results is .based upon

~w
R
Y Y, . ¢
.
. *
- - ‘/‘
A
EY
‘ i
.
&
.
L] * *
.. -
. -~ &
L3 } . I
. -
s v, \
. .
o -
L
A ’
» .
R
A . 2
t .
r ]
-~ L
N
. e
* l'
. .
.. .
4
b M ﬁ o [
. .

+ Which Of the fouowmg is not on Maslow's class of needs that acts

o

“French and Raven define fxve typologxes of power. Wtuch of the

.
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33

35.

R . o < ’ ke
e o \ N b
- »
E. Informai groups - ‘
) - ) | . v
An orgamzatxen chart is least hkely to xuustrateﬁ Coeo . o
A.( “Roles - ' ' . ‘ L
. . o . 1 . - | ) ' L - 3
B. .Communication lines .
C. Temporary syStqﬁé . SR T A
s . Y ' ] ) . . ) B
D. Ihformm\stgucmres Y : 4 - ~
F. "Organizational complexity - P o,

Which of' the following‘,is not ah'attribuie .'of CQmmunication? .
‘A. Source )
.o 3 < . L]

‘B. Message channel -

C. Receiver . S T

D. Coding: s o RS L .~

E.. Technology '

" Temporary systems rely most often upon which of the faﬂcfwmg \f )

types of decxsxon-makmg‘? VL R |
A, "Umiatenal

B. Shared = o S S
C. Dglegate& I e —_— | /,ﬂ e

D. Pragmatic. _ R SRR ) . | N

. . . ‘ o

E. Administrative dxrecnve

The board estabhshes a pohcy and cq,mmumcates the policy to the

président for xmpiementatmn. The president jssues orders to the -

'vice president who w suRervxse workers who are carrying out the

new policy. Shppage is kllustrated when the workers: ~
A Accept the pohcy thhout quesnomng it | ' t - - .o '

¢ : _ .
\ \ | v
. - ,
' -172- : |
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o
e

. o ¢ §
: ; . 1
"o . l‘ﬁ i A ’ . . ot : * ‘. '
\ B. Challenge the wisdom of the administration ~ .-
- h . - * o
< o C. Remterpret the pohcy to su:t thexr own hkmg .
| o ...~ D. Carry out the policy with some: aiteratxons m the L.
s - ' original intent of the board T,
| \\ : E Ask for a pohcy review’ | '
o ‘ 36.  Which of the fonowmg items should not be develaped in piannmg a
' - 'tempcrary system?
' 1 A.. Clearly define sources and-reséurce ﬂloﬁatib_n . . -' ot
o B A macro desxgn ‘
T C. An analysls of constramts | -
N \ ' | ,
o D. A pre—system cemmumcatx’on. o -
. E. ,Amxé% desxgn R ’ - T e
. .. 37. When a grou_p slqares responsibility for carrying out g task, it is _gi"'_
s , .- likely that'the most successful decxsmn-makmg strat@y they can o
A C .employ is:, hd : p
' 4, o A'. . Obt'ﬂmng_a de‘ecisi_cm‘frém a non-member-of the gmup o
N B, Autocrétic rule’ " R o . ( - ;
C Ma;anty vote L :
D.\Pamng o . b - AL |
.. 1 - . . .HE - ‘ 4 - ' ! ¢
. E. C.pnseﬁsus‘ ' L . ) )
. .3

The abxllty\xo pake things happen is a. defmmon cf i ..

S

. A Commumcatxon {

- ) \ o ) ot . ‘ ‘.
. ) . v .
A B. .Influence - , '
. ) - . . .
C- pOWC!' ' ‘ i. N ! : L ) . .
s ' w ) 3 . ’
. . &
;~ D.. Authority ~ . . f ;
. ' ¢ 3 : \\ o . - -
N- . A & . -
P} . . . ,( . )
. L) ; - . \ N _. + . r . .
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et o R
~ N
E.* AandDonly : ; S
S .t §39. As policy is passed down the hxerarchy, changes occur The
‘ v, - changeis called: ' < a :
o - - A. Reporting '_ : S .
| Lo B. Slippage . . /N .'
O é‘\ " &. Delegation .
. | R | ‘D Standérdization* - R | !
: [ 3 ‘ . E Supervision S ’
o 40, Coﬁfuc}t‘ may be caus;\ed l?y dif'fergnces in: . o o~ ‘-a-, .
. A Glals ,/'\ L o
. -~ "7 B. Values ‘ | o “ ST
o « A ’ ‘ .
C. Perceptxons ~>~—
- d{/ ' D. Allof theabove . .
E. A a.nd B only ~
- \ 41. - Attributes of orgaﬁizatienal' norms- include: ,
i, . ' e \, - N ' ’ o .
A . A. Group enforcement through review and sanction o,
B | B. Attainability by members of the group .
& ©® / C. Genuine consensus by the group' -
B Alloftheabove
’ | E. AandF: only | P i )
’ ~ ' 42, .When students model in some way (e.g., dress, halrstyles) the
o | appearance of another person, they are being responsive to the
-," . ' other perspn's: - _ - . -7
Y A. Power - o
' ' ‘ ) - {a °
.. 2 ) o . ‘ ¢
L | 174
- by : -t ‘ '
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43.

45,

* . C. Hierarchy

‘B. | Authority

‘,D.( Authngty B S . IR S.

w

o o

¥ ) . Y

- . ) bl

G. . Influence
DQ Rank .

.-

E. BandDonly { L RETE

When school nétices are issued in all languéges read and spoken by
the commumty members, the schcol is demonstraung its concern

for: -

A. Formal organization 4 \
rort &

B. lLaw'and order

C: Reglﬂatlﬂns ) . ‘ | | . “ -

E. Com munication

The Schoo anrd mandates that the curncu.lum will beceme
multicultural. The teacher reads the directive and plans to have |
an outside speaker on Dr. Martxn Luther ng's birthday. - Tms is
an example of the concept of~ o _ .

- . . ~ .

W Role set

Slippage | | L - .
Clonsensus | '

.. Bureaucracy - |
\ . .
. Persuasion

M

A planned pattem of role relatzonshxps based upon the mission and

technical requxrements of the orgamzatmn isa defmmon of:

o

A. Formal structure =

»t'

B. . Informal structure .

~{ - .
.




"
~

D. Role set L o S
oL

. . - -

* -

E A'a.ngsc:ohly" | | L
#63\ .. Dis_,sonéi'n_ce ér"nqng individuals/groups/ system‘s xs called:
. \\A Iﬁ;egration‘\ a |
B. Dominatin e
C. Slippage

D. Self—inter'est »

. 2l

E. Cén&t ' | .

.,
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- ~ CONTENT POST-TEST ANSWER KEY ~
- " PART 1 ’ ' R
Qg Cotee Concepe Agplen/ | Oypsien Corter Concue AgBlication
1 B~ RS A %  E, DM D
2 B - TS A 25 A N A
3 E. CF . A 26 A Fs A
B c PAI D oz E FS D
| 5 c IS A 28 A s D’
6 C PAI D ' ¢ _ M . D
: 7 D FS A @ 0 A parr D
& B DM A 31 B CF A
g B RS « D 32. D IS D -
10 A Mo A 33 E c D
11 c N D 34 B DM Y
12 E N A 35 D s A
13 A C D 36 A TS D
14 E DM D .. 37 E .05 D
s A RS D- 38 e - PAl D’
16 C IS’ A 39 B S D
17 C TS D 40 - D -. CF. D
18 B C A s B N D -
19 D RS A 52 <4 € pAl A
20 A PAL A 43 & c A
21 B M A bl ‘B s A
22 E M D 45 A FS D
23 B IS * A " 46 E CF D
i PAI - ‘Power, Authority, Influence - IS - I?\for-mal Structure '
DM - Decision-Making B TS - Temporary System
C - Communication - CF - Conilict’* !
LIS & S - Slippage - . N - Norms X
RS - Role Set . | M - Motivation/Self-Interest
FS - Formal Structure ) . - o
- " -177- SR S | '

"‘ /’ ‘ " N
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CONTENT POST-TEST (APPLICATION) -

blacken the approprxate space on the answer

e Sheet- )

The -following questions have been deve—
‘loped to test your ability to apply the organi-
zational cancepts you - have studied during
CMTI'to the events in the movie you have just

San. : * . 52
- In questions where more than one organi-
zational concept might be an appropriate

choice, the concept that is most clearly
representatxve should be seiected

The ma;ar characters in the movie you -

have just seen are:

N .

Sylvxa Barrett - a first-year teacher at Ca.lvm
Coolidge ngh School Loy

J. J. McCabe - admxmstratxvve assistant

Principal Bést'or.f- the high schc& principal

Alice - the student who jumps from ‘the
classroom window-

Joe Ferone - a delinquent student

Paul Barringer - an English teacher

Read the - dxrectxdns below and then

¢ .

LI M
L

& ’ *
:-1_78-; ‘ ¢
N . _;_Q_r:' .
- ) - o
. , ‘
.3 .
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47.  The faculty lunch room was an example of: '

| A. “Formal structure oA
< B. Informal structure ) w .
| C..; Tempor ?“‘)?: systems L ST L
_ : D 'Role_éet | o i | |
E. One-way communication o |
™ L 48, The discussion between Mr. Barrmger and the Prmmpal on how to
.\\‘ T ~ handle the love letter frofm the student was an exampi; of:
‘ - .. A, Roleset S - ) .
B.‘ Norms T /
Lf.C. " Power. | R | | - o
" D.- Conflict e B
g | 'E. Influence ’C/_fv |

49. The student in Miss Barre‘tt‘s class who was always answenng in-
- lengthy, often unneccesary statements. in order to make himself
appear smarter than he prqbably was exemphfxed o

A Commumcatxon -
B. Role set S ~‘. ;
C. Norms o Y | o S L _
D .

Conflict : S |

E. ‘Self-interest L -
'50.. When Miss Barrett set the class rules of "No Talking, No
.+ . Swearing" she was exe!mphiymg L :

A. Slippage ;o

B. Agthﬁ*itx,; b L R | )

-

\
\
~—”

A ) N '11
. ) P
L3 - / L A Y
- T e A - —_— —_ O R
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52.

v

" C. | Need for parent sﬁpport -syst'emé

| D. Normg

C. Communication:

B. . Curriculum objectives -

- A. “Lack of empioyment opportumtxes

"B, Unsanitary living conditions _ | ' S

C. Roleset

.
3

“E.. All of the above

hl

Cmes" exemphfxed the foﬂowing cancept(s)‘

A Authonty o T -,

B." Shppage‘

D. AandC
E. BandC

2

Eddxe asks Miss Barrett to sign his® dropout card, much to her‘

distress. There-'appea.rs to be a dn,ﬂerence in how Miss Ba.rrett and
Eddie percewe his:

4

A Influence

-

C. Communication

D. Motivation .

"E. ‘Wark schedule . - . -

Which of the following factors concernmg the nexghborhood

around the school was not xnustrated in the movije?

