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‘whether their words match their meanings, infuriate her..

<. Preface

Flossie Lewis loves the English language. People who use it for vicious
ends, people who use it to obscure meaning, or people who just don t care

Taking her cues from George Orwell, Lewis presents here a q.re:tivé,'
series of exercises. to teach students to recognize deceptive language in
others and to avoid it in their own writing. Woven throjighout these stimu-
Ialmg and immediately useful exercises Lewis gives us as a bonus her own

witty and perceptive thoughts on the ways misuse of language suppons
the harbansm and’ violence of our time.

.lames Gray, Director
Bay Area Writing Project
. School of Education,
l{mver.m 'y of California. Berkeley.
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- Introduction

“In 1946 George Orwell defided the language of politics as “the defense

of the indefensible.” Political language tcaday is still the defense of the -

- indefensible. It is also the denial of reality.

I am asking that as teachers of corpposition. we think about language.

that we respect it nos as something that has a life of its own without our
poor power (o dlracl or corregt it. For then we owe the language nothing.

‘, and our language. in turn, owes us less. For you and | know that words and

~ actions have very strong ties. And when scholars, phllosophcrs, literary
critics, respected journalists, and={ast but certainly not least, teachers of
‘English begin to worry about Saying the English Language. or Double-
speak. or The Art of Bull, what is jt we worry about, the language or the
self. our actions as much as our wurds

Elizabeth Hall interviewing (Jeurge Slomet in an article for Psychology
Today asked Steiner why he as a critic of literature should talk so much
about concentration camps. Steiner explained that he always believed
human savagery and Killing were caused by lack of education. But then
he began to wonder: “Could there be certain things right inside culture
that somehow helped barbarism... Perhaps we -build up tremendous
frustrations about physical violence in a world where Janguage has become
the substitute for acfion.” '

Myself. I am fairly certain that some things inside our culture support

" barbarism and violence. It may be. as Steiner suggests, that language_ has

become a substifute for action, but language:is still our means to discover
.and express what is happening tg.us. Men fight and die for a word. They
may fight and die because they ure surrounded by words. They may, fight
.md die for lack of a word. They may die without fighting. There are arcas
in us which are yet inexpressible. but when we ask if our language can- be
saved. we are asking in-fairly plain talk whether our minds can be saved

from dying for lack of & word, or dying from battlmg phantoms and
hung betrayed by them. r -

Orwell said earlier (1946) that the decadence of our language is probably
curable. Rnd he gave us six “Canadian Air-Force Exercises™ by which to
cure ourselves. It means doing these exercises regularly. I propbse to work
-with Orwell's six rules. but to modify them somewhat in light of what I see
happening to our language. The rules won't make sense to_us unless we
know and have by our sides Orwell's “Politics and the EnglU\ Language.”

N : !
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"For 1 do not, cannot. presume to rewrite this essay, but in order to update

i the rules and suggest lessons by which we can teach the rules, | will have

. to suggest those arcus in our language and our thinking where, | believe,

o Weare walking around in the mud or drifting around without todching the
ground. | will have to mtrude my own' philosophy from time to time.
. My phllusuphy begins with this propasition: teachers »f composition
have & moral responsibility, whether we are teaching bright, average, or
"dispffected” children. and the responsibility. is tG the word, the sentence,
and the idea. Words use powerful. They can enlighten. They can save

" hearts and minds. They can also corrupt and destroy. They can support
barbarism or encourage it. Sticks and stones are not alone: words break
bunes. More thun break. they can make it appear that no hurt has
uccurred: no bones were there to begin with,

¢ -
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Qrwell's First Rule

. *

Orwell's irst fule iv Vever uve « metaphor, o simuly or other figure of
speech which vou are wsed o weing in print. First u lesson about figures
of speech. a few little pieces of-verse. some hallads. some rack lyrics to
ilustrate that we use metaphaors all the time. The big job that awaits us
is to make clear the rélationship between metaphor and the inflated style,
between metaphor and cuphemismi. But we cun’tdake that step until we
knaw what metaphor is. Th addition to a formal lesson on figures of speech,
or even to take the place of such i lesson, we can explusin metaphor
graphicaily by “intersection™

Let aircle A be somebody’s fuce and circle B a peach or a nec-
tarine or whatever fruit make:. good comparisons possible. 1,
now, we say that a boy or a girl resembles a nectarine or a tanger-
ine. it must he that A and B have some common characteristics.
Su we Iistthe chirscteristics of the face and the frunt separately
anil then abstract the common trants. Or we can suggest at pnce
what teasts A and B share: smooth skin. red cheeks. the Rind you
ke “to Bite.” What we begin o see is that the two cireles or two

sets cian be said to intersect.
. . .

The idea 1s fmrly simple. It yeknowledges the separateness of being
but it adso forces us to see a unity. The two sets meet at some point. In
discovering that u fuce i is like a nectarine. we see the face in a new way.
Kids like this pame of m(ersccllun It's a good way to talk about metaphor
And then we c¢un send our students to the du.mmarv or the glossary of

(TP EES




' L me terms nnd the dcﬁmlwm of metaphor is no kmger s0 terribly
1 Wc can cwn define “tenor” and “vehicle” by this method.

FLOWERS AND HEARTS

* *

Neat. you can bring flowers, a bowl of {ruit, mushrooms, or sea-
e shells 1o schoul. If you start with flowers, what the kids ure going.

1o discover rather quickly is that the names for som¢ of the
= flowery are already metaphor .. daisy. snapdragon. golden rod.
buttercup. Holding 4 flower or @ mushroom. you usk the class 1o
write a least one thing that it reminds them of. Remind the class
that they must return to bheing kids again when they play this
game becaudw htile people don't usually borrow their ideas from
others. They're nut ashamed to say what comparisons {irst pop
ino their heads. that something looks like something else. even
though they may be punished for what they say te.g. telling a
pregnant ludy thar she’s swollen or that she looks like a balloon).
Some of your siudents will produce nothing — for whatever reason
~ but you will have five ur six who will he able to see shooting
sturs. panthrushes, pin vushions in a flower. Seashells are mar-
velous. toa. The puint v the clasy doesn't have o struggle o
define metaphor 1ty all around them They vse them cvery day.
The class should ditto or publish its new names for Mowers, sea-
sheths and musheoons. They canatss play intersection

. Metaphuor looks for the commuon in the uncommon.

2 Metaphor 1y tie conscrous naming of one obect or idea for
anuther bevause these objects or ideas share unulug'u:

3 Metaphor s teymy 1o i \mylc imstance or a separate facl
into a fotality,
Metaphar 1y not '.m.alnp,.\:

S Metaphor i i Hranation. @ CHmsisg over o aterseetion.

. Metaphor i the result of concentrating of really looking, we-
iy, or thinkimg iy the hmg‘hlcmng of experience.

T Metaphor s the expamsion of @ single per-eption which we
varey beyomd s boundaries by seeing it in more and more
relation .




FROM THE FLOWER TO THE EUPHEMISM'

“Now. you :upplv the class with a list of pretty terms and: uk
- |bcm to supply the source, the original.

1. visually handicapped f memory garden
2. sanitary engineer 7. liberate

Y. selective service .7 ' 8. selected vut

1 mudeiff buige 'S, verbalize

% underarm "~ 0. perspire

Here arc the amwers 1you may prefer 2 matching question): |
b blind. 21 jamitor. 3 draft-miligaey. 9 121, 5 armpat, 6) cemetery.

an older cuphemism. 7) grab. Ri ficed tfired as from o job). 9) wlk,

10 sweat. ‘

Here's unother list

I. unmentionables #. we bomb them before they

2 severe norm violatons bomb us

Y omverachiever b. a grind

4 elfectuate an actisity c. t find agother ;uh

A opnce sdustment d. infigtion ‘
b overnindulpgence ¢. making a ipg of yoursel! =
7. underachicver f. underwedr

& partcipatory demacracy g a kid who fails in shool

9 slumber foom h. a yelling oy scrcaming match
1 1o plot g carees strate . to get a kid (or an adulp o
11, protectse reachion air du ~omethinit he doesn'

srihe , want to do ! '

i for corpses !
. k. young lawbreaker®

Arswees D 2k (3 e 1S d 6 74 % h) (94 tmc)
-

HOW TO TELL A LIE IN YOUR OWN II\IN(; ROOM

We h e e defioe xuphcmss;ﬂ along with Orwells et risle. For
cnohemiam s the term that embraces wll of the fllnesses that Orwell
atachs cupheminm that fabs like ~aow, that covers like a blanket, that
pours hhe sveap. that perfames the air with smells that remind the nose
vaeuely ed pine or femuon or spige but sure doesn’t smell ke the real thing.
Hwe are able 1o dehine the cup‘}\cmnm and | mean by definition. write an
intethigent pacagraph cn the subject. thea we can make better sense of
viewell's first rule Never use o metspher. simile or other hgure of speech
which vouare usedd to seemg i print We can even change this rule 1o fit

o '\Imy vl the teane m hedth fosts Gime foom a0 affcie by Algn [-\t.v.m-l wm Th San

lfMu-a o Numday Foymmer & Cheoamalic Myrch 121972 '




- the rieeds of thase kids who aren’t accustomed 1o seeing anything in print.
~“Never borrow from television @ phrase which sounds good bat really
says nothing. Never take what na't yours. Look for yoursell, heae-for
L. yoursell, taste for younell. see for yourwil, fegl for yoursell. Don't let

. canned words do your thinking. Try to be honest when.you write. Some:
2, umes thinking s hard. the nght word duesn’t come easi y buttey to find

hdd

‘the nght word 1f you 1ry, you won't b ~

" 'a\md" To call a janitor a sanitary engineer s not such a terrible thing.
‘Beswdes. if you grve men and women funcier tides: they can usk for better
-, wages and morc respect But many people use euphemism to spare them:
“velves and others hurt And the hittle sift lie needs 1o be examined before
it becomes a hatul - 10 be nwe even when the situation o longer requires
gentilty, . ' -

Here are seseral spuations sn which you, o member of our class.
‘may ot may not [thd youesell. Even of you are incapable of
stealing @ prekld trism a barrel or w cookie from a jar. 1ry 1o do
this exercise. Al visu have to do s supply a “micer”™ word or
phruse for the real thing. 4 werd or phrase that makes you lecl
better or liwok better t :

.

