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= WDULE GOAL AND DBJECTIVES

~

*MopuLe Goar -

. To provide ﬁbunﬁe]ofs, teéchers, and other guidance ﬁersonnel -
with the knowledge and skills to clarify a student's values and skills.
) . by e]iciting the~sfudent's‘dnique\benceptioﬁ§§ A participant who has
successfully cdmp1etéd this module can help other persons describe
what they want and what ;hey caﬂ'do The methods work best with teen-
agers and adults who express 1nterest in self-assessment and career

plann1nqﬂ. The methods can be used w1th 1nd1v1duals being seen s1ngly
oF in classes and other group settwngs

DN

L 4

. . Moo@te OBJECTIVES _ . - T
| When you have successfully completed this modu1e you will be
‘ able to:
. \', ‘

1. Describe the benefits of ¥ndividualizing the process of
_clarifying career-related values and skills. *.

2. VUse individualized techn1ques to help 1nd1v1dua1s 1dentify\

and describe their career- re]ated values. )

3. Use 1nd1v1dualwzed technvques to help individuals 1dentify‘
and describe th81f career-related skills.” =
4.

Devise a means -of adapting the individualized methods for.
~use in other settings.
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MODULE OUTLINE

TIE . . - ACTIVEW . OBUECTIVES

l1hour  Introduction - . I
s — - B . . ‘\\ ﬁ
Comparing two self-report methods to o
discover some benefits of individual- e
_ izing clarification processes. !
2% hours’ .C1arffy1n§ Va]ues . : ;\ . | 2
' ] Using an Ind1vi@yalized Techn1que to ‘
- Clarify Values * . ’
Us hours | Identi‘fying Skills -~ ' - - 3
| Using an Individua]wzed Techn1que to " 2
»\Ident1fy Skills :\ C | . | ;
1 hour AR f”lichtn?n 5 : L N T4
A oy . & ‘{ o ) ‘
Oy Adaqﬁing the methods’to ather settings
) :f""' ~’ . ]
Vo /
L
- :
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A

_Personal construct - ‘An individual's representation of part of his or

/

GLOSSARY e

R ~ BN

Career - The pattern of activities and experiences that makes up 2
11fetime of work, learning, and 1eisure The term i8 broadlyxdef1ned

1o 1nc1ude occupationa] and educationa] choices and patterns as wel]

as other aspects of a person' 3 1ife--her/his lpersonal and soc1a] f\‘ o
behavior, learning to leang skills, social respoﬁ%ibi]ity or oi;ﬁzen‘
shwp, and use of 1e1sure time. v
Career development process - The 1ife-long process a person undergoes

as she/he gains skw]]s in setting goals and in deyeloping, imp]ementing,
evaluating, and revisinq plans to~ define 3 career. and- deal with life

!

problems and opportun1t1es ¥

Q_ass of referents - A type of referent which takes a given forms For
Agstance TSU's make up a c]ass of referents. Specwfic people named by
an individual make up a different class of referenfs.‘ Referent: An event
or object which can be recalled, imaged, and related by the individual

. to his or her direct experience. -

Decis1on making - A systemat1c process - 1n which various data are ut1lized
and ana]yzed according to explicit procedunesu and outcomes are evalu-
ated in terms of desirability.

-

-~

~

Normative- methods - Methods which use a comparative base which spec1f1es

‘dimensions upon which many peop]e can be compared. .

-

e

her universe. A means by which-a person views the world of events. A
dimension used by a person to distinguish something from something else.

Skills idehtificateon - A series of -activities whereby a person recog-

n1zes and lists a number of his or her ski]ls previous]y used and capable
of bewnq reused )

-1y
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TSU (Tmme SpacelUnit) - A persona] experwence bounded by a g1ven time

period and a given phy51ca1 space where the persqn was located durfng
the experience.

*

Usable skill - A function or activity performed»by a pefson which
achieves a desired outcome.

*

To be usable, that function can occur
again and again in several settings. \

-

Value - An.object or quality deemed by a person to be\véiy worthwhile
as either.a means or an-end. .,

i ! . . 3 | o

- Values clar1f1cat10n précess - A process whereby a person art1cu1ates
what obJects or qualities she/he deems to be very worthwh11e.
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_REASONS TO INDIVIDUALIZE
VHEN CLARIFYING VALUES D SKILLS’

th "do some people always seem to be in the r1ght
place at the right time? Why do some people take advan-
tage of a fleet1ng opportunity while others vac111ate in !/
an ambivalent state until the opportunwty has passed? Why’
do some people go ahead and act on' their own hunches while
others continually seek more advice from- experts when
personal cho1ces are requ1red7 . " ¢

We might say these. individuals are just lucky, but it
is more likely that they are effective decision-makers:

Gelatt, Varenhorst, Carey and Millgr (1973) cQ3¥acterxzed

skillful decision-makers as individuals who recognwz

__1he1r own persona} values, use relevent informat1on and

have effect1ve ftrateg1es -for convertwng the 1nformation
into action. The, purpose of this module is to provide
methods for helpmg others recogmz the1)r.career-related
va]ues and usable skills, thus adding to their decision-

maklng effectiveness. While there are a number of méthods .

and tools for helping individugls assess their personal

‘ values(and abilities, few emphas1ze the individualization

of the Brocess as much as does this module. This emphasis
on an individualized process is intended to overcome some
of the deficiencies of standardized methods which use pre-
determined scales for self-assessment. Contrasted to the

~}'i‘ndi‘\’rigiuéx‘li,zed’rma’ch»odi; taught in this module, standardized

methods -- or normative methods -- empghasize comparihg the
responses of an individual with those of a group. ,To this

end, spec1f1c standard scales are developed and administer T

ed to a large "normxng popu]atwon The pattern of re-
sponses given by this group becomes the estainéhed norm
for that secale, A1l future respOnses are then compared
to the origina? normative pattern, and scores repreéﬁnt

the amount of proximity to, or deviation from, the norm..

. Such standard ‘scales are usually found on "tests" or -

~#

Skillful decision-

makers recognize
own personal values

and*usabTé\skaTS

Individualizing

process »
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"inventories." Normative methods often ignore the unique-
ness of each individual and the vast diversity character-
izing humans. The individualized methods described in this
~ module start with the assupp}ion that each individual is

Each 1nd1v1dua1

unique and perceives self and environment in ways unlike
‘those of any other individual. This assumption leads to

a self-assessment proce$s wherein the individual identifies

his or her own words and concepts for viewing what has
. been happening and what.iii;xpected to happen. Methods
for eliciting ;hé ways an Whdividual views self and en-

vironment have been adapted from methods developed by

& ‘ Georgé Kelly (1955), John Crystal and Richard Bolles (1974].

# These methods start with a person's recollection of past

18 umgue

Start with past

.., events in her or his life. The unique perspectives of the
person are then elicited by a process whereby the persoﬁf

_ distinguishes amdng these past events and then identifies
values and skills using the dimensions which had ‘been

named to make the ear]ier distinctions.

« - The-Psychology of Personal Constructs (1955), it is
' as;umed‘that\an individual anticipates the future using
cognitive dimensions she/he'also~uses‘to look at the paSi.
These cognitive dimensions are called constructs and they
Ty . ‘can be identified”by asking a person to describe how cer-
tain past experiences were different from other exper-
_iences. The tonstructs eficited from the individual in
this process proﬁdde the key dimensions‘for describing
what is percéived and valued by the individual.
This individualized method is also based on an
assumptlon that .a person's descr1pt1ons of what she or
~he wants and what she or he can do are more accurate and
'useful when that person uses his ‘or her own constructs to
write\the descriptions. This.is not to say that a person
cannot benef1t from learning about new concepts or themes

s

events ’

Distinguish among

Drawing upon the theories-introduced in Géqrge Kelly%v ,

past events -

¢

Identify personal

e S q[{) ‘

constructs
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" experts.

-module is focused on the development of a product wr1tten

3
R4

for Lua?uatwng self, as m1ght occur when using standardized’

ipventories or d1men51ons offered by wvse, experienced

It is simply assumed that the most meaningful
dimensions or themes for describing any person's values
and’ skills are the ones which that person already uses,
oftent1mes at an 1mp11C1t or subconscious leve1 It is
the purpose of this iodule to tedch methods which encoura
the individual to recognize persona] constructs, value
descriptors, and words used to describe h1s or her unique
combination of skills. The emphasis is gn finding the
best words and phrases for describing how the individual

processes his or her experiences and anticipates the fu-
ture. The emtire individualized process described in this
by the individual who is c]ar1ﬁy1ng his or her values
and skills,
ing to the following questions:.

Thjs product is a written statement respond-

»

? S Nhat Do You Want?
C What Can You Do?.

-This process is based on the assumption that a well-

developed response to these two questions provides a valu-
able base for effective decision-making. It is also
assumed that a well-developed response must reflect the
primary personal constructs, key value themes, and skills
descriptions used by_;bat‘particular~person to thipk -~
about self and environment. ) ,
In~5ummany, the "individualized method is emphas1zed \

in this module because it permits a person te.select from{.

a nearly infinite number of charaéteristﬁcé, thereby
increasing the opportunity to capture his or her umique
combination of values and skillgiP The opportunity for
describfng onese!f using unique, indiyidualized combina— |

tions of descrlptors also perm1ts that person to des-

‘Use constructs to .
describe values

I-want ...

Effective decision-
making

Summary of benefits

-

cribe and select’ compat1ble ‘environments with greater
accuracy.



Activity 1

Comparing Two Methods of Self-Report Lo .
The purposes of this acttvity are to: ‘ . \ | .
1..\ Start you thinking about values-related quest1ons
G{;e you a format for eliciting personal constructs ‘ \
Identify material_ for sharing with future partners in the workshop '

2.
3.
4

Provide examples to cogirast personal construct approaches with

normative approaches which.su .ready-made dimensions

N\

f§teps‘in the Exercise:

1.

Fill out the Ind1v1dua11zed Self- Report shown on paqe 13
(15 mimg . ~ .

Join with three other.workshop\participants and T

a. Choose one participant with whom you can discuss your responses
- to Section I of the Ind1V1dualrzed Self-Report. Partners are
asked f/»l1sten to each other and\expand on what each wrote in
dection I of the }nd1v1dualwzed Self-Report. (5 min.)" \

b. Sw1tch partners. and discuss your responses to Section II, Also
encourage your new partner to discuss her or h1s responses to
Section II. (5'min.) - = A

c. Now 3o:n the person in your sma]t group with whom you have not |
‘yet shated, and discuss what y0u wrote in SECtIOH 111, (5 min. )

Respond to the Normative Rating form shown-on the page following

the Ind1v1dua]1zed Self- -Report, then contrast the- information on

\th1s rating form with the constructs e11cwted in Sections I, II,

and IIT on your Individualized Self- Reports (10 min.)
D]SCUSS with the other members of the group the fo]]owxng

questions:’ ) R

S

a- What do you value most in a Job"

b. What do you want your "tomorrow" to be like? ) \

c. What are some of the character1st1cs of a person you wapt to
.spend time with when working or~p1ay1ng? €10 min.)

Discuss the relative relevance of. the pérsonaW constructs elicited

in Qpe Individualized Self-Report ‘and the 1nformat1on tapped by the

10 1

<

’
<
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Whilé nelgperiffe sample of . the 1ndtv1duh1lzed approach nor that ~

of the normatwve‘approach 15 of suffwcwent 1ength and qua11ty to
charqcterize ‘the approachesaaccurately, the two samples do’ capture
the flavor of the dwfferences. 1he asse§§ment qf 0bJéCt1VQ»T on
‘page . also demonstrates certain aspects of the two approaches. )
- Complete Part I and Part I1 of the assessment recommendations- and
see if you recognize the ‘magor d1fference St
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R ' AN INDIVIDUALIZED SELF-REPORT
. 1. Jobs . L j I o
o f;;f' 1. A job you have now or’ have had recent1y e s
’g?,\f 2. A job you would like even more than the 9ne you have. *
el g > . — N— |
AT * - 3. A job that a friend or relatiye has had whﬁ;h you would not like.
. | ‘e How™are two ‘of the jobs alike, and therefore differénﬁpfrom“\
o 7+ the third? -
[ Cbo How is the ‘third job different from the other two using the
) ;; dwmension}1dent1f1ed above 1in 3a? . :
II. Days last week - ) . S
1. Which day of the past week was the most satisfying? ‘
2. Which day of the past week was the least satisfyirg or worst
A L day? - ‘ .
‘ . . 3. Pick out any other day of the past week you remember (do not
. use a day chosen in steps 1 or 2.) -
- . a. "~ Which two_days were most alike?
b. What'made them alike?
. c. How is fhe other day different, us{ng descriptors opposite
) " from that named above in 3b.? -
III. People in your life ‘
Using code names or disguiééd‘hickndhes  identify aadiffe(ent
person for each description‘beToQ " o
1. A person you admire quite a lot. o . -
2. A person with whom you have had some d1sagreements . [
\ . . ‘ -
- 0 ’ 3. A colleague or peer (not selectedign Yor2.)
' ‘ ca.. How are two of these people _alike, and different from
' ‘ the third person?e o i
- o | . \\\_ \
-~ ' o |
; ‘ 13 o
> ’ 14 S
4
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" NormaTIVE RATING FORM

L 3

Describe your job (or a jbb you have had).

1. I work with: Over 50%

Between 25% and

of the time 50% of the time

a., things ' () ()

- b. data AR G ()

c. people .0 co0)

“2. Which descriptions best describe your job?
‘ R o Yes

It is mostly indoors. - ()

b. It permits me to use my
.creativity ’ ()

¢.” It permits opportun1t1es for

-advancement. - ( )‘

~d.. It provides excellent Jjob
security.

-
N S

e, I get to take a lot of responsi-
bility for determining how I ‘

. spend my time: | ( f
Describe*your pa?t day. Yes
.1 was at work. ()
2. 1 spent a lot of t1me w1th people
1 really like. ()
3. 1 was doing routine activities I
often do. (

I'was feeling tired and disccﬁraged. ()

I was excited by the challenges that
confronted me.

6. 1 was very active in a physical way. ( )

The person would be: Yes

Male

Under 30

Outgowng and enthus1ast1c
More 1ntellwgeng than most
Very consciggp#%us o
Open and non-defensive
Jeny relaxed and 1a1d back

NOOY Y B WY e
. . . . v e .
L T TP e N e ""n. e

P
g

14
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P g ey

No-

' e Nl Ve e Nt St

of

X
(
(

(

-
(

Undef 25%

the- time ‘

~

S’

No

No

)
s

- Describe a person with whom .you would like to work on your next job.

