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d~government. "The Tivil War - Tha+ Tould Have Been" creates a
ypothatical situetion which requires the partic1pant to analyze the
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Social Studies Progrdm, " students ihnvestigate the reliability of
television docudrama, contemporary social drama’, historically based
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World war II" focuses on the effect of war on the economy and lives
of various groups in society. The final se+, "Presdidential Decision
Making" is intended for above averaage .students and examines how

. presidents throughout history have used their roles tc their, '
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Qhar1et "James,’ The Civil War That Could Have Been (Grades 8-12). -
v . "A creative approach to comparing the conditions of nineteenth century
R slayes in the South ‘with those of their contemporary immigrant factory .

,

;f v;ﬁ',‘;f£ \workers in the North.

‘ -,f - // ‘
‘ ;?'yxj‘f' Char?et James, History of T.V.--Enemy or Ally of the Sac1al Stud1e§

f,;,i'gﬁ?,r' Classreom {Grades 8-12).

o ;g‘,j,-,k. " By critically analyzing a variety of popular tav. shows ‘students

fé’ IR ﬁ“ Tearn to dist1ngu1sh factual from fictional. h1stormca1 information.

/A B @4¥,.~Char1et James, How to Make Schoo? and Classroom Rules Easier to Swallow
oo T (Grades 8-12). \ ,
AR PR -~ First; students discuss and analyze the need for rules in their class-
o R ' room and then they apply what they have Jlearned to examining- the need

a for rules. in snc1ety in genera? .

. A
;-fo‘f . Jones, Judy,Loca¥ Government (Grades 8-12)

‘ 'f,/ﬁ - Students learn more about their Tocal government by. viewing a fwlm

. strip, role playing and interviewing Toca] government officials. /-

“Jones, Judy,. The Process of Historic Preservatfen at the Logal Cemmun1

’ . Level (Grades 8-12). |
, . Students learn to organize themselves into a political pressure group
o intent on preventing the destruct1on of a building.

Jones, Marian, The Right to Pr1vacy " Search and Seizure (Grades 8 12).
Students Tearn about the protections which the Fourth Amendment affords
U.S. citizens, they assess their attitudes toward po1icemen and the
1eglt1mate authority of the po]1cemen
\

* putney, Fred, Youth and the Law (Grades 8-12).
Students Jearn information and assess their values regarding several

: : law-related topics, including the role of the po?xceman, incarceration,:

@ : -~ the death penalty, violence, and orgapized crime.

Ragséa?e, Nancy, Thg Strugg}e for Rugged Indxvidua?wsm During_the Depresswen
(Grades 8-127. |
" Students examine the problem which existed durtng the depression, the
. types of New Deal reforms created to ameliorate these problems, and
e _athe physical-psychological effects of these problems. oy the well-being
.0of the American people who experienced the depression.

Yy .




} o T PROJECT ACE ACTIVITY SETS
. . : o (Continued)

Van Skike, David, daw--Who Needs Them?: A Fanciful Look at Life in the Old‘
West (Grades 8-12). . .
DesTgned to accompany a study of the o?d west, students dwscuss a fxc-
titious town which has no laws and by doing so, they 1earn that a
society cannot exist w1th0ut laws. - : » ,

. Wilson, Virginia, The Home Frsnt in World War I and World War II (Grades 8- 12).
Students learn about the effects which war has on economic f1nanc1ng and

government controls, civil rights and the'daily life style of various
-groups in society. These act1v1t1es are designed to -be used thh aver-
age -high_school studen&s '

-

| w11scn, Virginia, Presidential Decision- Makxng (Grades 8—12)
v Students learn about the major roles af the American President and abaut

how Presidents throughout history have used these roles to their advan- /f:

tage when making-important decisions. These activities are designed
to be used with the above average 'h1gh schoo]l student
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“NOTE TO THE TEACHER: .

' ’
The American Civil War was net simply the most cost]y war of 11ves in

| Amerwcan hlstory, it was a catac]ysm1c sec1a1 and eccnoq?c event wh1ch ;
‘ reverberates throughout our socxety today Swnce standard textbeok explana—

- twons tend. to oversxmp?wfy thns.compiex event, the CIVil.war\remaIns largely

A

. mlsunderstoed Even mere dangerous is the use that many'peopTE'make'of their

oversxnp11f1ed understandwng of the war in exp1a1n1ng current rac1a1 tens:ens

" and northrsouth dxvxstons which still elﬁkt today.

.

The "C]Vlﬂ War That Could Have Been" does not 51nm1y Took at the sane
old facts from the Southern po1nt of view. It 15 not an attempt to prove
that the South was right. Rather, it attempts to- shcw that pErhaps the

North was wrong. The d1fference? It TS a mind game wh:ch omits the c1ass-'

'_1ca} assumptwons 1t looks at the sxtuatwon 1nstead of the content. Teday,

Northerners are so ‘sure they were. rzght BTacks are so sure they were degraded

Southerners are se sure they were vfctxmxzed that ea@h side seems far more

1nterested 1n ma1nta1m1ng 1ts version of the war then/understandxng it. That, '

of course, simply compounds the}problem. o o

By creating a hypothéticai constrectien, which lTogic says could have

happened,exact]y'thisvway with.eppeeite results for all the Sameverigiﬁa1

vreasens; the participant muSt draw back and're-analyze; .Its'majer thrust

h)
is to show that 1n this conf]xct--as 1n S0 neny other, even at @ persena}

leveT, both sides were right--and bath_sides were wrong That 15 why there
was a war. | o | T . | | |
This activity set should be taught immediately after the standard text-

“boek versxon of the CTV}T War and zt sheu}d faTTew the sequence Iessens as

suggested. Act1v1t1es 1 and 2 are cr1t1ca11y 1mportant to estab]1sh the

'R '
%

6
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‘ x L o
proper menta? stage\for Act1v1ty 3 whxch is tLe heart of the unit. Actxvxty 4 .
shouid pu11 1t all tbgether for the students Act1v1ty 5 is the "proof of the

puddxng* and may be avxtted in the 1nterest of twmek_but it not on1y "ices the

Vcake,“ it 15 full of tudent actwthxes which they enaoy, and hopefu?ly wx]1

leave them with more. questxons than answers .

\

\ [ ]
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- APPROXIMATE TIME REQUIRED:

2
: I 4 ~ «. - No. of Class
- Activity S S L ‘PEFiQdS Required
1 1 =
_2  }-2
-3 2
4 . 1 2
. »
5 . - 1-2 '
Evaluation’ B . _~_ L 1

»
-
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-. : o RESOURCE MATERIALS INCLUDED - ¢
' -y o o - IN'THE ACTIVITY SET , ;
~ , ' \\ "'¢" N ok .
. » - \ \ T ‘ No. Per
o) For the St'udignt . - ' Act. Set
’ \,' ' | . ? . ‘ - R é : .
| AUDIO-VISUAL MATERIALS:  _ ° .* -
e Fﬂmstmp (*Sound) | | | ) 1 |
S ’ . A German Settler’s View. Ste}ilnford Calif.: Multi-Media Pro-_* 1 .
) § ductions, Inc., (Cost = $12.95). S ol B
) "A‘ ‘ . . r "" ) " ' : ‘ .
S . The Ir‘!sh Experience. Stanfard Ca’hf Mu}ti—Media- Pro- 1 .
» - ductions, Inc., (Cost'= $12. 95). _ S !
.. The Slovak Man. Stanford, Calif.: Multi-Media Productions,| 1
\ or Inc., (Cost $12. 95) | S _‘ BN R
T . . ] v 4. C
: o . The South Look¥y Forward: 1861. Stanford, Calif.: Multi- 1
R | Media Prgductions, Inc.; (Cost = $12 95) - -
'@ | Phota A1ds , _ | o
| - Child Labor. (Pubhshed by Dccumentary Photo Aids) Cu?ver T
— City, Calif.: Social Stuches School Sewwce, (Cost = ;
C$10.00). {0 T T
. ) . N N : ) N . ! ; ’ ) , )
- :  Industrialization and Social Problems. (Published- by 1
J ‘ . " Documentary Photo Aids) Culver City,. Calif.: Social
»n o Studies School Ser\nce,, (Ccst -$6. 50) S )
EXCERPTS FRGM BDOKS |
"Slums and Sweatshops “ In Jacob A. Riis, -Thé Battle With 35
- The Slums. "New York, NY: MacMillan Publishing Co., -
1930. . ] | ST —
WORKSHEETS AND/OR HANDOUTS: . ... .- "
Activity- Set Evaluation | - - 35
y . Chart Comparing Immigrants and Slaves - e 35
2 B The Cwﬂ War That Cou?d Have Been ook 3B
. St ’Epﬂcg L g 35
' o . o ‘ ¢ F o . £ .
. . ‘, ’,‘ - - . g Fdr the Teacher As ' -'_ 
- - : Background Informatmn o
ST Acthty Set Eva?uatmn Answer Key o E o e -1 )
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o CActivity'l - - Ly
' ; insfr&ctiona{ . ;' Con T . - o
\ , Objee}ive:. \fter discussing the photo aids, the students will. be.able to
: T4 Jist factual information about the early American factory con-
.- ditions. ‘ . e . ]
- . . ‘ . - 5 , . . . . . - . . L N
%‘ . _';—.‘ 2 ' .. .. « o, . ‘ v . T
Materials: Photo Aids--"Industrialization and Social. Problems"
. - | L ... “Child Labor" :

Teacher Activities _ S ) Student Activities .

—

-4 " 1. Introduce unié‘tavstudents by explaining time (about
‘ 1 week) and purpose (to look at what you just fin-
 jshéd froma different angle). Share with them, in
. your own words, some of the rationale from the "Note
.~ To The Teacher." Explain that some of oug history . -
+ .is dead and gone (The War of 1812 or the panish- _
_ ~ American Yar has no direct bearing on their everyday'
j . Tlives) some is simply very interesting (pioneers, -
. ' cawboys, indians) but some they are still living i
with. If they are Black, ar if they are White, or - | _
. if they are Southern, or if they are 1iving in the ] : R
Soyth; or if they are Northerners you now have them o ‘
- covered!) they'need to understand the Civil War. - not
- the battles, but the causes. ' . : .

Ask these questions: “"We have just finished studying |- "Slavery" they say. -
the Civil-War. What caused it? | ‘ - Accept’ it for now.
. . ‘ | | ,

Did you know that more Americans lost thefr lives in b
this war than ALL-OTHER WARS THE U.S. HAS® FOUGHT

SINCE THEN - ALL PUT TOGETHER!?Z (True: if you add -~} . =
all U.S. casualties for the Spanish-American War, WWI, | S
WWII, Korea, and Vietnam - still don't total the Civil | -

War. You may want to have resources standing by to
confirm this - some won't believeit). Uo you really
believe all that was to "free" a few slaves? Do some

.~ Blacks talk today of being "freed" 120 years after the, .
 law was passed freeing them? Why? Do whites.and .. ; o .
Blacks today get along with no problems anywhere? Do i o
some Southerners still talk like the war is still o
«  going on? Does the federal government still seem to | { - o,
- give the South a hard time about things (g.g., HEW-UNC} -
T - that thdy leave others alone about? Did you know that
.\ © .- today more than 95% of all Southern public schools are| = -
g < fully integrated, and that just over 20% of all . * | .
e Nogthern-and Western public schools are?

.9 |




Activity 1 (Continued) - | . L S e
‘Teacher Activities . _— " student Activities
- Exp1a1n that we are abcut to Took at: hxstory in a vety o

different way than the textbogks do.

2, Show appraprate pwctures -‘“Industrzalxzat1on and Socxa1 Student discuss fac-

.‘Pr0b1éms“ : B . . _ tory conditions porm~
g o | trayed in photos.
'Read capt1ons .to class - eixcvt rESponse. ', ; v
‘3.',Show approprxate pxctures "Child Labor" Repeat :
'Expta1n to the students that these p1ctures were taken _ . K
later .in- the 19th century, but the. cond1t10ns they por- o <o
tray, prebably existed earl1er |

4 -
1

CIn conc]usron, stress thepowntthat poor factory con-

ditions existed in the North before, during and after
“the Civil War even though- the attention of the public : -
~was directed toward the South and its slavery R - S
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] | Activity 2 . ‘ | R :
Y ' ’ v - .
- Ihstruct1ona1 T )
v - Qbjective: - After viewing the fwlmstrwp, students will be able 1o add
| : - additional information to their list regardlng poor lgth
« century factory cond1t10ns e ]
. “Mateﬁigis} Fz]mstrxpSr—"The IPISh Expehxence .. e ' o ;@
L T "The German Settlers View" ) " - ‘,§‘
- " “A'Slovak Man of Steel" ST
‘Excerpt_from*Book--"Slums and Sweatshops” ~
_ Specxal Directions - | . _'
f to the Teacher é}' o - y
: AT1 “three f1]mstr1ps can be shown in one perxod if they are
S . e prepared properly. Ii.is very important to use all three .-
e . - because- they reinforce’ each other*and later activities are ..
R tied tg them. Since you are merely using imwigration to set
e ‘ up your hypothetical constru

o\

gration at this point.
. content questions ©f your own,
----answars, to, the“qqestxans below thraughout the serzes '

You

- i
- LM a8

Nonale
T ——

'TéaChef Activitiésf°

ction next,-avoid teach1ng immi-
may want to ask them some detailed
but direct them to fcokxng(for .

