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Sex Fair Instructional Materials
Policy Statement '

It is the policy of the Illinois Office of Education that all materials
developed and/or distributed by this agency will be sex fair. Materials
printed or obtained prior to the adoption of that policy may contain
elements of sex bias. .
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materials may be obtained from Sex Equity staff of the Equal Edu-
cational Opportunity Section, Illinois Office of Education, 100 North
First Street, Springfield, Iliinois 62777. :

rermission to reproduce any or all
parts of this document is expressly granted.
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FOREWORD

The lllinois Office of Education, Department of Specialized Educational
Services, and the Illinois Regional Resource Center are pleased to
_d1ssem1nate The Illinois Primer on Individualized Education Programs.
This document replaces the Illinois Interim Resource Manual for Pre-
paring Individualized Education Programs. The Primer is based on the
.final Federal Rules and Regulations to 1mplement The Education_for All
Handlcapped Children Act (Public Law 94-142) published in the Federal
Register, August 23, 1977 (hereinafter referred to as Federal Rules and
Requiations) The School Code of Illinois, and the Rules and Regula-
tions to Govern the Administration and Operation of Special Education In
MMinois effective February 1, 1979 (hereinafter referred to as State Rules
and Regulations). Throughout the document, differentiation has been
made between that which is mandated by law and those procedures
which can be considered as best practice.

The Pederal Rules and Regulations require that each state and local
education agency insure that all handicapped children have the right to
a free appropriate public education and that an individualized education
program (IEP) is developed, is in effect and is reviewed and revised at
least once a year for each child receiving special education, regardless
~of what institution or agency provides the service. The Federal Rules
and Regulations state four major purposes:

"a) to insure that all handicapped children have avallable to them -
a free appropriate public education which includes special
education and related services to meet their unique needs,

b) to insure that the rights of handicapped children and their
parents are protected, _ .

c) to assist states and localities to provide for the education of
all handicapped chlldren and

d) to assess and insure the effectiveness of -»efforts to ‘educate
those children."

The individualized education program is the central management tool for
attaining these purposes.

The Primer represents experiences gained during the 1977-78 and
1978-79 school years and joint efforts of the Illinois Office of Education
and the field in developing and refining systems_necessary to provide a
free appropriate pubhc education to each handicapped child in Illinois.

Appreciation is extended to Helene Gordon, Carl Schmidt, and Pam
Jurkoshek of the Illinois Regional Resource Center and Judith Gray of
the Illinois Office of. Education for their diligent efforts in déveloping
the Primer.




Acknowledgement is also given to the IEP Task Force (listed in Appeh-. I
dix B) who contributed advice and suggestions which have been incor-
porated into this document. | y

The Illinois Office of Education would like to acknowledge the work of
Dr. Colleen Blankenship .of the University of Illinois and the many
others throughout Illinois who participated in the preparation” of the
Illinois Interim Resource Manual for Preparing Individualized Education
Programs. The Intérim Resource Manual, prepared pursuant to the
Bureau of Education for the Handicapped Grant #OEGO-74-7901, was
written prior to the adoption of the Federal and State Rules and Regu-
lations pertaining to Public Law 94-142 and was invaluable in facilitating
t{le first year implementation of individualized education programs in
Illinois. . ;

. This document has been developed for use by those involved in a
conjoint effort to provide education for handicapped children throughout
Illinois. The Primer is addressed to the team as a whole rather than
individual members. .The Kkey elements and decisions are made by
groups throughout the process; i.e., a case study evaluation team,
multidisciplinary conference participants, IEP meeting participants, and
annual review participants. ' '

It is sincerely hoped that this manual is of assistance in developing and
implementing individualized education. programs.

brep TN, Crom.r

Joseph M. Cronin -
State Superintendent of Education
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1. INDIVIDUALIZED EDUCATION PROGRAM (IEP) PROCESS

If handicapped children and youth are to be identified and served

in compliance with Illinois and Federal lays, it is essential that local

school districts and special education joint agreements adopt sysiematic
procedures for assuring the appropriateness of the individualized educa-
tion program (IEP). In Chapter I a suggested system has beeir devel-
oped to assist all school personnel to understand the IEP process in its
entirety from the initial screening of students in the regular education

; . program or of children not yet in school through special education

program implementation and program evaluation. A flow chart "has been .

" developed to illustrate the major mandated steps in the development of

the IEP- process. These steps are designed to accomplish two major

goals: .

- 1.  to insure that each handicapped student has the right to a

free and appropriate education in the least restrictive environ-

ment within the time frame specified by law; and

2. to establish a procedure whereby if a student's initial identifi-
cation as handicapped is irappropriate or if the studént's
educational problem is remedicted, he/she is able to exit from
the special education program.

‘The purpose of Chapter 1 is to provide a sequential presentation of
the State Rules and Regulations which apply to IEP's. The numbers in
the left margin of the page refer -to sections of the¢ Rules and Regula-
tions to Govern the Administration and Operation of Special Education.in

" IMinois unless otherwise noied as F.R.R.” (Federal Rules and Regulations

&
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INDIVIDUALIZED EDUCATION PROGRAM (ep) PROCESS
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oducational placement or the provision of a free appropriate
public education (FAPE)
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EXPLANATION OF FIGURE 1\ IEP PROCESS

L 4

ANNUAL PUBLIC NOTIFICATION OF SCREENING

Each local school district is required to, actively seek out and .
identify all exceptional children in the district, ages 3-21. Each local-
school district is required to notify all residents within the district of
'éhe special education programs and of the rights of ‘exceptional chil-

ren. S '

Y

SCREENING

\

Screening is "the process of reviewing -all rhildren in a given
group with a set of criteria for the purpose of identifying certain
individuals for evaluations who may be in need of special education."
The screening process may utilize formal screening instruments,
informal observation, or a combination of both. . Screening prqcedures
~ shall ‘include but not belimited to: annual screening by teachers and
other professional personnel, for referral -of those children who
exhibit problems which interfere with their educational progress
and/or » their adjustment to the educational setting; an annual
screening of children between the ages of 3 and 5, to identify those
who may need special education; hearing and-vision screening at
regular intervals during the child's school .career; speech and lan-
guage screening of each child upon initial enrollment in a public
school district in Illinois. ‘ '

REFERRAL . % B

Referral is a formal procedure requesting a case study evaluation
of a child to establish the child's current level of performance and
specific educational service needs. The referral may be initiated Py
school district personnel, the child's parents, community service
agencies, persons having primary care and custody of the child,
other professional persons having knowledge of the child's problems,
the child or the Illincis Office of Education. |

APPROPRiATENESS OF REFERRAL

The local school district determines the appropriateness of the
referral for a case study evaluation. This determination may require
further observation, instructional assessment, consultation with the
referring agent, consultation with the individual's teacher, and/or a.
conference with the child. After examination of all pertinent infot=
mation, the school may either recommend that: 1) a case study
evaluation be conducted, 2) a case study evaluation nat be conducted
and the reasons for the decision, or 3) service from professionals
outside -the educational domain be provided. The referring agent, if
gtht.er. than the parent, must be notified of the school district's

ecision.

4




19.03.3b

state:

9,03.3d

" 12la.504a

~
° -

.
[ . 1+

PARENTAL NOTIFICATION OF DECISION TQ CONDUCT OR NOT TO
CGN'IW‘CT A CASB'_STUDY EVALUATION - _

Before any action ¢an be taken on a request for a case study}
evaluation, the child's parents must be' notified in writing that a -
réferral has: been mad2 and of the district's decision to conduct or
not to conduct a case study evaluation. State Rules and Regulations

- . . -
"Whew, the district decides not” to conduct a case study evalua-
tion, the parents shall be notified, in writing, of the following:

7

(1) The date of the referral ;nd i_he reasons the case study

- evaluation was requested o . , ‘X

(2) The reasons the district has decided not to conduct a case
_ study evaluation." ~ Y

State Rule5 and Regulations further ‘state:

"Parents or guardians of an exceptional child must be notified in
writing when the local school district proposes to initiate or
change the identification, evaluation or educational placement of
* the child or the lack of a provision of a free appropriate public
education to the child." B -

\

Federal Rules and Regulations state: . ‘ o
"Written notice...must he given to the parents of a handicapped
child a reasonable time before the public agency:

) P'r_oposes to initiate or change the identification, evaluation,
- or educational placement of the child or the provision of a
free appropriate public education to the child, or

(2) Refuses to initiece or change the identification, evaluation,
or educational placement of the child .or the provision of a
free appropriate public education to the child."

Federal Rules'andARegulations differ from State Rules and Regula-
tions in that the Federal Rules and Regulations, Section I2la.504a,
includes ‘the words '"or refuses" in addition to "proposes," and

" specifies "or the provisicn of" instead of "or the lack of a provision

of." At the time the State Rules and Regulations were being revised
to comply with P.L. 94-142, it .may have been assumed that Section
9.03.3d of the State Rules and Regulations adequately addressed the.
intent of Section 12la.504a (1) and (2) of the Federal Rules and ,
Regulations. However, upon closer analysis, one may note .that
Section 9.03.3d of the State Rules and Regulations only addresses a
district's decision jot to conduct a case study evaluation. It does
not address a district's refusal to initiate or change the identification,
educational placement or -the provision of a free appropriate public
education. For -this reason, it should be noted that a district isc
required according to P.L. 94-142 to notify parents in writing ii it

@
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,refuses or proposes to initiate ‘or change the 1de¥t1f1catlon educa-
tional placement or the provision of a free appropriate pubhc educa-
tion. - _ , Vo
9.04 "l. The nomce shall be - ) .

v

a. Written in language understandable 1to the gefnerall
publijc, and _

b. Provided in the native language of the parent cr other
mode’ of communication used by the parents, unles s 1t

is clearly not feasible to do so.

e

c. If the natlve language or other mode of communlcatlon
. _ _ of the parent is not a written language, the “local
' ‘ school district shall insure:
(1> That the notice is translated orally or by other ¢
means to the, parent-in his or her native language .-
.or ‘other mode of communication, ¢
_ (2) That the parent understands the content of the
- notice, and

]

(3) That there is written evidence on file that the
requirements of these: regulatlons have been met,.

2, The notice shall contain':

a. A full explanation of the procedural safeguards avail- L=
able to the parents, including the availability. upon
request of a list of free or low cost legal and other
relevant servicés available locally to assist parents in L
initiating an 1mpart1al due process hearing;

b. A description of the action proposed or refused by the
local school district, an explanation of why that, dis-
tri.t proposes or refuses to take the action, and a
descrlptlon of any options that district considered and
the reasons why those options were rejected;

c. A description - of each evaluation -procedure, test,
record or report that district uses as a basis for the v
proposal or refusal; and - :

d. A descrlptlon of any other "factors Wthh are relevant ’
to that district's proposal or refusal.'

4
o 4

, PARENTAL CONSENT FOR CASE STUDY EVALUATION

9.06.1 »Written parental consent must be obtained before. a case study
9.07 evaluation can take place. If the parents do not consent to the case
study evaluation, and the objection is not resolved by a conference
with the pa’rents the school district may request an impartial due
.process hearing to decide whether or not a case study evaluation
should take place. :
..5..

ERIC | | 1y
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CASF_STUDY EVALUATION | L

Before the case, study evaluation can be initiated, the local
school district shi' be responsible for determining the child's cultural
background, language- use pattern, and mode of communication, if not
verbal speech.

3

¢ | Lo _
Each student's local school: district is responsible for conducting
a-case study evaluation appropriate to the nature of the problems

- which caused the referral, including,. where appropriate, ° health,

vision, hearing, social and emotional status, general intelligence,
academic performance, communicative status, and motor abilities. The
intensity of the evaluation shall be determined by the complexity of
the child's problems. The -amount of information ' gathered > shall

include that which' is necessary to understand those problems and
develop the individualized education program. ~

Upon initiation of the case study evaluation, the following proce-
dures are required by State Rules and Regulations. The evaluation

'is made by a multidisciplinary team, including one teacher or other

specialist with knowledge in the area of the suspected disability.
"For the child suspected of having specific learning disabilities. the.

. following additional team members must also be included: the child's

regular teacher; or if the child does not have a regular teacher, a
regular classroom teacher certified to teach a child of his or her age;
or for a child of less than school age, an individual qualified to teach

* a child of his or her age." e

"Fach case study evaluation shall be conducted so as to assure
that it is linguistically, - culturally, racially, and sexually nondiscrimi-

. natory...Psychological evaluation of a child shall be performed by a

certified ‘school psychologist who has demonstrated competencies in,
and knowledge of, the language and culture of the child...If the
child's receptive and/qr expressive communication skills are impaired
due to hearing and/or ‘language deficits, the district shall utilize test
instruments and procedures which do not stress spoken language and
one of the following: a. Visual communication techniques. in addition
to auditory techniqueés b. An interpreter to assist the evaluative
personnel with language and testing.™ w

"Tests and other evaluation materials include those tailored to
assess specific areas of educational need and not merely those which
are designed to provide a single general intelligence quotient...When

- tests- are administered to a child with impaired sensory, motor or

communication skills, tests shall be selected and administered %o
en‘spr‘e that the results accurately reflect the child's aptitude or
achievement level rather than reflecting the child's impaired sensory,

~ motor, or communication skills except where those skills are the
~ factors which the test(s) purports to measure...No"single procedure
is used as.the sole criterion for determining an appropriate edu-

cational program for a child."

12
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9.08

9.13

. .09

9.14

Homebound Case Study Evaluation

v

".' For the child who requires special education placere: at home
or in a hospital because of . temporary physica: or health
impairment, estimated to last six months or less, a homebound
services case study evaluation shall be conducted, and an IEP
developed. This evaluation shall include, but need. not Le
limited to: .

a, Evaluation of the physical or health impairment hy a
~licensed medical physician, for diagnostic and evaluative
purposes. ’

b. Estimation by the ‘physician of the time the child will

require homebound services. Lo

c. A review of the child's current educational status and
academic needs." \
"Upon compietion of a homebound services ease study evalu-
ation... the local ‘district-superintendent or.designee snall determine
the child's eligibility’ for homebound -special educatior placemeni and

recommend an appropriate placement."

Speech and Language Case Study Evaluation

"2, For the child whose problems seem to be limited to the area of
speach or lanquage, a speech and language case study evaluation
shall be condur’2d and an IEP developed. This evaluation shall
include, but nged not be limited to: )

a. A hearing screening completed at the time of the evaluation
or within the previous six months. '

b. A review of the child's :1edical history and current health
status. ‘-

c. A review of the child's academic history and current educa-
tional functioning.

d.. An assessment of the child's speech and language by a
certified speech and language clinician. .

e. An interview with the child."

"Upon rompletion of a speech and language case siwudy evalua-
tion...the speech and language ciinician shall review the findings,
determine the child's eligibility and need for speech and language
services, and convene a conference for the purpose of developing the
child's IEP...Following the IEP meeting, the speech and language
clinician shall make recommendations to the local district superintend-
ent or designee for appropriate placement."




{

9.09.2  The speech or lJanguage impaired child exhibiting additional

9.14.1 handicapping conditions or edu. canonal deficits shall be referred for
further evaluatlon . p
9.09 * Comprehensive Case Study Evaluation

"2. For all other children, a comprehensive case study evaluation
shall be conducted. Thls evaluation shall include, bt need noct
be llmlt“d to:

a. An interview with the child
b. Consultation W1th the child's parents

c. A social developmental study, including an assessment of -
the child's adaptive behavior and cult"a. background

d. A report regarding the child's medical hlstory and current
‘health status: ‘

e. A vision and hearing screening, completed at the time of
the evaluation or within the previous six months

f. A review of the child's academic hlstory and current edu-
cational functioning

g. An educational evaluation of the child's Jearning processes
and level of educational achievement _

L - h. An assessment of the child's learmng envwonment

i.  Specialized evaluations spec1f1c to the nature of the chlld'
problems.

(I) A psychological evaluation by a certified school psychol- =~
ogist, with the extent to be determined by the indi-
vidual situation, shall be required: = . ‘e

(a) In order to place any child in a special education
placement for children with mental " impairment...

(b) In order .to place anv child in a special education
, instructional program

(c) In order to place any child in a special education
placement for children with behavior disorders,

(d) In order to place any ‘child where there aré
questions about his or her intellectual tunctlomng
and/or learning capacity.

A psychological evaluation for all other children shall
be considered optional.




9.09.3

(2)

e

(4)

(5)

(6)

As appropriate, the psychologist may limit this evalua-
tion to a review of the results of tests administered by
other schoo! district personnel and/or the results of
externally administered evaluations, an analysis of the
learning environment and learning processas, participa-
tion in the multidisciplinary conference and such other

«

procedures as deemed necessary.. R
. | -

An appropriate medical examination by a physician

licensed to practice medicine in all of its branches

shall be obtained, for diagnostic and evaluative pur-

poses, for any child with either a suspected physical,

health, vision or hearing impairment. This examination

- shall be conducted at no cost to the parent. Nothing
- in these regulatiui.s shall be construed to require any

child to uhdergo any physical examinations or medical
treatment whose parents or guardian object thereto on
the grounds that such examinations or treatment
conflicts with his or her-religious beliefs. -

A “certified speech and longuage clinician shall admin-
ister. a comprehensive evaluation for any child - sus-
pected of having a speech or language impairment.

For all children other specialized evaluations appropri-
ate to the nature of the child's problems shall be
provided at no cost ta, the parents.

(a) When specialized evaluation procedures not usually
" provided by the local school district are required
to provide a better understanding- of the: child's
educational or educationally related problems, the
local school district recommending such evaluation
procedures shall be responsible for assisting the

parents in locating and making use of appropriate -

local and/or state resources.

(1), Consideration shall be given to resources of
state agencies or third party payors.

(2) The child may not be prohibited from receiv-
ing a special education program or service
because he or she is financially or otherwise
unable to obtain specialized evaluation proce-
dures. ' .

An audiological evaluation appropriate to the needs of
the child shall be provided by an audiologist when
necessary. .

If the parent disagrees with an evaluation obtained by
the local school district, the district shall inform' the
parent of the opportunity to obtain an independent
evaluation at public expense.

-9-
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(a) In such cases, the local district'may' initiate an

impartial due process  hearing prior to such

independent evaluation to demonstrate that the
district's evaluation is appropriate

(b) If the final decision is that the local district's
evaluation is appropriate, the parent shall have
“the right to an independent evaluation, but not at
public expense."

"If all requirements for the case study evaluation cannot be
fulfilled, due to lack of parental involvement, religious convictions of
the family, or inability of. the child to participate in an evaluative
procedure, the district shall note the missing component(s) in the
child's temporary student records and give the reason(s) it could not
be provided...In those instances in which a child has been-evaluated
by qualified professional personnel outside the school district, that .
evaluation shall be considered and may be utilized in determmmg
ehglblhty and need for special education placement."

‘"Upon completion of a comprehensive case study evaluation...one "

or more conferenc.s shall be convened for the purpose of formulatlng
program and service options." .

PARENTAL NOTIFICATION OF PROPOSAL OR REFUSAL TO INITIATE
A MAIOR ACTION

Parents should be notified prior to a school district's prop,o'sal"'or.-'... |

refusal to initiate a major action. This notice (requirements specified
on page 5) could be combined with the IEP ‘meeting notice descrlbed
below. State Rules and Regulatlons state: :

"Parents or guardlans of an exceptional child must be notifie.” in
writing when the local school district proposes or refuse. to
initiate or change the identification, evaluation or educational .

-~ ——placement of -the child-or thelaek of a- provision—of -a—free-appro-

priate public education to the child.” (See page 4)

P.L. 94-142 does not specifically define the term, "educational
placement." "Educational placement," may refer to either the place-
ment recommendation made at the multidisciplinary conference or -the
implementation of the actual placement decision made fnllowing the InP
meeting.

Because "educational placement" may refer to the placement
proposal recommended at the multldlsc1phnary conference, parents of
an ‘exceptional child must be notified in writing prior to the multi-
disciplinary conference at which a placement proposal may be recom-
mended as well as prior to any meeting at which a change in edu-
cational placement may be proposed or at which the local school
district refuses to initiate or change the educational placement of the,
child. This practice should be applied equally as well to the prov1-_
s1on of a free approprxate public education.

16




PARENTAL NOTIFICATION OF MEETING(S)

9.18a.1 State Rules and Regnlations state that: "Parents of an excep-
. tional child must be notified of the meeting to develop, review, and
revise an exceptional child's IEP. The local school district must take
steps to insure that the parents of an exceptional child are present at
each meeting or are afforded the opportunity to participate, includ-

ing: - ‘ .

a. Notifying the ﬁarents of the meeting early enough to insure
that they will have an opportunity to attend; and

N .

— b. Scheduling. the"'?,meeting at a mutually agreed on ‘time and
- place. " .
'~ c. The notice- must indicate the purpose, time, and location of
: _the 'meeting, and who ‘will be "in attendance."

9.18a.2c "(1) .If neither parent ¢an attend, the local district shall use |
o other methods tg insure parent participation, including individual
or conference - telephone calls. :

(2)' A meeting may be conducted without a parent in attendance if
the local district is unable to convince the parents that they
.. should -attend. In this case the local school district must have a
record of its attempts to arrange a mutually agreed on time and

. - .- ' place such as: | c .

(a) Detailed records of telephone calls made or attempted and
. the results’ of those calls. » . -

(b) Copies of‘corréspondence sent to the parents and any re-
sponses received, and

- (c) Detailed records of visits made at the parents' home or
______ : - place of employment and the results of those visits."

9.15 : State Rules and Regulationé spécify that the multidisciplinary

9.15.3 . conference may or may not be the conference at which the IEP is
- developed. If the multidisciplinary conference is used for the devel-- -
opment of the IEP or if the multidisciplinary conference and the IEP ’

v meeting are combined, then the components of Section 9.18a of the
State Rules and Regulations must be followed. 1If the multidisciplinary
conference is not used for the development of the IEP, then an addi-
tional meeting is to be held in accordance with Secticn 9.18a of the
State Rules and Regulations.

Further, the State Rules and Regulations do not specify whether
local school districts must meet the IEP meeting  notification proce-
dures for the multidisciplinary conference, if the conference is
separate from the IEP meeting and not used to develop the IEP.

However, in keeping with the intent of P.L. 94-142 that steps be
taken to insure that parents are present or are afforded the oppor-
tunity to participate in the development of their child's IEP, best

11~
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practice; dlctates that parental notification in accordance with Qec-
tion 9. l)f should be given for anv multidisciplinary conference
whether the IEP is develoned at the meeting or not, since the
decisions made at the conference are essential to developlng an lEP
and dom{fect ‘the child's future.

CONFERENCES

fbmebound Conference

9.13 N "Upon completion of a homebound services case study evalua-
! tion. . .the local district superintendent or designee shall determine the
- child's eligibility for homebound special education placement and
recommennd an appropriate- placement...A report regarding- these
recommendations and all documentation upon which they were -based

shall be placed in the child's temporary student records."

Speech and Language Conference

9.14 "Upon completion of a speech and language case study evalua-
tion...the speech and language- clinician shall review the findings,
determme the child's eligibility and need for speech and languaqe
. services, and convene a conference for the purpose of developing the

\ child's IEP.. .Following the IEP meeting, the speech and language
.clinician shall make recommendations to the local school dlstrlct
supermtendent or designee for appropriate placement -

| 1. A speech and lenguage 1mpa1red chlld exhibiting additional

o problems shall be referred for further evaluation. .

S o

2. A report of these findings and recommendations shall be placed
in the chlld s temporary student records."

A\

’

Multldlsc1plmary Conference

The purposes of conducting the case study evaluation are
realizec in this step.. The evaluation data is synthesized to: : e

1. determine whether or not the referred student needs the
kinds of services spec1a1 education can provide,

2. establish the student's level of need and formulate program
and service Optlonq

9.15 The above purposes may be addressed either in one or more

' conferences. If a two-meeting approach is utilized, the first confer-
ence, or set of conferences, is called the mu]tldlsrlplmary confer-
ence(s). The muItldlsCJplmary conference may or may not be the
conference at which the IEP is developed. If the multidisciplinary.
conference is held for the sole purpose of determining if the child is
handicapped and for formulating a placement recominendation, then an
additional meeting must be held for the ,purpose- of developmg the
exceptlona] child's IEP.
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"2. The purposes of the above conference(s) shall be to:
a. Establish a composite understanding of thechild's learnmg
' characteristics, sensory -and motor skills, and behav1o_rs
b. Determine ehglblhty for special educatlon programs and/or
related services. . .-
c. Determine the chlld's unique educational needs and the

extent te which these needs can be met by the standard
program.

d. Determine the nature and degree of special .education inter-.
vention - which is needed, and recommend -ccrresponding
- placement which is least restrlctlve of interaction’ with

nonhandicapped ehlldren e
", Recommendations for special educatlon placement shall be based
on the following:

a. The child shall be placed in the educatlonal program whlch
.- is approprlate to - the . student's..needs and least restrictive
of the interaction with nonhandlcapped chlldren

b. The special education placement must be based on the
child's .IEP, and located as close as possmle to the child's
home.

c.- Unless a handlcapped chlld's IEP. requires .some ‘other
arrangement, the child must be educated in the  school

Wthh e or she would attend if not ‘handicapped.

