o st Lo e v . R L Y B R T I e O A N e T T R A
A L . .o IES SR Ae A ! e N AN N T TN fed o e B N
- . o R . - 2 i o
« - . X : . . N e *
. LIEH

et DOCONEET ERESOAR

KD 182 %64 ’ (o voza 960
MITHOR < Ku Gaorge b, -

IITLE ‘' The rsonality anctioninq of Traditionnl-lge

| studernts and 4dule Lea ners during the First !ear of
o K\Colleqe. sb

-INSTITGIION Indiana Oniv., Blecn*nqton. choal cf Education.

PUB DATE 16 Jan 80 .

NOTE 32p. . ‘ '

EDES PRICE . BPOT/2C02 Blus Postage.

DESCRIPTORS *Adult Students; lqe niffe:ences- sCclleqe Freshmen:

Comparative Analysis: Higher Education; Individual
Ehazacteristics:’nOntraditicnal Students:
Personality Chanae: Personality Studies: Sex
_ pifferences: Sogial !acters- sStudent
‘ Characteristics . ¢

IDENTIFIERS Oomnibus Persorslity Tnventory
: o

LBSTRICT . : , .

A study attempted to substantiate eipir{cally whether

changes occurred ia ¢he perscnality functioning of adult learners and

traditional-age students during the first Year ¢f ccllege. The

Omnibus Personality Inveantory and companion questionnaires were

adsinistered to randomly selected qgroups of students from two
caapuses of a midwestern stste university in Fall, 1977, and Spring,
1978: 273 adult s*udents (freshmen aged *wenty-three or older) and
£22 traditional-age freshmen. Usable respon=es represented 51% (40X
male) and 44N (37X male} respectively. Group mean and individual true

- gain (change} gnalyses were used *o document whether shifgs in

personality functioning-took place and to identify college activities
related to various shifts. variables examined included reason foér
atternding college, aspirations, ce-curricular activities, grades,
eaploysent during school, relz*ionship to parents, and marital
status. Changes in perSonality functionina for traditiomal-age
students seemed attenuased compared q‘thlgne re fulte ¢of studies
conducted daring earllier decades, College attendance was assoclated
with changes’ in personality €functioning for beth clder and younger
students, although changes did no+ occur in all students nor was the
directionality of change consistent. Given the increasing

" heterogeneity of collge student populations, the use of group mean
scores to assess personality functioning during the first year of
college -may no longer, be defensib?e. (PV)

-

‘t“‘tt#‘tQQG*‘ttttittttt#*t“tttttt*tt“t*‘*#*“*#t#*tttt*t‘tt##tttttt

¢  Reproductions supplied by EDRS are the best that can be made *
. fror the oriainal document. *

SIS RASR AR EREB AL RASAE TR R R ERR R EFERE RSB ARREL KR E LSRR R PR SRR R E S B R

b1

¥ .



-
..

Ry

ED182464

_The Personality Functioning of Traditional-Age

Students and Adult Learners

During the First Year of College ‘ x '
¥ [}
. : € ‘Y'
L
2 ’ L] A
by ’ ¢ >
. George D. Kuh -
: - Assoclate Frofessor
Schoal of Education, Suite 226
Indiana University ~
- Bloomington, IN 47405 '
€
// -
N

\ } ~— <

N ) >

o

G :

e ‘ January 16, 1980 ‘
K:f US DEPARTMENT OF NEALTH "

. €DUCATION & WELFARE PERMISSION TO REPRODUCE THIS

hd NATIONAL INSTITUTE OF _ MATERIAL HAS BEEN GRANTED BY

,(ﬂUClTlON

. L OOCUMENT  MAS REEN REFRQG. '
o O RD EXACTLY AS RECRIVED § ROAS . . R
i . g RSON OR ORGANIZATION ORIGIN- G S
ATNE T BOUINTS OF VIEW Of OPINIONS - ‘wqd‘m
STATED DO NOT NECFSYARILY REPRE- °

. SENT O K CIAL NATIONAL INSTITUTE OF .
Q . © EDUCATION #OSIT,ON OR POLIEY - 2 - TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERKSL" ,

ERIC ' -

hY




Abgtract

During the 1970s, substantial shifts4occu;t;d in the characteris-
tics of persons attending.cpflege (e.g., more ol&er séudents. more
traditional-age students from the bottom half of high schgol classj.
The purpose of this study was to eﬁpiiﬁcally substantiate whether
changes occurrcd‘iﬁ the personality funcéioging of~adu1t learners and
traditipnnl-ngg stu¢ent§ during the first year of college. fﬁe Omnibus

Personality Inventory and companion questionnaires were administered to

both g;oup: in Fall, 1977, and Spring, 1§78. Group meaé and individual
true gain (chanée) analys;s were used to do;unent whether shifts in
personality functioning took place and to ide;tify college actgfities
rclated to various shifts,

| Changee in personality functioming forAtraditional-age students
seened attenuated coupared with the results of studies conducted during ‘

earlier decades. Collegeﬁsttendance was associated with ch;ﬁkes in

; personality functioning for both older and younger studéﬁté, although ¢

'

chanées did not occur in all students nor was the directionality of

change consistent., Implications of the findings are dischssed.
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"The P¢r£;nality Functioning of Traditionil—Ase

' tudents and Adult Learners .

