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L, AS you are aqare, Vocational Education has had. ;

e'.

handicapped students-in ita Classrooms,'sbops, and'

laboratories long-before it'becallyg' the.poPular thing.

:These studenta were in our vocational programa; but

little-Was done,to help he adminiskrators or inatrgc

tors Cope with these apec41 students and/or help the'

teacher become.a more enlightened educatdt.. However,

.no4 that We have had both Federal and State legislation

to assist these special individuals and the'fact that

.

-.these Somewhat unique students aie no longer, being

kept at home or in hiding, we must as vocational

educators give additional help to this .particular.

-:With the help of the College of Education, Texas

A&M,bniVersity and others in developinvthe:f011owing

handboOk for local yoCationai educaticin administratora,

it Will be eftmuch easier job. as Well as glob that -can

ba.handled with a skilked intellectual apprbackh toward'

mainfAreamfng.
As onereads and understands this haddbOok it-will

.
:be helpful in designift, implementing, and-eValuating

-:the,student With special needs in Vocational EducatiOn.
V

.41%

,r',1;

/

Paul. O./Lentz

(
. '0 President

National Counciil of.Lotal Admidistrators
of Vocational, Technical and Practical

Arts,Edudation
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A:henplbook of the magnitudethe one 'included

ilthin plA binder could not ie developed ,by Any One

individuArwor4ng in a-vacuum., As with Any major

reilearch and'deVelopment endeavor many individtials

wq'e ifivolv4A 14,the preparation of this docudent.

. 1. To list,:brname,,each of the individuals,who had _

'either direcOoindlrect4input into:tys handbook

vould be h9Yolid the realm of reason. Ae educators we

. must be?w-interactive group and gain from the

experience of:each other.. The materials prinied on

,.these pa0s has evOlved from extenSive interaction %

with educators; parents,,stUdents:and "interested

laypeople. These contacts were primarilY in the

. state of Texas;,however, members of fhe project staff

. have aiso.devdloped contacts throughOut the nation

Aichhave been most.heneficial in providing sub-: .

,

stantive input into the content of this document.

..y.: is'the AndittiduaI nalmed as Itoject Diftftot.for.

..- : Ws g'tcp,effort;', 1 would:Uke to forMally acknowledge

the,contributions'of:selected individuali. And pr.:Alps.

, .. mf indiViduals who. have Contributed'to hevsuccess Of .

, ,

.'t .thia.endeavorl .- '7
. .

. , .

-r.- !
- . .

.
Marc Hull, Ao%is cu4ently: serving inan ..

'educational leadersilip:position in,the'$tate pepart,-

... Tent of Education in Vetmont,'was, instrumentaiYin

. )

.

ppeparing thejniginal.proposal,throilgh which fiinding
0.* . :.

.

,

' We secured to iMplement the reaearch that provided . .

, the il.asis for thikuhandbook. harC did.et:soe this ,

,

.

actOityas project, hut ratke, as oneAilote

element in a wi, array of activities tha'*uld

.. contribute 0_00 developmeVt of a longrange,progré0 :

. ' to meet-thOleedg-of'ithe handicaPped,student.: Marolfg '

insighOpople4,widt hit! Chriptiari onent ,po'ineet Y..

.... .

S. --.0 .:H :

t--

1- .t .. tk, :'... ,

c . '
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.1 ; , . ..i. . ..: ' ,: .0 &. ,06430.. 'Of 0).l!etudente,:::4444islied. an.:.ekollent
/1 ,,;:' " '.:. '. :,' ..,* ,' frameWOrk from 'which...the-other -*einbere -.Of ...the 'iitaft:'' ,:: .. ......:. .,''.':. --;:;,:-::;;:':''"..:.. . have.,beOn ,atile'll(rtolltld.... -.:: '.!':' -',''''.' : , '. ..-. , '' '''''.1,. ., . ..; . . .,

Ti.co koley:1*'0.401."Was_ktricipaliinyeskigatOr,dA.
. . , .....!' thie Vroject since Miro retiltned. *to. hie ..nati4eiiiitate,;6,t.'... ,

9 i , .

'. 9 r. Veivitinf '. The iiit.ti'veys,.:which lico.4,conditcted of all ihe, ,.

, .. .: ;:';' . sclibble'In 'TeXas ith''Vocational,or.i.special..:edncatj.Ort-, .-:: .!,..,
, ....i:. ....-., : oprograme,provided an information baed...that shoUld..inSitre .. ..:,

,.:ttt .. die euggestions presented-. in- this handbOok. Can: be.,

!PI

Ai
1 7

iiplemented for. the betterment of eduCEttiona.l.programe - '',. .'.:,
,:c. . .:,.' :for the..hand4aPped StudentS in. our:sCtoole,". ' Durillg,the, . .`'. , ,.,. 0.

conduct of hia Pr'Oject,'.Tic6 -was anikggie.. Effective.
:-:;:September; l 79, he vill, be .dpntinui g Itia 'e1for6, in the ;
.. area. bf VoC tional Special Needs at Mobirhead State. ,. )[!...'

. . University. in:Minnesota. - ,..
, (Marilyn Kok hab provided ed4torial 'assietance for

t a ntimber of Projects. in Vocational Spedial. Needs' at ..
,.,

. :. . Texas A&M'UniversitYr In: the completion tif, this handbook ,, . 0,'.'not only did she challenge 'each theMber 'of .ti* eitaff .to ':,'''''

- Complete a given section.' on time , but :she aleo !'utilized
.. ,.;

, her pwn writing 'skills. in, the ,develppMent; of . mej or i

,-q 'sections ,of the docuthent; 'Each 4ember vof the plipje0 s
I : staff, including the individuaL)prepaiing this acknow-

ledgement SeCtian, is indebtea :to Marilyn .for hex
unendi g dedication, patience,1 and tactful. prodding.

Lijndy Wright and kenne Turner assisted in both the -'.writin and, editbrial proceSs of c pleting this bandboOk.: ..1.,;.i
The Sk lia of' pulling from the lit ature reviews, the` r . ,Ischool Surveys, and the inforMation gleaned -fronr

'a -'".
:conferences sAnd professional contacts, is eVident .in the

. sections of the -handbook that,. bear their nanieir.
, Nan CrOwell and Nancy Atkinson are i.:alsO :dile special

i mention' for the contents of-the sections of' the heindbookth :, :Is
, 'at bear :their naMes. As PrOfeabiOnals in' the field .

,. of edgcation they were abli to draw from not only: ',.the gi
. .

research:base of the projects in thespreparation of their tsections of the document;, but were'also supported by oir ....
,

. pFofessional exp6rielice. , 9 't .
.

Linda Parrish, .the Coordinator of the Vocational, ,:.,

Special Needs program ati, Texas .A&M University is also .,;',,:,:. .-,ih our debt for her untiring: effOrte: and encouragement
, ito,the project staff, ..The contacts which:ihe has j

..

stablished in the schools of Texas, tha,tekaa.Educatio
,::

. ,,,

,

Agent.), and other, professional grouPs :throughout, the natprovided the project saff .ready access' to ktformatiOn ,

which was invaluable in, the preparalion, Of th handbp:q
, ;\

: ri
1 To eac)-i of the achopl distric s, .:service centers;i4 d ,-

I. agency peraonnel, ..Whd gaye sOfreel: of their time ansqi.
prof essional e?cpertise , t4e.: are Airt remely . grateful ., *site ''inteiviews wer'e conducted. at Amarillo:, :grenham; Conr* , 'LI t .1.

Donton, El 'Paeq, La Grange, La Porte, McAllen, Mid1a0d, t
Od'essa; itockdoi1 .16, Spring* and. itlacP: ..4 <:/,',

,
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Thfi* Wilillual.§:.from et:he LTpxos ,gaticaloif Amq:
,-

ne0r, MiIuln d Leo S4reiner
,deserVe.. 131*ial:M040.11 Ptch0f.0.1-10i4chia P4s
beenjof'sreat assiStan0 inprOvidinirinfaination'that. ,

hag Added 634he degh* the ColtOtliPf this, :handboijk:
But:ofeven. greateri.mPortante thbeyjiaVe showp awinteregt--
-inAnd.dediCaAion to asSisting vocational eduCation'tO

. 4
.meet :the neede. 20f...the..'handicapped'.: .

Aelma..Brawner frbm'the $ureaU-of OccuatiOnal Adult
. . .

'.4ducation. it . t1e U S. Office of Education)...has served
,as the prOject 'Officer,. Since the .0ange in: '

procedures from grants to contracts She has not. 1144 tii4,
time or. has the U S. Of f ice prpvided 'herwith the

resources o be ag Active in the project as we would

have likech Nowever, we a1waYa:4.sp4w:. that if we had .a

cluestion telatiligtO..proiedt operations she .Woilld do

her best to prbvide us° with'..the needed infOrmatioli and.

if necessary,-follOw through GOn thtl. WaShington scene.

,The. utiOung heros of Most PropctiEre:re those

indiViduals who put the wpfds Ot:-./th writer- in-a.forill

and .format to effectivelY,:coMmunicate. to ihe 'intended

,a4aieince. The .projece' staff sings the-praises of OUrf

gecretarial..Staff: jaftetta Irate's, :Sandrw la'atterSon,

Debra Teguns , and Tina Westphal'. 1 trust that...we..wili

pever take them foi granted... -H ! .

t The President bf he NationaLCOuncil 'Of. tOcal
Administrasors Ot Vpcational,Teohnidal, and: PrdCtical
.Arts lApcation; Paul 0. 1,,entz Provideci the PrefaCe fot

thib handbook. The .project staff 1.8 pleased that we

received the endorsement of this Tdistinguished. group
-1

. of educators.
9f course the ultimate aCknoWledgement .must gb

to you) the reader47...,the-cOnsumer.. of: this, R

effort:. .As pf you has an,.opportUnity. to use

ehis hAhdbook we- trugt it will be of benefit to the,
students enrolled: in. your .progfams--7-if nope Of the

least° of these by brethren" bdnef its from your Use'
of thig hpdbook, our efforts and 'elle funding"that made-
the effo tg possible, .Will-nOt have been in vain.

. .
e

a'

.

Dona d
Proj let Director .

Agsociate Dean for Rosearch
College of Education

.

. Tkao A&M University

J i k
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'Project, stafigh. .09-,purposes"....
Wheltige:want you to get from-

the.bOok . tkuriformat.

-A word.a.t)Obt the author's

While working with vocational e cators in Texas, we ,..

. .

dIscciVered that certain inforhation was adily availableiT'

to vocatiohal administrators. Although they could quickly

find out-what had to be doneindeed theY Fere often pld

-without asking what they had to' do--ttley seldoh found out

why or how, whervor with what: Gett6g,this information

became a trial and error procéss. Even a6 this book goes

to press, this trial andi error goes on. Educators are once

1110re revising IEP forms, attempting to make the IEP-that,, .

much more effective and,efficient. The Same is true for
s

staff development) and vocationar coundeling and involving

parents and assessing students.
.

-, In fact,,the egtire process of.mainstreaming handicapped

students into vocational education, a process so new and so^

necessary, Cannot be genced into a neat detscrfptIon: As dynamic

as this proCess ig, -we felt compelled to produce a handbook

that would ansWer vocftional administratorst.most frequent i-

questions,-the why and how, rather'than tOe what. Then, with

their ex&rience and insight, vocational Administrator& Can .

apply this informati(!on to their own gchoOls, to their wn ..

staff and students, and in reaCting rather than just" ading,

improOe their prograhs and make ouework useful. . ,

-, We/tathered our infOxiation from librAry.research, a survey

of all pchools with VoaStional or spdpial education departments

in Texas, on-site intervieWs (see list under AcknMedgements); ,

taped- ifitervtewls, and from-preSentations.at a.spitewid conference,

S
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on voCational special needs: The,,duthOrs; ai.7e: St*..nieMbecrs.,
oVhe liocatiotteel Spe ial Needs Program at :1!exas A6114;".ab.d...

,!,,.. v halie been;; involved: in Auch .of, the Oerirai redearch, "Atking
to admiitratratorsint filing .persOndel, and touring,'. .. ...;,....

.0 i .,.

piRgrams. ..We hayeoall.: heavily inycilved in, Inaefvicelf, ,;,: ...',y4.,

both locally with teacher's avd ,centr,ally .With adminin14atots..
-'7We',Ialive organized the material in the order an" administrator'. ttr, . 7c4.. mighty need' When liegitining(tb'mainstream *handicapped 'students .,- . .*'. °,:.

iii regular:vocational programs. The firat chapteria addiess'.? . , --,.. -
, i

some initial concerns (including legal requirements and . .. ,:;',
,funding). Then, the handhook vorka through the process. frbm . .

. ,.identifying students and apprcriate piagetents thrOU0h tipi: ..

for, teaching and coordinating the prbgram.. .'_, . ,,,,4*.
. The question-aniWer format allOWs advitnistratOits, -to fitp."4'
to the information they 'need. For' eadt ctiaptef. we have

(1.',fii..0._,,
1,

Included some tadd-and-:tiue techniques for sfie.ring tle ,infoxmation "'With your teachers, and, a practical list of rese4cfs.: ..,,
'. '''' I

4

.r

Ca,

, tr,

. .

;

.
a), I .

. , . , ,.
. .



"7.7"')".,,

,"

f
4./

. .

t . . .

1, $ 1.. s 0
f. . ! . '.

'-'I , S /

N . .'' .. '' . .. *f.... MI

1./j,14 . 1 ' : *
; i 1 , '40 . .

:4 4

.. r 1 . .. 4 I 41
'

.);.

f

3 41 ' 4 :
, 4

0 .e4,
.0

1' :"01.

.).)
: . . . 4.

I,

..?

7,11

I A.

"1 fi/:

IS. 1 404 .

.

'11 " ,

. .

;

4. . .

4.

, 44 cot

4 ,

A

Ti4 co4Fo2ty,

.f9

,

, ..

recietal ./..awbv:,. ,.. , Ftr$tithqs6

re*re ., , ....,...fiplat equal: IMP

oppottunIt0'.meanS tot. 4

-.124halcapPdd atudente: . .-

sGther legislation

SF

11"°' 4
A lot tas changed over the past few: Year k. when it comic,.

.

. to the edudation cif handicapped students. A powerfulmoveMent-

has swept the United $tates: .The movemedt%gathered force4from

the hard work of handicapped people 'themselve their: parents,

and advocacy groupa, but the, movement ,undOubiedly received

its_greatest impetus.froi a series -of nelefews: .

*

When "Olanning a -program, legal' reqUirements are a good

place 'to start. Reguldtiions ot only sp9ll out. :what Ou:must

do , they also: tell you what you 'as do atict) give. you an idea of- '

where the money will come from,. In Oita brief chapter .164111'

quickly revfew-the .most imPortant Aws, then, suggest. further'

-resources..
.

'WHAT ARE THE FEDgRAL LAWS AFFECTING VOCAtIONAL,EDUCATION'YORSiM HANDICAPPED?n s
4%o

There are three major taws: tbat you Should know about.
* ,

'7

The Rehabilitation Acat of 1973, Section 01.4.

This is l'o,basid.divil rights"lai that atates that "no

otherwisequatified handitapped inc1jvi,ual in the United,Stat

byreasbn oftia handicap, be,excluded.froin the

4mirtioipatiOn.6.,. be.denied:thd benefitti. of..0 or be anbjected tO

discrimination undet any program or, activitY receiVing federal

0^
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. ,.. " t'...,r. - :,,. !::- -.C. : ,';all. publie:a04100.:/ ...,... ,:(14plci1ili1ac .:4icti .rece,08 any.; fed0a1..as'sik?tatioe'.
-,.

4 : ; ; Vo at t lortali- peashprp and athiliatattittors ott p4atectadi6 iheir .. ''..J
%,...4., :k- ,.-. etaplorebk ;, *and stAdantwarovprotaCit.ed tn tlieir(04044on: arid-

..
I

../ it preparatipri-fOr,anocct.ipatiOit. Ot.h..dections of.thq r%ehatalttation':.
,...

..,..Ac.* Of i97 cover emPisryent by . the :federAi1 *,.koverntadni-an0,,liy
,
..

.., 'ctpteitt:s 'cf. ted4ra1 contratt. 17f yini .ateisivOlved-l'A .job
. f

.piticeinen..of 1iandicjqed students .o.r. graduates-.y,ou .will. f.ind .,......,
.7\that- this law cC403 be gentle tool tg. open' 4001:13 . , 1 . . ' '

.

. .

i

L 4
.

. , i': ,. . A,; .. ,
..

rt. .
. .

.

' ... The Eftqation of tbe.nandicapped4Act.'(P.L. 94-14)

,

,.,

- - 'Ors law send .. its aatendineentA prOvide. some f'deral ftindlng :

and apme s0e,tifiC'etepettat iChOOla, shouletaWtO PrOt'ettT
the rights of handicapped students. Thd*are seven qovisions''

P of.this'laW that every- vocational teache'e'should.nctw:
,.

1. very c has the right to rjeceive a free education :

at wil4,appropiately meet his, oi herAinique
educationalneeds, in6)1udipg .classroowiristruction,-
physicaleducation, and vocational ietlucation.
-Handicapped students, uiho were not Fang to any (..t
School or .who were in private ekhoOs ot other. ="..'
institutionS, will noW be in'the public sChOols,

. I.often In.Vocational clapsrooms and shOps.," You
htthe,responsihility to help deVelo0 and

implame Can appropriate program to meet their
vocational training needs, .

2. rotte prOcess procedures for parentslnd thildren
include their right.to a full underatandablenotice
,a1.1 thg paAents' dnd child's rights. Ationg.tthete
ghts the school must include a deacription.of the

school's 'proposal to initiate or change (or refusal-
.

.- to initiate or change) the:child's identification,
\ evAmation, or educational placement ana a

'disctiption of.each.v4uat1on procedure', test0,

retold, or repqrt that the school is using as a
basis fOrits'Oroposal. Parents..mUst%be involved
tn these decisions and they have the,right to
examine all records. 'The parents must gilie their
written. 'beTore the school. conducts a. pre-
tplac 'nt evaluation or initial placemen't in a program

\ proVi ing.4ecial educ.ation and related seryicda.
plaW provIdes.the schOol with a course Of action if the
parents refuse to consent to evaluation'or placenfent,

, but: the. laW also provides the perents with the right
to initiate. an /Impartial, hearing Qr civil action if
'the 'school maintaiAs a decision that la' contrary to
the parents' wishes. °

,3; Fair testing and other notidiscriminatory evaluation

441
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:proeciu'es.are. a .part of the*clue tiropeoBpreteetione
,but 1E aM liiting them Sepatately because they may

alOied bk,the b1aaft00.*Or. 'shop telloher.after the-

igtAhl'elpiluationAndHPlatement.:.: Al..1 tests. and":

!evalOationh mqat'be tOnduptedso, that theltudent's .

, truwabliitles And sctlevemehtswiilbeeasured,' -

r4ther than eflecting the alrudent's.handicae,
(unlesa.the test isisupposed'to measure the.handicap):

So; for exasople,-'atest, designed toilleasure'a-sUdent's. .

knowiedge And at4tudeeitoward safety inthe ahop, ,,,.

lk
, ...

A.

cannot. eflect,the.student's inability, to 'decipheik

mritte aterizas. .
Mayhe.the test'atguld be ladOini6tered

orally. $ .

4. Another importa t aspett of..duei)rocess.protettions
.0that..desertres s parate ment1,i8 the. concept.9f.

plating the s dent in.the lst restrictive
environment. This-709es not mean that the student must,

always.be. mainstreamed with.his:or.her now,handtEgived

peers, but the mainstreamed platementis the.4rst
choite'and mtst bethe only'pla ement Unless the
schooPpan Aow that the child 'II (Inly benorit,by

being.plgeed.N.Anothepsettin It is tmpormni`: ;

to remember thot etvironments'm be reatricpive'in

mote than otm,esense TIle moat obviouS restrictions

include phyticaL bgrriers and rem6teness of. facilities

that Make the classroOm and'the learning tools:leas

accesSible for the.handicapped student, Other

restrictions of the environment that ares6Metimes

oVerlOoked are the social and attitudinal-barriers
that teathers and.fellow students iMpose wben the

handicapped student is labeled or isolated.. ReStrictions

of curricula, goals,"job expectancies,. extr -curr culer

activities, program offerings, and the like 'are

'exWMples of barriers that -must be avoided when Providing

handicappeyi students with an equal opportunity for

education kuld training fbt employment./.

.5. In order to plan and document the -handicappelLatudent's

vocational program, evaluation according to interests,

abilities and achievements; placement,in a.class om

Or shops lhdplacement on-a job, each handicappe
student must have a written inividualized:educa ional

program (IEP). The- federaf regulations, Supple ted.

by the policies andAnocedures of.each state as
.0 spelled out in their-respective annual state plps

for special: education, .descfibe the protess' by whith

the fEP must be developed. These4regulatifts address

the citteations o 10'who mustilhave db.*, (b) what

information must 'be known UefOre an IEP ia develoPed,

(c) who\must participate in developing the TEP,

,what must be .tontainedintlhe 1EP, (e)1ww the'TEP

may be reviewod, and.(f) who,may be held attountable

,
a'



I

for cgmpiying wtth the ItP. As the vocational'.
administrator, yoU should be.invOlved in developing
the IEP. It-only makes apORO Vhat the' vocational
cbunselor and the vocatiopal'eeOgher who may be
'rec*eiving that student 4hou1d-aso participate
in.developing the IEi so'046r,can help insdre that
it is approPtate.

6. The.confidentiality or privacy of personally,
identifiable information must be protected.
The school must keep records of'each persdk/who
has access to personally identifiable educational .

recordS. The parents must give their consent
before any records are released, to other agencies; .

Parpntb have the right to inspect, review and *request
amendments of the information in the records. When
thd schdol no longer needs the.personally,identifiable
inTbrliation to serve the educational needs of the
child, then the parents may requeat that the
informalion be'destroyed. taking into cotsi,deration
the age and type or severity of disability, the.
child has similar rights 0s the'parent. These rights'
of Confidentiality are Covered in the Family gducational
Rights and Privacy Act of 1974, but ate alsa.spelled .

out in the regulationS for handicapped children.
This means that if you as:the teacher/3r vocational
administrator receive'information about a student,
htn you also are obld.ged to protect t4le privacy

of this information.

7. In order for the handicapped student to receive an
education that is appropriate to meeting his or.her.
unique needs, the vocational teachers and other.
instriptional and support pertionnel, Must be retrained
or receive personnel development. Thia inservice
training must inc1ud0 appropridte promising practices
and materials=developed from educational research and
demonstr0k1On projects. In developing the ingervice

A training fOr yout sct;ool district you should cooperite:'
. with your special'edutation department and yoili state

. )

education,agency. You should include 0 needs arAsesSibent
and provide incaAtives which will insure participation
by all your teaaNrs. Involtie yourlocal teachers tn
planning and implemtinting their inseryice and remember

- to'sltay with practices and materials that have proven:
to be effective. Then doCumeht the maining.that
'each teacher has received so that you can demonstrate
that-eaa'student is recefvljig an _appropriate education.,

-froth teachers with the appprfate training.

4
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The 'Vocat.toz241 Ieducetion: Act erid Its .4mOdillep.ts .

5

,. .':' Thisjaw proVides funding fOr. v0040,6.01 3:trogramstomeet.C:. .

A
.

theneed's.ofchdndicappeeatOdentw, Jivalso refera to the:' -...

-requirementi dfthe Ond:tion.0.,Alle-HsndicappeciAct.:' 4ince

g federal 'funding' ib .ihv:Oli:ed, leciiori 504. otthellabli4atinn

'Act of:l9.73.isalso,10.4feit4 'Any voCationaprogram,oi; ;.' -i

, actiVity. that Is:offered 0 nOn-han*Ikjed tudents limit: ......:,:. ..,:,

alsO:he available.fcehandicapped.studentai .: ThejederaI .:;

l' wcational'funda an0 theitAlatchpg cal an4 atate -
.

.

*'contributione -must be used to ttIe 'a imuM_extent possible

, 'to Osist handicapped peteons to p tipipate'in-regul.ar .:. .

!.,,,,

vocational wograms.
:. , .. .. . .

f . 'fll .

.
t

, . To summarize.these IaWs, Secti n 564 ptOtecta the 'Irr

handicalsped'stikerittin Any-Rrogram reOiving fedetal fUnde,-,

" .the'EdilcatiOn of the 'HandicapPed. Act providesjunds.for:
,insttuction vid relayed .sdrvices in the:public schools A*I

. suggests a plan far mplementifit ,the'protecWns of,Secti.On

504;'.antlthe:Vocati al 'Education Act extends the.funding

and the protectiOns to include vocational 'programs in
0,

secondary and poStse ndaty schools. -

It isimportant totnote that Section 504 May inclu e 0!
.

-some protdc'tons'that a e not.funded or stated in the.o her:

two laws. An example ofithislmy be found iin the fact hat

Orider.the-ESuCation of the'Tandicapped Act related'aervices

May be futel,nlY, if the'student is also receiving'speaal ..

educat,,ien ruction. BUt'under SecOon 504,.the handicapped

'student must repeAve needed'related serviies even if he or

'she is not enrolleti in a special' education class, p the .

_handiCapped student who'is enrolled in tte regular vocational

class must.still'hosve an IEP arsome oth4r guttrantee 'that he

, ..cir she is receivingan appropriate
education deeigned to)meet :

his or het:individual edUcatignal needs, . ;

I
.

WHAT'IS INVOLVED IN PROVIDING EQUAL ORPORTUNITIES TO HANDICAPPE, STUDENTS?.

.

\\.
,-.

.
.

0 ..
,

-

In addressing the civil tights.of handicaPped individuals

the terM "eqUal opportunity,". requires a 4ifferent approaCh than

the approach,taltenIto provide other minority:groups with

kotections Vm discrimination. If,:fOr example, you giVe the

same test to-individuals. of,..the opposite'sex then.they will both

have the same op"portunity. If you employ individuals 0..., . .. .,

different natibnal origin based on their typing skills; then.

theY will haVe ale:aame opportunity. ButOilf you.treat a

i
haudicapOed.peraO,the a6bl'o'i8 a,nOtirhandl.c4ped person, they.

will'not always haVejh same 'opportunity:

'',,-- In order to have an Aqualopportunity for education, the

liandicaOped persoh oftenreqoires some different treatment

than that.which is.gXven tothe non1andicapp persons ThAy I.

need.a.different kindof.instfuction otserOceS,Or. materials'

A
.iworder to have*thesame'opportdnit tolienpfit;from their.

y4 1?
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- 04tioaticiva#d 4).achieVelifliir:r010.111um'pOSiitla,; 104.-'ro
. .....,

not', JUst_ldoki4 fOr sOmething thato*ilkallOw thi*to minimally .... ., . ,.,.
SVrviVe..':We .re lookin -fcir,What will:givg, them the .'same chance. ,'

,
!!".. . for. aildces,s .ad other Stu ts have... If You..leCture: to a .

. t.. .." .menca;tly impaired ..aatuden thiti 310 :nOtc,be. appropriate. :TVs ... i .

stUdent ,may need', a: demOn .rat icin' and practide 0- have othe..*sam . 7 ..

cance to:learn: the Ski l'...:zis'a nbn7iMpaired. clasSMate:. rf- yol ....-
, .,

.,4.:p .---".. .hand -a blind , student ili ;;SaMe ,hocok, that You.'hand .4 .sighited. ..., -.

,,- pertion,.. you: cannot S'xp. ct...the. blind iiersoxt -to have the- -same
opportunity to.- learn if -om 'that boot unless you provide:a . ,........

,... . "reader., tape' recording or' electronie. optical Scanning deVice. '.,.
If.- you place an .emotionrklly .distOrbed Student On a- jobwith'

..,, o. many social pressures:and :05 Sp.pdial -soGial skills. traintng;

..

.
. ..yon cenriot expect thats-,stiideieito learn accptable. adapt/We,

'behavior in the same Way that.,Y0 -inay expect another:student
,

..... 9 . tO ).e,arti ., 'Sculptured.' deeP.- shag ;. carpeting. .maY be the-most
,.

,.. c'omfortabi,.é flooring fbr Walking 'people, but' it is 'quite '
,

.10.

-I. ; .:

. .

1
.

,

unmariagea le for a ersp orz..crutches,dr . in. a wheelchair.
f t, ....14 laws are c e 4. to state:that -we in- the schoOls,r

1 do not need, to guara tee that a student wi progress ,at a
cervit rate or achieve-Certains-objedtivesi but.we,must,make
a good faith effort to assist blie student in..attaining the
objeCtivee and goals that. we haye included in the..4EP..
Remember that the IEP..:is a ,atalement of what an appropriate
education fOr that student.#right be in.order:to alloW, the
student thliksameEl7nce ibtbenefit from:education and training
that'a nonWndicapped student-_would have -(;

..
WHAT OTHER. LEGISLATION COULDAPPLY TO.THE VOCATIONAL EDUCATION OF HANDICAPPED-- i
STUDENTS? .

tr

t

Th is an, important question,...since. other. legislatiion,
often eludes oppoittiaties for' aSsistatice for programs ;to,
train .or place'handicapped stlidents in employment in new
legisratia. 'An-example-of this i4 the regulations implementing
thomprehensive E4loYtent and .Training Act (CETA). New .

regulations inclUde handica4ed individuals aMong ihose'eligible
.for the training programs and support, The old Manpower

. legislItion Pfaced iore emphasis on edonomic considerations in--
addresaing'persOns with-employment-disadvantages. Some of 4the-
CHIA prOgrams areAiscussed-in thefolloWing.chapter on
"Funding and Services."

.0

e ..: #
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CONCEPTS.
V. ' , , .

,:, - :
t . . 'A.

t) ,
Publi6 Law 94.-142 proyiaes for..approprlate educiction fOr N11

shandicappad studants

.

nt. .

7
4

$ e . ..$

All handidappd Students ,are.:ntitfed to sa' free, and' approreiate
isdutation in thS least, restrc,tiye evironynenl. ' ', ,

; :;; ..
.

...,:.' '.

wha f 4 $

0194's .yoirr. op:Won?.

;'.

StC:t

.

PUlAic. taw 44-482; .the 'Educational Amen66nta ssaures

vocational Arainng for*the handiCapped.

"
- ,

PEAFORI4ANCE 013..tECTIVES
j .

1 '.
. .

/ Oie'voeatiogal personnel wifl tee abla to interpret the laws
(\affecting he handiapped.. -,..
, , ,

: . . ,

The teacher tiill be,able to ideiltify the.least restrictive

1, enrilrontent., , . ,. .
.

, 0 . ^" et t
"

I

Personnel :will d6irlonstrat tan undeestandimg of the due prerceiS4,

procedUre.

. *
.$

' 4

4

..
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WHAT!S TfittONO?

..tWt

: im4ERvI°E:AcTl'YITxR
7 1

.

7 '

,

444

.Materials. Needeh Utuation- icttp
., , -Paperhiericils

.

?lumber of Participants:

Apprdximate Time leildecit 10-45, 'minutes

Thairuotions: A

; .

14' Divide particApante int6 ;Smaller gr9up8 Of

:'1

*,

2. qi.ve each Oarpici ant situation sheet told instruet
them tO choosi one situatiOh to addrese. .

3. EaCh group has approximately 20 minutes to reed.the.
'situation and' answer the questions.

,

4. A spokesperson from each group will t6e share with
,

the entire grd'up ihe iltuation and how At was addressed.
,
1\

5. If time,kaliows, the facilitator can tell the group

, the actuaLdispOsitiop Of each law suit.

A

r

,

. ,

4

.

'; .' ''
. ' . :' , Y'', ..' '.

-

'



%

011 T.

i.

SKUATION<,

'Parents .of: a

her' special

,

,

our Near pld ponr-verbal child chsllenged the:apptop0i,tentss

uctittir. gramrand requested' placement:A.0,a Win-public school..

iillbruary,. 1978,',I.
.

I

A sr-'. sss

Asdiagnosed as deaf, she tmos plaatgl in,a privaie-institutibn
1

.

Upon learning the,trdp ban, e ofher handicap, a decision W4.1)

s. I

AdmilSiods4 RevieW and DiOissalcimmittee (AO) place the
, .

.
. e

_

ma,de by. th

.chila'in'the

po7,op 1s4rving'qle sehoolAisfia. It was found during the hearing that thit.

.cat-opand,the inOtj.tU4onlvere'comparable.

.

11.

4
1. Has th4 due procesd

Ouive been done?'

1 ,

r

procedttre been followed?. If not', what should
4.)

. 0. . 1

_2. What wou1d be your depiSion in thig

3. What

,

alternptives qrs ppagible in resolving this'suit?

case7,

7

' 4. What cOuld -be do

.r

. iju ,

1 '

Ic

e next?

41

A.

r".

t'.

4.

9
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;$1 - .

4

'-, 'lhe' Pit.ftioner is a'Aielve year cad child who 13 .ttieritally retarded and'
7I0

, emotionally disturbea and istentatively'enrollad in a speciai`edUcation to-op4.,.
,
The issue presented.for '4ecision ,. w41ale whether., under 'appii.iCable law and 5

I
4

1.

regulations, the placement of the petitioner was the leastsrestrictivcr placement.

A
..

in whieh theo.petitioner could.receive an..appropriate. free public education.
. . ,

ttr

Several hearings reggrding the Petitioner were held, Lind .much Medical evdluation*

and testimony was* offered., .After tile hearing officer Ifad heard and...read the:-entire
g . ..

.recovd, it seemed that enefther par,tyilan the matter .k'neW for.atire ai-tO the. *-

T.,'s 1;.

tbest's9lutilln of the p loner's' educational problems, and. 6ach.,party-had' e

.gohe. to great effort to n.nd,the ansler.,

41

1. Has the due process procedure bden followdd? If not, what sho44d
have been dons?

. , . \ -
%

.

i
,

r

, s

!

4*

WhactNotild ,be your 'decision in the case'?
.

4 :
3 whir alternatives ere possible' in resolving this suite?

,

.

vezta
/

t

4..14hat could be done next?

ii

,
al

22
sc:ii

.
'.,

$
\

'"

i

S.
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"KillATTION.A:. .

4 .
,

' *4'.

,

p .

.,. 4, 0

.The peitioner, an,fiht ve-ar old4hild whopLailffered 4:win eaMage at birth,,
Y 0

V
pi

.
10,.r

' .

,fk , *.

IL

1
S

4 ,
ws epr011ed s*ddl'e.:SObol .aner.ait.endedi clastets there until the program

,

14a0 .transferred to an.tlementary -Schcio1 Both schwlrarewithin th0t4atO

echodl .Mstrict. , Dur pg 1977778 -schOo1,Yeer tJle. ,childwas.. enrolled ip the T:
. .

tehoOl diStridet prograM or Mentally re.larded children at Athe-Middle:.Schooi....

. _

4!0.

The' -program cOMI;ined. 16-18 stUdental rangingin ge- from. eight years. tb twenty .

. ,

..
. ,

years: in-bte-cletetcom, 'with 'two teachert and on'eaide..-.' At: the ehd. of 'the tchool,,..- .

.

..

. ,.
,.

, , .

.

1-2-,-, ,
. ',.,

. ,.

_year the: prograin. was I evaluate&And' it wat .deCided_ to ITIOve the-progarvitothe,..:::::
, .

. . : ,

.
. _

, .. .
. . -

. _

_
.

'Elementary:.SChool whieh would be more effectiveand-_:,idOuld. result Jr: increated' ::.: ..!

. :.)-[;
....

..
.

.
.

mainstreaming bpPortunities. The..YoUnger Children'uouldbe- IA ilie'Elernent'at.Y-:---A,L
. .

a , v . a.
.

.

.
.

- --%. :

School :and the older ones- in. the Middle School. The petitionerle-mothet maintained:7

that her Only notice of the.program'd Setting:aange tame from the tchbol bus :

drivei on .the second day of tchool. She further teatified that.the .petitionelt
?

,

was nervous and. upset after the change of-schools. The nrobleth prtsenteA wes,

, .

that the lochl agency failed to notify the petitioner in writing of the .alai* .v

of schoolt.

1

4.

.1. Has-the Age process procedute been followed?. If not, what should

have been don0
K.:A D

.
ol a.-

r
e

2 . What wodld. be, your decision ill this case?
i

tv,; , ) .

3. What alternativs ere possible in resolving this suit?

44

100:

14. What could be done next?4
a

23

defAfp
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SOtt/ ION 4*,

- Situatri-on Th''
.1

bvAthe Rearing offteer.; ba*edon:t
' P . Kat the school distr)4it---ii_____- A

'1, threat len. andt.:-Aheref 6re t su
,,..wip,ty, a.:Ifitlinpubl-ic ...) .fitgijo pi

.ta-*the1 "cOmmisliloner..7of -'1EdtiCa
----:-:' "Was thitylaripp4ed .0) 'the Sta

There:Was ii#4-4:1-phiWappeal..
. . . . ,..- .. - ------

Situation 24,--,T :e 12..year, oid '1)1 tally retarded .abifd. -.After', . _..........._,.. . ..
o. .cons eration..o .the f inding :of ct.,', fit ,was7:-eOn'Cluded: th..t "fhe- '-. :14 '
-,,.-co:-.9. placement offerod_:.the'Llietitiiitnei:lan-apP,. riat7( indi,vidilaiiSed: .:,..y,... ,,'

educaional _ pr16gr4rn .-..1-..--Th-e-Ap...t)_EloorAiipealed to e:Fthin4.-0-_-si-Pner -,..:' : .(
. aitd'1'4e Stathilloa,r(Cuphela the :4ciSion. .. '--: -:".: :7.._.. .._ .... ... .. . ,

.'

1

The .c4441,44ploil
,Oc,04..ifincidings, of
provde aPRropxiiii

etrtf4red
'orLtrat The jramts appea1ec : v-.

m. .'

-

1/4111011::°

. . I

e

on....1Wuphe1 .the deciaion:.%
elY40 ..41Wzsion,helo

.

S;ifuation 3 _The,"..8 year old, _brain damaged child It:Atad found .sthat .

thes,hooi distriet appeared -to -have--acted in "gookfaith" and th at s. .
1)laceillent at "the elementary sa'aetol wee an :appropriate:Individualized

4 S.educational program fOr the- Petiti:oner The recomMendations of the
hearing officer were approved by the toard'of .truptees and:the
decision-was not .appealed.-

..
.

.",

"ftike Ckt .

8.

,
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"

YOUR' OPT-NION?

.

'.°AvAz.4.$0.14000
)27; 4

1
.);

itCfearld
, .

. M kerlals Ngle.thill Number Sheets -

. ,List \of,Statenlents

..

1 4"

Ntigitber of P.IteLoiPArs: 25-100

'01,

ApprOximate.,Tirde "Needed.1 minutes ;. 1r

insti7u6tions:. 2'.
;

.

1.. - F;resenter, explal.AR tO the Oup thSt thty
,..1.24teral1y"' take a. statid or mainstreaintig the.

handicapped. A
0: *'

. , . 2. Vie number Sheets are spread 'fro one 6nd of \tile.
room to the othet.. A +2-1,,S if yOu 'strongly :iiiree
with the statement., a is .if yoi s' nglYidisssrea
with vie statem6nt.

t

-

6

,...

.3., . The '..presenter reads a ,ststelnent,.. from...the -.1±St :A.Tia r

participarfts are to-stand "iin .. the nudiber thSt .beSt. *'. -
-describeS theft-feelings '.abOut that" *statement . .. i 14

. -----7:::7
. 4. 6 .presente,t then asks soMeOne- -at. -each end* Of .the .,.

ntinuum to "def,end. .their position. A. short d1ScusSiott..--7,
'of- that stand miy tfollow. The presenter should stay
neutral. .

0'
5. Each statement. is .read and acted Upon 001 .41*

Statemeiits (or" participants): sr6 t.:!)chuste'cl*::
,

v

4

v.



s7.(c;11.1iWi

'
.6, ;."

/

, -,-
Ar .%

- 17' :

.

r P'.

4

r!.' 1 's "
4 .0/ "

'2 °

"ir. v.,

t..
). jp..

4...

.

, " .

..
,

' ,

.

,

1
.

)

.k-

*

1.

.

1 I

'
. .

. '

, ',Y .

,

1.

1 .4

Atz L,
.,...........

.,.. , ..:. . r. LI," , , .. ..
-....,

. ..
, _ ... :

.4:

7

7

4

1

7

k

4

,

"., ..





a ,







-11W,.444.49#::'4,41,44tAm:

141-

'OttV
1. !!f.

a4d4frofound1y

'

tiate" dcit1on 1011),1140 th#t .(.41/en.tbe OtiVerely
t4v4ed,rout be adfflitt04 to publichO010..

s

. .
. ,

"..

2. Mainatrealnipg miaris ell handicapped students will Ile pit 4n 14.

regular .claases. .

.
.

3. P.L; tiOre harm than good for tjie hapOioapped.

4.. Ihe dueproess kocedure,is toO lehgthy and costlyto.be worthwhile'.

'5,. Maindtreaming the .handicapped sounds..good MI paper but. doedn't

really Work:
1 .

6. A handicapped child cannot be placed in a special program without
'

pareniat permission..
,

. An IEP just mear'more.p4erwork for the teacher and can't reallyy
. . . ,

help the child

lb

4

\

1

'1* *. "

4 go

e

4.

141021er.o...

C'-')



*,

0

:

PEP L,EGI,s14.411P11

Matet141s NeOded: TransParenciep
ItandOntel.

Number4 of Partio,ipants: Any nuMbet

Appx:Ox1mat4 Time Needea: 30-45 minutes

Instructions:
. ('

;

1. PreSenter gives a brief lecture/di@cussion Onjegislatian
* for the handicapped: (Use Legal Requirementacha0er.

for referetice),

2. A question/answer session Pallows lectOre
transparencies to initiate:discussion from the aud-

,iThe Presenter should cover.the bottom part.of the.'
transparency, have the.audienCereaCtto.the top-portion

. , .

of-the transparency (the statement).then.show e oft .

with the legislation to either, refute.or agree with ithe
stateMent. ": t

32

.

,;11,'"!;

1 ..r

. ti.

)1 ..t't

,4-. 4
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.,,...i.,,

...;,.,.
TO, GUARANTEE Ti* AVM CA):)..I L I TY :OF SPEC IAL. 51/OCA1ION ., ,.-.,..,

.,,
. - .. . 6 .., ot,,'.'A,

' r :eR9oRkpoit4ING'; TO tliANIncAppEO .artjtrigetc.NDpt)TiiWH6 , .
.,. .

...

, .. ,1
0 REQUIRE I T

,- ..,, c .. ,
0, . ..

. ., . .

L TO ASSURE...FA! RNESS :AND A.1;PRO.PRIATENESS .11 'bEet,SON MAK I.N0*.

: .t.s.:."..... ,g, . .2.: .,;::, ,AB6UT THE' ROV IS *ION .OF'. spFC I AL EDUCATtoA .to HAND LcAPPED
....

. . . ..,. .,-,

..

It

.. / .
.

r

I,

..
.

:OF -00VERNMf0T4 -
, . , . -

I.

To ESTABL ISH. CLEAR 'tIANAGEMENT AND AUD I TI NG REQU I REMpITS.
a

'AND PRkEDURES REGARD616 SeilCIALEDUCATION AT ALL LEVELS

TG!.FIOAN91NTLY gSS1ST THE EFFORTS OF STATE 'AAD LOCAL'

G'O'VERNME,NT THiO. UGH THE. Of"' PED.ERAL 4.F;liNDS.

'

s 4,,

'
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;v?-

At LEOT REE'MEMIOR*.
: 41

OF. ADmiNmOATION. tNORuctioN. AND

ASSiSSMENT4INODING AT LEASi ON

REPRESiNiATIVE. OF SPECIAL E'DOCAiION),

I

1,
. $ ,

WIGNATED EDUCATIONAL.LVAISON

4 4,
THE _STUDENT'S

. PARENT- OR, GUARDIAN. OR

'DESIGNATED PARENTAL REPRESENTATIVE,,

THE STUDENT. WHERE APPROPRIATE,

AT LEAST ONE-REPRESENTATIVE FROM VOC, EDi

'. ;

WHEN A VOC1 ED, PLACEMENT IS BEING. CONSIbERED,

SI

.

\

re

.. , - I.,
Policies and Administrative Procedures for the Education

94,Hyjc±isApplenLtio texas Education Agency.,
0 .

N. ,

a

V

... ,., ,

42 ; .. . . ,
1

. ,

... -

'.

.
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,.. .
.

EACH,2D I Til,ICT OR. EcIyt iDup:/vrisoN C-00,R4TI'VE Kit..1::.ESTA)30.s11. . .,..,.
4. ..

1. ,
AT ItEAST ONE AOMI SI 1\1? REVIEW; AND DISMISSAL (ARD) CONKITTEE

, . , .
, . , I ,

TO PERFORM THE .(30...ott4ING '.ruNfI.ONS 'W I.T.H IN' THE SPE61,AL EDUCATIONf.
i., ''

.1 NSTRPCT I ONAL PROGRAM: .' .
..., . '1

...
. % . ,

l

:

(A) REVIEWALL AVAILABLE DATA;

-OD ENSURE THAT L IfiGUISTICALLYD I OERENY STUDENTS.' 'ARE 401

AtSIGNED TO SPECIAL EDUCATiON ON THE , BASIS 6F CRITERfA

WHICH WE'RE .DEVELOPED SOLELY 6N THE ,COMMAIL F THE

DipLreS H LANGUAGE;

ENSURE THZ; STUDENTS ARE hOT PLAC6. IN if CIAL ENCATION

:BECAUSE'OF DEFICIENCIES THAT ARE DIRECTLY ATTRIBUTABLETO
)

(1) .A./-DIFF'ERENT . CULTURAL-LI PE-STYLE, (2) NOT HAVING HAD.

EDUCATIONAL 0 ORTUN,I T I ES ,- OR (3111"*NOT HAVING ACHIEVED \

FROM PREVIOUS DUCATIONAL EXPERIENCES;

(D) DETERIcINE IF THE STUDENT ME,kTS THE ELIGIBILITY CRiTERIA:

4

(E) INITiATE 'DEVELOPMENT OF THE INDIVIDUAL EDUCATIONAL, PLAN .'

OR MODIFY THE EXISTING PLAN:

(F.), MAKE APPROPRIATE -INSTRUCT IONAL PLACEMENT -EIEIGNAT ION)

(rr) REVIEW., ALL SPECIAL EDUCAT ION ASSIGNMENTS ANNUALLY TO
/

DETERiviINE CONTINUATION, CHANGE. REAMAISAL, 0& TERMINATION

Polk* and Admi,ni strati ve p_roceduro, for tht Epcation
of Handicapped Stoaents Texas Education Agency.

'



THE LOCAL 'siOCATIONAL ADMINISTRATOR ,OR VOCATIONAL SUPERVISOR.

THE ,LOCAL !SPECIAL EDUCATMOUPERVISOR.

n

TkE VOCATIONAL TEACHER WHO WILL INSTRUCT THE HANDICAPPED
,

STUDENT: IF SUCH STUDENT I'S RECOMMENDED FOR .TRAINING BY

THE ScREENI.N# COMMITTEE.

AN EXPERIENCED SPECIAL EDUCATION \TEACHER.

fHE -VOCATIONAL COUNSELOR.

A 1,A,RENT OF THE STUDENT BEING CONSIDE1ED.

THE STUDENT1 I F APPROPR I ATE .

A PROFESSIONAL DIAGNOSTIC PEVON WHO, CAN PROVIDE INFOIRMATION'

411EGARDING STUDENT ASSESSMENT AND WHO CAN MAKE INTERPRETATIONS

OF TESTS FOR THE STUDENT UNDER CONSIDERATION.

.

Policies and Administrative ertpedures of t Education
of Handlapoect'StudentA, texas Oucation Ageiley.



4

Pt:StATEMENT:OF,TI.T:.:STUDEOT-$101tEENT:Loi.E0'.0E

euNcT
' ; t '

:PRESENTED '1.0. TERMS OF .:STRENGTHS-?..,WEAKNESSES, -AND '.

..:.EDUCATIONAL NEEDsi.

2 I A STATEMENT OF.ANNUAL GOALS ANb SHO,RT-TERMi

INSTRUCTIONM; OB4Cf IVES ;

.

3o A StATEMENT OF THE SPECIFIC. EDUtATIONAL SERVItES

TO BE,PRoVIDED FOR THE STUDENT, INCLUDING REGULAR

EDUCATION, SPECIAL EDUCATION, AND* RELATED SERVId$,,

4, A STATEMENT OF THE AMOUNT' OF TIME TO BE,SPENT'IN

'EACH SETTING, THE PROJECTED DATES FOR INITIATION

OF SERVICES, THE ANTLCIPATED DURATION OF THE

SERVICES, AND THE JUSTIFICATION rOR THE PROVISION ,c;

OF EACH SERVICE,

5. A §tAEMENT OF AE SCHED.uLES AN CRITERIA FOR'

_EVALUATING EACH SHORT-TERM -OBJECTIVE.

6. SIGNATURES OF THE COMMITTEE AEMBERS PRESENT,

of Hap

Policies and Administrative Procedu es of the Education

capped Stu gnts, exas E ucat on Agency.

*

4.

-7-i';'



. .. .

1. '..EN,ALpATtom:AND pu'0:00.00.1T::,PLAONINP:'

ADDRESSED PROM A ,BROAD PERSPECT1VV ACRQSS 1HE
. . . ,

DISCIPLINE BOUNDARIEB-SUGGESIED,' BY; THE NATt).E

00 THE p:RESENTI NG :j5ROBL...045'.
.

. .

. . .

. , . . . . .

NO( TEAM: 13ECOMMENDA ri .p:HOCILD 's4Jcifig§TEP: .

THAT HAVE A H GH PROBABILITY or. BE I NG. 1:MPLEMENitn

2

, , ', '

.4

3, THE APPROACHES i MATER i ALS AND METHbDS THAT MAY BE

RECOMMENDED SHOULD BE READICY AVAILABLE.TO THOSE

CHARGED WITH' IMPLEMENTATION,

4, EFFORTS SHOULD JAKE I NTO ACCOUNT THE SPEC I FI

CONSIDERATIONS Of THE:SITUATIONAND imr Goo pFs
.

THU I Npl V I DUALS I NVO'LVED

5. REPO TS AND THE 1EP SHOULD BE.CLEARLY'MRETTEN IN

A FORM THAT IS EASILY UNDERSTOOD BYI.THE READER,,..

ACCOUNTAB LITY"TOR FOLLOW THROUGH SHOULD BE40INTLY'

'ASSUMED BY EAM MEMBER§oiq c,



. .

s.moyp BE

.A"01* THI

o

PRESENT I No. .fitOB.L.EM$...

ONLY:TEAMHRECAMENPAI4ONSULD BE,SUGOStETY

THAT HAVE A HIGH-PROBABILITY OF BEINCAMP.E.IEMENTED.

THE APPROACHE.S/ MATERI,ALSAND.M.ETHODTHA.1;;MAY..BE-.

RECOMMENDED SHOU6.B0EA1)4,LYAVAILAN.X. TO.THOSE

CHARGED WITH IMPL.EMENTATION.

/

EFFOORTS SHOULD TAKE INTO. ACCOUNT THE SPECIFIC

CONSIDERATI.ONS-OF TkE SITUATION AND-THE GOALS.-OF..

THE INDIVIDOALS INVOLVED..

REPORTS.AND THE IEP SHOULD pE CLEARLY WRITTEN IN.

A'FORM THAT IS EASItY UNDERSTOOD:B.Y 'THE READER.'

'ACCOUNTABILITY. FOR FOLLOWTHROUGH SHOULD:BE JOINTLY

ASOMED BY TEAM MEMBERS;

Gons, E.A. THE INDIVIDUAL EDUCATI6 PROGRAM: POTENTIAL

CHANGE AGENT FOR SPECIAL EDUCATION1 CONFERENCE

SUMM4RY: PUBLIC LAW 94-142. WASHINGTON D.C.:
,

LITTLE JOHN ASSOCIATES FOR MEDIA SERVICES/ DIVISION

OF STATE AIDS/ BUREAU OF EDU.CATION FOR THE HANDICAPPED/

1976.



71.
\ "

\ I ,

3.

,

,k*

-

.THi E066.:ATIONA:V. PROGRAM. PLAc.EMENTMAY.,;::I,NCODEJ,:.-.:,..--.7.

, ,

.(A), PRO6RAMIS 11ATED BY THCDI,TRIc_T;

I

.. .

'.. 'PRO4AMS.. OPERATED cooPERAtiya....y.:wIT.K.OTHiR DISTRTeTs.;.-
..... ,..

