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INTEGRATING STUDENT FOLLOW-UP INTO THE .
INSTITUTIONAL PLANNING PROCESS
A Case Study

by John A. Bers
Planning Officer
University of Alabama in Birmingham
Birmingham, Alabama 35294
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ABSTRACT

Despite the popularity of student follow-up studies, relatively little
has been reported on the technical and political problems the researcher is
likely to encounter while undertaking them. This study describes in' detail
8ix such problems arising at Gadsden State Junior College and the approaches
taken to them. They include low response rate, assessing nonresponse bias,
limits on survey validity, merging survey data with institutional files,
~ faculty resistance, and integrating survey results into the institutional
planning process. Many but not all of these problems were eventually over-
come. Allof them should be taken into account by researchers attempting
similar studies.
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INTEGRATING STUDENT FOLLOW=-UP INTO THE
.. INSTITUTIONAL PLANNING PROCESS
A Case Study -

by
John A. Bers
Planning Officer
University of Alabama in Birmingham

PURPOSE OF THE STUDY

A considerable amount has been published recently on recommended

approaches to conducting student follow-up studies in colleges and universities.

But with tliis new concept only beginning to take hold around the country,
relatively little consideration has been given to.actual institutional ex-

perience with student follow-up, to the problems and concerns which surface

at the institution, and to its impact cn institutional planning and management.

This study is one of the first to deal with these issues in some detail. \
Survey instruments, data formats, and analytical reports developed during the
project are appended for researchers wishing to aprly this approach in thedir
own institutions. |

The method used is the case study approach, specifically thé case of
Gadsden State Junior College in Alabama, where the authcr put into operation
a sfudent follow-up svstem while serving as Director of the 0ffice of Plasning
and Research (OPR) from April 1975 to July 1979. Limited as it is to a single
institution, the case study can always be challenged with respect to the
generalizability of that institution's experience to other settings. 3But in
another sense, the case study focuses on where "the rubber reets the road,"
where theory i: put into practice. It is only through the careful documénth-
tion and analysis of the process in operation that the theory w§11 he tested

-1-
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and perhaps improved. If enough such cases ‘are thoroughly documented,
scholars may begin to make valid generalizations that do have useful application

<

across a range of settings. 0

LN
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: BACKGROUND
Longitudinal follow-up studies of students' 'educational and career
progress have been a part of the community college movement almost from 1its
start, perhaps for the simple reason that the educational and career paths :
' Q
of those enrolling in community colleges are so nontraditional. ‘Indeed,
L J .

the raison d'gtfe of the communiﬁy college is its capacity to serve the

stﬂéent for whom more traditional educat%onal/éareer pathways are unfeasible.
Regarding themselves as more "market-oriented" than either public schosls or
four-year colleges and universities, ;ommhnity colleges have viewed studen;
follow-up sgurveyé as a key marketing Eool - a way to obtain feedback both
from their clients, the students themselves, and from the "receiQing"
institutions-—transfer Imnstitutions and ‘the workplace-~to help them assess
their performance, improve their prcgrams, counsei their current studénté, and
Perhaps; attract more students. -

A recent surge of interest in student follow-up onicommunity college
campuses was pro;pted by the well-known reduction in the colleg2-age student

: - ‘
pooltand in the resultant decreagg’in enrollment-driven state appropriations.
4s student enrollments ﬂave peaked and as iastitutions have struggled to hold
on to those thev have, follow-up surveys have come to be seen as valuable
tools for learning the causes of student sttrition and finding ways to improve
retention. s X

A recent federal*statute, Bducation Amendments of 1976, has made
student follow-up the law of the land. This act requires postsecondary

institutions offering occupational programs to begin tracking the career and

educational progress of their occupational students, effective July, 1979.

The results must be summarizad and revorted to the federal government and

ro the states to help them evaluate the institutions' performance Ih serving

the neads of career education students. (1)
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The studgn;\fbllow-up pr&ject at;Gadadeﬁ.State was,unﬁerthken to‘saéisfy
the requirements of anotlmr federal program in which the College was taking part,»
the Developing Institutions program.(2) Instituticns receiving érant funds
through this program are requiredwto deveiop\d plénning, mgnagement, and
avaluation system by which, "...the insgitutional‘mission is logically -
translated into specifi; objectives (planning); policy and opera:ingi
decisions are aimed at achieving the Qtated objectives (management); per-
formance is weighed #gainst the intended outcomes in the plans (ev;iuation);
and the resultant information is fed back to the planning and management
functioms...".(3) Student €ollow-up at Gadsden State was not an i§olated
institutioﬁal research project, but rather an element in the develégment of\ . a
Gadsden States planning, manégement, and evaluation system.

Fortunately for Gadsden State and other institutions, the combined
pressures of federal and state legislation and the press of declining enroli—
ments have been met bv considerable effort at the institutionalt state, and
gatioﬁal levels to develop student follow-up technology. The best known
contributor has been the Nationai Center for Higher Education Management
Systems (NCHEMS), which over the decade 1970-79 developed guiding principles
of student outcomes assessment, surveys, and supporting software. NCHgﬁS'

most recent synthesis of its outcomes assessment work, published in collabora-

tion with the College Board, is a 1979 handbook, Student-Outcomes Question-—

naires: An Implementation Handbook. (&)

The most ambitious state-level effort surely must be the Texas Student
Information System (TEX-SIS), created by act of the Texas Legislature and
developed by a consortium of state community colleges under the leadership
of Dr. Jim F. Reed, then of Tarrant County (TX) Junior College. The TEX-SIS
project took NCHEMS' earlier work a major step further by developing,

testing, and implementing on a statewide ba?is a series of follow-up qgestionnaires

/
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for erftering students, §raduates, employeégﬁxearly ‘pavergﬁ a&&rcéntinuing
education students. (5) \ . ‘
. Individﬁal ocommunity colleges have further developed the concepts
and practices of student follow-up. Mercer CountVv (ﬁb) Community College,
as an example, pioneeged the fﬁyelopment of a longitudinal student information
system which combines student:iutcom; data with institutional files. The
college can access this information system to monitor aaé analyze enrqllment;
pe:siste;ce, and performance trends, (6) |
As a fogical outgrowéh of recent\developments, NCLHEMS and the College
Board recently announced the creation of a Student-Outcomes Information
Service, which supplies the researcher with detailed procedures, questionnaireé.
a questioﬁnaire analysis service, and compgarative student-outcomes data. (4)
The individual instituction may be finding itself caught in the cogs
between the governing and funding agencigs demanding student follow-up data
on the one hand and the emergence of highly automated, standardized, prepackaged
student follow-up technology on the other. Is there still opportunity for
the institution to tailor student follow-up methodology to meet its individual
planning needs, or is student follow-up doomed to follow in the footsteps of
other well-~intentioned .data cg}%ﬁétion activities into a mindless, purposeless,

paper-pushing exercise? Perhaps some light will be shed on this question in

the discussion of Gadsden State's approach to student follow-up that follows.
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: METHODOLOGY

. ]
It was mentioned earlier that the std%ent follqw-up project at

o

Gadsden State was an intégral part of an-institutional plannihg prucess‘
L Y

that had been launched earlier. (Reader interested in further background

L] v

-

on this planning pqiifss are advised tu consult references 7 and 3.) Accord-

v
v »

ingly, decisions about duestionnaire design, sampling, and the analysis and
reﬁ&fting‘pf results were uided for;che most part by ;he tequireqents‘of

the planning process. ° In:this respect the prbject\was distinctiv; to Gadsden
étate. But in carrying out the follow-up the author borrbwed freeiy from the
published materials df;gussed in the\preceding section, in p;rticular~froﬁ the
1977 field review edition(9) of the NCHEMS handbook(h)“the latest edition

available at the time. Thus, in many respects Gadsden Stase's follow-up

project resembled tnose conducted b? other institutions. The discussion

of methodology below will concentrate on the application of published approaches

to Gadsden State, citing the Yelevant sourc-s where appropriate rather than

¥

reciting their content. Gadsden State's approach ccnsié;ed of the following
six phases: (i) development of goils and associated perforpance indicators,
{2) survey design, (3) selection of samplé, {(4) survey administration, (5)
dacta apalysis, and (6) reporting of results., As the discussion g}oceeds,
reference is Qade to the documents under discussion, which'are contained in

-

the appendichs.

& O

Phase 1: Development of Goals and Associated ?erformanceilndicacors.“

This phase was carried out early in the planning process under thegﬁuspices ‘

of the College's Committee on.;nsticucionai Plann}ng (c1P, a broadl§ repreéen-
tative‘group which proviées guidance and oversight‘Eo the planning process.
Goals were sstablished at the institutioaal level, at the level of the four
deans, and at rhe div;sio£al level (including both academic divisions and

supportive service ﬁpits). Institutional 3oéis are listed in Appendix i.

~
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The process ﬁged to arrive at the goals, a brosd-based delphi approuch, is
. ' %
described in a previous report. (7)

», Te recast eaéh.gbal in specific and measurable terms, the College

selected several pérformance indicators and assigned desired attainment levels
to them. The performance indicatcrs for the institutiomal goals are shown in

Appendix 2, with the plaunned attainment levels displayed in Appendix 3. Many

of these performance indicators were drawn from NCHEMS' Outcomes Measures

and Procedures Manual(l0). Deans, division chairp°rsons, and other administtators .

then developed performance indicators for their areas, in many cases by simply

-

disaggregating the institutional performance indicators to the appropriate f

level. Using several performance indicators for each goa} served the two
purposes of capturing more‘dimensions of the goal and providing concurrent
sources of confirmation for goal attainment.

Selecting performance indicators that couliafe measured with student
follow-up questionnaires was easiest in career programs (business, health
occupations, and vocational-technical programs), where a clearly identifiable
group of students pursues a predetermined curriculum leading to a degree or
certificate, perhaps a license examination, and a job in the same field. On
the other hand, core discipli#es and transfer programs enrolled students having
different majors or vhe were undecided. To confuse matters further, additional
students would appear each auarter, and many wouldn't even complete the
quarter. The career-directed continuity of effort and the predetermined
sequence of activities of the career students, which lends itself so easily
to follow~;§ technology, simply didn't make sense for many transfer or un-
decided students. For this larger block éf students, the CIP decided to use
the course, rather than the program, as the unit of analysis and the mastery
of course objectives as the measure of success.(See Indicaters 1.02-1.03 of

Appendix 2) (Development of course objectives was the concern of another

¥

L)
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activity of the Title III gramt.)

‘The‘Ccllege found the state-of-the-art of perfo}manca measurement even
less devgloped in the nonacademic units--student services, business affairs,
community services, libraries, auxiliary services, plant operation, etc.

But follow-up technology did lend itself readily to assessing student use of
and satisfaction with some of these services (see Ap; .dix 5, questions 16-
68).

Phase 2: Survey Design.

Performance data that cculd be obtained through student folle-up could
be most conveniently collected at th;ee points in the student's education-
career path: at the time he completes his studies; about a year later, when
he is at work or school in the next stage of his career; and somevwhat later,
when his emplover has had a chance to evaluate his on-the-=job performance.
Accordingly, three questionnaires were designed: aun Exiting Student Question-
naire (Appendix 5) to assess student satisfaction with his college expcrienée
and to learn his reasons for leaving; a Student Follow-up Questionnaire (Appendix
6) to learn about his educational and career progress since leaving the College;
and an Employer Follow-up Questionnaire (Appendix 7) to obtain the employer's
evaluation of how well the College prepared the employee for his job.

The three quastionnaires were designed, tested, and brought on—stream
over a three-year period, which made it possible to do a complete follow-up
on the same cohort of exiting students. The three-year period also allowed
ample time for revising the questionnaires and refining the survey administra-
tion procedures. The three~year lead time could be cut if an Linscitution
finds that one of the prepackaged questionnaires meets its needs with little
or no modification. For example, when the field review versions of the NCHEMS
questionnaires(9) became available, the College adopred most of their format,

but litrle of their conrent in the Exiting Student Questionnaire and both
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format and a considerable proportion of content for tht‘Stud;nt Follow=-up
Questionnaire. Tﬁe TEX-S1S emplover follow-up s#rvei(S) was found to be
8o Qell thought out that the Ccllege could adopt it virtually unchanged.

The Exiting Student Questionnaire aﬁd‘Stndgnt Follow=-up Questionnaire
were revised several times over the three years in response -to testing and
feedback from students and faculty. ‘fhe greatest emphasis was placed Sn
shortening the questionnaire, simplifviag the language ofj%ir5ctions ;n¢'

questicns, and improving the appearance aad layout. of the forms. To facilitate

keypunching of responses, questions and response choices were coded in colla-

Ny

»
»oration with the Computer Center..

_ Special pains were taken in the printing of tﬁe questionnaire. A local
printing company was contracted to prepare a "Velox” high-resolution photo-
grahric master for about four hundred dollars. A seventy-pound book grade
papef in three pastel colors was selected for copying the questionnaires on
the College's Xerox 9200 phctocopier.‘ Appendices 5-7 are actual copies of
the questionnaires duplicated at the College. The high resolution on the
master was found necessary to ensure iegibility of the small print on‘the.
photocopies. )

Phase 3: Selection of Sample.

A cohort population of student respondents for the Exiting Student Question-
naire was operationally defined as all students formally enrolled in a degree
program who dc not intend to re-enroll the following quartér. For the Student
Follow-up Questionnaire, a cohort was operationally defined as any student who
had been enrolled for any quarter in the previous academic year and who had
not enrolled for the current Fall Quarter. These definitions included all
students irrespective of reason for leaving, academic status, date initially

admitted, or credit hours attempted or awarded. Be:rause a number of students

at Gadsden State stop in and out of the Coliege more than once, there were

J o
)

i
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instanées in vhich the same student received the student questionnaires
more than once, but tgis phenomenon was not judged to be of significant
statistical merit. :

For the first round of the Fmployer Follow-up Survéy the employer
population was defined as t@e\persons listed as immediate supervisors by
rgspondents to the Student follow—up Quéscionnaire (Question 25) irrespec-
tive of wﬁether ghe gtuden: had;conmleted his program prior o employment;
whether the studen; considered his job to be related to his major field of
study; or whether he.got the job before, during, or after his studies at-
Gadsgdea State.

