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£ The 4raditionad method of teaching sriting to
students in universities by correctﬂng their errors supposes a
generally well-developed sense of written language structure ‘and
formal English language discoursé. The new populaticn seeking higher .
education does not always posgess such a.backgrcund. An alternative
”*nstructlonai method is to usé the systems of language structure *o
offer positive mpdels. Sector analysis is one such scientific study _
of’ ' language that can be used tc fuse *he remedial needs of the
1nner'c1ty student with college-level language awareness. 'Sector
apalysis, or X-Word Grammar ig a lingulttzc system developed by
Rebert L. Allen. Its par**cu‘a* strength is that 5t is a system for
} exanining written Engl*sh in relation-to obligatiens or expectations -
that must be fulfilled in conventicnal English. In X-Woxrd Grammar,
the sentence i1s defined a% a series of slots or positions. The basic
‘positions of subject, used ig referencé, and predicate, used.in
]preﬂlcathn, .are defin d in terms of ar Y¥-Word that moves to the
, front of a yes/no guestion. A kncwledge of positions and
'+ { constructions cembined with reader anticipation establishes =
groundwork for critical and 1cgical.aeve10pment of thinking. (MKM)
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Ligguistic‘lly-aaged Languages7\ | |
{N Systems for -the Inner City Writer &
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not always been well represented 1n American o

Remeéﬁrl writing students compose a language pool that has
yz eges and univer-

sities. Higher education, ‘perhaps for the ‘first time in American

LY

history, is addressing a constltuency whig\ lacks formal language
skills thought to be fundamental. Colloquial dlalectal and non-
native speakers frequently: older “than pravious generations of col-

p——

lega students have entered into the gates of learning and are
»clamoring for admission to th principalities ‘once reserved for

. “the pure; ‘of language. - Colleges serving inner city applicant pools )
‘ £ind minority populations rahging upwards to ninety and ninaty- \\“-;
five par cent (Medgar Evers- CUNY) to seventy-five per: cent .
(fn ¢ ntral Chicago) and other enrollments are bound to follow behind.

Conv?ntional introductory college English courses were not designed

. . for such populations, nor do theyserve their needs -- new remedies,

1f not new remediations, are calle
Traditional college English coa;ihmhhave been and continue

for. N ) > »
4o be oriented around a "great ideas of Western man" format, w1th
/LORSlderable deference paid to critical interpretation of litera-

ture to aid in a humanizlng proce€ss which the\stugent is expected
m/ to undergo. qﬂlltOn s Paradige Lost, as the great repository of

, /. * the Western humanistic traditlon is the typical study of such
courses in the New England colleges of pmy background. 1In s1mp1e
terms, however, many inner ‘city’ studengz have been humanized on
the streets. Urban ¢ollegé populations are substantially older
than previous generations of college students and have much life
experience. ' However, they frequently lackgthe literary background
which formed the basis of a homogeneous*yhnguage populatlon in the
convehtional college. If black, oral rather than written forms
of speech.characterize ‘their language experience, with consid-
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‘ fnkgigple intrusions of ethnic 1anguage charact*riatics. If. Qbinish‘ {F\ |

secbnd language 1ntérference may characterize their spoken §ip | -
written English. If from ethnic groups not prevously repreaented
in college populatlons the’ formal 1anguage structu;z“ﬁ? Edited
American English may show deVlant 1nf1ect19nal ‘endings and elon-
N gated sentence patterns. This is 1n§eed a pandemonlum but as ur-
" ban educators we hold of llttle va ue\that tue which shrinks
untested from the diggy‘ﬁleld of» ombdt <~ a 1 stand with ﬁilt n
ab;llé\ks and crltlcal awa:gness \

on that. A new’ 'fusion of. languag
- is called for ‘and if we are not to f¥nd our students shgnted ihto
Y remedial centers -- penal colonies for the 1mpu ‘e of, language
| guarded by the Cerberus of the SATtest -~ we must inquira into:
the nature of llnqulstlcally—baSed‘wrltlng systems as a potential
way of fusing language needs with college-level 1nstruction.
Paradise lost is the teaching of writing to students in our
universities by correcting, their "errors." Suchféo rection pre-
supposes a generally well-developed sense of writte langua&%‘
structure and formal Engllsh 1§ngu§§e discourse, The new populat;on
seeklng higher educatlon does not always possess such a badkground,
. ~This brings us to seek a mew way to a paradise regained. Regaining .
paradlse is done by devezdflng a_pos1t1ve 1nstruction usiug the