You steal miney from your mathes o fathers wallet.

Yuu copy lu-m yuur acighbor's pupcr during an exam,

You beut ap your kud brother or sister.

Far o homeworh assgnment., you vopy seserd puages from a
library rcference book und turn in these pages  without
rescaling whose words vou have taken und what book you'
have used '

You wrech vour dud or arother's aitemobite

Yiu wreck your own gutomobhile.

You forge your father's signature to & check. -

You walk off with o transistor from Macy's department store.
You break intir the schoal™s audio-visuul labr and tahe thice
tape recorders and all the cassettes vouf can carry.

10 You tahe deups regulurly '

- e T v

>

4

< =

You can add to ihus tist of youthe. Remember the snstructions.”
Yius want o softer way, perhaps a mure guiltless way, to express
these actions. You misy come up with several phrases for one
achion and get absolutely blicked on another. Iy O.K. Here's
an example of what | want you to do. Someone you know has
cancer. What do you regularly say” Do you say cancer” You say
wimeone hay' a very serivus ilineas”™ or a “terminal condition.” Get
the picture” Try these 1en. You may discover that you can’t comes
up with 4 word or a phrase. but you can produce a fn(tly good

ecuse for whxyﬂ these activns. Write the excuse. Once you've
P . .

- b !-s

, But how (0 make ki copscious of cuphemism as a device lhey shivukd-

~b




. written the eygase. the chances are you'l find the word -r wurds
that heip yol disguise what you've done. .
Some definitiyhs of cuphemism in addition to “the mild or the indirect
ur the falsely delicate for the harsh or the real’™ D language that makes
poud whitt is Kasic ally rotten: 21 a lot of cosmedes 10 cover a difty neck
and fece: M perfume to cover an unwasticd body. A kid put it this way:
LT metaphor, i's not cuphemism.” He was on his way. :

\ I The Eupheanism of the )"vur« L -

, iy .
L me Herh ("&31 . Thé Sun Francisgo Lhmnu le, -July |9 1978:

e " “Natwmaat “Asrfines uuthu\dct\ are recciviog an extra 1. cengt a share
sy ldcl'ld hecause a Bocmg Mer mhch‘The 727, i Seems was hcawly‘
? K mauml that. nw.»mn mhdt an afser-tlantinsutance . hmclumt 1.7 million-
Ly wu;m fos: ;he :mbnc witd for the three people who weré iullqd in. that
1o crash hars relt\' -neyt. Pcnple with shares m Natiginal., the only way- to
hCappther qngh:ccn entiitached urwhm they alreudy were getting. .
T even eater, ishe way Nationpl Airlines refers % the.crash that ktlleq
thiee. bt midle a miliion, lri—rhc slbclhuldgn report. the crash is, “an.’
mmlun(.lr\ conversion of a. 72778 Cnén ays, “I¢'s the cuphemismt ¢f the

Tversion a good mietaphor fc)r‘cm\h" Why not’ say crash? .
. -Whether hids Arein. b “gmn! Mthxvl A "difficult”™ school, or a a-junior -
vollege. they won't "Vaip'y mnr‘c-,xif m' Y 1h¢» re borcd 41 you ask them to
= telb you why the airhipe uk\hg\ L s.ry “cruch.” Bt 1o help. lhem along. here
' are some m;m.s for discussion orcamposition, , Sy
I Whatsan; auiumuhnic cr.u.h 7 WKat happens” You've witnessed -
S ‘ several crashes in your Dmcr Fd. tratning. Describe a crash,
VLT Make us see that crash. - a

te

Pulurc the crash of a 727 How are you gum& 0 dcscrlhc i?
He quite hteral and Watier. of fact because you. wam% 1o con-
ventrate on the facts. You Fe. cm.mcer

A You are o reporter at the scene of.an. mrbnc crash. Whal do
. you sec”? Iluw div vou feel? How do others around you feel?
(O © o iWha du you want your readers 10 experience” Keep this in
' . nimd ay vou write.d How will your repnmnl., differ from the- .

. repurt of the engineer” L v

. 4. Play the original tape of the hummg of the Hmdcnhur; Whal
15 it thisi the reporter makes us see. hear. feel”

L] )

Strsalmiars crgmeasnn o begal and businew Jargin means that an ass & tsay a planc or a
usklings can no longer serse o the acvepted way. IF « fnctory, burns ¢ wn, that's an vl
uhms amserven of ap asw 1 flom " ntended vse. iv ~lh thanks (v Sv it Keecht '\

Q o 71.

Lear” But 'y mcamnpl m. aller What does i mean?{s mvolumary con- .

Y

s,

b
-
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5. Nikos KazantZakis's Spain describes the crash of a bomber
Jin ng the Spanish Civil War:..

e couid see blood all (werm And among the
twisted shattered remnants. we made out a_slimy shape— -«
“the pllul cried the soldiers. as they started clearing away
the pieces of iron and machinery and hmken\ wings.” In
spite of \\mgmb to get away, | forced myself 0 stay there.
to watch: not to lose a single drop of the horror. A slrelcher
arrived. The soldiers beft over and handful by handful.
scooped the human_ pulp onto the stretcher.

What does this passage make us see, hear, touch, feel” Does -
this pussage force us to use any of our other senses?” =~ °

6. Wl'\y can't the men and fomen who write the fgockholder's

report for National Airlines say the crash of 'é&.. not the
invulunlarv conversion of a 7277 ' i

‘1 hcllcvc most Kids can write a blistering paragraph on the last question,

or. and this is a distinet possibility, 4 peculiar 'defense of this kind of
‘l.m;.uag.c ey “What's wrong with hiding the facts?). \

But something has happened. The class is begv'mnb to understand -

cuphemidm and metaphor. They L/.mt help themselves. |

WHY MUST EUPHEMISM AVOID METAPHOR? - -

» - Now I want the class to explore with*me the kind of language -
cuphemism uses. A pame hclps We have several lists from which
to-work. Let's take five 1o six casy terms, easy because the kids
huve heard them on TV or in the market or even in class:

1. sanitary engineer . 4. overindulgence
+ 2. midriff bulge ‘5. verbalize |
Y. memory garden : - .

Can we nithg a pencralization yet? Well, we see nouns in four out
of fixe and an “1208 sattached 1o an adiective-noun “verbal.” The
nolins agpear o hc accompanicd by admuvcs Let’s try another

A five: ,
I cffccumlc an activity 4, visually handicapped
.’.. severe norm violation 3. liberate

1. selected out v

Duq the same pringiple emerge:” a noun maodified by another
worid, o ncwlv constructed verb—u root here, a suffix there?
%uppnsc we hve-a new list before us:

N4
’ !
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1. air support ) a. a dassroom

2. containment A2 b. a waterbed

3. functional retardates  (3-d) C. cost or costs

4. structured situation (4-a) d. kids who fail a subject
5. dichotomize (5-i) . bombing ,

6. disadvantaged (6-Hh  \f. poor or ignorant &

/. readjustment center  (7-g) g a prison /

8. expenditure b (8 P a slum 3

9. substandard housing  (9-h) | 1. to divide

-—
-
——r

. flotation system < (10-b) . jj. concealing information
] - ~ .-
-wt’h it about the language of Column I as opposed to Column Il that
bothers us? In every case a simple noun or verb in Column 1] gets blown

~up in Colurhn | Sometimes the word gets blown up twice. A blown-up

noun “housing™ gets more air pumped into it when “substandard” accom-
panies it. All this air. What purpose does it serve? Quiteithe opposite of

_the metaphor. And yet behind the euphemism, there is often an attempt to

use mletaphor. To say that something is something else or like something

*

else is to make comparisons. It is to eXamine two different 6bjects or ideas -

~ in order to see with wonder that they have lines, texture, smell or feeling

ifi common. The euphemism is the product of looking and then looking

away. Even when it consciously looks for metaphor as in “memory garden”
for cemetery. it is not looking {or meaning. At its best or most gentle, when
it seeks to protect people from hurt, it often accebts a very palpitating
fact, like cancer. an automobile” accident, an airplane crash, a rape, a
coffin—and then covers it or drapes it. The fact is ftself vivid. The senses

faint, especially if someone they love is in that crash. coffin, or diagnosis.
ut the euphemistn looks away or overlooks. It does not abstract meaning.
It hides it. That's almost what it's paid to do. Ask any mortician or the
manufacturers of involuntary conversigns. . .
Poets do not conceal death. They reveal it—by metaphor. They give us
meaning as they themselves reach for truth, : .
Here is 1 Heard a Fly Buzz When [ Died” by Emily Dickinson:
¢ N o .
I heard a Fly buzz—-when I died—
The Stillness in the Room : :
Was like the Stillness in the Air— ' <
- Between the Heaves of Storm— '

_The Eyes aroundi- had wrung them dry—
And Breaths were gathering firm . .
For that last Onset —when the King

}Bé'gvitnesscd- in the Room —

. see. smell. taste, totich. The fact ‘even overwhelms the senses. and people -
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* D willed my Keepsakes— Signed away o #L
What portion of me be : _ -
: .~ Assignable—and then it was ' N
N w There interppsed a Fly— : .

