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become accessible in searches of the ERIC data base. Ordering information

for the digsertations themselves 1s included at the end of the blbliogrrphy.
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WITH NINTH GRADEvDISADVANTAGFD‘STU—
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~ THE EFFECTS OF TEACHERS ON THE

ACHIEVEMENT ‘OF BLACK, INNER CITY,
ELEMENTARY SCHOOL CHILDREN

Powell Maryann
A PIAGETIAN ORIENTATION TO TESTING

~ AND READING REMEDIATION
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ACHIEVEMENT AND SELF-CONCEPT OF MALE AND tE- , THE EFFECTS OF FOUR VISUAL DISCRIMINATION., & - .
MALE STUDENTJS IN COMMUNITY COLLEGE REMEDIAL ING PROGRAMS ON THE VISUAL DISCRIMINATIOR OF -
READING CLASSROOMS WITH VARYING ODSERVED AND i NONREADERS '/ ' Order No. 1980661
PERCEIVED 'CL.IMATES Order No. 7920933 ) . .
. BIEGER, Elaine Mindich, Ph.D. Fordhamn Univeraity, 18
BARNETT, Nnomi, Ed.D. St. John's University /1979, 221pp. 297pp. Mentor: Dr. Carolyn'N. Hedley . “~
™~ s

‘-/'I‘bo purposes of this study were (1) to determine and com- ’ The-purpose of this study was to investigate the effectiy
pare the rouding achievement of students in mandatory ngn- ness of two different systems foy the improvem '

" oredit colloge remedial reading clmssroomsyntogm-liod by ob- discrimination of words by childten who have d Y
servers as sither direct, neutral, or tndirect in climate and - this skilk A training program was developed '
categorized by studenta as either more positive or less posi« . scanning strategies, which included part-whofe training (
tive in climate; (2) to determine and compare the self-concepts on the Piagetian developmental theory of dechntration), as
of academic ability of students in these classes; nncd (3) to der as spatial distance training (based on LaBerge’s theory of p}
termine and compire the reading achievem nt and the self- ceptual learning). This system constituted the training pro
concepts of dcademic ability of the minle and female atudents gram for the Treatment 1 subgroups. Treatment 2 consist .
in these clusses. . . ! L of commercially made word-matching exercises. <

The six data-gathering instruments utilized in this study : The subjects in the stu ere second-grade nonreaders §
were.(1) the Flanders Interaction Anulysis Categories (FIAC), who attended one of two Re ¢ and Diagnostic Centers, for
used for the classification of observed classroom climate as remedial ;—e.dlng instructid, in th’, borough of the Bronx in
direct, neutral, or indirect; (2) the Breqkover Perceived Eval- New York City. The children attended the Center for a 30
uation of the Teacher Scale (PTEV), used to clagsify students’ minute sesslon each school day. The sessions started at 5
perceptions of classroom climate as more positive or less pos- 8:30 A.M. and ended at 2:35 P.M. All children admitted to thi
itive; (3) the Brookover Post High Sthool Seif-Concept of Aca- Centers were tested in the visual discrimination of words to :

" demic Abtlity Scale (PH-SCAA), used to measure students’ assess adequacy in this skill. Children scoring below the ac-§
academic-self-concepts; (4) the Nelson-Denny Reading Test, cepted level of adequacy were chosen for the study.
with Form C as the pretest and Form D as the pasttest, used Fifty-two out of 130 childrén were identified as having dif-§ -
to measure reading achievement:; (5) a Student Questionnaire, ficulties in the visual disc rimination of ords. These childrel

, used to obtain information about selected demographic student were randomly placed into four treatmeht groups. Three of
variables; and (8) an Instructor Questionnaire, used to obtain the groups (Treatment 1 subgroups) recpived training in spe- § -
information aboutl selected teacher characteristics and class- cific scanoing strategies; specifically, part-whole training 3 .
room activities. : ’ . (Trnth\ent(-,u_A), spatial distance training (Treatment 1B), or R

The population of classes from which the participating sam- ' & combination of part-whole and spatial distance training - B &
ple of classes was drawn was comprised 8f 34 mandatory read- (Treatment 1C). The fourth group (Treatment 2) was given |
ing remediation classgs for college students whose grade eqalv- word-matchiiig exercises. ) ) ’ K
alent score on Form C of the Nelsof-Denny Reading Test fell : Subjécts received 15 minutes of visual discrimination train§
below 8.9. From these 34 classes, 20 were selected at random : ing daily. Thirty-five minutes of each 50 minute Center ges- §
to participate in the present atuydy. . slon was spent on remedial reading instruction. This remedi

To teat the hypotheses of the study, mean.posttest scores reading session included a variety of materials, but excludo_d_
on the dependent variables (readiny achievement ind academic any visual perceptual materials. The subjects worked in d
self-concept) were apalyzed, using two-way ANCOVA with one . groups of five, under the pupervision of one of five educational :

" covariate. In each analysis of the posttest scores, pretest t “assistants.  The educatiofal assistants were under the direct J
scores on the same variable ware used as the covariate. Fur- . supervision of two profedsional tg?herg who monitored their
ther, means of malés and females in each class served as the performance at each.@enter. All treatments were begun and
units of analysis. The results of testing the hypotheses were - completed in the same time span. The training programs
as follows: . were completed in 18 fifteen-minuteinessions. After the com-

1. No significant differences in mean\\‘eadlng achievement ' pletion of the training program, the %sttest, a' pafallel form

* were found among classes categorized by observers as having of .the pretest, was administered foll§wing the same procedures

indirect, neiitral, or direct climate: . \ 4 used in the pretest. L E .
3. No sfgnifigant differences in mean afemic self-concept o The major findings were that the three Treatment 1 sub-

ware found améng classes categorized by observers as having groups utilizing specific scanning str%logloa. were essentially.

Andirect, neutral, or direct climate. - equivalent in the achievement of visuai disc rimination skills.

’ 3. A significant difference in mean reading achievement . There was a significant mean différenge (p < .05) between
was found among classes categorized as.having more positive Treatment 1B and Treatment 2. iffegences also occurred
classroom climate and as having less positive classroom cli- . between Treatment 1A and Treatment $,and between Treat-
mate, with students who viewed their clagsroom climate as ) ¢« ment 1C and Treatment 2, but they d|d¥j10t reach a significant
more positive having higher mean-reading achievement: -~ - B A ¢ e e T e S

2.+ 4. A significant difference in academic self-concept was ' -In Treatment 1 subgroups, 11 out 0639 subjects still had
found between classes categorized by students as having more - Jifficulties in the visual discriminationYof words at posttest.
positive classroom climate and as having less positive class- In the Treatment 2 group, 8 out, of 13 mé;jec(a still had ditfi-
room climate, with students who viewed their classroom clt- . culties in the visual discrimination of words at posttest.
mate as more positive having more positive academic self- : The results indicated a trend which §emonstrated that a-

. concepts. : . f training program in specific scanning strategies, specifically,

8. No significant difference in mean reading achievement PArt-whole training, spatial distance t ning, or a combination

" was found between groups pf students wjith more positive or : of part-whole and spatial distance trainthg, would be effective
less positive academic self-concepts. S “ In tmproving visual discrimination of wdrd skills. The differ-

4 §/ No significant differences were found in any of the com- ‘ onces between pretest and posttest mear scores were: Treat-
parisons between male and female studenta’-mean scores in ment 1A, 4.23; Treatment 1B, 5.00; eatment 1C, 4.31;
reading or in their academic self-concepts. : Treatment 2, 1.61. ) . " .
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« —~¥ORD PRONUNCIATIQN AND COMPREHENSION

Order No. 7923091

BLANCHARD, Jay Stanlpy, Ph.D. University of Georgia, 1979,
184pp. Supervisor: Gedrge E Mason .

