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PASSAGE INTEGRITY AND
PROSE LEARNING

TYPE OF INSTRUCTION IN

Order No. 78179036

BRETZING, Burke Hurper, Ph.D.

Arlronn State University,
1080.¢ :

143pp. p

Several fuctors may influence what a p\:rson‘comprehun‘du
and recalls from written prose, Varlables include prior knowl-

edge of the' render, the style in which text is composed, and ad-

ditional activitios a learner employs beyond reading alone. ‘Phis
study examined specific variations of these conditions to deter-
mine effects on prose learning.

. Two verglons of a prose passage evolved from a norming
atudy. The first was rated as informal, Iteresting, and appro- ,
priate for presentation to a student audience, while the second
passage style was ascored as formal, leas interesting, and more

suited for a lecture to professionals. The two yersions were
equivalent in numbgy of words, readability, and fact base.

In the main experiment, undergraduate education majors
read one passage version and either took noto_g}or a presenta-
tion to students, prepared a locture for professionals, or Juast
read. It was hypothesized that notetakers would recall more-
idea units from passnges than non-notetakers those road*lng
the informal version would remember more, and that people
taking notes for a purpose Inappropriate to their passage style
would paraphrase idea units th notes and recall significantly
more often than those processing material in a fashion appro-
priate io the way their passage was written. Prior knowledge
of which styles wereappropriate for which tasks would dictate
necessary alterations. .

Analyses of variance on total recall and ratings of.notes and
recall on a verbatim-paraphrase scale found the following ef-
fects. Notetakers recalled significantly mbre idea units than
non-notetakers, Irrespective of purpose for notet:f®ing. Readers
of informal material remembered significantly more than those
reading {ormal text. Desplite passage style and type of instruc-
tion, individuals taobk essentially verbatim notes, but in recall,
informal waterial wasiparaphrased significantly more than for-
mal prose. When subjects did follow directions in notetaking,
those in the professional notes group wrote verbatim idea units
in notes and recall more with formal text, but transferred para-
phrase notes to recall mostly with informal prose. Pasasage

style did not influgnce thoke taking notes for students. A con- \

ditional probabilities analysis showed that an idea unit was
more likely to recalled if it had been writtén in notes than if
it had only be ,IT)Z‘/OR(’. '
These resilts suggest that if notes are taken for a meaning-
ful purpose, people will remember move than if material is just
read, and notes serve an encoding finction, determining what
material will be remembered. Reading informal, more mean-
ingful prose facilitates recall and resulls in more reconstruc-
tion In recall, since text is likely to interact with prior knowl-

I
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DIFFEREN'I‘IAL'EFFEC'I‘ OF THE COLLEGE STUDENT'’S
SELF CONCEPT LEVEL ON READING GAINS IN TWO
METHODS OF READING INSTRUCTION Order No. 7920031
DAVISSON, Jane Larlse Millor, Ph,D, Unlversity of South
Carolina, 1979, 87pp. Chalrmant Professor Paul C, Berg

Post secondary institutions are faced with a growing popu-
lation of students who are unable to read at a competency level
suffjclent to handle college reading demands; therefore, col-
leges are being forced to address the reading needs of these
students through reading programs for endering froshmen,

The purpose of the atudy was to lnvestlgu!q\‘t'ho most effec-
tive means of improving reading deficiencles ofentering fresh-
men students and td determine if the student's self concept dif-
ferentially affects the reading gains in different metiods of
reading inatruction, :

The two methods of reading instruction consisted of content
method teaching and artificlal method teaching, The content
teaching mothod was discerned as reading lnstruction through
a behavioral and soclal science textbook (pdychology, soclology,
history and government) or sclence textbook (biology) used by
the reading student in another course taken the same semester
as the student togk the reading improvement course. Instrhc-
tion included vocabulary development, comprehension skills,"
and study -reading techniques through group and individual in-
struction. The artjficial teaching method was recognized as
reading instruction through the media and structure of purchased
reading/study skill books designed to teach vogabulary devel-
opment, comprehension g and study skill techniques to
college students, The read ity range of the material was
from the seventh to the sixteenth grade level and students
worked in their appropriate level according to the test results *
from the Nelson-Denny Reading Test, form A, and dally in-
structor evaluation,