With Blue— uncertain stumbling Buzz
Between the light—and me— o
And then the Windows failed—and then

I could not see to see —- S

Catch the keepers of memory gardens selling burial plots with “I Heard a
'Fly Buzz." It won't work: it won't sell.* : ,' o
ol * / /

" ICould Not See (o See, -
. tr.“ - o .

I believe a good book predisposes toward morality. | be'he've that a.good
. Book or poem makes one want to be moral. Morality comes from affection,
.- sympathy, and understanding. | want to teach cuphemism, its use and
abuse, but kids are not going to come up with eupheniisms of their own. -
" They don't want 1o dig yet. So I give them Evelyp Waugh's The Loved .
- ———One.-and-while-1'm helping them explore satire, | ask them to keep a list
.+ - of euphemisms. Then they look at Mitford’s The American Way of Death
g: - - imorder to compare two different approaches to the ‘funeral industry. .
~~ . | send several volunters to visit the local furieral ‘establishments to
-, do a saturation report. Man, do they return with euphemisms and blas-
- _-phemy! I also invite, encourage a defense of the practices of our funeral
industry— even invite a guest spedker. ' o :
. After all is said and done, after a guest speaker has: assured us that

D

5 unpleasant realities have to be given “inexistence,” that it is merciful to
- say “departed” rather than “dead.” what must we do in retyrn? .
‘i~ . Wedon't have to tell off our guest, for if a representative of the funeral

industry does come to call; we will write him a polite. thapk-you note. He

\ has taught us a lesson about business ethics and language: and with new

\  ,@ppreciation. we can now return to the metaphor and Emily Dickinson's

‘ "l Heard a Fly Buzz-When [ Died" to see how a poct trips up death, not

* by selling us a bill of goods and a pile of coffins, but rather by taking us

‘ by the hand and, giving -us meaning. = - - ' '

- Poets try not to use a metaphor, simile or other figurés of speech which

. » they are used to seeing in print. The trick is to have something fo say, not
something to hide. For to hide you must turn'to euphemism.

— e

*Teachers may wish to explore with students other ways pqets-have used metaphor rather °

« than eupehmism to treat death honestly. Some suggestions are “Death Be Not Proud” by

. “John Donne, “The Last Night That She Lived™ by Emily Dickinson, *A Refusal fo Mourn the

- Death. by Fire. of a Thild in London" by Dylan Thomas, "Buffalo Bill's defunct” by e.e. .
: » Ccummings, “Littlc Elegy” by X. J. Kennedy. and “The Death of the Ball Turrett Gunner™ by
Randall Jarrell. ' .




~ WE DESTROYED A VILLAGE IN ORDER TO SAVE IT

Theé Viet Nam War sought to defend the indefensible. Euphemism was
rampant in the prose of the Pentagon and he military. Hee is.an exercise
~ - which could follow some of the photos which came out of this war: the
~napalmed girl fleeing, the father holding a shrapnel=d child in his arms:

: 1 i
A Lo . B
l. the war in Viet Nam- _,  (i-h) resources con':ol
2. to spill more blood by (2g defoliation
continuing a ‘var a cloud . e
3. the total destruction of . (3-i) K.LA.

~ acity by an atom bomb -
4. the total destruction of  (4)
another city in retaliation - :
for the first

to expend ordinance
: undzrtake interdiction
to escalate

advisory-intervention

ST TR oean g

- 5. to refrain from using atom (5-1) taking out a city -~ e
bombs . exchange of populations '
6. aforce of rockets aimed  (6:k) counter-force
... at rockets and bombers controlled response -
~ of the enemy . population resettlement
7. to drop a bomb - (7-e}  n.{ to terminate with extreme
+ - 8. shot to death by an enemy (8-d) prejudice g
9. to fire a shell N 9 o. tofrag .
10. radioactive fallout ~ % (10-¢) “p. (o waste .
M. crop poisoning ~ (1l-a)_q. an advance retaliatory
12. destruction of vegetation (120} . protective mission
t3. ‘uprooting a village* - , (13-m) . .
14, to execute unofficially (14-n) ‘ o '
* 15, to kill one of your own - (15-0) -
- men with a grenade : )
16. to kill in batghes (16-p)
" 17. a bombing attack on the (17-q) . -
enemy .

Even teachers can have trouble with this matching exercise. The war
in Viet Nam is now history. but the difficulty with performing thig matching
Question is that the langyage in Column B is so ui.specific. Charles\McCabe
of The San Francisco Chronicle uses adjectives like “emollient” to de-
scribed these terms. He quotes Cardinal Newman, who said, “Mistiness is
the mother of safety.” But it is Orwell who:tells us what is happening. In
~ almost all of Column B. the words, many of them Latin, “fall upon the facts .
like soft snow, blurring the outlines and covering up all the détails." What
we have is euphemism, and euphemism often makes its- point or dulls its

point by a novel use of cliché.

1 .o
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| Some dlscussnon quesuons for pm agraphs or papers should tallow this
_exercise. s,
. To waste means to kill in batches. Is to waste really a euphe-
- mism? Define euphemism carefully before you take on this '
— . question. .

2. When Lieutenant William J. Calley described the My Lai mas-
"~ sacre, he spoke of "wasting people.” Tiiink of the verb “to
waste.” Write several sentences in which you use this verb,
e.g. “l wasted my time yesterday.” Now think of waste as a
noun, as an.adjective. What pictures come to mind. Is “to
waste” a good metaphor for killing pcople in batches? Why
Why not” - ‘
3. Dafohatmn metaphor. euphemnsm or both?

b ~ 4. Charles McCabe of The San Francisco Chronicle calls (he.' '

LR © _language of he' Viet Nam War * ‘Pentagonese.” And  he never N

L tires of saym}\%t Pentagonese is “language that defends the '
indefensible.” Review the above list. How does McCabe's

statement (he’s quoting George Orwell) apply to the above

list?

\'

‘ \A‘TS, BATS, AND BUDS :
Orwell in. his a}{uysn of what made wmmg in his time *“unavoidably”

ugly explains that when a wmer can't say what he wants to say, he becomes
..almost indifferent to whether his.words mear anything or not.” Orwell ~
says “Quite apart from "avoidable’ ugliness, two qualities are common to .
them all |he has just” gnven us five pieces of prose]: staleness of imagery -~
. gnd..:lack of. precision.” Under staleness of imagery, he discusses .the
%mg metaphor. the dead metaphor. and a “huge dump of worn-out meta- - .
phors which have lost all.evocative power and are merely used because
they save people the trouble-of ifiventing phrases for themselves...and
incompatible metaphors...frequertly mixed. a sure sign that the writer.
is not interested in what he is saying.” Sdime metaphors, Orwell insists, are .
twisted out of their original mcaning: “toe the line,” sometimes written’
“tow the line.” ) '
The distinctions that Orwell makes between the: dead and the dying
metaphor. the dying and the twisted are wondcrfully funny. but the meta-
phor of Watergate wasn't funny. It was sick. But how.do we get young
people to appreciate this sort of illness when they see it? Here is an exer-
cise whose substance | am borrowing from a piece which Dick Meister,
then labor correspondent for The San Francmo Chroaicle. wrote several
years ago.
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to keep your ear to the grindstone
to get a toe hold in the public eye
to hitch up our troubles and throw down our gauntlets
to have plans underfoot
to go down the drain in a steamroller
to be sold down the drain’
to gét a country out of the eight ba,!l
to take a flying gambit® :
to deal with the whole gambit of an affair*®
10. to get our dandruff up \ :
Il. tosmell arat and nip itin thelbud - .
12, to go off the deep end of a resgrvation - .
13. to take a bear by the horns : .
14. to grasp a nettle by the horns o
13. to find too many cooks in the soup :
16. to visit every cranny and crook )‘n the dnstnct

LX AP B PN~

Numhcr 16 may be a genuine slip of the tongue, but the tendency through-
out is malapropism. not because someone is showing off his ignorance but
because someone doesn't veally give a damn. He's on the road to Duck-
‘speak.®®® and he's taking us with him. T

‘What does the teacher do with Meister's list? The teacher lets the, class

play Mad magazine. Everybody draws or tries to draw a picture of his -

fav(mte\st%m How does one “go down the drain in a steamroller?" How
does one “deal with,” or better. “deal a whole gambit?" What the teacher
wants to do is gét the kids to see how ridicylous the picture, the imageé is.

