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. Two of the major obiectives of the six week institute .

were "to provide teacher training in the folklore and traditions of

the. Mexican American, Black and Appalachian people to teachers who

are either mesb..= of these cultures, or who work with students of

these cultures: and to present teachers with subject mtter,

curriculun and background information in the folklore and traditioms

of these three cultures which can be incorporated intc sachool

curriculun.® The courses offered closely followed these objectives

with a folklore componenr* introducing methods and agpproaches to the .

study of folklore along with information on gathering resource

materials, and the three other courses focusing specifically on

Mexican American, Appalachian and African American folklore. The 30

participants in the Institute were primarily teachers and represented

+he 3 cultures under study, as well as the mainstream culture.

Comraderie and cordiality arew guickly as these par icipants from

four diverse groups came to a greater understanding and respect for

each otherts-differences. This document discusses how the institute

s organized and nonducted and describes how scme of the

participants later put their nevly-earned skills to use. It also

includes objectives, syllabi, and bibliographies for each of the four

courses offered in the Ins*ltute. (DS) '
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I. EVALUATION OF OBJECTIVES ACHIEVED XY THE TRAINING PROGRAM

The objectives of the Institute were "to provide tescher-training in
the folklore and truﬁ.tioua of Mexican-American, Black, and Appalachian
Pecple to teachers who are eithsr members of these cultures, or who work
with students of these cultures; to present teachers with subject matter,
curriculum and buk;round.in_tomtioh on the folklore and traditions of
these three cultures which can be tn.orborttnd into school curriculum;: and
to emphasize that through the study of the verious folk expressive forms of
these cultures - speceh, narratives (tales, legends), music (sorgs, ballads),
customs, folk beliefs, folk medicine, and so on - teachers and students may
grov in their tppmiatidn and ;ntdnrstinding of thelr owmn cultural traditions
and vuln.a as uull as those values of others in our malti-ethnic scciety.”

Th:rty persons participated in the Folklore Institute: tﬂo were sle-
mentary teachers, five were Junior high school tccchors. 17 were teachers in
senior high schodls and ti*g were grtduato studonts with teaching experiencs.
ot thuo 30 persons, six were Mexisan-American, five wre Apptltchim. four
were black, and 15 wers of the mainstream culture who worked vﬂ.ti: these three

ural groups. Of the total participants irn the Institute, 10 worked with
Mexican-American students, 20 with Appalachian students, and 25 with black
students. One participant was a college teacher in a small liberal arts
cqiloge with a considerable black student enrollment.

Patrick Mullen taught the folklore methodology course. Bscause the

students wers not familiar with the discipline of folklors, he began his

‘methodology class with a gresat deal of lecturing, presenting basic material

j:nh definitions and approaches to folklore using examples taken from the three

cultures. Half way throughl{the Institute, students were quite anxious to
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consider folklore materials on their owm. Fortunately by this time enough

background information had been given and the olanaraom situation shifted to \)
more discussion and less lecture. Often the students -t;roko into small groups
for mors in-depth seminar discussion. The same occurred with the other oluQ
sessions in Elack, Mod.ca.nph{-r:\.cl.u. and Appalachian folklors taught by

Darnell Willisms, Ines Cardoso-Freeman, and William Lightfoot. Basically,

class sessions during the first three weeks were teacher centered with much
leaturing but changed half way through, beco.ing more student centered. Al-
though' some of the instrustors felt that more time was needed to present
specific information on the culture and traditions of these grbups, partici-
pants, most of who were mature and experienced teachers themselves, were )

anxious to try their hand at what they were learning. BEnthusiasm and inter

-est on the part of the participanis vas extremely high and contributed to the

sense of frnstratipn_md= impatience which they oxﬁru«d at not being able
to try ﬁho materials out on thiir om ;.mdiatoly_. Ct;nsoquntly. vhat took
place was an exciting and challenging 1ittle "revolution and o¥yrthrow' of
the in‘itial plan of procedurs (four lectures per day with the last hour re-
served for student response) and as a result the last thres weeks vers spent
with less formal lecturs and mors student involvement and di.séussion during
the period originally scheduled for lecture presentations by the teaching
staff, Too little time to present all the material (six weeks) and a great
deal of intersst and enthusiasm on the part of the students helped contribute
to this interesting and dynamic experiencs.

Ancther noteworthy development of the Institute was the interaction which
took place between the participants. The classroom was spacicus and planned
with long tables arranged in a U-shaps 30 that no one had their backs turned

to anyons else. Every effort was made initially by the staff to break down

4
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barriers so people qu:d‘ feel comfortable ‘id.th cne tnotho;'. This vas very
successful. mm; a day or two, groups of brown, black and white students
were going off to est together, to mdm or to play & quick game of tennls to-
gether during the two hour lunch break. The éon:‘ar;durio and cordiality ws
an exoiting development which bad been hoped for but we bad mot expected the
extent to which it developed. Quite clearly the participants liked each others
indeed, it was scmetimes difficult to get them back into the olassroom after
the twelve minute break periods between sessians, t;my wers 30 busy enjoying

. sach other's company and discussing folklors. Several of our participants

had never met Mexican-Americans bafors and were delighted with our charrdng
contingent from this cultare. Wednesday late afternoon parties wre instituted
begirning with the first week, ‘and evening fisstas were given at tho homes of
Patrick Mullen ard Tnez Cardozo-Freeman, as well as at the homes ot some ot

the participants vho live 1n the Columbus area. Lt‘?at;; home, Darnell W&lliams
and tp. black participants preparsd a soul food feast from black tradition, and
traditional beican,rood*was prapared by the Msxican-American students at Inez!'

home. The important point of this comaraderie and good fellowship is that

four diverse and unique cultural groups - mainstream and three minorities - cams -

together in friendship, mutual admiration and trust becauss an institute focusing.

