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“who will use the texts. First, they are adult, non-pative
'learners of English. Second, they are literate; that ist
he

. INTRQDUCTION ' ’ )

"I‘HA(‘MEE{‘S MANUAL FOR' SPEAKEASY, HMEARSAY, AND READING RIGHT

AUTOBODY REPAIR

& . . -

” 1

Sperakeasy, Hearsay, and Reading Right are texts foﬁ'f (
adults who are studying English as a second language in
the United States. The texts were developed under a federnl
grant trom the Department of Labor for the Gity and County -
ot Honolulu at Hona@lulu Community. College, 1976-1977. The
texts are the result of the writing, teaching and revision '“\\\;\\\N—
which was accomplished during the projegt. < T -~
Generally, our’ purpose in J}itinq the texts was to
demonstrate how English-as-a-second-language matetials can
be developed for specific vocational skill areas. The
specific“votational skill area which we used in developing
our-materialy was the xtpbody repair field. These materials:
were used in our progr to prepare non-native speakers of, *o
English for autobody repair training. The material them- 4
selves and the techniques used in- teaching the materials
can be adapted for use infother vocational areas where .
students whd are non-native speakers of English ape enrolled.

e IN
ASSUMPRIONS,

’

"'We have made ‘three basic assumptions about the students

they can read and write in their own languages. Third,

students liave some experience speaking, reading and writing

the English langumge, probably in schools i} théir ow

countries. The t¥xts are not intended for studemts WSQS
aregilliterate ojzbhg have no experience with the English . -
language.

ORGANIZATION . ’ .
. 1
THE thtee texts which are a result of the project can
be- used together or in any combination. They are not ¢
dependent upon one andther, so they can be used separapg%y.
For example, the reading test can be used alone without

‘either the speakifg 'or the listening text. However, many - _ N '.

of the topics in the three texts are coordimated, so if
two or three texXts are used in a program the material in,

" the units of one text will reinforce the skills learned in
_the corresponding units in the other texts.

. . '

\ .
The information in this teacher's manual is intended to

give you an overview of the material in the textbooks.: ’

- .
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4ﬁ;ro are also suggestions to help you use the texts
of fectively. We hope that you will find the materials
useful and .that you will change and supplement them ta
fit the needs of your students.

N hi
W.P-
TALUM.
A.G.H.
. K.E.H.
Honoluiu, Hawati
. November 1877 T
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TO THE SPEAKEASY THACHER

A STTUATIONAL DIALOG-BASED APPROACH

Speakeasy uses a di1tuational dialog-based approach to the
teaching of E§glish for aspecial purposes.

REAL=LIFE TOPLICH . v
L] . I
v, . -

The topres of the dialogs are relevang to the dailf\
speaking problems ot a recent arrival in £fhe United States
who 18 planning to qo into autobody 1‘-L'pa((r training. Thesd
topich range from apartment hunting to us¢ of the dtsc gfinder,
from preparing for a job intervigew to app}}inq plastic filler.
e BRC T e twentysgseverf units, cach with its own separate topic.

REAL-LIFME LANGUAGE .

The language used 1n the units 1s as real as possible. Each'
dialoyg was written with the vocabulary and syntax most apt to be
used by p}mplu in the situation. There are examples of slang
usage and even local greetings {(ev.q., "Howzit?"), as well as

. more formal conversational English,  The level of formality was
Al justed, to mateh the siggation as closely as possiblp.  Talking
To a librarian requirec ¢ tormal language than taI{inq to the
journeyman (expoert) in autobody shop, for example.
14

* DLIALOG APPROACH . N
.

.
v

There are many possible approaches to teaching speaking
skills to non-native speakers. The hmimicry - memorization -
' (or mim - mem), mgthod-requires the students both tQ memoriée
' the Uraloy and to wade through variows pattern practice an
transfosmation drills based on structures or whgle sentences
from the . dialog. Dialoys in the mim - mem methodl are usually
constructed around soveral, grammatical features. Real-life
situations are sometimes used, but the focal point of the
' lesson 18 grammar., .
6 . S
‘In $peakeagy, the sthdents are not required to memorize
ecach and everyasentence of the dialoyg, but rather to act
out therdialogs- in as nearly natural settings’ as possible.
gach dialog is asmini-drama, and the students are usually
asked to act out the part of each charactger in the drama. The
setting 18 very important in this approach, and tt is up to
the tecacher to make sure that every possible prop is available
o Jto the students, as they act out the mini-drama. It is extreme-

ly important that the students know ag closely as posgsible what E

they are saying in the dialoys.  Therefore, there ig some
translation ot difficult or novel words in the dialogs. In

the mim~- mem method, -translation is not generally used; but irf
Speakeasy, selective translation is felt to be a positive

N 8 |
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ard ta Tearming. Diatogs are never trans lated in toto, but

poerhaps ten t'o twenty words from a lexically-novel situation
dralog may be translated and given to the students to ltook at
betore and duaraing acting out the mini-drama.,

The marn emphagas s on practice in speaking real: lunquaqu
not on memory zation of dialogs or drilling of grammatical
ttems,  This situational dialog approacheprovedes both teaches
und'studun?n A most open and tlexable uppr0dch th spraking
practice.’

l.l'II\RN‘ NG GRAMMAR

Since there are no direct qramm'ar lessons in the situa-
tronal diratog approach used in G»(}kugg ,- the student must
induce the grammar system ot the quuaqv being lecarned. Some
studonts can learn exceptionally well through a sttuational =
dialog approach, while others - podsibly because of previpus
vxperiences learning torewvgn languages - have to have grammar
lessons from which they, can ackaively deduce the system of the
new  language, For this reason, it is8 recommended that teachers
using this text be prepared to supplement the units with gram-
mat lessons when necessary.  To facilitate this suppleqentation,
this teacher's manual includes, for cach unit, a %ist of
vxamples ol grammatical features used in the dialogs of that
unit, Many features are used repeatedly in various dialogs
throughout the camites, giving the students “ample opportunjity
to use them in different situations. Ths features chosen to
be listed an this manual, however, are usually those newly
it roduced 1n cach unit, ! ’

Teachers can use this guide to grammatical featuresg to
make theirr own supplemental grammar lessons, or they.can use’
any ond of a number of ESL texts with grammar-based-dialogs and
drills. Ln the classroom testing of Speakeasy, bilingual aides

*were used to help students with grammar problems. The use of
Litinglial *sdvs provides the student with an opporthnity for -
highly indiWidualized instruction on grammar, problems, with
someong who has already surmounted the same problems. When
the students are from several different countries, having
bilingual aydes for each language is admittedly-a luxury.
However, 1t is a strongly recommended luxury, if at all possx—
ble, because of the feeling of. security it gives to the stu-
dents. In the student evaluations of Ehe pilot project during
which Speakeasy was developed, the tremendous contribution of *
the bilingnal aides was mentioned by ebe_l student. But if.
bilingual aides cannot be used, there are trangslation manuals
accompany ing Speakeagy . while these manuals do not usually
deal directly with grammar, they do contribute to the student's
sense of security, and would partially make ap for the absence
of bilingual aides if none were available.

A 1701 Provided by ERIC
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PRONUNCLATION

2 . . .
Teaching pronunciation,d like teaching grammar, has both

supportoers and origges.
minimal pair dril®, desi

contragts of cruciral sound features.

to listen to the teachor

In the mim-mem method there ‘are
gned to facus students! attention on

pronounce lists of minimal pairs like

bit - beat, tit - feet, sit - seat, etc., and then to repeat

the words after the Tnstructors.

18 g waste ot time, that

Many FESL teachers feel this
students do not learn pronunciation

well out ot context. These ESL teachers believe that sgound

systems are -best learned

in context in the same way as

Jrammar systems. In Spun oasy, there are no pronunciation
he

exaercises, in keepung with t

theory ot c¢ontextual learning

ot systems.  lHowever, the teacher is,dgain encouraged to uge

supplementaty pronunciat i

on exercisgs when it is\ felt . -

hecessarys Such exervises can be Jonducted by ggod bilingual

Al mothe same way s

L

{

- ¢
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datmosphere of ghlired exporience, N ot

grammar l&ssons, in a gupportive

/
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Students are asked first-
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INTRODUCTION TO ORGANIZATION
AN OVERVIEW OF SPEAKEASY ‘- Co. . -

THE TEXY is organized 1nto ‘twenty-seven situationa1~based
units.  Each unit contains a pPreview, ‘dialogs, questions and
review exercisey., ° rop -

P

THE PREVIEW gives  students a quick overview as to the topic-
of* the unit, and the tynes of speaking activities they will be
expected to portorm. N i *

. 4
" THE DIALOGS are the meat ‘of the'units. ' They get the scene
amd provide the real-life lanquage to be acted out in the mini-
drama. Each sub-topic within a unit has two to four dialogs . .
Of increasing grammatical difficulty and breadth of "content’

. “The first dialog is a simple introduction to the situation, with
each succbssive.dialoq paraphrasing the preceding, adding
different vocabylary, and using more difficult syntax. Thig
is desdgned to allow the teAcher flexibility when teaching

r students with widely varied abilities. .

v

THE QUESTIONS which follow some diplogs are designed -
tO open shotft conversations between students and teacher (s)
about the situations portrayed in the dialogs. These questions
can lead into extensive convetsation_about personal experiences,
cdpecially with advanced students. All students will BeneQ}t
from hearing or participating ‘in thbse impromptu conversations.
The intent s to encouragé both teachers and students to talk
toqoethar as much as possible about things ‘which ikterest them.

d
. 14 . . /
¢+ 7. THE REVIEW EXERCISES - sometimes situnations with prompter |
. . cards, somet imes outlines of situations ,with no prompts,
sometimes.queationinq/answérinq activities - ar® designed. to \\\\
: allow students to démonstrate tReir ability,to speak in the -

situation of the unit and to give the instrucdtor. an opportunity
"to evaludte the students., Speaking is not a skill amenable to
‘standard testing.procedures. You do not lpa¥n much about a~ -
. -student!s ability to speak the lanquage in real life if you .

administ'er a weitten test. The best test is in the medium of 7
theceskill being tested. Therefore, the tests in the speaking
r lessons evaluate ability to - function well in speaking situwa-" .-
tigns, ° * Lo . .
. . . ‘. . ’ ’/ . ) N Y
v MODYLARITY . . . a4 T . '

- > .

