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-~ - OVERVIEW OF \MODULI!>’5

Y ’- g
"It stafted®ne on a new path and haa'given_ma a confldent: fealing

toward the Future. I had felt qualms of being 'too old', too out of

the mainstream of life and too much g homebody to enter the business
-)

world."

- L) B
‘ ~

“‘ "I began to see myself, for myself. 1 was responsible for and

protected myself. I learned how othars saw me and was able to stand

¥

up for myself. I felt I really grew in my self-understanding ond. delf-
\ .

acceptance."
N

//' These verbatim reporgs of counseling successes are from people
r -

who Rﬁrticipated in counseling and Fuidancg actifities at ﬁhe Continuum
Center for Adult CéunselingAand Leadexrship Tfé&ning, Oakland University,

. . L N -
Rbchescer, Michigan. ‘People‘are recognizing more and more the need for - }R\
counseling and guidance activities for adults as well ag for dphoél—

aged students. The myth that. adults are "in control” is being diggelled.'

. [ '\.'.
‘We are beginning to realize that people need help throughout the life
‘ ol

cycle.- f - | _— \ .'&
. ; e

In order te provide guidance services for‘aduiéhx guidance per;*l-' .

b

sounel need orientation to the speclal concerns of adulthood. " It 1s-

e

he

A
»
Y

o

P

purpose of this module, Designing Programs:for Adult Guidance, and its

7 ES ]

companion module, Utilizing Stratégies for Adult Guidance, to provide
- i - : - -
some of the skills needed for working effectively With adults.

.}"

—
N
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Counseled sdults and counselors of adu{ts continually report "the
.eritical incident” in successful counsolin"stems from encouragement

and support The following modules are de51gned to emphasize spverpl

_ways in which guidance personnel can be more a&ne1tive to and aupportive

4

of theilr adult clients. This sensitivity and support results from
) 4
guidance personnel facing their own fgelings and attitudes about age and
> 1 ‘53
encourﬂging adults to make decl'sions irrcsp‘gtlvo of age. 1t implicates

the knowledge o{ themes and 1ssues oi adulfkdevclopment and the uge of

&

this knowledgp for devéﬁoping pxograme degigned to reach largc groups of //,/‘

r e

&dulgn/// : ’ ' .
: t

Specifically, thebse modules attempt to spell out vays in which

guigance personnel panwbe'supportive to their adult clients by:

. ? .
1. Asﬁessingstheir own feelings and attitudes* about'age;

ﬁ} 2. Responding in & non-biased manner; ' ' /
. P ' '
3 Implementing appropriafe decislon-making strategies;

Vs

. ’ . )
k. Encouraging adults to expand alternatives in decision-making;
. ¢ :

5. Applfing'knowledge of developmental themes and issues of
adulthood;

v r

(02

L]

Ttems 1, 2, and 3 will be covered the first day in the module entitled

LY

. . .“ . . ‘ . - i \\
Utilizing Strategies for Adull Guidance. TItems b, >, and 6 will be coverad

QR e segond day in the hodule rentitled Designing Programs for Adult
L]
Guidance. Optimally guidance personnel will be given the opportunity to

v |

v -

participate in both modules.

The modules have been designéd to focus primarily on experiential

|

+learning, and a variety of activities have been included for~emch skill

\

. 3rea. In addition, short amounts of written didactic information has

, 6

Developing programs for adults facing similat role bran;formations.
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been inaluded to present particlpants:with the necessary knowledge to
. _ t

4 .

engage in the activig}es.

and Desfgning Progroums

Utilizing Strategies for-Adult Guidance

?or Adult Guidance are designed for guidange personnel who work in
counseling and guidance with adults iE/éonmunity collegen, mental héalth
setﬁings, univergity—relatedlcounséling enters,‘or in industrial set-
tinga. TFor the purpose; of “these modulss, adults will be defined as

persons betweeﬁ the ages of. twenty-five and gixty.

-
-~
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Module Gonl B

L4 { '

MODULE GOAL AND OBJECTIVEG

In addition to working individually with adults, one very effective
' 4
strategy has been to design programs for groups of adults experiencing,

the same life-situations. P1 Ogr ame hav;e bcen desligned for ;idow : /
v “

veterans, mid-career changors, pcog}e facing pre—rqx%fement, women - '
& L 4 @ ® - ‘w
re-entering work or schqo » and pgoble in the prooessigfadivorce ar“\ N '

separation. The Purposs of thig quule is to providghyou with some

<

knowledge of adult dove]qpnent and to bhelp you integrate this knowledge

S .
in designing programs. “You .wiil be glven the'opportunity to begin * {
developing the comﬁonerrte of a program for onpe’group of adulté{ with ~

whom you would like to work.

: A}
Module Objectives
3 ‘ M
When you have successfully completed/%his’module, you will be able N
to: !
| - + .
% 1. List and briefly destribe five developmental issues of
: adulthood. fm
2. Apply five developmental issues of adulthooa to a .
target population of your choice, \ i -<\
' 3. Develop a plan for your target population based on ~
the four components of the progrem deve]opment model. 3

Criteria for achieving these objectives are found in . the Coordinator 8

Guifda. <

\
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Approximate[
Time

&

2 hours

7
s

ngﬁinnmes

o~

11/2 houys

1 hour

.

1/2 hour

Module Outline’

Activity ¢

»

»

Issuegvin Adulthoods{//

qission andl activities
focusing five major issues
g% adulthood

-
N !

-

Application of knowledgé

to Adult Groups
R X -

-

Program Planning Model .

Discussion and activitiés

i &

L ( } 3

. ‘\((‘; ’ 1]
Program Planning Applicgtion

‘Designing a_prokfﬁm for your
own setting -’

Ny
Suﬁharv

&y



& ’ Intrxoductory Activicy N

<

As a8 way to begin thinking about program planninfgy and its ueefulnass/z

for different adult groups, let's review the program you described for

< ) . . : - o -
the video ¥ignettes in the firgt-module, Utilizing Strategles for Adult

Guidance. Take a few minutes to review your déscripqgons and transcribe

them onto the Program Planning-Sheeé on the next)page. Later in the

module, after a discussion of program strategies, you will have an oppor-

tunity to revibe or augment the programs you have degcribed here.

-
e

-—

1



Program Planning Sheet

3

1 (,’ )
Vignette Program Descriptions

h .

S
L

6.

Reviged Program Daescriptions

\
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KNOWLEDGE OF ADULT DEVELOPMENT

* .

‘l' . Beflore you begin‘developing & program, you need to know something -
‘ about the group with whom you will be working. Because we could not -
anticipate exactly what populations or groups of adults each of you
will wérk with, this module covers some genergl knowledge that appliesl
to adults Iin géneral.
~First some general igoues and knowlédge mbout adulthood that havé
beeg repofped and discuaéed in the literature are outlined ip this : 5
module. Thig\knowledge_will provide you with a more informed basge upon_

which to plan programs and more effectively use the listening and
} .

//J;eaponding, and decision-wmaking skills covered earlier in the pravious

nodule. /w

»”
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‘that people in'the 25-6 ,age group have mad

r
<«
” 3
-

[y
9

“stock teking, time perapective, control anﬁ>s§ress. You may find mome
. 2. oo '

g %
\ ) )
The Information that follows was complled from a variety of authors .
. ’ ' -

s v .
end sources and has been organized into five areas: role change,

13

1

of this data-partigulaisy relevant to the group for whom Yyow choose pé

-plan a pregram. N o : B ‘ s ‘ ‘
o~ N JE ' ; Do
Role Chanéks - " o / . . . R .

In the common view, Adulthoad--in co
. A

) (N
ragt to’ childhood, adoles-
céncé,.and youth--reprefents, stability s cartaiﬁ%}u It is assumed
. A . . o .‘5 - {

)

-jq’ﬂmportant decisions
. S - A
and settled into a stdady sand secure pattern of 1iXing, untroubled by

- i ‘ : -
the doubts, conflicts, and upheavals that mark thein earlier yaars. But

s SSERRS e

this view is paténtly false. | : . - o C .

. Adulthood is a tlme of change. Some chdhgea,inciude changing jobs,
4 . “
changing intiﬁhte_relationships through"marriage,,childfen;‘changing

communities, etc., Bome of the changes that occur in the lives of afults
are the result of deliberste decisions: to get married, to éuit work

and go Back to school, td move 1o a warmer ¢limate. Some?are in ?he
h?nds éf other people: }he employer who failg to gi;e a promoﬁion,-the .
grown-up daughter who decldes to get mafkied, thc’spouse who ﬁdcks up

and moves out. Still other changes are beng&*buman control: the death

of & parent or spouse. Some changes involve what Lowénthal;, Thurnher and

Chiriboga (l?;?) call role increments: marriage, the birth of a child, a

Job promotioh-lnvolving greater responsibilities. Others involve role deficits:

P .
« \I :
4 ’
A
. .

4

-

1. . o ’
Schlosgberg, N. and Troll, L. Perspectivle on counseling adults,
Department of Counsellng and Personnel Services, College of/
Education, University of Maryland, li{§. _ ‘

13

«

e

<o
2

-



A

- , . J

.

. N _ . o

divorce,'retirement. widowhood. In gome casesy the changés engender o v

feelings of excltement, expectation, e&gernpss;{in others, thbyY

- LY - .! >
breed frustration, depression, and loneliness. But whether deliberate
: « - . .

or not, positive or negative in effect, all of these chaiges seem to

demand & new set of fe}ationéhips and a new definition of self.
Some of these changes are wrought with'morw stress g%an are ?

others. Neugarten points out: "It is the unanticipated not the

anticipated, which is likely to represent the traumatic event. Major

gtressas are causes Ey events that upset the sequencé\and rhythm of the_

expected life cycle, as when death of a parent,comes in adolescence

~ rather than in middle age; when the birth of a child is too early or

L]

»

too late; when;occﬁphtional achievement is delayed{ when the empty~nest,l
grgndpﬁrenthoodg %etirement, major illness, dr widéwhood ogéuf of f-
time " (Neugarten and Dowt;, 1972).

The changes that characterize irnfancy, ﬁgildnpoq, and adolescence
geceur In relatifelyﬂdiscﬁete and ﬁéll~def}ned stages. But this does
not hold true of the chanées that occur in adulthg?d. lTﬁbugh certain

evénts@hre”linked by probability to certain ages (e.g., getting married -

. ~
in the 20's, retiring in the 60's), there is no absolute time nor
& ALe

_exact sequential order designed fOr these events. As Neugarten points

i

-

' out, adults are governed by a soclal rather than a biclogical clock (1968),

These internal and externsal transformations may occur at different times
for'différent people.
Thus adulthood is not a static time, but g‘ﬁime characterized by

change. Adults exberienoe a variety of role changes, some are accompanied

4 l P
: 3

-1 14
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bl

i ' R
lﬁy more atress and others_ are assoclated with new growth and development.,

Some clhanges may be "bn-time" ‘and others maﬁfbe offutime." New
- adaptational patterns seam to be raquired for all-these éhanges and
& . . , .
« adults often experience uncertainty in their ability to cope with these

& - s

changes., : R Tt

»

~=Activity-—- .

- . « . N ' _,‘\

N (1) - Group in pairs apd spend ahout 10 minutes
interviewing esach other about the notion
of role changes as it relates to your.
lives or to the lives of youyr clients.

(2) 1In_ a large group, discuse the idea of role 7
increments and role deficits. List some
role changes on the board and determine
vhether they are increments or deficits.

