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. REPORT OF THE ILLINOIS TASK FORCE
- ON FOREIGN LANGUAGE AND INTERNATIONAL STUDIES

“The world has become a neighborhood of nations. We must be able to talk
with our neighbors.” . _‘ - President Jimmy Carter .-
“The need to strengthen foreign laiguage and intefnational studies (is) essen”
tlal to a major mdustriuhzcd nation fumtiomng in an interrclated world.™

. ' -Representative Paul Simon

€
“The study of foreign languages and culfures should be considered an, essential
. conmponent of the school curriculum.™ Superintendent Joseph M. Cronin

, Preface .

In November 1978, State Superintendent of Education Joseph M. Cronin

~ appointed a task force composed of edugators and cotnmunity persons to study

the status of international studies and foreign language education in Illinois

. schools and to make recommendations for strengthening and broddening these

~ programs. The WMinotsYTask Force on Foreign Language. and International

Studies was first convened on November 24, 1978. Its megbers met frequently

by small groups and in plenary sessions during the winter and spring. They

. uppmved this final draft of their. réport on the eleventh day of June 1979.

In establishing the task force, Drs Cronin stated that “the study of foreign

languages and cultuies should be considered an essential componept of the

school curriculum.” He supported this contention by citing thgt language and

culture studies enhance carcer opportunities, multiply an individual’s options

for the profitable use of leisure ke, foster a greater understanding of ethnic

gmuﬁ\aknd difterent lifestyles, rove one’s basic communications skills in

Englishscomplement a number of byer programs in the curriculum, as well as
develop poise, self-expression, and 3 bositive self-image.

More importantly, Dr. Cronin g$fid that the study of languages' and oultures
“contribuies abundandy to the development af individials with vital global
O perspectives - that is, cltizens having the essential insights to choosp competent
ﬁ leaders and make other inforimeqd decisions in respect to our nations lrrc-
o) versible international involvcments .

Z"b X The members of the task force ackno_wlodge D¢. Cronin’s foresight, initiative,
<l
W

and leadership in this critical matter. The members are also grateful to the M
Hiinois citizens whose names-are addended who served as a Board ot Advisors
' to'thc task force during the dovelopmcnt of this report.
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! opinion concerning the need to improye instruction in foreign languages and
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. documented by the following data released in the fall of 1978:1

international studigg. There was a growing acceptante of the United States asa
culturally pluralisté society as well as\a realization that the nation had at-
tained a degree of irljggnational dependence greater than ever before in our
history. Many people fd¥d it alarming, thereforg, that large -numbers of col-
‘leges and -universities had dropped their \foreign language requirements, and
that in giades K-12, classes in foreign languages and cultures were frequently
among the first to be cut'when budgets werg decreased. P

Some of the impact that these trends were having on Hlinois schools was

. *

© Declitie tnfirst-year foreign lmguage and pulture courses in Winois schools

between 197273 and 1976 - 78 . f
. Russian ~62%1-
Latin ~45%
German . 34% '
French 25%
p Spanish -14%

Decline in number ¥t Ilinois public schoo
language and culture ¢ourses between 1972 and
Russian
Latin
German
Spanish
French Ve
. .- Italian - 6% i _
" Decline ig number of foreign language teachers in downstate 1llinols schools
between 1973 and 1976

offering first-year foreign

a3

-

Latin -36%
yefman ~:20%

o~ Spanish \ o 1.2%
B French \ ~17%
;- Other’ -19%

. At'the same time, the Soviet Union iand other countries were roundly
crticizing the United States for not kccpi\\g our, promise under the Helsinki
Agreement to encourage the study of other lgnguages and civilizations. The

" media and many national leaders expressed grave concern at the deterioration of
U.S. .prestige and p;éparedn'ess resulting from; our national linguistic apathy and
cultural ‘parochialisin, and they called for a poncerted thrust to reyerse these
trends. . B 1 ?
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In October 1978, President Carter responded by appointing a Commission.
on Foreign Language and International Studies to make recommendations to .
him by October 1979. lllinois Representative Paul Simon was among the \
leaders most instrumental in persuading the President to name the Commission; -
and Mr. Simon is currently serving as one of its four Congressional members.
It is cxpec?cd that the Commission will recominend a program of federal fund-
ing to promote, improve, ahd extend the teaching of foreign languages and inter- *
national studies. Meanwhile, during the winterdantl spring of 1979, other task
forces and action groups were taking shape across the nation, and the Council
of Chief State School Officers lssued policy statemients favoring multi-cultural
education and education-forggiobal interdependence.

Against this background of intense activity and concern, the Illinois Task
Force deliberated. The task force set for itself the following objectives:

Y

1. To examine the quality and’ quantity of instrictional programs in «
foreign languages and international studies in [llinois.

2. To recomimend appropriate measures to strcngthcn existing ﬁrograrps :
T —-—in-these gregs,— ~7 C T TUUTTTTTITITIIIT mm s e

1
3. To recommend ways to increase study of foreign languages and inter-
national studies in Ilinois schools.

- 4. To make the public aware of the importance of increasing the State’s
) resources in the area of foreign language and international studies as
. well as preparing our young people to cope with life in"a global age

\  and to adjust to change in their inmediate environment.

. 5. To report and react to the President’s Commissio.n on Foreignlanguage
~ and’International Studies.

Thig final report of the task force pmvi,\d_es. in Section I, a rationale for
teaching foreign language and international studies, with particular focus on
Illinois and on the individual; in Section 1I, a COmprehensfve curriculum that
the task force recommends as a basis for foreign language and international

\studies in the state; and finally, in Section IlI, recommendations and action
steps to achieve the urgently needed visibility, expansion, and improvement of
these instructional progams in llinois schoals. { )

> A FOCUS ON ILLINOIS ‘
’ / T}Ag State of Illifiols is endowed with a unique and strategic geographic pbsi-
/ tion in our country. It js a major crossroads of the nation and the world, and it
has enviable resources of water, minerals, and arable lands.
As it possesses an enormous “potential for improving the life of its N
* citi and the citizens of the country and the world at large. For example..
the State of Iinois is a leader in: ¢

® agriculture and agricultural exporting | ' ) .
¢ coal mining and oil production
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production of steel .

business and commerce ' .
manufacturing '

conununications

travel and hotel industry -

transportation -

service or%anizatlons

education and educational rescarch

“nuclear energy production and nuclear research

advanced technology research .
national and international finance and invcstmcnts
“world trade

é

The scope of the areas indrcatcd above gives evidence of the trerfiendous

importance of the State of Ilinois in a world society that is becoming increas-
ingly interdependent. The impact and implications are highlighted by the
following facts: ( . |

Winois is a>leading cxporter of corn, soybeans, and other agricultural

-products, thmis helping improve the nation’s balance of payments.

One million members of the Hlinois work force rely directly or indirectly
on: foreign trade for all or part of their incomes.

Eleven pcrgcnt }of Hlinpfs manufacturing flems are cngdged in exporting,

Some firms have plapfs in foreign coungties; and others have joint ventures

with foreign concerns or license, arrangeWgnts to engage in foreign produc-
4

tion or trade. . .

(.()v&rnor James Thompson is secking Japanese interest to build plunts in.
Ilinois, to provide new jobs for ous citizens. - : :

Legal firms, wmultant firms, auolmtant firms, and similar service organiza-
tions with home offices in Winois have branohes in other countries.

Our financial institutions, eepeu.rlly our large banks, havc important banking
facilities in many of the major cities of the world. *These institutions
facilitate the transactions between American and foreign busmysses

Maay forcign banks, increasingly aware of the strategic importanice of
Ilinois in the .business and ﬁnamml world, are establishing bafik branches
in our State. *

Numerous latge American retailers have opcrauons in’ many forelgn coun-

. tries. These retailers are also buyers of raw materials and finished goods in

12

internatlonal markets

Foreign interests huve invested more than a.billion dollars in Nlinois, in
industry, agriculture, coal mining, oil explorations, and many other business
enterprises. These investments provide jobs for Hlinois utmens from produo-
tion to management.
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e lllinois is a major crossroads of the globe for passenggrs gnd freight, with
" the world's busiest air traffic center at O'Hare Airport. It is the most im-
portant yailroad center in the country. A vast syst'em of superhighways
connect Hlinois with the rest of the nation. lllinois is dn important trucking

center and a major seaport. .

