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FOREWORD -

.

The Educational Resourc's Information Center on Adult,
Career, and Vocational .ducation (ERIC/CE) is one of

_sixteen clearinghouses in a nationwide information system

that is funded by the National Institute of Education.

One of the functions of the Clearlnghouse is to 1nterpret
the literature that is entered in the ERIC data base.

This paper should be of particular interest to resuarchers
and curriculum development specialists.

The professionuis indebted to Helen Nelson for her .effort

.in the preparation of this paper. Recognition also is

due Camille Bell, Texas Tech University; Letty Pryor,
University of North Carolina at Greensboro; and Thirley
Chase, the National Center for Research in Voecational
Education, for. their critical review of.the manuscript
prior to its final revision and publication. Robert D,
Bhaerman, Assistant Director for Career Education at the
ERIC Clearinghouse on Adult, Career, and Vocatinnal Edu-
cation, coordinated the publication's development. Cathy
Thompson assisted in the editing of the manuscript and
Bonna Somerlott typed the final draft.

Robert E. Taylor

Executive Director

The National Center for Research
2 in Vocational Education




ABSTRACT

This review and synthesis of research on home economics
educaticon covers studies done during the period 1970-1978,
Research reports cover the following toplcs: consumer-
homemaking education, ogeupational home economics programs

~in the junior and senior high schools, postsecondary and
outreach programs for adults, area vocational schools, and

“hocme economics teacher education. The review focused on
those studier investigating significant problems which
tested theoretically derived hypotheses, those which approa»hed
problems in an innovative manner, those which illustrated
a continuity of research, those which tended to conceptualize
problems, and those which tested experimental o) quasi-
texperimental designs. The studles are divided .nto the
‘following sections: the professional education of teachers;
professionalism in home economics educatiorn; learning
processes and teaching methods; needs, ¢haracteristics, and
interegts of learners; curriculum and teaching materials;
sex-rdle stereotyping; occupations in home economics fields:
evaluation; responziveness to needs for information; and
recommendations for future research, A list of referénces !
concludes the document. (LT)

DESC: :Adult Education; Area Vocational Scheools; *Consumer
Education; *Home Economics Bducation; HBomemaking
Bdugation; *Occupational Home Economles: Secondary
Education; Learning Characteristics; Learning
Processes;: Postsecondary Educatlow; Professional
Training; *Research Projects; Sex Stereotypes; *raachar
Education: Instructional Materials; Teaching Methods;

*Hducational Resgearch
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INTRODUCT:ION ' , ) .‘ o
- This review and %ynthequ of research on hbma economices education
is the fourth in a series of state-of-the-art papers written pri-
maxily for wesesrchers and graduate students. Thig adition covers
_the' pericd from, 3970 througl 1978; it algo includes some studies
available in 19279 The research reports presented are relnvant

to consumer»nomemaklng education-and occupational home: economics
programs in the junior and senior high schools, postsecondary ©

and outreach programg for adults, and area vocational schools.

Reports of research in home economics teachey education also were
reviewad. Materials located through the ERIC P}@arlngnouse on

Adult, Career, and Vocational Education were reviewed; 7Th

Comprehensive Digsertation, Index (Dissertation Abstracts) a]ec

furnished leads on graduate resear¥ch; and professgional journals

were searched for appropriate material. " However, the completeness

nf the collection is not presumed. B . . §

Since many studies were raviewed, selection criteria wers essential.
The same guidelines were vsed as in the 1970 publication, and all
were scrutinized -~ the presence or ahsence Jf hypotheses,” doc-
umentation of the validity and reliability of the measurement
instruments, appropriateness of observation methods, gquality of
sampling design, the proportion of the sample responding, and
approprlatenes of methods of analysis. Guidelines established
for inclugion. in the review favored those studies investigating
significant problems in an innovative wanner, those which illus-
trated a continuity of research, those which tended to conceptual=~
ize problems, and those which tested experimental or quasi-experi-
mental degigns. Negative oy inconclusive results were not a .
barrier to inclusion. Generally, studies based on data from a
- single school or district were excluded. Some studies which did
not meet the established criteria, but which eyplored areas in
which little research existed, also were included.

THE PROFESHIONAL ERDUCATION OF TEACHERS

Studies in this area include two which examined problems and
concerns of teachers. Preparation for working with disadvantaged
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learners was the foouz of the two other research reports. Four
studies were concexned with stuvdent teaching, one examined atti-
tudes of teachers of family relationships, and two others dealt .
with staffing patterns for homé - economics, education. In addition,
two. studies locked at differences in teaching practices: between
graduates of programs described as contemporary. and traditional.
Several studies wer. selected from the research in the competency-
based aspect of teacher education. (CBTE) @ three dealt with the
identification of competendies needed for special teaching sit-
vations; two reported the development of instruments for measuring
competéncies. One study examined the effect of competency~-based
teacher education programs on. the participants' perceptions of

personal competence, while arother explored the relationship.

between student wariables. and the method for achieving competency.
One study looked at changes over time in judged competencies of
home economics teachers. 8ix studies selected for review focused
on inservice education. ‘ ' ‘

PROBLEMS AND CONCERNS

OF TEACHERS ‘ ¥
Despite initial enthusiasm for teaching, many beginning%teachers
are disillusioned by the end of their first year. Lundstrom and
Murphy (1976) suggested that identifying situational va iables.
which affect the expectations of first year teachers. might aid
administraturs and teacher educators in providing a more!positive

experience.  The purpose of the study was to determine the concerns

of first year teachers and to identify the social .and environ--

mental influences of school and community variables. University- .

graduates engaged in first year home economics teaching were the
subjects. It was postulated that there -is a significant relation-
ship between the concerns of first year teachers and situational
factors in their school and community. y -

A search of the literature identified aspects of community and
school likely to affect first year teachers. These were either .
groups which served as socializing agents for first year teachers
or environmental factors such as class size or satisfaction with
living conditions. Presence or ‘absence of these Vvariables was
measured, by a gquestionnaire. The dependent variable c¢-ncerns
were measured by responses to an open-ended sentence. Responses
were coded as negative, positive, or mixed. Areas of concern
identified were self and teaching, work load, administration, and
students. Situational subcategories identified were degree of
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_consc1eqtlousnuss of students, rating of physigal facilities and IR

. standing to first year teachers, concerns. -about self- adequacy also’
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f

satisfaction with the community, number of friends in the community,

teaching materials, reaction to administration, number of dally
lessan preparatloﬂs, extra duties, and class S1ze. ta
The Mann Whltney U Test was used to test the S1gn1flcance of the
relationship between each of the coéncern factors and the situa- )
tlonalgﬁubcategorles. Chi-square was employed to examlne the -
relationship between each factor and subcategories and the 5
relationship between the factors and,"General Overall Feeling’

About Teaching" (obtained by computlng the overall percentages

of positive and negative scores). - Findings indicated a significdant
relationship between teachers with four to five daily lesson
preparations and negative comments about work .load (p<£.001), - . ‘
themselves, and teachlng (p€.05). In addition, they expressed B
significantly more overall negatlve feelings. K (p4.05) than teachers -
with fewer preparations. The sjtuational factor reaction to
administration was found to be related significantly (p<.0l} to .
the concern area of administration. In general, teachers-seemed .
far more concerned with their teaching ability than with what
students were learning. The researchers recommended that a
lighter work load be given first year teachers. They recognized
that this may be economlcally difficult but pointed out that.
recruiting teachers also is expensive. ImprOV1ng communication
betweem first year teachers and administrators might assist in -
clarif,ing role expectations. By communicating their relative

might.be diminished.

4
Penrod (1974) studied the problems of first year home economics
teachers using the Delphi technique with small samples of randomly
selected teachers, supervisors, and administrators. Data were
used to compare the fregquency of responses of the three groups,
the major problems perceived by the groups, and the problems -
identified 'by teachers in similar studies. First year teachers
were mainly concerned with fair grading systems, knowledge of
subject mdtter, time for, a personal life, class participation,
planning, and the lack of encouragement. Supervisors wer- r
significantly more concerned than teachers or administrators wit.
care of laboratory equipment and the lack of ability to write
behavioral objectives. The teu most impdrtant problems perceived
by teachers, administrators, and supervisors were remarkably
similar: motivating students was the primary-concern. Other
problem areas were keeping classes going, and knowing what to
expect from students.

o
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* *  PREPARATION FOR WORKING I : P

WITH DISADVANTAGED LEARNERS _ : . T ' -

Conway (1979) documented the serious nature of reading problems.

in the secondary -school home economlcs classroom and' developed

a course to prepare teachers to 1nccrporate thn teaching of

reading skills into their presentation of -home- economies subject

matter. The develop: ~nt of the course for preservice home

economics teachers and subsequent reyisions covered three years.

An-axpioratory investigation of its effectiveness 'was conducted in

1978 with six student teachers. "Analysis was based on observation

of the student teachers, lesson plans, logs and journals, -and

p interviews with cooperating teachers and students. Results showed
a strong indication that such preparation can make a beneficial -

- . difference in the behav1or of teachers.

Krleger (1978) developed guidelines for adaptatlon of the home
economics classroom and teaching aids for use with visually
impatired, mainstreamed pupils. She also developed and evaluated _
‘a multi-media simulation experlence 1qclud1ng occluded performance. .
of sewing skills.  (This study is reviewed in detail in this section

. related to learners with special needs. ) - ‘ W

 ;"STUDENT'TFACHING

Twenty-seven . vocational pome eccpomics students., their supervising
teachers, and eight college superV1sors were involved in a study
> Wheeler and Gritzmacher (1978). 1Its purpose was to explore
possible effects of student teaching on each of the three groups.
"The ability to perceive conditions and meet the needs of the
student teacher were examined in relation to change in open-minded-
ness, self concept, and teacher-student rapport. The influence

of these variables in each member of the student teaching triad

on the other two members was examined. A c¢ontrol group was ~om-
prised of forty home economics seniors in a methods course,
fifty-six secondary teachers (who previously had been supervisors 5)
and eight professors who previously had served as supervisors.
Three research designs were used: a quasi experimental non-equiva-
lent control group, a correlation design, and Yee's frequency-of-
change~in-product-moment technigue. Content validity of variables
used in each had been establlished. Reliabilities on tests ranged

@
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from- a split-half Spearman Brown of .87 £: i the Dogmatism Scale

to a .96 on the Index of Self Confidence ODtalned from Hill's

Index of Adjustment and Values. Instruments developed by the * =
authors were documented in terms of content validity and reliability.

Two significant differences between experimental and cofitrol
students were noted after student teaching: the studeat teachers
were more closed-minded than the controls, and they rated students
lacking in self-discipline more than did the controls. ‘There were
no significant differences between supervising teachers and college
supervisors on the affective dimensions of open mindeduness, self-
concept, and rapport. A significant relationship was observed ,
betweent change in rating of teaching deficiencies, open mindedness,
- and student self-control in student teachers. Knowledge of se%f—
deficiencies appeared to relate to experimentation with new teaching
techniques effective in gaining control of students. College
supervisor appeared to-be the most influential individuals in
affecting open mindedness scores (p<4.05).

Considerable concern has been expressed among home economics
educators about the validity and reliability of using letter yrades
to evaluate student teachlng performance. A dispropotr "ionate number
of "A's" and "B's" téhd ta be assigned. Objectivity is difficult

to maintain. An additional concern is that the experience is
designed to provide the student with a supportive; counseling .
relationship with a teacher, one in which the student can explore
and develop his or her teaching style. Assigning a grade to this
experience has the effect of turning the relationship into a
judgmental one. Nevertheless, some method of evaluation is
necessary. Clawson and Scruggs (1974) investigated the fea51b111ty
of evaluating the experience using a satisfactory/fail grading
cystem. . They developed instruments to compare the relative

effects of the "S/F" and "A to F" systems, compared the attitudes

of students and cnoperating teachers toward the two systems, and
compared thr: performance of student teachers in both grading

systems by their own judgment, judgments of the cooperating teacher,
and ratings by the researchers of audio recordings of student
teacher performance. Each of the tests was examined for reliability
and validity. The subjects tere f£ifty home economics education
students gnrolled in student teaching programs and their cooperating
teachers./ No significant differences between "S/F" and "A co F"
student - teacher performance were found. However, tne student
teache€rs rated by the "S/F" system reported feeling less anxiety

and had more positive reactions to their cooperating teacher.

The researchers emphasized that continuous evaluation and a letter
of recommendation from the cooperating teacher are necessary to
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provide feedback. . Trese'date,xﬁdiceueé that the "S/F" grading
system did not lead to the decreases in performance level..__ 5

Morgan (1873) described the characteristics of aophomore home .
econuvics education students taking an- L@x erimental course in |
simulated teaching and evaluzted the ‘couf8e in terms of student
learning, &tti*udes regarding teaching, the. home.economies', ' -

 education curriculum, and teaching performance. -The exper;mental
gourse provided each student the opportunity ¥o teach three . S
videotaped sessimons.’ Students selected the home economlcs~re1ated -_-.:s»ﬁ
tupics and. the. teaching methods, The sample was. composed of s
forty sophomore home economics education ma1ors. 2 total of, 322 !
home economics education students not“enrolled in the course
constituted the control. Instruments were developed by the
researcher including a scale to measure attitudes reélated to

. teaching and to the home economics education curriculum, a-scale

to rate teaching performances, interview schedules,; a content
analysis system for 1ntegrat1ng data from audiotapes of conferences),
pre- and post-interviews, and student reastion sheets. Data for. ‘
two individuals and for the entire group who took the experlmental , -
course were synthesized by the case study ‘method. Data from the : k&
int ~rviews indicated that students were willing t. take advantage - N
of the opportunities available in the experimental course. and to '
try differenc teaching styles. Students with little. previcus .
experience with children needed more direct supervi@ion -than those
who had such experience. As the course progressed, students

~became more aware of the potential impact of pupils and became
more reallstlc in their expectatlons.

Students taking the experlmental course were found to be 91gn1f1—
cantly less anxiou# about teaching and viewed the experience more
favorably than those in the- control. Two-way ANOVA was used to &
test for significant differences among the three teaching sessions
on fifteen dimensions in the Analysrs of Teaching observation
. sys=em.- On data from thirty-two students, significant differences
were found oh all but two dinensions (admitting lack of knowledge
and exhibiting concern for pupils). Performance on-relating
major parts of the lesson, developlng generalizations, phasing
concepts accurately, and using unexpected opportunlties for

., teaching all showed positlve 51gn1flcant dlfferences between sessions
1 and 3.

<

Shipley (1975) ascertained the degree of relatlonsnlp between
student’ teachers” perceptlons of their role prior to student
teaching and the cooperating teacherel perceived effectlveness




of the student teachers at the end of the period, She also
examined the relatichnship betweén :personal values held by student
teachers priocr to student teaching zad the conperating teachers”
perceived effectiveness of the student teachers, The authoxr

also investigated whether: the variabl=s of role perception and .
personal values could be used as pred: .ctdrs of effectiveness. The
population of all ninety-seven student teachers enrolled in gix :

univetrsities was studied. . Three instruments were uséd in data

collection: . the .Home Ecomonics Student Teacher Role Perception
Checklist, the Home Economics Student Teacher Role Effectiveness.

‘Checkllst, and the Survey of ‘Personal yalues. ‘Pearson Product~

Moment correlations were used-to examine relationships between .
scores- on.ti.e effectiveness and the perception checklist, on

the effectiveneSs and the perception checklist and on-the
effectivqness and the personal valnss instruments.” The -¥elation-

ships of the five role sector scorez and the six values scale

scores with . the total effectivenesa scoiT also were analyzeéd.

Results of this studv ihdicated that ,student teachers were judged
to be most effective in performing roles related to program

development, promotion of learning agd being members of the

educational and home economics professions. They were consistently
judged least effective in departmental management. The student
teachers were found to value particularly prdctical mindedness,
orderliness, and goal orientation, placing "average" walue on
achievement and devaluing variety and decisiveness. Significant
relationships were found between total score on the role effective=-
ness checklist and the role perception list. Significant relation-~
ships were found between total score on role effectiveness and the
perceived role sector scores on substantive development and
program development. Regres:sion analysis showed that the role
perception of program developme.ut was the largest contributing
factor to perceived student role effectiveness. In descending.
order of importance° the values of orderliness, achievement, the
role perception of substantive development, and the value of goal-
orientation were fpund to be major contributions. Shipley
concluded that both a student's perception and value system may,
indeed, be predictive of effectiveness in student teaching. It

was recommended that home -economics education programs place
greater emphasis in developing adequate role perceptions related

to department management, program development, and substantive
development. A noticeakle lack of integration of concepts
pertaining to maragement,. consumer education, and interpersonal
relationships by student teachers indicated a need for strengthened
curricula in these areas.




" PERCEPTIONS OF CHARACTERISTICS : s o -7
IMPORTANT IN TEACHERS L . o Ee

Sry .
Pryor (1975) investigated the degree to whlch maturlty anaﬂlevel |
- of knowledge acquisition are positively related.  She used tHe®
Conceptual System Test, developed by Harvey, and iloover's -
Appliecation of Principles Test, The author dealt .specifically wmth
the population of teachers of family relationships. as opposed td
- géneral home economics' teachers, seeing them as individuals' who
have fairly clearly committed themselves to "attending to  inter-
personal relationships." The study provided a most concrete
description of the constructs measured by the CST and their -
interrelationships. Hoover's Application of Prirciples Test was
selected to measure knowledge of interpersonal relationships
at the application, analysis, synthesis, and evaluation levels-
-of the Bloom taxonomy”’Subjects were teachers who taught.at
least one-course in famlly relationghips and who responded to
both the CST and Hoover's Application of Principles Test (.07 of
the 584 home econdmics teachers contacted; or 18 percent).

. ,. T

The major hypothesis tested was that teachers identified on the
CST as bemng informationally interdependent (i.e., having an
information seeking, problem solving orientation with the ability
to change set, withstand stress, and behave creatively) will
differ sighificantly from teachers identified as having a high
degree of belief rigidity, tendency to over-siwplify, strong
belief in supernatural -or inherent truth, traditional orientation,
authoritarian aporoach, and unable-to-change set. They also will
differ significantly on Ho6ver's Application of Principles test
from teachers identified as conditionally dependent (i.e., those
who have. strong outward emphasis on friendship, interpersonal
harmony, and miutual aid). Using a single classification -analysis
or variance, a significant relationship was found between scores
on Hoover's test and the CST (.00l1). The author interpreted the
findings 'as follows: if home economics educators are expected

to teach such concepts as family relationships, they must be
mature and be able to convey alternative explanations of reality
to students. Perscnal, as well as cognitive, development is
necessary and should be strongly emphasized in the curriculum.

The purpose of a study by hisisel (1971) was four~fold: (1) to
create a model of the urban teacher; (2) to create a similar model




_based on the responses ot pupils, teachers, and supervisors from
selected urban secondary schools with large portions of low
socio=-economic pupils; (3) to ‘compare the modrnls; and (4) to
examine the later model in terms of possible differences in y
perception of these groups (pupils, teachers, -supervisors). The
Delphi method was used as the data collection technique. Ten
inner-city secondary schools were randomly selectad. Ten super-
‘vigsors, 100 students, and forty~five teachers were selected for the
initial sample. Four sequential rounds of the Delphi technique
were administered. From the 1168 individual original responses, *
136 items in checkllst form were responded to by 131 subjects.

L]

In the first questionnaire, considerable divergence on classroom-' :
related characteristics between students and tefchers-was apparent..
Students emphaslzed the importance of clagsroom situations, stress-
ing pupil-teacher relationships and personal characteristics- '0f the -
teacher. Teachers, on the other hand, emphasized classroom
situations involving actual teaching activities .and techniques”

In subsequent guestionnaires, convergence of opinions occurred,

and the classroom-oriented concerns with personal attributes of

the ideal teacher (appearance, sense of lHumor, authenticity)

assumed greater importance. The urban teacher model was not

found to be completely adequata, although seven of the eight

model components encompassing personal and professional character~
isticg for the inner citv secondary home economics teacher

receivéd backing from items supported by the majority of respondents.
Kisisel concluded that additional areas clearly needed to be inclu-
ded in the model: teacher pupil relationships, pupil evaluation,
and positive relnLorcement.

PROFESSIONAL PRACTICES OF TEACHERS

McMullen (1975) investigated the professional practices of first-
year teachers who were graduates of "traditional" and "comtemporary"
home economics education program. . Traditional programs were
defined as those emphasi~ing technologies of production in
clothing, foods, and th. i1ke. Contemporary programs were those
emphasizing personal de lopment of the teach:r and family
development and which pr vidéd multiple teaching experiences.

The researcher hypothesized that graduates of a program classified
‘as contemporary would be more student-centered and would emphasize
more contemporary home economics concepts (A.H.E.A Concepts and
Generalizations) in their teaching than would graduates of progxams
clasgified as traditional. Criterion measures selectet for




student-centeredness and curriculum emphasis were Farris' Pupil
Feedback Instrument and Ray's Student Estimate of Teacher Concern.
Farris' instrument is based on. Flander's categories dealing with
teachers' indirect and direct verbal behavior, It is a 2l-item,
5-point continuum response instrument with a reliabjlity of .92 e
for fixed strata. Ray's SETC, Form C, is a 25-itén ‘instrument '
with an assessed reliability of .94. 'The vesearcher devised a |
structured interview to assess curriculum emphases. Face validity.
was established as were objectivity and useability ou a pre-test

of six home economics secondary teachers. Three telephone inter- -
views were scheduled with each teacher participating. Near the o
end of the study, the SETC and Pupil Feedback Instrument were ‘ :
administered to students in the classrooms of these teachers. '
The sample consisted of seventy-three of the 104 . first-year teachers
initally contacted from one contemporary and two tradltlonal L
colleges. . _ : L

<,

Nl

Flndlngs revealed that first-year teachers graduatlng from both
contemporary and traditional programs are seen .by their students
(total n=2325) as exhibiting indirect teaching behaviors and .
concern for their students). Home Economics department personnel
assumed the responsibility for curriculum plannlng in 87.6. percent
of the cases; administration was responsible in 12.4 percent of
the schopls:  In the first of three interviews, significant
difference was fouiid in the amount of time spent on contemporary
home economics in the classroom. Contemporary graduates spent
more time. This was not observed in the second and third inter-
views. This phenomenon also was apparent with integration of
personal management and human development into all units of '
home economics. Fifty percent of all time in all home economics
classrooms wus devoted to clothing construction and ¢ood prepara-
tion, only 14 percent to human development, and 8 percent to
management and consumer education. The occurrence of integration
of management concepts in all areas of home economics. was minimal.

Hall (1978) hypothesized that -differences between the graduates of
traditional and contemporary programs which did not show up :
after one year might appear after four or five years as the
graduates matured professicnally. It was projected that graduates
of contemporary programs would d. £ffer from graduates of traditional
programs in the emphasis they plaved on human development, manage-
ment, and values concepts, and focus on student-centered behaviors.
" Reliability of the researcher-developed Curriculum Orientation
Survey (COS) was calculated at .95, and of Fuller's Teacher Concern
Checklist (TCC) at .79. Student-centeredness was deteérmined by the
indirect behavior of the teacher as measured by Farris' Pupil

-10-




Faedback Instrument. There were no 91gn1frcant differences by
undergradu~.e program in the teacher's reports of the emphasis

on integratlon of content. No significant differences were,
disclosed in the teacher's concerns by undergraduate program.
Results indicated that professionally mature teachers from all of
the undergraduate programs were- student-centerd, but the curricula
in the secondary "schools’ (as the teacher reported) did not reflect
dlfferent empha81s.

STAFFING OF PROGRAMS

Odland and Cebik (1975) analyzed and projected career employment
opportunities for degree graduates in home economics over the
remainder of the decade. " Predictions were based largely on
statistics collected by the U.S. Department of Labor, the U.S.
Bureau of the Census, the USOE and the Southern Reglonal
'Education’ Board. o \
Trends indicated that the number of home economists ‘in education
is likely to stay the same, while increases Wlll .0occur in such

- areas ag child development; family relationg; foods-nutrition;
dietetics; institutional, hotel, and restaurant management; and
interior design. Increased ¢ ncern over general quality of life
and energy consumption- suggest fututre directions for home \
economists. The quality and specialized skills of graduates \in
various curriculum areas will be critical in meeting future needs.
Allocation of resources and counseling of potential students were
regarded as-esBential. According to the study, the projected
number of jobs in home economics far exceeds the number of

. graduates projected for 1980 (31,740 graduate5° 53,340 jobs).

One phase of’ Knlckerbocker s (1977) survey of superintendents of
sixty-six Louisiana school systems was to ascertain how many ’
vacancies for vocational home economists were- created in 1976-1977,
why they occurred, and what qualifications were needed. Other
phases included gathering information on administrators' perceptions
" of the 1mage of vocational home economics, and upgrading existing
preservice and inservice education for home economists.

In addition to a questionnaire, interview questions were asked of
eighteen randomly selected administrators. Interview questions
focused on the spe01al problems experienced by incoming home
economics teachers. ' Administrators were asked to suggest ways

in which teacher education programs could improve preparation.

A
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Results indicated that.95 percent of the administrators suggested
that home economists be certified in a second teaching field.

The areas most strongl: recommended were science (68 percent),
followed by art (7 percent), mathematics (5 percent) and health

and physical education (4 percept). Most administrators -agreed

that recent teacher preparation:seemed adequate. Areas needing
strengthening were classroom management and record keeping.
Administrators stressed the .need for preservice experiences which
spanned the entire school.year or at least a covrse which emphasized
planning for an entire semester. Continuity of teaching experience
was essential; however, the idea of dividing experience between
different types. of schools to provide . diverse .experiences was

not well received. I - : S -

* Knickerbocker also reported that administrators were impressed
with the stability of the home economics teachers they hired,
In considering home economists for teaching positions, the -
administrators viewed personality as the most important variable,
followed by recommendation of principal, appearance, grade point
average, and recommendations of previous teachers or employers.
Most administrators felt the primary value of home economics is-
its contribution to the students' future family life. They felt
that home economics is particularly valuable for those planning
to terminate their education at the end of high school. However,
some felt that home economics teachers continued to spend too
much time on such "frills" as knitting and crocheting, time
which should have been spent on family life development. The .
following areas were considered of primary importance: £food and
natrition (70 percent), textiles and clothing (68 percent),
family relations (65 percent), personal development (63 percent),
consumer education (60 percent), and child development (54 perceht).
Attitudes toward inservice programs varied, Forty-£five percent
felt missing one day of inservice classes was acceptable but
stressed that hiring substitutes was expensive. .Many felt that
the state-required two days of inservice education should not
interfere with classes. Superintendents felt that, because of
their stability, many home economics teachers tended to lose
touch with the changing needs of the students after several years.
They felt that evaluation and revision of home economics curriculum
~ guides for both secondary and junior high school should be under-
taken. A ’

Y
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CBTE: ' IDENTIFICATION OF COMPETENCIES

DeWald (1977) delineated forty competencies for human development.
Home economics teacher educators judged the relative importance
of the competencies for preservice education and were in general
agreement about_fheir relative importance.  Comparisons of
rankings by human development specialists and by the teacher

- - @ducators revealed significant differences-for nine of the forty -

. statements. Teacher educators highly valued three competencieq .
which could be considered conventional content of human development.
'The specialists’ ascribed highter value to six competencies which
dealt with the development of-individuals and ways in which students
.gain a better understanding of behavior and attitudes, theirs and
others. The researcher, implying that differences in perceived
1mportance of competencies could make a difference in the teacher's
development, recommended that teacher educators examlne human:
development content as both means and end.