Reading deficlent college freshmen, defined as reading at

or below the 35 percentile on the Nelson-Donny Reading Test,

form A, were voluntarily enrolled in three different reading
clasges at a southeastern, four year, commuter, college, The
89 enrolled stulents were also enrolled in one other behaviqral
and social science course or science course during the same
semester. Students were administered the ‘personal self* aub-
scale of the Tennessee Self Goncept Scale the first class.period
in the semester. The scale scores were ranked from high to
low in each of the three class sections and the students were
then randomly assigned to one method of ingtruction starting
with the two highest self-concept scdle scores In each class,
8ix master reading Instructors were assigned to the three
classes and each of the two lnstru(;tors in each class dre
straws for the methiod of instruction to be used. Claases whre
held in different rooms after the initial placement.

Study results Indicate that the student’s gelf concept did not
dlﬂoront}ally affect the readin) gains in two methods of instrue-

edge. Since subjects were undergraduates in a tdacher training /'7uon., Students in the content method of instruction made gains

program, it was hypothesized that preparing student presenta-
tions may have beéen a more meaningful task than taking notes
for lectures to professionals. Schema theory was used to ex-
plain how this more famillar notetaking schemh created less
stability in transfer from notes to recall, -on the occasions
where subjects followed instructions. When a less developed
profeasional notes schema was employed, fewer interattions
with prior khowledge must have occurred, resulting in more
direct tranafer {from notes to recall, - V4

*Work completed In 1979, but degree will be granted in 1980,

L]

Aruitoxt provided by Eic: f N
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equal to the students in the artificial method of instruction when
controlled for pre Nelson Denny Teat score, Students in the
content method of instruction revealed significantly greater
course satisfaction as evaluated through the Semantic Differ- °
ential technique, ) .

Implications of the reséarch are discussed in relationship

“to the cost of the two methods of reading instruction, the effect

of reading instruction on other academic courses and proposals
!

" for further research,

.
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THE LONG-TERM CONSEQUENCES OF CHIT.DHOOD
UNDERACHIFVEMENT IN READING Order No 7925233

HAINES, Diwye Elizabeth, Fd D Uniy oy sity of Pennsylvanla,
W79 269pp Sapervisor- . W‘.‘:.lcy Schneyer

Every year many ehtldren are scen tn elinles and schools
and tdentified as undevachievers in reading, but we kpow very
little about the ulttmate outeome of thetr educational, voca-
ttonal, cconomite, and petsonal Hves or about the restdualsof
thetr prior learnfng dificaltics  In order to collect evidence
In these areas, twenty-four tndividuals who were ovlglnally
referied to the Reading Cline of the Universtly of Pennsyl-
vania between 19510 and 1967 were Interview ed Ly the present
investipator between Mareh 1, 1976 and August 1, 1978, Al
those Intevelewed were partictpants b a contthulng study in
the Reading Clinte of Individuals with. severw reading ditfieulty
who were geen as ¢hildren by . Interdiseiplinary team of
spectalists from the flelds of education, medicine, and psy-
chology  Foi the present study, information was gathe red
from a vaviety of sources Including ariginal applications and
Intervliews, nterdisciplinay veports, elnieal teaching and
testing vesualts, follow —up records, and extensive personal in-
terviews by the present Imvestigator

Within the scope of this study answers were sought to the
followisy questions: . . :

1. What are the educational characteristics of adults who
were underachievers in reading as ehililiven?

2. What are the voea®onal chatacteristies of adults who
were undetachievers in reading as ehildeen

3. To what extent are adults who wele underachiever s in
reading as childven ceonomically independent?

4. To what extent are adults who were undevachievers in
reading as children gatisfied with thelr presént lfe chream-
atancoes? ‘ : . ‘

5. Which, il any, residuals of thehr prior learning diffi-
cultles K¢ pgesent n adulls who were underachiovers tn read-
Ing as childien? :

