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Since 1965 thére has been a rapid growth in the.popularity

of Freanch 1mmersion programs throughout Canada, and there are
signs that other nations (e.g., the U.S.A. and Ireland) are be-
Jinning to explore their possibilities. In Canada such programs
provade classroom’ instretion th ough the French language to
bnqlxsh Canadtan children, starting eirther at the Kindergarten, °
Srade ¥ or Grade 7 levels of elementary school, with the objectives
of profotiny hi:h levels of profidiency in French, without negative

effects Oon English language development, and enhanctnq an appre-

xatx¢v for French-speaking peoplg and the French-English character

£ Canada. These programs have been extensively evaluated with ‘
tegpedt to therr academic, lanuxstxc. cognitive, and affective
Impact on participating ~hildren, ‘and vartually all evaluations
to date have consaistently found that immersion programs age very
effective 1n fostering the development ot French language skills, -
with no Jdetrimental effects on English language deveIOpment or on
academin o cognitived developmont (see lLambert & Tucker, 1972;
Swatn, 1974: Jenesee, Note l). With respect ‘to the affective con-
sequences. however, tindings have been considerably less corn-
sistent. '

(

Lambert 5 Tuck - (19720) exploted the aftective consequences

Sf French tmmetsion b ledSuL 1Ny Certain aspects ot the'social
~ttitudes of Fnglish Canadian children in the “pilot®™ and “follow-

up” classes o the vriginal St. lLambert French i1mmersion program.

This was done Dy having puplils rate the concepts “English Canadians®
"Frengh Camadiang®, TEuropean French. people®, and "myself” on a

Ser1es of bipolar rating scales, each scale bounded by adjeclive
FARTS sach as “incelligent o L L ostupid?, “kiad L . . mean®, and
acod-lovking o0 0 aglyY. 1t was found that the Prench immersaion
children ot Grade 2 had more tavorable views of French Canadian
amd Hutopear people than did children attending conventional English o

AMTLRAC P rrams, e theagh the Latter had comprehons ive an=?
FLLoCTLOon (-'L'\"‘,;?‘;-.ls-«l'—sg'\"\‘:‘.d-19!\»:qu corrom Grade |oon. Howewver,
Lher e wene ne Juch dultetences between the same groups of chaildren
a0 latel grades (se@ also Lambert, Tucker s d'Angleran, 1973, .
NODethetesy, when drade o oummersion carlidren wete asked Jitect
GuUOeSTiony adout et feel gy and attartudes . they Clearly had more
TAVAL AL IO el attrrnden s POl enarpies to the Jquestion: CSincee
G Mave st ted leateang alest Prenesn poecple at o 2chool, Jo ovou

Llkes Free s Caradiaey aeonia vt gt onean Frengh F‘-'\)F'i"l' moLe aomY”
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_the. Grado 3 immersion student: Qatd they liked Frénch cgnadianl ;
Qw than they did‘ at the start of aqhqolan. much aore 86 -
than id tha Grade 5 control students (Lambert & Tucker, -1972,
o192 ££).  Similarly, when sgked "Sup Yon you hmppqncd to he
boxn into a. r:zgc\ ccnadign;ianily. wouid you ba just as hnpast‘ |
5 Grade’ S 1 rsion ‘seiidéhte, were again much moca likeldy'to soy
ohat they would e 2uat as happy®. At the Grade & level, V8L
thobe vere no significant differences bitween immersicn and QuR®"
x0) children on thesq questions. 8till, Grade ¢ and 3 children '
‘ath showed more favorable outlooka'éhcn'aokcd& Do you th&uk
“in the course of Your studying French, thHat you have §
- Knglish Canadian 1n your,thoughts ! ings. or do you Q@ﬁ%g_ ;
g:wruoll ROW .bein g both English and Prench Canadian, ©r as more =~
ish Canadian? In this instance bath Grade & and Grade $ u«'-
Lnnnralon utudonta vere decidedly e likely'-to sed themasolves
- ad hecoming both English and French fanadian in makeup. As we
v wild see, this quostton is partioul ly relevant to the p:olcnt
E 1nwniqat ion. 3 ,