An tmportant (ssue in rending and content aren instruction
is the compiex relutionship between word recognition (decoding)
and comprehension. Thi3 study investigated olle aspect of that
Yelatlonship- - will vocabdlary instruction faciiitale pegarmance
in comprehonaion? Mord specifically, will instruction and re-
view on words aboat to by read, both in w passage and the ac-
companying comprehensidn questions, facilitate n pupil’s ability
to answer literal and inferential comprebension questions about
the pamsage ? The present study examined this question using
80 poor reading sixth graflery (one ur years behind grade
placement in total .readig adfievement\as measured by the
Comprehenuiye Test of Dasic Skills--CTBHS). The pupils weke
pretested on the Peahody [Picture Vocabulary Test' (PPVT) dnd
2 (110 wds.) high frequendy word list. . Pumls were randomly
assigned to experimentall (N=30) and control (N=30) groups.
Both'yroups were further'subdivided by CBTS scores into poor
reading and very poor reading groups. Four passages from the
McCall-Crabbs Standard T‘_gst Lessons in Reading (Booklet A)
were selected (fifth grade readability--3rd person narrative)
for all puplls to rend. Sif literal and four inferential questions
were written and validated ps the comprehem{mn measures for
each passage. Each pupil answered a total of 24 literal and 16
Inferential quc.‘tlons. Y

Each day fol four days each experimental pupil was pre-
sented & def’k of flash cards by a student-teacher proctor. The
flash cards represented the words the pupil was about to read,
both In & passage and on the accompanying comprehension ques-
tions. There -wuy a flash card deck for eich passage. Each
card in a deck was presented for two seconds. If the word was
identified and pronounced correctly, the next card was pre-
sented. If not, the proctor pronounced the word and the puptl
echoed it. Pupils had to correctly identily and pronounce all
words (except those words correctly identified on the 110 word
pretest) regardless of the number of presentations. To control

« for uniqueness of presentation on the unrecognized words) the

~ the four selected for the study. .

minimum number of {lash card words presented in a deck was
ten. For example, {f a pupil was unable to identify or pro-
nounce five words on the first presentation of a flash card deck,
on the next presentation the five words would be presented again
but “shuffled in with” five known words and randomly presented.
The pupils then read a pgasage and answored thelcom'prehon-lon
questions. Flash card words which were Initially unrecognized
were presented again as a check for retention.

Control pupils followed the same p cedures except the {lash
card words presented never nppeared pft any of the four pas-
sages and accompnn)}lng questions theyiread. The control pus
pils’ {lash card words came from the NcCall-Crabbs Standard
‘Test Lessons in Reading and were f{rom passages surrounding -

Using two 2x2 factorial analyses oftovarifce (PPVT-co-

haii- rapid, accurate identification and pronunciation mastery k

}:(y,%pronounco and remember prewiously unrecognized words

8 rdquired. :
< ' ' ),

v
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RELATIVE EFFECTIVENESS OF VISUAL-AUDITORY
VERSUS VISUAL-AUDITORY - KINESTHETIC-TACTILE
PROCEDURES FOR TEACHING SIGHT WORDS AND
LETTER SOUNDS TO YOUNG, DISABLED READERS
“Order No. 7924584

BRYANT, Susan Thorne, Fd.D. Columbin Ul\lvel'alfy ’I‘elachern

College, 1970, 171pp. Sponsor: YAnne S. McKillop

The {requently. assumed hypothesis that the addition of
tactual-kinesthotic cues (tracing und writing) to sight word
and letter gound instruction improves learning and retention
was investigated with forty-iwo learning disabled readars.
Subjects were thirty buys and twelve girls (thirty-one first
graders and eleven second graders) with at lenst 50% reading

4 retardation. They were predominantly middle class, of nor-
mal iptelligence, with no uncorrected sensory handicaps. No
children were included whose difficulties were judged to be
primarily due to emotional disturbance or environmental
deprivation. ’

y_‘%thod. Each «¢lild was taught thirty sight words (plus
additignal practice words) and twelve letter sound associations

_over & six-day period. Three of the words and one of the
soundd were taught daily by V.A.K.T. (vispal-auditory-kine
thetic-tactile) procedures based upon the uppl‘éachea.o!" !
Fernald and Gllllnghm‘h. The same number of sight words and
l4jter pounds were taught each day,'in a ceuntel‘balanéQd order,
by-matehed visunl-auditory procedures without the lnc{ullon
,of tracing and writing. Thus, each child served as his own
control .

Performance measures used in comparing sight word and
-letter spund instruction in each procedure were: 1) short
term (ten minute).recall; 2) long {erm (five to seven day) re-
tention; \{8) learning errors; 4} learning time, Supplementary
comparigons were made of differences in incidental learning
between lxhe two procedures in: 1) same day spelling; 2) long
term spelling; 3) ‘vllual discriminatign; 4) sequence ard re-

\
/

-

versal errors in reading; and 5) sequefice and reversal errors

~in writing,

~ Results. Despite adequate reliability of ¥ learning and
retention mehsures, significant differences were found be-
tween the-two procedures at the .01 level of confidence on.four-
teen of the lmei\l t-tests. A significant difference (p < .001)
was found betwekn teaching tfme in gight word learning, with
¥.A.K.T. proce
teaching. time, -

For Individual subjects who performed considerably betler

via one procedure, comp;ﬁﬁmﬁere made betwéen relative
daily performance measukes in the two teaching proceduyes,
No_cenasistent pattern-of-supertor performatice ‘was found,

res requiring approximately one-third more

r

- nounce approximately

experimental readers
(%X=17.34) answeredMignificantly more (F=10.43; df=1,55; p <
.002) literal comprehension questions about the passages than
contrpl readers (X=12.28), (2) experiméntal readers (X=11.06)
answered significantly more (F=28.81; d{=1,58; p < .001) in-

ferential comprehension questions abouf the.

r..d!r. answered 72% of the literal unlﬁt ons correctly as op-
posed to 51% of the control readers., Cégterning inferential
comprehension, expcrln%:l readers. fnsweéred 69% of the

questions correctly as offposed to 32% fp} thé control readers.
The results indicate that xocabulary instguetipn and review on
words about to be read can enhance perfagmance on tests of
ltera] and inferential comprehension us§ '}th‘osa words,

Investigatin ion data led to the Mhding that poor read-
erg retained 96% and {ery poor readprs thtalned 83% of the
wolis initially unrecognized. In addition, pobr readers re-
quired only one more piresentation to corgsctly identify and pro-
of the words ingtially unrecognised.
uired two maqYe presentations to
;em to-indicate that

The very poor readers
figure] The reaults s
_can, with a m\‘ im

- \l-;

b

S

. ssages than con-
“trol readers (Xx3.14). Using adjusted smcafes, experimental

m of effort ldoq-'.’i . 7 '

assumed superiority of multisensorf procedures, nor the be-
lief that certain disabled réaders ard moré efficient *kines-
thetic-tactile” learners, : :
The clinical effectiveness of rémedial procedures, such
ag those of Fernald and Gillingham, was discussed in relation
to learning principles. It was suggested that the elfective in-
structional variables in these and other successful multisen-
sory (and non-V,A.K.T.) approaches may be components such
‘as:” focused presentatfons, reduction of overload, immediate
feedback, teaching to mastery, opportunity for overlearning,
shd provision for reinforcement. .
These effective learning components were present‘ln hotl'\y

Con¢lusion.” These results do no( support the commonly

pl the procgdures in the current study, but are not consistent
Jound classroom or even remedial reading instruction,
‘When effective teaching procedures are used, the tracing and
riting components, themselves, appear to'provide no addi-
tional aid to the learning and retention of sight words or letter

. sounds for young, disabled readers,

" ~

Lo '
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.. " Clinte, Mtami, Florida,

- - _ )
: . . .
‘A COMPARISON QF CONTEXTUAL METHODS OF TEACH-
ING SBIGHT WORDS O ELEMENTARY REMEDIAL RFEADERS -
. ‘® . Order No. 7921171

* CARNEAL, Ann Holland Stambaugh, Egi',D. University of Miami, _.
1979, 248pp. Supervimor: .Professor Harry W. Forgan

. . Purgose ] i

The purpose of this study was to investignte three methods
of teaching sight words through sentence context and to detdr-
mine which wis most successful in learning und retafning sig
words by elementary remedial renders. An additional purpou'o\
was to determine whether direct teaching of aight words throug
sentence context was more successful in learning and retaining
sight words than the same amgunt of_(lme\ spent on oral reading,
or than the regular classroom teaching program.

' -~
P . Procedures

.

Threp approaches for teaching sight words through sentence
context weie developed. The primary difference in the three
proceduresfwns whether the sight words were used in sentences
provided b tutor, in student-made aentences, or in a com- ’
bination of tutor and student sentences. In addition to theee

- three approaches, a fourth group of subjects, spent the same
amount of time orally reading trade books with a tutor. A fifth
group served as a non-ingtructional control group.

