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AN KYALUATION OF COLLEGE-LEVEL DICTIONARIES
POR USE IN FRESHMAN COMPOSITION ~Qrder No.-192438¢

ARNOLD, Donna longo, Ph.D. Northern Hlinots Unlvers;lty,
1979, 342pp. » . b

The study Is an avhluation of how well ocollege-lavel diction-
aries do serve the market they are primarily designed for--
freshman composition. An examination of past criterin for die-

* tlonary evaluation shows that there {3 no consensus among

evalurtbrs on criteria and that many gvaluations are highly im- >

pressionistic, 1 quallty difficult to avoid when judging something  «

that is both an art and a science. The criteria for evaluation

in this study, specifically «leaigned with freshfman compoaition

b students In mind, are: 1) Authority; 2) Quantitative Factors:
3) Front Matter; 4) Qualitative Factors: §) Syponym Treat-
ment; 8) Usage and Labe¢l Treatment. and 1) Appendices. Sev-
eral of these criteria have not beonamphasized or oven used
in other studles. Front Matter receives emphasis because It ~
may be used effectively to familiarize students with facts con-
terning dictlonary use, and because It gives important clues to
whethegthe dictionary ts predominantly descriptive or prescrip-

. tive. An enlightened balan¢e between these two posltions is
needed for composition students. Synonym treatment ls impor-
twit bacause writing students often have problems choosing the
rjght word for a given context. Fully discriminated synonymies
sid the studont in precise uge of language; indiscriminate syno- .
nym lsts, however, do not. Usage and label treatment has be-
come more Important since the storm of protest over Webster’s
Third New International Dictionary. Composition students need
usage guidance which is fully descriptive of usage in formal
writing. ‘The results of the evaluation showed that no dictionary
was truly ‘ideal for use in freshman compdsition; but one, Web-
ster’s New Wogld Dictionary of the American Language, came
closest to that ideal. The American Heritage Dictionary was
eliminated for use because of its narrpw prescriptive pronounce-
ments on usage, best lndlcntefby its use-of the highly unreliable
but much publicized Usage Panel. Funk & Wagnalls Standard
College Dictionary should not be used because it s out-of-date.
snd no longer roflects the contemporary language. Webster’s
'‘New Colleglate Dictionary does not give students much guidance
on'usage, but id does give them hundreds of indiscrimlinate syn-
onym lists which will only serve to confuse them. The Random
House Collége Digtlonary also lists synonyms indiscriminately,
80 it should not be the first choice of the writing Instructor.
Webster's New World Dictlonary can be used effectively {n the
classroom by instructors who spend some part.of each writing
course familiarizing students-with their dictionaries.
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THE EFFECTS OF PEER FEEDBACK DURING THE WRIT-
ING PROCESS ON WRITING l’ERFORMI\NCE, REVISION
BEHAVIOR, AND ATTITUDE TOWARD WRITING
) { Order No. 7923212

s . . '
BENSON, Nancy Louise, Ph.D. University of Colorado at
Boulder, 1979, 143pp. Director: Professor Ruth Cline

‘ 1

The purpose of thlsﬂstudy was to inve;tlgnte the eﬂect’l of .

peer feedback during t*é writing processon the writing perfor- ~

mance, rwixlon’behaviur, and attitude toward writing of junior
high school students, ‘Two types of feedback, dilferent in the
amount of information:and reinforcement provided, were com-

pared to a control situation. - .

Three clasges each of six volunteer teachers weré involved,
Each teacher taught both feedback treatments and the control
treatment in separate lahguage arts classes. Data from 288
students were anilyzed with a balanced design using three fac-
tors. treatment, sex of the student, and teacher, Analyhis of
covariance was used with writing performance variableg and
attitude toward writing; analysis of variance was used With '
the revision varinbles. There were nine dependent Variables:
quality of writing, total wbrds, words per t-unit (a measure of

- sentence subordination), paragraph revision, sentencerevision,
" word reviaion, czsmetlc revision, totalrevision (a sum of the
four revision types) and attitude tow‘rd writing, p

v v

»

PAruitext provided by enic I [

- .
.

)

'l:hc‘ ten-week expériment was preceded and followed by a
writing aample and an attitude toward wr?tlng agsegsment. All
students completed n core composttion curriculum, congiating of
five formal ansignments, All students were instructed to tevise
at least twico during the two weeks given 6r cach assignment.
In the two fecdpuck treatmeonts, students met in smatl groups -
and exchanged papers with fellow gtudents. Following .the read-
ing, students compluted the feedback tnstrument provided.
A highly structurdd scale for five aspects of writing wns used .
to give and receive ipformation feedback; a loosely structured
form was used to elictt positive comments about the draft in
the reinforcement feedback treagtment. The control group was
given teachgr-directed revision activities, no group interac+
tion during the writing took pliace. Folldwing the experiment; &
posttest writing assignment was administered oQor a two-day
period. Both pens and pencils werd used to distinguish revl-
slon behavior. The uttitude measute used initially was admin-
istered again. Each pretest and posttest essay was scored
hollstically by trained raters. Revision was identified by a com-
parisonof (he pencil and pendrafts written on successive days,

The findinga show statistical support for the effect of peer

feedback.- The experimental treatment achieved stutistical

significance at .05 or beyond (or {ive dependent variables:
quality. of writing, paragraph revision, sontence reviston, wortt
révision, and total revision. For attitude toward writing, the
effect of the treatment was evident tm n significant treatment
by sex interaction. ) *

.Sex of the student had a senificant main effect on quallty

“of writing, totyl words, paragraph revision, apd attitode toward

writing. Correlations of quality of writdng with other variables
suggest that compostition teachers should encourage length In
the number of words, extensive revision, and positive attitudes
toward writing. : ' . .

-,
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“THE EFFECTS OF» R&RMAL,‘ TRADITIONAL GRAMMAR

STUDY ON THE WRITING ABILITY OF SECONDARY ,
SCHOOL STUDENTS Order No. T920025
BOWDEN, Sandra Pope, Ph.D. University of South Carolina,
1979. 101pp. . ' S
. . L

This study Investigated differences in achievement in writ-
ing skills of students who -were taught composition with the
study of traditional grammar and those who were taught compo-
sition without the study of traditional grammar. The second
purpoae was to investigate differences in the attitudes toward
their writing of those students who studied composition with

_grammar and those who studied comppsition without grammar,

Four ninth-grade English classes.in a large htgh school in
the midlands of South Carolina were studled for a nine-week
pericd, -A pretest/pos@st oontrol group design was imple-
maented to assess changes in student writing performance and
attitudes from the beginniig to the end of the study.

The pretest and posttest materials administered to them
were the following: (1) Studént compositions rated on several .
criteria and (2) A semantic differential test to assess attitudes
toward perception of-writing skills, of instruction, and English
study, . . .

The hypothesis on writing achievement was tested by using
correlated t tests comparing mean scores for both groups on
the eight variables for assessing writing ability, The hypothe- .
sis on student attitudes toward their own writifig, the instruc-" .
tional methad, and the subject matter was tested by analyzing
the data from correlated t tests comparing the mPan- scores for
both groups on the semantic differential,

On the basis of this study, the‘investigator concludes that,
for students suchasthose described ththis study: (1) The bene-
fit of studying formal, traditional gralnmar to improve sfudent
composition is doubtful and (2) The benetit of studying formal,
traditional grammar to improve ‘student attitudés toward their
own writing skills, the instructiorial method§ or the. subject mat-
ter is dabtful, ) x
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A CASK STUDY/ OF THE I'MPACT OF TEACHER-STUDENT
INTERACTMON ON THE REMEDIATION OF WRITING DE-
FICIENCIMB IN THE COMMUNITY COLLEGE .

Order No. 7925361,

BOWLES, Callle Ellen Reld, Ed.D. Virgima P()lytm'hn!f‘ Inati-
tute and State University, 1979, 166pp. (

h The purpose of this research st\'ndy wis to provide insight

into the impact on basic writing skilla remediatioh of {ndividual
teacher-student interaction in a communily -college remedial
English selting. The study dealt with such affective and cogni-
tive variables of this (hteraction as pedagogical techniques,
teacher senaitivily to the behavioral cues of students during
intet'action,yuse ofpositive and negative comments about stu-
dents’ writing, and student traits like motivational level and
capacity to tolerate stress. Since the goal of this study--under»
standing ©of human behavior--required qualitative rather than
Quahtitative data, case study mothodology was more appropriate
than experimental-design methodology. Partleipant observa-
tion, teacher-student interaction kn the classroom, Interviews
with subjects, and perusal of the student subjocts’ compont-
tons and permanent records were data-collection devices,
The unit of data analysis waus the *interact,” defiifed as & chain
of at least two alterhate behavioral exchanges of teacher and
student. ; i’
Nearly seventy “interacts® involving two femnle remedial
English teachers and nine students provided the following in-
formation. Nelther teacher was empathle, for neither seemed

. to put herself into the place of the students who felt insecure,

[ ]

apprehensive, and distressed about thelr inability to write
competently. Both teachers seemed to have narrow vision,
failing to understand thg psychological pain that students under-
went when the teachgrs negatively criticized the students® writ-
ing. The teachers did nGt percelive the compositions as exten-
signs of the students’ selves which ghould be handled
réspectfully and carefully. The teachers did not perceive them-
selves as maternal figures who should tend to the psychologl-
cal needs of students. Instead, the teachers percelved thetr
roles as didactic in the narrow sense of the word “didactic,”
and one teacher was not even didacti¢ with students whom she
judged unworthy of her help. Nor did either teacher realize
the cruelty of her own behavior, but such insensitivity was ap-
parent to an observer of the interaction. The students’ un-
pleasant experiences in the remedial classroom strengthened
the students’ bad feelings and made students less likely to ac-
cept thelr own shortecomings--academic and psychological--as
part of the cause of thelr failure to remediate basic writing
flaws. Perceiving the teachers as having little genuine faith

In the students’ c¢hances of successful remediatfon, the stu-
dents were-more likely to condemn the teachers as the sole
cause of the problem. : ’ :

Nor\did eithet teacher use any diagnostic techniques to de-
termine the entry-level behaviors of students related to the
instructien that they were .to undergo. All students had to com-
plete the same writing assignments and the grammar text read-
ing and exercises regardless of their individual basic writing
problems.’ Likewise, the teachers did not relate the grammar
exercises to the learning objectives of the course, ingtead
treating the exercises as isolated units. in the study of formgl
grammar. Neither teacher explained the relevance of the
grammar exqucises to the students’ writing deficlencies. Also,
neither teachdr devised specific learning tasks that when,com-

*  pleted would lead students to attainment.of an overall learning

.~ objective. The teachers did not concentrate on helping stu-

dents master small, discrete units of material, the mastery
. of which would function ad positive reinforcement and there-
" fore as an incentive to continued effort. R
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“THE GENERAL STUDIES PROGRAM: A PROPOSAL FOR
AN INTERDISCIPLINARY LLUSTER COLLEGE, AT THE
COMMUNITY COLLEGE FEATURING THE USE OF SMALL
GROUPS FOR COURSES IN, THE DEVELOPMENT OF *
HUMAN POTENTIAL AND ENGLISH COMPOSITION ’
. Order No. 7916850

Bity of Mléhlﬂn, .
Timothy G. Davids, Walter Clark

BOYER, laawrence Barton, A.D. The Univer
1979. 389pp. Co-Chatrmen:

This project can be divided into two parts. The first part,
chapters one through four, describes the existontialist-humanist -
orlentation of the cluster college described in this Project; the
rationale for creating it and others like it; ‘several aspects of
trying to establish it on the campus of a community college;
and the general nature of it, including its gourses, operstion,
methodology, and interdisciplinary approach. In the text of this
project, the terms cluster college, self-contained program, and
the General Studies Program are used somewhat synonymously.
These terms denote an educational program which shares many
resources of the college at which it is located but also had its
own philosophy, educational 'goals and objectives, teachln'g* .
learning methodology, course content, full~time staff, studest
selection criteria, student population, housing, budget, and ad-
ministrator, . . .»p

The second part of the project, chapters five and six, de- .
scribes the courses in the development of human potential and
English composition, The course in the development of human °
potential contains a series of structured exercises for small.
groups to be used for a semester to enhance the psychological
develgpment of the students In the General Studies Program,

It 18 included because ope of the major assumptions of the Pro-

- gram is that improved psychological functioning supports. tm-

«

Proved academic performance. The English composition course,
based on the concepts of lingulstic security- dialect accep-
tance and on the principles of humanlistic ps;‘c\g ogy and edu-
catlon, also uses smalf groups. Among other th gs, it employs
small groups ta present some pre-wr ting experlq_nces.. to pro-
vide an audience for student writers, and to teach editing and
proofreading skills in the service of increasing students’ writ-
ten flyency. In this project these courses are described sepa-
rately, but they would be taught in an integrated way if the Gen-
eral Studies Program were established. The reasor for this is
that the English compasition course also employ® structured
éxercises to help the small groups develop rapport among its
Mmembers to provide a good climate for their work. The groips
In the composition course would be.the same ones used for the
human potential course, thus making more efficient use of the
students’ and staff’s time and energy. .