N
on the culturs and traditions of the three minorities helped to break down bar-

riers and creats an understanding and respect for differences. Ais a result of

 this we are firmly convinced of the correctness of our hypothesis that teaching

the folklore and traditions of the cultures of the children that are in a
claésroom will help them to rsspect and cars for ono another.

Cccasionally, Darnell Williams challenged sterectypical views which ars
sometimes held by non-blacks and this often provoksd open and frank discussion

in and out of the classroom. Although this did not occur during the fexican-
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Azerican or Appalachian class sessicns, thers wers seriocus discussions held
in and out of clask regarding stereotypical images of these groups wWith the
Mexican~-American qd Appalachian students clarifying misconceptions. 'l‘hrgugb- |
cut the proceedings of the Institute pecple did a grest deal. of mindstretehing.

Overall, students wers attentive and eager to learn. They asked intel-

ligent questions and often directed discussion into fruitful areas for cyorj-
. onse. Especially later in the Institute, students wers able to take abstract
folklore theory and apply it to concrete situations which they confronted in
their own teaching. We were able to deal effectively with problems arising
from the conflicts between minority and mainstream cultures, as well as con-
front specific ecurriculum and pedagogical problems.

A form svaluating the Folklors Institute wms dcvolop,‘} svhich participants
wors dsked to respond to in writing on the last day of classes. The questions |
askdd wers: "I. What has been the value of the Folklore Institute for yov for:
a) Personal growth and understanding of the three cultures; b) Professional
application in the classroom. II. Should the Folklore Institute be repeated
in the future‘? If so, why? III. Please evaluate the Collecting Manual by
Patrick Mullen and make suggestions and criticisms for revision. IV. Please
add any specific comments or criticisms which you wish to make." The responses
left no doubt that the Institute and its proceedings had been enormously belp-
ful and meaningful for all the participants. All responded positively to the
experience and all strongly believed that the Institute should %e offsred esach
summer to teachers.

The participants all agreed on ths value of folklors field collecting as
a mearns of increasing cultural understanding and as a means of teaching other
skills such as writing, reading, photography, jou. alism, and so on. The
Foxfire project in Georgia and the Thistledown pro;ject‘in Ohic proved aspecially
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‘ useful mdcls for relating folklore field solleating to other sikills., The .
folklore field colleoting manusl which Patrick Mullen put together for tae
Inlti;.uto also provided a valuable rescurce for participants. Most of them
planned to use the manual as a basis for teaching folklore coil.eting to thelr
owm students. ]
. Most of the participants mentioned the valus of social contact outside
the Institute classroom as & means of bresking down ethnocentric barriers and
coming to a greater awarsness of minority oultures. During the weekly social
'g;th-rings in which instructors and participants representing black, Mexican-
Anerican and Appalachian and mainstream cultures got together on an informal
basis, pecple talked about thelr personal experiences as members of minority
groups and even shared their folk expressions such as singing songs from the .
different cultures. This informal social contact had a profound effect on
: . _ the classrocm in that artificial instructov-participant barriers wers torn
down and participants interacted more freely. The consciousness raising in
c}zltural plurality becams much more neaningful when it took place within a
personal context. |
Ov;rall. the conduct of the Institute was very effsctive and in kesping
with our stated goals. We wers Ilexibls enough 4o allow for change in the
way ciassos wars taught but without sacrificing the original purpose of the
Instituts. Participmta; learned a great deal atout folklors as an academic
subject, and they also became more sensitive to cultures besides their own.
Communication was maintained with the participants through personal con-
tact, the riewsletter, and by talephone, and it is obvious that the Institute
has influenced the teaching programs of most of the participants. The fol-
. lowing are some examples of what has happened this year.
Gwendolyn Herrell teaches third grade at an inner-city school in Columbus,
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{ '6hio. and has Appalacuan.‘bhck and mainstream children in her class. For
‘the 1978+1979° school year, Gwendolyn instituted a folklore coupomnt in the
curr:\.cnlm. She had m.nu Lightfeot, an instructor in the Iutitnto. come
to her clua to speak ta the stud-nts and observe her use of folklore in the
classroom; he was favorably impressed by the way she had a.daptod Institute
concepts to the third grade lovcl. Ms. Eomll has used a series of world
folictales to teach her pupils in vu'ious areas Zncluding cnltuttl values,
goo{uphy. reading, writing, and ovon arithmetic (pesos were 'mentioned in ;
Mexican folktale and she had her students convert pasos into dollars). She
read them a short novel about Mexico which contdinoci mAny folk mutifs, and
from this she taught them about the ctﬂ.turo of Mexico, She employed many
audio-visual aids (such as slides, photograplu, drawings, and tapes) in order
to involve her students in the project. From talking to her about her use of
f. folkloro.. ve believe her sfforts have been very successful, Next week, Inez
Cardozo~Freeman will visit her classroom. Inez will share some Mexican folk
tales and legends, children's riddles and games, sing some folksongs from
Maxico, play the guitar and teach a simple folk dance. /
Frances Spratley teaches at a Columbus high school which has a lacge
black enrollment. She has had her students do collecting projects from their
own families and then report the follklorgq in class. The discussions which
followed in class have been effsctive in informing the stu.dontg abouf the
differsnces in culturss and have helped make the white students view hlack
culturs mors positively. Ms. Spratley has also used folklors to teach reading
and writing skills; she found that when students transcribed recorded intar-
vi_ew tapes into wrii‘:}en form they learnsd about sentence structurs, punctu-
. ation and spelling. Incidentally, Ms. Spratley has just finished her Master's

