AW
DOCUMENTYT RESUNE A

ED 18a 233 . ' EC 123 u4B9

AUTHI L Mrrshali, CTaral MacDuffen ,

TITLY » suile far Adapting or "eplica*ing Model Programs ir
Farly Thiliheed Fduci*ion Ior “he Handicapped.

INGTITUTLON Tllianis Sta*e Reard of Tdunca*ion, Springfield.;
Sangamon Stat+e Uriv,, Sprinyfield, Ill.

SPONS AsBENUY Fureau of Flementarv ard Secordary tducatiorn

: : (LHEW/DFY, Waehirg*on, D.C.

PUB N'TE Auy 7o

NOTTC 33p.

FDRY {dICE MFO1/PC02 P us Poerate.

DESCLIPI{ORS *Adookior (Tleos): *Delivery Svsetems: *Deuwonstration

£royrams: *Dicabili+ies; Warly-Childhcod Educatior g
=*Tdugatiasral Nevelcoparert: *Fducational “nrovation:
suildelines: Program Nescrip*ions ‘

ABSTFACT . '

Tte Juide was desiagred to aszist public school
peLsontel in +te delivery of educational services to young
handicapped chilldren ny providinre access +o informatior o mode.
proarams, iIncreesing krowledae of adepting jor adapting educationzl
inrovatiosns, sugjesting per+tinent ques*iord to ask when censidering 3
speciiic wodel, ind recommendira sources tha* cat help ir developing
proirans. Types 52f mddel programs are described, including grant
programs, *“he Mu*ional Diffusicn Network, anl the Illinois Certer for

pduzationzi Ipprovement, =amono nthers. Steps in the adoption prosess

. 7re outiined: awareness, ma*chmrking, joint decision making,
xraining, and Iinstitationalize*ion, 1 list of 21 sugagested questions
(such 43 who 1s responsfhle fov ‘wmplamentation) +*o ask abou*
vairtizulir wddels anl a lict pf 20 pihlications for reference -rn
adapting or adepting a model proavam are provided. (PHR)

W Mo K W% R Neoxk ok ok N Yok sk d X e X 2 sk de A ol o v ol Wi o ol e e st v e e b sl oo ol X xE oY e Ykoole de s ok v N b We YN 3 R i e Nk Ak ok i ok
* “epraduction: supplied by TLTS s ¢ +he hes* +tha*t cer b malaz *
* ‘rom the ~riaginal dacumernt, *
Kk ovrodro e % ne me o % Mook Ne W R e N e o d sl i X i ol sl ok ke afe ok ok Y Y ol ol v gl ve e oo ol ok Bk o o ok v e al o ) A Sk ok sk K o ok dk Xt sl ook Kk o

ERIC

IToxt Provided by ERI




' -~

., : - b0
A Guide To Model Programs

 [n Early Childhood Education
For The Handicapped

UY DEPARTMENY OF HEALTH,
GOUCATION A WELFARE

NITIONAL INSTITUTE OF
EDUCATION ‘ ‘
JHIS DOCUMENT HAS BEEN REFPRO- e
DUCED EXACTLY AS RECEIVEO FROM .
THE PERSON OR ORGANIZATION ORIGIN-

ATING IT POINTSOF VIEW OR OPINIONS

STATED DO NOT NECESSARILY REPRE.

SENTOFFICIAL NATIONAL INSTITUTE OF

EDUCATION POSITION OR POLICY

"PERMISEION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

\ TO THE LDUCATIONAL RESOURCES ™y,

IMPORMATION CENTER (FRIC)

Site Boand of Edocation @ slhinon Office of Education
Deprartnent of Speaatized Educational Services

N
AN
M NDonald B Mo head Joseph M Cronin

Chairporson Htate State Supenntendent
C‘ Roard of tducation - of Education
:




| ,
A GUIDE FOR ADAPTING OR REPLICATING MODEL PROGRAMS

IN EARLY CHILDHOOD EDUCATION FOR THE HANDICAPPED

STATE BOARD OF EDUCATION e ILLINOIS OFFICE OF EDUCATION -

DEPARTMENT OF SPLCIALIZED EDUCATIONAL SERVICES

DONALD F. MUIRHEID JOSEPH M. CRONIN
CHAIRPERSON, STATE STATE SUPERINTENDENT
BOARD OF EDUCATION OF EDUCATION

Funded by Part b

Cducation ol the Handicapped Act
e (1itle VD, ESEA)
Auqust, 1979
‘:‘EP) - el




FOREWORD

he Hlinois Otfice of gducation is pleased to make available A
Guide tor Adapting or Rélicating Model Programs in Early Child-
hood Lducation tor the Handicapped, The purpose of this booklet
Is“ to assist public school personnél and others Linvolved in the
delivery ol educational and related services to exceptional pre-
schoolers in adapting or adopting innovative mode! programs or
educational practices,

