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Prohlems Pela_ed 0.2 lamen+ary school stedents?
abll;ty to read social studies materials are discussed. Emphasxs lS‘,
placed on the task that confronts thz student while reading social
stulias ind ‘on-the teacher's role in helping students improve tha2ir -
reading skills. Vocabularv is identifiei as +he major factor
contrlbutlnq to readlng difficulties. Five categorxes of vocabu;sr§

- are dxsvusseﬁ--standard (normal words used in-reading and/or

. convarsation). t:ansxtlona’ (one meaning in a student's real 1ifa

" situation ‘and andother in sSocial s+tudiesi, technical (seldom e

€nco ered except in social studies texts), changeable (meanings

'+ yary thin-the contaxt of social studiesj’, and phrases (groups of

' words which do not function in an adjective-noun relationship.

Squestiaus to remedy probleuns aqsocia+eﬁ with these categories of

_yocabulary words include preparing slow readers with more advancad

peer tutors, preparing guider to direct students to ideas. Within

spec;fled paraéraphs o par*icular pages, offezing oral as Eell 3s
written 2xaminations, axp‘or*ra pultiple meanings of words mith
students,_and etpos~ng students frequenfly o non—famlllar words. '
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HOW TO REDUCE VOCABULARY INTERFERENCE WHEN TEACHING ELEMENTARY SOCIAL STUDIES

| Recent‘studies'Felated'to students' ability to read social studies

ﬁater1a¥s w1th understandxng are d1sappownt1ng Campbef? (1972) found™ ¢ .

" that over one- ~-fifth of JUHTOF hth Tevel students were unable to read ,

.‘social studies materials for understanding despite dTFECt traxnwng |

- Part of the problem can be directly attributed to students® Tow

reading levels. Karlin {1969) e%txmates that about 25 eercent of a}i

hwgh schoo? students are reading d1sabied, i.e. rgadlnq at Teast two |

; years beTow grade Tevel. - Banks, 1973; and. No?fe, 1974 1nd1cate that  /:‘
such limited read1nq abilities have dwrect averse lmpact on the readx g

. /// ?asseciated with social studies.

-l

fﬁ- A second factor must be placed with the soc1a1 stud1es teacher .
Few ccntent area teechers are aware of the read1ng/study skxlls hecessary

"« for successful readwng “of 'social studxes textbooks till fewer jack the
v  Sk??l% to adjust instruction to meet Sstudent needs (Arnold and %ﬁerry, 19753
' ﬁ, Herman 1969 Roeder)“@eal. and Eller, 1973). _
i‘f“ A th1rd factar is the difficult reading style in the sec131 stud1es
C textbook Mostxh1gh school content textbooks are virtually nreadabie
The concept ioad is too high, the 1anquage js complex; the extbeok becomes
, a h1ndrance rather than a Tearnan aid (Herman, 1969, Jahn on and Vardian,
“Q-» : }973 Hash 1974). One magcr facter which epntrxbutes to this ‘high level
; of text readability that is c1ear to all social studies éeachers is the

yecabu?ary Teachers contlnualiy complain that studen é fail to adequately
' maste} the terniinology. And, once learned, the vocabyZary‘xs too easxTv '
'fergotten Many cite dwff1cu1t vocabulary as,a magov stumbling block to
understandxng in the socwa1 studies classroom. . Whaﬁ causes this d1ff1cu1ty?
What steps -can the soc1a? stud;es teacher take to remedy it?
Vocabulary Levels in Social Studtes /
g The teacher must become aware of the task pﬁat confronts the student
while reading social studies. There are f1ve Yeve]s of vocabulary which the
student must simultaneously interpretewhen reedmnq the textbook. Students.
must be able to'adeqq&te?y‘functiqn'en eath,ievel, at once, in order to gain

~information and understanding. Each of theSe Tevels has a differeht intent;
the teacher's approach to deaixng thh stﬁdent d1ff1cu?ty on each of these .