Two Instruments were used to descriptively define the pop-
ulation as remedial readers. The Slosson Intelligence Test and
the Word Identification Test of the Woodcock Reading Mastery = .

Tests were administered to identify subjects eligible for par-
ticipation. Fry’s Instant'‘Words were administered to identify -
subjects’ unknown sight words. ) ’ .

Forty elementary remedial readers were randomly assigned

to one of four treatment groups at the Barry College Reading
‘Ten subjects comprised the control

- group. - . :
. The tutors were undergraduate students enrolled in Methods
o'r.'!'nchhig Reading at Barry College. The tutors were trained
-~ in a'carefully structured program using videotapes, supervieed »
instruction, and discussion. e :
Subjerts were tutored twice weekly during 40-minute ses-
sions for eight weeks. Five sight words-\vere taught to subjects
in Groups 1,2, and 3 for a total of 80 wordg/taught in 16 ses-
sions. Group 4 subjects spent the same ambunt of time orally .
- reading and discussing trade books with a twkor as th'g"(\)SMr
subjecta spent in learning, practicing and reviewing sightwords.
The tutors were observed on a regular basis to ehsure carrect
teaaching procedurg.
Immediately following the sixteenth tutoring session, each .
subject was postiested with the Fry*Instant Words. A delayed
retention posttest was administered to §ach subject 18 days. }
- after the imnrediate posttest. . . R
Two 8 x 1 analyses of covariance were carried out to de- -
termine overall significarice amorf the five gloup means on- .
" tie two posttests. Scheffe's test for multiple comparisons
" §was used to investigate the sounce of the significance. The hy-
pothesés were tested at the .05 level ol’mm cance.

.Results

4.
The analyses of covariance on the immediate and delayed
retention posttest among the five group means ylelde‘d differ-
ences significant at the .001 level. .

Significant differences were found on the immediate and .
delayed retention pastteats between: (1) the tutor-generated .
comtext group and the oral pedding group, (2) the student-gen- -

: erated context group and the oral reading group, (3) the tutor- . .
4t gensrated context group and the no treatment group, and (4) C{n
ltudont-gonerl&d contdxt group and the no treatment group. :
The other hypotheses tested using Scheffé's post hoc Compari-. -

sond did not yleld significant differences.
5 ce : o _/\ e
The results Indicate that teaching elementary remedial

readers sight words in sentence context is more beneTicial than
O lng trade books orally when the yentences used for teach-

LRIC T e
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Ing the sight wordsjare provided exclumively by the tutor or
are provided exclusively by the atudent.. When the tutors use
a combination of tutor-generated sentences and student-generi-
ated sentences, there was no significant difference found be-
tween the combl‘nutlonﬂfmup and the oral reading group. Thy
may indicate that for ementary romedial readers, the com-
bination of tutor and student sentences is not congistent to the
degree necessnry for mastery. i

1

" AFFECTS OF THE -PROJEC: HEAD START AND 'ILiTLl 1

PRE -SCHOOL PROGRAMS ON VOCABULARY AND ‘READ -
ING ACHIEVEMENT MEASURED AT THE KINDERGARTEN
\\ND FOURTH GRADE LEVELS ° Order No. 7921630

\
CQLARK, Carlean Manning, Ed.D. Wayne’State University, ¢
1979.. 109pp. '

There are currently two presachool programs avallaple to
Detroit area children.-Project Head Start, implemented in
1885, and Title I Pre-School, implemented in 1972. Thpse pro-
grams share similar curriculum plans and both place specific
emphasis on the development of positive self-concepts for thetr
participants. The programs vary in their admittance re yjre-
ments. Partictpants in the Project Head Start program must
be products of a poverty level income family. Title I P:E‘-
8chool, howeyer, accepts all clidren who test to be educh -
tionally deprived, regardless of socloeconomic background.

The purpose of this study was o examine the Project Head
Start and Title I Pre-School prografms to determine what their
affect' was upon participants when measured at the kinder -
garter) and fourth grade levels an vocabulary and reading
achievement skills, ' )

'Im study sample consisted of four randomly selected
grou two experfmental groups--children who participated
In (1) Preject Head Start, and (2} Title I Pre-Schodl; two con-
trol groups --children who were eligible for but did not par-
ticipate in (3) Project Head Start, and (4) Title I Pre -School.

Data offyocabulary and reading achievement were gathered
for each of these groups by the Detroit Reading Readiness
Test at the kindergarten level and the reading section of the

- Towa Tests of Basic Skills at the fourth grade level. Compar-

isans were made at both the kindergarten and fourth grade
levels for the following groups: Project Head Start versus
control; Title I Pre-School versys control; Project Head Start
versus Title I Pre-School. The multiple comparison technique
was uged to measure mean score difference. All differences
occurring at the ,05 level or below wére considered significant.
Thest-test was applied to all significant comparisons to deter-
mine whethgr, on a pne-tail basis, significance would be
achieved, : '

The following conclusions were suggested by the analyses
of data: ' o

- 1, The Project Head Start program appeared to have a
positive impact on program participants at both the -
kindergarten amd fourth grade levels,

3. Participants in the Title I Pre-Schaol program appeared -

. to make no significant gains over non-participants at

either the kindergarten or fourth grade level,

3. No significant difference was measured betwéden the
Project Head Start or Title I Pre-School programs.

[

. Recommepdations for future research and program review

were made; \ . .

’ .
”
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AN INVESTIGATION OF E.S.E.A. TITLE I INTERVENTION ., DIFFERENTIAL PREDICTION OF SUCCESS IN READING AS
IN READING FOR GRADES TWO, SEVEN AND EIGHT : . A RESULT OF REMEDIAL INSTRUCTION
, . 1 . Order No. 7910021 : , Order No. 7920088
i > +
CLARK, Martha Aun, Ed.§,_Northern Artzond University, FEIGELSON, Alun Stephen, Ph.D. Fordham Untversity, 1979.
1979, 101pp. Adviser. Sam W. Blisa . J03gp. Mentor: Brqther Cormac Waldron
/ . .
‘PROBLEM . ’ This study sought to'identify the characteristics of students
T —— 6\ ) who would or would not benefit from school-based remedial
The problem of this study was to determine the effects of reading programs. The identification of predictor variables
, Olporlmental‘nupplemontar§ diagnostic-prescriptive Title | cowld lead to more precise pupil selection procedures in order
reading program on the reading achievement of second, sev- to make the most effective and efficient use of available reme-\
enth, and eighth grade students who were severely educationally dial reading resources, : ’
dleadvantaged. Fuyther, the purpose was to determine the dif- . Predictor varlables irdcluded measures routinely available
ferential effects of the reading program in year-round and nine-. - to reading specialist teachers through diagnostic and achleve-
month schools among male and female students; and among o mént testing and from pupil records. The Stanford Diagnostic

l‘\ndln; Test (SDRT) provided pretrantment achievement levels
) in vocabulary and comprehension as well as word recognition
- sKills. The Botei Reading Inventory furnished potential, in-

Black, Hispanic, and Anglo students.