For all three questionnaires the writer decided to survey\the entire
population of each cohort, rather than.g sample, at least for the first
cohort of exiters. Both in defining the respondent“populations and in the
decision to 3urvey the entire population rather than sampling the writer
was choosing a "shotgun'" approach that would maximize the absolute number
of responses rather than a more targeted approach. This decision was made
for three reascns. First, response rates to test administrations of the
Exiting Student Questionnaire indicated that the total response in a live
Tun wguld hzve been insufficient for making‘valid inferences to the population.
Second,‘since the College did not have a record « . students'current major

-

field of study, there would have been no way to énsure that every major field
would be sufficiently represented in any random sample. Analysis of the
results by major field was essential to the assessment of the performance of
individual academic programs. Third, sampling would have reduced the
opportunity, due to dimin;shég cell sizes, to analyze responses according to
student characteristics. \'

Phase 4: Survey Administration.

This phase consisted ofthe actual distribution, collectionm, logging, and
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coding of the -questionnaires. The Exitihg Student Questionnaire was

administered by the faculty during the first fifteen minutes of each class

»

"on a predetermined day about two weeks before term finals for each term during

the 1977-78 academic year.

Th;'following November, Student Foliow=up Questionnaires were mailed to
the permanent addresses of the 1977-~78 exiters. The mailing was -timed to
arrive over the Thanksgiving holidaye when, it wa; - resumed, many of the
former students who had moved oui—of—town for work or school would be at the
permanent wmailing address listed in the College's student file. The Employer
Follow=up Questionnaire was mailed the foiloaing spring.

Mailing procedures followed those recormended by NCHEMS.(9) Mailing
labels printed by the Computer Ceunter from student files were fastened to a
space providéd“on the questionnaires themselyes; The questionnaires were
mailed in prepr?:. :od 'umber Ten window envelopes (Appendix 8); The mailing
label on the questionhaire made it unnecessary to use a second label on the
envelope, shortened the questionmaire itself (Since the College knew students'
names and addresses, there was not reason to ask for them), and made it
easier for the planning office secretary to positively identify respondents
during the logging\in of returned questionnaires. The postage option chosen
was bulk rate (2.7¢ each) combined with "Return Postage Guaranteed' so that
questionnaires mailed to cut-of-date addresses were returned ac an additional
cost'of 15¢ each. These questionnaires were then remailed first class (15¢
each) so that the post office would forward them to the students' new addresé.
This way, the vast majority of respondents werereached by the much cheaper
bulk rate. Accompanying the Student and Employer Foilow»up Questionnaires
were a cover letter (Appendix 9) and a Number Nine self-addressed business
replv envelope (Appendix 10).

As completed questionnaires were returned, the planning office secretary

14
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logged them in on a response log printed by the Computer Center (Appendix 1l1).
About two weeks after the first mailing, reminder post cards (Appendix 12)
were sent to nonrespondents shown on the response log. Two weeks after that,
a second questionaaire, return envelope, and cover letter (Appgndix 13) were
sent to the remaining nonrespondents. A thank-youTnote was sent to emplover
respondents shortly after the last follow-up letter (ippendix 14).

. The two follow-up mailings were well worth the effort, increasing total
response rate by a ve:ry substantial margin. The response rate to the singlg
administration of the Exiting Student Questionnaire, which did not have a
éollow-up, was a very disappointing 554 out of 2900 (20%). Og the other hand,
the total response for the Student Follow=up Questionnaire, iﬁcludiﬁgrboth
follow-up mailings was 1140 out of 2700 (42%), more than double that of the
Exiting Student Questionnaire, and for the Emplover Follow=up Questionnaire,
400 out of 566 (71%), or three and one~half times the response to the Exiting‘
Student Questionnaire.

A number of questions, such as major field of study, school attended,
and job title, permitted open-ended respcnses. This shortened and simplified
the questionnaires considerably, but it also meant the planning office had
to code the responses. The office used the HEGIS discipline codes for coding
student majors(ll), the Higher Education Directory's FiCE Code for coding
transfer college attended(12), and the first three digits of the job codes in

the Dietionary of Occupational Titles for coding job titles.(13) The job

definition section occupying the back half of the Dictionary of Occupational

Titles proved indispensable in determining the best three-digit code for even
the most unusual jobs. The few other codes needed were developed locally
{Appendix 15).

Phase 5: Data Analysis

The form the data analysis took was dictated primarily by the institutional,
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academic, and administrative performance indicators (Appendices 2 and 3).

¥ But furnishiné.the data as defined by the performance indicators was considered
only a point of 6eparture. The important questions on which the follow=up
surveys could help shed light concernmed the reasons why the performance results
turned out as they did, and what steps could be taken to improve performance
further. For example, which groups of students were "gucceeding" at Gadsden
State in terms of program completion, grades, satisfaction with the College,
and future academic and occupational success? Is a student's success or failure
related in any statistically sigrificant way tohis age, race, or sex, major
field of study, credit hours attempted, or educational goals? What attributes
characterize the noncompleter? Are off-campus or evening students as success—
ful or as satisfied with the College as main campus day students?

A less exciting question that nonetheless had to be considered if the
results were to be credible was the extent of response bias: to what extent
were inferences from the survey respondents to the entire cohort population
biased by the "unrepresentativeness' of the respondents themselves? To test
for representativeness of the respondents, the Office intended to run statistical
comparisons of respondents and nonrespondents on demographic and educational
characteristics available in the Collége's student master file: age, Sex,
race, permanent address (as indicated by zip code), veteran status, credit
hours attempted, and cumulative grade point average. Should the two groups
differ significantly on any of these characteristics, the Office could apply
weighting factors to correct for any over- Or under-representativeness in the
respondent group.(}4)

The method of attack was to develop a longitudinal student data base which
would merge the survey data with data then in the Computer Center's student
file. The data base was defined and data processing requirements were described

in a memo to the Computer Center Director {(Appendix 16).

N
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Having gone this far to design, administer, and code the surveys
andito«define output requirements; the writer was inclined to believe that
it was now a stfaightforward data processing problem for the Computer Center.
- ' It was at this point, however, where many of the serious logistical and
technical difficulties arose.
The student file in Gadsden State's Computer Center 1is rather typical
for community colleges. It evolved over a period of fears as specific
»applications, such as registration aﬁd grade reporting, were automatec in
whole or part. The rasulting file system, though reasonably effective in
serving the intended applications, is poorly equipped to meet the demands of
: planners and managers for the synthesis, display, and analysis of data.
As an exampleKof this problem, the science division chairman wanted to correlate
the science majors' performance in science at Gadsden State with performance
in science‘at their transfer institutions. But Eécause individual course
grades were in a separate file from the student master and because pfogram—
ming time for special applications was scarce, questions of this sort were
not pursued.
Another set of problems arose from the punch card techpology around
which the Computer Center was organized. A decision had been made vears
earlier when the computer was acquired to accommodate all student records on
a single 96-column card. #s administrative data requirements increased, the
student racord quickly expanded to the 96 available columns. To add more fields
would have required a second card for each of the tens of thousands of students
enrolling over the years., Rather than expanding record length, the Computer
Center created separate files for othey¥ applications as they arose, or
removed "nonessential" fialds from the original record. Two such nonessential

fields--student major and first quarter enrolled--were indeed essential for

analyzing follow-up data by cohorts of entering classmates in a program.
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These two items had to be elicited on the éuestionnaires themselves, relying
Jn the some*imes faulty memory of the student respondents.

A third limitation on the Computér Center, the low capacity of its disks,
meant that oﬁly those records for students enrolled in the current quarter could.
be maintained on-line at any time. Inactive student records were stored on
cards off-line and could not be merged with active records wighout special
programming. In the Computer Center's application-oriented environment,
in which only active records required processing, this liﬁitation rarely
presented a problem. But, for example, when the Office of Planning_and Research
requested a list of stud:nts who had exited the previous academic year for
the Student Follow=-up Questionnaire, the names wére almost irretrievable.

Finally, the computer's main memory had nowhere near the capacity go
support large-scale statistical programs, such as SPSS, which could produce
summary statistics and tables--frequency distributions, cross-tabulations, means,
standard deviations, and various measures of assoclatiom.

To circumvent these limitations, the Office of Planning and Research
and the Computer Center tried something ghat is often urged upon community
colleges with limited compuging capacity: put the data on tape and hand-carry
it to a nearby university with sufficient in-house hardware, software, and
programming expertise. This approach, however, created its own set of problems.

Because the College's and the university's computers had incompatible data

input and output devices (although both were IBM groducts), third and fourth

party installations had to be found to convert the data from one format to

the other, creating months of delays. And once the conversion was completed,

it was discovered that student master data for nonrespondents (necessary for

" the nonresponse bias analysis) had not been included in the conversion. Rather

than delay several more months and inconvenience a lot of parties thse good

will was essential, the writer decided to skip the response bias analysis and

15
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carry it our on the following year's survey. Seversl morths later, one of
the outside parties changed hardware and could no longer participate in the
data conversion, leaving the College high and\dry for the future.
Even after the data were "up" on the university's installation, the College's
problems were hardly at an end. The programmer assigned Sy the Computer Center

to process the data at the University site was unfamiliar with the statistical

analysis package (SPSS) to be used. He had to make several all-day trips to

wh

the‘university before even the frequency distributions were in proper form.
tIf the results were to be distributed in anything approaching timely fashion,
the writer decided to settle for the frequency distributions and cross- |
tabulations only, leaving off means, standard deviations, and other output
oviginally requested (Appendix 16). Samples of the output, including a
frequency distribution and across—tabulation, are displayed in Appendices 17
and 18, respectively.

One incident cccurred in the survev analysis that seemed trivial was
blown far out of proportion, nearly aborting the follow-up proiect permanently.
One respondent to the Student Follow-up Questignnaire reported his immediate
supervisor's name as "Dummy'' Cooper. The name was faithfully kevpunched and
printed on the address label of the Employer Follow-up Ques;ionnaire sent to
Mr. Cooper. This gentleman wrote a furious letter to the president of the

- College, and after both written and verbal apologies were offered thé incident
was considered closed and forgotten. Several months later the writer decided
to send a courtesy copy of the highlights of the follow-up results toeemployers
who had responded. Surely encugh, the mailing iabel on Mr. Cooper's copy still

e read "Dummy”. This time Mr. Céoper called the president, but this one had just

- taken office a few days earlier, following his predecessor's ratirement. The
very first contact the Writer had with the new president was for the purpose

of receiving a firm reprimand about-the need for good will from the public.

WY
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The president nearly decided on the spot to discontinue the entire project.
Needless to say, following that unfortunate incident, the writer p bnally
checked every word written on every questionnaire before it was sent to the
Computer Center.

Once the raw summary data were back in the Office of Planning and Research,
the remaining analysis went much more smoothly. 2a important component of the
data analysis that was handled enggrelj by the Office was the analysis of the
comments and suggestions elicited at the end of the questionnaires. Perhaps
as many as a fourth of the student and employee respondents wrote comments,
of which the overwhelming majority were pertinent and constructive. The
comments were sorted by the reépondent‘s major field of study and recorded
with a minimum of editing for understandability. A 'sample of comments froa
business administration majors is displayed in Appendix 19. Although the
comments did not add a.lot of new informationm, they lgnt a certain depth to
the results--a senge of what was really going on out there-—that just hadn't
come through in the numbefs.

The comments also contributed in an important, if undefinable way to the
final narratiQe report {Appendix 20). <ZThe two-part repért, consisting of
highlights, detailed analysis of. the data, and policy implications for the
College, is self-explanatory. One finding does deserve comment: the great
number of students whose programs and career paths differ from the traditional
traﬁsfer and career pathways predetermined by the College (see Appendix 20,

ppf”1-2; 5-7); This wés a éénuinely unexpected finding; tc the best of the-
writer;s knowledge, nobody at the College from the president on doﬁn knew )
just how different the stﬁdent body was from the College's expectatioms. This
discovery suggested the need for some fundamental rethinking of_the College's

"delivery system,ﬁ as discussed in the policy implication's section of the

report (Appendix 20, pp. 12-13).

Y



18
Phase 5: Reporting of Results.

The reSu%ts of the follow-up project were reported tc th; college
gommunity in severgl forms. Actual attainment levels on the goals were
reported in the form.of a status report (planned vs. actual). The report
on achievement of institutional goals (Appendix 21) was“di;tr;buted to all
administrators and division chairp;rsons participating in the planning process.
A similar report was prepared for each individual administrator relative to his
own attainment levels. b

As a back-up, each administrator was furnished a copy of the frequency

distributions and cross-tabulations of responses to the three questionnaires

' bv students in his or her program. This data allowed him to analyze the whole

gamut of responses by his students and their emplovers, not just those that

related to his performance indicators. An annotated sample page of the out-

puts (Appendices 17 and 1B) was sent along to help administrators to- interpret

the results.

In addition to the quantitative data, each administrator was sent a
summary of the comments by his students and employees (Appendix 19) and a copy
of the complete narrative report (Appendix 20). -

A courtesy copy of the complete report was sent to all faculty members,
borh for the insights it might provide and as a ge;ture of appreciation for
their cooperation (cover letter in Appendix 27..1). A& courtesy copy of the
highlights section of the narrative repor% was sent to all student respondents
who had requested it (Exiting Student Questionnaire item 74) (cover letter in

Appendix 22.2) and teo all employer respondents (cover letter in Appendix 22.3).

A copy of the highlights was also distributed to the local news media.

%
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Interim Results

The impact of the student follow-up project on planniug and decision-
making,at the Céllege can be reported only on an interim basis. At the time
the final narrative report was issued, a new president had just been appointed
and was getting oriented, putting the student follow-up projéét on a "back
burner". A few months latgr the writer left the College for another position.
Thus, only the earliest results are available.

As of July, 1979, the survey results had not beén incorporated in a visible
way into gﬁe life of the éollege. They were not used, for example, 1n‘ap§raising
administrators' performance or for guiding resource allocation decisions. The
President's Administrative Council never took up the survey results on its
agenda. Other, more immediate operational matters and crises consumed their
atten;ion. But the Committee on Institutional Planning, an advisory committee
which is specifically concerned with longer range issues, did consider the
results. A taskforce of the Committee reviewed the findings and recommended an
update to the College's routine performance objectives (see Append;x‘Bs.

