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FOREWORD

I he Illinois Off i,.e of
or

$ducation is pleased to make available Ai)5
Guide t ldapta Rila or hcatuici Model Proamms iii Early child-
hood tducatiou tot the Mod/capped, lhe purpose of this booklet
is to assist public school persohni:l and others ,involved.in the
deliverN, of educational and related services to exceptional pre-
schoolers in adapting or adopting innmat ive model programs or
educational prac tic es,

Ihe guidc was developed 1-1\ Carol MacDuffee Marshall, research
assoclate of Sangamon State University's Special Education Train-
ing Project. Appreciation is extended to her for time spent in
researching the contents and writing the booklet. Thanks go as
well to the other members of the Project and tO the University
Relatjons publicat;oft of lice staff for their aid in editing and re-
vising the original draft ior publication. In addition, the Illinois
Office of Education .wishes to acknowledge the efforts of Julie
Carter and other staff. ot the Department of Specialized Educa-
tional Ser\ ices who coordinated the development of the booklet..
Photos dre ',used through the courtesy of the United Way of
Spring! !old and Sangamon Count.

It is anticipated that this guide will serve as a valuable resource
in the field of earl\ childhood education for the handicapped and
for other areas ol education for exceptional children. It is hoped
that the booklet will cm mirage the diffusion of innovative pro-
grams mid educAtional techniques thr,iighout Illinois and thus
contiihute to the qualit of education for the young handicapped

cSciruaelfrilit 61444;.
Joseph NI. Cronin
tate Superintendent of Education
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BACKGROUND

In Auguct, 1978, a manual was p lished which was created to
provide additional guidanc -! to those i olved in early childhood
education 1 or the handicapped. -This manual, Early Childhood
Education for the Handicapped: RecommendethoProcedures and
Practices, was developed for the Illinois Office of Education by a
steering committee and task force composed of local superinten-
dents, special education directors, early childhood supervisors and

teacherstgency and university personnel, and parents of handi-
capped preschoolers. The information in the manual provides a
basis tor beginning or improving an early childhoOd special educa-

tion program.

Recogniting that this is not an easy tasT , the Illinois Office of
Education contraz:ted witfi Sangamon State University's Special
Education -training Project to produce this guide to stimulate the
adoption or replication of model programs, or program compo-
nents, in early childhood educatiOn for the handicapped. It is

hoped that districfs.can -benefit from the experience of the model
program developers and avoid many of the difficulties and frustra-
tions often involved in the struggle to create totally new programs.
The intent of the model program developers is identical to that of
the school districts: to provide the best possible education at the
earliest age to y oung handicapped children and their families.

I he purpose ot this booklet is to aid public school personnel
and others invok ed in the delivery of educational and related
service-. to young handicapped children by:

proiding access to information concerning model programs,

increasing knowledge of the processes involved in adopting or
adapting educational innovations,

.uggesting pertinent questions to ask when considering a
particular model, and

recommending people who can help in developing the desired

pi ogrom.

1
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ILA'
CHILDHOOD EDUCATION FOR THE HANDICAPPED

I all\ education for three- to live-year-old handicapped children
has been required h\ law in Illinois since 1972 With the passage of
Puhlic law 91-1,12, the f ull range of educational services is to he
extended to all handicapped children by 1980. Districts are pro-
\ iding preschriol education to a younger group of exceptional chil-
dren than e\ LI bet e. Ma ny schook face problerns with in-
tegrating these children into current programs and selecting ap-
propriate cur r k.ula for them. 1hring qualified personnel and effec
trel\ ol\ ing parents, whose role is so vital to the education o,
the ehild with speial needs, tan also he dif icult goals to acconl-
plish.

14 fi
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AVAILABLE MODEL PROGRAMS

A wide variety of successfully demonstrated models are avail-

* e to meet the needs of local school districts and the young4....)

