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ABSTRACT , . A _ ,

The two essays in ¢this report vwewme prBa ted at a
colloquium on behavior variables related to citizenshlip pducation..
The first essay, "Political Socialization and. Citizen Cdppetencies,"
by Byron G. Massialas, revievs behavtoral science reseagth as related,

1fies the most signif&canq findings
in the field. The document illustrates that the research, which is
priuarily on political socialization, does not match citizenship
’'objectives, nor do citizenship prcorams take into account ipportant

* studies in political socializatlon. The author dtresses that tesearch

should focus on the individual and the conm nity; qualitative as vell .

' as quantitative data, and the development . 3& educational prograns in-
vhich individuaIS'participate directly 'in political .decisions. The
second essay, *"The inition 4f Citizen Capgpities and Related
Psychological ReseardW, ™ by Judith V. Torney, suggests a concep%ual

.
A

» framework which makes explicit the gqlobal as well as - the domestic

.

' pre-adult political awareness, urders+anding, and participation,.
" a discussion of developmental stages, social learning theory, an the

orientation of cit zenship education. A review cf research on .. \ d.‘
an

role of modeling and reinforcerent in 'promoting gltruistic,’ P e
prosocial, and coopérative behavier are provided. - The document .

. \ .
e - 'n\:’_q.-,'-‘.'

concludes by outlining,criéteria. for ;e xploring psYchological concepts R
in citizenship educa*ion' (Author/KC) S _ N QoL
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“the followihg.statement:

PREFACE

‘ ) N .’ T .. . o * . ‘ . '-. .
The papers collected 1n this repdrt were . brepared for,.

d~pu¢3a cclloquium on4behavior variables related

S it » vt Blt m AL

’ﬁto'citizen educationd partlcularly in the "United States. JT%e

»

; colloqulum was spdnSOred by Research for BettefaSchools (RBS)

as part of its Cltizen Education effort U Cltlzen Education

a%"ngé is . fuhded by the Natlonal dnstitute ‘of EduCation ,1ts"

'obj txves anq'lts affxliatlons are summarlzed in the front

and back matter of Xhe publlcatlon. : - ”;§_'

The colloqulum ocused on behav1or variables related.to

. the objectlves whlch Research for Better Schools has deflned

for Citizen Education. These objectlves are summarlzed in

CI'I‘IZEN EDUCATION~' A WORKING DEFINITION '

.Cltlzen Education at Research for Better Schools
seeks to dispose and .enable learners to be more ef~
fective participants in democratic society. To re-
alize this overall objective, the Citizen Educatlon)
component pyoposes the. following definition for RBS
. endeavors in this important. educationhal area.- The
goal of Citizen Education is to prepare students for-
current and future respon51b111t1es in their interper--
- sonal, community, and political. lives by fostering
. the acquisition of the following knowledge, skills,
and dispositions leading to the realizatlon of dem-.
ocratic prlnciples.

RN R o o . ’ B )
¢ L

, . Bnowledge ) - "
! { .
Knowledge of the dk\émic institutions and sys- 'a

__tems ‘that exert ‘influence in our society--law,

economics, international relatlons, politics,
and technology. : ‘




point, two expé:;s (Byron G. Méssialas‘and Judith}V. T°£Q§Y)'. :' v

' were commissioned. to write papers on the topic.’
. : ! . !

ey R

‘.- Knéﬁlédééfof the'hidto:ibai.én6 cdnteﬁpbrary” 7 R 'lﬁ
.| context of recurring social.’issues related to LT
"_the ‘above ‘institutioms. - ' S ‘ E P
_ou-Kﬁowledge'df_thq major issues and prbbléﬁs ﬁorg-__" 'i'af’-ygﬁz

! cast for the dbove:qreas*ahd.oﬁhers that may « " - - A
._:w...e‘me'rg‘e ,o' '..--~.-.‘» o . . T, H . .. . R . . .' . . - ,t/ 5 t

R R . S IR s e P e e 4

e e MR b b WOt 3 S gy

.‘.. - Lo ,Skills . -: : : l ) R .-;‘-'-‘_-f,n

6 P '.',.-'-—'-'-_._

L -4
H
P SR

‘o. Inquiry skills-==which enable leafhers to selecx31;a,;'7- - ‘L
- organize, evaluate, and use. information, with R
" gpecial,+but not exclusive, reference to problem R
. -solving and decision‘making. - “j I |

'_Interpersonaf"Skills--which enable learners to - Lo

engage ‘in communication, act gaéperatively, ex- P

ercise 'leadership, and take part in arbitration. - ’:¢ ;

‘" Action skills--which enable learners to formu- .- *‘k.. -
. late problems, denerate ‘alternatives, set goals, . = - " ° T
plan stratégies, consjifler tonsequences, and eval- - . &y

uate courses of actidn. . BRI

s . S
Dispositions . = = . o N

. /
e Resgpect and caring

o - ’ : a o o

Tor o£hérs: : Rt
:}o'fCommitment té equality of all persons. L B ':  ly
® Cémmitmeqx'tq rationality. . | -  '5_11 } f? 5'- |
. Commitmeﬁf to actidn_aﬁd partiéfpagion.t -_” - :;,' V

v . the commitments above. '
. - oY " e ' 3
o“Identification with positive primary groups -and o
’ "'local, national, and world communitiesg. (Re=
. " search for Better ‘Schools, 1979) ’ )

e Commitment to personalzfreédom-Limited only;b?“, ‘

To examine ‘the behavior variables implied by this view- DR

“rheir task - .
was to-study‘ghe-stétéd RBS objectives, identify related ' "

concepts/variables ]{?m the béhaviora; sciences,-and,_where o

\J

A |
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o

N L |
™ bulk of thlS publication. e T R

N4

~

i

-(f “-view panel to cr1tique the ma]or papers. The reviewers"re—

. . - . o .‘...:_‘ ..."., . ' .
possible, map relationships among these vgriabies.- It was-

hoped that such an analysis ‘woluld lend clarity to-a complex

(SR

¥

field and 1ead to recommendations for’future investigations.;uea5"\"l

.o .The two commissioned papers, a natural pair,lmake up the‘ﬂ_,e'

RN A grery .......,_,

e e B e

. .

Experts in educational research and the behav1oral sci- 'p,;*.¥

ences (see 1ist' of participants) served QS\a cdlloquium re--1

f \ . ¢

'marks appea?“in the cqlloquidm transcript pr0per, as do . ‘the ‘“. .o

v v

_cOmments of a small number of' 1nv1ted observdrs o - AA'-.*,
 The, colloquinm was held at the Sugar Loaf écnference

Center, Philadelphia, Pav, May ll 12, L978 _ ﬁ — . e

:

The'papers, both 1ndiv1dually and togither, 1llum1nate -_-_-{

research areas of conslderable strength ajlong w1th\other

' aspects where there are str1k1ng deflctenc1es and/or omis—

sions 1n the llterature. Thls across the-board view. as- .

sesses where behav1oral research 1n 01tizen education igmm 3

. and where it must go. By 1dentify1ng and 1nterrelat1ng sig-

nlﬁlcant behav1or varlables of cxtizenship (as here - defined),.

“the papers make a valuable contribution to research, prac-

htice, and_theory._ For some, they w1ll be a valid starting

point; for others, an impetus for continued work.

-~ - ¢
»

Reference_

Research for Petter Schools, Inc. Citizen educatiop: A . ]
worklng definltion. Phlradelphia, Pa.: Author,'l?79. LAY
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. _Behavioral®research in citizen education has been con~ - ' .. .
L ducted largely by social scientists; mostly pelitical - "= - - .
.« - scientists, as political -sdcializatioﬂ-‘ research., Cit- - {
i +  izenship objectives in the field have been developed ' o
. primarily by educators and lay people.  The studies .
© ., do nat match well the objectives of citizen education. * /
- 1 : As a result of this mismatch, important studies”in po- .~ .
R ‘litical socialization have not been taken into, accognt. .- . o
: -~ . " in citizen education programs in the schools,  .and, on= - ..
‘versely, school problems. have not provided the focug -~ . -
. for research among socidl investigators.. The-author - . o
takes. exception to the theoretical framework espoused ..
by most researchers in the field. He contends that the '
undue. emphasis on systems has colored our perception. T
of what education does and what potential it H%géforf~ L
. individualsj their -families, and communities. ‘Based - -
on this framework, only systems-relevant quegtions -
- have been asked. - Students, teachers, and other key -
schoql actors serving as change agents have recdeived
no aftention. It (has been accepted on faith thats
‘the school; regardless of the quality of its program,
B is only good to dertify individudls for occupational-
-  placement in society. Our conservative theoretical | '~
.+ framework must change to-dynamic ones which focus on \.
‘the individual and the community (majnly sociopsycho- |
logical and psychoanalytic frameworks) and which use
. both qualitativ:ﬁand quantitative data-gathering tech~-

niques. In addifion to work on the traditional target
areas -in the coghitive and affective domftains, research
: - studies need to concentrate on what is referred to as
o "participatory" approaches. A first order of ‘priority
' should be to study the development and ‘implementation..
..of school or out-of-school programs which seek.to en-
_hahce the chantes for -individuals to participd®e di-
( - rectly in political decisions affec¢ting’ them. '
. 4 ¥ 3 /7 ) ) R -

R N : ' - . - w«’\

' The primary objectives of this paper are.to selective=] "

oo . A . « ¢ i N o i,
1y review the scientific.behavioral_literature-related ko~ T

¥




'_u;en:fi £y the most ,_s'ign'if..ican.t- Eingt .

o mday® ""'1:“,&« ‘¢ ﬂ"‘"’ R
. \ - ables to WhICh they referpito citizenshlp and c1tizen compe~

o

tencies. : 3~ffff N ST ,”;. - j' -
From anthulty CItizenship educatlon has been a concept-.

wh1bh concerned pﬁlosophers, statesmen, pol1t1cal scientlsts,
'and educators, as well as 1nterested c1tlzens. rPlato-and*-

krlstotle were among the’ f1rst to p01nt to the cru01al role
: ‘a\
. that educatlon played in relatlon to . the state. Jean~Jacques

~

Rousseau, John Stuart Mlll, John Lojke, and:many contemporary
phllosophers-—for example, John Dewey—-have all stressed the'

1mportance of educatlon 1n a democrat1c polltical drder.

. *

" Horace Mann. emphasized the importance of c1tlzehsh1p traln—
Vhlng'in schools, argulng_that it should beg;n‘ln early child-
~ hood S0 asdto avert "the evils of anarchy and lawlessness?.

or “no government" (Crem1n, 1957) Accordlng to Mann,. the

hlgh purpose of tra1n1ng a—eh}ld to become an Amer1can c1t- /l

1zen is atta1ned when'“the law by Wthh he is to be bound
&>

.{ shall be 1nte111g1b1e to- hzm“'(Cremln, 1957 p. 57). JThe

!

: Natlonal Adv1sory CommissiOn on C1v11 Dlsorders expressed

1ts concern/for cltigenshlp edupﬁ&lon as follows. '-
-Educatlon in a democratlc soclety must equip the
S * children of the nation tp realize their potential S
~%.- - and to. participate fully in American life. For the . "
e, cqmmunity at targe, the sthools have disgharged this ..F
+’ responsibility well. 'But for many minorities, and
T partlcularly for the chlldren of the racial ghetto,}




- the schools have failed to prov1de the educatlonal , o

: -experience which would help overcome the effects of - S e
}*- discrimination and deprivation.: (National Advisory ‘
i COmmissmon on civil Disorders, 1968, pp. 424-425)

DR acc il S ‘N@%HEESS“tOvSay"‘over xhg,years there has been 11tt1e : -,.5 .

[ : 'V"‘"'\"?l"? v 3
' ) o N ; Tofen il"f-*a'#«v-.ﬂ.:«"u

agreement among people and groups on the goals and content o

S of c1tlzensh1p educatlon. For example, some uanted Lt to
. o . 2 ¥ S
o A promote Qhe goals of the state, ‘some wanted it to. promote e
. "a ' i ’

'the'weifAre of the 1hd1v1dual.; In countrles W1th large’ cul—
;JA tural mrnorltles, any consldered c1txzensh1p educatlon a
means to 1nduct the m1nori#1es 1nto the malnstream;cultures_r"

L In the same veln, many other posltlons have been addanced A -y __f

2

and hotly debated.~ It is beyond the scope of. this paper
to go 1nto the long hlstory of c1t1zensh}p educatlon ‘and .
. . : the controvers1es sdrroundlng 1t (a task addressed most re-

_ o ' cently by the Nat10na1 Task Force on C1t1zensh1p Educatlon, _4’}

1]

1977) | Rather, the 1ntent is to- arrlve at a deﬁlnltlon of

ﬁ'_,ir ) , 01tlzensh1p educatlon twat can gulde the éubsequent liter- N

B ature survey in the search for nelated behav1ora1 factors.

. - - e : ”o

.Toward a Behavioral Definition

. . - of C1t1zensh1p 0r Cltlzen Competence

In formulatlng a deflnltlon whih provides the bas1s for .
' ' developlng measurable outcomes of - planned or unplanned pro-

1“.'
P

grams and experlences, éne must be careful to av01d loaded .
. . - / ’
.y : . and emotion-laden terms-and.concepts. In this field, emo-

tion-pased d€finitions abgund.




The literature demonstrates that c1t1zensh1p can be 15

defined in terms of C1tizen outcomes,or competen01es (MaSe :
-9

~ T '_ sialas & Hurst, 1978; National Task Force on C1t1zenship

v

.‘g?"““w“‘ﬂmducatxgn, 1977;°Newmann, Bert0001, & Landsness, Note 4-

Lo ‘ ". "'-'.'\"76*-'.,"14'.," xn_u...-._.. % . ' o
L Remy, Note 5; Torney, Oppenhelm, & Farnen,zlgTSY.NHVLét-eM-ve'w§,;,
o . A, '

ally all qhe reports 01ted here group c1t1zen competencx\s

TRl J.".
. t

under sucﬁ categofles as. knowledge, skllls, attitudes, and
_ . i
experlences. An. effort by the wrxter to provide a compre-
f . .-
hensxve picture of measurable c1t1zensh1p outoomes or be-'

,Ji hav1ors tesulted 1n the table of spe01f1cat1ons whlch ag

o pears 1n Flgure 1 (Ma531alas &.Hurst, 978) A brlef defl-
) n1t10n of each major categbry follows._~For more detalled ; |

def;n1t10qs, espec1ally of the Skllls and att1tudee them-!'h |

| selves, the reader is dléected to- the origlnal source. j ;

Cognltlve Skllls are those which enable 1nd1v1duals

to understand how the system of whlch they are a part oper-
<4 o S
fates. Thls 1s basxcally the proqpss of generatlng and test-
." ing Hypotheses. Problem-solving behav1ors WhICh are goal

. or1ented are part of thbs domain.._In the pollt1cal/dec1- _'

'l. s1on-mak1ng spheres, for example, forming testable hypothe~

' ses as . to how the. polltleal system functlons--the process

M N . N /

_of generatlng 1nputs of politlcal demand and support, gate-

.keep1ng, conver51on mechanisms, etc.--is an‘meortant:(and

measurable) citizen outcome.- ’
\

. oA 'Partldlpatory skllls enable 1nd1viduals to take part

v . . . »




. '..- PERIEN - 4 Ve e
i ’ ;~ 4 Lo

directly 1n de0181ons that affeat them._ For example, ofgaq.'rg

e

e e ‘v”t nleng a group by identlfymng group objectlves and aSSLgnlng .

: tasks to each member of the group to carry out the objectlves ? D

L s an important meaSurable c1tlzen competence._',- T

o . . ] LA ] - L, v .
Theaaffectlve domain deals WIth attltude and value forma— ;'.;“fsl

L

‘A'.‘“"‘““i’-”<"f'.'““a""~~'f~-c~c~ti&n apd.\mwl,u,d%w ,t,hsm,g $9t}cﬁa&99%m§» W-@ualuati»ve(v frhﬂ(“*f S .-f""

. - o normatlve, and the attitudlnal The evaluatlve subcategogy

L ' L TN ‘ f’

N

i \ " N
= S is 1n paft an extension of, the cognltxve domaln 1nsof L as 1t '1“_";
: . o S LW
R deals w1th the formatlon and Justzflcatlon of valpe poplt;%nsaﬁ\i'*
A related to socaal 1ssues. The pormative subcateqs_y deals

thh the applxcatlon of ethlcal norms ,or stanﬁargé to. judq- .
7 ! . i '
. : ments and 1hd1v1du&1 or group actlons. The attltudlnal sub~‘

category deals with basid" orlentatlons.and.dlsp051tlons'that‘“':-Xy'
- " ’ R
1nd1y1duals develop tOWard thelr env1ronment. These or1enta~- .

= tlons may develop along w1th the other SklllS and behav1ors o s
P e .t . ' _ ‘.\ 1 '

c1ted here or as a result of them. T . o o

A ‘ ) ' 0-‘ . / . ' . . -..'
£ . As FLgure 1 deplcts,ae ch of  these categorlos and sabcat- .

o egorles embraces other spec1f1ed skllls. ‘For example,,the ot

cognltlve category also 1ncludes making dlStLththQ, demon—

k ]

v o atratlng conceptual understandlng, and 1dentify1ng a#@roblem. .
" .

" L 4

serv1ng, supportlng, and proposlnq Flnally, the affec@ ve .

. d . N e L
~ : . Se
A4

A \
: <lin the, part1c1patory category are such further skllfggiiiob--

-domaln 1nc1udes, for 1nstance, the behav1ors of identlfylng-
‘4. ?’ ‘_u.
s an 1ssue and taklng a defen51b1e p051t10n (evaluative), em~

ac

~ N ’ ~,

“pathlzlnq and gélng fair (normatlve), and belng objectaye and \\
N o :
show1ng 1nterest (attltudlnal) /o

ot . . - .,_\ ,_,’.
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| Wfi%?:'ﬂf;'1¥' Figure 1 is by 'no means. an*exhaustive or’ comprehensive ;:;* L

e flst of citisen»comsetencies.' It yould probably take a major ;[;'fﬂ

\ B TR : e
. ;j;;_i' eﬁfort cmqph like the taxonomic wqu of Benjamin Bloom) to

clasaify all -the behavioral obﬁeotives associated with citi-*
R R - =
zenship education (cf Farnewr Note l) However, the frame~- o

.

14
.

work presented here summarizes in a general way the competen--'

cies advanced by many of the indiViduals, groups, and nation-. -
) .'.}\ " .'- -
. al commisSions working in the field o citizenship education. PRI

/

-t

B ' The skﬁlls and competencies thus prov1de the Criteria behav~7 .

S .

-~ iors against which to. measure the effect of the environment,~

including prooesses and agencies, on- the 1ndividual.. Let us: A _fgﬂ

then turn to the research and examine what variables are conh.

\’ .
......

Establishing a Framework or Typology . ‘.;. .
. for, RevieWing the Research . . ', - N e

L4

We should\caution the reader, at the optsetq of a poten—

tial problem in reviewing the literature in this context. ,}‘ .
=, Most research in the field has been conducted by beh ioral N
and SQCial scientists, particularly political scientists, .)1-’
c while Citizenship competencies (and citizenship objectives) |
have been pOSited primarily by .educators and lay groups.ju“

Since the orientations of these two groups - are in many re-

spects different, it is to be: expected that research studies~~

Lot !
v } \
TR

have dealt WIth objectives and behav1oral outcomes that do s

. v not- appear, ‘as such, in the lists prepared by educgfional

s . v . N iy




. R T A -0y . . ) X )
. ( ) ¢ - N B ‘. .. - . L . . *

agenqies, natxonal committeeq, etc., and vice yersa.

e b,

Where

}' thls is the case we shall try (without di§torting the intent

of the investigator) to place thg study in the context of thelf

e o
;

behavioral definition of citizenship presented here.

Since the publication of Hyman s (1959) 1mportant book

\

summarizing findings in “the fAeld, most of the research rel—

evant to citizenship has been on politicalAsocialization.-,
Political socxalization is defined by Langton as:

.the process, mediated through various aqen01es of A
society, by which &n’individual learns politically- "
relev t attitudipal dispositions and behavior pat- -’
terns. These agencies include such environmental
categories ‘as the: f}mily, peer gtfoup,. school, adult =

g organizatlons, and the mass media. (Langton, 1969, .+, .-

' po 5) . 1 N
. . . : \ . “\ " )
Easton and Dennis, who revxewed vat%ous definitlons of the.
. 7)) -
term offered by anthropologists% sociologists, and polltleal
v * "

' scientists, concluded that most of them viewed socialization

~in a functionalist perspective, i e., "a process whereby onep

4\0 \“

generation inqulcates its patterns of behavxor and attitudes

"win the next" (Easton & Dennls, 1969, p} 20) 1 A

]

Since the publlcation of Hyman '$ book there have been

Several reviews of research in politlcal sOCialization.

’ \

' most, comprehensdve ones were conducted by Niemi (1973), Sears

119697, Patrick‘T1967T‘*and+na§§%ai&s~11969a%~*~Wh11e the

findinqs, there were several aneas of common concern.

The'

.

N A

reviewers’ used . somewhat Eiffere%t~categories to group their ﬁj

‘ﬂ' "

;For”

l A

example, all considered the rpLe Of agencfes and 1nstitut10ns




L3 ] - . . o i

l DTN
. - .. . ’ . 5 d ‘ R . } ,. '. ;
'(e.g., ﬁamily andaschool) on the political sociqli’ation-of -fﬁf*,
o individuala- !Virtually au considex:ed the relat:We influence

af mediating ﬁactons in Zhe eociulization process (e.g., hqe"
i

sex, ethnicity, and socipl class)u ‘And most examined the 'f}f?}ﬁ:ﬁ

A

content of indivxduals"&nowledg? of and atthtudes toward‘the i}yff?
political environment. Presumabiy, any “of the categories !
“jueed by the'. abo‘@ revxewers could also be used in this paper. ;: -%nﬂ
'It was decided however, to use the pategories euggested by -
_ Dennis-(1973),.pr1mar11y because h1s scheme encourages more . * .-
'l,elaborate varzaple analyses of political socialization pat- |
terns and enables us to discuss both theoretical and practi- .
.cal questions. Dennxs 8 categorles, which we will use‘W1th
slight modlflcation, are; ystem relevance, content:;matura—f
'tion, generatxons, cross—cultural variation, subcultural and - ‘*’:f'

: group variation, the learn}ng process, the agencies,. ‘the ex“

tent of political socialiZation, and specialized political
' sooialization. - e o B :

.
FR

System Relevance of Political 8001a11zation

The major qqestion here is hcw polithaI socialization
‘relates to the performance oﬁ the political system, Although '

“there is no, or - very little, support of.llnkage, Baston\and BRI

Dgnnlg 1;9691_!§§&teg_the hypothesis that political socxali-. L

~ zation generates "diffuse support" fot the system. Diffuse J”h,

support, in théir analysis, refers'to » e R “:;




iy j”(' AR the strong bonds of loyalty to the. objects of a uj; Sl
- S ' system as ends in themselves that also. serye to -~ .~ " 7 .
coo . 77 requlate conflict attendant on cleavadge and help '+ -+ . oAl
v 7 to keep it within bounds congistent w th ‘the- per-. . - .- LT
L L sistence of a system.. (Easton, 1965a, p. 273) B N L

.
ot
L 2

ﬁj . Through diffuse support, the system '. *'v;_. "-"_:'njy'

i forms a reservoxr of favorable attitudes or good
o - will that helps members to- accept~or tolerate out- : A
- puts 'to which they" areé opposed or ‘the-effect of - v ”&“m
. “which they 'see as damaging’ to their wants. (Eas—' el e e
g “;ton,  1965a, p., 273) : L e ,,,:

' In arder - to fully understand the theoretical Signifi-
E ;/ - cance of the concept o diffdse support, one needs to study
Easton s -concept- of the political system. -According to him, ﬁ

N a political system 1s a set of human interactions “abstracted

’_” T from the totality of soc1al behavior, through which values

4.

‘are authoritatively allocated for a society (Easton, l965b, '"u“ -

-

‘s

T p. 55%.» The politlcal System is ‘thus presented as-an 1nput-

o

| 'output flow mo%el. Political demands enter: the threshold’of

: the system, ‘their flow being regulated by the authorities or

Wt

J - the important de01sion makers (the gatekeepers), they leave
*Lll.xto . the system—in the form of policies, laws, regulatlons, Or l‘{q" :QW,_
| - other b:nding dec1ssens,,formal or’ 1nﬁormal (known sxmply S |
;‘5:Jnf.}-ﬁfe? as political'outputs).. “--’ - “'. J' . S
| .“4e&" ) -1n addition to tne dgmands from the' citizenry which =’ T

° Q

relate towthe policies or the goals of the system, as per:
@

Easton, therg are inpuxs qf suppoft that enable a political ".,,, ’pf

w e -
- ! . -

vl W,,ﬂ.'BYShem to maintain 1tsef€ and Ep carry out 1ts objectives.:~\

. O
&

»” .

, &nf payment of taxes and military service are examp'es of “fzﬁﬁ""f7

-f,. o - A

e N
y
it .




L LI

.
-

’“diffuse support ) bedfuse it "conceptualized soqialization

~ ,I " ) v ‘ ' . - '. N r‘
.material support for the system. Other examples of support

¢ '

include obedience to laws and government regulations, voting,

A
discussinq politics,'and other partmcxpatory;acts, and def“
N .
erence to hational and govepnment symbols. As. mentioned

-

i ' . -

before, this support is, seen as being developeJ primarily-”"
' «} V.

3 through the process of poiitical socialization (cf Massi~

'y alas, Note, 2). g', o N -J»H ;.j

Challenges to the theoretical orientation above have re-- - -

ll_'-

cently appeared in the literature.- For exampﬂ% Massialas. N

(Note 2) questioned the emphasis of the research on macro

. rather than micro theoryr 'One of the results of the macro-

I
theory type of research 1s that the ind1v1dua1 f gures only

to the extent that he’ or she, as a. member of\a collect1v1ty,"’

relates to the functioning of the political system. Personv
Sl "

- al growthp self—actualization, opening of new opportunities,-

etc.—-all qualltiee important to the 1nd1vidual qua 1ndiv1du-

i

al——are usually not con31dered. Schwartz and Schwartz, like"'

'

Mass1alas, strongly oppose the research and development dlv'd'

2

'rection of the political systems model (and its concept of

i
as a one-way 1nteraction betwéen the agencies and a rather

passive rec1p1ent” (Schwartz & Schwartz, 1975, P SL,X,“lth

3

,—\' N

? ,

‘in this context the socialmzeeaiaré heVer 1n a positloh to :
“f,uk“ . : .'.' ;

@

1nfluence their environmeht “the focus is on system stabllity

N

..v-.. * L

) and continulty rather-than conflict and change. ‘Thé authorsfr

v




summprized past efforts in the field and pointed to needed

" “new directions‘ R N I

. cus:on the "fit" .of values, attitudes, andfbellefs be-.
s+ tyeen socializing agencies~-fairly narrowly defmned--;
. . " .and those exposed 'to “them and on-the degree: ta which.
. v~ + prevailing rorms among adult populations’ are foreshad-
" -owed in childhood.. The themes articulated here are
" not’ designed- to search for such matching attitudinal
. patterns but rather to. .urge ‘us’ to adbpt a less static
..conceptualization. of political ‘socialization, one 1n*
" which the sources.of socialization stimuli, .the re01p-
. ient, and thé proggsses tﬂuﬁ;link them make up . a ser«:.
. ,ies of dynamic in'“rectidnsa 3
1975, Pe 7) AR

: A S

o o . -\.';-_..“ . ) e .
Y"r.._ : .',h“_ .‘_‘.‘:“’“ Q. . L AR “ .
NN )

W ,
. retical level (assuming that Easton S model is valid) there
e ¥
1s a presumed relatlbn’between political learning during

J

e childhood and adolescence, on one hand, and - system perform-‘
ance, on the other, at the empinical level there 1s no. ev1—u
i', dence to firmly establish thxs~linkage.s Dennis (l973) sug-

gests thst suc@hlinkage 1s established throuqh studies which.

X .
1nvestigate life-cycle variations and vaﬁing behavior. The

_ evidence to which he refers, however, is weak, based as it 1s
] ‘ * >

v, B ' / * L
on a series of 1nferences. As we shall see, the problem has

' been (in. addxtion to the- deficien01es of the systems frame-

.
[ '

Research in political soqialization has tended to fo-.

We have. already made the poxnt that although at the theo--

yOrk) inadequate research tools, including 1nstruments, sam- RO

-,ségf‘ :

S T

ples used, and the v1rtua1 absence of longitudinal ptudies.

. The Content of Political Socialization

Lo

N

Thls cgtegcry refefs qenerally to the ﬂWhat" of political




L P e At
g . _£3°°14 ization. Whatlis !t that ah individu&l has learn‘d or h. az
35}!&5:@;w“.fs aocojilished as a result of political socialization? The re- ';;}.gr
;;5; .*‘} tsponse o thig quegtion inescapably 1eads us to. a discussion ;
ﬂ;‘;t: | '°f the tOPi; Of'b&ﬁ&Viomgl definitions -of citizenship and - fi'i rfﬁ
.?ti; Citfk;“ competenc%. something we touched on 1n the beoinning;,_:f?-fg

;‘;é.. g;i~‘i_A AS stated, there ;S COnBidérable agreement‘among.re-in" Hf%ji

;searchers that the content of political socialization may

be grouped undeﬁ-three main oategories—-cognitive, affec-“’ih
 tive, and parti01patorx skills and orxentations.; Dennis . |
(1973), who reviewed major studies in the fieid up to 1968,gjh}ﬁhﬂ

.was able to establish taxbhomid similarities in the ways B
%_Qp.'.._ C 1eading researchers grouped ‘the eontent of political soc1al-'

- ; :-5'1zation, notwithstanding that'different terms were used in Mﬂ

Can g the process.~ Whlle the majority of the researchers concen-'-,
A B . .IC'

trated their efforts on values, affect, and cognltion, some

' referred to practices, roles, techniques and skills, person-

| ality, and motivation as content categories. You will re-

'

';call that our taxonomy, or table of spe01ficat%ons, groups .fl,;’"“

all"of these practices underf partic1patory,skills ~or '"be-
AT . : ron : ‘.‘. . R ' ’\ " . N .4.:.. '
. -'_hav1ors. ; : o -;“{‘. F ',._‘ : : ~

o Ty S Focal to the question of content 1s the object toward
".which thef%kill, attitude, or partic1patory act is directed.-‘f

« y For example, does . the object (or subject matter)“of the at-"
. | *
st

"titude refer to, the various levels of the polit1cal system

¢!

. . :‘ . . .
e e ! . _ _ L
: » , - " . . ; "




N

| Phlladelphlan s polxtical orlentations.:

. of polxt1cal soc1allzat10n thch focus on the polltlcal sys-_”

e, W e e e, e T Ty

2 - . . . . . .. . ' L ) .. f [N . Lol
', 0 h : ‘ .' E : . ' WA . ' L4

(Whlch) as per Easton, is compr1sed of three leve}s~-the
: author1ties, the reqime, and the polxtical commuXity)? For :1;J.H

" example,.do Phlladelphla residents trust 1mportant govern-,T;n

ental functionarles in Washlngton? The trust (or lack of

Treva,

i) toward the government constitutes’the content of the -
I . oo

| Most research to date has chosen objects of the content _mf:

-

tem‘ w1tH its, gentral functxons, structures, processes, etcb'"f,

A

For example, studles of oh11dren 8 images of polltlcal au- g“h
thorlty, polltlcal-party 1dent1f1cat10n,‘or pol1t1cal effl-t
_cacy generally have.a systems-level focus (cf. Almond &
Verba, 1963; and . others subScrxbxng to thxs theoretxcal.

L A
e, ~ . o,
R P . , N
¢ N . .
- . ) . .

'Few studies have considered the 1nd1v1dual an his/her o

perSuasuon) : ;,

LI

~ '-*‘1«.

1mmed1ate communlty as the prlmary object of polxtlcal SO~

)

C1allzat1on. For example, how do 1nd1v1duals feel about
themselves, about thelr ablllty to interact w1th‘other mem-"

bers of . thelr famlly, class, school, and nelghborhood? Such

qubstions have not really been addressed fh the research be~

) (

cause, as per Schwartz and Schwartz, the emphasis has been‘

'on the system, not on the’ indiv1dual--the output of 3001al~

hxzat1on, nqt the process (Schwartz & Schwartz, 1975), .:

Jennlngs and N1em1 re gnxzed thxs state of the research

and empha81zéd the need to conduct studles "on both: theu

o

.A\.:




s
e
..

._'5- or, suprj/gationalist in their orientations“ (St@tt, 1972, '_gt“;ér_

systemic leVel and individual levbl consequences of politi—

cal 1earninq"\(Jennings & Niemi 1974, p._14) They further i;;- “f

-lndicated that fruitful ways to look at the - 1ndividual and

‘;‘ the society mqy bg prOV1ded by the concepts of “soc1aI com-

petence' and 'moral Judeents” (cf Kohlberg, l969, Merelman,.
1969, 1971) o |
The controversy over the proper objects of . political.so-l~”
| lcxalization noththstanding,'what is the content of the ori-.
entations, attytudes,'etc., that individuals hold? '
' It is not 'the purpose here to summarize findings in this
respect; the 1nterested reader can find the appropriate re-.

\

search summaries in the literature (Mass1alas, l969a° Mehl-'rf .