L4

! | Durihg the First Year of College

Q' - ‘ . o . R
. ‘Incresse in intellectual ability including acquisition of knowledge

is usually considered to be an important goal of higher education. How—

.
[~

ever, other necessary and valued concomitants of intellectual growth

. rd
such as critic&l thinking, creativi;y,‘freedom from irrattunal prejudice,
and independent judgment are not often accounted for by mental abilicty

Jeasures (Hebster, Freedman & Heist, 1962). As a result, investisations

: concerning the impact of college oun students developmen; have of ten

-

been phxaéed as questions cdncérning changes in personality fundtigning
(Dressel, 1971; Sanford, 1962). |

The findings of a largq\number of étudies of collegé etudéncs' per-
sonality functioni%g conducted during the 1960s weré'fairly consistent.
On the average, vollege students sedmed to: 7 .crease in esthetic
interest, complexity of thinking, religious toleragce, impﬁlse expres-

sion, automomy, and nonauthoritarianism; decrease in religiosity and -

political naiveté; and become wmore mature socially (Eliinson & Siwmon,

1973; Feldman § Newcomb, 1969). It has been estimated that perhsps half

of these changes occurs during the first year (Katz, 1969; Sanford, 1552).

Y

During the 19708, significant demogvaphic changes have taken place

within the college-going cohort, \Fo} example, more women than men
- R Ii
Y
cugfcncly are enrolled in postsecondary education, and many more stu-

/
dents from the bottom half of high scheol classes now attend college.

Most of the college 1npaét studies were conducted prior to the influx
1Y

T
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of wh@t Cross (1971) has termad the 'new students" (i.e., oider,.lou
SES, lower ability).' Whethcr the gensralizations based on.traditicnal-
age (17-22 years of ;ge) students enrolled in 5h0519563 and 1960s are
valid for the students of the 1970s and 1980s has not been determined,

While adult sevelopment has received attention in feceng years

,(h.g;. Levinson, 1978; Weathersby, 1977), relatively little is known

about the persoéyllty functioning of adult learners in higher education.

When qpmﬁared ﬁith their lé-yaar-oid.coun:erparts. adult women have

-

been found to be less anxicus and more confident (Ciements, 1974),
< ' . ) : «
Using a2 cross-sectional design, Strange (1978) found that differences

in reflective judgment scores (a measure of cognitive maturity) betwéen
freshmen and seniors could not be,acébunted for by age. A comparison of

traditional-age freshmen (18 years).and seniors (22 years) and older

freshmen (22 years) and senjors (26 years) revealed that both groups of

seniors had higher reflective judgment scores. Using the‘Ommibus Per—

.

sonality Inventory, Kuh and Ardaiolo (1979a) found that when compared

with traditiondl-age freshmen, adult learners tended to be more interes-
téd in reflective thought and wera more scienfific in-the(g problem-
solving orientation. Whether changes jin the pgrsonality functioning
of adult learners c#n be exﬁected during college sifllar to those®
reported for traditionsl-age students has not been empirica11§ subf
stantiated, | .

Drawing ?eaningful conclusions from tﬁ; various.attemptl to describe
the personality functioning of older students is somctimes confounded

L

by the different criteria researchers have used to define and subsequently

[

select their respective target samples (Penn & Weaver, 1979). The term

o~



- "adult learner" has been used to describe a variety of groups exhibiting

‘disparate characteristics snd motngs for learning or a&tending post—

4

secondary education. Egsggzgﬁple, it is likely ghat older students who

-

pursue ‘a generai education diploms,‘continuing educgtion courses,
associate, baccalaureate, and post-baccalaureate degrees have differént
motives fog/ie;rning‘(see Morstain & Smart, 1977). Therefore, specific

descriptors fwust be used when discussing characteristics and personality

o

functioning of adult learners to permit identificacion of. the pdpula;ion(s)

<

., toé which the findings ¢sn be generalized,

\

The purpese of this study ﬁgs to examine the relationship between

college attendance and personality development of contemporary traditional-
* B

age freshmen and adult learners. Adult learners were defined as first- -
‘\ 13

year students 23 years of age or-older enrolled in sevén‘hours or more
1n?university-ievel courses, ?ore specificnlly,_th; study was desiéned
to answer the following questi&ns: | ‘
1. Do changes occur in the personality functioning of adult
learners agﬁ traditional-age students during the‘first‘year of college?
2. What depographic variables are ré}ated to peréonality change

during the first year of college fqr these two 3Yroups of students?

Method ‘ : b

-

2
~

Iasrrumentation

Two types of instruments were used in this study: (1) short

demographic questionnaires with parallel forms for adult learners and

traditional-age freshmen; (2) the Omnibus Personality Inventory (OFIj},
In addition to descriptive data (sex, age, parents' occupation, etc.),
! the questionnaires requested informatton about various activities or

éhlracterintics that have been either empirically or thecreticallf .

S
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e «
related :o~peruona11§y development during the coilege years. For example,

re:pond;nts' prezent or prapdsed major was requestéd. Katz and Sanford
(1962) have suggested that because various éurricula'enc?urase different

"ways of knoving,
& N

moTe likely to seek gratification than students in the sciences or applied

¢ : ,

" students in the humanities.and social sciences gre
major fields., Respondents' participation levglg in various co~curricular
activi;ies‘wefé alsg T uested.ﬁ It seems logical -that studénts who par-
ticipate in cer:nfn ac:;Licies may evidence gains along a comparable .
personality gimension; e.g.; regular concert or théater attendanceA

could be reluééd to increases on a mea:rure of estheticism (gee Astin,
1977 Bower., 1977). './