UE  the 27 unitd-in Sgeakeasg, only 9 are directly about
.autob topica, " The rem#ining 18 have ta do With sltua}lons e
any person coming to.a new country will encounter. Becalse :
of the general nature of thesmajori'ty of the units, teachers _
may yse Speakgasy with stwdents planning to Yo into different~ »

¢

, - vocations. Tf time alows, teachers gould create lessons, with
. ’ ) R T
e B |" . .n . «
4 + . o
- ’ ‘
' $ [} b - ' '
}
ARy s, N ~ » e " . -
-, o o . ” : *
"‘ \‘1 P4 .. . - e
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s _topics other

“goals of thvxr

Jthan dutobody rOdex

to match the vocati®hal

studentky .

1t

there

18

no extra time

for

curric ulum development,

the 18 general lessons can be taught
without the autdbody-aricuted units,

of as modular,
replaced or

1y (or teach

COORDINATION WITH OTHER ALTOBODY

1n that

ny)

skipped over without

The units can be thought
ttho units oh. autobgdy topics ‘can be
any disruption in the learn-:

process, . '

[
TEXTS

e
Speakcasy 18 pd:tﬂy coordinated with Hearsa é and Rea 1n9
qulr The nine units with autobody topicsa are 1rectIy

coordinated with units from Hearsay.

If the listening units

onN dach

topae

are

taught,

tirst,

) ﬂu'

students will have

a

chance to become familtar. wifh new words and structures beorc

belneg - .lskt'd

H‘:

thoem

mn

the speaking class.,

use
»

.

-

Many ot the cighteen units w:rh qene\al-topics are djrect—
ly coordinated with the unfts on the.same topic in Readin
Rxlht This allows both teacher gpnd students potentiaI Eop

woxklnq with the sgme topic in d1 Parent cldsqeq

ted ord

of

or

proesentation

1s

reading

first, speakin

gecond,

R

The bques—

;-

thUU the reading lessons enhance bhoth the Ntuéents

vomprehension of

the

topice

qencral "
and their ability to understand’l.:

novel vocabulary and syntax.
to tcach valklan(lx st

and the md.nn/utlnn uf the

This is

’
HOWOVOr, some teacherg may wxsh
-the tedcher's prorogattva,

text intotunits with discrete

"

topies allows the tdacher the. freedom’ tb teach the un1t5 in
other than the.pumerical order, o <. -
P ." . -
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GENBRAL ®encuing, Tips

PROPS . ’ . AN PR . .
* .
< The props necessary for setting the scene (or the mini- draman.

of each unit should be gathered before the unit ig begun. '

Although the exact nature of the props used will vary from

teacher to teachem, a list of suggested props is ‘included. in

the Unit 'reaching Notes, which follow this introﬂuqt&on

.é

~ - - N .

. PROCEDURES FOR ACTING OUT‘DIALOGS

.
A

- when the pilot version of geakea_x was used inm clqesfoom . -

pilot testing, each student was asked,to play each chasacter in
,each dialog.- However, the classes were divided into intermediate

and low English ability levels and the dialogs were written

" 'with an according level of difficulty suited to each claas. 1In . 3

-

the final text, there are dialogs of two difficulty levals for

each sub-topic, With materials of this nature, the teacher

has flexibility in presentation. It would be posolble to, ask

all students to play all parts of all dialogs, but t is’ would‘“‘."~

. take a very long time for slower studemts who have not yet

masfered the more difficult structures. The faster students
would be bored waiting for the slower ones to datch up,
conceptually. Perhaps the best mode of presentation would be
to have the slower students act out the easier. dialog whi{l the
faster students listened. Then the faster students could act
out the harder dialog on the same subject while the others

" listened to them. Exactly which students would .act out the

harder dialogs would involve a continuing decislon process for
the teacher, but at least all'students would get a' good feeling
for paraphrasing in Engliah, and perhaps the example of the
faster students would encourage greater efforts by the beginners.

. There are many opportunities. for peer interaction and tutorinq

-

[Aruitoxt provided by Eic

in this lesson format, and a good open atmosphere for °*

communication and ledrning will allow studenta to take most

advantage of these opportunitles. ] ,
1 - .

When new dialogs are to be acted out, one approach,.

which was found to reduce student anxiety in the pilot teaching,

is to ask students to practice acting out the didlog in smal

.groups- first. Then each group can be called in front of the

class to perform. Students should probably not be asked to
memorize their parts in the dialogs, though soma students take

. pride in being able to set the book aside and say their lines
"by heart. Each.student should be required, however, to play

each part~ of the assigned dialog. This assures that svery student -
has practice both answering and asking queastions or giving nnd
receiving commands.

There are nmany ways the dialoga could be’ used in the
classroom. These are just a few of the ideas which came out

of the pilot- teaching..

]
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USE™DF QUHSTIONS . . _ .t ’

-

The (questions are included in the text to Btimulate free
discussion between-student and teacher and bétween student .
. and student. It is purely up to the, teacher when and to whom

thede Juestions are asked.’” They can be psed vhen the students
© sagm-to be qeftinq.tired of- just acting out fli#logs, and the
¢ conversatiohs they qén*;ate can be continued.the rest of the
pefiod. The teacher i encouraged to ask students other
questions as well, in the spirit of opening the dbors to free
conversatiion and reducing®the distan¢e between teacher and.
stadent. and between student and student.

REVIEW EXERCISES AND EVALUATION .
The review exercises are designed to be similar to the
dialog legsong ot the unit in form and requiremepts on the
st¥dents.  If the teacher asks each student to act out the
situations or ask the questiong in the review exercises without
refoerring to the dialogs, the teacher should be able to ascertain
each student's .progress. Of course, in the process-of acting
out the dialoys @ each unit, students are already pretty
clearly indicatiny what theitr problems are to the teacher.
Speaking ia a difficult skill to assess in any other way than
+ by speaking with the pegson to be assessed, or by listening
to that person speak with others. Thereforq, the review
. v oxercises are. condtructed in such a way that the teacher gets
¥ a chance to listen once more to each student demonstrate his -
' wpeaking ability; yet by asking that the students not refer
«:to the dialgys, the teacher can get an idea of the students'
h;uative control of the speaking skills being practiced in the
unjt. : v : -

Ky

1 d [y .
«, Some of the review exercises provide partialor complete
prompts, to help the students act out the variation on the ,
unit topic. (Some complete sets of prombts are included In this
teathér's manual, with the unit notes.) These promptg are
meant for the slower student. It was discovered that some
students, elther through shyness or inability, would not even
venture an attempt at speaking if there were no prompt. The
progpts in the review exercises are for students like this.
Other more advanced students should be able to handle the
open-ended situations, and should not be encouraged to use the
prompts (or at least not to stop with the prompts). The best
testing situation is one in whjich students learn as well as
demonutrate their rote knowledge. Creating a‘learning
erivironment is the main intent of the review exercises.

USE AND INTERPRETATION OF GRAMMATICAL FEATURES

w R -
In the following section of this mapual, UNIT TEACHING

NOTES, you will find listed examples of prominent grammatical
features used in the dialogs of each unit. For some features,

Q | - '. 14 _ . | -;

ERIC . ,

P v . : : e



you must read across the Page on a%horizontal line to make
A geantingtul sentence out of the elements in the columnsg.

. For example, featura 'numher 4 jp dnit IV ig :
a . . ’ N e
How much | iiterost do you | pay?-
. Jice dream 2 want ?}-*
- gas ' need? v
. . . ~ ¢ : ~ . \

"Intdrest" and "pay" make a qood aontence: but "jce cream"
and "pay* da note, Since. the main feature here is guestion
formation and the movement of Yentence elements, it is not
important that all elements match, " The main point of the
- qrammatical features ljisgt is to provide the teacher with a
Jitick book at actual vxamples of the grammar used in the unit.
' How this list is used jig up to the teacher, but it is definitely
¥ not meant tor student consumption in the form presented., It
i$ merely an ard to the breparation of grammar lessons should
the teacher wish to prepare such lesgons. .
some of the ftSatures include grammat ical variations, like
singular versus plural, and a teacher interested in demonstra-~
ting the yrammatical relations of number could make up a short
lesson, with brops, to demongtrate how number agreement works,
. For example, in the list of qrammatical featureg for Unit IIT,
: number 1 is "
' banana.
plates.

Here g the

are

- .The teacher could hand one student a banana, saying the first
sentenco (i.e, the words on the upper line), and then hand
the same student gome plates, saying the gsecond sentence.
Then, on the basis of this example, the teacher could hand
the plates to a thirvd, and ‘so on.

This éxperiential approach™ to teaching grammar has been
used by some teachers, but there is no proof'that all students
learn grammar any better this way than by other' techniques.
The truth is probably that some students learn well this way,
others learn best by memorizing grammar rulesy and others can
generalize grammar from conversation practice without an
formal grammar instruction at all. So it is ultimately the
task of the teacher to match method with student as well as
possible, ’

SRR A Tt rovided by ERIC . ) )
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PROPS < . K " 2o
one cardboard clogk, a telephone set iﬁai be borrowed from ‘
theé phone company) : . .
, GRAMMATICAL FEATURES 'g - ‘
+“ . 1. What time | is it?" '
: - should I come?’ .
.. do yow go to work?
v ’ 2. l [L’s1 two forty-five.
- At "
LY ‘ - "

fNiT 1)
PROPS

just the students and yoursgelf

) ‘ -
GIAMMATICAD_FEATURES . {
1. §'m ° ' . . . ”
2. This is *,'.___.__..___-‘_.___' - \
3. John Lee | is | your. uncle.
Mike a journeyman.
Al my frlepd. .

4. l Are you
Is she

A journeymaﬁ?

[
©

[UNTT_¥1])

pictures or other faceimilea of foods, several paper plates
and a walter's order pad, play money (Be sure db get coinl,‘too.)

_ . - »
s‘_ " | $ 9

o | o 1e .