l/ sys ems of language stru

CH\ procedure is conserva{lve. Ben franklln hlmself claims to

_have learned hls English by copying Addison and Steele. " The

re to offer positive modals.‘ Actually,

lanUIStlc systems now avallable,qiiér us an equally gopd oppor-

tunity to teach language stru:;zfgwand relate that structure to
the actual experlenqgﬁof the udent. Sector An§f§§I§§§s one such

It is offered not as the answer to our needs«»but as an exanple
“of an answer Whlch has proved successful gﬁﬁ should encourage fur-
o ther . experlmentatlon “and controlled investigation of results,

- ‘The purpose of the linguistically-based system of language

'Y 1n3LruLt10n for,the inner city student is twofold, involving a
| fusion of remedial needs with coMege-level language awareness.

.
ANEY

y’

Q ) __— . 3}
pRIC v N

.. scientific study of language which I will .deal with in this paper.’ a



@5\ Pirst the basic structures of the Engliah 1anguaga which are’
no longer the coﬁﬁon Eéeeminqu 1ntuitive background that they dnce
‘ v were in higher.géﬁgatlcn may be taught, Second the psychology’ \
. of 1anguage ;arm =~ a college-lavel critical awareness of language‘::\““~\§
may be taught . This multi tiered program offers a way around
the dilemma now confronting a\host every “language program which
" I know of, how~tc credit writing courses, Students who can use
linguistics to S&ltlcally evaluate literature need make no apology
for learning at the same time to eliminate the comnma spllce,
Such a piogram may take a student a year rather than a single se-
mester to complete, but the end result would jﬁst&fy the expense
in timelT~—In other words, we might"findathat we no longer need to
3eparate réiedial wrlting from content instruction 1f we really |
‘ know how to ‘inquire ’ 1ntc American Engllsh as structural as well :\J/f.) N
as a rhetorical entlty y \\

Our first prablem is how to%knowlngly choose a system for
approaching languaget There are a varxety of systems of which
the best known are transformational grammar and, increasingly 1n‘
such areas as New York City, Sector Analy31§ The need . a‘new /7
grammar is derived l?rgely.from what I take to be a CQllapse of

» confidence in the S»ﬁODl Grammar which most préﬂ*nt English teachers
werf® taught. The memorable feature of sahonl gramwmar was its line
dlﬁqramq -— the Reed| and Kellogg, sentence diagramming with sub-

jeCtP and~verbs on a llne and pre9651t10na1 phrases and adverbs

i iy
danhllng in their various dlrectlons.. School grammar 18 a pre-~

scrl%tlve attempt to flx language patterns, based on sbitrarily

\N;qgiﬁﬁhted models: It rontalns numeroﬁ§ﬁanomolies whlch l%gzulsts

re fond of pointing QUt but its real weakness lies in t fact
. that =it §s simply no longer SO:j}hlng which instructors are wllling .

to facus on:; the school gramma erves no purpose; it is an end in

1psgaf and teachers rightl§ reject focussing on artificial struc-
L

-

hureg for their own sake. Breaking a sentence down into its con- ~

*y
»

‘ stltuents is interestlng, but it becomes vital to a student only

‘when it shows him something aﬁbut his own worklng 1anguage and its.