P

L2

Tho undeslying theory here is-Bhat anqllnh Can&diun qh&lds .
N rgn who.participatd in French imhersion programs have a partiqus
S Aatly good chance %o develop favorable :and . realistic atgltudes’
5. touard French-speaking- pscple because of their dail intoractien
3 { with & teacher who is .a representative of the Frenc commynity
& " amdl who providea them with the opportunities to develop high
%* *+ letels of proficiency in French. As the language pref cion:gn

- . .} progresses, it is presuned ‘that much of the foreignness of
E. 1" ather group will be dispelled, permitting students to kuow and
. Gppreciate the distinctive and tne shared charactsristics of tho
k. © ogher ethnolinguistic group. Thas general hypothasis has beén:
Y the pxineiTal theme of all of the more recent investigations of
7 the affective consequences of these Yrogrnun Thue; Csiko,
| Woi . and Lambert (Note 2) and Cilko, Hplobow, Lambert & Tﬂbkﬁrﬁ;
O 3} found further evidence that French immersion programs .
fogter more favorable attitudes toward r:.noh«upoeklng pecple, at
-',I same time us other studies ‘found esdentially no differences
n attitudes between imvwersion and control’ pupils (Caiko, Holobéw
* . & Lambert, Note 4; Genesee, Morin & Allister, Note 5). Using a
v . Quite different’ mode of assessing attitudes, Geneseée, Tucker &
! * Lambert (1978) found that while Grade 1 and 2 French immersion
| - children tended to identify more with french foonlo (Canadian as
! ‘Well as those from France) than did children conventional Eng-
lish=language programs, no such ditference shoved up with Grade 3,
| .4 and 5 children. Clearly, there is a great deal of variation in
[ ' the results of these studies, although in no case were children
f " in immersion programs less favorable in their attitudes to the
J
}
}
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B i‘ other Jroup than the control children.

On the assurptioh that this variation might be due to our
preoccypation with the evaluative aspects of attitudes ~- which -
¢ould change abruptly with young respondents -~ the present study
- was destyned to investigate other possibly more stabl% features
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‘ x ahin -study, we toutud nnqltth-apqakinq l@udonagg
| ﬁ' o! Freauch raion programs as well as contzol®
o uﬁro ional Bnglidh~ or French-languag .
B . aim was o6 obtain a q&mor igture of the aw Al M‘,%
.vﬁhnla students and; in tieular, a better vie

- encea pf Prench 'lumetelon programsa. In articuls
ted to investigate gm udefulness of MDF for i vastig
students' peraaptions of !01£ an&~o£ varicue sthnolinguls:
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: ' Bight groupe oc studente from the Montreel arsa eleimn
cluded, in study, four at'Grade $ and four at Grade § layels.
There were groups of "Bnglish-spesaking Control™ students « '

(Groups SEC and 6EC)., two groups of “aarlz Iomezaion” . akudonﬁa

(Groups SBI and~ﬁnx3. two of "huto Immeraion?! students (0

- 4L1 and 6LI), and two of “French-speaking Control" studsnts |\

(Groups 5FC and 6FC). v

The English control grdupe (24 in Group snc “and 30 in aroup
€PC) comprised Bnglish-spesaking students who had followed & cons
ventional English language school curriculym throughout ‘the gle=
wmentary gradés, with dpproximately 30.-to 43 ninutse of Frencheas=
a-noqpnd-lanquago (F8L) instruction per day starting from Gradu d.

