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foi- the dissertations themselves is included at the end of the bibliogr ly.

Abatracts of the following dissertationsl'are included in 'this cull1tion: ,
1

Barnett, Naomi

ACHIEVEMENT AND SELF-COW:PT OF MALE

AND FEMALE STUDE,NTS IN COMMUNITY COL-

LEGE HEMEDIAL READING CLASSROOMS WITH

VARYING OBSERVED AND,PERCEIVED CLI-

MATES

Mindich
.

THE EFFECTS OF FOUR VISUALDI CRIMI4U0

NATION .TRAINING PROGRAMS ON T

VISUAL DISCRIAINATION OF NONRF DERS

A

' Blanchard Jay Stanley

WORD PRONU CIATION AND CO EHENSiON

'

Bryant, Susan Thorne

RELATIVE EFFOTIVENESS OF VISUAL-

AUDITORY VERSUS VISUAL-AUDITORY -

KINESTHETIC-TACTILE,PROCEDURES FOR--

TEACHING SIGHT WORDS AND LETTER

SOUNDS TO liOliNGis DISABLED RAIDERS

al, Ann Holland Stambaugh

A COMPARISON OF CONTEXTUAL 101BOIA

OF',TEACHING SIGHT' WORDS io EtEMEN

TARY REMEDIAL READERS
4

Clark, Car lean, Manning

EFFECTS OF THRPROJECT HEAD.START

AND TITLE I PRE-SCHOOL PROGiAMS:ON

VOCABULARY AND.READING ACHIATEMENT

MEASURED AT 'ME KINDERGARTEN AND

FOURTH GRADE LEVELS

: Clark, Martha Ann

ANFINVESTIGATION OF E.S.E.A. 'TITLE I

INIERVENTZON IN,READING FOR GRADES

TWO, SEVEN AND EIGHT

Feigelson, Alan Stephen!

DIFFERENTIAL PREDICTION OF SUCCESS

IN, READING AS A RESULT OF REMEDIAL

INSTRUCTION

Finnerty, Ruth Cogan

A STUDY OF THE INFLUENCE.OF LISTEN-

ING WHILE READING ON THE ACQUISITION

OF READING SKILLS

Guillory,' Barbara Lee

THE EFFICACY OF LANGUAGE INSTRUCTION

ON READING AND MATHEMATICS ACHIEVE-

MENT OF EDUCATIONALLY DEPRIVED

CHILDREN

Knowlton, Henry Earle

THE EFFECTS OF EQUIVALENT AND ANALO-

GOUS INSTRUCTION ON THE ORAL READING

PERFORMANCE OF PUPILS WITH READING

DIFFICULTIES '

ehr

Lazarus, Alan

PREDICTION OF CoMPREHENSION RASED

ON FIVE DELETION-BASED SYSTEMS USED

WITH SIXTH. GRADE TITLE I STUDENTS

Longenecker; Joseph I.*

THE EFI#CTS OF AN TSBA TITLE I SUM-

MER READINCAND MATHEMATiCSWPROGRAM

ON ACHIEVEMBNT TEST SCORES OR PAR:-

TICIPATING STUDENTS

: '
McDonnell, Gloria Marip

EFFECTS 'OF INSTRUCTION EN THEJUSE OF

AN ABSTAACT STRUCTURAL SCHEMA AS AN '(

AID TO COMPREHENSION.AND RECALL OF

WRITTEN DISCOURSE
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GRAM COST,TO STUDENT ACHIEVEMENT

WITH NINTH GRADE..DISADVANTAaED,STU

DENTS IN READING PROGRAMS IN THE, EAST

SIDE UNI014 pIGH-SCHOOL DISTRICT, SAN

JOSE,,CALIFORNIA

Patching, Wijiiam George

AN INVESTIGATION OF THE EFFECT OF

ijSIN6 DIRECT INSTRUCTION PROCEDURES

TO TEACH THREE CRITICAL READING

SKILLS TO SKILL DWICIENT GRADE 5

CHILDREN

Phillips, Barbara Riley

THE EFFECTS OF TEACHERS ON THE

ACHIEVEMiNT'OF BLACK, INNER CriV,

ELEMFNTARY SCHOOL CHILDREN

Powell, Maryann

A PIAGETIAN ORIENTATION TO TESTING

AND READING REMEDIATION

Robinson, Helen Maxine

EFFECTS OF COMPENSATORY READING IN-

STRUCTION FOR ELEMENTARY S'rUpENTS

iN RELATIONSHIP,TO THE GRADE LEVEL

AT WHICH SUPPLEMENTAL INSTRUCTION

WeiS PROVIDED I

Smedley, Laura Jean Shuler

THE EFFECT OF, INTENSIVE READING IN-

STRUCTION ON THE READING ACHIEVEMENT

OF LOW SOCIO-ECONOMIC ELEMENTARY
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ACHIEVEMENT AND SELF-CONCEPT OF MALE AND PE-
MALE STUDENTS IN COMMUNITY COLLEGE REMEDIAL
READING CLASSROOMS WITH VARYING OBSERVED AND
PERCEIVED 'CLIMATES Order No. 7920933

BARNETT, Naomi, Ed.D. St. John's University/1979. 22Ipp.

purposes of this study were (1) to determine and com-
pare the reading achievement of students in mandatory nen-
eredircollege remedial reading classrooms categorited by ob-
servers as either direct, neutral, or indireci in climate and
categorized by students as either more positive or less post*
tive in climate; (2) to determine and compare the sell-concepts
of academic ability of students in these classem: and. (3) to CI*r
termine and comeare the reading achievemnt and the self-
concepts of Academic ability,of the male and female students
ln these classes. 4

The six data-gathering instrulnents utilized in this study
were.(l) the Flanders Interaction Analysis Categories (EIAC),
used for the classification of observed classroom climate as
direct, neutral., or indirect; (2) the Brea/Lover Perceived Eval-
uation of the Teacher Scale (PTEV), used to.classify students'
perceptions of classroom climate as more positive or lOss pos-
itive; (3) the Brookover Post High SChool Self-Concept of Aca-
demic Ability Scale (PH-SCAA), used to measure students'
academic.self-concepts; (4) the Nelson-Denuy Reading Test,
with Form C as the pretest and Form D as the posttest, used
to measure reading achievement; (5) a Student Questionnaire,
used to obtain information about selected demoirraphic student
variables; and (6) an Instructor Questionnaire, used to obtain
information about selected teacher characteristics and class-
room activities.

The population of classes from which the participating sam-
ple of classes was drawn was comprised Af 34 mandatory read-
ing remediation classes for college students whose grade eqnlv-
alent score on Form e Df the Nelioti-Denny Reading, Test fell
below 8.9. From these 34 clisses, 20 were selected at random
to participate In the present study.

To teat the hypotheses of the\etudy, mean.posttest scores
on the dependent variables (readiag achievement And academic
self-concept) were analyzed, using two-way ANCOOA with one
covariate. In each analysis of the posttest scores, pretest
sCores on the same variable wete used as the covariate. Fur-
ther, means of mates and females in each class served as the
unite of analysis. The results of testing the hypotheses were
as follows:

I. No significant differences in mea4eading achievemeRt
were found among classes categorized by observers as having
indirect, neutral, or direct climate:

2. No signifipnt differences in mean antemic, self-concept
ware found amtIng classes categorized by observers as having
indirect, neutral, or direct climate.

3. A significant difference In mean reading achievement
Was found among classes categorized as.having more positive
classroom climate and as having leas positive classroom cli-
mate, with students who viewed their classroom climate as
more positive .having -higher

4. A significant difference in academic self-concept was
fbund between classes categorized by Students as having more
positive classroom climate and as having less positive class-
room climate, with students who viewed their classroom
mate as more positive having more.positive academic self-
concepts.

5. No significant difference in mean reading achievement
'Was found between groups pf students Wdith more positive or
less ittositive academic self-concepts.

V No significant,differences were found in any of the com-
parisons between male and female students'...mean scores in
toacilbg or in their academic self-concepts.

THE EFFECTS OF FOM yam', DISCRIMINATION,
1NG PROGRAMS ON THE VISUAL DISCRIMINATIO
RONNE ADERS Order No. 79

BIEGER, Elaine Mindich, Ph.D. Fordham University,
397pp. Mentor: Dr. Carolyn 14. Hadley

OF. 0

661

Thequrpose of this study vists to investigate the effecti
nese of two different systems for the improvemn&of visu
discrimination of words by childten who have d
this skin. A training program was develupedj4 systemati
scanning strategies, which included part-wh e training
on the Plagetian developmental theory of dee ntration), as 11
as spatial distance traininglbased on 1..aBerge's theory of r-
ceptual learning). This system constituted the training pro
gram for the Treatment I subgroups. Treatment 2 consist
Of commercially made word-matching exercises.