A\l 4

1nger & Patrick Note 37 Patrick, 1967, Sears, l969) It-_"

_— ) —

'suffices to 1ndicate that studies of the content &F political
'iattitudes, etc., range from those which have limited samples

(e. 9o, Statt, 1972) to studieS'which "have. carefully defined
- national or cross-national probability samples (e. g., Almond
& Verba, 1974~.Hess & Torney, l965; the International Evalua-_p-
tion of Achievement [IEA) studies, ‘Torney, 1977; etc.). .

Examples of conclquons from these studies include.

yt”American children were more aware Of theiinternational sys;

ftem than the Canadiahs, while at the @ame tlme less 1nter—

P. 48), "most- children have implicit trust in the w1sdom«and .

benevolence of government" (Hess & Torney,.l965, p. 63) '“the.

. N
e} .. .

T

RN : ‘. T Lo .
. “ . . .
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i.Amerlcans and the Brltish with greatest frequency take prlde:'5

g .
‘.

1n théir polit1cal systems, social 1egislation, ‘and interna—

: ]
tlonal prestige*-

no prlde 1n their pglxtical system”-(Almond & Veiba, 1974,:p.

103), “1n no country dad students score bbove average On alb_r.

{

fdur of the ma]or Clvic Educatlon outcome meaSures- -Khowl-

edge of C1v1c Educatlon, Support for Democratlc Values, Sup-“;'

port for the National Government, and ClVlC Interest/Partlc1*:;}

patlon" (Torney et al., l975, p. 327)

: The above statements, refer to the content»of p011t1cal
att1tudes, be11ef knowledge, etc.
v1des an example of how researchers loqk at thls top1c._'
‘we. shalI see later in more deta11, the content varies accord-

" ing " to the‘

processes, thﬁ/ﬁex and age of the
llke.

>

-~

1zatLon 1s rarely presented W1thout an effort to relate 1t

L

to agen01es, prooesses, or the general enV1ronmental influ-i

2 . »

Exceptlons to thlS pattern may be found in nat14nal‘

3

.ences.
polls such as those by Lou1s Harrls and A53001ates and even

D\-‘

surveys of the Natxonal AssEssment of Educatlonal Progress‘

L 4 iy

(NAEP). They report.how in61V1duals feel toward thexr po=

~.

lltlcal and social environments at var1ous 1ntervals but do

not explaln wh y they feel that way.

Itallans 1n the overwhelming majorlty takeij»

As .

relatlye 1nfluence of soc1allzlng agehts, learn1ng,ﬁ'

1nd1v1dual learner‘ and the . -

LU

.\“-

Their 1nclusion here pro— ;'

As a matter of fact, the content. of polit1cal 5001al~':t

Ml -

»

ot
- »
&

....

sl

qu 4 "




P, ,:-*ﬁiv';jﬁ¥w~;,;_;fﬁﬁjl , Magurasion ﬂ?lfF‘Te;. ?,' f 7'f"':f;v:1[5"f
SO )' .The. cructal qgestion here 1s¥>‘What 13 the orit;cal Lo

,,;f“}“* Q"ﬂ;T in the'pblitical socialization of tbe ind1v1dual? Do gpllt-?;-
f&":;g,’,w ical attitudes and kﬂowledge developed durlng chlldhood per--9*';-?' ‘

a fgﬁgi_:; *f\slst in later life? The studies ln general Suggest that po—f\

SIS 11tidﬁl 1earning of adults can be traced;&gck to . thldnood. f)g

._"-w:‘.: Tt . i it ) R
. N KRG ! . r’w\«" _-'."’ H

'ﬁhFor examplep Hess and Torney séated*' "Althougu there are ex=

P

: '.a'WffTchptions,..polxtlcal 8901allzation is well advanced. by ‘the !3“*

i’«ﬁ e,f“end of elementary school' (Hess & Torney, 1965, p. 220) '4An- :Tvgffgﬁ

other reviewer concluded hlS crltique of the research 1n the,ﬁ

. area bY saY£ng that “the assumption that early 1earn1nq is nn foh?if
?':-'1mp°rta“t 5a°t°r\i“ the develoPmehtal psycholoqy of political =

'if'ff' -;} ']"attltudeswgoes reoelve suppqrt" (Nieml, 1?73, g. 136). Other_»!;:f

. , ; ” '.qelated research confirms thls general trend (Bloom, 1965), rdi';
'iH; ;f,l»er:s-‘fr As ; general.prop031tion, the importance of early Spc1a1- hh%f;ﬁj
. . ,.lzat1on in relatlon'to#later perlods 1n the llfe cycle of the.ffefw
) , -“f1ndividual usually holds. A recently published study, how-:"'. K

'ever, casts sEMme: doubts about the long~term effects ofwearlg.g";» <
" "“‘ < polltlcal 1esrn1ng.;%W1th regard to changes taklng place from'd
‘o . ;s;,f.“'the 12th grade oﬁ school on through the 11fe span, Jenn;ngs ”: -
{;' | | and,Nleml concluded L g n';}; S “_ o .:':' _ul“

TenoLT T We observensizeable albernations in political 1nterest
S . -“and activities, .in the conceptualxzatlon of political .= . _
_‘*,f*t"**““;ww;_»-lnterest and activities,.in the “conceptualization of ;g_;ff, Y -
gl Lo 7 politigal’ parties and attachment to- them, in’ the dif- -. = .. .
« T ’ '-_ferential ‘salience of polltical stems, 1n the rela- 1~'g?;¢~
o - tive emphasis on.various citxzena%lp norms,; and in . -
_— o ' overall Solitlcal trust .and objects of . p011t1cal trust.
' (Jenndng & Nieml, 1974,\p. 283) : T Ty
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,-; The 1nvesti§9t0r5 attrqu&ed this Change primarlly to the

exposure ‘of the individual to the realities of the politicai;'
world, cauﬂing a shift of rolet’from those performed by youth"’ ) ,“.

to'those performed by adults QF g., from'protected Juvenile E' "

-

to head of a. family exercr31ng legal rignts and respon51bi1- _~éfgu-'“
- ’ . ‘ - v ' |

1ties) o =.' _' e
. . , . - . . e L X \ ) L f
- The Bennington College studies by Newcomb further suggest ; \“-'

i s' the possibility that .a basic shift in. political or1entations _"3[

.- \
5

can takeﬁplace dpr ng«’.! college ears (Newcomb, 1963 New— E 'f\f.'
g‘g_ _ .Y _ _
1Y Rl ° -.' B -

‘?_ comb Koenig, Flack, & Warw1ck 1967). In the powerfully
11beral enV1ronment of Bennington College, students werg so- . "'%"

cialized (or resocxalized) into a, liberal outlook which per-

t
i Yo

'5isted 1n later 11fe (Newcomb 1nterv1eWed the students 1n .

g-f*»._ utbe 19305 and again in. the early l960s) The clear 1mp11ca-i' '
Wi n i SRR
tion is that a powerful envrronment is. likely to bring about

" '

changes in 50c1alization patterns. This xdea 1S”ékamined. o
! N \ s ;o
, 1ater with regard to the influence of agencies., o '

O Generations,p%, Lo

) )

e~

<o The key question under this rubric 1s._ To what extent

do young“people depart from the values held by an older gen— o

.f - eration--for example, their parents? Does the so-called ‘.i" _ﬁ‘h
youth rebellion of the l9603 1mp1y that there is deep-seated
ia“ 1ntergenerational conflict between parent and offspring?

‘ Research is not plentiful in this area, but that which
L. ¢ - . . " CoN




is available suggests that the inc{dehce of the ao~aalf§d

-I

| ;inpige”‘ fntergenerational gap haa been grosély exaggeratai.(Bell 5 l:;;f?;:n;
}??ﬂaﬁlhf.l N rig*ol 1969; Emerson, 19683 Hyman,,lQ??). * Most, Of the tr_;z.;fdé?
'ﬁél;f&,i.'; | literature pointSfto general conJruence‘of belief between efﬁ&g'i.lﬂ
.: :?;ag';,..f generatZOns ratﬂer than ifference.' Jenniqgs and.Niemi ch_'f-E:?p?;{
._unjgt;f %t';“cluded theirwsignificanﬂzstudy with tHﬁ f°110WLng; “Chil-, ‘FfH;m‘ﬂf

dren tend to develop in the direction of'the preceding

eration, as witnessed by the frequent 'grggate similarity

{3

petween theit pblitical profiles" ( lnnings & Niemi, 19’14,,~ ff' 5

pp 332-333). But t*e investigatOrs hastened to indicate'[' S _:ié

& 4 vt L
that there are also SLgnsgof discontinuities in their data- ‘

Due to phaﬂges in "one s life space, the/bxperien01ng of po- . R
litical events, and~Wbrkﬂrelated learnind" (p.,332),mcertain |
to'dmtfefencesibetween generations are bound to occur. 1f the,' .

'forces such q,s majbr political even-ts Ho not signifidantly

e

Jaffect the younger generation, however,h"the inertia of this -

ar‘ly period ‘stains them through th/e turbulence and- growth

;fof adolescence and they go .on as adults to develop 1nto a' 'ﬂ'l_ o

’

'fair resemblance of the older generatiOn" (p 333) T "'_”,o

Dennis points out.that generat10nal differences are' ,
likely to be '‘more marked 1n developing nations, s1nce change
'irather than ttability 1§ the prevalent press of the e€v1ron1
ment (Dennis, 1973, p. 167). There are few sthdies on the - ﬂ
N subject to confirm or deny Dennis s assertion. Barakat, who'

conducted an exp10ratory study ‘on generation gap in three -

\‘ -~
.

0 hid LARY




? when comparisoﬁ/ were made with counterparte in Weatern so—
T cieties (Batakat, 1972)., IR ;.f'il 'Q‘{ - o '(ff;”. ;¢
'1_L'. The déanth of‘studies of intergenerational influ'nces is- |

1f_per1ences of one qeneratiqn are different from those of an=~

Arab societies,\found it to be quite prevalent, especially | :_f:

-t

?

"'in part due to the difficulty in controlling the effects of -

1‘ .
- i

'family or life-cyele experiences. Certainly the. historic ex-f'i_

13
S

S . ('

ﬁother. - How does one control tnr differences in these “commu~ e

"nities of experience” and their impact on. the political so-
,'c1a11zation of different age groups? One suggestion 1s to h L,
_conduct studies utilizing "cohort anal?sis. This technique-;
. . L e
. compares the responses at successive.pointe in time e
. of people who were born in the same year Or. adjacent A N
years using surveys that repeat ‘key questions at reg- T
ular, intervais....cohort analysis provides an approach
. to the problem»of separating out the relative effects
of maturation and ‘generations in ige relationships‘. o ;
o (Dennis,.1973, P, 130) _ ' o :
- ' -
A study by Inglehart on, generational change Ain Western Eu—
o

rope was an initial attempt to separate intergenerational

from maturational factors and may provide a basis for fur-

3

U'ther work in the field (Inglehart, 1971).

3

Cross-Cultural Variation “‘ . ' L .

«

This research area addresses itself to the similari-
ties and dlfferences across nations and across cultures.

How is the process ‘of. socialization into the political cul-i

ture in. one country contrasted with thatean anothe;? How

A

“;

i




- o

\

o
’ ' .h .

- est scores on- their sense of cbligation to participate in~

do individuals reared in diffcrcnt cultures think about their
political world? How do they behave? Lol S

There are few truly cross-national stdﬁies., Most have .j

been conducted within‘the confines of one natioh (the“maj*r-'“*

ity in the United States). _The" reasons for this dearth are :,'

KX

o obvious. ,There is the perennial difficulty of developing

g cross-nationally stable categories as well as the difficulty

of sample selection and mpthod of collecting data. cHowever,
some significant studies are briefly sampled below. %}' ji".
% ' o

: The Almond and Verba (1974) study of citizenship ip

five nations indicated that adult Americans have the high-

3

B governmental affairs and on- their sense of civ1c competenqe.

Hbr example, 51% of the respondentb in the United States/

ifollowed by 39% in the. United Kingdom, 26% in Mexico, 22% 'i o

in Germany, and J0% in Italy) said that the ordinary man

1c] should%e active in his community.' On sense»of civxc

A L

competence, or the perception of one 's ability to influence
the government (national and local), the United States sam-

ple provided the highest score (67%), followed by the United

Kingdom, Germany, Mexico, and Italy, 1n that Order.' The in-
&

vestlgators concluded that "the sense of lxcal and national

civic competence is widely distributed among the American and

B 4 .

British pogulatigps (Almond & ‘Verba, 1974, p. 187). In Ger- .

‘e

',lmany and Itdly senge of competence in influencing the local

\]

4
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“'ticipation in political diaéussion, and the belief that elec-'f;“,

'fcountry having the moet self-confident and active citizen.

_ Strefbold 19687, - In all the countries studied there .was, .

Lthat democraCy is the best form ‘of government The percent-'

‘est; Italy, from(57% to 77%; Germany, frqm 37% to aoa- Brit- i

L . L . oo PN f
" v,, TR . W .\’y.'

(as opposed to natidnal) government was widely distfﬁ\ @ed; el ’Vf;f

it was also related to. participation¢and allegiance. Ebr efo~

-

who believed they could participate in political decisipns)

'were also high on exposure to’ political communicationa(\par- ;

¢ions. are necessary.; The United States again emerged as the

It was suggested that “the belief in one's competence is a

key political«attitude. The self—confident citizen appeareo

\
“ut

high expectations for participation, he is also a “more sat~'“‘

A € .

1sfied and loyal c1tizen" (p.,lag) | - ,,ti_;(,' R

. ] - . .
Another study conducted in the United States, England, o

.

Germany, and Italy sought to discaver the pattern of polit-' Ca

ical" 3001alization among preadults with regard to their gen-

eral support for democracy (Dennis, Lindberg, McCrone, & ; . L

with age, an 1ncreasing,willingness to endorse the notion ..

«

.

age lncteases 1n democratic endorsement were as follow3°

-'Vample,;those highef-on—the—subjectiveweompetenee—scale {those-«~ﬁ ;~i¥¥

to be .the. democratic citizen" (p. 188) ThiS*cltlzeh hasu" ,,h'fiﬂﬁ-

United States, from 46% for the youngest to 74% for the old~ e

* N\

ain, from 26% tor45%.k The British seemed to deviate somewhat .
\ <

from the, common developmental socializationlpattern.‘ This

oo




_know reapoff

.idea that government is not random and remote but can bis

fpeople to make speeches against our kind of government"),

]

Qe,'which suggests that perhaps democracy does

e

;;not'have the same salience in: Britain as-in the other: three

o .o #..'* K (

gouptresy e e e e

LI

-

It was also found that youth in all fou? nations tended

S

to show a relatively high sense . of political efﬁicacy--the

t
’

changed and influenced by people. Thsvltalians, who, in the
Almond and Verba (1974) study, did not’ score very high oq’

similar measures, had relatively high scores on ‘"the chance

to express their opiniOns about the way the country is gov—

erned. - On toleration of minority dissent (e.g., agreement .

/

or disagreement with the st,fement,'“We should not allow

[P ROV

{
the most likely place for the- expressﬂbn of such dissent was

”» L%

'found to be Britain and the least likely place Germany, with

‘the United States and Italy occupying intermediate positions.

in sum, American youth ranked high on choosing democratic

’

options and low on choosing antidemocratic ones. British .

youth ranked high on tolerance, espetially tolerance of anti—

«

religious speakers and criticism of the régime.; Italian
youth rapked high on free expression of opinion and on- one

item regarding dissent. German youth "exhibit.@ntidemocratic

feeling in morc areas than do the othen YOUth, in sharp—ﬁ

i “‘ o /

est’ contrast to ‘the Americans, who show such feeling to the

A .

d_in_part bytthe Large numbeﬁ Of “I dcn t ;;.

e ———— et aob




b, T R \r './u.

loweat degree and An foweat areaa"l (Dennfa et al.. 1968,.jei}?x-f“'

”gf".f“j;” P- 93} Contrary to popular notions, the data generally ﬁ?”T“PTUfw{
1?45;“?*1: did not indicate ap alienated youth._ However, these find'tTwﬁhE?iiéisig
hl R ings'shculd be viewed with caution bocause the American and, 'ti 7;;jfﬁﬁ
: :f English samples were small and not representative on a na- Jlfgﬁiﬁéfﬁfﬁi
. ; tionwide basis. o i‘f”i~x;i:n”.f;y 'w;f'"'}; j*;f.:j'f“.,nii'; -ifff}%
: ‘”fik-~dx?'l The IEA study cf civic education in ro countriesy to :a'..'llf[iﬂ?

ﬁﬁd'tn;_?';,fiwhich reference was.made previously, is the most recent EERNRE
‘ Jstudy of considerable magni e, (Torney et al., 1975). Tny& | iﬁfﬁﬁ

“'data were collected from 3£f$:0 youth at the ages of 10, 14,_ R
_f; ,R_&r- ':and 17-29 (preuniversity). Respondents were drawn fron sam-"i'
I'ples in the Federal Republic of Germany, Finland, Ireland. ﬂ{a{ R

* Israel, 1taly, the Netherlands, New Zealand Sweden‘ and t;e B
s 'United'Statesg The sampling plan was based on.a two-stage .:f i f.;:

» ¢
»_stratified probability sampling.' Summarizing the signifi--

r“'.- . cant findings of. the study. the senior QUtHOt reported'

wThere were only .a few between~country differences
-~ in perceptions of the United Nations,...There was e
: -« - gomewhat'more between-country variation in students's . . - o
v .. _khowledge .of -international institutions and process, ' o
a : ; -.in their interest in discussing foreign polities, . . .
S and- in their attitudes toward:war.'.In countries S e
" .. 1like the Netherlarnds, where. students have a gredt r - - Sy
deal of international contact, adolescents are mofe '
" - ‘internationally minded than'in countries, like the
. .Uniged States with substantially less foreign con-
' hact.. (Torney,_l977, p. 3).

Y ‘ . : ’ 7 Ty

”'JOne of the fewwstudies which examined socializationwpax-nfﬂ”\gn,ﬁgg

'5 g f-,_’ tern's: in n0n~Western developing countries was -conducted . by ¢,<

S

Koff, Von Der Muhll, and Prewitt. ‘Both- primary and secondary

re.




schdol etudenta were surveyed in Kenya, Tanzania, and~uganda.

Some of the conolusiqns weres _ Qq :5_ R
SR

'\ Kenyan students tend to ehow greater, trust. fn thei e

felléw man than do. ‘t ‘Tanzanian ‘'or- Ug nndnn.atudgnts.;»

-\Génerally, however, the cross-national similarities - ;
are sufficiently constant.as. to raise quéstions about
'the significance of the. nation~gstate (in East Afrjca) .
A8 a differentiating variablei = (Koff,- Von der Mu li,1:
& Prewitt, 1973, .p%. 250) . ,

o ) ’ . \

f’:_ The above research raisesttwo interesting points. dﬁe
\h'jfmight be cal‘ed the internationalization of political social-
ization. JIn cross-—national studies we consietently‘find that
Y the ﬁimilarit&es in pattern of socializatién are gregger than
the differences anmong youth grpwing up ‘in dlfferent coun—_
'ftxies.. The second p01nt, related\to the first, is’ the strong

"oindication that the nation—state concept might no longer,ex-'

¢ -

N

Y >

l

1cai entities or cultural communities might be more appro--'

N -
This is supported in the case of both East Africa and. West—

ern Europe (Inglehart, 1967- Koff et al., 1973)

O
o
” . ’

e Subcultural and Group Variation

w 3 .,w b

, e .
Here - the major interest is the 1mportance of mediating

'factors (e g., ethnicity,'sex, socxal class, 1nte111gence,
'-region. religion. etc ) in political socxalization.- For ex-

~ ample,, are boys attitudee toward the politioa1 envxronment

different from girls'? Q children growing up in dlfferent

. . R ¢ v
& -8

plain att1tudina1 and behavioral outcomes. Larger .geopolit~: °

priate- categories ﬁor grouping youth socialization patterns.. .




ufeections of the United States have a different sense of P°-.wf“‘

'litical efficacy? o L o T A 19

L 2 ) N e . L o " . - L

"_recently been increasing. ‘This paper toucheg on Selected ;}; ,xgi'

w~;stud1es and extracts someAff the moat crucial obpervations, ' ,3”1;4~Y§

,.Haven, Connecticut, sex differences were reported on specif-

; and their dutiqs—-as well as duties of legialative bodies.;

X FEQurthrgrade boyeﬁwereugignificantly better informed ?f'ni". i',fkc

~about politics than were girls. To the questiqn "If you o .f}
| would ydu make?* boys' responses - were more - political than
"girls | Girls-more of ten called for nonpolitical change,
‘tion about political matters, Also, several studies have SR _«-'_

"reported thit such sex differences in- political interest.

‘vthe political-world. The author 8uggested that while early # f;{

“Hchildhood experiences and - persqpality traits may account -+ ERTEE

The research literature dealing with such questions has

¥
\,.,a‘ ,,,',x"‘{-.':.

S IR ©

-In a’ study of ehildre in grades 4 through 8 in New_.

ically political responses (Greenstein, 1955).: Thege re~ - g'fj‘f‘¥*

'sponses were concerned with 1nformation abgut the incumbent

local mayor, state governor, and U S. Pre31dent-—the1r names ‘]f} | ;ﬂi
¥ Cea e T

l

é

“n
a -

could ‘change the world in- any way you wanted, what change

_such- as "Get rid of all the criminals and bad . people ". In

~

-general girls were 1ess interested in and had less 1nforma-'

take place prior to differences in cognitive knowledge about-

2]

for the' sex differences, children usually turn to the fa—': .

ther rather than to the mother for political adv1ce—-hence,.v'
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e raising the possibility of dqveloping and perpetuating the

e ;aidea from\qeneration £Q, geneﬁation that politfbs is the '5-1;3§?};";

man s business. 4.'

|\.' 'w

.-iﬁﬂ.f; Hypotheses about male dominance in politiual life were o

confirmed by other investigators. For examplé, sex dif- o ngH‘f s

'a»ﬁn{Q ferences begin egkly in life, and they are constant across ‘t“fﬂ..;ﬁﬁ

R

, grades.‘iBoys acquire their political attitudes more rapid~-i';3gf.vﬂ
:'f R ‘ly than’do girls. and they show moretinterest in political e ;
- affairs. Girls v1ew government as a- personai figure(s), -;’;_ai=
whereas boys tend to identify it as an institution.. Girls f.-4~,f‘
l;: have moreefaith 1n the fairness of the laws.and view~the o
S .‘:‘ legal authorities as more re nsfbe to . citizehs‘ demands 'lm”:f_'-
" than do ‘boys. There were noisex differences oh ‘the ques—" :

tion of loyalty, attachment, and support of the rébime and

"o

~the politlcal system. Nor were there differenées between f.‘ ~_.;

boys and girls on knowledge of the process and ‘norms of the

-~

political system.. However, political parties appeared to

be more salrent for boys,'who also reported more political

' activxty (in grades 3 through 5) than d1d girls. It wasb

—

ol v . 1

concluded that. R SN ﬁ“.: . o )
'The#blfferences between males and females are consise
tent with other reported sex differences, . Girls tend-
» * " to be more oriented toward persons, more expre991ve
- and trustful in their attitudes toward ;ﬂ opération '
of the system, its representatives and utions. -
Boys tend to be more task-oriented afd are/more will-
" ing to accept and see-benefit in conflict )and dis=~. - -
agreement. (Hess & '‘Torney, 1965, p. 3 1

Eaa i

. E : ;.’_.&
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Lt an’ unjust law._‘f‘ In Mexico 63% of the nale but? only 46% of the

a which are obvious in the United States. and in other coun— -

s Tbe five*country study by Almond and Verba conﬁir&ed some

of the claimed sex differences on such indices ‘as obligatton

‘N, o
to participate in community affaire and sense of civic comwvﬂz

" . \" !

petence. "Males 1n all countries are more 1ikely to" say they
’ cfn inf;uence the'l gnvernment" (Almond & Verba,41974,
f:p; 212). The maie-female differences, however, are less ap-’
g parent in the United States than in the other countries.‘ For
‘ example, 1n the United States 80% of the male and 74% of the

female respondents indicated that they can do something ahout

R . [
female respondents answered in the same ‘manner.

W LT

“y, P0531bly certain sex inequalities in.political life,

-

12

tries, could be removed if educators were to amend the a11~

¢

too—common perception that politics 1s a man s job“ go some- ¢ |
thing like "politics is the job of the act1v1st. Thus,'
4 ' .

| early in life children would be exposed to 1deas that stress

participation rather than to 1deas that implicxtly ‘assume

-

. the inferaority Of women.. ﬂ.' e f“ ’ i

e

Although some ‘items 1n the quegtionnaire used by Green-,

K

stein 11965) 1n the New Haven study failed to reveal dif-'
[ 2

ferences 1neresponse between upper and lower socioeconomic i
groups of dhildren, there was class differentiaﬁion on

capac{ty and motivation for political particxpation. on
b ‘o
1ssues that would distinguish -among political parties, 32%

4 .
¢ : ‘
. N . . ..
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,of the u%per class seventh-grade children, as opposed to

if;;,"f?’g;7 : only 5hsof the correepondihg childrenfih the lower social ;g}gﬁﬁg{#;”

e . .
O . LN

‘ a-ciass;ﬁm&de references to such issues. Both grcups showed

[

'if‘{clf"'l; ‘tendency to identify With a P°11t1°&1 party, b“t the upper 'l( _%i}"

| class group had more documented information about their party ’I*f.;
Q'ch01ce.l Regarding information about formal governmental'in- Pl
- stitutions. on the whole there were no significant differ- “' f;;,g.
ences relative to socioeconomio status. The - author attrib- :
ted this lack of difference to classroom teach?ng which f
‘,.:' o “tends to equalize the information about formal aspects of;"‘
] government among upper- and lorer—status children" (Green-.; ‘-'

. . j
A -stein. 1965, Pe 85).3 Also, on questions about personal

(23

willingness to participate in politics and the imp rtance i‘;‘ .
of politics, there were no differences bcmween the,groups.”diia‘

On the other hand the data generally reinforced the be— .
lief that upper class children are more pol1ticlzed than arefv _',~f
lower class childrgn.' Lower class children showed more def%h‘_‘i |

»

erence‘toward political leaders,_they were’ reluctant to named
quliticians .as neLative models. Regarding the source of po-;,'
-liticaI learning, references to parents were dominant, espe-'
c1a11y in the lower grades, but ‘the pld&r upper class chil- :
dren volunteered the statement ‘that they would want to~make
.'egi;3;h;g,-- 'their own choices._ The lower class children did not volun-
- \:% teer this alternative, but they referred to the schoolteach—
'ep_assa source.of_information.' "The teacher is probably;the

-, ) . - - . .
- .'._"x‘ . . - o .
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'fone emissary of middle-clﬂbs sub—culture with whom‘many lowerﬁ

L2 Y |

' status children are acquainted"A(Greenstein, 1965, p ,;06) T,i;'g.;wff

™ L. -

- some of Greenstein’s findings above are confirhé@“and ex-7'i\_;§«jf;
: panded by Hess; and Torney (1965) When intelligence was .con- | o
ultrolled, there wére: no differences among‘high—, midd1e~' and ‘! ff’ﬁeuf
'_'low-status children on their loyalty to the nation., However,"'_i'{ -
ljchildren frdh working-class backgroundslshowedla higher re-kt“ e
' gard for the‘policeman and for the U.s. President than did h':;fﬂ
those from middle-class backgrounds.' Higher class children N
-reported more frequent partic1pation 1n pplitical disCussion S T
- and more concern for national issues than dfd lower class “ B H
'children.. The most str1k1ng differenoe was that lower-class {__,
hlldren believed themselves to be less poditically effl:‘ |
‘”_cacious than higher status children, i, e., the lower classf

| children had a rather limlteq V1ew of themselves and their.»"
'7._ ability to influence governmental policy. whese dhildren‘
,tended to a cept authority figures as trustworthy and. benign,i"‘ f',;,j

!

.and they had Nittle mot1vat10n to question the government and

its policies.t' ile the school apbears to begsftect:ve in” L
providing infOrmat'on about the political strudture, 1t does

not prov1de opportun. ies to children to be. SOCiaIL.‘d in ac-

1¢t1ve participation., Ch dren of low socioeconomic origin,.:

_who largely depend on thei teachers and the curriculum.tO-n , g
.acquire the basic concepts o government and political behav-‘J

ior, are at a great diaadvantag because schools are neither
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equipped nor inclfned to sygtematieally egamﬂhe relevant po—““;

liticaL concepts and skills. (H.' L;ﬂ-_r_ fﬁ~\ ‘ __f.h;

Paw

1ntelligence and political socialization was/réported by Hess

.~

‘-:and Torney (1965) “on. the basis of the data, they suggested

, -that, in general, the active and initiatdry aspects of polit-:' .

ical partiCLpation.are related to IQ and, as’ we have seen, to

,‘aflesser degree to. social clads. Intelligence helps acceler~d ;

ate the protess o£ political socialization.. Although<loyalty ﬁﬁ

' fand devotion to the nation are found in all children, the'

'and antentions.. Also, higher IQ cbildren have a more realis—‘

_higher the chlldJs 10, the higher the capacity to conceptu—f

more intelligent children tend to v1ew the political systemg-f':

‘and the laws of- the government in less absolute terms, and O
[ B N C .
they are more reserved in asgessing governmental‘competence

[N |
3

,“trc picture of the politiéal system and how. it operates, are

. 1cacious«and exhibits more 1nterest in politlcal involvement.:

~ more willing to accept chahge xn the system, and are more in- .

“‘terested in governmental matters than are lower IQ children.

4In-sum,“the mere intelligent child is more politically effi-.

'i< Studies of - the. political socialization of ethnic and ra-

' cial minorities have not been. plentiful. There have.been

some comparativé Studies of blacks and whites and also of

some ethnic minorities, especxally MexicanrAmericans, but no

The most signifibant research On the nelatibnship between’.f.-f‘

'falize the institution Oﬁ government in abstract terms.  The -. .




1970, p. 267). 7-€: SRR

. . ., - . - et N Bl .
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majorinational or international studies have adopted this

\-*;..'

ies genenally found that cultural minorities, especially

I M

IR L black84 do not score as well as their white counterparts' " .
i hon mostxindices oﬁ political socialization, €% g., political _ﬂi:“
T knowledge, sense- of political efficacy, and civic tolerance.- id}] 3

Blacks generally have less faith in the government and 1ts
agencies than do whites. On this item, as one observen.put

r_j 1t, there is a “clustering of disaffection for government and
political offlcials among black 1ower class children (ghetto R
re31dents 1n our sample), primar11, males who have accurate

[P .._____\k‘ —

"T' T ...T_'_ﬂ
perceptions of ‘the nature of race relations (Greenberg,

¢ . U

( .
,,’ Abramson (n.d ), who carefully studied various compar- )
ative works dealing w1th political efﬁectiveness and trust. v

ﬁ-ngmong children, suggested that the tendency for blacks to l
have lower overall scores than do whites was largely due, to
social deprivatlon and}to the politicalfreality. He rejected’
" ‘the. 1ntelligence factor and polltical education as, reSpec-'

’i' tively, wholly ‘and partially 1nadequate to~exp1ain dlffer—"

' ences in the political sociallzation of the ‘two races.
;3 There have been some studies which bear on regiqpalism

Tn as it relates to political socialization- those whioh have

L - Y

concentrated orr’ thls factpr were cdnducted by NAEP A re--

cent oonclusion.of these studies was:.

v ' o

focus (Messick,\iQGS: Messick,‘1970; NAEP, 1978). The stud-':‘gfﬁA}: .




pically, the Nobtheastern and Cent;al rsgions
performed aboyve. the natkionj Western performance:.
?Mas about at ‘the national Jlevel, .and results for L
the Southwest vere below the' nation. (NAEP, 1978,,
p.. 50) * ’I P PN ’ " e 4 ,~ ' '. Lo ) )..P' -,. ;v',.'

‘.’, ) ..:. e . % v .. .

.( Certainly, more studies of the effécts o£ regionaiism azev“iif_

s

'hleded, as‘well as studies'of the inﬁluence of religion and

lgnguage, in examining the political socialization of ¢hil—-,7 .

dren‘and*youth.
s : SR ail;sm

s.T-fQ ”',“' “The: Learnigg_grocess

R LR
,., . . .c

.'“ £ How do individuals 1eamn about their political environ-;.

,"._.

ment? How do they come to view themselves as active or pa 8=

l

{osive citizens? vDo nonpolitical settings generate opportuni

ties for 1earnihg in the political realm? These.are.some of

e

the questions typrcad of this . area._,_‘-"~ ;.' f-,_:”fjgﬁuﬂﬂ".

P ¥ .
-%r Tev ,,,.._

It should be noted at the outset that most of Ehe relea,;,L;tf,:“
’ | ’

vant Jﬁrk has bqen done primarily by psychologists, not po~

.litscal‘scientists. TNerefore, the politxdal learning pqp~“'

Vh e A i
'.cesses studied are mostly based on. psychological theories

AR

. - ’

‘: of leatning, mbtivatlon, and the lrke, ,f&[;

o

Hess add Torne' (1965), for example, identified four:_ijfu

| among indiV1duals‘can be explamned\ (a) the acpumulation:
model which explains political learning(as incremental;

i" e.Atherie are umt-by-unit diserete acquisitions of

o - \ K

knowledge, attitudes, etc.; the model assumes no-previods'




b }thaﬁ‘they transfer this experience to neg Ldeas and objecte;

fel, which asspmes that %Rdividuals have prior experience and
8

‘iee., individuala relate the - unfamiliar to things that are'ﬁ_fvn
'iknown to them; (c) the identificat:on model, which assumes o
: that indiv1duals learn by modeling or imitatinq another per~'“ | _
son ' attitudes or: behaviors and (d) the cognjtive~devel°p- '“*f,f ft
E ;Nmental model, - which ‘assumes that politicallsooialization- \=:é§§§?.'
"'corresponds to stages of codnitive growth (as suggested by
Piaget, Rohlberg, and others). Hess and Torney interpreted '\\
their findings 1n the’ context of these modqls. For instance, W
children s attitudes toward: authority may ‘be established in. |

'3the family context (their views toward the power Q; the fa— l'-f

n . .

fther) and then transferred to cher contexts (their views

t

" toward the. authority of the U.S. President) Similarly,
the 1dentif1cation model may explain parﬁy affiliation; i.e.,ﬂ"

chlldren generally imitate or. model the party preferences of

v BN ' .
. ) ™

v

their parents..