14

° King (1977) selected and sequenced profe551onal education compe-

tencies that home eccnomics students in programs of limited size
should master prior to the completion of the undergraduate program. -
Competencies were adapted from those identified by the American
Home Economics Association in Competency-Based Profesezonal -
Education in Home Ecor.mice: Seledted Competencies and Criteria.
A Q-sc was used to ¢. "lect the data. Sixty cards, each contain-
ing a competency, were used by participants to select competencies
for five education courses. A binomial test was used to determine
the number of responses significant for each course area in the A
.05 level. An average rank of the significant competenties for each
course was obtainad to determine -the sequence in which they sghorid
‘be used. . All competencies were found to be gignificant at the
.05 level for one or more professional education areas. Teacher
educators tended to select most competencies in the areas of
student teaching and methods of teaching home economics. Respon-
dents suggested that sequencing was not as important, since
most competencies were achieve i in an integrated manner. One-half
indicated they were utilizing uompetency—based education or were
at the stage of planning for its melnmentatlon.

Walter (1978) identified competencies for middle school teachers,
of general and home ¢conomics subject matter, and isolated
specific competencies necess.'ry for the middle school teacher.

-13-
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Two samples were used The first was a group of thirteen experts
selected to sugyest- competencies; the sec¢ond consisted of 135 .
administratcrs, teacner educators, general middle school teachexs, .
and home economics teachers. A questionnaire reflected five
.egsential teaching behaviors: typaes of techniques, ways to
achieve positive interpersonsl relations, methods for class

* manayement, motivational techniques, and community rolz:s. A
sixth category, knowledge of the teenage individual (10 to 13
years) was added. Suggested behaviors were rewritten as fifty=-
nine competency statements and assigned to one of the six cate-
gories. Respondents reacted to whether 'the competency was

- necessary for all teachers, general -middle school teachers, or
‘middle school home economics teachers,’

.Clusters of competencies were identified. Two were identified
for all teachers: knowledge of thée 10 to 13 year old individual,
and "management of teaching". Another cluster comprising a merger
of the two was identified for middle school teachters -- knowledge
of the 10 to 13 year old individual was viewed as integrated into
all other teaching behaviors. Again,, one larqe cluster was '
" jdentified for home economics teachers in the middle school ==
management of teaching ~- which is similar to the cluster identified
for all middle school teachers. The competen01es judged as _
most 1mportant,for all teachers were showing concern for students,
preparlng and implementing learning activities for different learn-
ing levels, handling disruptive behavior, evaluating -instructional
objectives, and cooperating with other teachers. Compctencies
judged as particularly essential for middle school teachers were
meeting 'learning needs at different levels, basing currlculum on
goals of the school, using learning activities to achieve develop-
mental.tasks, and providing experiences which build positive
_self-conéepts. For middle scheool home economics teachers, the
first .two areas of general behavigr were identical to those
identified for the general teacher. Those perceived as uniquely
important to the home economics teacher included achieving
developmental tasks through curriculum, building positive self-
concepts, understanding 10 to 13 year olds, allowing for physical |
characteristics when organmzmng teaching, and providing frequent
feedback to qtudents.

ulewart (1978) 1de4t1fied an? validated competencies for consumer
education. teachers at the secondary school level. A questionnaire
was developed from competen01es recommended by selected teachers
of business and home economics in a university consumer education
class, university professors, graduate students, and high school

~14~
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administrators. A panel uf experts reduced the list to 130.

rield testing and revision resulted in 128 competencies, each to

be judged on a five-point scale. These competencies were then
divided into two:68-item instruments. The subjects of the study
were 691 teacher educators,. secondary school students, and -
undergraduate teacher education ¢ ‘udent randomly selected.  The
sample was selected to represent business education,. home economics,
and social studies. 7Ih addition to ranking the importance of each
competency,. respondetits were asked to indicate at what educational
level the concept ‘should be taught.
To inve tigate for.subject matter, professional, or interaction
efforts, two-way ANOVA was used to measure differences between
meansg in importance ratings -and goal rankings. R=-technique
factor analysis was utsed to identify clusters of competence.
(These with Varimax rotated factor loading of 40 or greater were
accepted as clustering in a factor.) Forty-nine percent of the
competencies were rates as essential and 38 percent. as very
important for consumer educators at the secondary school level.
Only seventeen of the competencies (13 percent) were rated as
moderately or slightly important, and no competency was rated

as unimportant. Significant differences related to subject
matter effect were observable in 59 percent of the coupetencies.
Home economics respondent.s:rated competencies highest and social
studies respondents lowest, with business respondents following
the home economists. Home economists consistently rated compe=-
tencies from the subsection, Plans for Direct Instruction, more
highly than did social studies educators. They also put signifi- '
cantly morz emphasis on determining ob+iectives, sequencing o
objectives, and selecting appropriate instructional materials,

-8ignificant professional role differences also were found. Teacher
educators in all three subject matter areas tended to regard pro-
fessional growth and development compete..cies more highly than
elther secondary teachers or education students. The two latter
groups tended to rate competencies relating to variety in methods,
techniques, and materials morxe nighly than did the teacher educators.
The study prcvided no evidence that the most appropriate educdational
“level for emphasizing competencies. is in any way affected by subject
matter or professional role. The top rated goals identified were
(1) to enable students to develop values and standards of
choicemaking; (2) to assure the acquisition of informaticn, skills,
and practical competencies connected with purchasing, budgeting,

and utilization of resources; (3) to understand the consumer

role and to evaluate behavior, attitudes, and problems; and
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'4) to equip students to study, plan, and act to improve the
-social and economic mechanisms of society. .

CHOICE OF METHOD o
FOR ATTAINING COMPETENCIES

Of 280 preservice home economics education students given a choice

~ of method of instruction, 200 chose to study by way of a teacher-

. directed approach; 80 chose a student-dirscted modular approach
(Cummings and Bell,; 1979). The researchers were concerned with
assessing (1) the differences in mode of instyruction selected 'in -
terms of their effect on grade point average scores, cognitive

gain scores, and affective gain scores, and (2) the differences

in cognitive and affective gain scores in terms of salf-concept,
internal-external®locus of contrcl, self directedness, and grade
point average scores. The competencies studied ware professional-
ism, discipline, evaluation, management, interpecsonal-relations,
motivetion, guidance and counseling, and program planiriig and ’
instructing. 1In selection of method for learning, no significant
differences in self-rmoncept, locus of control, or grade point

average (GPA) were noted. However, students selecting the self-
directed approach scored significantly higher on the self-direct-
edness scale. In pre- and post-test comparisons, students - '
classified on Rotter's "I-E" scale as external achieved a signifi- _
cantly higher cognitive gain than those classified as internal in ﬂ@ﬁ
the teacher-directed group. In the evaluation'area, low Gra -
students in teacher-directed. groups gained significantly more than
high GPA students. Thé reverse was true in the instructing area.

More external students, high GPA students, and highlv self-

directed students had a highexr cognitive and affective gains on
motivation when teacher~taught. When all competencies were
considered, studentz in the teacher-directed group gained signifi-

cantly more in the cognitive area than those in the student-’
directed modular group.

EFFECTS C¥ PROGRAMS ON
PERCEPTIUNS OF PERSONAIL COMPETEN( 3

The competency-oriented approach attempts to move tiiz development
of competence from the hidden to the recognized curriculum. In
addition to examin.ng the effects of competency-oriented programs -
on the teachers' perception of personal competence, Marks (1977)
also examined the effects of certain personality characteristics
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on the variable and\asserted that a teacher's perception of a
persaonal conpetence igs the result of the intveraction betweern
personal characteristics of the individual, the characteiristics. -
of the teacher educatipn program, and the soclal setting in the, .« -
publiec schosli system. 'The design for the study was Campbell ‘
and Stanley's "Static-Group Comparison," a pre-experimental "
design. No pre—test to establish equivalence of the groups was

used. Rot s Internal-Exterral Locus of Control Scale (I-E)

and the author's Perscnal Competence IndeX Ta-set of thirty-two
competencies coded into sets and gfbsets based on what "I can

=N

do" and what- "I ought to be able to do" and "Where do- I stand . .~

in relation to others?") were used. i

Graduates of ten un1V(rsities and’ olleges (five with competency-
based teacher cducation programs an@ five with traditional ones)

"in their second or third year of teachinyg were the subjects.
 Questionnaires were mailed to 309 potential subjects; 104 responded

(50 competency~based and 54 traditional) with useable questionnaires.
Reliabilities were .934 for the "can"\category, .945 for the

“ought" catecory, and .930 for the “other category. No signifi-
cant’differences were found between thé competency and the
traditional group when the criterion was the rating on the I- E scale.
However, significant differences were fqund in the Personal .
Competence Index. The competency-oriented group of teachers ,
perceived themselves as more competent tnan the traditional group Q
and felt more capable of demonstrating these skills in front of
their r ers. The competency and traditional groups showed no
differences in their perceived skills in interpersonal communi-
cations. 1In a clasgsroom situation with only the teacher and '
students present or in a lesson planning gituation, no dlfferences

in perception of skills between the competency based and t"adifional

students were indicated. The competency-oxiented students perceived
less distance between their present abilities and future needs.

CHANGE OVER TIME IN COMPETENCIES

Gilbert (1974) focused on identification of assessment items useful

in examini~g effectiveness in competency-~based programs and

determination of increase in student .ompetencies during student
teaching. The samples included seventy-seven hom« wconomics
education students. No instrument could be found that measured

the four segments of the teaching-~learning process considered
pertinent to this study, 1.e., classroom performance, interpersonal
relationships, evaluation skills, and professionalism. Hence,

-17-
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- Gilbert-devised one based on a racing scale previously developed,
the objectived and generalizations of the courses taught in the
‘home esonomics sejuence at Iowa State University, the result of
a workshop and a pilot study investigating student teacher .

B 3 5 "
competencies.

Two analyses of varidnce were computed for each of the fifty items .
in the instrument. The researcher considered twenty-four of the |
items definitely promising for fntuare study in CBTE prcgrams.

One-tailecl t tests.were used to examine the degree to which student;
teacher competencies had changed over four, six, and eight week '
intervals. _Only one item, "The teacher is well prepared for class,;!
failed to show a significant change. However, the range in the. :

_means from the first to the third observation showed that the amount
of time necessary for students to reach the predetermined mastery
varies and that many may have reached it before the third cbser-
vation. Tremendous fluctuation between cooperating teachers' and
college supervisors' ratings indicated a need for closed communi- -
cation between the two as to what .epresents acceptable evic¢ ‘ce
that a competengy has been-achieved.” Classroom performance
competencies tended to be ach.eved eariier in student teaching

- than evaluation skills. The twenty-four items :judged to be most

\ discriminating among student teachers all de/ 1t with classroom
‘performance. The twenty-two evaluation items were found to be

\the least promising. Because some of these behaviors were not .
observable until the second or third observations (six and eight

: geeks of teaching), a locnger period of teaching may be necessary

or students to achieve these competencies.

INSTRUMENT LEVELOPMENT FOR CBIE

Researchers at Louisiana State University revised a previously
used scale to rate home economics student teacher competencies in
planning, teaching, and evaluating (Leonard and Stewart, 1979).

" “."‘“’AJI".T' et
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Trainihg materials were developed to provid
improve ability to discriminate competency
a uniform situation for testing the scale.
of ratings later made by student teachers,
and college supervisors at three different
teaching situation- indicated the scale was

Daniel (1976) developed and tested a scale
competencies of teachers as they related to
ships. The competencies used had been prev

e opportunities to
levels and to provide
Statistical analyses
cooperating teachers,
points in the student
reliable.

to rate affective
teacher/pupil relation-
iously identified and )

.
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verifigd in research at the University of Gedrgia. The iength
of the'scale was reduced by the judgment of experts on the extent
to which affectiye competencies are amenablc to observation and

preliminary field testing. The final versicn contains prcvision
for seventy-three ratings of thirty-four affective competenies.

o

PUBLICATIONS BY HOME ECONOMICS
TEACEER EDUCATORS

Home economics teacher educators’ have acknowledged the relevance
of the competency-based educatlon moverient through their profesg-
-sional associations and in a continuing -~eries »f workshops,
seminars, and publications. - ' :

Home economists at a workship at Iowa State University identified
professional competencies based on the objectives from five

. conceptual areas: educational phi'osophy, professional role,
.program planning, the educative process, and research. The
publicatlon Competency~-Based Professtonal Education in Honie
Econom.cs (1974), resulted from the worikship.

Competenczes and Criteria.for Home Economics Teachers was published.
in 1978. The competencies and criteria outlined in this volume
were developed and refined at a national working clinic sponsored
by the Bureau of Occupational and Adult Education (USOE), and the
Division of Vocational Technical Education-in Kansas City,
Missouri. The competencies and criteria L{or performance were
validated by subject matter specialists in clothinhg/apparel and

" textile products, consumer education and management, housing and
living env1ronments, human development, and nutiition and food
management. It is a resource for plannirg or special interest to
heads of home economics colleges, teachexr educators, department.
heads, state supervisors, and teacher certification ‘personnel.

Instruments for Assessing Selected Professzonal Competsnceies for
Home Economics Teachers by Home Econorics Teacher Educators

also appeared in 1978. Competency-Based Professional Education

in Home Economics serVed as the basis for this plblacatlon. It
includes a collection ‘of ingtruments which home economics
educators were willing to make available to fellow professionals.
The measures vary in level of conceptualization, stage of develop-
ment, and amount of reported documentary data. The two documents
share the characteristics of usefulness, relevance, and availability.

\r
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. offercd degree credit wonld have high potential. Teachers seemed

_ and locations which conflict as little as possible with family
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PLRCETVED NEED ~ .
FOR FURTHER EDUCATION. =

Hughes and Dougherty (1977) invcstigatedfthe_stated‘éducational
_ needs of *eachers in home economics, preferred méthod ot delivery, L
.. conceptual areas, and attitudes toward inservice education., A - ST
Likert~tyoce ten-point instrument was constructed to  measure the - .
‘variableg. - The sample consisted of all Wisconsin public¢ schecol A
homé' economics teachersvin 1974-1975. High school teachers . - R
- comprised 86 percent of-the sample, 55-percentMWerewpostsecondarym~uﬂwwwﬁfi
teachers .(total N=1883). Very few teachers in ‘either category -
had a master's degree, svggesting that insexrvice programs which

to recognize their responsibility to share information obtained
in inservice with colleagues. They 4lso indicated a preference

for problem-oriented w: kshops. . S

On-campus. programs for which no credit was received were the least
favored type of workshop. Workshops of relatively short duration
were preferred. This  finding suggests that a series of short,. .-
complementary workshops might be preferable to a full semester =
course. Respondeants felt that courses should be offered at times =

responsibilitiés. The most Commonly preferred curriculum areas.
were consumer education, clothing and textiles, afnd reiated art.
Topics of gene zl interest were student motivation, use of audio-
visual aids, ..ad curriculum development. Programs furthering , .
professional development in teaching homemaking skills were found
to be of morei interest than those stressingy occupational wage.
earning, however, respondents indicated that programs to stimulate
professional interest in wage earnings should be developed. .
Professional .concerns of interest to teachers were future directions
~likely to affect the field, recent trends, legislation, and leader-

ship development.

ALTERNATE DELIVERY SYSTEMS

In an.effort to overcome constraints which made it diffienlt to
provide ingervice edluication in Colorado, Kazerani (1977) ‘developed
an alternative system consisting of modules and.supporting media
for an inservice course. The researchsr compared this method with
the traditional lecture approach. Effectiveness of the alternative
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course was determlned by pre- and post-test -for knowledge of s
concepts and responses to a three section attitude scale: '
attitude toward method, context, and response to expectation.
Separate Variance and Pooled Variance t tests were utilized.

.05 1evel of’ confldence wag acoepted in testlng sex null hypotheses.

The

Test Site I, where instruction was offered through the tradltional
lecture method, served as a control group to both Site II and

Site II1I.
students. “Test Site II utilized the first three modules of the
alternative system. The majority of the students at this test -
gite were_ undergraduates.
for concépt knowledge, the two groups were statistically the same,
The Knowledge of Module Concepts post-tests. revealed significant
differences on the three modules, with Site II 'scoring-higher.
Hewever, on each section and ¢n the total score of the attitude
scale, Site I scored significantly higher ‘than did Site II.

-~

‘Site III utilized eight modiles of.the alternative delivery systeim. -

Subjectsat this site were inservice education’ students. The '
pretests for knowledge of module concepts showed no s jnificant
difference when Site .III data were Cornipared with those of Site 1I.
The knowledge of module concepts post-testing revealed tuat the

~ students who studied through the alternatlve system scored

significantly higner than the control group on each of the eight
modules except one. Statistical analyses revealed that on the "

total score.of th. attitude.scale and on.the method ard expectation .

sections, the experimental group was significantly more satisfied’
than the control group. No significant difference existed on the
content section of the attitude scale. :

Believing that currently existing programs have failed to meet
needs for inservice education, Farris (1978) designed, implemented,
and evaluated a model for providing relevant and accessible in-
sérvice training to practlclng professionals. An additional

component was the provision of an efficient means of self-evaluation

to a1d teachers in planning more effective learning experiences.-
The content included instruction in needs analysis, establishing
set, questioning, reinforcement, value ~larification, and operation-
alizing personal teaching values. Fariis provided learning pack-
ages which combined visual aids and reading materials.
was used to record teacher performances. A total of eighty home
.economics teachers participated in the course. Teachers of grades
seven through tweélve in all areas of home economics, with varying
levels of experience and from dlfferent types of communities.

were represented. .
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‘would be of value to teachers in all subjectsv—™"

 of participating teachers: For the twenty-nine sets of pre~ and

Significant increases using a two-tailed probability (p».0027—
1975-~1976; and p).05, 1976-1977) were found in 'the use of praise

. other ewvaluative instruments. None of these changes was statis-

.1973) conducted a workshop to deepen home economists' sensitivity
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.Evaluation of the pfoject'consisted of the participants' evaluations

of the course and measurements of change in video-tape-recorded

_ teacher behavior. 1In addition, pre- and post-course student

ratings of teachers' verbal. behavior were available for the second -
year of the project. Course evaluations were positive for the
most part. Eighty-seven percent of the teachers felt that the

course activities were of as much value as any other inservice
~ training ptogram in which they participated. The digadvantages,

e.g., problems with audio-visual equipment, the amount of time

- needed to complete the assignments, delays’'in receiving materia.s,
~-and the lack of ability to interact with other participants seemed
- to- be outweighed by the advantages. Administrators' ewvaluations -

generally were positive;j-mest-agreéd that this type of course

Initial -and final tapes coded by Flanders' Interaction Analysis
system indicated significant changes in the classroom behaviors

post-course data available (for 1975-1977), an increase in the use

of indirect teaching behavior was significant at the .02 level of
probability and at the .1l level for the second year of the

study. Botween observer reliability (.76 - .79) and within

observer reliability (.82 - .89) were calculated. Changes in

coded verbal behaviors were computed using the dependent { com- :
puter program from the Statistical Package for the Social Sciences. -

and encouragement. In addition, a significant decrease (p>».01)
for the use of lecturing was fcand for both yeaws. For both
years, the amount of student talk in relation to that of the
teacher increased significantly. An increase in accepting and
clarifying students' feelings, although not significant, also was-
noted for both years. Changes in student ratings of teachers'
verbdl behavior reflected change in the same direction ‘as did the

tically significant. However, teachers were enthusiastic about
the use of such student feedback in evaluating their own teaching.
Parris also devised an inservice program aimed at encouraging
home economics and'other vocational teachers to reduce sex
stereotyping in interpersonal relations (it is reviewed with other
studies of sex-rule stereotyping).

Resedrchers at The National Center for Research in Vocational
Education at The Ohio State University (Development of Specialists,

to the needs of individvals in family life programs for adults in
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" . ..inner city and rural areas as well as junior high school students-
‘s in "impact home economics" programs. Many of the participant = =
- - teachers lived outgide of the area they served. Twenty prospective
CE home economicé teachers and three experienced teachers were . .
L | enrolled in a one-~week workshop followed by six weeks of tryaining -
, in a family life education program. Two seminars midway through
K the internship and one at the end were held to.share and summarize
- experiences. The Teacher and Community Inventory . (Spearman-Brown
split~half reliability of .912) and the Guilford~-Zimmerman Tempexr~ -
ament survey (Kuder-Richardson reliability of .73) were used as '
pre- and post-tests to measure program effectiveness. Students

also were asked to submit daily logs.

Directors and teachers of family life education.programs were
asked to vrespond to guestions on: the quality of the intern exper-
ience. Statistics involved t tests at .05 level of significance.
The most apparent: successes of the program were a positive attitu-
dinal change of the interns toward inner city families, an increased
understanding of the traits needed in working with disadvantaged .
‘adults, an incredsed awareness of the problems likely to be
o encountered in administering such programs, and an increased
knowledge of the characteristics of the adult learner, The interns
were able to establish meaningful relationships with the adult
learners and view the problems of the inner city in clearer perspec-
tive. Fear of the intexnship was evidenced in the post~test scorés
- on the “Guilford~Zimmerman- Scale, - -indicating perhaps. that prepara- . .. .
tion for the internship should be more elaborate. ' .

Brown and Bice (1976), in an attempt-to define the role of .the
instructional .supervisor, addressed thrée questions: What is
supervision? What is the function of the supervisor? What per-
formance competencies are required of the supervisor? They: exam-
ined the general categories of behavior expected of supervisors,
the specific competencies which comprise each category, and how
these ccmpetencies could be incorporated in a competency~oriented
curriculum for supervisors of vocational home economics education.:
The researchers identified seven concepts comprising the supervisory
" role: utilization of research for curriculum development and
change; identification of curriculum innovations which could be
incorporated into a long range plan; education of teachers in all
areas of professional development; cooperation with the state
department of education in the dispersal of information; appli-
cation of teaching and learning principles to a developing
philosophy of education, work, and life; relation of theory and
practice in supervisory action; and awareness of legislation

affecting educational policies. These concepts were incorporated ’
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"home economics education, vocational-technical education adminis-

~ thirteen states. Of the 175 contacted, 125 responded to the. 4

into the study instrument. Validity of the instrument was judged
by experts in home economics education. The final version congis-
ted of 132 performance chjéctives each of which represented one

of the seven concepts rated on a four-point scale..eRespondents
consisted of a stratified random sample of supervisors of vocational

trators, vocational home economics teacher educators, supervisors
of vocational home economics education, general supervisors and
principals at the local level, and’ supervising teacheirs from

questionnaire. _ - LT

(3]

- were’ analyzed using a t test (.05 significance level) for dif-,

‘geven major principles and seventy-four of the competencies

The data were collected using a modified Delphi technique. Only
those statements which obtained a concensus rating of 4 (essential)
or 3 (important) and at least an 80 percent majority of responses -

in the combined 4 and 3 categories were selected for analysis.

This resulted in the elimination of only eighteen statements; .

the proposed second Delphi probe of statements from the questxonnalre
was abandoned and a second questionnaire of elqht new statements
suggested by respondents was sent to the 125 respondents. One
hundred and six individuals responded to this second probe.
Statements receiving a concensus rating of 4 or 3 and having a
majorlty of 90 percent combined 4 and 3 were retained. Data

ferences in responses from the major groups of respondents and
their respectlve subgroups on the seven major principles. All

received concensus ratings of 4 or 3 and had .a majority of 90 percent
of responses in the combined ratings of 4 and 3. The researchers
recommended that teacher educators incorporate the seven concepts
comprising supervisoi and the seventy-four competen01es into the
curriculum for students being prepared as home econumics education
superv1sors. Exlstlng theories of supervision shou.d be examined

to insure that there is no gap between the theories and super-

visory practices actually used.

WORKSHOPS ON COMPETENCY-BASED EDUCATION

Meszaros and Baird (19/9) investigated the effectiveness of com-
petency-based inservice workshops on knowledge of and attitude '
toward competency-based education, teaching behavior, and student
perception of teacher concern for them as individuals. Using a
quas1~exper1mental design, three groups of home economics

teachers in inservice competency-based workshops were studied.
Group I (N = 16) attended a one-week workshop on individualizing

Y
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instruction taught by a competency-based approach; group II (N =
15) participated in a three-week workshop, same subject and. same
approach. A control group (N = 15) attended.,a two-week workshop
on teaching family relations which mad no. emphasms on either .

- individualizing instruction or com etency-based educaticn. In the
competency-based groups, part1C1p,nts progressed toward achleving
the specified competen01es in. an individualized process. Each

. sampling unit of students was one intact home economics class
taught with an individualized, competency-based approach by
‘teachers from Groups I and II (N = 485). For the control

_teachers, one class being taught family relations was the student
sampling unit (N = 354). The researcliers,. inwaddltion to designing

' the particular content and the process of the workshop, developed-

the "Competency-~Based Education 'fest" in two forms (reliabilities

.85 and .80), and the ."Competency-Based Education Attitude Scale"

in two forms (reliabilities .87 and .85), a participant follow-up

form, and a workshop survey form. Data also were collected by use
of Ray's Student Estimate of Teacher Concern and Loftis' Measure
of Professional Commitment. One way analysis of variance and
covariance were used to test 91gnif1cance of differences among

-groups with .05 level as criterion,

!

The effectiveness of the competencymbased inservice workshop

was supported for the teachers sampled. -Compared to the control -
group, teachers who participated in the workshops spent more '~
time individualizing instruction and were.perceived.by their ...
students as more concerned for them as individuals.

SUMMARY

In summary, the early work done by home economics teacher educators
in structuring home economics education has been followed with the
production of three publications in the continuing series. Teacher
competencies in professional education and in the subject matter

to be taught were identified. Criteria for competencies in content
teaching were set up. A collection of instruments for assessing
professional competencies was- made available. The concepts of

CBTE have attracted a number of researchers, A study based on
identified competencies found teacher educators in agreement that
all were important and that sequencing was unimportant since

they (the competencies) were achieved in an integrated manner.

One study .identified competencies uniquely important to the home
economics teacher in the middle school as opposed to competencias
needed by all middle school teachers. Another study examined
competencies needed for teaching consumer education.

“DBm

r

v

N T, TV




Instruments to assess the .competencies. were revised from previously
developed tests and validated in two reported studies. Adequate
technical qualities were demonstrated. In one study, however, .
the instrument was not sensitive enough to pick up differences over
various intervals of student teaching. Improvements were made -
in subsequent research.

Two related studies that iﬁbestigated possible differenceé befween
teachers from contemporary and traditional programs found little

' difference between the two groups on the selected variables.

Students perceived all as student-centered. The curricula in the

secondary schools as taught by either "contemporary" or. "traditional™
graduates- did not reflect different emphases. A discouraging

.finding was that 50 percent of all time in"all classes was spent

in clothing construction and food preparation. :

A study focusing on inservice education found teachers wanting
opportunities for study at times and locations which would conflict
as little as possible with family respongibilities. Other studies
proposed and developed alternative methods of delivery. One used
modules and supporting media.for a course to be used by a local. -
teacher. Another was a ‘self-instructional model using learning -
packages with subsequent teacher performance evaluated by video ,
taping. Findings in each of these studies indicated a high
degree of satisfaction with method; since learning occurred under
each delivery approach, e |
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ﬁROFESSIONALIZATION iN HOME.ECON@MIOS EDUCATION

Considerable research lnterest has been shown in topics ‘related
to the home economics and home -economics education profession. _
Four studies’ chosen for review were concernad with job satisfaction;
three studies presented research on professional commitment and. - .-,
professional growth; two examined the socialization process in
professionalism, while others dealt with philosophic positions.

and value orientation. One longitudinal study dealt with varlables
that influence home economists' postgraduate education.

SOCIALIZATION .

AND PROFESSIONAL IDENTITY

Despite considerable interest in how males obtain nrofessmonal
identlty, little research has been done on the particular mech-
~anisms employed by professional women in obtaining and maintaining
professional identity. ~Anderson (1976) developed an instrument

to study professional ‘identity. The Professional Socialization
Influences Instrument (PSI), was derived, for the most part, from
the literature on professional ‘socialization and interviews with
.home economists, Items were categorized 1nto three stages: anti-
cipatory socialization influences that affect the decision to
enter the field; professmonal educati .n socialization influences
 at the bachelor's and master's degree levels, and post-professional
influences of full-time work.