It was found that, as adults, the majority of the pacticipants
had Wgh school diplomas, were cployed in occupations re-
qQuiring minimal trainlng and abilities, and conslde red tgem-
selyes to be economically Independent and personally satistied
withf thetr Hives. The majority of the participants have ade-

- qQuate veadlng abillties which enable them to funétion in every-
. day reading situations as adults, have adequate oral expres-
sfon, and retailn vivid memorles and feclings of thelr academic
ditficulties , .
It was found that, as adults, the majority of the participants
" did not conslder readlife to be an cunjoyable event in thelr lves
‘and did not have adequate written expression and spelling skills
which enable them to function satisfactorily In those areas,

Examination of detalled case histortes of ten of the par-
ticipants show the all pevvasive tifluence of reading under-
achlevement in the lives of the individuals. The case historles
demonstrate with striking veality the uniqueness of each Ind§-
viduat and the continued recollection decades fater of what 1t
was ke to be a child with severe loa rning ditficulties
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THE, DEVELOPMENT OF AN INSTRUMENT, ::;R "THE
EVALUATION OF PUBLISHED MATERIALS IN ADULT
BASIC READING INSTRUCTION Order No. 7916873

HARRISON, David, Ph.D. The University of Arizona, 1079.
134pp. Director: Raymond E. Schultz ,

A crittcal shortage of published tustructional materials has
been identified in adult basic literacy programs, Tdxtbooks
in this fleld have generally been found lacking in elther (a) ap-
plication of principles of adult learning, or (b) an integrated
approach to basic reading instruction. An uniderlying cause of
this problem may be the lack of any clear set of criteria by
which to evaluate materiats. -

The purpose of this study was to develop and validate an in-
strunient for the evaluation of published matertalsfor adult
basic reading :‘gﬂetlon. A Materials Evaluation Gulde wae
designed for ugd adult basic education practitioners In the

screening of basic reading textbooks prior to adoption for
classroom use. The Guide was constructed after a review of
relevant literature on adult learning, and on the theory and
practice of bastc reading instruction. Specific evaluation eri-
teria were derived from the literature. )

The Guide took the form of a written questionnaire. It con-
sisted of aicfmtomoua-chol,co questions relating to the product
design, adult learning, and reading Instruction aspects of a text
under review. The items were grouped Into ten elements:
format and content, Instructional resources; motivation, in-
dividual differences, principles of instruction, relevance; word
recognition, word anatysis, comprehension and assossment.

A six-point Likert gcale was provided for a summary rating of
each element, and for an oyerall rathng ol\tho text. To estab-
lish the content validity of the Gulde, an initial form of the In-
strumem wag submitted to ten university professors, five from
the fleld of adult learning, and five from reading education. "All
had experience with adult literacy programs. These judges
independentty rated each item for relevance, and a content
valldity index was subsoquently estimated for the instrument.

..Items with low content validity were revised or replaced. The’

revised form of the Gulde had an estimated content val tdity
Index of 0.82, which was accepted as satisfactory.

Instrument reltability wag Investigated In a pilot study,
using a small sample of adult basic educatton instructors from
selected coinmunity colleges in British Columbla. Five in-
structors each independently rated the same two recently pub-
lished textbooks, using the Revised Form of the Materlals
Evaluation Gulde. Inter-Yrater agreement was egtimated at
0.87 and 0.71 (kappa = 0.35 and 0.34). Alpha coefficlents of n-
ternal consistency for the instrument were esttmated at 0.88,
and 0.95. Instrument usabillty was studied through interviews
with the five Instructors, and found satisfactory. The average
time taken to evaluate\a textbook was 1 hour, 40 minutes.

In summary, the findings of the study were: (1) a set of

" evaluation criterta for adult basic reading matertals could be
dertved from the literature of adultYearntng; (2) an additional
8et of criteria could be dertved from the theory and practice
of basic reading tnstruction; (3) these criterta could be articu-
lated tn an evaluation Instrument which demonstrated satis-
factory validity and reltabllity; and (4) the Instrument was
consldered by a sample of practitioners to be a useful ald to
eritical judgement and declslon-making In the evaluation of
textbooks. A limitation of the findings was that this pilbt reli-

1
i~

ability study involved only a small Aample of evaluators.