1nteract10ns, : .
. .f . §v\‘ D /
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s, \ Stratificational Linguistics should be mentionea\ih‘passing.
At present there is no procedure for teaching this linguistic
,System to students at a lower 1ev?f~of;college instruction. It
is a highly spec1a113ed study of h thguages encode and decode'
meanlngs 1n the various strata of 19ﬁguage from phoneme to lexeme
to Bememe based on a neurclog;jgifﬁodelx In David Lockwood's
* words, "As the focus of descriptive llngulstics has been on items‘
~in the data, and that of generative linguistics has been on rules .
reflecting generallzations pertainlsg to the data, that of cognl-‘
tive linguistics . (Stratificational Llnguistics) must be on rela-
) tionships representing the information in the speaker's brain. w1
Representative of the patterns of 1anguage Strat;ficationlx
Linguistics finds smaller units of 1anguage meaning Joined in speech
at nodes and projected to an audience where the message is similarly
decoded and_reencoded. These analytic characterlstlcs progi?e
an explanatlon of how fanguaqe affects both’ producer and receiver
and thus adds a dimension to.struc§pral language study. Kost of.
its practical applicatiods, however, have,yet td be developed.
Transformational-Generative Grammar is a theoretical analysis .
of lanquage structure which is fntended to*develop‘a donstant body
of vules by which English sentences are generated.  In principle,
quyencaﬂ are described as being made up of kernels - const1tuen€§
such as noun phrases and verb phrases which in turn may consist ’
of\gower level constituents. ‘Unhjke the previous system makers,

Chomsgky' s offspring have generated erous school texts in this

area, several of which appear to me be bery interesting. My
only discomfort with this §rammar is that it appears slightly nore
theoretical in*its applicatjibtns than I choose to be in the class-
\goom and it does not fully correspond w1th my own sense of the
psychelogy "6f form, but T ‘have no academic argument to make against
1ty I am mernly not one of its practitioners.

Sector Analysis is a limguistic system developed by Robert
L. Allen, now at Coluﬁbia Teachers College in New York City.
Originally ﬁgeé to ggéch English to’ Turkish twelve-year olds, it
has been adapted Bver twenty years to the formal analysis of Edi?ed

AEB¢Q‘ k : . ) 5 o
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Americag Engllsh es a pOSltlon and Cbnetruction language in which
o certain sentence positions -- or slots -~ are regularly filled-
}‘ ’ tiby certain constructions --'or. fillers, Its particular etrength !
' is that 1t‘Ls~a system for examlning written Engllshyim relation 2
¢ to ebligations or expectations which must be fulfllled in con= ST
ventlonal English. Thus, it can be used to show the dr{ﬁerence ‘ {

Ca T etween performance and requirement in "an objective weé, and it
; e[aﬁ“also be.ueed to indicate how reader responses may be manipu-
‘ lated, by atgrlter. At the present time, Sector Analysis, or X-
<. ‘Word Grammar as 1t is also called when used in remedial writing
programs, is ueed by varleue practrtloners in a variety of sltu-‘
ations. Language analysis, TESOL and TEFL, end remedeation all come
7 'within its general appl;cemlons. T
" The sentence ;s defined in X-Word Grammar as a series of.
glots or poertlons. The ba31c posrtlons of subject -- used 1n* e
reference -- and predicate -- used in predlcatlon -- are defined
1& terms of an X-word which moves te the front of a yes-no question,
_ ae indicated in the top frame on the flrst page in front of you.2
) ! C Tﬁe ba31c pattern shown "here is the simple trunk of an Edited -
o ‘American English sentence in which {here is a capital letter, a
‘ . ~tﬂye:s-—r:«c» question with no words left over, and a punc;petion mark
‘ One :0f, the most str‘ﬁlnq aspects of thlS system for me has always
/ - bpeen the illimitable joy with which many inner city: .students apply
this meehanlcaledefrnltlon of sentence p051t10ns -~ geeing the struc-
ture of grammar very srmply, for the ¥1rst time in their lives.
The concept of subjecr as reference is also ugeful, becauee 1t allows
the inner city. etudent to ré!mgqulsh the sort of subjectlve guess—
work wh1rh many grammarS‘enceurage in finding what a sentence is”
. | about. A first principle is that if the words between the X's
- do not identify a ‘clear subjeck, then the reader has .a problem
in th& making. . ‘
o " Kenneth Pike gives an example of a sentence as a trqln of
.box—cars.a Thls metaphor has some_applicability. TIn front of

the obligatory p051t10ns for subgect and predicate in written

”~
'
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_ English, there is an optlonal p051t10n for a frcnt adverbial-
at the end of the trunk, there is an optional position for an

i\adverblal In fact, as the second sentence illustrates, eeveral
layers of positions and constructions can be uncovered wﬁlah sug-

