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. Preface

Caet

This monograph is one in a series designed to report, in narrative form, dis- _

cussions that took place during a series of “miniconferences™ for lohal K-12
Career Education Coordinators A total of 15 such “miniconferenfes’ were
held between the period beginning i January and ending in July of 1P79. This

. . . . . . +, .
monograph, like allothers inthis series, is based on the notes Ltook while con-

ducting each of these 13 “miniconferences” The OCE contracto reSponsible
tor logistical arrangements and for preparation of final notes (as correcteg by
the participants) was Inter America Research Associates of Rosslyn, Virginia.
That Contractor has compiled and published a limited quantity of the final
-potes. Copies of that report, While they last, may be obtained by writing to the

L Oftice of Career Education, US Office of Education, Washington, D.C.-

20202.
Participants for this series of mmiconferences were selected by OCE based
on nominations received from State Coordinators of Caréet Education. Each

such Coordinator was asked to nominate, as possible participants, those K-12

Career Education Coordinators who, 1o the opinion of thg State Coordinator,
“were doing (he best job in implementing career education in their State. It is
not, thett, in any way a random sample of local K-12 carcer education gaor-
dinators whose experiences and opinions are reported here. Rather, these par-
ticipants should be viewed as among the best in the opinion of their State C
dinators. Because it was impossible to select all persons nominated, there
many outstundiu.g local Coordinators around the Nation who were nm,s;) ccted

as participants.

“An attempt was made to secure nominations from all 50 States plus the Dis-
trict of Columbia and Pugrto Rico and to liick a minimum of two local career
tducation coordinators from cach State as participants. The original plan was
to select 10 participants——one each from 10 different States——as participants in
each of the 13 miniconferences! Logistical problems prevented us from reach-
ing this objective of having 150 participants. The final count of participants was
131 persons who, in combination,camc’from 45 different States and the District
of Columbia. The actual number of participants in each miniconference

ranged from a low of 7 to a high of 10 with a statistical average of 8.7 persons in

attendance at each of the 13 miniconferences. -

Each miniconference was conducted in the same basic way. We started by
asking each participant to list the most practical apd pressing issues, problems,
and concerns shefhe is facing in attempting to implement carcer cducation. A
total of 407 such topics—-an average of 27 4 per miniconference—were raised
by participants. Following this, participants were asked to votc on the 56 issues
that they considered maost crucial of all those raised at their miniconftrence. As
time permitted, then, participants in each miniconference “brainstormed” the
priority topics they had selected by their votes. Extensive discussions were held
on 49 such priority topics, several of,whiclyarc discussed in this monograph. In

: "y .
il ) .
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‘ - addition, each participant was asked to present a short oral description of
his/her attempts to implement career éducation in a given community and to
share gnaterials with other papjcipants. Those reports and materials also form
part of the content of cach ‘motograph in this scries. ‘

. While no exact statistical datt were gathered, it appenrs that particip‘zinta in
this series of nnmu)nfcrcn( ¢s had, on the average, somewhere between five and
six years of experience in attempting to implement career education. The basic

. purpose of each monograph in this series is to share this rich reservoir of ex-
perience with others interested g problems associated with the implementation
of career education at the K12 levels of Education. >

The most striking observation one could make about participant comunenty
whs, as expected, the wide diversity of means they have found for overcomi

_the practical problems facing those charged with implementing carcer cduL‘E
tion. It should be obvious, to any thoughtful reader, that there is no one best
solution for any. given pmblcm Rather, Ythe best way to solve a particutar
problem will vary from community to community, from State to State, from
school disticts of various sizes, and from rural, suburban, and urban settings. It
is, thus, & diversity of answers that the reader will hopefully find in the
monographs in.this series. > p

It will be equally obvious, 1o the experienced reader, that the practices of
these expenienced local career education coordintors varics greatly from much
of the theorctical/philosophical literature of career education. It is very scldom
that practitioners, faced with the multitude of practical’constraints that exist at
the local commUni'ty tevel, can put intd practice what those who, like myself,
have the time to think, write, and speak about. I am impressed by how close

" many of them have come. | am cven more impressed-by some of the innovative,
creative solutrons some have found that go considerably beyorid what the
‘fulltime career education conceptualizers have yet heen able to think about.

1 am most impressed by the dedication, commithent, and professional ex-
pertise that Pm‘ticipanls demonstrated, over and over again, during this series of

. miniconferences. They dre the beal experts in carcer educatih. [ hope that, just

as | havé leprned from them, so, too, will lhcnr thoughts and their experiences®
be helpful o you.

. J . —Kenneth B. Hoy.t. Dircctor /

Office of Career Education - g
United States Office of Education
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Parents and (areer Education: Descriptions of Current
_ Practices o ’

. . .

. Kenneoth B. Hoyt
Director, Office of Carcer Education
United States Office of Education .

Y

introduotion ¢

The career education movement has, since early 1972, been described by
some of its conceptualizers as a three-pronged effort involving (a) the foymal
Education system; (b) the business/labor/industry/professional/Government
communlity; and (¢) the home/family structure. A very great deal has been smd
and done with regard to career education activities carried out within the for-
mal Education system. Similarly, the literature on philosophy and practices
regarding involvement of the broader occupmioﬁal society, as a collaborative
partner in career education, is voluminous. By contrast, the frequency with
"which the home/family structure has been highlighted as an equal partner in
this effort .obviously lags far bchind. One of the prime rcasons why this
monograph has been prepared, as a scparate publication, is that we hope to”
‘hring 8 more proper and appropriatc emphasis to the home/family structure as
R vital compenent in the ¢ffective delivery of career education.

To accomplish this mission, the contents of this monograph are divided into -
three major sections. First, some gcngj\l thoughts and recommendations of
local K-12 carcer education coordinators regarding parentgl involvement in
carter cducation will be discussed. Following this, a number of examples of
specific "efforts in local commuuities to increase parental involvement will be
given. Finally, an attcmupt will be fade to draw both these generil recommen-
dations and specific discussions of practice together in a single set of suggested”
parent activitics in a community collabbrative career education effort.

€

» -

Go'm_rnl Thoughts and Recommendations of 'Panlclpanl-

The local career education coordinators who participated in the minicon-
ferences on which this, And pther monographs in this series, is bascd seemned
universally agreed that parents n:”c—-—zm(_i should be-—major influenecs on
carcer decisions made by their children. Several were knowledgeable of the
research literature which consistently indicates that youth tend to visit with
their parents regarding carcer choiees much 'more, frequently than they visit
with cither teachers or counsclors about such matters. Almost without excep-
tion, when the topic of “parents and carcer education” was raised, these partici-
pants agreed that pargns have both rights and responsibilities with respect o

* helping their children in the career decisionmaking process. In this sense, there
. Vs .
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sce,med to be no argument that parents are involved in providing career educa-
tion to their children.