METHODOLOGY structionai, and*independent reading levels. Grade‘piacement,
| The student population included 191 students in the experi- . " sex of student, and hold-over status were gathered from pupll |
menta) group who attended seven schools on the nine-month records. Paper and pencil measures of sel(-esteem and test '
orginiZational plan. The control group consisted af 280 stu- anxiety were also used as predictors., v -
dents attending schools on both<the nine-month and 45-15 year- _ The criterion measures of .success in reading were esti- :
round school organizational plans. The experimental group - mated true gaina based upon pre- and post-program adminis- 1
recelved diagnostic-prescriptive individualized reading in- . tration of the vocabulary and comprehension subtests of the 1
structfon as the research treatment to be studied for use with Metropolitan Achievement Test. Based upon the distribution of '
ESEA Title I students. The contrql group received no special estimated true gain scores for each subtest, the sample was
reading instruction treatment except that provided in the tradi- - divided into success, mioderate success, and non-success
tional clasaroom. . groups. - ' .o
The Stanford Ac hievement test was admidistered to all stu- _ The po'pulauon studied was composed of elementary school . .
dents on a pre/posttest. All tests were scored by an outside ) puplls served by remedifil reading-programs operated bya -
agency, then transcribed on a keypunch Input form for com- New York City School District. The sample consisted of 400 ;|\
puter processing. The mean student test scores were dnalyzed pupils in gradeg 3-6 who had‘received remedial instruction for, -
through the use of the t test. For this investigation the hypoth- the perfod between pre- and post-testing and for whom com-
eses were tested at the alpha level of 0.05 as the level of sig- . plete a were Available. ) "
" nificance for rejecting or fallure to yeject the null hypotheses. The niajor statistical technique used was discriminant func-
) . - . tion analysis. The initial multiple discriminant analyses tested ™ _
FINDINGS N the effectiveness of the combination of -all 15 predictor variables .
[ E— . : - in the prediction and classification of individuals into success
Four null hypotheses were tested. Three hypotheses were ) groupings. A stepwise discriminant analysis was employed to
rejected because of a significantt value. The supplementary . " _~~test the effectiveness of success group.classification using the
diagnostic-prescriptive Title I reading program was effective flve most important predictor varigbles. A second stepwise
in improving the reading achievement of students in the geventh discriminant analysis was ufilizéd to validate the generaligabil-
and eighth grades, but not for second gtade; the nlne-mt¥th ity of prediction, ,
#chool plan was niore effective than the year-round plan for The results of the multiple dlscrh)inant analyses using ail
.improving reading achievement at the second grade level, but 18 variables found only the ffhst digcriminant function to signif-
the two plans were equdlly effective at grads levels seven and lcantly sepdrate the success{groups. Instructional reading level
eight; the supplenientary diagnostic-prescriptive reading pro- - and pupll grade level variables fontributed to group separation
gram was effective in improving reading achievement for male ' when the success groups were formed on the basis of both vo- .
and female ‘atudents in the second, seventh, and eighth gradolr;\ . -+ cabulary and comprehension gains, Test fnxiety and hold-over
and this reading program ¥as equally effective for improving " - ’ .tatqi wel# also responsible for success group aopd‘x.:gthn on

the’yocabulary criterion. The sound blending and reading com-
prehagision subtests-of the SDRT acted to differentiate wuccess-
groupings based upon gains in comprehension, '

reading' achievement among Black, Hispanic, knd Anglo student:
in the second, seventh, and eighth grades. .

e @

L

RE}MENDAIONS ' ) The prédiction of success group membership based upon alt
- ! 15 variables was best for the‘success and non-success g , -
1. The results of the reading program should be presented - where 89% to 74% of group members were correctly classified.
to teachers and administrators who were involved, in the study.: . The number of correct classifications for the moderate suc-
This presentation should be used as a basis for considering the Cess groups was near chance levels. ‘ ,
effects of the program and plans should be made for continuation The stepwise discriminant procedure revealed the addition
. of the program with modifications to improve services. ", of sound discrimination ‘as a predictor- of vogabulary gaiifs,
1. The supplementary diagnostic-prescriptive Title T read- + While anxiety was added fo those predictors previously idunti-
ing program should be expanded to all teachers ip seventh and" o fied for gains in comprehension. The reduction in the number -
eighth gradey. . - . of predictor variables from 15 to five i not affect significantly
3. A ltu{/ should be designed to discover how to improve . » the prediction of syccess group membership. . .
reading achi¢vement at the second grade level. e The cross-validation procedure supported the generalizabil-
4. A training program should be-established for teachers - ity of p}cdlctlon regults. Whep the proportions of gorrect:
in this diatrict so that thp reading program ¢gn be expanded to classifications betweén the development and validation groups
more students iri grades seven and eight. ' were compared, the only significant difference occurred within
8. A report on the results of the study should bé presented the comprehension success group, where the rate of correct’
¢ to the'board of education and to parent groups jn the district. ' classifications dropped from 81% to 62%.
6. The results of the study should be shared with other A !
school districts. ’ - . i
7. A,study should be developed to establish the benefits of v _ A
a reading program in rijne-month schools ové® that of year- ' 5 : .-
round schools at the second grade level. ' : ~< R . , o ’
T . ! . . . ) 9 t . ¢ 3 - J
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A STUDY OF THE INFLUENCE OF LISTENING WHILE
READING ON THE ACQUISITION OF-READING SKILLS
] ] Order No, 7914597

FINNERTY, Ruth Cogan, Ph.D,
lqy, 1978, 223pp.

University of Caltfornia, Berke-

Th8 major purpose of this study was to Investigate whether
primary grade readers with comiprehonslon and word recogni s
tion problems would benefit more from listendng to stories read
aloud to them while following the words ithan from reading
storfes algud themselves, A seconddry purpose was to investi-
gate whether roading would be affecied by the format in which -
the stories were presented. .

Fifty-one male second graders with reading problems from
two predominantly Black schools ware selected for the study
on the basis ol teacher judgment and various reading measures,
The followihyg procedures were used: .

1. Teachers were asked to identify boys who weve (a) read-
ing below grade level, (b)Y witheut any obvious physiological im-
pairments that might affect reading, and (¢) able to recognize
words and use phonics skills at a mintmal Igvel, but (d) unable
to read connected prose without comprehenston problems,

2. Potential subjects wore further screened on the basis of
(8) Cooperative Primary Reading Test scores, (b) the reading
level of thetr ¢lassroom texts, (¢) reading speed, and (d) amen-
ability to following words while listening,

+ Subjects were then matched within teachers according to
Wide Rango Achievement Test scores and randomly agsigned

to one of three Ireatments, Al three treatment groups went %
through a*training program during which 20 stories were read

at Individual sessions with an adult, Children in the Reading

>

Aloud (RA) treaiment read each story aloud to the dduit. Chil-

dren in both the Listening-1 (L.1) and Listening-3 (L1.3) treat-
ments listened to the storles read aloud by an adult while they
followed the words; the L1 children heard each story once
only, whereas the 1.2 children heard each story three limes,
The training program stories were each presented in a

small-book format, designed so that line and page breaks would
not interrupt minimal phrase units, in order to facilitate phrase
‘chunking.” Pre- and post-measures consisted of oral reading,
word recognition, eye-volce span, and a cloze test, The oral

- reading test story was presented either In the small-book for-

of liatening on reading acquisition, - ~

mat or as a regularly typed page. It provided measures of
comprehension, total errors, reading time, graphle similarity
of observed responses to actual words, and the use of syntactic/
semantic cues and correction strategies. .

Multivariate and univariate analyses of variance and covarl-

.ance were used to test (a) treatment-and rm'mut.dlﬂc;ronces on

all oral reading measures, and (b) treatment differences on all

‘other measures. Reading levels were used for blocking,

Results were nonsignificant for both treatment and format
effects, It was suggested that (a) the luck of treatment effects
may have been due to thé small sample size and the relatively
short duration of the training program, and (b) the effect of the
change In format was not powerful enough to overcome word-
by -word reading habits, .

Additlonal multivariate and univarlate analyses-of the oral
reading and word recognition measures indicated that all the
children taken together improved significantly on comprehen-

. sfon, total errors,.and word recognition. It was suggested that

all the treatmeénts may have been equally effective, but testing
such an effort wis impossible without a classroom control

group. : -
Suggestions dre given for future resenrch on the influence

L]
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TWECTS OF EQUIVALENT AND' ANALOGOUS IN-
18

. ( W,
THE EFFICACY OF LANGUAGE INSTRUCTION ON READ -

ING, AND #MATHEMATICS ACHIEVEMENT OF EDUCA-
- TIONALLY DEPRIVED CHILDREN Order No..7917528

GUILLORY, Barbara Lee, Ed.D. The American University,
1979. 100pp.

. The purpose of this study was to compare and"-analyu the .

effects of language instruction in facilit ting the reading and
mathematics achievement of first grade educationally deprived
boys and giris. One hundred educationally deprived first grade
boys and giris who received instruction in a Title ] ESEA Lan-
guage Program were compared with 100 educationally deprived
boys and girls who did not participate in the LangJage Program.

Subjects, chosen from selected New Orieans Pubiic 8¢hools, ~
weré matched on the basis of race, sex, pre-reading test score
and mathématics test score. The treatment group received
40 minutes of tanguage Instruction in addition to the basic read-
ing and mathematics program which is required by the local
school district. The comparison group received only the local
school district’s hasic reading and mathematics instraction,

It was hypothestized that significant differences would he
found in achievement on the reading and mathematics scales of
the CTBS/S, Level B between the Treatment Groups (Hypoth-
esls 1), the girla and the boys, (Hypothesis 2) the girls In the
Treatnlent Group (Hypothesis 3)%und the boys in the Treatment
Group (Hypothesis 4). It was further hypothesized that there
would bt a more positive correlation between the reading and
mathematics scales of the CTBS/S for the treatment group
than for the comparison group (Hypothesis 5).

