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AN NyALUATION OF COLi.EGE-LEVEL DICTIONARIES
FOR (ME IN FRES1JMAN COMPCCITION Order No.'79243.11.
ARNOLD, Donna lalongo, Ph.D. Northern Illinois University,
1979. 342pp.

The study is an-eva luation of how well college-level diction-
aries do serve the market they are priniarily designed for--
freshman composition. An examination of past criteria for dic-
tionary evaluation shows that there is no consensus among
Valtiatbrs on ciiteria and that many evaluations are highly int- j.
preIsionistic, a quality difficult to avoid when Judging something I
that is both.an ari and a science. The criteria for evaluation
La fids study, specificallyqiesigned with freshilnan composition
students In mind, are: 1) Authority; 2) Quantitative Factors;
3) Front Matter; 4) Qualitative Factors; 5) Syponym Treat-
ment; 6) Usage and Label Treatment, and 7) Appendices. Sev-
eral of these criteria have not beenemphasized or even used
th other studies. Front Matter receives emphasis because it -
may be used effeetively,to familiarize students with facts con-.
kerning dictionary use, and because it gives important clues to
whoothog the dictionary is predominantly descriptive or prescrip-
tive. An enlightened balanee between these two positions is
needed for composition students. Synonym treatment Is impor-
befit because writing students often have problems choosing the
rjiht word for a given context. Fully discriminated synonymies
aid the student in precise mie of language; indiscriminate syno-
nym lists, however, do not. Usage and label treatment has Co-
coon* more inipor.tant since the storm of protest over Webster's
Third Nevi International Dictionary. Composition students need
usage guidance which is fully descriptive of.usage'in formal
writing. "Iihe results of the evaluation showed that no dictionarY
wall truly Ideal for use in freshman conip?mition; but one, Web-
oases Now World Dictionary gf the American Language, came
closest to that ideal. The American Heritage Dictionary was
eliminated for use because of its nVrow preseriptive pronounce-
ments on usage, best indicaterby its tme-of the highly .unieliable
but much publiciied Usage Panel. Funk & Wagnalls Standard
College Dictionary Should not be used because it is ont-of-date.
and no longer reflects the contemporary language. Webster's
New Colleglate Dictionary does not give students much gnidance
wattage, but ii does gilie them hundreds of indiscriminate synu-
onym lists which will only serve to confuse them. The Random
Hotte College Dictionary also lists synonyms indiscriminately,
so it should not be the first choice of the writing instructor.
Webster's New World Dictionary can be used effectively n the
classroom by instructorsrwho spend sonie part.of each writing
course familiarizing studentswith their dictionaries.

THE EFFECTS OF PEER FEEDRACK DURING THE W4IT-
INC PROCESS ON WRITING PERFORMANCE, REVISION\-.
BEHAVIOlt, AND ATTITUDE TOWARD WRITING

I Order No. 7923212

HENSON. Nancy LouiSe, Ph.D. U niversity itf Colorado at
BoUlder, I92. 143pp., ;15irectors: Professor Ruth Cline

The purpose oi thialstudy was to inves tigate the effects of
peer feedback during tOe writing processon the writing perfor-
mance, revision'behavior, and atlitude toward writing of junior
high school students. Tao types of feedback, different in the
amount of information..and reinforcement provided, were com-
pared to a control situation.

Three classes each of six volunteer teachers were involved,
Each teacher taught both, feedback' treatments and the control
treatment in separate l'ativage arts classes. Data from 289-
students were analyzed with a balanced design using three fac-
tors: treatment, sex of Ow student, and taiiater. Analyisis of
covariance was used witti writing performance variablee and
attitude toward writing; analysis of viriance was used 4iith
the revision variables. 'there were nine dependent 'Variables:
qualitY of writing, total Wbrds, words per t-unit (a measure of
sentence subordinetion), paragraph revision, sentencerevtision,
word revision, cosmetic revision, iot'al revision (a sum a the
four revision types), and attitude writing. '1-

Thii ten-week experiThent was precodtd and followed by a
writing sample mai an attitude toward wilting assessment. All
students completed a ciw.o composition curriculum, consisting of
five formal assignment a. All students were,inst ructed to it evise
at least twitai during the two weeks given ffir PM' h assignment.
In the two foedpack treatments, students met in small groups -

and exchanged papers with (Okay students. Following_the read-
ing, students completed the feedback instrument provided.
A highly structureki scale for five aspects of writing was used
to give and receive ipformalion feedback; a loosely structured
form was used to elielpositive comments about the draft in
the reinforcement feedback treiitment. The control grout wits
given teachtr-directed revision activities; no group interac4-
tion during the writing took place. Foildiving the experiment: a
posttest writing assignment was administered o6r a two-day
period. Both pens and pencils were used to distinguish revi-
sion behavror. The attitude measure used initially was admin-
istemd again. Each pretest and posttest essay was scored
holistically by trained raters. Revision was identified by a corn-
parison of the pencil and pendrafts written on successive days.

The findings show statistical support for the effect of peer
feedback.-- The experimental treatment achieved statistical
significance at .05 or beyond for five dependent variables: .

quality.of writing, paragraph revision, sentence revision, wore
revision, and total revision. For attitude toward writing, the
effect of.the.treatment was evident hi a significant treatment
by sex interaction. .

.Sex of the student had a slcilificant main effect on quality
'of writing, totsi words, paragraph revision, apd attiende toward
writing. Correlations of quality of writing with other variables
suggest that composition teachers should encourage length In
the number of words, extensivv.revision, and positive attitudes
toward writing.

THE EFF-ECTS OFt ARMAL; TRADITIONAL GRAMMAR \
STUDY ON THE WRITING ABILITY OF SECONDARY ,

.SCHOOL STUDENTS Order No. 7920025

BOWDEN, Sandra Pope, Ph.D. University of South Car:aline,
1979. 101pp.

This study Investigated differences in achievement in writ-
ing skills of students who -were taught compositlen with the
study of traditional grammar and those who were taught compo-
sition without the study of traditional grammar. The second
purpose mats to investigate differences in the attitudes toward
their writingof those students who studied composition With
grammar and those who studied comppsktion without griatnmar.

Four ninth-grade English classes.ln a large high school in
the midlands of South Carolina were studied for a nine7week
period. 0A pretest/postiost oontrol group design was imple-
mented to assess changes in student writing performance and
attitudes from the beginning to the end of the study.

The pretest and posttest _materials administered.to them
were the following: (1) Stud6nt compositions rated on Several
criteria and (2) A semantic differential test to assess attitudes
toward perception ofwriting skills, of Instruction, and English
study. .

The hypothesis on writing achievement was tested by toeing <
correlated t tests comparing mean scores for both groups on
the eight va-riables for assessing writing ability. The hypothe: -
I on student attitudes toward their own writing, the instruc-
tional methqd, and the subject matter was tested by aillyaing
the data from correlated t tetits comparing the fnAm.scores for
both groups on the semantic differential.

On the basis of this study, theinvestigator concludes that,
for students suchas those descrtbedlh this study: (1) The tone-
fit of studying formal, traditional grammar to improve student
composition is doubtful and (2) The benefit of studying formal,
traditional grammar to improve itudeint attitudes toward their
own writing skills, the instructional method( or the-subject mat-

-ter is doubtful. .



A CAS% STUDY) OF THE tMPACT OF TEACHER-STUDENT
INTERACTION ON THE HEMEDIATION OF WHITING DE-
FICIENCIIMI IN THE COMMUNITY COLI,EGE

Order No_ 79253dl,

BOWLES, Caine Ellen Hold, Ed.D. Virgi 1a Polytechnic insti-
tute and State University, 1979. 166pp.

The pOrpose of this resean'h study was to provide insight
into the impact on baste writing skills remediatloh of individual
teacher-student Interaction in a community-college remedial
English setting. The study dealt with such affective and cogni-io
aye variables of this itteraction as pedagogical techniques,
teacher selenticity to the behavioral cues of students during
interactioninse ofepositiveand negative comments about 'stu-
dents' writing, and student traits like motivational lev.el and
caPacity to tolerate stress. Since the goal of this studyunder-
standincof human behaviorrequired qualitative rather than
quahtitative data, ease study methodobigy was more appropriate
than experimental-design methodology. Participant observa-
tion, teacher-student interaction In the classroom, interviews
with subjects, and perusal of the student subjects' composi-
tions and permanent records were data-collection devices,'
The unit of data analysis was the interact," dell:fed as a chain
oe at least two alterhate behavioral exchanges of teacher and
student.

Nearly seventy "interacts' involving two female remedial
English teachers and nine students provided the following in-
formation. Neither teacher was empathic, for neither seemed
to put herself into the place of the students who felt tnsecure,
apprehensive, and distressed about their inability to write
competently. Both teachers seemed to have narrow vision,
failing to understand 'psychological pain that students under-
went when the teachgrs egatively criticized the students' writ-
ing. The teachers did n_d perceive the. compositions as exten7
signs of the students' selves which should be handled
rtspectfully and carefully. The teachers did not perceive them-
selves as maternal figures who should tend to the psychologi- /
cal needs of students. Instead, the teachers perceived their
roles as didactic in the narrow sense of the word 'didactic,'
and one teacher was not even didactie with students whom she
judged unworthy of her help. Nor did either teacher realise
the cruelty of her own behavior, but such insensitivity was ap.-
parent. to an observer of the interaction. The students' un-
pleasant experiences.in till remedial classroom strengthened
the students' bad feelings and made Ordents-less likely to ac-
cept their own shortcomingsacademic and psychological--as
part of the cause of their failure to remediate basic writing
flaws. Perceiving the teachers as having little genuine faith
in the Students' chances of successful remediation, the stu-
dents were.more likely to condemn the teachers as the sole
cattail of the pronlem.

NorNild eithe'r teacher use any diagnostic,tectiniques to de-.
termini, the entry-level behaviors' of students related to the
Instructlen that they were .to undergo. All students had to com-
plete the same writing assignments and the grammar text read-
ing and xercises -regardless ot their individual bade writirfg
problems." Likewise, the leachers did not relate the grammar
exercises to the learningobjectives of the course, instead -

treating the exercises as isolated units. in the study of formal
" grammar. Neither teacher explained the relevanee of the

grammar exarcises to the Students' writing deficiencies. Also,
wither teachir devised specific learning tasks that when,com-

'1. Wilted would lead students to attainment.of an overall learning
objective. The teachers did not coneentrate on helnillg stu-
dents master small, discrete units of material, the mastery
ci wIdch would function'ari positive reinforcement and there-
fore as an incentive to centinued effort.

at

-THE GENERAL STUDIES PROGRAM; A PROPOSAL FOR
AN INTERDISCIPLINARY CLUSTER COLLEGE, AT THE
COMMUNITY COLLEGE FE.ATURING THE USE OF SmALL; GROUPS FOR COURSES IN, THE DEVELOPMENT OF
HUMAN KYrENTIAL AND' ENGLISH COMPOSITION

Order No. 791665o

A

BOYER, hawrence Barton, A.D. The Univetrsity of Michigan,
1979. 389pp. Co-Chairmen: Timothy G. Davibs, Walter Clark

This project can be divided into two parts. The first part,
chapters one through four, describes the existentialist-humanist
orientation oithe cluster college described in this project; the
rationale for creating it and others like it; 'several aspects of
trying to eManlish it on the campus of a community college;
and the general nature of it, including its courses, operation,
methodology, and interdisciplinary approach. In, thn text of this
project, the terms cluster college, self-contained program, and
the General Studies Program are used somewhat synonymously.
These terms denote an educational program which shareamany
resources of the college at which it is located but also hal its
own philosophy, educational'goals and objectives, teaching -. a
learning methodology, course content, foll-time staff, student
selection criteria, student population, housing, budget, and ad-
ministrator.

