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Preface

Improving the Human Environment of Schiools: Problems and Strategies is the result of
_many hours of examining and diccussing the writing and experiences of many persons who
have worked in improving relationships in educational settings.

The manual is the result of the work done by the Ad Hoc Committee on Selected School
Problems established by the Office of Intergroup Relations of the State Department of
Education. The Department gratefully acknowledges the help of Joan P. Avis, Rodney J.
Reed, Rodnev Santos, Concha Saucedo, Staten W. Webster, and Gerald 1. West in develop-
ing the ideas presented here. The writing team was composed of committee members Joan
Avis, Rodnev Reed, Staten Webster, and Gerald West.

Special appreciation is expressed to Rodney J. Reed, who chaired the committee and
coordinated the work of the writing team. It was chiefly through his understanding of the
problems and because of his analytical skills, patience, and insistence on developing a useful
tool that this manual became a reality.

DONAID R McKINLFY PLES A. URIFFIN
Chuet Depury Suprerintendeni Chief, Offf. ¢ of Intergroup Relations
of Publde Iavrucioon
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Chapter I. Introduction

The Ad Hoce Commuttee on Selected School Prob-
lems was created by the Office of Intergroup Rela-
tions, Caltuornia State Department of Education, to
analyze the social aspects of school problems and to
formulate strategies for change. The results of the
committee's efforts are reported in this manual

The initial charge to the committee was to develop
a manugl that would help school staffs identify.
understand. and suggest solutions to school problems
related o '

. Desegregation and integration

2. Interpersoral and imergroqp relations

3. School-community relations

In approaching its charge, the committee decided
not only to look at schools wnegc desegregation had
occurred o1 was slated to occur but als. to examine
urban and suburban schools where descgregation was
not an issue and schools where conflict and institu-
tional racism prevented the maintenance of a suppert-
ive learning environment. Committee members also
agreed that the success of the sirategies preposed
must involve the principal  the cducational ano
social leader of the school  in identifying prablems
and in designing and iinplementing strategies.

The committee looked at a broad range of school-
related problems, which members catled Auman barri-
ers. Human barriers are intentiona! and unintentio,. '
social beshaviors that produce negative reactions.
Such activities prevent establishment of an educa-
tional climate characterized by socially supportive.
mutually 1 espectiul interactions. The committee iden-
tified four sources of human barricis: individuals,
classrooms, schools, and communities.

This manual was developed to help principals iden-
tify and monitor ' aman barriers in their schools and
to help administrative staff, teachers, other school site
staff, students, parents, and community members and
groups become aware oi school-related probleras that
are precipitated by their actions and reactions. The
manual does not contain specific methods for imple-
menting the strategies suggested; therefore, the indi-
viduals who are selected to implement the strategies
can structurc approaches consistent with their skills,
resov.ces, and special needs. However, the committee
does recommend that a structural approach be used
to solve problems and develop solutions as an aid in
identifying, monitoring, and resolving school-related
problems, or human barriers.



Chagpter II. The Problem ldentification Process

The ad hoc committee identified 26 general sources Student-—Administrative staff
of schooj-related problems, or human barriers. (See Student--Parernits
Table 1.) Next, the committee identified six target Student—Community
groups in which these problems were likely to occur, Student—Other school staff
cither between members of a particular group or Teacher—Teacher '
between members of two groups: Teacher --Administrative staff
1. Students Teacher—Parent
2. Teachers , Teacher-—Community
3. Administrative siaff Teacher—Other school staff
4. Parents ) Administrative staff —Administrative staff
5. Community (including social, health, and law Administrative stafl —Parents
enforcement agencies) Administrative staff—Community
6. Other school staff (noncertificated) Administrative staff-——Other school staff

Parents—Parents
Parents—Community

Parents— Other school staff
Community—Community
Community—Other school staff
Other school staff —Other school staff

The. commiitee then created a matrix (Table 2) to
classify problem arcas specific to the interaction of
two groups. This process resulted in 21 different
combinations:

Student- - Student
Student- Teacher

Table 1

Sources of School-Related Problems ldentified by the Ad Hoc Committee
1. Authonty and control 15. Curriculum .
2. Individual differences/values 16. Inadeguacy of support systein
3. Sharing information 17. Role behavior/expectaticns of self
4. Communication 18, Image of school in community
S. Differential treatment 19. Decision-making process
6. Expectations of others 20. Role of communication media
7. Alienating behavior 21. Tchoo! physical environment
8. Fear of the unknown/anxiety 22. Institutional racism®
9. Student identity 23. Schoo! and classroom rules, v
10. Perceptions/ attitudes/stereo.yping regulations, and procedures
i1. Power 24. Learning and teaching styles
12. Lowered morale 25. Use of drugs and alcohol ‘
13. ‘Avoidance 26. Sexual involvement ;
14. Nonstudent intrusion
*As defined in‘a U.S. District Court decision. institutional racism “exists when the standard Gperating pricedures of an
institution are prejudiced agaiast, dsrogatory to, or unresponsive to the needs of a particular racial group. Tl's is distir-
guished from personal racism, which exists within and does not becomc involved in the administration of an .astitution's
normatl operations.” Expert testimony of Reuben McDuaicl in Hawl ns v. Colemnan, 376 F. Supp.. 1330 (1974).
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Use of the matrix is iflustrated by the foilowing
example: problem areas associated with interactions
between students are displayed in Table 2 in Cell .1
Problem arcas associated with student-teacher inter-
actions are displayed on Table 2 in Cell 1,2. Although
interactions tvolving more than two groups are pos-

-sible, and in fact are quite likely, time constraints
made consideration of these complex interactions
impossible.

The matrix permitted comnittee members to list
problems that were thought by them to be associated
with particulsi groups. Thus, the committee was able
to examine the sources of school-related problems
(Table 1) and determine those group interactions where
such problems were most like'y to occur. The numbers

in the cells in Table 2 reflee’ the numerical listing of .

rrablem sources in Table . For example, problems
assoctatrd with “Individual differences, values” (Table
I. Number 2) were assumed bv the committee to
emerge between students (Celf L) and the interac-
tions of several other groups: students and teechers
(Cell 1.2), teachers and teachery {(Cell 2,2), teachers
and parents (Cell 2,4), teachers and other school staff
(Cell 2.6), and nine other interactions, The number of
identified sources of problems /it cach cell of
Table ? ranged from i high of 22 (teacher-Nministrative
staff interactions, Cell 2,3) to a low of 10 (community-
other school staff interactions, Cell 8,6, and parent-
other school staff interactions, Cell 4,6).

While ali of the sources of school-related problems
merit consideration, the committee decid»d to refine
the lists associated Wwith given interactions by priori-
tizing the top seven problem areas within each cell of
the matrix (see Table 3). For example. the seven
prioritized problem arcas between teachers and stu-
dents (Table 3. Celt 1,2) are:

2. Individual differences valucs

4. Communication

5. Differential treatment

6. Expectations of others

10. Perceptions - attitudes, stercotyping

1. Authority and control

23, School and classroom rules, -egulation.. and
procedures

The priorities_ for problem sources established by
the committee reflect the members' collective enpe-
riences in and with schools, The committee recog-
nized that individual schools may develop different
priorities to meet tt v own needs. For purposes of
the manual, however, the committee used the priori-
ties in Tablc 3.

In analyzing the seven prioritized problern areas

3

within e¢ach cell, the committee found four that
recurred frequentiy:

2. Individual differences; velues

4. Communrication

6. Expectations of others

0. Perceptions/ attitudes/stei eotyping

Commitiee members agreed to pay spevial attention
to these four in developing problem statements and
strategies for the manual.

One final refinement in the problem identification
process was necessary. Although the commitiee rec-
ognized that cach’cell of the matrix in Tabie 3 repre-
sented important interactions, ‘'t believed that certain
interactions were more likely than others to be asso-
ciated with a majority of such problems. As a conse-
quence, the committee selected what it considered to
be the 13 most important interactions froin among
the 21 possible interactions represented on Table 3:

A. Students

. Student---Student
2. Student —Teacher
3. Student —Administrative staff
4. Student --Parents

B. Teachers

!. Tea: her - Administrative staff
2. Teacher—-Parents

3. Teacher —Community

4. Teacher--Other staff

C. Administrative staff

1. Admunistrative staff—-Parents
2. Administrative staff —Community

D. Parents

{. Parents--Parents
2. Parents--Other school staff

E. Community

1. Community—Community

The problems identified in this manual and the
stratcgies suggested to alleviate them pertain to these
13 interactions,

Once the committee established the parameters of
its task and prioritized the school problem areas
within each cell, it generated a variety of problem
statements to illustrate the ways in which the school-
related problems might occur. The committee then
developed strategies for solving, reducing, or elimi-
nating those problems. The committec wished to
point out that problem statements and the strategics
suggested to address the problems are designed to he
itlustrative, not exhaustive.

%9
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Table 2

Matrix of Schonl Site Problem Sources Associated
with Interactions Between Various Groups

- =

Pmsbaia

Administrative QOther Schooi
Students (1) Teachers(2) Staff(3) Pagents (4) Community * (5) Stafl” * (6)
(L, b ,2) (.3 (1, 4) (1,35) (1,6)

11,1318

Students {§) 2.4,5,7,8.9, 10,11, 11,2,3.4,5,6,7,8,10]1,2,3.4.5,6,8,10, 11,4.56,89,13,14,156,8,10,14,16,18,11,2,4,5,0,8,10, 13,
13.14,17.19,25,26 111,13.14,15,17,19, | 13,14,19,23,25,26 ] 16,17,25,26 20. 23,258,236 14, 17,22, 23
23,24,25,26
o —
(2.2) (2,3) (2.4) (2.5) (2, 6)
1,2,3,4,5,7.8,10, 11.2,3,4,5,6,7.8, 1.2,4.5.6,7.8,10. {1,3,4,6.8,10,11,12,] 1,2,3,4,5,6,7,10,
Teachers (2) 11,12,13,15, 16,17, 110, 11,12,13,15, 16,4 11,13, 15,17, 18,19, {13,14,17,18,20, 21, | 13.16,17,19,24
23, 24,25, 26 17, 18,19.23, 74, 25,1 23,04 25, 26
26
(3, 3) 3. 4) (3. 5) (3. 6)
Adminisirative 1,2,3.4,.6.10,12. 2.3.4,5.6,7,8,10, {1.2,3,4,5,6,7,1G. }2.3,4,5,6,7.8, 10,
Seaff (3) 16,17.19,23,25,26 [ 11,13,16,17,18, 19, § i1, 13 14,17,18,20,} 12, 13, 14, 16,17, 1§,
21,23 23,25 19, 21, 23.25.206
4, 4) ‘4, 5) (4, 6) |
’ﬁf\‘n‘i(" 2' 3' 4|SQ6v 7| 81 lOv iv 2. 3v4t 5' 6. 7' S. !0. 2. 4. S| 6. ?. ‘D,il‘

11,13,14,16, 18, 20,
21,25, 26

13,17, 18

Community* (5)

5.3)

' 2,3,4,6,10,11, 14,
17, 18, 20,25, 26

(5.6}

6,7.8,10,13,17,18,
20, 21,23

Cther School
Staff*® (6}

(6. 6)

26

-

1,2.3,4,5,6.7. 8,10,
12,13,17.19.23, 25,

NOTE  The numbers within cells refer to the numbered problem sources listed in Table 1. Read within cach cell from feft to right.