Further validation of the Matefiala Evaluation Gplde s re-
Quired. Rellabllity needs to be YAvestigated more extensively,
using a larger number of evaluators and various text materials.
Additionally, students should be involvedNn judging the content
validity of the Guldel e ,

The findings of this study indicate that, after further refine-
ment, the Miterials Evaluation Gulde could be of value to in-
structors, teacher tralners, textbogk authors, reviewers and
Publishers, as an ald in the selection of materials for adult
basle reading instructton. > 0 :
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ADULT READING BEHAVIOR AND EGO-STAGE DEVEL -
OPMENT: AN INQUWRY INTO READING MOTIVATION
Order No. 7922817

LEVENSON, Emll Marton, Ph.D. The.University of Wiscon-
sin~Madigon, 1979. 291pp. Supervisor: Professor Mar-
garet E. Muonroe '

Purpose o

The purpose of this study was to examine the relationship
between an individual’s rgading behavior af the baslc motiva-
tion occasloned by the person’s attempts to resolve tenalons
assoclated with hig dealing with ego-stage developmental
crises us theorized by Frik H. Ertkson. This relationshlp
was stated in the following conjecture:

AN INDIVIDUAL’S READING BEHAVIOR 1S MOTIVATED
BY HIS EGO’S ATTEMPTS ‘'O HANDLE EGO-STAGE
CRISES, AND WILL BE IN ACCORD WITH THE DE-
GREE OF SALIENCY OF HIS EGO-STAGE CRISES.

y

*

The conjecture was tested by two singular propositions, {orma-
lated as hypotheses:

I. AN INDIVIDUAL’S SELF-REPORTED READING
BEHAVIOR, WHEN CODED ACCORDING TO KEGO-
STAGE CATEGORIES, WILL BE ASSOCIATED WITH
HIS SELF-REPORTED EGO-STAGE CONCERNS IN
A POSITIVE LINEAR RELATIONSHIP.

I, PSYCHOLOGICALLY MATURE INDIVIDUALS WILL
SHOW HIGH LEVEL OF CONCERN WITH SELF-
REPORTED READING BEHAVIOR CODED BY EGO-
STAGE CATEGORIES WHEN THAT READING BE-
HAVIOR IS AT THE SAME STAGE AS THEIR PHASE
SREGIFIC EGO DEVELOPMENT CONCERNS.

Method ' .

There were 45 male and female par(lc{pan(s in the study,
+who ranged in age from the twentles to the mld-seventies,
Most parti¢ipants werg well educated and belonged to the
middle-class. All were readers. Self-report data on ego- .
stage concerns were collected by the Self-Description Ques-
tionnaire, develuoped by R! D. Bayd. Self-report data on read-
ing behavior as coded according to ego-stage categortes were
collected by the Reading Behavior Inventory, developed by the
Investigator. _ ’

“The test of the first hypothesis was accomplished by es-
tablishing the Pearson product-moment correlation coefficient
for each participant on the thgo measures. The frequency of
the significant (at or beyond the .05 level) and the non- signifi~
cant correlations was then.examined by means of the Binomial
Test. .

The second hypothesis was tested by means of the Bi-
nomial Testwhich examined the frequency of High and Low
concern scores for the 32 participants who were found to be

/\__E:yghologlcally.mature. Psychological maturity was defined

Ay congruence of the participant’s chronological age and his
/hl]or ego-stage concern, as predicted by Ertkson’s theory.

»

Conclusions

The findings of both hypothesés were significant beyond
the .001 level. This indicated support of the hypotheses and
corroboration of the conjecture. On the basis of these find-
ings, the folld¥ing copclustons may be drawn:

1. Corroboration of the conjecture lends support to pret
vious examinations of adult reading motivation and adult read-
ing behavior that predicated a relationship between person- -
ality and reading behavior, with this conjecture group beyond
the previous studies by providing.a cogent theoretical founda- .
tlon for the relationship. 3

’

-

-

. L, .
-( 2. A aignificant relationship was found to exist betheen
self-reported ego-stage concerns and an Individunl’s solf-
reported reading behavior as coded according to ego-stage
categorien, both on a global level, and for the individual’s
phase-upecific concerns, ns predicted by the hypotheses,

3. Corroboration of the conjecture provides for lur?m’_'
examlination of Ertkson’s theory of ega developmnent for pddi-
tional insighte into the nature and dynamics of the influence
of ego development on reading, and the concurrent Influences

- of reading on the resolution of ego-stage crises.