The.second part of the project, chapters five and six, de- ,
scribes the course's in the development of human jx)tential snd
English composition, The c.ourse in the developmenof human
potential contains a series of strsctured exercises for small
groups to be used'for a semester to enhance the psycholegical
develqprnent of the students in the General Studies Program'.
It.is included because (tee of the major assumptions of the /gro-
gram is that improved psychological functioning `supports im-
Proved academic performance. The English compositioncouree,
based on the concepts of linguistic security an0 dialect accep-
tance and on the principles of humanistic psycWogy and edu-
cation, also uses smalfgroups, Amogg Mier thThgs, it, employs
small groups to present some pre-wating experiences, to pro-
vide an audience for student writers, and to teach editing and
pkoofreading skills in the service of increasing students' writ7
ten flaency. In this project these courses are described sepa-
rately, but they would be taught in an integrated way tf the Gen-
ral Studies Program were established. The reasoti for tbis I.
that the English compasit'ion course also employkstructured
exercises to help the small groups develop rapport among its
members to provide a good climate for their work. The groilpe
In the composition couese would be_the same ones used for the
human potential course, thus making more efficient use of the
students' and staff's time and energy.

This.second part can also be viewed as a separate cour
in English composition in which several small-group activities
from the'human potential course are combined with group rnethZ
ads for teaching writing. This combination has been used as a
composition couise which yas succeesfully taught In the regu-
lar curriculum at`a community college. (The evaluation data ,
for this course, including some before and after writing speci-
mens, are included in the appendix of this 'project.) This soilage,
can be taught more effectively, though, in a self-contained pro-
gram where it can be separated but, integrated with the banish
devekopment course. This ariangement not onll allows more
time for the writing and editing experiences; it also incretures
the chancellor a more comprehensive and intinsive human de-
velopment experience, since more tithe becomes available for
Structured group activities, professional facilitation, and peer-
group interaction. These advantages are fust some of the many
reasons for the creation of A cluster college, an" educational
structure that can offer more effective educational experiences
at thp community college than those gained in the traditional
structure in regard to developing students As people in their
own right and consequentit developing them as fluent writers.

I.



THE THERAPEUTIC BENEFITS OF FREE OR INFORMAL
WRITING AMONG SELECTED EIGHTH-GRADE .STUDENTS

Order No. 791/903

BRAND, Alice Glarden, Ed D Lutgerci University Ths State
tfnivermity of New Jersey' (New Brunowick), 1979. 33,7pp
Chairpersionf Robert P. Parker

Purpose

Beciose exix.Ssitory writing has long been considered as
makingYnujjor contribution to cogmtion, the contributions of
more persohalmode of writing to Individual development and
well-being have been largely ignored Literature drawn from
theory and foist practices in English eddcation, psychotherapy,
and sehool-sponsored mental health, suppofts personal writing
as capnble of effecting positive psycho_social outcomes as a
unique tool which English teachers may employ toward thera-
peutic nds. The present study evaluatis the therapeutic effects
of a school-based, intensive free or informal writing program
on Sleeted eighth graders.

Hypotheses

Two principal hypoquises guided this study. The major
hypothesi: concerns thf relationship between the treatment
and therapeutic gains:

1. Students participating in the intensive, personal writing
program will show greater gainS in self-information than non-
participants.

2. Experimental 'subjects will sbow greater positive changes
in their self-concept.

3. They will experience feral- problems.
The minor hypothesis concerns the relationship between

the treatment and the student writing itself:
I. The writings of experimental subjects will show greater

gains in qualitative features than those-eivntrol subjects.
3. Their writings will show greater gaiAs in technical

features',

,

Mtthodology

The basic design was, a preYposttest, experimental/control
group initpstigation carried out over a fivs(--month period. The
school chosen foilhe study was a raeially-mixed, urban-sub-4

, urban internediate facility A group of 16 students, equally
'divided between females and males, was selectiid,froiii.a heter-
geneously grouped eighth-irade English class. Eight students..
served as the experimental -group. 1Che other eight students,
matched with xespect to at Land general ackdemic status but
taking English in a regularlass setting with another teacher,
served es the control group.

Al the beginning.and conclusion of the program, thgMooney
Problem Check List and Tennessee Self Concept Scale Were
administired to3all subjects, Student self-discriptiOns and two_
welting samPles Were ale° drawn pre- and posttreatment'.
Three trained readers evaluated the writings according to
Categories7of 'Personal Informatiob, the Evaluation Scale for
Personslyriting. and.010 CompositionEyaluation Sales. An
analysis of variance for repeated nieasures was.computed on
all measures. ,

Result?'

The major hypothlelisaias partially and inconsistently con-
,- tirmed. The prOgram appeared to have a mixed therapeutic

_ effect on etudent sell-information; sell-concept, and felt prob-
II

lama, and negative therapeutic effects on the self-concept qf
Ma female particiAnts. .

The mino.r hypothesis was unconfirmed. The progrAm had
so significant effect on qualitative or technical teaturèS of
writings of participants. Apart from the intervention, feraales
gararally perceived themselves less positively than males
over time. They reported more concerns particularly 'with
their iiiertional pelves and relations to others'. Last, females

. dippeoaatrated greater control over Sur,fsice features of writing
thaa males. ,

'a

II

ii i4 a

Diacuesion

The findings support the.work of life,:cycle theorists that
identifies adplescence as a predictable crisis point in which
negative emotions may be necessary for positive, long-term
growth.- This research supports On, precocity of females in
entering this transitional period.

The endings also support the application of personal con-
struct theory of psychotheiapy which suggests that the benefits
of therapy mav depend upon initial negative chaps. Though
the hypothesized therapeutic benefits were not indicated, it is
possible that the intervention did stimulate self-inquiry by
female participants tqat would ultimately lead to positive matu-
rational changes.

Conclusion
-

The research suggest that the mental health model for
education may be imperfect within present educational struc-
tures. In particular, writing undertakenfor its therapeutic
benefits aiid typical secondary sehop) English instructional
programs seem currently inEompatible. Restudies should be
guided by especial cOnsideraitim of developmental and sex fac-
tors, individuals' preferred modes of expression, and meth-
odology'.

A STUDY OF TiiE PERCEIVED NEkD FOR EMPHASIS ON
WRITING SKILLS AMONG FACULTY AND GRADUATE STU-
DENT) ANDkOF THE EFFECTIVENESS OF A MODEL FOR
INDIVIDUALItED INSTRUCTION IN Wtt1T1NG IMPROVE-
MENT AT 7Th '--GRADUATE LEVEL \ Order No. 7919888-

BYNUM, 11. nri Sue Dearing, Ph.D. University of South-43,1'n
Mississippi', 1979. .191pp. P.

- t
.

The research was designed to investigate the perceptions
of need for emphasis on writing skills at the graduate level
amohg faculty and students. A necond facet at the research
wails designed to investigate the efficiency of a Mdel for indi- ,
vidualized instruction in writing inipr?vemtint at the graduate
level. .

Perception of need for emphasis on writing skill was as-
Dossed by fheans of a questionnaire composed of 39 Likert-
t items. Possible responses for the items ranged frern

ti
ing agreement to dirong.disagreement. Responses on sec-
4 were summed to yield an index of perceived need for

-emphasis on'writing skills; response's 'on sections 2 and 3
were used to collect percentage data on perceptiop of need for
a program'of remediation in writing skills at the graduate
level and on self-eValuation of writing skills.

Subjects consisted of graduate faculty in sulaject areis
lifted as pbssible minors for advanced degrees in.education
(n ll 94), graduate faculty of the Department of Curriculum and
lnitruction (n . 25), graduate students currently enrolled in
ad4anced degree programs in Curficulum and Inst5uction
(11.- 7-2), and graduate students who, dile to deficiencies in-
Writing skills, were asketi to participate in the Writing Skill
Program (n 15). The study was made at the Unfversity of

; Southern Miiisissippi during the academic year 1978-1979.
The model for individualized instruction in writing im-

proventent consisted of diagnolds, prescription, and instruc-
tion based on the kinds of writing required of professional.
educators. Samples of-Writing were taken at thr beginning
of the program and again at the end of OA program for each
individual in the program. These samples were compared to
determine whether a significant. increase in writing skills ted
resulted. . ,

Major conclusions based on the findings were as folloWS:-
1. There is no, significant difference in the perception of

need for emphaiis on writing skills at the graduate level among
graduate faculty and graduate student:, . , .

3. The apparent lack of consistency among faculty and stu-
dent perceptions as demonstridedby the wide variance in in-
dices of perceiVed need for emphasis on lei-Rink skills indicats

(-
,

Pr



that writing is not emphasiked ti a great extent in graduate
marmot Fact] It'y attitudes a robably reflected in student
attitudes. .

The variables of sex, level of advanced degree iibught,
subject area specialization, and years of teaching experience
were shown to have no significant relationship to,perceiyed
need for emphasis on writing skills.

4, Blacks aie significantly more In favor "of emphasie on
writing skills than are whites Thia is possibly due to pres-
sure on blacks to speak and write-etandard English.

110, 5. GAL Vrbal scores are significantly related to the per-
ception of need for eipphasis on writing skills. Those with
higher scores tend to be mure in favor of emphasis on writing.

' 4. Among graduate faculty, those in History, Comniunica-
lions, and Early Childhood were found to be most in favor of
emphasis on writing Billie Those in Mathematics and Physi-
cal Education were in the middle range, and those in Chemis-
try, Science Education, 'Fyatre Arts, andGeology were found
to be least in favor o phasis on writing skills. It muist
be noted, however, t at ot the subject areas listed, none were
against mphasis on writihg skills. The rankings reported
are a matter of degree of perceived need fbr emphasis.

7...The model for individualized instruction in writing
improvement wps found to be effective. Students Who partici-
pated in the programs -.made significant' gains and had signifi-,
cantly greater perceptions of need for emphasis on writing
skills than did,students who had not received such instruction.

WRITING EllAfilOUR OF SELECTED FIFTH GRADE STU-
DENTS IN N OPEN CLASSROOM Order No. 7921550

CARTWRIGHT, Patricia Jean, Ph.D. The University of WIS-
consin,Madison, 1979. .18lpp. Supervisor: Professor John M.
Kean A

By investigating and answering two questions 1) what are
the writing experiences of selected fifth grade students and
2) how do these students interact with their classvom environ-
ment, it was possible to define a classroom written language
'process. The researcher used a participant observer method
to collect data. Data were collected on seven students specifi-
cally and the entire class generally during twelve weeks of
dwity classroom observation. The data included observer's
nete#-on student' writing activities and classroom environment,
intoWlews with selected students and the teacher, samples et
the students' writing and t.w?reco'rdIngs of selected writing
activItlea. An analysis of elP data showed that students en-
gaged in nine different types of w.riting activities and five dif-
ferent environmental interactions. It was cofichided that these
students engaged In a gakelliation of cooperative and individual

.activities as. they composed and wrote; that the writing expert-
mes of these students were based on their cooperation with
the elements within the classroom such as peers, teacher,
aide's, textbooks, reference books and the cooperation was made
possible by the flexible schedule in the classroom,

BETWEEN WRITER AND READER: THE RELATIONSHIP
OF THE CONCEPT OF AUDIENCE TO THE TEACHING
OF COMPOSITION ' Order No. 7922402

I
COCHRAN, Janet, Fyne, Ed.D. The University of North Caro-
lina at Greensboro, 1979. 179pp. Director: Dr. Dale L.
Brubaker

Traditionally the term rhetoric has been applied to the edu-
eaten of speakers on public occasions. Modern rhetoric Ms
bass characterized by a shittafrom spoken to written discourse
mad soother shift frOm emphasis on the rhetor to emiihasis on
ihe audience.