The/ "ear ' immecsiQn groaps (35 in Gtoup SBI and 33 in
E . Group 6EI)\ rised Bnglish-spes 1nq studente who had entered a - 3
¢ - Prench lmporaion program in Kindergarten.. For them, French had .
I been ucéd as the sola language of instruction in Rindarqarton and
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e Himally,. 73 vran@hmg ak& T — nc&;;d a8 Franch ¥

- hpeky 138 in B3¢, - 98 up 6PC). Thasé students.s

feem Prenches) saking homes. snd nad zoll@wcd, » onvunﬁ&gn@i

o gé aurrloulum in*which Frensh was used &8 the language 6F

< dnpspustion for all gohtynt subjsots, wi Ehglishma8ma~@e@¢m§@ﬁu
- LR qm startsd only Ln Grads 3. e

“\ "

AL ﬂsa_ikdenﬁs a‘mglo%md s @sﬁionn@ix% 4n which ﬁm;
_.;_,pmiroa gonparigons (judgnents o h&eqncnn of Aissimilanity
‘_5»9{»@ a@cia rolovaax'ﬁanﬁcpta X “m@n@ ’gggL mmgaigh el 0]

g’ (mncn)a inq?al Engtish monol,
fw-canadlnnn" 1 % ngtial E@@n@h @naaiang“’ﬁ\q,
'Italian Cenadians™ (ICs), g @h §ople ﬂx@m @ny&s.a"( |
R rtugh peopls from Fﬁ&ﬂ@b“wf? %), “"Amexdicans™. (As), "yoilr &
- 4nd Yyoursell", - Bach studsnt déale with 45 paizs of conveph;

H WK oxhaustivo, nonrsdundant set predented in randot ordes..
miﬁb@ﬁl¥ pasids sach pair werg ning blanks@ nunbared consacutival

o 9, with the labsls "vnri similag® and "very differejt

attached tocthe Pirst and ninth b ankstge cctivalye §E° Eran@h
students reoeived a onnch version of

(] qme@ti@nnaig

Students wsis tcatod in.groups in thair éiassr@oms. They,
were instructed onfhow to indicsts the dissimilazity of each paly
¢! concepts ==~ by placing an X" in one of the nins blanks. -Th
y vers urded to use the entirs rjnge of rdting points for their res
.. spotisss and)\ realislrng that thpre wers fio "right" or "wrong" de= - |
o :Eon!mq they were to make thelr decisions uming whatever reasons -

sy fslt wefs appropriaﬁo@ A simpls sxempleé was worked ‘out op
. the blackbosrd and gquagtions ware answared. Instructions were
‘. glyen in Frencir to the FC gtoupa and in English to the otherss

E; . Mog Anéixsa

SQParata MDS analizca wnru'cnrriod out foxr each roup @f
students; providing us With configurations of the slved dis~-
tgncee among the ten concepts babed o al.l mambdrs udgment of
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dissimilarify. "fhis"was done’ by.means® of an MBS computer PROY
~ developed by Ramsay (1978). Rahsay's M2 model "a}lows fox Ehe -
. possibility that the daga for ana-§%c replications me
sach other by & soalg factor™ and "the possibizit
jest's digsimilaritias havg a .power law relationshi
cmgmpn disbances” (p. 10V, N . - ; - .
oW ' Ty

. Usi%g’this model, preliminary ‘dnalyses were undertyk
. .jdggmrmﬁne._.@gapgz@griaﬂé”numbér:gg dimensions to b
.~ tha, final analyses,.and to determine.whether, the respo
B '_<%ggﬁicular-sﬁuv@mts,sta@d.@nt'@@ﬁsgicu@usi¥*ffgm.fh@,

-, thelr group. For all eight analysed, the logarithm«
7 Hbod estimates increased sigpificantly up”to th
- solutipn, whersas the unbiaséd standard e¥ror e
inorsass appreciably beyond the two=dimensional §olv
-gritaria suggested.that two-dimensional solutiohg wére a

-

for all groups. .

