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MAJOR ACTIVITIES

A. FORM AN ADVISORY GROUP WHICH WILL PROVIDE ADVICE AND ASSISTANCE DURING THE
DEVELOPMENT OF THE STATE PLAN.

We are fortunate in Oregon in that we have long had an interest in career
education and further have been deeply involved with it at both the school

. district and state level. Consequently, we have had appointed, for some time
by the Governor, a Career and Vocational Education Advisory Council.

Within the Governor's Advisory Council for Career and Vocational Education
are two primary subcommittees. One of those subcommittees has been specifi-
callly formed to meet the needs of and advise in the area of career education.

The primary objectives of the subcommittee on career education are to:

provide advice and direction for the development of the career education state
plan; insure that the goals, objectives, and activities are consistent with the
major educational goals of the state; determine that the budget for the imple-
mentation of the career education plan is fiscally responsible.

The members of the subcommittee have during the duration of this project

helped to disseminate an instrument which provided the public with an oppor-
tunity to prioritize career education goals (Appendix A). They have also
provided both suggestions and helped to distribute the career education concept
paper (Appendix B). In addition to these activities, the members have requested
and received progress reports on all phases of the state plan development. The
committee has provided the project staff with positive direction and sugges-
tions which will provide the state with a plan that will better meet the needs
of the schools of our state. .

Following are the names and brief personal data of the persons appointed
by Governor R. W. Straub to serve on the State Advisory Council for Career and
Yocational Education:
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MEMBERSHIP - 1977-78

OREGON STATE ADVISORY COUNCIL FOR CAREER AND VOCATIONAL EDUCATION

Name and Address

H. David Smith
PO Box §11
Philomath, OR 97370

Donald Staudenmier

421 Portland Labor Lenter

Portland, OR 97201

Linda Rasmussen
7824 N Hereford
Portland, OR 97303

Jess Angel
PO Box 20
Dairy, OR 97625

Judith Brown
2326 NW Westover Road
Portland, OR 97210

Betty Pritchett
26000 SE Stark
Gresham, OR 97030

Mary Cruchiolla
712 Main Street
Oregon City, OR 97045

James Davison
2500 "E" Street
Baker, OR 97814

Elmer Beckett
1821 SE 6th
Portland, OR 97214

Louise Lothspeich
3830 SE 14th Avenue
Portland, OR 97202

Gene Hilfiker
3405 Deer Park Drive St
Salem, OR 97310

Representing Present Position and Title

Business & Industry Controller, North Side
Lumber Company

Labor Secretary-Treasurer
District Council of
' Carpenters

Labor Oregon State Industry
: Union Council; Communication
Workers of America

Business Farmer, Chairperson
of Klamath County
Advisory Committee

Counselor Manpower Counselor
and Job Development
Specialist, Urban Indian Ctr.

Education Associate Dean, Humanities &
Behavioral Sciences '
Mt, Hood Community College

Business ' Owner/Manager, Oregon
City Beauty School

“Counselor Career Counselor

Baker Senior High School

Industry Goodwill industries

Counselor Project Coordinator
Implementing Change in
Counseling and Guidance
Brooklyn School

Government Education Coordinator
Oreqon State Correction
Institution
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Name and Address

Dave Phillips
16th and Jerome
Astoria, OR 97103

'Burr Fancher

PO Box 967
Albany, OR 97321

Nancy Ryles
11505 SW Jody Street
Beaverton, OR 97005

Don Castle
170 E 11th Avenue
Eugene, OR 97401

Hector Hinojosa

~College of Education

Univeristy of Oregon
Eugene, OR 97403

Pina Williams

9806 SW Boones Ferry Road

Portland, OR 97219
Brenda Green

PO Box 87

Salem, OR 97308

Betty Aiken

Oregon State University

Corvallis, OR 97331

Irene Gros Jacques

2045 Silverton Road NE

Salem, OR 97310

Peter Quaempts
2411 NW Carden Avenue
Pendleton, OR 97801

Michael Wooten
Route 2, Box 762 A
Roseburg, OR 97470

Diane Detering
Route 1, Box 179
Harrisburg, OR 97446

Representing .

Vocational Education
Vocational Education
Parent

Goverﬁment

Teacher

Teacher

School
Administrator

Higher Education
Government
School
Administrator

Labor

Student

Present Position and Title

Instructor, Vocational
Technical Education .
Cl\sop Community College // ‘

Regional Career Education
Coordinator
Linn-Benton 1ED

Board Member
Beaverton School District

CETA Administration

H.E.P. Program

Advisory Specialist
Multicultural Educa? >n
Collins View School

Executive Assistant to
the Superintendent
Salem Public Schools

Instructor, School of
Education
Oregon Stat: University

Program Manager, Vocational
Rehabilitation Division

Director, Indian Education
Program, Blue Mountain
Community College

Carpenter Apprentice
Coordinator

FHA Hember




In addition to the group named above, there was a very active Career Education
State Plan Task Force (CESPTFY. The members of this group represent the major
sections of the Oregon Department of Education which are involved in career
education. They represent the sections of Disadvantaged/ Handicapped, Basic
Education, Planning Evaluation and Assessment, Student Services, Vocational

. Education, Development Center, Career Education, Correction Education, and :
Compensatory Education. Their objectives.were to: give advice on all aspects
of the development of'the Career Education State Plan; to function as liaison
with the other staff members within their section; to assist in identifying the
career education needs of all students; determine methods/strategies whereby
career education will become a viable and vital part of all sections within the .
Department.

Initially this group met every other week and then met monthly and finally

as needed. Their input has resulted in: the specific overall plan for the
project; increased understanding of career education in Oregon; a draft of the
concept paper, which will become the cornerstone of career education in
Oregon, and the draft of the plan. . -

B. ASSESS CAREER EDUCATION MEEDS OF STUDENTS IN THE ELEMENTARY, MIDDLE,
JUNIOR AND SENIOR HIGH SCHOOLS OF THE STATE, IMCLUDING THE SPECIAL NEEDS
OF THE HANDICAPPED -AND' OTHER EDUCATIONALLY DISADVANTAGED STUDENTS.

amd

C. ASSESS THE CAREER EDUCATION NEEDS OF THE BUSINESS, LABOR, INDUSTRY,
PROFESSIONAL, AND GOVERNMENT COMMUNITY.

It was determined that a state plan for career education would be based on a
comprehensive assessment of students needs. However, we also determined that
business, labor, industry, government, were, along with education, bound
together and key goal setters in the process of career education.

Therefore, an asséssment would have to be preceded by an evaluation and prior-
itization of existing goals in the areas of career awareness, exploration, and
preparation by members of the business, labor, industrial, government, and
educational community. Accordingly, the following procedures were taken to
insure a more complete assessment and a more compehensive state plan for career
education which would meet the needs of all students, regardless of cultural,
economic, educational, and racial backgrounds and including the disadvantaged,
handicapped, and both sexes. '

A series of six regional meetings were held in the state during February

1977. The participants represented: ' business, labor, industry, government,
education. and the general nublic. There were three purposes for these meet-
ings. First, the participants were to state the career education needs that
they saw within their spheres of influence (i.e., business). It was thought
that this process might surface goal(s) that had as yet not emerged. Secondly,
they were to respond to, and evaluate, a goal rating instrument which had as

ehHe
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its base, goals from the areas of career awareness, exploration, and prepara-
ticn. The results are included in Appendix C. The third reason for the
meetings was to build upon the communication network already eéstablished
between some segments of the public and the regional coordinators so it would
include the state staff involved in the development of the plan. Al1 three
goals were met and we were able, therefore, to move into the second phases

of assessment of people.in bu51ness, labor, 1ndustry and professional, and
government.

A questionnaire was developed, but before distributing the questionnaire,

. it was taken to a member of the business community, Richard Ross, a Tocal
television news commentator and member of Portland's Career Education Adyisory
Council, for revision. The purpose in going to him was to put the vocabuﬂ’;y
into lay-person terminology. The revised edition was then sent to 5,000
persons throughout the state. The results are included in Appendix D. It

vas distributed via the 16 state regional coordinators to business, labor,
industry, local advisory councils, parents, and educators, members of the
advisory committee and staff from the Department.

O0f the 5,000 Career Education Priority Assessment instruments disseminated,
1,273 were returned. After discarding nine returns which were incomplete or
blank except for comments, 1,264 returns comprised a 25.3 percent response
rate. Seventy-seven percent of the respondents were in the field of education
as teachers, administrators, or counselors. The remaining respondents repre-
sented the fields of govermment, labor, business/industry, and the community-
at-large. All sixteen of the Career Education -regions of Oregon were repre-
sented, with Region 5 (Lane) qccounting for 22 percent of the total response.

As with the pilot Career Education Priority Assessmeént survey, the most
h1gh1y rated priorities consistently noted by a majority of the respondents
were in three specific areas. The necessity of adequate communication skills,
the value of positive work-related attitudes, and the constructive use of
decision-making skills were specifically noted by a majority of both the
educator and non-educator respondents.

i

We felt that we were now in a stronger position to develop a student needs
assessment. We contracted a private consultant to develop instruments for
grades three, six, nine, and twelve which would reflect the godls which had
been prioritized by the community at large.

Career education student competency assessment instruments su1tab1e for
surveying up to 2,000 three, six, nine, and twelfth grade students statewide
were developed. (Append1x E.) The questions were written to be at least one
grade level below the grade level in which testing would occur. A pilot survey
of at least two hundred (50 from each grade level) was planned to take place at
least three weeks prior to the full student assessment. The questionnaire
would then be revised accordingly and distributed to regional coordinators who
would be responsible to see that a cultural, economic, and sex representation
was made in each of their regions. :

However, several unexpected variables resulted in a modification of the
plan, and the student assessment had to be rescheduled for 1977-78,

-6~




D. ASSESS THE NEEDS FOR TRAINING AND RETRAINING OF EDUCATIONAL PERSONNEL TO
SERVE IN CAREER EDUCATION PROGRAMS.

We felt it essential to conduct an assessment of a group key to the development
and implementation of career education. We contracted a person to develop what
became the "Oregon Counselor Training Needs Assessment" (Appendix F). This
tool provided data in two related areas. First, the respondents had the
opportunity tq identify from a 1ist of 57 items whether they have a strong,
moderate, or no need for training in each item. Secondly, the respondent
identified whether their counselor training needs were being met, totally,
partially, or not at all.

It was considered vital to field test the instrument with a small group of
counselors and to revise the assessment accordingly. The subjects of the field
test were the officers or their designee from Oregon Personnel and Guidance’
Association and Oregon School Counselors Association and selected counselor
trainers.

When the field test was completed and the instrument revised, it was sent
to the approximately 1,000 elementary and ‘secondary counselors in the state.

&n analysis of the responses (Appendix G) indicated the areas in which coun-
selors need training. The areas which counselors indicate as priority areas
for retraining and in which their training needs are not being met will

become first year goals within.the career education state plan. On the other
hand, those areas where there is' a moderate need for training, but the need is
being partially or completely met, will be of a lower priority.

The results of the analysis will be correlated with the student needs and

will provide additional data for the prioritization of the short- and long-
range goals for the career education state plan and the ultimate retraining of
staff.

The establishment of one- and five~year goals leads to the identification of
objectives and activities. Inherently, a part of the entire process of
establishing objectives and activities is the recognition of areas in which
people need training or retraining to better meet the needs of students.
However, Oregon has long recognized the need to train and retrain educational
personnel who work in the area of career education. This commitment to up-
grading personnel manifests itself in at least three major ways:

Cadre

Oregon has trained or retrained district and school staff through the
cadre approach in the areas of career awareness, exploration, guidance,
information systems, and in music careers, to name a few. This retraining
effort has resulted in approximately 10-12,000 people receiving additional
career education expertise in the state.




Higher Education

A1l of the teacher trainirg institutions in the state provide opportuni-
ties for their students to receive instruction and field experience in
career education.

District Efforts

Many districts throughout the state provide opportunities for their staff
to receive in-service experiences ir career education. Although these
methods existed in Oregon prior to the development of -a state plan, their
future efforts will likely focus on and receive more resources that are

specifically directed toward career education than they have in the
past.

E. IDENTIFY EXISTING AND POTENTIAL STATE AND NATIONWIDE RESOURCES.

Our Program Coordination Center was primarily responsible for this part of

the plan. They are the key to a coordinated department-wide procedure through
which dissemination activities of career education are both received and sent.
The “Center" maintains a comprehensive ccllection of educational information
resources. Their primary data base, the Dialogue System, is the largest
collection of information related to education available. The center staff
conducts at least fifty computer and manual searches per month and maintains a
microfiche collection and equipment. Other resources include a 1ibrary of
hardbound books and educational jolrnals. Because of our affiliation with
career education directors/coordinators and agencies, we constantly receive
information from around the nation.

Even though the existing system provides an excellent overview of resources,
it was decided to involve another organization in identifying resources.
Accordingly, we phoned the MNational Center for Career Education at the Univer-
sity of Montana and asked if they could and would develop a method and instru-
ments to survey the state's career education resources. The result was a
publication titled the "State's Career Educalion Resource Guide" which identi-
fies career education; personnel; resource centers; and programs and practices
in the nation. As such, it provides a -valuable resource for both 1dent1f1ca-
t1on and stimulation for ideas.

We ‘also concluded that it was useful to identify our state's resources and
declided that it was appropriate to contract a consultant to develop the method-
olody. The consultant was to:

Provide recommended guidelines, procedures, cover letter and a f1ve—part
model Career Education Resource Guide instrument suitable for surveying

up to 100 educators statewide in the areas of (a) Career Education facil-
ities, {b) Career Education personnel, {c) Career Education programs and
practices to eliminate s&x-role stereotyping, (d) Career Education commun-
ity resources, and (3) Career Education funding resources.

Coordinate and cooperate with the Oregon Department of Education Career
Education Resource Dissemination Specialist.

-8
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Kecommend a .arget population to be surveyed.
Recommend guidelines and/or procedures for the survey.

Develop a recommended cover letter with instructions for the target
population.

Develop a recommended five-part model resource survey instrument.

The results of this effort are found in Appendix H. A variety of circum-
stances resulted in our delaying the survey until the second year of the
project. However, it is expected that the result and the ensuing catalogs will
be a valuable addition to career education. Further, one anticipates that the
career education state plan will reflect goals, objectives and >ctivities for
the future expansion of these catalogs.

F. DEVELOP SHORT- AND LOMNG-RANGE PLANS FOR THE DEVELOPMENT AND IMPLEMENTATION
OF CAREER EDUCATION.

The draft of the career educatipn state.plan (Appendix 1) and "What Is Career .
Education in Oregon?" a concept paper (Appendix J! were both developed

from input from the field and aiprior knowledge. They were, in fact, developed
by members of the Career Education State Plan Task Force at an intensive two-
and one-half day retreat. They were subsequently disseminated to the Governor's
State Advisory Council for Career and Vocational Education, the Regional
Coordinators, members of the public who had indicated a desire to receive
materials, relative to the development of the plan, Oregonians who had partici-
pated in the "Houston Conference,” and a selection of people in business,labor,
industry, etc., who had been recommended. Input continues to' be received

and revisions to be made. The development of the draft surfaced two primary
special areas which the Task Force considered very important and which they
decided needed to be developed by people with more expertise than they posses-
sed. Subsequently, people were contracted to write sections on able and gifted:
students (Append1x K) and sex stereotyping (Appendix L). Both of these docu=-
ments ccutinue to be revised and will be folded into the final draft of a state
plan. Although a budget is not reflected in the draft of goals, objectives and
activities for a career education state plan included in this report, the
original version drafted by the Task Force did have a tentative budget. The
processes of arriving at figures made it apparent that more information was
needed regarding career education start up and development cost. This aware-
ness resulted in a study titled "The Cost of Career Education: An Analysis of
Selected Programs in the State of Oregon" (Appendix M)}. This study provided us
with heretofore unavailable information which was based more on fact than
conjecture. The information will be invaluable when we arrive at the stage of
developing a realistic budget to ‘mplement the state plan.

G. DESCRIBE THE METHODS THAT HAVE BEEN USED TO EVALUATE THE EFFECTIVENESS OF
EACH OF THE FOLLOWING PROGRAM COMPONENTS.

Career education in Oregon has been primarily funded by vocational educa-
tion. Not only have Department staff positions been paid for, but ail of the

-9
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major projects, with the exception of the last two years when specific career
education appropriations were made available, have been funded with vecational
education dollars. Consequently, when we began to look at evaluation, it was
determined to employ a two-p#sed approach.

We reasoned that during Phase I, we:'needed to provide a framework within

which each of the career and vocationa1 education projects in local education
agencies (LEAs) in the state could be monitored and evaluated by the Oregon
Department of Education. Such a design would enable us to obtain even more
information about what had happened and was'habpeninb relative to career
education through vocational education and we would have a clearer picture of
what needs to be done. The needs would then be reflected in° subsequent goals,
objectives and activities of the state plan. It was then necessary to let a -
contract. The result was a document titled "Preliminary Evaluation Design for
Career and Vocational Education,” (Appendix N). This document is important in
that it provides the framework essential for the second phase.

Phase II would see the development of evaluative instruments and their 1mp1e-
mentation in the field which would provide informatjon related to the effec-
tiveness 'of all parts of a career education state plan.

H.  PROBLEMS AND/OR CHANGES IN PROJECT SCOPE

As typica1 of all projects, the major problem was completing the scope of
work at the quality level desired within a realistic timeline.

It was hoped that we would have the state plan completely developed in the
first year of funding. However, time delays and second-year funding created an
opportunity to develop an even better product with more involvement than was
originally conceived.

Another difficu]ty which had to be overcome was the decision to carry out

the assessment stage compietely within the Oregon Department of Education.
This decision, coup]ed with collapsed timeline and overcommitted personnel,
precipitated a series of events which further delayed the project and caused a
realignment of the budget.

The realignment of the budget as approved by our project officer and the

budget personnel had many positive results. It enabled us to carry out studies,
write papers, and review data which formerly would not have been possible. But
we believe the resulting efforts have and will contribute significantly to the
depth and quality of the plan. However, we were obligated to return funds to
the government.

The original proposal called for hiring two interns to assist in the develop-
ment of the plan. We were unable to find qualifies people to carry out

these functions, and after permission was granted by the U.S. Office, revamped
the project. We did hire one person at .6 FTE for the duration of the project
and another at 1. FTE for 90 days. This enabled people to become involved

and diffused the responsibilities, both of which can be considered as positive
outgrowths.

-10-
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L. DESCR:LE DISSEMINATION ACTIVITIES CONDUCTED DURING THE REPORT PERIOD
. INCLUDING AUDIENCES, PRODUCTS DEVELOPED, AND RESULTS OF DISSEMINATION.
ANDICATE HOW DISSEMINATION ACTIVITIES RELATED TO STATE PLAN LEVELOPMENT.
‘ATTACH COPIES OF PRODUCTS, PUBLICITY MATERIALS, ETC., ON PROJECT.

The dissemination efforts to date have been primarily informal in nature.

The people who went to the Houston Conference were appraised of where we were
and asked to make suggestions for the career education state plan as were the
Governor's State Advisory Council for Career and Vocational Education. In
addition to that, we initiated a series of news releases to papers around our
state, relative to the needs identification meeting mentioned previously in
this report. We have also initiated a form which goes on the bottom of various
communications which provides the recipient with an Opportunity to indicate
whether they wish to be on a mailing list (Appendix 0).

As other states write us for various items relative to the plan, we have
responded.

- We prepared a third draft (concept paper) of "What Is Career Education in
Oregon?” with a reaction sheet containing three questions and a request for
additional comments. These were sent out, with the request that the reaction
sheet be returned.

J.  SPECIAL ACTIVITIES

’ '
We have included in the draft of the plan, and will also include in the
final plan, sections that we feel are very important and need special empha-~
sis. These are sex stereotyping (Appendices I & L) ang able and gifted stu-
dents (Appendices | & K)}. We also plan to include withtin the final pian the

resources which wili enable interested school districts to implement Experience
Based Career tducation (EBCE) in whatever version best meets their needs.
/! . \
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Career Education

We would like your opinions ahout the importance of some of the career education
poals which exist in Oregon. Please fill out this cover sheet and then rate the
goals according to the instructions, *

At the end of the questionnaire there is an evaluation sheet. Your candid
opinions will help us improve the questionnaire.

Thank you very much for your continued cooperation in our efforts to improve
programs for Oregon students.

1. What {s your current occupation?

" e — s an .- e

. (1,2
2. How many years have you been 1n your current occupation?
(3,4)
3. DPlease name the city in which you work. .
(5:6)
4. If you are currently emploved in a field other than education, have you ever
worked in the field of education? Yes No N
If yes, what was your occupation? e L )
(8,9)
How many years did you work in the field of education? .
(10,11)
5. If you are currently employed in education, have you ever worked in a field
other than education? Yes do (12) '
If ves, what was your occupation? e .
. - (13,14)
How many vears did/gé& work outside of education? Full Time .
(15)
Part Time » Summer
(16) an

6. If you arc a teacher, please indicate vour subject aren (if appropriate) and
prade level.

Subject avea ~ JGrade leve!
(13,19) (20,21)
7. Please indicate vour ape _  , your sex
(22,2%) (24)
8. According to vour name tag, which one of the followiny areas are vour

representing at this meet ing? (QS)M‘
1. Educatfon
)

CCovernment

Labory

.
-
.

4. Pusiness/Industrv

5. Cnnmug!tv




Please consider each of the student goals listed below. To the right of
each goal, indicate how important it .is in your opinion that students achieve
that goal.

NOT " VERY
GOALS IMPORTANT IMPORTANT

1. Identify and describe various tasks 1 2 3 & 5 -
the student performs within the family.

2. Will be able to demonstrate how the
world of work influences the citizen,
family, individual, producer, learner,
and consumer life roles. 1 2 3 4 5

3. Recognize that some work requires
individual effort and other work
requires group participation. 1 2 3

I~
194

4, Begin .to understand the relationship
of the producer life role to family,
citizen, consumer, individual and
learner life roles. - 1

to
I
&
wn

5. Be abiq to recognize why most members
in a cohgunity seck work. 1 2

(s )
P o
WS

6. Be able to join and participate in a
youth leadership organization associated
with their area of career preparation. 1

™~
(%54
o
e

7. Will be able to recognize an 1ndiv1dua}'s ,
interdependence within the community. ' 1 2 3 4 5

8. " Will develop ar awareness of the way basic
methods of communication help individuals
complete work tasks and participate in
life roles. 1

t3

3 4 5

9, Will be able to experience examples of
aecision making in occupational roles. 1

3
-~
&~
\nt

10. Be knowledgeabls of several alternatives
in post-secondary occupational specializa-
tion. 1 ? 3 4 5

11. Become aware that the world of work requires
certain physical movements or skills. 1 2 3 4 5

12. Demonstrate the attitudes and skills in
employer-emplove relations suitable for
maintaining proper working relationships. 1 ? 3 4 5

1y




13.

14.

15.

16.

17.

18.

19.

20,

21.

22,

23.

2%,

Goals

Begin to identify and understand the
relationship among, classwork, activities
and choice in ca:eers.

Will be able to identify and participate
in a decision-making process.

Understand the need for a monetary system.

Knows of, and is able to enroll in career
preparation programs outside of the rec-

ognized cluster programs appropriate to

their career plans.

Identify and use basic methods of communi-
cation.,

Be able to understand tools és‘an exten-
sion of the body.

Apply basic skills that are supportive of
their career development goals (i.e.,
computational, communicative, scientific,
social, decision making and others).

Recognizes that different experiences
may create different work habits and
attitudes.

Will be able to demonstrate that occupa-
tions require degrees of physical movement.

Know several factors that improve an
individual's chances for securing and
maintaining employment.

Will be able to demonstrate that class-
room-obtained skills are directly related
to joh performance within occupational
roles.

Will move from an identitfication of workers
to an understandiny of work as a need of
society.

Know the common reasons for which peoples’
employment is terminated.

Will be able to identify and individually
develop positive attitudes ahout work.

NOT VERY
IMPORTANT IMPORTANT
1 2 5
1 2 5
1 2 5
1 2 5
1 2 5
1 2 ‘5
1 2 5
1 2 5
1 2 5
1 2 5
1 2 5
1 2 5
1 2 5




0 | -NOT VERY
Goals IMPORTANT IMPORTANT
27. Will be able to understand and identify .
' strengths, weaknesses, and values of . TN
individuals and how these character-
istics affect job choices. 1 2 4 5

28. Develop an awareness of the need for
creativity in many occupations. 1 2 -3 4 3

29. 1Identify examples of decision making .
in the career development process. 1 2 3 4 5

30. Understand that groups of employes
can organize to influence conditions
of employes. ' 1

+3
d
lb
w

31. Be able to estimate with considerable
accuracy the take-home pay of any job
for which he/she applies. 1 2 3 4 5

32, Will know the difference between
production, distribution, and con-
sumption. _ 1

to
[ ]
o
e

‘ 33. Understand how state and federal laws
governing employment practices protect

workers. 1 4 5

to
[

34. Recognize acceptable behaviov n the
home, school, and community. 1

[ %]
(9%
Fos
(¥} )

35. Will understand that opportunities
for creative expression exist in the
world of work. 1

t3
(V8]
&
w

36. Determine post-secondary goals and
formulate appropriate educational
plans. 1 2 3 4 5

P 37. Will be abhle to identifv basic skills
required for several occupations. 1

to
-l
>
e

38, Realize that training/retraining may be
required or become desirable several
times during one's working life. 1 3 3 4 5

39. Berin to identifv workers in the
community. 1

o
-
=~
w

n 40. Will develop an awareness of the way
basic methods of communication help
individuals complete work tasks and
participate in life roles. 1

o
(VS ]
P
U




| NOT . VERY
Q Goals IMPORTANT - IMPORTANT
41

. Will be able to understand and identify
personal aptitudes, abilities, interests
and values. ’

42, Experierice working in the community on a
full-time basis over an extended period ' _
of time. - 1 2 3 4 5

43. Be able to identify attitudes of -
others within the world of work, 1

t3
(VS
&
W

44, Will be able to participate in some
experience within the world of work. 1 2 3 4 S

45, Begin to appreciate, understand, and
function in a constructive manner in
relationship to the physical environment. 1 2 3 4 5

46. Will be able to relate one's own
individuality to occupational choices. 1 2 3 b 5

47. Will be able to understand and dewvelop
effective interpersonal relationship
skills. 1 2 3 4 5

‘ 45, TIdentify and begin to develop inter-
personal relationship skills., 1 2 3 4 S

Please add any goals you consider important.
Please rate these on the 5 point scale.

WSC~1977
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Evaluation

We would like to use the Career Education Ouestionnaire with a broad-

" hased sample of teachers, administrators, counselors, parents, students,
members of the labor, business/industry communities, povernment representatives
and the public. Please indicate what might be done to improve the question-
naire for use with these audiences. '
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- Third draft

August 12, 1977

WHAT IS CAREER EDUCATION IN OREGON?
A

CONCEPT PAPER

"Career kducation is an instructional strategy for
all segments of the educational program, which embraces
the concept that each individual must learn to function
effectively in six life roles; citizen, consumer, family
member, individual, learner, and producer. Within the
basic instructional program career education provides
learners experiences to develop attitudes, knowledge and
skills, and to make effective choices that will enable
them to perform succeasfully in the producer role, assist
them in related life roles, and form a bridge between
school and the world of work."

Career education, as defined here, is an instructional strategy which

blends with developmental theory in recognizing that learning starts in the

. pre-school years and continues well into the retirement yea:s. Thus, this
definition of career education is purposely intended to be broad enough to
recognize that learning is a long range devélopmental process but has
limitations because it is also an instructional strategy.

Certain assumptions therefore follow this blending of developmental
theory and instructional strategy and help to meet the unique needs of
Oregon learners. These assumptions include:

1. All persons in Oregon should have the opportunity to develop

the skills and knowledges nceded to comprehend and utilize
career education from early childhood through the retirement
years;

2. Learning should take place in the home, community, business,

industry, labor and government establishments as well as in the

schooly;




3.

10.

1.

There are

10

D

Teachers should relate their subject matter areas and courses to
appropriate occupations.

Career education should enhance both basic education, and vocational
education when it is included within those programs,

Career education should help the student to make better school,
personal and occupational decisions..

Occupaticnal preparatiqn is an important objective within career

education, -, .
A . .,

. Y
)

KN
Y

Experiential actlvities will h?lp learning basic and vocational
subjects;

All members of the community have a shared responsibility for career
education;

A student's education, life style and occupational agpirations are
best viewed as a complete developmental unit, rather than fragmented;
The cosmopolitan nature of today's society demands that career educa-
tidn helps to create environments that will meet the educational needs
of all students,

Career education is for ali stadents,

eight major themes within the concept of career education:

ﬁel{ Awareness

Students will develop a positive attitude toward themselves and
others, a sense o self-worth and identity, and metivation to
accomplish personal poals,

Occupat ional Awareness

Students will acguire o cat isuing awareness ot career opportunities
amh relate theo o ortgis e te their personal apt {tudes, Interests,

and abilities, o=

N




Occupational Exploration

Student3 will explore occupational possibilities that will {acrease
thefr exposure to the optioﬁs available to them and help lead to .

occupational satisfaction.

Occupational Preparation

Students will acquire ma?ketable skills designed to develop the
student's employability and also to help them recognize that ad-
vanced training and/or coantinuing education may be necessary be-
for employment.

Educational Awareness, Exploration and Preparation

Students should recognize that educational experiences are a
part of total career preparation and development.

Economic¢c Awareness

Students will have an understanding of the U. S. economic system
and be awa.e of the relationship of productive work to the economy
and to the individual's well-being.