[5)

The instrument was administered to three populations and revised
“using item and factor analysis. This resulted in five different
instruments. Some socialization factors operating at stage three
were similar to those at stage two. Advisors were influential;
faculty were’ important, as were expectations of the institution;
and experiences provided were important. Supportive peers

assumed a far greater importance than would seem necessary for
satisfactory job performance; opportunities to become involved

in the professional culture also were important Finally, a
strong sense of role anxiety was found to be important. "Three
esgsential aspects of postprofessional socialization were concluded
from the research: support for participation in the profession's
organizations and activities; provision of opportunities for
colleagues to interact; and recognition of the effects of anxiety-
. producing mechanisms from the larger environment.
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Amos and Nelson (1979) investigated the effects of socialization ™.
on experiences on the attitudihal percepticns of home economics o SN
teachers regarding their work as a profession and themselves as N
professionals. The research model incorporated four aspects \\\
of socialization theory: intrafamilial, educational, work, and
‘professional organization affiliation. The content relative to
professionalism (the dependent variable) was organized into four
dimensions: profession per se, professional association, client
\ orientation, and orientation to school as an organization. Grids
were developed for eash of the dimensions. Attitudinal $tatements
. pertinent to each grid were written. A panel of judges ‘evaluated
———the~pee&—e%—&%ems—as—tg_validlty_fcr_a_pngessional domain in home .
economics teaching.’  Items judged to be valid were presented in
Likert-type . form and combined (with-questions relative to the.
se¢lected areas of socialization): into_a gelf-administered
.questlonnalre. The questionnaire wasipré-tested with a group of
home economics teachers. Twenty~seven items were retained for each
of the four subscales of the Professionalization Inventory for’
Home Economics Teaching (PI~HET). gReliability calculated using
Cronbach's Coefficient Alpha was 0.9582 Profession sub-scalej
0.9640 Professional Association sub-scale; 0.9499 Client Orientation
sub-scale; and 0.9493 Orientation to School Organization‘sub-scale.

PR

0f 333 home economics teachers randomly selected to partlclpate in
the research, 287 (86 percent) returned questionnaires. In the
sample, 80.9 percent were between twenty-flve and fifty-four years
of ‘agé, and” 71.5 perceént were married. Mastery degrees had been -
earned by 48.3 percent, and 26.5 percent had some credit beyond
it. - The majority had taught between three and twelve years

(52. 2 percent); 33 percent ‘had taught thirteen vears Or more.

o Six independent variables were found to be ralated significantly
to one or more of the sub-scales of the PI-HET: autonomy training
(extent to which respondents perceived parents as having valued
independence for them as they were grOW1ng up) , support in choice .
(supportlveness of significant others in their career preparation),
home economics teaching as first choice, total number of years
worked as home economics teacher, member of profe551onal associa-
tion, and reading of professional journals.

The main generalizations derived were as follows. The majority of
the home economics teachers believed that home economics teaching
is a profession. They thought that home economics teaching is

an isolated nccupation; nevertheless, they identified with other
home economists and believed that common commitment is important
in their profe581onal group. Home economics teachers strongly
endorsed home economics as a vehicle for serving families. Free-
dom in decigion-making was considered important.
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e PROFESSIONAL VALUE ORIENTATION ,

Cowan (1973) attempted t0 obtain consensus on priorities of
professional home economics values as perceived by professionals
within and outside of the field. The Delphi Technique was
selected -to note repeated responses from leaders in the profession.
Three populations were sampled. Three iterations of the Delphi:

. Technique was conducted.on 522 nationally recognized home ,
——— economics-leaders. Of these, 362 (69 percent) responded to the
initial questionnaire and 330 (63 percent) responded to the

-second interaction. Half of the professionals (262) responded to

the final iteration. Because of the nonparametric nature of the.
data, one-way ANOVA, cross tabs, and Kruskal-Wallis one-way AJOVA
by ‘ranks (a nonparametric test) were used in analysis. Question-
naire I resulted in 1,800 constructs which were then reduced to
fifty-seven major categorles. A Delphi panel evaluated the items
and formed 121 constructs related to two distinct conceptudl
areas: the person as a professional home economist and the body
- of knowledge encompassed by the field. ' The final form of ’
‘Questionnaire II consisted of seventy=two generic statements
- related to fifty-seven construct categories. In the third and 0
final iteration, respondents-were asked to identify constructs ,
-with which they. disagreed. No additions were recommended thereby
indicatin- that the list was exhaustive.

Results of analysis 1nd1cated that variables »f subject matter
section, professional section, and age were statistically signifi-
cgant influences of differences for 10 percent of the value con-
structs; age accounted for 20 percent. Low congruence of value
priority was found to exist between national and state home .
economics leaders as indicated by differences on 75 percent of

the constructs. Even less congruence was found to exist between
home economics and social welfare leaders as shown by differences
in priority ratings on 90 percent\of the constructs. Clearly

the value constructs are not being well articulated within the

. profession or between professions. The researcher suggested

" that such poor communication may be at the heart of the basic
image and status problems faced by the profession. Constructs
which were specifically home economics related did not receive

the highest priority ratings, suggesting that the field does

not have a unique professional or philosophical base. The central
core of values identified was strictly professional and did not

relate to a common or unique purpose related to the content of
home economics.
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PROFESSIONAL GROWTH OF TEACHERS

Wilson (1973) studied the indicators of professional commitment,
involvement in growth activities,. and improvement through self-
directed activitie’s. Her'basic assumption was that involvement
in growth activities would lead to improvement in knowledge and

. changes in practices. An additional conhcern was the relationship
of teaching experience to both profeg¢sional involvement and
commitment to teaching. Professional involvement was indicated
by membership in professional organizations; participation in
Formal and informal meetings, workshops, and other activities;
knowledge of exemplary curriculum practices; and implementation
of theése practices. The researcher developed a questionnaire
for use with a random sample of 200 home economics teachers.
Several areas were covered in the questionnaire: membership in
professional organizations, recent participation in formal and
informal growth activities, “and knowledge and implementation of
‘exemplary practices. Professional commitment was determined by
responses to the Loftis Measure of Professional Cofmitment (MOPC) .

o

Responsed from 140 teachers supplied the data. Background infor-
mation indicated that 75 percent of the sample taught in schoolrs
with 500 t6 1,500 students; 50 percent had been teaching less -
than five years; 20 percent held a master's degree;.and 54 percent .. ..
taught at the senior high school level, while the remainder taught

in ‘junior high school. The variables used to determine professional
involvement were validated as measures of the same variable at .
'different levels of complexity by the Guttman Simplex. All of the ?{’"”
professional involvement variables related significantly at the Rt
.01 level to the professional commitment scores. The variable ”
with the highest correlation to professional commitment was
participation in informal growth activities. There was no
relationship between years of teaching and higher levels of
professional involvement. Though the older, more experienced

teachers participated in professional growth activities, there

was little evidence that this involvement improved their know-

ledge or implementatdion of curriculum practices. The researcher
questioned the guality of the activities available and recommended
that school boards provide mctivation and time for teachers to
participate.
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’Eégf\\\\ggggéte considerable research on what type of preparation home

e ics education should include;, there has been little inves=
%igat?éﬁ\aﬁ“job\sggigfggfion in this field. Schultz (1977)
devised an instrument ea\EESLigiaiitisfaction; defined the
components, and investigated thejr lonship :of individual
characteristics OprrofeSSiﬂnalS\tO’jOb satisfaetion. The sample
was selected from the population tof home economics: colleges: or . _

departments in which faculty posgessed a doctorate; held at least =

an associate professorship, and tlaught in departments in which over
500 students were enrolled. Thirlty institutions agreed to partici-
pate. Data was gathered from 238| questionnaires. The two-part’
questionnaire consisted of bipgraphical and job satisfaction
sections. Data obtained were factor analyzed using vakimax
procedures. This method resultedjin the selection of many items
which did not logically fit together. Hence, the loadings were
rotated using the Procrustes Progriam. The reliability &f each

of the factors was found to range from .99 to .47, using: the
Spearman-Brown formula. Two’factol analyses of variancej
controlling for sex of respondent (which has previously bgen shown
to interact with other demographic ivariables), were performed on

each of the three factor scores. |

The demographic variables were grouped into four categories:
productivity characteristics, current position, spouse's back=-
ground, and personal characteristics. No significant relation-
ships were found between productivity and job satisfaction.

Primary job interest was found to vary significantly with admin-
istration and salary. Also significant was the relationship
between course load and satisfaction with adminigtration; the
greater the course load, the less satlisfaction with administration.
The personal factor, parenthood, was found to affect significantly
satisfaction with administration. Fadulty who were parents ex-
pressed less satistaction than those who were not. No signifi-
cant relationships between spouse's batkground and jolL satisfaction
were found. Sex was found to affect significantly satisfaction
with administration and job pressure. -Males were significantly
more satisfied than females with adminigtration. Women felt
significantly more job pressure than did men. The researcher
suggested that particular attention be pgid to this last relation-
ship, noting that as job opportunities cdntinue to expand for
women, methods of helping women cope with\the increased respon-
sibilities of these opportunities must be \explored.
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The number of wothen in the- working world is increasing- rapidly.
However, many wolen are working not because of the increased _
opportunities available for them in the work world today but . -
because of econdmic necessity. Many women continue to work in
infulfilling, sex stereotyped jobs while maintaining the role
of homemaker. égriffith (1978)  investigiated the work satisfaction
and level ofuéajustment of Kansas home’ economics teachers. .Home
economics téachers' own feelings of adjustment and satisfaction with
. their jobs may consciously or unconsciously:exert a strong influence on
'students'career decisions. ‘The author ‘examined.among other
things, differences ih reported job satisfacticn ani what would
be considered important in the ideal job situations, attitudes

toward women working, and occupational satisfaction -in' differnnt a 2

age groupings. The sample consisted of 326 randomly selected

home economics teachers and the 143. spouses. of those who were
married. Responses were received from 212 teachers. The instru- -
ment used to collect data was the Minnesota Satisfaction’Question-

, naiye; reliability coefficients for the various sections’ ranged -
from .80 to .90. Validity for the scale is based on other ..
confent validation studies using the Theory of Work Adjusgtment. °
Both the ideal job and the actual job satisfaction scales were’ '
conprised of the same twenty aspects of .an occupation, Related
sample ¢ tests were used to determine the significance of . N
differences between ideal and actual job satisfaction and husband:
veksur wife scores on satisfaction and attitudes toward women:.
working. The Pearson-Product-Moment Cortelation Coefficient .~
was used to estimate associations among selected variables. -

?

Rdsults indicated that for Both teachers and their spouses, there . ..
was a significant (p¢.001) difference between actual and ideal - =
job satisfaction. This difference tended to be greater for the
sbouses than for the teachers. No significant differences among

ge groupings were found for any of the three dependent variables,

lthough younger teachers tended to rate ideal job satisfaction-

as more important than older teachers. Older teachers expressed
greater satisfaction with their current jobs than did younger
teachers. Home economics teachers were significantly more
satisfied with their jobs than were their spouses. Furthermore,
the teachers were significantly more in favor of women working
than were their spouses. In examining relationships among the
selected variables, ,age and economic commitment were found to
be significantly related to job satisfaction (p{.01, p<.05
respectively). Older teachers indicated that they were signifi-
cantly (p{.001) more willing to take a cut in pay and femain in
their jobs than were younger teachers. A significant (p£.01)
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relationship betwetn age and attitude toward women worklng indi~ ...
cated that older teachers hold more traditional attitudes towards
women worklng than"do yournger teachers. The reseaxcher concluded
that hpme economics teacherc in. the sample were, as a @roup,
_relatlvely well adjusted. .

)

4

-Through a natlonal survey,. Huang (1976) éxpiored the,predlctive
power of home ecomomlsts'*profe531onal attitudes, commitment,
,and such demographlc variables as total number of years employed

as full~time home .economist, major. responsibility in present
employment,: highest’,degree earned, approx1mate monthly gross
income, marital, status, number of chlldre@,and age range. A

simple random sam@le (stratlfled ‘by. hlghest degree earned and AHEA
section membershxp) was drawn from the popylation of 28,161 ,
members of the American Home Economick. Asédciation (1975 76) . 5
The invited sample size was 4503 of the questionnaires. returned,

297 (66 percent) were received in tlme ‘to. be included in the

data analysis. Four instruments made up the. questionnaire: a
100-item modified « Mifinesota Satisfattion Questionnaire (twenty
Likert-type scales, each sampling a specific dimension of

employment satisfaction); a 75-item semantic differential scale
(PAS) to measure content, mission, needs, and sociological and

human factors; a4 l2-item Likert scale measuring commitment, and

a l0-item biographical 1n£ormat¢on sheet. Four typés of data
analysis were conducted: ANOVA to test for mean and variance
differences between the stratnfled sample groups, factor analysis

to explore for existence of factors; computation of correlations
and .multiple regression analyses to test hYpotheses; and multiple
regression analysis to construct the most powerful prediction
equation. Zero order correlations between the independent

variables and employment satisfaction were significantly positive
for five of. the variables: professional attitudes, number of

years as home economist, approximate age, administrative respon-
" sibility, and monthly gross income. Employment satisfaction was
found to have a significantly negative correlation wi‘ i professional
commitment, and teaching responsibility. A weak positive corre-
lation was found between the highest degree earned and employment
satisfaction, while no correlation was found between ob satis-
faction/marital status/total nwabe: 0of children/and research/
supervision/combination of responsibilities. No significant dif-
ferences in correlations of job satisfaction with the work per se
and work related factors were found. Professional attitudes appeared -
to be the major contributor to the variance in employment satis-
faction although professional comu.itment, numwber of years as home
economist, teaching responsibiliity, monthly gross income, and age
range all accounted for minor portions of the variance. The most
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the fluctuations in job satisfaction; - other attitudinal. '

L

variables such as personality varicoles, intelligence, and value & ..

gystems wgre'suggested-as'poésibleiconbributprs;to the remaining @
70 percent .of the variance.” The tremendous contribution: of -
professional attitudes to job Batisfaction suggested -that time |
mlight_be well spent. in investigating factors contributing to = =
the ‘development of positive professional attitudes. .. .- o

Confair (1976) attempted to determine if well qualified profes~
sional women ‘are afraid of administrative positions or if. their
-values and commitments orient them to prefer -non-administrative *
positions. The study was designed to tegt for gf
values and level of job'satisfaction of women home economists.. -
who have administrative and non-administrative posts in higher
educacion. Ray's Values Orientation Scale was used as an assess-
.. ment of values (pre-test internal consistency reliability of .90).-
“- An Index of Job Satisfaction was formed-from the responses of. two
items on the Prefessional Data Quéstionnaire. :The Kuder Richard-
socn 21 Reliability for the index was .839. These questionnaires
‘were gent to 586 (50 percent Sample) women home econcmists with
doctorates who w-re members of the Colledge and University and
Research sections of the AHEA. Of the 76 percent of returns,
62 percént were useable.. Administrators had significantly .
higher job satisfaction scores than the non-administrators, with
deans having the highest scores. Non-administrators interested
in administration had lower job satisfaction scores than the non-
administrators not interested.  Non-administrators not interested
in administration differed from non-administrators interested in
‘terms of larger proportion of time spent in research and more
graduate teaching responsibility. Of all the values under
investigation, the subjects.valued most were concern for others,
followed by status, inteliectualism, and independence. Eighty
percent of the respondents were either in or interested in
administrative positions. Contrary to contemporary litera*ure
analyzing women's attitudes toward administration, gqualified
- women in home economics were not afraid of these positions.

]

INFLUENCES ON POSTGRADUATE EDUCATION

McChesney (1974) examined the influence of variables previously
identified as affecting decisions about graduate study of large
groups of female college graduates upon academically talented
female bome economics graduates. Both obstacles and influences
were examined. Thie was a longitudinal study involving 1013
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' qtudents who graduated between 196~ and*1967. The)flrst
questxonnalre (N =-688) was mailed in- 1967, the follow~up (N 348)
was‘mailed in 1973. The first questionnaire was-pilot ‘terted on
“'a stratified sample of home economists randomly ‘sampled From the
‘university ‘and area of gpecialization they represented. The:
second. questionnaire was designed to examine how closely.the - :

" initial: respondents. folloved their ‘plans for graduatewstudy The
independent variahle, decision to pursue further graduate work,

involved in or completed graduate “study. ' The dependent variables

_ included past employment pattern,. eareer asplratlons, factors

related to undergraduate educatlon, and reference group,.. The
largest group of respondents == sllghtly over one third of the
total ~-- majored in home economics educatior, The next largest
group of home- ‘econgmics graduates -- child development -- com= -
prlsed 16 percent o} the to,al - . )

All data were analyzed using chi square. Significant influences
on involvement in graduate "study identified wére family support,
faculty encouragement, hav1ng included graduate study as part of

~ one's life plans, convenience of program, promise of increased

" earnings, and adequate financial support. The most significant
obstacles to further study were -identified as financidl Qiffi-
culties, the desire for practral work experience, family respon-
sibilities,; and inconvenient programs. In particular, the
educational backgrounds of key reference persons. appeared to
be significantly related; husband, sister, close friend, and
father showed the strongest relationships. Employment status of
mother or mother-in-law did not appear to be significantly
related. Married graduate students wlth children were signifi-
cantly less likely to be involved than others. One aspect of
undergraduate study found to be ralated was experienced guidance
concerning graduate study.. Contact with research was hot .at all
elated, and contact with graduate students or career related '
experience was found to be slightly negatively related, though
nonsignificantly. Specific career plans at time of completion
of undergraduate studies was found to be positively significantly
‘related. At the time of the 1973 follow-up, percentages of
respondents planning, involved in, or having completed advanced
degree programs by undergraduate major were noted as child
development, 78.2; institution management/dietetics, 72.7; home
economics education, 72.3; foods and nutrition, 65.4; general
home economics, 63.2;. textiles and closthing, 44.4.
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» PROFESSIONAL COMMITMENT AND SEX BIAS = LT
W - { T co _— : . A C ) L .
_A study reviewed in more detail in the section dealing with sex-
' stereotyping 18 appropriate to note briefly here (Bentivegna,
1974). Among other findings, the“résults indicated .that there
was no correlation hétween level of professional commitment and ..
‘attitudes of college university home economiste toward acceptance
of males as colleagues. Howaver, on.one of ten variables; there
~was an exception to thiswgéneral"dbn61usion; namely, individuals
"holding office in professional organizations were significantly
'(:01) less willing-than non-office holders to accept males.

teears

 SUMMARY

. In summary, a large number of studies focused on various aspects
of professionalization of home ‘economics educators. The factors
influencing professiona;. identity and commitment were: supportive
peers, opportunities to interact with colleagues, participation
in professional organizations, and a strong sense of role anxiety.
Job satisfaction was found to be higher for home economists who
had large time commitments to administration rather than little or -
none at all, for males in home economics positions as opposed to
females, and for researchers as opposed to those with full-time
teaching loads. Pressures included heavy teachiug loads and
.parenthood respongibilities. One researcher found a negative
correlation between professional commitment and job satisfaction.
Low congruences oa priorities of professional home economics
values was revealed to exist among national and state leaders,
thareby suggesting a c¢lue to the image and status problems faced
by the profession. Values identified in one study were strictly -
professional and did not relate to a common or unique purxpose
related to the content of home ecvonomics.
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'LEARNING PROCESSES AND TEACHING METHODS

Eleven studiés are reported here on research relating to learning
processes and teaching methods., Four are comparative studies of
teaching strategies; two' report the development and testing of a. =~ = .=
packaged instructional unit. = One ‘study analyzed-téaching behaviors; .
another looked at nonverbal components of interaction, and still ‘
another examined concomitant learnings. B o '

4

~ COMPARISON OF - |
TEACHING STRATEGIES | -

. B - : N
Kasmur (1..7) examined the relative effectiveness of three types
of instruction: lecture-discussion, learning packages, and a
combination of cthe two. The study focused on the relationship of
self-concept to achievement in the three instructional modes.

The subjects were juniors and seniors enrolled in a course dealing
with methods of teaching and school law in vocational education.
Only one consistently significant difference was found with ¢
tests done on post-test differences. This favored the combination
form of instruction as opposed to strictly individualized packages.
Subjects experiencing the combined package -~ traditional mode of
instruction achieved significantly higher mastery (.05 using P’
test and analysis of covariance) than those in the learning~pack-
age-only group who, in turn, scored higher than the lecture-dis-
scussion subjects. Students with below avevage GPAs were not
found to favor individualized instruction. Pearson Product
Moment correlation between self-concept and post-test scores was
.103, hence, there appeared to be nd relationship between self-
- concept and academic achievement. . : .

)

Davidson (1976) compared the effects of two methods of developing
verbal communication abilities and confidence. A simulation
strategy involving video tapes, role playing, and discussions

was .developed. A non-equivalent group quasi-experimental design
was used. The sample consisted of twenty students enrolled in a
home economics education methods course. They were divided into
ten-person laboratory groups with the experimental group ceceiving
instruction via the simulation method and the coutrol group -
receiving a traditional case study approach. Five ingtruments
were developed for use in data collection: (1) Teacher Confidence
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Rating Scalée -- a twenty-item Likert<type scale administered to
students in both groups to assess level of donfidence; (2) Leader-
' ship Experience Rating Scale -~ a combination-checklist and rating-
scale relating to perceived value of Jleadership experience; = =~
(3) Teaching Experience'Rating Scale -~ a séven-item conbination .
checklist and rating scale to assess yelative values o0f the seven
types-of teaching experience; (4) Teacher Communication Competencles
Rating Scale --a six-point overt behavioral checklist dealing with
qualities of effective speech; and (5) Panel of Judges Demographic

_ - Information .Form -~ an instrument designed £o6 ¢ollect college
" demographic information on the selection of criterion for judges.

Pre~ and post~testing consisted of‘video tapes of micro. lessons
taught to.six high school volunteers.. Pre- and post-test scores
were collected from the judges and combined for a comprehensive. -
teacher verbal communication ability -score. S ~

A one-way analysis of covariance yielded an F vallié of 177.77 for
treatment effects (significant at the .00l level), indicating that
the simulation strategy which focused on communication abilities
was mpre effective than the ¢ase study strategy. Education and
experience factotrs showed no significant relationship with perfor-
mance in the simulation strateqy. . However, past academic perfor-
mance related significantly to performance in.the case study
strategy. Students in the simulation group expressed sjgnificantly.
greater confidence in their teaching ability than those in tie !
case study group. A simulation strategy for the development of
verbal communication skills and confidence in these skills
' seemed to be a viable alternative to the case study approach.

Acacio et al. (1972) compared a self-instructional program of
training for food service personnel with group training and con-
 cluded that, regardless of level of education, participants who
had programmed instruction learned as much as those studying

the material in teacher-taught short courses. This study is
reviewed in depth in the section onoccupations in home economics.

0

'MASTERY LEARNING EXPERIMENT

Cioch (197a) studied the effects of a mastery learning method
used as an integral part of a basic and advanced quantity food
service course. Stanley and Campbell's Modified Solomon 4-Group
Design was used in the experiment. The four groups were
comprised of the two sections of the basic course (experimental:
mastery learning strategy) and the two sections cf the advanced

-38-




course (Control" traditional approach). 1There were no significant
differences in the overall GPAs of the groups. A summative test o
of mastery in guantity food service (STMPFS) was developed.., '
item analysis,. level of difficulty, and discriminating power were
determined for’ each question; the most apprqpriate questions were
then selectéd. The STMFS was used as a pre- and post~test on a
total of sixty-nine subjects. Item difficulty ranged from 40 to
90 percent; the overall reliability was assessedat. .92.  'Scores
indicated that students in the advanced course who: pxeviously
nad completed the basic course scored significantly higher on
the pre~test than those who had not. The basic course group of
experimental subjects pre-tested on STMFS did not score signifi=
cantly higher than the basic course group of experimental. subjects
- who - were not pre-tes+ed. The basic course experimental subjecqts,
all of whom received the mastery learning treatment, achieved
"significantly higher gains on the post-test than did advanced
course students taught traditionally. At the.onset of the study,
the control group had a mean pre-test score of 49; the experimental
group had a score of 38. By the end of the studv, the control
group dropped to 55, while the experimental group increased to
72. Subjects in the basic course experimental groups achieved -
significantly higher scores than did the control subjects in the
advanced course who previously had the basic course. The mean
difference amounted to more- than sixteen points.

~ALYSIS OF TEACHER BEHAVIOR
iD- STUDENT RESPONSE '

Brun (1970) developed and tested a system for observing, recording,
and analyzing teaching behaviors that stimulate student cognitive
responses. The Brun Cognitive Interaction System (BCIS) was based
on various theories (e.g., Bales, Woodruff, Taba, Smith, Guilford,
Bloom, and others). The six categories of behavior for teachers
and students were: (1) unrelated stimulation or response, (2) re-
calling or obtaining information, (3) using or selecting and
‘applying knowledge, (4) analyzing - comparing - contrasting,

(5) judging -~ evaluating - determining significance, (6) general-
izing or creating. Reliability was established by rating three
videotapes of classroom situations at two points in time. Chi
square analysis yielded chi square values of .30, 3.3, and 2.30,
indicating considerable agreement over time. Interrater reliability
was established by comparing the researcher's ratings with those

of three observers using a full-length tape of a home economics
class. The instrument was tested on twenty selected ninth grade
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~ home economics classes. The behaviors of both students and
t.eachers were analyzed., Comparisong were made between tallies
of behaviors in the six categories, relationgnips between student
and teacher behavioirs, and the ability of the instrument to dis-
criminate between the different classes.

‘Tallies for teachei behavior appeared.- in all’ categoriea except
unrelated behaviors and in all categories for student behavior.
As the level of @oguitive behavior increased, the. tally of
behaviors-decreased rapidly. - Fifty percent of .all behaviors for
both teachers and students occurred in category 1, with, less than
one percent in category 5. Only eight of the twenty teachers and
- seven of the student groups exhibited behaviors in category 5.
There was a very close positive relationship between the' levels
of cognitive behavior stimulated by teachers and that which
students exhibited in response. A-matrix .of frequencies indicated
that 88.4 percent of student behaviors occurred.at the same level
as the teacher stimulation. The BCIS was: not, however, c¢learly .
. able to discriminate among classes. The instrument was demonstrated
to be useful for describing teacher and student behavior.

Loss (1973), theorizing that selected teaching styles might provide
'a socioemotional climate which promotes student self-directed:
" learning whereas other styles may thwart it, developed two instru-
ments to measure non=-verbal components of interaction. The Loss °
Observation System (LOS), is a thirteen-category system represent-
ing a continuum of behaviors related to self-directed learning
ranging from facilitative to non-facilitative. [Four categories
were rated by teachers and students. Content validity, interrater
reliability, overall reliability (.716), and a mean inter-item
correlation of .163 were established. The Loss Inventory of
Physical Characteristlcs of the Classroom was used as a checklist
of available supplementary materials. . The Smith Teacher Facili-
tation of Self-Direction Inventory (TFSD), a thirty~item instru-
ment, was used to measure .stated intent to facilitate student
self~directed learning. Subjects were self-selected teachers in

- seven urban school systems. Several observations were made
independently by two raters. Stated intent to facilitate self-~
directed learning and student nonverbal behaviors were examined.