*inctuding social, health, and law enforcement agencies. i

**Nomvertifwcated.

£
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Table 3

Matrix of Prioritized School Site Problem Sources Associaied
with Interactions Between Various Groups

Students (1)

Teachen(2)

Administrative
Staff (3)

Parents (4)

Commmﬁty‘ (§)

Qther School
Seaff*e 6;

§ sudents (1)

(i, n

(1, 2)

(.3

(1.4)

(1, 5)

(1,6)

3.04.5.9, 11,1025 12,4,5,6,10,1,23 §,10,4,25,1,23,211,4,6,16,28,8. 5 10,5.18,20.16,6,8 | 5.23.4.12, 2. 1.6
2,0 (2, 3) (2.4) 2,%) (2.6)
Teachers (2) 4,2,10,12 16,6,231 4,6,12,19, 10,11, | 4,5,23,6.2,10,24 {10,18.4,6,20,17.23/ 4,2,6,10.5.1,1¢9
fo
Administrative (3. 3) ‘3- 4} (3' 5) (1' {")
Staff (3) 4,6,17,23,10,2.191 10,4,2.23,18,6,19110,18,4,2,13,6,21 14,2,10,23,86,5.1
Farents (3) (4' 4) £ 5) (4.6)
2,4,10.13,16,5.6 |18,.2.4,10,¢,7,11 | 4,6,10,2,5,18,1

Community ® (§)

h

(5.5) ,
4,16,18,10,2,11,20

(5.6)

10,18,23,21,6,20

Other School
Staff** (6)

./

{6,6)

4,10,2,5,12,19,6

-~

NOTE. The numbers withim cells refer to the numbered problem sources listed in Table 1. Read within each cell from left to ri;ht.

*including socal, health, and law enforcement ugencies

**Noncertsficated,



Chapter II. How to Use Thic Manual =

.

The problem arcas as prioritized in Table 3 form
the basis for specific problems that occur between
groups. The committee combiled samples of those
specific problems for cach general area. The commit-

tee also developed suggested strategies for elimigating
or reducing cach problem. The statements of sample

problems and the strategics are presented in Chapter
}\r ‘ ’

The problem areas, problem statements, ang strate-

gics are presented for cach group in the following
order: students. teachers, administrative staff, parent,
and commaunity. Bach section is preceded by a brief
introduction. It should be remembered that these
problem-solving strategies are rfot the only ones avail-
able but that they have proven to be effective tech-
rigues foageliminating or reducing the stated problem.

The complete set of identified problems in a given
section may not be applicable to a particular school.
Therefore, it is recommended that there be a School
Human Environment Assessment Group (SHEAG)

composed of administrative staff, teachers, other

school site staff, students, parents, and community
members at each school to identify and prioritize key
school-related problem areas. ” ,

As an example of how this manual might be used,
assume that the SHEAG has determined that the
most serious area of problems-is that between stu-
dents and teachers. On page 13 the left-hand cel-
umn lists four prioritized problem areas: individual
differences. values, communication, . expectations of
others, and erceptions’ attitudes/stereotyping. The
next column, “Problems;” indicates the general nature
of the problems generated between students and
teachers within “those areas:

I, Students often feel that teachers do not care
about them personally and do not care if they
lcarn or succeed in school. St ts often feel
that teachers are not interested in them and are
fust doing a job. +-.

. Teachers often fee! that students are unmoti-
vated, are in school only because they have to be

: -~ .

N

l_;. Pl f

and «re not interested in knowing or respecting
them as persorts. How can-these feelings be
changed? . : -

* . The next column, “Strategies,” includes ways of
-~ dealing with such probléms. The strategies are num-
" berdd to correspond to the problem. One strategy

;(l.l)' for dealing with problem number -1 is the
following: ' o

Develop and -implement intensive juman rela-
tions training experiences for teachers and stu-
dents, focusing on communication skills, the
appreciation of differences, and interpersonal/
group processes.and dynamics.

" Other strategies (1.2, 1.3, 1.4) follow.

These strategies are intended to be implemented by
a skilled, knowledgeable indiyidual or group selected
from the school community, the districi office, or
consultants outside the school district. They are pre-
sented in broad terms to permit implementers to devise
specific presentations consistent with their skills and
group needs. -

The problems and strategies in the manual are not
intended to, be-sequential. Each school should estab-
lish a sequence of procediires on the basis of its identi-
{ied, prioritized problems.

The manner in which problems, problem areas, and
strategies. are presented in this manual ‘may help
school personnel define, systematize, and implement
strafegits for handling additional problem areas in
their schools. Opportunities to -engage in problem-

* solving activities must be available to school and

community groups for the effects of this manual to be -
poted. It is important’ that sufficient and different
members of school and communify gcoups participate
in problem solving to provide new perspectives, focus,

“and meotivation. Group membership will vary with the

severiy of the problems to be addressed.

Schools may wish to work with more than one key
problery ares at a time. This should be done only if
school resources will permit the systematic, continu-
ing participation of target groups in sufficient numbers.

13



Chapter 1V. School-Related Problems and Strategies

Student-Stﬁdent ~Problems

l.carners bring with them to school the prejudices,
. biases, and hostilities found in their families and
reightorhonds. Because of the negative aspect of this
out-of-school exposure (antihumanitarian feelings and
behaviors), schools are often faced with a variety of
student-student problems: (1) prejudicial attitudes
and behaviors; (2) conflicts related to value differ-
ences; (3) power struggles involving extracurricular
activities; (4) problems of interpersonal and inter-
; group communication; (5) claims of prejudicial and
- differential treatment; and (6) overt mtergroup hostil-
\ ' ity and violence.
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-Chart 1

Studeni-Student Problems and Solution Strategies

= il

Problem arem*

Expectations of others
Differential treatment
Com:munication
Perceptions attitudes
stereotyping

. Power

9. Student ‘dentity

Problems

1. How can minority group students coming to &
newly desegregated schuol be helped to over-
come ‘eelings and expectations that they will
be rejected by members of the dominant social
grou;,?

Strategies

1.1 Schools should establish a social servicg curricu-
lum which would involve integrated groups of stu-
dents who would engage in sorae socially important
task. Fc. example, a group could decide to plant
and maintain a garden for a group of senior
citizens. .

1.2 Individual teachers should set examples of inter-
ethnic interaction by having lu..ch with multieth-
nic groups of students.

1.3 Use cross-ethnic peer tutoring in academic settings.

1.4 On a rotating basis, devote a portion of a class
period cach week to student discussions of prob-
lems of an interpersonal or intergroup nature.

1.5 Preserit as a model v students a staff which dis-
plays or models ideal interpersonal re'ation skills
and one which is truly desegregated at all levels of
authority.

1.6 Artifacts and items used to decorate classrooms
should reflect an awareness of and acceptance of
interethnic contact and interdependence.

o o

10.

g

Expectations of othnrs
Individual differences.
values

Perceptions  attitudes,
stereotyping

Student deptaty
Communication

2. What can be done to help white students who
often anticipatc hostile, aggressive, and threat-
ening behaviors from members of cthric minor-
ities and v.ho react by isolating themselves
from such students ur by engaging in overt
opposition to their presence?

2.1 See above, LI to 1.6,
.

.2 Personal counseling by trained counselors, school
psychologist, or school social workers should be
provided for those stidents evidencing this problem.

2.3 Place curricular emphasis whenever possible and
applicable on democratic and humanitarian values
and behaviors.

2.4 As student behaviors often reflect parental con-
cerns and  attitudes, parent meetings involving
concerned parents from all ethnic grou, s should
be held 10 discuss ways of helping their children
Geal with intzrgroup relations problems.

*Sce Table 1. page 2. for a complete list of the schoal-related pioblems identified by the ad hoc commitice.

N



IToxt Provided by ERI

ERICL 7

Chart 1 - Continued

)

Problem areas

Individual differences;
values

Expectations of others
Perceptions . attitudes

Problems

3. What can be done when differences in musical
tastes and other personal preferences (e.g.,
content of school assemblies and plays) pro-
duce tension and conflict among youth?

3.1

S rategios

Usc a student advisory group regarding the selec-
tion of music for school events and the content of
other school events. Such a group would be
charged with secing to it that musical style, taste,

Saz

vatlues
Expectations of others

. Communication

Perceptions attitudes;
stereotyping

understanding, tolerant, and accepting of dif-
ferences in interpersonal refations styles which
may exist between ethnic groups (e.g., in thz
lower grades styles of play often lead to misin-
terpretations of intent)? Rougher styles of play
are sometimes seen as aggression.

4.%

stereotyping and program content reflecl the preferences of all
9. Student identity groups in the school.
4. Communication
2. Individual differences. 4. How can students be helped to become more 4.1 Sec 2.4 above.

The entire school curriculum should devote atten-
tion to individual differences and similarities in
life styles. Acceptance of individual and group dif-
ferences shouid be emphasized.

Differential treatment
Expectations of others

. Communication

5. What can be done when communication among

divergent groups of students is further inhib-
ited by school practices such as ability group-
ing, bus schedules, and school regulations
which operate to the detriment of fower aca-
demic achievers?

s

Every school should have a staff-student group
charged with the responsibility of discovering and
analyzing practices which seem to inhibit inter-
group communication and interaction. The group
would be expected to come up with suggested
approaches to the problems identified.

w

Differential treatment
Expectations of others

. Communication

6. What should be done wken illegal, extra-

school clubs of an exclusive nature are found
to be operating in a school?

6.1

‘District policy should be in existence regarding

such activities. The staff should be apprised of the
need to identify such groups and take necessary
action to see that they do not operate in the
school. If policies do not exist, it is essential in a

school undergoing the proéess of desegregation-

that such be developed.




Chait 1 - Continued
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Prublesn aress

Differential treatment
Expectations of othen
Power

Student identity
Communication

7. What can be done when white students with-
draw from competing in athictics with stu-
dents from minority groups with the consequence
that school morale and identification suffer?

7.1

7.2

Strategies
AP
Coaches should make a major etfort to encourage
students from groups that are not participating in
competitive inter-school sports to come out ang
participate in such activities. An intramurai pra-
gram could be developed to involve the less tal-
ented students in the school.

A sports program stressing sports which would,

nave applicability for the adult years should be
initiated. Sperts such as sailing, hiking, or moun-
taineering might be emphasized. Ideally, students
should be involved in the planning and implemen-
tation of such a program.