There are others, currently writing on the subject, who
\emphasize the importance'of learning theories to an under— 'e
standing of some aspects of the process of political social—
iiition. Rohter,. for example, demonstrate;\how social learn- ‘:
ing theory can - help to interpret recent political sociali~ o
‘zation. findings. This type of theory is capable of explain- o

-
ing “the functional relationsh\ps between the antecedent




»h conditione to which an individuaﬁ‘has been eXposed and his

.' subsequent political behevior" (ﬁohter, 1975, P 156)

Rosenau (1975) also sought to apply psychologicel'theory

get's theory of learning is significant in our comprehensfbh

of political learning She stated‘ “Political learning 0015
- I
' curs in the course of the child 8 sponteneous‘activities and

&

interactions with other children, with edults and with the |

adult world, end it is in this context that the process and

X

content of political learning must be. understood“ (Roseneu,
E 1975, P. 184) Rosenau, however, hastens to say that Pia-'

.get 8 theory deals with 1ntellectual development and thus

L g

prOV1des us only a partial explanation of political social—
' L]

S

" ena" (p. 184), end thus it “13 incomplete as a basis for a

theory of political learning (p. 184).

'Merelman (1969) also studied the 1nvestigations of pat—

a

. ‘ terns of political learnlng among children., He found that

N the major factors which céntribute to the 1deological de-

velopment among children are "those relevant to 1dent1fica-

o%

tion and child-reering practices and’ those involvxng the many

and complex components of morality and <%gnition (Merelmen,

1969, p. 760). As with Rosenay, Merelman looks primarily at®

| B ing ‘the® 1iterature on the subject, she concl‘uded that’ Pia-

ization procesSes.o The theory does not attend to "the de- -

velopment of affective, motivational, of’behavioral phenom-ft;.:

Azi’}

of iearning to, political learning After carefuliy eview- meit:;ut.

. . -




'-.-«to examine the various socialization agents 1n erder tQ de-' ) A
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termﬁne their relative impact

examined famiﬂy and school have received special attention. %ﬂnj Lo

However; ‘as with the early childhood 8001alization studies,
) ¥ _ U

the results’ have largely been 1nconclusive.

~

With\regard to family, impact studies have generally . Lo

*focuaed on generational transfer of politically relevdnt
knowledge and attitudes {rom parent to offspring.' The gen-'

eral tendency in® all the countries of the world where re-'
) L
search has been conducted has been to find congruence of -

®

\ belief and va,lues frn?m one ge%eration £S the next. Thls '

: congruence, however, varies, depending on such factors as”’

' whether mother and father agree- on political 1ssuéé and the

. . ’

.relative*influence of the father Versus the mother. Of all

the outcomes, party 1dentification seéms to be the one area
.'of relatively high correlatidﬁs be\reen child and parent.
Other 1mportant factors are the type of family, ‘parents’
level of education, and ‘the opportunities for children to -
participate in. family deciswons.: For ex&mple, a study of ,‘ f:. o

sécondary school students on the island of Jamaica indi~ ,{

cated that those who came- from matefnal families were more

«,'. . L : '«‘&, l.l,.. . \ - . } : —

T , ‘ B
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authotitarian._less interested in political 1i£p, snd less,y:

;%Qf@<;%‘5“ pclitically'efficaoious than were those ﬁrom nuclear £ami~,’;
| lies (Lan’gton, 1969)\—-Almond and Verba (1974),. in their
S = ﬁivednation study“!found a. relationship between participation
A l'in*familyaaffairs and a\feeling of political competence.
With regard to the influences of formal eduCation apd the
school, the results are somewhat more inconclusive than ‘those.

for the family. For example, the ‘Hess and Torney study and

the Almond and'Verba study found that the school and formal

‘s
<

first study concluded'" “The public school 1s the’ most impor-
tant and effective inst;ument of political socialization‘in
the United States" (Hess & Torney, 1965, p:,200) Almond andf
Verba (1974) found a relationship between manifest teachlng :
about government and subjective political competence. In the
% _ | United States 72t/6f those who remembered being tauqht about

. ) government scored highest on the subjective competence scale,

%._3';" . centages were 73; 52, 45, and 44, respectively.
"\;, 1 0 These tindings and conclusions have been challenged cpn=
~si:i7ntly by moq\ 1nvestigators who have cond0cted studies or

r wed research since the early 19659., For example, with -

L3

,"fregdrd to. the‘overall 1mpact of the school, Niemi concluded

,' - ,»' The effects of the schdol are highly variable*~depend-
’ ing at least on the quality of the teaeher, the class

»

educationrmake a difference in political socialization. The

'-.t
B I

In Britain, Germany, Italy, and Mexicq the corresponding per- ‘_?

‘




‘“terial, the sociel end politicel composition of
the school and classroomh particular- circumstences

" of  timeyand place, and eyen. interactive efforts auehvif}a“

o aa the correspondence between’ whst is taught in .the.
.}-classroom and ‘what.s. iﬂformally taught outside of '
o schooi -‘*-(Niemi, 1973, P! 131) o

LAV
i

Massialas, who e\?mined~14 studies of political socielizeﬁion

in a number of countries, concluded (1n oontradiction to Al-*

‘_'mond and Verba 8, 1974, earlier findinés) that "the impact

a
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_allegianoe and respOnsibility to the government.

of the caqwentional civxcs curriculum on eny of the political

s001alization 1ndices (e g., political efficacy, expectetions

_‘.‘
for political participation, eveh political knowledge) 1s

1
negligible" (Messialas, 1975, p._171, see also Messialas,

1972). This is attributed primprily to the content of cur-'_

A}

riculum materials,. which does not give e rea;xstic picture of-l

society and the political process, ‘the absence of political-

participation oppOrtu ities i the achool: and the attitudes»“5g;?~ .

,; -

of teachers, who gene ally stress nonreflective notions of :

In. almost

to learn the political skills that are needed to participate

effectively in. political life. The potent1al of the school

?

in this erea is vast, but\few efforts have" been made to cap-.

itelize on it. e ';,\ o 7-t¢ o zl.gz f'
e T A .

Other egents of socializetion (in addition to family and

Y

.....

/

school) examined briefly in the litereture include peecs, me-"

dia,.and events. With regard to informal peer groups, the

no country does the school create the conditions for, students BT




. . . o . Lo ' L
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tesearch in general suggests that they exert influence»during

'f-and atter adolescence,h_The studies by Bronﬁenbrsnner (1970)
| ;in the Sovxet Union and Bettelheim (1969? in- Israel's kib- -
Abutzim, for example, revealed that the peer system 1sqimpor-
'tant in teaching ahd in regulating yOuth‘s behavior (notwith-ﬁj

';fstanding the fact that in those countries adults playaa mbch

more important role in providing guidance and leadership than

-do adults - in the United States) %he mass media, although

Afmore influential in modern sooxeties tparticularly televxsion*l'

than to alter old ones or create new ones” (Dawson & Prewitt,.m

¥

and movfls),. serve to reinforce existing orientations rather"t

h o

A

1969, p. 198).' ThlS 1s primarily\due 'to tbe nature of. mhe

6(

communication messages and the predispositions of the re-fq'

;ceivert Recently there: has been some attention given to the

a;polltical 5001alization infduence o£ music, iterature, and

(.

,drama as. elements of popular culture. ‘One pilot study found

o that teehagers' 1nvolvement in popular mu51c reladed to°the1r ;
M)

4

politibal attitudes (Schwartz & Manella, 1975). ;-:

" Major events to. which 1nd1v1dua1s are; exposed or in which

'-they partidipate play a rolé in s001alization {or resociali—

zation)a_ For example, the major events surrounding the Viet—

‘ nam War have had lasting effects on the generation of Ameri-

' be attributed to the saliency of events such as. the Vietnam

cdns who grew up during the period. A great deal of the po-

'n

litical activism of' university students in many countries may

L9
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- war, Much has been written about the effects oﬁ these events: L
(e.g., alienation, cynicism, and withdr’wal from or rejection o

literature is too volu~f

of all politibal authority/), but tha,f

. minous to reV1ew here.t_,/' | | |
Recent research indijates.that the i fluence of major

; or overwhelming events wasg not confined to college students,_:

For example,=a‘l97l study of American child@en betWeen 7

and 15 years of- age esﬂ%blished new (high) levels of cyni-'~-

e

cism among children w1th regard to the U S..\resident as

l

"a symbol of political'authority. Unlike earlier studies,,

L h1ch fo'nd that the bresident was regarded as: "the "benevo—

[1

as suspect (Tolley, 1973).- The study also conf rmed the no- .

. -

tion that young chi dren "learn 1mportant values\before theyf.

7:fully understand ‘the facts" (Taﬂley, 1973, Pe 77\ Direct-»'wkﬁ &

'particlpation in, an event also has lastlng effecﬁs on pollt--

It waé noted ‘that Vietnam veterans experi-_

: ) s
enced political alienation as . a result of direct involvement”

-ical attitudes.

' “"i-. 1n the war (Pollock, White, & Gold 1975). This finding led

Aﬂ the 1nvest1gators to argue for more Yesearch. on the results

f

of actual political inv01vement and experience.
Finally, there are other agencies whose role or influ-[f

\ence is st111 not researched adequately-—for'example, the
X

ninfluence of media and . communication systems.

-

One recent

: study concluded "that mass cbmmunicatlon plays q role 1“,

. JF
v f

L I

_'lent leader,” children of the 19738 consideredxthe\President C k-f,
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;ypolitical eocialization insofar as political knowledge is. B

,concerned, but ita influence does not extend'tg Overt be~‘:fuiﬂ.3‘ff”“
-havior such as campaigning activity (Chaffee, Ward, & Tip-"ﬁ'. ?
'“ton, 1970* p. 659).4 The study sUggested the need for‘mOre‘af,f+.

) Lo
_Ireseardh in the role of media 1n,opinion formaticn, espe~ P ER O

cially thexorocess by which a person, exposed to two con- Jl'“h":?fﬁ
lflicting m ssages on an’ issue, forms an independent polit~ '

’ical opinion. '(\.‘.'?' Lo -.ff.llfnxﬁ E ,*. L S

g

" The. Extent of Political Socializatlon T f;:vffﬁ

' ¢
*

This is 1argely an.unexplored area of research, since
;_there are virtuﬁlly no longitudinal studies in the field.
~Suchdstudies would, for example, establish how a child 'S

,f,early political 1earn1ng affects his/her political perfor-f

R RO

;'mance, etc., as: an: adult or how the political sysgem af-.gf;;f
1 fects indivrgual members of 8001ety. ‘ A8 Denni; suggests,‘
"The questions here are, 'How politicized does the member
‘-become?' and "How - lastihg are the effects of his Poligﬁcr ".j. '.ﬁw5
.zation?'” (Dennis, 1973, p. 411).. '_ , _‘;l' . " -
We have already looked at Bome of the research'which

investigates the 1ong-term effects of early polit1cal 1earn—

ing. While some ev1dénce suggests that basxc political or1~.-

o entations are formed early in 11fe (as suggested by Hess and

-'Torney, 1965), usually between the ages bF 3 and 13, and per- ’
sxst throughout the 11fe cycle, there are also 'some studles

' : R _— . ,
. : L

*

T R , T . » . L,
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“”f: which contradict th°9° fi_:1ns=.15v?€413é5n1n§éf&ﬂﬁdemir“ff"lf-,tff”lﬂﬁi

S 1974)' ;o -V n'vf” | fﬁ"iﬂl "',.'-~f. =j:f-if L \zya}“;,.rftaeq
The BenniﬂgtOn College research, a‘classic study in this,f' o
e

f)

When the nitial study was conducted over 4 consecutivefaca-i'

area, wad also done aon a‘longitudihal basis (Newcomb et 1.,w*']: 7I"f?
1967: for an in1t1a1 condensed version, see Newcomb, l9§z

N dem}c years{ 1935-37, it was found ‘that the liberal environ~ytif"' o

. ‘ment of Bennington College had ‘a strong impact on the stu--~
dents., Newcomb found “that Juniors and seniors were on the “.g_~-

average markedly less conservative than freshmen in attitude S

-

| toward many public issues of the day" (Newcomb, 1963, p. 5). . X L
L. This trend was confirmed in a follow-up study ot/}he same: |

ind1v1dua1s over 3- and 4-year periods._ The 1nd1v1dua1 stud--' . !

PR A o v
e M e
. 1 N
%

'- closely associated with being vespected by dther students,
with participatiOn in college activities, and with personel-fi --_;;?:

'ﬁ(' 1nvolvgment 1n ‘the College as an institutidn“ (p. 5Y% When ' .

'-'the same students were tested 20 years later it was found _':

hat the "1ndividuads who had become less conservative dur--‘T B

-1ng their college years qpmain relatively non-conservative“;-

’ ) (p. 5) The lasting liberel efféct of college has also been'
o . confirmed by. other studies (Etzioni, 1978). Natutally,‘in '! )
v ‘J:- all of these studies the college is. a microcosm of the larg— L '{
o . er political system and in that cohtext it influences indi- ot
..“t?f }' ' vidual political beliefs and actions. o \" o | '_.h_" \
‘ . L ) BT L
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-iffﬁ;ﬂii\” if Thig arg deals primarily with the foroes impinqing on - .

: yﬂwlf du”. _'and helpiPQ fo shape indiq}duals who become political activ-fi~rﬁﬁ'i3h
R -ists, professionals, or msmbers of any governing elite.s'weg3ﬂ"
o ; ?i.f-?have already made reference to some of the work done on stu-;f'
; | 'dent activism. a worldwide phenomenon in; the 1960s and early
e 75";5_“}19103. | |

P

With regard to the political socialization of elites,
3,;“-' _h,7'3there is s substantial literature (from Plato to. Mosca, ;f-:;mihf.““
| | '.?areto, and Lloyd Warner) which attends to leadership re- jff-{ .

. ‘_cruitment and training. Keller (1963), Wsrner, Van Ripers
.i -'? : _BE:hMartin,.and Collins (1963), Matthbws (1954). Kazamias and ~'El».
| -."~Massialas (1965), Frey (1965), Bottomore (1966), snd Wir
w;h_“gb_hkinson (1969) are amonq those who have conducted studies k;fi

or 1nterpreted available data which establish the pattern h
. o f elite selection. | !

L . . . - . . . /

2 -In summwri21ng many of these fxndings, Massialas stated

¢ -

ot the follow1ng in‘a reCent article*r

The review of varjous works in. this section of the
article, points to several. con¢lusions and- generaliza-
‘tions. First of 411, education emerges as a very im-
.portant, if not the most: important, factqr in politi-
“ " cal selection, recruitment, and training. Depending
., - on the society, such factors as social status, sex,
o . : age, and ethnicity’ do play'a role. But the gquantity
Loy ~* _ and quality pf an individual's education also deter- :
S B mines to a ¢ nsiderable degree his/her ascendancy in-
e _ to elite positions., In many cases, however, because’
. of the interrelationship bgtween certain social fac-
' tors, especially betyeéer social class and .education,
it is very diffioui' to identify only one as being ‘

R R . RIS
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77 the most important. In the countiies where émpiri-

o ,_‘,,,_ T e R

* cal studies are -available, the following attributes
. .. characterize political. leaders: (a) uhiversity edu- -

cation and (b). spebialization in a legal profession.’ | |-
‘To. these attributes are often added such qualifica- -~

" .. tions as Knowledge of foreign: languages, pyblica- -~
tions, -and ‘study -abroad. " In many instancef (in the .
United,Kingdom;.forfexample);lthe-sphoolaawhich.op~'

' erate as agents of political recrjiitment and train-
ing,  beginning with thqurimqry.g¢adeé, cat be iden- -
 tified without much difficulty. In ‘such'instances .

‘ﬁi“_there is 'a whole system of feeder schools, and upon.
admission into the: system one is assured of politi-" .

' eal -elite status. When the school system-;from the

primary grades to the university--has 'a relatively .. .

' open policy of.admissionis, then membership into the
politically influential circles is not restrict d -
. to the few.. However, the system of extetnal”ex:mb

o N "inations, the location of the . school and its-ethnic

'+ composition,’the caliber of: the teachers, ‘the qual- -
“ity of ‘the school subjects taught, -and..the overall
school milieu may operate -as constraining factors..

in-the political mobility "of certain ‘segments of so-

~ciety. Depending on the circumstances, the school .
" may function either as a democratizing agent in po- -

l1itical development or as an.ageng:-in the hands of } .~

~ a ‘controllding elite which attempts to perpetuate
. its position of power. - - .= :41;:4,,

: ;Anbgher*1nterestin§.pbsetvation thai emerges_:f”
. from the studies of the roreaof.education in polit-

S~ - ical development is that, generally, the type of ed-

\. .- ucational training of political leaders, in and of '
.. itself,.does. not differentiate one country from an=
\ /‘other.. It appears that both developed and “develop-.

; \\*ing societies, with the exception of some totali-- -
..\ tarian systems, have ihdividuals in political power '

\who have:attained a university education and who

-~

gpecialized in the legal professions. 'Tht is, -the .

< amount and level of education of political leaders .
: in developing societiés is very similar to that at-

‘tained by leaders in developed. sociéties. ™o ex-

", plain the differences in -these political systems-ftv

is necessary to aiugg,=ih-qddition-to the. educatién. . . .
of the leaders, the education of the general public i
-~ and the political traditions of thé country. . £ .-

' there is 4 great gap in educational attainment be-

Acial'fription and pojitical imstability. -Unless .

‘there. are¢ certain social’institutions which mediate N

: \'\ .. . . . B . oY ‘c
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\ ! ey A
- sy T
' DR R T N ST

tweén the rulers and the ruled, this may create so-
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S e L between thefhig ly educdtod politicsl elite and the
Lo j;ﬁ,w;uneducated masses there is always.the danger of a = -
oLl f”[t-abreakdown, .sthce one group cannot communicate its

U T e T jdeas s and wants to the other. (Massislas,‘l977,,,
S pean 2902910 i Ly
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L wo
"ZE,Q} ﬂ" ’;i _What, is needed in this area is not so much new researchtfjh{yd??H
| f but interpretation of existing studies pointing 50 the 899"'1."”':fln
,.i.cific implic:tions fOr schools and nonformal education PYO':;}d
'”“wl_flgérams. ‘Uniless this is. done, the research will not be used .ﬁ; |
" ”h~'-tai ,‘Lfto 'the advantaee of- education, and education may in fact C°“" hbh'ﬁk:
G }~-tribute to or accentuate existing social inequalities._,; |

\;'f-']}jf‘fﬁ*-'. ';.q: g :}_ . S . Lo s
'-j*\ L L.;;fng L } e Concluding Comments ,r.( .

T _$\§ IR This paper sought to’ review(ﬁhe research literature and
L - gg'relate it to the objectives of citizenship education.' In so
ST \d01ng, the author has established behavioral definitions.of

e f..; LN ;1
DR T _citizenshipiand citizen competencies and utilized a concep~ '

-g_--."~ B tual framework drawn from others, hich was rerhtively com- :
’ N ';derehensive and provided a minimum of duplicatidn of concep-'
;4 fl | 'n.tual\bategories. Some concluding obsenyations follow.

| "The behav1oral research in the field has been condugted :j 'Li
’by s001al sc1entists, mostly political scientists, as politi-'
cal socialization research.w On the other hand ‘the CLtiZen-'

o
1 . -

I -h',"'ship obgectives in the field have been developed primarily‘,

cool .. by educators and lay people.r~As a reSult, 1t 1s generally-
L true that research studies do not match well the objectives' :'*;/;;
.‘. .~' . v e ) . _-‘.,' :._[
R I ,of citizenship education. In other words, the studies have e
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stigatorp,.without much concern ﬁor what school people ‘or

'citizens ‘committees advocate._ This mismatch has meant that

:ytaken into account in c1tizensh1p programs 1n the schools,

A

and, conversely, that school problems have not provided the g;.

-

focus of research among social 1nvestigators.- What 1s criti- -
,cally needed 1s a systematic effort to relate _research- find-

{ings to citizenship objectives; this is a’task which re-

quires, at a minimum, that appropriate'adjustments be made

_in the language and framework used by researchers,.on one

hand, and by practitioners, on the other. While this paper‘

-,marks a beginning in thlS direction, much more nee@s to’ be

?' R < c_.
. . 3 . . . . e . wm'

doneo o B o - e S A‘

°,

’ The author of this review has consistently taken excep-'

tion to the theoret1ca1 framework espoused by mos € research—'

LS o

ers.' Their undue empha31s on systems has colored our per—"

'ception of what education does and can do for 1ndiv1duals,”

their families, and communities. We have repeatedly dlS"

Y

:carded whole school programs or introduced new ones- 51mply .

" on the basis of the extent to Wthh they related to-the,

ystem.- If a school created political act1v1sts who wou‘d'

o «

question the authorities in the political system and intro—

_duce major dqmands ‘into the system, then (as “per systems_,,

theory) the school would be thought of as dysfunctional,_

. . Al ' . '..
‘o ) 03 : .

limportant studies in political socialization have not’ ﬂeen _

ifocused on putcomes considered important by the various in~f-1f‘=

LS
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1

._';,';.-:3._,,;..- systemweithér direct‘ly\ o; through "'diﬁﬁuse support o This

a

“Ff ' theoretical frame hab extended to the resea bh and narrowed PRI

'+

w

| U the *soope‘ of 1lts ag,endaﬁi e., ‘o:.J syqtems-relevant ques-—‘ e

R thns were asked. Fbr‘instan e, the whole area of how ceg-
’. \ ‘ ..r\

R tain schools inﬁluenqe stu nts, teachers, and’ other key

.
RS S
T T
o D) . N 0
B oot a

R school actors to. serve Qp change agents has received Virtu-

F 5. Y hd

A

2 41‘\«\

ally no &gkention in the l;teratdre.' As a result, we have 3 ;r. "

]

accepted almost oh*faith that the school, regardleSs of 1ts "

N _Jhw proqram, 1s only good for certifying. indﬁv1duals for occupa- ,‘:
«;,,L:' ..Plu tional placement 1n society.w Thus,‘the type of education a -
'xéff?f,-;} , person receives makes no difference as’ long as.the soc1ety ........... .{; \
!;* . , places a certain value on it. X ’! SN '
o | We must change our cOnservatlve theoretical framework

[ 4 o | .

"g;f-j; to dynamlc ones (mainly sociopsychological and. psychoana~ -
. o :

\
Y ‘ B
: lytic) which focus on the indrxidual and ‘the community and . _})’g

2

S which use both qualltative and quantitatlve data—gatheriqg -".-_f. :

oo

¢ ~techn1qudk These frameworks and the reseqrch approaches’“;wf S

- wh{éh stem ffbm them would enable us' = ' o -

. y- 2 o .

. to empha31ze the in v1dual S personal growth, hiq' . .

“ . '« .. . . .unfolding in his' ¢wn'way, "his flowering," his selfs . K

e actualization, the opening of his experience to po~
RN %<7 .litical life, and the develdpment of his capacity

C S o tosmaximize his own idiosyncratic needs and: values AP :
L through the political system, (Sears, 1971, p. '156) y

A opgceptual frameworks employed by’ psychologists for the.
$ |

oy
*

*©. " study of cognition or personality (e\g., Piaget, Bruner,

- ~e
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, o
[y

' ‘clalizatlon.' We. have relied much toao much on data collected

»

Kohlberg,‘ﬂr Erikson) cou19 provide ‘a good beginning.3 We o

“need ‘o move from.product-orientedato process—oriented re- ;57'

-(

' L] Lo
' search~~research that considers sociarization as a dynamic N )

interchange betWe&h the individual and h1s/her envxronment.

9

In this regard there should be a balance between investl-“'~

s
gating what indivxdualﬁ learn and investlgating how the;

e
© oA . Lo . . .. P “ AN :
- e B

learn lt. SR :Jt"i .

with the change in conceptual schemes, we need concoﬂi-

.

’ tant changes -in our approaches to the study of politf%al go-"

.1.-‘... g

at only one poxnt through the use of‘huestionnaires.' We have

relied’ on quant1tative rather than qualitative measures to\

wRooe

tap in-school and out—of school 1nf1uences. Such data-col- &

u lectlon techniques have not g1ven us good 1nsights, prlmarily

a

in, the area of, affective dévelOpment. What we now need .is

data c¢ollected thifough syStematic‘obserVatiQQQ, case studies}
K o l .. ’ ’ /Q% Io

ine_epth interviews, and what anthropoldgists call "par-

[ ]

L)

.'ticipantkobserver“'(ethnographic) techniques.  These tech-

| niques; in, additio“ to the traditional means of data collec-
tion through survey research, could g1ve us a broadet pic- N

-

ture ‘of schdollng, a picture which you&d 1nclude such dlmen—

4

sions as classroom psychologlcal climdte, cognitive perfor~

mance, extent of participation in politically relevé%t decx—

.sions--in short, the total culture of the school, pol1tica1

and otherwise. Our atudies also need to be. conducted on a




-:change?

:lglong*term basis. so that we can establish chanqes in the so-'ﬁ”ff7”'*'

':oializhtiOh patterns durlng the individual'a life'cyole enda

“the sdurces of those ohanges.ﬂf;~'g f“,’fx-ﬁﬁf3;7“ﬁ=* 5;53g4 j

';nitive and affective 1earning) we should oqncentrate on par-:y
*t;cipatory politxcal skills. o
{viduels engage directly in decisions affectlng them? What _itae}f
;Skllls do they need to be effective as decisxon makers or }t}f'

as people who want to bring about needed social/polxtxcal

R, e

In gddition to the tqaditional target areas»(i e., cqg— .11'4.

ﬁnder what cbnditions dd indi—‘ R

T " .
T LRIV R N

S

In this research we might do well to keep in mthd

‘hDewey s maxlm. “The best learning xs "lear&inq by d01ng. _'ij}#:3:{”}

” WOuld thls idea hold for politlcal le:rhﬂng? Let us, then,

as our first order of priority,lstudy ‘the. development and

;mplementatlon of in—schqol or out-of—sﬁhool pgpgrams which v

NN

<.

¢

'Almond, G A,

prov1de 1nd1viduals with the opportunlty to partlcipate in

polltxcal de01510ns affect1ng them, ‘and let us systematl-

"

cally measure ahd evaluate these programs to. ascertaln thelr; - !@

» . A

lmpaCto 'A._ - ot
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G The ‘author considers the content of citizeh educa--
~.p Ta, . tion, as defined bY*ReaﬁPfch‘fOr'Better-SchOplg,aanag -
o, Y. suggests an axt&rnative‘°°“°ePFU31ﬁﬁr§m€WOrk“which*\[3:
. makes explicit ‘the global-.as well.as ‘the domestic .M .
... * orientation of citizenship. .Research on’preadult .
o~ . .. attitudes is reviewéd: under 4 categories: <(a) senge "
e .. "+ of belonding -to & national and to an intérnational -

Ty -'f”'“.f7 . political community; (b) a reness of the function-

Ly b ~ ing of national and.of international political or- \u.
T - .. -ganizations; (c) undefstandihg’of“éndisuppprt,fch 3
' ~ . 'rights guaranteed in_the U,S, Constitution and- "= ..
Tiﬁ'thé“Universal,DeClhratidnm f Human Rightsj{and . LA
- (d) motivation to participate Yin ¥pcally; national— .
. 1y, ‘and internationally oriented Apoli'f.'i,;c:;a,.l-a:u.c:.t:ivi-I -
, : B ties.x.A'digcussion follwagdealing“with?baai@'CQg-'
SRR e _cepts of psychology and recent. research findings =~
s . ... as ‘they might*be’épplied,to_formulating-and;evaluat— _
.- ing citizen education programs. The topigs.include - . .
* 'life-span developient, the effects of .the socidl”
‘. context on development, and stagetheories of de-
velopment;-as”well-as.COncepts,such'as schema, ae-N.-
- calage, centration, and egocentrism. - Special at- -
. tention is given to pergpective—takihg,'including’"
. 'y a review of studies of the influence aof experiences
i " and techniques'which seem to enhance this ability.
Children's understanding of social institutions, -sO-
" cial conventions, and morality is discussed, includ-
. .. ding theoretical frameworks recently proposed  and
.« . " evaluations of educational efforts. Social learning
' " theory is considered along-with.a.reviéw‘of-:esearch-

on the role of modeling-and reinforcemesit® in promot-

ing'altruistic,gzrosocﬁal, and. cooperative behavior.

. . Several criteriaf for g iding and judging further ex-
.+ .. plorations of p chological concepts in citizen edu-
- cation are proposed. S R o
B . EI—" ot
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The working definitién of citizen education pﬁesented ;;;.'

‘°i:by Researcn'for B@tter Schools (RBS) (see Preface) appropri-'
;wﬁ:ately includes several specific aspects of individual capac-"t
'ity.

1zation and suggests an alternative content framework which

The first part of’ this paper addresses ‘that conceptual~'"

Ty e ey i sboeea e oot e e s ¢

'would 1nc1ude the major aspects of this definition and would

o, . AN

also make explicit the domestically and globally oriented asv';;s ks

The second part of the paper comments

S formed bx-anwexamination of empiricai work in the'behaviorai.g:

at

Framework for a Definition of Citizen Education Content -

: [
. The majority of political socxaliZation studies in the

‘agents of socialization (school nﬁamily, media) or have made

Y

‘distinctions amOng values, orientations, cognitions, and '[('

e

The focus upon sources or agents (which I sometimes

'refer to as the "who~done—it" ‘model) stressqp*the locus of

1nfluence rather than the process of sooxalization.

¢ " &

chologists-and educators, theaprocess question is the re

entations, and cognitions (similar to those made Gn the RBS

definitidn among knowledge, skills, apd dispositions), how-

dever, are_sometimes-problematip because many of children’ s

‘.

For psy=

Distinctions among’attitudes,3valués, ori- '

' on those aspects of the working definition which could be 1n-.

-ﬁ?past have’ chosen to organiZe their research underfspecific v




'.': A i |
.z‘fp related bits‘of inqumation and isin?ormﬁtion.. The use oﬁ

' the term dispositions in: this definition describe what

others might call attitudes seems appropriate because it

A gnresses ap orientation to behavibr, not a free-floating af~lf“'yf5 ’

- e
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Various other typologies of the content of citizen dis-'
positions have been proposed. Easton (1965) distinguished
among government or authority régime, and political communi~‘szpdf;¥
ty. Because it is linked to a. Wide-ranging politiqal-systems
theory, this typblogy has many advantages.r Nevertheless,
umber of elements have been left out Other authors have

-~

- made implicit typologies as they have organizeq preseptations

tinguished among attachment to the nation, attachme t to the
SN L

goverhment, regard for the “compliance system,“ an

//of empirical data. Hess and- Torney (1967), for examéle, dis-’

gies for influencing the political system (includ ng politi-.
°cal activity in general and affiliation with pol}tical par-u
ties). Connell (1971), in his study\of Australéan children,
distinguished the following elements of conte t" the politi-'
cal order, party chOice, ideology, and . the ) obal‘polis. Jen—
i nings and Niemi (1974) organized their presentation of data "
. on adolescents under the categories of political parties,.

public issues, and citizenship roles. The tendency in these

' studies of political socialization has been to gen%fate lists
)~~»-. o ’ 4

—
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e of concepte whichware at different levels of abstraction and B PR

which can make no claim for completeness in their description' Wﬁayi

“g of the content of citizen competence. To some extent this is

Lﬁp true of the RBS definition. L "; S f;.;”_* SRR
. L L . .
-mAll”the category systemswdiscussed_tomthiswpointmcover

the domestic content of political life*much more adequately '“f iﬂ‘iﬁ;f

- h
N

than the global or international contenx.. The increasing

L
interdependence and globalization of po}itical life are. not .
o

adequately reflected¢ . '_?:w 1tfdﬂ | _fd S Z oo

v
.

}" ; Tﬁe conceptual framework presented in‘pigure l is an-at— - N
tempt to delineate the important topics of Citizen education |
and their ramifiCations in. both ‘the domestic and the global

realms. There are four basic dimensions of content in this - {;
framework (a) conception of and sense of belonging to a

At

politacal community, (b) awareness of and att tudes toward _
. L

jf social and political institutions, organizati .-and au-
thorities; (c) understanding of and support f human rightsz Lt
and (d) partiCipation in. politically related Y tiVities.

' L4

This multidimensional view of the major substaptive aspects'

" closely resembles independent factors found in empirical at-

titude studies (Torney, Oppenheim, & Farnen, 1975).- ‘Most _;:_, o ;73

o

important,.however,'these fOUr dimensions can ba applied.to -

either the national -or the international political order and

<4




TR, e -

i ‘aams g, »

Jb',_

: .‘\ . . . e
\ .

*-Fiéu§9fl”_av,?

finition Framework for Citizen Education e :.'_7Lffpk-j

L . r,

w D . B T

s . o L U Lo e W

M | . . . . . - - .. .