7T\ Stress .
) -
In this sectign.we will discuss the wark of Holmes .and Rahe. In
a later éection on program planning a model by Weiss will b@ldisc@Lsed.
. ' &
Holmes and Rahe (1967) define stress as "those life events which

require adJustment on the part of the individual." They have developed the

.

Social- Readjustment Rating Scale in which changes are assigned numerical

weighta, with "Q¢d§h of a spouse" at the top of the list as a major

-

stress point and "minor violations of the’law" near the bottom. The

person who has a high total score at the end of a glven year is more

P

»

likely to evidence illness than a person with a low score.’

<

The many role changes adults experience are accompanied by stress.

Some individuals may be better able to deal with stress and some changes

are inheremn more stressful than others. An overloading of stressful

. o events \may be related to physical and psychological illness.

L4

4
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On thé Social Adjustiment Rating Scale found
o£ the next page, independently ohpck those’ liie
svents that can be applied to your life over“the
< a5t yeu( Add the .maean valuss of the events. .

. Pyt your score on a plece of paper and pass it to
the coordinator. The coordinator will list 611
scores on the board, and you can determine vhere,
your score falls in the range.

. , .
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ro. o ¢ %
. - -SO?IAL READJUSTMENT RATING SCALE .
o - o ' . —< Your
Rank Life event P N Mean \"ralue mean valye’ e
_— P ) . 7 L .
. —— ' - . T 1 v ." < N ‘1' 4 '
¢ -1 Death of spouse Y 100
- 2 Divorce - s ’ 73 o N
23 Marital separation B : : 65 - ¥
4 Jail term - 63
3 Death of close family member 63 1.
6 Personal injury or illness '§3
7 Marriage _ : 0 .
8 Fired at work . T 47
9 Marital reconciliation . 45
10 Retirement 45
11 Change ‘in heslth of family member o A ;
12 Pregnancy . 40 i
13 Sex difticulties 39 . .
12 Galn of new family member . 39
15 Business rcadjustment 39
16 Change in Financial state ' 38
17 * Death of clvse itriend ‘ . 37
13 Cha;EE“ﬁo<diLferent line of work : - 36
19 Change in number of arguments with spouse 35 ' ‘ \ G.
20 Mortgage over $10,000 , 31 v
T 21 Foreclosure of morctgage or loan 30
¢ 22 ~ Change in responsibilities at work _ 29
23 Son or dauwhter lcaving home 29
24 Trouble with in-lavs - 29 %
25 Outstanding personal achievenent 28
26 Wife begins or stops work 26
. 27 Begin or end school: 26
28 ) Change in_living conditions - N 25
, 29 . Revision of persconal habits \ 24
S 30 Trouble with boss ' : 23 ‘ -
31 Change in work hours or conditions © 20 .
32 . Change In residence - 20 e '
33 Change in schools - B .+ 20
34 Change in recreation \ 19
35 . Change in church activities 4 19
3 Change in social activities = 18 ' -
x 37 Mortgage or Joan less thad $JO,&%§ . - 17 o
. 38 Change In lee>Lrp habits . L€
39 Change in nuwber of family get- togethers 15 .
. 40 Change in eating habits R 15
T 41 . Vacation- : Q : ‘ 7 13
- 42 Christmasg o | 12 ) .
43 Minor violations of the lav 11 e Tots\
. : B 1

"The Social peadjustment Rating Scale." Thomas H.Holmes and Richard H. Rahe.
Journal of Psthosdmatic Research. Vol. II, June 1967, pp..213-218. i
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Stock Teling ) v ® \

Ag adults move through various role changes, certain common themes

Y

emerge. The most consuming thems is that of stock—taking. P&Ftpdicall

*throughout their lives, people reassess themselves, their optiona,"thqir'
a\

. ) \
rﬁhﬁa,‘,popen{ial%piee.- Often this reaﬁsésgment leads td the difficult reall-

zation that one has not Mived up to earlier expeétations.‘ The drqam-—-of

4% ‘
. . ) .. . ; ~
becoming a great writer, a‘cqllege pregident, & noted politician~—bump@

1

up agaipst the hard reality that one ha& gqnc ag far 48 posﬂible and

has fallen short of the mark set in vounger days. Brim rgporta: -
) - \
Y ' : '

"Over the course of the working life, from
\ - ™~ a : :
entry to the mid-life period, it is likely ' .

that, although aspirations may be adjusted
> "‘

downward on occasion, one usugfly belleves
there is e#nough time lef$ for:the desired v
level of achievement t$ be feacheq ié future
ye&rs.- But during ;id—life most Aﬁerican

males must adjust the[r career aspirations -
of earlier years downward to Pit curient’ . ‘ 1‘
reality. A man ﬁay bé ﬁﬁld that he has
risen as high as he can go in his'place of . s
work; that his present’ position must be

accepted by him as the achicvement level for . "

his lifetime " (1976). " .
. ! (‘"

While many men and women gradually altef'thein-seiégﬁmage.without'a

crisis, others become depressed am they realize they can no longer

‘o

count on seemingly limitless yeai's ahead. (,

. . . - 'Y
- T 15 ~Zé? I i



Levinson ldentified'th%m reagsessment 8 & natural occérrencp
I I )

semetimes leading to'é pid-life crisis. It is in mid-life that de&

¥ v - \‘

o o ,
of the dreamu.?f adults, which have been repereud,now re-emerge . While

N .

-; - . /\' - ¢
many men and women make changes based on these dreams, others continug
e !

( to gﬁppress them and oftenlbecomé depressed,

+

bubble bursts, apathy and depression may set in, The feeling abounds:
"I can't do a4ything ta change my life now. I'm trapped. It's all
. - »

over." Brim talks about the sense of sadnesg that meny men experience

A .
ok N . ‘
Efen someorfe relatively succéssful in a particular. area may resch
.j»‘ /‘ '

a negftive assessment: opﬁiong are narrowed, certaln potentialities

\J

-

* ok

must go unfulfil¥ed, the desfﬁé”for cbmn}éteness is thwarted. When the

»

when they face their uafQifilled dreams. But that sadness is not con-

fined 1o men. As one woman wistfully remarked: "There are no more

£ / surprises. T miss that’"

Therefore, adults spend time in assessing and.reassessiné'tﬁeir life-

situations. For some; this results in despair over unfulfilled difeams

-

and nagrowing options;e for others, this provides the opportunity and

push for change. Research has shown that stock taking for a middle-aged

e

man may result in a erisis. TFor many men the feeling is that of being

"boxed-in" with nowhere to go or nd opa.'ns available. Recognition of

this theme .of fadulthood can help guidance personnel become sensitive to

the ensulng feelinga which often result from ,this kind of 5-3ge;l,;f‘--:ap‘pr&isa].,~

o “and it can help them to plan programs accordingly. .

i

*

.
=

A . ——Activity——
. Take & few minutes and think of middle-aged
clients or friends of yours whe have had "dreams"
that they were unable to fulfill.

- N .

(1) What are some of the dreams? T

(2) Discuss the feelings related o
the discrepancy between "dreams" and
an  gdult's present situation.
- 3 . . +
16 19
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Time Perspective .
T ' One of the most dramatic occurrences for adults is the change

in fime'perspective when they begin to think in terms of
timewleft~to»live‘rat£er than time-since-birth. This, change  in
g perspective isﬂfot necesgsarily linked ?ith chronologiﬁq@-age; it can
( g be aésociateq with a percelved narrowing of optionk.‘
N
Related to this reversal 1n directionality is the awareness
that time‘is finite. Many adults feel there "is only so much time -
left" therefore producing a need to hurr& up. Tor some this feeling Y</
-oftens leadk to anxieties-of immediacy; "if change is going te occur,
it hust occur NOW. Others become_immébilized and depressed at the

prospect of change. One adult commented:

. ?““‘ ”n o
"Time is now a two-edged sword. To sone

of my friends;it acts as a prod; to others a

brake. ,It‘adds a certain anxiety; but I muﬁf'

also say 1t adds a'ceréaiﬁ test in-seeing héw ’
" much pleasure can still be obtained, how ﬁﬁny

good years one can still arrange, how many new

activities can be undertaken"  (Neugarten,

L)

1968, p. 97).




meActivity~- .

(1) VUsing the lower half of this sheet of paper,
draw & line which represents your life. This
line may take dhy form or direction: It mey

‘ ; . be "aquiggly" or "straight" or "circular,"
or vhatever represents your life ta you, from
N _ the beginning to the end. Now mark an "X" on

the line to indicate where you are right now.

(2) 1In growps of five,.spend o fow minutes dis-
cussing why you drew the line as you aid, and
vhy you put the X where you did, _

(3) As a large group, discuss time as 1t relates
to future planning for adults.

V4
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Control +

.

B ! :
T Contrgl'éf a theme central to che lives of all adults. Julian Rotter

"’(i9660 hypothesizes that an individuﬁi’s "locus of control" determineé the
way that an j,ndivtial will shaffe hj.;;(her life. The locus of con\t/r;‘c.)l' can be 6 N
either internal or external. People with an ingernal locus of control per~-

" ceive themselves as- having power'over fheir own destiny; they believe that

’f what they\do makes a difference in what happens‘to them. They are actively

. .
inyolved in making decisions about Jobs as well as about other activities

¢ -

in their lives. At the other extreme, people with an external locus of
hY ’ . 2 {
control feélflike'puppeﬁs on a string; they believe that ‘they are controlled

by other peoplé, by impersonal socia forces, by fate. Thus, they are

¥

passive, unwilling to make decisions because thgy'feel that such decisions

-

are irrelevant to what happens to them.
Lowenthal's findings from a study of four adult age groups led her to \

conclude that the sense of inner contrdY was clearly the most important
(‘p
ol “r
factor in successfully. completing a role change (1975, p. 209). ~

A primary issue in adulthood, then, .is control. Those who do not feel

in control of their lives or destinies are often besiéged by feelings of

helplessness or powerlessness. Feeling in control is often associated with
. ] . ) -
‘ guccegsful planning for one's future. Thus, programs planned by guildance

personnel should focus on helping adults feel in control of their lives

and decisions.

/// ——Activity—-

(1) Take a few minutes and respond to the "locus .
of control" instrument found on the next page.

(2) Score your answers according to the key given. )
— Did your' score gnenrally validate your feeling .

of control or lack of control éver your 1life?

55
. et
20 . ~
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. - "~ Revised Rotter Scale® .
‘ We would 1like to finﬁ-09QﬁWhﬁther people's outlook on 1ifg has any effect .

on the kind of jobs they have, the way they,look for work, how much they

work, and matters of that kind. On each of these pages is a pair of statements,
numbered 1 through 1l For each pair, pléase select one statement which is
closer to your opinion.

In some cases you may find thpt you pelieve both statementa, in dther..cases
"you may believe negther one. Even when you feel .this way about a pair of -
statements, seledf th one statement which is mofe nearly true in your

-opinion. : * :

. h {

Try to consider eéch pair of statements separately when making your choices;

do not be influenced by your previous choices.
! .

v

G,

&

o

1. a. Many of the unhappy things in b. People's misfortunes result
i . " people's dives are partly due ‘ from the mistakes they make.
‘ to bad luck. ‘ .
]
o . /

2. a. In the long run, people . b. ____Unfortunately, an individual'}
get the respect they™ worth often passes unrecogniz ec
deserve in this world. no - m1tter how hard he tries.