D. The extent. to which organizational. acnvmes occur -

within the ne.lghborhood boundaries

’

-180- e



o

E. The posmbxhty of -racial tensmn among the ethmc
N groups living in the community

\-

54. Miss Barrett's procedures in the classrcom were a reflection of
what she thought she should be doing, what the students theught
she shoyld be doing, and what her superiors thought she should be .

“doing.  Her behavior could then be characterized as reﬂectmg
Wwhich of the fqllowmg orgamzauenal cehcepts.

A. Norms

' B.. The.fermal structﬁre S
C. The informal structure

D. Conﬂicé

"E. Roleset

55. When the ;amter returned aﬂ requests with the answer, "He is not
" here", he was exemphfymg hisz

A. Role set
B. Authority
C. Nrms N
P o R
D.. Slippage o EERE e
'E. None of the above f\

56.‘ Which organizational eonce'pt 15"bemg' illustrated when Principal

Bestor asks Miss Barrett. to recognize that there is education
.taking place at Calvin Coolidge High School in spite of the waste,
stupidity, and ineptitude so frustratingly evident?

At Authority

B. ﬁecisien—making ' .
C. Influence
D

Power

~
«J’k* i ' : . (
- ~.
~—
. f@« .
A s ;
.
]

o
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‘< E. Norms \ < X e R
\ . . ' _‘N

37.  Which of the fouégwmg is not an exampie of one-way communica-
- tion? , .. <

A. The loudspeaker anncuncements . L

B. The. ciags dxscussxon of "A Tale of Two Cities"

C. sts Barr.ett teilmg her homeroom students they should
- not leave until dlsmx\ssed o

D. Prznmpal Bestor's speech at the opening assembly - ' .v . X

E. sts Barrett's fxrst meeting with Joe wheﬁ she ‘read the
~ enrollment list to imd his name - '

Which of the following charactenstxcs of a temporary system was
?llustrated in the movieg , .

i

A L ~ A. Planning and building
B. Bdilding and aperating - | ’_ S ‘ ' | '.
C. ' Operating and clesmg AR | ' . '
D. Closin a“ﬁd fouow-up _ S - |
E. ‘Allof the above S | . : . L
59, | |

| E C. The amcumf time a student,spends in the community
"o ‘as opposed 1o the time spent in the school

D. The ratio of boys to girls in the school | ' : o
E. A and C above . e "

60. When Principal Bestor oﬁce‘,agaiﬂpmduces only the bluepﬁnts of : | o | #
‘ the proposed new school and still does not have the site or money ¥ i

-

. S

-~ »”




N : | ’ ‘
Pt |
to re:port"mj,' Git. te_ils us a lot about:\ | | o : | .
RO A Camthy_néﬁs : . o | ‘f“
“‘ 'B. The formal structure .~ - | ,
C. . Influence , T . o o
. D. Céerc_ivé power -
' E. Band C N
61. -Miss Barrett's Ieadershxp «styles as exemphﬂed durmg her first
homeroom period shoulp be descmbed ass , .

A. . Demacratic

B. Autocratic °

' C.' Laissez faire .
« D. /Au of the above - |
vy ) T4 . - e S )
‘ Band.Cabove ‘ . C e ,-“\

62 / The fact that Harry Kapan's mather felt Justxfied in bargmg in on
MJSS, Barrett's conference with another person is bound to create:”

. - A. Slippage - . T
| \ - | B, Rcle.é_xpeeta.tions - B \
‘ \ ‘C. Contlict . B |
’ \ s o D. Role sé.ts ‘ N « ST e o
P | . E. None of the above P

\ . 63.- 1. 3. McCabe's Ieadersth s;tyie shouid be characterized ass, =

1 L A. Democranc
.
B. Autocratic ‘ .
. I :
‘C. Laissez faire N o . o
* f
#
R -~
- “v'-,*‘ ’
¢ A *
\ [
-183~ .
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) . ' PR ' - )
- I —
N . . A ’ ‘
- D. 'All of the above . ‘} s i
- E E'.-'BandC\EbOve - _— o ‘;’. :
. ' .. - ‘ . . &
- \ 64. ngs Barrett was faced thh ' ' even after '
‘ she announced that she was resigning. .
s : - ' . B
: A Degnsxon—makmg , K SRR
B. Her own motivational problems « :
R ' ~ ‘ ’ ’ ‘ e
R C. Racial problems J s
- ' . “D. Classroom org{a,mzanonal probie ' e
' L)
: - - -E. A and B above S ' )
e "1 65, The library memo sent to alf teachsws'an example of: .
R \A Shppage , | ‘ | ’ i e
i B. One—way commumcanon Lo ’
. < Cct C'oerciye power . ) DR ,
. . D. Commumcatzon eifectweness o - .
. & E. An mnovauye technique '
- 66. For Alice love was: : -
P R ~ . ' ' f-oo
BB A. A temporary system ' . ) -
' B. , A physxoiogxcal nejd <. .
‘ “ . o s
‘ - C. A distortion - - ’ . .t
\ D. A motivat_oi' . \ : . -
o ’ T ’ * Q
v Ef A fema.le rcle set . ‘
. - 67. sts Ba:rett‘s turning-in Ferone after‘ he pulled a kmfe on her is
R - an exampie of demonstrated . . -
. A. ‘Rxs}ﬁtakxng 'O e
* .:4-' - v. . . . , ‘-
. . ‘4‘, . N’_--, ) * “ . . N i . /.
n ? * ," . R Iy :
N i ‘18#- ) _ “ S
' | 1l,92 : : ’A"' *ﬁ‘
* P ;e v,\ g ;‘
: - PR
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| : . ) e r.\ N ,r‘
S
& . . [
*t A ‘s -
B. Credibility .= .
C. Decision-making I
T ) . ‘ C ¢ ' .
. D.  Authority o . . g
'E. AandC . A
. - & ) :
68. The way thel class atted. towards the Premdent of the- Student
. Council Orgamzatxon is an example of its: \
A. Norms FEE PR | S

. e .
A .-
. - - r
. - . L
: .. . . .
a
. .o
B

By Self-interest

L]
-t

' C. Formal structuse .
- D. f’eWer“ . " S | ‘
| .E.'Aueftheabove . A
6‘9 ‘When Joe asked to leave the.room durmg the. semester exam, sts
T Barrett faced a problem in:

- A. Norms - . . - .
'B.  Communication |
| " C. Decision-making o . o
\,‘ - : Tef“*’_"’fa’y s;rstemvs., ) \ o
(- E. . Motivation v

70. The rebstionships between the principal, Miss Barrett, the guid-
.~ ance counselor, ‘the nurse, etc. are “defined by how each sees*
_— hxs/her' . | o o

‘ R -

. v r)*,_v‘ . » . . . . )

A.. Power | C ' . : h
. - . - N ( . ‘r,l '_J: o . -
B. Role'set . .. 75
C. Motivation
o ‘ - * '
D& Autharity ' . ) L P “ . e S V]
- ' ! - )

_185- .
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72,

73,

74,

V(E. Alioftheabove

. .
. . . .
* & / * ~ ' ‘w;
. o gy
£ . o . & . __;m.;
yeta ] ~x L e
- %‘ I i -~
e .
\. ) * L
i [ . - -5
‘. .

™~
‘. "”.‘
e
ey @

snppage is demonstrated when. L R j J ’ _,;  =:
A Ahcespeaksmﬂywhenshefxsbemgproddedbyher
(frxend _ X | -
. B. 'sts ‘Barrett receives remrement forms mstead of . o &
~ resignation forms o c o G5
C. Joe Ferone makes a pa&s at, sts Barrett on Parents‘ R o -
- nght o , . e
D. Harry Kagan Speaﬁe m class ’. ' ‘ P | ' |
E. None of the above ; - - S R . f W . v w
The insult, “You thtey-lovm' plowboy“ was. a reacnon < - .
“because of thespeaker‘s. | o A T
A. Roleset” = ST L PRI
B. Narms ° o _' ) T S -
C. Power | o L _' | e
. 1 > . + . - ' . - - . £ . ~
D.- Self-imterest - = - _ . I
" E. Authority’ .
Miss Barrett's homeroom class for qne semester should be looked -
. atas a: : . . . !
A. Community problem . o
"\'B.!Roles'et' : ', SR | - L
" C. Temporary system - |
D. Complex system p R
E. Power struggle v S ~
Mr. McCabe's concern wnth rules and regulations is a dxrect resujt s
of the followmg . I, o - T Y
o ; A
. .
' b . .
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f). His and others' expectanons cf hxs funcnons as’a vice-

- &
I

/ D. Al o‘f thelabove‘ o D AT

.' T’ne inab:uty of the teachers to obtam ai! f the mformanon * - ; ‘

) L K3 E
N K R . ‘eﬁ
4 N . /
. . L4
. i - - .-
¢ - v . R ,
N ) ¢ .
- J L. -~
.
/ D A .
s
. 4 \- LS . -
. . N - = \ *
W - ‘v .
4 * .

A. The way in wiuch hepegcewes his goa.ls R
B. . The way in whxch he makes dec:xsxons

C. Envxronmentai mﬂuences

principa

. - # ‘ -

E. " All of the above e
Miss Barrett's Ieaders)up style -as exemphfxed durmg M
observanon of her ciass should be descnbed as. :

}Democratxc: o ‘- R S S ) S
(»X ' | - . A 3 .o S
B.: Autwa}ic . VAV PR
LaJssef faire S S / et f AT S

& /o : N S/ . L . . ] . B n‘ Y
. . i P H . . ce bl Lo

= I— . . . . ; S .
\ - A e . . . o o L ¥ i
. / .‘ L . . . " .

Eg‘ Bandc above " ST I AP

needed op the Delany cards durmg the opemng meroom perxod is S . -
‘ ',‘an exampie ofs = .. R .
' 'ﬂ'l. .4 ‘ : .-? ”“9
Rale Set' ! . - ) ' e
| Cenfhct management« - _ . o S A
"/f . ’ 3 A S S '

Norms/ | o o S - ;-

;-Informal structure e el ,

.‘. . £ - . ,‘o‘:f . .
‘Shppage-"“' VAN L /

Dne reason for cp hct between the smdents in the schoo! and the * oo
administration cbuld be that they were' ‘concerfied about different =

thmgs. For example, the dxfierencjes ceuld be illustrative of B o
dxfferxng views about' . S \

s ?