Teachers with high TFSD scores exhibited behaviors on the LOS:
not significantly different from thcose with low TFSD scores.,
Student and teacher rated catecories on the LOS did not differ
significantly. Loss concluded that selected physical, nonverbal
classroom components can be consistently and reliably. recorded
by observers and that physical, nonverbal data provided objecti-
fiable descriptions of communicotion events and teaching style.
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It was found also that there were frequent discrepancies between
the teachers' self-reported preferences ard their actual mode of
teaching. The researcher suggested that the significant inter-
correlation between teachers' and students' non-verbal behaviors
demonstrated the subtle. but powerful control the- téach@r has
over students. If teachers are truly committed to a given value,
they communicate non=-verbally but clearly to students who seem
to adopt the same values.

aELF-INSTRUCTIONAL MATERIALS

Anderson (1975) developed Guided Educational Modules (GEMS) to
address four basic areas of evaluation: validity, reliability,”
useability, and objectivity. The modules were comprised of
accepted standard components -- text readings and slide tape
présentations validated in previously developed modules. Units
were designed to foster learners' analyses of their own strengths
and weaknesses and participation in diagnostic and prescriptive
remediation. A well-organized resource center with easily
available and clearly identified instructional materials was made
available. Care was taken to ensure that “irections were clear.
Thirty prospective home economic¢s teachers at two universities
participated in the GEMS learning experience; nineteen students
~n one of the universities constituted a control group. The
haracteristics of Evaluation Test (CET) was developed as an index
“f- student mastery of course objectives. Confair's Individualized
instruction Attitude Measure was used to measure the affective
bomponent. .
There were no differences found in pre-test scores among any of

the three groups of subjects. Significant differences were found
between experimental and control groups on the post-tests and

on the three-month retention tests . at the .05 level (Behrens-
Fisher ¢ for unmatched samples', the difference favoring the GEMs
in the immediate post-test. Mastery of course objectives did not
appear to be related to previous academic performance. A signifi-
cant positive relationship was found between students' self-report-
ed attitude toward the individualized mode of instruction anu
success on the post~test. The study provided tentative evidence
that this mode of instruction is well suited to enabling students
of varying abilities and backgrounds to succeed.

Scrimsher (1972) developed, modified, and evaluated an instructional
package designed to enhance prospective teachers' abilities in
relation to empathic understanding, congruence, and regard for
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others. The sample was compriscd of fiftyﬂfive female proapective
teachers enrolled in two sections of a home economics methods
course. The groups were randomly. selected; thirty-two were.in -
the éxperimental group and twenty~three in the control group. ,A'
nine~unit instructional packet (designed to present one topic
each three-hour teaching session) was used with the experimental
group; the control group had three observations for. this amount
of time. The units consisted of case studies, examples, incidents;
and stories utilizing various media. The units were submitted to
a panel whose recommendations were lncorporated into the final
versions.

The Barrett;beonard Relationship Inventbryv(BLRx} Form, MO-F-64,

- was used to measure four variables:  empathic understanding, con« " _

gruence, level of regard, and unconditionality of regard. The
inventory was administered to both groups. Correlations of :
réliability computed for each scale weré: empathic understanding,
.91; congruence, .85; level of regard, ,79; and unconditionality
of regard, .86. A satisfaction scale designed by the researcher
.was ¢given along with the BLRI in the post—-treatment administration.
- In Part I of this instrument, participants were asked to rate each
of the nine sections of the instructional package on a five-point
scale in respect to their perceived effects on empathy, congruence,
and regard. Part II used the same scale to rate the three tech-
niques used in the packages as well as the efficiency and length
of the units., Part III was an open-ended evaluation of the pack-

. age soliciting recommendations for improvements. Administration
of the relationghip inventory to both groups after five weeks of
student teaching provided opportunity to determine the extent of
retention of learning.

Analysis of covariance, using pre-test scores as covariates, re=-
vealed no significant differences between control and experimental
groups on empathy. Significant differences were found for con-
gruence at the .05 level, regard at the .01 level, and, uncondition-
ality of regard at the .05 level. The prospective teachers rated
all units as very good; in relative terms, empathy was rated '
highest, regard second, and congruence slightly lower. After
flve weeks of teaching experience, the relationship inventory was .
again administered to both groups. No significant differences
were found on, empathy; however, a significant difference for level
of regard at the .05 level was found. Mean scores of both groups
continued to rise during the experience with those of the

experimental group higher (but not significantly’ higher) than
the controls.
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- pupil Feedback Instrument and Dittman's Responsmve Rating.

‘and-his or her classes recorded by an observer alert to autonomy

CONCOMITANT LEARN N6 |

Dittman (1974) studied the concomltant learning'which occurred
spontaneously as instructors attempted to achieve other learning
outcomes. The subjects were nine senior high school home econ-
omics teachers who had at some- point supervised teachers and the.
415 girls and eight boys in their classes. Instruments nsed in
the study were the Autonomy Scale (A-Scale, Thamm, 1968), Farris'

Responsiveness rating consisted of observation dsta of a teacher .

and factors which affect it. Each record of teacher behavior was
subjected to a panel of ten judges who rated teachers ag more or
less responsive, based on the data. Spearman rank correlations
(reliability .93) were used to determine level of agreement among.
the judges. The A-Scale (reliability .62) and Pupil Feedback
(reliability .90) 1nstruments subsequently were administered to
the students.

Pictures emerged of nine unigue teaéhing styles which were carried
through all of each teachers' classes. Despite the fact that two

- teachers may have had identical responsiveness scores, their

styles were clearly different. An analysis of the observation
record and data from the instruments gave evidence that the home
economics teachers were prOV1d1ng a learning milieu quite differ-
ent from that described in the literature. Numerous authors have
provided evidence that schools were fostering docility, compli-
ance, and dependence. Although none of the teachers appeared to
be fully aware of the potential in their classrooms for the devel~-
opment and expression of autonomy by students, all in some manner
were facilitative of student autonomy and independence.

TEACHING NUTRITION

The study by Schwartz (1973) strongly suggested that whatever
methods home economics teachers in one state used to teach
nutrition, those methods were not effective. Further evidence
for need of work in this area is given by Davis (1971) in her

study of extension workers and low-income homemakers. Her

findings indicated that nutrition knowledge and dietary quality
of meals was low. This is typical of findings from other studies
of nutrition among low-~income homemakers.
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.. RESEARCH ON TEACHING METHODS

' Wilkosz (1975) surveyed beliefs about conductlng research on |
teaching methods among faculty who directed home economics edu-
-cation research or who taught research methods courses. The
primary objective was to determine whether the beliefs and the
» yeseaxrch on teachmng methods were consistent with recommendations
presented in Gage's 1967 Handbook of Researoh on Teaghing.. A
questionnaire and checklist-were developed that included four
subgroups and variables related to planning, conducting, and
\ @valuating.empirical research on teaching methods. Faculty .
eactions to the checklistand the writér's judgments identified
the questionnaire were assessed individually and with one /
anQther through the use of descriptive statistics and free re-
sponse written comments. These reactions and Judgments included
comparisons between and aimong sets of variables in Group One -
(general consideration), Group Two .(considerations involved in the
teaching~learning~evaluating process, Lndependent variables, the °
- learner)., Group Three (considerations involved in the teaching
learningkevaluating process, independent variables, the teacher
evaluator), and Group Four (considerations involved in the \teach-
- ing-learning-evaluating progess, dependent variables, the ledtner).
In addition), comparisons involved responses from faculty who

or had just fl\lshed their doctoral programs and had not yet
bégun tn guide others.

It was reported‘ihat the variables which received the most faculty
support for inclusion and were the most apparent included tra-
ditional research considerations such as theory, statistics, and
‘evaluative procedureg (Groups One and Four). Variables in Groups
Two and Three receivad the least favorable support for inclusion
and were the least apparent in the studies reviewed. These

- variables focused on the teaching-learning process. Those re-

. ceiving the least support for inclusion and minimal attention
involved student as well as teacher characteristics and the
student/teacher internction process. Although the responses to
the two instruments were relatively smmilar, the facul+y beliefs
held by both the doctoral and master's groups toward conductlng
research on teaching methods appeared more consistent with the
recommendations in Gadge than was apparent to the writer in the
studies reviewed. However, the studies varied considerably.

Most of the dissertations were reflective of the recommendations,

wnd}§on

guided doctonal research and those who guided only master's studies




while several of the master's theses were somewhat limited. . The

weakest area at both levels involved the ‘description of the
teaching-learning process. Presumdbly more attention. should be.

‘given to the area of the teachxng-learnlnq process in future
studies on teaching methods in home economics ‘education.

?

SUMMARv

l

-

In summary, several researchers developed units that incorporated
various "newer" methods of teaching and compared them with “"tra-
ditionai” methods. All testings revealed the newer method to
be at least as good in producing acaievement. Most proved to be
better. These. strategles included 1earning packages plus some
traditional lnstructlon, simulation, self-instructional programs,
~mastery learning method, and instructional modules of readings
combined with slide tape presentations. Innovative methods
'of analyzing teaching behaviors which could besuseful in teacher
preparation were .devised and tested. One system was found capable
of providing for-consistent and reliable recording of the physical,
nonverbal components of the classroom. Another system for
recording and analyzing teaching behaviors, while not able to dis-
8riminate between classes, produced data that permitted an
analysis of  level of student cognitive response to the teacher's
"level of stimulation. Evidence from studies noted in this saction.
(but reviewed elsewhere) also indicated that devising and testing
approaches to teaching nutrition other than those based on
knowledge of nutrient content of foods and what nutrients fulflll
needs of the body is sorely needed.
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NEEDS, CHARACTERISTICS, AND INTERESTS OF LEARNERS

-~ Included in this section are two studies of essential living
skills needed for multiple roles and one. study on family planning
needs. Studies of consumer concerns, satisfactions with roles '

of spouses . and parents, and interest of males in occupatlonal home
economics courses are also reported. One study provided data on
the, extent to which enrollment -in high school home economics
classes was associated with knowledge, attltudes, and practices
related to nutrition. One study reviewed background factors
influencing career planning-by-high school seniors.:

Research reported. in thls section also 1ncluded studles related
to special needs§ populations. Two studies dealt with elderly ™
populations. One study dealt with the 1ntegratlon of handlcapped
" students into home economics.classrooms and one described testing
a competency-based module on securing employment for a prison
population.. Studies of teachers' attitudes toward capacity for
.teaching the handicapped also are presented.

SURVEY OF SPECIAL NEEDS STUDENTS

A survey of special needs students in home economics programs
as conducted bnyhlteford (1976). In the sample of secondary
me economics programs, nearly 9 percent of the females were

identified as having sp2cial needs. Of the males, over 14

percent were special needs students. Problems idenitified most

frequently were slow learning, problems with mathematics and
reading, and behavioral problems (particularly of junior hlgh

gchool boys) .

CLASSROOM ACTIVITY CENTERS

Kohlmann et al., (1977) developed instructional procedures and
techniques for teachers worklng with mildly handicapped students
along with other students in eighth and ninth grade home economics
classrooms. The essential skills for independent or family

living were in consumer education: identifying sources of infor-
matlon, analyz1ng information for completeness and reliability,
recognizing that federal laws regulate product labeling so the

46~
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consumer may, know what he or she if buying and identifying how
advertising appeals to consumers. The researchers developed -
three plans incorxporating “:he use of group activity learning '
centers in mainstreamed home economits classss. Materials for -
student use were developed as .modules of self-directed activities.
The activities were aimed at meeting the needs of both typical and
mildly mentally and/or physically disabled students working '
together in heterogeneous groups.  Among. the activities,wgre
those which would encourage tutorial help from peers, involve
concrete experiences, use a widefariety of shoxt activities,
~and place emphasis upon oral isual activity. Pre- and post-
testing revealed that cognitive growth occurred for both the :
_typical and mildly disabled students. Although the gain was not
as' great for the mentally disabled students, they were consistent ~
with their learning rate. Student attitudes toward the learning
- center strategy.generally were positive; students responded’ o
very favorazhly to participating as a member of a group. Teachers
expressed very favorable -atfitudes toward the socialization which
occurred as students worked together as 'a group and toward the
use of the centars in general. :

3 ' '

ATTITUDES TOWA.XD THE HANDICAPPED

Krieger (1978) developed a multi-media learning experience which
provided information regarding techniques of instructing visually
impaired ttudents in a clothing construction course as well as ‘
the opportunity for developing teacher awareness of abilities of
the visually impaired. The two-hour experience involved three
components: a general audience film, "What Do YSu Do When You

See a Blind Person?"; an investigator-produced video-taped
demonstration, "Sensitized Sewing: Visually Impaired"; and an
occluded performance by participants of demonstrated sewing
skills. A randomized control group pre- and post-test design,
with three treatments at both the undergraduate and graduate levels,
was used to study attitude change toward blindness ¢f seventy-
eight hnme economics majors enrolled in various university home
econonmics courses. ' Tue instruments used were the 30-Item
Attitiyde Toward Blindness Scale developed by Cown, Underberg,

and Verillo, and the Participant Information Sheet, Follow-Up
Survey, and Evaluation of Training Session, developed by the
investigator. Experimental group independence was determined for
the categorical variables of previous contact with visually im-
paired or physically handicapped persons, previous education
regarding handicapped, and involvement in five activities relating
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~ to mainetxeamlng followxng treatment. Signiflcant positive change
in attitude toward blindness was’ determined following treatment.
Treatment involving the general audience. film alone ‘or combined *

* .with the' occluded Bimulation eXperience produced the largeet SN
. attitude change, Involyement in the:occluded simulation experi-
ence motivated participants to the most. involvemeht in Voluntary
act1v1tles in the week following treatment. : . .

W

TRAINING TEACHERS FOR MAINSTREAMING . R

¢
) staihe 2

Two ‘provisions of P L. 94 142 provided the focus for research by T
Carpenter (1978) who studied the tralnlngxof teachers for working - . =
with mainstreamed. "hzld ‘en ¥nd their attitudes toward maindtream- B
ing. A sample of =l.ate supervisors, teacher educators, -.and sec~.

~ ondary school teache*s in home economics was drawn from lists

- supplied by various state and federal sources. Six of the’ super-

visors were included in the sample,eas were the dlrectors of teacher
"education at 52 colleges and universities granting a- bachelors

degree in home economics education.: Iwenty voc&tional home ecohomics
teachers were  randomly selected by: ‘computer from state..department
lists, for a total of 120 participants.. A three~section ‘gquestionnaire
was developed to collect the follpwing: personal profiles, information
on their profesS1ona1 preparatlon in terms of undergraduate courses,
and experlences in working with the handicapped, inservice training,
and their uplnlons on mainstreamlng the handiﬁapped

Results indicated that the majorlty surveyed Aacked any preeorV1ce
training relatlng to mainstreaming. No significant dlfFerences

were found in educational preparation for mainstreaming among .

the three ‘groups. No significant differences weré found in
educational experiences provided for worklng with the handicapped.
Little in the way of practical experiences in dealing with the
handicapped in the classroom was reported Significant differences, -
however, were found between state supervisors, teacher educators,

and home economi¢ teachers in workshop and seminar experiences
relating to working with handicapped students, Supervisors and .
teacher educators had significantly greater amounts of such - '
experience. The supervisors reported being significantly more S
encouraged to take courses to develop competencies than home '
economics teachers. Significantly more supervisors and teacher

educators were actually involved ‘in developing curricular material

for mainstreamed students., Howe economics teachers felt signifi-

cantly more strongly that handicapped students needed home

economics than did either teacher educators of the supervisors.

Teacher educators expressed significantly more negative attitudes
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toward mainstreaming than the other two groups. Home economics - . .-
-teachers felr significantly stronger about the”need?forfeffective“g;j

‘teacher training in this -area. -The:study pointed- up ‘the need~.

~for the development <£f effective preservice anﬂ'inservice,programsfff_gy
- for working with handicapped students. R RIS

¢
PROGRAMS FOR THE PHYSICALLY HANDICAPPED . o
oyl . Reddek (1974) studied the characteristics of home economics
teachers and the programs for physically handicapped students.'

The research explored and described knowledge teachers had of
handicapping conditions, their tolerance of .ambiguity, teaching .,
behaviors,  and their professional backgrounds. -She also proposed

an outline for programs to prepare home economicg teachers to work

with the phy ically handicapped. Thé subjects for. the, study were
twenty-six non-randomly selected teachers chosen because they .

were known to be involved in teaching neuromuscular or ortho- - - .
pedically handicapped students in fifteen &Schools in the mid-west.
Data were collected through observation, interviews, questionnaires,
and other instruments. The five instruments used were: Attitudes .
Toward Desirable Pereons Scale (Yukor, Black & Campbell);. Degree

of Contact Index (Higgs); Analysis of feaching Instrument (Claw-

son) ; The Ambiguity Tolerance Scale (MacDonald, 1970); and the
Knowledge of Handicapping Conditions ,Inventory (revised by the
researcher from Harrings' General Information.Inventory).

Additional instruments included a form for recording personal

and professional data, an instrument to obtain demographic infor- A
‘mation on the students, a checklist for physical facilities and )
organization of the home economics program, an interview schedule

designed to explore the teacher's educational philocophy, and an ' N
interview schedule for principals on the school's philosophy and
curriculum., Two-day visits were made to participating schools.

Pictures were taken of the physical facilities, classes were

observed; instruments were administered, and interviews held.

The majority of programs offered were comprehensive. They empha- *
' sized foods, clothing, and personal care; considerably less

emphasis was placed on family relations and child development.,

Both teachers and administr.tors agreed that the major role to

be filled by home economics in the education of the handicapped

should be the developrent of the basic skills leading to self-

sufficiency, social adequacy, and positive self-concepts.

Teachers indicated a need for program improvement in terms of

evaluation and diagnosis of students, curriculum, facilities, and




ufequlpment.\ Teachers scored relatively high on positive attitudes
for persons with handicapping conditions. Several significant
‘correlations were found between sgores on the instruments and
professional background. These correlations included’ college
degree and knowledge of handicapping conditions, years of:
teaching experience and positive attitudes toward’ the diSabled,

. degree of contact with disabled personis-and the number of

students the. teacher met each week. A nedative correlation was.
found between years of teaching and sgore on the Ambiguity |
Tolerancé Scale. The competenciey of: tgachers identified as most
necessary in working with the handicapped were developing and
adapting .curriculum, understanding needs and characteristics of. the
handicapped student, and 1ndividua11zing lnstruction. The =~ °
lack of currlculum materials waa found to be critical.

. USE OF OCCUPATIONAL HOME ECONQMICS ~
'MODULE IN A PRISON SETTING -

. Ambrose (1977) tested -the feas1b111ty tf a non-graded, competency-
pased teaching module securing employment.in the area of occupa=-
tional -home economics: The instrument had previously been field
tested at thirty-two sites.at secondary, postseconddry, and adult
levels in school and non-school settings., The study investlgated
the effects of the module on learners age eighteen or older

terms of. increased self-concept, performance in simulated inter-
v1ews, and learner cognitlve achievement. 1In :.addition, teachers'
opinions of the modules were solicited, and the relationships
among selected prison learner demographic variables were inves-
tigated. Subjects were prisoners previously enrolled in a
classroom situation. Treatment and control subjects were randomly .
selected from this population (treatment 35; control 34). Stanley
and Campbell's pre-/post-control group, quasi-experimental design
wag used. A different teacher taught the module at each of five
prison sites. Care was taken that the instructors received
equivalent instruction in use of the module. The five instruments
were: the Securing Employment Pre/Post Cognitive Test, developed
to test acquigition of content and behavioral level of the course
objectives, a 50-item multirle choice instrument with a previously
assessed KR-20 reliability of .86 and an average item descrimina-
tion of .33; the Tenneegee Self Condept Scale (with reliability

o

of its ten subscales ranging from .61 - .922); the follow-up
Interview Performance Test Rating Scale (interrater reliability
of .72 - .85 as assessed in this study): the Learner Questionnaire

(devised by the researcher to collect information on demographics;
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and the 42~item.Tedahen»Optnionnaire, a fouréchoice~xaﬁinq f- 
scale tested for content validity. - - ~ . . ¢
Data were analyzed using unweighted means‘anéleis'oﬁ?véEiancéxi
(unequal group sized) to test for differences in greatment and
control. cognitive and self-concepts’ achievement. Treatment

groups’ at all prison sites had significantly,(at-LOS)ghigher7  1/  1..

mean scores for the cognitive self-concept and the interview
tests, indicating that the module was successful, Pre-test . ,
scores indicated no significant differences on variables studied
between treatment and control, The treatment was significantly
effective in improving prison learners' reflection of self,
particularly in social -interactions. Chi square analysis was
used to test for relationships between demographic variables

and cognitive, self~esteem, self-criticism, or interview per-
formance scores. None of the variables examined (agé, sex,
marital status, nature of crime, time of parole, or teacher -
opinion of module) appeared to relate significantly o the

scores above. z

NUTRITION EDUCATION ¢

Davis (1971) investigated the relations between the quality of
dietary intake and knowledge of nutrition concepts, attitude
toward nutrition, perception of personal control over dietary
_intake and personal food preferences. Three populations were
sampled: a random selection of 34 Illinois Extension advisers

in Home Economics who attended an Annual Extension Conference; a
random sample of 34 program assistants in three Illinois Counties
who responded to a simplified nutrition knowledge instrument;

and 34 randomly selected low-income homemakers residing in
Robert Taylor Homes in Chicago. Two instruments were used.
Questionnaire I consisted of two 50 item true-false tests

dealing with concepts related to the framework for nutrition
education adopted at the White House Conference on Food, Nutrition
and Health in r hich respondents were asked to what extent each
item was important in selecting a correct diet. Questionnaire

II was a simplified form of the first. Questionnaire I was given
to the extersion agents while Questionnaire II was administered
to the Program Assistants and Homemakers. A reliability coeffic~
ient of .71 was obtained for Questionnaire I. However, the
reliability of the simplified version was calculated at .41 for
the program asgsistants although .81 for Homemakers. It would
appear that further refinement of the simplified instrument might
be in order. Two 24-hour food recalls provided information on
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stimated quality of dietary intake. . Pesults indicated that
‘nutrition knowledge and dietary quality were pceitively related
‘although levels of both were found to be low'in these 'samples.
Féod\preferences also were significantly related to.nutritional
quality (.01 level in homemakers, .05 in advisors and Program. .
Assistants.) . Additional nutritional knowledge was perceived by
~ the researcher as needed by all three groups. Since food -
preferences and dietary quality were found to. be rélated signifi-
cantly in all three groups and since learning. theory suggests
that incorporating learner interests in teaching approaches
promotes maximdm learning, the researcher recommended incorporating
individual food\preferences in nutrition education for such adult
groups. _ .

ATTITUDES TOWARD THE ELDERLY

Two studies: relatlng attitudes toward the elderly were conducted
at the University of Wisconsin. Miller (1978) assessed consumer
attitudes, consumer behavior, perceptlons of influences on ;
.consumer behavior, and perceptlons of internal/external locus of
control of the elderly. {ratlfied sanple of -150 adults over
sixty-two years of age in rural, suburban, and urban areas were
selected for the study. The Consumer Attitude Semantic Differ-
ential (Petrich et al.), the ‘Rotter Internal-External Locug of
Control Scale, and the Miller Interview Schedule (designed by the
. researcher) were used to obtain the data. Efforts were made to
ensure that guestions on the interview schedule were structured

to be clearly relevant to the purpose of the study. Face validity
and content validity of the instrument were ascertained. A coding
procedure was established to reduce the threat to reliability
coding that open ended instruments can present. The interview

- schedule consisted of twenty consumer behavior items and nine
demographic variables. Data were analyzed using the statistical
techniques of chi s3quare, one-way ANOVA, and two-way unweighted
means analysis. A descriptive profile of the elderly consumer
also was developed. Based on the profile, the following
recommendations were made for objectives, teaching strategies,
conceptual structure, and delivery mode of consumer education
programs for this group. Programs should focus on problems
related to home ownership, e.g., energy savings, taxes, and home
upkeep. The influences of marital status on shopping patterns
must be considered. Some objectives should deal with the
practical and legal problems of earnings and retirement income.
For the elderly, understanding and obtaining consumer rights might
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-be emphasized. Undef;fg;t;an-di"n-g'f""ahﬁ"iﬂﬁtérbreting advei&tié‘ingj a_lé'o , .
would be an appropriate objective., Programs ghould be taken -
_ to--the"elderly rather than expecting them to come +to them. . o

Pinally, it should be noted that the elderly in this study appeared . '

to have considerable ‘feelings of c¢ontrol over their lives. .

Teaching strategies should' také advantage Of this feeling of being
in eontrol. : . _ . o A s

Mickelson (1976)° investigated the attitudes of adolescents toward
‘the elderly as related to the independent variables of sex, rel-
igion, church attendance, number of grandparents living, ‘physical
proximity to grandparents, amount of interaction with non-grands-
parent elderly, national origiu, enrollment or completion of high
school home economics courses, type-and content of such courses, .
and'gize of high school. An additional purpose was to relate
these findings to curriculum developaent of secondary and post-
secondary geriatric aide programs. The subjects’ were a stratified
cluster sample of male and female seniors from ten Wisconsin '
public high schools of three sizes: 1000-2999, 500-999 and under
500. A 49-item Likert Scale and eleven demographic items were
developed for- data collection. Contént validity was established by
first soliciting the universe of attitudes of adolescents toward
the elderly from seniors in three secondary schools. The resulting
items were sorted into categories and submitted to a panel of s
experts.: A pilot study was conducted on.twenty high school sen-
iors, not-included in the sample. Items not meeting criterion
levels of discrimination, correlation with total score, or a
sufficient range of agreement-to-disagreement were excluded from
the final instrument. The Split Halves and Spearman-Brown
procedure established reliability of the pilot ingtrument at .815.

Independent variables of religious preference, physical proximity
grandparents, enrollment in or completion of a high school

Jhome economics course, content of high school home economics
course, and size of high school were found not to have any
significant influence on adolescent attitudes toward the elderly.
However, those who were or had enrolled in high school home-
economics courses had the most positive ‘attitudes towards helping
or working with the elderly. Adolescents reporting the most
positive attitudes toward the elderly were female, attended
church regularly, had four grandparents living during most of
their lifetime, had regular interaction with non-grandparent
elderly on a volunteer basis, and were of Scandinavian descent.
Differences associated with these variables indicated that curriculum
planners cannot assume that adolescents' attitudes toward the
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- elderly are uniform. No group mean scores fell below the midpoint, -
indicating that as a group these seniors had relatively positive .
-attitudes. . -However, results of the .study indicated, .as have studies
on attitudes of adults toward the elderly, that specific¢ factors
influence attitudes. Previous research findings on factors.
influencing attitudes of adults toward the elderly are borne out
with one exception. With adolescents, frequency of contact with .
non-grandparent elderly appears to affect attitudes. The finding
that home economics curriculum is not influencing attitudes of
.adolescents toward the elderly indicates that concepts. regarding

the elderly (aging educatijon) should be included in home économics
courses. Furthermore, as this research revealed that most .
adolescents had limited contact with the elderly, opportunities for
such contact should be built into the curriculum. The researcher
recommended that institutions offering home economics education
incorporate the field of aging and field experlences with the aging
into their curriculum.

]

HANDBOOK FOR WORKING
WITH MENTALLY RETARDED

A workshop sponsored by Rutgers University (1976) resulted in the
development of a handbook to help teachers in working with mentally
retarded students. The purposes of the effort were: to facilitate
understanding of the retarded child; to. identify consumer education
and home economics concepts, learning experiences, and objectives
appropriate to this population; to identify theé skills necessary

to meet ‘the needs of these students in curriculum development;

and to adapt resources for use in the classrxoom.:. The systems
approach to examining the student in relationship to tne total
environment was used. Conditions and desired outcomes were identified
by the worKkshop participants for e¢ 1 concept within four basic
areas: personal development, interpersonal relationships, home
management, and child care. It was agré~id that in each of these
areas a person must use resources, skill., and problem-solving
abilities in an effective manner. Personal development included
concepts of currency exchange, leisure ‘activities, and public
transportation. Interpersonal relation included dating, use of
telephone, and cooperation. Home management concepts were safety, "
shopping for a family, and care of clothing. Child care consisted
of care of an infant, importance of play, and children's clothing.
Each of these concepts was addressed in the workshop.

