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. Asian, and African sources. Puritan and Separatist reaction against Anglicanism

" roots on the Continent. Modern Capitalism, about which we debate endlessly, had

Clement L. Valletta . - o -
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Ethnic sfudy is not new; only the Concept of "ethnicity" is. American settlers . _
have been influenced for a very long.time by Indian civilization and by European, w

was after all a seventeenth century continuation of Protestantism which had its

its roots in the Mediterranean, the meeting of the three continents. The fierce - -
democratic-spirit of early Americans,was also known much earlier in Slovakia,

Poland, Lithuania — -countries that were repressed by, imperial powers of Russia, -
Germany, and Austria-Hungarw. ‘American immigrant .sons fought these powers. After .
. Wor1ld War I long repressed states of Central Europe achieved nationhood in part

through the efforts of naturalized citizens of whom many lived in the Wyoming Do
Valley. . . ‘ . : -
"Heritage" of this area evokes images of early Indign massacres and of the
brave exploits of early Connecticut settlers. Yet few r@&]ize the influence of - L
Indian civilization upon the character of our government,-social polity, and self- -
image. The familiar caucus of political groups is a term and form.of Iroquois -
organization which settiers borrowed; nor was this extraordinary, for Indian
political style was nonauthoritarian, electing chiefs spontaneously for specific .,
kinds of leadership when necessary. Rule was consultative not imperial.  The '
Indians'. love of personal liberty and freedom was proverbial among the colonists 1
and the independent spirit of the Revolutionaries was traced to Indian influence.
~ Those self-evident principles about the natural state of human' freeddm in

the Declaration of Independence derive from Jefferson, who imbibed the philosophy
of John Locke. In his Essay Concerning Tivil Government, Locke uses the image -
of America in numerous instances to argue that men are "by nature all free, equal,

- and independent.” Since he had to find examples of early human, democratic orga-

nization to support his thesis, Locke turned-natually tc Indian accounts, for
instance: ' ot «

. . .the kings of the Indians in America, which is still a
pattern of the first ages in Asia and Europe, whilst the -
inhabitants were too few for the country, and want of
people and money gave men no temptation to enlarge their
possessions of land or contest for wider extent of ground, _
are little more than generals of their armies; and though .
they command absolutely in war, yet at home, and in time
of peace, they exercise very Tittle dominion, and have .
but a very moderate sovereignty, the resolutions of peace

~and war being ordinarily either in the people or in a

council, though the war itself, which admits. not of ‘ -.
pluralities of governors, naturally evolves the command .- -
‘ into the king's sole authority."? .

L)
AN

Locke's dense Latinate prose had not benefitteJ from his individualistic inter- _
pretation_af human rights. The implications of his ideas upon government —
and upon style perhaps — were not lost on Jefferson who compared the Indians
"in their present state with the Europeans, north of the Alps, when the Roman
karms and arts first crossed those mountains.” Although the whites then "were
numerous and somewhat interested in improvements," Jefferson believed the

e | g S
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" Indians were “"endowed with the facult:es and r1ghts of men, breath1ng an, ardent
love of }1berty ‘and 1ndependence. .. \"3 , ) .

L
LA
R

-
\

_As 'you have noted already, I ‘Hope to suggest a- number of 1mp11cat10ns for
ethnic.and cultural study, and conolude by offer1ng a few,approaches that. T
hope you will f1nd somehow pract1ca1 ‘
' ]
Ethnic 1nstances of our her1ta e abound so plent1fu11y it seems unnecessary
" albeit jconoclastic to notice even a few. Washington Irving patterned :
Rip Van Winkle upon a German,folktale; Icabod Crane, the Archetypal Yankee: school-
master, was outmaleuvered by a Dutch backwoodsman Brom Bones; Twain's characters
-Tzat1on of Huckleberry Finn is much different from that of the white -settlers:
along the Mississippi, and Huck is most influenced by Jim's bravery and insight.
Even-our topography and its fables — as Twain's Mississippi — have foreign
comparisons, in the myths of the Ganges, the Nile, the Rhine, or-the Tiber.4
The more closely we realize any "American" object or habit, the more textured
for its hav1ng extra Amer1can roots and tendrils. .

.“ . s r

} ‘We cherish the memory of great leaders becguse so many of our elected .

~ officials have not been so great. We wonder with Henry Adams about the contrast
. between his family's leadership and that of the late nineteenth century in
America. We can realize his way of comparing foreign with American life to
understand the latter — and upon reflection understand why manyeof our greatest

- writers (Frost, nd, T.S. Eliot, W.C. Williams, Hemingway) were recognized in
' Europe before £ were in America; or understand what Moby-~Dick, perhaps the
gréatest of our novels, was not adequately recognized unti well into the : ’

Twentieth Century when even the professors overcame their slavish attitude

toward English literature. We.may realize that Melville treats many ethnic.
themes -including the meéting of Eastern and Western Worlds through the character-
ization of }shmae] and Queequeg; but Melville goes further: - .

. . .not one in two of the many thousand men: before the mast
employed in the American whale fishery, are Americans born, - °
though pretty nearly all the officers are. Herein it is the
same with the American whale fishery as with the American .
‘ -~ army and,an]1tary and merchant navies, and the engineering
forces employed in "the construction of the American Canals
and Railroads. 5
!/ ¢ .
Me1v111e was in a‘pesitiop to know in 1850, and s1nce then the reTevance of his
perception has only 1ncreased .

“&

When one speaks w1th justification of the greatness of America, one speaks
sooner or-later of industrial capacity and opportunities for freedom associated
with wealth of natural’ resources. British Protestants applied extensively and

-prod191ously tools and power-driven machinedy to the land. This preference far
industrial rather than manual means although age old intensified in late Bigh-
teenth Centugy Britain and soon accelerated in America where skilled workers

Wwere few, imperial and gu1]d restrictions relatively absent, and class lines

" less clearly marked.6 He ce, "the greatest quest1on of all about -American

democracy is whether it is a cause or a consequence William Graham Sumner

of Yale answers his question of 1894; “democracy is a consequence" because "in
- ' ‘ Je) .
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the economic forces which control the material prosperwty of a popu]at1on lie the

. real causes of its pol1t1ca? institutions, its 'social class-adjustments, 1ts

xndustrxal prOSper1ty, 1ts moral code and its world- ph11osophy."? S

“

 In this sense, democrat1c and 1ndustr1a} greatness involves ‘the anthracos111-

" cosis of your relatives and mineé, English, Scottish, and Welsh miners protested

against their mining conditions; indeed "acts of the_Bthxsh Par11ament of 1775

“and 1799, which were a result of the 'growing demand for coal and of scarcity of

labor, abolished the conditions of bondage among_the colliers of Scotland" —

~ conditions of young boys and girls in the mines.8 The 300 year history of coal

mining and related 1egisTation in"Eurcpe and America records a very rap1d transi-
tion from 3 predomlnantly agricultural to industrial ecqnomy

Each 1mm1grant group reacted to that transwtlon in un1que and similar ways;
each came to America mainly to fuel its thrust. The new arrivals in mining, steel
maklng, silk manufacture, railroad building,. etc. were: gossed by the early arrivals.
Jhe uniqueness of each group was at the same time threatened and reinforced;
threatened because demands of <dndustrial-laber.differ radically fram those of
~agriculture; reinforced because traditions,. especially 1mper11ed ones, pers1st.
Nhat then m1ght these observat1ons exp1a1n?

L]

The tran51t1on-from agricultural to 1ndustr151 economy'hES several imp11eat1ons

for ethnic experience. First, the espousal of republican principles garnered from
classical, French, Indian, and Br;&lsh traditions would d1sperse to more people
part1c1pat1on in more aspects of Tife than existed-in most previous Western -
European societies. Whereas ancient civili ation relied upon slave power of
captured people and then the work ‘of serfs and peasants, modern western Societies
used machine and immigrant power, as$ well as slave power. In this sense, mass
immigration to the United States existed because it was 1ndustr‘a1}y necessary. In:
the early 1920s businessmen discovered that machxnes, “that the iron men, combined
with growing migration of black men from the rural south could relieve "Tndustry
from its historic dependence on Euhqpean manpower, "9 Final restriction of immi- =
gration, of course, occured in 1924." Although slave power was used in some form %
and all but sanctioned for a very long time, the American system of checks and
balances held promise of a better society-open to change-whereby economic and
«political: intérests could compete Within institutions. The transition process
continues, moreover, at this time in Europe and America. Millions of. illegal aliens
in the United States now perform menial jobs that Americans refuse to do. Men from
southern Europe still migrate north to seek JObS This "external proletariat"
is the most recent of immigrant currents set in mot1on by the needs of 1ndustry
and modern soc1ety : | . &

L] C .

A second 1mp11cat1on of thevtréns1t1on is the. tendency for societies Tike

ours to value prosperity, progress, practigality, individualism:measured by degrees

of material production and accumulation. Majority values espoused variously by
.Aryrans, Anglo-Saxons, Magyars, (and Northerners generally speaking) become the

. gdory of Horatio Alger fictions and the bane of Janosik legends. The values of
northern industrial societies reflect analogously the features of a well-designed
machine: efficient, easily repairable, predictable, subservient, Consider a
~description by the Immigration Commission of 1910: \

The inducerient which has brought, and is still bringing, to
~this community large numbers of European immigrants is the ready

ooy
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market it affords for the commodity in which -they are richest —
muscle and time. The immigrants can get what seems at first a °
¥ prodigious price fqr a service so simple # can be indicated by -
. a gesture. The great bulk of the labor connected with coal
mining consists in lifting from one point to another an easily
dlst1ngu1shed class of earthly objects, merﬂ]y loading coal.10.

It shou?d be noted that rough]y before the early 19205 m1ners used black powder,
pick and shovel, mule and steam; but “"after that dateiidchanical mining devices

. came into use and brought with them a marked 1ncrease:¢ﬁ dust exposure and a
s1gn1f1cant decrease in particle size of this dust.*1l"

o " Third, - the neceSS1ty for order 1n an 1ndustr1a1 democracy has not meant

. tyranny perhaps, but a dwctat0r1al rule by the majority; Alexis Tocquevilla's
analysis runs in d1a1ogue “The ‘master ‘'no- longer says: 'You shalll think as I
do or you shall die'; but he says: ‘'You are free to think differently from me
and to retain your life, your property, and all you possess, but you are hence-
ﬁarth a stranger among your people; . & .and even those who believe in your -
innocence witl abandon you, lest they should be shunned in their turn.'"12 The

. pressures to conform are well known. Conformist majoritarian opinjon sponsors
and is exacerbated by seemingly scientific assumpt1ons such as the one held by
the powerful majority -of the early years of this century. It assumed that the
national origin of an-impigrant indicated his' potential for assimilation into
American society. It held even in the qummary of the forty -two-volume report
compiled by the Immigration Cojmissi om 1907-1910. ' It held despite
voluminous evidence to the con ined in the compiled Report itself. A
study of the Report confirms the T sions of Oscar Handlin in his seminal ‘
essay, "01d Immigrants and New": for example, the Commission thought it possibie
to measure the capacity of the’ o]d an&‘new immigrants to be schooled. Althougp
the original report reasonably concluded that “length of residence in the United .
States has an important bearing on progress of pupils," the summary volume — -

Troy
.

which of course most people read — did-not include this sensible conclusxon. .

" Inde®d, Handlin shows that the Commission did not use existing evidence which
‘revealed that the old immigrants were more subject to alcoholism and that the
‘new immigration had not increased. the volume of cr1me.13 Even stat1st1ca1 rules
were broken into fragments of conformity. DERP
Fourth out of the dramatic tension between maJorlty and m1nor1ty values, \
between rea11ty and promise, between industrial organization and democrattc '
principle has come the passage of an Ethnic Heritage Studies Act and The RISE ,
- of the Unmeltable Ethnics and the current academic reassessment of ethnicity. -« .
__Pdlitical analysts generatly consider types of ethnicity: .a)} fribal -ecultunal_
.and communal boundaries der1v1ng from bonds of kinship; b) nationality —

. communal identity having roots in association with a foreign country; c¢) racial —

~ .bonds stemming from physical and biological distinctions. “More than either
" tribal or natlona1ity groups, racial ethn1c groups are the results of someone
else's prejudice."1¥% [awrence H. Fucks in American Ethnic Politics defines

N

‘ethnicity to includk "nationality groups such as” Italians, religious groups as  ‘*

broad as Protestants and as specific as Q&akers ethne-rej1g1ous groups such as
- Irish Catho]1cs or Jews, and racial groups such as tiegroes. 15 . |
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_ Lest these definjtions convey the impression.of Tong and great academic interest
in*ethnic politics, let John Shover of the University of Pennsylvania clarify the = ; -
point: -“Historians and political scientists have only recently come. to recognize
something that was always apparent to grass-roots politicians: a voter's ethnic
and religious affiliation is an-important determinant of how he casts his ballot."16
‘Analyses by socialdgists have also minimized the importance of ethnictity with "reason.”
Social Science was a product of the nineteenth century, a reaction to the industrial - -
“transition relegating ethnic distinctions to primordial “survivals" destined, it '
was believed, to disappear. Like most self-fulfilling prophecies it remade reality
into its own imagé, in this case, by ignoring ethnic in favor of class explanations _
for social behavior. Thus Enloe points out that the great social scientists of the
" last century came from countries — France, Germany, and England — ‘unusual in their
"cultural homogeneity."  Moynihan cautions: "To be sure, there are class realities
but ethnic realities are there as well. Increasingly they are the dominant realities.
»- > Social Science needs to become much more sensitive to them."17 - .
This-problem can be solved it is believed by those trustful of cybermectic —
concepts, systems analyses, model§, or to use Daniel Moynihan's and Rathan Glazer's
term "theoretigal explanations” in their recent collection, Ethnicity. Compilers
‘of recent dictionaries and handbooks of sociolqgical terms do not- include definitions
of .ethnic groups. Perhaps it'is just as well. Even the contributors to Ethnicity '
define it in terms of interest groups,. persisting as a changing function of mobility. -
Glazer's and Moynihan's insights in Beyond the Melting Pot are highly noteworthy :
especially concerning the influx of new immigrants and ehanges of life style in
New York Gity. ' In the’introduction to“Ethnicity they suggest that it can describe .-
the "developing natfons," A repaired thepretical mode may serve to analyze the o
records of. yet unnamed nations.  Daniel “Bell, however, believes ethnic issues will. - -
" fade as hard times "make economic class_issues centrai again."18 This view like
RS that of aacity planner 1ookisg down upon his model has'a certain salience.

./ Enamoured of science and indusgrialism, social analysts Have often fallen -
" into the scientific falTacy of applying physical concepts to human situations. A
R general illusfon persists that stience is objective and that therefore the more
3 “ scientific a study‘the more objective. A specific mechanism or technique may be
“ a univergal- = such as random sampling usuages, internal combustian engine,
.. nuclear; fission, formula for I.Q. = but their origination, application, and
. impiication are produgts of a particular people and their culture. ‘We can ,think —-
- . of the fallacious assunptions about I.Q. which have unfortunately influenced :
. eyaluations aof school children for, generations. We are very aware of the social S
v .ahd cultural differences in the world which suggegt hownuclear fission might be . . _
" “ysed. Science is a product of cultural world view, and Western society has no ' :
~ monopoly on artistic and scientific achievements/"If we do not take the next .
) _ sxep;in~§he,ascent,qfxman, it will be takey by people elsewhere in Africa, in___ .. - -
“‘..f“f\fChinaéﬁl Brenowski gges on: "One aim of \the physical sciences-has been to ° ~= =
; ' give an exact picture of the material worldy Qne achievement of physics in the
- .. Twentieth Century_has been to prove that aim unattainable."20 One of the jronies
g .of the atomic age is our tendéncy. to blame science for devising weaponry or not -~ . = .~
"~ devising a pollution free.environment while at the same time we seek technological |
. ‘'means ‘to do just about everything; "“if we' rely upon sciénce aloné we will be left | . —
~+ . wwith no sense of the purpose of existence, and thus no basis for Sitermining our .
- political goals to guide the blind forces of applied technology.” This , =
‘.. tendency. describes our culture and may SO preoccupy us with nonessential aspects -
-~ of technology that 5r0qowski's fear may be realized — a culture other than ours

S ~
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. may take "the next step. . . S o'v'_-v e

: | At any rate. we know that as sqcxal sc1ence descr1bed.and techno]ogy empowered
t industrial change,: the humanities have been a preserve recording and ‘at time.
- - satirizing and objecting against non-human results of the change. Ethnic d1mensions
alluded to ip classical American stories not only persist but flourish in modern”
and contemporary literature,.” (For example, Robert Lowell, The Mills of the S
- Kavanaughs; Philip Roth, “Goodbye Columbus"; Eugene 0' Neil Day's Journey o
Into‘nght 4( S. Elzot, Four Quartets; James Ba]dW1n. Go TeT t on ﬁﬁe Hountain, ...f.)
ﬁ
. L1terary critics have Teft ethnic aspects of 5peech tale, song, proverb in.
" the hands of the folklorist. This has been in a way very fortunate. Although
- literature deals with the "folk" it often does not deal with authientic folklore?2 —
. just as Copland's music or Wyeth's art is not a folk expression but reflects folk
— themes in complex, individualistic ways. Literature all foo often portrays not ot
-geénuine ethnic experience but commercial stereotypes. Consider most best sellers,/;
movies, and TY shows about "ethnic" Characters. A convenient instance is The .
Godfather which Mario Puzo says he wrote to get his family out ‘of debt.23 “His
great nove], The Fortunate Pitgrim,.did not bring enough-to keep' him in grocerves
-and cigars. - But of course‘a novelist can use stereotyped character traits to  ~
explore expertence and interest.his reader especxa]ly as the stereotype is exploded
| in,7Yor instance, Malamud's The Assistant or -Baldwin's Another Country. Thus
-~ ethnicity iin the humanities 1s pretty much waht the .originator seems to say #t ° o
~ is to the reader. _Well-presented ethnic themes in literature (like authentic - .1 -
folklore) arewwortnx of study; but specialized Titerary criticism like social , .. o
‘science is often filled wzth Jargon, and genera1ly un1nterested in actua} ethnlc
experxences_ S , . ‘. L e W , L

- ey

Hence the 1ron1es' although very ‘much a part of 1rfe ethnﬂc and cultural
- experience has been pretty much ignored in the universities and schools; a?though
social and other researchers used "scientific techniques., they did not analyze
- their own assumptions about. physxca] and sociai-.science; although cultural ,
- diversity has been noted throughout our pistory, "no nat1gha1 effort was made - _
to undérstand and accomnodate different cuitural grolps”;¢%. and altheugh T .
- .literature and popuiar culture appear to, treat ethnzc themesp 1n most 1nstances“;
, these purvey stereotypes o ‘ \, NN
. He have seen that academreians have adnntted\y over1ookéd these 1ssues‘
. Educhtors are also‘beg1nn1ng to realize the situation; for 1nstance, Mark Kiug-
— . & well-known educator is disturbed that "history and political sciencé: courses L
in colleges and secondary schools oftén ignore, distort or underplay the .
- history of :the immigration and story.of the adJustment of millions of immlgrants T

T “whitch, Tatter all, is one of the‘key factors in the entire history of the'
L. Unrted States.“z Many edUCators are wonder:ng why this overs1ght persxsts. .
. i' Answers range from a blanket 1nd1ctment of the.schools — that pup115 o
-, ”must betray. family and- heritage" or “settle for socio-economid,failure’ — . o
~ to sharp critigism of teachers:~- most of whom are “lower m1dd1e class origins" -
"so "can be relied upon_ neither to examine nor tp question the purposes of the -
-~ scpool ;26 The criticisms point to the schools for “encouraging. ... :social .
. problems? affecting all. culturally different youth.: Further 1q§;ght questions oy
— ~ the capacxty of the school curriculum and its m1dd1é clasg biases .to instruct '

/chi1dren in a way that is integral. w1th the1r her1tages. PR .
e : — L / S
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: : , The 1a§t po:nt bears oﬂn§1derat1on. " The 5chpol 15 1n'many ways a secondary'i
©a. - ,group activity fairly removed from primary group- act1v1ty of the home and famx]y v
;,{-v and even from the ne1ghborhood ‘club, and church, It is d1fficu1t — some - N
- m1ght say impossibie and even’ harmfui - . 10 attempt to. translate primary- group |
- éxperience of .so subaective and - persona] a nature.into a secondary activity.
which stresses. of neceg§1ty, uniform, -carefully coded, and organized 1nformation.‘
‘And evén. if developed ethnit studies may go the way of Black studies or Nomen S
- studies "— ‘enrolled by those who may benefit least. Furthermore, ethn1c1ty may

" i

» . . become another standard used by antagonists to.advance tbe1r own causes, or )
o used to'Tnfiateaegos dep]eted by fa11ure, - | | : SRR
N o | k N T
i Polemxcs satlsfy on1yamomentar11y, and somet1mes degenerate 1nto conf1rme4~ _
S 1gnoranoe ‘and eveh. vieleﬂcea We are a]sq aware of. many subt]e pretexts for v
g teach1ng preJud1ce. SR RO IR S T

+ . - "Thesé CNt'ICiSﬂIS may turn Out to be cruc1a1 but therr agam those w,ho
ﬂ'exam1ne these and‘btﬁer assumpt1ons may jearn something about themselves and
our institutions.and “traditions. “Why not confront the whole question of ethnic *
heritage study apd Methnicity” by remembering that 1) while immigrants of all’

e ‘kinds have enduréd hardship and prejudice in America our national leaders , -
. - have been traveltng about the world for a very long time, applying to America - '
«  ~ foreign social, technological, literary, architectural, and educational .
S tecphniques; 2) whale recent offspring of immigrants were. ‘becoming "bette g
; " members of the middle class they have unwittingly cut themselves off om v1taT

. ~traditions which inspired demotratic-loving peoples everywhere inclu@ing America.