This ‘second part can also be viewed as a separate courge
in English composition in which several small-group activities
from the ‘human potential course are combined with group meth-
ods for teaching writing. This combination has been used as 8
eomposition course which was successfully taught in the regu-
lar curriculum al*a community college. (The evaluation data .
for this course, including some befoye and after writing spect-
mens, are included in the appendix of this project.) This counse
can be taught more effectively, though, in a self-contained pro-
gram where it can be separatetl but integrated with the haman
development course. This arrangement not only allows more
time for the writing and editing experiences; it also lncropu
the chances for a more comprehensive and inténsivd human de-
velopment experience, since more time becomes gvailable for
#tructured group activities, professional facilitation, and peer-
group Interaction. These advantages are just some of the many
reasons for the creation of & cluster college, an' educational
structure that can offer more effective educational experiences
at the community college than those gained in the traditional
structure in regard to developing students s people in their
own right and cpnscquentl( developing them as fluent writers.

Rl
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THE THERAPEUTIC BENEFITS OF FREE OR INFORMAL
WRITING AMONG SELECTED EIGHTH-GRADE STUDENTS
Order No. 7911903

BRAND, Alice Glarden, E4 D l‘utgcrd Umiversity Thg State
University of New Jersey (New Brunswick), 1979, 337pp.
Chairparson! Robert P. Parker

Purpose = ¢
Oxpasltory writing has long been considered as
major contribution to cognition, the contributions of
l'modes of writing to lndlv\dual development and
Literature drawn from

mlkin‘
more perso
well-being have been largely ignored

_ theory and past practices in English edication, psychotherapy, .

and school-sponsored mental health, supparts personal writing
as capable of effecting positive psychosocial outcomes as a
unique tool which English teachegs may employ toward thera-
peutic ends. The present study evaluat€s the therapeutic effects
of a school-based, intensive {ree or m(urm'\l wnung program

on nlec!od eighth graders.

~

F B ?!1.}2&*5‘}1‘3 .

Two principal hypotheses guided this study. The major
hypotheais concerns thé relationship between the treatment
and therapeutic gains: _ .

1. Students partictpating in the intensive, personal writing
program will show gxeatcx gains in self-information than non-
participants.

2. Experimental subjects wtll show greater positive changes
in their self{-concept.

3. They will experience fewer problems. 4

The minor hypothesis concerna the relationship between .

the treatment and the student writing itself:

1. The writings of experimerital subjects will show greater
gains in qualifative features than thosn&«ﬁonu ol subjects.

2. Their writings will show gremter gains in technlcal
featuresx

i - . hﬁathodolo_ﬂ_ . .

_ The basic design wis a pre’/posttest, experimental/control
‘roup ln\msugation mn\ed out over a ﬂv§ -month period. The
schoo! chosen for the study was a ractally-mixed, urban-sub-
urban inter fate factlity A group of 18 studenls qqually

‘divided between females and males, was selectéd from.a hete

geneouply grouped eighth-grade English class. Eight students
served as the experimental ‘group. The other eight students,
matched with respect to S‘and general academic status but
taking Engusg ir a regular®lass setting with another teacher,
served as the control group.

At the beginning.ang conclusion of the program tthMoomy
Problem Check List and Tennessee Self Concept Scale were
administered todall subjects, Student self-descriptions and two_

" walting umples were also drawn pre- and posttreatment.

'-‘llhnuulu : , -

"their pereonal pelves amd reiations to othera.

Three trained readers evaluated the writings according to
Categories’of Personal Informatioh, the Evaluation Scale for
Personal Writing, and.tle Composition Eyaluation S¢ales. An
analysis §f variance for repeated nieasures was computed on
sll measures. A |

Réaultg ) !
The major hypoth‘eals 4an partially and inconsistently con-
firmed. The program appeared to have a mixed therapeutic

effect on studént self-information, self-concept, and felt prob- -

oms, and negative therapeutic oflecta on the sell-concept ql
ltl female participants.

~ The minor hypothesis was unconfirmed. The progr,;m hld .

no sigriificant effect on qualitative or technical featurés of
writings of participants. Apart from the intervention, fesfiales
generslly perceived themselves less positively than males
over time. They reported more concerns particularly with
Last, femajes '
dpmonstrated greater control over surfice features of writing .

v b LY

(.
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" Disguwnion

The tindings support the work of llle»cyclo theorisis that
identifies adplescence as a predictable crisis point in which
neghtive emotions may be neceasary for positive, long-term
growth.- This regearch supports the pr ecocity of females in
entering this transitional period.

The t{udings alao support the application of personal con-

. struct theory of psychotherapy which suggests that the benefits

of therapy may depend upon initial negative chafgps. Though
the hypothesized therapeutic benefits were not indicated, it is
possible that the intervention did stimulate self-inquiry by
female participants tiat would ultimately lead to ponltlvo matu-
rational changes.

Conclusion -

The research suggests that the mental health modol for
education may be imperfect within present educational struc-
tures. In particular, writing undertaken.for its therapeutic
benefits and typical second ry 8chopl English instructional
programs seem currently i (;‘)npauble Restudies should be
guided by especial consideraton of developmental and sex fac-
tors, individuals' preferred modes of expression, and meth-
odology’.

~~
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A STUDY OF Ti{E PERCEIVED NEED FOR EMPHASIS ON
WRITING SKILLS AMONG FACULTY AND GRADUATE STU-
DBN.]';S "AND OF THE EFFECTIVENESS OF A MODEL FOR
IND D‘UALIK‘ZED INSTRUCTION ‘IN WRITING IMPROVE-
MENT AT rﬁs -GRADUATE LEVEL Order No. 7919686

BYNUM, Hénri Sue Dearing, Ph.D. Unlverslly of Soutﬁ)l‘h
Miuluippl' 1979, 131pp.

The reaparch was designed to investigate the perceptions
of need for mphasis on writing skills at the graduate level
among faculty and students. A second facet af the research
was designed to investigate the efficiency of a médel for indi- .
vidualized instruction in writing m\provem&nt at the graduate
level, -

% Perception of need for emphasis on wrltmg skill was as-
sessed by Means of a questionnaire composed of 39 Likert-
items, Posslble responses for the items ranged frém
n’gng agreement to strong-disagreement. Responses on sec-
were summed to yleld an index of perceived need for
nla on'writing skills; responses on sections 2 and 3

) wo‘n used to collect percentage data on perceptiop of need for

b

" [

. de :
. dices of perceived need for emphasia on Writing skills indicates . oo

q‘ . . . ‘.
. ) i . . -
:'.. . - : .
T

a programof remediation in writing skills at the graduate
level and on self-evaluation of writing skills.

Suh]ects consiated of graduate faculty in sufject areas
listed as pvssible minors for advanced degrees in.education
(n = $4), graduate faculty of the Department of Curriculum and -
Indtruction (n = 25), graduate students currently enrolled in
advanced degree programs in Curticulum and Instguction
(n= 73), and graduate students who, due to deficiencieg in-
writing skills, were asked to parhcxpate in the Writing Skills
, Program (n = 15). The study was made at the University of -

4 Southern Miasissippt during the academic year 19761979,

The model for individualized instruction in writing im-

+ provement consisted of diagnosis, prescription, and instrue-

tion based on the kinds of writing required of professional.
educators. Samples of writing were taken at the: beginning
of the program and again at the end of thé program for each
individual in the program. These samples were compared to
determine whether a signmcant increase in writing skills had
resulted.. : T
Major conclusions based on the findings were as follows:™ " .
1. There is no, significant difference in the perception of
» need for emphaals on writing skills at the graduate lonl among

. graduate faculty and graduate students,

2. The apparent lack of consistency among faculty and qtu-
perceptions as demonstrated by the wide variance in in-
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that writing is not smphasiked td a great extent in graduate
courses. Faculty attitudes a robably reflected in student

T attitudes. .

3. The variables of sex, level of advanced degree sbughy,
subject area specidlization, and years of teaching experience
were showhn to have no significant relauunuh_\p to,percetved
need for emphasis un writing skills. v .

4, Blacks are sigmficantly more in favor of emphasis on
writing skills than are whites _This is possibly due to pres-
sure on blucks to speak and write-atandard English.

% 5. GRE Varbal scores are sigmficantly related to the per- -

“ception of nead fur emphasis an writing skills. Those with
higher scores tend to be more in favor of omph’alls on writing.
' & Among graduate faculty, those in History, Communica-
tions, and Early Childhood were found to be most in favor of

" smphasis on writing skills. Those in Mathematica and Physi- d

cal Education were in the middle range, and those in Chemis-
try, Science Education, Thpatre Arts, and Geology were found
to be least in favor (Mﬁia on writing skills. It mum

be noted, howevér, that of the subject areas listed, none were
against emphasis on writing skills. The rankings reported
are a matter of degree of perceived need for emphasis,

7..The model for individualized instruction in writing

improvement was found to be effective. Students who partici-
pated in the programs ‘made significant’ gains and had signifi- .
cantly greater perceptions of need for emphasis on writing
skills than did students who had not received such instruction.
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WRITLNG ET!I:\(’iOUR OF SELECTED FIFTH GRADE STU-
DENTS IN AN OPEN CLASSROOM Order No. 7921550
CARTWRIGHT, Patricia Jean, Ph.D. The University of wis-
181pp. Supervisor: Professor John M.
Kean w Py -

By Investigating and answering two questions 1) what are
the writing experiences of selected fifth grade students and
2) how do these students interact with thelr classyoom environ-
ment, it was possible to define a classroom written language
‘process. The researcher used a participant observer method
to collect data. Data were collected on seven students specitl-
cally and the entire class generally during twelve weeks of
duily classroom observation. The data included observer's
i)p'to;p‘--on student’ writing activities and classroom environment,
IitarVlews with selected students and the teacher, samples of
the students’ writing and t: recordings of selected writing
activities. An analysis of data showed that students en-
gaged in nine different types of writing activities and five dif-
ferent environmental interactlons, It was cohcluded that these
studenta engaged (n a gomhation of cooperative and individual
.actlvities as they composed and wrote; that the writing experi- N
snces of these students were based on their cooperation with
the elements within the classroom such as peers, teacher,
aldes, textbooks, reference books and the cooperation was made
possible by the flexible schedule in the classroom, .

- . . ’ ) »(

BETWEEN WRITER AND READER: THE RELATIONSHIP
OF THE CONCEPT OF AUDIENCE TO THE TEACHING —
OF COMPOSITION ! ~ Order No. 7922402

. 4 _
* COCHRAN, Janet Fyne, Ed.D. The Unlversity of North Caro-

lna at Greensboro, 1979. 179pp. Director:

Dr. Dale L.
Brubaker _

Traditionally the term rhetoric has been applied to the edu-
cation of speakers on public occasions, Modern rhetoric has

- been characterized by a shiftfrom spoken to written discourse

“amdl mnother shift from emphasis on the rhetor to emphasis on
the audience. . .

© The purpose of this study is two-fold: to synthesize the
major eontributions to the study of audience, assessing their
wasfulaess in the teaching of composition, and tg/analyse -
rhetorical action by presenting a model which will illuminate
“0 ~vhalionship between writer and reader. - v

.
v . . .
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' 1 {, meaning in writing and in classroom language.