4
e lllinois has the fourth largest Spanish-speaking ethnic group in the United
States. '

e Winois is a prism of cultures and peoples,‘many speaking different tongues.

‘The statd is home to many racial groups reflecting a global mix.

,
» i b 3
THe Challenge

These basic facts point to thgkind of world in which an individual ig in-
exorably and increasingly becoming a citizey of the larger communities of
people. That world is a global world characterized by increasiiig links between
nations and cultures. “Given the nature of the contemporary world and the
foresceable future,” states USOE Associate Commissioner Robert Leetsma,
“every educational system should reflect muth more adequately than it cur-
rently does such matters®as the unity and diversity of mankind, the (hterde-
pendence of nations and peoples, and the need for international cooperation
in shaping an acceptable future.”?’

Educators and the general public mustyceept the challenge to develop a
global education that Wwill prepare our citizens to cope with a diverse world
with its many ethnic and cultural systems. The need is for a broader humanistic
approach toward education, which requires new competencies and new, broader
perspectives of citizenship. It is becoming increasingly clear that the world is
demanding new attitudes from all “of us.’ Robert Lgetsma states that among
other competencies and sensitivid&: cach individual needs to develop:

e some hasic cross-cultural und®&standing, empathy, and ability to COMMUNI-
cate with people from different gultures; :

e g sense of why and how humanity shares-a common future - global issues
and dynamics and the calcutus of interdependence;

e a sense of stewardship in use of the carth and acceptance of the ethic of
intergénerational responsibility for the well-being or fair chance of those
~ who come after us. '

In deVeloping these understandingg and promoting this level of communica-

-tion! the function of language is indisputable. The universal importance of . for-

eign languages is underscored by the Helsinki Agreement, which binds the
United States and other signatory powers to promote the study of foreign
languages and cultures. ) ' '

Language has been called humanity’s greatest single achievement. 1t is the
foundation for all learning3It is the principal basis for communication, the

. means’ for storing our thesaurus of knowledge, and a major conveyor of

[N
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cultures. H is through langunge t (ml the legacy @ civilization is pfeserved for
cach succeeding generation and shared among the community of nations.
Mmcnvu‘ language is a skill useful I"(‘)r a growing numnber of careers and

professions. : (—

1 sum, language enhances cmplnyn;cnl opportunities, it improves our
understanding of other peoples’ cultures and values, and it links us to the, reali-
ties of our past and present as well as to those of the rest of the world. Human
beings are endowed with the ability to learn any language. In a pluialistic
saciety, the task force: believes, cach individual should know at least one

Janguage other than his or her own.
8 &

4

Goals and Objectives

The goals and objectives of the llinois Task Force paaliel those of the
President’s Commission. These goals and objectives must be viewed in.relation
1o the C\Mmg, status of t(nclya’l.ln},ua;\c and international studies in the schools
and colleges. not only in Hlinois. but in the nation as a whole. The crrent

.smc of affairs has been sununarized by the Commission staff as follows.

® Ning out of ten Americans cannot speak, read, or effectively understand
any language but English, :

®  About 90 percent of all colleges have no langudge requirement for admis-
sion and one quarter of alt high schools do not teach any foreign language.
College language enrollments have declined 212 pereent in the past deécade. -

e Only 17 percent of American {oi1cign I;mguagc students taught wholly in this
country can speuk. read. or Write that langyage easily .

® The 1966 International Education Act has never oen funded.

¢ Barely five percent of teachers being trained have any exposure to inter-
national. comparative, arca, and other intercultural-courses in their course
work Ic;lding to certification. N,

® Federal funding for foreign area rescarch has d’calmcd S8 percent in constant
dollars between 1962 and 1976. NDEA Title VI fellowships have® dropped
from 2557 in 1967 to 800 in 1977,

® The Ford Foundation, which spent $271 million on international education
programs in 1962-67. has provided-less than $4 million to these in 1978,

® Students are looking increasingly to higher education as a preparation for

jobs rather than to provide a rich background for life. With major cutbacks

private and pl;blit‘ funding of international studies in the last desade,
prospects for jobs for graduate students in this ﬁchl are unl"qvnmble.4

-
1

Why do we need fmcng,n l.lm,uugc and’ mtcrmtmnal studies? This question
has also been answered by the President’s Commission. Such studies are needed:

14 P -
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e_tg Mve up to ¥ho Helsinki Agreement, by which the 35 signatory powers ->
agreed to encourage the study of foreign languages and civilizations;

e o stop the growth ot'Mh[allSI\\ among young people so that we may live
in peace in an ever more interdependent world; % ‘
$

¢ to stem the loss to foreigngs of upwards of 100,000 job which a foreign

language i8 required;

r

e o expand communication with the rest of the world, starting with the
youngest of our citizens;

e To give Americans the means whereby, they may' participate more intelli-
gently and actively in the world cconomyNncther by studying world marks f
ets or by working overseas; .

e To add to the pleasures and convenienge of travel in foreign countries.

- ] thncrease and keep up the flow of experts in foréign areas as well as in for:
. cign languages - experts neled by governent, busifless. educations .

e to increase our knowledge of ouMown language, 48 well as of world litera-
ture, through mastery of one or two foreign languages;

e to provide first-hand access to foreign press coverage thereby increasing our : .
ability to understand others and to appreciate how they perceive us;

e to counteract thg unpopularity of our nation that has been generated by the
wide distribution of certain of our films, television productions, and print
media; o _ . ‘ .

e to equip Americans with the ability to communicate in other languages in_
areas where the dominance of English was never established or is declining.’
4 _
X Many }.S. scholars and national leaders have voiced the need to improve and .
7/ expand the teaching of foreign languages and cultures. Colonel S. L. Stapleton,
former Commander.of the Defense Language Institute at Fort Ord, has pointed
- to the “urgent né& to articulate a national policy with regard to foreign
language and intercultural education.” Stapleton linked the availabllit; of per-
sonnel trained in these fields directly to the security of the nation.® ”
+ . *“Former Secretary of State Henry Kissinger in a 1975 major policy address
' called attention to the fact that we are now “‘entering a fiew era. Old patterns
afe crumbling; old slogans are_uninstructive: old solutions are unavailing, The
world has become interdependent in economics, in communications, in human
aSplrations."7 '
' Frapk Church, U.S. Senator from Idaho, has stressed his support for broader
study of foreign lafiguages and cultures as follows:

It is imperative for young Americans who will assume positions of
responsibility to learn as much as they are able to about other languages
and cultures. Otherwise, the United States will be ill-equipped to lead
the citizens of this planet through the difficult and global problems of
peace, energy conservation,. and environmental protection . .

’
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President Jimmy Carter has frequently underlined the importance his own
proficiency in Spanish has played in the conduct of the affairs of the nation.
In an opcn letter to U.S. educators, the President summed up the need for lan-
guage skills in these words: “Distances to once- -refnote countries have con-
tracted, and the world has become a nctghhorhood of nations. We must be ablc
to talk with our neighbors.’*

In an address at Parkland (ollege %pcnntcndent Joseph (ronin said of the
eliminggion of the language requirement: “1 think (not requiring foreign lan-
gaugesYlis harmful, because we are leaders in the world. We have serious prob-
lems beingra monolingual country.” Dr. Cronin pointed to the career advantages
in knowing a second or a third language and noted that the United States is the
country with the fifth largest population of Spanish-speaking citizens. !

A noteg scholar on global education, Professor Lee Anderson of North-
western University, who-acted as a consultant to the task force, analyzed the
implications of two interrelated challenges for the citizens of lllinois as they

S AR

‘work - toward strengtherring the capacity of edqudiational Tnstitutions in the state

for education of citizens in this global age. tie stated that the two basic
challenges for educators are: (1) to expand and improve foreign language in-
struction from pre-school through graduate schoot and (2) to enhance the
quality of international studies in all areas of the curriculum.