) - ' S : . . e . . ' . . ¢ ¢
N . . : .
AT - ' ’

Domestic

Political
community

_Participation

e

'-Orgenizations-
_",.\ ] .-..""t}

. Humap rightst

'”political groups (including p

'-c0nstitution

_ ' AN '
Sense of belonging to\natio al
political‘community and nat onal
'loyalty _

,Awareness of functi

al government, of Other orga

jgrOups and pluralistic conflict

_ N\
Understanding ‘of and support for v
rights guaranteed in national ‘

U o .
‘Motivation to participate in ‘com-

_ munity. and nationally oriented po- L
- 11tfcal activities .

i

.‘ o .t""."'.' .
. . '

_Sense of belonging to. global human community

.ﬁ - In;ernation" :

and appreciation of diversity of cultures SRR

' - within it

3-Awareness of international organizations « -
" ahd/or organizationsftunctioning trans- e
z~3nationally AN B ; S

¢
N . - . Y -
‘. . o . - \

”Understanéing of and support for rights in-.*-
. cluded in International Declaration of Human ~
. Rights and appreciation for their universal :
*_charactdr _ R : :

.

, .

f'gMotiVation to participate in: political ac-f ‘
'tivities which are internatienally oriented

i
AL

' Note. This table.naS'sppeared in other publidations on.reldtedftoplcs'(worney;.inlpreSSJ.
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'f;A aspect of the child‘s bolitlcal wqﬁbd is r%; ;
s - ", ) LR ' T
H - embership in a politicai community.'nEv{Fence < E
. ! ~\\ iy :

4fﬂ’T0rney (1967) substanti tes the_exiggpnce "l ,ﬁﬁ,

‘ » . RATTRE N oo ) ,‘,’ f : "

:, Z?, L-.qﬁ-stfﬂrQﬁﬁuppqrt and love £or country*fuom an eafly age

S : -Thig' i ﬁo befincu téd throudh patriotlc ritual aua
o ,' * ;g‘/ o

)/l/ ’. ( .' '

5~f:  through 9onsensual pressuneanjrdh many socialization Agebt5¢g”';

o Ib\1shpr1mar11y within- thg ;ast louyears that the impore- X Q?

;5‘3 g '.,lf tanqe of chleren 5 understaadlgghbf.and I&Yalty te a; gkqb&l fﬁf;¢ﬁ¥3:ﬁ

b ,; B communlty (or to the human coﬁmunity) W1thout regard for na-“‘.lﬂfl,':;g
.“m thnal political boundarles hag been higbli hfei.l'Ma“Y as-fi ,?_f e

| w_f'sumﬁﬁions atﬁut the relatlQﬁ"hetween loyalty to the “ationﬂl'.iQf?t:ft~?

fjl'and tte;;lobal community fé%:ln dﬁexamined in research DOW- IR

.~l~“; . ever,’ For example, educatorsjassume tha£ theme is a fixed . 1 5;1
KR ILAETEE s ) IR T
R = gamount of loyalty which cah Be expended.elther in identlw-f: e L

) Vfi" s f?tatlon with*one 's own aatlonfsfwtﬁ"ide“t Cation w;th a wf{7a
LI . N\ ‘kv'.‘o S
,global Or human co@munitxp' This aaquptiqn reads to acti e A

?

. ’ hd . 7. «// A
aQtempts to~1ncu1cate nat1onallstic feellng even after such '&?

\ . T . o R .. . .
. . »
. ot ‘ . " = ’)u/ . ’ -

T loyalty has been f1rmly established in 99% of the preadult 49'

Gl - populatxon. ‘The widespread £1nd1ng that studentﬁ £1 dLCiV"‘ "

T L .1cs claéses boéing and yedundant may. result An part from re-*““‘ ., p?;
A :ﬂxﬁﬂé- iteratiqn of legsOns learndd At earller ages,) '-n;"l“i' i
. b TN ' pa— «; ', ;, o . 'l"- . . l',.-'?;rl.l

- éome edun&tbrs argue‘ayaﬁnat international education im e

.1" .' a the mistaken be}iefxﬂhat it will weaken natlonal 1oyaltyﬂ . hﬁ'::f'

. * J
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JMany psychologists, in contrast, woulﬁ argue that the“poten— | f\

?:fh”sf'{:.p~' t1a1 for loyalty and identiﬁication With community is. not &

~*;..matter of. expending a fixed quantiﬁy of positive ﬁeeling but

- ja "*f‘-'wy_ ratﬁer that a person - sense of community can be enhanced mn
e ;1' an.almost lxmitless fashion by d%fferent group memberships.,_\',
| Durlng mlddle chlldhood, after identxqication with the - na-'f

: tfonal political communiﬁy has &aken place, the indiv1dual 8’

: [ :
. perspectlve can be enhanced by relatkng to ‘a diver51ty of _};.
. : R I ® ‘ -.; :
" . 'commu&itxes xincludlng the global or- human cgmmunlty). Rer :
Vv : ] ‘o :
e -searoh such as that of Lambert and ﬁllneber§ 91957), whlch

Xl

;.;gﬂ f,h;' W111 be dlscussed laterphith regard to~opt1mél periods of
o o A
soc1alxzatlon, indlcates that the years before age 14 may

be especlally amportant 1n establlshlng links to a world

v . .+ . com unlty. o oo T ‘H.‘f'ff ,'5\5\\\-

AU
»Qﬁfo ; Domestic and Internatlonal Poilbical Organizatlons - _
el ; .“ ) The content category in Flgure 1 1abeled “domestlc poIit--.
e t ' 1cal organizatlons" has probably received ‘more a?tentlon in-
.E' - the -research. llterasure ‘on politlcal 5001allzation bhan anyh
'(.j | other caﬁegory.. Ali the early polltmcal soc1allzatlon stud--
ff‘,_. , “: ‘o ies placed their émpha51s on xhe child's conceptlon of po;it~
}':_f_ ': 1cal‘drganization9*and feelinés about natlonal polltlcal au—rl_
:(-3 f *3.:_ rléTes. The tendehcy for young chlldr;n to personlfy gov-’
:ﬁ\“L:;t»~~;§f ernmént may be traced in part to a tfndency to be concrete
}f;ﬁ),b;.". (cognltlyp ba51b for personalrzatlon) and in part to their .
! . transfer of, what‘they know about authorlty systems Wthh are
. » e , - '
;; S PU ::)fh ”mh” 61 o .
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"+ Many elementany school teachers and parents dhcourage 1. U
ko ?hildreﬂ;.‘in.addition1 Codhex} 1ptr0ducedﬂﬁbe”ideaiéﬁ‘t59 
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B  ..gion). - Merelman also ape'diates.qbqutlthefrefatively.diréb;~“a;.**,J?J
LT, e . sources of personalization: " . .7 .0 o, L
. ' T - '_ - ‘a * . v N v b . Y ’ s n .

" “tlye- child ‘to believe that political history revolves S
P - around .extraordinary gérsonages«"This;sociali;ation'-'g;;_jqerﬁ;;

_ "caters3t03the*¢hildls natural tendency to per-=: - L
‘sonalize complex sdcial and political forceg.. %Mgrelft'*;j-“-’*;z-

fhis tendehcy £d ﬁersond;ize politibal aUEpofity;hhs'hléé -
been found:in other qoun;riés{ InIConngllis (1971)\1nte:Viéw4f;'
" study of Auétnaligntchildren}-bothtﬁérSOnal figures in that ' .
: o _ o : : : B | S

. . M g . ' ' . ' ' . S
- ,goverﬁment.gnd the U.S, Prq;}dgntlw‘keffound to be important ' - .~

e cul

tagk pool: o .
; SR - ) L Lo S . L T
..Chiidrensnpve-d’pbolef idggs;about'what.puplic‘figuresu-~

do, and  draw more- or less randomly ‘from it to.answer - ' oo ‘/

" the interviewer's: que3tions about any particular .one.

No distinction is made between level  of government, be-

tween executive:and legislative, or between ceremgnial
positions and positions of real powér....Because t .
‘children. have little conception of' political structfre, -
they cannot readily see. the boundaries of politicighs' ..
spheres of activities. This produces what, from an™
adult standpoint, seems a geheral over-estimation of

. . the power of political figures. (Connell, 1971, pp.

27-28) 7. L -

..

. . The Amériéan'child begins to sgetthe role qﬁalities of

14

 the President as more important than his égrsonal d&?lities

';.-dufiﬁg\;he‘éefiog between 8 andwlz and begins to transfer

ernment tq;Congress and '‘a more

.

. some .6f his respeét”for'

institutionalizedconceptioniof Eh government (Hess"& TOX-

-

]
ney,\1967).- Although the level of positive feeling for the
3 : ‘ | | . o . .
. - | | , X - ok
f . ; 't

. 6‘2 p7‘0 ] ‘ ‘ . r

| o o Y
! oo v ‘ ! o ', ‘




| Presldent was higher when Rennedy was in office than 1t has

: ’i | " been in ‘more . recent years, the process of shiftzng from Qer-'

sonal to role concepts is similar.; In fact, ‘pummary of re-
search on post-Watergate ettltudes of chlldren suggests age

e “}'j ‘ trends whlch are Very sxmilar to earller permods CDawson,

v

5*!&'“._. Prewitt, & Dawson, 1977) .

. Ch1ldren arg much less ﬁPleiar Wlth i“ter“atlonal qnd

,o :f‘. - y transnatxonal organlqations than they are with domestlc po- .
| 1it1ca1 organizat1ons. This may be, in part, because there

| are no visible personal repreeentatives for most 1nternat1on-'; p'

. al organxzatlons, because many adults (1ncludlng teachers)

L]

"have. 1ittle 1nformation, and because school texts make only '

T passing reﬁerence to the UN and fail to mentlon other. 1nter-‘_
' : v ‘ o
o / national and transnatlonal organlzatlons at all. There is

’
also a pau01tyoof research on children's knowledge and\aware-

ness of international ogganlzat1ons, thh the exception of-B
few studles of attitydes toward. the UN (see rev1ew of these

in ch..6,‘§uérgehtha1 & Torney,*l976, and also.a report of a Wﬁfﬁc_

* .survey of the attitudef to the UN.of young'people in nine na—’J

2 y . . A

tions in Torney, 1977.)" 'Y

Domestlc and Internatlonal ﬁuman Rights

It is 1ron1t that polltlcal-sociallzatlon researchers
| have paid a great deal of attention to issues.of authority,
/¢ j'\< political organization,-and political partisanship, while.

nmany of thosejwho,have studied conceptions of civil and




“

” political rights have done their work in isolation (Remmers

S
b

,;& Franklin, 1963). The GOmestic issues studied have general:c‘:

‘ of opinion, and attitudes toward racial equality ~With the :’t
~possible exception of the work of Gallatin and Adelson, 1t‘:n
‘is only in the past 5 to 10 years that domeStic rights have
been investigated (see Zellman & Sears, 1971).‘ 'rypically‘
;only one’ group of rights is considered at a time. For exam-

i ple, there will be a study related to domestic civil rights '{ '

¢

- +.and, racxal equality or to rights of women in politics and. so-'.

,c1ety._‘The IEA 1nvestigated several dimen91ons of support

4

, for democratic rights and values (in relation to the domes-'

<

,tac political system) and found that 1ntergroup tolerance:

1and cxv1l libefties WOmen 8. rights,_and support for equal-,

.o

ity clustered to form a ‘similar and relatively unified di-

‘ménsion ‘in each of . nine countries (Torney et al., 1975).

The lack of an integrated research program 1s still

¥

'-more ap arent 1f one searches for studies 0of young people s
' attitudes toward human rights defined in relation to 1nter-
'national documents such as the,Universal Declaration of Human

'Rights.

Although-there are not many empirical. studies gf young

'pebple's grasp Qf either domestic or.international human-
rights} it.is clear that the politie£l’eddcation process

'in the United States'places“cqnsiderahly more‘emphasis'on_

N i : >

ly been the right to vote, limitations of cxtizen expression fia'l v

-




_&.to a certain nation-centered perspective about rlthS in =~

'dbmestically guardnteed riqhts than on international human

.nrights. AQd it appears that this may actually contribute
e
.:this country.: American childreﬁ"s first classroom expo-ﬁiﬁ'
.sure to discussion of human rights is almost certain to be Q*"
in. connection with the U S Constitution and the Blll of |
_nghts. An attempt 1s of ten’ made to indicate the: personal
relevance of these. documeﬁts by discussing examples of the'f’-
" childrenr"—own exerc15e of rights-~goinqmto the zhurchvof B
. their choice, reading the neWspaper of their choxce. :Thef'
'stress placed upon domestic guarantees of human rights and
,the use 'of examples dramn almost’ exclu31vely from the U.S.
Constitution lead many young peophe tc believe that the_
United States is the only country where such rights arez

L

’ recognizeq -
| The recent empha51s upon 1nternat10nally defined humanyi
rights .as a cornerstone of American foreign policy has nct

as yet stimulated either a focus upon documents such as the:

t

Universal-beclaration of.Human RightS‘or comprehensive em-
piiical studies of the universality which ex1sts in concep--
tions of basic human rights among all of the peoples of the
world. = 't o L
Gallatin's (1976) report ot.a cross~hational study of

300 young people ‘in America, Great Britain, and the Federal

Republic of Germany was intended primarily‘as=a comparative
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;’f~study of conceptions of domestic civil ridhts. These stu~ :;w“ﬁﬁ-.”iﬁ+:
ﬁ;]..i' - depts’ were asked in-an interview to imagine ‘that & thousand - |
ff|f"lf1 o .people who were dﬁg;;tisfied with their governmenhnhad mov-'f":fijfpifﬁ;

ed to a Pacific island, whege they were confronted with, var-l-'

’ ~

ious political and social problems., There w s a striking
. _.Il 'inc:ease with age in the tpndency to-. "appeau?to principle"
| (to: be aware of the application of ideal norms to spec1fic'
L;; ."“_ | situations) and td'consider the balance between individual
'freedom And public welfare ‘in the process of resolving dis- - . !L f
putes.‘ This seemed to be related to an emerging understand- i
‘ing of the importance of weighing ‘the .rights of the indiVid—
ual against the needs of society as a whole. |
' Some cross-national differences dld appear in these data,
with Amexican students expressing a particularly strong con- .
~cern for individual civil liberties, Gallatin attributed this
to. formal 1nstruction in the U S Constitution and Bill of
Rights. The British adolescents, on the other hand, were es-
'pecially pragmatic.in their responses. The Germans, in con- - .2:;
trast to the other'two groups, had., :

R

' an intriquihgly mixed- approach to the concept of
rights, the unquestioning acceptance of certain
'poliCLes, the disregard for personal freedom in ‘ ' :
a conkrete situation, and yet the surprisingly = - g i-
strong ingistence of legal protection for indi- ' -
ﬂbldual freedom. (Gallatin, 1976, pp. 321-322)

Gallatin‘s conclusion docume?ts the existence of certain

commgn elements of concern for 1ndividual rights in all’ these

\“ \
oy . N , . . . ’
. ;
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v nations and the important changes during adolescencez,;ff%h X

As interesting as -are the: cross-cultural differences,‘ el
RS “the developmental differences appeared on.: the. whole;_ LR
L T to be more impressive....Older subjects from all . - " .
Cre three countries demonstrated far more understand- S
R S Ht.-_**jing of .the concept and commitment to,the ideal than =
SN T did younger subjects, .. ,Whatever theffr differences, ' .. = -
oA ... thése -three nations share, at least Jn recent his=- . « 7
P L .. tory, a common political philosophy#(which) 8! ipu--i;-t\ © o
e .- lates that rulers serve the ruled and that thé gov-'
R ' -* _.ernment is obligated ‘to -furnish certain basic ser=~ .. . .. ",
~vices flor its citizens and ‘grant them a set of in- 7 . %
alienable’ rights. (Gallatin, 1976, . p. 323) ' '

. .=i-:. i] *Bloom (1977), who studied groups of university students,

: also stressed the similarity of COnceptions of rights in Hong

‘

'1: Kong, France, and the United States. He: found two relatively
independent dimen51ons~b 3001a1 principledness (readiness tod} 'L
Vdifferentiate between a conventional and a personal standard '”

'.;of morality in making sociopolitical decisi?ns) and social

"*ihumannegs %‘eadiness to grant priority to the human 1mplica—i

tions of decisions) |

R

Further investigation is needed of universal conceptions“"

of 'human rightg in Western and non-Western societies, start;'
Aing with the most basic human rights, such as. the. right to
‘life and the right not to be tortLred ~ This research should
* -~ 1include children of elementary school ages., If citizens are |
. to understand the implications of gove‘nment policy domesti-; :
_cally anh 1nternationally, an understanding of both domest1—5

cally and 1nternationaliy guaranteed ‘human rights is essen-

tialo ’. ) .
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:-A..Domestio and International Political-ParticiE9ti°" skills;"

The fourth dimension in Figure 1 is in. one sense a cul-'

.,mination of the other three., Participation builds communiw,

.ty, is frequently channeled through or limited bY Politﬂca1%7

organizations, and is often a conscious exercise of rights;

'-; In fact, the right to peaceful assembiy and association andii"

the right to take part in the government of one s country are
exp11c1tly guaranteed in the Universal Declaration of Human

Rights (Artlcles 10 and 21)

~

Research by Brookes and Sigel (Note l) suggests‘that im-*'
'ages of the performance of government 1nst1tutions and polit-
ical part1c1patlon are closely tied. Part101pation 1s often
. seen by polltical 501entlsts as the most important element ofol

_c1tizensh1p in. a. democracy. Skills required for effectlve.

particlpatlon are of great 1mportance in all. deflnitions of

citizenship,' Motivation to actually utillze one’ 's- skills in

. ) ]

partlcipatlng is also vital, .
An 1mportant source for 1nterest in exer0181ng such
skills may be the experience of being an originator of “ac-

tions whose results are v1s1ble. DeCharms (1971) describes

- a program in which chlldren learn to label. behav1or of which

-they are "the' or1g1n" and behav1or in which: they feel 11ke

“pawns. ' The origin behavior may be a: precursor of a.sense
of competence 1in exer0151ng political-part1c1pation skills.

For example, much of. children's ﬁascination w1th machinery

-, - .

"




f,the machine, and thus they feel like an origin.: Education-;_(‘;

—~typewriters, pushbutton machines, automobiles-~is that ‘Q,ifﬁffff

'they can. see indiVidual efforts magnified by tn? use of

in school, also make this point~

pation competence are s1milar. There are—some“importantwrea-—~wr--—

Lo . o MR f o S R e s
. e ‘ . . o o : 4 N
* N ‘ e : s . RN L3R
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’f B PN L . . e . . - .. »
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“\

guidelines, which stress the active mode of partiCipation'f'/

All other things being equal, one activity is more
. worthwhile than another if it permits children o -
. make informed choices in carrying out -the actiy ity
“and to reflect on ‘the consequences of their choices
“ve.if it .assigns ‘students active roles ‘in the learn- =
ing situation. rather .than passive ones,..if (it in-
‘volves children with real objects rather than pic-. ‘
tures, models, or narrative accounts. (Raths, 1971, R
pp. 717~ 718) : o . e T

Those who have done research on political participation

have, for the most part, failed to distinguish between in-

g

£

terest and skills related to domestic political concerns andv o 1,

thOse related tq.international issues. Many aSpects of edu—"

cational proérams designed to increase the sense of partiCi-.

sons for making the distinction, however.' Alger (1977) has-
\
identified a tendency for Americams to believe\erroneously
|
that the only major sources of transnational aCthlty are,

*y

"

'foreign—policy experts, when, in fact, the everyday activi« =

’

ties of citizens involve them in such actiVities.

The low level of awareness and information which Ameri—A3

can students possess concerning international organization

»

and the ?pternational protection of human rights makes it

———

more difficult to equip them for suitable actiVity in the
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iglobal areno. For example, if chiidren know nothing of \}3;q,'.(f.¥ﬁf
. ,dkaSCo 8 achvities to improve education in developing coun'fda”f-(;;;f,

tries, how Gan they ses ‘pp”°p§i“e di“ds of participééipn BT

in these aciivities,.judge the U S. government‘s pxrtidi— '”f o -e“jﬁf

'~f~pation in them,_or see how 1oda1 community groups might be

_ involved? If young children believe that-only the United
{ 4 I
States protects the\right oﬁ peaoeful essemply and associ- o
- . .t
Y Ay b
' ,ation, how can they work with an organizgtion»j--

."5 NRUE -'#:-.. _'-\.I'i'.{\"

iﬂwﬂ S L I

. i L SNEN Sl v N
International, which\seeks freedom fd? ety g&ﬂ{?@%%_w o
\ £ \ﬁw, AN -,‘) ik :fv:"t(f:":\‘\ »“ﬁ"‘:{‘,{ih 'Y'.::{h?i:‘! :',.,p ,.:K}":" ’ . '. ;
been imprisoned for exerciSing thesd”&&ghtg@%ﬁﬁ@&@gﬁﬁu“:.o ; o
Coo ‘.t-n ; ._..'.J,\' ;;;':‘"‘,,‘ " .y,r . ';"{;.," RS :
.ponents of various participatipn skills;axe dtﬁqussed”in 'fﬁ; Lt ;;

the follow1ng Sections dealing with‘persyeﬁtive-takiyg a%;& :%}Lii_
£ i .’;‘-,J, .,' ‘1}\\,,1?.\ . ,:, ’)l RS
)

-f A S IR B g
prosoc1al or altruistic behavipr S & A
R SR : W T g 0 oA
) RO . . . ¢ . ) .'\.(.1- bk ?',. . v |
- Summary of Definition Framework B ,@-'%f EVR T
L SR I TS N
a 2 % ' A gy it

The majority of attention of both political eduoators Ei ?5§s: ?'i

RN ; x‘-'"‘f':-

and political-socialization researohers has been directed "?'i
to the categories in Figure 1 which deal With domestiq po— kff f {
._litical community, organizations, rights, and partiCipation,..E ";H“%:i
The same is true of the current RBS defini}ion of Citizen': - P -
'edudation. ‘That is not to say that domestic citizehship
is. unimgortant, but only to point out the impor‘ance of h;-'Q‘
the global dimension. The fr‘mewotk preéented in Figure |
1 has been presentéd here in detail so,éhat it might serve

o organize“elements of the knowledge, skills, and dispOSi-

tiens "in the RBS definition. ' - .



Psychological Research on: Bocial Developmdnt"l

s ?Although no unifying theory “or conceptual framework for '1;_'
”\X . :
&\tqs stﬁdy of social deve‘opment is unlvorsally accepted'.3‘fﬁ ‘

._',";.'. {
,gf;ﬂﬂ‘%* ﬁﬁere~has,recently been a great expansion in research 1n

y - 1
?these aréas. Here we cq&sider studies related most directly'
LR

wi S 2 L
et g? theW6159051tional aspects‘hf the RBS definition, while : S
1=<- M». e .I‘W' e ! P i o .

y@'not overlapping WIth Gergen and Ullman .S (1977) recent re-

)

viewsys, This section 1ncludes aspects of - developmental psy-

ﬁ&%hologz andlits ba81c concepts (including Piaget), a. brief
revibw of empirical studies of moral development, and a, sur~

'i°‘ﬁvey of researcnjon perspective—tafT:g and’ soc1al convention-

’ al concepts._ A second major ~section considers soc1al ‘learn—-

'lﬁfm ;:f_ s_ing theory, especxally as applied to the acqu151tion of. coop-'A

erative and altrulstic behavior.. }{ | ‘

BaSIC Concepts of Developmental Psych01091

I(Y"

“h ,'»

Certain basxc concepts of developmental psychdlogy; whi#%\

.i, ‘.,d'

'1mplications for def1n1ng c1t1zen education., There xs an i
?‘ B ,:-_,l}

1crea51ng focu pon what is called life- span developmeptalw

psychology~~an ttempt .to examine, thdse processes of change\
.\

. . ) ] S . V 9‘ ‘ ) .
. : N P i D S . ,. ' N
’ . 4 . n . ) -

,|o S AT ’ l

1Several pages of this. section parallel parts of a..chap-
. ter in a gpecial report prepared for the U.S. Qffice” of Edu-
cation (McCurley & Torney, Note 2). The author has built on
.the groundwork of that chapter in addressing issues of the
present paper.

-
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in pertonality and behavior which extend throughout 1i£e.'£ﬂ

;In the past 10° yqars it hashbecome increasingly clear that fi;'.

"many changes take place in young adulthood, middle age, and:,
4

f old age which, although not tied ho physiological maturation,

are nevertheless developmental in charadter. Becaqpe citizen

'education extends across the life ‘span, . it is important tdso

-

' :to consider psychological research in this framework. ,>

Tﬂere is also an increasing understanding of the cumula~

. 'tive nature of development and’ its basic continuity. What

is lLarned by a child or adolescent at the age of 12 or 14

1

’builds upon the attitud lls, and dlSPOSItlons acquired

ﬁ,, .
in preVious years., A person of 25 who finds himself/herself
4

. involved in, political dssues does not begin acquiring skills

: of advocacy at. that point. In the opinion of. Searing (1973),

too much socialization research has made the assumptiOn of

‘.

{n life. Althoughnhost wouii‘l,Eue that these attitudes do
Aty \v ALY i/
.'uJ & tﬁ g T

,+or determine later opinions, the

i
p*J'not_eo@gletelyﬁstrucﬂm

\ At

. princ\i’pl\es of cumulatio% and continUity are an 1mportant ba—
‘ . o

sisjfor understanding psychological development in Citizen~

. sh%p aleas throughout the life span.

\

A recent suiyey of 1ife~span developmental psychology de-

s
¥ ~

scribed the objectfves of developmental pSychology as “the
_description, explanation, and modificatibn (Optimization)

_ of intraindividual change in behavior and-- interindividual

SR B 81)'
. | 72




A N } N . S L
=;-diffe§$nces in such change acrqss the Jife span' (Bai%es,

"':Reese, & Nesselroade, 1$V7). Descriptiop and gxplanation

.;fhave long been thought of as functions .of psychology. The o
f:;potential of a developmental psychology for optimizing devel-*idf
*;-opmentukhereby is a. thrust which orients the interésts of-de-xifri;;A%
ijvelopmental psychologists toward issues hmportant in c1trzen 3

e
cation programs can benefit from psychological research, it

'education. It is not only that those designing citizen edu-;u

A-1s also true that the psychoiogist s aim of " optimizing devel-

;,opment can be furthered by changes 1n 5001a} institutions,)_

!

-such as thoSe which heighten opportunities for citizen par-

'Atic1pation or strengthen a sense of community at the 1oca1,
”'natlonal, or 1nternat10na1 level ' | ”
In the life—span approach)to developmental psychology,
-great stress is placed upon understanding how 1ntraind1v1d~
ual change and 1nterind1v1dual differences ate modified by
the soc1al context of different h1storical perlods. " Much
of the Baltes et al. (1977) book is devoted to a. description
Vof methods ‘of assgss1ng these historical or cohort effects..

Nesselroade and Baltes (1974) 1nvestigated the’ relatlon-

ship between ontogenetic (or 1ndiv1dual) and sociocultural

(or historical) change fn adolescent personality and abtlity /

lTheir reasoning was as follows,:; > "
Earlier, developmental researoh was assumed to pro-
vide...relatively robust information on ontogenetic
patterns that could be generalized to subsequent

- ¥ .

i
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,,_'_'._.J . . A "i % - AP LSO S . "' e R IRt
_ udecadessu Present cultural change, howgver, apr o T e
adg, * pears st rapid and. pervagive in its effects thath« ' . °. "
T resu&g; tom‘”one-shbt"‘cross sectional or longi<k DR
‘tudi studies are threatened with obsolescence e, e
" befd¥e the can bé marketed for the scientific’ " N .. my
yconsumer. (Nesselroade & Baltes, 1974, p. 1) P R S
X et g \ m,& - 4.'\" sy ¢
. ,These authots use d‘ equence of 2—year lo&gitudinA1 A
studles qpnducted in 1970, 1971, and d972 thﬁ up. of M PR
.. & .. ) Pt?pr .,.’.

l 800.l3~ to 18-yearholds drawn at random from'

gtnlg high'schools.; Thexx conclusion was»that there.was:aj ’;§5°'gf“
h;';substantlal change between 1.970. and 1972 whlch could more "‘#iza« .
approprlately be attrlbuted to soc1ocultura1 change than _. ) "fgﬁggj'
ﬁéww1tn1n-1ndiv1dual (ontqgenetic) developmental change. ?};s _erE:; .
-+ In, pattlcular, there were decreases 1n achlevement, in.su- ‘#*L?fﬂ‘
,. .per—égo strength, and in socioemotlonal maturlty_in‘these _.y“_',w'57‘
: Q S
' students as well .as anllncreasékin 1ndeba‘i"¥e. The 1nves~_{*f* o
| t1gatons concluded that these changes reflecced changes in. ‘l;;,.d
the socxal context~' P ‘;' - "AV;A._jfﬁ‘ﬂ". SR 'fi.i;i

* ghe cultural -context for,thg 1970-<72 perlod was such'
that youth had a tendency to vbccupy itself with eth--
ical, moral ahg polltlcal isgueg rather than with an. ‘ ) .
‘orientation towatd cqgnitmye achlevéﬁent.. Fur ther- e
. more vdnioqs publig opinxdn polls .eported a gradual L
decline in redpect and confldence ‘for", publlc and edu- .

*‘cational’ 1eaderﬂhlp. (Nésaelroade & Baltes, 1974, /

, Re 59) - . ® I ‘N.“ . v ..
) Cohort effects and measgtds~of the socmal context are 1m%Pr?
K Pant to the design of studieb of soclal development if flnd—
"1ngs~are to”remain Valld ove% tgme ‘;° ,;w ""'1§‘,f“ S :- .
There is also a body of resegrch dh cognltlve development L
', ).

5 which may be viewed as somewhat less subject tc 5he influence

( anom [ ~-,
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I Ns -Th8§e vho havq Vritkzn about itizen educatbﬁn,and polit-' R

?? . ‘ ."_; "_W"": \\u‘,l-' ) .. ?: ‘." ‘,'
'ffa"xb i aleabiallzation ip ,past ha e frequently m&ﬁe referepce- ,y_.

ry M
tp the importance of cognitlve de elopment of ye&ng pedple,

\ -1 | ":. S
- ' «but \hey have-cbnsidered thxs development }n q&iatively‘pen- "Cf* "
e ! ) PR A s' p L
. '[{' ‘ eral terms. For example, cggnltlvevgmmaturxtr ;Efluences the ;
w o5 ',,f' L ' : N ‘ . 'I
IR Y *,”use of, polltlcal information.:'4ﬁ-,, =;;‘;~ﬁf“'“;; ngf;h;.uj..
-: I e Chlﬁu;en de not 51mply reptoduczgthe’coﬁﬁﬁnzcat1oqf
R .~ .  that reath them from.the adult wbrld. They wotk
e L ;". them over, detach fhem fiyom &heir driginal conteits,
. -« . .. and assimilate them to a general conoepthon)of what ,
B S ~ ' the government rs about. (Conndll 1971, p 27-28). |
. ' ~Asslm11at10n of new.inﬁormatlon to exlstAng schemas accounts'ﬁ ‘
e ' ‘ . L] % ] IR .
o ¢ for much of whht,seems strange about chlldren s conceptions
, S '; ) - PRETY
. : ‘ ".of 01t}zensh1p ins tutlons.'ff. . v _.'u ; . , . o
. ] ) . . < et L4 'Q’" .
e . . 'Most psychoLogistg who compare older and yognger ehi&dren ' h
" .&h. * ‘ -
- ~agree that, xhere 1§ a movement ffnm a Iesser to a greater de- .
) RZ} o gree of orgdhlzatlon in thein .thought, Connell s aescrlptlon f
. ~,.}. Y e e . o 'ﬁv-"‘f . N , ' ' o -
) 5 ‘is a good examplex ” :“* < \ - \ . - -+ '
o . . * : ' . C ' . ' _
' ? Natlonallty apart polltlcal consciousness at these . , 'f
L. ' ,fages (5 and '6) is 4 ‘cotlection of"scraps of infor- - - o
. o .\ mation, unrelated to each- otherwa dwith ho specxal . e
. I . status’to dlstlngulsh them from‘ot b;ts and pieces o
o - . of the world; there’ is no conceptxon of politics.as a '~ ¢
. . A distinct sphere of actjvity. We may, note the* axgu- =~ . S
L Lt - ments (at. this intuitive stage) that leap so suddenly e
. ,,Q& ~ from topic 'to topic...the seizing on oddﬁpnd irrel= .~ ¥ - 4
o7 . dvant details, &nd the apparently random juxtaposi-" - .
P - ., tiong of details, the- repedted bending of reality to
A e, the”demands of a momentary stmeam of thought. More -.*
. ' ';_(‘genorally, the punctate character of therunderstand— ' ,
o, o »” 1ng of pOlithS reflects the l%ck of synthe*‘zlng
- ‘;,‘r N :
R
¢
) ‘
c~ ' " -
Teoa 0
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e g.;igfgﬁﬁhz_hwdaffgily ';- a1' "  ﬁ»QTTf. g>M-"gj“A
IR pawer in intuitive thought...% esé children lack a
PR l' concdption of political structure not because they . &

‘lack . gources of infqrmation about it, but becauge - -.

]

© "they lack the cognitive. equipment. to represent it.