\ L)

. The heritage of the rhetorical concept of audience can be .
traced bacK to the Rhetoric of Aristotle. The analysis of audi-
en¢e found in the Rhetorlc. can bb of great value to students and
teachers of wiltten discourse. Aristatle treats rhetoric as an
art which can be systomatized, and 18 therefore tenchable. Al-
though Artstotellan rhetovic can be useful, it also hag Umita-
tions for twentieth-century studids.

The three elements of dlscourse with which Artstotle
deals -~ rhetor, audience, and dlscourse -- constitute & cur-

" rlcular cornerstone for the teaching ol composition. The at-

tempt to intograte modern rhetoric with contemporary curricu-
lum theory leads to «"dlscovery of many’ princlples which can
be mutually beneficlal. They reveal ways In which the concept

- of audience functions In tho context of the composition class-

goom. . . .
The tenching of English has long been dominated by a con-
tent-centered approach. James Moffett prOpo‘ses Instead a
“student-ccntered” approach, which views the dimension of
growth from the self to the world. L. 8. Vygotsky suggests .
that the deyelopment of written speech is rather from the so-
clal to the self, which deems more closely related to the de-
velopmental Tag of many students of writing. . -
Different kinds of rhetorical action have certain things in -
common; therefore it is possible to construct a model which
will reveal the vomponent parts and their relatio ship to each
other. The model hag Its origlin in a situational cl;ntext. Writer
and reader fictionalize each other according to inferences each
has made. They make cholces based on common materials pr
characterlstics: Culture, Education/Information, Syntacie
Repertolre, Power, Values. The materlals are the basis
of covenants forpred between wtiter and reader. Encompass-
ing all of these 1;\ tors 18 the writer’s purpose which is ulti-
mately determlned\\%ntended audlencé. Certain qualjties
of discourse emerge w  are digcussed as Selection, Symbol
System, and Structure. . .

The rhetorical action of classroom discourse presents its °
own audlencd categories. They can be classified according to»
three Kinds of writing which may be said to belong to the The-

-matic Domain, the Interpretive Doinaln, or the Affective Do-

-~ malin, in order of their relationship to the development of writ-

ten speech. As decisions are made about ‘the audience chtegory,
the writer experlences new insights and thus undergoes c¢hange
as a result of his own rhetorical action.

The model can be said to generate its own heuristic proce-
dure, and can be used In specific ways In the compaosition class-
woom. Knowledge of the dynamica of the mode! can enable the

-~ writer to understand more.fully the pracess of producing mean-

Ingful discourse directed at-a particular audience.

' TEACHING WRITING:. AN INTERACTIONIST APPROACH TO

ABBREVIATED AND IDIOSYNCRATIC LANGUAGE IN THE
WRITING OF SECONDARY SCHOOL $TUDENTS
) Order No. 7020828
COLLINS, James Leonard, Ed.D. University of Massachu-
setts, l&t‘]& 126pp. Director: Profeasor Earl Seldman
The pirpoge of this inquiry is to challenge conventional an- .
swers to this question: “Why is80.much of the writing of sec-
ondary school students’abbreviated and idiosyncratic ?* That
- objective 13 accomplished by contrastingg conventional under-
standing of inexplicit and subjective studeyt writing with an in-
teractionist understanding. The Interacti t agproach is con-
structed by syntheslzing key concepts from language study, -
espacially semantics, psychollinguistics, and sociolinguistics,
The writing of urban secondary school studefits is used to e~
emplity the meaning of those concepts; o
inquiry characterizes a dominant perspective on writing
uand s teaching as assuming that communication isathe primary

“function of writing. That perspective addresses the problem of -

sbbreviated and idjosyncratic writing by emphasizing norms
governing the presentation of logic fand languagein writing. ..
Foremost among those are norms related jo the avoidance'o{ -
“error and to meeting the informational needs and orthographie,’ .

- Syntactic, and semantic expectations of readers. That perspec-

tive, it is argued, favors social, transpersonal, and objective -

S
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From the interactiomst perspective, abbreviated and idio-
syncritic student writing ts causally related to the formation of
mxnln; in writing and to teacher dominance of pattyms of
clahsroom language interaction. The cognitive dynamics in-
volved in writing are based nthe symbolic and linguistic oper-
ations of comparison, the primacy of the famihar, and conden-
sation, the roduction of reaiity through aymbols and words. The
formation of meamng in writing requires nteraction botween
personal and social levels of word meaning. lnexpeérienced:,
writers show a biaa toward personal meamny because of a nec-

-

essary dependence on the phonetic system of speech and on the , !

syntactic dnd semantic forma of spoken language and verbal
thought, '

JThe inquity uses a distinction between the autonomy of the
writer and the autonomy of the teacher to argue that abbrevia-
tion and idiosyncrasy may be reinforced by conventional strate-
gies for teaching writing. Those strategies sHow a dichotomy
between subjoctive and objectiye tendencies n writing and a -
dominance of social and objective meaning, inspired and mosat
often formed by teachers, in oral and written classroom ian-

- guage. That dommance resalts trom teacher expectations for

language that accompany advanced literacy and from the role of
the teacher as agent of socialization in the school, By empha-
sizing conventions of language and logi¢ and by doing mest of
the talking i1 classvooms, teachers might-prevent students from
dentify ing, structuring, and exphcitly writing what is really on
their minds, .’ :
The 1Rquiry concludes that teachers must understand the
role of language in the psychological dynamics involved in writ-
ing, in the social dynamics involved in the composition class-
room, and in the interaction between those. The pattern of
teacher dominamce in the teaching of writing can and shouid be
replaced by collaboration between teachers and studept writers.
Spoken and written language interact in the lnexpcp\»Xced writ-
er’s production of Writing, and speech and writing”should there>
fore interact in the, compositign classroom. That interaction,of
talk and writing must preserve the student’s personal level of
meaning, related to the student's own perception, experience,
. thought, and feeling. That interaction must also preserve the
autonomy .of the writer,

TREATMENT OF WRITING APPREHENSION AND ITS,
EFFECTS ON COMPOSITION ' Order No. 71915233

FOX, Roy F., Ph.D. University of Missouri — Columbia,
1978. 243pp. Supervisor: Dr. Ben F. Nelms
*

Nature of the Study

This study was designed to investigate the effects that two
methods of teaching composition had on writing apprehension.
One method was conventional instruction and the second metiyd
was student centered and workshop oriented. The study also
investigated the effects these two methods had on three lan~
guage factors: (1) overall quality of student writing, (2) lemgth
of student writing, and (3) degree of qualification in student N
writing.

ﬂgthtiloloﬂ _

Six classes of university freshmen (108 students) were in-
volved in the study. During a period of sixteen weeks, students
in three of the classes received conventional instruction in
which all studentayriting, instructed to adhere to traditional .
rhetorical modes, was.exclusively instructor-evaluated, With
these students, writing instruction also included writing exer-
cises, lecture, discussion, and question-answer sessions. The
other three classes received inst&ction that included large-
group interaction exercises, paired-student and small-group

. language problem solving activities, intensive practice writing,
practice respopses, structured peer response to studerit writ-
ing, specific writing objectives for each essay, and two instruc«
tor~student conferences. ~ : ,

Two Instruments were used to gather data: (1) Th Writing

: &Fhmion Test, giveir both befpre and alter the sixtesn

“x. 8 of the study, to measure chariges in students’ apprehen-
LS T . . . : .

.
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sion about writing, and (2) a two-hour writing sample used as '

a meanure of writing proficiency at the end of the semoster.
Two-way analysis of varkance Qus the primary statistical

tool. Twa of the hypotheses used an analysls of vartance with

repeited measures dosign. P
. . . ‘ i )'_
J Fll)(“l_l&:l'

The findings revealed slgnificant differences on five of the
study’s ten hypotheses By the end of the sixteen week period,
& significant roduction {i writing apprehension occurrod for
all students in the .experimental group and for all students in
the contral group Tha gxperimental group's high apprehenaive
writers reported Blgnificantly fower lgvels of writing apprehen-
ston than the control group’s high appicchensive writers. At the _
end of the experiment, all experimental group ‘students reported i
significanthy lower levels of writing apprehension than all con- !
trol. group students. In addition, all students in the expertmen-
tal group Wrote significantly longer post test compositions than
all students in the control group, The differences in length of
post teat compositions between the two groups of students oc-
curred at the 056 level of signifivance. All other differences
existed at the 01 and .05 leveis of significance.” No significant
differences were Tound between the two groups on the qualifi- =~ .
cation and gverali quality measures of writing, as well as on
the IeRgQ\ of post test compositions of high apprehensive writ-
~ érsonly. All statistically nan-significant hypotheses revealed
" means that consistently favored experimental groups,

»
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Conclusions
Dkl olid

The foliowing general conclusions nfhy be applied to college
freshmen of similar backgrounds: . 4

" (1) Exposure to either conventiondl or student centored

* methods. ol teaching composition éignificantiy reduces °
writing apprehension, & T

(2) Expo_sure to this particular student centered method of
nstruction reduces writing apprehension to a signifi- .
cantly lower Jevel and at a faster rite than does conven-
tional writing instruction. ‘This ;1pp@s to all students,
including high apprehensive writers. »

(3) writing instruetionrthat is similarly structured pro-
duces writing that#%s at least as proficient in overall
quality as writing produced by conventional instruction.

-

(4) Writing instruction that is similarly structured produces
gompositions that are significantly longer than composi-
tions written under conventional writing instruction (at
the .056 level of significance), i

(5) Exposure to either conventional or student centered

writing Instruction produces writing that does not differ
In its use of qualification, . » @

t » . ,
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THREE PERSPECTIVES ON COMMUNICATION AND THEIR .

- APPBJCATION TO ASSIGNING AND EVALUATING STUPENT '

WRITING | ; * Order No. 7926162

. ol _
HASHIMOTO, Irvin Yulichl, Ph.D, The Unlve/rsm}l‘m, -

1479, 278pp. Chairman: James W. Downer - ! -

-

Composffion teachers have often been exhorted to look to * -
other flelds for ways to improve their tepching. Howevel, thof AR
have often found it difficult to makedindings from othes fieide .
useful to thelr teaching. One why composition teackers mi .
make such findings useful 18 to look to other flelds for analdgles