' Tt was also decided 'to remove from further anal;
respondent with an unusual pattern @f,judémanﬁéaij fig
ang retudgnt whibse sodutions showed negdtiveé efponé iy €l
o lation b&tween Gissimilarity and distance.or ap umbiased st
.+ ‘aiieor greater than .75 was eliminated, following Ramsay'

P 44-48). suggestions., Th@ge-aiiﬂﬂnateg were almost invag
. the few whe had restricted their Jidgments to the eéxtreme 2
‘ @@ighefsca @, e - /"' o

. Using these guidelines, a total of 27 students wére
éludgd,ﬁrbm~further analysis, leaving 21 students.ipn Group '
- “28—1h 6EG, 40 in SLI. I3 in 651, 34 in BBI, 33 in 6BI, 27
. &nd 31 in 6PC, for.a fiinal total 6% 227 studepts. In add’

ths preliminary analyses indicated that there were trivial 43}
..t snces batween the solutions of Grade 5 and 6 oclasses wichim &
of the four language groups. #fhus, Grade 5 and 6 levels we
combined, giving us four major,groups, denoted as EC, LI, B
and FQ. Separate two-dimensional MDS solutions were thén o

Y

for shch of these .four groups.”

~J  PFinally, the configurations obtained for Groups LI, B1, .
and FC ware transformed to match as closggy_as possible.that for
Wroup EC, which was cpnsidered to be the major reference configurs

- @tion. This is a necessary step, according to Ramsay (1978, p.19);
The transformation oonsigted of an orthogonal rotation-of the .
axes and a multiplioation of the coordinates by a constant, using.”

" normalized least squares as the criterion of fit between.the
referance and transformed config@%atioﬁa Ant index of the simi-
larity batween the reference and ®ach of the three -transformed
configurations was also computed, fThis inéex.has the properties
of a correlation coefficient, with .a value close to zero indisat-
ing virtually no similariti betwean the g two configutations and &
value close to one indicating high b@twégn-configuration similay-
ity. i ' 5
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-‘:Numeraus analyses of varianc@ were alsb carfied out to Fao
] $tatistica1 R-31 nificanCe of group differences in: dis- g
by 12 ‘selected pairs of oconcepts.e The paire
vxL;;'qmgaxed‘“ith mEGS . bBCsy mFts, bFCs .
Do ad w & PBCS with bECs, HPCE with bECS, MECS
ith bPOs, mBCs. with bFCsi and bECsEwith MECS .
~way analyses, of variance, (one for each
éped, with group "(EC, BI, # and FC) ag the
tahd the logarithmie t;ansfémati@;as o% ‘the’
& as. the dependent var&@ le. . Neuman-Keuls
.0f group means, using the 1og transfﬁﬁm@&
&d out when signifieant F-ratlos were foun& °

e e 7" > .
e “Results ., . o
.@smwses- e

: ;;=The MDS solu&iohs fox GIOUQS HC, LI, EI—amd"'
gures 1 through 4, with summary statisties pr
B! The figures show.clearly that the h !
‘four groupg is an English-grénch Aimension,.
ish people’ from England’ at one end, pr@greséing 3
ped, pECs, and bFEs with mPCS, to Frénch people from Fra
the axt¥eme French ethnicity end of the. dimeénsion.. It is
¥thy that the tngee Bnglish-speaking groups of studegt3~axe
.in the way ‘they:place themselves along this. aimensian o
~ all three groups the cohceft "self" .falls somewhere between .
mE@s ‘and bBECs, although Group EI places "self" closer tag, bECS. eu,,gj
d@wgh@ other two groups. As one would Bxpett, the FC stuaénts e
El&@e "$81f" much cldser to thg French énd oﬁ thib diméﬁsion, '
gtwgen bFC and mFC, _ , - ‘ , R