.+ . and 3) while they —.or should it be, we — have sought to retain these '

- traditions they have often done so in ways they have assimed would gain acceptance
- and therefore ave min1m1zed therr own heritages and the hethage of Amer1ca.

Lo W The’hest ev1dence, ar at - 1east the most memorable, is first hand. Begxn
‘ - then with,autobiography by-asking about 'the ways ethnic-has ‘influenced personal
'eXper1ence. 1'm sure many have talkeg with older relatxves arll others who Kknow .
« the h1stony of the commun1ty “We have read accounts of ethnic experience in.
I rica and.over several generations. Th®smore ‘we know about a particular )
~~+. academic field the-more we- redlize its ethnic 1mp11cat1ons. Thus we begin to
appreciate how compiicated is the study of community .and even. g standard S
.. . discipline because written accounts are often hon-existent, fa%teg§2:;é>pr .
*  iprrelevant; oral histories are interesting but need validation, ‘di nce of. -
~+ languages -are difficulf™to ‘overcome. These probJems can bé addressed by. Instltutes,
and the’ states and the ‘collefes are collecting immigrant ma: érials which are, of.
course, historical sources. of the same relevance as the usua sources.27 Since

—-—————gcademicians have chosen tbe-usual-and have overiooked even- obvious~ev1dence.

¥ © . we are-advised to look to eur intuitions and 1deas, and thereby'to test conceptuaT
s schemes -of the various d1sc1pl1nes. g‘,. i, 4
. hAn autob1ograph1ca1 approach awakens evens provokes 1nterest in ethnic .

. experience. Study possibilities will occur and families, ethnic organizations, .
v . and others may-need to become” involved if pupils are to accomplish local history
o ar interview, progects. There may be very real concerns. of people who may not. .
- want to dxscuss certain incidents and who do not want their children to know
- about them. “:Imagine, morebyey, the reaction of an individual who has changed
- his pame, re§1dence, and 11fe style expressly to forQEt his ancestry. Thus '

..", N .
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- a]though we may indiyidually find-much of 1nterest in ethnlc studies ‘we may as
teachers find that our enthusiasm fs not shared by parents. -Indeed, even

*parents who ‘are proud of’their her1tage may want it left out of school curric-
. ulums on the assumpt1on it won't, receive proper treatment. _
L The schools have avoided-study~ of cultural, plura11sm for too many reasons
"« to discuss here; y part of much autob1ography is the influence of the 'school.
I don*t believe the schools have had the major responsibility of presg#ing
ethnic study insofar as. they have reflected rather than examined the'system. :
It\ﬂs pointless to stress home andscommunity l1ife if the forces of mass society
~are ignored. Consider, for ‘instance, the effects upon the home of bccupat1onaL -
~ .+ -changes, processed foods, television, moQ1es, clothing styles, etc Thorough}y
— > modérn students -may have as little 1nterest Jin studying Wilkes- Barre of the
~ -1890's as thsy have of studying China in-the seventh century. Even at its
f\'..x,best ethnic studies may g0 the way of many modes in education hav1ng more ,;‘i
:enthﬁs1asm than substance. g | |

7

ThHe schoo]. or rather teachers, can do what they have done trad1tiona11y
and that is to act as elders as well as fellow students, knowledgeable and
- informal philosephers as well as resource persons. We know-how recent is the’
history of the stern, female school teacher, embodying the essential and _
T superf1dﬁa1 virtues of the work ethnic; how much more recent is the. reaction
—. agaipst that older-style by the young,,br1qht, understanding teacher. Both
- styles result from the system — one to drill andprepare studests to enter
it, the other.to charm them into Tiving with it. If we look to cultural.
ancestries we find a different experience. .Since many immigrants were - -
Milliterate," it is generally assumed that education was non-existent in .
,.em1grant countries, or for that matter in reg10ns of em1grat1qn in the United
- - $tates.  What we don t understand sufficiently is how well parents themse]ves' *
- ‘coped with their environment. . We have ‘some idea but not nearly enough of how x
- parents tdught with actions (crafts, posture; place) and, as children grew up, -
— . with proverbs, ancedotes, and other oral forms of trad1t10n. The community .
* . taught with tales and tegends of natural and man made occurénce as well as with
‘1nst1tutlona1 programs, objectives, and structures. The school teachers and
— . bookmen in places of emigration often risked death or exile if they taught what
* authorities forbade: racial equality in eertain regions; the Polish, Lithuanian,
“or. Slovak:languages; the history of Ireland. In other words, we can take a
cultural “approach toward understanding the rele of education. Nor is this
. approach academic, for we havé evidence that the home, cultural attitudes, and
— " ‘values play a much larger role than thé schools in the amount of education
. students are motivated to seek.28 Shouldn't students benefit from both the
- knowledge and inspiration of ethnic, multi-cultural attitudes. Such attitudes
— ;—may-be developed-by taking -a cultural-approach, once we have awakened -to ethnic -~ -
. experience through autobiography. If: thé'greatest invention of modern science
— . in Western Societies is the scientific method, perhaps the greaiest ‘social
- conception is that of culture.  The culture concept assumes that 1} any
— ' deéfinable people (region, nationality, nation, ete. ) -have .or act ds if they
_ ' have a particular order through which they organize ‘and react to Aife, and 2)
o, observers and partwcwpants use analyses, descriptions, and, explanations, in
- ‘their -attempts to understand a particular culture.  Let me ‘hasten to add that
. concepts of culture abeund, but that one has to distinguish always between the
- -descr1pt1ons (words charts, formulas, ‘etc. ) whlch people use to- understand a

. . T
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. culture, and the structure of ‘that culture which in its comp}éxity and human -
. mystery can never u]timftETy be known by.amyone, - .- . - /0 - .

specifically to human experience. Amthropological:insight is.npt new, of course, -~
~a is itself a reaction against narrow concepts bf nipeteenth and twentieth

- important values; which insight may/still mean only surface knowledge without
substantia] change; to recognize hgw America has. been a hulti-cultural society
. not only across the inter .
~ Tittle is acknowledged but also Ahroughout,personal and small group experience = =~ | -
about which too little is appreciated. . - R g ’

‘individual.and dnivers#l-dimensions of cultural meaning; or’teachers may see

R N W e Ry | S i
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The -culture or-anthropoﬁogica1”affitudé seems .to re te most affectively and - - -

e %
s .

éntury social science. 'Certain1y;dﬁthropolégy‘hasﬁményuschools;benéfitting

from social science, science, gndrthe'humanitiesﬂanﬁfthese.have,beeh‘inf1ueﬁced; S
in turn, by-‘the field of anthropology and the traditions which gave rise to it: .. . .-

. for instance, the mew history of‘Les Rnnales-istés:, “the new, humanists dnd other . ;ﬁgkf

. schools in American Studies, the cultural-biographical”school in literary Co 4y
_criticism, the study of decentralization in political science, the traditions of = - u
> . philosopher-scientist. What then are a few of the advantages and Timitations of .

'this. approach -~ which might serve-as long yange cfrriculum goals: .to-evaluate. = i
informational and conceptual technigues and assumptions In the light of their . .. %

time and place of development, which may or may pot-have ‘enabled us to recognize R

the problems associated wjth narrow académic coneepts about society; to under- ° - Y
stand and evaluate dne.culture insterms/of andther, which may have enabled us : -

_as a people to recognize unused potenyial and the limitations of our own culture;

to recognize that seemingly ordinary/activity and objects symbolize culturally. -

national/and professional dimension about which too |

The expibration,bf'thes ?ghals may -enable students and ‘teachers to regard -

thenselves-as cultural heiré —,in a culture which has Made»a'fgtish,of;'f

5

4,.sqqandering‘inheritanCEs' d”traditions;‘ . R ‘ . o  7

At any rate, teachers may see themselves as heirs of learning having *

’

themselveslé%imarily_ s members. of ap institution reflecting such meaning

- perhaps but much moré preoccupied with the vocational preparation of their . LR

students.. Successful classroom management, personized ‘instruction, behavioral,
quantifiable objectives are useful tools to teach techniques and some degree of

resourcefulness; however, as Jevels:of attainment are,foreknpwn and prejudged, | .
to -that extent, the pupil is programmed. This is desirable ‘and in a byreau- '

- cratic structure inevitable under many appropriate circumstances. Our point
.. is only that from an academic standpoint. a cultural approach opens.up areas o
" " of knowledge and that from a practical -standpoint such approach may improve C -

% the vocationgl accomplishment of students. I am asking.that a cultural dimension .

-f / become ‘a part of linstruction and that it be evaluated in part with cultural %

—rriterta.—~ = T : R e e — _ -
N OurghEadingE and stgategieémay ndi"ré1afe.%o.Speéificéodrées.Of study, * g
.but do offer a.variety of. applications,  Study of a subject usually begins at “f:

:!what-Upon'eXamination‘turns.put“to be its conclusions. We study literature: \
_that has been rewritten and polished for a culture that no longer -exists ~ L -

. ¢

and we insist that the set of jpreordained meanings contained must‘bg‘extracted

- in prescribed ways. . We sﬁudy sacial studies  about mores, systems, and =~ _. . -
" *characteristics that exist for reasons we rarely explore™as if reality exists o

" only in our concepts. And we even teach science as a universe séparate from . .
- people and their past and present circumstances. We believe the controlied |
» T | N o . AN
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-and ‘community; how did this human situatlon or' material object come to-be what o

con51dered in muTt1cuItura1 and multid1sc1p11nary ways fﬁf

.,Lteken by the class.  Certainly they will recognize the 11m1tet10ns of genera]tzatxl“
based upon ah inadequate sample, and even the problems of- dexgloping a good L

Page . E]even
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environment Df the*c]assroom should teach students the concius1ons of a subaetb 1h
the.shortest‘measurable t1me." ‘, - , SR )

Few of us-have any spec1a1 quarre] w1th a11 th1s, 0y s1mp1y waht an a1ternate N
although admlttedly far from’ 1dea1 —— alternatﬁﬁe. . o R

\Ne begln then w1th the questio “{ How d1d ihe wor]d set forth in 11terature. S,
scxence and secial study.get to be he. way it is for the student, his family, . N

it is? One place to begin is’ the neighbarhood. ~- who Tives 'in.a pupil S ne1ghborhood. .
when did. they settle there, and for what' reasons.  Several students can bring

- informat¥on to class, a map can 11 strate. the’ sett]ement of several ne1ghborhoods_ :
- After enough names; dates; and reas mgF gathe ed pup1ls may realize that their - \
Y

neighborhoods do have meaning -to,them and to- theh]arqer community; that reactions
from their neighbors to ftheir proaects haﬂe-51gn1f1cance, and that the SN
conclusions of social studies ahout mobility, cldss, religious preferences, ethnwc;ty v

™ may assumg some. character. Now many must have used this technique and have even
evaluated the quality and quantity of gach studentﬁs project.

-

o If a teacher finds that pup1ls rece1ved cooper?twon from their ne1qhborhoods .
(and if not those reasons can be explored) .then the'class can.study their meighbor- - .

~ hoods in.a more detailed .way,:for instance: the composition of households

specfying-parents and. cb11dren, grandparents or’ other relatives, and roles. of
members. Neighbors may ‘define themselves-as members of a particular ethnic, = *
religious, or political group ‘and have their own interpretation of how the neigh-

- borhood came to be what it is.' We can nbt evaluate the worth of students' projects

solely on_the-quantity of information, nor can we be very sure that the quality is:

" significant unless we ourselves dre aware of the ‘neigbborhood and its ethnic.
“‘characteristics and values. We should be prepared to let -our classes know ‘that

a neighborhood léader or their own parEnts and they themselves are the ones who

. haye to judge the final worth.of any projeCt. (You can see the interesting,

evaluation problem with the cultural approach.} -The teacher may take the "f?:-t
class to-a neighborhood, 'or have ne1ghborhood peopie visit the class and arrange
a d1alogue to formulate methods of eva]uat1on about what was: d1scovered and what RN

’gt . ,
]

. Maps of how the nelghborhoed looked at periods over‘the past several
generations may be made; anecdotes and other tales may be- gathered, and, who

knows, geological, biological, and architecturel questions may arise about the. ,
area comprxsed by the neighborhoods including what rock for tions led to the ..

“\: features of coal and-shale deposits; what animals and plamts existed and perhaps | '11 S
- still exist; what led to the street ,arrangement, to hbusiﬁq and other structyral - .~/
“styTes. Then conclusions about man's,reTatiodship with “the” envxronment can‘be R ,”_ﬁéf

. F ] T
Quest1ons of stat1st1ca1 analys1s will arise soonsr or Jater in any survey 3*

questionnaire may be explored. Even s0,  the results shou1d’suggest mathematical”
applications. Final reports will require some atténtion tO«wr1t1ng;sk111s 4

including standard: usiiage as well as interesting dialect vgridtions if student”
cdn tape record or take c]ose notes. The possxbr]rtwes for wr1ting descrwp on

Py
>




~_.and narration are many and immediate to real situations. Once the analysjis by
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© the class is completed djScussions may take place gbout meanings, issues, and
everr reconimendations for future.changes. : Further research may be needed. o

_argumentati®e and journalistic techniques-may be used by students to press for
‘their positions. Students .with artistic ability may use graphic applications

- to visualize the settings and programs for future consideration. %
o . P, . -/ A ] : . “',- N ;

N This.approach will not work out unless planned with adequate reSource H

- material on hand. / Not all students.will be uniformly successful in gathering
~informdtion. ' Those who for one reason or another €an not, may be assigned to . *

do background research in secondary sources, or to .acomplish work based upon

information gathered by others. sk L R

C T T e O ‘
2 - The assignment may involve several teachers having. diverse backgrounds in
‘\socigl science, communicating arts, and even .biplogical ;science and mathematics.

3 ‘concepts. of insfruction may use whole blocks of time with:large and small group '\
A . participation. / The assignment may be kepeated;”if'wo;kaplé,;because the class
% - .population prqﬁably will change and so.may the' instghts of the pupils as they

G0 Jget older. S S a
f&gs';ﬂ;y,~’,Oncéﬁstugents begin to think and feel as members of a neighborhood™ ==~
% " certain behavior may become evident in their analyses of.the usual curricular

i materials. They may ask basic questions suc as, "How doés the neighborhood
s (or fainily)" react to ‘Presidential elections, or to urban renewal, highway

k% construction, increased taxation, unemployment, sickness, death, and birth.
’ﬁ;u@y : They may begin to seg the relevance of des p%ions in Titerature and the

7.0 %.+ meaning of scientific and.technological apnﬂicationsé L

. 'Std&y,bffhéighbdrhood'ledﬁs.to-stady‘é'féaﬁiy efﬁnic settlements, or
justers of families. - Pupils might be aski 'firSt-about‘Uhat family life is

'k3f]ﬂtoday;rperhaps,‘they may. share their feelings ‘about what the family means ta .

|

:”Exihem. UrbanologiSts, historians, and other experts on family life can be

i

; ' quoted about the contributions of ethnic tulture to whatever stability is o

/ &~ hardship — long strikes, mining accideEts;“bouts,wfthéerious”ilTﬁesses-—

“.left to city life. Cilnges in family Tife -can be:shown by contrasting say
-, Mebrew, Pyritan, Roman family life withum?dern industrial styles of family
-~ organization. ¢ i ;/ B T

RN . SO S SR |
.7 gradually, the class may begin to see how family life styles reflect

particular cultures. At that point, Students may be ready to explore early
~ ethnic family 1ife. The nostalgic imdge ca]ls forth "colorful" hard-working
. -people, doing without, and making the bgst of it. One readily imagines how ..
- the mass media.has proliferated” this i1Jusion. There were times of great

“3 o

~Those schools bléssed with flexible scheduling, movable wa]ls,>aod,inﬁividUalized"'\'

’

. T

l*‘ \
(I

. "all unrelieved by welfare programs:of apy kind.® Thus, this context may heip .
~_ students to understand why families "stuck together" by pooling resources,
participated in organizations of mutual self-help, sought to own their own
~-home and plot of ground - and, -of cou se, 1ived next door ta people-of their
- own ancestiy, language, and tradition:| subscribed to their odwn neWSpapegfg
. contributed: toward theif own churches and viewed "outsiders" with some ©~ -
suspicion. ‘Such "provincialism" existéd gmong gvery ethnic group even those
- whose Americay ancestries went back se eral generations ~ until the auto~ .
mobile increased mobility, and other forms of jindustrialism took ﬁver., |

Q : ' T : \ 4 ' AR : 1»7.
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_ Hist0r1es-g§ ear]y American fam111es £ all ethnic groups descrwbé *the essent131
- cellular stiucture of our heritale. chent demographic studies aﬂe making very.
: early family experience available.. Thus the class -can engage in‘role definition
of various cultures including early nineteenth century New England. Central

. uropean, .Mediterranean, British and Irish, as compared withethe Same areq family
' pes in the. 1900s and present. This is not as easy ase;} sounds: because the -

i «nle playing will have to demonstrate a time of year wher specific activities - "
- took place. This means that a traditional. ‘feast. (the makings of which still

- EXIStS in pub11cat1on and 1n practice) can i?rve as 2 po1nt of. departure. 2

, " A bas1c quest10n is why peop]e fixed certain foods ‘and what practlces in.

- the kitchen, shop, or fields reveal about the culture, Perhaps some sense of -
independent spirit can be commun1cated as dents realize how cumplete]y E “w,;
family-centered was the socia] economic, aes, tic T1fe of pre;ﬂahd ear1y S

) * fndustrial ‘sogpgtie‘s T T | Rt
- L1ke the‘bxerc1$e on the eighborhood the one on ethnlc fa'ﬁ}les is. proaect-.v
 oriented-and attempts (insofaf-as possihle in the modern schoo]*, stem) to have -

— . the mode reflect content. Although dépendent uypon social science and science

— - insights, this exercise emphas1zes researching/and writing scri ts in order to

- enact tradition. - (It would be quite relevant/but extremely dif Jeult'to have |

_ +  dishes prepared, wood-carvings, needlework, Fanning, ta110r1ng‘»huszca1 rendit1ons. . |

acrobatic performances, cand]e-making, flowgr making and arrangzug, dressmaking,. = .

' gardening, mural painting, canning, weaving, quilting, cdning, rug -making, toy- . : ‘\\'

. making, meat curing. (one hesitates to add “Tne‘and beer makirg though soda making

was accomplis shedy. 1t may be possible, howev ) '

- ways of doing some of these among the. var1ous cultures and contra'ting them. -

« Such crogs-cultural- act1v1ty may be re]ated to modern 1ndustr1a1 t,chn1ques.,‘

- . A IR

. At this pownt - after focusing ne1ghborhood and famlly contexts of AR
' ethntc exper1ence —~ We may be ready to devxse instruct1ona1 ob;ectives. B S

ot 1) To have pupils demonstrate analytxcal sk111$ in assess1ng thgir .
~° 4 . neighborhood and fami1y 11fe. N A e
, o . :. . - rt o ‘ . a

, _2) To enable them to use appnopriate d1sc1p11nary techn1ques in
- research1ng th1s experience. r I | o

- ) Te have them formulate and accomp]1sh specxfxc progects to t{f” o .‘?}y ‘
' ‘ ﬂemonstra(é comprehensxon of mult1~cu1tura1 exper1ence. S '

‘ -; 4) To have them relate findings of fami]y and newghburhond to theay‘N

| larger forms of. snclal_nrganjzatlan‘nf_guvernment*_ecnnam1c34 SR
- educat1on, techno?ogy, the mass.medTa._ o _ L

-+

fwf o | - 5) To haveé them comprehend thrcugh role and affective c?ass eﬁperwence
- fam11y and n1eghborh00d 51tuattons which theyfhave researchgd |

- 6) To have them demonstnate re]evant disciplinary sk11ls of research S L
e COmPOSTtTOH. forming conclusions based upon evidence, and SR |
N. - integration of aspects of cultural ‘experience through themat1c . Lo P
e organ1zat10n. L - T

" \ . . . ' . !
) . - . - . .
PP .
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?)oTo have them understa d in dialogue thh each d!her, the teacher;”“'> 3 -

and with elders (ert er actual or posxted) act1uﬂt1es 1n thexr

BN

spec1f £ and contextual effects.' This can be done through case study technxques
drawing closely, for instance, upon the previously descr1bed‘projgct' How and

‘ ‘whydid the family and*ne1ghborhood change? The question can be ‘answered by
recreating crucial periods in-this ar3: - ones somewhat within 1iving memory
“like the 1920s, '1930s, the war years or the late 71950s. Oral“xstorles and
books using oral" h1story techniques may be used. If students. areginterested in
“the mass culture in the perio&. relevant newspaper ads, radio programs, storﬁes,
films, records, sports heroes may be dfscusse&'and perhaps viewed. Oral .
‘history ‘accounts may be gathered:from surviving relatives; pictures may be
. gathered to see hair and clothing styles," etc. Similarities ‘and differences
-may be noted between’ the decadea*a:d especially if the early and. preindustrial

mode]s are used as references e change from a family and: neighborhood to
a mass econviny can. be-seen in such\ordinary things as processed foods, clothing

- styles, (even use of make-tip), -use of the automobile.. Suddenly pupils may .