Fhe guide was developed by Carol MacDuffee Marshall, research
assodiate of Sangamon State University's Special Education Train-
ing Project. Appreciation is extended to her for time spent in
researching the contents and writing the booklet. Thanks g0 as
well to the other members of the Project and to the University
Relations publications office staft for their aid in editing and re-
vising the original dratt tor publication. In addition, the Illinois
Office of Education -wishes to acknowledge the efforts of Julie
Carter and other statf o1 the Department of Specialized Educa-
tional Services who coordinated the development of the booklet.
Photos are ~used through the courtesy of the United Wav of
springhield and Sangamon County .

[t is anticipated that this guide will serve as a valuable resource
in the field of carlyv childhood education for the handicapyed and
tor other areas ol education for exceptional children. It is hoped
that the bookler will encourage the diffusion of innovative pro-
grams and cducational techniques throaghout linois and thus
contribute to the quality of education for the young handicapped
1 ot state, S

Joseph M. Cronin
State Superintendent of Education




BACKGROUND

In August, 1978, a manual was pdglished which was created to
provide additional guidanc: ta those inNglved in early childhood
education for the handicapped. “This manual, Early Childhood
Education for the Handicapped: Recommended .Procedures and
Practices, was developed for the llinois Office of Education by a
steering committee and task force composed of local superinten-
dents, special education directors, carly childhood supervisors and
teachers, ageney and university personnel, and parents of handi-
capped preschoolers. The information in the manual provides a

basts for beginning or improving an early childhood special educa-
tion program. .

Recognizing that this is not an easy task, the Iinois Office of
Education vontracted with Sangamon State University’s Special
Education Training Project to produce this guide to stimulate the
adaption or replication of model programs, or program compo-
nents, in early childhood education for the handicapped. It is
hoped that districts can benefit from the experience of the model
program developers and avoid many of the difficulties and frustra-
tions often involved in the struggle to create totally new programs.
The intent of the model program developers is identical to that of .
the school districts: to provide the best possible education at the
earliest age to young handicapped children and their families.

The purpose of this booklet is to aid public school personnel
and others involed in the deliverv of educational and related
services to young handicapped children by:

o providing access to information concerning model programs,

e increasing knowledge of the processes involved in adopting or
adapting educational innovations,

e _upgesting pertinent questions to ask when considering a
particular model, and

e recommending people who can help in developing the desired
program.




EAZ(LY CHILDHOOD EDUCATION FOR THE HANDICAPPED

Early education for three- to five-year-old handicapped children
has been required by law in Hinois since 1972, With the passage of
Public Law 9102 the tall range ef educational services is to be
extended to all handicapped children by 1980, Districts are pro-
viding preschool education to a younger group of exceptional chil-
dren than ever befere. Many schools tace problems with in-
tegrating these children into current programs and sclecting ap-
propriate qurricula for them, Hinmnmg qualitied personnel and effec
tvely mvolving parents, whose role is so vital to the education o
the child with spedial needs, can also be ditficult goals to accom-
plish,

N
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AVAILABLE MODEL PROGRAMS

A wide variety of successfully demonstrated models are avail-
abje to meet the needs of docal school districts and the young
Leeptional children they serve. Funding can be obtained from
hoth federal and state sources. In addition, demaonstration projects
which have been endorsed for outreach have funds to help other
school districts develop programs Gased on theit models. Assis-
tance in the process of adoption or adaption of the innovation is
also provided., .| .

It is not within the scope of this booklet to describe individual
model programs. However, the next pages will serve as a guide to
the types of programs available and how to gain access to more
detailed information about them.

AVAILABLE MODEL PROGRAMS
Grants to the States

The Elementary and Secondary Education Act of 1965 en-
couraged the development of innovative educational programs of
a1 kinds under Title 11, When the amendments to the ESEA were
passed in 1974, Public Law:93-380 established Title 1V, Part C,
increasing levels of state grants for innovative programs. This title
is now 4 source of tunds for model programs, some of which are in
the area of special education for preschoolers.