., , : , . ...(0' pRooRms. OPERATED. ait OTHER''bISTRICT.S. APpROVED ..2:.. '-' ..'":'-',4!?

. REGIONAL ,EDUCATIO.N, PAOGRAM SERVICES, AND REGIONAL ''. :.'',.'-... ''',''..',...i, ..
. ,

,..-.. .

DA'Y . SCHOOL FOR .THE .DEAF PROGRAMS.:'

(D) CONTRACTS WITH 'APPROVED NON7PUBLIC SCHOOLS... WHERE'

THE STUDENT 'RES HAS WITH PAREhT ON A: DAY-BY-DAY BAS I S;

(E) APPROVED EDKATIONAL, PROGRAMS OPERATED BY OR UNDER

. THE SUkRVISION pF OTHER .UNITS OF STATE GOVERNMENT;

ONTkACTS WITH APPROVED PRIVATE -RESIDENTIAL SCH6:)LS

IN THE STATE; AND
.

( ) CONTRACTS WITH APPROVED PRIVATE RESIDENTIAL SCHOOLS

'OUT OF THE STATE,

0(

.

)

40
'
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.:A4aoli.J:Etit.V&IN N iIVIDUAL

ri

IONAL,PLAN (IEP)0

<4. ,

g^4,.
3,

.0i

'

121A349 7--EAC.w.PUBLIC AGENcY'MUST PROVIDE SPECIAL.EDUATION

' :i.,,T0.01ANDICAPPED°:64ILD°.IN,ACCORDAN E WITH.AN INDIVIDU4LIZED

EDUCAIION.PROGAM1 HOWEVER.;,,THE ACT DOES NOT:i2EOUIRE THAT' ANY
1

AGENCY. TEACHER, OR .0THER PERSON '13E HELD ACCOUNTABLE IF CHILD,

. DOES NOT.ACHItVi THE'GkOWTH PROJECTiD IN'THE ANNUAL GO6LS AND
4

OBJECTIVES

\
. 4

er.

Ko*

7,7

14 4
. 30

a

;
)
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T7T 7 7TT

THE HAIOICAPPEI CHILI) CAN BE PLACED OEN IF THE'PARENT REF.USES'

17111.04 7LP. tERL!STATE. LAW REQUIRES. PARENTALCOOENTiko

STATE PROCEDOPES GOVERN T.HE Puiliurc AGEKY;IN A1RO0G A PARENT

.REFUSALTO CON6ENTs

0-

) WHERE THERE IS.NO STATE LAW REQUIRTNG CONSENT,

THE PUBLIC AGENCY MAY_USE THE HEARING.PROCEDURES TODETERM_LNE

.11F. THE CHILD .(MAY'PECEIVE) RELATED ,SERVIcES WiTHdUT PARENTAL.

CONSENT,

.

/-)..;:".

4
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1

-,rtk
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.

.01
,,:

-;1("..FREE.10.11)
. . .

rl" 4

HANDICAOPeD STUDENTS

,

A.

It

r

, .

121A.301-- IF PLACEM NT'IN A PUBLIC OR PRIVA4 RESIDENTrAL PROGRAM

IS NECESSARY TO'PROVI E SERVICES TO ApHANDICAPPED CHILD.

THE PROGRAM. INCLUDING NO -M6ICAL CARE AN'D ROOM AND BOARD'i MUST

K,J

:

BE AT-NO COSTJO THE PARE TS OF THE. CHILD. . .

N.

, ,e
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' .
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1.:

' '

1 1

I

1

1

.

ar

121A.3.82,-- EACH ANNUAL. PROGRAM:PLAN MUST PROVI4OHAT THE
.

.

-

iSTATE EDUCATIONAL.AGIENC6NSUREOHAT-.ONGOININSER\* TRAINI,N0

.PROGRAk ARE AVAILABLE TO ALL PERSONNEL WHO A'RE ENGAGED. IN.

111E,EDUCATION OP HANDICAPPED CHILINIEN?;1

. ,

.



,00r7-itovoro- '71!* r-wrir!rZfr71.17,r 'tirtlimo*VrAlc"m grrIrr7:717771.1";'''..17777711'
.t *

7,77,77

r.

tr NECPSARYS VOCATIONAL EDUCATION MORAN MOST BE SPECIAL

DESIGNED TO ENABLEHANDICAPPED STUDENT TO 'Li NE IT FOLLY

FROM THOSE PROGRAMS.

,121A.305 17 EACH, PUBLIC AGENCY SHALLiTAKE,STEP$ TO INSURE THAT

ITS HANDICAPP6 CHILDREN HAVE AVAILAiLE TO THEM THE VARIETY OF

EDUCATIONAL PROGRAMS AN SERVICES'AVAILABLE TO NONwHANDICPPEt

CHILDREN IN THE AREA sgR ED,BY THE AGENCY. INCLUDING. ART. MUSIC.*

INDUSTRIAL ARTS. CONSUMER AND HOMEMAKING EDUCATION. AND VOCATIONAL

EDUCATION.

,

st

34



Tfr WWII/WW1
irfltn,',11f57.(r.mx.e. tvl InlrifirWArv .,,i7g1, rinntylr. rrAir

,Qt0r,OtpFlale on(le01.
:tequirements Where
,to get inore .intormation

. abptit laws

' WHAT. oTugp.,10:SQUACiS: ARE AVAILABLE FOR' LAWS CONCERNING VOCATIONAL yROGRAMMING .

f OR HANbicAlYPED STUDENTS?' '

.43 . i . .

8orne-teSburcAe: I hdve found;are 1'ist:04 litilow:
t. i ',...

0 ...,: .. !. i
LaV ResourceS;". . ,....0

, , 1,

it, ,, .

. ,
4.

. 841ard, loseph; and Zettel, Jeftrey J. Zaw RevIew:. The
PI-. .,,,. 144nagerla1 Aspecto'o.e. Pyblio Law 94...142. .,Exceptional .....

:.Children. 1978, (qae.), 44 (6), 45.7..462:
\ .. , '..

...Oa. I)

Jos'eph;, and..Zettol, J'ffrey J.".. Late'Reidehr.:, Ptibl4c
,. .

.,
.. r

.4aw-94..-.14R amf SeCtion 504i Wliat They say *about .Iggshti
eiici Prot0t4ons. EXceptiOnal Children.. 1977. (Nov:. ) ,

- ....::,,,,... ,'",.4.'44\:(31,: 177;484..
, .J ,.. IL

Halloran, 4- Volay,. T.; .Razeghi, 4.1.; and 'Hull, vocational,.
. .

;Ono tion' -for the, liarialoa'pped,r, RaSoytoe*.Guide ,to. iregsral.
Peu'Iatipns. Auatn, ekaa::. 'Texas,.E40Caction Agency,..1978.

4

41;
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'Of f ice f9r..Ciyil Riglitti.1)epartaient. at , Health, Edugat:toa "and;_;..,,::;
W9lfare: tIondiscr4pdilation 'on . t ba04/1 pf haro.toap . 0 ..

. .

prcgramS. and ,acti $ties- rifceit;i g cir benef4t.tng -from'
Pedeiral pinanc.41 Alogiatatiae... 45 OPP 84)....s.Petieral .

...120iister;.140 4, 977 , Vol.. .4 o. . 86, Pli., 2267,622702.1it . .. :

.Offtce for,Civil Righ , 'Deparpuient o iea1th, EdUcation and
" Welfare. llocat onal Edudation prOmm: :612.00.1,ines

for 'Eliminating DiScrimination and bpliial of 4exv/qe$:
on the ajisis .9f Rade, Color, National\ Origin,. Sex and

ral Regpater, March 21 1979, Vol. 44,
No. 56, .pp. 17 62-17175.

.

Bureatoof Iducatio forthe Handicapp'ed',15ep rtmeht of Health,
Iducation and/Welfare. Education .a Hadicapped 'Children:
Implementatioh of Part B of the Educatidn of the PandP"

-capped Act. 1(45 CFR 12ja), Federal Reg ster, August 23,
1977, Vo,L 42, Nor-163, pp. 42474-42518..

a

Bureau of.Educatn for ihe Handleapped, idepar ent 8f Health,

Education a d Welfare. Procedures for Eva uating Specific
Learning Dipabilities. Federal Register, ecetber 29,
1977, Vol. 142', No. 250, pp. 65082-65085.

reau ..of. Occnp tional and Adult :Educa,bion, Depa tment .of,

Realtly, E ication and Welfare. Vocational. .ucation:
state.Adm nistered Programs and commissio6r s Discre7-
tionary.P colrams ..(45 'CFR 104, 105). Federal egister,
October. 3-1977, Vol. No....194 Pp.,5381 53891.

EmploYment aneTralln dMinistration, Department of:labOr.
YouthPrograMd ç7fperated. hy Prithe.Sponsors und x the

commhensperie Employmept and 1Taining Act 120.CFR 680).
'Pede6l*Register,'Mar4h.6;: 197yVol. 44; No'. 45,
pp. 12394-12397;

IP
EmplOment and,Training Administration, Department of Libor,.

:Comprehensive.ftplogment and iTaining Act Regulations
..(20.:,CPR Parts .6715, 676,.677, '6784 670. 'Federal Register,
Apr4 3, 1979, V61. 44., No. 65, pp.}9990-20053.'

,

Office of Education; Department of flealth, Education and

4. We1fare. Vocational* Education of Handidapped Personal
Position'Statement. Federal Register, September 25,

1978, Vo1..:43,.'No. 186, .0-P. 4338840389.

,President's Cbmtnittee On Employment of 'ttieliandicapped.

-Itandhook on the'Legai Rights of HandicappedOeopte
U. 8:0Giivetnment Printing Office0.Washington, p. yo,
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For .anggestiona. on implementing the' Iave*.many arti1es have,beert .;

.*written. 'letries in Iridaitil.a2. Rducatki:ip: is pattionlarly
worthy.: :* . . .

.
. , .

.;

,4

00,

9

Seriej Introduction, .L. Allen'PhelpS and. Len' Albrjght.

dtp7triit1 EdUcati.on. 1977' (Oet.),. p: .26, 2 .

,

Article!1: A New Challenge.. .
Len.A1hright anti' L.. Allen

Phelps. Industiial EduCation.. .107 (Oct,.);TioN,

,

.,.Attiele 2: ..Individualliing.Instructipp. %Williap

Industilal Education. 19.77.(NoV.), pp.'20i 24. '.

Article 3: Instructional Materials. Marc E. Hull and William

&lay: Industrial Education. 1977 (Nov.), Pp. 21-22,

4

Article 4: Individualized EdUcation Programs; Marc E. Hull',

Linda H. Parrish, and Owen J. Hill. Industrial Education,

1977 (Dec.), pp. 26, 28-30.

Article 5: Teaching Safety to the Special Needs Learner.

Ronald J. Lutz and Virginia Pearson. Industrial Education.

1978 (reb.), pp. 20, 22-24, 26.

40, 4

) Article 6: Cooperative Work-Education. John G. Bowers.

Industrial Education. 1978 (Mar.), pp. 16, 18i,20-23.
4

Article 7: Motivating and Managing Behavior. Wayne Booton.

Industrial Education.- 1978 (Apr.), pp. 2415.

1

Article 8: How to 00erate an'Inservice.Activity, Charles

' Greenwood:and Raymond Morley, Industrial ZdUcatión.

1978' (Apr.), pp, 26, 28729.

Article 9: ,Measureilient4and Evalu ion. Tim L Wentling.

Ihdustrial EduCation. 197$ ne), pp. 29-3d, 32.
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WHERE CAN I CET MORE INFORM01011 ON, LRCM; REQFIR E E SN'r 9
"1 , . . .

`,e,
,

The;detaiIs ofythese,-laws and reg44tions.,haVe,beeri

'

k

IA

/
. . . .

. . A-valuable .referen4 'WhiCh .4iif*::.0..pritftin4.,t.b,R,;'*f0P141*c.eltP:
*iiterPie00&.**41.0i.rti464.0040*,11.04*,::, '

, .,

.: the. regulations.is;the..-book,'40 stiO. ,''.td.Ucaiicii-1.6. 'th'

, " , .

....Hiandi.44.caLAtttisid.'0 .t Fedecrak,Rek9,,# 94,0Pi ..wtt
Vailable 'ikot the .'rexati4,14ation. Agen`cy'....!:fOr '0.00* at: tlie

. , ,..,

ddress,*.listed#.40.thelppa0e -sect*on:o.f..t.,1414..0apter.' .,.. . ...,: . ..,. ',''.... i,

uggeation*for implementingthe:re4nitements,:of:these' . ..y,

... :regulations, may. ',be found. throughout .,the .handbOOts ,yOu..4re,inOW..
-,,readi'ng.- .., s- ... ."- '.. . ' . . .* !7'.... _j .. .1. '4 . :'*:Additional. inforMatiori ;regarding these:laWi a0.Opir...,-

regulations.inify also be obtined'thirOugh.yoUr state educatinti... , . .

. agency or directlyfrom the federal agendy resporisible fOr'
- monitoring .coMpliarice with the regulations." The ittreau of ... :..\ ':

. ,
.. -occUpation4l 4hd,Adult Educati011'is i'espontlahlelor the

Vocatidnal Iducatiori, Act, the Bureau Of Education for the ....' .,..,'
1,1andicapped,overBees the Education of the - Handicapped Act ,,,- -and the Office for Civil Righta :is -resp.onsible lot% t:he... .:

I regulations. implementing' Section .504 of'. the: Rehabilitation... ,
Act of 10.73 for programs receiving federal funds -frOm the

.

....

. Department of iiealth, Education,- end'Welfare.- .The Office. 'of ,:

,. . Civil Lights is-also responsible for. providing .gUidelines. to
'

,.. \ ,.:

ths."OtFer federal depattoents0 as they .. issue their Own regulations. ' ''1-,':

imPlementing SeCtion .504 fOr fUnds granted;.from thOir. .. ..,,.,..

departmentel allocations._ . ",' ,... . ..... ' .. : ,
Occasionally, thede bureaui-and offices of the' federai,.

., -government will* issUe additional guidelines or memorandaand -..
materials that may assist 'schools and other: recipients of'

\ federal grants in meetitig their responsibilities under- the .
.

law. On !starch 21, 1979, the Office .for.Civil..Rights issued
. guidelines to help Vocational educatiOn' programs eliminate. .

discrimination arid denial of servicet on ,the basis of handicap;
-as well.,is.ori 'the baais 6f.. race, ;color, rietional origin, and

. sex. . . .,.,- . ... .t, .?.. .:,
2 AS -a vocational 'administvator you should keep aware. of

(.. these developments in,the lair throngh-yoUr etate-edimational '. ...',

a
4genCy or by notidirig' theM 'when they arci. ,mentioded in your.. ,.
professional journals. Then ifyou want 4 copy:of the .
itself you can write or phone. the agency reaponsible or youi.
congreasman and get the text alobg with Supporting. documents.

One; of. 'the three- branches off federal government that iS'
. juit Starting to addresti issues raised by these law* is *the .'

tenerai_ cOurt systenf. t am ot going. to. .try to addreas the
pending, oourt cases;' but YoU .mightlteep 'yourself informed .4s.

,.. the dediaions come. out. RemeMber the legislabirS draft laws
in resti.otiae to .preesure*, from the people krota thia cOntts arid

. " thilexeditive sbratiab; You can atay.: afietid Of the gamo if io.u.*
.. .ti4ton: to 'the same voiceS....

.. .
1,

1

, , .
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Funding patterns,:.fUnding sourCeS . . .:
. . SpeC4a..? expenses. . .

best Olthnce0 fdr funding.
LOcal sources

bo pA-temember the' good old days when the Auestions_ abont :

money for schools nevetHwere raised?, Those ere .the days when
every' student who attended School had the same opportunity tc).

. learn acaderiliCs;': life skills, and vocational k4.li,s. In those

'days, when it was time to build a School the 4ommunity got. oat .

and raised the structure in A day.. Of courde 'the teadher 's

salary -..was-MinimaL but it was SUpplementea byroom and board

in:the home of one of the school-. patrons . Equipment, c(irriculum

a4d services were unlimited, but alSO only available in accordance'
With the resourcefulness of the teacher in that. one room .school

- 'house._ .

In many WOO things haven' t changed. : SChools are atill

, built '.(cir ncit_puilt) When the comikunity .geta out and raises the

sdhool bond:or the school taxes . The tAacher's salary[is still
minimal, and.the quality' b'f' the inistrnotional Programstill:_depends

Aprimarily on the teacher. I But for all the similarities; one:
°-

thing hap Certainly thanged.7-school -has' become big bpsilipss.' The

building0 are larger afid. cost More to build and ma(intaillf. Inflation
bps caused poachers' salaries to _appear to double every five yeats..
More stuilents' are attending school., and staying longer .to receive '

more diversified and more specialized preparation for the job
market or-for additional training.. Handicapped 'students are

attending. abhoas rather than Staying at home pr dropping out
-of.,dcbOol to lse served by other agencies. "

'.Ttiptopelianisma. .kor Obtaining'.money-and thup prvidins seri/ices e

aye, beeOle I'verY duMberOtme. Adtpitistra4rs and eeacherjaie
asking ApetiO.p103 ab.Out fUnOing .and. Sfirvides .(oe.rvi.ces o Couitie

-

'



are frequently tied to the'sVailebait of finidsY

, ,' o
,

.

lomat DOES THE FUNDING FOR THE HANpICAPPEO CONE. FROM?

There are! two ,basio sOurcea of money..for'Schoold:, pUblic
tax Von-eys and. priVate .,contribut ions. In .'.the PubliC ,arena. fundS,.:
are available from the .feaeral,.. State and 'local *''Nittimegtfi,..

Private SoUrces inelude indiVidnal and :064 dO*ions* as Weli
.as contributions from the buSiness :c6mmunity. OfCcesiOnally;' for
one reason Or, another, there is some: reluctance op -the part...of

a, school to aCcept money,:froM OUtaide sources. In spite of -the
strings *attached to policy decieioni *ana ftscal indeperidence,:'

"many schools have foUnd that 'they can provide. a more comprehen7
sive vocational program for all their students if they::cooperate
with sources in businees and industry.

If
HOil CAN I GET MONEY. FROM THE FEDERAL GOVERNMENT?.

.

../

The federal. government 4oesn't give one penny to the local ,.qchool.0
. . .

. .

.That sounds like theheadline.from the Midnite Scrutinizer.:
'While 'it's true,, It is also* Very misleading.. local' Schools.. ti

k , .do get federal .money, but 'not direct*v.. The local School.

*districts must apply. to their. state edUCation .agenty lot..money (.

f r programs and services,. The state education agency in turn.
ppli4for .the federal money. In other words, the federal
llar flow% throuigh the. state 'coffers.-where it iS.of ten Inatehed

with *ate and local do ars befpre reaching .the local schools.
Both federal an state of ialS. are then involved in andit and°
compliance pro edu . ,N .

At the 84111 me, with th pproval.. of 'your state vOcational
education department, you can get federally funded services. or
programs that don't flow thr ghT-your. state education agency.
Almost . any agency or .institu ion reCe ving..fedéral money through
a. grant* or a. Contract -could sclude o lectives or. activities . that .

would suPport the programs d ,eervic s/.0I0red.at a loCal school..

or;many federal grant .or contracts, the .univeraity often is., SO

\Af\lthough, a local sdhool
ti

'district .iS to apply directly*..
are tther public and private organizations, agencies and even

Are you getting frustrated because handicapped Students. are
being placed in Your classea, without being pr6perly evaluated in,.

of..thir vocational ..abilities...and ..interestat Then talk.. to "

the universit); people. in ,terms of, validating testd*and aiagnOstic

proCedUres.for.youplocal handicapped.students, Other examples
of resiOth that,dpuldiilead.to.ajederal.grant orpontradt would
incluae dyeloping safety procedures and,guidefines for handicapped
atudents 4n reg4l!kr Oatmeal modifying,and alterinveurrieillUm
materials od teaphing,teOhniques for use with.handicapped

.

40
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PUNDINq AND SBRVXCES
-

studentS, tecruiting and:training .peer and parentyOlunteers to
work With-handicapped students boih-in.and.out of the saiool'
setting_to improve their skill and awarenass. of .the world of

work:
.)

..

IF:ALL.THE.FEDERAL MONEY_GOES THROUGH THE STATE-EDUCATION AGENCY', THEN HOW DO I

GET'SOME.FOR THE PROGRAM AT MY .SCHOOL? - '''' ..
:.....

(

'1
. .. .

.
,

'All local education agentiee-are-eligible to apply for fUnds.,1,
. . r

from the federal vocational and ..special'education 'appropriatione.
Of course there. 4re:other elliibility requireMens, assurances

, .

. .

and:priorifies, and the funding formulawill'vary.:In:.Order
to receive Any of:these mdneys it is.impOrtant for you..to
-know,that you must-apply for them from-the local education'.
agency to the state education agency. If you doh't,apply
you.won't get the- money, but.you etill maybe requiredto provide
some of the services and.protections for handicappg4 students::
The, local education agency'will-be required to submit. afive-._ ,
year plan and an annual progtain plan.

-WHERE DO\ICET INFORMATION ABOUT GETTING SOME OF THE FUNDS FROM.THE.pTATE. EDUCATON

AGENCY? \

Usually information about requesting this money.is sent
out in the faUor early spring.praceding the year for which.
you wilLhe.applying." But if you.haVe missed the state,
announcement then immediately phone your state education
agency, staff and ask for.the mateials The 'state. education

agency staff can provide.information and ttchnital aegistance
regarding the long-range.;and annual.plans ag well ae the funding

applications. While you are at it,. check your bookshelf to.see
if yOu have the latest revision of your state's Plan for Vocational
Education, Guide for Planning Vocational. Programs in Local .

Education Agencies, Certified -List of-Courses for OccUpational
Education and Technology or Vocatidnal iducation program
Standards for Public Schools fOr each of the program areas ')

mvailable in yout state. In addition -you should .ask for.the
comparable publicationgin. special education.: Aek fpr any
related policieS;-procedures, guidelineg tor regulations fromH_,
both depattmente.

WHAT-KINDS-OF-PROGRAMS AND SERVICES CAN BE FUNDED THROUGH THE STATE mucAttpN AGENCY? #

Thig7, of course, Will vary with each gate, and local funds
.ftlay be necessary: to supplement the'state fioW,>'-through federal

(tellers, depending on.the'pertieular fundingprogram you;dre
operating under..°A ligt of Arcigralim a tI tervtcea is prOided in.

the 4derel levelOpropriating. funds. T VOcational Education-



.

. . . :

foteaip1e, Ust some programs .:14,40:111t;, be
1.:;..,00,te,,,,.:Mtli*.04,S0et*O'n: 44*, 'go* 0,

the *4-t.e.eliO'IA . :5!

st0e40.01,140i00 - -e
he Mesic Grant und he '.1410444,04.14enchiientsHof

' Includes
. .fi#141.8.:04-41104: icOitaii'livolg ams,

.,
'.:

...:prmribr:.-,ed.Uca4on.,...,O4.00qtOrf of 44.r.e..6 .000,40iiiti: school
pnivitilort.of ;:iitiPeri46,; Olaeomeht of &tudents .

:.*01404.4:)ithea,ti...6061-pfogr'ams., trOust0A1... art6;[;iiiip*t
01604:00 for:;women,dayie for'Chtldren.a.

t-,-
studente,,7ocationgl pro me fer,dtsplaced.homemakers'and
;other speCial,grou0S,n tstruotton:And Oper00*--of)- -

resIdentil vOcational sch1s. The.tastc drop alOtpioyides-r

'support for yOchtionaloeddcatipn_programs and.instrOction
including,acquiftng; maintaining, and. repairtng:inSirtiotional
SuppUes,-.teachillialds,and.equipment.

. : I .

v. Otller PertA.pf the VoCational ApprOprietione:maybeused..
for researeh.and.developing ptOgraMs, experimental and:00ot
*programalt.imprOving and creating.fiew curriculumpaterials,*''.
develOping new chreerd-and:OMIlptions, vocattonalgiAtdance:. .

and.counseling.,:vocationat.educatIon-personnel;trAill.pg,-

Overcoming sex..bias andsex steteotyping, special:progratiw.:
fOr the disadvantaied, consumet and homemaking:education, and
disIteminat.thg-the resukft Of these activities.and prOjeCts.

AR merittOnek_abeve, the 1976 EducaticinalfAmenUments have
4iven'ihe states greater ltitude tn.decidinvwhat programs.and
seivites will best meet theneeds in that:particular dtate.
States,.of (therae,.are Also given:the option,of Using their'
own, money.andlocal ScboOl money to support efforts oat Are:
-110t described by. the fedeial appropriattons law.. Yonshould

.

retember thateven underthelederal.appropriations there ts
-rooM fot new,ideas under.the sections dealing wtth research
andAeveloping programs as' well,as'under exPertmental And
pilot4vrOgrams.' SO If yoUhave A good idea that you would
like, to implement in your.local school, you may find that
federal funds are'availabl6 inadditiOri to ypurlocal dollars.
You mSy, for_ ekaMple,:Want to proVide traIning.fdr.yourt
vocational teacheia so.that they will have the teeching.
technIques approprtate for the.Miwe Severely and profOundly

s.

involved handicapped students.who may be entering the local
-/

schools. -Of ydu may want to intase the emphasis on 'teaching
social skills in the clatwoom, ,n!fhp shop, and on the work'
experience site so that your,siudents will have greater 41*--
Opportunity to do yell at their job placement interviews and ( ;

then to'have the social problem solving skills that will allow
them to stay on the job in spite of-rowdy co-workers or-mean
bosses.

Usually the local school will be required "to'submit an annual
ApOlicatton for.each vocational classroom unit as a partsof the,
school dtatrict's. Annual application,:for vocational programs.

The stateand local dchOol taxes will lund all aspects of . the
program. 'This will .include salaries for ceadhers, aides,, and

..

I.
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WHAT SPECIAL EXPENSES SHOULD I EXPECT VOR HANDICAPRED STUDENTS?'

90

;,.

The qosts for, aCcommo4ating handicaPped.studens.m**1?0
Included in these!a0p1ications. There. are twOcinds of Osa
that,Tust be:.coniidered. when calculating,:phe-excesé coss6.0
tea4ng' handicapped stOdents,in "a:regular vocational. clas4.4.
The first, -and more vivre& Cost, is the one-time Structural

, ehenges that make a.buildIng accessible;.-such ag.modfyling .

wprk benches apd,altering toels. The otheifelcess,cost i, the
bontinuing cperating.cost., As. more and more Sep/I:Cep:are
requested'or written into ihdividualized education plans ,aq
technology.produces more expdnsive'but more,effettive a commoT
.dations to help Overcome-0e handicaps of yoUr'Students, and
as.inflation-takee its inevitsble toll trbm the purchasing power
q! your school's dollarstthen the continuing operating costs,to
meet the excess costs of appropriately educatirig handicapOd
tituilents for your ,school distritt will intrease. Mosfly'sChools.
,are using these oper#ting costs for tiansporting students to

yrogram ot'work experiencessite xhat will meet theft needs,
! agd for.contractitig Services from proprietary or private
vocational or special edutatiOn-institutiong. These,exiAnse,
depend on the individual need4of.the studentS and cannot bd.
e4actly predicted for your.school districi.

' It would be nice t say thaeye don't really hd aiie to

contern'oOrselves with this dollar amount betause the federal.
:government will be Oaying for it out of those?appropriatlions
laWs.we'vt. heard so mUch aboutt,.but the cietch is-that the
pitd'ut yoti will be.;&tting from federal fdas wild. be less

' than 15% of the excess c.osts'for edutating:the handicapped-

, studenté in yoiil.froth the spetial education fund6, and
". a Similar Proportion from, the set aside money in theyocational
. eduCatiop amendments. .Yotir statg education* agencY will help but

(

in many states much of the bOrden will fall on the local funding.
sciurces.. "

,

'

*HOW CAN,I7WRITE MY APPLICATION FOR STATE AND FLOWTUROUGIFFEDERAL FUNDS SQ.THAT
MX-HAVE THE GREATEST CHANCES OF QETTIK ITE HOLLARS;i NEEO,

4,

. 7

4

11

--your statq edutEttivii.,agency probably issties6guidel1nds on

how to submit yout application,and on'hoW it-will be evaluated '

',when you do siihmit'it, One of.lthe-respOnsibilities Of the stdte
agency As to proVidS 06.4th.techacal asststanCe.so that you-,
-can idettify.afikprevent unlawiol disCrimination.: This help

, 4

"
'

,,
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COhullitte00,u34 b44ible,,, to, sive YOuPsupport4rhisiarea.',' "'
\VIth.handleApped'uthdeiits *t shntild lielair*40traightforward

,

t40.c. tent their needs, if lou7have:, a good,'9imylafOit.. and aittesii:. .
Ment is. oceqs:.pi:toeftoldevelOping .their Ilidividaalized 'educatiOplanj The, indiViduaiced, education :plan will' 010H:state exactly.what instructiop.,and. ierviCes are expeoted tO. ipPiOpr.4tely.tiet":."the: educational and vocationat-meeds'of each'student.. ,Thc costs . .. ,tbese persOnn4; material's, and Cervices 'could then beestimated and included in your animal applioation to *he state:,

Anotheryfo4or. regarding ii-tuderit .needs ,for handicapped...
stuynts that may be, overlooked 'is their economio need: Many' .4..hen icapped. stUdents, if they are not already fibm fanIilie that
"are economically; disadvantaged, will probably....face underemployment:
prOinemployment, and, will thus be a burtion oxi;,' bur tax roles.
Inetead they would be approprtiately .tralned ,so 'that theY
be livalified for employment at their On potential.' \*

In addition to the indliridual economiC., needs of the t
41-iirictibippe'd students, thp general. econoinia health of, the' comiCurritywill probabiy be taken into° account, so it might. be A gOod 'idea
Eo include figuree.on,general unetnPloyment, average per capita
of family 'incoine, and othei7 indicators of econbinic disadvantages
if. 'these will help iOur. applica'tion.

The other side' of the econothic coin is manpower needs. 0

VocatiovaL education is only succeosful if it prepared stpden ,

,for employment: If you can.docuMent-that there Are jobs /
available And vatting for the sAd'ents whom you will train, ty6
you have A better-chance of getting*he support necessary t '

train them% tut 'you doet have to stay with jobs that at
currently ayillAble. Con*t the employers and the 'Cha er of ;

ComMerce. What are theAbepartment of Labor forecaste/ or the
fOure manpower needs in' your community? Use these/figUres to

',. 6 ' build your case. Yoiir teachers and platement couttOelors-haVe
beeh Ovloping,' .10d fot your stUdents . What hpii j)0ell their/ sucéesty rat.e? Plug that . figure into your manpOwet needs

; ''

discus:40n 46 apply it specifidally to rhandicapped poPula-
tion ft you Will;be workihg with.

. ,
,

,

. Other' factors tbat /Will probably be/considered in eva/oating
'Our :application will 'be the community , interes't as expredsed ,by the
involvement of local business. people and the activitipd of yoUr
vocational:advisary commfitee. Here is oh opportunity for you.to
see they-payoff for the .Idng extra, hours, you' have pitt 'into *

, *veloping these re;atioriphips : What kind oU commitment is being
expressed by your ,k6bal education agency? C41, you demonstrate

A

that'. thq is, bel,ng taXed to th40 maxfMoM extent permissable
, by. law? Can gioe examples of Cooperation.with special education

.. and academic, education, do as dot ,to be duplicating setvices? Can ^6 . ,
P .

*
,1

. , ,564.
, ,.

,. 44, 1 '" /,,,

.1,

, .

.

:

..'
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you OPm, an *944000p. hOur.0:. triiisoPpw4e4

*i6u1s-0-0****eikt'fx00.010.jttyputiO 1.*OT:Ii4t0-1*;
00.local.profe$46041 teeehet.0 000641.440.0,
401).6tulitig to the .110040010d. stti4ents an4 pleetitig 010it tifr604:?.

Te: ygmt are 410if1(4. f6r-Witi0001, 11040 06 '00 .Y60 60%.**1090;i.

00 t00010/studebtLF046:40 thue-achleye Pore 44100#00
*Mutation fOr the.fiandlOpped, stadente'ae_well.esrihe nont
handicappe4;00 is '00,0444bilOY'of.yvur,Ohysipal
.fa41.itAesT 1414 this he paid for from etate or local'4400
Ia there an oid elcipentary.scheol Or..a:ci0Y,Owned rAilioAd
depot that could be rendvated a4 a voca4dn4l.facility"?-:Puil.
doCeverY Plug And OUr;Atiplioation wilI move Op on the priority:
scale fót'the stae examiners.'

.

2_ ,

WHAT spuicEsw:moit Aim AVAILABLE OUTSIDE TOE EDMATIONAL FUNDING NETWORK?

' (

There are three agencies' which:could help, our handicapped-

students when bur schools'arenot able to. :11iese.agpricies ate

(1) the Mental Health/Mental Retardation Pouters with community '

centers in-most towns,' (2) the Rehabilitafign Servicep qounselgra
whe'Wort5. out Of diatrict officee'toceVer Our state,i'and .(3) the'

State DePartment of Welfare or Human ResourCes with'representaeives, '

in most local govetnment'offices. In'sdditioni any unit of.10Cal
government of more thana 100,000 population is eligible-to ap#ly for
'ComprehenaiVe.Employment and .Training Act funds-ftom the O.S.

Department of Labor. Smaller local governtents are covered
by the.balance of'atate prime sponsora tTisually operating outi.

of the state governor's office.
While the charge to 'these agencits is.primarily torserve

adult and Out-of,school individuals, there-ate Oppasions when
they can proVide direCt services,to your:studentk or to their
families.. Certainly contact should be,made yifh them so that
the efforts. started in the schools'will be continued aftet your

students graduate.

WHAT FUNDING ANp SERVICES'aAN A VOCKTTONAL TEACHER GET FROM MENTAL HEALTH/MENTAL

RETARDATION CENTERS?

Schools will get no funding and no direct services.from
MH/MleCenters, but ehe services that MH/M,CentSrs can proviOe
to atudents and the* families will make it 1.4pll worthwhile to

build links between the school and th.lOcal.mH/A Centei, '

petdonnel.:EaOh MH/MR Center is set up to provide different
services aCcording to thp needs of the community in'which Aft
operates, but the basic purpose of MH/MR1s o prevent and'
treat mental retardation and severe 'motional disturbances,

A typical mq/mR CoMmunity Center may be involved in a
family resource programlf home of yout vocational student!)
ate young parenta with children,who.may possibly have

f'

e
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,

:
:. i .emplOyaliaity.:- -';. .-: ..

.

. . . .
1 ..

I .. When. an individual . ii t4iferred ',to an ttui/mw,'Coononity -.Centil; : .: - ,, ,:...:
,

d - j theHindiyidual is Screenedfof a least.:pairictive'treattent -.*',..'
.

..

. i alternative. Most. individuals %are 'referred .. bY:" medical personiist, .

by the court system ;as: a' condition of probationor .u0onctiiiilir''".-,
, ,:!.,.,...,

..-,reletise from a .state .hospital or 'state schOOL '. :However', your.
,

. . voCational'teacher or:counselor may:be the first:one to take a
professional interest in helping:i student wbo.ila'-chronically
depressed. You .cion get_more information:fromthepsychiatrist-

,

or psycholOgist whO:WorkiT-with your:MH/MR. COmmunity*Center. but , .64,.

4 some'readily.recognizable lyMptoms- of chionicdepreasion.a.re a
student 'who can't Sleep, who can't eat,: or 1.4o,is talking. about.

'Suicide. .Mbst public'school'persoinnel ate not usually Prepared
to handle severe emotional disabilities,' The wiseat'move. is to, '..

;

-;.:
i

be ableto tecognite When a probleM la beyond your competencfss
I and .to knowfa capable individual or agency that is prepared for

. .).1.

%.
(such.c

. ...

/MR Centers are alao involved .in7operating vocational' ,
;

tra ning.c ters'for mentally.retarded individuals: Usually. :

the .vocational. training-centers are avallableionly for
out-of eol individuals, but bere agdin you shpuld build
comMunicatton'linkages. Not only might yoube ableto.share

, some technlqueslor Working with severely handicapped students, .

_
. but alsolou may be able to help ,coordinate the transition' Of

these.students from your sCheol io an independent'life ih the
community. '

( ').

.

1.

-WHAT FUNDIX AND SERVICES CAN I GET FOR MY HXNDICAPPED.SIOENTS IN VOCATIONA1,
'PROGRAMS IN MY SCHOOL DISTRICT FROM,THE,STATE REHABILITATION SERVICES COMMISSION?

The State liehabhitat on Services dommiesion is often able_

to provi0 belp for'vocational programs and speCial education
,

facilitis te meet the Vocational need6 of handicapped atUdents.
In tiddition, the 'Aehabilitation Agency has Many eryices available.-
individually,to meettheneeds of eligikae handicapped students.
However,.'the.schools must exhaust other source s. of servicesand

,' :, funds befOretbe Aehabilitation Agendy is allowed 6 help.
... .In:.the past, the State Rehabilitation ServicestAgencieS

fr
, '',dere able to provide' funds for facility.renovation,Ntakf-,

. trainifig, equiPment acquiaition and,program develoOment. The *,
.4

c4rrent availability of Audi grant mondys iS not always, prodic-.
... .tablellecause they.are often obtained from returned Money at the .

, .,

, J
,1

' . end of a fiscal year. Any schOol district'thak s.;nt'erested in 0

..
4).

0

k,
'''''

. , , 8 ,.' r ,:' '' .\\
'4 ,

'4..:. ,

..,,,.........:,_A.:...,........,.,..L...,:.....,.__-_,.......u.... .,____.......L....,..,.: ..IL,......,e.....,..,,,,_. ,.,. . . V .,::. ...,.....,,,,:n ...._,..,,,.,...,,,;,.
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\Y 000#0 AND ERVi

. 4 élojneiitaL #04:k0g$04004f04:,0041*4*44-04
1.0.04,14h4bil*tatia.tv000t46104.:41pOitt**4044:000.*
40 be Orepared stibMit, a let.* .of. intent' 41t. 4n, .40preiftiat*

.

tittle'-ahtl. 4 f01.1, '00Pesat tOollOW:St z **lea
be6me.; 'Eatable ypig '

. _ _

. .

rehabilitation prOgram before yotk.get ydi;;i.hOper tio,:140440e

--..these'Orograine haVe 4een.diSdhiltihh041.0:::0t*Oe4lly .toOlced

4010Ally states',

i Recent federal legialation 'his *des it l.ear thOt

'Wtespobeible:vir: the adudational: expensea_ofall:

./ children.. In 'the ..iast aome of the, VocatlOnWtraining., 001i0e0
haVbeet.vick0 up by the RehabilitStion:,$erVices AdMinigita14:41

.

NoW, -however,. the -School muSt tubdtantiate ,that a sudent hea-

.reCeived. all possihJe ,pdhpat, ona benefits', before ;,the2Rehabili-

tation Services AgeriCymay lie able' to 'help....
Cl

Eadh state. has 'alehabilitatiew SerVicA: ComMiSaion or

Agency- which proidea:handicepped: individuals w4th perviceS':.that
. . .

will anable them 'to eneer or :return te. gainfhl Ompldyment. Ah'

individuhl Is eligible fer the. rehabilitation Services if. the
handicap is related to that .person s eMployabilitT and if the :

rehabilitative services cap be eRpected to benefit. thejnifiVid,041.
in termsf;r0 'Omployability. The rehabilitative Services are novf
available' to help almost every person With a ve,d4tional hat dicapr _

,.An Individualized Work Rehabilitation Plan AdAeveloped to'

provide services planned to fit'the indiVidual's,Aleeds. These'

services mayjnclude:

'

. i, , .

(1) Evaluation -.. médic41, pSycholegleal.and'vocatiohal
(2) Connseling!and,gliidanc-- personal, vocational, and

. .. , 4
prevevtative

.
.

(3) Interpretor and attendant services .

(4) Medical trehtment -- therapy, sUrgery, and hospitali-
,

zation .
. .

.

(5) Assistive.devices -- iitificial limbs, braces wheeichairs,..'
, ,

hearing.aids
(6) ,TrAining4or the right job in an Opropriate tpihg

(7) Room, board and transportation during rehab tation..

(8) STools, supplies and licenses to help ih emp oyment

(9) Placement im a position suited for the Amdividual's

ability
(10) Follow..up after placement to insure job success

Some of.the services are based on economic need. All serVices

are designed with one:himto h lp the.handicapped to get and hdld

a good job. If ypu have a stud/a w o might be elicible for these
setvices, .0: who Might need additional e4loyment:training:dr*a'rehabilitative serVices after graduation, you should discusa Chia
student nd the eligibility requirements with Lt rehabilitation°
counselor.

0 I #

WH'AT DOES TOE DEPARTMENT' OF. HUMAN RESOURCES OR WELFARE SERVICES HAVE TO bo wnti
MY VOCATIONAL. STUDENTS?

,

47
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activities. lice *67.; splci,a1.;00e,id.:itt,,,05100,-.. '0$4.:r0 ).4400::..
,.w

.0thortze4he Payient.of:Wage*.aUdTalloO*U00iYtjoPat 1404Ats
employment 41)4.1:41.4 40tilatleoi,....! .1.

.\

,

.
.Esacch....pt..im.eEipoi!opr .(IetterttipeO,wh4:prag 494 it 'yilli.:..off0

Iiii,response talocAl tvogai 'the. CETkprogrOtiWr401.417,
ikhool:yoth 44derOlan-age:16,,areligibU4p0.4(Wm00t:ef,:

,.. 'rthe iptiVities aIready:WeOPOWI,'40e 01444*dati,041,10,:,9n
his or.her:own.meritS,OrbaSiWow:the.ecOomit''statua.of:.hilit
ot her family. 1Soms prograMs titt.40esignO)pec$11.041y-for

,

:.ecoOmically 410advintaged iputlisOie.twoen-04 ageS ofj6..fytid., ,_

H21. Thse prOgrams include,tWYouth EmployMent'and,IraiOug
Programa *(YET0', .the'Youth COOMOn4y ConaervatiOnAmprOviMent
:Prófecga (YCCIP), And tile 8iimMor YOuth'EmplOment PrOgrams(SY

,..,:,.

, Most CETA'prograts require.the primeoppusprWO'velop with .

'.-71;-..T.44T117.4.;94 YinT7,777m'

111

)

..'eaqh participant an.EMployabilitypeVelopmentPlan(EDP)-it-This- ,

, plan OuStAnclude assessmentAati, 'eMployment.barriets'the :
.!..!.

.participant faces, specific'employment plid training needs of: .

the-partiCipant, speCific services TidactiVitles td(be'deVeloped:.

tomeet thoae.needa;'andan ind6idUalized plan for the transiti4k

of_theparticipant.from the CETAprogram.to placemnt iii
unsuhsidized employment. When &participant'already hes'a '

similar plan developed, sUch as.the IndiViudlized,Education
Plan (IEP) that illi reOired for all handicapped students inV
the public schoolsi. then the CETA primeYsponaor,mliptcoordiUate,

the EDp with such.prOgramai .

All litall, the CETA' prograM prOvides,an'excellent
,

oppOrtunityto'support a student With occupationaLtraining

to supple/' entlibe programs offered at,.the vocational_school

or classr,om.Wt the same time the CETA program.pan provide
the iininciallotivation thatis, often necessary to help a,
.student-oomple.e.an education that will provide skills.for

entry it16:4 the job .Market with an oPportunity for adVancement. y.

4 .
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WHAT OTHER RESOURCES ARE AVAILABtE FOR. FUNDING?,

s''

Further resoul'ges about
funding. . HelPful,tguides

-and handbook's On writing:
proposals

.

Smile resourceeTtiave found are listed below.. ,Of

check idth the Research Coordinating Unit of your
and the district direcars o f the various funding
information. .

Funding ResourCes:

,

course you shouldalso
State VoCational AgenCy
egencies for c'urrent

,

Ballard , 'Joseph ; and Zet tel , ;ief f rey J.

Arrangeinent of liublic Law .4-142.
1978 (Feb:), 44 (5), 333-337..,k.

44.

Law.Peview:
Exceptional, qhaldren.

Bernstein, Charles ; Hartman, William T. ; Kirst , Michael .W. ;.

and Marshall, Rudolph. S. Financing tducatiorial Seryices
for thO Handicapped. The Council for 'Exceptional Children i

Reston, Virginia, 1976, 'Stock NQ . 119, $4.95.,

Eckeitein, Burton'. J., Edit& 44. Handicapped 'Fending Directory
(297,8-79 Edition) 14Gui1e to SourceS of Funding in the
United States for Handicapped Programs and ServiaLes.

...Iteseerch Grant Gu'ides, Oceanside, New yOrk,

`'

'}

;*
,4

:
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Off.ine .for civiL-Righte, Npar(Ment of Health,. Ed.4"natto
Welfare. tiondiscrftanation On the bat.te 0,ehonditaa, . , . . . . -
praOcins,,and aotiviitIefi; reCeiiiing 1.benefitti.n#1frOM7
,Fadeol. Financial Aseietancp. (45 CPR' 84; ), ge4or:a1,.".
11:00.stert May 4, '1977, Vol. 42,.No. 86, pp,. j2267071271)2..

Office' fOr avil Rights, DePartment'ofs Health, *dunation tur,i4
0' Welfare. VocatiOnal: Educatiga'PrOgraMai /Ould4Z/nes

for Eliniinating Dipariminatio'n and Panial'.Of Serv$.oes
on ihe.Baels ,ctf Baca, Color, Natippa.Z Origin,
Randicap:' Federal:Regiater, 21, ,l09;c Vol.*. 4,
`No. .56, 'pp. 17162-17175.

Oure of Education for the .afiiiticapped,'Department, of .Health,
ducation .and Welfare. Education 9f Handicapped Childrep

lementation of, Part, B.9f the EclUcatiOn of the liandi4.
\.pa 1:ced Act,. (45 'CiE 121a). .yederal Register, :August .23;
1 1977., Vol...42, No. 161,, PP. 4g47402518.

Eureiu of Education for the Handinapped; Department of Health
Education and- Welfare. Procedure's foi EvaluatIng.qpeoifl
Learning' Disabilities.' Federal Register, Deeember.29;,

. .1977, Vol. .42, No. 250, pp. 0508245085.

Bureau,of Occupational and Adult Education, Department of
Nealthl EdUcatton and'Welfare. Vocational Education:.
Star(' Administered Prliams cli),Commissioner's,Discrer-
tior4ry. Programs .(45 C 104, lO).. Federal Register,
Obtober 3, 1977,, Vol. 42, No. 101, pp. S3822;-53891.

4'

eV

EmploymentAnd Training Administration, Department,of labor,
Youth Programs,Operated by RtiMe Sponsors Under, the
Comprehensive iMployment and Training Actn(20 CPR 680).
Federal Register, March'6, 1979, Vo1.,44, No. 45,.
pp.12394-12397. .

r .

Employment,and Traij,iing Administration, Depaitment
ComOrehensive Employment and Training:Act Reg4lations:
(20 CFR Parts 6750,.06,677,.67$4- 670.. Peder41 Register,

-April 3, 1979, 44,' No, 05, p. 19990-20053.

Office of Education, DeRartment of Health, EducOtion and
Welfare.' 119c4ional Education of.Handicaped Persons:
PGsition Statement: T:ederal Register, Septemb9 25,
1978, Voli 43, No. 196, pp. 43388-43389.

)
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...Some resources thei.1 have found useful-in seeking sources of kin.6"and, then
in, suecessfully,:Vr ting propOsals to obtain thOse funds are the /Piloting:

.
, ., .

. r

Office for Handkpapped Individuals , Office of the kisistant ..
iSecretary for Human' Developient.. *Federal .AsSistance.. foi
.

Programs Serving 'the Handicapped. (DNEW -rub NO.. (OM)
77-22001): Washington, D:C.:, Department,of Health,'
Education, and Welfare, 1977,

.

t.

:

.;,,
. .

Childress; 'Carl. A Shorg guide foi, Venerating;..,Xnteresting.
,

and Effective Proposals. College Stationti. teXas: -1 Texas'. .

A&M Research Eoundation,.,1974.1 . ,

.
. ,

t.' .Krat,hviohc, D.R. How to Prepare 4 Research PropoSal: ... SuggestiOns
.,

.for those seeking funds-ifor behavioral science research.
SyracUse, N7w Yqrk;, Smicuse Vntiler5Aty BpAptore4. 1966:

1

:

A
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Causes of negat$0.6.tt4t0406,...,
,T04Ore.,1 k6001eilge 400'.

experi00e,. for
tear4zer*an0
m6ria14, and(inSal&ie,

. .

.

-A school:. distrpt_ can have more than. adequate:lund ng,

: equipment, jacilifies, 'Materials and even personne4.y. fail

. ,

'to provide vocational.educationlot,hirndicapPed stUden 6 if
those personnel' ,have a, negative :attitude... With a .poq. ive

.1;..

att4tude,..educatorp will'see.beyond.the immediafe.pro lems
totheOsaible good; Spd.as a.resulf,.bartiers will seem

14. . Tess insurmountable tahandicapped students,
As an administrator, yOU have,in important rol in.Setting'

'the afmOsOhere at.your sch01. If you choose,,it ill be one

in which podsitive:attitudes.flourish. .The follow ng.page6,will
presenCeauses and cUres for'ilegative att tudes, and suggest

dteps you can take when .dealing:with hes ant,t acherst Remember,

howeifei that negative atSItudephaye h a AI ce to grow; they.-
i., ..will igerefor9.,reqUire-tiMe to Change.
f

141110 CAUSES NEGATIVE ATTITUDES'TPWARD THE 100CAPPEpq

--/ ,

,

Answers to thit question vary a6 widely as the people

l'
glifing those answer's. I have chosen four reasons which I
believe_CSq. represent most of the other reasons given

\j \

I' :',. .\

;J.
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61104, tO PanclicaP

. ¼hie :1;rogem 'OA be, sunóeduj 01 four. wO:
*me':tbipgs'Oilialway00,,g6401 gH(*he',Spfetim*q.

gai4 voiiii=t Coaster, .i.i...444611.*:r047.14ght in 014
other tb#10.3:101 take, some get4ing

ainieone ;s unwilling titt A44141c., wiih; a handicapped 8t:40*;,:c.11#00's:

41*P 004.: ttiO "TierOail has had only *011001
liandiCaksed. people', ,eitbOr in S: film or: bOok, Or .44r9sa. a

city ,tiatk,or:,faat-fOod VesteUtarkt 8410r4.41:41: encounters sUch.
'as these:leave.the old negatiVe attitu4gritit$Ct6.

-,\
2 liaviny he'd a bad. experience.

*

short:gIance Oros a fast-food reataurant might do'
nothing foOmproving.aft-am. ivalentattitude;, a-short glance -
-at a handicapped person drooling, scresmifigvat his motherl. dr -
spilling food-.might'do a lOt:toward hurting that. attitUde.::i*
bad experience,..rnolEatter hoWinaignificant-4-leaves'alAating
afterttaste..., lk

. ,

NIA kpowl at..to expect,

. Unfortfin telY,-even.if inexperienced p ople .will.admit they
do noticnow-what:to eXpect when working Oi hthe handicapped, -

they quickly .begin'tO imagine what could' h pen. -Pften, teaChers
with positive'attitudea thatollhe'handicapped*Udentwill
neVertheIess have ajkagative4ttitude.toward w4king.With the,
student simply because o'f the consequenCes: lb se fears,might
be-any Of.the. follow

L
. .I.wil arrass.the stUdent Unintent

either-by referring to hili(or:her band
byishotaing my.Own ignoranceabout*it.-

,
,

:0 The stUdent xrlill,haye An acCident, and
will be my. fault because I:didn't take,

precaUtiorts,-60beCause 1' didnYt prepA

The student will need tOluch:of my a
the other students will su fer.

The student wigpbe tliok or even dyiiig) and I won '

know whaf to do.

the,ACcident
eclotigh:-

e the student.

tention, ard

The student will be on some strange medication.

My other students will put the studefit down.

As you:can see, not:knOwing what to expect is only the
beginning. Attitudes become r4ally'negative when people start
deciding whaemight happen, And conclude that mopt consequences
wOuld'be bad., .



. . .01.1010ING,4212171.104q.,.,.

*. .

nOw14.0 en0ugh about: 4120 siudent,

beri3 are unwlItig:talwarUit'h hanclicilipedatU'deOta,
SeteachersAO. not know:004k aboUt the stUdent

in-question,...or-aboutthat.student'allandiCappirig
1iisconeeptionS about the4*.dicapp04:are'.C.ommon.*Otemjust
meetinwthe student 4a enoUgh fOr:teaehera:.to:reaUge that ail:
"haiidicapped..studenta"..aremotetardehat sPM0,1*41.0.4i.cs

'cnOrdiation.in their arms, thatManY speeO
impaired students can'wè.k very.Well. wl,th heirAuinds-741.
4s'theit Minds. It ls,re tively easy.to. be.blased again-Str-
group.