. eeptional children they serve. Funding can tt)c ohtained f.rom

hoth federal and state sources. In addition, demonstration projects
which , have been endorsed I or outreach have funds to help other
school districts develop programs i-iased on their models. Assis-
tance in the process (.4 adoption or adaption ol t,he innovation is
also provided.

It is not within the scope of this booklet to describe individual
model programs. I lowever, the next pages will serve as a guide to
the types of programs available and how to gain access to more
detailed information about them.

AVAILABLE MODEL PROGRAMS

Grants to the States

The Elemenyry and Secondary E-ducation Act of 1965 en-
couraged ,the development of innovative educational programs of
a!1 kinds under lit le III. When the amendm,ents to the ESEA were
passed in 1974, Public Law:93-380 established Title IV, Part C,
intreasing leveR of state grants for innovative programs. This title
is now sollrc-c of funds for model programs, some of which are in
the area of special education for preschoolers.

In 197S, Public Law ,94-142 made a specific commitment to the
educatron of all handicapped children, emphasizing services from

birth. I he mount of support earmarked for programs funded by
the Handicapped (:hildren's Early Education Program was sub-

stantrallv raised and massive grants were made to the states to
initiate, expandmd improve programs in special education.

Program Services Teams

In the State ol Illinois, groups of educational consultants, Called
Program Son, ites Ieamstre located in five areas of the state to
provide serv k es to local scnool districts. Program Services Team

mernhers ha% e a hign level of expertise in LI variety of the aspects
of education and related areas and can serve as brokers for model
programs authorized under either of the above laws, to aid in their

3



adaption or replication. They will provides expert consultation,'
technical assistancemd other needed services or will help negoti-
ate for services or funding from any available sourCe. Program
Services Team members are continually updating their knowledge
and skills through ongoing in-service training programs and in-
tensive workshops. Training sessions in the field of early childhood
special education have been made possible in May of 1979 by
funds trom Title VI, Part D of ESEA. These sessions will not only
provick the latest information on model programs in this area but
will increase the number of personnel who can provide training to
others.

Ihe Program Services Teams are a key force in the spread of
innovative model programs and educational practices. Districts in-
terested in adopting pr adapting model programs in the area of
early childhood education for the handicapped in order to estab-
lish or improve their educational services to exceptional pre .

schoolers and their families should contact the Program Services
eam in their area.

Chicago Program Services Team
188 West Randolph

Chicago, Illinois 60601
312/793-5560

Jean Donahue, Manager
Linda Vass, Assistant Manager

De Kalb Program Services Team
Northern Illinois University

Graham flail, Room 424
De Kalh, Illinois 60115

.815/753-0261

ohn G. Stoudt, Director
Sue Kurti, Consultant

Springfield Program Services Team
.100 North First Street

Springfield, Illinois 62777
217/782-S696

Nan Spalding, Manager
Jai k Robertson, Assistant Manager

4



THE PROGRAM SERVICES TEAMS

Region I Chicago Team
Region ll De Kalb Team
Region III Springfield, Team
Region IV Rantoul Team
Region V Mt. Vernon Team

5
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PROGRAM SERVIGLAWAMS

Rantoul ProgramServices Team
200 South Fredrick

Rantoul. Illinois 61866
.217/333-6770.

Jerry Foster, Director
1,,,r1(s Rowe, Msistant Director

.leanie Van Sickle,
Special Education Liaison

Mt. \iv-non Program Services Team'

State Officé Building
601 North 18th

Mt. Vernon, Illinois 62864
618/242-1676

Richard Haney, Director

Southern Illiniis University
201 Pulliam Hall

Cachondare, Illinois 62901
618/549-033 I

lean Preston Muckelroy,
Special Education Liaison

AVAILABLE MODEL PROGRAMS

rorces' for Change in Illinok Schools is a publication of the
Illinois Office of Education in Springfield, describing the devel-
oper model programs in the State ol Illinois funded under Title IV,
Part C, of the Elementary and Secondary School Act. Wings of
Proqres is another 1.0.E. publication which describes those pro-
grams approved for dissemination through the Illin )is Diffusion
Network. I-hew hooklets c.tn he obtained by writing to:

Illinois Office of EduCat ion
Fit le IV [SEA Section
100 North First Street

Springfield, Illinois 62777.