Basic Education Awareness

Students should he aware ihat their basic school subjects are both N
occupational possibilitive and essential preparation for all

gccupational areas.

Carcer education shoule provide students with the skills and
knowledyge to understand the relationship that exists amony the
life roles and the tmpiact of the Hfe roles on their personal, school,

and sccupat fonal development,
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Career education is a comprehensive educational strategy that affects
{nstruction at all grade levels, and in all subject matter disciplines.
Career education concepts scould be infuse! into each subject matter discipline
in such 4 way that the carecr development of students would L> reflected in all
inatruction.

In laaguage art:, for example, students would understand the irmportance
of and relationship of language arts ckills to careers as well as become
aware of career passibilities in language arcs. They would explore language
occupations, both directiy and indirectly, to the extent that such opportunities
were available. They would focus on the development of skills which could be
leasure skills or occupational skills at different points in the individual's
1{fe. The schools would assume responsibili.y for heiping students who have a
serious Interest in language arts and are capable of succeeding to receive
further training in school or to secure employment.

The example of career education in language arts can be equally applied
for science, music, or any and all other subjects. However, it s important
to note that each suhject has major themes which are unique and important but
do not directly relate to career education.

Tue infusion of career education voncepts into each subject is only
one aspect of the impact of carecr’ education. Generally, career education
secks to weave the development ot academic and vociatfonal skills and the
vix 1ife roles dnte o new vibrant cduoational tals o which will have more
appeai for o students. This weaving shou 4 involwe interaction between the
gehool nd the community tooa preate: extent thm new enista.

Creer edieat fon o shontd e oomedna te o hulld oy idpes between knowledse,
rlin, Hife, amd ov-moaticongd peroepar st ion, tmplte it in the s ommitment to

meake eedtpeat for omoere peleviet 1t he tin ooyl fon that Teavrsing ooonys In




variety of settings other than the classroom and that it is impractical

far schools to attempt to duplicate existing community facilities and/or
services. Schools should seek'to utilize the human resources, services, and
facilities of labor organizations, business establishments, social service
agencies, private and proprietary schools, institutes of higher education,
public institutions, and the g?nerai community. Education, when infused
with career education, can becéme vital and exciting and involve learning

on both sides of the s hool's walls.,

Career education cannot ensure the successful trangition of youth
from the school to the labor market without appropriate policies and actions
on the part of government, industry, and organized labor. Therefore, the
d evelopment of channels of communication between these organizations and
the schools must have high priority at both local and state level.

It is imperative that the career education thrust be ‘sensitive and
adaptab': to the requirements of the rapidly changing career patterns in
society. Career education must also he sensitive to the changing relation-
ship between work and leilsure in &4 sc-iety where the amount of leisure time
is Increasing.

The Oregon Department of Education believes that career education, as
it is developing in the schools and communities of this state, can provide
at least a partial means to meet the divergent needs of students, and will
asaist individuals to move with 4 minimum of discontinuity among their life
roles,  These truths serve as support for the beltef that teachers, parents,
and the community must bhe actively and positively concerned with atl that

Atfects the growth ot the individual.
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REACTION SHEET TO THE 3rd DRAPT

OF g

WHAT IS CAREER EDUCATION IN OREGON? A CONCEPT PAPER

l' Lod

1. Is it conaistent with present philosophieg‘FPolicies, objectives anh\ ‘
activities in your school? - _ . ;

2. Do you concur with the approach and presentation in the pg(er?

3. Does it contain the essential.elements necessary to adequately define
the perimeters of career educaf%on?

3

\

4. Additional comments (use back of sheet if needed).
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COUENC TR PROE R ITHIVEY

Provide a final draf't analysis of up to 100, 4% item, six-page
pitot Carcer Fducation assessment instrments. -

tol Coordinate and supervise tabalation ot dota by
Orevon State University Comprnter Center, -

1.0 Provide transport of data to and from Corvallis, Oregon,
4% necessuary., *

—
.
‘v

Analyvee data tabulation by occnpational srea and state
recional district of respondents,

Tot Apadv e voal statencnt prioritication dato
1.5 Swwari e and or synthisize evsbmtive counepts of respondents.,
Jd.60 Prioriti,e goal statement listdno, '

1.7 Write and submit final draft analysis of psilot survey.
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PHLOT CARLLR FRUCATTON PV IOREEY ALSESSMEETT ASALYSES

RESPONSL:

Of the seventy respondents to the pilot Career Education P'riority Assessment
instrument, fully oY% were in the field of education as teachers, administrators, '
or counselors. The remaining respondents represented the fields of government,
labor, busincss/industry, and the communitv-at-larpe. tnly six of the

sixteen Career Fducation repions of Oregon were represented, with Region 3

(Marion, Polk, Yashill), Repion § (Lane), and Region 8 (Jackson, Josephine)

accflinting for 73% of the total response.
7

T

PRIORITIES:

-

The most highly rated priorities consistently noted by the majority of the
respondents were in three specific areas. The necessity of adequate
commnication skills and the value of positive, work-reliuted attitudes

may be arouped as the two wost highly desirable priorities fo¥ career
clucation, according to the survey respondents, Du&}:}nn~mdking;ski

were ajso consistently rated as being of hich priorityv, specifically noted
$0 by a majority of the non-educator respondents, :

COMMENTS ; . . ‘
- . - - ’ ’
0f the forty-six responces with comments attached, the majority were €
submitted by educators and could be grouped in two wpecific areas. Survey
. instrument length and conplexity of educational jareon consistently noted

O R ™

as )c"un‘m« at Teast noderate lmrn(wt‘lu‘nt

RESULTS :

The pilot Carcer Pducation Priority Assessment instronent scerved its
purpose in the two intended arcas of iten validotion of a limited scale
aml xctpondcnt reaction Lo the instraoent in eencral.

At this tine, the conplete Carcer Edicatron Peiogity S w-oanent instrument
has been shoartened to forth five item:, the wordine o7 modt of the poal
statements revised to elininate mach edmoationa! oo, od the revised
survey instroment lissenioated to 5,000 veorvenentetiooo ol education,
governament, labor, Fosiness/inhectee ) and the -t o ai Large,




TARHEATION gt t'l‘.".‘x‘
. (Filot) Caoreer Dducation Priovits Yoo oert
fegion  Respenies towients  Lduc.  Govt.  Labor  bus/In Comm,
1 - - - - - - -
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COTFIENT S PIRISATION

»
. "Pduczlt ijonal jarpon™

"The vocabulary in many gosals is obviously Carcer Education jargon,
which 1 don't know how to overcome; mabe a plossary would help."

"List some questions in terms familiar to 1abor and business."
"Some statement are unclear.
“"Canfine listing to one item related to cach basic precept, so that

the whole thing doesn't bop down in technicalities of language'
suitcks of educationese.v

+

"Goals are very badly worded; use too many undescribed adjectives."

"Naestions use trade jarson to the extent th;t “ny questions
are not understandable.” -

"I wonder if the terminology used is understood out<1de the
educational staft?”

"Instrument length': . ' ‘ﬂq[ .

"“lty he too lenpthy, with so mmy statements <o nearly alike."

. "Too Toge,

Too many questions {voalp) v
o { ..

Wihorten it; some could he combined."

Other:

“Consider changing the format from jmporvtance to sathering opinions

about statements of what stindents shonld citn, lise an opinion

statement scale from strongly agrec to - frog 1 disagree,"

“eest tonnaire is OF; the people process is et iaportant even

P00t tales time.  Bvervone Loy ownerhip ity participate."

CThers s o1 vy to avoid ackine that the o -l be m‘iOl’itizvd.

ey et bt he e gorentrans weened g e b v oretated,

vttt ' do e Yy iy ! v TR

"How do oven adan to o overcone ol taratl oamd Vet ¢ dif fenences 7"

Trlaet proeface questionnqire with avie of career odncation. Without

the preface of the ones with reeard to rrodoction, individual, 1
. Family, etc., | would have answered ditferentiv.” |

“,-'\ftmul\f to resove he riers which cregte ceriog: Jdaibts as to the
gitfectivene . of the ode it rena! sante i roee wdipe effective
ciareer odo qtyagy !

Q 3’1
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) &qn.i.qq . Countes. - rnnngpamr S i‘:ﬂm‘n@"-i““
. . hl .o ¥ L ke
. - 1 Clatsop - . Chuck nymond . '325.286§
L Ti1lamook - _ . ‘ - L
{(Columbia) _ e
2a(2) Multnomah ' Alan Goetz 35‘5)9&374:_ .
25(15) Hashington o Ernfe Keller - 648-709%:
2c(16)  Clackamus S ATrfam . B3G-ANTL
3 . Marion S - Jack Tiltor . 58846330,
. Polk - it
. Yarhill | _ .

4 Linn. - " Burr Fancher 967-4387
' - Dénton : s ' '
Lincoln

5 : Lane o Ron Huntrns _ 689-6500

6 Dounlaf : - Jﬂrrv qhivelnv | 672-6571
7 ~ Coos “"Ron Nlsen 256-3;33
: Curry . T

. 8 Jackson : Mlat Ftrol ' .779.-5510 :

Josephine

9 Hasco TR Rell 298-5155
' (Hood River) : ' ;
: (Sherman) | | ‘
) ‘ 1 Daschutes (CNCC) ‘ Chuct Steane 548-8148
Jefferson .

(Crook)

...

11 Klamath Paul Hallonee 882-7721 “~
Lake )

4 12 Horrow ' fiarth Navis 276-6616
lmatitla :
(G114
(tthantey)
13 Baker (Citv schoels) Chuct el 263-4106 .
Union . e
Yallowa 5
14 Bakor San Bonper "473-3139
_ © frant . . . .
Hlarney .
Malthour _ .

35
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PILOY CAREER EDUCATION FRIORITY As&tqsurxr,(NzIO) L

b

Aggregate . voal . . Instrument .,
Priority* | Statonemt | " Item Number ‘.

R - Identify and use basic methods of communi~ BEREERY)
: cation, '

2 ¥now several factors that improve an’ _;'Qf':_ 22
. individual's chances for securing and
~ maintaining employment. T i

3 . Will Le able to -participate in some ﬁ | ' 44
' ‘experience within the world of work.,-
’_i:
4 1411 develop an awareness of the way Basic. .8
-+ - mePhods-of communfcation help -individuals - R e
complete work tasks and participate in .. “ﬂl

-11fe roles. : ©

5 W#{ll be able to idencify and individuallv 26
'develop nositive attitudes ahout wbrk. '

. o ' Begin to understand the relati_onship- ' 4
. : of the producer life role to family,
citizen, consumer, individual and
learner life roles. , ' ' !

7 NDemonstrate éhe attitudes and gkills in 12
emplover-emplove relations suitable for
maintaining proper working relationships.

3 Begin to identify and understand the 13
relationship among classwork, activities :
and choice in careers.

9 Be knowledgeable of several alternatives 10
in post-secondary occupational specializa-
tion.

{0 - Will be able to identify and participate 14
in a decision-making process.

o Aguresate priovity disrecards region op Decupet ion of

36

respondants, (N=70)




“Page 2 of 4

. -
. o a

Agprepate o ' Goal o . lnstfumont'

Priority* Statement . o [tem Number
1 . Realize that training/ratraining may be .38 e
required or become desifable several : .
times during one's working life. .
12 w111 be ablL to demonstrate how the 'fz
world of work inflyences the citizen,, ] ) ]

family, individual, producer, learner,
and consumer ‘life roles, B

13 Apply basic skills that are supportive of 19
their career development goals (i.e., ‘
computational, communicative, scientific,
social, decisioh making and others). -

4

14 Will be able to experience qxamples of 9

| decision making in occupatidhal roles.

15 ‘Recognize that some work requires . 3
individual effort and other work ' ' ) R
requires group participation. ~ - e

16 Will be able to demonstrate that class- 23

room-obtained skills are directly related
.to joh performance within occupational

roles.
. . - ’ r
17 will be able to understand and identify 41
personal aptitudes, abilities, interests
and values.
18 Know the cormon reasons for which pcoplns 25
émplovnent is terminated. ¢
19 Will be able to understand and develop 47
- effective jnterpersonal relationship '
skills, -~
20 Will be able to relate one's own , 16
"~ {ndividuality to occupational choices.
21 Identify and hegin to develop inter~ : 18
- personal relationship skills,
22 Be able to recognize why most members 5
in a community seck work. ..
23 . Will develop an awareness of the way 40

basic methods of communication help
individuals complete work tasks and
participate in life roles,

37

o . a ' L . L o : Ii

.
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page’s of

Aggrogute _ innl- _ : Instrimént 321

*“'?“""‘"“"""""‘

Prior{gxf - -~ . Statement _ Item Nﬁnbar

24 . Recognize acceptable bthnvlprs in the '34
: home, school, and community. : '

25 . _* Determine post-sccondary goals and L 36
- formulate appropriate educational '
plans. o
20 ' Knows of, and is aﬂlf to enroll in Tareer - - “16 )
-preparation programs oqzside of the rec- '
ognized cluster programs appropriate to L . \
their carveer plans, ' 'r=@_-»ﬁﬂfﬁg . _ :
\ :
27 Recognizes that different experiences _ \ 20'
; may create different work habits and . ; :
atticudes. _ _ : \
28 ~ Will be able to identifv basic skills o 'E.mip '\.”“
required for several .occupations. . ) 4‘[
\ L '
29 . Understand the need for a monetary system. 2 15 e
\ ]
30 will understand tha: opportunities . “.m".\uxs.ﬂmw-mﬂﬂ“m~"-“
for creative expression exist tn‘tﬁé ‘
world of work. : ' !
31 Develop an awareness of the need for 28
creativity in many occupations. |
|
32 Will be able to recognize an individual's E ' 7
interdependence within the community. ' }
33 Identify aild deacride various tasks " i 1
the student performs within the family. r f
34 Become aware that the world of work réqutre:, |
certain physical movements or skills.: : / }4FL
3 . 1dentify examples of decision making ™ -
in the career development procesf. !
W Will be able to understand and identify / 27

- strongths, weaknesses, and values of
{ndividuals and how these character-
{stics affect job choices.
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Priority*

@ . g Tty

37

38

39

40

41

48

-9

Expericnce working in the community on a
full-tine basis over an extended period

of time.

wotkers.

Begin to appreciate; understand, and
function in a constructive manner in
relationship to the physical environment.

Bé'hblc'to ldentify attitudes of
othetrs within the world of work, -

Understand that groups of employes _
can organize to influence conditions ... .- -

- of emploves.

Will know thé difference betvecen
production, distribution, and con-

sumption.

- Be able to estimate with considerable
accuracy the take-home pay of any job

toal

Statewent

. g e

for which he/she applies.

Will be able to demonstrate that occupa-
tions require degrees of physical movement.

Berin to {dentify

conmunity.

Be able to join and participate in a
youth leadership organization associated
with their area of career preparation.

i1l move from an identification of workers
to an understanding of work as a need of

soqiety.

workers in the

3

4. Be able to understand tools aé'a&$éxten~-=
- gion of the body.

]
. Understand how state and federal laws
poverning employment practices protect

' J.Pagagi

4 A\
: 18 -

*

Instrument. -

Item Number -

T PN

42

33

9.

45

43

31

21

39

30 .
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CCONTRMTLEDY PRﬂ,""..("l'. ORVHCTIVES

h Contractor.rqunnslbilities:

1.0 Provide a tiual draft analysis - of up-to 100, 48 itom, six-pago .
pilot Career Education nsseqqmeut instrnncntx.
l.I‘VCOOernatu and supqrvjso tabalation of data by
Orcuou State Universitv Computer Centor,

1.2 Provadc transport of data to and fron Corvallis, Oregon.
4s necussary. ‘ .

1.5 Analyzc data tabulation by occupational arei and state
regional dJistrict of rcspondents.

1.1 Apaly. e poal statement prioritization data.
1.6 Summarize and/er svathisize evaluative comments 3 respondents.
. - : . -

. 1.4 Prioriti.e¢ poal statement listiug.

”.

1.7 Write and submit final draft analvsis of nilot survey.
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CAREER EDUCATION PRIORIEY ASSESSHENT .-\?\;»\I.Y.‘H'S

A

RESPONSE :

Of the 5,000 Career Education Priority Assessment instruments disseminated,
1,273 were roturned, - After discarding nine roturns which were incomplete .
or blank except for comments,.1,264 returns comprised a 25,.3% valid respinie
.‘rate. 77% of the respondents were in the field of education as teachers,
administrators; or coumsclors.. The remaining respomdents- represonted the - -
fields of government, labor, business/industry, and the community-at-large..
-All sixtoen of the Carcer Education regions of Oregon were represented,
-with Region 5 (Lane) accounting for 22% of the total response.

PRIORITIES: Co \| .

As with the pilot Career iducation Priority Assessment survey, the most
highly rated priorities consistently noted by a mojority of the respondents
wore in threc specific areas. The necessity of adequate communication skills,
the value of positive, work-1.tlated nttitudec, and the constructive use.

of decision-making skills were specifically npted by » majority of both the_
educator and non-cducator respondents.

COMMENT'S :

Of the thirtoen responses with comments attached, most noted the continued
excessive use of educational jarpon.

RESULTS :

From the attached Tabulation Swmmary By Priority, any Resional Career _
Education Coordinator night determine how consistent local goal priorities ;
werg with the statewide mean priorities. Region 7 (Cous,Curry), Regionl0
(Deschutes, Jefferson, Crook), and Region 11 (Xnamath, lake) divisted

from the statewide meun only to a moderate extent, ang that may bLe due

to a relatively lou response rate. 0Of the seven occupationdl areas
represented, only the commmnityeat-larce seoup diviated sionificantly

from the statewide wean, and that mav also be due to a retatively low (1.3%)
return rate.
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.' Occupation1] Aren of Respond . Responses (N=1264)  pete
(or) 'l‘;mcher . _ 703 . 55.6%
(02; Administrator o ‘ : lbﬂ_ | m“13,4§?
(03) Counselor 0t ' - 8.0%
(04) Government Employee ) s _ 3 o {.8%
(05) Labor - 09 ’ 5.5%
(06) Business/Industry | Rt 1.3.4%
(07} Comuunity-At -Larpe ‘ | 17 _ 1.3%

N

N D
Note: 973 presponse from educators (01)+(02)+(03). . - 1iY 9%
291 responses from non-educators (04)+(053)+(06)+{017), 23% 6%

l?("‘ t“t';” 3'(“;,‘(\”5()5{- (?\1"126!) Or :v“(“’ (“ f‘y(‘f)_” di‘;:’,(_-tuinated to axl groups.

N-120d

SJLL28% return SR
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CAREER. EDUCATION PLTORITY ASSESSMENT

'
i
. !
;]
.l ’

: . . (Tabulation Summary By Region) .
v . " 0- - ' . . /I L o
| Region  Counties ‘ Coordinator B L Roggoalu (N=1364) ™
1 Clatsop *" " Chuck Dymond _ 40" '
Tillamook oo A g
(Columbia) IS / o |
) ¢ . e ’ i
2a(2) Mulenomih . Alan Goetz . _/// 151 |
" 2b(15)  Washington : i Ernie Keller / 172 ‘-
' . . . . / : {
o S : ] c
2c(16) Clackamus - Al Pfahl- e 100 :
o, 3 Marion /  Jack Tilton . 174 ! '
Polk A ' ' !
Yamhill K
4 Linn . Burr Fancher 77 i
BRenton ¢ ' : : |
Lincoln s o ."
5 Lane | ' Ron Miankres 273 -
6 bouglas Jerry Shiveley 57 _
7 Coos Ron Olsen 17 : :
. Curry - : '
8 Jachson Nat Ltzel 48 =
Josephine , A ]
9 Wasco Bill Bell 17 | |

(Hood River)
+ (Sherman)

10 Deschutes (COCC) Chuck Skeans - 23
Jefferson :
(Crook) .

11 Namath Paul Mallonee 20
f.ake

12 Morrow . tarth havis 46

Umatilia
fGillian)
{FVheetom

to
~3

13 Baker (City schools) - Chuck Howelt
7 tnion
Wallowa

‘ 14 Railer Sant Bannervr 22
Griant

Harney
Hatheur




CAREER EDUCATION T RIORITY ASSESSHRNT
* {Tabulation Sunmary By Priority)

~ Statewide . s _-_Rcvioh *
Aggrogate TZa72h W 3456 7 R I W N I715T4
| 1 2111 1t 1 t1 221411 1.
"2 3222 3 35 41519 2 3 5 3 2
3 1mM.3.3.3 4 2 2 3 1 7 xi M-8 -9 311
4 13 4 4 5 25 3 2321421 621 2 5 |
5. . 9 6 6 9 646535605 6 4°6
' 6 157 4 5 6 4 82213 727212812 4 7 § 5 7 111, 5 13
7 6 8 101141 8 7 7 31714 3101312 7 917 9°6 8 6
8 16 7 913 7 7 9 6 510152425 51010 13 719 4 4 4 22
9 121011 715 81214 6 4 9 2 7 717,2 813111.8101810
10 5114 81112131413 4 1 3 1 4 6 719 1013 9111510 1
11 7121315 9 9 719 35-21 41112 81131 12 81613 9 920
12 4 9011 610151317 9 623572011 9 9 915 3242815 3
13 §1112 8 8101016 20 1. 8 27 30 18 14 13 11 10 10 12 17 12 27
14 :17_15 1017 2516 4 1117 8 5 8 91331 4 15161310 711 §
15 19 13 19 20 22 20'18\g4 8 12 34 23 10 26 16 3 15 2218 2313 21 15

16 142023 26 34 17 15 12,14 29 10 28 23°11 21 24 22 12 14 15 12 27 26

17 10 18 18 25 242720 27 11 11 18 17 2 2312 15 20 27 4 22 25 14 12
18 2320 22 1218 23 22 10 10 24 14 1917 17 15 0 14 24 15 26 27 24 40
19 25 17 20 2715 20 1918 12 23 12 39 1y in U e 17 20 28 25 26 17

20 2105 1518 20 10 1T 0 Qe 18 3 10 e p 2ot 21 19 26 29 16 19 8
'] S I P% 23 06 14 20020 Cu st fm o2 10 Y 2118 25 14 14 16 2
2 Py Te 21 19 1925 23 23 23 15 13 15 13 '™ & 16 19 23 20 28 23 25 18
23 1S 29 17 16 17 14 21 26 38 35 20 12 34 19 22 27 23 17 12 17 35 26 17
20 26 19 21 14 16 12 27 15 41 25 30 30 25 16 15 14 16 21 23 20 22 33 29
56 35 36 27 04 21 21 20 9 16 17 16 79 26 2 C00 %% 26 14 21 32 20 28 21

45




CAREER EDUCATION PRIORITY ASSESSMENT (Continued) Y
g {Tabulation Summiry By Priority) ‘

- Statewide Region __‘__W;"~“ Qccupational Area .
Aggregate T2a2b 2c 3 45 6 7 8 91011213714 o'T'o’i'wm

ot ol G S MEEE A Nt o AT Al wOTA > o OO DU VI GENES SIS Stvmmmd  yyhed

26 37 22 20 21 26 22 25 25 27 26 41 13 22 29 37 21 25 25 30 31 21 31 42

27 2033 26 29 31 31 31 28 13 9 19 20 27 31 38 25 28 30 22 30 29 23 33
28 . 27.30 28 27 20 24 30 22 37 38 39 33 51 28 27 33 27 26 34 21 18 35 21
20 7 3432 30 25 28 30 28 34 43 36 25 22 41 25 25 52 29 28 29.36 19 29.38;
30 40 3825 31 32 38 24.30 28 27 3225 44 24740 18 31 29 31'27'32'g0116 |

31 38 27 32 34 36 28.36 32 19 22 24 26 16 27 29 28 30 31 27 35731 36 34

- 32 30 28 33 37 30 35 29 31 40 33 29 35 37 33 26 30 34 32 38 19 24 13 24
33 31 31 37 40 27 32 32 29 14 28 20 32 11 3 30 42 32 38 33 16 30 22 19
34 33 34 31 30 33 33 33 40 42 37 22 31 42 34 28 38 33 33 24 40 34 37 36

'35 36 36 36 36 35 36 34 338 25“33 36 34 21 35 35 37 35 36 35 38 38 30 32

36 20 35 35 32 34 39 35 37 44 39 33 40 38 38 30 31 37 34 40 39 33 34 30
37 2220 3135 38 40 37 50 34 30 31 38 40 41 51 20 56 37 57 34 57 32 31
38 21 42 42 41 37 3739 35 33 32 27 18 15 A0 33 20 38 39 32 37 43 43 25
39 41 40 30 42 30 43 38 33 21 31 40 37 39 37 32 36 42 42'39 18 36 38 38
40 %2 37 38 33 40 20 40 30 30 44 43 42 20 36 45 41 30 35 u3 44 39 42 35
a1 12 39 44 39 11 41 41 41 36 41 42 36 35 30 42 39 40 41 36 41 42 44 44
a2 7y 43 41 38 42 51 43 45 30 45 2% 41 36 43 41 43 1140 41 45 45 45 a5
43 45 41 40 4% 1% 42 42 47 45 40 41 13 15 45 41 10 13 43 44 33 41 40 43
14 A0 A 1A 1 T B g 3143035 1 a2 1 e 1 11744 42 45 44 39 39
1 SRS SRR LA I8 B BOSN RO BTN IC ML SUNE RITNS DOUNR IRTNE SRR R ?ﬁ 45 45 42 40 ﬁl 37 |




Aggrcgaﬁo

Priority**

1

0

10

It

15

1.1

13

Take and follow instructioms,

Tdentify the main fictors that improve an tndividual's

‘Recognize that some work requires individual effort and

CAREER ERICATION 1RIORITY AssEsshy sy
L ey
f""\_ﬂ

toa | :
_ Statement - : .o

hevelop positivo individual att%tudes ahout work.
Demenstrate 1hility to work tOOPOPat!VﬂlV with othor
workcrs and management ,

chances for gctting and holdxng a job, ,

Demonstrate the attitudcs and .killn in amployer-om loyee
relations suitable for maintaining rood working’ relationships._

tise basic methods of commnnication.

other work requires group participation.

Recosnize that workers mest produce at désigputed lovels
i order to maintain employment. '

Understand the retatiouship betweew varions hinds of classwork
el a particular career. _ .

fdentify several alternative occupations herond high school.
Apply basic skills that are supportive of their careor poals
(i.e., computational, communicative, scientjfic, social,

decsision-making),

Understand and identify persomal aptitudes, abilities,
interests, and values.

Participate in a decision-makine proce

heonstrate how the world of ~mt inflrepces the citizen,
faaite, individoal, ;\x'()\lxs(-¢:r'. Petaes o aml consumer,

Peatron thnt tl'l“'n“/rﬂtlﬂf"l’” ar be o adired several times
during ane’s woskine Fit,

leatify the coraon seaven: Tor vhi o wneLer's employment
te temrinated,

Detevnine voals for after hic scheol and foimulate appropriate plans,

Relate one's oun individuality to oceapational choices.,




BRI Sk v R SR

CAREER H)"CM'!ON FRIORVTY ASSE »‘»Hi\l Htmtinuod)

Aggregate _ - . Goal
Priority#** : Statement
10 Uinderstand why most wembers in a community seek work,
20 ‘Understand an individual's in‘tcr-depcndcme within the comnlty.
N Begin to understand the re!atxon%htp of the producor to family, B
citizen, consumer, xndividnal, and tho learner.
22 Identity hﬁéi skills raqulrcd for several occupations.
[ ]
. 23 inderstand strcngths, weaknesses, and values of individuals
T - and how thaese characteristics affoct job choices, .
29 - Denonstrate that what skills are ltearned in the classroom
are divectly related to the job. - i
25 Demonstrate shills and attitudes nec gssary to ubtain and
maintain employment in a variety of o‘gupatzou%.
20 Reain to appreciate the need to act ip a constructive manner
in relationship to the physical enviromment.
X7 See Tirst bamd examples of decision-maling in occupational roles.
[ Recoenize how the work hc/§hc does fits into onr society,
o Recopnize that different experiences wayv create different
work habits and attitudes.
a0 Develop an avareness of the basic mcthads of communication
vhich helps understanding of our complex society.
o Partjcipate in several expericences vithin the world of work.
I tnderstmd the relationship of societ ' productiveness and
the monetary systen, -
; turoll in carcer preparvation preepa- sppronriate to career plans.
o fleoe cvamptas of decision b ine in caroer dv\'clopmcnt.
13 Understand attitudes of others within the vorld of work,
3 evelop an awarencss of the need for oreativity in many occupations,
37 Hnderstand that opportunities tor creative cxpression exist
in the world of worl. ‘
i3 Fstimate with considerable acouracy the tole howe pay of dny
1ob tor which hefehe applic:.
Y 4




. Aggfcgai‘
Priority*

39
40

41

42
43

45

. **Note: Agpgregate priority disregards region or occupation of respondants. (N=12064)

CAREER EDUCATTON PYIORITY ASSELSMENT (Gontimued) |

ﬁ'Gogl
Statement

V Understand how statc and federal laws governing employment
practices affect both employer and employee.

Describe various tnsks the studént performs within tho.fhuily.

Understand that aroups of employees can organize to influence -
conditions, wages, and bencfits (health insurance, pOnsions)
of employoas.

Identify workers of various occupations in the éomqynity.

Identify the difference betwocn production, distribution,
and sonsumption.

» .

Experience working in the commmity on a full-time basis
over an extended period of time,

Participate in a youth leadership organization associated with -
“the area of career choice.

49




Appendix E
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‘ERIC

Aruitoxt provided by Eic:




Robert W. Tormey ' : -
Management Consultant : .