.-

i

. . -~

“—Student Activities

T

g answers: a)
"('/t. N . - . b)

C)

o
Cee e - d)

f)
g
h

-Sweatshops."
Teacher:

e)

e i g

)
)

‘5;;

3

Show f11mstr1ps (any order) : ?‘ A o

51y A L T

- 2. - Before viewing, dxrect students to Taak 'for thése

What were average working hours?

What was thg average pay?- LN
Describe &w homes, famhties, and '
neighborhoods.

How were they treated by the1r bosses on

*the job?

How were they treated by the “average
American?" Give examples.

Why didn't they move to another job else-

where?

What did they ‘have to 1ook . fordard to?
Could they ever zmprove the1r swtuatxcn?
Did they?

I

If you decide to omit this, xt is goad back—
ground infcrmat1on for you

S |

11

,,,,,,,,,,,,,,,,,,,,,,,,,,

- 3 (Optxonai) Hand ‘out or read orally tq cIass “Slums and

h ]

View filmstrips.

Write.down -answers

1 and keep for Act1v1ty‘

4‘“
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| :sﬁc !‘-ccan\.n’rf}? marked betw cen
the two paticy brsiness, as was o

TR The anticipated, threiv allits fveight
. - optd the side of the ghisting cur-
© 0t regad and of wold. The Bysisess-

o mens Sound \

‘.;‘ R N e

Money. he
Board ‘of  Tende Sougd Mney

- Léaglie, the'; Dry  Goods Seund

- . Money Ledjue; the Commercial
~ Travelers' Sound Morgy League—
" thdy sprang “up in every corner of 7
--the country and entgrdd upon an -
« " gcrve propaginda for Mr, McKin-.
- = "ley. The effegt, as I"shpuld judge,

. .

.70 has becn chormous. . Lk N
*. . . DBusincss went furthefthan sound

"rF. % money. leagues. Ity promised 2
world-shaking panic if®™Mz. Bryan

»

b . . - . - . .
Ledgue, the = that a most serious panic actually -

.1'.. L N .
. litical Dlackpuail is’ no argument. *

But it isy and: the most power{ul of
arguments that can be urged. More-
over, cit is potsmerely blackmail.
Thére can be hude doubt enough

would follow & Derwocratic vie- |

tory, and the peopledwho wouldgo

under are exactly the' farmers and -
operatives [workers]-“Who incline *
1% .

-toward Tree coinage, . ¥
.. As for, the real dssue of

paign—or, I sheuld rather say the’

igh forgotten it Whether the freg
‘coinae of silver at the ratio of 16
to 1 with gold would bring silver

up to par, or feave gold at a pre-..

o L were clected. You may gfyithat po- - mium, nobody cares wak., -
o . PR 5o .
e gstonsans L
e ) N 'SWEATSHOPS L
NN T ) . T 5 ‘-
. " ey ," ..

)

¢ ) [ . . -

The r_xuatu-mf ‘

crease in population and"the ris-

the cam-:”

*iominal issue—éverybody has well-

.

* < ing tide of imniigration :{*cdt;éi great prdblems, in America’s cities at the/,

™" turn of the century. The population

of

f’ - good housing could be built.- This mushreoming. growth frequently re-

sulted in appalling living ‘conditions, Tenemeptra artments . were often
dirty and vvercrowded; entire families lived in bheror. two rooms. Fresh

. - . o . . . ¢ 3 .
air, suflight, and space, were hard _u@nd in the crowdpd'slum neighbor-

. “hoods of big citics. (
“+ T TRe tapid growth of factories in

American cities also brought- prob- --

" lesms. Working conditions were poor and wiges were low. Women and

" children sumetimes worked unbelievably long hours. Thésbusinessmen:
wha eperated factories.of this*kind were cgfled “sweaters”; the factories -

"+ ‘themselves were called “sweatshops.” " e
“eL T Aroused By the probleds b‘f"thé"citi‘c‘s_‘,"fc’fﬁr‘rﬁc‘f‘ja‘cﬁb‘Rii‘s*‘j('p_::gc;‘z;t)“«*--*f
. invesgated slum tencments and sweatshops. In two bool.s, written,

" twelve years apart; Riis described in vivid detail the housing and workmg‘

" conditions he found in New York City. - et )

| e ) 84! < .
.
. -

citics grew imych faster than

B A R .
' noandfor which itis nd exaggeragion

¢

The City Slums

;.m'lu_fk: Fwolv' A, Riis. The Buantle, with. the
Slum, pp. 13-3s. copasight 1902 by The
Machillan Company; reicwed rase by
“Mary Riis, Reprinted by permission of the

A ,_gmbﬁshc;’sﬁ - ‘ -
“* . Look at the “dens of death”. in

o

7 Baster Street .. . “houtes)” says’

"\Aﬂig health inspector,! “into which

- thesunlight pever enters . % . that.
“are - dark, dimp, and. dismal

L Mg, e S o

- .throughout all the"days ofethe year,

© % say. that the money paid to the
'« = . owners as fent is literally the “price
~of blood ™ . . « The mortality offi-
~cially registered in those “dens’ of
.. . death™ was 175 per cent of their
« - .population... . . - -
A dozen steps away in Mulberry -
Street, cglled "“Death’s Thorough-
fape” in'thé same report, wese the
“Old » Chiirch: - Tenements.” . .,
~ "One of the largest contributers to

“had scen the.day ivhen men and

~ women sat yader its roofand wor-
. shiped God. When the congiega-
o tion grew rich, it handed over its
" house to the devi}l and moved up-

~ «town. That is' not putting it too
. strong,. Counting . . <the *front
tenements that shut out what little
“air and sunshine might otherwise

» it had a population of 360.accord-
- :ing o the record, and a mortality
- of 95 per-thousand! ... 7
Men and womien were found liv-

.ing in cellars decp. down-" under

. ... river the tide rose and fell, com-
“ pelling the tenants to keep tﬁg chil-
Board of Health, New York,
oL . . -

1 Repust of

o 3865 .
8 IR

U ——— —

the hospitals,” this repulsive pile -

- * have reached the wretched tenants,
- the ground. .". . In cellars near the .

| ' 4 LTI 1 r ’ - o
. . ‘ R
R ] 85 .- .

e F . i

et o . .. .o i . b
ce » _ _'
“dren in bed unul chheid s Une o
“trapped sail pipes opencdTiato ev- -
cery ffoor and poisoned the tenants. -

o Wlhere the “dens of death” wete
in Baxter Steer, big harracks
crowded our the old shanties, Mare ;o
Gme cevery day. ... [Some] had T
been built only alitde while when

» compliint capg  to the Bourd of °

" Health- of smells in the housés. A

, sanitary inspactor was sent to find

. thetcause. He followed the smell
down, in.-the cellar and, digging. .
“there; discovered that the waste ST
pipe was a blind. It had simply -

. been run thrie feet into the ground 3@ -
and . was not connected with thef= 1
sewer, - ) :

" " The houses were built to sell, mmed -

That they kitled . the tenants was
" no concern of [the]. builder's. . : €
A dozen years after, when it
Jappened that a row of tenements %5
he was building fell down thad-<. S
of time, before they were finished e
-and sold, and killed the workmen, ;= 1
he was arrested and sent to SingSpew - |
Sing® far tén’ years, for man-semw . |
slaughter. That time he had for o
“gotten to put limé in the mortar.w )
|

It was just sand. When the hot f
fell in the sight of men, the I:\:E 8

¢ .
- -

£

. was at- Jast able to make him re-"

sponsible. ... . "7

-Knocking .a"man in the head
‘with an ax or sticking a knife into
““him goes dgainst the grain. Slowly

. poisoning_a hundred so that the

pockets of one be made to bulge - 7
may not even banish a man from |

respectable society. We are a queer
“lot in some things. .~ B

2 Sing Sings a New York staie’ pnm. i o }
P * ' ' o
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. . ’: - ‘ . . .
Lt cT\\c‘n.‘kcs of t}phmd fc\*ct‘,-

. ¢ froni a um_lc house in' onc year

was the regord that had gong un- .
{hearse] and the \'xmbulancc t .
gate, for the tendmts died there Yike

- mnsxdcfcd Buirmms in tenenacnts
v Lowere dark closats utterly wichout
* venulation. There couldn’t be any.

‘The hopses were built like huge

- square ‘boxes, covering nearly the
~whole of the igt. Some light came
_in at'the ends, but the middle was
always black. Forty thousand win-,
*"dows, cut by -order of the Health
Board that fiest year, gave us 2
d'z)lmht view of the slum: *damp
and. rotten.and dark, walls :md
banisters sticky with constant mas-
- ture.’

Think of lmng babxcs in such

heltholes; and make a noté of it,

you in the young citics who can

still head off the slum where we
. have to wrestle with it for 6ur sins,
Forbid the putting of a house five
- stories high, or six, on a 25ivot
lét, unless at least 35 per cent of the
lot
air. Forbid it absolutely, if you can.
* It is the devil’s job, and you will
have to pay. his. dues in t.hc c.nci,
" dependonit. ...
I do not mean that we are not

getting anywhere; for we are. Look

at Gotham Court described in the
- " health reports of the x860's as a
~ “packing-box tenement” of the

e hopeless - back-to-back type; -which -

meant that there Wvas no vemtila-
tion' and could be none. The
sienches from the “horribly foul
cellars” thh ‘their ‘ﬁnfcrnal system
of sewerage” must needs poison the

* tenants all the way up to the ﬁfzh :

story.
I knew the Court wcﬂ kndiv' xh¢

" gang that mate its hc‘aéqpar:crs ‘-

cinghe helpless tc&mnts* knéw

-the landlord under cemppulsion of
the Board of Health, once by Chris-
tian men bent upon prd"m\g what
could be.done on their plan with
tenement ~house. . . .
g 'Thc third¥ime the Court wasmsaf\cnf

id.'

be reserved for sunlight and

" 18g0).

P}

t. ‘ '

. -

with the rats ip the cellar, terdoriz-

the”
-~

son

the

wellworn rut f the dead-w:

flics in all seﬂsonse agd a :Lmh of

its population wag

taken.in hand three t

the worst

in hand it was by the authoy
who destrgyed it, .as they sh
have done 2 generation before.! Qh,

-yes, we arg getting there; but th&; |

sartpf thmg takcs umc. ¢ ‘\.

The Wcrki‘ng Girls -
of New'Yo::k L
SOURCE: }‘:coh A Ru? Hom tis: Other Half

Lives: Studics Amang the Tenements of New
York, pp. 234—4: (Ch:r!es Sgrxhn:r s Somz,

Six mom.hs haxc not passcd since
at a great public¥gceting in this
city, the Working Women’s So-
ciety reported . , . “It is simply im-

possible for any woman to live
without assistance on the low sal- -
ary-a saléswoman -earns, -without ..

depriving “herself of real necessi-

tes, . . .

Only a few brief weeks bcfarc-'

. the

that verdict ,was uttered .

- dommunity was shocked by the

story of a gtntle and rcfined wom-
an who, left in direst poverty to
catn her own living alone among

strangess, threw herself grt?_rn her .

vays in _the
hospital. . .. I have lived to see \t

-

. attic” window, ' “I would have

«done any honest, work, ‘even to
scrubbing,” she wrote, drenched

and starvifig, after a vain search for

work in a driving storm. She ‘had

tramped the streets for weeks on

- her weary crrand\ P
“The ink wis not dry upnn her
letter. before a woman in an East
Side tenement wrote down her rea.
son for sclf-mutder: “Weakness;-
 slecplessness, and yet obliged. ta
“work, My -strength-44ils ‘me. Sing

e T™Siat my-coffin: ‘Where doessthe soul

‘find a- lome and rest®” .. . Tt is
a story that has many p'trallcls in
the experience of every missionary,
- every police reporter, and every
family doctor whose practice is
-among the poor. = -
‘Tt is estimated
150,000 womicn and girls earn their

is rcason to believe that this esti-
mate falls far.short of ‘the. trath
‘whén sufficient account is taken of
the large number who are not

labor, while contributing byt to
the family’s carnings. These Hone
\. constitute a Jarge class of the wom-

.
-

very fact that some need not starve
on their wages condémns the rest

ing to accept all have to take. . . .