-d. "'Cons1deration'"'mu'st""'be""given"‘tO -any- potentially harmful -

effect on the child, on the quality of services which he or
she needs or that which 1mpedes the educatlon of other
students in the environment.

2. The proposed placement shall be consistent with the findings of

the case, study evaluatlon and the establlshed ehglblllty of ‘the
child." ° . .

The preceding purposes and recommehdatlons describe the
needed components for making a placement recommendation.

State Rules and Regulations further specify that "Recommenda-
tions made at the mult1d1sc1phnary conference shall be determined by
consensus of the participating public schoul personnel; if an agree-
ment cannot be reached, additional information shall be obtained."

Participants in the multidisciplinary conference(s) shall inclu'dej

L. appropriate representatlves of the child's local district of resi-
dence,

-13-
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g.15.1 2. the special education director or designee, who is qualified to
provide or supervise the provision of special education;

.~ ally those school personnel 1nvolved in the evaluatlon of the child;
parent(s)
. other persons havipg significant information regarding the child;

he]

those persons who may become responsible for providing the
special education program or service to the child;

S YN 3 B S U

~

the child, -where approprlate and

8. other delduals at the discretion of the parent or local school "
dlstrlct

9.18 "A written. report of the results and recommendations of the

A . ' multidisciplinary conference shall be prepared...The conference report

— . _shall be dated, and lict the names of all those in attendance at the
" conference...A 'copy “of the " conference - report,” together with-all-

documentatlon upon which it is based, shall be kept on file by the.

local schoo! district. ' The parenfs shall be informed of their rights to

access of the report. 'A'm.m ’ “

PARENTAL CONSENT FOR INT'TIAL: PLACEMENT IM?LEMENTATION o

9.06.2 Parental c'onsent must be obtained before an exceptional child's

initial placement in a program ‘providing special education and related
" services is 1mplemented

t- -

1EP MEETING

N 9.18a If the initial multidisciplinary conference is held for the sole
- purpose of formulating a placement ‘recommendation, an additional
meeting(s) must be held for the purpose of developmg the child's

IEP. "Each local district must be responsible for initiating and con-

- ing, and 1ev1s1ng the IEP. The -meeting at which an exceptional
child's IEP is developed must be held within thirty (30) calendar days

of a determination ‘that the child needs special educatlon and related
services." '

"The following participants must be included in the IEP meeting:

a. A representative of the local district, other than the child's
teacher, who is qualified to provide or supervise the
provision of special education...(See b.2 below)

9.18a.2 b. The child's teacher. Teacher organization representatives
' ‘ may not attend without parental and district consent."




3

". In deciding which teacher will participate in meetings
on’ a child's individualized  education program, the -
agency may wish to consider the following possibllltles

a) For a handicapped child who is receiving special .
education, the ‘'teacher' could .be ‘the vchild's
special education teacher. If the child's handicap
is a speech impairment,- the teacher could be the
speech-language pathologist

b) For a_ handicapped child ‘who is being considered

' for placement in special ‘education, the teacher
could be the ¢hild's regular teacher or a teacher
qualified to provide education in the type of
grogram in which the Chlld may be placed or ,
ot

. c) If the child is not in school or has more than one _
' teacher, the agency may designate which, teacher
will part1c1pate in the meeting.

R —f;lther thHeaeher——or_the_agenc;chpresentanve should 7
© “be qualified in the area of the -child's suspectea_‘
s : | disability . o Ca

3. For a child whose prlmary handicap is a speech
L -impairment,” the evaluation personnel...would normally
‘ be the speech language patholqgist." SR

9.18a.2 "c.  One or both of the child's' parents or -guardians.

(1) If neither parent can attend the local district shall
~use other methods to ms"ure parent participation, :
including individual or conference telephone calls -

(2) A meeting may be- conducted without a parent in
attendance if the local district is unable to' convince
« “the parents—that they-should —attend:— In—this—case -the
local district must have a record of its attempts to
arrange a mutually agreed on time and place such as:

(a) Detailed records of telephone calls made .or at-
- . -tempted and the results of those calls.

. (b) Copies of correspondence sent to the parents and
any responses received, and

. (¢) Detailed records of visits made at the parent's
home or' place of employment and the results of
those visits.

d. The ‘chil_d., where appropriate.




©79.18a.2 .- e, Other individuals at the discretion of the parent or local
district. " ’ .
9.18a.3 ' "For an eXceptional child who has been evaluated for the first

time, the local district shall insure that a member of. the evaluatian
team participates in the meeting or that the representative of the local
“district, the child's teacher, or some other person who is ‘knowledge-
able about the evaluation procedures used with the child and is
familiar with the results of the evaluation, participates in the meet-
ing, as well as an interpretgr for the deaf if necessary."

~ 8.03 When a multidisciplinary conference determines that a child
cannot .be provided witl an educatiap. in ‘the . pudblic schools, appro-
priate school personnel shall meet with ‘the parents of the child, and
representatives of the nonpublic school to develop an IEP in accord-
ance with the State-Rules and Regulations prior to placement. If the
representative cannot attend, the local school district shall use other
methods to insure participation by  the redeiving private school or’
facility,  including ind.vidual or conference telephone calls. :

9.18a.6 "Following the déterminéiion of “he child's 1EP, parents shall be
9.18a.5 afforded, on an ongoing basis, reasonable opportunity for commeat
—-—-———on_.and input _into their child's educational “program." "The local

district shall give the parent, on request, a copy of the exceptional
child's"IEP." ., ' :

COMBINED MULTIDISCIPLINARY CONFERENCE/IEP MEETING

'9.15.3 ) A second option provided for in the State Rules and Regulations
is that the purposes addressed in the two meetings can be met in one
meeting. If ‘the single-meeting format is selected, all of the personnel
required to attend the multidisciplinary conference and the IEP meet- -
ing should be in attendance; and all purposes addressed in the

- separate meetings should be addressed in the composite meeting.

"-THIRD OPTION MEETING FORMAT

S -  Another. possible meeting format is—that—of ~addressing—all-the -
purposes of the two meetings, except for the development of short-
term objectives and the procedures by which they are evaluated, at
"the multidisciplinary conference.  Within 30 calendar days of a
determination that a child needs special education and related services
(the multidisciplinary conference), the IEP meeting could then be
convened for the purpose of developing the short-term objectives and
the appropriate objective.criteria, evaluation procedures and sched-
ules for determining whether the short-term objectives are being
achieved. However, the child's placement should not be implemented
until after the initial short-term objectives and their evaluation
procedures have been developed for each goal and recorded on the
IEP. This meeting format provides both the parents and the imple-
mentors of goals time for planning prior to. the meeting relative to
short-term objectives and more time in the IEP meeting for developing’
the short-term objectives. Additionally, having an interval of time
between the two meetings provides an opportunity to invite the
r'eceiving teacher to the IEP meeting. -« '

: -16-
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9.04
9.21

g9.21

9.22

9.23

9.24

-——— - -cause the district.to_postpone its proposed_placement of the child

-~
<

PARENTAL NOTIFICATION OF PROFOSED _AéTION TO BE IMPLEMENTED .

-3

Initial Placement -

b}

At least ten calendar days prior to the actual implementation of
the child's initial’ placement, the parents should be notified, in writ-
ing, and in accordance with the procedures set forth in Section 9.04
of the State Rules and Regulations of the following: S

b 4 .
"l. The results of the case study evaluation.

2. The nature of the special education program or service heeded
by the child. S : N

3. The recommendations for placement and the plan for implementing
" those recommendations. .

4. Their right to object to the probésed placement and the specific
proceduares in making such an objection, including the proce-
dures tor requesting an impar"cial due process hearing."

"If the parents consent to the proposed placement and waive the
ten (10) calendar day interval before placement, the child shall be .
placed in the recommended program as soon as practicable." . :

PARENTAL APPEAL

"If the parents object to the proposed placement within, ten (l10)
calendar days of their receipt of notification of the,proposed place- ‘
ment, they shall contact the.local district, indicating their objection. S
The district shall then arrange a conference with the parents in an
‘attempt to resolve the disagreement on placement. If the parents
continue to object, they may appeal the proposed placement by
requesting an impartial due process hearing. That request shall be
made in writing to the superintendent of the local schoo! district.

1. Receipt of a request for an 'impartia'l due process hearing “shall

until the matter is resolved.

The child shall remain in his or her current educational place-’
ment,. unless a mutual agreement is reached between the parents -
and local school district, until the placement issue is resolved.

N.

3. 1f the child is receiving no educational service and the parents
are seeking initial placenmient in a public school,. the child, with
the consent of the parents, must be placed in the public school

' program until the completion of all the proceedings.™

IMPLEMENT IEP '
| Special education placenient and services shall be implemented as
soon as possible after the determination -of eligibility and need for

such placement, but in no case shall placement implementation occur



9.24

9.25

9.18a.4e

9.25

9.18a.1

9.25

later than the beginning of the next school semester or prior to the
initial short-term objectives being written for all goals on the IEP.
(See Chapter V, relating to short-term ubjectives)

"I. When special education placement is not possible prior to the
next school semester, the local school diStrict shall be respon-
sibfe for providing interim services- between placement determina-

tion and actual placement which are as approprlate to the child's
needs as possible. '

2. The local school district shall vprov1de written notification to the
parents of the child and the State Superintendent of Education
regarding the nature,of the.services the child will receive in the
interim. Written verification of the provision of these services
shall be kept in the child's temporary student record."

It is the responsibility of the mstructlonal personnel and. the
related services personnel to address the attainment of the goals’

through the 1mplementat10n of the short-term objectives articulated in
the IEP. .

CONTINUOUS PROGRAM EVALUATION

State Rules and Regdulations mandate that at least on an annual
basis short-term objectives are to be evaluated utilizing appropriate "
objective criteria, . evaluation procedures and schedules for determin-
ing whether they are being achieved. However, best practice

dictates that a system of continuous evaluatlon of-the child's progress
be employed .-

The purpose of such continueus evaluatlon is not only to provide
data necessary to determine the achievement-of individual short-term
objectives but it is also for the purpose of mcnitoring the effective-
ness of.the IEP as a whole during the year. If it is determined, at
any time, that. the IEP may need revision, then another IEP meeting

"should be convened.

PARENTAL NOTIFICATION OF REVIEW MEETING(S)

The parents must be notified of the annual review as well as any
meeting held during the year to review and revise their child's IEP.
Steps must be taken to insure that the parents are present at each -
meeting or are affordéd the opportumty to participate. The local
school district must document its attempts tb arrange a mutually
agreed on time and place for the meeting.

REVIEW MEETING(S) DURING THL YEAR

IEP major revisions may neced to-be made during the year.
These ‘may include changes in a child's evaluation, educational place-
ment, the provision of a free approprlate public educatlon or annual
goals If one of the above changes is indicated, the educational
status and continued ‘special education placement of the Chlld should
be rev1ewed in a conference.

-
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If the parents agree to the proposed placement, then a meeting
should be held for the revision of the child's IEP

FURTHER EVALUATION PURSUANT TO ANNUAL REVIEW

When further evaluatlon of the child is 1nd1cated pursuant to
the annual review, the parents must be notified and consent obtained
before reevaluation is initiated. The rsevaluation must be completed
within sixty (60) school days of the request. -

,ANNUAL REVIEW

* "In addition to initial placement conferences and/or IEP meetings,
the educatfonal status and continued special education placement, of
each child shall be reviewed at least annually in a conference attend- -
ed by those professional persons working with the student, the

. parents, , the child where approprlate, the special education dlrector,
or demgf\ee who is qualified to supervise the provision of special
education, and other individuals at the discretion of the parent or
local dlStI‘lCt " . ‘

- -

The purpose of the annual review is to: - o Y
1. rev1ew and evaluate the educatlonal status and contlnued speC1al
education placement of each child; .
4}
. 2. determine ‘the extent to whlch the child has achieved the coals
and objectives specified in the IEP, utilizing approprlate criteria
and -evaluation procedures, 1nclud1ng teacher and parent .
opinions ' :

3. recommend further evaluation, if indicated; and

4. ‘revise the child's fEP as neceasary ot
The State Rules and Regulatlons do not specnlcally define
- whether the annual review meeting should be a combination of a
multlaiecmhnary conference and’ IEP meetlng, a single multidisci-
plinary conference or a singlée IEP meetlng In the above reference
“to Section 49.25, only a conference i$ required. It does not specify
what' type of conference. The conflict becomes appargnt when the
definition and purpose of the multidisciplinary conference .given in
Section 1.05a is compared with the purpose of the ‘multidisciplinary
conference given in Section 9.15 and the purpose of the IEP meeting -
given in Section 9.18a.

}

Section 1.U5a defines a multidisciplinary conference as:

"a deliberation among appropriate: persons for the purpose of
determining eligibility for special education," (which may be
interpreted as the initial meeting to determlne placement)
"déveloping recommendations for special education placement,"
(which may be interpreted to be either the initial meeting to

v




+ - determine placement or any subsequent meetlngs ﬁnmder a
change in placement) "reviewing -educational progress,". (wWhich
e e may be interpreted as the annual review or any IEP meetmg held .
- / ~ during the .year for the purpose of reviewing and revising the -
‘ * IEP) "or cons1dermg the continuation_or terminatien ‘of - spectal
educatlon" tWthh is self-explanatory) “Mor an 1nd1v1dual chlld e

s . -
n . . 2

Sectlon 9.15 states: - T © e
*"Upon .completion of a comprehenswe case study t{Waluatl{)n . rOne
or more conferences shall be convened for the purpose of formu-
lating program and service optlons This may or may not be the
conference ‘at which the 1EP is developed If not, an additional .
‘meeting is to be held in accordance with Artlcle 9. 18a ", '

£
1

Section 9.18a states: | R ' . :
. "If the initiel -multidisciplinary conference was held” for the
& + purpose of formulaiing a placement recommendation’, an additional. .
meeting or meetings must be -held for'the purpose of dev .ping
the exceptional child's IEP. Each local district must bé respon-
e sible for initiating and conauctlng one or.more meetlngs for .the
. purpose of déveloping, rev1eW1ng and rev1s1ng tb,z IEP.. :
Even though Section 9. 25 does not spec1fy what type of meeting
~ the annual review should be, it does require a .meeting attended by
the samé participants as: are required- at an .IEP meéting with one !
exception. = The exception is .that instead of requlrlng one of the
participants to be "a teacher" as is specified in .an IEP meeting,
Section 9.25 requires the attendance at an annual réview meeting of

"those professional * persons working -with the “student." "Those:
" professional persons working with the student" should include: .
' . ‘special education and related scrvice personnel, those ‘regular' i

teachers whose instruction has been specially. des1gned to meet the
needs of the child or. regular teachers working with the student wha ~.
. wish  to recommend a change. Thus, the pamkicipants required for
an annual review meeting are more 1nclublve than those for  an IEP
<« - meeting, but less inclusive than those for afl initial multldlsc1p11nary
* conference. : } ‘

Annual Review for Children Served by other than the Local Sohool l;)istrlct

8.10 If the child is bemg served by other than the local school dis-

. triet of residence, public school personnel are to follow the progress
of the child placed in a state-operated or private facility and com-
| municate, at least annually, mwith the fac111ty to evaluate the child's -
-'_progress and review and revise the ¢ 1ld s IEP. :

" 9.04 PARENTAL NOTIFICATION OF PROPOSED ACTION TO BE IMPLEMENTED

- Notification of Continuation of Special Education Placement

9.27 As soorj as possible but not later than ten (l10) calendar days
" prior to the begmmng of each school year, wriltten notification shall
be provided to the parents regarding the continuation of the child's

EN
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9.28

9.26

9.25.3

9.29

{

special ‘education placement and thelr I‘lghtS to object and the proce-
dures to follow for such an objection.

Notlflcation of Ma]or Chgnges in Placement, Termination, and Reevaluation

. At least ten calendar days prior to any major change in the
educational placement of an exXceptional child (e<cluding changes in

levels, i.e., primary to intermediate), 1nclud1ng termination of place-

ment and reeValuatlon the parents must be given written- notlflcatlon
of: .

1 the proposed change', . " ;
' the reasons for the change,

a descrlptlon of the proposed program

> W N

.. the parents right to object, and _
5. procedures to be followed to make an objection .

PARENTAL APPEAL

( . N
n »

"If the parents request an impartial due process hearing regard-

ing a proposed change in the educational placement of their child, the -

district shall not change the placement until the matter ‘is resolved."
. A .

REEVAI UATION EVERY 7 .IREE YEARS " °

_"A reevaluation of the child shall be conducted every three
years or more frequently if conditions warrant or if the.child's parent
or teacher requests an evaluation." Parental consen} must be
obtained before the reevaluation is initiated.

TERMINATION ( F-SPECIAL EDUCATION

"Special education placement may be terminated on]y after a con-

ference has been held, to which the child's parents have been
Jfforded a reasonable opportunity to attend and participate. A
complete review of the child's educational status shall be conducted at

that conference, determining that such placement is no longer

required, and that termination of, the placement is in the best
interests of the child, or that the child was inappropriately placed.

1. When the district decides to terminate a special education place- . °

ment, the parents shall be notified at least ten (l0) calendar
~days prior to such termination.

2. 1f the parents request termination of SpPCldl education placement ,

the district shall review the child's educational status to deter:
mine whether .the requested termination is in the best interests
of the child. - If, pursuant. to this review, a continuation of the
placement is recommanded by the district, the parents may
request an impartial due process hearing.

-%1\'
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.9.29 * 3. When .the child's special education placelnent is terminated, a
‘ specific plan of transition, to include any provision of necessary

related service and periodic followup, shall be developed and
implemented." . = ‘

<
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I DEVELOPMENT OF A WRITTEN P

N ) . T~

Figure 2 1llustrates the mterrelatlonshlp between and the sequen-
tial steps to follow' in making program and placement decisions at the
multidisciplinary conference and the IEP meeting and the steps to follow
in recording these decisions on the IEP. Two columns comprise the
illustration, The column on the left illustrates the sequential steps
involved in the process of developing an-appropriate program to meet

the unique needs of a child and in selecting a placement recommendation .
* which is-least restrictive of interaction with. nonhandicapped children.

In progressing down the column, the decisions become increasingly more .
specific. The column on the rlght delineates the elements which must .
be "recorded on the chlld's wrltten IEP and proposes a Sequentlal
order.. . T

The only changes made. in the State Rules “and Regulatlons,

effective February 1, 1979, were those additions ‘'which were necessary
.to come into comphance ‘with thé Federal Rules and Regulations to.

implement Public Law 94-142 and new State laws. - Figure 2.is an
attempt to clarify the State Rules and Regulations regarding the
relationship between the mult1d1s1c1plmary conference, the IEP meeting,

- and the development of the IEP.

Having noted above that clarifications were not made in the
current State Rules and Regulations, Section 9.18 can now be addressed
and considered in light of that mformatlon Section 9 18 states:

"A written report of the results and recommendatlons of the multl-
disciplinary conference shall be prepared

1. * The conference report shall be dated and list the names of
‘ all those in attendance at the conferance. '

2. A copy of the conference report, together with all documen-
tation upon which it is based, shall be kept on file by the
local school district. The parents shall be mformed of their
rights to access of the report." '

If the model in this chapger is used to develop a written IEP,
there is no need to develop a s‘%rate written report of the results.and
recommendations - of the multidisciplinary confererce, for such a report
is a duphcatlon of parts of the the written IEP. In the interest of
efficiency, it is recommended that local school districts include on their
written IEP a place for listing the names of all those in attendance at
the conference and the date of the conference. With these two addi-
tional components, the written IEP would meet the requirements in
Section 9.18 and 9.18.1.

To comply with Section 9.18.2, best practice dictates that a copy
of the written IEP, together with" ‘all documentation upon which it is
based, should be kept on file by the local school district. The parents
of] lajn ei)é%epuonal child should be given, on request, a copy of their -
child's
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© DEVELOPMENT OF A WRITTEN IEP .~

P e e

. N u . ° ' .j
PN . .
SEQUENTIAL STEPS IN MAKING PLACEMENT AND. , , " SEQUENTIAL STEPS FOR RECORDING DECISIONS ON-
- PAOGRAM DECISIONS AT THE MEETING(S) a -THE WRITTEN IEP AT THE MEETING(S)
. . .«
T : f ) ‘ v : \ ,
s ). ' ! ’ ¥ u
* . o - \ L [
. ) T . - .
: . : . . : ¢ 4 AECORD DATE OF MUL TIDISCIPLINARY CONFERENCE ) ‘
. : _— . AND NAMES OF THOSE IN ATTENDANCE o - .
[ L ) - L. N . o
T SYNTHESIZE MULTIDISCIPLINARY GASE STUDY EVALUATION : y .
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EXPLANATION OF FIGURE-2 Q
STEP 1-Record Date of Multidisciplinary ‘Conference and Names of Those
In Attendance A ' ,

As explained above,' this. is not a f‘equire‘d component of. an IEP,
but a requirement of Section 9.18. It:is recommended that this be

included on the IEP to eliminate the néed to write a8 separate report of

the results and recommendations of the multidisciplinary conference.

STEP 2-Synthesize Multidisciplinary Case Studyf Evaluation to Establish
Child's Exceptional Characteristics and Iustification for Placement

- As described in the State Rules and Regulations, a composite
understanding of the child's learning characteristics, sensory and motor
skills,” and behaviors must be established before a determination of the
child's needs, a placement recommendation or -the development of an IEP
can occur. . . - : S

STEP é-Record,. Present Levels of Educational ‘Performance

Whether the child is found eligible for special education services or .

not, the child's present levels of educational performance should be
recorded on the IEP. If the child is found ineligible for special educa-
tion programs and services, the portion. of the IEP completed thus far
may serve as the written report of the results and recommendations -of
the multidisciplinary conference as required in Section 9.18. -y

The information may be of assistance to. regular educators in
adapting their program to meet the needs of the child who is ineligible
for special education. -

The State Rules and Regulations specify that no single procedure
is to be used as the sole criterion for determining an appropriate
educational program for a child, but instead the child is to be assessed
in all areas related to the suspected disability inciuding, where appro-
priate, ‘health, vision, hearing, social and - emotional status, general

" intelligence, academic performance, communicative status, and motor
abilities. .

For the child found eligible for special education programs and

" services, the information describing the child's problem areas, be they

deficits, weaknesses or - concerns under present levels of educational
performance, will begin to clarify for the meeting participants the role
special education programs and services can play in aiding the student.
Educational experiences in the least restrictive setting must be expiored
in light of the total child. , | . :

Without identifying and recording all the child's problem areas, it
would be almost impossible when the child's program is evaluated to
know if the student's program has recognized and accommodated his/her
tota. functioning and whether the best plan was implemented. If the
special eclucation program is not grounded in" all the child's unique
needs and problem areas or they are not originally identified, those

-25-
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"aspects could make a difference as to whether or not the child is suc-
cessful in his/her total school adjustment. Thus, it is not enough to
review only the child's attainment of his/her short-term objectives.
The child's -total program, including his/her ' educational status and
continued special * education placement, should be reviewed as well.

' STEP_A-Determine Child's- Needs. and Eligibility for Special Education

Based upon the child's characteristics as described in the findings

of the case study evaluation, a determination is made as to the child's
~eligibility for special education programs and services. The child's
characteristics, both strengths and.weaknesses, should be identified.

. The child's problem areas should be analyzed in relationship to the

, deficits' in achievement within academic areas or school -subjects, as well
C as within the areas of functioning which may be interfering with the
.child's academic performance. The child's needs may become more
readily apparent once the problem areas are identified and. described.

STEP 5-Determine Annual Goals ,
It was indicated in Step 4 that the needs would be a natural
, outgrowth of the problem areas identified in the case study evaluation. .
"Having established the needs of the child, the annual goals can at this
point be determined. Basic to these two procedures is the premise that
goal statements are not valid unless based on specific needs. Goal
statements cannot be based on a category (e.g.; learniny disabilities)
'since the category does not in itself assume certain needs nor does it
limit an individual- to certain needs. Special education does not provide’
everything a learning disabled child needs, but rather it provides
whatever is required to meet the needs of the individual. Having
developed the goal statements, they shouid be prioritized.

-

STEP 6-Record ‘Annual Goa'.

