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rican education, this yearbook examines- goals, -

- obstacles; and suggesteéd apprcaches. The first twqgecf three parts are

L3

presented in an expressiopistic style~-a-collage of musings, -

(. vigmettes, and headlines -indended to raise questions and reflect the
- © diversity of views in our pluralistigq society and the broader global -

_ context. Part 1, The Search fer Gogli; includes'a variety of .
--observatjons, anecdotes,. etc., deali

g with the prctleamadof

establishing realistic-and attainabtle goals fcr a natien/ cf lifeloag-
“ learners. Many selections &re marked with musical cleff symbods '
signifying they are woofers, sceetinmes disturbing and scmetimes "
solemn, and tweeters, sometimes humorous and soretimes annoying. Part.
.. " 2, The Realities/The Obstacles,adegls ith events, accorplishaetts,
. ‘failiures, and problems that must ke overcome. The third séction,
- Coming to Terms, is a series of papers by individual authors on

izc

appfpaqhes to the linking of resources for lifetisme learning. Topics
:ude open education, curriculum as a human agenda, educational

leadership responsibility, the individual as culture maker, and a
comprehensive model for lifedong learning with learrers, eixperiences,
o fesources,  and authentication-as ‘mador components. Appended are brief
( profiles of the contributing authcrs and a directory cf Association
B for Supeéervision apd Curriculus Developmeny board of directors and.
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ASCD Ye.nbooks are the p?oducts of dedicated, creative, hardwork—
ing cpmmittees, The membex*s Yake 4 topic approved by the executive
counml and develop it into a pubhcatxon which will stimulate the minds
of its readers. With untiring and ingenious effort, theey gxamine what is
known; about* the topic, posmlate on the unknown,fand conclude what
“should be our task. 4 :

- Past yearbook committeey are to be C‘ommended for their outstanding
“work, and "tHis year's committee is no exception. After collectmg and
amlyzmg all the data, they reaffirm the concept that the human bcmg— y
a person—should be the main focus of learning. And since learning is a -
lifelong process, all societal segments should be used as resources.

i While I initially found the impressionistic approach used, by the
"authors to be somewhat unusual, the more I read the easier it became to

- .fall into the rhythm of the theme and pulse of the committee reflecti

J * The interrupting and sometimes annoying but supportive tweeters a

woofers provided rationale and reasons to support the thrust of the book.

A case is made that learning is truly a lifetime process, beginning

when we are born and ending at death. Learning can be simply defined

as acquiring knowledges and skills." Schools as institutions can provide

. " acdess. to krowledge and skills learning experiences, but schools are not

the .exclusive p{ovxders of such experiences. Therefpre, it is extremei(

'

F

.important that all resqurces in society be linked together to provide fo
learning throughout oné's lifetime, ‘ {

v As the authors have so aptly stated, among the goals’ of education is
2 quest for human fulfillment. Yet there can be no human fulfillment
unless there are both "societal fulfitiment and scif-fulfitiment. To achieve —
this, the curriculum must be an open one. It must degl’ thh the uncer-
tainties of Mfe as well as with the predictable and cxpected

I - The authors have orchestrated the realities of society to support the
thythm of the theme for linking resources for lifelong learning. Now it is
our turn to orchestrate realitie§ around ug to the same tune. ~

. N DoNALD R. FRosT, President 1978-29.
. 4 L : dssociation for Supervision
) o ' ' . and Curriculum Dedglopment
. \ . AR
i




oA Tt OnApproaching
- the '1919ereagbpok'

)" e e S

If you believe you learn bey by being invoived in the process, if you
are intrigued by the ambiguity and complexity of our age, our profe‘ssionf
our hopes and fears, this yearbook was written with you in mind. The
commistee believes most readers Will agree that we live in a time of much
conflict and uncertainty, a time. of ﬂalgging confidence and mounting
problems. Thesearch for purpose in life as well as in education continues
with little evidence of reghution. At the same tige we live in.an 4fmos-

phere of promise and excitement, a time of 'new byeakthroughs and’

opportunity for perssonal and social fulfillment. But how are we€, to pro-
ceed? What qge we to think? What are we to do? o

The educational community is especially hard pressed by new expec-
_ tations and responsibilities coupled with calls for increased accountability
and“authsnticity of offerings. American education has always been char-
+ . acterized by a responsiveness to societal pressures in ‘its search for more

adequate processes. In the present press for immediate answers, beth

society and the educational establishment are susceptilile, more than ever,
to nostrums and schemes which promise fresh or comprehensive ways of
gaining a hold on the fast-evolving future. "Lifelong Ieamiﬁg” is the
latest term for the constellation of efforts desi to make education
more central to the continuing human search for ulfillment. Yet the

"concept iy too important to -the quality of our fut to permit it to’

become one more inoperative fad. For too long we have been content to
‘respond to the beat & someone else’s drum, marching after goals forrnu-
Tated by others. We-cannot ignore the sound of the drums, But we must
be more than followers, We encourage Yeaders to become a part of the
scarch to create their own world, tg join in the learning, lifelong.

Any book about lifelong learning can only hope to deal with a portion

of such an “all. encompassing” conce%rz The existing literature includes .

‘specializeds apptoaches from the persfective of the comparative educator,
internationalist, adult educator, university administrator, and so on. Be-
cause of the diverse interests of ASCD readership and since it is not pos-

sible within a few pages to probe deeply into the significance of lifelong-

learning for all of American society, g\lﬁ'c Yearbook Committee has chosen
to follow arf expressionistic, literary model- that permits a2 humber of
'voices to speak from-different perspectives as they reflect on or act out their

-
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2  LIFELONG LEARNING: A HUMAN AGENDA ¢

search for pumposeful learning in the past, present, and fﬁtu‘x;e.‘ Bt as

professjonal gducators are aware, she identificgtion of goals by individuals

_ and groups is but ox"p;:'l‘t f™¥he process of achieving learning at any

. .. level. The realities of our diverse environments restrict and expand our:

options, challenge us with new ideas or lull us into complacency; most

‘ critically, they pose obstacles which scen to prevent us from breaking
T thiough to the achievement of our nobler visions.

"This book does not attempt to provide answers for every questioner,

) seeker, or doubter, It does present a number of perspectives, and attempts

n - to engage the reader in a consideration of the, diversity of goals possible

’ for a natiow of lifelong learners. It then S(.‘t_k"‘t‘(_) confront us with some of -

.~ the obstacles that must be overcome if we are to become such a society.

Finally, it attempts to suggest some approaches for coming to terms with

an idea that should be of top priority on the human agenda. While edu-

cators have a special role to play as facilitators of learning, they have the

even more urgent role to fulfill of being lifelong learnets. We hope this

book will stimulate the readegto reﬂectmn and actxon as citizen dnd as

Yo ‘professional. @ ‘
We have attempted to crdate a Iearnmg environment or areny for
»
~ you to write yourself in and ¢reate with us” If the ¢osts were not. pro-

hibitive, we wold have left space throughout the bodk for you to add
your ownl illustrations and cOunterpoints to the expressions we have
¢reated and selected. As it is, you still have tlie margins. The collage of
musings, vignettes, and headlines presented are intended to raise questions
rathersthan provide answers. Sonie are fictional stories, some are factual
reports, some are informed opinion, some are bigoted statements, Sut all
. reffect a portion of the struggle to take learning meaningful throughout
| life. We liope readers will consider the personal significance of each state:
ment as well as find opportunity to pursue the meaniggs for socpety in
more formal settings with sttidents, fellow educators, and others. We.have
tried to .,ivmd dogmatic pxcmxpuons, ‘here we have not sucCeedéd we
“hobe our Lips&:s will be further stimuli {0t linkihg yourself to the problents
. and prowmises of a life of learning.

The first two sections of the book are products of a joint writing .
cffort, if any writing ever }\':RS. As individual contributors, we still may
recoguize personal words, turns of phirases, and singular contributions,
especially in the Commentaries and Committee Reflections, but we also .
recognize that our iddas have' comg to reflect et a consensus, but a kind
of harmonic unicy—a fusion ufxiers scrives we all share to some degree

\ as a resuit of thice yeats of intensive writing, interacting, critiquing, and
rewriting. We have growsn wgcthufm the process of struggling with the
original theme for this yearbook: "Linking Resources for Human Pulﬁll- .
. mient: A Design for Education Action.” We have come to fecognize anew '
the pecessity and the value of each person coming to terms with his or
. her own setting and‘ the interpretation of it. To this end we have

. - -
- ) . -

- - Vs
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endeavored to create a series of suggestions that will cause us to explore

purposes, goals, contemporary realities, and obstacles arising from them .

that prevent the realization of human fulfillment. In the process the

Committee members themselves have experienced-one enriching form of

lifelong learning. ' R

A short explanation of the format we havg used may be in order.

Those with a grounding in literature will reco{;iae our indebtedness to

the creative spirit of John Dos Passos.? Those attuned to the technology

/ " of Ri-fi’s and sownd systemg will recognize the fluctuating tones of shrill—
N sometimes humorous, sometimes axmoying——.twceters“‘ and the under-
current of lower—sometimes disturbig, somctimes solemn—woofers,*
which challenge us to reflect upon the basis of our reactions as we seek
the balance of understanding. The result is a yearbook in which the first
Iwo parts are expressionistic rather than logical, requiring your involve-
ment and constant_sorting, sifting, interpreting and relating. Hopefully,
“they reflect something of the diversity of yiews in our pluralistic society
and will serve 1o open our perspectives to the ambiguity of messages
fouhd in the Lroader national and global contexts to which we must

. respond as educators and learners. ‘

The third sectfon follows the traditional yearbook pattern of separate
statcmcg(ts; Fach writer attempts to‘ come to terms with some oﬁ the
barriers that prevent us from moviug quickly and smoothly iito an ag?

o of human fulfillment through learning. ' ’

NorMaN V. OverLy

..

2 *Fweeters are dx’sciugtvhcd by x light type face and this symbol:
’ - AN
\7 -/ ‘
. \Vooﬁ%;ntcin‘zhcurwrtypcfu(cuthlaré;nwcedullw*ﬂﬁssynﬂxﬂ:‘
o
* John Des Passos - 78 AiNew ‘i'ork: The Modern “Libmry, Random Housce, Inc,

1937, -

ERIC - o
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.. PARTI

A

The Search for Goals

, “It was the best of times, it was thc
worst of times, it was the age of wisdom, -

it was the age of foolishness, .. ."”

Charles Dickc\ns, A Talc of Two Citigs

.
y o

(N

ot

Grandma’s Searcf}

My grandmother migrated to the United States as a young girl, had

13 children and worked hard every cfay_ of her 80 years. When she was
very old, I was still im junior high. Other than her very white hair and N
notiteable foreign accent, there are only a few things I remember about ~

/ her. Yet, one memory has stayed mth nie’ more than any - other all
_ these years.
S I used to' do my hamework on a comfortable oid couch with my

books strewn all about. Somenmes, she would sit down ,beAsxdc me and

g L ﬁxck through the pages of my kook She could barely read and there was
L somcthmg Qdd about the way she turned the pages. It was almostias

- - though she were caressing them. IR
“EB very now and then, her gaze woild dome to rest on a diagram o

"such as those used in projective geometry and she would obviously be .

trying to fathom its meaning. Once in a while she wouId ask me about‘
LI

‘ T o ._49 '. | c

\)“ o o . ‘ ..
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. THE SEARCH FOR COALS 5

something, but my expl anations were never very satisfying to her. I sup-
pose, in a4 way, I was a little bothered by her asking me questions that
were so dithcult to answer. ()m. evening, frustrated more than usual by
.my umdequ.xm responses, she turned to me and said: “You must learn
better! You must study more! The world is so hard to understand and
thcsg books 1 xdp)uu ‘These piges can help you to feel more comfortable
with the world. When the radio “talks about the :wtom bombs, and you

. understand about atoms, it makes you feel so much better than if you

v

E

don't undc;st.md thenr. I know because 1 ani so ignorant and I want
so much ta’understand what s Imppenmg all around nfe.”

At the time, I thought she really didn't understand the thmgs)_young
p{;uplc need. Who cared about atoms or dumb geometric diagrams?
There were things bothering me like my friend who was pregnant angd-
didn't know what to do and my wanting to lmm to ddnce in case I
‘was asked at the first, school party I ever atfended. .

To this day, I question what education should be about. Somewhere
. among the goals of education is the quest for human fulfillment. But
where do dancing and atoms and damb geometric diz agrams fit in our
sgrugglc for fulfillment? ' '

-

__) .‘
. | . ’ . '
Committee Reflections on Learning |
THE ILEARNING DREAM ~ .
- .
Pemican andsuccotash, : *
Leather thongs chewed to a fine consistency—
Skills past, still pgssng from age to age. .
From the long houses, igloos and pueblos
Rose dreams of families, communities of familics, nations

C unfwntmg the elements, rubbing chou[ders with friend and foe.

-

The bearers of Good News and powe rful arms,

Of Ten Commandntents and restrictive convenants

Came with confusing arms, bogind to each other against the unknown,
yet knowing, be licving, yet searching: stumblmg yet certain’

of z’hen vifNon, ! »
T :'m'izc‘rs became the taught - ‘ . }
In the cruel winters of Cape Cod, . - :
Hec maosquito swamps of the South, . ™.
The parching heat of desert sands, " ) ' ,

The huu ling winds of Rocky Mountain b!zzazrds

Dyeams arrived in m«any qzus(’\« - . )
Strident Roger Williams, ) S
L. The stiff-backed order of memn social control,

- 1

RIC *
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N+ 6 LIFELONG LEARNING: A HUNAN ‘?GENIDA . : .
The flaming gssurance of Spanish nkonarchy and church, )
Indn“umi servants and slaves— .

All nurturing hupc'x forsiervival and urge nth‘ creating ¢

New Realities

L

In the face of a ngtim‘ tribal order—quictly watching.

“\
~-Famuily heavth or Dame School, ' . ‘ -
) Piuladc*[phm doc k slave auction block, ) ‘ "
- Each contributed to the fulfiltment of hopes— |

v Dreams of advancement and adventyie, dreams of despair,
dreams changed and forged from necessity. '

~ . . -

£ - .

-

Prosperity and time clothed reality’in myth for some; -
For others, the dream struggled to emerge from the nightmare

YOf days in bondage to cruel masters, coal dust, endless rbws

of vegétables /

And'the relentless rhythin of ancmbt’y lines and steel rails.

Slowly hopes frayed, : ‘ \ -
\ud:;f d and buffeted by the will to survive. -
But still they learned. -

V4 Still' the dreams wmmm-d in clgzgtercd mc’mmy and communal liturgy, -
In frontier seminaries and village grammar schools,

« In the universities of E?'u'uper, . Y
In acudeniies and synagogue sri."uu'lx,

In fields and slave quarter cells,
A They labored and learned, .
\ ) Learned to labor and become a part of a bigger dream.

- The people affirmed. decided, ruled.

The people became US.
. Brawling fronfiersmen found common cause with powdered landlord,

A new covenant, a social pledge was made— -, .
" Grounded in a search for the common good. ‘

All men created equal—the noblest dream!
But in the process majority imposed, power colinted,

knowledge gave power.

‘ - [N
v Order courted new order, ('ru.shzng dryams.
Nightmare brushed against paradise.
The new dream bled into a new rcu!tt*darkm'ss for ziz:: Jew,
L « -
The Black, fhe possessors of accents ‘foreign,’
Unwanted, unclaimed, unc f'rtzfzed.
* &3

But still we came—or could not leave—
Came not krowing or, knowing, unable to risk more.
*

Q@ -4 ‘ L' o .
ERIC -~ S

Aruitoxt provided by Eic: -
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( hz storefront and Carnegie Library,

Ore i . \ .

v S ; THE SEARCH FOR GOALS 7

Cuught in an ui‘(gy we met the tide with

ourown tide— T .
Pemstc nt hopes ffom east and west, south and north -~ -
.&}zppcd into the vortex and cieallc ngf o it.

*

We learned and we ltaught.

From Mexico, Ialy, Ireland;
China, Scandinavia, Japan; . :
(,cr/mm) Russia, Holland -~ S N

~ Pieces of the world A . - ' .

Pcop;’e of the world o v ¢ IR

.Dreumzrquo[yglut dreams, T ' :

Nourtshed in decpest (znguzsh ’\ ' o
Though mauled and maimed, we broke forth u'ztfz .stzongcr »

dreams, - . o {
De fe rred, but pmczm d inthe long wage h of slc'c'phss mghz‘s '

2
Zmynm‘m Tabor hall and [ sanctuary,

In ethnic clpeb and ghetto confrontation. ) C e
We learne d we have much to learn. ™ _

We learned realizing dreams are fard.

We lcarned the struggte is life long. | .

1

SUNDAY EVENING NEWS B‘RIEF

WA
AN
N LR -“‘

brought to you by the makers bf Klorets for Sweeter
taste a_nd the United Association of -School Leaders . .

'MISUSED DATA BANK INVADES RIGHT TO PRIVACY ..

GOVERNMENTAL STUDY SHOWS 18 25 YEAR OLDS FACE C

GLOOMY EMPLOYMENT FUTURE . Mmontles Face In-
creased Unemployment . WOMEN AND YOUTH, LAST
HIRED; FIRST FIRED . ... CAREER EDUCATION EXPENDI-
TURE QUESTIONED ... Will it create more jobs? .. . Teacher

Fired —Admits Homosexuality . . . ALTERNATIVES TO TRADI- -

TIONAL FAMILY LIFE INCREASING according to a recently
completed university Study . ... AMISH STILL SEE EDUCA-

TI?N AS THREAT TO THEIR CULTURE "

o
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[ Sau1 Bellqums 1976 Nobel Award )

e : . 'Saui Bcilow, chromclex; o£ t.he‘ "of faduré: qdemx n médern h{e. '
s The mxphmt;ong’fif his analyscs

. arc far reachmg in the search for’
S PO aglmnatmn £or his ;&:mv‘é Por~ human fulﬁllmeqt ‘, T

PR . .

.; R trﬁy&l of Lhe rootlesa and’ fear v L ) A TN
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Ve L John and Mary Freeman Estape ‘

Ten years ago, the Fr empauns left hmld)'hg a vcry comfortable home
_ their comfortable home in the #y by using the most rudimentary
- 'urbs and set up their tent in " tools and only the jmaterials they"™ ~
. wilds of a forest preserve. They' could glean from éhe woods, All -
* - were determined o escape th¢ ten- their food is also fgathered from
- slons and artifices -of mogig;blife thie woods. " }
) " and face, as their ahcestors be— Although thg:xr tfwo chxldren d
" fore them, the rigors of the wil: not know how to read, they have
‘derfiess and the challenge of a hard"_ an extraordxmty knowledge of
but honest life. They hoped to be 'piam and wildlife and cyn find
.. ‘ free of the bureaucratic messes thexr way in the densest forest by
' 7 and c‘ompoundixrg dishonesties that  using the. star§ and sun. to guide -
typily experiences in the moe}.gr_p ‘them. The Pxeexnans e.xpres.s great
world, S Imppmf;ss and no desire to return
The Freemans have succeeded in  to their old, “modern” ways.

¢ . . e

———

' . .Y A MAGNIFICENT TWINKLE

. .

' . Immensity starts gn The Eye
: . - Millions, trilligns, 2illions,
s ) - . e . . S
‘Maybe more, miles away. : ‘e
" Planets, stars, meteors .
T ~ ~ Among the mysterious m\zsses of creatiol®

Black hales and radiation belts .
" /Pulling and tugging, simﬁng the universe

and I
started in The Eye. .
Me—an expression of mystery. B -
= o © Strobe flashing in the vastness. ]
A magnificent twinkle!! L
. * . L

RIC.. . . - 13
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R = JSUNDAY FEATURE 1890 ~- ,
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. Tt was hot tog. long ago that computers were stil} based on setséi -7

" switches .that could be programumed ﬂsigitl}er' on or off. All directions
given to the camputer were Jimited fo thé arrangement of these switches.
—Tf'xc 'cmatii/c:quaii.q'pS‘QE.‘t.hE human brain wegt unirivalled. < ¢ ;
- Inwn exciting _QCW"de\;cTopxnent, all this has d{angcd.-Nu_dear_ Mag- o
, nefic Resonance (NM R) has revolutionized the basic qualify. of computey,” :
_thought. The'slight frequenty differences ixi_,\thgr magnetic fields of nuclei
A\ 'detectfxblle in"most molecular mr.n;)inatiplns, have, been used for. degades

y @

o

" to identify the atemtic components’ of'dlmosg apy- substance. I the late @ -
70’5, g scientist by the name of Raymond-Damadian! adapted NMB'S to ’ .
the eatly.detection of cancer cells. Now, it his become possible to, record, B

.on infinitesimal chips, the difterences in magRretic fields of npcl'ei whigh
. occpr when the brain is’engaged a’ctiveiy in thought.” Sevegal minutes of
brain activity can be packed into one cﬁipf At first, the interfacing of)
these chips with thé morgaraditional parts of the cqomputer Eosed real dif
ficulties tQ scientists” These dificylties h,ave' now been overcome and we
stand at the threshold of an electronic revolution unlike anything ever
experienced before. - ) ERE . ST ‘
Ahthough we still do not fully understind hbw human thought pro-
esses work, we have succeeded . in harnessing these processes within
¥a computer structure. In some Jumited ways, we can combins the <rea-
tive, flexible qualities of human thought with the-speed and reliability -
®that has come 10 be associated with computers. B '

L.
i

;T Hélen Keller's Search for F ulﬁib;zent' . - \

Deat and blind from birth, Helen Keller spent the eaﬁi‘y’?pai‘t of -
hemychildhood unable to express her inner being in térms that might
be shared with others, or to receive fronf others insights intq the ature
of her cxistence. She was a child surrbunded ‘by objects she could touch’
but r'x_ot name; she stumbled across similarities which she had the pofen—

. tial to recognize but not the means to“express; she could fortlle "and
\ know affection, hut the idea of love "was somiething she had to create

alone. . ) > : . , o ' ! . /‘\
" That she broke through the bagriers and claimed her humanness
has touched a-chord ‘of understanding in several generations, The denial
of human fulfillment was, in her case, so primordial to the nature of our

I

/

i
'

: \
. \ .
- tRaymond Damdian. “Ficld Focusing Nuclear Magnetic Resonance (FONA R\.): \
Visualization of a 'TAmeor in a Fine Animal."#’c:’mtc 94: I450-2;:Déccmber o, I97t2[;
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© LIFELONG LEARNING: A HUMAN AGENDA  ° .
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exxstcncc that we cm al} share thh hcr the excruidating frustmtmn of

that denial. - o .

..

We live, however, in i timé when the circumstances of the world

N -

-
coe

g .uound us have beceme extremely complex and distant from our, original

netds for sun’xul, The unfolding of ourselves into this world is neces- -

- s:mly O strange,

&?oniusmg 'S0 unprtdnmble th.n the nature of htiman

fulﬁlimmt has itselt become.a’perplexity.

/
,Of course, to be upable of listening, speaking, reading, wrmng is
stxll basic to the individual's “interaction with the world. Once, these

abilities might have been thought sufﬁ(iem in helping. each of us to .
achieve fuller insights into the meanings of human life and to move

tmmrd a determination of how that life is best led. But once, we were

mmwaxc of quaytum: black holes that engulf zm),tlmxg whxch happens
along into apparent nathingness. Once, the pomhic annihilation of the

world was a capacity attributed only to God, uas was 1~ mutation of

genes and the determination of when pregnancy would begin. Once, -

deciding how best towlead our lives luy within the range of our senses

or the immediate cxtension of them via relatively simple tools. Having

a “good” job wus a survival need that occupied much of the time we
spent finiding ourselves in the-context of our world. Once, we felt sure

about the basics.

-

-’

S Seéing is Not Enough

~Although the \cw York State
.I.c'gl.sl‘nme enacted “The Pure
- Water Program” in' 1964, a
year study of . the Hudson River
waters, complettd in 1977, con-
“cluded that mudx of the nnpxmc
ment  made
only. o

The wute‘rwu‘yﬂ looked and
smelled clegner, but its de: xdlmcss
had, if an}thmﬁ,nnuuscd The
state program-emiphasized the elimi-
nation of “traditional” pollutants
such  as “wsper?led solids” and
“colifornt bacteria,” while it al-

was it appearance
.. .

Jowed - such hazardous substances

“as“ beuzene, ylychlm‘inuted bi-

N ¥+

-

twdt

& s

phenyls (P(AB s), xylene, L)dohex-,
to be dumped into the o

ane, etc.,
river waters.
"Usual water treatments are inef-
Aective against these manufactured,
toxic chemicals. Communities tak-
ing their drinking witer from the
-Hudson may ingest significant levels
of chloroform, bromodichlorometh-
ane, dibromochloromethanewy and
carbon tetrachloride, none of which
were ever intended for human con-

sumption. The level of chenical

toxins has been so high/that most
kinds of commercial fishing along
the Hudson have been baniied since
- February, 1976.
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Comhmittee Reflectionis on Human Fulfillment - - - S
é _ ]

The complexity of owr’ present circwmstances seems to have left
many of us out of touch with our world almost as effectively as if we”

~had been born deaf and blingl. It is not simply .that our senses have,

fuiled us—-they are still‘adequate to the daily unfolding of our lives—
but in order fgr us to be capable of dealing with the &-st;iny of human. *

ness that is now within the grasp of humankind, wé nust be in com-

- not to take over the directions of humar

mand of skills quite distant from those we use in opr day-to-day world.
These aré skills farless mmpiehcnsible in terms of humansdrama thian
those so-valiantly fought for by Helen Keller. Imlekd,- they are almost
boring! Neverthelesy, if a handful -of intellectually specialized ¢lite are
destiny, we mtst become com-
petent in such skills as developing and uling computer languages; pro-
grammung and manipulating an array of plechanical devices that enable

us 1o explore the universe as well as giv own intindate biolegy; and

applying a range of vational systems from information thecory to statis-
¥

RIC

)

tical analyses, .

Just a short time ago, skills such as.those mentioned might have
been irrelevant to human fulfilhinent. Now, they are basic if we are to
Rcep in touch with the realities of our present. circumstances and the
power that humankind can wield. But are they engugh to assure human
fulfillment? The complexity of life mounts as our goals become more.
and more obscure. Several generations have already been bora into an
environment” of .continual change and an exponential increase in what
18 tuken to be common knowledge. The-‘ urgent gquestion is where are’

.

we headed?. ‘ . - S .
It«is not, however, that the young are immediately aware’ of;t}é'
extraordinary influence that technology and burgeoning knowledge have
upon their lives.” Like Helen Keller, their learning is filled with .the
development of their senses. As soon as they urc\‘bumn they begin to
learn. (They do not need a formalized system of education to decode the
experiences of their daily lives. However, some of their most important
experiences cannot be fully compréhended without the ability to abstract
insights.from events often not observable via the natural human scrisas.
For example, on a spring day, the Hudson River may a,p}max';jévc y
and even clean to the .naked eye while chemicals pollute the waters with
dangexs both predictable and unpredictable.. It is difficult to measure the
import of such dangers when the river still looks -as it used to look in
one’s childhood. To cope adequately with- such phenomena, ability to
deal with statistical and chemicat evidence and ability to think abstractly
about complex cause.event sequénces are bare essentials. It is because
what children learn on'a daily basis is so very remote from such skills
th® the question of how educhtion should }xelp us all to fulfill our
Human potential is so perplexihg.’ At a very general level, it can be

Q
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" asserted that education ought to prepare us fo dedl with and achieve = .
control over the circumstanges. of” our timnes.” But whxch c:r({umst‘mces?
& 1 . .‘

‘w ) l "

To wander without purpose-in an aura of failure can
only lead to the. deepest: despair. We are ble in de-
qir. Somehnw, we must again beconte creators of and pa cnpants in
© ., our reaht)ir We must become the makefs af our history and ar cultare.

y ¥
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‘ The French Revolunon iy an exampie of the ultimate m human

IR . pxotest Mr. Greenspan inton ,At this class. '« w
That's a lot of b-u-l.k, mwi¥.Rico whispered as he buried ‘kis head
in the crook of his arm. Qt\ml'l the French Revolution! he thoughl. ‘What

would Greenspan look like in powdered wig being carted thmugh the . .-

. streets of New York? Oft with his head! d wonder if it{d hurt? Nothing R
7 o could hurt like my gut right now. (Jod I'm hungry! How much more can
' ' I take of this? /- ‘

s . ¥ He glanced at his ne watch just as the bell finally. rang, then
| asually swung his wrist in an arc that would catch the eye of Barb,
“cxrrent Numero Uno, ‘They touched, headed for the street and the
familiar "brownston€ stoop that served as headquarters for after-school '
meetings in the abgncc of a drive-in. A set of wheels sure wounld be '
nice. If he only knew how to drive. Eddie had ripped off a car from -
some visitor to thc Big Apple. Eddie’s a real operator. He really knows.
T They'd been out for a ride, but Eddig wouldn't let him take the wheek.