Dr. Anderson stressed that foreign language is extremely important at a
societal level. More people with foreign language competencies are needed be-
cause there is so much more Mteraction among peoples and nations. There
is a serious need to decrease dependence on a few trapﬁators. Citizens need to
learn languages so that the stdte and the nation become linguistically inde-
pendenty just as countries around the world have established second language
instrugtion in tite elementary schools so that they, too, will be linguistically
independent.

It is obvious that educators in all arcas of the currigutum must become in-
volved in the reality of preparing citizens for life in an international and global
world. All areas ef the curriculung must interrelate in order to enhance the
quality of ‘international studies T the schools. Foreign language and social
studies teachers at all levels of instruction must take a strong leadership role
for planning strategies to bring about the necessary changes to effect the ex-
pansion and improvement of foreign language instruction and to become in-
volved with international studies.

Foreign languages are as necessary for Americans as the stpdy. of’ English.
Not everyone perhaps will become a specialist in forcngn languages;.but cvery-

one should be exposed to the study of foreign languages and cultures at a very,

early age. Foreign language study has.to begin early  as early as kindergarten
or first grade for everybody; and everybody has to continue’ for a Iong sequence
of study until the tenth or twelfth grades.

" In helping to prepare citizens to live in a global age, the study “of foreign

@ aeaa e

languages and cultures provides the student with skills which entich his or her .

ability to thihk, to communicate, to undesstand unltuml dwcrsnty, and to pre-

18
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For example, research by Ralph‘Masqiantonio'!howed that SAT scf)r’qs,‘ - :
English grades, and English vocabulary examination scores were higher for those -
studying foreign languages. ‘Masciagtonio also found that foreign language o
students score higher in reading achievement, that reading skills are transferable’ s .
from one language to another, that students learn inferencing skills and other. oo
cognitive processes through foreign language study, and that foreign language
study develops the learner’s auditory discrimination and mcmory.ll | .
Chardes R. Hancock demonstrates that foreign language learners acquire in " i
the process many useful, transferable learning techniques. They also become -
more effective problem solvgrs and critical thinkers, he found. The reseatth
studies, Hancock reports, “suggest that language study appears to be an ‘ideal
medium for fostering enhanceq cognitive processes . . . . He concludes that’ o
“exposing learners to varied languages (and cultures) seems to offer them '
experiential advantages in perception and concept dcvelopmem.l '
S "'"“""“’G?lhgrrﬂmls“'a"mtes%hm*thﬂé“ aré HRguistic ﬁTﬁ(ﬁ\ﬁﬁ@ﬁEﬁé’?ﬁif?&ﬁé‘s
: of foreign language study which contribute (i) to the ability to cope with the
unfamiliar. (both linguistically and_culturally different situations); (2) to the - &
development of intellectual skills, cognitive operations, and thinking pyocesses;. . -
(3) to the achievemgnt of humanistic or affective education; (4) to providing
the learner with igsights into the process of communication and ways to
attain cross-c =2l communication. From this, Jarvis concludes that ‘the study
of foreign languages and cultures can provide learners with skills that equip
them better to cope with: “future shock™ as well as with differences in culture.
Sylvia Porter,!* -the gationally syndicated columnist and expert in financial . S
matters, has advised students, parents, and adults to learn foreign languagés and -~ g
cultures if they expect to-compete successfully in the increasingly international
job market_ of today’s and témorrow’s wo d. Porter likened a knowledge of a  ~
foreign language and culture to insurany!1 with relation to job acquisition or -
job security. . oo .
One of the g'reatest obstacles that Amer}&ms need to overcome ‘s our tra- .
ditionally provincial, parochial, and isolationist attitudes toward foreign lan- N
guages and international concerns, reflected in such common expressions as:*

“We don’t need the rest of the world”" . . . But we do. We need their oil,

their coffee, their cooperation on international projects. .

“We have enough problems of our own.” ... But these problems - the v
_envirg?m\ent, energy, space, population, poverty, nutrition -- are global.

The $olutions must be sought in concert with all the pgoples of the

earth. L ,

“Let them learn English.” . . . They are learning English and other lan-
guages as well! As a result, they age easily beating.us in the world ' N
' marketplace by dealing with their customers in the local idiom, respecting 3
. local practices.{ . (" ' '

%

¥ The notion that we can exist with high degrees of isolationism must be recog- .
nized as a nostalgic echo from a bygene era, g simpler time. Today such atti- )
» | A ,.
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tp,des are rendered totally anuchronistk by the rapid worldwide exchange of
. information and peaple, and the levels of interdependence . that all nations
cchrience in- every aspect of their daily éxistence. 1t is clear, moreover, that
language resoprees and cultural’ understandings are urgently needed to oil the
whef Qt'fsmh relanonships as well as to case the ’usmlcnt of our citizens

co. o 2oo igevitable changes. : - T C

<
. "

.;.‘

Y . 3

FOCUS ON THE ' IND] VIDUAL

. 1 a stone is cast into-a pool, it will'set in motion a scries of concentric waves
ezmmalmg from the center and, traveling outward. We can liken !(dey s learners
' - tomorrow’s citizens - to this stopie in a reverse situation, Iur we see them
pnmanly being affected by the waves traveling toward lhcm

- Qur tives, the-very qualtty of oui exjstence, individually «nd collectively are
now inexorably intertwined and dependent upon the lives of others even in the
’ . remotest areas of the globe. 1t matters not whether we fiké it or approve of it:

~the facts are mc&apnblc - we share ong world. : .
. “The citizens of Minois need to becoghe aware-and proud of thé contributions
- “that we make to the rest of the peopke who share the world. Thé contributions
of our people are great; they reflect a powertul and wealthy state and an cqlmlly
powerfub and rich nation. What is impérative is for all of ns to understand that
we are not living itr isolation from the redt of the world and that we are not

« insulated from what happens in the world. Al{ dur citizens -in thetr community,

. their state, and their country; are in the middle of the concentric circle, linked
* toa gobal system on which they are dependent for existence. The air we )
. breathe, the water we drink. the coffee we had for breakfast, and the gasoline
that fuels-onr cars are but g few samples of this interdependence.
Iinis. educators, lmlay have a new and chalenging responsibility. They
meed to proaden their own honmns regarding the kind of dirrvicuium (I‘\a( is
= ngeded to-prepare our studcn& for this Im-clmnhmg global worTd. The educa-
tional term Usurvival skills™ assumes new’ dimensions and applleb to lorug,n :
R langUdge and to international studics, (Q‘h - ’
oA broad outling of areiss (we may Iukcu them to'the concentric waves G'I' our:
, - andlogy) to which cdmamrs should address lhcu!selvcs ‘with regard to inter- .
A “national CdUCdtl()n and foreign I(mgua;;: olearning should incldder. '

-

. 1 * developing an apprcuaudn of world history from a glubal pcr%pcmve
= - - 7 developing multi-language sk|lls for effective communication .
o developing an awaroness o( a matti-language, multipultural world;
® developing a stusitivity 10 a leCrSC world wnh a grca( vancty of values, .. .
o ® dttitudes, and needs; ‘ '
Y ®' stressing tradlt;onul siqdlcs in Higlkh gmmnmr cotrposition, C“édlve com-
.Mmunication; :
s‘cssmg social studles wuh un mtcrmumml focus, developing a global under-
standing of geography, edonvbmics, dnthmpology, history, g(wemments
- politiés, busmess. and ﬁnanue' oo Y

.
-
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. s’trcssing art history, muslc, archit%cture, and literatures of the world;
stressing the role of agricult\uun relation to world needs;
stressing the international aspects of the environment and its relation to s
physical and mental well-being; . :
stressing the importance of internationa} trade, finance, and investment;

- stressing the importance of the metric system;
stressing -the hitem‘at.'ibonal ramifications of nutrition and food supply;
stressing the worldwide sources for basic raw materfals and their relations to
the igdustries that produce the goods for the world’s needs;

e stressing global communication and travel.

-
[ IR )

Ih the poem, “Each and All,’"Ralph Waldd Emerson wrote:
: ‘Nor knowest thou what argument
Thy life-to thy neighbor’s ¢reed has lent.
"7 TAN are needed by eachioney T
‘Nothing is fair or good alone.