To recognize that parents interact with their children regarding career deci- -
stons is, of course, not to say that parents are necessarily involved in a collabora s,

fwe career education effort with both educators and with other members of the
broader community. The term “collaboration™ carries clear implications of
working togsther toward solution of problems which are of common concern.
When put in this context, participants expressed widely differing points of
view Many, for example, gave repeated examples of how difficult it 1s to get
parents to attend any kind' of function sponsored by the Education system.
Others were equally jusistant that, if career education is used as the vehicle,

parents can, in large numbers, be found willing to participate actively with

educators in career education efforts.
Since participants in these miniconferences were actually practitioners in
local school settings, it is not surprising that many made reference to the fact

-that some paggnts apparently lack both the interest and the ability to work con-

structively wigll their own children or with cducators on matters related to
carcer education. Others were -insistent that parent education programs in
career education can be very effective in turning this situation around.

v There were two general recommendations—each made by a different set of
participants—which, as they stand, appear to be in conflict. One group of par-
ticipants were very insistent that efforts to involve *parents with educators

should, in no way, be limited to carecr education. They pointed out, for exam-

ple, that some school systems have developed special groups such as ““Parénts
of Cheerleaders,” “Tule I Parents,” *
others. They were very much opposed to adding “Carcer Education Parents” to
this kind of growing list. There were two major points they made supporting
their recommendation here. First, they poi'ntcd out that the time of parents
available for interacting with equeators is very limited indeed. When parents
take time out of their own schedules to come to the Education system, these
participants felt strongly that the entire topic of “Education” should be open le
discussion. Second, they felt that, if the carcer education rtTort is truly one to be
infused throughout the entire curriculum and at all gradd levels, it would be
philosophically incongistent to make “car eer education™ a special topic (or dis-
cussion with parents.

A second group of participants made a different but equally telling argu-
ment. They started from ag 2 assumptisn that, if parents are to become suppor-
ters of carcer education, it is essential that they become involved inits delivery.
If this is to happen, these participants felt"that a minimum amount of time
should bc devoted to telling parents what carcer education is. Instead, they felt
the primary effort necded wag one devoted to helping parents discover (hmm
they can do as participants in the delivery of career education. For this to accur,
they stromgly recommended special parent wmeetings oriented specifically)

around the topic of “carcer education™. -
) . R Lo L
- x
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Both of these basic arguments are partially right. Certainly, even the most
avid proponents of career edutation will régognize that the parent’s basic in-
terest 18t his/her child, not i any puni('u(ar part of the Education system.
Thus, when purczitx mteract with any educator, it is both natural and reasona-
blc that the generic topic under discussion be that of hew the Education system
ts affecting the child—not just how a particular part of that system operates. On
the other hand. if our purpoge, as educators, in communicating with parents
extends beyond informing them and actually includes iwolvoing them as active
participants in the education of their children, then it is cqually essential that
educators be prepared to visit with’ parents about specific topics in Education
(such as “career education™) and to make specific suggestions to parents of
ways in which they can be positive cpntributors to the teaching/learning proc-
ess ln general, recommendations of participants for resolving this apparent

contlict seemed to include. (a) a discussion of the nature. purposes, and goals of

career education should be q)ndur('tcd with parents as part of a broader discus-
sion of the nature. purposes. and goals of the entire Education system. That is,
the goal of “preparing youth for work ™ should be seen by parents as only one of
the_goals of Education, and (b) if parents are to become effective partners in the
callaborative career education effort. they need to be shown specific things they
can do to supplement and to complement career education efforts now tzking
place within the Education system itsel. The carcer education efforts of
parents and the career education efforts of the Education system should be
joined together in ways that will provide maximum benefits for youth

A third major general cohcern of particifants centered around questions re-
lated to the extend to which parents should be made aware and knowledgeable
regarding the process of career development. This concern was raised by par-
ticipangs who reported parental fears that career education may be an effort
aimed at torcing premature career choices on youth. It was also voiced by other
participants who reported that some parents seemed to perceive career educa-
tion’s “hidden agenda™.as being one of encouraging more youth to enrdll in
vocational education programs at the sccondary and/or postsecondary educa-
tion levels. Most participants expressing this concern wereé apparently con-
vinced that it would not be difficult to supply parents with the kinds of factual
knowledge required to alleviate such fears. For example, it should not be
difficult for parents to undcrstz_\nd that carcer cducation's\mplmsis on “‘carcer

awareness” at the elementary/middle school levels is designed primarily to ac--

quaint youth with the general nature and necessity for an occupatsnal socicty
as part of thetotal society. Neither should it be difficult to explain to parents
that, in a carcer development sense, the primary emphasis of carcer education
at the secondary school level is on career ¢xploration rathet than on making
firm and “final” career decisions .

It may be slightly more difficult to explain to parents that the career educa-

tion concept places equal emphasis on both the “right to choose™ and the “right
to change™ as equally sacred rights of all persong. Yet, such understandings are
cssential to communicate if parents are to really understand both the emphasis

RIC
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career education pluces on the career decisionmaking skills required by today's
youth and the general employability skills that will allow them o change with
change in the occupational society _ o
Stll greater difficulty may be expected when parents observe that, in com-
munitics such as New Albany, Indiana (where Jim Williams is ‘Carcer Educa-
tion Coordinator) and in Toms River, New Jersey (where Jée Tomaselli has
asgumed carcer education leadership responsibilities) data have been collected
demonstrating convincingf?_“!hul one of the results of a strong carcer education
effort at the elementary and junior high school levels is the presence of both
more and better studerge cnrolling in high school vocational educatipp
programs To rxplmny(his will demand that parents clearly understand the mi-
portance career education places both on expanding youth knowledge of the
varicty of‘cd.ku'ationul/occuputiunul options available and the importance
carcer education places on.protecting freedom of choice for the individual.
Stll another example of a basicarger education goal that may be difficult
for many parents to understand—and stili more difficult for many to accept—is
the emphasis career education places on reducing bias and stercotyping as
deterrengs to full freedom of career choice for all persons. The problem here s,
by no maeans, restricted to parents. As Jimmy Dolan (from the Boone County,
West Virgima school system) observed, many of today’s clementary school
teachers are women whose own personal views are opposed to efforts aimed at
re(fucing sex bias and stereotypitig aitd, when the local Board of Education is
composed entirely of men (as is trfi&in Boone County, West Virginia where
Jiromy works) the problem may not be an easy onc to solve. The geucpl
recommendation made by these participants is that this is a problem cjhe
cducation advocates should face head-on and without apology. Many are now
doing so as will be discussed in a lg}er monograph in this series. In terms of
handling parent concerns ip this area, participants secemed to feel that, if
parents reccive accurate information regarding both the negative cffects of bias

and stercotyping on full freedom of career choice along with information
regarding the changing nature of our occupational socicty, some progress can
and will be made in overcoming parcntal objections to this carcer education
emphasis. Only rarcly was a participant found who reported it necessary to
downplay this point.