What chance did he have of ever péeling rubber down Chestnut Avenue? - '

~"He couldn't even afford the rubber. He smiled at his own¢joke agd
wondered what the Jock would say about that in phys. ed.! I could teach
the Jock a thing or two, he mumbled. . ~
What jou say? Barb asked. :
Nothin! T think I'd like to be a quarterback on the Jets. Rico
\‘mmth) Yeh!
- . You sure can pass® to me, Rico.

I3
L]

Rico had.seen some passes in the steamy farm slmck his f‘xmily}éftl
behind 12 years ago. He'd like to go back, see his old house. More than
that, hed like to see his dad. He didn't know why. Those were bad

o , memories. The Big Apple had gone rotten fast. There was never any- |

thing gookl to eat, not ex‘io&gh room to sleep. Everybody had money but
- them—uand gqn'xc.of their neighbors. The scénes kept gedng worse until
' the old man just cut out. Maybe he's back in Puerto Rico. Maybe he's

WRe ¢
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-gcnq to Alaska. Big monc) in Algsk.ﬁ He couid sund the coid Maybc

he's ;lnung trucks out West, That d e the life. Trucks or motorcyclcsA

“Anything to gct may from this ugly ue1ghborhoud and this stmhmg
' school E : : V-

o™ ; -

. ) - { . . ‘ . .
! e L -

o~ N .

‘ | B
- S "Hey, Mr. Gutlerrez, why did ybu décidé’ to be-

high school? Nothmg gooq ever happehs here, .

- /
_ T:  You know, my being here is nd acc:dent ! want to be here.
" Years ago | dnscovered how difficult it is for people like us to overcome
all the obstacles that keep us from reaching our dreanis, | had a

something goed in us’ instead of ali the bad. One ‘day he told me:

“Gutierrez, | think'you have a fine'head. And you seem to be interested
in science.” And he said if | wapted to go to college he would help .me- .

-get there. So | went to college and majored in biology and beca

teacher. | suppose because of what old Mr. Johnson did for -m lf"

-decided to come back ~rotten” school — like you call it — to see.
what | could db. : -
A C’ommcntary on Determining the Basics . . v

‘ . » : ; » [} L . . \
_ There should be misgng' the genﬁ'/iﬁ commitment of American
educators to the education of all youth nor of society to effective public
education. However, \nthm the plurality of American sbuet) there is

ng single ac;.epmble articulation of these commitments. To be educated

eans different things to different people. The old medel of the liberally
ucated person 'is no longer-adequate jor widely understood. John
Gardnershas called the fostering of individual fulfiliment and the nurtur-
ing of Tree, rational and respons:blc mea and women "'the great basic
goals” of American educatiom? This is a noble visian that will receive
- wide support but it suggests a miulliplicity of aims and- an arca of
enzial conflict between personal desires and national aims. One re-
s¢ to the conflict has been recurrmg calls throughout our hxstory

fer a rc?h to the basics ascommon ground for all citizens,

The concgyn for the “basics” may be one of the rare instances in -
" the history of American pubhc education when the ideals of most edu- -

cators and parents have m.ztc_hed If the results of Cxalup polls and
" Phi Delta Kappa goal de\elopmem exercises’ are to be believed, there

"t John W. Gardner. Gouls for Amcncaru, The Repar: of the President’s Commiis-
sion on National Goals. New -York: American Assembly, Columbia Umvcmt} 1960.
p. 100.

* Phi Delta Kappa. Workshop Packe: for Educational Goals and Objectives. Bloom-
ington, Indiana: Phi Delta Kappa, Inc, N.D; and The Gallup Polls af Attitudes
Toward Eduation, 1969-1973. Bloomington, Indiagd™\Phi Delta Kappa, Inc, 1974,

! ' i o
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come a biology teacher and end up worKing in this rotten -

" teacher in high school who had "been to’ Puerto Rico and could see -,
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is‘more agmement :ﬂ)out the primacy of the basics than abbut any othc.r- .
educational concern. In addition, thé practices of educators and the =~

patternt of cofumon cwrricula described in studies by Good.lad + Jackmn,
and many others suggest that more attention is ngen tq the basics gs
typically defined, than to any other aspect of curuculum If ;.h&e data

- are accurate, then wlmt is all the fus: about?

As James L. Jarrctt“ has. pointed out, we all want to -define hasxcs
in our own way, but the meaning of “basic education” is not self-evident.

lThe basics miny be expected to include not only the three R's (a too

%

narrow and stultifying limitation) but also language, grammar, science,

history, ‘geography and other nineteenth-century traditions presented_in/

.the traditional way without recourse to contemporary computer pro-
' vgrammmg, environmental studxes or other relevant content, materials,

- ‘or application. Tradition may be strong enough to permit the inclusion

of art, music, and physical education, but these at best-hpve halfhearted
support. More commonly championed’is the concern f6r discipline and

_ control of both body and mind. In addition, a f4ir segment of our

population includes preparation in whatever may/ be considered funda- .

" " mental for seeking, ﬁndmg and keeping jobs as part of theif xdca of

the basics.

} The traditional preoccupanon with- narrov.}y perceived bzmc_s re-
sults in students being less inclined than ever to go to school, to enjoy.
school,"and to be Stxmuh;ted by it. As a’result, increased attention must-
be given to mammfnmg maotivation, cstdblxshmg a broader array of goals,’
and creating supportive learning environments which will reinforce the-

natural desire and emhusmsm of youth for learning.
¢ i

\ N MONDAY MIDDAY NEWS BRIEF

Y
- DESPITE POTE'NTIAL DANGERS DNA' RESEARCH CON-
TINUES . . . Our screntnsts are taking every precaution to

guarantee-the safety . .. ENERGY PROGRAM LACKS PUBLIC

" SUPPORT . indecxsxon continues to mark the Pressdent S

efforts . . CRIME LABELED MAJOR SOCIAL DlSEASE BY
EMINENT AUTHORITY . Looters calieh’Wlsfsts in a free’
society . HOUSE ETH!CS COMMITTEE FIRES ITS COUN

¢ John Geodlad et al. Laoki ¢ Behind the Ctassroam Door. Worghington, Ohio:
Chxrles A. Jones Pul‘\hshmg Co., 1970. p. 120, »
* Philip W. Jackson. Life in {Classzqprms. New York: Holt, Rinchart and Winsiqn,

- 1968, ‘ ‘ C /- . .
L+« *James Lo Jarrett, “I'm for Basics, But Let Me Define Them.” Phi Pelta Kappan »

59[4]: 285-39; December 1977,

.
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Csse Study of a .Small Toun (1956 1976)

N
Somc fol Ks just viewed the death of the town as a natural part of
the lite udc There is a time to live and a time to dfe,” some said
sagely, But Tom and Annce. Iooked with rage at )?re impact of human
neglect and indifference on their town. Sandy Cove had been a q
seaside town on the coast of Oregon. Only a few wgars ago the, bl
waters spprkled as the waves rolled in against the rocky coust. Seagulls

e

‘

circled overhead, and otters played and swam just off shore. The economy
of Sandy-Cove was based on logging fm* ‘the coastal forests, fishing and
-some small. farming oper rations, (‘h'mgc had come slowly at first; only
a few people had spoken out against what was lmppemng Tt seemed
in the beginning that it was only a summer problenT:

st a seasonal

swamping by the tourists. . -
Then Sandy Cove was discovered by the traveling caravdns of vaca-
tioners. The beautifuk clear coastline was asgaulted by a spreading wave
of buildings and people. Mobile-home parks, marinas, fast food chain

~  restiurants, niotels, and chockablock condominiums descended® on the
shore. Narrow ribbons of asphalt widened to browd, fast motorways wit

\jmpléx loops for cohvenient on and oft ramps. Thousands of people
i

»

ith leisure time on their hands were welcomed by other new business ¢
- people cager to turn®a “dollar quickly. Some of the oldtimers objected to :
the change, but no one spoke of zoning or planning. Growth produced ’ /
growth. The sunumer people bqpan taking over; before long, many we
. remaining vear-round. Factories appeared and even more people came.
Sand dunes were leveled for buii{iing; inlets were filled with dirt and
debris to provide a found ation for sca-view lots; the river and waters g
became the dumping grmmd.s for factory waste and human excrement.
The shoretine was destroyed as a habitat for marine life. Plankton, the
basic source of food for- fish, absorbed the poisonous wastes dumped in
the water and passed these toxins on to the fish and through Lhem to
the people of Sundy Cove. ‘
A mysterious epidemic of ancph.t itis struck the town. It was traced

> virus found in the local fish. The panic px_c)duced was not immediate,
wut at fust only an unecasy undercurrent of dismay and fear. One py one

the motels closed gud restaurants stood empty, Thé factories began to
- shut dawn. ’IM;!SC(K on. wood products found the.supply of raw

Q
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16 LIFELONO LEARNING: A HUMAN AGENDA -,
materials diszéearmg Those based on the fishing mdustry cquld - no
; longer sell their prodycts because of the threat of congamingtion. 4
LT It took only 20 years from start to finish, Tom and Anne.
' ~ childhood friends, ten years old and in the fourth grade together, when
the first motels began 14 go up. By the time; they were 15 the sky was
filled thh thie smoke from factory stacks. When they married at 20;
"Tom resisted working in the. factmy He was one of a small group of citi-
zens who tried to organize the town to save its coastline. ‘Thete was talk, of
o course, but x}a\strong action. ) ‘

When their son was nine years od Tom * and Anne made the
decision to-leave Sandy Cove, hoping to find a safe and. he.xlthy place to
start again. Perhaps it was still possible to restore the coastal area gnd

make. it again habitable for hum:n*s as weH as other forms of life. But!
- - to choose that uncertain course weuld commit their son to a lifetime
’ + of work redressing the wrongs of only two ‘decades. As much as they
. ~ loved the land and the sea, they loved their son more. Now Anne and
Tom were giving up, .too. * E
. — ' . e .- ;
. . An Open .Le;tter ‘ . %

~ . Mr. Bditor, We Disagrée

?C/ - The New '}'fozi Times lead edi  There is) far more danger of riu- -

torial last Thdrsday, March' 24, clear prefiferation from the exist-

called on thcmninistmtion eale of numerous small reprocess-
to act  to pateguard she earth “ing facilitfes scattered. ground the
against the mcn.uu/[ tonium”  world than from large, pcrhzips
by stopping work en the breeder  multinational, centers  operating:
reactor “and .prohibiting nuclear under ingernational controls. We
" fuel reprocessing. We disagree. believel the only practical way to
kY T We cant turn the clock back.  reduce the e proliferation threat
Plutonitm has been produced for  from nuclear power programs is to
many, years. It is being, produced  have spent fuel returned to the
now by .60 nudlear power genera-  supplier nations in exchange for
tors in the United States and 18 low-enriched uranium. To avoid
! :in I8 other countries. Spent fucl  large accumulations of spent fuel
o rods cogtaining plutonium as well  and heavy energy and fmctgxk‘ :

as unburned uranium are accumu-  change drains, the supplier cou
lating in Ractor storage pools all  tries would recycle’ the recove d

over thie wor products in their own reactors.

' AMr. Raymond C, Baxter, President
Alhed-General Nuclear Services

*Exccrptx bffom 2 pu‘id ads;ertiscmcm in: The New York Fimes, March 81, 1977,

sop- 3 ' - - \
~ A .
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NS ) NEWS FEATURE "1995 -

A One of the best kept secrels dn the long Mistory of the National Sci-
encé¥Foundation broke this past week. It is only through the persistent
.efforts of reporter Angehfl hurman of the Reston chayune that the
" full story has been prmted \ - . ]

In 1991, the Natipnal Science Foundation funded a project which T
propased tor incorperate a Nuclear Magnetic Resonance Chip Computer

.into the fuel combustion erfine of a lightweight jeep. The objective
was to adue\\e the flexible’ Tegulation of the #ngine's operations so that
fine .xdffxatmems to changing dri iving condftions could be made by the
-engine. If the -engine could mak splr lecond adjustments, not only
“would the fuel savings. be considegable,” but general wear And tear on
. engine parts could be significantly reduced.

Y The, project was successful beyond all expectations. During the first
trial run of ‘the. jeep, the NMRC computer wgg able to initiate engine

.xd}ustments according to.road conditions. Duxing the second run, under- .-

taken dn arctic-like. condxtsons the engine unexpectedly initiated not
‘only the planned ‘xdjmtmcms but the speed and direction that the jeep
would follow. The jeep escaped the control of the driver and turned
back toward the warnith of the hangar, where it had been stored. When
the driver tried to turn off the ignition, the NMRC computer refused -
to allow the engine ta be shut down, turning the key back to ignition
almost as soon as it was turned off. Apparently by accident, one of the
test observers was hiit by the jeep and suffered a brokeo hip. That was
when the driver decided to puncture the jeep's fuel tank. With its energy
source exhausted, the jeefy and its NMRC computer ceased to function,
to everyone's. relicf.”

If nothing else was le the project, it was rezﬂiz’éd*\lm( (
giving harnessed human thougNtprocesses (NMR chips) mobility couly
comport significant dangers. Human thought augmented by lmerfacmgs
with computer capability may be so far superior to, natural human
thought as to threaten our control over computers. Wegmust understand
more fully the nature of human inteligence in order to know what may
happen to that intelligence when transferred into an NMR chip.

#
Committee Reflections on Technology N
A

Wé seent to be pawns in an inevitable, worldwide tragedy, written

Wto our destiny by technology. We go on mass producing and selling,
far and wide, nuclear weapons that promise the earth's demise, and then

_ wonder if we arc not’mad. We go on increasing our consumption of the
earth’s fuel supplies even thouglt we know that something must be done
~to modify our consumption if we are to avert disaster, We pollute th§

Q
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very environment that supports our ‘survival, and then ms:mely ‘talk,

'Jdmxttcdlv in dispassionate ways, about the economic trade-offs-of having -

more jobs in exchange’ for somewhat less breathable air. It is almost as

‘1f the tcdmoio;.,zc.x -industrial complexes had taken on a will of their

own and had escaped even the cantrol of their own executives, who,
_after all, museshare with the résp of hum.mxt) the tragic results of mind-

- less techuological progress, Technology scems to be telling us how to

live whether we like it or-hot, and too many ot us hive either given up
and fallen tnto apathy, .xlimnng the tide to take us wiaere it will, or
retreated completely into a posture of doing away with all technology.

While technology scetus to be pushing us toward tragedy, it has,
howew hclp{d us to escape many of theftragedies that were ohce a
al part of life. The simplistic ufjcmsin of tectinology ignores the

nm'n contributions - that tec chnology has ‘made to a better quality of,
MY

bdiman [ife. Because -we | have puorly mtinaged the incredible powers
proffered us by our technological-industrial complexes and thE, slowly

.‘%"hnq’mshcd our control over them does not diminish the nmgmﬁccnce

*of the gains they have helped us make. The cxplosmn of knowledge is
not just a prosaic phrase of twenticth ccmuxy writers, but a true repre-
sentation of significantly richer insights into the structure of existence.
" The inordinate. over-consumption of material goods by Americans, while
perhaps a.squrce of shame; is also tangible evidence that technology can
achieve a levei of production sufficient to' the basic needs of humankind.
To retreat from the successes of technology would not only be folly but
inhumane. It would be inhumane to return to older, s&mlled ‘organic”

methods of farming and condemn millions, perhaps bil lions, of people

Y

o starvation. It would bhe inhugane td dcny the benefits of medical

Progress. to the millions who would othmwme die of such diseases as
smuallpox aud infautile p.x;al)su It \xould be inhumane to allow the
ravages of winters and ms?xfﬁuuxt food supplies to so occupy our cforts
as to permit only a small élije the energy .md time to explore more fully
the meaning of being himan.

Fof those of us nuthu willing to retreat nor to wailuw in senseless
apathy. the question is one of regaining control, of learning how, once

again, to direct the t;"(hnulc);,v that is, after all, no more than the sum |

of uln rattonal efforts to gain command of the circumstances mrroundmg

q:,:r fives, That s iy considerable for we have speng centuries and hosts:

of pritliadhit mind s prodrucing the knowledge that now seems on the verge
of taking us over. We were so set on ac quiring knowkdgc and its prac-
ticsl applications that we failed to develop ways' of man: aging what we
had produced. In the resulting value gap, a hypothetical economic model

known as “free enterprise” has operated as though it were a sufficient
basis for making farreaching velye ladegAlecisions affecting the nature

of our ‘yc\ n‘t merely econowically,” bug socially, politically, intellec!

tually, dnd personally. We have allowed companies which have achieved

- 23
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bq,get the, little buome ali n.ned If dcmocrﬂcy is to)survive at all,

technology must be -brought

enterprise must be placed i/the total context pl respect for the indi-

vidual rights of all hdmankind. :
. Lo | _

) _ . - AN

vl —

A ’ Technology has given us everything. Dial-a-prayer,
e Dial-a-joke, Drive-in mortuaries. Who knows what's to.
come? Dial-a- Ph.D.2 Dial-a-patriot? Dial-a- physical? Dial-a-terrarist?

. 2

LY

. brought to you by Preparation-O fdr-in'imediate relief

. PEACE EFFORTS COST. 2500 ENGINEERS THEIR JOBS

. FORCED RETIREMENT DECLARED UNCONSTITUTIONAL

. PCB'S CONTAMINATE MOTHER'S MILK . Y . Health
officials announiced today that all nursing mothers should
report to their family doctor for te{s'ts ... Millions of Ameri-
. cans Move Toward Simpler Life Style . . . RIGHT TO REFUSE
MEDICATION AND LIFE SUPPORT MACHINES CONTESTED
BY DOCTOR'S ASSOCIATION . . . STERILIZATION OF
BLACK TEENAGERS REPORTED . . . Records Reveal
Government Authorization . . . RELIGIOUS CULT PROLIFERA-
TION PERPLEXES COURTS .

N . _r

~

«
" A Commentary, on Human Fulfillment

One's capacity to relate to the past, present, and long-term future is the
uniquszcharacteristic of human existence. The fact that we can§ook back and
see ourselves as we were in the past and project ourselves in self-conscious
imagination into the futurd for weeks, months or years makes intelligent growth *
and change powible | :

' William W.mh editor. Counseling Chu’drcn and Adolescents, Berkeley, Cali-
fornia: McCulch.m Publishing Corporation, 197.1 p.21s

.- 2'4
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20 | LIFELONG LEARNING: A HUMAN. AGENDA

. s . . . .
. . -

While learning has always been a natural and essential trait of

humanity, we wonder about the relationship between learning and self-
- fulfillment, between seif- tulﬁllmem and human fulfillment as these occur
for the broader social collectivity. Is learning rélated to self-fulfillment?
. To what extent is self-fulfillment related to human fu‘ﬂllmem? Can ong
achieve human tulfillment in a'socig! collectivity without achieving self-
, fulfillment? These quest\om are dithcult to.answer. Defining fuiﬁnment

1s 3 monumental task. ¢

Are fulfillment and purposiveness related? The “‘gnawing cmptiness
Jlonging, frustration and displaced anger” which can take over a person
when his potential is not fulfilled would seern ta be the same kind of
reaction that also characterizes a sense of lack of purpose.? Fulfillment

- - seems to encgmpass both the adlievement of purpose and of potential,

' and yet not a pprrf)oses nor all potential securely relate to fulfillment.
There is necesdary ifiteraction between these and the tenor of the times.
Every historical period sets images of successful fulfillment agairst which
each of us can feel as well as estimate our own fulﬁﬂmerft

The concept of. fulfillment hinges on an aitay of purposes and

N potential derived from personal values, emotions, aspirations, intellectual
processes, skills and cultural settings. For different individuals, self:fulfill-
ment may mean status, money, power, a beautiful life, a. career, or a”
balance between ego and altruistic motives.

The human being, however, dees not stand alone but-s also fulfilled
as a member of a larger social group. In this sense, fulfillment may de-
pend on the achievement of cultural pluralism and polxmal democracy,
or making public facilities such as hospitals, utilities, and schools avail-
able toall. ’

T'o consider fulfilimrent in terms of society as a whole raises more

.. -questions than answers. On one hand, the individua} frequently inter-
prets society’s demands to be too prescriptive and oppressive. Conversely,
« 7 society often Pcrcexva“he individual as not conmbutmg to the greater

gooxl of all—of lacking purposes that contribute to society as a whole,
There i1s an abrasive but nevertheless intimate relationship between the
purposes and potential of the individual and those of her society, ‘which
confounds any precise definition of fulfiliment True human fulfillment
may well be in the achievement of a bdhi'nce between the demands of
the mdwxdu‘}d’ and the demands of socﬁ:ty It 1s through society that a
person’s identity emerges, buft unly if the powers exetted by. society over
the’ individual do not oppress her autonomy and ability to create and
modify the values of her society. One must be able to deal with societal
concerns and demands cffectively so that the needs of one’s own self-
fulfillment may also b<. honored. .

*Edward T. Hall. Beyond Culture. New York: Anchor Prtss, Doublcday % Com-
pan;‘. Inc., 1976. p. 4. .
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0 . N
. Muman Fulfillifent is:  © ‘ e
LA ~ a steak on<every barbeque; :
®htwo cars in every garage, . -
- a C:B. in every-car; T M
21/, baths in every house; T .
a boat and trailer in every back yard; : .
‘an R.V. with T.V. in évery driveway- ~ = . '
¥ college degree for every child. ’ o N
v D . . . ‘ i '

—————————— .
- . A ( -

'HAPPINESS’AND THE “AMERFCAN DREAM""
T Questiop:

“Generally speaking, how happy would you say you are—
very happy. fairly happy, or not too happy"'

. AMONG WOMEN'ONLY. AMONG MEN ONLY

Not Not' _
Very Fa;rly toco Can't Very Fairly too Can't
happy ™ happy happy say happy happy happy say

 43%  47% 109, |, ¢ B7% 54% 8% 1%
.38 57 5 ¢« - 35 60 4 1

13 62 17 2 21 58 19 2

: less than one percent.

" UNITED STATES

Waestern Europe

- Canada

 Westarn Europe

UNITED STATES

Canada

_Question:

Western European resu[ts mctude interviewing completed in
France, italy, the United Kingdom, West Germany,_ Nether-
lands; Spain, Belgium, Denmark, Switzeriand, Finland,
Sweden, Norway, Portugal, GreeSe, Austria, Iceland, and
Luxembourg. '

“Thinking about how your life is gc‘ing now, do you think
you would Ye happier if things could be chan about

~ your life?”’

(Those who said "yes" were asked the following question)
_“Would you like many things about your fife changed or
}ust few things?”

»

- AMONG WOMEN ONLY ] : AMONG MEN ONLY -
Yes

- Don't

Don’t

Yes No know | ; NAo know
589,  38% 49 63% . 349 39

58 35 7 63 .33 . 4

54 . 44 2 54 43 3

Magy  Few Undecided Many  Few Undecided
119 459, 2% 14% © 48% 1%

6 51 1 10~ 52 1

6 46 2 8 45 1

» Thé Gallup Opinion Index, Repert 128, March 1976. p. 28.

- 26 N ‘ //



L+ - 22 LIFELONG LEARN%SG':AHUZ\&AN'AGENDA

-~

: IDEAL LIFESTYLE"
" Quastion: “Lets talk about the ideal life for you personally, Which one af the
L alternatives on this card do you feel would providé the most interest-»
dng and satxsfyinq ife tor you: personililly?”. (Respondents were handed
.a card with five alternative life-styles.) ,

AMONG WOMEN

: - . . Married, T,
¢ . N > Married, Married, NO . “
S : . Married, . .NO children, children, N
. . L children, children, . NO NO. Single, N
. *full-time ° full-time .full-time full-time fuil-time = Un- - .
: \ C . jeb job job job job  decided
SN\ [ONAL 2% 6% 4% 3% 9% 6
; hite - 32 5 & 3 '8 N
- ¢ Non-White Y 39_ © 15 25 3 16 2
oo EDUCATION . . ‘
: " Coliege 37 11 34 3 10 5
. High School 31 3 - 49 3 ) 5
" Grade School 32 6 42 5 7 8
REGION ) : . . .
East n 38 V5 39 4 9 5
Midwest : s B 5 51 2 8 . 5
South. 32 5 . 46 2 6 9
S West 30 6 40 6 15 3
~ .. AGE : ' - ) ~ ’ ‘
Total Urlder 30 40 6 37 <1 14 2
. 1824 years ~ - 45 8 31 1 15 * -
- 25-29 years 30 4 48 % * 12 6
. 3049 véars 36 4 - 48 : 2 & 6
- 50 & older 24 6 45 6 10 8
INCOME -~ - . ,
$20,000 &.over 41 9 37 2 6 ‘5
- $15,000:$19,999, 38 7 41 - 3 4 7
. $10 %-514,939 30 4 54 F 3 5 4
$ 9,999 24 3 50 2 15 | 6
5 000-$ 6,999 35 2 39 11 i1 2
, S_SDOO-S 4,999 31 6 44 ¢ -2 .8 9
. Under $3,006 27 11 34 2 19 . 7
P POLITICS ' '
Republican 29 4 54 3 5 5.
—_— ' Democrat 32 6 41 . 3 13 5
! o lndependent, 37 6 41 3 &- 7
- RELIGION - - -
Protestant 30 5 49 3 8 5
Catholic  *- 36 5 40 4 .9 6
OCCUPATION ' ‘
«  Professional & ' , v o
.. Business . 35 8 40 3 7 7.
Clerical & Sales 38 \:) 33 . 156 4
Manual Workers 35 ' 4 46 3 8 4
Non-Labor Force 27 4 48 , - 4" 8 9
CiITY SIZE
1,000,000 & over 34 5 38 3 15, 5
~500,000-999,399 29 13 38 3 10 7
50,000-499,99%¢ 35 3 45 » 3 8 6
2,500-48,.999 39 6 38 | 3 9 -4
. - Under 2,500, 26 5 53 . 4 6 6
: : MARITAL STATUS -
e - Married\~ 32 5 52 3 3 .5
- Single 33 | 12 ¢ 1 4. 27 2
Have children ™ 35 4 49 2 6 4
Have no children . 29 7 39 4 13 8

‘% lass than onc percont.
“Ibid, p, 30 C -

~ . . L]
. - .
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. Self-Evaluatian Questionnaire Y
Please mark an )((' in the approprxate\bc& <
~%’—— \ : .. , " eUnable
» P Yes No ta answer
1. Can you define himan fuif:iiment? - OO~ O
1.1 Lifelong tearning? . [ O Cl -
-/ . 1.2 Intentionality? O ) O O
2. Can public education suppgﬁﬁqpy of these? O o -
2.1 Should it do so? O S 0.
2.2 Would you be willing jo pay forit? . O ]
Y Da you feel better nd that Your eyes have v "
sKimmed these questions? O O. O
3.1 Did the questiens turn.you off? 1 o' O K
3.2 Wouid you do away with ; T :
o questionnaires? p ~ Hhe O 0.
N.B. IF YOU ADD TO THIS QUESTIQNNAERE YOU MUST ALSO ADD
YOUR OWN BOXES. ‘ .
., :

. A Commentary on the Intrzi-Gc;neration:il Crisis of Identity

3

" We have talked so long about the difficulties :msmg erm the
“generation gap’—especially abotit the difficulties several generations

" have found in communicating with their chiddren—that we have over-
: loaked a mord ¢ im.oncutmg phenomicnon, one that risks tearjng our

?[KC I

individual mtq.,ntv to pieces. Today tuhnologxcal ch 1ange has cope to
mesn that”the expericnces of our own youth—that we came to know,
love and believe in as childién—are no longer relevant to our adult-
hood;
adults; the images ol reality that we came to depend on: as- youngsters
are not the fmages we can va lidly hold as adudts. Most of us still cling
to the image of good family life that was idealized for us in childhood
evén though if seems that kind of supportive family structure is dis-
appearing. We still cling> to the. work ethic and _the dignity it gives
people. even though eur technology strains towmd phe eliminatjon of
work and we know there are not enough jobs to go around. We are
caught in an “intra-generational crisis of identity.”! ’

Somchow, we must relate the images of our youth to the w Ty we
live as adults. We need to bring our yo\éthfui expenences togeth[ with

the experiences of adulthood in an ongoing conscious stream and not as _

dispurate bits and piceces, There can be no human fulfillment unless we
arc toge&hcr within ourselves. '

.