The imagery is not stale:’it's ridiculous. Thé aim of metaphor is to make
someone else see what you see, hear what you hear. When-pictures clash

or smash or-have no real relatlonshlp to one another, like “going off the

deep end of a reservation.” then it means that the writer isn't really looking, . a

thmkmg or feelmg Hes just blabbing.

" Try pictures of these: < ,"/ ‘ )
-to deep-six papers o N,
a White-House Horror Story
to ventilate the structure of campaigning
to develop (additional) information
to gather together to compare ignorances .
to test the chronology of one's knowledge (or somebody else's
knowledge)

7. to SiM a proposal

*There's gamhnt iti chess. There's gamble as in game of chance. And there's gambol as
in caper —goats do it. .

**Then there's gamut. which is an exercise in itself.
. " ***Duckspeak, see George OrwellR /984,

‘ 13 : -
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8. to fellow. a ¢hannel of reporting

9. to be brought up to speed on events
10. - to deal with people telephonically
111 azero defect system

Rich;rd Gambino's “Watergate Lingo” makes my job easy. His supply of
what he calls “martyred” metaphor is inexhaystible. But now we ask the
class to draw pictures of the items in the second list. This time it isn't so
casy. The tegcher can remind the class that Watergate happened only
yesterday, bul we bury the past so quickly the teacher will have to recount
the story of Watergate or have the class read Woodward and Bernstein.
And even after the kids know what happened to Nixon and what almost
happened to the country, drawing a picture of most of the eleven items is
going to beé difficult. In the first exercise, the pictures ‘are cockeyed, but
kids can draw them. In the second exercise the task is almost impossible.
I suppose we can draw someone “deep-sixing papers” or “dealing with
people telephonically,” but the visual image is fading fast. Gambino calls -,

- Watergate-lingo "a language of non-responsibility.” It's not the inadvertent -

slip, or a meaning which the writer or a speaker cannot express. The
language of Watergate comes closer to Orwell’s statement that “a writer
is almost indifferent as to whether his words mean anything or not.” Men
like Erlichman, Haldeman, Dean, Mitchell were trying to make their guilt,
their responsibility, go away. John Kenneth Galbraith in “The Age of
Wordfact” explains precisely what is happemng “The wordfact makes .
words a precise substitute for rcahty This is an enormous convenience.
It means that to say something exists is a substitute for its cxnstcncc And
to say that something will happen is-as good as having it happen...
{ said earliér that language and action have deep roots. Says Galbranh
“Where once it was said of a statesman that he suited action to the words,
now he suits the words to the .actions.” Except that these words are no -

. longer words. They are quacks. A “point in time" ‘is a quack. “Pre-situa-

tion" .and “post-situation”® are more quacks but they didn't come out of.
ducks. They came out of —well, what kind of men were those who spokc _
the language of Watergate? How come they were so lacking in conscience?

It isn't that they were ‘mindless. The language wasn't washed out of their

~ brains. just bleached until there was almost no color.-Something else. They

_couldn't lie the way they did without some instruction. Their jargon- is not
. only the )argon of spy movics and melodrama, but the jargon of the Ameri-

can market piace and the jargon of the impossible dream. And perhaps
the jargon o\mcn who believe that all pigs are equal but some pigs are
more equal.. \




. » L ‘
Never Use-a Long Word

. g

The second Canadian is the exercise that tells us Never 10 use'a long

"4 word where Q short one will do. But_you like long words. So do I; So let's
maodify this rule. We select long words if these words will make the person
who has to read our work or hear.dur talk see what we see. foel what we

feel—sensuous words. Sensuous words? The Nazis used sensuous words! _

Jews and also Russians and Poles were “tw()-legged lice, putrid vermin—~

like roaches on'a dirty wall.” § am borrowing from George Steiner's “The:

Hollow Miracle.” People can lie sensuously and use short words. But we
are Jalking about choices, We protest that we like long words. We like
their sound. and their music).‘Why should we squelch them in the nante of

- Orwell? We smustp't! But there are exercises to explain (he necessity for

that rule. The kids-have to see the blown-up. style. They/even have to yell
“in pain, "Cut it out!™ “Say it in five!"” “What bull!" Her/é is some bull:

I. The choice of exogenous vaciables in relation to’ multicolinearity
is contingent: upon the derivations of certain multiple correlation
coefficients. (A paper by a college senior, from James P. Degnan,
"Masters of Babble." College English) /

. Accidental death benefits will not be payable if death is caused -
by or contributed to by infirmity of mind jor®ody or any illness *
or disease ‘other than a bacterial, infectjon occurring in conse-
quence of an accidental injury on the exterior of the body. (From
a life insurance policy —quoted by Mijlton Moskovitz, in “Plain _
English Insurance.” San Francisco C[/ronicle/ '

9

3. Even ia the most quantitative suhjqéts. there is some error or at
least a lack of reproducibility in thé termination of scores on any
one examination; in subject afeas in-which more subjective deter-
minations are made. this lack of reproducibility is exacerbated.

- (A letter from a college adniinistrator. U.S. News & World ~

- Report) o ! -

« 4 Well. 1 have always thought that if a political institution or com-
~ mittee enacted the role of an eleemosynary, it would, like the
Phirrisee. brag about it on all opportunities, and so you agreed

with me that a doubing Thomas might think that this money was
routed in the clandestine way not only to keep it secret but also

to keep (secret) those people that were receiving the money.

" (Sam Ervin on laundered money from a Charles McCabe article

titled. "Hot Air." Fhe San Francisco Chronicle)

Tflc goal of the exchange is to address stereotyping 5nd prejudice
that is still prevalent in our society by offering a mechanism_for

Cep
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friend, we see whether it is-

1. Supply determines ‘demand.

yod?‘youugpcople to experience a different world view than their
own. (From an ad by the National Student’Exchange)

Federal government during an air-raid for any period of time
from visibility by reason of internal or external illumination.

Such preparations shall be made as will completely obscureall .
. Fedetal buildings and non-federal buildings occupied by the

(A public administration order. quoted in Geoffrey Wagncrs _

“The Language of Politics™)

. The rejectmn is particularly unfortunate bccausc of the govcrnor s’

pcrsonal concern with this grant. that 1 must report our review

Of your preapplication indicates the program described in that -

dmumcnt does not meet the minimum requirements established

by the tegislation. 1From an article by McCabe enmlcd “Cuttle-
fish/Prose”) : v

8. There came a time when there was a feeling, that at lcast on my
"part, based on what 1\743 Dean.was telling me about the unravel-
. Magruder may have had some involve-

ling of thi thing, that
ment-and that culminated in a meeting with Attorney General at

~ the end of July on the 31st of July where Magruder was specifical-

ly discusscd. (From “The Watergatc Hearings." Newsweek)

No death benefits unless you die from an lnfectnon [ollowmg the -
awndcnt

. Even in subjeclS Iike math it is hard to predict test scores, or it is

hard to predict how teachers will grade. or it is hard to predict
vhether a student who does well on one test will do well in an-

* other: in subjects like English, the job becomes impossible.

" What shall we do with thesc eight examples of inflated prose” First, we
" ask the class to count the number of “big" words in each passage. This -
* counting is important. (You'll see wky shortly.) Using the dictionary as a
sssible to reduce the passage: Can we say
~ what the paragraph says in one sentence. Let's try. The answers follow:

I always.believed that if politicians depended on charity:‘ thc)"- :

would brag about their virtuous poverty, and you agreed that this
money was hidden so that these crooks could look good.

5. We want to fight stercotypes by getting kids to exchange homes.
6. Justtell people to pull down their shades during an air raid.
. I'm sorry that ‘we nave to refuse you, governor. but the program

you want does not meet our rcqmrcments ; .
Magruder was one of us.

22




There may be other interpretations of these eight picces and. therefore,
other short &uts. The point we should be making is that the long words in
these passages serve no purpose except to fog up meaning. It doesn't
* mean that the long words are criminals. Words like “derivation,” “infirm-
iy “exacerbate” are great words—if people use them with care and
respect. And the teacher can, at this point. present the class with his own
favorite prose passages— from Milton. Swift, Mill. or from Tocqueville.
Whitt we want to make clear from these eight (you can add more - the
Watergate tapes. legal contracts. campaign speeches) is what Ianguage
-sounds like when people hide what they want to say or don't really know
what they want to say. Long words makc better cloaks. But a short word
van lie too. ) L
Another exercise that should follow: <
_Arrange ghese eignt passages in descending ordgr —which is the
, biggest bit of bull? And the next. And the next. Which has the
least bull? (This exercise is particWarly interesting because al-
though number ¢ight has very few big words, it can easily go at
~the top of the list. Why? What it has to hide & so obvious. But
“item cight uses other tricks, é;iéks that Orwell speaks.of, and so
shall we.) - '
iV
A WORD CANBE A PIG

We are still on Orwell’s secund principle, preferring the short word to
*the long. Once more we want to'stress intention. When we ask the kids
to’become conscious of their own language. we .are asking them to
become conscious of mecaing. Deciding whetaer te use short or long’
words preseats other problems. dcsp}c Orwell's very last rule that we
throw out all of his rules. if i-1 order to observe any onz of them we rrave
to say or write something ° m.‘(m.ht barbarous.”