In 1975, Public Law 94-142 made a specific commitment to the
cducation of all handicapped children, emphasizing services from
birth. The amount of support earmarked for programs funded by
the Handicapped Children’s Early Education Program was sub-
stantialhy raised and massive grants were made to the states to
initiate, expand, and improve programs in special education.

Program Services Teams

In the State of Hlinois, groups of educational consultants, called
Program Services Teams, are located in five areas of the state te
provide seivices to - Incal senool districts. Program Scrvices Team
membets have 4 hign Tevel of expertise in a variety of the aspects
of education and related areas and can serve as brokers for model
programs authorzed under cither of the above laws, to aid in their
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adaption or replication, They will brovidq expert consultation,’
technical assistance, and other needed services or will help negoti-
ate for services or tunding from any available source. Program
Services Team members are continually updating their kpowledge
and skills through ongoing in-service training programs and in-
tensive workshops. Training sessions in the field of early childhood
special education have been made possible in May of 1979 by
funds trom Title VI, Part D of ESEA. These sessions will not only
provide the latest information on model programs in this area but
will increase the number of personnel who can provide training to
others,

" Ihe Program Services Teams are 4 key force in the spread of
innovative model programs and educational practices. Districts in-
terested in adopting or adapting model programs in the areca of
early childhood education for the handicapped in order to estab-
lish or improve their educational services to exceptional pre-

schoolers and their families should contact the Program Services
Teanm in their area.

Chicago Program Services Team
188 West Randolph )
Chicago, Hlinois 60601 ’
312/793-5560

Jean Donahue, Manager
L.inda Vass, Assistant Manager

De Kalb Program Services Team
Northern Hinois University
Graham Hall, Room 424
De Kalb, Hlinois 60115
815/753-0261

John G. Stoudt, Director
Sue Kurtz, Consultant

Springfield Program Services Team
100 North [First Street
Springfield, Hinois 62777
217]782-569¢6
Nan Spalding, Manager
Jack Robertson, Assistant Manager
| )




THE PROGRAM SERVICES TEAMS
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Region| — Chicago Team
Region Il — DeKalb Team .
Region Il — Springtield Team
Region IV — Rantoul Team
Region V. — Mt. Vernon Team




PROGRAM SERVICES TEAMS -
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Rantoul Program-Services Team
200 South Fredrick
Rantoul. lllinois 61866
217/333-6770
Jerry Foster, Director
Jones Rowe, Assistant Director - g
Jeanie YanSickle, )
Special Education Liaison

-~ Mt Vernon Program Services Team*

State Otficé Building
601 North 18th
Mt. Vernon, lllinois 62864
618/242-1676

Richard Haney, Director

Southern 1linois University
201 Pulliam Hal|
Carbondale, 1Hlinois 62901
618/549-0331

Jean Preston Muckelroy,
Special Education Liaison

AVAILABLE MODEL PROGRAMS

Forces for Change in Ilinois Schoofs is a publication of the
[1Jinois Ottice of Education in Springficld, describing the devel- '
oper model programs in the State ol Hlinois funded under Title 1V,
Part C, of the Elementary and Secondary School Act. Wings of
Progress is another 1LO.E. publication which describes those pro-
grams approved for dissemination through the llirois Diffusion
Network, These booklets can be obtained by writing to:

[Hinois Office of Education
litle IV ESEA Section
100 North First Street

Springfield, [inois 62777.

6
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AVAILABLE MODEL PROGRAMS

The Handicapped Children's Larly Ldugation Program -
In 1968, the Handicapped Children's-Larly Education Program
(HICEEP) was established under Title VI, Part €, of Public Law »

CO1-230, better Rndwnas the Education of the Handicapped Act.
Sometimes called the Frst Chance Network, HCEEP has grown |
from o retatively smali program originally” funded at one million
dollars, to @ twenty- two milion dollar program, stimuldting devel* |
opment in early education for exceptional children at local, state,
and national levels, The First Chance Network is committed t6
. serving &l handicapped children from birth- through the early
primary school years, It provides services for mentallyretarded;
emotionally disturbed: speech, hedrimg, visually, or orthopedically |
impaired; multiply  handicapped and” other health- Impdncd chil-
dren who have special educational needs, W

-

More than 215 projects have been funded in five progm‘m‘ areas:
state implementiation grants, early childhood rescarch institutes,
lvchniml dssistance centers, demonstration, and model outrcacte