degres, Patrick Mullen served on her committee and half of her Master's sxam-
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iution was on folklore and oduestion. ‘o
Another high school oxpo:ﬂ.onco has been reported by Rick B:ddﬂ.x who
teaches Mexican-American snd Anglo students in lima, Ohio. In the 1979-1979
school year, he instituted an American Stﬁdios course which .employs an Ameri-
can folklore segment, The course has been highly successful; so much so that.
another teacher is now using many of the sane matori:la'and approachoe in her
class and is also ccllsborating with Rick in team teaching otforta combkining
mistory, Bnglish and folklore. One of our hopes for th. Institute ws to
have p&rticipanta go back to their scbools and usnce otner toachors, this
is obviously happening in Lima. Mr. Ehddix'and ) ‘Boiloagu. have found that
students are mush more intersstsd and involved in Amhfio;n folklors than they
are in Amsrican histery and literaturs. Thess traditional areas are not neg-

lected though since they use folklore as a springboard to teach history and

 literaturs. They have also found that folklore excites all levels of students.

the program was uscd first wdth college-bound students, and now thoj are having
equal success with remedial students. ’
Perhaps the most widespread potential influence of the Institute is
through Sharon Dorsey whe is on the Columbus Board of Education's Committee
for Dessgregation. She has alre.dy made suggostioﬁs to the Committee based
on idesas learned in the Institute; of course, it is difficult to determine
at this time how many of her ideas will be implemented as the Columbus schools
go through the procass of dq}ogration. but thers is no doubt of the importancs
of having a person with lMs. Dorsey's understanding of black folklors and cul-
ture on the committee. She is alresady hard at work trying to break down some
of the ethnocentric biases of the committee and to introduce them to the value
of cultural pluralism, Ms. Dorsey recsntly complsted her Fh.D. examinations
in the College of Zducation at the Chio State University, and a large part N
i
9
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of the sxamination was on folklore and education. This and Ms. Spratley's

-Master's exam are an indication of a growing interest in the folklore of mine

ority groups in the College of Education.

Applications of concepts from the Institute in areas outside the public
schools took place; especially in sccial service arsas. Two social service
projects have come about because of the Institute. The Children’'s Mental
Health Center of Columbus sent observers to several Institute sessions where
they got the idea of having an inservice workshcp on Appalachian and black
folklore for social orkers in Columbus. They rsceived funding for the project

from the Chio Arts Council (with help on how to write the pr;posal from Inez -

Cardozo~Freeman) and asked William Lightfoot and Patrick Mullen to conduct

workshops, As of this writing separate sessions on black and Appalachian lore

have been held and others ars planned for|the fall of 1979. The participants
Sound the foiklors material presented to Ie very useful in their work since

they must deal with black and Appalachiaﬁ peocple whose social protlems are
directly related to cultural differsnces batween them and the mainstrsam culturs.
The social workers wers able to make many practical applications of folklore

to everyday situations.

Another confersnce on "Race and Sthnicity: A Social Work Focus on Blacks

. and Appalachians" was sponsored by the College of Social Work at the Chio State

Tmiversity on April 9 and 10. As a result of hearing about the Institute, '
Charles Ross, a professor of Social Work who planned the conference, invited
William Lightfoot and Pairick I?ullen to participate in a panel discussion cn
Appalachian folk bellefs. Thiﬁ panel was the best attended at the conference
and, as occurrsd at the Mental Health Worksliop, the social workers wers en-
thusiastic about the possibilities for applying folklors studiss to social work,
The Ohio State University School of Nursing, also 2s a result of hearing

i
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about the work of the Institate, invited Inez Cardozo-Freeman to participate
in a day-long workshop for thi faculty of the School in which folk medical
bellefs and practices of Mexican-Amsrican pecple was explored in an effort
at better understanding. The workshop, "The Nursing Process: Expanding
the Knowlodgé Base for Cultufnlly [iverse Clients," which took place on
April 20, was .nthnsiastically rﬁgaivod by the nursing faculty. William
Lightfoot was also invited to participate 1n th; workshop but was unable *o
do so: however, Jean MacLaughlin, one of the folklors facﬁlty menmbers, sub.
stituted for him doing an excellent job of presenting Appalachian folk medical
belisfs and pr;otices. As a result of this workshop, the School of Nursing
has asksd us to dcveizg' couﬁsa on folk medical beliefs and practices for
their undergraduate nur majors.

ALl of the foregoing evidence indicates that the Summer Institute on the
Folklore and Traditions of Mexican-Amorican,.Elack, and Appalachian People has -
had a tremandous impact on the schools and social agancios whers' the ideas .have
been applied. The influence of the Institute seems to be growing bayond the
number of people who participated. In terms of the stated goals, the Institute
has been an unqualified success and should be continued.

EVALUATION OF THE ROLE OF THE ADVOSORY COUNCIL IN CARRYING OUT THE PRCGRAM
Fourteen persons seryed on the Advisory Council, helping in various ways
to make the Institute a reality and -ccess. Juan Andrade, Raverend SBdson T
Tewis, John and Mary lLozier, Julian Markels, William Nelson, Jr., and Jose
¥illa wrote lstters of support for the Institute. William Johnson helped to
locate black participants; Jose Villa and Juan Andrade helped o identify

Yexican-American teachers.
Celedonio de la Crus, who joined us just before the Institute began,

lj
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spent two afternoons discussing Maxican festival and wedding traditions and
singing Maxican toik songs. Later he joined w. . his brother, a participant
in the Institute, in sharing devil logenﬁs which had been passed down in
famdly tradition. (video taped)

Gary Hunter sharsd Chio slave narratives from the Archives of the Chio |
Bistorical Socisty. (taped) . '

Jobn and Mary Lozier sponﬁ one full day in the classroom performing,
demonstrating and shsring Appalachian folk baliefs and practices, crafls, o
folk songs and rolk music with the Institute participanxs. (video taped)

Barbara Crumloy audited many of the class sessions, often bringing guests
to shars the experiencs.