The Committee also revised the innovative and probfem—solving objectives
(an earlier vers;on is shewn in Appendix 4).

At the division?l and program level, where presumably more directfactions
could be taken, the level of follow-through on %érformancé results has been
variable. Where there. is commitment to the College's planning process, where
it is valued as a vehicle for program development and improvement’, the results
have been uséd. In quarters ghere the planning process is regarded as a
burden or a threat, no amount of persuasion, assistance, or direction from
above has madg\any difference.

One ecarly benefit for institutional planning and decision-making was
unexpected. In the early t}inete‘en seventi;as the College's Computer Center

was able to perform some minor miracles of administrative data processing with
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a tiny computer and a shoe-atring budgtt. Agfthe College 3r§w and adminiatrtfivt
data processing demands mnltipliedf‘the Computer Cénter's limited capabilities
were quickly reached and exceeded, and the Compute£~Centé} came‘to be regarded

. N “
as more of a constraint than an aid to administrative operations. The data

)

processing difficulties encountered in conducting the student follow-up analysis
prpvided just the ratioﬁaie reeded for a major upgrade in the College's computing-
capabilities. By red;recting its federal Title III funds and institutional

maiching‘funds. the College was able to acqu;ré the equipment needed to link

the Computer Center directly to the nearby university computer that had been

 used for processing the surveys. Included in the upgrade were both a remote

batch entry station and\videé display stations for on-line access to the

university installation by all major administrative offices. It is hoped that

-

this arrangement will eventually solve not only the data processing problems
arising from the follow—up survey but a host of other administrative data

processing problems as well.

-
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Discussion
Of the many issues and problems that were raised by the student follow-
up project at Gadsden State, fou. major ones stand out: low response rate;
inappropriateness of follow-up technology to a large proportion of community
college students; faculty and administrative vesistance to student follow-up;

ard the impact of student follow-up on institutional planning and decision~

making.

Low response rate:

-

Response to the Emplover Follow-up Questionnaire was a respectable 7127,
but response to the Student Follow-up Qu;stionnaire was a barely acceptable
aZ&,‘énd to the Exiting Student Questionnaire, a disappointing 207% despite follow-
up mﬁilings and make-up administrations. Response rates of twenty and forty
percent can undo whatever credibility the surveys may have, snd they certainly
contribute to the project's lack of impact on institutional planning.

Part of this low respons% rate can be attributed to logistical difficulties
which ére presumably soluble. The attempt to survey exiting students in class
is now recognized as a mistake. It missed students who had dropped out earlier
in the quarter (certainly a group one would want to include in the survey) or who
were absent fa? both the original and make-up administrations. It erroneocusly
included students who changed their minds and decided to register the following
quarter. In addition, many faculty members resented the administrative incruéidn
on instructional time. This resentment was not confined to this partibplar project:

+

it extended to passing out delinquent library book notices, unpaid parking fine
" notices, and counseling andfrecention materials for the Student Services offices.
The argument against all of these chores was that the ﬁlassroom 1923 place for
nothing bhut teaching and learning. The problem with that argument is that the

commnitv colluge student is often much less "connected” to the institution

than his counterpart at a traditional college or high school; he squeezes in

e
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classes hetween work or military or hnmnmlking responsibilities und doesn't
have time .or "homeroom or other extracurricular activity times during which-

administrative paperwork such as student surveys can be disposed of.

11

-

These problems could be handled simply by mailing the Exiting Student
Questionnaires to the students' home addr2ss shortly atter they exit. As
of the most recent survey adminisiration rthe Office was planning ;o do this.
But using the mail was found to create its own difficulties apart from the
time and expense involved. One factor reducing response rate by several
percentage points was the 1argé number of undeliverable questionnaires. Part
of the prcblem here was that the College did not have a fail-saf: way to
update its permanent student address flle, reljing upon the student to remember
to report address changes.

Perhaps a mcre important teaéon for low response trate, whether the surveys
were administ;red in person or through the mails, is the lack of any incentive
for the studengs to £f111 out the questionnaires. This contrasts with signif;cant
personal consequences for the student who fails to fill out an applicgtion for
adrission or financial aid. The various institutional off.ces that help with |
survev administration (such as the Registrar's Office) also lack any real
incentive to maximize participation in the follow-up survevs. No state finance
department auditors will be descending on personnel who don't ge; adequate
participation, nor will any state education department personnel be scrutinizing
follow-up aurveys as they do student credit hour production reports. And so
:gve; when administrative offices are fully supportive of the follow-up project,
the questionnaires have to take second seat. d

What it boils down to is that the follow-up surveys are not part of the
institution’s individual transactional system as are applications for admission
or financial aid, grade reports, tramnscripts, payroll reports, purchase

requisitions, etc. An alternative that needs to be explored more deeply {s
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how to tap intoc various transactional data files without violating individual
privacy. A good example is the Junior College Transfer Student Information System
developed at Auburn Universitv, one of the major transfer institutions for
Cadsden State students. (15) This svstem reports cumulative Auburn grad:s of
transfer students back to the junicr colleges annually at almest no cost
and Qirfually 100% "response rate." ‘
Inappropriateness of student follow-up to many community college students:

The student follow-up surveys developed at Gadsden State were predicated
on the assumption that students pursue a reasonably predictsble educational

path that inclu.»s the selection of a major, a year or two of formal educati®m,

completion of a program of stuéses, and fairly rapid entry either into a

\\wj

transfer institution with junior standing or into a job in their major fidld.
It took the follow-up surveys themselves to explodé that myth. To quote from
the final narrative report itself, students

"...use Gadsden State as an educational resource on an intermittent

basis to advance their long-range career or personal development as

the constraints of job, family, funds, and other commitments permit--

while only 10% formally graduate with an associate's degree (fairly

tvpical of the natiom), over half (54%) of those who have exited plan

to return to the College in a future quarter.'" (Appendix 20, pp. 1-2)

Thus, for a majority of Gadsden State's students a conventional follow-
up approach is inappropriate. The survey showed that a substantial minority
pursues a traditional education path, but the College has no clear, unambiguous
way of distinguishing them from those who enroll im a couple of courses for
personal or occupational improvement, nor would it be consistent with institutional
policy to attempt to draw such distinctions.

The inappropriateness of the foliow-up approach to such large numbers of
students may help to account for the poor response rates. It could be that

response rate was much higher among “"traditional" students than for others, but

this is difficult to verifv. As of the most recent round of surveys the Office

26
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of Planning and Regg;rch had decided\to narrow its very broad definition of
exitigg students and for&er students\to those who either had completed a
program or were awarded at least some minimum number of credit hours. At least’
this would exclude the studeng; who had enrolled in just one of two courses.

Tﬂe de;ression in response rate is not the only problem arising from the
inappropriateness of the questionnaires ro many students. For the nontraditional
student who does\reséond to the surveys, a number of questions are raised about
propgr interpretation of the survey results. Suppose a former student repotts
that he has a job in his major field. Shouldn't a different ingérpretation Be
attached to this resuit if he had been working i: fhat same joB before enrolling
at Gadsden State than if he had obtained the job after leaving the College?
Gadsden State certainly has no right to claim credii for preparing him to get
the job in the first placé.v

As suggested in the final narrative report,\the College should consider
alternative, more flexible ways of tracking student progress. Gadsden State
does deserve credit for serving the student who needs only one or two courses
to advance his job skills or personal devglopment. Successful course completion
may ultimately become the most valid measure of performance for many students
and many departments in what has become a highly modularized, individualized
educational institution in spite of itself.

Faculty and administrative resistance to student follow-up:

One would be less than totally candid to pass over this phenomenon lightly.
Resistance to the follow-up project did surface both among faculty members and
e;dministrators, although in different guises. Faculty opposition to the use of
class time‘ to administer surveys cannot be attributed to academic scruples alone.
The writer heard reports from students of some faculty me§ber3 disparaging
the surveys or discouraging them from completing them. In a number of conversa-

tions it became obvious that some faculty members feared the results might

D
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somehow be used against them individuzlly. Although it would be impossible
to disaggregate the surveyv results belew the discipline level, some disciplines
were taught by only one or two faculty members, so that in theory the results
could be used in individual faculty evaluations.

Resistance among administrators took a sligntly different form.
Administrators are particularly accustomed to espousing the community college
ﬁreligion": a strong client orientation, flexibility, accountability to the
community, etc. But for many of them the assessment of institutional performance
based on student satisfaction and success is a genuinely new concept. Most of
them come from public school administrative positions, where the concept is
perhaps as alien as in any type of organization. Because of their personal
identification with the College, it is not really possible for many of them
to dissociate the disembodied concept of "institutional” performance from their
own personal performance. For a small, but sometimes critical minority of
administrators, feedback that could have negative implications for the College
or for them is not welcome. Planning, as a process involving effort, decision-
making, prioritizing, and evaluating, tended at Gadsden State to enjoy varying
levels Sf commitment to begin with, and any component, such as student follow-
up. that made the process more threatening was likely to weaken commitment to
planning still furthér.

Impact of student follow-up on institutional planning and decision-making:

Clearly, the degree of resistance to student follow-up from faculty and,
particularly, administrators plays an influential role on the extent to which
these individuals use the survey results in institutional planning and decision-
making. As the Interim Results section implied, life at the College goes on
as before. When administrators want an improvement Of & new program, they work

for it, sometimes unceasingly; when they don't perceive something to be a

problem, no survey results have changed their minds. For the fact of the matter

7
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is there isn't a natural constituency among institutional decision-makers
for student follow-up data or other outcomes data as there is for, say,
financial or enrollment data. Even in an institution such as Gadsden State
that has taken every reasonable step to integrate student outcomes data into
planning and budgeting, the existence of a planning process that "consumes"
student outcomes data is not sufficient justification for regarding that data
seriously.

On the other hand, nobody ever claimed that there must be an easily
identifiable connection between feedback on performance and decision-making
about future operations. Performance feedback may ultimately affect planning
and future performance in subtle ways that aren't easily traceablg. The lack
of impact at Gadsden State may also be a function of time. When the survey
results were reperted, it was a first time through for the College. It may
be that if the follow-up system should become a routine institutional function,
as the novelty wears off, as the response rates are raised, as other logistical
problems are straightened out, and as the staff discovers that the most threaten-
ing implications never materialize, the College may begin gradually to assimilate
student follow-up into its decision processes. Even if the results of student
follow-up do not lead directly to programmatic changes, the very‘existence of
a2 continuous and comprehensive student follow-up process, especially if the
law requires that its results be made available to the public, to state funding
authorities, to prospective students, and to prospective employers ?f program
completers, may ultimately alter deeply and irrovocably the wvay theainstitution

functions.
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RECOMMENDATIONS

The lessons learned from Gadsden State's experience with student follow=-

up can best be summarized in the form of a few recommendations to other

institutional researchers who are considering the undertaking of a student

follow-up project.

1.

(2]

Don't get into student follow-up in the first place unless you have a
clear, distinct mandate from Your president and, preferably, strong support
from other key academic administrators. Doing it without their support
could cancel any possible benefits because they can always find a way to
discredit the results. "Political" appointees are particularly threatened
by student follow-up since it could expose their incompetence.

. Be on-the-level with faculty members and administrators from the outset

about how the results will be used and, of course, keep your promises.

Don't get discouraged. Conducting student follow-up is harder than some
would imagine, but it can be done and has been done at a lot of institutions.
Although it seems hard to overstate the time and effort of launching the
project, keep in mind that much of this is an unavoidable start-up cost
that will be paid back by several years of returns.

. Take it easy on ycurself--don't try to do it all in one year. Phase it im,

perhaps one questionnaire per year. That is about all the work you'll want
to take on and probably about all the information Your imstitution can
absorb at one time.

. Xeep the questionnaires short and simple. This means you will have to set

strict priorities on your data needs. The NCHEMS survey format was found
to be tooc long and involved. The TEX-STS format turned out just about
right.

. Be wary of the prepackaged student follow-up systems., They may or may

not meet your needs or be right for your students. Discover what your
institutior's needs are first. Then you’ll be in a position to evaluate-
available survevys and approaches.

Don't ask your faculty to administer the surveys in class. You'll create
a lot of ill will toward you. Use mail or some other method even if it
takes more time and money.

Unless you are one of the lucky few whe have a sophisticated data processing
installation with integrated student files and experience in survey research
applications, be prepared for frustration and some leng delays even with

the most supportive computer center. A remote data processing site
certainly is not what it's been advertised to be. Whichever approach to
data processing you use, don't assume that it will take care of itself.

And don't expect your institution to invest a lot of money to upgrade your
installation just for vour follow-up studies.

L4
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9. When analyzing your data, be alert to the unexpected. - Pay particular
attention to respondents' comments. The major surprise at Gadsden State
was the vast number of students who were not traditional college types
and who were using the College's resources in different ways from these
that were predetermined by the faculty and administration.

10. Don't put all your eggs in this basket. Combine student follow-up with
other performance indicators. Student follow-up is not a strong enough
assessment technique to stand on its own. Take an especially careful

look at data that could be retrieved from tramsactional files at "receiving"
institutions such as transfer colleges or companies.

11. Finally, don't expect the follow-up to produce dramatic changes at your
institution. Institutions assimilate new ideas slowly. It will take time
for follow-up to work its way into the College's warp and weave.
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Appendix 1 T 31
OPERATIONAL DATA

. ~ \ . ™IS REMLACES
ORIGINATOR: A/President ﬁ,?(.a FILE: | 12,001 | 12,001 |
DISTRIBUTION: W/All Planning Book Holders OATE: | 6/19/78 | 2/14/72 -1
SUBJECT: Institutional Goals PAGE: |_1 o 1 | 1 g& 2 .

Continuous and complex changes in educational needs, social environment
and the diversity of possible action make it imperative that Gadsden
State focus on clearly defined goals. Within the framework of the
Alabama State Education Department's mandate -- and consistent with our
basic purpose -- Gadsden State's three institutional goals are as follows

To contribute to the educational, cultural, economic, social, and recrea-
_ tional development of its seven-county service area by:

1. Offering instruction to each resident of the college's service area,
and to others as the need arises, that will improve his or her acadenmic,
occupational, personal, or interpersonal knowledge and skills.