- gest. the structural relatlonships in the Edlted American English
Sentence. Ccmparlsons with other languages found in urban-ex-
periencilare possible: Spanish allows the subject sector to remain
empty, unlike Bnglish, leading to a heavy occurence of topic-com-
ment sentences, with doubled sub3ects _among Spahish speakers;

Black Engllsh regularly omits the obligatory tlme indicator of Y

4_'\ EAE, frequently represented by the X-Word and so a prestige fea-

\

a

ture of English is missing. When one of the units is out of po-
sition we begln to encounter the more-or~less racially ordefed
re3ectlon of language-meaning based on reader response sometimes
‘as much as on’ any inherent failure in the writer's thinking. The

v tagmemes -- "the boxcars -- the combinations: of position and con- °
struction in anticipated forms are crucial to create "understanding.
This lesson is important in remediatlon and it points tow%rd-the

»

pdbcﬁolggy’bf litera®y form as well. - . ~\;
_Ofic of the most obvious attractions of a system 11ke Sector
Anaf?gls is that it offers simple and easily grasped pr1nc1p1e3 of
lanquagD whlch a student can check against the varleties of lan-
guage within the urban context, and he can qulckly be brought to e
.realize the existence of many differing diaklects. Positive models
~ can be developed and checked mechanically Ry the student himself,
Subject and predicate’afeaé defined in-“terms of the‘x-WorQF can
‘be viewed independently in' the editing Qrocéss and the student -
- can assgss what he is telling his reader and what his reader will
. ,understand him to be maylng about his primary reference, and he
can compare this material taépls own spoken language and ‘the
1anquaae he encounters around him.
¢ The secorid sentence whieh you see on the sheet in front of
you shows a more complgtekg:ilysis of a senxence_4 This analysis,

b§ the way (although withold, the layered format used here) is A
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echlevableaby remed1e1 wrxtzng students Jin a 31ng1e eemester.wi

have attempted to add an overlay 1mply1ng that some special. in-

tention -~ V'Force (F)“ to John Searfe’ -~- may control tyf

spec1f1c

‘form oF the eentence in its statement’ of Refereqse (R)- end Predi- =

cation (9).> > The g or sentence layer is the first 1ayer which

Dr. Allen would use in sector Analysis, and it shows the

tory cepltal underleyer (yee/no questlon and optloﬁhl sectets)

obllqa~_

and punctuation mark of the EAE sentence.6k The' underlayer has

"p031tlons for an obllaetory trunk ‘and optlonal adverbials ‘at the

nt and end, whlch are unfilled and marked,by‘g_on the

point that the. unlts of the language. are belng broken down "in,

page.,

(The trunk has an area of reference the obilgatory subject ‘and
. an area of predlcatlon the obllgatery predlcate.: Notlce at this

chunks raehef then word by word. " Conventlonal gremmars proceed

by 1ndlv1dual wordu, but Sector Analy51s empha31zes the Fchukking“ v

process, a ‘process which is well-adapted to . the patterns

Of &t\l-

dent speech for enelytlc purposes and is also well- adepted to the )

actual peychology of’ the pereelver. Within the major areas ve fqed

smaller chunks of- 1enguage per{ormlng the functlons of modlficetion

"and so on, as in the clusters "my frlend“ and "the* car"

clusters are well adapted to teaching foreign-language studenr

Theee

erinc1ples such as the obllgetory use of determiners to 1dentify

%

eertain nem*nals**% English we would not say “Jlo is
car.” The 1dent1£::§

getting

the nominal and -marks a nom1na1 construction,

and the sentence is easily d1st1ngulshed in form from "John is -

+

getting sick.™ Lo -

&

The chunklng*bf subject and pnedlcate deserves ‘special at-

tention because it can be used both in reading, wrltlng,

angd trit-

icism. In writing it helps a student identify his subject and as-

sess. its usefulness as a,reference fer the reader. Por a reader

the ability to flnd the linguistic subject of a ejntence

can help

-him understand dlfflcult material, eveén when he may not know the

vocabulary -~ an obvious and on-going problem for. the inner city

student.. : For example, you yourselves night now find the
1

subject .