The subjects in the studivre second-grade nonreaders
who attended one of two Ref. g and Diageostic Centers, for
remedial reading instructial, in ths borough of the Bronx ln
New York City. The children attended the Center for a 50
minute sesilion each school day. The sessions started at
8:50 A.M. and ended at 2:35 P.M. All children admitted to th
Centers were tested in the visual disc rim Inchon of words to
assess adequacy in this skill. Children scoring below the et
copied level of adequacy were chosen for the study.

Fifty-two out of 130 childrbn were identified as having dii
ficulties in the visual discrimination of wordel. These childre
were randomly placed into four treatme t groups. Three of
the groups (Treatment 1 subgroups) ree Wed training in spe-
cific emoting strategies; specifically, IPart-whole training
(TrestineniiiA), spatial distance training (Treatment 1B), or
a combination of part-whole and spatial distance training -
(Treatment lC). The fourth group (Freatment 2) was given
word-matchtig exercises.

Subjects received 15 niinutes of visual discrimination train
ing daily. Thirty-five minutes of each 50 minute Center Mis-
sion was spent on remedial reading instruction. This rime&
reading session included a variety of materials, but excluded
any visual perceptual ma erials. The subjects.worked in
groups of fivet under the upervision of one of five educatlona1
assistants. The educatio iil assistants were under the direct
supervision of two prof atonal te,a hers who monitored tbeir
performance at eachkiniter. All treatments were begun and
completed in the same time span. The training programs
were completed in 18 fifteen-minutelaessions. Mter the com-
pletion of the training program, the itosttest, ipairallel form
(*.the pvetest, was administered folltiwing the same procedures

% used in the pretest.
The major findings were that the klpiree Treatment 1 sub-

poups utilizing specific scanning str*tegies, were essentially.tequivalent in the achievement of visas discrimination skills.
There was i significant mean differen e (p < .05) between
Treatment 13 and Treatment 2. Qiffegences also occurred
between Treatment 'IA and Treatnieht 1,and between Treat-

14.7.111C and Treatment,2, but they didliot reacha significant

In Treatment 1 subgroups, 11 out 439 subjects still had
difficulties in the visual discriminatlonYsof words at posttest.\
In the Treatment 2 group, 8. out, of 13 s+jecte Still had diffi--
culties in the visual discrimination of Wprds at posttest.

The result* indicated a trend which 4emonstrated that a
rittraining program in specific scanning s ategles, specifically,

Part-whole training, spatial distance t ning, or ft combinfttion
of part-whole and spatial distance trainipg, would be effective

., in improving visual discrimination of ward skills. The differ-
ii4ences between pretest and pbsttest me. scores Were: Treat- '

ment 1A, 4.23; Treatment 1B, 5.00; eatment IC, 4.31;
Treatment 2, 1.61.

A"
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----WORD PRONUNCIATIC N AND COM PRE HEW*
Order No. 7923001

BLANCHARD, Jay Stant v, Ph.D. University of Georgia, 1979.
184pp. Supervisor: rge E Mason

An important issue ii reading and content area instruction
is the complex relationsi ip between word recognition (decoding)
and comprehension. The study investigated oile aspect of that
relationship- -will vocaln lacy instruction facilitate peillormance
in comprehension? Mor specifically, Neal instruction and re-
view on words about to be read, both in a passage mid the ac-
companying comprehension questions; facilitate a pupil's ability
to answer literal and inferential compreinsision questions about
the peaniage.Z The presei study examined this question using
60 poor reading sixth gra ler (one ur years behind grade
placement in total .readii g ai. levemen( as measured by the.
Comprehensive 'rest of Basic Skills- -CTIIS . The pupils were .

pretested on the Peabody. Picture Vocabulary Test' (PPVT) ind
a (110 wds.) high frequen y word list.. Pupils were randomly
assigned to experimental: (N=30) and control (Na.30) groups,
Bothilroups were further 'subdivided by CI-ITS scores into poor
reading and vVry poor reading groups. Four passages from the
McCall-Crabbs Standard Ti_!_yst Lessons in Reading (Booklet A)
were ielected (fifth grade readability--3rd person narrative)
for all pupils to reiid. Sii literal and four inferential questions
were written and validated wi the comprehenion measures for
each passage. Each pupil answered a total of 24 literal and 16
inferential qui', nous . t

Each day fo four days each exiierimental pupil was pre-
sented a dk 0 flash cards by a student-teacher proctor. The
flash cards represented the Asards the pupil was about to read,
both In a passage and on the accompanying comprehension ques-
(ions, There -vial; a flash card deck for eAch passage, Each
card in a deck was presented for two seconds. If the word was
identified and pronounced correctly, the next card was pre-
sented. "If not, the proctor pronobnced the word and the pupil
echoed IL Pupils had to correctly identify and pronounce H
words (except those words correctly identified on Hip (10 word
pretest) regardless of the number of presentations. To control
for uniqueness.of presentation on the unrecognized wordsa the
minimum number of flash card words presented in a deck was
ten. For example, if a pupil was unable to identity or pro-
nounce five words on the first presentation of a flash card deck,
on the next presentation the five words w.ould be presented again
but 'shuffled In with" five known words and randomly presented.
The pupils then read a pyisage and answered thelconiprehension
questions. Flash card words which were initially unrecognized
were presented again as a check for retention.

cedures except the flash
any of the four pas-

read. The control pup
'Call-Crabbs Standard

Control pupils followed the same p
card words presented never appeared
sages and accompanying questions the
pile' flash card words came from the

'Test Lessons in Reading and were fro 'passages surrounding.
the four selected for the study.

Using two 2x2 factorial anaiyses O.Veovarkfice (PPVT-co-
,xariate) one for literal and one for !life' inttal coinpreligngo,n,_...._ ..... ...... .-- .- ...-

were Obtained: -($j experimental readers
(36.17.34)answeredisignificantly more (F'=10.43; d1 a1,55; p <
.002) literal comprehension questions About the passages than
contrpl readers (R=.12.26), (2) experimental readers (X=11.06)
answered significinfly more (F=28.81; Mel, ; p < .001) in-
ferential comprehension questions about the ssages then con-.

trol readers (X.5.14). Using adjusted ose,o es, experimental
readIrs answered 72% of the literal quelivons correctly as op,
posed to 51% of the control readers., C `terning inferential
comprehension, expert tal readers 43wØred 69% of the
questions correctly as oiôsed to 32% fb thai control readers.
The results IndiCate that- cabulary inet Olen and,review on
words ihout Ito be read can enhance perf maitce on tests of
literal and inferentia comprehension usg thlose Words.

Investigating rete ion data led to the lIdfng that poor read-
err retained 98% and ery poor readers taned 83% of the
woits initially unrec ized. In additio4, pobr readers re-
quired only one more esentation to cor*ctt identify and pro-
nounce approximately of the words Ln$itially unrecognized.
Th e Very poor readers uired two inn e esentations to
reqch the same 9 figure The results 0 em to-indicate that
podr and very poor / .can, with a m of effort iden-

t
'1' :I

1!,

. ,

I,

ify,ipronounce and reme*er preoiously unrecoguixed words
hen.rapid, accurate identification and pronunciation mastery

s riquired.
(

.`
,

REL44T1VE EFFECTIV EN ESS OF VISUAL AODITORY
vratstm VISUAL-AUDITORY KINESTHET1C-TACTILE
PROCEDURES FOR TEACHING SIGHT WORDS AND
LETtER SOUNDS TO YOUNG, DISABLED READERS

.Order No. 7924584

BRYANT,, Susan Thorne, Ed.D. Colo.mbia Untversiiy Teiichers
College, 1970. 171pp. Sponsor: lAnne S. McKillop

The frequently.assumed hypothesis that the addition of
tactual-kinesthetic cues (tracing and writing) to sight word
and letter ivnmil instruction Improves learning and retention
was Investigated_ with forty-two learning disabled readers.
Subjects were thirty boys and twelve girls (thirty-one first
gradere and eleven second graders) with at least 50% reading
retardation. They were predominantly middle class, of nor-
mal intelligence, with no uncorrected sensory handicaps. 'No
children were included whose difficulties were judged to be
primnrily due to emotional disturbance or environmental
depriiiation.