R



L)
. A
s A
A }
+
t. ' ‘t
- e ~ 9
LY
GRAMMATICAL FEATURES ° 9.
1. Here|'s :|the !bbngh . w v
< f lare |- lplhteg.' ' K
. - ) ) ’ 4 R
- - B ’ '- N
. 2. ‘'What'll you have to { eat?
. : \ drink? .. )
Vool 1 like | breakfast 2. ’ A
I want - Portuguese sausage, :
1'11 have .
4. May I . . 4
T T .
5. How do you.{want ) - 2 -
- L : - like T ' !
.\U " A .
Do you have e , .
N : ' s
) Cﬁl( 1 | have -—'“"---'-—T\g“- L
. take ) ) 7 5,
3 B ¥
. Do you want 'ham. bacon or sausage? .
' cof fee?
-
A
PROPS
—
, ~ facsimile of a travelers check (obtajindéble from any
friendly bank), play money . - -
L \ /’\ » .
- GRAMMATICAL. FEATURES ‘ .
1. I | want to | open a savings account. )
‘d like deposit twenty dollars.
2. How much | is the checkbook?

. are lithe checka?
\ ‘3. How much do you want to deposit? (J//
' withdraw?| . ’
save? ¢
‘1
- 4. How much [ interest |do you | pay? ) .
ice cream want . ’ )
>l gas . | need .
\%\ .
I . ) 10
¢ ' . R
. F Y ~
o 1y
\‘\ - LI

b . . -t - L S . v



PROPS

the map Gf*Tamarind City in the students®' booke

ﬁRAMMQTlCAy:fEATURES

T e

ovdralls,

O

. ERIC

RO A v 7ext Provided by R

.

L]
2. Sakura's Shoe
= the Post Offic
.

3. How do 1 get | to Sakura'
to the Pos
there?

4. How far is | Sakura's?

the Post Off

5. Should I | take the bus?| -

walk?

6. Whore can 1 |bay lshoes?

qet oveful

Where do I gt shoesj
. A Y food?

Whoere is

Sakura's Shoe Store | is
Reef Hardware

-The slippers ar
The shoes

work shoes, particle masks,

or a faceimile of each,

A -

A

Store?
»?

872
t Office?

}

ice?

+

18?2

\]

acrossf the street.

on the corner.
e | on the shelf.
in the box.

tennis shoes, slippers, and

a foot ruler'(you may borrow
ohe from any friendly shoe store), a clath measuring tape, cans
of acrylic ehamel and acrylic lacquer (empty or full), a
picking hammer, a finishing hammer, pliers, and a phillips
screwdriver (from the toolbox), a one—gallon.plaltic filler can

s
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ERIC

Aruitoxt provided by Eic:

. N e
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r Y

] L]

: .
GRAMMATICAL FEATURES ’ -
LR iLAL FEATURES Y -

1. Wwhat size }lhoeh “-ldo you.| wear? '
' {-Pants i take?
t coveralls . »

l’ “ J .
2. 1'll measure | your foot. | | - . *
his waist.
LI my inseam. |,
1 . '
3. Our | Apex shoes

Acme shoes
particle maska’

-

fl ) ' ] '
sell . for Lgﬂ .Qpllars.
3a-

-

work shoes’.

4. Pleadn show me your
: g : coveralls

. ¢ . ’
5. What's your slze?gy ’ -
insea

1

waist? |
. AY
6. How much | paint do you wnnt?l
filler need? L4
7. How muchl are ”the Apex shoes? l .
is the paint? .

-

UNTT V11

ratchet, slide. hammet, phillips acfewdfiver,awfgﬁfend
brush, shrinking hammer, Vixen file, waterpump pliers (All
of these should be in your toolbox.)

GRAMMATICAL FEATURES

A I What 's 'the ratchet for?
I what do you use the slide hammer
) ’ .| that thing
it
A}

2. That's used for

pulling out dentl1
shrinking builges.

3. How do you use | this thing? . J .

the slide hammer

. . ‘ ~

19 .



4. lnavo‘you ever used ;) r hot? ‘
' z " 1 Did you ever work with qp§: bruah?
5. Which |one | ih‘thdt?
N oneq] are thoge?
. s ‘ are they?_ .
[ -
7 6. 'The-one Wwith lthe rows o{ square teeth. ’
. . o, ‘ | a sharp polint. " N
- : . " - » '
14
I . ¥ >
ORIT V1717 ' ' ‘
)
PROPS v S ]

a pair of scissors, a bo
an electric hair clipper or ¢
a telephone get .

+

GRAMMAT ICAL,_ FEATURES
V4 S v
L. I8 ) Tuesday , at |4:3
i Monday . { noo
2. When {do you want
- would you like
' 3. How would | Wadnesday
Friday
4. 1 want to Imake an
. i Could I
5. How do you want it
6. How do you want me t
] .
7. How do you want the
L 4
8. How much | is that?
are those?
' willl this

O

ERIC

-
. P Y

ttle of hair oil or facsimile,
acsimile, an appointment book,

0 iokay?
n ' -

to lcome (in)?
| eat?

five-thirty | be?

two-fifteen

Hachut.
checkup?

appointment for a

cut?
sanded?
cooked?

o | cut it?
sand

-cnok

s.deburns?
back?
front?
top?

be?i -



I P

o \
PROPS . T 3

the classified Jh._from tﬂe'local paber, A &elephone get

GRAMMAT ICAL FEATURES , . . N
¢ - - .
o 1. ‘Do ?Qg'have an apartment | for | rent? I . .
a house sale?
flowers 4 N
2. no you | allow children?
. ‘| permit dogs?
: B like waterbeds?
. Fi s S
3. What time | should we | come:
When eat? .
go? !
4. There's a washing machine. B
) . lanai.
5. Is there a | washing machine?|. .
- lanai? :
.

- 6. Who pays | utilities? i. '
gas? i )
electricity?,

. water? ‘
. . * <
‘ 7. Is the apartment | furnighed?
) large?
. . cool?
’ .
8. {What | furnishings are included? -
utilities
How many parking stalls .
N * :
B 14
»
RN .
PROPS

one electric and one.air-powered .disc igrinder, a phillips
- screwdriver, 16, 24, and 36 grit sanding disg, ‘some. pieces of
. sheet metal, tin snips, a banged-up, rusty old fender, a tape
measure, 1/4, 1/2, 3/4 inch nuts and bolts, sackets and a ]
ratchet, phillips and reqular screws e

- .
) v

4

ERIC
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> GBAMMATICAL FEATURES

a

*How do 1

this rusty apotﬂ
out thia screw?
of f this nut? |

take

! sand
I take

Taat‘s the | cross-slotted | one.

thin
wide

o 2. l ,
. This is
1. Which | grinder

digc
screwdriver

a

LI
¢

make

(You have to)
' drill

e

bigger.

smaller. .

wider.
narrower.

6. l

think

don't think

' 4. .(You'd) bettter use the

we have

s

do I
should You
' the

electric.
24 grit.
phillips.

!tho i

patchl
hole

S0me .,
some tools.
any.

any discs.

7. I There are ‘(some).snips i in
There's | some sheet metal
un
B. It's [good | to leave a| lot of le
bad little
okay
PROPS-

]

a_ toaster oven, knives, dishes, pans,
(for toaster oven), or pictures of all the above; a laundry
soap box, a plastic dishwashing liquid bottle, soup cans, frozen
julce cans, pictures of oranges, fish, ice cream, eggs, bread,
milk,s hamburger, canned eorn, lettuce, tomatoes, carrots, bananas,
ralmins, newspaper ads for several: supermarkets

O

ERIC

Aruitoxt provided by Eic:

22

over there.

. ' \“.

. \.
uge for this job?
-

Y

Qa ihalf

llnch ‘
quarter

Ehe toolboxw.
der ,the car.

xtra.

-

glasses, aluminum pans, ..

15



-

o GRAMMATICAL FEATURES

N
/\s;

1. 'We'll iqo look at ;them.
! ) Let's . + ,- the glasses.
2. "~ What do ,you have on | special? o
' ) . L4 t hey sale? ,
. -
3. IWG have | two toaster ovens on gale

*The ad says they orange juice

on special
{

t oday.. ' -’

4. We need a large saucepan, a toaster, and a big knife.

Jgs the toaster oven?

5., How ibiq

wide does the patch have to be?
i
6. Get me some of that good | vegetable soup,| too.
I'11 get - canned corn,
orange juice,
7. Get {a couple :rlpe onés and the rest 'green.f
a few lblg . ! small.
one or two heavy light. |

8. Will you get some Lfiéh ifox | dinner?

« Meat | v lunch? . ;
« «eggs » breakfast? '
]
9. This | oven is ) bign | enough to | heat leftovers.
: knife | shar n cut bread.
10. I think these are prétty , sharp. - '
: | those heavy. ,
this. is strong.
) that
a B
11. 1| can get | one of these pans‘ in the | oven.
_ ) boxes cart.
can't this pan i bag.
. that .box
[UNTT XT1) : .
v (Y
PROPS ‘ ' G
' Y
a tape measure, the diagram of Randy and Nancy's apartment
in thé student handbook : —
-8 . . 16

.\) ) 'ﬁ . ’ ) 2?' .

v : O N s



iz
L3

" GRAMMATICAL FEATURES . y

______ posbar i

’ ) - ‘
1. can-| you . help , me l‘neashre the living room?‘
!I .~ John|

; his box?
she . . Youl ‘./x

up here on the wall.
ddwn here next to the floor.
over there on.that wall.

2.. ‘flold the tape measure

3. How | wide | is | the room? | . .
long that wall? *
high it?
4. I want- you to help | me measure this room,
her you buy the sofa. .
John her R
. N them .
5. We | 'll put |the T.V.l next to the sofa.
v | could a lamp on the table.
can o here. / s
Q Al 3

:on the table.
‘l - next to the chair.

6. Let's put | the T.V.
'a lamp

rkops -

a roloc disc, an electric drill, an orbital sander, a
Bondo, file, a sanding blotk, a disc grinder, a Vixgn file, 80
grit sandpaper, a welding torch, a wire .brush, sanding discs
of several grits, a slide hammer, a can of plastic filler, a
piece of sheet metal

GRAMMATICAL FEATURES

1. How do~ﬂ§'us%~ ithe roloc disc? -

~#

the orbital sander?
plastic filler?

2. What do ! use the | orbital sander | for?
rolbc disc

Vixen file

fine sanding. .
sanding small places.
filing metal.