2. Helping each student to identify his or her personal goals, to develop
plans for achieving these goals, and to carry out these plans with a sens
of purpose, self-worth, and self-confidence.

3. Sponsoring or supporting other activities that promote the edgbational
cultural, economic, social, and recreational development of the seven-
county service area.
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- OPERATIONAL DATA ‘

THIS . REMACE
ORIGINATOR: A/President . MmE [ 50,001 50,001 1
DISTRIBUTION: W/All Planning Book Holders DATE: | 6/19/78 218777 4
SUBJECT: Inventory of Performance Indica- PAGE: (1 of 2 198 §

tors for Institutional Goals

These performance indicators will be applied on a regular basis (annually
or quarterly, as appropriate) to assist the President and the administra-
tive staff in determining Gadsden State's progress in achieving its )
institutional goals. ‘

INSTITUTIONAL |
GOAL 1 --Development of Academic, Occupational, Personal, Inter-,
personal Knowledge & Skills.

Educational Goal Attainment:

1.01 -- No./% of exiting students reporting that they achieyfd‘the
: educational goal(s) they established for fthemselves.

1.02 -- No./% of degree-seeking students who master all competences:
required by their degree program.*

1.03 -- No./% of non-degree-seeking students mastering the copgpe-
tences of at least 80% of the courses they attempted.>

1.04 -- No./% of exiting students who would recommind ‘GSJC tqQ a
friend or relative in a similar situation.

Transfer Performance Indicators:

1.05 -- No. of exiting students transferring to a senioy institution
degree program within one year of leaving GSJC. ‘

1.06 -- No./% of transfer students who report no difficulty trans-
ferring credits.

1.07 -- No./% of transfer students who report satisfaction with
GSJC prepara&ion at the end of the first year at the senior
institution.

1.08 -- No./% of transfer students in good academic -standing (GPA
2.00 or higher) at the end of first term at senior insti-
tution.

Qccupational Performance Indicators:

1.09 -- No./% of exiting students passing certification or 1icensihg
examination (where applicable) within three attempts.*?
1.10 -- No./% of exiting students. securing a full-time iob in major
field within one year of leaving Gadsden State.
1.11 -- No./% of full-time jobholders who repert satisfaction with
GSJC preparation after first year on the job.?
\

(} “.;



) ) | Ap'pe‘ndix 2 © R X .
OPERATIONAL DATA :

THiS REMLA

'ORIGINATOR: A/President w_ me 50,007 50,001 1
DISTRIBUTION: W/All Planning’ Book Holders oatTe: | 6/19/78 | 2./18/77 4
suBJecT:  Inventory of Performance Indica- page: _2 _of 2 2 e 8

~
--‘f

tors for Institutional Goals

1.12 -- No./% of supervisors of jobholders who report satisfaction
with Gadsden Stage's preparation of the jobholder aftei first
year on the job.

1.13 -- No./% of supervisors reporting willingness to employ G§JC
graduates in similar positions if they should open up.
INSTITUTIONAL |
GOAL 2 --Individual Personal Development.

2.01 -- No./% of exiting students who, within two years of attendance
at GSJC, are able to identify a set of personal goals, a long
range career goal, the highest degree they plan to attain,
the field of study of the higheit~degree, and the year in-
which they expect to attain it.

INSTITUTIONAL
* GOAL 3 --Other Community Development Activities.
3.01.-- No. of students, nonstudent residents participating each year
’ . in an activity sponsored by GSJC or located on the college
campus. 1 \

Data Sources:

lgxiting Student Questionnaire

ZRecords from Office of Records -
3Quarterly Grade Analysis

4Student Follow-up Questionnaire

SEmployer Follow-up Questionnaire

>

6Community Services Office, Student Activities Office

L IR
\}h)
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‘ | | PLANNING PhOﬂl.E | nas | __REPLAGLS

ORIGINATOR: president AR “ me [ 50,002 50,002 "]
msrmaunou A1l Planning Book Holders DATE: 17679 | 4 m{vr
SUBJECT: Five Year lnstitutional Objectives (Routine) PAGE: 1 o0 2 |§-850¢ 5
o ""“ HISTORICAL CORRENT FUTURE — ——

i F HYRJT R. JSECOND YR, ST YR, YEAR NEXT YR, | SECOND YRJ}THIRD YR, HYR ] FIFTH YR,

Performance Indicator Sags 176026 | 76e77 | 778 | 7879 |'79-80" | 80-81 | _81-82{ 82-83 | 83-84

UV =1 N | ————
. Student Educational \ 1
| Goal 1: _Development- - —_— :

1.01= " Educational Goal
$t 1,04 _Attainment

"{ of exiting students re-
111:9 porting achievement of goals B | 85| 85 | g5 | 85 ) 85 | 85

"2 of degree seekers com-
s 1-0 pleting degree requirements : _40 | 31 19 A5 | 30 35 40 45 | &0

fem e e

[USURINEESIRIIIESS = IR 3 g

.'1 03 % of al) students passing : ‘
! _BOX of courses attempted L -

L 3
et e Y Y e v S e ———— e S +

, % wilting to recommend GSJC
9 {_04 _to others \(pmbgmx.»gr,ggﬁm?glu I 90 Yo | 90 90 90 | 90 90

¢

-

N mam. | ARV S S ——— e e SR e

1.05-  Transfer Performance
wil _1.08 _Indicators

% of higher-degree.seekerd o ‘
E ‘ 05 _admitted to higher degree_ nmj 32 62 LI T T T 'Y 4_/ . 4L

‘3 a2t v maaa aamn o - o—— ———— e —_ e vemm e o B
"9 5f transfer students wha

M ];ﬁ_g_a_reaqrt ne difficulty in_trans{ 0l e | 88 1 89 | 0. | 91 | 92 | 93

RS RN Y v~ —

ferring credits . B

7t

)

n s —— e v s s ey et 8 s s e ]

—————— . — = U IR S

4 o Transfer students at .
‘o ]i.{.” least fairly satisfied with | 1 91 | U 2/ 9r 1 9/ 9/
GSJC preparation _

Y of transfer students in! . P I 1 '
o M 1 e good academic_standing at . L go | 80 | 80 | %0 | %0 3o 0
/ senfor institution | ' 3 E‘;R

o
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ORIGINATOR:  President PLANNING PROFILE FILE: QQMQL“EZ‘ - "ﬂ“fﬁﬂgagg? ]
DISTRIBUTION: A1l Planning Book Holders oate: | 1/8/729 | 4/12/18
SUBJECT: Five-Year Institutional Objectives (Routine) PAGE: |2 ofr 2  J1-B g O |
. , msrom(ém. CURRENT - FUTURE ]
Perfom"OCQ lndicators FOURTH YR | THIRD YR. JSECOND YR.] LAST YR. YEAR NEXT YR, ] SECOND YR. THIRD YR. JFOURTHYR.§ FIFTH YR,
o | 24=15 | 25-76 | 26-72 | 27-78 | 78-79 |79-80_| 80-81 | 81-82 | 82-83_| B3-B4__
1.004ge Occupational Performance | | | | ‘ =
] 1.13 lndi;ators — .
L passing certification J
: _examination N 84 85 | 86 87 g% | 89 90
3 e e+ . N
% getting job somewhat or - 0 i
4 1 10 _.directly related to major field _ s ] 52 |53 | s4 | 55 | 56 57
5 —r——— g - N
§ of Jobholders at least
o l _ll fairly satisfied with GSJC_ ) 81 8/ 8/ g/ 31 21 8/
preparation ~ <
’ - — s :
1 12 -4 of supervisors at least
s |77 fairly satisfied with GSC ] 75 177 1 79 | 8/ | 83 | 85
preparation .
9
L 12 % of supervisors willing tp \
w|'-13 employ other 6SIC graduates | .| _ %5 177 79 | 8/ | 83 | 25 |
“ N e aw e W A A e a4 e et v e e e aad S = —— it A b s e ma— A anmt Ve ittt it o e a e et e e B — v Y v m i ——— s S mtm ) et e v e A ——— e
lcoal 2: Student Personal
1z [20R .Development . . NORORS SO —_— i WY SO DU U R—
2 0{ % of students with educa- .
15]59) tional and career plans. | 8a | s _| | g0 | 8/ | 82 | 83 | 34 | &5
. !
14 1’ ] N - S S RO DU B ] N
1 ‘30?3_3 .P?_!‘!?'Pf‘“y Deve‘omﬂt PR L SN N AU DU PO N
i % of students participﬁting
1o f3- bl in college-sponsored event | . | _ m_j._ (R0 _| 35 J0_| 35 | 40 | 45 |
; Total Attendance at College- J ‘
wl ' .Sponsored Events.. . .} ...} . 4} a4y
Q ’
ERIC" 1 B
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OPERATIONAL DATA o

“ A
sl a

Co TRHIS REP;&}_._,_,,.
ORIGINATOR: President . ' - FLE L 21001 L 51.00] .4
_DISTRIBUTION: All Planning Book Holders DATE: 4/26/78 ~ 3!23/??‘\_ ‘
SUBJECT: . Innovative & Problem Solvina Objectives--PAGE: 1 or S e ke

’ College-wide, 1978-83

1. The Dean of Instruction will increase the present level of retention of students

to program completion by 5% per year for the next 5 years, beginning in the fall,
1977, quarter. :

2. The Dean of Students will implement an early registration system on a one-year
trial basis effective July 1, 1977, so that effective the spring, 1978, quarter

at least 80% or the student body will be registered 3 weeks before the beginning
of the quarter.

(#3]

8y Sepvember, 1977, the Dean of Instruction, in coordination with the Dean of
Students, will develeop a system of early identification of and assistance to
students who are undecided about their educational objectives so that effective
the fall quarter, 1977, 85% of degree-seeking students will have identified a
major field of study by the end of their first quarter at Gadsden State and 100%
by the end of their second quarter.

4>

The Director of Planning and Research, in coordination with the Career Development
Center, will develop and implement an exiting student follow-up system so that,
effective the fall guarter, 1977, follow-up information will be obtained from

75% of all students exiting from degree programs.




¥
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*

- recorded, all questionnaires will be destroyed.
Thank you for taking the time t0 fili out
questionnaire accurately and completely.
"John A. Bers :
Director of Planning & Research

A5
Q . L



,+ 2 Leaving Gadsden Siate ot the end of the

mw&ﬂﬂumum.
™ ng Yo _continve your educationol
| " progrom af Gadsden Stcie within @ yeer.

6. Whet kind of career do you sxpedt 1o have la the
© tong ren?

For Office Use Only

2 23 24 3

3




Did Godiden Stote help yeu in reaching sach of the

gosle listed belew? (If u statement was net a goal of
yours, check only the first column.)

On the whele,

| foel that | achieved this geal.
On the whels,
i foel | did net achieve this goal.

This wes not @ gout of mine.

e ¥ 2
9. To complete courses necessary to 33 [0 O3
transfer to a four-year college.
10. To discover my vocational interest. 34 [JI[] [J
11. To prepare for a new coreer s OO0
12. To improve my knowledge and tech- 36 0o
nical skills required in my present
job
13. To Increase my chonces for o pos- 37 O3 [
sible raise and/or possible promo-
tion in my present job
14. To learn skills that will entich my 38 LI O
personal life
8. To improve my ability to get along 3* () [
with people

How aften hove you taken part in each of the fellew-
ing wctivities or services while enrelied ot Gedsden

Siute?

At Leust Daily
A? Lo@st Onee @ Week
At Loast Once & Menth

Once or Twie @ Quarter
Once or Twice
College Services l g

8 1 2

/]
18. A conference with your © D100 0
faculty advisor about

|

your educational prog-
teas ond plons.
17. The Career Development @ 11O DO D 0
Center
18. The Counselors in the 23100000
Student Center )
19. The leaming Resources ¥ 1| D OO
Center {LRC)
20. The College Cafeteria or 4 )OO OO
Snack Bor
21. The College Bookstore 4 |30 D00
22. One of the College buses 4 IO OO
. @ 'for transportation to and .
EMCM Gadsden Stote) o "

Collogo-Spom;nd Extro-Curricular Actvities

At Leust Dolly

At Least Once @ Week

At Least Once & Month
Once or Twice & Quarter

Once or Twice !
l R
o Y 2 3 4 5
23. Student governmentmeet- 47 (I OO O O
ing
24. Intramural othletics aMMooooy
28. Intercollegiate athletics O 00 O 0]
los o participant)
26. Intercollegiate athletics S0 31O OO0 00
las a spectator)
27. Collegesponsored Club S O DO 030
28. A student publication 210130 00O
{such as The Courier or
Coosada])
29. A college-sponsored cult- 21 OO0 0 O
tural or entertainment
event {a concert, dance,
ploy, speaker, etc)
30. Listening to the College 4 D[ 00 0O 0]
Radio Station {WEXP)
Communily Activities
31. Civic or charitable organi- 55 ({1 D10 0O 0O
zation. {(Nome of organi-
2ation:
s )
32, performing fas in plays, ¢ VO OO0

orchestras) {Name of
GfOUp: '
)

How satlsfied are you with each of the following
aspects of Gadsden State's prograoms and services?
{if you have not ded a service, please check only the
first column) .

Very Satistied

Somewhaot Satisfied
Dissatistied

o
33. My overall impression of M ]
Guadsden Stote
Instruction

34. The overall quality of in-
struction

2Oo0Io00O

3s.

36.

37.

38.

Yery Satisfied

Somewhat Satisfied

Dissatisfied

This Setvice Net Available

Never Used this Service

Availobility of needed
courses

Convenience of times courses
were offered

The accessibility of instruct.
ors

Reading, wnting, muth skills
improvements

Acodemic Advisement — How
saotisfied are you with advise-

ment you recelved about—

39.

40.

4.

* Academic

Course requirements and

electives for a Gadsden
State degree in your major
field of study.

requirements  of
transfer institutions in your
maijor field.

Career opportunities, job
openings, and job entry re-
quirements in your major
tield.