' At this point, -the annual goals which have been developed and

prioritized may be recorded on the IEP. The individualized nature of

. the IEP -assumes that +Ke special education programs and services pro-
: vided that child are designed to meet that single student's need and not

a class' need. Thus, the goals on a child's IEP are not written to fit a

class, -e.g., self-contained EMH, but are designed to meet the needs of .

a child.

Right Wrong
deficits deficits
needs . needs

r
‘goals programs
& services
programs
& services | goals ‘
_26-
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' STEP 7-Determine Specific Special Educatlon and Related Services and
Extent to Which .Child Will Part1c1pate in Regular Education

Spec1al educatlon programs and related services provide for the

‘various placement possibilities ranging along a continuum based on the
‘nature and degree of the intervention. This continuum of program

options ranges from a standard .program wIth modificatien to a state-

| operated or private program o

Speclal education’ provides whatever specially- des1gned instruction
is necessary to meet the child's needs and enables the child to the best

‘of his/her . ability to enjoy the rights and privileges available to

nonhandicapped children. It is essential that the child's strengths as
well as weaknesses are analyzed to see where .he/she may be able to

. participate in the regular education program with ‘or without modifi-

cations. The extent to which the child will part1c1pate in the regular .
educatlon program should be speC1f1ed

STEP 8-Record Specific Spec1al Education and Related Services and

"Extent to Whlch Child Wwill Part1c1pate in Regular. Education 4

The recommendatlons arrlved at in Step 7 are written on the IEP.

STEP 9-Determine Specific Placement.-- " Attendance Center(s)/Class-. .
room(—)/Teacher(s)/Transportat‘on ‘

Step 9 addresses Section 9. 17 of the State Rules and Regulatlons
which specifies that recommendations for special educatlon placement
shall be based on the followmg

"a. The child shall be placed in -the educational program whlch is
- approgriate to -the student's needs and least restrictive of the
interaction with nonhandlcapped children.

b. The sperlal educatlon placement must be based on the child's
IEP, and located as close as possible to the child's home.

c. Unless a handicapped child's IEF requires some other arrange-
ment, the child must be educated in the school which he or
she would attend if not handicapped.

d. Consideration must bé given to any" potentlally harmful effect
on the child, on the quality of services which he or she
needs, or +hat which impedes the education of other students
in the env1ronment " :

The specific attendance center(s), classroom(s) teacher(s), and
transportation should be selected at this point since these determina-
tions cannot be made until after the nature and 'degree of the placement
recommendation have been selected.

r N ‘

The advantages of using the two-meeting format to develop an IEP
can be realized in this step. It enables the local district to adjourn the
meeting and invite the receiving teacher to the IEP meeting to partici- .
pate in the development of the short-term objectives.

-27-
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_ | Step 9 additionally ‘addresses spec1al transportatlon The State
Rules and Regulatlons specify: - ,

‘13.03a " "The provisions for transportatlon services and vehicle adap--

T -~ . tation shall be 1ncluded in the IEP." |
R 13.03b "When there is a change in the student's transportanon from

+ special bus to another mode of transportation such as regular
bus or walking to school, this change shall be mcluded in the
IEP " .

13.04 - " Specip

1

transportation .shall be scheduled in ‘such a way that * -
ealth and ability to relate to the educational experi-
vided are 'not adversely .affected. " Every effort
\made tc limit the child's. total travel time to not

or}e ('1) hour each way to and from the spec1al
cility . "

~ ~ education "

13';05- * "The spec1al education stadent's arrival .and departure times
shall insure & full instructional day as prov1ded for in . thev
> IEP.M

.STEP 10-Record Specific Placeent: Attendance. Center(s)/Classroom(s)/
Teacher(s) /Transportatlon ' -

’ " ' The recommendations arrived at in Step 9 should be recorded on ~
e IEP.

STEP 11-Determine Projected Dates for Initiation and Ant1c1pdted Dura- )
tion of Services - .

!
Y.

The pr01ected dates for imtlatlon ‘and anticipated duration of the
. programs and services recorded on the IEP in_Step 8 and Step 10 -
should at this time be determined. - _ ,

STEP 12-Record- Pro]ected Dates for Initiation and Ant1c1pated Duratlon
of Services

. The dates determined in Step 11 should be recorded on the IEP.
NOTE: -Since all of the purposes of the multidisciplinary conference
have been accomplished, a logical division occurs at- this point if the
two-meeting format has been selected. - If the one-meeting format is
selected, upon completion of this step, those personnel not necessary
for the development of. short-term objectives may be excused in the
interest of expediency.

STEP 13-Develop Short-Term Objective(s) for Each Goal

The short-term objectives reflect all of the previous elements in
the I[EP process. Therefore, their development should be one of the .
last major steps in the development of an-IEP. )
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‘The initial short-term ob]ectlve(s) must be wr1tten for each goal
prlor to placement.

STEP ‘14-Record Short-Term Ob]ectlve(s) for Each Goal !;‘

The " short-term ob]ectlve(s) developed m Step 13 .,hould be
recorded on the IEP. . :

- STEP 15- Develop Objective Criteria, E‘valuatlon"‘ Procedures and Sched-'
ule}s for Deternu}yng Whether the Short-Term Objectives Have Been
-‘Ac 1eved

T ' X ?

The ob]ectlve cr1ter1a, evaluation procedures and - schedules -for-- --

determining whether the short-term objective has been achieved are all -

integral components of each short-term ob']ectlve

F]

The objective criteria are standards of acceptable performance by .

the student in the accomplishment of the short-term ob]ectlve e.g., 9096
accuracy, 2 out of 10 times, etc.

1

r

The evaluatlon procedure. is to descr1be how or by what means the
teacher will evaluate whether the short-term-objective has been accom-
_plished, e.g., observition, check llSt umt test, compilation of daily
papers, -etc. . _ ,

: The schedule is the date or time frame on which the short-term -
objective will be evaluated e.g., March 2, 1980; at the end.of 6
weeks; morithly; etc. ' : oo

,S TEP 16-Record Objective Criteria,. Evaluatlon Procedures and Schedules
for Determining Whether the Short-Term Ob]ectlves Have Been Achieved

The objective crlterla evaluation procedures :and schedules for
‘determining whether the short- -term objectives' have been achieved are
recorded on the ILP.

STEP 17-Schedule Date o_f ‘Anticipated Annual Review Meeting

The anuicipated date of the ahnual review meeting is determined in

thls step. The date:is not to exceed one year from the date of place-

t or from the date. of the previous. years arnual review meeting;

ho ver; the clild's program and services may be ‘evaluated more
frequently if need be.

STEP 18-Record Scheduled Date Of Anticipated Annual Review Meeting

The date of the ant1c1pated annual review meeting should - be .
recorded on the IEP.

Y
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PARTICIPANTS IN MEETINGS .~ -

. ! ¢ . ¥

: " Review MEETING
PART 1C 1PANTS ¢ IniTiAL CONFERENCE AND/OR MEETING - Ew CEET1 T oF -
_ _ : . NURING THE YEAR Yoar
Multidicipli-| IEP Meeting “ Miltidici- JMultidici~ | 1EP Meeting JI1EP Meating* |} 1tP meeting [I Annwal
¥ “ndated Participants . nary Confer- { (right plinary plinary * (steps 13- Rduring the during the Review
X Suguested Particinants ence (left colum of Conference/ J§Conference 18 of Figure Bywar for vear for: Meating
fuhen Aplicable colum of ~ | Figure 2) IFP Meeting [ (steps 1-12 | 2) . minor revi-. |l mejor revi- .
e Figure 2) combined of Figure 2) sione; (see sions (see
] (steps 1-18 rigure 1) “Figure 1)
of Figure 2)
. " . » "
1. \ppropriate representative(s), of the child's X X X ' % .
local district of residence (i.e, princimal or ° - .
sameone whn has written authority to comit :
services) [
: T o - , . X, Must T
2. Special education director or desiqnee who ia . ) | itten
qualified to provide or supervise the provision . . thority
- of specialieducation (Special education director X X % x to ormit .
is scroone who holds administrative approval tc N ervices if hd
administer special education. 1f a designee is : .. LI is not
appointed, the person should be familiar with : W . {n atten-
special education options ) v ’

3. All thosc school personnel involved in the . X :

- evaliation of the child (i.e. school psychologist: X X X ~
speciak education teacher: speech and landquage
clinician; reqular teacher(s): related services
personncl )

XX .

T - - -

4, Parent(s) or guardian . X X X X X

5, Other persons haviny sigmificant information

redarding the child (i.e. reqular teacher (s): X ) X X

~special education teacher (s): related services
“personncl; others as appropriate)

6. Thosc persons who mav became responsible for /
providing the special education program or service
to the child (i.c. special education teacher(s); X . X X
reqular teacher(s,, related service personnel:
. others as anorooiiate) o

7. Child (where appropriate) X X X X ¥

A

8, Other indisiduals at'the discretion of the parc:t
« (i.c. another parent of an exceptional child# % % X X s x
child advocater lawyer: individuals other than e

school nersonnel who hav: eypluated or worked ’ g N ’
with the student) :
9. Other individuals at the discretion of the . o .
district (i.e., Headstart teacheris); vocatlonal X X X X X, 0 X X "
rrhabilitation counselor: others as appropriate) .
¢ 10. A represeitative of,.the local district, other than ¥ - ‘
the child's teacher, who is qualified to provide . Would be . X vould be !
or supervise the provision of special education X satisfiod by - X [y sce 1462 satisfied °
{i.e. principal; supervisor of special education; . 1 &2 " by 2 above
special education director -~ someone who has above : -t
authority to cammit services and is familiar . '
with special education .options)
11, “valuation team member or répresentative of would " . A
local district, child's teacher or some other X utisf:d w X see JX. 13 Would oe
- . person knowledgeable about evaluation procedures  * . 1 above ) sotisfied
4 used with the child and is familiar with the . by 3&13
. results of the cvaluation ** 3
12, The child's teacher (at lcast onc past, present or Would be . X wWould be
future reqular teacher or smecial educatiog te.\c)}er X satinficd by X (1 sac 5,6 & 11 ||satisfied by
- which teachers and the nurber attendineg . 5 & 6 above 13 below
‘ is up to local discretion) : :
) - - . XX .
“13. Those professional persons working with the student . see 1,6 & 11]]s0e 1),(6 &“-"
- L hJ
4. Representative of the nonpublic scheol o n o] 0: 0 0 [ 0 ]I
lj. Interpreter for the deaf 2 o« DR o .0 o ' 0 " 0 ]

* mased on the parents! previously stated -esire te provide input cn minor changes . ) : -

- —--- -~ W% Tgr an exceptional child who has becn evalusted for the firgt time
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III. INDIVIDUALIZED EDUCATIONAL_ PROGRAM CONTENT

o
A

MANDATED IEP COMPONENTS . -

© 9.]18a The pomponents of an ind1v1duallzed education program as man- ‘
F.R.R. “‘dated by State and Federal Rules and Regulations must include but: :
- 121a.346 ' need not be limited to: - _ .

. ‘a statement of the child's present levels of educatlonal
performance; : <

2. a statement of annual goals, 1nclud1ng short«-term 1nstruc-
- tional ob]ectives . \ o . C

3. a statement of the specific special,’ eduCation and related
»“services to be provided to the child, and the extent to .
" which the child will be able to particmate in regular educa-
tional programs;

. 4. . the prolected dates for initiation of services and the antici-
g - pated duratxon ‘of the services; and - . ,

5. approprlate ob)ectlve criteria and evaluatlon procedures and
schedules for determining, on at least an annual basis,
whether . the short-term 1nstructxonal ob]ectwes are bemg
_achieved. .

" The components of an IEP can be described. as follows:

n

1. PRESENT _EVELS OF lsERFORMANCE ) | K

A statement of the chlld's present levels of educational
performanze should include a summary of the findings of
the case study evaluation. The statement should go beyond
mere tesi score reporting. To be instructionally meaningful
the present levels section should highlight quantitative,
qualitative and descriptive information about the student's.
skills. Information derived from informal and formal evalua- - ° -
tion procedures -such as parent and teacher observations, o
teacher-made. tests, and criterion-referenced tests are
, . essential for establishing an appropriate instructional-
: program. It is advisable to note the source of 1pformatlon
The information- presented to ‘the IEP participants and
recorded on the IEP should reflect the child's educationally
related strengths and def1c1ts

[\

S o 2. - ANNUAL GOALS, INCLUDING SHORT -TERM INSTRU(,TIONAL
) OBJECTIVES

R

" The annual goals represent global targets for the stu-

: dent's program and ‘the expected educational outcomes which

‘ should occur during the academic year. Annual goals
should  be general in scope, yel specific enough to focus -
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instruction in appropriate curricular areas. The curriculum

for each child should be based on the unique annual goals

for each child and evolve out of the assessment of current

levels of perfor‘mance They should address areas of

defiefency, “tdking' into consideration academic .areas of -
strength.. Goal prlor'nes need to be established. For

example, a goal addr:essmg a severe behavior problem which -
may produce injury to the child or chers would "demand
first” prlorlty above other annual goals.”

Short_-Term Instructlonal Obgectlves and Evaiuai;ion P‘focedures

‘The IEP must include a list: of Short-term instructional
objectives and a statement of appropriate objective criteria,
: . evaluation procedures and schedules for determining, on at
-, ~ least an annual basis, whether the instructional objectives
are being achieved. Thelelements of a short-term instrucs -
tional objective are: — ' :

a. the behavior the child must demonstrate;

B , " .b. the conditions. under which the behavior is to be
' exhibited; and |

c. the evaluatlon criteria.

The evaluation procedures for determining achlevement
of short-term objectives should be described in enough -
' -detail to allow other educators to construct and ddmlnlster
the same measure to determine achlevement

Short-term - ob]ecnves are demved from the annual
goals. They represent smaller, more' manageable learning .
tasks that a student must: master on the way to achieving:
the more general annual goals. As such, they enable the
teacher 'and others to plot. the student's Erogress toward
meeting the annual goal. When selecting short-term objec-
tives, the student's learning style should’ be considered.

While - an initial short-term- instructional objective for

. each goal must be determined at the IEP meeting, it is.
clearly impractical for any individual or team to project for
, an entire- year daily instructional activities which lead to:
the attamment of the short-term instructional ob]ectlves :

“short-term 1nstructlonal objectives - specifies a
L culmmatmg behavior resulting from a series of instructional
activities.  Short-term instructional objectives must be
differentiated froms,instructional activities or what was
traditionally referred to as daily lesson plans; instructional, -
behavioral or implementaiion objectives. The latter do not.
‘need to be included in the IEP. ”

i




A

"The numbei' of short-term objectwes sholulld -adequately
represent the major tasks necessary for achieving the-

~annual goals. . Because short-term objectives repregent

steps toward achlevmg an annual goal, there should be a- .
sufficient number to guide the instructional process. For -
many annual gosls, 3 or 4 short-term instructional objec- -
tives are sufficient. In cases:where more learnlng steps’

.are determined. by the. nature of the goal and/or the -

student's capacity to achieve that goal, a grnater number of ‘
short-term objectives may'be required.

The short-term instructionab ob]ectives should be logi-

—'cally sequenced. Though the exact sequence of objectives

is .occasionally arbitrary, many objectives are dependent on
the achievement of prior objectives. When:the sequence of
instruction- clearly affects the learning process, the short-
terc'im objective should be. presented in the appropriate :
order. . ‘

o

The Goals and Objectives ‘Checklist "(Figure 4) on the -

- following page compares some of the differences and simi-

larities between a long-range goal, an annual goal, a short-
term mstructlonal objective, and an implementation objec-
tlve . : -




Long-Range Goa s
(Not required as
part of IEP) . L

¢,

‘Annual Geals (Mandated °
as part of IEP)

»

ot

Short-term Instructional
. Objectives (Mandated as
part of IEP)

Implementatlon Objectives (Not
requlred as part of IEP)

GOALS ANB oslsc'rfvzs cuscxus'r .

--evalyated at

<~

--determmed by participants

: --provides direction toward the ultimate

- ouitcome ‘of the student's educational :
' program - % - .

'-=-global aim statement

--recognizes career, academic and soc1al/
emotional potentlal |
--should be reahstlc in its intent

--determined b¥ part1c1pants*
east annually* _

--determined for a particular child based
upon his/her needs and current lével of
* functioning ‘

,--refllects the intent of- the long-range
goa ‘

--specific statement of skills toward which -
a student should progress throughogt
the year

.--shou d be observable and measurable '

--determined bY participants*

--evaluated at least annually*”

--determined for a particular child based
upon his/her needs and. current level of
© functioning .

--basis for instructional program o

--provides data for ready evaluation of’
- student -performance .

--describes final outcome of 1nstruct10n in

measurable observable-behavior

--reflects annual goals -as a series of
steps  culminating in  demonstrable
annual goal o '

--contains  traditional ,components of
behavioral objectives ‘
-statement of conditions

, “terminal behavior
- =criteria for mastery

--determined” by 1nd1v1dual 1mplementer,

e.g., teacher
--index by which progress toward shorf-
term instructional . objective can Dbe
determined
.--permits daily data collection
--usually derived by task analysis
--contains  traditional components of
behavicral objective ,
-statement of conditions
~terminal behavior .
-criteria for mastery B
--reflects teacher strategy.
--includes  statement of materials needed

*mandated by state and federal regulations T /

Figure 4 '
-34- -
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ANNUAL GOAL (Mandated)
|

Student will regulate bowel movements and
independently toilet self with success by
the end of the year.

| !

s -

SHORT~-TERM“INSTRUCTIONAL OBJECTIVES {(Mandated)

.1‘&’ o~ ) : ' ' vr

»
. -~

- . .
¢ . i \

)

S 3uN9I4

Student will stay on
potty chair and peir
form needed functi.

‘at. ~e.,* rnce each day.

When asked, st.udet{t o

will iudicate need for
toileting at least v
once each day.

Upon entering laVatory,
“| student will respond

by preparing for

_toileting79?2 ‘of the

time."

)

r

Upsh need for toi-
leting, stident will
independently attend
to necessary functions
-at 992 level..

47

| < ‘ |
IMPLEMENTATION OBJECTIVES (Not Required) .

Upca enter-
ing lavato-
ry student
will grasp
waistband of
pants in ‘
 rder to puil
them down -~
-90% criteria
level.

Upon entéring
lavatory/stu-
dent will
push pants to
knee level -~
90% criteria
level.

‘them down -~

Upon entering
lavatory stu-
dent will ,
grasp under-

pants in -
order to pull

90% criteria
level.




INSTRUCTIQNAL AREA: /

~ ANNUAL GOAL:

Mathematics'

‘ Student will learn mu1t1p11cat10n and division computation skills

SHORT-TERM OBJECTIVE

EVALUATION OF SHORT-TERM OBJECTIVES

<

EVALUATION

~g¢-
9 394

-

TESTS, MATERIALS, CRITERIA OF DATE
‘ EVALUATION PROCEDURES SUCCESSFUL SCHEDULE OBJECTIVE
TO BE USED | PERFORMANCE ' MASTERED
1. Student will add [ Wi compute 20 addition '85% accuracy 'End of first 10/10/79
numbers involving problems requiring two grading period |
two renamings renam1ngs
2. Student will sub- W11 compute 20 subtrac- | 85% accuracy| End of second 11/14/79
. tract numbers tion problems requiring grading period :
involving two two renamings _ .
renamings L C |
3. Student will multi- | Wil1l complete a fact" 65% accuracy| End of third 1/15/80

ply and divide -
through products
of 81

4. Student will multi- -

ply two digit
numbers by one-
digit numbers

5. Student will divide
numbers by two
digit divisors

sheet contaiiing 20

multiplication and divi-
sion facts and products
through 81 with a speci-
fied time .

Appropriate masfery test
included in mathematics
text

Appropriate mastery test
included in mathematics
text

i

75% accuracy

75% accuracy

~ grading period

| End of four'h

grading period

End of fifth
grading period

RESULTS OF EVALUATION

NOT .
. EXISTING

EMERGING E

ACQUIRED




Accountability

] o  Annual goals and short-term instructional objectives

’ ' ‘are intended to ‘assist the professional personnel in project-
‘ing realistic educational “gains over a specified period.- -
Concerns have been expressed that the IEP could be inter- "
preted as constituting a guarantee by the school district
and the teacher: that a child will progress at a specified.

F.R.R. © rate.” To alleviate this concern a sectict was included in
~ 12la.349 . the Federal Rules and Regulations which states that the IEP
/ * does not require that any school district, teacher, or other
- . , person be held accountable if a child does not achieve the o
growth projected in the annual goals and objectives. How-. v

ever, -this' does not relieve agencies and teachers -from
making ‘good faith efforts to assist the child in achieving
the objectives and goals listed in the individualized educa-
‘tion program.  Further, this does not limit a parent's right °
to ask for revisions of the child's IEP or to invoke due
process procedures, if the parent feels that efforts are not
being made to implement the z.hild's IEP. .

, If "at any time, it becomes apparent that the goals
and/or objectives stated on the IEP are unattainable despite
best efforts of the implementers, best practice would dictate
that individuals dealing with the child ghould ‘request a new
IEP meeting to revise the goals and obje\.tlves

3. SPECIFIC SPECIAL EDUCATION AND RELATED SERVICES
TO BE PROVIDED TO THE CHILD AND THE EXTENT TO
WHICH THE CHILD WILL BE ; KBIF'T'O‘P‘AEE__I@‘P‘KTE—IN‘
REGULAR EDUCATIONAL P PmAMS

Specific Special Education

The IEP must include a statement of specific special
education to be provided to the child. . This includes:

J "~ a. the special education instructional program
required to meet the needs of the child;

Special education provides a continuum of
settings and services available to exceptional
children. This continuum ranges from the
regular program with modifications to state-
operated or private programs. -

I,  the physical - education program component,
specially designed if necessary; '
F.R.E. ' ,
121a.30% : Each handicapped child must be afforded the !

opportunity to participate in the regular physical

gducation program available to nonhandicapped

children urless the child is enrolled full-time in a

separate -facility or the child needs specially

designed p}lysical education as prescribed in the

Q 4»'
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IEP. The local school district. shall provide 'the
services directly or make arrangements for it to
be provided through other pub}id or private
programs. |

The nature of * the pupil's placement in .

physical education, as well as the direction and

- _intensity of ,the program, wili be determined by

establishing ‘the pupil's present level(s) of motor
performance. Adapted Physical Education:

" Related Legislation, IEP Development and'T’rogram-

matlc Considerations for 1Ninols states:

"The decision regarding the most a ropriate

placement in physical education s ould not .

be thought of as a simple choice between the
regular physical education ‘and. adapted
physical education programs. " Neither should

it be considered a fixed or final placement .

once the decision is made...Rather, practi-

_ tioners should examine a continuum o phy- -
sical education placement alternatives which, .

when they are implemented, will yield place-

ment in the least’ restrictive env1ronment "'_ ‘

the “vocational education program _cot_nponent.

The United States Office of Educatloh issued "

the following official statement -on comprehensive ,
vocational education for -handicapped persohs on-

June 10, 1978: "It is the position of the U.S.

Office of Education that appropriate comprehen-
sive vocational education will be available and
accessible to every handicapped person." The .

following assumptions: (contained in the Septem-

ber 25, 1978, Federal Reyister) form the basis of
_the Office of Education's position: . ‘

"l. The provision of appropriatf'\ compre-
" hensive vocational - education for ‘the
handicapped is dependent 'upon all
segments ‘of the education system.
Elementary, secondary, and  adult
education must .provide the programs
and services necessary for students to
develop basic skills and - make career
choices. Vocational education . must
provide the education and trammg to
develop occupational competencies.

2. Approprlate comprehensive vocational
,education for the handicapped must
include cooperative relationships ' be-
tween the educational sector and- the
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‘employment sector to facilitate the
transition- from school -to work. .

3. ° Appropriate ccmprehensive vocational
education for handicapped persons will
provide sequential educational instruc-
tion and training appropriate to the
‘needs and progress of each handicapped
individual. '

4. Appropriate compreliensive vocational -
education will reduce - the number of o
handicapped persons who are unemploy- g
ed by providing the. education needed

_ | for effective participation in the labor
, . _ force.. This also will assist employers

- to meet their affirmative action goals for

employment of the handicapped.

5. Appropriate comprehensive. vocational SN
"~ education will to the maximum .extent
- ‘  possible, -identify and eliminate factors
" such as the attitudinal and environ-
mental barriers, which determine to a
‘ large ‘degree the ‘impact that specific
v , handicaps have on.individuals."

The. term, "appropriate comprehensive voca- -
tional education” ranges from the elementary level
‘where career awareness is interwoven into various
curriculum areas to the secondary level where
skill training programs prepare students for
careers reqiiring other than a baccalaureate or
advanced degree. ' ' :

Handicapped students must have available to
them the variety of vocational education programs
and services available 'to nonhandicapped stu-
dents, This is emphasized in the Federal Rules
and Regulations:

F.R.R. ‘

121a.30% ’ . "Each public agency shall take steps to
insure that its handicapped children have
available to them the variety of educational
programs and services available to non-
handicapped children in the area served by

the agency, including art, music, industrial .

arts, consumer and homemaking education

and" vocational education."