‘P, 0, Box 12692
Salem, Oregon 87309

Mr, Marv Harmon, Specialist
Career Development :
Oregon Nepartment of lducation
942 Lancaster Drive, .1,
Salem, Oreson, 97310

_RE: C:\RI:TR EDUCAT IO "'HII!I.‘J (‘()‘IPI'H‘H‘\ ASSESSHENT
ncar Marv:
Please find attached the following:

* Contractald project objoctives,

* Recormiended wuidelines, nrocedures, and taroet ponulation,

* Recormoended pilot survey cover letter,

) * Recommend.al cover letter to Recional Coonmtinators,
to. * Reconmonded cover lotter to teachers,

* Recormended ansuer sheet for grades three and six,

~* Reconmcnded answor shcet.for srades nine and twelve, . L e e

* Recommonded senerate qucstionaircq for prades thrcc. six, !
" nine, and tuelvs, .

I believe these iten vill rrove satisfactory for yvour nroject ohjectives,
If you have question:, or it [ 'can be of further assistance, nlease do not
hesitate to call on .-, S

Thank you for your a-unistance and cooparation,

Coplially, \

l ] A L
] e
abert UL Toraey /
RWT/b
Attachments,




CONTRACTED PROJECT OBJLCTIVES

Contractor Responsibilities .

4.0 Provide recommended guidelines, procedures, cover letter, and a model
career education student competency assessment.instrument suitable for
surveying up to 2,000 seventh and eleventh grade students stateuide.

(Assessment instrument modified to survey up to 2,000 third, sixth, ninth.
and twelth grade students statewide.)

4.1 Coordinate and cooperate with the Oregon Department of Education
Career Levelopment Specialist.

4.2 Recommend guidelines and/or procedures for the survey.
4.3 Recommend a target population to be surveyed.

4.4 Develop a recommended cover lettev with instructions for the target’
population.

4.5 Develop a recomnended model student competency assessment instrument.

4.6 Recommend guidelines and/or procedures for a pilot test™of the survey
instrument on up to 200 students.

<Y
oo




Niscellabeous Comments on Procedures
Career Education Student Assessment

All questions have been written to at l»ast one gradc level below the grade
level in which testing will occur. g

A pilot survey of at least two hundred (50 from each grade level) should be
conducted within the Willamette Valley at least three weeks prior to the full
.Student assessment. The questionnaire would then be revised. accordingly and
' tributed to one regional coordinator in each of the areas indicated on the
-ansyer sheet. . '
5 R - o
Reéﬁonal coordinators should be given the responsibility to see that a reason- '\\\\\ N
anl cultural, economic, and sex representation is made in each of their E
re -
v \
Quest1annaires should be returned directly to Marv Harmon at the Oregon Depart-
ment of Education within one week of dissemination.

Etther machine scored or spegially printed answer sheets could be used. but the
specially designed questionnaire is recommended tor at least the third grade

level.
/// . A




(Modei #iiot'Suryey Letter)

Dear Teachers:

‘The attached questionnaires‘and answer sheets are being nistiibuted to two
hundred. students in grades 3, 6, Y, and 12 in Oregon as a pilot survey of an
assessmient of career education needs in the state.

Third grade teachers are asked to read the questions directly to thete. stu~
dents; all others should be student read. It is estimated that the student
should be able to complete the assessment in-15-20 minutes but should be given
more time if needed. The questions have. been written to at least one grade
Tevel. below that.of the tested students. .

Please return the questionnaires, answer sheets and your written.comments to
Marv Harmon, Specialist Career Development Oregon Department of Education,
942 Lancaster Drive NE, Salem, OR 97301, by September 16, 1977, so that they
may be used in revising the instrument. Please be specific and reference any
comments to competencies by nuinber. Administration of the. revised assessment
is p'i_anneq\ for October 3.

Thank yoy for your assistance.
b3

w

Sincerely,

tonty Multanen

Director

Carcer and Vocational Laucation
¢ 378-3544

MM:irr




(Model Cover Letter)

Dear Regional Coordinator:

4 The enclosed questionnaire -ad answer shects have been developed for the
- student assessment portion uf the career education state plan and. are o
result of the competency prioritization which was conducted in the state during
- 1977, The questions have been correlated with the grade level at which. the

o fompetencies are commonly introduced and have been written to at least one

reading level below the tested grade level.

Five hundred copies at each. grade level {.¢5 per grade level) have been sent to
four regions within the state. We ask that you distribute them within your .
district with the best cultural, economic, racial, sex, etc., representation
possible. : '

Please request that all gu-stionnaires and completed answer sheets be returned
directly to Harv Harmon, Career Education Specialist, Oregon Uepartment of
Education, 942 Lancaster Drive NE, Salem, OR Y73ul, by October 7.

t

. ' sincercly,

Honty Hiultanen

Birector
Lareer and Vocatiunal bdgucation
373544
Mi:r:
Enclosure
£
Jo)




(Model ‘Assessment Letter)

o

Dear Teachers:

The attached quéstionnaires and answer sheets are being distributed to, 2,000 -
students in four regions in grades 3, 6, 9, and 12 in Oregon in order to assess :
the students' perception of their degree of competence in the stated actions.
This information will be analyzed in relationship to career education needs in
.Oregon. The questions hav& deen correlated with the grade level at which the
competencies are commonly introduced and have been written at least one grade
lJevel below that of the students being tested.

Please return the qdestionnaires and completed answer sheets to Marv Harmon,
Career Development Specialist, Oregon Department of Education, 942 Lancaster
Drive. NE, Salem, OR 97301, by October 1, 1977,

Sincerely, | | ,

Honty Hultanen

Director
Career and Vocational Education
376-3584

MW:rr A

Enclosures




CAREER EDUCATION STUDENT ASSESSMENT

(Answer Sheet)
Grades Three and $ix

Please mark the symbol showing how well you think you can do each of the things

on the question sheet. Thank you for your help..

BY
2.
3.
4.

54
6.

7.

8.

9.

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20,
21.
22,
23.
24,
25.

Pt b b Pt

2 3

2

2

2 3
not at ail

J.

~
-..

average very wel)

1

" "
1 H
1] - "
1] 1

<
~3
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CAREER EDUCATION STUDENT ASSESSNENT

P (Question Sheet)
Third Grade

Sectioh.&

Read each question carefully to the studéhts. Have them circleofhé dppkopri@to
response to questions: one through four on their answer sheet. Have them erase -
well if they change an answer. .

l. 1-

Eastern Oregon 2 = Portland Metro Area 3 = Southern Oregon

, 4 = Western Oregon | :

2. 1 =Female .2 = Male -

.3. 1 = Third grade '

4. 1 =Black 2 = Caucasion 3 = Hispanic 4 = Indian 5 = Oriental 6 = Other
(They do not have to answer this question but it will help us to determine
if we have obtained a representative sample.) '

Example: "Circle the number one to tell them that we live in Eastern Oregon,”
Section B

Read each question carefully to the students. Have them circle the symbol on
the answer sheet which they feel best shows how well they can do the items
listed. The symbols are: - : '

- __ 1 Cannot do it. ‘__. I can do it. ..-l . 1 can do it very well,

_ Example: How well can you make your bed?
me 1 cannot do it . 1 can do it. } l___ l can do it very well, |

5.  How well can you tell me about the jobs you do at home?

b. How well can you tell me what things you make for youfself,'for your
tamily, and for other people?

7. How well do you know why people work? _ ‘

Y. How well can you tell me about the ways we use our community? '

9.  How well can you tell me how what we say, helps us do things better?
0. How well can you make choices?

11. How well can you tell me why we need money ?

12, How well can you tell me how we say things to each other?

13. How well can you tell me how you should behave at howe, at school, and
in the community?

14, How well can you tell me what would help you tu chvose a job?

15, Other: Ask them to tell you what other things they think would help them
Lo 4o a better job in their lite roles, Please include a list of their
responses with the answer sheets. Thank you.




" CAREER EDUCATION STUDENT ASSESSMENT

, (Question Sheet)
~ Sixth Grige

Section A

Read each sentence carefully. . c1rcie the number on your answer”sheet which *
tells us about you. If you change an answer, please erase veryxwell.

;Examp1e: 1 Vive in: 1 = Eastern Oregun 2 = Portland Area 3 = Southern
Oregon 4 = Western Oregon (except Portland)

If you live in Seaside, you would circle number 4 tor'western Oregon.'

i. 11live in: 1 = Eastern Oregon 2 = Pbrtlahd Area 3 = Southern Oregon
_ 4 = Hestern Oregon. '

. -~
2. lam 1 =agqgirl 2 = a boy.
3. Circle number ¢ to tell us that you are in the sixth grade.

4. 1am: 1 =Black 2 = Caucation 3 = Hispanic 4 = Indian 5 = Orfenta)
L 6 = Other.
You do not have to answer this question, but it will help us if you do $0.

Sectlon B

Read each question carefully, putting the words, "How well,” in front of each
sentence. Then civcle the symbol on the answer sheet whtch best says how
well you think you can do it.

Example: How well can you make your bed? 1f you do not know how or never do -~

it, you would mark: v
- l l Not at all 1ﬂ Average - lﬂ Very well
How well:

5. Can you tell about the jobs you do at home?

6. Can you show how work affects other roles?

7. Uo you know that work can require a person to do things in a group?
8. Do you know how the producer role relates to your other roles?

9. Do you know why most people work?

1u. Can you tell about the ways we use our community?

11. Do you know that how we say something h- Ips us to do better at work?
12. Can you make choices?

13. Do you know why we need money?




14,
15,
16
17,
18.

20,

21,
22,
a3.
24,
25,

19,

e

Can you describe the dif ferent ways we éaynthings to each other?

Do you know how tools can be ed to help you better bse your body?

Do you know that other thing;ugku do affect the way you feel about work?
Do you like work?

Do you know that many Jobs need you to do things in new ways?

Do you know how you shou]d behave at home, in school or in the community?

Do you know that a JOb can give you a chanCe to make, do, or say things in
a new way? - —

Can you tell about the skills needed for different jobs?
Do you 1like, know about and take care of the world around you?

-Do you know what would help you to choose a Job?

Do you like people and think people like you?

Other: Please use the answer sheet to tell us what other fhings would
help you do a better job in }our rofes as a citizen, producer, bonsumer,-'
learner, family member, or individual. ‘ .

Thank you for your help. Please return this form and your answer sheet to’ your
teacher. | '




CAREER EDUCATION STUDENT ASSESSMENT

~ (Question Sheet)
Ninth Grade

" Section. A

2

Read each sentence carefully. Circle the number on your answer sheet which tells us .
about you. If you change an answer, please erase very well.

Example: I live in: 1 = Eastern Oregon 2 = Portland. Area 3 = Southern Oregon
T 4 = Western Uregon (except Portland).

If you live in Seaside you would circle nunber a for Western Oregon. - .

1. I 1ive in: 1 Eastern Oregon 2 ='Portland Area 3 = Southern Oregon
. 4 = Nestern Oregon.

2, lam 1-=a girl 2 = a boy.

3. Circle number 3 to te]l us that you are in the ninth grade.

4. 1am 1 =8lack 2 = Caucasion 3 = Hispanic 4 = Inaian 5 = Qriental
= Other

(You do not have to answer this question, but it will help us if you do.)
Section B ,
Read each question carefully putting the words, "How well,” in front of each
sentence. Then circle the number on the answer sheet whxch best says how well
you think you can do it.

Example: How well do you make your bea?
1 = not at all 2 = a little 3 = average 4 = well 5 = very well

If you think you always do it very well, you would circle number 5 on the
answer sheet.

How well:
5. Can you describe the tasks you do within your family?

6. Can you show how the work world intluences the citizen, family, i1ndividual,
producer, learner, and consumer roles?

7. Do you recognize that work can require both individual and group effort?
8. Do you understand how the producer role relates to the other life roles?
Y. Do you know why most people want to work?

10. Do you know how a person needs and is needed by the community?




11. 0o you . know how communication helps people complete job tasks?
12.. Are you able to make decisions on a JOb’ |
13. Do’ you know several ways you can get Job training after high school?

14. Can you demonstrate the skills and attitudes needed to maintain a good
working relationship with a boss? % _

15. Can you understand the relationship between classwork actfvities and
career choice?

16, Can you participate in a decision-making process?
' 17("Z§n you understand the need for money?
18. Can you identify and use basic methods bf communfcation?
. 19, Can you apply basic skills to.your career development goals?
.20. Can you recognize that experience creates work habits and attitudes?

21. Can you identify factors which improve a person's chances of getting a
job?

22. Can you show that classroom-obtained skills are dlrectly related to job
“performance?

23. Do you know the common reasons for a pereon‘s job being terminated?

24. Do you show a positive attitude about work?

x!5.'5. Are you aware of the need for creativity in many jobs?

26. Do you understand that workers are protected by laws?

27. Can you recognize acceptable behaviors in the home, school, and community?
28. Can you identify the basic skills required for several occupations?

29. Do you realize that persons may retrain several times during their working
life?

30. Can you identify your abilities, interests, and values?
31. Can you get some kind of work experience?

32. Are you able to relate your individuality to carecer choice?




- 33. Do yon rerate with others?

34. Do you un erstand tools as an extension of the body?

3.  Other:

Please use the answer sheet to fill in any additional skills
which would help you in your roles as a c1tizen-producer. consumer,

learner, family member, or individual,

'Thank you for your help.

teacher.

Please return this form and your answer sheet to your |
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CAREER EDUCATION STUDENT ASSESSHENT-
B A
(Yuestion Sheet)
Twelfth trade

~Section A

Read each sentince carefully. Circle the number.on your answer sheet which
 tells us about you. If you change an answer, please erase very well.

Example: I live in: 1 = Eastern Uregon 2 = Portland Area 3 Southern Oregon
4 = Western Oregon (except Portland).

_If you live in Seaside you would circle number 4 for Western Oregon.

1 = Eastern Oregon 2 = Portland Area 3 = Southnrn Oregon
4 = Western Oregon.

' ml. I Vive in:

2. lam 1 =a tfemale 2 = a male. | i
3. Circle number 4 to tell us that you are in the l2th grade.

4. 1 am: 1 =Black 2 = Caucasion 3 = Hispanic 4 = Indian 5 = Oriental
6 = Other | : oy

(You do not have to answer this question, but it will help us if:you do.)

Section B o _ ‘ ' i
Read eidch question carefully putting the words, “How well " in front of each
sentence. Circle the number on the answer sheet which you feel best represents

" the degree to which you are able to do each of the thinqs listed. The numbers
and their meanings are:

1 = not at a1l 2 = a little 3 = average 4 = well b = very~we11

Example: How well do you pitch a softball?

If you are thé school's star pitcher, you probably would circle very well,
How well: R

5. Can you-describe thg_tasks you do within your tamily? 1

b. Can you show how thexhorld of work influences the citizen?

7. Can you recognize that work can require both individual and group effort?

8. Can you understand how the producer role relates to the other life roles?

Y. Uo you know why most members of a community seek work?




10.
11.

12.

13,

14.
15,

16.

"17.
i8.
19.

29,
30.
3l1.
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Can you recognize the ways persons are interdependent within the community?

Do you know how comunication helps people complete work tasks and par-
ticipate in other roles?

Are you able to makg decisions in a job?
Do you know several alternatives for ‘Job training after high school?
Do you know that work requires physical movement and skills?

Can you demonstrate the skills and attitudes needed to mai tain a good -
working relationship with a boss? .

Can you understand the relationshlps between classwork aqtiwities and
career choice?

Can you identify and participate in a decision-making process?
Do you understand the need for a monetary sys tem?

-

Are you able to enroll in career preparation programs outside your career
cluster classes?

Can you identify.and_use basic methods of communication?

Can you understand tools as an extension of the body?

Can you apply basic skills to'yourlcareer development goals?

Can you recognize that experience creates work habits and attitudes?

Can you 1dentify several factors which improve-a person's chances of
getting a job?

Can you show that classroom-obtained skills are dir:ctly retated to job
performance?

Do you know the common reasons for a person's job being terminated?
Can you identify and show positive attitudes about work?

Can you understand how people's strengths, weaknesses and values affect
their job choices?

Are you aware of the need for creativity in many occupations?
Can you identify examples of docision~making/’

Do you understand that groups of employees can organize to influence
their working conditions?
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'Do:you understand how ehployment practice laws protect workers?
Can you recognize acceptable ‘behaviors in ‘the howe, ‘school, and comnunity?

. Do you understand that the work! wﬁ%&d -offers chances for creative
expression? o .

4
S

1Can you determine your post-h\gh school goals and your educational plans
to fit ‘them?

Can you identify the bas ¢ skils required for several occupations?

Do you. realize that ‘persons: may retrain several times during their working
life? .

Can you identify your abilities, interests, and values? |
Are you able to experience working full time for a long period of ti@e?
Can gou identify other people's attitudes within the world of work? ?

Can you participate in some kind of work experience? i

{
i

bo you appreciate, understand and function in a positive way in relatton~
ship to the physical envxronment?

Are you able to relate your individuality to career ana job choice? -

44, Have you developed your ihterpersonal relationship skills?

45, (Uther: Please use the answer sheet to fill in any additional skills
' which would help you in your life roles.
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: STEP ONE:s ldentify your need for further counselor training. Do you have an IMPORTANT need,
MODERATE need or NO need for further counselor training in the areas designated
in the c¥fter column? Check (X) one answer for eacﬂ statement given. -

P

Sﬁ} EP T ﬁ‘O: ’Identify if your counseldr raining needs.are BEING MET,
' - PARTIALLY MET, or NOT BEING\MET by checking (X) one answer
- in the boxes provided on the right.

\ .
VERY )MODERATELY [HOT 1. COUNSELING AND GUIDANCE " lleed Need Met | Need NOT
1P TAUT __LIMP, . RELNG METY PARTIALLY 1 BELUG Met

j
A. To understand and apply principles of
human behavior. - _

-B. To recognize and apply counselor | T - ,
characteristics which facilitate . - . .
human growth, ' 5

C. To use effective counseling skills
(individual and group). - R

1. To use techniques for helping others
through: :
a. Goal setting

o

Group processes

Listening skills

d. Confrontation skills

e. (ase study techniques

f. Individual ca ~ conferencing

o ~ ~
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Dear Fellow Counselor,

You are being requested to complete this counselor training needs assessm nt. Counselors throughout
the state are receiving the survey as a means of providing input into a crucial question: WHAT ARE YOUR
WEEDS FOP FURTHER COUNSELOR TRAINING? The purposes of the survey are (1) to gather information about your
needs for further.counseling training, and (2) to use the compiled information in the development of
future training opportunities, and the development of the carcer education state plan. The information
will be compiled by the Oregon Department of Education and will be shared with counselor training insti-
tutions in Oregon. THANK YOU for your cooperation in completing and returning the needs assessment.

Student Services & Career & Vocational Education Section
OREGOI{ DEPARTMENT OF EDUCATION, Salem, Oregon

ORLGON COUNSELOR TRAINING NEEDS ASSESSMENT

JIRECTIONS FOR COMPLETING THE NEEDS ASSESSMENT
The needs assessment has four basic steps:
- Step One: to identify your needs (very important, moderately important,
or not important). '
Step Two: to identify if your ne.ds are met {(being met, partially met,
or not beirg met).
Step Three: to identify some information about yourseilf.
Step Four: to.return the survey immediately.
In the center column are listed possible needs of counselors for further training. In the colunin on
the left simply mark an X in the box which best describes how important the need is to you. In the column

on tne right mark an X in the box which best describes how well the need is being met for you.

Example
Very Hoderately | Not Need Being need iet need wot
Impor tant{Luportant Important Met Partially | Being ot
A To understand and apply principies of
human behavior,

The abnove example demonstrates a strong need which is partially being met. Please complete all items.
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VERY
IMP.

MODERATELY
IMPORTANT

NOT
IMP.

Need
BEING MET

Heed let
PARTIALLY

Need HOT
BEING Met

1. To use effective counseling skills
(individual and group). (continued)
'g. Problem-solving methods

h. Effective communications

i. Testing strategies

T

j. Effective analytic methods

k. Enabling skills

1. Climate and rapport building

m. Resolution skills

1.

MANAGEMENT AiD PLANNING

A.

To organize and utilize time effec-
tively.

To'develop guidance cbrriculum

To implement guidance curriculum

To develop planning strategies

To develop meaningful student records
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Inoomrm NOT Need ' ileed Met Need HOT
IMPORTANT | IMP. ' BEING Met"

BLING MET

PARTIALLY

I1T. MANAGEMENT AND PLANNING (continued)
F.

To publicly relate rights of students
and parents to counseling programs and
services.

To provide due process to students and
parents.

To develop and implement counseling and
guidance policies in the school and
district.

To develop and implement a guidance

plan to meet minimum standards.
P

To effectively register students

~ thereby reducing undue schedule

changes.

T11. PERSONAL INTERACTION OF THE COUWSELOR
A.

To better establish positive human
relationships.

-

To better encourage individuals to
express ideas and fge]ings clearly.

nia

To develop ahd’ “oster understanding
among othery.

e

o




VERY MODERATELY] NOT Heed Need Met | NWeed WOT
1MP. IMPORTANT | IMP. ' BEING MET PARTIALLY BEING Het
_ s
2. CONSULTING (continued)
. €. With parents
d. By developing consulting |
- skills |
e. _On behavioral issues
f. On academic issues
3. BEING A RESOURCE PERSON
a. By understanding community
needs ¥jﬂ
b. By developing advisory
committee
__b_ —
: . A
c. By developing understanding /
of needs of the school staff
d. By developing understanding
- of needs ‘of students
e. Through skills of assisting
students and staff in needs
resolution 7 8
f. By spreading guidance pro-
grams and services through-
out th~school ~
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VERY
IMP.

MODERATELY
[MPORTANT

NOT .
IMP.

A

pahuh e

Need

BEING MET [PARTIALLY

lNeed Met

III PERSONAL INTERACTION OF THE COUNSELOR
(continued)

" D. To maintain professional ethical
standards. .

—fjﬁ

e

E. To better fulfill my counselor role
through: .
1. COUNSELING
"~ a. by developing attending
skills

b. by developing responding
skills

c. by developing initiating .
skills

d. by developing communicating
skills

e. by developing resolution
skills

f. by developing evaluation
skills

79

2. CONSULTING
a. With individuals

b. With groups
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a > g - | 1
VERY MODERATELY| NOT lHeed | Reed Met Heed NOT
IMP-. IMPORTANT | IMP. BEING MET: | PARTIALLY BEING Met §
' IV. CAREER GUIDANCE COMPETENCIES (continued)
H.  To work with the learners in involv- - )
ing parents in the learner's career R
- development. : N
V. YOUR SPECIFIC NEEDS which have not been
included in the survey. Simply list them.
A.
~\ ‘B.
C 3 7
4 : -
Grand- Basic . |Stard. 'S TEP THREE: SOME IH?ORMATION ABOUT
father Counselor |Certi-{. YOURS§£F' 1-5 years | 6-10 years ‘1 years p]ug
clause Certificateficate
* P]ease identify on the 1éft your level of
rtificati n,
Portland | Eugene - |Coast | * Please 1dent1fy on the right, the number of
area Salem area years of counseling experience.
Eastern | Southern |[Centra} * P]ease fdentify on ‘the left, -your general
Oregon Jregon Oregon{ - geographical Incation. Check (X) one.
* Please identify on the right the type of coun-
selor certificate you hold.
STEP FOUR: Please place survey in 2323
5 1 envelope and return immediately. THANK YOU
for your input!
e ~ ~
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. MODERATELY | nuT | ’ S v INeed - iHeed Met Heed HOT
‘Mp.  {IMPORTANT | 1MP. , REING MET  |PARTIALLY BEING Met
- S e CAREER GUIDANCE COMPETENCIES : | A :

A. To help studénts 1dent1fy and clarify
personal-abilities, interests and
~ ~~  values in relation to their career

y . | ) " development. _ . ' . -[}
| . B. To help learners discover the inter- | : q
. _ actions and relationships among 1ife i 3
: roles, personal life-style, and occu-
pational choice.

! . . To help learners acquire and apply : _ >
decision-making skills. ,
i

D. To orovide learners with occupational
int rmation. o

£. To demonstrate a knowledae of appro-
priate use of commercially produced
and teacher-made tests in assisting
the learners in their career develop-

1
ment . "
}
£ 70 hely learners identify and under-
stand the differences in wor' ing
relationships associated wl‘n
various occupations.
v - 1+
&., \ 6. 7o identify and use school and com- 84
) ’ munity rescurces which wili 3ssist
‘ the tear =5 in their career develop-
Q me .t.
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page 1

The purpose of this report is to summarize the results of the data by
Vogelbeck Lomputing Center of Northwestern University. The data is the result
of the Oregon Counsclor Training Needs Assessment administered by the Student
Services and Career and Vocational Education Section of the Oregon State De-
partment of Education. Every counselor holding a position in a Local Education
Agency in the State of Oregon received a copy of the assessment instrument.
Upon completion of the inventory the counselors were asked to mail the completed
1nventon¥ to Marv Harmon at the Oregon State Department of Education. *

o\ '
This'report reflects only the data that was submitted to the Vogelbeck
;
Computing Center in accordance with pre determined timelines.
An effort was made to interpret the data according to the following value
levels,
Needs: Very Important
Moderate |
Not Important
Met: Being Met
Partially Met
Not Met
Level of Certification:
Those counselors holding Crandfather Cortificatian
Those counselors holding & Basic Certificate
Those counselors holding a Standard Certificate
Geographical Areas of Oregon: ! N /
1) Portland
2) Willamette Valley
3) Coast
4} East
5) South
o) Contral
Years of Experience as a Counselor:
1) 1-5 years

2) 6-10 vears
3) 11 + years

§7




4 o page 2 |

The following items were included in the Oregon Counselor Training Needs
. Assessment: | pa— | | -,

I. Counseling and Guidance

1. To understand and apply principles of human behavior.

2. To recognize and apply counSelor characteristics which facilitate
human growth.

. To use effective couhseling skills (individual and group).
. To use techniques for helping others through goal setting. ,/<

TP use techniques for helping others through group processes.

3

4

5

6. To use techniques for helping others through listening skills.

7. To use techniques for helping others through confrontation skills.
8. To use techniques for helping others thrdugh case study techniques.
9. To use techniques for helping others théough individual case conferencing.

10. To use effective counseling skills (individual and group) to improve
problem solving methods.

. 11. To use effective counseling skills (individual and.group) to improve
effective comnunications.

12. To use effective counseling skills (individual and group) to improve
testing strategies.

13. To use effective counseling skills (individual and group) to improve
effective analytic metheds.,

14. To use effective counse]fng skills (individual and group) to improve
enabling skills.

15. To use effective counseling skills {individual and group) to improve
climate and rapport building.

o T —,

16. To use effective counseling skills (individual and qroup) to improve
resolution skills.

[I. Management and Planning
17. To organize and ulilize time eftectively.
18. To develop quidance curriculum.
. 19. To implement quidance curriculus.
20. To develop planning strategies.

21. To develop meaningful studcntrm;m‘é}sﬁ
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22. To publicly relate rights of students and parénts to counseling
programs and services.

23. To provide due process to students and parents.

24. To develop and implement counseling and guidance policies in the
school and district. _
: \

25. To develop and implement a guidance plan to meet minimum standards,

26. To effectively register students thereby reducing undue schedule changes.
I11. Personal Interaction of the Counselor |

27. To better establish positive human relations. -

28. To better encourage individuals to express ideas and feelings clearly.

29. To develop and foster understanding among others.

30. To maintain professional ethical standards.

31. To-better fulfill my counselor role through counsciing by developing
attending skills.

32. To better fulfill my counselor role through counseling by developing
responding skills.

33. To better fulfill my counselor role through counseling by developing
initiating skills.

34. To better fulfill my counselor role through counseling by developing
communicating skills,

35. To better fulfill my counselor role through counseling by developing
resolution skills.

36. To better fulfill my counselor role through counseling by developing
evaluation skills,

[
37. To betteé fulfill my counselor role through consulting with individuals.
38. To better fulfill my counselor role through consulting with groups.
39. To better fulfill my counselor role through consulting with parents.

40. To better fulfill my counselor role through uonbuit&ng by developing .
consulting skills. 6

1. To better fulfill my counselor role threuah consulting on behavioral issues.

42. To better fulfill my counselor role through consulting on academic issues.

43. To better fulfill my counselor role through heing a resource person by

§9

understanding comnunity needs.
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44. To better fulfill my counselcr role through being a resource person by
developing advisory committec.

45, To better fulfill my counselor role through being a résource person Dy
developing understanding of needs of the school staff.

46. To better fulfill my counselor role through being a resource person by
developing understanding of needs of students.

47. To better fulfill my counselor role through being a resource person
through skills of assisting students and staff in needs resolution.

48. To better fulfill my counselor role through being a resource person
by spreading guidance programs and services throughout the school. '

IV. Career Guidance Competencies

49. To help students iaentify and clarify personal abilities, interests,
and values in relation to their career development.

50. To help learners discover the interactions and relationships among
life roles, personal life style, and occupational choice.

51. To help learners acquire and apply decision-making skil¥s.

52. To provide learners with occupational information.

53. To demonstrate a knowledge of appropriate use of commercially produced
and teacher-made tests in assisting the learners in their career
development., '

54. To help learners identify and understand the Jifferences in working
relationships associated with various occupations,

56. To identify and use school and community rosources which will assist
the learners in their career development.

56. To work with the learners in invelving parents in the learner's career
development.

The purpose of the -Oreqgon Counselor Training heeds Assessment was to
identify areas for future counselor training and to usr the compiled information
in the developuent of the Carver Eduzaticn State ©hin. the information will be
shared with the counselor training mstitution, in Dvepen,

The accompanying comparison tables reflect arcas bt need identified by
counselors as important and moderately iwportant npeeds wiich are 'not now being

met or are partially being met.