/

Tevels should vary accord1ngly L

ST AL Standard VocabuTary These arelwerds used in normal readina and/or
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age '
conversatroh They include baS1c structure words Tike were are them,
~inte. It is at this 1eye1 that the pogr reader 1s hampered by readxng
- disability; learning is so Eapaxred at’ th1s level that the reading
a -~ deficient student is unable to cope thh h}gher 1evels of vocabu1ary
Remedy Suggestwons for Standard Vocabulary Difficulties '

When students exper1enae difficulty at th1s the 1owest 1eveT of vocabulary,-
the teacher must take re]at1ve!y extreme measures to-insure that students will
~understand content in spwte of the effect of readxng disability. .
One a1ternat1ve is the buddy system. The readwng disabled student can be
pawred'wrth a more able reader who will ora]ly read the materrals as -the
poor feader f011ows along Thxs practxce serves two purposes: the disabled

students obta1n the 1nformat1on via oral. channels so the read?ng disability
- is effectwveiy e11mﬁnated and..the disabled reader abscrbs many of the trouble-'
- some words since they are suppixed, in cantext, as the more able reader S
. oral rendition parallels the dxsabled reader's sw1ent reading. The teacher
may consider. tapxng thlS sesslcn so that the tape recording can be later’ used -
with other students. (Note: the teacher should avoid the temptation of tape-
recording the text pages her/himself. Adult oral reading is too rapid for
the disabled student to follow; a youngster reads s]ower and wzth more natura]
cadence than does the- adu1t reader.) - o
Student guwdes .can be prepared which direct students to jdeas w}thwn specified

—~

paragraphs oni particular pages The student's ‘task becemes that of scann1ng for
Jdirect. information, rather than wading through layers of reading; much of the
verblage is effectively screened and the student can be directed to the most
essentgal information. These study guides can have accBmpanying questxans o

| check understand:ng Herber, 1970, suggests that all students not be asked to

answer a11 questxons but that they be keyed accord1ng to dxffxcu?ty (i.e., one
star 1n@1cates literal questions; two stars Tndwcate interpretative questions;

- three stans indicate critical questions). stab]ed readers could be asked to
compiete only literal level questions, More able students would be requvred
to answer*questwons on h1gher levels. Students are motivated by such a
dxfferent1a? assxgnment because they feel they are doing Tess work; most tend
to do a?? of the quest1ons anyway in an‘effnrt to find out what other- students

~ are being asked to do. Additional quest1ons can be considered extra credit-- .
S;EEESS on them can comgensate or errors on assigned questions. ,

It w111 be Tmperatxve th;:rd1sab1ed students receive oral exam1nat1ons,

| | _it-is unfair that the student with reading deficiencies be given double .
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7Jeopardy w1th regard to her/his ab111ty to demonstrate knewledge of sec1&1

stud1es Nr1tten test performance refiects more the students reading d1sab111ty,
not m s/her lack of content mformatmn A buddy,whe is mere agle m readmg,

»7ean read the test a}oud or the student cdn’ foITew a tape recorded version ef
‘the test. ‘ .

'B. Transitional Vocabulary. These terms mean one thxng in a student's’

real-Tife s1tuatlon and another 1n “the area of social studxes For example; -

bay may cause a student to think window when a teacher is trying to teach
its meaning as a-body of water; court might trigger tennis or basketba]l
1nmges when the judicial system is the focus."L1kew1se, many terms have
varying meaning as they cross from one subject area to another. Ruler |
in mathematics is a measuring devrce whereas in social studies it is

a leader of a country .Root is part of a p?ant in science, a means of
cheering on a team in physical education, the kernel of a sentence in’

. English, and refers to multiple preduE&s in mathematics; but it is
intended te be a cause (the root of the problem causing the outbreak of
‘World War II was . .) in social studwes " Students don't naturally

. change their focus frem other contexts; this would greatly 1mpede :
understanding if an. 1nappropr}ate meaning is assec1ated with a seC1a1
‘studies context. &

Remedy Suggéstxons for Transitional Vocabulary

¥

The "Feacher must exp?ore with studénts the multiple meanwng of words.

‘when presenttﬁg‘a lesson, the teacher must pre-identify words that might

11ke1y have transitional meaningsefor students. These words can be reviewed

_ prior to- readxng, meanings in real- I?fe can be compared to meanxngs they

witl ‘encounter 'in the content area. It must be emphasized that the student _
is to actwvely “thange gears", they must nbt brwng to social studxes prevwous]y :
learned, inappropriate meanings. because it will 1mpede mean1ng '

If students do have difficulty with this transition, the teacker can

- make use of @ popular tefe#isieﬁ show where "the central character cohsistently
~misuses transitional words, with the final result being humor for' the audiehce.