The home economics programs evaluated by Nelson et al. (1978) were
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desxgned for an adult population whose needs were gommon to persons |
disa vantaged by poverty and lack of education. 'This study is
revmewed in depth in the section on evaluation. ‘

N
. »

ESSENTIAL LIVING Skizts . A e

There is widespread belief that education currently offers little
help to young adults who are trying to mature in a soclety of
unusual stress. Although follow-up studies of vodati nal-technical
students report the successes of graduates "on-~the-job," little
evidence has been presented which establishes whether the graduates
are able to succeed in fulfilling such role expectations as parent,
spouse, consumer, and community member. Petrich et all. (1972).
attemptad to detexmine what 1£¢e skills graduates of vo ational
and technical programs needed. ™\
Life SklllS perceived as necessary were identified, inve toried,

and pilot tested. A sample was drawn from the population of
graduates (1969, 1970, ‘and 1971) who had completed one and two

year diploma and associate degree programs in the Wisconsin VTAE
system. From the total population, 1,000 subjects were drawn for
each year. Each dlstrichyas proportionately represented according:
to its percentage of the total enrollment in the state for each
year. The inventory was mailed to 3,000 persons; 1302 useable
replies were received., As a group, the graduates were satisfied
with their preparation for performing thke life skills included

in the inventory. However, the ranges of scores and the many
highly significant differences in group variance indicated:that
individuals vary considerably. All differences reported .were
significant at .0l. .Married respondents' mean score was signifi-
cantly higher than the single respondents' mean score. Those
persons who had attended a class or taken a course since graduation
had a signlflcdntly hlgher mean score than those who had not. -
Items in the inventory with lowest satisfaction scores included-
those related to the following: communication skills, consumer
skills, dlscardlng 0ld work habits for new, combining family 1ife
and work life, and helping children adapt to the changing world,
teaching children about reproduction and marrlage, and understanding
national and international social/political issues. Differences
found in satisfaction with life skills imply that curriculum .
develnpment for education for individual, parent, and spouse roles
must proceed differently within and between groups related to the
way in which the members of the group perceive their needs.
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" procedure was followed for male respondents. Bample items dealt . ‘

~multivariate analysis for significance of differeicce, among the

-

‘8ixty percent of all respondents in a sub-category had to concur

A study to identify those essential living skills (ELS) perceived
‘as important by men and women in their roles as family members, . .
individuals, and employees was concluded Monts .and Baikley (1978)....
The underlying concept was that some ELS would be shared by all '

three roles, some ELS would be necessary for combinations of family

and individual roles, somé would be needed for individual and '
employee roles, some for the roles of family members and employees,

and others would be limited to one role. An instrument, developed: i
by means of a series of jury panels and -field tests, consisted of 4
eighty-seven items. Respondents were asked to check each item as o
being important to one or more of the roles\or not important to .
any of the roles. Approximately half of the\ females were to respond
to the importance of the items for males; the other females were:

to .respond to the impertance of the items for\females. .The same

with keeping records of money spent-caring for ‘children, accepting
lines of authority, and keeping job skills up-thdate.

Employed individuals were contacted through listed businesses

and a statewide sample was drawn systematically. The sample of. .
homemakers (who were not otherwise employed).was limited to one
county. Census tracts were used and randomly drawrn. Of the 4929 -
employed respondents, 2416 were females and 2513 were males. The
number of homemakers totaled 124, Statistical analyses included

four respondent groups; analysis of:variance for determining .
differences within a respondeni group as to mean nurber of responses
per role; and chi-s'uare for differences between observed and .
expected frequencies for subjects. when grouped by demographic factors.

before an ELS was considered important. The largest numbet of ELS's
were viewed by all respondents as important for the individual .
role, followed by farily role. Female respondents noted more ELS's
necessary for femaler than for males in the employee role; the
converse was true for male respondents. Pour ELS's were seen as :
important for these roles: ‘do extra work; accept responsibility; ’
meet time schedules; plan and organize Four ELS's were seenh as
importazz for none of the rolesy apply for temporary leave; grow
food; pftovide for substitute cate; use public assistance. Sex
stereotyping was reflected in the fact that males noted more ELS's
for males in the employee irole and more ELS's for females than

males in the family role. Females generally concurred with the
point of view that ELS's in the family role were more important

for females than for males. '
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Schwartz (1973), a nutrltionnst, investigated the relationshlp
between previous enrollment in home economics courses and present
nutrition attitude, knowledge, and’pkactice of '@ random sample of’
female graduates of randomly selected Ohio high schools. Specific
independent variables studied were enrollment in comprehensxve
home economics cohurses, location of .high school attended, size of
high school enrollment in advanced level courses and cumulative
‘'grade point average. Stanley and Campbell's static group comparison
design was used to analyze and compare differencés between students
who were and those who were not enrolled in the courses. A -random
sample of 1,000 graduates was drawn. Of this sample, 313 (31.3
‘percent) responded , .

Instruments used in data collection  (including two. developed by
Eppright) consisted of thirty true-false items with a four-point
scale of response certainty: Nutrition Knowledge and Attitudes
toward Food and Nutrition. A third test was an instrument for.
assessing. dletary intake which measured intake of seventeen spe01flc
food groups over three days. Demographi¢ and descriptive data on
nutritional practices not related to the groups also were collected.
This instrument was pre-tested by nutritionists and revised according
- to their recommendations. Data were subjected to t tests and, where
appropriate, one way analysis of variance scores for significant
differences in group means for nutrition knowledge, attitudes,

and practices. In a general conclusion,.the researcher indicated
that previous enrollment in high school home economics courses

.with a unit in food, nutrition, and health was not found to be a
- variable consistently associated with scores attained in tests of ;
nutrition knowledge, attitudé, or practices. Variables which were Y
found to be significantly related to nutrition knowlaedge scores
were cumulative grade point average in high school and college ‘
attendance. Marital status and meal planning and preparation were
the variables significantly related to scores in tests of nutrition
attitudes and practices. Knowledge of nutrition and positive
attitudes toward nutrition were gained from sources other than
. high school home economics courses, with practical experience in

meal planning and preparation making a difference. Results of the
assessment of the nutrition knowledge, attitudes, and practices of
female high school graduates indicated that they did not apply
their nutrition knowledge in their choice of food.
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VOCAT’ONAL PLANNIVG : o - S

a . . i \
Snell (1971) examlned the relevance o£ spe01fic attltudeS\and
status to the vocational plans of 755 high school seniors.. She

also investigated the effects of inconsistency between’ stabus and

vocational plans. The researcher hypothesized thaf the indapendent
" variables of attitudes toward marriage, education,ucarear.; d
work all would affect the dependent variable of vocational nagns. .
Two ascribed status determinants were family background (indicated
by parental socioeeconomic status) and mental ability (reflecte
by I.Q.). Two achieved status determinants we:i : partlcipationq;
extracurricular activities (i€asured by an instrument adapted from
‘Gordon) and .scholastic achievement (indicated by scholastic standing
in class). Achieved versus. ascribed status determinants were :
compared to estimate status inconsistengy. .A questionnaire was
used to collect data on the above mentioned attitudes and the
- amount - and typé of career planning d-ne by students. Respornses
were used to develop a Guttman-type scale for each of: the spec1f1ed
attitudes. A planning scale also was developed from responses
focusing on the quality of planning done for the future. Hence,
rather than simply ascertalnlng whether or not a future occupation
had been considered, the scale examined the consistency of the job
choice "and steps already taken in-implementing the plans and
alternative plans. Measures of both intensity and closure were
incliided in the planning scale as recommended by Guttman. All
scales approached the .60 minimal level of scalability.

The statistical technique of path analysis was used in interpreting
the relative importance of the attitude and status variables in
predicting the future plans of high school 'students. The model
used for determining path coefficients postulated that I.Q. and
socioeconomic status were the determining variables. These, in
turn, influenced scholastic achievement; the three variables
together determined participation in school organlzatlons. The.se
four background variables tiere hypothesized to determine the four
attitudes which, in turn, had a direct effect on future plans.
Results indicated that future planning is a far more complex process
than the researcher had postulated. Attitudes had more importance
than background factors in determining the depth of career plans
for boys, while for girls, background factors appeared more
important than attitudes. Although I.Q. and scholastic achievement
had no effect on either the attitudes or plans for the future for
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boys, they did seem to have either dxrect or lndirect effects on
girls' plans for the future. Of particular interest was the -
-~re1atlonsh1p between long and-short term-career plans for: girls
and their attitude toward marriage. The data illustrated the .
traditional career-marriage dichotomy faced by girls. Girls with
‘short range career plans. associated long term career plans with~
-postponement or rejectloh of marriage. . 2. ~fg

FAMILY 'PLANNING NEEDS

La Fortune (1978) assessed famlly plannlng needs of secondary
students. Subjects were 2l students in grades 8, 11, and 12 from

four sizes of school districts randomly strat1f1ed--small, medium

- small, medium large, and large. Slxty-two parents also participated.
Data were collected by a fifty~item inventory which included content

in four subject matter areas: the family, food and nutrition,

human development, and resource management. Descriptive needs - &
analyses, qomputed .separately for students and parents, showed

that students expressed strong needs for tthty—two of the flfty

items. Of the thirty-two strong needs items, twenty-nlne were

assigned as highest prlorlty needs. These items were in areas .

related +o goal setting and attainment, life planning responsi 1Lit1es,
careersy and work, parenting and child care responsibilities, /. ~
~and decision making. Items which dealt with parenthood respghsi-
bllltles and pregnancy issues were assigned very high rati
Parénts expregsed strong needs for forty-nine of the fift
. The majority of the items._.were a331gped high ratings as
as needs not met. Parents were unanimous in their exp
need for teenagers to know about pregnancy risks.

A factor analysis of students' responses produced nine factors:

(1) planning and decision making; (2) parenting a child care;
(3) teenage pregnéncy; (4) sex and love; (5) basjc nutrition; (6)
love and marriage; (7) current societal trends in family life;

(8) adolescent social development; and (9 adodescent special
responsibilities.” The most important factor Avas Fabtor l, planning
and decision making; the item with the highgst prior 'ty of need
was to learn to make decisions. Three thrde-way factor analyses
of variance used sex, grade level, and school size to test
differences on magnitudé of need for representative variables
(family planning needs factors). Althdugh all students expressed
strong need for the planning and decj6ion-making group of factors,
junior high students expressed the gtrongest need. The researcher
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recommended that home economics programs at the secondary level
include the broad concepts of family planning, that ded¢ision-making -
skills be given priority in family living curricula,,and that
programs reach all junior and senior high students.  The researcher
also recommended that programs be directed to provide curriculum
help for both prospective and practicing teachers. Expressed

needs of teenagers may be evidince that they are appcaling for

help -- help that does 'not appear to be forthcoming trom the home
or Cllnlcal sources. v .

CONSUMER EDUCATION

Strinden (1975) attempted to assist curriculum planners who are

" concerned with providing more effective teachers for consumer

education programs for low-income persons. ' Answers to the following
questions were sought: How do low-income homemakers percaeive the
relative importanée and relatlve difficulty of selected consumer ‘
activities for low-incomeé families? Are there differences between
their views and those held by teachers regarding these concerns?

Does teaching experience maké a difference in a teacher's judgment?
Does unstructured experlential learning (close contact) make a - -
difference in the teacher's judgment? Are there differences in
perceptions among selected low-income cultural- groups (e.g., Native ;
American, black, white)?

Data were coliected from thirty-two home economics teachers
(fourteen preservice and eighteen 1nservice) wgo were pursuing
studies or had recently graduated under a similar curriculum at

the University of Minnesota. The population of low-income home-
makers (forty-four) was selected from Minneapolis. Census data
tract maps were used to identify high density areas of low-income
parsons and high density areas of selected ethnic groups, Native
American and black. Blocks within these areas$ were selected at
random. - Unscheduled visits were made to every other family dwelling
on the block. Three instruments were used in collecting the data:
a Q-soft to secure ratings of importance and difficulty of selected
consumer ¢oncerns; a questlonnalre to obtain biographical and
educational data; and ar interview guide to supplement information
gained from the other instruments. A one-way analysis of variance
was used to determine whether the mean ratings obtained from the
summaries of the Q-sort ratings were significantly different

within and between the groups. A further analysis was made on
significant items to examine pairwise multiple comparisons of

group means. :
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There were significant. differences between teachers' mean xatingS'
~and those of low-income homemakers on selected ‘consumer. concerns
- (20 percent on"importance; 27 percent on- difficulty) Significant
differences were found among black, Native Americ@n, and white
. low-income homemakers on importance (18 percent) but only 7 percent
on difficulty. Native American homemakers: regarded .items related I,
to thrift activities as more important than did’ black ‘respondents.b
Teaching experience, per se, did not make a difference in the
ratings of the teachers. Inservice teachers. Ui fered from pre-
service teachers on only one item out of forty-fivé-on importance
and none on difficulty. Unstructured experlgntlal learning that_-
included close contact with the poor did not- make aﬁdxfference in
the ratings of the teachers. The differences in peérgeptions between
. low~income homemakers and teachers suggested that the teachers
may not be cognizant of the environment in which:low+income.
irdividuals must function. Are colleges providing . opporﬁun;tles
for preservice teachers to learn about community banks, stores,
and other services available in low-income communxtues? Indications
that neither teachifig experlence nor unstructured exper;entla;
“learning made a difference in the teachers'”v1ews sugqested that
greater emphasis may be®needed on directed field experlences and
on planned observationg:+ Are educators aware of ‘the "coficept "of
goodness" of low-income consumers? For example,.homemakers- rated lﬂ;’
"planning nutritious meals" as, important but relatively easy 'to B
‘do. Ethnic di’ <. -ences may need greater couslderatlon when‘programs .
are being planneu. Native American students may.be nore . xeceptave -
toward classes stressing thrift and economic concerns than other,fw‘d e
groups. et '

1]
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MALES' INTEREST | T T
IN HOME ECONOMICS COUREES , S

sinclair (1976) identified the interests of high school malesg} o8
regarding «curriculum offerings which are usually considered ‘a .

home economics subject matter. The sample was composed of nlnety .
male homemaking students from eighteen schools in Oklahoma. Data s ,
~were cnllected by means of a questionnaire which included the o N
following: statements about home economics study in foods and ey
nutrition, getting along with the family, spending and managlng L
money, and choosing and preparing for a job. Questions also ; '
concerned the working status of the respondents’ parents, the age

of respondents, and items concerning paying jobs outside the home

and duties around the home. Findings indicated that male students
were most interested in studying about choosing and preparing for
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a job.  Interest also was indicated in the areas of getting along ' -
with the family and spending and managing money. Foods and -

 nutrition had the ‘least interest appeal. When analyzed by age's ' .
groups, those fourteen and fifteen years old had a slightly STy

higher preference for studying spending and managing money; those
sixteen and above showed the most interest in choosing and preparing
for a job. Regardless of age, the males had a lowexr interest in
studying home economics subject matter when their mothers held

no employment outside the home. The students exhibited a high
participation rate in both duties around the home and paying jobs
outside the home. ) : T g
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CURRENT AND PROJECTED EMPHASES - o : :

¢

Minish (1977)'compared the current and projected.coﬁtent émphasié 

_ of hbme economics programs at the secondary level and in cooperative

extension programs to determine the differences between current

and perceived future needs, to rank the current and prcjected _
needs in terms of amount of difference in cdntent emphasis, and . -
to-describe overall patterns in current or projected conten”
emphasis. An additional purpose was to correlate assessment of
curricular content needs with demographic data on home eccnomics
teachers and extension agents. A sixty-item scal: for rating:
content was utilized. ‘Respondunts were’ asked to rate each item

in terms of the emphasis currently given and the emphasis which
should be given in five years. A Pearson product yielded a -
correlation of .80. In addition, a summer graduate class was

asked to classify the items according to the subject matter each
répresented and to rate them current, traditional, or transitional.

~ This information was used in developing the qlassification scheme

for the study. A pilot study aided in revising the format of the
questionnaire., L : ' LT

A systematic sample was drawn from all home economics teachers
listed in the 1976~77 directory of the Home Economics Division of
Virginia and the extension agents listed in the 1977 Extension
Directory. Responses were obtained from 118 teachers and sixty
agents. No responses at the two extremes of the seven-point scale

(no emphasis/great emphasis) were obtained. Home economists were

found to give the most emphasis to traditional'items (food, nutrition,
clothing). Values clarification also was emphasized. Nontraditional
content such as unemployment, death education, and family counseling
received the least emphasis. Extension agents also placed emphasis

. on traditional items but included some nontraditonal, current .tems.




.Also inecluded in-the future high emphasis categeory for both groups

[ — / ‘.
.The traditional concerns of foods and nutrition ranked highest in |/
emphasis, but. the nontraditional items of consumer and managerial /

. concerns also were emphasized, Items least emphasized by extension
agents were those ‘considered-the domain of: the public school system..
Teachers were found to place moie emphasis than extension workeis

on all items. - S oo _ RN L : S

In terms of projected emphasis, both groups increased an‘averag
of 1% on the emphasis scale. Current social and ehvironmenta
problems were seen as receiving.more emphasis in the next five/
_years, while nutrition and foods werec seen as maintaining emphasis.

were management and consumer education, metric¢ conversion, inflation,
and energy conservation; these categories were not emphasize
presently but-both groups felt they would be emphasized in the
future. By and large, extension agents placed greater emphasis

on self-develaopment and roles/career than teachers; however, both
groups perceived the greatest projected emphasis to come on family/
child development and consumer education/management. No conclusive .
evidence about the effects of the demographic variables -on/ perceived
- program needs was found. The researcher recommended that /degree
programs continue to emphasize traditional content but ing¢orporate
nontraditional areas, e.g , nutrition and clothing using the metric
system exclusively. Lpservice programs should reflect the projected
areas of emphasis. !

!

SUMMARY

In summary, in the studies covering several types of populations

- in which respondents expressed their needs, the following were
clearly indicated: parenting and child care responsibilities,
pregnancy issues, consumer skills, and planning careers. Home
aconomics and extension home economics teaci 2rs stressed consumer
and management education and family and child development issues.
Findings from elderly respondents indicated the need ?or consumeyr .
education programs with focus on problems of home ownérship. These
findings should give some direction to future activities in
curriculum and materials development and program implementation.
Nutrition education was not expressed a.° a major need, Previous
enrollment in high school courses with a unit dealing with- food,
nutrition, and health was not a variable associated with nutrition
knowledge, attitudes, or practices. Female high school graduates,
whether they had taken home economics or not, were found not to
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apply their nutrition knowledge to choice of food. Levels of C
nutrition kunowledge and of dietary quality were low in disadvantaged
homemakers served by the U.S. Department of Agriculture's expanded
food and nutrition education program. They also were low for the
paraprofessionals who taught the homemakers and for the agents .
who supervised the paraprofessionals. Searches for new approaches

to nutrition education appears to be needed.

Regsearchers evidenced interest in a variety of aspects related to

special need populations but most were concerned with preparing

teachers to deal with handicapped learners. Among the important

aspects reported were awareness and identification of special

needs students’in home econoiics classrooms, provisions in the

regular classrocm for special needs, techniques of instruction

for the visually impaired, and characteristics of home economics

teachers already serving the handicapped. Further research will -

be needed in this area. As of 1978, *teacher educators and guper-

~ visors were. identified as having been exposed to concepts of working
with mainstreamed learners through courses, seminars, and workshops.

However, teachers expressed themselves as having had little help

in this area. Nevertheless, it was teachers who strongly felt

that handicapped students needed home economics and that they, as .

teachers, needed preparation ir working with the handicapped.

.
&
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CURRICULUM AND TEACHING MATERIALS

As was the case in 1970, more studies in the area of curriculum
and teaching materials development were available for review than
in any other aspect of home economics education. Sixteen .are -
noted in this section. Curriculum materisls were produced for
several different related audisnces: three for general
consumer-homemaking classes, one for occupaticnal home economics,
three for learners with special needs,- two for teacher

education, and one for adult education.

Of particular interest to curriculum developers is_the study on
essential living skills by Monts and Barkley in 1978 (reviewed
the section reporting characteristics, needs, and interests of
learners). The living skills were those relating to the roles
of family members, individuals, and empldyees. :

\ w

Findings from other studies -- reviewed elsewhere in this report =~-
also have implications for curriculum development: the 1977
 Minish study of needs assessment of home economics and family
regonrce programs and the research by Strinden in 1975 (both
reviewed under characteristics, needs, and interests of learners) ;
the research by Siewart in 1978 (reviewed with competency-based
teacher education studies); Miller's 1978 research on consumer
behaviors and attitudes of the elderly and Mickelson's 1976
study of adolescents' attitudes toward the elderly (both reviewed
in the section on learners with special needs). Several studies
had implications for the development of curriculum and teaching
materials.

RELATION OF PHILOSOPHIC POSITION
TO CURRICULUM BELIEFS

Swan (1975) saw three problems confronting home economists in
higher education: the basic¢ conflict concerning the nature of
the field, :he failure within the profession to communicate to
others the meaning of home economics, and the general lack of
research. She suggested that these problems can best be solved

by a philosophical "awareness." Once such an awareness is
achieved, communications can be opened, and compromise can
occur. The purpose of her study was to identify the nature and \

range of philosophical beliefs, to examine whether or not these
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peliefs could be classified as belonging to one of two =
phileosophical positions, and to check for consistency between
expressed philosophy and espoused curriculum. The two broad
philosophical categories are termed Position I, which places
primacy on the development of a self~fulfille{ human being,
and Position II, which favors attainment of knowledge as an
end in itself. Position I is postulated to favor pupil-or
experience~oriented curriculum; Position Il is ‘a traditional,
subject-centered, teacher-directed curriculum.

Two instruments were developid for the study: the Philosophy
of Education measure, a thirty-five item, agree/disagree
response instrument test, and the Beliefs About Curriculum test,
a thirty-five item forced-choice instrument. Subjects were
100 randomly selected individuals from each of the subject
matter sections of the College and University Professional
Section of AHEA. Responses were received from fifty home
economics education teachers, forty-five family ralations and
child development specialists, forty-three clothing and textiles
faculty members, and thirty-seven food and nutrition professors.
A total of 175 valid returns were received from the mailed
questionnaires. ' '

ANOVA results testing for differences in philosophical outlook
among the four subgroups of respondents found significant
(p<.0001) differences in both philosophy and curriculum. However,
among all subgroups there was a tendency to gravitate toward
position I. Contrasts of the four teaching areas showed ‘
significant differences in philogophic positions between faculty
in family relations and child development and those in nutrition
and textiles and clothing. Significant differences were also
found between those in home ecornomics education and food and
nutrition. Child development and family rzelations faculty
tended most strongly toward Position I. These were followed

in rank order by those from home economics teacher education,
textiles and c¢lothing, and food and nutrition. (Rank order
correlation using the Spearman Rho resulted in a correlation of
1.00). A Pearson reliability test yielded a positive .u5
correlation between measures of educational philosophy and
curriculum belief. '




Philosophic positions and beliefs about curriculum of faculty
in the four subject areas did not appear in any way related

to the demographic variables'studied. [further analysis of
subjects at the upper and lower extremes on the phiilosophy and
beliefs measures showed highly significant corrlations with
experience in higher educaticn and age. These differences
were consistent with earlier findings., The very high correlations
between philogophy of education and wurriculum beliefs indicated
the importance of philosophy in determining practice. These
findings point out the need for faculty to identify clearly
their philosophical positions and, where necessary, revise
curriculum to reflect authentic philosophical values.

CURRICULUM FOR - S
CONSUMER-* "MEMAKING PROGRAMS '

Teachers . consumer education havc found it impossible to

teach conasumers all they need to know in our rapidly changing
world. A need has been expressed for a curriculum which teaches
consumers to.guestion and evaluate purchases critically. Murphy
(1974) responrided to this need by developing a four-part . .
curriculum guide entitled, Consumer Education Curriculum Modules:
A Spiral Process Approach. The four modules address the processes
involved ir adopting a critical approach to consuming: acquiring .
information, exploring values, making decisions, and taking
action. The curriculum provides exercises in .each of ‘these
processes, emphasizing not the facts the gtudents learn but

the procesces used in coming to conclusions. Each of the

modules is divided into stages for easy identification of learner
progress in the four processes. ' ‘

The modules are designed for use with learners from ninth grade
students to adults in either class or non-class situations. .
Included also are pre- and post-tests to assess learning related
to each module and an overall behavior inventory which identifies
consumer competence level. Instructional objectives for each

unit are identified, and related readings suggested. This
curriculum is designed to supplenent existing curriculum

materials by stressing the processes involved in making educated
consumer decisions.
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Four levels of consumer activity are shown in a hehavioral.
framework. At level I, consumers have poorly developed notions
of thelr real needs, tend to be impulasive, and de not evalustso
ourchases critically. At level II, the consumer is beginning

to clarify values, but decisions may be based upon pooxly theught
out hypotheses.  TFx level III consumer is capable of integrating
facts and personal alues in making decisions. The consequences
of action are cons: zred before a decision is reached, At level
IV, the consunier is skilled in the above and "is capable of '
setting priorities and developing policies which are capable of
influencing public and private sectors of the economy to consider
the current and future well-being of humanity. .

A gix-step spiral approach is used to provide repeated exposure
to the processes &. different levels of complexity which are
necessary for learning. The spiral approach also provides the
teacher flexibility in responding to the changing interests of
students and their increasing ability to deal with abstractions. ;
Included in the teacher's guide is a description of the development
of the model for spiral-process consumer education, the behavior
inventory and its development, and recommendations for using

the curriculum with special. groups such as adult learners and
vocational youth groups. In developing the modules, over 500
instructional materials and pieces of curriculum representing
materials developed by state departments, universities,
industries and school districts were reviewed. Few of these
materials were thought to be able Lo address Ttonsumer education

in any depth. Very few provided for pre- and post-agsessment

of constmer concepts learned.

These modules were pretested on a sample of 4,893 learners.

Eighty percent were in secondary school, 10 percent were adults,

and 10 percent were in postsecondary schools. To assess the ° 4
quality of the modules data from both the behavior inventory and ° /
the post-assessment, devices for each module were examined. Over /
half of the sample scored higher on tha post- than the pre- ’
assessment of the behavior inveatory. A statistically significant
difference (p<.05) was obtained. A similar relationship was C
‘found between pre-and post-module assessment. A relationship

between the length of time a module was used and the post~module
scores was observed. Teachers were particularly impressed by

the creativity sparked in their students using this approach and

by the flexikility ‘of the units. students' judgments of the

worth of the instruments were positive. Some revisions in the
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modules were made as a result of the f£ield test. These revisions
were then tested on the learners by regional teachers. 1In
particular, statements of objectives were revised and the
assessment devices rewritten to addrese these objectives.

~ The module assessment devices were designed to be criterion
rather than norm referenced. They were ; dged to:have both
construct and content validity. Test-retest with Pearson r -
resulted in reliability coefficients which ranged from .72 to
.96. The average reading level obtained was grade nine. The
behavior ifiventory was developed to measure the learner's
progress in the framework of consumer behavioxs. Construct and
concurrent validity were assessed by a panel of judges. Items
upon which the judges did not agree were discarded as were .
questions to, which the sample did not respond as predicted; ¢ -
values for éach item were calculated using the lower 27 percent ‘
and upper 27 percent of the distribution. All ¢ values obtained
were significant at the .001 level.

vaughn (1974) construcied a list of conceptual statements
appropriate for use in developing curriculum for home economics
grades 5 to 8 and alsc evaluated the importance of the structure
by means of a national survey of four groups of randomly selected
home economics educators: tez hers of grades 5 to 8, state and
local supervisors, college and university educators, and student
teachers. Techniques common to historical and survey research
were used to derive the conceptual structure and assess. its
importance for home economics programs in grades 5 to 8.

Validity determination of key concepts and subconcepts was well
established. Sampling procedure was carefully thought out' and
carried through. A pilot investigation was used to determine

the appropriateness of the conceptual statements. An 83 percent
response rate to the survey was obtained. Data were analyzed
using Pearson Product Moment correlations; reliability coefficients
on the 5 subscales ranged from .882 to .947. Hypotheses were
tested for significance using ANOVA and F-test.