90
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‘page 5

The tables I - IV provide the fcllowing information:

Needs were ranked iﬁ order of their importance as expressed'by higher per-
centage values. Each percentage value reflects the follo@ing groups of respon-
dents.

1-5 years

6-10 years

11 + years

Area

1) Portland

2) Willamette Valley
3) Coast

4) East

5) Southern

6) Central

Level of Certification

1) Grandfather
2) Basic
3) Standard

Tables I, Il, and [II describe areas Qf needs that counselors see as very
important/not being met, moderately importént/not being met, and very important/
partially met. Table Iﬁ describes those arcas of needs counselors see as very
important/being mot. ;

The inventory provided 56 areas -of needs. In order to maximize the usability
of this assessment the (op ten major items were recordod and compiled.  These
major items provide the basis for future training «  ainimizes the scattered
responses that would have a negliyible effect on the training needs of the
majority of Oregon Counselors.

(See tables next 4 pages.) S)I
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. 'eing a resource pe

rd

. services throughout. the school.

dilopment. 15.17 (6-11 years)

nk ° . -
- . A \_f\

Xperience _ v
To organize and utilize time being a resouwrce person by de-
effectivaly. veloping advisory committee.

22.4% (11+ years) 35.7% (Central)

To organizewnd utilize time
effectively.
'19.7% (1-5 years)

1o organize and utilize time
effectively.
35% (Coast

[Being a resource person by
spreading guidance programs
throughout the school.

33% (Central)

Being a resource person by
spreading guidance programs and

18.4% (1-5 years)

Being a resource person by ‘MManagement and planning to de-
spreading guidance programs andfvelop guidance curriculum.
services throughout the school. |32.1% (Central)

16.8% (6-11 years)

Being a resource person by de-
veloping advisory committee.
16.5% (6-11 years)

Peing a resource person by
spreading guidance programs
throughout the school.

30.6% (South)

Use effective counseling skills
in group processes.
18.9% (1-5 years)

fo demonstrate a knowledge of
jippropriate use of commercially
nade tests in assisting the
fearners in their career devel-
pment.  30.6% (South

¥son through EMnagement and planning to de-
skills of assisting student and fvelop planning strategics.
staff in needs repolution. 29.6% (Central)

15.5% (1-5 years)

1o work with the learners in
invelving parents in the learn-
s career development.

’9.6., (Central)

Managemert and planning to de-
velop planning strategies.
15.3% (5-11 years)

Management and planning Lo de- Hanagument and planning Lo de-
vallop planning strategies to /elop planning strateqgies for
work with the learners in in- eIng a resource per<on Lhrousgh
volving parents in the carcer  EBRilly of assisting stulents an
Fitaff in needs rusolutinq. 2ﬁﬁﬁ

92

lo organize and utilize time e
offectively,
21.4% (Basic)

lo organize and utilize time
offectively. . '
19.2% (Standard)

»

o organizé and utilize time
af fectively.
18.8% (Grandfather)

Being a resource person .by
>preading guidance programs and
-ervices throughout the school.
16.2% (Basic) '

jeing a resource -person by spre.
ing guidance programs and ser-
vices throughout the-school.
i5.6% (Grandfather)

Jlmprovement management and plan
1ing to implement guidance
Curriculum,

15.6% (Basic)

Eo use effective counseling
L1115 in group processes.
155 (Basic)

1
T ————————————
iManagement and planning to im-
plement guidance curriculum.
14.9% (Standard)

Saadsise-
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N Y, Experience

LA i

Area

Being a resource person by
developing advisory commitiee.
24.2% (1-5 years) L

ieing a resource pcrsoﬁ—by
developing advisory comittee.
32.2% (Portland) .

Leve] _ K
Being & resource person by .
developing advisory committee. -
29.2% (Grandfather) o

A ——————————— -

GR—

Being a resource person by
developing advisory committee,
21.8% (114 years)

To -use ‘effective counseling
skills (individual & group)in
case study techniques.

27.3% (Coast)

Being a resource person by :
developing advisory committes.
22.3% (Basic) -

Being a resource perzon by
developing advisor committee.
21.7% (6-11 years)

Being a resource person by
developing advisory committee.
24% (Vvalley)

- A ——————— {
Career guidance competencies
to work with the learners tn
involving parents in the learn:
career development.
21.1% (Basic)

Career guidance competencies to
work with the learners in
involving parents in the .
learner's career development.
18.9% (6-11 years)

Being a resource person by
developing advisory committee.
20% (Coast)

SNy,
Being a resource person by :
developing advisory committee. -
20.8% (Standard)

“

To use effective counseling
skills (individual & group)
case study techniques.
18.2% (1-5 years)

To use effective counseling-
skills in group processes
and case study techniques.
18.2% (East, Central)

To use effective counseling ski
(individual and group) in test-
ing strategies. '
19.2% (Basic)

Career guidance competencies td
work with the learners in
involving parents in the -
learner's career development.
16.9% (11+ yeprs)

To use techniques for helping
others through goal setting.
17.9% (Central) '

lmprove management and plannin
to develop meaningful student
records. ’
18.3% (Basic)

To use effective counseling
skills (individual & group)
in effective analytic methods,

16.5% (1-11 years) '

’
o

Improve management and plan-
ning by developing planning
strategies.

18.2% (Coast)

Career guidance competencies
to work with the learners in
involving parents in the
learner's career development,
17.6% (Standard)

To use effective counseling
skills (individual & group)

in effective analytic methods.
15.8% (6-11 years)

To use techniques for helping
others through case study *
techniques.

17.17 (South)

——-

fo use effective counselin
<kills (individual & group?

in offective analytic methods.
15.8% (Basic)

To use effective counseling
skills (individual & group)
in testing strategies.
15.3% (6-11 years)

-

To use techniques for helping
others through case study
techniques.

16.7% (Last)

To use techniques for Aielping
others through case study
techniques.

15.7% (Basic)

Improve management and planning
to develop meaningful student
records.

14% (1-5 years)

To use techniques for helping
others through case study
techniques.,
15.5% (Portland) 5):3

To use techniques forlelping
others through case study
techniques.

13.6% (Grandfather)
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- - To use effective counseling Improve conuulting by develop-] To use effective*coﬂnseliﬂ? A

skills {individual & group). ing understanding of nceds of Jskills (individual & group).

43.5% (1-5 years) students, L \\VS 41.9% (Standard)
'. 64.9% {South) . :

_——-‘“ . M '
To use effective counscling To use effective counseling To use effective counseling
skills (individual & group). skills (individual & group) skills (individyal & group?
40% (6-11 years) ' “in problem solving methods. in effective confunications.

57.7% (East) , 40.3% (Grandfather)\\

Improve career guidance compet{ To use effective counseling Improve career guidag&g compet
encies to help learners acquird skills (individual & group). {encies to help learnery acquir

and apply de€ision making 54.,3% (South) and apply decision making
“skills. ' skills.

39.3% (6-11 years) , 39.5% (Standard)

Improve consulting by develop-| Improve consulting by develop-} Improve consulting by develop:

ing.understanding of needs ing understanding of needs ing understanding of needs .

of students. ' of students, of students.

39.2% (1-5 years) 53.6% (Central) 38.9% (Basic)

Improve personal interaction To use effective.counselin? Improve personal interaction o

of the counselor to better skills (individual & group ‘counselor to develop and foste:
encourage individuals to ex- 51.9. (Central) understanding among others.
press ideas & feelings clearly. 38.1% (Basicg
8.3% (1-5 years) 3 B :
To use effective counseling To use effective counseling 19/use effective counselin
skills (individual & group). skills (individual & group). Chills (individual & group?.
37.8% (11+ years) 46.47 (Valley) - .4% (Basic)

: /

<

[

. Improve being a resource per- | To understand and apply prin- | To use effective counselin?
i son by,developing understanding ciples of human behavior. »bills (individual & group).
' of neefls of students. 44.7 (East) : 36.9% (Grandfather)

37.1% {11+ years) o . ) ' 1

Impro#e career guidance compe- | Improve personal interaction improve being p resource person

1
/

tencigs to help learners dis- | of the counselor to develop by developing ynderstanding of

coverfinteractions & relation- | and foster understanding needs of students,

ships among iife roles, person- among others. \ 6.5 (Standard)

al 1i£e style, occupational: 44.2.. (Portland) } . :
Lhaic 6.4, (113 vmx‘z‘- I -

To usle effective Lounf,(:finf_; Improve consulting with Irprove being a resource persot
skills (individual & group) parents. tv developing understanding of
in effective communications. 44.27 (Portland) needs of studdnts. ..

36% {6-11 years) : 36.47 (Grandfather) .

.use etfective counseling Improve consulting with Te use effective counselipg ski
skills (individual & qroup) parents. : (individual & group) in problem -
in effective communications. 42.9% (Central) ~olving methods.

35.7% (1-5 years) ib.2. (Basic)

94




. *rder = xberience o Area - Aszel -
/improve personal interaction lmprove persanal igteraction |lmprove personal interaction . '
of 'the counselor to maintain { of the couns2lor t@’maintain |of the counselor to maintain

professional ethical stan- professional ethical stan- professional ethical standards?

dards. dards. 58» (Grandfather) ' ;
'_48 3% (1-5 years) 67.9% (East) )

Improve persona] interaction | Improve consulting with Improve consu1t1n9 with

of the counselor to maintain | individuals. . individuals.

progessional ethical stan- | 46.4% (East) 47.7% (Standard) .

dards. - . .

48% (1+ years)

Improve consulting with Improve consulting with Improve personal interaction

individuals. : 4 individuals. of ‘the coupselor to maintain

47.6% (11+ years) 46.3% (Portland) 1 professiongl ethical standards
N ) - : - ‘ 44.2% (Standard) .

- : _ x S
Improve consulting wwth Improve personal interaction | Improve personal interaction o
individuals. of the counselor to maintain |the counselor to better estab- -
47% (6-11 years) professional ethical stan- 1ish positive human relationsh ~

| dards. 40.7% {Basic) '
. 46.2% {Valley)

Improve personal interactlon Improve personal interaction | Improve pe *sonal 1nteract‘on
. of the counselor to hette of the counselor to maintain {of the counselor to maintain

establish positive human professional ethical stan- professional ethical standardS*
relationshifs. dards. 40.2% (Basic) .

' .42 4% (6-11 years) : 45% (Portland) : s
Improve counseling by develob- To use ;echniqueé for helping | Improve pérsonal interaction
ing communicating skills. others through listening of the counselor to better est

‘41 4% (6-11 years) ‘| skills. lish positive human relationsh.
; 44.2% (Portland) 37.7% {(Standard)

. Improve management & planning| lmprove consulting with To use techniques for helping
to organize and utilize time | individuals. others through listening
effectively. - 43.3% (Vvalley) . skills,

40% (1-5 years) 36.4% (Basic)

¥ - \ G
Imp}dve personal interaction | Improve persbnal inteAﬁction Improve personal interaction
of counselor to better estab- | of the counselor to maintain {of the counselor to better est.
1ish positive human relation- | professional ethical stan- 11ﬁh pos1t1ve human relationshi,
ships. dards. 36.27 (Grandfather)
39.2% (114 years) 42.97 {Central)
Improve éounseling & guidance | Improve personal interaction  |lwprove consulting with
to understand and apply prin- | of the counselor to bgtter individuals.
ciples 0f human behavior. establish positive human re- [34.8% (Grandfather)
38.2% (11+ years) | lationships.

47" (East)

), .trnprove counseling & guidance | Improve consulting wiUx Improve counseling & guidance

‘ to understand and apply prin- | individuals. to understand and apply prin-
ciples of human behavior. 39.3% (Portland) ciples of human behavior.

37.6% (5-6 year) 34.5% (Basic)
Qr
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summary

Given the availabie data there were some definite areas of need identified
Qy'counselors in the State of Oregon. The firgi area of concekn'ﬁas that of
Management and Planning. Spcczfically, organizing and utilizing time effectively, ”
developing guidance curriculum’ lmplementlng guidance CurrlcuTCZ and developing
planning strategies. The second area of Significant concern was that of being
a Resource Person. Specxfxcally, developing an adv:sory commtttee. spreading
guidance programs and services througout the school, skills of assisting students
and staff in needs resoluxjon, develop undeérstanding of the school staff, The
third area of signiticant concern was using effective counseling skills in"group
prbcesses, case study techniques and effective analytic methods. The fourth area __';
of ;oﬁcern is directly related to career education and QEE‘ie?ntified as working
with the learner in involving ﬁarents in the learner's career'devélopment.

By examining the Tables I - III carefully you can see that there are many
other ;géds identified. The four arcas‘stétedf;bove-are-those most consistently
iqgntified by th?'majority of respondent; as areas of training needs. The re-

maining identified needs are so scattered that it would ke extremely difficult

éo interpret training needs from the responses. .
In examining the value labels of yedrs of counseling experience, geographical
area and level of certification, very few patterns of nued emerged. Perhaps the

only exception might bg/ln the QOOQFﬁphlLd] arca of (fnLtJI Oregon. Those respon-

dents 1dent1fxed the foliowing concerns most consistently and in this order of ;
i

importance:
l) Mana?emunt and planning to develop planming <t degies.  2) Work with l
learners in involving parents in the lewrner's carser 2o lupnent, 3) ‘Being a J

]
resource person through skiltls of assisting staft apd Jtadents in needs resolution.

4) Being a resource person by developing understaniing of the school staff.

5) Being a resource person by developing an andsrotin b ot the needs of students,
3 0>
&g 9¢




pgge ii
using effective counge}ing skills (individual and group) and goal setting.
Evidently, the respondents in Central Oregon have a need to improve their
resource skills with student and staff. In order to be more effective as a re-
source person counselors in this geographical area may benefit from some ;hbrt
verm training in needs assessment-procedures (either formal or informal) and then
follow-up with, strategies for providing resources based on identiffed needs.
Apart from the pattern established in the Central Oregon geographical, thére
were no other sagnificant ob;ervable patterns.' L - |

LY
Table IV was included to r?flect those arecas of concern that are very im-

portarit to counselors and are now being met. The first area identified was
personal interaction of the counselor to majntain professionai,gthicai standards.
The second area was also under the heading of personal interaction of the coun-
selor but had to do with fulfilling the gounselor‘s role through consulting with
individuals. The third area of importance alse reflected the personal inter-
action of the counselor by better estab]i§hing positive human relationships.

According to this data the majority of counselors in the State of Oregon
see themselves as having adequate skills in maintaining professional ethical
standards,_consulting with individuals and establishing pnsitivé human redation-
ships.

There was 4 pattern of responses that envorged according to tﬁe value labels
of years of counseling experience. In the rank order of.those needs that were
very important and being met, only once id that wroup of counselore .aving 1-5
years of experience cmerge.  This group tdentified The area of maintaining pro-
fessional ethical standards as the need they feel by teen met,  The group with
1-5 years of experience never appeared agiin the vant order of those needs that'
were very important and being niet.

Recommenda Ll Ons

The tollowing recommendations for training ave merely the observations of

9
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these reviewers and are not intended to be misconstrucd as statement of direction

. \ -
for the Student Services and Career and Vocational Education Section.

. iceording to t-h\e compiled data, counselors see the need for more training ’
in the following areas.
1) Management and Planning
-organizing and utilizing time.
~develop guidance curriculum. ~
-implement guidance curriculum. .
-develop planning strategies.
2) Being a resource person B | | {
~-developing an advisory committee. |
~spreading guidance programs and services throughout the schools.
-skills in assisting st&dents and staff in needs resolugion. ‘
~-develop understanding of the school staff.
. 3) Use effective counseling skiils \
-group processes.
:case study techniques.
-effective analytic methods.
4) Career education
-working with the learner in involving parents in the learner's career
Javelopment
e

The following training recommendations are suggested possible alternatives for //
training based on the above identified needs. |
-Traditional counselor training institutions could incorporate courses, into
existing curriculum reflecting Urganization Development Strategies. o
-Local inservice training.
. Offer inservice training in each municipality having enough counselors

to warrant local training activities. These training seminars could reflect

the needs of those local counselors.
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-Centralized training opportunities.
. - Provide training (summer institutes) at a central location in the state

based on the identified needs found in this report.

~Regional inservice training.

Offer inservice workshops regionally to attémpt to meet specific &eograph-
ical concerns. Particularly for Central Oregon and 'the stated concern re-

spondents had regarding becoming effective resource persons.

However the training is deliverd®N\Jjt would seem that the selected traiming

"model must be subjected to stringent ceMpetency, accountability and evaluation

¢riteria and tbifa;i:nselors who particiﬁa in the training must be able to
anticipate the réatzation of spetificLOUtéomgs. , o

Presently, it appears that the most viable mg?hod of training will con-.
tinue to be with the counselor trdining institutions. However, those insti-
tutions can only servewthose who are in the process of becéming certified
‘ counselors. This raisés the question of. what can be done for those counselors
who are presently holding counseling positions? It would be important for the reah-
er to geep.in mind the data reflected in this report identifies the needs Sf
these counselors who a;e presently in the field. This data infers the need
for immediate inservice training which implies that inservice training must

; be implemented while at the same time counselor training institutions are re-

vising their curriculum to accomodate the future Lraining needs of-counselors.
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ERIC

Aruitoxt provided by Eic:

. Number
L )

16

5

S
17

5

10
160

C0.5. Caveor Educators (Intern/Extern/ nhH) H;mmur.”
S 1077 Externs. {Sclcuted b) Hammer) ‘

. Speutllc knuwludgc nf atcw;de resources .
*i8pecific knowledge of regional r.ﬁuurgo«.'
* Specific Rnowledpe of local resources, .

Access to spogific Luuhleduc u( atate, rvy;unsl or" IOC§1

s

Represcntative

Regionil Carcer Bducation Loordinators. 3 ‘
0.D0.E, Career Education stalf. (Page 334, Chart §, 1Q76~77 Statc ann)&
Carcer Hducation Personnel Development Center stwffﬁ.- Heuchart, etu.;ﬁ
ﬁuzukx, Guzman ,

,lt oA

1977 Intevrns, ‘
Other Oregon Carveer Pducators. (Sclectad) -
Local Carcer Lducation Coordinators. (Selectad by
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ERIC

Aruitoxt provided by Eic:

M‘Due to ynur unique pos:t:un, your coupc ltuuu is u:nentlv requested'“r

.As specifically provided for on pages 42<52 of the recently ﬂunded

. $
“TThis excellant opportimity to make these resources hnown to all Oregony

Ce )
Orepon Departwent of Pdacat ton
T 042 Lapcaster Drive, NUE.

_-.,.$t u.v'un m. SOURCE ( ,.\mx.ut. usuus .»;_:';; ."‘.-f~:-;

~to assist with the expansion of the existing Carcer Pducation Resourcewm'
- Catalog into five or wore seperately available "Rescurce Guides".

Career Education State Plan Proposal 'submitted by Mavy Hapwon on. behalf“

of the Oregon Departient of Education, the Rosourvc Guide topxcs are. tolge
AN '- (&) ’(‘

) * Carcer lducation Instructional Materials (Ixisting catalog).
* " " F‘l(‘- ilit i(’s . . ‘}, ST
* " " Pcrs“"ncl . ’ e a "':.
* " " Programs and Practices (1o eliminate sex~role
' o stercotyping)'
- " Communi ty Resources R CIERE:
* (1] " e

Funding Resources

As a professional with unique and pertinent knowledpe ul one or more of
the proposed Resource Guide topics, vou are asked to-complete and return-.
es much of the attached five-part resonrce survey instrunent as possxble
within 30 days. We are in the process of hiriny a part-time Assistant i,
Editor to compile, verify and cross reference the information you submit, - &/

and arrange vor publication and.dissenination at rvegalar intervals durin&
the coming school year. Notice of specific Resource tuide avaxlabllxty

will bc publlshnd in the Oregon Edu-Gram, , T R

..

Carcer Educators should not be forfeited by exvessive procrastination.
Please fill in as much information as possible in as manv topic areas as
you arce able, ond retuwrn in the enclosed, pre addressed envelope,

Thank you {or your valuahle assistance, R

Cordially,
David Barker, Specialisnt
Resonrce Dissemination Center /

Salem, Oreson, 97310
(503) 378-3560




DD PROCEDIRLS

i

Wwvivw iingd draftf¢9v¢r;

letter

Largel population
“Print_required copies.for target population. .

A}

sentation to Regional .Coordinators at July

"~ Make presentation to Q,D}H,Estaff by section,

L s

SE DT Madl eopies to femaining target population,

b

g §(1/77V?’ Hive .4 TIk A§§istant__ itor.

¢ Catagorize data returned into five ugcss.:r
Desipn and ufdcr 9 x 12 lénﬁu teal bindoers For
up to five catagorized resonrce sections.
Develop format for eaqh.scétion.
CUSyathesize and intrepret dutu'fuﬁ inclusion in
N | Type final draft of cach section as coupiled,
v hraft Jdisscmination planf. _' i/ﬂ
‘ Print eweh section fqllowinu tf%ing n;d pronfineg, - _;ﬂ;}i ;_
'ﬁn_ 1/1/78 Disseminate binder and two sections. o K gf-?ii}f

Disseminate remaining thiee sections as available,

g Develop evaluation procedyres for coch section,

. . e
b “\

ERIC

Aruitoxt provided by Eic:




Garcer Bducatipn facilities mspht ln‘ludc c\valnl) locnl rasource
llhllrlﬂa, resional &cnterim or &peh|rzv
» :fabtlltlc% ol i lﬂunl

e

;fvhat"(vescrxpt\on)
.-thre'~(Cit)/rc 1ion)

Availability: (Access) R . R
-fCost: (1 any) ~ .

Contact: (Name/nmumber) .
' /

(2) Whét; (Deseription)

Nherc\: ' (City/repion) . |
Availubility: (Access)

Cost: (If any)

Contact: (Name/number)

(3) Khat: (Description)

Where: (City/region) '
' [N
BT Availability: (Access)
'fiﬁq;., Cost: (Uf any)
Contact: (Namwe/number) L e
‘?*3 (4) What: (Description) !

"-~bhcro' (City/region)
)ﬂvuil;d)ilit)ﬂ (Aceeyas)

/'Cost: (U )

\ Contact: {N:ame/nunmber)

1

ERIC

Aruitoxt provided by Eic:
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Lareez Lducation. porsonncl mlght 1nu1ude Ovegon Hepdrtment o£7é¢e
s Hducation staff, Corcer Education regional, cnordunators, local >
Qcoordunatur R d;rccturs, or administrators of caveer educatiogjﬁ
icadre menbers, advisory committec members, plutﬂut dxrcctors, S
.or othor professionuls available“for consultation in the "develop m
or 1mplemcntntxon ',arec ”educatmoucprograms or practicls “K*“

s | S :g:* ;

Who:_(Nnmc/iitl
thle. (Aucncy/ﬂ: rict):k
What. (Spo»xf:c expe rtisc)(': R
Availnhility: {(Whea/where)

Cost: (1f any)

v

Contact: (Nawe/number, if different)

(2)  Who: (Name/title)
. Where: (Apency/District)
What: (Specific cxperiise)

55;' : : Availability: (When/where)

Cost: (1f any) v

> Contact: (Name/number, if different) - "";.f c L
_ (3)  Who: (Name/title) ; _

LR ' . Where: (Agency/district) | L e
_;f Whatt (Specific expertisce) -
A Availability: (Lhen/wheve)

Cost: (HE anvi

Contact: (Name/mumber, it difterent)

ERIC

Aruitoxt provided by Eic:
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Carcer Lducation prograws. and/ar p;natxces to olaMtuate sex-roleky:
stercotyping might in¢lwde “promising local or repional” ant:-sexxs
_projects, workshops, seminars, or in-class practice

Cefga

s

by losa égz:fi%ﬂ‘
i,i,; ﬁ}ﬁ"a (S ks
““"f”"*.

Q;',

;cgtonal individusls, agenciés, or organizations,

t

What: (Specific program/practice)

Where: (City/vepion) .

Availability: (Access)

Cost ; (11 any)

- Contact: (Nmae/number)

. (2) What: (SpCL‘i fic prog """‘/_'l”‘.’lcticc)
e 7 khere: (Gity/rvegion)
- l g o : Availability: (Aceess)

' . ; Cost: {11 any)

Contact: (Lowe/pumber)

i
(3) What: (Specitic program/practice)
Where: (City/region)

A Aeilability: (Access)
ST anyy
P Contact: {(Naae/mumber)
.

(4) What: (Specitic nrocram/practice

Where: (Citv/reaion)
Availabid ity (Necess)

Cost: (1§ any)

. . Contact: {(Name/nomber)

ERIC

Aruitoxt provided by Eic:




(2)

= (3
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ERIC

Aruitoxt provided by Eic:

EET N )
< What: (Specitivivesource)

- Where: it’:it;-/rcgiun}

- -w au'w-'.
'

#sites which could provide specific ass
eduuatxou Jnstruxtora.Ar LT

‘Avallability: (Access)

Ctost: (If .auy)

Contact: tNime/mmber

‘What: (Spevitic vesource)

Khere: (Uitv/region)

Availability: (Aceeus)

Gost: (1If any)

Contact: (Nawme/number)

What: (Specific resousee)
Where: (City/region)
Availubility: (Accvess)
Gost: (10 any

contact: (Nomenumhes

What: {specitic resonrvoet
Where: (Uit Zreviong
Availabr ity pAcuess)
Cost: {1t anyy

Contact: (ame/pumber)

o SR By ALt 11;“1:1;4 IH,. A0 4‘43: Y

Career Jdideat ion gvmmunxtv Fonourees wight inelude 9xemplary g
local or rvegional hpcako £8, organi; at&onx tours, or demanstragign“

stduge Lu lo;al career

Zif "m\l _
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CGareer Education funding s et might inuiudc'hn;iuesﬁz\“:‘:
qjlocqi'dxﬁtr;ct. :wnﬁﬁﬁnal ay«n;x stats o, %cra!
for’ spu«xrx‘ short or Tong t o eareer

s

’ .
o
. 2

'{Aleldblc !"om. ((nwmunsty, L.A, llb. abt, US0LE

g ——— -

G Layury"{rurpnwufnvcd) ' ' -

Amount: (Bollars availabie)
- .

4esnt 9.1 . ] [ . re . PR .- o .

Avaiiable to: (fadividual, pepartmont, A, -hith, Oniy

Constraints: (Specific reyuirements)

Application proceduves: (REP/proposal, gt

\'.- ‘a 'Y 3
CE Gontact! (Hame/punber)

. LE : (2} AYuilahlé from; (Uummuﬁity, BEA, TED, OB, isah)
) ;4¥1 Gatepory: {Purpuse/ﬁlcd}
g ' Niourt s (Dollare aviilabie)
1§%ff | Avagilable tar (individual, Department, 1y, 1rn, op)
1"' 4 GConstrabuts: (Specitic requirenents)
Application proceduves: (RFP/pnufu:ni. wiv )
* o ~ Contact: {Nae/number)
? - (3) Available eong (Commmity, TLA, TEn, sv0 0 agy
ﬁ‘%F Category: (Purpose/necd)
_; ) Amount t thollaes available

Avarlabie to:r (fodividual, perartoear o,
conntyints fopey p oo repnrg aent

Apphication aocedare s o] ey

’&‘.i}, ot

T
T

(ountact o e Jedbhery
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GOAL: 1Al] persons will have readily availsble opportunities to develop awareness of careers and career OR QUUTATION
opportunities, understanding of self, and the decision-making skills needed in order to make ’
appropriate choices for future exploration of careers. ' '

o . ‘ T L ST T T R T e T R A T R R T T B
. . - oy o T L RIS L A M
Dln' 3 K ’ . T o e i

SUBCOALS: . 1. Studegts'ulll be able to identify various attitudes sbout the world of work.

e
.

2, Students will know various occupatio;;}\roles in the world of vork,

- : i
3. Students will be sble to identify similaritizs and differences of occupational roles.

4. Students will be able to apply basic skills related to decision making, communicating,
and creating to the world of work. '

5. Students will be able to apply related basic physical and mental skills to
occupational roles. '

Objectives Activities Funding

1977-78 1978~79 1979-80 1980-81 1981-82

1.1 Provide professional 1.1.. 1 Provide for the upgrading of the
assistance and training Career Awareness Curriculum Guide-
to 807% of the state's lines developed duriag FY 1976,
elementary teachers in
vtilizing carecr aware- 1.1.2 Disseminate the revised Csreer
ness as part of their Awareness Guidelines to the
regular teaching assign- LEA's,

ment by 1982,
1.1,3 pevelop & model for involving
parents and community resources
in career swareness programs st
the elementary level.
1. Develop &n Implementation
Handbook,
2. Fund an exemplarv project with
8 minimym of three elementary
schools, onc esch from the sub- 1_1 1
urban, rural, and city svstems, -
to develop a model for utilizing
1>1(} parent/communitv resources in
awareness programs using fmple~
mentation guide.




1 . 160,4-«

30'

Provide for the training o”
selected careser awareness
cadre for:in-service inatruce-

tion in utilization of
parents/community resources.

Continue to in~service at least
15% of the elementary teachers
esth year on aspects of career
avareness by utilizing trained
cadre, ' _

l. Update cadres currently

2.

functioning.

Develop (1IMP Project)

competency based.

Insservice Instruction Model
Packets for Cadﬂcs; to Use in
In-Servicing Elementary

Teachers

a. Awareness Packet (K-8)

b, Guidance Packet (XK-8)

c. Community Resource Packet (K-8)

'd, Anti-Sex Stereotyping Packet

e. D & H Packet (K-8}

f. Talented & Gifted Packet (K-8)

g. Energy & Environmental Educa-
tion Packet (K-8)

h. Economics Education Packet (K-8)

Provide funds for the utiliza-
tion of cadre around the state
to in-service and/or consult
re implementation of career
avareness.




| Uln' 'ﬂ.,".‘ 3 o

1,2, Make career awareness
curriculum available to
80% of the state's
elementary school
students by 1982,

Eﬁ\;
. .