I. AVAILABLE MODEL.PROGRAMS.
The Handicapped Children's Early Lducation Program

In 1968, the I landicapped Childien'sLarly Idueation Prugram
(H(.1 It) was established under I VI, Rfrt C, Public Law

' better It i.dlica.t101) of the liandicapped Act.
Sometime '. called the. I ust Chance Network, HOEFT has grown-

. from a iclatively small .progiam originally' 1 unded at one million
dollats, to a tweptv -two million dollar program, stimuliting devel!
opulent in early education for e\cep'tional .children at loci 1,, state,
and nation,d levels. I he First Chance Network is .committed tO
serving dl handicapped children from birth- through the early
primary school y ears. It provides sert ices lor mentally' retarded;
emoionally distill bed; speech, he'4Crng, visually, or orthopedically
impaired: multiply bandicapped and' other health-impaired chil-
dren who have special educational needs.

More than 21 S projectS h.asebeen funded in five progra'm areas:
'state implementation giants, early childhood research -institutes,
technical assistance centers, denfonstration, and model outreactV

Stale implementation grants are designed to aid state agencies in
the implementation of %.,tate ptans for early childhood educ,ation
for the handicapped. Hie resparch institutes are responsible for
conducting investigitions. and evaluations ob early childhood edu-
cation Pogiams on a long-term basis. 1 wo centers, the Western
States I echnical Assistance Re ource (WESTAR) and the Techni-
cal Assistaike 'Development Sy stem ( provide 'technical
assktance to state implementation w.ants and demonstration pro-
jects through assessment of needs,,progia m planning, consultation,
and evaluation.

Demonstratkin projects receive wank Irom IICEEP.to develop
P\empl.11\ models HI' demonstration and dksernina-titm. [hese
model programs prm iii st.'11,IL es Lit i.tndicapped chi Id re n ash d

emph; parent .ind family involvement in the children's educa-
tion. Hie tv piograms 1unded vary since a wide rarige of
modek, dealing v, oh as many kinds ol handicaps and educati,onal
sett in as possible, have been encquraed to develop.

/Viet three \ear, of eft ective demonstration, model projects ca*n
apply lot outi eat h funds il they can guarantee continuation.
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withotit HCEEP sponsorship.. from local, state, pri4te, or other
federal sources. SCafj. from the Bureau of Education ter the Handi-
capped then vkit the project tb verily .its-impact.

More the Joint Dissermination ReviC'w Panel (1DRP), -com-
posed of memhersOf the US Office of Education and the National
I ns,t it ute of Education, modei project must provide4 hard vi-
Utnct, pri.marily .hased on child progress, that it can work if repli-
caVed anothei- site. It Must show that the:changes it claims to
demonstrate are due..to the,program itself and 'not to a particular
teacher, particular setting, or to other factors such as the Haw-
thorne Effect. If the.data.submitted are judged by the Panel to be -41

validmd educationally significant, the model program
becomes a model outrrach project and provides assisnce to other
agencies who wish to duplicate or adapt its efforts. This is done by
dksenfinating info! mation about the particular ionovation, distri-
buting developed pioductsmd providing training and consulta-
tion.

1 he, Interim/1(2E0r Overriew uodDirectory giveS' an individual
. deLription of all projects funded by HCEEP. If one of the descrip-

ti(ins seems to fit the needs of, your district, more detailed infor-
mation L,11i he obtained b writing to that particular site. The

'Interim HCEEP Oreri'ie and. Directory 'call be obtained by
writing to the Westei n States Technical Assistance Resurce
(WES-(AR) which sows the western United Statcs'and Illinois and

' Wisconsin:

Western States I echnical Assist,mce Resource
LIM% orsit), District Building ID-06

1107 N. E. 45th, Suite 215
Seattle, Washington 98105

AVAILABLE MODELPROCIRAMS

The National D'iffusion Neiwork

Ihe ional Dill usibns Ne.t work beg,m in 1974 when personnel
hmm InnoatRe 1 ational virogrants funded under. Titfe III and
()their title sourt_es ol the Elementary uid Secondary Education

114)S. %ited to use discretionary funds to support model
proj et. ts that had -begun in the districts. -fo disseminate
inhmlmtion on ,,tILL0,,slul frmovative Programs a nationwide
linkage s\ stern NA as alSo set up with the same monies.