Mtithod. Each child was taught thirty sight words (plus
addit 4-al-practice words) and twelve letter sound associations
over n six-day period. Three of the words and one of the

.soundti were taught daily by V.A.K.T. (vispal-auditory7kinesr
thetic-dactile) procedures based upon the apprclaches of '
Fernali and Gillinghalin. The same number of sight words andlver unds were taught each day,' in a counterbalanced order,
brmat hed visual-auditory procedures without the inc4usioni

of ti-ac ng and writing. Thus, each child served as his own
.

control
.

Per ormanco measures used, in comparing sight word and
.letter etiund instrUction in each procedure were: 1) short
term (ten minute)recall; 2) long 'term (five to seven day) re-
tention; .\3) learning errors; 4) learning time. Supplementary
comparinons were made of differences in incidental learning
between he two procedures in: 4) same day spelliterm

spe ling; S) nd.visual discrimination; 4) sequence a re- ..

ii, ng; 2) long

vernal eriors in reading; and 5) sequence and reversal errors
in writing,

.
. .

Results. Desielte adequate reliability of Utb fearning and .

retention rnetsures, rpo significant differences were found be-
tween the-two proceddres at the .01 level of confidence on.four-
teen of the fine n t-tests. A significant difference (p <.00,1)
was found betwe n teathing time in sight word learning, with
V.A.K.T. prOce res requiring approximately one-third more
teaching t ime.

For individual subjects ho rformed consider?bly better
via one procedure, comp: isons were made betvken relative
daily performance measu es in the two teaching proceduees.
No_ooasisteet.paitaaeit-ef-sUperiorperfuritralia-waS found.

Conclusion: These results do no support the commonly

lief that certain disabled readers ar more efficient 'killed,- .

assumed superiority of multisensor procedures, nor the be-

thetic-tactile" learners.
The clinical effectiveness of remedial procedures, such

as those of Fernald and Gillingham, was discussed In relation
to learning pcinciples. It was suggested that the effective in-
structional variables in these and other successful multisen-
gory (and non-V .A.K.T:) approaches may be components such
as: focused presentatibns, reduction of overload, immediate
feedback, teaching to mastery, opportunity for overlearning,
ahd provision tor reinforcement.

These effective learning components were present In
bot

0 the proc res in the current study, but are not consistent
found c1itiassrooni or even remedial reading instruction.
*hen effective teaching procedures' are used, the tracing and

.

firiting components, themselves, appear to'provide nO addi- ...
tional aid to the learning and retention of siglit words or letter
sounds for young, disabled readers.



A COMPARISON OF CONTEXTUAL METHODS OF TEACH-(ING SIGHT WORDS 0 ELEMENTARY REMEDIAL READERS
Order No. 792171

CARNEAL, Ann Holland Stambaugh, Ede.D. University of Miami,
le1/9. 245pp. Superviaor: .Professor Harry W. Forgan

Purpose

Tbe purpose of this study was to investigate three mettwds
of teaching sight words through sentence context and to dear-
mine-which was most successful in learning and retaining elg
words by elementary remedial readers. An additional vurpose
was to determine whether direct teaching of sight words throug
entence context was more successful in learning and retaining
sight words than the same amvunt of time spent on oral reading,
or than the regular classroom teaching program.

Procedures
Thref approaches for teaching sight words through sentence

context wet developed. The primary difference in the three
procedures as whether the sight words were used in sentences
provided b tutor, in student-made sentences, or in a com-
bination of tutor and student sentences'. In addition to these
three approaches, a fourth group of subjects,spent the same
amount of time orally reading trade books with a tutor. A fifth
group served as a non-instructinal control group.

Two instruments were used to descriptively define the pop-
ulation as remedial readers. The Slosson_Inteiijgence t and
the Word Identification Test of the Woodcock Reading Mastery
Tests were administered to identify subjects eligible for par-
ticipation. Fry's Instant'Words were administered to ideetify
subjects' unknown sight wOrds.

Forty elementary remedial readers were randomly assigned
to one of four treatment groups at the-Barry College Reading
Clinic, Miami, Florida. Ten subjects comprised the control

.44*-

group.
The tutors were undergraduate students enrolled in Methods

a:reaching Reading at Barry College. The tutors were traleed
in le-carefully structured program using videotapes, supervised
instrUction, and discussion.

Subjircts were tutored twice weekly during 40-minute ses-
sions for eight weeks. Five sight wordsoFere taught to subjects
ln Groups 1,2, and 3 for a total of 80 word taught in 16 sea-
stone. droup 4 asbjects spent the same am unt of time orally
reading and discussing irade books with a t or as the tAiler
subjects spent in learning, practicing and re4tlewing Ogtitwords.
The tutors were observed on a regular basis to ehsure correct
toAching proceduri.

Immediately fdllowing' the sixteenth tutoring session, each
subject Was posttested with the Frylostant Words. A delayed
retention posttest was administered to iiach subject.19 days
after the immediate posttest.

Two 5 x I analyses of covariance were carried out to de-
termine overall significarlet..arnor* the five gtoup means on.
t1 Iwo -Postteirti. S&teife's test for multiple comparisons

twa4 used to investigate the sounce of the significance. the hy-
pothesis were tested at the .05 level of/pin canoe.

.Results
4

The analyses of covariance on the immediate and delayed
retention posttest aMong the five group means yielded differ-.enees Significant at the .001 level.

Significant differences were found on the immediate and
delayed retention posttests between: (1) the tutor-generated
context group and the Oral Podding group, (2) the student-gen-
rated context group and the oral reading group, (3) the tutor-

4,1 generated contelt group and the no treatment group, and (4) ttre
. student-generated conedxt group and the no treatment group.

the other hypotheses tested using Scheffe's post hoc Compari-.
soma did not yield significant differences.

COnclusions

The results indicate that teaching elementary remedial
readers sight words in sentence context is more benifictal %ban
'reediag trade books orally wilen the eentences 'used for teach-

.

Mg the sight words tare provided exchmively by the tutor or
are provided excluCively by the student.. When the tutors use
a combination of tutor-generated sentences and student-gene
idled sentences, there was no significant difference found be-
tween the combfnationsroup and the oral reading group. Tht
may indicate that forViementary remedial readers, the com-
bination of tutor and student sentences is not consistent to The
degree necessary for mastery.

AFFECTS OF THE PROJECT HEAD START AND iiTLE I
PRE-SCHOOL PROGRAMS ON VOCABULARY AND READ-
ING ACHIEVEMEiNT MEASURED AT THE KINDERGARTEN
\kND FOURTH GRADE LEVELS Order No, 7921550

(kARK, Carlean Manning, Ed.D. Wayne'State Univ;rsity,
1979. 109pp.

There are currently two preechool programs ivallal)le to
Detroit area children.-Project Head Start, implemented in
1985, and Title I Pre-School, implemented in 1972. These pro-

, grams share similar curriculum plans and both Wade si.ctftc
emphasis on the development of positive self-concepts r their
participants. The programs vary in their admittance r We-
ments. Participants in the Project Head Start program wit
be products of a poverty level incOme family. Title I Pr -
School, howeyer, accepts all children who test to be educit-
tionally deprived, regardless of eocioeconomic background.

Tine purpose of this study was to examine the Project Head
Start 4nd Title I Pre-School prograMs to determine what their
affect' was upon participants when measured at the kinder-
garten and fourth grade levels on vocabulary and reading
achievement skills.

.

The study sample consisted of four randomly selected
grouprk two experimental groupschildren who participated
in (1) Project Head Start, and (2).:ritle I Pre-Schodl; two con-
trol groupschildren who" were eligible for but dld not par-
ticipate in (3) Project Head Start, and (4) Title 1 Pre-School.

Data odriVocabulary and reading achievement were gathered
for eadlt of these groups by the Detroit Reading Readiness
Test .at the kindergarten level and the reading section of the
Iowa Tests of Basic Skills at the fourth grade level. Compar-
WOW were made at both the kindergarten and fourth grade
levels for the following groups: Project Head Start verius
control; Title I Pre-School Versos control; Project Had Start
versus Title 1 pre-School. The multiple comparison technlckue
was used to nieasure mean score difference. All differences
occurring at the .05 level or below were considered significant.
Thet-teat was applied to all significant comparisons to deter-
mine whether, on ayfie-tail basis,, significance would be
achieved.

.
The following conclusions were suggested by the analyses .of data:

1. The Project Head Start program appeared to have a
positive impact on program participants at both the
kindergarten mei fourth grade levels.

2. Participants in the Title I Pre-SChool program appeared
. to make no significant gains over non-participants at

either the kindergarten or fourth drade level.
3. No significant difference was measured betwden the

Project Hesid Start or Title I Pre-School programs. .