A fourth basic concern of participants centered around the realization that it
may be Very difficult torinterest many parents, no matter how appealing the
message, in participating actively in implementing carcer education efforts.
Thosc vgicing such concerns quoted stmi.,ics that said, for example, that, for
any given function to which a school system invites parents to discuss educa-
tional matters, only about 5% of parents can be expected to show up. This has
led somce school systems to give up on plahs for working actively with parents.
Other participants reported related concerns associated with th'e costs neces-
sary to cncourage greater parcnt participation. Such things as special mailingg,
open houses, coffee sessions, and telephone calls to all parents do, -of course,
cost money. More than one participant reported that, because schools are busy

. 4
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today looking for every possible way of cutung back on operating costs, their
school district has ceased all efforts to involve parents that cost mone'y. Some
participants, on the other hand, reported a varicty of innovative ways of reach-
ing parents that involved no substantial financial oytlays. Several of these will
be described in the next section of this monograph. Heve, the important poigt
to be madé is that the question of the proportion of parents who can be ex-
pected o become involved in the delivery of career education is obviously
dicectly and importantly related to a school system’s plans for involvement of
parents mn-the total career education effort,

" Some participants'reported that, no matter how hard they wried, relatively lit-
tle success in gaining parental participation in career edugation could be
found For example, Marian grath from &\c High Point, North Carolina school
system indicated this to be the case there. Stmilarly, Helen Smith ‘;‘om Rame,

alv™

Georgia) reported little response when she included a special’ “report. to

parents” on carcer educatjon and sent it to parents along with their child’s
report card At the ()tber éxtreme, Bert Ni.‘sun, from the Snake River School »
District in Blacktoot, Idaho, reported 75-80 percent parent participation in that
school system’s career education efforts.
The potentially powerful metivation career education holds for involvement -
of parents was well put b,;' Gloria Whitman, Career Education Coordinator in
« Newton Square, Penngylvania. Gloria pbserved that parents thcms;clvcs have a
wide varicty of kinds of needs for intcracting with cdu-cat(,)rs and that, if the
elforis we design are aimed at mecting such parental needs——as opposed to
being designed around how parents can help us meet our goals—-parental par-
ticipation may well improve Gloria's point is particularly appropriate when
one ci)nsidcrs the coneept of carcer education. In the first place, we know that

youth—emany yogth—do visit wih their parents about problems associated

with career choyes. Certainly, a parent who has the opportunity of learning in-
formation and procedures appropriate for responding to such concerns could
be expected to express at least some interest in doing so. Further, since the topic
of career education is put in the context of lifelong learning—a “womb to

) tomb™ approach~-it obviously holds potential interest for many parents who

are, themselves, contemplating some kind of career change. Finally, “parent-
ing”, in a career education sense, is surcly part of onc’s “carcer.” For all of
these reasons, participants felt that carecr cddcation may well be a relatively
effective vehicle Tar use in encoura¥ing parent/educator interaction. \
With this general discussion of issues raised by participants, we now turn to a
"description of specific cxamples illustraiing ways local K12 cateer education
coordinators have found to be effective in Increasing parent involvement,

- -

Involving Parents in Career Education: Current Examples of Practice

Of all “miniconference™ participants sharing examples of wiys of involving

parents in carect education, the gingle most comprehensive effort was reported
. .

5. i
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by !-Ld Myers, Career education Coordinator in Cranston, Rhode Island.
Because of the u)mpr‘chcmlvcncs\ of Ed's approach it is described here in
some deunl.

Enutled the PARENTS IN CAREER DEVEL ()PMI NT PROGRAM, this ,
cffort began about five years ago [t started with four ckmcumry schoql coun-
sclors, three elgméntary school teachers, and cight parents sitting down

together to talk about what parents need o know to help their children in

career plannmg Educators at the senior hlgh level noticad this activity and
counselors, at that. leyal. devised a senior hsgh school (om]jbnem for Ed. Dur-
ing the tollowing yc%o of Cranstop’s thrce)umor high schools proceeded to .
develop similar efforts at the junior high schoo! level. As a result, they now have
a K-12 model cavering the elementary, junior high, and senior high school
levels. .

Régardless of which level of the K-12 system ong observes in Cranston, thcrc&
are several common themes running throughout this effort. First, conscientious
cfforts are devoted toward helping parents learn some gencral inférmation
rchardmg the carcer development process and some basic knowledge—includ- .
ing an acquaintance with OE’s 15 occupational ¢ lusters—regarding the nature
of the occupational s&;ity. Sccond, there is a definite emphasis on helping
parents learn better hoWo communicate effectively with their own children,

This effort includes an emphasis on providing each child with a positive sensc .«

~of self worth. Third, a strong emphasis is placed on helping parents discover

and use opportunitics the community provides to serve as a learning laboratory
about the occupational society. As Ed pointed out, for every field tr ip a school
can arrange, the child’s p’rents can arrange 100-—including Saturday mommg
shopping trips, vacations, and a varicty of other devices. .

Auordmg to Ed, the key to, the success of this effort are the mcctmg\ coun-
selors (0¥, in some schools, teachers) hold with parents. During their first year
of operation, Ed had a small amount of money available for use in paying the
first 8 parents involved in thus project. Those parents were very helpful in this
parent program and scrved as “Parent Co-leaders” in working side by side with
coutisclors in conducting meetings for other par¢nts. In addition, thesc cight
parents spent a great deal of time calling other pf\rcms and urging them to at-
tgnd this series of pn!‘td‘l mectings. This model of “parent co-leaders” working
collaboratively with either counsclors or teachers in a single school for pur-
poscs of holding these meetings is one that has continued—although, now that
special funds are no longer available, such parent co-leaders now serve on a
volunteer basis rather than as paid employees of the school system. Ed reports
that, almost always, wheg a group of parents comes together to participate in
this project, they find a few who seem to profit especially greatly frot the ses-

stons. Itis these “turned on parents™ whe are asked to become “PARTNT CO-

LEADERS" duringthe following year. : :
£
In order to encourage parent participation, Ed asked his original parcnt

" group to suggest ways to be used in encouraging other parents to attend. One

such way mvolved personal telephone calls from the original cight to other
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. patents. In terma of written communications with’Mpﬂtivc parent partici-
pants, they suggestcd several things including: (a) DONT send notices of such
meetings to parents on standard size wlmh'mpcr with ditto printing™. Instead,
use different sized paper from that parents are used o seeing and usedifferent