L > -

Power

Expectations of others
Differential treatment
Student dentity
Communication

8. What can be done when students from cthnic
minority groups feel that the dominant social
grov= "ag all of the power in the school and
re’ 'se to try - narticipate in the hfe f the
v =017 For ¢xampic, in sorac instances stu-
dents refuse o run for scihool offices because
they feel that success iy impossible.

8.1

8.2

8.3

g4

t
The staff should see to it that no practices exist
which 1tend to exclude minority goup students
from full participation in the life of the school.

Staff members should actively encourage minority
youth to participate in the cxir. -classroom life of
the school. ‘

Create positions and roles in the school which
would enlarge the participation options open to
students. Advisory groups to the statf and faculty
could be one vehicle for rccommending such
options.

Develop a governance structure that insures the
representation of all significant groups in the
sch . of's population (significant in terms of num-
ber).

01

0
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Chart | - Continued
- .
Problem areus Problems smtqm
9. Student dentity 9. What can be done to help ¢tinic minosity 9.1 Recruit {rom ihe host community of such students
10. Perceptions attitudes: group students develop positive identiticr in a i werested, attractive role models who, thomselves,
stereotyping newly desegregated situation where numerous - }ave had to survive in similar situations. Such pey,
2. Individual difterences, tactors might be operating o distont self- sons might meet in small group sessions or ina:-
~  values concepts and to reduce levels of self-esteem? - idually with the youth. A school should recruit
5. Differential treatment such persons for this important counseling rela-
tionship. Role models or cotnmunity counsclors of
the type described.would be expected to work with
the students over a period of time.
9.2 Teachers in classrooms should seek to provide
valid success-achieving opportunities for youth
) undergoing such an identity crisi.
9.3 Sce 1.5 above.
35, Use of drugs 10. What can be done in situations where drug 10.1 Clear-cut district policies should exist regarding
2. Individual differences abuse is a major problem in the sense that drug csbuse among students. Al staff should be
vilues ' _ some students are excessive users of such sub- fully aware of such policies. The students and their
10. Perceptions attitudes stances and actively seek to involve nonusers? parents should also be fully apprised of such
stereotyping policies.
10.2 A sound drug abuse program should be found
) which devotes attention fo the problem at each
grade level:
10.3 S1iff should be aware of agencies and related pro-
grams which can be used in efforts to help youth
) with drug abuse problems.
10.4 The staff must be aware at all times of the magni-

tude of t’ic problem. They must se aware of and
oppose efforts by any drug using group lo pressure
or threaten those who are secking to avoid involve-
ment.

22

"



12

Student-Teacher Probleins

Satisfying, productive teacher-student relationships
are central to the learning rrocess. Teuchers and stu-
dents must perceive that they are mutually regarded
and respected for school to be-an environment in
which tcachers and students want to be and where
education can take place. Acts of violence, student
drop-out rates, teachers’ lecvingsthe profession, sus-
pensions, feclings of alienation, anxiety, and general
dissatisfaction all indicate . disintegiation of this
primary relationship. )

23
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Chart 2

Student-Teacher Problems and Solution Strategies

Prublem arces

Individual differences
valucy

Comm saication
Expectations of others
Perceptions  attitudes
stereotyping

Probiems

I. Students often feel that teackers do not cure

about them personally and do not care if they
learn or succeed in school. Students often feel
that teachers are not interested in them and are
iust doing a job.
Feachers often feel that students are unmoti-
vated, are in school only because they have to
be, and are not interested in knowing or
respecting them as persons. How cai. these feel-
ings be changed?

|

1.2

1.3

1.4

St ategies

Develop and implement intensive human relations
trainirg experiences for teachers and students, foc-
using on communication skills, the appreciation of
differences, and interpersonal; group processes and
dynamics.

Develop and implement ongoing teacher-student
training sessions and information sessions with
objectives similar to those in {.1. Focus specifically
on pioblem-solving techniques based or group-
identified problems,

Develop activities and experiences to incresse and
encourage informal teacher-student interactions,
both inside and outside of school.

Develop. within the school structure and schedule,
the context for encouraging productive student-
teacher relationships (i.e., polic s and procedures).

ta

= > s

Individual duferences’
values

. Communication
. Expectations of others

Perceptions attitudes
stereotyping

2

. Students and teachers often make assumptions,
which they then act on, about the other groups’
attitudes, values, likes and dislikes, behavior,
and so forth with insufficient or inaccurate
information. How can these assumptions be
chianged?

2.1

22
2.3

Develop in-service eddication programs or teachers
which focus on individual differences, values clarifi-
cation, and information dissemination as it relates
to cultural pluralism and diversity.

Sec strategies 1.1, 1.2, and 1.4.
Create opportunities for role reversals.

Lo ]

<>

Individual diffcrences:
values '
Communication
Differential treatment
Expectations of others
Perceptions: attitudes,
stereotyping

3. Swudents from different ethnic or racial groups

often perceive that teachers (1) do not under-
stand them; (2) do not like them; (3) treat them
differently; (4) judge them negatively; and (5)
avoid them or single them out for negative
attention, How can the individuals and situa-
tions which led to these perceptions be changed?
How can these perceptions be modified?

LR

See all of the above strategies, with special emphasis
on strategy 2.1 and strategy 1.1.

24
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Chart 2 — Continued Gh

i

12

Problem areas

tndividual differences
valuer,
Comritunscation
Expectations of others
Perceptions attitudes
stereotyping

Problems

4. Teachers and students feel unable or unwilling

to change the negative dynamics of their rela-
tionships or feel that the situation is unchange-
able. These feelings lead to increased avoidance
and alicoation, which in turn confirm the belief
that “nothing can be done.”™ How can these feel-
ings be changed?

Strategivs

4.1 identify an interested group of teaclers and stu-
dents to work on the problem directly and indirectly
and .t¢ generate solutions.

4.2 Sce strategies 11,.1.2, 1.3, and 1.4,

-

X

Individual ditferences
values
Communication
Fxpoctations of others
Perceptions attitudes
stercotyping

. Teachers and students often perceive cach other

in an adversary role in relationships character-
ired by fear and anxiety. To the student, the
teacher can be scen as a parent, an adult
authority tigure, “the ¢enemy.” To the teacher.
the student can scem immature, even danger-
ous, *a threat.” Underlying these perceptions
are issues related to personal contrel, authonty,
and trust. How can these feelings and percep-
rions be changed?

§1 Sce strategies 1.1, 1.2, 1.3, 1.4, 2.1, and 2.3 above.

).

Individual differences:
values
Communication
Perceptions attitudes
stereoly ping

. Students and teachers often respond to conflict

by (1) ignoring or escaping from it; (2) over-
reacting to it; (3) escalating it; or (4) suppress-
g it. How can students and teachers’learn
alternative ways to respond to conflict?

6.1 Provide teachers and strdents with training in
understanding constructive uses of conflict and in
‘ahemativc methods for dealing with it
6.2 Train a cadre of teachers and students to mediate
conflicts between other teachers and students as well
as to develop preventive methods for increasing
optimally satisfying relationships.

6.3.Sec - ategies 1.1, 1.2, 1.4, and 2.3 above.

14}
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Chart 2 - Continued

Prodlem sreas Problems _ Strategles
. Authority and control 7. Students feel that many teachers make ull of the 7.1 Develop teacher-student curriculum committess.
2. Individual diferences. dgcis.inns about what wi!i hc learned, when it 7.2 Develop mcéhanisms;proccdurcs to open chan-
valoes will be learned, and how it will be learned. Stu- nels of communic ition in the classroom, to include
4. Communication dents fcfel that —"any-tcac!}ers use ar’h:_trary or both formal and informal feedback processes to
6. Fxpectations of others disciiminatory practices in determining and both teachers anc students on their behavior and
10, Perceptions attitudes enforcing classroom procedures and rules. Thus, how it is interpreted.
stereotyming they often feel powerless to affect any of the ' -
23, Nchool and class vuies, above or to participate in any classroom deci- 7.3 Train teachers in alternative methods/styles of
regulations. and procedures sions that affect them. How can the situations obtaining and using student input in the learning

‘ which lead to these feelings be changed? process.

E . © 7.4 Provide staff assistance (and time) to teachers and
students as they experiment with developing and
implementing alternative methods of teaching and
learning.

7.5 Assist students in ~ommunicating constructively
these perceptions to teachers and in developing
alternative proposals to share with their teachers.

: 2. Individual differences 8. Students often perceive teachers” methods of 8.1 Develop workshops to assist teachers in clarifying

vitlues - geademic, behavioral, or attitudinal evaluation their evaluation criteria, in applying them consis-
4. Communication as unfair or s unclear. How can these percep- tently, and in developing explicit means for com-
6. Expectations of others tions and the situations which lead to them be municating them.
10 Perccptiqm attitudes modified? 8.2 See strategies 7.2 and 7.5 above.
stereotyping
, 23 School and cassroom rules,
regulations, procedures

ic 2Y
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Student-Administrator Problems

Administrators, as symbols of authority in the
school, can ofien find themselves in conflict with their
student clicnts and the students’ parents. These con-
flicts can involve a variety of problem areas among
which might be (1) interpersonal and intergroup rela-
tions; (2) matters involving ccntrol and authority; (3)
the curricular program; (4) the social climate and
environment of the school; and (5) the unique needs
of certain groups of students. :

Administratess in urban, multiethnic schools play a
vital role, in that they can set the tone for the institu-
tion. The extent to which the school is successful in
educating its charges is highly relatzd to the quality of
insight and leadership evidenced by administrators.

3u




’ ‘ Chart 3

Student-Administrator Problems and Solution Strategics

[ 2%

Probiem arcas

Individua! differences;
values
Communication
Perceptions; attitudes
stereotypiny ‘
Expectations .. others
Student ideatity

“

Problems

. How can administrators improve their abilities

to relate to students”and adult members of eth-
nic munority groups? As an cxample, some
administrutors make the mistake of being overly
fr endly or close in their relations with certain
groups in an attempt to prove that they are not
prejudiced and that they are “straight.” They

are not aware of the role expectations that oth-

ers have for them and often violaic these
expectations.

1.2

1.3

Strafegies
~
Interpersonal and intergroup relations training with
2 multicultural emphasis is suggested.

Increased personal contact with members of ethnic
minority groups can be educative. This could be an
outcome of a district-mandated community involve-
ment program for administrators.

An administrator should select u group of students
representative of varying ethnic groups in the school
who would serve as an advisory group in intergrc.. p
relations. This grouo could also serve v3 a proklem-
solving group when prubiems wn the area of human
relations arise in the schoot.

r2

—— .

Individual difreience:;
values

. Communication

Perceptions: attitudes;
stereotyping
Expectations of others
Student identity

. How can administrators become aware ¢ uses

of language which are disliked by members of

- ethnic minority groups and which inhibit inter-

personal interactions? Exampies of su:h lan-
guage usages include “you people,” “your folks,”
“boy,” “gal,” and so forth.

t

See 1.1, 1.2, and 1.3 above. .