The purpose of this study is two-fold: to synthesize the
imior contributions to the study of audience, assessini; their
11011114ems in the teaching of composition, and :iyanalyki
rhellorieal actiOn by_presenting a model which illuminati
the relationship between 'writer and reader.

a

The heritage of the rhetorical concept of audience can be
traced bacie to the Rhetoric of Aristotle. The analysis el audi-
enCe found in the Rhetoric can Lib of great value to students and
teachers of wnitte-i; discourse. Aristotle treats rhetoric as an
axt which can be systeniativid, and is therefore teachable. Al-
though Aristotelian rhetoric can be useful, it also has limita-
tions for twentieth-century studifis.

The three elements of discourse with which Aristotle
deals -- ignitor, audience, and discourse -- constitute a cur-
ricular cornerstone for the teaching.of composition. The at-
tempt to integrate modern rhetoric with contemeorary curricu-
lum theory leads to i'discovery of many" principles which can
be mutually beneficial. _Tlay reveal ways in which the concept
of audience functions in the context of the composition class-
eoom. .

.

/The teaching of English has long been dominated by a con-
tent-centered approach. James Moffett propes instead a .

"student-ciente red approach,, which views the dimension of
growth from the self to the world. L. S. Vygotsky suggests .

, that the derlopment of written speech is rather from the So-
cial to the self, which deems more closely related to the c
ToiTopmentariag of many students of writing.. .

Different kinds of rhetorical action have certain things in
common; therefore it is possible to construct a inodel which
will reveal the tomponent parts and their relatio ship to each
other. The moderhas its origin in a situational c ntext. Writer
and reader fictionalize (inch other according to in erences each
has made. They make choices based on common materialspr
characteristics: Culture, Education/Information, Syntactic
Repertoire, Powet, 9,ad Values. The materials are tile basis
of covenants forndrbetween Welter and reader. Encompass-
ing all of these fii tors Is the writer'e purpose which is ulti-
mately determined the intended audience. Certain qualities
of discourse emerge w are diecussed as Selection, Symbol
System, and Struaure.

The rhetorical action of.classroom discourse presents its
own audiencti Categories. They can be classified according WI.
*roe kinds of writing which may be said to belong to the The-

, matic Domain, the Interpretive Doinainz or the Affective Do-
main, in order of their relationship to the development of writ-
ten speech. As decisions are made about The audience category,
the writer experiences nee'? insights and thus undergoes chang
as arseult of his own rhetorical action.

The model can be said to generate its own heuristic prom-
dure, and can be used In specific ways In the composition class-
41)0111.- knowledge of the dynaMics of the model can enable the
writer to understand moresfully the process of producing mein-
ingful discourse directed at'aparticular audience.

TEACAING WRITING1k. AN INTERACTIONIST APPROACH TO
ABBREVIATED AND inpsYNCRATIC LANGUAGE IN THE
WRITING pF SECONDARY SCHOOL gTUDENTS

Order No. 7020828

COLLINS, James Leonard, Ed.D. Uniiersity of Massachu-
, setts, 1 9: 126pp. Director: Professor Earl Seidman

The pi:stymie Of this inquiry is to challenge conventional an- ,

ewers to this question: 'Why itoso much of the writing of sei-
cindery school students-abbreviated4Ind idiosyncratic?* That
Objective le accomplished by contrasting conventional under-
standing of inexplicit and subjective stude t writing with an in-
teractionist understanding. The interacti t a0proach hit con-
structed by synthesizing key concepts-from language study, s

especially semantics, psycholinguistics, ana sociolinguistics.
The writing of urban secondarY school stude6ta is used to le-
emptily the meaning of those concepts;

lite inquiry characterlies a dominant perspective on writing
(and Ms teaching as assuming that communication blithe primary
function of writing. That perspective addresses the problem ot
abbreviated and idiosyncratic writing by emphasizing norms
governing the presentation of logic Smd language\in writlng. .'

Foremost among those are norms related io the avoidance pl -

error and to meeting the informational needs and orthographic,'
Syntactic, and seinantic expectations cil readers, That perspec-
tive, It is argued, favors social, transperional, and objective
meaning in writing and in classroom language.

0



\
From the interactionist perspective, abbreviated' and idio-

leeneellne.siutient writing.ts causally related to the formation of
'aliening in writing and to teacher dominance of pattelens of
eIslisroom language Interaction. The cognitive dynamics in-
volved in writ Mkt are based in'the symbolic and linguistic oper-
attune of c.ompartson, the primacy of the (aflutter, and conden-
sation, the reduction of reality through symbols and words. The
formation of meaning in writing reqieres interaction between
personal and social levels of word meaning. Inexperienced',
writers show a bias toward personal meamng because of a nec-
essary dependence on the phonetic system of speech and on the
;syntactic anti semantic forms of spoken language and verbal
thought. .

.
%The inquiry uses a distinction between the autonomy of the

writer acUi the autonomy of the teacher to argue that abbrevia-
non and Idiosyncrasy may be reinforced by conventional strate-
g ies for teaching writing. Those strategies show a dichotomy
between subjective and objectiye tendencies in writing and a
dominance of social and objective meaning, inspired and most
often formed by teachers, in oral and writtrip classroom lan-
guage. Tleit dominance results from teacher expectations for
language that accompany advanced literacy anici front the role of
the teacher as agent of socialization in the school. By empha-
Msing conventions of language and logit_and by doing meet of
the talking in classrooms, teachers might-prevent students from
identifying, stnicturtng, and explicitly writing \Oat Is. really on
their minds, .'

The inquiry concludes that teachers must understand the
role of language In the psychological dynamics involved in writ-
ing, in the siicial dynamics involved in the composition class-
room, .and in the interaction between those. The pattern of
teacher doudnance in the teaching of writing can and should be
replaced by collaboration between teachers and stude t writers.
Spoken and written latiguage li teract in the inexper ced writ-
or's procluction of yiriting, anti speech and writing 'should there)
fore interact In thecomposition classroom. That interactionpf
talk and writing muSt preserve the student's personal level of
meaning, related to the student's own perception, experience,
thought, and feeling. TPat interaction must also preserve the
autonorny.:)f the writer.

TREATMENT OF WHITING APPREHENSION AND ITS
EFFECTS ON COMPOSITION 'Order No. '1915233

FOX, Roy F., Ph.D. Unieersity.of Missouri Columbia,
1976. 243pp. Supervisor: Dr. Ben F. Nelms

Nature of the Study

This study wae designed to investigate the effects that two
methods of teaching conlposltion had on writing apprehension.
One method was conventional instruction and the second meted
was student centered and workshop oriented. The study alio
investigated the effects these two methods had on three lan-
guage factors: (1) overall quality of student writing, (2) length
of student writing, and (3) degree of qualification in student
writing.

Methiology
Six classes of university freshmen (106 students) were in-

volved in the study. During a period of sixteen weeks, students
in three of the classes received conventional inetruction in
which all student-writing, Instructed to adhere to traditional
rhetorical modes, was,exclusively instructor-evaluated.,With
thee* students, writing instruction also included writing exer-
cise., lcture, discussion, and qttestion-answer :sessions,. The
Other three classis reCeived instiliction that included large-
group intraction exercises, paired-student and small-eroue:
language problem solving activitiels, intensive practice writer*,
prectke responses, structured peer response to student writ-
iing specific writing objectives for each essayand two inetruc.
tor-student conferences.

Two instruments were used to gather data: (1) Ttii Writing
letheneion Test, gived both before and after theifiteen

C of the 'study, to measure chadges in students' appryhen-

4

slon about writing, and (2) a two-hour writing sample used as
*measure of writing peoficiency at the end.of the semester.

Two-way analysis of Varl-ance as the primary statistical
tool. Two of the hypotheses used an, analysis of variance with
repeated measures design.

Ldinge,
The findings revealed significant differences on five of the

study's ten hypotheses By the end of the sixteen week period,
a significant reduction ui writing apprehension occurred for
all ettudentsin the uxperimental group and for all students in
the control group:' The experimehtal group's high appmhensive
*titers reported 'significantly tower levels of writing apprehen-
sion than the control group's high appeeheeeive writers. At thend of the experiment, all experimental group:Students reported
significantly lower levels of wilting apprehension than all con-tragroup students. In addition, all students in the expertmen-
tal group wrote significantly longer post test compositions thanall studwits in the control group, The'differences in length of
post test compositions between the two groups of students oc-
cu,rred atmthe .056 level of signifitance. All othor difference*

.existed at the .01 and .05 levele of significance. No significant
differences were "found between the two groups on thl qualifi-
cation and overall quality measures of writing, as.utell as on
the teagyt of post test compositions of high apprehensive writ-
bp only. All statistically non-significant hypotheses revealed
means that consistently favored experimental groups.

Conclusions

The following general conclusions mit), be applied to college
freshmen of similar backgrounds:

(1) Exposure to either conve'ntionAl or student centered
methods.of teaching conlosition significantly, reduces
writing apprehension.

(2) ExPosure to this particular student centered method of
InstrUction reduces writing apprehension to a signifi-
.cantly lower level arid at a faster Otte than does conven-
tional writing instruction. This appkies to all students,
including high apprehensive writers.'

(3) Writing instrlei Wirth** is similarly structured pro-
duces writing thateis at least as proficient in overall
quality as writing produced by conventional instruction.

(4) Writing Instruction that is similarly structured produces
compositions that are significantly longer than composi-
tions written under conventional writing inetruction, (at
the .056 level of significance).

(5) Exposure t'o either conventional or student centered
writini Instruction produces writing that does not differ
in its use of qualifieatiOn. o

4

THREE PERSPECTIVES ON COMMUNIC/iTION AND THEM
APPWCATION TO ASSIGNING AND EVALUATING .STUDENT
WRITING Order No. 7925161

HASHIMOTO, Irvin Yulichl, Ph.D. The Univr-S-I rods414:-
itin. 278pp. Chairman: James W. Downer

-411,
-

Composition teachers have often been elthorted to IA ft) --
other fields for ways to improve their terhing. Ilewevet they('
have often found It difficult to makeefindings from other--flelde
use'sl to their teaching. One wky composition teachers mitht .

make such findings useful Is to took to other ffelds for *Wallies
4hat might prore helpful for recognizing teaching problem*, or-.
ionising them, and recognizing solutione that perhaps have gone
unnoticed. One soures, of such analogies is thp field of corn-
munkation research.

Three distinct communication perspectives can bet describe& ;
10 communication as stimulation with an emphasis on a tend.,
er's manipulatione-of a message in order to control spetific
oontinunication a effecte; comniunication as-informatics
processing with an emphasis on the ways a receWez--:-.I=a d to

t4, . 0
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The Court Ii period, covering the eai-s following World Wartlons on the w.ky teachers C.LI1 Vt&'W problems, tiik about iWOb-
. 1jaresses the uses made of' composition Inst reict ion In 9 raIn-lems, and suggest solutions to pr()bIP!1iS yet those who write log" students to accept semi-skilled and sub-professional, whiteabout these topics art' often inconsistent about how they per-

colLar Work as fulfillment of the 'pi;oniuse" of higher education.eetve and account for coinniunlcatloii. This 'Tue riSe of a liberal' arts curriculum based almost entirely oninconsistency makes whatthe say hard to Kderst.ind and even
electives, which was.strpposed to represent a. radical solution toharder to apply iii practical, teaching sItuLti)ns.

iuobems issocitd with the decline of liberal artsBy recogni jing different comnmunication perspectives, teach
studies, has succeeded only in weakening composilion'R ties toers have a better chance to become theoretically conststeUt the rest of th irrieiltiin. Dropped as a required course at'and In becoming consistent, they ar' much more likely to make , Ily schools, composition has recleuine'd Itself as an e1ectIv.their teaching effective and epIanatiomis of-their teaching corn-
Th18 utilcrscoi'es the extent to whl,cI) the icquiring of iiterac1prehensible and helpful to others.
sklj)s (515 beconican option for edliee students today.
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CATIVE AU[)lFNclS: COMPOSlTlC4 'PFI)AGOGY. IHE
LIBERAL ARTS CURRICULUM1 MID THF RiSE OF MASS
U1GUER EDUCATION Order N. 7924660

HEY, John Francis, ih.D. UniversIty of Pittsbui-h, 1979.
192pp.