\ulurvd paper ; am‘FN special headings at the top of the uwlumbnj(hut will
"grab” the parent’s intered immediately For example, headings they have used
# include such things as "HAS YOUR CHILD EVER SAID ONE DAY THAT .
= HE WANTS TO BE A DOCTOR—AND THE NEXT DAY THAT HE
* WANTS TO BE AN INDIAN CHIEF_" or "WOULD YOU llKl~ TO
LEARN HOW TO HELP YOUR CHILD ’\dAl\f CAREER I)l"("lhlL)N "
or simaply “WE WANT YOI I addition, Ed now uses such things as: (d)
newspaper ads; (b) radio spots, (¢) flyers placed in local grocery stores; and (d)
announcements made to participants in adult education classes Even with all
<of these devices, Ed reports that parrm [mrtu ipation is still not as high as he
hopes it eventually will be : .
' To help make this wotal effort effective, Ed calls pn_a number of différent
kinds of community resources. For example, insorder w0 help operate some of
the parent sessions, he has found it useful to utilize personnel from local mental
health settings who are currently operating either one of the SYSTEMATIC
TRAINING FOR EYFECTIVE PARENTING (STEP) programgs or onegf
the PARENT EFFRCTIVENESS TRAINING (PET) programs. He fecls'its
yery easy to adapt such programs in ways that allow for the teaching of many
career education concepts to parents. Other Kinds of community resourcgs he
uses include the TV stations in the area. Ta use TV programs, he Xks parents
to maké lists of cateers thay have scen illustrated on the TV shows they watch.
Teachers then ask children to make similar lists of careers they have sbserved
on the TV programs they watch. Parenty And their children nre then nchd to
cowpare and distuss the lists cach has ¢ ompiled. | .!
At the present’time, Ed has developed a handbook for use in the elementary
-component of his program and has spread the program i3elf to several other
school districts in Rhode Islapd. He is very positive about what he's doing and
ﬂmngly recommends that others consider similar approaches. Many others
are, indeed, doing so-—-in spite 0[ the fact they had not heard about Ed's
program. Some of those examples “will be described now.
" Another very exciting example of a systematic elfort to involve pareats in
career’education was reported by Libliy Schmidt, Career Education Coordina.,
tor in the Brevard County Schools, Rockledge, Florida. Libby reported on a
Florida program devised by Ellen Amatea (author of THE YELLOW BRICK
ROAD) entitled “GOING PLACES.” Ty program, now lmvmg undergone
fieldvtesting in five Flonda counties (including Libby's) is six yeeks in length
aimed at bringing senior high school students and their pnrc&s together in
meetings where both can réceive a wide variety of kinds of carcer information’
,atthe same meetings. h}\Brward County, the program operated through the in-
itiative of counselors who encouraged parents and theik children to come meet
together. Starting with 13 parent participants, they still had 7 left by the end of
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the & week period—whicthibby felt is pretty good. She reported that com-£
municaﬁpn between parents and Yheir childrens at these sessions was very good
. and operd—and that parents scemed especially interésted in such things as the
v . VEEWRsystem, the QCCUPATIONAL OUTLOOK HANbB()()K,’ and
many hor kinds of careof information materials that had been in the schpol
" system for some times As part of this 6 week effort. they asked both parents and
their ahildren to take Joha Holland’s SELF DIRECTED SEARCH, put the in-
struments themselves ina “time capsule,” and pulled them out for discussion
near the end pf the six week period. Libby reported that this seemed to work
especially well. The entire GOING PLACES program should have completed
its field testing and be ready for use by-any'sc’-hool system by December 1979,
according to Libby's report. A ¥
. In the §uake River School District located in Blackfoot, 1dako, Bert Nixon is
‘gauning diréct parent involvement in carcer education through arrangements
where student homework assignments include sorﬁc(hing rclated to career
_ -éi‘lix\cmion that the student will h(;pefully ask his/l'_xcr- parent to help complete.
+ @\ For example, if the child is given a mathemtatics assignment, the teacher tries to

-

- inch‘xdc in that assignment a requirement that garcer implications of the par-
tcular element of math involved should be disc overed and reported as part of
_the homework. Bert reports good reponse to this appr(')aeth with 75-80% of
~#parents willing to help pupils with these ki{\ds of assignments. In addition,
* since his school district & in a community dofninated by persons belonging to
the Mormon Church, Bert has been able to encourage family discussions o‘e’.'\
*“careers” in which children are interested a$ part of the “Family Night™ which,
for Mormons, takes place every Monday right. The Mormon Church has pro-
duced some specific career éduca_ti‘on materials for use in “carcer education-

&

“':‘nkc‘“activit’ics involving parents and their children. These materials appear to
be very high quality. h
A very interesting and®innovitive approach to gaining parent acquaintance-
* szhip with and -participation in carecr éducation was reported by Barbara
*« Wilsun, Carcer Education Coordinator in South Burlington, Vermont. There,
‘Bgrbm'a has organized what she calls the “TUPPERWARLE APPROACI}” to
parent involvement in career education. It is part of a broader effort to-involve

_ in carcer education which Barbara calls her COM-

. MUNITY CAREER KDUCATION EXTENSION SERVICE. Basically, the
“Tupperware™ aspect of this broader effort involves getting parents together,’
usyally in the eyehing, in groups of 10-12 at the home of one of the parents. Up
to 3 cducmorst:ro\m) the South Burlington School District join these parents as
members of the group. During the evening, parents are allowed to raise
whatever questions they have regarding career education and are then led into

“adjscussion where they (the parents) “brainstorm  possible ways in which they
might contfibute to making the total effort still mhre Successful. Barbara had
2 ‘gl\nally plantied“on condugting only 20 such “tupperware scssi(m;'tluring
rgf’"’“’ e 1978-79 school year, but the effort turned out to be so sutcessful this num-

© 7 ber was cxpanded. Apparently, a number of innovative parent_ideas have

a : >

K N . ) 8

7
S ‘_E«J

v the total comimunit

«@*




emerged from this activity.leading to greatly increased paunml mvolvcmcnt in
the career education cffost. . :

A" similar kind of parent involvement activity is taking place in Kimball,
Nebraska. There, Joan Delong reported that she and. the clementary. school
principal hold “INFORMATION .PARTIES” for pz\mnts of pup:ls who are
about to be promotéd from the 8th to the 6th grade. These “parties,” held at the
school during the evening, are scheduled for about 12 sets of parents at a tirge.
About 40% of the families are represented by at least one parent and, about

23% ofthe time, both parentg attend these “parties”. Joan made it clear that the

\ basic purpgsc of these “pm‘d&: 15 to provite parents an opportunity to ask any
questions thcv wany about the entire Education syétern in Kimball. That is,

l\hut devised for, nor do they operate as, only career educa-

1,

these “parties” were
tion functions. Still, Joan indicated (hcy are 'l?clpful in gaining parental under-
standing of and involvement in career cdu{mtlon begausc many parents arc ask-
ing questions about it. Helen Smith, from Rome, Georgia agreed with Joan that
the parent mectings should cover the entire range of Education and not be
limited, in any way, strictly to the topic ‘of career education. Helan was

o especially pusitive about the patential of linking parent concerns for the basic
skills with the total tareer educaton effort and feft they fit very naturally
+ togethér.

Helon Smith raised an 1ddmonal vcry important point for consideration
when she putnted out that the frcqucntly me¢ntioned practice of asking cach
parent to visit the elementary school classroom to talk about his/her océupatian
13 not a compictcly"vmble approach to take in many communities. For example,
in Rome, C_corgm -where Haelen works, she indicated that many pupils have
parents who are not employdd~—or have galy one parent—or who actually are
tiving with someone other than their parents. She reported that they are making

; “progress with such. pupils by asking them to find an adult friend or relative to
usc as their “caredr resource person™ in this kind of clagsroom nctivily. !