The OPI purports to measure intellectualism and social-emotional
adjustment among college students by recording differ;nces in attitudes,
opinions, and feelings‘on‘a variety of subjects thought to be relevant | -
to academic. activities. Each of the 385 OPI items contributes to one
or nore of 14 scales: thinking introversion (TIf—a liking for reflgc:ive
thought) ; tﬁeofecical orientation (TO--preference for theoretical concepts
&end the scientific method); estﬁeticism (Es~-interest in esthetdic matters):
complexity (Co--qQIerance of ambiguity); autonomy (Au-—nsnauthdritarianism);
social ext;oversion (SE=~preference for relating to others socially);
impulse expression (IE--readiness to seck gratification); personai inte-
gration (PI—degr®e of emotional adequacy); anxiety level (Aip-derﬁousness,
tension and social adjustment); altruism (Am—degree of affiiiat;cn);
Eractical ogtlook (PO~~interest in applied activities and maéerial

possessions); masculinity-femiﬁinity (MF~~differences in attitudes between

men and women); response bias (RB—respondent's test-taking attitude)

-
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{Heist & Yonge, 1968). The OFI has besn found to be reasonably relia-

ble for both}oldcr and younger students {(Kuh & Ardainlo, 1979a)..

Sample and Procedures L

?

The original adult learner sample was comprised of all students

»

23 years of age or older classified as freshmen a£ two campuses of a ’

<
seven campus midwestern state university svstem who were registered

for seven o; mofe credit hours for the F§1¥;~1977,fsemester¢' These
criteria uére'met by ?83 students. Ten students were improperly '
classified, which :édu;ed the target sample to 273 (427 male) to whom
the instruments were"subséquently mail;d’fg the fall, Usehle quesiion;
nairéa and OPIs were returned by 51% (ﬁqﬁ malg).7

This group of adultc leé}neré Qas contacted again at :heﬁend of the

Spring, 1978, semester and asked to complete the OPI and a question~

naire similar to the one used in the fall. YNineteen students =ither

had officially'wi:hdrawn'from school or had had their telephone dis-

connected indicating perhaps they, too, had left school, Thus, the
adult learner spring target sample n was reduced to 121 (40% male).

*

Usable instruments were returned hy 56% of the fall respondents (25%

MIQ)Q )

The original traditional-age fré;hman sample was randomly chosen
in the_Fall of 1577 by selecting every 38th student from thoée per—
sons 19 years of age and younger classified as freshmen and enrolled
for seven or more credit houfs at the residential campus (g.- 222).

Attrition reduced the target sample to 213 (397 male), Usaﬁlé instruy-

-

ments were returned by 442 (377 male).



“ et

Like the aduit léarners. the traditional-age respondents were
contacted in the spring to complete the OPI and their respective form
of the questionnaire. At this time it wés.learucd that at least three

of the fall respondents had left school, reducing the target sample to

-

90 (38% maliw. Usable instruments were returned by 62% (321 male) of .

: {
the fall respondeats,

Data Anglysis ‘

Because the OPI w;s developed specificslly for use with traditional-

¢

age students, Cronbach's alpna (interna} reliabiiicy) and stabilicy )

(test-rpetest) coefficient es;i;a:es were coﬁputed'to determine whether

the instrument was relishle for both younger and older students. The

ggi.scales appeared to be reasonably reliable for Qgth groups (Table'l).
To deterﬁine whether the respondents. (adult learne.s, n = 68;

traditional-age, n = 56) who completed the OPI in the fall and the

spring were dissimilar from those studengs who completed the OPI unly

-in the fall {adult leafner,‘g_- 72; traditional~age, n = 37), thé

AN .
means and standard deviations of their ?all, 1977, OPI profiles were

compared (t—test). Statistfcally significant differences were fo;nd
between the.fall-spriﬁg adult learner respondencs/apd fall-only adult
learner reSpond;nts on two scales: Personal Integration (t = 1.98,

p & .05) and Anxiety Level /t = 2,23, p<¢ .05), Th: directional
differences indicated that the fall-spring respondents were more
emotionally nccure‘and less nervous or worried than fall-only respcon-
dents. No differences were found between the fall«spring and fall-only

traditional-age freshman respondent groups.

To determine whether shifts occurred in respondents' personality.

)
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functioning durihs the first year af college, the means uand -standard
deviations of the reapective grﬁhps‘ ?all, 137? and Spring, 1973 OPI
scofck were compared by sex (matched samplé t-test). _Becxuse.maan
comparisons uay obscure individual iiversity {(see Feldman, 1972;
Treanb¥, 19?0), the following estimated t}ue gain (change) formulas
also were used to take into'account rezres;ian and other related
neasurement concerns that sometimes mask individual difMerences., Each
of the respondents' 14 OPI scale scorgs'ﬁrom Fall, 1977, and Spring,
1878, was correlated (Pearson product-scale moment coefficient) with
each item on the Fall and Spring questionnaires‘(nontabfed) for use

in the followgpg computations,

To deté%m;ne the relationships (Pearson product-moment éocfficient)
between estima%ed true gain (changé)-during the first year of college
and dembgraphié variables that were crdinal in nature (e.g., age), &
correlational method suggested by Crenbach and Furby (1970) was used,
However, this formula could not‘be used fpr several séales because the
average of the reliability estimates (Cronbach's alphq) was lower than
the respective test-retest étabiltt? coefficients, This vas.true for
adult learnmer women on TO, Es, RO, Am, MF; for adult learner males
on SE, MF, and RB; for traditional-age women on CO, SE, Am, and MF;
and for grsditional~age men on Es, o, MF, and KB, These ;orrei;tioqg
(see Tables 2 and 3) reflect relationships between Fall ’77 and Spring

'78 change scores and demographic variables.