IF THOSEAR4 THE CAUSES,'WHAT CAN I DO..TO.IMFROVE:ATTITMES?:
* .

For changing attitudea,-you.have w04.themes"with.infinite
'variations. Yowcan either increase yo teachers' knowledge:of ,

,'. handicapping conditions, .or you call incr se the contact which -.

, your teachers.have with.handicepped.people.\ 4owledge and
experience, iThat a pereon,knowa.and Oat-A persort feels, -
reaching their mimEand their emotionsltheae,are your two ,
themes. .

.

.

.. .

.

.

? .

1

WHItSUGGESTIONS CAN YOU OFFER.OR'INCIOASINOMY TEACHERSKNOWLEDGE?

a--1

\

"

First reMember that an attitude is not an action but a
reaction, based not on Choices but on reflexes. -When people
show a,bias, hey are showing the fruits of 4 previously '
planted seed. It makes sense, then, o go-for the see'd if you
want that bias to change. Attitudes based on a lack_of
knowledge have grown from,two seede.:. misconceptions. AboUt

handicapping conditions, and preconceptions about the
consequences of those conditions.

.

Misconceptions about handicapping condltions

To.root out mipcOndeptions about.handidapping cohditions;'
yoU could begin.by inviting:a consultant from special ducation,.

AP Rely on .these people to choose from the vast amount of
information ongthts topic--their overview will be a good
-beginning for teachers unfamiliar- with specihl education jamon.
) Be forewarped; hoN4ever. An-overview.such as this.couIdA
easily be too *Oad tobe of practical benefit. Furthermore,
,special edUcatiOn's propensity toward labeling cobld

1 teachers.a.way.from considering individual students.. Finally,

when'discussing 4:41andicapping condition, a consultant'.
.frequently4wella on the. negative (with cerebral patsy, A
person can'Oo. thia,.can't do that, and so forth).
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v

, i ,If you chop to;giVe your; teac erl a brad imerView, you
,

. , . /.win Probably want to:balance it with'some p iiiional 'attention. So ,

when you are thinking of Placing a handicapped Student, go to , -0 4:

the teacher and discuss the handicap. Vitb04t. the Precid* ., . ,.','
overview the-teacher. could lteceiVe a limited View of handicapping .. -..

_ conditions. With'th9overview, however, the'teacher will take thev,
generalities and makrthem specific, Upon mee.ting the student,

.,
the teacher)will realize that, in spite of'Certain mobility "

.implkinnenta',4 the person; with cerebral palsy has a chaimirkg sense ,
- -o4 humor, 'courage th4f defies experience, and an unquenchable

, will to suceed. The handicap becomes real, part Of-'.someone ,
the teacher can talk to, And only.one aspect of-A,gersonaiity

.

that includes strength.as well as limitations:
Therefore, when trying to acquaint a teacher:with..

handicapping cOnditionS, provide an overview first. Then .

when a specific Atudent is being considered'for placement .(fors

example, will cerebral palsy) reinforce the overtfiew.with.' ,

information about theSpecific condition.

Preconceptions about 'cinsequences

.

To root out preconceptions concerning the handicapped',
remember'that-we frequently jump to the worst.conclusions.
When introducing an increased program of mainitreaming
therefore, lay your groundwork carefully. Anticipate and
Answer problems before they have a chance to,grow.'

For example, many teachers are afraid that their. other
students wifl not gia their fair share of.attention., Expect
this and beAin my sAying,-"We, want this to be appropriate
for both the handicapOed and the non-handicapped student. To,

be sure this happens, all pfaceffients will be informally
reviewed after three weeks. Try lt out fer thai lOng and we'll
see how it goes."

Your careful consideration will assurd them. Your balanced
approach will help them balance theirs. 4. P

If your first approach to faulty.precinceptions is.to addresi
and'discuss them,.a secopd could be topproVide testimoAls.ivtet
your staff hear from someohe who has been there, whether'in 0
person or an film. What could assure the'hesitant teacher more
thafi first knowing you have considered any Possible problems, .

r

4

experience?
virig the opportunity to talk to someone YAtAth A ."

r

HOW,CAN TEACHERS HAVEr2SITIVE EXPERIElkiCES WITIOHE HANDICAFPED"?'

Ahswers.to this Auestion are unlimited. For starters:\
consider the following:

1: Simulation exeroises

Schools acrOss the riation have been-usiqg this technique
,..
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r.4t, 'It 40

.gro4t, 1),4-ArePit4g. 1' '4*!'4906.
4e" 'to movies with the. i!ouitcy ttlined Orfj '1Atton, thi4ri\pahirtd

0040,66 0.011,..440404 Ad A4Y 0*.erY
thO# ips Or ,tongues* (Bookbinç1r, P )
a..health beetipatio*; teachkr 444 her.:,atudentie,lqjmulate tiapt.liett.ps
fdr.s'ha,l.f a day: .: These ';1.c.ivities led et4c1Ots .beyond eyipáthy
stol4aFcE a. 'new reapect fcir::iiersops with hatidi,d4p9.. 41

SimultItidn activitieS..can also be lised With . teacehers.
$econdary teacher educators from. Teias A&N UniVektity' have
tied teachertr' .arms (lain* taped eyes, coyered nieuthe, , and ears
then sent° insevi.oe pe qnne1to lunch. tominentp. tip.* return
have inclUdedi. i3"The 'fe " Oat didn't° taste ia goOd as when I
wee blindfo.ld'ed cou dn-i:t get :anythirM from the, salad, bar'
in this <t\Athee1iihkir'!; Is/Willthout my sight, had.to feel all ply
.f9pd"; "There Were a lotItore ba hen had expected,

i but the whoie experien0 war le .13,

11

a

o,.

1,4

' ,

11ancltoappec1 speaRaifts .

1

9

. , .-.
One 4pes riot have' to locik far

articulate. handicappeCperson. With
alter any, noeions that Ifiandicapped
to Soclety'calloot sUcceed, invite

to find' a 'competent:,
a- sbecessful...eareeri

people cAptiot contribute

such. a sptaker.. You could -,-
,

of course cOnsider inservice;; a mOre effeetive opportunity,
migit be an aSsembly.

6 f

Films, slide shows, and other media presentations

b .

"'Contact,through medla is once removed from reality;
4vieWecs)cap see an0 hear, bgt cannot-touch.or speakto:
handigapOed .Catain films-atello.vivid,, however,

that'an ,possible ineffectiveness ig Overcome.

4. Vi t a prolr a m

'Teachers with doxibta about handicapped students' safety
'have found visits to sheltered woOcshops enlightening; teachtrs
who doubted that aPphysically disabled student could succeed
in vocational office education have changed theiromihd. :4u8t
seeing 'for themselves .aild tsl,king to teachers who are succeediOg

With Wainstreamed students--thei;e'oause big crnges:.

;

Susan-BoUbinder, 7,141bat Every Child Needs g KnOw,"

O'he Mecition1.4.2, August 1977.'

!,1

14.1

.
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. Lindy 'Wright

('

, CO CEPTS

V.

4.

;,)

, r

Opinionnaire
T.' What's your opinion?

Simulation
Hanqkcapped speaker

. .

Teachers. mgat undersiotand and value individual .difterences... ..,

.e.

Many individuals "have sterotyped images of special hedds studenta.
-
i.i a

,.

'Personnel to4t adapt, 0. meet the needs of handicapped individuals.
/1.

;

A posAtive attitude must,b9 4eveloped before working %(-tti the handicapped.

4r
11'

Th

f

21""---11"8S'
(A

.. . ,

cher will.beoable to critically evaluate 'his/her attitude

at,d. w2rking,with handicapped students,
.

by being able to redognize

ative, and positive attitudes. , *

$

;

N

4.0\0.0nal adrotnispr4 Ors' Will be able to' assess theattitudes, both

.negatiiteftnd poa tve, eif the seaff

,

-aa

Teachers will-demonstiate a pOsitive attitdde toward the handicaptied
by willingly aoceptingAhem int,& their program.

'5

.1'

11

111

114 .

4,41)
-

./..`
t..
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7
t

,Oihnia;ffir Pattidipants.:. YilniniuM .15 .414aximul 75

ly.sieded: '.20 : mlaiut.eti..

,,
.

Instruct:Ione ;.
.

, .

'

,
0 6r,,A1VX`,,' ' ,

. .` i,' . A , 4 '''
$8.Riraki 'AOfkilltOS ' '

: ' # :,/ :'''' .' ','

4.1

v

.. :

.

Hf
1. 'DividevgfoUp into:three ama11er gioupa.

4

.

,

*

2. Give each person" in eaeh group &sou/antic. differential,
form. One grill') will'be given "Handicappedltudenf,"
one group "Average Spgidnt.," ohe group "IdealcStYdent4,

it,1 A

mark qn the form how they'
student.. (Groups are not
difSeitent student.)

3, Instruct Articipanq to
Lostst1y. feel aboutThat
to knot4 -Obey .4ach have fi

4. Each group is to deadelon five words fyom their lists
that best'describe their studint.

ch

5. Ole presenter writes oeihe board the descriptive words
from each poup and labelS the words by the type pf
students being described.

6. The presenter instigates a discussion and comparison 6,

of the likenesses and differencesAlerceived between
each of the three students.

ot

;
41,



..!Trqi!er711,77:419w7INMW,'

,

)4411,1p14,IMPTIO7171..:

, "

i,

.

4

,

,

ATTRAcIivE

Go.op.

tLEAN
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DANGEROUS

4 PASS I VEr

POL

jNTELL IGENT .

WEAK *

HOST I LE '

W I1TY

SocOBLe

.1±.0;,#, 00... ar..0.4* 44,;41.g. 44,A.04 ,4; ; UNATTACTiVE
t .1F BAD

Rg L I f.1BLE :

StkcEsseckt.

4

r

4/1.;\,..
.

14, 441 4..,..o. 44 . 4444441 4.0,4,44 ' 4444k .
DiRTy

.., -..' ::: ../

,, . . . .
I

, 1,5

... ./... 4.... 555.5.555.515 5.555555./55. 1/5.5.155,55 0515045.5545. ........:.'..CRuet,4., .::,:,.
, .

. . ...

..
,....,,.

....,:,..r.,:

.......... _ _.4 : UNPLEASANT ,
0

,, .

4$10..
.

..
..,......... C Di SHPNEST,. A. ...,.,

,

:-- ....... .......... ..--.4 'CALM i. .. '

,
. .,........ _ _ _ _ ..... wk..*

. . ...s°

.. UNHEAL+.11Y
.. :... =.1.= 4

4i '',.... ''

..... --, ,a- - . - 1360 NG ..;.: :-:
. ,.. .1

.

I

4055555 5.5*, .554.5.55.55 9 4.4-.4*r*. 44** , UNSTBLE

.e.....
4

- UNCOOpERAT,IVE.:*.-
o

4

ehm., 55.5155551. 415555.15.50 I MMORAL:

.

-_ .SAFE :

.1 .

"Ag TIVE
....

..... 11,
i

..
_, U1)

, .::.. ._ _.a: . UNIN!-1031Tp
,.

S TUP I D 4-* -4.
STRONG

.51155155055M

A
FR I END1,,,Y ?

155551551. 55555*

. * :

HUMORLESS
.4`."." .

1.5m1.610. 41155505m. OOMdm* amliilomm 1101111* 155.1115.5.5 51.4,0505.

4044.64444 44444411. 15.555555.1.

(:),/

8.444.10.

5.551.551

4NSOCIABLE.

. UNRELIABLE

UNSUCt ES4r4
k

:

1



2 , s; , , . ,*
; . Vtiftrt,K7431'itYrittermtrove

. ^, . r' .

rtp.if"'

,

.
,!.,',!;

;IV:
;, r;''

;

'

.
I

. , ".-
: . .

ArtRActIV.E'

**GOOD (),
,5

., CLEAN
,

IND:, .-;

I

i

' PLEAPANT I
s g

# , f '

.' jlOkEST $
I.'

b(C ITA,BLE

HEALTHY '
i. .

HAPPY --I
.. . 4

4

t
INTERESTING*

ST.Atit.g.

*4-4.

1: t.
( '-- ,

t.

. 42, ".

itt$14';

,

,o ...v. a...ova,

DIRTY%

,CRLIEL

UNPLEAtANT
.

SHONE$T

CALM s.

.1. , .

UNH .

TIT.. TOT.. i,.,

60PiRAT I VE

'MORAL .

I)

A ,

ORI NG -
.6,1§1tA,13,LE

".1 UNC9OPEAT VE'

DANGEROUS

-
, ,

,
,

.PASSIVE 4

.

POL

AELF-CONTROL
I I

I NTELLIGE

*4,4444.44.

r 7$4i

i;

! j .!

#4. .-4
\JI

f(5.4iv-t- ;.Hosii ,

:.)
;.

14.1

SOCIABLE
,

'-:':ReLiABLE

,UCCESSFUL)
'

..

i
I

, ' , 1 , ; (
r

r

i

r

i ,

k 'I Ir.1 . . ^ ,;
.

4t i
.1 '' 1 1.1 '. ..4. . ,

i , , 1, A I))

I 1...% '
4: 'V'': ,I ''

AP

.. II, 41 ,, !. ,4.,4 ', .. ' \ . .,., T 1 Iti 1.
. ...

.. , .

. . . .. . . .
.

TWAT* TOOT.

;

TN..*

Le*

1

.4*41

SA Pt

NAcr *LYE
, `,.;

KUDE .

IINHIBITED

P ID

STR NG

FRIENDLY

HUMORLESS

UNSOC I A&1LE

UNR.EL I ABLE

UNSUCCESSFUL

IMMORALN-
10-

ATT.:



;3'::t :',111TIPT-777K? 1)07,T37,174iIVIITT77:VVittitirft4V45114F4 'f013101t YltI'Mr11:74WrirY1411-7,trr'ricr.1!t4.,!,34.77/11:ti-r,i,iw
, r

A 't

;11,. 1,

/..,1;c'

* ITRACT I V
. ... . .

.GOOD.:.:

!K I O.
\

At.

$ANT . ,, "
,

0,1\1,§1`..".7.-4:..

'
:;', .,

". .1.
. WI.' I //,

I 4441ft.

HEALTHY

I NTEREST I NG

STA LE

cOOP RAT VIE

MORAL

IjANGEROUS

PASS I VE

OLLTh

ELF 7CONTROLLED

I NTELL\I GENT

f.WEAK
HOST I LE

IW I TTY.

SOC I ABLE

REL I ABLg
I\

8....Sr

UCGESF Ur.

U.

; Th

4

.,

,

,, ! ..
,:..

" ,

-
. ",,

I r

,

-41)

:

UNPLEASANT

ONHEALTHY

80.8

.44/1141.4 .14 110r11114.41 1/14.14/1.44

/4/.4101.4. /mums*.

Vow*

f.4 .1.18.18.1

1././1./.1 .1104/4.4

orb.* :18.0...M.

ilemodo141/s

41,

111.

t,

1 ,

BOR I NG

:UNSTABLk..

UNCQOPERAT I VE.

MMORAL

SAF-E

ACT I VE

RUDE

UNINNIBITE'D --

STUPID

STRONd

FR I ENV

HUMORLiSS

UNSOC I ABLE',

UNRIL I ABLE

UNSUCCESSFUL

,

a



1"irit7.YtiIIT-rt,"077,4f,,f11,,orW5VM,."7171F,Tir,,
' t: .;:.' 4' r4 %

'
;4.;,71.1':',.

;,

'., 1

\

4 :
. ;

/VI It:41.,A

.,Ya13.,MATM4101.

A#V0

,SEM,

flY7:7°W1
1

' ty

,

stetioilo 1.1e04thit.:
' ;.:

$s":;"

.

.
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i'3. .,kima.te. .1!ieepde4s. -ii,5-2Q,Minuteir

'uotii*s: -,t, .

:Presenter eirplainal to the group 'that Ailey
'"literallY!' take a 'stand Oic Mainatteatiiing the..
. handicapped.

fr
Ativk

- . . -
2. Tbe neuMbor sheers ar ,1:. spread from one end of the.

room to the other.. A +2 is If you strongly agree
with' the Statement a -2 is if you strOfie?ly ctisag`kve.

with the statemetit e .

- .

3. Th 'p;senter' reads a statement .from.sthe list and 't!

partictpants'.are to Itand ton ,the nuMber t6at bast
.descrjbes their- feelings aboUt thavtatement

4. The presenter then asks someone at eabh end Of the , f.
ontinuuin to ,defend their poiition. A short discussion
f that stand may follow. The presenter. shoUld stay

neutral.

Each statement is read and acted upini until all
statements (or participants) are exhaUsted.

I.
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Arsottno

414S,!0,sededi.' 'rAny Or - .

Whee/ch4its, (bOric*4 :fromalOOpital).
:

t*Otc'heb 0OrrOwP44rowk0100,-TI*30
Eye.,,patehes/;.

Arlo 811.00.,

'Cards:witb.:6ndied6ing*onaiiition,
Cards. printed. 1.41,01 ,'!Non.41anditapped

r e

Number of PartiOlpants: 5715

ApproximateAle Seeded:. 12:1/2 houts

Ins4uotionbr.

\IN

. .

1. gach parOicipant'draws a catd and if °handicapped'
Ws the necessary matex±al kneeded.to.siMulate
that condition. '.

,

°Uandicapped° participants go to lunch *ith,a non-'
handicapped helper.

7.1Ke.

3 After lunchp a brief (15-20 minutes) discussion:of

difficulties encountered, attitudes of others, etc.
should be held.

;r`

1
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Man4capti, stu4ents 1,1e400g .W.24040

An
.4...

pastO turV41.0.4111 fltiOP .bt?..prdv1,00d..f. . th(4.41. IWO studein
. .

.
.

1Mains.treadlingmeansfall. 44ndicapped'atbdenit4i_b0OUt.in t4ukar ClaSs0a.,
. .

. . 4

Speeia yeducationepersonnej, doAiot'understand havO noAesfFi to. r

.'.undcars and vcicatiOnal*programs. _

Ica

-Vocationa teache do noti:want special,education stlidentsHin.thpit natse

*Vocationakteac rs are nert .trained to work With handicOpped students,.
.

1.

. 7, Hegularstudents will .harrass the handi6apped student.

a. A "free and appropriate- education 1mpl4119thati-even the.severely and'T
profoundly retarded must be admitted:to' public. ach'ools....

,
9. 'Handicapped chi dren present a.safety hazard to--oti71-4ra in vocational,classes*

.. , .

1.Q. .Handicapped studehts can't 'really benefit from vocational:training..
.

_

Special education Students-slannot Compete in. youth teadershipcontests.

%12. Vocational courges are already overcywded with students as ilt..is witHoUt.

r adding hanaicapped students. .

IT. l'he vocational reacher. will have to spend too much.tipe- witih' the bandica.pfd.
,

1 student,.. - v -
.,.

''",,
,

2'. . 6 A
Special ectucation students are only placed into vocationarclasses.to meet *the .

., . .
,

-whims-ofrhe counaelor:

,

handicapped student in a regular vo.cational program will .slow down"
the other student's.

.7

tot
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1. A handicapped_ person itftiatured as a iuest speaker
. to relate experiences, problems, barriers,od
successes encountered.

- .

,, Q,
. .

2. . If,scheduled to speak just before a\break,'perticipants
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Oiardlytl. Xk AdditiOnAl methods for
alt6rigg attitudes, .

--- Films to. use with tea9hers.

(1 4r° 0.

.WRAT*ES0pRCES ARE AVAILABLE INITHICH WOULD:HELP ALTER:THE ATTITUDES.OF.MY
'CMS?

.14en, it cdmes to altering attitud nothing seems to be more
effedtive Oen allowing teachers to mee an4icappea.people and uaing
media'preSeptation 11.1re already taosteA ways to involve handicapped
people ii6our inservice activiftes. Here are some suggestions foi alms:

A Dlfferent Approach: A,livelY presentationpf why handicapi)ed
people can make.expellent employees. I recomi6n0 thia,highlyl

,

Order.from Sout Bay Mayoria Comm1 ee)for the EvOoymentof
_ .

the 110,n cap 409 North Sepi4da, .Suite 202,,Manhattan
Beach," ia 90266 . I.. ,

a.Peop4e Y 00M seOU d Like to know; Introductory film ries of-'A'

.10 films, 610. dealing with a dgferent person shown with
frignids, fam0Y0'end'schoolmates. Designed to Cieateoacceptance

. . of handicapped student:a. brder from Encyclopaedia tritannica
Educational Corporation, 425 North Michigan Avenue, Chicago,

,
Illinois 60611

.

picluding Og:, Presents a parration of the lives oft variet
:of handiiiaPped children. biscusses the concepts 4nd features

')f Pl.?4.4.4,2 and the problems of normalization. Order from.'
,

AN Company,'13 W.'50th, Ney York, Net4.York 10020

'e
t

!I

:A. .

"' /got.; ,

r,

, ,



mg.

of.

Out of tIkeShadOw.: 'Olows the -mportanCe Ofand.technigOes for'
,reereation signed'to-1PProve the' liVintakilla of:People'of
,all ages witlkvarying 'degre andNtypesliT handicaP'.. 0rdeV
frail% VISUCOM., A-0 Box'5472 edWoOd City,'California 94063,I .

.To 44ve As DqualsV-Now perspec ives on rightscommunity.
.

integration,' and potentials Of retarded citizens. Illustrates., 1

441,6 th mglrienceAtn allowed to °participate in societY'
.4nd de elOpsItheir skills. 'Order from LOdOWFilim9,:52 Underclift.
Ter!, e South, Mer4.0range,NewJerseY 07052. .

O Connt Me Xn: Normalization Of.the developmentally,disabled,
showing' integration into community_octivities of handicapped
personal Order froM Stanfield House, 12381 Wilahire, SUite
203, Los Angeles, California 90

.(
.ra4ing to Learn..!.4earningto Inv stigatea the PAse

historj.es of four young people who are di gnos6d as avi
minimal krain dysfunction.' Early detecti n is emphasi d.
Order from Films ,Incorporated,'733 Green ,T y.ltoad, W. mette,
Illinois 6001.

.

. ,

1

Fea,ling Free: 'John:- Part of a serles ot f madesi n d to
.shOw handicapped. tudents in everyday aituat ns. John s a
learning.disabled stu nt. Order from Schola tic, 50 West

44th

Street, New o ..,,New York -1006
.

People Yod'd Like) o.Kni5; kai: Shows a high \schOol.boy
.adjustipertocleft lip7.and'palate, as Well aLto angther
1 nguale, Presents faCtual arid.awareness informptian» Order
f om EncytlopaOdia'Britannica Educational CorpO6tion,
25 North Michigen-Aenue, Chicago, Illinois 6 611. .-

4,, Penny and Ann: Shows hoW-a.young bli.nd.girI can ive indepenaently,
doing an'array of 03Airyday asks, Order from Aime Instructional
Media,- 626 Justin-Glendale, California

. 91201 .

: 0 Cralgi Shows a blind student; for life in the sighted .

coMmunity.as he pureues a standa curriculum. Order from Films,
Inc., 733 Greeri,Bay, Wilmette, Illinois 60091.

Information -Office, Gallaudet College, Kenda 1 Green,

il
The Only Thirig I Can'WD6 Ts, Wear: Examinea'T innovative
educational.prOgrams fot deaf students. _Orde rom Public

lOshington, D. C. 2.0002:
4, khan Du: A spacia project film,dosigned]toexpaore attftudes,

tOward' people Witly disabilities am.dipelp Viewer realize that
.

'we are, all..differ t. Order froMTexas Kehabilitationriosociation,
, 'Attn: Khan Dus'i). 0. Tod 20040; Dallas,,Texas 7526. ".:. "

.

Feeling Ereei Hollis: Portrays_a phybitally handicapped yoUtte
man and fil.,s interaction 04tknon-ha'ndie4pped peers. Order from
Scholastic, 50 Mrest 44th 4treet, New fork", New York: 10036.

lio Changes: Shbwetha oPped 6114ge.students speakfng frankly :
6 Zibout their,4060 ah ne6ds. Il1ustY4t'osthe need,forfilange in .

rchiteeturalAarri s. Order from Stanfik4-HOuSe,:12181
1

lshirit Tivd., Suite.203, Los Angeles, 9plifornit -DOOM

4

ft
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a

4

How' h8ndicappin4 conditions.
could affect vocation4.1 training.

. Q.Which student's 4ze receivin.4
mbre .aren!t .

4S

1 .;. ,

'People are handicappe4 when somgthinOtboui-theM keep ,

i
them from doing.something-they want to'do. More tqchnicall. ,

a: perion is handicapped when a certain conditiOn-impedes hi or

her ability to learw., get, keep.or be promoted in a jdb.- 'If your
being asthmatic doesn't present any probleMs to your being:
emOlved,.you are nothandicapped. But if.beCaUse you ore 10 '

a wheeldhair, ypp cannot gat transportation.to. work, 5rou are-,
,

handicapped. Bo really when we-are ealkirigiabAt handicapped
ptudents there are no -easy.outs If thil'handicati did.not
requIre.some extra help, equipment,'preparation,.the student
would not'be handicapped: -; . ... 44b . 9

As we ..beg l..-. ng about hanecappingAconditions4 however,.
ffee

let tad warn abeipg oan,be extremely dongerouato.you,
..td.. your .teae-4, most of: all- xo thehandicapped student. -

..,

,

11,

AM to/Nd. TO HAVE TO HELP PRZPARE. AN EDUCATIONAL PLAN VOR'EACH'HANDICAPPED

STUDEN ' VOCATIONAL EDUCATION,' I NEED TO KNOW WHY THE,STUDENTS ARE HANDPICAPPED,

D HOW THEIR HANDKAP APPECTS THEpt kERFORMANCE'IN N14 P1OGRAMS-10 WUAT CAN YOU

ELL iviEl

-Ad.you hnow,,thia is a very.broad to0c'so I'am going to
haVe to be selective Wray aftwer. I will notydiscuse medical
causes to.any great l'ength or .the more technical results of tiles

handicaps* bue 4f you wani'more'inforMation.along these lines,

V. ;



4ANPIC4OPiNG.002040:00

1,

w

)

pleaseirefer t.6 the liet:ibtreac*ce0. e-terel haveegeellent.'
(Nailed ekplanatioes of handicapping cddit ts oanswer Ouir,
quistpwabove, I will #scribe soymbandicapring cffiiditionS
learning impaired; tentally'impaired, mebility imPsixe4, healti
,impaired, Visually.impaiired, hearing impaireC:a114;s0ech,impaMde,

.

Per each, I will discuss:some poatible strengtbd 4,e4 SAM barriartt
the student may _have 'to face. in Vodetional .education.: st00ents
will not have4hese Strerlithe4 Voir ax:p merely Poddible reaults
.pf handicapping donditions which you should im.,on.tb'e'iooltobt:'for..-

I4earnin0 DiSabled

'' For a,nOn-phYsidal reiOn'these dtudents'havetrouble'learning
through the channels .04lable.toothdrstudent8 faMple;
even though a student might 4'1in/in:perfect hearing, a.learning.°.

..

disability may Weepthat.student'from beieg:able to underatana. ,

the signals sent thrObgksound 6 hia or her brain.,.A.student
who can see:pay 'still not be ableto read. .'- '' l'

Fortanately:, most learningrbarriera are to verbal learping,
rather.than'hands-on.learning, hence the . pr46mi8eAatocatipnal:
edbcation offers theseustudents. Frequently, theseatUdents .

cease to'be handicapped once they'leave school', espeCially if -

their.jobs do not require klpt Of readlog. Wheeonedonsiders
that:Americans, on theaveritge, read between-ono.tO two.books ..c,.. ,:.

per year, it becomes vetTcleat why nonteaddrs can adjUsi very '
easily out of.school., It aldo,becomes mor&clearyhy. these students '

want to enter vocatio al edudatipn so much., Their:high.:motkiration

will helP'to compena,.e for anylearnirig difficulty..they4xperience,
Furthermore, If teachers are.willing-to use-alternatd te

.

aChing .,
methods, most of thesd difficulties can be avolded.(wAvml: ,' .d-.

instructions for tbe non-reader,..writtell'ingructiOndfor tbe
non-listene0-:

, Barriers', thee; are the'dertain learning channels,anavailable
to these stadenta. These channels will.Ary from studeetto
student,. but Will be identifiedoghen the,atadent enters apetial-
educatione..,One other barrier whidh the ,student may.fare.is
a feeling a faiIare. In an arena where ap much suddes0 ii3
'measureid through an ability tokread pr asaimtlate spoken-
instructions. studepts will. have built up. fCbacklog.of failure.
Vodational teachers are in;the special posipion of being able
'to lead the students 6 subcesel.,

.

7.
..-

Mentally Impa.ited
It --jf 0

Because of a.:decreaSed ability, tree6illy retarded ,:students
'dre not able to learn: akquidety as other students ,The terM
Nlow,learnerVlontinue.o to be one of the best descriptive phrases
for.these students.'. Amounta of .retardatiowvary4Aost retarded
,Studenis in pUblic dchoold Will be upper 141. llelikel,eseieg

. Aisabled students; simply chtinOng,a teaching dode-frOmreatling.
tO bearing will not dramatically aecreade theltuderitae,abilitY

4 . ,

,\%'

f.,;
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to lear.;),,, #lthongh aone.,Shownatural,prOtererkeee),i::,
I411 ay );e.surprised by, the., eeieniihe, these stiiderkte pOseees.;

kei: ming disabled atudOte; Once- retarded atuditits ere aWay
on 00,1434, '''many Cease 'td, beiisndicapPed'...: 41401 ttkink aboUti how'

m ny jobs, 'require: ilip,ipt0. learnItng: 'a, cOok 1.0 a' fast4Oad,
,,,reetsurant, aaseinbly line Jobe, ,landScaping,..and Many OthEirst. ",'

These studenta'. inability:, to learn dOes not,,'neceisarily impede '

their :aixtlity to: do'. Another surPrising strength, is the qualitY
of their learning. A skill, a step ,in a process, a prectini).OnSry .

'',' reqUirement, Once learned is not easily forgotten or neglected: :: ,_

'People whos"hSve Vorked with the mOtally,retarded-,reVen the-Moxe
severely retarded--find this' a real asset in teaching a hand:s7on -

. skill. ..Once f student4earns that a guard Must be up befOrd
turning 'On a ilaW, the guard is 'always up before the. eAw.Yie
running. this has obvioua, implications 'for safety. .-" ,

Barriers that these stuo4ent5 face lie mainly, in their speed
..of learning. tfetichers will have to,spend more time on a subject,

' atoptOdeb it...1,n more detail,:be stirethat the student has grasped'
the 'skill before -moVing on" Many.,'Eea0ers do not find this ''
'diffiCult.. They simply allow the handicapPed student to keep ,

working- at his Or her first project, while the'othEr students
move \von to their., second or ,tivird. °

Any social inadequacies these students ,.face have-Probably
f,grown from their past isOlation from other qtudents,. od from

their resulting feeling of inadequaCy. This explains,Why 'sp :

many adVocates aye stressing placement in the regular classroom.,
lqtial adjUstment may 15,e hard for these .students (thoUgh not '

1IP necesssrily so) , but the adjustment swill aucdeed- if ,, teachers
give the Process time and encouragementt. P '

4

1; ,' N

:

;;.

1.

:"1,1tiobaity, Impairctd $:

214i.For one reaton Or anoth , t ese stUdents ham diffic4ty
moving around. They are best ideti,tifieci by their'. crutches;.
,wheelfhak.rs, or their slow movement. Of qourse, troubl.e with
ioyement, does not nicaiiitarily$1.mpedg thei5 l'earning processes.
Unless the studeip need special a4aptive devices (a abirter
working table pi ,;tiouch senditive tbntrola), they will piobablY
,riot even ;require special edutation. =It students dorequire

. special equipment, speb4al edutation,` will kno4:best Which sotircies
to tap for funds:

What strengths can t ese ptUdents bring to vocational education?
For oiie thing; they' are .pro ly;skilled in compensating for them-
Selves-4after allVthey'have .i.o do tit. in the 'fisiEit. Alm?,

'1' T, .

4
'se

*a

4.4 I

4*

,et

t.

11400

.0 their arms can be.very strong i they have had to move themselves ,,
around. If certain jobs require constant sitting, they cOuld $.

' "'.ba Ideally. suited (such as, TV or,' radiolepsir, data processing, . v

' i".. 4 ,,t*Litix and so forth). ..,(

Of course#11 they are to Weep up 'with 'their fellow students I

, :
(and feilow''empioyees). th'sfOill nSed lobs uthidh are semp-atationary..:

.

, . -They' may ai,ao tierst easily, and for some, overall physical weakness
.4'. .

.

. 4,4' " t

,

4
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11040t's theic The, 110Eic
. obvious J)arrierA theOe etud000 :

.face arephysigal,barrier0 (stePs, tywrowAoors, W1.90.60:194 ,

'bot ixteause thOge can he:10 easily 0Olved.'(ramps,
. they are1461,44y'the least'threatening. rar...more dartgero00_
to the stpdonq are pegitive.attitudes:

,

Heal# iMpafted
.

? '

. .
.

.

hese studenta-.have troUble keeping il)efr body: function*ng-
normal 'y, Oerhape biAcause. of .heArt. trouble ,'Polf94.
pr 44e dia§00s.: 7 This is ong :pt- eke brOadest cAtegoriea. auk:
.so 'deft s geuralizations. If I :Were pP etWthese Students,

pertprm t: se antary, Jobe .because, of their. handftap; :someone
. . Could bring up the young ppgeptic whO WaXiced 'the-length- of :

California one ;Ambler
. I were to say:they may. .be-ivesker than ,, .

other students; someone. Ould bring up the young nn .who_took up
10i9ling' because of a threatening heart Ccinditionv a A won, several'

, ,Marathons. EachperSon reacts Ofkferent/Y to-these conditiona, so
when you° -are .considei.ing a -post4ble voCitional student ;- spend

-..,some time ietting tc know the student. I;Ook .beyond the heart '
,.condition,-or- asthma or: whatever, .6 ',the-student

1.

'Phe 'bne major barrier thes6 students face 'is, negatfve,
attitudes-.1-geopl'e who pAtiume. that they llow what effect the,
disease or , condition halt& on the student before even talkfng , /

to the student . So, please, ,when jou read about a Specific health i

imPiirment, withhold judgement until doing a little research into
the .individual student 'is backgOund, , f

.

Zrnpaiied

rs

-

.

These:students .have trouble seeing7-they are not necessarily
some just 'have troubl .seeg. Many can. read .large-pr.int

textboOks, or call get a, f0zzy picture of eqUipment. Remember, .

is well', ,tha those Students freciUently hav igpre tiighly developed
'hearing' ability. .

two majoi. barriers they face are their ack of orientation
and their pill( of sight. AeCausb thet .see $P pOorly, they often
_parinOt _see Jost -how large a loom.16,: or judge just licm far aWay
people arer Teadhers can learn.to compensate fOr this:, however,

'

hearing k .. I

These t dents., CAti ther be completely. deaf 9r. partly . deaf .

'If 'deaf,, they. 114 have..t§ .tely' 'on sign 'language and lip reSding
fd 6mmuhicatib -'11, hearlini. impaired ,' ehey can use .their hearing
to. supplemgp A1egi:0g impaired stiatishts..may have strong:
viSual leafil ...1,, Sitha*:itailled to- com000Sate for .their : lack.:
olahaaring ..t . '4' ':1, . ,eatf'extehtthat their! ciii' iiet even cohaider
t msel,Vea ta 4 i LI AtiO T,4hOli. oho -;OOrisicleta how. 'many 'OA, 141, ..,

,.

tho DO ts1,4 eo wor ' hithif, thins and data rather thatt ''.' :. .:'...

4 ,

t .

' L t
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eople, their 1a0. of hearing-really Could.-cease to be--,Xhe.grie. -
roblem Ve flank it'might be. Maily teacheirihave adintifteUtheie

.

..
. .

.
.. .

eaching'so that deaf students learnegnlat'elsssropmawith. ...: :.
on..handicapped classmated.

.
, .

,GrewilT up':.withoot ever:learning language -through.Mound can-

ye'ConaequenceSi. howeVer....:MalOneciPea. fOnr1:. ".(1)'Thejtudent's
cab'ulary::probably Will beJimitedi,(2):The Etndent's apecific

1 nguage:patterns probably will- beAistortedt..andior lOw'level;
) ThOtudept',a'thinking.akills prObably Will shOW latk of

so histication; ancr(4)..Therevrobab,ly Will be subeequent readiAg. 4
%di ficultiW (1978, p. COt0e, you can neVer, be stre.that

.41 earing- impaired:student will.:Te.theati.problems.
.

Hearing impaired stucrent'S))k alsb-face social prOblems.
. W11&hout the give and take qf ch#ttet with neighborhood children,
t e tudent may neverThave been:easilyaccepted, in:a TriendsPip.,

often-changes quickly once the stU q1 In a regulat.class.
Tf I were to chOose the. Most 1 ortanp barrier, howeyer, it

ould have to be the teacher's unwillingneis to try teaching the
tudent. Without the teacher's support, the student willpavea'

hard time picking 'Up the inforMation he oi she-needs. re

Maloney lists a few apecific techniques teachets can se:

.11

',The apeaker should stand- close 0 the's6dent, 'Rea ink

/
+l7 aids ave a,limited range of pickup; Not:auditory c s, .

,

;.

iuch as hand gesturea.and facial expression:4-i shoul °be

used to emphasize the epoken content Of the message .
.ExtraneouS ackground noiees,abould.be controll-ed 4d
-diminished as much4as posaible; noise is the.archenemy---....
of hearing aid Sers because the hearing aid.ampUfies i.

g
sounds ifidistrimrnately." (1978,v. 11.).

, A

Speech Impqlred

. Tbeim atudents have trouble spealoing. -OccasionalIy.',tpts
handiCap will Occur by itself, but*quite frequently it occurs(

. .becauee of anOtherAfandicap. (hearing,,cerebtallpalsy, ana%Others).
'Unless thestudent isalsodeaf, the student Will frequentlrhave

.,no trouble understandingspoken messages. A,yoUng woman.With
.cerebritl,palay bnce told:me-thatif she-could only. make-people. .

understand that she can.bear is fast as anyone, half her-
culties would be gone. Instead of aPeaking norm41y, people
fo 4ertas slowly as she is able,to apeak to them::

;. Much of what we'do. as people requites talking to each other.
Itomes as nO agrprise, thereforei-Oat if yo4 put a;apeeth

p.
imvairedstudent in a situation .that does not require a lot of
speaking,.that student will be .highly'mativated'to.succeed:

) -
Aaatt .Something that'the speeph:difficulty does not affect.-
'This ie not ttue for ail studentsof course, but it-is-0.

' frequent retiolt.. ..8o:orice againational,e4Ucdtion can:offer
theefe'studèntia chandelor sucCess.

sp

.;!

j addition to:an inability to respond -quickly and clearly

pedch, thesestudents will also show socialTproblems,. Beirt

\SO
.
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fi,,,Rg ICAPPED STODi VINO. sPrici.AL siNCATIoisv .
,

0!,...d!'
- ... .., .,..,,.. . .

.

. .
.! 4... . r ...4

;

!,.;:. : , q . . 6 .:, ' . '.; .' ,.. : _ 4..::,
.

.

'44ov mani handicalipeld atudentp don't.need.any:extrab .v
. o

.- 1.04rhidg., ao,neVer lualify:for.,apeclaI,educatign.. .Studen s'iw
wheelchairs, for exampleftan learn aa0idly aa ahY...studentc;...

..-pccasiontaly,-a-student in.awheelchair might.pot be.abri:t4.. -
.. ,

"take note.C.orimight need an asOistant or7physical.tber410.-
--''-

. 'be Ole to kee0 Up in .class. 'This Student.V,Tould..b0.elig:tble: e for_epecial eduCation.. Ent.not'aXi handicapped.:Students.requir
,,q:

special education. Handicapped students and.speCidI edudation
..students are not necessarilythe s*me:

'. ., .-.f. ."'.'

/016

0

WHICH HANDICAPPED STUDENTS.AW.BEING SRVED BY VOCATIONAL EDUCATION?

o'

I.

.41

,

-;.410$10

. . , * . '
Primarily.learning disabled and mOdIy retarded studehts.:-

t fare served in-public school vocap.onaI-Apgrams. Certain school's ,

have programs for .blind and Aeaf studenti,'and some are willing. .

to seuve students with mot* disabilitfba (in-wheelchairs or
. on crutches); most, howevIer, primarily 4erve handicapped students

who are retarded or.learning disabled, because they are the mast
_.

,,

prevalent. ' -,
,

. V

WHY.AREN'T MORESTUDENTS WITH.THE OTHER HANDICAPPING CONDITIONS BEING,SERVED IN
VOCATIONAL EDUOATION1

,

i 1

Several'facts Anilibit these gtpdents' enrollment, Physical
arriers, for example. jilow many shops are built in tuch a way'

that a student in a wheelchair would have no tr, ale. moving.
ardund? tfor many have'the guards necessary ta p otect students.
Y.,rith poor.eyesight? 'Even though thesephysical factors seem
expensive, 'however,,they are prbbably the eas*st,barriers to .

. remol..re-.:.
.

' ..
' Teachers' qualiWations presInt a muah more difficult barrier.'
How many regular voCatIonal teacherb know enough to dommunipate
with a. person who is deaf or 'can successfully explain a concIpt
to a'student who'is.blind? ton&reason why 'Vocational teachers
willinglyadmit the mildly retarded or learning sdisabled.student
is becamseSathing qualifications are not that 4iffe'req from
other:dient,s., pifferences are.:only in degree :(an LD atutlent\is just more unable to read, more 6able to listen than other, ..

stddthts But students who are blind'or deaf--they.require
.

a:wholeftew,way of C6mmunicating.
.

dut,the Most difficat barrier to oVstcome is, of.course,

9,3
so

It



4the educators attftude. extra safety gtlards can be put in

0 (chances are all StudentaVi4 beneWfr ivthg.0k-giliards):-Als,
, .

.
teaChers.can:learn'a few tricks for taiki

. . .

.
-0.06 400:v(

.-:teAchera can.learn toHvary their teaching. thods,lvt'At.1

4.t040.erabelieves that.-: thestudent Could ever.benef# froIM:.-

'8TUDENTS?

.',i:vocetidnaltraining, that:any. tiMe spea..with.tbe stUdentlmuld"

be -wastedv that the.student.w0410 tever.receive_gapful:,
;employmentr-thk what external', changes,would-heip the atudqh0

.

.

1411T.DO sp MANY PEOftE THINK VOCATIONAL iRAINING IS 0WANSWER-FOR HANDICAPPED

Becayse when it comes to getting a job these students need :
all the help-they can get. :looking at their past record,,many ::

handicapped people hav11Lad extreme'difficulty even .getting'at,

'interviu, uch less b. .VOcational 'training .becomes their
.,.

callint ard,. the One ing'fhak.sets themapart from other. . .

appl ts..
.

.
Putthermore, vocatibnal teacher's n thepast have been'

qu e s cessful with studentswWha4 trouble learning, whether
becaus o thelici*subject.mattel.t.themore imMediate:finailóial.....

're i for doing-well inyocationai-ecication, or just becaUse.,..
4,:

, of the Meny voCational teachers Who are.committed to working. :

with student$: -ports from students who.hame been:mainstreamed
show that thgocia record corifines.' .

t 7
0

Refe6nce:

Patricia. Maloney, "Students with COmmunication Disotders," in

VOchtional Education: Teacbing the Handicapped in Regular
Classei, Robert Weisberger,'e& Reston; Vs. The Council
for'ExCeptiona1 Children, 1978.

\1

0

0

a I
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W W

Zindy Wright . $imaation'
ppes of leArners
nandibapping condition-6vervie4

I

of,

CONCEPTS
I

t

Handicapped students have.special needs.

Different handicapping conditions fiaVa differeptabilities ahd diaabilities.

Thereare many:barriers fo; hahdicappati people.

,No4Will qtudents'are able to learn by the aamelpethod.

-
**

ITRE/,./RMANCE _OBJECT/yES
r P k

"'

071

Personnel will become allure of how it feels to bellandicapped.:

\

Teachers will be able io identify three diffiatent types of learnera.

e

Porsonnal,will be able to modify the environment,t6 provide hatribt
free acceas to the handicapped. ,

9
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S

Mater.:La2 Needd2 Ay or all jf th4lowing: ( M
Whe&Lchairs (borrower.I from hospital) /

CrutcheS borroeI from school nurse)
Ere pat*hes

1

.d' Ear pltgs
. A

*rm sling..-
S. .

.1 L -.

5' Cards dLh handicapping condition /

Cards pznted wJth onhndicapped helpef

NWpet of Pa.rtiipants: 5'-5 5/

Aproxlmate Time Needed 1 1/2 our brea

Ins ructions:
. . .. %_'' . ,.

.

1. Each paricipant draws a qard ad if "han4icapped"
gets theneces8bary materia&s neededto simulate
that condition.

°
.4 ..4 i ' : .

- ._/._
. . .

.

2. " dicapped" participants go to lunch w{th a on-
anddcapped helper.4

3 After lun5ch, a J?Jf (l5-2O"ut$)digc'ussion Gf
dificu1ties eneeimntered,attitudas of ethers,
should be held.

-.
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TYPES. OF LEAitNERS

I.

HANDICAPPING CONDITIONS

INSERVICE ACTIVITIES

IL

Materials Needed: Types of learners instruction She t
Blackboard
Pencils/paper

Number of Participants: 10-10

Approximate Time Needed:' 20 minutes

Instructions

ksi)

n.
1. Presenter gives brief description of three kinds o

learners visual, audio, pii&.kinesthetic.

2. Write list 1 on board. 1,4 on boai?d'for 30-45 seconds.

Erase and.ask who can repeat list., These are visual
learner*.

3. List. 2, is read aloud twice. Ask who can repeat. These

are audio learAers..

I

4. List 3 is read aloud and participants write list down
on paper. They then tu.rn paper over and reWrite list.

Those who can do this are kiesthetic learners.

5.. A brief discussion folloiNrs pointin out-differences
in learning sWes, wayS te meet difference's in
individual stddents and characteristics that can
be used to identiry type A learners, in claS'sroom
..(See Instruction Sheet)..

V

.

Fw.

4



N.

0 HANDICAPPING CONDIT:Ii;NS.

INSERVICE ACTIVITIES

TYPES OV LEARNERS 7 IN4RUCTION SHEET

1

Different stmgents learn in diffexent ways. It is often helpful

io the teacher who is,trying to reach all students to disceArer what

kind of learner each student is. Are they AUDIO learners,. VISUAL

learners, or KINESTHETIC learnerp?

VISUAL learriers will usilally close their eyes, or'look at the

ceiling as they try to- recall a vlsual picture.

AU16I0 learners will move their liOS or whisper as they tryAo

memorize. 7

KINESTHETIC learners will use their fingers to count off items

or write in the air.

THE TEST
a

:

4firt by telling the participants tftt you are going to give

them a test to determine what kind of learner they are: VISUAL, AUDIO,

or KINESTHETIC.

This test consists of pretending that the participa'lits Are going

to the store to get some i.tems. WRITE the list on'the board, allowing

them to Watch you but the"ust not.copy the 'list. ' Allow them to view

41*
the'list for 30-45 seconds then.erase it. Ask fon volunteers to repeat

the list orally. The VISUAL learners will.be able to repeat the list.

(After a few have recited tile list, others may.choose to .2repeat it --

these dre probably AUDIO learners Oho have learned the list from hearing

others say it.)

Dictate the'2nd list'orally. Repeat the dictation a locond time

slowly. The VISUAL learners will close their eyes and try to see the

items. The AUDIO learners will whisper each item as you.dictate it.

The KINESTHETIC learners will

P

se their hands.to mark off the.nUmber

of items or1m1ll write the wo ds in the'air.. Ask for volunteers to
. ,

epeat.t1 list. The AUDIO learners will respond first.

Tell-the participants to have pencil and paper ready toyrite
-

th4 list as you dictate it orally. Dictate list 3 once. Have them

turn the Paper ovet and rewtite the list from memory' Ask'for

I-117 1/4 .

e



HANDICAPPING CONDITIONS

'INSEHVICE ACTIVITIES

TYPES OF LEARNERS INSTRUCTION SHEET.CONTINUED

voi4nteers to repeat the list they haive wriTten.. These are
KINESTHETIC learners.

LIST 1

(Write on board)

LIST 2 JUST 3

(List orally) -(Have participants wrixe)

TOOTHPASTE .NOTEBOOK'PAPER LIPSTICK
SOAP TALCUM POWDER BAND-AIDS
KLEENEX NAIL FILE RAZOR BLADES
COMB COUdH DROPS FOUNTAIN.PEN.
STATIONERY SHAVING CREAM SOAP

(-

A

- f

11



HANDLCAPPING CONDITIONS OVERV E

Materials Needed: y a sparencies
Hi n outs

4.

I c

Number of Participant5:1 'Any number

Approximate Time Need 20 minutes:,

Instpuctions:

,HANDICAPPING CONDITIONS

'INSERVICE ACTIVITIES

1. A lec ut\eaiscussion-presentatfon id given using
trans renc 6 and giving each participant a handodt
after he sentation.

2. A ques ion/answer scssaion tan follow -lecture:



A

Handicap Summary Chart
/1

DiNIATIONS

.

1 r.

%

.

I

CONDITIONS INCLUAD

.

.

, CHA,ACTENISTICS

_
4.,

.

.

GINERAL

4

PHYSICAL PSYChOLOCkL . '. SOCIAL-EMOTJONAL

.

INIELLECTU1L/
LEARNING

4

. Physial

\.0

Y.eElcal

Sensory.

Neurolotical

1 0

/

Orthopedic handicaps: Nature 4 degree
limb .absence,epikepsy,. of successes
cerebral palsy, heart differ, but very i

. defects; important.
Arthritis, Poiio

Gifted

Mentally retarded --
TJucable

Traina4fe

Low aspiration
level may alter
recognition of
condition.

Tasks must be designeil
for success; life
skills importaalt.

Iip6tionally disturbed Severe behavioral
4 Socially maladjusted. .disabilities.

/

Visual handicaps;
partially sighted
4 blind.

MN%
Hearing-impaired:
partial 4 deaf.

-F.

Needs greatly depend
on age of blindness.

Fairly well-adjusted
if not required to
perform beyond
capacity.

Limited mobility;
tire eailY;
May lack motor control.
Secondary handicaps.

Similar. t'onormal.

.,

Frustration from . Adjustment requires Wide range of basic
physical limitaticns9P . 'acceptance'and skills.
and physical barriers. inclusion by others and

.self.
.. .

Fundamental needs --
.comfort, security,
play, .self -respect

Usually well-adjusted.

Often similar ta normal Storrt attention span Play interests corre-
'with possible excelition related to materials spond to mental age.
of speed -4 coordination. above ability. Basic social traits

Frustration related similar to average
to failure exparienco§. child.

t

Fears, tensions, 4 Poor adjustment arising No sensory or
anxieties .leading to out of conflicts with intellectual
aggressive, hostOe , pears 4 adults. deficits.
behavior. Does not
understand 'Own social
stikesses.

No deficits.

Above average.

Develop at 45:75t of
normal rate (EMR);
at 2S-Se1. of normel
rate (TMR).

inadequate mobility Impinges on self-image4 Depends on mobility in . Academic skills
: sand self-esteem, on' I, their environment.

read:ng matcrials--

and orientation. depend On supportive
adJustments to societal4

otherwise norzal.condit' ns, and accOm%
modati s and attitudes
of tha around them.

distraCted 4 confused
by sound stimuli.

Learning disabled; Origin is cerebral; May lack coordination;(Minimal brain damaged) dysfunction. \ ilyperkinctic or
' hypokinotic.

*cONDITICNAL VARI*NTS:

1. :;egree ef i4vOlveMent
2. Length of tiime
7. Stability4 conditioh

ti

.

FruStr ion with-
drawal from auditory
tasks leading to fewer
sqcial experiences,

Behavioral problems
leading to poor peer
and adult response,
hostility 4 defen- .

sivenoss; short atten-
tion span and
impulsivity.

Complicated by speech
or communiliation
impairmentT leading to
Iewer social
.experiences.

ly be highstrung or
easily cry, panic, and
anger. Some are very
even7Fempered.

/

Inability to'develop
speech 4'1 nguage
coMpr6hens
normil chd
Scholastic
does hot keep pace
with mental ability.

n by
els.

chicvement

Norral intelligence;
unable to process
information for
learning to t4e
place.