Archie Bunkers <can be 1ntroduced to the class; their task would be to 1dent1fy ,
these words which are Tnapproprxatefy used in a social studies context:

(a). '"Aw Meathead, you don't know nothing about good places to
- move! Calwfornla has them there earthquakes because of the St.
Andrews fault."™
9
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(b) “Hey, Ed1th 1oek at that there, po]e with aTl the masks |
* Them eskimos call it an igloo there.' L \ .

Such experlences serve -to make students aware af similar-sounding words
“thCh can cause confusion in SOC1aT studies. Further eéxperiences using
“Cracked Geography“ where they are tc Ehnd the: crazy words and eﬁplain w\}
the sentences are humorous: :
(a) " Yesterday was my brother s birthday, so Mom made H1ma1aya cake.
(b)Y Rebate means to put another worm on the hook.

{c) Before cars were invepted, Spanxards were able to gc for e
thousands of miles on a g leon. "~

. Technical Vocabu?ary S

ial studwes teachers readxiy identify these
wcrds They conswst of /wqrds the students rarely encounter except in

" a social studies can‘ xt; including judicial, longitude merid1§5n mesa, :
arroyo. Sinceé studenty, do not common]y use these words in their '
_everyday conversatxons they are difficult to master due to lack of
practice. Teacher must provide maximal ‘practice to assure retentwon

- E"- | - .Additional subcategories of technical vocabulary are abbrev1ations
;and s !gbals Abbreviations cause dxstwnct difficulties when they bear -
little resemblance to the arxgxna? word, i.e. 1b ,» 0Z. Abbrevxatxons

assume that the students have considerable background knew?edge of their
derivation; i.e. NATG, GNP UN. Symbols have no saundlﬁymbOT reTat1on§hip '
- to aid in thezr pronuncxatwon either students. know them or they do not.
' Map symbols, for examp?e cannot be "sounded out" to arrive at their
identity; students must over-learn their meaETng Many §oc%a¥ studies
" word are derived from foreign termwno?ogy, Tike the terms arroyo and .
- mesa cited above. Their unfamiliarity causes difficulty with mastery
Remedy Suggestions for Techical Vacabu}ary |

Students must be contxnually, and repeated?y, exposed to these words 1in
the context of meaning, or they will be easwly forgotten. Students w;]l
require practice For such practite to be effective, the students must
‘ ‘be actively involved in the use of the words. | |
~ The television game $20 000 Pyram&d can be easzy adapted to this type
of practice. Student pairs take turns giving each other clue words. Partners -

muFt identify the category which includes all of the c}ue words to earn points.

Acth1ty shou?d have a time Txmxt of ane minute. Examp]es Ctﬁ%:words--ﬁgslfiﬁ

§

&
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Lake Huron sts1ssxap1 Rx__rz'Category—-Bodwes of wajgr Example Clue’ o
wards-—washxng;gg L ncoln, N1xgg Egzg, Truman, Category--Pres1éents of _the
Untged States. . i :

~ The te?evxswon show~C0nceg%ratwon can also be adapt d to thws Tevel of
‘ vecabulary study A baaré wwth 12 library card pockets. shouid be devised (note:
Jipk, " pockets are ‘placed on tha1r sides) In pawrs words with thexr definitions
can be’ p?aced 1n.pockets Students take turns selectxng pairs of . numbers -
B The cards inside are revealeﬂ and a decision is made regard1ng their assocxatxcn
'M&tches resu]t in poxnts to the player. Nonmatches are placed back in the packets
Game contxnues until all pcckets are emptied. , . ‘
Cencentrat%on Board A variation of Twentg,ﬂuest1ons can. be p1ayed where
student ‘picks a word in ‘social studwes Other

[IH'EEH,EEH [:H I:ﬁ - ‘students must, in turn, askquestwons about words in
| , - social studies to narrow down the identity of the
[:ﬂi{:ﬁ'[:ﬁ {:ﬂ {:ﬂ - - word. For examp]e‘ If the word were Lincoln,.
ST  students might ask questxcns like:
ai (el bdl (&l - (a) Is this person a foreigner? (NO)