. Authority and control
. Schoeol and classroom rules,

regulations, and procedures
Perceptions; attitudes/
stercotyping

Individual differences’
values

Communication

. How can administrators better deal with stu-

dents’ hostile feelings which have their origins
in the community? Such feelings might relate 1o
school regulations and practices such as suspe-
sions and promotion practices.

3.1 See 1.3 above.

.

Meetings with par ni-student groups to discuss
problems which trigger negative feelings and behav-
tors. All such meetings should not he held &t the
school; community-based meetings may prove to be
of greater value.




Chart 3 - Continued

~—r

Problem aseas

- Individual differences

values

Perceptions/ attitudes
stereotyping
Communication

3. School and classroom rules,

regulations, and procedures

. Authority and control

Problems

4. How can administrators become more informed

about the personal styles and preferences of stu-
dents in the school representative of divergent
ethnic and social class groups? Problems can
arise when administrators are not knowledge-
able about the underlying veasons for, or the sig-
nificance of, certain practices in the lives of

certain people. Initial reactions by some educa-

tors to natural hairstyles among Blacks is an
example. Even now, some social institutions
seem to control this form of personal grooming.

Strategies
4.1 Sec 1.1, 1.2, and 1.3 above.

10.

ro

Perceptions . attitudes
sterantyping
iifferential treatment
Individual differences
values

. How can administrators create a school envi-

ronment which offers greater chances for per-
sonal recopnition and success for a larger num-
ber of students? '

Schoci too often operates in such a way that the
chances to experience feelings of success and to
receive ‘recognition ave limited to a small group
of students. This can be a major problem in a
multiethnic situation if success and recognition
are experienced in different degrees by different
groups of students.

5.1 Ways should be found to reward or recognize stu-
dents for achiev:ments in & variety of activities.
R~cognition beyond academic achievement should
be accorded. '

§.2 A student-:t4ff committee m.ght be formed to
address this question.

§5.3 Sec 1.1 above.

SRR

Communication
Differential treatment
Individual differences
values

. How can an administrator avoid conflict over

the failure to recognize persons and dates
important in the lives of the different groups
comprising the school's population?

6.1 See 1.1

6.2 An advisory group composed of students, staff, and
representatives from the ethnic groups involved
could develop an official school calendar regarding
such persons and cvents. Further, they could serve
as a resource group for teachers desiring to make
curricular modifications or supplementations.

34
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Churt 3 - Continued

12w

0.

Problem ancas

Differenual treatment
Expectations of othery
fndividual differences
vitlues

Perceptions -attitudes
stereotvaing

Problems

7. How can administrators overcome biases which
 reflect themselves in different expectations for
students in various ethnic and socioeconomic
status groups? Differing cxpectations might
relate to (1) academic achiever.cnt: (2) intellec-
tual potential; (3) social beha vior, and (4) mor-
als, Perceived and unfound :d beliefs can lcad
administrators to allow, foi example, behaviors
which should not be tolerited because of their
negative impact on the learning environment.

74
7.2

73

Strategics

See 1.1 -

The district should require community involvement
for all administrators.

Sce 3.2 above.

Pd
"‘ —

. Authority 4and control
. Schootl and classroom rules,
regulations, and proceduves

. Perceptions attitudes
stereotyping
Differential treatment
Individual differences
values

. Communication

%. How can administrators deal with accusations

of biased treatment and prejudice?

8.1

8.2

8.3
8.4

An open-door policy for all students should be
maintained. Administrators should be available at
specific times to discuss problems of students in
these areas. '

Administrators should develop clear, valid, and just
procedures regarding students' rights and school
rules and regulations.

Sec 1.3 above.

Parents and community lcaders should be invoived
in a problem-solving process with the students when
anti-administration feelings and behaviors are found
to exist.

T



Student-Parent Problems

The feeling of isolat'on and the demand of day-to-
day work frequently feave parents without sdequate
opportunity to mect other parents to discuss being an
cffective parent.

As children develop, they pass through a system of
caretakers —primary (parents/family); secondary (im-
mediate community, school); and tertiary (more dis-
tant social agencies and society-at-large). Little formal
training is provided for theee caretakers on th devel-
opmental needs of children. Generally, most parent-
ing is learned “on the job" reenacted from the
parent’s own experience as a child or learned by
- word-of-mouth from his or her peers. Schools may
provide supportive services to such parents, not only
as a community service but also to facilitate realisti-
cally the movemen: and enhancement of children
through school. The most frequently expressed con-
cerns of parents appear to cluster around their expec-
tations, perceptions, attitudes, communication, and
coping strategies for handling individual differences
between them and their children.




Chart 4

help their children who are engaged in drug use
and abuse? ‘ .

Student-Parent Problems and Solution Strategics .
Prodiem arcas Probiens Ntrategies
4. Communigation . How can puarend be assisted in acquiring knowl- 1.1 Didactic and experiential ongoing workshops for
6. Expectations of others edge of tie normal developmefital needs and parents can be presented in modules by pediatn-
2 Individual differences behaviut. of children (parental anxieties, fears, cians, nutritionists, psychologists, and student per-
values and customs of child rearing)? sonnel workers ‘dealing specifically with:
§ Fear of unknown anxiety a. Neuro-physiological development of children
b. Nutritional correlates of development
¢. Practical psychological development
d. St ks of relating to others, current peer influ-
» ences, school/social needs
i. Authority and control 2. How can parents be assisted in increasing their 2.1 Estatlish informal parent discussion groups which
16. Inadequacy of support coping skills in working w.th their children (set- would explore patterns of child,adult life-styles,
systems ting limits, support, authority, and the like)? behavioral goals, and communication methods.
4. Communication Provide parents with strategics to increasc their
6. Expectations of others cffectiveness.
2. Individual differences 3. How can parents be assisted in exploring their 3.1 Coasult with parents.
values own personal nceds? The services described in 2.1 and 3.1 could be pro-
3. Differential treatment » vided by trained teachers, social workers, coun-
6. Expectations of others sclors,. and parents.
4. Communication
25, Use of drugs 4. How can parents be assisted to understand and 4.1 Provide information to parents and school person-

nel regarding the physiological and psvchological

“implications of drug usc and abuse {¢.g., lectures,

discussion, filmstrips, audiotape interviews of users
and abusers).

4.2 De&clop skills for helping youth who abuse drugs

{c.g., alternate paths to increased self-esteem, aca-

L~demic tutoring, and social and vocational success).

4.3 Help parents through simulation, role playing, and:

immediate feed-back techniques in how to commu-
nicate and help children with drug-related probiems.

A 39
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»Teache'r-Administrative Staff Problems

Teachers and administrators are chargea with tlo
implemeRgation of themission of the school: educa-
tion of youth. While the two groups share a common
goal, they oftes perceive the other as an adversary
and as working at crosspurposes. To function effec-
tively, teachers and administrators must develop rela-
tionships and strategies that are mutually supportive
and consistent with the goal of delivering the highest
quality of education to students.

. .
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Chart §

Teacher-Administrative Staff Problems and Solution Strategies

e &

12.

Problem areas

Perceptions attitudes
stereotyping
Communmication
Expectations of others
Individual differences
values

Lowered morale
Inadequacy of support
systems

Problems

. Teachers often perceive that administrators do
not (1) respect what teachers are doing, (2)
know or understand what teachers are doing;

§ (3) provide support for teachers personally or
professionally; and (4) view teachers as respon-
sible professionals. Administrators can share
the same perceptions, as outlined above, with
respect to teachers. Lowered morale and gen-
ral feelings of dissatisfaction often result from
these perceptions, in such cases neither group
feels understood, much less sapported. How
can these perceptions and feclings be changed?

Strutegles

Design and implement training programs that have
as their objective the intention of improving com-
munication and interpersonal dynamics.

Implement task-oriented, ongoing groups of teachers
and administrators to work on problems of mutual
concern, such as the image of the school, school
conflict and violence, and the development of a-sup-
portive rclationship between administrators and
teachers, ‘

Design ways for the two groups to experience the
pressures, pleasures, and challenges of the other
{i.c., administrators in class and teachers in adminis-
tration). )

it
16,

Individual ditferences
values
Communication
Fxpectations of others
Perceptions . atfstudes
stereotvping

Power

Inadequicy of support
svstenis

Authornity and contrai

2. Ad aiistrators and teachers view themselves as
polarized and in an adversary relationship, as a
function of their differing jobs, responsibilitics,
and roles. The underlying issue of power and
control 15 often addressed directly, leading to
further “them vs. us” situations and thus mak-
ing it more difficult foT a mutually satisfactory
support system to Jevelop. How can this situa-
tion be changed?

2.1

See strategies LI, 1.2, and 1.3

10

Communication
Perceptions attitudes
stereotyping

3. Physical as well as psychological separation
decreases opportuntties for discussion, debate,
information exchange, and mutual understand-
ing. How can this situation be changed?

3.2

3.1 Develop strategies for increasing teacher-administrator

informal interactions and exchanges

Reallocate office space to intersperse the two groups.

P



Chart § — Continued

r

Problem areas

. Commuunication

Praoblems

4. !nformation channels between teachers and

administrators are absent, inadequate, selec-
tive, or incffectively used. How can these infor-
mation channels be established and how can
they function effectively? ,f‘

z

4.1

4.2

Strategies

Develop and implement clearly stated procedures
for information sharing, including making optimal
use of infor-»r! systems.

Designate a teacher to serve as a formal liaison
between other teachers and administrators.

. Com:nunication

Expectations of others
Perceptions - attitudes
stereotyping

lowered morale

19. Decision making process

. Teachers feel they are not alway$ consulited in

decisions which affect them personally and pro-
fessionally; they often feel manipulated and
abused when (1) asked to assume new responsi-
bilities; (2) asked to assume new roles; and (3)
asked to change. Actual decision-making pro-
cesses are cither not known or are unsatisfac-
tory. How can these feelings and the situations
which lead to them be changed?

5.1

Delincate domains of authority for decision making.

5.2 Develop procedures for involving teachers in the

5.3

decision-making process at all phases.
Develop effective grievance procedures.

rem
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Teacher-Parent Problems

The media have informed the general public (by
means of test scores and personal testimonies) of the
pcor job many schools are doing in teaching lan-
guege, quantitative skills, and citizenship and in pro-
viding a safe atmosphere for learning. Professional
publications have likewise consistently remarked on
the negative learning and adjustment behavior youths
bring to school from home and community. Teachers
have moved to protect themselves; so have parents,
administrators, and students. In this atmosphere,
antagonism frequentlytakes precedence over negotia-
tion and conciliation.