* John J. }clinck cditor, Improving the Human Condman A f’rr:cu(ar Re-

sponse to Human Realities. Washington, D,C.: Association for Supcnilion and Cur-
,riculum Development, 1978, p. 229. -
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the ways we grow upgwith are not the ways we can live with as-
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"HUMAN FULFILLMENT = Individisal Fulfillment == Societal Fulfiliment

“The goals of schooling can neygr-be fully clarified until the nature
of the interactions between the individual and society have been clarified. -

~~ This is a necessary prior step.‘Yet, even while we grope, we must go on

dccidx';ng. Eveén while our goals are not clear, we must go on. = -

Commxttce Rcﬁcctxons on vamg WII‘.h Others

We cannot approach human fulfillment unul we Ieam to talk to

ecach cthtr about .

'— individuals scekmg fulﬁlhnent ' S
—thle int -generational crisis of xdentx:y

. ~- communities seeking fulfillment ;
-— persistent human problems. -

\

Learing to livé with and among others, with mutual respect, under-
standing, and constructive compromise is more necessary now than ever
before in human history. In a world with distances between, human
beings shrinking as a result of communication and transportation. tech-
" nology and populatlon growth, =the conirontation of human differences
reaches proportions previously unknown. Such differences encompass tbc

interface of nations, of rich and poor across and within national bound- -

“aries, differences in cultures and ethnic groups, differences between sexes,
between age groups, and between subsets of communities. Barriers to
understanding and communicatiori “abound in the face of differences
in appcarancc', cultural practices, values, Iife‘styles, - aspirations and
expectations.

Learning to live with others, mammqmg a quality of mtcrpcrsonal
relationships which accommodates to differences while at the same time

nurturing human and societal fulfillment, is essentigl for human survival,

This issue has been stated so many times in so many ways we recognize
it as a truism. Yet, it remains an overriding ‘concern for all who refiect
on the human condition. ‘ '

Thc experience of each person includes Icssons in human inter.

-
o
!

X
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action. That is.a fundamenml aspccc of growmg up. Yet thes: lessons
scem not enough to overcome the difficulties in communication so typical
- of our times. Perhaps, with deliberate attention, learning experiences can
. be planned to provide opportunity for the de\elopmcm of constructive .
- modes of human interaction. The qucsnon is whether the schools can
be the vehides of such attention. Can they mtend to teach communica-

- position on. any individual or group of human beings? Indiv

tion while not imposing particular styles of interaction or a sxgle value -
‘sonialities and needs differ; all human beings living in a pluralis

per-

world

‘S:,dﬂf recognize the range of human behaviors and understand one
r better. We urge the schools to do this. We are not’ surc they can,

‘

WEDNESDAY EVENING NEWS
School | Bond lssue Defeated Agam
OPTION PLAN SCHOOLS OFFERED CITY WIDE

‘As part of a plan to meet man-
~dated integration yuidelines, the

 City School Board began a cam-

_paign to seH parents on the merits
“of altematwc school offerings, | K-12.

-

UNIVERSITY ENROLLMENT STABILIZING

PROJECTIONS OF TEACHER SUPPLY AND
| DEMAND GLOOMY .

"A recent HEW pubhmtmn on
the education pmfes.sxon concludes
.owith . the teacher surplus is
likely to continue ynd even if the
assumptions leading to the Iowes:

ENERGY CRISIS

projections of teacher supply niatej
rialize, there will be about half as
many more persons av.nlable as

openings.”

HITS MIDWEST

S( HOOLS RECE.I\’E. LTOWEST PRIQRITY

Schools face an xmmcdmte 50 per-
cent cutback in eclectricity. A
‘spokesperson for the State Regula-
tory Commission said schools and

churches must mget the most string-
ent requirements as they are not
essential to economic stability.

"NEWS FEATURE 1978 -

- How do Americans feel about education; What du they expect? What

do they attain? Consider:

30
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e A study of young adults four years out of high school revealed
that their high schoeol .upxmnons for education have far exceeded ‘their
actual educational attainment. Despite this disparity educational dspira-
tions remained high. I fact, it was found’ that the sample was even, miore

strongly oriented toward further cduc.mon after having ‘been out of

high school for four years. )3
o Research conducted among bliack and white rural yt)uth in 19’?2

tioy they actually expected to attain.”Moreover, blacks were-more’ likely
th¢n whites to perceive structural Lxctms such. as lack of opportunities
angq lack of aid as hindering the attainment of their goals.

of &dhwcation, from kindergarten to university.

College textbooks in the U.S. are being revised down to the ninth

fade reading level. As the Australian publisher Rupert ] \Iu;dcck com-

dnented, ‘I think it is time for the U.S. to be as much mnce_med db()ut

e

spcc:ﬁc.:ily trained by an institution otVIm‘\l education,

3

its inner defenses—the inwer defenses of literacy—as it has been 'in its
great generosity in helping to educate the so-called Third World.”1s

e Most Americans tend to work at jobs for which they were not

-

e As hxg er cducation alters its content amd structure in order to

lure the new “student” (the adule part-time) some anticipate that post
secondary edueation may, in essence, become a new u)mponcm of the
feisure industry. 1 - '

o While the Carnegie Commission on Higher hduntmn hds found
the percentage of persons engaged in adult educatiow is increasing yearly,
it has also reported that: (1), “the avapage duration of a sustained learn-
ing cftort is considerably less than one year™; (2). the most frequently
given reason for studying is to learn something about hobbies or recrea-
tion. Vocational subjects aud generaf education ranked second and third
after recreation. Home and fumnily life, personal development, and, par-
ticularly, public aftairs were much less frequently mentioned.'?

410 E. Dunkelberger and Cheeyl AL Sink, “Alwernative Educational Attainment
Medhanisms in Finly Adulfhoad.” Paper presested at the annual mecting of the Rural
Sociological Society, Augitist 23, 1975, San Francisco, California; and J. E. Dunketberger
et abl “Fducational Aspirations and Attainment of Southern Rural Youth.” Puper

prosented at the Ruval Sociology Section of the anpual mecting of the Agricultural
Screntists, February 1974, Memphis, Tennessee.

concluded that individuals' aspirations for "how much education they.
warméudcd their reality-based predictians of how much educa-

'rently, there are 50 million Ameyicans enrolled in msmutxons ;

U fohn K. Thomas and Arthur G. Cosby. “Early Achievgment Patterns of South- .

ern Males: Racfal Profiles of Status Attaipment amd Mobilfly Amtmlm " Paper pre- o

semtecd at the Rural Sociology Scction of SAAS micctings, New ()xlum Louisiaua,

# Las dugeles Times, May 29, 10977,

* Sally Hefgesen. “Students of the Subjective.” Farpers 254 [1525]: 26-3%: June
1977 : : ) )

W Carmegie Commission onn Higher Education. Toward a4 Learning Ssciely: Aller-.
B B bd

native Channcls to Life. New York: McGraw-Hill Book Company, 1975, pp. 28-29,

.



‘s On a swvey of “slf- initiatcd‘; adult learners, only 8.5 percent .
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.cited a formal school setting as the }eammg site. most suitable to thc:u'

" .moods.18
: n Ny ‘ ) / i .
4 ' only took the regular course.” ¥

: “What was that?" inquired Alice. :
'Reelmg and Writhing, of course, to begin with,”” the mock turtle -

replied, “and then.the different branches of Arithmetic — Ambition,
- Distraction, Uglification, and Derision."”

Lew:s Carrall, Ahce [ Adventures in Wonderiand

[

Schools Reelingl'—Te.achers Alienated

- American "education is _reeling
from attucks which have mounted
in intensity over the past decade,
coming from all sides. Accusations
are leveled at the schools for the
“decline in academic standards. Stu--
‘dents and the public at Iarbe ex-
“press gmv.mg disaffection  with

LY

ie.xmmg opportunities offexed in

‘the schools. Serious financial’ pmb- _

lems cripple every program of re-
form. Growing disillusionment and
hostility reflect widespread aliena-

« tion of the schools from the society

“which- they serve.

High School Irrelevant — Why Go? Many Ask -

- A recent study. conducted by
John Flanagan, former head of the
American Institutes for Research
(AIR) in Palo Alto, California,
states that interviews with a cross-
sectional sample of 1,100 adults
over 20 ydags old revealed that they
felt their formal education  was
irrelevant  to  their Jater ljves.
Robert Gagne, Florid® State Uni-

. versity, suggested that the evidence

wWilliam Picrce. “Lifelong Education—into the Nation's Third Century.” Cojum-

from these interviews leads to the

. conclusion that a high school edu-

cation has little if any useful pur-

“pose. Flanagan believes that the

interviews point up a glaring defi-
(\“iCHCY in gdueation, a failure to
help studegts develop goals for their
lives.?® Individuals desiré and need
a sense of direction for continuous

“intentional learning.

bus, Qhio: Center for Voc cational Education, the Ohio State Umumty, 1976.

AXR-—-«NOO(L—-—G?S Palo Alte, Caiifornia: Amcnczn Insmmcs for Research, Ju

® John Flanagaun, An Empirical Study to Aid in Formulating Educa:ion?/o
e JE975.

‘[Kc
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84 Year Dld'REC‘E'\‘eS M. A}} Hlstory

- Since the age of 69, mem Mala-
bel, a retired California advertising
safesman, has dedicated his life to

receiving a “modern education.™

On June 10, 1977, at the age of
84, he received a master's degree
in history. His goal, is ‘to join a
university faculty im southcm
France.

When Maiabel first applied for
admission to college, his appli-

cation was rejected because  he

couldn't produce his school tran-
scripts  from  Turkey. They had
been; destroyed in the aftermath of

€

W h%le educators wrestle with the

problems of technology run ram-

pant in the world, students are
having the time of their lives Iez{r.n-
ing through playing with the new
playthings of a technological age.

Sixth graders in Odense, Minne-
" sota, have changed the process of

education by using videotape as the
medium for Itarmng fundamental

skills. They are teaching one an-

other basic steps in problem solv-
ing by recordmg on videotape the
processes they used in exploring a
mathematics problem. The class is
also using videotape as a way to
colleet information, organize it for
presentation, and present it clearly
and creatively. Since many of the
children have video playback and
recording equipment at hiome, they
are often able to prepare their as-
signments as. homework, One in-

. ™ Mark Forester_"The Old Man an
1977. ﬁ/

Work; War I. So, in order to sausfy '
“requirements,” he completed an
adult high school diploma and only

then entered the university.

Malabel has paid for his educa-
tion principally from his savings,

‘but he firmly believes that tuition

should - be eliminated for ,older
peoplet int orderto allow. more of
them to enroll- His message to
people who marvel at his’ dedica.
tion and vitality: “You have to
recognize the ‘goodness’ of educa-
tion."s0.

™~

Learnitng:‘ Fun With Technology

novative youngster, . planning a

winter vacation fip\with his par-
ents, presented two weeks of his
anticipated class partxc:patxon and
recitation on videotape to his
teacher. The cuirent controversy
in thid\case is over whether or not..
to count him present for the aver-
age daily attendance figure. _
Further use of ,technology in-
cludes the calculators that invade
classrooms throughoye the nation.
While children and ‘teachers may
have been relieved of the “math
blahs,” fear is raised in the hearts
of parents who are concerned that
their children will never be able
to do basic arithmetic without a
calculator in hand. "Not so,” say
the educators. “‘Children not only
leaTn more about mathematics with
the new tools, but have more fun

~doing it!” 3

the Dcm...‘m\:fm Angeles Times, May 25,
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—a I - What was that about school being fun? Math, fun?

(] Even with calculators? No way, Baby! Math is math, no
matter what buttons you push. it wasn't meant to be easy, and sure

~ isn’t supposed fo be fun! At least, not for most kids. Maybe the time

> will come when we'll all use pocket calculators just the way we wear

~ watches. No school teaches the basics anymore, like how to tell time
without a watch! | mean, really tell time. The same thing may happen
with arithmetic someday, but right now those kids better learn math in
their heads, not their fingers! A ‘

it's easy enough for dewey-eyed educators to talk about learning

for fun, or for the joy of learning. But when it's your kid who's winged

" his way through school and can't fill out an application form, you
wouldn't talk about fun — you'd talk about learning! _ »

Committee Reflections on the Responsibility of Schools - |

Even though the primary responsibility of the school is to promote
learning, the school is not the exclusive provider of learning experiences,
Societics have survived withoutsschools. Education and learning are not

. synonymous with schooling; it has even beé‘xvs'uggcsted that schools
inhibit education. However, access to knowledgd and skills would be
severely limited if schools were not readily available. '

The school is the institution supported by society to ensure that its
young are (i), introduced to major concepts drawn from a vast and
expanding reservoir of human kiowledge, (b) equipped with skills
essential for coping with those concepts, (c) provided with opportunity .
and guidance in developing critical thinking and problem-solving skills,
(d) encouraged to develop processes for valuing and decision making
relating to their roles as human beings within a society, and (¢) exposed
to esthetic experiences in art, music, and dance which enhance their
capacity for enjoyment of life and sharing i the cultural experiences
of humankind. These items do not comprise an all-inclusive list but they

f—ﬂbe suggestive of the content and processes which are vested in the school
"~ by socicty as fundamental responsibilities. Fulfilling these social needs
with processes responsive to individual aspirations and capacities- is a

task too important to be left completely to informal channels.

Learning in school is rarely associated with fun or

| pleasure, Unfortunately, schooling is more frequently

associated with getting grades, getting by, getting out, getting into col-
lege, getting a job, getting . . . getting . .. getting ...

School is not a place to be, but is a way to get somewhere eise

... . often into a?other school. If school ieaming is linked to extrinsic_

———
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rewards, it should not be surpnsmg that leamning for personal pleasure
. . .-learning to quietly satisfy a burning curiosity . . . learning for. the
" satisfaction of learning . . . happens more oﬂen outside than' mslde
the classroom. : | .

A Conimentarx on the Role of Education

While the key function of traditional, formal, public education still
is to transmit the cherished attitudes, values, knowledge, and skills of -
the dominant classes, an emegging imperative is recognition of the need
to free all people from internf and external oppression. This Lhangmg
perspective, while unsettling, w1 Mwble people to uachieve a sense of
control over their lives—to resist) instead of weakly acquiescing to-indi-

* vidual, group, institutional, or culfural pressures. Obviously, the ability .

to exercise freedom hinges on as dﬂd)/ of social, cultural, economic, and
political factors. It public education is to fulfill its commitment to freeing
all of society, education must provide multiple options rooted in prob-
lem-posing contexts. For it is from the exercise of free choice based on
understanding of the confhctmg forces in society that satisfaction within
life is achieved. . - . . :

“Experience has taught us that for learning to b wngful, it must
be rooted in the needs and interests of the learne
of the learner must be recognized as central to
this fashion will education generate excitemeny and Thave meaning in
T note,

. If schools do not work great change in theit ability to adjust instruc-
tion to learning styles and potentials of highly-variant students we are headed
for mammoth! and perhaps disastrous wastage. The basic rationale of instruc

-, tional programs is still that of expecting all students to conform to, and hence .

learn from, a monolithic scheme. That scheme is modified from time to time
and from place to place. It becomes incpeasingly apparent; however, that the
apprdaching rationale is to adjuast instruction to the needs of the learner.3!

- In a postindustrial, yet extensively unﬂerdeveic)pcd world char-
acterized by affluence and a complex knowledge base but also by.op-
pressive poverty. education which will enable us 1o survive the turn of
the century will have to be mlefully planned. Such education should
take into account the “post-figurative”* and “future shock” character-
istics of modern society. Given this reality the skills of acquiring, proc-
essing, and recycling knowledge will become crucial to an indiyidual’s
sense of well- being In order to move away from being a society of people

"Edgxr L. \{orphct and David L. Jesser. Designing Education for the Future
(Ne 4): Cooperative Plannifig for Education in 1980. New. York: Citation Press, 1968.
b 28'!\ term coined by Margaret Me‘ad to indicate situations in which the older

generation learns from the younger, Margaret Mead. Culfure and Commitment. Garden
City, New York: Natural History Press/Doubleday and Co., 1970. p. 1.
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caught in,an intra.generational crisis uf‘ identity, four objectives will
have to become educational imperatives rather than educational options:
learning to learn, relating meaningfully with others, being able to make
‘rational decisions about myriad life options,” und being able to xdenufy
mformagmn that ofters new power for living.

The four objectives cited above dn‘ccd) imply the &tential ability
which all Rumans can exercise as creators of their history and culture.
As such, they can pmvxde a setting in which, .persons are cr ucially aware
of the possibility of chmgmg their world if they are not satisfied with
the status quo. To maximize sokial, economic, and cultural development,
- knowledge must not be acquired in sterile, prepackaged units but rather

. must be flexibly bound with carefully delineated values.

developmg literacy.

(

| Never in'recorded history have all meémbers of a
| society become literate mthout the spec:ﬁc intention of

é

Supermtendent Love Unveils “Three- -Way
. Learning Contract"

The city of Oakland, California,
responded sharply when the Super-
intendent of Public Schools distrib-
uted a much talked about but little
understood draft of a Three-Way
Learning Contract. The Superin-
tendent set one day as a “Festival
FOR THE STUDENT
- Academic Achievement
I.'T will know grade level expecta-

tions. for specific subjects.

2. T will know my own achievement
L~ levels .
8. T wiil have in class the necessary

tools for learning. (Books and other
assigned materials.)

4. I will cbmpic:c_ assigned work neat-
ly, accurately, and on time.

of Learning” to enable parents and
students to visit schools and sign
the contract. Administrator and.
teacher organizations alike raised
complaints. In the interest of'pub-
lic service the local paper published
the entire document as fc*t}ws: '

+

.
5, T will use the library dnd other

resources to help mig

Interest and Motivation

1. 1 will da the best possible work at
all times,

2. 1 will be constant in my efforts to
improve any weakness in my skills.

8. I will take advantage of every op-
portunity ta learn. :

i
i

® Alvin Tofflerr Learning for Tomarrow Fhe Role of thc Future in Education.

New York: Vintage Books, 1974, passim.

™ Joseph P. Farrel. “Educational Systems and National Development.” In: Thomas

]. LaBelle. Education and Development:

Angeles: UCLA Press, 1972, p. 224, -

[Kc
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2. 1 will respest -

. 32 . mmcmmm.«xummmm

. Axisndam:e

1. I'will go to classes. . .
Citizenship *
L. T will know and §

wrules. ..~

at all times. . N

3. .1 will exhibit a positive attitude to-

< : .
FOR THE PARENT/GUARDIAN

Acad:mic dchievement
I will know the grade level expecta-
+ons for my child. , :
2. I will know the adnuement levels
¥ of my child. '

3. I will review ., ’

Interest and Motivationt

1" I will encourage and support . ..
o e

For THE 'rr.;\muu: . i

Academic Achievement ,

1. I will know and use gradelevel ex-
+ pectations in teaching.

2. I will interpret grade-level . . .

Interest and Motivation

L. I will encourage the student .

Atten_dancc .
I. 1 will motivate good attendance. . .

-

.X\
&

/rights of others -

o

ward learning at all times.

4. I will pay attention in-class and be

rcspectfnl of others.

-

Homework . N
1. T will set aside time af:cr school
cach day e

- Atténdance

1. I'will assume responsibility . .,

.-(‘xt:zemhxp

1. T will know and support dxsmct
and classroom rulg:s
Homework

I. I will' provide a quiet time and
place for study without T.V. ...

.

'Citx'zcmhi 3 ‘
‘1. I'will assume responsibility . . .

5.1 will enforce all rules fairly and
firmly. .

Homework ‘

1. T will provide homework . . *

-

- Are these éoéls or a cont?act for guilt? Who ever .
does the best possible work at all times, let alone a child!

‘ A Teacher’s Lament

Yestudgy, I was at another one of those in-service workshops re-
quired by our contract. I wouldn't mind them so much if only they
would deal thh the problems I have in the real world. This time, it
was a drawn-out sermon on how teachers should help kids to find them.
sclves—-—}ou know, fulfill their potential. If a kid socks you in the jaw,
it's all right to punish him, but then you're supposed to make the most

. of his physical prowess. What am I supposed to do—-put a prizefighting
ring in my classroom?

® The Montclarion, Oakland, California, September 28, 1977, p. 6.
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~
How am I to thp each kid work out his or her own special way
Cof bcmg? I have 81 kids in my class. Sure, I know they have different
capacities for Icarmng and different interests, but I dén‘t know how to
cater to all those differences and still teach the things they all ought
to know when they leave my class. Hasn't anybody heard of account.’
abxhty? Besides, it seems to me that we're all stuck in this world together -
-and that fulfillment has got to mein more than just catering to a bunch
of spoiled brats with individual potential. 1 mean there's human fulfill-
ment and potential .that operates in the group as a whole, isn't there? ™
Without society working as well as it does, we would all of us be strug-
gling individually not to stirve to death, like a bunch of primitive cave
dwellers. Shouldn't kids learn how to fulfill themselves as muembers of
. saciety? They have got a lot to be grateful to society for. Don't you think
‘they need to fulfill shemselves as members of society? -
Maybe we should try to do both—I mean self-fulfillment and secmtal
fulfillment, but I've got to admit I'm not sure how that can be done. ‘

The trouble is they expect us teachers to do everything—Dbe mothers
and fathers to the kids, help them prepare for good jobs, teach them
“how to get alnng with each other, enicourage their individuality and on

.- and on. I'm going in so many directions, I'm not going anywhere,

Grcmdma and the. Typewriter

Mrs. Schreiber’s son was a very odd-looking man of 35. He was qm:c
bald except for a few thin strings of hair that swirled around the crown -
of his head. His features were thin and sharp and could have belonged
to a banker except his eyes would jump from spot to spot as though they .
“were on a roller coaster and trying to get off before the ride was over,

. In contrast, he spoke very slowly, sputtering short, simple sentences and
stoppmg after’ each sentence with pride, waiting for others to applaud.
Mrs. Schreiber amays said, “Good, good, son. Go on.’

.~ When he was a child of three, horse-drawn carriages were still com.
pctmg with the automobxlc and, as his mother told the story, he stepped
out from behind their very first car into the path of a speeding carriage. .
_He lay between hfe and death for wccks and was never quite normal
again. .

Still, he had attended 3ch001 for a while, a long time before I ever
knew him. It must have been a good experience for he aways talked
about when he uouid go back to school as though that" were to bé
tomorrow. ‘

I must admit I did nbt like being near him and tried hard‘\m fade
into the background of our small apartment whenever he. was around.

.
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: 9, .
He always seemed 3ust a little dirty, and I could never get used to the
sput:crs that would hit my face and arms with frcqucncy whenever he -
spoke. Though 1 am ashamed now /j the feelings I had then, I find 1
still shudder.in disgust when I recsll t.hc few times he crowded dose,
to.-me and tried to talk. .

But my grandmather had a specml fcelmg for him. She really took
him seriously. She would often say that from the minds of such simple .
people she could learn better about life than from geniuses: “Who could
- understand  geniuses, anyway?” and she '}wuld smile and touch Mrs. .
Schreiber’s hand in a warm, rubbing pat. ' .

My Grandma was truly a blessing for Mrs. Schreiber’s son. Thcy
shared m common an enthusiasm for school that seemed upreal to me.
No matter what the topic started out tg be, eventually my Grandma -
would say, “When you go back to school, you will learn all about that.”
Still, I never said anything for fear 1 would’ be drawn into one’ of their
~ odd conversations. : '

It was, howmcr inevitable, the day my Gxandmuthqs gave me my ,
© very fist typewriter. ¥ knew even then it must have taken every spare -
peuny she had. It was my first step toward being a journalist. I was so
.thrmtd that I even invited Mrs Schrexber: son to c:omc and see my
typewrxter " ‘ '

“Co..a. .« .canl.,.canlt..try?” he sputtei"ed.

‘5ure " I said, a little hesitant inside and certainly sorry I had said -
anything. He sat down and held both hands high above the typewriter, °
palms down, fmger,s c:&cnded almost like a plane- hovering before’ 1t '
lands. He began to. blink wildly, his eyes jumping all over the room
until they finally cage to Grandma, _

“Hhh . . .. how? How? Hpow?" My Grandma didn’t know how. She
had nevcr.wbrked in an office and rarely had any business in, offices that
might have had typewriters. She had, of course, seen themr in movies,
but the day she gave me my typewriter was the first time in her more
than 70 years she had had any personal experience with such a machine. -

“Mow? P .. pl . . please .. hhow?' His hands still hovered above the

typewriter. My Grandma seemed lost. She wanted to teach him, but she
~was afraid to try it herself and [ suppose she knew how I felt about
poor Mrs. Schreiber’s son. '

. "I don't know how. Don't worry. ‘When we go back to school thcre
. mn be someone who knows how. We will learn together, whencwe go
back to school.” His eyes stopped blinking and his hands dropped to.
his lap. I really felt a little sorry for him, but it was the sadness in my
Grandma’s smile that made me say, “What do you need school for? _
" School isn’t.a magic place where you suddenly start Iearmng Sometimes, -
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- course, how to hit the keys.
Grandma and Mrs, Schreiber's son took turns at the typewrzter The.
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you can learn much better at home. I know how to type I can show you.
You ddn’t need schgol.” And I proceeded to show both of them how the
- paper was put into the typewriter, how the margins were sét, and, of

’

‘best he could do was hit 4 few of the keys and then stop with great pride

"waiting for the praise my Grandmother would give him. But within an

hour, my Grandmothcr could siowly type a sentence, and she was both

. overjoyed and in awe of her accomplishment, : .
", As Mrs, Schreiber’s son, left for home, he gave (;randma a bxg hhg’, .
&ozmwl‘iat'hke a litle boy might have, and said, “I - .Ilike t ..
type . typewrx .. writers. I like t ..« tol .. learn, I wan tol. Leam
a..all. .., aII m. . myl.. life!" * . a
~'Me, " she said, patting his back. When he was gone, she just

stood forf a moment, thinking. “He is right. It's mice .". . it’s a ‘good

\- fcclmg to learn all life long. And you are right, too. School is not the

N

.

onty way. Maybe, there are better ways to learn when you are old like
.me. But when you are young and everything is so mixed up-—and
changing—and new—and you have nobody around that understands
all these new things, what would you do without schoal?”

~ A tho—DemmnMaker

Mr. Armstr ong had given Rico a week to make up his mind. Some

choice! Make pcacc with Miss Silverman, or the streets. “What can I do -

in either case,” he mumbled to himself. He had never felt more alone.
He was aware of the calls of his friends as he shuffled along, but he did

not hear them. He was trying to buy a few extra minutes, as if that .

would mdkew;he decmo;x easier or more sensible. Byt it wasn't going to
- be easy and it didn't inake sense. How had he gotten himself in this jam?

He wasn't sure that ke had gotten himself into anything. He didn't
ask to be born. He didn’t ask to be Puerto Rican. He.didn't ask to be

' . poor.’He didn't ask to be brought to New York's East Side. He didn’t ask

for much, really. But someone was always dumping on him. “Speak
‘purely,” ™ his English teacher said. Miss Silverman was forever on him

- to watch his language. “Why doesn’t shie watch hers!". he shouted in

frustration. “Just because 1 mix English and Spanish you'd think it was

© & federal case. I get fed up with everything having to be their way. Why

not mine? Now Mr. Armstrong says I can have it my wayl But how

can JI? They d think I was nuts at home. I wonder how pu- u-ure she is -

anyway.” He exaggerated the vowel sound a la Silverman, gs had become
Jhis habit. "Well, I learned! One more golden rule! Don't m,ake fun of |
Miss Silverman—at least not twice a period.” .