The results of the multivariate analysts of variance indi -
cated that therg were significant differences between the treat-
ment groups and the sexes but the inte ction of treatment N
with sex was not significant beyond the .05 el. Since the )
main eﬂqcts were significant, two of the dl"ex’o\ﬁm hypotheses
of the study were supported, . _

8imce the analysis’did yleld significant results for the treat-
ment effect and the 8sex effect, discriminant analyses were ef-
fected. The results of the discriminant analysis for the treat-.
ment effect !qdlcated that reading and mathematics tasks which
required visyal and auditory abilities received greater dis-
criminant weights than those requiring integrative and con-
ceptual abilities. The results of the discrifinant analysis for
the sex effect indicated that tasks requiring semantics ability
distinguished boys from girls.

Conclusions were discussed in light of the study’s implica-

" tions relative to teaching strategles and curriculum design for

educationally deprived children, sex differences and language
relatedness to reading and mathematics. Recommendations
were made for changing teaching strategies for educationally
deprived students. \ - p

o~

STRUCTION ON THE ORAL READING PERFORMANCE OF
P WITH READING DIFFICULTIES Order No. 7918097
KNOWLTON, Henry Earle, Ed.D. University of Kentucky, 1978.-
139pp. Chairpersons: Dr. J. A. McLoughlin, Dr. C. M, Nelson

This study examined the effects of two formats of instruec-
tional tasks on the contextual oral reading of words with ending
vowel-consonant spelling patterns by three elementary LD
‘Puplls encountering reading difficulties.. Intructional formats
focused on short vowels and were comprised of either oQquiva-
lent or analogous tasks. Equivalent tasks were identical to the
objective (contextual oral reading) with respect to their stim-
ulus and response modalities, stimulus and response content, '
and the teaching techniques employed. Analogous tasks were
tangential to the behavioral objective in at least one of these
task characteristics. Pupils received 10 days of Instruction
with each format. '

. Data were analyzed using a multiple-baseline design acroas
% behaviors (short"vowel sounds). Results indicated that while *

- ‘anplogous ingtruction showed no eftect on oral reading, equiva-

lent instruction showed only a slight experimental effect. Visu-
ally apparent differences in data distributions did not emerge.

- ._" ._' . - L
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The results implied the need for. systematlc replication aerges
various populations and conditions before the efficacy of equiva-
lent instruction can be determined, N -

-

~

-~

P

PREDICTION OF COMPREHENSION BASED ON FIVE DE-
LETION-BASED SYSTEMS USED hn"ru SIXTH GRADE
TITLE ! STUDENTS 2 Order No. 71917817

2

LAZARUS, Alan, Ed.D. Hofstra University, 1879, 248pp.

The purposes of this investigation were: (1) to examine and
compare the effectiveness of five deletion=based systemd (stan-
dard cloib, maze technique, reading storage test, graphic cloze,
and op-in procedure) as measures of readiiig comprehension
of narrativ d expository material; and (2) to develop a
hlerarchy 8f deletion-based systems in terma of the amount
of variance that is accounted for in relation to the criterion
(multiple-choice test on unmutilated passages).

To accomplish the purposes, the Dale -Chall l’leachbmty~
Formula was used to select eighteen passages of 200 to 250

- words at approximately fifth grade level from unused stan-

dardized reading tests. One expository and one narrative pas-
sage were mutilated to conform to each of the five predictor
variables. Four expository and four narrative passages were
used fok the criterion’variable, The eighteen passages were
adm(nistered to sixty, sixth grade, Title I students.

The data’were submitted to factor analysis to determine
how many factors were represented by the five predictor vari-
ables for narrative and expository material. . -

8tepwise multiple regression formulas were calculated to
determine the degree to which the five predictor variables
alone, and {n combination,’ predicted reading comprehension
using multiple-cholce questioning of narrative, expository,
and combined narrative and expository materials, as the cri-

terion, for Total, High, and Low Groups. "

Results of factor analysis extracted one factor for Total

|Group on both narrative and expository material. This one

factor was called “reading comprehension ability.” Two fac-
tors were extracted for High Group reading narrative mate-
rlal:. “reading comprehension through divergent thinking” and
“reading compreherision through'conv_ergent thinking.” Two
factors, unlabeled since no commoh elements could be found,
were extracted for High Group on expository material and for
Low Group on narrative material.
Multfple stepwlse regression, for Total Group reading

- narratlv material,”demonstrated op-in to be the most signifi-
, cant (p <105) predictor of reading comprehension using the

multiple-choice criterign. Standard cloze was alsg significant,
The hierarchy for Total Group was; (1) op-in, (2) standard
cloze, (3) graphic cloze, (4) reading storage, and' (5) maze. |
Multiple stepwise regression resulted in no significant pre-
dictors of reading comprehension for High or Low Group read-
Ing narrative material. : ’
Multiple stepwlse regreaslion, for Total Group reading ek -
pository material, demonstrated maze to be the most signifi-
cant (p-<703) predictor of readiig comprehension using the
multipie -choice criterion. Reading storage was also signifi-

cant. For Total Gyoup, the hierarchy was: (1) maze, (2)read- -

ing storage, (3) op-in, (4) graphic ¢loze, and (5) standard

. cloze. Multiple stepwise regression, for High Group reading

expository material, demonstrated maze to be the only signifi-
cant predictor. No significant predictors of reading compre-
hension were found for Low Group readl\pg expository material.
Multiple stapwise regression, for Tota Group redding com-
bined material,/determined op-in to be the Wost significant
(p <.08) predigtor of reading comprehension. Standard close
was also signjficant, For Total Group, the hierarchy was:
(1) op-in, (2)|standard cloze, (3) maze, (4) reading storage,
and (8) graphic cloze. Multiplé stepwise regression resulted
in no significant predictors of reading comprehension for High
or Low Qroup reading combined materials, .
Ambng the conclusions reached were the following: (1) due

to amall sample size, results obtained for High and Low Groups

may be considered spurious; (2) one factor, “reading compre-
hension ability,” emerged for the five deletion-based systems;

: l!:l-ll five deletion-based systems appeared to be good pre-

a

dlotors of reading comprehension when using multiplé-chygloe
questioning of materials as the criterion; and (4) op-in ap-
peared to be the best predictor of reading comprehension on
-narratlve imaterial, maze Appeared to be the best predictor on
expository material, and op-1n appeared the best predictor on
gombined materials. (

THE BFFECTS OF AN ESEA TITLE | SUMMER READING
AND MATHEMATICS PROGRAM ON ACHIEVEMENT TEST
8CORES ®F PARTICIPATING STUDENTS Order No, 1924088
LONGENECRER, Joseph Ide, Ed.D. Temple University. 1979,
98pp.- .

This study was designed to determine the degree of impact
of the ESEA Title 1 summer school program on achievement
test scores in reading and math. The primary comparisonwag
made between Title I students who received the summer school
tréatment and Title I studehts who did not attend summer school,

A review of the literature and Pesearch studies ylelded in-
formation demonstratln_g both the success and fallure of ESEA
Title I programs, The evidence is certninly contradigtory and
even confusing at times, .-

Rather than accept the mediogrity of the current Title 1eval-
uation status it becomes jncreasingly important to double our
efforts to evaluat® and.explain Title I programs. It {s especially
important in light of previous research, that such evaluation
occur at the locallevel, since the independence of both progtam
established. ; ‘

The need for lodal school district accountability in evalu-
ation of ESEA Title I summer school test score data, and the
value of lotal studies related to program declslon(makln‘ is
the basis /of this ;tudy. Two important limitations of thig study
were: : .