[ 4
3. a Without tho richt breaks. b. Capable people vho fail tol
. . cne catnnot be an effective become leaders have not taken
, lcader. advantage of their opportunicies

L, a Becoming a success igs a . b. _ Getting a good joh ,depends
matter of hard work; luck * malnly on being in’the
has little or nothing to right place at the right tine.
do with it.

‘ ? » ’

5. a What happens to me is b.‘*_ Sometimes 1 feel that‘l
my own doing. don't have enough control

) ever the direstion my lite
aking.
" is taking
I . 6. a When I make plans, 1 am b. 1t 18 not always wise to g}
almost certain that 1 can plan too far ahead, because -
make them work. many things turn out to-be
‘ a matter of good or bad
- fortune anyhow.
) j )
< . 21 3 N
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7. a. In my case, getting what Y b. . Many tides we might just as
want hasg little or nothing wvell decide what to dp by
/ to do with luck. £1lipping a coin.
8. a. _° _Who gets to be boss often. - b.  Getting people to do the righ‘
Y _ depends bn who w&g lucky ' thing depends upon gbility;
enough to be in the right .. _ luck has little or mothing to
placetfirst. o\ ; - do with it. .
: ‘ > ¢
9. a. Most people don't réalize b. There 1s really no such thing
the extent to which thuair ags "luck”.

lives are controlled by
accidental happenings.

3

- 10. A. ° In the long run, the bad T b. __ Most misfortunes are the
things that happen to us are result of lack of abilityv,
balanced by the good ones., ignorance, laziness, or all

' " three. .
1t. a. _  Manv times 1 feel that . b. It is impossible for me to
I have little influence believe that chance or luck
) over the things that plavs an important role in
happen to me. my life. L
\-.

f

Abbreviated form of gcale utilized in study. The Pre-Retirement Years. Vol. 4, .
Manpower R&D MonographalS, U. S. Dept. of Labor, 1975. Superintendent of
ocuments, U. S. Gev't. Printing Office $4.85. Stock ho. 029-00237 - Catalog
L. 1.39/3:131V4, pp. 225-357. :

!
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Scoring Iné;ructione
Assign. the scoré"eitber (1) or (2) to each of your answers, then add

the total.

1. a=E (1')‘ : ~ b=1 (2 ,
- 2. a=1 (2 - - b=k (1) ’
3. a=E hi(l) b=1 (2) ,l
4 a=1 (2) b=E (1)
. i ™ i
4 S. a=1 (2) b= E a *
6. a =1 (2) 4 b=E (1) "
7. aw=1 (2) N b= E (1)
q 8. a=E (1) : b=1 (2) t?;
9. a=E (1) ' b=1 (2)
! 16. a2 = E (D) o= 1 (2) ) .
- . a=1 (OO b1 (2)°
{

LY -
~ o
Scoreg Range 11-22 in order of increasing controal.
Yo,
™~
\ <
Vi !/ 23 4 :_ -
° - ’;/L) i
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Summary o )
Adultg\}ive with achies and pains, hopes and dreams.  Feelings of
Inadequacy, stagnafion, fear of time -running out, Ioneiinesa,.loas

of the purpose, gﬂ’the~ene hand; and the axcitement about prospective

change, the need to reformulate goals and life style, on the gther
. &

hand. Most people feel that theif”concerns and hopes are theirs alone.

They do not understand othexs are like theh._

* D
—— ) /ﬁr i ? ;
-
~
} -
< \
\ ’ 2

I
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Assés,sme:nt of ObjJjective 1 ~ |
p ) .
. | | e
List below three of the five developmental issues of adulthood
e ~ described in the modile text. Define each lspue listed as completely -
t , a8 possible, making sure to include the points" covered in text.
N ‘ . Lo - »
Finally apply the issue to youwr own or a, tlient's life, r t
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C N o APPLICATION OF KNOWLEDGE
- TO ADULT OROUPS

-

'A

One of the moat effective. wmys we can help adults deal with their

N

’\
) . _gonverns iz to set up programs for persona dn similar li?e\ situald ons
As indicated earlier in this module, knowledge about isoues such’ as role
changes, stoak taking, time perspective, and stress can help us to plan

'moreleffective programé. If effective, these programs can provide adults

-« the suppori; and impetus for Puture pianning. '

-

For purposes of illustration..we are now golng to téke three groups

a
.

~

and describe them in terms of tha lssues we discussed. Secondly, we
, w£@§ outline several types of programé to meet their needs. The three .
6 " Tgroups fnclude: (a) women¢returning to_school; (b) men experiencing

o S > N
mid-1ife crises; (c) afults facing pre-retirement.

. ~
Women Returning to School’

Women are showing a growing awareness of the need for more education.

» ‘ o -~
Ag Gene Maeroff writes:

- They are women who are trying to make up

ufor‘havigﬁﬂcdme to adulthood at a time when

y, ‘famllies and society, itself, thought that
resources for education sﬁould He'éoncentratedl

!
on boys, not girls. They are women who
e " went to work right out of high school or.

n married apd had children  (April 20, 1975,

"I' wﬂ o Db. 9)

A%




B - Role Change, Many women wanting and/or needing to return to school
v

have been socislized to achievo vicarioualy (Lipmaanlumen, l;?% That -.

is, they.define their identities. not through their own activities and

&Ccompllshmﬁntﬂ, but through those of the dominent peopls around thmﬁg"at

.firs@, their fatherd, then their;huabands, still later- their children.‘

For some wowmén, 1t means giving up certain activities connected with thedlr

- "‘7 .

. home and community in order to gain the timé necé%sﬁry for school. As a

resylt of these issues, Helen Singer Keplan (1976) has found that many

k.

woﬁég in this group are experiencing a mid-life crisis Just as dramatic

and eritlcal as that which hag heen widaly described for men during Lhis

time. .

b

N Stress. We have geen that adding a role - role increment -

<
. . L.

4
precipitates stress. Many women who are part of traditional family pat- -
'\} terns add the role of sgtudent to the.already eomplexfrOle of running a

home and raising children. One woman reported feeling guilly when she

Lo

could not take’every car pool and have coffee with friends as she used

to do. In addition, some women are faced with the stressful prospects

of competing with younger students -and questioning their own adequacy

-

and intelligence.

- Stoék Taking. Many of these women are evaluating their abilities,
skills, id%ééests and life goals. In addition, they are probably

' spending some time in asking the questions, "Who Am I, person, wife

> and mopher?ﬂand "How do I want to spend the rest of my life?" A" few
’ : v . -

-

comments made at a special orientation session for adult women at the

University of_Maryland reflect this guestioning:

. . s
\/-. “
LN . .

4O
N
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"Ifm a 5tawardema and back at school becamuse of a
negging feeling that there's more to life than - "
flying." ' ' v ' : C

"I'm here agelnst iy husband's and pearents’
wishes but I'm determined tdé prepare myself for
"a caresr." o Co-

"I need something to do now that the children
\ ?re in mchool, , ," = .

\l

Time Pergpective.‘ For some women, the perceived running out of time

-

has motivated them to return td school. The issue may be, If I don't do.

it NOW, I won't have a chance. " Many may be experiencing & sense of T
# ‘ : ) . o
urgency. I'or others, the issue of time seems to be related to the amount

‘or planning and the number of options they have defined in their lives,

For these women the embar%ing on the new venture of retuinfgé—fo\gchool h
‘ \may create a feeling of limitless time. It seems hard to generalize where

women as & group fall on this dimension.

Control. Lowenthal's study of" four adult groups found that middle-~

aged women in ggn%ral felt least in contiol of their lives. It can be

o

hypothésized, however, that those women voluntarily choosing to return to
-

&

schoel would report an increasing level of control over their owd lives,
However, this may not be the case for those women who have returned to

school because of "unanticipated external" events such as divorce or

widowhood. * . L

Ay

Programs.:‘To meet the needs of women in this gréup,'humerous ce@fers
and programs have been established. These programs range from very
personal investigations jinto identity, to career counseling, support for

perébnal change like widowhood or separation, life pianning, agsertive

training and academic skill training at universities. Some of the " support
. Q@

servicqs of these programs include child care, flexible scheduling and

~

credit for life equivalency.



!

: A fairly coﬁplete 1ist of these programs:céh be‘obt&ined through
ﬁhe;Assooiation of American 6&fioges publ;caiion,'"Women'm Cenimrs;
Where are they?r" pf@pared by‘the Project on the Statug and Education
of Women. . |

The eddress for the Aesociétion‘éf Amarican‘éollegea is ;818 R

Street, NW, Washington, D.C. '20009. TFor infoxmation on Women' s

$.
Tprogramg contact:
¢ - .
Project on the Status and Education Continuing Education
of Women, * Programs and Bervices for
Associgfion of American Colleges ' Women
1818 R Street, NW - Women's Bursau
Washington, D.C. 20009 Tmployment Standards
Ky , Administration
Nt Us8. Department of Labor
~ s+, Tor sale: Superintendént of Documents %

' _ <o U.S. Government Printing Office
' * Washington, D.C. 20402

4

Men Experienciﬁg_Mid—Life Crises

-

‘ . Orville Brim discusses the fact that one tenth of our population

g
v

are males between 40 and 60 years of age, nearly QS_mi;;ion.
Researchers are beginning to identify this period for many men as
that of the mid-life crisis when a dislocatlon occurs with respgct to

one's identity  (1976).

Role Change. The issue for these men apbegfs“to be one in'which

£

they see no hope of making & role change; they feel unable to changJ:
they see no options. They sce younger‘people easily changing roles and
Jobs. For them, the inabilily to change becomes a deficit situation.

Most of the men in this group are described in the literature as middle-

»

v | 31
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aged snd in soemingly dead ended hanagerial positions. Kpy writeas:

&

? . % RN
'fou've Just baased your foy;ieth birﬁhd&y. : .
yau x.\rixl.l rémain in your préee‘n‘t dizb'f;x;.the -
. next twgg£y &ears. . .you éan count on dodng T, "
. . ‘the same thing fr;ﬁ now wotil retirement |

¢ N ] P

i -'L.‘ - -~
\(1971') P*25)v . .. )

. 8tress. Men at this point in life have been reported as exper-

¥

iencing a goo& deal of stress. Many times the ‘stress is & result of
a "non-event,"” or the awareness of the absence of change. Néugarteq
(l968)'ieports that stress 1s also & direct result of stogk-taking

and the evaluation of one's behavior as to whether it ia "on" or "off"

according to some idiosyncratic normative time schedule. ’ oo

%

Stock Tak}ng. Orville Brim reports that these men are often .

~

asking "Is that it? For many there Is a preveliling sense of sadness

for unfulfilled dreems" (Brim, 1976).°  They are often struck not by y

objective fajlire or success but by the experiencing of disparity
& AY

between what they have achieved and what they dreamt~ of achieving.

Mid-life is & time for these men to assess the goals they have set

-

for themselves during an earlier-time. For some the resulting decision
18 to settle for what they have or to change. Levinson (1976} believes
that the crisis, often precipitated by stock‘taking,.can lead to ’ .

productive change.

Time Perspective. lLevinson (1976) concludes fhat for many time

seems to be running out. This fear leads to ab upt and far reaching
changés. The internal moﬁoloégs of men gt this point in life goes like

this:



AT

"Hdr@ I anf, but who sm I? Wﬁat do I want
out ofgbﬁfaY It I wnnt to be a.lawyér,

4 , < 8n @cologist o6 gem Gollector 8 miniﬁter.