4. The relationshlp was found to-exist most strongly for
psychologically mature tndividuals, whereas psyc}\ologlcally :
immature {ndividuals, {o® reasons unkrniown at this time, do
not demonstrale the relationship as stated in Hypothesis | at
significant levels. ‘

L)
EN

- VARIABLES AFFECTING THE READING PREFERENCES OF ‘

lNSTlTU’l‘lO_NAl‘,lZED VERSUS NONINSTITUTIONALIZED
RURAL OLDER ADULTS Order No. 7923060

MURRAY, Martha Sadowskl, Ed.D. North Carolina State Unli-
versity at Raleigh, 1979., 150pp. Supervisor: Malcolm 9.
Knowles .

The purpose- of this“descriptive study was ta obtain, analyze,
and compare data regarding the reading preferences of institu-
tionalized versus noninstitutionalized rural older adélts, The
persons studied were sixty-five yoars old or otder, and were
living in two separate and distinct residential lifo-styles, as
exhibited by their place of residence at the time of the study,

The first group of 16 was a random sample selected from
the total population of 81 tn the Medical Park irsing Center
in Mount Olive, Wayne County, North Carolina. The second
group was a random saniple of 13 selected from the total popu-
lation of 63 n (hQ Waynesborough House, an apartment building
{or the oldorly: in Goldsboro, Wayne County, North Carolina.

The study was focused on two major problems:

1. The tdentification of the reading needs and -lnterests of
the rural elderly, and -

2. A detegmination as to the rol;\tl&mshlp‘between the iden-
tifted reading preferences and the-restdentiat lfe-style
of the respondents as either Institutionalized or nonin-
stitutionalized rural older adults.

The data were collected by means of a structured Ipterview
schedule adapted from Dr, Atlen Tough’s Interview Schedule
for a Study of Some Baslc Characteristics of Learning Proj-
ects In Several Populations (*The 1970 Survey”), which was
revised by Dr. Tough In October, 1975. )
Data were obtained concerning the res;mndents' age, educa-
tional attainment, and reading preferences. The respondents’
preferences in reading wdre unalyzed on the basls of the inde-
pendent variables of residential life-gtyle, age and education,
Each of these Independent variables was analyzed with respect
to the dependent variables of Vartety in Reading, Time-Spent
Reading, Purposes for Reading, Use of Library Service, and _
Restricted Reading. , .
The reading needs of institutionalized rural older adults

. W found to be somewhat different from the noninstitutional-

ized respondents: Reading to learn is found in the reading pur-

poses of noninstitutionalized rural older adults, but those wito

are institutionalized read malnly to pass the time., .
Both groups most often pre restricted in reading because

7 of vislon problems, the unavailability of large print reading

materials, or the preference for other activities. It is the in-
stitutionalized rural older adylts whe are severely restricted
because of lack of access to reading materlials of thelr cholce,
An apparent-*assumed passivity” of the r‘el\idents of the
nursing center seerhed to be the reason for the center not hay-
Ing more reading materials avallable for these rdsidents., This
passivity seemed to be a learned behavior -- something that
is “caught” {n the home and passed on to each entering resident,

v
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From these interviews, it would seem that the residential
lfe-sty}e of rural older adults dues affect rending preforences,
most d(:aucully in thagarey of guining access to reading ma-
terials bf tholr cholce. The active, noninstitutionalized rural
S8lder adults could -mtlaly their ndx\dlng neads in w/proactive
manner, while the often hed-ridden residents of the nur sing
center could only volce thelr needs and interests,

Recommendations ns to how thy reading neods of these rural
older adults could be met included the use of a bookmobile to
visit the nursing center; a book cart to visit room-to-room for
the residonts confined to bed; the availability of targe print
books, mainly light spiritual reading; and a nuwduttm or newh -
_papar of interest to rural older adults, . ¢

\.