Hypotheses stated that there would be agreement among all four
groups of home economics educators on the importance of conceptual
statements for grades 5 to 8 in five key areas: human development,
family environment, clothing and textiles, food and nutrition,

and consumer education. Results of the pilot study reduced the

198 conceptual statements to 150. Home economics educators
appeared more likely to accept concepts related to foods and
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nutrition, clothing and textiles, and consumer education than
thoon rzlated to human development and family environment when
determining appropriateness of curriculum for these grades.
Items congistently judged in the upper 20 percent of importance
were concerns about physical and mental health, development of
self-concept, peer and family influence on developing value )
systems, and impulse buying. Concepts consistently judged in the -
lower 20 percent of importance were storage arrangements, family
" crisis, credit, and other consumer concerns. - ,

Mini-units for co-educational classes in the middle school were
developed by Ford (1976). in response to requests fos ma .erials
free of sex bias. (See also section on sex-role stereotyping.)
These units were developed in such a fashion that there was
considerable overlap and coordination in ‘the information
presented among the various units. Excellent use of skills
 developed in one unit is made in subsequent units. 1ae units

were designed for easy use by the teacher; the activities and
resource materials associated with each concept are written on

the same ‘page on the same line, and optional activities are
recommended. Exercise sheets, sample job applications, and other
support materials are included. Emphasis is placed on student-
teacher interaction. Although much input is expected of the
students, this is balanced by emphasizing the supportive role

the teacher must play in this type of learning situation. A

total of 205 mini-units were developed.

" Fagsett (1977) prepared a planning paper for consumer~homemaking
teachers' use with Future Homemakers of America groups.
Suggestions were offered for program development, support and
materials available from headquarters staff, type of projects
that can be successfully carried out, and integration of chapter
activities and the home economics curriculum.

'CURRICULUM FOR
ADULT CLASSES

There appears to be a general lack of information on basic
management principles, resources, and procedures involved in
teaching home management in adult classes. Pershing (1975)
suggested that identifying established family policies could
provicde a basis for curriculum for adult classes, facilitate
discussion of policies and underlying value systems, and promote
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communication. Her research was pianned (1) to identify family
policies relating to goal selection, handling of resources, and
living conditions concerned with the family structure and -
functions as the unit interacts with the environment; (2) to )
study the relationship botween thé family policies established .
and the demographic variables of employment status, number of
children, age of oldest child, age of respondent, educational
level and occupation of spouses and family income; and (3) to
_apply the resulis to incorporating family policy as a subtopic .
of management and family setting in adult education.

A list of 108 general family policy problem gsituations was
developed and validated by a literature review and by interviewing
home management instructors. Items were selected on the basis

~ of their applicability (1) to the specific issues at hand --

" gelection of goals, acquisition and handling of resources,
general living conditions, and family'roles and styles; (2) to
the stages of the family life cycle; and (3) to other social
systems in the environment. In addition, the items represented
recurring situations of sufficiently broad scope to be” used as
policies. The selected items were referred to a panel of ten
experts in home management to establish content validity and to
elicit further suggestions for improving the quality of the
instrument. To determine the extent of the establishment of
family policies, a 99-point response pattern was used, with
numbers ranging from 1 (no poliey), through 50 (does not apply),
to 99 (a definitely established policy).

After pre-testing, a random sample of home economics adult
education classes from Iowa was taken; this,resulted in the
selection of three classes in each of fifteen area vocational
districts. Five hundred questionnaires were distributed; 279
were useable in the analysis. Data from the questionnaire were
analyzed in a two-step process. First, factors from the 108
questionnaire items were identified through factor analysis; .
then relationships ‘between the demographic variables and the
factor score were studied. To investigate the relationships,
factor scores were computed for each subject, and correlation
coefficients were computed ror each factor score and each .
demographic variable. The Spearman Brown average inter-itex
procedure resulted in factor reliabilities ranging from .79 to
.48, Thirty-two factors were identified, with a third of the
respondents rrporting that they had established policies for
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handling at least twenty-eight of the thirly-two factors; low
scores for six of the factors were reported by another third.

The following (in order of frequency) were the most' frequently
mentioned factors: preserving and organizing family records,
mealtime, care maintenance, household maintenance, communication,
family budget, instrumental activities, household production,

and physical activities. Demographic variables-and factor scores
found to be relatéd were paired as follows: employment status

of respondents with working spouse; number of children -~ -with
children paid for work they do at home; age of oldest child with
guidance and discipline and with developing-human attributes in‘
children; age of respondemts with -guidance and discipline of
children; educational levels of respondents and spouses and
occupation of spouses with adult education opportunities; and
family income with future-oriented goals.

CURRICULUM FOR
OCCUPATIONAL HOME ECONOMICS

The national study which Beavers (1979) undertock (reviewed in
detail in the occupational home economics section) provides
competency statements on the tasks performed in four occupational
areas: fashion merchandising, fashion design, apparel services,,
and window treatment services. White (1972), after studying
postsecondary c¢hild development programs, designed a broader

and more flexible curriculum guide. The intent of the guide was

among program completers. (This study is reviewed among those
relating to occupations in home economics.)

CURRICULUM FOR
LEARNERS WITH SPECIAL NEEDS

Consumer-homemaking educators at the Choctau General Educational
Development Program (1975) in Philadelphia, realizing that

. available, textbooks were not appropriate for their digadvantaged
adults, devised more suitable "Micro-units." These materials
included (1) a basic nutrition unit; (2) a four-unit section on
food purchasing; (3) a dieting unit; (4) a taste party in which
unfamiliar foods were described and new recipes given; (5) a
money management unit which emphasized obtaining credit, how

to incorporate a lattice~ladder concept for greater career mobility
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to %pply for it, and how to evaluate various credit sources; and
(6) ‘a budgeting unit which also analyzed different types of life
insurance and taxes. The student course evaluation forms also
are included in the report. ' : ;

\ .
The interest and support among the Choctau students was noticed
by other agencies in the community. As the program developed,
numerous attempts at interagency cooperation were made. More
formalized coordination between the health and social services
and the, adult education programs was a direct result of these
attempts. It was agreed that adult education in consumer and
homemaking skills should add items on fighting inflation by
more enlightened food buying. In order to coordinate with this
unit, soc¢ial services bejan a program introducing the use of _
food stamps. The researchers noted that this program demonstrates
the effects & responsive consumer and homemaking curriculum can
have on a disadvantaged community and other agencies working in
the community. - :

Researchers from three states (Indiana, New York, and Ohio)
collaborated to develop and, subsequently, test two courses
preparing disadvantaged pupils for homemaker and wage-earner

" roles (Nelson et al., 1975). Both courses were planned to
orient pupils to a possible dual role in life. Emphasis in cne
was oriented' to homemaking and in the other to preparation for
‘obs in food service at the entry level.

A three-week workshop for selected teachers was held at one

the cooperating universities. The aims of the workshop were to
sensitize the teachers, gain insight into the needs and
characteristics of disadvantaged youth, analyze feelings and
perceptions which influence teaching, develop the home economics
curriculum plans, and select or develop materials for the
curriculum. Twelve experimental groups and twelve control

groups of high school pupils identified as disadvantaged and
potential dropouts were involved in a pre- and post-test

design. Six treatments were tested. Treatment I (the basic
treatment) consisted of a course, meeting for two consecutive
school periods per day, which focused on the dual roles of
homemaker and wage earner. The teacher helped develop the course
and received special training. She arranged for a supervised
work experience for the pupils and was availakle to the pupils

in a conference period each day. Treatment II included the basic
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treatment. reinforced with home contacts and the use- of community
resources. Treatment III innluded the basic treatment reinforced
wit’ use of school and community educational resources. '
Treatment IV included the basic treatment reinforced with a
combination of the resources of II and III. Treatment V was the
basic treatment taught by a teacher not specially trained in its
use. Treatment VI consisted of a course focused primarily on

~ the role of homemaker taught in two consecutive class periods ;
each day by a specially trained teacher. This treatment featured
a regular conference pzriod for students and reinforcenient by
social and educational agencies. The efficacy of the courses

was tested with 139 pupils in experimental groups and 147 in
control groups. '

Instruments were selected or developed to measure pupil progress
toward objectives of the courses. All were acceptable in terms
of established validity. Reliabilities of the instruments were
as follows: achievement test (homemaking and employment), .65 -
.76:. achievement test (homemaking), .73; Scale of Self Concept,
.620- .68; Rotter's Locus of Control, .47 - .51; Attitude

Toward Marriage, .62 - .73; Attitude Toward Child Rearing, .55 -
.71; Attitude Toward a Dual Role for Women, .80 - .83; Attitude
Toward Work, .77 - .83; Becoming Employable Rating Scale, .75;
On-the-Job-Management, .75; safety, .8l; sanitation, .79; (the
same scales adapted for the work of the home, respectively, .97;
.99; .97); descriptive rating scales for specific job skills of
cafeteria counterperson, .92; walter/waitress, .89; cook's helper,
~.91; dietary aide, .78; short order cook/lunchroom counterperson,
+74: Homemaker Meal Service Rating Scale, .98; My Job Satisfaction
Scale, .85; Employer Rating Scale, .75, C

An analysis of variance determined the between-school differences
on the variables under study. They were small relative to
within-school variation, thus permitting pooling of all data for
each treatment. The t test and the chi-square test determined
differences: the nonparametric sign test assessed direction of
gain score difference between pre- and post-test and post-test/
retest results on measurement instruments. The strongest
evidence of gain for pupils in the course oriented to wage
earning was in te’ as of their self-concept, feelirgs of self-
worth, equality with others, and respect for themselves. Attitudes
toward work moved in a positive direction and continued positive
when measured a year later. The pupils gained in characteristics
enhancing employability.
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Pupils in the wage earning course made gainq‘more aonsistently
than those in the homemaking course. However, pupils in the
homemaling-oriented cou.se, comparved to the control groups,
gained and retained more positive attitudes toward work; and -

~ their academic records improved for the year of the experiment.
The courses did not serve to improve’ school attendance or keep
pupils in school during the succeeding year. Gains in knowledge
appareritly were lost by the end of the year following the .

- experimental courses. Strong impact on pupil attitude toward a
self-sustaining marriage and desirable child-reatring practices
were not seen. Théere was only a limited contribution of the
courses to positive attitudes toward a dual role for women.
However, pupils believed they had learned, teachers believed
this, and employers indicated satisfac¢tion with work nerformance.

The compensatory agency resources, as utilized by teadchers, did
not make, any impressive contribution to helping pupils achieve
the objectives of the courses. The complete and specific
curriculum design for the project was found to be used
effectively by teachers who had not participated in its
development and/or had not received special training related to
.its use with disadvantaged students.

Dougherty (1977) compiled a volume of program procedures,
educational strategies, and teaching materials related to
Qconsumer and homemaking programs for the dlsadvantaged. They
~are the contributions of vocational home economics educators in
Wisconsin and appear to ‘be a rich source of programming
information.

CURRICULUM FOR
TEACHER EDUCATION

The purpose of Stuart's (1974) three-phase study was to develop,
1mp1ement, and examine the feasibility of self contained
nstructional units for use in formal courses or as self-paced
materials in field experiences for supervising teachers. In
Phase I, forty-four teacher educators were randomly sele¢ted
from a list of 562 names supplied by the USOE; thirty-four
supervising teachers were randomly selected from lists supplied
by universities; and twenty-one student teachers were selectzad
from Georgia College and Southern Illinois University. This
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- sample was asked to identify the
competencies for supervisors of s
of fifty competencies from the re

sgarc

£ifteen most eéssential

tudent teachers from a suxrvey
h oh supervision -skills.
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The survey was. assessed for

walid

ity by a committee at Southexn

Illinois University and pre-

fested on a. group of sixteen teachers.

enrolled in a supervision course.

to place more emphasis on

conpetenc

Teacher educators were found
ies related to professional
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development; supervising

teachers emphasized instructibnal

competencies; student teach

ers selected competencies related to

management and eéyaluation. -All three groups agreed that
enthugidsm fox t%aching was the most necessary attribute. The
s relationship between the student teacher and the supervising
teacher in evaluating strengths and weeknesses also was judged

impoxtant.

Phgse 1T involved development of competéncy based modules.
pasic format of five corvwonents was selected: the essential
competency for the conceyt of the module: performunce objectives;
exercises to assist teachers in developing or -imrxroving the
competency; self-agsesgssment devices; and enrichment régources.~
Modules were completed for two competencies judged to e most
essential: "demongtrates enthusiasm for his/her profession"

o
oy

s

i

&

and "provides for opportun
teacher and self.” 1In Phas

ities for interaction between student
e 111, a panel of ten judges was asked

to evaluate the two completed modules.

A four-point rating

scale was used to evaluate each module.in terms of appearance,
format, component parts, and adaptability for use in the field.
Judges rated the materials as 3.4 in adaptability and 3.1 in

terms of ecceptability as a'form of individua .ized instruction.

Among other useful mater
studerts are those produced by Waggener (1973) for home econonics

teacher education students at Murray State University. In

addition to the brcadly defined general cbjectives, more specific

]

conceptuai an’ content outlines were developed.

J

Oppert (1976) develnped and tested

correspondence course on

metrics for home economics

teacher:

The two-semester course

uged a variety of informat

ior 31d rksources in a five unit

séquence, designed so that stud

ints would pass through five

stages of. adoption (awareness, anformatio

a gathering, apr.iication,

trial, and adoption).

in iddition, the course

was planned so

that instructors could teach in a similar fashion.

T

jals with special emphasis on disadvanéaged




 SUMMARY

"In summary, developers of currioula and teachiag Laad eriala serve

a wide variety of audiences: middle school, junior high, and
high school students; postsecondary students; speclal needs
learners; and students in teacher preparation programs,. . Some

developed modules or units of instruction, others curriculum

guides: Some provided bases for curriculum in the form of
competency statements, conceptual statements, or|identified
family policies. A complete self-instructional course, initially
used by correspondence, was developed to help te chers aonvert

to metrie sxstem use.
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' SEX-ROLE STEREOTYPING

Legislation prohibiting sex discrimination in federally- assisted
education programs’has numerous ramifications which have caught

the interest of home economics education researchers. Among:

the reports included in this review are five research studies

and three reports of curriculum materials development. Two

of the research reports deal with sex stereotyping in educational.
materials; three studies relate to attitudes and expectations.

A pilot project of inservice education to reduce sex~role ’

stereotyping in vocational.education also is reported.
. ‘ ~

REDUCING SEX-RCLE STEREOTYPING

Far:-is (1977) set out to devise, implement, and evaluate an
inservice program which would encourage home economics and other
vocational teachers to reduce sex stereotyping in interpersonal
and family relations. The sample was composed of teachers at’
Board of Cooperative Education Service (BOCES) gchools in central
New York. The stratified random sample was drawn from rural,
mixed, and urban districts. Control and experimental groups were

selected and inserwvice programs conducted for experimental groups.
Pre- and pos+-assessments were carried out. The evaluation
instruments {nainly developed by the author and her staff) and
their estimated reliabilities (where available) were as follows:
The Openness to Innovation Scale (.95) provides a measure of

a teaéher's willingness to consider new ideas; The Feminism

Scale (.84) is concerned with one's overall view of women in the
variety o:i roles available in society; Expanding Marital Roles
(,9C) is a Likert-type questionnaire which measures attitudes
toward husbands and wives assuming non-traditional roles; Teachers'
Fxpectations of Students is a three-part semantic differential
crcale to measure possible stereotyped differences between
teachers' assessments of tvpical nys and girls; ‘The Knowledge
Quiz is a ‘crue-false inst: -~ which assesses general knowledge
of the concept of sex stereotyping and its effects. Because

there were SO many tests to administer, some were randomly
distributed among the population. Some diffigulty was encountered
obtaining cooperation of the selected subjects. Feedback indicated
that the after-school hours of the program and the state forms to
be filled out were deterrents. Comparisons for equivalence on

the six questionnaires indicated that the controls were ,
significantly more open to change than the experimental subjects.
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' Hence, there was reason to questlon equality of the two groups.
' Both groups -showed sex stereotyped perceptions of students,

Results indicated very little change in the attitudes of program
participants. This may be partially due to the dissimilarity of
the groups. It is more likely, :.owever that it is not feasible
to expect a six-hour workshop to induce major changes in
attitudes. Further analysis of the data by sex indicated that
females had fewer traditional notions about the activities of
wonen. This suggests that the program should expend greater
efforts in changing the men's more biased perceptions. As it
betame clear that a six-hour workshop could hope to do very little
in verme of affecting all vocational educators, the project -

" emphasis shifted to investigate alternative workshop designs.
Goals of the project became (1) evaluating available resources, &
(2) identifying appropriate instruments for evaluating program - B
objectives, (3) pilot testing the program, and (4) developing f
and making available a source book for conducting programs.

DESIRABILITY AND PROBABILITY
OF TITLE IX OUTCOMES

Nies (1978) investigated the opinions of vocational center teathers
regarding the desirability and probability of Title IX - ,
implementation on their programs, identified obstacles to
implementation, ascertained how teacherg were informed of the
legislation, identified the extent to which they were involved in
composing -their districts' Title IX compliance gtatement;. and
investigated whether the effects of Title IX implementation were
perceived as different for male and female students. The
disproportiona%e ;random sample consisted of 244 teachers: 58

. in health occupatioqs; 54 in personal and public service \(a
majority were home economics teachers), 3] in agriculture, and
50 each in business and industry. The instrument designed

' consisted of four partg: a 22~item Likert scale solicitirg
iﬁformation on the anticipated changes and cesirability of
implementation; seven questions on how teachers wer~ informed
of the legislation, a list of fourteen potential obstacles to
implementation, and questions relating to characteristics of
the respondents.




Results indicated that 51 percent of the rospoandents simply had
not been informed about Title IX. The majority of those who were
informed noted that thejir source of informatlon was faculty
meetings., Less than 10 percent had been involved.in developing .
their school's compliance statement, Howevex, 55.8 percent would
like to participate in such activities. Of these, 72 percent
noted that the form of involvement they would prefer was inservice -
programs. A major obstacle to implemeniation of the legislation
was perceived as male students not wanting to take traditionally .
female classes. Fewer respondents saw disinterest of female
students in the traditionally male classes. Parental attitudes
toward their sons or daughters taking nontraditional classes were
percaived as a similar obstacle. Seventy-five percent of the
teachers saw couns2.0ors encouraging students to enter traditional
classes. Employers willingness to hire students trained in
nontraditional skills wag seen as a greater problem for females
than males. " Teachers in personal and public services were the
nost positive concerning desirability of the Title IX outcomes.

As a group, the vocational center teachers were more positive
about the desirability than the probability of Title IX

outcomes being observed within the next five years.

i {
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STEREOTYPING AND BIAS Cé?’;.f
IN EDUCATIONAIL MATERIALS

o %y
Weis (1979) reviewed home economics teéxtbooks published between o’
1964 and 1974, many of which still are used in home economics a
classrooms. The study examined these booklets for sex bias in
the gender of the target audience, the use of masculine and
feminine pronouns, photographs portraying males and females in
selected role environments, and the psychosocial role behaviors
encoursaged for males and females. In addition, the researcher
looked at whether such factors differed in textbooks grouped
by subject matter or year of publication. (Not taken into account
was the nimber of books in a given area published per year which
might influence year-to-year variability.) Chi-squared tests
of signifitance of percentages of males-females in each factor
were used. Content validity of the four types of data collection
was established. ‘
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Sex-role stereotyplng was evident in chLhing and textile texts
in all four aspects. Foods and nutrition were female~oriented
in pronoun use,’ reference to specific individuals, role
.environments, and photographs. Housing and art textbooks were
fairly equitably distributed between the sexes; however, males
tended to be depicted in outdoor and females in indoor roles.
Human development and fam&ly relationships texts were the most
equitdbly distributed. Eooks in manadgement and consumer education
also were fairly equitably distributed but tended to emphasize
nurturing roles for females .

Concerned with the idea that hume economics is perpetuating
traditional roles of women in society rather than reeducating
them for new roles, Krosky (1974) also investigated textbooks

and materials used in the teaching of home economics. Units

in ¢hild care, foods, family relatlons, consumer buying and/ox
management were selected for study in four high schools, Four
teachers, each of whom had at least flfteen\years of experience

in home economics and who were active in developing curriculum
change, were the primary sources of information on the material
used. Content analysis was conducted of_the visual compoénents

in which humans were depicted. Categories in which sex role
‘differentiation was identified included active versus inactive -
representatlon, occupatlonal choices, recreational choices, home
management, consumer buying, and food related activities.. Results
indicated that sex stereotyping did appear in the materials.

‘For example, males were depicted pursuing a number of occupational
choices, whereas women were restricted to a few traditional
occupations; males were shown as more attive than® females, and
females were depicted more often than males as nerforming nurturlng
activities.

\d

ATTITUDES, PERCEPTIONS R ;
AND HXPECTATIONS

Bentivegna (1974) studied home economics as a sex-typed profession
(98.5 percent female). The prlmary objectave of the study was to
develop an instrument f£or assessing attitudes of prcfessionals
toward acceptance of members of the opposite sex into a sex-typed
field. The infiuence of professional commitment upon acceptance
of members of the opposite sex and the effects of selected
‘demographic variables upon acceptance were examined. Every
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tenth female and all the males listed as members of the American
Home Economics Association were contacted. The sample consisted
of the 211 females and the 59 males who responded. The Sexist
Attitude Inventory (SAI) was developed from the responses of

175 male and female home economics graduate students to a-
questionnaire on attitudes toward placement of men in home
economics. The final instrument consists of nineteen positively
stated and twenty-seven negatively stated attitudes. On theé
final sample, a reliability of .826 (Rabinowitz and Eikeland
ANOVA reliability) was computed with a mean intercorrelation of
.094. The inventory \of Loftis' (1962) Measure of Professional
Commritment were mailé& to subjects. “

Results (¢t test)‘indléated that there appeared to be no’
correlation betwee: level of professional commitment and

attitudes toward scceptance of males in the field. One-way

ANOVA indicated no significant relationship between professional
salary and acceptance. Individuals holding office in professional
organizations were found to be gignificantly (p<.0l) less willing
to accept males the . non-office holders. This was the only one

of the ten indices of professional achievement (conducting
research, participation in national or academic committees,
consulting, authorship, offices in professional organizations,
achievement of tenure, presentation, publishing in journals, _
academic degree) which was found to have a significant relationship
. to acceptance of males. As only one of the ten variables
associated with professional achievement was associated positively
with acceptance, it was concluded that the variables do. not
systematically influence attitudes ‘toward acceptance. Among
demographic variables examined’py t tegt, a’significant

difference (p<.01) showed maley to be ‘more accepting than |
females. Age was not significantly related nor was length of

work experiance. Additional analysis showed that length of

time in home economics signif@cantly affected acceptance. Those
in the field for a shorter pdriod were more accepting. The i
researcher suggested that this may reflect the fact that females
in the field for a longer period may have encourntered con iderable
discrimination and may now have reservations about men entering
the field. The SAI is recommended for use in examining sex
discrimination in other fields. Lo

......
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Heinsohn (1974) studied 950 female college seniors to determine
the relationship between sex role equality attitudes and
expectations for careers. Four socioeconomic status levels =--
very low, mid-low, mid-high_and very high -- were devised fxcm
data on father's education and occupation and parents' income. .
Indices were developed, one of which described the subjects as
being traditional.or non-traditional with respect to their sex
role equality attitudes. The other described the gubjects’
work/career expectations as family oriented, uncommitted, or
career oriented. One-third of the sample was found to be |
traditional and two-thirds nontraditional., Traditional women
were more likely to be of low socimeconomic status. Their
work/career expectations were most often characterized as family -
oriented or, less frequently, uncommitted., Nontraditional subjects
were more likely to be uncommitted; if not uncommitted, they
tended to be career~oriented. Nontraditional, uncommitted women
appeared to have an intellectual conc¢ept of sex-role equality
but seemed unable or unwilling to carry this over to include
clearly defined work/career expectations.

*

Arms (1974) examined the expectations and preferences for

marital and parental roles of university freshmen and ths .
relationships of such expectations with the following variables:
sex, home background, parental income, residential status, .
parental occupation, marital status, and racial/ethnic backgrcund.
Three specific marital and parental role relationships were
investigated: (1) the traditional, which includes sexual
division of labor and authority; (2) the equalitarian, in which
there is no division of labor along sexual lines; and (3) the
non-conformist or experimental, in which roles ar2 reversed from
the traditional. The role of fathers in parenting and marriage,
largely ignored in research also was investigated.

A five-point Likert~-type attitude scale was developed to measure
the extent of agreement or disagreement with atatements of
marital and parental role attitules. Eight categories were
identified: basic decisicns concerning marriuge and parenthood,
home responsibilities, parent-child relationships, social and
religious relationships, financial income and management,
parsonal characteristics, education, and decision-making. Six
statements (two each for traditional, equalitarian, and
experimental) were constructed for each of the categories,
resulting in four 48-item personalized questionnaires (male
expectations, male preference, female expectations, female

o
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preferences). These items, judged by the researcher to reflect
current attitudes, were submitted to a jury of four experts who
rated the items according to which of the eight categories they
belonged, which of the three attitude types they reflected, and L
the general quality of the item. A test-retest of the i o
questionnaire yielded a Kuder~Richardson internal, reliability T
coefficient of -.67. Respondents to the final form of the
instrument were 773 college freshmen. Each was asked to respond
to either the expectations or preferences questionnaire; 374
students (160 men; 210 women) responded to the expectations
questionnaire and 399 (162 men; 236 women) to the preferences
questionnaire. Correlational comparisons showed results of the
two forms of the test (expectations or preferences) to be
significantly different; hence, data from the two questiofnaires
were analyzed separately. Differenczs in sex were tested by
t tests while one-way’ ANOVA was used to examine differences in
the other variables; differences were considered significant at
the .05 level of prcbability. '
_ .
Results indicated that the expectations and preferences of
marital and parental roles by this.population are not the same.
ctudents appeared to feel constrained by society ‘but expressed
the desire to make changes if given the opportunity. There
was a clear three-way split among, the traditional, equalitarian,
and experimental roles. Freshmen’ seemed to prefer and expect
equalitarian role relationships first,“then experimental and,
lastly, traditional role relationships, although those with
parental incomes under $10,000 appeared to he significantly more
traditional in their prefgrences and expectation that those
of higher income level. Other studies have documeénted the
increasing standing of the equalitarian role. From the
considerable differences in expectations and preferences between
male and female freshmen, the researcher predicted considereble
marital conflict. The independent variables of home background,
parental occupation, and racial/ethnic background appeared to
have little effect on the dependent variables of marital and
parenting expectations and preferences. In the light of the
discrepencies between men and women in their expectations and
preferences toward parenting and marriage, the researcher
recommended that a family life education course be required of
all. Suggested concepts included basic techniques of .
irnterpersonal cormunication, exposure to marital and parenting
roles different f.om those experienced in one's past, increasing
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S sensitivity to one's own attitudes and habits, and opportunities
/// for men to interact with children. - '

Sex stereotyping was reflected in findings of Monts and Barkley
(1978), in a study of essential life skills (ELS). They found
that males noted more ELS for males than females in an employee
role and more ELS for females than for males in the family role.

e crGené¥ally, females concurred with this point of view and noted

! more ELS for males than females in the individual role. This
also was seen in the comparative assessment of secondary consumer
and homemaking education programg in Illinois (Fults, 1972).
Results of a chi-square analysis of differences between male and
female respondents indicated that females learned little about
fraud, while males reported learning a great deal. Females
reported having learned how to shop; males did not.

DEVELOPMENTAL PROJECTS AND MATERIALS

Ford (1976) focused researxch. study on middle and junior high

school teachers regarding their needs for a sex-role, stereo-

type free home ‘economics curriculum in preparation for teaching
integrated classes. Emphagis was placed on the development of
curricular materials, several of which could be covered in a
six-to-twelve week session. At curriculum development meetings,
the twenty=-four teachers involved addressed such gquestions as;:
What changes in students were expected to result? What knowledge
and skills must be developed for the objectives to be accomplished?