Many school and community leaders have attempted
to develop a positive liaison between parents, school,
and community only to find in many instances meager
responses from these groups. If these meager responses
which foster feelings of hopelessness are to be climi-
nated, pareni and teacher communication must be
facilitated in settings of positive action instead of
reaction. , ———

» M'i‘



Chart 6

Teacher-Parent Problems and Solution Strategies

Problem arcas

Individual differences’
vajues
Communication

Probliens

1. How can an increased awareness of the process
of communication as it is reflected in the nceds
of parents in crisis, familial and cultural styles,
and patterns of reinforcement be developed?

e

Strategies

Train teaching and administrative staff to consult
with parents and to conduct parent conferences.
This training should be taught in formal courses and
experiential (supervised) practicum. School person-
nei such as counselors, school psychologists, and
social workers as well as' master teachers can be of
assistance in supervising these practicums.

“

Expectations of others
Perceptions/ attitudes .
stereotyping
Individual differences:
values
Communication

2. Faulty perceptions and unclear expectations
often £xist on the part of teachers and parents
regarding their roles in the educational process.
What can be doné to clarify role perceptions?

2.1

8ring- parents and teachers together for social as
well as academic concerns (some suggestions: potluck
dinners, speakers forums, outings, joint project
supervision, and the like). Ask parents to participate
in .carecr workshops. They could come to class-
rooms to discuss their jobs. For example. things
about their jobs they like and dislike and how they
got into their type of work. (This would obviously
have the further effect of providing youth with

* career information, role models, and knowledge of

the werld of work.)

C Differential treatinent

3. How can differential and stereotypical treat-
ment of students be reduced?

3

3.2

34
35

Review regularly each teacher's referrals for dise.-
pline or special assistunce. This review should be
conducted to determine the pattern of behaviors
and types of students which pa-ticular teachers need
assistance with.,

Have parents and students fill out a questionnaire
(immediate feedback) after each personal contact
with school personnel regarding the quality of the
personal contact {e.g., reception by office personnel,
quality of parent-teacher conference meetings with
counselors, social workers, and psychologists).
Use student evaluations of teachers regarding their
teaching effectiveness.

Implement total school faculty peer evaluations.
Use administrative review of these evaluations as
the basis and content of staff development in-service
tiaining.

47



Chart 6 - Continued

S.
23. School and classroom rules,

Prablem areas
Differential treatment

regulations, and procedures

Problems Co-

4. What might be done to reduce poor articulation

~ of school regulations and procedures which fre-
quently lead to feelings of confusion, unfair
treatment, and chaos.

4.1

4.2

4.3

Strutegies

Develop and distribute to parents and students a
printed, clear, and concise student handbook regard-
ing schoo! procedures. -

Create a student grievance committee to hear stu-
dent complaints. -

School regulations should be sent home to parents,
passed out to community groups, and discussed at
school open house meetings and in designated
classes. Parents and students should be active par-
ticipants in the development of codes of student - fa-
culty conduct not covered by districiwide policies.

-

learning and teaching
styles
Individual differences:
values

5. How might awareness be developed concerning
individual differences in learning and teacher
styles?

5.1

5.2

53

Facilitate cross-cultural/economic awarcness of pre-
dispositions to different learning styles (visual, audi-
tory, Kinesthetic, and so forth).

Emphasize intra-cultural sensitivities and awareness
of cognitive preferences, methods of presenmtation,
and appropriate materials.

Have learning specialists fiom different ethnic eco-
nomic groups present workshops on teaching methods.

oy



Teacher-Community Problems

Teachers are sometimes perceived by community
members as not being concerned about the commu-
nity in which the school is located. They are viewed as
individuals who simply come into the school for the
financial rewards and little else. Community members
are often viewed by teachers as instigators of trouble
and as disinterested individuals. These differences in
perceptions, attitudes, and values inhibit successful
teacher-community relations, and conflict is perpetuated.

: R




Chart 7

:

Teacher-Community Problems and Solution Strategies

i

Problem areas Probleaw Stratcgies
10. Perceptions; attitudes; I. Community members and groups feel that I.1 Form educational issues discussion groups for teachers
stereotypaes teachers are not performing their jobs as effec- and community members. Discussions should focus
{8 Image of school in tively as they should. They place much of the on mutual ways of getting at such problems as low
community blame for the low academic performince of test scores.

6. Rn:f'(’f communication m@x‘ny S‘:‘g?ﬂ“ O“t‘lfgk:"a?"gty:';d;‘;;k Of:;;?:; 1.2 Provide the communication media with balanced
media g‘c‘ ";1‘“ d;"m’: cachers. How can these information about the strengths and weaknesses of
changed: the school. Emphasis might be placed on the aca-
demic accomplishments of students, with recogni-

tion also given to their teachers.

1.3 Develop a teacher and community member; group
profile for publication each month in the school or
local newspaper.

10. Perceptions attitudes 2. Teachers often view community groups (partic- 2.1 Specific constructive ways of invelving community
stereotypes ularly those who are poor} as being unqualified groups in school activities should be developed by a
6. Expectations to make decisions concerning school matters, committee of faculty, staflgand community members.
19 Decision-making process ;Ico;v cagtg‘act‘ters become awarg:fthc talent to 2.2 Survey local community groups to ascertain their
ound i community groups. purposes and interests. Such groups might then be
ifvited to share their thinking and experiences with

teachers.

2.3 Encourage teachers to use community resources in
career education. '

3. Sharing information 3. How can communication and social interac- . 3l Afrangc for teachers to attend informal community
4. Communication tions be facilitated between teachers and com- activitics.
1. Avoidance ity groups? : . .
i7 2“6:2‘&8 behavior munity groups 3.2 invite community groups to attend school musicals,
' athletic events, forums, and so forth.
3.3 Develop school-community advisory councils to

discuss and make recommendations concerning
selected school policies and practices; e.g., open
campus vs, closed campus.




30

Teacher-Other Staff Problems

Good relationships between teachers and noncertif-
icated schoo! staff, such as paraprofessionals and
instructional aides, are important in creating class-
room and school environments that are conducive to
tearning. Conflicts that emerge because of poor com-
munication. lack of respect, unclear lines of authority,
and differences in values interfere with the creation of
classroom environments that age supportive and
student-centered. ?
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Teacher-Other Staff Problems and Solution Strategies

3

Problem areas Prublems Strategien
-
i Authority and control 1. The paraprotessional or instruct.onal aide 1 a 1.1 Develop clear policies at the school district level in
Y. Individual ditferences classroom is frequently viewed by the teacher as regard to the role of aides and paraprotessionals at
values a subordinate who should function simply as the schoal site.
:‘ §;.’;;mm?{c;“:m?t it th;;tcu;hc‘ri “‘M‘_‘“' Ih_c p;;‘r_gp;otcss;onQI on the 1.2 Conduct workshops tor teachers and paraprofes-
- thlerential treatmen other hand may perceive ity fer role as a team sionals on goal setting and team functioming,
6. Fxpectations of others member who ought to be consulted in develop-
ing classroom policies and plans. How can
these differences be resolved?
— ORI — _;*_.__—1
2. Individual difterences 2. Because of differences in ethnicty and formal 2.1 Cenduct smiall group warkshops and individual ses-
vitfues educational background, teachers and noncer- sions on the nature of prejudice. overt and covert
4 Communicalion tificated school personnel often display verkal prejudicial, behaviors, and stercotyping.
i . . pe N L » b Tl e * e e 3 ‘ * e »e - PR -
l'mu rential !Tmtn:;m and nonverbal messages of (‘i,mupg_u. How can 2.2 Provide opportunities for intormal relationships 1o
. Pao ;mnm.~ attitudes these barriers be overcome’! develop through discussion groups. problem sols-
sereotyping ing. and social aftairs.
I Authority and control 3. Paraprofessionals, instructional aides, seeretur- 31 Develop school district policies and procedures with
4. Contmunwation ies, and custodians must be evaluated. Seeretar- the involvement of representatives of teachers and
6. bapectations of others e usually gre evaluated by administrstorgg noncertficated personngd
custodians, by head custodians and administra-
tors. However, paraprofessionals and instruc-
tional aides work more closely with teachers,
Should they be evaluated by teachers, site '
admimistrators, or central office personnet?
Y Individual differences 4. Conflict between paraprofessionals and teachers 4.1 Hold small group goal-setting and values clarifica-
values is generated when there is a feeling by cach tion mecetings with teachers and paraprofessionals,
3 C 10 y . , 'l .'..—-'..“ L . .
A “m_n_;fj:].’(:‘:“ﬂ? others :.t:fmp‘th‘:; ‘.h(‘tm’h” " "?.0;‘ m}:‘“’“g n sal ’1" 4.2 Involve teachers (and administratons) in community
0 PTP-‘-‘ ;“ " e W‘;’nt”f' ‘;’ “dm‘m: “;.‘ W “mh_l_ Ly wor ¢ and extended school affairs within the immediate
R quLLP lﬂvn.\ Jiiuges 3' ("in ¢ one to ¢ lfn.lndtt thin SOUIrce o n&.‘ighhﬂfhﬂﬂd ni' lht’ SChUﬂ}
Stereotyping conflict?
-
o
17
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Chart 8 - Continued

27

Problem areas

4. Communcation

S. Differential treatment

6. Expectations of othery

1. Perceptions attutudes
stervotyping

Probiems

5. Aithough parapmfcsxmnah work daily within

the school setting, normal school communiva-
tion channels, such as faculty bulletins and
departmental and school faculty mectings used
for teachers, are sometimes not used for them.
As & result, paraprofessionals must depend on
secondary sources fof information about school
activities anu policies. This tvpe oversight fre-
quently fosters feelings of alienation. On anather
fevel, persister.. rumors about either teachers’or
paraprofessionals impede respect between them.
What can be done to facilitate effective com-
murication tor paraprofessionals in the school
setting!

Strategies

5.1 Develop channels for regular communication with
paraprofessionals at the school site.

5.2 Conduct workshap sessions on the importance of
information sharing and communication.

5.3 Develop workshops on the effect of rumors snd the
wavs to minimize them.

I Authonty and control
6 Fxpectations of others

leachers are frequently assigned the responsi-
hility of supervising paraprofessionals with whom
they work. Because of the day-to-day working
arrangements that exist between, say, an mnstruc-
tional aide and the teacher. superv:smn is oftei
nanexistent or performed at a minimum level.
What can be done to improve the teacher super-
vision of paraprofessionals’

6.1 Develop reacher competency in chimcal supervision
through .waiff development.
6.2 Develop clear policies regarding the purpose of

pir!pxmcs\u.ndi supervision and the responsibility
for superasion.

[4)
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Administrative Staff-Parent Problems

The relationship between school administrators

and parents is important in determining the support

the school receives in the community. The school’s
image is aiso shaped by the quality of interaction
between administrators and parents. Healthy, pro-
ductive relationships, which are crucial to the school
success, are minimized when problems between school
site administrators and parents arise because of differ-
ences in values, communication, expectitions, school
rules and regulations, and decision making. As a con-
sequence, feelings of hostility and alienation are gen-

~erated and affect the attit:des of students and teachers

alike. Students ho d the same negative views toward
the schools that their parents hold, and effective
teaching and learning are reduced.