~Abodf the age of 7, as many psychologists have ob-

' gerved, “there is an important and-fe{;tively'sud—' B .
den'dhange-in¢thb;characterrbf child¥en's thinking. s
“This chapde ig greéat enough to mark off the period . ‘
‘which gods before .it ag a distinct stage, a kind of
prologue'to=politics.‘-(Connell, 1971, pp..17-18)

Other authors.give 'similar descriptiohgr—— . =~ .
S DT AL SRR .

s

. well.ms more comprehensible. They have’ developed
* the cognitive skills and motivatioh to pay attén~
tion to, to uﬁﬁhnstagﬂ%a@ﬁ‘retainrpolitrcal knowl-
edge....Moreover, theiP<ferceptions show a move-
" ment frdh personalism, parochialism, and concrete-

ness toward greater impersonalism, ﬁniversaﬁism; .
.and abstractness, (Andrain, 1971, 'p. 89% '

Adelson and O0'Neil (1966) alsorpéiht'to the movemernt from . -
. , ST .: S ; LT B
personglism to;iﬂpersonaliap; from a present, concrete, spe-

cific orientation to a more future, abstract, and general or-.
ientation; from a coéncern with one's own individual”needs to

a*greater responsiyeness to community needs. : -
Developmental. themes have been used in egucation primar-.

1 1)
: \

ily to aid. in the formatibn_of'sequenCes5ofhihstruétidnal,ma-;
. terial to-insdre_ﬁpat most children to whdm it is directed -

' 3 ) \ ) ) ) ) )
“have appropriate cognitive structures for interpreting 1t.

. - . i N . . . o e e )
‘Likewise, it is important to identify periods such‘Ps middle

) . M . . " ' . v PO
. childhood when change. is rapid.and when students appear to be
open, to new informgtion; The assumptions children make about
the,sobialvworld, some Of whiph are idiosyncratic and others
- of which are'especiallf characteristicwof-groups@of.diﬁfefent
L] ‘ ' ¢ 84 . . . " . . l.
5 ¢ ! I - ' '.
: |‘.C . 7R I" . .' | .
¢ * :.26' . . &r '
o R A S .
' d ¥ J.t."' ' " LI
> ! /. ' | '
o e T T :

Older age ‘students find politics more salient as = | _'{_~v4'




:‘;: - \- 1"ages, must be understood before programs and currLCula whigch

" mesh- wit& these frames of,reference can be developed.. The = &
' O e v
, . individual ‘ho wishes to use lnformatipn about developmental» .o

psychology 1“de31gn1ng programs anq 1n evaluatlng thexr ef’l . f'.

1) Ql_w

fectlveness, needs to Strlke a'balance between two extremes:

,‘.

(a) taklng only the most general statements whlch can be de—_.-s--}‘h
ﬂrlved from. such theorles (e. g., that development proceeds =
:from concrete to ab!%ract) and<apply1ng themrto cltlzen edud S

catlon programs, -or . (b) aking a sﬁgclflc cogn1t1ve~dévelog Voo

{

. be: dlrected to spec1fy1ng the use Qf deyelopmental conceptsl-

'l n

in such a way that reasonable 9051tions between these two ex-
-tremes can be found., ' ' - o | ‘. '
hd L}

For many years those who. mlght be called pure developmen-
talists demonstrated experimentally that true developmental
processes could be nelther shaped nor accelerated by train1ng
-(Smedslundé”lsplj.m-Moreerecently, however, eeyera$.curriculm
L ' féf'eAfiy childhood.education based on Pieget's‘theory have
BT been published (Kamii & DeVries, l?jh),.and Kohlberg has par-
! ticioeted in ektensiverattempts to Set'upua "Just" community
o 'school‘to_proylde_the kind of gxperleaces which he expects'
“will accelerate or optlmize moral-stage development (some

. : : ) , ‘ ,
of this work is reviewed in a subsequent section). For the

P
v
. .
R .
-y




13

- s

-

'_.citilén'eQucépof, the,pr;nciple_qf optimization'needg to be - -
. .linked with spegific programs of contenth Rosénau's summary
. s ' .. -y o . . ) .

. . | A | S
of -the .interchange between environment nd conception is a

aegseful one:.
gach individual's development of an understanding
. ".of political phenomena will follow a ratural pro-
v gression whose sequence and content will be dictat-
ed by the experience that his interpersonal world '
provides him as this experience .is -organized by
his evalving cognitive capacities. - (Rosenau,. 1975,
p. 174) C

v

o

program:
'it, (b) theqcharacteristics'of the real political:interpér—-

sonal wqud, and (c) pﬁe kinds of experiencesyprdvided_with

-
“

There are three important aspects to a citizen education -

‘the explici€ intent of fostering lea

rning.

 The second com-
{ ‘ :

‘ponent includes what“is often called

’

(whiéh I refer to here as therimplidi

action with peers, and the characteri

£l

[

the hidden'curricglum

t cur;icﬁlum)p inter-

stics of the political

R Y

world (e.g, existence of opportunities for pitizep,partici-“

8

- (a) the cognitive capaéities of those experiencing .

»

pation). “The Balance-of these factors differs at different L

— — [ —

levels, During childhood, cognitive change is vefy rapid,
..and the explicit'ﬁurriculum is likely to be concentrated in

a,few"areas'sﬁch.as compliance and national loyalty. In ado-
. < b v v - - ‘ " :
explicit “

1éscence,_cognitiye~deve10pmént is slower, and both

» &

¥ and'implicit curriculum, as well as$ societal characteristics,
...'. A H .‘ B '

-

\ become important. : : S

.
D
-,

._iThe analysis of the bglance between these factors is an

T

!
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oy ‘, ".I.:‘ ~ R B :': I ,,:'... \';' .
"pimportant aspect of the design of prégrams in citizen edu-
'5'cation. .In addition to this general view of the role of

cognitive development, there are. also concepts from devel-

- opmental theories which are important for their more spe~ o

cific applicability to- processes ‘of citizen education. A
number of these come from the’ Piagetiam.conceptualization

of the cognitive development of infants, children,_and “ado-

t ‘s
L

.

lescents.

An 1mportant aspect of the theory is the stage concept,>'

1mportant not only to Piaget s theory but also ‘to Freud and-

Erikson in the realm of personality development and to Kohl-
berg in the area of cognitive-developmental approaches to
moral development and sex-role development. Stage change'

or devglopment is defined\in cognitive-developmental xheory

as directional, sequential, and qualitative transformations 4

in psychological structu e.' The'directional character of .
stages“refers to the belief that 1ngiv1duals do not reverse
their progression or regress from a more advanced to a less
advancedvform oﬁ;behavior. Sequential change refers to the
bélief that it\i&-necessary to.proceed through stages in
an invagiant order (witho.t skipping any) and to the belief
that higher stages 1ntegrate the structures of lower stages.
| Qualitative change refers to change in structure and form of

response, not merely change in content, Although most stage

theorigs have concentratea on the years of childhood, when

- .

N

-




- But ‘the essent1al part of the developmental process 1s the

'v&‘

_tde}elopmental stage progression is- particularly apparent, the

sexistence of stage change in adultthd ts also important.j

Chlldhood interactional or structUral stages can-
not be completely distinguished frém maturational
stages....Chronological ages ‘and the Jpereditary.

. “.with which Piaget ‘stages are. correlaﬁed. Until
maturation is completed, presumably %n ‘adolescence,
then, it is -impossible to disentangle the role of

* maturation in genérating...stage change. (Kohl-..
. berg, 1973, p. 183) . e .

K .“'-'\

. . -
T

. This dlscu5510n of the ex1stence of stages in adulthood

component of I.Q. generate an index; ©f maturation - ‘

highlights two probl ms w1th some 1nterpreta§10ns of Plaget S

“(and Kohlberg' s) theor es: the~tendency4toxfpcus-on factors

of biological maturation and to stress the agé boundaries

which have been suggested for stages. The esSencé of the

developmental p;ocess, accordlng to Piaget, is the interac—'
tlon between the child and the environment. Because of a
comblnatlon of . blologlcal maturatlon and experle%oes which
the youhg Chlld has }nteractlng with the phy51cal env1ron~
ment, trying out mental schema and transformlng those whléh”

-
are 1nadequate, stage development is rapld during chlldhood.,~

ll
’
interaction of the 1nternal and the- exﬁernal.. Unllke slmple
motorlc achleVements (such as a baby turnlng dver), whlch are

flkely to be determlned prlmarlly by phy31ologlcal maturity
i3

and which can. therefore be expected to OCCur sometime w1th1n'zt~

a relatlvely sma.l 1 range of months for nommal bables, cogni-
e,

tlve.development depenaswon this 1nterplay of~maturat10n.anQ'

BV a |

e
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'experience. In this v1ev,/age is, an index to Wthh the obv

N
server ties development. '

L e LR ,'

! ) . : .
The age bounds placed on Piagetian stages }ndicate the

'sequence of development (that formal operations appear after

_ concrete operations, for example), that is to say, “thesge

[age bounds are not 1ntended to indicate something partic-‘
lar about being 12 years old as contrasted w1th being 8
-years old. Tweive—Year-olds have more mature neural struc-
ture than B—year—olds; tpey also have had more opportunities
to use these structures and to experienCe tpeir adequacies_
and inadequacies. It is the recognition of the constantly
,shifting balance between assimilating new 1nformation to old
structures and accommodating structures to better utilize
new‘experience that best identifies a_developmental-9931tion
(as defined. by Piaget or Kohlberg) . The previous quotation
from Kohlberg p01nts to thé fact that the whole process of

stage development can ‘be much more clearly understood when

.a. lifé—span perspective is adopted. If stage !evelopment o¢c- -

aurs after maturationdl changes have ceased, 1t can only be

'

the. product of environmental 1nteracgion. | ' !

It would be of limlted usefulness. to attempt to formulate

-« »

a stage sequence of citizen eduQatioq“Fee dlSCUSSlon oé Tur-

.

1e1 s. work in a later section for a stage sequence for social-

convention) But the overriding ideas encompassed by a staqe

theory are 1mportant to the use of c0ncepts of development in

o . - "

.\._
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t B

o

‘5, citizen~education; Perhaps programs should be evaluated

*
. d\ '
. ‘h

e

¢

w1th a V1ew to the following.- (a) the opportunxtles prV1d-

ed for the young person to try out developing structures on

%environmental reallties, (b) the‘¥rogram s focus upon poten- "

tial qualltatlve changes 1n~the structure of thought rather

' -than merely quantltatlve change in amount of 1nformatlon, and o

v i A

s of actlvitles correspondlng to

v

(c) utillzatlon-of seque
the sﬂ'pential characteriS¥ics of development andkthegpartrce

ular characteristics oﬁ_children of a giuen age (see further

discussion of educational.implications at the conclusion of .

th1s sectlon) v - 7

Although,it is probably true that the cogn1t1ve-develop-'

mental position in general is more.useful for citizen educa--
o % o - ,
tion than the specifics of any one theory, it is neverthe-

]
.

1ess valld to consider some of P1aget s ‘concepts (1n addi-

ey

tion to stage) as they have relevance for citizen educatlon.

A schema, according to Piaget, is a cognltlve structure which .
- ..)\,-«—-—J’" e
represents an organlzed mode of adaptlng to the env1ronment

wh1ch gradually b&comes reflned and coordlnates with othera . éa%iah
schema ta. producé more complex klnds of behavior, The only
authors to make expllclt reference to schema in- the area of -
politica1-3001allzat10n are -Cooper (1965) anpd Connell (1971);. -~
90 B | .

82 . T
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fbbtnfhave”described,a schema of conflict ahdfthreét. ber'exr"«- S

_ amplel«g; "
o . _ . o : y B
‘(Children) ‘can and do make sense of their ihforma=-'. - °
o tion about war by assimilating it to the schema of
cen e conflict betweeh'goodies'and baddies that they get
7 : - . in the television cartoons, stories of-—eops—and-—rob-..
 berS....The threat schema has roots much earlier in

~ 1life than any ideas about ‘communism, ﬁﬁEHIIETSBBHE”“”T*ff.'iﬁf_*
. Vietnam...are assimilated to the primitive, diffuse ST
- flears of early childhood. The. idea of an external e S
_ . hreat- to the country thus bécomes charged- with...
. fears of violent intrusion into the "nice and safe"
- places of the child’§ own life,  (Connell, 1971,

A'cﬁild may incorporate new gl_eft_\ents‘_y’it}mou{: .c_h-;alh_ging-."th;.a

‘ ‘ E r(ﬂ' schema (assimilation) oriﬁake altepatiohé whén ﬁew_eiemenszn'
'nd_longer éééquately fit the preéent schema‘(aqcom dation), :
Schém§ afe-an~amalgamatipn of coghitivg aﬁd.affect ve com-

ponents (in contrast to attitudes, which-are exclysively af-
fective. and of ten-have aiposiine-néggtivéECBEEO ation).
.A% aqterm,'schgma also haS-ghe'édyantageﬂgg_bg%ngﬁﬁgre, S
- . / . A, : # iy ”:‘ S .
flexible than concept; which 1is thought of_asrpeiatiyelyf_ .
fixed once it has been qchieved. The ideésoﬁ a.Scﬁéﬁa fo-

" * wygses on a child's own dxperience and -the way he/she builds . -
». "" ‘ ’ ' .’ - P : . . .

= - a -upon it. -The term‘itself is a;biﬁ'cumgeggpmg;ﬁbthDpsycholpf¢;4“‘.i”
“ gists bec':au"se of ‘its rather technicél x;_sa:lg_é,Ab.ut- it. ‘ha'"S'é‘er-'-.‘ .

e tain advénta%es. Rgrh§p§ ?t\wogld be‘useful-to/spﬁsider:the
:~:*?ﬁif‘w “v.child's schema’ of ppﬁerh,of'jQStice; of rights, of partisan<.

ship, for example. -

Piaget's (1951) concept of_décalage'is also, an important
. v . . | | . ° : .
.\\.;‘; N T .' ‘ ) ' N
¥ . i
! ‘ ! 83 . t
» ". : \()l
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g dividual as bel g generally characterized by performance at

modifier of cognitrvewdevelopmental theory applied to the’
. i
) soqQal realm. A though it may be useful to think of an in—_“

'

a given stage, he/she will not necessarily be able to apply

~ ume of fluid.

- ‘sideration here. To ‘expand this pOlnt"

) the structures assb01ated with that stage equally uell to -
all kinds of content. Tasks differ in the extent to which

they reSist and inhibit or encourage and support the appliw:

cation of an existing cognitive strUcture. The concept of
decalage is useful, therefore, in accounting for the fact
that a child is seldom atxrhe same developmental stage in.
'every area of performance. This holds true eveh Within con--

crete tasks; for example, a child may be able to perform a

'conservation task of weight before he/she dan conserve: vol-
¢ ‘ '
. ! ) ’

pécalage is even more pronounced in the area under con- _

Sy .\,.; -

.. Abstract thinking..,emerges earﬁier in, science than
in social studies betause children have more experi-=.
'ence ‘manipulating tde¢as about mass, time, and space
.than about government social interaction, and his-
,~ “torical “events. (Ausubel, cited in Andrain, 1971,
. P 70) I ’ o .

Connell stresses the vital importance of prOViding the Chlld'

s

.a chance to manipulate the environment in order to accommo-

date chema and reduce decalage:

The children can exert no influence on politics them-
selves, Now a child learns about the physical world
in large measure by operating on it, by holding, Jbit-
ing; and moving {oys, by walking arourid a playground,
'by squashing plastiCine, by dismantling a car engine.




I 1

,3He learns zbout his intimate social environment also,
~in 'large m

not ‘do this to his political environmeqt oo'v «Thif means.
that he cannot est -his polit;cal conceptions against
the rqactxons of their objects to his actipng,...S0 .-

e

litical reality, and there
'nell, 21971, p. 22)

In many respects the Plagetian framework does not fit pre-

c1sely with the frameworks and data common‘to 01t1zen edu—“

4

catlon.

We are a long ‘way 1ndeed from the paradlgm situatlon

in Piaget's researches, the direct construction by the
. ¢htld of interpretatlons of his environment’ independent.
- of adults and their thought. Here (in’ polltlcal atti-.-

tudes)...the child's basic task is to master certain
forms “and realizations of adult. thought where the ma-

terials for doing so arg: ‘-manufactured and supplled by
adults. (Connell, 1971, p. 230)

’

There is one Plagetlan concept of specfgl 1nterest to

' c1t§zen educatlon spec1alists because of 1ts w1de-ranglng.

the child's polxthal thou ht is nhot constrained by po?:fi
- a.ersistence of gross miscony.
4y~mceptaen-and melausible myths As made- possible. lﬁonrcw_ ;

E asure, through” the reactions of-others to 75§1'
ghis own .advances and. enterprises., ' But the child can- =~

1nfluencé on social development He descrlbes youngex Chll-:.

13

dren as characterized by perceptual centratlon (Piaget,

l950), by this he means that they are overwhelmed by one
aspect of a perceptual . 31tuatlon (usually the most obv1ous

. one) and are unable to focus on other or contradlctory ones.,
. L4
Thlsbls one of the reasons that young chlldren are not ‘cap=-

\able of what Plaget calls conservatlon; when- water is poured-

’

'from a long, tall giass 1nto a short' fat oney:. chlldren per-

ceive tpat the amount changes ‘because they focus perceptu~

ally on-only one dimension of the display--the-height of

L '




water in the tall glass, for example.iitentratfonﬁmay alsolfril'
explain some faCets of\political (mis)perceptions, and 1t may é”
- be 1mportant to identify the aspe;t of,a s;tuation which '-}ﬂifg{,?
:holds this especxally prominent place for a young perspn.qf-ﬂ~u.=}if

The child‘s 1nab111ty to view a«51tuation from mores'than " 4 .
e o Y N "\-“."-, - A \

.one: perspectlve or point of v1ew, usually called egocentrism, o

1s closely related to centratlon. Plaget s early 1nvesx\ga~ g
\
tions c0ncentrated on’ children's ability to v1ew a perceptu—-

S

al display as 1t appears to someone in a position different

 from the1r own. ‘More recent, feSeardh has’ concentrated on theA

4

child's abxllty to take a. nonegocenltlc p01nt of vieéw regard—'

ing a cognltlve or s001al s1tuaﬁ‘pn. There has been a great Lo

" deal of recent research on chlldren s perspective taking and

'role-taking ability. L | _ e ;

A

Among the major Qork is that of Flavell (Flavegl, Botkin,
‘ Fry, Wright, & Ja!v1s, l968) He states-thatfwhen a child

fails to take the perspectlve of another 1nd1v1d\al 1n a B

\
sltuation calling for it, any or several of four dlfferent

reasons may explain the faLlure\\\The child may have been
(a) unaware of the exlstende of a different perspective, N .

_(b)Aunawarevthat the-31tpation at_hand reqpires that a dif=~

ferent'perspectiVe be taken; (c) unable'to~maintain an ade-

B R 1

quate representat;?n of the other™ '8 pérSpecuive and to 1nn

.

hibit hls/her own perspective; or. (d) unable to use the in=- -

formatlon to. modify h1s/her subsequemt behav1or.

‘J' . . . . ]




'."to Flaveil, the £i¥sx dbmponent, awaﬁéness of -

‘.the exlstence oﬁ other perspectives\ eme ges\durlngfl
-. childhood and néfers simply, o £he, \varenéss th{ﬂt“th
'and another indlgidual méy apprehend oQggat(/br ‘dvents: drAfﬁfgfifjﬁg?

*lfe”F“tlyiz;..e.:ﬁﬁéi"f‘lffifl*“l 1,,‘jf\ \x\ ;ﬁ%ﬂ&ﬂaffi%,?tfggﬁbﬁﬁ""

L NW1th regard ﬁb the seéohd\cbmpdnent, need\foﬂ | B

.\ggrSFectlver the crild is aware 6%@6 dlfferent peop; _Hgaﬁxt
different perspecttves, but he/she is) not\able o ldenfify

' ay N RTINS\ \ "ﬂvgﬁlh‘
\Sitpat10n$ whxch requmre that another perspedt\ﬁe be taken,\lj_. i

AN
pvidence ﬁ‘or changes h - thxg component can be drawn. fro\\

\ studies on ' erentlal commuhlcation,'where it has been\ "
shown tha Qﬁ, older ch11d becomes increaslngly aware of

‘the necess1ga'of attendlng to:the characterlstics of hlS/
,“her audience when communxcating CGluqksb%ﬁg, Krausé, & ng~
ayglns, 1975 Glucksberg, Krauss, & Welsberg, 1966) : For.exT\

)

amﬁle, an older child ‘who' must speak to a' nOrmal adult llS-w«'

tener and to one who has been bllndforded fashlons dlffer—

’ : 0 .o -
ent messages for them.: - e o _3~

- ' i
A 4 ' ’

Tpe 51tuat10n of contrastlng audlences ‘18 51m11ar to that

faced by the bllingual Chlld. Encounters w1th "contrastlng ‘

3

audiences (iee., with indiwiduals wﬁo speak dlfferent lan-
. Q

guages) require that ‘the ch11d be aware of the partlcular

LR
language to be used in the 51tuation¢ slnce 1ec09nit10n ‘of
N ) . .

the approprlate 1anguage 1s crucial for effectlve communidaw-f

. ;tlon,.lt can be speculated that the bilinguﬁl Chlld may pﬁ“*ﬁrdd




/ ,,,..' ﬁﬂ.f.f’ed ,ﬁ,o dsvelop this ski.ll earlier than the monolinqual .
el eﬁn? 'A study bv ceno"’fme. 'ruaket.~and Lamﬁe“ (1’73’ doew e
‘v/in tact, suggest that bilinqhab children are moré qensitive Vii7Q": fﬁ;-
,//, to the commudication needs of a blindfolded listener than arej;‘ |
S LYo e

.///' K monolingual children. Three groups of kindergarhen, first~ FEE

grade Vand second-grade children were tedted on a referen~ wﬁ ; , f} (f
- % R : l (". T
. tiel communication taskc' The control group attended English .

schools and were taqut in English; the second group, a par¢ Lo
tial-immersibn group, attended English sqhools with French

speakerst the third group, a total immersion group, attend-.'”

o e AT

ed French schools and’ were educated in French. All children E

were native English speakers and were tested in English. 7It;_

'S

L found that both immersion groups, particularly the total—."

immersion groupr were signifioantly more sensitive to the 1 ;‘

'_i,. needs of’ the blindfolded 1istener than was the control‘?r up._“'

-

The authors‘suggested tEat the communicatioh skills of th

bilingual children mayxhave been enhanced by their lihguit- ;LG;'fi
; 'tically enriched environment. Research to test the vari%us
B ways in which bilinguﬁl.children may differ from monolinguali

children in acquiring perspective-taking and.'ole-taking ."«ﬁ-_s.T:?

TR . AR | Y
.fklll is in progress (‘pro, Note 3).- : "f“ '*'.{. : SR

Y

In the third component of Flavell 8 model, it is assumed ‘,*;h'
that the child is. able ta inhibit his/her own perspective in R i
} order to. engage in thp process of perspectiVe-taking. hFor

'example, in a set of cartodhs developed by Chandler (19739,




ls

Ltify situatLOns which evoke happy feelings.. It . is not until

f':gfﬁt, AT s ;
! T 'ol N ’ ' ,_- o ‘\' . . '. ' ". X

the child is asked to,describe the events(géva seVen—picture :
. '

sequence. Three pictures ‘are then removed, ‘and, the: child is

asked to retell tﬁe sébry ﬂEbm themputspective o£ someqpe who.hf'

which others have. It is. necessary thet the child suppress Tﬁ*'

perspective of the 1ate—arriv1ng indiVidual). Ay 1_i . - .

The fourth component of Flavell 8 7 odel, applichtion, re- =
fers.to the ability to respond appropriately to the other s "
' ' ey '

N~
perspective and to modify one's behavior'abcordingly. Thls

ability may ‘involve Skllls which are independent of the nole-|

b
- taking process 1tse1f. For example, children may be aware of

"~

the fact that a blindfolded listener needs specific 1nforma-

' tion about an.object, but they may not be able: to form an ad—'

equate message. Furthermore, there: may ‘be situational cues .

which tend to(e11c1t or inhibit an apnropriate message. h"”fﬁ

. L. -
Rudimentary perspec\ise-taking abilities characterize

-ohildren as'yOung as 4 years of age, most- of whom can iden-

luy, .‘

middle childhcbd, however, that they ave able (a) to iden-i,

’ﬁftify ‘the emotions of people who are markedly dissimilar to.

-themselves in important ways or, who are. in- unfamiliar situa* Lj

:tions, and (b) to view a social episode from the perspec-:'-_ ,ﬁ;r@d

&

_tive of each participant before qoordinsting the different
‘ . i

Now Im.' \ l\ o ¢ ,
. . i ate
NIRRT S ! .,',‘\.—:' u\\\r\“ oL

his/her own perspective (i.e.,,knowledge of the original sto~_,f L

ry),in order to retell thy, story correctly (and thus takqwfﬁe - o

- LG
" arrived late and does not have eccess to certain iqfoumation Cae




' 2

3
c
A
-

y' . adolescents perspective-taking capacities. An experimental },=_*

opmental changeh in perspecqive~taking differs according to-

;he_garticular aspect measured (Kurdak 1978), .J+g¢,;x¢u:;;sw
tn addition to studies,which define thc cpnsep; and meav o
aurement of perspective-taking and trace 1ts developmental

grogress, there is research which aupports ehe view that

7 that, delay in’ tné- dewelopment of theﬁe skil}s is linked ta -
“some forma of social deviancy, and that 1t hay be pos&ible
ta enhaﬁcs perspective-taking ability through certain kinds f
df educational experiences. In a study by Chandler (19755

'. 45 chronically deiinquent boys aged 11-13 were fodnd to be

' deficient in social-cognitive tole-taking when compared to

{

',hnondelipquents. A progvam was implemented to enhance tbe

mated cartobns or filméwabout their nei 'borhood in whigh- f
% nor watgﬁ/c thei} own_
behavior. Berlak (1977) desctibed'a-ditizen edacation Rro- A[

perspe%tive—taking 8k1118 are related to- aocial cooperation;fi';f

which\made rniw '

perapectﬂbes (ShAntz, 1&76).M The prqcise character of devel-":i"

group\spent half an hour.a ueek, ‘for 10 weeks, making vtdeo-"ff

------
'''''
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?_ing to moral reasoning. He posi

‘Lm_-r, -
WM e

."0165 inVOlved cbildren rather than adults. g}"‘i

- e
,-covering the age range from 4 to‘lz, ‘in the ability to dis-

to those used in thlberg 8 moqﬁl~development repearch. Sel-

' *relations Prole-taking) and moral judgment: o

zik’ —— A study by Weinheimer (1972) also suggests that perspec-f"*'
C 'l-rive-taﬁing ‘may be. an important aspect of interpersonal com-[j;;
- l. h-.-petence,: Eight~yeat¢dldﬂ were found to.be more capabla offwr'_fﬂf"'ﬂ
v . reconciling wspectives of othel’-‘s thgﬁ wﬁé;&IS-year-olds.
R . 8kiIl in reconciling perspectives was found to. occur more : .;;/f-

Jfrequently when the 81tuation presented to the Qwspr 5~'

‘ol ) 2 Sl e
\ "‘“« B riiit L) ‘W -nan \tw ™ T

4”-‘ MM'B ol *"" “’.'.

.
l 1

. In ad tion to Eiavell‘s conception of 1mportant steps

in, perspective-taking and role—taking, Selman (1916) pro~:f-§,"

A T

posed a series jof stages - n role—taking. He has applied hlS
findings regarding the child's increa51ng abiiities to take h.__;.

the role of another to understanding both educational pro—'

4

cesses and clinical problems. Selman has examined children sii'
dgenbral 3001al problem-solving ability (ability to pla{ COOp—_"‘.\g‘
ierative or competitive games), communication and persuasion
abilities, understanding of the feelings of others (empathy
or - sympathy), and understanding of fairness and Justice leadvf'

ts and describes five stagesp

.
.

tinguish the’ perspectives of different people, relate them .

to each other, and analyze them. Although in”these stgdies

children are asked to respond to stories which are. similar - ;'

"ct

man distinguishes between level ‘of understanding of social : f

A2

'




'as pefticularly impprtant:-;ﬁkwg";>e f'ﬁ*t“[h;" J
K , -"Whereas late adoleﬂcence can’ be seén es a ctﬂki-"

'-i’f¢pa1 thought, ‘the aggs .of':8;or 9 to 12'can’ be "seen ..

' to 12 and h found geine in role—taking ebility, eepeciailyj;‘

'~when teac ersaoontinue to use such group-discussion methods

W he) they gresp the idee thet before children attein a cer—

' 1:} ior in . way that makes possible intervention to optimize |

;:;.an expanded aeduence‘oﬁ stegea of perspectiveﬁtaking in Ao R

'h . several sociel &reesz phyeical—cognitive (corresponding ”x"”

< . > AN P w FUn P ‘ -

Horel judgment coneiders how people ahould think PR

".and, act with regard ‘tq; each Other, while sOcial R

.'role taking considers how ‘and“why people: do’ in

- fact think abont.and ect towerd eech other., wp~

(selman, 1976, P 307) 1;3:,. .~'»-. |
su, m"’ w:yv"" g

However, Selmen propose*%pmmpd1p*wp¢ege§7f6rfsoﬁial role~ .“'

‘uiwﬁtaking and morhl f gment. . And he’ view certﬁin ag periods E qu;fi
? _ ? el

“cal period for the-development of - principled mor—'ﬁ:fﬁ?fffrlw*ﬂi;e

.-as an important périod f6r the development of gen-. . |

' ‘eral social thOught and interpersonel experience. S
(Selmen, 1976,,9. 310) .,’n,'.' R

Selman elso developed film strip-discqssion programs tohené._"

Qhance°the eocial role-taking qpilities of chiidren aged. 6

over a qng p7riod. He elso reported that there are long- '
rrun vangea An. teachers' understanding of student behevior R

/ ' CRT
;t in stpge level, they do not have 5n adequate understand~"’
ing of‘trust and friendship. Selmen views the importence
'of this type of research aa organizing end descrihing behav-_—
idevelopment. ga§¥5}”.. N o
| Selnan, Jecquetts. end Levin (1977) haVe set £orth rj::i,'3;fﬂ;f“ﬂ
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:_gf,f,; clppely to piaget's conceptions), individual (v&sw of the ';351,L;

'””Qi"?fu‘V}i'self): friehdﬂhip (ranging from momgntary physical plaYmate

o e
L
“Y-‘_,

. to, one-way assistﬁnce ‘to” autonomous interdependence),v

.and _

mm-n \r\$ "."_"" ‘((’"Q( jl—r«;'wrm‘-rvo r‘a gy U A ()Z”ovq\ww\&.quwp @ ,ur aw «
R { f peer gioup (ranging f om thsicachonnection<and unila&eral “"“ ’T}
. ‘ - . . v

Wiy : L

‘ | r‘l‘ti°“8 t°‘91“r@119t10 brganizamion), The authors believej-e“~“ -

R that at each stage there is*a oertain commonalfty of ability
. "

i.‘ S across the interpersonal domain (self, friendship, and peerf- HQ
. . " e NP . .'» ’,“'
qroup) and that individuals will operate at 3/similar level B

'" in‘ eaCh' ." o . o "-" . , ., '\ 0' A_. "I ) .‘. ' C. : g . S " ‘

. ”“l: N .,’ﬁ{ Let us take»enrexample r?lated to children s querstand*l -
ing of lOyalty At stage 0 loyalty is seen as a matter of
$hysical proximity (being with a group because everyone"is""'

e -holding hands), at stage 1, loyalty is unilateral obedience

'h¥ R ko a leader,_at stage 2y loyalty is an exchang of favors . :":
| . in teamwork or bilaterally in the form of partnerships,_at .
stage 3, loyalty is.the individualds contribution to an on-.
, goxng communal whole; at stage.4, group loyalty is an agree-'_ Y

'jment to give up Qne; 's personal goels for the sake of group

.fgoals (Selman et al., 1977, p.,269).5 Childrenowho have ’x~.
o 'perienced extremely disruptive home and school experienoes J;,:

Zi(which ere manifested fn their disordered relations with

-'“g@ﬂ_f g';others), according to these authors, fail to develop as sy-ﬁiﬂng:?

. w N

e
e

-rapidly as others through stages in the domain of social 'ff?jgf'

\ . C *
E . ;f'reasohing. To examine this possibility, children referred .
n'"to a clinic were compared with a normal, nonreferred group..
. o o ' : ;$' IR . : .
» . [ 4 ‘; ‘ O A . . . . . . L
o ' : ) . .. .‘ . . ':' ..' .' ? . .' : [} O 9 ‘
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A The so-cgued disturbe children did equally well on tests of

w*§e¢f'ﬁ,.. phySLcal—logxcal reasoning., HgWever, 1p the~fpe01al tasks

}-~~-w”.“WQeveloped by Selman to assess reasonlng abou@ interpeﬂ%onal
-t 1-' RAA

relations,,the clinlc children performed at a lowertlevegh f.lﬁg‘ﬁin.f

DR )

Selman glves an. example of this’ linkage: e.f[ S

. . ) L I S,
[ .

o .’, R QI“A 14 year old
iyt ... . . “someone ‘who-

boy who still defines a frieﬂd as | ‘; f'f-fj.'h:f"

does what 1 want him to.do"

is very - - ¢

* likely to have a

‘great deal of difficulty relat-

(Selman et ql.; 1977, P 271)

L%

. ing to average -adoleseents who.see friendqhip as
3:_:‘ " baseéd.upon cooperation and reciprocal affectiOn. .