Jhat might prove helpful for recognizing teaching problems, or-
ganizing them, and recognizing solutions that perhaps have gone
_unnoticed. One source of such analogies is the field of com-
munijecation research. . ' < i
Three distinct communication perspectives can be described: :
- &) communication as stimulation with an emphasis on a send- .
" & ®'s manlpulationa.of a message In order to control specific
conimunication “effects”; b) communication as Tnformation
t - processing with an emphasis on the ways a recelver is said to
. _ 3 . .
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munication perspectives are shown to have different implica- The four o pr . . .
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lems, and suggest solutions to broblvnm; yet thuse who write ) 1’,,3- s(‘udo‘nl; to ﬂ(“C(‘. t ‘:;\mi-skille(; 'l‘nd Bllbjfl‘l)f(f‘; .(;, :l ;:tn-
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CAPTIVE AUDIENCES: COMPOSITION PFDAGOGY, THE T RSO , . i T ; 5
LIBERAL ARTS CURRICULUM, AND THE RISE OF MASS ° . (l}):AM N:élnwg{ﬂg%YA DEY(!;:LO:ZME-N'IAAL _WR’l'I‘l'NG pRO‘-
HIGHER EDUCATION Order No. 7924660 : OF "COMMUNICATION ‘THROUGH
3 . : . -SELF-DIRECTION : . Opder No. 1916851
HEYDA, John Francis, Ph.D. University of Pittsburgh, 1979. HILL, Edward Thomas, A.D. The Unlve;'elty of ,Mfc,h_lg,ln,-l"ﬂ_.
192pp. e . 221pp. Chairman: Alan Howes : R g
. ' ' Many entering comrimunity college stud’eﬁts becaua'hé: of pdor .
On December 8, 1975, Newsweek carried, as its over story, ! . N
an article from the magazine's “Education” section entitled ::Ill“con:r;p::landh: e:;:tzﬁa((i)en;lcul:: ck%r:unldat, h:; e difficulty -
“Why Johnny Can’t Write.” Drawing on a weltet of recently N oﬂh:‘klnda o!y;tud:nts now :tt:ndia 'Pc:nfm:ni‘t) 'ce!;:lf! : and ;
released statistics, all suggesting a steady, decade-long decline lduolt ona method tor composltior?%eachera toyhe';" :h” ta- o
: in the verbal skills of college-aged youth, the article succeeded’ ) dents improve their writin P these stu- ‘\'_"-,--"
In provokdng‘chnsiderable public alarm over the prospett of a - . " In this method student'sgx;re encouraged to beo fluent by A
“literacy crigis”™ spreading uncontrolled through American high . '~ Ating { thei : geq me fuent by - .
°’ schools, coll¢fes and universities. © , :hr ngl rom th : ’ ".?"" exper‘lencea. -S_tuge_nts flrat 4ok at v
. A8 a consequence of the-emergence of this *literacy criais,” , th:::.:n:r:; nm :n: "‘,‘;‘;:":::u:’k?;m, X ':h": "‘0:":5 ;’““Y‘Nl’ to :
Institutions of higher education have found one of their most : and 1dentify what'-;o'x;c e'ayh ave a: a:ed (:Moo aA_ etrdexroll'._l’neu- :
secluded and hallowed retreats, their departments of English, . at thelr ex ° m. As students look. .
suddenly apened up to increasing public acrutiny, For, ses'a ' el experlencep honestly, they begtn to write more clearly. b
result of the extraordinary amount of publicity lx;vishe;i' e A-. they move through the course, students 5 write, write
ducling in reading'and wpiting skills by the b_ev'vg media{ in- S . ' l:::::l:;:f:g:emm;h:;nzas.é:rttd'::::er‘_[:'l'e r of“\;rrlt:n( they
“Ting numbers of undergraduate _studenta.have_ begul to take : : o ‘;p ° _° . v "g_ ° "’“‘l."
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<. greepe of five t6 seven students for their comments, and ! offen -
' function ns. & tutor7editor.- At the end of the course, students
.ovaduatd themgelves. '
dents write®ore clearly thanaat the beginning. They ldvk at
themselves honostly, and they try to write lacidly ubout their
- ehpuriences. And finally, thay seem to enjoy this whole process
" of learning about themselves as Yhey Wr.lte.at{(_)ut themaelies.
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3 ‘T“E _lEF!'x'ECT @F‘\ RELAXATION AND -GUlDED IMAGERY |
ON THE CREATIVE THINKING AND WRITING OF FOURTHN, -
FIFTH, AND SIXTH GRADE STUDENTS IDENTIFIED -AS ’

L GUFTED . : Ovder No. 7915174 |

. KEARNS, Phy]ll._'}‘Keaséy-,- PhD. J(:\nsns State University, -

1978, 107pp ' ‘ t

A

~

- * | B
The purpose of this study was investigate the effect of -
relaxation sxercises and guided 1n agery on the croative think-

~ Ing apd writing abilily of fourth, (ifth, and sixth grade students .

 ldentifted and receiving education,in a program for the gifteq.
.wxq students met the requirementy for placemerit in a program
r the gifted : i
The subjects were randamly “‘t(n«l to two experimental
t " .rouiu. One group received eight one-half hour weekly seseions
of relaxation exercises and guided imagery and the other group
regeived eight one-half hour weekly sessions of mathe-
‘mintical recreations. Two investigators altérnated between
the two groups: during the eight weeks. At the ninth ses-
sion, the subjects were administered the Torrance Tests for
Creative Thinking, Verbal Form A as a measure of cre-
. Stive thiaking ability. All subjects were requested to complete
" & One-page writing assignment that began with, *If I had wings,
1 L e
" Subjedts for the study‘wero the studenta assigned to self-
cotained classrooms for,the gifted. These classrooms were
located in & school that was selected as the gifted pregram o

. Site for that area of the city. Al students inthat area identi-

. 1'11.5 as gifted were gasigned to the gifted education classrooms.
¢, * All students assigned to this particular school's gifted educa-

. tion program became subjects for the study. Fifty-one sub-
jects were randomly assigned to two experimental groups.
Forty-three of the subjects were present and took the tests

¢ M the ninth session. . - .

The experiment was conducted with students who were iden-
. tified as gifted to investigate the effact of nurturing creativity
mmong & student population with the potential for.outstanding
- s¢complishments and leadership. Nurturing creattvity is gen- -

- arally not designed into curriculum for the gifted. The greater

. "emphasis is usually placed on the'creative product. This in-
vestigation was concerned with the dixect effect on creativity -
by a nondirect technique, Guided imagery allowed the subjects
An the qxperimental group to examine their own imagihation

. and expdriences while listening to-a story that could evoke a

- .great deal of visual imagery. The mathenmiatical recreations
were chosen as an activity for.the control group because of its

- " similarity to routine classrpom instruction. The mathematical

* " recrestions were conducted in thé same manner as other class-
T rrm’ instruction. - o . -
© % A Two-way analysis of variance was used to determine dif-

" ferences in mdan acores of the subjects for both the creativeé

. thinking and creative writing assessments. ‘The Terrance
Tests Lor Creative Thinking were professionally scored and ~ .
the writing assignments.were rated by five independent readers

. ©Of & seven point scale. The,rating scald was designed to as-
#ass for fluency, flexibility, and originality as set outin cri-
teris that were consistept with the Tortance Tests. ° >

- The two-way analysis of variance showed a significant dif-

-, fordnce between the twd groups in mean scores for creative

*. Wniaking ability. This difference was consistent across grade

—. Mol sadk in the three areas of fluency, flexibility, and origi-. |
3 mmMty. ‘The fourth grade subjects were found to have the greater
" mesn acores in all areas of creative thinking, -~ °

Wq, Ong training session proved.ta be not sufficient

SERIC

-

By the end of the te-rm, most of my'commun.l!y colege stu- |

I2
h

© Imer-fater reliabllity was not established with the fivain- 5
dhpendept raters who were asked to rate the creative writing

- to imitate -

_regarded as giffed, talented, or creative should prompt edu- -

sy

[

in dov,lgi)lng reliability among th raters. Thorelo}e, the find-
Ings forsthe writings are inconclisive. The residual value of
this pogtion of the study reveajed the urgent need qf assess-
ment geasuras-that are more reliable in evaluating products
of a mibjective nature. The difficulty in establishing inter-
ratet relinbility gmong five people who have similar experi:
snces with students that may well be foundt in the popullgloh

cators*tp be more cautious in mitking subjective qvaluations .

of all ltudm&ts. : '
. K

ARISON 'OF TWO PROCEDURES FOR IMPROVING -

THE WRITING OF DEVELOPMENTAL WRITERS

. . S Order No, 79%_ o

K¥MP, Jan Ham.moc'k, EdD. Universtty of Georgla, 1979,
131pp. Supervisor: Roy C. O'Donnell * e LT .
PR o . e

purpose Of this study wag to determine the relative ef- '+
rendQs of tWo methods of tedchhig composition to reme- oo
dial freshiyen. One appioach, the traditional models approach, - -
stresses Iif\itation of good products and trying to lmprov\, “for

naxt time. "] Ity effectiveness was comnpared with that of an ’p~ "
proach callgd the behavioral approach, oné that asks students

€ processes rather than the products of good writ-
ers. It strqsses prewriting and rewrjting, ‘stages of the con-
- posing ‘prockss which good writers engage in for a longer pe- | N
riod ol time\and the iisg of rhetorical ,questions before e

beginning‘a d ‘The xpproach is based upon recent re-
search defining at haviors of good writers, primarily
8tallard’s and Plankg’s findings, upon prewriting strategies
of Kytle, Qdell, Pike, and Rohman and Wlecke, upon the new
rhetoric, and upori the Talk-Write pedagogy of Zoellner,

The 4-week study involved 80 students, 40 who underwent

the models treatment-and 20 who underwent the tehavioral

treatment. The sample was the entire population of Special
8tudies students enrolled in & second remedial writing course
at the University of Georgia. All had had one remedial cpurse
and were still judged unable to compete with regularly ad-

" mitted freshmen in English 101. Each of three teachera taught

one models class gnd one behavioral class., Pre and post ed-
says were analyzed for overall quality by a panel of three
raters and for pumber of words per clause. ]

Gains on each of these independent variables were com- -
pared statistically. ‘A separate apalysis of covariance was ", -
computed for each of the following: hypotheses: "

1. There is no significant difference in the average Qver-
all quality of the writing of students taught in the behavioral
group and that of students taught in the models group.

2. There is:no significant difference in the average syn-
tactic complexity, as measured by words per clause, of stu-
dents taught in the behavioral group and that of studenta taught
in the models group. , :
~ Net hypothesis wgs rejectéd. The investigator did, how-
ever, find a significant difference in the Teacher effect on post
ratings. A study of class means showed that Teacher A was

" more effective than eithér of the other two teachers both in

- his models class and in his behavioral class. Thére was not .

an interaction effect, so superiority of one treatment over
another could not be claimed. However, both Teacher A’#®
lnﬁl behavioral stidents did outperform their models
claises on postéatln_gs. If Teachér C’s results had been like
those of Teachef A, significant differences favoring the behdy- -
loral group would probably have been shown. Since a teacher
qffect was revealed, a Tukey honestly significant difference
tast was calculated. "The test determined that Teacher A's .

and Teacher B’s produgcts were not significantly different on
post rating means. Tekcher C’s results were unlike either
A's or B’s. Both groups of Teacher C’s declined slightly on
post ratings. The teacher variable appears to be crucial in

_determining the effectiveness of the varied treatments; re- .
. #4arch determining what characteristics of teachers are most

oftective wl\th developmental studepts 18 needed.

e
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"TEACHER VERIFICATION OF IMPROVEMENTP IN STUDENT
" WRITING GENERATED THROUGH THE ADDITION OF FREE
m')"'":RS ' Order No. 7914373

" KING, Harriet Lowry, Ph D. The University of North Card-
Jina at Chapel Hil, 1978

188pp. Supervisor, R Sterling

. The purpose of this descriptive study is (1) to mensure
- “the quality of student writing through teaoher ratings, and
(2) to investigate the relationghip of quality in student writi
and ths technique of sentence additions, specifically the addiy
~ tion of fyse modiffers. The {ree mudlllcr can be defined us
any addlﬂun to a sentence which is imqe additive, non-essen-
tial, and non-restrictive wind which modlﬂes a )\ord another
!rn modifier, or the entire sentence. ‘The compositions rated
in this study are drawn from dn earlier experiment by
Willam 8. Palmer and represent quantitative gains bhased on
the additive property of the fiee modifier.

In the present study eight teacher raters evaluated nine
_palrs of student compositions, arrapged randomly, The rating
" instrument consisted of instructions, nine criteria for evalu-
ltlon, elghteen (omposnlons awd four rating sheets. Each
rater first evaluated each composition on a scale of 1 to 10
(with 10 being the highest point on the scale), using a quick
general impreasion method. Next the: rater chose the highest '
and lowest compositivns in each of three groups and noted ver-
bnlly his reasons for each choice. Finally, the rater chose
the highest and lowest ‘compositions iy the entire set, again
. noting his reasons,

The raters gave higher ratings to ninety- -four percent of
the revisions than to the drafts of the same compositions.

A clear relationship was establis“d between Improved quality
and those compositions which contained the }\mtest numbaer

* of free modifiers. The technique of sentence addition, spe-

-

cifically the addition of free modjfiers, through the process oY
group revision was verified as a pussible way to improve stu-
dent compositions.” Thig study suggests that sentence compos-
ing, based on the addition of {free modifiers which elaborate
and clarify through expansion, may offer a viable mode of im-
proving competence in student writing.

-
\

<TEACHING DEDUCTIVE LOGIC: A TEST OF THE TOULMIN

AND ARISTOTELIAN MODELS FOR CRITICAL THINKING
AND COLLEGE COMPOS!TIQN Order No. 7920168

McCLEARY, William James, Ph.D. The University ot Texas
st Austin, 1979. 243pp Supervisor ,James L. Kinneavy

Thia study was designed to discover whether teaching for-
mal deductive logic in a composition class has a significant
effect on the gcritical thinking and argumentative writing of
* stidents: The experimental ‘curricula were constructed so ae
to give logic instruction a reasonable chance of maklng a con-
tribution to writing skills.