Stale implementation grants are designed lu did state agencies in
the implementation ol state ptans for carly childhood education
for the hmdluppui Lhe resparch institutes are ws-pon%lblc for
conducting Imgsllgxlums and evaluations ol carly childhood edu- -
cation gRograms on 4 long-term basis. Two centers, the Western
States Technical Assistance Reource (WESTAR) and the Techni-
cal Assistance Development System (FADS), provide technical
dssistance o state implementation grants and de mnn%tmtlon pro-
jects through assessment of needs,, pmudm planning, consultation, -«
and evaluation,

Y

Demonstiation projects receive grants from HCEEP to develop
exemplany maodels for demonstration and disseminativn, These
model programs provide services to nandicapped children “hd
emply, oo parent and family involvement in the children’s educa-
tion. The tvpes ot programs funded vary since @ wide range of
maodels, dealing with as many kinds of handicaps and educational
settings as possible, have been encguraged to develop.

Afteg three vedrs ol effective demonstration, model projects ¢dn
apphy tor ontreach tunds il they can guarantee continuation
Q 7
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wnhout HCEFP sp()nwlshtp — from local, state, pnvate or other
federal sources. St.ltl fram the Bureau of Education t'or the Handi-

capped then visit Ihc pl()[L‘LI Io verity dtsimpact.

/

Belore the ]oint Dissemination Reviéw Panel (JDRP), -com-
posed of membersof the US Office of Education and the National
Institute of Education, -0 modei project must provides hard ‘evi-
dence, primarily based on child progress, that it can work if repli-

cated in another sntc [t must show that the ‘changes it claims to
demonstrate are due’ ‘to the program itself and mot to a particular
teacher, particular setting, or to other factors such as the Haw-
thorne Effect. If the.datasubmitted are judged by the Panel to be
retiable, valid, and educationally significant, the model program
bcmmc s 4 model outreach project and provides assisPince to other

disseminating information about the particular ipnovation, distri-

~ buting dcwiopcd pmdmlx, and providing training and consulta-
tion. : :

Vhe Interim HCEEP Overview and Directory gives an |nd|V|dual
~, description of all projects tumkd by HCEEP. It one of the descrip-
tions seems to fit the needs of your district, more detailed infor-
mation wan” be obtained by writing- to that particular site. The
Anterim HCEEP Overview and. Directory “can be obtained by
»writing to he Westein States Technical Assistance Resource
(WESTAR) which serves the western United Statcs and lllinois and
Wisconsin: ’

.
-

Western States Technical Assistance Resource
Univarsity District Building | D-06
. 1107 N. E. 45th, Suite 215
. . b Seattle, Wd‘shinglon 98105

AVAILABLE MODEL PROGRAMS

The National Ditfusion Network
. . - _

[he Notiondl Dlllmmn thmnk began in 1974 when personnel
faam mnovaine educational prograims funded under Title [1l and
other' title sources of the Elementary and Secondary Education
Act of 1965 voted to use discretionary funds to support model
projects  that had “begun in o the « districts. To  disseminate
information  on suceesstul fmnovative programs a - nationwide
linkage svstem was also set up with the same monies.

@
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agencies who wish to duplicate or adapt its efforts. This is done by:
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To be eligible for funding, the developer/demonstrator pro-
grams, hike those of the First Chance Network, musi mee. the
rigotous standaids of the Joint Dissemination Review Panel, pro-

—ducing ciedible evidence of effectiveness and diffusion capabilities.
Also like the First Chance projects, innovative National Diffusion
Network projzcts which are suecessfully demoustrated fbr th reef
years can receive funds to help other school districts adapt) or
replicate their techniques,

Responsibilities of Developer/Demonstrator Programs:

1. Produce both brief and extensive descriptions of their model
for diftusion purposes. -

«2. Provide curriculum, training, or other materials developed Ry
the program to adoption sites.

3. ldentify components of the program which must be repli-
cated wnth no alteration if the desired result is to be achieved.

4, Submit cost tigures so that an mterestedkluct knows ap-
proximate costs involved before making the decision to adopt.

S. Make the final selection of schools in which adaption of a
model andfor its techniques will be made. v

6. Conduct training programs on-gite at developer/demonstrator
and adopting program, \

7. Provide follow up, technicai assistance, and evaluation plans
to adppting sites.

To further ensure good communication between developer/
demonstrators and other JDRP approved programs ana local edu-
cdtion %enucs with problems, the NDN places at least one State
Facihitatosdneeach state in o focal school district office.