Vic Pinke, Carcer Education Consultant at the Northert Trails Area Educa-
tion Agency in Glear Lake, Jown described the “advisor/advisec” gystem -thcfy
arc now using to c“ncouragc parents, teachers, and students to visit together
about the student’s progress' in Education. He, too, indicated’ that, while a
“carcers” concern often appears in such mectings, that is only one of several
reasons why the system was initiated. Vic's specialized emphasison directly in-
volving parents in only the career cducation gffort has centered primarily
atound the special women's cquity program they have conducted during the

past year. While in this, its first year of operation, this pmgr'\m has had limited .

parent attendance, Vic fecls this should improve in time. _
: A program similar to Vic’s “advisor/advisee” approach is opcratmg in Mc-
*Call, Idaho for 9th grade students. There, according to Jerry Randolph, all
freshman students meet with their parents and a schaol counselor to map out a.
4 year program tentatively listing the courses the student plans to trke in each
of the four years. This plan is further brokeén down into a “bare bones
mih‘rqmm” that must be mk'cn~ and th'cn extended to the total range of electives
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fmudvh'c gch student s u!lou;‘?i to chuose \Related 1o the central concerns

&Mph 1s the tact that, 1 this school systemy, each freshman is pro-,
vided an‘opportunity to undergo group counseling in three areas: (2) “Chang-
ing roles of men and women™; (b) “peer counseling™; IX; (¢) “Parenting and
Family Relations " When asked what percent of the pardnis attend the 4 year
planning conferences he described, Jerey replied that 100% of the parents at-
tend—due, in part, to the fact that the school system rcfusﬁ\ to enroll the stu-
. dent for thgAith grade and beyound unless this has taken place. This is certainly

shining parental involvement—i.e., do As Jcn‘ry cha and simply
ool requirenient:

one way of
nfake 1t a s

Anothep/program similar to that desc ribed both by \.’u and by Jerry is
operating in the Weber School District of Ogden, Uwah where Thera Johnson
serves as Career Education Coordinator. Again, concentrjting at the 9th grade

tevel, ‘each student meets with his/her counselor and ong or both parents to
devise a three year senior high school course scheduling ;Sh\n. In this school -
district, an integral part of each such plan is a requirement that each student in-
dicate a tentative career choice by picking one of the L5 OR ¢arcer clusters in
which the student thinks may eventually be chosen. Studentgare encouraged to,
select only the name of an occupational cluster—not a specific dccupation with -
m that cluster—sa that maximum career exploration within thiat cluster cap be
. undertaken. I, at a later ume, the student decided to change hls/htr tentative
carcer chdice to a different cluster, the parents must be consulted and must
concur with that decision. As ;Jan of this joint parent/student/cou sclor meet-
ing, each student plans the 75 hours ofrcqulrcd community ‘“‘hands\ on ' career
exploration work experience that is included in the total career educition ¢lfort
-in Ogden. By being present while such decisions are being made, pa uhs not:
only have an opportunity to learn more about the nature, goals, and methods o
carcer education, but also to suggest ways in which this u)mmumty expdrience |
may be pmore profitable for their child. "

The idea of asking parents to come into clementary school ¢ lassroom\and
talk about their work is one apparently in operation in many communities. )(\p-
parently, in spute of the fact that this approach obviously eannot be expected to
be applicable for all children, it is generally successful and accepted when it is
used. A good example of thig was reported to participants by Winnie Hoersch
who teaches in the Pioneer Elemenntary School in Bismarck, North Dakota.
Winnic indicated that, in her school, parents are often asked to come into the

N classroom and talk about their work. Some agree to come and others dorft. The
fact that some vefuse, nccording to Winnie, makes this kind of activity no less
valid or desirable. -~

In New Albany, Indiana, parents are involved in the school systam’s’career
education beginning at the Kindegarten level. There, Jim Williams reports that
he and his staff have devised a publication entitled “CE and ME” which in-
cludes a handbook containing suggestions for parent involvement in career
educationt from the Kindergarten through Grade 6. Each pupil has a “CE wnd
ME" filein which career education experiences, K-6—including those involv-
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\ ing parents—is r‘(‘(ol‘dtd . .

Carolyn Géreoran, from the South Portland, Maifte Schoof District, has in-
itiated, as part of that career education effort, 2 “"COMMUNICATIONS
CAREER GUIDRANCE INSTITUTE" originally designed under arrange-

! ments where feackers went out into the community to\lcarn about the different

kinds of communications skills needed in the occupational soci€ty. This has

" now heen extended to include a similar kind of *Communicstions Carcer Gui-

dance Institute”” for parents of students in that school district.

¢arecer eduetion efforts Tlo not have to be in operation hf'ﬁ/cvcrul VeRrs—or

have received large amounts of money, for initial fundthg—before cdutators
realize the desirability of involving parents in the effort. An excellent example
of this was reported by Cecelia Morris wha, as nn elementary sehool teacher, is
one of two persons rcspmmblc for coordinating the caréer educ utmn eflorta n
Diamond, Missourt. There, the cffort began by lcttm;tcm hers become act
“quainted with thy career education concept and enlisting their participation.
Once initial teacher enthusiasm has been built, they devised a letter to parents
tellingithem about career education in the Diamond school system and askmg
parents to reply by mdlu\nng {(a) the name of their occupations; and (b) their
Interest in sCrving as commumity career resource persons in the elcmcmary
school classrooms. Ceeelia reported that parent response was very positive to
this e¢ffort and that parent involvenient is now an integral part of the total career
education effort in Diamond. _

An intnguing variation of the “career resource person in the Llnssr‘onm np-
proach which-has been adapted for purposes of inc reasing parent involvament
oan be seen the carcer education effort of the Peoria, Minois Public bcf‘uool
System. T his effort. begun in 1971 by Ghet Duggar \eho $till coordinates it,

\ cntxt\lcd the “"PERSON CENTERED INTERVIEW.” The basic idea bchmd

this approach is that, if teachers can be motivated and sliown how to help stu-
dents learn the process of inquiry, students can use their “inquiry skills™ to in-

teract with classroom visitors in ways that allow the visitor to cxpress his/her

own values rather than responding to those the teacher may have encouraged
students to acquire. Using the “PERSON CENTERED INTERYIEW" a ap--
proach, the career . education weffort in Peoria invited parents fiom all
socioeconomic levkls to come into classrooms and allow students to inguire of
them with respect to the work that they do. Chet Duggar repotts that this ap-
proach has been extremely valuable in cncouraging the expression of a wide
variety of kinds of work values and helping pupils acquire a réspect for the con-
tributions all kinds of occupations make to our total socicty. Originally begun
anly at the K-8 level, Chet tald us that tlus systemm has now sfiread tothe secon-
dary school level where it is now bcmg used by some teachers. He also indi-
cated that it Is much more difficult to ysc this approach at the sec ond-uy school,
as opposed to the elementary schoot8evel. -