Don't
Care

(
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Part I \ .
s Using a blank sheet of‘paper,et1t1e it, "Assessment of Objective

. . - o ‘ . - . . .
N . . . N .
~
. - R » . . - .
. . . . N
. . -
- . - - . e . -
B R . N .
. * AN > ’ R » Coe “ e .
R . . N . N ¥ N »
R . e N ' -
& . . ‘
— . . i K R ,
~r : -
. . . N ] s
! -
N .
N

ASSESSMENT OF OBJUECTIVE 1 -~ -

3

1," and describe the benefits of using information and/or dimensions
arising from the Individualized Self-Report, compared with the-benefits
arising from the Normative Self-Report. Compare the use of the:materiel

elicited by the two forhs when you responded to the three questions

on page 10.

Part 11

. Identify the statements 11sted below whwch descrlpe the berefits

\ ga1ned from using an 1nd1V1dualxzed approach for self assessment

List the letters 1dent1fyfhg the statements at the bottom of the sheet
you just prepared for Part 1.

A.

The dwmen31ons 1dent1f1ed by this method w111 be ones which
are known to be the most useful for the ma30r1ty of people.
An individual is not restricted to the use of previously-

designated dimensions when describing what she/he values

and can do.

. . An individual ctan use specia] concepts wh1ch have personal

meanings of a unique nature\when describing what she/he
values and she/he can do. ‘ ‘
Aq_igeividual can use information about how™ she/he compares
with others on ‘the dimensions she/he uses. ’

The dimensions which are identified are more Tikely to be
the onés the individual uses to ant1C1pate future. events
than are dimensions identified by other means.

-
o

15
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F You will -find it much easier to use the: ‘technique w1th

- process permitting you to experience the essential com-

on events and experiences in your 1ife. These personal

w

. 2
-~
N NP “‘ . N
~ . o .
. EIEEN
; ~ Cow
. .
. A

UsING AN INDIVTDUALIZED TECHNIQUE\TO CLARJFY VALUES

The first activity was des1gned to demonstrate some
pf the beneflts connected w1th 1nd1v1dualtz1ng the self-
assessment process The Second act1V1ty is - designed to
demonstrate a techanye for 1nd1v1dualtzxng ‘the DrOCESS‘
of values ‘clarification: Th1s demonstratton requ1res
' that you use the techntque to c]ar1fy your own values.

others if you apply it to yourself first.

. A model of a values clarification process is pro-
vided in Appendix A. By participating 1n\Atffr1ty 2 you
will semp]e that model end clarify some of yourownvalues

during the process. If the time dllotted for this"modulq -

is §ix to eight hours, you will ‘not have time to complete
the values clarification process in its enttrety Thereq
fore, the directions for Activity 2 suggest a sampling

ponents of the process in about two- and-one-half hours.
If};ou\w)sh to go through the entire process described‘
in Appendix A you will probably neeq\between four and
eight hours. ’

The most essential aspect of the process is the
jdentification of personal constructs yoo use to reflect

constructs provide one of the primary means of naming
yoor unique values. Therefore, give particular atten-
tion to Step 3 of the process, the identification of
your personal constructs. A personal construct is any
dtmenswon you use to distinguish among aspects of your,
experience. While many of your personal constructs may
be nonverbalized, we will only consider those you can
name and describe. Personal constructs are dtff1cult
to 1dent1fy because they are so much a part of you that

%

¥\

A techn1qpe for

3

often you aren't aware of using them. Even though

]9 N

\I\
|
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TthV1dUa1121ng

A values clarifi-
-cation process

The identification

of personal con-
structs |
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-personal constructs are difficult to identi?y,~they
: have.greater‘potential for describing what you want
than value descr1p£ors provided by other people because ..
your own personal constructs are ones you use- everyday

Only you can identify your personal constructs and.-, -
va}ues, although certain words'or descriptors offefed
by others might provide you with a }abel you hadn't "
thought of before.

To sample the values clar1f1cat10n pracess, follow
the suggestions in Activity 2, using the model process
and the example in Appendix A as a guideline.

20
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Activity 2 - Samp}ihg;the‘Process o

N\
AY

»

- Start. the samp11ng process by sklmmwng Part Iof Append1x A,
a descript1on of a model values. cletiflcat1on process and the

. example wh1ch accompanves the Six- step process.

After you have gained an overvxew, try tep preparation

‘of Time -Space Unit (TSY) cards Instead of preparing f1fty cards

as suggested in the mode] process, prepﬁresabout 12 well-chosen TSU
cards. Think of at least four which represgnt some of your most
va]oed or memorable times. Identify experiences wherein you felti
very positive, ‘satisfied, or excited.

Then think of -at least four when you felt dJsappo1nted un=
fulfilled, or otherwise negative. o .

Lastly, think of at lgast four which sample rather representa-
tive times when,you were engaged in everyday act1v1t1es not associated
with strong pos1t1ve or negatvve feelings.: \

You can samp1e Step 2 of the process by 1dent1fy1ng soarafeeling'

descriptors whlch are associated with each 'TSU card. Use;t e list_of

r feeling words in Appendix B as an aid if you can't think of descrip-

tive feeling words. L \ \
Now you are ready for the most complex task of the‘process,

Step 3, the identification of personal constructs which you use to

distinouish among your‘TSU's. The best way.to recognize personal

constructs is to take three TSU\cards and look for ways two are like

each other and different”from the third. This works better when

two of the three are associated with'feelings which are more posit#ve

or negative than the tpird'TSU If you made up 12 cards. according\\

to the suggestions for sampling Step 1, you will probably have at

\\gleast four cards which are positive in tone. Use two of these-

cards at .a time and contrast them to a neutra] or negatively-tinged
cgrd Try to 1dent1fy a personal construct y u use to characterize
or describe the two events which seem most s1m11ar to you. Try to

_ . think of constructs which identify what it is about the two TSU's

which make you feel the way you feel. You are trying tovidentify
common themes which characterize some df the TSU's and not others.

21 ‘
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~Use the Sorting Worksheets provf&ed by the coordinator to 1ist the

constructe you generate by this method. A blank copy of the Sorting
Worksheet 1is 1nc1uded in the model Values Clarificatjon Process, .
Jjust after the example shown at. the .end of-Part I,

Compare and contrast several other comb1nations of your TSU
cards, 1nc1ud1ng ‘two negatively-tinged cards combined with a neutral
or pos1t1ve card Generate ten persona] constructs by combining

your: TSU cards in various groups of three Before you f1nlsh Steg 3,

look through the Tist of examples of personal constructs in Appendlx C
and see-if any of these constructs are useful for distlngu1$h1ng
among events or experiences in your life. , :

Steg 4 will be rather easy if you .have come up with some meaang—
ful personal constructs in the previous step. In Step 4 you are
swmp]y se]ect1ng certain personal constructs to make, "I want .
statgments reflecting your values.

In Step 5 you use certain personal constructs identified in
Step 4 to write value statements describing what you want. " Sometimes
this will require modification of certain personal constructs,

' includ1ng the changing of one pole from a negative concept to a

positive one (i.e., chang1ng "routine, repet1t1ous activity" to
"non-routine, ever-changing activity").. Appendix C shows examples
of value statements which hdve evolved from selected personal
consthCts. \ q‘i .

Step 6 consists of a final formulation of what you want,
described in a script which includes prioritized values. Often,
it is the prioritiMNegbrocess which helps a person identify an
important value previously undistinguished from several others.

- N

*While you may not have to choose one yalue over another in real

life, there are many times when you can choose to emphasize one
tybe‘of activity by cutting back on other activities which are
necessary but not as crueial for you. '

Additional Tasks for Activity 2 {Optional):

You have now sampled tmisﬁx-step values clarification process™
using personal constructs to distinguish among experiences in your

22 20
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life. This prpcess can also be used to clarify your values. in other

specific areas such as identifying characteristics you want in a
job or in peop1e with whom you may spend time. If -you have time

A3

you may ‘wish to samp1e the process us1ng these other referents,
- such as people or JObS Suggestions for doing thws are described
in Parts II and III of Appendix A. In each of these cases, yqu
_use the same process described in Part I of Append ix A althoug

you start with specific people or speC1f1c‘Jobs in Step 1.
- . ‘ J/“l
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'.‘ASSESSMENT 0F~ Activity 20 . T LT
Before gomg on to Actnnty 3 you are ‘asked to submit your
‘written output in Activity 2 for assessment and feedback.. Your
written outpmt should include your script of gnomtxzed values,
your list of p rsona] constructs from the Sortmg Worksheet, and
your TSU cards. . The workshop coordma_tor, or ;omeone she/he desig-
nates, will use ‘eritem‘a described in the Coordinator's Guide to

~

-

assess your output. o i
After gaining f‘ack on your Activity 2 efforts, move on
to the- mtroductwn of Activity 3\an actwﬂ:y where you will

identify your usable skills.

-7

O
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‘with constructs and values, they can take an almost

contrast TSU's two or three at a time to elicit'words

e
. 7 ~
-

v

USING AN INDIVADUALIZED TECHNIQUE
T0_CLARIFY SKILLS

Usable skills are descriptors of productive’

activities yoy can.perform in a number of §settings. As
infinite number of forms. For example, most of your
skills may be described as intangible concepts such as )
Skills are best
‘described in the form of verbs which show action

Your ability

negotiating, managing and analyzing.

directed toward peop1e, data, or things.
to engage in‘these activities has already been dEMDn-
strated in one or more -past events and you can use
these sk1115 again in other locations. S1nce there
is no comprehensive list available which wncludes a11
possible skills, you have to use ingenuity to recognize
and describe many of the skills you have.

The princip{g of the bﬁbcess,js similar to the
clarification process you.used in Activity 2. Start
with descriptions of past events and experiences, using

these raw materials as sources for locating skills you
already have demonstrated. Again, it will help if you
and phrases characterizing the skills you used in one
event which you didn't use in another event. You can
locate additional skills if you select a few TSU's
which are likely to include several skills. * Expand

on your descriptions of everything you did in the

given situation associated with the TSU and use this
detailed description as a source for identifying more
skills. After you have listed fifty to a hundred skill:
you can go through the list and choose a few which stan;‘
out as being representative of your most valued and
productive skills.

Skills describe

productive
activities

K \
Use verbs which

show action

Start with_pést

Cluster simifar skills together

' )
27 ok
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using "the few most valued skills as headings for your
clusters. After a few clusters of skills have been
assembled, you can prioritize the clugters and use
cluster summary statements to describe what you can do.
* The gbility to identify and organize yeur most
-usable skills is a valuable skill in itself. Y8ucan
~use the skill to select a career objective which uses
the particular combinations of skills you poSsess and
you can also demonstrate that you are qualified for
many jobs even_though you may not have work experience
in a closely wf  fob. Since well-formulated skills

which were firsT®Uemorstrated in orie setting can be
performed in other settings, you can expand. your possi-

bi]itieg for working in new positions very easily:

Many people stay in. the same setting long after they
have grown bored with -their job. They don't realize
that their skills-are transferable or usable in a large

number of sett1ngs and in jobs haV1ng vastly different
job titles. .

For more elaborate explanations and examples of .
skill identification, see Crystal and Bolles' book,

Where Do I Go from Here with My Life? (1974), The Quick:

Job-Hunting Map, Beginning Version, by Bolles and -
Zenoff (1977), or The Quick Job-Hunting Map, Advanced
Version, included in What Color is Your Parachute’
(revised, 1978), by Richard Bolles.

Before you go through YOur own TSU s to 1dent1fy
usable skills, it may be helpful to see- examp1es ‘of
skills identified by others

For examp]e, when Jane, whose TSU's are shown in -
the Values C]ar1f1cat1on Example, contrasted card num-

ber 3, grocery shopping, with card numper 4, family
hike, she identified several skills including analyzing
and organizing data, as well as motivating others.

<

Use skills to
" demonstrate
qualifications

Skills can be
transferred

Exaﬁg}es of skills

After Jane had identified over 100 skills, she

\ | 25 s
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selected four key examp1€§MWhich were different from

each. other and represéhtative of many others in the list,
She then clustered severa1 of the representative skills”
) o having a* s1m11ar flavor under each of her key examp]es

and came up-with the fo]low1ng sumnmry of her most

lvalued skills.
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e Aw EXAMPLE OF THE CLUSTERED SKILLS oF JANE D,

»

Us1ng words ; reading; writing,~editing; expressing

" . o seﬁ’ o1Woofreading‘, describing; defining; ;Slx('iﬂs c]usten 1‘
o — teaching; listening; accurate report1ng, re]ating \ | \dk~ -
~k~abstract ideas. |

_ : J
. Using analytical thought and logic: researchwng,

analyzing; organ121ng, problem-solving; d1agnoswng, |
systematizing; comparing similarities; developing; -

- meﬁeviveng;*e9a1uating; finding efficient methods; Skills cluster 2
gathering information; testing; screening; memory for | ‘
facts; managxng money

X U51ng7he]pfu]ness/mentorwng motivating others; set-
' ‘ ting goals; counseling; training; memory for faces,
\names,‘places; perceptive; good interpersonal communi-

‘fation; observing; raising others' self- esteem; sup- Skills cluster 3

porting; encouragwng, deve1op1ng rapport; drawingwout -
people, accepting different op1n1ons promoting change.
Us1ng}artwst1c ab111t1e5“ 1mag1ning, v1sua1121ng, 4

'designing; develop1ng, perce1ving 1ntu1t1vely, musical
knowJedge, fashxoning, drawing; dexterity, conveynng
feelings and thoughts expressively.

>sm cluster 4

Another example shown below demonstrates how a \ >
swng.ae TSU card was expanded ‘into a more detaﬂed i
description which he}ped to elicit 13 skills. The TSU,
card had the fo]10w1ng short descript1on Expanding a TSU

"Going on a picnic with Chuck; Tom, and Nancy,
and watching the boat races.”

