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' ' “cmpriR 1 b
g OVERVIEW OF THE STUDY ¥

The transit%on“from thé intermediate or junior high school to high

. school is a crucial phase in the careers of most students.. The'admini-

-q <

. strative process related to this transitinn is‘célled arti;ulation. .

[
.

. A?ticulation has several stageS' 1dent1fy1ng student 1nterests, needs L R

and ab111t1es, getting information to students and parents, helping students j;

apply to the schools of their choice; informing students and parents of
reJectlons and acceptances; checklngsand forwardlng student records to
receiving high schnols and f1nalIy, des1gn1ng students 1nd1v1dua1_pro-

grams for.the first term of high school. : | "J,

. LN . .
The primary bbjettives oi this study of articulation are to:

1« identify art1culat10n strengths and problems experienced by

f l

persons in the field L- parents, students, and staff;

. 2. make recommendations for improving the articulation process.:

In addit£:E§¥§~identifying the strengths and problems of the atticu-

L3 L

“ - . » - - . .
lation process as such, and making recommendations for impro¥ing it,
o "\giyeral more general concerns related to this tramsition processn-— such
x . s ~ .

as perceptions and -attitudes -~ will be included in both the analysis and

« e .
-~

recommendations of this study. For instance, there is much discusgion in

this rebost concerning the frustration of parents, students and staff with
regard to the_options available for placement ~= an issue that is not directly'
that of articulaéion but ‘rather of overall system resources: and design.

. A major f;nding of this study is that many panen\s, students and staff

4

members view articulation practices with feelings of dissatisfaction.

) * N *
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In the fall of 1578, students and’ parents appealed over 3,000 high-school

pl;cement decisions. Respondents in feeder schools, high schools, and qarious

central’ offices of the Board of Education also report’conflicts over philosophy
. ' ‘ -

and practices, Feeder and high school staff, parents, and students express fru-

stratiqn about overwhelming disappointments, delays, and paperw&ik. They

v

say, in et ect that the process/is Hgﬁ?ly managed and unnecessarxly com-

plex, and that it creates dlfflculties for students in thelr tran51t10n‘to
high school. Respondents feel that some proble of articulation stem from
racial tensiéns énd others from the hugénéss of the school s§stem-and ' )
its rigid bureaucratic structure. In addition, respondents are critical .

'

of thé school system's failire to allocate the resources necessary to . *

implement ‘articulation effectively. They point, for example,-to the

. drastic reduction in the feeder schools of guidance staff, who are.seen

) /
as the key to successful articulation.

The ‘data. identify specific aspectstof'articulation that need
improvement. The most tu&dameﬁtal problem to emerge from the data is ¢

the absence of a structure for coéédinatingaarticulation As a result, ;the
rlendar of articulation events is often 1mp0551b1e to folloé, staff members
are seldom held accountable when they fail to comply with directives; and
conflicting demands of the protess cause cor%fusion’, frustration, %nd low

, L
morale. 4 _ 3

4
‘The data -also highlight features of the school system, indirectly éi

connected to artiéulqtion, that impede the process. For éxample, the lack

of sequential skills instruction throughout the grades and the lack of

logical, topicai relgtionships between two grades of a subject create

{
academic and psijjlpgical problems for students in their transition from

S {0 6 s

Vi
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middle school to high school. (For the purposes of thii'ftudy midd}e school

refers to intermediate'qnd/or junior'high schoéls) (Appendix A, Definitions
of Key Terms ) ,Finall&, uneasy communication characterizes the relations -
among all parties involved in the articulation process. Feeder school ,
relaiions with receiving'schools run the gamut from cordial, whérg the
zone is small and thé cbmmunity\the'same for both parties, to hostile,
where‘the\receiving schools have poor reputations and the feeder schools
. é}e too nuﬁerous for personal contact. Both feeder amd receiving school
respondenfs'distrust-the,way cgntral offices deal with a;ticulafion prob-

-

C o lems. The Board is described as slow, secretive, and devoted to creating

\. paperwork rather than to solviné problems. _
This study addresses tﬁe problems arisifig from the conflicts, stresses, .

and inequities of the present.fragmented state of artf’culatioﬁ.T Thg

.particulars of the research;ggsign agd met@ods are di;cussed in Chapter

II.; In Chapter II1I, the fi;dings frpm respondengsf interviews are

presented.in ter&s of the probléls and strengths of the articulationm,

procesé}and respondénts’' suggestions for addresﬁihg.spec&fic probiems.

In Chapfer IV, project éthff members presént their own gécpmmendations

- for the articulation process, based on an analysis and synthesis of thes

research data.
7
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interviewed informally.

schools by type, number, and Edmissipﬂs procedures.

. CHAPTER 1I1I 'y
, - % METHODOLOGY
, .
A. Overview of Data Collection Methods L.

 As a first step, memﬁéfgrof the project spoke informally to central

- “

Board officials involvediin articulation. They also researched Board v

regulations, ejamined forms, studied court decisions, reviewed zoning
. . ”

regulations and cfrculars, and ran a computer search of educational
publications. : ‘ ‘ s

A second step included in-depth interviews with 660 school staff,

students, and- parents involved in the articulation process. Also, central

. / v
and district gfficials in/guidance, curriculum, apd administration were

~
*

. .

Third, the Board's official gyﬁ;ikations-concerning articulation were
analyzed. Finally, the staff decided to limit the scope of investigation
to students entering high school' in September, 1978 and to regulations in

0 ‘gration at that-time,. C ) : : ,

! “

B. Selection of School Sample . e

A manageable, representative sample was chosen from among the 109

public high schools. Eleven high schools make u§ the saﬁble, about
. . .

- 10% of the total number of schools. The sample reflects the vériety'of

F ] : .
"types of public high schools. Table” 1 presents an analysis of the

)

{
Another important facfor considered in choosing the sample was zon-

ing. Sample schools illustrate the following major zoning'patterns

~

throéghout the five boroughs:



- L N ~ «
» . _ .
. . . 5 o
' TN ‘ o .
O . * . Table 1. High School Sample | i
- - . . 3 v . K
: Ce ’ ’ o - '. "“‘é ' . ' )
. - Type of High School Admissjons Procedures No. % of No. ine -,
SR N T Total  ‘Sample
. ./ - - -,.- ] : - o .
-« - - ".Acadgmic-comprehénsive Application- 1 44 40-37% 4
v, . . . ‘.:. " T, . - ‘v \ ‘ . e . 3 . , ' . .
r Acadeﬁié-compréﬁensive " Ranked applitation S T
o= v, ‘witheducdtional option' for educational option " 19 17.43%.. 2 -
. .~ *+ °r Atademic-comprehensive ‘Written exam an8/or ’% , -.ﬂ\}- j‘
. o - With special program. « other, e.g., interview' , 6 5.50% 0
. ' . » : '“ : ' i
' Academjic-comprehensive .See above : e .
with Both educational - b  3.67% 1
option and special - L o
- T program T oy =
' v . . . e . .
Specialized . Written exam; for arts,
, o also audition or 4 3.67% 2
. portfolio - ' :
Vocational-technical o . '
Unscreened . Ranked application ' . . .
- " Screened Written exam . 21 19.27% 2
\ ‘Vocatioﬁal-teéhnical See above :
with educational ' 1 .92% 0
option -
. Independent %lternativej'Referral‘?- » ' 10 9.17% 0
" , TOTALS © 109 100.00% 11
s .
.%‘" )'
f K
. : . BN
5 '
* N * *
Sources: Difectofy of the Public High' Schools 1978-1979 and Comparative

Analysis; Organization of the High ‘Schools, Fall Term 1978.

13
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« 1. _Academic-comprehensive high schools have the neighdtpood zone as

~

their basic pattern. - n

£ 2. Aiademic~comprehensive high schools with educational optfons or
“SPECIGI programs have both neighborhood and larger catchment areas, either

. f

o7 the .borough or. the city, for students seéklng the og&gpns or’ speC1al pro-

L}

_ grams. . - | ,
3. Acadeﬁic-comprEhensive high schgols involved in integtation plans
. . ~ . ”
draw some students from areas throughout & borough or 'the ci '. Th
’ . . o

zonlng ‘pattern for 1ntegrat10n may vary from one hlgh school to anotier,
~ but in many cases each student living 1n an affected area makes a ranked -
choice of several schools. ‘ |
' Five of the educatlonal option high schools offer only education-
.aldoptions and no other programs. To complicate things further, one of _
these schools admits Students 1iviﬂg anywhere in Brooklya, and foUr admit
students fram the entire city. | ‘ o ' °
5. Spec1allzed and vocational-technical schools are open to students
from the entire c1ty |
After selecting the high school sample, the project staff selected
sample feeder schools. This sample includes the two public feeder schools
' | and the nonpublic feeder school sending the greatest numoer of students ‘
to each of the receiving_schoois in this study. Statistics on student
admissions were drawn f#bm data collection sheets (Appendices C1 and

- - C2).

C. Interviews

©

The focus for interviews with all respondents was to identify
strengths of the articulatign process, its problems, afid respondents’

. . SN

recommendations for dealing with identified problems (Appendices D1-Dé4).

Lg




Interviewees consisted of the following persons in each sample school:

the principal, assistant principal -in charge of' uvidance, ‘the guidance
g guid
’ s &

counselor of graduating or engsning student$, fhe president of the .

Parents' Association, and two.gréupglof students-- one éfoup of six" -
low-achieving students and one group of six highfaqhieving‘étuden;s.'
In addition, supervisofs'of guidance were intexviewed. :

-

i - The interviews were conducted by trained personnel. Their oriem-
* 3 ’f * . , »

| tation included a concentrated effort to familiarize them with the New

York City/public school system. In addition, project staff compiled

a glossary of acronyms and other 'articulation terms for interviewers to

-~

4

_study- (Appendix E). “

’ .
'D.  Analysis of the Directory of the Public High Schools

There are two reasons for .analyzing thé Directory of the Public
* High Schools. First, it is the major source of information about high

" school selection. Second, it typifies the kinds of communication, both

spoken .and written, that are used to discuss articulation. The Directory
k) - - - B [
was evaluated by the project staff for organization, terminology,

quality of information, and reading level. .
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vy o : . CHAPTER III )
' FINDINGS S ,

ST W _— %

" ) ". ) ) - ‘ 4‘ .

e A, Analys1s of Data tog ,

- The 1nterv1ew data were égded for three types of 1nformat1bn
’,T.v'°m-‘strengths.of ;he artlculatlon process, problems related tO'art1culation,,

" and respondééiS' iecommendanibns for solving problems (Appendices F1, F2,

. F3, Mastgr'Sheets). Strengths, problems, and recommendations appear in

descending order of fnpquency,in.Tables 2, 3, apd\é. (There;§re'gaps in

the code numbers because items mentioned fewer than five'times-by‘respon-
dents do not appear.) In summary, there are a total of 24 strengths coded,

/. :
27 problems coded, and 23 recommendations coded.