The- investigation of the Work- .
ing Women's Socxc@y disclosed the
-fact that wages avéraging from
§2.00 to §4.50 a week were reduced

. -
e h A s o e e gy AT

day, while the receipts of a 3!5

-

that at least

. own living in New York. But there -

wholly dependent upon their own -

en wage carners, and it is charae-
teristic of the situation ‘that the

";"4‘“"?0' that fate. “The pay thep are wills

by excessive fines.e. . . A liule girl -
who received §2 a week made cash |
sales amounting to $x67 in a single

‘. v
-

male derk in the same (! artment

footed up only St255 yet for some
trivial mistake the girl was” fined -

6o ccms out of lier $2. . . . Odc of.
“the causes for fine ina certain large
store was sitting down, The law
- requiring  seatd’ for_ salcswdraen,
generally |
faithfully in'this establishment. The
*-seats Were there, buit the girls were:
“fined when' found using them,
Cashgirls,!

hours, were sometimes required to
pay for their aprons, .

A common caus¢ for 'dxsch:trge
from stores in which, on account of
the.oppressive heat and lack of ven-
t:h:mn
day and came out . lookmg like
corpses,” was too Jong service. No
other fault was found with the dis-
charged saleswdmen than that they
had beeh lopg enough in the em-

ploy of the firm to ;usdy expect an

mcrcnsc of s:dary. “es

Thee facts give a slight idea of ‘
the hardships and the poor pay of

-a business that notoriously absorbs
child lubor. The girls are sent to
the store before they have fairly
entcred their teens, because, the

money they can earn there. s
necded for the support of the fam- -

“ily. L To kccﬁ\othcxr places they
are told to lic about their age and
to-say_that they arc over fourteen,

. The precaution is usually superflu-

ous. The Women's Investigating
Committee found. the majority of
the children employed in the stores

) ushgirh a store messenger who carrics

meneymdchmgebemmmmé
cashier. -

-2

ignored, “was opeyed’

recciving . 3195 2’
week for work that at certain sea.-
- SORS chghcm.d their day tosixteed *

“girls. fainted, day after -

N N N
B - o

ity ——- g o 3
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‘ﬂAInstructlonal : | ” o g ' S
__Obaéct:ve‘ After readlng "The C1v11 war That /ould Have Been,“ students w111

‘o

[

be able to discuss-ways in which the prObKems of the Northern

- .:1" g) é“"
P

. A IC

'-Matgria]s: ‘Fszstrxp--"The Soutﬁ Leéks Forward f 1861“'

.AHandaut--Tbe C1v11 Wargﬁhat Could: Have Been .

S wu . %;fj'fﬁj.yf‘
TeacherQAct3¥§t1es-;_‘%?FJUA
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a

. '"xmmlgrants were similar to the prab]ems of the Scuthern slaves.

..

. &

~
-

Ce

-

. -
2

IR ._’{ Studer}%:f"ACtj»gi,tiEsz' )

"-Ar‘h‘ R ' ,'? Pa _} 17._}}. ,’,,! ‘,,

rrrr

-'Exp1a1n to students that they W111 ﬁart1c1pate in two

- things: some redl hwstory, and 'some "made-up" histary.

"The purpose. ok: both is to see things from a different .
. yiewpoint: Spr “Tﬁe South Loqﬁs Farwqrd 186"
" This Tsfveal S '

. ’, p,

'Exp?aln to students that they are about tc read some -
" "made-up" history. It 15 not true, but 1s designed to

para11e1 actual hrstory

After stpdgnts have read this informat1on, ask the stu—
dents to gonsider .the following fundamenta1 quest1on

- .Cou1d,hhis have happened3 :

h,ﬁ
Dther suggested dwscusswon quest1ons for the handout,
“Ihe szm? war That" Cau1é Have Been": A

Based on the 1nf0rmat1on you Tearned in Act1v1i1es
{f T and 2, -could this have happened? Is it plausible?
Give as ‘many Spéc1f1c reasons as you can.

Nas the h1story ent1re1y f1ct1ona1?'

 'f !IS.Daragraph 1 true history?

: rd. ‘Did Northern factory owners hire many 1mn1grants at |

L 'cheap W§QES? If so, why were they ab¥e to do s0?

. Dwd the faCthy workers work long. hours? what were

? ‘the working.conditions like? S

'ff Read thraugh the fictxanai SECtIORS af "The vax?

fl War fhatzCould Have Been," and ask students to make

"qorrectuons" to. correspond to.the actua] hwstory

i L T N S
R L
i.\" o b . R ) ] ‘,.‘

View Filmstrip.

.

.
-

. é‘-\."'
ok ]

Students read’ and

dwscuss. -

Listen and read,

e

{

¢




. R \ A .TH‘CIVIF NAR‘THAT CQULD H-AV_E -
. . During the late 1700's and early 1800's, America began its “Industrial .
o “Revolution”. You have already studied how Samuel Slater "smuggled in] plans -+
oo from England for ‘America‘'s first factory built in-1793 in Rhode Island. Mostly

| . -, because it was the Northern’part of the United States that Slater came’to,.and . = .
yﬂf because there were manhy good streams there 19 produce.“water'power",‘factor?es~ o

. began to grow gnd spread throughout the North. Since. the South had excellent.
soi}, climate, -and growing seasons, it madé‘a yery comfortable Tiving from _ -
. agriculfure and, therefore, didn't need to dgve?opﬁfaqtqries; ) S ‘

3

o _But something started to go wrong in the North. Greedy Northern factory - -
.« " v owners had.realized that they could fake Tots of- money by selling more dand
spending less.  So they hired many immigeants willing to work at’very cheap |
wages,“Thévowners“kept'the‘wa@ésllew, they would not .let the workers organize
. into unions, and made *the laborers work 12and 14 houws a day, 6 days a week. h
Sy - 'In this way, the owners cou}d produce more goods, make .more.money,  and make
2% even more by keeping their costs down. . So they didn't spend anything on the
factory buildings to make them safe, comfortable, or pleasant. These buildings
. * were dark, cold, damp, and dangerous to the workers. - If the, owrker didn"t like
~his situation, he was, of course, nfree" to leave, but he would find the exact -
S . same situation in every other factory. This was because S0 many immigrants
_‘I" ~ were arriving in American each year that there were far more.people looking for
- a job than there were jobs available, so the “Yucky" warker with a-job was
eager to keep it. o e S S ' -
_ Most people in the South during these early years didn't think much about =~ ~~
‘the factory conditions in the-North. .But by 1819 when Missouri “asked -to become |
a state, members of Congress ‘voted "no." Missouri was establishing @ number S
 of. these hew factories and people did not want those harrible conditions to O
- spread. - They knew that if factorees spread into.the Western territories they. ... -
- . would soon take over the whole nation, Nobody wanted to live 1ike that. I
. - Heated arguments between Southern and Northern people began in the hall of
.. Céngress and soon spread to_ the whole nation. Northerners didn't say these
.. - . conditions were right, they only said it was-necessary for the North to have
' factories to make a living. Ftnally, a compromise was reached: Missouri . 2
. entered as a "factory state," and Arkansas was ‘admitted as a "farming state" '
to keep the balance.. But the South went one step farther. The remaining .

- ;territories were divided into 3 large paris. Factories would be aliowed in .
A one, ‘but the other *two were to be farming areas with no factories. This .
compromise of 1820 gave the South a clear advantage to eventually out]aw |

_factories. ..

-

*
J—— -

e , . . s _ L . S K ] e
- Another dispute rose to the .surfate ngw. Since the early days of farm-
ing in the South, Southerners had managed to pass laws which put very. high’
- taxes on imported food. This was to protect the prices of their farm products
L ‘that Northerners bought from them. These were called tariffs. Northerners .
‘ g ‘didn't like paying these tariffs, and felt they were particularly. unfair ° .
‘ © since all Americans paid them but they-benefited only the South. Furthernore,
‘most of the money collected from these tariffs was spent in the South to .
improve roads and build canals so farmers could ship their produce more easily.,
o In. 1832, the people of New Jersey vere so angry about: it that they refused
™. to obey the law. President Andrew Jackson had to send in federal -soldiers to
. make them obey. = ‘ U :
: e LIE L o 1

-
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| | . | , S : ‘ , _ : I : \ ’
‘ .‘l.'j‘ . After 1830, people in the North made up their minds that factories were - . -
here to stay. Some people in thg South began to speak out loudly against . '
' .factory.conditions: Factories are evil; you cannot compromise with evil,
- - youmust fight it!t . o S : . I

] T | T . -
. . . Lloyd William Garrish's newspapery The Liberated,‘becq&e;the most_fampus‘*- |
L anti-factory jourmal in the ‘South. Hundreds of others sp;énQAup, all. carry- = .

“ing one message: end fattories! Grpups of -Southierners and some concerned ¢
- Northerners began to form fo help the Northefn factory wovker'fight his hor-- -
rible conditions and free him from:fris torture. They madg speeches every-. . . - "~
where and carried thejr messagé all over the colntry.. The nation began’to - = -~ <™ .
" get worked up. Some-of these groups even formed a-system to help the factory L
~+ - workers_escape from the North and reach freedom in Mexico--it-was ca}Ted'fhe..

e

‘- . ‘Freedom Train. = R S g

-

_ A "po&der keg" of emotions had now been formed dividing Southerners and -
Northernevs..” During the decade of the 1850's, four event$ occurred that

~acted to ignite the fuse of that powder keg. ' ‘ :

“In 1852, Harriet Screecher Low wrotee book; "Uncle Fred's Factory." It .

, was a story of the cruel treatment.of a factory worker and his family the

« ¥ inhumane acts of the foreman. Southerners were shotked. NorthernersAvere .

. “angry and complained that an exaggerated picture of factoty 1iTe had been
portrayed. ‘ S S . -

. 7
o e
-

~ In 1854, Congress repealed the Compromise of 1820 and allowed factories = - &
" in any new territory where the people voted for it. ' The South was furipus. . . - )
- "~ A small war actually broke out in OE$ahom§. “Tf was vicious and blocody, known
’ as "Bleeding Oklahoma." S | e . S

. In 1857 an immigrant factory worker named.Dreadful Scot brought his case - |
- to the Supreme-Court:f“Theﬁcdurt~ru%edfthq%—%mm%gvaa£s~a&ﬂw%4Kﬂ;khé§~{ﬁ{égeﬂs——_ .
..~ and therefore had no rights. This made some Southerners so mad that ong of .~
~* _ them, John Grey, led a raid on a federal arsenal in Harpers' Valiey, Connecticut,
-+ 4n order tp arm the factory workers so they could -fight their way dut of the -
‘factories. -Grey was hanged for insurrection. - o o

.l' Finally, John C. Calhoun of South Carolina was elected President in =
. 1860, promising to stop the spread of factories. The North knew this meant ‘
[ _economic death, so eleven Northern states seceded from the Union. They said

| ‘they would have to establish their owp country and make their own laws in order

to survive. Calhoun said it could not be permitted.and federal soldiers were
ordered to protect all U.S. forts. The commander of Fort Summer in Boston

Havbcr“refusedfta“give“up-his-fcrtwto#the-newiy~Fcﬂmed~NG?%h€?~A?MYf—w5°*he*’——————4
. North opened fire on April 15, 1986--tax day! The Civi] War that could -have . ;
- .been had begun. K S N
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- Activity 3 (Continyed)

| S
v« - . - Teacher-Activities

Student Activities

For example ! N
. - ~
B ,---Nhat was. the real Missouri. Compremrse about? :
. ‘That enftire paragraph can stand correct, word .
© for word, with merely substxtut:ng “North",
~ "South", eté. where approprxate . See 1f stu—
' , .~ .dents .can do so. - ’
e wntmue‘ through the rest pf the artwc]e tms
. -\ R . '

it now to answer the questions “"What happened?" .
You may want to correct the Ep1?ng paragraph also.

'Foliew—up exercases T Ask the . st&dents to write an

_art1c1e or speech in abolitfonist|

-

«* - style, dedouncingfactories.
. 2. Ask studdnts to write a script

“or act out "Uncle Fred's Factory"{ .

- If you did not 1nc1ud¢ the “Ep1lcq“ or1g1na11y, use |- -

,__J | ‘




Mctivity 4

- ¥

Instructxona1 L . e L
Qbjective: After completxng this exercxse. students w111 be abhé t6 compare
' the ways' in which the Northern factary worker and, the Southern

.

s A o .slave were both alike. and dxfferent .