-

The vertjcal dimension of the fogr configuratlons is not
8§ @laar oY as.éasy to ifiterpret. While -all four, groups place =
Italisn Canadians at the extreme bottom end of this dimemsion; .. . %
Group EC and EI place English p&oples from Englaﬁ& at the top while-
. Groups LI and FC place Americans at the top. One mights think of
,this; vertical dimension as reflecting a contrast betweéen an immis =
_-gras‘ group (Italian Canadians) and two prestigious national .. »
groups . (Americans and English English) ‘that dominate -the English= :
-spf;;ing world. However, since ‘the only across-group consistency
- op this dimension is the”placement of Itallan Canadians, if may
well bawthat this vertical dimension 18 not & true quantitative
dimension but rather a result of all four student groups per= .
’caivinq the Italian Canadians (the iny immigrant -group included)
88 being qualitatively aifferent from all the other ethnolinguis-
- tic, groups.
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" @varall the abnfi uzatgpns for thc f@uw sﬂﬁd&u& gxaqpe 8
' si ilar, énd thig eiadlaﬂmty is* ruflp@tg& in Table Iy.
L}, BI and FC aﬁl ehov. indioas mzﬂazmilsx§&y qxwatux tﬁuﬁ

the Segeral simirarity efvs cial
rhl . rnga&d;n ripst; all four gr
- the same mode of aidsring “ethiiddlagy
along the horizontul dimension, pléging:
gme - and ‘:aneﬁgh 't the oth

liﬁh Canﬁa ian, v Quni“ i aTe
gh ¥ fomy in cansdisn

?&@ho

! apr@sum@d role t cndtrlsdgs ©
8 plays n making. bilin -gfaﬂ& PCe ¢l 5o .
and clustered toward. the center of thid dingn .
1y wotions about ethaic Adifferences and the fﬁw&ian» .of'
ality have basn ‘well. taught snd well learnad Ch*ﬁd&a
n.. Seépnd, thers are socially igpifivant axﬁhazena B
& the gtudent groups pléace the referance qxoug ong.
on, particularly the tandency. for tha Bl ila, Yol
EC or, \LI pupils, to bring the bilingual BEC apﬁ«@c £
de groups closex together, and to’ dn&w\gbo
vay from thé extxems end point of - the- djas ,;; . Appt
the syas of, the 'dhildrén with aarly ; ersiq¢:exp§rien
Q-ﬁnqiish ~French featuﬁes of Canadian socie?y are leéss pold
uggesting to us tnat, ‘in*their thinking, the/social. distahas
© peparate Englmsha and Frgnchesyaaking Ccanadidne is Peduced. - ,.‘.
.Th rd, one's language expefiencesz alec affeCt the >¢sltian£nq of .
- "self" along the horizontal dimension.. ,Thhs; the uen@ﬁpt ’salf“
i 18 placed near the bBC refersnce point £or'§@bup BL, and ghis
. “neans that for these’ students, "self" ig-also closer to »;,bac
. rsference point. As would e expected, the two conirol Yrdupe -
" place "self" closer)to the respectivs monelingual raferencs oconw.
.~ capts., Fourth,’ all” studente place the concept '"teacher™ L o=
‘gitions approprlaie to.thedr school expgriencea. Thus, Wteachex”
falls near: the“monolingual English Cemadhan and monglingual Pranc
Chnadian referqpce points for the res ictive control groups; ;"’”he’
*wheraas for the immersmqn gtudente,. "tsachér” falls closel to oo
bECs for the Llﬁhroup and closer-to bFCs for the BI group, re- ,
flecting the differences in émount of experience thepe groups = . .
have had with Engllsh~ and Frenchnspeaking teachers. \\\ -