Q



>

X . . 1 LIFELONG Lmauwc AHUMAN AGLNnA

¢ -

A R He caught hm;:me of
hulk of ‘a stripped Buick ig the next k. There was the choice in
. rawest terms! Miss Silverman or a stripped ‘Biick! He'd be no better off .
> than Tony or all the rest. -What could he do? A stock boy, maybe? Not -
‘with his school record anid the tightness of the job market. Anyway, Ma
wouldn't let him.quit. He'd have to -be kicked:gut. And he'd been
through that scene before. He had to ﬁmah school and get a gaud job.

. But Freddie claimed to have finished school; What did it get him? He .
couldn’t read more than an .automobile manual. He couldn’t figure
charges on'a pawn ticket. He was always getting rxpped off by somebody
. N Miss Silverman said she was trying to help. “She sure has a funn'i'

-~ idea of what helps,” he thought. “English, English, Enghsh Doesn't shc

. know there’s more to living than English?” 7
ST A lot had happened since he arrived in New' York. He had leamcd

- a lot, He wondered about going to schdol at the “Y” or maybe getting
into ohe of the specml government training programs, And then, there
‘was always the Army or Navy. But he didn't like any of the choices,
He. could learn some things but he/needed to “get it together.” “Why
: -«" doesn’t somebody help me decide!”

_ ' “When it's all on the line, I don’t have a choxce. shrugged R1c0

+ to himself.*"And Mr. Armstron‘g knows it! I have to stay. The odds are
\long but they are all I can ,get : :

L

A Cbmmentary on Expanding the Vie‘y of izaming

- ~ Americans hav® been remarkably well socialized into‘admi‘rring‘and
. % #fsiring the “paraphernalia” dispenged by their educational institutions.
+" Credertials and certificates have becothe ends 6f education while. the
‘ substance of ‘what is studied ‘has become increasingly nrelevant for the -
lives we must lead. Efforts to- -achieve a learning society able to cope, in
- an ongoing way, with multiplying social complexities have been sub-
merged in the bureaucratic traditigns of an established institution. While |
_+ our means of communication and our need to communicate better with -
A f - each other continue to increase, educational institutions barely take note,’
Lo : -allowjng the young to sleep through endless hours of English classes -
- that never go beyond the parsing of sterile sentences or a disjointed series -
of topics pursued superficially, While diversified modes of collecting and
~ storing information become miore ‘central to our daily ‘lives, students
R - spend four or five years of precious learning time practicing. the addition .
- ~ .and subtraction of fractions, All that seems to count is endurance, for in
the end they all receive a chpIom.x We allow them to expend their time
" in pursuit of a credential, ignoring the effect of such waste on their
o futurcs But we can no Iongcr afford to be hhnd to this censpxcuous
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. waste®of human .rcaourg&s.- We must be responsible for each other. If we |
.arg to develop a learning society we need to intervene in our personal
and corporate reality créatively and responsibly. We need to go beyond
pursuit of the “paraphernalfa” ®f literacy to pursuit of meéaningful learn.
ing in terms of human fgifillment ‘that is’lifelong. The intent of learn.
ing must be clarified. o e
- Granted we are all learners i myriad ways from the moment of
/" . conceptipn until-the lus¢ moment of consciousness. But in large measure
we do not reflect on the significance of our learning or even recogniz
‘ thagl we are almost continuously engaged in-lesvning at (yaryingjllcx.{cis
-and ' with varying ingensity. In fact, for humans learning "is nearly
.- Synonymous with living. When we cease' fo learn we begin-to atrophy
¢ ¢ and the"pracess of becoming is short<circuited or otherwise thwarted,
" diminjshing life jtself. However, the expanded vision of learning is ~
" ®®hdom recognized because of socicty's emphasis on formal education and
“the too-easy equation of education with schooling and schoalirig with
. learning. As a result, the typical perception of gducation is of schooling
.., @ssomething to be endured or comipleted; since schooling is crroneously
" qquated with ledrning, learning. also becomes séMething to - be com-
“ pleted and done with. S - - ' o
~ Another impediment to the idea of extending learning. throughout '
“life is the idea that for learning to be significant or meaningful it must
-be encapsulated anid certified by a recognized institution, Thus, learning
'~ to garden, be a mechanic, play the piano, appreciate art or history or
- litérature, repair televisions, build a home, cook gourmet ‘meals, or
- become a ‘homemaker are viewed . as legitimate, valuable ‘learning if
pursued in a formal institutional setting. But if pursued independently,
informally, or outside the confines of institutional structures recognized
- as.Jegitimate educational entrepréneurs, such learning is perceived to be -
2of less importance, even to the paint of being overlooked in self-repors
of one’s “education.” o | - |
. Any effort to extend the idea of learning to a lifelong enterprise and .
<" realize a learning society must take into consideration the limitatiops im-
- .posed by tradition as well as by the vested interests of sti%uCturcs that
- benefit from the maintenance of restrictive covenants. When Organiza.
 tions or government agencies control the legitimation of most significant ™
" lcarning, individuals are encouraged to limit their,concern for learning"
. to those receiving social recognition. We fail to reflect on the deeper
- personal significarice of learning. We need to approacly opportunities for
" Tearning with greater openness and with greater consideration of the
.. role-our learning activity, irrespective of location or aegis, is to play in
- . the realization of our humanity. - ' ‘ |

-

“ ... the evolutionary v rnf'm;nkindﬁn it ,
' U by mountains of coal, -
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ocum of petroleum and limitiess stocks of corn; it can do so as surcly '
as in a desert of ice, if man should lose his impuise, or worse, develop a
dutam for em-mcuaud growth ‘in complexity and conscnoumss.' .

" THURSDAY MIDDAY NEWS ABRIEE‘ |

- G.E. INITIATES MANAGEMENT TRAENING PROGRAM
MUNICIPAL LIBRARY SETS UP HUMAN RESOURCES NET -
WORK Hotline established to encourage community to share -
talents with others. Joyce Conden. Director of the Lifelong:

- .Learning ‘Council asked that . . PREVENTIVE MEDICINE

PROGRAMS SbONSORED THROUGH OPEN EDUQAT{ON EX- -

. CHANGE . . . Doctors-at City Hosp:tal have agreed to partici-
.pate in a new project through the local television’ station
- Programs on preventive ‘medicine and screenmg of basic

diagnostic techmques will be - coupled with nesghborhood

" clinics whsch will handle routine- exammat:ons on a tegular N

basis. Paramedlcs will be h::fed to staff the clinics with doctors  ,
~avadable on call and for referral . . BOOKMOBILE PUR-

CHASED BY-CITY . . . PLANNED PARENTHOOD SPONSORS

LAMAZE CLASS Naturat chjldbirth is on the upswing accord-
ing to a report released by the local office of Planned Parent-
hood.. Lamaze is just one. of many approaches to famlly in-
volvement in . League of WQmen Voters Slates Semmars .

o

. ]

- History Through Grandma’s Eyes

‘ ) My Grandma was almost always very energetic no- matter what she
did. Even when she was sitting, supposedly relaxing, there was a sense
of alertness about her that was uncanny—-—downxxght chsconcerung for a
18 year old like mysélf. Still, 1 had come to expect her display of energy-
and that, I suppose, is why I so vividly remember the d.zy I came: home

to find her sitting hstlcssly 3 the kxtchen table.

™ Teilhard de Chndin The Future of Man. New York: Harper & Row; Publmhcn,

1964. p. 205,
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She was not crying, just wrapp‘g:d in something distant that I could
not fathom. On any normal day, my Grandma wouldshave given me a
thick piece of rye bread spread he.xvy with chicken fat, That day, she-
just asked me if school had gone all ught It was always the same ques-
* tion and it had become boring 1o me. Usually, I would respond with as

o little information as pessible. But I felt the need to see the: energy back

in her eyes and I rcspondad with a lengthy description of my day, She
bcumc even more distant. Finally,. I had to ask: “What's the matter,
Grams? Why are you so sud?” I almost never asked my Grandma. any-
thing about herself and my questions must have startled her. Her eyes
‘blinked ‘quickly several times and she looked af me as though she had
_ just become aware of my pxesencc
‘ ‘ “Today. Jan Polsky died. You never knew jan Po!sky, but he was
my last friend from the old country.” " A
«Jught to comfort hcr “But there are still many people here that
love you . . . :

“You don't understand. Jan was the last person who knew me when
I was young like you are young now. He knew me 'when there was not
- a wrinkle in my face and my hair w.is black—so black . !

It was h#td to think of my gr.mdma with black hmr For as long
as 1 could remember, it had been white I mean realiy white! She must
liave read my thoughts.’ ‘ ’ .

“You find it so difficult to think of my haxr as bldck? Maybe you
don't even believe me. Sometimes, | doubt myself.” She paused and held
her breath deep down inside her like she was mulling it over along with
her memories. _ _ (

“Now, there is no one left to say it is true. All my past, it's . ., it's
like make believe, like something we miade up. Jan and ‘I, we could
talk about the boat to America—we could tell each other it was true .
how we wore all our clothes on our backs.” She looked at me just ever
so defiant. “Yes . .. I had seven dresses, two slips and pants—all long—
all on my back. You .could poke me with your elbow and 1 would not
feel anything I was so fat with clothes. We never took anything off on
the boat. There was nowhere to put clothes and if we took me\w off
maybe someone would steal them. Jan, he had a good memoty. He could -
remember evegything like yesterday.”

“Grams,” I said, "I believe you. F belicve you just as.much as that
guy who wrote my history book. Only he doesnt have people like you
in his history. He doesn't have people who talk. His people are born in’
some year, fight a war in another year and die in still another year.
There must be a4 million years and I've got to memorize them all.” '

My words irked her. She snapped back into her usual vigor and

o
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It is not so important to know what happened to me.’
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went into one of her “cducmon—zs—good for-you tirades: *“You must
learn history. It is important to know what happened and when. You

were born in America and you should know how Amcrxca happened.
' Her voice began
to drift a little. “Maybe, if I could write—really write, not just my name

and things like that—I would write it.all for you so when I-am gone,

" . .maybe yau would still believe. But I am not importam history. You must

study important history.”

Siill, the thought persisted. Why wasn't there a place for the I’ustox‘y
of grandmas. Would there bé any place for my hxstor) when no one

would be left. to tell me it was ttue?

| SRR S
W4 (m}]
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There is a need to be reassured that our contribu-
tions have merit beyond the limits of personal satisfac-

tion. Credentiais, no matter the cost, are a necessary component of
personal security as"well as societai and institutional survival:

The Price of a Ph.D.

" As recently as February, 1978,27
$25,000 could get you an immediate
Ph.D. from New College in San
Francisco. In an effort
operating capital the college presi-
dent came up with one of higher

education’s most direct examples

of entreprencurship. An advertise-

- ment appeared in The New York

_$25.000 or more.”

Times announcing that “an estab-
lished recognized college, raising
funds for program development,

-will consider awarding Honorary

Doctorate to creditable donor of

stitutions may not advertise their
finaucial gain from the granting
of honorary degrees, the practice

is not new, but this was more auda- .

. cious than most.

Administrators of more than one
educational institution are facing
mcrcasmgly difficult moral dilern-

to. raise .

© enterprises,

While other in-

mas bmught on by fiscal difficul

ties. Rising costs for capital invest-
mernts Jnd day-to-day operations
are stmmmg the solvency of many
institutions. But new educdtional
no' matter how noble
their mission, are confronted bz
the spectre of losing everything un-
less unusual steps are taken to
stabilize their financial foundation.
A faculty member at New College
summarized his rationale for sup-
port of the sclling of Ph.D.’s as
follows: “It's a trade-off. We are
trying to keep an institution alive
so work can go on that is humanly
valuablet I have more serious reser-
vations about the corporate be-
havior of the University of Cali-
fornia, or Stanford or MIT on how
they secure their funds. This place
needs cash. Short of breaking the
law, how the hell do you get it?”

" Based on an article appearing in: San Francisco Sunday Examiner & Chronicle,
March 5, 1978, John Jacobs. “Ph.I}: in Life—$25,000 a Shecpskin.,” Section A. pp. 1, 6,

and 7.
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In his view major college degrees  sities for weapons research or by a
are not cheapened by Defense De-  university's investments in South
partment grants to ‘the univer- -Africa. ]"’

N -

Carol

She was nearing the end of her first prcgmncy with the anticipation
and excitement building within her nearly matching the physical disten-
sion that cradled her hopes. It was time to leave_for the Lamaze class,
Carol felt unusually anxious and pregnant. She Wanted the child just

as she had wanted to marry Mike and she wanted to be happy and
fulfilled. Even though this was the peak of her experience as 2 woman

50 far. she wondered if she was expecting too much.
Durmg the past exght months: she had alternated between :Ianon
and apprehension on more than one occasion. She. didn't fear the de-

' livery. In fact she didn't fear anything ekeept the uncertainty about what
this new role would mean in terms of her many dreams for herself and-

“Mike. She hadn't minded workmg to help him pay for his degree. In
-large ‘measure she felt closer to him, an important part of his being.
. But his being was moving further and further from her in terms of farmai
education and what she saw herself in the procesa of becoming. She had

" filled her lonely hours, “personal time for you,” Mike called them, with

er

a series of short courses in the continuing education progmms at several

Qumvcrsmes in the Chicago area. She found time for the Red Cross and |

helped with a number of civic projects, Certainly her days were full, but
they weren't very satistying. - r . :

- Mike kept encouraging hier to make new Enends to take advantage
of this and that, umtil she. thought she would explode. She was.tired of
being force-fed like a goose. It always seemed as if somcone else was

* deciding things for her or that she was following what she txought were

society’s expectations,
She was no different from Mike with his compulsion to keep the

- crabgrass out of the lawn so asnot to irritate the neighbors. She chided

Mike about the fetish and he in turn ribbed. her about how bnght she
was with her newfound competence in ,quilting, nammg the Wives of
Henry V]II, and ceramics. -
“At least I'm not spending all my time at bridge,” she would retort,
‘when the ribbing became a bit pointed. Somehow her mother’s resolution
of the conflict between' personal desire and social expectation didn’t work
for Carol. Nothing seemed to work. She just kept going, _cxpcctmg to-

| morrow to take care of itself. But there was always a sense of uncertainty.

"“Lets go.” she cailed “I don’t waiit to miss the last lesson.”

”

- : : Co~ .
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“ And Mike

Mike quickly buttoned his shirt, slipped into a pair of loafers and
nervously turned to brush a stray hair. It was time for the Lamaze class. |
The commuter had been late getting back to Winnetka and Carol was un-

-usually testy and: cxpemm He smiled at his little pun and it broadened
into a wide.grin; of relaxed good will. Even the routinie of the office and*

scramble for suf‘vwai in the ad agency had become beardble with the .

- : anticipation of their firstborn.
- It had bcch five years since they marrxed The first few mcnths had
passed quxckly with a minimum of strain and adjustment. They were
really together.. Decisions were jointly made. Each basked in the reflec-
tion of the’ ather’s Tittle successes and happinesses. But at some point
‘between the first and. third years the luster began to dim. Mike couldn’t
- put his finger on it. They tried to talk about it—when they had time.
He had gone back to school to get his MBA. The financial crunch had
. made it scem wise for Carol to postpone getting pregnant so she stayed
" on the pill.
‘ The stress of job and classes every other night caused minor friction
to mount to the point,that cach considered moving out for a while.
It didn’t geem serious but it was frustrating, Their interests were diverg-
ing as his work took him into areas of business and finance that she
neither understood nor wanted to know about. Added to this strain was,
her desirg to have a child. Mike, 160, wanted a child but going off. the
pill didn’t seem to be enough. They: consulted doctors, had tests, and
followed advice frem all quarters. .
He remembered the sense of euphoria they both experienced nearly |
eight months ago when' she quietly told him the news over dinner. They
had babbled and dreamed and planned iong into the night, qach afraxd
to trust the news.
She had announced that they would take classes in natural child- »
: birth and he had acquiesced. Suddenly what had seemed so simple had.
/ "~ become complex. New fc‘rs.tu&gcd &t him. The meaning of fatherhood
' and btmg a husband looked different. He hadn't thought of needing to
be educated to be a father. Now he wasn't sure even special classes were
preparation enough. :
He closed the door and headed for the car. “The last lesson,” he
v  whispered to himself, “Wanma bet?” '

lnmvsdual Fulhument is a Luxury of Mﬂuent Sa-
cmtms.
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" Committee Reflections on M arketing Edication

“The educational cs:abl‘i;»tuﬁent‘has evolved without a clear sense of

direction. On the one hand the public schools have emerged as an instru-
ment of government attempting to meet the needs of a.popular democ-

racy struggling to manifest the concepts of freedom and  individual

dignity in a just society. At the same time religious groups, political and

social acfivists and individudl entrepreneurs have built campeting educa-

tional institutions to meet their own ends. The pressures of an expand-

ing population and struggling, competitive economic system have molded
and warped societal and individual perceptions in such a manner ag to
bring into conflict the nobler dreams of & benevolent social system and
the day-to-day realities of economic and political survival, In the process,

.~ educational institutions have become more than.the societal channel for

‘transmission of the majority culture. They have taken on the task of
maintaining the corporate dreams and creating a supporting ambiance

“for a particular economic position. | L '

' Common access to education at all levels has become part of the
national dream and has insinuated the aims of educational institutions
and their survival into the overall need structuge of society. Thus, schools
must survive, not ofily as institutions to maintain and foster the economic
and social order but as employers and contributors to economic and

RN
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social stability. Both forms of stability are realized by continuing tradi-
tions and mécung expeciations abaut the form and content of education
‘which is rooted in the past. As a result, major efforts and resources are
expended on maintenance of irrelevant and outmoded programs and .
Ppractices without primary regard for their educational significance in the
present. This is as true for universities as for grade schools,

- The form of education most highly valued by society has increasingly..
become the university degree. Universities have responded to the popular

?’ti

- _market, even to the detriment of learning. Individuals who make it on’

their own, without benefit of formal cducauon, are mcreasmgly rare .

" Horatio Algers have little standing in today’s society and less hope-of .
success. Those individuals who would prefer not to attend collcgc are -
bombarded by commercials expounding the values of education as well ~
as by family pleadings and the lure of employment opportunities.

- Viewed from another perspective, the commingling of ' business,
politics, and educatign has 1ed institutions of higher education into the’
market plice where they have become hucksters bent on following the
business paradxgms to their limits, creating markets for their wareﬂhat.

- will meet the transient markets of a rapidly changing social scene..

But beyond the maze of couyses, degree programs, extension offerings -
‘and adult education courses that the public schools, colleges, and uni-
versities may offer, lies a welter of opportunities for formal and informal
learning sponsored by social clubs, philanthropic orgamunqns, religious
groups, fraternities and sororities,” governmental agencies and sundry .
other promotors. The opportunities’run the gamut from fly casting and
bread making to theological discussion 1ps and self-awarenéss trau\(\;
ing. How can one hope to select meaningfdfy from such a smorgasbord? . /

Rather than educational institutions and other entrepreneurs ad- .
dressing themselves first to the task of fulfilling societal and individual

- needs and goals, they are caught up in a marketing passion play intent

. on the survxvai of pharisaic tradition xrrespecuve of the human cost.
THURSDAY EVEN!NG NEWS
LABOR UNION DAY CARE CENTER UNDER FIRE

AM\w Air Fares Increase Number of OversearTrave! Seminars
Competition for overseas travel- carriers. Educators may receive the .
ers has reiched fever pitch in cor- most benefit if ads for summer -
porate headquarters of all ‘major - travel are an indication.

FARMER'S FLY-IN SCHOOL UPDATES FARM TECHNOLOGY.
The poor dirt farmer of Mxms- porate brothers who few into Wich-

~ sippi wauldnt recogmzc his cor- ita over the weck\ex?d to attend a

_‘ .’_IIN‘L. i
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'~ SESAME STREET VALUE CHALLENGED
~ . BY EDUCA TORS

. Th¥“debate over the value of
- Sesame-Street as a readiness experi-
ence Eor preschool childrch is .comé

ing under closer scrutiny as a result

of study by a group of researchers
at Pnt&hurgh ’

NONFORMAL EDUCATION GAINS MOMENTUM

A Leglslator s Query

Perhaps there is no one -institu-
~ tion of learning, rpgardlcss%f the
wqualmes we try to build into ‘it,

that could handle the many needs.

of cINldren growing up in a world
with so many unknowns. Certainly
it makes little sense to eontinue
doing what we have been doing in
American_education, which is re-
peating the same studies, from the
Revolution* to adding fractions,
over and over again while students

persist i forgetting what they have

memorized and while what they
have memorized continues to move

further and further away from the
realities of ddulthood. The cost is
too high, the benefits too few. We

 need lifelong learning. This means

not ‘only major revisions in what

‘we conceive to be the avenues of

education, but also new sources of
support. Can the schools as they
exist now handle the requirements

“of a modern education? -

\

A Superinte’ndént's Response

. Yes, they can! If they recognize
the limits of the learning experi-
“ence provided.within their walls;
if they can accept the validity of

“ nonschool learning; and if they can
‘become ‘organic links coordinating’

and unifying learning epportuni-

ties within and beyond the school. . .

+

Hyde Park Interlude .

“To hell with schooling, You're
just trying tqQ protect your own
territory and stay in the act. All
this concern for human fulfillment
is a crock. Restructure the system
and you don’t have to worry about

~ maintaining discipline, moraje, and
" payrolls.”
“What.are you takmg after the

schools for? You're wanting to
change the whole of society. Once
you deinstitutionalize society you'd
find the schools would be deinstitu-

" tionalized. What we're all about is

echoing the values of the dominant
culture.”

“Then it's 'a conspiracy of the
majority and vested interests.”

50
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and frogs. The chil<dren must not be Mere. Fuse and bo-ther! )

.'A Commentary on the Dilemma of Goals in American Education

In the-United States democracy and education have had a long and
mutuaily supportive relationship. While the value of education is widely
' recognized, as the society has}ec‘ome more complex there is fess una-
nimity as to its function, especially in the case of formal schooling.
From the beginning of modern American liistory education has played
a series of roles. As a people we have never fully committed ourselves
to a single goal for education, rather the particular times and demands
for group cohesiveness has greatly influenced formal education and

‘most particularly public education to the extent that in perspective we

may identify different but overlapping claims. - The [act that public
“education has played such an important role in the development of our
collective conception of education creates special problems for us as gve
try to determine its function. Historically we have experienced periods
in which the predominant purposes of education were religious. The
salvation of the individual’s soul, as well as the well-being of the collected
community, was perceived tg be inextricably entwined with one’s ability
to read haly writ and with the preparation of an educated clergy. Later,
the creation of a free agd literate socicty served as the cornerstone of the
democratic experiment that gave birth to the United States. The nation’s

v ® Jane Ellefson. “Fuss and Bother.” Lincoln, Nebraska: First Plymouth Church,
U.CC, February 1976. :

)
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{founders supported Jefferson’s dictum that a nation cannot remain free
-if its citizens are ignorant. Independence was followed by increased

efforts to. better equip a.diverse population for political and social ge-
sponsibility. Successively, the waves of immigrants, the rising demands of
industrialism, and technologically induced changes created special needs
and challenges that served to define the function of education in terms
of a growing economy; this was coupled with an increased societal de-

~ pendence on credentials and formal certification of education” for job

placement. The result was the primacy of economics as a force in deter-

L}

While the nation lacks a central governmcntal voice to set pohcy

and dctcrmmc a single function for education, the public and profes-

sional dxsposmon has frequently been set farth by national commiittees

‘and commissions such as the Commission on the Reorganization of
‘Secondury Education.and the Conuynittee of Fifteen, the Harvard Com-

mittee, and the Educational Policies Commission and, more recently,
national pollsters such as Gallup and Harris. The committee approach
has been basically reactive and has left formal' education vulnerable to
charges of lack of leadeuhxp and susceptidle to the pressures of the
moment. In this atmosphere of imprecis® focus, it is to be expected that
the public would ask what education is frying to do or to complain
because it isn't doing everything., .

-In truth, American education’ serves many functions. What is lack-
mg is any tlear sense of united direction or philosophical commitment.
‘At certain points in our history commitments have arisen but typically

-they have been induced by external th:c.m The most obvious example

of common commitment is visible during times of . In such instances
public educition takes on a central purpose with ggeater clarity than at
any other time because society as a whole sets aside diversions and focuses
on a single objective. At other times of crisis, we have been ableto rally
large segments of our.population or special-interest groups around ban-
ners raised against racism, integration, homosexuality, pollution, declin-
ing reading scores, or all manner of parochially perceived evil. In these
imstances, formal education frequently does respond acceptably in the

eyes of the critics.

It is regrettable that American cduc.mon seems to find its unity QE

_ purpose only in response to crises and negative stimulation. Goals that

will endure and’ contribute to human fulfiliment need to grow from
periods of reflection and calm. Qbviously, leadership for determining the
function of education may come from many sources. But in a’ democracy,
it'must come from the people. .

- The problem is twofold: how is the will of the people t6 be heard,
and accurately intérpreted? And once determined, how are the necessary
socjoeconomic and political support structures to be marshaled? Educa-
tion serves as a catalyst in the tmnsf&mtmn of - souenes Note for

c“_ |  5p
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instance whgt. Castro, Mao, and Nycrcrc h.“c done in’ their societies with
structural and ideological support for informal as well as nonformal .
approachies to education 2 The question is, with how much intentionality
should the catalysts operate; how clear, hoy firm should the goals be?

Education, in,"the best of conditions, cannot function as a panacea
for all persogal and collective ills. It will function most efficiently when
there is common commitment and clear intent. In a democrdcy it is
neither desirable nor possible to have education function as an assembly
line. The primary function must be an unudy process of helping the
socxcty as a whale and individuals within socxcty to strike a balance be-
tween personal and group aims and needs while at the same time main-
taining an atmospheére in' which there is freedom to functxon and skills
equal to the task. But pubhc education cannot'do this alone, It is but -
one institution engaged.in developing the bread outline of an improved
quahty of life for 4 frec people. . )

FRIDAY MORNING NEWS
"'NO NEWS IS ‘GOOD NEWS. '
¥ - Ruth the “Zoomer”

Ruth jerked her head abruptly to bring the classroom back into

ﬁ

focus. She had nearly fallen asleep even though her favorite professor was

talking about her favorite poet, William Blakew She glanced at her wrist-
» watch. Only 15 more minutes to go! If she could just keep herself awake!
She quietly tensed the muscles of her legs, stretched her toes, crossed and
uncrossed her legs. Anythmg to stay awake. The class was interesting, but-
she was exhausted. She had been up with the baby most of the night and
o up agai@ at six-thirty to get the two oldest children off to school and
‘ t&ke the two younger ones to the chiJdcare center. She had pushed herself
to the edge of her ph)sxc.zl strcngth to be on time for her nine oclock
class, but here she was falling asléep almost as soon as she sat down.
English was her major and this particular class was a high point.
“For a 26-year-old single mogher of four, all under the age of nine,
«to go back to college probably {madness " she thought. “Maybe that’y
my attraction to Blake. Why don't I just stay home and live off the wel-
" fare checks.” She wondered whether she'd get a job with a degree, any-
way. Jobs were hard to find. She recalled the battle with her caseworker.
"What can you do with an English major?” she'd been challenged.
“You need vocational-skills with all those children to support.” Child-
care Lnds seem to be on}y for women who will be immediately employ-

* Magnus elsrud. Eduration for Peace: Reflection and Aclion. London: IPC
Business Press Limited, 1976, pp. 69-77. Elaborates on interrclated societal and educa-

tion issues. .
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. able after completing their pmgum of post high school education.

—

“English doesn’t scem tg fit the social worker's idea of my needs.” Some-
times she thought her caseworker was right. But still she wouldn't stop.

* Her success as an English student had 'given her a feeling of confidence

and hope she had never known before. The world of wards and ideas

cquld not be abandoned, not yet anyway. (.-

Bemg poor was embittering, especially when the kxds were sick.

_Béing female and alone was frustrating and xmprxsunmg with the con-

stant demands of the kids. She couldn’t give up \the children, but she.
hoped she wouldn't have to give up the college education’ either,

~+ As she glanced around the tlass, filled with young updergraduate
women, she saw. a few others her own age or older. These were known
as the Resumers—'"Zoomers;” they called themgselves. A very special group
of women they were, returning to collegé or’ just starting to college after

~ . some interruption in their lives. They gave atrength to: each other Ruth’

felt better as she looked around the class. ‘ 7

Class was ending now; she would have an héur in thc hbmry ‘before
the next class and then home. ‘These houys of separateness and renewal
were so short, and yet Ruth fele herself growing. She was morz than

-*“Mommy." She could think, and write, and _speak. There was much more

to learn and share, Some of it she would show the children some day.
- v o . N
o .  George’'s Wife. ..
. ) .
"When [ opened the door, George was standing there, his, face

“twisted with tension.