,f ) ~ L ' <
Temporary systemsf_and perm#ent systems . Sl
-( 1 ' ' ‘ ‘ -.
H N ”.
' ' S
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ST B. Self—mtere andnorms St R L7 oegd

C % ¢, open commumcatxon and elcsed communicatxon B

N - D Monvanonandshppage e j s - *

E. BandDabove ; LA

7. '\thch of the faﬂowmg is not an xﬂustréﬁon of the Ibrmai Lol AT

¢ .. structure? . .f‘ S S AR

| A The Prmcxpal’s large office thh 3 mg on the floor B P S S

L B.» The need for hall passes to goﬂ}.’c the bathmoms oo f‘ - .
o T o 0pemng all WmdQWS fourflnches irom the top ‘ R |
- : 3 . A:’ i . v ',;»‘;;' “ e " . . : ' v
*  D. The schooi dance LA : : / B : S

E. Allof the above ' R '.‘-,fj"’;f" I . {/v o

IF IR 79. The fact that desks and chau's are- botted 1o the ﬂoor and that e

VI T students walk on/them during the- 19),{131 homeroom period .«'*
o - xﬁustrates the cox{trast be'tween ’{:_r‘& . iy e
g A The formal structure and nng{z}s. & _ o S T
| o B. One—w;yj "c'ommumcatmn- ;nd two—way com;m:iié;t?oﬂ ‘“{K | . *‘ 3
- - C. Ro}le”set and norms R . . |
S Lo '- - D. Hie::afchy anddecmmn—makmg T ‘ ¢
| E. Au of the above ‘ .
‘ 80. - Mx.;s Barrett created a potentzal confhct sxtuat‘ fnv when she: '
' ‘ i_ ’ Dxd not turn in all her forms at the end bi.f :;he day ) .
L \Vent up the "dowﬁ" staxrcase f AI.;’; o o N
o Ay Mfowed herself to be alone inttt}é"rdb‘n; with Joe.Ferone P
. - ; & Allv'éf the abov_e B ,:',"" | 3 . i o o
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E. AandBonly S , T e e ’ S R

oo §1 sts Barrett's behef that the Nurse could perform medxcal duties - . .
S when she actuaﬂy could do httle showed wfuch c.cncept in actmn" R

N . . e R

. “ ‘A. Shpp%e .v . .’ ' | ) . - o ' : . ) N é‘ ; | . N ~
T8 - ¥ _Powcr e BN
-0 C, .Informal structure. " . .
. .D. Communication e = co T R
4 E. Decxsmn—malung T PR |

82. The movie clearly 1mphes that sts Barrett-"r T h voF
A Lwesoutsxdeaf the school nexghborhocd R IR T

B, Lwes in the.school nexghborheod

y M. T ’ . I ‘ . . . ‘ - %
. o . - r = . * : . &
. | ' C. Moved dunng the schoofyear - = . L .
. D. Is engqged to be married . - - - -/
- Ny v ! : : : L e .
. ~ _ E. Ownsherownhome - - =
P2 : * ‘
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o CONTENT POST-‘EEST {APPLICATION) ANS\VER KEY

PARTH S
(Based on Fum “Up The Down Stalrcase“) I toomg

—y
1_ -

i el -
e as L e . B
48 CCF | -6
49 Moo &7
50 PAL | .68
.51 c | e
I '5'2 M . . “*?0 |
o 53 s | T
e 54 RS . | 1?2.a
| 55. |
56"
57 %

.58
.59
O
S 6l
N - 62
e
BN ek

Concept - . K

o)
ot

o
g

i

PAI'
c |0 75T L
TS 76
FS 77
S 7
- PAl | 79
© DF | 80
- Pal 81
. DM \\szx | N
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.~ - DM- Decision-Making . . . "~ TS - Temporary System
* C - Communication - _ " CF- Conflict . L
o S - Slippage o N- Norms ¢ —e 8
i ' RS - RoleSet . M- Motivdtion/Self- Interest T
- - FS - Formal Structure - - -
. - . [ o . . o , ,

PAI - Power, Authorxty, Inﬂuence N IS - I'nfofmal Structur\ ) T
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CMTI 1NSTRUCTIONA§QBSERVATION SCHEDULE

- ¢ "p.
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A WKSHP. WK [] PART D DATE E}j CLSTR [1 QBSR D oasa# [D P

’ .. q& . , % .
58 _T_‘ ' [T} [OBLTOBZ|OB30BA Instructxonai Mode =
L 12y J134 | — | Presentation ' " _ SO
1 15 16 _Demonstration | ,\
. ) rate—eel h‘_1 *
171 |18 - 19 stcussxonLGroup Problem-So!vmg
20 {212z} | : Audiovisual . .
23 - 241 125 — | Role P_Xay[SxmuIat;cn!_GEfmfng
261 1271 128 ¢ Independent Activity :
29 |30 {31 4| Group Planning/Organizing
32 | 3313 | _ Rowtine Managerxai Tasks.
351 36 {371} : Recreanan;umoc. Disc./Free Txme
.' . ‘ - , £ .
- i . r— - rﬂ = v . ‘ -
381 1391 | &0 | &l || Affective Climate -
) k2 | k3] 2NN Communicatim{
46l | w7 | 8| | ~49 | }| ParticipantO Openness )
| > 500 | 51| 52| | 53 || Participant Initiative
4y | 55| | 6] | 57| |{Group Interpersonal Cohesiveness
. 8L .99 ] 60 |. 614 Attending Behavxor. _
62-3 | || 64-5 66-7 68-9 Number Participants |
. K | |
. - N
B ' -191- .
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. WKSHP[ ] WK D"}PART CIDATE[ | 'cr.sré‘[} OBSR E} OBSR#[ T |
1 2 3 %5 6 - 7. . 8.9
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‘Quahtatxvébeécr&ptmn. | Descnbe as’ iully and completeiy as« possxbie what-

occurred during the observation period. Include in the description three - four
incidents that occurred. Include quotes when they add flavor to the description.

' Include ‘setting, number and role group of participants, objectives of institution, -

-orgamzatmn, instructional activities, content, roles of instructor, roles of

participants, affective chmate, and essence of interaction. This description wiil be - |
‘read independently - of data’ previously recordthtempt to capture the tone, ‘
content, partxmpants, and bracesses S0 that a reader could fuliy understand what

had occurred. : '%
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SRR ‘. OBSERVERGUIDE - o
B | cmx msmucnowm. DBSF.RvATxON SCHEDULE e

o 5 ) l“ o . : . _‘ . » w
« o ¢ N . ‘ AR . c s . . . . Lo e
N " "" ' "“,;' ‘ d! ' * . o« . - Tk . F . .. ) ' ‘ R
’ e . . ’ ! ] o FO— . . %
: o o Schedu!«e of Observatxons L o . con ' o Lo

el Each observer will make eight abservanms of twenty-minutes on each N
'« . ~days The time dnd location for these observations will be determined during - * o

T I S, the week precedmg CMTI when hstrucﬂanal schedules are: more quy - .
“,i‘_v“ . v“' \ ‘.f, . deveimi ) - . R ?f, ‘ ) . . 5 S ) ., ]
| L -~ . - Each twenty-mmute observatmn wulbeorgamzedasfonaws. o Lo
T, 4 nunutes — Obser’vatxon of Acuvxtiesl A -
| B 'l minute ‘<~ Complete recordmg of data for Observa—‘ |
- o S : ' tion | : :
s R minutés — Observation of Activities 2 “ : N
| 1 minute: — Complete recordmg of data for Observa-'
‘ e tmnz.“' . . ) , o
o - - 4 minutes — Observauon of Activities 3 . - . o
“ . S " ‘lminute — Complete recqrdmg of data for Observa-* T
T ' - tion3 . . 5 . L. -
; ' 4 minutes '— Observation of Actwmes 4. -
_ -, 1 minute, — Complete recordmg ‘of data for Obser\va-
v ' ) tion 4 , ) | =
; " © 5 minutes — Look over daty sheet to ensure all data )
“ ‘“ . ‘ fﬂiled In A - ‘ A
" 5 minutes — Travel to next observation |

Idermfxcanan Data

WKSHP: 1 - CMTL 2 - PTW de—Atiantxc' 3- PTW Texas .
> WEEK:, 1I- Fzrst week; 2 - Second week, 3 - Third wéek -

. ' . . -
L] .

NS N




* ¥, -‘v_b_ ,‘W
N - ‘~ - At N
* ' e B ' o
‘ ‘ R . Co
» * TR e
- PART: Partxmpants, 1- Intems enly or Interns mth mstruetor : W
. o ", inthe observation area. , - - e
. 2 - Team Leaders oniy Qor. Team Leaders and‘ o "
. ' mSt!‘ucth '; to « ’ _ L i "o

| " " “ ¢ ‘ oo

- o ‘. 3 - Intemns. and Team Leaders only or thh R B

DATE———-—Date ef menth
) CLUSTER

Reeord cluster number as asscgned in CMTI . . :

. OBSERVATION NQ.-———Number eenseeutxvely your observa-
v . C L tions, begmmng with 01, 02, througheut CMTIL

GARD NO.——This refers to data card. number._ The fmn
ofthedatacardls i, theback 2. '

' ) . » B
L , - -

'Instmctiénai Mode B

‘ Thxs set of observatmns refers to the source and type of instruction.
. occurring during each jeur-mmute observation. During each of the four- ‘.
mmute observations, record in the space prcvxded the source of mstruction.

{ ‘ .
: F— Source was Faculty member or CMT{ mstructer |
I — Source was Intem .
T — Source was Team Leader

‘i%\ Fonowmg thé" observation, record the total number of F - mvoived
' instruction in the T column, the total number of I --involved instruction in
the I column, and the totat s;umber aT- mvol’ved inthe T coiumn. | : .
"Example: In observation peried number I, the Faculty member -
: . (F) was the oply person who' was presenting; in
observation number 2, the Faculty member (F) and
Interns (I) presented information; in observation-
v : number 3,  the instruction mvoIved group discussion ~
f ' (and would be shown elsewhere); and in observation
| ‘number %, the Faculty member (F) again presented.

-

é
*

Each obsérvation was marked as byglow, then the sum of "Presenta- |
tion" observations recorded at left. Note that since Team Leaders \ °

. | o -195-




TS

.~ convey concept or used in Instruction. .