8
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To be eligihle for funding, the developer/demonstrator pro-
grams, like those of the First Chance Network, must meet the
rigolous standaids of the Joint Dissemination Review Panel, pro-

tThdueing ciedible evidence of effeciiveness and diffusion capabilities.
Also like the First Chance projects, innovative National Diffusion
Network proi.2cts which are successfully demokstrated fbr t ree(
years can receiv.2 funds to help other school districts adapt or
replicate their techniques.

Responsibilities of Developer/Demonstrator Programs:
ways

1. Produce both brief and extensive descriptions or their model
tor diffusion purposes.

2. Provide curriculum, training, or other materials developed
the program to adoption sites.

Identify components of the program which must be repli-
cated with no alteration if the desired result is to be achieved.

-is4. Submit cost figures so )that an interested trict knows ap-
proximate costs involved before making the decision to adopt.

5. Make the final selection ot schools in which adaption of a
model and/or its techniques will be made.

6. Conduct training programs on- te at developer/demonstrator
,and adopting program.

7. Provide follow up, technical assistance, and evaluation plans
to adopting sites.

.lo further ensure good communication between developer/
denumstrators and other IDRP a pp r oved programs ana local ed Li-
cation gencies with problems, the NDN places at least one State
Facilitateach state in a local school district office.

Respwisibilities of the State Pacilitator:

1. Make educators in the state aware of available model pro-
granis through mass and targeted mailings, personal visits, confer-
enc esind telephone calls.



2. Arrange for would-he adopters to visit developer/demonstra-
tor programs, in-state or out of stmt., which they want to consider.

3. Use .their financial resources , Elting the representatives of
various cIeveloper/demonstrator site together for explanation and
demonstrot ion hefore large gather' gs of school personnel et edu .

cational fairs, conferences, etc.

(4. Conduct joint decisio sessions involving all interested parties
(teachersrdminktra tors, Nrents, community leaders, etc.) before
the decision to adopt k made.

5. Set ve as cMiSlIltants to de\ eloper/demonstrator and adopting
site,., conducting needs assessment, providing advice on mitching
model to site, ai:d arranging tor training sessions.

I here are many ackantages the National..Diflusion Network
linkage system. First, its national scope makes it possible to adapt
ot replicaft a program deeloped ,mywhere in the country. By
maintaining high standards for approval of diffusion, the adoption
ot ineffective programs is discouraged and the spread of edtleition-
1d -innoution is facilitated. In a two-year perioe, froli 1975 to
1977, over 2000 adoptions of NDN projects occurred. These pro-
ject ,. exhibited a high degree of fidelity to the major components
of their NDN nmdel counterpart. ,

by taking ad\ antage ot model programs' proven techniques, not
tt? mention then funds tor ditIusion, school districts are able to
implement piograms at onk, a iraction of the cost of development.
Fur \anvIle, a prowam de\ eloped in Utah, at the coA 'of one
million dollars, can he installed at a cost of about two thousand
dollat s per site. f Luther, NUN methods increase the number of
teachers who can spicad the innovation. ihe director of the Utah
'program. just mentio ...c1 twined two teachers from New Jersey to
train others in the ide and techniques of the model program.
l'he\ in turn trained 17 teams in 25 school districts in their state
to lltie tht' 11111(A Mitm.

1 or intormotion about the National Oil fusion Network Lind its
Pi .t rn,, M Mt. I.

, 4.