$®
It is significant that although the numbers of cvded items vary little
from one category tov the next, the relative numbers ofiresponses vary |
considerably. In?erviewees made 127§'respoé§és concerning strengths,
" 1815 concerning problems, snd only 725 concerning recommendatio;s.
In reporting the'¥inding of this study,lfrequqnt references are made
l/ to specifit strengths, problems and recommendations as they appear in éhe
tables. This is done to provide the reaaer with a sense of the magnitude
.A‘of concern f;r certain items and categories. In the discussion, however,
stateﬁents will, o; occasion, Se,maée yhiéh reflegt the suméary impressions
of éhe principal investigators of the project. These ﬁay derive from -the
intensity of concerns éxpressed by individual respondents.-‘In such instances,
no neference_number is attached to these st;teménts;

i _ B. Stréggghs of the Articulation Process (Table 2)

For the most part, the strengths of the articulation process originate’

outside the formal organization. They come from individuals or groups who

ERIC 16



Table 2. (Coded Strengths

N - . .. ;.
Code Category Number . of
. . ] / . , , . Requn%es
U™ overen ' T e
§25 ‘ Outreach by receiving school - 248
' - a8 4 . N .
- . 51 - Personal articulation activities by . 228
—/) G . personnel other than counselors ’ o
. S?9A ﬁééd reputation for quality of programs{i 96 -
. 534 AQailabilxty of good counseling’ ) 96 .
519 Unique programs or courses . 93-
..
, 528 " High school information it feeder school 88
- .
ﬂ§‘$5293 | Good reputation. for saiety ‘ 85
R S26 " Preparation for specialized or spec:al 80
,wgg ¢ : exapinations for admissions
f; -, 518 Effective remediation 36
s15 . Curricular articulatioo between feeder 36
and receiving schools
S14 . Variety apd bigh quality of electives 29
N L .
S33° Group guidapnce - 23
s17 Bonors classes to attract high achievers 22
. . . ‘ -
{ - - 532 ‘ Identifving interests before last vear in - 18
o, g feeder schools N
S51 Influence of relatives ! 17
o , §52 . Usefulpess of tbe Direc:orv 16
- s S10 ' High school counselor‘vzsxts to feeder 16
: - schools
SSO_ Influence of peers 14
‘. ] -
e Teiduual tuud ]
555 Flexible programming Ay 7
§53 Helpfulpess of Board of Fducation : 6
S58 . Good pareﬂ: and community backing t 6
‘8§54 Integrated school . )
/J S56 Lov dropout rate : 5

”~ . :{_44,




S

‘frequently represent articulation at its‘best. -

’ ' . 10
." -»
D) . ‘ ) ‘
volunteer their efforts. According to many respondents these efforts -

?

“«

1, . Recrultment and communication efforts. The high schools' efforts

[ \

. to recnult students are viewed by many respondents as one ‘of the most

-

successful steps in the artlculatlon process Recrultment-programs include

activities such as dsse;bly programs and shows presented at feeder scnools
b;\students from receiving schools (él $15, S10, §25, S55). fhese effdrts
are complemented by feeder school d1ssem1nat10n pf artlculatlon literature
tallored to theignd1v1dual needs of students (826, S28).

2. HelpJ from persons other than counselors for students applying

/
to high school. Community school districts laid off many guidance counsel-

‘ors several years ago as a result of major budget curtailments. The few

remaining counselors report spendiné virtuali} all their time handling
the massive volume of paperwork involved in applications to high schools.

Since they find little or no time to do articulation counseling, this im-~

-

¢ ¢ ¢

portant function has been assumed informally by teachers, peers, and re-
latives (S1, SSO SSl S58). At leabt half of the respondents note that | B

personal help is often prov1ded students by school staff other than guidance

counselors. This help consists of the identification of student interests
e

and abilities (S32), preparation for special examinations and other admis-

sions procedures. (S26), and general help, including epcouragement‘and ad-

]

vice on choosing appropriate high schools (S1).
¢

3. The role of the guidance counselor in the articulation process.

In schools where there.are enough counselors to handle tasks related to

articulation, respon&ents regard their work as helpful to youngsters

’ -
making high school -choices (833, S34).

18
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4. Aspects of the school curriculum that strengthen the articilation

L

“
process. Atteﬁtion to'coordinatiop between the curricula of the feeder
\ - .

-

and receiying schools is seen occasionally a?ea strength of the érticuiaé
tion ﬁrocess. Feeder school respondents were heavily representéd ssosg '
thése tak1ng note of this dissue (S15).- Respondents from feeder schools ..
also tend to mentlon honors classes\\effect1ve remedlatxon, and unlque
courses as aspects of the school curslculum that ¢have a positive effect
on articulation tSlﬁ, S17, 518, S19, §28A); 'Ihterestingly, in analyzing
the 96 respenses which pinpbznted the academic reputation of school (5294,

S29B) as a majsr strength, 85 of these respondents also mentioned a repu-

‘ tation for safety as a strength; It appeafs that these factors merge iﬁ

the perceptlons of magy respondents& espec1ally in the feeder schools.

C. Flndlngs P01nt1ng to Prqglems of Articulation (Table 3) .

-

In all, respondents mention.many more articulation problems than

strengths. The problems are intetrelated and concern the following: " (1)
the inadequate flow of information about the articulation process, (2) poor
or issufficient guidanceAfor students, (3) pereeptions of the local
high schools, and (é) the lack of a s;rhcture by which central bureaus ané
community .school districts can cogrdinate all articulation efforts.

The following presents a detailed descriptibn of each of the four
problems. N

1. The inadequate flow of information related to the articulation

Fe .
process. The lack'of clear information is seen by large numbers of re-

s

spondents in both feeder and receiving ‘'schools as an overwhelming problem
H

(P11A, P11B, P12). To illustrate, feeder school staff members mention the

-

*

lack of fee&back from receiving schools and the Bow:d. Feeder scbool re-

19
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L 2]

* Table 3. Coded Probl //,—-

.

R

Cqde - * ' Cat.ezory . ® -+ HNumber of
‘ . : Responses
P11B. ° . Lack of informstion e . uk
Ay . ) ‘ .
n’s Conflicts between student needs or wishes and 179
placesent deg¢isions
P20 Safety T SRR V7%
- {f_\ . -
P12 e Obscmty af Directory lnsuage, mfomtion, - 120
R 4nd drgm‘zauon \ o
P8 Boarxd of I-:ducauon regulations and interven- 115
“tions . ¥ .
P2 Lack of thorough articulation ' 106
P19 . ‘Quality of programs’ . ‘94
) \
P Failure t.o coorduute and adhere to calendar 87
PllA uxnnfomuon . . 84
P23 lack of guidance counselors 78
P25 Lack of ‘structure for ;rticuiation process 75
g Complex integration and zonihg procedures 70
P21 Lack of student skills needed f.ot success 68
in recexvms school .
P1S Poor quality of information provided' by fecder 63
schoal on-application forms
PS0 Depersonalization ' A
P16 Perceived excess of information required * 46
of feeder schools
Pl Losding of articulgtion responsibilxcy on 33
iy guidagce staff -
P52 Racial problems - R I
P22A | Plethora of programs and choices 30 -
p228 Pressure for premature choice . 29
P54 Parent and peer involvement 16
P35 Competitiod among schools A 13
P53 Poor guid%nce ) 11
P51 Need for feedback to feeder schecls 10
PS8 Lack of programs to ideatify mt.etest.s and 10
abilities
P57 Too much clerical work 9
PS6 Lack of flexibility - 5

“

o



" ing’ 1nformat10n from Board

of- art;culatlon information.:

' v-'<}13 .

. .

spondents complain that feeder school studeﬁte)often'eré not told why they

"haVe been reJected by the high schools of their ch01ce (PSO P51) - 1D ‘

anTtlon, feeder school guldance counselors speak about receiving conflict--

*

d high school personnel (PllA PllB) .

Hagh school staff membe s also, have thelr complalnts abqut the flow

For example, hlgh schools accuse feeder schools

1Y

‘of providing qungfinformation about students om their gpplications. °

. ‘ , .. 3
They report, in particular, numerous instances of false test scores as

D

well as omissions of significant items such as marks and attendance (PIS).

Many high school Staff members also attribute the high student dropout rate

to the failure of feeder'schools to give students proper information and
. N )

realistic sfpectetions about skills needed to succeed in h@gh school (P3,
P11B, P21). ;v
Feeder school staff present another side of the information problem.

They complain of excessive requests for information made by the receiving
high schools. Infaddition, they claim that some high schools with special
programs fail to'nqtify applicants promptly that they have been accepted.
Faced yith this fOncertainty, students apply to other programs or schools.
Hence, this feiiure to observe the articulation calendar places an

additional burden.on feeder school petsonnel (P4).

The Directory of the Public High Schools is typical of the ways in

which articulation information is presented. The Dlrectogz is a beglc
reference work distributed to students in New York City feeder schools,

public end nonpublic. Although the Bureau of Educational and Vocational

Guidance has, the responsibility for producing the Directory, much of its

content comes from other sources. This booklet describes each high school,
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gives graduation requirements, explains zoning and application procedures,
0 . ¢ \ -

. and provigesva’galéndar‘of events. Althoﬁgh it is an indispehbahle

: ' -
organization, terminology, and information
. . ,

‘create problems

- . s

Speg1f1c llmitatxons of the D1recto§l are brlefly dlSCUSSEd in the
1}
fOIIOW1ng paragraphs (PllA P12, P22A) First, £eeder school students who

want to find high schools that match,their-interesta have to skim through

109 descriptions which are organlzed alphabetlcally rather than by course

or career focus. Both studgnts and parents c lain sbout this format.