Here's the second problem. Consider this lizt, which l borrow from
Cynthia H. l"nloc and Mostafa Reiai. i

. ¢ ) ) .
lUhe New \;’m-abulm;r The Old Vocaiulary :

I. Political System . 1. Country ‘
2. Stability .. 2. Peace ' .
3. Levels of Violence 3, War ‘ .
4. Conflict 4. Hatred .
5. Dysfunction 5. Tension S
. 6. Development " 6. Progess
7. Interaction - 7. Diplomacy
8. Decision-makers - 8. Statesmen
9. Variables 9. Events'
10. Input 10. Information
\ 17 ’
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If we examine the list, the ncw versus thé vld, we see that the
longer, more abstract term is not necessarily a way of “fogging
up” the old. ltem |: "« political system™ does mean “country,” but
it means more than country. A political system takes in country
and. on the surface, appears to be obscuring country, but if we
ask ourselves what Zn'polilica! sysiem reall” means, we can’t say.

“lt means nothing: it's just 4 euphemism for country.” The authors
say that the new words "symbuolize new perceptions of the world.™
Let us consider for a moment “decision-maker” versus “'states-
man.” The statesman. by his “discrete chcices.” his very ‘person-
ality. is the crucial factor in shaping the course of international
affairs, say the authors. The decision-maxer is a syslems'analysl.‘é_"‘,’

~one who is “unawed by. and less optimistic about, policy-by-
state-manship. .. The systems analyst understands the numerous © ™
factors over which statesmen have only marginal control.” | have
not suggested a specific exercise with this list. | leave it 1o the
teacher to decide. depending on the class.

So. we have to be wary of calling all long words phony. 1 may. for
example. hate the word “interaction™ because 1 have heard it used so
often to cover up “dialogues™ where the parties concerned or th “con-
cerned parties” reallgdon’t give a darn what the other party is saying or
feeling. Interaction is another name for “everyone doing his own thing."
But interaciion versus diplomacy is something else. If we come to under-
stand interaction.only as a meaningless label, and a systems analyst as a
guy who is unemotional. calculating, even inkuman. then we can't begin
to think of a dialogue with him. We just want to blow his brains out...
which leads me to the 'langyage of violence: . - '

. The language of violencc'is full of short. offensive. Anglo-Saxon words.
They hit us right in the “kisser” and cause us to bleed Sticks and stones
can break our bones. and so can words.

“If we call a man. woman. or child a “gook.” a."dink." or “vermin” (as
the Nazis loved to call the Jews), we remove the human being. We can
"waste” a gook or a dink and certainly "gas" vermin. So the new verbs
“to waste” or 't frag” are a peculiar kind of euphemism. They're not long
words. and they don’t make pretty what is ugly. They are nc. like “selective
ordinance” for napalm or "mechanical. ambush” for booby-trap. If we
exterminate vermin. we are doing what comes naturally. If we kill a pig.
it's not murder. If an officer gets fragged. it's because he didn't get the
message. that he's a pig. and pigs-get the full treatment. You see?

The point is that if we use language t0 make abstractions of pegple, we
can do it with a short word as well as a long. The idea of the euphemism
1s to turn us away from reality for a while. Murder is homicide, qhd there's

*Their article. “The New Style 1 U.S. Foreign Policy.” firs' -ublished in Wirldview. 1970,
“Irecommefd to anyone-who loves casy rules and snappy gene ralizations about language.
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~ .1 a man in homicide. if we care to remember. but there are no people’
" in selective vrdinence™ or in “mechanical ambushes™ or “pigs” or “ver-
. min" So peopl tecome things, and less than things, and our own flesh
- and- bluod Secome pigs. no matter their color. And it's casy. il's even
- right. to stick a pig. kill him.
What do we do about Orwell’s secunid rule or exercise? We changc it.
“Don’t use a long word to hide a short word. Don't use a shor: word to
“ make a human being a ‘no’ thing. Don't use a short 94 or a long word to
tell a he. not to yourself. not to others.”, .
ﬂ

\lnre .Slmrl Words

- ATV dramaBorn Innm'em had an explicit rape scenc. One could make
a good case for Born Innocent as sacial commentary or social document,

but NBC could have move !hc,sh(»g' to eleven PM and deleted the rape

seene. NBC was greedy. Whatever would elevate their rating came first.
That there might be a few sick people out there who would learn the
wrong lesson was a possibility, but:freedom of expression and the first
amendment were at stake — and NBC got itself a winner. A nine-year-old
girl was rapesl by kids who were imitating the rape scene.

We keard very hutiz about the four young people who raped the girl.
Were they too young to understand what they did? Were they too much
victims of society? Did they have tha right to make other victims? At what
point does compassion begin in a child, and when does it cease to exist?

NBC said that thc rapists. or at least one of the rapisis. didn't see the actual -

rape scene. He was in the hathmont His mother told him what had hap-
pened. Fasundtmg but what did the four make of the ninc-year-old
before. raping her” They Mad to make her less. than human. didn't they?
.They had to make her a thing. a pig. less than-a pig. Was it that others
had made them less thau nothing? (One wonders ahout Yhe language of
their defense. One wonders how these ‘kids can begin to defend them-
sclves. what lunguage they will use, short or jong”? Amd their lawyers?

Can we talk about these question.in our classrooms?

And write about them. because if. we write we have to think?

I think we must. For when we want to destroy people, as the Nazis did. ‘
we have to make them nameless. This we do by “gook.” "dink." “nigger.”
“Jew.” “whitey.” What did the four who raped the nine-year-old girl call
her” There must have been some tag or label. The lopg word disguises,
clouds up the indefensible. The short word defends. To call a man a pig
makes it easy. to frag him. To call a litte glrl—what"-- makes it easy to
rape her.




é S | ,From‘VloIe'nce to Watergate ( . )

\
Fxcerpts Cam the Presideni's Menoir of March 21, I"”’I'Veu sweek.

B : July .97,

e . AsT esamined kam (John Dcanl it, uh. scems that he ‘cc!s. even

. - he would be guilty.of some. uh, criminai liability. due to the fact - L
Lo that he. uh. partidipated in the actions, which, uh, resulted in

‘. ‘ tuking: care of thy defendants. while they were. uh, under tnal.

~ Uh. as Be ponted-out. ub, what is tausing him ‘concern is that

L . evervoneof the vayious participants 1s now getting his own coin-
iy - sel and that this is going 10 cause consjderable pmblcms because

' it will be each man for himself, and. uh. ahe il not be afraid o

R rat un the other, : s .

' o Al from the memioirs of Murch 2% ' 'V- :

e ]2 Ueel for all of the people involved here, hiecause they werd all,

§ as | pointed out 1 them in the meeting in the F.O.B. thi. - ¥ _ . .
noon. invalved for the very best motives. Uk, 1 don't think viat, 3 .
uh, c.crl.unly Haldcman or l:hmchman had any idea about bug- , -
gng. ). Land of course knu\v De.m dndn t. He in fact pmmcd out,

C.o ., that.when. uh: Liddy had first presepted this scheme. it was W

v wild that Mischell sat pulfing his plp%’ rather’ chunk-- on;athcr. (\\
O .t uh, L‘lugklmpall the while.-

, These 1 cuc:‘pl\ are fmm @ dlualmg machine. thn peuplc uylk '
. ' into a machine, lhcy are a little"more self-conscious lH.m thcy would 'be |
. n nrdlnury conversation. Ina Wity lalkmg intoa rﬂachlné is ke wr’f(m _

: 1t's the firg step for some people. It m.ny have been the fourth or fool- - e
. teenth step for '\’m’m, Fven if we remive all the *uhs.” the' memoir of
N March 21 sounds, ;tmngulatcd and temhly mrcful Bul what's Nuon
I s.mng’ Lev's try lhl\ exctlise: 4 :

L]
.

LN

. Wetakc a4 tcd pcnul and crng( out allﬂulwu ds we dnn ' nced ..
’ v We- -pd- through this procedure several timés. The first time, n o /
: seems we neced sdmrost every word with the cnepuon of the “ubs.”