Student Services

42.
43.
44.
48,

46.
47.

490,
49.

50.
LI N
52.

Admissions Office
Registration

Financiol Aid Office
Student Employment Services
while attending college
Job Placement Office after
college

Guidante and Counseling
Services

Career Development Center
Recreation and athletic pro-
grams v

Infirmary

Dormitory

College cultur & entertain.
ment programs

Learning Resources Center {LRC)

53.

84,

Availability of books, other
materials needed for course
work
Assistance provided by LRC
staff

o

wvOO
“00
0
w00

* 00

Huls]

Continued on

2 3 4

noo
oao
oo
ooo

000 0o 0 O 0ood
00D po O O 0O0oO0

noo bo o o oooo

3
3
i

oo

revarse side

45



Very Satisfied : Einonciol:
Somewhot Satistied —

Dissatisfied » — M} Not enough money to go to this school 75. Suggestions or comments:
o This Servica Net Aveilable " __{N} Applied but could not obtain enough
Never Used this Service financiol aid -
i I __{O) Child care not available or too costly
College Cofeteria & Snack Bar
oY 2 3 4 Employment
i i 33
:: \;u:e(;yo;)fser:;t:s 34 8 S 8 8 8 ——{P} Scheduling conflict between job and studies
57. cznienience N bours soplooo i Acl::ep'ted o job ond did not need more
’ . schoo
58. Ammosphere of Cafeteria OO0 00 (R} Went into military service
Coliege Bookstore IS} Could not find a job while in colliegs
§9. Reasonable price OOoloof Personal Circumstances:
60. Avmlob:lny of emis) need- 32 O O OO D ___{T} Found study too time consuming
ed for class work i oepes —
61. Speed of service OO0 0 —{U}) Home responsibilities were too great
62. Assistance provided by 40 opoloo O —{V} iliness, personal or family B
Bookstore staft @ —-.[W) Personal problems
__{X) Fullfilled my personal gools in schooling
Campus Security —LAY) M’uritu! situation changed my education
ans
63. Your personal safety NERINIENEN 0O 1D h‘:o:ed out of the area
64. ;l:g ;:ri:my of your personal 42 (] [J ENEN __{AA} Could not get transportation 1o the col-
\ lege
65. Secuiity of your car while 43 [] orood (BB} gther- Describe
patked on college property - ’
66. Trafhc safety on college 4 310300
property )
Looking at the above list in question 69, please solect
College Bus Service tgv dtb;n ugou imp:lrton’t‘ NO‘;O:‘H \;vhy yo:: og Io::ln'
‘ot te 4] n
67. Accessibility of bus stop 4s 33000 0 bso;’cn ate and W rlefiens ¢ boxw
from your home
68. Convenience of bus schedule 46 D100 0 70. First 71. Second 72. Third
to your academic schedule R 950 TR

69. Check the reason or reasons why you are leaving
Gadsden State at this time.
Academic:

73. In reflecting vpon your experience in your pro-
gram ot Gadsden State, would you recommend
it to o friend or relative who is in a situation

{A) Completed program \ similar to youns?

{8} Transferred to another College or University .

iC) Low grades . {1} Definitely Not ._.{3) Probably Yes

53

{D) Found courses too difficult ...{2) Probably Not  _.{4) Definitely Yes
{€} Inadequate study techniques or habits

{f} Needed o temporary break from studies

{G) Major or courses not availoble at this 74. 54 ] Check here if you would like to receive a
school \ summary report of this survey.

(H) Unsure of major and needed to leave
school to deaide on possible career

1) Course work not challenging
. )} tearned what | cume to learn

(K} Dissatisfachion with major department Thanks again for your cooperation. Best of luck in your
it} Dissatishied with quality of teaching future endeavors.

Q : 4 N kS o
&b :

-~

IToxt Provided by ERI
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TMPLOTITS NAME :

’ 100 mMTLE - . ‘ B

- . .

. PROGRAM MAJOR _ A SCHOOL .
TMPLOYEIR (COMPANY NAME < I1NSTITUNION =ORCAMNIZATION, ITC.) .

l 13 the job titla and szacus of the above employes 2 What is ralacionship wich che sbove employee?
accurace? BN Buployer . .
) L Yes . . A R
o - No; II N0, plesse dascribe change(s) below. i




p—rn

i Plnu race the qulluintim of the smployee
s Jin the foilowing peragoal skill srsas. Please
) R raspond ouly to thosa aress you foel m um 2
Y \' ’!ht'. . - } ‘,. .

at 17 Poor

.

- a.Accepring responsidilicy

b.ianctualicy

c.learsonal initiacive

d.Willingnees to learn

e.Co-vorikar cooperatica

£. Manigamerit cooparation

; - | g.Nark sctendancs

< 7 1 ndlerk actituda .
| 1. 2ersonal sppearance

J Complisaca vith policles

| 4 Plesse rate the quu.ﬁutun o! tho -puya
in che following Cagtmigal skill areas.  Please

respoad caly to those aress you feel are applisa-
ble to the secupationgl :ru

«  § a.Machewacical. skills

~ .| b.Techuical knowladge
¢.Organizacional abilicy
d.Commmnication skills
a.Froblam solving skills
£.%ork qualicy
£.Vork qumntity

b .Manual daxterity
1.&.%1:; zh. mlie

munu apu-d on owe mmuw

raciag of the craiaiag Cjocher (deseribe)

moi.v-d !vy cha emp 18 it !thtn ca the
T apants of hiz or har job?

i _JVery good
Goad

F Heutral : :
‘ Poor

‘J\ Vary poor \ I St E

= A Waae muuuan: do you have for improving the munictl aad/or p.uoul skills of !uwn wmployees?

-

B [What, in your opini.on, are addigional mu of craining (job cicles, skills, ete.) in which our u:hool should
b:cou i.uvolvw.i"
. . 49 ‘

RC . |

FA FulToxt Provided by ERIC




Appendix 6

STUDENT FOLLOW-UP
QUESTIONNAIRE

GADSDEN STATE JUNIOR COLLEGE

A message to the former student: The Student
Follow-Up Questionnaire which you are about to
compiete is sent to former students of Gadsden
State within a yoear after the last quarter in which
they were enrolied. The Colliege seeks your frank
opinions about the College a3 -well as information
about your sducsational and career progress since
your association with us. This information wili be of
great help to the faculty and administration in
finding out how well we hava served our students
and how we might improve our services to future
students, Federal law guarantees you compiete
confidentiaiity. The information obtained on this
questionnaire will be used only in summary form for
statistical purposes. Alter the information is
recorded, all questionnaires will be destroyed.
Thank you for taking a few minutes to fill out the
questionnaire accurately and completely.

John A. Bers
Director of Planning & Reséarch



'S

GADSDEN STATE JUNIOR COLLEGE
Student Follow-up Quaestionnalre

1. Which one of the following describas yeur stalve
when yeu left Godsden State? {Check Onel

Y [ 1 did not receive a degree or cerkficate from
this college

1j2{7] Certtificote of less than one year
3] Certificate of one yeor or more
4[] Associate degree

2. Please write in what your maojor/program was
when yeu graduated or left Gadsden State.

& =
For Office Use

12 13 S

3. In reflecting upon yovr experience In your pro-
grom ot Gadsden Stote, would you recommend it
to a feiend or relotive whe Is in @ situotion similar
to yours?

e t 1 Yes
200 No

4. Hove you token any employment licensing or
certificotion exominotions since leaving Gadsden
State? (Check Onel

t (1 No, | have not taken, any exoms

2{7] Yes, | hove taken an exam ond possed -

171213 Yes, 1 hove token on exam, but | did not,
pass

4[] Yes, ! have taken an exom, but | do not
know the results yet

b

5. Mave you enrolied in o degree program since you
left Godsden State? {Check One)

TD Yes, but | om no longer enrolled {GO YO
QUESTION 6)

18} 2] Yes, ond | am still enrolled (GO TO QUES-
TION 6)

2] No, 1 have not enrolled in a degree progrom
{SKIP TO QUESTION 15}

i

e
4 ey,




A

~ ) N
if you answered YES, please complete questions 6-14
obout the first college you attended since graduating
from our school. If you amwered NO, skip to question
15,

" 6. What is the nome and locotion of the first college
ot university you attended since leaving Gadsden
Stote?

INAME} ISTATE)

7. Please write in your major/program while attend-
ing the aboeve college or university.

For Office Use
College Ir Major

w20 22 23 24 25 26 27 28

8. To what extent Is your current fisld of study re-
loted to the major/program you were enrolled
in at our college? (Check One)

1[J Current field of study is not related to my

muaojor/ program

29} 2[J Current field of study is somewhat related

fo my major/program

3{7) Current field of study is specificolly related
to my major/ program

o

9. If your current fleld of stydy is unrelated to your
mojer/pregram ot GSIC, for what rewson did you
leave that fleld of study? (Check Onel

—
1 7 Oid not feel my GSIC preparation was ode-
quate for further study in thot field

2] Was no longer interested in that field of
study

3o} 3 [] Become more interested in another field of
study X

4[] Wos unable to find o program of further
education in that field of study )

3 [J Other {(Please explum).

10. Whet deogree were you sesking ot this new college
or university? {Check One)
¥ [J Associote: Degree
2] Bachelor's Degree
e ] Master's Degree
4[] Professional Degree (includes only dentistry,
medicine;, optometry, osteopothy, podiatry,
veterinary medicine, low ond theology)

$ [J Doctor's Degree {e.g., PH.D., Ed.D., DBA)

11. How well did Godsden Stote prepare you frr this
new college/university progrom? (Check One)

' [J inodequocte Preporation
32} 2{7] Fair Preporation
3{J Good Preparation -

12. Did you have any dilficvity in tramferring when
yeu enrolled for this new celiege/university pro-
gram? (Check One) .

1 [J No, | did not experience difficulty in trans.
33 ferring
2] Yes, | experienced difficulty in tronsferring.

Please briefly indicate the notute of the
difficulty.

13. Uit helow any GSJC courses not accepted for

transfer.
For Office Use
e 3% 3% 38 37 38 3¢
T TTTTTR0 4% 42 43 aa a5
TTTIITSTITRTT M T U6 47 4B 4% 80 8V

4. What was your first term grade point averoge
at this new college or univenity?

t [} Less thon 2.0

2] 20 t0 25

3] 26 10 3.0

4[] 31 038

s} 361t 40

6 [3J Don't Know

52

* 15, # yeu ore plonning te continve your odotiﬂon.

whot is your goual? ({Check Onel

' [J Do not plan to complete a degree or certif-
icate

2 [J Cenificate

3 [] Diploma {other than those listed below]

53} 2 [} Associote Degree

s [} Bachelor's Degree

¢ [0 Moster’s Dagree

7 [ Professional Degree (includes only dentistry,

medicine, optometry, osteopathy, podiotry,
veterinary medicine, law ond theelogy)

tD Doctor's Dagree (e.g., PhD, £d.D., D.BA))

V6. Are you Interested in taking other courses of
Gadsden State? You may include courses not
presently effered hy our college. (Check One)

' 3 No

12 [ Yes: What coursels)

b

17. Aro you currently employed? {Check One)

tl:] Employed full-time (‘35 o more hours per
week)

2 [J Employed port-time (o minimum of 15 hours
per week)

551 3 [J Unemployed ond seeking employment

4 ] Homemaker, not employed outside home
s [J Not employed ond not seeking employment
Q O Full-time student

S S— v ———
SE== T T IITTTIE T =

i yovu are omp‘oyid either W!Mim. or poﬂ-ﬂmm
plevse complete the following gquestions abevi your
!mphymvm ttnn luv!ng Gudulon State.

V8. Pleaie write in the spoce below whm your current
job is: (For exomple: nurse, welder, secretary, in-
surance salesman)

For Ofice Use

R e - S 2

19. What wos the sducotional requirement for your
present position? {Check One)

' [J No educational requirement
2 [ High school graduote

3 {J Post high school certificate

4 [ Associate Degree

3 ] Bachelor's Degree
BD Other {Specify): .

59
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20. How long after leaving our college did it take
you to find your current job? {Check One}

[V [0 1 had the job before enrolling at GSJC
{2 (] | found the job bef.re leaving GSIC
3 [ 2 months or less
. 4[] 3to 6 months
5 [} 7 months to 1 year

o [} Over 1 yeor

2). How weil do you feel our college prepared you
for your current job? {Check One)

[} inadequate preparation
sij 2 ] Fair preparation
3 [J Good preparation

22. Which statement best describes how you regard
your current full-time job? (Check One}

' [[] Employment with definite career potential
2 |J Employment with possible career potential

3 [J Employment to earn.money while | decide
what kind of work | want

4 [] Temporary employment to earn money to

82 do something else {travel, school, have free
time, etc.)
s [} Temporary employment until 1 can find o
job in my field
s 3 Temporary employment until | con find
- something better

23. How did you learn of this job?-(Check primary
sowrce)

' r1-|'_'] Was already working in it while enrolied
2} College placement office

a[] Professional organization or journal

4[] Public or private employment agency

5[] Newspaper advertisement

& [J Direct application to employer

700 Foculty relerral

8 [J Retarral through friend or relative

o0 Other (please specify)

63

et ——— W oa 4w Yo A mmaa At

24. i your job is full-time, what is the annval salary

or wage? $ .. . .. per Yyeur

For Office Usa ‘i
o4

* The Information in question 25 Is requested se that

GSJC can condugt o cenfidential survey of employens
of former students to leom their views aboul how we
con impreve our pregroms: Their respenses will be
kept confidential and will be used only in semmary
form for statistical purposes.

25. o. Name of your immediate supervisor

65-80
b His/her title.
1128
¢ Company Name:
29.46
d Company Address:
) No. 47-64 Street
City - State Zip
65.75 7677 119

26. To what extent Is your current job related to the

major/prograom you were enrolied in at our col-
lege? {Check One)

1 [} Current job is not related 1o my major/

program

20| 2 [] Current job is somewhat related to my major
/ program

3] Current job is specificatly what | was trained

| for in my major/program

If your current job is not related te your major/pro-
gram, please answer questions 27-28 to help us better
vnderstand why not. .