“understand how the conflict’ between generations is one between cultures;- they
may even realize how different are the 1éaNning styles of early and later

- cultures; how important ancestral.language %tudy is to personal and national
development; how much potential .there :Z'hi e]f—understand1ng derived from
cultural Tearning; how. 1ntegra1 such 1 rnind is with American citizensh1p.

. We ntmuch to explore, » Cie, e -
: v : . S .;"“-4 : ‘V,- e .

-
»
-
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e
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- I come before you to ask and to try to answer these basic questions .
What {s ethnicity? Why should we study it? And how should we study it?
0f course, the suggestion of the latter two: questions presupposses a- (,
‘satisfactory answer to the previous ones. I would expect you all to endure
my first. topic. Further endurance will be interpreted as a tentative
endorsement of what came be@ore.“ , - ,

e

T*

Vs
!
~

I tome before y dt‘as‘an eipert in the hwstory of one Ethnic -
.,group or of one phase of t ethnic question, I leave that to my various
‘associates in the program. 1 do not come.even as an historian of ethnicity

- in Amexica, though I might qualify for that descr1pt10n. I come primarily

as a teacher speaking to teachers, . I come, I hope, with some ideas which

you mlght use to introduce your students to the role of the ethmics in
America, - ] come with some ideas of the probMems you may encounter.in teach-
ing this subject, either as a special course, as a unit in one of your courses,

‘y_ or as supp]ementary for your general classes, 1 come convincedtlat ethnicity

4

" is an 1mportant subject for our students to- understand if they are to grasp

- the ‘meaning of the Americanm experience and I come aware that it is a difficult
subject to teach. I hope that some of my ideas wili—prove helptul in your at-.
“tempt to grasp the reality of America and, more important, that they mxght S
he]p you convey your understand1ng effect1ve1y to your students. N

I beg1n my dlscussion of ‘ethnic studies with what my debating backgqq '
n the

. tells me should be the first onder of business-~a matter of definition. :
. ‘context of Americ&p history, wHo are the ethnics?  The .easiest answer proclaims

‘that the ethpics are 1mm1gnants‘and their descendants. But like most ‘easy answers,

~ this one fails to cOnvey sufficient.meaning. Though Oscar Handlin nas -observed
 that "immigrants were American Hdstory“l and Fraakiin Roosevelt: expressed this .

areality with tongue in cheek when he addresaed the Daughters of the American »
“Revolution as tmmigrants and revolutfonistsé we cannot see all Americans as
ethn%cs. Another,defxnmtwon:seems necessary., | o

-~

[
~

. 1-define etnn1cs as . those European Tmmigrants ana the1r descendents who - 1n
their time and place in history considered themselves united by a common national
origin which they constdered or which was considered apart from the dominant -
Amerxcan majority. ,Lertatn e1ements of this definition requlre exposition,

I.1imit the ethn.cs to-Europedns and their descendants as a recognitton that

- _ racial prejudices, a rea¥ity in American Yife, are more deep seated, more per-

~vasive, and more’ destructive than the equally real religious and nationaiistic
prejudices whicn are part of ethnic conscicusness. Because similarities exist be-
tween some of the eftects of racial, religious, and natianalistic prejudices,
ethnic and racial history ought to be studied in tandem. But the prejudices and

- their effects cannot be ‘equated.  When Americans stated their hope to eliminate

“discrimination on the basis of race, religion, and color, they did not. engage .

" 1in redundancy - They Visted in the order of increasing 1ntens1ty their basic preq-'
udices.. In that context, race meant nationality or national origin. Seligion
meant sect, and color meant continental origin,. In certain dTSCUSSIOHS you might
incTude Blacks, indians, Chinese, and Japanese Americans as ethnics, ‘but more often
- than not, such inclusions would require a great deal of restatement of the general-
“izatiens which can be made about the White ethnics. Perhaps my exclusion of non-

. ‘whites is arbitrary. - It is done for scholarly purposes. It s not malicious. It

15 practica] and I be11eve it is defensib]e.
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-W;_,ﬂ,4wﬂthzariSt_PQ9£§m§;lth§ygdid not anticipate finding themselves part of -a com- -
* - munity of "Russian Jews"..\whatTtheysdid expect was to “search high and low for
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~-The phrase, "In their time and place in history™, gives recognition to-the
fact that changing forces in American Vife have moved people in and out- of the
American ethnic community, For instance, the original concept of;pghniqs n ;
America applied to Protestant immigrants from Scotland and Ireland,’ These “Un-~.
English people were accepted into the English colonies "because of a labor short- -

".age (the classic reason for-$he acceptance of “unacceptableé strangers)s They

" . dominant community.

&

. ®

~ likely they considéred themselves Poznanfaks or Corkonians or Bavarians,
Rmerica they developed-the concept and the institutions of ethnic identity---

were subject to social, Tegal, 4nd ecpnomic'discriminatiqn; Though not in the .-
ame categary as the racial minorities, especially the BTacks, they were clearly -

- not -part of the dominant group. By the end.of the eighteenth century, at the

time of the American Revolution, a highwater point in American liberalism, the
concept of the dominant -community seemed broad indeed, Foreign born" Americans
with ‘patriotic sympathies felt 1ittle or no‘discrimination‘ This also applied -
to native White Americans despite their national-origin or relijious persyasion,
One need only look at Time Magazine's, July 4, 1776, edition to see the numbei
of foreign born patriots who shaped the Revolution as Americans, not as,ethnics,4

- One could consider also the Tack of religious prejudice at that point in American
* history. The Deists, Jefferson and Franklin, the Quakers, Nathaniel Greene and
~Horatio Gates, the Catholics, Father John Carroll and Commodore John Barry were

accepted as part of .the dominant group, chiefly because their politics were more
important than their religion, ' - S g S o

~

The arrival of large numbers of Catholic immigrants, chiefly from Irdland

- ahd.Germany_after 1830, stirred sufficient economic and religious prejudite to

return the Rrotestant qualifieation for membership in the American majority,

. Large numbers’ of Scandanavians and German Protestants in the 1840's and there-*

after helped to create an "English Speaking" requirement for membership in the

[} .
-,

" The third wave of immigfation chiefly from Eastern‘and'Sduthern'Europe

commenced about 1880 and altered the concept of the dominant and ethnic communi-
- ties.” At this time the WASP. concept of the American majority became most im-

- ‘portant. 1 would mention one more éxample of the changes in the concept of the,
. dominant and ethnic community. Certainly no group of White Americans can claim. -

Tonger residence in America, more-clearly Anglo-~Saxen or{gfns. more pronaiinced
"adherance toAmerican Protestantism, than the residents of Southern Appa‘tachia,

. the Ozarks, and the other rural communities, Yet, when as part of the Fourth

Wave of Immigration, these "H111 BY11{es* migrate to American cities, they be-

- come a distinctrethnic group. The concept of ethnicity must be considered fiuid-
_ly. It must be placed in time and space to havejmeaning for -our study..

. The positive element on my definition of ethnics as people who considered

- themselves united by a common national origin'needs explanation. First, the .
.. ethnic consciousness was frequently formed in America, . For example, when Tevya -

and his family in "Fiddler on the Roof* faced migration to Amevica as & result

‘an old familiar face from Anatevka."1In reality, however, the millions of Tevyas

had to build communities in America on bases broader than that. of the familiar - ..

‘village. Few immigrants thought themselves as Poles or Irish or'Germansé ‘More
In

usually on basis broad ‘enough to support a community with all its necessary in-
stitutions, Thus, if as in¢Hazleton,vPennsy1vania;.sufficient_numbers*of~Ita1ian .

s
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- .speaking Tyroleans, came’togg;her'iﬁ_one-pTéce;andywere,ab1 "to form a community, -
Y they were Tyroleans rather .than Italians, Other Tyrolean migrants in~gther parts. . ..
‘ » of thel country found it necessary to «identify themselves as Italians or even as '

ra —

-Austrians.-: For most of .the immigrants and their descendants, the ethnic identi-' -
 fication resulted from American conditions. Membershi? in. an ethnic group was .

. 'the result of both self identification and acceptance. - R Do
o © . Ethnic identification depended neither on place of birth (the high degrée. . .
... of two stage migration makes this point very jimportant), nor on citizenship. . = '~
- either at the time ¢f migration or birth, nor on European political developments s

- since 1920.- Ethnic identification is an ‘association with a national group feld L
~ both by the individual ethnic andrrecognizedv(pOSTtiv§1y or‘negativg]y)'byfothers._- —

! In é\erqualificétién of my definition, "who-considered. themselves or were .. -
considered apart from the dominant American majority", the phrase either/or

“is important. Some groups of Americans might seef to all the ‘world to be part

of the American iajority, yet they are not, I th nk immediately of the Welsh., = = —
They are British ipn origin, Protestant in religion) English speaking for gener-

™ ations. -The dominant community places no obstacie for admitting the Welsh to " %

' membership. Yet if a Nelsh-Americanethinks of himself as such, he is an ethnic. -

and'no amount of "acceptance by the dominant community éan denxahim of his ethnicity.

On the other hand, one cannot wish his way into the American majority,

4—‘ | _' Jack Kennedy's wealth, his Harvard education, savoir faire, and political power -
v did not erase his ethnicity in the minds of millions of Americans. . - -
- a Thegqﬁncept'of'"thé,domin?nt community" has changed in response to variousJ“*‘l;;.

circumstances. And so has the’ concept of ethnicity changed. The period of thes..
American Revolution was one in which the widest ‘definition of, the dominant com-" " " -
_ munity and the narrowest definitfon of the ethnic Community prevailed in the . '
minds of America. It further seems that the last forty years have seen a great
expansion of the dominant group in the minds of most Americans. Among the rea-
.sons for this has been the, increasing tendency toward intermarriage of ethnic
and religious groups, the widespread 1iteracy in English of most American ethnics,» =—
| the reaction against the religious prejudices of Ado1f Hitler, and the success
: - - of many ethnics.in convincing most Americans that their, differences are not de- .. =~ 7
: structive. 1 think this point can best be made by looking at national politigs. | _
“in the last fifteen years. o | o | T

When the Democratic Party nomihated an ethnfc'politfcfan‘for the presidency

" ‘of the Unitad States in 1960, they ignited a national debate. In that debate, -
‘both open- and covert, anti and pro ethnic prejudices played ‘an important role = . = _
.. in determining the votes of millions of Americans. Kennedy's narrow victory afd
| his “acceptable! presidehcy as well as his assassination, helped to minimize _ "=
: “ethnic and religious prejudices. In every national election since 1960, one or
N both parties has nominated ethnic politicians for national office and the country <

‘has paid little attention to the ethnic or religious background of the candidates. = .
 Thus, in 1964 the Republicans nominated <Barry Goldwater, -grandson of an immi-

grant of Jewish peddier, and William Miller, a conservative "Notre que“'Romanj"‘-;f‘lﬂ_r

~ Catholic. “The Goldwater-Miller team went to defeat, though no one suggested - .
\ the ethnic background of the.candidates‘p1ayed.gny significant role in their‘def -
v'feat" : - . . : . '. - R
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: - In 1968 ‘both parties nominated the sons of Tﬁwrd Nave. East Euro an
immigraits for vxce-Prasident-Spiro T. Agnew, and Edmund S. Muskie. ide. .
_from a féw comments of pride in. the Greek and Polish communities, the. ethn1c e s
. arigins of these candidates seemed unimpdrtant to mos} Americans. In 1972," v
-® - Agnew repgated for~the Republicans, When the Democrats findlly found a vice
. - presidential cand1date, he was a member of an ethnic mimority. By ‘1974 ‘the
- » voters had chosen a Greek-American Governor.of Massachusetts, an‘Ita11an }
~ American Governor of Conpecticut,a Franco-American Governor of Rhode. lstand, -
- -~ and -Irish-American Governors of New York, New Jersey, and Califoenia, Jeu1sh—f»-
- American Governors: of Pgnnsylvania and MaryIand and Chicano Governors of ;
“ . New Mexico and Arizona,® These. successful politicians quite cleariy fu]f:l] '
Coe g my definition of ~ethnics,” That definition in 1975 does, not. necessar11y 1mp1y
: .-negatlve pregudxces on the part of most Americans. o
- S Having supplied a definrtion of the ethnics, I turn t0 the d“ffxcult
~ .probJem of justify1ng-thé study of ethnicity in contemporary America.

L The preaudwces which give r1se to ethntc consc1ousness betray the pro-
— . . clamation of America's-major statements of purpose. The recognition of
S ethnicity is a«recognit1on of differences among people in a nation which pro- -
=. . laived as self evident the truth.that."A11 men are c eated equal." The fact
A of ethiicity is a fact of diversity in a nation which! set as its first purpose
S " ‘the cred®ion "of .a more’. perfect unidn*. Native, establishment Americans, have
—_ ) frequent1y tried to erase ethnicity by “Americanizing® the “foreigners".
- LEthnics, partlcularly, second genergtion. ethnizgizhave tried to deny the cul-
tural elements which make them “different®, I g\you will run into th1s
problem in presentigg ethnicity 1n,yohr courses, Ewther your students, your
| .., colleagues, or your Supervisors, may discourage these®studies as irrelevant
— . “or devisive, or .destructive. You must have a solid -basis of knowledge to meet
5 - objections and to present ethnicity fairly, effectively, and benefwcwally 1

- ‘f" . might demgnstrate one .aspect, of this problem with a true story. Last fall I -
- ™ was teaching®a course ‘in Américan Social History and had covered a unit on
- - .- nativism. I had discussed both the ‘economic origins.of nativism and the so-

— . called "intellectual" basis for it~-Social.Darwinism, In an examination 1
'ww - asked my studepts to analyze the justification for the nativist movement pre-
sented by N(hxte)-A(ng1o) S(axon) P(rofestantsy).at the turn of the twentieth
century. One of my best students whose name might have been McG1111cuddy, or =
Frascitti, or. Grzybowski, began his essay in this way: "We feit. . ." I had Y
~certainly failed to:convey the ethnic concept. The Americanizers had succeeded .
- so well that he had no concept of not belonging to the WASP qgjovxty. Perhaps .
- v that demonstrates the success of some of the ethnics in-America and of the -
‘ American system But it also demonstrates a difficulty in tEdehing ethn1c stud1es

. 1 -
. \

, scioysness, in dealing with both the successes and the failires of the ethnic. -
- ' ¢ greups in America, in exposing the exploitat1on of the ethnics by the establwsh-<
' ed population, there js -a danger of reviving negative preaudfces long buried.
I know in my own case, the study of the potato famine in Ireland, of the in-
‘action of the British government, the study of the migration of the Irish*in
L . 'dangerous sailing vessels, and of their experiences in the cdal mining area,
- . led me to feelings of reséntment and bigotry directed toward the perpetrators
‘ - of those horrors, resentment which might be applied to thejr innocent descend-
- a-ts 4 can not see a pintyre of eight‘year old breaker boys out>1de the mines

- \\,T '  f .,‘**The oppos1te prob?em‘presents‘Ttsetf'as welt, —In deveioang“ethnxC*cnn-dw——~~**~*—
f *
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oo j of thJS area w1thout feeling anger. It takes_maturity not to mwsapp]y that o
O - anger. . Ethnic studies, done without maturitysand balance, could do more-harm -« —~

C ey than good I think it -is the vital .responsibility of the téacher to provide .
L o, that ba]ance and matur1ty in h1s presentat1on. To prov1de it he must deve1op : -
S : 1t himself “vg*zi“"‘ S | . e = —
'*9"»7 “If this is true,.if SQme wnuld dismiss the, study of ethn1c1ty in Amer1ca.:, -

as 1rre1event or destructive, why should we bother? What possible purpase.

is served by such studies? {I present - these questions- rhetorically, convinced :

“that you have already come to accept the' validity-of éthnic studies), . I pre~ .

sent my answer- pr1mar11x for you to consider when you argue for the integra- :

tion of ethnic studies in your school's curr1cu1um.or when you try to convince @ —
- your students of 1ts va11d1ty . o

| The first, most bas1c and most convinc1ng answer is éﬂat the study of

"

- o ethn1c1ty in America is essential to grasp the truth of the American reality. i;
L. America is not a "melting pot" where cultures are stewed ti1l they evaporate. - -
. No per1od in American history and few phases of it can be well understood with-

" out serious. study of the contribution of ethnics as ethnics and withouta = . ™

-~ serious study of the Probnems raised by ethnics as ethnics. This applies to -
.. »our political, social, economic, diplomatic, military, intellectual,.and reli-
g1ous history.. Let me make the. point with a few examples. .

Ry

s

. The polltieal hlstory of the United States requ1res ‘an understand1ng of -
o ethnicity to explain major change§ in our political processes. As J. Joseph '
SN _ Huthmacker and others have demonstrated the interpretation of the first reform. *
- R era. of the twentieth century which dismiss. the. ethnac -masses and their leaders = -
-as major contributors to reform miss a vital point.” The second and third
o . . reform movements aiso had heavy. support from .the urban ethnic plitician and their -
- votes. ‘And these ethnic politicians include more important figures than the
lovable scoundrel of Edwin 0" Connor's, The Last Hurrah, or the less lovable
“ethnic leaders depzcted in Steinberg's, , 1he Bosses.lIU Ethnic political leaders -
- such as Charles Francis Murphy, David J. Lewis, Fiorello La ‘Guardia, Francis
J. Myers, ATfred E. Smith, David Lawrence,’ Thomas Walsh, Richard.J. Da1e¥i<!’ -
<. ; and a whole" brace,of Kennedys have changed the American political scene. -
- In many cases they have’ acted as-ethnics for ethnwcs w1th 1mportant 1mp11-
o cathﬂs for all ANETIC& | - ! | . -

-

.~ In America ecoromic h1story, the role of the ethn1cs as ethn1cs 1n the. o~
development of* an industrial society cannot be negTected A simple but ob- b
Svious-example is the development of the American Labor movement--basically B
. -~ an ethnic phenomenon in the:past and the present. Wayne Broehl h@g well o

- “demonstrated the role of ethnicity in the Molly Maguire Struggle, Victor
- —Greene has admirably demonstrated -the -importance of - -ethnicity in the de~ - T

$ > ¢ velopment of the first successful industrial union, the United Mine WOrkers
S Indeed the 1ist of the'most important American Labor leaders sounds like -

~ - . - an Ethnic Hall of Fame:. Terrence Powderly, Samuel Gompers, John L. Mitchell,

' © John L. Lewis, Phitip MUrray, Witliam Greene, David Dubinsky, I.W. Abe ;

* -+ .1 . St¥dney Hillman, David MacDonald and George Meany. The combination of th S
' - ethnic labor 1eaders and ethnic po?it1cians has 1¢d to the development of .
1abor as a maja? ccunterva111ng power 1n 1ndustrial America. | S wm

Y
I

. "{ . S . . . ‘, T “ .
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vlbr1ef3y The pressure American Jews and Americaf Greeks. ha
‘ment to support the states of Israel and Cypress are only the 1a£est in a series of

,used their influence as ethn1c ‘vgters and 1

are all real?y ethnlc phenomena in America > .

. udice, by exdcsly the same methods used by the ethnics to escape trom. their dhettos. .

' % d . . ‘ ;'.;.i" AN \3 | T
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The 1nf1uence of the ethnics as ethnics 1n-AMer1can fog% g ﬁ§T1cy can be ment1on-
dught upon our govern- -

efforts by American ethnics to influence old world affairs. * Ag¢cording to Thomas Brown,

~the Irish Amer1ca?5commun1ty played a major role, throygh the government, to win home

rule for Ireland.