,

Recommepdatiens for future research and program review
were made; N

4
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AN INVESTIGATION OF E.S.E.A.
IN READING FOR GRADES TWO,

TITLE I INTERVENTION
SEVEN AND EIGHT

Order No. 7919021

CLARK, Martha .Ann, Ed.,...Northern Arizona University,
.1919. 101pp. Adviser. Sam W. Blies

'PROBLEM

The problem of tis study was to determine theoffects
an sap. rimental.auppiernentar§ diagnostie-prescriptive Title I
reading program, on the reading achievement of second, sev-
enth, and eighth grade students who were severely educationally
disadvantaged. Further, the purpose was to determine the dif-
ferential effects of the reading program in year-round and nine-.
month schools among male and female students; and among
Black, Hispanic, and Anglo students.

-

METHODOLOGY

The student population included 191 students in the expert-
mental, group who attended seven schools on the nine-month
orgenitational plan. The control group consisted of 280 stu-
dents attending schools on bothhe nine-month and 45-15 year-
round School organizational plans. The experimental group
received diagnostic-prescriptive individualized reading in-
structron as the research treatment to be studied for use with
ESEA Title I students. The contrql group received no special
reading instruction treatment.except that provided in the tradi-
tional classroom.

The Stanford Achievement test was admidistered to all stu-
dents on k pre/posttest. 'All tests Were scored by an outside
agency, then transcribed on a'keypunch input form for com-
puter processing. The mean student test scores were irialyzed
through the use of the t test. For this Investigation the hyPoth-
eses were tested kt the alpha level of 0.05 as the level of sig-
nificance for rejecting or failure to ieject the_null hypotheses.

FINDINGS

Four null hypotheses were tested. Three hypotheses were
rejected becauee ci a significane-t value. The supplementary
diagnostic-prescriptive Title I reading program was effective
in improving the reading achievement of students in the venth
and eighth grades, but not for second gtade; the nine-m th
School plan was morbeffective than_the year-round plan or

.1mproving reading achievement at the second grade level, but
the two plans were equilly effective at grad; levels seven and

_

eight; the supplementary diagnostic-prescriptive reading pros
gram was effective in improving reading achievement for male '

and female students in the second, seventh, and eighth grades*
and this reading program Vas equallt effective for improving".':
readintachievement among Black, Hispanic, %Ind Anglo studeniso
In the second, seventh, and eighth grades. , f

1 .
. , i

RECIpeMEND/j(IONS

1. The results of the reading program shoeld be presentsd ,

to teachers and administrators who were involved.in the study. e
This presentation should be used as a basis for considerinethe
effects of the program and plans should be made for contirtIon
of the prOgram with modifications to improve services..

2. The supplementary diagnostic-prescriptive Title I read:
tag program should be expanded to all teachers ip seventh and,
oiihth

ou'3. A stu shld be designed to discover how to improve
.

reading achi vement at the second grade leveL
4. A tralhing program should be established for teachers-

in this district so that thp reading program yen be expanded to
more students ii grades eeven and eight.

5. A report on the resulta of the study should bd preseeted
to theboard of education and to parent groups pi the district.

. The results of the study should be shared with other
school districts.

7. A,siudy should be developed to establish the benefits of
a reading program in rikne-month schools ovet that of year-
round *cheats at the secomagrade level.

DIFFERENTIAL PREDICTION OF SUCCESS IN READING AS
A RESULT OF REMEDIAL INSTRUCTION

Order No. 7920686
4

FEIGELSON, Alan Stephen, -Ph.D. Fordham University, 1979.
3030p. Mentor: Brqther Cormac Waldron

This etude sought toidentify the characteristics of students
who would or would not benefit ftova school-based remedial
reading programs. The identification of predictor variables
could lead-to more precise pupil selection procedures in order
to make the aibst effective and efficient use of available rem- \
dial reading resources, .

Predictor variables idclucled measures routinely available
to reading specialist teachers through diagnostic and achieve-
m4nt testing and from pupil records. The Stanford Diagnostic
Reeding Test (SDRT) provided pretreatment achievement levels

:

insocabulary and comprehension as well as word recognition
skills. The Rotel Reading Inventory furnishectpotential, in-
structional, andkindependent reading levels. Gradepiacement,
sex of student, and hold-over'status were,gathered from pupil
records. Paper and pencil measures of self-esteem and test
anxiety were also used as predictors.

The criterion measures of auccess in reading were esti-
mated true gein's based upon pre- and post-program adminis-
tration of the vocabulary and comprehension subtests of the
Metropolitan Achievement Test. Based upon the distribution of
estimated true gain scores for each subtest, the sample was ,!

divided into success, nioderate success,' and non-success
groups. ; .

The population studied was composed of elementary school
pupils served by remedifil,reading.programs operated by a
New York City School District. The sample consisted of 400
pupils ingradee 9-6 who had'received remedial instruction rciik,,
the pect4Id betwe t n pre- and post-testing and for whom corn-
plete a were vailable.

The Major statistical technique used was discririiinant floc-
tlon analysis. The initial multiple discriminant anatyles tested '
the effectiveness of the combination of -all 15 predictor variables -
in the prediction and classification of individuals into success
grOupings. A stepwise discriininant analysis was employed-to

fer---test the effectiveness of success group classtficaticin using the
five most important predictor variibles. A second stepwiee
discriminant analysis was utilized to validate the generaliiabil-
ity of prediction.

The results of the multiple discrii)inant analyses using all
15 variables found only' the f t diecriminant function to signif-
icantly sepatate the uccesatgroups. instructional reading level
and picil grade level variabl s Irmtributed to group separation
when the success groups were formed On the basis of both vO- _

cabulary and copprehension gains. Test 911xlety and hold-over
statns we0 also responsible for success group sepe'retion on
thoWcallkilary criterion. Thb sound blending and reading com-
prohatlsion subtests'of the SDRT acted to differentiate auccesike
groupings based upon gains in comprehension.

The prediction of success group membership based ups* all
15 variables was beat for the'success and non-success groit,
where 59% to 74% of group members were correctly classified.
The number of correct claisifications for the moderato sue- \
coos groups was near chanee levels. \

The stepwise discrimpant procedure revealed the addition
of sound discrimination as a predictors of vocabulary ph*
while anxiety was added to those prediEtors previously identi-
fied for gains in cpmprehension. The reduction in the number
of predictor variable's from 15 to five did not affect significantly

, the prediction of euccess group membership.
The,cross-validation procedure supported the genieraliaabil-

lty of prediction meting. When the proportions of correct -

classifications 1)etvan the development and validation limps
were compared; the only significant difference occurred within
the tomprehenelon success group, where the rate of correct'
classifications dropped from 81% to 62%.

ft
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A STUDY OF THE INFLUENCE OF LISTENING WHILE
READING ON THE ACQUISITION OFREADING 31KILLS

Order No. 7911-597
1

FINNERTY, Ruth Cogan, Ph.D. Univer2.ite ot California, Berke-
ley, 1978. 223pp.

Thli major purpose of this study was to investigate whether
primary grade readers with comprehension and word recognLk
tion problems would benefit more from listening to stories read
aloud to them while following the words than from reading
stories alDud themselves. A second.ery purpose was to investi-
gate whetlier reading would be affected by the format in which
the stories were presented.

Fifty-one male second graders with reading problems from
two predomlnaVy Black schools were selected for the study
on the beets of teacher judgment and various reading measures.
The following procedures were used:

1. Teachers were asked to identify boys who were (a) read-
ing below grade level, (bY without any obvious phyelological im-
pairments that mighd affect reading, .eid (c) able to recognize
words and use phonics skills at a minimal le,vel, but (d) unable
to read connected prose without comprehension problems.

2. Potential subjects wei-e further screened on the basis of
(a) Cooperative Primary Reading Test scores, (b) the reading
level of their classroom texts, (c) reading speed, and (d) amen-
ability to following words while listening.
s Subjects were then matched within teachers according to
Wide Range. Achievement Test scores and randomly agsikned
to one of three treatments. All three treatment groups went
through etraining program during which 20 stories were read
at individual sessions with an adult. Children in the Reading
Aloud (RA) treatment read each story aloud to the adult Chil-
dren in both the Listening-I (LI) and Listening-3 (L3) treat-
ments listened to the stories read aloud by an adult while they
followed tile words; the LI children heard each story once
only, whereas the L3 children heard each story three times.