: MateriaTs: Assorte& Amer1can sttony Texbooks * ':i- R T
L © . Social Studies School Serv1ce Cata]og SO T ‘. )
. Reader's Guide - — . e

| . . L
- A . '}"

- Special Directions’ . o | ." : G
~to the Teacher : | | | | A
This act1vity sets up- questxuns to be answered in Act1v1ty 5 It
will not take a whole class period, so ‘you should be prepared for

' .;_"J_ Activity 5 at this time. You will need to do some advanced plan- .

ning for 5. Have other textbocks an@ medxa center reservatxons

a]rquy'

‘ After the chart has been fxl]ed on’ the board frcm open class
~»  responses, let students make the comparisons, not you. "Teacher’
. Resources Information" is. 1nc1uded for ycur use only ta help guide
i =Af-they. get stuck,__ e e .

-

_Teacher Activities | - ”;"  T'StudEntxActivitieSw

3 } , , v G S —

*

1. Based on answers’ ebtained in Act1v1ty 3, make the fol-. |
- ]OW1ng comparisons between actual Northern factory .
workers. and actual Southern slaves: (Use chart form on

¢ cha}kboard) See next page. .l e o | R
- (Teasher Resource Informatxon for the chart on next , .Studenfs discuss and
.. page) . . | --’g' - | fill-in the chart.
'*a.ﬁ Both worked 12-14 hours a day, 6 days a week SR

_b. Worker--several dollars a week.
Stave--was paid for working on own time and also {

T received housing, food, cTothes, medicaT ‘care, all 1
. . -necessities of life. . N
C. V1rtua}1y the same, except worker had to pay for . "
his, plus he had overcrowdxng, rats, dxseases, ' : S
., crime. .
- d.+-Both,1ived in degrading cwrcumstances Slave was
' probéb]y better treated physically as owner had
: "sizable fnvestment to. protect. Workers easily
replaced, therefore little concern shown.

* ‘ !
.""_ ) ‘ . ' . . $

2n

e
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“Activity 4 (Continued) | ' R R -
' Teacher Activities  _ -~ . ' .Student Activities
T S o - f
. -e. Both extreme]y szxted Slaves were allowed to | S §
L . - leave, plantatxons and did_nbdt wear chains. As s
e T e . 'demonstrated in hypathesrs workers “free" in name
o -\‘.~‘. - only;. certainly couldn't go anywhere else. Social | .
-\~ treatment of immigrants Just as enslaving. 1.
= - f. .Both bleak, worker had only advantage here. At : A\
R ' Jeast p0351b}1}ty of improvement exxsted but po1nt S ST
e .+ oub it wasn't probable | .
2: Al in a11, to what extent were the factany warkers Students answer by. ”
- alike or different? =~ . . | ..~ | a_show 6f hands and
| ) , . . o : discu5510n.
-, . o-a. greatly different -
- . b. mostly different. . .
- » . ¢. mostly similar .. -~ . e - '
\ o d. -identical ' - T i l o
‘ ' e ' Have'-the'students s‘uppert'thé'i'r answers with 'évidencé.l B IR B ©
... 3. Ask the students Yhy do you thxnk there was.so much | Students reccrd thexr
exposure of slave T#fe and so little of worker's 11fe? answers and keep them.
Thxs questlon is to be. answered more fu?ly in Activity | for the next activity.
5. i v - —
S U SO U S, ) ¢ . - » - Q‘ .
, ' /o
. N .
oy N . ) N T N T T
. ] ¢ .
A . ) . |
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. * CHART COMPARING- IMMIGRANTS AND SLAVES -

. .
.

'y Hohfs worked per day/week.

B.

- .
g

Compensation received
. ) ) N

Living conditions

FntUre

. Freedom experienced

Treatment by superiors

-

.
.
1
-
-
-
-
R .

e

Immigrant

.
-1
Y
——
-
.
*
-
-
[ ]
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-
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-
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-
.
5
-
»
-
-
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 Activity 5 o L
- | . L] ) . ., - . . . .‘; L. - | } . . . | R | | | .. .

.
,&

. - %+ Instrectional L o ST o .
o " Objective: After -completing this activity, students will be able to compare = |
) the ways in which the Northern factory. worker and the Southern .
slave were both alke and different. -~ - =~ ¢ -

Materials: Same as Activity'4 . -
.,. . Special'Directions = -~ . g IR . | e
, ,j- o to the Teacher: . = - o L - o ‘
S ' You will.probably want to assign specific tasks to students
according to their ability level. Advantages. students should
.work with the Reader's Guide while low ability students, might

-~

o work with film catalogs. . - .
. " R L Y . -
, , Teacher Activities Student Activities
o . | 1.-’Li$t number of banagraphs.dea1ing with siavery vs. - j Skinullist :
. o . paragraphs dealing with factory conditions in your textq t

. ~ book. Students are to go through book and count. - List I -
- On.charton board. R SRR -

S - 2. ‘Répeat some ﬁrocedufe\withfcthésrquomly se]ected, _ - Sk{m, Tist

B : - American History textbooks. Add to chart. - . -

S ' 3. - For your own information, make same comparison in .
.- Social Studies Schopl Servicé Catalog on material S f
L this clearing house catalog représenting virtually \ | _

Y - everything available. 1978 Grades 4-8 catalog only: - S _ ..

T . . $lavery--32, Factories--8. Share information with your . . . '

v students. Add to chart. Give student group the full : .

| . " catalog with 'samé task. One-half doing slavery, one-
- half factory or immigrant workers,

" . Ask students to list TV programs and-moVies.dﬁnetdn - |.Recall, list -
each. (Media Center) Add to chart. SR | :

-~

SRR ‘.5*- 6o to Media Center for ‘the rest of the ‘comparisons.” | Group work -t
{1 ' Divide into groups with these responsibilities: , - :
S (Before they go, ask them what they expect to find).\r e

a. Have students go to card catalog and count, books . '
e o “available on-each subject. Record. : -
.; L. - b. Ancther group to Reader's Guide to make ‘some cQm- - - o SR
S s parisons. Record. - : . : ‘ !" - S
_ N c. Another group to count medja kits on same. o , e
e : d. Another to count films available from county, city o
- public, and state catalogs. Record. o

23



*.+ .Activity 5 (Continued) - ¢ L x

P ey

...

Teacher Activities

Student Activities.

.

-

A . 6. Return to c]assroom and add 1nformat1an gatheréd to
- ' ‘.chart . ’ 3 ’ e ; .

."The crxtical part is now to. eva]uate 1nfo?mat10n in

chart. There are many,obvious questions to be asked -

--You may want to start with simply;-"Well, what con--

<C1u510n3 can you teaeh?" when they gét- stuck, .try

s &ﬁhre a balanced presentatxcn? Does. "overexposure"
create distorted or exaggerated images (not‘facts)?

‘.Nas,the slave issue taken out of context? Do most

' presentatlons ignore everything else? Does it make ~

a dxfference that‘these other things were going on?
you now segq "traditional approach” differently? Retu
ow to questions. in Activity 4. Why so much exposure
of only ONE side? *In the real Civil War, who was

erNg? (See next page) BN

*Note tn Teacher - have students answer these questxcns o
- DON'TY DO IT .FOR THEM «

.

| Assemble information.
¢ | and discuss. it. = _ -

Do .
rn

- . .

vt



" * TEACHER RESOURCE INFORMATION S

. T Why is’ there so much exposure of one sxde on]y of a conmﬂxcated set
. of causes? Students should have a difficult time answering-this!™ Ask "
them -to: take out apswers they wyote to.this question during the last ‘ ‘
féctlv:ty « Be sure the follcwxng pownts are- discussed. - | IR

S Students shou?d f1rst of all be absolutely ccnv1nced that tﬁe war L
. . was not fought to free the siaves; Several simple facts prove this beyond
. ‘ doubt . ‘ ‘

‘1;' The war had been fought for two years before any act1on was
: taken regarding slaves.
2. When the Emancipation Proclamat1on was f1na11y issued
" a. it was announced several manths before it was to take
‘effect: Its purpose being an attempt to stop. the war
, rather than free the slaves (quote Lincoln -here: "My
paramount object in this struggle is to save the Union .
: . : v.. If I could save the Union without freeing any slave,
e o I wauld do it; and if I could save it by freeing some
: ' and leaving others alone, I would also do that. What
I do about slavey and the co]ored race, 1 do because I
L - believe it helps save this Union.") The letter, of
| . e .- course, is what happened. No slaves were freed in the
- - . . four slave states fighting for the Union, nor.any in.
‘the areas of the South a}ready captured by the Union
at that.point; and . 3
~b. . the North was 1as1ng the war at that t1me and needed a
- powerful "humanitarian cause" to entice fore1gn support,
. part]cuiarly England, who had been eyeing supporting
it the South {Southern cotton, English textile m11¥§)
3, .The majority of slaves remained in the South during thg wars
<. even after the "Emancipation ProcTamatian” many d1rect1y a1ded
| the Confederacy, as free men. .

So if that is not the answer, what is? S:nce it made a good stony at
the time, it was continued in subsequent history. Lincoln's murder -« -
al]owed ‘zeadous Nprtherners to make a martyr of him. . R BN

‘ Finally, these two fac%s accdunt for. the cont1nu1ng bias toward one
\J*exp1anation all major publication companies are still New York based, _
and naturally continued to refiect that bias. So are the three major tele~

‘vision networks. Since Blacks aré the largest U.S. minority, and Sinte
‘ slavery is emot10na1 and makes fane drama, the bias toward one exp1anat1on
N continues. ’ |

L A question that reaTIy needs to be asked here is: why has there been‘,
S ~so Tittle exposure of thé immigrant factory worker and hxs 11v1ng condi~ - _ .
. S tions? Sure]y the conditions of the immigrant factory worker is ,}ust as B

S an emet1onal 1ssue as ‘the questxan of siavery. | : | . )/ .

J ' : , a

~{ .




. T % ACTIVITY SET EVALUATION  + -

. THE CIVIL WAR THAT caum HAVE BEEN

‘ 1. STATEMENT: ‘Mark + (Plus) for'each statement that is correct,
: : . .. 0 (zero)-for ‘each one that is'mot. = = .

. ' = “ (t‘ . ) @ ‘ e ' ' ‘ - .
v T Durrng the 1809 s and‘early 1900 S ch11dren as young as 7

worked fu11 t1me in factor1es and f1e1ds

. ‘ o . o : L

2, Chw]dren worked no mcre than 6 hours a day L

-

o ‘ :;\;" -3. It was ‘not uncommon to pay ch11dren $] .00 fbr 70-90 hours of
T . work per week. . _ S N -

]

Wf
4. Immxgrants usue11y came ta the U 5 to improve thexr swtuat:nn

5. Most 1mm1grants landed ?nd stayed in New ?ork

7 - e

. }&;, R - There were more peop1e ¥ook1ng for jobs than there were Jobs
B . available jn the industrial northeast at that time. o -
| "l. e _\Z. Factory owners ‘were concerned abput worker s safety, hea?th "
R ' -+ and working cond1t1ons ‘ X '

1 . . . T
. " I - - - R « . . . . LR
-, . . .

L (] .

| : 8. Most Tmmxgrants werenmmbers<ﬁ’labor unions, in the 1800's and .,'
SR cou1d demand 1mprovements Jn wages and condxtxons. | .

9. Most 1mmfgrant factony workers 11ved in horr1b1e, crowﬁed dmrty, '

T - unsafe slums. | S . o
- , i‘ 10. Most Southerners owned slaves. S
. . ] ' ,.._ . * Y : .
v, s 11, Al in all, northern factory workers and seuﬁhern s!aves 14
. . L andwwarked under conditions that were very much the same.
7~_-5 . 12.; Therearef%n‘nnre books , .movies,- TV shows, and artic1es on s]aveny B
- o than ‘on immigrants or factory Tife. ‘
...'*13.* Factory workers stayed under horr1b1e cond1t1ons because they had v "'
S . no other cho1ce. : )
- —

14. Most h1story books show onlg one side of the causes 1eading to the.
C1v11 War. | |

16. The Cwﬂ Nar was faught to f‘ree the s'Ea\ie'!'

2, .
. o . - . ‘ 4
» ) . R - .
. e P ‘ : T .
3 . .
. ' : ' E . - ’ o ~ . .
° L]
.
B

‘o
.
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Y

War..

-

ESSAY - Use the'badﬁ'of this sheét’to answer: .

“Ecanomxcs" means havwng to do with money and mak1ng a lxvxng; :
- "Morality" means having to do with right and wrong. The slave -~

owner'was far more concerned about the well-being of his slave
than the factory .owner wasabout the well- bexng of his worker.
Explain why this was so in terms of economics. Here are some

ideas 'to work into your answer: productwvxty, ava11abz11ty of
‘  1abor. cast to-rep]acement. profwts |

Look at the chart F111 1n as many th1ngs as ygu can think nf
that each sxde dzd in events that Ted up to the actual vawl

- @&

o
e

" When the 1dea of sTavery in the Scuth was attd.ked in terms.of .
‘morality, why weren't the conditions of northern factory work-.
‘ers working and living-conditions attacked also in terms of
‘moraYIty? How much af the C1v11 War had To do with mora]xty?