* Then we.discover thut'we can rcdute the first two lines to “Joan
Dean is afrid.” Thc ncx! wa lines—"Jobn Dean 15 afraid that-
- he cSmmitted a érime.” The next two lines—sHe -ried to bribe ©

| . The defendants while they were on trial.” The next. two--“Eacly

> " defendant now hai ‘o Iawvcr And finally. “1t's eyery man for ’
v hvmscl[ . . ’ '

'g I cannot swear that kids whu don't: havc the b.u.kuuund to Wu(ergmc
M. . " will'be’able 10 reduce Ehrlichman's. Njzon's; Haldeman's, Dean’s and, -
.o\ Muchells Walcrﬂ\c prose. but if the teacher supples the glds.\ \ulh '

- A {
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examples of their own prose. either in‘canference time. or in ditto where
the prose passages are, of COUTSE. anonymous, \ghcn the kids will get-the

“ e I, 1y possible to cyt a. woril ouf. cut it ot tQrwell’s third rufe). - . -
- A of the cry vories: “B8 then 1l have nothing to say.” let the teacher Es
_ um;.rutul.nle the kid whe Nas cried cut so honesily. Or should the cry ring - I
~chear: “But we have o soften the aluw mmchmea\ let the rcply be: “By
how many favers!” . + ' M

Tt ehe smlpcl that cuts lcmlun and muwlc Jlum. wuth lhc {at. Thal 3 o
not- ‘what we wani kids to be dnimg in their own writing and in the speech g
amld !hc wmngulmhcn it's'the lunguage that posversup. that dendes. that , - B
cheas, thap hides. or !hdl mmpl; Mty nulhm;. te suy. Why shuuld they ..
\lnup wr low? ‘ - o

“A§ teuchers of- u»mposumn we wunl he using thivsort_of ci‘trcnsc with .
lmls who are first struggling to put uu)lhnng. down on paper. But with hlgh:.-.-(- "oy
. schoul semors, fréshmen or sophomores in college, hearing and seeing
B the Tanguupe of Watergate may “be ‘a sohering experience. First of wll;

the Janguage 8 vo obvivusty full of bull, that even if we can't reduce it. ’
we know 1t-siys nnlhm;.. Second. the dquoks got cuught. Yes, thcy are
wrting their memuirs: only this time. thdy won't have so much 1o hide.
", Nu doubt. they will turn 1o euphemisnd) In Watergate they relied on -
chicken-gouop vamtruciions ghats of phrasgs attached to conjunctions and
“ .o gutsy. And the pasave voice. We are-aiproachipg the passive yoice. But
- bt before we gh, the \\".ucrgauc prose has another enchuntment for us.,

‘-;."-

L I

The Mm‘upmp Ma»ml’hur

‘

. C/ Ty todraw a puuuw of the fnlluwmb One i ucm will do. .

"L 1o basically hunker gown
by T antiCipate vmething hmmgthc un
U g0 tough lw;.h T ey . A
"¢ 4 Josightminghelds down the roreal oo
. LA e play hard hall e ;
. ot »';gf, o sfrohe an uwwmw . ) " )
aeveling situanon <0 ) o g
a hallplaver. whu carried lwmcmluus \mscr ‘ , -
S point o e . '
) _ L a e frame ' Lo o
/ I L tor Jabar a pount . ' )
12 dopo the h.lng ol rond ' 2
PV et off the cover- up line _
. a modified, imited hzmwul’ ; L : e

x

W hat can follw from thes exercise are several pictures’ which we will
prabably hive so label ubseene - ltke being gmwd. hy un m“" or strohed

!

'lhﬂc cwniples gre trom Edwim Newman's Soge ) Spoafulu
anu“l by amoas feom ,'uh!! "i LT
E :

v),.'
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~by an associate. The purpose of this exercise is- to make kids aware of
 how the President’s men lhought when lhey were Irying harq not to think.

Propocg this scheme to your class:

Someone says- your teacher. your minister. your sogial worker—
“Look. you have to take the bull by the horns.” You're not a
farmer: you're city ‘people. but what do you suppose that pictire .
means”? Under what conditions would you have to grab a bull by
‘M®horns?Even if'you're not certain. you do see a picture. And
the picture spells what: You're in some kind of ~__ |
"(danger. trouble. predicament. dulemmub
: ¢ .
- Analyzing “to grab a bull by the homs" is difficult. Why? To grab
a bull by the-horns i is a worn-out metaphor, like “grist to the mill," "Achilles™
heel," *swan song." "hotbed.” They have lost all “evocative power"

- hecause people no longer understand where the origipal picture came

from, and so they will use "swan’ song any timg-they think it sound good.
Orwell's example is. “The Fascist octopus has suqg its swan song.™ And -
here we have a lovely. mixed-up picture of an octopus singing a song..a
swar song. | suppose the melody floats out of the octopus in the shape
of a-swan. But one \¢es a-picture, crazy though it is. And one can also
sce someone attempting to grab a bull by the horns. But what does it mean

‘to hunker down.” basically or not? And what is a “point in time?" A
point ip time is 4 metaphor for what? For a dot? For a dot-dash? Dean
n trying very hard to appear precise. !

" | can draw a time frame. or someone slrolung an associate, or a cyclmg
situation. or people playing ‘hard ball, and kids can explain why these .
pictures are cockeyed. They can also begin to see that the people who'used
these words weren't thinking, d:dnl want to think. didn’t want people to

" see what they saw. but often the cockcyed language exposed .them. It's

as of they seired how dmy they were. These people were also addicted to
another device by which they coultl Hide themselves, the passive voice;.
The passive voice is uﬂen a hint 1o us 2nd to others that we are hiding.




Orwell's fourth rule is easier to prcach than it is to pracuce Tor it jakes -

' vigilance to fstow that rule: Never use the passive voice where you can use .

the active. Even for an experiénced writer, the rule is sticky. For example,

you want to tell someone who is down in the dumps that he should value

hnmsclf more: hngh}y than he does. Do you Say, “But people do respect you,

Mr. Robinson.” Or do you say, “But you are respécted, Mr. Robinson. .

You are respected by’ dveryone who has ever met you?' The passive: voice

makes the subject the receiver of the action, not the doer, and in this

instance Mr. Robinson should receive the tespect just as much as people

‘should give it. | think we have a choice here. Never use the passive voice

when vou can use the active is a spiendid rule, but we will need to qualify

it. Before we do. we muyst first make certain that our kids know the dif-

ference between the active voice and the passive voice— —and give them

practice recognizing the difference. In the practice exercises, they can

.. begin to see those instances where they can use the passive voice com-
fortably. The key question, | think. is Orwell's last rule. Doe using the
pasive voice-make the sentence barbarous? If a student can argue that
the subject of his sentence really should receive the action, that he is not-- S
hiding the suhjcct under a blanket of fluff, then he can and should use the h
passive vojce. '

o 1. Enghsh is widely spoken in Spain.

The Reich 15 shown plungmg ‘to bloody chaos. (Ge,orge
Steiner) .

Mother Courage was iirst produced in Zurich:in 1941. (Steiner)

‘A number were killed'in concentration camps. (Steiner)

It will be seen that | have not made a full translatlon (Georgc
Orwelh

Where it is not true. it will be generally found that the writer

¢ is some kind of rebel. (Orwell) T

7. Thmp like *. the dropping of the atom bambs on Japan can :
indeed be defended. (Orwell) }

RS

- ? [

‘Defenseless villages are bombarded from the air. (Orwelll
What is needed is to let the meaning choose the word, not the
other way ahoul (Orwelh

:é?fn

’ -

With the cxtcptmn of the first sentence, I have chosen all the examples
from my two favorite essayists. What do | propose to do with thesé SCN" g
tences” | propose to remind myself that even the gods use the passive
voice. And after: | want my‘class to have some command of the difference
between the active and the passive voice. | ask the class, for example,
to put the above sentenceés into the active voice. I ask them to make a

- n
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_ choice. Is it more effective to say, “The author shows the Reich to be
plunging into bloody chaos,” or “Mann shows the Reich to be plunging
into bloody chaos?” Is it more effective to-say, “Nations bomb defenseless
villages from the air”' [ think we have a choice here

When can we admit of no choice? =~ . ]
- “When there is a gap between one's: real .and one's declared aims,”
says Or‘well ; .

When there is a gap between what we know and what we want people
" to think we know. ) :
When an assrgnment calls for research or thought. and we are ready to
_do n¥ither. ' -
en we have to make an |mpresmon a false one.

“When we hgve to lie. ~

| say we. By we | include teachers. But the kids, in thelr writing, have:-
to make the chvice. They have to admit that they are bluffing, that the
passive voice helps them to bluff, helps them to fill up empty space; and
the passive voice. when they-use it insincerely, is the greatest giveaway
that hcy arepadding or evading. The story goes that a public official got
sick of a piece of bureaucratic prose. He told the pundit who wrote it to
make the passage: readable and the reply was somethmg like, “Oh, yeh
you want to laymanize it.” : .

How can we make such characters sensitive to their sticky prose" By
giving them enough of their own packing as examples of what they
shouldn't be doing. Ditto by the dozens the passages which classmates
have composed and ask the class to decide:

1. Whether a given passage strikes them as smcere

2. How dften the passive voice js used.

J. What would’ happen to the passage if the passive voice were changed
' to the active voice? Would the passage remain intact or would it

shrivel up and die” S
We can't prepare these dittos. alas, wtthout reading” papers ourselves.
1 have several exercises to share with 'you, but your best exercises will
copre from what you and the kids compose. Remember that the kids
will understand choices if the assignment |s fresh. And remember too
that passive voice is a symptom of a greater discase. The disease is whiat
Orwell calls “the inflated style. The inflated style is itself a kind of euphe-
mism.” Really. it's again euphemism we are after.

Here are some exercises:

——— . ¢
You are a teacher who has been asked by your principal to
prepare a profile for your students rather than a grade. The
profile will be sent to the parents. Trarslate the following profile
by concentrating only on the voice. Whenever you see the passive
voice. make it active. :

24




Jimmy's tasks' are accomplished when his interest .is’ sufﬁcie&
stimulated by the teacher, but assistance is required when rul
- and standards of fair play need to be adhered to. Quieter habits
" of communication as well as. Iearmhg to respect the rights of
others are not yet being developed in sufficient quantity so that
. lasting fnendshlps are being formed. Winning a point is usually
‘accomphshed by physical medns. Nonetheless; it is hoped that
mpmvement ‘will be seen in the not-too-distant-future.