==+ This could- well scrve as the oredo ‘to all citizens in 1Hnois as ideal foreign
: language and international studies’ pyograms are designed and .realized in the
e schools of..the state. The following section offers a comprehensive model for
such programs. :
¢ - ~Section 1l .
] . ol L .
. \ . . . t , . !
; - . A'Conmiprehensive Foreign Langugge
4 t - " and Internarional Studies Program

The task force recognizes that foreign language learning and in‘t;:mqtionul )
studies are inseparably interrelyted: It is impossible to teath true communica-
! t_'{on in a foreign language. without also teaching the cultural backgrbuid {rom
, ,'. which that language gprings. Conversely, a genuine appreciation for another

N lfxa}ion cannot be achicved without caonsiderable regard. for the language .
that is the medium for the storage and transmission of that culture. Foreign
_ language and Intemational studies programs take many forms; thesc can be
. . arfanged on a continuum, from the nearly purely linguistic to-the nearly totally
== cultural. However, all these couryes necessarily contain a measure of language
. and a measure of culture, even thpsg’at either extreme of the continuum. The
" majority of them, falling nedrer the middle, contain latge. percentages of both.

. The comprehensive ‘program tescribied her® reflects tllis\vic\gpoh'n.

© it is also recognized that school districts within the state of Minois vary
widely h‘\\&ize, configuration, type of population served, and other relevant
", concerns, al'iq that this variability reflects differing pattgrns of neéds, resources
~and goals. The task forte recognizes that it would not be possible. or even de-
gfrable, for all districts tb’ provide identical programs in fo{éigﬂ'languuge and
.. intprnational studies. Yet all students in iingis .are-entitled to'acoess to those
+ ., indispensable components of education “for the future that are provided by
'+ forelgh fanguage and intemational studies. Therefurg, the-description of a melel

\ . - ) . f - .
* :
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progrdm by tl\n task feue seeins to be an gppropriate response to the charge
given. .1t s intended- that this modcl should setve both to suggest long-range
goals ‘0 bt held in Lgmmm across school*districts, and also to suggest specific
program omnponcnts 1ppmpriate for unmcdm(c unplcmcntamm within a given
dnslriut ot school s . :

" . . \J
Lo I'UNDAMFNTAL PR()P()S‘ITI()N‘S T o

 Thé insights, attitudes, and skills llml can be acquired through the pursuit
_, of foréign langmgc and international studies are indispensable components of
education for the future, as Section 1 of this report has shown. Thus, foreign
language and wnternatignal studies shotld no longer be viewed as elitist“areas,
but as part of the core curriculum, open to and required of all studedtts In the
public, private, parochjal, and independent schools of the state.

The beneficial outcomes of such studies are myriad. They include (l)‘\ppuc
siation for the richness of cultural and linguistic diversity, {2) attitudes, in-
sights, and skills that laulltdlc' yoss-cultural comamunication, (3) important
qmmlmng capabilities, and (4) learnings having a high level of transferability
to other-subject areas including the Dasics.

Therefore, each school system- should strive to provide studcnls with the

carliest possible contact with foreign Iank,ua;nu and international studies, not
_only Lnuuw research shows that young children have a unique set of language-
acquisition abilities and that attituded are shaped at an euly age, but also in
“order that the many socmlizing.and !mnslcr learnings can be dmwn upon from
thc very beginning of the individual’s sc.hool career onward.

BA SI( ) I’RI"M% SES
The quality and quantity of foreigh language and mléumlmnal studies curr
ricula are in direct pmportmn to the acceptancglof certain basic premises:  #

«

. ()ppurtumtles to smdy at least one turcxgly
able &g all students in llinois schoaols.

N

nguage should be made avail-

. G
? . ¥ AN -
N -

e Oppdriuvnitics to acquire or maintdin fo gn language skills should be*readily
availablé to all adults in the state. = S -
e Interhational $tudies/global education should be lcpncscnlcd th lhc Lumulla
of all students in Illmol’s schaols at all levels of instruction. : e

® [t is appropriate to injegrate foreign I‘mguagc and cultuse lcanhmg with all
curricula at all levels of . instruction and parlkularly with the language arts
/ Md social studies. % ‘ -

’

¢ Foreign language and calture” are. indispensable inbredicnte in any global
education or mtcnmllmml elmhexumluxfum ‘md vite versa, -

e The \!eveldpmcm of u)mpetcnucs,m foreign I‘mg,mgcs quuucs long and
" uninterrupted sé/ucmch of. $tudy.

® - Forgign lapguage and cross-cultural competencies are important ekllls k)r
" careers, advanced study, and me eaningful use -of leisure time.
. RO .
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These general goals or batic prerhises may cv;compass any number of more
'specific lg,arning objectives, some of which dre presented below.

- e
it _ .
e . ’ -

o SPECIFIC LEARNING OBJECTIVES

It is assumed that at the mOst detailed level, learning objectives might vary
for given courses, schools, and even school systems. The following statements
. represent objectives which, in the opinion of the task force, should be held in

" common among all Illinots schools: )

A Students should have the opportunity: . : e

e to develop appreciation of the concept of linguistic -and cultural diversity;

o {o. recognize -the value and uniqueness of a number of specific cultures,
including their own; v

) e (o enhance their understanding of their own ethnic heritage and the value of
American cultural pluralism;

B e to develop an awareness of their ow@ significance as a participant in an

. increasingly interdependent world- sysfem and to appreciate the worfh of
their fellow-participants in this systeni . ) '

o e . to develop skills in the analysis and interpretation of cultural behavior along
with a-healthy mistrust of stercotypical and ethnocentric generalizations;

: ~
« e to develop skills in the actual usc for &ymmicmion of one or more M-
N -guages in addition to lhei‘g&‘(ive tongue; o

e to develop competencies Jﬂﬁ;; will enhance their career opportunities both
in the United States and abroad; .

: & o acquire more detailed insights into one or more cultures other than their
T napve ~culture, including the relationship of language e(nd social behavior
N - . within those cultures; '
' .. ® to nurture persoral qualities such as poise, self-expression, decision-making
" - abilitic% clear ::h\much to values clarification, a positive self-image, and the
. ;cgpacity‘_to cope with change and differences;

L . -~ . :
v Yo acquire highly transferable skills and insights that facilitate the learning
of additigngl languages, that enhancg language arts skills in English, and that
v © enrffh mpny otheksubjects in the currieulum as well.

Thése ob.jccj,tzye's presuppose that students have access to a variety of learning
. ,\:) experiences, ranging from pre-school lessons in foreign language, culture, and
. - global awareness to homesschool language-switch immersion programs,*from

exploratory introduction-to-language-and-culture courses to in-depth courses in

"F area studies and extanded sequences in foreign lunguages.

v _. ‘ n “
- N
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TYPES OF LEARNERS

A complete foreign language and international studies currcutum shoyld pro-
vide educational opportunities that respond to the needs of the total spectrim

of learners including those students to whom such opportunities have-often’

been denied. These learners include the following: o

multiple language spcskers .

students with learning disabilitics

non~cbll_cgc3 bound

vocational edueation students ’ { .
adult and continuing education students

traditional learners

-

COMPREHENSIVE DESIGN FOR A FOREIGN LANGUAGE +
AND INTERNATIONAL STUDIES SEQUENCE
PRI" K THROUGH 12

The task.force model im a curriculum in foreign language an(ljmtcrmtlonul
studies involves a firm base at the beginning levels in pre-school or elementary
school with options branching out as the student progresses in knowleigge and
skills. Students’ educational and life goals would determine choices inade and
the course their foreign language and intggnational studies curricula follow, as
%ﬂmvc from level to level. Proper articulgtion.is imperative; t@at is, cach

e/ must build on: the preceding one to msl the uninterrupted flow of the
leaming sequence. A sound _program at the pre-school and the clcmemary school
levels would allow the beginning high school student a number of ‘options tor
maintaining and expanding skills in foreign languages and knowledge in inter-

. national studtes. Upper level high school students would have an even broader

spectrum of options leading to specialization and appljcation of language skills,
‘gultural understanding, and global awareness as skills in carcer development.

. The foreign language and international studies programs described below might

differ in their primary aims, but each program should have a level of conscious-
ness and perspective that relates foreign languages to international s(ydics and

~ international stiidies to foreign languages.