. : - ‘ ‘
. '
[ ' © CAUSES OF THE CIVIL WAR . |

Were WRONG about: WHY? Were RIGHT .| wHY?

o - - about: o

¥ T - .
~ | NORTH . -
- )' ’ .
e |
SOUTH ' | . ' :
- & ‘

P
i“
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e
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t
-111. Below are questions you will answer by either Yes or No. They are not all
about the same topic we studied, but they involve the same kind of thinking.

<

Y N 1. Since we took the Indian's land, wé~sh9u1d°give'it-allnba§k;'u
Y N 2. If we give it_back,‘ﬂé should &ake or destroy all cities,

. highways, industries - everything that we made that they did
‘not have. R : \ B .

"345Y N 3. Sihce'thEy-ﬂnéoubtéd]y took it from someone else (before feCQtdeg'f'

“history) they should find out and give' it.all back to them.-

Y fN ‘8. Since we beTonged.ﬁo_England'befére the Ame%iéan Rev61ution§1;. 
- we should give our country back te them. -~ - .. - { e
Y N 5. Beééuse Americans built .the Panama Canal, and the peeb!e‘ﬁf 3
Lo - Panama want their land back, we should give it .to them, but fill
in the canal the way‘it‘was.befOre we dug it. . . .
Y N 6;' Since the pe0pTe,wh0 settled in Indié-ofiginal1y.1ived in China,
E -the people of India should give their country ba;k to China..

Y N 7. The only fair way to settle the issues of the Civil War.now .

| : -would be to pay all families of former .slave owners the cost of
all slaves taken from 'them when theé law made slavery i1legal,

and then send - all families of fprmer slaves back te Africa

,Y N 8. A?l’famf ies bf'former'immigrénts'Whnﬂwqued 1h facteriés'shdqu
: * be given "back pay" to make-up for the Jow wages and hortrible
conditions they suffered. , .

Y N 9. Since the South could have started a war with the North to
: . "free the immigrants" -- but didn't -- then the North should
have to pay all Southern pecple today for damages they caused

i

in their war on the South. . .

Y N',lo.. Sinte Germany did_ébsoluteiy noth%ng.tc the.U.S; before World -
h War II.in the 1930's and we declared wgr on them first, we - .-
should pay them for all our damages and help them'finish execut-

~ing Jews.- .

e

WhePEtRif were taken from. .. o L. L

- .



. S Acmim SET EVALUATION ~ °

I . m}swg\g xgv ,

1. 1.4+ 6.+ M. % \‘ L S
2.0 7.0 12, 4+« v v + = True_or-Correct :
3.+ . .8.0 13. + TR 0 = False or Incorrect
4. + 9, + 14, + i ,‘f\:' - : o :

5.+ 10,0 - 15.0 Y
) o R [

II. 1. Look fer these points S . , -
) . N . i LA TN . . . o
"Slave owner - 1. Sizable 1n1t3a1 i vestment 2 »s%ck or. unheaTthy ST

slaves preduced less, cost-owner mare, wouldn't make-as much profit

3. Wouldn't want slaves to be overworked, or Tive in unhealthy con-
ditions for same.above reasons ‘4. Natura?]y, also, wouldn't want to
see several thousand dollars (cost of buying and matntaining a single
slave) running over the hill to Canada 5. ‘Further importation of -
slaves illegal after 1808 S0 market was - 11m1ted must take care of”
what he had. -

Factery owner -.1. The longer the workers hours, the more profxts -

; I he made 2. The less money he spent on improving factory conditions, .

| ‘I._ . .the more profits he made. 3. Workers living conditions had absolutely . -
. . no effect.on factory owner. 4. Workers were extremely easy to replace.

5. Since there were more app]xcants than JObS compet1t10n kept wages

.*‘!2 . Tow. . ‘ L e | p t |
: - 2. Morality of sTavery became "easy issue:" Gou]dn t ergue w1th it.
B ~ But it was .after: thought motwvated by p011t1ca1 reasons.

R The Seuth had no reaSQn te be 1nterested in the North's busxness
Evenything was finevas far as they were concerned. They never wanted
war to begin with; they merely wanted te secede or thhdraw and be

- left alone. | ) : | dk#y// | f
- Véhyilitt1e_in the conveht}onel'sehse.' o gy | ‘ ":) -

3. Depends enttre?y on student response Bef1ibera}*here,'but ook
for 1 ogwc 1n reasons stated S - :

PR

RN
47,

- III. Not rea?lyvgradeab?e, but that S, not the point. Legwc says all answers o
A should.be "No". Point is 1) There is another valid side to any histor-
- - dcal situation 2) Poor.reasdning sheu}d not be allowed to be socially
~ : acceptable in ong situation that is ng. different from others 3) Over- -
. ‘I' L "simptification of complex things causes problems if the rational has
‘ B - come ta its 1og1cal conclusions 4) Historical problems cannot be. .
"_ -y "made up fer" but can. en!y be deelt w}th fexr?y frem a partzcu?ar peznt
‘ . On. t

R . . -
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II.

2. skills

- Observation, Classification and Measurement c S
~Analysis and Synthesis L | = :

MAIN PURPOSE OF THE ACTIVITY SET -

‘f:CONCEPTS L

H:stcrxcai Method and Po1nt of Vrew N '.'1 .l'e 1ff ;. o ] ;

Objectivity

.Skepticism
Interpretation

Evaluation . .- T L

Evidence

IOBJECTIVES el R © Activity Number

T, Knowledge j’f“gfa‘ygfif>»; ;$~53“””"

Students will be able to defwne and ciasswfy VBP!OUS types 1
nf TV dramas. L o ';-“\»\ s _ '

' Students will be able to analyze the canéept of docudrama _ \,2.5; -
and witl be able. to 1dent1fy key watch words o L

action by detecting misinformation presented in TV pro-.
gramwng and by po:ntxng out these dxstortxons to others., e

Students wi]l evidence good citizenship by thexr wx]]ing- 5
ness to prepare thémseTves fcr 1nte111gent TV ver1ng :

0 o
T 5323 .

o Students will acquire needed Information and clasS1ﬁy 1tems7 148 L
. | ‘according to a pre-determwned scheme. - - .‘
s ) ' )
. Students will think creat1vely'ab0ut ‘information by compar— 3,4,5
ing and anaTyzvng the1r observatxons. 3 :
| 3. Va}uwng : R “A' - '
| Students will anaIyze their va]ues about effectxve citizen- 3,2,3,4;5ﬂi | |
shxp partic1pat1on by bewng able to d1st1ngu1sh fact from , 'gg -
, ~fancy. - | : - o
R Students w111 ana?yze thewr values about the presentat1on of 4,5 o
distortions in history on TV and the possible negative. con- a
- sequences of‘th1s type of'pragvannng-mxght-have
I 4. Responsible Behavior S ';;
%-f**' Students will act1ve1y partwcrpate in responsxb]e SQC131 N ,.1,4,5



@ 0 7 RESOURCE MATERIALS INCLUDED -
o e UUUINTHE ACTIVITY ST

- L © . - No. Per
For the Student o Act. Set

 MAGAZINE ARTICLES:

. Harris, Mark. “Docudrama Unmasked,? IV Guide (March 4 1 35
- 1978) 6-10. v
© Tulcher, Gerard.: “Unhappy Days," T V. Gu1de (December 3 1.3
o 1977) 16-17.
- ‘.p . Williams, Robert L. “ersiy Grizzly Adams,“ T. V Guide ¥/

VAR

., (March 25, 1978), 30 33

' HORKSHEETS AND/QR HANDUUTS _
“ ~Act1vity Set Evaluat10n o Ce L R

- '.nA #
N

- ~s
> ]

P

A Text provided b e . . o i

“[Kc R &



® wrn THE - TEACHER:
This activity set will pwesent-you with certain difficulties: 1) you will
| ‘need a current docudrama, 2) some research wwll be necessary for this part to
;'_ . work 3) this activxty set does not readxly f1t your currsculum, 4) the frequency}'_
of new TV progrannnng w111 out-date parts as wrxtten, and 5) the whole concept ’f'
of "docudrama“ is new and dxffxcu1t to define. .  . | |
Nonetheless, overcomxng these obstacles is well worth your tlme. Kids~do
and w111 watch TV. Some of the top:es on . TV are . those you deal with. As'the |
a 1t1e of this activzty set implies, your use of such programm:ng—-exther dsrectiy
~ ' : ;‘ oy mdwect!y ors rather- your faﬂure to use ?t--wﬂ] éither help ,your' content :
- 1nstructxon or hurt it. If students are unaware of the degree of truthfu]ness
-° associated thh different TV programs. they may belzeve all _they see as absolute
. .~ truth. The classic example of this point was the te]ev:smn drama “Roots -It_~
§ '; i lxs a matter of record that A]ex Haley was sued for plagiarism, subsequent]y admxt-
e t1ng to it hxmse]f The parts he plagzar1zed were from a noveT thxs 1eaves us
to wonder wh}eh perts were fact and whxeh ftctlon, end to questxon how reliable :'
his "facts" are 1f he was SO easu]y compromxsed But the 1mpact of such program-
msng on students’ mxnds is far greater and Yonger 1ast1ng than our "boring" text-
books and lectures. Your on1y 1ntellwgent weapon is "prevéntatvve med1c1ne.

L ~Students neeg\th1s 1nformatxon and the development of soph1t1cated viewing skxlls

" before they encounter such programs. Consequent]y, thxs unit should be taught

— ‘-'  ' ear}y“1n “the year. _

| Obvwously, it was impossib]e to write in the ana]ysws of spegcific docudramas{
1 wrest}eo thh severai a]ternat1ves but f1na11y decxded you will either do it
yourse]f or you won't. The rest of the act1V1ty set is still very much worth
teaching, but the. students&wiil be far more conv:nced if they can see the actuel \

dzstort1pns or fxctxonallzatxons of,e real docudrame. A]T year 1ong, tudents

\),. ) ) L . ‘ y e . L ‘ N v‘ | .

ERIC - - -. S |




‘ '

_ _.Qi11 bring into your classroom “information" and attitﬁaes'they'“learned“'frém

“ta‘gny to “reteach" them-ta'“unlearn.“,

A
. .
e

-

v - R . k B, Lo e e e i mmmeaia v e esr——— g T e

TV, much of which is. indeed helpful. ;Bat,”as an antidote.agéinst misinforpation, |

| experience has shown me it is faf_easfer to "teach" students to "learn" than

 APPROXIMATE TIME NEEDED FOR TEACHING
- THE ACTIVITY SET

f Acti@itx"; : S Class Periods
| e o S o | |
- | iy . | . : S o o
R - 4 S : | all depends!
S - Evaluation - S S
R - ‘ E S I o e N
* 35 | [ . i



‘l’ ,‘ Actfvity'il.

‘Instructional -

——

' Objective: As a result of this'Tesson;_studeﬁts Will be‘able to define and
- cite examples from TV of documentaries, dwamas, and docudramas.

.  Materials: Chalkboard - ‘

Teacher Activities - _

-l o

-

&

Siﬁdént_Activftiés

Introduce the pU?pose'OF this actiﬁitw:

R set by telling students that since
.. many TV programs they see deal with
+. - fpistory, the viewers can easily be

5 fooled or mislead unless they know

" that they are watching. = = = i

A " Write the following definitions on
S ~ the chalkboard and ask the students
- S .to further define and discuss.
. o 1. ._C_[ocumentatx-fa program that is -
o “fact. What you see and Hear is

- real and can be proven or docu-
mented. Generally, scenes are

‘actual, not recreated. Sometimes,

even for documentaries, scenes:

: : are recreated, but will always

| S - inform viewer either during script
- - or in writing (usually trailer
with credits). s

- 2. drama--a program that is fiction.|

(Non-comedy). Plot, dialog,
characters, and events are .
- entirely made,up by writers. A~

drama ysually strives for be]iev~".“
. ability, but it need not conform .

to reality.in-any way. For pur-

' gategary from the chalkboards.

‘Students discuss the characteristics -
~ ofleach of the categories. - :

Sﬁudent‘s-cap& .':{:he definitions gf each

- ‘“*—*‘4;“pose-ofmthis~actfvity-set;~é
. v “drama" on TV will be divided
* . into three subcategories:

" -a. contemporary social drama--

- TV shows fitting above definiq

P : ' tion of drama that are made
. SR in the present and set in or

g
>

represent the present. . R




. F

" category as a heading.