3

I'd better do it NOW!. If I'nm going to W@ -

. < ) ] ' .
w learn to read Oreek, to visit the cathe-
drals of Bﬁrope, to climb'Evéreat, I've

got to-act!NOW! If I wént.to achiéve hapw
‘ 2 ot . .
piness in sex, friendship, marriage, I' ;\

better grab for £t NOW"

. O N\

Control. In a study by the Manpower Administration (1975),  the
. . . . ‘s .o
regponges of a group -of black and white men to a locus of control -

inéﬁrument were located in the nid-renge on an external-internall

L)

continuunm, Also, their flndings did not sqpport the implicit assump~

- i

tion underlying most of the literatire on extefnalaingernal conLr@l’

L3

namely, that this attitude %s a st&ble,personaiity variable. Thus

By

P

situational and environmental vafiabie& can gfféct one's'pg;ceived
gense of control. Mep who previously réporgéd féelings of coping
and control colld be at this point in their life reporting low
levéls of controi due to the peréZived turmoil of their lives.

Finally, the potcntial for increased feelings oft parsonal control
doss seem to exist. Lefcourt notes that, "As persons sugcessfully cope
wigh immediate difficulties, they do seem £0 experience an increase in

"
Y “~ N LN s

personal ﬁintgrnél) control" (l972,.ﬁanpower Study, p. 31).

P;ograms. As,mid—life crisis becomes a moré recognized ﬁheno-
menon, programs have been establiehed to help men deal with this time
in their lives. The programs at this point: range from personal ldentity

groups to career counseling., Because of the effect on men's working

lives, counseling programs are springing up 1n industrial settings.

' 32 \33 . : . )

.
S



»

b

' Also, related efforts are beginning in humeniging work environments and

A

legislation to pfovide funding for career changes.*

A new . trend le rgflected in the establishment of the National :

Center for Education Brokering to serve both men and women in 1dentifying®
and gaining admission to educﬁtional programg. This 1s done by means of e

-information giving, refarral; assessment and cliént advocacy.

Por information on educational brokering and adult counseling in

genereal., contact: P .

NEXUS . | ¢
American Assoclation for Higher Education --
1 Dupont Circle a

Washington, D.C. 20036

National éenter‘for Educational Brokering ‘~
105 Oak Street

°

Syracuse, New York 13203 Y _
} ¢
(“ ! .
For information on other mid-carcer counseling programs, contact:
Zandy Leibowitz .
Lareer Counseling and Work Experience Program
National Aeronautics ‘and Space Administration
Goddard Space Flight Center
Code 224.1 ) '
Building 16 W .
~Greenbelt, MD 20771 - -
_Alan Entine B
Vice President for Academic Affairs ) )
Director,
Mid Career Counseling and Information Program
R State University of New York :
‘ Stoney Brook, NY 11790 " q
Dick Knowdell ¢
Career Counseling and Guidance . ’
University of California :
PO Box 808
Livermore, CA 9h550
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Pra-Retirement Adults

As the life span indreas@&'and*mandatory retirement continues, more

active, health§ men and. women are facing'peri"a of limitgd'particiﬁﬁtion
in the labor-f;%be‘ Ag & result, efforts have Increased to help these -

&
adults plan for this period of their lives.

-

Rolg Change. Retirement for all persons in our country is viewed

R

<

ag a maJor lifs transition; "a rite of pafsageﬁlgometimes accorded the

same public ceremony as marriage and graduation, However, it appears to 1
he a transitTon defined as a decremental role change. Work, particularly

f

for men i our society, sefvea_as a central life task and ag a mesns of

identity. Thus many persons facing retirement are faced with a potential
vacuum in their lives. They eare forced to give up a4 major source of

.

identity and to assume other roles. Also, retirement in our country, al-
’though more and more people. are opting for early retirement is usually
related with bcginning a period of 0ld age; and:viewed by our culture ag
a role loss. As a result, many persons are facing a period of
"disengagement ."

%ﬁthough most of‘the regsearch on pre-retirement has beeﬁ done with
men, there is some evidence that retirement may be more traumatic for
women workers than-for.men whpge wives were able to keep fam}lial and
extré“fumilial social networks intact (Lowenthal, Berkman, and
Associaties, 1967). alil

Stress. The ;hount of stress experienced‘ at the time of retire-
ment scems to be inextricably related to one's sense of hope and control.
.For some, & good deal of sgtress is #Also prCCipit&ted by the economic

situation often related ﬁb retdirement. For those who are able to

effectively plan for retirement, the stress seems to be minimized. Also,

A 3
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Interpersonal ralationships, as buffers to streia, gseem to be very7

[y

important- at this stage. Rosow (1967), for axample, states that
' \

older persons, who live in an area with & high proportion of age

‘ peers, can provide each othex with a good'dea.l of supyport.

Stock Taking. Anticipatién of any role change often serves as
"

a stimulus to reorient goals and ampirations and to reagsess p@rsonal.
resources and Impediments in the light of the probability of their
attainment (Lowenthal). However, there is some evidence that the

Pre&ssessment by persons in this group 1s marked more by acceptance than
by the éZspondency oftten expressed by persons in other'age groups and
accepted. They are no longer despongent about thelr incqngruences

" between original aspiratigns and their achievements. The concern seems
to be in simply holding on to what one haé achieved and in trying\to
protéct what one has from others, usually younger insurgenp groups.

L

! Time Perspective. It can be hypothesized that most adults in this o

stage are dealing with a time pérquctive which is oriented to timej
until-death. For some the culmination of formal work signals the end '
of their life. . ."What can you do? Your life is practically over at
my age " (ILowenthal,' p. 205).{ |

Control. Again, the feeling of control seems to be the most
critical factor in sudcessfully Qaking this role change. Lowenthal .
(1975) in a study of pre~retirement adults fouﬂd that control was re-
lated to planning and a positive attitﬁde toward planning. She found
that the men inﬂtbis group were more apt to express this_feeliné of

.' control as evidenced by their planning. About a fifth of them were

planning éecond careers, usually with considerable realism about,fheir

35
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. —
skills and talenta and possible problems in impiementing their choices.

Women, on the other hand whather disouasing\}heir own or their

husbands '
One expressed,

kind. of live from day to day.

"I don't really think too much of the future.

retirement expressed little control and little planning.

You  just

You Just sort of know that you're going

to retire and that you'll be able to come up with something‘after you

do " (Lowenthal, p. 207).

Programs .

’

several programs have recently been established.
bﬁlletin, provided the following list of Bsuch programs.

can be obtained by contacting them directly.

Mrs. Virginia Douglas
Chief of Public Inquiry
Administration on Aging
400 6th Street, SW R
Washington, D.C, 20201

Dr. Donald Bowman

Director L
Pre-Retirement Planning
‘Drake University

Des Moines, IA 50314

Miss Arlene Elmore .

Director of Pre-Retirement
Planning

2019 Trwin Road

Durham, NC 27706 .

Mr. Woodrow Hunter

Director of Pre-Retirement
Studies

Institute of Gerontology

520 E. Liberty "

Ann Arbor, MI L8109

N
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‘Mr. Richard O.

To meet the increasing heeds of pre-yetiremént adults,
. L}

'NEXUS, in & recent

Information

Mr. Meyer Schlein

Adninistrator.

Commission of the Aging for.
Baltimore City

Waxter Center

861 Park Avenue

Baltimore, MD

,
LN

21201

Taubald
Director

- Pre-Retirement Education

Montclair 3tate College
Upper Montclair, NJ 07043

Mr., Toby Kursband

Coordinator of Pre-Retirement
Active Retirement Center
Pace University, Pace Plaza
New York, NY 10038

Mrs, V. C. .Boyack
Director of Pre-Retirement Project

-

Ethel Percy Andrus Geronotology Center

University of South California
Los Angeles, CA 90007



Activity fof Achievement of Objective 2

« !
L3

We have used as criteria, (1) role changes, (2) strééa,‘
(3) stock taking, (L) time persp&ctiic and (5),cogtral ﬁo-demcriﬁe
thres groups of adults. Using: the sémg five criteria, déscribe in
detall a populaéion ySu would like ﬁo work with. Include the folléwing
steps: |

(1) Decide on a population you
plan ‘a program for. :

(2) .Working in pairs, use the popilation
characteristic form on the next page and
interview each other as & means of des—
cribing the population you have chosen
in terms of the information we have
covered.\_Under each developmental issue,,
make sure you include the application
of specific concefts as described in
the module text, 1.e. time perspective
(time left to live vs. time left since
birth ) ‘Note: Your partner will record
his/hers. (You may want to exchange
module booklets for this purpose.) ¢

(3) Returhing to a large group setting, dis-

cusg some of the populations chosen and
thelr characteristics.

3?}6?
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\ { ', L Agseasment of Objective 2
o Popui’ation' Characteristic Form ‘
._ .. > 1. Role Change - : .o ’ . »
' S . ‘/ ~ ¢ ¢
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2. Btress ' _ x ”
b
L 4
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. £ . ¢
_ 3. Stock Taking |
&
,
e
- L0
L. Time Perspective Co
. A3
s
4
5. Control ' | . ~
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PROGRAM PLANNING |

- -

At this point in the moduls, we ars going to try to incorporsts

some of the knowledge you have learned about adults inte a model for

&'

planning programs, Characterizing and describihg the bopulation ydéu

will be working with wee @& necessary first step, for designing a program .

to meet their specific needs,

-

The whole aret of program planning haaﬁxeceiv&d ihcre&s{fg gtteﬁ- ‘

tion in the guidance area, Several probable reasons for this interest

includer the cost and efficienty factor in working with groups of

people, the often helpful dynemics which ensue from group 1nteraction;

and the hroadening focuas of progroms to include a preventetive,

developmental skills approach rath&r than solely & remedi&ti%y'gr

¢risls focus.

As a result of this interest, attewpts have been made togtrain'_

guidance personnel in program planning skilla. Mog‘? of the efforts in

this area have presented a model which includes the following steps:

1.
2.
3.
L,

5.

4

Assessing Population Needs
o

Developing Specific Objeé}ives

Assessing Staff Competenciles

.~
Designing and Selecting Program Strategles

Evaluating Objective Obtainment

= -4

One such attempt is a series of 12 modules ﬁrgtten by the American

Institutes of Research entitled, Developing Comfprehensive Career

Guidggée Progydms. Although these, modules describe a program for

school-aged students, various parts could be adapted for use with adults.

FPor the purposes of this module, we are goirg to discuss Step L,

Designing and Selecting Program Strafqgies.

4140 \#ﬁv .- ~
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Desigﬁing and Belecting Program Strategies

Specifically, we ‘are going to review a model by Weiss (1975), which
N4 . _ ' X .

~4\\\ ‘ designates a choice of program strategles or interventions based on the
¢ - . t . 0\
' - kind @f stress that an adult is experiencing. Weiss' model describet :

three distinct forms aof Bﬁreasfui'situationé that an‘adult could-b;
experliencing. _The f%fsi‘he de&c;ibep as a severely upsetting situation
of limiﬂed duration during which én Individual's reaougces must be
hastily summoned. An‘example would be a major illness experienced by \
one's spouse. These "crisis" times end by either a return to the
pre-existent situation oxr by a cha%is in the situation.