. . The person-was asked to write a more detailed
y account of the event, emphasf;ing everything she did
to contribute to the occasion. She expanded the
) . o description into the account described ofi page
See if you can identify 13 or more usable skills .
that she demonstrated in that event After you have
tried:thws exercise, compare your responseS‘with those

31 -
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she named (after a little practice.) Her resgonses are -
listed in the Coordinator's Guide. If you don't have it

nearby, ask the coordinator to show yo& the list.
To increase your usable vocébu]ary for recognizing - T T
\ skills 1t would be useful to read through a 11st1ng in A 11sting Of skifls‘q‘
Appendix D titled, "Words Which May Describe Your Usable T

Skills." | A
. After you have studied the 1ist of skill words and |
¢ stried to identify some éki]Té in the boat-race picnic

l..

example you will be ready to identify some.of your own o
skills. Follow the process descr1bed in Activity 3 and
. ' prepare’ a pr1or1tized 11st1ng‘gf your most valued and ‘ ‘ ‘
productive skills. | Lo : .
Since a thorough, ana]ys1s of your sk1]]s w11] take \
longer than an hour, you will only have time to sample
each step described in the six steps of Activity 3. If
you spend ten minutes on each step you will become some—
what fam111ar with the process. With add1t10na1 study,
“clarifying and prioritizing your own skills, you should

be ready to. help others identify their own skills., i
p
7
£ \ ’
¥
- . '95)
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. - AN ExpanpDep TSU
L

- "1 got the idea‘whéﬁ I read in the newspaper that

‘there would be boat Faces on Sunday afternoon on Lake

Washington. Right theniahd there I decided to have an

outing with a few close friends. However, before suggest- |

ing the idea, I wanted to check on my information to see
if it was accurate and if it would be possvble to see it -
from a picnic area. [ called the boat club about the
exact time of the race and the exact location where it
woqu take place. I then called the park departmgent to

~ see if there was a good picnic area in the vicinity of the

race course. Each department was very helpful, and I was
then more sure that it would work out. I called the other
people 1 had-thought would enjoy the outing, and each.said
that she?or he could 90. I had decided that we should

"have an old-fashioned p1cn1c meal:, and I asked each one to

prepare a-part of the menu. I myself made potato salad,
using a new recipe I had found in the paper. Because of
the parking problems anticipated near the park, 1 called
the others and suggested we meet at the Seward School -
parking lot to combine into one car, and they thought 1t
would be a good idea.

\ "Everything came off as I had planned, and we had a.
very enjoyable time eating, watching the races, and play-

ing frisbee. The event was marred when Nancy cut her foot

on a broken bottle, but’i got the first aid kit from my
car and bandaged the wound so she could continue with the
outing. Everyone praised me a lot for the great idea, and
we agreed to have another outing at a later date."

w

(S8}
%)
. ""’;

10.
1{.

12.
13.

" Think of Skill Words
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Activity 3 - A Skills Identification Process

‘Steg 1

Using’ the TSU's developed for the values c]ar1f1cit1on process in

,Activity 2, compare and contrast the events described on the cards,
~ asking yourself the following question when 100k1ng at any two of the

cards: “What skill was I using in one TSU that I wasn't using in_the
other?" Focus your attention,on activities that required abilities

- not everyone has in their repertory Review the‘ﬂwst of skiﬂl words \
in Appendix D to refresh your memory for redogn1z1ng skills. Continue

to compare TSU cards, Tooklng for skills shown in one TSU but not in
the other. “ ‘ '

Step 2

Now select from the TSU piles four cards ¥P1ch descrwbe events
about which you feel quite proud Taking each one separate]y,,expand
the descr1pt1on of the event, providing mqre detail whwch describes
everything you did that contributed to what ﬁappened Use the example
of the boat-race picnic as a model for expand1ng on your TSU's and
f1nd1ng a variety of skills in one event. o -

‘ Try to identify at least five skills psed in each of these special
TSU'cards associated with feelings of pride or accomplishment.

Step 3 : .

By this time you should have a féir]y long list of usable skills, -

although many of them are similar to each other and others may seem
trivial to you. Before you stop adding to your list of usable skills,

‘think over your lifetime and describe three or four more events which

seemed Tike real éccomp]ishments‘to you. After describing these events
in some detail, emphasizing your own activity and influence, use the
description to identify more skills for your growing list.

Step 4 . o -

Ask another person to listen to your description of some of your

*

most valued and productive TSU's. Ask the person to write down skills
she/he recognizes from. your descriptions. If the agwlls identified by

_this other person seem appropriate to you, add them to the list of

u | 39
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skills you have alreodyfdeveloped.

o Step 5 - \ :
’ : ' Go through your list of skills and ctrcle four to twelve of
‘ ‘ your best skilis,‘being careful to select ‘gkills which are different
from those previously circled After you have chosen and numbered
- these key exampiles, number several uncircled skills with numbers )
that correspond to. the.circled skills which are fairly similar This
process will result in four to twelve clusters of skills which sum-
marize;yoor major skill descriptions. An example of -Jane D.'s
clustered skills was shown a few pages back.
Step 6 ' )

Copy-each cluster of skills on a separate card and prioritize
the cards in the manner shown in Step 6 of the values clarification
process. “"Rank order the cards according to-the 1mpor1ance you give
to the skills summarized on each card. | - SR

From these cards you could write a description of what ¥ou can -
.do which would be very useful for preparing a concise functional
resume. Such functional resumes can be used to show that you are
qualified for many specific positions even though you may not have
-work experience in a position having a similar job title.

Check the example of Jane's clustéred skills to see how one
person did it. When you are done, show your prioritized pack -of
clustered skills cards to the coordinator, or a person designated

by the coordinator to assessiyour Activity 3 products.

N
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ASSESSMENT OF ACTiVITY 3

When you have completed the s1x steps. of Actithy 3, you will.
have several cards, each lwstwng those skills which seem to cluster

. together because they have a similar theme. After you have priort-

tized the clystered skills, give the cards to the coordinator or
someone designated to compare your products wwth the criteria de-
scribed in the Coordinator's Guide. Ask for feedback about how your
cards of clustered skills stack: up when evaluated on the assessment
cr1ter1a deve]oped for Objective 3.

-

36




Activity 4 - The.Application
w <
Adapting Individual1zed Methods to Other C11ente1eﬂ}p Other Settings
.You have now- tried the individualized methods of 1dent1fyiﬁg your
grsonal constructs and usable skills. You have been asked to sample

he process yourself because experient1a1 1earn1ng 1s more 11ke1y to

’bgcinternalized and applied in new situations. To test this assumption,.

you are asked to adapt the basic process to another setting, preferably
one in which you may be using your counseling and gu1dance skills 1n .
the near future. However, before you devise a plan for the setting
of your choice, the following simulation is provided for a trial effort.
Try making up a p]an for the sxmulatwon case first, The casefis as
_ follows: \ .
A simulation: \ o
The faculty and administration at your middle school
(grades 6-7-8) have decided to obtain from students indivi-
dualized descriptions of the most highly. valued class sessions
\ they can imagine. You are asked to devise a plah of obtaining
these descriptions using methods suggested by this module. - In
ten minutes, devise an outline fbr the plan. |

‘ After you have devised a plen for the simulation case, exchange
plans with the person serving as your partner and evaluate each other's
work using the criteria for assessing application p!ans descrwbed in
the coordinator's manual in the sectjon titled, "Criteria for Assessment
of Objective 4." Then turn your attention to the deve1opment of a
plar using these methods in a setting in which you work or could wnrk
in the future. Use the following headings to organize your application
plan: T, - o
a. Description ofgclientele (ages, ability levels, socio-
economic characteristics, etc.) } ' )
b. Description of setting (physical facilities, time frame,’
completing activities).
. Goal of the project. . \
d. Specific objectives for students perticipating in the
\\ experiences. Start with: "When you complete this project,

~
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you will be able to..."
- e. Description of adapted methods.’
f. Identification of barriers br conditions which wou]d present

- special prob]ems when adaptlng the process to this clienteTe
and this settlng

As"part of\thE‘&daptioh p]an;\identffy the key steps 1n5thé

individualization process you have completed and adaptédi\ ’

*
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ASSESSMENT OF ACTIVITY 4
. Your adaptation pilan will be'asséSséo using the’oome criteria
used to assess the simulation plan developed in Activity 4. Aftet

;‘you have included activities in your adaptation p1an which fac111tates

1nd1v1dualization. give it to the coordinator or a person designated
by the coordinator to evaluate your plan. The criteria described in

the Coordinator's Guide will be used to evaluate your plan.

/
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APPENDIX A

A MobpEL FOR
A VALUES CLARIFICATION PROCESS
ParT 1
IDENTIFYING CONSTRUCTS Usine EVENTS (TSUfSQ

-

The process described in the next few pages: is deszgned to
facilitate your identification of personal values. - Values, which

‘express what is important to you, are difficult to define and iden-

tify. Each person has a unique way of seeing, thipking, and-.feeling.
We have no commonly accepted list of-values which applies to every-
one. Therefore, each person has to ‘identify her or his_own unique -
constellation of values if she/he wants to be aware of fhese beliefs
and attitudes and how they affect behavior. The following process

provides a way of helping you use the raw material of your experience

to generate themes which identify patterns in your life. These
patterns help you make your values more explicit and recognizable.

No one knows what will emerge as you get in touch with these partially
hidden themes. You are the only person who can make it happen, so
you have the reésponsibility. The steps described in the process

will provide a guide, but the outcomes will depend on you.

Step 1: Identt_y1ng_exper1ences u51ng TSU's

Select a recent week and ident1fy act1v1ties or experiences
occurring during the week. This is simply a memory refresher which
you will use to identify 30 to 50 different personal events you:
have experienced in the past. After developing one rather typical
week's inventory, think of another week which was gquite different
from the first week and jot down events and activities not included
in the -first. - Then reflect upon the past few years and jot down some

- significant events or special times which stand out im your memory.

«

After you have identified these past activities and exper1ences,
take 30 to 50 blank cards (index or recipe cards work well) and '
briefly describe a variety of experiences or activities which have
occurred in your life. Hereafter we will call these experiences
time-space upits (TSU's). A TSU card is one which briefly describes
what was going on at a ngen time and in a‘given space or location
where you were engaged in some ;ype of activ1ty or experience which
can now be recalled. Name an»act1v1ty in such a way that you can
recall it. Some examples of TSU' s are:

+ (1) a visit to the Jones' home

(2)  daydreaming in my room

53 . preparing an evening meal .
4 reading one of my favorite fiction stories
(5) typing a paper

(6) having an agrument with Mary

45
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A TSU experience may be a momentany one or it may occur over
several hours. It should be a period which is characterized by
act1vit1es and feelings which are different from those occurr1ng Just :
prior to and after the pemod In other words, the experience should .
be one which "“hangs together" as you recall it and one you can remember

or re- exper1ence' Hopefully you can close your eyes and recreate some
of the experience again.

Prepare anywhere from 30\t0~§b TSU's, describing each experience
on a8eparate index card. Number each card as you prepare it. Be
-sure- to sample aspects of all parts of your life. See if 'you have

o “included the f0110w1ng parts of your life: i N
2 (1)  your paid or unpaId ‘employment
v (2) class time in a school subJect
(3) your hobbies, recreation, and pure relaxing time
(4)  your loving and relationship-bonding times
(53 your maintenance activities, such as housework, grooming, etc.
- (6 your community involvement and professional organization time
(7)  your vacation and/or weekend time
(8) your fantasy/daydreaming time
(9) your times when you are being creative or productive
glog " some times which are sad, boring, or downright unpleasant-
1

some desirable future -activities or t1mes which you can
imagine happening 3

The Example which is attached to these, directions shows one
‘person's TSU cards and their subsequent use.

Step 2: Identifying feelings often associated with TSU experiénces

. The purpose of this portion of the process is to identify some
fee!xngs often associated with the experiences named on your TSU cards.
Go through your cards and try to name one or more feelipgs which you
had at the time of the personal event named on the card. Write the
words or phrase describing the feeling on the back of the TSU card.
If you have difficulty finding names for the feelings you have
experienced, refer to the handqut entitled, "Labels for Feelings."
Each-event in your life is proBably associated with several feelings.
Since it would be impossible to describe past ev with a complete
" and accurate accounting of your feelings, be satistied with the .
identification of one feeling descriptor which seems associated with
the TSU experience. However, if several feelings can be readily
" identified, name them all. While you are associating TSU events
with feelings, mark each card on the TSU side in a corner with a +
if the experience had a positive flavor and a - if the experience .
was negative. This + or - des1gnat10n will be useful in the next .
step of the process. If you're undecided or 1f the feelings are B
neutral, leave it blank.

¢
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Step 3: Identifying constructs or themes by distinguishing among TSU's
Divide your TSU cards into two piles, one with + signs +in the
. . corner and the other with - signs. Put TSU cards Which you couldn't
©call + or - in the smaller pile. The smaller pile should be at .least
half as large as the larger pile of cards. In most cases, the+
cards far outnumber the - cardg, If you do not have many negatively-
tinged TSU cards, make up a few by recalling some unpleasant experiences
in your past. ' After shuffling the cards in each pile, take two'from
the larger pile and one from the smaller pile. Think of a label or
characteristic descriptor identifying some aspect of two TSU's which -
-distinguishes from the other TSU and describe it on the Sorting Work-
sheet in the Similar Pole column.. Try to use a word or phrase which _ .
does more than describe the commen feeling evoked by the two TSU's.. <
Try to use a cognitive word which describes the two events in a more”,
general way, possibly identifying a' reason why the two events made -
you feel the way you felt. After you have written the similarity
.word or phrase (i.e., what is the same about the two cards that "go
- together"?), think of a descriptor which is opposite in meaning to
what you wrote in the similarity pole and write this descriptor in
the- Difference Pole column. What You have written should describe .
the third TSU card better than the other, two. Together, the simi-
larity pole and the difference pole defthe a dimension you use
which we will call a construct. A construct is your personal means
or tool for distinguishing among experiences. Constructs are usefu)
for describing events in your past'and also for helping you anticipate
the future. ?Some examples of similarity poles and differences poles
of constructs developed from TSU's are shown in the completed Sorting
Worksheet in Step 3 of the Example used to demonstrate this whole
process.) o C T ’

After you have thought of a similarity pole and a difference -
pole arising from three of your TSU's, record on the Sorting Work-
sheet the numbers of the TSU cards used to develop the construct.

Also record on the Worksheet any feeling statements you had previously
described ori the back of the TSU cards.. After you have identified

" a construct for distinguishing among the first three cards, take g
three different TSU cards, two from the large pile and one . from the
other, and identify a new construct. Repeat this process with several
different combinations of TSU eards until you have 20 to 40 Constructs.