. A translallon of above:

-Jimmy works when the teacher helps him (or wheh the teacher
sits on him). Otherwise, he's a pain in the ass. He beats up on .
other kids. Nobody likes hlm All we can do is pray.

. ¥
. . . I1.

‘1. You have translated these sentences into English by concen-
trating first on the passive voice. What else is wrong with the
language of this profile?

" 2. What has happeneg to Jimmy?
- 1L

Try translating tlee sentences. Examme the voice. Make a
choice. _ .
1. An extension of 1ime is needed in order to evaluate and make
" a judgment in terms of a response. :

Kidnappings have been suffered by three families in recent
weeks and their bereavement is much felt by the community:
. The suspect was approached by the polnce officers, and it was
indicated to him that his presence had been observed in the
.~ neighborhoud at various and sundry odd hours and various

phone calls were received in the nature of complaints.

4. The discussion was carried on by the three men by whom it
was- undegtaken to come ro a decision about the matter: in
question. : © e

5. Various.prosecutors were approached by you and were asked
/ for immunity from prosecution, testlmony~w1se’ (See if you
can unscramble this one.). .

6. Let those engaged in the cover-up be brought forward and be
persuaded to be-hel | legally accountable.
7. 1think it is well.understood that the President has the constitu-
; tional power to prevent the betrayal of national security sec-
' vets as | understand he does and that is well understood by the
Amcrican people. and an episode like that is seen in that con-
text; there shouldn’t be any problem. '

o
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8. Once the form has been properly perused by the said candi-

. date, the application will be’ filled out in triplicate and placed

at the appropriate station, and the applicant will be secated in
subsequent order and called upon in due process.

9. In regard to your recent inquiry, your quesuon has been sent
. to the department of restitution whcre it will be’ gwen its share
of appropna(e attention. "’ S

. 10. No practice in Washmg(on is ' more beloved than that of aurlb-_
uting statements to sources’ who cannot be named.

PR
Two of these sentemes are authentic; 1*have borrowed them d|rectly
. from the speaker. One of thesc is a perfectly good English sentence. And
one'is a disaster. But first, try to put these sentences into the active vaice.
Once you begin to use the active voice, other things will follow. You will
want to simplify the sentence in other ways. Words will begin to sound:
"phony.” You will begin to see padding that you didn't see before. But the*
reconstruction begins with™ the passive voice. In every single instance,
except one, the passive voice serves to hide, to cloud an issue or to make
a simple job look very important and’ more complicated than it really is..
(Number ten is Edwin Newman's from Strictly Speaking. Number seven, -
~ which | borrowed from Gambino's "Wa(ergate Lingo." is from .lohn
Ehrlichman’s testimony.) _ |
Number ten is. of course. the good sentence: number seven is the disas-
ter. Let me resta(e Orwell s rule about the passive voice:
1. Never use the passive ,voice where you can use the active un-
less you feel ‘that the subject should receive the action in a
particular sentence. Then guard’ against bogging down the ..
sentence with too many phrases.

2. Never use the passive voice because you dont really know
who or what the subject is. -

3. Never use the passive voice to cover up, like a blanket, your
, other words, your real thought. Once agaln. look out for too
' many phrases. -

4.'Do use the passive voice consciously to create or establish
- mood ara satife. )

3. Be conscious of voice. It's really the first step in editing a -
paper.

—
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\ o e Plain Talk
\ ~ We are ready for Orwell's fifth rule: Never'use .a foreign ‘phrase, a
scientific word or a jargon , if you can use the everyday equivalent. -
In the essay “"Politics and the English Language,” Orwell was able to
isolate under the heading "Pretentious Diction” words “that give an air ol
. Scientific impartiaiity to biased judgments...words like phenomenon,
categorical, constitute, eliminate’™ But do we think of these words as
pretentious anymore? "Adjectives like “epoch-making, epic. historic. un- ~
"~ furgettable, triumphant, age-old, inevitable. inexorable, veritable” — words
which Orwell “insisted “dignified the sordid processes of international
politics”—now dignify the sale of shampoo, automobiles, wine. Orwell
says words like “plastic, natural, vital, human, dead, sentimental” occur
‘mostly in art criticism and make a passage meaningless. but with the
exception of sentimental and plastic, which I insist need cargful definition,
I'let the other words juass. Foreign words and-expressions/such as cut de
sac. angien regime. deus ex machina. mutatis mutandis, status quo, *®
* Gleichschaltung. Weltanschauung, 1 find so seldom (status quo excepted),
that when they do occur. it's rat er a'sign of intellectual curiosity, and
I'm delighted. But jargon words peculiar to political writing, words’ like
petty bourgeois, realistic. socialism, freedom, justice. class, totalitarign.
'progms_si_ve. reactionary. equality. even science are words 1 still find uged
in‘the manner Orwell descr bed. "to mean something desirable or unde-
sirable.” depending upon whe the speaker or the audience is. Orwell says
that these. words are often used in a “consciously dishonest way ... That
is. the person who uses them has his own private definition buf allows his
. hearers to think he means something quiie different.” I think myself that
ple use these words today not because they have a definition of their
, @ which" they are consciously hiding, but because these words have
such sacred and powerful connotations that the speaker really doesn't -
want "to be tied down to any one meaning,” for then he might have to
stop using the word. S '
“~Concerning Orwell's fifth rule, the problem as I see it today is not the
foreign word a6 much as it is the jargon word and the scientific' word,
which is a type of jargon. ‘ e

t

\
\ .
Y

' .

Exercise |
a. lifestyle g. charisma .
b. input h. irrelevant ' ’ {
¢. pluralism i. .ethnic - '
d. elitist i- folklorist
e. core-curriculum k. terrorist
. creativity 1. activist

?
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m. at that point in time - ’ ‘thrust, as in the thrust of °
. hopefully ' : _ an argument
« @& capability, negative, r. ‘to expertize
3 positive, or limited s. to surface : .
. potentialize t. alleged, as in alleged shoot-out
3 , : u. am(udmahze -
‘ , . CExgreisell ¢ __— '
- 1. selective presentation . 6. toeffect a relationship .
3 2. to explore Hptions - | 7. "o shape a dialogue
3. to parse a situation 8., to ventilate an argument
4. to fecus on a situation .9. dynamic growth -
5. to give perspective to an _ 10. an accelerated rate i .
argument, arrangement or , S S .
 situation ~ : ! : )
The words in Exercises | and 11 fit the term Jargon. They are words -«

‘which we hear all the time or see all the time, but they are not really ours.
Do we know what those words and phrases really mean? Let's see.

Practice I° Take the first five words in Exercise l Define each
-, . word. Don't go to a dictionary. What do vou think
o : the word means?
Practice 2. - The tcachcr has prcparcd a ditto sheet in which she
. e - ' lists all the different meanings that have come across
' "~ her desk for the five words she has asslgncd Is there
agreement on all five? T :
Practice 3. Now go-to a dictionary. How does a dictionary define
~ these words? Are you having trouble finding the words -
g in the dictionary? Why? If a word does not appear in_
K a dictionary. does'that mean ygu-can't use the word? -
Practice 4. Now, that you have reconsidered what, the word
. means, use it in a good sentence. Don't say, “Plural- o]
s ism is a funny word, but I like it." Try to define the
word as you use it; or use the word in such a wiy that
nobody can doubt what you meén by it. -
. Practice 5. Now do the same with the next five words. }
Practice 6. What's the difference between an activist and a ter-
~rorist? Write the difference as you see it. Can a dic-
tionary help you? .
Practice 7. “To potentialize.” “to: expertize.”. “to climatize.” “to
charisinarize..." can you make v~ a few of your own?
I Kcep the list going! Stop at ten. Now go back and ex-
plain-each verb. When you “expertize” somcthmg
-what are yuu really doing? Are you coining a new
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* the way birds do. . Today

3

worq by just pastmg on an ending? What does the
~ “ize" mean?
Practice 8. Use each of your “lze verbs in an original sentence. -
What kind of sentenees are you wrmng? See anything
wrong with the sentences?