‘v"/ ’

Responsibilities ot the State Facilitator:

I. Muke educators in the state aware of available model pro-
grams through mass and targeted mailings, personal visits, cenfer-
ences, and telephone calls,

—
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2. Arrange for would-be adopters to visit developer/demonstra-
tor programs, in-state or out of state, which they want to consider.

3. Use their financial resources bring the representatives of

o various yeveloper/demonstrator sitef together for explanation and

demonstration hefore large gatherifigs of school personnel ¢t edu
cational fairs, conferences, ete. '

4. Conducu joint dccisinCcssions involving all interested parties
(teachers, administiators, parents, community leaders, etc.) before
the decision to adopt is made,

5. Serve as consultants to developer/demonstrator and adopting
sites, conducting needs assessment, providing advice on matching
modet to site, and arranging for training sessiorns.

There are many advantages t: the National Diftusion Network
linkage system. First, its national scope makes it possible to adapt
or replicate 4 program deseloped anywhere in the country. By
maintaining high standards for approval of diffusion, the adoption
ot ineftective programs is discouraged and the spread of education-
al “innovation is tacilitated. In a two-year pcrioﬂ, froon 1975 to
1977, over 2000 adaptions of NCN projects occurred. These pro-
jects exhibited a high degree of fidelity to the major components
of theit NDN maodel counterpart. -

By taking advantage ot model programs’ proven techniques, not
to mention their tunds tor ditiusion, school districts are able to
implement programs at only a iraction of the cost of development.
For examnle, a program developed in Utah, at the co.t of one
mitlion dollars, can be installed at a cost of about two thousand

*dollars per site. Further, NDN methods increase the number of
teachers who can spread the innovation, The director of the Utah
programejust mentio ed trained two teachers from New Jersey to
train others in the idews and techniques of the model program.
hey in turn trained 37 teams in 25 school districts in their state
to use the mnovation,

For intormation about the National Diftusion Network and its
progr.ams conldol:

il 147
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Shirley N. Menendes
(linois Statewide Facilitator
Johnson-Massac -Regional Office of Education
Naiional Dittusion Network
I10S E. Sth Street
Metronalis Hilinois 62960
616/524-2664.

Projects funded by the ESEA Lnd approved tor dissemination
by the National Ditfusion Network are described in two publica-
tions, Educational Programs [hat Work and runsterring Success,

- Both can be obtained by wiiting to:

Far West Laboratory for Educational Research
and Development
1855 Folsom Street
San Francisco, California 94103.

Please send $5 pre-paid for publication

THE ILLINOIS CENTER FOR EDUCATIONAL
IMPROVEMENT

The Hlinois Centers tor Educational Improvément were estab-
lished by Title 1V, Paft C, of an amendment to the Eiementary
and Secondary School Act. The linois Centers for Educational
[mprovement help local education agencies adapt or adopt new
and offective educational programs, in many areas, including spe-
cial education, once the new programs are validated and given
funds ftor ditfusion. They will work with educational administra-
tors and supérvisors at evefy stage of the adoption process to
ensure that the model is adapted to fit district needs and will also
furnish technical assistance and contracted consultative services
for problems when validated model programs do not meet the
need.,

The [Hinois Centers tor Lducational Improvement will supple-
ment model program funds covering start-up  costs, including
materials, supplies and consultative tees. They will not cover agen-
oy personnel salaries, equipment or facility modifications. Agen-
Cies are evpected to bear such on-going operational costs. The
Hlinois Centers tor Educational Improvement will help negotiate
for tunding and technical assistance for the adaption or adoption
and will aid in the evaluation ot the success of the new profect.

11 _I Fi




The Hlinois Centers tor Educational Improvement have seven
area oftices which provide services to all lllinois counties. The
central ottice, in addition to providing services, s also a clearing-
house tor applications taken in the service areas for funding and
technical assistance. For more information contact the center in

YOUr died.