- " Some people find this process quite difficult and unnatural. -
In order to identify useful words and phrasks for describing past ‘
‘events in your life, you may wish to try some other method of finding
conitructs. Some are described below:

. " % If two of the three TSU's do not seem similar in any meaning-
’ ful way, you will find it easier to think of some way that any two
L of the TSU's are different from each other. "When' thinking of ways
to distinguish between two TSU's, try to use words which are suffi- p
ciently general to be useful for describing other TSU's in the piles. .
By using descriptive words of a more general nature,\you are more
Tikely to recognize patterns in your life events. For instance, it
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- would be more useful to distinguish between two TSU's by charac-
terizing one as "contributing to your storehouse of professional w
. knowledge” rather than saying you are "reading a book about'a mew . . -
technique in your field."- .. . = o . @

. Another method which you might try after you have tried ’ .
comparing and contrasting many TSU's, two or three at a-time, - . o
s to spread all your TSU's out on a table. Then group the ones. . “o
which have a common theme into a pile and name. the pilé witha ~~ =~ .

.. general colamn and repeat the grouping process with the TSU cards. v o
which remain. U o IR O
After you have tried\!ﬁ#érgl ways ‘of identifying constructs
for distinguishing-among event¥™In"your 1ife, Took over the list: o
of constructs and values in the Appendices.” Select any of these R =y
. descriptors which you often. use to think> about.what you have done . N
or what you are going to do. =~ -~ * R o

The purpose of ‘this step has been 'to Tist many ways you think %
about events in your life. From these different ways, you will . . T . \
now select the ones which are the most useful for describing what’ S
you want. ¥ T R . \

‘Step 4: Selectihg\the'construbts Wh%cﬁ'indi}ate your vafues

Al

o R . S T . oo
a . . Using the 1ist of constructs you have just developed, you
will now select a few of the constructs which are useful for
describing what you most want. To do this, try using the simi-~ »
larity pole or the difference pole of one of the constructs to e e
complete a sentence ‘started. by the phrase ."I want..." Try this Lo
technique for using the constructs’ on your list and locate the D N
‘ construct (or part of a construct) which lends itself most readily ;
. 7 - to mdking a meaningful "I want.. ." statement. Circle the part .,
-~ of the construct Which can bé used to make the value statement
and mark it number 1. After identifying and circling the first
one, find another one which is also very useful for making a value
statement, but quite unlike the first one you circled. You-have
« been asked to find constructs which are different from.each other
-+ _because it is the goal of this step to identify from four to
eight constructs which represent all or more of the constructs
on your original list. Remember, each of the constructs which
you circle should be quite different from others that are circled.
\ ~ —Go through.your entire list of constructs and locate four to eight
-~ which will be most useful for making value statements starting
with the "I-want..." phrase. Circle and number ‘these constructs,
checking to see if the most important constructs have been sélected-
and to see if each of the circled constructs are quite unlike any \ .
of the .other constructs which have been circled. - After the most
useful constructs have been identified, go over the uncircled con-
structs again and find those which are somewhat similar to onés
which have been circled. Mark ‘these uncircl®d constructs with
. the number of the circled construct which is most 1ike it. After
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, constructs elicited by these TSU's. Study both the positive and ' b

you have identified other descriptors which are like the circled
constructs, you will be able to write a more completé value state- ya
ment in the next step of the process,. You will be able to make ‘

~a different value statement by using each of the circled constructs

and that value statement may be supplemented or filled out using
uncircled constructs having the s me number as the circled con-
struct. In a way, you will end u§ with your Tist of. constructs
being clustered into four to.eight major groupings. It is not
necessary to have all of your constructs from.the.original list
included in one of the clusters. A few constructs on any list
are unlike -any others and.some of these are not useful for making
value statements headed by "I want..." prefixes. However, you
should be able to find anywhere from four to eight constructs
which are indicators of what you consider to be important exper-
1ences or events in your 1ife.

Nhen you are looking over the list of constructs to find those
which are most: useful for indicating values, you should pay atten-
‘tion to the feelings which are associated wwth the TSU*s and the

the negative feelings on the Sorting Worksheet to locate TSU's
and constructs which are likely to affect you the most.

i Another short exerc1se which often helps individuals 1dent1fy
importants TSU's and constructs involves the use of some fantasy.

Try fantas1z1ng that-certain experiences or events associated ' -
ywith ‘certain TSU's would become inaccessible or not available -

in the future. In other words, pretend that events beyond your

, contro] would deprive you of selected experiences in the future.

Try this fantasy with different TSU cards or the constructs de- o .
scribing several of them and notice which ones leave you with the - . "
greatest. sense of loss. . Also try to imagine what might. cause that

loss and use this means to get at important values. “This process

might help you identify the importance of a given person, or a

job, or one's health; which you have come to take for granted.

After ybu have identified four to eight constructs which are

‘ most indicative .of important values, follow the suggestlons in

Step~ 5 to convert-them to value statements. ,

%

-
~d

~StQP 5: 'Makingkvatue statements Aiy; | .

2

Using the four to ewght clusters of constructs, or parts of
constructs, which were identified in the previous step, make up
four to ewght corresponding statements which describe what you
want. When writing each value statement, try to use key words
or phrases from the constructs whicjghad been clustered together
in the previous step. Hopefully, thtse four to eight value
statements will not only describe what you have found to be most
important in your past experiences, but the statement will also
be useful for describing what you want younﬁfuture to be like.

»
R




 Step 6! TWriting'a script which reflects your values. SN

\ The last step of the process is to write a script which
S suggests what you want and also gives some idea of which 'values -
~ are most important. Before writing this script (which might be
called a scenario of a day in the future) try to prioritize the
v values statements made in Step 5. Write your script by describ--
" ing your most important values first. -In order to prioritize
" your four to eight ‘value statements, you may want to rank order
them. If you want to use a more systematic way of prioritizing
~ the value statements, write the summary of each value statement
. on & separate card and number the cards. Then compare each card
' ~ with each other card and choose one which you consider the more
important in each paired comparison. After &1l combinations of -
cards have been compared and ranked, add up the number of pre-
ferences each card received in all of the comparisons. The totals
of each card will provide the rank order of aH the statements.
én]examp1e of this process, when prioritizing seven tards is shown
elow. T

P

d).{%](z_g; * ' . B &ard numl;ér -1 2 3‘{1 567

M4 214 G | S |
- 1% 5 345} 4} Choices received 3 52 1456 1
18] 248) 3 4153 546) , 3 \

a @7 37 1 &7 &7 |

- After prioritizihg your*value statements, the\primary task

of this step is to write a script describing a future day when
" you are implementing the values-described on your value statements.

n

T The statements having the highest priority are deseribed fi PO
in the script and the less important ones follow in order of their
importance. o - : -

' . . &

. It is often the case that one doesn't want to choose one value
or .preferred condition over another one, since it is the combination
of-them -that results in a balanced and whole life. ' This situation
makes %it-seem unreal to choose one condition or, value over an%;hér
sipce you really feel as if you must haye both or several of them

together. While it is true that you jdy, never have to choose one
value over another in any Yong-term absolute way, you will probably
- face several situations where one of your values conflicts with
- ¥ . another in some immediate situation. In these situations you
may have to choose one value over the other and in these cases
it helps to have done spme prioritizing before hand. Hopefully,
all of the values described in your value statements will be re-
‘ ~ alized in some form at various times in your life.

, It should also be noted that no one can hope to describe -
himself or herself in all of the@ppmplexity that.exists. Thus,
the script you write will certdinPy not describe all of what.
'you want your life 'to be like. The script is only meant to be

v
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a sample of what}yOu want. If you do a thorough job, it should

capture some of the important aspects, but it will never approach
all that can or will happen. ) .

When considering your value statements, you might pay special
attention to two questions: (1) what do you want more of that is
too limited or lacking in your current 1ife? and (2) what aspects
of your current life do you most want to keep, or in other words,
which parts do you fear losing the most? Try to address these
two questions' when writing your script. :
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Example: Steps 1 and 2 : ‘ o ’ ,2
Jane D. ‘s a 34-year- o1d woman who works haif-time as a ~ .
secretary, has two children, and attends occasional classes at

a community coﬂege The fonomng samples are taken from her
~Xrsu exercise. \ ‘ -

Shopping with Joanne

(front) o
(myxyoungest child)
(back - Step 2)° \ motherly
‘ ~ generous
loving
f{{ ¢
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;Exaﬁéje

Steps 1_and 2\(cont1hu§d1'

The rest of Jgne s TSU cards are summar1zed below

Card No. _TSU Dnscri;tion - +~q§ -
-2 rnayic\yith~$am#1y +
.3 Grocery shopping -
4- Family Hike . +
5 Time with friend +
6. Gleaning house +
7 . Lawn work - -
8 P1ant1ng a garden +.
9 Carrie's birthday +
10 Biking with family A
1 Typin -
12 Controlling fodcral grant budgets +
13 Xeroxing - . -
14 Updating computer files -
1§ Attending classes ° +
16 ~ . Writing papers ‘ +
17 Caring for house plants +
18 Loving time with husband o+
19 Hiking with husband +
20 Searching-for tools -
21 A party for a friend +
22 Mushroom hunting +
23 Framing pictures o +
.28 .Putting up kitchen shelves o+
25 Exercise class ¥
26 Jogging ’ -
27 Cleaning the basement -
29 Doing TSU's. ‘ SN A
© 30 Watching TV \ -
31 Reading \ + .
32 Bathing the dog > -
33 Flat tire on freeway -
34 -

Picking up after others .

. sensual,. loving

feucrwholmgd

natural
accepted, clase ,

anticipation

almost hopeless

" sensuous, productive
“motherly

vigorous, togetherness
mechanical \
gqmpgtent, trusted

" - mechanical
‘bored \ L
Andystrious, competent :

productive, confident
nurtyring, sensuous. .

1

close, hearty ..

frustration
- festive

hearty

artistic | ; "
-/

productive . \
sociable, . vigorous

*ﬂl"l@d o
~ frustrating Cob

-,

curious
guilty
interested °
angny \
scared

resentful

L



Example:

Steps\3‘ahd 4

(Circle and number the most 1mportant constructs in step 4; number uncircled constructs to show

Sorting Worksheet

which constructs they most resemble.)

Al

Feelings Nos. Similarity Pt~ |. Difference Pole gg;‘d Feelings
close, hearty 19 o close i RN R . .
togetherness 2 warm, close xnperactwon‘, ;superf1c1a1,1nteract10n 2 fest(ve
artistic: 23 . s \ | C ‘ oy a]mast
Droductive ¥ feel like accomp11shments:z{ routine; no end to it 7 | hopeless
zg;;;;gnt | 2? \ I feel like a.unique .J, \ ‘ : - | :
trusted 12 person. I'm part of the machine [, 11 mechanical
bored ‘14 \ \ j .
productive, - reflects competence J anybody could do it~ 34 jaresentful
competent L'l _ , :
zﬁiggzgd’ close 23 "growthful to me . does nothing for me 32 | angry
sociable, | R - -
vigorous 25 healthful - . not healthful 30 | guilty
mixed 26 ; ; :z \

;gi:;i}y g I'm participating .E? I'm observing 30 quilty
anticipation 6 . - ‘ ]
competent, "‘fqﬁ in control it's chaotic 33 | scared .
trusted Y e — x

:gggg;?d’]gi?ie ]g intimate ‘4L~ 3 impersonal 13 mechanical
BeAAl 'y Y : . . . S : ‘
competéent ‘ .
productive, I feel valued by others it's helpful but not 11, | mechanical
competent 16 and myself . valued : :



\

A
A

‘\Examp1g:\HS£ep\5

Value Statoments

.1 want a life in which the contributions I make are valued
by myself and others. This valuing goes beyond just helpfulness;
1 must Qg using my abilities S0 that | fee] cempetent and produc-
tlve .

N ‘ It is important "that my activities be growthful to me,

; contributing to my feelings of physical, emotional, and mental.

¥y . well-being. Activities which are repetitious and bor1ng are -
growth- stopping for me. ¥

I need to have a feeling of control over my life, and this = -
feeling s present more when 1 am actively participating in
-things. e

Home, family, and friends are 1mpprtuht§to me. as I value
intimate interaction and am bored by prolonged Superficial contact.

. . N NN «

Example: Step 6

I am in a position of moderate status -and my work 15 varied
: . and jnteresting. Because I am €0 1nterested in my work, 1 do
. extra studying and often work into the night.on projects I'm

. \ heavily involved in. My co-workers admire my wi]lingness to go
T . "that extra mile" to get a Job done we11 )

. The firm .l work in has fo strict chu1n of command, and monthly
brain- stogming meetings are held where input is welcome from .
upper-and-midd]e-management persennel. I get very invoived in
these -planninhg sessions, and many of my ideas have been success-
fully implemented. ‘

In off-work hours, I'm always busy w1th family and friends
We are outdoors a lot, hiking, picnicing, etc. We are open with
our feelings, whether love or anger is being felt. MWe Tespect
each other and work our differences out cooper!tive]y

’
\,'/,/
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APPENDIX A .

~ as the raw material can be easily adapted to other raw material.

A VALUES CLARIFICATION PROCESS

ParT I

~ CLARIFYING CONSTRUCT§£FOR\DESCRIBING‘PEOPLE

The c]arvfwcatxon process previously demonstrated by using TSU S

For -

example, people, jobs, school subjects, as well as special accomplish-_

~ments and failures can be used as the raw material for this process.
Whatever type of material one uses for the raw material, it should
be possible to identify 10 to 20 specific examples of the type.

If you

use people, for example, you would need to name .10 to 20 real people

you know.
among these people.

The process would then help you identify how you distinguish
These personal constructs for distinguishing .

among people then provide the dimensions from which you can 1dent1fy

the characteristics of others and yourself which

wish, try the process with people.

Step 1

The first task is to identify a representative selection of
people and put each of their names on a card.

y@p value.

Instead of using their

real names, it may be less threatening to others if you use -code names

on the cards.

you.

not classify as people you like a lot, including a few you. actwvely
As with the TSU's, have a pile of cards marked +,
You don' t have to
It may

dislike.
neutral with respect to an overall feeling flavor.
dislike someone to have a - feeling designation on their card.

In that way no one will know who the people are except

Try to select at least a third of the total from pepple you would

just mean that time or circumstances never permltted the development
of a positive re]at1onsh1p

In order to choose individuals who come from various per1ods
and other aspects”of your life, use the following ldst as an aid in

selecting peop]e to use in thws clarification process

1.

Your mother or the person who has played the part of a mother

in your Tife.

Your father or the person who has played the part of a father -

_in your life.

Your brother nearest your age.
who is most like one.

Your sister nearest your age.

~who is most 1ike one. .
A teacher you liked or the teacher of a subject you liked.

57 ..

If you have no-brother, the person

If you have nogsister, the person

)
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- 6. A teacher you disliked or the teacher of a subject you disliked.