Italians, Hungariahs, Slgvaks, Poles’, Ukcanians, and Cubans have
;Egywsts 10 affest Amerwcan fore1gn po?1oy

Perhaps nowhere is the contr1butlon of ethnics as ethn1cs, more clear and more

‘ impressive than it is in American intellectual history. «.In ‘every phase of our cul-

tural history--1iterature, music, painting, architecture,’ drama,,the -dance, the cinema,
ethnic Americans have led the way to Amer1¢an cultural hefghts. Whep ¥ou considerothe ,

- American novel you must: recdgnize the Vital contributions of ethnice Writing as ethnics - .

about ethnics. “From the monumental novels'of Ole- Retvaag, the syrupy but revealing. ,
works of Edna Ferber, the searing novels of James T.” Farrell, and the insightful stud1es

. of Edwin. 0'Connor to the contemp®r ary contnibut1ons of‘Ph117p Roth "and Mario Puzo, - . :
;Amer1ca has’ reveaIed her dwversif \1fe ‘through her*divers1f1ed 11terature & -~ e

”

In the wor]d of music and ¢he dance Amer1ca, the haven of ethn1cs;~has attracted

.‘encouraged and developed. first rate musicians--both composers and performers.” Mast:
. of them are ethnic Amerwcqps--Sigmund Romberg, Giancarlo Menotti, Oscar ‘Hammexstein, !

Aaron Copeland, George Gershwin, Emnico Caruso, Artur Rubenste1n, Arturo Toscannin1, ". FR
Leonard Bernstein, Benny - Goodman, the Dorsey Brothers, musnca] comedy, and szz 5wxng, R

Ar,‘ « o° - “'

Thus. the first and most 1mportaht 3ust1ficat1 n “for- the study of ethn1c1ty is

 the essential importance of the ethmic cqontribution. Certatnly, we dp not claim that

all American contribution are shose of ethnics, but many 3re To neg]ect them or to .

"Amer1can12e? thewr ethn1C1ty 1s o destroy hnstory

A-second. v1ta1 reason for th study of ethn1c1éy rs 1ts cootemporary ‘social. 5195

nificance. As 1 mentioned earliegs n this talk, recognition of ethnic differences
- demonstrates the existence of prejudice (this can be a positive ar a haaat1ve prejudjce

depending on the judgment made, but it is a preJudlce norigtheless).,

“udices associated with ethnicity in‘America have e‘ither. weakened, uxsappeared o7 shave,

‘been eradicated: But prejudices still exist. Some of the most. deep seated of "thése -

.prejudices stem from the probTem*qf racism. -1 am not suggesting that nofwhite qr ps.

¥ of "the prej~ ,

can escape from the ghettoes créated by thnee'hundred and -fifty years of ‘récial prej-"-

There are differences in the ethnic and racial problems inAmerica. But.a study of .
ethnicity can help develop a sense of h1story, of tolerance, and of change.x America‘s .

~ racial minorities might draw some 1mportant lessons from the ‘methods used by ethnic

minorities to force some form of acceptance from the dominant communwty A realiza- - -
‘tion by thé ethnics of the exploitation of their ancestors and’of the effects of pre= -
Judgments might cause the ethnics to. sethink’ their, own racial prejudicés. A N%ll pre- St
sented history of. the efforts of the "eprOTtat1on of my people" could lessonor e- ' :

11minate a w1111ngness to participate 1n or tolerame "exp101tatton of those people.“

A thwrd reason for the study of ethn1c1ty in contemporary Amer1ca is that the ,,7: f: S
phenomena which produced ethwic Amer1ca--immigrat1on--eontznues " We delude ourseives A
1f we believe that the Immigration Restrickion Acts of 1921 and 1924 ended Jarge- . &

scale immigration to this countny We are all aware of. the presence -here: of refugees L
from pol1t1ca1 persecutfonv-the European Jews and other.escqpees from: H1t3er ¢ ho1o- ¢ -
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‘caust, of the thgarian Freedom F1ghters of 1956 and Czech and S1ovak emigres of 1968, '

-of the exiles from tastro s Cuba--and most retently, of the displaced people of South-

east Asia. These.are new ethnics in America. And ‘they are encountering many of the
same reactions and obstacles that greeted the famine Irish, the.German 48'ers, and the
.victims' of the Czar's pogram. You'need only read the 1etters to the editors of small
‘town newspapers about the Vietnamese immigration. You need only Vister to the native
- workers worried about low paid cempetition, to get a lesson in American nat1v1sm. Im-

-

In- addit1on to these refugees come tens of thousqnds of others. Many of them,

*© French Canadians and Mexicans, for example, walk (or drive) into America for the same - »

reasons our ancestors came by sail or steamboat. To find a job. Most of them find
- 'what our ancestors found--low paying, back breaking jobs, inadequate and overcrowded -
. housing, and the negative prejudice. of the domtnant community Imm1grat1on contxnueS'
: and so does the negat1ve react1on to it. . - ' '

. o these we must add the 111ega1 1mm1grants who come into our country at.a rate
‘estimated at 500,000 to 850,000 per year.- They come from Asia“and Africa and Latin
America, as stowaways or. w1th forged papers They find refuge in. the ghettoes of -
America. . (It is estimated that the population of New York's Chinat.wn has doubled
in the last decade--much of the increase from illegal immigration). -These people

 must face the problems of all immigtants, plus the pressure of h1d1ng from the law, .~

- Immigration cont1oues and so does the reactton to it, ,

- A final group of 1mm1grants are drawn to the magnet of Amer1ca S eities-—the 1n-

“ ternal,immigrants--American citizens abandoning rural America for real or imagined

economis opportunities presented in our cities, Whether these -are Blacks from the

-~ Deep South, Indians from reservations, Puerto Ricans from their tropic island, or

White Anglo-Saxon Protestants from Appalachia or the @zarks, they are migrants and

they are ethnics. They face the same problems and opportunities (albeit in different - .

'.‘c1rcumstances) as the ch111ans or Po]es or Norweg1ans, who came two generat1ons

, ‘.'.ago.

&

-

* For three basic reasons~-the substuntlal contribution of ethn1c1ty. the socia]
s1gnif1cance of the escape from the ghetto, and the contemporary problems, and the
" opportunxt:es raised by and for the newest ethn1cs, the study of ethn1c1ty in America
© s Justified. . .

, Hav1ng estab11shed and -explained my def1n1tion ot an ethntc and having presented
-qthe major justifications for the study of ethnicity, I come now to a consideration
" of some of the substantial problems of presenting ethnic material. " As a generaliza-~
tion,.I would say that if my students have any ideas about ethnicity, those ideas ., °
are more frequently based on myth than fact. 1t will be your responsxb111ty to help

*4ﬂmw®ﬂﬁmeﬁnfwmww~ e

[ 3

‘ If I were teaching- ethn1c1ty as a un1t, I would start.in Europe. I have found
. “that most of my students have preserved an amazing ignorance of European history and” - .
- geography. You find them using.the terms Engltsh and Britisl synonymously or confus--
ing the Balkans with the Baltic. I would give them a list of thwrty—fwve ethnic groups,’
‘and ask them to place them on an outline may of Europe. This exercise helps the stu-
dents to become familiar with the map of Europe, and-begin to grasp the. dtvers1ty of .
. European popu1ation which- m1grated to America. : RS

29




s

- calculated decision involved in migration.

.establish themselves abroad. Granted, many received aid from relatives either in

~and_Lutheran agistocrats, German Catholics, (in the.period of Bismarck 's Kulturkampf)
or Russian Jews (in the late 19th century and early 20th century pograms). But the .

.- . ] ) i N R A Jv‘?-_‘
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1 would then turn to the quest1on of ‘the socia1 or1g1ns of the 1mmigrants.m Here

a number of myths prevail. A good number of Americans feel that,their ancestors were-

"the kings, chiefs, and princess" of the old country while others think with. Dy, John- _ N
son that the Americans are the waste af British saloons and jails, or, as - Emma zures E -

~Put it, "the wretched refuge of (Eurqpe's) teeming shores."

As a matter Qf fact, coﬁhon sense wou]d 1ndicate, and scho1arsh1p has proved that
with some ‘exceptions, neither -of these myths.stand up. Except in cases of unusual
political peisecution, such as the French or Russian Revo1utjohs, or for a few un-
usual individuals, members of Europe's upper classes had little reason to leave their’
homeland and fortune for the uncertainties of 11fe in America. Indeed, as Thomas iy,
Wertenbaker has éfféct¥vely demonstrated, the First Families of Virginia were defgend~ e
ed from lower middle class. Engl1shman rather ‘than from the Cavalier ar1stocracy. Al- s

most every study of the social origins of the immigrants confirm that the upper c1ass o

contr1but1on to" imm1grat1on was neg]ngib?e o | _ Col
The oppos1te myth, that the migrants came as the wretched: refuge of Europe, also e
defies common sense and scholarship. Coming to America and settling here, took a cer~ ; ' -.
tain amountyof investment--an investment which could not be made by the totally desti- '/
tute. Although there are exceptions, (the most notable being the vast ma3251ty of et
"famine Irish" who fled their native island blindly and without resources,/) the ma-. / = .

jority of migrants came from.the peasant clgss with sufficient resources to make the /. f
They were pgople who, feeling some sort = - .-
of pressure to leave, usually economic, were able to'sell or exchange résources to~ .

Europe or in America or subsidies, (in the form of cheap transportatios) from American
‘and European 1ndustr1a115ts, but most had some resources at the§r d1sposa1.‘_" "

It s necessary to consider the motivatxon for mngrat1on Aga1n the teacher muﬁt

‘deal with myths--the myth that most (or many) came to find religious freedom in America,

~the myth that they came with expectation of finding gold in the streets, the myth that
the most basic ‘motive was- to secure the b1essing of po11t1ca1 "beerty for themse1ves .

. and their posterity"

- Certainly one cannot dismiss all these myﬁgs as total1y without foundatIQn From : .
the seventeenth. to the twentieth century, victims of religious persecutions, *have found = - -~
refuge in America. Examples include the’ Radxca] Anabaptists persecuted by both Catholic

e

religious motive cannot account for more than a swall percentage of the 35 million mi-

- grants. Most European peasants lived in areas where their religion was the accepted

religion, or at least an accepted religion. The religious diversity of the United U
States more often confused than consoied the mxgrants | . %

0 . " . . ‘.
4 b S S DU U . W

J

The myth of Streets of Go1d.imp11es an ighorance of American conditfons not war-
ranted by the facts. Most of the migrants had a good knowledge of conditions in America.

© resultant both from letters from relatives already- rei;dent in the United States or.
*from advertisements of American governments or firms.

This knowledge may not have been
complete or perfectly accurate but few. migrants genu1ne1y expected 1nstant fortunes to
fol]ow their mevements ta the.ﬂnitgd.ﬁtetes o _ .

4 The attractton of political liberty probably p1ayed a sma11 role in the decision to *

mii{ate. Most peasants hed littTe experience with or concern for political participation,

e ® - . ) - ‘f‘ ' N : o P ¥ u ) ‘
y - ! : o, '
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“Though American political processes wpp]d,prgvide.them.uitg an avenue to power, this
appgréntly did not serve ‘as a‘major'sgimu1us;to migration. A .

*  Quite clearly the chief factor which Spurred migration was demographic.-- what T . = =~ =
call the disturbance of the land-population ratio, Peasant society demanded demo-
graphic stability. Whenever that stability was altered, a need for migration (first g
internal, then external) occurred. Such a disturbance usually resulted fsgmqincreaseS' P
~in population. (1 would show my students.statistical studies of Europe.)<'But other
. factors might explain how the peasants were pushed from their villages. For example, = —
, the enclosure movement in 17th century England.did not create a larger population,
It did disturb the land population ratio:in‘the countryside. Displaced peasants,
pushed off their land, had to find new places in society. In this case and in the
more. numerous cases of disturbances resultant from increased population, the first

move would-be toward cities in the 01d tountry. Only when the development of in- L~
~ .dustrialized European societies did not keep pace with agricultural departures, did -
- large scale migration to America occur. = .~ = . o | . —

As teachers we cannot neglect such "pushes” as religicus persecution, political’
- pressures (including the move toward compulsbrary military service at the end of the -
~ 19th century), or agricultural.disasters_such as famines, but we should emphasize the:.
~ "push" of demographic changes. ’ '.;T‘G‘ o ST .
. In addition to presenting the Eurcpean motivation for migration, we must also
. - explain the attraction of America, especially:the economic attraction--the “pull™ of R
- America as “Distant Magnet". - This procedure can help students understand the basic
" developments of American economic. history as well as‘ the procedures by which e -
ethnics began their contributions to American 1ife. Analyses of the changing attrac- =~
‘tions maore than the different geographic and cultural bagkground.of the ethnics .help.

explain the "four waves" of migration. o
The first wave of migrants came from the early 17th century til1 about 1830 pri- -
marily from Britain. They responsed to the free, more frequentiy cheap land avail- '
“able jn this agricultural econcmy. These immigrants formed the basis of America's
.White English Speaking Protestant majority and the.backbone of America's old stock.. o
In this first wave we must include the immigrantsifrom Africa who constituted one of . ll
the largest and oldest population clusters in American society. (I.refrain from re-
“ferring to them as ethnics-for reasons cfted above). 'Both the white British and the
. . Black Africans were pulled here by agriculture, -.v'. . . |

" About 1830 new forces in America joined with the cld attraction of cheap land,
The transportation revolution associated with the application of.steam power to bats = g
. and trains accounted for a startiing alteration in the American economy:- To impress II
my students with the magnitude of this transformatiom, I have them think.about the

————ingredients which went-into that-system.-—I -ask them to-imagine the number of trees - - -

* . ’'which had to be felled, cut, treated, and transported to be laid on prepared rail- :
beds. I ask them to think about the iron which had to be mined, moved, and moulded - —
to provide the engines and cars for the American railroad, I ask them to consider o
the amount of steel which Taced this nation. And, especially in this area, I ask . . -

them to think about the coal which had to be mined, separated, cleaned, and moved _
to fuel both the trains.and the blast furnaces of the original” industries. o

+ -, 'From AIX”tnat matérjal,consideratfon,I'turn to -the human element--to the tabor-
er;lwhovchopped.the trees,_Jaid.the-peds,'p1aced the rails, and dug the coal. With
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this concentration on 1abor; you have set the bapkgrnund for the secsnd wa»e of im- .

setting

- fipaliy to 1mm.gvatwon restr1ct1bn - | ‘ R /§

Page Eleven 7 . . o S

migraticn--made up not only of British peoples. but not :including ‘huge numbers of - .
Irish, Germans, and Scandanavians, ' I trace the migrants seeking the farms of old T
America and,many of then, especia11y the Irish, Welsh and German Catholics, finding |
their niche in the industries, associated with transportation. Wnile the land st111 -
drew the migrants ’the frontiep was not c!osed tf?l 1890). the new ndustries drew
more.

- The transﬁt*on from the second to the tbird‘phase.of 1mmigratian began by 1880, «
The development of American industry and the.commercializatjon of agriculture, pro- -

- foundly altered the American "puil" for migrant$; . Though most European peasants stili

sought to conttnue their agricultural experience 1n America, and thoughisome of them

did "maks2 it" in africulture, the third wave primapily found an urban, frdustrial
Like the previous wave this one:c@ntaingd large numbers frem Britain, Ireland,

Germany, and. Scandanavia, but millions -came from Southern and Eastern Europe, To es-
tablished. Americans, incWiding those of the second wave, these new groups seemed to
be quite different. There were differences in religion (a?most a¥1 these immigrants ¥

‘were Roman or Orthodox Catholics or Jews), and differences in. Yanguage (Romance and
~Slavic. familie$). RBecause they came on the steam ships rathec than the sailing ves-
. 5els of the first or second Wave, their separation frem the old country was not S0
" ~"deeply burned int¢’ their souls. Especially among the East Europeans, there was a- 3
~high rate of Titeracy in their native languages. But these new Amerlcans experienced
. moré similarities than differences with their predecessors. They came from the same
. -social classes, for the same Dasic reasons. The antagsnism which they encountered P

from the dominant commuhity and from the 01dqr ethn»cs led to deep expioxtatyon and

T e

The inmigration restrﬁctwcns laws of the 1920' d d not end the m:gration story,

© It merely brought a close to the third wave and opened the fcurth--the refugees, {i-

legal immigrants and internal immigrants who today fi11 the §1aces once held by the
famfne Irish, the Kulturkampf Germans, the Pogram Rus:aans 2

~ There is S0 much material to consider about the ethnics in AmErica that I can
only hint abcut general top:cs. The most impressive fact that I have discdvered, in
my studies about,fne ethnics, is the remaivkabie similarities of experiences among the
groups who berame part of urban America. The time ot migration, the cuitural back- -

" ground, the level or education, the amount of preparation for the American experience, i

made little difference in ‘the reaction of America to the ethnics or vice versa, I |
th1nk we must te&ch our students three bas1c Tacts about the etnn1~~ n urban America. .

First, tney were reces vEd heve begrudgeng?y as necessary cheap’ IabOrers The |
titans ot industry who were the chief American sponscys ‘of xmm*grat*un, paid them as

- little as possible for their labor. As a result of their ensuing.poverty, they ex~ -
——perienced- a11-the evils-associated with urban poverty--overcrowded, unsanitary hotis-— —

ing, widespread disease, alcoholism, drug addicticn, family fnstabf?ity, crime alien-
ation, desperation, and insanity. One need only read Oscar Handlin's study of Boston S

Immfgrants (chiefly Irish) in pre-Civil War America tq capture the whg e story.

Riis's, How the Other Half Lives, tells -the same story in ‘the 1890Q's.

o Michael: gg P
rington's, 1he Other America, or Handlin's, The Newcomers, make the same point,“°The * "u

horror of ghetto dwelling was a reality faced and endured by most groups of the urban
ethnics. Neither the causes of these problems, nor their soluttons, can be found in
racial or ethnic explanations Our students must appreciate the experiences of their
ancestors, if they are td appreciate etbnic history Those experiences were. unpleasant.

32
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" damned unpleasamt, perhaps even more unpleasant than the experiences of Eurape. We
must present, the reality of those circumstances, | o St

Cow

Despite the horrors of these experiences, the working ethnics account in large - =
seasure far the remarkable wealth production associated with the-American industrial -
revolution. This, indeed, is the major contribution of the ethnics to this country-- . =
more important than their music or’their food or their literature or their inven~ . . =
tions. In such a full sense Carl Wittke correctly captured thg contribution of the

ethnic -when he titled his book on them, We Who Built America. uhen conveying to our -

students the debt this nation owes to the ethnics, I“think we should concentrate; -

¥ not on the few famous who escaped from the ghetto spectacularly; but on the many =~

. who mayshave stayed there or moved to the streetcar suburhs, and-who daily built R
this country with their sweat. B T | - .o

.

: ~ In this building process, they received 1ittle share in the wealth they produced.
. i-.They-didjwin the emnity of their fellow workers--either native born Americans, or - . ,
more established ethnics. I think it fs important for the teacher of ethnic history 4‘ e
to present nativish as a most important: fact in.the ethnic experience, . It seems to *
. me that we must present this picture fully by analyzing its origin as well as dis- . -
- cussing its manifestations.. , S A T ,

~

O The origins, of nativism were primarily economic. These strangers in our. Tand "
had lower workers' bargaining power-and did impede effective crganization. The "back-- .
lash' of the more established working class--primarily rooted in-economic purposes-- -
found varities of expression. I might suggest a way I have used-to educe this point ’
from my students. o S
At the beginging of class, apparently out of a clear biue sky, I come in and dis-

cuss the problems/of the inhabitants of West Africa, or Bangladesh, or Southeast Asfa, -

I point out that/millions face starvation in the next few years, and ‘suggest that in

the 1ight of ouf Christian and 1iberal proclamations (A1 men are brother in Shrist

and all men ard created equal), we shauld support a program to bring as manyras.want. °

‘to come to this“tountry. I estimate,that about a miilion a year would -be a Jikely o
. figure.. Pro-rating that across the nation, I explain that thls would mean - 10,000 -
. per year- for Wyoming Valley. Would the students suppert wy program? o,

lmmediately the responses come. We have unemployment already, insufficient -

.. housing, too many of "our own" people on'welfare. "Those people" wouldn'i speak our -
language, couldn't cope with cur sthool. system, couldn't fit in.- . Some outspoken ==~ > -
studentsmight point out we've got "tco ‘many colored people here already, or say that. .

~ the re13§§ous diffferences or Moslems, or Hinduy or "pagans", would create too many -
problems. After hearing all these arguments,.and naively trying to, counter them with -

. thé most banal liberal-forms, I say it's time to return to the subject matter of the
-t cQUrééf“”I‘then*begiﬁ?a“ﬂiSCussfbﬁ‘6f“nativism“dfvectéﬁ”against‘Irfsh‘and-German*ﬁath=;*~¥-

. olics in the 1840's, and the Eastern and Southern European Catholics and Jews - in the

1890's.. The point almost always seems cTegrly,made.'-), e .