Further, every effort should be made o
ensure that handicapped students participate in
regular vocational education programs and that
only those students whose handicaps are such

-39~
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lthat they canfiot achieve satisfactorily in the

regular . vocational education class, even with

special education assistance, are placed in ¢ secial' -’

vocational education programs To accol plish
this, it is necessary that handicapped students

‘have available and open to them a continuum of

vocational education 'program options. The
nature, direction andint -sity of the vocational
education program plannea: and impjemented for
each handicapped student will be dependent upon
the- student's unique needs. - .

. Ehgxbxhty requirements for regular vocatlonal
education skill training courses’ should not:auto-
matically exclude on the basis of a handicap any
stuydent who can  be reasonably accommodated:
Entrance requiréments may need to be modified so
handxcapped students requiring program adapta- . .
tion and/or support “from sper*xal education can be

" admitted.

[

Since it is the’ responsxbxlxty of the local -
school district to develop, review and *revise .
every handicapped stident's IEP, the local school
district should ensure that vocatlonal education is

-considered as an _option in planning a student's

IEP. At the appropriate time in a student's
educational endeavor, vocational education repre-
sentatives should partxcxpate in the meetings to
develop, review and revise the vocational edu-
cation program component on a student's IEP. If
rehabilitation services are .indicated, a vocational
rehabilitation representative should be mvolved in

‘the development of the student s IEP

The vocational education program component
must. include annual goals and individualized
short-term instructional objectives.-  Additional

~ requirements. include appropriate objective  cri-

teria, evaluation procedures and schedules for
determining, on at least an annual basis, whether
the short-term instructional objectives are being .
achieved. At the secondary level the specific
vocational education program, courses (regular,
regular with support, modified regular, or
special) and services need to be specified and
described on the IEP. Additionally, the projected
dates for initiation and the anticipated duration of
the specific- vocational education program courses
and services -to be provided should be 1ncluded
on the IEP.

., Thé inclusion of the above. on the IEP meets
both Section 9.18a.4 and Section .03 require-
ments of the State Rules and Regulations.

~40- |
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1.03a

13.03a _
- 13.03b

1.15

9.18a

. 9.18a

o

Related Services e .

Related services are the developmental, corrective, and-

other supportive services which .are required to assist a

" handicapped child in.benefiting from special education, and .

includes "speech pathology and audiology,  psychological
services, physical and occupational “therapy, recreation,
early. identification and  assessment- of disabilities in chil-

dren, counseling services, medical services. for diagnostic .

or evaluation purposes, school health services, social work
services, parent counseling and training, and transporta:
tibn. N ’ . . .

-

The provisions for - special transportation services

defined "as those transportation' services which are required
because of the child's exceptional -characteristics or the
location of the special education program, or related ser-
vices, and which are in addition to the regular transpor-
tation services provided by the local school district."

Extent to Which the ¢ .ild Will Participate in Regular'Educa'-'
tion Programs R I , .

@  The IEP must include a statement that specifies the

extent to which the child will participate in reégular educa-

 should be included in the IEP. ‘Special transportation is

tion. The amov~. of time.that the child spends in regular

education <l.uuld be consistent with the child's ability to .

function adequately and-appropriately .

PROJECTED DATES FOR INITIATION OF SERVICES AND
ANTICIPATED DURATION OF SERVICES:

At the meeting to develop the IEP the participants -

should specify .the projected dates for initiation and antici-

pated duration of each service listed in. the IEP. The
anticipated duration should be the.length of time services "

are expected to be provided. Best practice suggests that

each service component. These estimated conclusion dates
may be any time during the year; however, they should not

- exceed one year from date of initiation. . ‘

. APPROPRIATE é)B]ECTIVE CRITERIA AND EVALUATIbN |
PROCEDURES AND SCHEDULES FOR MINING, ON AT

LEAST AN ANNUAL BASIS, WHETHER THE SHGRT-TERM
OBJECTIVES ARE BEING ACHIEVED. .. - ‘

Even though appropriate objective criteria and evalu--

ation procedures and schedules are listed separately in the
State Rules and Regulations it js, in reality, an integral
part of the . previously discussed short-term objectives
component. '

- an estimated -conclusion date be specified in the IEP for =~




RECOMMENDED IEP COMPONENTS

The short-term objectlves specified in the IEP should
be reviewed as often as the nature and content of the
objectives -dictate. y

. A schedule for rev1ew1ng during the year whether the
short:term objectives are being achieved could be: included
in the -IEP. However, the reviewing of the achievement of
the short-term objectlves must occur at least annually. The
" schedule (anticipated date) for this review must be “speci-
fied in the. IEP. The annual review should determine the:
extent to which the child has met the objectxves specified in
the child's IEP

; - best practlces should. include:

6.

10¢:

.

12;
13.

9.18 6.

' mentlng the goals and objectlves
. special instructional ‘media and materials;

- ,,soace for noting child's. strengths and talents;

- anticipated month and year. of next three-year reevaluatlon

In addition to the preceding mandated components, recommended

date of the multidisciplinary conference and the names of part1c1-'w
pants in attendance .

long-range goals;

name(s) and position(s) of 1nd1v1dual(s) respons1ble for, unple-

names and posmons of parncipants in attendance at the 1IEP .
meeting; , o

parents' rights checklist;

and/or

avoidance of educational jar{;on. ' L
The best practice components are defined as follows:

DATE OF MULTIDISCIPLINARY, CONFERENCE AND NAMES OF
PARTICIPANTS IN ATTENDANCE

, By adding the date of the multidisciplinary conference and
names of participants, the IEP would fulfill the requirements of: -
the State Rules and Regulatlons Section 9.18, thus eliminating

the necessity of preparing a separate written report of  the

results and recommendations of the multidisciplinary conference.

If the IEP is utilized also as the written report of the
-asults and recommendations. of the multidisciplinary conference,
a copy of the IEP, together with all documentation upon which it

-42-
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is based, should be kept on file by the local school district. -
The parents should be informed of their rights to access of the
report, - c ~ " v

7. LONG-RANGE GOALS

. Long-range goals are an attempt to anticipate the child's
.future beyond the immediacy of the present year. They should
provide a-framework within which annual goals can be projected.
They should answer the questign, "What are the expectations for
_thé child three to five years from now?" However, the intent of
R o long-range goals is for planning purposes and not one of a
' self-fulfilling prophecy. - (See Figure 4) T :

8. INDIViDUALéS; RESPONSIBLE FOR IMPLEMENTING THE GOALS

3
—

A list "specifying the names and positions of individuals,
responsible for implementing the goals and objectives should be
includsd to clarify each individual's responsibility and ‘to better
coordinate team efforts in the implementation of the IEP.

SPECIAL INSTRUCTIONAL MEDIA AND MATERIALS

¢ -]

- A list of special instructional media and mater‘als may facili- -
tate the acquisition of materials which may not be readily avail-
able to the implementer but which~may  be needed for IEP
impleméntation (e.g., typewriter, model telephone, ‘sandbox,
.high interest-low reading level textbook). :

10.  SPACE FOR NOTING THE CHILD'S STRENGTHS AND TALENTS

" A space for notlhg the child's str:engths_ and talents should
be included so that the IEP does not focus entirely upon the
child's deficits. - " o .

. PARTICIPANTS IN ATTENDANCE AT THE IEP MEETING | R

A llst'_specifyihg the names and positions of‘barti_cipants in

attendance at the IEP meeting should be included for monitoring
purposes. :

12. PARENTS' RIGHTS CHECKLIST | o

A parents' rights checklist insures that parents have been
‘informed of their rights at crucial points in the IEP process and
have participated in the process. (See South Metropolitan Asso-
ciation Sample IEP Form, Appendix A). .

Recommended. best practice also ihcludes: o

I ‘ : ’ )




9.25.3

.

4.

)

ANTICIPATED MONTH, AND YEAR OF NEXT.THREE-YEAR
REEVALUATION = o

*

. A'reevaluation of the child should be conducted every three
years, or more frequently if conditions warrant or if .the child's
parent or teacher requests an evaluation. The anticipated month
and year of the next three-year reevaluation should be recorded .
on the IEP for monitoring purposes. S '

AVOIDANCE OF EDUCATIONAL JARGON'-

Educatidnal jargon should be avoided: when writing, dgvelop-
ing,i and preparing the IEP so that it is easily understood by all
parties. : ' - S,

-44- 5 N




- V. ROLES AND RESPONSIBILITIES

C ' - According to -P.L. 94-142 and related Federal and State  Rules
: and Regulations, a multidisciplinary team approach to the IEP process L
is mandated.” To promote the most efficient movement through the IEP
process, roles which have not been defined in relation to that process .. .
should be estahlished within each working unit, e.g., school district, o
special education joint agreement, etc. Because each district or '
cooperative must. work within its own constraints, each will undoubt-
edly adjust the team approach to a committee model which best fits its
| ~own needs and available staff, while still addressing - the individual o
B ( needs of the student. - . C -
It is logical to assign those undefined tasks to those persons -
whose certification, 'authority, and/or. interaction with other school -
personnel and the community at large places them natvrally in these
roles. While certain responsibilities on the following. pages are listed
as being appropriate to a number of personnel, this is not.to imply
that a duplication of efforts is recommended. These tasks-should be
' assigned to those personnel within a district who are most appropriate
., for that particular district .

‘ A specific case in pmnt deals with attendance at the IER meet-
ing. While -any of the individuals responsible for fulfilling the -
specified roles noted on the following pages . may attend the

August 23, 1977, Federal Register explains t.;iat :

\

. F.R.R. The statute does not require all IEP implementers to be involved

- page in the meetings. It was the intent of Congress that TEP meetings
42508 generally be small. This position is reflected in.the followmg state-

- -ment by Seénator Randolph, sponsor of P.L. 94-142, in the June 18,

1975, Congress1onal Record:

"In answer to my colleague it was the intent, and ‘I
believe, I can speak for the subcommittee and the committee
in this matter, that these meetings. . .be small meetings;
that .is, confined to those persons who have, naturally an -
intense interest in a particular child, i.e., the parent or
parents, and in some cases the guardia\of ‘the child.
Certainly the teacher involved or even more than one
teacher would be included. In addition, there should be a
representative of the' local educational agency who s
qualified to provide, or supervise the provision of,
specially designed instruction to meet the unique needs of
handicapped children.

These e the persons that we thought might well be
included. . That is why we have called them ‘'individualized
planning conierences'. We believe that they are worth-
while, and we dlsCussed this very much as we drafted the
legislation.

v
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‘While very large IEP meetings might generally be inappro-
N priate, there ‘may be specific instances wherk additionat
g ~ participants. are'.essential. In order tb enahle other persons _
"to be included, the Office of Education retained a provision L
from the proposed rules which authorized the attendahce of .- .
'other participdnts, at the discretion of the agency or .
. ‘parents.™ N - ' o | .

" R'espo'nsibilities of multidi\sciplinary‘ conference participants could
-~ include the following: =~ "

- Director of Special Education .

’
13

- "The special education director or designee* who is qualified to -~
provide or supervise the provision of special education" is required

o as a-participant at all conferences at which placement decisions are
o 12.04 made. "Each director and assistant director of special education shall
: hold a valid administrative certificite and shall meet requirements for
approval as outlined by the Illinois Office of Education in.the Special
Education Certificdtion -and Approval Requirements, and Proce ures,™

Only directors of special education at the jolnt agreement level
o - and in special education service unit single districts (e.g., Spring-
‘i ,2.03.2 ° field) are recognized as state-approved directors of special educatién.
C - The joint agreement (the organizational wunit developed by formal .
agreement between districts) is considered a service agent of the
_participating "districts.  © K : .
There- i5 only one state-approved director of ‘special education
[for each joint agreement or single unit district. Oth®r personnel
- designated by districts” as directing special education are not con-' - s
~ sidered by the Illinois Office of Education to be the "special education
. ! director" referred to.in Section 9.15.1, although their. duties within a
district may include administrative work in special education. How-.
ever, the local district person assigned to djrect special education
ggx also bE the person named by the joint agreement, or single unit
Istrict state-approged director of special: education as his/her
designee under. ecfon 9.15.1 of the State Rules and |Regulations.

o ;o )
3.07 The establishment and operation of all special education programs
| and ‘sérvices should ‘be under the coordination ai.d educational direc-
"tion of a state-approved director of special education. : '

"The specific responsibilities of special education administrative
 and supervisory personnel and local district administrative personnel .
in relation to special -education” instructional and resource programs -
and related services shall be ‘delineated in wr’iting'/an.d made Known to
all persons involved." Beyond these requirements it may be within -
the scope of the dir§ctor's responsibility to do the following: - "

-

“¥The school principal or someone who holds administravive approval to-.
administer special education would be an appropriate designee if so authorized

by the state-approved director- of special education..

4

<

| | T o
Q l ' ~ ' ; , [ A ' 54 \ . : v ‘ ‘




* "7 1. receive the referral unless th
process states otherwise;

ensure due.process procedures _Eire\ adhered to;

I

2

3. communicate to parents their rig\-nts under due process

4. arrange for a translator/mterpreterx if necessary, .
\

5

diction; ,
6. act as .or appmnt a chalrperson for the multidiscipinary
: team; C

: . 7. make scheduling arrangements for. suy spec1al efucation
personnel who may be -required for assessment plannmg or
service provision purposes;

:: ]

8. review -district recommendatrons for speclal educatlon place-

ment for individual children if so designated- by the local :

- - school district of residence;

9. ensure participation by a representative of the private or
state-operated program, when appropriate; :

10. investigate the availability of eligible nonpublic programs,
when it is determired that local public programs are inade-
quate, giving first consideration to state-operated pro-
grams. o

J

At the multidisciplinary conference the school principal may act
as the designee for the state-approved director of special education.*
‘ The school principal can also serve as an appropriate representative
oi the child's local district of residence. Other suggested responsi-
bilities appropriate to his/her role would be to:

1, ensure due process proéedures are adhered to;

2 communicate to p.rents their rights under -due process;
~ 3. arrange for a translator/interpreter, if necessary;

__4. assiyn and define the role(s) of others;

appoint members of the evaluation team within his/her
jurisdiction; , '

*The school principal or a supervisor someone who holds administrative
aporoval to administer special education would be an appropriate designee if so ~
authorized by the state-approved director of special education. 4

written local. referral -

appaint members of the evaluatlon team within hls/her juris-
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‘6.  make: scheduling arrangements for any school personnel who
, may be required for assessment planning or service pro-
vision purposes,

7. . acT as the chairperson and fac1htate group decnsion making, '
8. coordmate -team actlvmes,
9. assess the chlld's learnmg envnronment ‘e.g., seat place--

- ment, number of classroom changes requlred during the
school day, social-interaction ‘with classroom teacher etc. ;

. 10. ‘forward hearing and’ vision screening test results ‘and a

report regarding the -child's medical history and current

health status to the dlrector of special education or his/her '
designee.

Representative of State-Operated or Private Programs

If a multldlsc1phnary conference determines that a child cannot
be provided with an appropriate education in the public schools, State

‘Rules' and Regulations . requlre the partxcnpatlon of a representatlve of -

the nonpublic school in the meeting to develop an IEP prior to
plagement. If the iepresentative cannot attend, other methods to

_insure part1c1patlon by the state-operated or private program should -
'brused ‘

The ‘role of a representatlve of a state-operated or. prlvate'
program may include: '

1.  participating in the development, iinplementatiOn, and
eyaluatlon of the IEP; ‘ :

“

2. 'prov1d1ng mformatlon on the child's:

a. anticipated adjustment to the state-operated. or prirate
\ program, and/or

b. history of performance in the state-operated or private
! _program;

intaining communication and coordination with the public
school and parent(s);

4. assnsting in establishing criteria for re-entry into -the pubhc
school. ’

School Psycholog'lst ‘

State Rules and Regulations require that school psychological
services to and on behalf of students who require psychological
evaluation and assistance in their educational or behavioral adjustment -
should include, but not be limited to:

1.  screening of school enrollments to identify children who
should be referred for individual study;
-48-
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School psychological services should be avallable in approprlate.

conducting 1ndiv1dual sychological examinations and inter-
pretation of those findings and recommendations which will
ead to meaningful educatlonal experiencea for the ‘child;

counseling . and performing P gcholggicas rierge‘diigl ixlleasures'
students, individually or in

as approprlate to the needs )
groups; -

t

'p t1c1pat1ng in parent, educatlon and the development of

p rent understandmg ;

coneultmg with teachers and other school personnel in rela-
“tion te behavior management and learning problems; '

consulting in program development; (v

i

attending the 1mt1al multidisciplinary conference/IEP meet-,

ing.

quantity to all children for whom the district is responsxble They
should be utilized to assist in the process of develo Fmg an edu-

cational climate conducive to the optimum development o

all children-

Emphasis should be placed on.prevention as well as rehabilitation, on
1nd1rect as well as direct services.

Those dutles which are not' mandated but may also be performed
by the psychologlst are:

8.

9.
10.

~ coordinating evaluation information of the various related

services personnel;
attendiné the IEP review meeting:

asmstmg ‘the team in defmmg the child's” placement/ learn-
ing environment.

Additional responsibilities could include aiding the chairperscn-in
~ the following capacities:

1.

i2.

13.

collertmg and collating 'any preexisting, available informa-
tion on the child:

i, in- dlstr1ct cumulatlve information,
b. out-of-district pertinent information,
c. evaluations outside the educational setting;

distributing/collecting evaluation report foims to/from the
evaluation team members;

compiling evaluation results and distributing them to the
multidisciplinary/IEP team participants;
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9.02.2
9.14

9.14

§Qeed'n and Language Clinician

State Rules and Regdulations require . that speech and language
services fi - all students with speech and/or language impairments
which interfere with their educatlonal or social development be made
avaxlable as a:

1.
2.
3.

to:

Spe"lal educatlon related: service,
special educatlon resource program, and/or

special educauon 1nstructlonal program.

Speech and language services should mclude but not be lumted_

écreening and diagnosis of children with suspected lan- .
guadge impairment;

planning and developing the clinical. program;

providing therapy for- children with impairments of oral
language comprehension, production or wusage, including
disorders of fluency, phonatlon, resonance, articulation,
and oral language formation; '

providing parent counseling;

providing referrais and follow-up;

providing consultative and resource services to other
professional personnel. '

For children whose pfob;ems seem to ‘be limited  to the area of

speech and/or language, the speech and language clinician's responql-
bili ties mclude .

7.

10.

11.

assisting with those components of the speech and language
case study evaluation defined by the Iole aad/or district;

reviewing the findings of the speech and language case
study evaluation;

determmmg the chlld's eligibility and need for speech and
language services;

convening meetings for the purpose of developing,
reviewing, and/or revising the child's IEP;

following the initial IEP meeting, making recommendations to.
the local district superintendent or designee for appropriate
placement;




9.14.] l':?;. placing a report of the findings and recommendatlons in the
rh:ml',s tumperary studmt records.
For a s;wech and/or language unpa1red child exhlbitmg additional
“handicapping conditions or educational deficits, the sppech and lan-
‘guage clinician's responsibilities-include:
9.}4.1~ 1. :réfer'ring the child for further evaluation; *
9.15.1 - M. participating in the mulfidisciplin“ary conference;
' Ada:titiama} responsibilities could include:

15, participating in thP meetmg(s) to develop, rev1ew and/or |
revise the IEP. .

sSpecial ﬁlumuon Toar'her‘

The presence of the following mdmduals is required at the
muitidisciplinary conference:

I.  those school personnel involved in the 'educatibnal‘ evalua-
tionn of the child (usually the specia. education teacher is a
: mfsmber of the multidisciplinary evaluation team); and

2. those gpecial eddcation pepsonnel who may become ‘respon-
sible for providing and 1mplement1ng the special education
pmgmm of the child.

It is suggested that the role of the spec1al education teacher.
should include:

1. .worlf.'in'g cooperatively with regular education personnel;

2. assessing the child's learning environment and learning
style; \

A

(&8

attending the meeting(s) at which "the IEP is developed;

4. offering input in the teani development of long-term and
annual godls and short-term objectives;

5, implementing those goals and objectives which  pertain to
' his/her area of expertise;

6. monitoring frequently the child's progress toward the
accomplishment of the goals and objectives;

.7. communicating the child's ongoing progress to parents;

evaluating, at least annually, the child's progress toward
the accomplishment of the goals and objectives;

o
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9... reviewing the evaluatlon data in order to prov1de recommen-
) , dations for possible IEP revision. "

Regular Education Teacher "

. The following mandates may be - mterpreted as’ relatmg to the.
regular education teacher' S role:
A, participating in"the multxdlsclphndry conference and/or 1EP .
meetmg as appropriate;

. . . (For a handicapped ‘thild who ‘is being cons1dered for
- ' placement in special education, the "teacher" could be
the child's regular teacher, or a teacher qualified to
provide education in the type of program in Wthh the
child may be placed, or both )

o Addltlonal respons1b1ht1es may 1nclude |
2_.' workmg cooperatively w1th spec1al educatlon persqnnel_

3. a. .-providing information on the Chlld S hlstory of perfor-
: mance in the regular classroom and/or
b. prov1d1ng information on the child's anticipated ad]ust-
~ ment to the regular- classrcom env1ronment

4. offermg mput in the team development of long-range and
* annual goals and short -term objectives; ..

* 5. implementing those goals and ob]ectlves spec1f1ed in the IEP o

which may require modification of . the regular curriculum -
"within- the regular classroom;

6. ‘frequently monitoring the child's progress toward the
accomplishment of the goals and ob]ectlves which they are
respons1ble for implementing;

7. commumcatlng the child's ongomg progress to parents;

8. ™ evaluatmg, at least annually, the child's progress toward

' the .accomplishment of the goals and ob]ectlves which they
are responsible for implementing;

9. rev1ewmg the evaluation data in order to prov1de recom-
mendations. for possible IEP revision.

School Social Worker

5.01.3 State Rules and Regulations mandate that school social work
services to and on behalf of students whose educational or behavioral
development is restricted due to social or emotivnal considerations.
family circumstances, or problems of the environment should include,
but not be limited to:

. ‘ -52-
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1.  consulting and ‘providin iﬁéervice training experie.ﬁces to
school personnel on behalf of chiidren;. . -

9. conducting ‘the social developmental study in a.case study’

evaluation and participating in the identification of those
children who require sacial work intervention; -

3. providing direct services to children;

4. serving as a liaison -'between the home and the school and
for« providing parental education and counseling as appro-
priate in relation to the child's problem; ' -,

5. facilitating the effective utilization of existing- community

resources to meet the needs of school children and assisting
dn developing services which are needed but ‘unavailable.

School social work servicés should ‘be availa{b]e, ‘in apprdpriate

v -quantity, to all children for whom the district is responsible. They .

should 'be utilized -to assist: in the process of develo})in an edu-
cational climate conducive to the optimum development of all children.

"Emphasis shall be placed on prevention as weil as rehabilitation, on’
- " direct as well as indirect services. e

T

- In addition, it is suggested that because of the intimate contact

with the home, thé responsibilities of the social worker should also -

include:” - _,

6. making home visits, when necessary, to obtain parental
consent before a case study evaluation is .conducted- or
hefore initial plac\ement in special education; -

7. ‘consulting with IEP team members regarding .the pupil's
‘ behavior Ymanagement, learning problems, and program
development. '

Additional responsibilities could include: '

8. distributing/collecting evaluation report forms: to/from °

evaluation team members;

. 9. compiling/distributing evaluation results to participants in
the multidisciplinary conference/IEP meeting;. "

10.  collecting and collating' any preexisting, available informa-
' tion on the child:

a. in-district cumulative information,
b. out-of-district pertinent information,
c. evaluations outside educational setting;

1. ~s3sessing the child's learning environment.
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School Nurse

'5.02 -~ - State Rules and Regulations require that school health services
- . 'should be provided by the local district when the multidisciplinary -
conference determines. that such services wonld- facilitate the -educa-

tional development of exceptional’children. In most cases of a -child

being staffed for the first time, best practice indicates the need for

the ‘school nurse to participate in the initial multidlsciplmary confer-'

. “ence. The school nurse should provide:

NI mterpretatmn of a current physical exam by a physunan'

- and a health history from the parents regarding the child's
medical history and current health status;

} L
\

2. results of a current vision and hearing screening.
» It is recommended that the school nurse: =~ v

' ) , 3. participate in screenmg for special educatlog problems and
: ‘ " make -recommendations to the -multidisciplinary team for

—  further evaluation based on_ contact with chlldren and their
records; .