1 0.3
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II

,

PHYSICAL HANDICAP

COCTIONS INCLUDED :\
,

ORTHOPEDIC HANDICAPS Luvis ABSENCE, EPILEPSY,

CEREBRAL PALSY, HEART DEFECTS.

ARTHRITIS, POLIO

CHARACTCRISTICS

GENERAL

P,HYSICAL

4

NATURE.& DEGREE OF SUCCESSES DIFFER,

BUT C./ERYJMPORTANT.

LIMITED MOBILITY; TIRE EASILY; MAY.

LACK,MOTOR CONTROL..

, SECONDARY HANDICAPS.

9

PSYCHOLOGICAL FRUSTRATION MOM PHySICAL

LIMITATIONS AND PHYSICAL BARRPERS.

SOCIAL-EMOTIONAL PpJUSTMENT REQUIRES

ACCEPTANCE AND INCLUSION BY
r

OTHERS, AND SELF.

41>

4

INTELLECTUAIAEARNING WIDE RANGE OF BASIC

1 9

9 1

3

0

4

6

e

9



NEUROLOGICAL

CONDITIONS INCLUDED
A

LEARN I NG DI SABLED

(UN I MAL BRA I N DAMAGED)

CHARACTERISTICS

ANDICAP

GENERAL OR IGIN IS CEREBRAL DYSFUNCTION.

PHYSICAL 'MAY LACK COORDINAT ION; HYPERKINET IC 0,

'OR HYPOKI NET IC .

PSYCHOLOGICAL -. BEHAV I ORAL PROBLEMS LEAD I NG TO

POOR PEER AND ADULT RESPONSE . HOSTIL I TY'

8/ D6.ENS I VENUS ; SHORT ATTENT ION SPAN

A'ND I MPULS I V I TY,.

SOCIAL-EMOTIONAL m .A 'BE H I GHSTRUNG OR EAS I LY
4t,

CRY1 PAN I C. AND, ANGO e SOME ARE, ytiv

EVERTEMPERED .

INTELLECTUAL/LE4RNING NORMAL INTELLIGENCEI

UNABLE TO PROCESS I NFORMAT I ON FOR LEARNING

TO TAKE PLACE ,

9 2

105if
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SENSOR .HANDICAP

CONDITIONS INCLUDED

HOMING IMPAIRED

:PARTIAL & DEAF

CHARACTER I ST I CS -bk

ES

GENERAL" FAfRLY WELL7ADjUSTED.IF NOT REQUIJP

TO PERFORM" BEYOND CAPACITY.

PHYSICAL-DIMACTED&CONFOUBY SOUND
p
STIMULI.

PSYCHOLOGICAL FRUSTRATIONI/WITHDRAWAL 40M

,AUDITORY TASKS CEAIIING TO FRWER SOCIAL.

t- O.P,
/

%
,..I.' ,

SOCIAL-EMOTIONAL,- eOMPLYt'ATED BY SPEECH Oli..-.

COMMUNICATPN:LMPAIRMENTS LEADINGjO
1 ,

. FEWER SOCIAL EXPERLENCES0
.. T%

EXPERIENCES.

INTELLECTUAL/LEARNING--/INABILIV ge DEVELOP

4

SPEECIt& LANPUAGE COMPREHEN1)N BY 1/1"1100100`.

NORMAL CHANNELS.. SCHOLASTIC ACHIEVEMENT .

#

DOES NOT KEEP PACE WITH M6TAL

I' 2

l
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v;.
0

.$ENSO. cAP

4

CONDITIONS INCLUDED
4'4

.

VI SUAL HAND I CAPS

'PARTIALLY SIGHTEa'

BLIND-

CHARACTERI'STICS

I.

L

%I

iare4

GENERAL flEEDS GREATLY DEPEND.ON'AGE-0Fr

0
BLINDNESS:.

PHY8ICAL INADEQUATE,MOBILITY,AND OR16TATtON1

PSYCHOLOGICAL - IMPINGES ON SELF-IMAGE AND SELF

ESTEEM: ON ADJUSTMENTS TO SOCIETAL

CONDITIONS, AND'ACCOMMODATIONS

ATTITUDES OF THOSE AROUND THEM,

SOCIAL EMOTIONAL -.1JENDS ON MOBILITY IN THEIR

ENVIRONMENT.

INTELLECTUAL/LEARNIM ACADEMIC SKILLS,DEPENb

ON SUPPORTIVE READING'MATERIALS --"

'OtH'RWISE 'NORMAL. 4

,

oft
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,

W0110144 HAN\D CAP

CONIjITI.ONS INCLUDED

EmoT4ONAco, DISTURBED

SOCIALLY'. MALADJUSTED

CHARACTERISTICS

A

GENERAL SEVERE BEHAVIORAL DISIVILITIES.

4,111:

- PHTSICAL.- No DEFICITS.

4

PSYOOLNICALH FEARS,'TENSION.S. & ANXIETI(S. LEADOIG:
P

r!

--TMGGRESSIVE,. HOSTILE BEHAVIOR. ,J210ES -

NOT UNDERSTAND OWN SOCIAL STRESSES.

SOCIA
.

I FMOTIONAI P 00R_DJUStMENT ARISING OM:

,* OF CONFLICTS WITHtpEERS & ADULTS.

INTELLECTUAL/LEARNING No 4NSORY ORANTELLECTUAL

"DEFICITS.

4

;

as.

I.

A

4
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.
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t
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A.

1 ;

V'
°

. . .4
1 01,

sCONDJTIONSIjNCLUDED-,

.

4

.KENTArt:LY 'RETARI)ED, .

..

EDUCABLE'4(EMR0

TRAIN04 (.TIV1R)

CHARACTERISTICS.
A

8

I.

..

f.t

-GENERAL TAsK MUST BE-DESIGNED FOR SUCCESS;

e. ,

%

LIFE.SKILLS IMPORTANTit

eHYSICAL OFtEN. SIMILAR TO NORMAL WITH1KSSIBLE

.
EXCEPTION n-SPEED 431 COORDINATION,,,

'PSYCHOLOGICAL SHORT ATTENTIOWSPAN RELATED TO

MATERIALS ABOVE ABILITY. fRUSTRAT'ION .)

.6.'RELATED TO FAILURE EXPERIENCES'.

SOCCAL-EMOTIONAL,- PLAY INTERESTS CORRESPOND

TO MENTAL AGE. .BASIC SOCIAL TRAITS

SIMILAR TO AVERAGE CHILD'':

INTELLECTUAL/LEARNING DEVELOP AT 45775% OF
6. 4

NORMAL 6TE .(EMR);. AT 2515079,0F.NORMAL

/4. RATE (TMR).

916
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COND I T I ONS I i\l'CL.11DED.)
J

/
' LI... -.

.MtNTAL HANDICAS)
r

41 1 "
1

GI F;FED

,CHARACT E'RI ST! CS

. r

"4 0 r

. GENIRAL Loiq ASI5I kAT I OK LEVEL MAY ALTER

RECOGN I T ON/OF C ON

PAYS I Cl:d_ SIMI& TO NORMAL

At. r

I5SY.CHOLOG I CAL FUNDAMENTAL NEEDS L COMFOR'h

§ECUR I 4 P LAY ,S.ELF RESP EgT 1 A

SOC I AL- EMOT I ONAL USUALLY WELLADJUSTED

, g

I NYELLECTUAL/LEARN I N) ABOVE AYERAGE

.t

'

1

Jb\04.\
AI.

.10

97
-11_3_

,3

.o

4

A

N.



*I*

*
,

ir
rARAINTYMS'ARE AWITL/- OODIHEAVV,Nql),

cy4

.

;
,

,

MaCerials Neededr Stides (See instructions
Pap4r/pencils
CerLificate

Number of PartIcipants:
,

Any number

Time Needed: 20-30 minutes

Instructions:

HANDICAPPING CONDITIONS

INARVICE ACTIVIWS

on.how to make) ,

1. Presenter shows various slide's and participants call

out what they think each acronym seandseior. Each

participant gets 1 pointsfor l'ach correct response.

2. After-all slides are shoir, participants are asked It

.

write down any other acii4yms not-already.shown a
share these With the group! *GiVe 5 minur61 for ,

,

actilty.
*

_
,

3. Participant who comes' up withithe rtioSt acronyms and

most points from correct responses wins the acronym
certificate.

INSTRUCTIONS FOR PREPAA4IG SLIDES

c7-1,

1- Run slidle sheet`through thqrmofax with blank transparancy film.
.4 I

J

a
' 2. Cut transparency on solid lines.

3. Mount each square in slide frame.

98
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ACUJNYM ANSWPR-- KEY

ACRONYM FOR

AdmiSsion, Referral, and DkmissAl. Committee

Buread of Education for the Handicapped

Cerebral Palsy
(

Coordinated Vocatpnal Academic Education ,

Don't Ask Me Now

Distributive Education clubs of/America

Dictionary of OAupation Titles

Emotionally Distrubed

Educable Mentally Retarded

Future Fatmery of America

Home Economics Cooperative Education

IndustrAal Cooperative Training

Individualized Education Plan (Program)

Intelligence Quotient

Language/Leai'ning Disabled.

Lazy Old Vocatioaa4 EduCator

Least Restrictive EnvirOnment

Mtaim21,Arain Injury

Mental H011t1 Mental Retardation

Multiple Sclerosis

President's (mmission 611;)\ Employment of the

Handicapped

Pr.e-employment. Laboratory Experience

System of Multicultural Pluralistic Assessment

Thank CGodness. Its Friday

Trainable Mentally,Retarded

Texas Rehabilitation Commission

That s q slob

VocatiOnal Adlustment, Goordinator 4

Vocationnl EducatIon*for the Handicapp'ed.

Vocational indust ri al Clubs of Ameri6a

Vocational Opportmfiul ty Ctubs of AmerIca

'Woc6ler Adult Intelligence' Scale

Wevhsler intelligence Scale for Children

Who Put This Kfd In My Class?.

Wide Range Achievement Test

113 .
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Marilyn Kok

f
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WHAT RESOURCES ARE AVAILABLE TO ME LOCALLY/

:44 s

Lakally available resouiteS
. . f . National advoc# y
groups . . . , HelpfuJjj

. books'

,t

. Several people, xight in your community, could be extremely
informative:

Spenial.education'personnel: This,of course, is no sur-
prise to 'you. Unfortunately, many/Vocational departments
donvt take full advantage of whO special-education knows.
Parents: True,.some parents don't know. much about their

* children's handicaps. Many, howeVer, have'made it their
business to know.. What,is more, after years of living
with the child,,,they kilbw, what Will work And what won't.
Rehabilitation'pernotitkr, physical therapists, physicians;

.,
occupationar.therftpista: sal rse can help you.

,
,-,

,,, ,' . .. . Is
-

WHAT ARE THEIADNOCACY ORG.A.Ni'Zi;r014SCAN CIcTACT 'FOR MORE IHEORMATION ABOUT.
HANDICAPPIN9 CONDITIOW a" *

Ni....

.
`14

it

. Amer$446 Associat100 of'Workers forAhe Blind, Inc.: 1511.

K_SO4W U.. W., Washington, D. C. 20005.
tIo pi te, develop and improve services to blind persons.)
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v.
HANpICAPPING .CONDITIONS

.

, .3
IUMURCES Y

.
4

American Foundation for the Blind, Inc:: 15 West 160
Stre4t, New York, New Ylerk 10011.

(Ta 41.p those handtcappe) by b,lindness to achieve ehe
. -fulj.eat possike develppment and utilization ortheir

,

capaeit1ies,4and ineegration Into the social, cultural
#

'Agar

and economic life, of the coptmunity.)
, o'AI!.,eVcan Printing:1106Se forAthe Ulind, Inc.V.11839 Frank=
.. fort Avenue, Louisvihe, Xentutky 40206.,

#'(To royile literatuie'and appliances for the bliqd.)
Nati al l'ederation'of the Blind; Suite 212, 1346 Connec-
ticu Ave., N. W.e., Washington, D.- C. 20036.

(To complete the integration of blind people into society
as equal.meMbers.)
Naeional Society fot the Pr vention of Blindness, InC.:- '-
79 Madison Avenue, ew Yor)E New York 10016.
(To prevent blindness and conserve vision through 6 com- '
prehensive propram of mmunity service, Publicatiops,
public information, la and professlonal education and
basic'clerical and operational research!)

/
. For the 'deaf: ---N. .(--

i-Alexander Graham Bell sociation fo?the deaf: 3417 Volta .

. Place, N. 14,, Washington, D. C. .20007:

(To foster programs for preparing the'hearing impaired to'
articipate independently in family, community, and country;.)

- o Council of Organizations Serving the Deaf: PO Box 894, \

Columbia,.Maryland 21044. . t .

(A central clearinghouSe and .copta/ ct poiht far information.)
National Association of tft.Deaf: 814,Thayer Avenue,
Silver Spring, Maryland 20914.

.

(To promote socia1,40uChtional and econothic well-being of
deaf citizens in the,Uniied States.). .

lNational Association of .epring and /Speech Agencies: 814

'Thayer Avenue, Silver Sp ing, Maryland 20910. .:

(Works on behalf of hearifig, speech and language-handicapped
individuala.)

Fpr,the health-impaired::

ti
American. Lung Association: 1740 Brohdway, New York,'New
York,41119. l',.

(To prOent_and control lung diseases.) ,.
.,

Epilepsy Foundation of. erica: _1828 L Street, N. W.,
:Washington, D..C. 20036.,.

-.- (A national voluntary hea10 agency leading the fight against
4ilepsy0/

'

4

or..the learning disabled:,

Association fj!r Children with Learning Disabilities:
Grace Street; Pittsburgh,,Pa. 15236

1
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ANDICAPPING CONDITIONS .

RRSOtMCES

For the, mentallY retarded:.

....% i
American Association on Mental Dcficiency3-...501 Conn"

Ave., N. W.,,Washington, D. C. 20015. .

.

/

(To represent a variety of interests and disciplines deal-

ing With many types Of developmental disabilities0
..,..

-.....,

National Association for Retarded Citizen4. 2709 Avenne

E East, P0B'6109; Arlington,' TexaS 76011.-

m(AmOng other purposes, to prOmote the general welfare.of .

the mentally retarded of all ages'ttirough research, public

edUcation, and personnel development.)
Président's Committee on Mental*Rptardation: 7th anA
Streeta, S. W., Washington, D. C: 20201.

4 (To support programs for the mentalty'retarded.) '

For title pliysicalli, disabled:
,

Arthfitis Foundation: 1212 Avenue of the Americas, New:

4 . York, New York 10036%
1

(To peek the cause, cure, 'and prevention of arthritis.)

'i
'Musckilar Dystrophy Associations-of America: 810 Seventh

Avenue, New York, New York 10019:
(To-seek cure 'eind effective treatment for muscular dystro-

y and related-Ai'seases.-) b
N. tional Association for the Physically Handicapped, Inc.:

64 3 'Grandville Avenue, Detroit, Michigan 48228. %

. (To omote,the economic, jphysicalreand social welfare of
f

. all physically handicapped.)
,

Natio na% Center for a,Harrier Free Environment, 7315 Wis-

'. consin'A 'nue, WasVington, D. C. 20014.

:(TO'coordinate the drive,to ma% AmeriCa'accessibleJ -

-.1, Naiional Congress of Organizations of the Physically Han-

dicapped, Inc.: 7611 Oakland Avenue, Minneapolis,'Minn.,

55423.
(To promote employment opportunieies, legislation, ellit.,Il '

rights, social activity, and rehabilitation.)

.4Iational Easier Seal Society for Crippled Children and

Adults, 203 West Ogatn Avenue, Chicago, Illinois 60612.

(To promote programs serving the ,physically handicapped.),,

National Multiple Sclerosis SoCiety: 257 Park Avenue South%

New York, New York-10010.'
r,

(To stimulate research,
.

to conduct public education, to

odminister patient services, and provide Anformation.)

National Paraplegia Foundation: 333 Ndeth Michigan Avenue,

Chicago,"Illinois 60601. ,

(To improve servicesbfor spinal-cord injuries, to expand

reseatch, to remove barriers, to increase employment, to

make housing and transportation'accessible.) *

United.Cerebral Palsy Associations, Inc.: 66 East 34th

Street, New York, New York 10016.
(To seek solutions to multiple problems of cerebral palsy.)

\104
,
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or the speech impairRd:
,

.

) : Ameritan Speech arid Hearing AssoCiatiOn: .9030 Old, Geom/ towil Rd., Washington,.D. C. 21)014.
-T-L Z'

t (To proMote servicei X the speech a0 hearifig impaired
, ,

HANPNIIPPI#/CONDIVONS

RESOUR&ES

'

and.tO disseminate iri orMa ion.)
National'Association of H ring and Speech Agencies: 814
Thayex Avenue, Silver $pri g," Maryland 2610.
(To work on behalf of hear ng, speech and language
impaired.)

-
.General ",umbrella" organizations:'

American Coalition for Cititens with Disabilities,: 1346
Connecticut'AvenUe, N. W,, Ii 308 Washingtori D. C. 20036.
bureau of Education for the Handicapped: S. Office of
Education,' 400 Maryland Avenue, S. W., Washington, D. C.
20202.

Federation of the Handicapped, Inc.:.
New York, tiew York 10611.

(To proMote the vocational rehabilitat
. ,

Goodwill Industriesof America: 9200.

Washington, D.. C. 20014..

(To Provide Voational rehabilitation
emproyment, and .opportunities for the
ahled and disadvantaged.)

211 West 14th Street,

ion of the disablecr.)

Wisconsin Avenue,

services, training,
biandicapped,-dig-

Human Resources Center: Willets Road, Albertson, New York
11507,

(To educate, train and place the disabled, educahly retarded
and aged.)

1

iRE THERE-ANY WOKS OU WOULD RECOMMEND? /

a

r.

Let mp recommend threeqghich I have found bot readable and "help-
ful:

Bowe, Frank. HandiCapping Amer ca. New York: Harper & Howl
4' 1978. ,

&
Dahl, Peter, Judith A. Appleby, and-b-ewey Lipe. Mainstream-

ing. Guidebook for Vocational Educatprs: Teirdhing the
-Handicapped. Saltlire City:. Olympus Publishing Com-
pany, 1978. , .(..

, eisberger, Robert, ed. Vocational Education: Teaching the
Handicapped in Regul Clitss. RestonVirginia: Council
for Exceptional Children; 1/00 AssoV.ation Drive, 1979. '

J



ilarilyn Kok The referral process. . . .

406Interpreking a psychological -

evaluation. . .Vocational
education's role Iii assessment
. . . .Assessment after placement

^

"Appropriate" is one of the most important words in the
ecent legislature concerning vhe education bf handicapped-
students (specifically P.L. 94-442). Surely if a student's
placement.in vodational education is appropriate., many problems
will be avoided. But what does appropriate mean? And who

,,..00'necides the detinitions? Several.people are involved in
the placement process, or course,'but for such a crucial step
vdcational educators should take as active a role as possibl .

". _In this chapter, I will suggest some ways vocational
teAchers and administrators can-help Ssess how appiopriate
a program is for a certain student. First, however, I will
anSwer a folr questions concerning referrals.

SP

40
HOW DO I REFERA STUDENT WHO I BELIEVE NEEDS SPECIAL ASSISTANCE? /.111114r

As an administrator you probably know
(

the answer to.this.
. queshon--ask either your principal or your special educatiOn

teachers.

I \ v"
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---- kFTEg-WE REFER A STUDENT TO SPECIAL EDUCATION, WHAT WILL SPECIALtEpbCATIONt? * '

",.. A
A 1

-A v

A)'counselor or',Zagnostician will assess the student
/

in prepa);a4an,for determinIng the student's eligibility for '
. specialiseivices and lor areparing the individual.izeà: education,

.\'program*(IEP), This.aefemen..t will of a

pSycholpgical eyaluati n.
. .

. .

REFROA4i.igi? MAESSMENT
.

WAT-DO I NEEITO KNOW INTERPRtT*HE PSYCHOLOGICAL EVALUATr

,

4 s and pOposes of common tests
,

Stanford Biet: a standardiied-N,teSt .:'

Wide Range Achievement.Test (WRAT): gives grade leVe1
'equivalents for the.student'9.functioning in:reading,.

i e
. math, and spelling, ,

Wechsler. Adult Intslligence.Scale: standardized IQ test.

Wechsler Intelligedee ScaltfOr Children: standardiied
tr--- test

Common measurements (or what all thosentiMIers meanl)

IQ; the average IQ is 109, anything below 70:is retarded.
''Gradelevel: these show at which grade the.student is

performing in math, science, reading, and spelling
(as compared tO he average performance of dtudents
in that grade)

Qic

Ao
WHAT INFORMATION ON PSYCHOLOGICAL EVALUATIONS WILL HELP ME DECIDE WHETHER.A
'VOCATIONAL PLACEMENT IS.APPROPRIATE?

. (1

Math and reading levels
. Comments about behavior and attitude Of student

Any 'reports on the student's preferred learning style
Information.on level of support of parents
Physical handicaps or health impalrmentt
Vocational interests or experiences

4(

WHAT INFORMATION WILL THE PSYCHOLOGICAL EVALUATION. NOT PROVIDE - -IN,OTHER. WORDS,

WHAT MIGHT WE, Al VOCATIONAL .EDUCATORS, HAVE TO FIND OUT ON OUR OWN?

What the student feels about entering a specific pto'grom.------

If special edugation knoWs enough stiout the program, they
. might be able.to find out: But.really, who is better
'qualified to find out than the actual vocational teacher?

167
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. IV
.

theeudent w1l, brg vocaro
At,best, the 16Acat4ona1ly ineXperidn4'd speci

.piogram. '

Oucatioy1P.

' teacher'an. only'say, "She like!I woVking'with tlaiits" or, .

, .

*->"He's done some wpodworl with .fits 'yop waht" to <

. .

'N

.knoNosomething lecitic, send 111- someone60.4-ch&S--Soill6 %).

adminiAr4tor./ J " '%

- specificsthe v cat lonal teacher, counselor.,*'Or

/'A

What ylbsAwithin.4 vocational area the atudentcould
train for. The elieher can help decide what:job within
adto mech4nics the st9ent-cou1 d'be trained for:

t

What short-term obfectivePthe Student,could succeed.in.
,

The vocational. teacher cari.appaY the studdpt's:preferred.
learning seyles.to the different hapects of. a vocatiOnal
area and decide what theOtudent1100 acca*lish in the °

coming.yeat.

or

1.

WHAT ASSESSMENT HOULD I DO BEFOP A/gl'UDENT4S 'EP IS WRITTEN--BEFORE TIW
STUDENT IS ACTUA LXADMITTED INTO A VOCATIONAL PNIDCRAM?i.

0 I.

,

x"'''- 0

1

41111'

t

Special eduCation-frequently has 71 program picked out..
- The IEP Meeting becomes17ad approval process rather. .

...planning process. To maintain the.quality of your vocational.'
programs, however, you will be wise t6 take part in the
assessment more actively. Although some very elaborate'
vOCAtional. assessment instruments have been developed (they

1

require a steamer trunk to transport), most of your assessment
will be informal/ and will require therassistance of.the
prospective vocaqonal teacher. Essentiallyirouyill react
to tests, observe the student, anftsk questXons (I am
indebted 6 Jim.Danielsfor.this three-step- process).

First, obtain the psychological evaluation oq the Student
and collect.what informdfion you'ocan. Feel free to ask the. d

diagnOstician or counsellor about any words, tests, or scores ,
you don't understand.i In spite of popular iMpressions, these'
psychological evaluations are seldom specially prepared to
mystify. The form on'the following page might help You
,collect the pertinent data.

Next, allow your_teacher to.apend a_few minutes with the
student in the student's current educational setting (whether
self-contained classroom, resource room, Or special 4ocational
class). This will .give Ole teacher a chanca to see the student

and--probably more benefIcialf,7s.ee. the . envir ornIteht.._the: student__
has come.from. This will not iequite.a long time, perh4ps as
little as fifteen minutes, but the results could beextremely
worthwhi e. ,

,And finally, schedule 4n informal meeting when you cati-
meet with,the vocational teacher, the specialeducation teacher,
and,..the student, so the prospective teacher can personally talk

/Oa / 9 0
Co

4
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ASgSSMENT FORM.,

NAE.,

GRADE'LEViL: ,

. Math: Reading:

,INTERESI IN V0eAVONAL EDUCATION: 'Exclied AMbivalent Negative

STVDENT' PREFERRED LEARNING STYLE:

Student's: / 1

Parent's:

. .5

1 2 3 4 5

- Special 1 2 - ' 3

(Level ot.Support)

` Visual 'Midi tory

.

PHYSIC HANDICAPS:

'Impaired tholfement, jmpaired coordination

s-op
2

5 :

A

L'EONING DIF,FICULTIES:
^

RTying

Heaiing
r

' Understanding concept6

BEHAVIOR:

e

VOCATIONAL INTERhSTS OR EXPERIENCESz

P,

Slow learner

.10

40-

Following directióra



RgrE Le AND AS$ESMENT

to the student about.Vocational edueltion. Or encourage .

the vocational, teacher to invite the student and the special
education teacher to visit the vocationalclassroom or lab.

.Thi4 seems like such a siniplething and yet many schools
credit 016 advanoeyork with.6e success of their placements.

0 .

WHAT SHOULD THE TEACHER'FIND OUT 'FROM TOE STUDENT!"

How does tfie_student behave socially?'
. Does the student try to dhswer questions?
Do you_think the student will'be able to'adjust to
hon-lhandicapped peers, especially Ifie stuaents back
in the classroem?:
What are your gene ra im9ressions df tile student?'

How interested is the-htudent,in.what you have t0 offer?
.What experienCes has fhe student had in the past which\
could relitte to training or employment? .

WHAT ASSESSMENT SHOULD MY IVCHER AND I DO AFTER THE IEP IS WR TTEN IN
'PREPARATION'FOR THE NEXT ONE?

430

You will do the same as before.the'lEP but ifiql different
Omphasise ,Now the student is inyour program and,in the telpher s.
class. Ydu wAll,fioth hav6:s A.otemore opportunity,to talk,to_the,
stddent and to observe the sthdent's'reaction to'tfie program-1.,

%Remember that yOu;will be,attendlheanother IEP wr,i.ting,seasisrV
toward the enkof 'the year. jifiateveroroU can find out during/the
year will be,used-at that meetile.

"Bu't if you re'ally Want the informationlo be'useful, be
orsanized. You are probably aware of,this, but if yob just
weite &own your observatfons you will bie,'More believable: And'
,if you.add the date,,it will'be even better:\ Don't,feel yob
'have to use a form6 doh't feel you.have to 1Witety formal._.Just
put the date and make a noCte.

Then, when the counselor ordiagnosticithydoes a psycholOgical
evaluatiOn for,the next 'TEF you And yeur.teactler will be equipped
with experiences and examples that can be included on the student's
records.

11

..o

WHAf DO T-AtiOWHEN T THiNK ADDITONAL SERVICES ARE NE

A '

-
ESSARY?

As A4administratot, yo1iwill probabry have received a
request fromn the student'S teacher. Your first Fit* is to go
to the special edutativi personnel an& request it. They yin
usually .do.all they can to:Support you. qy they will not
provide it, however, you can try to' secure'it youraelf through

J

4
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REFERRALSi AND ASSESSMENT

supilort agencies (rehabilitabkm commiseion, aVocacy.

I

organizations and so forth). -Or ypu could see your superior.
. 0% ::1u could work through the parents. They'can request that .

another IEP be written. As yom see, you have s4veral options.
When ybou and the'student's teacher.firmly.believe that

without 4 certain support service, the student cannot proceed
in your prograM (in otheewporda, that the placemqpt is
inappropriate), do not hesitate to make tfiis -known. The goal
oT P.L. 94-1.42As to give a free, appropriate public educatron.

L

111
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nservke Activities

What's true?
A personal_4216,1,

Which job?
What's important?

A

All handicapped students are entitled to a fr4 and appropriate

fl education in the least restrictive environment. .

4,

The assessment of a student ca4 be either a formal or informal process.

A sessment by observatipn can provide the teacher with much ,plformation

( about tipte student.

pERFKMANCE qIums

The teacher wIll be able to determine what preconceived misconceptions

exist.

Pe sonnel will be Able to identify important questions to ask'handfcApped

udents entering vocationial programs.

Teachers will demonstrate the Abilityko identify long-range goals

for hand4apped students.
4r

44
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WHAT'S .TRUE? 0

Materials Needd: blst of statements
Pencils

Number o Participants: Any number

Approximate Time Needed: .15-20 mihutes
4

Instructions:

, REFERRALS ANDASSESSMENT,

-INSERVICE ACTIVITTEe.

1. Use ehis.astivity with only vocational educators...-\-.

For.a person with any background in special eddcation,
the:test is lar too easy. .

1. Put participants.into small groups. Give each persod

a copy of the statements, .and hgve them indicate whether

they believe the statements are true orfalse. Allow

5 minutes.

3. Go through the form after the group is'finished.

4. If you think participants arie becoming impatient wi h
thi test, or if.the discussion 'is very slow,' move o

to another activity. With the right group, the act vity I

will work yery,well.

(Questions 3, 6, 13, and 15 are true. All the rest arr

false.) ,

'4

113



WHAT'S TRUM'STATEMOTS

1. Retardation 'results from inborn inferiorities.

2. Retardation is due to accidehat birth r. in earl}, childhood.

3. 'A retdrhed person can usually be'taught o helped to develoP
,Eind change.

. Retarded people are usually the offspring of inferior parents
oF grandparents.

5. Retarded persons are a phenomenon*of civillzed socieites such
as ours.

.

6. Under stress, retarded peoplelreact much as do normal persons.

7. You can tell a person is retarded just byrooking.

8. Retarded people!ire more\highly sexed than normal people.

9. Retarded people jlave criminal tendencies.

10. Retarded people can take care of tilemseiwes.,

11. The retarded cannot turn out work,of consistfpt quality.

12. The retarded cannot read and follow directions.

13. The retarded know they are different.

14. The retarded do not respond to human, friendly treatment
as do normal people.

15. The retarded can tell whether a person is friend or foe.

16. The retarded are Placid by nature.

17. The disabled child requirea nu;re patience.

1.8. Disabled people like to be with their own kind.

19. Disabled children are sick.

20. Disabled people are.sad.

21. Retarded students need more love than other studenta.

22. Disabled studepts don't have much Co look forward to in life.

23. Rtarded.adulta are childlike.

114
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PERS4NAL NOTE

Materials Needed: As required by speaker

kumber of Participants: AnY number:

Approximate Time Needed: 1.5-20 mi6utes

Instructions:

REFERRAL AND ASSESSMENT

INSERVICE ACTIVITIES

e

1. Before the workshopt, arrange for a teacher who has -

been successful with a handicapped student in vocational
education, to answer the questions below. Give the

speaker 15 minutes.
1.

2. Leave 5 minutes for any additional questions.

r\

QUESTIONS

1. What handicapping condition did your Student have?

4 2.. What was one problem you experienced In teaching the student?

3. How did you solve it?

4, When the student entered y r class, how successful did you

think thb student would b

5. How successful was the stud nt? Why?

6. Was the student ever employed in your field?

7. What is the student doing now?

8. What new perspectives did this student leave you?

6 40111
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.1).

WH1CH.JOB?.

Materials Neededl Which job? form
Pencils

1%12

Number of Participants: Any number

Approximate Time Néèded: 20-30 mtnutes

rastructions:

STUDENTS:

-WWWRAIS AND A.(761SSMRNT

rNSRRViVE ACTIVITIRS

1. yut tlie.participants In smaller groups. Assign one

.
of.the students described beloW to each small group.

2. Based on these descriptions have participants go throUgh.
the form and mark whether they believe each job would be
an appropriate long-range goal for the student. Have

them ready to defend their decision. Give five minutes.

I
3. Have them share their decisions with.theer small group.

Give them ten minutes.to come up with a grOup list.

4. Lead a discussion aeout the differences between'the

small groups',. fists.

Sam fhompson is 0 Mildly retarded student. He is 19 years old'. Sam has
short aetention.Span and is Treqii&itirinattentive. He is significantly

-below grade level in both reading and math. His motor skills are
average for his age.

Tony Garza has an auditory learning disability and has difficulty,following
oral Instructions. When receiving ingtructions. Tony frequently .

requests that information be wpdated. His math skills are good,
but his reading'skills are at about a third-grade level..

TracqcWilson, a 16--year-old wheelchair-bound paraplegiC, is paralyzed
fron the Waist down: She moves around easily in her wheelchair

.and hns full use of her arms... .Her reading and math skills are at.
.gra'de level and her performance in the,building trades has been
excellent.

;

Lorne Simpson, an 113year-old partially blind student; must depend on
his sense of touch for'learning. He has some difficulty with eye-
hand coordination and wbile his math is aC grade level his reading is
below grade level.
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REFERRALS AND ASSESSMENT

vispRVICE AcTTV.ITIES_

Peter Miller is a l9-year-oid deaf st dent. He does Somp lip reading
itnd signing. peter is unable to recognize speech sounds, even ,with
a hearing aid, and his reading and math aro ab.clut two grades below
his school-age peers.

4.

4

.g.fe
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YPbSSIBLE LONG-RANGE GOALS

Sales clerk
General merchandising retailing
Food etores
Apparel and accessories store
Motor vehiclep and accessories
Ipsurance

Clerical
\\

Bank teller
Bookkeeper

Cashier
File.clerk
Libra y attendant,or assistant
Mail arrier
Proofread&
Receptionist
'Secretary'

Stenographer
Typist

Office machine operator
Automobile and accessories installer
Cabinetmaker
Carpet 'Installer

Construction ,

Brickmason or stonemason
Bulldozer operator
Cement and concrete finisher
Electrician's apprentice .\

Floor layer
Painter's appreitice.

Painter
Paperhanger
Plasterer
Plumber1,1

1.1.14CH JOB? 8

Plumber's assistant
Roofer
Tile setter

'Electric.power lineman
Mechanics and repair people

Air conditioning, heating,
refrigeration

Automobile body
Automobile mechanic
Farm impl
Heavy equ pment mechanice
HousehOld applia ce and

accessbry in tellers and
thiechanics

Officd maChine
Radio and television

Metal craftsmeh
Boilermaker /-
Job and die setter

110

APPROPRIATE

4

APPROPRIATE

-NOT WITH-

APPRTI TE :MODIFICATIONS

1



Machinist
Sheetmetal worker

Printing craftsmen
Bookbinder
Compositors and typesetters
Phonoengraver and lithographer
Pressman and plate printer

Tailor
Upholsterer 3

Clothing'ironer and presser
Garage worker and gas station attendant
Laundry and dry cleaning operator
Meat cutter and bUtcher
Welder and flame cutter
Seamstress
Bus driver.

Carpenter's helper
Garbage collector
Farm laborer
Food service worker

Baitender
Busboy..(or girl)

Cook

Dishwasher
Food counter and fountain worker
Waiter

Health servic.e

Dental,assistant
Nurse's aid, orderly, attendant

Child16are wdrker
Hairdresser_and coametblogist
Shampooer
Barber
Guard or watchman
Baggage porter or bellhop
Chambermaid
Janitot

Delivery'person
Taxicab driver

APPROPRIATE
NOT . WITH

APPROPRIATE APPROPRIATE MODIFICATIONS
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WHAT'S-IMPORTANT?

REFERRALS 11ND ASSESSMENT

XNSERVICE ACTIVITIES

Materia1s Needed: Art of news print
Paper/pencils .

Masking *tape

Number of Participants: Any number

Apprdximate Timt Weeded: 45-60 Mlnutes

Instructions:

. otpEsTION

_- f,' - -

1. Hand out one piece of paper to each participant.

2. Ask them to individually and silently respond to the

question below. Give them five minutes.

Then ask for one.suggestion from each group member.
-List these on the art,or news print..

4. Discuss as time allows. You will be given 10 minutes.

5. .ChoOse the two most important suggestiOns and mark them.

6. Give your net$s Orint to the workshop leader to kape:up

and be ready o discuss.your most'important aUggestion.

What would you ask a handicapped stua-nt who wants to enter your

vocational program? List several 8 ggestiong. Be4s specific

as 'you Oant, but-mark which vocation area or which handicapping

conditions the questions would apply t .

rr
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Re alarms

Marilyn Kok Organizations which can
assist with assessment

Helpful materials

WHERE MIGHT I FIND ADDITIONAL INFORMATION ON THE VOCATIONAL ASSESSMENT OF

RANDICAPPED STUDENTS?.

Rehabilitation Commission: These agencies are old hands at

assessment. In addition'to,information, guidanbe, and further
resources, if :your student iè eligible to receive-services,
rehabilitation agencies, may even perform the entire .

.sssessment.

Mental Health/Mentaj Retardation: These agencies may be able

to provide cOunseling and other support services relating to
career decisions.

Employment agencies: State'employment commissions have a

valuable bcklog of experience in finding jobs for handicapped
'clients. You could apply this experience to vocational
assessment. (See the list in the Resources for Chapter 9,
Employment).

Advocacy groups: Many of these groups 'have put a lot of work

into the assessment of handicapped individuals. _Furthermore,
they ean offer suggestions as to what jobs have been available
in the past. (Sep Chapter 4, Handicapping Conditions).

411
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WHAT BOOKS COULD YOU SUGGEST?-

A

'RE6WRAZS AND:ASSESSMEP)T

RESOpgCES

'Probably the most exteusive work done in this field is
reported in'this handbOok:

"

Albright,Len, John eabac, and Rupert Evans. A System for the
Identification,,Msessmentt and EvalustiOn of the Special
Needs Learner in Vocatlonal Educcation. Urbana-Champaign: .

Bureau of Educational Research, University of Illinois,
1978. ,

I also highly recommend
,

DOnna Williams, Handicapped Assistance, 6200 N. CenXral
Expressway, Suite 306,1)allas, TExas 75206, (21:4)

A3-4554.

.10
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The vocational cpunselpr--
a posgible key tb duccess. . t .

Support.personnel in special
education

4

.4. AA.an administrator, you may'halie One oftenL-overlooked
.resource, your vocational counselor. While-there are.stäte
guidelines coneerning the dutfeb of the voeational counselor.,
I have'Iound'that; in reality, their duties vary greatly.from
district.to difitrict.

Your'vocational counseloecould be a key in the success o
your mainstreaming program. .Why?

A-

The basic guid"ance training program usually includes 111

'some Course work in speCial education.

The vocational co:161or already has a large degree
of sensitivity tb people and their problems or,they

° wouldn't have'chosen guidince as a career field.

The vocational counselors must have demonstrated
work-experience.OutSide the/told hf education for'
certification and-probably rube some idea of'what its
like.'"out there:" , ,

1

d

,o

Becauge of jop struqure, Che vocational counselor can
,be mobile between cadivuses aiad departments and thus

able fo carrOout many coordinating eiforts, ,

, , N ,.
f

I
,4

, o .

The vocationaliunselor can be available to participat9
,

in ARD and tEP M etings.

%

j?,:t .
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VOCATIONAL GUIDANCE

Xhe.voeational coupse1ovh5an b given time and
opportunity to visit programs in other districts
and iiith.other agencies and qhus be able to srve
as'a resource person to your vocational teachers.!

The vocational counselr can aSsees testing programs Ilh
.,

more unique.ly sutted to'special needs students.

The vocatipnal counselor can interact with students
;and staff J.n 1ndividu0 or small group counseling

.sessions. , //

« i '..:
'WHO ARE THE'SPECIAL EDUCATION PERSONNEL AVAILABLE FOR ASSISTANCE-TO.MY VOCATIONAL
'COUNSEL6R AND WHAP'ARE THEIli ROLES? ',.

P

0

The Dirdctor of Spjtal Eduaetion is the administrator for
special education. TheAirector has the most complete._
fnformation on resources availabletin your sch6O1 district.

The Teac4er'Supervisot of Sp:36ial Education works'regularly
with ill personnel in specJal education. The teacher

'supervisor can great y ehcilitate Matching studenfs
with appropriate sup ortipersonnel.,

TheDiagnostiCian has traitiing for student assessmerkt and

diagnosis. lhe dingnostician 'Can administer appro$riate
tests or, recommend revurcestfor assessment outside the
school where they are deemed necessary.

The Special Education Counselor haErhad specialized training
in guidance4for special education students%

The Resource Vocal Teacher lstrained to teach handicapped
children.. Thia p4son wcrrks most closelY with these
children on a daily basis.

The Vocational AdjustMPnt Coordiria& (VAC) works with

handicapped students who.are working part-time'in the.
community. The'VAC places handicapped scudents on

. the job and stays abreast Of their pitress on the
job. #

.The gomebound Teacher has th responsibiliey-of teaching students
-. -"Who cannot attend school.' These students.m.0 be out of

school temporarily (it:physically untible to ever attend
school.'

124 4



WILL. MY. DISTRIC1

VOCATIONAL:GUIDANCE '

f
HAV LL.THESE SUPPORT SPECIAL EDUCAtION PERSONNEL?

Not necessarily. Your diptrict will, however, have some
of these or your school may be a member of a special 'education
co-op.

AS A SPECIAL EDUCATION CO-OUrHE SAME AS A CO-Of IN VOCATIONAL EDUCATION?

No--notsat all. sA special education so-op is a co-operative
effort tietween 2.or maTe i;choOl districta to provide more
complete special educaelon resources. These co-!operative
achool districts share persohnel and expenses.

,
".
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Inserv ce Adivities

Lindy Wright

CONCEPTS

lc\
at<

Body talk
Decisions, decisions. .

Opinionnaire
What's your opinion?
Handicapped speaker
How doeW it feel-V

,

,J0

, Handicapped students have special vocational guidance needs.

VocatiolialCounseloti4ust understand and value individual differences.

A counselor must have a positive attitude toward the handicapped before
they can successfully work with them.

. PERFORMANCE OBJECTIVES

Vocational Counselors will be able to assist students with the decision
making procesa.

Vocational Counselors will be.able to meet the indivichial itkeds of

ktI6e handicapped student.

\
Vocational Counselors will be able to demonstrite a positive attitude

toward the handicapped by phowing a empathic understanding of
problems. A

.126



BODY TALK (ATTENDING BEHAVIOR)

4

Materials Needed.: None

.Number of Participants: 5-25

VOCATIONAL GUIDANCE

INSERVICE ACTIVITIES

Approximate Time Needed:., 20 minutes

Instructions:

1. .Ask for 2 male and 2 female volunteers for.role playing
situation. Ask them to leave the room.

2. Indtruct group to Watch for.attending behavior. Males

usual* tend to be less "touchers" than feialesi will
tend to.Eitand ',farther 'apart,,. etc.

3. Instruct the volimteers-outside that they-will be
greeting each other, (the 2 males first, then the
2 females) that they are long-time friends and are
seeing each other again/or the first time in several

rears. They are to carry on conversation for about
2-3 minutes but are not to know what the group will

be watching for.

4. One male then enters, the other then knocks on the door
and the role playing proceeds for 2-3 minutes. The same

happens with the female volunteers before there is arty 1

dlscusdion.

A.discussion follows and,observers note and.discusd
the differences between the way the males'and. fe0ales

N
Interacted.

1

.
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DECISIONS, DECISIONS. . .

Materials Needed: Transparency
Problem Sheets

Number of Participants: 10-100
N-

ApproxiMate Time Needed: 30 minutes

Instructions:

0
1. Presenter shows decision-making transparency to group

and discussed and clarifies each step.

2. The problem sheet ia then passed out to the .

participants and they are to solve the problem.

3. VOlunteers are then asked to share with the group
their solutions to the problem, difficulties
encountered in meeting theproblem, etc.

0

YOCATIONAL GUIDANC

INSERVICR ACTIVI SIPS
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DECISION MAKING4PROCESS

STEP DEFINE THE PROBLEM.
11.

St) 2: IDENTIfY YOUR GOAL.

STEP 3: CONSMER ALTERNATI9ES1

,STEP 4: ANALYZE THE CONSEQUENCES OF EACH

'ALTERNATIVE.

STEP.5: SELECT THE BEST ALTERNATIVE.



.4

Problem Situation:

As.of the end of this school year, it will no longer be possible

for yo 'to continue worki6 in the field of education:. You need

:leemploy nt,. alid mus't noW make a decision as to what job you can
/

step into immediately or for Width you can retrain.

Step 1: Define the problem. (What specifically 1$ the real problem?)

Step 2: identify your g9al. (Consider your assets, intervOlts, and.
values.)

Step Consdder all altternatives. (Think as freely as you can;
.consider any poss),bility or dream.)

Step 4: Analyge the consequences of each alernative. (Consider
both the good and bad consequentes.)

Step 5: Select the best alternative.

;
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VOCATIONAL GUIDANCE

INSERVICE ACTIVITIES

OPIHIONNAIRE

4

Materials Needed: Semantic Differential Forms
Pencils.

Number of Participants: Minimum 15, Maximum 75

ApproXimate Time Needed: 20 minu4es

1. Divide group into three smaller groups.

.2. -Give each person in each group-a semantic differential,-

form. One group will be given "Handicapped Student,"
4o, one group "Average Student;", one group "Ideal Student."
*.V .

3. Instruct par icipants td mark on the form how tbkey

honestly feel about that student, (Groups are nbt

tolknow they each have a diffdrent student)

4. Each group is to.decide on five words from their lists

that best describes their student.

5. The presenter writes on the board the descriptim words
from each group anddiabels the words by the type of

stvdents being descrlbed.

6. The presenter instigates a discussion and comparison
of the likenesses and differences perceived betweeP
each of the three students..

13.4
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ATTRACTIVE

GOOD

OLEAN

KIND

PLEASANT

H
nONEST

,EXCITAI3LE

HEALTHY

HAPPY
.

INTERESTING

STABLE

COOPERATIVE

MORAL

DANGEROUS

PASSIVE

POLITE

SELF-CONTROLLED

NTELLIGEO'

WEAK

HOSTILE'

14ITTY

OCIABLE

JliLIABLE

SUCCESSFUL

IDEAL STUDENT

4..0101 1100 11.0.1

.

132

e

UNATTRACTIVE'

BAD

DIRT2/1

CRUEL

UNPLEASANT

DISHONEST--

CALM

UNHEALTHY
\

SAD

BORING

UNSTABLE,

UNCOOPERATIVE

IMMORAL

SAFE

ACTIVE

RUDE

UNINHIBIIED

STUPID

STRONG

FkIENDLY

HUMORLESS

UNSOCIABLE

UNRELtABLE

UNSUCCESSFUL

e



ATTRACT I VE

GOOD

CLEAN

K I ND ,

PLEASANT

,HONENST

Exc I TABLE

HEALTHY

HAPPY

I NTERO,T I NG

S,TABLE'

COOPERAT I VE

MORAL

DANGEROUS

PASS I VE

POL I TE

SELF-CONTROLLED

I NTELL GENT

WEAK

HOST I LE

WI TTY

SOC I ABLE

REL I ABLE

SUCCESSFUL

444

11110 ..1

-

^

STUDENT

01. 0 111

aild 1111.0

UNATTRACT I VE

BAD

DIRTY

CRUEL
0

.

UNPLEASANT:,

DI SHONEST

CALM

UNHEALTHY.

SAD

BOR I NG

UNSTABLE

UNCOOP,ERAT I VE

I MMORAL

SAF

ACT I VE

RUDE
,

UNINHIBITED

STUP I D

STRONG

FR I EN' DLY

HUMORLESS

UNSOCIABLE

UtiREL FABLE

UNSUCCESSFUL



HANDICAPPED STUDENT

ATTRACT I VE ,

GOOD

CLEAN

K I ND

PLEASANT

HONEST

Exc I TABLE

HEALTHY

HAPPY

I NTEREST I N6---i`

STABILE

COOPERAT I VE

MORAL

DANGEROUS

PASS I VE

POL I TE

S EL F7CONTROLL ED

INTELL I GENT

WEAK

HQST I LE

WI TTY

SOCIABLE

RELIABLE

SUCCESSFUL

,..

all owoo.

UNATTRACTiVE

BAD

DIRTY

CRUEL

UNPLEASANT

D I SHONEST

CALM

UNHEALTHY

SAD

BOR I NG

UNSTABLE

UNCOOPE6T I VE

IMMORAL

SAFF

ACT I VE

R DE

N-I NH I B-I-TED

D

STRONG

FR I ENDLY

HUMORLESS

UNSOC I ABLE

UNREL I ABLE

UNSUCCESS.FUL

641,1

...
aim*.
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VOCATIONAL GUIDMCE

INSERVICE ACTIVITIE$.

_

WHArS YOUR OPINION?"

Materials Needed: Number Sheets
List of Statements

Number of Participants: 25-100
NI

Approximate Time Needed: 15-20 minutes

InstructiOns:

1.. Presenter explains to the gioup that) they will

"literally" take a stand on mainstreaming the

handicapped.

A11

ire

2.. The number sheets are spread Irom one end of the

rooM to the Other: A -4-2'is if you strongly agree

with the statement, a -2 is if you strongly disagree

vith the atatement.

3. The presenter reads a statement from:the list and

participants are to stand on the number that best

describes their feelings about that statment.

4. The presenter, then asks someone at each end.ofxhe

contindum to defend their position. A short discussion

of that stind may follow. The presenter should stay

neutral.

5: Each statement is read anorracted upon until all

statements (or participants) are ekhausted:

-'<"

.1.35
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ISAGREE



STRONGLY DISAGREE
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1

I. Hdpdicapped students belong in Special Education programs.

2. An easier ourriculum must be prqvkded fer the special need student.-, 1

.1,1S1' OF STATEMENTS
./

3. Mainstreamihg means all hand4apped students will be put in regular classes.

4. Special education personnel do not unOerstand, and have no desire to
understand vocational proe;rams.,s

5. Vocational teachers do not want special education students.' in their classes.

6. Vocational teachers are not trainecrto work with handicapped students.

7. Regular students Will harrass the handicapped student.

iff
8. A "free ald appropriate" education kr\nplies.that even the severely and

profoundly retarded must be admitted tç . pu, blic schools."

9. Handicapped children present:a safety hazard to others in vocational.clasaes-
.

10. Handicapped-students can't really benefit from vocational training,.

11. Special education students cannot compete in youth leadersi4p contests,.:_)

12. Vocational courses are already overcrowded with students as it ts without
adding handicapped stqents.i

,

13. The vocational teachec will have_to spend too much time with the handicapped
student.

l4. Special education students are only placed'into vpcational classes to medethe
whims of the counselor. 0

, 4
15, .A Ilandicapped student.4 'a regular vocational program will "slow down"

'the other students.



Ar
HANDICAPPED SPEAkER

(..
0

VOCATIONAL GUIDANCE

INSERVICE ACTIVITIE$

Materials Needed: None, unless requested by speaker.

Number of Participants: Any number.

ApproxiMate -Time Needed: 30-4 5 minutes

Instructions:

, )

.1. A handicapped person 4s featured as a guest speaker
to,relate experienees, problems, barriers,,and
successes'encountered%

2. If scheduled to,speak just before a hreak, participants
can be Invited to visit with the speaker and ask-
questiOns-

t- -
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HOW DOES IT. FEEL?

VOCATIONAL.GUIDANCE:

\ 'INSERVICE ACPIVITIMg:

4

Materials Needed: Situation Sheets
Pencils/paper

Number of Participants: 10-50

Approximate Time Needed:' 15-20 minutes'

Instructions:

1. Break large groups into groups of 54 people.

1

A

,2. Give each person a situation sheet and halle each
person wyite down how they would respond to that
student. Allow approxVpAly 10 Minutes for responses.

3.

.044,
4

Discuss within the grdos the responses, why they
responded as they did, ,how they might have responded
d4fferently, what they tflought that student was
feeling, etc.

.7"

.143
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SITU440N SHEET

1. "I hate school, had It with this dumb place. . ."

3

2. "I'm not happy at home, my mom and dad are always fighting:and
they don't want me around. . ."

3 "Everybody is always making fun of the way I walk. I cait't help

it, I had polio as a kid. I don't haire any fii,ends. . ."

4. "That Mr. Conners! He embarrasseNle in cfass again today.
I just can't read out loud and he's always calling on me. He's

, a rdal turkey!"

a.

5. "ThAt blind kidshe's got it made! The teachers don't make
her do anything, but they make everybody else work like craiy.
It just isn't fair!"

VP,7

,
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co /cos

Nan Crowell Resources available td.the
vocational counselor. . .

National associations. .

. . . Resources.for the
counselor's library

1

WHAT ARg SOME ADDITIONAL RESOVACES AVAILABLE TO THE VOCATIONAL.COUN ELOR
FOR ASSISTING HANDICAPPED STUDENTS?

Employers in the community may be wilLing to provide job
try-out opportunitils early in a student's vocational training.