~ examples of the TV programs cited by

- your students under their proper
heading - -

completed chart of TV shows and their

. L

| Acti?ity 1,(Continued)_

| ~
~Teacher Activities

- Student Activities

b, historic-based drama--TV

set in an actual historic
setting. They are governed -
-~ only by the restrictions of

time period. They are made
in the present but represent

- a part1cu1ar past.

c. primary-source mstory drama-+
TV shows fitting above defi-
nition of drama that are made

in the past about what is now|

the past but was the present
then. -

‘3. dacudrama--a'new word coined by { v

~ recent TV industry. The word
itself is a combination of
"documentary” and “drama," and S0
too is its concept.: Docudrama
can be défined as part fact and
part. fiction.
" ¢al event or character is used
as the nucleus, but the script
~ writers are at liberty to invent
.- dialog and even events. Herein
"lies the “danger" of the ‘docu-

“drama §o the grdinary viewer, who}

would not be an expert on history:
which parts are “dacu“ and wh1ch
“drama“? ‘ T,
After students seem to hé#e é coi-
plete grasp of the meaning of each

definition, ask the students "to_think|
of examples of TV programs whichwould|

'shows titting above defini- |
.tion of drama except they are}.

An actual histori-

-

Students may work 1nd1v1dual?y, in -
small groups or w1th the class as
a whole. |

o

~—fjt-into each category. —Set-up-a —}

chart on the chalkboard using each
List the

As a point of reference, a partxa]?y

respective categorization has been-

- included at the end of th1s act1v1ty .
. set. L —



 Activity 1 (Continwed) .

¢

~Teacher Activities - . student Activities

In order to provide variety to this . Students -continued discussing and . .
lesson, the teacher may also elect to categorizing TV programs. o

' cite examples of TV programs and - . - . S

. ~ request that the students categorize , : b
S these programs. o S ‘

When in doubt about which category = |
to put a particular program in, let
< the definitions be the final author-. . S '

ity. Needless to say, there will.be |- o LT
some TV shows that are debatable. | . B .- « -

~+ - 'Where do you put "In Search 0f?"
" -Should "Black Sheep" go under docu-
drama. or historic-based drama? I = | ™
~ don't know either! But if some of e
: .- - these do come up, the thinking and
. . debating will be good anyway...
- Also, please keep a written record - Students copy the chart and save it
“of these TV shows and their cate- "~ for future reference. , g
gorization for future reference. ) ‘ S | o

&

-

-
*a

wwh




" CONTEMPORARY

e | |  HISTORI EASEB . "PRIMARY~SOURCE" T
‘nncum-:.w ! sqcm‘ neAMA “RE HISTORY DRAMA .~ . D.RAMA-.
_ Starsky & Hutch Wild ﬁg@d"west -] Superman SeTTin of Jamxe Thnmas

Nat1ona? Geographic
WIId Kingdom ‘

wxld Wild Nor]d af
. An1mals '

| 59 an,utes;
The Body Human

”Mfefobes-& Men . -

'LifeTine

eBernfE}ee--

The Lions Are Free -

'}

mva‘

a

Baretta -

" Hardy Boys

‘,.ATY-“seae-qperes“ "

Charlie's Angels

 Chips

L

Operation Runaway*
("‘wbhder weman (New)

Incredbee Hulk

-

';MASH..-. N
"'waTtons

A Biack Sheep Squadron .

ferze1y Adams E
'How the Nest Nas Han
'euhsmoke

‘LTttie,House en;Prairie

'Banlel Beone ‘Z‘

L

ander mean (Gld)

Dzary of Miss Jane
?1ttman ‘ :

_ *Three Stooges

Little Rasca?s '
‘I Love Lucy
" Real McCoys

BReverly H111b1111es .s‘

"Andy Griff!th

Yetng Joe:

.

Matter of Karen Ann ‘
Quznlan

ProJectrU.F.G,

The5A@aiing.Howard )
Hughes =~ -

Reots |
E?eanor & Franklxn

the -
Forgotten Kennedy

-Holgcaust ,,.¥, - "@,

| Peart

1, Claudius |
Wa1k1ng Tall

Linco?n Conspiracy o

| The Trial of Lee Héwey

Oswald ‘f SR BN

‘Bri&n's'Song

KJTI Me If Yau Can

e —————

The Couﬁt~Mart1aT of
George Armstreng
Custer g’

k)

*Except for "Superman.“ there are no current reruns af old dramas..
- point of the programs having been made some time ago.

cowedy.made IN the 50's.

|

‘lq

T A

Thxs Tist is, of ceurse. ccmedzes. but 1t 11Tustrates the
Whereas "Happy Days" is made today abnut.the 50! Ss “1 Love Lucy

40
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Instructional L
As a result of thxs Iesson, students wiil be ab?e to name the

~ Objective:
. . characteristxcs of a docudrama.,

Activjty 2

3

X

' Special Directions

' to the Teacher: ' | Lo
- . The—article is rather h1gh Teve? read1ng, cont§1n1ng sophxst1-
Warn the students of

,"cated concepts as well.as vocabulary.
possible frustration. ' The -questions below were designed to-

L3

- Matéri31§='-Artfcleéﬂﬂarris, M,_.FDocndrama~Unmaske&“

¥ .

help students through the article and generally are very speci-

. fically directed. Still, it is.strongly suggested that the

. teacher pre-read the article and pick out difficult vocabutary
“words and concepts. This technique may help with sich terms:
as "disclaimer" (that's the part that. flashes by at. the very

beginning or ending which says, usually in present1ous 1anguage,

Te'.dcher‘ ‘Aéti \;i't'ies

‘that the truth may have ‘been mod1fxed)

»

';-',Studéni Activities

Students are. to read "Docudrama -
‘Unmasked" in order to answer the
following questions. It is suggested '
~ here that they answer questions.

individually first; ‘hen you go OVer

2.

r3.

,them tagether as a ¢ aup. | *

.1‘0

What docudramas are listed in the

article? Which ones did you see?

~Which ones went beyond history?

What does Harris say a docudraqe,,
.is compared to "rout1ne te]e— -

vision?"

‘Do you agree with Harrws that the

program's. disclaimer is not .
nearlyas powerful as the program
itself?-—

L i

~ silent reading. .

- .

.4"'""‘"

¢

[

-

Students answer and discuss the ques--

tions posed by the tedcher.

-

. ‘What do docudramas;mﬁﬁxﬁh are.
made about living peopTe tend to
do? Why? - '

According to the art1cle, what - |
are the reasons that. docudramas

.are made se inaccurately?- K
- Look back at the subtitle of the |

actrcle. Nhat does 1t mean? :

“»
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fsr'W’s distorted portraits of Kmned);
‘Chessman.Custer and omers

By Mark Hauls

Ln.nly wo have been | b!em-ed o af--"-

fiicted, dcceived or enlightened, by a

1 new calegory of tolevisipn. purpotiing to

educaia us in the facls and events of

 histary. Tho new category has also pro-

vided us with a new word: “docudrama.”
These docudramas -have. boon carnry-
ing us buck into history, rocent or dis-

“Mark Marris fs & nrdassa of Eﬁgffs:: at
Univoesity. bt Sitlshurgh ang tha quihor
gm the Dtum Slow
and “Bast F lmu v Invenled, ™

R L

strong
- Che:

L- Ff Blythe ﬂmnu Bmv) Koﬁh and James
Olsen i ‘The Courf-Martiaf ol George Am-
Custas.’ Opposm. Alan  Alda as

tant, and into engsgements with the
lives of peopls famous or Inlamous.
We have flown with Joseph Kennedy
Jr. to herolc death S\n Woild War t!

we ran with Wilma Rudolph In tha 1960
{ Qlympics; we

with Caryl Chessman

in tha gas chambor a! San Quenlin

mwnlnmsamewa:—wmmuuy‘

] B L

]
LA

.Mstc.p\met t&c&imhumback.h
~Empovia. . Ken., :

~_‘seemnﬂmt,obea!-'

{o be raised. of fo- §

‘What m
“leasn about

1921,
Why. wwencowhmmmmr

,. has nevor boon: into.the tia! of Gen-

eraf. Custer who, though he died at
Liule Bighorn in 1876, was rasurrected
by docudrama for tridl in New York
an grounds of his having been careless
of olher men's lives; inlo the tridl of

Lee Harvey Oswald, shot to- death at

Dallas on November 24. 1963, also
resurrecled Py the  magic of docu-
drama for yot gnother inquiry into the

. @ssassination of John F. Kenned_y

These docu-

o -

fo—

cop shows, Westerns and old-fashioned
success stories, rags 1o riches. We are
fantalized by medical crises, uﬂm
and succumbing in a patilern made
familisr 10 us by docudramas edaplod
!mmthemasmsah.mdnkson.l.ou
Geahrig, Brian Piccolo and Kuon Ann,
Quinlgn.
monenroranothmweammﬁ
pleased to idenlify with the central
chacacters ol these docudramas,. We
are General Cusler, perhaps a palrial,
pethaps @ ‘mad killer. -tricd at law,
ambaguausly acquilled. The pallern . of
the docudramas is

dramas, in their P‘ il
choices of subjects,” &5}
the verge of raising
Questions that ought

Cusing our allention
upon - moments of .
the past that ought ;:
not fo be lost. Cher- %
sh' the meamory of
spirited’ Mary White!
Cherish the stamina
and discipline of
Wiima Rudoliph! Was
Custer mad? Was
Oswald guilly? Wag
-Chessman  guilty?
might we
. crime
and punishment
from Chessman's
long, legal struggle
fo save'h:mseif? -

" “However, wa seem to be heading |

.somewhere elso. Tho docudrama
neﬂner dramatizes nor.documents -his:

© fory. Wa are not seqing the world out
there. We are seeing outseivas, wajch-
ing -our own fantasles of lile in high .

places. We are riot being illuminated.

" Aather, we arg:being, in the simplest
immersed in a

sonsg, entertained.

psychological  bath that. is painless,

soathing fun' The docudrama is rou- .
" line television - dressed up to  look

SEnous—soap opera. situation conmdy.
© . TV OUIDE MARCH 4 wh -

Ly=aes o allow full play for
& BNX all our ambivalences,
permitting us t0 be
lawbreakers, outlaws
in our fantasies, but
.y festoring us 10 owr

. own proper sell-
. respecting reality by

S ‘r vision hour.
i }h} We are tee Har-
vey Oswald, lone |
killer perhaps, con-
spiralor. perhaps, of
.porhaps the pontrait
of pure “innocence.
in ABC's “Jhe TYrial
-of Lee Harvey Os-
wald.” he appears
o be . an impish
cfoss
Mickey Rooney ' and
Mickey Mantle, and
we can _hardly help

‘but love him. At one point in that ]

docudtam the proseculor comes to
‘his senses, pethaps as the wyiters for
a moment came o thelrs.
hell is happening to this coun!m?" the
prosecutor cries oul. “A- lillls  creep
kils the President and & lo! of other
. deranged creeps try making him a
falk hero.

We afc‘Cheman. oulwitling author-

iy upon .occasion’ afleg - occasion,
‘adored through his prison-Dars. by his
beautiful attorney, quahskshm But -+

-

jfwendoflham.

between.

“What the |.

‘4

| : .
- . . .

»

nmm FP— L

-

. S~



after we have had our fun ha is pun-
ished. according to all the,rules of

_classical popular storylolling, and now |’

we can have another kind of fun:
watching Chessman die, writhing, gasp-

ing, @ morbidly realistic climax toward
4 which the tilm was heading all along,
Jm‘ il ‘was the only scene elabarately |

a.nd pmns!aiungly achioved.

Wo tmnk w ara’ seeing the im&des
-of things—Washington behind ‘closed
‘docrs. Wo are taken 10 the bosom of

1 the Kennedy family in Young -Joe, the

Forgotten . Kennedy.” Joe's father is
groomung him for President, at they
bluntly afteo thal one. can hasdly be

war hero. We have sailod small boats,
played fouch foolball with all our
brothers and sislers on the lawn, wo
attend Harvard, now off we go m
Navatamnm
mﬂtmmddutymmm

} patroi we are eligible to go home, but
we docling, for we have yel to becorrie
a hero. (Brother.Jack has been a hero. -

“in one of the most unlikely tines of
dialogue ever written, Joe said to Jack
“beforehand, “PT boals are dangerous,
Jock.") We wolunteer for @ dangerous

! mission. 'We will lly a slow airplana

mndedeywsquaimhmmma
dazenmoi’fofpm—anaxpinsim

twice as powerful as TNY. The odds

are aggindm.WemMNwm
probably dia.

Nu\ispnimafamsehbam
Kennedy wnd become agaln ' com-
monplace !n!!hqhkeoursem ono.
“Mike Kmsna.“”‘a creation of docu-

.| drama. *I'm glad #'m not goipg on the

mmmmmm“ummm
says. ' He charges Joo with playing

~Jack Ammstong, the All-American

‘Boy.” Like us, ‘Krasna is at first sbis-
picious of Jog Kennody's wealth,

 speceh . snd anistoeralic beasing, and

he risas the sore question of Am-
bassadar Kennedy's early opposition
to the war.