Lo u 4. act as liaison to medical personnel;

5. assist in distributing, collectmg, and evaluating medical
records and .any other pertinent.information relatlve to the
-child's handlcappmg condition;

6. describe possible effects of medication and medical condition
on educational performance to the multldlsc1plmary team.and
.parents; _ ,

N
~

7. evaluate IEP goals - and objectives .so they do not violate or
o _exceed the child's medical hrmtatlon,

8. provide parents and students with health counsehng and
make referrals to appropriate health agenc1es*

9. provide 'the multidisciplinary team ‘with follow-up mformatlon
as needed relative to the _child's health.

Guidance/Special Education Counselor

5.02 State Rules and Regulations require that counseling services and
parent counseling or training should be provided by the local district
when the multidisciplinary conference determines that such services
would facilitate the educational development of exceptional children.
The role of the special education counselor because of his/her unique

. relationships with the student school, home, and community may
include:




Y
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—(‘. . O promoting effective integration between the regular high
S school -program and the special educarion program;

2, monitoring student progress; = - I

3. working with school personnel regarding problems of disci-
" pline and  attendance; ¢ .

'q. providing_ individual ahd group. coun'seli_ng;. |
. 5. planning the class schedule" ) - R

6. parnc1pating in’ meetmg(s) to develop, review and rev1se o
the IEP; ' | . S

. T. attendmg annual review meetmgs at the grade school for
incoming freshman, ! - . \

t

BN ' .. 8. gathering data from sending school and orlentmg new
: students to the school;

9.’ mformmg parents regardmg the student's academlo and
* social progress -

. W
, 10, mamtammg necessary student records;
1. providing career education and ocbupational alternatives;
. - ) .\ . . . . . \ : i \ . - .
. 12.  providing - consultation and coordination in curriculum
> - development. . '

\/ocatlonal/Career Educator

The role of the vocatlonal/career -educator may 1nclude

, ' 1. participating in the .meetmg(s) to develop, review and
revise the [EP;

2. defining those programs and courses- in Wthh the handl- A
-_ : capped student will be part1c1pat1ng, _ :

3. 1dent1fy1ng the related services needed to carry ou. such
act1v1t1es in regular vocational programs,

4. providing or assisting with referral for vocationhal counsel-
ing and guidance services;

5. providing or assisting with work experience programs for
. handicapped students;

6. providing or assisting with job olacement and follow-up.
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Parent ‘ - ’

State Rules and Regulatlons require the inclusion of parents in

meetlngs to develop, rev1ew and revise their child's IEP.

Spec1f1cally, State Rules and Regulations require - that parents

L prov1de written consent before a - case study evaluation or
reevaluation can occury, and

2. .provide written consent for: the 1n1t1al placement in- a'
program - providing special education and related services.

It is further suggested that parents.

. 3. upon- notlflcatlon attend any meetlng at whlch placement
and/or IEP decisions are made;

4. bring to ‘the meeting(s) such persons and/or information as
o they feel may be necessary to ass1st them; : :

- 5. provide information on their child's level of functlonlng.
.pertinent to the child's program;

6. provide medical and’ social history and secure needed
medical care; ' '

7. provide input in the development of goals and objectives
- and provision of services;

8. control the release of their chlld's school recorus to other
than authorized school personnel; :

9. implement those goals and ob]ectlves specified in the IEP -
which may require home involvement;

10,  maintain ongoing contact with other IEP implementors;

11. foster program cont1nu1ty between ‘home and school pro-
grams; '

12.'  monitor continuously the accomplishment of their child's
. goals and objectives and the provision of services.

Personnel Providing Other Related Services

Depending on the needs of the student, cther professionals may
need to have input-at various stages of the IEP process. Since most
of these professionals are trained to work within limited age or
handicap parameters, and since their roles are often defined by their
area of expertise and/or their particular setting, it is difficult to
fully describe their roles in this document.




. The following list is not all inclusxve buto some of these profes-
sionals mclude . .

¢, [ 4 ) ’ -

1. regular and/or adapted physical education teacher;

2. art therapist; g
" 3. au"diologist-;. ' '_ - - o
| 4 ~ guidance counselor; 7
5. Head Start teacher; |
6. mpsic ther;apist'; ~ .
7. occupational therapist; \
5.02 | 8. parent cduﬁselor.or trainer;
* 9. - physical therapist;
. 10. physician  licensed to practice medicine in all of its branches :
) for diagnostic or evaluation purposes; .
1, reading specialist; | | e
5.61.4 o 12. spec1al reader service, braillists, and typlsts as required;
i3. ‘vocational rehabllltatlon representative;
5.01.4. 14, interpreter for the deaf or non-English speaking; indi-

vidual. , : o
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V. CRITICAL ISSUES AND ANSWERS
' Lo f L0
/ ' /T .

/

" Who has to have an IEP? - | o
'Every . child' included in the annual State child count for -

P.L. 94-142 and P.L. 89-313 (Title/I) programs has to have a
current annual IEP completed and on file. . . '

Whatvis the "ch'ildli count?" - _" T -
The child count is a listing of identified handicapped children
who. are receiving special education for which the district wil],

receive funding |from the federal *‘government under P.L.
94-142 and P.L. 89-313. | “ ~

A

. When does the IEP have to be inieffect? -

If the IEP has been reviewed and revised at an annuval review -
meeting - held at the end of ‘the school year or during the
summer, the IEP is to be implemented at the start of the new
school year. If, ihowever, a new child is determined to.be in
need of special education” during the/school year, a meeting

must be held to develop the child's’ IEP within 30 Salendar

days of the determination that |the cchild needs special educa-
tion. But in no case should. a child's placement. be imple-
mented prior - to the completion ‘of the IEP including initia]
short-term objectives. The IEP.is to be implemented as soon
as possible, but in no case .shall placement occur’later than -

" the beginning of the next sthcol semester.  If the special

education placement is not possible prior to the next school
semester, the local school district is responsible for providing
interim services between the placement determination and the
actual placement which are as:appropriate to the child's needs
as possible. S -

Do pérents and. pr‘dfessional$ have to sign the IEP?

n parental
consent only for. conducting- any case study evaluation or
reevaluation or the initial placement of an exceptional child in
a program—providing special: education and related services.
Neither State nor Federal Rules and Regulations specify that
the parents or school professionals have to sign the IEP.
However, the law does require the attendance of certain
school. professionals at a meeting to develop a child's IEP.
The law futher specifies that the parents must be notified of
the IEP meeting and that' the district must take steps to
insure their presence at the meeting to develop their child's
IEP or are afforded an opportunity to participate. Some
school districts voluntarily employ the practice of signing the
IEP as a means of acknowledging these individuals' involve-
ment in the development of the IEP, and that they are
cognjzant of its contents. Other school districts employ a
practice of having the parents sign the IEP as a means of
verifying the parents' approval of the contents of their
child's IEP, since the parents have the option of accepting or
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L " rejecting the proposed IEP. Still other .school districts
o . . * . require written parental consent on the IEP for initial
. ' ;placement. , The parent(s) - must. be fully informed of and ' ,
-1 understands all information relevant to the attivity for which
-~ "consent is sought. If the parents are dissatisfied with any
o : " . -portion: of their ‘child’s IEP, they should -express their
. dissatisfaction. A "méeting should be held whereby these :
e . ' differences may be resolved. - If the disagreement cannot be
- : ,, resolved, then the parents may wish to pursue a due process |
o ) ' hearing: - T ' T ?
. 5. Q. Will teachers be h#id accountable if the child does not achieve |
. the grgwth projected in the annual goals (?nd objectives?
o : Each local school district must provide special education and
o . .~ related services to’'a handicapped child in accordance with the
f ' o child's individualized education program, . Federal ;Rules and. -
Regulations, ‘Section 12la.349, specifies that the lpcal school
} . district, teachers or other persons cannot be held accountable
.« _ if a child does not achieve the growth projected in/the annual
' . goals and objectives.. However, this ddes not relieve -agenoies -
.and teachers from making good faith efforts to'’assist the
| - . C}}:iig in achieving the goals' and' objectives ligted on the
B , _ child‘s IEP. . : -

>

6. Q. Does a school district have to provide to a handicapped child.
o only those Services which are’ available in the school district?
. - . - . No. The services a child is tp receive are determined by the
Lo . child's- needs. The servicyf' specified on the IEP arm
address these needs. The "school ‘district may ;contract ‘
private agencies or individuals, other school districts, and/or .
- . > -state agencies if the full range of services are not available
’ . "at the local level. If there is a question as to whether or hot
' - a service is appropriate for the :local school district to
provide, it is advisable to have a person who is qualified and
someone who is -authorized by the: school district to make a.
.determination. = . . - | |
7. Q. Who is responsible for the IEP of @ child placed in a non-
.. public schopl by a local school distrjct?
A. In the case of a child placed by {he local school district of
residence into a nonpublic school, the_local school district of
- residence, opce placement is determined, may delegate the
- completion of the IEP. The following procedures should be LT
~considered when delegating this activity:' the delegation '
should be done in , writing; the receivi[g program mugt

B

develop the IEP in accordance with the| State Rules an
Regulations, Section 9.18a; and the local school district must
receive a copy of the IEP. However, fina] responsibility fo.’
developing, reviewin¢ and revising ‘the c¢hild's IEP remains
with the local school district of residence. f

8." Q. Do all speech and/or language impaired; students need an’
' IEP? : ,

-59;




: LTIV
l B .
. - 3
/ g

v'»_.(A. . Every speech and/or language impaired student who is in--
‘cluded on the child count needs am IEP. If the child is not
~ included on the’ count and is receiving speech therapy, af-
- IEP doesnot meed to, be written. - :

9. Q.. Do children receiving only related. services need an IEP?
A. P.L, 94-1442 covers only. handicapped children who are receiv-
ing special education or special education and related ser- .
"vicés. - ‘It does not cpver those children in -the standard
educational program receiving related services. Therefore, if:
a’ ¢hild is ndt .receiving special education, an IEP is not
necessary. ' F.R.R. 12la.l4, Comment (1), states: ."The
definition of 'special education' is a  particularly important one
under these regulations, since a child is ‘not handicapped
unless ‘he or she needs special education... The definition. of
'felated ' Services' (Section 12la.13) also depends on this
* definition, since ‘a related service must be necessary- for a
child to benefit from special education. Therefore, if a child
does not -need special education, ‘there can be+no 'related -
services' and the chHd...is not covered under-the Act."

10. Q. Who is "a representative of the local district, other than the
~ child's teacher, who is qualified to provide or supervise the
‘provision of special education?" o , .

A. " The intent. of the law is to ensure that at least one par- -
ticipartt 'in the IEP meeting is aware of all available service
options and/% one participant has the authority from the
local school district to commit services. _In most cases the
latter individual has an administrative® certificate, e.g.,
state-approved director .of special education or principal. If
the representative of the local district is not certified in

y . special education, someone .qualified in the area of suspected

|- disability should also attend to assure all special education

o service options are considered. |

. * Q. Do we need to specify.on the IEP the exact percentage of
time per week the child will be able to spend in the regular
classroom? : . ' ,

A. State Rules and Regulations specify that the IEP is to include; .

' the extent to whjch the child will be able to participate in'
regular educational programs. It is not mandated that this
"extent" be stated as a percentage. :

12. Q. Must an" IEP Lc¢ written for a child receiving home and
hospital services? . )
A. If the child is counted in the child count, and is receiving or
is to receive special education services, he or she must have -
an IEF regardless of where the’ services are delivered, i.e.,
home or hospital. '

13. Q When should related services personnel attend +-a multidis-
ciplinary conference? ‘ .

A. State Rules and Regulations require "all those school person-

nel involved 'in the evaluation of the child" and "other indi-

viduals at the discretion -of the parent or public agency" to

a
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16.

17.
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attend the multidisciplinary conference. "Other individuals at
the discretion of the district" could include related services
personnel. "Other individuals at the discretion of the

. parent" may include legal representation, a child advocate, or

another parent. Individuals, other than school personnel
involved in the evaluation of the child may be invited
attend by the parents or the district.

Who s responaible tor communicating with Head Start program.
staff members in developing Individualized Education Pro- .
grams? ,
The local school district is responsible for conducting a
meeting at which the IEP is developed. Therefore, if a Head
Start progra - staff member i8 to be involved with a particular -
exceptional child, it is the responsibility of the local school
district to contact Head Start. .

What financial and personnel resources are available to help
districts implement IEPs?

Financial Resources

The state requires that a least 10% of the flow-through funds
te districts under P.L, 94-142 be allocated to inservice train-
ing, which may include training on the development or imple- -
mentation of IEPs. In addition, if "implement" refers to
carrying out, in classrooms, programs or related services,
the activities implied in the student's short-term objectives, a
variety of state funds, as well as federal funds, can be
applied, such as, personnel, transportation and extraordinary
cost reimbursement

Personnel and Agencies N -
Directors of Special Education ' '

. Regional Superintendents

Regional Special Education Services Centers
Joint Agreements

-1llinois Regional Resource Center

Illinois Office of Education Program Service Teams

Do medical services have to be provided at no cost to parents?
Yes, but only if the medical services are diagnostic in nature
and necessary to-determine if a child is handicapped. Medical
services that are restorative or rehabilitative in nature cannot
be funded under P.L. 94-142 and are not the responsibility of
the local education agency

Must the :schoel dlStI‘lCt pay for all special education and
related’ serv1ces"

The local education agency has the responsmlhty to provide
all special aducation and related se~vices required by a
particular student's needs as specified oni the IEP or to see
that such services are available. This Jdues not mean neces-
sarily that the school district- has to pay for all of the
programs anl services needed by the child. It would be
appropriate for the school district to take the responsibility
of coordinating community, private, and state resources.
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What is an "appropriate" education? ' o
Special education and related services provided in conformity .
with the IEP. o o ,

7

. Does each implementer of a program or related service pre-

pare a Separate IEP for the student?
No. The IEP is prepared in concert by all pPrUupants at
the muludlsmplinary/IFP meeting.

Can a handlcapped child be put on a waltmg list if services
are not immediately available wjthin the school district?

It is in wvielation of the law to deny services to a handicapped
child. After the determination of -eligibility and need; for
special education placement, /placement should be made au/soon
as possible, but in no -cas¢ should placement occur later’ than
the beginning of the next school semester. When spec1al
education placement is no poss1ble prior to the next‘school

semester, the local school/district is responsible for providing

- interim services betwee7 placement determination and actual

placement which are as/uapprdpriate to the child's needs as
possible. . The local sghool district should provide written
notification to the child's parents and the Statea ‘Superin-
tendent of Education régardmg the nature of the services the
child will Ireceive in the interim.

Districts maintainin,g‘;‘/a/ waiting list and requiring present staff
.- to temporarily accomimodate .children by increasing class size/

case load, must be able to/justify that the Chlld is provided
with "approprlate" serv1ces1 j
/ i

Pending the c?lnpletlon of the due process hearing, and any
appeal toi the Allinois Offlce of Education, the district should
postpone any’ proposed change in the child's educational
placement, unless the State Superintendent cf Education
decides that the health and safety of the child or others
would be endangered. In this case, the local school district
1s respon31ble for developmg an approprlate interim placement.

Who pays for an 1ndependent\_ evaluation?

A parent has the right to request an independent educational
evaluation at public expense if the parent disagrees with the
evaluation obtained by the bpublic agency. . However, the
public agency may initiate a hearing to show ‘that its evalua-
tion is approprlate If the final decision is that the school's
evaluation is appropriate, the parent still has the rlght to an
independent educational evaluation, but -not “at public
expense. The results of this evaluatlon must be considered
by the child's school in making decisions regarding their
child's program. In the case of a due process hearing, the
hearing officer has the authority to require additional evi-
dence if it' is deemed necessary. The hearing officer may
order an independent evaluatior at local school district
expense. He/she may recess the hearing for a specifieu
period in order to obtain the additional information necessary.




)
22. Q. How-many goals should be written? : :
NA. The number of goals developed for a child should be deter-
mined by consensus of the participants; reflect the child's
needs; be prioritized; address the child's deficits; and. not
. \necessarily include goal(s) for all areas (academic, vocational,
:}c:cial, etc.) or. if the child's performance is acceptable in"
at area. :

23. Q. Is it possible for the school to suggest any medical evaluation
Bt without having the school pay the costs?

A. The school should feel free to make whatever recommendations
it deems appropriate in ihe child's interests. When a medical
evaluation service is diagnostic in nature and necessary to
determine if a child is handicapped, the school should accept
financial responsibility, or locate an alternative agency to
provide assistance. If the recommendation is directed towards
the child's general well-being or ongoing medical care, then
the school should direct the parent to an appropriate assist-
ance agency, if the parent cannot afford the service.

24. Q. Can the child's placement be implemented before any short-
term objectives are written if all other aspects of the IEP
have been accomplished? .
A. No. At least the initial short-term objective(s) for each goal
must be developed by the participants at an IEP meeting and
recorded on the IEP before placement is implemented. '

25. Q. Do the parents participate in the development of the IEP?
A. Yes. Parental notification procedures must be followed to
assure that the parents are present or are afforded the
opportunity to participate in the development of their child's

IEP. .

26. Q.  Does a person representing the local district have to be in
attendance at every IEI' meeting?
A. Yes. Someone who has the authority (e.g., state-approved
director of special education, principal) to speak for the local
district must be present at every IEP meeting.

. 27. Q. Does this representative have to be in attendance at an IEP
meeting if all that is being addressed at this meeting is the
" short-term objectives?
A. Yes.

&

28. Q. If you complete all espects of the IEP except for the short-
term objectives at a meeting in which you determine if the
child is handicapped and in need of special education, can
you then within thirty calendar days hold an IEP meeting for
the sole purpose of developing the short-term objectives?

A. Yes. But you can not implement the placement of the child
until short-term objectives have been written for each goal.

All the participants incl.uded under Section 9.18a.2 and 9.18a.3
of the Rules and Regulations to Govern the Administration
and Operation of Speclal Education must be in attendance at

o ' : -63;;’
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this meeting. This includes a member of the evaluation team
and a representative of the local school district, other than
the child's teacher, who is qualified to provide or supervise
the provision of speci?l-education and has the authority to
speak for 'the local school district: ' '
Likewise, in an IEP meéting at which a case study reevalua-
tion is being considered, a member from the reevaluation team
and a representative of the local school district (see ques-
tion 26) must be in attendance.

Can the short-term objectives be developed for less than an
entire year, say just to begin services (e.g., the first
month, grading period, or semester), and then at the end of
that period (é.g., the first. grading period) can another IEP
meeting be convened for the purpose of reviewing and, if
appropriate, revising the short-term objectives from the first
grading period and/or developing new short-term objectives?
'Yes. The short-term objectives can be developed for less
than an entire year (e.g., a grading period or semester,
etc.) so long as there are short-term objectives in effect
whenever a child is receiving special education and related
services. The parents must be informed as to their duration.

If the short-term objectives are reviewed and revised periodi-
cally d.ring the year, but no major changes in placement are
- anticipated, does an IEP meeting need to be convened every
time the short-term objectives are rev wved and revised, and
do the parents need to be notified ana invited to participate
in a meeting to review and revise their child's short-term
objectives? ' :

Since the parents are members of the team which develops
the short-term 'objectives and the team determines what the
criteria, evaluation procedures, and schedules should be for
determining whether the child is achieving the short-term
objectives, the parents-have an opportunity at that time to
make their wishes known regarding how often the short-term
objectives should be reviewed. State Rules and Regulations
state that a meeting must be held at lcast once annually to
dcterniine whether a child is achieving the short-term objec-
tives. Additionally, State Rules and Regulations specify that
following the determination of the child's IEP, the parents
shall be afforded, on an ongoing basis, reasonable oppor-
tunity for comment on and input into their child's educational
program. If either the paients or other individuals working
with the child feel a need to convene an IEP meeting in
addition to those already scheduled, parental notification
procedures should be followed and an IEP meeting convened.
If, however, the parents only wish to be kept informed of the
proyress of their child, teachers may wish to explore other
means of communicating with the parents, if these are
mutually agreed upon by the respective parties. A record of
telephone calls and correspondence should be kept.




3. Q.

32.

A.
33. Q.

A
34.

A.

Could you develop several (e 3-6) short-term objectives,

~one for each grading- period for each annual goal, and con-

sider these as major stepping stones toward the attamment of
the annual goal?
Yes. .

At the junior high school and senior high school level, could
goals be written on a semester basis instead of on an annual
asis?

Yes. Goals could be written on a semester bas1s for those
subject or content areas which last only a semester. How-
ever, annual goals should be written for subject areas which
are developmental and continuous (e.g., an annual goal could
be written for mathematics if the student was enrolled in
general math the first semester and algebra the second
semester). If a goal was developed for only one semester, its
duration should be so indicated on the IEP. An IEP meeting
should be held at the end of the first semester to determine
if the student achieved the short-term objectives for that
semester goal. If the student has achieved them, then new
goals and short-term objectives will need to, be developed for
new subject areas to be taken the second semester.

Depending on the severity of the handicap, teachers may
wish tc develop instructional methods or task implementation
objectives which could be viewed as more minute stepping
stones to attaining the short-term objectives. a) Can these
be considered equivalent to daily lesson plans? b) Would
these have to be conoldered as a part of the IEP?

. - a) Yes.

b) No. They would be considered a best practice.

Do all implementors of goals need to atter.d the IEP meeting
to develop the short-term objectives?

State Rules and Regulations do not require every individual
who comes in contact with the child to be present at an lEP
meeting. The number of implementors in attendance above
and beyond that which is called for in a IEP meeting is left to
the discretion of the local school district.
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APPENDIX A
Sample Individualized Education Program Forms

Note: The following sample IEP forms do not represent state adopted or
required forms.




Sample Form 1: Letter of the Law

State

zules ) ‘ ' IEP from _ /_/_ _to__/ _/___

egulia~ . 8 .

;1cfms INDIVIDUALIZED EDUCATION PROGRAM

eference : -

Number T TCATION THFORMATION
Student Name ' : Birthdate / _/ _Age_.  Sex Grade
Parent(s) Names . . _
Address Telephone

) Yk ' N ‘
9.08 | Ethnic Group .

ik

9.78

9.17

Language or Mode of Communication of the Home

: I7 — the Child
L JT ]
School District of Residence :

ek Ty
School Child Would Normally Attend L\ -~ l

9.20

9.18a
9,18a

9.25.3

9.18a

xkk
Exceptional Characteristic(s) Determined ‘-.-~"‘~J
: \

DATES . ~ 1
i 2 2% . '
Date of Referral__/ / __* *The ¢ y-pvaluation and multidisciplinary
*kk ce are be completed within 60 school days
Date Case Study Evaluation Completed / / of the da eferral.
whw

Date of Multidisciplinary Coﬁference /_/

*kk

Date of Initial IEP Meeting_ / _/ **

P meeting is to he held within 30 calendar
a determination that the child needs special

Anticipated Date of Annual Review__/ / dy related services.
(at least annually) i
ek
Anticipated Date of Reevaluation_ / /
{every three years) : —
[ wkw CIPANTS IEP 1M if csparate from e tidisgiplinary Conterence)
Parent(s)
Print Name Signature
Print Name Signature

Representative of the

Signature ‘ Grade or

Print Mame \—q
Subject
. Print Name \V STanature Grade or -
Subject
Member of the D

Local District of '
Residence Print Name ‘t_—""—‘—————_———,;‘ Signature Position
Teacher(s)

Evaluation Team
. Print Name (“’/7' Signature Position
Child (where appropriate)
" Print Hame

Other

Print Name Signature Position

Print Name ' ' Siqnature Position

Page 1

***Not mandated on the IEP, but information must be
on file in the local school district




Sample Form 1: Letter of the Law

Student Name

[ PRESENY LFVELS OF EDUCATTONAL PERFORMANCE

ANNUAC GOALS

SPECTAL EDUCATION AND RELATED SERVICES

‘Date of Initiation Anticipated Duration
Special Education Instructional Program (beginning) (ending)

Vocational Education (when appropriate)
" __regular __ specially designed

Physical Education * __ regular __adapted

S

Related Services

13.03a Special Transportation

eATEN OF PARTTCTPATICN TH RFGULAR EDUCAT IO £ Z

Subjects and/or Activities - ' Extent of Participation (describe)

*Physicel education, specially designed if necessary, 9% ¢

must ve made available to every handicapped child,




Sample Form 1: Letter of the Law

Student Name

A

HAVE BEEN ACHIEVED o

¥ - -

- ‘ﬁjr—
Short-Term 0bject1ves . Criteria Fvaluation ~ Schedules
. Procedures (1f more frequent-
ly than annually)
F 3

Page 3

A-3




SAMPLE FORMAT — Distributed by 10E fo LEA . | o e Fram:
discretionary use only. May be modified lnd/or : : ' : , m
eoplod to meet LEA spocmc qu:. : ’ ' ' .