- feedback; play educ&enal game desxgned to extend knawledge, perceptxons, ’

P PN N ’ . ~ t g B ,\"‘,‘-v‘ki
\ .- ; % , L\ %» - ‘:.‘%
> [ 2 . s . gk o, e
’ . A 2 . [y * (r’b
b I . B S
L ) . N T -
) : . . ia' ! * R T )
*. “~ o & ; '. - .‘:‘7 ‘. B :‘ ) “ . ? .. ‘\ c‘/ -
did not parﬁmpate in presentatmn at any. txme durmg the four R

“obgervations, their total was 0. Thus the possibie range of recorded-
" totals for each mode of instruction would be 0-4 (na instruction of -
this type to mstrucnon o.f this type in all of the fou.r abservatmns). x

Fl— 1] |7].|oB. |oB2]{0B3]| OB ‘-Instruc':ti\onéi_'Mo‘de 5 ‘}\
11 31125t 1B3ioj|F * 'F_Z o “F Presentation DR
Nme miodes of mstructmn are defmed below and are -ta be tonsxdered
m the observatwns. . _ s o ‘
Presentatmn. Lec;ures; exposztory remé‘r}ks, expressmns of fact or e -
Opimon, pnmaniy telhng by one person toa group of people. . L e S ~
, Demonstratmn. A demenstratxon of how to use equxpment, particxpate . .
in an activity, or complete an exercise; characterized by an mdxvxdua.l _ '
showing one of more others how- tq do something, b R -
. PR }? . ‘ . il
D:scussxonfGroug Probiem-Solvmg. A group pianmng or interacting on- «;:
a topic or problem where statements are short, on€ persqn builds on the :
ac:tmn of anather, usually but not necessarily a smau group. . o
N -‘r: . ) '6 ‘ N
Audxogisuai ‘Movie or ’de/tape shown, audmvzsua.l rpaterxa.ls used to Lo

" Role Play/Simulation/Gaming. . A hypathetxcal sztuatmn 3t problern is s
posed and the group considers‘and proposes a solution; mxcm-teachmg and L

or amtude. - .,
Indegendent Actzvxty. Readmg, wntmg, or other Ieamxng acthty' - R

engaged in mdependently by Rarncxpants. o . ; o g

. . . ‘ e -, ~

Group PIanning/Or’gamzxng. Graup determmmg procedures, pract:ces
to pursue; orgamzmg tasks related to inStruction; characterized by actual

~plans for an activity rather than discussion of educational concept or issue.

Routine Maha‘gement Tasks. Housekeeping items, maintenance tasks,
group management directions or tasks based on dxrectmns.

oo i . . . -

: N : \
- . . .

-

‘e
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- Recreation/Unfocused Discussion/Frée Time. Nfoﬁu‘ng break periods;
- free time between activities- with several simultaneous conversanons amang
partxcxpants, pianned recreatzgna actwmes. .

'y ‘- . N N ’C“.'.. L. .
' . A _ . . E R -~ St “ \‘;l_ T .
Ratmga of Chmate L Yoot T ) '
- PR P .
. i o ® 8

- At the cf‘ dof each four-mmute observanbn, rate ona fxve—pomt scaie,
t,he climate-of the area bemg observed. The s;x scaies are as fcnaws. -

Mf_ective‘Ciimé_\te R SRR, :
R T SN LR UL SN TR
- " . . - i . AN . ; < s - e . .
S cool, tension, s, T T warm, supportive
DU fncuon o B v congemaL
’ . . »Y . . A “ PR N ‘e .
‘Communication . - T T e e
* . ’ . . . A f
. - ‘2 3 4 BT "i
3 v - . 7 e i '
¢ - difficult, smooth, easy
. strained- S0
Participant Openness . P - .
T AT S
2 '3 L 5 o~
, ~defensive, - o ' receptive,
: ) cl_o‘sed B S open
Participant Initiative ‘

1 2 3 & .5,
Passive, dependent . active, autonomous,
cue seeking takes initiative

Group Interpersonal Cohesiveness | o -

! 2 3 -4 5 ‘

‘independent - : . tight, close group,
actiog\s | ‘ . teamwork
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' . ‘ - " W“
o ".s“\ . - .’.?1‘ . l*
- My * .‘:_' ; ) : ” ; . 6'?‘ - . .. R
- C v . . B ‘ .
4 .. - < - : < F]
R . ) . R v . * [ ~ o Lot
i - - Attending Behavior =~ - T . . o
S S SR SR & 4 -5
- S R e e e e e e LN
IR -~ notattending - attending :* ¥ - alert,enthusiastic - = .,
‘notmvclved S e e — |
. “ Y : - < 4\ " : . i . : ¢ * . '
.o e NumberoiPartxcxpants e B " e T
T o R‘ecord the number of persons, mc.ludmg instrugtors, who were prcs‘e‘ht.‘ e
e T durmg the observation perxod. ‘ﬂns is recq.rdcd ior ch«.of the four-minute .
AR ~obseryations. | A S T x
. o Grgamzatzon Content o ' ‘;’ R | o o :
. e ‘ A\, . v ‘ ' ¢ - s
LA Eieven concepts related to crgamzanonal thcory will be hxghhghted in . 7
~,+ + CMTL® They will not b included in all jnstruction; but in many periods of RN
. ", instruction. In this aspect of the observation, consider ‘the.content of the - . "
A L.o - ¢ instruction durmg each four-minute period, noting which, if. any, of these T .
SR ;:& eleven concepts werg, taught on dxscussed. L | S S
S JRTI Dcfmmpns of the eieven concepts are xncluded in CMTI mstructmnal e
SN e materxals. ' | . ‘ - .
. ‘—i .. . - o ] . Q t .' ) . | | . |
R For each concept incl'Uded in in$truction during a four-minute period, = - - -
-.. specify whether it was considered as a definition, or basic concept or- an o
’ “applicatign of the conccpt.. Use the code listed below. -~ L . T
i . ' Y . ' e T
D — Definition or .basxc concept . : ‘
. 'S — Apphcatmn of cqncept to school or dassrcom
- . C— Apphcatmn of concept to community : A

M— Apphcatmn of concept to mumculmrai sxtuation

. O—- Application of concept in setting other than those hsted
- ' above, or of such general nature as not to be a codeable
applicancn o . o
1
It is possible for more than one orgamzatmnal concept to be . .
included in a four-minute pcrmd Likewise, it is possible for more than :
. one applicanon to be made in that penod. : o ‘

*
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c:cnmntandsmus R o 3

. -

List as concxsefy as posszble the content of the mstructxon durmg the .

- 't'wenty~mmute obsérvanon. e e T Qfg
, r ) . - R . i ...‘. .. :‘v"‘ . - " .. . ‘. :w: ) -‘ N ?. o .
Materials and Resourcgs e . B / I v
: Record here any materials or resources used or referréd to during the
. total obseryation- period. . Be sure to provide a complete bibliographic . ]
reference on each. A hstmg of materials wxﬂ be fwmsimd Wh.lC:h can_ be e
.refen'ed to by number. 7 - . ( e
Other data to be recorded mclude. o | o e
. PF— Sources of Resource — Furnished by the Program (P) or S
o by an individual Faculty. member F- L g
‘ S/M — Distribution "of Resource — Smgie copy of limited N
. number (2-3) available (S) or chstnbuted to each - -~ - .
particxpant, multiple copies (M) e Lt
' U/R — How used — Resource used directly or as the basis for o
| discussion (U) of resource .referred to whxch had | PR
) | prevxously been used {(R) . ) | o Y
Type — Medxa -—-'Textbook posinon paper, film, shde/tape, !
_case study, e§c. | | | o 3
Complete Bxbhograpmc Reference - For those references on the list, .
use the code .number. For all others, be sure to obtain a complete. R
bzbhographxc reference‘ - : ' a o | -
.@ahtanve Descnptmn : z - o ) o C
, Fo# one observatmn penod each day, please complete a qualitatxve
description of the experience. Use the code at the top to cross-reference it
“with your data sheet, but do not assume reader-knowledge- of data on that - .
sheet. This description must stand alone, and it should be a well-written, ZaE
_readable descrxptmn of what occurred. <
¥ .‘ ;‘ ’ ‘
f '
. ) = -
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SR .7 POST-CMTI PROGRAM ASSESSMENT
- . “'u_ . | . : "‘{ | . E j\‘ N ! /‘/’/‘

P
As CMTI closes, \we “are askxng/you td
. | - . * complete the following questmnnan’-e. The

e .- purpose of this® activity is" to- -document the
S ' -reactions of parti ts to the'various. experx-
| o . - . ences and outcomesofCMTt.

/
€

S

. v

. . - . 7 . -
s

' The data wmbe,gsed to descnbe the
S P group‘s progress and xmp essmns. ¢
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A.
B.
C.

" ,l":,-, D. .

A.
B.
C.
D.
E.

l"

A

'correspondmgspaceontheanswérsheﬁta- vl UL T L

B. / ang.le '

for each :te.‘ a.nd blacken the o E

)

1

_— e i M R P
‘ ] f “* ‘ JE - b g ¢ . R e
1. ‘Teacher Corps miq T . o T e
- ‘gj '.- ’ . ’ . ’ )r",.* :‘.(x'f r,
“A. Team Leader g ‘ F a Lo BN
B. Intern . y o R
‘C.  Other ? _ - . . A
. 2., Ageg . ’ . L ) ,
: A ‘ > - . al

.20-24 years

| 25-29 years
30-34 years

35-39 years . /i "o/,
40 years or older *s g

‘{ - .<'..

Small fdwn,(underlo 000) e K

Small city (10,000 - 50,000) * T Y R
City, {over 50,000), inner-city N R
Cxty (aver 50,000), suburbs - T .

. . .
. . . .
t ’ . . ‘ . . ] I

Marxtalstatus, - ‘ ' SR TSR T

f’Marrfed e s SN

LN

\ v : P E « ¢ A

,Number nf dependent children ’ P e RN
/A-

. . . . . . - - *
i v : Lo . ¢ e
B N e " . . . . » .
‘. Lot . N ' . . .

None,, o : B v ERETIY:
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» R . ’ - v S .
R & L “‘\ ) . &
. . . ', . [ ) }j e - Ly e.‘
. Vo - R
. ‘r.‘;. “.( -, 5 .p. ; . ‘ ,
~ 1 - ' . ) T
., ~ ) B.f Onk L . T . B R ‘ : ‘,‘:' e ." ‘ " ; . ’ . B
Twp o - , o / . . N ‘-.'7.
. Thl‘ﬁﬁ . | ] . . - .. S ‘ - . . TR . ..
- Fourornxcjre L e e T LT
; Race/ Ethmc Group : o PH
- “ o o N
] AL Ang]ofCaucasaan American . Seoet R 1
Bf Black/Afro American = =~ - | o
y 'Asian/Pacific American ‘ ‘ oLt o

D.,- Native American - - S
_E. Hxspamelcmcano Amerxcan | ;/

_ SR . \thch of the fcnowmg best descrxbes the school, ycsur Teacher Cnrps
N pro;ectxsiocatedm e o i j r“‘*'*.: ‘ ‘

‘ - f | o :.' ‘. . ‘ Lﬂ". F o ﬂ‘ \&‘? %
ST Rurai R f'

A B " Urbanfrural . - R

B AR C. Ur.ban/mner-cxty U S -‘ — i SR

e D., ‘Other . : g S - T :
Y A . BT o

B L 9. Atwhat Ievel would you prefer gto te,a;:.h?
5 ‘ A

PRI " AJ Preschool, kmdergarten ' T e
A B., Primary (1-3) ' R ' .
A | C. Intermediate (4«-6) I o ' T :
g : . D. Junior high(7-9) - \f“',-' R R A . L