[linais Centers

Regions for Educational
Improvement

FY 1979
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Area Offices Which Provide
Services to all Hlinois Counties

Dr. Harold Beyohn
Project Diiector
Peoria Public Schools

3203 N. Wisconsin Ave,
Peoria, Iltinois 61603

309/672-6716

Dr. Larry Chase
Project Director
N. W. Educational Cooperative
SO0 S. Dwyer St,
Arlington Heights, lllinois 60004
312/870-4100

Mr. Larry Goldsmith ’
Project Director ) '
908 1st Ave.
\ Lincoln Square  New Route 13
Marion, illinois 62959
618/997-3434 ‘

Mr. Michael McColtum
Project Director
"St. Clair County Educational Annex
1505 Caseyville Ave.
Belleville, llinois 62221
618/277-4530

Mr. Jerry Maring
Project Director
North Western illinois Association
145 Fisk Ave,
De Kalb, {llinois 60005
815/758-0636

M¢. Dan Mash
Project Director
East Central [Hinois Center for
Educational Improvement
240 S. Franklin St. -
Decatur, lllinois 62523
217/423-3280

Mrs. Joyce Price
Acting Project Director
) Center for Urban Education
lHlinois Ceater for Educational
Improvement Chicago LINK
© 160 West Wendell
312/641-8340

31y
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THE ADOPTION PROCESS

When we consider adapting or adopting a mode! program, we
are actually considering change. Investigators of the process of
change have long been aware that knowing about a new idea is not

-~ enough to guarantee that it will be adopted. Though awareness is
the first step in any change, many other factors influence the
adoption or adaption process,

Since the primary purpose of this boci ‘et is to encourage the
adoption or adaption ot model programs in early childhood educa-
tion for the handicapped, it may be helpful to take a look at some
of the theories relating to the adoption process and what educa-
tors have learned from their experiences in adapting or replicating
model programs,

Havelock classitied the literature on change (prior to 1973) into
three perspectives. '
.

Reseurch, Development und Ditfusion Perspective
A developer perceives a problem in a defined population and
then creates, tests, and disseminates a solution to “he problem.

Sociul Interaction Perspective

A change agent diffuses an existing innovaition through a
sacial system or group through interaction with its members.

Problem Solver Perspective

A group identifies their own problem and selects an appropri-
ate innovation das 4 solution,

H

The Concept of Linkage

Havelock proposed the concept of “linkage’ as a synthesis of
these three perspectives. Linkage involves the establishing of col- -
laborative relationships between organizations and external ie-
sources in which the use of a specific innovation may or may not
be involved. In.tead, the focus is on the development of problem
solving skills in the organization, bringing about changes in struc-
ture and communication patterns,

o .. : .
!
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Hall proposes an edlectic theory of change that combines ele-
ments ob Wl four of the above perspectives and is based on a series
of concerns an indisidual facing change may have about himself,
the tasks involved in the change, and the impict the change may
have on others. Hall's Concerns-Based Adoption Model assumes -
that 4 particular innovation has been selected for adoption, which
he defines as "a compien process of trial use, installation, and -
instituticnalization.” He* focuses on collaboration between the
adopter and the oxternal reseurce or change agency. This resource
nurtures the problem-solving capabilities of the adopter, as the
power to use the innovation is transferred from the resburce or
change ageney to the user. Thus two systems, a user system and a
resource svstem, interact during the adoption process to create a
third, temporasy system, the collaborative adoption system.

70y
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An Example of Halfl's Theory in Action

The National Diffusion Network, 4 communication system
established by the US Otfice of Education to spread the use of
educational innovations, is an example of how Hall's theory func-
tions in reality. A user system, such as a local scheol, becomes
aware of an irinovation and forms a working relationship or collab-
orative system with the resource system, in this case the NDN. The
resource system anticipates and helps to resolve. the concerns the
user system has about: 1) the effect the change will have on the
user systum itself; 2) the impact the change will have on others; 3)
the tasks necessary to obtain the power to use the innovation,

The User System

The user system is aware of its own institutional needs, capabili-
ties, and probler . and has reached a decision to adopt a specific
innovation which is perceived as a solution to its problems. The
user system has full-knowledge of the resources available to it and
is willing to commit financial, burian, and environmental re-
sources to achieve the adoptior of the innovation.

Initially the user svstem is in a receptive stage, seeking informa-
tion, support, consultation, and intcrvention from the resource
system. However, as time goes.on the user system becomes more
knowledgeable, powerful, and independent.