To:

. | INDIVIDUALIZED EDUCATION PROGRAM = .
SAMPLE IEP FORM 2: Suggested Dest Practices

m=——
_MEETING PURPOSE i ' - IDENTIFICATION INFORMATION o .
- ‘O Multidisciplinary Conference _ Date . STUDENT’S NAM 1D,
{7 {EP Meeting . o ' - *
3 Annual Review ' SEX BIRTHDATL AGE/C.A. GHRADE.
O New [J Continuing [J Changs [3 Transfer ] Termidation . ' | MOTHER'S NAME . |HOME PHONE BUSINESS PHONE
) .
_ |EP PROCESS CHECKLIST ' ADDRESS \
O Inigial Referral Made - Date A ¢
[0 Parents Wotified (Evaluation) o |FATHERSNA . ¢ HOME PHONE BUSINESS PHONE
{0 Parents Approval Obtained for Evaluation . .
O Non-Academic and Academic Observations Completed ADDRESS
[ student Evaluation {formal and informal} Completed !
7] Parents Notified and Invited toMaltjdisciplinary Co/nference CHILD'S ADDRESS IS: [] Sarie as Mother's (O Same as Father's
[j Multidisciplinary Conferency Held ETHNIC GROUP ll.Atf;l‘GhJArﬁE OR MODE OF COMMUNICATION
- n the Home f '
[ Parents Informed of Rights Ot the Child
[0 1EP Placement and Program gecaypmendatinns Ma i )
> O Parental Porrmission for Placer ' DISTRICT OF RESIDENCE
“L O Parents Informed of A
[ Parents Notitied of afid Mwi i hte) X AL CHA ' : ILITY SEVERITY
(1 1EP Meeting Held (it soPwia A R ,
O Program Entry Date Selected / ’ RIMARY SPECIAL EDUCATION PLACEMENT: '
[0 Annual Review Dzte Selected -/ ] ' Digurict Program [J Nonpublic [J 14702  [J] 14.7.03a
[0 Re-evaluation Date Selected \ oin\ Agreement Program (] Residential [J 14.7.02a [J 89-313 i
O IEP Completed I jm] ignal Ph» [ Day [J 14.7.03
(J iEP Signed by Meeting Participants RANSPORTAXIOY HANDLED 8Y: TRANSPORTATIOM TYPE:
africt [J Othe ify) ) ’ [J Regular
S B .
YEARLY CLASS SCHEDULE regfnent (O Special
TIME SUBJECT TEACHER HEALTH INFQAMATION (Repbrt gk M istory and Current Heaith Status)
IMMUN!ZATION 1S: (] Gbmp E [J Not Complete
] . .
Y * Last WGion Scheaging: Pags Not Pass  Date:
‘&g} * Last Hearin genfng: ass Not Pass Date
ES- i 1 Last Medical Evaluation; O&ass O Not Pass Date:
)
v * Completed at time of evalua or wighin previous six months.
SIGNIFICANT .
FINDINGS Vision
AND Heari
: A —
Sw STATU:. Physical
Om Medicatinn
ns i . Sidle F{fects {if any)
V’g,’ b DOCTOR'S NAME PHONE

'}




'PRE-ASSESSMENT INFORMATION
"] " MAJOR CONCERNS
M

Reason, for Refer(al

\

Significant-Teacher Observations
“*(Special and Regular Teachers)

Assessment &f Learning Enviro@
. v ]

A .

Significant Paxr‘n'a-l Input or Condern}

o\
Social Developmental St
(Adaptive Behavior and
- Biskground) |\

E]

Review of Académ ¢ History

Significant Cumulative Folder
Information

\

Other Agency Invo\lve*\ent
(Past or Present) \

\

\

Interview with Child \ v
LIST ALL POSITIVE AND NEGATIVE FORCES AFFECTING THE STUDENT IN HOME AND SCHOOL ENVIRONMENT
' SUPPORTIVE| CONSTRAINING |, o MOTIVATING FRUSTRATING

T

\ _ . .
\




EVALUATION PROCEDURES (Based on Areas of Major Concern( (see page 2)

Rating Scales

Observations: Formal/informal
\ntarviews

Checklist

Informal Assessment

—-Types of Assessment Information -
Staxdardized Tests: Normed/Criterion

STANDARDIZED TEST

AREA‘2 (Name instrument)

TYPES OF ASSESSMENT INFORMATION*

DATE
ADMINISTERED

PERSONS RESPONSIBLE
FOR EVALUATION

Math:
Computation

! . . -
Comprehension A / : '

~ Hgasoning ,
Reading: '
Recognition

/Ty |
N\ "
Q)

Spelling

| 7
SN

Prevocational/Vocational

peech

Listening Comprehension

Written Expression

Expressive.Language

Receptive l.anguage

Visual Perception

Auditory Perception

Social ’/Emotional
Behavior

Gross M or

- m—— -_—

fins wentor

———

Self-Help Lkills

Q

S 3
by 4

Other (S ecify) . |
,NC———-—L———“—_L-——__—J'_—___@*_. i



4

PRESENT LEVELS OF EDUCATIONAL PERFORMANCE (Significant Findings and Intarpretstions)

IDENTIFIED AREAS OF STRENGTH

LEVE L OF PERFORMANCE (attach additional pages, if necessary)

- DESCRIBE PERFORMANCE (observabte behavior)

IDENTIFIED PROBLEM AREA

DESCRIBE PERFORMANCE (observable behavior)

LEVEL OF PERFORMANCE (attach additional pages, if necessary)

IDENTIFIED PROBLEM AREA

¢N NEELOALS J2 or m ] years) N\

ANNUAL GOALS (F.ioritized)

ey




AGENCY PROVIDING ) ' INITIATION ANTICIPATED TERMINATION .
FREQUENCY . “SERVICE PERSON RESPONSIBLF LOCATION DATE DURATION DATE

D

(ll_

Special
Education

.Related
Services

Extent of
Participation
in Regular
Education
Programs




EVALUATED

PERSOMNS RESPONSIBLE :
o NAME . POSITION
Goal 1:
1
SHORT-TERM . SPECIAL MEDIA CRITERIA OF SUCCESSFUL EVALUATED DATE
INSTRUCTIONAL OBJECTIVES AND EQUIPMENT PERFORMANCE EVALUATION PROCEDURE® | gy whomy | DBECTIVE

N

/
k</v 7a\ . ,

O itandardized Yests — Tesacher-Made Pre- or Post-Test — Textbook Test — Direct Obsarvation of Performance — Che ..'ist — Rating Scale

6 . .

~




? .
[
o

[STUGENY $TATUS

O New i Transter
O Continuing O Termination
] Change

B A e AN A

-3

MEETING PURPOBE

[J Multidisciplinary Conference
(O !nitial IEP Mesting.

0 Annual Aeview

PARTICIPANTS

PRINT NAME

SIGNATURE

POSITION

Parent(s)/Guardian

+

Rep. of the Local District
of Residence .

Teacher(s)

Member of the Evaluatio
Team ¢ '

Child {(where approgr_iate-)-g*_./»—{/\

Special Ed. Director {Designee)
(O ves [ no_Designee)

Others Involved in }

Evaluation ;

T — —

(

'
\

Hepresentative of
Nonpublic School

Interpreter

Other

The follcwing were explained;

[0 Multidisciplinary Conference

| AWe agree with the proposed evaluation(s).
LY

i

| We agree with the conterence recornmendations including placemena.

[J Recummended Placement ' [[] IEP Meeting
_!+Wa have received a copy ot my child”. ndividualized educational program.

’

Date

| AWe agree to waive the ten {10} school day preplacement period (initial o1 change).

Signature of Parent(s) or Guardian

Legal rights, including the right to object to placement, were explained and offered in writin




.
} .-_.‘:7:
i-- ' ANNUAL REVIEW MEETING o
l» ' EVALUATION OF PRESENT YEAR ' s
EVALUATION DATA FOR DETERMINING WHETHER NAME OF PERSON |
THE CHILD ACHIEVED THE SHORT-TERM OBJECTIVES .| EVALVATING CHILD'S POSITION.

. Summary of Formative Data (if utilized)
. {chiarts or forms used to record achievement of short-term objectives)

-

2. List of Summative Data {if utilized) .
(types of assessment information, e.g., achievement or post-tests, informal

assessment, scores; dates)

™.

~

p |

N

N

3. Perceptions of Program Etffectiveness °
a. Parent Opinion Q .

b. Opimons of Those Warking with the Student

Ny

RE VISIONS AND RECOMMENDED CHANGES FOR T EW} v
5

eiated Services (page 5)

1. Complete/Revise Information on page 1.
For each of the following items, record the information on a

blank duplicate of the noted page. 6_/txtgnt of Participation 1n Regular Education Program (page 5)
2. Present Level of Educational Performance (page 4) " 7. Shert-Term instructionai Objecuves (page 6;
3. Annuai Goals (pagn 4) 8. IEF Parucipants at Annual Review (page 7)
4. Special Education {page 5) 9. Explanation of Parental Rights (page 7)




' |
Sample Form 3 , : N :
' . IEP FORM FROM SOUTH METROPOLITAN ASSOCIATION ' ’
O Muitidisciptinary Contof’ftlco : Conterence Date: i
]
[ individuaiized Education Program *. O New [J Continuing 3 Change 3 Tranater (3 Termination..
[ Annual Review - _ L ", DataEntry Completion Time: . _
Studant Name P © LD District of Reaidence _— '
*Ethnic Code *Language Code Sex , Birthdate __ L1 &% phone: £
. . i mounth  day  yesr
Address : Joint Agreement: ’ . :
. : i + [ ecHo O Ewenhower  [J Southweat [ SPEED "~
Parents : * Primary Special Education Placement: '
Addreas (it difterent) ' ' (O pistrictProg. [ Joint Agreement Prog.: .. [] SMA D‘IPP
- (3 Support Services (less than 50%) 5133983 B4, Fiacement
* Exceptional Characteristics: ‘ Primary Secondary (3 instructional Program (60% or more) estimate %

. Trainably Mentally Handicapped (O Nonpublic } S
. Educably Mentally Handicapped
. Physicaily Handicapped

. Mulitiply Handicapped

. Learning Disabled

. Vitually Impaired

. Hard-of-Hearing -
Deaf . '

. Deat/Blind

. Speech/Language Impaired

. Educationally Handicapped ) ;
. Behavior Disorder No. ot Goals ¢ Curent ; .
. Other Health Complered. No. of Goals. ' /

' _ D.; “Lla :
. - Joint /-} : ‘ /
Transportation Handled by: District (] agreemen 14.7.02 . O 147.02a O 14.7.03 - /

oooooooooaoaa

Prog. .

_ District #

Ufnnt: District. Grade ___

/
Projected EffectiveDdle .

-l.-.
2D OD®DNOU LN -

goonoogJgoo 0onoag

- -
w N

PARTICIPANTS “

"Special Education Te (s) - : . . -/
Director (Designeef N —_ _ . _
District of Residence Personnel /

Principal: ____ ! b ,

s ' - ml Worker

Joint Agreement Personnel . Speech/Language

- Pathologist o
. N \\ Nurse :
Parent(s) . : ’ \ Counselor ' !
Other
(Specity Title) ______ . .

Student e AN

Psychologist \
\

M . /
Purpose of Statfing ) o \ & - . i )
Justificatish for Placement ___( ¥_ VR L ‘o

D . e et e e e e
Recommendations: 1 / SR . -
Yes No The following were explained:
ad Multidisciplinary conference (7] Recommended placement O individual education program

I/IWe have received a cd;iy of my chiid's’educational prograrmi:
, I'IWe agree with the conference recommendations including placement.
" 1/We agree to waive the ten (10) school day preplacement period.

I/We agree with the proposed evaiuation(s).

Legal rights, inciuding the right to objact to plécement. were explained and oftered in writing.
Q

Date '

*Ethnic/Lang. Code Infor. on Reverse Side. Signafure: Parents or Guardian
Yellow — |.E.P. Msnager

White — Joint Agreement '

Green — District

Goiden Rod — Parent Copy

!

Statt Member Preparing Conference Report




‘Sample Form 3. - o ,

INTRODUCTION
The attached ferme have been M mul '
designed so thay serve the multi-purposes o
Individuaiised Education Program for P.L. 84,142,
Annual Review

mwmcmmmmumwdmmmmnm.am Program staffing andier an Annual Review, only the

mnom Boxes appear a check-mark.is sufficient, whl!s lines indicate the “a ed for written information.

¢ sheat must

IDENTlFYINO INFORMATION

in the lop left-hand cormer: Mtldodmm Conference . vy
chechk all that apply. Individusiized Education Progrsm
Annusi Review

. , .
The information indicated M “Exceptionsl Charscteristics: Primary” mus\ comespond with where the student
"!xeopﬂoul Characteristics; Primary” check only one box.

Under “Exceptional Characteristics: Primary” "Multiply Handicapped™ refers anly to students whase combination of |
m; that they cannot be atcommaodated In specisi education programs solely for one of the impairments. T ¢ torm

“Under “Exceptionsl Characteristics: Primary” it “Multiple Hendicapped” Is checked, check all characteristics which apply to
In the upper right-hand comer [ New ] Changs [} Continuing” refers to the special om'mm placement.
“1.0. " must comespond 10 the student 1.D. ¥ indicsied on the 84-142 Child Count.
“Projecied Review' should indicate ac approximate or specilic date. :
v 0 verez2 1 14702a 1] 147.03" to be completed by Joint Agresment Dirsctors only.

DUE PROCESS INFORMATION
“Yes" and "Na" columns'at the bottom of the page may be either checked or initialed by paren

- 1

* PRESENT LEVEL OF RELEVANT EDUCATIONAL PERFORMANCE 4
"'Signilicant Findings” (Medical Fvaluatlon) shouid inciude only that information whith Is rei

° " SUPPORT SERVICES ' S
I ! .

PARTICIP'A'I;ION IN STANDARD EDUCATION PROGRAM
It & sludent is full-time in the standard educetion p'.i'ognm and receives ho special educalia

.
B

o8, simply check the box under the heading.

' .
1.E.P. INSTRUCTIONAL OBJECTIVES '
This sheet may be supplemented by additio 1al materials andfor torms at the dis'

Use a sopamo LE.P. instructions| Objeclives shedt for sach nn\unl goal listed on Pag

Tenmuot.ocv b : .

“I.LE.P. Case Manager". ..
l!; w

“L.E.P. implementer”. . .The person who is accoun‘ablo for a 8|

NEW ENROLLMENT

ishin the eree. This ereais to be used when students enter from outside the basic
55. dumct coopeietive area (do not use this srea w
pleted. A student ID will be assigned later.

TERMINATION B

“This area is 10 be used when & student moves ou!
ot 5S.district area; 3) withdraws, 4) graduates {rom
and old district of residence.

TRANSFERS ,
This section Is to be used when a student is trs -slsmd from one lricifo snother within the 55 district area. (You may ID thess dislricts from list at bottom of
SMA stationery or irom Cook County directo'y S.. “ial Education AdmM{strative Units list of SMA mpmbers, which are ECHO- Eiunhdwer SPEEDN-Soulhwest Co -
operatives.) Only the receiving districts are r: ~ 4 to file a changs. Receiving districts should complete all items as if the studen! was a new enroliment

-

CODE  ETHNIC GROUP ' \

i w White (Not of Hispanic Origin) — A parsgn having origins In eny of ths origins! psopiss of Europa. North Africp of the M-ddlq Tt .
. [} Black (Not of Hispanic Origin) — A persgn having origins in sny of the Black ractel groups ol Alrics. /
H Hispanic —~ A pers¢n of Mexicen. Purto Ricen. Cubsn, Central or South Amarican or other Spsnish .ulwu ot onigin. tegsidiess ol race /
A Asisn or Pacific Istender - A persgn hnmorl ins in l';! of the originst peopies of the Far Essi. Southesst Asis ths indisn Subcontinant or the PscHic istends /
The erds incl or @xampie. Chins. Jepan. Kor@s, the Philippine islends. snd Semos. /
t Americen indian.or Alssken Netive — A parsan having origing in sny of the original peoples of North Amarica. and who meintain gullursl identilication Ihrough tribst |lhh|
° : tion or community recoguition /
[oe]:] 1 LANGUAGES CODE LANGUAGES CODE LANGUAGES coot LANGUAGES _,/
! A Arabic F | Gresk 3 Japsness P Sortbo Crostian 1
. ] Mandsrin (Chiness) [¢] | Keshmirl I Koresn [s] Spanish §0°,
C Cantonsss (Chinese) H t Mindusteni L Lithuanien R Vistnamsse
0 French ! " Hind) . N Phiilppino S Othms :
£ aermen J Y heiten [¢] Folish X ENGLISH

ERIC

Aruitoxt provided by Eic:

94
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Sample Fprm 3;; o - '
/oy . :

Student . | ‘ : L _1.LE.P. Case Manager
Student 1.0.# —
PRIZSENT LEVEL OF RELEVANT EDUCATIONAL PERFORMANCE (ATTACH REPORTS) - Date

117 !
c . TEACHER/
/ , DIAGNOSTICIAN STANDARDIZED TEST
AREA LEVEL ESTIMATE ' (NAME INSTRUMENT)
/ ; , - . .
' Mitﬁ: Computation * |
/ " Reasoning O
.“ Rpading Recognition \
Comprehension ¢ \\-
/smlllng .
Listening COmprehenslon !
. / Written Expression ! |
/ Expressive Language .1
/ Receptive Language o I
Speech . I
Social Development _ "
Pre-Vocational/Vocatiorial y—3 1
Self-Help Skills [ ] ‘
Gross Motor J : !
Fine Motor : el
Visual Perception i .
- Auditory Perception : %
Other (Specity) : ,
,/ [ R
- o / . \\&— , 7 o
Date of last vision screening . (J Not Pass . . / E
' Date ¢ of last hearing scrdenlng A& ass (] Not Pass : / ' o
. Date of last medical ev‘luailon niffeant Findings: : !
I‘ T L i &'
N : J N # # ,‘;
! L - ' Proj. Proj. i :
| RELATED SERVICES . ASSESSMENT ' SERVICES Projected  Mi L g " /
o o : Date Direct Date of Per Per o/
: Type , ; ol Pending cwﬂﬁﬁﬁrﬂ—ed—_; Consult. Service Initiation Week Year b
Speech/Langugge Pathqloglst l (] [::] -— '
Social Worker / [ 0 0
Psychologist | [ [ )
______ Counselor / [ 0 |
Nurse / | O O
Readinhg Resdurce ) ]
Educably Mentally HdcpJRuourco : ] 0
(] B
Educational Hdcp./Resource " 1] 1

Behavior Disorder/Resource 1
Physical Therapist )j
O.cupational Therapist
Vision Itinerant
Hearing Itinerant

+  Pre/Vocational Co-ordinator
Audiologist
Medical (Specity)

P e

o
]
]
I
]
s
J
Learning Dis./Resource '
l
I
l
l
i
]
]
I
i
Ll
I

— e p—m o —— ——

Other (Specity)
Modified P.E.
Transportation

-

-~
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- Sample Form 3

o

. Student: . . LE.P. Case Manager:

Student 1.D.#: . . Date:

PARTICIPATION IN STANDARD EDUCATION PROGRAM

‘Full Time: In Standard Education Program, Excep! Support Services [ ]

Projected Date Minutes V''eeks Projected e f
_Subject of Initiation Per Week Per Year Duration

Standard P.E.

Art

Music

Reading

Math

Spelling

Other Language Arts
Social Studies
Science

Other {Specity)

ANNUAL GOALS:

IMPLEMENTER

- —————

Page 3
NN SMA




LE.P. INSTRUCTIONAL OBJECTIVES

SMA

Page 4
Page ot School Year 7
Evaluation Period: From -
Student: ANNUAL GOAL ‘ To
LO.# 1.E.P. Implemanter
|.E.P. Case Manager d - Title
, R 1M
P o~ -
. “o EVALUATION DATE
SHORT TERM OBJECTIVE METHODS & MATERIALS (Specity Method, Criterion and OBJECTIVE
/1 Scheduie for Measuring Progtess) MASTERED
3 j\\
d
b~ e
o
°

z

€ uwao4 3dues



PROGRESS REPORT

(IOE FORM 19-50) |
_FOR A CHILD PLACED IN A NONPUBLIC FACILITY (14-7.02)

The public school district may or may not require that its own IEP -form
be completed by the nonpublic facility.

fHowever, the illinois Office of Education Form Number 19-50, Required
| Progress Report for Handicapped Students Educated in Nonpublic Facili-
ties (under Section 14-7.02 of The Schpol Code of Illinois) must be com-
pleted by the nonpublic facility and filed with the public school district
of the student's residence no later than June 30 of each year. The
public school district may request reports at the end of each semester
and summer school.

If, in addition to IOE Form 19-50, the public school district requires
that its own IEP form be completed by the nonpublic facility, the
identical information requested by both forms need only appear on the
district's IEP form. ° Any additional information requested on IOE Form
19-50 should then be completed on  that form. The two forms should
then bo attached and submitted together to the public school, as well as

having a copy retained by the private facility and placed in the
. student's record file.




Page 2

.Nonpublic School Approyal’Section
Illineis Office of Educat
100 North First Stree
Springfield, lllinois 62

217/782-5517

>y




STATE BOARD OF EDUCATION
ILLINOIS OFFICE OF EDUCATION

Department of Recognition and Supervision
. 100 North First Street
) Springfield, llhinois 62777 )
Instructions for Completion of the IOE 19-50 Report
REQUIRED PROGRESS REPORT FOR HANDICAPPED STUDENT. NPUBLIC FACILITIES

These instructions contain guidelines and examples which are provided to assist in the approprla‘ie (1]
Al! sections r_ug;_; be completed n accordance with the instructions.’

Attachments miv be added for any section of this report, if space provided 15 not sutficient.
This report must be filed with the pubhic school district of the student’s resice e 3Qth of each year (the public school
district may request. 1 eports at the end of each semester and summer school
PART A . IDENTIFICATION®

A SECTION | STUDENT DESCRIPTION

Bt e e des e phan e rgnage gppung chargotenistics, o) medigil d propriate}, d) chronologic al age ©) mental age
B sl 0 bl e e b tat ey ate ity G appropnate g) developr applopridte ), h) deademe levels U approprigte)

N

SECTION 11 STUDENT PROBLEMS

SUate st bty o the codeat e pliyseal Banstran toongl, o) acadenue  dTD
Gewpde ey Lttt eageep ot beoe Cheoe disting, parent emtoragtion, and results of evaluatinim

social, ) emotional . fonsider  immuity

SECTION 1l STUDENT EVALUATION

1 SU e e et oy e provedares used T esess sedsdnd deternfine the probioeney lovel of the student at
T e s et e s hoal e traeing, hehaviorgl o acd

S Gt e e ) et pea v oaation petcedares ased to megs e the <t
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| S RN Foreg hee beervation, 2o developn

AUV T e P b e et e T ooy

Trdrecd tests, 4 developinentdl sedates, B char ted
vvions Jon ummlh.'d PrOgress, H completiin ot tevels of )
ton or Jata. 10 gther ¢

e gt e e A g Readdang Serron et 0

PART-B - STUDENT PROGRAM ACCOUNTABILITY

Program ot tne student must be provided to the school district of residence |
SECTION 1V INDIVIDUALIZED ANNUAL GOAL .
\ wed ol N oy gl et Dist the prinoary s h)@(m ntsaindividuahiced program to be stressed during this repor ting

parr o b h Lot te g essed o hehavioral termdzgod S atghe the reglistic enprtationg for the student dunng this reporting
[ |
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SECTION Vi - MATERIALS, EQUIPMENT AND ACTIVITIES ¥

B List alt specitic matenals. any equipment, or relevant activities, utdized 1o dssist the student in dattaining growth towarddhisher

ndividualized goals,’ ) - .