-~ %

1.1.5 D&voloplficld test, revise a 15 mm

slide/tape presentation that
represents . the ODE concept of
career avareness in Oregon that -
will be used in in~service
txaining, (see #1.2.15)

1. Disseminate slide/tape to
regional locations for cadre use,

1.1,6 Develop & Carder Awareness Curriculum

Implementation Handbook.

1.1.7 Updsate old or train new cadres.

1. Anti-sex Stereotyping

2, D & H (DAH) |

3. Talented & Gifted (TAG)

4, Career Awareness Curriculum
Implementation Handbook -

In-Service Cadre.

5. Energy & Environmental Educa-
tion/Career Concepts.

6. Economic Education/Career Concepts,

7. A I.T, Film Serfies,

1.2.1.Develop & implement a system to

have LEA's coordinate with regional
coordinators in disseminating
career awareness curriculum,

1.2,2 Implementation of A.I,T. Film

Series,

113




/ ' 1.2,.3

Y 1.2,4

1.2,5

N 1.2.6

\“1{02.7

1’2.8
1.2.9

1.2.10

Tigy e T AT AR MR BRI AR TR
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*

1. Select cadru’y region and
provide grant awvards to LEAs
for in-service on the use bf
the ‘‘Bread & Butterflies" film
series. '

2. Same as above for “"Trade Offa“
film series. A

ber;in, iupluncnt and refine a
program information reporting
system for assessing the status’
and progress of career awareness
in the state's elementary schools,

Revise, print, & disseminate K-3
Curriculum Kits to LEAs with guide.

Revise, print & disseminate 4-8
Curriculum Kits to LEAs with guide.

Develop, field test,revise & dis-
‘seminate career awareness/Anti-Sex
Stereotyping Curriculum Kit to LEAs
with guide (R-8)

Develop, field test, revise & dis-
seminate career awareness/Community
Resource Curriculum Kit to LEAs with
Implementation Handbook.

Develop, field test, révise & dis-
seminate career awareness/D & H
Curriculum Kit with guide to LEAs,

Disseminate Elementary CIS Career
Awareness Curriculum Kit to LEAs
aith Implementation Handbook,

Develop, field test, revise & dis-
seminate curriculum materials for
Talented & Gjfted students with

Implementation Handbook. ‘
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1, 2,11 Di:ncninatc 1de¥, information and
activities at :tatd%ide career
avareness workshops for elementary
teachers, (see 3.4.2, 3.5.2)

-

«= 4 Regional Instructionsl Improve- -

ment. Day, (OCE)
- OCCA Confererice (Fall & Spring)

1,2,12 Develop, field test, revise & dis-
seminate career shareness/Science
Curriculum Kit with Handbook.
(Coop with Tom., Grades 7-12)

1.2.13 Develdp, field test, revise & dis-
.seminate language arts curriculum
kits (7-12) with guide. Train
cadre & update,

1.2.14 Develop, field test, revise & dis-
seminate math, social science &
physical education curriculum kits
(7-12) with guide. Train cadre &
“pd‘te’ .

1.2.15 Provide technical assistance & grant

awards to schools in planning &
implementing career awareness
curriculum, Utilize cadres.

1.2.16 Develop a system involving regional
coordination to expedite the dis- '
semination and exchange of success-
ful curriculum activities among
local schools,

1, Statewide career awareness
advisory committee,

2. Local, regional & statewide
workshops.

N

\-.

(See exploration) 2.1.1.3

(See exploration) -2.1.1.3 »

(See exploration) 2.1.1.3

(See activityl.1.5)
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1,3 . Determine practices & methodsly3,lprovide technical assistance &

which may be of value to grant swards to LEAs for an -
other districts through eval- addition:.of examplary components
uation of a minimum of 20 of selected awareness models.
awareness models or demon= e.g. Portland project.

stration projects by 1978, :

(Promising Practices) 1,3,2 Disseminate information ident-

: ified in the 1977 study of
- "Research & Exemplary Projects.

1.4, Establish a minimum of one 1.4,1 Survey career awareness pi'ogrln:

comprehensive career awarce- to fdentify exemplary or potent~

ness program at the elemen- {ally exemplary programs in each
\ tary school level in each of adninistrative district.

the 14 administrative districts

by 1982,

1.5, Assist 50% of the LEAs in  1.5.1 Identify the career swareness needs
implementing & career aware- of secondary students in the state's
neas prograsm in secondary schools. Develop statewide survey.
schools by 1982, '
1.5.2 Develop, field test, revise & dis-
‘seminate a career awareness model
at a secondary school.

1.5.3 Provide funds to one additional
site for alternate model.

1.5.4 Update secondary subject matter
cadres to in-service at secondary
level.

(N

1.5.5 Field test, upgrade, disseminate
9~10 career awareness/Exploration
Kits to LEAs,

[
1.5.6 Develop, field test, upgrade, &
' disseminate 11-12 career awareness/
ll"j Exploration Kits to LEAs.

(See exploration)2,1,1.3

(See exploration)2.1.1.3
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colleges to develop career
swareness programs for stu-
dents by 1982, :

1.6.3

1.7. Provide information to the 1.7.1

general public describing
career awareness activities
in Oregon's schools.

-

1.8. Assist in developing cvi- 1:8.1

teria for infusing basic
& career ed programs,

1,6, Assist 50% of the communityl.6.1 Provide funds to & community

college™to develop & transport-

_able career awareness model.

)
Train a cadre to in-s@rvice' \\~
career awareness at community
college level. Update cadre.

Disseminate, field test & upgrade
the 1esults of the transportable
model developed in 1978,

Identify the career swareness
needs at the community college
level-~develop instrument,

(see personnel 3.5.3)

Work with the public relations
staff at the ODE and the regional
career education coordinators in
dissemination of career awareness
information and activities, (e.g.
news-releases & other forms of
communiques)

Work together with the basic educa-
tion staff at the ODE . to infuse career
education and basic education.

1. OCEE Parkrose/Corvallis Project.

2. Joint Council of Econ.Ed/Ail
Film Series Project.

3. Science/Career Awareness Project.
4, Language Arts/Career Awareness Project..

5, Math/Social Science/PE, etc, Projects,
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1. 9. Assist'in developing cri- 1.3.1 Work together withlmhe Student

teria for infusing counsel- Services Division staff at the
ing and career educational ODE to infuse counseling and
programs, career education. |

1.10. Provide technical assist~- 1.10.1 Conduct four administrative in-~

ance and in-service training services per year in each of the
to elementary principals in 16 career educatign regions in
implementing career aware- the state. :

negs as part of their
regular curriculum.

L el

1.11. Provide technical assist- 1.11.1 Conduct in-services for the 16

{ ance and in-service train- college/universities teacher
ing to teacher educators in education staffs. Coordinate
implementing career aware- with ICCE project.

ness as part of their

teacher pre-inservice traind.l11.2 Disgeminate career awareness

ing. curriculum kits and other
resources to the colleges/
universities,

1.12, Maintain support groups to 1.12.1 Establish a career awareness
assist SEA to determine advisory committee
program inputs & outputs.

&




Tox's S w—'_T’T"—_"ﬁ——_W L T S ROT IR PURLICATION
‘wmuon - ROUZ

GOAL : 2.Students will explove their individual interefts, aptitudes and strOngths»ahd weaknesses in re
to present and future careers availableto them, and make tentative decisions and plans to acc

their career goals.

»

SUBGOALS ¢ 1. Students shall experience career guidance activities to assist them in making appropriate
career decisions.. - .

L4

2. Students shall become aware of and explore occupations representative of broad aress of
employment. ;

3. Students shall become aware of an explore programs designed to provide preparation in
_chasen cares‘\areas. !

%. Students will kaow how to locate, apply for, obtain and maintsin employment.

Objectives Activities Funding

2.1 Assist in the development, 2.1.1 Develop, field test, eval-

evaluation, dissemination uate, publish and dissemin-
and utilization of s&ppro- ate:
priate curriculum strategies, | Exploration Guides
des{gns and materials. for each occupational
cluster,
,)7 2 Orientation Guides to

tob famikies associsted
with t instruction in
Industrial Arts, Home
Economics, Business,
Science/Health, and
Social Studies.

'/ 3 Explorat?on Currfvulum
¥/ Cufdes in each of the
instructional program

) areas. (S¢e awarcneses 1.5.%, 1.5.%
lc?'}'z 1'201-;' l‘Zol"‘)
4 Infusio\moael for
) integratihg exploration-
14 121
o centered activities 1t bw

each instructional program,




J.2 Assfst LEA's in the train-

ing of inatructional staff,
counselors & sdministrators
in gaining competencies
essential to conducting
needed career exploration
activities,

' 2,1.2 Develop and disseminate
‘materials relating to model

career exploration programs

“ng S

1 Exploratory work expar:
fence

« Caresr guidance at the
fjunior high

3 Meeting needs of student:
with special needs :
(including able & gifte?)

4 Elimination of sex snd
race stereotyping.

5 Secondary & post-second-
ary level,

6 Apprinticeahle trades
& apprenticeship programs.

Y Irdustrial arts, home
economics, business, health
science § other subject
matter disciplines »at
junior high.

4 Developmental cluster
program sites,

Determine & disseminate needed
competencies for each group.

1.0 Develop,field test & disseminate

a competence assessment {nstrument
to detemmine in-service needs of
staff.

Evaluate, publish, disseminate

5 dssist in the uvtilization of
existing in~service models,
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2.3 Assist LEA's in program
plenning and implementation
utilizing available state
and federal resources.

2.2.4. Conduct regional training
workshops for administrators,
counselors, & teachers,
utilizing existing cadres.
(see personnel 3.4.1)

2.2.5 Trein cadres of people in
industrial arts, home econ-
omics,  business, science/
health, carder economics &
other instructional programs,

2.3.1 Organize, sppoint & utilize
a statewide career exploration
advisory committee with respon-

, sibilities tos

- suggest solutions & help

/- determine overall priority
//// areas of need.

4

design projects & programs
to meet expressed needs.

- assist in selection of strat-
egies & programs to best meet
needs.

- assist in orienting regional
advisory committees in their
responsibilities & functions.

2.3,2 Provide assistance in organi-

zetion & utilization of
regional career exploration
advisory committees who have
responsidbilities to:
- design & implement regional
programs of work.
123

.




temtée-Page &

/

- assist local progrems of career
exploration & detemmine priority
areas of need.

» - suggest solutions & help desiyn
projects snd programs to meet
aexpressed local needs.

/’ - plan and conduct locsl projects
- and programs designed to.eet
needs. '

« coordinate the effective uti--
1ization of state and federal
resources on the regional and
local levels.
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GOAL$3.All present and prospective educational and ébununity personnel will develop the coupitenclcs they
need to function effectively in their area of career education. ‘

Activities Funding

Objectives

1977-78 1978-79 1979-80 1980-81 1981-82
3of'tstlblish career ed as & 3.1.1 Continue to support the ICCE
component in the prepara- activities under the Consortium
\ tion of elementary and for Career Education Project.
secondary teachers in all " \
cf Oregon's public and  3.1.2 Provide inservices to be come
private 4-year teacher ducted for all staff at each

preparatory institutions,

3.2 Establish and maintain a
statewide in-service cadre
system for career educa-

3‘2.1

fastitution. (3)

Provide update training for
existing cadres in areas of
most critical need.

tion, to cover major com- (see 3.94)
petﬁhcy areas. 3.2,2 Developanev cadres from among
: the following areas:

1. Implementing an interdis-
ciplinary approach to
career education.

2. Career ed minimum stardards

3. Guidance personnel competencies

4., Language arts & career
education

5. Science & career education

6. Utilizing career awareness
curriculum handbook and kits
(use existing cadres?)

7. Utilization of paremt/commun-
{ty resources using existing
career awareness cadre (how

s coordinated with 4-state cadre)
! 8. Industriasl. arts.
9. Home economics. 126




3.3 Provide programs to

- develop qualified person-
nel to administer and
‘provide leadership in
career education,

3.4 Improve administrative
competencies of career
education personnel in
planning, implementing
and improving programs.

3.5 Provide career education
opportunities for instruc-
tional personnel to develop
/improve their teaching
competencies.

3 2,3

3.3.1

3.4.1

3.4.2

3,4.3

3.5.1

3.5.2

Define and further i-plcntnt
the system for cadre utilise-
tion followeup and tnportlug.

nnvolop an extern program in
career education.

Conduct regional training
sessions in career explor-
ation concepts and programs
for secondary school prin-
cipals.

Provide 9 administrative in-
=services in career awareness
in each of the areas served by
a regional coordinator.

Conduct regional in-services
for elementary and secondary
administration espects of
career education objectives
and ptogtautguplemcntation.

Provide for in-services to be

conducted in such areas as:

1. Community resource utili-
zation

2, Articulation

3. Graduation requirements
for career ed

4. Career awvareness

5. Career exploration

6. Career guidance

Develop an in-service program
to assist secondary schools in
implementing career awareness

-

(See .exploration) 2.2.4-1

(See awareness)

(See awareness) 1,2.11

‘programs. (What about PSU in-service model)
Y~ > e

1.2.11




" 3.5.9 Provide at least one seminer/ (8ee avareness) 1.6.4
workshep for selected community
college persennel to fidentify
strategies and suecessful prace
tices in career avareness,. - '
Incorporate in teasher ipeservice  (Bae agtivity #3.2.1)
pnlornltion related to changing
work roles of men and wemin
ineluding issues related to
eliminating sex and race stergo-

typ ing. "

3.6 Conduct competency bas Utilime trained cadre to
in-services for busine| eonduct in-serviees,
industry/labor and edu|
tional personnel to '
improve their communit
resource utilization
skills. '

3.7 Develop a state systen| Identify needs and priorities,

for the management and
implementation of a Develop plan of sction for

career ed personnel personne] development and

development . coordinate with other programs,
Develop persofinal resources
and disseminate to LEA's.
(8ee Dave for details.)
3.8 Guidance Conduct regional worksheps te (see guidance) 3,1.3

help provide counselors and

guidance personnel with train-
ing to halp them identify
changing woxk pattarns of
women and men ond cope with
sex role issues.

ERIC
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'3.8,2 Provide assistence in rt .
of counselor training p !!

e b service programs -nuu incor-
S porate sn understanding of
vocational education and
vocational program offervings
provided in community colleges.

3,8,3 Provide assistance to support

' in-service and pre-service
counselor training dealing
with meeting the specisl
needs of disadventaged
individuals, hendicepped
individuals, those with
limited English speaking
ability and women. -

3.8.4 Provide counselors/guidence
personnel with in-service to
prepare them to more ade-
qustely advise students in
spprenticeship opportunities.

I 7
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. GOAL: & All students will be aware of and utilige career guidanca services which will help %&UMATION
. in the following areas: self-awareness, 1nt¢tporsonal skills, decioion naking akilll, and
. setting tentativa career goals. * .

/

Objectives Activities ' Funding

!

. _ 1977-78 1978~-79 1979-80 1980-81 1981-82
4,1 Assist LEAs in planning, 4,1.1 Identify exemplary career

implementing and evalua- guidance services in

ting guidance services which 1. elementary schools,

include counseling, guidance, 2, junior high schools

placement, and follow-up. 3. high schools

4.1.2 Provide for development of
o a comprehensive guidance
' services model which will
include counseling, place-
ment, and follow-up for
special students.*

4.1.3 Continue development of
models for career guidance
at all educational levels.

4.1.4 Design an evaluation instru=
ment for career guidance
services

4.1.5 Develop a system to coor-
dinate and disseminate
student statistical data
for districts to use in
follow~up studies

4.2 Assist LEAs in developing 4.2.1 Provide for the development

innovative career guidance of a model experiential

curriculum which stresses career guidance curriculum

experiential processes. at
l. elementary
2, junior high 131
3. senior high levels or

I:R\ﬂ: *handicapped, educationally combined district

75 O disadvantaged, English as a second language
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4.2.2 Disseminate information to
all districts on career
guldance curriculum, includ-
ing a section on current
operating programs.

4.2.3 Develop, field test, revise,

& disseminate career guid-
ance curriculum materials.
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. GOAL: 5° Students with special n;;ds will have readily available guidance services that wvilT“help
them make sppropriate career/1ife decisions.
gifted, educationally disadvantaged, ESL students, and sex bias/sex roles).

(Special needs include handicapped, able and

Objectives

Activities Funding

S

assistance in recognizing
and meeting the special
needs of students.

133

1977~78 1978-79 1979-80 1980-81 1981-82

5.1 Provide LEAs with technical 5.1.1 Provide for the development

of a slide tape presentation

on:

1. nop~traditional career
education

2. the handieapped and the
world of work

3. strategies for meeting
special needs (e.g. ESL,
educationally digadvantaged)

4. untapped talent-career
education & the gifted

5.1.2 Use slide tape presentation
in inservices and preservice
of guidance personnel

5.1.3 Provide cadre inservice for

counselors in

1. guidance curriculum

2, career diagnosis &
prescription

3. update on laws & implica-
tions for counselors.
(see personnel 3,8,1)
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GOAL: 6. Students will be able to une-thg resources of their community and school for life planning.

Objectives Activities Funding

' 1977-78 1978-79 1979-80 1980-81 1981-82
6.} Provid¢ assistance to LEAs 6.1.1 Fund a model community
to develop and utilize school cooperative program
community resources. district-wide. :

6.1.2 Develop and disseminate an
implementation guide on
"Discovering your Community’.

b.?2 Provide inforwation to the 6.2.1 Work +ith the public relations

general public describing staff and newsletter editors
career guidance services et the UDE and career coordin-
in Oregon's schools ators in digsemination of
fnformation.
X £.2." Develop a public relations

r

ruide J~rv yuldance personnel

t:. 3 Asgist fn relating bast. 6,5.1 Werk cooperatively with the
skilly to the guldance basil- education staff at ODE
curriculunm to define "basic skills"” and

te relate definitions to
pubdance curricylum.
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130




o o .. IR R PRt S P DR/ o 2L L A L L SarL Y S P EL LI S S e P L R A P 1 o TR o]
T [ . . K ".' _l i MG B L. ) e 0t H
' - - | : e e
Deve's N TR
. : : - .
- ) D TION Coy ot e
) Y R . . . R »
. \ - . . .
. . 7

GOAL: A LEA's will use information resources in the development, implementstion, and improvement of
" career education.

Objectives Activities Funding

Q _
1977-78 1978-79 1979-80 1980-8) 1981-82
7.1 Provide eaccess to LEA's 7.1.1 ldentify cereer education
to career ed curriculum . curriculum materials and
materials. disseminate a Career Educe-

to information about

funds and funding sources,

137

tion Resource Cltnlo.,

7.2 Provide sccess to LEA's 7.2.1 ldentify personnel resources
to information about and disseminate a personnel
personnel resources. resources guide.

7.3 Provide access to LEA's 7.3.1 ldentify community resources
to information about and disseminate a community
community resources. resources guide.

7.4 drovide sccess to LEA's 7.4.1 ldentify facilities resources
to information about snd disseminate a facilities
facilities resources, resource guide

7.5 Provide access to LEA's 7.5.1 Identify anti;scx-role stereo~
to information about typing programs and practices
prcgrams 8nd practices and disseminate a sex-role
designed to eliminate resource guide.
sex-trole etereotyping :
in career choice.

7.6 Provide access to LEA's 7.6.1 ldentify funds and disseminate

8 funding resource guide.
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7.7 Provide LEA's with general

7.9

7.10

7.11

“{nformation regarding
“swareness, exploration,
‘and preparation in Oregon.

Provide LBA's with inform-
ation on priority topics,

Provldi'LlA'n with informe
ation about consumer educa-
tion curriculum materials.

Support Career Education
Department staff in their
dissemination activities
to L‘A"o

7.10.2

7.10.3

7.10.4

Initiate action to develop 7.11.1

resource guides for curriece

ulum materials, personnel 7.11.2
resources, community resources,
facilities resources, programs

7.10.1

Prepare and disseminate
& Generalised Information

’“m. .

Prepare and disseminate
specialised information
pl¢kl‘¢lo

Publish & monthly current
avareness

Tam,

. Develop and maintain a

collection of Oregom
career education resource

.materials,

Provide computer searches
of nationsl educational
data bases.

Prepare snnotated biblio-
graphies on priority topics.

Provide microfiche and hard
copy document reproduction
service.

ldentify information sources,

Develop & survey instrument
or method.
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and practices designed to
eliminate sex-role stereo-
typing in career choice,
snd funding sources: and
funds. .
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7.11.3 Survey the groups identified 3

in 1.11.1.

7.11.4 Cather additionsl dats when
~ necessary.

7.11.5 Process the data gathered.

7.11.6 Develop a format for the
- guide.

7.11.7 Weite and edit the guide.

7.11,8 Have the guide typed and
printed.

7.11.9 Disseminate the guide.
7.11.10 Evaluate the guide.

7.11.11 Update the guide.

1410
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* | EVALUATION . | O wer !’OR PUBL!CATIO"
3 ’ -~ ' ’ .‘
GO To evaluate the effectiveness of career educs’n“ inputs, processes and outcomes in 1 0 UG ’ DRA} .o
educational agencies and personnel training programs. . OR QUOTATION
i SUB=QOALS ¢ 1. To determine the effects of certain inputs in achieving desired outcomes.

2. To determine the effects of certain processes in achieying aesired outcomes.

3. To determine the effects of certein inputs in esteblishing cettsin processes.

4. To determine the effects of the intersctlons of certain inputs with certain
processes in achieving desired outcomes,

5. To determine the contribution of certain career educstion outcomes in the
achievement of the general group of goals districts estsblish for atudents,
and for personnel.

Objectives Activities Funding

Data Collection
, 1977- 978-79 1979- - 82
&, Ilise exIsting departmental 8.1.1 Identify SEA personnel. 78 .1 I 9-80 1980-81 1981-8

data collection processes
“(e.g. the fall report, five 8.1.2 Train SEA personnel.

year accreditation cycle

visits, etc.) to collect 8.1.3 Determine data needs.

information about inputs, :

processes and outcomes.

8,1.4 Develop/identify data collection
techniques.

8.2Provide a standard format
for LEA use in self-evalu-
ation of career education
efforts. B.2.2

8.2.1 Develop/identify data collection
instruments, protocols, etc.

Establish positive affect in LEA,

8.2,3 Develop time for data collection
acceptable to LEA and $EA.

8,2,4 ldentify LEA personnel,

8.2.5 Train LEA personnel,

1A\




v
Da alysis
8.3 Use the self-evaluation

forms to aggregate inform-
ation above the LEA level 8.3.2
for the purpose of analysis
relative to the objectives

stated above.

-

8.3.1

8.3.3

8.3.4

8.4,Require LEA's to analyze the
information collected on-site
in a standardized manner to 8.4.1
facilitate the aggregation
of results,

Collect data

Aggregate data from all LEA's

Determine snalyses needed.

Identify analysis personnel.
Train analysis personnel.

Determine/develop data analysis
techniques (hand, computer,
combination, etc.)

Determine data handling/storage
techniques (paper, punch card,
etc.)

Develop data handling/storage
formats.

Transfer collection data to
analysis mode.

Select statistical analysis
techniques.

Reorganize data to meet needs
of the statistical analysis
techniques,

Apply statistical tests

" Prepare tables and narratives of

findings.
From findings draw conclusions,

Determine implications of conclusions
for program improvement.

143




‘ ati ‘ _ .
8.5 Develop support through under- ' Identify opinion lesders in LEA's,

' gtanding on the part of LEA s‘ . _ ,
persopnel of :the need for - 8.5,1Petemmine sppropriste interactive
evaluation and the strategies processes.

\ :

and activities involved. N ! )
. 8+5.21dentify appropriate SEA:psursonmel.

8.6 Involve representative LEA  8.6.1Conduck interactions to develop
staff in the analysis of dats positiv lffect.
nbove the LEA \evel. TR e
‘personnel for data

analysis.

8.6.3Train personnel.
8.6.4Conduct snalysis as in (2) above.

SEA Effectiveness
8 7 Monitor the effectiveness 8.7.1Determine the match hetween project

of the SEA activities which outcomes and SEA activities,

were developed to accomplish '

certain student outcomes, 8.7.2Determine the match between inputs
in LEA career ed progrllo and SEA
activities.

8.7.3Determine the match between
processes in LEA's and SEA
activities.

8.7.4Collect and analyze data (see sections
1 and 2 above)
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WHAT IS CAREER EDUCATION IN OREGON?

A

CONCEPT PAPER

"Career education is an instructional strategy for -
all segments of the educational program, which embraces
the concept that each individual must learn to function
effectively in six life roles; citizen, consumer, family
memher, individual, learner, and producer., Within the ,
basic instructional program career education provides. : "
learners experiences to develop attitudes, knowledge and '
skills, and to make effective choices that will enable
them to perform successfully in the producer role, assist
them in related life roles, and form a bridge between
school and the world of work."

Career education, as defined here, is an inotructiqn31 strategy which
blends with deveiopmental theory in recognizing that learning sgfrtg in the
pre-school years and continues well into the retirement years. Thus, this
definition of career education is purposely intended to bé broad enough to
recognize that learning is a long range developmental process but has
limitations because it is also an instructional strategy.

Certain assumptions therefore follow this blending of developmental
theofy and instructional strategy and help to meet the'unique needs of
Oregon learners. These assumptions include:

1. All persons in Oregon should have ghe opportunity to develop

the sLills and Egpwledges needed to comprehend and utilize

career educafion from early childhood through the retirement

years; ;

2. Learning should take place in the home, community, business,

industry, labor and government establishments as well as in the

school;

14¢




10.

11.

There are

1.

Teachers should relate their subject matter areas and courses to
appropriate occupations.

Career éducation should enhance both basic education, and vocational. \3?
education when it is incluued within those programs.

Career»education should help the student to make better schobl,

personal and occupational decisions.

" Occupational preparation is an important objective within career

education. \\

Experiential activities will help learning basic and vocational

subjects;

L~ A
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All members of the community have a shared responsibility for career
education;

A student's education, life style and occupational aspirations are
best viewed as a complete developmental unit, rather than fragmented;

The cosmopolitan nature of today's soclety demands that career edaca-~

tion helps.to create environments that will meet the educational needs

of all students;
Career education is for all studunts;
eight major themes within the concept of career education:

Self Awareness

Students will develop a positive attitude toward themselves and
others, a sense of self-worth nad identity and motivatioa to
accomplish personal goals.

Occupational Awareness

Students will acquire a continuing awareness of carecr opportunities
and relate these opportunitics to thelr personal aptitudes, interests,

and abilities.
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Occupationag]l Exploration

Students will explore occupiational possibilities that will Increase
their exposure to the options available to them and help lead to
occupational satisfaccion.

Occupational Preparation

Students will acquire marketable skills designed to develop the
student's employability and also to help them recognize that ad-
vanced training and/or continuing education may be necessary be-
for employment.

Educational Awareness, Exploration and Preparation

Students should recognize that educational experiences are a

part of total career preparation and development.

Econom?!c¢ Awareness

Students will have an understanding of the U. S. economic system
and be aware of the relatf{onship of productive work to the economy
and to the individual's well-being.

Basic Education Awareness

Students shculd be aware that their basic school subjects are both
occupational possibilities and essential preparation for all
occupational areas.

Life Role Develepment

Career cducation should provide students with the skilis and
knowledpe to understand the relatfonship that exists among the

ife roles and the fmpact of the Hfe roles on thelr personal, school,

and ocoupational development
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Career education is a comprehensive educational stratepy that affects
instruction at all grade levels, and in all subject matter disciplines. .

Careey education concepts sheold be tnfused into each subject matter discipline

in such 4 way that the career devielopment of students.would be reflected in all
fastruct lon.

In laogusge arts, for example, students would understand the importance
of and retationship of language arts skills to caveers as well ag wrcome
aware of career possibilitles tn languape arts.  Thev would explore language
pecupations, hoth directly and ini.rectly, to the extent that such opportunities
were available.  Tney would focus on the development of nkills which could be
Teasure skilin or o cupationsl nkills av Jifferent peints in the individual's
1. The achonls would aﬁaﬁmv yespungibility for helping students who have a
geriuus Interest fn language arts and arve capable of gucceeding to receive
further trafniag in scheel or o aecure employment.

e expmple ol carecr education fn language arts wan be equally appiied

fir om fenvi, must, oroany and allootner subjecte. However, tt ta fmportant

e

fote that edch subiect has major themes which ace uniqu  and lmportant but
heoned bre Uiy orelate Loosareey edaye At fon,

The tntustieon of career vdu atlon s enoepts dnto cacl subtect s only
e angees 4ood o Uhe ampant ¢ U ocarecr educal e Gentrally, career edusation

oo 1 wede Lo deve bopraent ol oo demie e v ationa) skiils and the

UM T E L s dTit o riesd MEDT AR waln ¥ loerie vty whitoh will have more
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variety of settings other than the classroom and that it is impractical

for schools to attempt to duplicate existing community facilities.énd/or
services, Schools should seek to utilize the human resources, ser§1cea, and
facilities of labor organizations, business establishmente, social service
agencies, private and proprietary schools, institutes of higher education,
‘public institutions, and the general community. 'ﬁducation, when infused

with career educaticn, can become vital and exciting and involve learning
on both sides of the school's walls.