Second, the terminology. used in the Direc often blurs critical

*

distinctions. The term educational option refery both to three year

sequendes in zoned academic-comprehensive high schools and to total

educat&gqal option schools with borough or citywide\zones, even though they .

- ‘ \ ' T
differ dramatically Furthermore, four of the five total programs are hard

to distinguish from those of vocational-technical high schools. Only ome

educational option hlgh school is comprehens1ve in the sense of offering
j

courses for a wide range of interests. Hence, as respondents point out,

the term educational option includes both small-scale and school-wide

offerings; and technical as well as academic-comprehensive programs.
The distinction between vocational and technical is also unclear.
Agplicanta for the former courses submit applications only, while
. .
applicants for the latter taga written examinations. These two programs
are described in tae Directory reapectively as unscreened and screened.
As a result one might coaclude that students.applying for vocational

studies are not screened. In fact, however,'applicants for vocational

.

( S P>
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"studies are screened by the Office of High School Placement since there

)

are uiually more applicants than there are seats. .

-
.

Confu51on also results from the use of the words Bec1a -and speC1allzed

in the Dlrectogx These terms refer to very glfferent kinds Qf settings -

but can be mlspakenly'reaa as- interchangeable. For examplé} sgéqiaiiéed

high schools fqg&arts or sciences are very:different fromvépecial courses
6r programs offered,by the local high schoolé To compﬁrnd the dlfflculty
of understandlng their dlstlnctlons, both specialized high scbools and the

lgcal h;gh schools’ special courses require written examinations for ad—
v ! .

mission. : , /

Ancthér;majqr criticism of the Direcéo;; is its inaccurate or incomplete

"9 ces . ) . ) .
information. Specific comments point out that the Directory lacks information
about the kinds of programs students can expect to receive én the first
year of high schoéln Others cite the fact that criteria for.special

admissions are not spélled out. For example, good attendance, said to be
a basic criterion for admission to some edhcational options and vocational-:
technical programs, is pot mentioned in the'Directorz.

Respondents express frustratlon not only with conqu1ng information
;%uf also with the contradlctlons betwe¢n prlnted statements and wHa? ac-
tually happens. an instance, a}though the Directory states ‘
that\}tudents for educational options are.ghosen so that "the enrollment
for the program reflects a broad range of ability," some respondents ex-
press strong doubt§ that low achievers are admitted in propoftfon to their
actual numbers (PllA, P18):

Many respondents also comment skeptically on what they perceive as

overblown descriptions of the schools' offeringst*_Some principals are

< -~
L

23
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said to write exaggerated school descriptions as part of public relations

P
LY

-

campaigns to rec}git'good students. ' S o _ | . '

/ v [
- ' 2. Poor or insufficient guidance for students. Respondents feel

that poor “guidance or lack of guidance leads to major probléms (P2, P15,

: P18, P22B, P53). o . -
N ) . o : '
. : . (a) ‘Studeats report little help in'choosing,high-schools or in ¢

identifying their interests and abilitieé:(PSS, PZiB). S%gnific;gtly,

while som; high achiéving'studgﬁts express gratitude for voluntary help

fﬁ?m_teacﬁer#, lo&iacpieving‘studen;s report iittle helb of any‘kind'in

~ ' makiﬁg'thg transition to high school. Without spch'direction, students
| diaim, they frequently make choices of schools or careers that do not

reflect their real interests or needs. Some students point to this lack

pf adequate -guidance services as evidence that the Board 6fvEducation

Systematically discrimihates against them and does noﬁ consider them as

1
important.

. - (b) There is also little evidence that students partitipate in

1]

the selection of the courses they will take in the first term of high school
[

- (P2, P18). The re;son is that local® high schools cannot spare the person-
’ nel needed to confer with all prospective entrants about their course op-
tions. As for ,specialized and vocational-technical high schools,/they '
: genefally have prescribed érogramf of study for first.yeaé students.
(c) Students, parents; guidance c‘ selors, principals, and

supervisors of guidance all complain that the cutting of guidance personnel

&
. d

has sevérgly handicapped the articulat(gi process. Feeder school guidance

A J
counselors are overwhelmed by the paperwork arising from large caseloads,

Board regulations, unwieldy zoning patterns, and the huge number of options
- ‘ w»
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'avéilable to students (p1, P3, P8, P23).. Tne work 1nvolves handllng thou~ 5

] 4

{
sands of applications and transmlttal fbrms,:zendlng out rejection notlces ,1‘

T to 1nd1v1dual studenxs' organlzlng conferences with students and parents A

-~

communicating many tlmes by phone with hlgh schools and central pff.lcesz

. processing student records, sorting and sendlng these records to the’ many

_ /
- rece1v1ng schools, and preparlng lists Qf students going to each rece1v1ng

~ school. One feeder school counselor mentions that last year she pgocessed "

\“‘

over 3,000 high school app ication forms. In schools where gounselors

have been eliminated, the agticulation work is now done by teachers who
A 8 . \/ . . X . o o - L
: have little time or traiging\for a chore that a full tipe counselor with
a ‘

a caseload of 1,000 s can scarcely manage.

3. Perceptions of the local-high schools. Many respondents view

the unpopular, largely ninority local hiéﬂ school with concern. Respon-
{’/ dents identify several problems assodiateg with such schopls, amgng them: )
(a) the percelved lacK of safety and the poor quality of imstruction, (b)

-

« racial tensions, and fipally, (c) neglectq by central offlces (P3, P8 P18, -
P19 P20, P21, P53, P55, P58,). )
ga) In the minds of respondents the perceptions of the lack of safety,
of the poor qnality of instruction, and of minority racial composition
are virtually inseparable. Eighty-five respondents correlate school‘safeéy”
with yuality of a school's programs (S29A, S29B). In other words, if the
school 1is believed not to be safe, parents feel that the instructional pro-

gram is probably inferior. In any case, they are not willing to risk their

children's physical or psychological safety.

(
o
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" - ~ part, staﬁif\students and parents in high schools hlame feeder

- 4 .
. school staff for Steerlng'hlgh achlevers away from them They even sug- -

a, N ¥

< gest that some feeder school staff are motlvated more.by a de81re to bodst

LI 4
', - I v~

' : about thelr graduates than by a- sincere attempt to match Students ¢L1th ~

‘ programs approprlate to thelr 1nterests, needs, and ab111t1es

.

. L As a result,.parents and students take a dim view of many local

high schools wheo they compare them to such orestigious schools as Stuy- . .

H

* vesant, Hus1c and Art, and Murry Bergtraum High Schools. One result of

this attltude is that many parents! minority and white, send ‘their young-

-

. Sters® to nonpublic feeder schools in order to gain a headstart in the -
competition for popular public high schools If these youngsters -are pot
accepted by the latter they tend to go on to nonpubllc hagh schools Thls

further déprlves the local public high schools of many pos1t1vely moti-

vated gtudents. | : ' .

. - o ) ) |2 ‘ . ) .
(b) Fears about safety are partially related to racialjﬁefsyéns.

White sfaff members, students, and parents state or clearly imply their

"_ _ fedrs of’minorityqstudents and sinority neighborhoods (P20, P52).

Some staff memsers in some unpoPular,local high schools admit that

13

they have problehs in regard to safety and the instructional program. They

attribute madny of these probléms to the d1sproport10nate numbers of tru-

IS
¢

ants,.low achievers, and discipline problems they receive (P20). Such
youngsters are seen as largely responsible for dn;afe conditions. |

- - On che other hand, seperal high school principals stadte that as a
result of fears,’apparently based on racial composition rather than actual

condition, their schools, although safe and educationally sound, are

shunned because of their minarity populations. These comments come from

A

26




ot

parents,, and students ‘ : - o

19

& .
]

both minority and white hiéh school principals, who deplore the role of

the press, central Board offices, community, and feeder school personnel -
.in steering capable youngsters of all origims avay from their schools.
~ .Moreover, minority and whitesrespondents tend to perceive each .other as

tprivileged, while seeing themselves as victimized by-discriminetory high

school admissions criteria and procedures. -

- {c) Last, many respondents in local high SChoolsqclaimvthat‘their

1
'special needs are neglected'by the Bpard (P19, P28§.' They point to diffi-

cult phys1ca1 condltlons under which thelr schools operate; for example,

-

* huge bulldlngs that are impossible to superV1se effectlvely These set-"

tings appear in stark contrast to the smaller and better equlpped physi-
cal plants of many Gducatlonal optlon and vocational- techm&&al high

schools. “In add1t;on to large buildings, some high schools have extensive

- zones whose siZe" creates communication problems with feeder school staff,

»
Y

To make matters even worse, applications tp the local high schools
are the last ones to be processed. As a result, some applications arrive
during the summer vacation, when it is hard to get personnel to scggpule

programs foﬂ new youngsters or ta hire additional teachers. 1In add&tlon, :

b,

" accordlng to respondents many youngsters who have been rejected by schools

of thelr choice perceive the local high school as an undesirable placement

and expect little in the way of education (P18) .

3
4. The failure of central bureaus and community school districts to

coordinate articulation. Many respondents feel that the schools cannot

. 4 : o :
successfully articulate the movement of youngsters from one level‘to the

'next“as long as articulation procedures are not first coordinated by the

L]
a PULIE

Ay . et
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.‘gratlon plans té provide a reallstlc methaqgff schobl selectlon Take,

‘P4, P12 P16, P18, P22A, P22B, P23 P25,/

*
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’ governlng bod1es--commun1ty schooi d1str1cl§,,D1V1s1on of High Schools,

and central bureaus responsfble for pofoleP about zoning, 1ntegrat10n,

.currlculum °and pup11 personnel serV1ces ¢ Neither the Bureau of Educa-

J
tmnal and Vocatlonal gndance ng; ‘the¢*Division of High Schools, both cen-

/ c&l--'

‘trallzed offlces 'with a!tlculatlon respénsrballtles has any authorlty over’

-J'

feeder schools, s1nce "the latter arb under the supervision of decentralized

'communlty school dlstrxcts (P2, P3, B4, P8, P2§g ‘P51, P55). .