T b Thig ligt shm.ld e expanaed duning this teparte ;wnu’] A4S the student .juomplmht' s 4 designed objective, or progresses to a
higher tinctidn, behaviur. or pertor tance Tevel in Ny Areg

SECTION Vil - SUPPORTIVE SERVICES ' .. :

. L)

Al bistall supportive services or speclal personnel provided 1o the student to dassist with objectives and growth in qodl areds
. 4

b The intervals o vonsistent time periods when these services are provided and their“specthie purpose in refation 1o the studemt’s -
wenbtied reed, must be stated :

-
't Pussible Supportive Servies That Could Be Reported
Physical therapy speech therapy, occupational therapy, indsvidugl psychotherg roup counsehing, swimming, bowling, extra curricular
dciviigs group sotighidbinn vindtional ounsehing, teld tnips, music or gan ] seryices, one-to one tutoring
SDH Y] diggnasts or _cansultative services; community agency services, nugge, _ v

SECTION Vill - PHYSICAL EDUCATION OR ADAPTIVE PHYSICAL E
Desciibe the physial education progran- for the student

Physical education s o federdally manddted aspect ot g handirapped student s total program. 11 tHe student does not participate in a
formah.ed physical education program, it is necessary to document why -

SECTION IX MAINTENANCE OF STUDENT BEHAVIORS AND ASQ

W) Deserbne those greas that s ently nsquoe Bme n g student”
v hoigte Lot ey ey e gy g enent o any qual dreq stressed Qu

IRED SKILLS

. : . F)
4

B N esary At geeng e cett e eewnt an g 108t of regressed skill or

Potertar rercatngan M8 Ll atengace af behgviors or skhalls in any

R Sdiastrenty e peer atenio by selt coneeptt, practical use offle (wdking, toileting, feequ. selt help, work. rec oan(}onl v
. w
SECTION X - PARENT AND FAMILY INVOLVEMENT p
Y Theef preet oo e fan w9t the studen must pe nvolved and informeteegeerning the studont s program plans and progress Thls .
shverrrent o e essary oSty with tederat legistation as well as state rules o u;‘atuons !
d a
i Yot e reaac b U anhdentigoty ) ase this section to tf farmly, or quardian involvement in reqard
ta the ot fent g b e feagre s (Kesgs 1 orresponden e . and signed progress reports in the student’s
Pt e e e gy ' .
Poteria suppart g oy V l'l"‘ qraap meetings {(dates), verbal progress g {dates). parent visits to school (dafes) “statf visits to
Pt bl et heee gy e Daronts g patt nt schoot proqgram (d R+ 11() {parent-siblings) (dates) coreespondence and
B e L L IS NI LATY | ;v\mlwn Qr proqgress other
SECTION X PERTINENT TECHNIQ&lES AND PRECAUTH
A4 Dlate aity Lart Grar tev negaes or methods that have proven to b en interacting with, or educating the student, 1 e v

SR P et et speagl tonds, wsolation, peer pressure, peer apmegval, a contract or ‘token system, quiet environment,
SUt aated e aoent tight Sthgc tufe, er

hi St any 50t i e ant s thyt sheald be taken woith the s
AMeavecge e hegne ght L todent b ornes goret

Jstudent runs gway 1t left alone, student hgs seizures
Nt s casily distrarted by environimental stimul, ete.

SECTION X1 FUTURE PROGRAM AND PLACEM

N St e b Y tes year s dacarmented progress and fina
e gt the L adent shouly pe e o ) 1 mtegration or other more gppropnidte placement”?

Questions concerming the Required Progress Report for Handicapp +d Studgnts Educated in Nonpublic Facilities, or the preceeding
mstmrt-nns mncprmnq this reporting, should be directed to.

<
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REPORTING PERIOD DATES: ]

. STATE BOARD OF EDUCATION : T o o T
. O ILLINOIS OFFICE OF EDUCATION ' -t ’
FROM C . . ’ Depanment ot Recognihion and Supervision ) .
’ North First Street ; » ¢ .
- » Sprmgheld likrois 62777 v o o
TO0 : ‘D
. REOUIRED PROGRESS REPORT FOR HANDICAPPED STUDENTS EDUCATED iN NDNPUBLIC FACILITIES o
- under Section 14.7.02 of The School Code of Illinois ]
0 — e —— #
- - INSTRUCTIONS ! : ,

VoTh s report _,,,ht, Cove wut.-d and sub [ 2 Copies of this report and all attachiments, | 3. This report must be coinpleted tor each s udent receiving educational tund(nq under
n..”.m_l (8] ’Jn‘ .
v

X tadents s hool istrct ot | as submitted to the school distieet, (nust be Section 14-7.02 ot The School Code of Hlinos,  All areas ot this dommuﬁt must be

T den. !,,:.-v thar lune 30th ot eachl  retained 10 the “Indiidual Student Revord utihzed with due regard to the educational plan ot the indigrduat student  {Consult
5 hoot yoar 1Schog! digten ts gy redguest Eile” us Tang as the student rédmains i the attached sheet which vontains directions and examples tor (ompletmq each section
thiy faom gl the eng ot edch semester o edhcational progigin gt the  Nanpublic ot this report).  Additional” copies may be obtaindd trom the N)npubh( Schoot
Seetetet oy i) Faoility.

Approval Section at the above address.
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: ¥ _PART A-IDENTIFICATION - B ] '
A) NAME AND AODRESS OF FAClLlTv OR SCHOOL - ¢ : —-- |8).PHONE ‘ .
Cl NAME OF STUDENT D) HOME ADDRESS OF STUDENT. IF KNOWN (If ward of State agency, give name of agency and address of contact person) '

1

€' DATE OF BIR.TH FIPNBLI CHOO?‘VTRS OF THE S ﬁs RESIDENCE
'«0‘

G NAME OF FACILITY DIRACTORA Q \ / JPLACEM 1) DATE OF LAST STAFFING REVIEWWITH THE PUBLIC

SCHOOL DISTRICT OF THE STUDENT'S RESIDENCE
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SECTION IV - INDIVIODUALIZED ANNUAL GOALS

PART B- STUDENT PROG

_—

! INDIVIDUALIZED ANNUAL GOALS LIST
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GUIDELINES FOR WRITING BEHAVIORAL OBJECTIVES

The most- critical element of 'a well-written objective is a clear
~ expression of what the child will be able to do as a consequence of
instruction. This usually takes the form of an action verb. The more
specific the behavior the better since the objective.-will be subject to
fewer interpretations.. To help distinguish .verbs that are more appro-
priate for behavioral ob)ectlves examples are prov1ded in the following
lists. These verbs were presented by Mager (1962) in his book, How to
Write Behavioral Objectives. - .

Verbs open to many . Verbs open to fewer

- ——— interpretations - — ——ﬂﬁtei’m“efatlcua

. to know ' to 'wrlte
to understand , to recite
to really understand ) to identify
to appreciate : to differentiate -
to fully appreciate . to solve
to grasp the significance of to construct

. to enjoy A * to list

 to believe ' o " to define
to have faith in . =~ - . s . to debate .

e {n—seleetmg -the -appropriate- .verl;, it is useful to envision what the
Chlld will be required to do when you evaluate his/her mastery. '

By using an actlon verb, the behavior .will be specified in obser-
vable, measurable terms. The teacher will be able to observe the child
performmg the behavior. and in some way record the occurence of that
behavior. For example, what a child says is an observable behavior.
. Hitting someone is an observable behavior. Smiling and frowning are
observable behaviors. What a child thinks and feels, however are not
observable behaviors. What a child is thinking and feeling cannot be
-observed by a teacher. The action a child takes as a result of what

he?‘sbe thinks_and feels is observable behavior.” A child may feel angry .

but a“~teacher will not know this unless the child -strikes another child -

~ or performs some other action which reveals his/her feelings. 1In

writing behavioral objectives, only observable behaviors are useful.
¢

The second most critical element of a well-written objective is a
specification of the conditions under which performance is evaluated.
This component must be specific in order to avoid misinterpretation.
If, for example, the objective has to do with identification of sound
blends then -an appruprlate spec1f1catlon of the conditions might be:
"Given a printed list "of...", but is also delimits the objective; i.e.
only "I" and "r" blends. This specification of the conditions under
which the behavior is to be performed is very important for communi-
cation and for the development of an adequate assessment device.

In addition to the specification of the behavior and the conditions,
several authors recommend the inclusion of a third element. It is the
specification of the criterion for acceptable performance. This usually
takes the form of "...with no more thar two out of ten incorrect."

111

A-25




Characteristics That Make a Good Behavioral Objective:

l. A good objective conveys ‘to others a picture of what a suc-
cessful learner will be like when the learning is complete.
This is why words like "knows" and "understands" are not

..adequate. What "knows" means to me may not be what it
means to you. It is not explicit enough until you write what
the learner will be doing to demonstrate what he "knows'.

2. A good objective will state what the child will be doing or will -

be able to do to demonstrate that he/she has mastered the
objective. o

3 A good—objective—will—state—the—eenditions—under—which—the ——

child  will perform the stated behavior.

4. A good objective will state the criteria of acc‘gptable perfor-
mance by describing how well the learner must 'do the task to
demonstrate mastery.: .

Relationship of Evaluation "Objectiv"es: ;

'To’a large extent, the objective dictates the format .and scope of
the test or evaluation procedure used to evaluate whether ar not the
child' has achieved the objective. If the behavior and conditions of an
objective are well specified, it is likely that two different people could

independently write very similar (parallel) tests for* the same objective
or group of objectives. In general, the -objectives form the blueprints
for the construction of the tests. Conversely, testing considerations
should influence the formulation of the objective. Of course, some tests

for behavioral objectives are already available in the teaching” materials -

or in the teachers manuals and new tests need not be written.
. [3 ').

To formulate behavioral objectives without testing the performance
relevant to the objectives would only be an academic exercise. For the
initial IEP, objectives should be developed-based on information obtained
from the case study evaluation. The futility of developing an objective
for 'a behavior that a’ pupil can already achieve can be avoided by
developing objectives based on current evaluation: information.  Sub-
sequently, post-testing .can provide valuable information as to whether
mastery is present or to .identify areas that need work. If test infor-
mation is to facilitate instructional decisions, it is obvious that extended
periods between pre- and post-testing may vary as a result of many
factors. Tt is recommended that objectives be delimited such that the
pre- and post-test of the objective can reasonable be given. Some
objectives may require less time to achieve than others. i :

\

Delimiting objectlives to.meet practical time considerations can be

approached by manipulating conditions specified. For example, - an

objective that requires a young child to identify all letter sounds could
take longer time thah for an older child. : -

The above testiri‘g consideration should be kept in mind at all times
when you select or wri\te your own objective. If a test is not available,

-
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it will be necessary for you to write your own. The following specific
recommendations are offered: .- S

1. 1f the objective calls for a specific skill such as identifica-
tion, the test should require identification; not naming,
reciting or some other allied behavior. oo

L

2. ' If at all possible, the.test should call for objective.responses,
i.e., multiple-choice, true-false,-matching, etc., in order-to-- . .
avoid subjective scoring. '

3. Include sufficient items for any one objective to ensure that
chance alone will be unlikely to result in a passing score.

(More true-false items will be needed than if multiple-choice

items "are used.)

4. When writing reading comprehension ‘items, make sure the
| items cannot be answered without reading the passage.

[ )
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1978 JEP Task Force

Robert Blazier, Superintendent , Frances Lamberts, Demonstration Specialist

Crystal Lake #47 Illinois Regional Resource Cemter
174 North Oak Stree* - Northern Illinois University
— - Crystal Lake Illinois 60014 ' 'DeKalb Illmms 60115 o
Jean Evertts School Social Worker Mar]orle Lee, Parent
33 Gilbert Avenue o . 224 West chkory Road
Claredon Hills, Illmms_fGOaM Lombard, Illinois 60148
Helene Gordon, Pr01ect Inservice Gail Lieberman, Manager
Specialist o _ Program -Administration Section
Illinois Regional Resource Center Department of Specialized
“Northern Illinois University ' , Educational Services : :
ﬂ',)eKalb linois. 60115~ - - ~Hlinois Office-of Education * e
T 100 North First Street - - -
]ucllth Gray, bpeclal Education ‘Specialist  Springtfield, Illinois® 62777 *
S ! - —-— . Dr. sidney R. Mr -
Ilinois OfflCP of Educatmn - , -Visiting Associate Professor
100 North First Street -~ _Department of Special Education -
Springfield, Illinois 62777 o Southern' Illinois University
Carbondal®, Illinois 62903
-+ Phyllis Gross, Speech/Language ‘ . ' - -
' Pathologist , Ruth Myers, Special Education Administrator ]
Hawthorne District #73 } . Special Education District of Lake County
201 Hawthorne:Parkway S . 4440 West Grand Avenue .
Vernon Hllls Illinois 69061 , Gurnee, Illinois 60031 :
' r]ohn Hartwig, Director of Special Michael Pajor, Inservice Technical
- - — Eduecation , - ~"Asristance Specialist—
- - -Rockford District #205 . : lllinois Regional Resource Center
201 South Madison ' Northern Illinois University _
Rockford ‘Illinois 61101 _ DeKalb, Illinois 60115 S
"Ken G. Holliday, School Psychologist Carl Schmidt, Pro;ect Development
Arlington High School - and Implementanon Specialist
Euclid at walnut . .« ! _Illinois Regional Resource Center
‘Arlington Heights, Illinois 60004 " Northern Illinois University
| - " DeKalb, Illinois 60il5 ', S
-~~~ -Janet-JonesT Teacher - =~ = ST T \
- Muldoon Center : T Rita Smith '
~ '+ 121 South Stanley _ .- School Nurse - ' ° _ Y
-~ Rockford, Illincis 61102 oo 903 Quince
, Mt. Prospect, Illinois 60056
Pam ]urkeshek Ilalson ‘to Illinois -
Office of Edulatlon Harry Smith
Illinois Regional Resounqe Cent,er Physical Education Spelcahst
100 North First: Street ™~ . 9309 Forest View

Springfield, Illinois - 62777‘ N Evanston, Illinois 607203 .

Dr. Jeri.Kelsay, Ass1stant Mdnager

Program Design Unit - .

Department of Specialized
Educatfonal Services

Illinois Office of Education

100 North First Street

-Springfield, Illinois- 62777
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At No Cost -

means that all specially demg-ned instructlon is provided without

charge, but .does not preclude incidental fees which are normally

charged to non-handicapped students or their parents as a part of
. the regular education program. (Federal Rules and Regulations
 121a.14(b)(1)) I

| _Audiolcgy_ .
includes: a) identification of children with hesring loss; b) deter-

mination of the range, nature, and degree of hearing loss, includ-
ing referral for medical or other professional attention for the
habilitation of hearing; c) provision of habilitative activities, such

as language habilitation, auditory training, speech readmg (llp- -

reading), hearing evaluation, a/nd speech conservation; d) creation
and adnunlsuatlon of programs for prevention of he@rmg loss; e)
counseling and guidance of pupils, parents, and teachers regard-

T ing hearing loss; and f) determination of the child's need for

.group and individual amplification, -selecting, and fitting an appro-

priate aid, and evaluating the effectiveness of “amplification ——

_(_ederw Regulations 12la.13(b)(1))

———
—
T e

Case Study Evaluation ' L
means a series of in-depth mulndlsmphnary diagnostic procedures
conducted within an.established time.frame and designed to provide

~information about the. child, the nature of the problems which are

or ‘will be affecting h1s/}.9r educational development, and the type

of intervention and assistance needed to alleviate these prleems
-(State Rules and Regulanns 1.01)
Consent , | .
1) means that the parent(s): a) has been informed of all. neces-
sary. information; b) understands and agrees in writing to carrying
out the activity for which consent is sought; and c) understands
that the granting of consent is voluntary on his/her part and may
be revoked at any time. (State Rules and Regulations 1.71a)
2) consent-should be obtained from the parent before: a) conduct-
ing any case study evaluation or reevaluation of the child; b)
_ initial placement of an exceptlonal child in a program prov1d1ng

special education and related _services. (State Rules and Regula-

tions 9.06).
continu im of Alternative FPlacements

means . the availability of different types.of educational environ-

ments, for example: regular classes, resource room classes,

self-contained classes, day and residential special schools, home

instruction, hospital instruction, and mstltutlonal instruction.

(State Rules and Regulations l.Olb) ' ‘

5

Counseling Services

means services provided by quahfled" personnel such as: social-

workers, psychologists, guidance counselors, or other qualified
personnel. (State Rules and Regulations 1.0lc)

Q
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Early Identification _ > \
means the implementation of a formal plan’ for identifying a dis- -

ability as early as possible in a child's life. (Federal Rules and
Regulations 12]1a.13(b)(3)) . ' ‘

Evaluation . :
means procedures used to determine whether a child is handi-
capped and the nature and extent of the special education and
related services that the child needs; proredures used selectively
with an individual child and does not include basiz tests adminis-
_ tered to or procedures used with all children in a school, grade,
e or class. .(Federal Rules and Regulations 121a.500)

-

Exceptional Children® - . o -
includes all children designated in Article XIV of The School Code
of Illinois. These children may exhibit handicapping or exceptional ‘
characteristics ranging from mild to very severe. (State Rules -
and Regulations 1.02 and 9.16)

—_— ‘ . Visual impatrment - ° The “child's visual impairment is > :
7 7 - ———-2such that the child cannot develop his or her educational
. ', Potential without special services-and materials.

T ————2._ Hearing impairment - The child's residual hearing is not

) : _sufficigmo‘ ‘enable—him-or-her to_understand the spoken
word and to develop . language, thus causing extreme — .. _

. deprivation in learning and communication. Or the child

- exhibits a hearing loss which prevents fuil awareness of

environmental sounds and spoken language, limiting

normal language acquisition and learning achievement..

3. Physical and health impairment - The child exhibits a

" physical or health impairment, either temporary or
permanent, - which interferes with his or her learning
and/or which réquires—adaptation of the physical plant.

4. Speech and/or language impairment - The child exhibits
deviations of speech and/or language processes which
are outside the range of acceptable deviation within a
given environment and which prevent full social .or
educational development. ‘ - : '

5. ' Specific learning disability - The child = exhibits a r
- . disorder in one or more:of the basic psychological
processes involved in understanding or in using lan-
- guage, spoken or written, which may manifest itself in
‘an imperfect ability ‘to listen, think, speak, read, write,
spell, or. to do mathematical calculations.  Such term
“ includes -conditions as perceptual handicaps, brain
« injury, minimal brain dysfunction, dyslexia,-and develop-
mental aphasia. '~ The term does not include children who
have learning problems which are primarily the result of
visual, 'hearing, or motor handicaps, of mental retarda-
tibn, of emotional disturbance, or of environmental,
cultural, or economic disadvantage.

” . . - C-2
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6. . Education handlcap - The child exhibits edutatlonal__
maladjustment related to social or cultural ur( umstances.

7. Behavior disorder - The child ex.hlblts an affective
disorder and/or adaptive behavior which significantly
interferes with his or her learmng and/er soc1al func-
tioning.

"\ _ 8. Mental impairment - The- child's intellectual development,
: . ., Mmental capacity, adaptive behavior, and academic achieve-
ment are markedly delayed. Such mental .impairment may

- @ be mild/moderate, severe, or profound. .

9. Multiple impairment - Tli'e child exhibits two or more
imparments, severe . in nature or total impact, which
significantly affect his or her ability to benefit from the
educational program.

-

>

-

‘Free Appropriate Public .Education

means special. education and reélated services whlch a) are pro-
vided at public expense, under Rublic supervision and direction,
and without ‘charge; b) meet the standards of ‘the state educational
agency, including the requirements of Part B EHA; c) include pre-
- school, elementary school or secondary school educatlon and - are
prowded in conformity with an_individualized ed\lcatlon program.

(Federal” Rules and Regulatlons 12la. 1)
-—— __ _ Handicapped Chlldren ' *
- —means_those children ‘evaluated as being mentally retarded hard of
hearing, “deaf,  speech impaired, visually handjcapped, serlously
- emotionally* disturbed, orthopedlchy impaired; - other health

impaired, deaf/blind, multi-handicapped, or as having specific -
learning d1sab1llt1es who because -of those impairments need special -

education’ and related services. “(Federal Rules and Regulatlons
121a.5(a)) (Illmms uses the term "Exceptlonal Children")

» ?

1

Individualized Education Program (IEP)

_ means a written statement for an exceptlonal child: that prov1des at
: least a statement of: the child's present levels of educatlonal‘
- , performance; annual goals and short-term instructional objectives;

spec1f1e spec1al education ‘and related services; the extent to which
the child will be able to participate in the regular education
program; the pro;ected dates for initiation of services; anticipated.
duration of services; appropriate objective criteria and evaluation
procedures. and schedules for determining at least on an annual
basis, whether instructional objectives are being ' achieved.
(Eedeml Rules and Regulations 12la.341-121a.349 and -State Rules
and Regulations 1.02a)

]

Instructional Programs
_means those activities which providé the prmc1pal elements of the
exceptional child's educational development at any given tin@.
These activities ‘may include any or all 8f the following: 1) evalua-
v~ ' tion of the nature of the child's educational needs; 2) amelioration

-
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of and compensation for visual, auditory, physical, speech or
other impairments; 3) development of ~language concepts and com-
‘munication skills; 4) educational experiences’ which are adjusted in
content, emphasis, rate ‘or location; ‘and 5) -modificatiofy” of social

L4

skills or emotional adjustment.” An. instructional progrim. is con- '

sidered one in which the exceptional* child spends 50% or more of
his/her school day. (State Rules and Regulations 1.03)

-
A
-t

Intermediate Educational Unit _ CTe ‘ -
means any public authority, other tham a- local “educational . #gency

which: a) is under the general' supérvision of a state educational

agency; b) is established by state law'for the purpose of provid-
ing free public education on a regional basis; and c¢) provides

special education and relatéd services: to handicapped children

. within that state. (Fedeial-Rules and Regulations 12]a.7).

Language Use Pattern - o ’

means the language or combination of language‘s.the child uses to.

conceptualize . and communicate those cohceptu.a’lizations; <5 (State
Rules and Regulations 1.04) . . - T Te
Léast Restrictive Environment® ~, - R o Pree
means that 'to the maximum extent_appropriate, ‘handicapped chil-
" dren are.educated with 'nonhandicap‘pz‘d'children. " Special -clagses,
+  separate schooling or othér remova ‘
the regular educational- environment occurs only when the nature
" or severity "gf “the handicap requires that education in regular
- Classes with,thé use of supplementary aids and services cannot be

achieved satisfastorily.‘ (State Rules and Regulations 1.05)-.

Local Educational Agency i ‘ ‘ ‘.
means a public board of education. or'othelc-’iﬁublic ‘authority legally

constituted within a- state- for either "adRinistrative control or
direction of, or to perform a service funetion for public elementary..
or secondary schools in a city, county, township, schocl district, .
or other poiitical subdivision of ~a $tate, or such combination of

- school districts or counties as are recognized in“a state as dn -

- administrative .agency for its public elementary ‘or secondary

schools.. Such term also includes any other ‘publi¢ institution or

agency- having administrative control  and direction of a public
elementary or secondary school; also includes intermediate educa-
tional units. (Federal Ru}les and Regulations 12].8)

- ‘ .

.Medical Services

means services providg ' by a licensed+physician to determine a
child's medically related handicapping condition which results in
the child's ‘need for special education and related services (Federal
Rules and Regulations 12la.13(b)(4)) -

Multidisciplihdry Conference

means a deliberation among 'approp'riate persons for the purpose of *

deterpiining eligibility for .special’ education, developing ‘ recom-
mendations for special education placement, reviewing educational
progress or considering the continuation or termination of special
_education for an individual child. (State Rules and Regula}ions
1.05a) | g AR

C-;4 12’)/ '

of handicapped -children from * .
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.Natlve Language . ' ‘ _
. wheh. used with.. r; ference to a person of hmlted “ngllsh speaking

’ _ablhty, means the language normally used by that person or in the

* case of a child, the language normully used:-by the parents of the

.. child. (Bllmgual ducation Act (703(a)(2) and Federal. Rules and
Regt.latlone 12]a. 9) : IR ' ' "

) 3 R N
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Notlce ' ' ' g
. .means that wr1ttenl! notice which must be given to parents of excep- R
tional children before the public agency proposes to.or refuses to .
initiate or change the" identification, evaluation or educational | - -

+ ‘placement of the child or the prO\hsmn of a free’ appropnate pubhc )

. education.. (Fede' ! Rules and: Requlatlons IZta 504) . e

o Occupatlona)* 'I‘herapy N

includes: -a) impro® mg, develop1M restormg funcnons 1mpa1red L
. or %st through- il\ness, ‘injury, .or, -deprivation;. b) improving

. "~ ability to perform tadks for mdependent functlomng when functions -
> are impaired or-losty and ¢) prevehting through early interven- =,
© tion, "initia]l -or fyrthar 1mpalrment of‘ loss of funetlon (Federal_
, Rules a d.Regula&\ens " Zla b)(S)) A S
Parent . e N - ‘ .

means a natural .or adoptive parent a guardian, -a. person - acting
as' a parent ‘of a thild .or a surrogate parent who has been
appomted by the Illinois Offlce of' Educatlon (State Rules and
Regulatlons 06) . ATV

rarent Counseling and trammg Lo . o
‘means procedures utilizéd in assisting parents in understanding
the special .needs of' theitchild and providing parents with infor-
. don about child development (State Rules and Regulatlons
1063) S

: Personally Identlflable :
means that mformatlon includes:  ‘a) the name of the child, the
child's parent,” or other family mzaber, b) the address of the ’
child; c¢) a personal identifier, such as the child's social security -~
number or student number; or d) a list of personal characteristics
ot ‘other information which’ 'would make it possible to identify the

child with reasonable certamty (Federal Rules and Regulations -
121a.500) - ] o '

Physnc Education ' , a ol
means the development of: 1) phys1cal and motor f1tness 2)
fundament_‘zit{ta)tor skills- and patterns, and 3) skills in aquatlcs A
dance, a ndividual and group. games and sports (including ° . .
intramural and lifetime -sports); and includes special' pbysical -
education, adapted physical education,- movement education, and
motor development. (Federal Rules’ and Regulainns I2la. l4(b)(2))

P}’Iysical Therapy

means services provided by a qualified physical therapist.
(Federal Rules and Regulations 121a.13(b)(7)) '
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Professional Worker . v '

- means' a trained gpecialist including speech correctionist, School
social worker, school psychologist, psychologist intern, school
social 'wotker intern, . special administrator intern, registered
therapist, professional consultant, special administrator. or super-
visor giving full time to special education and teacher who has the
required special training. (The School Code of Illinois 14-1.10)

Psychological Evaluation ' ; '

. shall be defined as an individual evaluation of the child's func-
tioning in the cognitive, psychomotor, social/emotional, and . .
academic achievement or aptitute areas using appropriately validat-
ed formal and informal tests and evaluation material. (State Rules
and Regulations 1.06b) ‘

Psychological Services . :

include: a) administering psychological and educational tests and
other assessment procedures; by interpreting assessment results: -
c) obtaining, integrating, and interpreting information about child
behavior and conditions relating to learning; d) consulting with
other staff members in planning school programs *o meet the
special needs of children as indicated by psychological tests,
interviews, and behaviorial. evaluations; and e) planning and
managing a. program of psychological services, including psycho-
logical counseling for children and parents. (Federal Rules and
Reg)ulation‘s 121a.13(b)(8)) (See ."School Psychologist" - Chapter
V. . . e :

.Public Agency .