.

On tcember 8, 1975, Newsweek carried, as Its over story,
ai article from the magazine's Fducat1on section entitled

- "Why Johnny Can't Write." Drawing on a. weltef' of recently
released statistics, all suggesting a steady, decade-long decline
in the verbal skills of college-aged youth, the article succ.eded'
in pro oidtigbnside rable public alarm over the prospect of a
"literacy crl4is" preadid uncontrolled through Anterican high , '
schools, colles and universities.

Ass consequence of the emergence of this "llt'eracy crIaI.,"
inMltutioiis of higher education have found one o(their IIIOSI
..dudd and hallowed retreats, their departments of EngItsh
sudsyc,ened up to increasing public scrutiny. For, ass
r1t of the extraordinary amount of publicity lavished the

cftaS in readtng'and w$ting skills by the pew medt In- . -
- zesstq iumbers of undergraduate 8tudenta have bagu to tshc

.' 4..
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PERSONAL WRITING: A DEVEbOPME4TAL wluTrNo PRO-
GRAM FOR CLARITY OF COMMtt4ICATl9N TIJROIJGH
3ELF-DIHCTIQN ' Ofder '1o. 7916651

H1J4L, Edward Thomas, A.D. The Un1verey of Mchiiin, 1979.
221pp. Chairman: Ala.n HowesT -

Many entering conimunity college students, because of pbor
slf concepts and weak academic backgrounds, hive dJftiêulty
writing clearly. My intentiOn in this tudy is to Identify sm.aoIth kinds of students now attendiçig' communitycollegrs añà
sagest on method fo composition teachers to help thsstu-
denta Impi1bve their writing. ''

In this method students are encouraged to betome fla.nt by
writing from their ow experiences. 'utents firM l4ok at
themselves- -their needs, values--and then work ouwatd1y to
their environment, 'They are asked-to Look at thIr exp,r.t,nc.s.
and identify what-forces have shaped them. As students LOO
'at their experieflceA h*nestly, they begin to write nór Clearly.
As they mOve through the course, students r4 write, Writ.
joaris1s, Impromptu essays, and longer pie of writing th*y
work on at home. They present much of thy%r writing to small

/

It
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grs of tive 16 seven sta.:Its for thel\r ,comments, and I ottes
'; Motion 118.4 tutor/edftor.. At the end of the course; students
evilest' themselves. .

. by the end of the term, most of my community college Blo-
dgett' writetiors clearly thanvit the beginning. They Idek at
thesesedves honestly, and they try to write lucidly about .their
eiperiences. And finally, they, seem to enjoy thie whole process
of learning about Olemseives s Ihey Write.,about themsel4es.

THE EFhCT 4.3r. RELAXATION AND GUIDED IMAGERY"
O THEt CltftTIVE THINKING AND WHITING OF FOURTIII, -
11/711, AND SIXTH GRADE STUDENTS WENT( F.D

' OttTEO Order No. 7915114

. KUHNS, Phyllis Kensey7 iCansas State University,
MS. 1070

xArcises and guide d in agery on the creative think-
The p ASurpose of this study iiwestigate the effect of

relaation it
ins Ned writing abilify of fourth, fifth, and sixth grade students
identified and receiving ittittcation.41 a program for the gifted.

,i,14114 students met the reiuiremenei for placement in a program
for the gifted

The Subjects were random:ay essidgned to two experimental
groups. One group received eight one-half hour weekly sessions
of relaxation exercises and guided imagery and the other group
received eight one-half hour weekly sessions of mathe-
*Mical recreakions. Two investigators alternated between
the two groups.during the eight weeks. At file ninth see-
sion, the subjects were administered the Torrance Tests for
Crean's,. Thinking, Verbal Form A as a measure of cre-

. alive thinking ability. All subjects were requested to complete
a one-page writing assignment that began with, If I had wins,
Wpki. .

Salsas for the study were the students assigned to self-
cottaineel classrooms for,the gifted. These classrooms were
located in a school that was selected as the gifted prqgram
tine for that area of the city. All students in that area ,identi-
fied as gifted' were assigned to the gifted education classrooms.

, All student% assigned to this particular school's gifted ediica-
Hon program became subjects for the Study. Fifty-one sub-
Ode Mre randomly assigned to two experimental grotips.
Forty-three-of the subjects were present and took the tests

*at the ninth session.
The experiment was conducted with students who were kiwi-

tified Ka gifted to investigate the effect of nurturing creativity
among a student population with the potential for.outstanding .

atcomplishments and leadership. Nurturing creativity is den-
orally not designed into curriculum for the gifted: The greater
emphasis is usuallY placed oe the'creatiVe product, This in-
Mitigation Was concerned with the dirrct effect on creativity
hy a nondirect technique. (uided imagery allowed the subjects
in the cperimental group to examine their own imagibation
see exptrriences while listening to-a story that could evoke a

-great deal of visual imagery. The matheinatical recreations
were chooen as, an activity for.the eontrol.group because of its
similarity to routine Classroom instruction. The mathematical
recreations were.conducted in the same manner ar other class-
rgpm instruction.
4 A Tero-way analytis of variance was used. to ditermins

fra0eit5 in mean scOres of the subjeas for both the creative
. thinhipg skald creative writing aseestments. 'The Torrance

l`eets tor Creative Thinking were-professionally scored and
the writing assignments were rsited by five independent readers

; 08 a sevn point scale. The,rating scaletvas designed to as-
Mt* for fluency, flexibility, and briginilitl as sej ourin cri
tette that were consisteet with the Tortance Tests. '

The two-way analysis of vaiiance showed a significant dif-
remi between the twO groups in mean scores for creative

Ihteding ability. This difference *as consistent across grade
POO Said la the three areas of fluency, flexibility, and ()Hsi.,
asility. 'TM fourth grade subjects were found to have the 'greater
Ware scores in all areas of creative thinking.

later-ibter reliability was not established ilth the fire in-
delpeadept -rater* who.were asked to rats the creative writing
sitaigmetieSta. Ong training session proved.to be not sufficilet

, -e.
in developing reliability among the raters. Therefore, the find-/ ings forfthe writings are inconelUsive. The residual value of
this po ion of the lieudy reveit)ed the urgent need of assess-
ment asurearthat ate more reliable in evaluating products
of a teective nature. The difficulty in establishing inter-
ratite reliability among five people who have sialtar eeri
once* w4th studentethat may well be fouixtin the population
regarded as gifted, talented, or creative should prompt *du:.
eatoretn be more cautious in making subjective evaluations
of all studeVs.

A CO
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ARISON OF TWO PROCEDURES FOR IMPROVING
frITING OF DEVELOPMekeTAL WRITELIS 4 .?

Order. No. 792M

K P, Jan HammoCk, EA. University of Georgia, 1979e
1 1 . Supervisoe: Roy C. O'Donnell

; .

purpo..f tide study watto determine the relative
fective e of 11,igi methods of teaching composition to remee
gel fresh ne appkpach, the traditional models app\rOach,.
stresses it itation of good products and trying to improv, 'for
next time.' l'ts effectiveness was compared with that of an ap-
preach call d the behavioral approach, one that asks students
to imitate e processes rather than the products of good writ-

/ rs. It str sees prewriting and rewriting, stages of the coin-
posing 'proc es which good writers engage in for a longer pe-
riod a time d the ifs of rhetorical ,questions before
beginning% d
search defining ae
Stallard's and Piank

The pproach is based upon recent re.
haviors of good writers, primarily

fin ngs, upon prewriting etrategiea
of Kytle, Odell, Pike, and Rohnian and Wlecke, upon the new
rhetoric, and dpod the Talk-Write pedagogy of Zoellner.

The 4-week study involved 80 students, 413 who underwent
Abe models treatment WV) Who underWent the behavioral
treatment. The sample was the entire population of Spacial
Studies students enrolled in a second remedial writing course
at the University of Georgia. All had had one remedial Mourne
and were still judged unableto compete with regularly ad-
mitted freshmen in English 101. Each of three teacheraiaught
one models class and one behavioral class.1 Pre and post &P-
lays were analyzed for overall qoality by a panel of three
raters and for number of words per clause.

Gains on each of theseeindependent variables were com-
pared statistically. A separate analysie of covariance w8111
computed for each at the following-hypotheses:.

1. There is no significant difference in the average over-
all quality of the writing of students taught in the behavioral
group and that of students taught in the models group.

2. There iieno significant difference in the average sya-
tactic complexity, as measured by words per clause, of stu-
dents taught in the behavioral group and that of studenta taught
in the ipodels group.

Nelffisr hypothesis was rejected. The investigator did, how-
ever, find a significant difference in the leacher effectin post
ratings. A study of class means showed that Teacher A wail
more effective than either of the other two teachers both in
his models class and in his behavioral class. There was not .

in intereetion effect, so superiority of one treatment over
another could not be claimed. However, both Teacher ANI'l
anV's behavioral shidents did outperform their models
clans@ on post satings. If Teacher C's results had been like
those of Teachet A, significant differences favoring the Whey-
torsi group would probably have been shown. Since a teacher
effect was revealed, a Tukey honestly significant differenc
test WWI calculated. "The test determlnedthat Teacher A's

I'. anal Teacher B's produfts were not significantly different op
post rating p4ans. Telieher C. results were unlike either
A's Or .B's. Both groups of Teacher C's declined slightly on
poet ratings. The teacher variable, appears to be crucial in

_determining the effectiveness of the varied treatments; re-
Nardi deterniining what characteristics of teachers are most
elective with develoPmental studepts is needed.

. .
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TEACHER VERIFICATION OF IMPROVEMENT IN STUDENT
WRITING GENERATED THROUGH THE ADDITION OF FREE
MOD1 in Rs Ordur No. 7914373

KING, Harriet Lowry, Ph D. The Universit* of North Care-
ilina at Chapel Hill 1918 189.pp. Supervisor., It Sterling
Repine

. The purpo se of this descriptive study is (1) to measure
-the quality of student writing through teioher ratings, and
(1) to investigale the relationship of quality in stedent writinit
and ths technique of sentence additions, specifically the addiv
tion.of fvie modifiers. The free modifier can be aufined as
any addltfon to a sentencelich is hease, additive; non-essen-
tial, and non-restrictive apt-which modifies a word, another
free modifier, or the entire sentence. The compositions rated
in this study are cfraZtin from an earlier experiment by
William S. PalMer and represent quantitative gains based on
the additive Vroperty.of the free modifier.

In Xi-Resent study eight teacher, raters evaluated nine
pairs of student compositions, arranged randomly. The rating
instrument consisted of instructions, nine criteria .for evalu-
ation, eighteen compositions, awl four rating sheets. Each
rater first evaluated each cmpposition on a scale of I io 10
(with 10 being the highest poi nt on the scale), using a quick
gemeiral.impression mettiod. the, rater chose the highest
and 1,pwist composit.ibns 'in each of three groups ancl noted ver-
bally his reasons for each choice. Finally, the rater chomp
the highest and lowest -compositiops ir the entire set, again

, noting his reasons. .

The raters gave higher ratings to ninety-four percent of
the revisions than to The drafts of-the: same compositions-.
A clear relationship was establisad betweelk improved quality
and those compositions which contained V aeatest number
of free modifiers. The technique of sentence addition, spe-
tificsily the addition of tree modifiers, through the process
group revision wal verified as a possible wiiy to improve stu-
dent coMpositions. Thj atudy suggests that sentence compos7
Mg, based on the addition of free modifiers which elaborate
and clarify through expansion, may oifer a viable mode of im-
proving competence in student writing.