Shirley N. Menende,
Illinois Statewide Facilitator

I ohnson-Massac -Regional Office of Education
National Diffusion Network

1105 L. Sth Street
Metropnlis Illinois 62960

Projects funded the ESEA ..nd approved tor dissemination
by the National Dif fusion Network are descr ibed in two publica-
tions, Fducalional Programc that Work and Transferring Success.
Both can he obtained by writing to:

Far West Laborator y for Educational Research
and Development

l8Si Folsom Street
San Francisco, California 94103.

Please send $5 pre-paid for publication

THE ILLINOIS CENTER FOR EDUCATIONAL
IMPROVEMENT

The Illinois Centers for Edu:ational Improvement were estab-
lished M, Title IV, Net C, of an amendment to the Elementary
and Secondary School Act. The Illinois Centers for Educational
Improvement help local education agencies adapt or adopt new
and effective educational programs, in 'many areas, including spe-
cial education, once the new programs are vali'dated and given
funds for ditiusion. Me\ vill work with educational administra-
tors and supervisors at eve/v stage of the adoption process to
ensure that the model is adapted to fit district needs and will also
furnish technical assistance and contracted consultative services
foi problems when %alidated model programs do not meet the
need.

Ihe Illinois Centers for Ldu,ational Improvement will supple-
ment model program funds covering start-up costs, including
materials, supplies and consultative fees. f hey will tint cover agen-
c personnel salaries, equipment or facility modifications. Agen-
ies ate e\pected to heal such on-going operational costs. The

Illinois Centers f(')1 Educational Improvement will help negotiate
for funding and technical assistance for the adaption or adoption
and will aid in the evaluation of the success of the new project.



The Illinois Centors tor Ed ucatimal Impr4vement have seven
area offices Which provide services to all Illinois counties. The
central off ice, in addition to providing services, is Aso a clearing-
house for applications taken in the service areas for funding and
technk al assktance. Foi more information contact the center in
your alea.

Illinois Centers
Regions for Lducational
Inwrovement
FY 1979

1
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Area Offices Which Provide
Services to all Illinois Counties

Dr. Harold Beyohn
,Project Diector

Peoria Public Schools
3203 N. Wisconsin Ave.

Peoria, Illinois 61603
309/672-6716

Dr. Larry Chase
Project Director

N. W. Educational Cooperative
500 S. Dwyer St.

Arlington Heights, Illinois 60004
312/870-4100

Mr. Larry Goldsmith
Project Director

908 1st Ave.
Lincoln Square New Route 13

Marion, Illinois 62959
618/997-3434

Mr. Michael McCollum
ProjeGt Director

'St. Clair County Educational Annex
1 505 Caseyvil le Ave.

Belleville, Illinois 62221
618/277-4530

Mr. Jerry Maring
Project Director

North Western IHinois Association
145 Fisk Ave.

De Kalb, Illinois 60005
815/758-0636

Mr. Dan Mash
Project Director

East Central Illinois Center for
Educational Improvement

240 S. Franklin St.
Decatur, Illinois 62523

217/413-3280

Mrs. Joyce Price
Acting Project Director

Center for Urban Education
Illinois Celter for Educational
Improvement Chicago LINK

160 West Wendell
312/641-8340
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THE ADOPTION PROCESS

When we consider adapting or adopting a model program, we
are actually considering change. Investigators of the process of
change have long been aware that knowing about a new idea is not
enough to guarantee that it will be adopted. [hough awareness is
the fiNt step in any change, many other factors influence the
adoption or adaption process,

Since the primary purpose of this boo 'et is to encourage the
adoption or adaption ot model programs in early childhood educa-
tiom for the handicapped, it may be helpful to take a look at some
of the theories relating to the adoption process and what educa-
tors have learned from their experiences in adapting or replicating
model programs.

Havelock classified the literature on change (prior to 1973) into
three perspectives.

Research, Development and Dithision.Perspective

A developer perceives a problem in a defined population and
then creates, tests, and disseminates a solution to 'he problem.