A
27. Please check from the list below the principal
reason why your current job Is noat in your major
/program,

1 [ | never looked for a job related to my major
{progrom

21 1 locked, buk could not find o job related to
my maijor/program without moving out of
the geographic area

23 [0 | looked, but could not find a job related to

my major f program even in other geograph-

iC Qreqas

gram, but decided to get into a new em-
ployment fisld

4 1 1| have held a job related to my maiorlpro-_

A
-

28. Are you m“h move 1o ancther communily
to got a job in the fleld for which yeu were train-
od? (Check One)

10 Yes
22ED No

Suggestions or Comments:

Thanks again for your cooperation. Gadiden State
wishes you the best of luck either on the job or in
your further educational pursvits.

i n
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" Gadsden State Junior College

GEORGE WALLACE DRIVE + GADSDEN., ALABAMA 35903

September 15, 1978

Gadsden State is participating in what we consider to be one of the most
important and worthwhile joint ventures between local educational insti-
tutions and industry in our memory: a follow-up survey of local students
who have been employed by business and irtustry in our area. You may
already have heard about: this project through the news media.

As the supervisor of one of our former students, vou are in an excellent
position to evaluate the education and training received by this student.
This letter is to invite your participation in this project. Would you
kindlv take just five minutes to complete the enclosed guestionnaire con-
cerning che training received by this former student, even if he or_ she
no_longer works for you or vour organization, and return it in the enclosed,
self-addressed, postage-paid envelope within five davs. ' Your responses will
in no way affect the employee and will be kept in strict confidence.

The information which you provide will be summarized and analyzed to help

us to find out how well Gadsden State is preparing its students for employ-
ment, to determine the needs of area employers for particular knowledge,
skills, and attitudes in their emplovees, and to learn how we c.n make our
programs more responsive to the education and training needs of business and
industry.

In order for the results to be valid and meaningful, we nead as large a
participation by supervisors as possible. Your own participation is extremely
important to us.

4
Many thanks for heiping us to improve the education and training of our young
people. i

A \}
i
¥
3

¥

Sihcerely,

Allan D. Naylor
President

ADN/sp
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RE: Employer Follow-up Survey of Local Students
Dear Empioyer:

Recently a questionnaire was mailed to you asking for ybur opinicn
of the training received by a former student of Gadsden State. Please
make every effort to complete this questionnaire and return it to
Gadsden State as soon as possible. Many thanks for helping us to
improve the education and training of our young people.

Allen D. Naylor
President
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Ciadsden State Junior College

GEORGE WALLACE DRIVE ¢ GADSDEN. ALABAMA 35903

October 9, 1978

On September 15th, I asked if you would join us in what we consider to
be one of the most important and worthwhile joint ventures between local

‘educaticnal institutions and industry in our memory: a follow~up survey
" of local students who have been employed by business and industry in our
area. As the supervisor of one of our former students you are in an ex-
cellent position to evaluate the education and training received by the
student named on the enclosed questionnaire.

As we have not received the completed gquestionnaire from you, we are
sending a duplicate in hopes that you will take the five minutes neces-
sary to answes the guestions concerning the training received by this
former student, even if he or s.e no longer works for you or your organiza-
tion, and return it in the enclosed self-addressed, postage-paid envelope
within five days. Your responses will in no way affect the employee and
‘will be kept in strict confidence.

The information which you provide will be summarized and anlyzed to help
us find out how well Gadsden State is preparing its students for employ-
ment, to determine the needs of area employers for particular Xknowledge,
skills, and attitudes in their employees, and td learn how we can make our
programs more responsive to the education and training needs of business
and industry.

As I mentioned in my earlier letter to you, in order for the results to be
valid and meaningful, we need as large a participation by supervisors as
pussible. Your own participation is extremely important to us.

Again, many thanks for helping us to improve the education and training of
our voung people.

Sincerely,

{ {{ "Za,, . A "L)(%—V} 4 A~y

<

Allan D. Naylor
President

P



Appendix 14 44

Gadsden State Junior College

GEORGE WALLACE DRIVE GADSDEN. ALABAMA 38903

o

il

“\x!'i

1

s
&
Nl

~

Thank you for completing the Employer Follow-Up Survey regarding a
former Gadsden State student who is employed by you or your business.
The information which you reported will be valuable for future program
evaluation and development. If you desire more specific information

regarding the final report, please contact me at your convenience.
Again, many thanks for your cooperation.

Sincerely,

Allan D. Naylor
President

ADN/sp
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Récepfionist 237 . Appendix 15 - ° \ 45

Secretary 201 University of Alabama 001081
Goodyear (Tire Builder) 750 Jacksonvilie 001020
Goodyear (Supervisor) 750 ,

Auburn 001009
Nurse Q75 o
Nurse Aid 385 UAB 001082
L.P.N. (70 _ \ t
Supervisor 075 ‘ UAH 001055
Clerk General 209 Jefferson St. 001022
Clerk-Stenographer 202
Clerk-Typist 203 Samford 001036
General Office Clerk 219

Montevallo 001004
Cashier 211 .

Snead State 001038

Teacher Secondary Ed. 091
Teacher's Aid 099

Police Chief 375
Police Officer 375
o (1) Less than 33,000 per year ($1.44 or less)
(2} $3,000-%5,999 per year ($51.45-32.88)
(3) $6,000-37,499 per year (3$2.89-33.60)
\ (4) $7,500-39,999 per year ($3.61-%4.80)
Broadcasting

Radio Announcer 159 (5) $10,000-514,999 per year (34.81-37.21)
Television Announcer 159 )

Army 378
Real Estate 250

Engineering 007

(6) $15,000-%24,999 per year (7.22-512.01)

Counselor 045

\ (7) $25,000 and above per year (S12.02 or more)
Accountant 160

MLT 078 .
EMT 079 - Alabama Technical College 000001

Court Reporter 202
P Gadsden Business College 000002

Computer Operator 213 .
Computer 018 : Gadsden State Technical In-
stitute 000003

Bookeeper 210
Holy Name of Jesus Hos-

Fireman 373 pital--Nursing Program 000004
Salesperson-General 279 Ayers Technical College 000005
Waitress 311 Regional Technical Insti-

tute .(RTI) . 000006

Cashier 211 : )
Othev Alabama technical

or proprietary insti-
tutions 200007

Technical or proprietary
institutions outside
Alabama 00008

"
b5
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- Gadsden State Junior College

CEORGE WALLACE DRIVE + GADSDEN. ALABAMA 35003

9

MEMORANDUM

" 10:  Mr. Douglas Ponder
FROM: John A. Bers ,
DATE: September 20, 1978

RE: Data Processing Reouirements for Studeni Questionnaires

Doug, this memorandum is in response to your request yesterday that
I put down in writing my specific data processing requirements for
the various questionnaires that have been administered in the past
two years.

DATA BASE CONTENTS

Table 1 below describes the student data base which 1 wivld like to
work from. Each box contains a number which refers to a note indi-
cating the current status of the data as well as the desired status.

Student Exiting Student “Employer
Cohortl  Master Student Follow-Up Folgow-Up
Data Questionnaire Questionnaire . Questionnaire
1976-77 ‘
Exiters 2 3 4 5
1977-78 \
Exiters 6 7 8 9

1A cohort for a given academic year is defined as all of the
students who enrolled for credit-bearing course work during that
academic year and did not re-enroll for the following Fall Quarter.

2The Student Master data for the 1976-77 cohorts should in-
clude the entire cohort population. The present tape contains . -
only the student master cards of those who responded to one or the
other of the guestionnaires. A problem that will have to be worked
out here is that one cannot determine which cohort a student belongs
to from the Student Master card itself. Somehow the Student Masters
will have to be labeled in order to be placed into the correct cohort.

— : ‘ 5.4 -~
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. mately January 1, 1979.
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Mr. Doug Ponder
September 20, 1978
Page 2

BExiting Student Questionnaire data for 1976-77 cohort were collected
using an earlier version of the Exiting Student Questionnaire and are not
presently on the tape. It will be necessary to recode this data into the
format of the current version of the Exiting Student Questionnaire. This
should be a very simple matter if SPSS is used,and I will be happy to assist
you in this task.

4Student Follow-up Questionnaire data for the 1976-77 cohort are pre-
sently on the tape and appear to be in satisfactory condition.

SEmployer Follow-up Questionnaire data for the 1976-77 cohorts are
nresently being ¢ollected by the Office of Planning and Research and will

be provided to the Computergpenter for 1nc1usion in the data base by approxi-

Student master card data for the 1977-78 cohort should include the

fentire cohort population rather than just those who responded to a question-

naire. Now that Fall, 1978, registration is about finished, it will be
possible to define and include in the tape the entire cohort population.

7Exiting Student Questionnaire data for the 1977-78 cohort is presently
included on the tape. There is one problem with this data as it was entered,
however: the keypunch operator in the Computer Center punched & "zero" into
all locations in which there was no response. However, questions 9 through
68 cuntain a "zero" as one of the response choices. If the zero is left in
for m:sing values, the result will be to overstate the number of people who
have responded to the zero response choice on the questionnaire, therefore
invalidating itha results. It will be necessary to repunch missing values
using a value other than those assigned to the response choices.

85tucent Follow-up data for the 1977-78 cohort will be obtained by the
Office of Planning and Research during the current year and provided to the
Computer Center by approximately February 1, 1979,

9Emp'!oyer Follow-up data for the 1977-78 cohorts will be collected by
the Office of Planning and Research and provided to the Computer Center by
approximately May 1, 1979. "

OQUTPUT REQUIREMENTS

Summar

1. Frequency Distributions. Include both amounts and percentages, for both
cohorts on the following jtems: Student Master data columns 70-74, 85-86;
Exiting Student Questionnaire questions 5, 9 thru 68, and 70 thru 73; Student
Follow-up Questicnnaire questions 8, 12, 13 and 16 thru 31. In order to be
included in the frequency d1str1butwon the following values will have to be

recoded and/or recomputed:
]
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Mr. Doug Ponder
September 20
Qage 3

(a) Birth year (Student Master columns 72-73) should be recomputed
into age. For the 1976-77 cohort age equals 77 minus year of
birth while for the 1977-78 \cohort age equals 78 minus year of
birth. The age values should then be temporarily recoded (for
frequency distribution runs only) as follows: lawest through
17 set equal to 1, 18 thru 20 set equal to 2, 21 thru 45 set
equal to 3, 46 thru 64 set equal to-4, 65 thru highest set
equal to 5. Value labels for age should be as follows: 1--
pre-college age, 2--college age, 3--young aduits, 4--mature
adults, 5--senior citizens.

(b) A quality point average (QPA) should be computed from quality

. points (Student Master columns 82-84) and hours attempted
(Student Master columns 76-78) according to the following for-
mula: QPA = quality points + hours attempted.

(¢) Exiting Student Questionnaire question 6 and Follow-up Question-
naire question 23 should be recoded as follows: 000 thru 199
set equal to 1, 200 thru 299 set equal to 2, 300 thru 399 set
equal to 3, 400 thru 499 set equal to 4, 500 thru 599 set equal
to 5, 600 thru 699 set equal to 6, 700 thru 799 equal to 7,
800 thru 899 set equal to 8, 900 thru 999 set equal to 9.
Value labels for these recoded values should be as follows:
1--professional, tachnical,.and managerial; 2--clerical and
sales; 3--service; 4--agricultural, fishery, forestry; 5--
processing; 6--machine trades; 7--benchwork; 8--structural
work; 9--miscellaneous. '

(d) Exiting Student Questionnaire questions 16 thru 32 should be
recoded as follows: set response choice 2 equal to 4, response
choice 3 equal to 14, response 4 equal to 45, and response choice
5 equal to 153.

(e) Follow-up Questionnaire question 19 should be recoded as follows:
set 1 equal to 1.5, set 2 equal to 2.25, set 3 equal to 2.75,
set 4 equal to 3.25, set 5 equal to 3.75, set 6 equal to MV.

(f) Follow-up Questionnaire question 27 should be recoded as follows:
set 1 equal to 1500, 2 equal to 4500, 3 equal to 6750, 4 equal
8250, 5 equal to 12,500, 6 equal to 20,000, 7 equal to 30,000.

2. Response Bias Analysis. A set of cross tabulations in which the row vari-
ables are the student master card data requested above and the column variables
are (1) questionnaire respondents and (2) the total cohort population. A -
separate crosstab should be run for 1976-77 cohorts who responded to the Exit-
ing Student Questionnaire, 1976-77 cohorts who responded to the Student Follow-
up Questionnaire, and 1977-78 cohorts who responded to the Exiting Student
Questionnaire. ,

PN

L5
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Mr. Doug Ponder
September 20, 1978
Page 4

3. Sub-group Frequency Distributions. A separate frequency distribution
on the same data as covered in Run 1 above should be run for each major

field of study (Exiting Student Questionnaire guestion 4), for each division
at the college (divisions are defined as groupings of major fields of study
and will require recoding), and for transfer versus career students (Stu-
dent Master card column 74).

4. Means and Standard Deviations. Should be obtained for the runs described
in items 1 and X3 for the following variables:

(a) Age (as recoded fSPm year of birth, Sfﬁdent Master columns 72-73);
(b) Hours Attempted (Student Master columns 76-78);

(¢} Hours Earned (Student Master columns 79-81};

(d) Quality point average (as recoded--see above);

(e) Exiting Student Questionnaire questions 16-32 (as recoded--see
above); ~

(f) Follow-up Questionnaire question 19 (as recoded--see above);

(g) Follow-up Questionnaire question 27 (as recoded--see above);
Doug, I see no reason for me to personally accompany you or your staff to
Jacksonville to carry out these runs, as I am afraid I would only get in the

way. However, please do not hesitate to call me for any assistance or clari-
fication that I can offer.