Rudi Lira,kwho replaced Juan Andrade, spoke on his experisnces growing
up in & traditional Mexican migrant family. (taped)

° Aurora Madrigal, who pns’not ahle to participatp;during the Juns 20w ;
August 4 period of the Institute procmedings, was replacsd by Raquel suyder
and Maria de Jesus Sierra, participants, both of whom spoke on the woman's
role in Hispanic traditional culture. Racquel also shared family he;bal ;
medicine practices with Institute participants. (taped)

Advisory Council members proved most aelpful, advising on procedures,
serving as resource persons, locating other resource persons, visiting and
auditing class session, referring interested persons to the Institute, atiending
performances, and so on. In general, they were i strong and involved support
group throughout the entire sxperisncs.

Don Bateman, Advisory Council member who also served on the staff, helping
to identify teacher participants, attended every class session and rlayed an
sxtremely valuable rols in alerting the teaching staff to the growing fveling

of intensity and over exposure which at one point threatened to sngulf the

N
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the pa‘;rti.e:l.pants. (This situtation is discussed a.bo;‘e.) As a result of his
- insight and nn-itivity. the staff realized that not onongh {rae timo wus
allotted to digest the ri.ch and varied fars. MNeetings with the p;ruc:\.pnnts
uu-o then held to allow ror a shift in claas procedurss which helped greatly
to relieve t.ho utcnsity md to encourage more direct studont participaﬁ.an.
plaming and 1urolvonont. His role in this and other respects was extremely
. vtlmhlo. |
At the end of the Institute, Adtisory'Council msmbor Julian Harkols.
\ho s also the Ohio State Uaiversity Ergns*u Department Chttrm.n. wroks a
strong letter supporting the continution of a summr folklor. ‘Anstitate, '
_and ondorsod and" supportad the dovolcpment of new courses in PBlack, Hispanic.
gnd Appalachian folklore wh;ch are currontly in the procoss of ¢learing through
'@ the Currioulum Committee of the College of the Humanmities..
The goals in the proposal wers 4o give secondary and supervisory teachers
curriculum and background-material which can be integrated into high school
curriculum, as well as to present the sams resourcas material and irnformation

to togghgr traingrs and other grofessiong faoggx s thox could, in turn
[~

teach and or disseminate the material in th r classroons." We'wars not able

Lo supervisory personnel into our program except on an informal basis.
y one teacher trainer participated, as an auditc-u".- We also cbosa to in-
clude two elemsntary school teachers and {ive junior high school toache'rs Qince .
we found interest very high among this group and wers able to helﬁ then a&apt
what they were learning to younger students. We believe that we can rsach

teacher trainers and other professional faculty through our ERIC Clearinghouse

. deposits.

Tive persons who originally served as Advisory Council members wers unable

e .
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to caxmy'out their roles through to the end of the Institute. In three
1nstannos. they were rcplacod‘ny~othor interested and conxribntinz monhors.
Although we hoped to get out sovurtl ‘rawsletters during the yur.

only susceeded in one. We found that participants wers often too busy to
send us information on their activities. We used the telsphone quits ex-
tensively as a means of keeping in touch and will plan to send a final news-
letter late in June reporting what all the pai-upipu;ita have done with folke
lore in their cluaz"ooms during this past yoar.

5

ERIC Clearinghouse Doposita

{

All the mtarials produced for and during the Institite will bo deposited

" in the Ethnic Heritage Studies Clearinghouse in Boulder, Colorado.. Two copies

of all printed matter and ons copy of the video and cassetls t_a.pos will S;
placed there., We have asked the clearinghouse in Colorade to send copios
of the printed material to the Clearinghouse on Rural Education and Sm.ll.
Schools in las Cruces, New Mexico, and to make the video tapes of all the
lectures availakis to anyone who wishes. to duplicate thq\m. In a.ddition. the

. sams materials will bo made available to the Ohlo Dogaﬁ%mnt of Educsticn

2y
Teacher Education m.vision. »

Tae following materials will be dsposited:

« Two coples of this perfomanco resport.

- The folkicrs manual, Collecting Folklora and Folklife in Ohio, by H
Patrick B. Mullen. .

- The teaching syllabd and bibliograrhies on the four courses taught.
(Folklors methodology, Mexican-American, Elack, and Appalachian folklore)

- Casrette tapes of all tha lactures and presentations.
- Selscted projects and lesson plans developed by participants.

- Uideo tapes of folk performances (John and Mary Lozier - Appalachian
lore, crafts, and vmsic. Eddie Cruz Mexican Conjunto; Gospe Singers;
Pavil Legends of the de la Cruz Family)
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. Conscluding remarks . -

The project director, the teaching staff, and the participants wish
to thank the Office of Edncatign Ethnic Heritage Studies Programs for funding
the Ohio State Univorg:‘.ty Sumner Institute on the Folklore and Traditions of -
Mexican-American, Hlack, and Appalachian Peopls. We believe that this per-
formance report reflects both the success and influence of the Institute.
Attsched is a response of ons participant, Edward L. Swope, which we would
like to share with you, and copies of our syllabi and bibliographies.