)

‘- N

PrOgrams be1ng developed at Judge Baker Cllnic in Boston by -)
. Selman and hrswcolleagues attempt to accelerate‘mouement into 1","'.i;
! 1ater stages of social reasonlng. 17' L ." v i"hhhﬁk;'*h N
| rgument amohg SOme psychologlsts ae to whether : o

o A

There is.

the stage conception is an eqsential part of the loglc of i,:}'fw;
{these;positlons._ Aut for the educator, enhanced perspectxve— 'g
'~taki“g, partlcularly as 1t can be Yostexed by v1deo presenta-l o

o ‘tions and role—playlng, has tremendous potentlals for cltlzen

d ‘y.education, espe01ally in. asslstlng 1nd1v1duals to :ake the'

‘: ',jperspectlve of those who aF& different from themselveq and 3.~h
'fuln helplng indlviduals who ;Se considerlng antx9001al ACts-”
'Tto understand their potential effect on victlms. o ~kv~"/.;§”f
& Lo » ".;‘_ ._:p‘ .
;Understanding 8001a1 Institutions° Egotyplcal and fﬁﬂL- fi&“,]
'_Egocentrié P01nts of View s PR R
. | - Another recent attempt to relate cognitive (ldglcal) de- , |
. SRR : ‘ { N ) .. | S ‘...
' S ' velopment to social deve10pment should be noted before we
, _ a .' o I . *‘ /’ .
’ , i f, ) .
’ x
' ' . . . . 4 . & .
Ia ' -“. M . . i 94 I '. . - e . TN - ) . i "' "4 '.;“
’ W ~1(f~" P "-';'m%p:?:' jf.'?';




- ' ‘ X ', » St ‘---..,‘\: ‘,‘_:“}""', ‘ ‘, LR '. REAN
5 : & e v TR ‘
it ) : ) "#'l \." ’ i "' .:
SIS turn to a brief review of the speciflc area of moral devel- [REP S
A ‘ ~ . N X o o . . . L
Sl T, Furth, Baur, and Smith (1976) studied the development oy

"?wfk_“ i "gof conceptions of social institutions among English 5- to |

’ ,L@l~ai}11'¥?§ﬁj°168*usins a free-response format designed to. elicitl;;

.l r'iﬁs:;gthe Process of- thought about séé;al and economic institu-tjlgh;o;

. ){ptions rather than knpwledge of facts. Their conclusionsf;-"' -
. : .jwere 31milar in many respects to ‘those of Connell.: They-
,questioned 5~ to 6-year-old childreh aboyt adults performlngc;inixl_
.:.;occupations and found that young children saw little con- :'._',;;ﬁ'l'
. 7flict between what 1nd1vidua1s llked to do and their roles,”'.

-;fﬂu'::they focused on external or physical aspects of roles (e éu,'

. ' -the uniéorm worn);'and they were egptypical in their ap-

'proach. The egotypical response (related to cognitive ego—
‘ 3'centrism) is a generalization from personal eXperience to 1”.'
. an; .entire ynstitution. For example, the young child assumes?..
._;sitif; 7ffi".that all'teachers or bus Qrivers are like the ones he/she -
;71if-'fdp ;:knows. Thls egotypic reasOning gives way to more stereo-

)'Z_{,; S typic perceptions as the child becomes familiar with mass .

media presentations of such roles. . At a still later stage ‘:;f T
ﬂ the Chlld differentiates the personality of one indiv1dual
_jﬁ R {4 AQ' role occupant from the necessary aspects of a socialjfole. -
. "'i.'_." B . ' . K
A ! - Inc the years between 7 and about ll’children begin (o] check '
N N ‘fg'.knowledge of particular individuals against that of a system +
;‘;’j];i- o of relationships.h Individual prferences are recognized,~3;f :
... A . ’ :M‘. ' A 1] .
. \ - 95 . ) . \ ’
. L v '
AR ;o S T , ’ .
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| constraints on. dbrsonal free choice seen, and a network of ﬂ'”tf'-5f~i“wﬁ

L

f ’subsystfks understood. Furth and his colleagues explain the’ ;f'j Lo

child s changing understanding of social institutions as f_u» sié'l_j_;ﬁy

A . . R v I 45.‘.',,1:—.:_'.;_7_"4 ’. - o, B
[ - . N

follows-

~.

ing, frelating, 1nterpret1ng, and ‘explaining of - er-' S .
sonal encounteyxs with other persons. and social - Ty
stitutions, these: experiences become the- occasions O
&hat lead to an ever incréasify unaErstan®ingiie. -, '
Social Jjinstitutions do not exis® as conctete objects .

" that can be formalized in propositional langquage.
the political network, - the. historical-geographic
perspective, none of’ these things tan be adequa

conceived except in complex interrelated propos
~tions....And to comprehend propositional struc res

is the prerogative of the (Piagetian) stage of for—.ﬁ

mal: operatiOns. (Furth et al., 197&, P 370)0 .

19' FE

R
I L

|
Formal operations are characteristic of adolesoence, and
Eurth noted that none of . the childnen ig thls sémple (where :

the oldest was. 11) . ev1denced such a full understanding. »Theni,

progres/}on qas, however, in that“direction., The authors' :'_ . '-ﬂ}:

T

major poqnt, however, is. that~

-

!n ‘all soc1eties the developmen al component, whxch C hl » LA

: -depedds n.the child's growing,logical. intelligence
~=as distindt
cific environmental. information~~wou1d blay a major

part in children's acqu151tion of gocial understand-"

'ing...;logical rules‘are instruments by" which a- child :;.“;;»Jvf~;,

.~ .. knows. something 4n the world,- including the self S Y
SR (Furth et al., 1976, p._373)m$‘33 o . _n~\v .
£ ,*'Pw' SN Y e e
Furth and his cqlleagues stress’ the import of paying specific ‘
attention to children 8 uhderstanding of the social world, f

not simply to developing logiCal ab}llties and hoping that

\ ‘W . 104 \)

' As the child’ experiences the possibility of compar- , f_fhhﬁj;

from sthe compbneht.responsxble for spe~ . . ;;3-,ff-

*

o St . 4," R - - o ) A

-that' can be acted ‘upon’ but as abstract entities ;-»»j ,’& »t_75

The educational gystem; the commercial énterprise, e ??fﬁ




g;'fv sense that they ﬁail to differentiate between assumptions and

4

;‘ -

ﬁaats.. Elkind calls these cognitive structures "aseumptiye

- ¢ - 4» ;i'
realities.,. On the basis of 1imited experience children make
. [ ,’ e, M ] X . . . \ : ,“ "{‘:’ v )
) . X L oo e '
o A .8 o~ : . A ; ‘N..u\
‘_l.,) 0 ’ .. ) .. ) ," B
o S AR u i
X C N o fﬁ . Mo 2
. ;;;' P . SR ; X | 5 ¢ “ -k ¥y \ , /
! A L S ,,'.,:-‘I. A ; ;
a \ : . . : A
B 3 . \‘.- : . . A "
1 : o . f _ ’ »
L T “ L * k

{}.r;~r;.the child qil} come to apply them to personal relatlons and

R social inptitutions. Thtf state: dfyf,f””“f*f,‘~§5ff','z Ca
e ]iThis is. an ingpgral part of intellectual develop~" = .~
S - ment,. particuLariy at an historical time when the . .=

o e ‘fabric of social- institutions. with its advanced de- T

T« -gree -of téchnology,. buréaucracy, and commercialism .7
R . is no lofiger readily observable .to 'a normally curi-'. e :
. ¢ ous child....If children.do not use their best’ cam . Amuwafwww"
. . . “pacity of . thinking vis-a-vis soclety/'s- institutidns,;;_:
R . this can. result in ‘a truricated ‘and one-sided'kind .. . -
Co " of intelligence and an eventual emotjonal alienaz ..}[ﬁggyg

S tion from society. ‘I am not: #udgepting. that the. = '

S : _.schools should "teach™ the social insights...just ,'i,“

o ' as T‘do hot-hoid they should téach Piadet's phy&i- *
oot rcal 1ogical tasks., (Thére are)...consequences which: .
IRV 7 . could be realized,. ‘however, in:the setting up of an-

T . .- educational....environment that would. intentionally. T
L mourish and foster the child's social thinking as anf.

obligatory component, of overall‘intellectual health. S
. (Furth et al., 1976, ps 373) R : | S
Although the. tmplications for citizen educetion are impliCit
_ Fa '
rather than program—specifici this attempt to relate #iaget s
,,work td social institution concepts is an important one.TT
I U"‘ oo
‘ Although most developmental studie3~de ine egocentrism
\\ .
Y as a relatigely unitary dimenSion and docum nt-its decline v
L during the period of middle childhood Elkind (1970) has pro—-‘b
posed a way of relaﬁ}ng the development of cognitive struc- ffi"‘
tures to affective development by examining tbe specific type
- of egocentrism which is~characteristic of each age perfod.l
5: During the earlv school years, children are egocentric in the
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'ff.f{V'“ an. assumgtion whicmxthey then apply indiscriminately to sit-.-

:_ ”;uatlons anh whxch they resist changing.even in the face of T’
ey | contradictory.eyidence.,‘f ;;":li-mi?ﬁﬁ;j~¥:if;fi;?:};, ry’“yh“igt
S g Related to €HT””T§ the be}fef, also characterlstic of ";3f.

{n : 'j middle childhood 'that chiIdren are: wiser thaﬁ adulth- "cog#
. . ) ] ) . . “ N % : ' I
WA - “initive conce1t.. Thls beITef mhy interfEre wﬁth ch}ldren s
. . . . ‘ ‘ .'f

.f‘hf' ,}".n learnlng some of.the facts about human soc1a1 1nstitutlons,on

the grounds that theybare fool&sh or unnecessary. chni 1ve

-
. -
v

concelt is only a part1a1 conetraint, however. :' ;:1' N A
ﬁsJust aﬁ pr1m1tive ‘man. prayed for rain “but also irri-;i.u'”
gated his field, so do children believe in. the X in=g; :
tellectual superiorityjWiiile they ‘frequently Hehave 4

- as If adults were wiser and more knowledgeable._'-', W
* (Elkind; 1970, P. .64) | IR

b T At adolescence,“the stage of formal operatxonsd young

v persons become able to th:nk about their own thought and also'.,'

to think abouta the thou’ght of others. Elkind belie\res that ‘

i

Jt ?ru “g'thls'resu1ts 1n egotlsm 1n wh1ch the individual fails to dlf-g

*fErenxlate between what others are - th1nk1ng and the1r own ..':

T . .
_ o ".ﬂ' mental preoccupatlons. Th:s eventuates in adolescents' be--
. C e - 4 --.,. -'

11ev1ng that others are as preoccupled with the1r behav1or ;;??

. o ” . . & .
SR .f*,; egocentrlsm.into the social as welt as the cognitive_tealmé“f._-
. o f‘.u K - . 2 ' ‘.v.
G o TR Thls vlew ana 1ts educatxonal implieations deservé further .
P S A .

“lgf ﬁ;ﬁx exploratlon. Another interesting possibility is that the '.;-*”"

end of mlddle chlldhooB\ When the influence of assﬁmptive

¥y . K
. LT, ‘ LY

»realitieg may be“ﬁomGWhat lessened and before adoIescent ”mf”i'.ir: .

Y.
Y.
R4
s
-
-
M

D ~and appgirance as they them&ﬁlves ard— Elklnd has taken "gf'gr'i.,




.., “'.'""-v-"f‘:eqoceﬂtrum gese in, may be an eSpeci\ully fleﬂihle :Seried :
S ‘education :iout social iSsues. '. Se\zeral other writers _.;“' : .
. H 'M , wmhave 'a(lao ident! fied that périe{d"' as an\imporj;@nt One (Lm- u«:mw gmf
L /‘ . bert & Klinegerg. 1967) ', ‘g" 0 ’:‘, ,

. f -"f.»;f" o “The. application pf.cognitior.\ to s.'ocial a‘nd‘ nbnaocial mat— ’{

: ters (or,rm other ;rord'sv'the relatlon ber.ween the cognitive . ' .' s
and the affective domain;)‘ n; a metter of interest.\to Qm?my ) )" '
‘ (\l . gsychologists at the presenti time.,. 'i‘he ;;rojection of these' (
..‘..'.' { "t:'heoreticalu andlreseeroh.rhr.ust.s. .int-:o _educa'tional programs r‘ a ' '. ’

o " “has onl} begun. ' " 7l Lt e ' Lo e
2 . ) o Merr!al-bevelopment EHuc;tIon St :'. | .“,'..
. " ' «»\ : "B number of specific programs of fral-development edu-::'. '}-e;;}'iq:,-..-
'.'. ;. cation have beeh gsibi'oathed primarily from a coghif:iven-.. :.:{"-f"}‘».*;.-'

;'. . ) L developmentagl approach (asSociatef/with the theory of KOM o
g : :'} | berg Ahq the educationai development work of Fenton) 'I‘hese \’ -
J / ‘; ve _been ~reviewed extensi\rely in RBS pubiic‘atiqns and will L ’
- Tae mentioned bniy briefly here. Thae theor;* posxts that ;n "*
| 7 ' md;.viduaal s judgments .of moralitx move ghrough an invariam': e .
r’.-:: o a sequenee of staqes progressing frorh "edoniqtic (oriented to O :? :
- , réward and punishment) .to cohventional (vrule oriented) to
: morally principled . Acco;:dihe to 03 iR §
e indiv’idqa to'a s stage o mora%séhihg snghtiy aboye hi~5»
' ’ ~ctirreh;:Kcéaz' \-in’duces« coumvglct ich wh’en re‘solvedfﬁ‘;‘"‘y';’; ¥ '
| o‘f "h\entai.reon /sization, resul\tsa ﬁm A progreée,ioh to,a ;% }I'I-_';"
Ry °,, . higher stage of morakreahoning.‘ 'rhus. «the hedOnistio .basis
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d'tor moral judgment'is sqpplomented by use ofpconvcntional n ':i”gf :j
‘wﬁgl”fff;- suppogtive arguments wbidh, in;;ome indiviqdals, 18’ replad%d 4f~' ;ﬁn
" by .wha ohlhe%q calla‘n\oral‘ly. ﬁrintipled&&easoningm ‘ "
o ?rograms usiqg this rationaie introduce moral dilemma9 3 .d;iiﬁfﬂ
the classroom,,where actiwe:discnssion betwefn shaﬂl .3“:iﬂt¥i%£f;li
groups of students:at different 13V0f9‘°f ‘moral. :easoning $.flﬁiﬂjir£§

is encouraged._ Evalu tion of some ' gtams has indicated ﬁVZ.;{+5~

ﬁ\fd that stﬂdents eﬂ;nj:iwmb

:;xposed to. higher stage atgupents e hibited shifts}towa:d' "f:fﬁ”_:;j
.zﬁhiQh‘b*moral reasoning. although there was‘ng concoﬁTtant 'fEi i}i{%&
;\T change in behavior inha situation where it was possible to L ;;' -
| ¢heat without obvious detection.i Another study found that g
B sZﬁdents who participated in the Fentdﬁ’moral-development ,ﬁ;'e
ggogram gained s1gnificantly more in moral maturity than 5¥ :ﬂi‘%_‘
-did qpnparticipants, and the former exhibited some improve-: --t :'%
~:\X.fﬁﬁxment in inquiry skills, knowledge, and positive attitudes o :"‘*ﬁgf'?
| B toward politics (Liebenm§n,-Note 4). S N : ,5 o 3’ _ ;”5;;h;w;;*l;f{

. There is some eV1dence t}at ‘the effects of moral-edu- T ”§,-.,g;

i U — e “« v

- cation programs do not AppeJr until severai months after S ‘{,ﬁefﬁ‘
B completion (Beck, Sull}van, & Taylor, 1972). It has been':ﬂfgwtt,:t;j'
fﬂ suggested that this 1o g-term effect il due to the contin- . ;,-3

o ued application of certain aspects of the program by teach-?ﬁ:.»?;

ers, such‘as tue use oﬁ small-group discussions to resolve'- ;ii'g,l”ﬁ?
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% AN SR IV R R
f, j?;::”df‘._jint;ipﬁrsonal'and mcfai confiiot; (éelﬁan [ Lieberman, 1975).1ﬁ51;m;¢
f.“ﬁz5ﬁf5j%ﬁ47'u Although thesegare’pronising-approaches, it is«prqbably
iunaﬁi;.f' toe earlytto.conclude'that'morai-edudatioh prodrams.of this

k f‘ | _ partidular design should hﬁ imgienented tn all schooISf

ﬁ' T'f '$‘. First it is necessary to clarify the conditions which lead m{ _____
f}fﬁ:\y;f"{V‘ to advances in morai sbages, \o improve the iﬁtt ents of; Ae
1}('1md " .-.,.measurement, and to accumulate some reseqrch on'ZZtirable f35;1f1f~“
i“;. J._' ;; : teacher characteri.tics and skills and on associated aspects &
'24; ?; 'WZI; of school structhre (R!st, 1974).3 Furthermore; some\au;s~' :
'yiv-" o -tions have been raised as to Whether higher level response;

A& i-y (hvf . to these verbal dilemmas result ﬁrom learning which responses

o ‘. ~-~nm PR
PR dre expected or: desirable or whether real changes in moral 4£§7'
. ) ) '/'r ! ““) ke (v\"i . .

N ) ,(tureasoning ate actually occurring.. SOme research indicates,

| . Jifor example,.that performance on moral dilemnas'is related .
Hlihto the nature of the task: the type and content of moral di-‘

, S '-.eflemmas and the mode of presentation eleoyed (Jerbal or visu-l“:
"f‘siffﬁ _ al) (Chandler, Greenspan, & Barenboim, 1973; Jensen, 1973),
;agnui,ff,-f .1}‘7i A recent project (funded by the National Institute of :

RS “",LiEducation and cartied out by RBS) charged with dsveloping a #g;t“lfﬁ

S e :definition of ethical education place? a. special stress on S

lexinq SRR

L "5. ‘A t~'.prob1em, therefore, is the modest relationship found between 4-,?'

‘}f"f,.f _g%{, ﬂverba11y~statdd valuasxand actual behavior in many of these

~ adétiﬂ K :,l,programs. One study (Turie1 & Rothman,_1972) found that sub-""

Cwl

Co . '8 L e
BN E RS ﬁjects at'ths principled 1eve1s of moral reasoning were less :gmn‘pf\a

o Y
.o ‘ . e .' o o N .
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likely to}bhuqt than werq those at the hedohistic on reci-vgfﬁaﬂ?f-

Qﬁffxfﬁ;a préchty stadﬁly Othqr studtesb\hpweve;p have foUnd little vﬁfj" .

R "f?relationshw Bf'yan (1972) cnncl“d“‘{ “hat’ verbnl ptesenta-*fij'-?"“
i ) | _ AVtions of - altruiatio stdhdarda vere qfst lihglx to increase f;;af T
ﬁ;ftli'ff;';,iprosoci verbalizations, Whereas uctual exposure to”altru—}ﬁ”:'w
,;;;o'tdffﬁf 1stic models waé more likely to 1hcrea8e prosocial behavxoﬁf.

XE”, d. Tasks whioh require vetbalizatioqs of moral Qﬁdgment may im;
0 prove the lgvgl of diacuanion of morality without neoessanily
f?r affacting behavior. A‘study which ihvestignted-the relatioﬁd\
W v \between moral judgment and poral behavTon neported that moral
\.3.' ih@? 'oning exqrted an efiect on the type of evaluation given‘7
SN
if-é ) ity is indicated by a study in which it was found that .'ssev--L %-L

'{j _"<*~' - enth—graders who were originallx.at the two lowest stages of

¢

}g{}' o _froral reasoning were inf}uenced to move to higher 1evehs by

vy etlo _ discuBSion of mo£\§ dilﬂpmasswith dlaasmates, while those o

L3

¢¥\~ : C oniginally at. higher levels were not 1nfluenced (Tracy &..

I Croas, 4973)., The authora suggested that fo: the students

. -~ . . N
ST L [

:[?h at-the' wer levqls of moral development, hooial support

bf:}f.f for. verbal stateqrnts may have been the 1mportant agpect. F .
. : ",f promoting change. "=; "',H1ﬂ‘.3<d~ | 'ng',J ‘-Q‘fV @ ‘i,.ff“




‘}_'»'."g tioning in a democracy Although recent research suggestsf*‘
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T its °mPh‘513 on sequential atages and the role of. conflict H
- “”f”- berween existing reasoning qnd hiqhef level reesonina in pro— *hffww
[ 8

moting development.; Further, these progrems have focused

ﬂ,';-' attention on peopies' judgments ahout justice and injustice,ff*u

- - right ‘and erng. whis is an impﬁrtant supplement to the ' .
4 tendency of. some political scientists to focus .on participa—3

;,_ .tion by citizena as the preeminent criterion of citizen func-‘

_ that the agen‘L of moral-development education and citi—
.~zen education do not fullqu01ncide, the theory and the.,hv

techniques of the former are of great importance to the_ff.

. h Sy
7z Lo . . .o v .

. - - . - L ‘ oL - "i ) - toe \'
S latter. T v ' NN
. ° !" " 13

' Moral Development and ?erspective-TakingA o . . ;#
| R
~Both Piaget and Kohlberg view cognitive perspective—tak—

ing as a prerequisite cognitive ability to moral judgments f

o T which are fully mature. In fact, Kohlberg asserts~ S
L Pninciples of - Justice...are thjpselves essentially _
SRR principles ‘of. role=taking,.that’ is, they. essentially
'L,state, WAct so as to take. account of everygnels per~ -
spéctive on the moral conflict. situation. exohl—n.-

The area of moral education, however, representp the mogt &Aﬁi”?}

353;? S seridus attempt to app;y cognitive-developmental theory, ith ;zﬁﬂﬁﬁ;

-+ . berg, 1969, pp-_393"399’ A T e I

‘ I

ﬂ' Kurdek (1978) has recently‘reviewed evidence f!gardfhg cor-‘f.g‘

e relations betﬂeen perspectiVe-thkihq abilities and moral '"r'J-
'ft&v judgments. He raises & number of - ﬁethodologpcal cautiOns |
‘; N and auhmeri;es studied i e table whiéh demonqtrates that
! Yo N ‘,:i\"' \‘| . : ‘
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'}]-meat corredationa between these abilities range from .00 to,‘ﬁ"f.y~"'

Ay “‘,' b e RN
1. .‘2{030/ He”concludep as. tollows. 3ﬁ-d;;(,,;“khgﬁ~
Thevventuﬁe of searching ﬁor'the cognitiVe compo- L
.nent of va Y ous facets of ‘children’s moral. deVel~"
.. opment, innn ort,'remains d,fensible, 'and perspec*"
tive=taking. ébility is theufront-running oandidaté
- for the position.u (Kuﬂaek, 1978 P. 23)

e

i : A parallel review and table of perspective-taking and moral

behamior (which Kugdek\defines as equivalent to altruistic

A R

bepavior, generosity, and cooperative behavior) show corre-ijffv,\
‘ . -

lations ranging from .00 to about ,35.’ Both perspective—

Y

ey

taking and moral devel ment must be viewed as multidimen--VL'A

sional in nature, an dndividual who is high On one aspect

gill not necessarily be high.on another. Measurement tech—-'“

-

' .-niques in both areas- must also be 1mp’oved before progress

:1n researcheor education 1s likely, according to Kurdek.'A

M &

Further, the present author would suggestathat studies~ .

R AL DR
| 4 P :

ﬂlike that of Chandler (1973) be conducted over: a w1der age B
range and with nondelinquent children to study ways 1n which
.“ perspective—taking ability might be enhanced and what itsl~'h°
'isubsequent effects on moral Judgment and behavidr might be,,
'It may be that the ability to see someone else's perspective

iin a %ocial s;tuation constitutes ‘a basic component oflall

”‘the attitudinal and bed‘vioral aspects of good citizenship.as J‘Q_j;itﬁ

':defined by RBS. .But the relations hetween thosetvarious ele«

"q;ﬂments are not simple, and at present there is 19ttle mose

'

,‘:*than a suggestion of directibns for educational progtams.

".‘.NI\"- .
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Turiel, who pertormed peveral of the early piecee of:lab- ;ff:;;l3

oratory reeearcn on Kohlberg e theory, has develpped, in so

very reoent papere, the idea of separablevdomaine of morality

and orientatione to social conventions.~ He pointa out that
. ., !.J
previous wbrk has tended to. confuse theee two domains..,
fSocial oonventions are behavioral uniformitie which
. g " coordinate the -actions’of individuals partici ating
" in a social. system,..;Examplea of .svcial conventional:.
acts. ipclude unifofmities in modes of dress, usage of -
.- forms of address and modes of. greeting....Social con-
- ventional acts in ‘themselves areé arbitrary in:that .
" they .do.not have an intrinsically prescriptive basis.
(Turiel, in press, p. 4) L E

.-
v

Turiel believes that some pf the\reziarch previously con-;

v ) . -
sidered.to be ‘concerned with the development of morality is

Ry

really conoernedawith social conventioné-~for example, stud-

jes; o£ children!s willingnesa to’ disobey rulee regarding
playing with "forbidden' toya and children '8 responeee to
concepts ﬁm rules in the game of marblee (a mainstay of
Piaget‘s work on morality).: Turiel prefers to reeerve tne'

term “moral“ to apply to a much more limited set of iasues-‘

3, the va*de of‘life, physical ana psycholoqical harm to others,

_ violation of rights, and deprivation of eomething to which
A »
,the. person is entitled. The consideration of moral-action in
oy
8§?as~suoh ae theee, aQOOrding to Turiel has its dQuroe not

in arbitrary conventions related to a eocial inatitution but

. y ¢ .
: '.', . (”

J\.rather iﬂ'considorationa related to underlying coneeptn of’-“

PRI .._;_.,;-.




e e e
justiceiand.cqnsequenc\s with regard to harming others and %kﬁv:
A f -violatiqns of rights. " ‘” ’ ‘_; R J ‘q i
': fﬁ.;,.rOne ‘of the pieces 9! research which Turisl and‘uis-assoeb~wnup,~
,'ﬁf%iﬁcietes conducted ‘was. an observatlonal study of the béhaviOr 1ﬂi: .
Iimfﬁ°f preschool children in 10 schools and interviews with the eiijftﬁfn

ﬂ_:children about the observed events soon after they haé taken::“
_. -_.. ‘..'. 6‘ % . .. Y
‘ Tgfgjh;place (Nucci & Turiel 1278). It was possible to distin-

A . .oa
i ‘n'.-. IR A )

W e

‘iﬁiguish between children s responses to acts which. violefed ao-'f %F-*&{f:

ﬂf°i°1 conventions (e.g., engagfng in acts different from the' |

..n;group, duch as'sitting rather than standing while eating) and

f\'acts which were moral transgressions (one~person intenti n-= ;
."fi,vﬁelly hitting-another).; Eighty-three percent of the even_s
h .were classified into the same category by adult ohserver"_ ‘
V_and children who were interviewed. adults were ‘much more .
| 'likely than children to initiate responses to transgressions?‘ "
of sogial convention, while adults and children were about
_ Vegually likely to xespond to moral transgressions. Further-ﬂ e
: more, in interviews children responded that moral transgres- ER

'{ih.sions were wrong regardless og whether there was a rule pro-

(3

-.,:1'~i;¢ ~question whether it would be all right to steal in a country

'hibhting th_’beﬁavtor'—“In*an_;_

{'children in all age groups, 6 through 17, said that it would

o
o ,lz N

n-be all right if everyone in another countrx decided,to ﬁi%y "*yai*ef

'\ Mu..)h

) m’;, U I i O
L a. game bx different rules. 1ﬁvcont¥%ét, in response to the ;lehy

in which there was no rule against it, the distribution was
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neArly reverred, with no more thsn 30& at sny age leVel qn-';;fnff‘}gg
. ’ _ S .‘,4 \._: et Tl _. .w.-..'-,.«, By R ’
. . ot -~ K 2 AN B " . » "

e swering yes. S e R A R :

A . . . . Yo
. ot - .
.,

: 'i?i}f;:"*“w. Tﬁe resulta of this reseerch sre especially interesting

N »,

o \..' . hecevsenstealing ss an example of a.moral rule is perhaps not *ﬂ'i
.v:ﬁi:ifi".. the'strongest example, as the aspect of harm may be someuhat
i@;??y'ﬁil% ~f; ambiguous. Turiel continuéd‘to criticize Piaget anq KOhle %:.f;w;ééfh

. berg s moral-deveIOpment theories as feulty because the?’con—=ﬂi, )

igﬁfb"”F V,j sider that the acquisition of hiqher 1evels of morality s, & #rﬁiiwﬂf

process in which justicer(mcrality) displaces conceptiOns of '_ﬁ =%}

- soc1sl conventions.' In hrs view, convention is npt a }ower

| form oﬂ morality but-a. separgx”*set of constructs which indi— j
L o v1duals use ‘in dealing ‘with their soc1a1 enVironments. ff ;W;
7'*\- ;f_' .~-: Turiel reported the results of a cross~sectiona1 study a

I o Whlch attempted to delineate a series of stages describing SRR
individuals responses to social conventions as a domain ff' R
a clearly separate from moralityo ﬁf-.f3" _..}',fﬁ_ '1bffj;3.“f ;sf;4f'

©  social convent@on forms a conceptusl and develop~l L T
o w7 vy mental gystem....The- individusl '8 undCrstending of - - | o ..
7 <.~ convention is related to his concepts.o social or-’ AR
R  ganization. Development. progresses toward a) view- |, Y.
e oo . ing _conventions as shared knowledge of uniformities! oo
e * . .in social. interactions within: soclal'systems, and .. . .
. b)_vieving 'such. hiformities as functional to . the L
R . <l t all levels, ﬂf”fq'w]',ﬂf
o T o 0 "however conventions ‘are conceived to be...arbitrary:. R
TR \-_sndzielated to the social sys\em.f (Turiel in press,f,;
a B . _ -

g: L . whe mode by which individuals progress through these s‘ages L <?}jc
e 'j]=1 is conceived as a dialectic process in which‘one staqe rep- T“j;:'}

resents the afﬁdrmatﬁonvof.a rrinciple snd the nest staqe "y ’&.Vu;;;
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represents ;3& negation., As an adjunct to process,?"

uals use several methodsthf gathering information about thef“f

‘,social environment. They symbolicsllystake the perspectLVe J
J RANETEEY T G '

K,
- 1tation. Turiel sees per pective-taking ability, as well asl{

' several 1mportant processes of social learning theory, as

K

gfl"f’ cbntributors to. the development of conoeptions Of soc1a1 Sy

':'convention.A L **_,,*fj‘gs,.i [.' "ﬂ'fﬁ | *m‘izt.c' .“&'ﬁf.
Institutions which relate to citizenship have elements of
S, .
both the soc1a1/conventional and the moral. For*thefpracti-
N

tioner it is. useful to distinguish between mpral dgpects of

.4"‘-_...:--._ . ‘r

ample) and aspects of citizenship which relate to 3001a1 con~ L

o,

ventions. The former are seen by children as universal.in

bharacter, transgressiqns being wfong whether or not spec1fic

proscrlptive laws exist Various aspects of human rights “_j_ﬁ,g_ﬂpf‘

;

“rality. -In the. domain of social convention Turiel notes

; hat there is a netessary connection between the 1nd1v1dua1 8

R

-

conception of soc1al order and’these conventibns. -Many as~ u.u

of another Epd engage ln'Ebsefvatlonq,Communication, and im-..-u"f'

c1tizensh1p (obeying laws regarding murder and theft, for ex- 'U-ss~ ’

¥ W

o pects of political institutions and processds would fit under

o this category. Tuﬂ;el 8 work is a significant beginning inu: »
- the delineation ‘of important distinctions. When the frame—'ﬁ' o
; work for social cognb&ion which he.has articulated has been ok
‘ applied td more explicitly political matters, and when its fi;jj;l_
) Q‘. R .' . . N . u ”‘.‘ . '-
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: There are several concepts used by Piaget, Kohlberg, Cl
Furth, and Turiel which have 1mportance in gpe design‘of :,

h-ﬁ.

| {J_ . : e I M TR ,
imolicot ons fOr education have been exploredﬂ.the citizen
education effort will ben&iit in important ways.,flfng{[hrjaf'"l

T
.'- ..

Educatiohal Implioations of’ Developmental Theories *3*5 fnffff”“?“”

-1educationa1 programs., They share a: commop stress upon r.t»f S

' stages and the cqntinuous,interaction of . thq organism.jnd

e the environment, as well as delineating specific procefses’ { 5{:{5*
v O SR - D DL AR R
within circumSCribed areast ”ﬁ“’ S '-;yvva_gyjf.ﬁav

Withn the 1ast*$Q.years the findings of. cognitive-de-’l?"f"fif;
C ql\ o
velqpmental research, especially that based qnéthe theories .

B IR U

; of . Plaget ‘and, Kohlberg, have’ been extensively applled to edu'fﬂ‘

cational programs with cognitive objéctives. Although 1t 1s

L3

perhaps ea91er to translate Piaget s research findings into “f“iT
‘ thxs area, there 1s no reason that these prinuiples should

{\ not be utilized 1n social and citizenship edmcation &s well

Q

Brainerd (1978) has out}ined ahd summarized the impli-

cations of Piaget“s theory in three areas..'curriculum s.'.e---j

> ST " 0

quencing, curriculum content, and teaching methods.. Under

A 2 ‘, e
seqkencmg he concludes. T I S .
- . . . .. . . - R . ‘ ,.3.::“ o K . ) |
~We skould fiGt Fry to teach children mater{al fhat T T =

~ 'is’ clearly|beyond their presert stage of cognitive o
_ _dqwelopmen ... » sTeachers: should ‘avoid trying to-ac— - o oL
~calerate their pupils' progress through the ‘material. ..U T et
. ona given subject....Thorough mastery of a subject - I
- over the widest possible range of situations is a Cen
: ”=mueh better criterion of -learning: thnn sheer speed. gg% L

,..We should try where pos_ible‘to teach children N
Sl . ‘ S S, G
o A "\'i,/.' (B ’ - . ‘ . . : * ‘;:’ S
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fﬂffg;‘é*xfww new concepta.in the same order that these concepts
w'fﬂ~-3f3\' emqrge during spontanacusucognitive development. o -»ﬂvp :
‘ (Bra erd, 1978. pp 273-275i ..f s ”,,1;”«ﬁ¢pv“ ERE

o .