1. In order to satisfy federal guidelines Title I services
(summer school) tould not be withheld from Belected students.

2. The six week duration of suinmer school is an extremely
short period to measure gaing on a standardized achlevement
test. -

The sample for this study wag ‘composed of three groups,
Group A consisted of Title I chlk}ﬂ\ who attended summaer:
lchoot;.froup B consisted of Title\l children who did not At-
tend sun{mer school. Group C consisted of children from the

- and population between local education agencles Is fairly well

" general school population. ~

The {nstrument used to measure achievement ghins wa's
the Stanford Athievement Test. Primary I, Primary II, Pri-
mary III and Intermediate I levels were uged at the appropriate
grade levels. The School Attitude Scale developed by the Penn-
-sylvania Department of Education in conjunction.with the New
Castle Area School District was used to measure student atti-
tude towegrd school. - g :

The treatment in this study was the regular instructional
program®of the ESEA Title I Summer School program. This
wis remedial instruction in the basic skill areas of reading and

" mathsmatics.

Based on the findings of the analysis of the standardised
test data for the Title I students and non-Title 1 students, the
following conclusions were made:

1. In reading, grade 1 of Group A had mean gain scores -
pignificantly higher than.Group B at the September posttest.
- Grade 2 of Group A had mean gain scores significantly higher
than Group B at the November posttest. .

3. In math, grade § of Group A had mean gain scores higher
than Group B at the November posttest. ’ ;

3. When the melin math'scorg gains were analyzed between N
groups A, B and C the research hYpotheses were accepted for '
the September and November posttestings Group A showed the
stronger gajns. . 7“ . : :

4. There was no difference found In mean gain scores in
reading at either of the posttest sessions when groups A, B and
C were analyzed together. . C ,

The aforementioned conclusions ivarrqn‘t};g. following rec-
ommendations: ' ° e STy

[y
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1. The comparisons between Group A and Groyp B of this
study should be replicated during the summer of 1979 to deter-
mine the consistency of these findings. _ '

T. The Parent Advisory Council of Title I and approptiate
school officials should be appraised of the results of this wtudy
and should be included in forming any recommendations {dr
future summer school programs. _

3. Further inveatigation should be conducted to deterniine
oxpoct&d gains on nationally standardized achievement test
scores during a six week period.

The results of this research indicated that the six week
summer schéol treatment did not have a significant impact
achievement test acorea when an alphg of .05 was uaed, with the
exception of the subgroups indicated earlier. The implicatibns
of this study would suggest that the Title I monies expended lin
& summer program would be more beneficial when applied to a
full term program.

\ -
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EFFECTS OF INSTRUCTION'\IN THE USE OF AN AB-
STRACT STRUCTURAL SCHEMA AS AN AID TO COMPRE-
HENSION AND RECALL OF WRITTEN DISCOURSE

Order No. 7917398

MCDONELL, Gloria Marle, Ed.D, Virginia Polytechnic Insti-
tute and State University, 1978, 132pp,

Current research in discourse processing indicates that
textual information-ia understood and recalled with the aid of
- schemata. The schipma theory of comprehension suggests that
as encoding occurs, existing schemata not only set up expecta-
tions which assist the reader In processing information, but
also act as a retridval plan during recall (Rumeiltart ard Or-
tony, 1077). The llterature further suggests that while skilled
readers use these top' down processes to read more efficiently, X R
disabled readers do not (Meyer, 1877), The purpose of this
investigation was to measure the effectiveness of an instruc-
tional technique which would provide the disabled reader with
the organjzational skills that appear to be employed by the
skilled reader,

Forty-eight Title I students, reading at or below the 32nd
percentile on the reading subtest of the SRA Achievement Test,
were randomly selected and assigned to elther a control or one
of three #xperimental groups. Each experimental group re-
ceived an increased exposure to the instructional treatment,

All subjects read and retold two stories, one immediately after
treatment, and one two weeks later. The recall protocols were |
assessed by a discourse analysis scoring system, .

Three hypotheses were tested using a 4 x 2 mixed analysis
of varlané_o with repeated measures on the second factor, Sig-~
nificant main effects for both treatment and time were found,
Thare was no evidence to support a predicted interaction, Fur-
ther analysis of the treatment variable rbvealed significant dif -
ferences between the control and between each of the experi-
mental groups, It appears that by making students aware of
the structure of simple stories, they were better able to or- -
ganize the textual information along these lines for retrieval
According to the schema'theory of comprehension, the more ef -
ficient recalf pattern of the experimental groups can be attridb-
uted to the students’ ability to predict, in advance, the structure
of the story and use it as a plan for retrieval, Although the re~
telling scoresilecréised after a two-week period, poat hoc anal-
ysis of the data-cevealed that a significant instrugtional effect -
was maintdined, . .

Additional findings indicated that successive treatments also
improved the recall of high level or important information, In-
creaned instruction enabled subjects to selectively atterd to the
saltent points in the story,

1 h

" cost remding programs did not achieve significantly different .
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A RESEARCH STUDY MEASURING THE'_RELATIONSHIP

OF PROGRAM POLICY AND PROGRAM COST TO :

STUDENT ACHIEVEMENT WITH NINTH GRADE DIS-

ADVANTAGED STUDENTS IN READING PROGRAMS IN “

THE EAST SIDE UNION HIGH SCHOOL DISTRICT, 8AN

JOSE, CALIFQRNIA Order No. 7935000

MACH], Lawrence Anthony, Ed.D, ‘University of San Fran-
cisco, 1979, 1268pp. Chairperson: Robert Lamp..... . o
.- Statement of the Problem. Do ninth grade disadvantageg
students receive any additionat benefit, as expressed in l;)%ﬂod
posttest differences, in compensatory programs as compared
" to non compensatory remedial reading programa? Two spe-
cific inquiries were made by the researcher. First, was there .
a significant difference in adjusted posttest reading scores be-
,twgen tompensatory and non compensatory programas, Second,
was there a signilicant differeite.in the adjusted reading scores .
- between high cost and low cost reading or équivaient pi'ogrlml.
Procedure. A quasi-experimental design was used to
compare adjusted posttest scores in reading achievement of
disadvantaged ninth grade students.’ Ethnic grouping and eco-
nomic status were used as mediating vaciables ip the compari- .
son of compensatory and non compensatory programs, Par-
ticipsting students were tested in the Fall of 1977 and again
In the Spring of 1978, using the CTRBS, Level 4, Form 8. Over
one thousand ninth gride disadvantaged students of the East
. Side Union High Schuol District, San Jose, California com-

" prised the study sample. Prior learning, expreased as a pre- -~

test difference, was controlled statistically, Significant differ-
ences (P < ,05) in adjusted posttest menn ray scores between
programs were calculated using a multiple factor and a one

way analysis of covariance. A cost analysis was condiucted on
the ten district remedial reading or equivalent programs. The
programs having the three highest and the three lowest cost .
per student ratios were compared for significant differences

it adjusted posttest mean raw scores.

s
Findings. Ovgrall, ninth grade disadvantaged students who

participated in compénsatory education programs achieved a
significantly higher adjusted mean posttest raw score in total
reading than did similar students enrolled in nén com nsatory
programs. Ninth grade Black disadvantaged students wha'par--
ticipated in compensatory education programs did not achieye
a statistically different adjusted mean posttest raw score in
total reading when compared with Black ninth grade students

, participating in nor compenBatory programs. Ninth grade His-
panic syrnamed.disadvantaged students who participated in
compensatory education programs achieved a significantly ©
higher adjusted mean posttest raw score in_total reading than ’
similar students in non compensatory programs, Ninth grade
disadvintagéd students classified as Others who participated
in compensatory education programs achieved a higher ad->
justed mean posttest raw score in total reading than similar
students enrolled in non campensatory programs. In bothcate-
gories of economic status, ninth grade disadvantaged students
who participated in compensatory programs scored signifi-
cantly higher adjusted mean posttest raw scores than did simi-
lar students enrolled in non compensatory programs, Overall,
ninth grade disadvantaged students who participated in bow .

adjusted mean posttest raw scores than similar students en-
rolled in high cost renredial*reading programs, ‘
Conclusions. These findings support the position that dis-
advantaged students at the ninth grade level received additional
instructional benefit from compensatory education’programs.
No additional instructional benefit was receiveq by ninth grade
disadvantaged students in Yow cost progrims versus high cost
programs in-remedial reading as shown by these findings.
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AN INVESTIGATION OF FHE EFFEQT OF USING.DIRECT

- INSTRUCTION PROCEDURES TO TEACH THREE CRITI-

. CAL READING SKILLS TO SKILL_DEFICIEND GRADB 8
CHILDREN .- s Ord®*No. 7927378

-~ - C 3
<

. Py
PATCHING, Willlam George, Ph. D, University of Orbgon,

1979. 178pp. Adviser: Dr. George Sheperd .
- The puspose of this field study was to investigate the rela-
tive ’.ﬂocﬂv'eness'ol Direct histruction and Workbook- with
 Corrective Feedback methods of teaching three critical read-
*  Ing Akllls to skill deficient grade 5 studentw, ={0 xaidion, both
methods were compared with a ndninteVeition coptrol oha-