Linda Poole is Curric ulum Director for the Screvens ‘County School System
in Sylvénia, Gcorgm and “carcer education” is included as one amang her

many leadership \pspomyncs in that school system. Linda had heard about
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and was intrigued with the positive potential of using‘“jbb shadowing” as a
means of helping junior high school age youth begin to explore various occupa-
tions. Yet, because of State rules and regylatipns, she discovered it impossible
to provide di:ma with time during the schoo! day to engage in “shadowing”
Because, if they did s0, they would technically not be “in school™ and, conse-
quently, the school system would lose State?!Average Daily Attendance (ADA)
sredit on which State findncial aid to the schogl system is based. As a result,
Linda devised @ ’plan under which parents were_engouraged to take their
children, during the Christmas hg)idays, on job shadowing ‘experiences for a
two day period. Usig this plan, 70 Eighth. Grade students were able, with the
“help of their pagents, to engage in."job shadowing.” Obviously, many others in
this school system were not able to participate bt those who did found it'to be
an enjoyable and productive Tcarmng experience. .
THe hasic principle ﬁvolvmg parents - in career education with their
thildren at,imes when 3chqol 1sn’t in session is also illustrated tn the carcer
cducation cffort (oordmatt';‘fby Bernie Novick fr@in the Woodbridge Public
Schools in Woodbridge, New Jersey. There; Bernie told us that, once a year,
the Chevron Oil Company located in his area opcens up their cmlrc plant qn
. Satiirday $o that workers can bring their families to the plant and show them
exactly what they do at their job. Obviously, this activity directly involves and
benefits only students whose parent(s) are employed at this onc plant. Just'as
obviously, there is no reason why this innovative idea couldn’t be exlended to
many other business/industrial settings which are normally closed on Satur-
days. .
' Finally, it scems appropriate to conclude this section illustrating schnfc'
ways in which- parents have become involved in caréer cducation with that
given by Bob Towne, a Fourth Grade “lead teacher” in the Kennebunk School
Department at Kenncbunk, Maine. As partof his daily routine, Bob prepares a
document entitled “TODAY IN HISTORY” in which he outlines the com-
plete schedule of activities for the day that he plans to use with his 4th gradg,
pupils~~including a specific listing of all the career education astivities that
will be included in the schedule for that day. According to Bob, about 90% of
his puptls take the “TODAY IN HISTORY" document homc to their parents
cach night. As a result, Bob is helping the parents of his puplla better under-
stand what career education is, why it is needed, and how it is used as a vehicle
for helping pupilsiearn more subject matter. He told us that it takes him about
one hour per day to prepar¢ this document and that, by doing s0, he has found
rich rewards of personal satisfaction commg to him a3 a teacher. If only all .
teachers were like Bob Towne, imaging what an ou(standmg K-12 school
system we would have! ) .
Even the Tew illustrative cxamples prcsi:ntcd in this section should be suffi-
"t ' cient to make it clear that, at, the local K-12 level, career education practi-
= tioners are inyolving parents in many significant and creative ways as collabora-
tive partners in carcer education. They have not waited for the “literature” on
: this important aspect of career education to be developed by others. Instead,
X
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,;hcy have simply recognized v need and proceeded to find and invent ways of
". meeting that need. Basod in large part on what these participants have Xaught -
me, t want now to devote the third section of this manograph to a discussion of -
what seem to me to represent implications for career education. ]

-

Parents And Career Decisions of Youthlimplioations For Career
- h\_%ﬁ’_ﬂﬁl(k’ﬂ , ' ‘. C.

.

. :
. It is now time that the carcer education movement, in its attempts to imple-
ment at least the K-12 po|rtion offcareer education on a nationwide basis, move "ll
s actively and vigorously to make the home/fyamily structure the third major com-
manity component through which career education is delivered to yo‘uth. The
career c‘ducﬁinn cffort, in'lhcg)cginning, quite properly focused on gaining ini-
tinl knowledge. understanding, acceptance, and involvcmcr‘\} from thosc within
the liu(‘u(inn profession. This was followed by a concentrated attempt to in- w
. terest and involve those aspects of the broader community represented by busis |
nessMubor/industry/Government. This, oo, was an essential step in the evolu-
“ton of career education. Having made significant, even though admittedly still
incomplete, progress in developing both of these components, it is now time to -
attempt an equally significant developmental cffort for what has long. bean
regurded as the third basic “leg” of the career education concept—i.¢., the
shome and family structure. B :
Fhe following major generalizations are Ythose which I think the participants
in these miniconferences helped me to understand. I believe each to be impor-
tant as we now move toward a major effort to bring the home/family structure
tnte a praper and appropriate role in the total carcer education effort. .
L. Career cducation implcmentation cfforts must include an aspiration,
but not a goal, of reaching all of the parents of al] orthé-yomh in the K-12
Education system. The degree ta which we have done all that is possible 1o do,
not the degree to which we have done all that needs to be done, should be the
proper criterion for usc in evaluating the effectiveness of application of this
generalization” We know that gome parents will not be interested, others will not
be willing, and still others will not be able to contribute nll that we wbuld like
4hem ta do in delivering cffective carecr education to their children. The fact
that chis is s0 does not negate the validity nor the appropriatencss of the effort.
The same_practical kinds of restrictions carcer education faces hére apply
equally af well tooany other goal of Education-—(c.g., citizenship education,
health education; etc.). Yet, the understanding and involvement of parents is an’
cssential factor in attaining the objectives of every basic, goal of Education. The
fact that we wilt nat be able to successfully involve all parents is no éxcuse for
ignoring our responasibility for trying to do so, o ‘
2. Special cfforts must be mounted 30 as to assure we are reaching as
many parents as possible in enlisting their support for and involvement in
career education. It is one thing for a given cducational effort to séek the sup- =
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port of parents. If 1s quite another thing when the Jtimate success of that effor
15 dependent on active parent involvement The edreer education cffun petongs