in, the nonsense sentence "Retslach purglane has gabled the wretch"

*
-
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by maklng a yes»no question and boxlng the words between the
\x‘s*' try it. ~ Has' is the x~Word‘\ wretslach purslane" is the .
‘subject. The student who can carry qut these fuynctions has learned

a basic llngulstlc prlnClple of Edited Amerldnn English -- a =
college-level concept. He is capable of . 1ndependent analy313 in’

-~.the best SC1ent1f1¢ally objective fthlOB. There is no need to

apoloulze for teachlng remed1a1 Engllsh when 1t ccntains such f‘

¥

matarials,\\‘ . ~ : \ , _
: As the student learns tq, carry‘out these functlons he is "
learning to edit-his ‘own wrltlng of course. "He is also learnlng

new sectnrs of the sentence, Even in cases where little progress

i d

*Beemg to occur in- remed;al students -— 31mp1y because their lan-

guage needs’ are s0 great and means. of measurement 80 subjectlve and

- so'trude, we £ind ‘changes in structure. In relation to sector

v

. analysis, new areas of the sentence are used for the first time

and new and more exact construct&ons are used to £ill them. This

'is the area where ou?:ﬁestlng procedg;es subjectively lower grades

of student’® who make a/few more mlsggkeﬁ‘ln a tremendoualy ex-»

panded.wrltlng sample: it is a builtein racist tendency in most

gradevby»readlng evalgztlon programs, even in ‘sophisticated ones
announced by the National Council of Teachers of Engllsh L

As an aside, I might point.out that wratlng behavioral
competencies for such a progranm of 1n3truction is almpie. Subject
identification involves the use ©f the two X's and the boxing of
the subject. Predlcat; identification is similar, and so on down
through the layers. The yes/no question game is the mga\s to the
competencies for subject and predicate, and the testing procedure
is both verbal and on-going in the classroom and readily accom-
plished by asking students to turn statements into questions in
writing. This last case also sgrves as a test for time orientation
in‘verbs. Such easily measured and simplified conpetencies make
this discipiine the sor£ of thing which parents pight take home
to their children to eiplhin what they are studying in college,

. or whlch para~prof¢581onals might use .in day-care centers as games

/
without even announc1ng the language teaching component involved.
~ : >

10



s

The psycholoqyiof form is something which I have alludod to
without fully expla;ning, but 1t 13 the dimenslon of language

study which is most truly .college 1eyel, and it is well suited to
Sector Analysis as conceived by Dr. Allen. Ranneth Burke, in-
's'formalist,

: ' Counterstatement, proposes a critical methodology which

but is based on Arlstotallan notlons of tension, frustra ion and *

»

«w.— ' catharsis through the deyelopment of patterns.9 Simply put -ﬁhe

nnderstanding how the form of a literary work such as Hamlet or

w

Paradise Lost, operates. Expectatlons are establlshed‘throuqh im-‘

&gery, plot, and ‘minor repetltlve dav;ces ten51on 13 heightened S
and the reader fustrated by plot compllcatlons evolv;ng metaphors,
and .so on, and flnally satlsfaction is galned and 11terary meaning
fulfilled thqouqh the resolntlon of the plot and the completion
of the patterns of imagery and rhetor1ca1 form. Minor forms of
syntax, simile, repetition, allltegﬁtlon ~and so on all contribute

“ to~£§: "Effect" .on_the reader in transmitting the vis;on of the
auth

"Sector Analysis bears dlrectly on this spectrum of analytic

:methods.~ The COhStYUCthh—pOBlthh or¢slot-and-filler concept is
basically a deSurlpxlon of expec¢tation and satisfaction. Formal
departures have both good and bad measurable consequences. Repe-
‘tltlcﬂ of form and substltutlon cohstitute 11ter§rx\sty1e. e, e.
Cummings' oeuvre is a most obv1ous case in such poems as “i thank
you god for most this amazing day" where syntactical¥patterns are
manipulated to expand .meanings. Such analysis can easily be applned .
to Hérk Twain, Baldwin, Melville, even Francis Trollope's The