Career education cannot ensure the successful transition of youth
from the school to the labor market without appropriate policies and actions
on the part of _overmment, industry, and organized labor. Therefore, the
d evelopment of channels of communicat ion between these organizations and
the schools must have high priority'ar both local and state level.

it is iwmperative tha* the career education thrust be sensitive and
adaptable to the requirements of the rapidly changing career patterns in
society. Career education must also be sensitive to the changing relation-
ahip between work and ieisurf in a socicty where the amount of lelsure time
fs incrrasing.

Tiwr Oregon Department of Ecucation believes that career education, as

it is developing In the gchools and communities of this state, can provide

at least a partial means to meet the divergent needs of students, and will
asslst individuals to move with & minimum of discontinuity among their life
rales.  Thege truths serve as sapport for the belief that teachers, parents,
and the community must be activels and positivelv concerned with all t:\:it

N\

affects the growth ot the individual, N

i
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REACTION SHEET TO THE 3rd DRAFT
or

WHAT IS CAREER EDUCATION IN OREGON? K CONCEPT PAPER

1. 1s it consistent with present philosophies, policies, objectives and
activities in your school? '

2. Do you concur with the approach and presentation in the paper?

3. Does i1t contain the essential elements necessary to adequdtely define
the perimeters of career education?

4. Additional comments (use back of sheet if needed).

Tty
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VMartin J. Birnbaum
June 14, 1977

CAREER EDUCATION FOR ABLE AND GIFTED STUDENTS
RATIONALE

Education employs the past and the present to fortify us for the future.
The purpose of education, as far as the individual is concerned, is to provide
a means of discovering the wisdom of the past and the knowledge of the present,
in order to design the future. This description of-education is equally true

whether we are concerned with the study of classical Latin or the behavior of

- molten steel in a class on welding., At the very least, the individual's

developing perception of the world and of himself changes through education;
often the behavior pattern is modified; occasionally the individual may alter
the progress of the world in some noticeable way.

Seen in this light, then, the essence of education is a continuum: past
and preéent leading into a fupure that will be altered in some way for the
individual and for the worhﬂ as a result of that 'some educational process.

It was so when the primary purpose of formal education was to train c]erk§ and
priests. . It was so when only the scions of the nobility were educated in order
to civilize them and prepare them to govern. It is so today in our study of
physics and literature and auto mechanics.

The study of the past anu present is relatively simple -- when compared
with education for the transition to the future.

It is probably accurate to say that most forms of education have sought
to help students advance from the past and present into the future. To teach
current knowledge, however, is surely more comfortable than to test the future,
even when the test is no more than the timid venture of training a youth in a
known skill and sending him -- thus armed -~ into the world.

It is probably also accurate to say that education has been less successful
in bridging the gap into the future -- with some notable exceptions. Perhaps

this difficulty is to blame for some of the criticisms which malign educators,

ays:




. SULTT © J5 La ot 10, toéach, 2 excep ons. naturally, have been in
: ‘ those studies that specifically prepare students for vocations: medicine,
secretariai studies, law, engineering, welding, busmess administration, and
SO on. Let it be recognized that "vocational® education has necessarily been
Q in the forefront of education that aimed at tomorrow. Vocational education, 1in
its broadest definition, has the distinction of always seeking the transition.
As a worthy successor, "career" education may be said to insist upon the
transition from present to future, and its scope must extend beyond the means of
earning a livelihood. Otherwise, Career Education is no more than Vocational
Education dressed in new clothes. Thus, we prefer a comprehensive defimtion
of "(;areer Education" which perceives of men and women functioning in several
life roles. Such a definition is the following: "Career Education is designed
to capacitate individuals for their several life roles: economic, community,
home, avoc%tionai, religious, and aesthetic" (Goldhammer and Taylor, Career

Education: Perspective and Promise, 1972). These roles have been restated by

the State Departmént of Education, perhaps with more logical pattern, as:

. citizen, consumer, family member, individual, learner, and producer. And.it
may be worth observing that these six roles divide evenly into two categories:
one of status, and the other of function. One role -- and only one role -- is
coristrued as vocational. Clearly, we do not perceive Carcer Education as centered
in the "world of work," though occupation is certainly an influential life role.

Although this view of Carcer Education is broadly inclusive, it nevertheless

differs markedly from traditional structures of formal education. Career Education
does not encompass all education, and it would be an error to substitute Career
Education exclusively in place of the traditional forms. i-!hereas most traditional
education is subject or skill oriented (writing, math, history, engine repair, etc.),
Career Lducation is aimed at the individual student's function or status. The
implications of such a distinction arc manifold. Suffice it to say here that

‘ two of the implications are as follows:

a. Career Education should be n .o concerned than traditional education
in the individual student, and in the student as a total individual.
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. i 2 conter 20 than traditional edut®¥™8h in
preparing means by which students, and the knowledge and skills gatned
in schaol, make the transition from past and present into the future,
via acceptable versions of the six life roles.

To judge what are acceptable versions of the six life roles, we can look to no
authorities. A life role, after all, is a societal construct -~ a set of elaborated
social cdﬁcepts. Natura]ly,,these'concepts change along with the rest of society,
and different segments of society may be}ceive-thé six life roles differently,
even at the same time. In addition, it is obvious that societal constructs
diff-r markedly from one society to another, and from one culture to another
within the same society. Nevertheless, it would be surprising if there did not
exist in the United States a substantial commonality of social constructs, and
even greater commona]ity.within the State of Oregon. Furthermore, althkough
societal constructs are broad, and adnit -- even encouarge -- individual
variation, there are nevertheless 1imits beyond which these constructs become
unacceptable to the society at large.

For example, we do not accept anarchism nor despotism in the role of the
citizen. As a society, we abhor incest or rape as part of the concept of the
family member. Murder is not acceptable as part of the role of the individual.

We are generally critical of persons who choose indolence and parasitism, though
they are physically and mentally capable of an occupation. Spendthrifts and
‘conspicuous' consumers are usually, though admittedly not a]ways,‘objects of
derision. Certainly, it is the function of pub! "¢ education to encourage
constructs that the general society finds acceptable.

The foregoing discussion should make clear that Carcer Education is not an
objective transmission of information. The perpetuation of values and culture
are among its aims; and its major process is to facilitate full participation by
the individual in the general culture. As a conscequence, the dangers faced by
Career Education are the too narrow view of acceptable life roles and the hazards
inherent in training students in the present for the practices of the future.

Yet it is the unique qualities inherent in Career Lducation that turn

Career bducation, rather then traditionai education, into a hope for improved
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i .~ instruction for ‘aﬁié_and giftéd' studé;is}Liiﬁ;fiéﬁﬁéﬁéy tdwgggéﬁméa; fﬁéﬂfufu;é.

~ the concern for the student as individual -- both are even nore important for

the 'able and gifted' student than for any other category.

"Able and gifted" students are an identifiable population of students
defined by Oregon law and recognized by the Department of Education. Because of
their potential for high and unusual achfevement; able and gifted students
require differentiated programs in order for them to achieve at the level of
their potential.

Why should educational programs for the gifted be differentiated? Because
able and gifted students, like other categories of special students, have .
exceptional needs. When these exceptional needs are not met by the public
schools, especially for students who meet the normal school standards with
little or no instruction, then the educational system is derelict. That is,
the educational system affords little or no instructional benefit to able and
gifted children. Just one example: the child who has learned to read
before entering first grade ordinarily receives little instruction unless the
school has a special program -- or a remarkable teacher,

It is wore readily apparent that mentally retarded children have special
educational nceds, that physically handicapped and economically disadvantaged
children have exceptional needs. Yet the needs of the able and gifted are just'
as different from the cducational needs of average children. Just possibly, the
able and gifted have been neylected because educators and the public alike have
confused the arithmetic meanings of "average" with its derogatory social
connotation of "mediocre”. It is virtually impossible -- mathematically
speaking -- that all students will achieve at the average or higher, though
one occasionally hears such a demand being made in newspaper editorinls or
Tetters to the editor. Such a situation would require a substantial pumber
of radically Tow achievement scores, with fow high scorves as halance.

e fail to see that a student who achieves below the average is just as

important o human being as the student whose achievement is higher. Able and
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gifted students are not better than othnrs, theyvge merely dlfferent, and thelr

educational needs are different too. 9(111 many of the traditional mlsconceptions
. about gifted children stand in the way of our providing appropriate educational
programs for them, '

v . It follows that the GOAL of the Oregon State Department of Education for

Career Education of Able and Gifted is to develop and implement a leadership

and management system that enables local school districts to establish and

maintain instructional activities appropriate for able and gifted students.

The Career Education GOAL of local districts jigg provide the means by which

“able and gifted students learn to design and assume acceptable versions,of the

Six primary life roles.
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i o CAREER EDUCATION FOR THE ABLE AND GIFTED |

GOAL: To facilita.e the development of Career Education programs appropriate.for able and gifted students.

SUBGOALS: 1. To adopt a leadership role in assisting local educational agencies to provide appropriate
Carecer Education programs for able and gifted students.

2. To design and implement a management system ensuring the quality of educatlonal programs in
Carcer Education for able and gifted students,

3. To conduct and facilitate educational research related to Career Education for able and
glifted students.

s

OBJECTIVES ) ACTIVITIES
.1 Create necessary awareness 1.1.1 Conduct one statewide conference annually and several regiocnal
amongz educators and interested conferences,

lay persens.
1.1.2 Establish regular public information dissemination, using
currert SDE publications, electronic media, press, and
newsletters,

1.1.3 Provide guest speakers for meotings of interested public ani
private orpaniratiens,
1.2 Dstablish legal basis for L.2.1 Review state and federal statutes to determine legal obilgaticns

1] . - . Y . N ol lal ' .

providing Carecr Education of SDE and LEA'c.

programs for the able and

ifted. 1.2.2 Recommend appropriate revisions in legislation that will

Rl .

facilitate SDE plan.

1.2.3 Develop or revise SDE Rules and Regulations to incorporate
adequate provisions for able aud gifted students,

L.2.4 Inferm superintendents and principals of legal status,

158
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.1.3 Obtain guldance for Career
Education for the able and
gifted from various citizen
sectors.

1.4 Incorporate ingredients of
Career Education for the
able and gifted into each
Division of the SDE,

1.5 Facilitate local district
pregram deovelcoment.
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1.3.1

1'13-2

1.3.3
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Authorize SDE Task Force to review SDE policy and practice in
order to strengthen the Departmént's operating commitment.
Establish a Statewide Committee of Professionals to act as a
Steering Committee advising the Department regarding program
practices throughout Oregon.

Establish Statewide Advisory Citizens Committee to provide
policy recommendations from the public to the Departmert.

Assign Career Educaticn staff person with responsibility fer
coordinating internal and external program efforts,

Provide inservice within SDE in order to train cadre of
xnowledgeable professionals and to raise awareness of those
SDE personnel whose function will have no impact on Career

- Education for the able and gifted.

Authorize and conduct revision of staff job descriptions in
order to have SDE: functions conform with requirements of
Career Educaticn for Able and Gifted.

Collect and disseminate related research information and
promising practices.

Idontiiy fedarul, state, and local informaticn peseurs o,
Conduct planning workshops for regicnal, district, or ouilding
level program planning specifically related to able and gifted.

Incorperate Career Education fo» Able and Gifted into all other
planning workshops and publicat:cns of the Carcer Lducaticn
Departient. :

u

s

%

v
YN

Frepare and distribute to local and regional districts
guldelines as will assure inclusion of provisions for a
and gi“ted into all Career Lducotion programs,

-
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Assure adcquate instructional
staff ac .Jocal and regional
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1.5'8

1.6.1
1.6.2

1.6.3

L.6,6.

146.5

o e oatat

e

.6 Revi " School Gudnntion.kequimnts. Minimum Stcgdu

ety to Include pmiaiona for' "honors" J.m]. performance. -

.vai.do supportive incentives to local and regional agencies,

' 48 well as to indivi
maintenancé of model/
for the able and gifted.

ataff persons, for the development and
nstration Career Education programs

-

COnduct"ihﬁm Summer C r-Education Instituté for Able and
Gifted students. '

!
k]
¥

Identify chponsible cooédinators at local and regional
education agencies.

Review taaoher ccrt‘ficanon standards.and requxronents, and

recommend revisions as necéssary. —

Maintain. liaison with toacher education colleges ip Oregon to

.assure adequate pregervice ;,reparatidn of certificated personnel.

Authorive or conduct inservice education pregrams for practicins
teachers. -

ish ¢ommunication with proper USCL offices and a®6:liites,
Ather availadble data (e.g., USCC-G/T, MsS-LTI-0/7 oRrI%,
.0»4 a"’.ﬁ..o A’J.';O [?3}

search for Career Education prograns for

fred studenty. ®

Conduct sbacewidc
abie and gi

Conduct needs ascessment among educators, students, recognized
guthorities and the general public. -

cnyue data, and present to 0BE ant Oregon Lepislatura,




2.2"&%« models of Career

Education programs for
Able and Gifted covering

all six 1ife roles.

2.3 Seek necessary additional
resources and designate
existing resources which
may be devoted to Career
Ecducation for Ablas and

3.1

Gifted.

Establish énd maintain
statewide research effort
in relevant studies.
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2.2.2

2.2,3

2.3.1
20302

2.3.3

2.3.4

2,3.5

3.1.1

3.1.2

- aodol. and dmmmﬁm prograns Qxhihs.t:.n; omhty
and adaptable forms of the following:

1.l Po:iti.on Statemant or Policy
Planning Tasks' §
.. Goals and OLjectives -
Population Definition
Criteria and procedures for indification of
students
Program options and alternatives
Administrative practi-es .
Evaluation strategies
Budgetary considerations .

[ d
[
[
N

NN &”?“N
L ]
[
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O3, wmFE

L3

*
*
L

*
[
L

L 4
-
L 4

Publish models in appropriate form, and disseminate via normal
channels (see 1.1, l.4, and 1.5).

Compose and distribute guidelines to Ubﬁ's, establishing proper

procedures for adoption of programs within SDE Rules and
Regulations and OBE policies and priorities.

Maintain file of public and provate funding sources.
Prepare SDE grant proposals.

Consult with local and regional educational agencies and provide
assistance in local proposal writing.

Analyse SDE budget for inclusion of Career Education for Able
and Gifted within State Department provisinns,

Analyse Career Education Program budget for inclusion of
provisions for Able and Gifted students.

Establish system to collect, store, and process information long
range effects of Career Education programs on able and gifted
students,

Authorize or conduct evaluation programs to monitor immediate
effects of Career Education programs for able and gifted students.
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OBJECTIVES

ACTIVITIES

>

‘Devclop and adopt LEA
plan for Career Education
for Able and Gifted Students.

%

2.1 Select district cadre.

2.2 Provide necessary
instructional support
services.,

l.1.1

1.1.2
10103

2.1.1

2.1.2

2,1.3

2.1.4

2.1.5

2.2.1

2.2.2

2.2.3

Appoint citizen advisory committee and district staff task
force to develop local plan, using SDE plan as model.

Guide plan through necessary steps to obtain Board approva;.

Inform educators and the public of priority status for
Career Education for able and gifted students.

Appropriate funds sufficient for district program staffing.

Appoint or select adninistrative staff person with respoisibility
for coordinating district Career Education Program for Able and
Gifted.

Identify contact person in each local building with responsibility
to organize and maintain Ca:2er Education program.

Identify inctructional staff and responsibilities.

Establish a district employment priority for personnel with
experience or interest in Career Education for able and
gifted students,

Obtain facilitles, equipment, and materials for production of
instructional materials,

*

Arrangé for personal, academic, and occupational counseling
and guidance capabilities. .

Frovide academic and psychological testing services.
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2.2.5 Ooucct. process, and disseninate mhmtion to 1nstmctiona1
staff, and to other educational agencies.

2.2.6 Communicate with "pubuc information agencies to provide

- : awareness and advocacy. .
3.1 Implement instructional 3.1.1 Adopt models fo Career Education instructional strategies
program, for able and gifted students 1nvolv1ng each of the six 11fe -
: . roles., -

‘3.1.2 Qonduct programs and monitor achlevement. -

3.1.3 Revise as necessary.

MJB/db : o
6/16/77
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SEX STEREOTYPING

-

G0AL: Students will acquire knowledge and.skills to minimise the limiting effects of O;t stereotyping on -
career considerations.

R

SUBGOALS: 1. Studénts will have an opportunity to work with teachers and counselors who have an swareness of
sex atu_'eotyping gnd its effect on career opportunities.

2. Students will be able to 1ist the major characteristics of sex stereotyping and will develop s
I - working definition of stereotyping.

3, Students will be able to evaluate and apply selected criteria to stereotypic behavior, instructional
materials, and the media. ' '

4, Students will develop skills to identify sex stereotyping in organizations. P
5, Students will be able to describe the impact of stereotyping on both sexes.

6. Students will be able to evaluate their'own behavior in reaction to sex stereotyping as it relates
to career education.

7. Students will identify a wide range of resources with which they may broaden their own understanding
of sex stereotyping.

8. Students will rerognize the need to eliminate the use of generic he or she in career education
materials.,
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Objooﬂ.vd

#X.1. Provide ssmistance and guidance to
Le.B.As'a t0 davilop inservice o
promote sex stereotyping awareness
<n teathers. .b

X.2. Train existing career education cadre to
support local activities to develop awareness
of sex stereotyping.

#uxr pepresents whatever numeral is assigned to
this goal, A

173

x.l.l

X.1.2

X.1.3

x.l.h

X.1.5

X.2.1

X.2.2

X.2.3

X.2.4
X.2.5

S.E.A., outlinea goals and objectives for the
development of inservice class,

S.E.A. digseminates goals and objectives to
L.E.A. 'S, ' ‘

L.E.A.'s develop syllabus in relation to goals
and objectives,

State consultants available to support L.E.A.'s
in development of inservice on request.

L.E.A.'s implement inservice class with teachers.

<

S.E.A. conducts a sex stereotyping awareness wori.-
shop for cadre members,

Cadre members develop action plans for use in L.E.A.'s

S.E.A. disseminiates information about cadre training
to request cooperation from L.E.A.'s

Cadre members implement action plans in L.E.A.'s
S.E.A. supports implementation of action plans with

consuitant service (follow up from sex stereotyping
workshop).




i ’ . "\ . .
Co "X.3.1 Provide support to interested L.B.A.'s with
¢ mtmct:':oml television capabilities.

o P X.J.2 Coordinate use of tapes on the statewide
- educational Selevigsion ays tem, .

X.3.3 Provide video tapes to L.E.A.'3 on 1oan basis
- or to copy for use with students or staff o
development, ' : :

X.3.4 Develop and distrily ‘acher's guide for
.video tapes,

Provide assistance and training related to
sex stereotyping for adminietrators,

X.4,1 Develop and implement a training model’ for selected
admirniptrators to develop an awareness of sex

summmo

Xolel,1 Provige a central training session on four
different days throughout the year (ex.,
1 ’ sumner, fall, winter, and spring sessions).

*

X.%,  Assist in the deve.opment and maintenance of
a ciearing houce 10 dissemanate infommation
on atereotypirns U exiating educat.ona.
fatiscation.,

X.%.1 Existing cadre members provide articles on sex
stereotyping.

X.5.1.1 Include successful classroom activities
on sex stereotyping.

: X.5.1.2 Include successful starf activities to
/ l1imit sex stereotyping.

-
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X.5.2 Gollect information from varicis M ad
. ocommnity agenvies and share with L.I.A.'o through
. ‘ mﬂu S.E.A. publications, -

X.6. Assist in the identification of appropriate
checklists to evaluate stereotyping in
educational institutions, representative O
schools, classrooms, and instructional -
materials. _ + :

X.6.1 Identify checklists to evaluate instructional
materials.

‘X.6.2 idmtity checkliste to evaluate patterns and
behaviors in educational institutions, representative
schools and classrooms which perpetuate a\tcrootypic
behavior.

© X.6.3 Distribute checklists to existing cadres and to
career education coordinators in local school
% districts for dissemination in L.E.A.'s.

X.7. Assist existing regional resource centers .
to identify and select materials related .
to sex atereotyping, e.g., films, filmstrips, s
readings, and curriculum materials. -

X.7.1 Identify existing regional resource centers.
X.7.2 Identify and recommend materiasls for centers.

X.7.3 Resource centers select and diastribute materials
on short-term loans on request.

X.7.4 Develop a continuing process for evaluation ai.d
purchase of materials on a periodic besis,

X.7.5 Publish information on the acquisition ¢! sex
stereotyping materials in existing center
A} pudblications.

¢
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X.8. Assist in the design and production of
curriculum materials for student leaming-
sctivities that focus on sex stereotyping.

.\‘

\

X.9. Assist in rhwriting a sample of materia.s .

which has hﬂgh frequency usage in career
education so that its language and content
are free from sex bias,

x.8.1
x.8.2

X.B.B

X.9.1

x.9.2
X243

L.E.A.'s produce a ut of ourrioulm goals related
to ux sterectyping.

L.E.A.'s contuot a search for appropriate curriculum
0 use with the stated goglo.

L.E.A's dmlop immctiml materials as needed -
to support the learning goals. .

X.8.3.1 Ex., Design and construct classroom learning
centers that help students understand the
limiting effects of otgrootypins.

t

Coordinate activities of a selected group to re;;ite
samples of career education materials so that the
language and content are free of sex bias, e.g.,

Dictionary of Titles.

Publish and distribute the samples to all L.E.A.'s.
Distribute cover letter to suggest various uses of

the rewrite as a model for teacher and student
activities, .

180




X.11.

Assist in the developmnt of a traveling

L4

}

Assist in the design and production of a
tape recorded program to inform students
about people who have successfully es- .
tablished themselves in careers generally
associated with the opposite gender.

181

"Road Show" on sex stereotyping. . 7 )
¢ /

X.10.1 List goals for a traveling “rosd show* on
stereotyping. . .

X,10.2 Identify persons with wWriting and performing .
skills to develop "road show" on sex stereotyping.

X,10,3 FProduce “road show® utilising identified perscnms.
X.10.8 Disseminate information about traveling “road show,®

X.10.5 “Schedule and implement traveling "road shows® in
L.E.A.'s and other appropriate institutions.

S
X.11,1 Conduct and tape record a series of interviews with

a variety of personalities who have successfully
crossed sex role lines, .

X.11.2 Edit and produce tapes for classroom use,

X.11.3 Prepare a listening activity guide to accompany
tapes for teacher and student use,

X.11.,4 Write a lesson plan demonstrating a variety of
ways in which the tapes may be used in learning
situations,

X.11.5 Make tapes available t0 L.E.A.'s on short-term
loan with the authority to reproduce.
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X.12, Assist in the development of a pamphlet : !
. that lists laws relating to sex discrimination C i
and sex bias of which L.E.A.'s should be aware. ’ . -

. X.12,1 Research available materials relating to sex
! . . ' stereotyping and sex bias conserning school
’ _ policies and career orientation,

X.12,2 Design and publish the pamphlet relating to laws
of sex stereotyping and sex bias in layman's
terms, )

X.12,3 Distribute pamphlet to L.B.A.'s

X.12.4 Develop, as needed, addendums to the pamphlet
and distribute to L.E.A.'S.

X.13. Assist L.E.A.'s in providing sex stereotyping
awareness for counselors, -

X.13.1 Conduct regional workah%s to help counselors
develop sex stereotyping ‘awareness,

v X.13,2 Suggest sex stereotyping goals to be included
in preservice and inservice experiences for,
counselors,

- 184
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THE COST OF CAREER EDUCATION: AN ANALYSIS
OF SELECTED PROGRAMS IN THE
STATE OF OREGON

Jeannette K, Hamby
June 30, 1977




‘District Salaries - . Materdals ; ;é;anu . : |

1970-71  § 18,500 ' . $ .87 (kY

1 -~ ?ca . -

| '$ 10,792 (K-8 Ok {Kk+6

, | 9,385 (K-6 .25 (k-6

1972473 47,000 | 2,20 {K~12)4
2’800 ) ) ) 056 K"l? _.. .
1973-74 54,300 | © 2,58 (Ke12)%
- 15,700 (K-12) - .78 {X-12)A
3,500 (K-6) .3
17,500 {K-12) .82 (K-12)A
69,000 (K-8) 14.38 (k-8) E:
1974-75 79,700 :3.74 k-lz;*’
20,000 (K-12) .09 (K-12)A"
16,000 {K-6) 1.40 (K-6) A’
1975-76 65,800 3.09 (K-12)*
| 19,000 -89 (K-12)A

1976-77 73,500 3.45 (x-lzg
20,000 .09 (K-12)A

4
“

* Total District Cost for 7 years = $17.93 or $2.56 average yearly cost per pupil

Total District Awareness Cost = $6.73 or $.96 average yearly cost per pupil (K-12)/($.48
affects K-6)

T7tal District Exploratory cost = $69.42 or $9.92 average yearly cost per_pupil

DISTRICT A /
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TOTAL DEVELOPMENTAL AND IMPLEMENTATION
COSTS BY DISTRICT -

DISTRICY

TOTAL/PUPIL

DEVELOPMENT COST -

— e —

: -~

TOTAL/PUPIL
IMPLEMENTATION COST
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. Oregodn school districts have perceived Career Education as an

1n£egra1 part of all basic educational programs and not as a substitute

for some other aspect of education or an appéndgge to th‘rexisting
content. .The thrust has been to "1nfu§;;; "aiffuse",.bf "weave"
practicSQ examples from the world of worg’ind l1ife roles into all
phases of the curriculum aqd provide the student with opportud?ties

- for involvement and releyance in various real-life experiences.
' / , .

In reviewing this study, the reader is asked to heed.the criticism
" of Hugh Cd‘kins, former Chai#man of the National Advisony uncil on
Vocattonal Education, who believes the "brick wall" that separates
vocational education, from academic sub3ects in the high school--and. its ~
consequent 1nab1]1ty to "diffuse” into other curricular areas--i$ due
: ‘ 1: the concept of separate funding. He warns that "the fiscal
structure for Career Education must not dictate its-educational

content. "l ‘ ’

Problem Addressed

o Since early 1968, Oregon schools have attempted to integrate the
Careér Education components of career awareness, exrloration, and |
preparation into their total instru&tional progran,. .With the exception
of very limited fundiny from federal sources, the bulk of the costs

have fallen upon the local district. . .

1Calk1ns, Hugh. “Brégﬁing Down the Fiscal Barriers to Career
. Education." Essays on Carder Education. Nojthwest Regional
Educational Laboratory, 1973.- pg.

oo
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With the edvent of possible federal funding to local districts

for career education start-up costs, no.accurate figures existed as S

to the expenditure of-funds required to develop and implement such .
erograms. 'The'problem'was.futgher compounded in thet {1) the broadly
estsgﬁished concept o% career é&ucatign was rather embiguously.defined.
allowing a great deal of lattitude\in assigning costs te the career
education pro¢ess, (2) few districts have designated budget funds to f
career education development, and (3) the cost factor for the infusion

of an instructional component is most difficult to determine

\

Purpose of the Study _ YAl ) . L )

The purpose of this invesxigation was to determtne 4 defensible '
cost per pup11 to establish comprehensive career education components
in (1) the elementary grades; (2) the juniorland/or middle school; and
(3) the segior high school. -The request was made to identify which

e costs may be attributable to a Ci) planning or developmental phase
(delineating, obtaining and. providing information for meking planning
decisions) a;d (2) those costs attributable to the implementation of
the decision and on-geing urricular costsﬂdirectly'ascrfbep to career
education. Theﬁlatter costs would include the'moaifieations or
reformulation oa pr.evious decisions or ins.taﬂation of the innovation
in the total system. Expenses'chargeable only to career education
development were to be considereJ‘ This resulted in the elimination
of any occupationa1 cluster program costs at a high scﬁooi 1eve1

In cooperation with Oregon Department of Education career

education specialists, districts were identified who had established

\/\ | | 190
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reasenably comprehensive career education offerimgf and mere

represeniative of similar distrﬁ;ts“%heirosiz . The size categories
were: 3000 ADM and larger; 1000-2999 ADM; 500-999 'ADM and 100-499
ADM. The figures qsed in assigning'distriets to each cateqory were
the resident ADM as reported to the State Department of Educatfon on
June 30, 1977. i

*

Variables of Samp1ed.Population

L

L 4

Nith the exception of the two smallest districts which were

located in eastern Oregon districts sampled were geographically

dispersed from the metropolitan area of Portland, south eléng te

Willamette Valley. ‘ . ‘ -
3 . ' ) .
A1though one district was a non-unified district and another

(

" contracted all high school siudents’to a neighboring school district,

costs were determined according to the number of students affected.
No effort was made tq.weigh demographic data such as characteristics

of the family, community, school support services, etc.
. 4

A significant.variable was the allowance extended some of the
sampled districts of additional external funding alloéatfons. These
resources were included as valid developmental and/or implementation

costs.

Although all districts sampled rely on an annual levy acceptance
J
by local patrons, expenditures per student varied from a low of

$1,353 to a high of $2,332. District estimates of average daily
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) . membership and expgnETWre per student as of June 30, 1977 are shown
. in_the following table. |

, S TABLE 1 N
. - DISTRICT EXPENDITURE PER STUDENT AND TAX
b ’ " RATE OF SAMPLED DISTRICTS '

EXPENDITURE . TAX RATE

. B
. c
D g
. E 3,185 1,353 | 15.62 T
5 ZF)18851623 """"" T e,
. I G 1,200 1,691 18.49
® i T T e T e
3| I — B L e nw
J 117 2,332 7.48
o ) K 224 2,009 14.11
,.-‘/ ) - *non-uni fied/adjus ted
Co;t Parameters and_Constraints
) The freedoms and constraints in the identification of doilar
figures that were either "developmental” ér "on-going" were frequently
difficult to ascertain. As districts wo}ked to meet their prioritized
. career education goals, monies were often budgeted for a developﬁen'tal
. phase of a particular program, while other budgeted monies were marked
o 192




‘l’ . as implementation of a trial infusion strategy or procedure at a

particular school site or installation of the innovation in the -total

system. Unfortunately, the figures were never separated as such in
the district budget. More thaﬁ 1ikely, only the éareer'education
director or coordinator could identify that percent of "staff °

development® or “materials" earmarked for career education within an

' d 'Y

1 4

area of the curriculum.
4 ' * ¥ .
To further compound the confusion, "second generation®

innovations were occasionally adépted by smaller districts allowing '
them to quite extensively bypass the more costly developmental phase
and budget directly for implementation of the new feature into the

overall system.