33



Chart 9

" Administrative Staff-Parent. Problems and Solution Strategies
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19,
23

Problem arcas '

Indovidual differences
values

. Communiration
6.
10.

Expectations of othens
Perceptions atuiudes
stercotyping

. Image ot schools 1n

community

Decision-making process
School and classroom rules.
regulafions. and procedures

Problems

How cun conflicts be minimized in areas in
which individual values and expectations may
he different? Such situations may include: ()
apen classrooms ! schools vs. traditional: closed
schools; (2} teaching of sex education: (3) use of
certain controversial books, magarzines, and
films for instructional purposes; (4) assignment
of students to nonacademic classes; (§) curricu-
fum emphasis, i.c., academic vs. so-called frills;
(6) school grading policy: (7) homework policy:
and (8) clussroom and school discipline policies.

1.2

Strategies

Workshops should be held for parents to. discus.s
advantages and disadvantages of various teaching
techniques, curriculum organization, and classroom
materials. An open dialogue should be cstablished
with ample parcntal input before decisions arce
reached regarding the implementation of proposals
in the above areas.

School policies on grading. homework, and disci-
pline should be developed with considerable input
from not only parents but also teachers and stu-
dents. Several workshop mectings should be held
before the adoption of policies in these areas. Once
adopted. policies should be mentioned and reviewed
periodically to ensure appropriateness or relevancy.

Brochures sheuld be developed and parent forums
conducted at the school site and in the community
to ensure an awareness of the kinds of school
requirements ngcessary 1o pursue college degrees or
specialized carcers. Parents must become aware of
the kind of school curriculum demanded for entry
into college or specialized careers. In instances
where the school’s curriculum is inadequate to
ensure that students will acquire appropriate back-
ground experiences, parents can join the school to
demand the inclusion of necessary curriculum. Joint
efforts of this type have the advantage of strength-
ening the relationship between parent and school.




Chart 9 -- Continued

Prablem aress

Individual differences;
values

Communication
Expectations of others
Perceptions: attitudes:
stereoyping
Decision-making process

Problems

2. Criticisms leveled at school staff who are insen-

sitive to parental concerns and student needs

occur all too frequently in many schools. How
can the selection of new staff and the retraining
of old staff be used as a process to reduce such
criticisms? '

2.1

22

Strategies

Parents should be involved in the selection of new
school staff at every level. They should be involved
in developing the descrirtion of the kind of qualifi-
cations desired for a given school position and
should be a part of the interviewing panel for new
school staff. Although they will not normally be
required to make a final selection, they should have
equal votes in recommending to the principal or
superintendent a final selection of 1op choices.

For insensitive staff who are not new, small group
workshops and individual sessions on human rela-
tions, negative veral and nonverbal cues, prejudice,
and stereotyping should be regularly conducted.

10.

5.

Communication
Perceptions attitudes
stercotvping

Image of school in

community
,

3. Frequently, parents are unaware of school poli-
cies, procedures, and activities. Communica-
tion between the school and the parent may be
irrelevant {e.g., tha: many teachers went sailing
over the weekend), obscured by jargon and
bloated diction, or simply nonexistent. What
strategies might be used to increase effective

communtcation?

31

el
wn

3.6

Develop a regular parent newsletter to be mailed
to parents’ homes. Conduct regular information
sharing secsions in the community {churches should
be considered) as well as at the school.
Formulate a communication agvisory commitiee of
st Jents, staff, and parents to provide recommenda-
tions for school facts to be shared and format to be
used.

Develop bilingual parent newsletters, using the pre-
dominant languages spoken by area parents.

Use a direct, easy to understand style of writing.
Establish a school hot line for parents in nced of
information concerning pressing problems.

Develop and maintain open contact with news-
papers, radio, and TV. Use them to highlight accom-
plisi:mer (s of the school. Keep them informed about

.probleins t} at could polarize the community; e.g.,

fights between ethnic groups.

b1
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18

19.
23

Problem areas

Individua: differences’
values

Communication
Perceptions ‘gttitudes
stereotyping

image of school in
community
Decision-making process
Schoo! and classroom rules,
regulations, and procedures

h ]

f —

Problems

.

4. Parents in many schools are not involved in
school affairs. The lack of parental involvement
is often seen as a lack of interest in the schoot
and in the childrens education. The lack of
involvement also deprives the school of feed-
back on the school image. How can parental
involvement be increased?

4.1

4.3

44

4.6

Strategies ¢

Provide genuine opportunities for involvement by
developing specific activities (e.g., staff selection.
school policies, find raising for school activities) for
parental involvement. Personally invite individual
parents, making sure all parental groups are repre-
sented, to serve on the grouns established.

Get to know parents in scttings outside the school
(¢.g., churches and social affairs) and encourage
their involvement in school affairs.

Do not wait until a student is having school difficul-
ties to contact parents. Establish a system of tele-
phoning and visiting parents,

Make the school facility available for use as 4 com-
munity center recreation, health services, adul
education. Assign scnsitive school staff on a rotat-
ing basis to staff an information center.

Do not involve parents simpiy to rubber stamp
school decisions. Provide opportunities for parental
input throughout the decision-making process.

Schedule activities for parental involvement at var-
ious times to accommodate those who have obliga-
tions on & regular basis which conflict with & set
school tin

Conduct workshops on problem solving for school
staff and parents. Through these, parents are able to
demonstrate their expertise in solving problems and
thus eliminate the skepticism that school staff may
hold relative to parental involvement.

9t
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Chart 9 Continued

Problem arcas

4. Commumcation
6 bFxpectations of others
K. Fear of unknown: anxiety

Pruobicnms

S. The image of the school iy influenced by the
physical appearance of the school, the quality
of the school staff, the quality of the educa-
tional program, the quality and quantity of
school supplies and equipment, school violence
and vandalism, and the morale of the students
and staff. How can parents help w improve the
image of the school?

5.1
§2

5.4

Strategies

See strategies 1.2, 1.3, 2.1, 2.2, 3.1, 3.2, 3.6, and 4.2.

Seck volunteer parental help in raising funds for
additional cquipment and supplies for school enrich-
ment,

Conduct open forums on reducing school vandalism
and violence. Provide opportunities for parents to
form lookout and notification svstems for reporting
such acts, -

Conduct workshops on the causes of school vandal-
ism and violence that have antecedents in the home;
c.g.. favoritism, lack of supervision, cthnic group
stereotyping.

10 Pereeptions attitudes
stereotyping

\

6. Parents and administrators often have prejudi-

clal views regarding ethnicity. These views are
reflected seither in avoiding members of the
other cthnic groups or in provoking confromta-
tions. How can prejudice be reduced?

6.1

6.2

6.4

Get parent groups to organize workshops on the
nature of prejudice and stereotvping behavior. Pro-
vide resources for such sessions if possible. Empha-
size cultural awareness and sensitivity,

Involve parents in goal-setting and problem-solving
activities to develop respect for the contributions all
pareifts make as well as for their similarities and
differences.

Provide multicultural activities throughout the school's
program. Fnsure multiethnic representaticn on all
school committees and groups.

Ensure that the school staff is multicthnic and-that
cach is involved in some policy-making activity,

.,



Chart 9 - Coatinued

13

Prublem arcas Froblems Strategivs
2. Individual differences 7. School must be accountable to the community 7.1 Sce strategies L1, 35, and 3.6,
’ values . it serves Parents who demand such accounta- 7.2 Involve parents in formulating and reviewing the
4. Communication bility are often perceived of as a threat to the philosophy and goals of the school.
6. Expectotions of athers school. How can schools satisty the demand for . ’ _ _
IX. Image of school in accountability and climinate the perceptions of 7.3 Conduct telephone surveys of parents concerning
communita parental threat? the schools effectiveness. Develop other feedback
- ‘ mechanisms

7.4 Provide parents and the communication media reg-
ularly with information on the school’s success and.
i approprigte. reasons for ity failures.

6 {( e c— o
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Administrative Staff-Community Problems

School administrators are confronted with myriad
problems, including the following: (1) apathetic com-
munity groups or agencies; (2) overtly hostile, anti-
school groups; (3) difficultics with various pubiic
media, especially during crisis situations; (4) pewer
struggles with community advisory groups over the
disposition of federal and state-supported educational
activities; and (5) disagreements with neighborhood
representatives and merchants who are dissatisfied
with the behaviors of students at the school.

l

39
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Chart 10

= Administrative Stafi-Community Problems and Solution Strategies

-~

Prablem sreas

~

Problems

Strategies

(RS

13 Asvaadance
6 xpectations of others

21 School physical environ-
ment

I8 Image of school in
communis

e

arise with other community agencies, such as
the pohice and merchants, regarding school
disciphinary practices and regulationy?

4. Communication I How can a schooel adm:nistrator become more 1.1, Manc a major effort to get to know the nature of
13 Avordance avware of the probleme that clients in the the communitics served by the schools. Establish
18, Image of school school's community face”? How can he she relationships with lcaders in all walks of comm.u-
community gain insight into the social organization of the nity life. Pa.ticipite in school-related activitie. in
6. Fxpectations of others school’s community? f{ow car an administra- the community.
b " . R s et rer . o < ny ALY availatedo . . . .
2. Indmvidual ditferences tor becorie aware of resources ?'\dlldl»k in i.2 Establish an informal advisory group composed of
‘;‘”u“‘ . other agencies to help the school’ leading community figures for the purpose of
0. Pereeptions attitudes keeping the administrators informed regarding _
stereotyping matters and problems relevant to the schoot.
> ! 3 Require community ipvolvemeént for all adminis-
Trators. o
4 Communcation 2. How can an  admimstrator *become  more 21 Frtakiish mandatory in-service education for all
13 Avoidancy informed regarding the essential concerns of administrators, including the study of the histories |
I Perceptions attitudes the divergent cthnic groups in the school’s of vartous minority groups, their current prob-
sterdotyping community’? fonis, aspirations, and noeds.
?‘ f“?c?g““}":; 2.;_“‘ others 2.2 Form an advisory group consisting of knowledge-
- ml fvidual ditlerenees able and respected meminrs of various ethnic
I8 ;" ues { school MINOTILY groups Lo serve as a source of advice and
. aie ol sehao L. .
mage of school in information.
commmnity
i L T — et e —— e e g sbas—
4. Communuation 3 What ~an admimistrators do when problems 1 Hold mectings with representatives of community

agencies regarding particular and general prob-
fems of vouth in the community on a regular basis.
These meetings would provide administrators with
an opportunity at least to explain the school's ptu-
losophy, policies, and procedures




Chart 10 - Continued

*

Broblem areas

-2 fndavidual differences
values

4. Communwation

13, Averdance

6. ypedtations of others

I Image of school m
communiy

Problems

How can problems dealing with media cover-
age of erisis incidents at the school be avoided?
In newly desegregated schools, conflict situa-
tions often gain wide public notice and atten-
tion. Television, i particular, can have a
significant impact on the public’s perceptions
ot the severnity of the crists,

S

Strategios

4.1 Maintain a constant working relationship with

media ag ncies.- If possible, policies should be
developed in advance regarding how crisis situa-
tions will he treated.