DATES OUTPUT REQUIRED

Run 1. Sﬁmmary Frequency Distributions . . . . . . . Sept. 27, 1978
Run 2. Response Bias Analysis . . . . . . . . . .. Oct..4, 1978
Run 3. Sub-groupd Frequency Distributions . . . .. Oct. 11, 1978
Run 4. Means and Standard Deviations . . . . . . . . Oct. 18, 1978

2N

Dy



‘ ‘ . Appendix 19 o 52
OPERATIONAL DATA |

ORIGINATOR:  B/Director of Planning & R\*as.em't:h%‘mg FILE: |

DISTRIBUTION: Z/Chairperson, Division of Busines DATE:

SUBJECT: Summary of Pertinent Comments by PAGE:
\ Employers of Former Business Majors

Business Administration

Employer of receptionist: qusuggeStions for improvement at this point; XXX was
an excellent employee. “

Supervisor of trades helper in nearby army depot: Notes that a much needed arca l'
today for effective and efficient operation is good communications. Notes that
the business program at Gadsden State is excelient. However, one area missing
is more study of the psychological side and human relations side of business.

Supervisor of cutting room foreman at out-of-state manufacturing plant: "Business
skill, management, and training programs should have a combined system of study
with application. Several times study without application in a training program
can result inareturn to the books for information. As the old saying goes,
'‘Experience is the best teacher.'" Suggests that the college offer a program
for young people which will demonstrate that no matter what ones age etc., he
or she can operate a constructive business on his own.

Supervisor of accounts payable clerk at nearby retail company: "On the job trainin
is the best teacher. It is impossible to fully train a person from a textbock."
Suggests adding customer communication--written, phone, in-person--te the program.

Supervisor of a shipping clerk at a nearby firm: “A course in letter writing
should be required in all business associate degrees...GSJC appears to have a
good program."

Supervisor of real estate sales associate in nearby realty company: Suggests
continuing education courses to keep employee's training up-to-date. "The
couPses you offer are ample, but I do feel that your instructors should spend ll\
the full two hours in tne classroom so that the students may learn more."

Real Estate l |

Supervisor of secretary in local veterans affairs office: "Ms. XXX's present
position of secretary in the Dept. of Veterar Affairs does not relate to a
great extent to that of a real estate salesman although due to home 1oans l'
heing a part of the V.A. program, this course has contributed considerable
knowledge in the ¢ield of home loans, various lending agencies, etc. in the
realm of real estate... think they have a very good program at the present
for all ages and walks of employment."

Supervisor of realty firm who attended GSJC: “You should hold a five-day seminar
once a year to bring students up-to-date on laws and new techniques in the fie}df

' Secretarial Science

Supervisor of secretary at local educational institution: Suggests "a greater |l~
emphasis on English grammar (both written and spoken), punctuation, vocabulary,
sentence, and speiling. ...Instead of adding programs, existing programs shcuhill
be evaluated for need and, if justified, upgraded.” ]

Supervisor of secretary in local service canter: Suggests training doing
husiness with the cublic by phene. LAY
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GADSDEN STATE'S EMERGING ROLE:
A COMMUNITY-WIDE POSTSECONDARY EDUCATIONAL RESQURCE

Institutional Study #79-1

Gadsden State Junior College
Qffice of Planning and Research
John A. Bers, Director

January 26, 1979
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GADSDEN STATE'S EMERGING ROLE:
A_COMMUNITY-WIDE POSTSECONDARY EDUCATIONAL RESOURCE

Highlights

A series of student and employer surveys administered by the Office of
Planning and Research, together with data furnished by the Registrar's Office,
suggest that Gadsden State's clientele regard the College in a rather dif-
ferent light from the picture presented by the College Catalog and other of-\
ficial publications. |

The surveys were conducted between 1976 and 1978 to determine -the extent
to which the College and its programs and services are achieving their stated
goals and objectives and to learn where improvements should be made.

What emerges from these studies is a student body that simply does not
fit traditional junior tollege categories. Rather, Gadsden State's students
resemble the "new" community college students across the country. Many of
_the studentg are following the national trend away from the traditional "lock-
step" of two or four consecutive years of college and toward greater integra-
tion of education and work. Seventy percent are age twenty-one or older.
Forty-three percent hold a full-time job while enrolled, while fully 88%
were either working at or looking for a full-time job within a year after
their last quarter. They are strongly oriented to their community and their
current iobs. Their jobs pay reasonably well--half make over ten thousand
dollars per year at their jobs--and a majority are unwilling to leave their
community to get a job that is more closely related to their field of study.

They use Gadsden State as an educational resource on an intermittent
basis to advance their long-range career or personal development as the con-

straints of job, family, funds, and other commitments permit--while only 10%

54
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formally graduate with an associate's degree (fairly typica® of the nation),
over half (54%) of those who have exited plan to return to the College in a
future quakfar. A large number do not conform to the traditional concept of
the transfer, \\\career, or continuing education student. Thirty percent of
those enrolled in career educat1on Drograms enroll in a baccalaureate pro-
gram within a yea? after 1eaV1ng the Coliege and another 23% intend to com-
plete a bachelor's ultimately. Conversely, 42% of those enrolied in transfer
programs held a full-time job within a year of leaving, while another 31%
were looking for one. |

They are by and large moderately, but not highly satisfied with the
preparation that Gadsden State has given them for work or further education.
Between 80 and 90% felt they had achieved tne educational goals they had set
for themselves while enrolled at the College. Those who transferred to a
senior institution experienced 1ittle or no difficulty in getting their
Gadsden Statg credits accepted and they performed about as well academicatly
at the transfer institution as the average junior college transfer student.
Half of those holding jobs and nearly half (46%) of those who transferred
considered their GSJC preparation good.

Employers of former GSJC students had a slightly different perspective
on tne preparation their employees received at the College. A third rated
their employees' overall preparation very good and another half rated it
good. A substantial majority (77%) of employers were moderately or very
satisfied with the former students' technical and personal skills. A sub-
stantial number of employers felt ihat the College could\}mprove the educa-
tion of its students in such generalized skill areas as problem-solving,

communication, and human relations.
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~

The detailed results of these studies have been reported to program
administrators to help them ascertain the quality of their programs and
where they can make improvements. In addition, a more in-depth analysis
of the survey results was prepared by the Office of Planning and Research
for distribution to the College's professional staff.

The survey\resuits strongly suggest that Gadsden State is on the right
track for meeting the needs of the large numbers of working adults who are
now enrolling. VYear-round instruction, evening courses, off-campus centers,
flexible entry and éxit polic}es; and a variety of supportive programs and
services combine to make postsecondary study accessible to working adults
that otherwise might be beyond their reach. However, the College cannot
rest on its laurels. It must continue to "retool" existing programs and

services to make them stil]l more responsive to the needs of its new clientele.

bt
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Detailed Analysis and Policy Implications

I. The Exiting Student Questionnaire.

The Exiting Student Questionnai}e, administered to students shortly
before they leave the College (whether or not they plan to return at some
time in the future), is intended to find out whether they have attained
their educational goals, why they are leaving, and how satisfied they are
with the College and its programs and services. Of all the surveys, this
one had the lowest response rate (554 out of 2900 1977-78 exiters or about
201}, but the results are of interest nonetheless.

Goal Attainment--Although only about 10-15% of exiting students

.
are formally awarded a degree, between 80 and 90% reported that

they had completed their educational goal or goals. Most had
multiple goals; 71% wanted to éomplete courses necessary to trans-
fer to another institution; a surprising 70% wanted to enrich
their personal life; 665 wanted to prepare for a new career; and
65% wanted to improve their human relations skills.

Reason for Leaving--The most widely reported reason for leaving

{other than completing their program) was to transfer to another
coliege (337}, followed by a wide variety of personal, employment,
and academic reasons. A surprising number simply wanted to take a
temporary break from their s.udies. Several had schedule conflicts
between work and their studies.

Satisfaction with College--Exiting students' satisfaction with the

College overall was modeﬁate?y high; 41% were very satisfied and
another 43 were somewhat satisfied. A slightly lower 38% were

very satisfied with the instructicnal program, with 48% somewhat
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s

satisfied. At Teast 90% of all the students were at least some-
what satisfied with almost all otﬁer programs aﬁd services; the
only exception being the price of books in the College Book Store,
something over which the College has 1ittle, if any, contrél.
Finally, over 48% of those exiting reported that they would de-
finitely recommend the College to a friend in a similar situation,

while another 42% would probably recommend it.

I1. Student Follow-up Questionnaire

The Student Follow-up Questionnaire, administered to former GSJC students
a year after leaving the College, asks about their educational- and career pro-
gress since leaving. The elapsed year gives them adequate opportunity to
evaluate their academic preparation in relation to their further educational
and career experience. Of some 2700 students leaving the Ccllege in 1976-77
for whom valid a?dresses were available, 1140 (42%) responded to the survey

administered in January, 1978.

Fducational Progrgss since Leaving GSJC--Forty-one percent enrolled
in another degree program since leaving Gadsden State. Not sur-
prisingly, 58% of students anrolled in transfer degree programs

; were enrolled in a degree program; more unexpectedly, 307 of stu-
dents enrolled in career education programs were enrolled in a
degree program elsewhere. Of those who were enrolled, 77% were
working toward a bachelor's degree, with 12% working toward an
associate's degree. Of the career education students enrolled
elsewhere, 70% were working toward the bachelor's, confirming our

career education goal of imparting a continuing commitment to

y
7

s
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learning. Still more striking, a majority (53%) of the former
career education students intend ultimately to complete a bache-
tor's degree or higher.

Success in Transferring Credits--Gadsden State has resoived most

of its articulation problems with senior institutions. Fully

88% of those tranferring elsewhere experienced no difficulty in
transferring. The surveys did not find out how many credit hours
were not transferred, if any, and the reasons they did not trans-
fer. These questiéns are being explored in the 1978-79 survey.

Satisfaction with GSJC Preparation for Transfer Institution--Re-

sults here were mixed. Forty-six percent of those who transferred
considered their GSJC preparation good, 45% considered it fair,
and s]ightiy over 8% considered it inadequate. Perhaps some of
our former students are experiencing transfer shock. But the
average first time grade point average (GPA) for those who knew

it was 2.67 (B-), and a separate study by Auburn University re-
vealed that the most recent class of GSJC students transferring

to Auburn had virtually the same GPA as the average junior college
transfer student at Auburn.

Career Progress since Leaving GSJC--The vast majority of our

former students are in the labor force. Fifty-four percent had
a full-time job a year after leaving GSJC while another 34% were
looking for one. This is true of former transfer students as
well as career education students; 42% of the former transfer
students were employed full-time and another 317 were cn the

job market. This is another indication that GSJC is following
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the national trend away from the "lock-step" of four consecutive
years of college and toward greater integration of work with edu-
cation.

Those holding jobs regard their jobs favorably. Forty-four per-
cent considered their job to have definite career potential, while
another 26% felt their job had possible career potential. On the
other hand, fewer than a quarter (22%) reported that their job

was specifically related to their GSJC major, with another 28%
considering it somewhat related. And those whose job was unre-
lated to their major did not seem too anxious to get back into

their GSJC field. Only 29% had actually looked for a job in

their field, while fewer than half (48%) expressed willingness to

move to another community to get a job in their field. C(Career
education students were even~more reluctant than transfer students
to move. A very substantial majority of jobholders (79%) were §
already wogking at their job before leaving Gadsden State. Over
half (51%) the jobholders were making over ten thousand dollars
per year; another 32% were making between six and ten thousand;
15% were making more than fifteen thousand. This pattern held
for transfer and career education students alike. These results
suggest the strong ties that many of our students have to théir
community and their jobs. GSJC is viewed as a resource for long-
term occupational and personal advancement rather than a separate
and distinct experience.

Satisfaction with GSJC Preparation for Jobs--Half the jobholders

felt GSJC had given them good preparation for their jobs; another

oy
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31% considered their preparation fair; and 19% considered it in-
adequate. The quality of GSJC preparation for work was explored
in greater detail in the employer follow-up survey, as reported

below.

II1. Employer Follow-up*Questionnaire

The students{themselves are sometimes not the best judges of their job
performance or their preparation for the job. To obtain a different, per-
haps more informed appraisal, a separate questionnaire was administered to
the employers of the former students. Of 566 ~uestionnaires mailed out, 39
(7%) were undeliverable, 400 (71%) were returned, and 372 (66%) were usable.

Evaluation of Personal Skills--Employers were asked to rate how

wall qualified the employee (former student) is on ten personal
skills areas. The%é areas consisted of accepting responsigi1ity,
sunctuality, personal initiative, willingness to learn, co-worker
and management cooperation, work attendance and attitude, per-
sonal appearance, and comp]iancé with policies. At least 87% of
the émeoyers rated the former students good or very good. Highest
marks (53% very good) were given for willingness to learn and work
attendance, while lowest marks went to personal initiative {only
38% very good).

Evaluation of Technical Skills--Eleven technical skill areas were

rated by the employers, including mathematical skills, technical
knowledge, organizational ability, communication skills, problem ,

solving skills, work quality and quantity, manual dexterity, meeting’x

the public, following instructions, and operating equipment,

ard
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+ The former students' technical skills were rated slightly

lower than personal skills. In all eleven skills areas, at least
777 of the employers rated their employeés‘ qualifiéa;jgns "good"
or "very good". However, in contrast with the personal skill
ratings, technical skills were rated "good" considerably more
often than "very good". "Following instructions" and "work
quality" were given highest marks, with 44% of the employers
giving "very good" ratings, followed by “meeting the pubfic“,
with 42% checking "very good". At the bottom of the list were
problem-solving skills (274 rated "very good"), or§anizationa1
ability (28% “very good"), communication skills (28% "verv good"),
and mathematical skills (30% "very good"). These relatively low
scores lend justification to the College's priority efforts in
developmental studies. :

Career education majors rated about the samc as transfer
program students in most categories, but fared notably lass well
in mathematical skills (26% "very good" for career students vs.
377% “very good" for transfer students), organizational skills
(25% vs. 36% "very qgood"), problem-solving skills (25% vs. 351
“very good"), and work gquality (40% vs. 54% “very good").

Overall Evaluation by Employers--Employers «ere also asked for

an overall rating of the training their employees received as
it relates to their job. A third rated it "very good", while
about a half rated it "good". The transfer students were given
better marks for overall training than the career program stu-

dents {40% rated "very good" vs. 313).
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A majority of the employers (62%) felt that the former stu-
dents' training had added to their ability for job placement and
advancement, and an even larger majority (71%) felt that the for-
mer students were better prepared for their job than employees
without such training.