A person who- has had some authority over you (employer, super- .
visor, teacher, etc.) whom you respected.or liked. .

Your spouse or the person with whom you are most intimate.

An employer, supervisor,.or authority f1gure you found hard
to get a]ong w1th

10. A person you have been closely associated w1th who, for some I
T unexplained reason, appeared to dislike you.

- 1T, A person you have met within the ‘past six months whom you would
most Tike to know better.

12. ,The person you would most 11ke to help, or for'yhom you fee]
.most sorry. .

> 13. The most 3nte111gent person you know personal]y
14, The most successful person you know personally.
15.° The most 1nterest1ng person you know personally

16. An acquawntance you find very hard to understand.

17. A-person with whom you have worked who was easy to get d1ong with. -

18. A person with whom you have worked who was d1ff1cu1t to get
~along with.

19. The most important woman in your life not already listed (rela-
tive, divorced wife, etc.). .

. 20. The most important man in your life not a)ready 11sted (relative,
divorced husband, etc.)

21. Yourself now.
L 22. Yourself as you used to be.

S——

23. Yourself as you hope to be in the future. .

After you have ‘made up cards, follow the same steps used with
TSU's. The following suggestions may assist you in carryzng out
the process using people as your focus.,

T . : Identify and list feelings you often have when you are around
‘ ) the- person or are thinking about the person being. considered. Don't
describe how you think they feel but how you fael. This will probably ’ .
be very difficult because you may have a mixtd¥® of feelings about
~many of the people you relate with during a typical day. Don't
" worry about identifying all of these fee]xngs just 1dent1fy one or
two which occur quite often.
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Step 6 .

-if you were describing how\youbwant to be?

R S Rl I e I S SR R S A O R
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Step 3 o ‘ | \ o
~ Using the two piles, select three names at a timé~and\deve]op
constructs which indicate how you distinguish among ‘the individuals

" you have selected. In this step you are describing them, so the
dimensions may.be quite different from your feelings described in

Step 2. There will, however, be some surprising connections between

. the constructs used to describe others and feelings you have about -

them. \
‘\Steg 4 ‘ o - .
Circle four to eight constructs which are differént from each
“other and useful for describing what you value in,people.« .
Step 5

.

using thé parts of

Write four to eight statements which describe peop{e you va]ue;-

constructs you circled in Step 4.

¢
T

Write a script which describes some people in your life at.
some future' time. Describe the people using your most valued

constructs first and then with the values having somewhat_lower
priorities. Look at 'the script and see iif it also describes the

way you want to be at some future time."" How would you change it

59
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~ APPENDIX A

Sfeg 1 - | L

* CLARIFYING CONSTRUCFS“FOR DESCRIBING ‘JOBS =

~gr
v

A VaLues CLARIFICATION PROCESS
Part 111

In this adhptatﬁbn, se1ect\10~%o 20 johs?withiwhich;you are

f81r1y familiar. A To select a representative sample of types of
jobs, follow the guidelines listed below when making out cards

10.”
11.
12.

13.
14.
15.

16.
17.
18.

19.
20.

with name jobs.

Your present or most recent job (inc]udes‘stuaent housewife, etc.)

A jcb you would consider taking in the future if it was offered.

A job that involves helping or work1ng d1rect1y with people
(e.g., social worker, nurse, teacher waitress, etc.)

A job you have daydreamed about.
The job you have had that you liked the 1east

A job working primarily with tools, obgects, or machines
(e.g., carpenter, drafter, welder, X-ray technician, etc.)

A job you would take primarily because it paid well.
The job of a friend who seems to enjoy h1s/her work,

A job 1nvo]v1ng paperwork and keeping records (e.q. 3 accountamt,
file clerk, cashier, auditor, etc.).

Your father's occupation.
o

Your mother's occupation.

R job requiring Hestigataon problem solving, or scientific

methodology {e.
hygienist, etc

The job you have had that you 11ked best.
A job you are presently qualified for but prefer not tq‘ﬂo;

A job that would allow you to be creative and expressive
(e.g., artist, musician, writer, actor, photographer, etc.)

A job that you imagine to be high pressure or tension producing.

economist, chemist, lab ‘technician, dental

A job suggested by family or friends.

A job 1nvo1v1ng managing and influencing others, seITing, or
promoting. (e.g., store manager, buyer, salesperson, -lawyer,
announcer, etc.). v

A job you considered taklng in the past but did not take.
A job you conswder\ldea], regardiess of . present qualification.

N [y -
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Step 2 B
As you have done before,iidentify féelings‘&ou‘have when you | ‘
think about the job being considered. If you have had previous work \ ‘

experience in the job being considered, try-to recall how you felt
about the job at the time or how you feel about it now.

&

Step 3 | | ywﬁ“\\ ‘ - -
Sort the jbps and find constructs for distinguishing between
jobs. Use + and - piles when selecting job cards for this sorting -
" process. | o . s
Step 4 - | ‘ s

| When you are looking for constructs which identify what you
value about a-job, ask yourself these questions.

(1) Would one of the poles of this construct describe a - : B
Job I would value and desire? .

»
b
1

(2) Is this characteristijone I would pay a lot ofattention
‘to when selecting a new job or position? .

Step 5 s

Write four to eight value statements describing jobs which would

E

be satisfying to you. \ |
\ R o : \E. ;“@“;§§%‘r.
Step 6 n w T

- Write a script describing a job orl!some jobs you might have
at some future times. Prioritize the valye statements developed
in. Step 5 so you can use the statements having higher priorities
in the first part of yo:;/;eript and those of lesser importance
in the latter part of your script. ’ '

g
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“ Jovial

-~

Joyfut
Powerless
Anxious
Worried

Affectionate .
Stressed

A1ienated
Unhappy
Guilty

At

» Solid’

‘Lonely

" Warm

Trustful
lnfqrisr
Secure

Empty | i\\
Despondent
Disappointed
Calm

Free

- . Aggressive

Jga]ous
Angry

" Annoyed

Narctssistic
‘Attractive
Nurgqring
Bél}igarent
Passive S
Bitter

" ‘Patient -

Carefree

APPENDIX\B

N

N
o
.

LABELS -FOR FEELINGS

Petty

Centered
Proud
Cheertul
Quarrelsome

‘Retellious
Self-Indulgent

Disciplined
Domineering

~——Hmegncerned

Uncontrolled
iﬁ%oniﬁderaté
Irritable
Excited~
Overburdened
Responsive ¢

"Vulnerable
- Satisfied

Lascivious
Controlled

~ Cranky ~

“Regretfu]~.

Uptight
" Withdrawn

~Dépendab1é
ReTaxed
Reserved

Accepting , . .

Docile
Sensual
Energetic .
Foolish
Gentle

, 637

s
T

~

Humble
Accepting
Friendly

| Graceful

Neu{otic“
Strained

‘Assertive

Strong i
Awére
Guilty
Brave
Potent

Tense

Helpless ?
Remote
Together

.Colq

Quiet
sifly
Helpleds ™

‘Rgsentfu]‘\

Unaware
Caring .
Insecure .

~ Useful

Childlike

" Compétent

Lagy
Serious
Wise =
Creative ‘
Lively.

. Sexy

Yy
25

AR

-

Calm
Youthful
Dependent
Loving
Sociable
Maternatl
Observant .
Detached
Giving
Clever
Unaware
Crazy
Dutiful
Intuitivey
Playful
Ashamed
Upsét

Tired

qued .
tnviou§;‘
Used -

“Touched -

Moved

Good

Cautious
Confused

Soft . .

. .Bubbley

Tight

Cute
Cuddiey

Puzzled
Careful

MR
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o ~APPENDIX ¢

1’ . e

SoME EXAMPLES OF PERSONAL CONSTRUCTS

AND RELATED VALUE STATEMENTS

1Cons%ruct

10.
1.
12,

13.
14,

16.

17.

“%

Similarity Pole

_Difference Pole '

I was interested in what
was going on because my
mind was challenged

I was independent and
decided when to go and
come

I could express myself

+ in my most natural way

1 was ab1é~to lead
‘others

I was rewdrded for what
I did

It permﬁtt%d me to grow

and get ahead

My efforts were
recognized

‘1 got to do_new,
different activities '

It €ontributed to my

.safety and security

I'was able to be honest

and fair

I was helping to 1mprove

my commun1ty
I was helping my fam11y

I was winning

I was learning about
my heritage

I was expressing my
religious faith

1 was standing up for
what 1 knew was right

1 was creating new ideas

‘w1shes

- I got nothing for my

\1I was\bored because
T didn't need to

think J

I had to go énd come
because of other's,

I was inhibited from
my natural ways of’
expressxon ‘ .

I had to follow the
leadership of others.

effort
It was 1ead1ng to

my‘efforts

1 had to do repeti-
twous activities

It left me less safe

and more insecure
than before

I had to be dlshonest
or unfa1r

I wasn't helping my
community :

I was not helping
family members

I was losing

"I was learning.nothing

about my heritage

I wasn't expressing
my faith

I wasn't standing up -
for what was right

I was repeating old
1deas

~ to be rewarded for

nowhere Co
"No one recognized

“to help improve my

A Va1ue\Sta€ément

"1 want et

to. have interesting
cha11engwng act1v1t1es

to ‘be 1ndependent to

_decide when I come
- and go. . &

to express myself in
my most natural way

-

~\t6 lead others

wbat I do -

to be able to grow
and get ahead

nw_éfforts recognized

to be able to do new s

and different act1v1ties -
to be doing things that
contribute to my safety
"and security
to be honest and fair
. .

commun1ty
to he?p my fam1]y

" to be winning

to Iearn‘ébout my
heritage

‘to be able to express

my religious faith

to stand up for what
I know is right

to create new ideas
or things

*
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Construct

!

‘A Value Statement

18.
19.
20.

22.
23.
24.
25.

26.
27.

28.

29.
30.

31.
32.
‘33.
34.
35.
36.

37.
38.

39.

Similarity Pole .

Differenct Pole

"1 want..."

I was bu11d1ng something
I was be1ng efficient
1 was developing a

- close friendship

I was helping sociéty
I was competing with,

others
I was making decisions

There was a lot of ¢
pressure

I was learning new skills

I had power over others
I was in a.beautiful,

‘pleasing setting

I was adding to my
expertise

I was supervising others

It was a stable, com-
fortable situation

Peop]e were_stimulated
and excited

I had a chance to gain
a lot, quickly

.1 was contributing to

moral standards

I was exerting myself
physically

I had engugh free
time to relax

I was be1nq romant1c
and soft

I was self-sufficient
1"was improving the
meaning of life

I was aware of broader
perspectives

I wasn't building

I was wasting time
I was isolated o™~
superficial

I wasn't helping
society

I was cooperating .
with others

I was going along
and being passive

Little pressure
existed
I wasn't learning

1 had no power

' The place was not

attractive

I was not improving
my expertise -

I wasn't supervising

It was unstable and.
dangerous

others were dull and
unexcited

I had little chance

to gain much

I was not helping
moral standards

I was not physically
active

I didn' f have t1me
to relax:

1 couldn't be
romantic .

I was dependent

I was maintaining
physical needs

I was only aware of
immediate activity

| o N
[

Y
66 -/

~to build something

to be efficient
to develop close.

friendships

to help society, °

“to compete with

others
to. make decisions

plenty of pressure

“in my life

to b? learning new
skills

9
power over others «

to be lﬁ\peaut1fu1 :
pleasing settings

"%o become a real \

expert
to supervise others
to -have a stable, com-

~ fortable situation

to- bé& where people are
stimulated and excited

to be ab, e to gain a -
Tot, quickly

to contribute to
moral standards

to have phy51cal
exertion

‘enough free time to

relax

to be able to be
romantic and soft

to be se]f:sufficient

- to improve the meaning
of 1ife -

"to be aware of broader

perspectives
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o | Construct ) . A value Statement
7 Similarity Pole Difference Pole "I want., .’

. 40. I was responsible for - 1 was passive and to be resbonsiwe
what. happened to others  ‘not responsible ~°  for others

41. It was 1eading to a com-- [ wasn't gaining to lead a comfortable,

¢ fortable, prosperous life \ prosperous life

42. 1 was having an exciting - It was boring to- have an exciting
life \ Tife

" 43. T was making a lasting It was meaningless to make a lasting
: . contribution over the long run contribution

.44, 1 was contributing to I wasn't helping with to contribute to
peace in the world peace world peace

45. I was promoting equality I wasn't promoting to promote equality
and brotherhood brotherhood and brotherhood

46. 1 was contributing to the My family wasn't made to contribute to the
security of my family more secure security of my family

47. 1 was adding to a feeling It didn't help inner to have a feeling of .
of inner harmony harmony inner harmony most of

, ‘ . the time
48. 1 was expressing love 'There was no intimacy to express love and
‘ and sexual intimacy - sexual intimacy
% . ; ‘ o
43, It was enjoyable and It wasn't pleasant _  lots of times which-are
' leisurely engqyable and 1eisure1y \
© 50. My self-esteem was My self-esteem was to do things Which
increased B hurt - ‘increase my‘self -esteenm

51. 1 was keeping alive I was doing nothing  to keep alive close

a close friendship to keep friendships friendships
going ‘ -

52. I was ga1n1ng wisdom I gained no wisdom to gain wisdom and have
and a more mature under- C a mature understanding
standing of life ‘ of life

53. 1 was producing a real I wasn't producing to-produce real
product . anything products

54. | was helping another I couldn't help = to help others
person anyone -

- 55. I was expressing my _I couldn't express to express my unigueness
‘ uniqueness and my uniqueness and differentness
. differentness
t 56. I was exercising and I was not moving and to stay fit and get
\ staying fit I was getting flabby plenty of exercise
57. 1 had companionship I had no companion- companionship and
’ and closeness © ship | closeness
58. 1 was able to appreciate I couldn't appreciate 10 appreciate nature
nature ~ hature
\)“ w 3 ® \
ERIC . ' ‘ 7 53 <
. A 4 v\



Constructs

A-Value Statement -

61.

62,
63.
6.
65.

66.

68.

69.

.
72.
73.
74.
75.
76.
77.

78.
79.

60.

~

) Similarﬁiy Pole

Difference Poie

‘Lwant ..." |

I was escaping from un-
pleasant realities -

It was aesthetic and

‘enriching

I was entertained, -
stimulated and taken %

care of.

I was advancing toward
worthwhile ends

I was attaining and en-
Joying material comfort

-1 was serving others

It .was adventurous

I was\doing my~ddty
v

I was élone .