Ju |It's Ifor
AThat's

Q - . . ' é? [
“ERIC Lo ' {
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. . ® ’
R v '
————T ' - ¢
- » A .
A
- ]
- . 4. <;u have to usd the | vixen file to ~
. ’ should - T - Bondo file’ )
»-7/ lhogldn't~ 24 grit
- /| cut metal. s \ v
cut: filler. - el
amooth fillar. R
¢ . °.
5. You qould‘ skip lunch { but 'you'd be | hungry. g -
' . work late ’ tired.
A Y ’ .
6. wWhich do T use first, the | Bondo file | or the | block? Y
i ) brush _ torch?
ke - : hammer - file? .
7. First the | Bondo file, | then the bléck. -
" _ ' torch, brush.
v hammer, file.
. 1
8. '1| could use the | roloc disc couldnt*t I?
N should vixen file shouldn't I?
1 ought to Bondo file right?
. I]can't use the grinder, |{can I
shouldn't should
” couldn't could .
right?
‘ )
. »-
.-
[ORIT X1V C o _
) - .
PROPS AN
automobile classified ads, your cfr (if it's used, otherwise
borrow a used car) 4
GRAMNATICAL FEATURES “~ :
"1. Are you selling a '68 Toyota?
*70 patsun?
2. | Yes, I am. o,
No, 1'm not. I have a '69 VW for sale.
'71 valiant
3. Hov'i the | body?
, ' interior?
How are tires?
‘ ] . a
“.S ] M . . L7 18 ] . .
. .2?5; . : . o g
. . B i ¢ . .t
Q Vo . -
ERIC N
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- ] - ; f‘
1 , »
4 |
1 ! f ., "
4. -wWhat ¥hape | ina the | body in? t
> ! . are. tires
5. .The | body - is okay.
inforior|] - “good. .
- tires are new. °
saats” a little rippwd.
6. where can 1 see it? -
. your car? .
7. How much do you want for | it?. : l
the ’I_‘oyota?
8. I'm asking | $350. I
$575. | - :
.8 How many | mides | does it hayn?
o dents |, ’ .
o * I'_ 1] d
¥ o108 ‘Theé front tires | are ; almost new.
: i back ones |worn pretty bad.
* | neats 1 a little ripped.
11. | Do you want’ . |to drive it?
Would ygu like see 1t?
RN look if over?
REVIEW PROMPTS ~
CARD A-1]
LI . " . ) B
How much 18 your | Toyota?
| patsun?
. vw? -
How's the body? .
) How's the interior? )
How are the tires?
llow's the ehgine? ¢
How many miles? ’
Can I see it now? ..
)
i A
s ”
L]
' 26
~
o :

ERIC -~ >
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Exercise 1 -
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CARD B-1 ' .' ' Bxercise 1 :
Seven nlnety—fivgl($795). .
.
" It's okay. NO“Yust. only a few dents.
. Not bad.
They're okay. The front tires_are new.,
It runs great. . ‘ ' .y

Seventy-five ﬁhousand. A}

Sure. IL'm at 1207 Nene St.,-épartment 107. a

CARD A-2 | ‘ ' E#erclse 1
How much are you asking?
Is_the'body.okay?

Is the interior okay? -
‘}e the Fires okay?
Is the.engine okay?'

. ’wa.Many miles on it? o ' . !

~‘ \ wlimere”can 1 see it?-

éAR& B-2 | .- ' Exercise 1
I'm askin;;) seven hundred Winety-five dollars.
Pretty;good. A little rust.

The seats are } little ripped.
*  Nat bad. 'I;he f‘ront ones are new.
V ' Yés. No problems. ' -

Flfty—ﬁine thousand. ’ P

o -Irélve at 1207 Nene Strest. Come.any time.
\ .
v, . ) 13 ! . hd -

'l S o ° )

PAFuiTox provided by ERIC e E . n . Y oL . . v -




CARD A-1 - * : . Exercise 2
W T Hi. X called about your car. )
. . Not much tread on the back tires.
- w» The ;léht fapaer has a big dent. - s
Let me drive it, okay?
1t starts kind of hard.
The brakes aren't so good.
The padio doesn't work.
The windghield wipers don't work.

.

CARD le. i ' ' Exercise 2
. Raght. :It's out in back. ‘
¢ . But the front tires are great.

fés, but the rest of;the body is okay.
‘Fiqe. The key's in the ignition.
Only when it's cola. ‘

hE ‘ They just need adjustment.

I think it'pueds a new part.

The switch-is broken.
. h

<}

) ’ N

ERIC oo

Aruitoxt provided by Eic: . ' . ¥




CARD A-2

‘Hello. I called abQut the Toyota.
The back tires are prett& worn.
Thore'sla big dent in this fender.
Okay if I drive it?

It doesn't start so good. .

. ~
‘ The brake pedal is low.
‘Doesn't the radio work?
Don't the windshield wipers work?
CARD B-2
Yes. It's out back in the cérport.
But the front t1r§s are almost new.
But that's the only dent.
Sure. Here's the key.
- That's because it's cold.
Yes. .Thb brakes need to be adjusted.
No. It needs a transllsor.
No. They just need to be tightened.
. . .
PROPS

e

4

Exercise 2

Exercise 2

furniture store atls from the newspaper, old Sears catalogs,

other assorted pictures of fumiture

v

ERIC

A v 7ext Provided by R -

-
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GRAMMATICAL FEATURES °*

1., | Here'y a dinette set in the classified.’
) a sofa bed under Furniture.
Here are some beds under Miscellaneocus.
2. ‘tHP'u has I twin beds | for | $77. .
! They have sofas . $250.
3. lSOfa beds | are | more [expen-ivé than | regular sofas.
Twin beds .| less . double beds.
o 4 The | lowest price for | twin beds || in
. highest double beds under
best iiﬁottes
IMP'B catuld% is $7f.
| Miscellaneods $75.
5.. We have one | sofa bed on sale for $299.
\ sofa
double bed L
T
6. They have | everything . we want.
.- . all the things . need.
st all the furniture
. g
REVIEW PROMPTS
CARD A-1 Exercise 2
. Rello. Do you have a double bed far sale? ' v
How much? :
Is it in qood shape?
Does it have a headboard?
. :

When can

O

. E]{J!:‘- .

Aruitoxt provided by Eic:

I come and see it?

23
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CARD B-1 ' -~ l;orcllo 2
Hello? : ’
. Yes, I do! . R

JI'm asking seventy dollars.
Yes. It's almosat new.
No, just the frame.

Anytime. I live at 1231 Banyan Tree.

CARD A-2 Exercime 2 .

Hello. You advertise a double bed?

How much are you asking?

What shape is i¢ in? '  ) -
'il there a headboarJ? .

Can I see it at nodn?

CARD B-2 ) Exercise 2
Hello?

That's right. ' .

-

. ' Seventy-five dollars. . *

.

» Perfest. I bought it three months ayo.

! }
No. Just a frame.

.

Sure. TI'm at 1231 Banyan Tree.

v [}
-

2¢

\..l« \ vy | ". o . _ -

[




PROPS . ' . J
a pick hammer, a Vixeh file, a dolly, a speed file, a-

can of .plastic uller“a squsegee, a finishing hammer, a .
dented fender )

z

GRAMNATICAL FEATURES

1. S8hould'I | use the pick hammer || here?
N : ' speed file
hammer-on-4olly
2. 1If you | eick and‘ulo, Iit will | take too long.
hammer-on-dolly, s go faster.
3. wWhat shold I do with this | dent? |
rust spot? ~
. 4. -After 1 | bring it up, should I | pick and file?
/ L hammer~off-dolly, hammpr-on-dolly;
5, What method | should I use here?:
which || hammer )
file
€., Would you use the | pick hammer lor hammer and dolly' here?.
speed file sanding block: .
7. It would take a long time | to pick up.
A to grind.
PROPS . "
D ] e Ay
a smignature card from your bank, sample checks (deluxe and
regular) from your bank . ;
GRAMMATICAL FEATURES
1. Why do | you |want I *mother's maiden name"? )
. they birthdate?
N\ - -
8 28




2. Do you charge for
traveler's chechs
overdrafta?

call {you if you lxn an overdraft. ‘
write 83 a loan payment.

keep a balanced check kql.tor.,

ch'och? "

3. wWe'll

4. Try | to '
not tol{ overdraw your account.

write too many checks. N

PROPS . .

a telephone set, a toy stethoscope,- a bottle of aspirin,
a doctor's scale (if possible, otherwise 'a bathroom scale),
4 blood pressure apparatus (if possible), a madical history
form, a financial form (You should be able to get these at your
doctor's office.)’ a large boy doll, , slarge yirl doll (Dialog 8)

GRAMMATICAL FEATURES

1. I l have l a | bad oold.
She has sore throat. .
2. | Have ' you l (ever) l visited ,tho l clinic 'bc!ou?
Has she come to hospital
3. I've never | visited | this | clinic ’ 'bctou.
Bhe's come to hospital
We've been to place
4, .1 , think | we | can ” fit you in at 11:00. .
guess could take you at 10:30.
5. Could you give | me | your | name and .
) - her wife's name
him { . child's name
,cllnizc card number? ?‘
social security number >
6. l “e'll have | you reagister with , ue 1 thea.
‘ She'l} them her
7. 'H. ” ‘d 1ike |} you ko ' £i11 out some forms. I
1t want ' 'h‘t take aspirin and drink juices.
them | T Y

(




-

8. The doctor [ will be

ready to see you | in ten linutoo1

is now.
9. .I| took some | aspirin about | an hour ||qo.
had cough ‘syrup two hours |«
. ' . .
10. How long have you | had this cold? '
been sick?
. taken the aspirin
A1, About two dayl.| . ~
Just today.

[ORTT X1R

PROPS ,
. a tape measures, the floor plan of Randy and Nancy's

‘apartment (Have the students measure this first. It conforms ., "
to the lengths in the dialog at 1/8" = 1 foot.), a hand or slec-

tric drill, & set of drill bits, 1/8" screws, a pencil, some -

0ld two-by-twod, somé one-by-eight shelving (if possible) e

GRAMMATICAL FEATURES

1. |nola - |the | end of thes| taps. lon the | f100r.|-
. middle bracket wall.
. Measure length . rOOm,
2, 'Aro you 9oihq to 'put them | in the middle?
Did you at the end? ° ¢
on the wall? .
3. 1I'll help you | measure.
! drill.
cut the stringers. (
4. what size | bit do you want?
- screw
bracket
. N\
27




DNTT YR

PROPS

one electric and one air-

36 grit discs

GRAMNATICAL FEATURES

1.