The sample for the experiment Gﬁi isted of 252 studente
distributed among 15 second-semester freshman composition
claspes at a community. college. Three experienced teachere
of logie and composition each taught five of the tlasses, one
¢lags for each of the treatment groups.

The classes were divided into five groups with three
¢lasges in each group: . All groups were taught to write formal
deductive arguments about ethicat problenis, . In addition, two

groupe learned ttaditional, or Aristotelidn, deductive logic,
and two learned Stephen Toulmin's version of logic, Within
oach of theee two categories of logic, one group was taught the
hqlc meristically, in isolation from writing instrugtion, and
- Vo dther was taught it holistically, as an applied gkill. The

struetion laeted for ten clock bourl or about ore month of
tlasees.
The ndent vnrhbln were ldmlnlsterod both pretest

" sl posttest. One test was the Watson-Glaser Critical Think-
hq Appraimal (WGCTA), Form Ym, and the other was an in-
¢lass esady., The two different writing uolgnmonto for the
‘esuay variafle were randomly distributed to whole classes for

' m lnd thon rovorled for tho pouttut The two es-

\uyl ol a stratified- rnndchnzed umplo of T8 utudentl were
- chosen’for grading.

The resulis wére, first, that only-one group achievod a eig-
niftcant and meaningful gain in eritical. thinking. . Secondly, all
groups achieved significant gains on the. essay nrlll)le, but no
group outgained the control group.

~Resulte were analyzed primarily by means of nnalylll d’l
covartence, with pretests used as the covariate, and by one-
way analysia of variance computed with gain scores.
oons of WGCTA gain scores Indicated that the gaina' and loeses
of four groups could-be attributed to regrespions toward the .
mean. Only the group taught traditional logic meristically
achieved a significant gain that surpassed the grand mean of

All groups. There were no significant differences among

groupe whon sln‘gle impression grndos p( the essays weré
compared.

Multiple regrénsion analysis showed that only one of eleven®
factors on a rating scale accounted for a significant portion of
the.dtfferences aniong essay grades. This wis the student’e
wmlngness or abllity to consider opposing argumenta.

An accidental discovery was-that researchers in composi-
tion have apparently been payhig £oo.little attention to the test-
reteet reliability of writing-test assdignments, a critical factor
for well-defined assignments that may be novel to many stu-
dents. This problem, plus the small size of the samplee, pre-
vented adequate comparigons of the essays written by the vari-
oue groups. However, it seems likely that no lmprovemento in
methodology or in the power of the experiment would have ré-
sulted in any group outgaining the control group in the present
study

.

TEACHER AND PEER. EVALUATIVE FEEDBACK IN
THE DEVELOPMENT OF TWO COMPOSITION SKILLS:
PUNCTUATION AND PARAGRAPH UNITY

Order No. 7920953
MYER8 LCharles Frederick, Ed.D. St. John’s Universtty,
1979. pp i

This etudy was conducted to fetermine the relative effec-

‘tiveneee of teacher and pear feedback in the junior high echool

student’e acquisition of two gpecific composition skills, punc-
tuation and paragraph unity. The theoretical basia*was Mof-
fett’s interaction theory of discourse and proposal for peer
evaluation of student writing.

The experiment used a sample population of 168 seventh
and eighth graders in a Long 1sland, New York, junfor high
school; students reflected a low-middle class, white back-
ground. Two groups of students, the experlmental peer group
(N=84) and the control teacher group (N=84), were randomly
assigned to their seventh and eighth grade classes. Two men
and two women teachers of comparable experience were ran-
domly aseigned to each grade's classes.  All students were
judged as of average ability on the basis of 1Q scores (Cali-
fornia Short Form Test of Mental Maturity) and, reading’scores
(California Test of Basic Skills).

lxporlmenta! and control groups -completod composition
writing pretests and posttests. These were scored for punc-

tuation using the error frequency count technique and for para-’

" graph unity using the SPUR scale. The researcher's SPUR .
~ scale ranked paragraphs for paragraph unity using specific

eriteria; the validity and reliability (.91) of the ecale had'been
attested. Two outside ecorers scored all the mixed pretest
and posttest compositions, one for punctuation and the other

" for paragraph unity.

During the two week exporiment 'student- and tnchou fol-
lowed a carefully controlled identical program of instruction .
and writing. Three treatment compositions, however, re-

teacher evaluation and feedback in the control cilnémes,
and

-A factorial analysis of covariance, using IQ and pretest -

-.qorn ae. conrhtu compared the mean scores of the two
groups. This analysis showed no sigpificant differences be-
tween the achievement levéls of the control and experimental .

method groups in either punctuation or paragraph unity. Al-
'M thoro was no significant dmoronce'ln the mean .eoru

Compari-

N

r evaluation and feedback in the experimental classes. .
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~  from three genres -- a travelogue, a how-to manual, and a’
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of the sex main effect, there Was a ‘i(n‘_ﬂcll\t diffarence (¥ «

v« 14.T30, p <.01) lnf)nruraph unity achievement between t

.that same method.

two grade levels, with the eighth grade showing higher achiewe-
ment. The only significant interaction was between group and
sex (F = 4.882, p < 05) on the pinctuation rAean scores; here
the glrls using the peer method gave evidence of slightly lower
achievement than the boys, while the girls wsihg the teacher .
method tended to show higher achievament than the boys using
-y . S <

'The findings of this study indicpte no significant {ifference ,

._in the effectiveness of the teacher and peer evaluative Yoed-

. at Albany, 1979. 195pp.

‘WRITING CENTERS: A’ SOURCEBOOK’

" dack methods as instructional techniques to raise student

achievement in two specific composition skills punctuation
and paragraph unity.

It was concluded that English teachers, inVview of the no-
significance findings of this and other studies, should judge .
carefully the two methods as topeaching efficacy and learning
sltectivenens. Teachers might weil-devote the time and energy
oxpended in teacher correction to the deyelopment of instruc-
tion and student criteria for a peer program with more fre-
quent writing opportunities. . . <

Implications for'furthar résedireh tncluded studies to as-
seas the effectiveness of () a peer evaluation program with -
increased writing oppottupities over an extended period of
time, (2) the traditional teacher correction méthod vs. the
peer correction me in copjunction with another composi-
‘tion program, either less or differently stretufed, and (3)the
two methods as they relate to the many composition skills
other than punctuation and paragraph unity. It was also sug-
gested that studies invesfigate (1) more effective measuring
techniques for the many skills and areas of writing, (2) the
differences in junior high school boy and glfl writing abilities
as they relate to different methods of composition instruction,
and (3) the conclusions of this study in other socio-economic
settings and on other grade levels

Order No. mazss>-

NORTH, Stephen Michael, D.A. State University of New York

This dissertation deals with facilities called, variously,
writing labs, writing places, writing clinics, writing skills
workshops, and 80 on, under the single generic term *writing
eonters.”" A writing center is defined as any facility which
olfers, as its primary service, individyalized instruction in
writing. . o >

‘The dissertation was begun in response to the questions:

(1) What do writing centers do? (2) What can writing centers
do that no other means of teaching writing_can-do as well?

The anawers to these questions.were based on three kinds of
repearch: theg author’s visits, during the 1977-78 academic
year, to somg thirty writing centers geographically spread from
Masasachusetts to Utah; i review of literature relevant to both
the theory and practice of writing centers, including a deal
of unpublished material (grant proposals, position papens, an-
nsal reports, etc:) borrowed from the centers visited;. and
suthor's experience as W tutor in a writing center.

+  The resulting text is atmed mdlnly at wrmng'centir di- —_

rectors or directors-to-be, and is intended to embody the year
of ressarch any such person should have as preparation for

designing his or her own center. Given this aim, and as a re-
it of ke three-part research base, the text blends features

Seter’s reflections -- antl inciudes both theory and practice.

- Under theory are sections describing the conceptual history of °

writing cemters (Introduction) and *Picking a Pedagogy,” which

= ‘prepases & theory for writing center instruction. More prac- -

Hieal sections include “Staffing,” “Introduction to Tutor Trafn-
ug,° *Dlagnosis,” “Prescription,” “Public Relations,” and -

.*  “Svalestien.” In short, this dissertation ¢ombines an overview
" of e varied practices of real writing centers with a unified

poraguetive on the idea of a writing center that derives from
Sat alse extends relines the best work already taking plase.
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" the use of the audiencé awareness procedures.

.nnq'tm,.out_co_m_u to students (task desciiptio

.
’ - . LY
F ’

-
.

“THE RQLE OF AUDIENCE AWARENESS N THE WRITING

OF COLLEGE FRESHMEN Order No. 7927103
NUGENT, Harold Elmer, Ph.D. Indiata University of Pofmlyl-
vanin, 1979, 331pp. Chairperdon:  Marilyn S. Sternglass

The specific objective of this study was to-create a system-
atic, integratud, and accessible procedure for Increasing audi~ _ .
ence awareneds in the writing of college fréshmen. The'audi-
ence heuristic incorporated Itfe-style tactors, knowledye, and

*values for botf the weiter and the reader, and was intended to

sensitize the student to consideration of shared and unshared
features between the writer and the intended audience.

These procedures were incorporated Into a padagogical .
modé! of the composing progess which used the Odel fiourlutlrcl
as an information-generating instrument. The Integrated peda-
gogical model was pxamined through four perspectives: the use
in a freshman composition courae, a statistical analysis incor-
porating both quantitative and qualitative change, interviews
and questionpaires, and in-depth case atudies of three partici- _
pating students.
~ The mafjor, significance of the study 1s that a set of proce-
dures for Increasing audiehce awareness that is comprehensive,
efficient, and accessible can be developed, used, and evaluated
in the freshman Eompogition classroom. Quantitativé measures

N

‘revea] that the audience awareness procedures increased the

student writer’s ability to produce certain intellectual strat

gies in the expository mode. This increase achieved statisfical

"significance. A shift of grammatical focus to the reader w

found in both the persuasive and expository themes. Thesd ,
changes also achieved statistical significance. The qualitative

~ measurements using the Diederich scale gave IZ,) evidence of
a

any significant change in the class as a whole \g '?Gult of

The case study analyses revealed that the proce pe helped
the writers to integrate the essential rhetorical elements of
subject, writer, reader, and purpose. The researcher helieves
that the students were beginning t6 internalize the protedures,
but the findings indicate a.need for a longer exposure to the
concepts underlying the procedures. This study provides clear
implications for refining and developing audience awareness
heuristics, for the teaching of composition, and for sub
research in related cognitive processes. t

t
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. THE RELATIONSHIP OF CLASSROOM INSTRUCTIONAL

CHARACTER|STICS AND WRITING PERFORMANCE IN
REQUIRED COMPOSITION CLASSROOMS
. ' . ? Order No. 71915676

PITT8, Marcella Rosalle, Ed.D. University of California,
Los Angeles, 1979, 175pp. CKairman: Professor Eva L. -~
Baker ’ "

Publtc concern over \fl\ apparent decline in students’ writ-
ing skills has prompted educators to examine two ceitral is-
sues: 1) the design of composition curricula and 2) the valid N
and reliable assessment of students’ writing performance. This
study addressed these issues by describing instructional char-

“acteristics in a specific composition course and their relation-

ships to a measure of writing performance. The curri¢ulum
selected for study was a required high school composition
course in Los Angeles City Schools. Nineteen classrooms in

" five high schools participated In the study.