Social Interaction Perspective

A change agent diffuses ,m existing innovation through a
social system or group through interaction with itc members.

Problem Solver Perspective

A group identifies their own problem and selects an appropri-
ate innovation dS a solution.

The Concept of Linkage

Havelock proposed the cOncept of "linkage" as a synthesis of
these three perspet tives. Linkage involves the establishing of col-
laborative rehtionships het ween organi/ations and external le-
sources in which the use of a specific innovation may or may not
he involved. In .tead, the focus is on the development of problem
solving skills in the organization, bringing about changes in struc-
ture and communication patterns.

16
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lall proposes an e( lectic theory of change that combines ele-
ments ot ail knit ot the abme perspectives and is based on a series
of concerns an ndi.idual facing change may have about himself,
the tasks invoked in the changemd the imp tct the change may
have on (nhers. Hall's Concerns-Based Acroption Model assume
that a pu Ocular Moo\ ation has been selected for adoption, which
he defines as "a comple\ process of trial use, installation, and
institutionaliiation." He" focuses on collaboration between the
adoptet and the \ternal resource or change agency.,This resource
nurtures the ptoblem-sok Mg capabilities of the adopter, as the
power to (ANC the intimation is transferred from the resource or
change agenc to the user. !Thus two systems, a user system and a
resource s stem, in taact during the adoption process to create a
third, temput a \ s stem, the colhborative adoption system.

'17 s()1



An Example of Hail's Theory in Action

The National Diffusion Networkt communication system
established by the US Office of Education to spread the use of
educational -innovations, is an example of how Hall's theory func-
tions in reality. A user system, such as a local school, becomes
aware of an innovation and forms a working relationship or collab-
orative system with the resource system, in this case the NDN. The
resource system anticipates and helps to resolve, the concerns the
user system has about: I) the effect the change will have on the
user system itself; 2) the impact the change will have on others; 3)
the tasks necessary to obtain the power to use the innovation.

The User System

The user system is aware of its own institutional needs, capabili-
ties, and probler and has reached a decision to adopt a specific
innovation which is perceived as a solution to its problems. The
user system has full.knowledge of the resources available to it and
is willing w commit financial, huhlan, and environmental re-
sources to achieve the adoption of the innovation.

Initially the user system is in a receptive stage, seeking informa-
tion, support, consultation, and intervention from the resource
system. However, as time goes, on the user system becomes more
knowledgeable, povVerfulmd independent.

The R6ource System

The resource system has the capability to aid adopters of inno-
vations. The'resource system possesses knowledge about the inno-
vation, experience with its use, and a repertoire of materials,
strategies, change agents,.and consultants. In addition the rc:ource
system is skilled in the change process.

The Collaborative System

The collaborative system is formed by the joint a'Ltivity of the
resource and user sy stems. Channels of communication are formed

which may be temporary providing for continual reciprocal
feedback bet ween the two systems as the user system analytes its
needs, identifies its concerns, and analyzes the current use of the

innovation, -The resource system intervenes to alleviate heeds,



resolve concerns, and facilitate and accelerate the adoption of the
innovation.

1 ill. l)Ol' HON i'l()( I

Below is an outline of the adoption process which iesulted fromthe National Diffusion Network's experience in "transferring
Success" from innovative models to adopting sites.

Steps in the Adoption Process

I. Awareness.

The adopting site learns about the innovation.

11. ° Matchmaking.

The adopting site, alone or together with its resource system,
explores the "fit" between the qualities and characteristics of
the model and its own needs, goals, capabilities, and interests:

III. joint Decision Making.

The adopting site makes the con.,mitrncynt to a specific model,
involving all interested parties such as teachers, parents,
board members, community representatives, adminiqrators,
,Ind support personnel -- 'in the decision.

IV. Training.

The adopting site pi ep.irci for use of the inocvation with
assistance from the resou(ce a.;ent including training in the
philosophy and process und,dying the program, program
contenttnd program management.