[ONTT X7

PROPS

& timing light, a point gap gauge,
grease, grease gun, your car's sngine (If you can't bring your -
class, bring your class to your car. MNake the lesson

i car into
W real.)

'ERIC

Aruitoxt provided by Eic: .

What | grit do I use | to roméve rust?
acrewdriver ' this screw?
disc - for smoothening metal?

We usually use | 36 ,grit fo smoothening.

’ 16 - . rough cutting.
ta smoothen.
rough cut.
If it's a | big ‘area, you can use the
small: PR air grinder.
rusty - 16 grit Adisc.
What about | smoothening out the_metall after -

.

b +

I

roughing :up

picking and filing? . B
working with the hammer and dolly?

What angle should T hold the
power d4rill?
slide hammer?

4

That depends on

~

what you're doing.
where you're working.
how much you want to cut.

-

.os

[

L} .
v

35 .

grinder? 1.

Iy

before

socket wrinchou, oil,'

powered disc grinder, 16, 24, and

ei#ctric §rindct.‘.
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1.

2.

3.

10.

11.

12.

13,

. WHy can't you

\
I couldn't | start the car. )
L fix the carburetor.
_ repair the radiator. N
ICan Iyou tuhc it up | yourself?
't fix it )

I colld, but I dan't have

a timing light. |
‘the correct tools.

& tune-up.
an oil change.
a new engine.

{I think) it needs

tune it up yourself?

fix it

change the oil '
\ﬂhere' are you |goinq to | take | 1it?

is she put

What kind of problems [ are you having?
did you have? “
do you expect to have?

My car needs a tune-up.

It starts hard. '

) runs really rough.
i stalls a lot,

My rédiator leaks.

When4 should | I | pick it up?
. can come &nd get it?
We | '11 have | it finished by 4:00.
should your car
Does it start hard?
. “11 run rough?
Do the brakes pull? =

the wheels shimmy?

We've been having trouble | starting it1
’ ixing it. .

it's bcenl starting hnrd.l
running rough.

29



REVIEW PROMPTS

CARD A ' Bxerci!g_%
My car won't start. '
But I have a new battery.
I have to put water in my car all the time.

M& engine runs really rough.

CARD B ' ) j Exercise 1

You probably need a new battery. -
Well, maybe its the battery cablea then.
You probably have a leak in the radiator.

You probably-need a tune-up.

N XXI

PRoPS .

books of stamps, a money order or facsimile, a small
scale, some small packages, some letters, pamphlets from the
Post Office explaining rates and services (The Post Office
in Honolulu was happy to send enough pamphlets for every student.)

. 3

GRAMMATICAL FEATURES

<

3. How much is the charge per | pound | to send

ounce

packageﬂﬂ‘
letters

lFlrst Class?,

Air Mail?
2. How would you like | to | send |} it?
What class did you | want mail ‘the package
- : wish your letter?
3. How much would it be by | Aix Mail?

Fourth Class?
Parcel Post?

b . T T T N T R T L IR T N PP



PROPS 3 .

a telephone set

GRAMMATICAL FEATURES [ ’ .
1. what part of the A;krtmant is burninq?l
. house +on fire?
2. The fire | started in | the | 1ivingroonm.
-~ hagan “{ kitchen.
spread to bedroomsa.
' 3. This guy ' s shed into' me !
tailended my car!
4. Where | was | the | accident?
drowning?
's fire? -

an auto accident.
a robbery.
&8 bad accident.

5. There's been

6. Only one person was | hurt badly.
. injured
burned
7. My wife's friend | drowned.

swal lowed too much water.l -
8. A patrolman will | be there | in a minute.
arrive

3. .

v »

"[ONTIT XX .

PROPS

a can of plastic filler, a putty knife, a tube of hardéner,
a Bondo file, a featheredger, a sanding block,. 40 grit
sandpaper, a fender or other metal surface . -

R - \) ‘ I
JERIC -~ - :
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GRAMMAT ICAL FEATURES -

L —

use too much,
leave any streaks,

1. I shouldn't right?

hardener do you use?

plastic filler

2. How much

3. The more you | try, the better you get.

practice,

4. How long should I | mix the stuff?
. ‘wait before cutting?

hardens.
dries.

how fast | it

how slow

5. ‘That depends on

to work with.

6. Plastic filler is [a little tricky

hard
not easy
7. wWhat do you Quys use to Ismooth filler?
cut
apply

. )
" QNIT XX9

3 pROPS

-

a facsimile of a traffic ticket, a facsimile of a policeman's

ticket pad
- #  GRAMMATICAL FEATURES . ‘ o .
l. Do you know |why I étopped you? N -
'what you did wrong?
- what law you broke?
" 2. You turned from the | wrong | lane.
. miadle . ‘
’ ’ .
3. 1 |thouqht | that was || a parking lane.
think ‘s .
there was a stoplight.
L]
s .
4. Are you aware that you | made an illegal t“""?| ﬁ\ C
broke the law? B D
‘ v _ .
¥ . .
8 2

ERIC | I ..
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. 5. There are no cars.| parked in that lane. N
. driving in- the geft lane.f’ % i
i
6. Turn from as | close | as po-lible the “burb.
N far trou X e
ol oo 1. Do you wang, to pay the Gibketlor go to court? .
_ Would you like ’ fine talk it over wit
: : ' k the judge?
v - 8. I haven t lhad any other tlcketaq
: c hroken <9 laws.’ -

9. ' What if I wanted to [contelt the tickot?|
: a ’ plead not "guilty?

PROPS S e .- .

your ‘nearby library and librarian’ (Tak%‘your ltudent- on
“l fieldtrip.) X

v

GRAMMATICAL FEATURES ' _ \

buy some bobkﬁ.
go to, the bookstor
visit the library.

1. I think I'11

. 2. | 'don t | have library card. I o .
You need driver's license. - e
L ) !
3. You don't have to pay for | late books?
X . lost .
. ., ripped
. . .
4. Do you know how to use the | card cataloq?
) o disc grinder? ;
, . 1 - ' -
"I . a \
o " . ' .
L]
) .
L v 4 '
s 33
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REVIEW PROMPTS

LR

~

CARD B~ ' _ * : . Exercise 1
Where's tﬁe card catalog?
Where are fpe books on autobody repair? et
How do I use the,carj\?atalog?

What if I can't find the book?

Do you have any records or cassettes?
cot

- . Where  do you kgep your magazines? Do you allow people to
boprow them? ‘ .

I.can't find this book. (Show librarian call number.
. I looked for it but it's not on the shelves.

. . -

-

CARD A _ ' - Exercise” 1
[ - - Pt AL,
It's over there. (Points.) ' e

S
Check the card catalog firs;.

?

Look up your book, subject or author; write dovn the
call number; then go to the stacks to find your baok,

' Come to the front desk and I'11 check for you.

Yes, we do. We. have a listening room if you want to listen
here, or you can borrow what you want and take it home.

* .
. Thé magazine rack is over there. We don't allow magazines
out of the library, but you're Wwelcome to read them here.

) ft could be on the sorting shelf or a sorting cart in that
Section. Let me check first to see if the book is out.

PROPS

i

the riluﬁé and codﬁr letter in the student-text, ydur own
rulume‘(#f you wish to show it to your students)

. .
B " . . . . :
I RJ!:- - ' . “ - - . -
. . . N . ) - . . . .o C e
- W . P . . o R Ce
. . . o Coe _ - .
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GRAMMATICAL FEATURES

1. A resumé shows your | employment history {‘at a glance.

education

- ‘experience

2. You Iought to ltype up a | resumé lto give
should : cover letbcf send -

- to [ Mr. Pukuda. N\

the interviewer.

3. what | autobody 'work aid you do | in training?

welging at your last job?

welding, grinding, and priming.

4. _'We Ipracticed
1 applying filler.

5. Did you ever do any other autobody work? l

type of work?

6.~ I have worked on

interiors. .
frarrystraiqhtoning &+

A

spot repairs. I
priming atd painting.

7. We did mostly

a

o

ERIC - - .
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TO THE HEARSAY TEACHER °

This part of the teacher's ma'ual i a guide to help,
you use the autobody video llatonlgg materials in the
classroom. It includes: i .

1) the purpbaén of the materials and some reasons. for the
use of videotaped lectures ’

2) background information on the making of the tapes

3) the organization of the tapes and texts ~ .y

4) contents of the workbooks, translation manuals, and

transcript texts
. ’ ’ & \Y
5) 'syggestions on how to conduct clasfes
. . . \
6) lead questions necessary for pick the Pictures exercises

7) suqggestions for other activities .

A

PURPOSES OE THE MATERIALS AND SOME REASONS F6R THE USE OF
VIDEOTAPED LECTURES: ‘

Students of autobody repair learn their job skills on
the job, in a school $hop, and/or in work exper ience
gituations. A teacher or journeyman (experienced repairman)
gives explanations an@l demonstrations of various repair
techniques, and the students are asgigned jobs to work on.
and develop their skills with. 1In such a situation, ‘e
understanding the explanations and instructions is crucial

to learning the job skills. For foreign students, oral
communication and demonstration are often the only methods

of instruction, since an autobody text may be far too -

difficult for them to read and understand. ¢

0

Therefore, the main purpose of the "autobody video
listening materials is to help students of English as a .
sacond language develop their abilities to understand such
demonstrations and explanations. A secondary. purpose is to
give them information on autbbody'repair_todi;'and techniques
in order to acquaint tham with some of the tasks of autobody
repairmen. A third purpose is to acquaint them with the* = -.
specialized vocabylary and terminology used in this vocation. -

-

Videotaped lectures were utilized rather than language -
lab tapes because the students can see the speaker on the
videotape monitor screen as he talks, and the visual infor-
mation aids in comprehension of the language. Also, the
tools can be shown, and the techniques are demonstrated step-
by-step, both of which would be difficult with audio tapes
or a language lab wet-up and materials. Videotaped lectures

43
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ORGANIZATION OF THE TAPES AND TEXTS

also havc_advantaqel over lectures delivered by classroom
teachers, since the students can view the lecture, or part
of the lecture, as many times as is necessary in order to

.understand it. The students can thus focus on and listen

again to the exact same language which they d not under-
stand in _the first delivery of the lecture.