A ' E Semorhxgh(m-lz) ’:"-v,- ‘ | T

; 0 . :
-f B . - TR

A. 1976-77 - N o
B. 1974-75 .. . - ‘ R
C. 1972-73 - . e IR
D. 1971 or before - e | o .
E. not graduated’ L S - ,

;i 1. # Year graduated_;mm,con,eg'éf?" DR T ‘j

1.  Major:in coliege <

'A. Social Sciences - ' R .
B. Humanities/Music/Art e o o ' |
C.. Scxence/MathemancsA . . . S |

~ : Q

? S
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S o D. Industrxai Arts/'recmmlegy T ,
‘

- ~E. Education and other . S L et

Ay \ -
! T g e S : ' S
T 12 Prevmus*teachmg expenence. S L.
—~ . - . - T oA . . L . . - . . . h
- e ' » . A- ‘?‘Nme . - 'J : - R . . e ',~‘\- o ‘@ e
- - . B. Student teachmgoniy e oL . o
e~ - C. -Two yearscrless L . o S
S, - D. 3-5years’ v Co T I .
" E. 6ormoreyears .. - - - " . ", .. T
. . . e N . :. ('Gé
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t °“} . ™ i e
_ . 2 1 o A‘ LY t = .
¥ i ’t ) ‘ ;" _ X e %
\ . - R TEACHER, CQNCERNS _CHECKLIST f o s . f,v
L - _ -The checkhst is desxgned to explore what, teachers are eencemed about ‘at L
' . ~ different points in.their careers. There are, of ceurse, no rzght or wreng .
St s answers, each personhashxsor her own concerns. - U . »

. <j‘ ‘As Teacher Corps Interns and Teany Leaders, you ha.ve been attendmg the LN

e ‘Corpsmember Training Institute (CMT N wWe are interested in learning, what . Je , \

“ .4+ your. concerns .are Now about your futyre role ‘as a teacher (if you 2 e an aee 0T
' Intem} or yolir présent ent role asa teacher (xf Sfeu are a Team Leader) -

.‘ﬁ'b o ,Sometxmes peeple are tempted to answer que‘s‘ﬁons hke these in terms of e
-+ what they think they should Be concerned about or expect to be concerped .
about in:the future. This is not what is-wanted heré. We would like to know -,

. | ‘ only what you are actually concerned about now. ~Consider yourselfsto be * }
. ' concerned about a thing if you think about xt frequenﬂy and weuld hke to do I
* something aboutiit. " B - . e
On°the feliewmg pages you wall fmd statements abeut some. cencems you Y
might have now. Read each statement. Then ask yeurself. When I think
v abeut teachmg am I concerned about thxs'? | o
, 4 | For each statement, demde whxch of the ioilewmg answers best apphes to . _:“z
s you P\ow. fMax‘k that answer on the scormg sheet. o e
PRI N . . . C e ‘" : ‘ ‘ ‘
““ A- I am not concerned about that now, er the R - "
%, ‘statement does not appiy o 3 PR
\ | , | - Iam&xtﬂe concerned e

C- Ian;;.moderately concemed' .
.B- Iam very concerned | | R

s B E }-'1 am totally preoccu;ned w:th the concern.

13. Lack of respect of some students - -
14, Standards and reguletiens set for teachers

. . v -~ .
- . . . i . 4

~ Y




W

a A. Not qoncerned C. Moderately concemed Tomm;;c;;;d. ‘:—'. e “;;,
Bs Lrttle concerned D.” Very concerned j with concern - . \ fd
TTTTTTTmoIoTs Pl et o S i __—
. 15 Selecnng ar;d teachmg content well. o R o R . . . ‘I‘
{ . 16, The mandated curnculum is not approprxate for all students o ‘ j
17.‘ .Whether students are learmng what they shculd
“18. Whether the students; really like me or no; R ,f_‘ N o L | P
19. Inc;ea's,'mg students' feeling of acéom#ﬂsﬁrhent B - o JS | )
20 ‘,The nature and ‘Luahty of mstructmnal materials . | ‘;/ | u
21 Wherelstandasateacher < ) ‘ e
22. Motxvgtmg students 1o study | :
23 Working producﬁve’ly with oﬁher te'ac.i;ex'-s‘ b& )
254, :-Lack of instructional materxais - | o | o A
25. Rapxd rate of curncgﬁlqm and mstructmnal change .
\ 26. Feeling under pressure too much of the time. o _ - -
27. Frustrated by the routme and mﬂéxmxlity of the: situation
28',._l Becoming tpo persona.lly involved with students : /- . | “ 5 o ﬁ
29. Méintainiqg the appropriaté degéee of class contr%l' | . J/
‘30, Acceptance as a friend by students | C | B & L
. 3L Understar}dir}g fhe principal's policies - | | . o
32.  The wide range of student échie\)emerft N ‘ ' |
33, Doing well when a supervxscr is present. v
34, | Meeting the needs of dxfferent kmds of students - T | L
. ' “ '
. s I B "



: e o e e e ot e e e
«  A.-. Not concerned . ' C. Moderately concerned ~ E. Totally preoccupied
B thﬂe.concerned D. Very caﬁcerned with concern =~
‘ “‘”35; Being fair and.lmparuai B o : ’
N 36. .Dxagnosmg student iearmng pmblems - . . C K )
’ - 37. Gettmg a iavorable evaluatzcn of my teachmg | a
T s ' ’ .
" 4.
W . ~
42. Challenging unmotxvated students . | L o
. | 43, .The values and atutudes of the current generanan
44, " Adapting myseif to the needs of dxﬁerent students
45. ' Whether students gan apply what they learn
46. Understanding the philosophy of the school "
‘ 47. . Students who disrupt classes - ___
'#,8. Irutstiﬂing \\ibrthwhﬂe’ concepts ;nd‘va.iues |
49 " How students feel about me ” -
R N

50. Student health and nutrition problems that affect iearmng
51 The psychalog cal climate of the school o D
52. Clanfymg the limits of my authonty and,res;')onsibiiity - ' |

. 53 Assessing and reporting student progress

"\ ¢ ,5#.‘- Chronic absence and dropping out of students |
.
_-206-
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t ] . ° i ' o
A, Notconcerned - C. Moderately concerned 7 “-'rS a {p?;;'c%;;d“ K
' B, Littleconcerned = D. ' Very concerned T thh concern
5-5.‘ - Lack of‘acaderdic freedbrﬁ , . o | ', I PSS
56 _ Teaching requxred content to students of va.rxed background
57. - Student use of dmgs N
58. Feeling more adequate asa teacher L S o '
39. Guxdmg students toward intellectual and emotmna.l growth ‘
- 60. Bemg accepted and respected by pfofeésmnal persons \*
g 61.‘ Adequately presentmg all of the requu-ed material | ,
62. Sloer progress of certain studfnts_ - L LT \
— | 53. My ability to present 'ideas to the.class | |
64, Helbing'students to yalue learning - | |
" 65, thuethe; each ‘studeht is getﬂﬁg what he/she needs | T
| 66 ji‘lncreas’ing my'proﬁciency in cpnfent o . - o | - | p
67: ~‘Re‘::egnfziﬁg tti"esocxal@.nd emotional needs df. students o )
68.¢ "i'he Wide diversfty of student ethnic and so'cieeche[nic backgrounds

. .
.
] . .
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D 4 - i , .. . | o "
PERCEPTIONS OF CMTI .~ - . '
H o ‘ , g
~ T o
Lxsted below are several potennal outcomes of CMTL Some are .mpre N AR
important to you than others. ' Please rate them as you perceive their e
importance to you at thzs nme. Blacken the cor{espcndmg space on the ,;z
‘amwer‘slmet. . . \
T - A. Not impm?'tant 4 . . -
> Voo o B o S s -5
" . - B. Somewhat important - ‘ .
. . \ o o C : o o . ?
T C. Important T,
D. Quite important ' o
. _ , " ' b
E.  Extremely important = -
. : ' 3 ’ =
* % X % g*‘ * % ‘ :
69. Increase my knowledge of Teacher Corps - | - -
- J0. ._Make new friends " ‘ ‘:
o L
71, Become better acquamted thh Interns and Team Leade:s in my
- project L -
‘ [ ‘ | ‘ ¢ - ‘ .
72. " 'Become more seif-conf;dent as a person , ‘ s
73. . Work more effectxvely thh other people - Ny
74.  Learn theorles of instruction and how’ td apply them | - f' . .
75. Appreciate persons from other ethnic groups | -
76. Meet and live with diverse people
77\; | Experience a variety of ways of organizing' an educition program .
78. Clanfy my educat:onal goals. and directions B
79.  Improve my abxhty to xdenufy and solve pmblems



% A N
; i v Y
«:‘ 1] - * . r,x:{
.‘A. Not importanf .. C. Important . E.- Extremely xmportant -
B. Somewhat important . D¢ Quite important e o N ‘
e vt e - —— " — - " — o - - — ...5_‘,_34'......_-.;_‘-}...;,...;._'_
30. Increase my understandmg of ‘multicultural educatron S ‘ Lt
. ‘ e L] ‘ ;
. 8l Learn theenes and concepts related to the study of ergamzanons
) 82. Learn new 1deas that I can appiy at my school project AP o . o ‘j
© 8. «En;oy the epportumty to travei and meet new peepie ' : ' -
"84, Know myself better : ;;.i--*.;_: 3 " SR = T e
. 85. Demonstrate basm commumcatmn and group pmcess skuis . o :
"86. Facilitate use of basxc qonunumcatmn and gmup process skllis m ’ :
others o= ey .
¢ 37 Develop my cempetence in team management skxlls
88. Employ mstrucnona.l supervmmn sklﬂs g
89. 'Idenmfy major orgamzatxonal structures of commumtxes and schoels e‘ -
90. Use observational system for identifying critical elements in 'the‘ el ?
‘ orgamzanon oi ﬁmumnes, scheols, and classroom . ;oo
91. Deveiop a specmc plan fnr connnumg leamlng a.fter CMTI
. »> L
‘Q V -
' ’ [
AN g : Lo -
- 21" o ¥ ’ B
B - B3 fed * . T
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o o . .
D o ) = .
P o ,,. { ‘, - ‘ - . -
. ] 3
. g Piease read the statements belo&‘ and. mark the posmon on the‘attached
SR _ answer sheet whxe{t best expresses your feehngs or oplmens about CMTL - -
B 4 .‘ : R v \ E j_ . |
. A. Strongly stagree . oo L _— &
P P DU R
- B D.lsasree . . . .c ) ‘~ v" T | ._.-‘. ,-. ) . :,f
. kb - C. Neutrg}; - o | ' AT s 4
o . . - D¢‘ ‘Agi‘ee . SN _ ‘, . ‘ . . e - . ».
| . E.. St_ro"'n'gly"Agree" EI et T
- %% * * *** v ‘
92, Generaﬂy, CMTI was gvery good expenence -
93. -T he faculty seemed to be mterested in partxmpants as persons
9. .The scope (coverage) of content mcludeti in CMTI was mt adequate B
. 95 The way CMTI was organized resulted i in better particxpant iearmng
‘ 96. - Actwitxes were mterestmg and weH desxgned
9r. cmx has mcreased my knowledge of other cultures
| 98&. The facuity eneouraged the. development of new vxewpomts and
: appreexatxons : :
' ‘ + 100. Many of the. ideas, concepts, and content mcluded m CMTI“ were new
- - lome R P /
oL ‘More educational_ﬂexperieo'ces should be organized this wa)}
c o102, 1 learn more when other methods of instruction are used
" > 103 The multictitural environment at CMTI erriched me personally
- -210- ~
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“‘~ A |! :.-.: u‘ . f“m “:*. L
. o . X ‘~ ‘gt“ ‘ jﬁw-
© e e o o i - '..,....‘.-1:..«._——‘—; ——————— q—_.__..‘. ___________ ':‘.‘._-._\ ‘ _
A Strongly stagree C: Neutral . E. Strongly Agree . -
B. stagree - ' D. Agree. : | ) ' L
104 ‘CMTI increased my generai knowledge and skﬂis . |
r 1q5. The facuity haci a thorough kncwiedge of the subject matter bemg R
o taught .
i 106 The content of CMTI was not appropnate for. me. 3 '
7. Iwas aften confused by the procedures and processes used |
. 108. .. Course matenals were poor and inadequate ' 8
169. ) Thema;or roie groups who could mﬂuence educéﬁcn at home were not
.- included in CMTI o | | o N
) 110. »Because of the multxcultural environment at CMTI I‘ am hkely to
change my professional actions in the future _ -
111, I would recommend CMTI to others _
. ' o
‘ -
. N ¢ \, )
o
‘.
o -211- % )
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ORGANIZATIONAL coucagrs' .