But In docudrama, hard snd trouble-
8 )

£
"some questions are raised only 1o bo ..

-dismissed: one good fist fight and

Mike and Joe are friends forever. An- !

- ather . chorus figure says to Joe nuf

fong alterward, 1 think, Ueutenant, !

: tnax':l i was the son of an ambassador

oy

guspicion over persons and egoncles | -
they formesly respectod obsequiously. i

I'd get my tait oul of here This is a -
spéech . laundared in its transit from -
Hank Seans' fine book “The Lost:
Princod” to the docudrarna, with which

it has 'litle -in common. The .Joseph -

Kennedy of Searls’ book is & whole

;man, troubled and cont‘scted by no

means the fun-loving Hover bay of

'ABC's film, playing Uicks an. brother

Jack, ' stealing "Jack's gin, ptungmg

‘numim‘.sxy toward daath.
President wathout first hoving been a '}

[

Docudrama also  satisfies owr psy-

'cho!ogmm dasire ‘for chaos and sub-

version. Its pallern.is to implant in owr
minds ‘the idea that social process
never really functions, thal mos! insti-

tunonsmcna..mandmacouns;

donm't really wokk, that democracy

doesa't really work, that we are viclims |

of the whims of a few powerful por-
sons. After we have been tathed in
these options, wo are camied at the
end of each program back 10 our law-
abiding salves.
maummwwnhanmimum
ol hindsight, docudmmas frealy cast

in ’TheT:ia)otLaoHnweyOmn&d"
the assassination  or s cover-up is§
variously attributed as'a possibility lo !

T the FBI ('Y don'l care if he was J. ¢

Edgor Hoover's boy friend,” exclaims
our brave prosecutad), tha CIA, “Bob-+

by.” Presidomt Johnson [who s not .
named but whosa ‘accont Is Iimitated),
the Sectet Scrvice. the Mafia, Cuba
and the Cubans. The osoculor vows
fo continue ‘no malar how many

Presidonts call  from Washington toll- |

ing me ta slop digging.” But no docu-
drama foels itsclf forced to the neces-
mty of substantiating anything. Thus
whem “docu" fails, “drama” may be-
coma 8 most distorted . and dangerous

'35

'

1 of the fame of

mwm«mwo -
The naw word “docudrama,” whlch

. '
hS

- has not yet appeared, as far as [know,
‘in any dictiohary,
Jtrom the woms “mcumemuy and

is made of.course

“drama."”

nacwnematp
tion piclwe presentation of faclual,
political, social of histotical events or
circumsiances, ofien consisting of ac-
tal news lilms accompaniad by nar-
ation.” 5 :

Prama: “a composition in prose of
versg posiraying lile or characters by
‘means of dialogue and action and
desighed for theatrical -performance; a
play; «a series of real evenls having

‘dramafic unity. and .intesest.” |

!npmhcemedmudzmun

| synthetic product havlngnemtetttn

“faciual . . . sctual” air of a docu-
meniary fitm nor the “unily and interest”
of drama. It ysually infiales a key in-.
cident' to the length of an how or
move .(“Mary ‘White' or “Young Joe™},
hopingfto engage our interést because
the families invoived;,
or it is based upon no documentation
whatevar (“Cusler or “lLes Huarvey
Oswald™}. Al the end of “The Coud-

Martial of George Armstrong Custer,”

NBC carties tho disclalmor, flashing
by with the ciedits, “This has boen &
work of fiction.” And yel, how many
people must now believe that such a

{ tria! actually occumed with' results ap-

prodmetoly as the docudiuma de-

-§ seribes? For the~Chossman . film, “Kill
‘Mo If You Can” NBC.prepared the |

snngunbament that. “although some of
tho chamctors and incidonts are lic-

§ tional, the clory is based on fact” But

uﬁslmmmimlsmhmenmhcas

powerful 8s our final vision of an un- .

attonded tolophone perhaps ringing in

a now stay of his execution. In fact,

no such Nows was on the way. . °
Every slory is in somo way “based"

- i} on: *facl.” In the docudrama of Chess-

men's prison yoars, certain  hoadiine
facts aro sufticiently -accurale, but, os
mma.qrocsiumshadonﬁmm.

‘wmmgm

8 te%mston oF mo-

minule

the more regreflables since tha re-
sourcefulness. of Chessman made him

A truly inspinng example of the possi-
bility of rehabiltation ol even (if he
was) the most wanton thiet and rapisl.’
instead, hecomcsmusasam,
featured - hero; and the noble Rosalie |-
. Asher, who devoled years 1o his de-
_fense, is reduced to a pictly face.

Docudrama, such as it Is, may- be

’ '.‘..a
4“‘-‘“5\\- )
% “" X N sﬂ“'"

l'f Xy N

itsohsmbnwnhviotmmm

“horolcs. “*Mary White™ seemed to begin

with good intentions, {ts basle docu-
mont was, the oloquemt adiloral hov

father wrole for his Empotia Gazofte

on the doy sftor Mary's funeral. Out
the docudrama strayed from Ys base

- ol raality mtotms.eviolaﬁmaotdala

md splrit mat c:mrmtzo

dala necessary to  furnish
drama, the: postrait of Chassman bub-
-Neswaymosoapopera.ndsisaﬂ

" most promising when if breaks from

. o s " A
et o A
e;‘*q & N ﬂ‘_,. .

o ’ )
. mrvm “L-”m - Iy e
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continued
JanaAddmofhmgewauon Weala

wny we. were aske¢ 0 be boguned by
Josoph Kennedy Jr.—not for what they.
were bul for what they might have
become. We are present at a supposed
meeting in Emporia belweon Mary
White and Jane Addams. It is unfikely

‘I that tho iwo women. evar mat. Whon

Addams visited the Whites in Kansas
in 1908, Mary was a 3-year-old baby.

‘not yet enunciahing the hberalism the

docudrama puls .into her mouth. Her
fibgrahsm, moreover, like her father's,
was the hberatism of Kansas Repub-
licans of the 1920s, not the liberalism
of Southern California in 1977 1t is.
tortainly ttug that William Allon Whito
hated dnd fought the Ku Klux Klan,
but it is'a pipe dream that he and

1 Mary faughed it out of existence at'a

strout rally in Emporia; according 10
White himself, “the Ku Klux Klan had

captured tha City Building at the spring
clections™ of 1923—less than two years
altar Mary's death,

Scenc after sceno of “"Mary White”

is gratutous invenlion—her love af-

{air, hor journdy fo Now York, hor

schociroom encounters and her .ex- -
-1 changes with her

parenis -and hot
brothar. When | becemo curious whether
any. of this evor happaned, | asked John
DeWit -McKee, eauthority on  Willlam

‘| Alien White, at the Noaw Mexico Inslitule .

of Mining & Tochnology. Sald Prof.
McKoo, "1 sat there looking at tmng:
| novar heard qt."_*____, R

'Wilma ‘Rudolph, like Mnry_White‘and

Joo Kennedy, Is purified- beyond be--

tigl. Born. “small and sickly,”  she
grows .in &n almosphere of amiability,
suspiciously suggesting qpe of the
practical groblama of docud:ama: whon
you &re dedling with living people
you'd beitor make tham nice. Wilma's
her ever-foving tamily,
all-wise. coachos are el so- ap-
‘that | bogan to yoarn for &

make docudramas this \uy? Bastcsny.

 a religble documentary teport. it re-
guires only the: mast suporlicial re-
Most docudramas &@ made in- a
_seript itself with lithe tegard for overali
coherence, loQic, connecﬁm or _inte-
gration. * The, docudiama 'is a way
10 do things without having to do the
work thal ought to go into them, and
y&t, however badly done, a docudrama

ofusbomc “true.’" -

Document is one thing. Drama is an-
othor. The reason these ancieént forms
assumed clear distinctions in the minds
of mankind is procisely that we may
¢l bo ks cenain as possible whexe
fiction ends and fact begins. And’vice
wversa, Without that  confidance in our

ceed. Minglings or ‘combipations of

tions of motive.
Oddly, while doc.udrnmas s0 often

subjecis as war and soldiery, the act
of scrambiing history is not itself pa-
triotic.. The patriotic act lies. in prob-
ing useful knowlodgo the hard way,

‘or_drama, net in serving up the marsly

_a docudrama is cheaper to make than .

search, ankt often no research at alt.

“hutty, scenes thrown logether like the-

will attract an audience on the gfounda ‘

.It is one lh&ng to be Innovanve but-
it is another for tolovision to defy the -
very history it prolends to respect. .

Creporters, human affairs. cannol pro- -

theso forms raise the deepest. ques- '

“express patriolic attitudes- toward such

« if necessary, whather in documentary -.

Dag -

markelablo.
The pr is not the torm but the
exacution. Docudrama s an anclent

spoare’s "Howy VT
and so is “Jesus Chrlst Superstar®

is what we want. it Is cerainly what
we are geling. But wili wo be salis-

preted, reduced, and ovossimplified
‘ang talsiﬁad by docudrna? &3
™V OUKE MARCH 4, 1918

- 'd?

.means of Imparting history. Shake-
ls & docudrama, -

But curent telovision ducudmme‘

hopes o acmm s oh}ucﬁvc without |
having dong the work. Perhaps all this:

fiod with history as it is soea, inter- .
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Objective: As a result of this activity, students will be able to Iist a

_five examples of distortions, inaccuracies, and anachronisms
fbund in “Unhappy Days“ and 1n “Grlsly Grrzzly Adams.

T Hateria}s' Articles--Tulcher. G.“Unhappy Days" = " o
LT L walmams, R.L. “Gris?y Grizzly Adams" .

Special Directions -
;to the Teacher: . ' 4

" Since the writing of th1s actxv:ty set , "Grizzly Adams" has
been cancelled. You may either use it and rely on students'
memories or. drop it. Unfortunately, this one was a.classic -
-example of the point.. Another option is to continue to scan
current TV Gutdes for a more up-to -date exampie. '

Y

s

¢

* Teacher Activities r; -‘Student Actiéities E

. ‘ ~ Distribute the two handouts. Have | = Students-read, “Unhappy Days" and -
B : students read these silently in class| - YGrisly Grizzlg\fdaﬁs“ in ciass.
- Begin class discussion of content ‘- | S
.distortion by programs giving mis- |- B ~
+Jeading information, inaccurate. .. T TN
information, and downright falsehoods
. by ‘placing two -columns on board:
"Information Presented in Program"
and "Actual History." £Encourage and
accept all details--dress, architec- |
ture, events, etc. Make comparisons
Also, look for anachronisms. : :
“Anachronism: something placed out , . o .
of its proper time." A movie about ; I . o F
pioneers with a telephone po?e in the| | e

1“.'

background is an example. (I've _ S
heard "Happy Days" use the term o .
“turkey" several times. That is a o o

\

TS term, never used in 50'st) | T T,

| Optxona] Homewark Ass1gnment Watch. |
a Spec1fic "Happy Days" and take
- notes,* |




. o 'A«_:tiv-igy 3.(cdnti_nuéd) . _ L D |

- Teacher Activities' o - Studént'Aétivities

- *Sipnce at the current time, this
particular show is on daily as well

. -as weekly, this should be easy to
schedule. If your school has. the
capability to video-tape, -the, teacher
may wish to record one show, edit out
the commercials, and shqw the program .
" fin class. The big advantadge in} . - . —
doing this is that the teacher would b
be able to stop the tape and discuss
poxnts dur1ng the presentatzcn o

“avamn

&,

Y
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wellhose "ioppy Uays” were nol
really sll ihat happy. And one of the
most unhappy realities of the '50s was

4l the fact that many of "us lived in alimost
consfant {ear of the real-lifo Fonzies.