What approaches will ascist the students most in accomplishing
these objectives? How can it be determined whether objectives
have been reached? 1In field trials, 205 mini-units were
distributed among teachers :xpressing an interest in pretesting
them. Of these, ninety-five were returned with complete data.
The purpose of these units was to provide equal educational
opportunities in Home economics to male and female'middle school/
junior high students. The resulting units appear to be free of
any sex-role stereotyping. Smith (1977) described a statewide
program to eliminate sex bias in occupational education in

North Carolina. The researchers recomménded that the ' following
practices be adapt&d by other programs addressing this problem:
(1) that state and local leaders develop the concept that it

is sex bias, an unconscious complex of attitudes and behaviors,
which says that men and women are basically different; (2) that \
the unconscious, unintentional aspects of gex bias be stressed

in conjunction with an understanding of how bias can affect
students and teachers alike; (3) that biases toward men as vell
as toward women be presented; and (&) that a discussion of the

t °
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potential personal effects of s:x bias preceed any discussion
of action to eliminate sex bias. The researchersg stressed
that state program plans be tailored to the needs of each

area. Concepts which should be included in any plan to
eliminate sex bias in traditionally "female" programs are ample
time to discuss boys' feelings about doing what was previously
considered girls' work and the girls' feelings about having

the boys included. Educational materials turrently in use
should be examined for sex bias. Since it is unlikely that -
all materials can be replaced, methods of -teaching should be
planned with special care. Examples of 'individuals who have
successfully entered careers traditionally held by the opposite
sex shculd be provided as role models for the students.

The National Center for Research in Vocational ‘Education in its
Dissemination and Utilization Program, provides a periodically
updated annotated list of tested resources related to sex equity
in vocational education. Items are selected for their uscfulness
to educators, counselors, administrators, and parents in program
planning, preservice and inservice teacher education, cliassroom
use, and program monitoring. ("See Resource Update: 1979.")

‘

SUMMARY | o

1

JIn summary, it is not surprising to note that a six-hour workshop
failed to result in changes in attitudes about sex role equality
and that the males in the workshops held the more traditional
views of women's roles. Sex role equality attitudes studied with
large samples of college student femalé's were found to be far more
nontraditional than traditional. However, career expectations

and expectations for marital and parental roles were uot in
harmony with expressed nontraditional views of sex role equality.
Textbook and other teaching materials were found to be sex-role
stereotyped. Teachers of middle school children expressed their
desire for curricula for use in integrated classes that would be
free of stereotypes. In at least one state, vocationaleducators
had not been informed about Title IX and very few had been involved
in developing compliance statements. .Most believed the legislated
outcomes would be.desirable, but few expected to see them in the

near future.
4
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OCCUPATIONS IN HOME ECONOMICS FIELDS

Q
]

Among’ the studies selected for review, one provided information
about the influences on enrollment in occupational home economics'
courses. _Information on New York State high school graduates
related to their success in job placement is reported in a follow-
up study of those prepared to take jobs in child care; another:
‘follow-up study queried graduates of occupational courses in
Kentucky and Virginia. Methods of teaching were explored in two
studies. Four reports dealt with curriculum developed fcr
occupational programs. One examined perceptions of home economics
related to day~care services.

ENROLLMENT IN OCCUPATIONAL
HOME ECONOMICS COURSES _ : _ .

Determination of the extent to which enrollment and non-enréllmerx
in a secondary school occupational home economics course was related
to self-concept and career maturity of twelfth grade students was
the focus of a study by New (1974). The sample comprised 303
twelfth grade students randomly drawn from eight high schools.

It included three groups: students enrolled in occupational home
economics courses, students enrolled in consumer and homemaking
courses, and students not éenrolled in home economics courses.
Variables of ability, socideconomic status, work experience, and
previous enrollment in home economics courses were investigated.
The students were found to be similar on socioeconomic status,
full-time work experience, number of months spent on all work
experiences, and hours per week spent on current jobs. They were
significantly different on ability, previous enrcllment in home
economics courses, and first and second parttime work experiences.
The Crites' Attitude Scale and Competence Test ‘0f the Career
Maturity Inventory, the Waetjen Self-Concept as a Learner Scale,
and a career development questionnaire were administered to
participants at the end of the school year.

The following conclusions resulted from the analyses of variance
nsed., When maturity of career choice attitude and career choice
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competence was meabured by'scores vbtained on the Crites' Career

Maturlty Inventory, students enrolled in occupational home 0

economice courses. evidenced levels of maturity similar to students
enrolled in consumer and homenaklng courses and those not enrolled
home economics courses. When self-cohcept was measured by the
Waetjen Self-Concept as a Learner Scale, students enroclled in
occupational home economics courses evidenced similar positive
self—co$cepts of task orientation and class membership; however,
they ‘evidenced significantly less positive self-concepts of
motivation and problem solving tlan students enrolled in consumer
and homemaklng courses and those not enrolled in home economics
_courses. The ability of senior students was positively correlated
with career maturity and self-concept. Higher achieving students
tended to evidence more mature career choice attitudes and

competencies and more positve self-concepts than lower achieving
students.

N

METHODS OF TEACHING K

Research has indicated that realistie goal setting behavior is
correlated with past academic success. Harvey and Nelson (1972)°
examined the effect training home economics occupations students
in goal setting behavior has on performance level: The subjects
selected were seventy-four home economics occupation students ‘
enrolled in classes in the food or health services areas. The
high and low ranking students were randomly distributed among.
four treatment conditions. Treatment Group I consisted of a
realistic laboratory experience in which goal setting training
was provided. Students were asked to respond to a questionnaire
measuring willingness to enter competitive situations, and a real
life experience with goal setting training was provided. Treatment
Group II received the same treatment except that they received no
goal setting training in either 1aboratory or real life experiences.
Treatment Group III did not partlclpate in the lab eﬁ:erlence
but were asked to respond to, the guestionnaire. After ~they
participated in the real life experience with goal setting,
the questionnaire was again administered. Treatment group
IV was simply given the pre- and post-measure questionnaires. °

3 N , \
The laboratory experience consisted of, examlning ten pictures
depicting scenes from each of six Oﬁcupatlon short order cook,
cook's helpe?f cafeteria counterperson, dietary aide, nurse's
aide, and waitress. Each picture included at leakt twelve errors,
e.g., inappropriate dress or action. Goal setting training
consisted of allowing the -student to set a'goal for number of
errors to be identified in the first picture.
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In the real life experience, students:were asked to rate themr .
class work experiences on a job skill rating scale and a twenty-
two category "Becoming Employable" scale. As in the laboratory
experlence, subjects were allowed to. set their own goals and B
were given training in appropriate goal setting behaviors. The
attitude questionnaire which measured willingness to enter -
competitive gituations was a ten~item Likert-type scale. B

Results on the laboratory‘tralnlng usxng a "least squares" solutlon
for two way ANOVA indicated that subjects receiving the gval
setting training performed significantly better (.005) than
subjecta who did not receive the training. Treatment diffexences
in the real life experience were not significant. Both T1 and

T3 subjects achieved 54 percent of the goals they had set; however,
Tl subjects set approximately twice as many goals. The difference
was attributed to the goal setting training, Di.fferences between
group Tl and T3 and group T2 and T4 were significant at p4&.1l?

A more posmtlve attitude change was noted for the former group.

A sigrificant (p<.10) interaction between achievement motivation
and treatment effect was noted. T2 subjects whc were highly
achievement motivated evidenced the most positive attitude changes
of all groups, whereas T2 subject who were low in achievement
motivation scored the most negzlive changes of all groups. @

Three groups of school food service managers ‘participated in a
study by Acacio et al. (1972) designed to compare the relative
merits and effectiveness of programmed instruction and Jroup
training. A group of twenty-one munagers studied a self-
instructional package ‘administered as a home-study course; another
group of twenty-one attunded three shart courses; and a control
group of nineteen received no training. All of the participants -
were classified according -to length of experience in food service
and level of education. Pre- and post-tests were administered.

.The three groups were comparable in regard to pretraining job

knowledge. For the self-instruction and short-~course groups,
there was a significant gain in job knowledge of nutrition, type-
A lunch, menu making, and the three areas combined. ‘The mean
gain scores of the :combined sélf~instruction and short-course

. groups were significantly higher than those of the control.

Length of experience in food service made no difference in pre-
training job knowledge or amount learned. -Employees with ¢grade

12 or more education had significantly moére pretraining job
knowledge of nutrition than those with Less education. Regardless
of level of education, employees who had programmed "instruction
learned as much as those in short courses for the three subject-
matter areas coémmon to both.
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The participants in the self-instruction group had an overall
favorable attitude toward the self~instructional package ang
toward programmed instruction as a method of training. They liked
the self-instructional training program because it facilitated
studying, was convenient to use, and provided additional or new
information. Nevertheless, the participants disliked- some aspects
of the program, e.g., interruptions while studying at home,
absence of an .instructor, and having to learn how to study on
their own. . .

A four~year research effort hy Lowe et al.. (1978) focused on the
availability of curriculum materials 'in home economics occupations
and the development of competency-based teaching modules in areas
where high quality curriculum materials were not available.
Modules in.the series included: care and independent living
services for aging; catering services; clothing alterations;
consumer services; fabrics and tex-iles merchandising; fast food
services; furnishings and housing maintenance services; housing
management services; securing employment, and window treatment
services. These modules are all based on the "lattice" concept -

-~ enabling trainees to work in other jobs using comparable
skills or to move vertically in the same job zarea by acquiring
additionai skills. Each of the modules includes pre- and post-
assessment devices and a variety of teaching strategies. Each
'module considers the affective, cognitive, and psychomotor
learning pertinent to performance of the various jobs covered.

The modules are specifically designed for trainirng and providing’
upward mobility opportunities for workers in the human service
occupations. All ten modules developed were field tested with

a sample of seventy-five sites and 1389 learners at the secondary,
postsecondary, or adult levels in both school ‘and non~school
settings. The pre- and post-assessment instruments were.submitted

to juries and assessed for content and temporal reliability (85
percent agreement), objectively (100 percent agreement) and construct
ard content validity (50 percent agreement). Results indicated
that a clear majority ol the teachers found almost all items good
to excellent. All of the curriculum modules were sho .o be
effective in increasing learner competencies identifie. within
each module.

A national study was carried out by Beavers (1979) to validate
program and performance standards for four postsecondary occupational
areas: fash on merchandising, fashion design, apparel services,

and window reatment services. The objectives were to identify
common and unique competencies for the four areas, develop program
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standards based on information from exlisting postsecondary programs,
and validate program standards with a sample of educators and state
educational supervisory personnel. Phase I included a survey of
existing postsecondary pnggrams. An initial questionnaire to.
identify program types wa® mailed to 271 institutions representlng
all fifty states. Information compiled from the initial _
questionnaire was used to devaiop program standards statements

and provide direction in develorment of competency statements.

The program standards dealt with general program statements and
with items related to specific occupational areas. Respundents -
were asked to respond on a 99~point scale with the degree of
percelvpd importanne of the standards. Thirteen educators and
superVLSory personnel pre-tested the questionnaire and made
suggestions for revisions., Standards were divided to include

a set for fashion merchandising and a set for the other three areas.
Standard statement respondents were fifty educators in the fashlon
merchandising field and fifty~four educators in the other areas.

Competency statements were written based on the tasks performed in
ithe four occupational areas. The statements were compiled into

one ingtrument for each of .the four areas. Separate questionnaires
with the same competency si.atements were developed for business
personnel and educators in each area; demographic data and other

" basic information varied. The fashion merchandising questionnaire
included competencies needed for entry and mid-management levels.

Mean responses for program standards and competency statements were
determined. Mean responses to the competency statements from
educators and business personnel were plotted for each area, and

a determination was made that no differences existed in the way
the two groups were responding. Thiee scattergrams were prepared
for the mean responses to the competency statements for fashion
uns*gn and apparel services, fashion design and window treatment
servicay, and window treatment and apparel services. Sixteen
competencies were found to be common to all three areas, forty-
three were common to apparel service and fashion design, twenty
were common to fashion design and window treatment, and sixteen
were common to window treatment and apparel services. Sixteen
competencies were identified as important competencies for entry
level fashion merchandising programs, and thirty-five additional
competencies were identified as important for mid-management level
positions.
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White (1972)  studied the potential of existing technical child
development programs for incorporating a lattice~ladder concept

of career mobility in order to suggest changes which would promote
greater mobility among graduates of such programs. The populatlon
~-gonsisted of the 150 technital~level child development programs,
certificate and associate, offered by the 131 technical institutes.
Ninety-six institutions offering 107 programs respOnded to the
request for their catalogs. 2 7

HEW guldellnes for categorizing general, basxc, and technlca//
courses in technical education were employed in developing
worksheets for tabulating curriculum offerings. To obtaih more
detailed information on the methods employed in training students.
to work with preschoolers, children, and youth, a questionnaire
was developed with space provided for writing in methods not
included .in the checklist. Questionnaires were mailed to the
ninety-six institutions; fifty-one institutions, offering sixty-
four programs, responded.

In developing a model for assessing career mobility, two deans of
technical colleges were asked for criteria which: could be used in
evaluating programs in terms of whether they permitted career
movement into other areas at professional levels. Relating their
‘responses to literature on the lattice-ladder concept, a model
program was developed which would provide depth and breadth of
knowledge, skill, and experlence to help students devr Lop
versatility, and adaptability in related fields. The.model was
then used to evaluate the curricula offered by the programs for
which data had been received.

There was considerable variation among programs in terms of courses

required in the general, basic, and technical areas. The courses
most commonly required for the associate degree are as follows:
general courges: sociology, composition, general psychology and
biology; hastc courses: child development, child psychology,
foods/nutrition, health education, and marriage; technical
courses: oractlcum, preschool edueatlon, art, music, creative
activities, science, preschool llterature, organization of schools
for young children, community services, infant nutrition, story-
telling, dramatics, and first aid. Approximately 90 percent of
the programs included laboratory experiences. Eighty-six percent
offered supervised work experience.




Most of the associate degree programs (81 percent) offered
opportunities for transfer to four-year ingtitutlons offaring
professional level programs. No provision for transfer credit
was made  in the certificate programs. Eighty-e.ght percent of
the graduates were considered prepared for work as teachers

aides in preschools.. They were believed to be less prepared to
work in elementary schools, children's hospitals, and homes for.
dependent .children. “hite, in summary, designed a broader and
more flexible curriculum guide offering more electives, a reduced
number of required courses, and more tecnnical (ourses as electives,
- pelieving that use of the lattice-ladder ccnzept for curriculum
development provides the foundation for flexibility on the job
and adaptability needed to work in related areas.

Leonard et al. (1978) developed a comprehensive collection of
performance objectives, performance guides, and criterion~
referenced measures organized by the job structure of geaerax
‘house worker. The literature review and interviews indicated

that the demand for ‘household workers has exceeded the supply

for some time for reasons related not only to low wages, the
tedious nature of tasks, and the lack nf advancement opportunities,
but to the increasing numbers of women entering the labor force.
Home economics teachers identified 437 persons employed as house
workers by locating at least ten such persons in each parish
throughout Louisiana, where the research was conducted. From

'a sample of 158, 134 responded to inventories designed to elicit
information regarding time spent, duty ‘and task descriptions,

and eguipment used. A highly qualified writing team of six
members developed the performance objectives, criterion-referenced
measures, and performance guides. postsecondary, secondary, and
vocational teachers; supervisors/administrators; curriculum
~specialists; employers; and incumbent house workers reviewed and
evaluated each element for each task.

PERCEPTIONS ON

DAY CARE SERVICES

Allen (1975) investigated the potential relationship of home
economics to a changing need of families, namely, the need for
day care services. ‘

The urban population studied included selected groups of home

economics educators, early childhood majors, home economics
majors, parents of preschool children, and early childhood
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educators., A questionnaire ascertained the perceptimns of the
subjects regarding generalizations on the home economics subject
matter areas of family relations and child development, home
management and family economics, foods and nutrition, and textiles
and clothiny. Responses were analyzed for frequency and
gsignificance at the .05 level, utilizing a chi-square-test.,

Despite the fact the popuiation groups reported that their
exposure to home economics at the junior high schoel level wae
limited to the study of foods and nutrition and/or clothing and
textiles, they reported a prlmaxy agsociation and identification
of the subject areas of home management -and family economtcs

‘with home economics. The area of foods and nutrition rgnked
second. Clothing and texviles ranked third. Home reconomics
aducators and students majoring in home econonics reported a
greater exposure to the breadth of home economics subject matter
areas as a result of college courses. Dual purposges of home
economics education were perceived. The professional component
was identified as strengthening family life. The personal’
component was identified as helping indiwviduals learn how to
become better homemakers. The. following generalizations were
perceived by three-~fourths of the respondents as being essential
or important in the preschool clagsroom: our bodies mnst have

" nutrients; each indisvidual is unique and no two families are
exactly alike; and families and individuals have different values
and ways of doing things. Of the sixteen genera117atlons
studied, those most closely identified with home economics were
related specifically to the study of foods and nutrition; the
study of housing as it related to designm, location, organization,
household and household equipment; and the study of clothing
(but not textiles). Respondents associated the generalization
related to uniqueness of individuals primarily with psychology
and those related to values primarily with sociology and
secondarily with home economics. It was concluded that the
strong identification and association of home economics with

the subject matter areas of home management and family economics
and foods and nutrition may provide a means of relating home
economics to comprehensive day care programs.

FOLLOW-UP STUDIES

Butler (1971) in a five year study, focused on child care service
programs in New York State -- on their success in preparing
students for work in *he community and on employer satisfaction
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with their graduates. -Training and guidance opportunities o
provided by these programs also were assessed. Questionnaires
were sent to 494 former students, and their employers were
contacted. Students provided information on their employment
status subsequent to child care study and their perceptions of
the value of the program. In addition, Butler devised an
observation checklist through which schoels offering study in
child care services at the time of the research were evaluated. &
Content validity for the researcher-developed instruments was
obtained by utilizing the training guide and research literature

in designing questionnaires and follow-up studies. The opinions

of six experts helped shape the final instrument. Reliability

of the questionnaire was indicated by the consistent responses of
students and the lack of misinterpretations. The employer
satisfaction scale used had been validated in previous research.

Of the 378 former students who responded to the questionnaire,
only 12 percent were employed in cnild care services; 38 percent
were employed in other areas, and 50 percent were unemployed
including 28 percent who had not yet completed school. Reasons
most frequently given for not having obtained a job in child

care services were not knowing where to lock for jo"s in the "~
1i1eld and not being interested in employment at the time.
Percentages ofystudents feeling adequately preparec¢ for work in
child care ranged from 90 percent for graduates of one-year high
school programs to 62 percent for graduates of two-year prcgrams.
The amount of time students actually spent working with children.
during their training correlated significantly with the type of
employment obtained by graduates. Those whc spent considerable
amounts of time working with children most frequently obtained
jobs in child care service. Only 27 percent of the respondents
indicated that counselors had attempted to assist them in finding
a- job in child care service. The largest percentage of child
care graduates worked in private homes as full-time sitters; only
five graduates were employed as aides in group care situations.
Most graduates found the training helpful in obtaining employment
in child care. However, of the nine who obtained further training
in child care after graduation, seven indicated that training

was required by their employer, thus pointing to a need for a
closer working affiliation between child care instructors and
service providers.

Employer satisfaction with graduates was high. However, a major
complaint was that many child care facilities were unaware of the
availability of trained child care service workers. Employers




and graduates agreed that more experience in effective interaction
with parents and staff in child care facilities would benefit
graduates. Of the nineteen school programs observed, all
incoxrporated eight of the twelve facility centers recommended by

. the Cchild Care Training Guide. Schools lacking facility centers
planned to include them when relocated. -Little or no follow-up
or placement seemed to be done by the 'schools. Forty percent of
the schools observed had no idea whether their graduates obtained
jobs or invested in further. education. Graduates listed family
or friends as the most common sourcas of referral for employment.

Dennison (1978), viewing the JOb development and placepene of
program completers as important elements in an occupatlonal
program, identified variables affectlng employment in occupations
of completers of child care service programs. Subjects were all
of the completers of secondary occupational’child care programs
'in Virginia in 1975-76. Fifty-eight percent of the ‘193 who
responded to the questionnaire were currently employed; of the
82 who were not, 65 percent were seeking employment. Only 28
percent of those emplcyed were in training-related .jobs. Three-~
fourths of the unémployed respondents had never been employed
in the child care field; somewhat more than half of them indicating
unavailability of jobs and continuing education as reasons for
unemployment. There was a significant relationship between
employment status and the variables of marital status (more of
the employed were married); number of children (fewer of the
employed hdd children); perceived job availability (fewer of the
employed perceived few or no jobs as available); academic
achievement (more of the employed reported higher grades);
willingness to relocate to get a job in the child care field
(fewer employed -- even though in an unrelated job ~- would
relocate). Thre researcher concluded that a low placement recte
existed among completers of occupational child care programs and
that completers had a negative perception of job availability.
Respondents, by and 1arge, did not feel that assistance from
guidance counselors Was adequate or that child care teachers
helged them to find jobs. However, an equally high percentage
of both employed and unemployed respondents rated the quallty of
their training as good or excellent.

Gasper (1977) provided data regarding the development and
improvement of secondary school programs in occupational home
economics. In this research study, questionnaires were sent to a
random sample of 400 graduates of secondary school cccupational
home economics programs in child care, clothing, food, and home
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and community services. A response of 194 (48.5 . percent) was
obtained on items relating to employment experience, job
satisfaction, job adjustment, and evaluation of curriculum. The
findings were descriptive and were reported as means, percentages,
and frequency distributions.

More than half of the graduates (56 percent) were employed.
However, only 18 percent held jobs in the area of their trainlng.
Eight percent were in related jobs, but 31 percent were in jobs

not at all related to their training. More than half of the

- employed graduates of all four program areas were employed in .
food service. Many were not working in the area for which they -
received tra1n1ng because of the low pay in these Jobs. Graduates
.of food service had a higher percentage of employment in the area
of tralnlng or in related jobs compared to graduates of child

care services. The unemployed graduates of child care serv1ces‘/
experienced greater difficulty in: finding work (60 percent) and-
more job adjustment problems than those graduates in food service
(34 peccent). The graduates of food service felt greater i
satisfaction with their present employment (83 percent) compared

tc those in child care services (60 percent) Though the ,
training in occupational home economlcs was seen to have contributed
to the success of employees, it appeared to make a greater .
contribution to those in food service than to those in child care
services.

Salaries and wages were congruent’ with expectations for entry-

level employment, but job stability was not evident. A majority .
had been working in their present position less than a year.

Many experienced job adjustment problems in handling new situations
and developing work speed. The most frequent suggestions for '
changes in training programs were related to helping students

find work, increasing the amount and scope of on~-the-job‘ experience,
and providing help in human relationships.

SUMMARY

In summary, several researchers developed competency-based
curriculum modules in home economics occupations and tested them

for efficiency in secondary, postsecondary and zdult education
settings. Other researchers presented validated program performance
objectives, performance standards, and criterion-referenced

measure for several occupations. Postsecondary programs in child
development were examined and changes recommended for increased
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career mobility. State-wide follow~up studies of compléters of
secondary school child care services programs gave evidence that
comparativély few were employed in the occupation for which they
were trained. Respondents believed that their training had been.
good but generally felt that guidance counselors had not helped
them in occupational choice and that neither chkild care services
teachers nor other school personnel had helped them find jobs.
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EVALUATION . .

studies reviewed ¢n this section include those detailing the
development of instruments and reports of program evaluation.

INSTRUMENT DEVELOPMENT /

Hughes and Fanslow (1975) ¢onsidered evaluation a neglected area
of competerncy-based education. They noted that teacher educators
have said little about the quality of the devices used toc assess
competencies of students. They also insisted that before the
performance of participants in a CBTE program can be assessed, two
conditions must exist, namely, the devices should be sufficient

to assure ample information for decisions and the measurement
characteristics of those devices must be present at acceptable
levels. Also taking note that there are few satisfactory
instruments to measure the attainment of competencies described
 for CBTE programs,. Whitaker (1976) undertook to develop diagnostic,
forme+ive, and summative criterion-referenced evaluation instruments
to measure the competencies of the preprofessional student in two
areas of home economics education, educational philosophy and
professional role. Seven competencies were examined, namely,
formulating a consistent pyofessional system of beliefs based on
philosophies of education and home econcmice; relating these
beliefs to decision-making in educational settings; demonstrating
ethical personal and professional behavior; evaluating social
action which affects personal and family well-being; assuming
responsibility for one's own continuous personal and professional
growth; demonstrating a professicnal commitment to the field of
l.ome economics; and demonstrating the ability to fulfill all
aspects of the role of the professional home economics educator.

The researcher identified specific behaviors for the compecencies
and tested a packet of eleven rating forms, two quizzes, and a

final examination. A panel of judges (cooperating teachers,

teacher educators, gchool administrators, -and a school certification
officer) validated criterion levels of the specific kehaviors.
Subjects were selected from seven universities. The findings
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wére basically conclusive. Analyses suggested that much work
neads to be done on the evaluation of the competencias selected.
Gilbext (1974) pxoduced a rating scale to be used in the observation
of student teachers in a competency-based program. At least 24 .
of the 50 items comprising the scale are considered productive.
Interrater reliability coefficients of .87, .89, and .90 were
shown over three tryouts. {The study is described in the
section on competency-~based teacher education.)

Caputo {¥975) continued the series of studies initlated by Gilbert.
Her purposes weve to revise the student teacher evaluation (STE)
based on Gillert's recommendations, to identify items on the
Revised STE {(RSTE) which reliably assess and discriminate individual.
teacher classroom teaching performance, and to investigate the
stability of individual teacher perxrformance over clagses. The
revised instrument was divided into two parts. Part A, classroom
performance, included 25 items, five of which were assessed in a
pre-teaching observation conference (lesson plans, eteg.), Part B,
cumulative assessment over classes, included 22 items to be
observed over several class periods. A 99-point scale was used

in rating items. Raters were trained using videotapes of first
year students. A second instrument, the assessment device for
human relations skills (HRS) (Hu¥ck, 1974), -also was assessed for
validity and reliability. This lnstrument is a 20-item scale
assessing the three components of self, others, and the interaction
between the two. S8Subjects were 40 first year teachers who had
participated in Gilbert's initial study. An analysis of variance
was computed for Part A and Part B of the RSTE. From these
analyses, intra-class correlations were completed on each item.