“What is it man? Come on in{” I said, reachmg out to put my hand
on his shoulder. ‘

“She’s left me and the kids," he blurted out as : he slumped into a
chair by my kitchen table. He cradled his head in his hands, his whole
body torn with sobbmg for a moment; then the anger and control
returned. .

“What is the matter with her? Wh.u is going wxong with the whole
world?” he asked, accusing more than qucmomng. “I have worked day
and night to support them, to earn enough money to kee% us going.
.We were doing fine, and things would have bten even better. All.I asked
of her was that she stay home aiidtake care of the kids. She was lucky
that I wamcd hier to be a wife. She ditin’t have the problems some women
do who have to work and take care. of the house at the same time! I told
her no wife of mine was going to take courses in a beauty college,
Imagine what would happen to the kids if she was combmg and setting
hair all-day, commg ho}nc tired at night.”

i
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- “Maybe she'll come back," I sa*mzsur ingly. “What are you -
about the kids?” dumg ‘
;' "My mother’ will keep them awhile,” he respondcd suddenly seem- |
ing very drained with no more anger. “I guess she, jost got tired of °-
being cooped up in that apartmem with the kids all the time. “That_
+ stupid woman! All I wanted her 1y do was stay home and ke <are of
the kids! j)xdnt she know I got tited orking atea crumnMg factory.
That s aArap, too! She'll soon see that it's not that exciting tobe out
ing to make a living. Bug, it will be too late. The kids and I
don t ‘need her if she doesnt want to do her. real ]ob and do’ 1: right!”

2.

: f . . ‘
Committce Reflections on the Need for Lifelong Lcaming |
D ,
) Ruth's deme to study Enghsh repres&.ms one type of human Iongmg
~ for learning. We hear the voices of so many others, Rico, the Teycher,
Grandma, Mike, the Superxmendent. Garol -. . . a collage ‘of Immans
struggling, needing Icarmng to help ghem throu&h the struggle.
. Insofar as Iummg is a key- to humin fulfillment, we need to re-
- - spond. As educators we must become involved with the struggle and the
‘ ‘ longings. Individual fulfillment is a process, not an end product. How
can we foster the process lifelong? | . ‘
o Glaring headlines highlight the: persanel and - SQClCtdI crises with
_ ~which-we contumausiy live and grapple. 'Ihe jssues représented by the-
. ) media ure ,teflections of the inextrigable interaction of pohtxcal eco-
. nomic, :md personal pressures. They indicated the growing sense of
, urgency for the fuller development of human potential and power, of
“human fulfillment as individuals and as members of a diverse society,
_ The question of improving education goes well beyond simply modi-
- v fying «chools. It confronts us with the need. to reconceptialize education,
' its importance and role in our everyday lives. If we wish to view educa-
tion as a way of engaging ourselves in the processes of fulfiliment, the
: ( ~ we must break away from the constraints of traditional’ conceptions
education and schooling. We must focus on the centrality of learning as
+involvement in the_ processes of lifelong fulfiliment. Edycation should
be empowcrmg :

A natxonai c.pmmxtmcm to the concept of hfelong learning seems
essential if society is ever to realize its potential for fulfillment thr ugh
an improving quality of human life. It is insufficient to depend on ¢
happenstance of situations, secioecgnomic status, or the sporadic phi- -
lanthrdpy of power brgkers and legislatures.

Admtttedl}. the extension of intenfional learning to the whoIe of
society and. to the whole of life comports risks for the, trad:tmndl struc-
tures of sonet) and the power brokers. With .the extension of access to

o knowledge/thexc inevitably will be great discomfort dnd dislocation. Even . *
i _ T : £
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.80, opponunmes for human fulﬁltmcm th&t he m,rreahuuon of lec-,

&

lcmg learning lmd us omn. .

- J‘A Commcntary on foclong Lcammg ~ Needed Clanﬁcatmus

N

"Lifelong Ieammg—appearmg on the surfacg~o be a simple; nearly

self-explanatory term—is a concept of wnpzxsxn tomplexity, which -de-
-scribes the involvement of an ind#vidual in one aspect of natural Human
activity . fmm bxrth to death. However, a cursory review of the current
dialogue x;:veuls that lifelong education, lifelong learning, adult ‘educa-
tion, contjnuing education, permanent education, recurrent educatio
and at I“r.m two dozen other terms are used s)nonymously or associa
tively, umitmg in distortion dnd mxsrcytesenmuou of the distinct qual,
ities inherent in lifelong learning. It is xmptmtxve that wecut tfuoug,
the verbal jungle, if a national commitment’ to human fulfilln

- through Ie.xrnmg is to be achieved.

“Webster défines “lifelong” as “lasting for aII ones hfe " Lit ally,
lifelong. micany beginning at bntl (m sooner in the eyes of some)| and
lasting until dedth.

. Lummg is» defined as "‘the dcqunmg 'of knowledge or skills.”
though this definition may not be an all-inclusive one, by omissio
does suggest one very xmportant characteristic of learning: it is
pI.xce,spLuﬁL Learning is 3 process which takes place in informal ahd
formal settings, day and night, planned and unplanned. While there
are many conflicting views about what learning is and exactly how it
oceurs, two generally accepted premises are that nearly all humans are

Al-

’capable of some learning and. fearnmg is a continuous proeess beginning

‘with a surge of responses gnd accomniodations to one's environment soon
after conception and continuing+until: death.

When learning is coinbined with lifelong, the inherent ability of

individuals to be involved in_ the process throughout life is affirmed.
It suggests that learning is not restricted to any particular age group,
is not limited to any one "particutar phxce, nor is it dependent upon
public recoguition, certificagion, or credentials.

There is a md}m difference between learning and education. Both
refer ‘to acquiring” knowledge and skills, but only education- suggests a
general restriction of this acquisition to formal schooling or training.
This basic distinction between IL.u ning and cducation has even greater

- significance if we consider how. “these terms are applied. E»dac.mon is

characterized by two undexlymg assurnptions. First, in the United States,
until relatively recent times, education has referred almost exclusively
to schooling—an' individual's learning or education levcl%was determined
by the number of years he or she had participated in tdrmal schooling.
The normal pattern was K-12, possibly followed by tyj

. college or professional training. This pattern has beén altered somewhat

Q
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- in rcccn; -,car& Prepnm.u’y and. pumary ‘education pmgrams luvc been

- added at one end, and adult or .continuing education programs have.
extended the other, end. Thus, education has taken on a wider meaning
in’ terms of participation years. However, learning .and education” have
;'commued to be equated with formal schooling,” especially in tlie minds -

- of the general public Exceptxom can be found; for example. non-
traditional programs and exgernal dcgrces are gaining mere attention

today. But even these are encumbered by direction and supervision from

- formal educgtional systems. Consequently, they reflect certain formal
instructional patterns such as a set number of required hours and success-
_ful completion of a written examination.

A second assumption, closely tied to the pmcuce of equatmg leatn-
ing, education, and schooling, is that of equating learning and education
* with formal instruction-and training. Formal means many things. Tradi-

tionally, it mcﬁns what Freire calls “the bankmg concept '#—the process
‘of teachers teaching and students receiving, memorizing, and storing
-bits of kuuwtedgc One has only to' visit- a2 few classrooms to find that

this concept is still prevaleyt, even thougly some exceptions can be found.

More and more schools are implementing out-of-school programs and
~on-the-job training programs. But, even these programs are designed

and implemented’ under the close, watchful eye of a formal education,

system. This ‘control is not inherently bad, but the tendency is to fll
into the traditional formats. Furthermore, these “informal” programs are
viewed as extensions of the formal instruction and not usually as substi-

‘tutes or alternative modes of instruction. Conrsequemly. formal instruc-

tion in the traditional sub;c.ct areas, by quahﬁed teachers, has often
become a required addition, or prcrequxsxte to the “informal” programs.

An additional confusion arises fréom using similar terms such as
adult education and continuing educition ‘as though they were synonyms
for lifelong Iummk To a considerable extent, the problems surround-

ing effarts to clarify the concept are tred to a historical practice of -

equating lifelong learnifyg with adult level learning. Adult education is
but one of many important aspects of lifelong learning. It is not even
‘synonymous with adult learning. Adult learning involves more than
formabk schooling situations characteristic of mosg adult education pro-
grams, Lifelong learning is a more inclusive and complex concept than
any of the muny terms that would appear to be synonymous.

iy

’

_A Teacher's Musing

*

Definitions are fine, but they alwiys seem to be way out in the mid-
dle of the universe somewhere, I took a course in ham radio operating
last year. Is it or isn't it an example of a program for Iifelong learning?

* Paulo Freire. Pedagogy of ths Oppressed, New York:, Hcrder & Herder, Inc,
1971, p. 58.
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I can just hear the socalled “experts” responding “It is, and it isn't It

fits, and it doesn't.”
Nuts. Thc) keep on cranking out Lhesc new terms, a dozen a year,

_and T spend.all kinds of time trying to understand what thcy mean; but -

even when I do understand, 1 usually have trouble coming up with
real-world examples. A definition is like a perfect vision of something
that can only exigt in this world imperfectly. Well, if it can only exist
in*this world imperfectly, what difference does it make whether we call

. it tontinuing education, adult education, er lifelong educanon_?

What it all boils down to is we want to find ways to keep peaple
studymg even after they've stopped going to school. We want learning’
to continue to be. planned—an intentional- undertaking, not just, the

haphazard’ way adults Asually Icarn Intentionality, that the real name

- A Professor ResPonds _ _

* of . the gdmc

' Lo

AN

Lifelong learning is an ideal; intentionality is an essential part of
that ideal. Each one of us has to work ata translation of the ideal in
terms of the real conditions we have come to know. In education we
scem to always find ourselves debating from opposite ends-—from the
individual-personal perspective and from the social-governmental pcr-
spective—even though we recognize that both perspectives coexist in
reality and function interactively. If only we understood the interaction
more fully! If only we were sure how the intentionality of the individual
ought to relate to the intentionality of society. If only we would use -
intentionality to resolve the so-called “intra” generational crisis. Our
prescm »t/tc of knowl edge about humanness and human fulﬁllm

term we are dmng all that can be done for now. Perhaps tamorrow we
will do better. Per haps we will achieve the perfect formula for lifelong

learning that can be applied r ardless of the specific conditions.

(is a r®ection of our contmumg search for pcrfecnon

As for now, we can do n r'ng but continue to subordinate perfec-
tion to the workings of what is practical. What we do may seem relative
to the workings of what is practical. What we do may seem relative to
the circumstances; and yet, we bear within us the belief, however unsub-
stantiated, that there are perfect criteria and that these perfect criteria’
can be worked toward.go that a more perfect human fulﬁllmtm can be
achieved. That we continue to produce new terms and new dcﬁmuom

(O
Qo
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| suen “Little by little | began to divine the ail-embracing,
Aseenewed pan-human significance of the bloody experiment taking
place in Russia’s boundiess land; her boundless soul. My mind began to
tolerate and accept the revolutionary siogans which formerly had
-, seemed so exiremely naive and utopian to me. As'T gazed at the fam-
ished faces, sunken cheeks, and clenched fists, | began to have a
presentiment of man's divine privilege: by believing in a myth, desiring
it, imbruing it with blood, sweat and tears (tears alone are not sufficient,

. nor is biood, nor sweat), man transforms that myth into reality.

| was terified. For the first time | saw how creative man’s inter-
vention is, and how great his responsibility. We are to blame if reality
does not take the form we desire. Whatm we have not desired with -
sufficient strength, that we call nonexxstent Desire it, imbrue it with
your blood, your sweat, your tears, and it will take o a body. Reality

- is nothing more than the chimera subjected to our des:re and our:
suffering.’ 3! '-

Committee Reflections: ."I'h;:sc Are Qur Goals

That education can be a lifelong process is by no means a new idea.
- It is an idea, however, that has taken on a new sense of urgency. The
mindlessness of  our technological-industrial complekes has fostered
among us a terrible sense Gf impotence that only an mtemxomI lifelong
effort to continue learning and understanding can help to overcome,

In our efforts to achieve a learning socxety, we must recognize that
neither control of technology nor democratic participation in the course
of society nor a shared sense of human tulﬁllmcm can- -be achieved by
our citizenry unless we become:-

I. knowledgeable of our social, cultural, pali:icaf and per:sonal'
situations;
2. aware of our alternatives;
3 able to undertake independent inquiry;
¥. capable of making appropriate choices with the power to carry
" them out;
5. committed to the exercise ofyustice.

Unless citizens are informed and cognizant, their participation is a
game of charades, no more than a popularity survey based on haphaz-
_ardly formed images having little to do with rmhty or with the results
of any coherent inquiry. Unless individuals are in command of those

-#gkills which will enable them to direct the quality of their persoml and
social lives, there can be no human’ fulfillment.

Lifelong education should not be viewed only as a potpourri of

% Nikos Kazantzakis. Report to Greco. P A. Bien, translater. New York: Simon &
Schuster, Inc., X965 p: 391 5
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courses offered by local school districts -to adults to help them fill their

- leisure time in ways that are persomlly «interesting "or to retool their

‘work skills so as to better suit :he needs -of industry. To cater to the
personally felt needs and interests’of individuals is, of course, one desir- -
able goal of lifelong education which might help us shut out she imposi- -
tions of technology, but it avoids the massive probium confronting us
as we broach the 1980's. We cannot hope to regain control over our
destinies, if hieiong education is translated only into leisurerelated'

dCthlthS

)
A lifelong curriculum needs to be imbued with mtenuondlxty well
beyond anything ever undertaken by the traditional public school. In
light of the enormous sway held by business and industry over the direc-

_ tions of formal schooling, it -is probable that the public schoal is the

most poorly suited vehicle for the task before us. If the public schools
are to be vehicles for. Ixtelong learning, then ¢hey must be ' radically
rccomepumlm:d

It is important to recognize that when we aptdh of planmng and
development of a litelong curriculum that ° ‘planning” does not mean
that what would be included would be locked into a set of specxhcany
detailpd comtents. The nature of phmnmg can be open-endt.d and flexible
as well as closed and flexible. Nor should a lifelong curticulum exclude -
personal interests and needs, although a reassessment of these consider-
ations in the total curriculum must be pursued continually. A lifelong
currmdar plan should mean the overt establishment of our intentions,
as mdxwduui members of a democratic society, to deal with as broad a
spectrum of the personal and social consequences of modern Ixfc as we
can conceive in an effort to reassert our control over the directions of
oyr lives, Since too many people at all stages of life lack some or all of
the necessary human and material resources to take advantage of formal
Instruction, the system must be opcned so that lifelong learning is recog-
nized as the birthright of all.

An optimal lifelong learning cnvxronmem is one that provides not
only goals but also means .to carry out those experiences that enable
persons to maximally develop themselves visa-vis their society.

There is evidence that school environments separate individuals

" from their life space. E.nvxrunmcms such as mobile libraries, banks, mu-

E

seums, garages, streets, empty lots, cemeteries, empty churches, are rarely -
qrchestrated into the learning expericences of the population.
Contextuulizing the learning experiences to the needs, interests, per-
ceptions, aspirations, and abilities of the learners is an absolute necessxty
This means that the learning environment must have woven into it the
“heterogeneity of the population manifested in ethnicity, age, sex, class,
race, igedlogy, rural-urban differences. We believe that there are no
learning pamceas for all contexts but only dynamic learning interactions.

o The Committee
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The Realities surround us—hound us with their urgency. Hunger,
¥ * strife, fear, ignorance, injustice, and on and on! No single act or societal
plan will ensure the realization of the ideal fylfillment of human potential = /
—but if only we can succeed in becoming better. . . . B

. The Committee

- THEMOUNTAIN AND THERIVER -~ <.

In my cousitry there is a mountain.
In my country there is a river.
E Y

Come with.{nc.

Night climbs up te the mountain.
Hunger goes down to the river,

Come with me. ' N

. .




>y

‘sulted from multinational corpora-

~

, " Who are those who suffer?
©Idonot know, but they. cal} to me.

Comc w::h me‘ ¢

. T e {
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x»  Idonot }mow but they are mine .

and thcy say tame: “We

- Camc wtth b\e

sufjcr.

And they say to me: “Your peop[c,

- your luckless people,

between the mountain and the river,

with hunger and grief, -

- Oh yoé,'tf:c one I love,
little one, red grain
of wheat, - g

the struggle will bé.imrd,

life will be hard,

but you w:ll come with me.

" they do not want to stmggfe alone,
they are wailing for you, friend.”

Ay

1

Pablo Neruda‘ ‘

Dependenée

. In the'late 70's, the Un.ited States

7 was dependent upon imports foi\
of

" more than

25 percent of each

twelve critical raw materials used
in key industries; nearly 88 percent
of Americah corporate profits re-
tion investments and production,
The implications of industrial data
for the past decade are clear—
American industry s dependent

4 Pablo Neruda. The Caplain’s Verses,

o
upon imports and exports to keep
its economy -functioning smoothly. .
In turn, the rest of the world looks

.'.

to the United States for economic .

‘stabxh(y
' The Gap

Some time ago, Barbara Ward
called attention to the growing gap

tions.? The Poor Pcoples March

Donald D. wmh s{ranslator. \Iew York:

.New Directions Publishing Corporation, 1975. Copyright @ 1972 by Pablo Neruda and
Donald D. Walsh. Reprinted by permission of New Directions.

' Barbara Wand. The Rich Nations cmd the Poor Nutions,
. Ncrwn&(mpany. Inc, 1962,

O

New' Ybrk: W. W,

E T o
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between rich nations and poor na- ‘
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- oh,-Washington dramatized the im.

mediacy of that gap within the
United States itself. Sporadic explo-

“sions of the pent-up fury of the’
) _Stncman ‘underclass’” are a stac-

210 punctuation in the subcon-

- siaus lullabye of national affluence.
- The gross statistics of affluence hide

the.depth of the despair, the glone-
ness, -the helplessness. The Ameri-
can poor are one with the poor of

the world, but with a difference.

“The poverty in the black an

Waest Side*of Chxc.xgo is worse than
any poverty''® seen i
In' the eyes of majpy sociologists,
the major distingyishing featurés
of American pove ly are the break”

West Afnca '

% .

down of the-family structure and
the loss of any sense of community. -
For large segments of the popuia-
tion in Amerjcan urban centers,

the sense of alienation is total.. ' -
Money, food, and jobs are enly part
" of the answer, : .

How does a 29tyear-old ex-junkie

find hope? Where can a 10-yegr-old

child turn. when deserted by her
father and with her mother in jail
r prostitution? Who will take
sponsibility for the 80-year-old
migrant grandmother suffering
her family resides in 'C%\Iifomia?
How can the classroom
raise the achievement level of chil-’
dren from §uc‘h'sctﬁngs?

T ey'R'aved,EBut'Théy Wei'e Not'Ma_d

en vadio hits oral, nomxtemte peopies, it intensifies excitability.
illagers who once had ne kfmwlcdgc of what was happening in some

distant capital now receive fthat news daily in a form which makes it
appeat both urgent and relévant. But they cannot reply. Therefore, they
become at once more excited and more frustrated because nobody seems

to be listening to them.’ */

I

Cnmmlttec Reﬂec;mns on Glohal Interd’épcndencc

? Marshall McLuhan has not created our Global Village, he onl‘&

+

n.zmed it. With-the naming has come a sense of famxharxty that leads us
to accept the condition without understanding the xmphcat.xons We fail

xmexdependenge

* to grasp the urgency of social changes caused by the. mcreasmg global

. A minor fluctuation ir the price of gold in London has an immediate

“impact on transactions in Tckyo A rebel incursion in central Afrxca
. affects purchasing policies in corporate board rooms from Moscow to New

York Whether technological advance, national calamxty or political

“ ' “Tunc HO{Q) August 29, 1977,

¢ Edmund Carpenter. OA, WK'at @ Blow That Phantomn Gaue Me! New York: Holt,

VR.mchan and Winston, Inc. 1972, p. 178.

X
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from a stroke in New York while -

teacher .
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mampulatmn. action in one area is followed by rcsponscs of mcrcasmgly
complex subtléty and significance in many other areas.

The international marketplace creates demands for new products
leading to trade imbalances while the F;mands of consumption pre-

maturely push developing nations into gdvanced levels of technological .
evelopmem At the same time agriculture in developing countries con-

t.a subsistence level, with most nations incapable of proc'iucmg
food.-OW a worldwide scale, hunger, malnutrition, and starva-

tion result from th meqmtable use and distribution of resources. The
problems ar€ not simple. Each area of concern, whether urban growth
and deteriordtion, war and conflict, environmental pollution, population
. explosion, resource shortage, or income duparny. is mextrxcably related
to other problems in all parts of the world.

" While interdependence is-a favorite topxc of dxscumcm mong the

world’s well educated, the people it may affect most dramatically are the
iJliterate poor. It is the) who are dependent on international trade for

heir very survival and at- the sa ne time victimized by the creations of
consumerism. While bellies go empty at night, the transistor radio has
- become the indispensable symbol o social achievement, - .

its inception the Upited States has
rélationships of m cultural and national forces. In addition, the growth

Nevertheless, our mterdcpcn&cn is not a new phenomenon. From

1 shaped by the interdependent

of technology andilhdustry has had a major impact on the tightening of
our compmon bo ‘But a recent factor in the acceleration of interde-
penden has been the increased destructive capabilities of armament
techndlogy and the resultant threat to human security. The superpowers
have trapped themselves and the rest of the world in a death-defying wace

for nuclear superiority that holds the whole of humamty hestage. We

either live together or wadie together.® &

their prior conditions. Whi
continues to emerge in the:

The chasms between

Itures and nations can never be rettg‘ned to
the desire for isolation or going-it-alone
ake of complex relationships, no one is in-

clined to couple that Iangmg with a renunciation of rights to critical
resources in fuels, minerals, foodstuffs, or freedom of association. We al-
rcgld) participate in a global culture whether we are willing to affirm it or
not. Indeed, given the extent and depth of our involvement with each

other, the old saw that “Either wg hang together or we will hang sep-

_aratelyl” takes on new urgency..

Q

-

e’

Most of the world’s population lives in wuages A
transnational perspective is an abstraction that must

seem very distant for these village dwellers who are involved in a con-

*Edwin O. Reischauer. Toward the 215t Century: Education for @ Changing World.
" New York: Alfred A. Knopf, Inc, 1978, p. 31
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R tinual struggie for minimum necessities, These are the people Iabcled
“in need of development'" by the intellectual elite. These are the peo-

who have labeled by Western change agents as distrustful,
8V , LK sPative, fatalistic, hostile to polity, lacking in empathy.
The poor of the have been perceived as objects to be acted upon

rather than as habitors of a global ecosystem. They have been
treated as passive entities rather than as dynamic human beings. .-

&

~ {workina school as a custodian and | hear all about
“the latest fads. in education. This year, global education’

“m " Om of the younger teachers is really hooked on it. There.are
pn:tum and maps all over the room and the kids are studying-about

- what jet flight is doing to the world. | guess that is all right, but it really

doesn't help these kids to understand what life is really like. Me, | come

~ to work every day—eight hours cleaning, one hour eating, two hours on ,
the freeway and a few hours to be with my family. My home, the three
fioors of this building, the 30 miles of freeway—these are my life. Sure. .
| like to hear about other places like Ethiopia and_Jokyo, but | need to -
know my own terfitory better. How do | get along better with the people -
around me and maybe even manage to get a merit raise. You know, I've
never even heen on'a jet. : ~

. NEWS FEATURE 1977

was a time, not so long ago, when
statesmen and scholars alike be-
lieved .that economic growth
brought social well-being in its
train—that the cure for social and
political disaffection, for riots and
radicalism, was simply more in-.
come. ‘

“I no longer think we can in-
dulge in that lulling belief. We
have “had a half century of un-
precedented  economic  improve-

Trying to Make Sense of It

“Is it possible to make sense of
what is going on in the world, to
set oneself far the future? Of course
we cannot predict the sudden

- storms of history, But history is
more than storms; it is also a great
Gulf Stream, carrying us along its
‘broad currents. Here are a few dead
t reckomngs on the directions 1in
which I think that stzeam is mov-
ing, and a few reflections on what

'we must anticipate as we go with
" its currents.

1. We cannot expect social cog-
terpment  from economic gmwt}?
This strikes me as one of the few
important lessons we. can learn
from the past haf century. There

65

ment, both here and abroad. No
doubt that growth has alleviated

much misery and has stdved off -

ﬂuch unrest. But I do not-think

anycme can say that it has brought
a general sense of well- bcmg, con- .

tentment, good will," gratitude.
This has very sobering implica-
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~—Tions for capitalist societics, which

Jr

Hhave .tlu.x}s assumed that wealth

-

~ alone would briny stability, morale, -

fcommitment to the system,

"2, Western industrial societies
are moving both toward planning
and toward the market. Looking
buack over «the past 50 vears, it is

clear that all Western societies have -

Amoved i the direction of economic
-planning. It is also clear that \plz;n-
niu’g is more cumimrsfnne, infuriat-
Cing, incfficient, and bt}uucuuc
thun  most pl.mnusfﬁ.xd antici-
pated. It is not surprising, then,
that we now hear a clamor to rem-
“edy the problems of planuing by
retiurning to the mechanism of the

- market, with its self-fiving stimulus

ot individual betterment and its
“'lnn()“'lng force of t()f“}){,u[lﬂn
“What the enthusiasts for mar-
ket sohm(ms overlook is that the
market brings its own difficulties.
Unemployment, economic instabil-
'ity, social neglect, the exercise of

intolevuble private power are all

El{lc

\
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by-products of the market process.
They are why planning arose in
the first place, and why it will arise
again if the scope of the market is
broadened. Thus, pl.mmng gener-
ates a need for the market, and the
market’ generates a need for pfan~
ning.. Between this Syclla and

Charybdis all Western economies

o

must make their.way.

8. The dcepest subversive threat

to capitalism is the acquisitive drive

;_Bn which it’ depends. Acquisitive-
nesy is the form of sogial behavior

nurtured and encouraged by capi-
talist society. Under the name of the

Profit Motive it is regarded as the .

very ¢lan vital of the system. Con-
sidered as Bettering Our Condition
(as Adam Smith put '),

motive for all citizens, workers and
capxtahsts alike.

“Yet for all the esteem in whxch
acquisitiveness is " held, we h&\ve
always recognized that it is g dan-
gerous form of social behavior.®
p .

(W)

Have | heard that before???
—— ' “Master. what gapd must | do to gain eternal life?"’

- ., . go, sell your possessions, and give to the poor, and then you

will have riches in heaven."”

Committee Reflection on GNP vs. GNH s

Matt. 19:15.

*

Where minimum, needs are guaranteed, development can come to
mean growth in “gross national happiness” rather than in gross national
product exclusively, Development need not be equated. with the une
reasoned production and consumption of material g@or does mate-

™

* Robert L. Heilbroner. The New York Times. Ostober 10, 1977.

~

'

JAruitoxt Provided
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acquisi-'
tiveness is the socially approved

. .
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rial dcvelopmcnt ncﬁd to be equated with the “good life.” thle tech-

nology “and economic prosperity. are necessary, development must be -

* conceptualized as growth in the ability to Jive a fuller, more dignified life.
Rather than think of developinent quanu;atwely, much more emphasis

should: be placed on its qualitative aspect. Devclopmem can mean pro- .

viding the opportunity for all mdmduah and mtwns to realize thcf(

.

potcmul o ‘ ‘ RS

porary ironies of Spaceship Earth are (a) that technological development‘

_is seen as the key to the material well-being of the worid’s growing pop- -

uiati {b) that technological development is threatenmg to destroy

~ the nafliral resources which are ultimate sources of this well-being. -

AN

A Comxx.lcntary on Global Values .