This sort of curriculum would then allow wllcgcq and universities to ﬁrovtde
in-depth courses in international studies, glabal education; multi-ethnic/multi-
cultural education, and forgign languages. Particularly advantageous would be
" the possnblllty of increasing the number of students who could enter higher
education with sufficient skills in second languages and Lultures to be able to
use them actively in careers and advaneed study. d

The following are najor components of & madel pmgram in foreign language
and mternatiohal studies:

22..: ‘ . ' 15
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o Preschool and Elementary School Programs Ewy

. . . - o
S 1. Immersion

Ad immersion Program' plunges the student into a microcosm of th/e> foreign _
language and culture in a school setting. From the beginning, classes are con- =
ducted entirely in the foreign langu'ag},‘includin‘g basic skills. English-dominant
.students are taught to read first in the language of instruction, with courses
in English language arts postponed far several years (usually grades 3-4). Im- %
mersion courses are usually optional and huve been most successful when started
. in kindergarten or flrst grade. Studies have iitdicated that children in immersion
progrdms perform aftwell or better in English and mathematics as those enrolled
in regular elementary school classes. .

:"

2. Partial Immersion . uy

X _ The concept of this pragram is the sume as that of the-full immersion format,
except that not ally the subject§ hre taught fn the foreign language. Often the
basic courses are in English, and subjects such as arf, music, and physical edu-
cation, are in the forcign language. C

[y

3. Basic Skills Sequence

Students folloy a sequential forcign language-cultural course for a specific .
period of time cach day. A specialist teacher or tegchers skilled in the language
and global education are responsible for instriiction. The basic skills course may
be integrated with other ¢urricular areas, though its primary foous is on foreign
laniguage instruction and its toncupitant cultural understandings. ‘

v

4. Bilingual/Bi‘m'llmml Education . o

Bilingual educition programs are :designeg to help children of limited English

proficiency to acquire basic school concepts and skills while learning English:

:,3.‘ — they é;rc' mandated by the Minois School Code. Athough there are many

different models - e.g., self-contained . classroony, pNl-out programs, team-
teachiflg, etc. - students in all bilingual education programs are tmight basic -

" school subjects (language arts, reading, wrjting, arithmetic, science. social
© % studies) in their ‘native langlhage and are given special instruction in English .
' as a second language. T-h_e« :’j_oin liqgﬁslvdonninmt students for part of the day s
', in- physical education, art, and.music classes conducted in English. Students
remain in the pf()éralll for a period of three years or until suchtime as they
achieve a tevel of English language skills which will cnable them to perform_

suceessfully in classes in which instrugtion is given only.in English. K
State Board of Education rules and regukations provide that English-speaking
children may enroll in a bilingual education program when cértailk conditions
are met.!® The advantage of this option is that bilingual progrmﬁs can become
partial laimersign' programs for.qulish-dominant children, thereby serving two
d purposes: . L N : __
. . ' e | - N ' - \ .
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‘®  helping nan-English spenklng children progress in school whllc they learn
_English, and - . L e

* hclplng English-dominant students learn forclgn languagcs an& Lultures

2

5. Exploratory Prdgram . J

B e

The term exploratory programs’ encompasses ( ‘number 'of varlatlons

< - a. Multiplg Iang\nagcs
. Students are exposed to thiree or fous Iungnages and cultures for a period
of weeks, studying each in.sequence ih a semester or year-long program.
The rationale assumes that they then have a busis for selecting a particular
. language for ﬁgr(her study.

b. Learning about languages

N -
. This approach concerns the nature of language, wha.l.lm/;uage is'all about, -
how various Iﬂngu.lgc are related, the relationship et-Tblture to various
b languages, etc. .

¢. Cultural awareness .

Basically this type of program concentrates on geographical areas with
some. language of each area introduced.

d. Short-term exposure Y

‘ Students are exposed for a period of g fcw weeks to language and culture
study which is offered at the—smceeding chcl in order to detcnmnc their
interest in enrolling.

¢. Combinations of the above \‘

3

. 6. Interdisciplinary Educalimll for Global Understanding (Awarcness Level)

This component is a sequential series of lc&‘nings designed t&enhance stu-
dents’ knowledge, skills, and attitudes regarding the world, its peoples, and its
languages. It wntmns learning cxperiences that provide awareness of elements

- of the five dimensions defined by Robert G. "Hanvey,!® namely perspective
consciousness, state {fthe planct awareness, cross-cultural awareness, knowledge -
of global dynamics, and.awaieness of human choices. The basic objective is
to develop sensitivity and motivation for further study. Elements of global
education may be incorporated into virtually any e‘jsting program of the school -
curriculum, : . . .

Middle or Junior High Schoot Programs: ‘ : c
A lmmersion-Maintenance

For the student who was in a total or partial immersion program in elemen-
tary school, the curriculum follows the nogmal pattern of increased diversifica-
tion as far as subject matter is concerned. Many of the basic subjects are (@ught

'- Q - 24 . . | 17 '. ’ .




C Malntcnnnccg:\d Extension of Skills .

in the second language, but formal instruction in the English Iangua%o arts is .
. added. 1

The paptial immersion student, depending upon thg_guality.of the skills
resulting ffom the elementary experience, follows somﬁ&g;\t(

Je reverse pattern |

of the total immerslo{student The emphasis on second la-nguagc skills increa sr

in .junior high as the students are exposed to the more formal element
language structure. © i

B. Basic Skills Sequencg ) .

- The baﬂic skills student contindes the horizental dcvelopmcnt of linguistic
skills, moving toward dc\mlggment of all fefeign.tanguage skills - listening,
speaking, reading, and wyiting - again in a specific' time slot in the junior high

* daily schedule. . ) ~

The bilingualfbicultural students’ junior high program nccﬁs to be individual-
ly determined. I the student is not Limited-English-Speaking-Ability (LESA)
proficient ip English, his or her program follows the same procedure as outlined

T

for elementary bilingual students. 1f the students have transitioned out of the -

bilingual program because they are proficient in English, they should be pro-
vided with the opportunity to maintain and eglarge their native language skills.

D. Interdisciplinary Education for Global Understanding (Initiatory Level)

This level contains expetiences which initiate knowledge, skill, and attitude
learnings basic ta an understanding of the five dimensions. It builds onathe
sensitivity and motivation from the.earlier level and provndes a foundation for
more detailed learping at the next level.

Early High School Years

Those who have become fluent in ‘the spoken and written language during

' the elementary years need to maintain and umtinuc development®of their skills
“1n their beginning high school years. ' . ¢

a4
-

E. Curricular Areas . -

Cousses in various high school departments  ¢.g., midthemalics, 'mdustrifi\l
arts, science, home economics  can be taught in the second language by teach-
ers who have proficiency in the language as well as in the subject matter. -

F. Basic Skills Sequence

The basic skills students who have complet®d satisfactoril§ their junior high
program are given advanced placement in the high school basic sequence pro-

gram.
18 7
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Students fluent in the language started in elementary ‘school also have the
option of beginning a third language as beginners upon ¢ntering high school.
Research has indicated that language skills are transferable and the new language
will be learned far more easily by sjudents proficient in more than one language.

There is always a need for first-year classes in basic skills to accpmmodate
students new to the school system and for those who are beginning a third or
fourth language. , - .

;. Area Studies (Developmental Level of Interdisciplinary Education for Global

‘Understanding)

y \
This component proyfdes experiences for in-depth learning pf all facets of
the five dimensions of {global education through the intensive Yudy of one of
the several major geographic regions of tlie world.

- . AY

¢

U[)per LeveFHigh School Pragram

ol . .
At the upper fevels of high school, students from all elementary or junior

“high foreign language programs should have options open. to them determined

by their particular needs and interests.

H. Curricular Areas Taught in the Second Language

Curricular areas taught in the sccond language maintain and extend language

proficiency for those students who are fluent, giving them an opportunity to

cover required and clective courses other than foreign languages.

1. Reading Oriented

This omponent, with its emphasis on developing reading skills in foreign

languages, is aimed at those students whose college or career goals require the. -

ability to read contemporary material. The course work involves journals and
newspapers, a$ well as reference, research, and technical materials in the second
language. . . .