- Your mstructmn was focused on the study of the fouowmg crgamzaucnai T

* concepts. As_desceibed below, rate the extent.to which each .of -these i Lok

concepts was ‘emphasized in CMTL Blackeg the correspcndmg space on the : C

answer sheet. A . - 4

R - ‘ . 7 . : . - .. ) ' ri ;*;331

ﬁ. LI ’ ‘ A.. Ngt ata!l Lo . . S - o~ =

B. Somewhat o

\ B coL ‘ 3

D. Strongly B S ...

E. VerySwongly . . .o oA

1. . . . — ‘ iy '

R R SRS R S '

. f‘\ v ) \,u

. ',li?.:. Power,‘ Authority, .Inﬂgence B

| " 113, DecisiomMaking t : o o o R

Q? B C"»m“’l‘_‘“i"f?ﬁ"h - | S 'f o | |
115, Slippage | :

- 116, Role Sét

E 117. Formal Structure '
'118.  Informal Structure - .
N 119.. femporary Systems .
120, Confliét. ‘
.. 12L. Norms A
* 122, Motivation/Seif-Interest .
L o , 'iv‘ - . ) | -2i2~\‘ | . ;
\-. e R0 2
' . ~ ro. : . ‘ I . , - | i




e -~ CONTENT OF CMTI .
. Please respond in two ways to each-of the following questions in terms of -
© your familiarity with that topic: first, familiarity prior to CMTI: second, - ‘ Lo
familiarity at this time. Biacken the cqrrespondmg space on the answer - i
‘ Sheet. . ) "‘- o . e ' -ﬁ
E - A. Unfamiliar with this area . i
~ B. dniy slightly familiar with this area -
v , : .. &
- S C. Famshar enough to recognize: and use'
- | basxc terminology’ R
. ‘, D. Famxhar enough to dxscuss the area in ‘ s
- ‘ ‘ depth [N o : - f\,‘f\
E. Familiar enough to teach it to some- . . o
one else on to employ n inan o .
, instructional settmg S | - T
| #*'**(*’i"'fl_ ' ' - e .
- I am able to xdenufy the. charactensncs common to orgamza— o ‘ -'»1
) tmns. : ) - |
T 123. Famxhanty pnor 10 CMTI
124, Familiarity at thx.s time
I am aware that cqmmumcanan styles dszer among c:ulturai .
groups. | : - o !
L 125. Familiarity prior to CMTI - S e
, 126. Familiarity at this time . o s

I can analyze the roles I play in an organization

o 127. Familiarity prior to CMTI
'128. Familiarity at this time

0 . .
. N . .
. . : . . t
. R , Y. ' - .
o - 213 |
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orgamzanons.

133. Familiarity prior to CMTI.
134." Familiarity at this time

I am able to identify stereotypes held by people and teachers,

concermng different cultural groups

'

135, Familiarity prior to CMTI
136. Fammarty at this time.

I am able to describe the deveiopment of a temporary social
system such as CMTI  ~

137. Familiarity prior to CMTI
138. Familiarity at this time

L I am able to describe the norms gperating in an organization to
-~ which] belo.ng . .

L

'139. Familiarity prior to CMTI -

140. Familiarity at this time '
X
L
©o2l
L 20
. \ ‘(__. ‘ A ' »

‘““T“*‘ﬁ*f“%“‘fﬁ“—ff‘f'ftf“‘“f“f—“-“—‘**f“ffj:
A. Unfamiliar S C. Familiar enough .to recognize - E. Familiar enough
- B. Slightly familiar* D. Familiar enough todiscuss  * ~ to teach
e e ————— o e e e e e e e e e e e e o
- .1 am aware of more than one perspecnve on multxcuitux‘al
| L educanon | _ ‘ - , .
’S‘Q . 129. Fam:harxty prior to. CMTI o
to . | 130. Famuxanty at this Ume N\
) 5 \‘ . : I am aware. of approaches teachers may use to draw upon the
- rxchness oi the various cuitures represented among the.xr students -
131. . Famxhanty priot to CMTI . - L
. 132, Familiarity at tmsnme v : o
I am able to descnbe ways people adapt lte or cope wn‘.h_."

i

\

-~
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L

A. Unfamiliar
B. Slightly. familiar’

burmg CMTI you studxed four case studxes. Usmg the foliowmg scale, ra cg

[

14Y. Famiiiarity pricr o CMTI
gLy Fammamty at thxs t}.me

$¢

143. Familiarity prior to CMTI

- 144, Fam':liarity at this,time -

C. Familiar enough o recogmze
D. Fa.mxhar enough to dxscuss '

'I can describe some of the factors whxch contribute to
" between schools and commurﬁtxes

I.am able to analyze the school asanbrgamzatxm- R A '

4

-how helpful each of the case. studxes was. Biacken the corramnmsba
on the answer sheet. :

s

146,

148,

.7 A, Not helpful
) p ;, B. Of some help
; « Helpful

< D. Very helpful

1#5[’ Distant Drum

Mid-America

x

1'!47.‘ Buena Vista

Smoke City

-215-
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" E. Sohelpful that I will use if in the future
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1. What experiencesat CMTI did you find most rewarding personally?

Answer the'_fauowing. questibns on this sheei:‘,‘} Usethe back of#hé paperif = = . . .o
necessary. . =~/ . Couw L "

2. What experiences a;t,‘CMTI. dxd ‘you find most rewa_i:&ir‘xg professionally? -

oy

.. OPEN ENDED QUESTIONS

; . 3'. . . . f . . ﬁ‘ .
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3. Has your péfception of ydursélf in relation to other racial or gt}mig -

groups changed during CMTI? In what ways? Please describe.

-

g | | . ‘ . { . - ‘ . '
/ . . ‘ - ‘. \T . | 3 A {
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4.

6.

7:

-
gy
. -"_1‘

What expenences from CMTI are hkeiy to be of the most heip to you in
your role as an Intern o
pro;ect'? '

Gwe exampies of fdm, matena.!s, acuvmes tha.t you would recommend
be used agam (that you feel are rea.liy effectwe)., o

L]

- List no more than five thmgs you have Iearned about cther ethmc

groups and/or educanen ina muiﬂcultural society durmg&:MTL

Assume that you - have, beenf seiected as the chairperson of a task force

which has been given the assignment of solving an educational problem. -

- From the participants ‘at CMTI, list the names of ‘three persons whom

you would ask to serve«on this task force. ;



. 7;‘.;

,a

..

3. . Fnendshxps often developﬁtzrmg an institute, such as CMTL Lxst the

. names (first name and last name) of. ﬂwmperscns \wth whom yuu would :

: hke tc connnue these mmal inendshxps .
-e‘ “. ' I"..‘-_. - T .f‘. '. . s <
~ . . i gy. ’
. * ‘ - ..; :Z
. [ .
. - .
- . {

SR

9. A vanety of xdeas are bemg consxdered for iuture CMTI's. For examp.le, o0

Interns and Team Leaders might attend two institute sessions, one
structured much like this one at the beginning of their programs and a
second institute durmg the summer between the ﬂrst and second! year of

o " theproject.

| :Ii such a plan were foliowed, what would you recommend for inclusion =~

* during the second summer institute? (content, procedures, partxcxpams)

2
*

’

.

v
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new to me.

. ‘.
' . A-13
Table 38
PARTICIPANT,ASSESSMENT OF CMTI |
Questions - Te.f;n? Leaders Interns “ Total
' ‘Mean © S&D.. Mean S D. Mean
L 'Generaliy, CMTI was a very good S o o
2 The f?°““¥'-.5?em¢d to be inter- - %02 T 109 409 8% . 407
~ ested in partxcxpants-as persons. . | -. ~ L,
3. The scope (coverage) of content | a ' ‘ 5
o f:ncluded in CMTI ‘was adequate, 3.28 1.03 N 3.15 .I'OS 3'18 |
b , The way CMTI was organxzed re- . o _ .
. sultéd in better parm:ipant ]eam— 338  1.02 335 .99  3.36
‘Inge : . -~ ‘
5. Actxvmes were mterestmg and " T om - e
well d esxgne d. o . 3.57 . A‘.SS . 3.67 2.8? 3.65
6. CMTI has increased my knowledge: | 231" * 1 17 acs e |
_ of other cultures. 373 L7, 3.8 f 96  .3.84
~ 7. I plan to apply xdeas from CM‘I'I' | | | ' .
a immediately or in-the near fufure.’ 13 .ot 3 ‘?5 71 3.95
8  The facuity‘éncouragéd the deve- o )
- lopment of new viewpcmts and 3.95 1.01 4.02 J7 4.00
apprecxatmns‘ g ' ‘
9. Many of-th ideas, concepts; and | R
~content included in CMTI were | 3.27 1.39 360 113 - 3.52

- -219-
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_ Table 38 (Continued) >
@ ;
Questions . Tgam vLeaQers( L Intgrns' Total | i
o { ‘Mean S D. Mean FS_. D. ) Mean = & e
| T | : g
: - . * S . ~~ S
10. Meore educational - experiences | - o ' -
‘'should be organized.this way. 3.48 1.15 .. 3.63 S7 3.59 -
. - 11. 1 learn more when these methods .| _ ? on ]
| 12, 'The multi-cultural environment at . | Dagw
. \ 'CMTI enriched me personally. - 3.80 | L2z 3 ,'89\ E 96 .v3'8_7‘ AR
. 13. CMTI increased my eneral know- - ‘ : o
" ledge and skilis. § 3.88 1.0 3.1 ,;Ts 380 - =