_ Not only are there global Viqlencef global industry, global communi-
cation systéms, and global conflict, but there are.also ‘emerging global -\’

values. With increased frequency, businesses of many nations are’investing

in the American economy. Even the more traditional and controlled

. Can there be an abundance for all? And if so, -
abundance of what? Perhaps two of the greatest contem- .

societies of Asia; Africa, and the Middle East are sending large numbers,

- of students to the United States to continue their studies. In the case of

students froM oil-rich mm‘ns and other affluent societies, it is not un-
common for them to”arrive with their young families fresh from the
isplation of very differehy’ a‘pd very conservative cultutes. The result is an
increasing confrontation of cultures with differing value structures. The
points at which the disparate values meet form part of the growing edge
of a rapidly emerging system.of global.values. The press of time, the
explosive ‘change of circumstances, and the increase of knowledge le:

 little space for savoring and developmg individual acco ations to
the new as Grandma did. .

To be sure, the emerging global values are not p re, intentional dis-
tillations of carefully formulated positions. Rather, they are apt to be
hybrids created from the frequently alfrasive encounters of basically in-

compatible economic, social, religious, and pol:txcal systems. At the same -

time, some cultures accommodate competing principles and tenets in a
new synaetism with global appeal.

Religious dogma and sectarianism, characteristically exported hy-

Americans, have recently been imported to the United States. Zen, Tao,
Muhammed, Buddha, and the Hindu gods have joined Moses and Jesus
-as familiar, challenging, and sometimes threatening models of religious.
and ethical values contemplated by American youth. When increased
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~ Jlessening "of formal .zdhe:cnu,,xto authoritarian ‘maral. and: uhxul pre- ..
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global m.téxauxou is coupled thh internal brmkdowu in tradmon and ..

u:npuons, the setting begomete chax;,ed like a volatile gas, surging against
Ws container. Large segments of society are engagéed in th;:«tesuug of the
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 tonitaingy of traditional values, searching for a values strticture that wil .

be suﬁiucm for tomorrow. While not mtxuxiatc& de..lr,ly the outhnes of'

blubul values systems are buommg visible; Ihcy vie for conuderauon
D s Y :
‘ ' Grandma s Wealth oL

| My grandma was as poverty stricken a migrant as any that came to
‘the United States. She remained very poor for ahe first half of her 80
years and then she buame wealthy. ‘\dmx:tc_dly, her Micome never rose
far above the U.S. Gover nment’s official ;xz\vcrty Ime but she felt wealthy.
She otvhiedd a car and she had a bathtub thfhot and cold ruxmmg water

.

- inside her house. . N oo _

Even when she w:t\ very uld she played like a child with her bathtub,
‘She ook two, sométimes three baths g day’ and after each, she would
scrub_and polish the tuls and. stand .back in ‘pride_ for several minutes
-admiring her possession.

. Asa young teenager, I used to think gher perfor xmme a lxttle weird.
- Why woulkd atiyohe stare in -admiration at a bathtub? How matcrmhstxc

{

1 used to think. But perspectives ‘change. Perhaps for me, born into and |

accmmmul to technological facilities' of all kinds, wanting’a new car

3
- every year or three bathrooms in niy home reflects materialistic gluttony.

-~

But for my grandma, having a bath every-day had been an unreachable
ideal that had unexpectedly become reality. $he relished her tull, every
- day she lived, with an mner, satufactmn that I"'wish I could know. She
never thought, of turning her tub in for a bétter one. She never cven
thought of .uldmg a shower, Thmxg she could have. She enjoved her

dream turtied reality beyond any measure I can expréss dnd felt no need -

to set new goals of wealth for hérself. 4

Though I know I am monetarily hetter off man she cver was, I {eel

spoor. T alwavs want something else. There’s always a new little gadg@’t to

acquire even tlmug,h I have collected so many things that I feel belea-

E

guered by their mounting preserice in my home. Still I go on acquiring.
It all seems 3o senseless. In a way, I blame technology; in a way, I blame
the education I received as a child; in a way, I blamg. my own weakness,

Mmt of all, [ wang to reg'zm control over my own senseless consumptxon

that reeks of the lowest kinds of matermhsm ’Ihere rwias a4 wonderful'
idealism. in my grandma's xucrenu for a bathmb that I have never

known. And there is an dwful selfishness in my consumptxon that I wish

I did not know. S : NN
d» ’ '
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L SUNDAY NEWS BRIEF

~ “SMALL IS BEAUTIFUL” IDEA GROWS THAT BIG' BUSI. |
. ..; NESS MAY NOT BE BEST NATIONAL ENERGY PROGRAM ]
iAlLING Actlon to date has had little effect on the Amen-

ccnsumptmn of natural fuels. Unless more stringent con-
- servation measures’are taken thie world will face a massive
“depression of economic growth . . WESTERN STATES FACE

'. 16 PERCENT CUTBACK IN ELECTRICAL POWER... . GNP IN N

" US. INCREASES; Business feaders heartened . TEST TUBE
BABY BORN . DEEPEST SECRETS OF LIFE BE! NG CLASS!-

FtED . 5,375 “Message Units” have been found m DNA of -

Vn'u.s PH1. X- %4 The prcpnety of. DNA research has finglly
_ become a topic of ce‘ncem for Congress GENET iC DE.”
S GJDERS READ!NG THE MESSAGES OF DNA

: -

Young girl; P!ease Str——l don’ t want my genes read -

L . ’ todayf :
Genetnc Scsent:st Better read than deeﬁ

LY

NEWSFLASH 2006 -

v We'tntet‘rupt this program for en xmportant”anncuncement. B
Word has just reached this station that the central computing -

 ' center for New York State’s largest electric light ‘and power’.
. ¢ company has been taken over by a band of terrorists calling
o themselves the PAES, “The People s Army for a Fair Society.”
h what demands the PAFS are makmg s not yet known

eir centret of the computmg center is, however, a se- .

. vere threat to the well- -being of this state's populatson In
recent years most of the woskmg controls for power produc

o e
. . - -
. ,
69 ‘ -‘."
. . - - -
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\ . ]

T tion have been converted to mxcroch:ps interfaced with the’
centrq processing unit located at the center, Any large scale

g ,destructfoq_of these woutd put the 'hght;s‘ out for millions of

N

- homes and businesses for several months at least . . . Al-

. -though solar energy heating units have been widely instaled,

. elect}icity and gas are still the major sources for the state’s
heating. Should the térror:sts decide to cut off or destroy the

" CPU and its m:crochtps mxmons would bé without heat in the

midst of th@ veg cold winter. The emergency is real and we

~ advise everyone”t

s:gned for sub-freezing temperatures. A pro\(ss:on of matches,

cookrng fuel, flashlights and battery- -operated radms will also

‘be useful should the terrorists carry out their threat . At
"thts pomt we can only hope that the People's Army for a Fair

TN
Society will be fair to the people—to the thousands of etderly :

" who may not be at;ie to move from their homes—to the young-
sters who may not even know what the word *'politics’” means
—and to the rest of us who feel that we are bemg bullied into
_Someone else’s “‘fair society” . ... Plgase do not call this sta-
'tion for further information. You know all we know. As soon
as we have anything new to’c.o'mm'uhicat'e rest assured we will

- do so. In the meantnme let’s listen to the scothmg sounds of

Arme and his Synthesizers Ten

-

Committee Reflections on Remote Control

Is there a point of cmnpiexny beyond which technology no longer

“serves’ human needs? Ilich has noted that the beautiful aspect of an old
sewing machine was that a person equipped with-a small screwdriver and

some houschold oil could make the necessary adjustments to correct any
malfunctioning. A bicycle is still one of the few machines with’which the
owner can interact. in an uncomplicated fashion. On the other hand, a
modern tc}e\xsum thrcatcmngiv warns its owner: “Caution, high yoltage

Q

~—

o obtain some kind of thermal blanket de-
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mmlc Only quahﬁcd personnel should disassemble. This unit is fully.
transistorized and contains no tubes or user-serviceable components.” Not
only does the complexity of television tedmology discourage an owner
from making “home repairs,” but the remoteness of the source of broagd-

~casting leaves the consumer vulnerable to program decisions made largely

by the industry. The-concept of “remote control” for television has a

double meaning.

 " TV Entertamment

Ilzc Los Angeles Times veports
that the. number of hours children
watch TV, has dmppc: dgnifi-
caritly. Analysis of the data sug@®sts
T.V. games are replacily” some

viewing. Pareat groups interested

in making fnroady in the program-

- ming of vielence on -television ap-

phmd the gencral decrease in wfi"!
ing time, but data to date do no

0
o,

{

for Atari?

indicate any more enlightened dis-
crimination ‘in selection of pro-
grams that are watched. This is not
a case of less heing bettes, Thiose

such as Bill "Moyers w€ would
bring quality 'prggrammihg to 'th

: major networks are finding it hafd

to do so. Enlightened documen-
taries just do not seil enough beer
and bras. '

Ry

\\R P The ‘perfect Christmas gift for Nielsen households
e - would be a collection of T.V. electronic games. Anyone

Editorial

atching a Man Die

-
The would has had an opportui-
ity to watch a man die on television.
footage of high wire per-
former Karl Wallenda's fall was
incredible, Some saw it more than
omce, while athers refused to watch,
“"How could they show something
like that?” was asked, Should this
footage have been shown?
Sunte regarded Karl Wallenda as
a man who “needed more.” Such
people were quick to assert that
there are individuals who can't sur-
vive one the things that make nor-

71

mal people happy. Normal people
can sit on a front porch and breathe
the spring air and see the sunset
and listeny to the birds and be
moved and be content. Others just
must drave more than that. Their
juices simply won't begin to flow
unless they have challenges and
take risks normal people wouldn’t
dare to take.

When spectators camped all night
to see’Karl Wallenda wa& Tallulah
Gorge, most of them knew they

would never do something like that.



THE REALITIES/THE OBSTACLES 67

- They fulfilled their fantasies when-  every day of his life. He got away
. ever Wallenda walked. with it his three score ten and more.
" But shed no tears for the old man A man like that deserves, when the
on the high wire. He dared fate time finally comes, to die- seeking:
and he confronted death nearly his fulfillment.

Parents’ Lament

Ironically, Just two weeks before the death of Karl Wallenda, our
_ family sat together to watch the special made-for-T.V. production of the
story of the Great Wallendas, Our seven and eight year olds were spell-
bound by the daring and intensity of commitment portrayed on the
screen.-As has becoine a pattern, they asked, “Is it real?” “Did they really
walk on a wire while balancing people on their shoulders?” When told it
- had really happened but this was only make-believk, they looked con-
 fused. Other questions tumbled out. How do they do it? Aren't they
scared? No, they wouldn't be scared because it's only make-believe. But
how do you know it's make-believe? -

As the tragedy which snufted out the lives of two men an paralyzed
another unfolded, the cliildren continued to explore the sifzmcance of
the human ability to ¢reate the semblance of reality without the risk
Similar discussions had preceded this one when news reports carried pi;ﬁ
tures of terrorist and war-wrought carnage. But the ansWers are hard t ,
find and the kids are never satisfied. In g sense, television has come to be
the technical myth maker that turns real events into fairy stories. As
much drama is created when a puppy is lost as when the Wallendas fall .
from a high wire. My wife and I can't help wondering what this is doing

' to our kids’ reality. Should we forbid their watching?
i;j; Wilma: My T.V. is on the blink. The shop said it

will be two weeks before it will be repaired.
- Edna: My goodness! What will you do for a babysitter? - .

v ]
t SUPER BOWL SUNDAY

—wd ‘‘They sure mess up my Sunday afternoon. I'd like to
watch T.V. but there's nothing but sports, sports, old crime movies and
more sports, Super Bowl Sunday! Why is it I'm not one of the 85 miliion
Americans stuck on this national pastime? Am | weird? Everytime
there's a T.V. show | like, it gets canceled. Tomorrow at work everyone
. will be talking Super Bowl. If you're going to be ‘‘with it"’ you've got to
xatch. What else is there to do on a Sunday afternoon, anyway.
, “Oh well, | guess I'll just turn it on for a littie while.”

72



68 thm\'c u:&xmmc- A HUMAN ;Acii\im :

' "Cummmcc Rcﬂccuons on Television ~

Thc media, - espccxally television, fill large: portions of our children’s
lives. In the process, the development of rational powers in our.young is- -
undermined. Exciting, tension-packedl cvents of life and death are

- squeezed between soap commercials. Not only are the thought processes

of our children caught up in serial imuages that seldom explore under-
lying causes or ultimate consequences, but children also become habitu- -
ated to numerous dramatic “highs” within relatively brief periods so .
that times of quiet when reflective thought could develop are, instead,

insufterable periods of boredom.

Although the evidency is npt readily available, the signs that we are
being drugged by media-like tension and excitement are evident. For
example, we elect' our public officials on the bisis of media-managed -

* images and saturate the airways w:th violerice while demandmg Iaw and

order on the street.
At a time wlien rational powers have given us msxghts into new

kinds of control over the destiny, of. this universe, it is ironic that our.

respect for rational abilities seems to be declining steadily. Many of our

" yeung do not consider the exercise of rational powers to be important.

Thé scientists—miracde workers of television mythology-—and even the
great detectives who never bleed when beaten up will work it all out,
seemingly. They will tell us what to thmk Why worry? -

0

AR Adult Fulfiliment: Having your T.V, set'éttached to

e ‘a home video recorder so-you won't miss any favarite
programs. .

Double Adult Fulfiliment: Having a video recorder and a remote -
controt channel changer.

¥

MONDAY EVENING NEWS BRIEF

COUNTY WELFARE COST UP . . . NEW YORK TIMES FINDS
BANKS LACK ETHICAL STANDARDS . . . G.M. AGREES TO
OUT-OF-COURT SETTLEMENT IN ENGINE SWITCH CASE . . .

~. GRADE INFLATIQN CHALLENGE[ﬁ AS UNETHICAL . .. YOUTH
:V!QQ_ENCE, CR?ME INCREASING SHARPLY IN U.S. According
to a recently completed governmental study, persons under

18 are responsible for riearly half of all serious offenses in -

. w3
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the U.S. In 1975, the city of Detroit set a curfew-of 10 p.m.
for all youngsters aged 16 or under ‘because of the numerous
seribus crimes committgd by this .'age group ... In 1976, one
~ third of all murders committed in the city of Chicago were
committed by people who were under 21 years of age. The

-overall number of murders in the United States. reached an -

all-time high in the decade of the 70's. The small decline in
serious crimes that has been ~observed is attributed to a de-
cline in the youth populatidn . In 1977, New York City ex-
perienced & near-total power outage Looting wa\/r'a}\pant

“and thousands. of people were arrested while breakmg store

windows, stealing: merchandise, or trying to sell their stolen
merchandise on the street to passersby. The New York City
“courts were brought nearly to a standstill . . . In 1978, de-

~mands for stiffer punishment continued to crescendo. Vio-

' lence must be met with vioieﬁce and*the certainty of punish-
~ment, More and more public figures are adding their voices
to the crescendo. “Endugh introspection and b!ammg so-
ciety!” has become the refrain.

- Committee Reflections m},V iolence

Not only are we afraid to walk out on the streets, we are even sus-
pxcmm of our most ° 'respectable” citizens—of the big oil executives who
give and take bribes, of politicians who do likewise. Theirs is a subtler
violence, but it wounds as well. Can a society survive with the continual
exercise of threats? Does there not need to be some agreement among
people about what is an acceptable way of actig and interacting? When
lawyers, presidents, and street kigds are all out for their own self-interests
and willing to ignore the law, can society continue to exisy

In an age of abundance, when even the poorest live better than their
forebears, cun all this Wiolence and crime—this lack of morality—be

attributed solely to the unequal distribution of society’s beneﬁtsi"ﬂcrc;

Q ‘ “ & 4
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* - must be more far- rca&xn&a well a;mumatc causes for what is happen-’
“ing. The question is ulmﬂxer, as a society, we can survive logg enough
to learn. . - ~ '

B3

P Musmgs Circa 2010 A. D

At 90, I've had a lot of chances to look Back. Nothmg much hay”
changed. After more than a decade of this centiiry my heat and light are.
‘being threatened again. I've been blackmailed so often in the. past 50
years, that 1 just can’t seem to muster the energy to care. It Just seems -
- I've lived my whole life in an age of blackmail. '

I remember back it the 60's when the first airline hx]ackmgs took .

. place and we all got so upset, The airlines established checkpoints tq .
search everyone, and we all went for it as a way of protecting ourselves.
But economic blackmail was harder to handle. The strikes just got worse

. and worse. One year the garbage was piled so “high in our streetxha’t
everyone in the neighborhood agreed to help transport it to the city .
dump. That was when the striking garbage men attacked us with stohes

- and clubs, Were we glad when the police arrested us, even if we hadn't
started the battle! We were not a ﬁghtmg group of peo_ple But _]dll was
better than a bloody head.

Another year, the farmers got together to keep them pmduce off the
market. They just weren't getting a fair price. As time passed and a real
food shortage dc\elupcd we sure were glad when a national emergency -
was declared and the presxdem sent in the military’to force the release
of foodstuffs. But soldiers don't make very good farmers.

Looking back, it all seems like an -or gy of self-centered mdmduals

"~ drunk on their 'Slwn r:gfltcousnes%"lf you don’t give .me what 1 want,
then I will deny you food . . . life sanitation . . . whatever.”

The blackmail of the cgntury, 1 suppose, took pIdC(: when those ter-
rorists threatened to explode an atomic device inside a New York Subway
tunnel. Thank &od for the scientist (I wish I tould rcmcmbc?er pame)
who had invented a machine that could detect the locatior? of atomic .
weaponry, just in case some terrorist grcfup might try such a crazy stunt. '

. The blackmax!mg just goes on and on. What else is there to give up
or do? We live in protected compounds now. Everyone is thoroughly -
scarchcd No one remains unidentified anymore. ‘We all had our soeial
sectirity numbers magnetically imprinted on our skulls. In a way we are
in a new kind of feudalism. All of us lock to our compound leaders for -
protection. In return for their cpmpetence as computer experts we give our,

w loyalty and a part of our work. '

It is not a bad life for a 90 year old. SUH 1 wonder if the young
people today know wh.zt it's like to have the whole world to wander -
about in? :

We should have considered the implications of rampant blackma}l

-~

Xy

L 3 -




P

N

' VHE REALITIES/ THE OBSTACLES - 71

and the political uses of violence better than we did. As I think back
over it all, my views really did not- keep up with the technological changes
in violence. Keeping up was the key. Why didn’t we? It took or\ly
“handful’of . people to build and hide an atom bomb thag could destmy
“the lives of millions ot people. Civic H/Ience became too easy to engage
in. Any_half-wit could program society's cicmuuxun But I really didn't
understand this in the 60's when. all sorts “of groups were taking over-
everything tmm bmkimgs to airlines to prisons to universities and m.nkmg
all sorts of threats. : )

- Qh, well. Inside this mmpound event the PAFS can't get to me.
We have our own indepéndent power system. It would mean reduced
encrgy, but enough so that we would have heat and I could go on reading.
I'may be ‘J() but my eyes are as 5,00(1 as the day T was born.

-

A Co mentary on the Conflict in Freedom

Lo

We are a pfupk‘ troubled. We are a people caught in a struggle to
know more hxlly the meaning of freedomy On the one hgnd we have
moved rapidly in the development and extensign of personal freedom.
On the other hand we have lost-our sense of sptial cohesion. Individual-
rights are regularly affemed by the. courts, Ahe popular press, and an
expi mdmg materialistic culture that makes it seem as il everything is
immediately at hand but for the asking or a slight fee. Through the 'pop’
culture media of music, drugs, and personal awareness training, the mes-
sage is carried that the individual is free, The historic political doctrine
of the inviolability of individual conscience has become the equivalent
of anyone's heliefs are as good as anyone else’s. The personal judgnment
of cach individual has become the standard for action. The result is the
“essence of anarchy. F VELYOUC TCIgns supreme,

In the midst of this commitment to individualism, education has

. l)egun to talk of the development of greater decision-making competencies

RS

-

and skills in interpersonal relationships while avoiding overt considera-
tion of basic norms or standards to which individuals may turn for
gmd e m moments of uncertainty. :

Without standards, c\cnthmg is up fm gxahs ali-at-once. The old
standbys of family relafionships, religious assoctations, and nationalistic
identifications are no longer tulfilling. We have demythologized and
debunked all our [airy tales, and yet a part of us longs - believe in the
land of muakebelieve. Not only do we long to helieve, we will belicve.
In what will we believe? We experiment with LSD and other mind “ex-
pamlmg drugs,studies of ESP, glossolalia, Zen and yoga, weekly sessions
with a psychiatrist, and mass movements of religious cults.

While being chalenged to decide and to act on the basis of rational
ciec@i our angst in the face of the decision-making process rises, e

PAruntext provided oy enic [l
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‘seék the support oE others. It is. thrcztcnmg to’stand alone, evij long, '

enough to become sensitive to the problem, to face the self in a r ponsx-

‘ble way. At every turn we elect the comfort-of groups that have not|given
“themselves sufficiently to indepth consideration of the problem.|Thus
* we occupy ourselves with the trivial and insignificant. New demagogues -
. are accepted as providers of assurance as we venture into unchartéd areas. -

We have failed to recognize that the essence “of freedom is based on
group values and respect for commonly accepted criteria. Without con:
sensus, however tenuous, individualism becomes anarchy which negates

freedom. We have lost our vision of the community as balancing force to -
pcmmhsm carried to extremes. Humankind has a dual orientation— = .

born to be free as an individual ir_x_d_ﬁc.e_m relatmnsiup to others. As a
society we cannot. commue to avmd cansideration of the structures and

-\Xvaluts of freedom.

Mac’s Farm _ .
Mac had struggled through the dei:ressior&wct summers, dry sum-
mers, severe winters and other acts of God but he never. un'derstood ‘why ‘
he had to fight big government, too. He fought for a time. He used &
variety of tactics. He tried marketmg his own crops and’ dan"y products
from a roadside stand. And gradually, reluctamly, he met the regulations -
requiring sepasgte milking parlors, detachied: milk houses and protected
grain storage areas. In time he joined the local co-op. Now he asked him-
self why. He had broken his back for 60 )&ars and now havmg to sell
the furm . : : '

vae years ago I bought a new tractor thh Attadlments for $25,000. .
‘Today the same tractor costs $47,000. Five years ago corn brought $2.35

a bushel Today it will only bring $1.79 if you re lucky Ho“ can the
government expect you to stay in business?’ ) :

“The @ghbors wonder how I can give up a piece of land that was
‘homesteaded by my great- gsandfather Well I'll tell'em how I can do it:
I've been dipping into my savmgs for over ten years to keep a dream
alive. What chance has a little guy got against a bunch of bureaucrats in -

- Washington? They send out the\r eét‘ensxon agems and inspectors to
- tramp around and tell you whaj to do so that you don't have a chance

to do your own thing at all. My did and granddad knew how. to make
things go. I would too if the govepnment would/just stay out of the way.

“First they pass a regulatxdn to use a new crop spiay. ‘Lhen they
change their minds because it's dangerous for Tivestock. Why don'’t they
make up their minds? Why shq‘u]d I be stuck with unusable chemicals
and dying cattle? I get fined for 'failure to comply with, their regulations,
but what happens when govcmmem makcs a, mxsmke?
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. “If big government just wouldn't interfere, I could still make a, go
of it. I'm sure my sons would have stuck with me if there'd been any
future in it—bdt instead, they got out. I don't know hgw anyone is going
to doit any better.-I'd like to see the Secretary of Agriculture make a

L8

o of it on 140 acres.” v

'HONESTY IN, LABELING

N

e ~ We Bring America What It Wants!
- (Advertisement paid for by U.S: business and industry.)

- Committee Reﬂ&tions on Individualism and Democracy
Individualism and democracy are antithetical, Individualism, left to
its own natural deyelopment, leads to the dominance of the strorig over
the weak. The attributes that comp;‘,ise strength may vary from culture
* to culture, but the dominance'of a few unconstrained individuals over the
xuf:my 15 an inevitable result. In order to have individualism, democracy
. must be modified; in order to have democracy, individualism must be
" ‘constrained. | ' v .
- In other words, there is a tremendous gain in vitality and creativity
. to be derived from the exercise of individualism;.at the sagne time, there
is also tremendous danger to ‘the continued existence ﬁmerican de-
maocracy. Iindividualism is carried to an extreme it mecfns anarchy. No
form of government can survive anarchy. The paramount problem of

N
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American sQciety is allowing individuals to .be free while constraxmng
their individualiun. This canyot be achieved without people wanting to
foster each other’s mdwxdu.xhl{y
essence of “equal opportubity.” It can not depend on law alone.

o

Steven’s Dilemma L C N

«

I had bamly arrived at my office when I received word that there had
been an- urgem call from my ten- ',edxﬂid son, Steven, 1 lmstened to return
the call ta find out what was h.;ppcmng Steve sobbed into the phone,

"I was kigked out of class for talking back to the teacher.” He reported -
that he had, questioned one of her statements and she accused him of

“smarting oft.” “While I way standing in the hall outside the class, the
principal walked by and ordered me to his office.” Seven was very upset

. because he {elt he had been mistreated and no one would listen to him.
~After some consoling words quieted him, & hung up. Then T called the

principal to get his ptrwptmm.
The principal explained that it was his observation that Stevgn has

a highly developed sense of fairness which treates occasional problems -

for him. "For example,” he said, “whenever he is disciplined, he wants
. ’ . 9 ) - - 4 - .
to know why others don’t suffer the same consequences for similar infrac-

tions of the rules. He has to understand,” the principal continued, "that

life is not fair and rulesare rules!”

Italian Reﬂectfon

It was post-war Italy in the carly 60 and really a wonderful period
in Italian history, full of hope, expansion and construction, all couched
in the midst of sweet rolling hills and hazy skies. I was working for a
neswspaper then, mtuncwmg people about their participation in World

War. II: Had they bmx supporters of Mussolini? Had they joined the,

ant;—huush toward the end of the wir? What about the treatment of the

Jews-~had they gond along with the way their German allies had con--

ducted the concentration camps?
They were all sensitive questions asked all too bluntly by an out-

sider who hoped the shock of the qucsmms would uncover a bit niore

of ehe truth. Most responded vaguely, perhaps no longer sure th_ems&:lvc
of what they had believed. But one clderly lady, with stringy white hair

- tigd in a bun at the back of her head and lips like toothpicks in the midst

of an angular face, showed the anger and emotion at my questions that
others may have tricd to hide, if for no ether reason than to be good
hosts. ’ '

and constrain their ewn. Herein lies the -
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“You sce this house?” she said in her shgmly broken English. I looked _\
around at the dimly lit, three-room apartment and nodded lightly, afraid
to say anything lest she stop, “You see this bed?” and she pointed. to what
was more like a cot standing quite high above the lacquered wood ﬁoors.‘ _
"When they hunted Jews, I hid' my Jewish friends under there.” She ‘
paused an instant to catch her breath, but she obviously was not finished.

~“And when they hunted thy anti-fascists, 1 hid some of them under tlere.
| And when the fascists were Nunted and afraid for their lives, 4 hid them
under there!” '
—  She leaned back satified that she had.said her. piece. I said nothmg, :
* hoping she would go on.\§he took my silence as a sign of bewilderment. _ :
“You ask why? Why, becadse they were all human beings. No human - ‘!
being should be hunted because of what he is or what he bc.lpxeve% |

“But, wisn'g that risking your own hfe : '

“It was worth the risk for me, and for. m.my Italians. You ask us the
wrong questions. You ask us how we survxved the war, We did what we
could to live well. You don't-ask us what we believed deep down—so you
don't know what we really did so that we could stand proud before God.
You will never understand nothing of ‘us until you undersmnd what we

 believe.””
| So many yezn's have-pa&-d since that interview. I have' long since
returned to the U'nlit.cd States. I have participated in our many struggles

as a nation from ihe race riots to Watergate and I havercome to realize
how fortunate thar little angty old lady was, for she was sure of what she e
believed. 1 am not at all gure.

€ -

.

“There is so littie tragedy in life. Tragedy depends = o
' -} on significant relationships. Instead our society is floun- -
- dering in bathos and a sense of ennui—soap operas, nostalgic comedies,
light beer, and low calorie potato chips reflect the superficiality of our
passion. We bestir ourseives only enough to become voyeurs of our
.. culture rather thq creators. We are products of our consumensm."'