I was gaining status

[ was socializing
I was
thing

achieving some- /
important

I was showing my
competence

I waé respected

{ was nurturing
someone :
I was getting approval

I was tender ¥ o

I was giving or gett1ng

- Support

[ had complete privacy

We had real intimacy

. 1 was being sensitive

I couldn't get away
from. the unpleasant

It was ugly

I had to do every-
thing for myself and

I was getting nowhere

There was very little
material comfort

I was not being of
service .

It was predictable

I wasn't doing my
duty

- was with othars

/\
It did not affect
my status -

. 1 wasn't socia1izing

Nothing Jimportant was
being achieved

I wasn't being
competent

T wasn't gett1ng,
respect

I wasn't belng
nurturing

I was not gett1ng
approval

I was-not being

‘tender

No support was in-
volved

I couldn't have
privacy

We were superficial
I wasn't being

sensitive
ol
NI AN

o

68

to be able to escape fr
unpTeasant realities “
to do things which are
aesthetically pleasing

and enrlch1ng

to. be enterta1ned

. stimulated, and taken

care of

to be advancing toward
worthwhile ends

to attain and enjoy
materxa} comfort

to serve others

to do things which are
adventurous -

to do my duty

-

" to be alone when I want
. to gain status

to socialize a lot

to achieve sdmething
important

to show my competence
to be respected

to nurture someone

to be approved

to be able to be
tender

to give and/or get
support

complete privacy when
I want it \
real intimacy

to be able to be sensi-
tive when I want

(PP



80.
81.

- 82.

83.
8a:
85.

86.
87.

88.

89.

90.

91.

Y
Ao

92.

93.

94.

95,

96.

97.

98.

99,

yz'f \ .
Construct \ | : |
Similarity Pole -Difference Pole

I was admired ‘
I had: sexual appeal:

1 wgsn‘t admired.
I was not -seen” as

x_"§éiually appeafting

I' was with someone who

was: veny compatible

Weﬁwere.yéry inter;
dependent .-

There was a great deal
of openness:

Someone” took care

of me:

I' was: politticall

I was being: spinitual

I was out@of&doerg

I. was repa1r1ng -some-
thing® :

I' was organizing some-:
th)ngz

I was 1d§ten1ngito“
good’ music
1 was traveling:

i

I' was engaged! in sports-

I was. being. a: good father
(or mother? ‘

I wasn't compatible

with who' [ wes. with "

There wa§ no inter-
‘dependence :

There was no’ open-
ness
No® one' took care of
me

I' wasn?tl politiicadl

I' wasn't being:
spiritual.

~ indoors.

I was not repairing

[. was not! organizing:

Music was unavailable

I' was: staying: inm
familiar territory’

~ Nosports

I wasn't. doing any-
things related to my
father-role  (or

" mother-role)

I- was. growing: something
I was being. sensual

I?was«gaihing*more
freedom

I was helping someone
else feel good

] was learning new things

I wasn't involved
with growing:

I wasn't sensual

‘There was no gain
_in freedom

I wasn't helping
anyone feel good

I wasn't learning

69

6

A Va]ue Statement

"1 want

to be admired
to have sexual appeal

to*spend Tots of t1me

with: compatible people -

to be interdependent
with: others

_ to Have openness in

my- interactions-
Someone to take care
of me )

to) be political .

to" ber spivitual when
I: want '

to spend lots of time *

out-of-doors
to repair things *

totorganize things

\ o
to listen to good
music a: lot
to travel a-lot
to' be  involved ‘with
sports a lot
to be a* goed father (or
mother)"

to work in the soil
and grow things

to be sensual more
oftem

more freedom

to help someone
feel good

.to learn new things

L4
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Constructs \ - A Value Statement
- Similarity Pole DifferencekPo1e "] want..."
100. I was choosing what I do I had*little choice  to choose what I do ¢
101. I was doing family It wasn't related to" to be involved with a ‘
activities the family “lot of family activities
102. I was being a partici- ° T was partly respon-  to be a participant and:
pant (no leadership) sible for what not be responsible for
’ * happens to others’ leading .
103. I felt valued - ‘ It didn't seem I to be valued
104. It was energizing me It was not energizing to be involved in
_and decreasing my -~ energizing activities
“fatigue .
105. My mind was wandering My mind was focused to be able to daydream
(daydreaming) on a given task a lot
106. I was fantasizing I was involved in . to be able to
‘ : concrete thinking fantasize
i
. .
. !/\\ - =
‘ \/\(\
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SOME CONSTRUCTS REFLECTING NEGATIVE AFFECT

‘ ~_ Construct | . A Value Statement
. Similarity Pole Difference Pole. "] want..."
1. There was a lot of . There were no to avoid pressure
pressure , demands on me v
2. 1 was doing repetitious I had variety in to ayoid repet1t1ous
| tasks *!i . what I was doing activities S
- 3. 1 was exhdusted I was rested and tepavoid getting exhausted .
’ ready -~ v ' \ \
4, I was worrying about I was enaoywng ' not to worry about
the future the moment the future .
5. 1 didn't have enough . "I had enbugh time 'to have enough time
- time - a
6. I was worrying about ° I was not aware of not to worry about
fingncial concerns financial concerns money
-
7. I was paying close - 1 was unfocused and not to have to pay
attention to details aware of’lots of attention to details
‘ | , * things : -
8. I was irritated with I was accepting and * to avoid situations®:
others . _appreciating others where 1 am irritated
‘ . ‘ by others
. 9. Others' incompetence - I was unaffected by  to avoid suffering the
caused unsatisfying the incompetence .of - effects of others'
outcomes p others o incompetence
. 10. I was lonely ~ \ I felt connected and not to feel lonely
; . ‘ . . involved with others -
is 11. 1 was inhibited ' I felt free to do what to avoid.situations
* | « 1 felt like doing where I feel inhibited
12. I was tired and bored I was involved and to keep from getting
' refreshed ‘ tired and bored
71 £9
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\_ " APPENDIXD

i WorDs WHicH Mav DescriBe Your USABLE SKILLS.

WORKJNG WITH DATA

SKILLS
Synthesizing

Problem-solving
Imagining, visualizing
Inventing, creating
- Designing, developing .
" Creating - images, shapes
Creating - words, music
Dealing with colors
: Visualizing third dimension
=0 \ Exper*;imntisng » improwvising
. Forecasting, foresight
Perceiving intuitively
Relating abstract ideas
Operating 4n unstructured
" /environment
Writing

A

! e e
" Coordinating

‘. . Reviewing, eva1uat1ng
e Organizing own time .

e . Initiating projects -
‘ Self-direction

Risk-taking H
- Decision-making

Policy-making

Trouble-shooting

- - Leading, motivating others
Promoting change
Developing, planning materials
Setting goals, achieving
Reviewing, evaluating

An%lyzing

N N

Analyzing things, 1deas data
Diagnosing

. Systematizing
Separating important from .
. unimportant |
Seeing need for more information

EXAMPLES OF USING SKILLS.

Budgeting monthly salary

‘Developing new ways of organizing a report

Writing a clever letter v
Developing a recipe

Arts, crafts, sculpture prOJects
wr1t1ng, composing, acting, directing
Decorating, making clothes

Making drawings, models, blueprints

Planning a vacation week

Sizing up a comp1ex situation accurately
ExpTaining trends in politics
Carrying out a task with few outside
instructions
Preparing a report

Th1nk1ng about how 1t went

Planning, carrying out a project -

Starting paper drive

Deciding on a new class :

Sticking up fer snmmone in a fight -

Buying a car

Rules for kids ‘
Helping improve relations between co-
workers:

Leading field trip, cheerleading

Starting recycling center

Setting up a workbook :
Deciding to get a college degree
Evaluating someone's performance on a task

Analyzing ingredients in recipe ,

Tracing problems to source

Laying out tools in order of use

Cleaning out attic, listening to .
complaints ~

Getting information on plant disease

2

. *Arranged in categories of Data-People-Things.used in the Dictionary of

0ccupa§1ona1 Titles.

73
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MORKING WITH DATA (continued)

SKILLS

~Ahalxzing (continued)

Finding ways to speed up a _job
Reading ‘
tEditing \

Translatingg ' interpreting

i

-

Counseling, guiding

Analyzing costs
Working w1thxn budget

Comp111ng

Gathering information,
© interviewing
Inspecting:

Testing, screening
Accurate reporting

Organ1zwng, classifyin
Exp]or1ng, dw&COver1ndaﬁew

things ‘ " gl
"Memory for facts 0

Musical “knowledge

Memory for designs, faces
Using visual communication
~Layout

" Expressing self clearly
Listening -

Describing, defining

Perceptive, good interpersonal \

~ communication
\3 Memory for names, places
Working with accuracy

Developing budget -
Bookkeeping
Memory-for numbers

\Comguting

* Computing numbers
. Mathematical problem-solving
. Managing money

, .

EXAMPLES OF USING SKILLS

Red01ng housec]ean1ng routwne \,
Understanding -difficult instructions
Improving a child's school paper:
From- one language to another, or
-from technical jargon 1nto plain
English .
He;pwng someone’ who doesn t know what to
)
Grocery shoppwng

- Painting house

Calling about prwce est1mates

~

Checking” chw]d S w0rk

Cooking, decidmg what;i to wear

Doing the Taundry
Beachcomb1ng, mushroom hunt1ng

Remembering birthdays

. Rhythm, tonal memory:

Identwfy1ng people at class reun1on
Making signs

Des1gp1ng poster, cartoon
Describing a past event

Hearing what is implied

Hearing what a friend is saying

s I
Finding restaurant again
Using procedures, words,¥numbers
correctly
Family budgeting
Keeping club records
Remember1ng Social Securwty number

-

Checkbook, arithmetic .

Checking account, baqk, store

.
-

e}
A}
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WORKING WITH DATA (continued)

SKILLS

Copying - )

-Copying, recBrding
Taking invento:
Keeping financial records
Tolerating/repetition

Paying attention to details
Comparing, perceiving similarity

N Observing, surveying
Examining, inspecting
Diagnosing, determining

Matching colors and textures

Proofreading

Filing, class1fy1ng, retrlev1ng

NORKING NITH PEQPLE .

Mentorin

Raising others' self-esteem
Providing support, @ncouragement

Counsel ing
Healing, curing
Developing rapport
Drawing out people

Negotiating

Representing others, liaison

work

Accepting different opinions

Recruiting

Mediating conflict
Negotiating, debating
Risk-taking

Promoting change

Decision-making

Persevering

Confronting others with
.- difficult matters

“Sharing credit, appreciation

"

75

EXAMPLES OF USING SKILCE

1

Transferr1ng informatlon manuscripts
Checking on pantry, shop supplwes
Checkbook

Washing dishes

k

Embroidering design on shirt
Comparing different brands in supermarket
Watching someone closély . '
Determining if a child has measles
Deciding if food is cooked

" Painting a room

Checking a report

Data, material, information

Making someone feel better

‘Comforting someone who is sick
Helping. someone decide

- Giving ichild ‘a chestrub

;o

Estab]iwhing 2 relationship with a
stranger
Helping a shy neighbor to talk

-

P.T.A.,neighborhood~comm1ttees

Polling friends aboyt election

Getting the right people together
to do something -

Settl?ng dispute between co-workers

Arguing for a different approach

Choosing an option in spite of posswb]e
problems

Organizing a block-parent group

Choosing best of several options

Keeping at it in spite of barriers

Telling someone they didn't make
the team

Working on a team




WORKING WITH DATA (continued)

Instructing

Teaching
Coaching .
Leading dxscuss1on

Supervising

Initiating projects ‘
Leading, motivating others
-Directing others
Reviewing, evaluating
Organizing people

Diverting

Creative wr1t1ng

_Composing .

Acting, dancing \
 Singing, playing 1nstrument“
Directing

Modeling, demonstrating -
Public speaking

Public sports

Conducting public affamr
Using sense of humor

Pg‘guading
. Initiating relationships
Developing rapport, trust
Promoting, selling things
Promoting, sel?:ng ideas
Relating to many kinds of people
Advert1san, pub11c1ty

Speaking, swgpalzng

Expressing self clearly
Describing, defining
Using visual communication
Talking, speakinag
~ ‘ Perceptive, good inter-
LI personal communication

Serving

Caring for others

Providing pleasant surroundings
for others

Helping

Caring for animais

. ‘Téachwng Sundéy School

“,Advertwsing garage sale

L Y
) ) N B
- L a3 :
oL . . o

56

Showing someone how to- sew
Leading study group d1scus51on‘

L e

Starting a ‘family activity > Y e \
Getting others to want to do th1ngs e
Assigning tasks, checking progress o
Checking up on. Jawn work_

Starting a cub scout den

Writing special hp]idéy letter

Playipg 1in hlgh school band
Putting on a play. ~

Showing new equipment

Toastmaster o
Playing on a vo]leyball team
Putting on a large party, bake sale
‘Te]llng Jokes . :

.

Talking w1th stranger on.bus, p]an s
Dealing with co-worker - ‘ T e
Selling materials, products -+ L.
Changing someone's mind N
Activity in church, P.T.A. \ LS.

Ordering materials

_Writing on blackboard, gestures
Talking on the telephone

LA . L ,
Raising children o~ 3

Decorating house
Supporting someone ‘in need \15'”' -
Keeping pets = - - : '



o

Coa.
S

.
. N

"
) ~M\\~“

WORKING WITH THINGS

SKILLS

;Precision Working -~

Fashioning or shaping
*Dealing with shapes, spaces
Drafting, designing -
ITlustrating, drawing -

"Layout, pasteup

*Playing musical instrument
Speed precision working
Finger dexterity

4

-~

Qperafing-contr6111ng

Operating machines

Operating tools )

Driving-operating

Operating equipment

kManibu]ating

Assembling

Constructing, bu11d1nq

Fixing, repairing

Sports, physical coordinati

Hiking, camping, outdoor.
activities

Cooking, cleaning

Growing, caring for plants

Handling +

Obtaining materials

Filing, retrieving

Lifting, pulling, pushing,
"balancing

»

F

on

EXAMPLES OF -USING SKILLS

\
A

u]pture
Architectural design
Intertor design

Des1gn1hg poster //,/’/

Mach1nﬁnq\ \\ ‘ -
Throwing poth sewing

3
i
4

Keypunch, calculator, computer,
typewriter, adding machine,
cash register, sewing machipe

Drills\mixers

Car, truck, boat, motorcycle,

tractor t

Kits, models
Carpentry
Painting, appliance repair

Going on a camping trip
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MODULE GOAL AND OBJECTIVES

. MODULE GoAL

To provide counselors, teachers, and other guidance personnel

with the knowledge and skills to «larify a student's values and skills

- by eliciting the student's umique perceptions. A participant who has
successfully completed this module can help ather persons describe
. " what they want and what they can do. The methods work best vzt} teen-
agers and adults who express §nter@§t in sglf-assessment and career
planning. The methods can be used with individuais being seen singly
> or in classes and other group settings.
‘ o MoDULE OBJECTIVES ~ g
- ¢ : On successful completion of this modulg, you will be able to do
the following: \ \
- \ 1. Describe the heﬂ( its of individualizing the process of clarify-
. .‘ing career-related values and skiils.
‘ ‘*\ This objective is achieved when the participant inciudes ina
e T wrwtten statement one of the *OWWvang benefits of individualizing:
a. Ap individual is not restricted tc the use of previously-
de51anated <dimensions when describing what she/he walues and
s she/he can do. ‘ '
b, An individuai can use spacial concepis which have personai,
. meanings of a unique nature when describing what she/he values
©and she/he can do. \ '
. The dimensions which are identified are more likely to be
‘ the ones the individual uses to anticipate future events than
are dimensions identified by other means.
d.  There are opportunities for gqreater variety in self-
‘ _ descriptions and flexibility in ways of describing one’s self.
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The objective can 2
Lhe correct answers, and no mers thé§*33i aéfﬁhe iacorract

answers, from a list of stavamanis, haif of which are correct.
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2. Use individualized techniques tec help individuals identify

and-describe thelir career-related vaiues.