The Rbsource System

. The resource system has the capability to aid adopters of inno-
vations. Theresource system possesses knowledge about the inno-
vation, experience with its use, and a repertoire of materials,
strategies, change agents,-and consultants, Inaddition the rezource
system is skilled in the change process. ‘

The Collaborative System

The collaborative system is formed by the joint activity of the
resource ahd user systems. Channels of communication are formed
— which may be temporary — providing for continual reciprocal
feedback between the two systems as the user system analyzes its
needs, identifies its concerns, and analyzes the current use of the
innovation, The resource system intervenes to alleviate needs,




resolve concerns, and facilitate and accelerate the adoption of the
innovation,

I3
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THE ADOPTION PROCESS

AN

- Below is an outline of the adoption process which resulted from
the National Diffusion Network’s experience in “transferring
success” from innovative models to adopting sites.

Stéps in the Adoption Process

. Awareness.

The adopting site learns about the innovation.

I. " Match making.

The adopting site, alone or together with its resource system,
explores the “fit” between the qualities and characteristics of
the model and its own needs, goals, capabilities, and interests.

l1l. Joint Decision Making,

The adopting site makes the commitment to a specific model,
involving all interested parties -- such as teachers, parents,
board members, community representatives, administrators,
and support personnel - in the decsior.

IV. Training,

The adopting site piepares fur use of the iniicvalion with
assistance from the resource a ent including trainirg in the
philosophy and process und.rlying the program, program
content, and program management.

V. _ Institutionalization.
Ihe innovation s stabilized and tailored (o the community.
Financial commitment for continued long-range support is

received. !
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THE ADOPTION PROCESS
%

In 1973, the US Oftice of Education sclected the Rand Cor-
potation to conduct a study of four federally sponsored programs
designed to encourage educational change in the public schools by
tunding the costs of model programs for a trial period. The Rand
study was made in hopes of improving the ways that policies are
made and put into practice by describing how the adoption pro-
cess operates for model programs and attempting to determine
what factors affect their autcomes.

ERIC R
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The implementation stage of the innovation adoption process is

v emphasized by the Rand study, which would roughly fit between

Steps IV and V inthe NDN's view of the process. Implementation

oceurs when “the model progr‘\m' selected by the focal educational

ageney contronts the reality of its institetional setting and is trans-
lated inte practice.” - -

The Rand study tourd that implcmcnta\ion_%ust be character-
ized by “mutual adaptation,” which results in both a change'in-the
model being adopted to fit local needs and conditions and in
changes in organizational relationships between Staff, teachers, and
students,

v

The innovative programs most likely to be implemented, ac-
cording to Rand, were ones that:

I} were seen as solutions to a local school’s problem or as meet-
ing the local needs of a district rather than simply as taking
advantage-of the availability of external funding; :

© 2)used effectjve implementation strategies such as on-line plan-
-ning, practicl staff Ir;l;ning keyed to local settings, . nd local
development of materials: -

RSN

3) replaced existing educational practices rather than supple-
mented existing curriculum; L 5w
4)involved a “critical mass” of the staff in working on the
project so that there was little risk the innovation would
become too isolated; ‘

§) were implemented in recentive institutional settings; and

6) were characterized by consonance between the values and
goals of the project and those of the adopting staff and local .
district,

Inits 1977 evaluation of the National Diffusion Network, the
US Oftice of Education’s consultants at Stanford Research Insti-
tute found that the high degree of adopuer satisfaction among
users of NON proghams existed in part because of the tact that
districts tended to adopt programs that were in general agreement

) ' 21
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~

with their current cduaatlonal philosophy and not radical depar-
tures from the school system’s existing operation. Costs for addi-

tional rgsources. ngcessary to implement the adoptions wme dlso
kept ara mammum for’this reason.

SuCccssful adoptions were further characterized by gradual.and
cumulative installation, involving a systematic phdsc-in strategy
and a realistic estimate of the tlmc lines involved in full-scale
mplcmcnlatmn

SUGGESTED QUESTIONS TO ASK ABOUT PARTICULAR
MODELS

o

Sekw.tm;,, a particular model for adaption or replication can be a
confusing. process. In making the decision to adapt or "adopt,

may be helpful to consider the following questions when exam-
ining descriptions of model programs in the area of early child-
hood education for the handicapped or other innovative programs.

1. What are the accomplishments of the model program? Are
these in line vith the goals and needs of your district?
1S

\
2. Did the developer of the modcl program follow an appropn-
ate stratc;,y’

3. Are the da.u reported by the program credible? Are tech-
niques for gathering data valid and reliable? Does the information
provided by the program about its accomplishments support its
claims? Are statistical assumptions met?

4, D(') test usults reported byithe model relate to behavioral

events? How do these test results relate to those of your opera--
tion?