-

If a crisis ends in thange, Weiss describes & second stage of crisis,

1
LY

. ¢
the "transition" or "transition state." This is a period marked by

relational and personal changes, including attempts to deal with uﬁéet,' Lo,

) . tension or-fatigue and attempts to find new sources of support. If the’ “"
. , ‘ PR e s ’ o
"crisis" of a spouse's illness resulted in death, one would enter into

S

the transition of widowhood.

/

The end of a transition state is usuaily,marked by a new stable lif%
« N . \
organization and by a new stable ldentity. If the new lifef

organization
;

. )
proves to‘be inadequate in meeting an individual's needs, the individual
may be sald to have entered the third form of stress, a "deficit": .

’ situation. An example of a defic%} resﬁiting from death of a spouse

would be the necessily of assuming all chii@%&e&ring as a single parent.

- Weiss concluded from the programs he developed for sepa}ated and

widowedradults that a different kind of help is needed foryeach of these “
° 'tﬁree kinds of stress. For individuals experiencing crises, he suggests

.that the most viable strategy is support. He defines siupport as the

+

s ’ ) . & 41 ) -~




profeggional or_nonapr0feébionai"h at%am@ts'to undermténdfthé plight
of the adult in crimes. Bupport als§ neema to be g h@e@éaary‘element

[}

for the other two stressful situstions Weiss describes. However,

-

X . ' persons in trangition and dei‘icit situations can zenefit from other

kihds o’f help. | |
For thosge in tpdﬁsit;on states, he suggests cogﬁitivé materiéls to

h&lp individuels deal.with the confusion and unpreparedness of this
perjod. Giving cognitive information can provide adultg'in stress with
a framework for understanding their sitﬁation. For'axamplé, wamén§ '

- overwyhelmed ;ith school and family often fael inadequatq; Ir leade;E‘
provide a cognitive framework, women can begin to.see that thé anger ap
hugbands and family, is a’first step in moving qut of éhe Yicarious
achievement mode. Discussion of role confusion an&'chang& can alleviate

women 'a feeling of inadequacy. Another example of the value of a
cogniti&e framework can be a-discussion of role-and sta;us ioss fpr
pre—reﬁirement'groups. Many retirees go through perioas like those deg-
cribed in the ériéving process. They are griﬁving for a lost role and
statusf“;Their anger at the system often turns inward to themseives £
resuiting in depressioh.
In@ividuals in deficit situations need helﬁ with dealing with the .
L. p;oblems that arise from ihe inadequacies in their life organization.
Ti@e limited help may-not serve to deal wifh problems whichhrecur.
Instead. & continuing problem-focused support.system'seems to be the
. best strategy. ' | .. )
. ‘ The t':hreé groups we have discussed i thié module; namely, women

returning to school, men at mid-life crises, and adults at pre-retirement,

would'probably he desoribed by Weiss as Transition States. ”

C A2
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For the pﬁrpoée §f illuatratién, we are going to demcribe thg ele-
ments we thghk ére ;e;gaﬁary in planniﬁg programs for these gréupa.
The ‘elements of aﬁpborf‘aﬁd coghitf%é materials are directly from Weles '
model, We have added théidimehmionﬂ’of'}eadership role and planning.
The leadership role was addéﬁ’to ambhasige the pivotal role played by

this person in providing the alements of support, cognitive material and

'planning. Planning  was added becauge we feel that, in addition to sup-

port and’cdgnitive materials, sdults need help in makipg plans and taking
" y g . ’ . B

action to help them Laxe g%ntrol of their lives and move on from this

d;isis.

L
4

Prqggﬁm Str&ﬁégy-ﬂpdél

Support. - Stfhcture-a group of people experiencing the same transi-

tion for a gpecified period.of time.

Example: Women returning to schooll might

feel isolated in clasgses; but if a kroup o
were structured for women in the samg

gituation, this would provide the support

necessary for their new venture. . .

Cognitive Framework, Providelthe support group with an understanding
of what they are experiencing. Many themes and feelings related to

particular transition states are universal enough to share and test out

with a group., -

Example: Group facing pre-retirement
could be helped to understand that part
of thelr anxiety might be based on their
perceived loss of status and role,



TS

Planning. Provide the group with skills in pl&nningf&nd taking

sctlon to hselp them exert oome control over thelr lives. In addition

to group support and a cognitive framework, participaﬁtg can be glven

‘gome skills to help them plan their next stepsa. Contrél'ofar one's

life and plans, which reflsot feeling and control, seem to ﬁe directly

related to successful role change or traneition.

~ Example: Men who are feeling trapped or

_ boxed in could be helped to increase

s their career options through a planning
process.

-”

Leadership. Responslible for:

Struc%gring gupport group by . having groups of adults with s;milmr

concerns meet for a specified period of time,

Providing the cognitive framework by having an expert discuss the

1ssues relevant to the group. The module section on Knowledge of

Adulthood can éerée as A basis for this framework. Caution muét

be exerted in describing the themes and feelings of & particular
group as descriptive of groups in general, not what each
individual experiences or must experience.

Providing skills in plenning. A detasiled description of one kind

of planning and action process, "Life Planning," is described in

. the Appendix. The sequence included in the Appendix is

P
. ‘S

specifically designed for adults meking career decisions, but, an

adaptation could be designed for adults in other transition st&tes.
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Progran ;ﬁplamentation

The model for developing strategies that we have Just presaented

Includes the three dimensions of support, cognitive framework,, and

e 3

planning. ﬂh@d@rs who are able {0 provide these thrse dimensions
will aid participantes in thelr programe to gain support, to under-
gtand their situation, and to plan and take action to move through

the crisis of their trénsiti@n gtate.

- r

N ;
Activity for Achievement of Objective 3

‘(1) Turn b»ch)g:r to the program planning sheet
on page 8 and spend a few minutes
revising the programs originally des-

. cribed, How would you change them es n
result of what you have learned from
this module?

. (2)  Working in peirs, £ill out the Program
Btrategy Worksheet on the next page for
the group you have designed a program
for, Try to kesp your plan manageable -+

4% and realistic for your setting and for
the resources you have available,

(3) Briefly report on the kinds of programs.
that you have developed.

(4) ° What will be your first gtep tomorrow
morning in implementing your program?

(5) Bituation: Pretend it is a year from
now and you are being interviewed for

| . . a local T.V. station on your program. -
" What would you like to be sble to say
/ . about your program.
g _
t
, 15
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Planning: .
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12.-

13.

1h.

15.

16,
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APPENDIX

LIFE PLANNING PROCERS

Following is a desoription of a Life Planning Bequence, which is
an adaptation of Herbert Shephard's "Life Planning Process." This
sequence is demigned particularl& for adﬁlyé m@king'déc&sions about
.;i\\ ) their COrBers. Adaptationé could be made for other decisions and

transition states. The Bequence is deslgned to be used in a one day

workshop with 10%0 15 participants. Follow-up sesglons could be

aryanged.
} The attached materials should be reproduced and distributed to -
/f each participant, .
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¢ ‘ LIFE PLANNING

Introduction

Many peopls feel that their choices and mturx,'ea are largely ' )
determined by thelr pasts: or are largely controlled by other people. o
The activ%tiem in this aequenné will fﬁcus on the future and will give
you a chance tq develop plans to enable you to gain and feel in
control of yowr cholces., B

This "Life Plenning Workbéok" 1s for your own plauning guide

and for your own use. Each page has a heading and a description of

the activity, the rea% of the page is for you to write on,

52
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Beginnigg Activities -

Peraonal on;c%ivus for ths futurs ara poméetimes hard to focus on
without some "getting in the mood. . ." kinds of activities. These
beginning activities will give you a éhance to uﬂderstand where you are

*in your life rigﬁﬁ)now and form a basis for estailishing futufe goals.

The shayinglaapecta_of the activities will give you a chance to

add to your own self-insight. In addition, it \% give you an oppor~

tunity to receive support from other people who are elso trying to
formulate life gosals.

AN
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I.. Where Am I

Draw a line which repredents your life. This line may take any
form or direction. ' It may be "squiggly" or "stralght" or cirecular ‘l’
or whatever represents your life to you, from the beginning ‘to the
end. Now mark an "X" on the line to indicate where you are right row.

Spénd & few minutes discussing with your group why you drew the
line as you did, and why you put the X where you 4id.

Today we're going to focus in on thit part of your life which

hasi't happened yet, that part beyond your X,

“~r
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II. Who Am I

~

You have your'\fm way of thinking about yourself. You may think of

!
yourgslf in terms of your role, or in teris of qualitics you have, You

may think of yoursslf in terms of your negative attributes. Or you mey
)

think of yourself as a mixture of all of these dlfferent framewdrks.

Whatever framework yqur life has had, try to find ten enawers to "Who am

~X8" and write them dowm.

+

When you're finished writing your self-degceriptiong, rearrange them

in the oxrder of imp?rtance to you. Did the sequence change from the

order you wrote them in?

~._/

Agaln, look at your list and determine:

% a. Which are temporary and which are permanent? N

b. Which are things you wish to take with you
in the future?

¢. Which are things that you would 1ike to leaVe
g behind? 5

d. Are there other things that you would like to
add or modify?

AN
AW
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Where Would I Like to Be
Imagine syrourself negr the end, of your life line and write either

I1I.
' - /
an hutoblography.' ﬁ\a retirement or testimonial dinner speech. What

would you like to have accomplished -at this time or want to be
2 _

remembered fort

lgthe group.

. |

' / Discuss what xeu'vo written wit
/
/ What 1f this was written now instlead of then « what do you have
. ”

1

;y//y left to accomplish?

f
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IV. Ideal Year

Try to think of what the 1deal year or the future would be like
for you. Protenq.you have unlimited resourcos‘w vhat would you do?

Write 1t down, then share with the rest of the group.

<
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R | © V. Ideal Job

"7 Consider what your ideal job would be like. Just think of the

elements not the titles. How would & want ad or joh posting describe

the job? _° ' o : | | Q

Revisit the goals you set wup in ITI. Is the ideal Job in.iine;

- with life objJectives or reverse? . a
. > .
real Job , - 1deal Job
. . . )
¢t .
- \_,//
A
\
- ¥
-
!
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e
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Carser Inventory

Congidﬁr yﬂuxzps¢s¢nt'job in termé of the following qugatignst

1.
2.

3.

.

—~3 (o . WAN
’ . -

What turns, you on? When do you really fesl alive?

N
“What do you do well in yqur presentljob?

What do you do nét so well-wpoorly?

Wgat do you need to leaR

What resources 4o you have now? °

What should you stop doing now?

What shouwld you ggart doing now? .

Write a career strategy for yourself - not the how but whats,
What is it you would like to be moving toward?

Pick someone in the group to work@.' One person assume the role

of 1hterviewér, and one interviewee. Exchange booklets, one person

should sponteneously answer.the questions in the interview.and the other

-person should record. In this way the person responding can be free o

think about. his/her angwers and not have to write in detall.

v

% ' ~

Share or talk about question 8 with the group.

©
'
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VII. Career Strategies

Aevisit the 1life obJeotives or goalsy you set in No. III., Is the
strategy you d@féqed@for your@elf’in No. VI in keeping with these

objectives?

<y
.3
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VIII. Rggources
, What resowrces do you have available to carry out your career
strategy? Ixemples would include inshouse¢ or out=of=house treining,

profassional counselors or time.