BACKGROUND INFORMATION ON THE MAKING OF THE

The videotapes were filmed either in the Honolulu
Community College videotaping studio or in the autobody
ropair shop. Only the lectures which required the -use of
power tools or spray guns were taped in the repair shop.
Due to the background sounds of repair work being done
there by HCC students, some of the tapes are fairly noisy.
However, since these are the conditions within which
autobody repairmen work and have to communicate, the noise
seems appropriate and is seldom loud enough to interfere
with what the lecturer is saying.

Herbert Nishil, the lectuter, chose topics which he
felt would give the students_ important and basic information
on autobody work. He planned the lectures in rough outline
form and then spoke without any kind of script. His lectures
therefore have the appearance of ordinary, everyday conver- g
sational speech; with all of the rephrasings, repstitions,
"filler words” (such as "you know" and "okay") and occasional
errors in speech ‘(for example, saying one word when another
{8 meant) which the students will encounter while listening
to anyone speaking English.

Actually, though, Herbert Nishii's lactures are far
more organized and systematic than impromptu speeches wotld
be;-a similar explanation given by a journeyman in a shop
would probably be considerably more difficuIt for the students
to understand, especially if the journeyman tries to include
information in as much detail as Herbert Nishii has done.
A clearly organized video lecture is important because the
students cannot ask questions of the speaker; in a shop the
students can and should ask questions when they do not ¢
undeistand something.

0

8ince shorter lecture segments were easier for our
students to understand, I divided the lectures into parts
and Steven Downey made the divisions in the tape lectures
by editing them in. For the more advanced,students, Series .

A lectures are divided into two, three, four, and sometimes

more parts depending on the total length of the lecture.

‘Series B tapes were made for the more basic students, and

these lectures are divided into many more (and therefore

37
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shorter) segments-- up to seventeen parts. for the longey
loctures. while editing the lectures into parts, we also
edited cut some overlong yrinding and picking sequences,
some Confuljnq sentences, and’roarranqed some lecture parts
for better or,anizatlon. Some of these edits are noticeable,
but ogly by # quick jump in the picture.

\

There are soparate exercise workbooks for Series A and
Series B tapes. The exercises for Series B are not necessar—
ily easier than those for Series A, ‘though,I did try to keep
them as simple as 1 could. For some of the lectures, Series
A and B e¢xercises are nearly the same but grouped differently
to correspond to the correct lecture series parts. Every
locture part Yor both Series A and Series P has a wet of
oxercise questions to accompany it. "

-

CONTENTS OF THE WORKBOOKS, TRANSLATION MANUALS, AND TRANSCRIPT
TEXTS '

R The workbooks consist of nine differaent types of exer-
cises: .
(TrA)  Multiple Choice: Please aelect one or more corrvect
cholces to complete each sentence below. ° Circle -
& the letter(s) of your choicets).

(Trﬁh.‘TEHQ:Falug:‘ Decide if the statement is true or false.
It Tt is true, write a in the blank. If it is
false, write an F i{n the blank.

(TrC)  Short Answer: Write a short answer to the question,
o ™ .
(TeD)  Fill rQ.EﬁﬂmES&ﬂiﬂ’ Write a word or words in the
“bTank to Gomplete the sentence. :

(TrE) Number in Order: Number these operations in - *
6ﬁron6109 cal order. . r

{TrF) Draw Lines: Draw lines from the items in the left
column to the appropriate ones in the right
column. .

(TrG) Cloze: Listen to the lecture. Some worde are !
missing in your transcript. Write the missing
words in the blanhks, _ R

(TrH) Label the Pictures: Label the pictured items.

<

(Tr1) Bick the Pictures: The teacher will read some
questions or statements. Find the picture
which answers the question or matches the N
statement. Put the letter of the picture
in the blank after the number of the question.

1 . Iy

H . . k1]
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The workbooks also have Previews and Questions to Think
About for each lecturs. The previews are summarles ol ths
content of the part(s) of the lecture, and the questions are
designed to alert the students to important points which will
be made in the lecture part(s) they will be Watching in that.
clags or the next. Note that for the Series B previews and
(uestiona, two or more parts are often grouped together in
the same preview summary and questions.

The directions for the exercises, and the previews and
questions in their entirety, are translated in the students'
translation manuals. You can also find in the translation

‘manuals the important vocabulary jitems listed jn the order

in which they appear in the lecture. This 1list is idsntical .
for all of the translation texts, and can be utilized by you
for vocabulary work with the students.

There is another text which consists of transcripts of
the lectures and answer keys for the exercise workbooks.
The tape transcripts were made verbatim from the tapes.
Some “filler words" were omitted from the transcripts, such
ag "okay" and the linked repetitions of a word while the ’
lecturer fs thinking. The parts for Serieam A are indicated
at the beginning of each part. Series B parts are indicated
by paragraphing, and the part numbers are written in the
margina with asterisks after the number.

SUGGESTIONS ON HOW TO CONDUCT CLASSES

Here are some suqggestions on how to conduct classes.
Teachers will, of course, have to modify these procedures
according to how difficult or easy the students find the
lectures and exercises to be.

Have the students read the vocabulary for the, lecturs
part(s) in their translation manuals the day before they seé
the lecture part(s) for the first time. Read the vocabulary
aloud. Have the students repeat the words after you. Give
them time to read the translations and get the meaning of
the'words.  Lf there is time., have each student read aloud
a few of the words again, without your modeling the pronun-
ciations. You can make quichk.corrections of their pronuncia-
tion if they are way off, but remember that the main goal
here is that they be able to recognize the words, and remem-
ber the meanings. Later vocabulary work might involve
having them lear‘ the spellings and use the words in sentences.

Have the students also read:the Previews and Questions
before they see the lecture parts. This reading would be a °
good homework assignhment for the students, since the trans-
lations will allow the students to do the feading on their
own. You will only find out from experience how fast your

3
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students can proyresa through tho lectures and oxorcile.y
for a while you may not know how many previews and questions
to assign for homework reading, but after a pattern is
establighed you should have no more difficulties with giving
ansignments. Generally, my more advanced students were able
to do one A Series part every hour-lony class period. Somew
bimes, fory the-longer lecturea, one and a half class periods
ware necessary to complete a part. The more basic students
can cover one, two, or sometimes three parta, depending oh
the length' and difficulty of the parts and how quickly their .
Hatening skills develop in the course of the term. Once
You get a.teel for how much they can handle, do not auto-
mat ically assume that every lecture part will take the same
amount.of time. Some lecture parts are of 4 much greater
complexity than other parts. Lectures Xt and XII are
ospecially difficult for all studdents.

wWhen you begin a class, check that the atudents watch
tho lectfre part the first time without looking at any texts.
Then give them time to read through all f the exercise
questions in their workbook for that lecture part, Have them
writa ahswers tor the ones they know’ 1t would be advisable
to have them write their numbered answers in a separate note-
baok, since the spaces in the workbook for many of the 'types
of exerciacs are too small to write in. This also,qéves you
tho option of using the game workbooks for later classes.

When you gsee that the students have answered the :
questions they cep, rewind the tape and play it back for v
them to see again. This time, encourage them to have their
vocabylary lists and workbooks open in front Qf them, and
to take notes in their notebeoks while the tape is being-
played.. After the second tape viewing, have the students
finish up their exercise questions. Then ask the students,
individually or as a grbup, the answers to the quentions.

Let fhis part of class time be filled with interac{ion between
studenta. For example, if one student says that .the answer

to number one is “a", ask the other students if that answer

is correct. Let the students arque, agree, disadgree with

each other, and explain why they chose the answer they did,

if they can. Give t em the correct answer after discussion

of each number, and pxplain why that answer is correct, if
necensary. Answer all questions. .

If, after explanations, some gtudents still do not
understand why a particular answer is correct, you might
play\ that smection of the lecture part again. As a final
step'you may choose to.hand out the transcript texts to
the whole class and ,play the lecture tape part once more,
80 that the atudents can réad the transdript while listening
to the lecture, and see exactly where they misunderstood the
lecture part. Note that this should not be a regular
procedure, but simply an occasional last resort for difficult
18cture parts, v, . : - v

- ¢ . Y ) ‘0
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When the students are clear about the answers to the
axercises, you are finished with that lecture part. You
can end tha class there, begin another lecture part, or do
vocabulary work with the students in the remaining claas
time. Vocabulary work is important in that it helps the
studepts learn the new worde. 1t also helps them retain
words learned previously, and that is important since in the
translation text, vocabulary is not translated again and
again for them as it reappears in lecture after lecture.
You can expect the students to learn and remember the
spellings and meanings of all the vocabulary items. Give
them dictations, have them search their memories for synonyma
and antonyms if they can, ask them to use words in sentences
or write simple sentences containing the words. Review old
vocabulary with them. Make this part of the lessons as
challenging and fun as you can. .

, LEAD QUESTIONS NECESSARY FOR PICK THE PICTURES EXERCISES

Please bring these leads to class when doing the units
indicated, since the students cannot complete the exercises
without them. You will read the lead statements or questions
and the students will select the pictures which correspond
to the leads. :

Leads for Series B

UNIT 1
{(Part 7)

1. You should wear steel-toed shoas to protect your feet.

2. You should know where the fire extinguishers are in your
shop.

UNIT II
(Part 5)

1. Wwhich hammer is used for bringing down.slight bulges in
your metal?

‘2. Which hammer i=s used for picking up low spots?

3. Which hammer i3 used for smoo§hen1ng damaged metal?
4. which hammer i{s used for roughing out large dents?
(Part 9) v

1. You can use this tool to remove standard screws.

2. This tool is used for putting on phillips screws.
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3. vyou can remove this screw with a phillips screwdriver.
4. You can remove this acrew with a standard ;crewdrlver.
(Part 14)

1. wWhich file is used for smoothening metal?

2. which file is used for cutting orv shaping plastic filler
before it hardens?

3. wWhich file is used for sanding plastic filler?
(Part 17) ' i '

1. wWhich tool is used for mixing plastic filler?

2. Which tool is used for snndiﬁg plastic filler?

3. Which tools are used for applying plastic filler?

UNIT II1 . £
(Pare~ 4)

1. Which disc qrinder is powered by electrlclty?
2. wWhich disc qunder is poweredrby air?

UNIT IV . *
(Part 1)

1. Which tools will you be uslnq in the hammer-on dolly
operation?

(part 3)

1. What is ‘the proper technique for holding a hammer tor -
metal bumping and dinging?

2. How do you hold a hammer when you are pounding nails?
(Part 8)

1. what is the correct position of your tcols for hammé;—
off-dolly oporatlon?