- LIARGON s

but few.of us think of jargan as having its roots in gurgling or chattering
speak of the jargon of a particular profession.
“That's lawyer's jargon™ or “the jargon of sociology.” we say. Whatever
profession it belongs to, jargon. according to. most dictionaries, is ‘a
“derogatory:’ term. Derogatory is an understatement. Those who have to

Th,eh'dictionary still de:}s Jargon as 'fincdherelit speech or gibberish,”

. read jargon and pass an exam based on what-they read. fill out a form, or

sign a document. feel meore than: passing contempy for the-pros¢ an the

- people who manufacture it. Often they feel helpless and angry, but many

of our students accept jargon as & way of life and return it daily as a most
effective way to communicate. Communicate what? My first impulse is
to say “nothing.” but some people do understand a particalar kind of
jargon. and some kids mistakenly believe that simple language is not blg
enough’ to convey the protest or the dreams that they carry around in
their hearts, or thie knowledge that they carry around in their heads. What
is it we dislike about some ]dl’l.,(m" First, when people use the jargon of a
parncular profession or school. they give themselves such airs. Everyone
is a prophet on Mt. Olympus. provided he can speak the passwords. The
language becomes so specialized that it requires initiation, two to four
years of undergraduate immersion. and then one is a member of a secret
and brilliant spciety and the rest of the world can go hang. There's some-

“thing so infanpe about this sort of pretension. If a sociologist can't under-

- stand the lanjuage of psycho-linguistics or vice versa, who's kidding

whom? | suppose that the language of mathematics, physics, chemistry.
and engineering has its short cuts (which the serious Student must learn),
but real jargon is no short cut. And a good teacher of the sciences can

always address a bunch of ordinary citizens and talk “plain.” Jargon, even

of the first kind. so often lacks thought or makes thought heavy. Ongmalv
thought occurs in fairly simple prose. or even flashes, but if-one is afraid
not to use the jargon of the “in group”—it might .suggest ignorance or
disrespect—dne begins to blanket his thinking with the appropriate vo-
ca. ulary. In some cases. one quits thinking at al.

The:second objection is that jargon takes up time and fills up space In

a world of paper shortages. who needs such waste?

Third. the sound of jargon is irritating, of nagging, in its super staccatto,
so that we get the feeling we're being quacked at to buy this, believe
that...the sort of quacking that Orwell describes as. Duckspeak, except
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that another variety, slightly more sonorous, is inflated Duck. The chief
quackers have a_false erudition. The very cacaphony works by bullying,
by hathmering, by blabbing. . .
Fourth, jargon abstracts humanity. Yes, there is a speaker, but he usually
speaks only to himself. If he speaks to others, he is ‘manipulating them,
doing something to them. not with them or for them. The speaker doesn't

really care for his audience. He might as well be in his own space capsule.

Fifth, jargon often approaches insanity. The “involuntary conversion .

of # 727" is insane. But examine some other samples of business jargon,
and you will see that things simply are nSt what they are, and people are
‘no longer people. And the jargon of Watergate with its cloak and dagger
vocabulary? And the war which has now become history? A U.S. Air
Force “colone! once got sore at the press because the press insisted
we were “bombing™ Cambodia. According to the colonel, we weren't
"bombing.” We were giving the people of Cambodia “air support." And
in the carlier days of the war. we were “destroying villages in order to
suve them.” In the last two instances. the language is fairly simple and
direct:but the thinking has turned to gibberish. Accepting jargon or giving
itin even small doses is dangerouis. It affects the way we look atreality.

- . Here are some lively examplesgf modern jargon which | am taking‘b

b
.

from Edwin. Newman's Strictly Speaking. In previous exercises 1 have

made ip my own:

. S0 ¢ 4n you, and so can the kids, once they recognize
the technique. )

¥

Business Jargon

Says Newman: "Business puts enormous pressure on language...Under
this pressure. triple and quadruple phrases come into being: high retention
characteristics.’ "process knowledge rate development,’, ‘anti-dilutive com-
-mon stock equivalents. Under this pressure also. adjectives: ‘become

adverbs: nouns become adjectives: -prepositions disappear: compounds -

abound.” - . /

1

And then Newman offers some exaniples of business jargon. The firs

from the American Buildings Company: , '
Improved loné-span and architectural panel configuration which
¢nhance appearance and improve weatherability. i

From the Allegheny Power Syst2m: o _
In the last analysis the former. or front-end. process seems the

more desirable because the latter. or back-end process is likely to
create:its own environmental problems. ) /

From Continental Hair Products, its annual report:

Depreciation and amortization of property, plant and equipment
. are provided on the straight line and.double acting declining
halance methods at various rates calculated tosextingiish the

T
| 36

»”




book value of the respective assets over their estimated useful
lives. , : y ‘ »

~
A

There's another from Continental Hair:

Continental has.extrcised a dynamic posture by first estab‘ishing

a professional marketing program and ytilizing the base to pene-
trate multi-markets.” -

We begin to see that “the involuntary conversiorr of a 727" is nothing

.‘_WL e o ———— SRS

Can we examine once more the jargon which Newman has given us?
If we look at the characteristics which Newman' has set out for us, |

think we have to insist that the prepositional phrase is an important part’
. of jargon; so is the infinitive and so is the gerund. Jargon loves phrases,

the better to string things. More examples from Newman's Strictly Speak-

ing will follow.-where the phrast stringing will be quite obvious. What

will also become obvious are those meaningless words with which jargon

- loves to gargle: “anti-dilutive equivalent,” “weatherability,” “panel con-

ALEN T

figuration.” “dynamic posture,” “to penetrate multi-markets.” What do

these words'mean? Orwell says that jargon is needed “if one wants to name

things without calling up mental pictures of them.” In business jargon and

even in some of our war jargon it isn't- that we receive no pictures. Often

we get some kind of picture: only the picture is crazy, cockeyed, mad. It's

Mad magazine. i -
Here are a few more samples from Newman:

4

From'a regional deyelopment report:

It is thus probable... that highway development expenditures

will conform de*facto to the efficiency criterion and will have the

- grehtest initial impact on the periphery of Appalaghia where the
most viable growth centers are located. :

From Lee Rainwater, On Understanding Poverty:

The social ontdgeny of each generation recapitulates the social -
phylogeny of Negroes in the New World because the basic socio-
economic position of the group has not changed in a direction
favorable to successful achievement in terms of tonventional
norms. . - : ' '

» .

* The first report says very little. After’ reduction it goes something
like this: “Money for highways will go where towns are growing.” But the
second says soething. It's not twaddle. Nor can reduction give us the
meaning. as much as translation or the appiication of Orwell's second and

fifth ryles. Rule Two: Never use a long word where a short word, will do.
Rule Five: Never uge a foreign phrase, a scientific word or a jargon word ~

if you can think of an’everyday equivalent.

Lo )
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Leu apply number two and number hve...Having trouble? Newman
says it for us very well. “Each generation of American Negroes. like its’
proedecessors, makes less money than whites.”

t ER!
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wn} Can’t We Say What We Mean? .

A review exercise:

-

boundaries ‘ ta-9)

a. 1. indicators
b. parts , ~ (b-B) 2. conceptualization
¢ equal (c-7) 3 traumatized
d. signs A " (d-D) 4. target areas
T e. causes _ % (e6) 5. self-awareness
f. communities to'be studied (f4) 6. dependent variables
2. to know oneself © (g5 7. co-equal .
h.. thinking _ th-2) 8. components
i. injured (i-3) 9. parameters
). patterns - (j-10)  10. configurations

-
These matching quéstions might actually refresh thosé kids and teach-

- ers too who have forgotten that target areas are still places where people

live and Kids still have to go to school. In a target area. we have faculty-

- student ratios. and a-reading score is somethmg that goes in and out of a

computer. What happened to the kids?,

The purpose of this paper has been to,cxamine the inflated style and to
suggest ways to combat this style. There is no way as effective as the tcach
ing and-the reading of composition. But before composition. there must
also be the teaching and the reading of other writers, especially the writers
of the inflated’ style. those who use it consciously or unconsclously. and

* those who seek to expose:this style. For our own studerits, when they fall

into this style, we have to be conscious of their needs. Are they- defendmg
the indefensible. or-trying to express the inexpressible? Are they trying,to
shield others or protect themselves from hyrt? ,

WRatis important is that we should be looking for tho n language
and helpmg that thmkht emerge. The inflated style is ually a sign that
the student isn't thinking or that he's afraid to think. Thq question is why?

How much is the inflated style a sign of helplessness? What can we do
as teachers? Going after the inflated styie is the teachmg of composition.
Composition requires that we think aout what we feel. Composition
requires that we compose sentences from words, that we compose our-
selves enough to be able tp compose sentences. It means that we look for
meaning. It means that we do not dodge meaning or run away from it. It
means that we practice' Orwell's exercises v ith some modifications and a
few additions.’the teacher as well as the student.

\
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- Here arerthe rules of the game: : )

Don't W u word pr lie behind a word..

Don’t lie (o oth®ss: you begin to believe your own lies. , ‘
Try to say what you niean. You have to think in prder to do that. .
Don’t make something pretty if it's ugly or mean or cruel.

Don't drag out a senténce because it squnds nice.

- \

Remembet that a metaphor is supposed to give life. not take'life. -
Remember the word.euphemism. It covers a great many sins.

“Never commit an in¢aluntary conversion of a 727... not gven .
for money, not even ' o '

; L. A li). ';Don'( quack at people.

XN PN -

Here are Orwell's rules; \\ K (
I. Never use a'metaphor, simile. or other figure of speech which

. ", woutire used g sceing in print.

- Never use u long word where ‘a short word will do.

Ifit is possible ter cut a word out, always cut it out,’

Never ule i passive where you'cun use the active. ‘

Never use & foreign phrase. a scientific word, or a jargon word

if yqu-ean think of an everyday English equivalents “

6. Break any of these rules suon‘ﬁr than say anything outright *

barbarous. ~ o ' ¢ -

~ 1 am suggesting that .we stretch these rules by only a fraction of an inch.

e T

B

- Don’t make people pigs. You turn yoursell into one. T
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