L 4

' The following criteria were establ 1§/hgd for selection of costs:

-
¢

- Instructional content: Scope and sequence of the content °
of a career education program was divided and infused
throughout the K-12 curriculum. Cost impac. df this
.infusion was impossible to accurately identify.

- Instructional methodology: Teaching activities, unless
specifically identified in a Tine item budget item as
“"career education" were not recognized as distinct
career education costs. For example, "Career Education
Day" respresenting total staff involvement for a full
day of career oriented activities; high school
vocational staff involvement at an elementary level for

. career awareness activities; salaries of counseling

o . - 193
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6
and guidance staff involved in career education ~ .
classroom guidance activitfe#; etc.
Facilities: Cost impact of facilities, renovation of

facilities or maintenance of facilities were not
considered for purposés_of this study. .
Personnel salaries: Inclusion of personnel salarie;
were made only when assigned to a desiihated career .
education ;omponent of'the curriculum. ’Salaries_ugré
then calculated at a state average of $14,500. Salaries
of career education directors and subsequent clerical .
staff- were obtained from the, dist?ict budgets. In the
smaller ADM districts in which the responsibflity for
the vocational ard career education curricu1um was

+

carried simultangously, the salary was prorated according

to time spent in career education.

Consultant51‘ Servi¢es rendered by IED coordinators and
state department specialists to the smalleé ADM
districts were not weighted for inclusion in consultant
costs. . .
fixedhcharggs: Charges such as retirement, social
security, etc.

Field trips: ‘Unless specifically budgeted under career
education,

Other similar infusion methods and §trategigs.
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Data Collection Model

Acce;s to data sources was‘%nitiated by.éontact with the djst;ict'
career educatién director: coordinator; IED specialist and/or
's erintendent: 'The procedure to determine areas of expense
E chargéab}e to career gducation was as follows: ’ .
- A personal visit to each district in thé sfhdy provided =
the 70llowing types of data: . _
.0 a copy of the budgeﬁ.for fiscal years under study
o the po;{tfon and saliny qf_each prpfessionaljstaff
member responsible for career education
:' .0 '1ndfié§t'distfict"éosts proratéd such as travel, -
N materials, staff inservice, etc. S
¢ a descriptién and sche@ule of any specia] career-

education class and the nuliber of <tudents offered

’

-

enrollment
o operational expenses and supplies directly

attributed to a career education pfogram
o the number of students enrolled in each of the

three levels of career devefopment
o other pertinent data madé available by staff

- The direct expense and prorated'ihdirect'expense were summed

for both developmental and implementation phases of any
curricular mdification at each of the three levels of
career development )

- These six totals were then divided by the mifliber of




»

. | < students, affected within the appropriate le\)el (total

student body impact versus the impact of a select
number of students). ' '

- The quotients represent'fbe average expense per pupil
" for deveIOpmental and implementation phases at the
'awareness,'exploratopy and preparation levels

* : *

-

The data model is Sased'onudetermining only a defensiSie cost
per pupil for the estabﬁ1shment-oficqmmrehensive career education
components and deliberately excludes other costs of 1hstruct10n.
T mddel allows for indiQiduality.(for example, career awareness .
' programsiwére céléulated'as representative o} grade Tévels K-6 or
K-8, as detgrmined.by the organization and:cdrricula} thrust of the
. individual district).

Al though budget.prﬁcedures in effect in Oregon School District§
do not yiel& this kind f information for either program areas or
grade levels to‘he studied, most districts were able to refer/to past
proposals and requests for funding. Other sampled districts offered

prorated estimates from modified program budgets.

Although interviews were carried on openly--and hopefully, with
a sense of integrity--the validity and reliability of cost figures
. may.weil be questioned. However, all budgets were scrutinized and a
| credible attempt was made to qccurater éscertain a budget figure for
both developmental and implementation cost§.of any career education

curricular modification within each phase of career development.
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.. . Analysis of Data ' L N

. .
Y

The first step in gathering data was to develop jnstruments

which would serve as guidelines for the focus of this research. A
matrix of career eduéition activities was formulated and'helped to
identify, by category, the expenditure of district funds. (Note

appendix for copies of instrument.) . .

With the exception of ong district which had budgeted
specffical]y for éareéﬁleducation, all personnel contacted foind the
request for data to be most frustrating. District A, as well as
phase since their district phflosophy was one of total infusion of the

career education concepts.

For a more precise description of factors‘inc1uded if the data,
program content, and a general ovefwiew of the district’s thrust in
career education, the reader is asked to review the raw data found in

the appendix.

The most striking--and also the most expected--feature of.the .
data shown in Table Il is the wide arrax‘of dollars spent regardless '
of size of district. It must be noted that all districts recognize
the high school vocational cluster programs as val1d preparation
level experiénces for career education although the program costs

are not included in this study.
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Full Tt Provided by ERIC.

*seven-vear average

TABLE 11 .
DEVELOPMENTAL AND IMPLEMENTATION PER PUPIL .
—~ COSTS BY DISTRICT AND CAREER DEVELOPMENT LEVELS |
- _ AWARENESS EXPLORATORY " PREPARATION. DISTRICT ||
Lo Dev. 1mp. Dev. Imp. | - Dev‘( Imp. |. Dev.'| Imp.
District A | 3.a4¢ | 117
District B 972 | 233 | 491 | 400 | 656 | 6.28 | 157 | 1.8
o
District C 70 56 | 14.30 | 13.01 2.66 | 2.98
District D | 1.09 2.67 | 22.09 | 3.99 .| .2.09 | 5.06 -| 3.01
| pistrict.c 92 | 115 | 400 | 8.52° 4.3 | 3.41 | 4.50 ﬁ
| District F 490 | m.22v 2776 |, 30.41 7.21-1 7.6
|
 District G 13.15 {] 30.22 5.91 5.44
| District H .93 s.97 | 16.14 3.38 | 5.3
| pistrict 1 2.27 | 26.08 | 27.01 7.33 | 10.80
i District J 12.71 21.82
| pistrict K 4.80 22,91
EC F¥pepresents grades K-8



The dramatic range of expenditure found among the sampled

distridts is displayéd in Table III. For comparative purposes, the
average is shown, although only two districts reported developméntal

factors at a preparation level.

/

TABLE 111
DEVELOPMENTAL AND IMPLEMENTATION COSTS BY

DISTRICT AND CAREER DEVELCPMENT LEVELS
RANGE AND AVERAGE

Awa;eness/Developmentae

11

RANGE

$ .92 - 12.71

Exploratory/Development@]u

Awareness/lmplementati%n

$§ .54°- 35.11

$ 2.67 - 21.76

Exploratory/Implementation

$ 8.52 - 30.41

$3.99 ©_6.56

Preparat.ion/Developmental $ 5.28
'Prepa}atioq/Implementatibn $ 2.09 - 6.28 f 4.23
: = . i |
District/Developmental } 1.57 - 7.33 $ 4.44
District)lmplementation T $ 1.17 - 10.80 $ 4.66
S S— -

Exploratory level developmental and implementation costs are the

most extreme in range.

one readily understands the reason for the disparity:

199
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. ‘ | - Although data thus far reported, have not shown the inclusion of
teacher salaries, 1"§s considered by many, a valid cost factor in the

reporting of designated career edcdtion classes. Although benefits

are not included, the salaries and instructional materials costs are
displayed in Table IY by the eight.diggrtggs'reporting'specific
curricutum offerings in career education.

TABLE 1V
DISTRICT PER PUPIL COST OF IMPLEMENTATION
, BY EXPLORATORY PROGRAM

* . N

1 DISTRICY CURRICULUM " SALARY AND INSTRUCTIONAL.
VB Careers Class _ $ 48.68 $$. 4.00
! . ‘\ - ] ) : .
- c Careers Class $ 53.60 $ 13.01
® Integrated SUTOE -
D SUTOE $ 99.67 $$ 22.09
. .
E Cruise $ 90.19 $ 8.5
F Occupational $ 95.18 $ 30.41
Versatility AN
6 Careers Class $ 174.50 $ 30.22
Allied Learning in
Vocational Exploration b
]
H Careers Class $ 270.82 $ 16.14
Cruise
SUTOE
\
.
I SDSD ' $ 264.94 $ 27.01
SUTOE
. Citizenship




13

. In a conference call to Gordon Ray, Career Education Director of
the SaHnas ‘California School District. the researcher found the
above noted curriculum costs to be most comparable to cost figures of S
the Salinas School District. Short (15-hour) simulations in career °
exploratipn were shown at $35/student, .A middle school program
similar to the Oregon Cruise was shown at $68/student. Training

>

uader the R.0.P, was found td be $753/student versus the $283/pupil

costs of the regular vocational programs.
Similar contacts made to the Ohio State Center for Career
Education and to the office of Dr. Sydney High, Washington D.C. were

unproductive in yielding further comparative data.

Cost Factor of Replication , S

Récognizing that first yea grams offered to a single school
site and/or a select number of students will indeed be costly, many

districts expand the pregram to include additional students in the

district.

For example, the first year of the inteérated-SUTOE project
affered by District € was found tu cost $13.89/student. The
replication effort at the second junior high was found to drop to

34 . 921".0 t.Ud“n t.

Simitarly, data available from Rex Hagens of the Horthwest
Regional Fducational Laboratory showed developmental costs of the

Experience-Based Career [ducation (EBCL) model wn Tigard, Oregon

<01
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for 20 students to be $5,000 per student. Current on-going costs are

shown to have drepped to $1,850 for 60 students and it is anticipated
. N s ¢

to drop another $300 per pupil for the 1977-78 school year, .KJ

District D of the study sample chose to become a replication
site for the EBCE model. (Since EBCE replaces the standard
curricdlum, cost figures é%re not included in this study.) Offered |
to a select number ot students, District D's per pupil costsffbr the. /
model are shown at $1,066 with the Eurrent expenditure/ADM };E;the .

remaining students of the district at $1,488;
Summar

The study has raised a paramount cost-benefit question: How do
we calculate the dollar factor of the infusion of an educational .
philosophy? And a much simpler question: How does one calculate an
accurate cost per student benefit of a teaching aid such as the
"ldea Book," developed in one school district and distributed
throughout the state? .

These questions, along with many othérs, have led to the
conclusion that per pupil cost figures are not necessarily
representative of the actual cost. As a result the data presentéd
in this study was purposefully left without interpretation. Further
analysis remains with the rcader.

This study found, however, sufficient data available in most

districts to id@ntify a "defensible" cost for the impact of career

" education. Although all Oregon school districts rely heavily on the




. classroom teacher's ability to 1nfuse_the concepts of career
education, budgeted items do offer a valid starting point--however ’
limited--of instructional materials, curriculum and coordination of

activities.

Hopefully, the study will commence a more in-depth analysis.

~
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FORMS FOR .
COST SUMMARY

ERI
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Developmental (Start-up) Costs

Igglemeni:atioxi (On-going) Costg

~ Total Awarenesé Ongoing Cost

7. “Total Awareness Start up Cost ________divided by E-Gatudnty =¥
Total Exploratory Start up Cost divi iby - (?-IO'a‘tlﬂen.u')" 2§ "
¢ Total Preparation: s_tart up Cost -divided by ) (1';"-.12 students) = $ i
Total béatrlct Lév;.:l Stai't up Cost divided by " (Dutrict' ADM) = $§ -

TOTAL PER PUPIL DEVELOPMENTAL COST$

divided by (K-6) students) = $

Total Exploratory Ongoing Cost

divided by (7-10 students) = §

Total Preparation Ongoing Cost

divided by (11212 students) = $-

Total Distriet Leal Ongoing Cost

(District ADM) - §

 divided by
TOTAL PER PUPIL IMPLEMENTATION COST $




Aruitoxt provided by Eic:
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Developmental (Start-up) Costs . ‘ : ' ' .

- ’i‘otgl Awareness Startnp Cost dlvided by ___ - (K~ 6 students) s‘ : )
Total Exploratory Start up Cost . d&idat; by - (7-10 students) =$ _ B $3.44 (7 .yr.- av.)
Total Prepn.ranoﬁ Start up Cost © dlvideq by | : ; 11-12 s"tilndenta)- =$ \ . |
Total District Level Start up Cost divlcied by - (District ADM) ¥y ..1, 17

: ‘ ¢

TOTAL PER PUPIL DEVELOPMENTAL COST $_4,61 .

+

Implementation (On-going) Costs

™ ’ L%

Total Awareness Ongoing Cost o divided by (KK~6) students) = $

Total Exploratory Ongoing Cost divided by - (7-10 students) - 3

Total Preparat.ion Ongoing Cost. divided by ° (11-12 students) - $ ﬁ

Total District I;evel Ongoing Cost _ divided by (District ADM) - $ | 1,17

TOTAL PER PUPIL IMPLEMENTATION COST$ __~

211 - o 212
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&eness Developmental

: 1970 1dea Book

$10,792 funded ($2,000 local) for
i 11,468 K-6 students . .. .
., Cost/pupil: 94¢

1972 Revision ’
$9,385 ($2,000 local) for 37,327
students

Cost/pupil: 25¢
332 extra coples distributed state-wide

$113,500 total ($11,000 local) for
2,062 grade 7-10 students

Cost/pupil: $55.04

Second year revision

$69,000 ($10,000 local) for 4,800 grade
¢ K-8 students

Cost/pupil: $14.38

Distributed K-12 for 6,862 students
Cost/pupil: $26.60
(average yearly: $13.30)

" DISTRICT A
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Awareness Ighleuentaf!on
Total infusion

upils? :

(puptls?). .

Exploratory Developmen}al Exploratory Implementaticn
PCE/7-10 |

Total {nfusion




»

Data is based on ADM of 21,300 students - K-12 - Includes C.E. Salaries (no fringe), materials
o staff development. (No district level salary.)

! local Funds  Cost/Pupil Gramts.  Cost/Puptl 7
i970 - 71 21,500 | 1.01 ) ;
1971 - 72 24,000 1.13 7,792 ‘olap.
1_972‘ -73 34,500 6.62 . 110,385 - 5.18
1973 - 74 oea0 3,06 69,000  3.28
1974 - 75 83,500 - 3.92 .
1975 - 76 - . 41,500 1.95
1976 - 77 55,500 . 2.61
325,200 15,27 187,177 - " 8.79

2.18+----Seven Year Average - 1.26

2
B

F-Y

"Total 7 year average . . . . . $ 3.4

Area §a1ary Average . . . 1.1

¢

.
L7
~3

(Example only) :
Cost of Career Ed Center Staff* and materials = $21,500 ., . . . . . 1,800 students @ $11.94 each
*(dame staff will also service six feeder schools. . . . Area expenditure/high school student .
is $1,850. . . . or .006% of cost) :

A

At each of four high schools, additional $70D communication responsibility. . . . Cost
~ approximately $.90/student (not included in 76-77 local funds) partial FTE

DISTRICT A

ERIC QY
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Area 11 Offioe / PORTLAND PUBLIC SCHOOLS / 8020 Norshiesst Titlemook Strest / Portiend, Orsgen 97213

'.-
rrom.Leroy E. Wallis . T Toaphons HEIBITIN -
0: Jeanette Hamby o m,,,_u__q 31, 1977

Subject: Career Education Costs

It has been most frustrating-trying to worl your requeést for data .
on the costs of implementing career education inta-an already over-
crowded year end schedule. The applications for next year's voc-

ational funding are in the process of finalization at this time, so

your request could not have come at a time when I had less time to

spend on digging out the type of information that would make for a

very comprehensive and accurate report. In the timg allowed, I have

only been able to draw a rather "broad brush" type of coverage with
approximate figures. Given another time and another set of deadlines,

[y

I could have done better. S

" BACKGROURD: You must review the information provided under the
philosophy that we have been working under since the fall of 1970
that said basically: °~ - .

1. .career education would be a K-12 development.

2. career education is the responsibility of every teacher
in every classroom to implement as appropriate and possible’

3. there should not be a separate class called “career education”
because this would relieve the classroom teacher of the
responsibility .of infusing this conceépt into their instruction.’

4. infusing of career education concepts is primarily a process,
ané one that requires a change in attitude as well as develop-
men: of certain competencies in our teaching and administrative
staff. . _

5. we are already doing a lot in career education, but we do need <
to better understand how the entire concept fits K-12 and to :
consciously help teachers implement that part of the total
process as appropriate in their classrooms.

CHRONOLOCY OF ACTIVITIES:

1970-71 Work this year centered on defining what career education was
and how it might be taken to the teachers. 1 spent a lot of
time working with individual buildings and staff, explaining

S 18000 the concept and secking ideas on implementation strategies.

M 3500 The Program Goals for Career Education in Area 11 were develop-

ed and discussed with teachers; an inservice class at Marysville
School led an entire faculty through the self-examination-of
their curriculum and resulted in a plan of implementation for
taat building based on the program geals. A proposal was
written for developing an IDEA BOOK for K-6 Classroom Teachers,
which was developed in June 1971.

1971-72 Portland was under the gun with limited finances this year,

{
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resulting in a shortened 'school year: Every teacher was
trying to get a full yesr of instruction into less time

and this made it more difficult to suggest any “addition®
into the curriculum. The IDEA BDOK was distributed to all
K-6 teachers along with a baseline data collection of what
students awarenes. levels would be at grades 4 and 6. The
IDEA BOOK was rvevised during the summer of 1972 and was
re~issued that fall., A proposal was developed for dirvect
funding from the USOE through the SDE and resulted in the
funding of the PCE/7-10 project in the Marshall Attendance -
Area. Tom Parr came on board in January 1972 to coordinate -
this project. The concept of attendancé airea .planning was

pilot tested and refined during. the spring of 1972. Teacher

workshops were held during the suimer of 1972, building on

_ Area II Program Goals and the concept of infusion. Great

1972-73

1973~74

1974-7%

amounts of teacher-developed classroom materials were de- . -
veloped; inservice classes were designed and provided for
participants from the Marshall schools.

Madison High School pYaces Cathy Williams on their FTE as

a building career education coordinator. The attendance
area planning system, developeéd in the.PCE/7-10 project,

was .refined with Area funds in the Madison Attendance Area
and the AAPS Planning Guide was developed. . Once developed,
this quide becate the guide used by all Area II schools to
develop their 5]yesr plans for career ed-cation. The teacher
made materials from the PCE/7-10 project were pilot tested
during this schpol year and revised-during the summer. IPAR
began to serve pur schools with speakers from the community.
Building level career education cocrdinators were set up
this year to facilitate commnication.during the planning
invoived with the completion of the 5 year plans.

Revised materials from the PCE/7-10 project were used in

the class»ooms of the entire Area. The PCE/7-10 project

was re-written to extend to grades K-6 and materials were .
developed for the entire grade span X-10. The Area picked

up attendance area career @ducation coordinators to help

with refining and updating the 5 year plans, coordinate all
reporting efforts of the building coordinators, and help with
taking the PCE materials into the buildings and coordinators.
Area funds supported Cathy Williams and Dick Rumble, each for
1, their time during this year. A first round of purchase of
career education supplementary materials was completed, based
on information algut successful materials used in the PCE/K-10
project schools. Winal revision of PCE.materials was made
during the summer. Inservice courses were developed for an
overview course, implementation at grades K-6, implementation
at grades 7-10, implementation of guidance processes, and a
sclf-evaluation of teacher competencies was completed for use
during 1974-75. IPAR use was expanded.

Tom Parr was continued for another ycar as project disseminator
for PCE/K-#0 project materials and concepts. IPAR continued

to expand services. Cathy Williams was continued ) time as
coordinator for Madison Attendance Area; Dick Rumble was placed
on full time to work with Adams and Marshall Areas as a coord-
inator, continuing the work begun during 73-74. The second

:2?[(} | N\
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round of, purchase of materials for career education

resource centers in each of the elementary schools was
completed.. The third round of updating of the career ed-
ucation 5 year plans was compieted. A full schedule of
inservice classes was offered during the entire year and
aach class that°was.filled was held. Quarterly reports T
from each building continued to support the building of

the program in each school. :

Cathy Willfams continues as i time Madison Attendance Area
coordinator. Dfck Rumble moves from his full time assign-
ment as coordinator to project coordinator for a funded
project on manpower applied to program planning. Quarterly
reports were discontinued as the schools maintained that

they should be doing this task. The materials added into .

- the resource centers were used and evaluated during this

year. Inservice courses were scheduled but due to low
enroliment from our Area Il schools, most were dropped.
Analysis had shown that we had reached almost 3 out of 4
Area 11 teachers with career educatfon inservice up to this
time, so it was felt that we should eliminate inservice
for a couple of years until either new processes were de-

veloped or until a clearer need was re-established. The

ath round of update of career education plans were completed
and IPAR continues to provide extensive service to Area II.
Building career educatior. coordinators change to be CSP's.
Cathy Williams is reassigned tv full -time Madison High

‘School career education coordinater but continues to work

with the feeder schools. Elementary CSP's (Curriculum
Support Persons) continue to handle some elements of career
education support, but at a much lower level than 1974-75.
Cathy Schar is supported % time by career education funds
in the Marshall Attendance Area to coordinate efforts to

“improve commyication between the feeder schools and the

high school. A Student Checklist of Career Activities is -
completed in the Marshall Attendance Area to go along with
the Career Education File Folder; is shared and adopted by
almost all other schools in the Area. No inservice classes
are held under the title of career education, but new guide-
lines are drawn t¢ include career education into every in-
service class held in the District (this fs in line with the
philosophy of infusion). Scope and Sequence committees have
been at work in the District and career education has been
identified as one of the themes for infusion. Career Education
supplementary resource materials were added to the already
existing resource centers from the central EMC- budget. IPAR
continues to service our schools.

SPECIAL FUNDED PROJECTS:
Home Economics: Project SUHOOL at Madison was funded for several years

to develop wurriculum and supporting data. This was extended
this year to total Area participation and resulted in a Curriculum
Guide.

<17
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Industrial Arts: An Industrial Arts Curriculum Development Center
. project over the past 2} years has led to developmént of a
Shop Teacher's Handbook to facilitate instruction. Clarification
. of philosophy, goals and processes were included.

Catalyst for Career Choice: This project at Madison assisted in the
development of a process for working with the career education
credit for those 11th and 12th grade students who had not com-
pleted this credit before the end of grade 10. This guidance
effort resuited in an increase in student enrollment in the
cluster programs.

Diversified Occupations: This project at Madison enabled Marleen Yann
to set up and prove that a DO project would attract and serve
youth in areas where no cluster program existed. .
Business Education for the Handicapped: This project at.-Madison serves .
physically handicapped in office and clerical related training !
that had been unavailable to them prior to this p/®fJect. As a
result, handicapped are now regularly enrolled in the office
and clerical program and are developing positive self images
and some salable skills.

Translating the above activities into a per/student cost presents all
kinds of problems----especially about what to include and what to exclude. -
Inservice training resulted when teachers were involved in materials de-
velopment; materials produced by a funded research project are shared with

. other schools; processes begun in a funded project are then refined with
local money; etc. The whole process is a web of interactions.

“\Can we meet together to attempt to draw out the information you see as -
applicable (as far as the'needs of your project specify)and useful?

I am sorry that I have not been able to devote the hours necessary to
develop a comprehensive report for you by this date.

LEW: lw
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. COST SUMMARY

Developmental (Start-up) Costs

. oy . .
. . -

.
. -

t

Toml Awarericss Start up Cost 32913 _._divided by ___ 800 (l(-ﬁ stﬁdents) =$ 9,72

Total Exploratory Start up Cost $3790-& 750 giyjded by 1000 & 800 (7.10 students) 2§ 4,91

Total Preparation Start up Cost $ 10480 . giyided by _1£00 - (11-12 studentc) 3 6. 56

Total District Level Start up Cost __31800  giyided by 20,263 (District ADM) = s 1,87

TOTAL PER PUPIL DEVFLOPMENTAL COoSTS___22,76 _

Implementation (On-going) Costs. ) - S, . .

"Total Awarcness Ongoing Cost __$ 700 divided by _ 300 (K-6) students) =$ __ 2,33

Total Exploratory Ongoing Cost $2040 & 100 giyided by 1000 & 50 _ (7-10 students) = § 4,04

Total Preparation Ongoing Cost $10040 divided by 10600 (11-12 students) = § __6. 28

Total District Level Ongoing Cost __$ 31800 ‘gjyiqed by 20,253 (District ADM) - $ __1.57

TOTAL PER PUPIL IMPLEMENTATION COST $ __14.22

219 .
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m-'s o1 Imolamentition

Hig»_School Develomnta (1600) ’ ,
. . -
Careers Class (10th): ' ‘ s CIm (IOth) o :
Curriculum $ 250 - - S eacher (1/6th time) - $2,500-
Materdpls . 500 Hatnrials : % .
$ 750 ¢ 800 = $.94 - : R . + 50 = $52,00
Career Info Center: o . Career Info Center. o . L
- Materials $ 300 . - Materfals $ 100 : ,
: (] £ 1,690 \ cIs . 1,690 . : S
" Inservice, 25 days - . _ Visftations - 20 days - :
. sub time 1,250 sub time - . 1,000
Blc(lg}ZCo?rd;nator : 7 260 ' . Blc(lg/’COgrd;nator ' ) .
time . - time '
$10°250 + 1600 = $6.56 : $]U:§g' + 1600 .= $6.28
Junior High Developmental Junior High Implementation
, _Goal Deyelopment (20 days) $1,000 . ...... Caregrs. Class (9th grade):. . .
) Staff in-service (40 subs; 1,000 Teacher (2/3 time $ 9,570 + 200 = §l47 85
(9th grade Careers Class) -
CIs . 1,690 CIS - $1,690
Materials 100 Materials - - 100
$3,790 + 1000 = - Staff visitations
$3.97 (5 days) - o
+ .94 (plus 10th : : m + 1000 = $2.04 -
$4.91 grade costs) +2.00 (10th cost) 1
_ 33.03 (without
salary)

DISTRICT B .




- Developmental (Start-up) cobts '

Total Awareness Start up Cost $ 1100 dividedby 1882  __(K~6 students)=$ ___ 70 -

Total Exploratory Start up Cost $3500 & 9340 divided by _280 & 640, _ (7-10 students) =$ _14,30 o

Totul Preparation Start up Cost . 3 divided by ) (11-.1_2 students) =$ -

Total District Level Start up Cost $ 18742  divided by 6700 (District ADM) =$ __ 2,66

-

TOTAL PER PUPIL DEVELOPMENTAL COSTS$__17,66 .

Implementation (On-going) Costs.

Potal Awareness Ongoing Cost $ 950 - divided by 1768 (K-6) students) =$ .54
. Total Exploratory Ongoing Cost divided by : (7-10 students) = § 13,01
Total Preparation Ongoing Cost divided by ) (11-12 students) = $ -

Total District Level Ongoing Cost  $18980  djvided by 6700 - (District ADM) =$ 2,98

TOTAL PER PUPIL IMPLEMENTATION COST $ __ 16.83

-

N
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Elementary Developmental .
JInservice $. 400

Materials 1,582 %
!]'IUU + - !,
(gradls 4-6)
| .

p_'lOratorx Devel oml ntat

Careers C'lass'
Curriculum Planning $1,491 .
Clerical 150
. Travel 200
Dissemination 150
Materials 916
Fixed 403
190

Consultant 250 14.00
55 m % ”
(select 10th. araaers.
1st year)

Interdisciplinary SUTOE:
Curriculum Dev. $6,300
Salary, Direct 940
Travel 100
Visitations 150
Consyltants 250
Materials 1,600 .
- $9,340 + 640 = $14.59
(2nd year)

DISTRICT €

- . Career Testing:

quMco & Natcrms S 750
!Hni -grents

. s INS - $.5
T (grades 1-3)m

L [
Exploratory Implementation

Careers Class: -
Supplies . $ 400 ,
; 200 ,
200

Texts. ,
Equipment - i
¢ 4 m - 2 066 -,
salarfes incl
. aquals $59.60. per
student

"Direct- costs $500 *+ 526 s §'.'9“"5”

" First year Integrated SUTOE:

$5,670
900
500

1,820
$3.300 + 640 = $13.89
(1st year)

$3,967 + 806 = $4.92
’ (2nd ye_ar)

' $9.40

Curriculum Dev.
Evaluation
Dissemination
Fixed Costs ,

SUTOE Replicati on‘

Average of 1st and 2nd year

226




| Preparation Level .

