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L B "~ © Gklildren's speech styles vary considerably, ranging

alon¢ & continuum from formal to informal, in *he various educatidnal
and social settiffgs they encounter in school, Teachers who see their
role as prepyting children to fill social roles will te aware of the
speech styles that children use and will accept varying speech styles
-as appropriate to varying settinas. In operating classrooms so that
children can develop and use a repertoire of speech styles, teachers
should realize that differenmt classroon situations promote different
speech styles ranging from iptimate *o casual to consultative ani
. finally to formal. Théy 'should be aware that speech style is also
influenced by group sie Ich may range from dyadic -sjituations to
large groups: by the r¢latidnship between children, which ranges from
.intimnate to formal: by/ the distance between speaker and listener: and
by the subject matter being‘tnuqht. By adapting instructional
settings and actiyities in accordance with the varicus factors
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RECOGNIZING AND DEVELOPING CHILDREN'S SPEECH STYLES
. 4
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* Most of us insolved in teaching childr!n know that the classroom
is8 not just a microcosm within the macrocosm of the school. ‘A
perceptive 'outsider' can observe a teacher and class in action, and
will note'tpat facts; kno&ledge, and information dissemination and
proeessing really only make up part of the time spent in school.

The: keen observer will quickly recognize the classroom as a social

setting.. Sometimes the educational and social settings of the

‘classroom'wpld, as in a social studies lesson where groups of

children are discussing and discovering sonething of pioneer life.
At othqr times the education setting might predominate, as in the
teacher;led math lesson on addition of‘fractions, and at other
times the social setting,will surface as the class plans a
Valentine 8 Day Party But in general. the educational (academic
and intellectual) function of the classroom goes along with social
functiqp

Concomitant with the learning of skills, concepts and processes,
and often separate from these, children in school are learning to
act and interact in a Yari‘ty of social situations. Because children
do not,hpend all of 'their school hours 1in the clagsroom, the school
day as a whole provides a variety of educational and social settings.
There is the york setting of the classroom, the audience setting of
the school assembly or concert, the play setting of the. playground,
the study setting of the resource'centre or library, end the games/
sports.setting of the gym. 5

What we really don't notice, because it 1s such a natural part
of our own sociolinguistic behaviour, is that the language that

children use in each of these settings varies quite considerably.

' To be more exact, the speech style varies Srom one setting to another

with most children. All of the educational ‘and social spttings just
mentioned range.along a continuum of formal to informal or casual.
The most formal setting is probably the ‘school assembly, and the most
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casual or informal setting is the playground.
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Speech\styles are also going to‘vary along a continuum of
formal to informal. A formal style of speaking will characterize
the school assembly, while a casual or colloquial use of language
will predominate in the playground. Di;ferent styles of language
are appropriate in different settings throughout the school day,
and in varied.classroom gettings. |

-~ Since a deliberate educational setting hardly descxibes the
school playground during a recess, I am going to describe school
settinga in which children use language as social settingsa(
Language 1is so intimately involved with social setting that when
children, or adults, don't use the appropriate speech style in a
particular situation they feel alienated. Many childrep who are
loners in the playground are rejgcted by their peers bécause they
can't converse in that setting. In the classroom, a different .
social setting as well as an educational setting, these same
children may havf/a good working relationship with their peers.
In the classroom' these éame children 'all speak the same language .
Teachers who,see their role as preparing children to fill social
roles will be,aware of the speech styles that children use, and

more important, will accept all speech styles as apprgpriate in

their social settings.

This type of sociolinguistic acceptance 1s in contrast to
the attitude that once prevailed in schools where only one speech
style, a formal one, was congidered appropriate. Children\quickly
learned that “there was one language for the teacher which bore
little resenblance to how they spoke in their everyday affairs.
Todax the notion of a linguistic norm, or acceptable ,style of"
speech, has all but dissipated. Reading and language arts texts
now include stories in which chilMdren speai naturally, using
colloquialisms, abbreviated language .formd, and interjections.
Current children’ s diterature reveals the same recognition of how
children really speak in different situagions. _

With the recognition that children, as do adults, have a
repertoire of speech styles ‘appropriate to different situations,
the qQuestion for teachers is how to Qoperate classrooms so that

children can develop ‘and use a repertoire of speech styles.
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Four‘scaies of style deterﬁinancy can be used‘to discuss P
children's'situationel use of language. _ Each scale‘shows how
the factor determines to some extent the language that children
can be expected to use in the particular situation, which can be
visualized as a point along the scale. Each scsleiis‘titled to
identify each of the four factors.

-
-

o SPEECH STYLE

* — 7 -

intimate . casual . . dﬂnsultative formal
, | \\‘

The firdt scales is that of Speech Style. This scale will

be used in discussion of the, other three scales‘\oo. The lesst

formal style is to the left, the most fokmal to the right. \fﬁe

four styles of speech identified here are not discrete, and sometimes

more than one style will occur in a particular situation. For

example, two' childrén role-playing an-interviaw with a ploneer in

a sqcial studies presentation might use both casual (pioneer) and

consultative ({;;erviewer) styles. For ‘establishing classroom

language situat ns the four styles are useful. These four styles -

-
are taken from Joos (1967).