V. InstitutiOnalization.

(he innovation is st ibili/ed an) tailored to the community.
Fin,mcial commitment for cootinued long-range support is
recei ed.
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1HE ADOPT1ON PROCESS

In 1971, the I S Office of Education selected the Rand Cor-
potation to LonduLt a stud\ of four federally sponsored programs
designed to encomage eduLational change in the public schools by
funding the )sts of model programs for a trial period. The Rand
study was made in hopes of improving the ways that policies are
made and put into practice tl;' describing how the adoption pro-
ces operates lor model programs and attempting to determine
what I ak. toss it f ect their outcomes.
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The implementation stage of the innovation adoption process is
emphasiied by the Rand study, which would roughly fit between
Steps IV and V in the NDN's view of the process: Implementation
occurs when "thy model program.selected by the local educational
agency confronts the reality of its institutional setting and is trans-
lated into practice."

.1-he Rand study four.d that implementation .1-ust be character-
i/ed by "mutual adaptation," which results in both a change'in'the
model being adopted to fit local needs and conditions and in
changes in organiiational relationships between S'taff, teachers, and
students.

The innovative programs most likely to be implemented, ac-
cording to Rand, were ones that:

) were seen as solutions to a local school's problem or as meet-
ing the local needs of a district rather than simply as taking
advantage.of the availability of external funding;

2) used elfecOye implementation strategies such as on-line plan-
_ning, practic '.I staff traning keyed to local settings, :nd local
development of materials;

1) replaced existing educational practices rather than supple-
mented existing curriculum;

,1) invoked a "critical mass" of the staff in working on the
project o that there N/L1 little risk the innoVption would
become too isolated;

5) ere implemented in receptive institutional settings; and

6) were. characteriied by consonance between the values and
goal., of the proiect and those of the adopting staff and local
district.

In its l977 aluation of the National Diffusion Network, the
US Mice of Lducation's consultants at Stanford Research Insti-
tute I ott nd that Ole hi'gh degree of adopier satisfaction among
users of NPN proOams existed in part because of the tact that
districts tended to adopt programs that were in general agreement
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with ther current educational phi!osophy and not radical depar-
tures from the school system's existing operation. Costs for addi-

tional r ources. necessary to implement the adoptions were also
kept'a a minimum for'this reason.

Successful adoptions were further characterti!ed by gradual.and
cumulative installation, involving a systematic phase-in strategy
and a realistic estimate of the time lines involved in full-scale
implementation.

SUGGESTED QUESTIONS TO ASK ABOUT PARTICULAR
MODELS

Selecting a particular model for adaption or rephcation can be a
confusing. process. in making the decision to adapt or'adopt, it
may be helpful to consider, the following questions when exam-
ining descriptions of model programs in the area of early child-
hood education for the handicapped or other innovative programs.

1. What are the accomplishments of the model program? Are
these in line %jth the goals and needs of your district?

2. Did the developer .of the model program follow an appropri-
ate strategy?

3. Are the reported by the prOgram credible? Are tech-
niques for gathering data valid and reliable? Does the information
provided by the progNim about its accomplishments support Rs
claims? Are statktical assumptions met?

4. DO test resufis reported byhe model relate to ,behavioral
events.' How do ihese test results relate to those of yoUr.,6pera-

tion?

5. Who took the measurements and performed the a oyses?

Were evaluators of the model objective?

6. IS the philosoph und&lyinp the model program congruent
with tlw alues and goals of your Operation? Is its approach ac-

ceptable moralh, hnii 'ethically?

7. What are the le1lson5 for adopting or adapting this particular

model? IS it seen as a solution to a problem, a progran that wilt
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meet the needs ol your district? As previously mc.ntioned, the
Rand study of federally funded innovative projects showed that
the motivation to adopt a program is significantly related to its
successl ul adoption. 1.t I citive implerhentation and incorporation
iesulted onl when ar innoutio.t,i was adopted in response to a
del Med nce'.t or pitiblem. I hos c. begun in order .o take advantage

avaihhic eternal I unding tended not to persist.