Students’ writing performance was measured by thels com-
bined scores on two narrative/descriptive writing taska. An
analytie rating scale, developed for the study and approprisate

“for the narrative/descriptive mode, was employed by three

high school teachers to rate the writing samples. The tyach- -
ers, all of whom had rajed ssaays previously, were trained in

- . the wee of the narrative/descriptive ratirig-scale, The final
* mean.inter-rater reliabllity for 228 students essays, caleu-

Inted from the variance components of an ANGVA, was .94, -
"‘Information concerning instructional practices in the class-
roodhs in.the sample was obtained from teachers and students
for each of the following variables: 1) communication of in-
n); 3) writing
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) , ) , [ eachers said, as well as what they did' not say, Following the

o u:h.;.(:‘.:;‘ot;aoa;u:)o rl:‘;dc tl‘roult‘) l")l'!}uu::‘t;:d n:::)‘::et:to‘ udual emphases l_ntorv.l:ws,'leach t:act;er was glven four samples of writing by

- youngsters liv grades foyr, five and six. Each t

) \ Resultét of a déscriptive analysis of the uel(~r0p0/rt dnta to read and ugcu. oachw‘plece of \‘work a(-cordlﬁ:.((:)h:;;::..:-*.d Y
supplied by Yeachers,and students showed that important dif- critaria s/he chose and to make comments directly on thmY wrt-
ferences may exiat in matructipn between cluasrooms in dif- - Ing samples. Upon completion-of thin assessment, the teacher '
ferent tracking levels The data suggest that teachers teach ™ - was directed to indicate In writing what“pext s 'p, should be '
to the Sompetency_lovel of their ctanses. The pattern of in- Ataken for each student's writing development: The\procedures

- struction In classrooma desiguated by the schools as above followed were obaerved and recorded on tapq by the interviewer, -
‘ - s

average classes seemed to rely upon andd oxtend students’ ini-
tal writing skills. Studentswrote more oftén, wrote longer
easays, had more Imdividual conferences with their teachers,

received more instructive feedback than did students in
l\io'l‘qo level classea.: The mean performance of students in
classes denignated as above average was consistenily higher
than the performance of stutients in average lovel alasses for
each of the subscales on the narrative/descriptive analytic rpt-
ing scale. Further, teachera’ expectations concerning the «;
amount of tmprovement tn students’ writing performance over
the semester was positively and significantly correlated with
lch(‘)ol-d'onlgnuted competency level.  ~

* The powerful inflience of competenty levels was also ap-

.parent when the relationships bobween the indepandent varifbles

and students’ writing performance were examined. A seri

* of myltiple regressions was per\lorn\ed in which students’ writ-

ing pérformance was regressed on teachers' reports for each
t?'h. lrnd'hpexuient variablys, students’ reporis, and the Ai¥-
crepancy between their perceptions. Although instructional
practices tewded to vary for classes in different tracking levels,
the regression analyses revealed no significant relationships
batween the independent variables.and students’ writing perfor-
mance. Clagsroom competency level was the single variable
significantly related tqq students’ writing performance.

+ These results may‘erive from constraints imposed by the
curriculum, a one-semester course which provided inst ragtion
In four separate domalns of writing, and from limitations in the
design of the study. Nevertheless, the results provide descrip-
tive information for several dimensions of the independent vari-
ables examined in the study, and theveby, provide data relevant.
to curremt concerns aboul composttion curricula. Further-»
more, generalizable procedures for constructing and field test-
ing an analytic rating scale and for training raters in its use
obtained from the study may contribute 1o solutions of current
problems in the assessment ,of writing performance.
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A DESCRIPTIVE STUDY OF TEACHERS' CONCEPTIONS OF
LANGUAGE AS AFFECTING THE DECISION-MAKING IN
PLANNING AND EVALUATING STUDENTS’' WRITING IN
GRADES FOUR, FIVE AND SIX Order No, 7981192
RUBIN, Joseph Bernard, Ph.D, Michigan State University,
1979. 191pp.- . .

The question of this quailtﬂivo_atudy emanates from the re- .

ality that teaehers, while planning, instructing and evaludting,
make decisions and judgments about the writing process and.
product of students. On what do teachers base thelr decisions
and judgments of student writing? Is the nature of language
concelved by the tgacher one criterion? Specifically, this lﬁ?;y
focuses on the teacher's conception of language, the conception’s

compatibility with the “self-awareness”‘or “back-to-basics” -

language movements and its influence on the teaching of
writing. - -

Purposes of this field study were threefold: (1) to ascertain
_he level of awareness of a teacher's conception of language;
"(3) to identify and explain teacher’'s conceptlons of language and;

(3) %o describe if and how a teacher’s language conception influ-
oAees deciaion-making In planning and evaluation .of student
wiiting in grades four, five and six;,

.- Im~@epth interviews with ten teachers of grades four, five

" amd six were conducted td discuss ths teacher’s conception of

Innguage and their classroom writing experiences. Card-serts

Q ) _

were used as a means of facilitating teachers’ identification,

distwssion and explanation of ideas, Questions were asked by .

I3

’

From these tranacripts, a description of eachteachep's lan- .

guage conception and its effects upon student writing using the
card-sor{ categories as a guideline were developed. Key-infor-
mant’interviewing and interperaonal process recall were the '
techniques used for acquiring teacher responses to the study -
instruments. Thése data were used to generate a set of ten
protocols, one for each subject. A protocol contained a teach-
er’'s response to the three card-sorts, assessment of thé lour
student writing samples by the teacher and stiggestions &
follow-up writing activities for the author of each sample of
writing, ) .

The major findings of this qualitative study indicate that
these ten teachers did not have clearly defined conceptjons of
language. Most were not aware of how their language beliefs
affectad their decisions about sfudent writing. Although theéy
were somewhit consistent in what they did In evaluating »
writing samples, their evaluation was not based on a langu¥
conception and was often inconsistent with what these teachers .
stated as ‘'being important in the card- sorts, :

The researcher assumed that teachers have a conception °
{underatandings and beliefs) about language and its Instruction
and that this language conception influences decisions teachers
make about teaching and evaluating student writing in grades .
four, five and six. The data of this study Indicates that this as-
sumption 13 not valid for these teachers, However, generalizsing
to other samples or populations of teachers is not inferred since
this was a field study,

nt

THE EFFECT OF KNOWLEDGE OF RESULTS ON THE
MAINTENANCE OF WRITING SKILLS ° Order No, 7917782
SCHLEJCHER, John Gordon, Ph.D, Michigan State University,
1976, 131pp,

Overvisw

This research tested the effect of knowledge of results on
‘the' maintenance of writing skills. The 121 writers used in the
study were employees of the Michigan Department bf Social
Services, Thelr primary job was writing procedural material
for various manuals used by other employees, Over 2 five-

. month pertod knowledge of readabllity level of thelr writing

was provided to half the writers as knowledge of results, It.
was hypothesized that writers who knew how well their writing
matchad the levels of-the reader would be better able to ain-
tain acesptable writing levels, Writing levels were measured
using a cothputer adapted readability formula. _ ]

- Three tréatmient groups were used according to whether
writers recelved (1) training only, (2) training and knowledge
of results, or (3) only knowledge of results, ‘A fourth control
group recelved neither training nor knowledge of results,

Mthodology . . : .
Readabllity levels were based on sentence length and sylld-
ble-sount, the most widely recognized means for measuring
clarity in writing. A computerized readability program called
STAR, Simple Test Approach for Readability, was used, The
computer printout resulted in providing writers with a cepy of
the text analyzed, words of three or more syllablés, average

-seatence length, average syllables per word, and the grade
- Mvel equivalent of the writing. . Opposite each of the last three

Was & goal or standard that sach writer was asked to compars

. bis/her score to, This printout bacame the knowledge of re-
sults and the mesns for measuring the performance level of

*




[ X ‘ 3 )
A nonequivaleni cantrol group design was used becavae ex-
+ porimental groups constituted intact groups of writere. -Despite
the wamatehed nature ‘of the groups, control for internal valid-
Ry wap increased by confirming the similarity between the
groupe,_Anilysis was accompished using wn analysis of vari-
Ance andfthe Greenhoune-Gilezer correction factortd aocount
for_the*violation of score independence within groups. signifi-
. cgnt difference was towted at the .03 pvel of confidence,

~

Regults ) ' ) .

The resulte showed that the trained group provided with _
Imowledge uf results maintained acceptablé readability levels
(between 10-14) throughout the test pariod. The group recely-
ing only knowledge of results reduced their high readability
levels from an Initial score of seventesn to a low of fourteen,
The extent of the limit ol.roductlm_can be attributed to this
group’s not having had the skills the trained group had, The
training only group went from a low of twelve to a high of sev-

" emteen (theit pre-training level). This increase occurted en-
tirely within the firat two months and was not diatributed over
the five-month period as nntlclp((ed. ¢

Conclusions X - \

" The particular fluctuations of both groups recelved kngwl- .
edge of results lends support to goal setting theorists which
identify the impict of difficult goals on knowledge of results,
These theorists have identified better performance with diffi-
culf goals. The readability analysis printout presented a goal
for those groups recelving knowledge of results, For the trained
group the goal of a grade level equivalent of 12 would not be
considered difficult since that group was already writing at
level 12. Howevgr, for the untrained group recelving knowledge
of results that\goal would be considered sufficiently difficult
since they bogan the experiment at level 17,

The conclusions affirmed the effect of knowledge of results
as an effective means for maintaining rqadable writing after.
training. The specific effect of the goal portion of knowledge
of results would be identified by a replication of the experiment
with two additional groups, one given knowledge of results and

~ the other trainink and knowledge of results but without the goal
statements accompanying the knowledge of results,

.

A DESCRIPTION, ANALYSIS, AND EVALUATION OF COM-
POBITION FOR PERSONAL GROWTH: AN APPROACH TO
TEACHING WRITING B Order No, 7925382
SELF, Warren Pratt, Ed.D. Virginia Polytechnic Institute and
State University, 1979, 257pp. R :

Composition for personal growth was contrigted with the
. oldor, more established literature-centered and skills-centered
approaches to teaching writing. Dissatistagflions with those two .
approaches were partly responsible for some English teachers’
‘developing an alternative approach. The Anglo-Amertgan Con-
ference on the Teaching of English hel% %ﬂn«mth Cdllege
. in 1968 gave formal expression to many of the concepts that
~ undergird this newer approach. The participants In the DaRt- :
mouth Seminar, examining recent scholarship in linguistics,
soclolinguistics, and paycholinguistics, asserted that the rela- “\
* tionships among language, personal identity, and a person’s
representational world were so complex and interdependent that
the teaching of composition must ‘consider these interrelation-
aMps und contribute to students' personal growth, The empha-
© _ sis on parsonal growth to help students moré fully realize their
. . potential selves signifivantly shifted the purpose for and the'
©* methods of teaching composition from what they were in the
older, established approaches, ' ’
D Through the application of content analysis to eight colle-
- (40 textbooks presenting compoaition for persanal growth, to
... two beokas reporting on the Anglo~American Conference, and to
8 Muadbook presenting this approach to teachers of grades saven
through twelve, an inferential description of the themes of this
sppreach was devploped. Themes expressing the wpproach's
0" methodologies, and attitudes toward langinge were iden-
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tifled. This description made it apparent that vafes-clarifica-
tion education, an inhorent part of this approach, was the pri-
mary means of promating personal growth. The description

Also allowed the approach to be classified as a manifestatibn

of the neo-progresalvist philosophy of education, to be seen as

a form of open education, and to be upderstood as an expression

of existentialiam. *Moreover, the descripfion made apparent

the approach’s assumptions that language®s assontially a cre-
ative med{um through which poople alépe their identities and

their pircoptlonn of the world iipd thy! xporlqncek with' rather
thant knowledge about language should be*emphasized. ..

The atudy examined the controverdy surroanding values- -
clarlfication education, poMting out the defictoncien in that !
strategy and describing its relativistic moral point of view. :
The study also examined the approach’s attitude towa rd lan-- LN
guage, streasing the similarities between that attitude and the
attitude expressed in the statement, Students’ Righta to Thelr
Qwn Language (1974), issued by the Conference on Collegp Com-
position and Communication. The description of the contro-
versy surrounding this attitude taward dialects of American
English showed that the proponents of composition for pergonal °
growth take a position between the conservatives who insist that
everyone needs to learn Standard Epgdlish and the liberals who
instst that no one needs to learn Standard English.

The study concludes that composttion for personal growth -
should be included in any curriculum only-as an elective course
because its inherent moral point of view is incompatible with
many Americand’ values. The study does, however, suggest .
_that teachers might borrow attitudes toward language and teach- «
ing methods charpcteristic of this approach and apply them to
thetr teaching of composition.

. .. - *
. THE REMEDIATION™CONUNDRUM: A WORKSHOP/TUTORIAL
EXPERIMENT IN DEVELOPMENTA_L WRITING
. 1 T Orde'r(No. 920897 |

SHINE, Richard Augustine, Ph.D. University of Massachusetts, _
- 1979, 331pp. Director: Walker Gibson . .