The department of rehabklitation may be able to provide'the
student assistance in pretrsining assessment, vocational

'f counseling and phicement.'

Private agencies such as Goodwill InOust ieW sometimes offer
vocational services similar to those provided by the department
Of rehabilitation. Such agencies can provide a vital link
between,school and employment', and contact with them greatly
enhances a student's vocational futuie. \

COMmunity service organizations such as Riwanis'or Lions Club
wHich raise funds for equipment purchases or for speCial

. .activities.

*
. .The;local library which will have listings of additional resources.

145 ,
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VOCATIONA4 GODANCE
.

RESOURCES

Associationa formed to suplort specific handicaps,such as:

**

The National, Association for Retarded Citizens (local chapter)
The state agency for speeth and hearing
The state agency for the blind

National associations such as:

The Council for Exceptional Children'
1920 Association Drive

Reston, VA 22091

NAVESNP

American Vocational Association
2020.N. 14th-St.
Arlington, VA 22201

President's Committee on Employment of the Handicapped
1111 20th St. NW
Washington, D. C. r 20210

Btireau of Education forthe Handicapped
U. S. Office of Education \

400 Maryland Avenue SW
Washington, D. C. 20202

WHAT ARE SOME, RESOURCES +HAT COULD BE ADDED'io'THE VOCATIONAL COUNSELOR'S
LIBRARY?

Appleby, J. A. Training Programs and Plficoment Services< ypcational
Training anAlacement of the Severely Handicapped. Salt-take

Olympus Publishing 'company, 1978.

This handbOok presents 152 summary descriptions of vocational
training programs and placement services for severely handi-
capped individuals in the U. S. Its purpose is to acquaint
professionals with a resource directory of national scope.
Summary information on each program includes program description,
size, clients served, certification and/ordicensing, staff, .

\

facilities, assessment, and cost.

Bowe, Frank. Handicapping America, Barriers to Disabled' People.

New York: harper and Rowe 1978

"America handicaps disabled people. And .because,that is

true, we are handicapping America itself."
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VOCAIIIONAL IDANCE'

RESOURCES

1 1

So begins Dr. Frank Bowe's unusual 1ew book which talks .

about attitudes toward disabled pe.ple "hat handicap:

(

heir ability to be productive ci zens

,Jmbst 36 million Americans have physical, mental and.emotional
0.sabilitieS--one out of,six of'us. Yet, for two centuries,

we have designed a nation for the average, able-bodied majority,
and so today millions of.people cannot enter many of out
buildings; ride our subways and buses, enjoy educational..and
recreatiOnal programs or use our communicdtions systems.

Drawing upon extensive evidence and his three decades of
personal and professional experience with disabitilky, Dr. Bowe
writes this book for all of us. Only when we,have seen .the

problems can.we see the solutions. Only then can=we begin to
build 4 barrier-free America.

Brolitil Donn E. (ed.) Life Centered Career Education: A

Competency Based Approach. Reston, Virgthia: The Council .for
Exceptional Children, 1978.

This curriculurl was conceived in the field of special education
based on the bitlief that handicapped individuals can function
compgtentlyi Oven appropriate learning experiences.

The project was field tested among participants in six
school districts. The.refined product was then evaluated
by five jiational special education experts., Ah interesting
group of unpfanned sfde effects develoPed. Th6evwere:

as

an increase in,mainatreaming
improvement in individualized instruction for all students
broadened curriculum (or regular students
improved relationshlps wItO_Community agencies
a common focus for team efforts

While axis curriculum waeoriginally developed for use with
mildly retarde&secondary students, the 22 sliecific leainer
competencies Are quite appropriate for all students, Leainer
objectives, activity description, suggested adult roles
competency assessment rating scale ahd'a resource guide
cAcimbine to make this a fairly complete career education
curriculum for special needs and other students.

C1e1landiiRichard. Civil Rights for the Handicapped. Arlington,
Virginia: American Association of School Administrators', 1978.

4



VOdATIONAVVUTDANCE

. RESOURCES

The goals of this handbokare:* (a) to make the reader
more.aware-Of the various dimensions'of administrUive .

-declsion-making necessary for successful plandling, and.
(b) to provide the reader with suggested prograth planning,
conducting and analyzing activities to facilitate service

t

delivery effErctiveness and efficiency.

The author notes that thisllandbook is.not.intended to
comprehensive plann1ng document for Section 504 implementa---
tion, nor does it examlne all the possible organizational
structure and operation changes that may be necessary to
VIIplement Section 504.

Issues-are succinCtly addressed and easily assessed in this
A I

handbook written primarily for school administrators.

0

Craig, D. P. Hip Pocket Guide to Planning and Evaluation:

Trainerys Handbook. Learning Concepts; 1978.

ThiS handbook offers a training design, suggested procedures,

. and a complete set'of materials_far_conducting.a workshop or
.training program on planning and evaluation using the Hip.

'pocket Guide to Planning and Evaluation as a participant
workbook or text. The training design incorporates.a variety
of 'active learninwtechniques for teaching a step7by-step 4

1

process for* defining a problem,,,setting objectives, deciding

among alternate strategies, preparing for implementation,

and designing.and using evaluative ,informatlon. The guide,

was developed as a basic preview to the planning process and
the workbook'format allows the reader to work through his/her

plan at each step of the way..

Dahl, Peter R., J. A., Lipe, Dewey, Mainstrdaming Guidebook
for,Vocational Edpcators, Salt Lake City: 014mpus Publishing°

Company,'1978.

This book begins with the sentenCe, "A handicapped
individual's capabilities are'much Are than

that person's limitations," which aptly se e stage

for all that follows. The writers take a positive approach

to challenges such as developing positive staff and student

attitudes, architettural barriers, assessment, curriculum
modification and lob placement. Also included is a descrip-

tion of the various.handicapping conditionsland a list of

agencies and organizations serving the,handicapped. The book

takes a thoroughly, upbeat tone emphasizing success: and not

failure, because success is the goal. It is well written

and would be an excellent resource book for anyone working
with vocational education for the handicapped. .

(
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VOCATIONAL.GUIDANCE

.,4ESOVRCES

DavN, S. and Ward, M.Wocational. duc.0-tion of &indica ped-

, Students: A Gudde for Policy Devero meht. Reston, Vir itaa:

The Council for Exceptional Children; 1978.

This guide is designed to assist state,ana local educational

agencies and,intermediate educational pnits in developing

administrative policies for the vocational education of .

handicapped students. It_contains general descriptions of

policY areas and developmental guidelines'which present a
variety of information for the,Oblicy maker. The guidelines

review the apOticable public'laws, present issues related,

to the policy area, outline erements of good practice,and

in some instances cite references where further informatIen

can_be obtained: Thesguide is divided into the following\

nine sections: Identification of Students; Vocational \
Assessment; Individualized Education Programs; Prograt

\
Placement; Service Delivery; Planning and Administration;

Facilities and Equipment; Personnel; and Fiscal Management.

Education q. S..A: Educating the'llandicapped. Arlington,
A

. Virginia* National' School Public Relations Asaociation, 1977.

Educating the Handicaphed is one of a series%of Education

U. S. A. Special Reports on,cprrent trends in school policies

and programs, 'The purpose of the series is:to provide school

_practitioners at all levels with the most up-to-date infoi-

--,7mation on the issues of today's constantly changing education

.scendi Thisvolume deals'pragmatically with public education

qor the handicapped. After explaining the laws, this publication

,addresses step by step procedures on issues such as,local

leadership, developing individualized programs, mainstreaming

training'teachers, working With parents, and architecture.

^Finch, Curtis R., Crunkiltoft, John R. C rriculum Development in

Vocattonal Technical Education. Boston:ç Allyn and Bacon, Inc.

1979.

This publication is Written for teachefs, curriculum

coordinatOrs,Mpdministrators, state education personnel; and

private industry trainers interested.in developing vocational

1., and technical curricula. It offers'a number of helpful prin- ,

ciOles and strategies for curriculum .planning, develg)ment,

and implementatron.
,

It covers all areas of vocational and technical education.

Also, it offers numerous principles, strategies, detailed

guidelOes', and practical examples foi systematically

devi loping vocation& .and technical curriculum. Included

are

Y
d

illpree apPendice of ready-made forms to. use with

'students. ,

,
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VOCATIONAL GUiDANCE

RESOURCES

Grosenick, Judith K., Reynolds, Mairnard C., Teacher'Education
Renegoeiating holes for Mainstreaming. Minnivolis, Minnesota.
The Untversity of Minnesota, The Council for Exceptional
Children and The Teacher Education Division of C.,E: C., 1978.

;

94-142.rules outliganket judgments. lay local.school
officials that specific types of handicapped.children shall
be educated in special classes. This law can J3e.implemePted
only if fundamental changes in the preparation of our teachers
are brought about.. rt was out of this concern for.the need
for change in instittions Of higher education that this
volume evolved.

The.fotus of this volume is upon the changes that are needed
in teacher-educafion programs to address the-proCess of main-
streaming handicapped children. . The papers represent a .

number of approaches to implementing this, teconceptualization
of teacher education. The authord, who are associated with
Dean's Grants ProjeCts, speak from different professional
viewpoints,.

Kelly, L. J. and Vergasop, G. A. Dictionary f Special EduCation
and Rehabilitation. Denver: Love Publishi ,1978.

Anyone not e sively involved.in Specidl education and
rehabilitation is likely to be%confused-by sothe of its unique
jargon. Through this publication, the authors hope to give
more meaning to the language"of speciaJl education and -

rehabilitation: They have attempted (to compose the defini-
tions in the cleArest, most practical manner-possibfle; and

. key terms within the definitiOns are cross-refer ced by

use of italics.

National Associatipn of State Directors of Special'Education.
Functions of the Placement Committee in Special Education: A

Resource Manual. Washington, D. C: NASDSE, 1976:

TAs is a resource manualadesigned for pm major audiences: .

local school district personnel and state education agency

personnel. Its objective it to prov142 a guide for place-
, ment committees to follow in fuluil1i their L-sponsibi1i-

tie4, especially in developing inOvidUalized education
programs for handicapped children and 4 guide)for those
responsible bir training placement committee9 'in meqing

, federal and state requirements. The manual *s divided into

four major sub-sections: (1) an overview of Public Law
94-142 and an introduction to the functions of the plase-
ment committee; (2) a series of sections covering each

450
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'committee function; (3) an activities checklist to. bp used to

guide the committee through all resocirces Such as sample state',

guidelines formai, Ode process procedures and suggestions for

preliaring Individual Implementation Plan forms.,,

vbqATIONAL GUI:DANCE

,RESOURCES

Weiner, B. B. (.1,ed Periscope: View bf th dividualized

Educa)on Progrtr Reston, Virginia: /The Council for'Exceptional

Children, 1978..,
0%

The-ioapers tn.this volume wereiabstr4 d frvIgui original

pool of 115 AchedUled,copference sessto s. Th%Ore concerne
with matters ranging p-om social and phi sophical---To

A. to lOcal schoolkdigtitct and buildink, kactices: They are

representative of the prevading themes of the Topical Conference.

on'Individualized EduCattion Program. Planning: 4profesSlonal

Vreparation, the participatory process working with Parents,

.accommodation for particular needs populations and environments, p

and-manageable administration.

a

-)4
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Individpolized
Educcitipiti Program

4.

n

Orme G. Turner
-

Who writes it. . .Vocational

. educator's role. . 1

Rqsponsibilities. . . .T.i.ping

e . . .What's included.

Accountability .

. - ,
.

,

V ,Y4

As an administjator, 'you are well aware that yok basic.

task is to linage data, people, and curricular programs. To be

an effectiVe:Omtager you must use management tools. The usage

of management.tools assuref>a better linkage between your
responsibiiilies and the needs f students. There are many

management tools_ aVkilable to assist you. .4These tools help you
to plan, organize, andnontrol the programs you administer.

Ifyou accept- Oda thesis, then it should be eaey for you -

to accept the premise that an igldividualized educational program

(IEP) is a managementnool. Puoper use of an,IEP will enable you

to plan, organike, and 'control to meet.the educational needs

of handicapped students. Placement of handicapped students in
,vocational programs, ithout,.first developing an IEP can weaken

4*
your ability to1eiçLthe needs of stUdents. Therefore, a student

shoulenot be place .in avocatiollal program until an IEP
committeehAs i4erpreted the student's needs and identified
apprOriate program goalaind obpkfives.

Since management'and Alevel pment of an IEP is a team process,

in this chapter f will answer'questions related to the "who," .

"what," "where," "when," 'and "how" of IEP.developtlient. I will

conclude with a brief disCussion of the due process procedure.

IA
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WHO SHOULD BE ON THE IEP COMMITTEE?

4.

Many administrators have begun to rely more frequently on
cbmmittees to provide decision making data and'develop curricular

programs. The sUccessful use of committees depends on factors
I will be discussing in this chapter.

The writer40;Of P.L. 94-142 were well aware tha no one p4son!
is.likely to know and understand all the special needs of a giVen
handicapped student. .It is also not likely that any oneloerson

would know what services would best fulfill-the handicapped
student's needs. Therefore, it is important that individuals
who/can provide information on handicapped students be included

Y on the IEP'committee. Successful, pldCement oT'handicapped

students has been shown to be directly related to the.numtspr
of knowledgeable people on the TEP'commIttee-

. To assist in identifying a minimum number of IEP committee
members, P.L. 94-142 legislated that the'committee should include:

). IEP

9

A special education supervisor
, .1 The student's teacher 1

'The student's parent, guardian, or designator] parental

representative
The student, if apOopriate

It is important'to remember that the exact number of members

on an IEP committee will vary'depending on that student being

considered. The following committee membership is given as av .

example when considering IEP development and placement in a

vocational program.

Vocation
Special

4), Vocatio
student
Special education teacher
Vocational counselor
Paxent,of the student being considered
The student4\lf appropriate
Professional diagnostic person who can provide
assessment Uata and assist in making interpretations
of tests.

1

1-0ministrator or vocationAll,sUpervisor
education supervisor
al t acher who will instruct the handicapped

e
WHAT CAN I DOJAIJASSIST IEP COMMITTEE MEMBERS?

Whether you might be an administrator serving on pn IEP
committee or not:0 there're certain things'you can do to assist
committee meMbers in theeOng committee responsibltities. fly
providingothe following ass4stance you wilA help the committee
be a more .effective interdisciplinary group and, avoid common

.
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barriers 00 team functioning.

,. .

.) 1. Provide information on the purpose and func,tion of
. . .

the, IEP coMmittee.

,
______...._ '.

.

.
.

This4s helpful in avoiding- mdrale and participation'.
problems. Members'are eager to participate and becoMe
more ittvolved if the Purpose of the committee has been
.properly communicated:

41,

. Provide information on,the roles anereslObnsibilities
. of committee members.

'-

This, again, is very important.in avoiding Morale anci
participation problems. It will assist in giving the,
commit,tee thtwiuthority to make the necessary-

recommendations for a given case. Role and reSivnsibilfity
information will.also help to reduce1nterpersonal
conflicts between members.

.3. sProvide.assessment .rocess.

Incomplete or ineffective data, on the student cab make
IEP development and student placement very.diffIrcult.

) A system for proper assessment of seudents can help
assure that appropriate decisiong' are- made in meeting

.the needs of handicapped ,students.

4. Provide outside consultive assis)?nce, 1

In some cases outside weperts such as Medical doctors
should be used as part of the assessment process and
as a member of the TEP'committee.

.5. Promide standardized forms and proceduzies.

a

r

The assessmeit of data and development of IEP's can be
more efficiently evaluated, developed,,and administered
if standard forms and procedures are used. lk

6\ 4'
.

6. Provide su. 4, ort materials and ro raM lacement alternatives. ilr

.. t, .

The IEP,cOmmit,teAcaA. bettAr identi y the least restrictive

.0
.

environment if, otoyisions:for and i formation on support '.
, materials and plOcemilipt alternatives,are provided.

n Provide for active parent involvement

You must realizg"that for most parents their involviiment
in educatiqnal planning is new. As a neWeduCational
team rnembeii parents have'spdcial problems that must be
dealt with to asadre their participation.

0)1' / (
J.
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8. ProVide forformal avenues of commumtpation.
A

IEP

A system ehr assuring ihat commbnicqtion exists'between
committee members and program administrators can assist
the process of meeting,the vocational needs of the
handicapped.

WHAT ARE THE RESPONSIBILITIES OF.IEP CODiMITTEE MEMBERS?

a,

The(overall responsibility of the IEP 4ommitteo is to work
together as a team. No one person should do inate the,proceeding.,
Th4 interpretations.and planning should make use of the inter-,
disciplinary nature,of the committee, and .only team recomMendation
'should be made.' This wi insure a high probability that the
resulting IEP will.be mplemented. . It is the responsibility of
the committee to only_recommend approuches, materials, and
methods that are readily available to the teachers and res
personnel wl.to will implement, the IEP.

The IEP comftittee should atall tilifes keep the
students in mind. If the following.general funct1,04: ieOetformed,
.the resulting recommendations and IEP should px00ct.fOr
vocational leeds of the handicapped .kudentw

1. Review all available assesg4nt'Oat
.iH

-If adequate data ino't .a.ailablethen it ia the
responsittlityof the coMllat to requellt additional
assessments..,

)2. Ensure Oat ro ram 1;cerient is not based
stude0 S_ coMmand,o EN1. ph..,. .

,, .

'.%..
.4' Li guistically ff)arent !students Mamrhave tO be'aasessed

in the languag they commandi.-
. ,

sole on

.

. ., .

3. E Sure.that p7ro ramjoiacOment is;pot based solely on .

is cito-ecoqomic and cultural dif?tElrerices:
.

- . 1 J11111,-,

A student should notbe laed i0 a special education
rogram 'ecause of (0'a:different fultural life-style, ,

b) lack,of past, educatiOnal opport,iinitlei, or (c) lack
Oacitlieyement'it .pteviclus educational experiences.

eterminfa' if the tudent Is ellt ible for locement in
a v0 ona ro

1

411 IconMittee mebe
for .,placemen.t..

ohould be Ware of the criteria

. ,155
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5 . '.Develo or -modif 'the XRP 9

4

Each member tabotad activOly rtieipate.in the development
of a realisttc JEP that will gand.the voeatipnal

.

\ education opportulaties ot the student,_/ -15

\I . / ,

6. 0!See tha the sta\ de t,is a eh. n'the .Zetast restrictive
envi onmebt:- . 1 1, , ,

4 \ I

.;sa_ participa rlar Vocatiol educatntoo 't6JW:4nna.o.\\t,there possible, AsSistaphOld be Ove
tudent

: -.....
1 I

,
i

t
V

. ,
1 --,

7. *sv.Ltv a'n-d. evaluat6\:the :* ann44.44. -

\ q.
.

a law says that special education aasignments should be
reviewqd once.a year, but if necessary the commitytee
should change or terminate the plan whenever'aproprpte
education is not king place,.

9.

PrOvide N summary of all de iberations,,findings, and
red;c4imendation*. /

This'summary should be easily understood and contain the.
Signatures of all committee members.

Observe a11 procpdural safegianrds.

0
Each mentber of the IEP committee should be aware of the
procedural safeguards.as identified in Subpart E of the°

. Rules and Regulations for the Education of the Handicapped
Children Act.

WHEN SHOULD AN IEP BE DEVELOPED?

Ong your agency has determined that a student is eligibke
for placement in vecial programs, an IEP should be developed.- ,

If thevstudent is/already in a special program and a new placement
is being made, a new IEP should be developed. An-IEP is a 4

stateme.t of the special education and related services that
are to te provided a student. The development of'an IEP should
take place at a meeting attended by the parent arid the student's
teather:if they had not yet been part of your school's
assessment and placement committee. Parents must be notified
that an Imp for their child ia going to be developed and that,
they firt,. tq be-part of the dev ment tenth. The meeting time
and plaCe rlivse mutually agr upon by the parents and the

.-schoon

If for-0 e reason the parent cannot attend the meeting,' you
...'must (1) infckm the parent of the optionsAiscussed by school

perponnel in afvelopinglhe 'MP, (2) see that the parents recpive
a copy of phe'lEP; (3)pake ac ssible all'reoords concerning the'

1" Op
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4. The projected dates for initiationof service§ and
the anticipated duration of ,the'serViCes; and

5. Appropriate objective, criteria'.and evaluationiprocedutes
and schedules f:or determining, on at least an.annual
basis) whether the short term instructional objectives
Par6obeing achieved..

. 'N

HE PUBLIC AGENCY HELD ACCOUNTABLE FOR THE GOALS AND OBJECTIVES OF THE IEVO
,?

,

ManTadministrators feel uneasy over the-use Of'IEF's because
they believe the individualized education program constitutes a -
guarantee by the schoo0iand the teacher that the 'ostudent.fulflll

all the 4tated.goa1s qind o0e.ctives. The Education of Handicapped
Children Act doe6 not require -sUch. accountability. HoWever, it

does state that schoca,s'arid *eachers should Make "good fai0."

157
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efforts to assist ythe Eaddent to nthleye the goals and Objectives
,

..1r-q

l

,)

44
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IEP and placement of the student; and, (4),inform the parents of
their hearing righpi.on ahy matter conc6rning the JET' pr
1 cement of th4 stUdent. This last point is frequentlyover-
ooked by adMinistratprs,-which canrresultln an unneceSSarY

breakdoWwof communication'.between.the school 4nd parents' By

taking,the time to in$2rè.. that parents are infaimed, you tan
'reduce the likeli jet1 of any-grievance gofnglto the hearing

4
stage and th efore save time and money for,both the school and
the parents.-

,

WHAT SHOULD BE IN THE IEP?

Aceording to P.L. 94-142, the content of the individUalized
educatiOn program for each student must include:

1. A'statemelkkof the child's present level of educational .

performanceY(What are the strengths and weaknesses of
h child?)

,
j(TP e

. /.

. A statement.of "annualgoals, including short term
instructional objectives; (ShOrt term instructional .

objectives are general.in natur'e'and should. not be .

interpTeted as'being-specific behavioral objective's.)

3. A statement of the'apecific spitcial education and.
related services to be provided to the child, and
the.extent.to whichthe child will be able.to,
participate in regulcar educ tion programs; (The,

legi§lation cOnsistently e hasizes the need for
assisting-handicApPed pers ns to participate in. -

regular vocational educat on.)



IEP

in the IMP.' The parents tave the right to ask for revisions
in the IEP if they feellhat sUch efforts are not being made.

WHERE cAll THE HANDICAPPED STUDENT BE PLACED?

".

The important factor td remember in determining pladement
of the student is that each handicapped student has the right tto
e placed as much as possible with children who are not handicapped.

A Any tiime a handicapped student's vocational education needscan ,
be met in (regular.classroom with the Use of.supplementary
resources, then such placement is most appropriate.

If the least restrictive environment is riot the regular
classroom wAth supplementary resources, then the following
placements Should be considered:

do, a combination of regular vocational blasses and
special education classes

special vocational classes in a separate classroom

homutinstruction

special school oriinstiltutions

40
resldential placeMents

If the public agency decides that the student should be
placed in a residential program, such placement Should be at
no cost to the parents of the student. HOwever, the parents
must pay all costs if they choose to place theTchild in a

orivate school. Whatever the placement decision is, parents
may ask for a hearing:on any matter pertaining to. the IEP or , '

placement of the Student.

WHAT ARE.THE DUE PROCESS SAFEGUARDS?

0

.

1.8 the resPonsibility of both the local and state.
. e<iticat04 hgenctostovrovOe appropriate adminiatrative due C)
,process procedurea that gUataritée fulI protection of the law
JO handicapped children, their parerita, andthe schools, 'If a.

. public agency de4des,to.change or refuses to Alter a student's
education pkogram, the,parents must be notified In writing. .

It is the responsibility of the school to explain vhat it
-prdposes'or rOusetftey4do fiopyhe studynit', the criteria"for
its decisioe, 4lidTthe-procVaurq1 scOguttrds *identified in
sub-patt g of p.t.14.442.; Ittlatimp9r600t '00,parente h

4 Werstand the ,Witten Ons4t.. ;Nether the parents.eone.ent or
14 ..*

411.
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, not, they may request a.hearing on /10 matter-reiated to their

education. The school may also-initiate a hearing

related 05. the Students' education. (See the folloWing chart.)

,

If 4 hearing 4s requested, the hearing mast be conducted

,V an impartial hearing officer. This individual cannot be.an

etployee :of a public agenky.involved in the education or care

of the Nild, or anyone who might gain from a decision being.made.

The decision of.the hearing offiCer 10 final unless the

parents'or the school appeals.; If there ia-an appeal, the state

-/education agency must conduct an impartial review'of the hearing

record. At that tiMe the official conductiag the review can

seek additional evidence, and/or- offer an opportunity to make

an oral or written argument. The decision Of the reviewing'

official is final unless the parents or the school files a

petition in court.
Even though the due process procedure is designed

provide a less. expensive avenue to,settle disputes wit out:

going to calm the heakng proceas can still be expens've for

both the parents and the school. As an administrator, you might

want to consider calling a pre-hearing conference, with the paxents

to specifically define the itupe being questioned, i.e., student

identification, evaluation, placementl and/or free and appropriate

education. A Ore-hearing confe'rence would serve to clarify the

issues, which would assist in- the actual hearing process or

possibly lead to settling the grieliance before taking it to the

hearing stage..
A-lack of knowledge o'n the part of parents, teachers, and

adthinIstrators reaults in the evaluation-phase of student

identification being improperly conducted. ,,,When.placement ip

ihased o4-poor student evaluation there is an increased likelihood

of the student's placement being contested. Many hearing officers

hav expressed the belief that poor student evaluation is t,he

majo caUse leading to due process ilarings..--.*.

,
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ApAtIpk,.Pt IftiffiyiND DUCPROCESS

PNiKEDOtS'
.

Parent,. ond/or
.telcho ohserve
thot student hq',

soqclui
education needs

Porents.request
evaluation or
student -

Comarehensive
evaluotion is
condncted

11

School osks.for
horents consent to
evaluate student

Parent's consent

Meeting to develop
IEP (With1.0 30
'davs.of evaluation)

Parents ogree
th IEP

Parents disogree
with evaluation
and placement

Parents bo not
give consent

Obtain
independent
evaluation

`

.

-

School follows
due Process
procedure

1101.
Hearing Is.
requested

1 L...

!martial hearing
officer conducts
hearing

Hearing decision
(Within 45 011
after request tor
hearing)

n opeal_ls Mock
tate ueot. or

cation

4

Stote Dept. Decision
(No later .than 30
001/S ofter request
for review)

Ilbvekpod by Moline to. TOiniio, T4mq4 Al.$ Ilnlvo.4101, 141/4

Lawsuit is fil7F-1

Courtliecides case I.

4Itt
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/vice Activitl
:r

Lindy Wright

CONCEPTS

ARD/1-EP byerview
IEP 6ase study

. WhO's reTsponsible?
NidT (Nominal Group

Pfobletn Solving

,

Technique) ^

A free and aPpropriate education must be provided,for all students. %

,

Meeting the needs Of the handicapped requifeh eommufficafion and

cooperation among team members.
.

,
4,

An IEP1Olist b developed for each special needs student.

PERPORMANCE.OBJEOTIVES

The teacher Will-be able to develop and implement an 1EP for a
special needs student,

,1

Personnel will demonstrate the ability to determine placement of

a handicapped- student in a'vocational prsogiam.

The teacher will be able to cooperate and communicate with others'

in an ARD committee meeting.

Personnel will be able to implement procedural safeguards Oa placing -.,.

students tn vocational programs.

161
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ARD/IEP AND.DUE 0.'" OVERVIEW

Materials Needed: Transparencies',

Handouts

Number of Participahts: Any ber

ApproxiMate Time Needed: 30-45 minutes

Instructions:

IEP;

INSgRVICE ACTIVITIES

1. A lectdre/discussion presentation is given using
transparencies and giving each participant a
handout of the transparencies after the presentation.

2.. Participants could be Asked prior to the workshop to
lirepare Questions for the presenter to answer after
the presentation.

3. Presenter should encourage questions and disCussion
.

throughout the Tresentation.

I.

162
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ARO' COMMITTEE MitVIBERSI-r

.AT LEAS,T,THREE. EAERg. REPRESENTiNG THE

AREAS OF AMON! TRATION. INSTRUCTION, AND

ASSESSMENT CLUDING AT LEAST ONE

REPRESENTATIVE OF SPECIAL EDUCATIDO.

DE4GNATED EDUCATfONAL'LIAISON,

THE STUDENT'S'PARENT OR GUARDIAN OR
If

DESIGNATED PARENTAL ITEPRESENTATIVE.

.- THE STUDENT.

c_ey

ERE APPROPRIATE,

163
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4ARD 'COMMITTE RESPONSIBILITIES
4r

I

4

EACH DISTRICT OR SPECIAL EDUCATION COOP,ERATIVE MU T ES:FAB:LOH
e

AT LEAST ONE ADMiiSION, REVIEW, AND DISMISSAL (ABD).OMMITTEE

TO PERFORM THE FOLLOW NG FUNCTLONS OTHIN
T1-1 SPECIACEbUCATION.

A
r 0

INSTRUCT-PONAL PROGRAM:

(A) REVIEW4LL AVAILABLE D
./`

,

a

(R) ENSURE THAT LINGUISTICALLY DI,FFERENT STUDENTS14ARE NOT

ASSIGNED TO SpECIAL EDUCATION ON THE BASIS' OF CRITERIA

WHI,CH WERE DEVELOPED SOLI(LY ON THE COMMAND OF THE

.ENGLISH LANGUAGE;

(6 ENSURE THAT STUDENTS ARE NOT PLACED IN SPECIAL EDUCATION

BECAUSE 05 DEFICIENCIES THAT ARE DIRECTLY.ATTRIBUTABLE TO
(1) A DIFFERENT CULTURAL LUFE-STYLE, (2) NOT HAVING'HAD

EDUCATIONAL CeZORTUNITIES, OR (3), NOT HAVING.ACHIEVED

FROM PREVIOUS EOUCAiIONA 'EXPERIENCES; .

(D) DETERMINE IF THE STU ENT MEETS THE ELIGIBILITY CRITERIA;

(E) INITIATE DEVELOPMENT Or THE INDIVIDUAL EDUCATIONAL PLAN

OR mODIFY THE EX1STINp PLAN:

(F) MAKE APPROPRIATE iN.pTRUCTIONAL PLACEMENT DE'SIGNATION:

(G)- REVIEW ALL SPECIAL/EDUCATION ASSIGNMENTS ANNUALLY TO

pfTERMINE4CONTINUATr6N, CHANGE, REAPPRAISAL, OR TERMINAT4ON,'



4144'

4

#

ARD-COMMITTEEAMMIBILITIES

,(H). DEVELOP AN IND1VID4L VII4TTEN. SUMMARY OF THE DELIBERATI*

. FINDINGS, AND RECOMMENDATIONS.FAOWING.EACH MEETING OF.THE

COMMITTEE; AND

(I) OBSERVE ALL PROCEDURAL SAFE6UARDS.

I

a

e

4.

s'N\

.. '

44

41
0* ,

r

,

r

-

csitgli&
e

;41
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I

fr., .
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41,



; .;70
al * ! ,0,1 3 ,"*

4,4t:60

V
;

A9D COMMITTEE -m'EmBER'sHif
(WHEN CONSIDEROG 1EP DEVELOIPMENT)

14

e

t

I
,

,

-- 'THE LOCAL'VOCATIO L ADMINISTRATOR'OR VOCATIONAL SUPERVISOR.
ct

THE.1.70tAL SPECIAL EDUCATION SUPERVISOR.'

T
1HE Y6C4TrONAL TEACHCR WHO WILL INSTRUCT THE HANDICAPPED

STUDENT IF SUCH STUDENT I'S RECOMMENDfD fORJRAINING BY )

-THE :SCREENING tOMMI TTEE.'

AN EXP RIENCED SPE6AL EDUCATION TEACHER,

THE VOCATIONAL C4UNSELOR,

C-
.- A PAREN.T'OF.THE StUDENT BEING CONSIDERED.

I

THE STUDENT, IF.ApPROPRIATE.

A PROFESSIONAL DIAGNOSTIC PERSON WHO CAN PROVIDEINFORMATION

if%

REGARDING STUDENT'ASSESSMENT AND WHO'tAN MAKE INTERPRETATIOhS

Of TESTS FOR THE STUDENt\UNDER CONSIDERATION,

166
.
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CO TENT OF THE 1EP

A STATEMENT OF*THE STUDENT'S PRESENT 4VELS OF

FUNCTIONING TAKEN FROM THE ASSESSMENT DATA AND

PRESENTED IN'TERMS OF -STRENGTHS./ WEAKNESSES. AND

EDUCATIONAL NE.EDi.

2. Art STATEMENT OF .ANNUAL GOALS AND SHORT TERM

INSTRUCTIoNAL'OBJECTIV'ES.,

3. A STATEMENT OF THE SPECIFIC EDUCATIONAtL SERVICES

,

'TO BE PR6VIDED4OR THe TUDENT. INCLUDING REGULAR

EDUCATION, SPECIAL EnUCATION, AND,RELATE? SERVICES.

A'STATEMENT OF THE AMOUNT OF-AME TO Bi SPENT1IN

EACH SMUG. THE PROJECTED DATES FOR IN'ITIATION.
'

OF SERV I CES ,THE ANT I C I PATED DURAT ION OF. THE/

SERV10ES.I AND THRCJUSTIFICATION FOR THE PAIDYISION

OF EACh SERVICE-.*

ATATEMENT OF THE SCHEDULES ANR\CRITERIA FOR-
4

ee

EVALUATING. EACH SHORT-T511410411YE.

A .

SI-.GNATURnES'qf THE COMMiTiEE PIEMBERS PRESENT,:

a

4

fl 1

.1

41,

or"



.1

IEP TEAM EFFORTS.

1. E,VALUATION ANP SUBSEQUENT !NANNING SHOVLD BE

ADDRESSED FROM A Bk)AD PERSPEVUVE, ACRA74HE,
IL

DISCIPLINE BOUNARIES SUGGESTEDBY THE NATURE

OF THE PRESENTING ROBL MS. 4
,

ONLY TEAM RECOMMENDATIONS SHOULD BE SUGGESfED

TH HAVE A 'HIGH PROBABILITY OF BELNG IMPLEM TED.

3. 'THE APPROACHES. MAI'ERIALSAttND METHODS THAT MAY BE

. ,

:\-RECOKMENDED SHOULD.BE READILY. AVAILABLE TO THOSE

CHARGED WiTH IMPLEMENTATION.

EFFORTS SHOULD TAKE INTO ACCOUNT THESPECIFIC

CONSIDERATIONS OF IME SITUATION AND THE GOALS .OF

THE INDIVIDUALS UNk./OLVED

*

5., REPORTS AND THE IEP sHouLD, BE CLEARLY-WRITTEN"IN

A FORM THAT IS EASILY UNDERSTOOD BY THE REA14.
tat

6, AttOUNTABILITY FOR FO LOW-THROUGH SHOULD'BE JOINTLY

ASSUMEp BY,7EAM MEMBERS.

So.

'468

.s

t )4
R

0



EDUCATVNAL PROGRAM PLACEMENTS

THE EDUCATIONAL PROGRAM'PLACEMENT MAY INCLUDEi

(A) PROtRAMS OPERATED BY'THDDISTRICT;

(BY* PROGRAMS OPERATED COOPERATiVELY' WITH OTHER DISTRICT:

1
(C) PROGRAMS ORERATED BY OTHER DISTRICYS, APP1OVED

REGIONALIEDUCATION PROGRAM SERVICES, AND4REGIONAL

DAY SCHOOL FOR THE DEAF PROGRAMS;

,,'1715) CONTRACTS WITH APPROVED NON-PUBLIC SCHOOLS, WHERE

THE STUDENT RESIDES-WITH PARENT ON A-pAY-BY DAY BASiS;

(E) APPROVED EDUCATIONAL pROGRAMS OPERATED:BY OR UNDER

THE SUPERVISION OF OTHER,UNITS OF STATE GOVERNMENT;

(F) CONTRACTS WITH APPROVED PRIVATE RESIDTIAL SCHOOLS

IN THE STATE:,7AND;
,

(G) CONTRACTS WITH APPROVED PRIVATE RESIDENTIAL SCHOOLS

, OUT OF THE STATE.

'4

0

4

A

AprLI,

I



/

ACCOMMODAII6NS FOR HANDFCAPPLD SlUDLNIS

HANDICAPPED STUDENTS MUST BE PLACEb IN THE

REGULAR pUCAliONAL ENVIRONMENT OF A VOCAFIONAL EDUCATION .

00GRAM,TO THE MAXIMUM-64NT APPROPRIATE TO THE NEEDS OF

411)E STUDENT UNLESS T CAN BE'DEMONSTRATED THAT SUCH

EDUCATION WITH TUE USE OF SUPPLEMENTARY,AIDS AND SERVICES .

(ANNOJ BE ACHIEVED. ,

* /

HANDICAPPED STUDENTS.MAOI P ACED IN A S ECIAL

, 'EDUCATION PROGRAM AFTER THE PROVISION F.OR nOPH EVALUATION',

ACEMENT, AND:PROCEDURAL SAFEGUARDS HAVE BEEN FOLLOWED.

IF A SEPARATECLASS OR F/VILITY IS taNTIFIABLE AS

BEING FOR HANDICAPPED PERSONS, 1HE FACILITY, THE PROG.RAMS,

AND/THE SERVICES 'MUST BE COMPARABLE JO,THE

PROGRAMS, AND SERYICES'OFFERED'TO NONIik D STUDENTS:
17

****************************
Developed by Kenne G. Torne6406as AO University,

Op 0

,



4

PLACE'MENT
**************44****

MEETING TO DEVELOP

IP (WITHIN 30.

DAyS,OF EYALUATION)

..PARENTS AGREE

WITH 1EP

PIcjc,menr

PARENiS DTSWIREE

'WITH EVALUAIION

AND\, PLACEMENT

OBTA0

I.NDEPENDENT

VALUATION

MEOW DUE

,PROCES8

PROCEbbRE'

9eve1oped by .Kenne G. Turner,, Texas A&M U'nivertity.
100.



-EVALUATION
* * * 41 * 41 * * * * * * * * * * *

PARENTS-REQUEST

EVALUATION OF

STUDENT

PARENTS AND/OR

TEACHERS OBSERVE

THAT-SIUDENT HAS

POSSIBLE SPECIAL

EDUCATION NEEDS

% -

COMPREHENSIVE

EVALUATION IS

CONDUCTED

SCHOOL ASKS FOR.

44 4.4 'PARENTS:CONSENT TO

/ EVALUATE STUDENT

PARENTS CONSENT

PARENTS'DO NOT

CoNSENT

4;4

Developed by Kenne G. Turner, Texas A&M University.

.

,

SCHOOL EOLLOWS

DUE PROCESS

PROCEDURE

wvt .
-D

S.
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41,

DUE PROcESS

6

1

411Ale.41,4

47

Ykicement
0
w,

.1

ir

0,

HEARING I

REQUESTED,
!,

dtg PARTIAL FTAR ING

OFF ICER CONDUCTS,,
HEAR I NG

,

,

e.

HEAR I NG,DECIS ION

(VITH I N.'45 DAY

AFTER REQUEST FOR
/

ktE AR INC.)).

1.

; a.

4.

C.

AN" AppEAC 1St' MADE TO

STATE DEPT .QF EDUCAT I c/N

to

3.

;

4444444-44(4, ,Cci.URT.'DEc I DES cASE

bi

;Veveloped 04Kenne Turher., Texos A&M Uhivr1ty.
,

.0 /IP

.1"

3.

1

)



t,

' ARE THE PUBLIC AGENCY AND TH'E TEACHER HELD

ACCOUNTABLE FOR THE MALS AND OBJECTIVES OF THE IEP?

, PART B OF THE ACT DOES NOT REQUIRE THAT ANY AGENCTEACHER, OR
.

OTHER PERSON BE HELD ACCOUNTABLCIF A CHILD DOES NOT ACHIEVE THE GROWTH:

PROJECTED IN THE'ANNOAL.G6ALS AND .OBJECTIVES.,

J,

HOWEVER, LT DCTS STATE tHAJ AGENCIES AND TEACHERS SHOULD MAKE "GOOD FAITH"

4

9c,

EFFORTS TO ASSIST ,T-HE STUDENT TO ACHIEVE 'THE GOALS AND OBJECTIVES

,

fHE IEP;

PAiRENTS'114 TkE RIGHT;TO ASK. FOR REVISIONS TN THE.IEP IF THEY FE L SUCkI

O.

.

EFFORTS.ARE 40T%BING MADE.

, 4

bpve)oped .by Kenne G. Turner, Texas. A&M, University.
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.

..* IEP CASE STUDY AND PLACEMENT
'

/O.,.

Matefials'Needed: Placement Transparency
Case Study .

IEP Forms
Pencils

2 klimber'of Participants: 15-75

Approximate TiA Needed: 45 minutes

Inseructions:

IELa.

INSERVICE ACTIVITIES

. .

.-r

1. 'After ARD/IEP over (Activity 14 briefly review
possible placement lternafives. While. 14king'
placement trans rency'visiblelor group tb eefer
to, beiin case" tudy.activity.

- --* ,

2. Divide group. i aller groups of 5-8 people.'

4.4

3. Each person receives a case study and an IEP

.

4. Participants read case study and complete 1EP as 4
group. -Decision.for placement must,be a group
decision. (Theypihbuld work as an IEP: committee.)

5. Coals, objectives and placement are shared with entire
group. Discussion of the different placemente etc.6

should coiw.

. .



1.

3:

IMCATIONAL PLACEMENT' ALTERNATIVES

v

4*

e

REGULAR VOCATI4NAL. P.ROGRAM
S,)

ADAPTED VOCATIONJ PROGRAM.,

(C4V,A. E.)
A

\
SPECIAL. VOCATIONAL PROGRAM

f

spec IAL CO-OP PROGRAM

(v.A.C.)

.1.

si ECTERE D -WORKSHOP'

\

REIDENTIAL
TRAINING

. . ,

a Adapted from Evelyn 6epo "Cans cade of
. Service," by tindy Wright, Texas A&M University.

'

(STAT.E OR ),

P.RIVATE

SeHOOL)

191

C.

*.

,,

r.
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\

Name: Jesse Olivares
Parents,: Mr. A Mrs. J. 01 Olivares

Test Dates: 1-19-79

1-22-79

42-12-79

Referral Date

1

.
Jesse,..who will be 16 years old in April, was first referrécrto Special ,

5ervices in September, 1975 when he was first enrolled in this sthoOl-district.
An extensive battery of/tests identified him.as'an educable mentally retarded. .

Student. 'wJesse.has been serVed in:tha Special'Education Resourcedpro§ram for
'all academits since thattrime..He spends morethan fifty Percent of the 'day
in this program and iS mainstreamed for lunch and P.E. He is also.enrolled ,
in the regUlar careeririentatioT n program at Jones. 17 .,,-

/

. Lanquige Dominance. .
)

...- _...,,

'.

_Although the language spokehin the how is'predoMinately Spanish, Jese
- .

, speaks fluent English and was tested in English.
. * 4........"'

,

A

'Interqsts T f
. :

. 4.

. JpsS'e helps his,dad On the ranch almMst'-everi day; He works with the
, cattjvand often times ha the reSponsibility driving the tractor, 'He also

.) hat..had a'vegetable garden at his house for past four years:. He has
always shown an 'interest' in:growing pla s and spends some of his spare
working in his garden% .

Sociological Data ` ,

,r
,

Jess'e. lives With his parents, thre e brothers (ages 41,7,l5) and five

sisters (ages 2,9,11,14,18).. His tiather is a ranch workar and his imther
is homemaker.'

4

Social/Emotional Be havior (Intérviews'with Regular and Special 'Education
teachers and the School Counselor).

Jesse's behavior has been noticeably' immature sidce he first enrolled :in

thiS srhool diStHct. He seems to be an remel anxious and. fearful child.b

`Ilet does hot relate well with other students 6-ge and staks to hims-elf most

orthe day.
.

Blkgroond Information . .4
%

.. .0

.
,

) ,

. ,
% )

.
Jesse was a premature baby atseven ironths. He was fate in walkifig 41d... -P'. -)

- .did not start talking until weIl past,two year.of.ge.
. ,

V

1.

9 ;
A



TOtrObservationg

I
Aesse is an attractive young man who is very small for.his age. When ,

c.,--gtonyersation was required, he uldIshrug or nod hii, head at the beginning of
the verbal parts of the WISC. in order to.establish rapport and verbal
ctmiumbication, the verbal.and p rformance subtests, were given in mixed order 1/4

wAh'firs't a..-erbal and then a perfvmance subtest until comRletion. He

drew and'wrote with htsriqht hand but he used his left hand for the performance
subteAs. HiS small"Motor coordination was slow.. All written work seemed to?..

,

be difficult-to perform and took4much effort. On the pe4formanCe tests,object
assembly and block design, Jesse scored low; but time was the factor..

Test Results.

t4 I sc
. 1p %.

.

Jesse.is presently functioning within the mental defective range of
intellectual functioning according to the full scale score of the-WISC. The

. verbal scale score is within the borderline range. Hie-stored in the mental
defective .range on the pe,rformSnce tests. Most subtests s'ores were flat.

Strengttis were noted on the comprehension subtest.and digit span wi0 scaled
'scores of 8 which are in the slow learner.raqge. Jesse's lowest scores

were on the subtests: arifhmptic (2), pictui'e completion (3), pitture arrangement

.(4) and object ass'embly (4). Scores of two and three are in the,trainable

rEInge. A score,.of four is in the edUcabte range.
,

. ender Gestalt
..

Jesse took:twelve Minutes to complete this test wi,th eight .errors
decoding to the'Koppitz scale.- The ei-rors were: distortion, rotation,

integration and perseveratiOn.

Adqptive Behavior

Two separate interviews were held with.each indivi4ual,parent. Both

parents were cooperative. Jesse.does not adjustto new situations very
well according to his mother. Concerning potential vocational, interests,

his mother 5aid "I don't think he'll be able to work.". His mother did say
'he was dependable. He can ride a ,,Wcycle but cannot make change. He c

and does help around the house .and ranch. Both parents Want Jesse to nue'

in school. Mr. .8vMrs.,Olivares s'aid Jesse iS different from other chi

They said "he is slow Wit be is doing better." When arl activity is too ftard

for himlie.becomes frustrated and stops working. He does not play

cooperatively with others.

WRAT

.

4

The f011owing grade:level' scores are taken frogothe WRAT whith was given

in JanUary,J979: Reading 2.6, Spellfh 3.7, Arithmetic 2:3,.

.1

4h
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0

4

Jesse is performing within the mental defottive range of intellectual
functioning accOrding to the'.WISC. The adapOve behavior is below,normal
for an individual of his age. The WRAT shoWS he is achieving more than four
levels'below his grade level, Though he has had speech therapy, he still
has difficulty with verbal communication skills. Pencil and paper operations
are performed with slow, deliberate strokes. Jesse seems to.have diffiCUlty
controlling the pencil to the task. All performance was slow. JesSe qualifies 410

for special educatton as educable mentally retarded. It is recommended he
receive some assistance from the resource program. .

Jesse still needs emphasis on.practical usage of academics based on
vocatibnal readiness skills. Time structuring shoUld be introduced in rel4ion
to the vocational requirements. ,Verbal communication skills as well as social
awareness could be workedbn simultaneously in a small group situation.

Jesse can best learn through the auditory channel. He needs a variet
of experiences based on vocational and social situations. Opportunities to

share experiences through discussion need to he provided consistently. Visual
.

motor and fine motor-ski)la need to be Worked on.

If further assistance is needed please contact me.

Tt9,'

(y

, Examiner: Jane'Doe
Educatioral Diagnostician



:-i

,What
.vdcat1ona-Y,p1:acei40340q).0..00,/,40e.,;res.tric ti
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SAMPLE I EP. FO

STo0E T IDENTIFICATION

- Name. %.
M F

ron:
,

Dirthdate. Age Grade D te df Eniry into Kdgn

rAddress "r_

jhone

-Distri.ct,pfR'eeidence'..

Primary Language of: ,

- Pupil
How Detokli,ned

,

AS$ESSMENT%INfORMATI9N.

fndicate Peeseni Levels Qf tud

Based on:' OevejOpmental mma

Psycho4duca i.nal

nt Perfdrmance if Applicable,-

y. 'Speech and Language.Report

4Repor1S ,,Physician's Report (as needed)

181



tii. 'MGM! NFORMATION

"Speelal ducatiop
Peogra

PrO ted Duration

Ra onale for Placelient

ast restilci.ive concept)

. pate of EnrolsIment

Special Teacher'

41,

Services tobe Provided to keg. Teactier

.P.t. Program Prevocational

. Vocational

.*Additional Support Services
(Specify Date of Initiation and buration

410

and Personnel ResponSible)

-L.

IV, MPLEMENTATION INFORMATION

-1.,earping Styles:

4Rate'.

Modally

Learning Situation:

Interation

2.

Effective Reinforcers:

Special Instructional Media and
Place; Materials, etc. Materials:

Student Interests, Talents, etc.:

Behavior Strengths:

V. MEETING INFORMAtION

Personnel Responsible for Implementation
of IEP:'

IEP Meeting Date .(Specialist/Tailler

Interpreter Required: Yes

(Parent Signatyre)
Attended Meeting:

Yes .No,

ignalure)

ther: as t on
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v-EtIORIT ED i_L.ONG RANGE GoAttIcHmc oBJECL1*IVES

tLIdent Name

'Pa"-----"-----"---r"-----94-4 .

'.

LONG RANGE GOAL .

.

Monitoring.of Goals
and Objectives

(.
Periodic Objectiye(s)

Mecify, time, observable behavior, evaluaton conetion,
and criteria:),

3 ,

Date:.

Achieved
I

. Reviewed
15

.

.
. .

.

,pevision
. Recommended

.
. bate

. .

Person Responsible Established .

. .

,

-.LONG(014-6t)GOAL t Monitoring of Goals
and Objectives -4.

PeriOdic 06jective(s) ,

(Specify, time, observabTe behavior, evalution conditions,
and criteria.) 'Da6:

iieevweedARcehv

.
,

.
,

---
. Date

Person Responsible . Established
Revision
Recommended

LONG RANGE GOAL o. ing of Goals
and Ob ectives4,1

,

Ill' Periodic Objective(s)
(Specifytime, observable behavior, evaluation opditions,
and criteria) i

,

,pate:
/

Achieved ,

,

Reviewed
.

Date
Person Responsible Established

Revision

_ RecoMmended

ViI. SHORT TERM OBJECTIVES

,

INDIVIDUAL INSTRUCTIONAL PLAN (SHORT TEliM OBJECTIVES)
*

To be complete'd by personnel responsible for.impl*ntation.

DISTRICT/SCHOOL : STUDENT'S NAME

'LONG RANg.GOAL

PERIODIC OBJECTIVE

C.A. DATE

LEARNING STYLE BEHAV AL.STRENGTHS
4



SHORT TERM. OWECTIVES .MONITORING OF OBJECTIVES.

Person or persons responsible.

implementation:. 1'

4

,

Reviewed
Date:

°Achieved
bate:

Revision
recommended

. 411i

Person or persons responsible'
for implementation:

I

Reviewed.

Date:

Achieved
Date:-

Revisiqn
recommended

Person or perwns responsible
for implementation: .

0. 'Reiiewed
Date: ,,,

Achieved
Date: #

Revisipn
'recommended t

'i
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( .

SITUATION - WHO'S kESPONSIBLE?

0

4

WSW
igp 4_

-
INSERVICE ACTIVITIES

Materidils Needed: Handouts of problem situations
1.

Number:Of harticipirnts.: 15-45

Approxdmate Time Needed: 30 minutes

° InstructionS:

we,

.

fl
,Divide into groups of 5-8-4-' _

(N 2. Each group reads ,the situations andanswera questions
-arldlot comos up wAth solutions for the problem situation..

1 ),

44,

°Answgrs and solutions are shares' with entire group and
aiscussed.

.1

PPP

61.

16,

41,

_

r, J

1

4 A

201

,
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SIT UATION-, -

, .

,

4,'

-,,

. Sita4tion lv Mr. Hodges, the.metal'4rades teacher, 'has finc.ill.
. ,

,

_decided Chat One of his.Students nee05 .special help.. fc's v jui4 .

that"Andy reads fi.00tly (so many 'of Mr% Hodges" stmdents taye that,-

problem)-, it's that,Andy oan%t read at all. , FIgoing lipat someone.

.,from sPecial 'eduCationmight be,able to help the boy,. Mt. Hodges

- goes.to the vocatiVnal cOuneelor, onry to .disebver,*he boy is airead.y

in'special educatiOn: NO one has told Mr. Hodges.
. ..