7 * tloA. The three critical reading skifia selected for study were--

the abllity to detect’instances of faulty gepevalization, false
'clunflty Qr invalid testimonial gresented in written argu-
ments, reaspping, eyidepce or oplion: The Direct Instruction
method empldyed the usegof components\undqmental to the
» Direct Instruction model developed at the Unlversity-of Ore-
gon” while the Workbook with Corrective Feedback method em-
. ‘{loyed the use of a serjes-of three espacially developed sw-
' ent workbooks. Eacn workbook focussed on one of the three
" critipa), reading skilla: All instruction was undertaken with

" @ each child individually. Thirty-nine grade 5 students were

°. selectdd on the basis Qlalgrformxmce gn a critical reading
screening. test developed by the researcher. These students
were then randomly assigned tq one of the three treatment
grouf)q. [nsu‘uctTon was for' a duration of three thirty-minute

+ periods. Three instryments were developed to coltect post-
test data In the experimen{. One test, the Critical Reading

. Test 1: “Argiment Analysls Test, "was designed to collect data’

“. ™ _three skills than --'euh»g

'
.

b3

/

-

a

for the main analysis. The twa pther tests, the Critical Read-
. sing Test II: Jmbedded Argument Analysis Test and the Criti-

cal Reading Test ILl: Skill Classification Test were;designed

‘to supply sypplementary information. -Results of the main
. analysls revedled that.the Direct Instruction method was sig-

.- niflcantly more effective than either the Workbook with Cor- °

rective Feedback yethod 3t ng Intervention. No significdnt
. difference was found between the performances of the Work-
- book with Corrective Feedback and no Intervention groups.
Results provided by the two supplementary tests suggest thy
same findings but not alt dt a similar degree of statistical
significance as’ that. found by the main depéndént measure.
~ A subanalysis of the data provided by the Critical Reading .
Test I:_ Argument Analysis Rest revealed that the Direct In-
structioh method was move effective for teaching each of the
the Workbook with Corrective Feed-
back method or ng intervention. s

3

.". wTHE EFFECTS OF TEACHERS ON THE ACHIEVEMENT
OF BLACK, INNER' CITY, ELEMENTARY SCHOOL = .
. CHILDREN o " Order No. 7919502

-+ PHILLIPS, Barbara Riley, Ph:D. University of Pennsgylvania,
1979, 218pp. Sugervisor;:% Richard J. Murnane .
¢ This study considers the ‘effects of teachers on thé language
arts’' achievement of poor black children In the first to sixth.
grades in a midwestern city. It controls statistically for the )
" previous achievement of ptudents and their demograpjic, home
m“rmmgnhl,thdl, anid schoolmate characteristics. The
studente are matched.to their individual teachers, who are de-
i paribed by a group of characteristic variables frequently used
in the educational production function litersture and a group of
- behgylorgaspbles of the type used in the process-product lit-
ergture. T acher data were collected with a questionnaire,
Significant differences in averige achievement levels across
dlagardoms were consistently found in the third to sixth grades: -
~  .And the anajysis indicates that the cumulative Impact of school
experiences is quite substantial. The explanatory power of the .
chiaricteristica variables and the bahavior yariables were com-

. . * pared. Both were Yound to be {mportant in explaining student -

' plained Wariance in vocabulary achisvement not explained by

achievement. However, the behavior variables consistently ex-

- the characteristic variables. The results for read|ng achieve-
€ ot were pn‘ofu{:g legs strong; and neither type of variable
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‘was consistently superior. While the variance in student
achievement oxplained by teachgr behavior variables overlaps

- that explained by teacher charattoristics, there was only weak

. evidence thjlt teachers with cq‘;haln charactertstics exhibit par-
ticular behiviors. 3

- Taken together, the results for the teacher behavior vari-

ablee support the direct instruction hypothesis that has been.

o _fﬂ.veloped in the process-product litergture. In particular,
N -

hey. Indicate that poor children learn more when they spend
. mdre time actively engaged in icarnlng tasks and when the
‘curricula are structured, and that teachors with a gubject-
matter orientation aré more effective with-such.children, .How-
ever, the resuits Tor the teacher behavior variables varied
ikely explanation for this vari-

ation concerns the complex p
teacher behavior variables.
The most*cingistent re
ables concerns teaching gxperience. Among highly experienced
-teachers, student achteve: Was consistently associated with
greater teacher efordenc .. The pattern of results suggests
that this positive relationsh a result of differences in the -
average abilities of teachers who oitered the profession at
different tirges. ' . \
The major pblicy implcation of this
emphasig on training in the progregsive
acterizes much teacher education today is
teachers of poor children. The study also
research oy teacher effectiveness may requix
- larger samples of teachers than have been avaf e in
order to obtain stakle results under conditions of multigollin-.
‘earity. It also'indicates that teacher seff-report data can yield
significant, interpretable resulth. This is important gince self-
report techniques are less expensive tham observational tech--
niques and make it possible to collect data on'larger samples
of teachbrﬂ. '

N

'A PIAGETIAN ORIENTATION TO TESTING AND READING
REMEDIATION Order No. 7922888

POWELL, Maryann, Ph.D. 'l}nlversl"ty of South Florida, l979.',
o 153pp. Bupervisors;: JoAnn Long, A. Edward Uprichard

It for teacher characterrl'at'lc varl-

.
»

tern of qollinenﬂW‘lmong@o e
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The pti)rposé of the study was twofoigl. First, the investiga- -

_— tor sought "to determine whether or not a relationship existed

.

sion) of the Comprehensive Tests of Basic Skills (CTBS) and

between the two redding sub-tests (vocabulary and comprghen- _ .

four dreas of Plagetian operational thinking (class.inclusion, »

mulfiple class membership, shift, and conservation) measured
by the Plagetian-Type Task Protocol (PTTP). Second, the in-
veatjgator developed and implemented both a ‘Plagetian-based
and a regular reading remediation program in order to explore
- the effect of treatmerit in efther program on scores of students
who had been idemtified as having reading problems.
e The study\was divided into two phases. In Phase I, thé
' PTTP, nn-lnc%s:ualu adnitriistered instrument for assessing
operational thifking, was developed using two samples of 30.
fom‘th“_‘nde subjects. Data were then gathered on an additional
60 fourth grade subjects to explore the relationship betweén tie
four areas of the PTTP and the two reading sub-tests of the
~+ _CTB8. Three areas of the PTTP, including class incluston,

~"ITltf&,.Qt:wc‘?n:slervatlon, werﬁouhd to correlate moderately
' with the CTBS reading slib-tests. These three areas of the
PTTP were 'used in the design of the _l{lag’étlan-baqu reading
remediation treatment in Phase II of the study.
N Phase II of the study was a curriculum development study,

using the clinical investigation approach. A Plagetian-based
. reading remediation tffeatment and a reguiar reading remedi-

—

ation treatment were developed, and each'tieatment was imple- .