 Because the ethnics did pose an economic threat to the American working class
‘because of their differences of language, customs;, and religion, they seemed to : —

~ threaten "our" way of life. Frequently the anti-immigration people were reluctant =~
to express their antagonism-in terms that seemed too seifish. So they rationalized -~ ™

in the,name-of'“Americanism,“ "protestantism,” ‘and "WASPism.”". It is very important
to teach the students that this nativistic movement always had support from the estab-

KN . ‘ o . . . o
\ . . . ‘ ‘ . ~ . o . ) . ‘ .
N - é}c;‘ S . L |
" . . - ' X ' ' ’ ‘. o -
' . ) i C . e . . ' .- . . .
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* Msthed ethnics. '~ The institutions of America dominated by ethnics, chief1y~the‘ﬁcman
Gatholic Church and labor unions, experienced schisms and were' threatened with wide-
read defections because of "nativism" among the ethnics. Indeed the intense antag-
nism directed against 4th wave immigrants by 3rd wave immigrants have their narallels
n early American history. Bigotry is not an exclusive tharacteristic of estahi-ished -

/.Americans. -
[ 3 .

: B *‘ . ; ' o
Ly : . e%.‘-, o ‘ i

. " From the horrors of ghétto living -and werking..conditions and the” traumas caus-
~ed by nativist, social, economic, and political persecution, it is necessary to move
' to a more upbeat topic-<-the escape from the ghetto. Here a consideration of genera-
~ tions seems appropriate. First generation American immigrants of the 2nd, 3rd, and .
4th waves show-many similar characteristics. They generally tried-to préserve as
much of the old ways as possible. They clung tenaciously to their veligion and
. sought to'practice it in the ¢ld way (the ethnic churches wevre terribly important
" .to them). They sought to preserve as much as possible family patterns, discourag-
- ing-marriages outside the group. They: sought to maintain their language and pass
. it on to their children. " They had close’ associations with the eld country and fre-
" quentty wrote to relatives, frequently sent money home., They who made the calculat-.
v fed decision to come ta America had in that act shown themselves as revowtfonaries. ~
But *in this cquntryﬁthex_seemedAto'have'spent their revolutionary fervor, |

. The second generation ethnic_is probably most conscious of the struggle to be-
come American. Educated e¢ither in the pubiic or parochial schools, he found the
"English ‘Janguage essential’ to communication and escape. Though he usually was cap-

 able,of speaking the old language, he did so infrequently. (Often only to fight

~ or to curse). While recognizing himself as Irish or Polich, or German, he scught
to think of himself as American and fought to win recognition as such from out-

- side the group. He did maintaingthe old religion, usually in the ethnic churches,

" but sought even here more-and more English. He usually married inside the group,
almost always inside the religion. . e “\J T .

© By the time the third generation grew up, the connection with the group was
nostalgic, but not essential. Few of them could speak the old language but many
could "understand if they spoke slowly" and most could curse in it. These people
 think of themseives as Americans and presume that others accept them as such. -
. They had 1ittle reiuctance to marry outside thé group. indeed they increasingly
.married outside the religion though they generally practiced the cld religion.
Third generation ethnics belonged to the ethnic association cf their grandfathers--:
~ the Sons of Italy, the Ancient Order of Hiberians, the Slovak Sokois, but they
saw these purely as social activities. ' _ o S :

The'fourth'genéfation etﬁniés; and f}equenfiy these are your students and mine,‘
‘have little ethnic consciousness., They reklly don't understand the importance of

=———their ancestral language, religion;-or culture. —In Tosing these they have lost al- — -

most all that their great grandfathers strove so mightily to preserve. They have,
~of course,“gained{many other.things\undreamedﬁof by:their great grandfathers.

| 1n bringing this 1engthy,cdnsideratioh to a conclusion, I would hint at a way |
" by which the ordinary ethnics have managed to alleviate the ghetto condition, if
__'not to escape from the ghetto entir8ly. The most important institution for relief

"' and escape for the ethnic has been'the Church. Whether Roman, of orthodox, Catholic, =~

~ Protestant, or Jewish, the ethnic has found ia his religion a way of survival, a
- meaning for existence. One need only put his imagination to work when he considers
| | | ‘ T T ay | .
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s the number of churches, schools. convents rectories, orphanages, old-foIks homes,
-~ hospitals, etc, built and supported by the ethnic~commun?t1es. Not only were theSe
_"a source of success, they were a squrce of - pridg. To underestimate the role of the
Church in the American ethnic experience is to m155 a vital po1nt , -
.~ The begs;?}ﬁag assoc1at10ns. forerunners of 1ab9r unians, insurance compan1es,
_and social ets deserve study. Our students mist realize the degree to which -
“‘their ancestors took their own future 1nto their. hands and mau]ded 1t %\

The 1abor movement 1n America provided not, on1y a major instrument for the I

S amelioration of economic problems, but proved to be the way in wh1ch the ethnics :

: most effectively changed America. The history of American Iapor 15 far the most
part, thp history of the ethnxc masses on the move.,

_ " The p011t1ca1 f1e1d was another in which the ethnics operated-effectively to
- alleviate their condition and to improve American Nfe. ' I® seems to.me that the
most significant social legislation eof the past half\¢entury--including the Norris- - -
LaGuardia Act of 1929, the Wagner Act; Sociak Security Act; and Tax Act of—3985, .
» the Fair Labor Standards Act of 1938, and the GI Bi1l'of 1944--were inspired by * =
~ethnics for ethnics. The success of the ethnic politicans already mentioned in - . _
- this paper, demonstnated very clearly ethnic power and ethnic accompl1shments.

Fina]ly there are the "quick fixes" which, whi?e less s1gn1f1cant in themselves
than other accomplishments of the ethnic communities, seem to stimulate student
~ interest. - Successes-in sports, the theatre, the movies, individual gains in science,:
- technology, and business are too numerous to mention. These individual.accomplish-
ments; probably ‘the best known phase of ethnic Bgstory, are readisy availab1e to L e
Jyou in many of the standard works of ethnfcity. |
My own stud1es in ethnic history have convinced me and I am sure this course
will convince you of ‘the tremendous importance of ethnicity in American 1ife and
of the necessity.to incorporate it a%on% with racial history, into our teaching of -
every facet of American civilization. The story of the ethnics is a story of sufr»;~i _
fering .and change, of exp101tat1on and success, of persecution and escape,. of probgﬁ" -
"~ Tems and apportunities.. It is not the who1e ef Amer1can history It is an essen-"
tial part of it. \ .
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The term, Oral History, coined in 1948 by the ate Professor Allan Nevins, ... -

Columbia University, is simply the tape-recording of an interview session.with.

an individual whose recollections of a certain period or event, observed.at

close range, Or whose personal reminiscences of a vanishing way of 1ife, will: - -.

aid future scholars in understanding some aspect of” our current era, These .F .

~ tape-recorded: interviews are then transcribed by typewriter on to sheetsmof_.-_;ﬂ"‘ ,

paper, called a transcript.  The transcript is edited, by both interviewee and -
‘interviewer, indexed for subjects and proper names, typed in final form and
bound into a printed document. In the oral history process, the tape-recording

comprises the primary source and the manuscript, or document, is the secondary. . . -

source, -

’

;and collection, of primary source mater{fl to augment existing information, It
- "does not supplant the written record, it supplements {t by providing information
~ previously unrecorded or undocumented, - - . . - .

" The objective of oral history fs'tszacreatfoﬁ. as well as the preservation

"Late_ingﬁfs life Nevins'réCa1iedjhow as a‘ybhhg newspapefmaﬁ 
in New York jt had pained him to see the obituary pages.of - ..
the New York Times, “published in the center of American 1ife,

w . the great metropolis, the focus of business and Hiterary activity, . - .

.o - of- drama, of misic, and to a great extent of political activity."
‘ New York had drawn to it an unmatchable array of famous person-
ages and "Year by year, they died, and I-said to mySelf as I'saw
- the._obituary columns, ‘What mégories that man carries with him -
‘into total oblivion, and how completely they are lost.' Shakespeare,

-« says, 'Time hath a monstrous wallgt at his.back n which he'put- _

teth alms for ob]ivion'.., And s& it was that. the idea for oral

histgry was born, . s A e
 Professor Nevins concefved the idea of oral history in 1938 when he wrote in
the preface to his book THE GATEWAY TO HISTORY: ‘ o o S

| “ " ...We wbuld also have some organization which made @ systematic at-

~ tempt to obtain from the 1ips and papers of 1iving Americans, who ’
have led significant lives, a fuller record of their participation * 2

* in the political, economic and cultural 1ife of the last 'sixty years...

. the Oral History Research Office at Columbia University. .

" It was in 1948 that aral history became a reality when Mr. Nevins established.

§ c el for ﬁecording.'transcr1b1ng. and making available to researchers
-~ the thoughts of persons believed to have information of value to
¢ historians. The end product of Nevins- program is a manuscript that

“"x.
3?

by that“persdn is made available to all qualified reSearchers.3-‘

: Oral history ﬁas beén'defined by'Dr. Peter D, Olch, Deputy Chief, History of
*  Medicine Division, National Library of Medicine, ,.."as a technique to capture the.
" - pecollections and interpretations of those participants,..who are judged ‘to be

f¢ >'know1edgeab1e sbout the subject under study, whether it he an‘fndivjdu31 qr a

subject area." _ | S -

-
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S ‘t.n'/ According to E1wood Maunder. Fovest H{story Society. oral history is
- 0T ...part of the human need ‘to communicate. It's a means of
o L . communicating how we. remember our times, our part in those
o .., - times, our ohservations of our contemporaries, and perhaps
. - " something of our nation of how our story relates to the
e .~ . mainstream of history of which we are a part, and how in
turn it has been molded. Now here is the marvelous gadget, -
. the tape recorder, which has opened Pandora‘s Box and pre- . « P
S pargd the way for preserving remgmbrance of things past Tike . '
o - A,neVer before 1n human history... . :
Lo Although the process of ora1 h1stony. 1nterv1ew1ng with a- tape recorder,-
' 1s relative1y new, its concept, the interview, has been utilized.for centuries
by histor1ans and can be traced to,Herodotus in his HISTORY OF THE PELOPONNESIAN
R *‘HAR Hubert Howe Bancroft emphasized interviews to compile stories of the
~ - .. California pioneers Lyman Copland Draper, the nineteenth century historian,
e “conducted intervigws with aged Western Pioneers in whose memories he believed .
- preeious historical- materiaT is treasured and which would perish if not. rescueds

,...Nhat ls new is the magnetic tape recorder, used on a Targe
. - .+ scale to capture exact verbatim accounts, together with accents,
= ' .., - intonations and inflectiéns, without the interpretative interven-.
Ce. % ‘tion of’ stenographers and notetakers. New also, perhaps, is the
. frequent use of this technijue to record not only.recollections .of
© “the past but the reflections and op nions of those whose 1ives are
. still engaged in public act1v1t1es . )

why the need for Oral Htstory? In today! s wor1d the automobﬂel the air- .
liner and the telephone, have obTiterated the art of 1etter~writ1ng. The pre- = ™.

-+ | sent generation does not have the leisure time available for memoir or diary
- writing. This is the era of -the dictaphone, the computer, and the memo with-its Q\‘_

— . crisp, brief message. It is the age .of conversation ~ dialogue ~ so thé.researcher
" interviews with a tape-recorder .to capture the thoughts and op1n1ons of today S
busy people. ‘both famous and relativeky unknown , ) '

S . Through the re]atively pa1n1e$s medium of reIaxed conversat1ons o
- N . based upon well-planned questions, it is possible to elicit informa-
, ~ " tion that would not ordinari{ly get into the written record: the
bt o - descriptions of the appearance and character of leading citizens,
- c , the motivatiomng.:as to the why and. how.and by what “gentleman's
1 " agreement" things came to pass, the 11fe and color of a community
~ - ,' _or an THdUSth or an ethnic group.7 : | .
- . "Some tradrttona? historians question the aceuracy and va11d1ty af ora1 ‘history
a methodoTogy “and consider it substandard evidence, because of an.intérviewee's faulty
- memory o egotism. However, traditional evidence, such as diaries and letters,
— | . often contain inaccuracies and are subject to ‘the same human failings as an inter-
" view. It is the historian's responsibility always to check sources and evidence,

- regardless 1f it 15 the pr1nted uord or oral tradition

The thist' versus the conmon man' approach in oral history is sometimes a

— o . . . . . .

b

1o$i~
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controversia] issue, Houever. modern scholarship reengnizes the fact and
historians generQ}Iy agree . | |
" +.athat America needs a new histony. broad enough to.
_ include the poor and the {narticulate, We need a
% radical corrective to the concensyg history that con- | o
_ + fines its attention to an assumed elite, We need to .~ . N
. understand our institutions of the past and the pre- :
sent in terms of their impact on people, not merely .
" {n terms of their growth and economic development,
We want to know_the relative efficiency of slave
labor on a Virginia tobacco plantation, but we also
- -want to know what that labor system did tQ the men.
- and women who lived with it, ,

T _“' " We have to find different goufces to,put our

h1story ina ‘truer perspective,

- In 1931, Car]'becker stressed a ’persgnal.rather ‘than a national h1story
Mr, Allan Nevins himself declared
“that the most fascinating part of history and the most difficult to obtain,

~ is the story of how plaiﬂ men and women 11ved and were affected by the cu]tural

changes of the1r times,

The case for oral history is an obvious one... Among
i1literate and semiliterate socteties, wheter primitive’
or civilized, oral traditions are st111 the chief form
of historical dwareness and cultural continuity from
generation to generation,.. The oral history work at
Cornell University in New York and at Mary Holmes College
~ in-Mississippi has been to collect “oral history" of
" rural families whose 1ive$ have been changed by the . : ‘
ehanges in technology and who have kept few if any written *
_ records. Other attempts are Being made to record the
stories of city-dwelling poor and migrant workers, or
- people with special experience in one of the many facets
_'of our society.11 .

»"\The significance of ofal history {s the provision of some 1ntang1b1e aspect
of a past era, for example, atmosphere depicting social, political, economic and

- personality interrelationships explaining why certatn 1ssues were important and

not others; and emphaiés which indicates the relative importance a participant

| "attaches to an event,,

what is captured by ora1 histury is se1dom an exhausiive
¢ study of all the relevant data, but rather a segment .of human

.»;:___;___;fui.Auwexperien;e = the interaction of {nterviewer and interviewee- ‘:vv_v n

in the context of a remembered past, a dynamic present and

an unknown, open-ended future. To presume a search for his- .

torical evidence in such a source is a special chal%enge and -
| adventure with both oppertun1t1es and 11mitatfons‘

In a paper read at the 1954 annual meetwng of the American Assocﬂ?g’On for
State and Local History, Dr, Vaughn Davis Bornet asked whet oral history can. give‘

* N o ' 44
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. best “bare facts, sequence of events, cgusalitr. Prime factors. statistics. 14
-.1ong dead emotions: and mottvattons. synthesis, or mature tnterpretations?... 4

The tape~recorded 1ntervtew session is the focaT point in oral history
methodology and requires an adequate knowledge of interviewing techniques and
information about the topic being analyzed or studied, As secondary school -
teachers, it is necessary to decide what is to be accomplished in a particular o
unit of study and direct the interviewing process to that subject.,

The next step is compi1ation of a 11st of names of prospective interviewees-
peogIe most likely to provide the most and best 1nformation about the topic under

After the topic of study has been chosen and a 1ist of potenttal interviewees
compiled, the student interviewer must prepare for his #nterview by extensive

 research and reading in both primary and secondary source mater{als, This phase |,
of oral history methodology, background preparation, will direct the student to
sourceshother than his textbook and will teach him the elements of bibliographic l
researc - :

The next step is the makfng of an outline of suggested topics to be covered
during the interview, This outline should be general and brief with no questions -

written“out. The outline serves two purposes: it gives the interviewer confidence -

and can be used to inform the interviewee, in 1nit151 contact. what subjects will -
be discussed during the interview. .

The interviewer shou]d -‘contact the interviewee by 1etter, phone or personal .
visit, indicating the purpose of the i{nterviewing session, the value of the inter-
view to the school project .and suggested topics for discussion during the inter-
view. This initial contact shodld also stress the simple agreement which is to
be signed by the 1nterv1ewee. the 1ntervfewer and the teacher directing the project

Before the actual interview session, practfce with the tape recorder is
. absolutely essential for familiar{ty with the equipment, Cassette tape recorders
are strongly recommended for thetr portability, convenience and ease of operation.
- A practice, interview session using the tape recorder is helpfui for getting the =
proper fee? of the interview situation,

The interV1ewer. having. comp1eted his prefatory homework including research,

3 . outline formulation, initial interviewee .contact, is now ready for the actual inter4

view session. It is imperative that the student interviewer be prompt for the
interview. It is-best to. chat informally beforehand, while setting up the equip-
ment as this will help create a friendly atmosphere and relieve tension bx putting
"~ both 1nterv1ewer and interviewee at ®ase.
-Lf—~——~~~wea~—-;e .the ingredients of good~4nterv1ews«are -a-combination -
S —of sound and thorough preparation, tactful’ gelatfons. sk111ed
questioning and cooperative {nterviewees, "1 P

- An 1nterview is really a d1a1ogue or conversation and not a s1mp1e question
~ and answer session. - Comments will encourage the interviewee to ta1k freely, and
~ péerhaps,- touch on relevant topics the. {nterviewer might not have considered,
' whereas specific, pointed questions will provide limited answers,

- .
1

-

Nk
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. According to Richard A, Fear in his book THE EVALUATION INTERVIEW, whenever
a comment can be substituted for a question, the conversation fiows more naturally. .
The comment “Tell me a.little more about that® is usually more efféctive than the
question “What else did you find of interest in that situation?“16 T

€

R

. Mr. Donald J. Schippers, Interviewer editor, Oral History Program, UCLA,
suggests that interviewers be tactful, a good 1istener and emotionally respon~ .
sive. Perhaps the instruction, }isten well, i{s the most important advice for
4 interviewers becausé a willing and careful Tistener who allows the interviewee
\ to talk freely,will, in all probabiiity, obtain a good interview with worth- , -
Y ~while information. Curiosity and enthusiasm are other qualities which the.
- interviewer should possess. - L -

-, An interview should be concluded at a reasonable time,- An hour to an Hour - _
“and a half is recommended as the maximum time for any interview session, I = -
more information is needed, schedule a second interview. At the conclusion of" ;

each inhterview, label the tape box giving name of interviewee, date, time, sub- T
ject, and interviewer. If it is a second or later interview, indicate the number. . -
of each session. o ' | o o |

‘ Trapscription of the tape-recording session. is the next step in the oral o
- history process. The transcript should be as nearly verbatim of the tape'as R
.. possible with the typist typing exactly as the material 1s spoken on the tape,
T regardless of sentence structure or grammar. Transcripts should be typed, -
~ double spaced, on 85 by 11 paper with generous margins so that later corrections -
~or changes can be inserted., . - ‘ W F ) -

| ‘Editing the transcript involves the addition of punctuation marks, sentence
- structure and paragraph sequence. The main principle of editing is ‘to represent
_ the taped interview with accuracy. The document must convey the conversational #. .
and informal tone of the interview. L a | e

. The transcript should be typed in final .form, inctuding a titie page 1isting
topic, interviewee, interviewer, and project, and an index citing all important .
subjects and proper names. The document should then be bound or inserted into a ~ "—
binder with accompanying photographs and illustrative material, ' *

As stated previously, the tape {s the primary source in oral history meth-
‘odology; therefore it should always be preserved. However, in a classroom situa-
tion, it might not always be feasible to keép complete tapes of all assignments. .
It is suggested, however, that a master tape, comprising tape segments of each
. interview, be prepared and preserved for future reference or developing resources g
for a particular unit of stydy. ' ‘ . '

. - |

.a,.ng/QOnsqn in “A Language*1in Orété%y” said that "No.glass . -~
renders a man's form or likeness so true<ds his speech.,® No .~ __
transcript can capture the timbre of a manls voice, his tome, : —
his inflections, the intensity of* his expression. These are - |
as much his speech as are the words he utters, and for that
likeness one must go directly to the tape. By the same token,
of course, the tape recorder misses all the non-verbal com- . - :

- nfication ~ the frown, the shrug, the arched eyebraw. Now ' -

: -“‘that:videotabing equipment {s very nearly as portable...perhaps '

gb‘ o . . '

. . . ' - PY .
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rthe time .has come to discuss the pogsibilities of “visual
. histoxy",! - o S e— o R T
B ‘The field of oral history has grown tremendoust: sincé‘T%s‘inceptjoﬁ in o
1948 at .Columbia University. In 1966, the Oral History Association was formed .
with 145 members and now totals more than one ‘thousand members, including in- o
S - dividuals and institutions. The Assoctation has spansored an amnua;ﬂ*(:0]]’acu.dum....‘g .
- since 1966. The 1975 Collogquium 1s scheduled in October in Asheville, North .73}
.- Carolina, According to ORAL HISTORY IN THE UNITED STATES, AJDIRECTORY, pub- -
S - lished in 1971, there were eighty-nine gral history projects in the country -~ .
= - - .in 1965; in 1971, there were two bundred thirty projects. The Oral History S
. -Association publishes a quarterly newslétter, the PROCEEBINGS of the annual. . - 4
- - Colloquia and the DIRECTORY mentioned above. . . | I

Bt

~ An Institute on Oral History was held at the-University of California .
at Los Angeles, July, 1968, It was attended by twenty participants and-offer-
- ad angintensive‘practicai,;two-week coyrse in oral history methoﬁology.- '

Oral History workshops and’ forums, conduct®d 1initially by the Oral History

.. Association in the late 1960's, have since been featured by other professional

= organizations, as the American Association of State and Local History and o
~—~ -  The National Council.for the Social Studies, Columns on Oral History appear -

o - _regularly in the magazines, History News and Social Education. “Sight and

o “Sound in the Social Studies" ¥s the-title df%the,gg1umn ip the Jatter pgriodical.