‘. Analyses of Variance . S e e
- The analysea of veriance, summaried in Table 2, show sig- -
nificant group .differences fox 9 of the 12 analyses: the com-’
parisons of "self" with mECs, DECs, mPCe bFes, EEs, and FFs, ~ '
and the comparisons of mFCs with bFCs, bECs with bFCs, and mECs *  *
- with bFCs. All of the comparisons invblving the conceft "self” 1
_ maks good’'sénse and are easily interpreted.  Thus, when differ-
- ences amdng means lare tested with the Neuman-Keuls procedure, we
- Eind that the Frenchespeaking students see signifieant}y more
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. ." ‘ . . Table 2 . \
Group lha.ns.cnd ?.ratiou of Dinmharity Ratings.
tomm.lva Seu ncted Comparisons . -t
i . £ - .o
; { - T . o N
* 3 * BC LY " P2 e
1. Self &mBCs . 2.9 - 2.9 3.1 6.1 19727 v
i BI" Ll EC R .
" (2. 8eif & bECS - 2.2 . 3.2 . 3.4 4.3 15.87**
et ¢ BT w®_ .Bc :
_‘3.. Self & mPCs: 3.2 5.4 6.3 ' 6.6  25,18*¢
y : :'? i §I. 4.9 | gch 13 o*.f -
. we - ooA o‘ . ] Ac R 0\'«
| b 3 .-
o BI -~ EC LI -FC :
S 3.9 - 4.0 4.3 1.2 14.54%¢
Py ; . . ° ‘ .
/ 6. BI LI+ BC .
6. i 4.0 6.2 6.7 7.4 g2t
. 3 Fe g1 1 e .
7. #BCS & bECs 3.0 3.2 " 3.3 3.7 -i.32
C , ‘¢ BI .EBC LI ;
8. aFCs & DFCs 2.6 3.0 .« 3.% ¥.7 4,48%¢
‘ . . ) ,‘W ' ’
| - - B T A | BI  EC ' »
9. mECs ‘s mPCs 5.9 5.9 . 6.5 6.6 - 1.49
: o FC BT BC LI -
0. bECS & bFCs 3.0 3.1 3.8 - 4.4 - 4.59%¢
i ’ . PC  EBC BI. LI .
.11, mECs & bFCs 4.4 4,9 .~ 5:4 5.5 3.60¢
7 et
El FC EC LI )
12. bEC? & RFCs 4.9 4.7 5.0 5.2 1.16
T Spor all P-ratios, df's 3, Clusters are underlined; scores vithm
. cluster sre not étatistically different.from one another but are
different from those in ‘adjacent clusters. | O
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dissimilarity between themselves and the three Anglophone refer-
entQ 'jrou -- nECs, biﬂgéa;:: 8E ~- than is the case for the
thrae English-speaking gr while the three Bnglish-s,.2aking
student. cgoups (EC, LI and EI) perceive signifjcantly more dis-
similarity between themselves and the three Frapcophone, refarence,
groug:,\-- nSCs. bsc:i a:g Fr s%'thanxxn the cise for the Srqltih-
, Speaking students. Of the three BEnglish-speaking groups, the }
' stude.ts sec significantly more similarity between themselves and
bCs and between themselves and bFCs than do the EC or L1 students.
This finding is particularly instructive because it indicates that
b Bnqlish-speaking children with early experience ia a French im=-
k. @ersion program apparently perceive less difference bétween them-
f 7 seives and bilingual Prench Canadians than do anglophone studsnts
. withcayt long-term immersion experience. Furthermore, this per-
. ceived similarity tends to generalize to monolingual French Cana-
dians _as well (see comparison 8 in Table 2), but this is a trend
‘only for there are.no reliable differences among the three
lish-speaking student grouns when "self" is compared directly to
mPCs, although the three 'means are lired up in the direction of
the trend (see comparison 3). In this case, there are no sig-
.aificant differences among the three English-speaking groups with
reapect to their perceived distance from French peodple from '
Prance (comparison 6}. .

For: the siz remainiry comparisons (all possible pairwise
comparisons of mECs, DFCs, mfCs and bFCs), the.French-gpeaking
. students perceive significantly more similarity between afCs and
£ . bFCs,than do the EI and LI students. Finally, the LI students ¥
" Y perceive bECs and bFCs as more dissimilar than do the EI or the °

v . r2 students (comparison 10§. o . S

- [ 4

e | . Discussion .