.
) - K.
: )
/
: J | :
| )
. - |
-
®
\ \
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IX. Action Plan

\
Now lodk at the what of your caresr strategy and try to plan the
how. What are the firast t;hr@e steps you need to take to implement

your career strategy?! By when? Q

Time Line

2, Y
- \
3.
S8hare with the group
What are some of the driving and restraining forces which will
effect your plan?
Driving Forces . Restraining I"orges
1, 1. R
2. 2 )
3. v 3 -
" * ’ -
Weigh e/m:h of these forces. Which forces do you have control . ‘ )
over? Can you reduce any of the restrailning forces? Can any of the
restraining forces be turned around to driving forces? Share with .

group.

29
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MODULE QOAL AND QBJECTIVES

. # |
i Module Goal : , ‘
- " . . & . s
‘I’ In addition to working indiyidually with adults, one very affective R

strategy has been to design progiamz for groups of adults axp?rieqcing the
same life situatione. Programs have been-dasigned for widowi; vetarans,
mid-career changers, people facing pre-retirsment, women re-entering work
* or school, and beople in the procass of:aivorce or separation. The éurpoae
_ of this module is to provide participants with some knowledge of adult devalop-
* ment and td'help them integrate this knowledge in designing pxoéfams. They
*

will be gi@en the opporiunity to begin developing the components of a ﬁrogram

for one group of adults with whom they would 1like to work.

Module Objectives

When‘ﬁhey have successfully completed this‘'module, participants will be

able to:

1. List and briefly describe at least three of the five davelopmental
issues of adulthood.

Successful achievement of thig objective requires ;he participant to
' list at least three of the five developmental issues discussed in the
text and describe each issue using at least one of the points discusesed
13

for 1t in the module. : _

2. Apply five developmental dissuea of adulthood to a téréet population
of his/her choilce.

! Successful achievement. of ﬁhis objective requires the phrticibant
to select and dascribe in terms of ghe develdpmgntal issues of adﬁ1t~
hood a target population for which s/he would like to plan a program.
.‘ ’ _ In deacribing the population, the participant must complete the
. population characterlstics form in the module and include in the

(=4

. deséription for each i1ssue dt least one of the points covered for it -

J in the module. ;




3. .Develop a plan for his/her target popélation basad on the four
componente of the program-development model.

Buccessful achievement of this objgctive rejquiras thée parcicipant .
to complete a Program Strategy Worksheet~fo; the program she or he |
- davaeloped. The following elements must be included for each area ) ’
listed on the worksheet: | -
Support — providing a group of people experienéing the same transition

Cognitive framswork - providing the support group'with an understanding
of what they are experiencing

Planning - providing some skills or activities to help participants
take action

Leadership — responsible for providing the three elemewts of support,
cognitive framework and planning. b, 1
: "\’.
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“try to focus on the following areas. .

. . through the<é?;CU$810n9 and activities.

\ COORDINATOR'S ROLE

—” .

This madule is deaigned aa\Qhat participants have all nateriala and

<

O

learning to procead through the day's activities. Howcvgﬁgaynur role as
coordinator can help to enhance the exparienca. _Specifically, you should R

toing the Tona
A relaxed atmosphere should be m;inﬁginnd. The vgriacy of readings g;d
activities should help maintain participant interest. It should be gmph!lizid
that each module is dasigned to provide participant: with qucifid skills and -

1earnings»'

Regulate the Pace - ' . ' X
The times listed in the Module Outline are to be used only as estimates.

In gome cases more ér less time will be necassary. You maj want to ;Xntinug

v

g lively discussion or summarize a section which seems to be dragging. Breaks
P '

should be taken when needed, but preferably after an entire section or activity
has been completed. Timing, in general, should be handled felxibly.

Facllitate
EnpOurage'participation from everyone. Make sure that questions are

answered and areas of confusion are clarified before you move on. Make sure

the discussion remains on track. In general, your role should be as a gulde

—

Evaluate - | | |
Make sure the participants complete the post-assessment items. The assass-~

ment process should be regarded ag another form of learning. Emphasgize that

. the assessment allows the participants to determine whethexr they've acquired

the skills.

>
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SPECIFIC FUNGTIONS OF COORDINATOR *
Prioy to the Wbrk&h0§ | L ,L " o § . | s
1. 8tudy the module caxafully. pq familiar with all participant materials ‘ ‘!’-:;

and this Couvrdinator’s -Guide:
If using video equipment, make sure you have: (a) video recorder,
(b) video monitor, and (¢). video tape. Be sure you are familiar with

L4

sand know how to use the equipment.

At the Workshop

1.

Introduce yourself to participants, briefly noting your background and
the role yoG will play in the workshop. !

Ask each participant to introduce his/herself to the total group. In
addition ‘to their names, you may aak them for othar information such as
their present position, or their interxest in attendinglthia workshop.
Bstablish the schedule for the day (iunch, coffee breaks, when thq dé&
andg, etc.). | A

Go over the basic goals, objectives, and overview of this module (see

pages 1-5). Answer any questions,

Guide the participants through the readings, discussions, and activities.

£y

Make note of the participant responses to the various sections.

Conduct the Assessment of ga?home for each objective as indicated in the

module. Use the criteria in the Coordinator's Guide to assess each par-
ticipant's performance.
Condiict a wrap-up session in order to:
;. eémmarize the module's learnings : " ,
A . _ ‘l’

b. answer any final questions Lo

¢. refer participants to any additional resource mnt@rij}}

85
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d. identify local experts who might provide further learning related to

. the module topic ‘ -
8. - Submit the aseessment vesults and all feadback to the overall workshop
. | director, when applicable.

I ' ‘ 2
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.. CONDUGCTING THE MORKSHOP

The following section will contain suggestions and nacassary information
to optimally facilitaté thie module. This information has bean divided into
thea two areas of: (1) Knowledge of Adult Development and @) Application of

. . @ . -
Knowledge to Adult Groups and Ptogram Planning. Assessment criteria for aach
) |

objective is also. included.

* - s \

N

%@
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- NOTES TO USERS . ,

Moeﬁrapproptiate target groups:
(4

Community collcic counsalors, adult sducation tamchsrs/counselors,
pro-service aotivity for students interested in working with adults.

Time Raani;gdz

This is the second of two modules on Providing Guidance for Adults.
This module and its companion, Utilizing Strategies for -Adult
Guidance, ara desighed to be used consacutively In two zull days of
trginiﬁg, approximately 6 to 8 hourq per day. In oxrder to adhera’
to thosa times, coordinators may want to cousider giving the modules
to the participants ahead of time s0 they can familiarigze themselvaes
. with the written taext. Tha'/materials and procedures outlined in the
wodules should be considered as suggestions. Coordinators may adapt
activities and readings to suit local neads. ' -

Video Tape} ‘ N

video tape. Althouglrwgiftten transcripts of the tape have been pro-
vided, it has been cur exPerience that video is a qualitatively and
much more effective learning device. Copies of the half-hour video
tape are available from the Educetional Technology Center, University
of Maryland, College Park, Maryland 20742. Supply your own tape and
$5.00 for handling and postage. S .

Several of the modyle activities are designed around the use of a

‘Thége notes are based on the results of a fiefd test of the module conducted:

in September 1976.

-

j’ : | ' *‘T\\. x
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Introdyctoxy Aﬁ%ivigx oo

.
PR v . .
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' .

‘. There 1s an introductory uctivity'on page 7 to help participants to \

begin thinking about program development. If the participants have hOthone J

" through Uti@iziq& Strdtqg;es for Adult Guidance, you may want to show the

video vignettes at this pajnt. If you show the wignettes, have participants

»

~describe the kind of program they would develop for;a groupﬁbf people with g

P »

- similar concern as expressed in each.of the segments.’.You could also use the EURTREN
tranécripits of the vignettes (Appendix B). wfst ¢olumn on the Prow ! v
. P _ ‘

Pléqging.Sheet, page 8, should be used for this purboaa; the second column '3
will be f£illed in later. ~ °~ = - | -
. . . _ : .

-

¥ (‘ -

4

Knowlédge;of Adult Develépﬁenc

- £ }-

There are five issues co&ered in tﬂie section: role cﬁan&ps, stress,
stock tak&ng, time perspgctiva, aqd[control. Eacﬁ issue contgins written
material and an activ%t;. lf you are familiar with the material you edn
summarizé the® text rather thhn have participants read. 'Discuss each activity

RrLL .

as it is completed and tie it into the descriptive material written jxltheinxt,

. \ ;
. Assessment of Objective 1 '

IN

; The criteria for this objective are:

(1) Are five issues listed?

(2) Each desciiptiohlor definition must include at 1eay

c

ni

could include the following:

Role changes

a. role increments vs. role deficits

b. unanticipated events

c. social ‘rather than biological clocks
d. on time -off time :

¢ ' 9 69 Q_ . '. .
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SBtress - v
a. Holmes & Rahe's Soalal Readjust:merit: Rat:ing Scale Ld./
Iness

b. relationship oT stress to psychologigal or physiologxcal

Stock Taking 3
a. unfulfilled drenma . _ T
b. Levinson's mid-1life crisis S

¢c. reassessment of options

- w N rl

2

Time Perspective

a. time left to live vs. time since birth -
b. time is finite . .
¢. need to hurry up , " o

M -

a. internal vs. external locus of control
b. relationship of control and successful planning

- Control

n

,
4

Application of gnowledge <to Adult Groups

This section takas_é@e 1z§pes covered in the f ret part of the module
and applies it to the thred g'gups of women returning to gchool, mén experi-~
encing m1d~1ife‘crisis anddpre~rétirement adults. Depending on the group's’

interest, you can decide to cover one of the above groups in depth - You may

-

' |
also take anothaer group of particular  interest and apply the five issues to it.

AS
o

Activity for the Achievement of Objective 2

[

This activity gives participaﬁtg'an opportunity todappiy the lssuas of

adulthood to a particular group they are interested in planning a program for.

A3
-

This activity should be completed in pairs.
2

+

Asgessment of Objective 2

The criteria for this objeétive are:

o

1. Are the five characteristics on the population characteristics form .

cdmpleted?

. . . \
2. Under 'each of the five characteristics on the population description

» N
H x ° ~ .
AN ;
L \¥ > N !
H

| o 07
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form at least one specific point covered in the module text must

- ~//ﬁ///./b,a/Ll;x_’lcl.udmi. .o _ :
' /~' }. S8pecific poinfe to be included ars the same as those listed under
. i \ -
' ’ the criteria for meeting object;i?xa 1 on pages 9 and 10.

Progxam Planning

This last section on program planning incorpprac% the knowledge of

adulthood into a wmodel for plamning programs. You may want to take the

material inmcludéd in Designing and Selecting Program Stratpgies and aN

Program Strategy Model and apply the components toié apeci_f;\x; group.

. Program Implementation

. 4 ~ ,
) " This activity allows participants to take ywhat they've learned in the

first two sections of the module and includd' it in ap actual program design.

_ You should stress that the progfam should be ablé.to;be implemented.

e .

\

- Asgsegsment of Objé&tive 3

N // »
. The crifﬁ%g%dfor this objective are: \ 7 -
1.. Are the four components of Weiss' %pdel.completed?

2. Are the following elements included fex.gach area?
Support — providing a group of people experiencing'the mmm:tranéikion

- Cognitive Framewdrk — providing the, support group with an under-
standing of what they are experiencing _ -

Planning - previding some skills or activitias to help participants
take action . »

- ¢ _ lLeadership -~ responsible for providing the three elements of support
' ) cognitive framework, and planning ) :

'\ ) 3. ‘Could the elements of the program described actually be implemented?
., ) . In other words, could the paft;cipant realistically implement this
program withln his/her work setting with their present resources

on

. (1.e., time, personnel, money, etc.)