in the Intter category. Career education seeks parent nvolvement, Hot because -

it would be nice tp have i, but rather becnuse such involvement is necessary to
the ultiinate success of the total carcer educagion effort. Thus, the kind of cur-
sory attempts to u)m‘m;m( ate with parents that charactecize many other parts
of Amenican Education cannut be considered sufficient i in the case of career
cducation We will have to use such things as Burb-\ra Wilson's “tupperware’
approach,” Joan Delong's’ “information parties.” Bob Towne’s “today in
history.” and the mplti-media approu( hes of Ed Myers, slong with many other
kinds of things, 1f we are t6 reach parents successfully. Most of all, we will have
to use parents themiselves as “carcer education ambassadors™ with _other
parents. To do apyhing less than e absolutely best we can do will be
cquivalent w not mc’(‘nng our rtsponsxblhtlc'\ . /s
3. Thierc are multipfe reasons for belicving that earcer education may
have greater pmcntiy(tfor cffectively reaching and invo !vmg parents than
many other parts of Education. Included among ‘the ftws( obvious of such
reasons are the following: (a) the content of career educ zmogx has applicability
for carcer decisions many parents muyst make as well as for those facing their
childgen. It may appeal to some parents on that basis; (b) career decisions
‘made by youth will be among the™most important they make In their entire
lives. Such decisions ubvnous?y affect the lives of parents as well as the lides of
their children. Thus, it is a topic that has an almost universal uppez\l among
parents; (¢} youth do conststently seek to visit with their parents about carcer
‘euncerns——and most parents would like to be able to help their children
through such visits. Carcer education holds out the promise—cven tholugh (as
yet) not the evidence—of being able to provide such help; and (d) since career
education gives parents something to do as well ag something to support, it has a
greater inherent appeal than will things calling for more passive parent activity.
This high potential for appealing to many parents Justlﬁcs the intensive clTorls
to reach them recommended in the second generalization made in this section.
4. Itis not cssential that all parents become active participants in carcer
cducation in order to have parental participation bg regarded as an im:
portant component in the total carcer education offort. Career cducation
cfforts, of course, will hopefully be extended to all younth, but in a wide variety
of ways. No one, for example, should degrade the' Chevron Qil Company that
Bernic Novick gave simply because it reached only parents and children of
Chevron Oil employees. Similarly, only credit, not criticism, js due such com-
munity gronps as Junior Achicverent, Boy Scouts of America, Girl Scouts of
the U .S.A., youth groups of the Amicrican Legion and American Legion Auxili-
ary, 4-H Clubs, or any of the youth clubs associated with vocational cdumuon
for reaching as many youth as thcy due. Because none of these reathes all yduth
does not, i any way. mean thay they are not valuable participants in the total

community charedr educdtion effort. Just go. the fact that not all parents will |

become active “partners” in carcer educhtion-does not mean that this resource
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should not be a valuable part of the il carcer education delivery effort.

5. Special cfforts should be mounted to serve those youth whose °
paroni(s) are unwilling and/pr unable to become active participants in
career education. The potential for pogltive contributions to career education
on the part of parents 1s so great that'its ubf:(c for any given yanth, must be

ataned Tor by other means Sowetimes thi will invole the use of n(lult role
,models from other parts of the contmunity At other 0 it may involve
special efforts in carcer awareness/career explorstion—including special kinds
' of “learning jobs" in the public andlor private sectar of the community. This
generalizaton has specigl importance for severely economically disadvantaged
wuuth whose parents—and neighborhoods—may not be able to provide the
klnds of help called for by career education. The need for such special help,
however, is surely not limited to severely economically disadvantaged youth,
l)ut may beeur at any strata in the sociodconomic m‘dcr . )
1t is essential that parents be hclpcd to understand carcer cducation
.as part of understanding American Education, net apart from such
broader undeghtandings. The goal of preparing youth for work is only one of a
uumber of basic qnuTs of American lduunmn To separate this single goal
from all othcrun communic z\lmg with’ parents iy to run the risks of either: (a)
gving at an undue cmphusn that it does not deserve; or (b) failing to ‘;huw
parcnts how adl of the basic goals-of American Educatio are important and i in- -
“ter-related. Werwill do parents and their children a great imjustice if we attempt
W picture the goal of preparing youth for work as the single or'most important
goal of American Educption. We will be doing them an cqually great injustice
if we fail"to help.them sec how career education extends the meaning of that
goal far beyond rcadying ymuh for their first jobs and includes total lifestyle im-
plications.. So, too, must parents be helped to understand career education as a
vehicle for basic «:Hi_mgc in Education and as a vehigle for use in gaining greater
schoollcommunity interaction. If we are cither ashamed of .what we are
dving-—or find ourselves in¢apable of explaining it to parents in terms they can
understand—then we should cease doing it. Carcer education is a simple,
A straightforward set of concepts that need have no fear in this regard.

7. A carcer cducation effort with parenis should include activities
aimed at giving parents basic understandings regarding career develop-
ment, basic skills in acqqirmg and wsing carcer mformation, and basic
skills in wmmumcating with their children regarding the career deci-
sionmaking process. Such skills and understandings ave not so complex as to
demand they remain the exclusive property of experts in carcer development.
In the contrary. at the operational level where parents are called upon to use
them, &y-aho relatively simple and straightforward. Certainly, there i3 nothing
very complex aboyt picturing carcer development as a lohgitudinal process that
conginues throughout most of life. Neither is it difficult to show parents the
common Sources of occupational/educational information and provide them
with thc skill_s_hcccssal‘y to use them. Finally, there are a varicty of well
developtd and testdfl appronches 10 increasing pnrcm/chilc} communication
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rc:lldily available to any who want to take advgntage of them. For too long, we
have known—but done nothing about—the fact that youth @,? raise the topic of
carcer decisions with théfr parents ‘l is time we ceased complaining aboul
parent incptness in this-ares and, instead, concentrated a sizeable part of the
carcer education effort on helping parents acquire such skills and understand.-
PR '

8. The efforts of parents and those of professional school counsclors
need to be more closcly merged in the carcer cducation effort. To call, as
was done above, for prowdmg parents with career development skills and un-
derstandings in no way means that such skills and understandings are intended
to be substituted for those of the pmfcssumul school counselor. Onithe contr-
ary, it 18 cssential that they be joined together in a joint effort to provide fsis-

ance in the carcer development of youth. Joint parent/child/counsclor conselor
~ conferences should represent an important goal of every comprehensive K-12

carcer edpcation effort. The one thing that youth do not need is to hear confliat-
ing “{acts"——or interpretations of facts~~from Their parents and from their
counselors-Some counselors, like some parents, will not be interested in par-
ticipating in carcer education and should not be blamed if their professional in-
terests he clsewhere. Mostof today’s professional school counsclors, however,
appcar both increasingly interested in carcer guidance and:in sharing their
skills and expertise with others who are interested in and concerned about
helping youth in the career decisionmaking process.

9. The cfforts of parents and classroom teachers must become better

correlated and more effectively imcgra(’cd in the total carcer cducation

/ rt. No matter how long anyone's list of “actors” in the collaborative career
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.carecr decisionmaking. Since most parents are er

education cflort becomes, the classroom teacher will remain the Rey “actor”
delivering carcer education to youth. 1 can happen in no other way. It is vnml
that parents recoghize and understand the ways in which classroom teachers
are using carcer education as a vehicle for motivating students to learn what
teachers are trying to teach. This can happen only if parents are achvdy in-
volved, both as resource persons in classrooms, and in home/family activities
designed to tic ditectly in with assignments students receive from their teachers.
As “both parents employed” families become more and more common, it is €x-
tremely important that such parents recognize the opportunity this affords o
help reach carcer education’s goal of reducing sex bias and stercotyping in
loyed outside the field of
Education, their ability to help youth learn aboutdnd appreciate the career im-
plications of their subject matter may, in man inst‘mccé exceed that of the
child’s teachers. The importance of mmg ‘such kxpertise’is critical to the suc-
cesy of carcer cducation. Parents wocking togc\h r with classroom teachersis
an important and basic goal of carcer educh 13 time that it occured more
often.