The purpose of this dissértation is to design a practical de- ;
velopmantal writing course that will meet the needs of a diverse
group of students who, based on admissions tests and past per-
formance, sorely lack the writing skills necessary to meet the- . ﬁl
‘requirements of traditional freshman English programsand to . %,
succeed on the college level., After a brief discussion of the Vi
causes of the sudden presence of these students at all institu- P

. tions of higher learning as wel] as the rapid decline in college

* . level student writing ability in the late 19060s and ear! 1970e,
selected pedagogical assumptions of how these students may T
most effectively be taught to compose are analysed. Emerging Co
from tits discussion is a description of these students’ writing - :
deficiencies beyond thq sentence and a set of padagogical prior- =
ities which, based on my, experience and that of a number of
writing theorists, seem to most nearly meet these students’ - ,
needs. - L

' A principal focug of this dissertation is the design of a eur- j -
riculum and 2 teaching method based on these derived assymp- . R
tions and priorities. This curriculum includes: a sequence of : ' '
carefully phrased assignments that builds cumulatively ia com=- : _ .
plexity on the cognitive, atylistic, linguistic, and rhetorteal e
levels; a set of specific, delineated goals and objectives which . i
taken together define what I considér to be the basic skills; a- - . -
ratlonale for each assignment; a detailed discussion of the

.- major problenis students encountered writing under this pro-
gram and the techniques used to fesolve them; and a preseata-" ',
tion and analysis of student writing samples. - E

~
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. 'THE DEVELOPMENT OF A SELF-ADMINISTERED ANA~

' LYTIC QUIDE FOR USE BY GRADUATE STUDENTS FOR
THE IMPROVEMENT OF WRITING AND THE EVALUATION
OF I'T§ ASSISTANCE IN IMPROVING WRITING SKILLS IN
RESEARCH PAPERS Ordo:' No. 7917444

SUSSNA, 8ylvia, PRD. University of Pittaburgh, 1978, 227py.

," 'There la mounting concern, both within the sducatson com-
wunity and among the general public, ovar the decline in atu-
_donts’ writing skills which has taken place in recont years. -
. Currently, educational institutions at all levels are undergoing
. intense, nation-wide self-examination in a far- reaching sflort
to alleviste this problem. Tie writer, concerned about the
' aded to make graduate students more awareboth of specific
writing problems and strategies to correct these problems,
deuveloped 3 ul(—ldmlnlltorod ana)ytic writing gulde for stu-
.dont use. The guldg was implemented by selected students
complettng a research paper requiremept for the Master of
Rduoation degype at the University of Pittsburgh.

The classification asystem of the analytic guide itself was
dovised through the documentation of the most common types
of errors made by grachtite students in edudation. Three sets
of writing,samples were used as sources of data on graduate
students’ writing problems. After a review of theae papers,

. the writer selected as the basis for the guide the componepts
. of content, organization, paragraph development, atyle (sentence
"1 " structure, parallel structure, sentence fragment, word choice),
and mechanics (grammar, punctuation, spelling), Iy designing
-, Umr-analytic guide, the,writer attempted to be useful:and prac-
, tienl ingtead of comprehenaive, since the scope of the guide
Waa necessarily restricted to the most troublesome writing
'~ problems confronting graduate students. :

In an orientation session, students in several school of edu-
¢stion graduate programs were given specific instructions for
using the guide and completing a student evaluation form. It

" was explained to the studegs that the writer was not concerned
with judging the quality of their research papers bit was con-
{ corned with evaluating the guide's assistance in improving
their writing skills. . o

To help evaluate the effectiveness of the guide and its parts,
two teaching aasistanty in the Language Communications De-..
partment read the research papers and noted students’ writing
errors made in relation to the guide. Procedures'were devised

by the investigator for establishing inter-reader reliability and -

for monitoring scoring consistency.
.+ An analysis of the research papers of those students who
dad used the guide showed that there was no direct relation
. batween the number of items used in the guide and the rate of
: ‘ervor made by the atudents. However, whén particular items
within individual categories were further analyzed, it was de-~
termined that those students who had checked a particular item
had leas errors in that item than those who had not checked the
Hem. If some specific items had been checked more by guide
users, fewer errors might have been made in those items and,
&8 & result, the total rate of wrror in the particular category
might also have,been lower. Of utmost significance, though,
. Are the overall findings brought cut when a comparison was
made between the research papets of those students who had
_ . -uoed the guide and those who had net. The users of the uide
" .- had a lower rate of error than the non-giide users In six out
* . ¢l the tem categories. When the total error rate for all of the
vi; cabegories was computed, it was found that guide users also
" had & lower total error rate than non-guide users.

-Bnaed on the general findings and overall concluslons danwn

“trown the analysis of students’ paper's and analysis of oo

i <vabaation forms, it is felt the study ia sufficlent to ¥arrast the
" clofement that, as a whole, the gulde was eftective in helping
1 greduste students in edycation improve writing skills in re-

‘o: onareh papets. R is recommended that analytic guides of this

" - type e Mcorporated into ‘other courses in which students--
m students, graduate education students and graduate stu-
. _domte W general--are writing papers.

B

[ ’ : r

A N [N

N -

A STUDY OF- THE RELA TIONSHWP Bl'l'\Vll_N- THE READ-

AND WRITING ABILITIES OF UNDERPREPARED %

' ' LLEGR STUDENTS Order No, 1920897
TANG, Melanie,

7 Ph.D. University of Miasours - Kansas City,
1979, 128pp, ) '

K s ine the validity of the xemumption that college students with

rr reading skills cannot be taught to write. This is a popu-
r assumption among writing educators, and it is a plau

+ Splanation for the apparent failure of cellege writing in -

with many underprepared cbllege students; Thess are
students withput traditional academic preparationdor college
who have entered higher educatidn Institutions in inc reasing
numbers over the last decade because of changing admission
* < policies. Underprepared college students typically have poot
‘reading and writing skills, and often they are severely de-
ficlent in both of thess basic skills, ' -
. In order to shed light on the Important lasue of whether or
ot poor readers in college can be taught to writs, this study °
asaessed the Teading and writing ability of 49 ynderprepared
college students enrolled in an intensive basic writing work-
shop in a small private college. Reading ability was assessed
at the beginning of writing instruction with the Nelson-Denny
Reading Test; iwriting ability was assessed before and after
{nstruction with the Test of Standard Written English and a
‘writing sample rated by a team of graders. The data from
-reading and writing assessment were analyzed to answer two
Y wpecific questions: (1) Did the sujects, almost all of whom
were poor readers by college standards, &:n in writing abil-
ity? and (2) Was the_ameunt of gain a function of reading abil-
ity? The answers to these questions for the population studied
were examined in the\_contoxt of an analytical review of other
. ressarch findings relevant to the lssue addresssd in this -~

™~

As expected, 1t was found that there was evidence of gain
in writing ability by all subjects after writing Instruction,
¢ On both types of writing tests, subjects were foundtobe
better writers after participation ln the writing workshop., .
Also, it was found that the amount'of gain increased as read-
ing abllity increased. These findings were intarpreted as
indicating that the assumption that the poor reader cinnot be
¢ taught to write has questionabl$ validity although there doés
dppear to be a relationship between the reading and writing
abllity of college styjents. This study provided some evi-
dence that the reading ability of underprepared cbllege stu-
dents e a factor in the amount of progress made by such stu-
dents in learning to write, _ '
: When the popular assumption addressed in this study wae
°  clossly considered In the light of all of the evidence provided
In this stidy, including the specific research findings of the
study and the relevant prior ressarch, it was clear that while
“fhere 18 substantial evidence tha{ reading and writing are re-"
lated, there 18 no solid basts on which to conclude that this
_relationship implies that a certain level of reading ability
. « Bgt precede the acquisition of writing skill by college stu- &

)

.

The geperil purpose of this desc riptive study was to exam-.

. .
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A STUDY OF THE COMPOSITION OBJECTIVES OF THE
. PITTSBURGH SCHOLARS PROGRAM IN ENGLISH, GRADES
10 AND 11 I, Order No. 7924742

* -

¢

.

The'firat step in lnvestigating thig problem s to identity

" if and how writing is belng taught outside the English class-
room, The reoséarcher conductéd a survey -of English, social
atudies, and sclence teachers in grades 7 through 12 through- ,
out*Appatachia Intormediate Unit 8 in western Pennsylvania,
The survey involvedthe use of 4. mailéd questiopnaire which
identified teaching preparation, assignments, and experience;
the amount of writing required; and what are presumed to be
conimon pl‘ownxung strategies, typea of writing asdignments,
skills to be dove{]oped through writing, respdnse to 'student
writing, and evaluation. ¢

Results of the survqy were nnalyzed by both subject area

e

‘TIERNEY, Patricia O'Netll, Ph.D. University of Pittsburgh,
1979, 23pp.” _ _ . - : A

: The Plttkburglr}khz)h\ru Program is a college preparatory
eurriculum destgned for, gifted and academically talented pu-

" .pils, This investigation wag designed. 1) to determine - I
whether there was agreement among ) Scholars pupils, .

<b) their pargpts, c) Scholpfs English teachers, and d) other ~
LY

teachers as to the desirdd composition objettives; (2) to de-
termine whether 'the objectives as stated by the toyr group
conturred with the éx{sting Schplars curriculum objectives;

and grade Ievel to determine if there was any relationship be-~ .

tween these variuables and the teaching of writing. The findings
were similar for teachers iy all three areas n rogard to ptep-

and (3) to deterniine th\the pupils were attaiping the existing
' pectives for compositioi—A parallel study of the literature
jectives was carrled out at the same tima by N, C. Apple.

In order to déternune concurrgnce among the four groups,
each participant (N - 644) was given a {ree- response hiquiry, T e
Each was asked to write at least four objectivis which he or
she thought the pupils should be attaining in composition. Then
euch was asked to rank the objectives. - ]

The statistical analysis showed n significant concurrence
among the four groups uding both unweighted and welighted
‘responsey® The objectives aad their priorities for the com- -
position program in descending order were (1) composing- -
organizing, (2) expository writing, (3) mechanical skills, (4) exs
pressive imaginative writing, and (5) vocabulary development.
The objectives selected by the four groups corresponded to the
ones found in the curriculum except for mechanical skills.

?o determine {f pupils were attaining the existing objec-
tives for composition, the vocabulary and reading comprehen-
sion sections of the lowa Silent Reading Test were adminis-

aration, assignments, apd experience. However, the results of

the survey did indicate that there is u difference In the way /
~composition is taught in the English classroom and“in the con. /
tent areas of social studies and science. Englisk teachers

tend to asaign longer composttions and to assign them more. R
often. They use a wider variety of prewriting strategies, en- ’
courage more reflexive writing, Jnd emphasize both syntax ‘

and rhetorical skills as well as mechanics, organization, and
intellectual stflategies which are sthggsed tn the content areas.,
Englllh teachers utilize a wider variety of responses to student
writing and evaluate both form and content while social studies .

and sciencé teathers focus on ¢ontent and information. The

results by grade level indicate that all three subject areas in-

crease teacher constrainis as grade level increases. Typena

of writing assignments vary little by grade level, and all teach-

ers continue to emphasize a variety of writing skills. The

teacher remains the predominant audience for student writing

across grade levels. .Content area teachers locus on summa-

tive evaluntion while English teachers continue to use both

tered. Scholars scores were compared to scores of the formative and sumpative evaluation, _ .
refegapce group of college preparatory pupils. Gifted pupils The survey confirms the findings of Jameés Britton who )

LY

rivded scored in the above average range, and aca- analyzed compositions of British school children, ages 11-18,
demically talented pupils scored in the high average range. Findings from the survey indicate that the teacher is the pre-
Pupils a wrote an expository theme which was graded for dominant audience for most student writing with a strong em-
content #Ad mechanics by a panel of three experienced English phasis on teacher as evaluator. Writing for peers or audiences

teachers.” A t test revealed a significantly higher level of at-
tainment for the gifted puplis compared to the academicadly
talented and the eleventh grade scored higher than the fenth
grade puplﬁs. Expository writing scores and course grides
also tended to support the higher leve!l of :\ttnlnment/ol )

. outside the classroom is rarely encouraged in most classes,
The chief focus of most compositions is transactional writing
on a classificatory level. Students write expository themes
to organize and summarize information with littte attempt to
speculate as to the ifeaning or to draw conclusions, There is

gifted and academically talented pupils. . : little emphasis on expressive or poetic writing.
_ It wars concluded that the objectives and priorities chose \ «
for the Scholars Composition Program as stated by the Schol- _ : s
ar# puplils, their parents, Scholars English tegchers and other ) _ ‘
p Habl oncurred with the curriculum, 4 Cey 4 - : .
‘.l‘.hl:'l‘:::;'::;:o:epr:)vi‘:i:;(:); thlc: study should be useful to edu- & ~ THE STUDENT IN' THE ROLE OF SPECTATOR‘OBSERVER“
cational policy makers at all levels from the classroom teacher ' / COMMUNICATOR: THE RELATIONSHIP BETWEEN VISUAL
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TRAGESER, Susan Gail, Ph.D. University of Pittsburgh, 1979,
. . 173pp. .