. : 1171




APPENDIY

VIDEO TAPE TRANSCRIPTS

w’”\$ .

Vignette 1

-

.ui'm really feeling diuttegnad, ny wife and I have been oeparatﬁd for a ysar

and a half now. She just came back from vacation with my son and informed me

thnt she is moving, out of the state, up with her folks. 1 have no input into the

decision, I feel helpleas, angry as hell, she is taking my son away.

Any relationship

I will have with him will be  commuting eight hours to go into § strange clty, get

a8 motel room and invite him to the room, 1 feel no naturalnass in the future

'aituatien, all she wants from we is che money to qupport her, bven if she doasn't

have the same costa because whe will be living with her folks, I feel powarleap,

angry_. I don't know what to do about it.

14
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Vignatte 2

f'havbrb@en thinkinglavcut going gack to échool} My fag}ly ib ruiged fnd 1
have three tganage;a\who are in college. My daughter has Béaﬂfurging-me to go
back and maybe take a course or so each semeater. But my problem is I have no
idea where to start, because it has been so long sipge I've been to school and I
don't know what kind of a course to take. I don't know what I would like to do:iil

Would there be something of my own interest I would like to pursue or should I

‘purauu_gomechiug in the business area, or what - % have no idea. Also, I don{{(s

know whether I would be, able to study, whether 1 Qould be able to do aldt of

writing, I dén't know whethet = You know with a family - whether I would be able

~

to devote the time to doing 1, so'I-jusg don't know how dven to begin to find

somet‘h‘ing.';.. - .. " | )

- .
. - . P

SRR 1 5.4
P
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Vignette 3

g

I think I am going to have to drop out of the craining programt .Hhen I _
, ’ BT
‘l' first signed up” for it, T really wanted to get my GED, because I wantgd tobe

a nurse., But aince that time I have found: it really hard to wake it on th&

3

$2.20 an hour that I get 1n training. I now havé been offared a job over 8t tha

4

Hot Shoppes that pays $3.25 and I could reallx use tlfe money, plua 1'm nut'sure f”“ﬂin’;
‘1'm going to be able to follow throuéh with the nurses ttaining anyﬁay, beanuﬁu
I found that it is going to take a long time and I wém't be able to give np wotking TL'¢<

\\in oxder ta go full time. I think I really ahould ane thia Job while I Gan get h“;.‘ "

7

1t because L'm not sure that there are going to be any jobs availabla once I get

the GED. Alot of my frierds who finished high school are working over there, you |

-

seqe, and if I can get the job now maybe I'shOuld‘take ic. So you know, I came to N

. . -

talk to you about it and to ggk'you witat you_think I should do. )

. “ . .
. . .

&

15 -



Saia ' c “ e':.' N ~ ‘ . v‘ignﬁttﬁ (? . '
< ;  S Wsll T ﬁe@lly don' t.’ *'. 1- really don't knuw wheré to begin, I don't
Tee T knov what I anm gaing to say to you, I Just gon thia faeling that I'm kind
of juat dead @ud,-you know.. I got a joh, it's. alrigth\aht there ig no

fﬁthi&. And 1 sge younger ‘men genting ahead of ne, - HerL I huve a house, a_

S B mortgagq, X don t hav@ thg’freedom Lo move a8 they do, ut iet I get paeaed

. pver for promotions;\ X have a gbod job hut it~ 15 god ;ncwhere,litja Jjust

absolutqu becoming a part of my ltfe thac T don t lika I ¢ éame togwork, I
do my job 1 go. home_w thare 8 no challenge. It & jJust ‘kind of hum-drum, »

I ve done it many times before. But 1f I aaw soméplace 1 ouId move, some-

a

p[nce L could/go - someplace 1 could get ahead - i would do” sama of the
' things, ¥ r@a&iy wunt to do wh&n I started in chis organization, That 8 what

I waﬁt. I'dOn.t know whergfyou are, whethexr you are the person “to help me or
.. .},}noc,:but it'e just gotting to me. 1 don't know whafe to turn, I don't know

- &hgt I can do with my Life.at thfb,particulnr Juncture. The kids are gétting

. .. \ ¥

bec0ming %ﬁas necesaary her& IL s not much fun working here anymor$, not

kS ) 6lder,“i‘ﬁ bdGQmiﬁg'less neceséary'thére you look at this organizafion, I'm ~

much fam working.. wOrk 18 nqt whac 1t used to be. I think I have a lot to

offer I juab don t know wherc 1 can.go with it. Do you understand what I

» * .
v >

\ am saying? Can you halp me? I jusc have to do something, I ve got to move,

got "to grow. S — iy

\



. to how we are to manage that, because both of us work, ws have equivalent

- ‘ Vignette 5 . .

“
The main thihg that I've talked about with you is the issue having to do

N

with my wife and I. When we knew that Jan was éﬁggnant‘the question arose as

degrees, equivalent positions. X had proposad the idea that I stay home a

day or two days a week and go part time on my job. That created in me and in
her some‘real difficulties. I say I proposed it. - It came out of a fea%inﬁ
that I ghould entertain the idea and try to process it througﬁ and it turned
out that what I thbdght would be a good idea, something I would enjoy - turned
out to be alot of losses for me. One of the lossas I wasn't eveﬁ\aware of wu§

the fact that I gave .up some ggtion’of success, I would have to change my sucg~
P .

cesshstagdarde. I jﬁﬁt couldn't compete successfully on three days a week,

/' . . : -
felt, or if ,my peerg were up here. 1'd be down here and interestingly,/my wife - -

| - -
it was easier for my wife to give wp than'ggr her to allow héx husthnd to give

»

up. But I felt some guiit in our ngt being able to do it beodiae 1 felt some

‘notion of shouldness. Somehow it ’@emed unfair that ¥go ocut and get QLOt_of"

“ws

- ‘ . . . -
money, medt needs outside of the house and she woyldn't and she has given -~ -

>

she's 3 days a week at work and two 4t bome and ghe enjoys it. In a sense’l

would enjoy that too, buf the losses Are too gyeat.

4
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- v
I'm a vgtarun from the United gta;ea Alr Force, disablad nnd now uttend~
iug the Univemity of Mafylrmd, 'rha t:r&nsicion from the military to the .

7 univereity wasg kind of straining bacause, first of all I was 8 bosp there

Y

and F'm not & bosa here and the age diff&‘eucﬁ*batween wy claasmates and 1.

could have some problems—«~ixxsome claases it is diﬂficult because I try to

discuss thinga with them. They h?ve been going to achool all thair life and

I bave a large gap where I haven' { bepn and sometimes this 19 unaettling.

[

When I first started this campus- I was lost and I had a’ little map. and I was

i_going from place to place I would ask othg;;students where‘aéqething was
~and they would kind of look at we and say, "Wali,rnow 1t'§ ovar here ~ - I'm

| not su?e where it is." Some think I should be a student.and-othars think I

> ) - should be an instructor. lI think bécause thgy areé not sure which, this\givea
them an-unéaéf feeling. if I'm a student|, why am I s-student at this age?

‘And 1f ¥ am an inscructof\I should know my way arquﬁd the camp;s. My coun~ -

L

gelor and I have a pratty good rapport, we understand each other but still

3 he is upset ~ I guess because of’out §ge diffarenca. I'm older than he is and : \\
Lhis causag him _sometnes to‘iael_uneas?///f need agssistance for clasecq-+‘

clagses to take thaé sub jlgct matter. All of these things I still nead assis-

N

tance and 1f 1 doﬂ?t get asslstance this - the university, the bureaucracy )

will crush you and I need help.in thaining that. -- , : -

. K )
£ LN —

7.
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Vignette 7 :
. _
e ’ I think probably ohe of the most frustrating feelings I had at Gam's -
. ‘death and previcus to it, was belng angry, ;xot; Just - I was not the ox;nly one |

that felt this way, but he felt the same. We were at a period whefe he had
retired, although it was fo; diaability reasong. It was at the poiut where
we could have anything. Our children were grown and we planned to -do alot
“of traveling (of courg@).and just do the things we wapted to do. When Gam
first becﬁme 111 or when h?-firet retired - - I should go back s little bit to
say that he developed this condition about 3 years previous and had reQbonded g
well to chemothatﬁ%y until abou! the last 2 years. Then at the time wheq he
felt he would retire, he went down hill just so rapidly snd it madé him 8o
angry he would strikaFOutagainét the bed, pilibw,_the wall, or an&thiug Just
{ in anger\becauée of what had happened. And if he had been a person who had
not taken care of his health or 1n‘anywaylit wduld béva been different, b;t
uit was something you qould;'t help. He was also hurt, I think, for me feeling
he~wga 1eav1ng-me with the burden and wonde%ing if 1 ever gdt in the same cir-
cunstances who in gpe world would tageméare ;f m;. As Gam's doctor‘said; I
had really Aearned my nurse's cap because I gave hipﬁplot of the doctoring
\x and. the naedles and everything he nae&ed at home. I think the hurt also was
seaing suffering and not being able to help except to glve a shot that would
last 2 or 3 hotirs. It hurt to put him in thé hospital when I did beiﬁJ;e_I
i have had a sort of breakdown, I guess just nerves, so they call it. '?E{f not
like a nervous breakdown, but exhaustion where you.are dealing with gémgghiﬂg
that is cénsuming all your time and ene?gy of emotio&s. S0 1 think ﬁhat 1=+~
. ) I don't know \J, y -—1don't know that you can help this in anyw‘ay, but to try
to get over t(fs feel}ng,df‘anger. When you try té get away with other
) thoughts once in a while you're aﬁddenl& hit lige that and well it-——-T@at's

¥

a

enough of that. - ) . -

21 ] .




"" Vignatte 8

-/ {

-

’ I really appfoclatu your Qillingnasa to talk to me to?ny about my-°frug«

| trations about not being able to secure the type of job that I am prepared g ‘
- X . v

end had worked hard to acquire, and I thouéhc poasibly you might be able to - - '

(4

help a bit. I just finished working om an advanced degresa in eéucati@n and,
as yoy know; at the moment the market is kind of glutted‘for teachgra.s I am
v also in a situation where as Y can't move from thié\ar&a 1f thare were teach-
'1ng jobs available elsewhere because my husband has a gpod job within the .
city and yet I m gtill vgry upset by the fact chat 1'vt nof able to pursue
"the profession that I'm trpined for. I'm very interested .in work;ng'with
young people. I've dome it for a number of years and I don't 1ike the 1dea,
that I'm maybe getting outdated and losing contact with,paop}e in the job
~market. X also-find that 4F I'm not working that IT;—faéliﬁg insecure in my
" 4 " ability to do a Job. - That frightens me a great deal aﬁd I was hoping poseibly
that you might euggeat some other outlets for me today -Should I continue to
attempt to find A4 job in a field where I just know the whole thing is hopeless.
> - It's very frustrating particularly when yéu' pend alot of time and money in |
- order to stay in the profession that I have ﬁad axperience 1n and that I'm
trainad<1g It's not only frustra;ing for me as a profegsiondl but it hae
- also indirectly affected the relationship I have with m§ sén and husband, In
that somécimes I can't help resenting the faét that I can't have the same
freedom that my hugband has in eéeking a j051 We do hava a small child and .