EiCRlP'llVl' STUDY OF TUTOR TRAINING PRACTICES,
PR(X EDURES, AND MATERIALS IN AN ADUIL.T LITERACY
PROGRAM UTILIZING VOLUNTEER TUTORS

Order No. 7923139
PULLING. Jane Higdon, Ed.D. Umiversity of Georgla, 1979
390pp. Supervisor: James A. Dinnan

*
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-

The purpose of this .study was th ascertain dob(np(ive in-

\ formation concerning current training and supervisory prac-
-tices in an adult literacy program which used the services of
volunteer, non-professional tutors, Information was collected
“from Right to Read_Acadenmies which operate under the direc-
tion of the Right to Read Officesof the Unmited States Office of -
Education, The (nllowmg information was sought from tutors, *~
supervigors, and dlu‘(tm 5 in these programs:

-

l\.\[)c:,(.l iptive data on students, volunteer tutors, super-
visors, and program directors of Reading Academies.

2. Information about ou,nniy);iun.ll/mnn.\gel lal patterns
of programs which was pfrtinent to h.linln&, and super-

t- vision of tutors,
3. Information concerning the format of tutoting sessions.
4. Information about the structure of pre-service and 1-
- service training sessions for tutors.
‘ kY
5. The frequency of use aMi attitude toward methods ysed
in tutor training sessions. e
6. Emphasis placed on specific content areas during pre-
gervice tutor u.nning and attitudes toward those content
areas. &~ ' .
1. Materials used for training tutors,
\ ‘ Conﬁ of in-gervice training and attitude toward in-

service tutors
9. Strategies employed in supervision of in- sonvlce tutors.

R lnatrumcnts desjgned by the investigator were used to col-
loct this infor mation. These consisted of three questionnaires
and two, interview schedules, All Instruments were reviewed

" by the dbctoral semninar in Reading Education, the researcher’s
doctoral.advigory committee, and a panel of experts-in adult
literacy education. Questionnaires were sent by mail to all
directors and a sample of supervisors and tutors. Follow- up
interviews were acheduled with 3 sample which included both »
respondents and non-respondents to the questionnaires from
these three groups. Responses from questionnaires were ana-
lyzed using analysis of variance and chi- -square, Some ques-
tionnaire items andd all responses to inlerviews were coded
and reported in modes, percentages, and other simple, descrip-
tive statistics. ' :

A comparison of the results obtalned from'this investigae

tion with the findings of previdus‘research lead the investi-
'ltor to the follnwlng (uncluqions

Tutor 8 uge, rice, sex, socioeconomic status, educa-
{ional bac kground and length of program pnrtlclpanon,
re characteristics unique to this respondent group and

differing greatly from students. .
L}
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Directors differgd from supervisors and tutors in age, .
academic preparation, and years of experience. Direc-
tors and supervigsors were altke in their lack of formal

"academic preparation in ndmlnlsh’hlionn/sinl)OI-vls[on.

The modal responses to questionnalre items indicated
the following format was used for tutoring sessions.
Tutors met with students fgr one hour, twice a week.
Most tutors worked with one student .md most tutoring
sessions were held at the Readihg Académy,

Tutor training most frequently took the form of *mini-

-workshopa”™ from three to five hours in length, Ses-

sions were held at the Reading Academy and total train-
Ing time was 11 hours or lofiger.

There were significant differences between tutors and
supervisors in their perception of pre-service training
methods. Nowever,-the followihg trainipg wethods were
rated highly by reaspondents: group discussion, use of

a tutor handbook, orientation to student mntqlala, hand -
outs, demonstratioh teaghing, and role -playing, .

8. The following content areas were rated highly by respon-

1.

dents: preparation of lesson plans, record keeping,
teacing phonics, teaching comprehension skills, teach-
ing lunctlmml'lllm'uc&' skills, psychology of the adult
illiterate, diagnésis, and correction.