)_. :Coﬁm\unlcution (5riented'

The basic skills s\adent whose educational or carcer goals include direct con-
tact and understandidg (f the people of the target language can move into an
upper-level course whic phasizes ‘current problems, politics, and social
changes, and which makeX use of radio, filurs, contemporary books, magazines,
and pewspapers. Naturally, this is also an option for immersion of bilingual,

multicultural students. Such a course involves work in social servicess in ethnic

neighborhoods, and community - e.g, homes for the clderly, senior citizen
centers, park districs. '

bt N L - -
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- C 6ntinuing Educarion Programs

K. Literature Oriented N

The upper level courses of literature with oral communication emphasis
forms the stepping stons to the college-bound foreign language student and

may take the fom\)f the advanced placement college program.

L. Extended Studies Programs (Ap{)licaﬂg,lﬁvgl of Ipterdisciplinary Educa-
“tion for Global Understanding) '

‘* Foreign language and cultural studies programs within the country and
abread provide the dimension of ontthe-spot, direct, continuing contact with
language and culture. )

This level provides for experiences whith encourage application of the knowl-
edge, skills, and attitudes acquired at the earlier levels. It calls for students to
practice 3 global porspective in all aspects of their daily living at home, in
schodl, in the community, and in travels both domestic and foreign,

[ o
'

It is strongly réwmmended that a variety of clementary and secondary
school learning opportunities in foyeign language and international studies be
continued in post-sccondary educatjon. In addition to the development of varied
courses and curricula in traditiongl college and university degree programs, it
is reccommended that attention be placed upon the provision of non-degree con-
tinuing educational opportunities. Both: secondary schools and institutions of
higher learnidg should be encouraged to develop their potential in this area.

_ SUMMARY

The gbove constitutes a statement of philosophy and a detailed description
of a prototypical model of a comprehensive program in forcign languages and.
international studics. While in an ideal program, all or most of these program
options should be available to one extent or another, it is recognized that local
needs und resources will detefmine the extent to which any given school district
approaches this model. It is recommended that every effort be made fo imple-
ment the program goals. For example, a metropolitan arca should offer all the
rptmns neighborhood schools could provide the basic skills and bilingual
courses, while sglected magnet schools would otfer more intensive and innova-
tive foreign language aud international studies options. Small school districts

“nright offer fewer options at any given level, but would still provide a totally
“articulated sequence from pre-kindergarten through twelfth grade.

It should be emphasized ~that many of the program options may - and

~

. should - exist at wmore than one level. Specifically, points of entry into the

forclgn lariguage and international studies curricula should be wmldblc at every

. level of education. 1t should also be pointed out that the program dcscnptlon

provided here is illustrative rather than cxhpustive; it is both assumed and urged
that local educators will develop additional programs with unrmuldr instruc-

ﬁ/\ (4 °
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COMPRFHENSI VE DESIGN FOR A FOREIGN LANGUAGE AND INTERNATIONAL STUDIES SEQUENCE
: . FOR PRE-KINDERGARTEN THROUGH TWELFTH '‘GRADE

* The following programs geared to the age and skills of the students, might be found at any of the levels from mrddle and 3unior
_hlgh school through twelfth grade

e Maintenance and extension of skills ' _ : .
® Domestic and. forergn study programs '
.o Immersion experienges — week-end, summiner s&'srons, term sessions

- L

. ® Bilingual/blcultural education (also found K-9) o ¢ ~
Options for Preschool and . Middle or Junior High : « Early 'High Schoel Yeurs Upper Level High School
“Elementary School Programs ’ _ _ T
" Immersion , A. Immersion-Maintenance, E. Curricular Areas o H. Curricular Areas Taught
B total/partial) . ' Taught in the in the Second Language
. l;gr:ials:(rinﬂmersion _ %Subjeét areas in the o Second Language I. Emphasis on Reading
F?)srecign L:nguage Course second language) F. Basic Skills Sequence : Skills in Foreign
Bili ‘- Bicultural B. Basic Skills Sequence (levels) (May be Language ' .
Ed\?c%‘:?ofr cultural - . (May be ability grouped.) | ability grouped ) | ). Emphasis on Oral Com- \
: C. Maintenance and hxtension Advam.ml‘standing for . munication, including
Exploratory of Skills those who:qualify from - intensive cultural
Interdisciplinary Educa- D, Interdisciplinary Educa- B&C © orientation®
tion for Global tion for Global Understanding ©. Area Studies Progfam . K. Advanced €ourses, .
Understanding (Initiatory Level) (Developmental Level of - literature oriented with
(Awareness Level) L Interdisciplinary Education - continued. émphasis on
. so¢.. ... forGlobal Understanditg __ oral skills - e
L. Extended S'ludics Programs
- _ - : ' N (Application Level of Inter- N
™, . o S . . disciplinary Education for
o x S e . v . .Glebal Understanding)

Entry into the Foreign Languagc and International Studies curriculum for students new to the suhool district would be provided at

each school level. o B
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tional characteristics appropriate tO‘TOCal needs, based on the basic premises
and specific objectives outlined in this document.

Courses in foreign ldnguaggs and cultures have maintained high enrollments in
schools whefe the. programs are rich and rewarding and where the administration
and guidance department are supportive. Thig.ds documented by case histories -
on file with the State Board of Education. The task force ‘strongly urges the
State Board take action to assure that such programs are made available to all
students in llindis. The task force further recommends that fu
through state and federal agencies so that these foreign -language
tional studies programs can be impleniented. IR

. ’ L5

SECTION Il -

General Recommendations and Specific Action Steps

In order to bring about the eventual realization of the ideals and aspiratibns
expressed in the opening section of this report -- ideals of national prestige aid
preparedness, hopes of better understandings among peoples at home and
abroad, and longings for an improved life for all the citizens of the world; and

In order to implement as rapidly as possible in lllinois schools comprehen-
sive foreign language and international studies curricula that will help us realize

——~ ————— -these ambitions, as outlined in-Sectiomr N, -~ -~ - --- -

The task force urges that all concerned groups and individuals endorse the
following General Recommmendations and Specific Action, Steps, and takg im-
mediato Measures to set the recomniended progranis in ma#oN. :

" The implementation of these_activities could reasonably take place over a”

. minimal five-year period; it is not expected that all could be started at onc,e/

however desirable that might be. -

GENERAL RECOMMENDATIONS

*

The task force makes the following recommendations for action by all
concerned persons and groups regarding general trends and directions:

e That a major campaign be launched to increase the visibility and popularity
of foreign language and international studies and to raise public awareness of
the need for and benefits accruing from increasing resources in these areas.

& That a five to ten-year thrust be fffitiated to expand and improve the teac_h-,_‘
ing of foreign languages and international studies statewide.

® That major efforts be made to institute @yud maintain foreign language and
international studies programggin,kindergarten through twelfth grade in all
schools of the state. .

& That ngcessary actions be taken to increase dramatically the study of lan-

guages and cultures that are of major significance to our nation but that
are not widely taught in Hlinois schools. These include Japanese, Chinese,
Asabic, and Russian. Teacher-preparation institutions should increase their
efforts to provide qualified instructors in these fields.

. | _. w2 ' . 29
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® That an intense effort be undertaken to achieve the complete interweaving
of international studies with .foreign language programs in Hlinois schools.

‘- ® That the enrollment of English dominant children in bilingual programs be
> romoted, as provided by the Rules anti Regulations for Transitional/Bi- -
' li al Kducation; that the coordination of bilinguat programs with elemen-
tary oreign language and intcrnational- studies be encouraged; and that a
closer felationship in general be promulgated between bilingual education and
programs in foreign Iangt\’ﬂge and international studies.

¢ That administrators strive to schedule foreign language and international
studies so that a majority of students can elect them. In particular, foreign
language classes should not conflict with band, athletics, or work/study.

¢ Thit particular efforts be made to develop curricula and instructional ma-
terials for non-traditional learners of foreign language and international
studies: ethnic,” gifted, learning impaired, non-English dominant, multiple
language speakers, non-college bound, career and vocationally oriented, aduit
and continuing.