-
,TEACHING DEDUCTIVE LOGIC: A TEST OF THE TOOLMIN
AND ARISTOTELIAN .MODELS FOR CRITICAL THINKING
AND COLLEGE COMPOSITICIN. Order No. 7920188

,,,..
McCLEARY, William James, Ph.D. The University of Texas
at Austin, 1979. 243pp; Supervisor:,James L. Kinneavy

Thii study was designed to discover whether teaching for-
mal deductive logic in a composition class has a significant
effect on the critical thinking and argumentative writing of
staients.. Tee experimental 'curricula were constructed so as
to give logic instruction a reasOnable c nce of making a con-
tribution to writing skills.

The sample for lhe experiment eh "tinted of 252 students
distributed among 15 second-semester freshman composition
clainies at a community. college. Three exilrienced teachers
a logic Mid composiiion each taught five of the classes, one
class for each of the treatment groups. b

The dailies were divided into five groups with three .
glasses in each group: All groups were taught to write formal
deductive arguments about ethical problenis...In addition,.two
grasps lesrned ttaditional, or Aristotelidn, deductive logic,
lied two learned. Stephen 'Toulmin's version of logic.1 Within
emelt et these two categories of logic, one group rail taught tbe
legic mtristifally, in Isolation from wrkting instruCtion, and
Nie tither was taught it hOlistically, as an applied 0111. The
biwitrue on lasted for ten clock hours, or about one month of

l'he ndentvartables were ackpinistered bOth pretest
NM peettest. One test wee the' Watson-Glaser Critical Mink-
leg Appraisal (WGCTA), Form Yin, and the other was an in-

* dee. emsaya The two different writing alsignments for the
sassy isrfaele were randomly diitributed to whole classes for .

the pliant and then rveraed for.the posttest The twO es-
,

`'..says of a stratifled-randedulzed sample of 75 students were'
ehoselvfor grading.

The results wire, first, that onlyone group achieved a sig-
nificant and meaningful gain in eritical.thinking. Secondly, all
groups achieved significant gains on the.essay variable, but no
grew outgalned the cOntrol group.

...Results were analyzed primarily by means of analysis dt
covarnincs, with pretests used as the covariate, and by one-
way analysis of variance computed with gain scores. Compari--
sons ol WOCTA gain scores indicated that the gainiand losses.. of fair groups could-be attributed to regressions toward the
mean. Only the group taught traditional logic nteristically
achieved a significant gain that surpassed the grand mean of
.all graips, There were no significant differences among
groups when single-impression grades.of the essays word
compared.

Multiple regriesion enalysis showed that only one of eleven'
factors on a rating scale accounted for a significant portion of
the.differences among essay grades. This was the student's
willingness or ability to consider opposing arguments.

An accidental discovery wasthat researchers In comliosl-
tion have ipparently been paying .too.little attention to the test-
retest reliability Of writing-test asSignnients, a critical factor
for well-defined assignments that may tie novel to many stu-
dents. This problem, plus the small size of the samples, pre-
vented adequate comparliions of the essays written-by the van--
cats groups.' However, it seems UkelY that no improvements In
niethodolod or in the powet of the experiment would have re-
stilted in any group outgaining the control group in the present
study.

RIO

TEACHER AND PEER, EVALUATIVE FEEDBACK IN
THE DEVELOPMENT OF TWO COMPOSItION SKILLS:
PUNCTUATION AND PARAGRAPH UNITY

Order No: 7920953

MYERS4charles Frederick, Ed.D. St. John's University,
1979. 11Flpp. t

.
This study was conducted to'retermine the relative effec-

tiveness of teacher and peer feedback in the junior high school
studene acquisition of two opecific composition akills, punc-
tuation end paragraph unity. The theoretical basis'was Mof-
fett' interaction theory of discouree and proposal for peer
evaluation of student writing.

The experiment used a sample population of 168 seventh
and eighth graders in a Long Island, New York, junior high
school; students reflected a low-middle class, white back-
grotind. Two groups of students, the experimental peer group
(Na84) and the control teacher group (N=84), were randomly
assigned to their seventh and eighth grade classes. Two men
and two women teaChers of comparable experience were ran-
domly assigned to each grade's classes.- All students were
judged as of average ibility on the basis of 1Q scores (Cali-
fornis Short Form Test of Mental Maturity) and,readInerscores
(California Test of Basic Skills). ,

Experimental and control grbups -completed compositiOn
Writing pretestd and posttests. These were scored for punc-
tuation using the error frequency count technique and forupaRraT
graph unity using the SPUR scale. The researcher's
scale ranked paragraphs for paragraph unity using specific
criteria; the validity and reliability (.91) of the scale had'been

; attested. Tiro outside scorers sCored all the miked pretest
and posttest compositions, one for punctuition'and the other
for paragraph unity. .

.

.
.

During the twvi week experiment,students and teachers fol-'
lowed a carefully controlled identical.perogram of instruction
and writing. Three treatment compositions, however, re-%est feacher evaluation and feedback in the control aliases,
and r evaluation and feedback in the experimental classes. ..

A factorial analysis of cOnariance, tieing IQ and pretest .
-genres as.covariates, cornpared the mean scores of the two

. yogis, This analysis showed no significant differences be-
tween, the achievement levils of the control and experimental_
method groups in either punctuation or pi-ragraph unity. Al-
though there was no sisnificant difference'in the Mean icor**



4
et the,sex main effect, there Ivan a significant difference

. 141.7/11, p <.011 in istragraph unity achlevanent borkoon t
two grade levels, *nth the eighth grade showing higher *chit -
monk. The only significant interaction was between group and
sox (F 4.552, p < 05) on the pnnctuation rAean scores; here
the gUls using the peer method gave evidence of slightly lover
achievement than the boys, while the girls usilig the teacher
method tended to show higher achiivsment than the boys using
that same niethod.

The findings of this etudy indicote no signifiCent iifference
in the effectiveness of the teacher and peer evaluative 'feed-
back methods-as instructional techniques to raiie student
achievement in two specific composilion skills punctuation
and paragraph unity.

It was concluded that English teachers, in View of the no-
significance findings of this and other studies, should judge r
carefully the two methods as to4eaching efficacy and lenrning
effectiveness. Teachers might Well-devote the time andenergy
expended in teacher correction to the deyeloRment of instruc-
tion and 'student criteria for a peer program with more fre-
quent writing opportunities.

5

Implications for'furttuir- research inctikded studies to as-
1,5 lb* effectiveness of s(i) a,peer 'evaluation program with

Increased writing opporunities over an extended perrod of
tim, (3) the traditional teachei correction method vs. the
peer correction mettioti in conjunction with another composi-
tion program, either less or differently strkettifed,, and (Who
two methc:ds as they relate to the many composition skills
other than punctuation and paragraph unity. It was also mug-'
posted that studies invesfigate (1) more effective measuring
teehniques for the- many skills and areas of writing, (2) the
differesces in junior high school boy and girl writing abilities
as they relate to different methodifof composition instruction,
and (3) the conclusions of this study in other socio-economic
settings and on other grade levels

-WRITING CENTERS: A SOURCEDOOK- Order No. 7918235

NORTH, Stephen Michael, 6.A. State University Of New York
. at.Albany, 1979. 195pp.

This dissertation deals With facilities called, variously,
writing labs, writing places,.writing clinics, writing skills
workshops, and so On, under the single generic term "writing
@enters." A writing center is defined as any facility which
offers, as its primary service, individtialized Instruction in
wAting.

The dissertation was begun in response to the questions:
(1) What do writing centers do? (2) What can writing centers
do that pe other means of teaching writing.pindo as well?
The anneers o these questions-were based on three kinds of
research; th4 author's visits, during the 1977-78 academic
yeaT, to semi thirty WrHing centers geographically spread from
Massachusetts to Utah; a review of literature relevant to both
the theory and practice of writing centers, including a good deal
Of unpublished material (grant proposals, position pap.* an-
w eal reports, etc:) borrowetfrom the centers visited; and the
author's escperience as Irtutor in a writing center.

The resulting text is aimed mainly lit writing center di-
rectors 9, directors-to-bo, and is intended to embody the year
el renearch any such person should have,as preparation for
designing ids or her own center. Given this aim, and as a re-
sult of ite three-part research base, the text blends features
bola three genres -- a travelogue, a how-to manual, and n
Mee* reflections -- .arod includes both theory and practice.
Vedas' theory are sections describing the conceptual history of
weals* testers (Introduction). and 'Picking a Pedagogy," which
pepermos a theory for writing center instruction. More prae-

*Staffing,* °Introduction to Tutor Train-
leg,* ntiagnoeis," "Prescription,"."Public Relations," end
alltvatextles." In short, this diasertation Combines an overview
ef Ilso varied praCtices of real writing centers with a unified
ileregissti, on the idea of a writing center that derives fres
bet alas atom's analitloes the best work already takiV phase.

f
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-THE ROFE OF AUDIENCE AWARENESS. IN THE WRITING
OE COLLEGE .FitESHMEN Order No. 7927103

NUGENT, Harold Elmer, Ph.D., Indlaha University of Pennsyl-
'lama, 1979. 35Ipp. Chairperson: Marilyn s. Sternglass

The'specific objective of thi-e itudy was to.create a shtem-
atic, integrated, andaccessible procedure for increasing audi-
once twareneils in the writing of college freshmen. Theudi-
no* heuriefic incorporated life-rstyle factors, knowledge, and
values for bott the writer and the reader, and was intended to
ammonia* the etudent to consider,ation of shared and unehared
features between the writer and the intended audience.

These procedures were incorporated into a pedagogical
modid of the composing process which used the Odel heuristices
ae an information-generating instrument. The integrated peda-
gogical model was examined through four perspectives: the use
in a freshman composition course, a statistical analysis incor-
porating both civantitative and qualitative change, interviews
and questionnaires, and in-depth case studies of three partici-
pating studente.

The major, significance of the study is that a set of proc-
dures for increasing audiehce awareness that is comprehensive,
fficient, and accessible can be developed, used, and evaluated
in the freshman 6ompopition classroom, Quantitative meaeures

reveal that the audience awareness procedures increased the
student writer's ability to Produce certain ihtellectual atrat
gies in the expository mode. This increase achieved etatIsical
significance. A shift of grammatical focus to the reader w
found in both the persuasive and expository themes. The ,
changes also achieved statistical significance. The qualitative
measurements using the Dlederich scale gave no e'.J.denc e of
any significant change in the class as a whole tie a 7inat of
the use of the audience awareness procedures. \'`:

Tbe case study analyses revealed that the procedhcgshetped
the writers to integrate the essential rhetorical elementsNi
subject, writer, reader, and purpose. The researcher believes
that the students 'were beginning (6 internalize the procedures,
but the findings indicate a,need tot a longer exposure to the
concepts underlying the procedures. This study prOvidos clear
implications for refining and developing audience awareness
heuristics, for the teaching of composition, and for sub
research in related cognitive processes.

THE RELATIONSHIP OF CLASSROOM INSTRUCTIONAL
CHARACTERISTICS AND WRITING PERFORMANCE IN
REQUIRED COMPOSITION CLASSROOMS

Order No. 7915676
ft*

PITTS, Marcella Rosalie, Ed.D. University of California,
Los Angeles, 1979, 175pp, Ct(airman: Professor Eva L.
Baker

An

Public-concern over an apparent decline In students' writ-
ing skills his prompted educators to examine two central is-
sues: 'I) the design of composition curricula and 2) the valid
and reliable assessment of students' writing performance. This
study addressed these issues by describing instructional char.
ectertistics in a specific composition course and their relation-
ships to a measure of writing performance. The curriCulum
selected for study was a required high school composition
course in Los Angeles City Schools. Nineteen classrooms in
fiv high schools participated in the study.