The training program stories were each presented in a
small-book format, designed so that line and page breaks would
not interrupt minimal phrase units, in order to facilitate phrase
'chunking." Pre- and post-measures consisted of oral reading,
word recognition, eye-voice span, and a cloze test. The oral
reading test story was presehted either in the small-book for-.
mat or as a regularly typed page. It provided measured of
comprehension, total errors, reading time, graphic similarity
of observed responses to actual words, and the use of syntactic/
semantic cues and correction strategies.

Multivariate and univariate analyses of varianCe and covert-
, ance were used to test (a) treatment-and formaLdiffeirences on
all oral reading measures, and (b) treatment differences on all(other measures. Reading levels were used for blocking.

Results were nonsignificant for tioth treatment and format
effects, It was suggested that (a) the lack of treatment effects
may have been due tO the small sample size and the-relatively
short duration of the training program, mid (b) the effect of the
Change In format was not powerful enough to overcome word-
by-word reading habits.

Additional multivariate and unlvartate analysesof the oral
reading and word recognition measures indicated that all the
children taken together improved significantly on comprehen-

.sion, total errors,..and word recognition. It was suggested that
lathe treatments may h'ave been equally effective, but testing
such an 'effort was impossible without a classroom control
group. .

Suggestions $regiven for future research on the influence
of listening on reading acquisition.

or,
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THE EFFICACY OF LANGUAGE INSTRUCTION ON READ-
INg. AND 41ATHEMATICS ACHIEVEMENT OF EDUCA-
TIONALLY DEPRIVED CHILDREN Order No.,7917525

GUILLORY, Barbara Lee, Ed.D. The American University,
1979. 100pp.

The purpose of this study was to cqmpare and-analyze the -
effects of language instruction in facilltdting the reading and
mathematics achlevetrient of first grade educationally deprived
boys and girls. One hundred educationally deprived first grade
boys and gir,is who received instruction in a Title I ESEA Lan-
guage Program Isere compared with 100 educationally deprived
boys and girls who did not participate in the Langtfage Program.

Subjects, chosen from selected New Orleans Public &tools,
wer4 snatched on the basis of,race, sex, pre-reading test score
and mathematics test score. Tile treatment group received
40 minutes of -language Instruction in addition to the baSic read-
ing and mathematics program which is required by the local
chool district. The comparison group received only the local
school district's,basic reading and snathemati.cs !nab's:Schen.

It was hypothesized that significant differences would be
found in achievement on the reading and mathematics scales of
the CTBS/S, Level B between the Treatment Groups (Hypoth-
ests 1), the girls-and the boys, (Hypothesis 2) the girls In the
TreatMent Group (Hypothesis Wand the boys in the Treatment
Group (Hypothesis 4). It was further hypothesized that there
would)* a more positive correlation between the reading and
mathematics scales of the CTBS/S for the treatment group
than for the comparison group (Hypothesis 5).

The results Of the multivarlate analysis of variance indi-
cated that thert were significant differences between the treat-
ment groups and the sexes but the intet.action of treatment
with sex was not significant beyond the .05 Ltwel. Since the
main effects were significant, two of the differee hypotheses
of the satiety were supported

Sirrce, the analysis'clid yield significant results for the treat-
ment effect and the sex effect, discriminant analyses were ef-
fected. The results of the discriminant analysis for the treat-.
ment effect indicated that reading and mathematics tasks which
required vlsqal and auditory abilities received greater dis-
criminant weights than those requiring integrative and con-
cepival abilities. The results of the diserifninant analysis for
the sex effect indicated that tasks requiring semantics ability
distinguished boys from girls.

Conclusions were discussed ln light of the study's implica-
tions relative to teaching strategies and curriculum design for
educationally deprived children, sex differences and language
relatedness to reading and mathematics. Recommendations
were made for changing teaching strategies for educationally
deprived students.

THX E ECTS OF EQUIVALENT AND ANALOGOUS IN.-
8TRU'tION ON THE ORAL READING PERFORMANCE OF
P LS 'WITH READING DIFFICULTIES Order No. 7918097

KNOWLTON, Henry Earle, Ed.D. University of Kentucky, 19711.
139pp, Chairpersons: Dr. J. A. McLoughlin, Dr. C. M. Nelson

This study examined the effects of two formats of instruc-
tional tasks on the contextual oral reading of words with ending
vowel-consonant spelling patterns by tbree elementary LD
*pHs encounteting reading difficulties. Inktructional formats
focused on short vowels and were comprised of either equiva-
lent or analogous tasks. Equivalent tasks were identical to the
objective (contextual oral reading) with respect to their stim-.
ulus and response modalities, stimulus and response content,
and the teaching techniques employed. Analogobs tasks were
tangential to the behavioral objective in at least one of these
task characteristics. Pupils received 10 days of instruction
with each format

Data were analyzed using a multiple-baseline design across
behaviors (short`vowel sounds). Results indicated that while
nslogous initruction showed no effect on oral readine, equiva-
lent instruction showed only a slight experimental effect. Visu-
ally apparent differences in data distributions did not emerge.



Th results implied the need for. system`atic replication acmes
, various poPulations and conditions before the efficacy of equiva-

lent instruction can be determined.

- PREDICTION OF COMPREHENSIONABASED ON FIVE DE
LETIONBASED SYSTEMS USED WITH SIXTH GRADE
TITLE I STUDENTS Order No, 7917817

LAZARUS, Alan, Ed:D. Hofetra University, 1979. 246pp.

The purposes of this investigation were: (1) to examine and
compare the effectiveness of five deletton:Thased systemi (etan-
dard dab, Maze technique, eeiding storage teat, graphic close,
and op-in procedure) as measures of reading comprehension
of naerativerand expository material; and (2).to develop a
hierarchy fff deletion-based systems in terms of the amcnint

.of variance that is accounted for in relation to the criterion
(multiple-choice test on unmutilated passages).

To accomplish the purposes, the Dale-Chall Readability
Formula was used to select eighteen passages of 200 to 250
words at approximately fifth grade level from unused stan-
dardized reading.tests. One expository and one narrative pas-
sage were mutilated to conform to each of the five predictor
variables. Four expository and four narrative passages were
used fots.the criterion variable. The eighteen passages were
adminisiered to sixty, sixth grade. Title 1 students.

The data were eubmitted to factor analysis to determine
how'many factors were represented by the five predictor vari-
ables for narrative and expository material.

Stepwise multiple regreolon formulas were calculated to
determine the degree to which the five predictor variables
alone, and in combination:predicted reading comprehension
using muItiple-choice questioning of narrative, expository,
and combined narrative and expository materials, as the cri
terion, for Total, High, and Low Groups. /

Results of factor analysis extracted one factor for Total
!Group on both narrative and expository materialy This one
factor was called 'reading comprehension ability." Two fac-
tors ivere extracted for High Group reading narrative mate-
rial: dreading comprehension through divergent thinking" and
"readlnk compreheesion through convergent thinking." Two
factort, unlabeled since no commo'n elementircould be found,
were extracted for High Group on expository Inaterial and for

' Low Group on narrative material.
Mult le itepwlse regression, for Total, Group reading

narrativ material,Aemonstrated op-in to be the most signifi-
cant (p < .05) predictor of reading comprehension using the
multiple-choice criterion. Standard close was alsg_significant,
The hierarchy for Total Group was: (1) op-in, (2) standard
close, (3) graphic close, (9) reading storage, and. (5) maze. ,

Multiple stepwise regression resulted in no significant pre-
dictors of reading comprehension for High or Low Group read-
trig narrative material. \ .

Multiple stepwise regre slon, for Total Group reading ek-
.positoryinaterial, ctemonstr ted maze to be the most signifi-
cant (p-C) predictor of rea trig comprehension using the
multipie-choice criterion. Reading storage was also signifi-
cant. For Total Gyoup, the hierarchy was: 1) maze, (2) read-
lag storage, (3) op-in, (4) graphic close, and (5) standard
clOse. Multiple stebwise regressionk for High Group reading
expository material, demonstrated maze to be the only signifi-,
cant predictor. No significant predictOrs of reading compre-
hension were 'found for Low Group readieg expository material.

Multiple et pwise regression, for Total Group reading corn-
determined op-in to be the oM significant
or of reading comprehension. Standard clos

leant. For Total Group,' the hierarchy was;
standard close, (3) maze, (4) reading storage,

cloze. Multipl4 stepwise regression resulted

bined material,
(p <.05) predi
was also sign
(1) op-in; (2)
and (5) graph
in no significant predictors of reading coMprehension for High
or Low Group reading combined materials.