(This report was preparsd by Inez Cardozdi-Frnmn and Patr:.r"k B. Mullen)

_ERIC

Full Tt Provided by ERIC.
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Reflections on the Folklore Ipstituts

by
Edward L. Swcpe

To be read by:

Inez Cardozo-Freeman
Pat Mullins '
Darnell Williams

Bill Lightfoot
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In an academic satt;%g the opportunity to express one's
.feelings and thoughts in the first person is; indeed, very rare.
*». The existantial experiences that one brings into a situation or
takss from that same situaxion are often left unexpressed. Little
encouragament is offered by, college professors to explore the phe-:
nomenological, inner experiencing that is constantly occurring in
each of us. Instead, we (students) are told that the‘sciantific.
empirical method of looking at data is tﬁé most scholarly piece of
work that we can involve ourselves in. At least, this idea is |
implied in the context of the assignments that are usually given
gtudents. For the past three years I have listened as enlight-
.ened college professors have expounded upon the theme that childrens'
experiences must be brought into the classroom gituation, yet
.careful observation has taught me that few professors actually
"practice what they preach. It is extremely difficult for me
to understand how teachers are supposed to be gsensitive to the ex-
periences that children of a pluralistic society bring into a
‘classroom gituation when they, themselves, are gseldom given the'

'; oppdrtunity to explore their own feelings and sensations. Thus,
when the opportunity to presant a paper representing my reflections
upon the folklore ;nstltute experience became available, I immed-
iately saw the opportunity to ghare with others the meanings I

;/ nave derived from this experience. It ié in the spirit of this
institute (wiéh its emphasis upon awareness and a deeper under-
standing of Black, Mexican-American, and Appalacian peoples) that

‘ I relate the following thoughts and feelidgs as they have occurred

in me throughout the past six weeks. My deepest'appreciation Ls

Aruitoxt provided by Eic:
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extended to the profoasors of this institute for providing me with

the rare opportunity of expressing myself in the 2irst person.
It is enlightened educators such as yourselves whg will bring
heaning back into an educational system which is currently boéged
down under its own weight. |

'Recently, at a party given by Pat Mullins, I had the grand
opportunity of sharing conversation with Celedcnio de la Cruz.
Celedonio approached me ,and asked how I éelt.thp non-Spanish
speaking people felt about his bgrférmance (he sang'strictly in
Spanish) earlier that afternoon. I told Celedénio that I could
not speak for the rest of the Angloa. but that I was very touched
by the sensitiv ty which he expressed in'h{; singing. This sharing
of a feeling that\I nad sxperienced led the two of us into a deeper

conversation that left me with a warm feeling and deeper undér-

8tanding of the person who went by the name of Geledonio de la

Cruz. wc talked about the beauty of the Spanish language with its .
multitude of expressive words; we talked of the lack of expressive
words in the English languagez we talked of Celedonio's experiences
as a doctor: but, most importantly we shared a few moments of time
that I shall not socn forgei. We were suspended in time, cutting
across cultures as 1if tﬁev did not exist, yet fully realizing
that differences do existimong peoples of different cultures,
but that bteing sensitive to those differences is the bridge connect-
ing the various world views.

Another experience that I would like to share centers around
the brother of Celedonio, Homero de la Cruz. One day during the

latter part of the folklore institute, Homero invited me to

Is
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his room in Jones Tower to share h;s_php?ogrtphic art . with me,
. I was extremely impressed by the unique approach that Homero
. has developed in his photographs. I expressed to him that I was
“QEEZ§I;d by his skill. aﬁd thgn Homer'o said something té'me that -

I shall never forget. He said that tha fact that I could see
teauty in what others had created meant that I need not feel humbled -
by anyone. The sensitivity with whicia he spoke these words left
me groping for a reply. I'fcund none; silencs sufficed.

From these two experiences 1 have grown immensely.. Let\me
explain., It makes me tecl good (even now as I am writing) when

another human being want to share with me something in his life K
\

that he values extremely h « The fact that Hpmero, as an ex-

ample, wanted to share his photographic art with me indicates

‘ that he felt safe and comfprtable with me. I sinéere_iy believe
that the greatest feeling in_ali the world is when ohe can feel
safety and sécurity with Another human being. We cannot begin
to share our hﬁmanit&*with one'ahother if we are threatened by
each other’'s existence. I cannot help but wonder how many kids
feel threatened in their classroom environment; Certainly, having
listened to Darnell, Bi;l. Pat, and Inez speak of.'Black, Mexican;
Amer;can.,and Appaiachian children and their 'respective school
experiences, I shudder to think of the answer' Thus,.it seems to
me that our first tasks as teachers is to prov;de an envxronment
that is both safe and secure for the kids who come “into it. If
this feellng is felt by students, then-I would hypothesize that

. a d;eper awareness and understanding of cultural differences

- among students would be more easily facilitated.

EKC | .13
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My experience with Celedonio has reinforced the idea within

. me that maculine men can alsc be very sensitive men. I feel that

it is véry important that teachers look for gensitivity in boys

(much as Ultima did with young Antonio) and help to cultivate

this rarg.trait.'ospecially in a culture which denigrates a boy
who would express himself poetically or in other sensitive ways.
Certainly, the traditional Mexican-American culture with its emphasis
upon romance as well as masculinity could provide an oxcollent ex-
ample of how men can effectively combine masculinity and sensitiv-
iy, ‘

Six weeks ago the Hispanic names of Homero, Manuel, Casimiré.