Y ghe conclusiona regardinq curriculum content are sogewhat

;Euff more speqific to learning about the physical world, but rec-‘

;ﬁpﬁfffftfi ommendations concerning teacher methods are: equally appli—

f e

:;é;zlf ( 'cable to’ phyeical and social knowledge.-'fﬁg”; .

" play in ‘their own learning and to try' to -make learn-:.
:-ing experiences ag active . as possible. . Second, the
teacher is encouraged to make children aware ‘of con=. -

- . .. flicts and inconsistencies in their beliefs.. Third, .
SRR SRS & A & - argued that ‘teachers' should make use of the . .

f%he teacher is asked to bear in mind...that children-:{ﬁ}f{;ﬁ?f"

S o 7 children® sipeers as’ teachexs., (grainerd, 1978,

T pe 280) L e S L
‘T;JS.. rhese general principles. as well as the mOre epecific 1ink§
@iiﬁi;ﬂ_f: suggested wfthin each section, are. important for the consid—ff?ﬁ
i;f ? ,'. : eration of research and develppment in citizen education.-

;;:fgh:j;" §001a1 Learning Theory 'i,gﬁ'ug ,;-”:;iJ;? T;i-?ﬂ ;
" ,g:t;‘ A second major theory frequently used in examining BO~

Yoo

ticukarly with Albert Bandura. For many yeats' Psycholc-'

- ;Qp*f;" gists felt that it was appropriate to draw clear contrasts o

¢ U e

T?L:fief5;2c1a1 development is sociAl learning theory.'associate par-,jf"'7"

between Bandura s sociel learning theory end or§anismic-de-,ijfr_

i;Lir@‘if velopmental theories such a8 thoee just@discussed} fhere e

)

.A&; . i;{ tions such as SOCiaiLaarnihg\?hﬁﬁﬂx\(Bandura. 1977) havevidh'u

IRV

within the ihdividdﬁt as well as environmental factora (such
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"'4.?*g¢=iﬁ are clear diffe;ences between theee positions, ﬁht pﬁbllcdfkiftJjﬁ,“ *;

f?[¢.jff3f made evident that' Bandura. takes -accqunt of cognitive factors %fﬁwff‘“



as reinfoﬁ!kment).a whis is still not a developmental theory,fi‘”

h0wever; that is, 1t does not describe diffexent specific

e

lf{ntructures in different ‘age periods which change sequentlallyt'

and uni«rerséllyr ot does it prescmbe the kind of cun?ulative,,-* S

'~-environmental—org.ﬂismic interchange which is charactéristic ER

1 .

- ofttheories ldke hose of Piaget or Kohlberg. Stages'are~not[:”.“w:

part of social learning theory, although cognitlve mediators

5and influences pla? an 1mportant role 1n this most reéent ex-f"

8. "
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In a schematic diagram of the components
'servational learning, Bandura 1dentifies four distinct and

important processes. Under attentional processes, he char-u'

,verning ob~- o

| acterizes the model provided for the leld according.to 1ts

% ',\‘ -

. distinctiveness and complekity.. He also distinguishes.the
fcharacteristics of the observer, and Lt 1s here that most
nof the 1mportant aspects of the preadult obse?Ver belong.

rv

: To some of these, Bandura gives consideraﬁﬁe attention, tb

\ L 3 "—'.“( -

.'e.others, such as sex and age, he gives less attention.n This,

| however, is characteristlc of somal lear,ninQ theory, which**

- _fmaintains that the proceSses of acquiring behaviqr through 1;.:a

ff‘observational“learning are the same for both children and :ﬂq.;

i R

",adults.\ TN, S

- : , .
v . . ; . . ' ‘e S .
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A second major category of the component processes gov—',,:}

Y. b,

- ernin observational learnrng deals with retention processes.‘;iﬁ

\

. her an individual retains over time the behavior that KPR iﬂﬁ
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,: of reinforcing beh;:xor, with the only rmpOrtant character-’f

he/she hasxgbserved a model perform varies according td’such

factors as the symbolic coding of that,behaviorh the °°9n1'.¢,'

tive organization of the ihdividug{, and 0pportun1t1es {or»'

symbolic and motoric rehearsal Of that. behavmor. Notice here

2

L

particularly the emphasis on cognitive and symbolie/pro-"wFKﬁgffff,;f

\'-‘)""q'.

cesses. This is a new streas which has arisen with;n‘quite

recent formulations of th18 theory.- It is no longer a. matter

v.

Y ' ‘_..-

istic of the obser ’being his/her reinforcement historyn

A third componene process governing observational learnh ',

Ty

1ng us what Bandura ca].ls ‘\otor reproduction prdcesses.

‘,:v.zen behavior and attitudes. " jirjf . o ”'9;3*‘4_;_5_e5{

R

These are such things as physical capabilities‘and‘seif~
obsersateor of attempts at reproducing the behavior seen.‘

!his category is probably somewhat less relevant for citi-

Y

- -

"_ . , . . S

The% ourth category, motivational processes, is of spe— ._t%ﬂi

- cial 1nterest, however, because it is relatively new to tﬁ

l -"‘

theory and becauss it gives a greater generality to it. Here,a

a distinction 1s made between externaltreinforcement,'V1car-_

t. and self-reinforcement..~

moe

. -I

-~

. - . "

ﬁandura s theory and these four kinds of component pro—

e

cesses “of observational learning (attentional processep, re— “”i"

tention processes, motor reproduction process and motiva-. '

b f‘

'acquisition of oitizen dispositions.3 This - theory has beeh |
. RIPEPE S f""\i G '_ IT, ‘/~ " '-', oot RO v - ', ‘\
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\ tio“al Pr°°98893) are important factors to coh ider'in the &7”"'
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appl%:d in many sbndies of youﬁﬁ people and--&ecenxly, has |
been used to exleXn chanqﬁs 1n adult behgzlon/and personaltj;m Ry

-

ity associated wlth mn{g}age and'parenthood»(Hemmer,,l973)¢ })

'.— & BTURRK

’. - ‘z RS
Altruistic, Ptosocialv and*Coqgfpativ Behavioo "

0’ ' . N
_" .-,_‘ .

: Many.experimental stud;es Qf dltruistis and prosocial

& e ey

behavior haVe useé*the modeling approach, derivga from_so~'?“°'
SO

cial learnxng theory,; The most commbh definitlon of proso-“”ﬂv
wu et N

: _a&gl behav.ior ‘i's actions that: are J.ntended to ai:d or bene-
! : . i :

TN

anot;her person or gEOUp *people thhout ’Ehe actor s

antxcxpatlon of external rewa dm (qusene& Eisenberg-Berg,

fr

1977,-p. 3) As thh all such deffnitions, however. there
Jhave been dlfflculties in operatiqnalxzing it because it is

drfficult in practice to make ‘Siiive . that‘khe lndlvidual has
. - “-.u-,

no antlcipaglon of possible rewand (eugn when none is ex-‘lf

T

licitly promisgd)q Donatxon to charithble causes énd help-<';

‘y.."q.v,. PR 0.} v

ing persons in disttess (rescurhg) ate thﬁ measures of’ pro-'dﬁ
.y
’social or altrulstic behavior used most frequehily. Sevéral

elements of‘the RBS definitxon of citIZenship are examples

. Y

.°f Prosocial behavior.‘o These are especially important beu'*"

s
5‘a .

'5oause they go beyond meny pasﬁ conceptions which weng Lim—

*_;;gg=§9 behaviqr related directly to.political instttutions.,?":.

4#

4 In a recent Arﬁlcle Hoffman3(l975) argues from psycho---*!
1091041 research and human evolutiOn that there is*an in~

t:insic,&ltruisﬁlc motxve which hAs both oﬁfective and cog—;,ﬁllifHV
‘ A L ] T

ni%ive components; hencalls this motive sympathetic disnress ﬁ;ffif;

«"v" *1 WL e
J'wg,;:;;<;-g,g‘ ST TN




3 . o S "‘_’JV.‘"Q-’.'._}' -'__‘_'-A

L “‘favntional and'%elf-requt studies haye fOUﬂd”f ewhatmhigherg3gi -
S ¥ e ERR :
correlations (Baumrind. l9~7 ). ) it is encour@ginﬂ ! h°"ev°r' T
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“haviak as a uwitary dtpenaion is Open to some queation.‘ Bty~)'fﬁft*‘$¢;;

' am \.;:til_.gvfs )-._;'.;&nd"_': _au;an,ggn;_. (197 6_.».-)::\;cg’npj;uqég,;i;@g',:gg;nig'inq and res= it

RO , -.qufv‘*
'cui ng behaviorfare only modergtely oérpelnted'utth each othe:,goﬁps"-

P
.
L2}

_ proacé which 'ého%d lead to furthe:; generalizatﬁlity ot' thesé'y
. ) . , g y ,

. 0

‘f')fqu\ cally to both sttangers and acquaintanoesA\ ‘ j?./"i; f.;” *”'*f“fribd
:,kﬁ@ Rice and Grusec C1975) comp&red the efBects of a modol"s o 37Q-

wBethenait is appropriate to concqﬁlualize prqsocial ben ~“jj_f:;7fﬁf
o NUAT

i

A TH N S
.

when tney are measured in laﬁbrgtbry¢situations.;'Some obser~

that investigatoré ln thi& area havq\taken a multimetbod‘ap-‘WT f?ﬂ:;f

- 7 S Rt RN e
studies.-- *ﬁ*d" - TW.T; | f.nk,;.-dx ol «“;b A 'f.;;}g,,;g*ﬁfﬁpgng

wnat isﬂpitea>as a limitbtion of such studies from,the fiqg(;jﬁei

*’0

point of view of researcq utility--that is,_shat children a;e
35k°d tO help or. don\te to strangers rather than friends—~may | ;;f'”

be g strengtn of th&tudies when applied to citizen eduoat— . :
. ’ LY A ) e
tion. Citizenship behavior muat relate tﬁe child psychologi- P

., "I‘

v A " T

\

vegbalizations and actions qpon behavior.. It waa.found that j';s:?‘ g
both the verbalizaﬁion of an ihtent tQ give to charity and nzfli\T :?ﬁ
@he actual behavior o! giying tq charity influenced 7- to '__'“” I'
\li~yeaf-old children s subapqx?nt donations (when °9mP‘red-it;”z oifaﬁﬁ

d

with a gbntrol group whera no. model woa preganted). Theae 5:f \;;;7f--

efiects wera maintained over perioda up to 4 months. These itj: N
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Jﬁ?ﬁjf[fgf;,f auhhor;reepqrte i trom their findingo in a later utqu, that *’“f'l”
’***’-*-“—‘ - - subjecta who were in dontlict about dpproprigte be-havio: wereiL
ﬂ.cf;}f;?g}f-y mofe‘likely to: birznfluqnced by either verbalizations béuin-'i-_”

g tent or by thd act itaelf; thoae not in confliot requited ex~'1 o

P yfl.ﬁf poaure to the pbrforning model in order fothhe influen‘e to f‘ -

| be ststantial. Providing a model of the degired behgvior is
}::.flj". usually found to be more eﬁfective than preaching, although
f{:_'-ﬁfa': some studiea have found that ﬂhe e!ﬁectﬁ offqbeexving éq nl-'“

‘ft~~;”;g ; truistio model are enhanced if thelchild also recelves aome

v,

f;_;”‘h

- ”.=f" exhortation about ghe sooial qprm ‘of Shating or, helping (ny—

oo an & Walbek, 1970)..'., \...,ju.'”;fﬁﬁyf:;f‘“jﬁL;ﬁgff;.5a,,;ﬁ7fwﬂffz
N ﬂ;“i}ﬁi ‘A study By Sprafkin;wLieognl: ‘and ‘Poules’,(1975) 1nvegt12f?ff7§fi'
;,ﬁﬁ{k__ ﬂ‘fﬁi gated the effecta upon childran oﬁ‘prosocial behavior dis~ W-IV:5 |
‘ffflfnifh}{%“. glayed in televiaion programq., Those who vieved'a Eggglgfﬁ fi}f:
;\zﬁi‘fy ?_:n"‘episode in which a prosocial aot was an integral part of - o % P
’iiﬁ:i;foiif; thd*giot helped hore in e subsequenngtask than did subjeotsj.;fif“'ﬁ

e exppsed to. a Laesie proqxam without such an episode or to a1-¥
el :-\neutral film. Friedrich and Stein (1975) found that a prq-,jf

g . 3 . social television film“(Mister Rogers)~increased prosocial h .
:;ﬂrﬂﬂ:»ifﬁ?f‘ behaviqr only When combined with training inv01ving role-ix“’;;
tgfnl“i_,';“ playing in a puppet situation. Leifer,icordon, and Graves L
"}ifff;5;$i ; (1974) ooncluded from a literaturev eview thht the longer i :
ﬁ@ff}i}i"lﬁ{a‘“the duratiun of expolure to proeoolal behqvior on TV.,the .,.
.ﬁftif;f;iy.fi moro 1ikely*it waa that the moddled bohayior would occur. ﬂ:jlliﬁiﬂhl

, o Furthermore, proeocial.TV wns found to have apme 1n£1u'nc,




ey RO K
A : ot et

on ael£~control. nurturanca, and coopdration (agnwgll ,3 “P°hﬂﬁfﬁﬂ :
. the ‘behaviors snccitieplly mdﬁled- D e b

~

A PR : o ,'/ 2 A . - , ' '.:'.‘_ F:‘l“"_
ooy A AR RS
"r{ 7."All reviaws of thie area (Bryan, 1975: MUeeen & Eisen—_g

berg~Be g. l977; Ruehton, 1976) cpnclude that older chil- '

dren areqmore 1ikely tQ engage in altruistic behavior than;f“}rww

are youngerlghildren. However, the subjects' age range in °‘ﬁrfﬁ?;ifﬁ

most of thepe studies hae been limited to between 5 and 12, ,_lﬁiifff;i;

Very few studieswhave been dohe w&th adoleJcents, who may}_wi, ;Tiglﬁfﬁﬂ

ke in fact be less likely than‘younger children to behave al-l'ﬁf'77*dh:i;f
.d]a“trqistically. One of the few studies'that extended to ado-ﬁ-a‘;j?‘ﬁdjﬁﬁ
-hhj lescence was donc by Cialdini, Darley, and VinCent (1973),,_f;}5r?5;3*ff
,;f%}ﬁx’ﬁ 3; who studied the effects of negative mood on altruistic bp-:’d : iff'é;«7
L | havior._ .They ~presumed.that since altruistic and cOOpera- ; -‘."{“’.""‘” . "
tive beh,vior acquires secondary reinforcement value with s L
time, older children will'be more likelyyto donate when,theyiildjl;jrl‘f

‘ a‘x_~ are f ng depressed.because they expect that it will make N

them feel better. Findings with 6- &0 18-year~olds were in o '”Wﬁ

_ the predicted direction, with younger children donating less,"
) when they felt depressed and older children donating°more.‘

L i_.' If. children are made to feel tpgt they have received an.

undeserved reward in a task, they are more 1ike1y to donate’ -".

(according to a study by Long and Lerner. 1974)._. sters . d ﬁ; QP;L;x
(1971) also found that’ preschool children donated the mOlt

- ”Wf;,é,' when they had been-apprd.riately rewarded (and not under* _u,'f“'if‘irl

‘;/. rewardﬁd) in compar qpn with their peers."h necent study by

®cie ., oy RIS ) AR Lo T . ) ¢ . R e . o . . oty “ \;-1. :-‘
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l:;f‘,*;'.i Millar and Smith (1977) 1nvestigated the evfdencefof "equity

) strees“ 1“ ‘9~ and 1°'¥ear—olds. &hese studente donated mOKe 57“*‘fff

.when they felt they had been overpaid than when their reward

- '.4ﬁ“seemed appropriate or too little.' The deservingnese of the
-lfi,‘i'. f“iﬂlviotim to whom donations were made”infloenced*donation only

7'ﬂf- fj i~ oin the appropriate and underrewarded conditions.- Thue it ap-”‘ﬁh

N

pears that,eVen young children seem to hage some Sensitivity
. to equitable and inequitaple dietributions of resourcés. .
T The influence of modeling has been espeoially importantS 'ﬁlz;f**
' to the study of helping and donating behavior.' In resea;ch o \
S 3lqon cooperation a more direct approach to reihforcement, es- R
;5; '*v"k ;_ .pecially through operant conditioning, has been taken._ Coei
E | l'operation has been defined as- a. ooordination of individual ‘
. actions to obtain a common goal. Brydn (1975) noted that e

the host common type of study‘focuses upon the degree to ;.;  ;;.

l wh‘ch children integrate their individual responses to. suc-’
<o . 'cessfully Qursue a doal; seldom does the investigator con- ;;‘Vj'r
“‘::Slder the situation where ‘one ohild triee to coOperate bUt | 4
is thwar;ed by another.' Seoond, in most research the ohild )
g;{;' o .can only gaih by cooperatingz adopting a oompttitive strat~ l
e egy will result in losing rewards. An important early study
axwas that of Azrinm and. Lindsley (1956), who fOund that pairs P
o fffl;.. of childron aged 7 through 12 ware*influenoed by reinforca-v:ﬂ:i:j;l”
?f}_ﬁai“l'fjv ‘mant tb cooparate furﬂher., Several others havo coqpidered

Qarious parametere oﬁ the experlmental situation related to P
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| .'tj“the inflqgnde of :{fﬁ?v:f'. 3 _ ion in" dyads
/1 triada of chi,ldren (uithaug, 1969; Mithaug } Bu‘fgese ,4-9683
prkii;ff-'ongler, Mastets, &;Morriil 1970, 197;):703ryan '8 review ""
| I?'“Toited Madsen s work and concluded bhat 4§ronp'administered

kﬁfa_jeogmj‘individually administered rewatde, even ~when. such behavior :{f>ih

mayvproduce ﬂewer reinforcements to the child" (Bryan,

T N Dol ey
" .’ : . “ﬂh

;“fft“[ : nh'P: af Howe“ﬂr, Bryan cOntiandi ﬂw¥%17'{”, fﬁ'tﬁifﬁ*“fgwﬂﬁfiiﬁ”“

f" ‘ '( Vel Y

fgl,“7_ff';*ﬂ;m'Unfortunately Ehere have been ‘few studjies conoerned .'Ti,f§ﬁ7g,§,g

0 0 with the mediators. of reinforcpment effects or th
S i) relative- efficacy” of reinforcement relative to othe r
' 'wpltiﬁé'f . types of- training;" such as modeling influences. Hope-

L

- £§1ly the future will bring...greater concern with "3,§xifi?fff

'ﬁ},iij-’f " - the social and cognitive processes which compete or. P TS

Al o - .

\ .

’..,“'(Bryan, 1975, pe 5) 7

interact. with- ret £oroement An: aifecting ooopepation; ,_gw Ly

ﬁbéa Rxh. 11.1'Two other interesting gtudiée move in this direction~' : L
R G .
o . Kagan and Madsen (1971) found that by encOuragihg‘7-'to 9- S

"3year-olds to perceive.thempelves a8 members of a group (rath-ffna;

F N

0
L

Lo alized cooperative rgeponeee learned in motor taska through

AR -fengaged ih less hostile and: mo;e friendly interaotione.

';‘]il "":” A study by Vance and Richdond (1975) dembnstnated further ﬁf'j:;°ﬁ;

\
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o e

. ”{a;ffﬁ . rewards. are more effective in incnaaeing cooperativeress than ,i%hvjﬂ;;b

IR AT

_‘er than as individuals), competitiveness was decreased. Alt-kﬂ??_njfin

'lman (1971) demonetrated that somewhaf YOunger children gener-; .goiijkﬂ:
KT '*reinforcement to behavior in free-play periods, where they }p; Tisfi
wjthe complexity of oompotitive and oooperative behavior. Thnyifﬁ,;}m;%}

r..f};i‘f:expectéd that chiidren ditn high aelf-esteem would ehgage ina-#}ffgjﬁf{ﬁ
. '5;;$Pre quperative behavior when paired together ?ccauue they e ,:fpj;;_




rqsomeone else. In fact'fnearly the opnosite wae true.- Paird

qr

’t-of childreﬂywith strong self-concepts moved into a 9ompet1-¥f5ffﬁ:fw,

°

. '“f_mive struggle almoat immddiately.' In the pairing of chil‘ l"a“’

_;dren with high and low self-concept, thcse«with'low aelf— Cen i

ﬂ;esteem adopted cooperative attitudes ahd allowed the chil-f'v -

'\..-

“fidren qith high self—concept to win., , S o ,
Although the majority of résearch has heen donducted !1?:§?"
within the social learning framework, there have been some o

‘studies of altruistic be_avior using the cognitive-develop—1'}2&H‘;fﬁ

)
menta point of view. wrdek (l&78) has reviewed the ev1~

-'dence and found a somewhat inconsistent relationship be~_f?l

¢ tweeq;altruistic behavior and perspective-taking abilities.

A recent study by Barrett and Yarrow (1977) suggested that
:.e certain lével of awareness of persoectives and the impli-~i&
.'cations of others' behavior may be a necessary precondition fg.

“"_for prosocial behavior.» A study of children 5 thrbugh 8 at -

esummer camp found that among children who were high in

-~

»

':itheir soc1al inferential abilities, the more assertive chil-f"'ﬁ L
. dren were more 1ikely to. help. Among those with lower le%els-" |
hi°£ perspective-taking, there was’ no relation between a'eee?l~
'.m.ftiveness and prosocial behavior.i Oden and Asher (1977) dem-i.ﬁf',
"fonstrated with 9- and lo-year-olds that coaching eocially -
:_solitary children in the skills related to perspective-taking

L&

'-[f](eooperation; communication) was succepsful both in the long

. v, .
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\\term and the ehqrt term 1n 1ncreai1n9 sociqmetric atatus of

\
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'isoleted children. Staub (1971) trained‘kindﬁfgarten chlln.‘*el

Ndren in a rele*pleyfng taak to uﬂﬁe:stand,and'exprens the )
feelings of individuels in diqtres'.~ The next day they were ,'.‘
.o N w‘_"
“ "j, given the oppoftunity to bome towthe aid of somaons 1n dis-'*“

tress; ‘Girlq who had been trainea in qole-playiné responQed

e . ,‘(,

more frequengly thqn 1d'éxrla»in:a controﬁ group, anﬁ the

‘ effects endured oveg 5 1-week period. ResuLts were apmewhat

T
mgrel.mxed {or{ boys. t R : :. e I LT :.-';.,';;_‘ I B TP

-: v\\\'(
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The amount of research Ln this arqa.'culminating in sev~?ffﬁﬂ

.:"i'. . {‘,....v- A 'ﬁ'f

eral useful reviews, is gratifying; it 13 algo puzzling Pﬁ*”;5?}%ff

:\Eause of ‘the lack of’ unifqrmity of £indinga_& AUthora haVe  '““'W.‘I
r.‘accounted for this divergence in terms of dif?erehcea ih &é;;f;ﬁ;;;;;gii:
t sures<:sed, ages pf cgéﬁgren eqpldyed. use of “‘t“*’1‘9€"13b' e-  ~fﬁ;%3
: dratory setting, demand charpcterietics of the exggriméntei ;;;ﬁ;;;:;:{
(anticxéation of external ‘reward even when none has beon af- IETQQQT'*Y}
fereé), and. 86 on. f:.tau.ﬂ7:~'l:f';';:-fi'?fl fﬁﬂﬂii“if-e.ffﬁf; e;firsf%
Rushton (L976) ﬁakes,an interesting distigction which W?; ) ;;"' -

Dy .

is “ a 3“9“13! highﬂr level of« summary and ‘Which may have

_.special importanqe fbr those 1nterested 1n citizen education.;~f_lf¢;j;5
‘ N L . . \' .l:‘:.".:._.;_:.

He believes that altruistic behavior ahould be underatpod not
oﬂly in theulight of individual difﬁerences'and aivergenciés

ek e _'.“:,
o

'1Jq of method; the mdtivational dimzf'ion shouLd algo receive gty?ﬁ;ﬁgklf
| ‘ PR
special attention. He distinguiehe. among the fol&owihg~dif- E'ﬁﬁ“:w
ferent POBBibﬁe motivations for eltruistic behavibr.‘ Fi;s%, “'tffiee”

.'fjv_«# R It




ch 13 Jlosely ;ela;ed to emotional orNiV“fﬁﬁli“:;

T

.4'.

»_;ﬂﬂcﬁﬁﬂjﬁf 1stic mannar fo: that reason. A second possibility s’ a‘?°*’“‘“fff H
LR iy ol M T 3W”'”
n:.',_z.f, E” mq@ive motivatiqn fot altruismz in moét sbbieties thete 1! a

( .‘3

‘. \/ péqinive orm f‘or behavi,né alT“isucany. and this may moti- L

'vate such bahavior. AI“ t.he t 1ra caae. the . reciprocity moti- '

. . - L .
towe . . {. - Il

fi'w{ff;;Qf. vatioh for altruism, the child may share éomethinq with an””
. »othe; in t‘he hope that the other will share with hlm}her at
S .u’-‘;.",‘ L '-.' S r.ﬂ“‘h IR :
'}uf L aome later tAMe,\ The'fourth motive is fairnes' Pr justmce,'_?.-[ﬁ-

ﬂf?:mfhﬂ;jm the motivatzng fﬁrce of ”equity diatréss "f*v ] "%Ag jﬂGf*“'
o o e ‘“ """ R rv——«.wh»‘n«-; - m. _- s v i

%i"_ S "f: There.are a% Least three éomponenq§ of altﬁuistlo behav-z‘

E
-+ (\

3“9“'fi-1 b ior which need to: ba conslde;;d by the. education specialist:

¢ t.P rt_"'

ﬁ?l‘"f?ffiﬁ-' (h) motivatiun, (b) :he pbil ty to take the perqu;*ive ,1 &:?ffL;H¢‘

o ?3,§i i”’w: oi the individual whb ia.to benffit from the behavior, and 1@55‘ﬁj;
'ﬂ;'ffll ﬁf_. (c) constraints andugncouragemenﬁb ih the siQuatioﬂ Al-%- o ’

f .,.....:'

.Z;LJ:'3;§7i;-:«~truiatic of. prosocial bqhavior is cloaely related td a nums

: . T -
- #, e ENF :
S :Jber °£ t“‘ 1mP0rtant conéepts of the citizenship education o

.f}f'fQTﬂfihl, ¢e£tﬁitlon_prqposed by RBS, and further work on the role of
‘fﬁfff,ﬁ*i.*jf{" modellhé lh enhanding ;hese behaviorBOia especially needed.v¢f~r'l‘
_;l, : A h-f ‘There hévé beek on1¥ # few~euch studies in the school set-ilhl n
*~753;}fff*h=i' ting. HaﬂI&y (Note 5) obserVed teachars classroom practic,s:f:fgﬂh

'?mf;,.¢gv. ;;: upd 1ntqpaot¢on“anaﬁalgo lelected students reports of their ;."}
U??ff??“-{ﬁ' perﬁeptions of- théintclaasrqom.w ‘gsftive relations existed
'F}QJ;“'ﬁlg A betwden bh« tqachprhﬂﬂaxprqsulon of 1ntorast 1n the idoas of

\,\. "a,
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. The~auth0r concluded thut teachers couﬂﬁ and shOuld improve

o students and studedts' intereﬂt 1“ the ideas of their CIABﬁ'ﬂi'w

v t .

Yo

mates, even when ot h . fﬁctors wsre held constanb.\ The 1m-f7%.,

portance of uﬁs climaté of thb classroom and the role of the

1"" h

teacher as a model of behavior is highlighted bv this report..~

their level of "responsiye flexibxlitv“.to serve as*better 3;3 T

models. O el e e v
" ; | Conclusions : n e o 5;afﬁﬂ
| The purpose of a paper such as'this differs somewhat 5; ;ﬁﬁf7f;;,tﬁ
from the purposehog_a*review direeted to an audienoe of psy- 33¥ﬁ}l;;i#
chologicalcresearchers. -The concegts identified here: for ?'“';*}iff;fﬁ
further exploration should meet several criteria.3 First,;c?: fufi;};}
they should include and provide a framework for organizing 'L;r;ij
the contefit of material linked to the RBS definition (which oy
i;’in'itself reflects a diversity of ideas,from political scien~ 'rhjiffj
"tists, socidl studies educators, and. government poIicy mak-\f :dff;;
. ers) Second, "such a/review should not overlook topics of T;i?:i
current public concern-—ethics in government, global inter-':ir;'y fl
| dependence, 1nternationa1 human rights. Although an exclu- Qfsf']'lﬂi
.eive focus on éuﬂgent events would not be satisfying, it is ’h ' 5;

1mportant to provide BOme background to citizens in areas o
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":t.soeial, between moral and social conventionsl, represent such
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Thn choice of psyehological topics should be guided s

by cxiteria parallel to those cited for gontent. ,In ether : (”
words, the topics should have'at lesst a’ faceﬁvalid 1inkaqe,

to elements of the RBS definition, and, wherever possible,;»: |
they shpuld elso be closely tied to Current progrems of - psy—ﬁfh"
chological reseer’ch on Oel development. Recent studies

by Turiel and Furth on the relationship between cognitive and

programs, as does the recent formulation of sociel learning

the°ry by Bandura.ﬁ S“°h linké can e mutually facilitative.,:;nfv

-

A further criterion'is that research programg shpuld be

¥
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7” lqporatory setting. ‘Gome studies in the naturalistic setting

Jsettings.- Some leboratory studies of the&role of modeling i
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désigned which include studies in both the naturel end the

. ,.;‘-;-.
may be descriptive; others, howewer, need to focus on the ap—

' . o ‘;

plicationsof laboratory results.: The importance of constant

moVement ‘back snd forth from natural settinL to laboratory

\h,

is highlighted by differences in the aims of work in the. two f-;'a?J'

1n increasing eltruistic behevior have been criticized for

-

failing to f.ully eliminate the possibility that: the chil& r

PRI S

expects some externel reward even though none is promised..