The intra-class correlations also were used to assess intra-judge
reliability on discriminating items. Statistical analysis revealed
that the judges were aware of (and rated accordingly) differences
among teachers on 17 of the 25 items of Part A. It was found that
ratings of individual teacher performance over the three class
periods varied considerably, thereby indicating that in the future,
assessments of individual teacher performance should cover more
than one classroom situation. A similar analysis on Part B
indicated that 18 of the 22 items were discriminating among
teachers. When all items for section A and B were intercorrelated
and examined for correlations and item content, three major
clusters of items emerged: instructional modes, learning
environment, and evaluation methods. Instructional modes and
learning environment appeared to be dependent upon one another

(72 percent common variarce), while @&valuation appears to be
relatively independent, thereby suggesting that assessment of

\ 7
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evaluation techniques need not occur at tihe same time the
performance observations take place. ‘

The findings indicated that revision of RSTE had been worthwhile,.
that six of the items were easily observable in a short observatgon
" period and could be incorporated in an instrument debigned for . ¢
observation of a single class period. Eight were jvdged to be
observable 75 percent of the time, and three 25 percent of tbe

timea. Only three of the 20 items received non=-significant chi
squares, indicating that judges were unable to reach aygreement

on rating the skill. , - e

° H

Fanslow et al. (1979} explored pracedures for calculating. cas
reliability coefficients ratings of both global and specific ‘
teaching behaviors, including assegsments of judges' agreements.
and examin ‘tion of the effects of between and within teacher
variance on reliability coefficients. A two part observation
device, the teaching-learning process evaluation (TLPE), was
developed to assess classroom performance observable in a single
class period (Part A) and that observable over several class ‘
periods (Part B)., This is a slightly revised form oi Gilbert's
TLPE using a 99-point scale in rating teacher behaviors.. The
sample was 40 first year teachers, graduates of two universities
in home economics teacher education. Two trained judges completed
copies of Part A for their classes and all of Part B for each

teacher, p

Three factor analysis of .variance was used to examine the sources
of variance for Part A (the teachers, the judges, teachers and
judges, and classes within teachers). Two factor analysis of
variance was used to examine sources of variance in Part B
(teachers and judges). Results indicated ‘the need to examine

both judge and teacher-judge effects when assessing the reliability
nf teacher ratings. Furthermore, for obtaining reliable ratings
of teacher behavior, it was found to be essential that the
behaviors selected for rating be those on which teachers differ.
Individual teacher behavior was seen to fluctuate as much from
class to class as did the behavior of different teachers. 1In
assessing teacher behavior trom a single judgment (Part B),
factors essential for obtaiuning reliable judgments of teacher
behavior were perceived as selecting behaviors on which there is
variability between tz:achers, and while it is not necessary for .
all judges to rate all teachers -- making sure of sufficient over-
lap to determine suarienecgs or lack *of sameness in judges' use of
the rating scale. N
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McCall (1973) constructed two 100-item tests in a trur/false

for consumer education developed by the staff of the Preafﬁen+ s
1270 Committee on Consumer Interest. . The itews werxe judged by
two panels of experts and pilot tested on 62 ‘studshts enrolled
in a family finance managément course at The Pennsyivanma State -
University. = The Péarson product noment correlation was used to
. ‘comput.e cprrelatlons between ,each item in the subgroup, with the
subgrottp total, plus total test scores. ‘Reliabilities. for each

for Form I and .804 for Form II.  The 84 items with :he highest
corrzlation coefflcients were 1dentifiéd for use in the Einal

in a rural, suburban, and urban school district. Bch males and
females from grades 6,9, and 12 were included. An additional
group of students who had graduated three years previously were
examined separately.q Total test reliability was .83. -‘Duncan's
MultlplP Range Test and multiple classification ANOVA were used
in data analysis between school districts on both the subscores

among school districts and by grade levels. Although there were.
no significant differences in scores of boys and girls for the
rural district, there were some significant differences (mostly

the instrument appears to be useful in méasuring knowledge of
censumet concepts. .

In addltlon to.Fhe 1nstruments devised and developed by Gllbert,
Caputo, Fanslow and McCall, some from other studies appear to
have a possible broader use than in the research situation for
which they were desigred. For example, Brun (1970) developed
and tested a system featuring a structured tally sheet for
observing, recording, and analyzing ‘teaching behaviors occurring

It did not clearly discriminate among classes. However, the

erformances with interrater reliabilities of .94 - .98. (This

is described in the section on the profesalonal education of
teachers.) 1In addition, Murphy's spiral curriculum for consumer

for each of its four modules. Reliability coefficients in trial
tests ranged from .72 to .96.
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‘format from a pool of 782 items based on the svggested guiaelines

test were computed (using the Rabinowitz ANOVA technique) as :703

instrument. The subjects for the final study were 1,256 students

-and the total scores. The total test differeniiated signiflcantly

in favor of girls) in the suburban and urban districts. Although
some difficulties with the test at the sixth grade were indicated,-

in a ‘e¢lassrocm setting which stimulateq:student cognitive responses.
The instrument performed reliably across observers and across the
-game session (video-taped) by a single observer in repeated viewings.

approach seemed to be a promising instrument for further development.
Morgan (1973) also developed ‘a scale to rate video~taped teaching

Education {1974) included criterion referenced assessment devices




“w Two studies wnich focused on the aevelopmunt of evaluation
instruments were reviewad under competency-based teacher education.
One by Leonard and Stewart (1979) deciermined the reliability of

a ratlng scale to measure competency levels of graduating home
economics educators. The one by Daiiel (1976) measured affective
competencies of vocational teachers. ¢

PROGRAM REVALUATION

A major problem with many experimental designs used in evaluating
adult educational programs is that they Jdo not allow for the
flexibiliiLy necessary to exam.ne an .open, adapting social organism.
‘General systems theory prln01ples allow for flexibility and serve
to increase understanding of comp;ex organlzatlons. :

In an innovative attempt to use the theory for Evaluation of
Community Adult Education Program Model (EVACAEP), Kenworthy (1976)
drew on components of general systems theory. The concrete,
conceptual, and abstract types of system were incorporated in
the model. Valldlty was assessed through a search of the literature
and through comparison with an existing, exemplary community adult
education (CAE) prongram. A flow chart was drawn up to serve as .
a guide for analysis, the informational networks were identified
and verified as were organizational structure and effectiveness.
These were reduced to an abstract system and then compared with
the new model. Discrepancies were noted and recommendations for
adjustment made.. The model was subjected to a feasibility test
~in which 16 CAE practitioners filled out the questionnaire
developed for EVACAEP (a matrix in wlich the various components
and dimensions were outlined). They were asked to make value
judgments at each cell of the matrix,” using the report resulting
from inquiry made in the above mentioned reality test.

It was found that CAE practitioners who were not recently affiliated

~-with a university were somewhat cynical about the model and
uncomfortable with its "jargon". Nevertheless, 22 of the 28 cells
were found to be understandable and discriminating.: The next
logical step in the development and improvement of the model would
be to give it to CAE program directors to see how it would be used
in evaluatintg their own programs. Despite the fact that all but
two CAE program practitioners found the evaluation difficult, many
claimed that tl.ey learned a great deal about whether or not their
aztivities were conducive to individual growth and development and
to community betterment. The author concluded that with some

~103-




- programs or additional skills in- implementing or improving .

2}

clarification of terms and minor. adaptions to conform more closely
to reality, the model is feasible for use in evaluating -adult
education programs. An interesting finding using the EVACAEP
frame of reference was that many adults were not truly ready to
direct their own learning. They needed assistance in gaining

this skill.

Fults (1972) evaluated the 147 con:umer-homemaking educatior
programs in Illinois secondary schools in order to determine
identifiable improvements in disadvantaged students' consumer
and homemaker skills, the specific program components which led
to thése improvements, program components which failed to effect
learning and the needs of teachers for professional education

- consumer~homemaking programs. A questionnaire was developed for
each of the following groups: program administrators, teachers
of consumer-homemaking programs, Studen:s enrolled in such
‘programs, students who previously-had been enrolled, and parents
. of students. For the programs contacted, replies were raceaved
from 106 administrators, 136 teachers, 1328 male and 2V't3 female
students. Fourteen schools were selected for site evaluations
and four schools for an in-depth evaluation. In on-site evaluation,
284 former students were surveyed. From these 14 schools, 250
parents were selected at random for personal interviews. Data
were analyzed for differences between male and female student
respondents using the Chi-square test. Results indicated that
males and females learned selectively. For example, females
learned little about.fraud, while males repeatedly learned a

great deal. On the other hand, females reported having learned
“how to shop wl.ile males had not.

Percentages of the total group responding were used to examine
between and within group differences. - Despite the fact that -
administrators reported a representative propertion of disadvantaged
students attending consumer homemaking classes, student reports
indicated that the majority of students-in the course were not
disadvantaged. (An objective -definition of "disadvantaged"
appeared to have been lacking.) All five groups agreed that the
major objectives of the consumer-homemaking programs were being
met. Teachers, students, and administrators agreed that the
program should be expanded. Teacher needs included help with
developing curriculum, evaluating, working with disadvantaged
pupils, and teaching techniques. The researcher recommended
statewide workshops addressing these problems.
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A study comm1551oned by the Illinoms State Office of Education.
(1975) to examine the effectiveness of the consumer education
component of the Consumer Homemaking Program was conducted by
IBEX, a consulting ‘firm in North Carolina. (See "Comparative
Assessment...", 1975.) Funded programs in 128 schools identified
as serving disadvantaged populations were studied by means of the
Information Based Model (IBE), a flexible evaluation system which
allows for variation in program objectives. The evaluation
focused on two major issues: whether the programs were effective
in enchancing consumer knowledge, and if so, whether the galns
could be attrlbuted 'to specific aspects of the program.

To test the level of consumer knowledge, scores of.the program
varticipants on the Illinois Tést of Consumer Knowledge (ITOCK)
were compared with the scores of non-program participants. ITOCK
consisted of 14 subtests in consumer and homemaking education: R
including money management, insurance, food, housing, and taxes.
Split half reliability, using the Spearman Brown Formula for forms

A & B of ITOCK were .92 and .98 respectively. Program Structure
AnalyS1s (PSA) was used to identify differing program characteristics.
PSA is a multi-analytic tool used in this case to link differences .
in program strategy with differences in program outcome. Two
general program areas were studied by PSA: the general program
characteristics, such as length of course and number of units
implemented and the instructional approaches employed in teaching
the course, such as multi-media preséntations and resource persons..
In using PSA, the consuvier homemaking classrooms were dichotomized:
those who scoxed high as a group on the ITOCK and thoge who scored
lower. Results indicated that students enrolled in consumer and
homemaking education courses scored significantly higher (7=7.4,
p.<001) than the control group on ITOCK form A. Although statis-
tically significant differences were: obtained cn four of the
subtests, the differences were not as dramatic. The researchers
noted that for subtests in topic areas, the teachers emphasized

'in class showed the most significant differnces. This sensitivity
indicated that the test might be useful for classroom level
evaluations.

PSA revealed three pro,_ -am characteristics which were significantly
related to classroom performance on ITOCK: average length of
course (in days) which was positively related; the number of units
developed; and the number of units implemented. The high achieving
group had an average 30 percent more instructional time than the

low~achieving group. The researchers suggested that :his may indicate
that the quality of units used and amount of time spent instructing
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are the major determinants of learning. Based on these results
the researchers recommended that the average length of consumer
and homemaking courses be increased and that a few well thought-
out units be implemented-as opposed to a shotgun approach. Six’
instructional approaches wére found to account for 20 percent of
the achievement variance on the ITOCK: debates, resource persons,
use of multi-media, team teaching, field trips, and student ..
demonstrations. Teacher rankings of use of various instructional
‘approaches indicated that four of these six approaches were among
the lowest 50 percent in terms of use. All six approaches involved
student action and movement, an instructional component the
researchers suggested has implications for instruction.

A third instrument, the 90-item Self .Observation Scales (S0S),
was used to measure how students perceive themselves in relation
to their families, peers;“teachers,.and-school; An extensive
validation. study utilizing data on a sample of 5,400 students
based on ethnic and socio-economic characteristics of school
children obtained from the Office of Civil Rights was used in the
development of the instrument. Split haif reliabilities cbtained
for the scale were calculated using the Spearman-Brown prophecy
formula. With the excéption of social maturity which showed a
reliability of .57, the other eight subscales showed acceptable
reliabilities arcund .80. Multiple correlations between student
achievement (as measured by student GFA) and SOS scale ratings
were significant (r=.46, p<.001), Students dchieving at the top
- level were considerably higher in self-acceptance, school
affiliation, social confidence and self~assertion than lower
scoring students. The researchers stressed the implications of
this corre.ation of academic sucéess with self-con:ept for teaching
in general. An additional correlation between S0S score and
student plans after high school graduation was found. Students
scoring high on S80S, particularly on measures of self-assertion,
school affiliation, family affiliation and teacher affiliation,
were those planning to attend college; those planning to go to
work scored low. Consumer and homemaking teachers' ratings of
student popularity and SO08 scores correlated highly (r= .36,
 p<.001), indicating these teachers were capable of identifying

students with 1low S80S and for *thom positive learning experiences
are of special value.

Nelson et al. (1978) conducted a formative evaluation of ten
programg (nine urban, one rural) of homemaking and consumer
education for low-income adnlts and out-vf-school youth. The
teachers tailored their programs at each center to local needs.
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A vank of objectives (33 general and 135 specific) was developed
from which staff could select those most appropriate. Each program
was staffed by one or more professional home economists and one or -
more indigenous paraprofessionals. Techniques developed which were
used to gather evidence of participant.progress toward program

- objectives and the impact on paraprofessionals included intezrviews,
ratings, recordings of critical incidents, systematic observations,
comprehensive records of attendance, and participant activities.
Content validity was established through literature review and
reference to program objectives. Reliability for the major
instruments was .89 for the test of participants by interview,
.91 for the participant rating scale, .89 for the job performance
scale rating paraprofessionals. Analyses to determine effectiveness
of the program used t test, signed rank, product moment correlations.
An Index of Program Effectiveness was compiled from rankings of
the ten individual programs on participants' rating scidle gain
scores, attendance gain, use of resources, teacher maximization \
of the teachable momenc, quality of daily preparacion, and - |
critical incidents. More than 3,000 individuals were reached by \
the ten programs. There was attrition of nearly half of the
participants, but all programs showed markad gains in attendance
over the previous year. Gain scores of high exposure participants
on the knowledge and attitus: interview/test were significantly
higher than those of low-exposure participants only on the clothing

and textile subscore. Significant gains on the rating scale of #\
personal development were found for participants of eight of the '
ten centers. Program participants said they had learned .in the - . s

subject areas of clothing and textiles, foods and nutrition, .
crafts, and management/consumer economics. Self-reported gains in
understanding were found to be directly proporticnal to the number
of hours participant acti¥ity records.showed 'to have been spent on
a subject area (except for the area of housing.! Teachers reported
application of learning in all subject areas and increased. use of

community services.

Paraprnfessiondls achieved the same mean as the high-exposure \
participants on the interview/test. Subscores were similar, . N
except that aides (both experienced and new aides of the comparison
group) achieved higher scores on management and child -development

than did the high-exposure subjects. Aides perceived their most .
salient learnings to be in job skills. Comparison group aides ,
were rated higher on job.performance than experienced aides. =

This was due rerhaps to the program looking more stable after “its

first two years and attracting more qualified aides. It may have

been, too, that fewe¥ new aides were hired on the basis of their
political affiliations. Programs ranking high on the Index of Prograﬂ
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Effectiveness were characterized by the following aspects: city,
supervisor of home economics available to give top priority to
‘dovelopment and supervision of adult centers; direct teaching

by professional home economists; Varied program offerings; close
cooperation with other agencies; planned educational activities
for children; at least rudimentary training program for para-
professional staff; and continous recruitment of participants.
Recommendations from this. formative evaluation included the
following: broadening program offerings; paying more attention to
selecting qualified staff; intensifying recruitment efforts;
emphasizing nutrition, child development and gnidance, health; and
housing. ' - -

The Mountain Plains regional ré%idential career education project
for families was designed to be a comprehensive family education
program providing an‘integrated services approach to education ,
in such human growth areas as consumer education, family budgeting, _
reinforcement of the family as the basic unit of success, child T
rearing techniques, health education, home skills, personal/
interpersonal skills, as well as education for occupational

development. Orrie (1973) gave an overview of the objectives of

the program and of results up to that time. '

The program was implemented with rural families (from Idaho,
Montana, Nebraska, North Dakota, South Dakota, Wyoming) beset with
such multiple problems as unemployment, low income, high degree of
dependency on various state and federal assistance programs,
deficiency. in formal education, and general lack of social awareness.
'In addition to more formal aspects of the education program, :
counseling was available to all participants. One of the goals

was to provide help in dealing with sex-role stereotyping, thought
to be typical of disadvantaged families.: 6 Roles for husband and
wife participants had been perceived as fairly clearly separated.
Training included opportunities for the wife to learn new skills
not associated with her role as homemaker. Emphasis was placed

on sharing previously stereotyped roles. The focus was that of
total family rehabilitation. A follow-up of early Mountain Plains
program-completers was carried out. Among the encouraging findings
were these: an average family increase in income from $364 per
month o $486 per month; all families were living in rented or
purchased modern homes or mobile homes; the children had all
increased one grade in school and all ethnic children were able to
communicate bilingually; more nutritious meals were being prepared
and more attention paid to personal appearance and appearance of
the home. Ninety-three percent of the adult graduates (12 families)
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had been continuously-émployed-in positions for which they were
trained at the center. : ' .

several studies that included evaluation of models, c¢rriculum
materials, or classroom instruction have been reported in other -
sections of this review. For example, Kasmur's (1977) examination
of the relative effectiveness of three differing modes of
instruction and the Cioch study (1974) of the impact ct a mastery
learning method are reported in the section on teaching methods

and learning processes. Evaluations reviewed under inservice
education .include ithe studies by Faxris (1978), who assessed the
effect on home economics teachers of her model for inservice
education and by Meszaros and Baird (1979), who provided evidence
of effectiveness of inservice workshops through a comprehensive .
evaluatinn. Reported in the curriculum Section is the three~state .
study by Nelson et al. (1975). They evaluated the effectiveness

of a newly developed curriculum dealing with dual roles of home-
maker and wage earner. An account-of the evaluation of a self-
instructional program for food services work (Acacio et al.,1972)
is reported in the occupationdl home economics section. - Farris'
(1977) evaluation of an inservice program aimed at: reducing sex-
role stereotyping among vocational teachers is reported in the
sex-stereocyping section. Anderson's (1975) study developed
educational modules to teach four basic areas of evaluation. It
also is reported with the studies of teaching methods and

" learning processes. :

.

SUMMARY |

In summary, instruments have been developed and tested rigorously
by a number of researchers. Many instruments appear to be useful
beyond the research settings for which they were designed.
Researchers and program evaluators may find high quality, useable
devices for measuring the effectiveness of teachers and attain-
ment of consumer education concepts. Reports of only three large
scale program evaluations were found. Each of the three
evaluations recommended continuation of the program studied on .
the basis of evidence of prcgress toward program objectives. In
each, however, further recommendations indicated that would improve
the programs. Evaluations of smaller scope included a number of
examinations of the relative effectiveness of different modes of
instruction, tests of curriculum units, and studies of the
efficiency of inse.vice programs.

~109-




RESPONSIVENESS TO NEEDS FOR iNFORMATION

The National Institute of Education (1977), in its report to the
United Congress on their plan for the study of wvocational education,
proposed- to examire the extent to whith home.economics programs

are responsive to the requirements and intent of federal legis-
lation. R : . :

Through federal legislation, funds are provided:for educational :
programs, at all educational levels for the occupation of homemaking.
The intent of the law is clear. The content of programs should
be shaped by current national and local economig, gocial, and
cultural needs. ' : - .

Many studies included in this review may have a contribution to
make to the information needs of the Congress as it contemplates
possible redirection and improvement of home economics programs.
The NIE Raport indicated that in spite of the familiar inadequacies
and imperfections in existing data sources, there is reason to
believe that they can be more effectively mined than they have

been in the past in depicting the public vocational .education
enterprise in all its diversity.

Some of the researchers speak to that portion of the legislation
that intended to encourage outreach programs in communities for
youth and adults giving considerations to special needs populations,
such as the aged, young children, single parents, the handicapped,
and the like. For example, Ambrose (1977) tested the feasibility
of using a non-graded competency-based module on securing
employment with learners confined in correctional facilities.
Miller (1978) studied consumer attitudes and behavior in an elderly
population expected to know the leist about consumer and homemaking
functions. ) \

several of the researchers focused on the section of the legislation
which indicated the necessity to give dreater consideration to
economic, social, and cultural conditions and needs. For example,
Petrich et al. (1972) and Monts and Barkley (1978) conducted
investigations to identify life gkills perceived by young men and
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women as essential. La Fortune (1978) provided information on . )
perceived needs of junior and senior high school students and :
‘needs perceived by parents related -td food and nutrition, human -
development, and family and resource management.  Strinden (1975)

.examined differences in percept: ins of_low—incomé*homemakers

regarding relative importance of consumer activities.

The materials developed by Conway (1979) have provided help for
preservite teachers who will have to cope with the serious reading
‘problems of students in home economics classrooms. Waggoner (1973) -
produc :d curriculum materials with specizl emphasis on suitability
to disadvantaged learners. Kohlman (1977) developed and tested
classroom activity centers as a means of integrating handicapped
students into regular home econnmics classrooms. Teachers in a
workshop sponsored by the New Jersey State Department of Education
(1976) developed a handbook to help teachers in working with
mentally retarded students. Krieger (1978) developed a multi-
media learning experience to help teachers respond to visually
impaired students.

Several studies responded to that portion cf the legislation which
was aimed at eliminating sex-stexzeotyping in consumer and '
homemaking education., ¥arris (1977) devised, implemented, and
evaluated an inservice workshop to reduce sex-role stereotyping

in vocational education. An expanded prcject with supporting
materials emerged with promise of fulfilling expectation. Krosky
(1974) and Weis (1979) studied textbooks and other materials used
in home economics classrooms to help teachers become more sensitive
to sex~role stereotypes and sex bias and, thereby, choose '
instructional materials appropriately. Foxd (1976) developed over

200 sex-role, stereotype-free mini-units for use in middle school
classes. '

14 o
Many researchers speak to those aspects of the legislation which
called attention to the need to emphasize ancillary services,
activities, and other means ot assuring quality in all homemaking
education programs. For example, Redich (1974) identified
teacher competencies needed for working with the physically
handicapped. " A series of studies by Gilbert (1974), Caputo (1975),
and Fanslow (1979) identified reliable indices in examining the
effectivene~s of preservice teachers. Farris (1978) developed
and tested learning packages combining visual aids and reading
materials to provide accessible inservice education to practicing
professionals. Meszaros and Baird (1979) constructed and
experimentally tested a model for inservice workshops, using a
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competency~based approach. " Home economics teacher educators from '

across tne nation have met in a continuing series of workshops

d

and seminars to identify the profession

al competencies essential

for home economics teachers, to assemble instruments for assessing
these competencies, to identify the competencies needed in the ',
subject matter to be taught, and to establish criteria against

which the competencies may be judged.

Major program evaluations were conducted in two.states. Fults
(1972) studied 147 consumer-homemaking education programs in
Tllinois and found agreement. .among administrators, teachers, and
students itnat objectives of the programs were being met:. A& later
study in Illinois (IBEX, 1975) examined the consumer education
and indicated the °
programs were effective in ehhancing consumer knowledge. .
et al. (1978) carried vut a formative evaluation of a sample of
ten New York State consumer-homemaking outreach prcqrams for

disadvantaged adults. Learners gaihed'in those subie.ts in which

component of consumer-homemaking programs

they spent most time; there also were significant gains in

persunal development.

Large scale curriculum development projects wer
researchers funded at the state or federal level.

Nelson

e éonducted by
Murphy (1974)

developed and tested a four-module spiral®curriculum guide for

consumer education. A curriculum focusing on homemaker and

wage-earner roles was constructed and tested in four states by

Nelson et al. (1975).

Programs designed to prepare students for wage earning in home

economics~related occupations also were represented in the

research. ‘Lowe and her co-workers (l978)|determined the avail-
ability of curriculum materials and developed ten competency-
based modules for areas in which high quality materials were not

available. All were tested in field sites with nearly 1400
learners. Beavers (1979) validated program and performance
standards for four postsecondary occupational areas.

And,

finally,

White (1372) designed a flexible curriculum guide for postsecondary
child development programs that 1corporated a lattice--ladder

concept of career mobility.
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RECOMMENDATIONS FOR FUTURE RESEARCH |,

P . o

é& 5 ¥ .
Several studies 1n this review were directed toward areas of

. needed research ‘dentified in one or more of the three previous
reviews (Chadderdon and Fanslow, 1966; Nelson, '1970; Bailey, 1971).
Such areas included teachex effpctlveness, perceptions and
affective behaviox of individuals, professional commitment,
effectiveness of instructional mate;ials and methods, efficacy of
curriculum modules, validation of instruments already developed,
extensively based curriculum research, and consumer educatlon.
However,. for other areas,; little or nd research was found for
the- current review. No research was 1ocated on the long-term
‘influences of experimental work-study programs, follow-up of
persons completing occupational traianing into the world ¢f work,
or on ‘the creation of model programs of adult education. No
reports were found on the long~term effects of curricula in
homemaking and consumer education or on comparative studies of
values, interests, or appreciations of youth of different ages.
In. addltlon, no research was located which dealt ‘with the
provision of vicarious methods of providing for preservice
axperic.aces with disadvantaged learners., Program evaluations :
were few in number, as were replications of previous studies. '

It is more than likely that the pro;ectlons of the previous
reviews were overly ambitious. Looking at the last two reviews
especially, it is evident that some of the recommendations for
needed research could only have been carried out with negation
of the researcher's creativity and individuality. Other studies
could only be done with large commitments of time and effort as
well as more adequate funding for these enterprises. Furthermore, '
recommendations for replications may fall on deaf ears no matter
how useful they may be. Senior researchers sometimes perceive
barriers to publication in professions 1 journals for these types
of studies; graduate students also often are not ~ ~nuraged to
conduct such studies as their thesis research.

Fuﬁds have not been avaiiable for large scale and longterm research,
The Plan for the Study of Vocational Education (1977) presented
to the Congress indicated that consumer and homemaking programs
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appear to have been neglected in evaluation research on a ratlonal»

© level and that systematic state level, evaluatlons of the outcomes

for learners are lacking. Therefore, much of the research of the
past decade althougb of good quality and uset 1 loca’ly, has been
largely fragmented and is not as’ compre:iensive .8 is needed. It
is difficult to set forth prlorltges for research, recognizing the
many constraints noted.dbove. Nevertheless, the needs continue
tc exist. Mandated evaluation and educational accountability

- strongly point to. the necessity for more evaluative research.
Also, we might turn a larger portion of our reséarch efforts to
the. results of teachlng, rather than concentrating on the process.

. With increasing emphasms on the effects of home economics curri-

culum and teaching in the lives “of.. learners, we could address a
number of significant ppoblems. For example, some of “hese
problems are: meetlng the unique needs of teenage parents,
managing the home in those hours left after the workday,
managing single parent households, changing behaviors of
individuals regarding food habits, and so on. A coniprehens <
follow-up of high school graiuat s with wvarying amounts of-
exposure. to home economics’ we 11d be illuminating.

We continue to need information about the teaching process,
learning abilities, handicapping conditions, the disadvantaged
and special needs. The Education for All Handicapped Children
{P.L. 94-142) went into effect in 1977. With this law, public
school teachers are faced with providing effective programs
for handicapped students. They will need whole new sets of
skills to meet the nezds of these stydents, Personnel .
-+ development for those involved.wlth handicapped learners is
an emerging priority. Estimates suggest that over +wo
million regular educato.s recuire inservice training to
implement the provisions of this law. Vocational teachers
have been specifically noted in these estimates.

a4
Home economics educators have a responsibility not only for the
development of curricula, but also for assessing the effectiveness
of the materials developed. Consumer-hmmemaking programs,
using newly developed and pilot-tested curriculum materials,
should be examined in multiple evaluations such as have been
carried >ut for Head Start or the Expanded Fcod and Nutrition
Education Program of the Department of Agriculture. These
‘multiple evaluations would provide more credible conclusions
abont effectiveness. A series of summative evaluations might
be possible, for example with programs using _he spiral
curriculum for consumer education.
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A committee of home economics educators representing -the Americzan
Vocational Association, imerican Home Econcinics Agsociatiorn, the
Howe Economics Education Association, and the USQOE has been
established to identify research nceds of the profession. Research
is needed in order to answer such questions ag, "How many students
are reached by consumer and homemaking programs?" and "What is
taught in these programs?" Such information has not been available
since Coon's national" survey (1964).  Some research along these
lines is currently under way by home economics educators at Iowa
State University. 'This natiomdl study should provide current
information on.such questions as those cited.above...Other

research studies mow underway include examinaticn of exemplary
programs focusing on areas of need and o 3pecial populations.

Through this joint committee it might be possible to establish

-a more formalized network among institutions interested in home
economics education research. The result might be enhanced
communication and cooperation about research needs and priorities.
Hence,, it might be possible to join the sep~rate resources in-
pursuirg research with large national samples. and longitudinal

- research which some problems require. It would be feasible with
such a pooling of efforts to augment survey and experimental
studies with research using the qualitative methodologies of
participant observation, indepth interviewing, and field work.

With a larger vision, we should find it possible to address
problems not only of interest and concern to individual researchers
but, more significantly, those that are vital to pracbxtloners

and to the public 1nteregt. \
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