Students' writing performance was measured by theit Aram-
NNW scores on two narrative/descriptive writing UAL An
analytic rating scale, developed for the study and appropriate
for the narrative/deKriptive mode, was employed by three
high eehool teachers to rate the writing samples. The tbach-
era, all al whom had rated essays previously, were trained in .

the see et.the narrative/descriptive rating. scale. The final

tor each of the following variables: 1) communication ej la-

maa.hiter-rater reliabbity for 228 students essays, calcu-
lated from the variance components of an ANOVA, was .94.

too** WA. sample was obtained,from teachers and students
Information concerning instructional practices in the class-.

streetional,outcomes to students (task desciiption); 2) writing

...?;..e.
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practiee; '3) feedback; 4) inetructional time use; and 5)tracher.
r4iiidation. In addition, papers pleviously asskgned sod graded

rtwo teachers supplied information about the utiuel emphases
and specifikity of correction peovided studenti.

Rm litrof a descriptive analysis of the self-repofrt data
04pplied bi teachers,and students &bowed that importaet dif-
ferences may exist In instructicm between.classrooms in dit-
Went tracking levels_ The data suggest that teachers teach At
to th O./Competency, level of their classes. The pattrn-of in-

.: .r.
*ruction in Classrooms desigeated by the Scheols as above
average classes seemed to rely upon anti extend students' Ini-
tial writing skills. StUdents-verote more often, wrote longer
imsay,s, had more Individual conferences PAN their teachers,,
ma_ received more inetructive feedback than did students in
average level classes.. The mean performance of Students In
classes designated as above average was Consistently higher
than the performance of stildents in average level glassed for
each of the subscales on the narrative/descriptive analytic ret-
ing scale. Further, teachers' expectations concerning the (i:
amount of imiirovement In students' writing performance over
the semester was positively anti significantly correlated with
school-designated ciimpetency level.

' The powerful influence of competeney levels was also
,parent when the relationships between the independent var les -,

and student's' writing performance were examined. A seri
of mwItiple regressions was pecformed in which students' writ-
iv performance was regressed on teachers: reports for eaCh
at the independent variables, students' reports, and the dilii-
crepancy between their perCeptions. Although instructional

,practices tended to vary for clasUes in different tracking levels,
the regression analyses revealed no significant relationships
between the independent _variables.and students' writing perfor-

.
mance. Classroom competency levjel was the single variable
significantly related t

se
students' writing performance.

The results may erive from constraints imposed by the
curriculum, a one-semester course which provided instrultion
In tour separate domains of .writimc, and from limitations in the
design of the study. Nevertheless, the results provide descrip-
tive information for several dimensions of the independent vari-
ables examined in.the study, and thereby, provide data relevant
to current concerns about composition curricula. Further-s=
more, generalizAble procedures for constructing and field test-
ing an analytic ratin$ scale and for training raters in its use
obtained from the study may contribute to solutions of curren1
problems in the assessmenteot writing performance.

A DESCRIPTIVE STUDY OF TEACHERS' CONCEPTIONS OF
LANGUAGE AS AFFECTING THE DECISION-MAKING IN
PLANNING AND EVALUATING STUDENTS' WRITINQ IN
GRADES FOUR, FIVE AND SIX Order No. 7911192

RUBIN, Joseph Bernard, Ph.D. Michigan State University,
1979. 19ipp. .

The question of this qualltdtive study emanates from the re-
ality that teachers, while planning, instructing and evaluiting,

- make decisions and judgments about the writing process and
product of students. On what do teachers base their decisions

by thne t acher one criterion? Specifically, this stUdy
and jodgMents of writing? Is the nature of language
coceived
fetuses on the teacher's conceptionof language, the conception's
compatibility with the self-awareness"or "back-to-basics*
hinguage movements and its influence on the teaching of .

wrttieg.
Purposes of this field study were threefold: (1) to ascertain

the level of awareness of a teacher's conception of language;
(Et* identify and explain teacher's conceptions of language and;
(I) le describe if and how a teacher's language conception influ-
ent.** deciaion-making in planning and evaluation .of student
*Odes la grades four, five and six.,

11144agth interviews with ten teachrs of grades tour, fir*
and eia were conducted td discuss the teacher's Conception of
lustege and their classroom writing experiences. Card-sorts
were used as a means of facilitating t:achers' identification,
doeuseien and explanation of ideas. Questions were asked ky

\
the researcher to determinti the reasons or rational* for what\
teachers said, as well MS wjiat they didnot say. Following the
interviews,'each teacher was given four samples of writing by
ioungsters In grades Iona., five and six. Each teacher was biked
to read and assess each piece of work accordhig to whateyer
criteria s/he chose and to make comments directly on the writ-
ing samples. Upon comjiletionof this assessment, the teacher
was directed to indicate in writing, wharnext steps should be '
.taken for each etudent's writing development.- The\procedures
followed were observed and recorded on tapq by the interviewer.
From thine transcripts, a description of eachleacherys lan-
guage conception and its effects upon student.writing using the
card-sort categories ass guideline were developed. Key-infor-,
maneinterviewing and interpersonal process recall were the
techniques used for acquiring teacher responses to the study
instruments. These data were used to generate a set of tin
protocols, one for each subject. A protocol contained a teach-
er's response to the three card-sorts, assessment of the four
student writing samples by the teacher and stiggestions Of
follow-up writing activIlies for the author of each sample of
writing

The major findings of this qualitative study indicate that
thee* ten teachers did not have clearly defined cOnceptjons of
language. Mooed were not aware of how their language beliefs
affected their decisions about student writing. Although they
were sornewhht consistent in what they did in evaluating st*nt
writing samples, their evaluation was not based on a langulige
conception and was often inconsistent with what these teachers
stated as'being important in the card-sorts.

The researcher assumed that'teachers have a conception
(understandings and beliefs) about language and its instruction
and that this language conception influences decisions teachers
make about teaching and evaluating student writing in grades
four, five and six. The data of this study indicates that this as-
sumption is not valid for these teachers. However, generalizing
to other samPles or populations of teachers is not inferred since
this was a field study.

THE EFFECT OF KNOWLEDGE OF RESULTS ON THE
MAINTENANCE OF WRITING SKILLS Order No, 7917782

SCHLEICHER, John Gordon, Ph.D. Michigan State University,
1978. l3lpp,

Overview

This research tested the effect of knowledge of results on
the maintenance of writing skills. The 121 writers used in the

At 'study were employees of the Michigan Department bf Social
Services. Their primary Job was writing procedural material
for various manuals used by other employees. Over a five-

. month period knowledge of readability level of their writing
was provided to half the writers as knowledge of results. ft..
was hypothesized that writers whO knew hoW well their writing
matched the levels orthe reader would be better able to inaht-
tale acceptable writing levels. Writing levels were measured
using a coAsputer adapted readability forniula.

Three treatment groups were used ,according to whether
writers received (1) training only, (2) training and 'knowledge
of results, or (3) only knowledge of reaults. .A fourth control
group received neither training nor knowledge of results.

Mebodology

Readability levels were based on sentene length and sylli-
ble.eount, the most widely recognized means for measuring
clarity in writing. A computerized readability program called
STAR, Simple Test Appioach for Readability, WWI used, The
computer printout resulted in providing writers with a OW of
the text analyzed, words of three or more syllables, aveitge
-eastence length, average syllables per word, and the grad.
level eqeivalent of the writing. Opposite each of the last three
was goal or standard that each writer was asked to compare
Idnilker score to, This printout became the knowledge CI re-
sells sod the means for measuring the performance level of

6 milk greup.
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A isosieguivaleni ccmtrol group design Was used because ix-
, periatental group* constituted intact stoups of writers. Despii.

the nouttatehed nature 'of the groups, control for internal valid-
ity was increased by confirming the similariiy between the .
groupe Analysis 'was accomplished using en analysis of var,i-

alaiawe the Greenhoune-Giezr correction factor ib aocommt
forth* elation of score independence within groups. Signifi-
art diffrence was tented at the .05 level of confidefice,

ReeulteI
The results thowed that the trained group provided wtth

l000wledge Uf results maintained acceptable readability levels
(betWeen 10-14) throughout the test period. The gi-oup receiv-
ing Oily knowledge of results reduced their high readability
levels from an Initial score of seventeen to a low of fourteen.
The extent of the limit of reduction,can be attributed to this
group's not having had the skills the trainefi group had. The
tralnisig only group went from a low of twelve to a high of sev-
enteen (tbeli pre-training level). This increase occurted en-
tirety within the first two months and was not distributed over
the flve-month period as anticitted. ir

Conclusions
,. .

The particular fluctuatitxis of both groups received koswl- -

edge of results lends support to goal setting theorists Which
identift the itnpact of difficult goals on knowledge of results.
These theorists have identified better performance with diffi-
cult goals. The readability analysis printout presented a goal
for those groups receiving knowledge of results. For.the trained
group the goal of a grade level equivalent of 12 would not be
conaidered difficult since that group was already writing at
level 12. However, for the untrained group receiving knowledge
of results thatxgual would be considered sufficiently difficult
since they began the experiment at level 17.

The conclusions itIfirmed the effect of knowledge of results
as an effective means for maintaining rqadable writing after.
training. Vle specific effect of the goal portion of knowledge
of results would be identified by a replication of the experiment
with two additional groups, one given knowledge of results and
the other traiiii4 and knowledge of results but without the goal
tatement s. accempanying the knowledge of results.

A DESCRIPTION. ANALYSIS, AND EVALUATION OF COM-
POSITiON FOR PERSONAL GROWTH: AN APPROACH TO
TEACHING WRITING Order No. 7925382

SELF, Warren Pratt, Ed."). Virginia Polytechnic Institute and
State University, 1979. 257pp.

Composition for personal growth was contrasted with the
older, more established literature-centered and nialls-centered
approaches to teaching writing. Distatisfaitions with those two
,approachei, were partly responsible for some English teachers'
-develcoing an alternative approach. The Anglo-Amerhkan Con-
ference on the Teaching of English hel uth
is 19416 pve formal expression to man o e concepts thst
undergird this newer approach. The participants in the Dalt-
mouth Seminar, examining recent scholarship ieflinguistics,
sociolinguistics, and psycholinguistics, asserte4,that the rola.-
titmehipe among language, personal identity, and a person's -"<

representational wOrld were so complex and interdependent that '
Om teaching of composition must 'consider( these Interrelation-
ASPS vind ebblrIbutelo students' personal growth. The empha-
sis on personal growth to help students more fully realize their
potential selves signIfitintly shifted the-purpose for and the
metkodi of teaching composition from what they were in the
eltler established approaches.

Throogh the application of content analysis to eight colle-
gial* lestbooks presenting composition for personal growth, to
two beaks reporting on the Anglo-American Conference, snd to

handbook presenting this appronch ta tenchers of grades owes
&x ms. twelve, an Inferential description of the theins of Ode
appeeinth was developed. Themes expressing thripProach's
'galls, Methodologies, and attitude toward langdage were ides-

Ititled. This description made it apparent that va es-clarifica-
tion education, an inherent part of this approach, was the pri-
mary moue of promoting personal growth. The description
-also allowed the approach to be classified as a manIfestatibn
of the neo-progressivist philosophy of education, to'bo seen as
a form of open education, and to be uuderstoOd ad an expression
of existentialism. eMoreover, the descriPtIon made apparent
the apprtmch's assumptions that languagellts essentially a cre-
ative modtum through which people stkpe their identities and
their pirceptions of the world SO the& xperiences with rather
than knowledge about language nhould belemphasized.