To determine the relatfonship between non-ordinal variables
=.8., major fleld or reason for attending college) and change on the

OP1 scales, an estimated individual true gain (change§ score for each

{

10 -
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respondent on sach OPI scale was obtained using the formula suggeaced
by Lord and Novick (1668).

Oﬁ==tay analyses of variance were,coméated to cs:ahliéh-the/rela-

€

tionships between estimated true gain scores on ‘cach OPI scale and the
L3

respective non-crdinal variables, 1If a statis:icnliy significant F-

ration resulted, pairwise multiplé comparisons were made (least
P ! ® L

£

significant differénces procedure) to determine which response cate—
gories differed from the others, The magnitude requiteg for stacig~
tically significant differences varied depending on the number of

respondants answering the respective questionnaire item.

_ Results

Group Megn Comparisons

4
Fall aﬁd'Spting OPI group mean sccres for both traditional-ages

freshmen and adult learnexrs are presenéeq in Table 1. Only two
a:atin;ic;liy significant differences were found. Traditiogﬂi-age
males became mo{e independent and sclf-dirxected (Au} and Qdult

learner females became less fundazentalistic in their religious beliefs
(RO). Slight decreases were noted for adult learners on the intellec-
tual disensicns (TI, TO, Es, Co, Au, and RO). The social-emotional
measures for both traditional-age and adult learners did not reflect

any discernible patterns of change.

-

Individual True Cain Analyses

Mdajor Field, Several relltionﬁhips were found between respon-

dents' present or proposed major field and estimated true gain OPI
scores. Adult lesrner males méjoring in science/math or who had not

decided »n & mafor were less likelv to exhibit regative change (true

€

11



10 .
giin) on TI (F = 3.6, p ¢ .05}, Traditional-sge men majoring in science/
asth and social science/liumanities became more independent of suthoricy
(Au) during the first year of college than business/education majors
(F = 16.0, p ¢ .01), Business/education rajors were more likely to

report feelings of personal adequacy, but less likely to decrease 1in

their interest in practical activities than their counterparts majoring

in social scicncékfhumanities (PI, ¥ = 3.5 and PO, F = 3,2, tespectively, -

both p € .05).
For traditional-age and adult learner females, majoring in bhusiness/
education was related to smaller gains on the SE sciale (L.e., exhibited

more of a preference for being with people) than females selecting

soc{al sciences/humanitics (F = 4.3, p { .01 for both groups), The ~

direction of these differences in personality funcrioning assocfated
with major field are consistent with those reported by Katrz snd San-
ford (1962) and Feldman and Newcomb (1969},

L]

Reason for sttendiné}college. Adult learner males who were unable

to articulate specifically why they were enrdlled (Muncertain) evi-

denced negacive true éains an the SE and IE scates (F = 5.9 and 3.9, -

\ .
p € .05, respectively)., Adultlagrner females who reported intrinsic
or self-directed reasons for sttending college {e.g., "interest in &

specific major” ~r seeking “exposure tdxdiffetent f{deas’) as opposed

1A Y

to instrumental reasons (e.g.; "to get a better job") were less likely

Y

‘to remain fundamentalistic in their religious beliefs (RO-~F = 5.1,

p ¢ .01Y. Resson for attending college was not related to change on

-~

the OPI scales for :raditionil-age students,

¢

12



Aspirations. Thcx:rlditional~nge group was asked where thcoy expec-

ted to be working ten years later. When compared withi their counter-
parcts who planned to be working in ;he home or a coubination of home-
makiég and professional roles, women who expected to be emglcyed full-
time in their chosen. vocation exhibited increases (true gain) on four
scales; TI (¥ = 3.1, p € .05), Co (F =~ 3.3, p € .09%), RO (F = 3,4,

p € .08) and SE (V' = 5.7, p € .01).

Differences were also nnted.when the degree objectives of traditional-
age wonen were compared. Qamcﬁ who aspired to the baccalaureate degree
exhibited greater gains on the TI, fﬂ, Es, RO, and SE scales (all p <€ .05)
than their peers who wure enrolléd in two—yéar degree programs or who

did not expect to receive a degree.

Co-curricular Activities. In Table 2; the statistically signif{cant

{p < .05) relationships between Qgéjtrue gain (Ranger) scores and ordinal
variables for traditional-age freshmen are presented. For males, par-
ticipation in certain co-curriéular activities during the fall semester
was associated with a number of changes during the first vear of college.
First-vear mcn whe sttend;d special lectures 3. d meetings of curriculum
related organizations such as the English Club becamt mére independent
and flexible in their thinking &qd behavior (Au) but ;es; skeptical of
conventionsl religious beligfs (RO}, and less interested in materisl
possessions (PO) and helping others (Am). The& also reported fewer
feelings of loneliness (PI). Invclvement in athletic activicties ({ntra-
surals, attendance at football games, etc.) was related to negative

changes on nonauthoritarianism (Au), increas~d (true gain) interest in

religiosity (RO) and practical activities (PO), and {ncreased nervousness

(AL--low score indicates high anxiety level). ’



t

\“\\ ‘Participation in co~curricular activities in the spring war less
¢

ogfe;‘}iIktué to true gain on the ggg scales. Involvement in acadesmic
and cyltural events was posi:ivcly‘related to an increase in preference K
for refleccive thought ETI) fbr first year males., Increase in impulse
expression (IE) was positively related to participation in athletic
activities (high scorers on IE often express feelings of aggression).