. .0

0 c

.

Who's respOnsible? What arc some.reasons whjr no one told.Mr. Hodges?
.. .

c

How-Woufd it have helped if Mr. HOdges had knowrt2 .
.,

,.

..-

, I

.

-

,r0A
. ,

.
r 4,'

Situation.2: After hearing about.mainStreaming, Ms. Davis, the:data
k

processing teacher, hqs become intermted-in hpving.some menfal4
retarded students in her.elass, Shejeels,.though., that. for,thi_1.-,

students to learn enough., she will need an aide. ,.(imeone-has
,

mentioned to her' that funds mightbe,avalfable somewhere but when.

She approacheS.the'vocational directOr he just^laughs. "Funds?" .

hp says. "Who are yoti kidding'?" .

.

'ii. P-
, .., .

If funds are aVailable who would-know? More'. importantlii, who 'ould

be willing to help Ms'. Davis tra.Ck them dow.? In youroschool:who-
wig have both' the intcrest.and the knoWledp to follow throUgh Oh this?

,

. .

-SitUatrOn. 3:- After viorking all yepr with a heartngjMpaiked student, .---,

Mr. Riley discoveres that.the Student' has been withdrawn from Eis .lass

and tplaced in a,job.% A little disgruntled,,Mr.,Riley goes to'tle. .

.

-Voca'tional Adjustment Coordinator (in spetial education) who has been

responsiblerfor placing the student,. "Just doing my-job!" 'the VAC

exclaims,. "But you put the student .a.t. 'Burger King. 'That doesn't

Olave'anylhing to do with TV:repair." The RAC just shrugs. When he

omplained to-his vocational dirdctor,t Mr..Rilcy gotdittle more than

the same shrug. "'What can 1 dc?".. the direktn asked.

1./hos responshite? Who could correct th(S situation?*Hav'e you

experienced a'situation like this? What did 'yob do?

.
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NGT (NOMINAL GROUP TEpHNIQUEj,PRALEM SOLVING

9 0

4

.

INSERVICE kTIVITIES

. .

Materpls Needed: .NGT Question4NGT.Instructions
, ''Newaprint

. Magic Markets',''

v1

Number of Participants: 25.450

Approximate Time Needed: Thour
A

.

Instructionsi

4,*

41ra

vr

A

(
1.--Divide intc? irOups of.5-8. Each grbup will select a

group leader. )'

. Each person receives a sheet of paper with the question

on it.

3.. The city leadergthen directs group.as, pet the instruction

sbeet.

.

Groups then share with.others the answers and/or solutions

to the problem queStion.

I
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Nbminal Group Technique instructi'WWW

'by Nan Crowell

The Nomin%1 Group YeChnique (NGT) is-one of the best methods to encourage
participants to view them.selveA as part,of a problem ancialso part of. a
solution. Many independent ideas are generated using the technique. 'The
participants:find that the NGT process .1s threat free.' ,They also gain a high
sense of accomplishment. KT hap five steps;

(

Step 1.: Stylentlencration of ideas. The question under consideration
'" is shared 4ith each'group membeP. Each participant Ls then

chatged to write brief phrases or statements which will .

.answer the question.

14. Pass out sheets containing prepared statement.
2. ,Read the question to the group.
3. Ask the group, to spend 5-10 minutes silently and

.

indeloendentlr making a list of ideas.
iv. You sit down and also,make.a list. This ts impertant,'

as the grou'p,will irdel your behavior. Look- and Ot
serious.. Discourage talking or.distracSions

5. After'5-10-minuteS stand up to'end this step of Wit.
P

.St)ep 2: Itound-robin recording of ideas. The participAnts.are asked to
read one of their ideas. Each wIll be recorded on a flip chart
ora blackboard. No discussion Sakes place atthis point.
One-by-one ench participant either gives an idea.oe passes
'until All'Of the ideas"generated bythe group.haVe been .

:recorded.-

/ .

1. Use your flirk chart to record ideas with the magic
marker. Write large enough for group to su-

)2. .G6 round-robin around the group. Get only one idea
pe'r person at a time. Allow no discussion. Thepurpose
of this step is simply recqrding.. Don't pr,cssure
participants,. Ask "3o you.have an idea for the group?"
.Keep statements bcief.for icording. case. Go around
the group three ,oe, Wur tir Supportoach idea 'as
thoug,h it: weir the nswe0. 'Remember-2,''no .10 n e tA forced

to cOntribute"and may PASS' if they choose. , New'idoas
'which occur Co participants not previopsly lis(ed may

, .

;asp be used. .

3. Iuniber each. Idea as it igorecorded. .

A

hen Usting is. cofiplete, go to Step III.
r,

P
. ,
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, . ? ... , , : J '. fk I s .
''.-- 1 ' 1.4 As: Each ao4 'is !eiari-f. 41 'rind 'Wh-retwsed id bhe order in wikim.h
-,, - 4 .. . 0 ... .% 0 .. . r WS ,prqsitatvII,...,Thtic, tep. 1.$i design0 to etlifinoe disunder- ,.,

,

- .'!".0...> .. % . t)ttgidinA wtlicl,might har ar.iscn 4oneprnkng .9ach idep'prescTted...
4- . . ' ,C .

, .4,
0 ' % J , ..1./ ,

..
. ,.9 e

.

,i.' liog inriltigHwi th #.1, am your master list 140- die Clarttictibn
..,', . , proc.es-s DO:. T ,REQOIWthe.*Onelkla sub ted the fdltai'to

. .., ., ... 4--. ,

/.. cottylain it : 0 ,pcciurt,gq grouft,distushOn. . 4,

_ .

...,
..

. .. . . ..

.-
i; , e, ' '2. Ce down. the enare 1.1.s.e..- :" ,

''..
..''

.'" - 3",.. TiriS iT-the, only. stu- tin -.1.411ieh cc-inflict or 'disagreement mdy
et

. J. .< emdrg(-);: DO,N.OT AeLOW THIg TOiHAPPEN. This. step is only..

' 'fo:e...e.xplaiiling move fully the eidpag lisE ed . NO JUDGMENTS
, . .*

, :ARE TO AE MADriBY-YOU 'OR THE, GETUP, AS.TO THEIR VATIJE: 2

\ -
. Thevauthor. of the idea may -Ye-word it bu,t only the author.

f)eas have been
, , . ,

. ,- ,
.

.

.
e ,

P I

v

'

c . .

Step 4: . ?nee on '1.Mportance, Each participant is asked to rank a, specific.
i ntimber.of items usually fivo:,but anywhere from three'to 5even

_

ig accq)eable.. EaCh participant-places the item lipmber*Oeits".
. rank ofill2separate cards. The votes are counted and discussion .

. ,

is engouraged to qlear up misunderstandings about 4em infordation.

Step 5:

,

1. Hand out .five 3 X 5 index cards to each participant.
2.. Ask participants to select the five Most important

items 'and nark the number for each' item in the likker

lef t-hand corner :(one number per card).. Then asPr them

to wp Ite an identifying wora or phrahe on the card..
Hag participants spread the five cards out in front
,6f them so all are visible and then rank orden them 'by
lutting a number (1-5) on 1owefit-band corner, with'
five (5). for the most importabe-Ind one (1) for the
least important. 'Circle those numbers

Finavote. From the process a list of answers byi importanc
dbtained. This.ls, the final step..

-1. Determine the outcome of the'Meeting. .1

2, Provides a sense of closure and accomplishment..
.

3. Documents the grOup judgment.
4. Follow the same voting procedure as. ontlined in Step .4.

4

elbecq, 4, , Van de ylen, A. if., .and GustafscX V. H. Group Techniques
for Program Planning, Glenview-, ,Scott, F9resman and Cpmpany,

1
1975,

-

;
Hoy J. Teacher us,/vers-? admi nist t :

'

groWing cr1818. Planning
4 . .\:. and Changi4,4 1975, 9, 203-209. .

4 189 /
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How can
'helping

What can
easierg

tl,
4T.JM ION g

vocationaf 4ndspeciaVeducation
specfal flee4

41.

I

tIkthers.werkwtogether in

I do (as a ieacher):to make writing an IgP

L
What probleMs need to besovertome Aber) develop-ing'an HP?

. ,

.

What probleMs might be elicountered when working with
apl!cial YducatIori (or voqational educat

4

4)'

a person in

-When mainstreaMing the hanilicapped, what problems might be
expected as a result?

*4.

t.
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Resources

1

Kenne G. Turner

WHAT OTHER RESOURCES COULD YOU RkOMMENDT

ft

s

'N

I I

be'

rlornmeamm

1
1

tf

Addi ional books, handbooks,
pides ighich address

the TET process.

The IEP System, Opriortunities for Learning, Inc. 8950 Lurline,

Ave*, Department 9AB, Chatsworth, California 91311

A comprehensive guide to thepntire IEP process, including

a detailed manual, DT plan.and implementation forms, and an.

instructional guide for inservide or ce4l:4e classroom gaining'

for writing IEPYs.

Planning.IEP's
016

Special Education, OpportUnities for Learning.

A comOletOtep-by-step
plan IEP's.

ide for the classroom teacher't

14

Turnbell, A.P. ,and Schelz, J.B. Mainstreaming Handicapped

Students: A Guide for the Classroom Teacher. Boston:

Allen and Bacon, Inc.,-1979.

, (Features two chapters on the IEP.

A., kt

191
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RE:SMARCES

Larsen, S.C. and Poplin.) M.S. Methods for Educating the'.7N-.-.

Handicapped: An Individuali;ed Educaton Program 4proaeh.
BOston: Alien and-BacO:6, Inc., 1979.

,

(Flexibility qf 1EP impmentation.and case studies
detailing the IEP.aiiproach.) ).\

Mann, P.H., Suitr, P.A., and McClung, R.M. Handboo

Diagnoslic-Prescription Teaching. Boston: All

Bacon, Inc 1970.

in .

n and

(Provides excellent coverage.of t g process and content
of the IEP,)

Gearheart, B.R. Organization and Administration of Edugational
Programs for Exceptional Children. Springfield, Illinois:

Charles C. Thomas Publisher, 1977.

(Written as a basic college text for those training to
_become supervisors of speciat education programs.) -

Wirtz, M.A.
A Guide
Illino

. ..---

Administratbr's'H6dbook of Special Educationl
-

o Better'EduCation for the Handicapped. Sprinafield,

Charles.C. Thomas. Publisher, 1977.

(Sugg stions for Creating and modifying the legislation base
for:special education, the variety of financial resources available
to special education, ideas or initiating and improving educational

programs.)

Thp following items are from CEC, 1920 Association Dtive,

Reston, Virginia, 22091.
,

Nazzaro, J. Prepar
A complete pac
manual for scho

r.the IEP Mating:.. A Workshop for.Parents.
ith filmstrips, casselsos, workshop

districts and parent grodps. Madual

includes goal set ing worksbeft,,game cards, tele description,

sample'IEPsiorms - $35.00.

Jordan, J.B. (ed.)- Exceptional_Studenxs in Seconder Schools. A

reyort fromthe invisible College of Learning and Deh vioral

liroblems of Handicapped Students in Secondary Sella rograms,

1978 - $8.75.

Brolin, D.E. (ed.) Life Censere4 Cateer Education - A Competency'

Based Apptoach. 19-g, $12.50

192
298
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,

Weisge'rber, i.A.' (ed.) Vocational Education:
Handicapped in.,R.p.gular Classeft. 1978,t

,

Davih, S. and Ward; M. Vocational EdUcatiop of

Teaching the
.50 .

Handicapped-.
§tudents , A Guide for Policy Development., 1978,T$5:00

Lake, .P. (e4)
Handicapped.

Weiner,'B.B. Periscope:, Views
Program., 19784 $9.75

Education: Exempary Programs/or the

.

.'

Progi'dpw,by Pertuers .Step, Stpecittl. Issue' on IEP,,

Exceptloftal ChIlçfren, Vol. 10, No. 3, 1978.

of the Indiidualized Edupation'

Teadhing

Higgins, S.T. Special Edtication'idministrative..Polic.ies Manual.
1977, $27,50, -

-

Weintraub, A.R., Abeson, J.B., and Lavor, M.L. (eds.) .Public
Policy and the EdUcation of Exceptional Children. .1976, $13.95.

Abeson, A.R., Bolick, N. and Hass, X. A ker on Due Process -

1Education Decisions fOr-Handicapped Ch

1

dren. 1975, $4.95.
v:

Additional RMerences:

. (

Texas Education Agency, Education Rightkof Your Hanicapped Child.
Aust4r4 Texas Education Algency, 1979. (GE9 871 01)

National Advisory Committee on the Handicapped. The Individdalized
AL_adiicationProram:Ke.tosoriateducattonfor.t.
Handitspped Child. 1977 annual report, Washington,-D.C., .

U.S. Department of Health, Education, and Welfare, 1977.

National AssociatiOn of State Dirip9ors(of SpeciS1 Educatiod.,, Inc.
Summary of Research FindingsArn Individualied Education
Programs,.197.8.

U.S. Office of Education, Department of Healt Education,'and'
Welfa e. Education of Haridicapped Chil en. Federal
Regist r August 23. 1977, 42, 424744. 18.

A
Schr g, J.A. Indi idualized Educakional Prc?gramming (1E1).

Austin, Texas .Learning Concepts, 1977.

P 12 9
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Weintraub, r.T. tinderstanding the individualized Education pr grAM

- UP, '-AMICOS (S ecial Report), Juty, A977, 26-31. :" 1.

.

J. C
RESOURCES

Nationsl Absociation of State Directors of Special,Aucation.
Writing Individualized Assessment Reports in Special Education:4.
A Resource MSnual. WashingtoA, D.C.; 1978.

Media Gets the Mess*: An Inservice Package oillt P.L. 94-142 fOr

Special,Educitors and Media Personnel. Illinois Office of

. Education, f978.. ED-158731.
I

National Association ofiState Directors of Special,Edncation.

Guide for Trainers: A Resource for Workshops on Developing

Imqvidual Education Programs. Walhirmeton,'D.C. 1978.

I

r .. ,*

Guide for Trainers: A-Resource for Workshops on Developing IndividUa-0

Education Procedures. -Washington, D.C.: Naiona1 Associstion T ''

of State Directors of Special.Education,.19 7.

cI
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Marilyn Kok
Nancy Atkinson

4P.

0

Possible changes in teaching
. . .Altering occupational .

goals. . . .Teaching slow
ClearperS. . . .kmotionally
'.\ distuld

OuitfrequenEly, v9cationa0eachers back:off from teaching
apped'stiodents because of lack qf training; They coMpare

their background with.the backgrou0d of special eduCation
personnel and quite understandably conclude,that they haven't
had enough courses, and degrees, And so forih to teasch
handicapped students. The same applies, however, toNspecial
education. 4re they qualified to teach a vocationallskill?
Some have not even.had a job outside of theschool setting.

Vocational education for handicappekstuhents will live
or die by the amount that vocational:personnel and. special

education personnel work together. 'In this chapter, I Will
cover some basic tiOs for teaching handicapped students. For
more specifiChelp, take what you know about your student
(the Tiffany,'or John, or Suzanne,.or Herbie who walks arouna
yomr classPbom),go to-your Special education teacher down the
haTi or acrosa campus and ask.

4

WILL TEACIIINQ HANDICAPPED STUDENTS BE.THAT MUCH DIFFERENT-FROM TEACHINO REOULAR
STUDENTS?

That all depends on the handicapped student; The main,
business of school is learning,.whether stud.ets learn,to dO
a chemistry expeiiment.or to uphoAster a .couch If the -

Student you are mainstrearing is ot handicapp d in learning:is.



but is i stead wheeahair bound, deaf, or
then u (eachitlg will not change that mu

.ever 'equating a phydical disability with
The one could cause the Other,430,t no nec

---wheelchair boUnd students lime never r

c n't se, Very well,
.Gua d against .-

111 g

parily, fMany
ed. specialieducatierv

services:
. .For OhOstudent whb' has trouble learninT (mentally retarded);

. .

or-who can't benefit from the most dommon teaching tools such
as readin,or hearing (learning disabled): or46has'social
proble s.(ahy student, but et+ecially emotionally disturbed
studen s); 'for these students your teaching.will have co''-,

change. These students will,have special net, stranger

needs than the rest of your. class.

A
HOW WILL TEACHING PHYSICALLY NDICAPPED SilJDENTS BE DIFFERETf?

Iet'a aspume chat these students' learning isnot impaired. .

Now,'some'physicalry disabled students do have trouble leafiiing,

compounded perhaps by their disability'. These.students aid

multi-handicapped. But many physically disabled o not have

trouble.
jor a deaf student yolf-may have.to slow your speaking

'dpwn so chat the interpret6r can keep up'.. You may also haVe

to/supply a Hai of technical termseo thai.the interpreter
cammake up. signs for them. "Rainember that the'studenezuat
whtch the interpreter and therefore can't keep Any notes.
Either let the student have copies of Your notes or arrange
a buddy system.

As for pek, .mmunication, you may never reali.ie hoW much

ArlIdeaf atudents mis : Y not being able to talk wit4 other attudents.

Idle chatier in the halI,Or in the cafeteria is rbt alWaSts afi
that--idle: 'Frequently students go over what happened ih class,
discuas projects, suggest solutions to each othtr.

DOlf students or students whose hearing is impaired miss'

this'. They have trouble talking to -classmates for two reasons.

, First,-they usually have trouble speaking clearly. Second,

people talking to them sometimes make elementary.mistakes
(such'as looking down when speaking so that the'deaf student

-can't get a good view of their lipa).'
My suggestion is thie- Schedule a little.'inseryice'

time for your students, Ad go Over the following items:

*

How deaf thbir classmatefis;
Why the deaf student has trouble,
The way the student cormdRicates

lip Peading, lEnd so fOtth);

Tips for commaticating (refe'r to
on Hatdicapping,Gonditions).

re.

spealang;
best (sign language,

Chapter

Then, put up a poster,of 7.etterst'sign language, so

that it a pinch, students can at least "spell words,out. If

196
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TEACHING TECHNIQUES
_

tart Picking up signs'frob,the inkerfireter and sharing

those sl.grib with the.class,..YQuptudents will follow, suit.v

Onee.the.wheelchair hou'n0 hawappropriate equipmeAt. you
.,,,

.

,

imay not have tt alier your teachingiat all, except to set a'
*

iztifferent goal,for the ,tudent. thOugh he or she may 'never '

i 4
Ir a.dast.e mechanic', welter in bodatrucirem, a fast-ofder '

kook, dr a licensed heauticl.an, that doesn't mean the studIpt

-I-Couldn't beltratiled for a job within auto mechanics, meuil
...,

trades, fo4 services or cosmetology, You may.just have to

alter your objectives b5 make them more tipecialized. This

is all ,tit4 in with the concept- called open-entry, open-exit'i

which alliiws stUdenth, to e7nter a program with whatever .

competencies theY have,an leave te program with whatever

skills necessary-to get a job t s a little like the diffdrence f

between a t n-mile jogglng tr ck and a one-mile jogging track

that you run ten pim4s. Cert nly'some people can make it.

the entire ten-mWditance ( ust as some`students can make

/it to mastev atic or cerfified beaUtician): But/a one-mile.

1track cQuld be tised both by the people who could go.../;en miles ..,

and the people who could only o one. Some tandicapped students

!
need the option,of stopping af er one mile.They.need to become -.

,baiery assistants rather than v akers. When discussing this,
*v.&

teachers suggested that a'wheelchaix mechanic could be

equipped, with a board acrosa his wheelchair and work on

carbur tOrs, generators., and so forth. In this way his

Occupajtional goals would be altered.

or a blind student you may have to,give a lotoof spoken

instruction (you probably dd anyway),4you may fiave to request

someone to take notes for the staent, or obtain braille

textooks. You can usually,get thsse latter Oio through

special education. And,ontit Again-you may have to alter your

goals .
Qpite.obyisOuly.your tea 'ing will lisFe to change some.

But YOu,:can see that ,cmce yoU have made certain provisions,

sudi1ms braille-textbooks.or a4rkbeneh acxoss a heelchair,

you an dOntinud.teaching much a you did before te physically

disa led student entered your clas

*kr

BUT. WON'T ALTERING MY OBOECTIVES ALTER MY TEACHINGAIETHODS'AS WELL?

414
,,

It .might.i. After all, some' peopletake as long.to run One

mile as others take ..to run tiN. .It will take some organization

on your part to.keep your ciao.. going when one.student needa

morme to finilsh an assignmenp Based on my exPerience

working with.vocAtional teachers Across the s ate of Texas, .

many who have taught handicaPped students,.I quld say that

Eiticcess. depends mostly on.you. tes trde that same teachers

are very. hesitant, but.many more teachers, once they understa

the,Concept of opepentty, open-exit, become very excited.

hegin ofTering ideas..from their.own eXperience, techniques,

they hirtie.used before..._They'suggest Ober tutors, at idea w

helps the tutor as the slow learn ,Or they suggeEk

17N
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TRAMTNO TOOHNIQUE.8

alloving,theatudept.to work-on onOcind. of projett. One(

I
teadher-admitted that in the.paiinf a student was y,ery

.
interested in transmission swork and very-good at it the

,teachbr let.the student epecictlize tnyway. If that-works

with non-handicapped pents, why'not awheelthaMbbund
student, especially sinte'the ttakes'are kuch higher? -If

Ois'.;3tudent can't iketialize, fhb seudent may never feceive

sby treiningat all.

: While discussing this'technique:at a recent. Conference in.

Texas*.teachers offered the following tipt:

o

.*

Keep the'student involved'in the.clats. It's much

.419 easy to isolete the student in.a.corpet. .

o Choose 'activities which will allow the ttudent to

use.hii or her skills.' For ex Ole, if a-student

is specializing in bench wo ,wbring in a car that

.
needs cifburetor,,gener, or transmission work.

. 40

,

Be*sure everyone learns skill. In.other.words,

'be sure everyone,wprks on carburetors; not just

the one'who is spédializing.

o If thd stUdent is.limited to bench work allow the

- student to,leern as manY different kinds of bench

Work as possible. If avisually impaired stuient
going to learn;to trdhscribe, have the student

transcribe letters, speeches,-noticesartitles,
and at,many other kines'of tyPes messaget as possible..

1 "

,Yes, eltering*goel miy require that you revise you

teaching plan'alghtly. IlmAy.require that you.gather a few

more materials., 'choose different jobs' or projecti. But rye/ ,

hearVit trom cosmetology teachers, from office education

- .teachers,. frail D.E. and radio and TV repair teachers, the

techdique will work if the-teachers allows it to.

0/,

44ILL TEACHING BE DIITEIIENT FOR STUDENTS WHO HAVE TROUBLE LEARNING?

,

7' "Unlike the problems of physically impilired s tudents which

:can frequently'be solved with some spedifit piece of-equipMent

.,or, a specific,actommodation, the problems'of learning impeired

students require constantlylinding new methogrs-of teaching.
e

* Fair, George. '"Nine Special TeChniques,for the Instruction

Of the Handiceppbd in VocatiOnal Edutation.Classes," in

L_Procedin:TirdAnnualTwvideWorocanal,
Special Need011.979, College Station: Vocational Special Needs

Program, College of Education, Texas AO University, 1979.

Nr4198 4 pc
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2- BUT WHQ WILL gIND TOE TO
.

WORK WITH A STUDENT LIKE THiS?
.

,

. to

WHAT WILL W9RK?

/fl
0

P

.1

(

I. Z"
l

Well, you play to the.st it's strengths. If a4learriii4 ,

disabled atudeneNfan't read, give our infoyMation in speeth.

HEA

s/
I j I

,"

,TEACHINC TECHNIQUES.1-,-

TEACHER STUDENT

If a atudent can't'grasp what jou say,. Wite it :down.
.

STUDENT

Please understand that the student may have no trouble

seeing, just knowing what he or'she has seen; no trouble hearing,

just knowing what you have said. Some students may also have

no trouble deciding what to say, just making you understand

what_they are.saying. That is the mystery of a learning

disability: that A student with normal or better intelligence

could have this one barrier to peiformance-
The special strength that retarded students display is

that they are not unable to learn somethinv Learning just

takes longer for them, comes harder,for them. It may take

them'ten years to learn four.yeais' worth of reading.
You,can guidkly see why eltering Occppational objectives

takes o special importance fbr a retard4d student. While a,, ,

wheel air,bound student may 1), limited to bench work because

of paralyzed legs-,,a retarded student may'be limited to brake

work because of fite. time eo learn smaller s eps, time t

repeap those smaller steps, time to keep repe ting them 04.th

each additional step, and tfme to'practice atjd repracticel,

the kill. It's all slow, that's true,but very meth6dical,

44.

on't think it's just yAnd thd student. If it were,

, you c uld very eas'iljhave problems.. Training a retarded student

in a ocatignal classroom will wor4 mgch more smoothly if

spedial education is involmed. Look Over thefthart on the

followirtg page to see just how the cooperative effort

between a special education teacher and a vocational toeacher

might work.
,.

Take advantage of the Skills and experience that special

education has. But 'at the same time, don't minimize what yoq

)

as a vocational teat dr can give the student. You have much

to offer.
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04-rom xgrzonsis
y

F,01 any given.etudent'yourold tethods night net w r

y apNitlandout6 o , exercises or 'eiplanatiris might h
I

Gives ad ice on.te ching.
Helps with.evaluation
Modifieb.e)Tr9Ises or makes.'"

up new ones
Provides an aide foi certain

I,tasks -

SPECIAL EDUCATION TEACHER
Ao

a

,GPreovb

"Ives
.

, "-"kn,4.tevaacquisit
V a_benef

Gi4:71-)1:11:11

'tquipment

,

Last
e no effect:

niince.L
fi s in teaching

student's laktll

on ,
t of environmee-With:
capped peers.

of ..f.aciliaes

Gives benefit -Oppen vo tion'

ENT

-Works With non-:handicapped students-
Gives special tutditng in rebource
:room or shop

Gives benefit of moied-materials
Gives benefit bf.extra practice in..

academic aspects.

1

WHAT ABOUT EMOTIONALLY DiSTURBED STOENTS? HOW WILL THEy -AFFECT MY TIMCHING?

etimes a.lot; Sometimes not at-all. Think of the ED

.ty.e-igster as having a faulty control switch. Each.of us, has

a control switch, but very few work perfectly', and'very few'are

, completely faulty. When you set mad At your car, for instancg,
ypur control switch slips a little. How mucl it slip6 depends',

a lot of things. You might curse'at.the Car, call it names,*
"--kick'its tire, hit the steering wheel With your hand, slam its

door, empty its ashtray on the floor, hit its headlight with a
hammer, push it over a cliff, drilm it over a cliff . . .

N W JUST A MINUTif .

0.

You see,what I mean. SomeWhere'biVween "curse" d 'drit4e,"

your control switch-would work. The,ED student migh ,stop so ,

soon or might not stop at all. So'sometimes George is "normal,"

another time he's "loud;" and another ftme out of control.

He isn't easyto identify, with a wheelchair'or some other sign
reminding you of hip hAndicap. Most days, he may be just like

the rest orthe class. .

10200
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T.Hg MIGHT.."JUST BLOW ur ANY TIME, FOR 'MO REASON?
h*.

,

TRACHINj TECHNIQUES'

1 -YOu:miig t say that, ulkit's not as bifd as it,43Ounds.

,
No one ever (hies anything "Thr nareason." Reme "r that his

. Atudent dioesn'TAp something,really psyclpItic li kill 11 \
rbdheada pn .sight," Or he wouldn't have been mainstreame -into
your clas . Also repember, everybody has a Pattezn. Some

Ob le got rustrated very easily with a car, say, but
harea. lot of pacience.with.a lawn'mower. Somejy,f or ,

If yothca .them a thief. Th s ED kid has patterns,* t .

inst.nce laugh at,youf you..calI thjm a.murderer an hit you

.

atch.him4almi spot his. Do he Start showingAnervousn ss
when as to :4 ? To wr tei TO..do something with anot er

son? jo do soMet ing alone? What is stresiful for him?
George got labeled' "ED"-because he has a way of reacting

i

to strese that people around have a 'hard time dealing.with.
, _

SO I UEED TO FIND OUf WHAT GEORGE REACTS TO AND HOUtHE REACTS. AFTER THAT, I CAN
KEEP RIM FROM TEARING UP MY CLASS AND I CAM ALSO HELP HIM ADJUST HIS CONTROL SWITCHES?

.Good thinkIngi Once you knoW the type of thing he gets-
, and gives grief over,,:you have various options. They're all

good; which.to'choOie,depends tin the tomenthow busy you are,
hoW patient y6u feel, etc. You can:

,

1. "Keep the stress-situation from building (don't make
.George work with the football herb on HI, project)

2.. Temporarily defuse him. (Tell him to go to the store
root for soMethiOg or other, while the football.hero
cootinues to work on the,project)

.

. Give him the means O'f defusing a situation for himself
(tell him, for example, to go to the.store room-if'

. the football hero starts to-get.to him, and come back
,. when he(feels ready to)

4. Get him,(or help him) tothink About and analyze how
he'6 beet reacting tO:people likethe football hero-
what he thinks abOut that pattern and what results. it,.,

Alas 'On him. .(0.46 him tIMe4ind spaCé to Change his ,

way'Of coping)

You can handle- it. It'll take care, concern, patience,
creativity, and imagination, but if you're a.teacher,.you've
got those.

You just.need.Qto remeAer that George is:Alpod person who
has,learned bad coping.patterns. He can unlearn them, although
it may not happen While yoUtre around. As part of the 4main-.

streaming" you can let.him knoW that some Of his behaviors that
bring hith grief can be changed if he wants to change Om.. At
the same time., you'll be helpi. g him learn a job skill. That's
almost exactly what you do:WI h eVery student you teach, isn't

2 1 ,-,
...L. ,

,

, .
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CONCEPTS'

7

Is

1

NGT -.Problem Sellv4ng

Forward Pla ing
What do you do now?
Case ,stud4 and placement

Decisions, dedisiops. . .

What dO you do?
Scrapbook .

Handicapped stuaents have special educatlonal needs.

Not all,studenes are able:to learn by the same method.

Mandic4p0ed students may need an inaividuializedifcurriCulup.

.

Curriculum must be flexible in order to meet the needs of all

PERFORMANCE OBJECTIVES
h,

.
L (

The teacher will. be Ile tq modify the curriculum to meet the,.. .

of each student.'

.7 5,; t4,
,

.
. .

"
I-..

Vpcationaloand speCial eduoation personnel will.work together to

.. .

0
individualize.ciirricula for handicapped students.

students.
a

needs

*
The teacher will be able to write and implement., longrangailtoals

-and-short term oidectiveslor'each studpnt's./EP.
,

The.teacher7will be

; existigg,program

able to determind proper placement within the

for the ppecial needs student.

The teacher Will be able to aidAtiudente iwlearninti how'to mAke

i4 4ga
1/. 2 / 0

a
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,A_CT IV1 T I ES.

TRACI1 1 NG l'Re I1N iOOkR

NOW MR ,ACT 1 V 1.1'11;15.-

NGT (NOMINAL GROUP TEdINIQUE) - PROBLEM SOLVING*,

0. .

Materials-Needed:4 NGT.QuestlOnp, NGT Ynstructions
,Newsprint Pad .

MAgic.Maq(ers/pencils

Number of Pirticipants:. 25-150

Approximate4 Time Needed: 1 liour

Instructtops:

a.

Divide Into groups.bf 5-81, Each group will select
a group leader.

I ,'""

7

-2. Each person r:eceives.a sheet of paper witH.the question.
(O.on it.

The grOup leader then directs\koup as
instruction sheet.

Che

Groups then share, with others the answers and/or
polutions.to the grob,lem questions.

_; 111

9.

e
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VOCATIONAL SPECIAL NEEDS
TPAS Af414 UNIVERSITY

Nominal Croup Technique Instrrions

by Nan qrowell

Cr

Vs

The Nominal Group Technique (NGT) is-qtte of the best methodk to encouriage

participants to view themselves.as part of a problem and also part of a

solution. Many ihdependent ideSs are generated using the technique. The
parttcipants find that the NGT.prvess is threat free. They also gain a high
sense of accomplishment, NGT has five steps:

kStep,. 1: Silent 6neratiOn of ideas. The question under consideration'
is shated-wtth each group member.1 Each participant is then

-/

chargdd to write brief phrases or statements which will
answer the question.

1. Pass out sheets containing prepared statement.
2.. Read the question to the group.
3t :Ask the group to spend 5-10 minutes silently and

independentlyeAking a list of ideas.
4. You sit down and also make a.list. This is imporfant;

as the group will model your behavior. Look and be
sAious.. scOurage talking or distractio4.

5. Aftsr,5-10'm nutes stand up to endthis step of NGT.

Step 2: Round-robin iecording of ideas. The part1cipan61 are asked"to
read one of their ideas. "Each will be recorded on a flip chart
or a_blackbA oard. No discussion takes place at this point.

.

One-by-one ea6h participant either gives an'ideh or.passes
until all of the ideas generate,by the group have been
recorded. A ;

1. Use your flip chart to .record ideas with the magic
mallter, Write large enough for group to see. .

2. Co round-robin around the oup. Get only one idea
per person at a time. Allow o aiscussion. The pupose
of this .step ls simply recording. .Don't pressure
participants; Ask "Do you have an idea for the group?"
KeeP se6dments brief jor recording ehse,. GO ardUnd .

'Pllthe group three'or four times.. St rt each idea as
though it were the answer. Remember, no one is forced .

CO' centribUte and may PASS if they chooSe: New ideas
,which occur to participants not pteviously Hated may
also be used. .

. .

3. Number each fdea as it iti recordSd.
4. 'When listing is.complete, lo to 8tep III.

9
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Step : Each iden iN (*.Wined and diseuused In the ordor in whleh hi -

was presenked Thfs step 1.1-1 desigfloO.W..01M1110tv misunder-

standing-which,might have arisen concerning e ch idea presented.
.

.
1. Beginning with 1/1 on your master list )egin the clarification

process. DO NOT REQUIRE the one who submitted the iaea to
explain it. Encourag group discussidn. ,

2. Go down the entire li t.
3. This is the only step in which conflict or disagreement may

emerge. DO NOT ALLOW.THIS TO IJAPPEN. This step is only
for explaining more fully the ideas listed. NO JUIXIMENTS

ARE TO BE MADE BY YOU OR THE GROUP AS TO THEIR VALUE.
4. The author of the idea may re-word ito but only the author.

. 5. .when all ideas have been clarified, go on to Step 4. m

. 4
,.

.

0

. Vote oiAmportance. Each participant is asked to rank a specific
number of items - usually five, but Anywhere from three to seven
is acceptable. Each participant places the item number and its
rank on separate cards. The votes are counted and discussion
s erwouraged to clear up misunderstandings about item information.

Stdp

_.--1-: Hand oet five 3 X 5. index cards to.each participantv
2. Ask participants to select the five most ortant '

,77items and mark the-66mber for each Prt-em " he upper
left-hand corner (one number per card). Then ask them
to write an identifyingmord or phrase on the 'card..

,
3. Have partic4ants spread the five cards dut it% frqnt %

of they so all are visible 4nd then.tonk order them by
purting a number (1-5) on lower.left2hand corner, with
fi.,/e (5) eor thetm4st important and .one (1) for the
leas?*important. Circle those numbers

. tep- 5: Final 'vote. From the'process a list okanswers by importance is
obtained. This is the final step.

1. Determine the outcoqie of the meeting.
2. ProVides a sense Of closure and accomplishMent._
3. Documents the group judgment.
4. Follow the same voting procedure as outlined in Step 4.

//,

4,

Delbecq, A., Van de Ven, A. H.', and Gustafson, D. H. Group Tecbniquas
for PrOgram PlannJng, Glenview, Illinois, Scott, Foresman and Company,
1975.

lloyle,J. Teacher versus administrator: a growing crisis. Planning
and Changiny,,197, 9, 203-209.

'4206
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NOT (NOMIAL GROUP TRCHNIq URSTIONS'

'f\

1. What can vocationalnind special education teachers do to, work,
. together to change or modify curriculum to meet the needs of
handiOred students?

00

4

2. How can I chang my program to accommodate the handicapped?

`A

,

3. .How dan the special needs student best-be helped,within my
school district? , (

1'4

207 4
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0 ARA PLANNING

&OM.

'Weriais Needed: Newsprint Pad
Magic Markers
Paper/Pencils
Forward Planning Forms

Number. of Participants: 15-75

Approximate Time Needed: 45 minutes'- 1 hour

-t 1. ,Divide group intosmaller groups of 5-8.

2. Allow 20,minutes fOr partiCipants to write down
as many problems or issues they can think.of that
might be encountered with mainstreaming the handi-
capped in regular vocational programs.

Instructions:

fo

TEA ClII!qG TECHNIQUES
,1

INSERVICE ACTIVITIES

,61

'0

3. All problems and issues are shared, one at a t.ime, with
the group. Each problem or issue iS writfen on the
newsprint pad.

4. If time permits, the group decides upon 5 major
problems/issues.

5: 'Post all newsprint copies in a prominent place so
all participants can see them.

. ,

. 6. Groupd.then decide upon 1.problem/issue and work.with
the forward planning form:tO address that issue.
Allowapproximately 30-40 Anutia for activity.

I.

7. Meet in large group. One person from each small
group sharep the problem/issue they addressed ana

: gives a brief summary of their plan.of action.

.-208
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FORWABO PLANNING FORM

1. Read the list of Iss'ues.

Selection Importantissue.

ft

ft

4

3. List the barriers to meeting.the is u .

4. Identify goal statements of alternative.approaches for meeting the issue.

0

.609

;



FORWW PLANNING FORM

5. Identiq'tectical steps, strategies or activities that are necessary

for aChieving the goals.

A

4

6. For each of the tactical steps listed abre, list who does it, where

it will be done, when it will be done (time-line), how it will be done,

and what will be done.

210
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WHAT Do_you_Do poury

Materials Needed: Situation Sheets
Paper/pencils

Number of ParticipantS: 5-50
k

Approximate ime Needed: 30-45 minutea.

Instructio :

TEACHING TECHNIQUES

INSERVICE ACTIVITIES_

1. Divide participants into groups of 5-8.

2. Each group is given a situation sheet and asked to
.choose l'situation they would Like to address.

3. After approximately.20 minutes, all groups meet
.

together and share their solutions to the situation
they chose.

A

..41



WHAT DO YOU DO NOW?-

SITUATION 1

. As a special education teachei" in 0 Junior-High school, you work

,with.children from 15 regular classrooms in a resource program. It

seems.you and the regular classroom teachers are confused as to your

role. The regutar teachers seem to think you are to tutor slow

children inlcontent areas; you, howgver, believe the regular curriculull

h uld change. You don't think that the content of regular classes (the

44

erials you are beingrasked to tutor the children on) is,appropriate.

do you do now? .

1. Describe the underlying problems.

, -2. 'How will you resolve the cqhflict between you and the regular
teachers concerhing chaqesin the curriculum of the regular le

classroom?
.

- 0

3. .What do you see as your role'?

404
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WHAT DO YOU DO NOW?

411,

You, as a lOth.grade bu-i-I4jjg trades teacher, have been told

you will be getting three EMR Educkple Mentalfy Retarded) Students

next week. It is already 4 weeks into the semester and you have 22

students in your class already. There is no other vocational program

fcir the EMR students to enter. You .are hesitant to accept these

students as you feel it will take COO much time,to get ttiem "caught

up" with the rest of the students, and besides, your class is' too ,

crowded already.

What do you do now?

1. Describe the underlying problems.

,2. What can you do to accommodate the three new students?

3. Who could you turn to for some assistance?

8
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WHAT DO YOU DO NOW?

SI\T3JAT!ON 31

The vocational counselor.feels special need students belong in

special classes and has been'heiitant to place them in your regular

vocational cl.ess. One student, with a learning disability, has talked

with you atlength and you feel the student could benefit from your

program. Since you can't place the student without the'-support of

the counselor

What do you do no0

rms./

What is the underlying problem?

2. How can you, as a vocational teacher, resolve the problem
with the counselor?

4

3. What could,you do to change he attitude of the counselor

to be more acceptable of spec al. need students?

Who could you turn to for hefp?

4

6
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IEP CASE STUDY AND PLACEMENT

Zateriais
11" .

Needed:. Placement TranspaTency
Case Study
[EP Forrs

"eft,

Number of Participant:;: 15-75

Approximate TiMe;dteded: 45 minutes.

Instructions.:

.TE4cyllyq TEM:EWES

INSERVICE ACTIVITIES #

1. After ARD/IEP overview (Activity 1), briefly revlew,
possible placement alternatives. While leaving
placement transparenty visible for group.to refer
to, begin case study activity.

'

2. Divide group ,into smaller groups of 5-8 peopLe.

3. Each person receives a case study and an IEP form..

4. Participants read caSe 'ttudy and complete IEP as a
group. Decision for placement must be a group
ddcision- (They should.work as an JEP committee.).

5. Goals, objectives and placement are shared withzentire
.group. Discussion of the different placements,. etc.,.
'should foltow.

211



Name: JesseOlivares,
Parents: Mru. & Mrs. J. 0. OlivareS

Referral Date

- , .

Jesse, who will be 16 years old in Aprilwas first-referred to Special

Services fin September, 1975 when.he was first cnrolled in this school district.

An extensive battery ortests identified him as an educable mentally retarded

,
1 student. Jesse has been served in the SpeciaL Education Resource program for

, . all academics since that time. He,spends more,than fifty percent of the day

in this program and is mainstreamed for lunch and I.E. He is lso enrolled

iris. the regular career orientation program at Jones.
-

- Langua9e D?ominanple

4

Although the language spoken in the home is predominatelY Spanish, Jesse

speaks fluent English and was tested in English.

Interests

4
Jesse helps his dad on the ranch almost every day. He works with the

cattle and often times has the responsibility of driving the tractor. He also

has had a veget-able,garden at his house fie the past four ygars. He has

always shown an interest in growing plants and spends.some of his spare time

working in his garden.

Sociological Data

\

Jesse lives with hi.pants, three brothers (ages 4,7,15) and-five

sisters (a9es 2,9,11,14,18). His father is a ranch worker and his mdther

is a homemaker.

Social/Emotional Behavior (Interviews with Regular and Special Education

(teachers and the School Counselor)

Jesse's behaviar has been noticeably immature since he,first enrolled in

,this school district. He seems to he an,extremely anxious and fearful thild:

He does not relate well with other students his age and stays to himself most

of theslay.

Badkground Information

Jesse was a premature baby at seven months. He was late in walking and

did not start talking until well past two years of. age.
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Test Observatipps ,
.4.

.

,

.
(

Jesscis an attractive you g man. who is very small for hjs'age. ihen.',

conOrsation was required, he wOuld.shrug or-hod his.head at'the beginning of
the verbal parts of tile WISC. In order to.establish rapport and verbal
communication', the verbal. and performance subtests were given in mixed order

th first a verbal and then a performance subtet until completion. Hi
d ew and wrote 'with his right hand but fie used-6iS left hand for the perfOrmance
SU ests. His small motor dordination was slow. All written work seemed to
Lle difficult toOe forrcand took Much effort. On the performance tests object

:aasem ty and block .design, Jess stored low; but time was the factor.

Test ReOlts

WISC
;0-le

! desse is firesently fufictioning within the mental defective range Of
,

, intellectual functidning aCcordirig to the full scale score of,the WISC. The

'verbal scale score ici.rithin the borderline,range. He scored in the mental

defectiVe range on the performance tests. Most subtests 'scores were flat.

Strengths were noted on the'comprehension' subtest and digit, sparryith scaled

scores of 8 whtth are in the slow learner range. -Jesse's lowest scores .

yere on bfit subtests:, ariametic (2), picture completion (3), picture arrangement
objet assembly'(0: Scores oftwo and three are in the trainable

t% range. A sCore of f6ur is in the educable range 1

10\

'0e

Bender Gesta t,

Jse took twelve. Minutes to complete thIstest with eig IS errors'
.accordiqg to the.KOppitz scale.' The efrors we're: distortion, rotatión,

integation and perseveration. ,

Adaptive Behavior

Two separate interviews wer held-with éach Individual parent. Both

pareqs were cooperative. Jesse d es.'not adjustto new situations very

Well'according to his mother. Concerningopdtential vocat4onal interests,

his mother §aid don't think he'll 'berlble to work." His mother did say,

he-was dependOle. He' 'cafi ride a bic c e. but cannot make change. .He can

and does help around the house and ranch. Both parents want Jesse to continue

in schools Mr. & Mrs. Olivares said Jesse is different from other children.
.They said "he.is TOtw but,h1 is doing better." When anoctivity is too hard

for him he'becomeS frustrated_and.stops working. He don not play

cooperatively witit others. , *

WRAT.

The fofiowing grade level scores ai-e tOen frthe WRAT which was given

in January, l9T Reading 2., Spelling 3.7',4ArithrlletiC 2.3.,

'%0 33
, .0

e
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CONCOSIONS

Jesse is performing within the mental defective ange.of intellectual
functioning according.to the WISC. The adaptive be avior is below normal

- for an.individue of his,age. The WRAT shows he- is achieving more than four
tOvels below his'grade level. ThOugh he has nad speech therapy, he still
has difficulty with:verbal communication Skills. Pencil and paper operation*
are performed with slow, deliberate strokes. "esse seemS to havedifficulty
controlling 4he pencil to fhe task, .All'performance was slow. Jesse'qulif.ies
for special education as educable mentally retarded.. It iS recommended fe
still receive.som assistance frOm the resource program.

Jesse still needs emphasis oOlipractical usage of academics based on
vocational .readiness_skillN, Tirve structuring should be introduced in relajtion
to the vocational requirements. Verbalcommunication skills as well as sodial
awareness could be worked on simultaneously in a small group,situati n.

(

Jesse can best learn.th"rough#fhe auditory channel. 'He needs a var ety
of experiences based on vocationa and socitl situations. Opportunfties to
share experiences through discuslion need to be provided codsistently. Visual
motor and fine motor skills need to be wopked on.

If furtheitassistance is needed please.contact me..

#

./

Os&

:

Examiner: pne Doe
Educational Diagnosiictan

4r!i



I.

Wh t vocational placement would provide the least
rqstrlctive environWent? Justify your answer.

2. Complete the last two pages of the Sample IEP Form.What are the longterm goals?
What are the short terM goals?
How will'these be accomplished?

Do you feel your committee was able to make an
appropriate placement decision for this student?'If not, who should be inclu4ed in the make-upbof
the committee?

4.



M.

iTUOENT IDENTIFICATION

46AMPLe IEP FORM
a

Name Sex ML I.D.#4
Chroh. e

k
4

Birthdate 7 Age Grade Date of Entry into dgn

School Teacher

Parents

Address
Phone

District of Residence

Primary Language of:
Home_ Pupil

0,04

How Determined

II. ASSESSMENT INFORMATION

Indicate Present L Student.Rerformance' if Applicable
\

Based on: DpveRopmental Summary Speech and Language Report

Psycho-educational Reports Physician's Repdrt (as needed).

AtideMic Achievement:
Ar-T,

CoRimunication Development:'-
Social Adaptation:

Prevocatiqnal and Vocational:

.

Psychomotor:

Self-Help Skills:

220



H.

11 I opRAm iNFORMATION

Special Education
, Program Date of Enrollment

ProjecteeDuratiOn Speciai Teacher

Ratio ale for Placement
(leas restrictive concep

Services to be Provided to Reg. Teacher

P.E..Prog am. Prevocational

Vocational

Additional SuPport Services.
(*Specify Date of Initiation and buratron

and Personnel Responsible) ,

of

*

AV. IMPLEMENTATION.INFORMATION

Learning Styles:

Rate

Modality

Effective Reinforcers:

Learning SituatiOn:

Ihteratitin

Place, Materials, etc.

Student Interests, Talots, etc.:

Behavior Strengths:

V. MEETING INFORMATION

IEP Meeting Date Opecialist/Teacher Signatue1

410........a..--

A

Special Instructional MediaIhd
Materials:

Personnel Responsible for Implementation
of IEP:

Interpreter Requtred : Yes- NO

aren gna ure
Attended Meeting:

"Yes No

AdmnIstratov ttivV

2'3'4/

(Pupil

lother: posititin )

' 2241



Student tielne

ANGEJflALS

LONG RANGE GOAL '

Periodic Objective(s)
'(Specify time, observable behavior, evaluaton conditions,
and criteria.), ep

Person Responsible
bate

,Established
a

Monitoring of Goals,
and Objectives

1

Date:

Achieved'

Reviewed

Revision
Recommended

P,

LONG RANGE GOAL'

Periodic Objective(s)
(Specify time, observabTe behavioP, evaluflon conditions,
and criteria.)

Person Responsible
Tlate

Established

Monitoring of Goals
and Objectives

Date:

Achieved

Reviewed

Revision
. Recommended

LONG RANGE GOAL

Periodit 06jective(s)

(Specify time, obserVible behavior, evalvation conditions,
and criteria.)

'Person Responsible
Date

.

Established
,1.11/1.104.

Monitoring of Goals
and Objecttves

Date:

Achieved

Reviewed

Revision

Recommended

VII. SHORT TERM OBJECTIVES

INDIVIDUAL INSTRUCTIONAL PLAN (SHORT TERM OBJECTIVES)

To be completed by peoonnel responsible for implementation.

STUDEN 'S1NAME C.A. DATE .
DISTRICT/SCHOOL

LONG RANG!. GOAL

PERIODIC OBJECTIVE

'..LEARNING siyv BFHAVIORAL STRENGT11

222
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-100"""P"m
Person or Persons responsible
.for implementation:

Reviewed

Date:
Achieved,
bate:

Revision
recommended

t.)
n.;

. tA4

,s4

4111111111MMINNIN

allogomme

Person or persons responsible
for implementation:

Reviewed 0

Date:AchieT-ee

Date: ,

Revision
recommended

,-;mmom$0.0

Person or persons responsible
for implementation:q

Reviewed
Date:
Achi eyed
Date:
Revi sion

-recommended
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DEACHING TWHiVIOVES
. -

INSERVICE ACTIVITIES

DECISIONS, DECISIONS.
. ,

.

c

MatOrials Needed; Transparency
4

Problem Sheets.

Number of Participants: 10-100

Approximate Time Needed: 30 minute$

Instructions:

1. Presehter shows decision-making tranipparenby to group
and discussee and clarifies each step:

2. The problem sheet is thsejt passed out to the
participants and they are to solve the problem.

3. Volunteers ar then asked.,to share with the group
their solutio s to the probleM, difficulfies
encountered in meeting the problem, etc.

p.'

4

4

224
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,93

fiCISION MAKING PROCESS

STEP 1: DEFINE THE PROBLEM.

I.

STEP 2: IDENTIFY.YOUR GOAL.

STEP 3: CONSIDER ALTERNATIVES.

STEP 4: ANALYZE THE CONSEQUENCES OF EACH

ALTERNATIVE,

STEP 5: SELECT THE BEST ALTERNATIVE.

114

xlv

4
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Problem Situation:

As of the end of'this school year, it wiiO no longer be possible

for you to continue working in the field of education. You need

employment, and must now make a deciston,as to what job you can
,

step into immediately or for which you caniretrain.

Define the problem. (What, specidcal& s the rearproblem?)

fel

St,ep 2: Identify your goal. (Consider your assets, interests, and
values.)

.

. .

Step 3: Consider all a/ternatives. (Think as freely as you can;
consider any possibility or dream.)

a

Step 4: AnalyZe the consequences of each alternative.
both the good and bad consequence.s.)

Step 5: Select the"best alternative.

226
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WHAT DO YOU,DO?

Fe

'Materials Needed: Problem Situation Sheets
Pencils/Paper
4

'Number of Participants: Any number

--Approximate Time Needed: 30.minutes

Instructions

TEACHING THCHNIQURS

INSHRVICH ACTIVITIES

1. Divide group into smaller gr9ups.of 5-8 participants.

2. Each group chooses a probl m situation and determines,
how that problem could be/solved. Allow, approximately

15 minutes for the group to work on ttm mblem.

3. A spokes'Person from each group shares t eir solution
the problem with the entire group. D1iason of

the solutions can follo14.

r,

a
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SITUATION 1: Annie, a trainable Mentally retarted.student loves to

work with plants. She has been enrolled in a VEH Horticulture class

for a_year.and a half:. She has come to you and told you she wants to

run a nursery when she graduates from high school. Annie can neither

.read nor do simple: mathematics. Although she Can do allAhe work.

required in a nursery, she lacks the ability,to manage a business.

What do you do?

1. What is the problem?

2. What are Annie's strong poirp? Her weak points?

at possible alternatives could Annie have?

What would you.recomMend for Annie to do?



.