14. . The faculty had a thoreugh know- R - .
 ledge of the subject matter being | 3.85 W95 4.13 J7. 0 4,06 .
" taught. o e .
15. The content of CMTI Was appro~ | -3 99 .01 3 70“ o6 372
' pnate for me. e T ST .
16. Procedures and processes ‘were | g .0 L12  3.49 1.0 3 49 . g

deartome. ‘ M T

- 173+  Course materialis \were good and_' 4,02 90 3.91 91 394'
) adequate. ' . 202 . 94
‘ 18. The major role groyps‘ who could .
. " influenge education at home were 2.92 1.22 3.13 97 3.08
included in CMTL )
i
v
o , )
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.. Table 38 (continued) . o v

Questions Team Leaders ‘ Intem§ = Total
" 19. Because of the mxﬂticultu\ral envi-. ] ' o , .
ronment at CMTI, I am likely to ’ ‘ | , L
change my professional actions in 3.00 1'2,1 | 3.;‘0‘ | 1.;00 | 3.0? .
the future. o : _ '
20. 1 would recommend CMTI tooth-| 383 " 116 3.9¢ .95 391
o - 4
cobES: . S S
Sub-scale =~ S | Related Questions .
. General Assessment A | : 1, 7, 13, 20 A
. CMTI Facutty . S 2, 8 14 . L
Content of CMTI - L | 3.9 15 | e
. Organization of CMTI o 4% 10, ‘16 ‘
* Instructional Activities' , 5 11, 17
Muiticultural Education o .6, 12, 19 .
| ] . ‘
Q’ *' » &

2210 229
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e T " CMTI 1977 - HANDOUTS o
.. P « Program . ° S ) o :
" M - Multiple o L. . ;
' .. U - Used o o SR . \ . . - 2 o
- R - Referred To a SR Date Observed In ~ 2
- ey ‘ . e : . | Clusters : . el
v UTITLE L TYPE |1 | 2 {3 | 4} 5|67 |89 . =, -
| Exermse 16, Handout 1, "Communication® CPM/U |11 11 n
"Dehnquent Black Gang Youth Values" from Groug | 1 1 oy
'Process and Gang Delinquency, James Short & Fred P/M/U RINTY o
Strodtbeck, Univ. of Chicago, 1965 . -
. Exercise ‘9, Handout-1, "Criteria for Giving Feed— N :
N back" P/M/U RN, |
T “Feedback" , | . P/M/U |12 |
"Definitions of Orgamzatmnal Concepts" - Jares '
"How Cultures Collide", Edward T. Hall, Pszchologx‘ ' o E
- . Today Reprint . ~ P/M/U | 13 ;2 ‘12‘ | -
... "Handout on Multicultural Values" (Hopi Secnon) P/M/U BBV 5 . .
: "Resources-for Change", K. Kirkham, J. Leeke - " FIM/U 12 a
"Forces Working Against/For Equality for ,\n Citi- | reeses | - o -
zens" FIM{ U 112
“: ' " : ‘!: \' . . ‘a :
Coe *The first exght numbers refer to the clusters. Number 9 refers to the eam Leader actmnes durmg the first week of
‘ CMTIL , , .
: : i - Y v
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~ TITLE

.
e

& L]
CMTI 1977 - HANDOUTS (continued)
N ,

TYPE

3

&

. .. Date Observed In
B Clusters"_
s

el

| -9¢2-

- "Situation Sheet" ‘ |
'—'»M.idiAmeriCa"r-m L e
| "Distant Drum" . |
- “"Some Facts and Fxgures“ Demograpiuc Data e

.“ ) » ' “"“ . . - . .
- Instruction for Role Playing Activity
N | "Five Dimensions of Group Growth“

"Feedback |

‘"Classifying Levels of Listening afnd _ReSponding"
~ “Excerpt from Power and Infocence", Rollo May -

RUPS Handout #39, 40, 43 and touls

"Six Kinds of Neighborhoods", Donald L. and Ra—

chelle \Varren, Psychology Today, June 1975
"A Problem Solvmg Program" Saul Exsen o
“Paper 22 - Central Ideas, Influence”™ - ..

<

.-

LY

‘"Areas of Learmng - Group 'Growth Evaluatmn

Form", A Handbook of Structured Experzences fo;

’ Human Relations Trammg

PIM/Y.

P/M/U

P/M/U
“P/M/U
"P/M/U
PIM/U
‘p/MfU

-P/M/U
PIM/U |-

P/M/U |

~PIM/U -

- P(M/U
PIM/U-

 PM/U

14

154"
I8

15
15

19 1.

15

13

18

15

19 |
18

15

14

14|

18

- .‘1 5

14

- 18,

1%

T
18

234,



. CMTI 1977 - HANDOUTS (continued) ...~ . - PR T S

-y e . DateObservedln - .

o . el - ‘: : -~ Clusters B ,

TITLE ol TYRE|r |2 3456|789« =

'"Feedhack"- | Fiwy - 15 "

 “Informal Classroom Structure”, Smuck & Smuck - | F/M/R | 18. ~ | |

“Mumcuitura! Educatoin", Arlene Vigil Sufton | “PIMIY | 118 | . B

o ';;:. Model for Relating Orgamzanonal Conceptg ta P/M/U 18 { ‘4
N e Arena of the Classroom"; Roger Pankratz R o

¥ "McClelan and \thers Study (Alcoholism)* - “F/SIR 118 |
"Obs¢rvanon Tec:hmques" John Hansen ‘ P/M/U ({" o 19 1 . 19 ’
“"Buena Vista® : . | P/M/U 20| 21 | 20|20 |20 | 19 | 21| .

“Smoke City" = & | PIM/U 21| 21 . "2t b19 21 |19 o ;o
"Quest;ons for Analyzing Classrooms in Re uon to e P/M /U 19 - -
the Key Organizational Concepts ' | | |

"An Educational Alternative to Develop a Positwe - ' | ,

- Self-Concept -in Multicultural Children Usmg Lan- SHFIMIU e 200 - -
guage & Culture," Arlene Vigil Sutton - S ~ .
"Ethnographic Field Report!. - F/M/R | | 20 4 .
"Ethnographic Debriefing Report" FIM/R | -1 201 ;. ok

| ) _ ‘ NS

B \ | ) |

N L

. 235 | v‘s "J N - _, 238 -
v o
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TYPE'

Date ObservedIn -

Clus_ters -

PSS

A

;&

SndaadE ”g 2

. Case Study:

: "Physu:a} Descrxptmn oi the Nexghhorhmd," Paul V.
“Colhns T o ]

' 'Map of Field Trip .
| "‘Multxcultural Education", Jame§ Grese o

“Dimensions Essentxal to Group Growth"
"Four Views of My Group" K ‘

- “Dimensions of Cooperation - Fwe Squares"

"Teacher Corps Interns"
"Jehan Window"

"Observation Skms from Ciassrocm T eachmg Skuls.
A Handbook" - -

V!LStudymg for Entry into Scheois’ JSCk Gant

| "An Opnuoﬂnaxre Reso_!vmg_Qonfhct" h
. Organization Concepts Definition (Tanner),
Conflict Between School Values &

Ccmmumty Values

- F/MU-

1/s/U

- PIM/U
P/NJU
P/M/U

- P/M/U"

P/M/U

- P/M/U

P/M/U

P/M/U
P/M/U

F/M/U

27

25;

CFIM/U- -

27 |-

20
21

25"
2 |

HEIEIER

125

20 .

35

127
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~ CMTI 1977 - HANDOUTS (continued). .

T4

, o ) N . Date Observed In L B
R L o= . . - Clusters R
TITLE - ] S ) rYPE |1 {2 |34 |5 e | 7i8le 0 A

e . . . . o . B . ke . 5w
. Y

¥ ™
' "Handling GraupandOrganizaniaIConfﬁct“ o e |} bl as
~"Restoring Robbed Resources: | Childx‘en~in the 4o ol et U R
- Classroom” -~ | P/M/U (A 1181 . | "#‘
| wlo Quick Ways to Analyze Children's Books for | vy | : 1 e ‘
) Racism and Sexism" S BAM/U L} | 28
"WhatIsAGoodTeacher" Deruse McCafferty o P/M/U | - 28 o e
y '_“Persanal Experiences on Colluswe Behavior" /MU Q | | 28 . |

-622-

’
|




) r
i g .
LT . ) - Date Observed In ) b
SN . | I k Clusters o
: .TITLE* CTYPE |1 |2 |3 |4 |5 ]6] 7|89
Commumcatxon of PETZI o P/S/U I E
Santa Barbara Readmgs ' RN | . | fpwa 11 : I % -
. Perspectwes on Orgamzanons' "The School as é‘ H' : {[ '
Social Organization, "John Banks: A Sequential PfM/U i 3
Case Study." = - - S ~ L : ' “ S
3 * The Sioux Indians | P/S/R. - L | 13
S ' The Chinese American CP/S/R ' 13 |
Ethnic American =~ | P/S/R o 13
Community Involvement for Classfoom Teacher ° P/M/U | 14 .
" Indian Education: Promises & Tragedy F/S/IR |~ |18 | .
- Laughing Book, Le Farge A F/S/R | R | 18 |
' " Temporary Systems, Jack Gant . ) P/S/R 125125 | - 21§25
" Rosenthal Studies 1OFISIR e G
| Gran&fathe{and! F/S/R 27 |
# .

[N

*The Santa Barbara materials' were used by the Team Le;}'mm#}ughout the first week of CMTL.  ~

P
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« - CMTI 1977 - FILMS o
! " Date Observed In
A . - o - Clusters |
TITLE , N rl2 3 e |s el s

Pennies Game

. "The Melting Pot .
"Guilty by Reason of Race" - .
“Bil Cosby on Pre;udxce" -
"The Giving Tree".

- “Lament of the Reservation"-

"l Am Joaquin"
“Star Wars" -
"Why Man Creates"
"Chromophobia®,

BaFa BaFa

-~

Road Game

Fatulty Meeting -

GAMES

12

.w.

13

12 |

14

13 |

o —

4~ -

|28

e
. *e

21 |

Bt

26

112

13
14 {13

244

.13__ *
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‘ot 2 . R . ‘ol . o ~ .