. .
The study aitalnined the controverAy surrounding valuate.:

clarification education, polliting Out the deficiencies in that
stretegy and describing its relativistic moral point of view.
The study also examined the approach's attitude toward lan-
pap, stressing the simIlaaties between that, attitude and the
attitdde expressed in the statement, Students. Rights to They
QOM Language (1974), issued by the Conference on &Oleg" Com-
position and Communication. The description of the contro-
versy surrounding this attitude toward dialects of American
English showed that the proponents of composition for Personal '
growth take a position behveen the conservatives who insist that
everyone needs to learn Standard Enfilish and the liberals who
Insist that no one needs to learn Standard English.

The study concludes that composition .for personal growth
should be included in any curriculum onlyits an elective course
because its inherent moral point of view is incompatible with
many Americand' values. The study does, however, suggest
that teachers might borrow attitudes toward' language and teach:- --

log methods charafteristfc of this approach and apply them to
their teaching of composition.

,
THE REMEDIATION'CONUNDRUM: A WORKSHOP/TUTORIAL
EXPERIMENT IN DEVELOPMENtAL WRITING

4 Order No. 7920897

SHINE, Richard Augustine, Ph.D. University of Massachusetts,
1979. 231pp. Director: Walker Gibson

The purpose of this dIssartation Is to design a practical de-
velopmental writing course that will meet the needs of a diverse
group of students who, based on admissions tests and put per-
formance, sorely hack the writing skills necessary to meet the"
requirements of traditional freshman English programs and to
succeed on the college level. After a brief discussion of the
Mules of the sudden presence of these students at all institu-
tions of higher learning as well as the rapid decline in college
level student writing ability In the late 1960. and early 1970s,
selected pedagogical assumptions of how then() students may
most effectiyely be taught to compose are analysed. Emerging
from titis discussion is a description of these students' writing
deficiencies beyond the. sentence and a set of pedagogical prior-
ities which, based on my, everience and that of a number of
writing theorists, seem to most nearly meet these students.'
needs. -

A principal focus of this dissertation is the deslin of a Cur- ,

,riculunt and a teaching method based on these flerived assump-
tions and prlorltled. This curriculum includes: a sequence of
carefully phrased assignments that builds CuMulatively is COM-, plealty on the cogitate'', stylistic, linguistic, and rhetorical
Wills; a set of specific, delineated goals and objectives which
taken together define what I consider to be the basic skills; a
rationale for each assignment; a detailed discussion of the
major problems students encountered writing under this pro-
gram and the techniques used to resolve them; and a presseta-
tion and analysis of student wrItIngsamples.

0 -

ji

Ic



"

TUE DIIVIELOP14104T OF A SELF-ADMINISTERED ANA-
LYTIC GUIDE rat U$ E BY GRADUATE STUDENTS FOR
TM IMPROVEMENT OF WRITING AND THE EVALUATION.
OW TM ASSISTANCE IN IMPROVING WRITING SKILLS IN
RESICAECH PAPERS Order No. 7917444

4 ,. _
SOISNA, Sylvia, Plib. University.pf _Pittsburgh, 1975. 127pp.

, 'There ie mounting concern, both within the edueation com-
munity and among the general public, over the decline in etu-
deals' writing skills which has taken place in receat years.

, Currently, educational Institutions at CI levels are undergoing
iitenne, natioa-wide self4eaamination in a far- reachinliffort
to alleviate.thie problem. The :writer, concerned about the

' soled to make graduate students more aware-both of specific
writing problems and strategies to correct these problems,
defvehiped seq-administered analytic writing guide for stu-
*lint use. The guide was implemented selected students
completieg a research paper requirenlept tor the Master of
Education dame at the University of Pittsburgh.

The classification system of the analytic guide itself was
dovisedthrough the documentation of We most common types
of errors made by grits/Ate stpdents in eduCation. Three sets
of wrttinmamples were used am sources of data on graduate
students' writing problems. After a review of these papers,
the writer elected as the basis for the guide the componeets
of content, organization, paragraph development, style (sentence
structure, parallel structure, sentence fragmelieword choice),
Ind meehanics ( pegrammar, punctuation, slling sk designing
thw-saalniie guide, the,writer attempted to be useful and prac-
heal iontead of comprehensive, since the scope of the guide
was necessarily restricted to the most troublesome writing
problems confronting graduate students.

In an orientation session, students in several school of edu-
edition graduate programs were given specific instnictione for
lasing the guide and completing a student evaluation form. it
wan explained to the stude*is that the writer was not concerned
with judging the quality of their research papers bdt was cosi-
corned with evaluating the guide's assistance in improving
their eriting skills.

. To help evaluate the effectiveness of the guide and its part.,
two teaching aesistante in the Language Communications Ds,
portraent read the research papers and noted students' writing
errors made in relation to the guide. Procedureswere devised
by theinvestigator for establishing inter-reader reliability and
tor monitoring scoring consistency.

An analyisis of the research papers of those students who
bad %teed the guide showed that there was no direct relation

, betweesthe number of items used in the guide and the rate ol
error made by the /students. However, when particular items
within individual categories were further analyzed, it was di-
termhted that those students who had checked a particular Item
hod leas errors in that item than those who bad not checked the
Kers. If looms specific items had been checked mare by piths
users, fever errors might have been made in those items and,
1111 II result, the total rate of error in the particular category
might also have,been lower. Of utmost significance, though,
are the overall findings broughi out when a comparison wits
made between the research papets of those students who had
seed the guide and those Who had net. The users of thekide
had a loner rate of error than the non-geide users in six oat
Of the hie categories. When the total error rate fOr all of the
categories was computed; it was found that guide users also
I0d a Weer total error rite than non-guide users,

oa the general findings and overall conc),uslons wn
'IMO the analysis of studnts' papers and analysis of
Madastien forms, it is felt the study le Sufficient to 4rrsit the
steteareet that, as a whole, the guide was effective in helping
gradatto Students in edqcation improve writing skills in re-
tearth Pepsis. It is rscommended that analytic guides of this
type le Incorporated into 'other coursesin Which students--

Awe* students,- graduate eduiation students find graduate itu-
to gmeral--are writing papers.

Ylo
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- A STUDY OF- THE RELATIONSHPP IJETWICEN THE READ..
NO AND WRITING ABILITIES OF UNDERPRIPARED
COLLMilt STUDENTS Order No, filtditl

TANG, Melanie, Ph.D. University of Misaoud Kaman City,
1979. 125vp.

The genera purpose of thin descriptive study was to exam-.
hie 11* validay of the assumption tbat college students with
poor reading skills cannot be taught to write. This is a popu-
lar assumbtion aisiong writing educators, and It is a plats
enplanation for the apparent fatlOre of college writing in
Eon witknieny underprepared obilege students. Them are
etudents without traditional academic preparation/for college
who have entered higher edncatitin institutions in increasing
numbers over the last decade becauee of changing admissioe
policies: Underprepared college students typically have pooi
-readied' and writina skills, and often they are severely de-
Relent in both of thee* basic skills.

In order to shed light on the imVortant issue of whether or
sot poor readers in college can be taught to write, this study
assessed the 'reading and writing ability of 49 onderpreoared
college student* enrolled in an intensive basic writing work-
shop in a small private college.. Reading ability was aseessed
at the beginning of writing instruction with the Nelson-Desmy
Ileading Test; losriting ability was asiessed before and after
instruction with the Teat of Stendard Written English and a
*siting sample rated by p team of gradirs. The data from
:leading and writing assessment were analyzed to answer two
epecitic questions: (1) Did the sohjects, amost all of wheat
were poor readers by college shindards, gpin in writing abil-
ity? aild (2) Was the..amount of gain a function of reading abil-
ity? The answers to these questions for the populatioe studied
*ere examined in theoontext 'of an analytical review of othor
reiseareh findings relevant to the issue addressed in this.
study.

As expected, it was found that there was evidence et gain
in writing ability by all subjects after writing Instruction.
On both types of writing tests, subjects were found to be
better writers after participation in the writing workshOp.
Also, it was found that the amount'of gain InCreased as read- .
lite ability increased. These findings were intorpreted as
indicating that the assumption that the poor reader CAllitai be
taught to write has questiceabli validity although there does
*pear to be a relationship between the reading and writ*
ability of college stnients. This study provided some eei-
deem that the readini ability of underprepared cbllege
dints I. a factor in the amount of progress made by such stu-
dents in learning to write.

When the popular assumption addressed in this study was
*lonely considered in the light of all of the evbjence provided .

In this study, including the specific research findings al the
study and the relevant prior research, it was clear that while

"there is substahtial evidence Wel reading and writing are re-
lated, there is no solid basis on which to conclude that this
telliticeship implies that a certain level of reading ability
meet precede the acquisition of writing skill by college du- 4I
dente*.

is



A STUDY OF. THE. compoAlTioN OBJECTIVES OF THE
PITTSBURGH SCHOLaRS PROGRAM IN ENGLISH, GRADES
10 AND 11 I. Order No, 79)4742

TIERNEY, Patricia O'Neill, Ph. ft University of Pittsburgh,
1979. 231pp. .

The Pitthburgracholars Program is te college preparatory
curriculum deedgmid for, gifted and academically talented pir:
pils, This investigation wilts designed_ (1) to determine
whether therm was agreemept among .a) Scholars pupils,

,b) thetr parots, el Sclio laf a English teachers, and d) othr
teacher* as to the desirea composition objektives; (2) to de-
termine whether?the objectives as statedby the four groups .

coneurred with the e. sting Schplars curriculum Objective*:
and (3) to deterniine he pupils were attaining the existing
fotectives for parallel study of the literature
dbjectives was carried out at the same time by N, C. Apple..:

In order tO determine concurrence among fhe four groups,
each participant (N - 644) was given a free-response Inquiry.
Each was asked to write at least four objectiv'es which he or

. she thought the pupils should be attaining in Composition. Then
each was asked ty r.ank the objecthets:

The statistical analysis showed a significant concurrence
among the four groups uhing both unweighted and weighted
'response% The objectives mid their-priorities for the com-
position program in descending order were (1) composing-
organizing, (2) expository writ ing, (3) mechanical skills, (4) ex:.
pressiveAmaginative writing, and (5) vocabulary development
The objectives selected by the four groups corresponded to the
Onesjound in the curriculum except for mechapical skills.

o determine if pupils were attining the existing objec-
tives for compositiop, the vocabulary and rea8ing comprehen-
sion sections of the Iowa Silent Reading Test were adminis-
toted. Scholars scores were compared to scores of the
,refQJaice group of college preparatory pupils, Gifted pupils
in both rades scored in the above average range, and aca-
demical talented pupils scored in the high average range.
Pupils a wrote an expository theme which was graded for
content d 'mechanics by a panel of three experienced EngHsh
teachers. A t test revealed a significantly higher level of at-
tainment for ihe gifted pupils compared to the acadoniicplly
talented and the eleventh grade stored higher than the enth
grade pupa's, Expository writing scores and course gr des
also tended to support the higher lev'el of attainmeet of
gifted and academically talented pupils.

It was concluded that the objeckives and priorities chosen
for.the kcholars Composition Program as stated by the Schol-
are pupils, their parents, Scholars English teitchers and other
teachers, were reliable and concurred with the curriculum.
The Information provided by this atudy should be useful to edu-
cational policy makers at all levels from the classroom teacher
to the Pennsylvania Department of Education.

A S VEY OF THE TEACHING OF COMPOSITION IN.THE
ENGLISH CLASSROOM AND IN THE CONTENT AREAS OF

, SOCIAL STUDIES .ANDtSCIENCE Order No. 7924743

TIGHE, Mary Ann, Ph.D. University of Pittsburgh, 1979.

A decline in student writing skills has been identified by
' both nationwide surveys and'classroom.testing, and it has

been well publicized by the news media. A return to basics
is the most common* suggested solution to this problem.
However, research has Indicated that teaching about language,
spetifieally grammar and mechanics, is not a successful ap-
proach if the goal is improving writing ability. The teaching
of reeding in the content areas has resulted in both incrfased
skill at reading and better comprehension of the subject. It

lie Suggested that students will learn to write moreeffectively
it this is it shared responsibility of all teachers and if the
Witching tied evaluating of writing is not an isolated activity
et the English classroom.