® That a concerted effort be made over the next five to ten years to imple-
v ment comprehensive foreign-language and international studies curricula such

as the one outlined in Section 1I of this report. .~ . . = ...

o That Ilinois institutions of higher learning maintain dr establish as a mini-
mum entrance requiremient for all students the successful completion of a
two-year high school saquence in one foreign language or the equli'vél_‘ent;
and additionally s a gradijon requirement for all science, fine arts, liberal
arts, theology, engincering, alNhitecture, education, business, pre-law, and -

s pre-medical degrees, a minimum of two years of one foreign language or
the equivalent. Higher education should consider for these purposes any
language offered by the student, whether that language is taught by the insti-
tution or not. ' -

¢ That higher education be encouraged to offer a greater variety of foreign
language options and establish or maintain Gourses in mtematlonal studies.

® That state and federal funds be made available to suprrt the recommenda-
tions of this report: the state and regional advisory structure, visibility and
awareness actlvities, curriculum and resource development,. state office

{ leadership, student-focused activities, future directions, and general recom-
mendations. ) -~

SPECIFIC ACTION STEPS

+  The task force recommends that the following steps be taken by speciﬁc
) groups and individuajs:

-

State and Regiomz( Advisory Structure

"o That the State Superintendent of Eduation appoint five regionat advisory
‘commnittees composed .of educators and cpmmuni ‘persons whose charge

x’.\/
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would be to'identi'&' resource sites and personnel, to condiet visibility and
advocacy activities, and to advise the State Bourd of Education on uceds_,
and progross i foreign language and international studies. Part of the mem-
bership of these committees should be rencwed annually: and seriodic
meetings of the committee chairs, sitting as a State AdvisSry (m*mmeq.
should be called to provide statq\mdc continuity of dnulkm and effort.

® That the former task force_members md the State Board of ldumtmn slat!
act as lisison persons and facilitators to the advisory committecs

® That the, State Board of Education staff prbvidc the State Board members
and the State Superintendent with annual status reports as well ds bi-annual
reports of progress and prospects in regard to the furelgn ldngua;,c and
mternat:onal studies thrust.

- That the advisory cominittees dnd the_State Board pf ldumlmn staft give

assistance in establishing connunity d®visory and-actioy groups for foreigh
language and international studles . .

° That the advisory committee members write and $olidit items for a quaulonly .
newsletter, which.would be edited and publishe(l by the State Board of 'fu-
“cation, as an idea exchange among the commu

“committees, the.professional. organizations, and the {oreign language and
international studies resource sitgs.

N L
<.

 Visibility and Awageneéss Activities - -

e That former task force members, the advisory conmifice - mcmhcls and the -
‘State Board -of Education staif offor’ presentations for inclusion in the
agendas of teachers institutes, state.gr regional conventions, and other cvents,’
to raise atwareness concerning tmmy\ language and o \tcnmm)nal studies.

¢ That the advisory mnnmllccq the State Board of Education staft, and the
Centérs for Educational lmprovement collaborate in sponsoring regional
.conferences or fairs, to raise awarehess concerning foreign language and
“International studies. - ' ‘

e That the adVisory committees and the State Beamd of Education J()Illlly
develop a brochure. as well as radio and televigién public service announce-
ments, L0 promote -and supporgt foreigh language mﬁl international studies.”
These materials should be made available to il approplmtc media, including
ethnic televisiofi. radio, and pcnoduals

- ® That the advisory committee members and lllc Smc Boml of Education.

staff keep the membership of identified organizations informedt of develop-
ments in foreign language and international studies through reports at regu-
far meetings and thicugh articles publl__s\lﬂwd in-professional journals.

"o That the Illinois Foreign- Language Teachers Association, the llinois Council’

for the Social Studies. the Illinois Assagiasion for Bilingual kducation; and |
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thcir affiliates jointly request that the Govepnor proclalm “Forelgn languagc
and Culture Month™ annually.

That the State Board of Education take .steps to assess the attitudes of
linois citizens toward foreign language and international"studies and to
ascertain the trends in these affitudes over the period when the task force
recommendations are being_implemented. This research should-also probe
the-kinds of language and cultural expertise that are particularly valued by
various publics such as international business, governnient agencies, individual
professionals, and ethnic groups. '

. That the State Board of Education, with assistance from the advisory com-
mittees, devéop a procedure _for » tecognizing” the outstanding work of
teachers and administrators of foreign language and international studies
programs T

That the Goveror be. encouraged to rewgnhre identified students and
teachers of foreign language and intetnational studies through a “Who's
Who?" publication and/or an honor roll. ) -

Curriculum and Resource I)evelopment

e That the State Board of Education, with the asslstam(e of the advisory com-

mittees and the professional organizations, undertake the identification of

existing or developing sites with comprehensive -foreign language and inter-
natiotral studies programs as described in this geport. These. resources should

be.included in the lllino'is Resource and Dissemination Network.: '

] Tlmt the State Board of qucauon with the assistance of the advisory com-
mittess .and the professional organizations, undertake the identification and
_grientation of qualified Blinois personnel to serve as consultants to local

-+ schools, thc State Board of Education, and other agencies in the statewide

effort 16 extend and improve the teaching of foreign language and interna-
tlonal studies. These consultants should be included in the lllino:s Resource
“"and Dissemintion Network.

e That the State Board of I:ducatnon, with the cooperation of the advisory
" "committees anﬁ'thc professiorfl organizations, conduct a series of regional
planning seminars for teams composed of teachers, administrators,« and .
communnity persons from selected schools, to develop local plans for the
expansion and improvemem of foreign language and international studies
programs. : -
¢ That the State Board of Education, with the cooperation of the advisory
committees and the professional organizations, provide follow-up technical
assistance to the seminar schools to help them develop into resource sites
~ for the planning and implementation of foreign language and international
~ studies programs. These schools should gree to serve as resource,sites for
other schools, and to be included in the lilinois Resource and Dissemination
Netwo;k ' . s
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. .
That the advisory committees and the professional organizations, with assist-
ance from the State Board of Education, higher education, and ethnic groups,
seek the necessary resou|¥es for and conductshort-termy inservice programs

_ for any educator wishing o upgrade his or her competoncies for teaching or

administering foreign language and international studies programs. These in:
service program{ should include language and culture immergion situations
as well as methodology and supervisory seminars, and they might take place
in a foreign country as well as in Winois.

That the advisory mmmlttces professional organizatidns, ‘\nd the Stnte

‘Board of Education negotiate with higher education to provide summer

seminars and immersion programs to upgrade the competencies of teachers

“and administrators of foreign language programs. The cooperating agencies

should make a concerted effort to encourage educators to enroll in these

_courses and should assist each other in seeking resources to Bubgidize these

projects and the exponses of the participants. N

‘That the advisory committees, professional arganizations, teacher-training

JAnstitutions, school administrators, and the State Board of Education in-
tensify: their efforfg to encourage teachers to take greater advantage of the

Inservice opportunities and other services available from their professional

organizations. . '

That the State Board of Educgion intensify its efforts™to inform schools,
organizations, .and higher education regarding funding sources and that, on

 tequest,, the State Board staff provide technical assistance in the preparation

of grant pmposais to implement the task force recommendations.

That the State Board of Education encourage the development of -inde-
pendent study models or other alternative instructional formats in schools
where the ‘enrollment is not sufficient to provide foreign language and
international studies in traditional settings.

.That the State Board of Education seck the scrvkcs of graduate interns -

1o, assist in implementing the task force recommendatipns.

Tha\\the advisory committees, professional organizations, and the State
Board l'ducation jointly seck resources and strategies to help the schyools
and highér education bging foreign langiage and international studies pro-

grams to community n#hbets other than the faculty and the student body."
“This should include language maintenance programs for conynunity petsons. .
N , !

-

State Ofﬁce Leaders}ilp . B

That the Seate Board of"Education seck government and private fundmg to
support the igplementatiomof the task force recommendations.

That the State.Board of Edudation initiate a study t
increase instruction in the- uncdmmonly taught® fan
comitant cultures.’

determine ways to’
ages and their con-
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SR _‘ ¢ That the State Bo?d of Educatton encourage the sharing of faculty~among' .

schools or any- other stafflng or, scheduling patterns that would.expand and
improve the ‘teaching of forelgn language and intcmarional studies.