For first-year traditional~age fe;;les, participation in intra-~
msutals or othef athletic events was reclated to inc;eases {true gain):
in willingness to seck gratification or express sggression (IE), in
exﬁressed skepticism of fundamentaiistic religious activities (RO),
and in preference fer relating to people in a secdal context (SE),
Involvggent in cultural activities was positively related té increased
need for independence (Au) and feelings of personal adequacy éfI-—Iow}
scores reflect social ddjustment)., Involvement in social activities in
the spring semester wuas related to increased sensitivity and apprecia-
.tion for artistic qualities (Es) and stepticism of conventional)religious
beliefs (K0), and decreased feelings or symptoms of anxiety (AL).

For male adult learners, invblgement in cultural and social activi-.
ties in the spring was related to éhange (true ggin) on several person-
ali{ty dimensions, Those who attended or performed in plays and concerts
became less flexible and nonsuthoritarian in their thinking (C;, Au},
became more fundamentalistic in their religious views (RO), and somewhat -
:ore logical in problem~-solving approaches (T0), .Participation.£;

athletic sctivities was positively related to true gains on TO, Au, and

IE, and negatively related to change on Es.

14
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. Adulc iclrntr fenales who took part'in out-of-class academic-~
related activities in the spring decreased in cvolerance for ambiguity \\\
(o), but §eported more feelings.sf tegsienAand nervousness (AL). ) -
Grédes. First semester college grades were negatively related to
true gain on IE for traditional-age ngles.- Traditional-sge freshmen
wogEen who had achieved high grades in higﬁ school exhibiéed gains in
: pr;fercnce for logical thinking (TO) and dealirg vitﬁ complex phencme;;
'(Co}, but evidencad decreases in liking for reflective thought (TI).
However, wonen who ea:ned?high grades durihg the first semester of
college became more interested in a variety of areas (TI),.but reported
more feelings of {solation kPI) even though they did not admit to being
nerveus (AL), They also became less interested: in practical applied
activities (P0), in dealing with ambiguous situations (Co), and in ‘
; weeking gratification (IE). Older womén who .earned high grades in the

first semmster of college became more: interested in reflective
thought (TI)}, organized in their thinking (TO),~iééEPendent {(Au), and
lonely (P1); and became less incerested in esthetic pursuits kEs), the
welfare of others (Am)} and material possessions, and somewhat less
;ervous QAL). Male 8dult learners who were registered for more credit )
hours became more interested in practical, applied activities (PC), and
became more anxious (AL).

Work. For male adult learmers, the number of hours worked per week
during the first semester of college was negatively related to change
in nonauthoritarian thinking (Au) and in the degree to which their
y : religious belfefs were convent;on#l (RO) (TaSle 3). Working was also;

.

related to increased feelings of loneliness (PI), rebellion (IE), and

15-
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tension (AL). For female adult learners, hours worked per week in the
fall wvas positively related to an increase in interest in material
possessions (PO) and in ;:latins to people (SE), and déﬁres#es in reflec~
tive thought (TI) and tolerance for ambiguity (Co). j

" Parents and marital status. First-year traditional-age males who

L]

contacted parents frequently for advice on financial, personal, or
academic matters evidenced negative ch;ﬁge {true gain) on T0 ({i.e.,

less likeiy to approach problems logically). F;r traditional-age fémales,
frequent contact with parents was related to becoming less analyti;al
when dealing with problems (T0) and more dependent on authority (Au),
Variations in personality functioning was not related to parents' occu-
pation for either adult learners or traditional-age studeits, nor was
change related to marital status or spouse's cccupacion‘for aduis

learners.

Discussion

The results of this study suggest two discussion themes:
1. Certain patterns of activities and accomplishments during the

first year of college seem to be related to changes along various person-

3 -

ality dimensions for both first-year learners and traditional-age students,
2. Given the increasing heterogeneity of college student populations,
the use of group mean scores to assess personality functioning during the

first vear of college may no longer be defensible.

i

N

Individual Change
Considered together, .the first six scales ofcthe OP1 are thought to
be an index of intellectual disposition, énd the femaining scales (with

the cxceﬁ%ion of PO, which {s usua]l§ conversely related to changes on

16 B
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Au and Co) can be interpreted as an incex of social-emotional maturity

- . ‘
(Heist & Yonge, 1968)., Using this interpretative scale configuration

approach, some inferences can be made about the types of acgivitiel

or accouplishments that are associated with personality functioning

t

“ during the firat year of Spllege.

-Trlditional-ags malé student; wvho took part in out-of-class
academic and culturzl activities evidenced gains in reflective and
nonauthoritarian thinking patterns. However, participation in athletic
events was not positively related to develorment of a more favorable
intellectual disposition for first-year males. A similar pattern‘was
discerned frea the relationships between several social-emotional scales
(notably PI and AL) and participation in academic, culgural, and athletic
activities, o

For tr;dicional-age women, the pattern of changes in personality

functioning during the fir year of college was somewhat different.