-Domestic Manners of the Americans. The last frame on the page

_ before you gives some idea of the thematic significance which
10 The
sentence is from Malcolm X Speaks. The- subject sector*is the bulk

can be attached to a grammar lesson on noun clusters.

of the sentence, but the nucleus of the cluster fs one of the
broadest of generalized inanimate count nouns fllling a pattern
v N 11
only with a vague assertion. =~ Malcolm wanted that thing in the
middle of things, as it were, to create a split sentence (33 I
Q will call it) as the illocutionasQ® act. “The white man” is an

ERIC - i
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 ent1re predlcatlon’io 1tsel; Analysis of the sentence and the

sentence subject shows hdéw the word choice and the poat-modiﬁ&;r
-t create the. sense of separatlon "and allow for the development of | e
| force -- feeling -- in the statement . The sentence. is a rhetorical
artlfact - Inner city- students are fully ready to evaluate such '
prdblems mentally and apprec;ate their sxgnléiCance.‘ And this
seritence is part of a remedial qrammar lesson on the p031tions

< » C
\ for nucleus and pre and post modlfiers in noun clusters.lg =

i,

¢

All our ‘students in the inner C1ty context can learn language
.aﬁd writing fénctions fhroughjxhe nature of 1anguaqe structure;\~
A- knowledge of p081t10n5 and-cogiggg;QiOns combined with. reader
;antic1patlons establishes a groundwork for . critical and logical
‘, \ .development of thinking - the ultimate purpose of a college edu-
catlon, ~We can free ourselves from doctrinaire and mystlfylng _ "
crltzcal pronouncementsqby 1ntroduc1ng students them;;T_Es ta a ‘kk |
set of tools whicH they can take into their own hands.‘ The spec1a1 = }5;
,maturlty of urban students makes this project partieularly ap~
 propriate.” Also 1mportant systems whi&h students can acqulre on | ;~
their own and use with ObVIOUS technlcal devices such as the N
yes/no geustion pattern help us to define Bdited American English
ag a written form differing as much from whrtd discourse -in the
oral mode as it does from black. This resélves the problem of '
13 One black student asked
me once "If there' % a Black English, how cum' I gotta learn white

”supplantlng a native speech pattern.“
. Engllsh?" The answer "to live in a white world" is not a reasoned

explanatlon to me. The answer in linguistic térms is that everyone
learns forms of written English to cont;¥l ‘the reader's Eygponse :
in terms of his‘expectations, and the %ﬁarnlng process applles
equally to all ‘students of all colors and language backgrcunds. i

As Milton would have it: “On  thy glorlous work,/ Now enter,
and begin to save mankind." There is no panacea. Lihguistically-
based language systens offer these benefits: (1) writing teachers

can systematize their work and develop clear goals framed in terms '

.
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. of languagé structure rather than in terms of superf1c1a1 objec-
- - ~ tives such as comma use by itself, which is correctedybnly nega-
EUR ‘tively, (2) posltive language models based on structural models
" and psycho}oqy prov1de a basis for teachlna which is on a par
. with other college ~level dlSClpllnes - even though a heavy remed131
component may be 1nvolved "{3) the psychology of language leads
to the psychology,of form and advanced critical awareness in upper
'}~\t1er courses,- (4) most important to-me, the s;mpllfled descrlption )
‘of goals and methods allows the negatlvg*“correctlon“ of. grammar
errors to be replaced by systematic models and procedures whirh
build confidence Many of my own students take joy in. writlng,
thelr fear is gone, replaced by a sense of peraonal and academic
. abllity. This more open form of teaching and 1earning, then, is

truly the new fusion of aims and goals in 1anguage which is now
called for. : \ .- x
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X-Word: The word that comeé to the front ofgg sentence to make
. it igto a yes/no guestion, - ;