Y Individual difterences

values

4. Communicition

6. Fxpectations ot others

I8, tmage of school m
community

10, Perceptions attigudes
stereofyping

How can administrators aveid conflicts and
misunderstanding with community adsisory
groups assoctated with funded programs?

§5.1 Develop clear distriet policies regavding the rofes

of such groups as well as the coastramnts under
which such groups must operate.

8.2 Conduct in-service sessons for such grouns, In

some cases members of such groups oiten Lave
very lpmlited experience in formal organicational
seturfgs,

4 Communication

Individuad ditferences

valucs

6. b xpectations ot others

21 Schaool phyaical enviran-
ment

I Image of school in
COMMmMuUIN

10 Poreepuons attitudes
stereoty ping

[ 9]

How can admimstrators become aware of the
views of significant parent groups regarding
(1) curriculum and learning outcomes: and (2)
discipline and matters relating to pupil behav-
1or? This problem is generated by the fact that
some cthnic minority group parents hold dif-
ferent expectations of schools from those of
members of the dominant social group in the
school's community (e g, basic education v,
progressive approaches).

7

61 See 1.3 above.

22 Maintamn administrative contact with croups of

parents who are representative of all students in
the school. Parent advisory groups v.ould be in
order.

6 Papectations of others

L Porceptions athitudes
stcrmtyping

2o Indsvidual ditterences
values
Communication

11 Asodance

7
How can administrators be hclpcd‘/m over-
come negative oxpectalions regarding such
things as parental att tudes, pupil behaviors,
and stodent abilities?

7.1 See 1.1, 1.3, and 2.1 above.
7.2 The district should arrange visits of administrators

to school settings which refute inaccurate pereep-
tions and expectations,

7.3 Conduct specialized interpersonat and intergroup

relations tramning relating 1o multiethnic s¢hool
situations.
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[ %)

Probem aseas

Image ot school in
communty
Perceptions attitudes
stereatyping

I xpectations of others
fndividual ditfereces
v alues

Avordance

fndunadual ditferences
values

Fapectations of others
Communwition
Perceptions atitudes
sferenty ping

Problems

% How can an administrator become aware of
the image or images that are held in the com-
munity of his her school?

8.4

Strategics

Visit the homes of parents,

Sclect a random sample of students, parents, and
other community persons and administer a ques-
tionnaire dealing with their perceptions of the
schuol.

Form an advisory group composcd of students
who are representative of the school’s compositisa.
Hold meetings with representatives of othe: com-
munity agencies and groups whose interests inter-
face with those aof the school,

9. What can an administrator do when a sizable
segment of the parent group of his her school
weems to avold direct contact and involvement
with the institution?

9.1
9.2

9.3

9.4

Sec 8.1 above.

Have administrators participate in community
events to demonstrate an interest in the commu-
nity or in the affairs of a particular ethnic group.

Establish a community advisory group to help the
school specifically with this problem.

Fstablish a cooperative relationship with faw
enforcement juvenile bureaus and encourage law
enforcement contact with school principals and
assistant principals when their students are in dif-
ficulty with police. School administrators can
council students and intervene on their behalf for
informal rather than formal problem resolution.
Such dctivities are time-consuming but are trust
builders,

44
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Chart 10 - Coritinued

LY
Problem arcas Problems Strategies
21. School pavsical environ- 10. Many urban schools have been in existence for “ 101 Create student, parent, and community group
ment _ a4 number of years. They can become very joint committees to study and propose wavs in
I8, Image of the school in unattractive and contribute to the dislike of which the school could be improved as a physical
community students and members of community groups plant. Teachers would also be mnvolved in such a

6. Expectations of others {(parents, ethnic minority group organizations, | study cffort.

4. Communication and the like). H‘_’“’ might an ‘f‘dm'm”'"““?r 10.2 Parent and community groups would be apprised
attempt to improve the physical and am}h:us of the school's specific nceds, and their coopera-
nature of the school with little or no tunds? tion should be sought in improving conditions.

For example, a group of parents or representatives
from some organization might undertake to build
needed playground cquipment at an clementary
school. -
10.3 Have teachers and students at the site develop
projects designed to improve the school setting.
Such an effort pi.-vides an opportunity {or multi-
ethnic, cooperativye interaction.
10.4 Encourage community agencies to undertake proj-
ects designed to improve the school site,
/ &
/"' -
/
e
&

‘t?".‘; . '?"l’




Parent-Parent Problems

The school is the social agency through which one
supposudly learns the social skills in an atmosphere of
discipline, Parents and peers of children attending the
school arc the attitudinal reinforcement foi those
social skills and the primary examples children follow
in learning how to get along with others.

The inability of parents to understand and to cope
with the behavior of their children and their children’s
peers from different minority gloups, socioeconomic
backgrounds, and family orientations eventually leads
to mutual frustrations and dislike. How these chal-
lenges are handied can influence a child's persoral
growth and attitude towsrd learning.

-
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Chart 11

Parent-Parent Problems and Solution Strategies

t

S e

Problem arcas

Individual dilferences
values

Ixpectations of others
Communation
Perceptions attitudes
steregyping
Diifferential treatment

Problems

Differential treatment of parents and children
resulting from the lack of recognition of various
styles of parenting. cross-cultural; economic sen-
sttivities, different perceptions of child rearing
practices, and different communication styles
interferes with effective parent relations. How
might this situation be changed?

11

Strategles '\
1
Conduct monthly parent workshops, using mate-
rials, presentations, and filmstrips, to focus on the
positive intercultural and intracultural patterns of
hehavior (all school stalf should e invited to
attend).

f-l

individual differences.
valucs
Expectations of others

Family rcactions to personal problems are
often thought to be unmue to sociocconomic
groups. How may parents become aware that
many of their problems are shared by other par-
ents, regardless of social or economie status?

Hold special interest discussion groups for narents
experiencing transitions: (1) single puarent head of
household; (2) entry wnd reentry parents (career
planning and development); (3) divorce separation;
and (4) death, gricf.

te

Individual differences
vilues

. gxpectations of others

1nadeguacy of support
systems
Avoidance

. How may productive parent coalitions be

formed to resolve pending and foresccable
conflict?

?

31

i3

Conduct training for parept lidisons o work with
other parents ¢videncing ¢chool child prablem: .

Pevelop parent advisory groups to meet with fac-

ulty and administration regarding school policy and

community involvement.

Have parents conduct rap sessions with students on
a regular basis and participate in the plannine of
school activities.

6 ‘J f"\
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\ ¢ Chart 12 ) z
e o o ci oo, Parents-Other _chool Staff Problems and Soigtion Strategies o 1 C ‘
T R S T I TR T T T TR e S T Piriar e riaraic i i LR P T A PRI ISR TP I - PR i N P S = ’
A srablens afeas ' Problems . Strategiet .
‘ - : ( o, : ' .
: 4 Communication 1. Parerts und other staff have little or nocontact 1.1 Develop informal social activities for parents and
~ 40, Percepuiois. atutudes with cach other. The nature of their interactions staff to get to know cach other.
. - stereotyping are primarily in pfmbiem—cem.ercg or élsgutwe 1.2 Scheduic and plan activities for parents and staff 1o
. " € 3 \J [ 3 . . .
3 . . ;‘.“umfm" arising -rlof‘:h‘ p;‘“;?“ .dr' st ‘{.‘:‘ dr meet and share positive experiences, such as grog- :
R - from a more generul school-related issuc. 1 hus, ress reports on students who are achieving well in e
. : : the two groups often develop one-sided pictures schaol / 3
of ciach other i terms of their attitudes, percep- ‘ e ol -
tions” and heh_ - iors, How might this situation 1.3 Develop procedures for parents and staff to develop x
\ ( be changed? constructive, mutually shared solutions to problems. ;
‘ . N . 1.4 Involve parents and stafi in communications work- .
. - shops and training in the scheols. _ *
. * » : . :
4 Communpaticn 2. Parents and staff feel they ure not undersiood 2.1 Plan activities for statl and pasents to meet to shaje 3
10, Perceptions attitudes by the other group. What strategics may be their percepticns. attitudes, and values.
stereaty ping . used to climinate these feelings” 33 See LI 4.2 13, and 1.4 ahove -
* <2 Individual ditferences R i
vatues > - ) \ o
h ] ST t
& Eaypectations of athers 3. Parents and staff aaay have different expectis- 3.1 Involve the patents and other staft in teacheg-
tions regarding the methods by which their administrator meetings where issucs related to
¢hildren are taught or disciplined as well a» methods of instruction or disciplines are being
regarding the purposes and goals of education. discussed.
How van shared expectations be developed? 3.2 See 1.1, 1.3, and 1.4 above.
i " 1.3 See 2.1 ahove. .
1 Indoaduad differences 4. Parents often believe that saaff members treat 4.1 Plan workshops or other acuvities which will focus
values S them as outsiders when they go to the school, oa individual diticrences between groups and how
Phtterential treatinentt from the parents’ perspectine, 3t is almost & it these ditferences may lead to misperceptions. Train
Fypectaions ot others they were ina place where they did £ot beiong. staff 1o respond o parents with respect and concern.
. 1 Perceptions attitudes Further, some parents beliove that staff treat 47 See 1T 1.2, 1., and 1.4 above,
. stereaiyping them differently and with less respect thun they .
4. Communwation treat other parents. Staff feck that their contri- 4.3 See 2.1 abave. . .
buation to student icarning is devalued or under-, 4.4 Develop activities which will encourage parent par-
estimated by parents. What can be done to ticipation in all phases of schoal operations.
¢ . prevent such feelings of alienation? '
e .
L.

f
. ~




Chart 12 - Costinued

Problem areas Problems Staategies
10. Perceptions “attitudes. 5. Some staff and parents feel that the other group 5.1 See 1.1, 1.2, 1.3, and 1.4 above,
stereotyping does not care enough or is not involved enough $2 Sec 2.1 above.
4. Communicatio in the students’ learning. Each may perceive the '
6. Expectations of others other as leas interested in the student than is the 5.3 Sce 3.1 above
case. What might be done to change these 5.4 See 4.1 above.
perceptions?
B R A . ;‘(‘

4. Communication . Parents and staff may share a sensc of power- §.] Establish a group ot concerned parcats and staff
1. Authority and control lessness in affecting school decisions or in who can develop strategies for ensuring their input
I8. Image of school in affecting the image of the school in the com- into school decision making. Such a group may also
. community munity. Yet, the two groupy may not have had help plan activities to ensure a more pos_itivc_}mage
sufficient i;:nmam with caclf other to deal effec- of the school.

tively with their shared concerns. How cap an 15
. . .2 See 1.} and 1.4 above.
cffective coalition be formed to work on musual 1.4 apove
¥ cuncefns‘? ' 6.3 S 2. abﬂ‘c h
6.4 ST 3.1 above. i
L 6.9 Sec 4.4 above ‘ ]
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Community Group-Community
Group Problems

Conflicting purposes and beliefs between commu-,
nily groups often work to the detriment of the school.
Frequently, political struggles over such issues as
community involvement and the selection of com-
munity representatives take precedence over school
issues. The quest for power, differences in attitudes
and perceptions, and v lack of communication often
prevent community groeups from assuming roles that
arc strongly supportive of the schools.
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' Gommunity Group-Com~unity Group Problems and Solution Strategies
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Probiem arcas

Powcer

. Communication ‘
Deciston-making process

Probler s

{. In attempting to select community representa-

~tives for adyisory committees or councils, the
school is sometimes forced to select among
competing community groups. Selection of
representatives from one group may alienate,
the other group{s). What might be done to
satisfy all -groups?