Samuel, Maria.'Racquel, and Inez would have stirred up few images

in my mind. Now, as the Institute comes to'an end, rany memories

of these wonderful people will be carried with me back into the

. ¢lagsroom. Discussing Mexican-American culture will take on a

new-dimension because of this experience. I remember that Casimiro
warnsd against the tendency to portray Mexican-Americans in the
stereotypical image of the poor migran® worker. Yet, I also am

remembering'the experiences Maria has related concerning her

‘journies as a member of a migrant family. It is this balance of

'experiences that makes me feel more prepared to talk about Mexican~-

American folklore in the classroom. Before this folklore institute,
I probably knew just enough gbqut all three cultures to make my-
self dangercus. Certainly, I focused upon the nezative aspects

of Mexican-American life as it related to mlgrant uorkors. The

| . " prichness of the folklore traditions as expressed in the corrides,

ER&C
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’ta.'cion. | hus, [ feel now that I am awars of some of the traditions
of the Hispa ic pooples?%hat 1 can present a more balanced cultural
view of Mexican-Americans. |

In the receding paragraph, I alluded to my level of aware-
ness irncre ing dur the past 3ix weeks, This increased awéreness
or 'heightcned consciousness™ is absolutely necessary for any |
significant cgrry-over to occcur from this institute to the subse-
quent classroom situation. I view awareness as ste§ one along a
cgﬁtinuum which would also include comm ~\§tment and implementation.
But, before these latter two steps can occurf_one hag to become
aware that ne is lacking in bvoth knowledge 'and experisnce in a |
specificrarea., It fhen becomes a matter of how much one will "open®

' one's self to new information and experiences with all of the im-
plications for change. A strong committment to change one 's way
of daing something will only result from an openess to experience
with no restraints placed upon it. Similarly, the decision to
put. into practice, or implement, that which one. has learmed can
only be effected through a strong commitiment. 'Thus, it Seems to
me that what happeri% beyond this institute will be a function of |
the level of openesg with which participants entered into and main-
tained throughout this folklore experiencs. Certainly, the pro-
fessors of this institute did an excellent job in expanding aware-
ness in the area of cultural differences, and only time will tell
how much ﬁhe'participants opened themselves up to this experience.

. At this point, I woulg. Like to focus upon some ::f the images
that are clear in my mind that I would regard as valuable learn-
ings gained from this-institute. First, Darnell's emphasis upon

LRIC | 21
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languagi x5 & means for .nderstanding a people's exp7410ncc made
. a signi.f_ic'ant impression upon me. His statement thit if we ne-
'gate the language of a pesople, then we also negate their culture.
(vecause ianguagn is derived from culture) places a necessary re-
sponsibility upon_toacﬁers to expand thelr speech oxporicnces;
I have learned that spooch.pattorns_are rigidly enforced in many
cultures, and kids who are forced 'y teachers to give up their na-
tive speech are often ostracized by members of their cultural |
group. I am now aware of the covert racism that has occcurred for
many years when Anglo teachers have ridiculed Black, Mexican-
American, ind Appalachian kids for the way in which they speak,
The subtle, but overpowering message is that standard English
(as spoken by whites) is a superior language to all others. ‘What
. white teachers must understand is that these children cannot speak
| in standard English because of stroné peer group prsgsure. So, -
instead of sending'a Black child to the principal’s office for re-
fusing.to change his speech habits, or instead of sending the child
to a speech therapist (most of whom have had no training in Black
dialect) for‘"correcting” speech patterns, the classroom teacher
must look at the child's speech intrinsically. Darnell's point .that
any speech is legitimate if it is the communicative pattern of a
people certainly makas more sense than the oppressive way in which
standard English Ls “crammed” down children’'s throats. Furthermore.
it was enlightening to me when Darnell followed up many of his
'statements conce;ning Black dialect with concrete suggestioné as
. to how basic language ékills could be taught through the express-
1. lons of glack children. For example, his suggestion that the tocas<

[Kc 25
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is a well orsanizod narrative that londs 1tsolr to the toaching

\

of many languago skills geems to.me to oxomplity a auperb taoh- |

nique that teachers oanfutilize with Black students (whita students, .

as well, certainly can benefit from an understanding of Black
culturol heritage) within mho'olassroom. The basic format of the
toast can gema;n the same sven if'?ho teacher feels hozghi;ﬁust
remove certain “profanities” from the toast. The excuse that
Black dialect must be bludgecned to death with'a sledgehammer is a |
viewpoint that is roote}‘in faoism and one which leads to the de-
struction of many minds and sculs. If I have gained one most
vaiuable insight from this instituts it is that one cannot mess -
witqgonother person's language without messing with that person’s
veing. That is playing God which is a very grandiose -thing for
any hﬁman}fo attémpt( ‘ _

Anoth;; point that I would like to discuss deals with the

‘ - g P S w . G G—————

importance of continuity in the formulation of a porson s identity.

-If I am to answer the question who am I, must not I also answer

the questions Who was I and Who might I bécome? To destroy a per-

son's past and block his future is analagous to leaving him drift-
ing aimlessly in space. "For it is from past experienoes and fu-
ture expecfations that one derives meaning from the present. if
one accepts the importance of continuity in his life, then doesn't
folk‘ore provxoe a mechanism by which ldentitles can be more easily

formed? Certainly. a close observation of John and Mary Lozier

'_Qould'build a strong case for the above argument. S3trong tradit-

’
..‘

ions and a firm identification with his past is very evident when

John picks up his harmonica or when Mary artfully crea<es a quilt.
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Csrtainly, one would be hard pressed to argue asainst\the import-
.ance of folklore in the dew}elopment of this man's or w\diman's iden-
titiés. Indeed, I would argue that all of us are products of our
, experienceé. so doesn’'t it it seenm appropriate to look at those exper- .
iences rather than ignore them? Might I not learn from your exper-
iences, and you, from mine? It 1s reaaly exciting for me to visual-
ize a world in which people shars their experiences as opposed to
hiding them. |
' It is with this thought in mind that. I would like to discuss
' soﬁe possible applications of this institute to the classroom sit-
uation. . Throughout this past six weeks, I have listened as various
members of the class have asked for practical applications of the
information that was presanted in class. I feel that teachers
.often become so caught up 'in the "how to" that they often forget
the more ‘important question of “why, and for what purpose." in
retrosgect. I was probably guilty of this demand, also. It is to
the credit of the professors that "“heightening consciousness” was
~not lost in the clamor for practicality. Wwith this brief rreface,
I would now like to suggest some ways in which the ingtitute could
carry over into tﬁe classroom. In my mind, the "Thistledown Project”
as discussed by Cavid Nungesser of #a*tkins Memorial High School,
epitomizes the spirit of this institute. Certainly, the collecticn'
techniques discussed by Pat (both in class and his maﬁual) could be
utilized to.their fullest extent in such a "hands on" type of pro-
ject. Elements of the folk school concept (as discussed by Chip and
‘Blll in class) are readily apparent in the Thistledown Project.
For those not so brave as to aittempt a fcxflre cpproach to teaching
folklore, I think it is safe to say q;at many exciting methods exist