Ambit, the conclusions reached were the following: (I) 'due
to small sample size, results obtained for High and Low Groups
may be considered spurious; (2) one factor, °reading comPie-
hension ability,* emerged for the flve deletion-based systmps;
() MI five deletion-based systems appeared to be g9od pre-

}

dieters of reading comprehension when using multiple-chqies
questioning of materials as the criterion; and (4) op-in ap-
peared to be the beat predictor of reading comprehension on
narrative 'Material, maze appeared to be the best predictor on
expository material, and op-in appeared the hest predictor on
combined materials.

THE FECTS OF AN ESEA TITLE I SUMMER READING
AND THEMATICS PROGRAM ON ACHIEVEMENT TEST
SCORES OF PARTICIPATING STUDENTS Order No, 7924088

LONGE/4EC R, Joseph Ike, Ed.D. Temple University; 1979.
Iltipp.

i

This study was designed to determine the degree of Impact
of the ESEA Title 1 iummer school program on achievement
test scores in reading and math. The primary comparison was
made between Title I students who received the summer school
trtatment and Title I students who did not attend summer school.

A review of the literature and research studies yielded in-
formation demonstratin# both the success and failure of ESEA
Title! programs. The evidence is certainly contradietory and
even confusing at times. , -

Rather than accept the mediovity of the current Title I eval-
uation status it becomes increasingly important to double our
efforts to evaluate and.explain Title I programs.\ It is especially
important in light of previous research, -that such evaluation
occur at the local-level, since the independence Of both program
and population between local education agencieti is fairly well
established.

The need for loesil school district accountability in evalu-
ation of ESEA Title I summer school test score data, and the
value of local etudies related to program decisiontmaking is
the basia/of this qtudy. Two important limitations of tWetudy
were: t

1. In o'rder to satisfy federal guidelines Title I service.
(summer school) could not be withheld from ieleeted students.

2. The six week duration of summer school is an extremely
short period to measure gains on a standardized achievement
test.

The sample for this study woe 'composed of three groups.
Group A consnsted of Title I chlid7 who attended summer.-
schoq, croup B consisted of Title rhildren who did not M-
tend aeiUmer school. Group C consisted of children from the
general school population..

The 1estrument used to measure achievement gains we's
the Stanfoed fithievement Test. Primary I, Primary II, Pri-
mary IR and Iniermediate I levels were used at the appropriate
grade levels. The School Attitude Scale developed by the Penn-
sylvania Department of EducatiOn in conjunction.with the Now
CaNtle Area School District was'used to measure student atti-
tude loweld school.

The treatment in this study was the regular instructional
program"of the ESEA Title I-Summer School program. This
NV.i remedial instruction in the basic skill areas of reading and
mathematics.

Based on the findings of the analysis of the standardized
test data for the Title I students and non-Titie I students, the
following conclusions were made:

1. In reading, grade 1 of Group A had mean gain scores
pignificantly higher thamGroup B at the September posttest.
Grade 2 of Group A had mean gain scores significantly higher
than Group B at the November posttest.

2. In meth, grade 3 of Group A had mean gain scores higher
than Group B at the November posttest.

3. When the melee mathiscorgagains were analyzed between "114
groups A, B and C the research tIrpotheses were accepted for
the September Ind November postteating' heGroup A showed t
stronger gajns.

4. There was no difference foiled in Mean wan scores In
reeding at either of the posttest sessions when. groups A, B and
C were analysed together.

The aforementioned conclusions Warrantr &Rowing rec-
ommendations: '



I. The comparisons between Group A and Group B of MS
study should be replicated during the sunuper of 1979 to deter-
mine the consistency of these findings.

r. The Parent Advisory Council of Title I and approp tate
school official, should be appraised of the results of this tudy
and should be Included in forming any recommendations f r
future summer school programs.

3. Further investigation should be conducted to deter ins
xpect/NI gains on nationally standardized achievement test
scores during a six week period.

The results of this research indicated that the six week
summer schflol treatment did not have a significant impact
achievment test scores when an alpha of .05 was used, wit the.
exception of the subgroups indicated earlier. The Implicati s
of this studi Would suggest that the Title 1 monies expended n
a summer program would be !Imre beneficial when applied t a
full term program.

EFFECTS OF INSTRUCTION IN THE USX OF AN AB-
STRACT STRUCTURAL SCHEMA\ AS AN AID TO COMPRE-
HENSION AND RECALL OF WRITTEN DISCOURSE

Order _No. 7917398

MCDONELL, Gloria Marie, Ed.D. Virginia Polytechnic Insti-
tut and State University, 1978. 132pp.

Current research in discourse processing indicates that
textual information is understood and recalled with the aid of
schemata. The sclipma theory of comprehension suggests that

. as encoding occurse existing schemata not only set up expects-
tkons which assist Ale reader in processing information, but
also act as a retrielval plan during recall (Rumelliart and Org.
Way, 1977). The literature further suggests that while skilled
readers use these top'down processes to read more efficiently,
disabled readers do not (Meyer, 1977). The purpose of this
investigation was to masure the effectiveness of an instruc-
tional teehnique which would provide the disabled reader with
the organjzational skills that appear to be employed by the
skilled reader.

Forty-eight Title I students, reading at or below the 32nd
percentile on the reading subtest of the SRA Achievement Test,
were randomly selected and assigned to either a control or one
df three 4xperimental groups. Each experimental group re-
ceived an increased exposure to the Instructional treatment.
All subjects read and retold two stories, one immediately after
treatment, and one two weeks later. The recall protocols were
assessed by a discourse analysis scoring system.

Three.hypotheses were tested using a 4 x 2 mixed analysis
of variance with repeated measures cm the second factor. Sig-
nificant main effects bor both treatment and time were found.
There was no evidence to support a predicted Interaction. Fur-
then analysis of the treatment variable rtvealed significant dif-
ferences between the control and between each of the experi-
mental groups. It appears that by making students aware bf
the structure of simple stories, they were twitter able to or- -

guise the textual information along these lines for retrieval.
Aecording to the mchema'theory of comPrehension, the more ef-
ficient recall pattern of the exPerimental groups can be attrib-
uted tO the students' ability to predict, in advance, the structure
o f ths story and use it as a plan for retrieval. Although the re-
telling ecorestOised lifter a two-week period, post hoc anal-
ysis of the datacteraled that a significant instructional effect
Was maintained. .

Additional findings indicated that successive treatments alio
. improved the recall of high level or important information. in-

erealsod instruction enabled subjects to selectively attend to the
B allot point. In t story.

k
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A RESEARCH STUDY MEASURING THE! RELATIONSHIP
OF PROGRAM POLICY AND Prtoagim COST TO
STUDENT ACHIEVEMENT WITH NINTH GRADE DIS-
ADVANTAGED STUDENTS IN READING PROGRAMS IN
THE EAST SIDE UNION HIGH SCHOOL DISTRICT, SAN
JOSE, CA LI F9RNIA Order No. 7925000

MACHI, Lawrence Anthony, Ed.D. .University of San Fran-
cisco, 1979. 126pp Chairperson: Robert ......

. Statement of the Problem. Do ninth grade disadvantsgof
stuants receive any additional' benefit, as expressed In adj4stod
posttest differences, in compensatory programs as compared
to non compensatory remedial reading programs? Two spe-
cific inquiries were made by the researcher. First, was there .

a significant difference in adjusted poattest reading scores be-
tween Compensatory and non compensatory programs. Second,
was there a significant differerite.in the adjusted rea4ing scores
between high cost and low cost reading or Itquivaient programs.

Procedure. A quasi-experimental design was used to
compare adjusted posttest scores in reading achievement of
disadvantaged ninth grade students.' Ethnic grouping and eco-
nomic status were used as mediatiag variables in the compari-..
son of compensatory and non coMpensatory programs. Par-
ticipating Students were tested in the Fall of 1977 and again
in the Spring of 1978, using the CTRS, Level 4, Form S. Over
one thousand ninth grade disadvantaged students of the East
Side Union High School Markt San Jose, California com-
prised the stuay sample. Prior learning, expressed as a pre- -
test difference, was controlled statistically. Significant differ-
encei fP < .05) in adjusted posttest mean raw scores between
pro'grams were calculated using a multiple factor and a one
way analysis of covariance. A cost analysis was condacted on
the ten district remedial reading or equivalent programs. The
programs having the three highest and the three lowest cost
per student ratios were compared for significant difference.
Hi adjusted. posttest mean raw scores.