_ Strategics

1.1 1If possible, select representatives from each group.

1.2 Communicate openly with all groupe, indicating

how they might become involved in .chool affairs,
cven though it may not be possible for representa-
tives from ecach group to be on school advisory
committees.

to

6,

1.

I8,

4

Individual differences
vafues

. Communication

Fxpectations
Peceptions attitudes.
stereotyping

Image of school n
community ‘

2. Community groups may have conflicting views

about the role of the school or how it should be
administered. Such viéws may help to create a
poor image of the school and ldwered morale:
for staff and students. How can the school
reduce, the negative impact of such views?

-

2.1 The principal should maintain good public rela-
tions. If this is done, differences in opinion can be
placed in perspective. -

2.2 Allow groups to make suggestions for school improve-
ment.

2.3 The principal should meet with community groups

to discuss sthool programs, strengths, problems, .

and the prognosis for future development.

Sharing information
Communication
Alienation behavior

. Fear of unknown: anxiety
. Perceptions attitudes

stereotyping

. Role of communication

media

3. Freyuently, in attempting to achieve racial bal-
ance in the school community, groups will
hecome engaged in bitter debate. The results
often lead to polarization of and hostlity
between comniunity groups, school statf, and
students. What can bg.done to avoid such
results?

-

1.1 Frequent meetings must be held to impart factual
information concerning logistics. 1o answer all ques-
tions, and to dispel negative perceptions about what
will happen to neighborhoods, students, and the
school. .

32 Attcmpt\o develop advisory groups consisting of
representatives of all comygpifnity groups. .

3.3 If possible, sccure the cooperation of the media in
highlighting the process for achieving racial balance
and its desirability. : '

-
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- Chapter V. Establiéhing the School Human

Environment Assessment Group

The importance of establishing a School Human
Environment Assessment Group (SHEAG) tc iden-
_ tify school-relaied problem areas was discussed in

‘Chapter I11. In addition to ensuring representation of
all concerned groups (administrative staff, teachers,
other school site staff, parents, students, and commu-
nity membors), the SHEAG should also be balanced
on the basis of ethnicity, economic status, sex, and
grade level. The selection of the SHEAG should be
done impartially and should ensure that a cross sec-
tion of individuals committed to improving the school
climate is identified. '

The SHEAG must be large enough to have an
impact on the school. The size of the SHEAG, how-
ever, will depend on the size of the school. For a
sc hool of 700 1 900, the ad hoc committee recom-
mends a SHEAG\of approximately 20 members, dis-
tributed as follows: the principal, one vice-principal,
four teachers, six s {{dcms. two other school staff,
~ four parents, and two persons from the community.

After the SHEAG is selected, the school principal is
responsible for structuring and maintaining a sup-
portive environment for its functioning.

As a way of helping the SHEAG perform its task

. effectively, the Hetzel and Barnard model {1973) for

effecting cducational change is illustrated in Figure 1.

The first step in this model involves the develop-
ment of an awareness of the fact that problems do
exist and that they are hampering the mission of the
school. A variety of approaches could be used at this
stage, .including smali-group mectings to identify
‘problems and concerns, personal interviews with the
persons representative of various groups involved in

the school, and the use of survey questionn&ires. The

problem arcas and problem statements included in
the manual can be introduced, discussed, and priori-
tized. Hetzel and Barnard suggest that awareness on
an emotional level be sought prior to cfforts of a
cognitive nature, such as the presenfation of data.

The next task involves getting the group to identify
with the need to seek change, to accept ownership of

the problem, and .to develop a commitment for its .

solution. According to Hetzel and Barndrd, “The
problem must be removed from an institutional to a
personal level™ Individuals must realize that since
they are connected to the institution, they are also
part of the problem.

Fig. 1. Hetzel and Barnard Modei 9’ Group Process®

Developing an Awareness : *
of Problems and of the
Need to Change

Réwdrds or
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Recognition Ofcrivrship of
for Efforts the Problem
- . 5 ) ‘
-
~ ’ x £
. Selection of Solutions
Closure - and Goals {Assumption
~ of Responsibility)
. - . .
*Adapicd from Robert Hetze! and Douglas Sarnard. “The Humar’ .
* ‘ Agenda: Critical Variable in Insovation.” Educational Leadersiip, Vol
3 . 30 (Masch, 1973), 526 -9 '
. 51 89
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The next phase in the model is the problem-solving
phase: a qlest for solutions and goals. The sugge&tc‘d
o strategies.in the manual can.be. considered, cvaluated,.
and cxpanded “At'this ‘stage it is desirable’to havea —
variety of inputs as well as advice from outside con-~
sultants if necessary.

During selection of problem areas and solutigns,
the schoel principal must accept the decisions of the
SHEAG, given the constraints of state or district poli-
cies, financial limitations, personnel, space, and time.
Once the SHEAG has selected the goals to be pur-
sued, it will increase its responsit.aity for trying to
achieve the desired solutions. Soine form of closure.,
or resolution, of the SHEAG's task is essential. if
nothing comes out of their problem identification and
problem-solving efforts, ind’ s on the SHEAG

will be less willing to undenake similar activities in -

the {uture.

Hetsel and Barnard point out the groups that have )

engaged successfully in the problem-solving process
derive intrinsic reinforcement from having completed

@ -
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the task. However, the school principal should also
sec that other publics are aware of the contribution
~that the: SHEAG has. made. Such. feragnmun wxll
mcre.n.c “the “possibility that the’ pcqnplc in the’ gruup
will be willing to engage in problem-solvmg ariivities
in the future. They offer four points of caution to
educational leaders: :

1. Predetermined solutions must not exist. If they
do, group members will feel manipulated. -

2. Administrators cannot impose their solutions en
the group through subtle uses of language or
cues. Practices of this sort reduce feelings of
ownership on the group's part.

3. All detisions should be arrivey
administrator and members of the group. Neither
party should withdraw during any part of the
pmblem-sulvmg process.

4. The educational leader must avoid imposing
unreasonable burdens on the staff, students.
parents, teachers, or comfnumty members in
terms of time or emﬁgy

w e
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Chapter VI.. Conclusion

€

in this manual the problci'ns that occur between the
primary groups associated with the school-—students,
teachers, administrators, other school staff, parents,

and community groups—were tdentified, and strates

gies for solving them were provided. Some of the
problems o\rcdap. The™ committee believes that this
demonstrates thé. commonality of preblems that
occur between varipus groups, and that realization of

this fact may diminish the resistance of particular’

groups to change their.behavior. In other words, basic

student-related problemsassociated with economic or |

¢thnic group membership may be reduced as parents
and others recognize their common concerns..

Essential Conditions

The committee believes t!m sc.veml conditions are
essential before the strategics introduced in this man-
ual can be applied. First, district and site administra-
tors and their staffs have to be committed to the idea
of achieving harmonious interpersonal and inter-
group relations within their schools. Second, they
must endorse the concept of tecam prob!cm solving.
Third, they must have a valid pcrcep:mn of the prob-
lems. Fourth, groups need enough time and resources
to work thmugh the problem-solving styategies Sug-
gested in this marual. Fifth, mdmdua!g who partici-
patc must truly represent a cross section of the school
communily and must be committed to eliminating the
problems. These conditions would help ensure- the
development and advocacy of support systems for
students. teachers, other school staff, parents, and
community groups,

Pméﬁth! Data Sources and Corrective Eum‘:ﬂon;

As mentioned in Chaptcr 11,7 21 possible interac-
tions among school-related gfoups were identified:
Sources of data canccmmg ‘these interactions-could
be obtaincd through.a varigty of means 10 hclp.an
inStitution identify problems thaf require attention.
Such data sources might include observations of md:—
vidual behavior and group interactions, officiaf mmﬂs
of incidents, survey qucstmnnazres and " interviews
wug persons sepresenting various populations asso-
aatcd with the sctimi
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One major problem is that school administrators
may have little awareness of the problems with which
they are faced. As suggested in Chapter V, the School

Human Enviranment Assessment Group, composed

of representatives of the six basic school community
.groups, could provide what Karns and Wenger* call
corrective evaluation. Such evaluation feeds useful
information back into the system in a consistent
fashion so that changes can be made in the school.

The following factors are among the criteria for cor- }

rective evaluation:

Relevance. The data are related to the problems
and their possible solutions. | -

Applicability. The information can be used in the
problem-solving process.

Continuity. The pracess of analysis and evaluation
is coptinuous.

Variety. Different ty pcs of information are obtained
and used.

Clarity. The subject being studied or evaluated is
clear to everyone involved.
Validity, The evaluation addresses real issues.

Implementation

Who should conduct the training o. implement the
strategies presented? The committee thin. . that indi-
viduals who are trained in leading group discussion,

™ who can work through problems, and who have the

background skills suggested by the problem-solving
strategies in this manual will make the best “trainers”
or “facilitators.” These persons should be selected
with care. If appropriate individuals do not exist at
the school site, outside consultants should be used.
However, a team of school site individuals should be
trained to work with indniduals and groups that do
not pamcspate in the initial problem-solving sessions,
Training sessions should continue throughout the
school year-~ At least ten weckly or biweekly sessions
of two to' three hours each should be scheduled.

sEdward Karns and Manlyn Wenger, “Developing Corsective Evaluation
Within the Program,” !:dumstuui Mﬁfnp Vol. N{Mluh, 1973),
$33.-35,
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To achieve maximum impact, a semor high school The-efficacy of the problem-solving strategies pre- |
might work with a junior higlh feeder school and an sented in this manual will depend on each school dis- |
.. glementary feeder school on selgeted problems. ,Wilhin{_;_trict‘& goals ._:ugd objectives. If districts are committed | -0
cuch'school. the School Human Environment Assess- — to promoting effective teaching, learning, and social ™

ment Group would oversee the training of target interactions for all students, the stratégies provided
_group members so that significant numbers of people hers can help. ) . 2
might kave a direct impact on the problem. ‘ . '
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