2. What il'the corract positlon of your toola_inn_hummax
on-dolly operation?’

42
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UNIT V'
(Part 2)

1. which way do you hold the hammer handle for picking and
filing? -

. Leads for Series A

UNIT I -
(Part 3) »

1. You should wear thias safety aquipment when you_pa‘nt cars.

»

2. You should wear this safety equipment at all times.

3}.. In case of fire, you should know where this sadfety
equipment is in your shop.

v .
4. You should wear this safety equipment when you are welding.

5. You should wear this safety eduipment when you are working
with plastic filler.

6. You should'wear this safety equipment when you use the
power grinder or drill.

UNIT II : : .
(pPart 3) '

'

1. Which tool is used for bumping and dinging? -
2. Which tool is used for picking up low spots?
3. which tools are used for roughing out damaged metal?

N .
4. Which tool is used for bringing down slight bulges in
the metal? . :

3 Lo

(Part 6)

1. This file is used to reveal high spots and low spots in

plastic filler. y .

2. This file is used to lmootheﬁ metal.

-

3." This file is used to cut and shape plastic filler when
it is not hard yet.

(part 8) . ) \
1. Which tools are used for mixing plastic fillar?

2. Which tools are uged for applying plastic filler?

O ¢ o, v
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3. Wwhich tool 18 used for making amooth surfaces? .

UNIT 111 : \ .
(Part 2) - - '
‘ 1. which Aisc-grinder is powered by air? ' <

2. Which disc grinder has a removable handle?
J. Which disc grinder weighs about seven pounda? | .

4. wWhich disc ygrinder has a pistol‘grtp?

(Part 3) \ , P .

1. which 13 the regtangular orbital sander?
2. Which is the round orbital sander?

UNIT 1V .

(part 1) . ' .

1. What is the proper technique for, Holding a hammer for
metal bumping and dinging? . -

2. How do you hold a hammer when you are pounding na}ls?

{second Pickathe Pictures exercise for Part 1)

| Whhﬂ\ﬂoola will you be using in the hammer-on-dahiy
operation?

(Part 4) .

1. which picture shows the hammer-off-dolly operation?

UNIT. V

* (Part 1) . *\ -
: . >
1. Which way do you hold the hammer handle for picking and
filing? *
SUGGESTIONS FOR OTHFR ACTIVITIES . *

If at all possible, -try to borrow or buy a set of
autobody tools and some supplies for use in the classroom.
The students can thereby get a closer look at the squipment
than the videotape affords; holding and manipulating the
tools and supplies gives the s#udents & better idea of e
their weight and size. After watching a lecture and doing ”
the exercises, students can name the supplies, tools, and

. the parts of the tools, and can alsp demonstrate the correct
way to hald and use them.

e st pam s aghor e aorrdy on myeay frw gitiamms bers s heed cemien me B o amesmamhe - fmtesa s sews mama o ot semmar s arw mpefTm S 4 b o fine mtels 4 o B v Siipia =t s e am mpagimp ae
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Below is a 1list of the equipment you can bring to the
clasmroom during the viewing of each unit, and some sug-
gestions for use of the cquipment

uNiT T
» i

particle mask

respiratbr ' :

gogylen

welding goggles

fire extinguisher

steel toed shoes

Have the students name the objects and pass tham around,
UNIT TI

finishing hammer

picking hammer

shrinking hammer

ball-peen hammer

all-purpose dolly

quarter-inch drive ratchet

three-eighths-inch drive ratchet /,//

ratchet extensions

water pump pliers

regular pliers

phillips screwdrivers and screws

reqular screwdrivers and screwa

roloc disc

hand drill,.

wire-end brush

speed file

Vixen file

Bondo file -
reverse hamnmer :
tin anips
blow gun

measuring tape

putty knives of different ‘sizes

squee-gees of different sizes

/sanding block . g
sandpaper . T

T e—

Have the students name the tools and parts of the tools.
[ Pass the tools around and have the students show how to hold
them.” Ask the students to tell what the tools are used for.

UNIT IIXI
disc grinders of different siges and shapes -
feather-edgeras of diftorent types

/ straight-line sander

, air buffers of different typel —
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alr wrenches of different shapes .
zip gun and attachments for it

Have the students name the tools and parts of the tools.
Pass the tools around and have the students show how te hold
the tools. Ask the students what the tools are used for.

UNIT TV
finishing hammer

dolly
pleces of

ent metal or a bent fender

Ask the students to demonstrate how to hold and use the
hanmer. lave them show the different positions of the
hammer antd dolly on the metal for ‘the hammer-on-dolly and
hammer-off-dolly techniques. Also have them demonstrate
how to "pounce the dolly" and then how to "push the dolly up."

UNIT V

pick hammer
Vixen o ]
piece of bent metal or a bent fender

Ask the students to demonstrate how to hold a ‘pick hammer
Then have them show how to tap the pick under a low spot in
the metal or fendler, and feel the taps with thejir fingertips
Lo find where they should pick up. Then have them look at
the blade of the Vixen file and indicate which way they would
need to push or pull the file in order to file. Ask them to
demonstrate what "cross~-filing" is. '

UNIT VI

4
dise grinder ¢
16-grit, 24-qgrit, and 36-grit grinding disc
safety shield or goygles

Ask the students to name the parts of the diac grinder
and then ask one student to put a disc on the grinder. Have
the other students tell what he/she is doing, step-by-step,
as the student puts the disc on. Ask a student to show the
angle to hold the grinder disc at. for a production job and
then for a quality job. aAsk the students to ghooae the
correct disc(s) for & production job and then for a quality
job.

UNIT VII Co e ot

plastic filler -
cream hardener
squee-gee . -
putty knife o : '
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Bondo file
mixing pan
feather-edger
sanding block : ) '
40-grit sandpaper g
600-grit sandpaper

particle mask

piace of metal or fender

RN

Have the students name ail of the supplies lndltooll.
1f you have xime and snough apace, have the students try
mixing and applying-a‘little filler to the piece of -metal
or fender, and then shaping it with the Bondo file. 1If
actually doing this whole procedure is not ssible, have
the students do the correct motions for mixing the filler
. and hapdener together, and for cross~filing with the Bondo

file.

: ' *
UNIT VIIT !

v welding torch
wire brush P » »
striker ’
hammer
tip cleaner
welding gogglen
welding rod ' v
brazing rod ’ \ #*
flux-coated brazing rod g

Ask the students to name the supplies and toqls. -

UNET IX '
spray dqun

Have the students name the parts of the gun, and then
have them indicate which parts you use to adjust the width
of the fan, the amount of paint going into the gun, the
amount of air coming out of the gun, and the angle of the
fan or spray pattern. o :

UNIT X

can of acrylic lacquer

can of acrylic enamel -
\. can of synthetic enamel . .

4 dagreaser or solvent

masking tape . _ *

a tire cover * . :

.4 can of varnish and tacking rag . ,

A transformer , . R

lacquer thinner - o - .

enamel reducer :
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Have the'atddents name the suppliea, and tell the
order in which they are used, and what they are used for.

UNIT XI e

feather-edqger

220-grit sandpaper

putty knife or squee-gee

glazing putty

sanding block . : [NF
150-grit sandpaper . , oL

primer gun l/’ﬁnhﬁ)

Have the students name the supplies, and tell what °
they are used for. " e

UNIT XTI

rubbing compound — . Ca -
buffer - ’
sanding block ) .

can of acrylic lacquer . ’

lgcquer thinner - (//

Have the students name the.supplies, and tell what they
are used for and in what order they are used.

-

— e e ————
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Another type of classroom activity, if you have video
taping facilities, is t6 let the students improvise in front
of 'the camera. This is not strictly a listening-activity,
of course, since the students ‘get practice in speaking. as

" well. It can serve many purposes. It provides for more

ERIC

LI A v ext Provided by ERIC

extensive interaction betweeff students. The students can
use their creativity and senge of humor when improvising.
It provides for wider exploration of vocabulary dnd situa-_
tional expressions. Done ohce or twice a month, it breaks
the ‘lock-step of viewing the tapes and doing the exercises,
and Adds interest, excitement, and fun to the classroom. _
After taping, the students can view the tapes and see them-
selves speaking'Enqiish and interacting.

Seeing themBelves on camera can provide a whole new-
agpect of exploration for teacher and students: - Coniversa-
tion after viewing the tapes can focus on content of the
gituations .and on the non-verbal commanication which is a
part of interaction. Body ‘language, gestures, facial N
expressions, eye contact, proximity (how close the aspeakers
stand to each other), posture, ahd touching can all be
considered in terms of politeness, displays of .authority

or respect, emotions suich as happiness or anger, and feelings

of relationship, such as liking or dislike. fThis activity

."- '_ - B "‘I:tp | . ‘8
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.even the more basic ltudentl benefit from and enjoy

v

works best with the more advanced students, of course,

improvising.
I gave my classes dialogs to initiate their improvi-
sations with.: I also wrote a few idioms and phrases which

. they could use in their improvisativn if they wanted ta.

I typed the dialogs and phrase lists on ditto masters and
ran copies off for the students to use in class. I only
gavwe them the dialog they were going to use in class that
day, tather than giving them all the dialogs in advance.

AN [y

Hexre are some suggestions on how to conduct the.
improvisation classes and the tnplng. Give the students
the dialog (and phrases). Read and have them repeat the
English. Make sure they understand the situation and
vocabulary. Ask them to get a partner (or partners, dependr
ing upon the requirements of the particular situation).
Give them time to practice the dialog with their partner(s)
a few times until they have it memorized. Then have them
act out the complete situation in front of the camera,
beginning with the dialog and going into improvisation.
They should carry on the conversation to some realistic
gonclusion. . L. t

If your students are shy or feel they need to “"prepare" °*
before going in front the camera, you can have them do a
semi-prepared improvisation instead. This would entail
giving them time to tulk and decide on the.general coﬁ‘pnt
of the conversation and conclusion of the situation
for students who have a hard time doing that, you might
give them fime to write a continuation of the dialog with
their partner(s), and speak the dialog before the camera.

The intent of fhese variations s to make the before-camera
improvisation classes as fun a non~threatening as possible,
so that the students all ¢an beRefit from nnd enjoy the
activity.