S. Does the decision to adopt the model have the support of all
those in% ok ed administrator s, teachers, principals, supp9rt per-
sonnel, superintendents, and parents? Reseaech indicate5 that'
implemenUtiOn'is nth )1L' slIC.:essf iii when all interested parties have
a sha rk. in the decision. If the institutional setting is receptive,
teadier moiale is high, principals and district administrators are
stippottiv e 'and. teac.:hers are willing to make e!stra efforts, the
chances foi success of the adoption will he greatly enhanced.

0. Does the model project ha% e I he support of the community?
Local coonnitment to the project must h'e demanded from the
(mtset if hit iniroutin is to he incorporated and continue, so that
the end of- federal support does not mean the end oi the program.

he Rand study advises th,it the success and suitabilitY of an
innovation depend primarily on local conditions. Federal money
should be used sparingk to encourage trial, hut plans must be
made tor phasing in local monies or sll pport from other sources.

f). f ft) \I C(mgment is the innovation with present organization-
al sti u& hire, present and possible job functions and skills?

I I. Will additional staff he needed to implement the innovative
proiet What qualifications should they ppssvss? Will reorganiza-
tion of pi esent staf f be requiretl?

I 2. Will the innoation involve a large part of the total staff in
your opelation or onk .1 few individuals? When the adoption in-
mlves ,1 "0 If ic ,11 Inds,'" of the stall in the project, it is more likely
to stmke.

I Wbu \\ihl be I e,pnii,ible hi implementation?

11 I 3, )\,, mild) ilf it Cost 'In Implemc itt the program? What are
the initial and f L't tilling costs? Whatfinancial assistance is available
trim) the model program and other sources an?what r4)sts,must

()j'ier.ilim) hem?
0 P...
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I S. What equipment, supplies, and materials will it be necessary
to obtain to implement the model program?

1 6. Does the innovative program approximate as closely as pos-
sible early childhood education programs for non-handicapped
preschooler0
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17. Does the model program provide for parent involvement inthe educational programs ot handicapped preschoolers?.

18. Does the model program provide frequent follow-up,personal ltnt.ict by esource stall or intermediate facilitators? Arethere (wort ii n ities lur Visit', to the mo(lel program to see it inaction? Researeh orf-NDN has ,,hown that awareness of opportuni-ties lor change is neeessary , but not sufficient to lead to theiradoption. NDN places a great deal of emphasis on personal contactbetween adopter and model program staff or a facilitator/trainerwho has intimate knowledge of the model program and the inno-vation adoption process. On-site visits to the model project by theadopters is yerv important. Fhere seems to be some evidence thatcontact between peers, i.e., teacher-teacher, administrator-adMinktrator, results in more effective adoptions;

19. Does tne model program provide adequate training in pro-.
gram management as well as program content?

20. Is a good plan provided by the model program for evalua-tion of the adopter's new pu)gram?

21. Will the model program he implemented in a short period orwill it require long range plans? Long-range programs, of course,are more dilli.cult to Hplement, hut properly made can have farreaching effects.

PUBLICATIONS WHICH CAN HELP

Ihe lollowrng hibhography is a list of the puhlications used inthe preparation ol this brochure which may also be of help in
adapting or adopting model programs in the area of early child-
hood education for the handicapped. Most of them are available inhard copy and on microfiche in the ERIC collec tions which arelocated in libraries around the country. Individual microfiche mayhe purchase d f rum:
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1 he Illinois Office pf Education is aware of the local School

districts' deep commitment to providing quality education to all
the children eley serve. Model programs and innovative practices

now available in the area of early childhood education for the
handicapped can aid your district in . its efforts to maintain and
improve... services to exceptional preschoolers from birth. It is

hoped that the material Kesented in this booklet Will faCilitate the
process of adopting or adapting a model program or its compo-
nents :0 fit the needs of your district.
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Quality programs

make

education possible

for

exceptional pre'schoolers

29 ?:i