Most Academles reported using self-developed materi-
als both to train tutors and to teach qtudonts

8. Significant differences were found between tutors and

supervisors and tulors and directors in their percep-
tion of and attitude toward in-service training for tutprs,
Overall, however, the {ollowing areas of in-service
training were considered very helpful to tutors by re-
spondents: group sharing of effective techniques or
materials, introduction of new materials, review of spe-
cific reading skills, evaluation of student progress, and
evaluation of tutor progress.

-9. Each vespondent group rated 'supcrvisory servicea as

good, however tutors difTered significantly from super-

\ visors and directors in their perception of areas in

which they needed assistance.

General and specific recommendations were made for the

improvement of practices of training and supervision of volun-
teer tut®rs in Reading Academy programs, based on the find-
ings of this study.
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THE VALIDITY 'OF FOUR NON-TRADITIONAL MEASURES-
OF "READING COMPREHENSION WITH COMMUNITY
COLLEGE STUDENTS Order No.- 7918830

-~

ROCCHIO, Danlel James, EA.D. University of Missourl - Saint
Louls, 1979, 228pp. ¢ .

The major purpose of this lnvestlgatlon was to compare the ’
difficulty, validity, and rellabmty of four non-traditional read-
ing comprehension measures, a traditional multiple -cholce
Itteral reading comprehenslon measure, and a standardized
general reading achievement test. For this study, validity was
determined by (a) a test's sensitivity to a gain in Information
from pre-test to post -test as a result of reading a programmed
selection and (b) correlating non-traditional measures and tra-
ditional measures.
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A META-ANAL.YSIS:

RIC

‘. ’ .
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. Inorder to carry out this investigation, two samples were
selected from freshmen and sophomore studonts at Florlssant
Valley Community Coliege. One sample was composed of 52
students enrolled in four reading tmprovement classes during
the fatt of 1948, A second sample was composed of 55 students
enrolled in th(‘uum\ reading improvement classes during the
spring of 19790 - . ..
lj?rlng the initial test seaston, each mlm'plc was first given
a multiple -choige test of prior knowledge over the content of
a programmed reading selection. The examiner then distrib-
uted alternate forms of.the four noh-tradittonal tests so that
students were assigned randomly, thmughout each intact elass,
to take one of tffe four non-traditional measures.

Seven days later, the students completed the programmed
reading selection related to the content of each non-traditional
test. . Students then rated thetr Individual rpading conmpre-
hensaion of the programmed reading, took the same knowledge
test administered in the first session and finally took the al -
terngte form of the non-traditional test administered previously.

The results indicated that (a) the two multiple -cholce lextical
cloze test algorithms produced tests of equal difficulty, reli-
ability and validity  and (b) thesc twé lexteal cloze tests were
sensitive to Information gained while reading. '

It was concluded that the two multiple -cholee lexical cloze
algorithms will prndm‘(\‘e,m)rv‘ reliable and consistent but
not neccssarily more valld measure ofspecific reading com-
préh%nshm thyn the traditional teacher -made test.
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THE RELATIONSHIP OF PROGRAM

CONTENT AND OPERATION FACTORS TO MEASURED EF-

FECTIVENESS OF COLLEGE READING-STUDY PROGRAMS
! Order No. 7923975

SANDERS, Victoriy Alberta Hunter, Ed.D. Unlversity of thg
Pa‘mc,‘lg’l‘). 314pp. Chalrman: Dr. Heath Lowry ‘

While rapld growth of readlng-study programs on collegﬁl/"‘ﬁﬂ
o

and unlversity campuses across the United States has oc- 7|

curred within the past few decades, this growth has frequently '’

been characterized by diversity in methods, materials, content
and operational practices. Some uncertainty as to the real
value of such progrims has also been reported In the litera-
ture. The primary problem addressed in this study has been
to Integrate the findings from the literature to determine if
college and university programs generally were beneficial to .
students participating in them, and Jo inqulre: (1) for what
groups such programs were designed, (2) what content and
operational factors were ildentifled, and (3) what relationships,
i any, existed between content and operation fictors and pro-
gram effects.