.A N

; ~Oral history in the clgksroom has been recognized’ by educators as a valuable
| ~«learning tool for students. The Fourth National Colloqu on Oral History ™ .

—~ - featured a panel diséussion\COra1 History as a Teaching De ¥ with Mr. Willigm—"¥
' - W. Cutler III, College of Education, Temple University, chafrman. Mr, Cutler = 7

outlined the uses of oral history on both the secondary and elementary levels

in the Philadelphia area, citing the Philadelphia Advancement School and the

Frederick Douglas School, both media-oriented schoels utilizing video-tapes,

. The Phi1adelphia'Advancement'Schooi, whose students comprise junior high' .
- underachievers removed from the regular city schools, give them .- |

- . . ... 15 weeks of inteﬁ@j&e training in a variety of areas,
- .+ . one of which is media, The facus of the school 1s *how
L .to Tive in an urban soc{ety"...The curriculum {s what's
~ | - - happening now and one of the means to implement that cur-

o "~ riculum is the almost datly use of cameras and tape record- .
ers and ... cassette video tape. Interviewing has been an '
- important part of what's been done.;;zo teach kids how to
o .~ " Yive in an urban society, to pr?gote heir understanding
- ‘of a very-media-oriented world.'® o

e - - - e e ——— - - — R —_— ———

T vg, | Mr. Cutler.was particularly impyessedIWith the school's unit wh;ch'he galls.
= | oral sociology . : ] S ; |
s % . " " 'There is something in Philadelphia called the 23 Trolley,
e © . It begins in Chestnut Hi11, a fairly swank neighbnrhood,

R , and’ goes from one end of the city to the other through N
—~—— - '. X o . . . ., * . ‘ s ' . “‘ " ) A ‘ . l
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« - -practically every kind of neighborhood that you could imagine,
" The kids took tape recorders from the Pennsylvania Advancement
School and cameras and they went out and teok the-23 Trolley .
. and interviewed people who got on and took pictures of them
- in an effort to Tearn something about neighborhood structure,
~-about the arrangement of the city, about the way it is put
" ~together, and about the dttitude‘af»peQBTe who come from dif-
- ferent neighborhoods on social issues.”” A

-

| At the Frederick Douglas School, fifth and sixth grade children did a
~sociological study .on the Progress Plaza Pro¥gct, probably the first totally

* black shopping. ceriter in America, They igterWewed various merchants, “to .

. _ learn about how it had come into being, to try and get some better under-
standing of their community ... They took the tape recordings that they made

. at Progress.Plaza and they took the pictures that they photograQBgd there‘andr-"q

) put them together into a tape that was presented to the school.
g PG - . S

" Dr. Lois Martin, Assistant Director for Field Services in the Depaétmént;' |

- of Pupil and Program Appraisal of the Montgomery County (Maryland) Public
" "Schools in an-excellent article "Oral History - How to Mesh.the Process and
* the Substance in U.S. History" appearing in the periodical Secial Studies,
- . December, 1972, lists several advantages of oral history methodology in the
classroom.  "One of the most widely overlooked resources available to the
v’ United States history teacher is people... who can. talk to.high school
student about the past,” - - , R o : ‘
~ Ora@fiisgory gathe‘redg’ students through interviews is an
unequalled way-for students to Tearn to formulate hypothesis
. andsb them against available evidence and to learn skills
- of communication beyond reading and writing. Students are .
T highly motivated to conduct interviews they design.’ The
‘ information they gather is totally relevant because it 1s
- theirs, A sense of cultural continuity so often feared
s Tost today is established when students fa1k about the .
‘ past to parents, frfends_and;?eighborsfz 4 .

- After presenting ‘a case study of a study unit on the Pepression, Dr,
Martin concludes: =~ =~ - & - B S |
. Oral history is history instruction at its best. The student -
v “develops a realistic understanding of the work of the historian
_ ; " who must decide what in the past 1s significant to the present,
IR how he_can determine the extent of .its impact, when he can get
S \ his data, how he can get his data, and how he can analyze and
" . evaluate what he gets,.. . ¢ -

-

' -J?~;i;6ra}‘hfstory—is~reievaét%50eia1—st&é?es'#nstructiéniw—ItJA
~does opegzcommunfcationS'between generations and enrich the
~culture,”c " : o v : v

_history process is the quarterly magazine, Foxfire, provided entirely by high
‘school” students, 12 thru 16 years of age, at the Rabup Gap-Nacoochee School,

‘PerhaPS‘the moSt:unique"andvwe]l-known'schooT prdject utiliz{ng'the orai"

| ~ Rabun Gag.,Georgia.*under the direction’of their teacher, Mr, Eliot Higgintpn."'
: R | | S ) | L |
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"Now in TtS nwnth year, ‘the magazine has subscribers throughout the United

. States and a few foreign countries, The venture has been so successful

‘that two books, ¥OXFIRE, and-FOXFIRE 2, comprising selections from the
‘periodical, have been Book of the Month C]ub selections and best se1lers.‘

FOXFIRE nr1ginated in "1966 when Mr. Wigginton, after ohtaining h1s

"~A'B in English and an M.A, in teaching at Cornell took a teaching job .

at the 240 pupil Rabun Gap-Nacoocheg School teaching 9th and 10th grade
English and Geography. Appalled by the students boredom and disinterest
in school, Mr. Wigginton decided to discard the traditional textbook and

l,‘involve the students in a new task - qufing a magazine. - | ‘  e

: The first’ 1ssue was to be done by all students as a class pro;ect dur-
ing class time. The contents would include information such as why people
in that area still plant today by signs of the zadiac and, stages of the moon, - ¢

- The students didn't know either so their assignment was to go and talk to
. their parents, relatives and friends. From these. interview§ came superstjtions,

 01ﬂ home remedigs, weather sxgns and directiuns for planting by the signs.

The' name "Foxf1re", chosen by the students is a tiny onganism that glows e F
.in the dark and is frequently $een in the shaded covés of these mountains.. The * Co T
magazine has received two $10,000 graots from the National Endowment ‘for' the- |

Humanities and has been written about in virtually all the national periodicals

including Saturday Rev1ew, the New Repub11c and National Geographic !thooI Bul~ - g
. letin, , . - , 4
X

Tape recorders and cameras in hg the students d{sappear into the Ap- -

7lpa1ach1an highlands in search of fam es who remember vividly how it was

that they surv1ved in a pre-supermarket.,pre«flfght pre-television age, ‘&;‘

S - . - . | SRS
~ Stan Echols, a student at the Rabun Gap~Nacoochee School, in the ORAL

_'HISTORY REVIEW, 1973 1jsts his TearnTng experiences on FOXFIRE as follows:

-

o commun1cat1ng an idea, . . ,
. ' . L )

\\ - vl)' The value of a photograph and its 1mpurtance .n |

\ o 2) 'apprecy&tion of the ingenuity of people

3) appreciation of the value of pecple wdrnxﬁgaS o
toge&per and be1ng dependent on each other. .

.1t is evident that oral history in_the classroom is a vaTuab1e 1earning
éxperience whereby students learn to do bibliographic research, improve read-
ing and comprehension skills, how to communicate, how to operate equipment
and how to uti]ize commun1ty resources and 10ca1 history.

As Eltot wigg1nton states 1n the Introduction to The FOXFIRE BOOK
. Daily our grandparents are movfng out of our lfves taking with = .
~ them, irreparably, the kind of information contatggd/in this - .

- book., They are taking it, not becpuse they want to, but because
.they think we don't care.,.

8"
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primarily an oral civilization, information being passed
through the generations by word of mouth and demonstration,
little of it is written down, +When they're gone, the -

- magnificent hunting tales, the ghost stories that kept.a
thousand children sleepless, the intricate tricks:of self- -
sufficiency acquired-through years of trial and error, the .

_eloguent and haunting $tortes of suffering and sharing and
> building and healing and planting and harvesting - all these
go with them, and what asloss.. o L |
If this information is to pe saved at all, for whatever
__reason, it myst be saved now; and the Togical researchers

“are the grandchildren.(and we) gain an invaluable, unique -
‘knowledge about their own roots, heritage and culture... . .
Thew have something to tell us about self-reliance, human .

' 1nterdependen§$,.an¢xthe human spirit that we would do well

to listen to.¢ ; , N
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It has been remarked that the story of religion in America can be organized = . M

around two themes: revivalism and immigration, If it be granted that revivalism -
flourished most among Christians of British origin and that its influence was ~
greatest among Baptists, Methodists, Presbyterians- and Congregationalists, precisely —
those Christian churches whose roots were in the various dissenting movements within |
-British Protestantism, it can be argued that, in the last amalysis, ethnicity is the .
key to understanding religion in America. : . - : S -

A

]

R The adjudication of that claim, however, is-not the purpose of this presentation,
Rather, what I 'shall be about in the following pages is to sketch in a very general
way the manner in which the factor of ethnicity has influenced religious divisions
and organizations in the United States. . ° o ER S

It ‘may come as a surprise.to.someone beginning an inquiry into the reason for
the great number and variety of independent ecclesiastical ‘organizations in the
United States to learn that they are not merely the result of differences in doctrine,
the manner of conducting worship services or the way in which the religious body '
- organized itself. ~The fact of.the matter is that most-ecclestastical organizations
. in America can be accounted for, in large part, by reference to that part of the 0ld
. .World from which the church or synagogue's ﬁgunding members emigrated to the New o

Nﬁr]da ) » LR

. The settlement of what is now the United States and Canada took place after the.

- _Protestant Reformation of the sixteenth century. By the time that the first permanent settie- *
ments were launched at Jamestown, Quebet, Plymouth, Boston and New Amsterdam, the L
principle "cuius regio, eius religio" (the religion of the ruler is the religion of
"the territory) had already come to prevail in Europe and Christians were divided into
what were, in effect, national or ethnic chruches. Thus, while the dynamics of
cultural assimiiation and intermarriage between.ethnic groups have diluted the alle-

" giance of many to the faith of their fathers and mothers, 1t is no accident of

- theological perference that so many people of Scandimavian descent are Lutherans,
so many Scots are Presbyterians, so many. Germans are either Roman Catholics or -
Lutherans and the Irish, Poles and Italians are usually Roman Cathoiics 1f they profess
allegiance to any church in this country. - - : , S

4

.- Eurgpean origins are no-less significant in the history of Judaism in Armerica
than in that of Christianity. In 1492, the year that Columbus discovered America,
-a systematic persecution of Jews within the Spanish domains began. In 1496, the
Jews were expelled from Portugal,  These Iberian or Sephardic Jewish refugees took
~ refuge wherever they could find it in western Europe but Holland was especially
attractive. In 1630, when the Dutch captured Recife in northeastern Brazil from
the Portuguese, a number of Jews established residence there. In 1654, the Portu- |
~ guese recaptured Recife and some of these Jews fled to the Dutch colony at New =
‘Amsterdam. - With their arrival, Jewish religious history in America began. On the
_eye of the American Revolution Sephardic Jewish communities existed in New York, = .
- Newport, Charleston, Savannah, Richmond and Philadelphia. In all there were about
. two. or three thousand Jews in these communities. Cultured and cosmopolitan, they
-« had adapted to.the American 1ife style while‘retaining a devoted concern for a
) _religious tradition’ of dignified orthodoxy. But in all the American colonies
.- there was not a single rabbi. o o o
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In the early nineteenth century a different type of Jewish immigrant began to
appear in the United States. These were the Ashkenazim or German Jews whose
Judaism had been influenced: by- long-centurjes of life in the-ghetto and revolved .
around community life and commitmént to the Law and to the-rabbinic tradition. For
these Jews immigration to America bwought opportunities for economic advancement of
which they quickly took advantage. It also brought traumatic changes in the B

- traditional forms of religious observance and it was among these German.Jews that
Reform Judaism arose when the tenuous unity between Sephard1c and Ashkenazic groups
broke down., | . _ o ;

In adapting to. America, the Ashkenazic Jews had embraced a number of externa1
reforms in the order of worship such as the installation of organs, the use-of mixed
choirs, reductions . in the proportion of Hebrew used in services and seating by
family groups. These changes did such violence to the Law that ultimately attitudes

-toward the Scriptures, the Talmud and theology as a whole had to be revised. .As -
%earTy as 1802, the Jewish community in Philadelphia:divided over the issue of
adaptation. - In 1842, the first explicitly Reform congregation in America, Temple
Har Sinai, was organized in Baltimore.. By 1885, - Reform Judaism had -almost come to
be synonomous with American Judalsm. In that year,there were about 250,000 Jews
‘in the United States. = S e ‘

S Between 1870—and the outbreak of World War I nearly two million Jewish 1mmigrants
arrived in the United States, the great majority of them Yiddish-speaking -Othodox -
Jews from Russia, Poland, the Austro-Hungarian Empire and Romaniai Unlike. the ,
‘earlier Ashkenazic imm1grants from Germany, these Jews preferred to keep the ghetto

‘as_an environment where an observant Jewish Tife could be lived. New York became )
"the Promised City" and the garment industry became "the great_ Jew1sh metier". Time

has diminished the intensity with which the homogeneous Jewish neighborhood is ‘
‘maintained by the descendents of this last great wave of Jewish immigrants but the
sheer weight of their numbers has made Orthodox and Conservative Juda1sm strong riva]s

-’to the more amer1canized Reform movement ' . ;

e

a

P Adherence to a particular religiousetrad1t1on was more often than not part of .

- the "cultural baggage of Eurapean immigrants to America and a source of ethnic h
- identity and solidarity once the imm1grant had settled in the New World. As “"Marty",
‘an academy award-winning film of the 1950°s illustrates, this identification was

| - readily' perceived by the immigrants themselves. When the anguished Italian mother

in the -film exclaimed-to her son that-the ‘girl he had ‘just introduced as his fiancee
. was not Italian she was also expressing her concern about the girt's religion ~
‘because if she was not ‘Italian she was 1ikely not to be Catholic either, Marty,
the son, trying tb reconcile his mother to his proposed marréage outside of the
- Italian community, offered as a consolation the news that a]though the g1r1 was not

. Italian she was, at least, Catholic.

In the United States, moreover. there often exist separate independent - -

. - ecclesiastical organizations or denominations among peacple whose anceétors came -
——f?on& same part of turope-and whose confessional standards and rejigious practices

- are similar, even identical, but who represent later or earlier waves of immigration. -
A good example of this phenomenon is the denomination known as the Christian Reformed

Church. The Dutch settlers who populated the Hudson River Valley, Long. Island and o
northern New Jersey .in the seventeenth century brought with them the.Calvinist creeds

. - and polity of their homeland. Since New Netherlands was colonized under the auspices of
" the. Dutch East India Company and the company's home office was in Amsterdam, the

- settlers submitted in matt{rs ecclesiastical to the. Amsterdam classis of the Qutch
- Reformed church. In 1792, after the American Revolution, the Dutch churches

1n America declared their independence of, Amsterdam. drew up a '

6y
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Cdgstﬁtutibn‘and.organized‘themselves as the Dutch Reformed: Church in North America. .
English, Scots and Germans began-to join the church in increasing numbers and the -~
use of Dutch as the church's 1anguage'for'preaching. the singing of hy?ns and pub~- ... 7

. In the middle of the nineteenth century there was a second wave of Dutch immi-

‘gration which qften brought whole congregations with their pastors to the United -

States.. Many of the newcomers settled arqund Grand Rapids, Michigan, instead of'in“'f |
the former Dutch territories around-the mouth of the Hudson and they were uncom~ -

r " fortable with what they considered the/l%xjty.of the Dutch Reformed Ghur¢h~in_the"' N

. preaching and the hymnal. . In 1857,

bandonment of the Dutch language in .

eastern states as well as'tbe_wﬂdespr§q§~,_ | | .
so| f these new immigrants formed a new denom-

ination, the True Dutch Reformed Church§*Which used the Dutch language exclusively .
dn 1ts worship services.- Time and the process of cultural assimilation took their toll,
however, and by the 1920's English was replacing Dutch as the liturgical language . °

this body continues its separate existence.. . S - : RN -
The history of Lutheranism in-America further illustrates the tendency among = 5

“of the Ture Dutch Reformed Church. Nevertheless, as the Christian Reformed Church,

. immigrants of the same religious persuasion to build Separate ecclesiastical £

organizations which preserve an ethnic identity.” The great majority of Lutherans

- 4n- Europe-are to.be found 4n_Germany, Poland, CZechoslovakia and the Scandinavian ' -
 countries. In the United States, Norwegian, Dahish, Swedish, finnish and German ... .. ...
~ Lutherans all] organized their own churches Which separated them not only from pon-

Lutherans but from one another as well as from Lutherans from other provinces of

. Bermany, Sweden, etc. At one time, there were one hundred and fifty Lutheran bodies

in the United States. Mergers across ethnic lines have reduced the number to- - L -

- twelve, six of which-account for about ninety-five percent of ‘all Lutherans in North

. "among th?~constituency of the LUtheran,ChurchT-'Misﬁquri Synod. ” PR \

“America. The discerning observer, however, may 5til1 note.the predominance of - \\; Vo

Scandinavian names -in the ranks of the American Lutheran Church gr of German names
" Somewhat analogous to the situation of ‘Lutherans in America 1§7£§ of Orthodox 2 ‘:;

in the Byzantine Empi whente Christianity penetrated Russia afd the<Balkan cbuntr1gs{.

. Christians. These&jzggphe religious heirs.of the Christian religjps as it developed

Q

.unity among them centering on a recognition of the Patriarch 6f Constantinople as =

_ bodies vie for the allegiance of ‘Orthodox Christians of Russian extraction.

"of the immigrants to America than any other part of Europe, the two largest

~of British descent.

As with Judaism, tWe number of adherents to Orthodox Christianity in America was

not large until the end of the nineteenth century and the first ‘two decades of the =

twentieth centlry. In those years a great wave of immigrants : from southern and

.eastern Europe swelled the ranks of Orthodoxy in this country. In the old World - -

their churches had, for the most part, enjoyed nationa] autongmy. There was a loose
“first among equals" among Orthodox bishops. This organizaiton along ethnic lines * = wm

prevailed in the United States where one finds separate and®independent ecclesiastical
bodies for Greek, UKrainian, Syrian, Serbian and Albanian Ofthodox. Three different | ll

Significantly enough, since the British Isles contributed a greater percentage

Protestant bodies in the United States, Baptists and Methodists, have their‘ofigins‘
in British Protestant Christianity. The first English settlers in Virginia .
brought a clergyman with them and the Church of England became the first Protestant Il

‘church. to bé permanently established in the New World. However, it was ngt the

Church of Engtand and its successor after American independence, the Protestant
Episcopal Church, that were destined to enroll the great majority of American ;hristians N
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" Although at‘first they claimed to be only purifying'ﬁe Church of England of :
corrupt practices and beliefs, the English Puritans:in New England had ‘soon . EE
~ established a new Christian body, the Congregational’ghurch Baptists and: Methodists x
-\ ih. America.made no such, pretense of remaining within the church of England and by .
‘the mid-nineteenth century they far outnumbered American Episcopalians, especially
on the frontier where the revivals proved to be an effective recruiting device for g
thesg two demominations. Scots and Scotch-Irish introduced into America the R
Presbyterian Christianity of their European homeland _ ,: <s=, S

o It is only recently in the twentieth century that the identification of thesa S
' denominations with people of British.stock has begun to be blurred. In 1957, ) .-
" recognizing the large measure of unity that already existed betweéen them, the,, . E
o Congregational Christian Church of English background and the Evangelical and R
- Reformed. Church of German background merged to form the United Church of Christ. -
In 1968, a similar English -German union between the Methodists and Evangelical * s,
~ United Brethren resulted in the formationgef the United Methodist Church. In both. Yo
cases, the two German bodies had not usegl:he German language %?r several generations. Ce

o - The centralist tendenc1es in the Roman Catholic Church have prevailed in the
‘United States and American Catholics have, with one notable exception, not divided .
along ethnic lines into separate independent denominations. ' But Catholicism o
could no more escape the pull of 01d World ties between religion and nationality
than could Protestantism, Orthodoxy and Judaism. ' |

. ..;..' The Gatholic response to the preference for ethnic homogeneity in the religious o
© community was to organize "national® parishes alongside the territorial parishes. e e
- Instead of undertaking to serve-all the Catholics within prescribed territorial .
boundaries, the national parish serves all.the Catholics of a given nationality in
-~ . an area and membership in the parish-.is open-only to members of that nationality.
-~ Prior to l965. Latin was the prescribed language in services of: public worship in o
o all Latip Rite Catholic churcﬁes but in the national parish the preaching, counseling; -
> .- singing and general parish business ‘were conducted in_the national language of the -
parishioners. If there was a parochial school the language and culture of the
pationality whose pefish it was often found a place in the curriculum. The current

- edition of the difectory for the Roman Catholic Diocese of Scranton which covers

> eleven counties in northeastern Pennsylvania lists a total of one hundred and
nineteen national parishes for ‘eight ethnic groups: . Poles, Slovaks, Lithuanians,
- Italians, Tyrolese, Germans, Magyars and Slovenians 1f the Irish par.shes were -
English has always been the language of the parishioners are added to that number,
‘more.than half the Catholic parishes "in northeastern Pennsylvania were originally
established as national parishes., While most paq&shioners in these national parishes
ino longer eak the language of their forebears, the habits of several generations

: are not eaSily broken and most of the national parishes in northeastern Pennsylvania
— have surVived into the 1970's. , |

S A glance at the development of the national parishes in wilkes-Barre illustrates o
. the impact of the ethnic: factor in the organization_ of the area's Catholics. The .
first parigh to be organized in the Wyoming Valley was St. Mary.of the Immaculate
-+ . Conception in Wilkes-Barre. ' The year was 1845 and the names of the members of -the
-building committee as well as that of the ¥irst pastor were Irish. There is evidence, .
— . however, of a relatively large number of. Germans in the parish from the very
- beginning. By 1856, German and Irish parishioners were sitting on oppoSite sides of
the center aisle in the church building which then stood on Canal Street. - The Germans)
- wanted and were numerous enough to be formed into a §eparate congregation and in . °

%
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1858, St. Nicholas of Tolent1ne parxsh was estab115hed ith a church building on =
Washington Street in Wilkes-Barre, approximately where the present church stands.