A Cdmmentary on Stages of Mora‘lity

v In his longitudinal stully of the dcvdupmmt of moral thmkmg
Lawrence Kohlberg has posited a series of steps or stages through which
children’s moral development pragresses. His research indicates that devel-
opment may stop at any level, while cach smg,c xmludcs core values of

© TGeosge Eo Arnstein, “Bad .-\ppk's in Ac‘;uh'mc.” American Education 10(7) :14;
September (074, \ :
<
i .
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‘tfxc prior level. As ne progresses though the stages, moral positions are §~‘

articulated in a “more universal, differentiated, and integrated form."
The ultimate moral maturity is a principled sense of justice.
If Kohlberg's levels of moral sophistication are accepted as a defensi-

ble explanation of moral development, the work of Turiel® takes on sig-

nificance. In a series of carefully replicated studies he demonstrated that

while childven understand moral messages below their level of develop-:
ment, they are not apt o comprehend miessages more than oné stage above
their level. This suggests that educators’ and parents must exercise caution -

in the moral messages the) communicate if they are to be of assistance to .

the young, . 4
Few curricula treat moral dexelopment directly. Moral education is
largely a part of .the unstudied or hidden curriculum in most schools, a

“by-product - with- as much clmnc:e of being mxs-educatmn as positive
education.

The transformation of the hidden curriculum inio a moral atmosphere is

f - b LV : . y
not a matter of one or another educational technique or ideology or means, but
& matter of the moral energy of the educator. of his communicated belief that his

school or classroom has a human purpose. To gec his message across, he may use

permissiveness or- he may use discipline, but the effective morai educator has a
believable human message 2¢

It is too easy for us to fall back on a law and order level of moral
action. Pexlmps thiis is the level at which the majority is most comfortable.
But humankind deserves more oppmmmnca to rise above this basxcally
defensive posture. ‘

| TUESDAY EVEN_IN'G NEWS BRIEF

DIVORCE RATE CLIMBS: PERCENTAGE OF WORKING
MOTHERS INCREASES . . . TEENAGE PROSTHUTION IS up
. Authorities from all major cities, meeting in Washington,
.report that they are baffled by the sudden rise.in the number
of young people, male as well as female, involved in the night
life of their cities . .. WOMEN'S RIGHTS DEBATE CQNTINUES
. State legisiators in over a dozen states are'being.tobbigd

* Lawrence Kohiberg, “The Moral Atmosphere of the School.” Ir? Normuan V.
Overly, editor. The Unstudied Cwrriculum. Washhagton, D.C.: Asscuauon for Supcr
vision imd Curriculum Developroent, 1970, p. 116

Turiel, “Devejopmiontd) Progesses i the Child's_ Moral Thinking.” In P Mus-
sen, } Hc.nmnch and J. Langet, editors. Directions in Developmental Pndmlog) New
York: Holt, Rinchart, and Winston, Inc., 1969.

» Kohlberg, up. cid.; p. 121.

’« -"8\1
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heavily by foes of women's liberation . . . PSYCHIATRIST RE-
'PORTS HIGH ANXIETY AMONG MIDDLE AGED-. . GREY
. PANTHERS’ LEADER VISITS CITY-. . socmmsmunoqs
- "UNDERGOING SIGNIFICANT CHANGE .-According to the
“  U.S. Census Bureau, the lafgest jump in dworce rates ever
- ecorded occurred between 1970 and 1976. For every 1,000
'"-~mamed. persons in the United States, there were 75 divorced _
persons in 1975. In 1970, there were only 47 divorced per-~
sons per 1,000. The percentage of ehmarried women between
the ages of 20-24 rose from 36 percent in 1970 to 43 percentj,
in 1976 Furthermore unmarried women between the ages of
¥ 25:29 made up 15 percent of the total population. The dechne )

. inthe b:rthrate 15 the most: etartimg of all: 42 percent Of the

married women inthe 20 24 age bracket do not have chsldren .
up from 24 percent in 1960. The U.S. Census Bureau also
] reperted significant declines in nursery and elemen%’y school
enroliments, whilg co!lpge enroliments increased by 34 per
cent during the first six years of the 70's. College enroliment
among women between 25 and 34 doubled in comparison to
the 1970 figure. Neeriy 11 percent of the total population is
-~ over 65 ?/ears of age and that percentage is expected to in-
crease

. AnlI ntra- generatwnal Crms On Bemg a Housewife

"My son Ixed about it on his wl}ege xpplu ation. My husband mutters
it under his ‘breath when asked. And I had grown reluctant to mention
it mysﬁ,lf ' '

Ihe pmbk.m xs my occupation, Bm the statistics on women that
have.come out since the Houston conference have given me a new out-
, "look. I have ceased, thinking of myself as obsolete and begun to see "myself |
~ as I really am--an endangered species. Like the whoopingrane and the
snow leopard, I deserve attentive nurturing and perhaps a distinctive '
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metal mg on my foot. Lk't;xuse lm oné of the last of ae dying breed QE

- human females dcu&,xulcd, QLCUPJUOH I{uuscwxfe '

| "rjmuw it's nothing.te crow about’ [ realize that.when pcople dx :

cuss' their professions at parties I am more of 4 “pariahi than a hooke,

a'lo;u is. I have been mau;,.}ted humxlxated and scorned. In an

B p§ir-own-thing, it's dcdr- no dne gmeant me. I'Ve been told

(p.xtxqmly and a little louder than mcmxy, as one does with a child)

" that 1 am .m anachrbnism (except-that they avoid sugh abig word). I -~

have been made t Tegl so-outmoded that I wouldn't be susprised to dis-
cover that, like & ~carton of yogurt I' have an expxmtmn ddte stampcd v
on m) bottum -

. ‘

) . ’ j

R 6me treasured a small hopc that ﬁiatbry might vindicate me. Aftcr
®

a~11 nuumg was once just such'a shameful oc&upduog suitable for only p
the lawest women. -But I abandoned any thought that my occupagion
would ever beggme tashionable again, just as I' had to stop countingron:
?uH t}gurud wollien coming back 'in atylc I'm a hundxed years too ldtc ‘
ou both founty.. ~ : . .

"Nuwx ‘wever, t.h.mk\ to all thesc new statistics, I’ see a bnghler*
fut,me fm self, Todhy) fcwcr than 16 percent “of Amerlcan _fargilies
have a ]l mm. Housewife- mother Comparing that with pxevmus figures;
-at the Tate W's* going [ cakul.&te [-am less th‘mkght years away from
bemg “the lasy housewife in the coumxy& And then I intend.to’ be

tmpoxsxble . . ‘ o
Trshull k-m:md exxn‘mom fees tQ gf) on taLk Mmmﬁé\a_mm

.
LOaw

for @Y autograph. Amthropologists will study my feeding and Hesting -

habxta through held glasses and keep notebooks dctaxlmg my every move.

T That is, if rio one ‘gets the bright idea that I'm so unique thit I must be -~ .

© put behigd sealed g:& like the Book of l\chs In any event, I can expect.
to be a‘celebrity and 1o be pampayed. I caniiot, though, expu:t to gat even,

“Theére’s no geuﬁg even for Years of bring regarded as: stup;d or

2y, or both. For years of bung wmxdercd unproducuve (unless you count__
ﬁve duld;cn which no one dogs). For ye.n’s of bemg viewed as a-parisite,
living off .1 mtan (except by my husband whose opinion doesn’t seem o

i ngttcx) Pm years of fcu_hmg other women'’s children after they d thrown
- ap in the tunchwoom, because I have' nothmg better to do,~or probably

there iy mbthmg [ do better, while their mothers have ‘careers.” (Is clerking

: .m a drug store a hom fide ,career?') For years of caring for five chxl&ren

and a, big house and cpnstgmdy being asked when I'm gomg to wolk.. | » ’
183 comg, frow & long Jine of wommen, most of them more hduh Bunkér.

. @ than Betty Fr;ﬂan, who tfever knew the were unfulfilled. I caﬁ t testify

B

that they we ;‘Qypy, but they were Lheerful And-xf they Lxckcd ‘mean-
mgﬁﬁ rehm xps they chcnshu’i 1e1&txona wpo meant. scxmethmg

8 - S
. . . - &
" <.

.o 'w ’ . . - T
- . L Al ¢ . . ) . '
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They took px"idc in a clean, comfortable home and satisfaction in serving -

- a good meal because no one had explained to them that the only work
worth doing is that {or which you get paid. -

oo Ihcy&enjoycd rearing thcxr children because no one ever told them
that Mitle children bclang,ed m church- baséments and 'their mothers be-
longed wmc_whcxc else. They bved, very fx ally, on theid husband's pay-

" . checks because they dxdnt;enluc timt\w«s more important to have a
bigger house and a seconl car than it is"to rear your own children. And
they were so nmrcdxbly ignordant that thc; died never suspcctmg they'd

._bcux failures. . -
“That won't be true for me. T, dun t yet perceive myself as a f;ulurc. .
but it's not for want of being told I am.

“The other day, yeats of condescension pmmptcd fie to fib in order
to test a theory. At a party where most of the guests were business associ-
ates of my hushand, a- Ms. Putdown asked me who 1 was. I told her I was
Jack Hekker's wife. That had a galvanizing effect on her. She took my
hand and asked if that was all I thought of mysclf-—Just someone’s wife? ,,-—'
1 wasn't going to let her in on the five children but when she persisted
I mcmxonul them but told her that they weren't mine, that they belonged
to my dead sister. And then I basked in the glow of her warm-approval.

“It's an abselute truth that whereas you are considered ignagrant te

.« stay home to rear. your children, it is quite heroic to.do so for somcone

slsessdnhhcn Being a housckcqx: ts acceptable (even to the Social

as iUy flot vour house you're ke_gu; And ucatmg

your husband with attentive dumuon 18 ahogmhcr correct as long as he s .
- not yom hUsb'md
Somctnme I fu*l like Alice in Wonderland. But lately, mast y, I feel
like an cidangergd species.”™11

E-IRTN 'L‘inda: Supermom ’, ' . x _—
) -’I.‘\he‘stm'y was a familiar one, hi;-t to Linda/‘x\ was ur}c‘xpgcted and
- painfully new. It was her divarce. [I'he stgreotype of the vareer woman
in-midst-of- m;u'ri;tgn&r;u'k Up was no Iongér a remote characterization. It
was the scenurio bung plaved out in her life—now! = - - (
.. A male professor warned her, more than ten years ago, whcn she
started back to graduate school, that $he would sacrifice both her martiage
and her career xf she tried to balance them sxmultaneously or combine
them. C‘mnbmc ‘them! What a jokerthat seemed now: a cembmatxon with
sowme chemical cx;:lm:onf '

MTerry Mastin Hckkcr. “The Satisfaction of Housewifery and Motherhood in an .
*Age of Do-Your-Own-Thing." " Tfaqucw York Times. December 20, 1977, p.43.

Q ‘ PR B

N



80  LIFELONG LEARNING: A HUMAN AGENDA 4
And yet, at the time, it seemed possible. What had happened? She
-and Tony had two children, she was teacjing, he was a successful young
executive on his way up) the corporate ladder. He scemet! genuinely sup-
portive wheai she told him she wanted to begm griduate work on a .
degree in counsclmg They both Agxeed that home and family were thejr
first priorities, and work and graduate study were secondary. But some-
how, things bcgan to get twisted. Priorities were shifted ever so subtly.
At appc.m:d to Linda that Tony must bave been talking about her pri-
orities, not his, although it had fiot sounded that way in d‘c begmmng
The hewgework and childcare responsibilities didn’t change for her as
the gmme load increased. Instead, she doubled her energies as a Super-
mom ta counteract her-fear of neglecting her husband and children. The
" more shie-gave, the more Lhcy accepted and expected. Al the same time,
she was being recognized by her colleaguts and her professars as one
who could assume responsibility and leadership. These first small suc-
cesses were fun to share with ‘T'ony, but gradually it became clear that
ker achievemnents annoyed or threﬂ‘tened him. He exhibited only casual
interest when she shared with hinw her first pubhshéd paper.

The small hurts were buried, the smiall successes in’ her career were
mimmmcd and weighted with guilt, as she _compensated with a flurry of
extra setviee at home. A low point of indecision and loneliness occurred:
when she was m\xted to. gwe an opening address for a professional meet-
ing at the sane’ time as ‘Funys annual company party. Tony actually
expected her to go with him and turn down the first opportunity she

had to share professionally the results of her two year research project.
It was a difficult decision to make and it represemcd a turning peint in
their lives. She gave the speech. The die was cast. Tony sullenly accepted
the changes in her life. They stopped d;scussmg her work. The bxt‘temess
between themy Brew, and their lives hcg.m % diverge.
The ch:ldren were between them, .both holding they together and
dxvxdmg them in ways hard to identify. Now the end of the marriage
had come. They accepted it as the only humane alternative. Iuny wanted
" a different type of wile:. Linda wanted a different type of life. 'She was
entering a new and rewarding period in her career; she now had the
~children to care for witltout Iunys ps}\éholcgmal fuppoxt or physical
" presence. It would be difficult. She-had always dreamed of being a suc
" cessful wife .md mother, She had not planned o have any other career.
1t had all happcned in small and unéxpected increments, but it was all
part of heri too; she could not deny this fulfillment of herself. She had not
found compiete satisfaction in housework and mothermg, although she
enjoyed t?mt part of her life. If only she could have been different, less -
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~ restless, less curious, more casﬂy satisfied. If onfy Tony could have been

different, less threatened. more helpful, mage sharing in her life. If .

if ... if. But, she would not live with regret. She could not reject hcr own

growth and her need for a life mth its owne me.mmg

| Commfttee Reﬂections on A Medel: Intrageh:rational Crisis

s . o e R
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A MODEL: INTRA-GEI\."ERATIONAL CRISES. OF IDENTITY
THIZIS A PIQTUREQF THE GAP WE MUST BRIDGE
INOUR SEARCH FOR FULFILIMENT

. . Dave'sM :d-Ltfe Chmtmas Card ' g

The Chnagnas catdarrived with a copy of Daye's most recent epistle.

" to the scattered Hlock. E ch year for the ten years since hiy separauor:iom \
Ellen, I had come to ex mual disclosure of his search for me:m-‘,\
ing in life. : |
"~ Dave's roots were in the solid middle- class phalanx of society. Upper § |
mxddlc was really mote accurate in texms of tamily income, educatmnal

LS
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level, social expectation and sense of identity. He entered college in the
- carly 50's and found himself in one liberal cause after another. Ultimately, :.
« - his deep social sense merged with his basic religious identification and ke
wcm off to seminary to save the church tfrom nx:lf It was an uncasy call-
ing, but one he pursued with imagination.

His life had been an expression of “now” and relevance. He was the -
wave of the future. New ideas for th ﬂrxmlu.dtxon of the church and. the
stigaulation of ‘youth in the service &c church flowetl from bis pen and
xn&qed in every discussion he entered. And then the yovng beg,.an to

listen and the church began to act (if only on occasion). W’f\} the action -
| tame, it was not always to Dave's liking or by his design. “The actxon _
- seemied to lack direction. A leader nceds foﬂowen, but mste.xd of fol- -
lowers, challengers arose. - -

»
2
~

.~ His most critical challenge came in the pexsonhood of Ellen who
-agreed in Principle with his positions but insisted orfworkmg ous the
~details in her own,way. Her success in her-work and his failure to pass

* qualifying examinations for the PL.D. in International Economics was the
. ultimate conflict. He found cconomics challenging, but totally sutside his
& humanistic bent. Academia was the opposite'of what he’ anticipated. Pe

sonal freedom and schol.nlv pursuit were chge.d within the limits set
by his advisor. The stitution of teaching x?as little different from- the -
institution of ministering. He was plagued Uy a desire to bring his per-
. " ‘sonal jdeas to bear on the inertia of sou.xi ideas and practices. At the same k
__time, he worried about. i heluaviar into line-with . _

his own ideas. : | ‘ .
At 40 hie found himself divorced, separated from his chxldxcn alien- .
ated from his church, and &uxbhmg @ meager existence on “the docks of
‘San Francisco. He read Archibald Macleish's J.8. frequently, felt :.&ry
for himself, wondered about the meaning of life, vontemplated suicide and
generally tounyhe absence of ofyy relevance in this or his L.uhcx life
slightly amusing/ Participation in the life of tife collected wmrmmxty of.
Guod was a-centyal 4enet of his faith, and yet for eight years he had not
been inside a church—nor had he missed it A suppomvc home and happy
marriage was another value of high priovity in his p‘mtheun of virtues, /
“and yet there was a strange sense of personal well: -being in 1.1vmg shed .
: Ellent and the children that overcame his sense of guilt. “A inan should
use his natural talents to their fullest i the service of humankind”—he
had been mught that while very young and he believed it! Yet, being a
~clerk in a iongshoremen s office did not go far toward slcw‘mlsh:p of lus
talents. “It i 1s a strange dilemma,” "he reflected, “this scarch fux megning in

[
5 .

the past and preseat value structure.”

—
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On Bemg Real

. Doyou know the little book T. he Velveteen Rabbit by Margery Wil
liams? This comes from the cim;\)ter “The Skin Horse and the R‘xbbxt”

“Real isn’t how you are made.” said the Skin Hmse
: “It's a thing that happem to yc)u thn a child'loves you, then you bccqme
Real.” ‘ ,
“Does it hurt?” asked the Rabbit,
“Sometimes,” said the Skin Horse, for Ire was .llway:. truthiu!
“When you are Real, you don’t mind being hurt.'s +
.
“It doesn’t huppen all at once,” said the Skin Horse. “You become. It takes
a’loug time. That's why it doesn’t ‘often- happen to people ‘who break easily, or

- have sh.xrp edgu{ror whohave to be urcfuﬂy kept. Generally, by the time you
¥

aru Reil, most of your hair has been loved off; and your .eyes. drop out, and you
get laose in the joints and very sh.xbby But these things. dont matter at all,
because once you are Real, you can't be ugly, except to peaple who dou’t under-
stapd.”"12 5 -

v »
r

'Commxttec Reﬂf_ctmm o1 Creatmg Rcahty '

L Pulﬁllment rcqtmes that individuals, as membexs of groups, institu-
' tighs, and cultures, understand their values and functions as creators of
and‘purtiki;mmviix their reality. This blend of reflection and action, called
“praxis” hy Paulo Freive, is the bxrthnght not only of the ehte but also of
. those xmmcxscd in the (;xltmc of “silence.”" 1@~

i PO b sredorand:participant ane must be able muc—au sce what,
to see how. "T'he media have already nml:cmbly and dmmaucal}y changed

the naturé of the human s€uves:

lmplc still experiencee the rieed o trunslate images into ob»encd rc‘xhty

When they travel, they w&xt to see the Eificl Fower or Grand anyon cxd(tly as
. they saw them first on posters. -

Today's images aré often’ self- sufficient. We now have ads that give more
Tsatisfaction than their products. Conceiviably there duesn{ even have to be a
pmdmt Sorictimes when we try to purchase product advertised on TV, we're
told, “It's not yet in distribulion.” which probiably mears not yet in existence
sifice mmumc: interest is often tested prior to production. . . . -

“Ob, what a beautiful babyl” exclaimed & neighbaor.
““I'hat’s nothing,” veplied ¢ he motker. “You should see his photograph!”i4

“h(y rmhtw Is the meaning derived from that reality il _

sory? Howstfo we know? Does it matter? Does n matter if statistics indicate
- ' . I3

¥ Margery Williams. Hw hiwt:rn Rabbit. New ‘)brk George H. Doran (.um
“pany, 1422, pp. {4
: 1 P.mlo Freire, Pufngugy n)‘ ‘the f)p;nrmd London: Herder, and Hud(‘r 1970,
. p. 76 [
" Carpenter, op. cit, pp. 67 ‘. . . . [

‘ o | o o
ERIC - | : .

“Doces it happen all at once, like being wound up,” he .u.kéd “or bit by bit?”,
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_ that blacks in the U.S,, especially the youth, are worse olf today than they
s were ten vears ago? Does it matter if a leading newspaper®says, “This
dcvelupmcm is the single most volatilg factor in potential urban unrest
“and holds. explosive implications” for the future stabxhty of the entire
soui:ty"?“ .o
Does it matter that social science research indicates that racial and ..
class prejudice are widespread among 1976 high school students, despite
« - the civil rights movement?® How do societies ehgender ahd nourish in-. -
hum.muvi’ In a Lu;,e scale technologigally emm&:hed world, how can

iy

. “bdon;,mg and a sense of sucvess, as opposed to “rootlessness and a-
« sense of failure, be attained without the psychological destruction of “t -
s by “them’? , s : ‘

, t | . \ - o : o l ‘o

A Commentary on the Social ,I}tility of que,_Vai‘ucs.

. !
There can, be Jjttle quc:uon bat that a system of rore values underlies,
uu) civilization. We have, nevertheless, moyed away from open affirma-
<, tion of commen values with many embracmg relativism ag a vdlue base
" and others holding to absolutism. We are caught as a socxcty between |
extreme positions thuat beélje core values. '
“ Within American culture, the Western plulosophxc and’ religious
tracditions originally provided the core values. Simply, 5tated among these
waould be: S,

L3 . -

- - ~=lo to others as you wnh others to’ do to you (Golden Ru}e)

\

-t TTENWaman Iifé s sacred; T : L -
—the individual has a right to fr eedom and self- expxes.sxon' P :

. o -the individual !m:, @ xc.spomxbxhcy to be a conmbutmg mcmbcr to “f

‘ the group. § " : 3

1 rough time ‘the values have been absolute in substance but relative. ,
' to tht context of their interpretation. We have failed to recognize the -
* significance of our core valug, as the warp and woof of our social fabric.
They are there! unilergirding us, but seldom addressed directly or acted
upon mtenmmally ‘ : v "
' We even claim’not to teych wlues in oureschools lest we offend the -
¢ rights of individuals to decide for themselvey, But we fail to ask where the - ~
» constructs come from which permit us to decide. The dangerYgyiot in our i
failure to teach values or in our recognition of core yalues, bul rather in’
. - our teaching, unaware, of sceniingly innocuous relativity that stands for
nothing uncl& the banner of individual freedom and socml mdcpendence.

-

-

8 He?xhcxt Hill. *Blacks ‘mll Lag m Jobs, Income."” Los dngcics Times. M.arch '
1976, Part IX. p. Lws 0, >
W Hagrict Stixe "(.vnthmmq Agrecmem Among Young" :Los Angelcs Tnncs
lzmur) 25, 1976, Part V. p. 1. - .
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Our responscs to ?xfuatzom. begging for moral" decision making are

c}\cd in the clmhes of yesterday's answers. We uneasily practice ad hoc
v.zluc:s that will not support an integrated system atrcmg euough to hold us

: toget.her v
From the ratmnaht} of hum.mkmd huave sprung the marvels of indus-

try and technology-in response to basic needs and desires. But as tech-
nology has met the heeds and satisfied the primal drives for human sur-
vival, new nceds have been created ta keep the technological and economic
institutions alive. TRus, agencies and institutions developed to serve
hurmnkmd have come to master us and credte values pgterned after

_institutional images rather than human images. Profit has become a

priority value., The economic system no longer profits merely by ‘meeting

survival needs. Instead, needs are manufactured to maintain the system

]
and we are manipulated-and controlled to the point that we agree that
the greater good is larger profits arid more consumer g,oods. It is as if we

‘haye a tiger by the tail and can not let it go.

Decisions at all lexgls of government tend to be made. on the basxs of
financial costs rgther than the costs in human life. We have become ~ob:
sessed with short-term gain and blind to long-terth consequences. We have
suftered the diminishing of our humaneness and are on tie verge of sur-

~-rendering our democratic freedoms in order to maintain a. makeshift

economic structute now eleutc;d to a posmcm of value dommance—proﬁts
before all else!"In the language of our heritage we are wamg to trade our
bxrthr:ght for a bowl of porr idge.

ROUND AND
ROUND AND - e
ROUND

_ ady, if 1 were -

your father, I think 1 could not
help but be hurt. Still, I understand
how you feel about all that talk on core
vialues. I wonder how my own situation would
[ apply. Sure, I'm 70, but I look, feel and act like af
man of 50. The doctors tell me I'm izi great physical
condition. Neverthejess, I've been put out to pastu
~forced to retire—told T am too old to handle my
job, which involves sitting”dt a desk all day. I
told them to give me a test and check whether

my mind was able, but they didn’t care abgut

my mind—just that I was 70, and it'w &
s time to get rid of mé. How is that for
N v
* j doing ux;‘to others?
] L] . ;‘ ¥
’ . [ 3 A v
. f ’
fa‘ . ! 9 O A *



*

v - Ut A o N _v,;

86  LIFEDONG LEAKNING: A HUMAN AGENDA

16111.111.:
I can’t hack all that

: stuff about core values. It R
: ’ / just doesn't make sense in the | :
-~ 4 real world. I'm the one that’s pregnant! <
‘ I'm the one that's got to tell my mom and
. dad. And they'll be upset, I'm sure of that, But™
o - why shouid they be? I didn't hurt anybody. Al
I did was lave. Talk about doing unto others!
I want to be loved. I want to love, And if I'm o
going to have a baby, I can Jove it—or '
~ maybe let it be loved by someone else. - _
Or, maybe, have an aborton.... How . [/ ' i
is that for doing unto others?" Is ‘ ~
the baby inside of me really a ) '
baby? : - _ ’
_ Itisn't that -
v . don't understand your prob-
lem, mister, but at least you've
got some mc;ncy coming in. Look at
me. I'm I8 and I can't get a job any-

, where. Everyone thinks I ought toget out |
and earn a living but no one tells nie wh to

way? Why can y just give you enghgh
moncey to live on} I mean, if there are too
few johs amund why should having a
job.be so important—as if it were a
core value. What core value does
working represent a"way?.

-

Committee Reflections on Valuing and
Curriculym Development Coe

Valuing iy inescapable in any effort at curriculum development. Even
if we take the [wsmon that all historical periods or all ethnic groups have
the right to establish®their own standards for good and less good, we are
teaching a value—that of rejativity. It would be like saying to our young,
slavery is evil today, but in the past it was not so evil because people héld

nizant of the vilué being expxcssed via the structures and approaches to
knowledge it chooses.1?

¥ James Macdorfuld, Bernice Wolfson, and Esther Zgre: Rcsrixaohng Sactety 4,

Conceplual Model. Wiashington, D.C.: Asociation for Supervision and Curricultim’
-Develo;jnt 1978, , v ‘

.
,
r . :

find a job. What' s%ﬁondcrful about worl, any--|. -

different standards. Curriculum must deal with values and- mnust be COg-

Tt
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We have not been developing curriculum within the context of the
twentieth century. We have allowed the scholastic traditions of the past
to suffocate every mumc 1t of curricular renewal that has, ocmxrc.d The
_back-to- basics movement is but one more stifling blow to a rélevant cur-
riculum, Can anyone td‘('hy deny the: central importance of computer
technology for the knowledgeable person? Can anyone claim that know-
ing-how to inter pret W labels on consumer goods iy less xmportam than

“knowing the parts @f the antoeba? Can anyone seriously believe that

divorce is net a ma]ui‘ sociological trait of our society today? Yet, where

“are these dealt with in our subject-laden curricula? It our youngsters are

lucky, thiey may huve a teacher who will bring in a few labels off com-
monly purchased goods and hielp them interpret the significance of the

food they comume to their bodies and their environment-—but only by
“chance and only if they are lucky. | ‘
‘The point here? however, is that curriculum must reflect a new con-

~

ccpuon of ity fumi.zmcm.ni processes. Instead of merely adapting existing

- knowledge t6 schooling so that it may be better absorbed by students,

E

curricuhim development ‘must invelve t the creative structuring and ve-
structuring of knowledge. It must also mean bringing into the curriculum

decisions about how sty _knowledge shall be approached. Shall students

work as inquirep? Shall they exercise skijls to help them fit mP/tII they -

be divergent and unorthogdox: .
Clearly, such curricular decisions require a continuous study of our

S values as individuals and as a society. What does any' particular.organiza--

ton of knowledge say to students? Should it be said? What else might be
said? . ' :

Breaking through, ‘Mmthcr tor lifelong It.ammg or for a brief period
of childhood preparation in public schools, must involve & profound
reconceptualization of what it is we are doing when we engage ‘in develop-
ing curriculum. Developing curriculum needs to be recognized as a set.of

“decisions about the structures of knowledge to be utilized, the ‘approaches

to knowledge to bc emploved and the values sustained by such structures,
14 i

The New Third World: California 1990

According to an article in the
Los Adngeles Times ethnic mmorx«
ties may comprise the majority pop

ulation of Califoria- l)efpxc [990.1%

This projection is based on the as!
sumption that the . current rapid
growth rate of minority ethnic pop-
ulation will, , persist. In the seven

years following the 1970 U.S. Cen..
sus, the T'hird World population of
California grew by more than 4 mil-
lion to an estimated 8,836,000 (34
percent of the total population).