* 10. Parents are nceded as a strong voice in convincing tlic broader oc-
.cupamﬂm‘l‘socicty to participate in a collaborative community career
education effort. This gederalization grows out of the obvious fact that most
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rents are members of that occupational society. Many are in positions-where,
K\rough'.thcir effors, opportunities for youth to engage in carcer aware-
. ness/carebr exploration activities in their communities can be enhanced. So,
too, ean many parcnts play o significant role in providing opportunitics for’
cducatars to learn more about that society. For example, I have heard of one
nmunity where, in the major industrial plant, arrangements were made for
parentteacher conferences to be conducted at the plant site—with cmployecs
being being given their regular 13 inute “break time™ plus an additional 15
minutes to participate in such conferences. Some parent was instrumental in
making this arrangement. The possitilitics of other cxamples are obviously
legion. They should be *“‘invented” and used. ] .
1. Parents need to become conscious of the need for and able to talk
with their children about the parent’s occupation in a positiv¢ fashion,
Too many parents are still, if they refer to their own work at all in coﬂ’vcmahons )
with their children, do so in a negative or derogatory sense. Whenever thigoc-
cur, the child receives a negative impression regarding work. Far worse, the
child reccives a negative impression of the parent. Onc of the best ways we have
found to overcome this is through the use of parents as carcer resource persons
in the classroom. When parents agree to participate in this fashion, it is highly

-

unusual if the pupils themselves do not discover many positive and worthwhile

societal contributions Being made through the work of the resource person in

his/her occ upmnon To récagnize that an indfvidual dislikes her/his occupation

is far different from failing to recognize that the person makes worthwhile

.+ societal contributions through that occupation. If youth are 1o value work, it is

*.+ ecssential that their parents do not denigrate it in conversations with their

*children."This is a vcry lmport'xnt aspect of the parent’s role in the total career
education effort.

12. It is important that parcnts discover, “invent,” and use as many
means as possible In helping their children in "the carecer jaware-
ncss/cxplurat!onlp ning/decisionmaking process. The kinds of adtion ex-
amples given by pantfipants in theniniconferences on which this monograph
i3 based may represerit a good starting point, It will be recalled that such exam-
ples included: (a) helping children discover the carcer implications of subject

~ matter; (b) putting a “dareers” emphasis in discussions with children while on
neighborhood shopping trips or on vacations; (c) transporting children to™~ N

varfus occupational sm:!'or purposes of caretr awarencss/career exploration

during firnes school is nd¥ in sessiuny{d) watching TV shows for purposes of

sceing what carcers are illustrated in various shows; and (e) taking children o

work with the parent during onc of the child’s vacation days. These few exam-

. ples—each of which is in actual use somewhere—illustrate twa very important
- points. First, the varicty of kinds of activities that parents could “invent” along .
these lines is almost without limit. Multiple opportunitics doing-so are
available to any parent. Second, to enigage in these kinds of activities offers an
excellent opportunity for parénts to bring a “careers” émphasis inta conversa-
tions with their children in ways that illistrate that “work” is only one part of
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what Life is all about and that there are other important things to talk about as
Awell. " -

t3. It is vital that parents belp their children see the presence and valuc
of work' within the structure of the home/fymily relationship ftsell. Carcer
cducation’setks to emphamize “work™ as a means of meeting the human need of
all human beings to do—to achieve—to accomplish something that is
beneficial to socvicty and gatisfying to the individual. As such, the concept of

“work,™ when used in career education, includes unpaid work as well as paid

employment It s unpard work that allows J.\c family w function as a unit.

Children need to recognize themselves, as family members, as contributing to

the unpad work that is essential in any home. They need to recognize—and so

appreciate—the benefits that acerue to an indivjual when dislher work results

in pfoviding something of benefit to another human being. The humanistic

connotations that carcer education seeks to bring to the word “work™ can be

ade both relevant and mcz\nin.gful to youth, pethaps best of all, if discovered

within the operations of the home and family. Those parents who are willing to

take the time necessary to provide ‘their cHitdren with this kind of humanistic

understanding of “work™ arc making very significant contributions to the

carcer education effort. In saying this, [ am well aware of the fact that the kinds

<« of value statemeunts being - made here—regdarding both “work” and.

“home/family"—will not be consistent with values held by some parents. The

{ast that this is so does not excuse me fron respensibility for including this
generalization here.

14. The parent’s role in caroer cducation includes an cmphasts on help-
ing their children make productive use of Ieisure time. Youth with nothing
to do very seldom do nothing. If adults give them nothing to do, they tend to
find things to do on their own. The concept of “work”, as useq in carcer educa-
tion, places a strong and definite emphasis on helping people.gain personal
satisfaction and 8 sense of accomplishment through being able to find prod-

“uctive ways of using their leisure time. The kinds of unpaid work involved here
includt, of course, work done as a family member. It also includes a varicty of
forms of voluntecr work that is designed to provide some kind of societal
benefit. The primary influence on how youth will use their leisure time will
surely be the family. If youth are to be fully prepared to take their places as
productive members of the occupational socicty, It is essential that the time
they spend outside of their regular paid amployment, be spent in ways that will,
at the very ledst, not contribute to lessening their productivity on the job. For
those youth whose first jobs are of such a nature that they provide very smahl
psychological rewards from the work-they are asked to do, it is especially im-
portant that they are aware of and fiterested in leisure time activities that are
both socictally productive and ally satisfying to the youth. Those parents
who help make this a realt ~ making major contributions to career educa-
tion ‘h'xdcc‘cl. ' '
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[t 15 obvious that the m.lt'. of parcats in carcer education, ns pictured in this
monograph, will not be fully compatible with the personal value systems of
many of today's pufcnts There 1s no doubt but that thg®reer education move-
ment is built around a value system that places a major emphasis on the impor-’
tance of “work™ as part of the total lifestyle of the individual. To many persons,

“wark” iseas Charlic Brown of "Peanuts” fame is purported to have said, “the
“crabgrass on the lawn of Life.” To advogates of career education, “work™ is
central force i giving meanmg to life—and to the basic reason why any in-
dividual exists Thus, it should be neither surprising nor particularly disturbing *
to find many parents who reject and resent the presence of caregt education in'
the Education svstem -

On the other hand. I have a leeling that there are a great many ‘parents—
many more than are popularly acknowledged—who believe, as career educa-
tion advocates do, that one of the basic things wrong with America today is that
too many of our citizens have 1ost their basic belief in and commitment w prod-
uctie work as part of their total hfestyle. 1 this is so, such parents should be both
willing and cager to become partners inathe collaborative community effort
known as “career education ” This movement needs the support and participa-
ton of such parents very badly It is hoped that this mouogr.\ph may help make
this a reality.
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