" For example, the,apparéﬁffinhibi ing relationship between male partici-

pation in athletic events and intellectualism did not hold for women.
In fact, with the exception of some bhacksliding on the Complexity
dimensiqn, traditional-age females' participation in all co-curricular
activities seemed to be supportive of desirable personality development,
One accomélishment clearly stands out ;s a salient factor in
traditionsl-age female personality change. First semester college grade
point avcriéc (GPA) was }elatéd to seven significant shifts—four of them
in the desired direction (TI, TO, Au, PO), Achieving high grades
apparently takes a toll on’sowe fresimen women, however, as evidenced by

bazksliding on the social-emotiona] well-heing scales (AL, PI). Whether

17 :
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feelings of anxiety and isclation concomitant with academig achievenment

has a subsequent debilitating influence on ather areas of their‘live;
;annot he determined at this tiue.- These findings eo;pled with the person-
ality changes (true gain) related tﬁ mo%ivgtion (""reason for attending
college"”) and educational aspirations suggested that the first year of
college for achi%vement-oriented_traditional-agc‘women Qith clearly
defined goals is a time when substantial changes in personality function;
ing may occur,

Al though the'fall-spring group mean comparisons did not reveal
statisticnily significant chgpgeé on the part of male adult learners,
the ;ndividual.gfue ga;n Eoﬁgarisons ind;cated that some shifts in persoh-
nlif; functioning may take-place in older students, For example, adult
Learner males who h;d numerous work and family responsibilicies\snd:uho
had been out of school for some time tended to regress (negative‘true
gain) on some of the intel;ectuslism sca}es (TO, Co, Au, ;D). The
nunber of hours worked per week while going to school seemed to be s
particularly important variable. Men who worked long hours were tense
and high strung, prone to aggressive behavior, and reported feelings of
neryousnei; and loneliness, They also exhibited relative decreases on
two of the intellectualism dimens;ons (Au, RO). ~

"Although few adult learneremales took .part in cq~curricular.activi-
ties, those who did tende& to exhibit increases (true gain) on some of
the intellectual disposition scales. Participation in culzural events

®

in the'spring'is the inexplicable exception., Even athletic activities

seemed to be positively related to personulity development in the ,éesired

direction (T0, Au, IE-——Table 3). Academic achievement (ng) was alsc

18



17
f«.p;;itively related to change, although enr;iilns for more than one or
%ﬁé courses seemed to be co;nterproductiva ingofar as desirable per;on—
alicy dcvelopuent was concerned.

The trends related to personality functioning of adult learner
females during th; first year ofAcollege were similar to;.thoygh perhaps
not a; salient, as those notad for adult learner males. Like their mals
copnterpatt;; the number of hours gcrked pér week was negatively related
to changes in tﬁe desitabie directions. Few significant relationships
vere found betwgen participation in various co—cufticulgr thivities .

" and change on OPI scaleg. This may be partiaily expigined by tbe fact.
that few adult learner fegales wege‘able to take part 1n'such events,
The variabl; most often fiéd to movement along'varighs dimensions
"was first semester GPA., No less than six scalés reflegtéd significant .
shifts assocciated with acaéemic achievement; at least'ﬁhree (TI, AL, PO)
and perhaps a fourth (IE) can be interpreted as changes consistent with

the general goals of higher education. \

-

Croup Change “)

On the one hand, that few significant respondent group.changes
occurred during the first yeaf of collegé was disappointing., The college
impact research kf the 1960s (see Feldman & Newcémb, 1969) indicated
that, in general, desirable Changgs inwincellec;ualzand social-emotional
functioning were common and pg‘edictable for traditional-age college
students. On the other hand, ghe groﬁp mean results (particularly those
concernins':raditionsl~age f}es;men) prompfed an additioggl question, Con-

sidering that systematic group changes have been found before, what is it

about this group or the procedures used in this study that account for

£
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the relitive stab_lity of‘groﬁp personality functioning during the first
year ef co11ege? .

The first adniniséfitién of the OPI took place in late September.
Theretore, it is possible that a good deal of "change" or development had
oééurred before students completed the instrument. In other words, stu-‘

dents possibly would have scored lower on the fall adminigtration of OPI
Af ié had been completed a few weéks earlier, prior to the start of school,
*resulting in more significart fall-spring changes én more OPI scales.
A corollury explénation is that several weeks into the semester,

many first-year students (young and old alike) receive faculty evaluations
of their work in ther form of graded tests and'papers. This "reality
testing” may trigger a period of cognitive "Yetreat" (see Perry, 1970);
i.e,, students regress to interaction patterns estqplished vears Farlier
in scho;lland exhibit defexent behavior toward teachers. Studerits msy
become submissive for a time and revert to a dualistic ﬁay of perceiving
thgir envirowment (''the reason I didn't get a bectef grade is because I
was unable to learn the 'right' ;néwersl"). Therefore, although changes

7 -
may have been underway in many students, perhaps the administration of

-

thé instrument was 1ll—tiﬁed to reveal Ehe changes.

Another plausible explanation for the "no significant differences"
.group mean findings concerning adult learners may be related to the ‘'ceil-

-

" As 8 group, adult learners' OPl scores on many scales wers

ing effect,
A : much higher than traditional-age students. Civen the ncasur!qent limica-
tions sssociated with change and initial high scores, and the other

1ntlresti and activities (family, jobs, etc.) that encourage stability iR

" on the part of most adult learners, perhaps it is unrealistic to expéct

29
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. an ippreciable degree of change in the personality furictioning of clder

students during the first year of college. <

It also is possible that traditional-age freshmen in the late
19708 were somehow “diffctentf than stude;ts of the eaLlyALQGOs from
whon generaliz?tions ccncerqihg_collgge impact we?e drawn. Given lower
acadeuic ability (declining ACT and SAT scores) and achievement (more
students from the botton h§1f ef high schogl graduating classes matricu-
lating), perhaps higher educa;ion can no longer expect to have the sa;e
degree of influence on this "type" of student. Perhaps whatever changes
that ara associated with coilege'attendance will tqke longer to be
exhibited because less able students need more time to seek out and

integrate the new expériences and challenges purporteg to be csusally

related to development (Sanfofd,'1962).