Most of 830 students involvéd in clusters o
. t ST "
District Developmental District Implementation (current budget)
Salaries (Director, ' \ Staff Development § 1,080 ' '
70% C.E.) . .0 $17,650 - Publfcatjons 400 - S
Staff Development 1,050 . , Salari 18,500 o
Mileage ' 42 T19.980 + 6700 = $2.98

$18,742 + 6700 = $2.66

DISTRICT €
227 (continued)
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Developmeritul (Start-up) Costs e ‘ D ey

Total Awareness Start up Cost ~ $3000 divided by 2741 (K- 6 students) =$ __1,09

Total Exploratory Start up Cost $1030 & 2500 divided by 930 & 1600 _ (7-10 students). = § _'2, 67

Total Preparation Start up Cost 32759 & 2828 divided by ___ 1400 (11-12 students) = $ _ 3,99 ‘

Total District Levet Start up Cust $ 22300 divided by 4500 (District ADM) =$ _5,06

TOTAL PER PUPIL DEVELOPMENTAL COSTS_ 12,81

lmplenwntafion {On-going) Costs

Total Awareness Ongoing Cost divided by (K-6) students) = § -

Total Exploratory Ongoing Cost ¥ 1620 & 3125yivided by 0 & 1700 (7-10 students) = § ___22. 09

‘Total Projaration Ongomy Jost S 3960 divided by 1700 (11-12 students) - $_2.09
Total District Level Ongoing Cost ¥ 991 givigeg ny 4699 (District ADM) - $ 3.01
b
TOTAY. PER PUPIL IMPLEMENTATION COST $ 27.19.
229 ,
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Elementary Developmental

Planning Grant for
feeder elementary . $3,000 : 2741 = $1.09

Mid Hi_Grant Developmental _
Grades' 7-10 $2,500 ¢ 1600 = $1.56

EXgJoratorxiDevelopmental ’

Staff Development  $1,000
Materials 30

$1,030 + 930 = $1.11

———————

Prep Developmental

CIS $2,295
Materials 500
§2,759 : 1400 = $1.97
Planning Grant $2,828 : 1400 = $2.02
District Developmental
Salaries $22,500
Supplies 300

$22,800 + 4500 = $5.0

v ————
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Elementary Implementation

None

Exploratory Implementation

SUTOE -$6,206
Materials 100

Field Trips 1,520 x
7,826 + 80 = $97.83 (Without salary: -

$20.25/student)
CIS (Mid Hi)- $2,975
Materials 150
$3,125 *+ 1700 = $1.84

Prep Implementation

CIS $3,260
Materials 300
$3,560 : 1700 = $2.09

District Implementation
$12,811 (prorated)

1,180
SI3.931 + 4650 = $3.01

Saléries
Supplies




| COST SUMMARY
Developmental (Start-up) Costs
Total Awareness Start up Cost _$ 1600 divided by _ 1740~ (K~6 students) =§ _,92
Total Exploratory Start up Cost _$ 2000 divided by - 800 - - (7-10 students) =$. 4,00
Total Preparation Start up Cost X divided by (11-12 students) = $ -

Total District Level Start up Cost _$ 11400 divided by _3340 > (District ADM) =$ __3.41

TOTAL PER PUPIL DEVELOPMENTAL COST $_8.33

Implementation (On-going) Costs

P i

Total Awareness Ongoing Cost & 2000 divided by 1740 (K-6) students) =$ ___ 1.1

Total Exploratory Ongoing Cost % 4261 divided by 500 (7-10 students) = § 8. 52
Total Preparation Ongoing Cost _ 5 1769 divided by 1100 (11-12 students) - § _ 4.33
Total District Level Ongoing Cost > 15350 gjyided by __ 3340 (District ADM) - § __4.50

TOTAL PER PUPIL IMPLEMENTATION COST $ _ 18.50

DISTRICT E
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A B S
Mnms Developmental . - | ' MAvareness Imp 1&9_;@ R
Planning Grant $1,600 + 1740 = $.92 Inservice/Materials $2,000 + 1740 = $1.15
[Exploratory Developmental. : Exploratory Implementation _
~ Planning Cruise -$2,000 * 500 = $4.00 - Cruise/Salaries  $40,833 (includes Health)
} Suppl fes 3.22%
' Supplies »
~ (Without salarfes: $8.52/
* student) ‘ _ N
Prep Developmental Prep Implementation \
None cIs $4,769 + 1100 = $4.33
District Developmental District Inmletﬁentatigg_
Planning Grant § 1,400 Salaries » $13:050_(part V.E.) :
Salary 10,000 Curriculum Dev. 1,200
$11,400 : 3340 = $3.41 Travel 600
Materials

500
$15,350 : 3340 = $4.50

235 DISTRICT E
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‘COST SUMMARY "

_ Develggme%l (Start-up) Costs -

._\

Total Awareness Start up Cost __$ 2450 _  divided by _ 800 (K-6 students) = $ __4.90
Total Exploratory Start up Cost $16862  dividedby 630 ' (7-10 students) =$ 27.76
Total Preparation Start up Cost: - divided by - (11-12 students) = § =.

Total District Level Start up Cost $ 13600  gdjyided by - 1886 '(District ADM) =8 7.21

“

TOTAL PER PUPIL DEVELOPMENTAL COST$ 39.87

Implementation (On-going) Costs

Total Awareness Ongoing Cost $5835 & 14837djvided by _500 & 630 ((li:z,) students) = § 85,22
Total Exploratory Ongoing Cost _$ 14234 divided by l. 463_ (7-10 students) = § __ 30.41
Total Preparation Ongoing Cost divided by (11-12 students) - S -
Total District Level Ongoing C-st 3 13500 djvided by 1886 (District ADM) = $  7.16

TOTAL PER PUPIL IMPLEMENTATION COST $ 72,79

23
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*Budgeted Items _ :
| Mwareness Developmental. (K-4) . l’mreness lmlmntayon (K-4)

Inservice  $ 450 : ' ST InseMce
Materials 1,500 ) : Materials :
Visitations __ 500 L Visitations
$2.450 + 500 = $4.90 - - . $5,835% + 500 = $11.67
a Awareness Implementation (5-8)

$14,837 + 630 = $23,.55* (grades 5-8)

Exploratory Developmentél ' ' Exg]oratog& Implementation

$16,862 + 630 = $27.76* ' OV/Ind. Art $16,957
HomeEc 15.332 .
Art 12,255
SAETET + 468 = $95.18

Without salary: $14,234 + 468 = $30.41
Prep Level :

Cluster programs

District Developmental District Implementation
Salaries $ 8,500 Salaries $ 8,500
Inservice 600 Extended Contracts 5,000
Planning Grant 4,500 $I3.500 + 1886 = $7.16
$13,600 + 1886 = $7.21 _
)
DISTRICT F oo -
239 240




L)

- 'Develggnwntal (Start-up) Costs

| _ Total Awareness Start up Cost

Total Exploratory Start up Cost _$ 5910
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COST SUWARY

Total Preparation S:TG"E up Cost

Total District Level Start up Cost $ 6500

Implementation (On-going) Costs

Total Awareness Ongoing Cost

‘fotal Exploratory Ongoing Cost‘*"“’10 & 1225

Total Preparation Ongoing Cost

Total District Level Ongoing Cost 3O

241
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divided by (K-6 students) = $ _
divided by 450 (7-10 students) = § _13.25 -
divided by (11-12 students) =$.___ =~
divided Sy 7_1.100 (District ADM)cs\s\ 1
TOTAL PER PUPIL DEVEI..OPR’%I:.‘.NTAL cosT$ 19.06
‘ .
divided by (K-6) students) = §
divided by 100 & 200 7 14 gtudentsy - §__ 2% 22.
divided by (11-12 students) $ ~
divided by _ 1100 (District ADM) - $
=
TOTAL PER PUPIL'IMPLEMENTATION COST § __35. 66
242




Awareness Developmental and Imleﬁentation
Infused by‘staff development at district level

Exploratory Development

Staff Planning $1,166
Staff Development 950

Materials 3,800
' §5,916 * 450 = $13.15

Preparation tevelopmental and [mplementation

Infused witn ol

Sriterct Developrent gl

M vt s e A e - AL s A o

DISTUICY G

Salary £5.,000
fwo-~year averaje
inservice $1,500
6,500 : 1100 = $5.91
243

E&blora'to_rl Implementation

' Required one-term Careers Class (9-10):

Salary, two periods/day $4,785
CIS, Needle Sort 596

Texts 62.40
Materials 251.90
' $5,605.30 ¢+ 100 = $56.95

($910.30 or $9.10
without salary)

Required ALIVE Class (7-8):
Salary $19,285 (1.3 FTE)
Materials 4,225

($21.13 without

salaries)
District Implementation’
Travel $ 200
Salary (2 periods) 4,785 + 1,000

5,985 ¢+ 1100 = $5.44

. $23,510 + 200 = $117.55
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COST SUMMARY

Developmental (Start-up) Costs

Total Awareness Start up Cost 3390 divided 5y 422 (K~0 students) =$ ___, 93 )
‘fotal Exploratory Start up Tost __$ 1550 divided by 312 (7~10 students) =$~ 4,97

Total Preparation Stért up Cost divided by (11-12 students) = § -

Total District Level Start up Cost . $ 3012 divided by 890 (District AbM) =$ 3.38. | . v

TOTAL PER PUPIL DEVELOPMENTAL COST $_9, 28

Implementation (On-going) Costs

Total Awarcness Ongoing Cost divided by (K~6) students) = § -
'
Total Exploratory Ongoing Cost divided by (7-10 students) = $ 16, 14
*
Total Preparation Ongoing Cost divided by (11-12 students) - 8 -

‘Potal District Level Ongoing Cost #1759 divided by 890 (District ADM) - § 5.34

TOTAL PER PUPIL IMPLEMENTATION COST § _21.48

245 ~
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hiarenes; Developmental

4+ EE——

~ Inservice $ 60
Travel ' 80
. Materials 250 .
$390 : 422 = $.93

Exploratory Developmental

Extern time (avg. 2 yrs. ) $1,050
Planning 390

Materials 80
English infusion
materials 30
$1,550 : 312 =
®
Q
ERIC

$4.97

DISTRICT H

Q¥

. Explaratory Implementation

Miareness Implementation

Infused

cIS
Needlesort

$ 230
180 »

§ 410 + 150 = $2.67

10th Grade Careers: ’ -

Salary
Materials

¥4, 142

m*“ 866 13 -
(Hithout salary:
$1.41/student

<>

Cruise for 79 students:
Materials
Salaries

10.96

$8,284 3+ 79 = §1o4.86.f

(Without salary:
$10.96/s tudent)

SUTOE for 73 students:
Materials $ 80

Salaries 6,213 73 « $86.20 '
;39293 $ = ! &V
(Without sala :

$1.10/s§udent .

$270.82/student for xploration Programs
16.14/student without salaries included




~ Infused via clusters

District Developmental District Implementation

b Salary $ 1,700 Salary T $.3,735
~yravel - 80 Travel 320
Materials 250 Staff Development 700 ‘
Postage 32 $ 4,750 + 890 &
Inservice '

950
$73.012 + 890 = $3.38 . B '

DISTRICT H
(continued) '
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Develggméntal (Start-up) Costs

Total Awareness Start up Cost

divided by

Tota] Exploratory Start up Cost _$ 9375

Total Preparation Start up Cost

divided by

Total District Level Start up Cost $ 5500

Implenientation (On-sgoing) Costs

o

Total Awareness Ongoing Cost  $ 500

divided by 750

Total Exploratory Ongoing Cost

dividcd.'by

Total Preparation Ongoing Cos.

divided by

L4

Total District Level Ongoing Cost 3 8100

249

DISTRICT 1

| COST SUMMARY

divided by 360 (7-10 students) =$ 26,04

N AT
ae

(K~ 6 students) = $§ -

(11-12 students) = $

(District ADM) =$ 7,33

- TOTAL PER PUPIL DEVELOPMENTAL COST 3’ 33,37

divided by 750

TOTAL PER PUPIL IMPLEMENTATION COST $ _ 40, 08

divided by 220 (K-6) students) = $ _ 2, 27

(7-10 students) - $ _ 27, 01 (note raw data) ¢

(11-12 students)

(District ADM) = § 10,80




Awareness Developmental : | Anardngggflgglggggtatiodl

Guidance personnel | - ' ’ Maté?iais $ 500 +220 = $2.27 5
Exploratory Developmental | Ex'ioratp Implementation
Planning costs for: . SDSC: Salary _ $16,500 S
SOSC : $ 2,500 (176)  Material 920
SUTOE 2,500 - g SIBT50 + 176 = $108.66
Guide 1,875 N (Without salary: .90)
Citizen 2,500 260 . 64 ' 0 - .] ' § 5.027
$9,3/5 = $26. SUTOE Salary 5, o
_ (85) Material 1,018 '
o T6l085 + 85 = $71.12
(Without salary: $11.98
Citizen Salary $ 6,374 .
(75) Material 313 o
376,687 + 75 = $89.16
(Without salary: $4.13)
TOTAL Exploratory costs = $264.94
Materials only # $ 27.01
1
Preparation Developmental and Implementation /

Cluster programs

District Developmental District Implementation
Salary $ 2,500 - Salary $ 5,000
Staff Development 3,000 Staff Development 2,500
$ 5,500 + 750 = $7.33 Materials 600 (including travel)

78,100 : 750 = $10.80
DISTRICT 1
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Developmental (Start-up) Costs ' ' ' .
Total Awareness Start up Cost $ 1086.50  divided by __ 84 (K-6 students) =$ __ 12,71

Total Exploratory Start up Cost __$ 1838 divided by ___84 (1-10 students) =.$ _ 21.82 L
Total Preparation Start up Cost divided by (11-1%tudents) =$ -

Total District Level Start up Cost dividledby (District ADM) = $ -

TOTAL PER\’B{IL DEVELOPMENTAL COST $__34.53 _

Implc‘mex{tation (On-going) Costs

“Total Awareness Ongoing Cost - divided by (K-6) stucents) 3 -

. Total Exploratorlemxoing Cost divided by (7-10 students) = $ =
Total Preparation Ongoing Cost divided by ___ (11-12 students) - $ -
Total District Level Ongoing Cost divided b)( (District ADM) - § -

\/ TOTAL PER PUPIL IMPLEMENTATION COsT$ __~
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District Level -- 84 students K-8, 116 students K-12' {Tuttion out. for high school experfencel
T . o M

"y

]
e -

areness Developmental

S
First Year: .
Substitute Time $ 200 *o.
Contracted Services 635
. $ 835
Second Year: $2,173 + 2 + 84 = $12.71
" Substitute Time $ 378 -~
Contracted Services 400
Tuition 560
§1,33§

Explbratory Developmental

Third Year:
Curriculum Planning $ 200

" Contracted Services 400 .
Transportation 400
Substitute Time 833

351,833 : 84 = $21.82

Three year total: 3 4,006

Average annual cost: $1,335.33

Average annual developmental cost per student: $15.90

Implementation: Infused, K-8

DISTRICT J '




Developmental (Start-up) Costs

-

Total Awareness Start up Cost $ 720

Total Exploratory Start up Cost $ 1650

-

s 2

COST SUMMARY |

\
!

;

!
|
'

\
divided by 150 (K- 6 students) = § _4.80

divided by

Total Preparation Stavt up Cost

' .
2 (7-10 students) =$ _22.91

divided by

Total District Level Start up Cost

{11-12 students) = § -

s g

divided by (District ADM) = § -

In:plementaton On-going) Costs

Tolal Awareness Ongomng Cost

Total Faplotatery Germne Co-t

o ————

TOTAL PER PUPIL DEVELOPMENTAL COST $

(k- students)  §

divided by

divided n (7-10 students) N

Fotd Presaratosn e Cost

1

ool tostrr b e csb o, g Cosit

iy pededd By (11-12 studentsy N

. 1t ey - sl 03 8 ¥

(District ADMy 8

drid d h_\'
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District Level: 150 students, K-8

Mareness Developmental
Staff Develqpment $720 = 150 = $4.80

Exploratory Developmental {9-12, 72 students)

Staff Development §$ 880
Extended Contracts 500
Printing 200
$1,580 : 72 = $21.94

CIS Development $ 70 :72=9% .97
TOTAL $22.91/student

Implementation
Infused
DISTRICT K
9 nH8
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DISTRICT IDENTIFICATION . .
District A Portland 1J
District B ‘ Beaverton 18J
District C Oregon City 62 g
of
District D Hillsboro UH3. -
: <
District I Newberg 29J 2
-
District I Junction City 69 [N
o
District G Philomath 17J Q
District 1l Dayton 8 g :
District 1 Scio 95 o
o
Disirict J Petersburg 14 -
v @
District K Dufur 29 o
|
© ey
oo
(a P
6]
)
<
(5]
(" |
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PRELIMINARY EVALUATION DESIGN ™~
FOR CAREER AND VOCATIONAL EDUCATION

Prepared for

The Oregon Department of Educatiun

by
Leo W. Myers

Educational Consultant

June 29, 1977
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I1.

II1,

IV.

Preliminary Evaluatiqg;pasign.Fo= Carcer and Vocalional Education

Purpose of the Design

The purpose of this design is to provide a framework within which each of the
career and vocational education projects in local education agencies (LEAs) in
the state can be monitored and evaluated by the Oregon Department of Education
(0DE). |

Focus on Local Programs and Projects

In the area of career education in Oregon, there are three major components as
far as evaluation is concerned--(1) career education, (2) vocational education
and {3) teacher certification and program accreditation (minimum standards).
The components are closely related and interactive but cach must be evaluated
and reported on scparately. This evaluation design is concerned with all LEA
programs and projects, irrespective of funding source, that fall within one

or more of these three components,

Target Populations

Target populations ¢f LLA programs and projects are specified in the goals
and objectives of the individual programs and projects. They may be for the
general student population .r for the disadvantaged or handicapped. Evalua-
tion is required of cach LEA program and project, irrespective of the tar-

get population involved.

Evaiuation Design Corsiderations
A.  Present Lvaluation Arvrangenents
Relative io the components (1) career cducation, (<) vocational educa-

tior and {3) teacher contification and proqram cocreditation (minimum

26




1.

Data

standards), the Oregon Department of Education evaluates LEA nrojects

. and programs as follows:

Collection Through Team Site Visits and Evaluations (self-

study followed by visiting team)

*

a. Career Education Assessment (program) - using the Career
Education Assessment Guide

b. Vocational Education Assessment (program)

c. School Accraditation énd Certification evaluation through
standardization visitations or Evaluative C(riteria visita-
tions

Data Collection Through Circulation of Forms and Questionnaires

a. Enrollment in LEA career education and vocational education
programs

b. Student follow-up

c. Carecer awareness survey

d. [mpldycr surveys

e. Career education student as:essment

(A Survey of Selected Career Programy will be added in the

fall of 1977 as an attachment to LEAs Fall Enrollment Report)

Student career education gas.essment and employer follow-up, it terms of employers’

perceptions of how well <tudents ave preparved for theiv dch., ore not conducted at

the present time.

B. lHew Rpfun_i_r*gganfzorx_t.§. for t _\_/_.1_] ualt -i on

. The Regulations for Pl 94-482 indicate that the effectiveness of each

formally nrganized vocational educatio: pragram »n maject supported

1263




by federal, state and local funds shall be cvaluated in terms of four

dimensions:

Plans to Meet the New Requirements for Evaluation

Planning and operational processes

Results of student achievement

Results of scudent employment success

Other results as measured by services to special populations

-

The Oregon Department of Education has set the following ob}ggfives.

The ODE plans to conduct the following activities to achieve those

objectives:
Objectives
1. To implement, by*1979

coordinated evaluation
design and aclivities
(See V A below) to
measure the extent to
which career and voca-
tional education projects
and programs are meeting
their objectives and to
use Lthe results as part
of the considerations in
determining progran

accreditation,

v
.2
1.3

264

4

- ———

Continue the development of
career and vocational education
criteria--for programs and for
students.

Further develop, test and
implement self/external evalua-
tion nodels,

Lvaluate cach LEAs career

and vocational education pro-
grams {inc luding teacher

qualifications vis a vis Mini-

winne Htandards) at least every
tour years on a rotating basis;
give parvticular attention to

the extent to which the needs




Objectives

1.4

1.5

Activities

of disadvantaged and handicapped
students are being met.

Design and conduct a special
evaluation in a different occupa-
tional cluster each year in a
sample rcpresentative of urban

and rural school districts--the
evaluation to include examin;ng
the results of student achieve-
ment in terms of standardized
occupational proficiency meagiires,
criterion-referenced tests and
other student performance indicators
includinghbehavioral objectives.
Cooperatively with the National
Center for Educational Statistics,
design, test and implement a
follow-up system for assessing the

extent to which vocational educa-

Lion "program completers" and

"program leavers” find employment
in occupalions related to their
training, and are considered by
their owployers to be well-
trained and prepared for employ-

ment 3 qive consideration to the

results of the employer survey




Y \¢~ -
Objectives
2., Implement staff develop- 2.1

ment and technical assis-
tance in conducting program
evaluation at the local level
for at least 100 career and
vocati;nal education person-

nel per yRar.

Evaluation Within Components - A Coordinated

Review and analysis of the forms and procedur

Activities

now being pilote& at Chemeketa
Community College. '
Develop and conduct in-service
training for Oregon Department of
Education and LEA personnel in data
collection, data analysis and fhe
reporting and use of evaluation
results, using the content generated
in the project “Tecbnical ﬂssistance ,
with the Use of Student Qutcomes
in the Evaluation of Occupational
Exploration Prog}ams“ as part of

the in-service training content.

Design

es currently used and being planned

for use by the Oregon Department of Education \OUL) to «valuate career and voca-

tional education programs reveal the following:

0 There are sufficicnt numbers qnd ki

A

nds of site-visit guides and

activities and mail-out forms to gather data roaquired to evaluate

LEA projects and prograws.

) Except for assessment of student ac

hicvement in career and vocational

education programs and follow-up to gather employers' perceptions

relative to students' preparation f

and federal data requirements seew

or their jobs, .all of the state

to be satisfied through the cur-

rent ODE evaluation forms nd procedures.

6 <66
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0 There appears to be no ccordihated evi luation design in the sense
. | that the data on career and vocational education programs, regard-
less of means of collection, are used to contribute to answering

a single set of questions.bosed on ODE goals and objectives.
Rather. each instrument tends to stand alone with the consequence
that some questions may.be duplicated (even to the same respondent)

and some appropriate questions may not be asked at all.

In view of the above -observations, a coordinated monitoring and evaluation
system appears to be needed that can have the potential effect of reducing
duplications and gaps in data and at the same time provide QD personnel with

a single centralized, data collection and control point for evaluation. With

a centralized system, a single 'data collection record can be posted with entries
from each of the nine data collection instruments now in use and more, includ-
. ing the two additional instruments (one on student achievement and one on
employers' perceptions of how well students are prepored) being planned. Such

a system is really a monitoring system but it can appropriately be called a

-_—

"Monitoring and Evaluation" system because both functions are involved.

A. A Suggested Honitoring and Evaluation Design
v
1. Dbefirition of Munitoring and Relalionship to Other Terms*
For the purposes of this evaluation design, mnonitoring is defined as
internal or external review of the operations of a program or proj-
et to ensure that legal requirements and administrative guidelines
are being wet and that stated progreat or pojuct gonals are being

addressed.

* The waterial beginning with 1 above and through Scction A, 15 adapted from
Monitoring Handbook developed by Region X DHEW, Seattle. Hashington and Northwest
. Reqional Educational Laboratory, Poriland, Oreqon.

7
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Relatioq§§jq50f Mon - toring tofﬁygjyg}jgn. Monitoring is con-
cerned Qﬁsﬁ\yhether program or project goals and objectives
are being addressed operationally within a legal and admin-
istrative framework. Evaluation (placing a valﬁe) is con- -
cerned with the extent to which program or project goals aré
being achieved (e.g., impact on recipients, managerial
effectiveness, strategy effectiveness). The process of eva]ug-
tion may encompass the use of monitoring for collecting data

and providing-information,

Pelationship of Monitoring to Techgﬁcal Assistance. When the
results of monitoring indicate tth areas of program or project
operations are failing to meet roquirements or address goals |
and objectives, technical assistance way be identified as a
means fur improving those areas.

¢

Elements of an Effective Manitoring SLystew

system includes the following elements:

a. Rationale and standards for monitoring precess that are com-
patible with Tegal requirements and adrinistrative guidelines.

b: Stated qoals and objectives for cach promam or project to be
monitored,

Co Aiweans for specification cborature or dita eeguired, their
use when and by who.

d.  Provision for collaborative deterinaticn of monitoring pro-
cedures, both internal and external, and specification of

respective responsibilities.

W6y
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e. f A sstem to ensure appropriate clearances and courtesies.
! format and process for gathering data on a timely and
systematic basis.

g. A wmeans of reviewing and analyzing data.

~h. Tormal procedure for timely two-way feedback, information

sharing and retrieval.

i. A means to identify operational probless and potentials and to

detennjne appropriate follow-up action. .

J. Ameans to identity nceds for technical assistance and to plen
for meeting those needs.

k. A adequate information flow/reporling =ystem which prqyjdeé'ﬂ

pertinent information for decision-izgers and others who may

B
Y
}
4
t

. /
netnetit, '

‘

A Central Data Record
The matrix on the next payge provides o fa. ta'anich data for a given
school district can be posted from any and a11 the evaluation instru-
wents the ;0 uses, thus providing o central data source for (pg person-
nel fur their vaXious tecnnical ausistme o et reporting tasks.
The [hUl itews in Colurn (1) can e chano b added to. It is
npoet ont the peegect 0 prosgrac ehoc et Tisted for it is of
Phase ahjectives that evaluation o0 tres o0 oo (2}, are asked
ard the finding,, voalaon (od, e e o0 e aluation questiony
Vvt e bed nt b it b gt oty by Ly ostatt,
YO othe questions dooppl oagree withe e i wred an Lhie nane
nstrumenis the ino nea, the vattey e Dot oo resolved, T
Controal Date Becord condd bBooer o sl 0o ity sy addangg
“Piadiags” colusa.,
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An explication of each column in the matrix is as follows:

Column (1) Input

(A) Program Characteristics

(1)

Structure

a.

—

b.

i~
.

defined necd--the data base indicating the discrepancy between
what ia and what is desired

defined solution--the anticipated outcome

rationale--the justification, the linkage between problem and
solution '
objectives--the stated project or program objectives against
which the activities and outcomes will be measured. (List
these ana give evaluation questions and findings for each.)
management. plan--the processes to be used to develop and
implement the operational plan: includes management (process)
objectives

evaluation plan--a comprehensive evaluation plan at the
proiect level should fncludo: ‘
(1) levels of concera

(2) process and product objectives acvoss levels

(3} six elements specified:

0 performance objectives

" measuring techniques
0 ins brunents
4
0 data colleclion procedures
0 data analysis procedurves \
0 data reportiing foraat

272
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g. commitment to plans--conmitment of staff, management and
' others involved in the project constituency to the imple-

mentation of the management plan and the cvaluation plan

h. leadership -staff competency, leadership skills
i. other--DE staff may have additional clements to include in

program/project structures

(2) Functions

h)

a. personnel
(1) recruit
(2) select
(3) train
--initial
--upgrade
(4) deploy
(5) supervise
b.  planning
(1) devise present options
(2) devine future options
¢. operations
(1) dmplement program/project plan.,  Progran/project. types

are as follows:

0 SOrViee

1 dove Topien

0 eAper inent ]
0 domonstralion

l' 0 dissemingation

‘)"'l
bw o
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(8)

(c)

d. logistics
(1} supply
{¢) cquipment
(3) delivery (
e. external relations
(1} reporting
(2) advisory board
(3) comunity information
(4) public relations N
f. fiscal
(1) budgeting
(2) accounting
(3) reporting
g. other--ght staff may have other functiung to list for programs/

projects they monitor

Legal Reguirgaients and Administrative Guidelines

(1)

(2)

(3)

(4)

leqgislative--includes Federal acts, State statutes and pertinent
local ordinances

Policy--includes State Board of fducation and Local School District
policies of other State and areq administrations where pertinent
Contractual--includes requirements of contracts, subcontracts and
pertinent referent documents

Other- opi statf way have other vegquivenent, i.¢., rules, regula-

tions. elc., to list for programs/prajects they monitor

Informatian | low

(1)

0rQ£%ndtnrs--mnnilnring aqency, gqrantee o others may be specified

as originators of information
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_ {2) Recipients--who is to receive information needs to be specified
(3) Flow--the system for exchange of information for the program/
. project needs to be described

(4) Cycle--timelines for information exchange need to be specified

f
Column (2) Monitoring Questions

Opposite each item in Column (1) that is pertinent to the program/project being
monitored, ode staff can enter appropriate questions relative to the status of the
items in Column (2).

Column (3) Findings

Answers to questions posed in Column (2) may be at varicus levels of spec{ficity,
ranges from just existence or nonexistence to detaiied c¢riteria that have to be met
in the answer. '

Column (4) Sources of Data

Sources can be the evaluation instrumcnts ODE uses or other. Generally, written

documents are optimal sources of data, although the optimil source depends on the
type of program/project and its objectives. For ezample, observation of a service
being rendered to a client might be a better source than a description of the ser-
vice. Program/project staff opinion, newspaper articles, testimenials, etc., are

all sources of data bul may not be the optimal sources.

VI. Summary

- 4

|

The ODE has sufficient nunbers and kinds ol evalugtion inwtruments to assist
the QDE staff in wcasuring the etfectiveness of LLA caveer and vocational
education program.. With two exceptions, student achievesent and employers'
peréeptions of th well students are prepared for theiv jobs, the items

‘ in ODE's instruments serm o recover all the Federal and State data require-

ments.  The problee iy not with data collection gy wmch 4o it is with lack

) ‘ [ 'q'
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of coordination of coliection, compilation, analysis and use of data.

A Monitoring and Evaluation Design is suggested to help improve coordination ODE
of evaluation activities. The design includes a Central Data Record for

to keep for each school district. This record, once developed to bestrsuit
ODE's needs, should improve collection and use cf data. Preparing the

Central Data Record, particularly the agreeing upon and listing of the - \
evaluation questions, can provide a rationale for an item analysis of evalua-

tion instruments currently used and serve as a quide for preparing evaluation

instruments in the future.
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