I devote my time to his interests as well as my own 80 there is a Joint

, frustration. ;
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‘l. s On:the next five pages are two samplg instruments, the Module Bgrf“'; NG
Record and the Evaluation Questionnaire for Stiff Development Workshops. You
may wish to use. these instruments to gather 1nformat10n for gva1uat1ng any
workshop in which you administer this module, and for making de ﬁﬁons about
future workshops. The Module Performance Record (MPR) is a forijfor\ta1ly1ng
participants’ achievement of objectives. The gya]uatign Questionnaire seeks
participants' opih1ons on four dimensions: (1) percaived vaiuc of the
workshop; (2) effects of participating in-the workshap; (3) rble and,
performance of the coordinator; and (4) recommended improvements in the
workshop. As it now stands, the quest1onna1re:shbuld take participants.

10-20 minutes to complete. . You, as module coordinator, should complete
the MPR form based upon the results of the postassessment or other

? evidence supplied by participants. If you duplicate the Evaluation
Questionnaire for participants to comp]ete we suggest you print it as, ;
a four page booklet. ) ,///

/ | SAMPLE EVALUATION INSTRUMENTS ' \

J | -

- : e

&'1)




MODULE TITLE:

Re

WORKSHOP DATES:_ >\

WORKSHOP COORDINATOR(S):

Participants' Names
(Alphabetically)

(Place a check (v’
T " pbjective "q

achleved.)

0BJECTIVES r

|

mark for eqch

1 T e

113.

14,
_ i]S‘
\

l i

i Deve10ped at bhe American Inst1tutes for Research, under SUpport by the
-Department of Health, Education and Welfare.

Aruitoxt provided by Eic:

ER\(fd States Office of Edu;;tien—

—m‘
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NATIONAL GONSORTIUM ON COMPE

EiéggéjION'QUESTEONNALBE FOR STAFF DgVELOPMEﬂI_yQRKqugS )
Your response# tﬁ thé brief questions in thjs,bonﬁﬁet will help
ug avaluate the workshop you just completed’ and maks decisions
-ragarding future workshops. Please take 10-20 minutes to answer
honestly and thoughtfully. You need not §ign your .name, but we
do need your halp. Please answer each question. Thank §ou.
Name (Optional) s . Date <, o
P - — - _— : N
Module Title _ =~~~ e e e e S e f

A. Ggnerallssues Related to’ the Workshop

Respond by checkin? the.column (A, 8, C, D, or E) of the statement which bast
expresses your feeling or opinion on each item in the following 1ist. If none:
of the possible choices precisely represants your view, pick the one that comes

closest,

T ZoTumn AT Calum B ToTumn (] Column D] CoTum T
‘ T L7 T I [ don't
: strongly!| agree disagree| strong!l know. I
- STATEMENTS : agrae - dﬁsig§€§ have no
‘. L | basis for
answerdng.,

. Thiz worxanoo wds 1 raluabla concribution <o my 3rofasiions] ]
daveiogment, .
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C. P]gase list and brief1y descr1be any negative effects you have “axperienced.
because of thks workshop. Continue onyfae batk of ‘th¥s booklet if necessary.
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Pleage 1{st and briefly, describe up to-three major positfve changes that

. You have éxperienced in your knowledge, attitudes, or skills because of
;h1s*w0rkshop Continue on the back of this booklet if necessary. If. you

did Mot experiénce any p051t1ve changes, ‘please check the appropriate space.

P]eaSe 1»1st~and brieﬂy describe any 1mpr6’ve”'gnts ybu ant1cipate in your
career guidance program as a result of th15 E

rkshop.+ Continue orn the back

of this bookiet if necessary. If you don't€xpect any +ﬂm véments as a i
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Please 1ist and bf19f1y descr1be'§ny dtheﬁ éomMenté'on this workshop,

critidisms of {t, or suggestions you havegfor imprqving it. We are especially
interestad 1n your“Tdeas on topics or ac#fVities that should receive. more or
less emphasis.  Contfnue on the back of this page if necessary _
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" NATIONAL CONSORTIUM CQMPET§$§Y~BASED STAFF DEQELOPMéNT RESOURCES .

~

j .
‘Modules -1~ 12 comprise a gkries on Deyeloping Gomprehensive Career
< . - Guidance Programg. + ‘ , .
. ' 1. Capeer Davelopment Theory . ’
. Barbara Sandefson and Carolyd Helliwell
2. Program Development Model )
TharTes ﬁayton andT{ B, Gelatt N
3. Assessingpoesired Qutcomes - ~
* TharTes Dayton ‘- - ,'
. " : o S O
4. Assassing Current Statys ' , ) ,
- Phydlis DuBois ' ;
5. Establishing Program Goals . ' '
Pt | CharTes Dayton-
6. SpecWfying Student Performance Objectivas _ ‘
. lﬁurieH:>YWson I .
N 7. Selecting/Alternative Program Strateg%es - -
L . M. B. Geﬂatt .
L 2 g . ¢ )
8.~ Specifying Process ijectives
Barbara PTetcher
_7 .0 Deve10p1n9 Phogram Staff _ - ,'{ S e
( Barbara P1etéﬁ§ ,
. ‘ . . 2 - 2 e'
. 710. Trying Out Activities and Monitorﬁng Early Implementat1on Efforts.
. ’ . . Steven M. Jung/
N _.
' 11. Londucting Summative Evaluation (Cos; Impact StuqieST .
. Jean Wolman: : Yy : o o
12. *‘Commuhicating Evaluation Raﬂ:‘ffi -
Sarah Roberts - 3 .
The remajning mody1é3’ addressii?;a competencies necessary for ‘
prov1d1ng comprehensive career c-idance ' .
a2 . ' ‘ PO 3 ‘( '-; L A
T 13. ~Utwliztﬂg Strategies for Adu]t Guﬁdance s T
. . Tandy Cetbowltz and Nancy Schlossberg .. . i Rl
.‘ S 14, Besigngg Program-! for Adult Guidance ; A s
. j ' \? an y e{bOW1tz anhd N@ncy’Sch]ossberg t -;1 BN
) 5. Provid1ng LierCareer P]anning ﬁpruwomen and Gingg B
R 'UanECg M Birk - ,/ N R ¥
e - o N I A TN o g 7« - '»‘w . : .
T P 15 4 Rrovfd1ng Careerﬁenﬂdqncé for Voung meen NI
" e <£ K3 ;Péme]a G Colby : -
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21,

22,

24

26.

27.

¢ 2.

‘ i ) -
. 31,
» )
.- 32.
ﬁuz
" TY R
S 34,

. ‘Plannin;_a

rstanding of Students with Physical Disabilitles
. ) _

Helping Students Explore Work and Leisure Options -
PameTa G. ColBy . ° .. . '

tareer Resource Center . (

ood, ogers, and Clella K11nge-

ober

- Developing -Pegple Relationship Competencigs for Career Resource

23.

.
+

- Noyce Fielding and Marvin FleTding
25.

T

29.

. Developing Effective Publ{c_Relations N

Center Techniclans
JITT Paddick and Date Dobson

Developing Facility Maintenanhé,Cgmpeiencies for Career Resource
Een%ehifechnicians o '

Clarence Johnson | v

Planning Pre-Employment Programs
oyce .F ing an :

ng

. Conducting Job Ddaevelgpment Pro rémsq_
- Joyce Fielding and Marvin E?elg§

ng -

Conduciing_dob Placement Programs

Conducting Follow-Up and Follow-Through Programs . 2

Joyce Fielding and Marvin FieTding

Imagtng Futuristic Career Guidange Goals _
4ul§ét!v. Miller, Garry R, Walz, and Libby Benjamin

Imaging Futuristic Career Guidance Programs

JuTie¥ VI WiTTer, Garry R. Walz, and Likby Benjamin

Using Change Agent Skills to Mﬁnage,Career_Guidance'Pcpgram Development .~

JoTTet. V. MiTTer
JuiTe

-

'Using Change Agent Skills to Manage Careér Gu1Qan¢e Program ImpTementation
.Ju1{et Vo Miller o ) _ N

~

Norman C. Gysbers

. e e . - Ta

Developing ahd_Cohductingfln—Service'Prograﬁs - ?

AT Stiller AL

Providing,Le{sure Information in _the Career Resource Center
Ron RTein and Ropert Swan T -

33. Developing Caréérftenter Reggﬂfces for Facu1ty.Usef_'

MarTene Fredrickéén'and'Robert'SWan

Providing Careerdejdance in a Group Setting

Perry SamueTs , S;

"‘. \l . . ’ N



. 35, %gj"iéﬁ&ﬂﬂﬂ? l:;rgg_r Gyidance Asse;;smem; Infurmation Thro_g_L

arry C. Loesch

y _ 36. chr1Fx1?95§ng Articu]ating Ind19$#Un1 Valuas and Sk111s for et
g reer_rlannin N : LT
‘ ” ara orster i -

! 37. Helping /r\énts to Help Ado1escents 1n Career Exp10ra
Janice M. girk _

38. Helping Young Adults Make the School-to-Work Tﬁansition
Sherri Johnson, G. D. Johnson and Nief tarey

39. Helping the Community Help Students with Career Deve\opment . -
Rfchard Lutz and Jim Crook -

"P 40. ytablishing Commun1tx38ased Emp]oyment Programs
| Tten A, Stewart ' .

47. Designing Career Devé10pment Programs for Business and Industry
Zandy'teibowftz and Nancy Schlossberg ’

42. Developing Coping SkilTs for Career-Redated Changes
Pﬁi1 Abrego and Lawrence - Bramma(

([ 43. He]gjn People with Preretirement Planning--An Introduction
Garry R. Walz, Libby Benjaﬁﬁn Helen L. Mamarchev, and Beverly Pritchett

.. 44, Counseling Needs of the Older Adult’
PatricTa Cook and ElTen Stewart

45. Spec1a1iz1ng Carear Guidance §trategDes for Use with Ethnic Minorities
Woodrow M. Parker and Roderick J. McDavis \

o

. 46, VUsing Self Awareness and EffectiVe Communication for<He1p1ng Ethnic
Minorities with Career Guidance
derick J McDavis and Woodrow M. Parker

47. Helping E]ementaryg_gboo] Students DeveXQp,Dec151on-Mak1ng Skills
Lee Winocur : _
-48. Consulting in the Area of Career Gu1dance
Tﬁm Quinn "
{
© 49 P]anning Collaborative Career Guidance Prqjé!ts
* Tarry C. Loesch and Joe Wittmer

L)

. = 50. -Bgcoming Resource Resourcefu1°
.Grry R. Wa1z Libby Benjamin, He]en L. Mamarchev, and Beverly Pritchqtt\

¢ J51.  Making Change Happen: Learnin a Systemaf\c Model for r_fhange W

@«  L1bby Benjamin and Garry R. Walz ) ) o
. w ) . - , 0
’ ~ 52. Making Change Happen coming Barriers to Change égi\ .
| [7bby Bemamm and Ghrr‘y %‘wm A SR A A

‘
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The National Consa(ﬁum has also Pproduced d7catalog of cq.nipatancy-ﬁasgd
programs and lists of desirable competencies for \p:oy“ldfng comprehensive

career guidance. ) , n _ : | _
53. Competency-Based £ducation for Guidanée and Counseling Pergonnel: - - )
A Catalog of Programs and Competencies-=Second EdTtion . ,
Susan L. McBain, Compiler ) 3 ; .
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