~ As an-interésting sidelight- it might be remarked in-passing: that when the Germans

separated from the Irish to.form a distinct parish of their own- they demanded "
that, the money paid towards the building of the“Irish church should be refunded

- Bh

to them. The bishop upheld the Germans in the ensuing controversy and the Wilkes- T

“Barre Irish reluctantly paid up. This transaction:is said to have poisoned :
relations.between the two groups until the outbreak of World War I when the Irish,

- ever aatagonist1c to: the English. forgot the' past and became Germans at heart.

: The new German par1sh also had & German pastor. the: Reverend Peter Conrad Nagle.,

Father Nagle had been -born in Germany-and educated at the University of: Paderborn.,
As a young man he.had tutored-the children of some wealthy Polish families.in
Poznan, Poland, and could speak Polish. Nagle undertook. to serve the growing
4number of Po]ish Catholics in Wilkes-Barre and neighboring towns and held seggru%e
“Sunday services for them in the school of the German parish. In the 1870's,
" Jarge numbers of Polish immigrants began to. arrive in the Nyom1ng Valley to work in
-_the mines. The first Polish parwsh in the Val]ey, St. Stanislaus in Nanticoke, :
was established-in 1873, In 1884, the Poles in Wilkes-Barre and the middle Wyoming
‘Valley proceeded with the hefp of Nagle to organize the first Polish%parish in =~ -

3 Nilkes Barre, St. Mary s of the Nat1v1t¥ on Park Avenue e

o The first Lithuanian- Rom n ‘Catholic parmsh 1n emer1ca, St. Casim1r s, was |
.established iR ‘the Wyoming Valley. The or1gina1.church'bu11d1ng stood in
Larksville but in 1954, due to mine subsidence .at the Larksville site, a new...

" ‘building'was grected in the/ Lyidiood “séction of Hanover Township adjacent -to-ihe RN L

south end of Rilkes-Barre./ The first Lithuanian settlement in the Valley was in .
Plymouth 1n 1868. Like the Polish citizens of that town, the Lithuanians preferred
to worship at St. Stan1s aus, the Polish parish in Nanticoke, rather. that at

St. Vincent's, the Iris? parish in Plymouth.  In 1884, Poles and Lithuanians
Joined to form a new parish in Plymouth, St. Mary's. But the Polish element / .
dominated the new parigs h and refused to tolerate the. use of ,the Lithuanian /{_
language.- Nhereupon,/xn 1889, until they had. constructed-a church bu11dingm§f 5
their own, the Lithu?hians moved to the auditorium of the Irish parish for mass
where ‘the gospel was read and the sermon Rreached in the Lithuan1an 1anguage

In 1894, Sacred Heart. the first Slovak/Catholic parish in Wilkes- Barre, was
estabTished on North Main Street with Rev. Joseph Murggs, the "radio priest”,
as pastor. In 1903, Rev. Luigi Cecere arrived in Wilkes-Barre from Iﬁa?y and
‘began the celebration of an Itaiian mass in the basement of St: Mary's Church on

South Washington Street. In 1908, the Italian-Americans who made up his congregation

-established Hely Rosary par1sh on Park Av nue, the first Jtalian parish in Wilkes- .

Barre : . : . 7
. - N \

Each of these national parishes was dlvwded at-least once aga1n and the number‘

_4__qr_ef national parishes thus proliferated. In the same period, 1845;1908, that saw__

\

3
|

-\ h

the creation of the fipst national parishes in Wilkes-Barre, thrge more territorial

‘or "Irish" parishes, as they were frequent]y refgrred to, were also estab1ished 1n\
the city B

Nhile Cathn!xc 1eaders reJected in principle the suggestxon that the Cathe11c

Church in America be -organized along ethnic lines, they made exceptions for Byzantine

Rite Cathplwcs from the Ukraine, the Austro-Hungarian Empire and the Middle East ;L

oo oy o | /i '\
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. whose 1iturgica1 traditions reflected the infiuence of- Constantinap]e and Antioch . .
T | rather than Rome and Western Europe.  In 1918, a tkrainian- Catholic hierarchy, = N
- was established in the United States-with jurisdiction over all Catholics of the.

Byzantine Rite who immigrated to America from Galicia, Bucovina and other Ukrainian
“provinces and their descendents. Similar "ndtional® hierarchies were established o
in 1924 for Ruthenian Byzantxne Rite Catholics from the Austrian province of Ly
5 Galicia and from Hungary and in 1966 for Lebanesé and Syrian Catholics of the - _ ‘1;”
~ Maronite and Melkite Rites. The boundaries of the dioceses of the Byzantine or v
. "Eastern" Rite bishops overlap the diecesan boundaries of the Latin or "Western" = %
Rite bishops. - Thus, Sacred Heart Church on North Main Street in Wilkes-Barre is
under the JUFTSdTCt10n of the bishop of Scranton while St. Mary's Greek Catholic
- Church, one block away, is under the jurisdiction of the Ruthenian Rite bishop -
in’ Passa1c. New Jersey, and Saints Peter and Paul Ukrainian Catholic Church, one .
* block away - -in the other direction, is under*the Jurwsdictxon of the Ukre1n1an Rite BN
~ bishop in. Ph11ade1phra. . i“ . o o T 3 |
' :g _The national parish, the Catho]1n response ta thewpul1 of nationa]ism in
_ ecc]es astical -organization, was not entirely successful imheading off a division . .
. - of American Catholics along ethnic lines. In 1897, fattions in several Polish -+ N\ |
parishes in Scranton, Dickson City and Plymouth organ1zed parishes outside of the = °
© . Jurisdiction of the Roman Catholic bishop and constituted themselves as a new S
_ . independent denomination, the Polish National. Catholic Church of America. This
.. movement for ap 1ndependent Polish church spread to other centers of Polish :
- immigration i erica and, eventually, back to the homeland, Poland itself. Though
it failed to J@roll a majority of Polish-Americans, the Polish National Catholic
~ Church standg{@ils one iore witness to;the tendency in organ1zed ‘religion in America
_ to preserve ethnic identity by creating independent ecclesiastical afganizations
~..separated from othérs of sim1iar be}ief‘and pvact1ce along-ethntc ;ather than
confessional lwnes -,‘ . ST P e , : ;g

4

e o
N \

Not only do the ecc1esiast1cal divisions of Amerxcan Chist1ans owe their N
— ‘ existence in large part to the desire té preserve an ethnic identity but the -
- service organizations founded by the immigrants frequ y began under the =
auspices of the churche>, such as the Lithuanian - Amen,can A111ance whxch grew

-

”.kv'- In other instances Such organizations reflect and buttress the ecc%esiastxcal i ST
| d visions as in the case of the Polish National Union of America - Spojnia - estab1ished

1908 as a fraternal benefit society for Polish National Catholics who were ™ BN
- uncomfortable or unwelcome in the Roman Cathoitc counterpartsy the Polish Roman : o
: Catholic Union and the| Polish Union of thé United States of North America, Many
- . Catholic religious orders, such as the Sisters of Jesus Crucified (Lithuanian) and
.the Sisters of Saints r11rand ‘Methodius (Slovak), were founded to serve the
, members of a partwcu]ar nat:onality by matnta1n1ng schoo?s, hospt;a]s and other
. serv1ces. . Y A

-\ The question Qf whether or not the ethnic c$nf1gurat1on of organized re11gion A s
. in-America_can or should be maintained does not lie.within the scope of this | o
: presentat1on. “Nor can adequate attention be paid to the manner im which particular - .
— 7 nationalities may have si§n1f1cantly effected the shape of religion for targer
© .groups of Christians or Jews in America.’ My -objectives has been to alert you o the -
— ' ‘ethgic base on which rest the ecclesiastical divisions among Christians and Jews
in this country., Surely, no accurate picture of how ethnicity has functioned in
‘American- society can be drawn without reference to the role of church and synagogte
— ‘»_ as wel] as to the role of the fraterna] and service organizat1ons which were /

r , S o - , /

c . . { . R i N N .,l‘
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fsponSored by and. supported the 1nstitut1ons of organized reiigion. Thesé 1nst1tut1?/§//

.~ not only dérived in large part from the ethnic identification of their constituents

but also reinforced and continue to reinforce 1t “The poignant story of twelve

Italian miners and small businessmen in Exeter in 1928 mortgaging theig houses and | .
putting up their savings as security for a 1oan to build a church fofMXtalian - v
Catholics on the west side of the Wyoming Valléy is. not without parallel among the
- different groups of immigrants who were utterly 'convinced of the importance‘of , 4
fworshippxng Wi the1r compatriots in their qwn languagg. VRS LR

) SUGGESTED PROJECTS FOR THE STUDY OF ETHNICITY AND RELIGION

. . f -

~ Churcnes and synagogues are to be found 1n almost every communxty no matter
how small. They are easily accessible and their members are usually quite
willing to talk about the life.and history of the congregation. . Thus, histories
'of local congregations, especially those that havé ties with-a particular ethnic’
-group, make good research projects for courses or units of courses dealing wzth
ethnicity in Amer1ca : (. _ X. O } e
In se]ect1ng a suitahle congregat1on for such a study the yellow pages of the | -
Jocal. telephone directory, under the headings "Churches" and. Synagngues." might
be consulted first. If.needed, further recourse might be had to ldcal pastors and
_-rabbis for information as to congregat1ons in an’area that serve or once served
specific ethnic .groups. Most denominations publish a directory listing local.
congregations and clergy. The directory for the Roman Catholit Diocese of Scranton
-_(Northeastern Pennsylyan1a) lists national parishes by nationallty. e. g., St. Casimir

. (Lithuanian)“ ® - - = D b(“* . m e IR \
S For genera] information on the hister Qf organized re11gxon in an area historica1 a
_ societies’ and Special coliections in local 1ibraries might.be consulted. For the | T
~ Wyoming Valley. the Wyoming Historical and Geological Society and the Special-Collec-

tions Division of the Corgan Library at King's College hold materials pertaining to- .~
~ the history of local churches and synagogues. -The bibliography on ethn1c1ty and REREIE

religion lists some t1t1es that w111 be ﬁelpful 1n tracxng the hwstory of specif1c Voo

"‘denomlnation in Amerlca e . R o T
' ) ~ a '-‘,' wo

YA

A typical research project might 1nc1ude a brief account of the history of v

. the denomination to which a Tocal congregation belongs, something on the h1stoty B
. of organized religion in the town or area where the congregation is Tocated and -
~ .the story of how the locdl congregation came to be established, its ties witha . = -
: specific ethnic group or groups and its subsequent Yife and development, Inters . - -

views with long-time members of the congregation are especially helpful in o
appreciating the role it may have played in people s lives as well as in gathering
~ information and anecdotal material that may be omitted from anniversary booklets .
'because it seemed qnsxgnxfxcantﬂor embarrassing,-.Attentlon ought to be giv L
‘to the language used in worship services as well as to attempts made to keegng 7 '
foreign language alive.as part q“the .cultural her1taqF of a particular congregation.

51m11ar\research projects might. be conducted for fnaternal mutual aid and -
sefvice organizations connected with the churches and synagogues of a locality. ‘ -
Among Roman Catholic religious orders represented in northeastern Pennsylvania, -
the Oblates of Saint Joseph (Italian), the Sisters of Cyril and Methodius (Slovak), L
the Sisters of Jesus Crucified (Lithuanian), the Sisters of Christian Charity (Gegman) - _
o eand the Bernadine S1sters (ﬁp]1sh) all have’ twes with a particu]ar ethn1c group._
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- The Specia] Co!1ections Division of the Corgan Library at King s Col]ege is A
interested in obtaining materials pertaining to the-religious history of Luzerne U
County and would welcome copies of research papers on local religious institutions = =~
as well as anniversary books, newspaper- clippings, tapes of interviews, etc. a N
These materials will be catalggued and mde uvaﬂab‘le to afwone doingwesearch o
“1{n the reTigious life of the drea. = - L g o

RELIGION AND ETHNICITY' AN ESSAY ON BIBLIOGRAPHY - - 4*:; R
¢ - B T [

. N

L . (*1ndicates ave1inb1e in p;perback) e : e

e k.‘ . ! - « : H,"-j‘s

- If there is an 1ndispensab1e reference for anyone undertaking the study of any -
- aspect of religion in.America- it is A Critical Bibliography of Religion in America | -
(2 vols. Princeton, 1961) edited by Neison R. Burr.. Tﬁese two volumes constitute =~
- volume IV, parts ¥-5, of the series Reiigion in American Life edited by James Ward
- Smtth and A. Leland Jamison. Burr's two vo umes are an annotated bibliagraphy in
"~ parrative form on almost every conceivable topic having ta do with religion in
=~ America. A selective and updated version to Burr's bibliography ha§ been published
. by- the author under the title *Religion in American Life (N.Y., 197 ) This Tater |
- and-shorter volume has annotatwons but no narrat1ve discuss1on. '

) For the student of ethnicity and religion in America some genera1 knowledge of the -
_/ -issues and general development of religion in the United States will probably be o
_ _/ - desirable. The most complete one volume history of religion in America is Sydney -
©/ . Ahlstron's *A Re11 jous History of the American People (New Haven, 1972), High school -
{ students wilT dwin Scott. Gaustad's *A Religious Mistory of “America (N.Y., 1966)
o more readable although less complete. Shorter than Ahlstrom but of?ering a more -
< thorough account of the subject matter than Gaustad is Winthrop Hudson's. *Religion
- in America (2nd edition: New York, 1973). .For the teacher who expects to dea
=~ exte nsiveiy with organized relig1on in America as well as for school dibraries,
. Gaustad's Historical Atlas of Religion in America (New York;-1962) 4s-a tool of immense _ _
- utility. . ‘The editor organizes his material so as to give a series of derominational . N
histories accompan1ed by statistical and geographical infarmation replete with charts
. -and graphs. The resuit is a'volume that is fascinating in both . content and
- ‘presentation. The mostguseful,. concise reference work an¢American denominations is
| Frank S Mead s Handbat of Denominations (5th edition: Nashv111e. 1970) e

R . For a’ good.bnxef overv1ew of Amer1can Pnotestantxsm one m:ght consult ot
o winthrop Hudson “American Protestantism (Chlcagu. 196T) or-Martin -Marty, *Ri¢ hteous L
— mpire (New .York, 1970).. For Catno1icme in America, John Tracy E}lis, *American . -~ 77~

- katholicism (2nd edition revised: * Chicago, 1969) and Thomas T. McAvoy, A History -
- 'of the Catholic Church in the United States (Notre Dame, 1969) are the best one
- ' - volume surveys. Nathan_Glazer, vAmerican Judaism (ancago,x1957) gives a brief
- overview of ‘the development of Judaism in the United States although it i< nat
ll, v recent enough to adequately handle the effect of the 'existence of Israe] and recent

‘Arab-lsraeii wars on the ethnic consciousness of American Jews. e

A Studies of specific immigrant groups such-as Wasyl Halish's Ukrainians in the -
-~ United States {Berkeley, Calif., 1937) abound and usually contain a chapter. or :

— . section treating re]ig1on. In- the accompanying presentation I am greatly indebted

.~ to H. Richand Niebuhr's chapter, "The Churches of the Immigrants”, in *The Social .
~ Sources of Denominattonalism (rev. ed.: New York, 1940). For the History of ’

- organized religion in Luzerne County one might beg1n by consult1ng Steward Pearce,

. "'Annals of Luzerne Count (Philadeiphia, 1866) for the period up until the end of the
-~ TIvIT War. ™ John GET*aghen. A Century of History (Scranton, 1968), traces the .

ll o development: of Catholicism in the area and may be supplemented by the various historical
I:R\(Zissues -of The!Cathoiic Li%ht. the Scranton diocesan newspaper. :

[N
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The current heightened awareness of ethnlc groups in America is a delicate subJect
which presents a dilemma to people in education. This rise eLbethnicity makes instructors -
at the same time both hopefu]-and apprehensive. Not wishing:-t overdramatize the present
state of group fdentification among the many elements of our population, I sense rather . -
strongly that we in America and particularly you in Northeastern: Pennsylvania are at an
important crossroads i# dealing with your student — and parental — constituency. The
‘emergence of what has been designated as Polish, Italian, and Jewish power coming after
. the assertion of Black, Brown, and Red power bodes. both good and evii. This more .
Sensitized group feeling can lead to efther greater group friction of a better under- -
standing about the diverse ethnic composition of our:nation according to how these .
- sentiments are handled. The problem for teachers and: administrators is how they should }
react to -this new deve1opment. ; | 4 B

. T AS a result of a number of fectors the civil. rights movement of the ‘60 s, the
various international crises.after Norld War 1I, and the appearance of aggressive "new
-ethnic" spokesmen, more elements that ever of our population are demanding increased
public are demanding increased public recognition. -Whatever opinion we may have of . ~, _
‘these more vocal enthusiasts = whether their demands are justified or not, we in - - -

' education.must deal now with the consequences an 1ncreasingly aroused:ethnic poputation. —

. The discouraging outlook for us. fn the schools 15 because of the realtzation that
‘many programs instituted recently in black studies were largely a failure. They were e
- put together rather hastily in response to political exigencies — so the antecedents
. for the|new ethnic studies programs are hardly models. will the new curriculum suffer
. the same fate? . a :

b fj”- : Some cummentaturs 1n higher: educatson espetially reflectwng on the collapse of
- earlier ethnic studies programs have a more basic question, namely whether schools
. should respond to these new vociferous "neu ethnic" appeals at all! One coileague .
. has warned that the new programs will open a Pandora's box leading to a host of greater
i problems, ;'By legitimizing-one group ,in our course of study, he advised, you must =~ -~ .~
x‘—-»leginimdze all «~ a.direction-that will lead to pedagogical chaos, and worse, will L
- .exacerbate' group “feelings. #1f, for example, Pennsylvania sanctions Black studies and
" Chicano. studies and Potish and Italian American studies, can it deny programs for. the .
.smalier gruups in the state, the . Armenians, Basques, Manx, and the Wendish who are N
' certain to, surface when curricu?a are devxsed?‘ 4 : /“

. Certainly the manner of the schools response might well jead to these pedagogtcai .

- and socfal’ danQErs. Not only may the programs themselves be unworkable but they may
pruduce ‘greater group Jealousy and conf?ict. exactly what thxs unglued“ nation does . -

nbt need-at: present‘u P !