mented with four students who had been identified as having
reading difficulties. Both reading treatments were based upon
a set*of coinmon objectives, were conducted undei the game
conditions with regard to aumber (32), length of lessons (30~
40 minutes éach, 18 houry total), and we both implementpd .
(fn 11 weeks) by the investigator, who served as instructor. -
Differericeg bétween the instructional events in the two. treat-
ments were documanted, through the use. of the'Task-Proceds,
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' Integration Model (TIP Model). The Piagetian remediation THE EFFECT OF INTENSJVE READING INSTRUCTION ON
#*. 7 treatment included a greater number nr}d variety ot instruc- - - THE READING ACHIEVEMENT OF LOW SOCIO-ECONOMIC
© tional events than did the regular remediation treatment. Ap- oL ELEM;NTARY STUDENTS N A RURAL TENNESSER
on{mont of reading abllity Wwas accomplished by pre~-and e SCHOOL SYSTEM: THE DEVELOPMENT OF AN EVAL .-
pestitesting with the Stanford Diagnostic Reading Test (SDRT). . UATION MODEL _ Order No. 7927088
Repults for Phase.ll of the study indicated that thare were ol
= W0 differences between students’ scores on the ﬂm.ﬂ.,“r - SMEDLEY, Laura-Jean Shuler, Ed.D. “The Unlversity of .Ten-
' IWM" .".h.r Sroup from pré- to post-testing. . nesses, 1979. 118pp. Major Professor: Dr. Charles M;
. it was hypothiesized that pqgtortnnnc, by students experiencing Achilles . -
reading ditficulties canngt be improved by a short-term, skills- - _ . y
oriented Plagetian-based r_gldlng refhediation program. Voo The purpose of this study was the development-of an eval~
' : h . - " - uation model to assess the effectiveness of an intensive reading .
. ' e proirlm for rural, low soclo-economic elementary students
. - .. . ’ involved In a Special Emphasis Reading Project. To measure
\ - lfFECTS OF COMPENSATORY READING INSTRUCTION® - . X the effectiveness of one or two years of intensive instrugtion, -
’ FOR ELEMENTARY STUDENTS IN RELATIONS“IIP TO e the evaluation model utilized intact classes, dormally collected .
THE GRADE LEVEL AT WHICH SUPPLEMENTAL INSTRUC - .+ #chool data, and a prescribed treatment. There was an at-
. TION WAS P{OVIDED » " Order No. 7923334 tempt to determine with which grade level(s), sex and,/or race, -
' . . ) If any, the reading instruction was most effective.
\ROBINSON, Helen Maxine, Ed.D. Drake University, 1979, Initially there was an analysis of the treatment and control
. '88pp. Adviser: Dr. Edward E. Hakanson K schools In the Special Emphasts Reading Project which deter -

- mined somparability ¥n reading achievement and other sig-

) : hav - .nificant characteristics, such as 1Q. The determination that
The problem. ESEA compedisatory education funds. have

been apent on reshedlation of reading since 1965, Natlohwide, ¢ Ithere were no substantial differences on pretest comparisons
* over fifty percent of the funds have been used to supplement -~ o between the treatment and control school further strengthengd
reading programs In the elemeitary grades, No research hag, the evaluation model. The evaluation model utilized an adapta-

been located that indicates the age level or grade level at which tioff of a quasi-experimental design. It was a measured equiva-

a studept would profit most from receiving supplemental read- lent-control group model. Thig was_possible due to the selec-
Ing Instruction. Thé purpose of this atudy was to investigate tion of schools based on soclo-economlc indicators ahd the

{ If. there.ls a grade level where students would profif most from comparison of grade achievement scores. o
compensatory reading instruction, . ) : “ -In addition to the establishment of a rigorous system-to help -
~ Pfocedures. The population of this study included all sty- insure the authenticity of the equivalency of the two groupe,
donmpleted sixth grade In June, 1975 or Jung, 1976 this model was also strengthened by the testing of longitudinal

in the eleven Title I achoals selected for thla stiady. The dtu- \ repetitions of the basic model and by measuring the projectes
v dents Included in the population must have recelved at laast kY progress of grou;m students versus their actual gain, using
one year of compensaggry reading ifistruction between first .. & test gf multiple Tegression.

\
grade and sixth grade. Seventy-two students wers randomly Another method of examining data for determinling success
"7\ selected for this study from the 465 students identified with . .. Of the reading program was by comparing, using an analysis of
T . gomplete’records. There were equal numbers of boys and " covariance, Belefted pre- and posttest Total Reading scores

girlaiin the study. The students were grouped according to of the Metropolitan Achfevement Aest. .
In terms of mean grade equivalent on the Metropolitas

"7 the grade level in“which they had received compensatory read-
-~ ing‘gruction, - ‘ Achlevement Test, the data indicated that the experlmental ’
“TFéatment Group 1 included the students who had recelved B group showed higher mean values than the control group. ,The
compenasatory reading Instruction in grades one, two and/or differences ranged fyom less than one month to more than nine
three; Treatment Group 2 iIncluded the students who had re-  ° - ,months with the gaifis leaning in the direction of the experi-
i celved compensatory reading Instruction in grades foun, five | mental group. In Mhe fourth grade, after two years in the proj- .
i and/or ilx; Treatment Group 3 Included the stadents who had . ect, there was amean gain_of 1.19 for the éxperlmental group
' recelved compensatory readiig Instruction In grades one - - and a180 a gath (3.69 to 4.25) over the summer. S
"« through three and algo recetved compensatory Instruction in ° - ' Upon exginination of the varlables used in the regression
BN jkqultlonl fgr predicting achievement, It was found that the

grides four through six. There was alsg a group of students
" (Control Group 4), who had recelved no Tifla I compensatory
reading instruction grades one through aif. :

fourth-gratle Total Reading sgore was the best predictor for
both fifth{ and sixth-grade reading In the experimeyital school;

@ students within each treatment group were divided into » In the coftrol school this was not the case. b
Th 2 N group iy e analysis of covarlance, the data showed a signift-

y : 1) Level H (High); students with a ing !
ihree levels: 1) Le (High); students w range on the -cant F .(6.9 cen control and experimental groups when

Metropolitan Readiness percentile rank between 76-99; 2)Level . L= :
- . : . - ~. the second -grade\J'otal Reading score was compared with the
M'(M)ddle); students with a rangd on the Metropolitan Readi~ g the former score as the covariate. . -._3

::::. ':‘&':tgfnr:n:nﬁ?::entrsg-7{':: ai)Rléi:‘::‘;s('.“o‘:Z;e::;:; {f\& L v “Since school systerps are usually Interested in an gvaluation
rank between 1_59-. po e L pe o that would indicate the grade levels at which funds could best "
A three-wiy analysis of variapce was used to examina the be spent, this study should allow some corclusions in that re- :
. %’ gard. Utilization data from regression equations to prediet
interaction of the results by treatment by level and by sex. . )
- Findings. According to this study, students who recelved - gaing, it appeared that the best concentration of effort would
) hd Ve s w "De at the fourth-grade level. I funds were available the results

compensatory reading Instruction In grades one, two and/or - ' .
N - . ' - of this study would Indicate that a summeér program at the end
three Kad significantly higher achleyement according to the of the third grade would be highly desirable, oo

~ fifth-grade score u

L2

' Metropolitan Achi t Tést than students who ived \ . 1a e : . ‘
o 'eomptnn‘ ry :e err‘:amz:;t'ructlon at othernlevela. reee : ) - v The profect school was, at the time of this study, parti__clpnt-q o
. Conclusions. Compensatory Teading Instruction according < '"! In ES.E,A' Title 1 pr ogramming. V' had been involved "“h‘ T

" te m’lea}_lﬁould be offered during the lower grades, one, | & “pull-out” type of reading prograr'for ten years and still

- . -had more than 70 percent of the students reading one or more

< two dnd/or three If students are to profit most from such ll”' ¢ / years bélow grade level, After a year and = half of Spectal

struction. ‘ ,
v A N e - . Emphas!s programming, this ercentage dropped to less than
1o m:mm:m?‘tel:n:e.;};\:zhaddltlor‘lal qu”t}om’ should b..“ ) ../ {ifty percent. Thug, It seems glrly '_s_afg to say that an intensive
P 1. Wby did the students 'l;‘gnde. one QWO&ind/oi three _ . "in-classroom reading app[oaclh seemed o be more effective
_ - ' ! ) . than & “pull -out” type of actiylty. =« -

R ;‘ ';,g::"tl;d'::o::‘f: ;:‘ez:)l'::;:;:?:: :::‘:’l:‘ﬁ"::::cgﬂ:"_ o . This study revealed that the Special Emphasis Reading §
< cate ‘students who wauld profit most Irom compensatory reading - - Projectworked quite well with chlldren whose mean, 1Q s¢ares - =~
. . ~ pensatory h ng a ) (88) tell approximately two standard deviations below the mean S

: ] 4 IQ’lcor‘n”of the total school distriet. .
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 -®  Of the three measures to predict performince: pre-post . ' . - ' v
L
‘ achlsvement teat comparisons, regression equations, and anal- -
" yses of covariance, It appeared that the regrssion equation ot . )
was most adequate for this evaluation model, , : . '
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Copies of "the di sertations may be obtained by addressing
your request to: i
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University Microfilms International
300 North Zeeb Road

Ann Arbor, Michigan(&BlOG

or by tele!ﬁonfhé.(toll-freé) 1-800-521~3042 -
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