1r

I'

,

:14

SITUATION 2: As a 67op-teacper, you 'have finally,been'able,to

place all your studeAts.On aijob exCept:for Jake. Jake had polio .

as a child and.has.difficuity movinOrdund. :He is'a rge Y6ung

Man and hat tremendous, strength in_his Shoulders and a s.)1/4,ake
.,

has a real interest in working outdoors"and has had some vocdtionk al
,

training in Building Trades. The builder who usually hips students,

howe4rollovsome.misgivings about whethei". or not tt would be safe,

to hi.re-him. Whet' would'you do? . (\

What is the proOlem?

How could t roblem be resolved?

3. What alierriative%re 'available. for Jake?

What would you recommend?

ri229
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,EITUAtIail 3: Marty Nis wanted to be a veterinarian for.as lOng as
PO,

he,,can remember. kle has always had pets and taken care'of his,

:neighbors' animals.' Marty has a learning disability and has a great

deal'of.difficulty ineading: It is a Slow-and laborious-.task to reaa

. just one chapter of a text. ,He has come to
4
you to help work out a

-m4reu

schedule that wbuld help p -fare him for college and vet school. You

really din't thighe will be able to make it andrwill be wasting his

eime.- What' would you do?
fl

1.. What is the problem here?

.

What are some ways thts problem might be resolved?.

.41.7

(N,
T.

- .

Whk-Ydvice and. heip:Could:You-give to Marttso that h'e might

. be more realistic about his future-goals?

. OG40
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Q.

MIMING TECHNIQUES

INSERVICE ACTIVITIES

, SCRAP800

A

?
4

Naterfals Needed: 1 scrapbook per. rticipant
Pengoils

4 ',,Number of Participants: Imy number

needed: 20 miftutes

V(Instruction's:
Ak

,5%

A

.1. Scrapbook is made before workshop:begins. The cover

ahould be either pnstruction paper ortolored paper 'with

.three sheets (folded). insAde'.

2% Participants.are 1j.vi4ed into small voups of 5-6.
A.

3. ;Each participant has 3 pindtes to Write down.one successful,
change they have made in their.program to-accommodate the
handicapped's6udent,

4. hve scrapbooh are theil Passed around ihe grodp and each

pereon writes in each scrapboOk.the change'they. have
mede. Time shOuld.be allowed for orel clarificatio/r
.of the change Made.

4

5. All'participants will en d the'session with 5-6 usable
Changes that can be'jfiadelm'thelr curricull or program.

st,
.

st

5% 02.

.

kw 4 o
(3



A

4.7

2 3.2

I.

.1

0



Marilyn Kok Information on curriculum
National sources of

`information on vocational
cial needs . . ... Local

r sources . Books

WHERE MIGHT I FIND INFORMATION ON.CURRICULUM AND TECHNIQUES FOR TEACHING

HANDICAPFED STUDENTS IN VOCATIONAL CLASSES?

Names and aadresses of selected sources that may be useful for

future resource searches:

Bureau of Education'o'f(the Handicapped

Siventh and D Streets N. W.
Washington, D. C. 20202 #0.

President's k: mittee on EmployMent of the Handica ped
114 TOntieth Street N. W.
Wasi.litigion, D. C. 202

. 4 ,

The ClearinghOse on th andicapped

Office for Handicaps, Individuals

Room 3381) Hubdrf I Humphrey Building

Washington., D. C. ',20201

U. S. DepartMent of Health, Education and Welfare
Office of Humhn Development.Services
Office for Handicapped Iridividuals

Washington, D. C. 20201

,

0 ,
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Council for Exceptional Children
1920 Aasociation Drive
Reston, ViTginia 22091

American Vocational A'ssocia400n

1510 H Stteet N. W.

Washington, D. C. 20005

TEACHING TECHNIQUES

RESOURCES

4

Ihe National Center, ,Educational Media and Materials for the
Handicapped

Ohio State University
Columbua, Ohio 43210

The Leadership Training Institute
Special Education'
University of Minnesota
249 Praser.Hall, 106 Pleasant Avenue
Minneapolis, Minnesota 55455

The ERIC System

Northeast Curriculum Coordination Center
Rureau of Occupational Research
Division of Vocational Education
225 WeAt State Street
Trenton, New Jersey 08625

i

.

SOutheast Curriculum Coordination Center
Mississippi:State University
Research and Curt4iculum Uni
Drawer JW .

Mississippi State, Mississ4ipi 39762: 1

..
..

East Central Curn. ulum Coordinatipn Center
Professional and. C rriculum Development 'Unitt

r
, Division of Vocitional Thchnical Education

4.

100 North liArst street

i SpOngfield, Illinois 62777
t '

Mfdwest Curriculum Coordination Center
,

.State Department of Vocational and Technical Education
1515 West Sixth Avenue 1!---7

Stillwater, Oklahoma 74074

Northwestern Curriculum Coord4lat4n Center -.
r.

Washington State Goordination èouncil for Occupational Edtcation
222'Airdu8tr1al Park) Box 17 .

Olympia) Wdshington 9804

AO
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TEACHING TECHNIQUES

RESOURCES

Western Cariculum Coor4ination Center
University of Hawaii
2444 Dole,Street
Monolulu, Hawaii 96822

Wisconsin Vocational Studies Center
Univemity of Wisconsin
321 Education Buildibg, hox 49
Ma'dison; Wisconsin. 53701

The Center for Vocational Education
The Ohio State University
1960 Kenny Read
CO.umbus, Ohio 43210

Center for Studies'it Vocational add Technical Education
University of Wisconsin Madison
Madison, WiSconsin .ts

WHAT RESOURCES MIGHT I FIND LOCALLY?

4

Spealal education personnel: :Several schools have been very
successful'in coorainating, a team.effo*t between special educe-
tian and vocational education for curriculum development. AO
probably more teaching problems have been:.solved.over a cupof------'--------
coffee shared with a teacher down'the.hali ehtin.through any
inservice, research; or.curriculum development effort.

.

University personnel Several Universities have taken the
lead in.c011ecting,informatioq on vocational special neeas.

AAT BOOKS WOULD YOU RECOMMEND?

There are many excellent (books available; niany have been cited in
other chapters, however, I will only recbmmen0 one - the oneJ
have% found most helpful and most accepted bY vacational teachers.

Altfest,I4yra. Vocational Education for Students with Spacial
Needs: A Teacher's Handbook. Fort'Collins, Colorado:.
Department of Vocational ltducation,. Cold*ado State University,
1975.

23$
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=ACHING TeCHMIQUES

RESQURCES

4
4.

I would also like to recommend the following instructional modules
available through The VocatiOnal Special Needs Program, College of
Education, Texas A&M University, College Station,:Texas.

Individthalized BehuviOr Modification, by Sid Kandy
Group BehaOior Modif4cation for the Handicapped, by Sid Pandy
Determining Readabi.lity Levels, byrAnthonyO'Keeffe
gpecifying and Writing a Daily Leqfon Plan, by Marilyn Kok
Identifyi,ng Learning .§tyles and Complimentary PeachingMethods,

by'Morilyn Kok, Joan Jernigan, and Marc Hull.

4.
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Emp ayment . a

Marilyn Kok

7

A system for job placement. .

Preparing the student. .

eparir4 the employer.
Adv ce for the employer. . .

No.vocational program wOuld be complete without considering
,employment. In manY schools the responsibility of finaing jobs
for Students falls on the placement officer or vocaLional,
counselor. Both of these are votational personnel housed

vocational department. Os the other hand your
schooi may hhve assigned the res066sibility7for-jobvplacement_.
to a Staff.member from special education (in Texas,' these are
called Vocational Adjustment Cootdinators). If so, try to''

ensure that,this person works closely with your own:yocational
,staff.

In)this chapter I will suggest Sadie techniques for finding
jobs for handicapped students.

4

JUST HOW HARD IS IT FOR HANDICAPPED PEOPLE TO FIND EMPLOYMENT?

Some handicapped people have no mire troublegthan- -

non-handicapped people. Nelsoockefeller had dyslexia
asd.hejlad no trclyble getting a job. Franklin) D. Roosevelt
was 1401 wheelchair and.he kept-hls job. Peter Falk is
missing A4;7elt and:he keeps wbrkisg. SO,you can't lust
lump all handicapped people together and say) "They all
hive trouble getting a job."

Unfortunately,_more,bandicapped-peopie have troub1e
getting employed thap other people; their unemploymeW
figures are much higher than the nationAl average.

0
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This is why pprOpriate vocational training can be the pass-
word for themsinto gaihful ethployment and all the benefits
that come with 1.c',

HOW CAN'I IMPROVE THE EMPLOYMENT OPPORTUNITIES OF HANDICAPPED STUDENTS?

>

I \

JuSt remember that training a handicapped student cannot
4 be a hit or %iss thing. You'll Wave to pOt careful planning.

into it, and the more handicapped a person is the more careful
the planning will have to be.

Alf the guidance on finding jobs puts the placement officer
in the role of a matchmaker. In thb days of old, the match-,

maker took two people, one with a dowry and one With,requirements
for a dowry, and brought .theth together. Today, in' much the same
way, the,prikemeht Officer bringg together a Student with certain
skills and an employer-with a demand for certain skills.

- When the student is handicapped, however, the perspe4tiVe
on employment chSnges slightly. The placement officer does mo4e.
'than just find a job for an already trained student; the placement
,officer finds akjob then works with teachers to train a student 2

. for that job or one like it.
Project FIT (Fundamental Industrial Training)', based in,

Commerce, Texas, and directed by Elaine Adams, has put together
an excellent system for matching potential jobs With student's
skills. This system is especially worthWhile for mentally
handicapped learners, but will rk as well for oJer stud ts.k
As you read through these sugges ons, please keep in inin4lthat
although I haveemediksome changes, I am indebted to Dr. Adams
and her staff for the basic ideas: ,The original concept of
designing surriculám around actual job requirements came from

. Dr. Harry Fullwood at gast Texas State,University.
L, This is the systr:

I

,

."--
. ..\

,

1. Before any specific student arrives on the scene, gather
a.resource file df,local employees yho might.hire.the
handicapped.

Certain employers, naturally, will b ,more likely to hire
(handicapped applicants, so begin your file'1 by'listing;

Parents or relatfrves of handicapped people;
Members of advo acy groups;
Members of adVisory.groups;
Companies with government contracts;
Employers who hire vocational/technical students regularly;
Employers who haVe:hired handRapped applicants in the past.

As yolu can ttee, who you know could make-a big difference in

ydur success. For further ideas and a list of employers who'have
been active in4 hiring the.handicapped call your district
rehabilitation offices, your Governor's Committee for the Employment

238
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EMPLOYMENT

of the Handicapped (see Resource section), and 6ther advoca
groups.

Round off your list of poesible employers by'looking t rough
.the Yellow Pages and by contacting the plamber of Commerce for
a complete list of businessesfand industries in your commun ty.
As you're-listing possible employers remember that you are
thinki4 a few months or even years in advance, so will,need
to list companies that,regularly have openings.

2. Complete your resource file by interviewing employers
and supervisors and collecting employment.information:

This step is your opportunity to sell your program to the
.community. Above all else remembtr'that employers are busy.
Make your presentation concise and well organized. Dr. Adams

suggests that you inClude,certain points,in your presentation:

Purpose of program
Need for a program
Benefits employers will receive
Employer's involvement in program

At this stage you are mere-4,y introducing the progra . Remind

the,employer that when a specific student arrives on the scene,
the employer will hpve the opportunItyto hire or not;hire as,
with any'other applicant. Essentially, you are seeking an

indication of interest.
And facelit: 'some of your possibilities won't work Out.

Some of the employei's will be against the idea of hiring
handicapped applicants,,others will not have appropriate job
opportunities, and others will not anticipate enough.Openings'
to make training worthwhile. This step in the system helps you

find these less appropriate prospective employers.
If.an.employer does indicate an,interest, ask to tour the

facilities. The forms_on the following pages, taken from the
Project FIT Manual* could be useful to you as(you research

possible opportunities.

3. OnCe you begin considering a specific student see if

the student's interests lie toward any of the possible

,jobs in your file.

This step will occur when a handicapped student is being
'considered for vocational training and will therefore precede,
the individualized education program. It will require talking

'with the,student early on in whatever assessment the student goes

'\through before the IEP.

*Adams, Elaine, Projec 4IT Implementatation Handbook,

Austin: Texas Rehabilitation Commission, 1977.

'
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SCREENING INVENTOR( FOR POTENTIAL EMPfOYMENT souga

\

1. CONTACT PERSON

2. NAME OF BUSINESS

TYPE OF WORK:

Mfg. Clerical Public service Food service

POSITION f
( DATE

Mech. repair 'Agricultural Wholesale Retail

4. NUMBER OF EMPLOYEES:

Less than 10 11-25 26-50 51-100 Over

5. NUMBER OF NEW EMPLOYEES:

0-5 (month, year)

41

6-10 (month, year) Otho-Imonth, year)

Anticipation of employee increage

6. TORNOVER RATE: P
WA-

0-5% (month,year) 6-10% (month, year)

7. TYPES OF EMPLOYMENT:

Part-time Full-time Seasonal

8. TYPES OF'WQM:

Entry level with-skills Entry level without'skills

Semi-skilled

9. GENERAL IMPRESSIONSI

'

,
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EKfLOYMENT EVALUATION QUESTIONNA RE
INTERVIIEW: EMPLOYEE BENiFIT

1. EMPLOYEE HANDBOOK:

Available Used in training session Loaned to new employee for

self use Kept by Agw employee

2. QRIENTATION PROGRAM:

R9q4ired Optional 'lime duration

3. INSURANCE BENEFITS:

Life Health/Hospitalization Partial payment by'employer

Paid by employee Total paid by employer

." UNION REQUIREMENTS,

MembeeShip avOilable Union handbook aVailable

5. PROMOTION PROCEDURES:

Bid for promotion Promotion based on seniority Promotion 13

on length of employment Promotion based'on quality of work

6. LEAVE OF ABSENCE: A

-Sick,leaVe policy Jiaternity leave Sickness in family

Military leave Death of tamily. member. "Extended sickness

Jury duty

VACATIOW/HOLIDAYS

Accumulated after period of employment Paid Unpaid

%
Policy concerning absenceS prior to and afteripacation/holiday

4;t
EMPLOYMENT EVALUATION Q$ESTiONNAIRE
INTERVIEW: EMPLOYEE REQUIREMENTS

1. APPLICATION

Fillecrout on site

Type ctf teats

Can be taken 'home Tests must be taken

9 P-
A, ,s
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Age Education , Physical,Exam Health Certificate

Paid by employer Paid by employee
AP

1.;
3. DiISS CQDE REQUIREMENTS:

Uniform Hair coYerage . Halr control (females)

Footwear Other
or.

Uniform furnished' Uniform cleaned by employee

.byemployer_____0

4. HIRING PROCEDURES: . t

. Intervw with personnel manager Supervisor

What variables are looked for in an applicant

5. TIME KEEPING:

Timeclock

Uniforms cleaned

Timecards Timesheet Labaled by name.

"Labelei, by emplikee humber
. .

Computed.by employee Computed by.

employer/supervisor

OVERTIME:

;g6quiree. Optional Compensatory time , None

one41,41f: : Double time

7. PROBATIONARY EMPLOYMENT:

PolicystOr all new employees e

-increases afterward

8. EMPTEE PAY:

Pay schedule

9. AlAi Time.

Shift hours .

Time duration Salary

Ti and

bismissol procedures

Frdtwhom would check be received

4e
242
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EMPLOYMENT

handicapped studen s .that one'national. leader in this..

.The Possibil iep for employment are soimportant for.

area, Dr. MarkHull of Vermont, bets even sugiested that an
"Individualized.Employability'Plan". be prepeffed.for each
handicApped student: This vital aspect of the handicapped .

.student."s education is youi responsibill . !

: Whatever you do,dOlit force the* stu. q's interes(ts to
fit your previously researched Jobs. Many hsndicapped students /

have been forced all.their lives to go In certain directions
for convenience's sake. The Students, ishances.for success 4

will be much higher if they'havecoupled.witti-gui4auce, the
opportunity-to choose trainpg goals forthltselves. If,

however, students are interested in working tOward one of
your job opportunities, look over the employMent available in
that area and plan training goals accordinglY. -

4. Plan 'iraining goals.

. Essentially,.this will inlie4pg=ilflping to write the
individualized education program for the handicapped student.
Take what you know about the student's interests and what jou
know_about job opportunities and employer attitudes'in your .

,community and match the two to provide guidelines for vocational
training.

,

ONCE A VOCATIONAL PROGRAM 4AS B CHOSEN, TO'WHAT DEGREE SHOULD-A.STUDENT BE .

- TRAINED FOR A SPECIFIC JOB IN THE COMMUNITY?

1

, '

As a rule ofthumb,, the more severe the bandicap, the.more .i

specifically training should point toward an already identified ,

Job. Because Project FIT primarily ser s-the more severely
handicauped, their.guidelines include a qetai1ed job analysis
apd training program'that includes task nalysis and work-rsite.

simulation. _If you .are serying.the more severely'handicapped

in your program, use the excellent Project FIT materials as a '''

resource. .

&Most of the students mainstreamed into regular vocational
.program, however,'are less Severely handi&ipped or are severely
handicaPped Ah only oneor twa ways (unlele to read, unable to
walk; an so forth). It is therefore.aiW opriate that many of

i)these.stu ents receive ,the training available in'a regular
vocational program which preimres a Student to work for any
number of emploirs. . *

To heti; mak thiS training geared a little more totYard
certain job opportunities, you'could talk over witfi'the

vocational teacher whicti employers in the community have
positive attitudes toward.hiring qUalified hancticapped Oplicants. .

You could also share anything you knOw about these employers'

t.

work-sites which could help the teacher gear.the student's
training toward the positions these employers could have wen.
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Tf*0 are 4 p411.//ot tWvocational departmpnWund
responsiblO.for coorkinating th"..job placement bf

vocational studentsi-th.911 'Yoi knOt,uhow helpful a vaca4anal

'teacher can:fbe. :NC:Eatianal.teuchers kziow e41oyere 9in eheir,

knoW whieh app, amenable to certain kfndaof 'students..

If you ard d member of the special education staff assiined

to handle.the'job placeMent of handicapped studentkyou might4.
not realize how important' working. with the teachers 18. If you
discount theirq sistance, you do so'att e exliense,Of the H

handifcapped.stu

"4"
.

, ,

..s.

t
104

WAN THE STUDENT HAS.COOLETE6,HIS OR HER TRAININp, WHk ADVANCE WRK SHOULD
I DO WITH,THeMPIMER BEFORE TAKING THE SirUDENT.IN,FOR JNTERVaw2.-:.

0,4

w

f'reparing the emplOyer is a twb.-step process. The tirst

st4p is yourreparation-. 'find .Put everything you poszably
,Can about the employer,.his dr her-past.record of employing,
vocational students, whethAthe employer has'ever hired anye,s

4 other handicapped applicantathrough vocational education or
other d'Ources. Review what you knave:about the work-site .and

the company's prodliet or service. s' .

. Lay out youi gaMe'plah darefully. List your reasons for

choOsing this employer'u.jób Opportunity foT.the stUdent/ know
.which needs tlie employer haa,that Lhis Stuilent ig going to,

Ii you cannot feel absolutely CerfAn that ihe student
is qualified, perhaps you should reconsider the:placement.

Yous, should be doing,the employer a hood turn by providing a ,

tradned worker; rather than\the employer'doing'you ofie by taking

one of your p*lacement resparisibilities.
The.second ate') id talking to the employer',"- When you first

went to the employer you were merely finding out histor her

attitudes toward hir;Ing handicapped appliciats, and whether
any job opportunities within the.company wqm suituble for'
training. NOw you are introducing a. certain stUdent. Your

approach will have to change a little.
" Begin with the student's qualifications and continue to stress

.thewthroughout the interview.. 'You cannot ask the employer'to
hire someone whoais handicapped in doing what the joh requires.
InStead, ask the employer to hiresOmeone who is qualified tp do
the job, while being handicappdd in a way that does not,interfere
with what must be.done on the jobi Make,your slogan "Hire the

Oalified," rather than "Hire the Handicapped."
po explain theustudents handicap, .in the simplest language,

yOill know of, without making,any excuses. Explain What problems

the handicap could cause, then move quickly to how these c'en be

overcome, and,why you do not think the handicap will interfere

with job; requiretents.
.

AccOding to'Lea tovington who has been placing handicapped
students in effiployment far'several ye48, ".Employers must be

prepfired for4student014 Militakes. Without Olaying up the fact(

4

yr.
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,,that stuctents are mentally retarded or otherwise handicapped,
you should.be.aa honest.as possible about their Xmitationa,

-informing employers if stdenta.have been in trouble with
.1he law or if.they will be'slow to,. catch on to instructions.'
Then Oen if a Student has been unable to'keep,the-job;
employers will often call back becayse previous students home

sc been pre4rnted'honest1y."*
.

HOW SHOULD I PREP,ARE THE STUDENT FOR AN INTERVIEW?

, \

'

Be sure the student Understands and can perform the.basic
requirements for applying for a job, such as filling out'an
application:and knowing his or her Social security number.

. Also, explain at some.stage in the student's training how
impOrtant'theijess tangible aspeets of an interview:
sitting up straight, maintaining eye contact, listening*
carefully viithout interupting, andcell the other tips you have

.,
piciped up in your experience.. I say.at some time in the

.student'Oltraining because some handicapped students have,
a hard timeApsimilating toq'ibch"information all at once.
You may need t(4 space.out ur. instruCtion.

the following is proba,ly-it dard prookkire ior you,

but is especially fMportantfor h icapped student : b ef

them on the job, the employer, the working.condltion's, th
work-site, mid the respOnsOilities!' You will have already
spoken to the emplAer. Tell the studenereverything yOu can
about that in4gryiew.

The purpOit6 of all thie,Oreparation is to.boost the
student's confidence. Like everyone, handicapped students
are wary'of the unknown; some just cannot handle surprise-6,,
Your preparation wilr gpre these student's EidMe extra kMmunition

-to use in what could be an.extremely diffieult situation-for

them.
To fuqher prepargt, you coqtd have the student work through

several sample applicaNns or IiInswer the following questions

in a simulated interview:
c.

What are 'ou*J VocatOnal-plans?
Mow do you nd your apare time?

41, Ip What fyA,-of positionare you most interedted?

, WhY dO yoU think work for\our company?

What qualificatiodaTdo yo. a4e that make you feel you

will be suCcessful in your field?
.

Why do you think you Would like this particular job?
(

Do you pref,r working with-others or by youreelf?

*Comington, Lea., "VAC Insights," Project Enc9unter
InstructionalModule, Texas AS(1,1 University, 1977? ,

:!.
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EMPLOYMONT

i'" Can you take instructions without fjling 'tweet?
, Can you get,recommendations from previous. employers?

Havelou had any seriousAllness or injury?' ,

AP Do youjike'to travel?
How about oVertime.work?
What have you done which shows initiative and willingness
to work?*

These questides 'and others you anticipate an employer asking
would be very.ilelpful in.preparing the student.

WHAT ADVICE CAN I GIVE THE EMPLOYER WHEN THE STUDENT CdMES ON THE JOB?

f

You will have already explained what special recommendations
the student might need, so, the most important thing to tell.
the employer is this: ...Call if yod have alqy qdestions, problems,
or concerns. I want to continue Working with you an4with the .

student. I want to help-in any way possikld." Stbp-by
oCcasionally wen when the employer has dt indicated any
problems', "juseitosee hoil the student is doing. (You wip
probably have tO carry on some kind of evaluation as r6quired
by yodrhschool district as well.).

You may also suggest tO the employer that he or she carry'
on some kind of orientation for other employees in.addition
to standard orientation for the new vmployee. If the handicapped
student has special problems that might hinder social relation-
ships (such as a speech impediment, or an overall slowness to,
understand instruction), a few words of preparation will help:.
felloviemployees aceept the handicapped student.

Finally, warn the,employer that in spite of A handicap
he student needs-to be treated much the Same'as any other

qualified employee. The studeht needs tO feel part,of the
"family" with very few special considerations or exceptions.
The stuaent may need a feu extra tries, a little extra patience,
but if the employer finds tpat-che student is'unable to do the
job, the employer should not feet bad about calling,you and \
ari'anging for ais4issah. Afcer all, you are not seeking j
any'job, you,areilooking for 's-job the student'can succeed

4

v

'
te

4

.4. A
*Prairie View A&M Universit1P*, Job P ace ent Services: -A

'11.AMELTA-NO.1.1-20rIV221nW42n, Pra le View, T6x6s.

246.
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selvice Activities°

OPre

A' A

MArilyn Kok

Kenne G. Turner

.

CONCEPTS

2,

Which job?
New perspectives
*Tell.it like it 2

SPeciAl needs students can learn to be seif-sufficient.

All stUdents need to have a feeling of wOrth.

The handicapped are as prodult.ive and reliable on the job as

are ehe non-handicapped.

PERFORMANCE OBJECTIVES

11* ,
.

The teacher will be, able to determine proper job placement for the
1,

,

handicapped student. :-'. \

iN :* : 4p.

Personnel:will be Able to instiln their studentS' iO e-value.of-Work..4.

The teacher will be able to identify the.abilitles and limitations of

handicapped individuals.

t)
,451
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EMPLOYMENT

INSERVICE ACTIVITrE$.

- WHICH JOB?

Materials Needed:, Which job? forms '

Pencihi

Number of POOlcipants: Any number

Approximate.Time'Needed: 20-30 minuees

InStrud.t.ions:

1. .Put the participants in'smaller groups. Assign one
of the students described below tO each small group.

2. Based on these descrigtiOns have participarfht
the form and Mark whether they.belieVe each\job,iWDuldtbe
an appropriate long-range goal,for the 8tuqe40H00-'7.
theuready to defend theie decision. GAvkilVe43,

gh

00 .
/ 3. .viathem share.their deciaiond.' their small roup

Give them ten minutes to comogiip- With a group lis .

,

4. Lead'a discussion aboutTi differ'ences between the
.4..,

small groktps' .lista'.' , i

, .

,

I
7N. .-\.

,

STUDENTS: ,'

I

.

1

_
Sam Thompson is a Mildly retarded tudenq 'He ie 19 years old, gam ha4

aishort attent on span and i frequenfly inattentiye: He is significantly
VoelOw grade le el in both r &Ai andiMakh,., His tiotoe*skills are

\
averafor hi age* .

r '
, .

Tony_Parza has p auditory learning disailility,#nd has difficulty'following
oret-#11.5truct 000. When receiving ine5ucti9ne Tony frequently
requegts that information be rezeate4, His m'th skills are good,
but his readiliAlkills are at about* third ta4le level.

A

i ,

,traey ilspn, a 16year:old whefoich ir bainli paraplegic,cis paralyzed
.'. fro Ihe wai t-down.: She 'moV aroUnd eaaily in her wheelchair

anC ag full use offher arms, Her reading dnd math skilld are at
,... grade ieVeI nd her performanc in the building trades has been
'' excellent. H '''-- -......

i

1
i

, ,

Lorne Simpsort qn 04year-oldpI1t411y blind studst, must depend on
sense )todchjor4eirningt HO I libMe dl!ficulty. with eye-

hand'coordi atiO 4nd While hia mat s At grade level his reading
.ia bqlow'grlade 1)i....!

. 1248



EMPLOYMENT

INSERVICE ACTIvrtrss
(

Peter ,Miller is .a, 19 year old. deaf 'student,. 1-1 oes scime lip reading
and signing. Peter is upable'.to reCognize apet it sounds, even mith
a hearing his reading and imath are ribó t two grades below
his schoo1-age \ fierp-. ) .. . /

\i , I' 1.c,, ..\\. \

7. . \ \

, ,

k
, ''..\ '1, 1 ',

., \

-,.._.-4
li .

1 ! \:1 , ,i, , .S.
1\ ,, , ,

V

C

L

i

&.

.

7

-1"

v

.0

4
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POSSIBLE 1.164G-RANGE GOALS

Sales c4rk

,Clerical

yfic4MiCh perator

utomobile and accessories installer

Cabinetmaker

- Carpet insfaller

ConstruAtion

Electric power,lineman

Mechanics and repair person

Metal craftsperson

Printing craftsperson'

Tailor

4401.1
Upholsterer

Clothing ironer and.prAsser

*Garage worker/gas staftion attendant

Laundry and.dry cleaning Operator

Meat cutter and butcher

Welder and flame Cutter

Seamstress

Bus Driver

Carper, ter's helper

Garb e collector

4.

.3

Food service worker

Health' service worker

.Child care worker_

Oairdresser and cosmetologist-

ShaMpooer #

. Barber k.

ard or Watchperson

ggage.rporter or bellhop

Chaiitheftaid

'Delivery person

Taxic b driver

4

0 4

0

-

APPROPRIATE

APPROPRIATE, ApPROPRIATE 6IFICATIONS

t

I. 44-
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NEW PERSPECTIVES
4.

Materia1s Needed: New Perspectives form
Pencils

Number of Participant's: 15-150

-

:Approximate Pime Needed: '30-45 mindtes

EMPLOYMENT ,

INSERVICE.ACTIVITIES .

1. Divide large group into smaller groups of 5-8

participalts.

2% As a group, choose on the handicapping conditions listed --

below. You will have five minutes to list as many
disadvantages' you can think of to having that handicap.

Be as specific as possible.

3. Belrepared to share your list with the group.

*
Now turn over yodr shspt of paper an
advantages you can 0011k of.

5. Share your list with the group.

list., as many

6. Choose a spokesperson to share the advantages and

disadvantages with the rest of the groups.

4ANDICAPPINC COWITIONS

ParapIeac in a wheelchair-

)4.

Edu&i4ly mgdpIlly retpriMd-

Trainably'mentally retaTded
t

'

.8110(1 .

Amplite6 - one leg missing

4mputeg, -.ont arm missing:

'Cereb-eal

4).. 'AIrkable:Ab read ,

--. !;

D,gAf

11.

00*,

"
4: ."



1

TELL IT LIKE IT IS

41

,

EMPLOYMENT

INSERVICE.ACTIVITIES

t

Materials Needed: Transparencies

Number of PaAicipants: Any.number

Approximate Time Needed:

Xnstru&tions:

1

15720 minutes

Presenter leads a lecture/distussion using transparencies
for lecture and encouraging discussion and audience
participation.

V.

4

b
I

0.)



t EQUAL ACCESS FOR HANDICAPPP STUDENTS

SCHOOLS MAY NOT DENY HANDICAPPED STUDENTS, ACCESS'

TO VOCATIONAL EDUCATION PROGRAMS, COURSES OR SCHOOLS

,ACAUSE OF THE EXISTENCE OF ARCHITECTURAL OR EQUIPMENT

BARRIERS, OR BECAUSE OF THE ABSENCE OF EFFECTIVE AUXILIARY

. AIDS.
Y1

SCI-100L§ MUST:
4

MODIFY IffSTRUCTIONAL EQUIPMENT;

2: MODIFY OR-ADAPT THE MANNER IN WHICH TkE

COURSES 4RE OFFERLD;

3 USE FACILITIES:THAT(AREREADILY.ACCESSIBLE

10 MOBfLITY IMPAIRED STdDENTS OR ALTER

FACILITIES TO MAKE THEMiREADILY ACCESSIBLE;

PROVI,DE AUXILIARY AIDS THAf EFFECTIVFLY

MAKE LECTURES AND NECESSARY) MATERIALS

AVAILABLE TO HAN6ICAPPED STUDENTS. '

A



APPROPRIATE COMPREHENSIVE VOCATIONAL EDUCATION FOR-THE kANDICAPPED

IS DEPENDENT UPON'ALL, SEGMENTS OF THE EDUCATIONAL SYSTEM'. ELEMENTARY, SE2dDARI

4

8ND.ADULT ED!JCATION..MUST PROVIDE THE PROGRAMS AND SERMES NE(ESSARY FOR STUDENTS

TO DEVELOP.BASIC SKILLS-AND MAKE CAREER IOICES, .

2., MUST INCLUDE CQOPERATIVE RELATIONSHIPS BETWEEN THE EDUCATIONAL SECTOR AND THE

,EMPLOYMENLSECTOR TO FACILITATE THE TRANSITION FROM SCHOOL TOIORK

WILL PROVIDE SEQUENTIAL EDUCATIONAL INSTRUCTION AND TRAINING APPROPRIATE TO THE

NEEDS OF EACH HANDICAPPED INDIVIDUAL,

IN\

4, WILL REDUCE THE NUMBER OF HANDICAPPED PERSONS WHO ARE UNEMPLOYED ,BY PROVIDING THE

----EDUCATI-ON NEEDED FOR EFFECTIVE PARTICIPATION IN THE LABOR FORCE,

5, WILL, TO THE MAXIMUM EXTENT POSSIBLE,,IDENTIFY 4ND ELIMINATE FACTORS SUCH AS

ATTITUDINAL,AND ENVIRONMENTAL BARRIERS, WHO DETERMINE TO A (LfiRGE DEGRU THE

IMPACT TpT SPECIFIC HANDICAPS HAVE ON INDIVIDUAL'S.
I

4

-



u.s. PI E OF VOCATIONAL REHABILIfA:TIA.

EY OF ULJRGECORPORAT1ONS

66% SAID iHERE WERE ND DIFFERENCES BETWEEN ".

HANDICAPPED INNVIDUALS AND ABLE-BODIED

INDIVIDUALS IN PRODUCTIVJTY
-7

24%, RATED HANDICAPPED PERONS HIGHER IN

PRODUCTIVITY,

59% REPOR ED LOWER ACCIDENT RATES. FOR 'HANDICAPPED

PERSO

55% REPORTED LOWER ABSENTEEfSM RATES FOR

HANDICAPPED PERSONS I

83% REPORTEDIOWER TURNOVER RATES FOR HANDICAPPED

PERSONS

4

.4

"t,



ACCOMMODATIONS'FOR HANDICAPPED SpIDENTS

HANDICAPPED STUI.. OS MUST oBE 'PLACED IN THE

REGULAR EDUCATIONAL ENVI I' NT A VOCATIONAL EgUCATION

PROGRAM TO TrE MAXIMUM EXTENT APPROPRIATE TO THE NEEDS OF

THE STUDENT UNLESS IT CAN BE. DEMONSTRATED THAT Stiko

EDUCATION WITH THE USE OF SUPPLEMENiARY 'AIDS ANIi SERVICES

CANNOT BE ACHI,EVED.
'7

HANDIC.A0ED. STUDENTS MAY BE PLACED IN.A'VECIAL

EDUCATION'PROGRO1 AFTER THE PROVISIONS FOR PROPER EVALUATION,

PLACEMENT, AND I",ROCEDURAL SAFEGUARDS HAVE BEEN FOLLOWED.

IF A SEPARATE CLASS OR FACILITY IS IbENTIFIABLE AS

BEING FOR HANDICAPPED PERSONS, THE. FACILITY,. THE PROWMS,

AND THE SERVICESWST BE COMPARABLE TO THE FACILITIE.

*GRAMS, AND SERVICES OFFER6) TO NONHANDICAPPED NUDENTS.

.11
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WORK 1)ISSA1 ISFAC1 ION

SOURCES. OF DISSAlISkTION HAVE' BEEN. C SED BY

TWO' FACTORS: 0

1
4 k

CHANfiE LN CRK VALUES THAT DEPENDED

ON AUTHORITARIAN. ASSERTION.1:0 IN'CREASE

WORKER OUTPUT6 AND ALLOWED. 'WORK TASKS TO

'BECO4 OVER SIMPLI-FIED) FRAGMENTED: AND

COMPARTMENTiLIZED;

,
,

. 2 IHE INABIWY OF WORKERS. TO.CONTROL THEIR
r

WCIR PROCESSES, \RES4TING INAOSS OF )

PURPOSE AV EXPRESSION;

9

* * 1* * * * * * * * * *

'eh.



,RLORIENIATION OF VOCAONAL EDUC3119

VOCATIMAL ErD4OTI0'N ACT.40F 1963

fr

. THE ORIENTATION OF /OCATI6NAL EDUCATION

SH1FTEDJO AN,EMPHAIS ON PEOPLE.WHO NEEDED

a4SKILLS RATHER THAN UPON THE OCCUPATIONS WHO

I4ED6 SKILLED PEOPLE.

68 NATIONAL VOCATIONAL EDUCATION 'ADVISORY COUNCIL

. . . ORIENTA!ION'AND'ASSISTANCE IN VOCATcONAL

60ICE MAY OFTEN BE MORE VALID DETERMINANTS O'F

EMPLOYMENT SUCCESS, AND. THEREFORE MORE PROFITABLE

USE OF EDtkATIONAL FUNDS, 1HAN SPECIFI(' SKILL

TRAINING..

d

*******************************
411

,

v
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GALLS FOR LDUCtONAL RLF*

. 'A MOVEMENT THAT WOULD SEEK TO

MEET TR. Nr-EEDS OF INDfti'ALS,

if,
.,'

EMPHASIZE CONCRETE EXPERIEME .

4 , -

ifr

UTILWIEW 'INSTRUCTIONAL RESOURCES

RED THE DISTINCTIO BETWEEN VOCATP504:

A ACADEMIC'EDUCATION.WHICH MOULDELP,T0--

qi3OINAIE THE LAITLING,-AS-INFERIOR STIUDENTS

PLAcED IN OCATIONAL4G00

1



C21

ATTITUDES FREQUENTLY MANIFESTED BY

STUDENTS WITH SPECIAL NEEIZ'
coo"

FBI IF ANY stOssr_ EXpER rEs IV,,QR OUT OF SCHOOL. THISHAS

RESULTED IN A NEGATIVE SELF-I1MAGE AND CONDITIONER THEM FOR FAILURE.

'000o000*-000**********0**********************************0-*r.t0*ryt
T,1

rj.

* How COI THE TEACHER HANDLE REVONSES THAT INDICATE NEGA IVE ATTITUDES

AOUT SELF?

*. HOW CAN THE TEACHER HANDLE RESPONSE THAT INDICATE NEGATIVE ATTITUDES
m

2)

TOWARD OTHERS?

* How CAN WE CONVINCE THE SPECIAL NEEDS STUDENT

BY EWIROpMtNT OP HnE
.* ,$

1:1*
,

HE/SHE IS NOT TRAPPED

, e *

*
TY OR DISABILI11q

tP

J**

2't
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Retourcos

Ma.Filyn Kok

C"

11

13

;

Local resources/fr finding
employment for:the handicapped-
. . Dirtctory of itate
contacts . . 4 Helpf6I7-:
handbooks and guides

WHAT OTHER RESOURCES CAN I FIND IN THE COMMUNITY TO ASSIST IN. FINDING
IMPLOYMENT FOR H4NDICAPPEp STUDENTS?

These ate a few of the most helpful resoufte6. I haveAncluded addressee
at the end of this section:

President's Committee f r the Diployment Handictapped:

This is perhaps the mo8f important reso an tap for
further information, an absolute gold- et-11as, tips, .

and contacts. 1Send for a complete lis4'

Vocational Rehabili ation: Although m t of the' help they offer

'will be based oroPec nomic need and the age of the student,
vocational rehabifltation can be one of your most important
connections. They'can provide vocational counseling and
evaluation, prosthetic devicesx,,and.in some cases physicat
accommodations'for the studenar

Mental health/Mental Retardation:. This ageric:Y's training centers
can be, very helpful in providing counseling for both the student
and the imrents.

t ad( ..

5'
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HUman Resources Centers: The ComKehen'siye'UuSakinn:and:Tegining
.0R4Act (CETA) inc1ude4 provisions fox ;Ylandicap15.0.00dents 8ince:

CETA,can help pay.-the studente sa1ar*S4.-gOttInOhisksistanee
could be' the difference betwepn success al10.f.ailOgeatiVioutq

,

employers will gie students a little longer ti) vastekelV
.

if they do 'not haVe to pay dalarieS.
.0

'National AssC)ciation of Retarded Citizens (N.00)i-NAks rnn's A r. .Y.
very suCcessfUl,and beneficial on-thlobtritOltig p;rogkam Omagh
which they pay Half of the students.pay 0100 fet tile lit'StA60'-)
hours,of work and one fourth of the pay Oleek-Jc:r.the.next:160;:'
hour6.-, (Students must have an.I.Q. of nn highpr_ thah

, tp.

'qualify.)
.)

.State Employment Cgmmissions have n.impressive track recordA
/ *Finding employment for handicatiped cli;ents

.

* Federal Job lciformation Centers.

Directory of Siete Contacts:,*.

, '-- .);.

Alabama,

Gover4pr's Committee: 2129',East-South.B14.rMontgemery' 36111i
, .

:6-tote Assn for petarded Children: P. 0. Box 6Z02,c Montgomery 36106i
- Stote Vocatipnal Rehabili'tation Office: 219.E. louth Blvd., ,

.,

.
,Montgomery 36111: -

f.

stabs Ent,i5loyment.SeCutig Office: Industrial fielaeions .Bldg.,
. iitontsomery 3610)4-4

,,
1 ,'

,, . ... . .,

. ..1

: Pederz4. .10)4 InfOthatiOf Center: Nuntsvi1leL7806. GOVernors Dr.,,
SW; 3801

. to

;

..sMebAle-407 St.Jrancia Street,136602:
.

', ol '"

,...gol4tnoes-CoffiMittee:. P,,O...Bi* 3-7000i Jun
o

ea4' 99801
..',9ta(014n. f6r.Retarded Children: P.,j).' 'Box:933, AnchOtagi111501

Sta.t4yoaatioitio,k-PehaiAlitotion:OffiCe:' Pou0r,'4104a. Offit'..
. .

...:..,..Bldg:,,,.. Akthou 99801 ..:,, . .,

. ,.,,
-.--:.

.5

L .: . _ .. .

'.0te golobymconséthirifice: y:
,

0: Box 3..--7000i;-juneau 9.98Oi 'l
-.

, Pedei-61 Jots Inform4ionCenter:' 632 Sixttv,Aye., Aill 114.4.,_

:. Anchorito, -99S01 r.-'
1 ,

i z'
I. v:

I ,

II , .1 t '., A ...
i : c

,-, o., ,; 1 '. '
':.

,,,.,- '..

A...",(.. .,' rhe:rrtsidp.n..4 s (Affito_ttAe.oii16110.oymen.t: 9f,tbe'Bialdicappd.adWliip.,,

I

NOtiqp41.As$00.110000,4n, Rd4rds4.Citizetis, 06' Was and Meo0149 Eptarded.
D. .: c o' '.:.(1'

e ,,,.,;. i .

il

, ; ;.,; ik ,., ,', 1 ,ila '. :i.;,!\,, , .: ., ' 1. '; ic"
%;,\ ,

.4,

, ,;.,-...0,,;; $,

y .

.



-

t

ROtOgitf.ENZ
2,. : ." ,

.

.... . .

.

...Arizona . _ . :

. eqtriti.t-E,etv;_ P . 8500.5.;;;

an.

A.

Sta te- A.0A. for. Retarded Oi1dre0.7:4 2424 .E. p Rij 216e,

Piloenix 85016, . .

Stat. e".Vo6jorta.,Ra9bilitation.'-off.ia!' 55= E. Tholilas Rd Suite, 101, :

. . .-. .
..1,

statp,s,010ymov Security i0444;ice.: 6311,:Phodnix a' 05
- .

Feder41 . gob-Information centpr: -.Ba]...10! 41dg AA W.,;:14ams
,Phoenix 8S003

'i?!'
. -..

"91 ,
.:'

. ."Arkansas e .

! 4

. .

Goverpor's ,Cammietee: P . 6. Box 2R8i.", tle Rink 72203
. .

Stat'Assn4 :for Retarded Chilarn.; University'!Sh4pine CentOt:
WSher- Univers14,; Little .ROdt. 72b4

'gtati51;Vi).Catienal?Reab.4,i-iPOOn Office': 211'.400wAy, Rm .227 ;

Li ttle 4ock 72201 , . ! .

State t))1,22oyment ,'SecUri qf fi 'op P Box 2481 tle RO ck :722 4o,

Federa Jcib int oima ti op -Ceil 92-3 ,W, Fourth 72Z03 .

.

"-. I
..s"

:-

.

:

fornia
GoVornot otio.fin 95814

r.

I a

.

.,,
L . ^ 5

Sta . Assn . for Retardea,.Children: 1107- :11-inth.
4.,

,

= Saer to 95814 , :

Voca t.tona 1 _Rehabilitation Office:;.. 714 P .-5:t174et , Sacramito
95.814H

te Apb,ploy604 t Seduri ty Office 800:, Cap fOkl Mall ' crwnento
,

- 95814
:Federal JOD'_Itiforglappn..Colter: Los Angdisq--8:5.1 S. troade4ay 90014

Si BertiOrditiw-r-'380 CotAt S t ,; 9201,, .

:80 Fiancls-co-454 -golden Cat e. Ave 1 , 94102 '
, -

S.atratlion'tp--605 Ca& t ol Mall ,;(4114. 4206 95814 .

,

.

I

.

. 7- -
. .... .

--..-, C6igrdlo,
, ... ,

:..0.0*Prhol`Coinmittp6 1575 .8he'man S 913, 114iNpf .P.802,03

fp.i Retarded- Chiien:,::-.1.$40.:-:V1:ne , peOex. 80206
!

.

Sta.)1,-e VO:cational -Rehabilitation' Office:-:2)7,05. S,tatg: Safvices ,

D60Ver . 8020 '
, . .

.

0 sta Le Emplbyment Security 121Q ':her;i)4ns:$ t penvel=. 80203
, -

!

, Fedeal' Job InfOrmatiO0 Center: , PostA0f ace Bldg 203 ,
. . .

;.

- 4,

1)caiiver. 80202

, pf,,,i-
. 71r ,/*

- 1.

rt:.
.; '

*"- ,.;;Z .
.
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CQnnet1eut J
' GoverMor$ Comm.itti Z550 Main St,ret, Hartford 06120

$t:zte 4qsn. forFtarded Chi1drn: 21 R-Hlgh St , Hartfotd b6103
'? $taee Vocaeior1 RehaAfltitiOn 0 ffce 600 Asy1umve ,

Hartfoid 06105
St:e Empioyment SequHtg Q F (orin Employment Securit.y; Jiviion, HarttoJ 06115

'

' Fedr&1 Job Inho)patjon Ce$ex 40M1n St.. , Ri 716,
Wattford O6I

"4

:

1 ,

r Ic:

De1aj,are
' Covernpr's .Connnittee 01 West St , Wilmington 19-8010ate Ast. oretded Chi1dert P. ID ox 186, i4ilmlngton 19899(

t)

Reh4b221t,3UOr c4'f1ce ? 0 Rcp 1190, W±1m1ngon
4, 1899

Sae 7ntpJoymt Security OiCt! 801 West St , WiJdngton 98O1¼
Feaera.l JOb InfQ.r!matiori Czi*e 11th E King Sts , Wllmlngt'on 19801

) /

District of ColumhM
-

Mtyor's mmit 1331 1 W Wishington 20005Sttt Asn for Jetarded Chi1dev 405 Rfgs, Rd , N. 'E
2011 'W.ashinton

St.te ocationa RehaW1iaLion bff ice 1331 I1 3t., N. W
Wahingbon 20005

State Emp2-otjmen Security Qffe ' 14th F Ss , N, W , Rm 220,
Washington '20004

Federal J1Inforffiatibn Centez 1900 St , N. W , Washnglon 2&415

I 1Ioritht '
GcWetror4s Committee 77 Caidwell Building, Ta11ahasoe i32O4
state 1qssn, .for I?earded Ch.!L.Ldreil: 220 J Colle*Mp ,uLte 6,

I
T11aha4see 330l

Stit Voct1ol ?ehb1iafrion Of fic 725 S Bronough St 'n 254
Li1lIiassee .32304

State 'tnploymn Secu tOffic sCaith.ie11 Bii1dirg, Tl1thasee
:r' -, 32306 :* ..'

Deder4l Job Informati.bn Cente' flO Maguire 1vd Orlando 32803
1

G:rnor's Conittee , 1ta 304
/ Ste Lg9rt fr Retarded 'Cirildren SeQtt fludgens Bldg ,

AtJanta 30354
1$ae VQcat1onA1 1ehabi1itatI'çz f c, tat0ffi Bldg.,

At1ant 30334

.S'tte JnplcfznenC cudttj Ofic'e. taté Labô 81dg., AtJiint 30334
'.

Federal Jo1 jrJ±orinatior2 Cetiter Atlwa--27 Peçhtree St NE 30303
Macen - 451 Co11eg $t,, 31201 "

,

29..: .., ....:.. ...................... .,
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EMPLOYMENT

RESOURCES

A

Hawaii
Governor's Cohmittee: 250 S. King St., Rm, 603, Honolulu 96813
State Assn. for Retarded Children: 245 N. Kukui St., Honolulu

96-817

State Vocational Rehabilitation Office: P. 0. Box 339, Honolulu.
96809

State EMployment Security Office: 825 Mililani St., Honolulu'
96813 ,A1

Federal Job Information Center: Federal Wig., Honolulu 96813

Idaho

Governor's Committee: P. 0. lia.x 7189, Borse'e83701

State Assn. for.Retdrded Children: 1373 SpaUlding Lane, Pocatello
83201

State Vocational RehabIlitation Office: 209 hasttan .Bldg. Boise
. 83702

' State Employment Security OLFice: P. 0. Box 7189, Boise '83707
Federal Job Information C6nter: Room,663, Federal Bldg., Boise

83702' ti

"Illinois

Governor's Committee: 188 W. Randolpll St., Chicago 60601

'State Assn for Retarged Children: 343 SfAearborn 709,

Chicago 60604

'State Vocational Rehabilitation 'Office:
. Springfield 62706

State'Dyploydent Security Office: 165044 Can'al St., Rm. 200,
.-Chitag6 '60606

Feegral Job. Information Center:
Chleago'60604

Indiana

623 E. Adams St.,

Ch.icago--7/219 S. Dearbort;

Governor's CoMmittee: 1330 W. Michiga.
State Assn. for-Retarde ft i1dren-: 75'

. 46202 -

State Vocational Rehabi4tatien Of ,ice
Indilanapolis 46204 ^.

State EMploym6nt Sebur16y Office: 10'N.

46204

1;ederal Job Information Center: 36,8.

'Indianapolis 46204

1

St., Indianapolis 4(t206

E. Market St., ,Indianapolis

W. Market St.

Senate Ave., Indianapolis

Pennsylvania St.; Rm. 102,



. *.
-,r-I.

EMPLOYMENT-
,

RESOURCES

Iowa e

Govern() 's COmmfttee:t Crimes 'state Office Bldg., Dea Moines '50319
State ssn. for Retarded Children: 9th and Crand Ave., Oes,Moines

503 9. .
. ,

, ,, State VoCational R4habilitation Office: 801 Bankers Trust Bldg.,
Des Moines 50309 c,.

/7"kt
State Employment Security Office: 1000 E. Grand. Ave., toes'Moines

50319
4.1)

.

Federal Job Information Center: 191 Federal.Bldg., Des 4oines
50309

4.

0
I.

Kansas

Governor's Committee:, 401 Topeka Ave., Topekd 66603
' qtate AsSn for Retarded Children: 6100 Martway, Suite 1, Mission,

66202 4. v
State Vocational Rehabilitation Officp: 1145-E .State Ocfice- B15. ,

Topeka 66612

StatarEmployment Security Offlce: 401 Topekd Ave.i'Topeka 66403
.

..
Federal Job Information Center: Room 101, One-Twenty Bldg.,

'Wichita. 67202 ' \ -.

Kentucky,

Governor's CbAmittee:
Frankfort '40601

State Assn, fOr.Retarded C
40601

,

State Vocatiovl Rehabilitation
High St4, Frankfort 40601

Kenticky Ell'iployment

.

ildren: 01-A

,Serv,ices, -

Capitol Annex;

ridge St., Frankfort

Office:NStatetOffice Bld

State Employment Security Office: New Capitol-Annex Bldg.,
Frankfort 40601

g.,

Federa1. Job Inforpat-iOn Center: 600 Federal Place, Rm. 167,
.Louisville 40202

Louisiao.. ,. to-

,

1);

,

Governor's Committee: P. O. Box 44094, Baton Rouge 70804
Seate Assn. for Retarded Children: 6844 Van Gogh Dr., Baton Rouge

7G896

State ilocational Rehabilitation Offfce: P. 0:Box 44064, Baton
Rouge 7080k

, . State Employment Security Office: P. 0.-Box 44094, BatonlRouge
70804 /

Federal'Job infOrmation Center: 600 South St., Federal Bldg.,
New Orleans 70136 '

266
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'EMPLOYMENT

RESOURCES

'Maine

.....eovernor's.committee: P. 0. Box 3094ugusta 04330
S:tate Assn. fat Retarded Children: 265 1j2 WatenV., Augusta

04330

'State Vocational Rehabilitation Office: 32 Winthrop St., Augusta
04330 0

SWp Employment Security Office:' 20'Union St., Augusta 04330
Federal Job Information center: Federal Bldg., Augusta 0030

Maryland
Governor's t;Imittee: 1100 N.
,ktate Assp. for Retarde'dChild

Pikesviile 21208
State Vocational ,Rehabijit

Baltimore, 21218.