.. CMTI 1977 - GAMES (continued) R, . B
R ) L _ . . Date ObservelhIn -
o R - e A : : ‘ o | ‘Clusters™ o o
. TITLE o S T (v 203} #1576 7{8]69

- v . .
. . . ) . STy . . i

Pri'sdhersDilemmé‘ . | “ o '1“ o |
SaI;DiegQngares I . . A | 1 1wl

',ThePr-cimraleplay - T o - 1 | Bl I S - 1#

- Leadership Training, Team Leaders J N Y

< ) . B g«. ) . -

12

~z;z—;'

. . N . *
& . '
v B - 3

S,
-
e W
'v“‘t*
a
.
.
-
ot
-

N o

o,
N
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‘R, ) "‘ N -.‘. I s ‘.;
. . CMTI 1977 - OTHER A/VMATERIALS o
. 5 " Date Observed In . A
S . ’ . | .. . Clusters
MEDIATYPE | TITLE - Co- TYPE | 2 | 3] 4 |5 g8 | 9.-
Trans./cassette ItCec;r'\\fcrenge _be‘tween Supervxsar & In- p /S/-_U : | . 11 -
Trans. | . Communication Skills PISIU | \ 11
. Trans. ' Actwmes for U.plt 4 - P/S/U- 12 |
TV . _D_emonst}r.atmn_ . -~ PIsiu 12 N
‘Trans. . | Sequence of Activities P/S/U .*‘ 112 .
Blackboard * Characteristics of Membership F/S/U . & '12
Videotape * " 3rd Grade Classroom: On Friendship ' P/S/U | 13
Videatape . Flanders Syste;n/Observafmn Skills P/S/U ) T o
o | Videotape .. | - - "
Trans, . Stepsfor Unit VIl - 1" BfS/U 13
' MTrans.‘, S}onstructmg an Observatmn Instms .P/SfUi‘ 13
R ent : . ' |
Videotape: ‘Application of Observatmn Instrument | p /S/U. 11 4
. _ developed by Team Leader S It A
_Audio —_. Audm of a post-observatmn confer— ES/S/U : 15
ence
3 § . '
& T
, ; i o
. " - T Sy ,
247 . <48
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o : - “ ‘ - .~. | I *
o/ . . e
CMTI 1977 -CTHER A/VL;!ATERIA’LS (continued)
L Date ObservedIn” t .
, S , o ; . . .- Clusters .~ o
MEDIATYPE |  TITLE CTYPE |<l (2 [ 3 ] 4 | 5) 6| 7| 8|9
'Record‘ ."The Indxans Are Unhappy, But Is E /S/tf , I& )
o There A Txme When They Am't“ : ' : |
Record “Indian Song' ' - F/sS/U 18
‘ Trans, " Socio-Economic System F/S/U 18
- Newsprint - Concepts R e‘Set Shppage Manva- efein IR o 1 .
sprint Concepts, RafeSet, ’ | FsR 18] 19| 19 | 18 19
Newsprint Orgamzatmn Chart of the Schoei st— -
trict in Distant Drum F/S( R | 12 :
‘Trans. Classroom Commumcation P/S/U 18. 1.
Trans. #Verbal Communication - 10 Steps“ ) - P/S/U ¢ 18
Trans. ‘"Communication Modes" P/S/U - 1 18
Record’ "Music of Native American" Fioyd 1 erent | .
‘Westerman |+ F/s/u. . B 18
‘Ne'wsprint:_ mustreman of flow ,of cammumcanan “F/S/U ko A8.1 0 /
Trans. “Multicultural Model B/s/U N T
_ Trans: _ 6'Steps for Res;ﬂts F/S/U 19
‘ | . & o ‘ v | £ N N
. v Y - T ] ¢
%’ . r\-' - Y "
249 ~ 25U
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PYIE. ' 3 o ..' A =
| - | e M v
' CMTI 1977 - OTHER A/V MATERIALS (continued) B
| . Datg Observed In | -
) A N . .. T Clusters .
'MEDIA TYPE ’ﬂT}.E CUTYPE |1 |2 |3 |4 |5 718
Trans: | - "Contlict" (classroom leadership mode) | F/SIu . 19
Trans: - e "-“Questxons“ 3 B FISIR | h 119
~ Trans:. ~ Overheads and overlays to show Nexghbor— g1y : ,
. hood set-ups - F/s U ) . 20
Slides:" Body Ritual Among the Nacirema (Amer- | - o
', ; *man) , ’ FIS/U', ZOP
Trans: Ccmposxtmn of Black Populatmn in Case \ e :
R Studies | | LESIU
- Newsprint: fEffecnve Teams Check List LITFIS/U | 26
Néwspr'int:.\ Team Responsxbxhty Chart for Team Im- IF /S/U 26
o . provement o a |
Videotape: "5 Squares" game F/S/U. |26 1.
Slides: Percepmon Shdes P/S/U 126
Videotépe:ﬂ Videotape of Peer Lesson by Members of IQMT " |
: Cluster v : P/SIU , 7
. ) ’ -,
. .
. ¥
251 . . . ) w :
" - 252
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: D '~ WHAT OTHER COMMENTS ABOUT cmx
| . DIDPARTICIPANTSMAKE?

]
4
&

"As tms was the iast in a series of ten open«ended questmns .

admuustered at the end of the assessment permd, parucrpant response

dropped conmderably. The fonewmg tabtdates the number of partrcrpants
respendmg te the quesnon and the nature ei the responses. The answers
_ were greuped thus: | R

e Positive: Those responses mdreatmg an overall good feehng

| about the CMTI experience. :

e - Neutral: Those respo S mdicanng nerther overaﬂ pleasure
nor cﬁspieasure with th CMTI experignce.. -

‘- ® Needs Imprevement. Those responses mdxcaﬁng‘ areas in .
- need of improvement, or suggesting some chang‘e. -

§ e Negatzve' Those responses mdxcatmg overeﬂ drspieasure ~
© with thrsCMTI experrence. |
| Number of possible fespondents - o ;' "257
‘ - Less: Blank . v 95 :
. “ ‘ * "No Comment, None" ' 12 .-£07'
¢ - ~ Total Number of Participants - 150

Respondmg To Questron*

* % ¥ % ¥

POSITIVE

" CMTI was an educationally. rewerding, enjoyable
experience.
N4 |
*Since many partrc‘?ants submitted more than .one comment, the total
. number of responses are greater than the number of partrc:xpants. )

(27)
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©* ' OTHER COMMENTS ABOUT CMTI (continued) =~~~ ==
... POSITIVE (cont) =~ - . C o
CMTI could be improved, but overau was a good (22) P L
- experience. - ‘ o C o
" The Cluster Ins;r‘ucto_rs were exceptional.. B ¢ 1/) B | &1
: C&i'ﬂ was.the'exberience of a lifetime. ®) e
A Y - N . B P .
o Friendship$ formed are invaluable; hate to leave. 3 T -f, L s
g " The miulticultural community provided'a valuable (5) o o
o "~ learning experience. : o o \ -
i ‘\ The CMTI. experience promated gxxowth, se[f-' (5) , k
, - awarefess, and seli-confidence. ) -
. I am prepared to enter the’ home pm;ect, feel (3) e -
: comfortable in my role. . - ‘ : |
I*would like to partxcxpate ina sxmg}a: experxence" (2)
. next summer, - * g ~ o \ \
The ffsxte location prdvxded an opportumty for * - (2) o .
;f:fersxty not avax.lable ina network activity. . ™ ? ‘
Thé - informal atmosphere and support of the .(:2) )
/ tempbrary system was benefxmai. | M L N
xséellaneous- & ' Co R o
/. e.g. good resources; eifective communication, - . -
/./ - valuable instruction, good fxna.l assessment, _ | e
/ ~ rewardmg informal intergction, great cluster s : '
';/ "~ experiences. o ) . -8y
<. TOTALPOSITIVE 3 S99
.~ NEUTRAL . / '
Mixed feelings. , | (%)
! Idiosyncratic remarks. , (%)
. ‘ Unwilling, unable to comment. , (3)
TOTAL NEUTRAL _ it
~ - ~ o | ( | S
!
' ‘ a ~240-




NEEDS IMPROVEMENT

- reconsidered. -

e.g. Team Leaders should not be separa-

OTHER COMMENTS ABOUT CMTI (continued)

R

ted from Interns during Week I

~ Institue too long
- Institute too short_
Week I disappointing

‘Week II should be replanned

Week III shouldbe dropped

2™ NP

¢ The overaﬂ program desxgn of CMT} shou.ld be

@)

(6)
(1)
(1),

(2)

(1)

The instructional content omxtted\seugra.i impor-

- tant ISSHES. Lo

e.g. Women's concerns
Other minorities

Clas$room application
Political/economic impact-

Violence on TV

P

(1)
(1)
(1)

There was not enaugh free t:me/recreatmna.l

time.

Staff sglection/mé,mbership should be recqﬁsidéred. |
e.g. _Recreational director

Community Coordinators

- More Hispanic people

More time in cluster should be devoted to trust

s

(5)
@ ‘”\ |

¢~

e

(6)

@

(1) .

btﬁlding/sharing/buuding esprit de corps..

‘The roommate selection process should be recon-

sxdered.

Not enough was pmvxded durmg Team Leader

.  training.

Pre-system communication to Directors should be

improved.

»

-241-
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(9) -
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' : ) . RN g, ‘
OTHER COMMENTS ABOUT CMTI (continuéd) !
NEEDS IMPROVEMENT (cont.)
) Multicuityralism is still a dredm. s LW )
TOTAL NEEDS IMPROVEMENT 58
NEGATIVE o S
The mstrucnonal content was madeqt.iate!bormg ‘.(2(5) e
e.g. . Lectures were poorly/planned/presem G)I o
‘ ted L
- Multicultural program « . £8)
., Organizational concepts - é‘ ~(5)
‘w ¥ Case Studies = g T (2)
- Commumty | \ v (1
' The staff failed to adhere to the norms of the o (iS)
e temporary system. 5 B
| Respect, flexxbmty of staff in gen- (16)
(S\ETJJS}V Staff | o (2)
- Y The instructional schedule was teo/poorly struc— ,__(12)
tured._ ‘ . | ——
7 ‘ | |
Living conditions were poor. | (12) -
| ~ ' The asseséments were a problem. .. | - (11)
e.g Final . - . - (6)
‘Tools : : R
Too many ‘ o 199 I
v The offsite location was a hardship. | BT
e.g. Team Leaders . (&)
Intern . n
Negative opinons about specific staff members. " (3) B
B o % \
] i *
N
-242-
257



iaig

NEGATIVE (cont.)

OTHER COMMENTS ABOUT CMTI (continued) [N_ -

f

- Miscellaneous: : :
I learned-in spite of CMTI; Santa Barbara

e.g.
materials boring; insufficient time for team buxld— .
S ()

ing; no specxfmuhpme pro;ect orientation.
7" TOTAL NEGATIVE

'SUMMARY OF RESPONSES | .
D i - ~ ) N . . “

~

POSITIVE P
11

NEUTRAL
58

NEEDS IMPROVE.MENT - _'
_ | ) . .‘*;‘,:_3'\

-

NEGATIVE

5. dy