BehaviOr performed with sn expectation of external iPWard 'Qf-f. -
does not meet ‘th¥ definition of prosocial behavioq, This
mqy spoil the attempt to measure the pure effects dk model_e,

ing in an exgerimental situation. However, in the naturel
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setting (suchpaf a.claser om), where direct-reinforcement and

TN !

modelidg can beenombined, the potential for behaviOral c,f””

"H“#M‘ N v.,_"l\\‘
: MY

“e
s,

may be.ngatly enhanced ‘fffqu::wff,ﬂﬁkai*f ju_,rﬁijliﬁfgjfﬂ

:fgﬂﬁ Lin s between psy0h01ogical research and teacher train-'

ing, es weIl as evaluation of outcomes, should condtantly be

sought. In addition, the implications of research fOr sec-””

P ‘

tors of society other than education should be considered,t'i;f

Finally, the de%elopmental approach shouid be taken se-

._'\

. 'riously in all programs in this anea._ With regard to chil~-3f'¢

f S dren and adolescents, that means specifying the parameters ‘
‘ “f;-. of cognitive development*andrtheir—reIationltOMsocial—devei-—4*+h———;;
o R opmentj Similar principles also apply when-dealinq with \‘ _ﬂyrffﬁﬁﬂg
y5 . 'adults, given the importance of a‘life-span &ppralch..-i,»?fiiffiﬁgftﬂg
) 'Q?._ : This review has identified several tOpics or. themes from e'f ﬁlﬁhgf
i. recent research in social developmentz penspective-taking ;ﬁi_.;f?gf}a
x hi/.t*'and related aspects of cognitionz modeling and related as-f"yffﬁ?fdtif{
' i pects of social learning theory; motivational distinctions v
: o of importance in understamding prosocial behavior; and moral )
;g pudgments contrasted with conceptiens of, social convention.,'ii'ne'iﬂf
"-”;, It may be important at some future time to deliﬂbate an over-. EARN
. ‘ arching conceptual framework to account for Jnterrelationsldrl'”y ..;é
o . among the;e\concepts. At present it is probanyﬁmore impor**r“iif?f;fg
iiiff' tam\ to encourage research which will describe and ofter p:- ‘f:éﬂf;uc'
¢ ;:f ternative explanations of" social and citizenshi;)Gehavior. '1'~;l ;;l;
ES Especially needed are studies of the effedts of training in 8 o
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controlled settinga whfbh cen be genﬂﬁdlized and ugeq 1nﬁ5[”'

prbgrams*ﬂor—eéucafionel pevsonnéi'er;ill“levele”Iﬁd 1nff

:}imﬁiﬁ"<;fﬁ??:‘ll ggctorg.. what kind bf experience do teachers neea‘to
Tt}}f_iAT w'f":improve thexr potentialxto serve as models for proeocial
fjfi EORRT I -behaVior?---tO enhqnce motivhtion for prosocial pnd citi“

~;¥3J -;.‘a'.zenship behavior?...to diagnose children 8; 1evele of cog-fkfiﬂ‘ 

R -'f,nitive and sociel competence in order to aid iﬁ'the se~353ﬁﬁ’ PR

'.quencing and use of meAerials? ﬁinally, how cqn the op— o

fﬂ?wé;{?*-.J ‘:{ﬁfational measures of these“concepts ‘be used in: evalua-~”\;ﬁf:.
o =%¥.-:5:15 tion studies which include attitqdinal and‘motivational
| | \ _ When I vae in kxnderégrten, some 35 yearSvago, the'ﬁ*

.f ‘;ia. teacher'frequently exhorted us to be good ciﬂ@zene"--meam- :

. ‘_',73; 1ng to obex her and end‘ge in prosocial behavior of various

o kinde.- Whe‘ I fook a formal course in civics,xnearly 30

~—ld D -
- 1;fi, o yearn ago, we memorized parggraphe about governhent struc-
;(' : if'ﬂ" ture from smali books with‘worn paper covers. I-would

- guess Fhat~many £ the, PSYChologists and edudnto%s doing | ;”"?Fﬁfff

R ; ,“r s K ‘ .
R i”".!' the research o{ted}in thie paper had similar expenﬂences,w i

'ﬁx’




*aﬁ;-_;;i( Adelson. J.. ¥y O'Nexl, R P. Grbwth of pqliti¢’1 1deas in&add%ww ﬁ
RN I f“jhfﬂf_ 1es¢ence- The- sense of community. 5_o_%rmstl of Personalrgy
Sl 20 -and” Social PsychGIOQYr,lSGG, 4 295- o ,”'* B

Hﬁgw{jff*'ffhlger, CF.. Foreign policies of U . publics., Interﬁationh
e Studies u rterl ,;1977,,21,.277-318. ,v" R »,“,Pm,_

fﬂfff. _f;e}ﬁA1tman,.K. Effects of cooperation reqponse qa hgsigion ‘oh .
UL 'soctal:behaviox: during free play.. éaournal o Egperimentql
. ' ChllmCHOLUgy T 1771 [} ;‘, 2 13‘7"395 “\ \ S.l ”~..,. -'--)- i Jo

5mAndrain, Ci Children and civic awareness.~ CBJthdb,thibg;f?Fii;f

wv . ) E
R Merrlll, 1971. AN ,y‘, AR -v,-,- SE
ot . . . o S . Co ,‘ . ‘., . ,.'l . ki"\" N BTN

”i; S 'Azrin, N H., & Lindsley, 0 R. The reinforcement’of the co-%37
-~ =+ “operation between c Idren, Jou;nal of Abneémal andeocial
R ,_"; PSYChOlOQYr 19567 100"]‘02‘ H RERERS '--.:--«f : »-"'*' "f, '

S '_A-f:e-'Baltes, P.B., Reese, H. w.,‘a Nesselroade, 3 R.z Life éphd”&éé.; L
- L wvelopmental . p;xghology: - Introduction to researcﬁ methods.. ¢;~f"*“'

»“ .
‘5 J 'su‘

—~— AEEEN

IR Monterix Lalif.s Brooks/Cole, 1377 RS e
J?N%J'l ,:; 'Bandura, A. Soc al "earning theo;x.f Englewood Cliffs, N;J,;“L;qu?fﬂ
e T Prentice-Ha 'y~; KRR R B e ." R
<'{'.2_f' . .Barrett, .E.J & Yarrow, M. R. Proﬁocial behavior, socfal in-:ﬂﬁfﬁiﬁ 4
SR ferential: aﬂility and assertiveness in. children.x Chlld De- '
A L Nelopment, 1977, 48 475—481. o T -~ »« i .
T Baumrind, D.. . Curren; patternh of parental authortty. De- S e T

e .;“ ,velo mental Ps cholo “i 971, 4,qh 103.,,ﬁ s ,',._”| \g,ﬂ5<;3-
‘f"L*ff‘fpfﬂ Beck, €., Sullivan, B., & wayldr, Nie Stimulating transitioh  ,l ot
L to posgconventiongl moralityt . The Pickeriﬁq High school ,j;?;pi
Lo tudy.« Interchan e, 1972, 3, 28 37 S T ERE
.. 6.- S . "‘v X . i , 4

D o
. o . .; v ey
: o [ . . el
Y o
! . . .
- L . ..1 L
.k : L omaeet oy
"‘*\“JP“'-A -3 ek thtmnnne b ._um.... H e,
R D




" ,Bei;lak H.p

Brainerd, ¢, J. “Piageﬁ's theory'of intellugence.} Enqlewooﬂ

,Hu man.; conaciOusnest“,aocial criticism, and civic
Bui;din r tio ales for,c

d \" » ‘. "(', t' .l " R

educatich Ig‘OaPi Shavcr qu ),.

Blatt, MMy K Koh;berg,'L. whé erfects of clSssroom moral

'jfﬁﬁisﬁii‘~’ discuhcion hpon childr«n'u 1evel of moral judgmgnt.~ qur-sz“if“lf

l°0ma A H,A %WO dimensibns of moral reasoning: SOcial prin-;giﬁ*
cipledneas and--social ‘huma ism ifi créssacultural perspec- - ii
tiye,, JournaIA Social P4 chology, l977, 101, 29*44. mfﬁay:*%V

* e

Clifﬁa, N J..; Prentice-ﬂall, , |
nyan, T Hq Why children help: A reView. .gchrnnlﬁcfﬁsog?ff;fcipn

DA S e "~-

4‘.
.I'

Bryan,;J.H.' Children's co0peratibn and helping behaVior.
In"B+M . Hetherington (Ed.)y Review £ child development

vt Chandler, M J., Grcdnspan S., & Barenboim, dgMents of
' hs

reséanch (VOanS).“ Chicagﬁ: Unive igy o'ﬁ 1cago Press, _Jﬂffwz”

- ._.._~_._‘_H,“
S e ' ' . v . . v

) -l P . “
e s.-“x,.r \ ST N e

Bryan, J. H., & Walbek, N ﬂ.,rThe impacts cf words and deéds -
chcernipg altruism: upon children. Cnild Develqgment,nv '
1970, 41 747~ 757.‘; _g,, L v

Buergenthal, T., & Torhey, J Ve International human ri hts
and international education-(U.5..National Commission. oF.
"~ UNESCO) .. Washington, D,C..* v, S. Government Printing
office, 1976. Lo c,.,\ O ,

) - "'n

'k_ . . .
v . : : L .

Chandler, M J._'Egocenttism,and antisocial behaviors The as~ ;-{..
sessment and traininq of social perspecti!e-taking skills. SR
' ; ' 1973, g 326~33 e e

3

intenﬁionality ‘in’respohse to videotaped- and vérbhlly.pre~~'“
:gented: moral dilemmas: The medium is the message. ~Child:: oo )
Develqpment, 1‘73, 44, 315- 326 AR L DT

Y. . o ¥

Cialdini R B., Darley, B L, I Vincent, '.B. Transgression 'f
. and" altruism: A case for hedonism, .. Journal oflEx erimen-»&

tal Social,?sychologx, 1973, 9, 502-_;




. -,,.‘. ;.-. ‘;.‘_u‘ ‘._,‘6'

?cooper, R P., The development of
e F oﬁ‘ eace F&aearch. 1965,:
\ "1'
v quson,.
Zationm

'tﬁe .gcncepttowar. aournal
O DT | :

i

l

‘

-E-v Prewi
Bostonf -

. f N B

DbCha;ms Ra.

~, InaGe - Lewser (Ed.?,

Glenview,WIll.:

Litth' “Bt'wn, 19771 ;\" :

e ",‘-,',

a

chdlogy- and°adhcationa1 practice.u
orésman, 197 1le =00 REY

s ’F..' L}

‘.Eastonﬂ,D.:‘A syatems analysis of Qolitio¥1 1ife. New Vork:
. Wiley, 1965. dﬁ _} . hd

et
i e
Children and adolescence. New~xqu;~

aku@,b. _
versity Prass,;l “hﬂf“}'iﬂ‘

.. - 'l Fr . "y

‘

¥

joseffg'rd-ﬂ Uﬁ:’i? B

i

%

v

.Flavell. “Too Botkin, P., yry, C L., Wright, J.,:& Jarvis, P. X
- The development of- role~taking and® communication skills in
childron._gﬁéw York: ~Wiley, 1968,

L . .
".,. . vl ..,.\-,.
s i '~.-"""u .'- .

& Stexn, A, H.,-Prosocdal televisuon and
“The effects of verbal “labéeling, ‘and - rQle

lay igg3on learnxng and b@havior. hild DeVelopment, 1975,
2 - 8.. o ﬁ AR

¥

Friedrtch, L K.'
. youhg- children:

P

) l l

Furth,nﬂ G., Baur, M., B Smith, J.E. Chihdren 8

~-g aocial ingtitutions: . A Piegetign ‘framevwork.
“l’ ment, lipGl Q_) 3&1*314 SO
T RPN PRI \ T

.The conceptualizatlon of righﬁs-

d ment ‘and ' crosé nationai perspecﬁives.

\ﬁC1NUde ABAL )\, Comgggative human tightg.
Hopkins Ungversity PreSa.’lQ '

Rt

bonceptions
§u~man De-** ;
s RYS RV ('(uz ﬁ',l,..” K

|.’\

Psycholoqﬁcal
In R.Pg S
BqltimQre: Johns

.{’
Vo ‘-

*""’Genggsee, Fiuy Tucker, g, R.,g& Lamhprt,\w E.-mCommunibation AR
i 'gkills of pilingualachild en. Child DeveLAE@ent, 1975' 46, i

.__;sv,161041014. . AR LA .

/ \*égfge k Fo, 8 Ullman, M. \So&ializatlon and the ch.fhcté%o—

. \logical bagis of political activism, ~ In 8, -Renshon (Ed.),

‘-\Handbook-of l‘tical soqgalization." Néhxtork: Ftee v

. ‘. 4‘ N

’ .
«'.’) '
?

PR

a2 '¢; o

& Daqponr K,S., Poiinical socia11~=ﬁf?'u7'

From pawns to originsa Towd%d self motivation. .

A
LA e

..“. ‘
¥

quuss, R., & Higgins.k .T

:?J,461QGksbergp
' . of, referentﬂﬁlxcdﬁmug
(BEd.), Review:/of chi.

{eation skills. - Iﬁ‘quasHQrowitz

-"
-

“Ghicago:w'University

. )
oot

A . i v
e "
.;4

_.4

a develdpment. research (Vol 4;.

agﬁchicago prensﬁ

YR
Lot

BN -‘.

“ .J\;

oo

The development, g




‘w}ﬁo Glucksborg s., Krauus, R.. & WQilerg. R. Rofnrantial comJ'J J
: munication in‘hursery schodl ohildbnn:. Méthod and’ some
pneliminary tinding;.r;* urnal’ a Child Psy-t

ﬁulmmer, .M, SOcidl IQaniﬁgltheory as ajfquQWdrk for ;hew,k
. atudy- df adult: personality devoloﬁment. o .B. Baltes & |
. K.W.:Schaie (Eds.), Life-span devel n P
_Pe sbnalit and socia za on.;g

Heas, R D., & Torney,f .V.. The deve:o ment oflfolitical !_."T.JVf*j“
' titudes in children. ChicagOzf; | %67, - i3 \

Hoffman, M. L.-»Development syntheshi of affect ar
. tioir and its: implication -for altruistic motiva'
oprmen llps cholo_» _1975, 11, 607-622. f

-“.Jenning' .K., & Niemi, R G. he political c.‘ragter of . o
adol cence. Princetonl N, Jeq' Prihcgton University Frogs,;fh'

-
R . > o , 1" . B .,
'Jehsen, L+C. . The relationship between type of sqnct on atory

, “¢ontent and children's judgments'which -are ind¥pendent .of.

w;’ sanction. Journal of Genetic Psydhdlogy,‘l973, 122 49~ 54

it ".

Kagan, S., ¥ Madaeﬁy M. C.' Cooperation and competition of
; Mexican,,Mexican-American and Anglo-hmfridan children of
© two'.ages under four. instructiona} sats vele_mental

Psychology, 1971, 5. 32-39, S e

.  szii. Cey & DeVriqs, R»A Piaget for g;rly éd caﬁion prq-'*' e
; qrama.- ‘In. R.K. Patker (Ed,), The.. eschool in. action £2nd
ced.). Boston: X llyn and Baoon, 15 z;H\_v, .

S
Kotherg, L.~ Stage and sequencez The coghitive-qpvelopmen--,ﬁ
! “tal approach to socialization. 'In b$ Goslin (Ed.), Hand- -
book . of socialization theory and rédsearch, New ¥ork Eand
ﬁcﬁaIIy, I§3§. §

. e «”-.~-:'\' o
. p‘l"’\ \ . ,- ‘, ., . -,..' l_ g .o _....... .

- .Rohiberg,. Continuities in'chilahood and adult’ ‘moral de-3
J* velopment revisited. In P, B. Baltes & K.W. Schaie (Eds: )
L \n- de.elo“menta-;. Jhologys- _Per onaligy:and so-‘:ua:

Kurd L. A. Porapectivqwtak th aavﬁho bdbnitivo baais éf
" ¢chi. dren'a moral aovciopmcn Afreview:cf .the litarature.‘;J
Herrill-Palmer ‘ Ly _9 8, 24 3'2&. A;¢m -




' w.s,,» & -Kllnobor an/ & R
New York: App dton-Cen u‘y-,, . e fﬂf}wf“”?ﬁ?;w

e e B . ,l.. , o oo M . ! y ' "’.‘I::» ‘:“,, . ..‘ ‘\
“"jLeifer, A.D;, Gordon, NWJ.. & Graveo. 8 B Cblldren 8 tole-w‘ PSRN

:tﬂlnﬂ ‘vision more- ;han mere ontartainmont. Harvard Educuti’nal

Reviow, 1974, 44, 213~245. ‘L;;_ L ;H~ N‘fm*'
L ' ‘ T ’ 11 et P

; ', G T., & nerner, M.J.: Dosorving the personol con—..““”'x Ce
et " and altruisti ‘'behavior’ by children. Journal of :
_1t. and aoqla Psycholggz, 1974, 29, 5( 3560 T

: self-reinforcement and alhruism toward.. oompetit

..janasters, J% c. Effects of aocial comp'rison upon gc‘}:ﬁen s

frienGSo n = T‘f J -4 7:  ”nmu.' 1971, 5. ‘ 72.

“;Merelman, ‘R.M.
limages. '”A__ v hol T Co L
ﬂAMiiler, D. T., & Smlth, J. The effect of own daservinéness Sl
B nd deservingness of others 02 .children's hélping behavior.' 5;ﬁ' ,
‘Child Develogfont, 1977 48, 17-620.- : S ‘

A',‘{Mithaug, E.D." The development of coopgmation in alternative yj“gv @
. task situations."JOurnal of &xporimhntalh@hild Poyohol gwathw*w4m
1969 8' 443“4600‘ . - te Y fa: =

« L. . (3
' ) ( o "" . . . K .
D 4 .

Mlthadg, E D., & Burgess, R L The effects of different. e
. inforcement contindencies<in - the development 6f sociallcqeR~ ..

~.© . eratlon. Journal of Experimontal Chlld Psychologz, 1968ﬂ.~g.J’f'¢
T 402 426- v L

. . A -~
« i : -‘Au- : .
I

A-Mussen, Pey &. Eisénbe g—Berg, N. Roots of caringl_phatlng
| and helping. San F‘ancisco: Freeman, 1377

P .. h : - .

'Nesselroade, J.R., & Baltes, P, %. Adoxescept péraonality de- :

' velopment and changes: 1970-1972. ~Monographs @f the So- " - -

“ciety for Research 1n Chlld Development, J1974,M9(]l, thle

No. 154). “;)--.. | | RS ST ..‘4-

: Nuoqi, L., & Tiriel, E., SOoial interacthns and the develop~"'..
‘ment of social concepts in pre-sohool children. Child
DeVelopm p , 1978 49, 400”407‘.ﬁ \

’

T ) ) . ) L
Oden, S., l .Asher, S Ra Coaching chlldren 1n 8 oial skilla
for . frlednship maklng.. Ch}id DeVolopmont, 19 7, 48, 617--
620.fv. FA o .

Plaget, 3. " The pe cholo‘-:offfmtelllgence;f;Ney;YQrk:ﬁ’m*”-'\
Harbourt, ac | —— T o

RV
ERUEERY
IR R



P SR U homeland nnd ofnrolationl wiyhﬁ th auntnie
S national.Social ScXanc Bulldt N

;;‘V°ﬁ"'fi;“ﬁ“lpiaqet, J. Stages and thoir pf
fﬁ;;;;”T . thinking.3 Social Redcarch, Q

2"‘}‘]Ifffrfﬂﬁaathg, J.Do Teaohing without spéhifﬁ“*'f“"“."
oo T tional Leaderqn_g, 1971, 28, 714-72 CA R

5}Remmers, m& cro Franklin, R.D. : Swel ;iliﬁdﬂéff ,berty.. |
M .H. ers (Ed V. Anti-demo,ra'{c attitua‘s”in the Amer—>;_

- ican schgols» Evanstonr 3 & R ‘;””,'Universfﬁi
7} PrQSS, . S \ 5; ”:% ':_

Rest, J.' Developmental paychola f a guide tO Value edw— "f’r:.
“cation: A review of "Kohlberg an programs. . R,yiew of
 Educational Research, 1974 44, 241 249, N S

Ao T e

- SR JZ; Rice, J'E., & Grusec, J. E. Spying and acingt Effects”on'.f
o e observer perfdrmance.. Jourhal of Perqbnality and ‘Social. . .
e o Pspehology 1975, 32, 551‘3!3} AT TR ,,‘T-J

;';i.}f>'fﬁ,“n Rosenau, N. The sources of chldren " political concepts; e
AR An--applfcation -ofi Plaget!s. thpor_‘.,lnwp,c Sehvartz & -Ks,nnva"

f' ‘ S ,Schwartz (Eds.), ‘New. directions in’ pollticab socializa?ion .
. .. 4, . - Ney York; Free Press, 1573.' SRR - q'
0o , e : ’ C - :' | .. . ‘\ ,_.':

A E Ruahton, J.P.. Genercsity in children' Immedf me and 10ng
oo T term ‘effects of modelind, ‘preaching and moral - judgment. el T
I urnal of . Persdhality d SociJl Psychologi, 1975, 31: : f7~f'-[i;
e %!?“TEET* T A :-.u““'

F Rushton, J.P. «Socialization and altf‘?!tic behavﬂor ° \
'“l- children., Psycho;_gical Bulletin,_1976, 83, 898 913.qn.,

G . Searing, ‘D, D. b Schwartz, J.J., & Lind A E. The structuring S
Y- ... 7 - principle: Political. .socialization and kplief systems. ST Y
D ,' Amgrican Political Sciencqueview, 1973, 67, 415 432, e
oo . L I
LA Selman, R.L. Social-cogniti%e understa ingz ‘A guide to edu-"
SR "wﬂ. - cAtional and elinical praeticé. "In ? “Lickona: {Ed.),: Moral
' develggment and behavior. New-: Yorkg Holt, 1976._-u DR

LR I S
g ' SQIman, R L., Jaquehte, D., a Lavin D R. Interperaonal”‘°”f;ﬂT»ﬁ.;?
Lo SN G ' . dwareness in childrcnx. Toward .an 1ntegratiqn ‘of devel- - T T

SRR u}n,;_ ' opmeatal and ¢linic¢al child ps’chology. American Journil Ly
R ;.L;,r ’_Of 0 thO S-Chiatr ' 1977' 47' 6‘1&74..'J:q \‘~  ;'f‘V‘ vx'iﬁ nW'X

. . a5 - ‘I.) ‘ i R Ty -\ SRR h
e S ' 'fg,,&; T 131 ' f' o . o
\.“‘ s .‘.

R .~'¥,”:v,'~'; N
L ST "A;- ...u..'..&p.‘.:;:r'r L g ' Cog b



- .iman. R.h“ ~Licbatman,'n.x Mcral aduc‘tionvin tha'primar_,
“‘gradest Kn avaluaticnwo! q‘ﬂcvolopmentai curriculum.J~'=§u~,~
“.-.nal ot E yehology .. 1975,;5&, 241-249’},¢a : ¥

'} hantz, C U,, Tho davalopmant'bﬁ’aociai'ccufition. In B M. f,
Hatharingtcnﬂindi)i‘Ravicw;ol.chil-+ elopment research R g
(Voly 8). \Chicegori URiver r:.:;;;sh.essqw,rc99;£137iru=:.;;&ii*~' o

\L_' ,_-‘ o ot "'..‘_\-,‘\ ‘,\

'N'

3Q;Jﬁr*7ﬁiu.8madalund, 3. “The acqutaition of canaarvatien o! substance~-fftf4:
";ﬂﬁ,l“} “hand ‘weight- inwchildren.- SQandinavian Journal of. Paychiok="""" .
v gy A98Y, 20 =200 el T O TN
o Sptatkin, JiN., Lisbert, /nun.,'a Poulos, R, E chta of a

‘ﬁf}?ﬂffﬁ prospcial televised’ ‘example -on children's? h°191ﬂ9 5225231”“:*77
i) t{wf of'sxggrimental Péychology, - 1975. 20, 119~126» 5 -.:~37:‘

Staub, E.. Use" of. role pla{ing and indUction in training for L
.Wruprospcial behavior.‘ Child Davel;gnang, 1971, 42, 805-816._{U| et

P Torna ”ﬁ w""rhc«international attitudaa and knowladgc of RS
et _' ado escents in nine countries: ' The :IEA civic. education jrg_gﬁgjuo
G survey. Internationalggoufnaing Political Education. R L
‘ Lo 1977' 1' 3-20. . .‘~:._._”" . . o l:.'..‘“.!_ \__ . _‘t‘
Torney, J V."A conceptua framaworktfor political educatiqn f‘~mt ‘MM,
. and’ elementafy ‘achool, ¢hildren's knowledge and. aggigudes.‘,y;ww_,.,
"In H. Zeigler (Ed ), -Reader.on political’ educAtion - Wagh= " s
ington, D.Cot American ‘ - clenoégﬁssodiation, in S

%*’ressau ."' s T R P - - Lo -,

.

Tdrney. JVe Oppenheim, A N., & Farnen, F}. c vic educa-. '7;3if_gg'i
~‘tion in ten countries: An em iricgl gtu Y"-N%?—Ya?ﬁ?ﬁ_1V'a] R
Halstea‘?ﬁoss (Wiley)h 75, . IR _uuw::__,_ :

P 57:! Tracy, J. J.. & Cross, H. J. Antecedents of shift in moral S
. w ggment. ‘Journal of Personality and _Soctial Psychologx,.u_'.,,

3 26, 233-244 T I

Tutiel\ ﬂ. “pi, tinct conoeptual and developmental domains: o
S 80cia1~conv ion and mo cality, Nebraska. Symposium on B '11 e
Mctivation., ihcolns . versity of Na ras afreas, in e gL
e prass. L s N A LR T

.- )
_-.; q.., -_.\

.ﬂfg;5f~) L Turielg.E.,.& ﬁothman, G R.‘ mhe influence of reasoning on- gf~fgmnf”'"(
. o7 "behavioral choices -at di#ferant stages of moral deverbp-'* o SR
VR ment. ChildIDavelo’me 1972, 43, 741-756. S o

f7ff;;57ﬁ fﬁlvance, ‘e J., & Richmond, B.O. Cooperative and compet tive ;f
7 4 - ‘behavior as.a function’of self_eateem. | zchologx B the o
AT Schools. 1975, 12, 225-229. S ://-_ B ”.Jﬂ__,~pi




e’ natora, W M.. & HOtrill,- .S.a Shaping coopﬂf7f;,_¢_
behavior ‘An young childronu\ Jburnql of quchol 9!#fﬂ157“

W 1970, THy 181186, 0

RO ST cooper&tiVe
i e +ing ‘or instxuction. Journal of Genetic Psychology, 1971,
B 11,0 23302408

- .

" . : L cy S ‘V- EY T :'.“ ARV
‘. ' ‘ ./ . Lo .O "@ .

. . ) . ‘ '
e . . L~ .

{Jq~ A ,‘ child Development, 1972, 43, 567~57e. S

'.Zellman,.G,L., & Sears, D, 0. Childhood oriqins'of tolerdndé?f_.ﬂ
,_nfor,disqent., Journal of Social Isauas, 1971, 27 10%—136.ﬂ”f“n

~

.
e

| '?Rgﬁepenée Notes

.. L)
. ;
.
u. 7 4 l.
N : p

4

Brookes, M.,,& Sigel, R.
oY¥itical involvement: . ~ ' :
S escents. Paper, presented at-the annual mee ing of: the
. " .. - .Mldwest Political science Assoeiation,.Chiqago, April
.« e e 1974. ' A . A
e AT - o “a- f;z R L ,J
L T MqCurley, Sy &, Torney, .V. "Review of selected're-" ~
e e .tgr.,p . search, In. Citimen. education toda

oo Educaiion Task- Force
of Education, 1977.

v . ) . .‘...,
‘e

o Toro, A. The relatio, of bili%ualism to the cognitive
‘ -”,.1 : Qerspectivehtaking abili%y of s

LT . dren. University of [lllinois at

. o f-‘ H is' 19 8. ~. 0 Co :

S

FE R \4.. Lieberman, M. Evaluatio of 3_gocia1 sfudies
UL e . based on an inquiry" method an cognit

e T “-;"~, roach to_mora education. Paper §rosented at the ,

e : ‘ ' ' ucation Research Assoctation,
5. Coe R kI

e Q%:fthdgﬁq.;f. Bium, M.E. By 116 poll *cdhﬁtddfationnEi*gcthici'}dadﬁfi]

N . cation. ~Paper- presented at the meeting Of
TS ;,djj'fl Eaudaiion anearoh Aanociation, Nuw;tork npril 1977.53

o : -
T TR . ;
o e “ » R
. ' n .
s . . : ) .
: o ‘ .

;s e ﬁQV' e a nua= mae d Midvest: Political Sciende Aa-wl'
; .‘zw.fgngt.sﬂg‘nociution, Chicagp, April XTT v 3
ST SO | o ““~;-,..»ff” T '
S ; e IR :
Coh . . ' DL B w
, | N 4 "o . S 2 X BT T T ’
l RROEI S b e B :
"..-_ ;‘%“,;‘.\ A" Y : ',l.',, . ’

‘ ‘—~.~ VOgler, R Eo l)astarsp W Md' & Mbrrill, G s. Exttnction Of ‘
Pt L behavior' s a fungtion of acquisition by shap—*

v?‘:ﬁ.,, fad: .Weinheimer, S.. E'ocentriam and aocial influence in children.“

*to ten year 1d~chil—~:n.

. (Report, of Citizen {@df}”ff;
. qu ngton,'n c,s «ﬂwsm office Sl




"o
l

e

,&uﬁbo ””;;*%ff:‘Hi N
-ﬁyron G,-'Qésfalas 3EW#K, L
' College: of :Education - ;«f
3 Florida State Un&veraity

'Regiewerd\ _;:

'fRé&ert Hoqan RS ‘*'ﬁi-g“
:Department .of PsyChology
JJQh is. Hopkins Uﬂ&versity

Observers ; :f}ff~'fjg'_g;g

]50 5. Office of Edugatio&

4

g;sw or panm:c:aaur&‘

n,hei v‘or Var1f 1¢s Relabéd to i

.:."' _..|

Judith‘v Tofn,y : ,w,nﬂ.

J»‘Departmemt of, Psycholpgy' .
i University oﬁ*IlLinoia at.;g ﬂL;7,c%

B

ChicagQ§Circle'”

\

. M A :-':0

William MoGuire,;f: ,
Department of - Paycnoloqy (

" Yale UﬂiVerFity -....waﬁf?f’, o
-:;Director, Citizen E.ucatibnj

‘.

Roberta Si-'Stgels.. Te.p. v o
Depaqtment46f Pblgtical Science
Rutgers Univbrsixy KO ,prl‘lu
'0 ) ..” - - - ‘-
Gideon A.\Sjbbergw: “zﬁ;:hu
" Department.-Qf. Soeiology -
‘pnivefsity Sﬁ Texas at Augtﬁn
Robert'/B zajcmc "\-"',-,f.,- ST
~Ingtitute for. Sbciq} Reaearch
University of\sich .gan’.;

ot >
o ‘
"|‘

. L
-

A L W

P A

" 'Karen bawson | .- s

'Edubatton Program Specialist

o
¢

,_,n 'I;llji\;_ :'

Carl Gubrriero" S ~ﬁj (3; t
: 7hﬁ Research for. Better'.

Division of Edhcabional

- Quality:
Pennsylv

hia Depgrtment on

Educat on e ﬁmifﬁ

,,gniEdqéainnll Equit

f-."."'ﬁ'l’lr: szvellawi*““

! ‘ '

.T,ws*-w~“” .Résgearch Cdordinatof

 Assessment . ; ';{_

Natibnal nsbitptZQQE
‘ '~L§$9nm

LOuis*M.hMaguire S
" Director ofﬂﬁevelopment
Rcdearqh for Bﬁttat\gg

Fldti&a State U

Constance'd'Dea Kﬁ¢v
pesearchaPLAnning Ko
Evaly ation e
New Jersey
Education

"-z Presseisen41

Research for Betker: '
Schooiq,‘lpc.d”,q‘w,
o W “"‘//.-)“Tr -..”
suZanne Roo L
- Survey CooX: inatOr pgﬁ
“citizen Eaucqtiow i
Research for Bqt;er
Schools, Inc.,w;

hr? “‘

Sandera 3 J{V'

.Citizen-Educatiof \W
ﬁ;'e earch for Better

Nicholgs M.

Resaarch A sooiate
Citxzen Ed ‘cation

L SQHoolsw IDO-

'-f‘. '“» “\". " ‘.\' o
L4 . B Yo

ER \.\ ,,. '.'; A

.-)',l . i




rving'E . 8igel
Center fot Child Rns:\%
' 'mg :. ‘orvi'ce

Joaﬁ D. nglace

' Bditor” Citizen’

Researehwfor Better
,Schﬁols. Incuaﬁ R

Ruasell A.,Hil
. Senidr Res@arch Fellow
_."Citizen Educqttoh %-~
qsearch fqp.Better
S_hools, Inc. -

=i
v’ u,




‘ »ﬂ;ﬁ{f;om 2 iraek Classical Gymhasium gnd the B.A, from Butler :

" Tngniveruity; the M.A. degree 1n~Hlstorywand ‘Polit, cal Sciéhce
. from Indiana. Univerpity: .and “the 'Ph, D. in. Education .and" SQ--pw%“
w, . -iclalisclence. fr "
L appointment he syrved on' the facult os of ‘Indiana Universi—.i”
LT ety s - Labr School,

* sity-of Michigany-
.. Title’ IV=C" ‘project; "Skillls 'for. Democratic Partic pation s
R ¥ -1 ourrently .the director of 'School-community Parsonnel - - il
. . Training-in Bilingual Education® and of " "Eilinqual/Bicul~ vl“ L

© - ““rural :EQucation: Fellowahip ‘Progan”;: and’ ae;vea ‘a8..prin~’ g“h-mu”f”'ff

.+ “ecipal investigator of:'a USOE project entitied “The Politi- .

S cal Socialization of: Pemalep and Males: A nocihion-Making e
| 5.1Mode1 ahd Training Program,”: "He- has rccently been: appointed

;dpment of ¥ .School. of ducation ‘and ‘Psycholdg { 4t .the new. "
. .University’of Crete. ‘He has been. inatrumenta S
' .° " ing appropriate educational: settin 8 .for citizen education,;5,wﬁg
«;V;.incluaing formal oqrricula and- multimedia matorials for. use.

"~ by’ teacher¥, Where possible, he has: sought - to rélate .the p;h"‘-
" .work - af social researchers to: the 'work of‘educational prac-L”‘“‘ﬁl
+ " titioners, as reflected in such publicatibns as Induiry 'in-- "
=ﬁS al Studies. (McGraw-ﬂill, 1966)," Creative Encounters. in

l"ivys stem (Addison-we ey, 1969), Soclal Issues through

'glementary School‘As a Lab TEBngmanh 1978).;-,

 Judith %e Torney -is profocsor of: psychology, vice-oh&irman
P

fPsychology at the University of ‘I11indis at Chicago
.. She received the M.A, and Ph.D. degrees 'in'Human Development
- from the.University of Chica
"+ ly. She received the- Citatfon for Exemplary: Research from: .
. the National Council for the' oqtal Studies. in 1971, . ‘and- was« '

_-the. McKenzie Traveling Lectu

. .during the summer of 1977,
.. . -tional Commission for UNESCO and: Vice-Chairman‘of -its Humhn .
L. .o Rights: Committee. .Dr. Torney is the -senior author of Cgvdc BN

' . Wiley,-1975) and the coauthor o

rofazsor of education a; Flor~"y§” oy

Masrtalns,has bcon )
piversity (Ps8) since 1930. 'He holds a. diploma“

Indiana University. “Prior té his 'present.

the University of  Chicago,;and -the Univer—*"w
e i urwed as; a .oondultant to an ESBA |

consultant ‘to the ‘Grpek govetnm&nt to-assist. in the’ devel~i'\,,

An develop-~f"

ldsgroom (Wiley, 1967), Education and the Poflggil :
uigx

ice~Hall, 1975), and Social Studies In a" New Era:. The

P S e ﬁs(

ot the* ental -

artment of -Psychology,. and ‘head of Develop
ircﬂ!.»-

ago in 1962 and 1965, respactive~

er on Educqﬁion An- New Zealand
he is 'a mémber of: the U,.S. Na~'

cation in Ten Nationsi An. E?E;ricalgtudy (Halsted: Preas;
International Human Rights'g

R




Education,(wit Thpmaa Buergenthal,,,.84

i)

vernmﬁn. r'nt‘ng o} 24! l9 63 and of The Develqgment of

" politica \ d,s i‘
' ‘ ‘al associate editor ‘of the’ Interna-<
'artlrl. and serves on the- editoriaI board -
ournal @,Politica}, Education eAmsten-

B

.

- . . »o
-'n.“.;ﬂ'}v?")r e vy . S TV .._..,_,““,“,"_, . T
) g ... " ] B b o 3
XL LI A AT P el . Sreiay uMa.ww e B, ¥ VI IS T MR, AR e