1
Eﬁhg +hrough which the lessons of this lns*ltute can be effectively trans-
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\ferred to children. Certainly, Paulette's beautiful mural cr§ation
. of an Appalachian scene is a treniendous idea for arouéing interest
among students in the study of mountain rolklbre. As I mentioned
earlier, the key element in this whole expariance is the dearee of. "
openess.that each person has maintained throughout the past six weeks..
Creativity will not be a problem, but lack of committment might be.
I would like to end this rather iengthy discussion of my foiklore
experience this quarter by'coordinating some of those feelings in
the following poem I composed. I would like to dedicate this poem
to the tit§less energies of the instructors of the institute whose
hard work éhd dedication certainly has led to much reflection on the

part-of this human being.
’ : ¢

‘ what makes each of us unique

. May be thé language that we speak,
And what dces language attempt to express
If not the humanity we each possess?

From each of us comes forth a sound
Whose origins are implanted upon firm ground.
The sound you make is different from mine,

But who has the right to change 1its design?

We each progress from a different beginning
wWhen does it become a matter of winning?
Why can't we understand beginnings and ends
And accept humanity in all its blends?

Because you began in a different place

#ith a different language, from a different race
Does not give me the right to say,

"Change your customs or do not stay.”

In fact, I do not have any right

To predetermine your course of flight.
Ne are as we are from whence we came
So let us continue without any shame.

ERIC
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English 694 S

Topic: Folklore Methodology and Curriculum Materials

.

Objectives: The céurge will have two primary objectives: to imtroduce
mcthoda and approaches to the atudy of folkloue, and to 1ntroduce information
on gathering resource materials to help teach folklore in che classroom.

In addition, the course will provide information om how the students can
-coliect and preserve the folk traditions of ethnic groups in their own
communities and how archives may be set ;p locally to préserve‘ethnic

traditions. \

Evaluation: The students will be tested cn theif und‘rstanding'of the

basic approaches to the study of folklore by means.of a mid-term
examination, They will write a term paper on prac?ical problems of
finding and presenting folklore materials in the classréom. The final
examination will cover both general thééries of folklore and uses of

folklore in teaching minority ethnic groups.

Szll#bus:

1st week: Def .nitions of folklore and folklife

2nd week: Approaches to the study of folklore: furctional, structural,
etﬁnograbhic, literary.

3rd week: WBibliographies of folklore collections and studies

4th week: Library and archive resources for folklore materials:

books, collections, recordings, films.
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Sth week: Practicum on field collecting methodology

6th week: Practicum on classifying and atchiving of Zolklore

3

Patrick B, Mullen, Collecting Folklore and Folklife in Ohio

Jan Brunvand, The Study of American Folklore

Jan Brunvand, Folklore. A Study and Research Guide
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;Bibliograppy Fof English 694, Folklore Methodology and Curriculum Materials

BibLlograghiei and Reference Works:

Aarne, Antti and Stith Thompson. The Types of the Folktale, Helsinki, 2nd.
"~ revision, 1961 -

]
E

Abrahams, Roger. Jump Rope Rhymes, .A Dictionary, Austin, 1969.

Abstracts of Folklore Studies. 1963~

Baughman, Ernest W. Type and Motif Index of the Folktales of England and
North America, The Hague, 1966 - .

Boggs, Ralph Steele. Bibliography of Latin American Folklore, New York,
1940 - . : ~

Bronson, Bertrand,ed. Traditional Tunes of the Child Ballads, Princeton
1959 ~ :

Child, Francis James. The English and Scottish Populatr Ballads,Reprinted,
New York, 1966

Coffin, Tristram P. The British Traditional Ballad ia North America,
Philadelphia,-tevised ed., 1963 ' i
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" Haywood, Charles. A Bibliography of North American Folklore and Folkséngg,
2nd ed., two vol., New York, 1961

Laws, Malcolm G. American Balladrv From British Broadsides, Philadelphia,
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Leach, Maria,ed. Standard Dictionary of Folklore, Mythology and Legend,
2 vols. New York, 1949-1951 :

Newell, William W. Games and Songs of American Children, New York, 1883
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wood Cliffs, N. J., 1968,
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Dorson, Richard M. Folklore and Folklife, An Iatroduction, Chicago, 1972,
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@ xric: Mexicun-rnerican Folklore

OBJECTIVES: To give the student (teacher) an understanding of Mexiean.

American culturs through the study of Mexicsn-American folk expression, and
. to give the.student (teacher) knowledge of how to use folk materials in the

classroom with students of this culturs. :

EVALUATION: Two examinations (a' uid-tom' and final) will test the students' ,
" ‘understanding of Mexican-American traditiensl culturs. A term paper will be
. assigned in'which the relationship of folklore and literature will be an~

alyzed in the novel, %‘gss Me, M tima by Rudelfo Anaya.
I’RJ;‘;‘S': Rudolfo Ansys, Bless Me, Ultima. (Tmﬁ.nh International Publishers)

Wilson M. Eudson, The Healer of Los Olmos. (Southern Methodist
" University) B J

. ) *
_Américo Paredes, Folktales of Mexico. (Univérsity of Chicago Press)
Frances Toor, A Trusg: of Mexican Folkwsys. (Crowm Publishers)

A Y

@ smuss: - | )

- (

| 1st week: Introduction to folkways aud valuss: the Spani sh-Mexican-Indian
- recial aand cultwral inheritance. - )

. e .
. 2nd week: Traditional customs, rituals, hodiﬁ»praoticos; and beliefs e
(Celebrations, ‘folk religion, brujerfa; curanderismo) .