When we pair children for discussion, and particularly when
we allow them to talk about personal'shared experiences, we can

expect them tdé adopi an intimate style of speech. The intimate ;Q

¥

style reflects the use ofmlanguage'\hgt operates almost at the . g

thought level of both speaker and listeher. It is charagterized
,by an economy of words and a high incidence of nonverbal communication
such ¥s gestures and facial expressions. It 18 also characteristie
of people who know each other very well. )

A casual situation and speech style is likely to occur when
thyee or four children sre gf0uped to orally discuss a shared
exper'ience such as Xg'ame or sport, social event, or field trip

that the class participatéd in. The casual style assumes a shared

'background. Sentences are not necessarily complete. There is

free and easy participation‘of both speaker and listener, and

unconventional usage such as slang and colloquialism mark this
‘fyle . \’ ¢ } , /. .

]
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The consulbative gituation 1s probably the one that is 6revalent
in most classrooms. It is also the one in which most adults probably
‘engage in’their daily work and business affairs. 1In the classroom
it occurs when four to six children are grouped to discuss prescribed
' . content material, that is, subject matter that does not come from
) the shared experience of the group. A consultative situation also

/' Brev'ils in most teacher-led question and response sequences, and
o in tgacher-initiated class discussion. The doasultative style 1is
indicarive of persons who have a limited shared background. It
features free and easy participation of both speaker and listeners,
though there is at least one dominant speaker in any, group.

N\ ) Sentences are complete, and background information is supplied, -«

rather than implied o
A formal- situation is created when a child is asked to give
; an oral_ presentation to his QG-her class, to another-group of
children, or at a school assembly. It also occurs when a. teacher
adopts a leécture approach and there is little or no teacher?pupil
interaction. Formal-style is cﬁaracrerized by complete sentences
that reflect a logical development o? thought and careful planning.
A child who gives a formal presentation is prepared, and has usually
- noted main points in order on a file'?ard for reference. Background
information 1s provided, and speech is rehearsed rather than impromptu.
In the formal situation the listener's active particfbation drops

\\out, except maybe for a brief question-answer period at the end of
the presentation.

’ | .

GROUP SIZE
\ B

- dyadic large
s 7 . . \
All speech styles are respopsive to group size. The larger
the group th? more formal the style, the smaller thé group, down _-
to a pair, the less formal the style. 1In the classroom the largest

group is the total class, and beyond: the classroom is the assembled

school. How a teacher groups children for language activities will j (

influence to a large extent the style of speech that children will
) adopt.

(. s~ 6 |




' ADDRESSEE/ADDRESSOR RELATIONSHIP®

intimate ' e ’ forﬁai f? ' co
.o . . ‘ \;. L | o
The relationship between children in a group will also |
. influence the speech style used. The'relationship will, to a -
large.extent, depend on‘greup size. An intimate relationship ' ] *
‘will prosably exist in a pair where both children know each . NS i
other very well.. The same pair will behave differently as part
of a larger group.. Their relatipnship will be more formal,

and this will be reflected in their;styie of speech.
N . )

) e
ADDRESSEE/ADDRESSOR DISTANTIATION

téte—a-tﬁte : cod ' ‘ | distant
{ - : : : :
This scale suggest chét as ‘the speaker—listener distance
. increases 80 the situation becomes more formal. When children
are given practice in orally reporting to the.class, often in ;.
book reports, teachers ask children to stand.in front of the class, \ '4"
physically some distance from then. On the other ‘hand, when a ) : )
teacher wants to create a casual or'intimate sitnation, such as
discussing and planning an upcbming Grade One visit to the post
office: she will ask the chiidren to sit around her on the carpeted
' floor, as cldse as possible. She minimizge the addressee-addressor

distance. *

Another important’ factor determining speech styles inithe co
clagssroom is that of subject matter. This factor is'difficult to
represent,as a continuum. Less formal speech'styles are characterized
by sharéd/experiences Qr common experiences, where most background
information is already provided and therefore taken for granted
This makes the casual situation, where three or four children are
grouped, appropriﬁte_for discussion of reactions td a story read,
or for discussbon arid evaluation of a field trip.

The consultative and. formal situations are characterized bw ','

v limited or no shared experience, and therefore much backgr0und ‘e
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. information needs to be'supplied to éroup ménp‘ s:'vThese situations
_thefl are appropriate for disseminating inforﬂgfion. The consultative

- situation, which allows for listener‘participation throughout,

certainly works well with %hildren, and so this situation predominates
in classrooms. Teachet-pupil and pupil~pupil interaction occur;
In the formal situation the onus for learning is almost solely with
// the listener, and there s minimal listener participation.
Consequently we find that the- lecture method 1s used widely at the ‘
college and .university level
’ . ‘ - Learning, of- course, takes place in all-four situations, -
| and learning to be a social being takes place in all situations.

Speakers adapt their language to different situations, and social

« settings are' determined by speech styles. The style of speech | %
adopted by.a person can include or exclude that- person from g, "
group. ” . . . '

. ' Elementary school teachers can provide opportunities for

children to develop and use a repertoire of speech styles appropriate
‘ to different situations in which children do, and will, become
'involved By attention to group'size, addressee/addressor relationships
and distance, the typé and nature of children's previous experiences,
and the type of subject matter, teachers can create for their

children"real' situations for appropriate speech. - .
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