4 N

 Trunk: “A. group of wo;ds‘thif can be made into g‘yés/nqudbstion‘\;
N }pith no words lefta6§ar, including only the subject and -
. ¢ i * N

s " Xfypredicate.’ . "
‘ NI > ~ . . -0 ; - - ) *
N \ John| is coming home. / o -
N TR , (s) B
‘ Is .{John|.... coming home? ) .
. Subject:? "The words between the X's, ”
- \\ 1 N % ' . N . N FY -l . .
" Predicate: The words outside the x;é. . L
" b . N ) . -\‘
) B - . . > ~ = ! -
Y \ . . ‘ k A SR y :
Illocutionary act: intent/relation to other structures: P(R'P) - Searle.
T (cap. +)- x (Uu+) (punc. .+) ‘ -
. B My friend /f is getting the car. : 'Sn -.Allen
S SN 2 T - {T+) (EI) " ‘ .
Lo U: g Jmy friend is getting the car.(g - : Ut
s : ) LA \ ~
o (s+) (%) o (P ) '
R [ my friend | : is getting the car. : Tx .
. ' : . .
S: K my friend}l Y T Nk \ -
R = () ; (x) (y) ' N
\ P: ~ | is getting the car - : . Pr ~ :
w : 'ﬁ_’ . "\ " ' .
Y: \ : }ge£¥zngitﬁe éa%} ) : Pa
h | A | SR . . :
O: . . K‘the car : nK .
N adt R
: RS ﬁ, IS N
“ ) l ;?::i‘ / . . : - .\
l: {Malcolm X descriﬁingﬁ% third-world breakthrough in 1954): F(R P)
{S+) . : . -
£:|. The one thing that was not allowed at the Bandung Gonference ..l
(X) « ABr) : : )
was the white man: Su _ . _
S: K the one thing[iﬁg%7has not allowed(?t‘; the Bandung Conference |: nk
. —5 = R, : ) N=— . A0 |
. < — ‘
- X 1
The terminoglogy on this page is taken from works on, Sector Analysis
« by Robert L. Allen, Columbia Teachers College, ingkading English .
Grammars and English Grammar (New York: 1972) an¥liorking. iSentences
TNew York: 1975), and the concept of illocutionaiets is taken
from John Searle, Speech Acts. (Cambridge: 1970): %88 ; '
Q ) 1 2 S '
ERIC I'q \
[Aruirox providea oy emic i ] "
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e POOTNOTES™ D
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1.° pav1d Lockwood, An Introduction to Sératificational Lin- |
SR guistlcs ANew York - Harcourt, Brace ~Jovanovichy 1972}, T
) O p‘ M ¥ L * N ! l'\ ? : . N » T :
AN | : . ! R {
M . . . ) . B Sy - R X
B 7 AN See appendix one, top frame. -’ S .

SRR PN Kenneth Pike., "More Revolution: Tagmenibs " inﬁkeadlng
‘ “About Langvage C. Laird & R. H. Gorrell, eds.x \ ,

4*:; See appendlx one, Qiddle frame. N ‘ .

* ?

. 5. thn Searle Speech Acts (Cambrldge' CambridgerhiVergiﬁy\ ‘;
‘ Press, 1970) especisily pp. 1~40.> \ - L N

’ : . T
6. Robert L. Allen, English Gr §§s and En 1ish Grammar (New
‘York: Scribner's, 19725 PP. L o

7. For example, Paul B. Dladerich Measur1ng Growth in Eng;;gh
\ \ (Champaign, I1l.: NCTE, 1974) essentially suggests fiultiple
*i - readers, to “overcome a 51ng1e bias, ‘but this merely spreads
the blame more thinly without addressing the students' ﬁ»ﬁ,
writing in its own terms. e .

A

o 1
v 8., "Psychology and Form" :C unter—Statement (Berkely, University
Y ~ of Ccalifornia Press, 196& . PP. N

3. See appendix one, bottom frame:. Q e T i
. = N '5 SN h '
" 10. H. A. Gleason, LthUlSthS ang En lishﬂcrammar (New York: "
Holt, Rinehart & Winston, 1965)), Ly . ' Vet

-

Working Sentences (Néw ork: T. Y. quwell §7§§ Unlts -

' R "\

12 »Students' Right to Their Own Lanqugge.“#Collegg Com altion ﬁy
: and Communication, 25 (Fall 1974): (Champaign Iliat NCTE Ty

{ N 1974, Spec1al Issue). 'l ~¥‘

7 1l. .The lesson is connected to Robert L. Allen, et. al., ﬁ;
)
L\

- . - J1-13 on noun clusterg/\