I
|
!
3 :
|

B ‘The two principal questions that motivated this investi-

e gation were: How valid agd useful is the MDS methodology for

3 determining students' perteptions of ethnolinguistic qraup dif-
F & ference; and are there reliable and socially. reléevant differ-

“ - ences 1n these perceptions attributabie to studspts' ethnolin-
L guiatic background and school language progr Adapting these
P questions to a Canadian setting, we compared the ethnic dissimi-
f. . larity judgments of both Anglophone and Francuphone elementary

‘ ' "school pupils with the aim of exploring how Bnglish- and French-.
! speaking Canadians perceive one another. Then we compared three
. - groups of English-speaking students who differed in the extent
- of thoir study of the French language, with the particular pur-
L+ pose of exploring the relationship between French immersion '

' programs and students’ perceptions and attitudes. -

1 - The MDS configurations. that were obtainel and tae analyses
i° - of variance of these judgments are extremely coherent and meaning-
fuls convincing us that the MDS methodology is both useful and
valid.for fifth- and gixth- grade school children. For example,

Ny -
L]

), . + . . . . & -~




il
TR e

there was a very consistent pattern in the final MDS comfigur. -
glong of each of the four student groups., English=speaking as v
well s French-speaking: in each case, the major dimession wep
. bcunded at one extreme by Americans and English people from Bage
S land and at the other by Preach people frum France. with miCs,
bECs, bFCs and afCe falling in a regular series begweonr the ex-
tredes. We interpget this general configuration as a reflectior
Qf the force of carly socialization in Canada where childrem of
both major echnic groups are taught, likely through coatrasis
that parents draw between ingroups and outgroups, that they
«long: to one qroup or the other, and that thexe are deepand
v differences-between groups like English Canadiang and Fenc
Canadians (see Lambert & Klinebexyg, 1967). Iacidentalidy
is an interesting debate emerging as to whether thare Js any
basis in fact to these perceived ingroup-outgroup distinctioss -
(see Lambert, 1%77; and Lamdert, Note 7).. In additifgfuq the ,
gulf between ECs and FCs that we:'see in the thinking Of thess
younq people, there is alsc a reflection of the rdascnable motise
that becoming bilingual in the other group's language narvens the
gulf, as thqugh in their thinking, becoming bilingual reduces {
effects of ethnicity to some extent. . -

. This notion of a competition between athnicity ard Bilim~
guality was part of the rationale for the pregent-study, which
~ in its design emphasized variations in degrees of bilinguality. -
by including BEnglish- king children with relatively little
experience in French (i.e., our Bnglish-speaking coatrol group,
with FSL traininc only), cthers with someshat more rience in-
French (the late immersion group), and still others with a good
deal of experience (the early immersion group). The major Ling-*
- ing of the study, seen both in the MDS configurations and the
follow-ap statistical compirisons, is that extensive experience
with the other group's language, as in the case of “he EX group,
app2ars to reduce the English Canadian - French Canadian gulf to
¢ si1gnificant degree. This takes place mainly by bringing b¥Cs
closer to DECs in the thinking of EI students, relagive to BC or
I\l students, and by moving the “self” concept closer to the
. cluster of bBECs and bFCs. There is also a suggestion in the
- results for the EI children that the monolingual FCs are also

. " hrought closer to bFCs and thus incirectly cloger to “self®. .

Although factors other than those related to school program may
have contributed to this finding, the early immersion experience
teems to have reduced the social distance between self and French
Canadians, especiaily French Canadiane who are bilingual.

,‘ In conclusion, this investigation has persuaded us of the
usefulness of MDS for investigating the attitudes of students in
grade school and it has thrown new light on the nature and fére-
mation of attitudes towards selif, “own® group and "other" group
in the Canadian setting. N
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