5. Who took the measurements and performed the a “yscs’
Were evaluators of cthe model objective?

AN
J

Is the philosophy undcrl\ ing the model program congruent
wnh the values and goals of your dperation? Is its approach ac-
ceptable morally and ‘ethically? +

7. What are the reasons for adopting or adapting this particular
modet? s it seen as g solution to a problcm a program that will

N r) ;
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meet the needs of your district? As previously mentioned, the
Ramed study of federally funded innovative projects showed that,

, the motivation to adopt . program is significantly related to its
4

successtul adoption. Effective implementation and incorporation _
resulted only when ar innovation wds adopted m response to a
defined ‘need or problem. Those ﬁcgun m order to take advantage
of availabie external funding tended not to persist.

8. Doces the decision to adopt the model have the suppon of all
those involved  administrators, tedachers, principals, support per-
sonnel, superintendents, and parents? Research indicates thate
implementation=is more sucsesstul when all interested parties have
a share s the decision. If the institutional setting is receptive,
teacher morale is high, principals and district administrators are
stipportive, ands teachers are willing to muake extra cfforts, the
chancees for success of the adoption will be greatly enhanced.

9. Does the model project have the support of the community?
Lol commitment ta the project must be demanded from the
outsetif the innovation is to be incorporated and continue, so that
the end of-federal support does not mean the end oi the program,
Fhe Rand study advises that the success and suitability of an
mnovation depend primarily on local conditions. Federal money
should be used sparingly to encourage trial, but plans must be
made for phasmg in local monies or support from other sources.

0. How congruent is the innovation with present organization- .
al structure, present and possible job functions and skills?
,‘ ¥
P Wil additional staft be needed _in irnplement the innovative
Project” What qualitications should they possess? Will reorpganiza-
Hon ol present staff be requiret!? .

P20 Wl the innovation involve a large part of the total staff in
vour eperation or only g tew individuals? When the adoption in-
volves a Moritical mass of the staff in the project, it is more likely
tosumnive, '

F3 Who will be responsible ter implementation? . -

FH How muoch will it cost to mplemes the pr()grdrﬁ? What are
the it and recaning costs? What.financial assistance is avdilable
trom the model program and other sources and®what Fosts, must
vour operation bear? -

€Y 1y - n
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15. What equipment, supplics, and materials will it be necessary
to obtain to implement the model program?

16. Does the innovative program approximate as closely as pos-
sible carly childhood education programs for non-handicapped
preschoolers? :




c v '

7. Does the model program provide for parent involvement in
the educational programs ot handicapped preschoolers?

18. Does the model program provide trequent follow-up,
personal contact by vesource stalf or intermediate facilitators? Are
there opportunities for vists to the model program to see it in
action? Research on-NDN has shown that awareness of opportuni-
ties for change is necessary, but not sufficient to lead to their
adoption, NDN places 4 great deal of emphasis on personal contdct
between adepter and mode] program staff or a facilitator/trainer
who has intimate knowledge of the model program and the inno-
vation adoption process, On-site visits to the model project by the
adopters is very important. Fhere seems to be some cvidence that
contact between peers, e, teacher-teacher, administrator-
administrator, results in more cffective adoptions,

19. Does the model Program provide adequate training in pro-’
4 sram management as well as program content?

20, Is 4 good plan provided by the model program for evalua-
tion of the adoptes's new program?

21 Will the model program be implemented in a short period or
will it reguire long range plans? Long range programs, of course,
are more ditfreult to implement, but properly made can have far
reaching effects,

A PUGLICATIONS WHICH CAN HELP

The following bibhiography is a list of the publications used in
the preparation of this brochure which may also be of help in
adapting or adopting model Programs in the area of early chijd-
hood education tor the handicapped. Most of them are available in
hard copyv and on microtiche in the ERIC collections which are
located in libraries around the country., Individuai mierofiche may
be purchased from:

] ")‘r)
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The Hlinois Office of Education is aware of the local school
districts’ deép commitment to providing quality education to all
the children they serve. Model programs and innovative practices .
now available in the area of early childhood education for the
handicapped can aid your district in . its cfforts to maintain and -
improve. services to exceptional preschoolers from birth. It is -
hoped that the material pyesented in this booklet will facilitate the
process of adopting or adapting a modc! program or its compo-
nents <o fit the needs of your district,




Quality programs
 make
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for

exceptional preschoolers