One effect of poor communlgatlon and coordlnatxon amdng these

offices is thegtallure of some Court~and State—mandated zonlng and 1nte-

k]

for example, the procedire by which students-l1v1hg in the former‘zones'of

r

EISSNUS'Bnd Jackson must appfy to high schools. 'The'students hsve‘to select,

"1n rank order 16 hlgh sﬁhools, loCated all over the c1ty, from one of two

lists (Appendlx G Ch01ce of’AﬂmlsS1ons Programs, Pg- 2). One list is for

) v 7

K mlnorlty youngsters and one for others, and the person in charge of arti-

~.culation has to certlfy by slgnature that.each young:ter has used the cor-?

e

rect llst W students and their parents, 1t .seens, know enough about
’ .
the'hmny-schdols they are asked to choose from. In° one case‘z several

students llvlng in eastern Queens selected hlgh schools in S;aten Island,

a two-hour trip each way ‘Other, 1ntegrat10n plans; respondents clalm

create s1mllar dlfflcultLes (P3 P8 P23 PSO P56).

A}

The varrety of schools to whleh.students can- apply also poses'enorm-

3

ous problems. Glyen “all the pOSSlbllltleS ghown ip Tablé 1 (p 5) a

-

" student can, 1n\theory, apply to about flfty different programs (Pl P3,

; PSO P52, P56, P57). Parents"
a ' ¢
and students' feelings 6f confusion are compounded by thé, great variety"‘

. ‘ C 9
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of ways in which ind\vidual schools admit students. The schools can réquirq

'§

one, or any combination, of the folloving: 'screéning of applications,
portfolios, examinations, interviews, and auditions. In addition, the

schools have.different calendars for recruiting, interviewing, testing,

and accepting applicants. - To add insult to imjury, feeder school personnel

£

claim that dates for high'school admission tests sometimes conflict with

basic skills examinations in the feeder schoolsvaA). Trying to place blamé.
for these mix-ups, many respondepté point te the Office of High School
Placement (Pﬁ, P18). . In the absence of cooqdinatioﬁ and accountability,

’- respondents see the present conflicts and contradictions within the artic-

]
ulation process as inevitable.

-

D. .Fin&ing;«Pointing to Recommendations for the Articulation Process

+ * ' (Table 4) S o 3

1. Starting at the highest administrgtive levels, coordinate all

f

all students the'an equal and

phases of the articulation process so that

optimal access to a appropriate ﬁlacement.. Respondents specifically address

this issue with 193 recommendations (R3, R11, R13, R15, R19), and it is also
tacitly expressed in virtually ail 725 recommendations. Resﬁondentg,

it éeems, feel that'afticulétion cannot ' be successfully impiemented unless
it is centrally coordinated. Specific recommendations &iscdssed below

L) .
may be viewed as aspects of this general btatement.

'g. 2. Simplify the high school application process.

- (a) Use one admission test and one aﬁplicatioﬁ form for all

high schools (R13). ‘ a .
.(b) 'gnform students earlier in the school year about their ac-

ceptance or rejection so that they have a reasonable time in which to make

other choices (R3, R11).. .
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Table 4. Coded Recommendations

Computerize” applications . . -

. 30

Code Cactegory . Number of
' : Rnponns_
R2 Establish alternative settings and mcial 98
. classes for low uchieving youngsters /
R16 + Appoint more guidasce counselors and cleri- 17
. cal help to feeder schools ‘
R13 Devise uniform procedures and nomesclature 64
for testing and applicaticus
R3 Coordisate articulation s 55
.. : ) . »
R6 Encourage exchanges between feeder‘and " 43
receiving schools
R19 . Establish curriculax art.icnhuon between 63
. focdc: and receiving schools ' .
RSO Coaduct outreach efforts 42
. R10F .Make other recommendations for the 40
Directory -
R8 “Have feeder school students visit high 39
schools
RS54 Provide remediation ‘37
R10C List gemral ;nd career isterests in . 28
Directory; fo low each item vi:.h list of
schools
~Rs1 , Attend ‘to student concerns; pcmmlize , 27
R11 Ilprm aod adhere to caleadar 24
R53 Provide programs to identify interests and 17> .
abilities for students
R10D , Make the Dire ctog readabley at 6th grade 18 N
level
R53 Support the local bigh schools 13
RS2 Start articulation esrly 12
R1 Replicate special and education option 11
programs in local high schools
R18A Provide more conrlve choices 9
'&51 Make admissions policy ;ote flexible s
RS6 Pay more attention to pareat and co'ntpnx'ty 8
concerns
R18B Reduce oumber of course choices 7
R15 7
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- {c¢) To aveid conflicts, coordinate the articulation calendar -

with other events in participating schools and offices.

3. Increase support staff for articulation. It is widely felt that
thg guidance staff is the key to successful articulationm, particglarly at -
the feeder school level, where counselors influence stqdentsi and parents'
choices (R16). Respondents urge that guidance positions at the schpool dis-
trict-level be restored.. Al#o, many suggest that all te;éhers play a more
active role in articulatiom. For example, as early as the geventh grade,
teachers can familiarize youngsters with tﬁe range of high school choices,
idenfify student interests and abilities, and‘help to identify students |

who would benefit from special programs (R19, R53, R55).

‘4.  Support the local high school. Throughout the interview trans-

scripts there is a:strong currentnof support for the.local high school

(R1, R2, R51, 354, RSS,.R56). One overall recommendation is to emable
thése schools to offer attractive programs to students who usually apply
to specialize& or vocational-technical high schools and‘edﬁcational options
(R1). Visits to local schools by prospective spﬁdents and theif'parentg
are also recommended. These visits,.reﬁpondents point dut,'may counteract

f
unfavorable rumors Ry giving parents and-students a chance to see the schools

. -

for themselves and to ask questions (R8).

5. Provide alternative settings and/or special classes for feeder

school students who are behind grade level, focusing on those who would

normally go on to high school~witbout fulfilling the academic requirements
for promotion (Appendix‘B, Special Circular No. 52, 1978/1979) (R2; RSI,‘

R54, R55). Respondents believe that alternative programs would have two

desirable effects. First, students would learn more than in regular classes,

1
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where they have already experienced failure. Second, alternative programs
might help to create an improved climate of learning in the local high
. school by raising the motivation ‘and academic level of the entering class.

This is an issue'that must be considered in, the review of promotional.policiés.
In a somewhat related cgécernﬁ respondents say there is virtually'no

opportunity for students in ;;cal'high schools to transfer to competitive

programs. At present, most inter-high school transfers occur when youngsters

-

who have faxled or 1ost'1nterest in competitive programs are placed in their

local high schools. Some youngsters, having made premature choices or

developed new ingérests during high school, need opportunities for changing

to fields of study not available at the iocal Pigh school.

6. Strive foy greatér curricular correspondence between the high

schools and their feeders. Respondents suggest a tighter link between

subjects taught in ﬁhe last year of the feeder schools and in the first
year of the high schools. SOme efforgs for effecting this are being made.
One example involves a local high school and its two main feeders. They
have worked out a seventh throuéh twelfth grade sequence §f courses in
mathematics and science for the gifted and talente& (R19, R55).

»

7. Improve the flow of information to students, parents;, and staff.

(a) -Change.the Directory as follows:

(1) Instead of one directory of schools, pdblish a series
of booklets, each containing descriptions of schools of the same type;
i.e., acaﬂemic-comprehen;\ve, vocational-tethnical; edu&ational option.

(2) Make the descriptions of individual high schools
wiihin each booklet briéf but infermative. Respondents suggest that the

A ¢ e

bobklgts contain a map of each school's geographic location, a picture of

ERIC | | 32 .
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the physical site, ‘a list of course offefings by grade‘level, and a descrip-
tion of the school's safety provisions.
£

They would also like information
about‘travél to each school (directioms, safety, etc.). They ask for

more information about tramsportation than is provided by the existing
. directory.

(3) In addition to booklets with descriptions of the high

schools, publish a booklet that informs' students with particulay career or
personal interests where to.apply (R10C).

(4) Simplify the language of all booklets so that parents

and students with a range of reading levels can easily understand them
; . '
(R10D).

(

(5) Clarify termihology. For example, where schools use

the same terms to mean different things, change these terms to be more

]
accuraté. For instance, both vocational and local high schools offer "shop"

~

courses, but usually they are not comparable offerings (R10D).

(b) Provide students with a calendar of‘visiting days for every

high school. Also provide students with a schedule for meeting with coun-
Db

selors in the high schools so that they can get information about sports;
scholarships, and electives.

(C?

Implement a "hotline" so that students can get quick answers
to questions about any high school in the city (R51).

(d) Provide trained school staff who can respond to students’
and parents' questions about articulation.

As one youngster says, "You
can't -ask questions of a booklet" (R8, Ri16, R51).

kN
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. ' . CHAPTER IV

* "IMPLICATIONS FOR ACTION
- . /

A clear 1mpres51on drawn by staff members from the data 1s that all
students need to be v1ewed by the school system as clients deserving of
its services and mot as unwitting victims caught in'tue trossfire of
schools competing fofzthe best students.‘ Some respondeuts clearly seem -

» . to be saying that the school system has to view articulation as more than
a process of‘transferring.au anonymous mass of students from the'feeder'
school to the high school level. They are saying, in effect, that the

J school system must address the ueeos, taients, and aspirations of all
students. |
. The strongest impression from the findings, lookeg at as-a wuole, is
that thé school system's implementation of articulation’is unnecessarily
complek, iuefficient, and hectic for its participants. In the opiuion of
the pfoject staff, articula;ion uight be improued if the system we;e to
d take the following steps. ‘

‘1. Establish a center of responsibility to coordinate all aspects |

of articulation fairly and swiftly.

It is essential to reduce the complexity and lack of coordinatian that
now characterlze artlculatlon practlces This is a major area of service
. ' ’ i !
to students There is a need for a center of respomsibility for artlcula-

E ' tion to unify procedures, obtain a thorough overview of the populatlons

and systems involved, and report regularly to the Chancellor
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§.
Suchran office would work with central and Community'schqol district
offices to improve. and monitor articulation practices.