Ovcyall, ninth grade disadvantaged students who
participated in compensatorY education programs achieved a
significantly higher adjusted mean lx)sttest raw score in total
reading thandid similar students enrolled in ndn compensatory
programs. Ninth grade Black disadvantaged students whaVar-.
ticipated in compensatory education programs did not &Alva,
a statistically different-adjusted mean f)osttest raw score in
total reading when compared .with Black ninth grade students
partIcIpating i,i noir compenthtory programs. Ninth grade His-
pante surnamed.disadvantaged students who participated in
.compensatory education programs achieved a significantly
higher adjusted mean posttest raw score in total reading thazi
similar students in non compensatory programs. Ninth grade
disadvintagéd studer;ts classified as Others who participated
in compensatory education programs achieved a higher ad..'
justed mean posttest raw score in total reading than simillar
students enrolled in non coinpensatory,programs. In bOthcate-
conies of economic status, ninth grade disadvantaged students
who participated in compensatory programs scored signifi-
cantly higher adjusted mean posttest raw scoresythan did simi-
lar students enrolled in non compensatory programs. Overall,
ninth grade disadvantaged students who participated in tow
cost reading programs did not achieve significantly different
adjusted mean posttest raw scores than similar students en-
rolled in high cost rembedial.reading programs.

Conclusions: These findings support the position that die-
. advantaged students at the ninth grade level received additional

Instructional benefit from.compensatOry education programs.
No additional instructional benefit was receiver; by ninth grade
disadvantaged students in low cost programs veiaun high cost
programs in-remedial reading as shown by these findings.
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AN INVMSTIGATION OF THE'EFFECLT OF USIN1.D1RECT
INSTRUCTION PROtEDURES To. TEACH
CAL READING SKILLS TO SKILLVDEFIgIEGRAD19 5
CHILDREN , OrNo. 7927273

PATCHING, William George, Ph.D. T.liniversity of °Non,
11119. Thpp. Adviser: Dr.. George Sheperd

* The purpose of this field study Oas to investigate the rela-
tive fffect14ness'of D1rect Instruction and Workbook-with

" Corrective Feedback methods of teaching three critical read-
- ins skills to skill detleit,nt grade 5 stederita. --112inn., 'both

methods were compared with a aminterThrtion
Hod. The three critical reading sKifIS selected for shidy wow--
the ability to detecrinstances of faulty gepeeallzation, false

-causality qr invalid t6stimonial4resented in written argu-
ments, mewling, eyldepce or optnion; The Direct histruction
method emp14ed the eselof components\fundivnental to the

4, Direct instruction modeldeveloped at the UniversitiP.of Ore-
OW While the Workbook with Corrective Feedback method em-
ployed the use of a series-of thyee especially developed Mu-

, lent woritbdoks. Eacliworkbtiok focussed on one of the three
crItieakreading skills: All instruction was undertaken with
each child individuilly. Thiriy-nine grade 5 students wereie.
selected on the basis df.wrformance go a critical reading
screentng4test developed by the resealtcher. These students
were.then randomly assigne'd to one of the three treatment
groups.. Instruction was for a duration of three thirte.minute
periosts. Three instrements were developed to collect post-
test data In the experiment. One teNt, the Critical Reading
Test 1: 46 rgimient AnalystS-Test,'Was designed to collect data'
tor the maln analysis. The two ether tests, the Critical Reltd-

, tra Test II: iimbedded Argument Analysis Test and the Criti-
cal Reading Test 11,1: Skill ClassifiCation Test were1designed
to supply sepplemeptary ihformation. -Results of the male
analysis revelled that.the Direct Instruction method was sig-
nificantly more effective than either the Workbook with Cor-
rective FeedbaCk liblethad Sr no Intervention. No significint
difference wa's found betWben the performances of the Work-
book with Corrective Feedback and no interventlon groups.
Results prdVided by the two supplementary tests suggest the
same findings bUt op( 41 It a similar degree of statistical
significance as* thalfound by the Main dependent measure.

subanalysis of the data provided by the Critical Reading
Test I: Arguntent Minty-81s 'Test revealed that the Direct In-
struct* method 'was more effective for teaching eacIrof the

Ahre ktil thiiii.eitheur the Workbook with Corrective Feed-
back method or ne inarveiition.

k.TIIE EFFECTS .OF 'TEACHERS ON THE ,ACHIEVEMENT
QF BLACK, INNER CITY, ELEMENTAilr SCHOOL
CHILDNEN Order No. 7919532

PHILLIPS, Barbara Riley, Ph4). UniverMty of Pennsylvania,
1979. 215pp. SuRerv1sor:4 Richard J. Mu rnane

I. This study considers the -effects of teachers on the language
arts achievement of poor black children in the first to sixth.,
grades in a midwestern city. It controls statistically for the
previa, achievement Ofrudents and their demograptic, home
enVirenmental, AchoOl, ad echoolmete characteristics. The
students ire mafehed,to their individual teachers, who taw der-

4,enr1bed by a group of charaeteristic variebles frequently used
In theeducational production function literature and a group or
behfyierevalliAbles of the type used In the process-product lit- ,
erleture. Tt IsMacher data were collected with kquestiormaire.

Significant differences in averige achievement levels &arose
elaiuneionla were Consistently found in the third to sixth grades; -

Awl the anklysis iedicates that the Cumulative impact "Oi school
espeilinces iiquite substantial. The explanatory power of the .
chlaricteristics iariables and the behavior ,eariables were com-
pared. Both were-found to be important in explaining *Went
eicheeveunint.-411owever, the behavior variables consistently ex-
plained %Aimee in vocabulary achievement not explained by
the characteristic variables. The restate for reading achieve%
IMent were gen-ex:at lees sirceig;,and neither type of varialele

.

6.

.0-

'was consistently superior. While the variance in student
achievement explained by teachir behavior veriables overlaps
that explained by teacher char4teristtes, there was only weak
evidence thet teachers-v/1-th cepain characteristics exhibit par- -

ticular behaviors.
Taken together, the results for the teacher behavior vari-

ables support the direct instmelion hypothesia that has been..
developed in the process-product literature. In particular,
'they. Indicate that pgor children learn More when they spend
mdre time aclively engaged in learning tasks and when the

'curricula are structured, and that teachers with a eubject-..
matter orieotation and mdie effective with such childrea, HOW-
ever, Hie, resultefor the teacher ehavior variables varied
acrosa grade levels. The mo ikely explanation for this vari-
ation 'concerns the,complex p ern of sollinearitratriong& -
teacher Itehavkor variables.

The mosranaistent re It for teacher characteristic vari-
ables concernsleaching ence. Among highlei experienced
teachers, student achleve tfl Was eoneistently associated with
greater teacher ewriene . The pattern of resillts suggests ,

that this positive rilationsh a rFsult_of differences in the
average abilities of teachers who ei red the profession at
different times.

TA,te major pblicy implication of this esearcA i tilat the
emphasis on training in the progrevive edition which char-
acterizes much teacher education today is appropriate for
telchers of poor children. The study also ggests thet future
research ou teacher effectiveness may requ substantall ,
larger samIples of teachers than have been avat in
order to obtain stable results under conditions of multicollin--
sanity. It also'indicates that teaoher sell-report data can yield
significant, interpretable resulth. Tbis is impOrtant tfinca self-
report techniques are less expensive than, observational tech..'
niques and make it possible to collect data oir larger samples
of teachbri.

A PIAGETTAN ORIENTATION TO TESTING AND READING
REMEDIATION Order No. 792Z085

-

POWELL, Maryann, Ph.D. University oi South 'Florida, 1979.
135pp. Supervisors. JoAnn Long, A. Edward Uprichard

The purpose of the study was twofold. First, the investiga-
tor sought 'to determine whether Or not a relationship existed
between the two reading sub-tests (vocabulary anA comprehen- . .

sion) of the _Coprghensive Tests of Basic Skills (CTBS) and
four Areas of Piagetian operational thinking (class inclusion,
multiple class membership, shift, and conservation) measured
by tho Piagetian-Type Task Protocol (PTTP). Second, the in-
veitigator developed and implemented both a riagetian-based
and a regular reading iemediation program in order to expIore
t4 effect of treatment in either program on scores of.students
who had been idebtlfied as having reading problems.

The study was divided into two phases. In Phase 1, the
PTTP, dualky adniintstered instrument for assessing
operational thitking, was developed using two samples of 30
fourth,grade subjects. Data were then gathered on an additional
30 fourth grade-subjects to explore the relationship between tse
four areas of the PTTP and the twits reading sub-tests of the
CTB8. Three areas of the PTTP, including class inclusion,

d conservation, wertfound to correlate moderately
with th.Tiwo CTBS reading sffb-tests. T)ese three areas of the.
PTTP were 'used in the design of the Ptiagvetian-based reading
remediation treatmenrin Phase LI of the study.