- e W

- B d

Thts paper advocates firm]y that desp:te the risks educationa1 tnst1tut1ons ought -
.. to expand ethnic studies content in their programs. The existence and persistence of . |
"« group life in America has simple been too long neglected in the education of our people.ﬁ o
' “Education needs to recognize ethnicity not because some pe1iticaily powerful forces are |
pressuring teachers and administrators but because it has heen a vital fact of life
~ throughout our histary. It has beéen a particularly uncomfortable element of reality
. which Amgricans and educators “.ﬂ hoped m1ght disappear. : 3 _
, This essay offers uu simple prescription for how Pennsylvan:a schools should
< respond . to the new ethnic demands. It will, however, from my knowJedge of Slavic
' America offer some instructional consxderations which might be helpful as you teach’
__Kcin these anthracite districts. . The paper. mH 1ndic&>ﬁp@ what I view as a maiaise |
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~that affects\a 1arge part of the. schooI population. thind-and fourth generation S1avic
Americans. Second it will advise seme ways in which instruction can meet that dxscomfort.
_ Ancother colleague has criticized my suggestions as assuming an unreasonable burden on
and misunderstanding of ‘the role of educational: institutions.. To be sure, this advice
.. ‘is not meant.as & school .panacea for thé neuroses and psychoses of contemporary ethnic ~
_ youth: But certainly instructors ought to-be aware of the discomforts that affect their .
students so that learning is possible. “At least teachers ought not tg worsen the.
- uncomfortabIe condition of their pupils. ‘ :

- 1 should admit at the outset that‘I am a historian, not a chi]d psycho1oq1st SO my

~comments are not those of.an authority on the- problems of youth. This paper will not®

" - suggest with'precision the extent of the malady’ thatsI dfscern. Nonetheless the prob]em
.. does exist among many adolescénts with strong ethnic backgrounds. and among East - -

European Americans in particular. ..n,;

v

. Put simply. whether felt consciously-or not. maﬁy students of Slav1c descent sufﬁer
. from an- enervating inferiority complex.  This unsettitng psychological condition is .
- pervasive, leading to a debilitating feefing of inadequacy among those young people who = -
reflect on~their ancestry. I would suggest even -further that the.discomfort also e
affects those whe dé not. The sources of this sense of’ 1nfer1ority are two: first,
the more obvious one to them, an unflattering ethnic comparison with the predominant |
nan-Slavie, non-Catholic groups in our'society; and second, less evident but just as
potent¢ a grievously i adequate and distorted understand1ng of thenr 0Wn group past.‘o o
- : Certainlyqd part{ of t?e probiem has been the unfavorable American 1mage of STav1c
| - Americans sincé Worl War I and,in fact, the, gu1d1ng principie of our: “immigration :
< policy -for nedgly a Half a century thereafter — theg AnglofAmerican melting pot.
Ondgfnally exdressed in various ways“before 1974 by many proponents-without any -
-« conpotations of growp inferiority, this melting pot symbol referred to.-the inevxtable .
“.»_ transformation of oyf many foreign peoples as Americans. But during the war and - N
- inmediately thereaffer with the influerice of madisen Grant’s-Passing of the Great Race
-(1916), the discrimtnatory findings of the Dillingham Commission of 1910 and 1911, the
T . Red Scare of 1920, {and the assumption of ATbert&dohnson as chairman of the 1mm1grationj
. committee of the Hduse of Representatives, the conventional view about 1920 was that
nw America . could-not gfford{to aEcept immigrants unless they could assimilate rap1d1y .
~into AnglonAmerican cultu Since the peoples from Great Britain and Scardanavia = *
1ntegrated more quickly, thls‘%eant more favorable treatment of arrivals from -~
{the;n and western than eastern and southern Europe as enunciated in the national .
rigins principle of the decade's restrictionist legislation. This notion, one muss
mk ‘was ngagimple conspiracy by WASPs alone for many if not most "new" immigrant
ers i‘f?”~r1cauwere also committed‘to some form of Amer1cantzation. They wou1d
- . <not have ~l4 the trfp if they were not L. ' '

o At this time. in the 1920 s and 1930's, soc logists like w1111am I. Thomas, . '
—~AF¥orian Znaniecki; Robert.£. -Park, Herbert Miller,{William €. Smith, and £. V. Stonequist
hﬂ; concentrate on the impact of this national origins philosophy on second Qeneration
. Eastern and Southern European Americans. - These academicians- referred to the psycho- i ,
]ogica? ‘¢onsequence, as discomfort for ethnic Americans, "marginality." It was the . &
- young people in particular in these American communities who suffered the most ‘as they,
~" . attempted to live in two cultures, the traditional one that thetr fmaily had he1ped |
to construct here and the dominant one of their non-group peers. Their position was
- painfuT as they tried to accommodate two societtes. One result was 1ess parental o
o conggo] end delinquency. » L ‘ : o | : )
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. Marcus Hansen. dﬁe of- the founders of: nmmigration history,. offered a “third -
generation Taw" in the 1930's which- incorporated this yeuthful discomfort into a
theory. 'He concluded that the third: generation really sought to remember what the

: se ond generation tried hard to,fgrget. While he drew from the Scandanavian experiehce

his "law" 1s sti11 unproven ge era11y, he realized the difficulty for at least
Some immigrant children to live of the fringes or “marg1n" of two different worlds.a
I would further contend that today being aware of one's membership and origins in

- Polish, Italian, Greek, and Jewish America even in.the third generation;carries with'

it. a measure of inferiority. That insecurity could be self-suppressed and thus:

~Jnconspicuous but nevertheless operative, or it could be broadcast aggressively as a.

§e1ing of supertoraty In both cases the agony of not being equa] to Yankees 15 sta]]
t ere. ' . S :

- Autob10graph1ca1 confessxons of th1s jnfer1or1ty help outsxders understand the
inadequgcy felt by non-Anglo Americans but. citing examples. jay be misieading. They
may. be tnique rather than representat1ve., Sti1l, I would 1ike to present a few such _

.~confessions because they do convey at least some: of the embarrassment that exists.
today among. Slavic American youth in.Pennsylvania.

The f1rst is an utterance of.shame expressed by an Italian boy in the 1930'5,

‘John Fante.” While not a Slav, he does articulate'that insecure feeling new 1mm1grant o

- children have, caught between their family's: foreign ways and their own 1nd1v1dual
- efforts to be 1ike one- of theéir school "gang.! -Fante criticizes his parents'

L European life style, an ethnic existence he always hid from his friends. Remember

this speaker would be.in his late’ fortnes today,!the father of a teenager. As he put
it reca11ing his sehool days . R —_

I. . .1oathe my her1tage. -1 avoid Ita1ian bdys and gir1s who tnyy

- RN ;';”' to-be friendly. ‘I thank God for my light skin and hair and I

cchoose my companwons by the fgglo-Saxon ging of their names. If
~a boy's name is Whitney, Browne, of Smyfhe, ‘then he is my pal biit

o S0 I'mialways-a little breathless when I am with him; he may find me - _t &

. . out. At the lunch hour I huddle over my lunch pail, for my mother
- does not wrap my sandwiches ‘in waxed paper. . .she makes them too. 1
~large, and the lettuce leaves protride. -Worse the bread. is home
.made,- not “American" bread. . .I am nerfous when I bring friends
to Wy ‘housg; the place looks so Italian. Here hangs a _Ppicture of .
Victor Emmanuel and over there i< one of*the cathedral of Mllan,
and-next to it one of §t. Peter 5,-and on the-buffet stands a wine.
- pitcher of medieyal-design; it's fobever brimming, forever red.and
_ brittiant with wine. These th!ngs are heirlooms belonging to my

"2 father, and no matter who may come to our house he 11kes to stand

under them and brag.

.2 and be an American once in a while. Imhediately he gets out his_

——razor-strop-and-whales tHe hell out of- me, clouting me from room te =
room and finally out the back door. . .A Wop! “That's what my father’

. -is! Nowhere is there an American father who beats his son this way.

oo Well. «some day I'11 get even with him.

My grandmother- has taught me td speak her native tongue. By seven I Y

: know- it pretty well; and-I always address her ingit. But when my.- . °
T ~friends are'with me:, " 3J pretend to ignorance of what'spe says and
R smirk s?xff1§ my fr1ends daren t know- thatyI can speak any Ianguage \

. “-but English \ _ -

5VEB{§F : L ; - f | o C | 2J. 71) ",'H,’ ‘.? h .

So I begin to shout at him. I tell him to cutout. beinq being-a wop T A
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o My contention 15 that many S]evic American ade1escents‘frem~the-meny Small North-

"+ eastern Pennsylvania communities-whe- have iittle understanding of the1r European -
- heritage do sense a sinﬁ%ar embarrassment . . '

J. .

regrettably I could not locate any similar intimate art1cu1ation ‘of Eastern: European
marginality in America. - Howevér, two examples do come close ‘to exposimng the great
-mental anguish .that Po]f%h Americaps .feel in trying te adjust their cultural past. -
with the current American mainstream.- One non-Polish student of the group, for :
example,- has concluded that- thé persistent popularity of the "Polish JDkE" has Eaken -
fts_to1l among the subjects themselves., With little understanding. as’ to how to~ ~
_. respond, they begin- to balibve that the discriminatory humor is true. The result
% {s frustration and pain. - As the observer put it: Y“Attitudes within Polonia may
also-be influenced by feelings of shame and self-consciousness concerning Polish -

- identtty. This is a consequence of living in a society that has given relatively .
" Tittle .recognition or respect to those of-Polish ancestry and in which they .have been
victimized by vulgar stereotypes.- Those status consideratiens have contributed to a+
loss of confidence and to self-rejection resulting in ser1ous personel prob1ems and

even profound psychological cases for many . "6 , ,

Another academic1an, this one: of Slav1c background, has offered h1s read1ng _
.~ aydience: a personal-vesponse to'what he calls the melting- pot philosephy in referring
- to his adolescences -While he may not speak for most SlavigiAmer1cans in blaming
-« WASPs- and- 1iberal intellectuals for their-insensitivity toward his people, his
expressed feelings are more representative of your students.. Born in a soft coal-
_region in Johnstown, Pennsylvania, Michale Novak as a Slovak American youth remembered
“his won.early problems- of identity. He always" felt uneasy as he realized the infer-
iority of his- Slavic and Catholic ancestry — he-was “privy[ihed]to neither power o
nor: status nor 1nte11ectual voice."7 | R

Our present day- ethn1c youth, the sons. and deughters of the adults just cited may

A not have sensed similarly that dilemma of marginality that Fante and Novak did some

~  decades ago.- Still, while the cultural conflict may be ‘tess conscious to present day
-ethnic adolescents and Stavic and Polish Americans ‘of the third and fourth generation

— - have fewer distinctive group characteristics, "théy have enough to make them feel

+ - uncomfortable, a fereign name and a neglected heritage. Their parents have not

) conveyed to- them very well the meaning of their past, particularly if those adults
themselves suffered from marginality. As Eric Evickson.has told us adolescents are

., at an age that searches for identity so ethnic young people have an additional handicap

— - in understanding themselves. Being Polish American in.the third generation 1s simply
-not quite as good as being Anglo Amerrcan or simple as someone with no ethnic back-

- ground at aTI . ; .

3

This 1nferior1ty of group and the ma1e1se of se1f~doubt persists in Polish -

-~ Amer%ce because, of another- factor which has not beenwwe%% articulated. The consequences -

. 'of this factor still do constitute a more potent, source’ of inadequacy among school-age
- youth. This deficiency which those of us in education should be aware of is a, -4
~ fragmentary and thus distorted knowledge of their own family and group past.- of
" course stating- this as an American historidn, I wquld assert that to a greater or
g . lesser degree what might be called: the discomfort of historical amnesia is a widespread
. malady of all- Americans, not just Pennsylvania Slavs. But Polish Americans ‘particu-
— .- larly suffer from that probles. The few youngsters who can generalize about their
-, Polish American: history.and even: those who cannot are haunted by the immigrant image —
ll““ *hat is- the- “poor and huddied” inscribed on ghe Statue of L1berty. Their grandparents

In my historical researoh on the Slavic oommun1t1es %n “the anthrac1te distrxct. .

z Lo-
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-and great~grandparents oraginating frem-the-iess advanced sections of Eurape ‘bestowed ,
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on their progeny- an- occupational- heritage- that- is- rather- unflattering. In a word

. these foreign ancestors- had- no- soéial-status here- and never- rése far from that 1ow1y'

| | stock ethnic Americans._

socio-economic- position during. their- 1ifetime, They bequeathed a social and intel-

lectual level to-their offspring: that was- far- inferior to that of native and, oner -

..

.‘{‘

This reco]lection which‘31avie American youth‘535321ously may Gr may - not make
s fiot entirely inaccurate, Mest-of their ancestors.who-arrived in the period
. between the Civil War and-Wordd War I.came as rough, simple- ex-peasants and worked:
here dt the mere arduous, lewest- paying jobs in the mills, mines and factories. - That
- 15 ‘'why so many came to Pennsylvafiia- and the anthracite district in particular. But
this wmemory of Slavic or better phrased perjoratively by contemporar1es, "hunky"
" labbrers while largely accurate is in fact partly 1naccurate and as I will show real]y
a distorted recollectiOn. _ , ‘ :

Before expanding on this distortion, I must comment f1rst on the responsib111ty
for the widespread ignorance and the inadequate knowledge we all have of Slavic
America. The deficiency’ is- in- large part that of my colleagues past and present in
the historical profession. - In their century of scholarship American historians have
hesitated to incorporate: the experienge of these and most other ethnic groups into
their. 1iterature and generalizations.® Where these guardians of the past have depicted
-the new immigrants, they have done do stereotypicatly, as a homogeneous mass of poor
simple laborers: buffeted by: the new- 1ndustr1§q order. -A recent, distinquished -
histor1an, for exanmple, wrote about anthracite society in this manner. He described

unstable comfunity in the Tate nineteenth century, a veritable human jungle of mise
But even this scholarly description of East Eurepeans lacks depth and sophisticatio
While possibly acquratE'for the older immigrants, the article contains no S]avic
sources but. depends heavily on- Eng]ish language: newspapers _

\

the -area's ethnic population and specifically the East Europeans as a disorgahxzed.g‘ g -

“" Thus most of ! tavic American histery to now has been—left to: group members; in

accounts that are dited or written by non-professional historians and of very uneven

merit. Fortunat]ey a younger group of writers with academic credentials just now
are appearing to offer conclusions based on more autheritative evidence. Fori
- Pennsylvania an older example of Slavic American histery is Edward Pinkowski's

- Lattimer Massacre {(Philadelphia, 1950) and a new work is- John Bodnar, ed., The Ethnic

Experience In- FEﬁhsylvenxa LLewwsten. Pa., 1973).

_y\

Whatever the causes for the neglect of these groups in historical works the
Polish American community- 1abors- heavily under the "hunky"- image. To have been
descended from a breaker boy,- a-mule driver, or a miner’s helper-commands 1ittle

respect in a nation that still worships achievement and wealth in the grand Horatio Alger

ition. - Thus the new: ethnies are painfully aware more or less of their low class -

1 ins; what they regard- as thear family history is a constant source of embarrassment.

T TO*betteF unGEFstand that awful- burden of the past- that Slavic youth bear today
conscious]y and sub-consciously, we ought fo recall .that family history in visual h
terms, too. ‘It is possible to.construct a “family scrapbook,” as it were. fortu;p

ately students can- find certain weéll-known photographs which could constitute such - I
- an album.- This pictorial dimen51on 111 suggest vividly how burdensome is that image
_ of the Slavic laborer. . | . . o |

i .
)
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- the "hunky" and- had a dev
 current youthful Slavic Americans. These prints oversimplified the existence of
foreign-born workingmen and women because they were designed to elicit sympathy of
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At the: very. time'when most Siavac newcomers- were Iandang in Amerzca. about the -
tirn of the century- around 1900 photography- had- matured: technically: to such a point
that some enthusiasts considered it-a-new.art-form. I{ was to provide a superbly .
realistic, visual record of- the contemporary social-movement, immigration. In

addition avant-garde artists- then were subscribing to the-aesthetic principles of
naturalism which consciously sought- to convey- real-Tife- impressions of lower class
life to its audience. These-Progressive artists, painters, yriters, and photog-
raphers felt that their art should have a practical purpose 8s well as an aesthetic
one =~ to galvanize the public: to social referm and improve 1ife among the lowly. -

~ The immigrant ghettoes in cities were ideal sources for their compositions. It is

more than coincidence- for- example, that the most complete, contemporary survey of
social Tife-in anthracite, Rev. Peter Roberts, Anthracite Coal Commiunities (New York,"
1904) has over a score- of photographs, or.that the best knewn photographic essay

L1

"?¥g§?§ fqunder of American art photography. A]fred Ste1g%itz, is entit1ed The Steeragg

%

- The- most- famous _contemporary cameraman: was Lewis: N Hane whose pfctor1a1 ?ssays‘

. of the poor,.children and workers have endured- as art- of- exceptional quality.

Ironically, though, while authentic representations of immigrant life, faithful and-
even sympathetic- ref]ectigns, these- pictures. have contributed to the stereotype of
stating impact I believe on later- ethnic generations, our

I

the viewing audience for-the degrading housing and laboring conditions of the subjects; :

As an outsider Hine sought reform nat a mirror of the ]ifé of the foreign born
community. S o . . |
. Hine took many pictures of Slavic Americans; but ne- particular one reale can
répres$nt these peoples: for they:worked in a. variety- of facteries. . Most labored in

heavy industry, the- coal-and metal mines, the steel mills, pack1nghouses, and o011

and sugar refineries. One of Hine's most famous prints is that of a mineworker

- taken in- 1970 for- the Russell Sage Foundation series on Pittsburgh social life, the’

- Pittsburgh Survey it was called.- The phetograph shows a soft ceal mineworker ~ he

- could easily be from the anthracite district, too - a husky specimen in gr1T§ work-

“clothes, with a- face streaked-with: coal- dust, 1ooking blankiy- at the camera.

- picture certainly- stimulates- the viewers' sympathy for the:man’s-working condition

- but the'impact- on- his grandchdldren- would have to be devastating psychologically.
It coqu well be- one source of- the current Polish American stereotype and anguish

that-'present day adolescents’ feel: Michael Novak refers to that modern image of the

- group- personality.- "Ignatz Dombrowsk1, 274 pounds,” fxv? feet four who got his

- education by:writing into a firm on a matchbook cover.

Whether they could give a
precise sitation for it or net, present day Slavic Americans feel the effects of that

" Hine photograph.- - This- "hunky” image still disturbs the present generation yearning
~now more- that ever for middle class status. Mineworking is @ b1ue-col1ar JOb that mo§%
,:Americans<and,therefore most- Slavic Americans would prefer to forget. 14 ,

4

The Polish: and Slavic American heritage is indeed one of nearly un1versa11y

"'warking class origins. Over four-fifths of. the Polish immigrants who came to America ~
- {n the 1860~1920 period settled in cities as- unskilled hands for the labdr needs of
-our growing heavy industry., Thus the Hine photodraph is a-largley true representation

of the job- these- immigrants-had. But the important fact for today's Slavic youth,
educators;- and- Americans: as- a- whele to remember is tha®y the photograph does have its
limitations in- convaying realtty.. It is a snapshot. on}y, a moment in tTme that

A
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«  preserves only a-tiny segment- of- the  ethnic- experience, in- this céSe<thé foreigner.at - -
‘work. We still- have- no sense- of his; feelings, of his attitude toward his ;ob, or

" most importantly of his-1ife when- not-at-woerks Uncovering- that- total dimension of =
Slavic American life, the- holistic-quality of those groups ought te be one of the

major goals of the'neg\ethnic_curricu1a.‘
{8 ~ o . T :
ﬁ." Before this paper expands-on this ebjectﬁve, how education in Northeastern .
Pennsylvania can-modify its curriculum in that-direction, and the resulting intellec-
tual and psychological benefits, it will deal with-this disturbing proletarian heritage
~.in another way.- - In a- truly democratic and- humanitarian-society, Hine's photographic
-image and- the upsetting “hunky" ancestry ought'not to embarrass young Slavic Americans. . .
A11 work, whether blue or white collar should merit 1ts own respect. Ideally, all. =~
the tasks necessary to make our society- function sheuld be given a certain measure of = .
dignity whether it be collecting trash or performing neuro-surgery.. And some young S
. . beople feel a pride in designating their proletarfan ancestors., But of course in =
™ reality most Americans still base status distinctions on ene's job so the inferfor -~
- working- class heritage remains. - o . oo ‘ |

. . The stereotype of the East European type can be-made mor& human by simply conveying
©'the totality of the mineworkers' existence, These> immigrant peoples functioned not . -
only as laborers in-the mines and elsewhere as Hine &id so graphically show but also o
as individuals within a vibrant, highly stratified,and complex ethnic society. While T
. consisting of largely unskilled workers, the Polish, Slovak,.and Ruthenian or Ukrain~ .~
~ {an commihities in Eastern Pennsylvania contained a small number of extremely important
middle and even upper class leaders about whom we really know little but who gave a- .
vibrant dimension to Slavic group life here and throughout America. ‘It is that ethnic .
elite, the clergymen, business leaders, editors, fraternal officials and salgonkeepers

even writers and artists whom histerians and.educators ought"to incbﬁporate into their
.ethnic studies instruction. The entire profile of the groups and their tota] experience
‘will then emerge revealing the host of institutions constructed, the churcheg, saloons,
newspapers, cultural groups of various sorts. It was these factors which gaje Slavic - -
- societies here that 1ittle known richness. | | T -
I £ T ) ‘ . : ‘ <
- Students ought not to mistake the individuals here referred to as ethnic "eTite."
For a long time ethnic group profiles have identified- them-as- distinguished group . . =
~members —-<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>