. . L .

2. Make support of the local high schools a priority.

*

A strong impfession drawn from the data is th?t many of the system's

local high schools find themselvés ina&equately_prfpared, both psychologi-
~cally and in terms of resources, for a gtudeng\ggJ:Iation with few high
achievers. Many respondents suggest.attractivé instrpctional frogrhms
fo£ imp:oying the locallhigh sfhools. However, tyb data show that where
the local high schools. are viewed as-dangerous, such programs do not pre-

sently attract many high achieving students. It cannot be ove;:\ated that

many parents will do anything to avoid sending their children to schools

they think are unsafe. Therefore, the first step is to make the local high
school safe in appearance and in faét. One way would be to place disaffected
students in altérnative settings. Another contribution to school safety
’would be to redﬁce the total schdol populatiorr in some instances.

Gﬁvengé safe setting, other '"drawing cards" can then be effective.
These might'include, for instance, an attractive physical plant, excep-
tional facilitiesﬂ uniéue curricular offerings, and extra studept services,
sﬁkh as werk study programs and éou;seling or therapy.

3. Establish alternative programs oy settings for low achieving

feeder school students. . ¢

-

Identify low achievers early in the feeder schools and intensify

remediation efforts to better prepare them for high school. Many young-
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sters now enter local high schoéls without the necessary academic skills.
Frustrated and disaffected by failure, they of?en drop out or cause safety

L]

' problems in the high schools Early 1dent1f1cat10n and intervention would
have two desirable outcomes. Fl;st they would better prepare these young-
sters educatlonally, soc1ally, and emotlonally Second, this early atten-.
tion would help improve the.climate of the local high schools by rafsing

) the academlc level and motivation of entering students. The proposed
szorts should include alternative settings Wlth innovative teaching pro-
'géams, intensive counseling, and a personal atmosphere. This suggestxon is
abundantly sﬁpported by a recent study by the Office of Educational Eval-

uation, entitled, "Interrupted Education: Students Who Drop out". .

4. Simplify articulation steps for students wherever possible.

(a) Revise the Directory. ' '

(b) Make admissions tests uniform for similar brograms.

.. L

(c) Computerize the application process to reduce the clerical
. & ‘
load for staff, and thereby speed up the admissions of students to the

high schools.

(d) Coordinate and eeforce a realistic articulation calendar,
with special attention to the needs of local high sehools fo£ early han-
dl%ng of their applications.

(e) Limit the number of high school selections that each

student can make.

5. Buttregs the articulation procese with staff and programs to

insure that students get into high schools that match their needs,

interests, and abilities.
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(a) Sensitize all feedef school sggfflqsmbers to their artic-
ulation responsibilities, so thaﬁ they may help all stﬁden@s elect and
apply to appropriate high'schosls.

(b) Train staff memyg?s at éll leveISr-administrétors, counsel-
ors, and teachers-- to:identify giftedness and talent, focusing oﬁ low

achieving students. - _ C

(c) Prepare students for the process of articulation early inm

the feeder school years. At the least, thq 45idance department should begin

[

to familiarize students with the range of high schoolﬁéﬁtions long before

-

their last year in the feeder school.' At best, the feeder school imstruct-
ional program should teach about careers.

(d) " Encourage feeder schools to develép sfecial counseling pro=-

grams to help low achievers progress through steps in the articulation

>

process.

!

4
(e) Establish more varied and numerous optioms at the high schqe}.
ievel for studeﬁts who are low academic achievers. Although it appears

that all feede; school students have many choices of high schogls, the
lowest achievers in rgaiity have almost no acéess to compezitive programs.
There is evidence that rejected students are poorly motivated, have low
expectations qf-themseives, and”feel alienated fiom the local high

schools that must accept them. Many students with undeveloped'potentfél

are now excluded from edugational opportunities.that prepare them to per-
form produttively as adults. If the purpose of schools is to ereate good

citizens, it seems imperative that a wider range of options be provided

this neglected group. These options should be offered by the local high

-
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schools and by éxisting or new alteruative‘settings For exauéle, one
type of option for lew achievers can be found in the Philadelphia school
system, Wthh has an automobile academy for high school students read1ng
at the fifth grade level. : '

. (f) Where feasible, provide feeder schools Wlth enough personnel
to help all students select and apply to appropriate hlgh schools.

6. Establish links between subJects taught in the last year of the

feeder schools and the first year of the high schools. 'Teachers at feeder

i . and receiving schools can use common concepts, skiils, topics, and éhreer
information to give comtinuity to the learning experience.
There is some evidence from respondents thattthe;high school curric-
ulum makes acadeuic dan;hds for which many enterihg students are not .
prepared. This lack of preparation is felt by all students, regardless
- *of their academic ability. It is an experience that stems from the ab-
sence of curricular coordinatian between the feeder schoole and high §chools.
The curriculum is uncoordinated in the semse that conceptual skills
taught at the higher levels do not build upon the conceptual skills
. taught at the lower levels | Respondents also complain that subject matter,
in an area such as SOClal studies, seems to lack a thematic relationship
from one grade to the next. »
To summarize, thisAstudy has revealed a }arge array of problems
connected with the process by which students ggt from the middle.schools
. to 'high schools in New York City. In a general way these problems stem

&

from a lack of coherent administrative focus on this area.

[
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_a specific, mapped out zone thdt is smaller than a borough and to which

. economics, and industrial and fine arts.

A

DEFINITIONS OF KEY TERMS ' ¢
 'Since‘cer€ain key terms are'frequently-uséd in discussions of'articé

ulation, these .terms are, definkd here. ' ‘ ”, v,

L

Articulation: the administrative process;whereby students’ move from

intermediate or junior high school to high school. These levels are referred
x 4« . . ’ .
to respectively as feeder and receiving schools. , ' " ’ .

Academi c-comprehensive high school: a school that draws students'from

¢

admission is based on residéhbe iﬁ the schbol zone and fullfillmeﬁt of

LI - : . L]

promotional requirements (Appendix B). This typé of school offers a "‘“N\, )
general education and some career exploration courses in business,- home

-
-

L3

Educational option: a dareer-oriented, three-year sequence of °

cburses, offered at an’academic-comprehensive high school. Admission
is based on screening of applications, which are chosen to prpvide an
entering class of.ZS% below grade level, SO% around grade level, and

25% above grade ieyel.‘.Dépending_on~the particular‘school, students

,“méy-come from either the borough or the entire city. Five_highvschools

-
’

~>

consistasptirely of educational options.

Middle School: either a junior high school or an intermediate school.

Special course: a course, offered by an academic-comprehensive high

. school, asdmission to which requires a writtenm examination. Depending

on the particular school, students’may come from either the borough or

-R

the entire city.
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Specialjzed high school: a school that specializes in either science
. "J" ' . . t ) C
or arts, to which admission is gained by written examination and, in some

. . . . - . . :‘gg' ’
cases, audition or interview. The school is open to students from the

L entire city. -
R - . - - . : :
s Vocational-technical high school: a school that offers career-

orienféd courses at two levels of difficulty. For the lower level, - .

- applications are screened. For the upper level, written examinations

s L [

are required. The school is open to students from the enti:eisity.

Zoning: the deéignation of geographﬁcvareas‘thatffeed particular

oo s ' )
high schools. The term szoned is often used to descr{%e an academic-
comprehensive high school. For the sake of simplicity,-the'iatter is

- Yeferred to, as the local high school. >




.
4 ] . -
N . .

Special Circular No. 52, 1978/1§79 P April 23, 1979
(Amnmm to Special Circuur 871-191 /1378) R .

[

s WQFEWTINOFTHECI’TOFNEHW

o

C ok

. m;w THE CRANCELLOR
. TO: © COMMUNITY SCHOOL BOARD BRESTDENTS, ALL SUPERINTENDENTS,
2 EXECUTIVE DIRECTORS, DIRECTORS ,.#8ADSC7 ,

; ‘ : ‘ PRINCIPALS QF ALL DAY SCHOO!

ABSTRACT

This amencment pertains to the CRITE!IA FQR

: GRADE ADVANCEMENT, ftem 7 b and d, and item

BRI 8band d in Spcciﬂ Circular #7,.1977/1978.

« ' a . The standards for promotion ars to be the

- ' same 23 the standards for REQUIREMENTS FOR

: . OIPLOMA OR CERTIFICATE. (See Nn 5, Special
Circular #N.)

We are proceeding vrlth th'ls amendment to
. ~." . o clarify the inconsistent relationship between
. : standards for a certificate and promotion.® R

, ' Please be advised that all policies and circulars
7 . . goverging gradustion requirements, promotional . °
’ standards and minimum competency are under review.

- 1. . Criteria for Grade Advancement

1.1 Grade 8 to Grade 9 the followingsshall apply:

1.1.1 wmmnt of 2 standardized reading score
of not more than one and one-Malf years
below grade level as of thl date of tn‘ﬁng

- 1.1.2 Pupﬂs whosa reading score 1: more than one
‘and pne-ha1f years below grade level, may be

: advanced 10 Graae § provided they reach the.

. tge of fiftaen by September 30, and have,

besn retained at least ong time or give
.evidance of being adle to function on the 9th
grade leve] with the help of sn available
remedidtion or supportive program, Principals
-must have availahle, in m-itinq. sppropriate
documentation of pupils' abjlity to funciion

. in Grade ¢ as well as a u cription of the

o, available remedial or supportive program.

.- . “,

1.2 Grade 9 to Grade 10 the following shall apply:

1.2.1 .Achievement of asstandardized rudingf score of
‘not more than two vedrs below grade level as
cf the dats of testing.