Extensive search procedures were utilized to identify re-
search reports and dissertations written between 1960-1977 .
which met the research criteria and utilized adequate meii-
sures of research control. Twenty-elght gtudies described
their data In useable statistical form relating the mean gains
between treatment and comparison groups in one or a combina-
tion of the following five variables: changes in Reading Rate,
in Comprehension, in Grade Point Average, in Vocabulary and
in Study Habits. The Meta-Analysis comprised twenty-eight
studiey representing 6,046 students enrolled in four year col-

lege or university reading-study pro‘grnms or who served as
. N
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* control groupa.‘,/An additional fifteen gtudies, reprosenting .
1,165 students, roported program-offects in uscable quunti-
flable form bt did not use control groups in their invéstiga-
tfons. Those were not ipchided in the Meta-Analysis but were
analyzed and reported (p order to compare their similarity of
findinga%or hypothesis 2. Each study was examined for the
reported inglusion of (1) gix content factors, (2) fifteen oper-
atjon factors, and (3) program effects. Serlous problems in
program reporting were identified.

v

The followlng conclustons were drawn:

1) College reading-study programs were found to have statis-
tically significant overall beneficlal effacts. On the average
the trefiited group' mean was .94 standard deviations above
the control group mean on the c‘omposnc of all outcome vari-
ables. *

3) Treatment groups surpassed untreated groups on four of
the five specific variables tested tadicating that students who

participated in coltege reading-study instruction made greater

gains than non-participants in Reading Rate, in Compreheon-
sion, in Grade Point rages and in Vocabulary measures. _
Read(ng l(utc galns’cw all other variables examined, on
the average moving treated™students to the 97th percentile over
contrel groups without treatment,

3) The mujority of studies did not aduequately describe content

and operational factors to allow conclusive findings to be drawn

for hypothesis four and five. Thé number of studies reporting
complete program content and operation factors wer€ small.
Several significant correlations were obtained with those pro--
grams providing complete data. Nineteen tentative recom-

mendations were madé at the conclusion of the statistical analy- .
sls, but these recommendations were neither totally supported  °

‘nor contradicted by the research. ,
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THE DEVELOPMENT AND IMPLEMENTATION OF AN * - }
ADULT LITERACY PROGRAM IN THE MUKILTEO
SCHOOQL DISTRICT . . Order No. 7926217

YOUNG, Dixie T.,'Ed.D_ Seattie Universily, 1979. 69pp,
Chairperson: Dn. Roy wahle- }

o
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) Illiteracy is&zgscn\f in shocking proportions in every part
of the United States, It is a serio‘l's problem because the {n-
ability to read and L-rite prohibits indixiduals from fully par-

ticipating in our society, -

The Mukilteo School District is located within Snohomish
ounty in Washington state, In Snohomish-County there are
4,000 persons over twenty-five years of age with eight jears

or less of school completed as verified by the 1970 census,
There has been no literacy program in the Mukijteo Schoot
District available to adults needing literacy training,

This project was conducted in an attempt to establish

ro
adult literacy program in the Mukilteo School District Coz:l- i}

y munity Schools’ Program. Data were gathered in geveral ways.
The survey questionnaire method was usedpto poll personnel
in all Washifigton state districts with community schools’ pro-
grams to determine the existence, location and method of past
or prisent adult literacy programs conducted within commu-
nity sthools programs. Data concerning adult Liter pro-
- grams were obtained from the Education Resources Informa-
tion Center (ERIC) and dafa about adult literacy programis
across the state and nation were collected from interviews
with certain persons with responsibilities at the national, state
and 1pcal levels of employment, '
. 1t was decided after the data were analyzed that two pro-
grams were possible solutions to the original problem. These
two prograys are the Literacy Volunteers of America and the
Laubach Literacy Program. '

In'the final analysis the Laubach Literacy Frogram was
chosen for the Mukilteo School District Community, Schools’
Program because it was more readily avallatil‘l}nd provided
gréater ease of implementation,, °
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Coples of the dissertations may -be obtained by
your request to:. \ '

University Microfilms_Internat£o
- 300 North Zeeb Road N
Aon Arbor, Michigan 48106

* or by telephoning (toll-free).1-800—521-3042
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