A s%hvn OF THE TEACHING OF COMPOSITION IN.THE _ : o

ENGLISH CLASSROOM AND IN THE CONTENT AREAS OF The researcher’s purpose In this dlssertation was to dis-

$OCIAL STUDIES AND SCIENCE Order No. 7924743 cover if visual pergeption tralning and practice can be used to
sharpen students’ perception and encourage thelr search for
significant detatl in a way that leads to increased specifieity
in their writings. , \ ST

- Bubjects were a part of two heterogeneous Creative Writing’
English elective classes at North Hills Sr, High School, Pitte- . -
burgh, Pennsylvania. The subjects, conaisting of 18 juntors
and seniors in each group, were matched accordlag' to sex and
IQ. A model text group responded to writing tasks which em- :
phasized adherence to form. Students selected topics for writ- |
ing from thelr own memories and wer® then asked to conform Eik
their topics to a model text format. A visually oriented group
responded to'writing tasks which stressed the substance of

TIGHE, Mary Ann, Ph.D. University of Pittsburgh, 1979,
194pp. . -

A decline in student writing skills has been identified by
both nationwide surveys and'claasroom testing, and it has
baen well publicized by the news media. A return to basics
I8 the most commonly suggested solution to this problem.
However, research has indicated that teaching about language,
specifically grammar and mechanics, is not a successful ap-
proach if the goal is improving writing ability. The teaching <
of reading in the contént areas has resulted in both incraased
skill {a reading and better comprehension of the subject, It {deas niore so than their form. They responded In a more
\J is suggested that students will learn to write more*effectively - loosely structured form to writing assignments and had more
¥ tMs is°a shared responsibility of all teachers and if the - : tdeas from which to choose. . _
‘. tewehing and evaluating of writing is not an isolated activity : On an attitude survey, pre- and post-test differences were
of the English classroom. measurad within each group for each of the following cate-
_ . Yoo SRR gories: (1) self-assessment of E;‘ltten expression (2) taste




“owrl

-

~
.
[

and appreciution of written exprossion nsd (3) reasons for

+ writing. On the Daly/Miller AppréhorBion Test, a post minus

-

B3

pre-test change botweon acores was computed for each group
taken separately. On Primary Trait 8coring, the overall mean
scove for both-groups was computed, A he menn catefory
scorew between both groups - were calculated on vocabulary,
elaboration, organization and structure.: Moan subcategory
scores betwoen bot Yups were deermined. In nddition,
studepts woro asked to dgsess the précess thoy go through
before and durlng writingl in a written pre- and podt-evalua-
tive eamay. '
« Attitude survey galn scqres Indicate that the visually ori-

. dnted treatinont group gdined in thelr self-assesament of thelir
and developed more positive reasons for writing at
the .08 level of significance. However, the visually oriented
group did not signlfic:intly Umprove thetr taste and appreociation
“tor written exproasion. Thore were no slgnificant pro-test -
and post-toat differencea between the visually orlented treat-
ment group and the model text group on the Daly/Miller Ap- .
prehensfon Test. On the Primary Tralt Scoring, the overall
meun score for the visually orlented group was greator than
the overall mean scere for the model text group at the .08
level of significance. The mean category scores on Vocabu-
Yary and Elaboration wore greater for the visunlly orlented
grous at the .03 level of significance. The mean sub-category
scor¥s on the following categories were groater for the vis-
ually orientod group than the model text. group at the .08 level
of sigpificance: word usage, figurative language, dialogue,
emotional quality, supportive detalls and focus.

Results of this study Indicate that students who are pre-,
sented with writing assignments which call for relatively open-
ended language production as a result of gulded observation
¢an lmprove thelr level of word usage, figurative language,
elaboration, emotional quality, supportive detalls and fécuse

their writing as woll as increase their self-concept about how

and why they write. .

x
-

PARAGRAPH ANALYSIS FOR TEACHING COMPOSITION

Order No. 7916283 -

WALPOLE, Jane Raymoid, Ph.D. University of Virginia,
- 1978, 4T3pp. - "

This study of paragraph analysis surveys existi thoorion. '

of the parugraph as a rhetorical unit and as an object for col-
lege classroom instruction. The survey begins with Alexander
1866 advice on the paragraph and Mmoves to the present,
empMisising recent ideas that have followed §rnncls Christen-
sen’s 1985 semimal paper, “A Generative Rhetoric of the Para-
graph.” Christensen’a concépts and especially his system of
- paragraph analysis provide the focus for the study. :
In order to nssess the valldity of Ch‘gtensen's_ generative
-rhatoric and the rellability of his analytic system, seven para-
graphs aro analyzed according to his rules. These analyses
reveal questionable points and ambiguities in the system,
particularly inlocating topic sentences, Identifyinglevels of gen-
erality, and distinguishing between subordinadon and coerdina~
tom. These problems seem inherent to Christensen’s rhetoric;
,therefore, other theories and systems of analysis are examined
for possible solutions. Also, 'works in linguistics and stylistics
"as well as relevant empirical research (uhfartunately quite
limited) are reviewed in an attempt tq construct a sounder.

* theory underlying paragraph instruction than is now available..

BDecause no current method of paragraph analysis seems

totally, satisfactory, a different approach is offered in this
Mudy. A close examination of the characteristics of coherent
‘prose dlacourse has led to new insights on the concept of sen-
fenee fuictions, on syntactic and lexical cohesion betwaen sen-
telatee, and on trang-sentence parallelisni. These insights
wigport the development of an andlytic system which combines
both structural and functional féatures of discourse. Thin sys-
tom--“structional analyyis”--igq explained in theory and desa-

B

graghe a bequence.

- emstrated In ‘practice, for both ipdividual paragraphs and para-

’
". cooperation bétween composition and business-technigal tn~

-,
4

The study concludes with an evaluation of wfn/gdr/nph analy-
sis 18 an instructional tool antt with suggestions for teaching
the paragraph and paragraph analysis In tollege composition
qourses. 1t argues that, If any kind of annlysis is used in the
classroom, structiona) analysis appears to be leas confusing
and ambiguous and inore convenignt and comprehensive than
other current analytic aystema. . .

~
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. THE TEACHING OF COMPOSITION IN STATE TWO-YEAR.
“5—-TECHNICAL INSTITUTIONS IN THE UNITED STATES

. " Order No. 7918661
}
. . S
WILSON, Juck Howard, Ed.D)." The University of Tennessee,
1979. 189pp. *Major, Professor; Mark A. Christianaen

. This study was designed to provide an empirical 4
for composttion requirements, courses, mythodn. and .to‘ao,h-
ers in state technical institutions. Two questionnaires were
prepared and sent to personnel in 213 identifiable state tech-
nical institutions in the United States. The supervisor’s ques-
tonnaire, malled to English department heads and writing

"center directors, contained elght questions dealing with
structors’ degrees, race, sex, and age; instructional 1

structors, placement tools, required courses, developmental
composition, and compositional atds. The instructor’'s ques-
tionnaire, intended for both classroom and writing center
teachers, asked five questions about instructors’ experience,
teaching practices, formal preparation for teaching, member-

- ship and participation in professtonal organizations, -and read- - .

ership of professional periodicals. -
A total of 208 questionnaires from 97 irstitutions was re-
. celved, for an Institutional return rate of 45%. The results of
the questionnaires were tabuluted, analyzed, and compared
with earlier data, ’ '

- The findings of this,study indicate: The formal prepara-
tion’ of the majority of full-time composition teachers is ade-
quate. Most instructors have earned the master’s as their
highest degree, usually in English, 1ess often in English edu-
cation or another field. Th%enprally have good formal
preparation in composition, §ducation, and language- related
courses. Both their age range and employment experience
represent a wide divgrsity. Over 95% of the Instructors are
White; two-thirds are female. Composition teachers cooper-
ate most often with subject arda Instructors in planning in-
structional content, less often in the teaching of compositic
and reading or grading of papers. . " z

Courses in general composition, discipline-oriented ¢
position, and speech are required by many state techhical iny
stitutions. The writing sample and wtandardizéd tests are the
two most frequently used tools for placement in composition

. cpurses. Most of these colleges have special developmental -
cqmposition sections, but few have writing/learning centers.

" Traditional alds to composition-~such as composition text-
books, grammar workbooks and handbooks--are often used,
while other alds--such as newspapers, magazines, and non-
programmed audio-visual material--are used less frequently.
The frequency with which a practice--e.g., lecture or peer
tutoring--1s employed is influenced more by how traditional
it is than how bffective it 1s, A high percenthge of compost=

.

tion teachers may fail tg utilize nQVer practices because they

have no working knowledge of them and are unaware of re-
search indicating their effectivenesas.- A majority of composi-
tion teachers are not keeping up adequately with developments
in their disciplines because (1) they are not attending pro-
fessional meetings; (2) they are not reading professional pe-
rodicals; (3) the textbooks they are using ordinarily do not

! include innovations.. :

]
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AN EXPERIMENTAL STUDY TO ‘).i)'l‘El(MlNE ‘THE LT . ) ’ . - ®
*  EFFECTS OF [NDIVIDUALLY PRESCRIBED INSTRUC- - * ’ s
TION ON ACHIEVEMENT INLAND ATTITUDES TOWARD . R4 A
A WRITTEN COMMUNICATION COURSE ' _ - )
’ | - ~  Order No. 792824% '
YOUNG, Bigenia Woolard, Ed_?. Oklahoma State University, o 3 -~ -0
1979, Dipp. , ' . o :
o « 4 . ‘ . ; - e : ' L
Scope of Study: TH: purpus(é of this study was to deter- ' . '
mine the sflectiveness of teaching a university writlen com- :
munication course by the. individually prescribed instruction -
method. An addihonal objective was to dc(crmhw_the studenta’ - ) . .
aftitudes toward the need for study of business communication ' )
processes and to increase their mastery of English fundamep-
tals and writing techniques. To measure entry-level learning
of studems, the McGraw- Hill Skills Sysiem Writing Test, Form
A,' wag glven. A bi-poliar semantic differential instrument . N
was used to measure the entry-level attitude of the students
toward the written communicatjon course. The same bi-polar . o'
* instrument was agary iven to measure extt-level attitudes,
The McGraw - Hill Skills Systein Writing Test, Form B, was
given to measure exit-level writing abilhities, Certain devel-
opmental competencies were also judged by instruétor experts,
? Findings and Conclusions: The language mechame skills
of sfudents inthe written communication courses were greatly
im d by the current method of teaching. The McGraw-
Hill Skills System Writing Test. Forms A and B, proved an : o
effective means of evaluatang student performance. The bi-
polar semantic differenfial test did not measure any signifi-
= cant change in attitude on the part of the students concerning
the importance of studying business communication. Instruc- . o
t were able to quantify certain characteristics of letters
. w¥Hten by students. This quantification allowed instructors
to indicate pusﬂwo changes in several writing skills, Per-
sonal development of students was difficult for instructors to
assess. yThe personal development instrutnent used Showed K | _ '
little cor'el;uion‘ with other testing instruments, '
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Cdpies of the dissertations may be obtained by addressing _
your request to: , : N
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University Microfilms International

300 North Zeeb Road _
Ann Arbor, Michigan 48106 .
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or by telepﬁoning (toll-free) 1-806—521~3041
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