. ' 1.2.2  Puoils whose reading score is more $hen t_‘{#&
) below grade level may be advanced to Grace |
' . provided ‘they resch the age of sixteen by
4 seatmn 30th and have deen ret2fned at least
_ one time or ¢ive evidence of being 2ble to -
. . - function on tne 10th grace level with the help
of an avaiiabie remeciation or suoporiive sragram.
' Principals owst have availadle, .in wr‘!:.nq.
' ' aocropriate documentation of pupils’ abilisy te
- function in Grace 10 as well as description of

Q he lunabh r«-% or sudcor:ive Drogric.
ERIC" - C - © 42
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SOARD OF EDUCATION OF THE CITY OF NEW YORK

OFFICE OF EDUCATIONAL EVALUATION
110 LIVINGSTON STREET, BROOKLYN. N. Y. 11201

N 9
o 5 ALAN S."BLUMNER. MDD ' . 4 RICHARD T. TURNER, Prqj:
v S ACTING DIRECTOR : i : : ’ ABRL. ASMiN. DISESTON
: . o April 9, 1979
. : . MEMORANDUXN
a . . . ) ,
3 , ’ : Y . =
_TO: - , _Principals/o{' Selected High Schools
. FR&M: ~ Dr. Mary Cohen, -Director, High School A:.;tivcullation Project
' RE: - " _pata Gathering - .

SR

[ . N ]

r
[ ’ ’

*,

. 't high school is one of = group chosen to be studied with the ainms of
jdentifying the strengths and problems of articulation and of making practical
recommendations for improving the process. If youy have any questions, please

' call me at 229-5592. We should appreciate your returning this memo as soon as
_possible 'in the stamped self-addressed envelope. °’ : :

L] r
-

_ ' l Please complete the items below. If yoﬁ do not ‘have all of the
" statistics-requested, please check the box, and we shall be happy to have one of
gt " our staff-members gather the information from list notices and other sources.

[

Y

1. Person inchérge of liaison with project:

Name - ‘Title 7. Room §# Telephone #
2. Five dates available for visits by project personnel:
1 » 2 x 3 - | 4 - 5

#

Please select dates on which the regular bell schedule is in operation and attach
a copy af th 'schedule to page 2 of this memo. :

3. # of admissions not on list nptices 9/78: Grade 9 ) Grade 10:

# of admissions on iist notices 9/78: Grade 9 Grade 10!

€

~'




o .
: 7/
) Principal, ngh School . : : . . . *April 9.'1979‘\
- :
4 .{(a) Number of feeder schools in 9/78: g , ¥ G ok
. Public . : ' Nonpublic |
. | .
4 (b) The 3 public “feeder schools, listed in descendinq order, that sent you
. : the greatest number of students on list nbtice in 5/78:
Namg of Feeder 5ch091 - District #'“#Admitted, Grade 9 #Admitted,.crade 1i’j//‘

<

4 (c) The 3 honpublic feeder schools, listed in dnscendzné order, that sent you
: the greatest number of students on 1list notice in 9/78 o

L}
t

Name of Feeder Schocol District # #Admitted, Grade 9 #$Admitted, Gradg 10
5. , # of nonpublic school students admitted 9/78 on list notice: - ?
Grade 9: Grada 10-
. - ® )
6. # of students admitted 9/78 on list netice to each ed-op program:
' ~ # of students # of students # of courses in
Name of program Grade 9. Grade 10 each program
F

14
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S0ARD DF EDUCATION DOF THE CITY OF NEW YORK

QFFICE QF EDUCATlQNAL EVALUATION
110 LIVINGSTON STREET. BROOKLYN: N. Y. 11201

ALAN S BLUMNER, Pa.D - ‘ RiCeanp T, TuRNER, Pw
ACTING DINECTOR ABSY. AGuu. DimgoTOR

] »

. March 22, 1979

AN
TO: - Principal, I.S./Jr. B.S.
) . L3
FROM: .. Pr. Mary Cohen, Director, High School Articulation Project

RE: : | Peeder School Déta

l : : ‘Please complete the items below. If you do not heve all of the

statistics roquutnd, ‘please check tlz box, and we shall be happy to have one

of our staff members g;éhcr the information !r,oa~1ut notices or other souxrces.

1. Person in charge of lisison with project:

-

4
.

Name : ‘ Title Roem Talephone

of guidance, senior i;ui.da'nca counselor, President of Parents' Ass
2 groups of 6 students nch,(ou,. lc'nj'-achievins, and ohe high-achicving;)
We need two days for these interviews, but wc;uld like a choice of

five datss for visits by High School Articulation Project personnel:

1. 2. 3, 5, 5,

-

Plsase selact dates on whfch the regulsar bell schedule is in éperation, and attach

a copy of the schedule to this memo.

r 15

~




P¥incipal _ | © March 22, 1979’

»

— f

3«a. How many students were in your June 1978 graduating class?

3.b. Of the Jnn; graduating class, what was the total mnber of students.who

: ‘entered the New York City public high schools? | | -

4, Hnjor receiving schools (public’ high school.s only) in deacending order of

nnnbcrl of students admitted on 11.: notice: °
g of 6[18 graduates who

of "School . choae to attend
1. o
’ d -
2. — .
3. . )

5. Please list below all public high schools other than zoned ssademic comprahemsive

" opas that your 6/78 graduates decided to attend.
# of 6/78 graduates who
Nawe of Sch.ooL \ chose to attend
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HIGH SCHOOL ARTICULATION PROJECT .

INTERVIEW SCHEDULE: HIGH SCHOOL STAFF

-, SUPERVISOR OF GUIDANCE
- . . PRINCIPAL .
- - - ASSISTANT PRINCIPAL, GUIDANCE
GUIDANCE COUNSELOR | .

[}

’

We are trying to better understand how yoq;§sters make decisions concerning '
their choice of high schools. . Although we are familiar with articulation, we
are also aware that the specific procedures may differ from school to school. The |
total process involves the cooperation of many persons and institutions.

We need your help in making recommendations to improve -the process. Your
name and responses will be kept confidential. Only myself and members of the -
project staff will know who you are '&nd what you said. Do yo%-have any questions?

~ )
Rd

1. Please describe, from beginning to end, the componints of the articulation
process as it operates in this school. . L
Interviewer: List the basic components- of the process in sequential order.

Probe for short descriptions of each omponent when necesgsary.
Probe for persons involved in.or responsible for each
coampondnt. . - . ‘ '

Probe for llocation of activity for each component.

2. What specific recruitme;t activities does this school coniaéi;

3. What kinds of .information beyond the Directory do you provide to your feeder
schools? Would it be possible for you to provide us with samples of these
materials? : .

* 4. Do you find th? Directbéy of Publio High Schools to be usefudl to the articulé:gy
process? In what way? o

5: How can the Directory of Public High Schools be improved?
ngervieunr: Encouragé'to be concrete. : ’

6. What is your impression of the articulation Process in feeder schools?
Would you describe it? ' )

Interviewer: List basic components, short descriﬁﬁions, persons, and
locations of activities as per question 1.

Interviewer: .We want to get an apbreciation of what feeder schools can do.

' Interviewer: How do you rate completed appli:aﬁion forms? How adequate are
they?

47
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B 7. What aspects of the feeder schools' articulation process do you think work
best? Why? v

L

Interviewer: List and describe.
o 8., What aspoots of the. feeder school's articulatibn process do. you feel should be
~ ‘reviewed and rastructurod? Why?

. ,‘Interviewer: " List and describe. .
9. What are the criteria for admission to this sghool?-

10. a. 1s there any flexibility®o meet special pupil.characteristics? ~
: (For example: minority, handicapped, 1ow achiever, other).

"b. (For specialized, educational option, vocatioﬂalntechnical and

’ special programs).

- Is thexe any flexibility of admission to ypur speoial programs or school?

- . \
X " what provision Ls made for students who fail in thoso programs?
11. Do you have any procedgtff/to identify the intereots and abiiities of pupils?
What are they?. : : ’ " ‘

12, What are the procedures used to program entering 9th and 10th grade students?

a. How do they operate?

\ .

b. Is it especially dosigned for each youngster?

c.. How much choice do you give each youngstor?
{Probes: honors, foreign languages, provision for low-achievers, other)

e, - ro o

o .. 13. Does your school have any recurrent problems’' in connection with its articulation
process? What are they?

14. What approaches to articulation seem to work best for this school?

15. A. Does this school's reputation affect the artlculation process?
. Why or why not? '

B. Does the central board affect the articulation process?
In what ‘way?

C. Does community pressure affect the articulation process? How?
D. Does zoning affect the articulation process? How?
- E. Does integration affect the articulation process? How?

F. Are there any court decisions affecting the ‘articulation process? Describe.

G. Does the Office of High School -Placement affect the articulation process?

18
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H. Do the feeder schools affect the process? In’ what way?

I. Do you sense any contradictions between court decisions and board
regulations affecting the process? If 8o, describe.

16. What ccnnaction, if any, do you .see between the articulation process and
‘ thp new competency testing requirements?

17. Do you think there is any connection betwaen the art:culation process and
' the drop-out rate in your school? . -

18. DPo you think special classes should be - cshducted for students who have been
promoted to high school, but should have been left back? Why?

19. How can the process of helping students choose the right high-school be
improved? By whom?

- . , i

-

- 20. We are inte:viewing the Principal, the Assistant Principal in chargc of
Guidance, the Guidance Counselor, t¥o groups of students--one hiqh-achieving.
" and one low-achieving--, and the President of the Parents' Association. Are -
there other persons in this school with artiéulation roles who cpuld be
- helpful to our project? Who? S

*

2l. Are there other persdnsvoutside the school whom we ought'to speak with? Who?
@

22. Are there any matters we have not mentioned that you think are important to
an understanding of the articulation process?

. ‘
- 3

+




- staff will know who
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HIGH SCHOOT, ARTICULATION PROJECT

INTERVIEW SCHEDULE: PARENT .

We are trying to better understand how youngsters e decisions concerning
their choice of high schools. Although we are familiar ¥it® articulation, we.
Are also aware that the specific procedures may differ from school to school.
The tot%} process involves the cooperation of many persons and institutions.

We need your help in making recommendations to improve the process. Your name
and responses will be kept confidential. Only myself and members of the project
you are and what you said. Do you have any gquestions?

LY

1. "Please tell me what yau know.about the pgocgsé of articulation in this
scﬁgol. ‘ : - .

2. Do you.have children currently involved in the articulation process?
3. a. What kinds oflinforqation.havc'you received concerning articulation?
b. For high school parents:

L .