¢ That the State Bowrd of Edueationaﬂiscuas with the Governor’s offite the

R tions of this report. : ®

¢ . That the State Board of Education intensify effor‘ts to publicize the pro,

" j visions of Public Act 78-487, which authorizes high schools to grant one

s year of -credit toward graduation for demonstrated language proficiency

acquired by an individual prior to his or her enrollmept in high school. The

b - State Board should continue to ppotide ;echniéil assistance, on request, to
~ o " local educaiional agencies wis to-implement P.A. 78-487.

) ( *o That the State Board of Education open discydaions with a represe;itative
' group from the task force orxthe advisory copnthittees.to consider ways to

refing and upgra%certiﬂcadg)q rcquirements for teachers of foreign lan- ,

- guage®and intérnatlonal studies ..
. ' . That the State Board of, Educati&nmlist the qooperat of the advisory"
S edﬁnittees professiong! organizasions,“and higher educatiop™™-sponsbyipg
v i , T a eonfemnce a sdhies of conferences, or a standing .council to addreSs the
W problems of &rticulation among all levels of irstruction in foreign language

and international studies, kindergarten thyough unrversigy

¢ That the S s*Board of Education intensify efforts to make Tocal educa-
tion agenciefnd higher education aware of finding and technical assistance
gvailable from .the State aﬂd and USOE in the area of foreign language
and international studies,
the professional organizations. -

® That the State Board of Education encourage schools to participate in inter-
natiofial tedcher exchange programs, both \as receiving and sending insti~

}Ifions R

7 Student-Focused Activities B

: & That tha advisory co.mmittees, the professional organizations, the local
. * .- schools, and the State Board of Education cooperate in identifying resources

N

r

for and in conducting one-day regional foreign language and international .

studies fairs for students at all levels. Higher education might be a major
sponsor and resource for such fairs.

¢ That the advisory committees, the professional organizations the . local
schools, and the State Board of Education cJoperate in identifying resources
for and in conducting’ weekend and summer inimersion camps-for second-
. ary school ‘students. Higher education might be a major_partner in dével-
oping ‘these projects.

N

. : . feasibllity of coopérating on-the implementation of solected recommenda- -

the assistance of the advisory:committees and

QY
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¢ That the advisory committees, the professional organizations, and the focal
schools cooperate in ;ncroaaing'pinpal programs and other cultural exchanges.

® That the advisory: committees, the profeasiomﬁ organizations, and local
" schools work together to expand foreign student exchange programs, with
3 schools acting as both sending and receiving agents. ’

£

'Eut?bc- Directions .’

® That the hdvisory" committees, proféssional organizations, and the State
Board of Education review the report of the President’s Commisgion to

~ determine which of its recommendations might be incorporated into the

© Iinois plan for foreign languages and’ international studies.

‘e That the advisory committees, professional organizations, and the State
Board of Education ‘review all the foregoing yecommendations annually,
along with reports from the feasibility studies suggested, to determine any
modifications that might be needed in the foreign lang{lage and international
studies thrust. .

L)

CONCLUSION

The task force calls attention to the fact that the appointment/qf_,the Presi- -

/‘d}m’ﬂ:ommisslon and the Illinois Task Force may offer the last opportunity
f this century for us to make much needed changes in the way we prepare
our citizens to face present and future realities. Today’s pluralistic society and

" the international existence we lead provide an environment that i invigorating
\and rewarding for any citizen equipped to understand it and adjust to it. The
ecommendations of this report_constitute a reasoned and viable program for
shaping curriculum and attitudes to fit the demands of these new realities. The

réport_ is presented with the feyvent hope that all respoﬂsible individuals and
groups will work toward translating these recommendations into action under
the leadership ofé the professional organizations and the State Board of Edu-

cation. . -
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GLOSSARY OF TECHNICAL TERMS USED IN THE REPORT

AREA STUDILS - the -intensive study of one geographic region of the
world. '

ARTIC ULATION - the arrangement of studies in a connected sequence of
courses; the correlation of the programs in a curricular fit; one course joined
to another with communication and cooperation among teachers at various
“levels and in different curricular aress.

BICULTURAL - edjective designating a person who can tunction in two
cultures and can shift casily from one to the other. ,

BILINGUAL EDUCATION " an instructional mode using two !anguages as
the means of instruction.

BILINGUALISM - the abilliy to undetstund and communicate in two lan-
guages and function in each language independently of the other.

GLOBAL EDUCATION  efforts to bring about changes in the context of
education in order better to prepare students for citizenship in a global ngc;”
humanistic education fitted to the reality of interdependence of an ethnically
and culturally diverse planct with finite natural resources.!® Roﬂcn G.
Hanvey defines as follows the five “dimensions™ of global education referred
to in Section I of the task force report:

(1) Perspective Consciousness: recognition or awareness on the part of the
individual that he or she has a view of the world is not universatly
shared, that this view of the world has been and continues to be
shaped by influences that often escape conscious detection, and that
othors have views of the world that are profoundly different.

(2)  State of the Planet Awareness: awarencss of prevailing world condi-
tions and developments, including emergent conditions and trends --
e.g., population growth, migrations, economic conditions, resources
and physical environment, political dcve‘n’ncms. science and tech-
nology, law, health, inter-nation and intra-nation conflicts, etc. '

(3) (rovs\culmral Awareness: awareness of the diversity of ideas nnd prac-
tices to be found in human societies around the world, of how such
ideas and practices compare, and including some limited recognition
of how ideas and ways of one’s own society might be viewed from
other vantage points.

(4)  Knowledge of Global Dynanmics: Some modest mmprehension& of key
traits and mcchamsms of the world system with emphasis on theories.
and concepts that may increase intelhgent consclousness of global
change.

(8) ~Awareness of Human Choices: some awareness of the problems of
choice confronting individuals, nations, and the human species as con-
sciousness and knowledge of the global system expands.!?
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e INTERNATIONAL STUDIES - studies of the peoples and nations of the
world and the interrelationship and interdependence among them.

¢ IMMERSION PROGRAM -- an instructional program that includes study of
. -'g__language. culture, and international studies taught in an environment which
. Mutilizes target culture and language either in a created situation or in a yeal
situation in order to concentrate on learning to function in another culture
and speak another language. ) 5
® LANGUAGES
. CLASSICAL LANGUAGES  Latin, Ancient Greek, Sanskrit, or other
'_ & languages no longer spoken. )
e . COMMONLY TAUGHT LANGUAGES "P{ench‘ German, Italian,
Latin, and Spanish.f“ .
e  COMPUTER LANGUAGES access codes used in comp)u(cr program-
ming. . ‘ '
e CONSTRUCTED LANGUAGES languages created independently of
©.anational group - e.g., Esperanto, Interlingua.
> MODERN LANGUAGES - languages that are cuircnlly-spokcn in
everyday, communications anywhere in the world, as contrasted to
classical languages.

e UNCOMMONLY TAUGHT.LANGUAGES  languages ml\cr than

~ .

French. German, lalian. Latin, and Spanish  c.g.. Arabic, Cyerokee,

Chinese, Hebrew, Russian, Swahili. ete.?!

.o MAINTENANCE PROGRAM  a curricular program for students (1) who
are from a non-English speaking background who can function in a bilingual
program'bu( should be provided the opportunity to continue development
of their, bilingualism and biculturatism or (2) who have an English-speaking
background and wish to »\éork toward bilingualism and biculturalism,

* SOCIAL STUDIES  the study of human social relationships - past, preseny,

" and projected into the future. Subject matter from the social studices is dr:::\'
from three main sources: academic. disciplines (anthropology, cconomics,
geography. history, political science, psychology. social psychology, and
sociology ). enduring social issues, and pereeived concerns of students. The
physical environment. together with' the psychological and biological com-
poncnlg, is considered to the extent that it enhances undcrstunding of social

_ relationships.2?

e TESL (TEACHING OF ENGLISH AS A SECOND LANGUAGE) — a pro-
. gram designed to teach Eglish to non-native speakers.

e TRANSITIONAL BILINGUAL PROGRAM  an instructional program for
those of non-English speaking background who are not equipped to funiction
in a regular program; its goal is to equip the student with the linguistic skills
needed to receive instruction along with members of the predominant lan-
guage groups. e '
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