Successful achievement of this objective requires a script
prepared by the participant to demonstrate the use of aﬁ individualized~“
technique of clarifying his or her own values. The script - must inc?ﬁdé
prwor’tized values statements whirh can be traced to a list of persona}
constructs identified Dy the narticipant when dxst1nguxsh7ng among
specific events called "Time- -Space Units" (TSU's),

3. Use individualized techanpés to help-others identify and
describe their career-related skills. |

»

Succéssfu} achievement of this objective requires the partici-
pant to prepare a'gtatement describing his or her most usable skills
organized in at least three clusters which have been prioritized by
the participant. The use of an individualized technique to ideptify
‘these skilis wil] bé verified when ﬁhﬁ‘partﬁcipant describes past
events in which selected skills were demonstrated.

4. Devise a means of adapting the 1nd1v1dua]12ed methods for

use in other settings.

This objective is achieved when the participant prepares a
plan for using the individualized %echniques described in this module.
Successful aéhievement of the objective requires that the p]anahave the
following components \
a. A class of referents whwch can be used to identify specific
gvents or objects. N
b, The identification of feelings associated with specific
instances. ‘

A

¢. A sorting process where personal constructs or skills are
elicited. \ * -
d. A method of selecting the more important values or skills
from a list.
e, The preparation of value statements or skills clusters.
f. A method of prioritizing and articulating a summary of

© values and/or skills. N

e
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uOORDIQAT R’S ROLE AND FUNCTIONS

The coordinator's role is very important in that the activities
in this module are complex and subject to a wide range of interpreta-
tion. The following general guidelines may assist you. 1

Set the Tone:

| Since this is a process where partietpants explore aspects of their
own Eiveg, the tone is serious, yet relaxed and nonthreatenjng. Show by
vour words and jctions that the participants are being taken seriously ‘
and that they can also joke around when they wish. Let each individual
know that she/he is responéib?e for his/her level of involvement and

the decision to continue with each step of the process. Let parficipants
know that there are no “correct answers” with respect to personal self-
assessment and their choices of values and priorities.

" Set the Pace
Because of the extensive agerda and complexity of tasks. it is
easy for some participants to get bogged -down and behind the pace of

the suquEEgd schedule. It is thé coordinator’s responsibility to

keep aware of each participant’s pace.« Individuals who are moving ahead
should be encouraged to cdﬁp]ete semi-optional sections with more detail
and depth, whz]evsiower\mQVQng individuals should be encouraged to
sample these seétions rather lightly. The coordinator may also select

a "pacing monitor” from-each group of four and ask that person to assist
in the pacing of the Sméﬂl groﬁps, :

" While the pacing should remain flexible, slower participants will
require prodding. ,Times\for breaks aﬁd the initiation of new activities
should bg'posted prior tp~the workshop and, after freguent checks,
revisions” in the schedule should be posted and announced.

Facilitate:

The tasks in this module can he accomplished in a number of ways,
so each individual has a good deal of freedom and responsibility for .
her/his own approach. ‘The coordihator's primary role is to encourage .

»



shop the primary objectives set by the workshop sponsors and each

PR

1
each participant to focus as much attention and effort as possible. .
The participants remain in ¢control of the specific\methods and producté
while the coordmator pronotes the env*:ronmenta? cond‘xtlons to maximize .
each part.c;pant $ gain.

Evaluate:

¥

Check frequently to see that individuals are~gétting from the work-

participant. See that each participant gets. ‘eedback at several points
and check that the obgectxves of the module are compat1b1e with +hoso
~of individuals participating in the workshop

L

[eR————
v

r

A — e st o



~ SPECIFIC FUNCTIONS OF COORDINATOR

.\ . (A CHECKLIST FOR MODULE PROGRESSION)

PrRIOR TO THE WORKSHOP:

1.  Read the module and go through the activities descr%?ed in the

N

module.
2. Assemble the following materials and resources: .
a. Reserve a room with tables which provide each particiipﬁnt'
with at least 3'.by 3! table:top. The room or rooms should
also pgrmit participants, in groups of four, to converse

while thef progress through the activities. .

BT

a writing tablet, 30 3x5" index or recipe cards, and the module.
.If you plan to reuse the module booklets, make an extra copy of
the following pages for each participant.

1. The Individualized Self-Report form (P, 13)
2. The Normative ‘Rating Sheet (P. 14)
3. The Sorting Worksheet (P. 56)
. 4. An Expanded TSU page for Idéntifying
Skills (P. 33)
-
>
-t
/ g

[Sp1

Assemble a numbered packet for each participant whichuinc%uaes“«»\~w -
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AT THE WORKSHOP ! B
(For a more detailed descr1pt10n of directions, see the portion of \ L
' this Coerdinator's Guide titled, "Suggested Methods.") . ’

1. Introduce yourself and describe the format of the workshop
\ 2. Start the participants on Act1v1tg'4‘hh9ch includes the reading
'\ @ ‘ of the Introduction, respondwng to two Self—ReSort forms, (a) Ind#yw-
- dgﬁlized Self-Report and (b) Normative Rating Form, and a'comparison of
each form when responding to certain questions. ,
3. Have the partibipanié assess their attainment of Objective.]
and arrange for feedback. L ‘ -
4. Imtroduce Objective 2 énd start participants on Activity 2,
a sampling of an individualized approach to +he clarification of their
ﬂiﬂlues, . X : i
) 5. Arrange for the assessment of Activity 2 and facilitate feed-
L back of this assessment.” ) o
6. Introduce Objective 3 and start partic{gghts on Activity 3, : 3
using an individualized technique to clarify skills. | ‘
7. Arrange for the assessment of Objective 3 and-facilitate feed-
"back on the outcomes of Activity 3. .
8. Introduce Objective 4 &nd staft'participants on ActiVity 4,
the appTwcatwon of the techniques in other settwngs Facilitate
,pract1ce of the application using the simulation case study, followed

by the application to a specific clientele and setting designated by ]

e

each participant. « :
9. Arrange for the assessment of Objective 4 and the communication

A 3

of feedback to individual participants. k \
10. Conduct a closure session by .summarizing primary objectives
and outcomes. Answer questions and provide sources for further assist- \

ance.
11. Conduct a brief final evaluation, asking for reactions to the

complete workshop. ) . . ( .

A




SUGGESTED METHODS

. GREETING PARTICIPANTS AND SETTING GUIDELINES (20 MINUTES)
| 3 ‘ o ‘
Int%oduge yourself and paraphrase the goals and objectives of

the module. It may be useful to have the participants régd page 1 of
the module jmmediately after you have stated the goals and objectives.
Briefly describe the format of the workshop, including the tenta-
tive time schedule and the policies for food and rest breaks. Let
them know that there is not a need for a regimented schedule because
much of the activity is'tontro1led by the individual participant.
However, a schedule is Tieeded to provide the coordxnator with oppor-
tunities for introducing new activities and gauglng the relative pro-
- gress of the participants as they move through: t@e various activities.
It is especially important that the coordinator introduce each of the
four activities with a brief Qvefﬁiew~of that section.
In the introductory remarks, the coordinator should make it clear
that each particiba@t\wi13 be asked to clarify his or her-own values
- and skills during this workshop. ‘Rarticiﬁants who are resistant to
such persona]}zed activities should be encouraged to modify their
attitudes about this matter or 1eave the workshop before the second
activity is started.

-

Objective 1, Activity 1 - Finding Benefits of Individualizing (60 minutes)

- 1. Introduce this activity by asking each participant to read the
section of the text titled, “Reasons to Individualize When Clarifying
Yalues and Skills." Most participants will finish this in about five
minutes. ’

2. When all have read the introdﬁction, ask that they continue
to read and fo]]ow the four steps of Activity 1. In the first step,
they are asked to fill out the Individualized Self-Report. While a

. blank Self-Report formiis enclosed in the x}uodule, distributing an
unattachéd copy of the form to each participant’will permit reuse of
the module booklet. . -

3. When most have finished F1]11nq out the Self-Report form,
ask them to join with a few others to form groups of four. Ask them
to read through the rest of the directions for Activity 1 and follow

\‘)“ \ 7
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" assessment efforts, and then Part 2, choosing statements which describe

P
-

* ]

the suggestions described in four steps. You will need to coordinate

their movement through the féur‘éteps of Aciivity I because most parti-

cipants will want to talk abou:t each step of the activity for an exteh‘ded .
period. You may need to remind them that the module cannot be com-
pleted in the alloted time if the suggested times are not'fo}1owed\
fairly closely.  Let them know that the nature of th%.material elicited

P

by these questions usually does resuylt in complex and; interesting dis-
cussion issues. However, the objectives of the mody]? inc]ude\several )
outcomes beyond the stimulation of interesting djsﬁbs§ion issues. Yo
Can expect that your request to move on to the n;xt step will result in
feelings of frustration and complaints that personal i%sues are often
teft undiscussed. ‘ ' é

4. After finishing Step 2, participants compare fhe personal
information reported in the Individualized Self-Report and the\Norma-
tive Ratin§ Form, using three questions presented in Steb 3. After
finishing Step 4, a brief discussion of the relevance of the different
approaches to self-assessment, participants are requested by the .
coordinator to read ahd compiete the tasks designed to assess the
attainment of Objective j. b -

The Assessment of Objective 1 (10 minbtes)

Ask participants tg respond to Part 1 of the éssessment task,
Writing a short statement about the benefits of indiiidua]iziﬂg self-
the benefits. \

You may wish to coliect the results and evaluate tHem yourseif .
or ask each participant to select an assessment partner who can score
the results according to the answers you supp]y from the cdordinator‘s

2

guide,

-
RN

Criteria for completing Qbjective 1 are as _follows: .
The participant has satisfied Objective 1 if she/he identified

two of the three statements (R, €. ang Fj in"Part 2, while not
choGsing more than one of the incorrect statements, (A, D, and E).

o
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When evaluating the comparison of the two Self-Report forms
in Part I, look for at least one benefit which corresponds to one
\ of those desCribed in statements B, C, and F on Part II. Also give
. credit if the participant mentions the greater variety and flexibility
permitted when using the Individualized Self-Report form.

Objective 2,‘Activity 2 - Clarifving Values (2% hours) ‘
Ask everyone to begin Activity 2 by reading the introductory

remarks and Part I of the model Values Clarification Process in
Appendix A. Fach participant can then return to Activity 2 direc-

tions, the suggestions for sampling the six steps of the model process.

When sampling the six steps it will probably be necessary to read

sections of Appendix A again, especially the example given at the end

of Part 1. |

w2 _}"The coordinator should demonstrate some of her or hjs own personal

-

\cohstructs when participants are completing Step 3 of the process. It
also helps to refar the participant to the 1ist of examples in_Appendix
C when Step 3 is being tried. Encoyrage participants to compare pro-
ducts with one or more members of the four-person groups formed in
Activity 1.
After one—and-a-half hours of Activity 2 have passed,‘urge‘patti-
\ cipants to start their script-writing as required ig Step 6,\if they
haven't already started that stepf For those. who have completed a
script by that time,athere should be encouragement to try Parts II .
or 111 of the model process described in Appendix A.
After two-and-one-half hours have beeﬁ‘devoted\to Activity 2,
you shouid start the asséssment phase of the activity.

The Assessment of Obiective 2 (30 minutes) Con
Ask .each participant to exchange $cripts and sorting worksheets

for constructs with assessment partners and evaluate each other's
. products using the following criteria.
Criteria for Assessing Objective.2

The primary criteria for assessing Cbjective 2 are signs that
the written script”includes value statements which were derived
N . . € - ‘:\QL’A\
- : from personal constructs, and that the personal censtructs can be

>N
» 0
9 .
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personal events. (TSU's) in his/her life

- traced to the process whereby the person distinguished “among

~

~ The following check—off 1ist should be used for assessing .
"~ ¥ the written product and for providing feedback to the participant:

¥. Does the‘§2ript include at least three value statements

Whicﬁ\idqntify qualities’.and objects in' the nerson's 1ife which,

are considered of significant worth to that person? -

.Do the value statements use perscnal constructs, or parts

thereof, elicited in Step 3 of the six-step. process?
w 3. Are the personal construcks used for making value state-

" ments as5oc1ated with positive Fee]1ngs identified in Step 27

"To check Lnus, tface constructs used in value statements to TSU

le’

cards’ Wh&uh have positive feelings: described on the back. Success- -
ful comp;gtzon of Objective 2.is assessed by the tracing of at

least three value statements listed in the script to specific

' ** _constructs, which can be traced to specific TSU's which show

the

- ~ ;. associated feelings indicative of values.
" If there is evidence that these three questions can be -

person has achieved Objective 2.

Objective 3, Activity 3 - Identifvina Skills (1} hours)

Ask each participant to read the introduction to Activity 3,

"sing an  Individualized Technique to Clarify Skills." 1In the intro-

duction is an exercise where participants are asked. to identify at

l2ast 13 skills from an expanded TSU desrr1ntwor about a picnic for

expanded TSU, are shown below.

1. Keebs'abreast of current events.

watching boat races. Some exampleg of skwlls demonstrated in that

Lo . .
. h 2. Takes initiative; makes decisions quickly.