What ‘choices, if any, did you and your younéster have about the program
for the first term? (Probes: honors, foreign languages, others) ‘

c. For feeder school parents:

What choices, if'any, have you and your youngster been given about the
- program for next fall? (Probes: honors, foreign languages, others)

4. What kihds of activities have you participated in concerning articulafian?
5. In what qther'ways were you involved in the articulation procesé?

6. Are you familiar with the Diregtory of Public High Schools? 1f sd,
how is it useful? ,

7. How can it be improved?

8. How can the articulation procesé be improved to make it easier for you?
For your youngster? ’ -

9. What do you think about the placement procedures that high schools use?

10. New York Staﬁe is requiring that all pupils pass a basic competency test
before they can graduate from high school; what do you think about that idea?

; . >
11. What do you think about putting pupils who fail 8th and 9th grade into special
Temedial classes for a year or two? -
: C 4
12. Are there any matters that we have not discussed that you think are important
to a pupil entering high school?, . -



HIGH SCHOOL ARTICULATION PROJECT -
- .

INTERVIEW SCHEDULE: ~ STUDENTS

We are trying to better understand how youngsters make decisions concerning
their choice of high schools. Although we are familiar with articulation, we
are also aware that the specific procedures may differ from school to school.

The total p:cc-ss involves the cooperation of many persons and institutions.

) We need your help in making recommendations to improve tho process. Your name
and responses will be kept confidential. Only myself and members of the project
4 sta!f will kn%who you are and what you said. Do you have any questions?

" 1. Please tell me as much as you can abbut the ha;p'you‘recoived in choosing
‘a8 high school, such as what kind of information you received, who provided
it, when you got it. Did you visit the school? Did anyone from a high school
visit you or your school? Please use your own words and tell e whatever ‘
you ‘can. -

2. fbr you, what were the hardest things about deciding on a high school?
3. what was most helpful?
‘4. Who was most helpful to you? In what way?

5. A. For High School Students:

th'did you choose the high “school yuu are attending? -

Once you were accepted by a high school, what choices did you have about
your program for the first term in that school?

Enterviewer may not assume that the student is currently in the school
of original acceptance.) _ b

B. For Junior Hi Intermeéiate School Students:
' Why did you choose the ;;gb schools you applied for?
If you have been accepted by a high school and decided to ‘go there, what

choices, if any, have you been given about your high school program for
next fall? (Probes: "honors, foreign languages, others)

6. Do you feel that you got ehough information about the various high schools
before you made your application? If yes, what was most helpful? If no, what
do you feel that you needed to know that was not available to you?

7. Do you feel that your parents or guardians received cnough information?
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9,

10.
11.

12.

13. .

14.

16.

'what would you suggest?

44,

. -

: v :
How useful is the Directory of Public High Schools?

How can we improve it? .-

- What help did you reaceive in better understanding yaur own interests

and abilities?

What help 4id you receiva in deciding which of your interests and abilities
to further develop in high school?

How do you feel about the way students get into high school in New York City?

If you could change how students get intb the New York City high schools,

-~

What do you think about putting students who fail Bth and Bth qrade into
special remedial clhsses for a year or two? .

New York State is requiring that~all students pass a basic competency test
before they can graduate from high school; what do you think of thisg idea?

Are there any matters that we have not discussed that you think are important

to a student entering high school? N

-
» K )
v .
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BIGH SCHOOL ARTICULBTION PRDJECT

INTERVIEW SCHEDULE: FEEDER SCHOOL STAFF

q‘\g‘ Supervisor of Guidance .
. Principal . ‘
) . ' ' : Assistant Principal, Guidance

Guidance Counselor - o

”»
\

© We are trying to bettér understand how youngsters make decisions concerning
their choice of high schools. Although we #e familiar with articulation, we
are also aware that the specific pxocedures may differ from school to-:school.
- The total process involves the cooperation of many persons and institutions.

We nead your help in making recommendations to improve the process. Your -
name and responses will be kept confidential. .Only myself and members of. the
‘project staff will know who you are and‘what you said. Do you have any questions?

‘ |
1. - Please descrihe. from begipning to end, the components\of the articulation
process as it operates in this school.

Interviewery List the basic components of the process in sequential order.
~ Probe for short descrigtions of eaoh component when

hecessary.
o ' ' Probe for persons involved in or responsible for each
© a component.

Probe for location of activity for each component.

o 2. What specific recruitment activities do- pupils from this school experience?

3. what kinds of information are providcd to pupils in this school? Please
. provide samples of these materials.

4. Do you f£ind the Directory of Public High Schools to be useful to the
articulation process? In what way? '

5. How can the Directory of Public High SChoOIs be improved? .

6. In general, would you describe, f:om beginning to‘end, the articulatiqn
process of high schools which’ receive pupils from this school.

v Interviewor: Iist basic components, short descriptions, persons,
and location of activities as per question 1.

, o . ‘ \ :

. L
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[ What aspects of the . receiving schools’ articulation proces
work best? Why? ' .

~,Interv1ewer: List and describe.
\/ . .

.

'_ «~ 8) . What aspects of the recaiving schcolsﬂ,erticulation pr
‘ should be reviewsd and restructured? Why? ‘
. ’ ! -

¢ S Interviewer: List ahd_ describe.

'9) Whet do you do to prepare pupilsxfor applications to specialized schools
‘ang- programs? , ’

2 -

. Interviewer: (How effective is it? Z-- want discussion.) .,

10) Is there ary flexibility to meet, speciel pupil characteristics?
| (For example: minority, handicapped, low achiever, other)

.
- /.
[3 /’

-

11X Do you have any procedures to 1dentify the interests and abilities of
~ pupils? What are tﬁey?

*

12) Does your schcol have any recurrent problems in connectién with its
articulation process? WhHat sre they?

t I}
B +

13) What approaches to articulation séem to work best for this school?
14) A. Does the school's reputation affect the articulation process?
Why or why not?

B. Does the central board affect the articulation process?
In what way?

C. Does community pressure affect the ajficulation process? How?
D.. Does zoning affect the articulation p%ocess? How?
. E. Does integration affect the articulation process?_ How?
F. Do court@decisions affect the articulation process? Describe.
R ‘

" 6. Does the Offite of High School Placement affect the articulation process?

« - H. Do the feceiving schools affect‘the p;ocess? In what way?
. ‘ L '
)

954 ~
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I. ‘Do contradictionb between court,dec;sions and board regulations affect
the process? Describe.

15) What connection, if any, do you see botw‘en the articulation process and
the new competency testing requirements?

. ' v .
16) Do you think there is ary gonnection HLtwten the articulation process and
_ the drop-out rate in high schools?

17) Do you think special classes should be conducted.for students who have
; been promoted to high schools, but should have been left batk? Why?

~18). How can the process of helping students choose the right high school be
’ improvnd? By whom?

19) é;:\::; xnterviewing the Asst, Prinéipnl or the Guidance Counselor, two groups:
of students--one high-achieving, and one low-achieving--; and the President
ofs the Parents' Association. Are there other persons in this school with
articulation rales who could Pe helpful to our project? Who?

Y

20)  Are there other persons outside the school whom we ought .to speak.with? Wwho?

' .
- » .

S 21) Are there any matters we have not mnntioned that you think are impartant to
. an undgrstanding of the articulation process?

£.

o




[

HIGH SCHOOL ARTICULATION PRGJECT

4

ACRONYMS :
A.P.
BCT
BEVG

B?Q

Brookdale

ESL

. NAACP

‘. NyqQquist

PCT
PSEN

PTA-
RCT ’

GLOSSARY

o .
—— . .

Assistant Principal.

Basic Competency Tests

Bureau of Educational an@,ﬂocational
Guidance

B:ooklyn-Queens zoning plan for inte-..

grating Lane H.S.

Brooklyn plan for intugratihg

English as a_Second Language .
office of High School Placement, responsible-
for ranking and sorting various types of
applications, e.g., vocational, educaticnal
options. ~
National Association foxr the Advnnc.ment

of Colored People, initiator.of integration
‘lawsuit. '

former NY State Commissioner of Education,
whose name describes a multiple-choice
admissions procedure for students living
in the zones of Erasamus Hall High School,
Brooklyn, and Andrew Jackson High School,
Qyeens ' |
Office of Civil Rights

Parents Association

Preliminary Competency Tests

‘Pupils with Special Educational Needs -~

funded remediation programs. -
Parent-Teachers Association
Regents Competency Tests
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§1GH SCHOOL ARTICULATION PROJECT

GLOSSARY

Academic comprehensive high school: one with specific

‘ , neiqhbo:hood'zone, smaller than .a borough. It
 offers all courses needed for the New York City
N ! , high'uchoor’aiplcma, plus foreign languages, some

cxp,pratory'cnu:ses in shop, home economics, ac-
copnting, and secretarial studies, and electives

in many fields. .
, ' Argicuiation: prqQcess whefqby students move from one level
AN to another. 1Ia our study articulation is limited

to movement from intermediate or junior high school
: to high schoel. © ,
L - ]
' ' = .

Educational option: & unigue or undsual offering by &

’ zoned academic-comprehensive high school. Students .
may apply for the option even though they live out-
side the zone. 'This enlarged area may be a borough
or the entire city. No entrance examinations are
. ' required. Selection is nade so that 25% of the

students admitted are below grade, S0% on grade,
and 25% ‘above grade.

]

Intermediate school: one with grades 6 - 8 or

7 - 8.
| 9

Junior high school: one with grades 7 == 9.

Programming: the process of designing educational programs
for students; not to be confused with computer '

. o programming, although tBe latter may be used
t to draw up schedules.

Skip zoning: a zoning plan which includes two or Jore
non-contiguous. areas.
_Special course: . this term, to be distinguished from
specialized high schoocl, refers to a course given -
i in a zoned acadamic-comprehensive high school. Adais-

"sion is based on written exsminations, and the cri-
teria for addresses of students vary.

Special Education: progiam for handicapped students and
gifted/talented. ol

-~

. —— e - — r——— - ——
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GLOSSARY

A

Specialized high school: there are 3 specialized'&cience
and two specialized arxrts schools offering advanced
courses of study. Admission is based on written
examination. In addition, the arts schools require
auditions. These schools draw students from' the

Q:Ptire'ciuy.