3rd week: Folk narratives: legends (religious and"secul;r); folktales; -

AU ~and contomporary jokes vhich reflsct social attitudes.
' Lth- week: Folk spesch; 'proverbs: riddles; childrsn's games and songs; and
folk poetry (religious and secular) : '
' 'Sth veek: Traditional drama and teatro (religious and secular); folk music |
(misica nortefia) |
. 6th veek: Traditicral songs and ballads (cancicnes y corridos)
/ : '

Q 3 'l
ERIC

ISR aRidin Cemed Slam oo o




.
'J.\ ) bd
Y

> English 694 . . _ Héxican-&merican Folklore
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English 694. Appalachian. Bolklore. Sunmer, 1978 x

4

"William E. Lightfoot. Instructor
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vers ty of Kentuc pal -1

COURSE OUTLINE:
June 19

o

ER&C

Aruitoxt provided by Eic:

20

21

22
23
26
27 .
28

29

' Introduction to course

History and settlement or Appalachia

Appalachian value themes
Appalachian folk culturez

Appalachian folk speech

an ove;view

T 4
o

Appalachian gnomic folklore: 'proverps; riddles;ffhymee

Appalachian folk beliefs: .

MID-TERM EXAMINATION
HOLIDAY

weather, planting
medicine :
superr.atural

Appalachian folk aarrativesb jokes and anecdotes

Appalachian folk music:

n "

L]
"

"

+ Marchen

$

s Jlegends
$ "o
lyric.songs
religious songs
ballads

ballads

Appalachian material folk culture
Review, conclusions, evaluations

FI§AL EXAHIN%TIONS
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v ..Course Proposal for English 694, Appalachian Folkloré‘
C . : William E. Lightfoot, Instructor :

L]

.The course is designed to acquaint students with the various
forms of Appalachian folk culture and with the traditional philoso-
phies and aesthetic systems which underlie these forms.

Obviously, any consideration of Appalachian folklore must

' begin with an examination of the historical, geographical, and socioc-
cultural conditions which led to the formation of fraditional mountain
culture. Readings in John C. Campbell's The §6uthegnfg;gn;angéx and
His Homeland -~ a classic work on frontier mountain life -~ will sup-
piement lectures on thiS'topic. For background on cbntemporary 1i£é
in Appalachia, Jack E.‘Weller s Yesterday's People will be assigned.
After a week spent on contextual matters, the students should be

.etter equipped to study and understanc specific aspects of Appalachian
folklore, which is of course a reflection of folklife in. the mountains.

Following the conventional system for qléssifying folklore
genres, we will begin by studying Appalachian folk speech (grammar,

" pronunciation, vocabulary) and gnomic forms (proverbs, riddles,

TJrhymes) The next topic will be folk beliefs (*superstitions"):
weather and planting lore (signs, traditional techniques), folk
medicine (cures, remedles), and supernatural'lqre ("luck”, omens,

‘etc.). In connection with folk be;iefs. and éorresponding ritual
behavior, the film The Holy Ghost People (which documents an Ap-

palachian snake-handling group) will be shown.




g s

% “Willlam E. Lightfoot -2-

"
.

. .
o . »
[ ] .

.$ After afmid-term examination, the 'class will begin c.onsideririg
_,Appélachiah~folk literature (jokes, ggggggg. legends), relying |
' . upou Leonard Robprts: Sang Branch Settlers for authentic, tield—
collected texts. ‘ .'! N | ' |
Then, follows & unit on Appalachian’ folk music: lyric songs,
religious songs, and ballads. Professor Roberts' boock also contains
. many fine éxamples of mountain musiec. in'addﬂflon to0. tape~-recordings
‘and a film (The gign,.gogeéome Sound), the class will dxperience
live folk music perrorme& by Appalachian natives John and Mary Lozier. .
The Loziers will'a;SO'éhare with thé class some examples of -
Appalachian material'folk cultures quilts, corn-husk dolls, recipes,
%ools. etc.j{ | | !
Aftey this intensive examination of Appalachian folk culture, .
the student/teachers should be able to communicate and interact

with mountain people with heightened awareness and understanding.

3 P’w
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. English 694

-

..r_gp_i_c_: African-American Folklore

Objectives: The course will have two objactives: to give the student ‘an under-
standing of black American culture through the study of black folk expressions,
and to give the student knowledge of how to use folk matevials in the classroom
‘with black pupils. .

Evaluntioﬁs: Two examinations'(a mideterm and final) will test the students
understanding of African~American folk culturs. A term paper will focus on
problems of using black folklore in the classroom. -7

- Syllabus: ' , . R»

1st Week:  Definitions of African-American folklore and African backgrounds
of folklors in the new world.

2nd Week: Folk beliefs, magic and superstition, folk medicine and what they
x reveal apout black culture. '

3rd Week: Folktales and jokes: :trickster stories, animal tales, coutemporary
jokes which reflect social attitudes.

Afh Week: Street ianguage,.children’s thymes, verbal contest and rhymed folk
narrative. “

.~‘th Week: Early black music: shouts, hollers, work songs, spirituals.

6th Week: Country and urban blues.

»

'Texts:

Alan Dundes, Mother Wit from the Laughing Barrel, Readings in the
Interpretation of Afro-American Folklore

Richard Dorson, American Negro Folktales
Roger Abrahams, Positilvely Black .

o)
Id .‘
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