StatexEMployment Security 0
21201

.

Eutaw St., Rm,7'613, Baltimore 21201
en: 1514 Ref4erstown Rd.,

on:Off ice:

Federal Job Information
Baltimore 212C1'

Massachusetts
Governor's
Stfatq Assn.

.,0" 154'

Stat ,Voca

02116

State Emplioument S. ity Office: C..F. Hurley. Mmployment
.Bldg.,!Covernale t Center, BoSton 02114-

Fedeval Job Inform tion Center: -Post Officp & Courthouse
Rm. 1004 Bostoh 02109

2100 Cullford ve.,

1100 N. Eutaw St., Baltimore,

e; Lombard St, & Hopkins Place,,

Committee: Camb,idge &
for Retarded Children:

tt'

(0

Staniford St.:Boston 02114
Maltham'

Boston

'Security

Bldg.,

Suite 402,1 680'Main St

ional.Re bilitation Offi,ce: 296 Boylston St.,

4.71,

Michigan
Governor's Committee: P.%O. Box 1016, Lansing 48904
State Assn. for Retarded Chil reti: 510-Michigan National Thwer,

Lansiing 48933 °

State Vo'cational habigtatioa Office: .0. O. Boit:1016", Lansing
48904

[ ,,te EMployment Secu ity Office: 7310 WoodwirdANe.,-Detroit
, . 48202

.

Jo

1

Federal Job InforMation CenterI\ 14)W. /Lafayette St., 1st Fickor,
\J

Detroit 48226

t;

4.

, 267

t.'
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Minnesota
Governor's
Sta,te A4sn,

55401

, EMPLOYMENT,,

RESOURCES

AO -

CoMMittee: 527 Jackson Ave.;,Rin. Pau1.45510/
fo-Retardeg Childrkn: A911 Nicollet Ave., Minneapolis

2 '

, State Vocational Rehabilitation Qlfice;L: 1745 Uniersity,Ave.,
Paul 55104:

.

Robert St., St. Paul 55101o'

Federal BIcig Minneapolis

State Employment Security Office: 390.N.
Federal,Job'Information Center: Rm. 196,

4.

55111
S.

.°
4

Mississippi
, . , .

\Governoi's Committee: P. O. Box-1698, 6,ackson .39205
.

' State Assn. for Retarded;Children: P. O. Box 1363, Jackson 39205.'
.State.VoCgtional Rehabfhtation .OffiC'e:- P. .0. Box 1698, Jackson 39205

- State bigaloyment Se'curity, Office: P. Q. Box 1699, J,ackson .39205
Federal Job Information.Center: 302 N. State St:, Jadkson 39201

Missliurd ite
governor's Committee: P. O. Box,59, JefferA0n City 65101
State Assn. for Retaided Children: 108 Jackson St., Jefferson

65101
.

, State Vocational Rehabilitation Office: 161.6 Missouri Blyd.,
Jerrersdn City 65101 . .

State Employment Secur.tty Office:, 421 E. Dunk1in-4.t.*Jefferson
city .65101

Federal Job InfOrmatión Ce'ter: Kansas CityRoom 129, Federal
...Bldg.., 6406.

St. I;Ovis---Room 1712, Federal Bldg., 6310,3

City

aro,

IF!
Montana

Governor's CArimitee: P. 0.. Box 1728, Helena 59601
State Alfso. ?cr Retarded ChYldren: P. 0. Box 625, Belen
State Vdbatiorial Rèhabilitqtion Office: 507 Dower BloCk,

State EMplbyment Security Office: P. 0. 'WC 1)/28:Helena
Pederal Job information Center: 130 Neil.Ave., TBM Bldg.

59601

59601
,

Nebraska

Governor's. ComMitt:eet -Box 4600, State. Ho
State Assn...for Retarded Children: 440 S

. State Vocational Rehabilitation Office:-
Lincoln 68508

,

S4ate EMploymnt Security OfOce: P. O.
*ationi, Lfncoln 68509

Federal Jot InforMatioil Center: 215 N. 1.

68102

I

use Sta_tion
. 2-7th, St. ,

707 LinCo1n

Box 4600, S

59601 '

Helena

59601
, Helena

\
6.a509

Lineriln 502
13,1dg.'; :;

tat4AouEt

7th St., Rm. 1014,' Omaha
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EMPLOYMEAT

RESOURCES

4

Gftit,ernor's Committee,: 500 E..Third St.,- Carson Cfty .89701.
State Assn.: for'RetasdecrChildren: 927 S. Mal,n St.-, Las. Vegas

89101, V

State Vocational Rehobilitation 04.ficé:" 308 N.Curry St.,
'Carson City 89701;

4State Employmgrnt Security Office: 500 E. Third
89701

,.federal'Jobt'llYrOrniation Center: ,Renolbi, ,1139,
89502

Las 'Vegas-7300 Las) Vegas Blvd. South 84014,'

Oh

St:, Cat6On,C1ty .

Federlil 8418.

New Hampshire
. / , ., ..

Governbr's ComMitt6e: 32 S. Main iSt., Concord 03301 , :.

, State Assn. for Retaraed ChilVren: 4. Pork St., Concor'd 03301, ,....,..., .

il . 'State vocational Repabilitation OffiCe: 61.i N. Main St., ConCord i.
1 phi

State,Emplciyment Security OfficI: 32 S, Main., St. ; Concord 03301
'Pederal ,lob. Information ,Cente:r.: , Pederal Bldg.., Danl,el & Penhallow

"Sts., Portsmouth ,03803.

-I

',New. Jersey,

' (overnor'
08625

:State Ass

08901
State Vo

10th

Cpflunit tee: LaPor

Ifor ,Re;ardect

ational 'ReAabil ation Office: Lat.or f,f Industry BlrIg.,

411413

Industry Bldg., Rnh--.1.007;. Trenton

histdren: 91rBayard St:, New Brunswick
9,110

41Oor, Trbniton- 0 645 .

.4.
# .

Sta.tp. Employment :.9'elit'ity Office: P. 0.. Box. V; :Trenton' 08625
Pederal Job ;Infomation :Center: - 970 Broact'St, Neigark 07102

New Ilexiico,
I ,Goveini74's Committee: P. 0. Box

,,",'°State Assn, fOr.'Retarded Children:
Suite; 3,. Akbuquexque .87110L,'

Sta-te Vo6ationa4 pffico;
#,. Sailtii Fe. ,87501 .

Sta'te employmen.t $691.1ri ty OffiCe: P. 0.
.87103. '

reaer.a/,. JC;binfOrmatlion Cenber: 421, Gold \Ave.

928 Aliniqlerquey 87111
00 1/2 Meng61

.-)

A

Capito/ Aimek, Rtn. ii,
rs,

*Box 192& AlbuqueriTue

% * 1

5 i

.
I.

,

SW, Albuqufrque 87101

011

)

P.

1'5

d

,

n 0 1
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tt"

i"

New
.

e;. m. tee 270 Broadway ,.,Rm
State; '11E/kn. for Retail:76d, Childrent 175

,Staote itodaF.tiona.1 ,Rehabilitatiorr Off,ice:

,

EfrIPIArivNif
,

RES" OURCES

2410, New Yoa 10007
Fif th, Aye. , New York 10010
'162 WaShington Aye. ,

Albany 12210,.
A

State4Emptloyment Securitil OE:fice: .State offlge ,B1dg. , Campua,
- ,

.abany 12201
..

, ,.Federal Job information:Center': New York-26 Fedeal Plaza'. 10007 ,.
Syracna,e-!-301 ,Erie Blvd., W. , .".13202 'i.,

9,( ,
. #

.fIckrth Carolina . ,

4 GoVernO:ruq.. Committee; 215 Hillsborough *§t., Raleig,h. 27602
1

tae'o4.424,. for Retarded Chidren.; . P4--,0-,-.13px 18551, Raleigh 27609
State VocaticAal`Rehabili:tation Officp1 ,305\1/2,W. Marti,n St.,:

Raleigh, 2'7602
. ._..

steitetoyinefg ,Sts-6izi.it'iit Offiee: P: 0. Box .5'169.-Ralei.gh . 27602
'Pedeid1 'Job Thforthatidif denfer):. 310: New Bern -A4. i galeigti. :27611 1. .-.

.

"

9

' Nor fh Dakota

c

-

Governor's Committee: State:, Capitol -B1dg. , 18/th Floor; Bismarck..
, 58501- .. /

state Assn. for Retarded Children; .62 .1112 Brbadway., .FargO 5802
State"Vocational Rehabilitation Offidpv 418 E. kosser Ave.

. .

1I.

-:- ma-rtk 58501
State EmploYmbrtt 4ecUrity Office; P. 0. Box, 15.3:7,. Bismarck ..58501 .

-Informatite4 CtInter.:.,"Room, 20t9';. Federal Bldg..'4 Post

Off ice , Fargo 58102. 4 . . .1

-',
Ohio

,.). ,
. .

'Governor 'il.Convidttee: , '14;1 S .;Frônt, St., 61umbus 43216#. z
.

State Assn. I:dr-Reta.rded Children; :1111 E--. Sta.to St.-, Columbus

S-ate VorationanReh:bi,lita9'1) OffiCe; 2.40 ,-. Parsans
Rrn,.. 125 .Colwitbils...'-43215 -..

t
... o., (1,..

s,tat,, Emelogniellt Security-Qffice: P. 0. Bdx '1618, ."tolumbila 43216
Fedeql Job Infofmation Cesntep! C1evelattd,1240 st. Ninth St. 44199

Dayton-H21-FF8urth. 8t., 45402 . .. , ,

-Cincirinati,7550, ttain .St.., Bin.. 1523, 45202

0 t

1.

I

4

4321./5
k

.0

(

4

11
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Oklahoma

Governor's Committee: 301 Will Rogers Memorial Bldg., Oklahoma

City. 73105
State Assi). foi Retar;fled hi4dre4i: 901:Office "Pa'rk PlaziA, Oklahoma

- City 73105

1

EMPLOYMENT

RESOURCES

A

State Vocational Rehabilitation Office: P. O.

City 73125
State'EMployment SecurIty Of'fice:

Bldg., OklahomaCity 71105 .

Federal Job Information, Center:
City

Oregon
.Governor's Committee:

Box 25352, Oklahoma

1:1.11 Rogers Memorial Office

210.NW Sixth St., Oklahoma'.

41/ Labor &Industry Bldg., Salem
State Assn. for Retarded Children: 3085 River%Nad N.,
State Vocational Reh:dbdlitation Office: 680 Cottage gt.

Salem 97310 -

Sta.te EMployment Se&Iiity.Office: '403 Ipbor & Industr'y

Salem 97310,,

Federal Job Information tenters:
97204

319 Southwest Pine St.

97310
Salem 97301
S. E.,.

Bldg.,

, Portland

Pennsylvania
%

Cover'nor's Committee: 7th & Forster Sts.; qprrisburg 17121

state Assn- for' Retarded Nildren:. 112,N. tecond St, Harrisburgt
,

171.91- N ., . ,

.

Stat6 Vocational Rehabaltation Office:. 7th & Forater Sts.,
. .

Harrisburg: 17121
. . . .

State Employment Secuiity Office: 7th & Forster Sts., Harrisburg

1714,- ,.)

e4)ral Job Information Center: -Philadelphia--128 N.4Broad St.
*102 .

Pittsburgh--100Q Liberty Ave., 15222

,t

l ,
, Y

Puerto Rico 4
Governor's Committee: Box A-E, Rio Piedras 4120928

State Assn.,Afor Retarded Chi:Wren: Apartado 10215, 'Santurce

State Vdcatiael Rehabilitation Office: P.' b. Box 1118, Hato

009'19
, .

S'tate Employmqnt Security Office: 414 Barbo a Ave., Hato Rey. 00917

Federal job Information Ceoter: 255 Ponce de Leon Ave., Hato Rey

00917 ,11e ,, 4
,

. 4.

00909
Rey

.271
.

k



1

4-

;Rhode Island
Governor's Commfttee
State Assn.' for Re

02906
)State Vocation

Providence

State EMplO
Federal JA InoeMatT8n Center: Federal Bldg. & U. S. Po;t Office,

Kenne'dy Plaza, lrovidence 02903-

- EMPLOYMENT
.0

R'ESOURCES

24 Mason St:, Pr9vidence 02903,
rded Children: 333 Grotto Ave., Providence

, .

Rehaalitation Office: 40'Fountain,St.:
02903', ' 0

ment $ecUrity Office: 24 Mason St., Providence 02903

South Carojina
GoVernd.rls Committee: P. O. .Box 1406, Columbia 29202
Sta,te Assn. for Re'tarded Chiqdren: 1517 Haiipton St., Columbia '29202
State Vocational Rehabilitation 6?)!Aei 400 Wade Hampton State

' . Office Bldg.,' qolumbia 29201
State.E6loyment Security Office: P. O. Box 05, Columbia 29202
Federal Job Information Center: 334 Meeting Se., Charleston' 29403

Soueh Dakota
Governor's bommittee: 104 S. Lind'an, #101, Aberdeen 57401
*tate Assn. for Retarded Children: 1612 W. 41st St., Sioux Falls

57105

State Vocational Rehabilitation Officee 804 N. Euclid, Prrre 57501
State Employment security Office: 607 N. Fourth St., Aberdeen

57401 1

Federal Job Informati9n Center: 919 Actfri St., Rm. 118, Rapid City
5°7701

41,
.10

e
Tennessee ,

.
Governor's Committeer\ 201 Calqtol Towers, Nashyil 37219

State Assn. for Retarded Children: P. O. Box 12066 Nashville 17212
Stgtellopettional,flehabititatioh Office:T. Suite 1400, 1808 West

End-Bldg-Naahville .37203
.

. .

,State Emp yment Security Office: Cordell Hull State Office Bldg.,
Nashvi e 37219

Federal Job InformAionICenter: 167 N. Main St., MeTphis 38103 11

Texds
1

Governor's Commi,ttee:' TEC Building, Austin 78701 .

State Assn. for Retarded Children: 831 W. Houston, Audi:in 78756

State,Vocational Rehabilitation Office': 22.L.E. 9th St., AustiK

78701 . 7
.

.Stitte EMplOyment Security Office: TEC Buildinlki Austin 78701

Federal.Job Information Center: Dalhis 1114 .Commerce St. Room
. . 103, 75202 . t

,-,
,

El Paso--411 N. Stanton St., 79901

4

A

--.



EMPLOMENT

RESOURCES

Houston--702 CarOlne St., 77002

San Antonio--615 E. Housto/n St., 78205

Utah ,

Governor's Commltteej 36 E. South Temple Ste,,Salt Lake City 84111
State Assn. for Retarded Children: 3791 Viking Rd., Salt Lake City

84109
State Vocational-Rehabilitation Office: 136E. South Temple St.,

Salt.Lake City' 84111
State Employment Security Office: P. 0. Box 11249, Salt Lake

City 84111
Eederal Job Information Center:, 135 S. State St., Salt Lake Cit

84111 10

Vermont
Governor's Commi tee: 70 Clarendon Ave., Montpelier 05602
State Assn.- for tetarded Children: P. 0. Box858, Montpelier/ 05602
State Vocational Rehabilitation Office; 79 Main St., Montpelier

05602

State Employment Security Offices P. 0. Box 488, Montpellier 05602
Federal Job In.fozjmatipn Center: Elmwood Ave. &

A
Burlington 0 401.

4.,

Vlrginia
.

Governor's Committee:. P. 0. Box 1358, Richmond. 23211
State Assn. for R Larded Children:, 909 E. Main St., Richmond- 23219

.

State Vocational, &habilitation Office, p. 0. aox 11045, RichMond !
.

23230 (
.

,
.

State Employmeq. Security Office: P. 0. Box 1358, Richmond 23211
.

,

federal Job Infor atipn Center: 415 8 . Paul Blvd.,71Porfolk 23510

Virgin Islands
A' ,

Goverhoes Commit ee: 'P. 0. Box 6 0, St. Thomas 00801

State ASsn. foY R tayded Children P. 0. Box'1442, St. Thomas 0080,1

State Vocation& Aabilitation ffice: P. 0. Box 630, St. Thomas
, ..

,00801
state Employment ecurityiOffi : P. 0. Box 1092, St. Thopa's 00801
Fegeral Job Infor ation Chpte : (same as Puerto.Rico)



A

)

c

,1

Washington

4.

RESOURCES

Governor omMittee: P. O. Box 567, Olympia 98501

State Ass9('. for Retarded Children: 10:7 Securibty Building, Olympia

. 9850.1/.

Rehabilitation Office'4: P.,0. Box 528, OlympiaState Vocational

9801
State' EMployment Security Office: P. O. Box 367, Olympia 98501

Federal Job Infbrmation Centeri, 1Fiyst Ave.,\& Madison St., Seattle

98104

West Virginia . .

Governor's Committee:

9

State Assn. for Reta ed Children: Union Trust

Parkersburg 26101

State Vocational RehabilitatriOfftce: P & G

St., Charleston 25105

Sta.te Employment.Security bffice State Office

25305
Federal Job Informatii)h Center: 500 (Terrier

Bldg., Rm..517,

Bldg., Washington.

Bldg.; Charleston'

.,'Chafleston 25301

,Wisconsin
Governor's Committee: Po O. Box 1607, Madison 53701

State Assn. for R@tarded Children: 351 W. Washington Ave.

53703
State Vocational Retabilitatlon Office: 1 Weet Wilson Stl'

' 53702

State Employment Security Office: P. O. Bc4 1607, Madiqon 53701

Federal Job Inftormation Center: 161 W. Wiscotlin Ave., Milwaukee .

53203

.1,tadison

, Madison

Wyoming
Governor's Committee: P. O. Box:2760, Casper 826'

State Assn. for Retafded Childrent. Box 8, Ch,yeniY 8201.4

1
State Vocational Rehabilitation Office: 30kate Offtce Bldg.,

Cheyenne 82001

State Emplogment Securitg Office: . 14. 4ox 760,_ Casper e2601

Fbderai Job Information Center: 1805 Capitol Ave., Cheyenne : 2001 1111

,

. WHAT MATERIALS CAN YOUR RECOkMEND?

N
Any.publiCations from the Presfdent's Committee, Some I have found

particularly helpful are:

4, J3
*274 3



EMPLOYMENT

RESOURCES

About Jobs and Mentally Retarded People
Gul;de to JO Placement Of Mentally Retarded Workers
CuAde ta Jdb Placement f Mentally Resored People
Hiring,the HandiCapped: Facts and Myths
Hiring'Persons With Hearing Impairments )

How to Cet a Job
Teacher's Manual to Accompany How to Cet a Job
Working Together'with Mentally Retarded Employees

You can get these and other materials from this address:

The President's committee
on Employment of
th HandicapOd

Washington, D. C. 20210

Some'oher suggestions include:
,

Projedt Fundamental In dustrial:training: Implementation
Handbook. A guide for the est4lighment of a!yoational
training-system. Texas Refiiabilitation Commisgon, 18 East .

Riverside Drive, Austin, Texas 78704.

,

Vocational Academic Concepts. Volume I: Teacher's Handbqok.
Commerce Public Schools, Tri\County Co-op, Commerce, Texas

Vcocational Academic,Cocepts. Volume II:, StudenbEvaluation 't
. \...),\

tiandboAt, COmeerce Public Schools, Trf caunty Co-op, Cdmmerce,
or:Texas. .

. 4.
. .

.,

,!,.
...1

,

. A Suggested Job Placement Model fpr cal Education Agencies
of Texas: Prairie,VieWA&M University, Pie View, Tele,

.
.

_Employment of the'HandJcapped tu Federal, Agencies, Organizations,

.4 and Installations: Projett ENCOUNTER: Instructional Module.
Center-for Career'Development and Occupational,Preparation,
College of Education, Texas AtiM University, C011ege Station,-,-.

Texas 77.843

-

Barriers to Employment for the Handicapped. Project ENCOUNTER:
Tnstructional.Module.- Center for Career DevelOpme4t and

' Occupational Preparation, College ofhdutation, Texas,A&M
University, College Station, Texas 77843

VAC Insights. Project ENCOUNTER: Promising Practice. Center

for Career Development and OccupatIonal PreparMtion, Col,lege
of Education,,Texas A&M liversity, College St4t1on, Teixas 77843

S
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EMAOYMENT

RE$OURCES

,1

Placing Handicapped Applicants: 4ip Employment sermi6ei:
Handbook. Mid-East Regional Resource Center, 4901 '

Pennsylvania menue, N W. State 505., Waehington,
20006

On-the-Job Training. 'Kern Hig.h School District,
2000 24th Street, Bakersfield California 93301

I also highly recommlend:

Donna Williams, Handicqpped Aseibtance,,..6200 N. Central

Expresewy, Suite106, Dallas,.Texas 35 6

(214) 363-4554.

1

,0
4
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Marilyn Kok . Cooperation between i)ocationa1
and specia1 edbcation. . . .

Knowing what's vai1ab1e. .

, Minimizing competition. . .

.Increasing communi6Aion

W
,T, 0, ,

0.

\ .' Oncepu have your program established.; whq is involved
iin..keeping it' going? What are the problems yciu will undoubtedly,
.'fac4..andhow can you addres6 those pro8lems7 As ad administrator

, 10 you-kpowthat in a structured system such as a school, certain ,
4
, .. 0. -.;\' divi;.-ions are.bOund teb-cc-ur, certain grouPs of people are.

. ... ,

. e. , i
/

.
. hounkto form teams, each teacher with its own hieratchy,-procedUres,.

hfunding, and goals. To keep a voeational program tor the'.
,

.

handicapped going you will have to encourage cooperatiOn lAnd.'

.

camunication. in this chapter 1 will answer questions a out
,

coordiviing.yoilr vocation4tl program for thellandic'apped so

4 that the prograM'goes smoothly. -

A ARE THE PEOPLE IAUST &NSIDER WAEN COORDINATING A VOCATIONAt PROGRAM FOlt
THE AANDICAPPED?

r.

, YOdwou1d be wise to consider six grqups pf pee3p1e:

'
Vocational:educators
Svcial education personnelA 0

do. Handicapped students
Parents of hanolicapped.students

, . b
Prospective empOyere

..4
Agencies (state and local education agencies,

. , rehabilitation commissions, advocacy groups, and'Other
oKg nizations)

290)
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COORDINATING PROGRAMS

I suspect that most of your Ptoblems related, to coordinating
your program wiil come- from the two groupssof people in your'

own school building--vocational educators and special education
personnel. ,

4

WHY' DO THESE'PEOPLE HAVE TROUBLE COOPERATING?

,

o .
.

FOT one thing, they don't know what's-available from
4

. each other. It seems almost too elementary to bring up, but
it remains'a major barrier to cooperation 'many vocational
teachers just do not know what special educatfon teachers do,

_ and thereforf'do not know how special education can help theM.
Many educators also do pot know how outside agencies can helpr

.them... Without knowing what's aVailable, wh'y would'anyone ask
for help?

Another reason people-have trouble coope9ting is because
_they differ on how handicapped students should be educated'.
You know that many teachera--even within.special education--
think handicapped studenka belong in special classes only.
Even when edUcators,agree that the student can succeed in a
.regular class, many differ on which class he student belontis

1 in (horticulture vs.. distributive educatian, home economics vg.
1 'bIding trades)... .Unless every04e agrees-on goals, at least to

some degree, why would they even want xo cooperate?
,

t But competition is probably tha most powerful barr*er
to cooperation-respecially competition for.funds. It would
be foolish to suggest that you, as an administrator, should
nOt profe'ct the financial, resources given ;o. meet your

, n
responsibilities. Bul who can.always distinguish between)
p4otectiveness an osse4siveness, between mainagement an01.'

) mVsuse? / .

.,
-

,

Now if.it is bçturai for these Alfferent

/1

.gr peto protect 1:!

their,financiarresources, ie'is,also naturalth t.they grot
.their imdge. After all, if a program fails to achievejts .

objectives, funding should cease. Unfortunately, this ery
sensible prinCiple frequently, leads to some very sen ess
consequences. ecause of A:t4 educators goy. do 'will make

ook good, ratherthan what will make their
d. :They do what will-pl ase \thely. funding
an what will 'plseaeg theVrc1inj.á. Naturally,

with this attitude, they find it difficuIt'te sk for.help.
fearing that thfErreqUest will °make them look weakand

,. therefore harm their image. Suddenly the other departmenth,
ageneies, organizations, 'whyh could help them, become
comperitorst .

.

.

40
- Accountability requirements certainly, do not help tI qe

,situationi Sometimes when 'special egucati&p,senets a,spdent
,

into vocational.education programs"they retain the right
to eoun't that student in special education.' With this.

Abangement, vocational educatiOn gets much of the.work and

their'program
studenta look g
agency, rather

1.

I. Jr
Q .? . r
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COORDINATING PROGRAMS

,,and little of the credit. Programs live or die by'nccountahility.
Who.can blame program directors for protecting their program
results?

These three barriersC,thennot knowing what'la avAilable

from the other groupa, differink on goals and competing
for program funds,and prestigeinhibit cooperation,

HOW CAN VOCATIONAL TEACHERS KNOW WHAT IS AVAILABLE FROM OTHER SCgOOL PROGRAMS,
AGENCIES, AND ORGANIZATIONS?

,
Your local situation will determfne exactly how you:get

1 4.

this4nformation.to your teachers, but some suggeSiions may
., help:

tr,

Invite a reptesentative from the program or agency
(for example a representative from special education
or the rehab commisaion) to a staff meeting:

4

51

,Take teachers who haVe handicapped students in. their
classes on a tour through apecial educa4on.resourCe
room.

1,

.Se,t up a conference between a resource teacher and

each vocational teachei who has-a'handicapped student. .

:

If you haven't done sb already,.invit4 yomr special
education:personnel for a tour of vocational education
%facilities. They need tO know what you caiNoffer as
well.

ROW CAN THE PROBLEM OF DIFFERING METHODS AND GOALS BE ELIMINATEDORAT LEAST
tES'StNED?

.9

14.

*

The most immediate and e'ffective:.way g conquer this barrier
., .

kis-to have everyone agree,on A certain student'S vocatio
program before that prOgram begins. :In other 14b ds, have
Earl present when the IEP is.written.

,
. .

.

.

Igigkow that is'a deceptivelyosimple solution. 'I knothat.
some educators wilf. never akree on how a cerVin student will
learn best But experience shOWs that excluding teachers from:

,

the planning stage can have disastrous results. In one instance
a metal trades teache did not even w.his'student was

,

handicapped. Ip another, a vocatio eachet became permanently
,soured tOWard any students from Spec Al education because Ehe,IEP
commiiteg'had placed one student sd'ihappropriAtely. ,

.

,

. From the vocational teacheeg.perspective, the repons/_ffOt
exclusion are far from complimettary. Some believe,they are. -,

Oicluded from the plannilg proc'ess because IEP cootdinators do'
. not vespect.their opinions. Others believe the IEP coOrdina,t

felel titOre qualified than even the teacherd the

29
Y
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COORDINATING P.ROGItAMS ,

aP0r8Priateness of a vocational class.
.

Why are the teachers usually excluded? Perhaps for the
'reasona above, but_more frequently for two:other reasons,.

First, the meetings require time away. from-class. This:is
a logi,atical reasoh ,494,-,s.ays nothing about the teacher's --

qualifications, The404* reason does, however. Many IEP
Coordinators are afreicLvoCational teachers will feel.negatively7
toward havingilandicappedstudents in their olasses.and therefore
lessen.the Student's OPPOi'tunities. Therbelleve it wbuld be
better not to even tell'the tea-cher the°studnt is haridicapped,

. because of prejudices or,bias against:handicapped students
or meainstreaming. If the teacher actually IS prejudiced, just'
think .of the damage caused When the teacher finds out. Excluding
the.teachers ficiti:the placement process where the decisions are
made only aggravatesthe situation..

So'the-best way tO eliMinate the problem of differing gOals
is to include eVeryoneln the Planning stage tabo.nduld be,
affected by a vocationaleplacement. As an adminiatrator You'

0
are in the position 0 ailow time for the.prospective vocational
teacher to attend the IEP meeting. And at the meeting,'be sure
.the vocational.reacher airs his or her concerns. Let the teachet
know you Will not admit,pe student.until the teacher agrees to
take thestudent, at least on a trial basis. -

-Then-,-especially for:the hesitant teacherfollow, up the
meeting with,the supports listed undex the previous question.'

,

*
-.-WHAT CAN I-DO ABOUT COMPETITION?'

..,..!.

a

i!

_

Unfortunately,)Fou will find it hard to eliminate it. To
,

do.so you would have-to provide funds for all the programs, j
equipment, materials, and personnel that.your school dislxitt''

.

needs. . And you would h.,,...7.o provide security for all the
----

.programs and perso
. So, instead

competition to t
disciplines, Su as vocational education and special education;
axe competing th each -other for"funds or prestige,"fedirect
that competition-beyond the two.towar4 a common goal or.
competitor.

We have already mentioned some of the more frpquent causes
foi'competitioti. Here are some Suggestions for uniting forces
against these causes.

you de with. Hardly viable.
eliMinating competition, you could use .

student's advantage. When two different ,

Accountabiliqt.teguirements. Sit dOn With.the.
:-

director of special education and.talk over each of_
- your disCipline's requirements.- As odd as it seems,

)t he special educatibn director may not realize just .

Athop.Important-i.he f1ve-4year accountabiliiyerequire-

merit Is to ocatibdal education.. And not knowing what
vocational education Wreqlpfred to repOXe, howc'an
special,education undOstand yOur motives? 'More

,*

-4mpp4Anfly, how can7-they avotd unwittingly. hinde;;ing.
-;

, ,

299 .
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COORDINATING PROGRAMS

you? Th'en,hear what spec'ial education faces.

Orme yo4 have'seen preie ly 'how accountability-.

requirethents hinder cooperat On at your local level,
.offer'some_autgestions to your local or state education.
agency for revising those.requIreMents. Ose yOur
professional organizations and Sournals, conferences,
And,state meeting to agitate for specific changes'.
Arid do what you can in your Own school to help each
other.

Funding. Together reView budgetary requirements.
xplain what you must spend motley on,'the padrities
ypu must work.with,and wtly you use discretionary., -

Vfunds as you do.
Then look over the many sourceS of funds offered

in Chapter 2 of this handbook.b When you can demonstrate,
your willingness Wwork with special ettucation, a
suPporting'agency, or ap..advoCacy organizatiop, you
will.be eligible for many More fundp. .You
be eligible for services and:ptrsonnel development
and equipment. The collaboration could:be well wOrth
your While. 0

.

PrWj.ge. All programs, departments, agenctes, °and
organizations will want to look good.'. There'is no .

way or reason to deny trits. But there is also no_
reasqn to think that if,one program improves, &Other
will decline.

Some special educators feat that if'they .turn
their students oVer to regular education, their program
will become obsolete. In.actual fact, many special's
edtcation programs'now serve the more severely
handicappeda priority population with funiiing agencies
Thib aange has strengthenbd their credibility.'

In the same way some vocational educators fear
that if they admit mir°e handicapped stUdents-into their
programs they will'become the dumping ground they have
struggled so long to avoid. But the great success
v6tational departmentshave had in serving handicapped
d'COdents has lbeen all to thier credit. MP're peotile

view tbem'as.,yaluab e.

So ere:rociime t with specitti educationtjalk,

overlout motives, Share.any'pressurea'you are
recetving. It's so much easier to accept,someone's

way,of doing-things when you:,understand the reasons
behind.the Action. Mtn join forces to.improve both
programe0.credibilitty. ,

P ,

BESIDES REHOVING ESOARRIERSCWHAT CAN ç DO TO INCREASE COOPERATION?

Itpu can ancrease &operation in Oirde ways: Orpugh :

28
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COOpINATING,PROiIMS,

' I've alregdyrsugge'sted that,you analyze accountability )

recplirenlents to seeh9w'tthey hind6r the.vocational eduoation
..offiandd.Cappgd+stpd4nty. Yoy could'also,compare yclur

0

,

a

. .4 v. . ,-policies.And regulations, ith those of special educatión
. ,

.

.
to aee itow,they 'complement orlcontradict eachother: Wheh.
.re.-gulationEf Or guidelinps stand An the way of coOperatipn,
seek 'new 'apes:. The national. teachets:asbociations-alk.

.'. . ' tooking-for'feed.back on how laws:are wbrking-opt.. ,Ipet.

them hearjiow P.1... 04-142 has affected your sChool: 1.
. < .-

130

,

2. ,41.2.cf.S421: inservice continues to be a promisingvehiCI,
vfor increasing cooperation 6tween-gpecialleduCation and
vocational edutation. The inseryice section in this -

chapter offers several. tdeas..
.

- You could also join professionel.organizations which-.
proMote this cooperation. The American,Vocational Association ;

offersthe-N4tional Association of Vocational Education
'Special Needs Personnel,(NAVESNP) and the CodWil for
Exceptional Children has^the Divisioh for Career Development

) Both will keep you up to date of cqnferences and
'workshdps in your area, as well as provide,professional
journals-on this topic. For furither.resources and .

information, locally, contact yourState Education Agency.

3 Commdnication: You could rightly say that communicaticrn
is the key to successful cooperation. In yeur position
as a vocabional administrator, you have seVeral rady4lade
opportunities for communication.

Use the TU. meeting. Most of the 'people iMportant.
to the success of the*!udent's placement in .

vocational education wii be.there.
. Use joint inservice meetings. With an appropriaCe

agenda teachers who have never spoken tOgetHer will
..meet and share views on Working with handicapped

students-see Inservice section).
Use:informal meltings. Studies show that schools with.

. the best cooPeration between different disciplines
. .

.have'common staff ro9ms--a common"diffee pot. Proximity**
. ,

alone builds coiMpunication. o . <,

,

/,. ,

...

.

HOW CAN THE;IEP HELP INCREASH COMMUNICATION? r
/Consider how.much groundaotrivill cover atthe-1EP meetingf

how-much wi1l be disc'ussed,, and ho* important.this infottlaion is.
Nhe IEP meeting can hfing outthe mprst important, issues iv f

vocationat education for 0 baOicapped Student. Let-mt.reliiew
J

ke
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. ,. t 1I s v "
1. .4 (

./ ,. .. ., .
Aome of..the ward that you'r/pxosram-%-vocationaY educat

.
fon-- .

.

1
.

-i. m,

. wtrl beneflt frowthavIW,kind how .it w1.4.1 ultimately help .. 7

)

.41;uild comMuticaton.N° ReMember thatThoth you and the studeres
,

prOspective vocatlypai teafter.wAlf bege the Meeting. You.., .

%
, will ',both *eta-it .. i.Becali'se',of ...the IET'liteeting:' MI ,will: .

. /' / .
. ' I '

6

0

.;*

Dildrs d-the stu4ent'j handica ping condition. If you
ave w rked With,a han icapped,stildeqt you know that no
label e4r fully desc. ibep e,stuent's coddition. Zech :
student has his orlher own strengths and weaknesses. At '

'le IEP meetins you will be able to dp.scutils the stddent's

problems and promises witiO a. teacher.whO'hNs had the

student: You will also be able to-review the student'h'
. %

Lecords. Any questionfiyou have abeut languege, tell

. R'sults, or labels-can be-immediately answered.

Get SI/ yen& hesitati S ditzt<L*As is especially
. lir . 1

VC f0Wfict,r vdcatio l teachers who have,negative4
Some 'of the hesitations are enarely

, i:, ,

-,legi hte. WhAnows as much.about. 4 'specific

vocational-olassroom or shop as the-teacher does?

And wboknows more about a voca6.9nal Program then. . .

I

4

,the director? So express your cOncerns freely. That

is one of:the greatest..oppoTtunities of the IEP:
4

Relt*st special services.. Once you know the s tudent's
hndiip onc,e you are familiar with the stUdent's
past records, and have matched this knowledge to what
y,know about your trocational program, you.can know
what sPecial services the studen.neep.- Thesespecial
services could remove any hesitat4ns you and your teacher ,

have--in essenft make'a placement "appropriate." They

are therefore e,xtreme y important. To make a placement
. uYork, yo,0 could request special assistance for the student

i0 reading, measuring, t4king tests, and even disCipline.
You could also requdstopecial equipment \str modification

/

even an adde. There is,Ipf course,..no guarantee that you

would get these services. But.communicating'your need

is,extremely iMpoqant, if foi no other reason than You
have'made it known and given.ipecial education an
opportunitr to explain whythu_gannot provide it.

Meet spetqal educatVon,resource personnel. You will

meet ono special, seeviCe at t'he meeting, a redource for

borh the student and the vocational teacher. The special
echication resburce,teacher has experience in teaching
handicipped sudents, and may have Auggestions for the.
Vocational teacher Concerning teaching techniques,
dlsoiplinei cutriculum, andevaluation. Make sure the

prospective vocational teachet'and the appropriate
specia edUcatiop teac,her meet. You may even -schedule

4 co0 tence.,for

1"
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. ¶ .

/ 1)
.

:Bpt 'y(im dovuse the opporfunity to establish.
.

this'important ontact beOtfeen smcial education and .

/

. vocatilnal edtApation--it's the coOperatien the student
.

will keel most immediately.' ' . .

r

. . r4 N .

Meet parents. Vocational teachers are,already very aware
, of che suppoit parents can give. The IEP meetingoffere

. an excellent opportunity for the teacher and the parents
' to meet. '

cr

Talk over l'ong-range goals. Once again, because this
requires expertise from both special and vocational
education, this step requires cooperl ion and
9ommunication. To establish 1ong4ran e goals you need.

the special ducator's knowledge of h w far the student
can go (student potential) and how far ttie mdtational 4

program can take the student (program potential). It

does no good for the student if youiguess about either.-

Help set complementary shortDeerm objactiveS. Once a
certaiivkind of vocational tfaidihg has ken eitabli0
as the stvdent's long-range gdhl, aclegmic work shourd
supportOis (technical terms for Ptading, measuring for
arithmetic). Neither special education'ot vocationaf
education could plan such a cooperative effort,dione!

Do you see how success in a vocatiAal program becomes the'
common goal which helps eliminate competition? What better
place to begin Ws than at the IEP meeting? This cooperative
effort, this supportive endeavr, is sure to encourage the
hesitant vgcational teacher. Ihe communication which begtns
at the IEP meeting (and in prepikration for the meetin6 is
extremely,healthy. Encourage your teachers to keep it going!

A

11,
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Inservke Activities

',inch:Wright

.CONCEPTS

/-
Who's responsible?
NGT (Nominal Group Technique)
A.A.A.G.N.II
Brainstorknq

4
L.

A

Vocational and.Special Education personnel must work together to
meet the needs of handicapped students,. 4

Terminology must be understood by all personnel.

. . *

Cooperation and coordination is essential fof'a smooth running program.

n.

PERFORMANCE OBJECTIVIES

The teachers working wit p'cial needs students w1r be able to

communicate and cooper with each.other.
A6

Personnel Will .be able to define the specific terminology of both
the vocational and special educatlon programs.

teachers will be able to identify and resolve problems that ht

arise when working together to'meet the needs of the handicapped..

(
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RESpONSIBLE?
/

COORDINATING PROGRAMS

INSERVICE ACTIVITIES /

,

Milterials Needed: Who's Responsihle? Form
Pencils/paper

Number of Partidipallts: 15-150

Approximate Time Needed: 30-45' minutes

Instructions:'

4'

4 v

1. Divide large groups into smdllecgroups of 5-8
participants.

2. Read each situation and respOnd to the questiond.

3. Discue6 your conclusions with the group.

4

I.



1

S( tuatiois 1:

desrided that

that Andy req.

*Problem), it
from special.

.\7\. $ peCial e

goes I ot

0

SI

r. Hodges,

e of his stt

orly (so'

tat Andy cz

.ducat ion migl

ocational cout

lucation. No

MATIONS

,

:he metal trades.teacher, has finally
dents, needs special IwIp, It's not just

many- of Mr. itodges'studento(have hat
n't read at all. Figuring that someone
be ableAo help_the boy, Mr. Hodg4

selor, only to discover the boy is alteady

nelra toldMr.. Hodges:

Who's resporsi3Oe? What ,ar

ow woutd t havehelped i

Situatiot

process

retarded
student
Mention
she api

he say

lf fur

b'e wi

will

Sitt

Mr.

and
Voc

re,

ex

ha

co

e some reasons why no one told Mr. Hodges?
Alt. 'lodges had known?

'

2: A ter hear-iv about mainstreaming, M. Davis, the data
g teacher, has iSecome interested in having some mentally

s.tudrires in her,plass. She feelv, though,, that for the

ti,- learn enough, he wilt need an
1
alAe., Someone has

d to her that funds Tight be avail.bie somewhere but whe
rocvhes the vocational director he just laughs: n'unds?"
. ."Wbo are you kijling?"% ,

en

ds are available who would'know? More import.aly, who would
ling to help Ms. Davis track_ em.down? In ''y.our school, who

lave both the interest and t e t4nowledge Co follow through on this?

ji_ s t ,

.
..,

,

Ation 1: ater working ac year wiat a hearing impaired student,
Riley Oscoveres that the Audent has. been x4ithdrawn from his class

placed in a job. A little disgrUntled,,Mf. Riley:ves to the
itfonal Adjutment Coordinat r (in special' educatioA) who has been

ponsible for placing the stu ent. "Just doing My job!" the VAC

laims. "But you put the student at Burger King. Thqt doesn't

e'anything to do wrth TV repair.The VAC just shrugs. When he

nplained to his Ooeational directot, Mr. 'Riley got little more fhan

tlr same shrug. yWilat can r do?" the director asked. ..

Wbo's responsbile? 'Who could wrrect this situation?. HavS you

- ekperienced a sitUation like this?. What.did you do?

Of;

A



NdT/(NOMINAL GROUP TECHNIquE)
,

e

Matez1.414 Need NGT puestions, NGT Instrpctions
Newsiorint Pd
4Magic.Merkers/Pencil&

4

1

A

COORDINATING PROGRAMS

'INSERVIdi ACTIVITIES .

AtiUmber of Participants': 25-)611

Approximate Time Needed: 1 hour.

Instructions:
-

I. Divide into groups of 5.4;" Each group will E:elect

a group leader.
,

2. gach persoh receives a'sgeet of'paper with the question
on it.

A

4 #

L. ek,

3. The grodp leader thea directs-grotips as per the

I instruCtion sheet./

4. Groups then share .witiOpthers the
solutphs to the'problem ques

288

4

rB and/or

C,*



TIONAL SPECIAL.NNEDS
'IT S AM UNIVERSITY

.1

Nominal Group Technique Inatruc

Nan CroweLl

6

The Nominal GrourTechnique OM Is (ine of thg best methods to encourage
participaiAs toview themselves as;-part bfla problem,and also part of a.
solutiOn. Manyjnde endent ideas'aregenerated using the.t chnique. The
participants find that the NGT process js threat Iree. Th also-gairk a high
seone of accoMpIishment. NGT haS.five. step :

0

,

Step 1: Silent generat on of ideas. Tie question under.consideration.
is shared with each.group memb r., _.Each.parttcipant,is then
charged to write brief phrase. or statements which will

r. ,

answer the question..

1. Pass. out sheets containing prepared statement.
2. Rciad the-question to the group., .. ,

3, gk the group to spend,5-10 minutes si/erttly and
indepehdently making a list bfjdeaq. bY

4. Toti sit down and also make a.list. Thib is iMportant,
'as the group will model-your behaVior., Look and,be

.

.,, .

svrious; Discourage talking or distractions,, 1

5., After 5-16 minutes Stand ue to end-this.step of. NGT.
.

,._.

II

Step 2: Round-robin recording of ideas. The particiOants are-asked to
. read one o( thei peas. .Each. wilt-be reCorded.on a fill) chart

r a llackbodrA., j.dise.ussion takes place at this. point)it(
-One-by-one each parti'cipant either gives an idea :or passes
untli.all of the Ideas, generated by the group hove,been
recoeded.-

,i,°k14%

l. Use you.rflip chart ,to record idgas with the magic
marker. Write.large enough for group Co see.,

2 Go round-robin around the groqp. Get only one idea
per person at a time. Allow no discussion. ', The purpose
of this step is simply recording. IlOn't pr;essare:: .

.participants, Ask "Do you have ah idedjor the group?" -,

Keep statements brief for recording .ease. Go around
the group.three,or [ou times. -S.pport each idea./is-.-.

though it were tli anSwer. Reilember, no pne is 'forced
to contribute and may PASS Jf they choose.. New ideas

1 which qcur toiparticipqntspot previously listed May'
also be usigi.

3. Number eaCK idea. aS44( is. reeprded
4. When listing istomlile;te,' go Co Step, III.

44.

4

4

,

a.99
4)

1,

?
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1

.
Each Icho Is claWied and disensed 111,the.order In which it

was presented, *This sitqA destgped to eliminate mi,stivder-
skandinpwhich ititght have.ar .en conCerning*each 14ea presente&:-.

/' .l 0 V

1. ZegintrIng (vith #1:on yoUr mhster list begin the clarification*
process. DO NOT, RUPIRE tkle ane who submiqed thse idea Xo
explilin it. ' EncouNe groap"dicusfildn.

( .2. ,Go dopm the entire 1,ist. 0
41- 3. Thirs, 'he only step In which conflict or disagibennt may

eme e. DO NOT ALLOW,THJS TO HAPPEN. This step,is only
for explaining tore fully the,ideas listed. NO JUDGMENTS
ARE TO BE MADE BY YOU OR THE CROUP AS TO THEIR VALUE.

. The author of the ylea may re-word it, but onljr the author.
WhelOall ideas havh been rified, ga on, to Step 4..

C

Step 4; Vote. onAmportance. ,4actl p rticipant is asked to rank,a,specffic
nUmber of ftems -fusually ve, but anywhere from tbre'4 to seven
is hccePtabIe. Each participant places the,itemnumber and its
rank on sepfate cards. The votes hre counted'ap(ch.discussion
is encouAged to clear up misunderstandings about item infor4ation.

1. Hand out five 3 X 5 ind x cards-'fo eAch pavticipant.
2, Ask paiticipants to se ect the five most important

3. iii:evespaanrdtimclii:kantthsesnpurebhedrthe'rfel4vehc:tred: io

leff-hand corner (one number per card). Then ask them
to write an identifying word or phrase on the card.

ilu't thien ufprpoen:

of them so all are visible and then rank order them,py.//

putting a'number (1-6), on,Aowef lott-hand corner, with
five (5) for the mosLimportant and one (1) for the
least important. Clicle thate numbers

:,,:

"step.' : Final vofe. From the procd4 a list of answers, y Importance is
obtOned-. This is the' fins\ step. ..,'

Determine the outcome of-, he meeting..
. 2: PrOvides a sense of ,closur. 'and aCcoMplishment.
3J Documents.the group jOdgment.

( 4. Folir the same voting procedure as outlined in Step 4.

,

Delhecq, A., Van de'Ved, A. 'H., and. Gustafson, D. H.\ Grob') Technique
for:Ptogra0Planning, Glenview, Ilkinois,,ScOtt,NforesMan and Com any,
1975..*

Hoyle, J. Tehcher versas administrator:
and Changing,.1975, 4, 203-209.

a growing crisis. ,Planni

v)/
/// g3 0 9

290



,,NGT QUESTION:.,
'

,,
. .

. .....; , . . .

How can vocationiil education,personnel and. 9Rocial edueation perrpngl- ,,..

best ,tierme as resources,to each other for the) benefit of he handicapped

student"being mainstreamed in vocational education?
, $

(Translation in plain Englph: ..How canyou work toilether
to'h6

elp

these kids get tfieir Eict togOther?)",

a

41$

It/
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COORDINATING PROGRAMS

INSERUXCE ACTIVITIES
v

( CRONYMS'ARE AWFUL ,-- WHEAVENSIJ)

0
..:

,

ridls Needed: Slides (See in ..uctions on how to make).-

r1=1/4:nci1s ,

ate
-1.

. Num er of Pdrticipanis: .Any number

,
1

.Approximate Time Needed: 20-30 minutes

-Instructions.:

,

1. Presenter shows various slides and participants call'
out what they think each atronym stands for. Each
participant gets 1 point for each correct response.

0..

2e After all slides are shown, participants are asked to'
write down any.other acronyms not already slOwn'and
share these with the group. Give 5 Minutes for this
activity.

3. \articipant who comes up with the most acronyms and
Most points from correct responseslwins the acronym
certificate.

INSTRUSTIONS FOR PREPARING SLIDES

.1, Run slide sheet through Ohermofax wial blank transparency.film..

2. p transparency on solid lines.,

.3. Mount each.square in slide frame.

ft
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-ACIIONYM.A5WER-KEY

UDS ACAONYM F R .

Admission, Referral, and Dismidsa.le Comltee
y/reau.of Education for the.Handlcapped

Cerebrkil Palsy 1)

C,D.11.

D.O.T

E.M.R.

F.P,A.

ALE.C.E.

I.E.P.

A L.L.D.

L.O.V.E.

L.R.E

M.B.I.

M.H.M.R.

M.S.

P.C.E.H.

P.E.L.E.

S.O.M.P.A

T.C.I.F.

T.M.R.

T.R.C.

T.N.M.J.

V.A.C.

V.E.H.

V.I.C.A.

V.O.C.A

W.P.T.K.IM.C.

W.R.A.T.

.-

/

-

Cockdillated Vocational'AcadeW

111
DorOt Ask ge Now

Distributive Education Clubs of

Dictionary of Occupation Tliles

Emotionally Distrubed
.

y

Educable Medtally Retarded

Future'Farmers of America

Home Econosacs°Coopeative EducationN

Industrial Cooperative Training .

Individualized Education Plan (Progrsm)

Educaticin

)(Tt
America

Intelligenc4Quotient

Language/Learning Disabled

Lazy Old Vocational Educator

Least Restfictive Environment
%

Minimal Brain Injury

Mental Health Mental Retardation

Multiple Sclerosis

President's Commission for Employment of the,
Handicapped'

4C,-)

Pre-employment Laboratory Experience

System Of,Mdlticatural Pluraliatic Assessment

Thank Goodness Its Friday

Trainable Mentally Retarded

Texas Rehabilitation CoMmission

That's Not My Job

Vocational Adjustment Coordinator

Vocational Education for thellandicapped

Vocational Industrial Clubs of America

Vocational Opportunity Clubs of America

Wechsler Adult Intelligence Scale
A

Wechsler Intelligence Scale for Children

Who Put This Kid In.My Class?

Wide.Range Achievement Test
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8RAINSTOktiviIN6..'

Materials Needed: Newsprint Pad
Magic Markers
Tape

Number of Participants: 15-150

Approximate Ti+"Needed: 45 mlnutes - 1 yur
4...

InstruCtions:'

*1. Divide into smaller grouPs.of7518.participants.

2. Ask each group to list as many problems they Can think
of in coordinating vocational and special education
personnel when working wIth thq handicapOed.w-List, each
problem on newsprint pad, .Allow approximately 15
minuted'.

3. Ask the groups to then.addresEkeach problem they
have identified and come up with at least one
solution to that problem. 'List each solution on
newsprint pad. 'Allow approximately 15 minutes.

'COO DINATING PROGRAMS

INSE vrcp ACTIVITIES

7.

4. Select a spokesperson from each group to shaxe the
problems and solutions Ath the otbersby posti.ng
their lists in a prominent place and 4scusaing each
one.

onon

4.

°
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Resources
4

Marilyn Kor'''' Books a admdnistra v

4,t a11,.1id 4 o coordinatin
. program for the handicapped

IN ADDITION TO THE'NCAL RESOURGELISTED WITHIN THIS CHAPTER,'CAN YOU RECOMMEND
SOME BOOKS OR ADMINISTRATIVE GUIDES? b.

-

Ii

S.

First, let me recommend 'a resource directory which will

give you some leads on some excellent materiats:

Batsche, Cat'herine (Project Director). Resaluxce-Oatalog: The

Illinols O'etwork of Exemplary Programs fof Handfaapped
and_Disadvantaged Students. Normal-Bloomington, Illinois:

Illinois State University, 1979.

I will also recommend a concise handbook for administrators:

Moore, Jean S. and Vance S. Engleman. Administrator's. Manual:

4 EruraLninirAetfortlarltsatthe.Sedondar
Relvonding to Public Laws. Salt Lake City, Utah:

Southweik Regional Resource Center, 1977.

297'.
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