*inciudes the state educational 'agency, local educational agencies, .
intermediate educational units, and any other political subdivisions
of the state. which are responsible for providing education to
handicapped children. (Federal Rules and Regulations . 12la.}ll)

Recreation C
includes: a) assessment of leisure function; b) therapeutic recrea-

tion services; c) recreation programs in schools and community
agencies; and d) leisure education. (Federal Rules and Regula-
tions 12la.13(b)(9)) ‘ . S

»

. Reevaluation

means a series of diagnostic procedures which are performed for
the purpose of determining a child's continued eligibility -for
special education. (State Rules «*d Regulations 1.07a)

s

Referral

means a formal procedure, established by: the local school district,
by which a case study evaluation may be requested. (State Rules
and Regulations 1.08) ’



Related Services . g . .

" means~the developmental, corrective, and other supportive services
which are required to assist a handicapped child to benefit from
special edlication. Such'services include: . speech pathology and
audiology, psychological services, physical and occupational
‘therapy, recreation, early identification and assessment . of dis-
abilities in children, counseling services, and medical services for
diagnostic. or evalilation purposes, transportation, school health
services, social work services, and parent counseling and training
- (State Rules and Regulations 1.08a) ' i

. Resource Programs , : . ..
means specialized educational instructional services which are
provided to the child for less than 50% of his/her school day.

(State Rules and Regulations 1.08b) - .

~ School Days o _ ,
means those days on which' school is officially conducted during

the regularly established school year. (State Rules anu Regula-
tions 1.09) . : '

School Health Services : . -
‘ means services provided by a qualified school nurse or other quali- s
fied persons. . (State Rules and Regqulations 1.09a) "
Screening . E : , S
‘means the process of reviewing all children in a given group with
a set of criteria for the purpose of identifying certain individuals"
for evaluations who may be in need of special education. (State .= .
Rules and Regulations 1.10) ' T '

Social Developmental Study
means,a compilation and analysis’ of information :concerning -those -
‘life experiences of the child, both past and present, which pertain
to the child's problems ang/or to the possible alleviation of those
problems (State Rules and Regulations 1.11)

Social Work Services in Schools : ,
includes: a) preparing a social or developmental history cn a .
‘handicapped child; b) ‘group and individual ‘counseling with the
child and family; c) working with those problems in a child's living
sityation (home, school, and community) that affect the child's
.adjustment in school; and d)  mobilizing school and com.nunity
resources to enable the child to receive maximum benefit from his
or her educational program. (Federal Rules and Regulations
121a.13(b)(11)) (See "School Social Worker" - Chapter IV) '

Special Education o ‘ :
means those instructional and resource programs and related serv-
ices, unique materials, physical plant adjustments, and other
special' educational facilities described or implied in Article X1V of

- ‘The School Code of Illinois which, to meet the unique needs of
exceptional children, modify. supplement, support or are in the
. place of the standard educational program of the public schools.




b}

The “term includes speech pathology ami vocatlonal educatlon
A . (State Rules and Regulations 1.12)
Special Education Placement ’
means the provision of specified special egucatlon services, includ-
ing and limited to a special education instructional program,
Tesource program, spec1al education related services, speech “and
language services, homebound services;. hospital services, referral
to a nonpublic Drogram or a state-operated facility . (State Rules:
and Re.gulatlons 1.13) or the actual :setting (receiving school,
classroom, and programs in which the child will be served; it is a
multi- step process: which includes: 1) determination of need for
special education; 2) nature- (category) and intensity (resource
room, self-contamed etc.); 3) actual attendance center or facility
for classroom settlng and- teacher
Spec1al School ) |
1 ‘means an - educational setting which . is estabhshed vy the local
“school - district exclusively to meet' the heeds of exceptlonal
 children. (State Rules and Regulations 1.14) "

, Specxal Transportatlon
means those transportation services which are required because of °
the child's exceptional characteristics or.the location of the special
education program or related services, and which are in addition

- to the regular transportation services prov1ded by the local school
district. (State Rules and Regulations ] 15) :

Speech 'Pathology ‘
includes: a) identificaticn of children with speech or language
dlsprders b) diagnosis and appraisal of specific speech or lan-
guage diSorders; c) referral for medical or other professional
attention necessary for the habilitation of speech or language
disorders; d) prov1smns of speech and language services for the
habi htatlon or " prevention of [communicative disorders; and e)
counhseling and.guidance of parents, chlldren and teachers regard-
mg! speech and language disorders. . (Federal Rules and’ Regula-
tions 12la. 13(b)(12)) (See "Speech/Language Clinician" - Chapter
V)|

Standaxd Educational Program
meags the educational program generally offered by the iocal school

district to the majority of its students. (State Rules and Regula-

tions 1.16).

Surrogate Parent :
means a person who acts in the educational behalf of an “excep-
tional child in accordance with Article XI of the State Rules and
Regulatlons (State Rules ‘and Regulations 1. 17)

Vocational Education ' ,
means organized educational programs which are directly related to
. the preparation of individual for paid or unpaid employment, or for
additional  preparation for a career requiring other than a bacca-
laureate or advanced degree. (Federal Rules and Regulations
12la.14(b)(3)) : :
: C-8
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This qulde to Illinois agencies and resources should not be consndered complete,
but it is hoped it will become a useful\ resource document to. those persons
concerned with exceptional children in obb@lmng information or services. While

. the agencies may be contacted directly, It is suggested that one contact the

local director of special education for as§1stance prior to contacting these"
groups,
\7

Advocates for the Handlcapped Dl\VlSlOl’l of Services for Cnppled
. 2200 Merchandise Mart -~ . T Children--Univeristy of Illmms
Chxcago [llinois. 60654 - 540 Iles Park Place

‘Spi‘mgfleld Illinois 62718
Chicago Lighthouse for the Blind

1859 West Roosevelt Road : _ DlVlSlon of Vocational Rehabllltatlon ,
‘Chicago, lllinois 60608 \ . James S. Jeffers, Director
" : .. 623 East Adams
Concerned People for Exceptional Springfield, Illinois 6270
- Children :
209 West Tazewell ' : Dyslexla Memorial Institute
Tremont Illinois 61568 ' 1936 South Michigan Avenue
> Chicago, Illinois 60616
Coordmatmg Council for Handlcapped
" Children . Fund for Perceptually Handlcapped
Room 680 A B Children
407 South Dearborn Street - Post Office- Box 656
Chicago, Illinois 60605 - Evanston, Illinois 60204
- Department of Children and : Illinois Administrators of Special
. Family Services Education . |
Gregory Coler, Director ‘ Post Office Box E
1 North OIld State Capitol Plaza T Norris City, Illinois 62869

Springfield, Illinois 62706
Illmons Advisory Commnttee on

Department of Corrections - o Nonpublic Schools
TJ. Clark Esarey, Superintendent _ 330 Webster Avenue

. Adult and Juvenile Divisions _ Chicago, Illinois 60614
School District 428 _ - ' '
,400-Armory Building Illinois Alliance for Exceptional
Sspringfield, Illinois 62706 Children.and Adults

, 515 West Giles Lane

Department of Mental Health and ‘Peoria, Illinois 61614

. Developmental Disabilities L
'Dr. Robert.deVito, Director . Illinois Association for Parents
Room 40} of Deaf/Blind
Stratton Building - - 6336 Beechwood
Springfield, Illinois 62706 Matteson, Illinois 60443
Department of Public Health Illinois \Asspciation for Retarded
Paul Peterson, Director: ' Citizens
~Room 450 Don Moss, Executive Director
535 West Jefferson Street : , " 6 North Michigan Avenue"
Springfield, Illinois 62702 ‘ "~ Chicago, Illinois 60602

|
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Illinois Assocmtnon of Head
Start Directors .
54 West 154th Street :
Harvey, Illinois 60426

Illinois Association of.School

- Administrators _
535 lles Park Place -

" Springfield, Illinsis 62718

Illinois Association of School Boards -
330 Iles Park Place
springfield, Illinois 62718

Illinois Association of School Nurses
588 Sharon Way. -

Bolingbrook, Illinois 60439 5

Illinois Association of School

* Social Workers

329 Kathleen Drive, Apartment 3
. Elgin, Illinois 60120 .

Ilinois- Association of Superlntendents
of Educational Service Regions

. McDonald County Courthouse
Macomb, Illinois ‘ 61455 ‘

Illinois Catholic Conference

Room 302

300 East Monroe Street
Springfield, Illinois 62701

Ilhnms Comrmssxon on Children
Room 206

- 3 West Old State Capitol Plaza
Springfield, Illinois 62701

Iliinois Council for Children with
Learning Disabilities '
6513 North: St.- Louis

- Lincolnwood: Illinois- 60645

Illinois Council for {:xcep*,lonal
Children

2035 Eleventh Street ‘-
Moline, Illinois 61265

Illinois Council for the Hearing
Impaired

1300 West Northwest Highway
Mount Prospect, Illinois 60058

"
13

Tllinois Developmental Disabilities

Advocacy Authority, Inc.

Suite 917 ;

] West Old.State Capitol Plaza . A
Springfield, 1llinois 62701_(

Tllinois Educational Association

100 East Edwards
Springfield, 'fIllinois 62704

Illinois Epilepsy Assocmtlon :
Suite 323

1200 Harger Road

Oakbrook, - Illinois 60521

Illmom Guidance and Personnel
Association

Post Office Box 220
Char-leston Ilinois 61920

Illinois Handlcap Services

. Advocacy Effort - Head Start Program S

Department of Human Services

Children and Youth Serv1ces Division
640 North Lasalle - ot
Chicago, Illinois 60610 - N

Illinois Office of qucation

Dr. Joseph M. Cronin

State Superintendent of Educatlon
100 North First Street
Springfield, Illmois 62777

Ilhnms Regional Library for the
Blind and Physically Handicapped
Chicago Public’Library

4544 North Lincoln Avenue
Chicago, Illinois 60625

‘Hlinois Regional Resource Center

Dr. Gaylen Kapperman, Project Director
Department of Learning and Development
Northern Illinojs University

Graham Hall -

DeKalb, Illinois 60115

Illinois School Psychologists Association -
1301 West Cossitt -
LaGrange, Illinois 60525

Illinois Speech and Hearing Association
Room 111

730 East Vine Street

Springfield, Illinois 62703




Nlinols Society for AuuSnc Children
Room 2l ’ .

730 East Vine -
Springfield, Illinois 62703

" Planning Consortium for Chlldren S
Services in Illinols

Suite 618 .,

1 West Old State Capitol Plaza
Springﬁeld Illinois - 62701 _ |
State Advisory Counc1l on Ed&cahon of

- Hardicapped Children

Illinois Office of Education -

100 North First Street

Springfield, Jllinois 62777

United Cerebral Palsy of Illinois
309 South Third Street .
- Springfield, Illinpis 62701

"U.S. Commission of Civil Rights .
Midwestern Regional Office

Room 3280 - .

230 South Dearborn Street
‘Chicago, Illinois- 60604 .

Ful
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" . washington, D.C.

'I‘h1s guide to national agenc1es should not be considered complete
" hoped that it will become a useful resource: document to those pérsons con-
cerned with exceptional children in: obtaining information or services.

but it is
While ‘the

agencies may be contacted directly, it is suggested that one contact the local
director of special education for assistance prior to contactmg these groups.

'Alexander Graham Bell Assocxatlon

for the Deaf, Inc. |,
3417 Volta Place, N. W,
20007

-American Academy for Cerebr:l Palsy -

» and Developmental Medicine

Suite 1030 -

1255 New Hampshire Avenue, N.W.
washington, D.C. - 20036

" American Alliance for Health,.

Physical Education, and Recreation
Programs for the Handlcapped
120! - 16th Street, N.W.
Washington, B.C. 20036

American Association for the
Education of the Severely/
" Profoundly Handicapped
1600 West Armory Way-
Garden View Suite | -
Seattle, Washington 98l19

American Association of Special
Education
107-20 125th Street

. Richmond Hill, New York 1419

Amerlcan Assoc1atlon of Workers
for the Blind

1511 K Street, N.W. ®
Washington, D.C. 20005

American Association cn Mental
Deficiency”
5101 Wisconsin Avenue, N.W.
Washington, D.C. 20016

N .
American Coalition of Citizens with

Disabilities, Inc. .

Room 817
1346 Connecticut Avenue, N.W.
Washington, D ~. 20036 .

American Foundation for the Blmd
15 West 16th Street

- New York, New York 1001l

r
.o

Amerlcan Occupatlonal Therapy

Association . -

Suite 200
6000 Executive Boulevard

. Rockville, Maryland 20852

American Personnel and Guidance

Association
1607 New Hampshire Avenue, N.W.
Washington, D.C. 20009

American Phyeical Therapy Association
1156 15th Street, N.W.
Washington, D.C. 20005

Aferican Printing House for the Blind

1839 Frankfort Avenue
Louisvﬂie Kentucky 40206

Amerlcan Rehabilitation Foundatlon
1800 Chicago Avenue °
Minneapolis, Minnesota 55404

-American Speech - Language - Hearing

Association

- 10801 Rockville Pike

Rockv1lle, Maryland 20852

" Association for Chlldhood Educatlon

International
3615 Wisconsin Avenue, N.W.

Washington, D.C. 20016

Association for Children with
“Learning Disabilities

5225 Grace Street

Pittsburgh, Pennsylvania 15236

Association for Education, of the
Visnally Handicapped

919 walnut ‘Street - Fourth Floor
Philadelphia, Pennsylvania 19107

Association of Rehabllltatlon Facilities
Suite 955
5530 Wisconsin Avenue

" Washington, D.C. 20015

E-1 L3y
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-Washington, D.C.

, Washlngton D.C.

'Bureau of Educatlon for the Harydlcapped

Unitéd States Office, ,0of Fducation

Department of Health Educatlon
and- Welfare ‘

7th and D Street, S.W. -

2020?

Clearmghouse on the Handicapped

Office for Handicapped Individuals:

Department of* Health, Educanon
and Welfare

Hubert Humphrey Building, Room 338D

Washington, D.C. 20201 -

Closer Look -

National Information Center for the
Handicapped . .

Post Office Box 1492

20013

Committee for the Handlcapped/People "

to People Program.
LaSalle Building, Suite 610 .
Washington, D.C. 20036

. Council for Exceptlonal Childr.

1920 Association Drive -
Reston, Vlrglma 22091

Internatlonal Assomatlon of Pupil
Personnel Service Workers )

5515 Sheridan Road Co
Kenosha W13consm 23140 -

Mental Health Law Project -

1220 ‘19th Street, N.W.

Washington, D. C. 20036

National Ass~ciation for the Deaf

814 Thayer Avenue

Silver prmg, Maryland 20910‘ .

Natlonal Assocfatlon for -

Down's Syndrome
282 West Fullerton
Addison, Illinois 60101 ,

Natlonal Association for .
“Music Therapy, Inc.
Box 610

Lawrence, Kansas 66044

Y ]

v

.J .

National Association for

Retarded Citizens '
Post Office Box 6109 ° v
2709 Avenue E East
Arhngton Texas 76011

Natlonal Asssomation for the -
Visually Handicapped

305 East 24th Street

New-York, New York 10010

' National Association of the

Physically Handicapped, Inc.
3225 Grandview Avenue :

Cincinatti, Ohio . 45206

National ‘Assomatlon of Soc1al Workers
Suite 600 '

1425 H Street, N.W. - :
Washington, D.C. 20005

National Assematlon of State’

. Directors of Special Education

1201 16th Street, N.W. .
Washmgton D.C. 20036

National Braille Assoc1at10n Ihe.
2470 S.W. 22nd Avenue
Miami, Florida 33145

Natlonal Center for Law and the
Handicapped

1235 North Eddy Street

South Bend, Indiana . 46617

-, National Committee for Cltlzens

in Education

" Suite 410

Wilde Lake Village Green |
Columbia, Maryland 21044

National Easter Seal Society for
Crippled Children and Adults

2023 West Ogden Avenue

Chicago, Illinois 60623

National Saciety for Autistic Children -
169 Tampa Avenue .
Albany, New York 12208

United Cerebral Palsy Association
66..East 34th Street
. New York, New York 10016
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The followmg reference documents and media* resources may prove
kelpful in meetlng the mandates of P.L. 94- 142

References

_Abeson, A., Bolick, N., & Hass, J. A Primer on Due Process Edus
cation Decisioris for Handicapped Chlldren  Reston, Vlrglnia Council
for E?(ceptlonal Children, I§'7E

‘Abeson, A. Legal ‘Change for the Handica " Throu h thlgatlon
* Reston, Virginia: Councll for Exceptlona Chi ren, I973.

| Adapted Phys1cal Education: ‘' Related Leglslatlon IEP Development and

Programmatic Considerations for 1llinois. Sprlngflel'd— IMinois: Special--
1'zeE§ Educational Services Depaftment, Illinois Office of Educatnon 1978.

N

: Analysis of P.L. 94 142. Washington D.C.: National Assomatlon “of
State Directors of Special Education, 1976. . ., - ‘ _ .

Analysis of State IEP Momtormgr and Comphance Procedures as Found -in
Annual Program Plans. Washington, D.C.: -Natlonal Association of

State Directors of Special Bducanon (prepared by the Mid East Reglonal..
_ Resource Center), 1978.

.Ballard, ] * Public Law 94-142 and Section 504 -- Understandlng What
They Are and What They Are Not. Reston, V1rg1n1a Council tor
xceptional Children, | _ . o

- Bolick, Nancy Digest of State and Federal Laws Education of Handi-
ed Children.  Reston,’ Virglma Counc11 for Exceptional Chilaren
-l's"'H : '

]

Boston, B.0O. A Resource Dlrectorj on P.L. 94-142: The Educatlo.n for
all Handlcap d_ Children Act. Washington,. D.C.: George Washington
University, 1977. '

Child Identification: A Handbook .for Implementatlon Washlngton

.: National Association of State Dlrectors of Spec1a1 Educatlon (and :
Mld East Regional Resource.Center), 1976

-

" Davis, Sharon & Ward, Michael. Vocatlonal Educatlon of Handicapped

Students--A Guide for Polic Development ‘Reston, Vlrglnla Council .
for Exceptlonal"CHild_ n, | .

‘Dequln "H.C. "Selecting Materlals for Spec1al Education," A Guide to
Selectlng Learning- Resource Materials and Equipment. Spri ngheld’
illinols:  Program Planning and Development Section, Local Educatlonal
Agency Services, Ilhnols Offlce of Education, 1978
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- Media Resources

Conducting Assessments in Special Education. Washlngton D.C.:
National Association of State Dxrectoxs ol Spec1al Education.

Presentatio.. covers the federal requirements for conducting
assessments jn special education, useful for inservice trammg for
parents, educators and assessment personnel

Includes slide/tape.

!,

Hello Everybody Pasadena, California: SFA James Stanfield Film
Associates. , :

'l\.amstreammg package prepares students to accept handlcapped
individuals, . gives information on IEPs, serves as a basis for

parent programs provides positive role models for handicapped
children. - B ) L.

Includes six sound filmgtrips and curriculum guide:

IEP Man. Washmgton D.C.: National - Association of State Directors of
Spec1al fal Education. :

A step-by-step overview of the’ development of IEPs by a spec1al
education placement committee.
Includes one filmstrip, tape, script (in cartoon format).

IEP Specimen Set. - Hollister, California: Cybernetic Learning Systems.

The manual provides information on legal requlrements assess-_ }
ment, guidelines for the IEP process, case studies, and practice
_. workhook The forms included may be adopted for district use.

Includes IEP manual and IEP comprehenswe and 1mplementatlon
forms. §

Implementing Procedural Safeguards - P.L. 94-142: A Gulde for Schools
and Parenting. ' Reston, Virginia: Counclil for Exceptional Children (In
, conjunction with Chlldren s Television Workshop) 1978.

Multi-media package for 1nservxce/preserv1ce addressing the identi-
fication, evaluation and placement process; how the law works
(case studies); and how a procedural safeguard hearing works.

~ Includes three sound fllmstrxps three audio cassettes, guidebook,
dittomasters. .

Individualized Educational Program Packac... Guilford, Connecticut:
Spec1al I.earnmg Cornoratlon ‘ . ~

Designed for administrators, teachers, parents, and psychologists
who are involvéed with: P.L. 94-142 and the planning of IEPs.

Specific techniques of implementation and methods of approach are.
- outlined.
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Includes three. filmsirips and cassettes, guide, and duplicating

masters. : ' \ '
Individualized Education Programs for Handicapped Children. Reston,
Virginia: Foundation Tor Exceptional Children. :

o

Provides practical  assistance in understanding and developing'-
. IEPs. Shows "how teachers, -administrators, parents (and the
child) participate in the development and writing of IEPs.

Includes three sound fil'mstrips and the manual, A Primer on Indi-
vidualized Education Programs for Handicapped Children.

The intent of the IEP. Washington, D.C.: Naticnal Association of -
State Directors of Special Education. : : .

Discusses Congressional intent behind the IEP.

Includes slide/tape and {scrix:)ts..

P.L. 94-142: The Education for all Handicapped Children Act of 1975.
Reston, Virginia:  Council for Exceptional Children, 1976. .

Multi-media package developed to help educators and parents
understand P.L. 94-142. Other laws and suggested resources are
referenced to help the presenter locate relevart material for
expanded discussion. K

Includes three cqptioried filmstrips with 'three, audio cassettes,
scripts for each filmstrip, a copy of the law, and a ‘question ‘and
answer booklet. : \

\

Vimcent Filmstrip Taple Programs. Los Angeles,) California: Vimcent
Assoclates. ' -\

Filmstrip/tape program with instriictor's manual and ‘response sheets on °
the following titles: . ' '
\

Educational Objectives

Systematic Instructional Decision Making

Selecting Appropriate Educational Objectives
Establishing Performance :

Appropriate Practice

Perceived Purpose

‘Evaluation .

A Curriculum Rationale

Defining Content for Objectives
. Identifying Affective Objectives
‘Analyzing-Learning Outcomes

Knowledge of Results

Teaching Units and Lesson Plans

Teaching of Reading-

Discipline
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Modern. Measurement Methods

Instructional Supervision a Criterion-Referenced Strategy
Experimental Designs for School Research

How to Prepare Teaching Performance Tests

Using Teaching Performance Tests for Instrucnonal Involvement
and Skill Assessment

... Individualizing Instruction

Alternative Avenues to Educational Accountablllty ‘
Current Conceptions of Educational Evaluation
Instructional Tactics for Affective Goals

Deciding 'on Defensible. Goals Via Educational -Needs Assessment

. Alternative Measurement Tactics for. Educatlonal Evaluatlon

Opening Classroom Structure .

Humanizing Educational Objectives

Teacher Aides in the Classroom

Educational Quahty s

What to Look for in a Criterion Referenced Test