After all of the students have dofie their improvisations
before the camera, play the tupe back so that they can see
themselves. After watching each improvisation, give the
students time to’ laugh, talk, tease, or congratulate each
other. Then initiate’ converlnhion about the situation, and
also mention the cultural, nondvérbal, or langquage aspects
of their lmprovllntlon which occur to you.

Below are lo@g.of the dialogs I gave my ltudenﬁﬁ to
initiate the improvisations: ,

1) Dinlgg Situation: Policeman stops a man who was speeding.

r

v
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A: Okay, buddy, let's see your driver's license.
B: But officor, I was ., )
A:
etc, ) -
Phrases and Words

go(ing) the speed limit

go{ing) 20 miles over the speed limit
reckless driving . :
a4 menace on wheels

speedometer '

traffic court

a speeding ticket .
a traffic violation .

2) Dialog Situation: Two autobody repairmen in a shop.
' ¢
A:  Hevy, (name) , could I borrow five dollars?
B: Again? I loaned you ten dollars last week.

A: Don't worry, T1'll pay you back.

‘ araad

B: Somechow I don't belicve you.

A: Come on, 1 promise . . .,

vto.
Phrases dnd Words

you .bhorrowed from me

I need it for

write an TOU : . -
8tingy ]
‘trust me - .
emergency

-

f) Dialog Situation: Two friends in a restaurant.

-

Waiter: Here's your bill. v Thank you.

Customer A: Okay, thanks.
L

sy e
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Customer B: Here, I'll take the check.
A: No, that's okay, I'll pay for it this time
B: How much is it?

A: Fifteen dollars. Oh, no, 1 forgot my wallet. I guess
you'll have to take it.

B: 1l can't believe this-- I can't find my wallet eithaer!

etc.

4) Dpialog Situation: Two repairmen in a shop.

-

A: Hey, look what I' found under the geat of that Chevvy.
B: A Ewentyl Far-out! what are you going to do w{éh it?
A: T don't know. I haven'; decided yet . . . .

B: .

etc.,

5) Dialog Situation: Autobody repairman asking his bosa
T for a pay raise.

A: Excuse me, Mr. (name) . Can I talk with you a minute?
B: Sure, (name) . What's happening?

N E;
A: Well, you know that I've been working here for abqyt -
B:
etc. ’

Phrases and HO}Qs

cost of living .
inflation '
job benefits . . . -
stheduled pay raises N
working conditions
Overtime pay +

- work experience

51
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TO THE READING RIGHT TEACHER

S

The information in thiw teacheT's manual will give you
‘an overview of the purpose of the reading text and some tips
on how to use the text in the classroom.
PURPOSE

Generally, the purpose of the reading text is tqo demon-
strate how tht® reading skills needed in a particular vocation,
in this case, autobody repair, can be incorporated into an
English-as-a-second~language program for adults,
) Specifically, our purpose was to develop a text which
could be used to prepare students for autebody repair training.

‘We designed the Reading Right text, then, to meet the._ .
needs of future autobody repalr students. Each unit in the
text focuses on one or two reading skills the students will use
when they go into autobody repair training. It is important to
note that the text is not an autobody repair training manual.
The text 18 intended to prepare non-native English speakers
for autobody repair training programs. In addition, the text
is intended to merve as a model for other vocational training
programe ih which non-native English speakers are enrolled.
gince the text is a model, parts of it may be used or copied
for other programs (with the exception of the reading about
lifting from the American Medical Society). Also parts of the
text may be used or adapted in programs which are not designed
specifically for autobody repair students.

ASSUMPTIONS

\
We have made three basic assumptions about the students
who will use this text. First, they are adult, -non-native

- learners of English. Second, they are literate: that is,

they can read and write in their own languages. Third, the
students have had some experience speaking, reading and writing
the Enqlish language, probably in schools ir~thelr -own—""
countries. The text is not intended for students who are
i{lliterate or who have no experience with the English language.

ORGANI ZATION:
There are three types of readings in the text:
1. There are readings about #ahimahi Island,

an imaqinary place, which is located somewhere in the Pacific
Ocean near Hawail. The purpose of these stories is to give
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the -tudentl\reading skills that they will need for everyday
living. Placing such stories on an imaginary :island allowed
us to confrol the situation more than we could if we wrote
wpecifically about Honolulu, for example. Since Honolulu
will change, stories about Honolulu can become dated and
perhaps confusing. Using an 1maqinary place also makes it
easier tor students fram other islands or from other parts
of the country to use,the materials. .
.

2. There are cultural explorations which give

specific information about 1living in the United States.

. }. There are‘language use sections in the text.
Thenq sections allow the student to delve further into
vocabulary or strustures which were used in a lesson.

CLOZE READINGS

There are twelve units in the text. Most of these units
contaln at least one cloze reading. Cloze readings have
words left out at regular intervals. As the students read,
they are to fill in the missing words. The purpose of the
cloze readings is to give the students practice in predicting
what i8 coming in a passage (something all fluent readers do),
and to wean the students away £rom word by wotd reading and
heavy dependency on the dictionary. There will be missing
words that the students cannot flgure out. The cloze pro-
cedure helps teach the students that the meaning in a passage
is lh the entire passagg not just in isolated words. Often,
even without some of the words, "the students can still
understand the passage. The cloze procedure builds confidence

\\aa the students see that it is possible, and in fact
‘desirable to quess_using what knowledge they have about
English. The procedure also helps build awareness of the
structure of English by helping the atudents see what can
and «cannot fit in a blank.

In the cloze readings in this manual the first sentence
is completsd. Then starting with the second sentence every
fifth word is left out. If a missing word starts with a con- .
sonant, the consonant is given, and there is a blank for
each missing letter. If the missing word starts with a
vowel, there is no first letter given, and there is a bldnk
for each misaing letter. The-compl&te reading with no
blanka follows each cloze reading. Some of the clozd style
readings are in pairs. The second readinq of a pair has the

" same title as the first reading of a pair. The second reading
also has a number and a letter. For example, Readinq 1 is the
firat of a paitr; Reading 1A is the #econd of A4 pair. Both -
readings have the same title; they are about the same topic.
Reading 1 is the easier of the two, Reading 1A has more
compound and complex sentences. Reading 1 should be done

N >
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first. Some readers may find Reading 1 enough of a challenge,
in which case they can skip Readiny 1A and go to Reading 2,
skip 2A and go to Reading 3.

. -
It is important to realize that the more a reader knows
about a topic the easier it is to read about that topic.
Since A readings are about the same topic as the first reading
of a pair, some students may find them not so difficult after
they have read the first reading. You may want to keep a record
of student opinion about which reading of a pair is the easier.
<> Students should not look at- the complete reading to check a
cloze story unti} they are sure they've done all they can to
complete the story. Probably they will need to read the story
two or three tlimes or more.
. 8
You may want the students to go directly to the comprehension
questions after they fill in a cloze reading. 1In this way they
can check their comprehension to sce how much they understand
of a story even though they may not have been able to fill in
all the blanks. It {3 realistic to expect students to be ablk
to understand a passage even though some of the words are
missing.

It is important that the students have a chance in the
classfoom to discuss the cloze readings. In independent work
with cloze we found that students tended to race ahead, not
really thinking about what they were rcading. -We found in our
work with cloze readings that students whp worked completely
"independently with no follow-up classroom discussions did not
benefit trom the cloze procedure like those who had classroom
discussion,

Recommended procedufe for cloze readings is as follows:

1. Studants read cloze Reading 1 and try to flll in
the blanks.

2.7 Students reread as many times as they need to. in
order to fill in as much as they can. .

3. Students check their readings with the completed
story which follows the cloze.

OR R Students go directly to the comprehension
questions.

4. Classroom discussion follows after students
complete the comprehension questions.

OR . Clasaroom discussion can follow after the cloze
. reading and befores the comprehension questions.

7
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buring discussion of- tho cloze readings, you

should be sure to use examples from the students !
work, if the students are agreeable, to ghow how
some guesses are possible and some are not possible.
Remember to point out to the students,with specific

(8]

examples, how some blanks can be filled in anly -

. after the whole paragraph or perhaps the whole
story is read. Point out clues that the students
should learn to watch for. If you are unfamiliar
with the cloze procedure or with the theory behind
it, see TESOL Quarterly for articles on its use;
also, for information on miscues and prediction 1n
reading, see articles by Kenneth Goodman.

PROCEDURES FOR OTHER READINGS

The other sections of the text can be-handled as independent
study or as classroom readings with discussion. The answers
for all the exercises are in Volume 3 of the text.

Translations in Ilocano, Tagalog, Korean, and Vietnamese
are in the student translation manual. The translations
consist of previews for each unit, vocabulary, cultural
explorations and directions for exercikes. You should
encourage your students to use the translation manuals.
Eapecially, they should be familiar with the specialized
vocabulary that appears in some of the readings before they
actually do the readings in English.

Many studehts need the learning reinforcement that comes
in class or small group discussions. If you use independent
study as a procedure in your classroom,be sure to monitor.
yolx students' work carefully. Periodic class or small group
discussion will prebably be necessary to 1n8ur0 that the students
do understand their work.

We encouragée you to bring in material from the community
as the class progresses. Such things as actual job application
blanks, repair forms, and bus schedules,along with newspapers,
ads, and government forms, all help the atudent apply the skills
learned in the reading text. Also, there are commercial
reading kits available which can adad further variety in the
classroom.

~, f
TESTING AND REVIEW )

tUnit XIT is a testing unit. It provides an opportunity
. for students to use their speaking and listening skills
- A9 well as their reading and writing skills. "Unit XII
requires that the students use specific skills that they ‘
have learned in the reading text. We hope the unit will
provide an opportunity for students to test themselves to
see how well they can read and follow directions and how

A
\lﬁ
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.. wall they can communicate with others in a group situation.
————pu—-haveo—teted 1in this final unit to integrate all the
language skills--speaking, listening, resding and writing--
with an emphasis on reading. .

The point of this unit, of course, is for the students
to fumction without you, so you should remain in the
backgrdund. You may want to divide the students into groups
yourself if they are reluctant to begin, and perhaps set
a flaxible deadline for completing the assignment. After
you digscuss the unit with the students, however, they should
be allowed to complete the activities together with as
little direction from you as possible.

IN CONCLUSION

. Wwe hope you will find this text useful, and that you
will adapt it to the needs of your students, adding or
subtracting material from it so that it can best meet the
needs of your students.
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