LY

Title I: legislation funding remedial pfograms.

Tophat: An integration plan ‘for a group of Broaklyn
scheols. '

Vocational-technica) high school: specializes in job

- - training in many areas, such as electrical shop,
machine shop, aviation, printing, etc. There are
two levels of curriculum. For the vocational, ad-
mission is by applijcation only. :For the technical,
wrifhen examinations are required. -

Zoned: referring to a school with area, within specific
bouandaries, from which its students are drawrd..
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| STRENCTHS - Master Sheat T 7
Codod Categories i 17 .18 .19 25.&36 28 ,29A ,29 32 33 34 ,50 51 32 ,53 ,54 /5556 ,57 58
Principal-PFs , - 39 Jje 1S5S 133 ho 126 N2 15 | 4 17 Is ] L 11211 2
us . 10 : 217 |11 19 215 6 1 1 1] 2
NPFS b ) : S J4 1 7 |2 2 3 2 1 11}16¢}1 2 12
Supervisor of Quidence | 4 | 1 | | 1|8 a9 |9 1 {3 |3 2 1{1 4
Assistant Principal-P¥s| 6 | 3 | slefal2]r |1 1
’ Hsi| 1t 1 66 |64 |46 |8 138 1111 |10 8 2 |611]1 2 11461311 1
. NPFS : . . | .
tGulllance Counelor-PFS Njs&r1217 12§17 }s513 88 s |9 5 16 13 o1 ' 1
. ns 13 1 & J]1 1216 (2% }31}3}2 y 7 1 5 o 1
. NPFS , .
Studentg-Low Achioving ’ - , . ) | : >
PFS 1 1 jr[4a}9 |2 6 2 10} 1] 3 ~
us 8 2 3 |3 J |6 jl12 1 13 4 ? 1 1 ,
NPFS 10 2 5 7 1 k | 1 ] 5 ) §
Studenll-"l h Achievi ) N
s 3l 4 |2 |2 14 |4 11 |16 |6 |3 2 p2j3jsi|1 ¢
’ HS 7 4 1 719 1]2 13 7 19 f
NPFS 18 4 2 2 6 3l k| S 2 1 ? 2 | § ’ 1 .
Parents- PFS 11 113 |2 4 120 [.6 |10 [ 5 1 4 Jjjt
. 1S 4 2 ] 2 8 | J |4 1 . 2 1 1 1
' NPFS 2 ' 1 2 |1 ‘
TUTALS 4228 16 §29 36 122 136 |91 (24887 |88 PG 87 18 23 Pé 14 Zl 16 7 4 7 5 8 1]6
LEGEND: - PFS = Public Feeder School
HS = High School
NPFS = Nonpublic Feeder School
' ®

6

- &
L

e



PROBLEMS - Master Sﬁeet

’

-

Coded Cstegories 12 3 & 8 11A 118 12 15 16 18 19 20 21 22A 22823 25 50 51 52 53 54 55 56 57 58 -
Principal-PFS 211 18§ 15 | 4 16] 9|4 |912718|13] 5)412]11]11 |8 1 211 3
. s 212 8j2r }é6 .5 7 112 210114191 J1}13)}9 13 91 Lj2]14]1 42
NPFS | 6] s|2]| 3| a}- 1] jrfrfif|2 1 )2 |V
© Supervisor of Culdance | & nmjas (2| 9fof2|urjs{nfe|sfrfsfrz|2fafs]sfr] |15
Assistant Principal-PFS 1 3] 512 4 41 J11] 2 | B ) 3|6 |2 1
us 54101 B | 4 6 8 |15 11 3] 3 9} L]1]6}12 |3 2 1 111
o 1| -
Cuidance Counselor-PFS 7 2727 |} 71 W3} 131 6 J205172 7115 &) 2 4 ()2)10 (5 )]3jr}jzl212¢1
: HS 21 6 |3} 12 ¢ 7172 (112 | 6}12) S} 3fjIjnnjzq2 1
NPFS ' © ' 11 1 ’
® Studcnu-'wp“@chhvlng * b B E s ’
S PF 1 71 23 7 20 1 8) 9 612111 2 211
HS 2 2 91 20 4 22 dj 2l 2p21511
NPFS 1 2 21} 13 3 67 12' 1 3j1 1)1 1 kg
Students-High Achieving ‘ ‘ : \
PFS 7] 1 114641 31] 21 1112 |13] 26} 7 51611 1 5 3 1 2
HS 4 1 Y151 23} 8 13 1 314} 2} 1 (L} 6 6 1j2{t1])1
NPFS o q 4 S 5 1 1 16]j10}) 2 L 2. 3 1
Parents - PFS 2 2 4151 10 8 6 { 1] 4} 5 214 |2 2
us 1 217 3 2 1110 | 3} 8 3312} 2 1|2 S| 11
v NPFS 1 1 1 ) 1 4 1 K4 1 1 1
— - — -
TOTALS 33|106 | 70 | 87115 {84 211 | 120 |63 [46(179 {94174 } 68 {303 |29 |78 |25 |49 {10 (30|11 [1613 |5 |9 PO
LECEND: PFS= Public Feeder School o
HS= liigh School
NPFS= Nonpublic Feeder School
-
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) ., . RECOMMENDATIONS - Master Sheet

Coded Categories

1 2 3 6 8 10C lop IOF 11 13 15 16 1BA 18819 SO 51 52 S) 54 55 $6 57
Principsl - . PFS I Bl |s b & {6 10 fr p[7]s ]3] [z2]s 2 |3
: ns 3 s h 1 |1 1 a1 ]2 t2t2 11}Y 1
. . NeFs | 2 |3 2 |1 | ; e (1]
Supervisor of Guidance *s 192 p [3|» 4 9 | sfw [s|2]2]s|s] {
Assistant Principal-PFS 3 |1 1 R 1 1 1 6 1 : 11 %
. NS |y |2 R |2 {. ks 1] s 81 1211
NPFS | , 1 - - 1
Guidance Counselor-PFS 2 1013 |6 Ft 2 2 7 19 (2911 1t 2 (3] 2 ]2 2 1.2)12
- ' HS 1js s |s | & 2 |7 2] 6 |1t 1|1 |2 1 1
NPFS
‘Stude;\t»-l.ou Achlevin . ' V)
. | PFS ™ 6 . 2 6 | 2 3 s |t 112 |2 1 |a]2 1 «
. us 3 & | 3 1 5 2 |31 11 -
- NPFS .- 3 3 2 | 2 2 |1 1 112 |1 2|1
] ‘ . g lu-;_._ e hd
Students-ilgh Achleving/ . '
LY 8 PFS - 1 6 6 |2 |21 8 8 1 {3| 2 )62 91 |1
| s/ 3|t |3 Py 3 2 ]2 212 |1}2 2 1
NPF3 5 2 1 {2 |2 O R 1. 2 |
Parents- rFs 1o |32 h ; 1|3 6 |1 HERERE IERRE
ms | 1182 [ {1 - 3 {1] 4 |1 21 s |11 1
NPFS 1 1| 1 1
TOTALS / 1198 |55 |a3 [39]28 |13 ED o 17 (77 |9 |7 Jo2 |42 J27 |12 {13 |37 178 |9
= - T . -
' ‘ ~ . - .
LEGEND: PFS = Public Feeder School ) , . :
NS = iigh School : |
NPFS = Nonpublic Feeder School ' 6 4
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SCHOOL CWOICES 3
)
Please exanmine the schools in the appropriate list below.

| PART D:

EAGE &

¢
~

Then indicate your order of jweferenc,

by writing the numbers 1 through 16 on the lines next to the schools you would consider attendin-

Then you write "1" next to a school, this will mean it is your first choice,

"2 means your

¢ second choice, "3" means your third choice, "4" means your fourth choice, 'S' peans your £ifth

-« choice, "6" means vour sixth chéice; etc.
. Your preference because then

. $ It is important that you list 16 schools in the order
v711 make every effort to give you the highest possible choice.

1f ycu do not indicate 16 chdices, the Board of Education may be required to assign you a seat

. in an available school which you have not chosen.
assigned to one of your choices.

1f you do 1ist 16 schools, you will be
(Curriculum, address and transportation information for each

of the above schools will be found in the Directory of Public High Schools'). You may pick

schools from any borough in your 1list. o :

. . _ <
LIST A - Receiving Schools for Black, Hispanic and other minority pupils oély
BROOKLYN . \ QUEENS ERONX * STATEN ISLAND
€A Canarsie FA Andrew Jackscns#s+ __ GA H.Lehman ___ HA New Dorp
~— EB Erasmus® —___ FB Bayside —__ jp Tottepville
" EC John Dewey ‘v __ FC Beach Channel
: T ED Lafayette . ___ FD Benjamin Cardozo o N
. — EE Lincoln —__ FE Forest Hills
— EF Madison ~_ FF Francis Lewis .
T EG Sheepshead Bay " FG Richmond Hill . . -
"~ EH Fort Hamilton ~ FH Martin VanBuren
~ EI Midvood " FI John Adams 1
" EJ New Utrecht . T FJ Grover Cleveland '
~— EK F.D.R. - ' ,
e EL Murrow .
- * Brooklyn sending schools only ** Queens sending schools only , Yo

r LIST B - Receiving Schools for White Pupils not of Hispanic-origin

BROOKLYN QUEENS ‘BRONX

. ’ - -

, ____AA Ray Ridge ____ BA Flushing ___ CA Childs

: ___ AB Boys § Girls ___ BB Hillerest \ CB Clinton

¥ __ AC Erasmus ____ BC Andrew Jackson, ___ CC Monroe
" AD Jefferson ___ BD Jamaica * 7 CD Morris
T AE Prospect Hrs. T BE August Martin ___ CE Stevenson
__KNF Wingate ____ BF Newtown ~ CF Taft
T AG Tilden —___ BG Springfield Gns. __ CG Waltonm
T AH Sarah Hale ____ BH John Bowne - '
____ Al Clara Barton "___ Bl Far Rockaway

MANHATTAN

DA Franklin

DB Haaren

DC Hughes

DD M.L. Xing

DE Julia Richman
____ DF George lashing
___ DG Seward Park

]

\