Implications

Are the "trees" (seemingly disparate findings) the leading edge of
a "forest" (a mosaic depicting the relationships between college and

personality developrent)Pof discernible depth? It seems that'g‘few

]

general observations about the first vear of college and personality

-

functioning can be put fotth.

Statistically lignificant‘ahif:s.onsvdrious OPI scales did gccur
for both older and younger students. ' lowever, the§ did not uécur}f&é
all studehts sor was the direétionality of change simflar bétween or
even within thess two groups., Therefore the use of group means to

YYTTYY pern&nality devclep#ent_relited to college attendance is likely

- to be less useful with the increasingly heterogeneous college populations

.

oy
o

of the 1980s. For younger students, changes in personality functioning
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tended to take place on social-emotional dimensions. Such changes are
not surprising given th; psychological and physiological mefnunrphusis

£

most young adults go through during the l#te teens.

It has oeen suggested that much of the personality development that

1

occurs during college takes placé because of nuc-of-class é&periences -

(Chickering, 1969; Wllsow, 1966). This conclusion is supported 33 the

findings of this study. However, if certain changes in personality

functloning are considered desirable, some out~of-class experiences for

some studentd may not be appropriate. It is difficult to conceive of am

p :
acceptable alternative to intramural or intercollegiate sports for "young

.college students. Nevertheless, the traditional-age male respondents'

personality shifts associated with participation in such activities

questions the wisdom of carte blanche encouragenent of such activities

L)
*

for all students. For women, however, partic!bation in athletics seemed
mwore beneficial, perhaps because.ﬁany fenales have not.had opportunities
or were not encouraged to express themselveg in physical movement and
play prier to colzege.

To be sure, involvement in athletic events--for both participants .
: N

* ~
and spectators——provides a socially acceptable outlet for physical and

 emotional energies not easily or appropriately expended in other activi- //”‘

ties, Perhaps a restrycturing of the expectations for sports and of the
way in which athletic competition is organized could‘rclult'ih a ;ﬁhiclc
for meeting certain physical and psychological needs+as well as for‘
cncoutagiﬂs desirable pers&n&li:y'chanée. |
Participation in other coffurticulpr activities seemed to be more
conducive to the types of shifts in bersonali:y functioning considered

consistent with the zims of higher ¢ducation. Few would deny the

22
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intsngible benefits of socializing with new friends with different ’
attitudes and v;luc: a8 an important and neces:a%y college student experi-
ence. However, those studgnts who had frequent cc;éﬁc: with thelir
pcreﬁts during the fall semester became more rather tham less dependent
on others., It is difficult for parents to encourage psychological
indepenéence on ;he part of their children. Indeed, for asome studeuts,
the cognitive and afiéétive challenges encountered during college can
not be integrntéd \vi.timut support from home. Howaver, a potenctially
"dévelapuentally powerful" college environment may be neutralized if
parcﬁts nur;cre dependence through encouraging frequent contact,

Some clder students exhibited shifts 4{n personality functioning
on 0me social-emotional scales, particularly those dealing with aggression/
frustration zIE),'nervoﬁsne;s (AL), and s;cial alienation (PI), However,
the majotity of changes occurred along the intellectualism dimensiogs.
These findings coupled with the shifts associated with academic achieve-
ment suggest that the college expérience can have a desirsbie influence
on the personality. functioning of adult learners.  These data also undef-
scored the importénce of cls#s:oom experiences as 3 source of influence
on the older studeuts' attitudes and valhes. Traditional-age students'
personality changes were often associated with out—of-class activities.
Sut for adult lcsyners who rargly participntéd in such events, cﬁe class—-
. room seems to be the most likely experience to which changes in adult
learner functioning can be attributed. .

It {s not knoﬁm wvhether these findings represent éhanges that dre

relatively transient rather than permanent or whetNer they are on the

surface rather th-q\nc the core of pérsonali:y functioning. Only

-
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continued longitudinal research can satisfy the former. ‘A few researchers
(Freedman, 1962; Kuh, 1976; Newcomb, 1943; Newcomb, Koenig, Flachs &
Warwick, 1967) have responded to this challenge in studies of traditional-
age students. Their findings have indicated at lcast shoert-cerm (five
to ten years afrer college) pérsis:ence of personality changes that take
place during college, The latter question——surface vs. core change—~is
more complex and péthgps impogsible_ta answer satisfactorily,
Considerable Sample attrition and relatively low response rates '
limit the gene;giizabilicy of the findings. Keeping these limitations
in miad, severll?mplications for faculty, staff, and adminigtrators in
higher educx:ion.seem agpropriate. The relationship between work and
education, €fuund to be positively related to reten:ion gf traditional-
age students (Astin, 1975), was negatively related to desirable person-
ality ;hanges of adult learners, particularly males. Given tﬁe increzse
in number of older students La'posisecondary institutions, furcther .
research'seems warranted concerning b§ whom and under what conditionQ'a job,

family responsibilities, and academic pursuits can be successfully

balanced, Perhaps a combination of low-interest financial assistance,

 programs and flexible leaves of absence policies. from secure jobs could

reduce the concomitant financial pressurc experienced by some students,
A reiated f;ndina; the negative relacionship between the number

of credit hours for which adult leaner males were enrol&ed and person-

ality devalopment, suggrests that academic advisors mustlb;cone genaitive

t§ the multiple realities.that face nany older studentQ. Adult learnersa

who pcrccivc'thuﬁselves as the’family provider nay experience some.guiit

feelings as they use time usually reserved for family or work to pursue

*



educational objectives. For men, enrolling in ®ore than one or two
courses appeared (o be developmentally counterproductive. For adule
lesatners, perhaps uork knd study should be cosbined in noda:ation during
the first year of course work, |