(b) Is this person a: great sold1er? (NO)
(c) Is this person a‘PresidentE, (Yes) (d) What th{s pnesidedt our first
President? (NO) Questions continue.until the unknown person's identity is
| “established. o o | |
] It is important that such Instractxon involve meanxng, it must not be
- s ~ limited to rote memory or sxmple word identification tasks 1ike Word Hunt
activities. What ‘Doesn‘ t Belong act1v1txes illustrate thxs Students must
circle the "Red Herring'. vocabu?ary term 1n sets of words:
‘ (a) king/president/emperor ’
(bY iudae/lawyer/doctor |
(c) Sentate/House of Representat1ves/5upreme ngx;
'D.  Changeable Vocabulary, The meanings of these words change, as do the -
| meanings of transitional vocabulary, Qyt the mean1ngs change within the
area of social studies. Students may study culture iR terms cf 2 person 's

- ' N race {meaning a person 's heritage) ehly to move to a unit on civics to
< ' "fxnd race to 1nv01ve a vy1ng for publxc offwce (presidential race).
C ) c. ‘ ' ". ’ 7 ) - '
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- Branch in geograpﬁy alludes to a small streaﬁ ‘but in government it
beccmes a dwisxon\of the system (branch of evernment)

Remedy Suggestions for Changeable Vocabuldry

| The teacher must~1dent1fy these wards prior to reading the un1t/passage
Techniques approprxate fdr Trans1t10na1 terms would be geffective in th1s .
context. N \ IR . S .
E. Phrases. Soc1a1 studses is repiete W1th groups of words whxch do _" \'
not functxon 1n an adjactwve ~poun re1at1onsh1p The1r meaning 1s
N - derived as a unit, notv1n terms of their mcdzfyrng relationship.
| ~ For example, a carpet Bagger is not a_bagger. whe cerggts Most

noun-verb reTatxnnshlps can be reversed: ,a cute girl can be _
as easily expressed in the_gxrl is cute and ma1ntaxn the same meaning.
But in secxal studies, the superwor court is not a court that is super1or '
(or better) than other courts yet yoy can see how students couId easw?y
‘ rece1ve that 1mpresswon
Remedy Suggest1ons for Phrases \ I
"By . 1dentify1ng these "problem phrases" or having students identify them,
the teacher can aid the students to use caution by directing them to reverse
the order of such word pairs. If sense i$ retained the meaning is usualdy
dwrect, if the reversed phrase becomes nonsense, the student can be dire Led
to usg cautxon in 1ts 1nterpret10n—-the phrase must be taken as a unit to P

_\\)Z‘ derive mean1ng

Levels of Learning | o o - | ..k

o As tefzhers work with students in dxrectwng their vocabulary understandxng,
‘care must b taken to guide students to high-Tevels of vacabu}arv comprehension.

qugan and Mangrum (1976) discuss these Tevels of teaching in three IeveTs

+ Specific: those vocabu]ary teachxng techniques which requrre
student to mere1y recognize the word when encountered and
perhaps memorize a definition. No learning occurs beyond the

I literal level.. Rote memory is emphasis.

| Example: Tookxng up Tists of words in the dwct1onary, word
~hunts. | \

- EunctxonaT those vocabulary techn1ques which enable students
Y to.use the definition of the word and which allow student to
béigt

regggnize its funcfion. ‘Students demonstrate this by being
a o freely use the word -in conversation, insert the word ~
in appropriate contexts, and xdentwfy the word when presented
with its reworded definition.

Examples: crossword puzzles, COncentratwon $¢0k000 Pyram1d -
Twenty destxens ,
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Conceptual: those techn1ques which move the student to
understand multiple meanings of words in many contexts;
- dgpecially as thexlre}ated to an overriding concept or
* other content area. |
- Examples: Archtie Bunkers, Cracked Geography, Nhat Doesn t -
3 Be?eng, Twenty Questzans anaiogxes. ‘

4
Summar

- -

~ _A-major factor contributing to student's lack of understanding of
social studies text material is Yocabulary. -Social studies terminology ‘;,' Y
is of four levels: standard, tranéitionél “EEChn%éal changeéb?é and
phrases Students must simultaneously dea] with all these levels in order
“to derive information from text passages Teachers must become aware of |
E%ese Tevals of vocabulary, check continuously to determine if. they are
-craa£1ng sion. as sthdents deal with social studies text xnformatxon, )
and direct effectlve remed1at1on if such is the case.
As teachers do dlrected vocabu]ary teaching, they must move students
above the s specific level of vocabulary 1earn1ng where they ‘have memorized
a word and an accompanying definition. Students will not. natura?]y use
Athe words and their definitions in the1r own conversations un1ess the teacher '
engineers such a swtuat10n, for the words ta be retafkéﬂfat mastery 1eve1
this practice will be imperative. ‘
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