Such people existed, but they were not

5 lovable. TV has shined up their imaqe
M| considerably. ‘

~QOn 175th stmc! and Audubon Ave-

] nue in New Yark Cily, where | gtew up,

we had ourffjichie Cunninghams, our
' Potsies and our Ralph Malphs. Happy

2 Days does a prelty good job on those
f churacter portrayals. but they totally

‘migssed the boat on Fonzie, i{e was -

R tough. He was mean, He was a real

hood. according to_his own definition;

{ §l and he and his foliowers ferrorized the

~ rest of us.
- Qur pamcular crowd
abou! 25. We had about eight Richie

about four Polsies and about eight
Ratph Malphs. The remaining five were
the Fonzies. Qur-hangout was tee's
¥ Candy Store. You sal in a booth only

¥ uniit one of the Fonzies eirived and

threw you out-—and probably kept your-
gitl. ‘

real name—i still fear he might track
1l me down and “clean my clock." as
jwe used 10 say). Marty had certain

- Windispensable character traits that al-

; lowed him ta assume his role of neigh-
N barlicod hood.
First of all, size. In those days you

8 was chosen by fight, neck sze and
i biceps. . you wem bigger yau waie
= tmmn e
R Anciher Bl was  maanrss. .%nd
Intaity was nevor salisficd with the en-
L during  rapuiation e Juod; he fwd o
Reoatinue proving his moeannosy on e
3 hounly !'m..:.§ He whuld wt at the candy -
stony tobl” with your dnd wnsamw thc

Cunninghams (I was one of them)®

numbeted

H ™ The Fonzie-est of the Fonzies | knew
was Mary Duffy (i dont dare use .his

1 it not wulo with ‘'your bead, Leadership

" We weren't smart enough then to

rcalize that the Fonzies weren't really |

tough guys. if they were really the

hoods they thought they werg, they |

would have Been hanging around with_

the real tough guys in New York neigh- |

‘borhoods; and.we .had plenty of them:

instead, Marly Dufty ond his followers {.

hung around with us because, next lo
Ahe Richies, Ralphs ‘and Potsies, they.
appeared much tougher than they were.

And, just to remind themseives of what
big fish they were in these flittle pools,_

they kept trying lo prove their domi-

nance, However, Marty was jealous Of_'

some of the Richies’ athletic ability, so

he never came around when we were:

playing ball
When Marty wouid come inlo Lees
grab me by the neck push me out of

_the booth' and sil down next to the

Qirls | wads with, | wasn't the only ohe
who was scared. The giris were fright-
ened 100 (he had even:hit one or two
in his tme) So they would laugh and
slay with him just fong enough to
satisly his ego. Then they wouid come |
funning 1o teli me what a creep he was.
No, the Fonzies were not the basically
shy type who blushe’s -‘when “Mrs. C”

kisses him on the cheek. They werc

ehsentcany sadists who tulpd through

fear and nmxamy

Amenca has cNanged weve all grown

‘older and we nostalgically yearn for

the “happy days" of our youth. We
walch television fo visit 3 past that
never existed  watch Happy ODays

“evary week, bul behind my_interest in

it is & naggmg féar thal the doorbell

wilf-ting -soine -night -dufing the - pro--—1.
gran, aad it will be Marly QOufty, as

Dig as ever, slill wearing hos DA
hancut end’ leatver jackat | imagine
he's gomg {o grab me by the neck,
tivow me “uul of my bcusc and keep
wiy wife, .
BRI H A mu&ﬂv manage to shake off
.hw{;n& of Narty and faugh along with -
Tanale | even though § can't really be-
ficec i b, 89
17
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| Activity 4 o .
Instructional © - e
Objective:'.ﬁs a result of this activity,

students wiTl_bevabXe tb‘compfie, © ?i:

- - o | a complete list of docudramas recently-shcwn on V. -

o ,3 f Materials: Class notes from Activityjl'i

Teacher Activities

L

o Studept ActiviﬁiQS-

. Refer back to (or recopy on board if
. necessary) list of docudramas done in|
Activity 1. If necessary, add to the

list at this time to make it as com- | . .

‘plete as possible. Many recent . -
~ movies and made-for-TV-movies not v
. listed previously may also fit the
definition, Discuss each movie .
N _ briefly. before adding it to the list | -
‘ . 3 bo determine if it properly belongs |
' ~ = in this category and.why. This task
-7 of up-dating the list of docudramas
' . will be an on-going process since,
. new docudramas are constantly being |
previewed on TV. | o

Pick one or twa from the list that
‘the majority of your class has seen.
‘Discuss it in same terms as you just |
© . did in Activity 3. It will be necess
- sary to do some research inta actual
S ' facts for whichever docudrama(s) you
e pick. Thig can be done by you before{
hand, as a class project, or as '
R individual projects. " This is truly
A " the heart of this activity set, so .
- don't scrimp. Its success all
depends- upon researgh undeitaken.
Reader's Guide is an excellent source

- .Students refer back‘tc'thefr notes -
. from Activity 1.  Students reconsi- . -
- der and discuss the definition in

light of subsequent activities.

P

/-

R ..
I
Students continue to learn about:

e

. ‘the characteristics of a docudrama

by working as individuals or in con-

~ junction with their fellow students.

!

__'_ o ;_;T’*’_:f"‘\far 't’hi S. ) : -

s



" Activity 5

®
.

_ Instructxenai . B '
- Objective: As a result of this 1esson, students wx?? be able to 1dent1fy
- .. watchwords used in TV shows and will be able to exp]axn the1r
meanxngs o B RS .

;..'. . -

TeacherﬂActivities B Student»Act{yities,_

—

o .First. pornt ut that after a]T is ‘§~ . Students Teok up each word and report
'fh-,‘ebsald and. done in this activity set, ~ back to whole class.  Students with
B © v must still say. te ourselves; So | = help of teecheesdtscuss each ciasswfw-
v’ Co what? Now-that I kyew I may be being| - catxon. o CEE s .
o  ‘mislead, what can I%do-about it? R S o SN
- Cerfainly everyone is not expected to| - = SR : R
4 " be .an expert on each subaect presented T L :
. in dbcudramas. Neither is it realis-| ...+  / _° o .
. tic to expect the kind of research 4 - - - :
“just completed in Activity 4 to-be. * | o S
done. by each vieler before or after (- .. " L ’
. ~ .each docudrama.  What, then, are some|- . s .
. . practz«cel solutions? The answer to. | - Lo U L
o « _this is, arm yourself with some basic
S knowledge. Let's looK-at a list of
¢+ L "watchwords." .Put on bodrde~ Group : : :
oo the words -as, follows. ExpTawn con- |- Coe e
.~ . wceptiof each classification and then | -~ -~ - -
* .nge brief defxnition of each term. PR

[

...l These werds mean the show is not | ~ Respond, take notes )
. T % real, true, or attual. Mtwas L N
-~ made up. T | —— S

. a. neveX-—a beok of fxctxon
- {Many movies are “based on a
BT b, ne¥e1 My hat woTar] b
A o te eg]ax--1s to TV what "b ay b
e | “'~’qs 'to "stage" or '"novel" is o ce
L to /'book." In-other'words,._ S R e . o
Vo e fictxon - . | o ‘ . Ca

S

e L I T, cezncxdence-athms.wnrd,1s | S
S -, often ysed by TV writers te o = Lo . o
. remove all vesponexbwlxty for{ . <. ; o : )
_ . accuracy . from them.” This way4d. ‘ IR e
T . o TAf a story Mjust happens" to _ !/, e B '
. b " 'be similar to a real event. B e -
- - the,viewer might recognize S, I .
' o . the obvious similarities and | . : BT L R
conclude all ether.detez?s ' ! iy SR ' ;gf _
are alse true. a8 53 A :

O . L . ‘ . ‘ 'u e p
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. Activity 5 (Continued) -

L&

5

Teacher‘Actifoies © Y. . Student Activities

)

SR - d. fiction-~made up. Writer can
S e o ‘have characters do or say
e ~ .anything he (writer) wants- {
anhd can make events turn out | .
any way he pleases for what- ' g

', ever purposes.

R  2:,‘These words mean the main event ‘ G :
A - gor character) did really happen-| . N
. " "{or exist), but many minor évents, S
.. details,. characters, and dialog | '
.. may be highly. dramatized by writ-]. T
© ers or even made up ent1re1y. e o ‘

: N a;"“based on“—-freque t]y in " |. - Respond, take notes
| . ‘graphics at beginfling or end S U
+., ~ of show. Often apnounced -
o T very: dramat1ca?1y that "this
. : L film is based on the true L
Lo - . story of. N Many viewers -
S ~ {esp. students) interpret - 4 3
o ‘ o " that to mean "every single . - _ -
: - ., detail is gospé1" because .| SRR
o b they heard the word “"true." | . . L
- - "Based on" a trué story, e o
T . .. - means $hatiﬁev1atwon from they -~ .~ . .4
: R ,truth is allowable, and if - | . N -
it's on commercial television, -
then deviation_is highly
probable. - (Reasans for this | .. ..
are explained at end.) . s .
- b.’ re-created--a "second-hafld | ° SRR o .
) - . story.” This means the main ’ R : ‘
v "~ events depicted actually .
o ‘ * occlrred, but the fﬂm you see '
made later. It was "dong’ al1} -~ = .
.. over again," usually with - ’
s, actors taking. the place of

K
e
3

»
e,
o
«

el 2. yeal people and the dialogs '« . - . .
, . - "dressed up". the scenery may ' e U
~ be actual or it may not. N ' L
c.: re-enacted--as.used by TV 1 L :
L . industry, this word means .
.\ o :  ‘almost the same as above, but
A ~ probably uses the original® , -
- '-peogle rather than actars. A Co
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Activity 5 (Continued) s T
 Teacher Actingies, . student Activities
Voo o S ‘Agaxn, they “teT] the stony |
. .7 again." What you seg is not SRR

| actually happening at the
-~ "time, and there are .chances - | i | .
- for réhearsal, revision, and e .-
- “dressing up.' : S .

' 3. These words mean that what.you are ~ | S
‘ : ‘watchwng is.the real thing: ngo- '} .. . T
actors, no scenery, no rehearsal, Y . S _
] - and no "dressed-up" dialoeg. . It |. . ‘
2 - was filmed either as it happened : PR
. .or stayed true to fact.. , |

DI - Ca. actual-—the thing itself. - | = ..
SR b. ‘real--not made up, R (A
. ¢. true--not false, . i I R
et e documentary~-although it e
, . .0 - usually has a script wmtten .
CoeE . by somegne with a particular
point of view, the film tries -
- - to. show something that is | T
. areal or actual or that has |~ i
indeed happened without addingw-
- or subtracting anything.
e. actual .footage--frequently - -
- ~used in part in movies or e
.o, filws: about spmething that - . Ce
| . 7 really happened. This means | -« : -
.~ . the use of film of .an histbric| LR
event as it was actually hap- T - o
"penéng - For example, "the ' I - o
movie Hindenburg was a fiim o : .
using actors, fake scenery,
and- generally made-up dialog,
but it was about a real event.
_ . In the movie, when the
= ~ Hindenburg crashed, actual S
' ————footage -was -used £o-§ fow the - - _

e

"

ee. .. .- ‘crash. This means that the

S = when that airship blew up.in
Co . New Jersey in 1937, a -film’

©owo o was shot of the dxsaster as it}

. T . occurred. Many years later, |-

: . - - part of this film was splxced C
and put into this movie. - Some} -

of Tora! Toral Tora! and other -

) .. ... - "Pearl Harbor" moules do thxs L

@ SR also | : o5

Hop.
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Activity 5 (Cnntinue&)

—it?

‘Teacher Activities

Student Activities

- believes something. Remembmr'&r
~everyone has & ponnt of view t

“* out something about the writers |
or prnducers of the program, keepq ' .

" Titles-- Watch out fd?.tities of -

* alone does not make him one.
-So too when you see words 1ike §.
“The True Story of. . ." or the
“Autobiography of. . .,"™ that - |
does not mean that the story -«
“really is truevor an autfobiography
. This indeed is very confus1ng and |-
. viewer.

“point of Vréw"--ThTs meaﬁS'the '

.religion, ancestry, geographic
-well as other things. Some

' two-sided. To-pass judgment on

" view." For example, a“docudrama

- written by Arabs will make themv.
" look good. One about the Civil

movies! They are just a name,
just like we have names. . You may
namd your dog "King," but that

quite unfair to’ the average

way someone "sees" somethwng or -

is affected by the person's race,
area of birth, or upbringing, as
"issues" in dacudramasareshaery

the accuracy of the program, find

ing 1n mind they have a "point of

about the Arab-Israeli war pro-
duced or written by Jews will -
make them look good, while one

War written by Northerners will
have a différent angle than one

. produced by Southerners. Many of |-
... these points, however, are very
. subtle, so watch for them?

“Remember, .finaily, as you pass
judgment, you, too, have a
"point of view.. _

fBackgrcund thxcies—-Tv Guide -

frequently runs "Background”

~articles on forthcomxng docudramas ;'

L ]
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.TeaCEEr_ActivitieﬁA' |

e *

St&dent]Activities,

L I -

. The "Grizzly Adams" enclosure
- earlier was an example of one.
> They are good, qu1ckh1story les~-
.sons which help the viewer com-
" pensate for overdramatization by
-sceript writers.

Read them befare B

: viewwng
._7§~ Summary What js aTl of th1s ind

a nutshe}1?

- Some TV pragrams (docudramas)

. blend fact and fiction; this tar

. cause the average viewer to

- -.believe thungs that are-not
: - true. '

- = What can you do about 1t? N

- n; Recogn1ze a "dacudrama“ for
‘what 1t\1s. :

Q-Know a few basic terms to
Took for. . .

; Understaaq “pofnt of view.""

. You need<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>