Only a fgw of the clder students included in this study took part
in co~curricular activities. For those that did, the relatfonships
between involvewment and personality devélopmenc were mixed: some
activities were ponitively'rclaced to deairable changes) others wvere
negetively related. The growing body of literature about adult learners
suggests that older students have littrle time for Jand/or intereat/ in
most oué-of~class getivicies {e.g., Kuh & Ardajolo, 1?79b; Penn, 1977).
" Those who wish to }. . gxper;ences comducive to tﬁe personalify
development of adult learners mighg best invest their energies and
resources in engineering optimal classroom interaction and étimulatidn.
For example, although out—of-class activities are gore often related to
: pcrsonafity development of tr§ditionq1-age sthdents, academic achieve-
ment seemed to be linked to imﬁor;ant changes in the adult learners in
this study. Faculty developméng programs should encour#ge instruct {fonal
staff to uaﬁiﬁitalthe oppor;untzies for development through appropriaée

¢

challenges and by requirfing students :o?étCempt to personalize the

”

curriculum snd the lenrnins praces;>' Many traditional—ége‘stud&nts could

also benefit from this type “of instructional emphnsis.

»

Tha collepe impact lic«ra:ure from the 1960s reported systemeric

L

changes in the personality functioning cf,ttaditionsl-age college students,

It is possible that recent demographic changes in the college-going cohort

may be related to attenuated college impact. If other studies corroborate

A SN
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these findtnsu.'difiernut technologies for encuuraging.cbllese student .

development during the ;280: will have to bgrppt forth, oy thoie {

-
presently in use refined, in order to realize the changes in pcrsén—
L ;
ality functioning documented for college studénts in earlicr decades. .
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Table 2
Carrclation Batween Sstimated OPI True Gain Scores and Ordinal
Traditional-Age Freshmen Variables .
¢ . .
Damographic Variables Sex n TT TO Es. Co Au RO SE IZ PI AL, Aa PO
? -
rall *'77 ) ‘ n ‘
Aga A \K .39 -.49 A1 .47
F .
HSGPA 5 18 vo-.51
F .

Participation in:Z.

Social Activities M 18

F ;‘ 37 ".31
Acadaonic Mctivitias ot 18 «91 ~.37 - 37 -,38 -,42
N F 37 ' .28 - - 27 :
Culinral Ac.ivicias o 13 59 oo ) -.42
37 .27 . -.34
Athletic Activictios 1 18 -.54 .43 -l 37 :
. F 36 .46 ~.57 .31
Contace lith Paronts 1 18 ~-e39 ‘ '
F 37 -.37 -e27
Credit ‘lours CThncolled M g o062 3
Collega GPA i 18 ~.48
F 33 «37 .36 ~.44 .49 <39 ~,.69 -.87
Spring '79
Crodit Hours Cnrolled i 18 : . - -.45 -.80
F 37 .38 ' . . --31
Participation in:™ ~ .
3ocial dgceiviztioes i 18 - , b 54
- F 37 .60 .44 1.00
Acadamtc Activities N1 i8 52
F 37
Cultural Mctivities H i8 .53
' * 37 b 950
Athlatic Activitios 3 13 .57 -.52
13 37 .39 . . .69

»

ilote: ’hppvoximate unbor Of imes students took part in the respactive oxtracyrricular activity:'

Beorralation coefiicionts corrected for attesuation occasionally oxceed =1.00.
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Tabls ) ]
Correlation Jetween Zstizated OPI True G“ﬂ Scores and Ordinal
Adult Learner Variable
Desographic Variablos jex n X TQ €s Co Au nQ SC IE PI AL BV} PO
Tall '7? ‘
Age N 16 -y51 - .35
4 ¥ 43 -, 26
Number of Children i 16 -.62
. F
Hours worked par weak : 4 ~.84 -.80 .84 ,96 =.90
F 18 -.41 -.51 -.38 «d4
Years since 1.5. ol 17 -.48 . 45
graduation F 47 -,30 -.27
H;GPA ': 17 ‘ '45 -049 N .52
F 45 - 36 nsl
Jarticipation in:®
Social Activities "o 16 .4l -.45
F a
Academic Activities M 16 .42 o
F 48
Cultural Activitios M 16 .54
130 48
Athlotic Activities 0L 16 ’
‘ bol 43 o
Credit Hours Enrolled | l6 -,48 -,56 *
+ F .
Collage GPA M 17 .55 47 .58
sl 51 :87 036 bl 50 '59 '75 --5&
Soring ‘78 ,f:,
Cred.t Hours -Enrolled T 17 .62  ~.82 -.78 ' -.78 .55
51 .73 v .83
.Hours Weorked Por leek b 6 -.86 .
‘ ' F 17 "063 043
. .
Participation 4n:?
3ocial Activities # 17 .82 -85
F 51 51
Academic Activitiaes ' 17 .57 -.97
F 51 -.04 .
Cultural Activities 17 .14 -.70 -1.05%~1.18 ,
4 F sl .28
Athletic Activitiee n 17 .55 .59 .69 12
r 51

Mot ApDLOXlmate nu.ber of

Timos students took part in the raspoctive :x:rliurricular activity.

corvelscion coofficients correctaed for attenuation

cccasionally exceed=1,00.
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