Employers' Suggestions for Program Improvement--Employers were

asked to suggest improvements that the College could make in the
technical or personal skills of future employees. In many in-
stances the students were working in fields unrelated to their
field of study of GSJC. In these cases, comments about defi-
ciencies in specific job-related skills were not relevant. But
a number of more general observations were widely shared.

The most widely made conment concerned the need for more
job-related or on-the-job training. The transition from the
academic environment to the work environment in general seems
to be a difficult one for a number of students. Several em-
ployers felt that simply more time on the job would solve this
problem. Tue implication for ihe College is that opportunities
for cooperative work internships and other means of exposing
students to the working environment should be expanded.

Many of the comments dealt with generalized work-related
skills rather than with specific academic or technical skills.
The most frequently noted deficiencies were in the areas of
initiative, problem-solving, communication skills, and on-the-
job human relations with customers, co-workers, and supervisors.

These are the kinds of skills that can "slip through the cracks"”
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in a curriculum that is divided up according to subject-matter
areas. There are ways to teach them, however, and perhaps the
subject matter specialists at the College should look inte ways

of incorporating them into the curriculum.

~1i-
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Policy Implications

Gadsden State appears to be on the right track for‘meeting the needs of
its "new" students Year-round instruction, the Evening College, off-campus
centers, extended cafeteria hours, financial aid programs, remedial studies,
and flexible entry and exit policies are making programs accessible to older
working people that otherwise might be beyond their reach.

The results suggest that some further "retooling” of existing programs
and services may be in order:

(1) Curriculum revision: The deficiencies noted by the employers of
former students in certain generalized world-of-work ski]is, inc]udihg com-
munication, problem-solving, initiative, and human relations, could be at-
tacked through further emphasis of these areas in the existing courses or
possibly through additional courses.

(2) Cooperative work-education programs: The "shock"” éxper{enced by
students in moving from the academic environment to the world of work, as
reported by employers might be offset through the expansion of cooperative
internship offerings and other arrangements that expose the student to the
work environment while enrolled at the College.

(3) Career development: There does not seem to be a very good fit
hetween the jobs held by students after leaving the College and the fields
of study they pursued while enrolled. This is not necessarily a negativé
reflection on the College; students are free to enroll in the programs of
their choice, with few exceptions. However, if students are better informed
about careers and have carefully defined their career goals through the use
of the advisement and career development services, many of them might choose
a course of study at the College that is mure consistent with their present

or future careers.

12845
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(4) Advisement: A large number of students attend the College inter-
mittently ané without ?nteﬁding td complete an associate's degree. For these
students, the advisement process should be focused on developing an individual
educational plan based on their occupational, educational, and personal goals
and the constraints imposed by career, family, finances, previous education,
etc. |

(5) Student and program evéluation: For tﬁe large number of students
vhose goal is something shortof anassociate's degree, such traditional measures
of student ¢~ program performance as uegrees awarded are meaningless. For
this large préportion of the student body, student or progrém performance can
only be captured by assessing the extent to which these students have
achieved the goals contained in their individual educational plans (see 4
above). For these students, carefully defined c}iteria for mastery of in-
dividual courses provide a more meaningful measure of théir educational pro-
gress than completion of a grogram of study that was designed years before

they arrived.

.
%
\.SI
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OPERATIONAL DATA
" N IS REPUACES .
ORIGINATOR:  B/Director of Planning & Research %~~~ FLE | 103 001 103
DISTRIBUTION: W/A11 Planning Book Holders DATE: | 10/9/78 L. 2/0/73 J
SUBJECT: 1977-78 Achievement of Institutional PAGE: |1 or 6 .13 0f 1 _J
Goals . -
Institutional Goal 1: Student Educational Development
1.01-1.04 Educational Goal Attainment
1.01 Achievement of Educational Goals
Number Number Number
Having Achieving Achieving
Goal Goal Goal Goal

Complete courses needed to trahsfer 322 267 83%
Discover vocational interest: 229 184 80%
Prepare for new career 302 251 83%
Improve skills for, present job 187 139 85%
Increase chances for raise 150 122 81%
Enrich personal life 317 281 89%
Improve ability to get aiong with others 285 265 90%

ALL GOALS 1,802 1,529 85%

Source: Respondents to Exiting Student Questionniire, 1977-78, cuestions 9-15.

1.92 Compietion of Degree Requirements

Actual Pianned
Degree Status When Left Number  Percent Percent
No Degree 759 71.3
Less than one year 60 5.5
One year or more 44 1.1
Associate Degree 202 i8.90 654
No Response 45 Missing

TOTAL

Source: Student Follow-up Questionnaire,

1.03 Coursa Completion Rate by Non-degree Seekers.

,110 100.01

1977-78, question 3.

1eoTumns may not total tc 100.0 due to rcunding.

-
-3

I
.
ot

>

Information not avaiiabie.
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OPERATIONAL DATA
THIS REPLAGES
GRIGINATOR: B/Director of Planning & REsearch FILE: 103.001 103
DISTRIBUTION: W/All Planning Book Holders DATE: 10.9/78 (G178 o
SUBJECT: 1977-78 Achievement of Institutional PAGE: 2 o 6 o
Goals
1.04 Willingness to Recommend GSJC to Others
Number  Percent
Definitely Not 13 3.1
Probably Not 29 6.9
Probably Yes 175 1.8
Definitely Yes 202 48.2
TOTAL 419 100.0t
Source: Exiting Student Questionnaire, 1977-73, guestion 73.
b
1.05-1.08 Transfer Performance Indicators
1.05 Rate of Transfer to Senior Institutions
Enroliment Status Number  Percent
Enrvlled in another degree program 437 40.7
Did not enroll in another degree program 637 59.3
No response 36 Missing
TOTAL 1,110 100.01
Degree Sought Number  Percent
Associates“Degree 53 11.8
Bachelors Degree 344 76.6
Masters Degree 26 5.8
Professional Degree 22 4.9
Doctors Degree 4 0.9
No Response 561 Missing
TOTAL 1,110 100.01

Source:

Student Follow-up Questionnaire, 1977-78, questions 13 and 16.

Lootumns may not total to 100.0 dues to rounding.

S
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OPERATIONAL DATA

THIS REPLACES

ORIGINATOR: B/Director of Planning & Research FILE: 103,001 - 103

DISTRIBUTION: W/All Planning Book Holders DATE: 10/6/78 +_2/9478. -

SUBJECT: 1977-78 Achievement of Institutional PAGE: 3.0 6 [3-319-am3e.
Goals

1.06 Success in Transferring Credit

Numhgg“ Percent
Had no difficulty transferring credit 386 86.7
Had difficulty 55 12.4
Miscoded 4 0.8
No Response €55 Missing
TOTAL 1,110 100.0%
Source: Student Follow-up Questionnaire, 1977-78, question 18.
1.07 Satisfaction with GS’C Preparation for Senior Institution
Actual Planned
Number Percent Percent
Inadequate preparation 38 8.4
Fair Preparation - 204 45.2
Good Preparation - 207 45.9 0%
Miscoded 2 - 0.4
No response 650~ Missing
TOTAL 1,110 100.0*
Source: Student Follow-up Questionnaire, 1977-78, question 17.
1.08 Academic Standing at Senior Institution
First Term Grade Puint Average Number Percent Planned
Less *han 2.0 64 14.3
2.0 to 2.5 80 14.9
2.6 to 3.0 72 6.1
3.1 to 3.8 41 3.2 20%
3.6 to 4.0 58 12.9
Do not know 133 2.7
No response 662 Missing K_
TOTAL 1,110 100.0°

Sourca: Student Follow-up Questionnaire, 1877-78, question 19.

\
‘Columns may not total to 100.0 due to rounding.

‘ .\ Q4
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OPERATIONAL DATA

. : THIS REPLACES
ORIGINATOR: B/Director of Planning & Research FILE: 103,001 -+ 103 .
DISTRIBUTION: W/A11 Planning Book Holders DATE: \D/9/78 b Ql2(i8 4
SUBJECT: 1977-78 Achievement of Institutional PAGE: |___ 4 of A [4=19-gef:
Goals
1.09-1.13 Occupational Performance Indicators

1.09 Success at Occupational Certification Examinations

L

Actual Planned
Number Percent Percent
Did not take examination 928 85.9 65% of
Took - Passed 112 10.4 those attempting
Took - Did not pass 22 2.0 would pass in 3
Took - No results yet 18 1.7 attempts
No Response 30 Missing
TOTAL 1,110 100.0%

Source: Student Follow-up Questionnaire, 1977-78, question 12.

1.10 Success at Getting Job in Major Field

Have job? Number  Percent
Yes 567 53.6
No-am not looking 361 34.1
No-am looking 127 12.0
Miscoded 3 0.3
No response 52 Missing
TOTAL 1,110 100.0}

Note: 79.2% of jobholders report holding that job before coming to GSJC.

How Student Reqards Job Number  Percent
Definite career potential 2585 43.7.
Possibia career potential 151 25.9
Deciding on kind of work 64 1.9
To make money for something

else 42 7.2
Looking for job in field 28 4.5
Looking for better iob 45 7.7
No response 827 Missing

TOTAL 1,110 100.0%

'CoTumns may not total to 100.0 due to rounding.

~
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OPERATIONAL DATA

THIS
ORIGINATOR: B/Director of Planning & Research FILE: 103,001
DISTRIBUTION: W/A11 Planning Book Helders DATE: | 10/9/78 A
SUBJECT: 1927‘¥8 Achievement of Institutional PAGE: {5 _of A ol QR
\ oals
| Relation to Job to GSJC Program Number Percent
Not related 288 48.9
Somewhat related 167 28.4
Specifically related 132 22.4
Miscoded 2 0.3
No response ‘ 521 Missing
TOTAL 1,110 100.0!

Source: Student Follow-up Questionnaire, 1977-78, questions 22, 24, 28, and 29.

1.11 Satisfaction with GSJC Preparation for Job.

Actual Planned
Praparation was Number Percent Percent
Inadequate 92 18.7
Fair 150 30.5
Good 242 49.3 80%
Miscoded 7 1.4
No Response 619 Missing
TOTAL 1,110 100.0!

Source: Student Follow-up Questionnaire, 1977-78, question Z6.

Satisfaction of Supervisor with GSJC Prepara;don for Job. Information not
available.

ot
Py
(A%

1.13 Willingness of Supervisor to Employ Other GSJC Graduates. Information not
available.

Yeoiumns may not tot.l to 100.0 due to rounding.

S
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OPERATIONAL DATA

) THIS RgPLA§§§ )
ORIGINATOR: B/Director of Planning & Research FLe: | 103.001 - 103
DISTRIBUTION: W/A11 Planning Book Holders DATE: 10/3/78 B /0L MRS |
SUBJECT: 1977-78 Achievement of Institutional PAGE: | 6 OF 6 Be10vgr R« o

Goals

Institutional Goal 2: Student Personal Development

2.01 Ability to Formulate Career & Educational Plans

Of 229 respondents who listed as a goal "Discovering my Vocational Interest”,
184, or 80%, reported achieving it.

No./% identifying long-range career goal: information not presently available.

0f the 1119 respondents, 1017, or 91.6% identifiad the highest degree they plan
to attain.

No./% identifying long-range field of study: information not presently available

Institutional Goal 3: Community Development

3.01 Student Participation in College-sponsored Event

Number Percent

Never/No Response 293 64.1
Once or Twice \ 102 22.3 ’
Once or Twice per quarter 37 8.1
At least once per month 25 5.5
TOTAL a57 100.0*

1 .
“Columns may not total to 100.0 due to rounding.

2Source: Exiting Student Questionnaire, 1977-78.

3Source: Student Follow-up Questionnaire, 1977-78.

e
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Gadsden State Junior College

GEORGE WALLACE DRIVE + GADSDEN, ALABAMA 38903

MEMORANDUM

T0: Former GSJC Students requesting results of Student Question-
naire

FROM: John A. Bersi;f‘ g
~ Director of Planning & Research

DATE: January 30, 1979

Last year you completed a questionnaire for the College shortly before
leaving and asked that a copy of the results be sent to you. I am
pleased to send you the enclosed Highlights of the study cf which tne
Exiting Student Questionnaire was a part. [ thought you might find
the results interesting.

Many thanks for helping the College with this study.

.ﬂ""i
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Ciadsden State Junior College

SEORGE WALLACE DRIVE +» GADSDEN ALABAMA 3IS903

MEMORANDUM

TO: GSJC Faculty and Administration

FROM: John A. Bers
Director of Planning & Researth

DATE: January 29, 1979

RE: Institutional Study £79-1
3

Attached you will find one of the fruits of a cooperative endeavor ex-
tending over at least a two year period: A summary, analysis, and im-
plications of the student and employer follow-up questionnaires that

have been administered in the past two years. The results provide us

a unique picture of Gadsden State as our "clients" see us, and I think
you will find it fascinating.

I want to express my appreciation to all those who contributed time
and effort to this project: the faculty members who administered the
questionnaires, the students and employers who took the time to fill
them out and in many cases to offer valuable additional comments,
the Computer Center for many hours of programming, key punching, and
processing, and finally--and especially--my secretary, Ms. Susan Pate,
for the untold hours of formating, labeling, stuffing, logging, and
typing that this project entailed.

< o
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Ciadsden State Junior Colleg

GECRGE WALLACE DRIVE ¢ GADSDEN. ALABAMA 335903 \

MEMORANDUWM

TO: Employérs Responding to GSJC Employer Follow-up Questionnaire

N
FROM: John A, Bérs‘ﬁ”dé ‘
Director of Planning & Research

>

DATE: January 30, 1979 \»ix

RE: Highlights of Survey ﬁg;ults

I want to thank all of you who took the time to complete an Employer
Follow-up Questionnaire last October and November. The results have
been analyzed and reported to professional staff and program adminis-
trators throughout the College for use in evaluating and improving
their programs. [ especially want to thank those of you who offared
additional comments on the questionnaires; they proved especially
valuable.

I thought you might be interested in how the results looked, so I am
enclosing a copy of the Highlights of the study of which the Employer
Follow-up Questionnaire was a part.

. Again, many thanks for your participation in this project.
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