Phase II o? the study wili3 a curriculum development study,
. using the clinical investigation approach. A Piagetiau-based

, reading remediation tfeatment and a regulat reading rimee-
ation treatment were developed, and eacHtreatment was Imple-
mented with four students who had been Identified as having
reading difficulties. laoth r'eading treatments were based upon
a seVol coMmon objectives, were Conducted under the same
conditions with"regard to number (92), length of lessons (30,
40minutes tech, 18 hour; total), and wet; bOth implendented

r.(tn 11 weeks) by the investigato,,wtr se ved as instiuctor.
Differenceebetween the instructional events in the Oro:treat-
ments weredoctimented, through,the use of therask-Proceis
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lategration Modil (TIP 'MOM). The Plagetia'n remediation
treatment included a greater number and variety of tnstruc-
tiottal events than did the regular remelation treatment. As-
Abutment of reading ability bias accomp felled by pre-and
pest\testing with the tiford Diagnostic Reading Test (SDRT).

Halfwits for Phase_II of the study Indicated that there were
,no dttleweetes between students' scores on the Ipinford

Itespng Telefor either group from pre- to post-testing.
R was hypetItesised that poitorMance by students experiencing
reading difficulties oarlike be ImprOved by a short-term, skills-

. oriented Plagetian-based reading reetediation program.

4.
EFFECTS OF COMPENSATORY READING INSTRATION
FOR ELEMENTAItY STUDENTS IN RELATIONSHIP TO
THE GRADE LEVEL AT WHICH SUPPLEMENTAL INSTRIJC-
TION Wks IconpED Order No..7923334

ROBINSON, Helen Maxine, Ed.D. Drake University, 1971i.
88pp. Adviser: Dr, Edward E. Hakanson

The problem. ESEA compensatory education funds,hiao
beeicient on reiliediation of reading since 1985. Natiohwide,
over fifty percent of the funds have been used to supplement '
reading programs in the elementary grades. No research hale
been located that indicates the age level or grade level at which
a studept would profit most from receiving supplemental read-
ing InstructIon. The purpose of this study was to investigate

i if therele a grade level where students wo'uld prone most frken
compensatory reading instruction.

Pfocedures. The population of this study, included all stu,-
dents' who completed sixth grade in June, 1975 or Jane, 1978 '
in the eleven Title I schools selected for this stody, The Mu- A

x dents included in the population must have received ski least
one year of compensatory reading iestruction between first
grade and sixth grade. Seventy-two students were randoMly' '-; selected for this study from the_461 students identified with ,

T completerecorda There were equal .numbers of boes and
girbein the study. The students were grouped according to
the *de level in'which they had received. compensatory reed-

uction,tiii,
.

lament Group 1 included the studenti who had received
compensator/ reading Instruction in grades one, two and/or
three; Treataient Group 2 included the students who had re-
ceived compensatory eeadtng instruction In gredes four, five
and/or Six; Treatment Group 3 inclpded the.stadents asho had
received conelensatory readieg instruction in grades one
through three and Moo received compensatory instruction in
grides four through six. There was also a group of students
(Control Group 4), who had received no Titan I compensatory,

. reading instruction grades,one through sig. .

The students within each treatment group were divided Into
threilevels: 1) Leedl H (High); students with a range on the
Metropolitan Readiness percentile rank between 76-99; 2rLevel
Mr(M)ddle); students with a range on the Metropolitan Headr-
neis*rcenttee rank between 50-75; 9) Level L (Low); stu- 4.
dents with a range on the Metropolitan Readiness -percentile .,0
rank between 1-4C .n

A thret-wiy analysis f variaoce was used to examine the
interaction of the resulte by treatment by level and by sex.

Findings. According to this study, studeqts Who received
compeneatory reading instruction in grabes one, twd'and/or

. three had Significantly higher achieYement according to the
Metropolitan Achievement,Test than student.... *he received
eenteensatory reading instruction at other levels.

Consbusions. Compensatory reading Instruction according
to titieliedy should tie offered during the lower grades; ens,

,-- two sind/or three if students are to profit most Irom such iv
strwition. ,

necomMetodations.. Two additional questions should lie ex-
, Mersa' with further research.

I. Why did the etuctents ii.grades one, two andfter threw
_goon to profit most frem -compensatory reeding instruction? ,

L What tools and selection process should be used to loe
cats 'Rodents who wOuld.profit most 1orn compensatory rioting
Instruction?

.

THE EFFECT OF 114.TENSIVE READING INSTRUCTION ON
THE READING ACHIA/EMENT OF LOW SOCIO-ECONOMIC
ELEMENTARY STUDENTS fN A RURAL TENNESSEE
SCHOOL SYSTEM: THE DEVELOPMENT OF AN EVAL-'
UATION MODEL Order No. 7927058

SMEDLEY, Laura-Jean Shuler, Ed.D. "The University or:Ten-
nessee, 1979. ijflpp. Major Professor: Dr. Charles M:
Achilles

IIThe perpose of this study,Was the development-of an oval-
uation model to assess the effectiveness of an intensive reading
proiram for rural, low socio-economic elementary students
irdolved in a Special Emphasis reading Project. To measur
the effectiveness of one or two years of intensive instruction,
the evaluation model utilized intact classes, normally collected
school data, and a 'prescribed treatment. There was an at-
tempt to determine with which grade leveT(s), sex and/or race,
if 'any, the reading instruction was most effective.

Initially there was an analysis of tee treatment and control
schools-in the Special Emphasis Reading Project which deter-
mined comparability 4n reading achievement and other sig-
nificant characteristics, such as IQ. The determination that
there were no substantial differences on pretest comparisons

'between the treatment and control school further strengthened
the evaluation model. The evaluation model utilized an aelapta-
tioK of a quasi-experimental design.. It was a measured equiva-
lent-control group model. This was iiossible due tothe selec-
tion of schools based on socio-economic indicators abd the
comparison of grade 'achievement scores.

.1n addition to the establishment of a rigorous system-to help "
insure the authenticity of the equivalency of the two groups,
this model was also strengthened by the testing of longitudinal
repetitions of the basic model anti by,mea'suring the'projected
progress of groulyboa students versus tbeir actuatealn, using
a test at multiple regression.

Another method of examining data for determining success
of the reading program was by comparing, using an analysis of
covariance, \seleeted pre- and posttest Total Reading scores
of the Metropolitan Achievement test.

In terms of mean grade equiv nt on the Metropolitae
4 .Achievement Tee, the data indicated that the experimental

troup showed higher mean values than the control group. ,The
differences ranged f
months with the gal
mental group. In
ect, there was
and also a g

Upon ex
;4quations f
fourth =lir
both fifth
in the co

Using
cant tr 48.9
the iscend-gfide
fifth-grade score u

Since schopl syste
that would indicate the

om less than one Month to more than nine
s leanink In the direction of the expert-

e fourth grade, after two years in th: proj-
mean gainpf 1.19 for the experimental group,

(9.69 to 4.25) over the summer.
ination of the variables used inthe regression

r predicting achievement, it was found that the
e Total Reading score was the best predictor tor

and sixth-grade reading in the experimeetal- school;
trol school this was not the case.

e analysis cif covariance, the data showed a signifi-
een control and experimental groups when
otal,Reading scoee was compared with the

g the farmer score as the cdvariate.
s, are usually interested in an qvaluation
rade levels at which fands could best

be spent, this study should allow some codclusions in that re-
gard. .Utilization data from regression eqoations to predict
gain', It appeared that the best concentration of effort would

""tie at the fourth-grade level. If funds were available the results
of this study would indicate that a summer program at the end
of the third grade would be highly desirable. s

The project school Wail, at the time of this,study, parttclpat,
'ins in ESEA, f1it1 I programming. le had been involved with.
a pull-out" type, of reading prograrnfor ten years and still
.had more than 70oereent of the,studente reedincone or mora
years below grade level. Any a year ana a half of Special

./ rty ley sife to flay that an intensive
Emphasis programmipg, this thge cropped to les* ana Percent. Thue it seems l
in-clessroom reading approach seemed' eo be more effective
Rimy' pull-outs tyPe of activity.' .

This study revealed that the Special Emphasis Reading
Project werked quite well with;chIldren Whose mean,IQ scares
($5) fall apProximately two iitandard deviations below the mean
SI score ot the total.school district.
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Of the three measures to predict performance: pre-poet
sehlovoment test comparisons, rogreselon equations, and anal-
yses of.coviarlance,it appeared that the regeeeslon equation
Was most adequate for this evaluation model.,

4
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