The'first step in investigating thiii problem is to identify
if and how writing is being taught outaide the Eqlish class-
room, The researcher conducted a survey .of English, social
itudies, and science teachers in grades 7 through 12 through,
out'Appalachia Intermediate Unit II in western Pennsylvania.
The survey invnived.the iise of a.iiiaiid questioenaire which
identified teaching preparation, assienments, and experience;
the amount of lilting required; and what are presumed to be'
common ptewriting strategies, types of writing astlignments,
skills to be developed througli writing, respOnse to'student
writing, and evaluation.

Results of the survey were analyzed hy both subject area
and grade level to determine if there was any relationship be-
tween these variables and the teaching of writing. Thi findings
were similar for teachers ie all three areas ln regard to pep-
aration, assignments, aed experience. However, the resalts of
the survey did indicate that there is a difference in the way

,eompnsition is taught in the English classroom and-in the con-
tent areas of social studies and science. English teachers
tend to assign longer compositioos and to aSsigp them more.
often. They tine a wider variety of prewriting strategies, en;
courage more reflexive writing,..and emphasize both syntax
and rhetorical skills as well as mechanics, organization, and
intellectual stdlategies which are st144eped in the content areas.,
Engtlish teacirers utilize a wider variety of responses to student
writing and evaluate both form and content while social studies -
and science teahers focus on ctintent and information. The
results by grade level indicate that all three subject areas in-
creascteacher constraiejs as grade level increases. Types
of writing assignments vary little by grade level, and all teach,
ers continue to emphasize a variety of writing skills. The
teacher remains the predominant audience for student writing
across grade levels. Conteni area teacher's focus on minima-
tive evaluation whtle English teachers continue to use both
formative and summative evaluation,

The survey confirms the findings of Jam'es Britton who
analyzed compositions of British school children, ages 11-18.
'Findings from the survey indicate that the teacher is the pre-
dominant audience for most student writing with a strong em-
phasis on teacher as evaluator: Writing for peers or audiesces
outside the classroom is rarely encouraged in most classes.
The chief focus of most corntiositions is transactional writing
on a classificatory level. Students write expository themes
to organize and 4ummarize information with little attempt tO
speculate as to the nfeaning or to draw conclusions. There is
little emphasis on expressive or poetic writing.

, THE StUDENT IN THE ROLE OF SPECTATOR-OBSERVER-
COMMUNICATOR: THE RELATIONSHIP BETWEEN ylswa,
PERCPTION AND SPECIFICITY IN WRITING .

. Order No, 7924744

TRAGESER, Susan Gail, Ph.D. University of Pittsburgh, 1974.
173pp.

The researcher's purpose in this dissertation was to dis-
cover If visual pereeption training and practice can be used to
sharpen Students' perception find encourage their search for
significant detail In a way that leads to increased specificity
In their writings.

Subjects were a part Of two heterogeneous Creative Writing
English elective classes at North Hills Sr. High Schobl, Pitts-
burgh, Pennsylvania. Tho subjects, consisting of 15 juniors
and seniors in each group, were matched according' to Sex and
Ig. A model text group responded to writing tasks which em-
phasised adherence to form. Students selected topics for writ-
ing from their own memories and werlt then asked to conform
their topics to a model text format. A visually oriented group
reeponded to'writing tasks which stressed the substance of
idiom More so than their form.' They responded in a more
looilely strbctured form to writing assignments and had more
itWas from which to choose.

Os an attitude survey, pre- and post-test differences were
measured within each group 5or each of the following cate-
gorise (l) self-assossment of written expression (2) taste



and IPPreeiutioe of written expression iisid (3) reasons fOr
writing. On the Daly/Miller Apprehenton Test, a post minus
pre-test change between scores was computed for each group
tatted separately. On primary Trait Scoring, the overall mean
score for both-groups was c0mputed4The mean categbry
scores between both groupn'wero calculated on vocabulary,
alanoratten, organization and structure., Mean subcategory
wore. between bothgiups were determined. In addition,
students were atiked to seas the pr6cese they go through
btforli and during writin in a written pre- and'porit-evalqa-
tive esisay.

- Attitude survey.gain neves indicate that the visually ori-
, 'Wed treatment group gained in their self-assessment of their
wri4g and developed more positive reasons for wi;iting at
the .55 level of significance. However, the visually oriented
g roup did not signifiCantly tmprove their taste and appreciation
for written wipression. There were no significant pre-test
and.p6st-test differences between the visually oriented treat-
ment group and the model text group on the-Daly/Miller Ap-
prehension Test. On the Priulary' Trait Scoring, the overall
mean score for the visually oriented group was greater than
the overall mean score for the model text group at the .05
level et significance. The me.an category scores on Vocabu-
lary and Elaboration were greater for the visually oriented
g rouk at the .05 level of significance. The mean sub-category
scores on the following categories were greater for the vis-
ually oriented group than the model text, group at the .05 level
al significance: tvord usage, figurative language, dialogue,
emotional quality, supportive details and focus.

Results" of, this sbuly indicate that students who are pre-,
sented with writing gtsignments which call for relatively wen-
ended language production as a result of guided observation
can improve their level of word usage, figurative language,
elaboration, emotional quality, supportive details and feiculaila.,.
their writing as well,as increase their self-concept about how
and why they write.

PARAGRAPH ANALYSIS FOR TEACHING COMPOSITION
Order No. 7916255

WALPOLE, Jane Raymond, Ph.D. University of Virginia,
1978. 473pp.

. This study of paragraph analysis surveys existink theories
ei the paragraph as a rhetorical unit and as an object for col-
lege classroom instruction. The survey begins with Alexander
Betinta1866 advice on the paragraph andlnoves to the present,
empliCsising recent ideas that have followed t rands Christen-
sen's 1965 seminal paper, A Generative Rhetoric of the Para-
graph.' Christensen's concepts and especially his system of
paragraph analysis provide the focus for the study.

In order to assess the validity of Chektensen's generative
-rhstoric and the reliability of his analytic system, seven para-
graphs are analyzed according to his rules. These analyees
reveal questionable points and ambiguities in the system,
particularly in locating topic sentences, iddldifyinglevele olgen-
e rality, and distinguishing between subordination and coordina-
tion, These problems seem inherent to Christensen's rhetoric;

.therefore, other theories and systems of arialysir are elaniined
for possible solutions. Alpo, 'works in linguistics and stylistics
as well as relevant empirical research (uhfortunately quite
lisSited) are reviewed in an attempt tq construct a sounder
theory underlying paragraph instruction than is now available..

because no current method of paragraph analysis seems
Way, satisfactory, a different approach is offered in this
Wady. it. close examination of the characteristics of coherent
prism diecours: has led to new insights on the concept of esn-
twee fuhcbons, on syntactic and lexical cOhesion between ass-
labatsso and on trimly-sentence parallelisM. These insights
aqiyert the devslopment of an analytic system which combines
WM structural and functional features of discourse. Thia art-
1616--411ttuetional analy'fle-Tig explained in theory and dem-
fotrated in practiter for both iedividual paragraphs and pars-

ta irequose.

The study concludes with an evaluation of pafagraph analy-
sis is an instmctional tool and with suggestions for teaching
the paragraph and paragraph analysis In college composition
qourses. It argue' that, if any kibd of analyels is used in the
classroom, structional anitlysii appears to be less confustng
and ambiguous and hipre convenient and comprehensive than
other current analytic systems.

.,

. THE TEACHING OF COMPOSITION IN STATE TWO-,,YEAR.
%..T.L.....TECKNICAL INSTITUTIONS IN THE UNITED STATES

.
. Order No. 7918661

) l ,-
WI L$ON , Jack Howard, Ed.1). The University of Tennesfse*,
1979. 1419pp.*Major. Professor Mark A. Christiansen

This study was designed to provide an empirical a
for composition requirements, courses, nipthods, and iiach-
ers in state technical institutions. Two questionnaires were
prepared and sent to personnel in 219 identifiable state tech-
nical institutions in the United States. The supervisor's ques-
tionnaire, mailed to English department heads and writing
center directors, contained eight questions dealini with
structors' degrees, race, sex, and age; instructionld 1

cooperation between composition and buslness-technical in-
struetOrs, placement tools, required courses, developmental
composition, and compositional aids. The instructor's Too-
tionnaire, intended for bon) classroom and writing center
teachers, asked five questions about instructors' experience,
teaching practices, formal preparation for teaching, member-
ship and participation in professional organizations, end read-
ership of professional periodicals. ,« A total of 208 questionnaires from .97 institutions was re-
ceived, for an institutional return rate of 45%. The results of
the questionnaires were tabutated, analyzed, and compared
with earlier data,

The fiddings of this.etudy indicate: 'rhe formal prepare-
timid the majority of full-time copiposition teachers is ade-
quate. Most instructors have earned the master's as their
highest degree, tisuiily in English, less often in English edu-
cation or another field. Thtigenerally have good formal
preparation in composition, ucation, and language-related
Courses. Both their age range and employment experience
represent a wide diversity. Over 95% of the instructors are
*Me; two-thirds are female. Composition teachers cooper-
ate most often with subject arda instructors in planning in-
structional content, less often in the teaching of compoeiti
and reading or grading of papers.

Courses in general composition, discipline-oriented,C ,
position, and speech are required by many state techliicalln4
stitutions. The writing sample and istandardlzhd teats are the
two most frequently used tools for placement in compolition
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CiAlf$1111. Most of these colleges have special developmeatal :v
ctenposition sectious, but few have writing/learning centers.

Traditional aids to composition--such as composition text-
books, grammar workbooks Ruck handbooks--are often used,
while other aids--such as newspapers, magazines, and non-
programmecraudio-visual material--are used less frequently.
The frequency with which a practice--e.g., lecture or,peer
tutoringis employed is influenced more by how traditianal
It is than-how effective it is, A high percentltge of cbmposiz
tice teachers mq fail tv utilize vier practices because they
have no working knowledge of them and are unaware of re-
searah indicating their effectiveness.- A majority of composi-
tion teachers are notkeeping up adequately with developments
.in their disciplines because (1) they are not attending pro-
fessional meetings; (2) they are not reading professional pe-
riodicals; (3) the textbooks they are using Ordinarily do not

I include innovations..
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Scojpe ef_Studx: Tli'e purposel of this study.was to deter-
mine the effectiveness of teaching a university writtsen com-
munication course .by the indivulually prescribed instruction
method. Atli additional objective was to ddermine.the student'
attitudes toward the need for study of business communication
processes and to increase Their mastery of English fundamep-
tale and writing techniques. To measure entry-level learning
of students, the McGraw-Hill Skills System Writing Test, Form
A, was given. A hi-polar semantic differential instrument
was used to measune the entry-level attitude of the students
toward the written communication course. The same bi-Polar
instrument was agaly given to ifneasure exit-level attitudes.
The McGraw-Rill Skill?i System Writing Test, Form B, was
given to measure exit-level writing abilities. Certain devel-
o mental competencies were also judged by instruCtor experts.

. Findings and COnclusions: The ranguage mechanic skills
o lila ntsin the written comMumeation courses were greatly

Thimpto d by the current method of teaching. e McGraw-
"1-- t

Hill Skills System Writing Test, Forms A. and B, proved an
effective means of evaluat.ing stpdent performance. The bi-
polar semantic differential test did not measure any signifi-
cant change in attitude on the part of the students concering
the importance of studying business communication. lnstruc-
toowere able to quantify certain characteristics of letters

. wallten by students. This quantification allowed instructors
to Indicate positive changes in several writing skills. Per-
sonal development of students was difficult for instructors to
assess The personal development instrument used Mowed4%
little correlation with other testing instruments.
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