Investigates potential

S W

Ensures that schedules
Locates information by

¢

~d

Creative planning with

Checks on accuracy of information; verifies data.

problems Before they happen.
can be coordinated.

using appropriate resources.

sensitivities to aesthetic considerations:



i

=
. -~
. * LI .
- k. . .

LM
+ 8. Follows complex written difect%ong. I o
9. Anticipates potential problems; devises preventive measures.
10. Interacts easily with others over extanded periods.
11. Plans so as to-prevent serious problems at the t1me of d
emergencies. ’ v
12. Deals with medical emergencies using extensive first aid -
« *  knowledge. s ‘ ‘ ‘ “

Plans to create a spwrwt of satisfactidn amonq participants. .
It may be helpfu} to. make copies of these skills and d1str1bute‘
them to participants after they have attempted their own descr1pt1ons

[ I

i

of the skills demonstrated prior to and during that picnic.

"Afteér each participant has tried this exercise and read through
Aﬂ;endik D, a list of many skills.which might be used, she or he is
reédvlts complete Acf%vity 3. - When completing Activity 3, the partic-
ipant Ssamples act1vxt1es described in each of the swx steps for about

. ten mwnutes After aboyt sixty- m1nutes it will be twme to start the
s\?ssessmen* DroCcess fhr Act1v1ty 3

The Assessment of 0b3ect1ve 3 {10 minutes) C

Ask each part1c1pant to exchanqe products of Step 6, the prworw-
tized clusters of skills, with the person desmgnated to be his or her
assessment partner. Havg each partner use the following criteria

for assessing the attainment“ef Objective 3: A

Criteria for*Assessing ObJectwve 3 I
The following checklist uses- the primary cr1ter1a for g&sess-

~

ing Objective 3, the identification of uaab]e skills:

1. Doe§ the partlcwpant have at least three cards showing o
clustered skills?

2. Have fhe clusters been rank ordered as to their. value or .
importance for the participant? "

3. Is there a supporting iist of at least 20 skills which were
used to form clusters? ’ \

4. Can the skills be traced to specific events or activities

in the person's life where the person demonstrated the skill?

11
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Samp?e~this by rhbbSng five skills and ask the perscn to°
s describe.eariier events where. that skill was demonstrated.
" - {f* there 15 evidence that each of these questions can be :
answered positively, the person has successfully attained Objective 3.
ol " Qbjective 4, &ct1v11y 4 - Adaptina the Techniques (1 hour)

With at ‘east one how remaining, all part1c1pants should suar
Activity 4, the adaption of the indfw;uua izing techniques to the 4
other setlings whare they will be applied te specific graups. Ask
participants to $ract§ée their adaptation skill using the simulation
case provided in Activity 3. The criteria for assess%ng the adapta-

§ show how the simulation case could be han?}ea using the
ieahniques taught in this meodule. Encourage the assessment partners
for each participant to go over tne\mlans devm?oped for *he sxnﬁTab10n
case, using the criteria 1nc,uded below. After every oart1c10an hde
has had an opportunity to adapf the éechnﬁq ;85 to +he ‘simuiation case
‘ © and then used the criteria Yor evaluation, she/he will be ready to
\ apoiy the tec@niéues to a setting of his or her 0wn~xhoosing.

Ask each participant To deve]op a’plan for adapting tﬁe'technique§

' to a setting of nws or her onn choice, where’ tne _expected clients .
or the prcceoses ﬁro named av tnp var?wcvpanr The participants .
L \  should be able to develop a plan in about twenty minutes.
. z 3 : . 5 v : 2
’ The Assessment of Objective 4 {20 minutes) )
] When the p ans have been completed ask participants to exchange
: ¢ plang; and apply the ?ssassaéét critaria listed below. If the pian
N ' has four of the six components listed as criteria for Objective 4,
) ) ~ét‘uan,«be Judged to be acceptable. If circumstances permjt, it would
- Se \fﬁnr« valuable if the csordinatbr'c01}ecfgd the plans and
. gﬁﬁ | eturned gnem after a more thorough evaluation.
- ¥ Criterie Tor Assessment of Objeclive-4

Does the plan have the following f@ﬁﬁénents?

f \‘ )

1. A class of referents which permiis the indi¥idual to
idenlily spécific evenls, objects, or symbols which subseguently

can be used for eliciting personal constructs and[gr skilis.

, . . ,d'f
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Fxample from simuiation case:

Fach student is asked -to récall and briefly describe
previous cTass sessions. . The in;trucgions encourage the
identification of some previou§'classe§ which were very
satisfying, some which weré neutral, and some which were

very unsatisfying. ; .

2. Directions, with examples, which encourage the individuals
to identify feelings asscciated with the specific Yeferents de-~

S > R - : .
scribed in Step . -

A

E;‘Ka:uu} e

° e
3

The student 15 asked to describe one or more feelings

oed

connected with the specific class sessions identified 'in
Step 1. ‘

3. A sorting process is suggested which encourages the

individual te identify constructs or cognitive descriptorS‘whﬁch‘
shefhe used to distinguish uetweeq specific referents described

in Steo 1. This sorting process may also identify skills.

[ N . . +

Example: \ L ‘

Lach student is asked to distinguish aéong classes
described in Step 1 by selecting any three sggcific$c]ass
sessibn’ and d@scrwu.ng how two of the thréebare alike and
different from the third. A personal construct 'is identified

+ ko characterize the kev aspects which were used in the

-4 descriptors. \
> The student is encouraged to compare and contrast varieus
g@mbinatiané of classes to elicit several constructs, which
are listed for subsequent use. ;
4. Directions assist each individual.in tha#identificdtion )
of those constructs listed in Step 3 which are most useful to
describe the conditipns the person wants at some future time.

W
¥

DQirections enuuurag the student to use feelings associated with
certaxn referents as guides when identifying the most useful

- 1) 3 3 - ™) T }\ .r \' . 17
constructs.” The most usefu] skills may be identifhed in a
“ ‘Q

Y

simiiar manner. “
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Example:

‘tach student s asked {o pick those class descriptors ah
elicited-in Step 3 which would be most useful for describing - "9_’é
a future class which qh /he would expect to be yery séa‘tw‘sfying. ~ . S
Classes associated wwbh most positive feelings will help
4 the individual identify specia} constructs..

5. kach individual is asked te identify three to -seven won-

. Structs which are represertatvve o‘ the elicited constrqcts,\ahd
. te write value statements which descrﬁbe what she/he wants in the
futura. Three to seven skill clusters can be chosen in a similar

L -
manney., ) . :

. txample: ' . &

Each student is asked to write four statements using four
. . s\sg\
different constructs representative of those-used in Step 4.

9
Each statement should describe what the student has found ‘
satisfying and*teheficial in DféViDIS\”TBSQES
6. The =nd3v7dua7 is next asked to write a script aboub an
anticipateu event when sberhe 1S tnvnwved in valued aubuth}es
which result in pérsoral sat?sfhrtwons. This script wncTudes o
) the value statements which’were written in Step 5. v ‘
] ' Example:
tach ctudent is asked t# combine the va]ue statements in
Step & SO as U}de%crwbe a future class session whwch >he/he .
{ would probabiy:find very satisfying or beneficial.
Tternative Slan for Activity 4 . S L -
" As an alternative approach to Activity é, the coordinater mayﬁwish ‘%.¢
t@.form new groups for:discussion\af practical applications of the R ;f,
“V}hqu demonstrated in Activities 2 apd 3. For-such an alternatiye,
itois use Fa} ro have individuals from Similar work. settings qeL tbaefhev .
for dws&usqx&nx na«a oplaicatien.  If each ﬂr””‘ is asked to devise an \
’gp‘lcahon exam;ﬂe, the final JCUV'I ty ofy tshn wor};hm can consist \Jf ° , .

vérbal reports ﬁﬁamyeach group to momherg Q% otnﬁr groups.
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,Providigg eemprehensive ¢areer guidance.

NATIONAL CONSORTIUM (OMPETENCY-BASED STAFF DEVELOPMENT RESOURCES

8 ”

Modules 1-12 comprise a series on Developing Comprehensive Career
Guidance Programs.- .

1. (Career Development Theory .
Barbara Sanderson and Carolyn Helliwell

L 4
2. Program Development Model
Charles Dayton and H. B. Gelatt

A}

3. Assessing Cesired Qutcomes
Charles Dayton ‘

4. Assessing Current Status
. Phyl1is DuBois

5. Establishing Program Goals = "

Charies Dayton Ok -
-~ - 2 . & > v
6. Specifying ent Performance Objectives

Laurie Har n ~ : e

~J
’

. Eé]ectiﬁg Alternative Program Strategies
H. B. Gelatt '

8. Specifying Process Objecti&és - E ‘\\\\ N
Barbara Pletcher ~ ‘ ~ N\

9. Developing Prbgram Staff
Barbara Pletcher

10, Trying Out Activities and Monitoring Early Implementation Efforts - |
Steven M. Jung ‘ ' o

~11. fonducting Summative Evaluation {Cost-Impact Studies)

Jean Woiman

12.  Communicating Evaluation Results
' Sarah Roberts : \ ‘ ~ e

The remaining modules address. other competencies necessary for

S

13. 'UtiJQZing Strategiés or Aduit Guidance v
%Pﬁﬂ?'teipowitz and Nancy Schlossbergs .

14. Designing Programs for Adult Gdidance
Zandy Leigowitz and Nancy Schlossberg

Froviding Life/Career Planning for Women and Girls
“Janice ™M, Birk .

wd
(@ 4]
.

. -

16. Providing Career Guidance for Young Women :
Pamela 6. Colby -
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17. Enhancing Understanding of Students with Physical O1sab1}1t1es
Susan L. McBain

13. Helping Students Expldre Work and Lesisure Opt ons
Pamela G. Colby

19. Planning a Career Resource Center o : |
"Rabert A. Wood, Neal Rogers, and Clella Klinge .

20. Developing Pe;p]e Relationship Competencies for Career Resource
Center Technicians

N

Ji11 Paddick and Dale Dobson . - ; T

2?, Developing Facility Maintenance Competencies for Lareer Resource —_~
Center Technicians o ‘
Clarence Johnson »

22. Planning Pre-Employment Programs
Jbv¢e~£welduno and Marvin Fieldihg

23. Cnnducting Job Develiopment Programs. «
Joyce Fielding and Marvin Fielding ‘ ‘ .

24. Conducting Job Placement Programs
Jayce Fielding and Marvin Fielding

T 25. Londuc*vng Fo]?ow Up and Foilow-Through Programs
] Joyce Fieiding and Marvin Fdéwang .

,.—’ ~

26. Imaging Suturistic rareereﬁmdance Goa}s :
- Juliet V. Miller, Garry R, ha]z,,anvfylbby Benjamin .

27, Emag:ng Futuristic Career Guidance Prqgrams
- ~Juliet V. MiTYer, Garry R. Walz, and Libby Benjamin

28. Using Change Agent 5kills to Manage Career Guidance Program Development
i uUle"‘ V. Miller

29. Using Change Agent Sk1i1s ﬂS’Manage Careor Guidance Program Implpmentat1on
Jultet V- Miller

(93
<o

Developing Effective Public Relations.
Norman C. Gysbers \ R

n—

‘3iv‘ Developing and Conducting In-Service Programs
At Stiller ~

32, F rov"dvng Leisure Informafxon in the Career Panurce Center ‘
Ron Klein and Robert Swan . . .

' 33, Deve]opﬂngsuareer\aenter Resources for rFaculty Use B
Marlene Fredricksen and Robert Swan NP
34. Prov1dxng Career Guidance, in a uroup Sett1qg _ ~ "
Perry SamueT§ B :

"

"
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35, Personalwz1ngfcateer Gu1danee Assessw=nt Infonnation Through

" Group Counseling \

Joe Wittmer and Larry C Loesch .

36. Clarifying and Articulating Individual Values and Skills for '
Career Plannin ¢ .
Jera1d R. orster

-

37 He]pwng Parents to helo Ado?escen»s in (areer Eéplaratwon
) Janitce M. Birk 3
38. Helping Young Adults Make the School-to-Work Transition
Sherri Jobnson, C. D. Jehnsan. anE'Ni*TfCarey .
39. Helping the Community He{g}Svudengs Wi th Career Deve]opment
Richard Lutz and’)am Croof
40. Establishing Community-Based Emploviment Programs “ . ¢

tlien A. Stewart f

i

41. Design1ng Caréer uevengpment Programs for Bus,ness and xndustry
~Zandy Le2ibowitz and Nancy Srnlossberg

.az‘\ Deveiopwng Coping SKills fgr va*eer~Qe?afed ‘Chanqges
Abreqo and Lawrence Brammer G

; N .
g
+ -

oo 43 He?gﬁnq Deop?e ‘with Preretirement Dlannxng--An ;ntroduc*1on .
Garry R. Waiz, Libby Benjemin, Helen L. Mamar&hev, and Beverly Prwtchett
¢,5 44. Counseling Needs 0f the Older Adult f~ ‘ S

- " Patricia Cook and Elien Stewart
45, Specializing Career Gu1dance Strategies fgr Use with tthnwc 1norities
Woodrow M, Parker and Roderi ck J. Mclavis ; “'
i N
/ -

46. Using Self Awareness and Effective Communication for Helping Ethnic
Minory ‘es with Lareer huldance
Roderick J. McDavis and Woodrow M. Parker

47. Helping Elementary School Students Develop Decision-Making Skills
Lee Winocur : " :

!

¥ 3 *
48, Consu1t1ng in_the Area of fareer au1dance

Tom Quinn K
49. PYannwng»Co]iaborat1ve Career Guwdance Projects LN
. \ - Larry C. Loesch and Joe Wittmeyr .

EY
5

Becoming Resourca Resourcefui
Garry P, Walz, Libby Benjamin

‘I. \ 59.

51. Making Change Happen: Learning a
Libby 8Benjamin and Garry R. Walz

Helen L. Mamarchev, .and Beverly Pritchett

iystematigéﬁode] far Lhange

Qvercoming tarridrs to Change
Na’h N

MpkingAfhaﬁﬁe‘ﬁappéh
Libby Benjamin and Garry R.
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The Nagiona] ansortium h§s als prodaced a.catalog ofﬂéompetency—baéed
programs and lists of desirabledRompetencies for providing comprehensive
career guidance, ) ‘ :

53. Competency-Based Education for Guidance and Céunseling Personnel:
: A-Catalog of Programs and Competencies--5ecogd Fdition
- Susan L. McBaim, Compiler R \
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