These figures do mnot include ap-
proximately 1.2 million undocu-

mented #lien workers.

“ Based on a report by Bill Gzc\erl “California May .Be America’s Frrst “Third
World’ State.” Los Angeles Times. December 11, 1977 Pre Viop. 8.

Q

dc o
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' The -significance of the popula-
_ tion projections are not clear nor

are the interpretations placed on
them Dby various state . officials,
While Rupert Francisco, director of
the study, sees the shift in popula-

tion balance as a boon for the.

Third World group. Troy Duster,
associate professor of sociology at
the University of California-Berke-
ley, cautions that present patterns
of “white flight” in the face of mi-
nority advancement may turn to

“white fight.” The mic response

- in support of Bakke, \sho‘.u.ked the

Supreme Court to rule on the con-
stitutionality of special umvemt)

. its needs.”

is an example oE the backlash which
has already begun.

-

George Singh, a qtn;dor with . - -

Centro Legal de la in Oak-¥
land, suggests that the key to pre-
paring " members. of the Third

World to function effectively as a -

majority is education. “Unless we
get our kids through school the
state will have problems coming’
up with enough doctors, lawyers,
and professional people t6 meet
Meeting such- rapidly
changing educational needs will call
for - restructuring, the educational
system as well as modifying socxetal
expectations.

admlmons cmeua for minorities, . - ) . ..

-

- .
oA

Roundtable on the Hidden Curnculum

Parent: We shauldn t hc talking about a hxdden curriculum, but
about many hidden curricula some of which are at cross purposes,, work-
in against each other. For example, students learn the rhetoric of demo-
cratic government and that all men. are created equal, but they learn
these words in classes where teachers are often authoritarian and children
are stigmatized by special labels which set them apart as unequal. Or they
learn in classes where grouping and tracking are rigidly based on artificial
measures of mtcllxgeme and where “bnght is best” and “slow is bad.”

Student: The hidden uxmculum? It's right under their noses but thc
teachers ignore it. The most powerful and important things I learn fn
school I get from the other kids. Call it peer teaching—and I don’'t mean
help on math and reading. It's peer help on the really basic skills! Like

commuynication thigugh clothes and language. Like how to make it with

the of posite sex, Like- who shoots dope and how it's done. Like how to
get by without ﬂunkmg out, or if you're getting good grades, how to talk
rabout it so it d ymess you up with your friends.

Teacher: I know quite a lot about the hidden curriculum apart from

what the kids teach each: othcr I see a hidden aspect in what is not taught
in the real curriculum . .. what¥s not thought of or not allowed. There
are sins of omission ‘that speak -loud and clear. For example, ignoring the
contributions of women and minorities in the textbooks makes a state-
ment although it's unspoken %’c_ can't teach everything, but the ideas and
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topics oxmtted stand as ghosts in the bdckyound dcmed, xgnored but
nonetheless a heavy presence. - -

Parcnt Speaking of minorities and women, we seem to be unable to
eradicate even the most blatant sexism in the clgs.sxoom.\fy daughter
wanted to take five solids in high school next year. She is bright, am-
" bitious, and eager to ICJFH all she can. H'ex counselor said, “You cap’t take
-~ that many heavy subjects, W!n don’t you take typing?” “I've had fyping,”
my daughfer replied. * ‘Well, that's fine," then you should be exfellent in
- stenography; why don't you' take shorthand?”  When 1 spoke to the coun-
sclor about this, she was surprised that I wis oftended. ShE said, “I think

shorthand would be very good for her if she's gomg to college. Think how’

it would help her take potes in class.” | sajd, “And jupw many of your
bright boys are you putting in the shorthand class?” The fact is, there
were none! It's just one example of the continued sabotage of girls’ expec-
mtmm . one of the stzon&est facts of the hidden mxrtculum! ' )

Student: The hidden (urnaulum is {he obvious.and real one, it's the
official one that is actually hidden, from me at'least. I ever know exactly
what it h I'm aupposui to kgow or to'learn .xhtmt a subject, but I have
“learned that the real suh}m amd) ts the. teache You have to figure
Sout what it is \hc wanty . .. w does she Ig_chevc . .* wihat turns her on
ina paper. 1 know a couple of ki who learn just to be learning and seem
to love it; but they don't make good grades. If you want the ‘grades you
have to study the teacher. The pmblcm is, you may not learn what, you
nced to know for' the class that follows. T hdi }mppeﬂed to me in Spanish.

I got wlong just great with my beginning bpams\ teacher. Evervbody told.

- me which jokes to laugh at and which to kéep astraight face over. I knew

r

E

which patts of the maten:ﬂ would be emplm§ued on. the test,'so I did fine.
But} in second year Spanish 1 had a d:i&rem tcacher The fmt year's A's
didn't help.

‘ SN N o
Parent; }okca’ Yes, that's part of the hidden curriculum! I like a

teacher with a sense of humory but how can it be that my child goes to

school where teachets use the cidmoom for talking about thcxmeives, their

lives, problems, interests, and r,zrely are accountable for the time they

waste in my child's life? Sure, teachers are pt.upTe. bt h_d\t‘u_mg and teach-

ing arc the job of the school. The classroom shouldn't be a soaphox for

the teacher’s personial wiews. Ttalso should not be a place where kids sit,

clocking seat time, until a bell rings.

Tcacher: Does the hidden curriculum always have to be negative? I
. know we all teach valyes in onesformt or another . indirectly, through the -
curriculum. Sometimes that is bad, sometimes good. Perh 1aps :m)thmg 50

subtle it seems hidden should bé reveakd and exammcd—mayise some -of
it is legitimate. “For example, some so- ulkd middle-class values like, re-

sponsibility, cleanliness, respect for pmput). .1pprecxat10n ofthe arts, are -

not .111 to bt. dncardad S B

1

‘ ‘.
a 3 <
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first. grader should ‘understand that his or her cuiture

1" i‘ ) R ,
. . .

AFTERWORD S ‘
“I've often thought there ought fo be a manual to hand to little

; kzds, telling them what kind of pianet they're on, why they don't fall off

it, how much time they've ‘probably got here, how to avoid poison ivy,
and sq on, | tried to write one once. It was called Welcome to Earth. But

I got stuck on explaining why we don't fall off the planet. Gravity is just

a word. It doesn’t explain anything. If | could get past gravity, I'd tell
them how we reproduce,/how . long we've been here, apparently, and a

little bit about evolution. And one thing | would really like to tell them - "

about is cultural relativity. [ didn't learn until | was in colléege about all
the ‘other cuitures, and | should have learned that in the first grade. A .

sn't a rational
invention; that there are thousands of other cultures they all work
pretty well; that all cultures function on faith rather than truth; that
there are lots of alternatives to our own society. Cultural relativity is

.defensible and attractive. it's also a source of h0pe it means we don't

have to continue this way if we don't like it."'1¢ - \

L4

- \ .

- AQuery L,

) .

W’hat has bc;,én described as urgem realities and what has been ex-
plored in the goals s€ction are not new. ‘They echo. the Yefrains of diver-
sity characteristic of modern society. The kaleidoscope ‘of opmxon re-
search. hndxup personal anecdotes, und reflections ai\{@st. provides only
impressionistic insights into our human conditions in this time and space.
If we know these. tifings, even if but\hmly, why do we not act to move.

~ beyond our condition?: What ‘prevents our bxeakmg through to a faller- =~

realization of our (irums and goals for human. fulﬁllmem?
L

- 1

' Sban‘iShWith Joy .

“We are detummed to \nove dhedd even xf\there is great resistance

. from the power structurg. No longer will ¢l iicanos in New Mexico grow

up feeling like. second-class cisize® No Iongex will, they feel misunder-
stood or scorned. In the old days they received the worst kind of schooling..
They were madc to fecl . . . they have nothing worthwhile to say or cons
eribute. The Anglo teadiers, thq Ariglo-run school system looked down on
Chicanos. We were given no ‘credit for our own values, for our culture
. e 8 oo :
¢ Rurt \gﬂmxgut Jr, "Afterwordy,/ In Free Yo Be Ny %H and Me. Coyceived

by Marle Thomas, developed and cdxtcd by Carole Haut, ef al. New York: M((,ﬁw'

}mx 1974. p, 139 : )

o 95 ! K
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« and tradxuom And the contenipt showed on thc people; thcy felt
ash.uﬁed, inferior. They ntver learned to speak English the way the -
teachers did. 'lhey iever learned to expyess themselves in schoal ahd they
droppeq out soon, lusually well before high school was over. We hope, to
change that. We can’t do anything about what has already -happened. The ¢
.old people :ugthe vay they are—it is too Ite for them- to change. But jt
“will be-différent iur the younig. They will have pride in themselves, and
they will not only.think well of themselves, but speak well. They won't’ -
Ig;we memories of Anglo teacliers laughing at their Spanish, or pumshmg
em for using it. They will speak &p.mxsh with j joy. e :
| . \ . » « 4‘ - i
L . . Paulo. & . K

- -

Six )c.:ns ago I was hired by this umversxty to deveiop a multicultural
program. The university indicated that T needed to publish, do re‘e‘uch
and become involved withi the, Lommumty to be promoted. But, when the
umvermy promotion and tenure commxttee reviewed my case for promo—
tion, I was informed that I, had become too involyed with the Latino
community at the expense of scholarly producuvn) There is na way that

* Icauld have done the job that they wanted me to do withgut becoming
- deeply involved with the Latino community. Any Latino could tell -you
that. But there are no Latinos on the umnjversity review conmittee. 'The
univessity makes xmpemble,demands on us Latinos. 'On the surface, it,

v looks as if they are giving us a hmm fide *pmfesuonai oppoxtumty. In
reality it'sall a fmud .

. ”
L7 . . -

Counterpoint _

¢

i Unnexsmcs are faced with a twin dilenima) On the one hand they
are atiempting o meet the moral “and legislative demands for affirmative
aEtmn by hiring more mmormes and women. On the other hand, they
- face budgeting restrictions that force cutbacks in Lxculty and iphidit the
awarding of- tenure and “promotion. Minotity candidates ‘especially feel
the pressure. Because of their limited numbefs and high visibility they \
arc faced with.demands for their services beyond normal faculty require-
While the mmmumty service is needed and appreciated, it does .
notrsgequ.ucly serve to define.an outstanding fatuhmmmber In thisday
and age, outsmndm& faculty membérs are thL only kind unnexsmes can
promote. oy ' .
) . . ) l

® Rabert Coles. The Oh‘! Ones af New Mexua Mhuqutrqm Unu(mt) of New
Mcxx(u Press, 1)13 pp. 4.

.

-
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e : lnvestment in Leammg
Acwxdm 1o a stid canud out . In deizion, B()wen found that a
Y b

- by Howard” R. Bowen, 1 college  coliege cduc.m sectus to improve
" education will yield a retwrn ‘on  consumer prﬁuxcc with- college
one s investiment at least three times - gm(hmtes ggt'mg iughc returns .
~ the original cost. Beyond specific . fromd their incomes than do other
‘cost henefits, Dr. Bowen found that  people. Ihc,y are more likely to
~ @ college”education has a positive  read and less Mikely to watch tele-
influence on tig quality, ot family vision. They e also more "likely to &
lifer College- u(t ated families tend attend adul¥ education courses und
to have fewer Children, their child-  cultural events. As a group, college
Trgaring practices are more elabo-  graduates are rqor‘c active in com-
Lo v rate. and their offspring are gener-  munity affairs and disptay grea;;‘.’)‘,
; v ally higher than average achjevers pxupursxty to \otc As Bowen notes, -
. o who stay in school longer. It.was  ““The non-monetary “benefits—per- -
. also found thar the Taditional (il sonal dc\clnpmcnt and lite cmxcs
’ﬁexcmcs b}.mwn the sexes xuth re-  ment, he advancement of kuow

. o 7 gardy to -interests, attitudes, and cdge and (he Pris m\sdtxsfactxoxl .
" ‘behavior patterns  are narrowed  —ire fag greater tImn the monetary -
‘ vonsitlerably by-fxxcreaséd- educa:,  effects.™ .
tion. : - . ; - o ,
L. ® - | “
e . ( K -
‘ “A Volkswagen is not a cheaper hghter Cadrllqc .
is a different car designed for différent purposes. Simi-

larly, couege for the masses is not a low-standard version of college for
the elite; it is a different kind of education with hrgh standards true to o
., its own purpose.'f 2

. » . ;

e " Musings of a High School Teacher: ‘
, T "Why don't they say it like it is? Unemployment dmong the young is _~
) ' wky-hight Unemployment has veached 40 percent aniong black hxbui/
:,'nm} and that is an official Laboyp Deparunent statistic! And who is the
fuat to be blamed for all this? Teachers and schools are aIways accused of
not preparing g yaung for the real world. And now we are told that
. vocational cducation is our job; as if we could cre.:tt; )obs that are non- -
' exjstent. ; , : .
. ‘ e ) - i
* Based on a re pm: by Patticia McCormack. UPL In: Los Angnh's Imus j}mmx)
f{'i\xl‘)zs Part 10A. p. 6.

® Patricia«Cross, “New Formy for New Fugctions.” In: Dyckman W. Vermilye, edi-)
for. t’r[r[emg fearners—-A New Clientele for [hghrr Education. San Francisco: Jussey-
Boss Inc., Publishers, W74, pp. 87-88. ¢ '

¢
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FOf course, there are unskilled jobs that sometimes remyin unfilled.

. But the politicians are surely not asking us to improve vocation Rpara-
tion so that high school graduates can take unskilled jobs..ﬁ‘lxey, now

‘that wore education means higher vbeational expectations. Why sfiouid

a kid with a high school diploma take a job sweeping floors? No
how wcill we may prepare the young, we can not t)\x Im's; one ¢
unless it's the job of being a vocational education téacher. W
me is this: When the publicrealizes that career education pfograms have
‘fn resulted in mure‘jobs tor the young, will we be blamed ewen more:”

.

. ¢
‘e

-

Committee Reflections on Pluralism .
. \ . . 'S
. ~

'

A key concern of contempokary social observers is how American
educational institutiona-can encourage ethnic and racial plurality while
Cmamtaining a unifying national cthos. This urgent dilemma, .the clash
‘bftweer assimilition and pluradismi, intensified by the rapidly changing
ethnic patterns in Amervican sclwols, can be confronted through a com-
~mitment to a flaid conception of culture that is responsive to socizll,le;:oi
noniic, political, and cultural contexts, N ‘

. T . -~ L, ' . . .
When looking beyond their own culture, édicators tend to view éul-

ture as something of % straight jacket, an all-encompassing yet vague

“oree” that “causes” particulag types of behavior in particular groups. ,

he redetinition of culture proposed here is one of ar adjustable frame-
wotk, very responsive to social and cconomic tonditions, out of which
aspeets of h(rhzl\'inr_,d‘evdu;.x. In this sense, human interactiop can be per-
ceived as continual and active €onstruction and reconstruction of patterns.
hlgn means that each individual in everyday life is recreating, fnudifying,
ot interpreting $iis or her own cultural b;zq}ggruun;f ‘The important fea-

« ture of this approach isity tecognition of the dynamic and multidimen-

»

stonal life p;tttc;'n: within any cultaral group. '

- How does this 'p('z'wgc'tivé of culture as dynamic, creative and x-cspdn-
sive help iesolve the isstie of uniy versus diversity? It suggests that cul-
sural diversity does not necessarily result in complete divergence of inter-
ests. Maintenanee of any ethinic identity within the U.S. is not a result of
adherence to Tigid cultural laws and tcrritu-riuI’fi,auixxxciilr'ies but OC(“.l.l.rS
within the context of social, cconomic, and cultural conditigng at “the
national level. Therefore, the institutionajizttion of. pluralism will not
“produce static boundaries betweetr separate sets of monolithic cultural

¢~ forces. Rather, we may see a socio-ecological balance 'of groups with vary-

ing cthnic identities but similar behavior-developing  processes—each
“group being interested in the survival of the whole =

‘ = Baded on an-article by Carlos J. Ovando. “Schoaol imphcﬁtiuns of the Pcaceful
Latino Imvasion” By Deita Kappun 79 (10) <230-34; December 1977, \

¢ . ) .
. : ' ) .
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vAll over the developed - world,

children left their homes this morn-_,
ing and went to schiool. All-over the .

undeveloped wurid parents were
wishing their children could do so.
“All over the developed wor

-millions of children are accepting

school as an unayoidable bore,
actively hating it. Some weep, some
play truant, some produce psycho-

or

’ LIFELONG LEARNING: A HUMAN AGENDA

..~ All Over the World . ..

_angry  or
~schooling as the means, to.a good

1

school.
‘Most ]ust put up with )t and
~iung for the holidays. Some lucky

ones enjoy.schooly at least until the 'A
age when the shadow-of public ex- .
aminations falls over their lives. Yet,

all over the undeveloped wgorld,
wistful teenagers

life—~a means ﬁfxthheld from most

somatic sy mptoms to avoid g gumg'm\pf them.”# '

~

1
' Y

1

T-eenager' Nuts! is this another gu:lt tnp‘* i hke

- feel toward schoo! the way their parents feel about work—good days,
bad days, some teachers befter or worse than others. It's not all good,
but it’s not all bad, either. Am | supposed to feel guilty because school
is avarfable to me, but not to kids in some other parts of the world?

4 2

L
L.

A Commentary on Curriculum Voids and Institutional Violence -

PR

see

' | school in general, but am | supposed to be completely
" devoted to, school and never criticize anything? Most of the kids+ know .

* &1l over the World” is an indictment againg the institutionalization '

of learning as it exists in hoth the dtvdug;d and tmdei‘developed worlds.
As sud
pressmg realities to be confronted by a/pcoplc aspiring toward the realiza-

4 tion of an improved quality ot life. In today’s industrialized world, insti-

tuuunahztd education no Ionger seerds able to assist individuads in devel-
opmg an improved quality of life. Instead, the curriculum has remained
undmnged and in light of rapid social change becomes progressively
irrelevant. As a result, the violence tducation does to people is primarily
a violence of pmission. '

What is not learned in school (Yhough it is the place where it could

the issues of what kind of education and for whom emerge as’

"be Ie.:med) has left a frightening void in the skills necessary to deal effec-

tively in a confplex technolagical society. Indeed, the skjlls omitted have
exacerbated people’s helplessness in even the most basic activities of sur-
vival—-activities that were once commeonplace. , :

What is miore; the industrialized \t-orld'Q~ curriculum has begn em-

‘™ Rosemary Haughton “Dcsdxoolmg and Education.” Cammonweal 26:367;, Janu-

ary 1973,
93 .
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bmaed by dcvdo NngE cou tnt.s irres )umfe of its irrelevance to their
Y pmg } I

" needss One result of hmdenmg the )oung of. these countries’ with the

study of the cwricula of the affiuent socicties 1s the production of an over-

© abundance. of tulmocm:a ready to build an industrial state while the

country’s ability to feed- and clothe its population retains primitive. This
is institutional violgnce i its most insictious form. In order to feel a part,
of the aﬁixxent world, the people themsclvcs demand the very curricula
that mnmmes.thcu opprc»lon .

Compounding the paradox of thc mxeqtml distribution and irrational

Cinstitutionaligition-ot learning opportunities‘are the pohtml social, and -
e:}) omic imbalances which, characterize this poverty-saturated world. A

qua nont to the fulfillment of humankmd s learning needs is an en-

vironment devoid of “structural \xulencc'—xe -a learning nucleus that

\
provides for ghe needs as well as the aspirations of all tnembers of society

through equal access to relevant.opportunities and materials.
v e L »

\ -
ﬂ . ‘\ ot . ) / - .
L3 Schools are for getting . . 2 .
for getting grades,
A =t .- for getting by.. ..
e - for ‘getting jobs . . .
) _ for getting in. . . : ‘
for getting out of . :
forgetting .-. . kids. - ,

. - . . » > \
N AR . Rico: Justice

‘The halls of Public Sclicol 119 were alive with sounds of young
voices telegraphing the message of a drug bust. A bank of lockers on the
second floor of the w wing appeared to be the target this time. Rico

caught the word from Benny just as he came out of math class. The call

~ for all studénts to stand by lockers 2W20-2W60 crackled over she intercom

as Benny turned the corner and headed upstairs to watch. Rico took his
time. He wasn't threatened. He wanted to catch sight of Barb and signal
her to come and watch, He was clean and it would provide a chance to

- score a few points at the expense of the fuz.

&

/o,
F

Aruiext providea by enc

Barb joined him as he waited at the foot of the stairs, “Waigt to see
a good Mxow> he smd as she hooked her hand in his arm. “The * Dr

‘going through lmqus again. [ can really give him a hard time. Remember
last time when Mxlqc\I,evm pretended not to want him to look in a bag
in his locker and all he had in it was a moldy pumut butter sandwich?

ince’ is

Well, this time I've been saving a plastic bag of maple leaves I wlluted
for bxoiogy class. He Il think he's found a real killing.” . -

Ty
GC . © e IUO -
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‘LIFELONG LEARNINGT A HUMAN AGENDA. -

'] he “Pr,mcc" and the fuzz were already standmg unpatxemly by num-

" ber "W"ﬂ “Opén it up." Mr: Reyxkxolds said. He didn't exactly commiand,
"but therf was no mmmg ‘his intent. Angelo comphed ‘smiling Broadly fo
his .tsa(‘m‘blcd pubhc nrranged 1R clusmxs at uther end of the line of
~Iatkex5 PRSI . SR

Rico w:itched ene “after anmher as thcy caime nearer to 2W49, ThHe

-'rxtual had o be played out d.t cach Ypening. He knew the rules. Lazks

. Jocked mml you were - xequem.d" to open them Once unlocked, step

back and pum:t the p:m olman’ to chieck your things. He didn’t think it
was fair. He had never been into dxugs ‘Hedidn't have anything to hide,
but his locker wa? the only p}.m: at school dr home where he could stash
his own things.

He twirled the dial left, right, back again The * mece ste for-
ward to fulfill his fule in'the continuing charade. Forcefully ¢peping the
door of the loc ker, he exposed a clutter and disorder of -typical teenage
miseaflany. “What's this, Martinez?" he asKed, picking up the plastic bag.

“Just some leaves, Sir,” ““Leaves?”™ Mr. R:ynolds asked incredilously.

“Only some maplc leaves,” Rico said, trying to add a hint, of fear to ‘
his voice. . -

- "Only; maple leaves? We'll see.” With tlmt he opened the bag and
took a deep sniff.
- Rico’s momrent had arrived. "Look, they've replaced the pohu dogs,” |
he Tpughed just loud enough for those assembled to hear.

Mr. Reynolds began to pick through Rico’s other treasures more care-
fully. His hand came up with a pearl-handled knife. It was the only thing-

- Rico had ever won . .. recognition for being the. best camper at the YMCA.

summer camp five years ago. “Don't you know it’s illegal-t§ have weapons

on school property?” Reynolds barked. “Report to the office at onde!”

. “lcan’t evéw make a _;nke and do it right,” Rico sighed, earshredden-

ing at the sound of snickers from thé group standiﬁg at the enjd’o? the hall.
-

Bakke\Case Turmoxl

Aher failing to win a s‘uxstacmxy\ tified “as “revérse dwcrxmmaubﬁl —
decision on his application for ad- \fn(oxmzm of minorities at the
mission to 13 medical schools, Allan  expense Jof the white majority.
Bakke worr a favorable decisign Whether justicg has been done to
from the Supreme Court of Cali- = Bakke or to\rnizorities 1s a point in
fornia. ‘The legal terits of the cdse  question. N

a

were accepted as the basis 'for ap- A host of argumems and issues
peal by the United States SGpreme  have been raised.™
Court. At issue was a featufe iden- . \

| Y 1011,” | \, A o
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1. Is the Court’s substituted judg- dents—;—one' (South Dakota) with

.mcnt fairer than the admission none?

ability in terms of probable success

E

. ness or Jusm ¢?

ards?,

committee’s? | ). °
The arguments can :md will go

2. Is the Court to dctcmmxe fatr-
. on. They were not, 1esolv¢,d by the

5. D i ¢ dd Court’s decision. . _
oes the i- .

¢ admission of an a What has been the \mmednte
tional whxm to medical school at

e _ ) outcome? Officials of tpf Black
Davis benefit soc 'ty more than an

o S Americarl Law ents Association
additional minoetty? -

. point out that{educational oppor-

4. Do the scores used to establish (e are alrdgdy decreasing for
an academic rating have any Yeli- ‘ in the facé of in-
stitutional uncertainty. “The Uni-
. versity of California alr€ady has
5. What is the relationship of  cancelled one scfxolat‘slxip program

“minority students

in practice? o 3

~

¢

.

LA

state residency to selection stand- for inorities,” according to Tallea

: Googlen, vice presuient of ALSA.
6. Will Bakke at age 88 contrib-  Alfred Fitt, ‘Nabhmston, D C. lew-

ute to society as much as a minor-  yer has notéd that “for judges to

ity candadate of 232 " order his ( ‘xkice‘s) admilsion now

7. Are the ratings and decisions would not'mean the vighting of a
of a single universjty to be judged wrong: rather it would be no more
deficient when similar results were  than to declare him the winner of a

achieved at 12 other institutions, retmacti\;e lottery conducted for
several with very few minority stu- his private benefit,'25

Grandma Goes to School

Granted, she was in he-r 70’s and looked every bit hier age. Hetqghite
hair was rolled up into a txght scroll arourd the back of her head. Her
haklds were coarse and wrinkled and had obviously known hard labor. But
she walked straight and her eyes were as clear. a blue as if she were 17.
Altogcether, she looked like a dctérmix‘md old lady, which was what she
was when she entered the school's main office wanting to enroll in a night
course on human biology. She hungered—I am notexaggerating—ta know
the world around her, about herself; and now that schools were beginning
to ofter more and more mght classes for adults, she gw her chance.

I was with her, but she seut me to sit on a bench at the front of the
office. As she walked over to what was obviously the reception desk, the
lady behind the desk seemed to steel herself for what was apparently
going to be an ordeal for her. I wondered if my grzz]xdmother had_gotten

- =

® Alfred B. Fitt. “In Scarch of a Just Outcome.” Change 9: 22.25; October 1977,

Q | ' 102
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the same impression and if the-lady had many people like my grandma -
coming to her desk. Whatever my grandma said, the lady responded .
crisply with a long apphcatxon ‘md‘qﬁt iofabout high’ school attend-

ance. No, grandma had never attended high school. Yes, she could read

: . and wiite some, but wouldn't theré be a teacher to talk to the class? In

atry case, some sort of placement exam would have to be taken before ;,he

coudd take the class for credit. Yes, the placement exam would be neces-

sary even if she did not want the credit. She could take it nght away _}ust

o walk next door.

a

- s My gmndmothcr came over to the bench, her head slrkmg slightly
as if she had come to realize that enrolling was going to be a problem all
" by itself. still, she was determined and we sat for a long time trymg to
~ fill out the application. She was not sure of the exact date of her bu‘(h,
. ) "but she took the day she received her cxm:emh:p and a year that approxi-
mated her Apparmf age, She had no plans and could not put down a
4 © " purpose other than ~th,xt 5{13 wanted to knowg Would lack of specific pur-
pose keep her out of the class? e . .
. With the apphmmm completed, we went to the next room where I
sat on another bench along another front wall. cannot describe my Jeel-
ings well for I was both proud%nd ashamed ¢f grandma—proud that she
had the will to persist and ashamed that she obviously did not fit in. As
she sat in the hard wooden seat with its little desk surface, she looked even
more the European pé:}sant than she ordinarily did. All through the exam,
she just went on shaking her head. Finally, she stood up, folded the exam
carefully in balf so that it would fit into hgr purse and walked over to me
-as straight as I'ever remember her walking, her head héld very high and-
said, “Come.” We never discussed the exam. She never took‘zm evening s

COUrrse. - .

.- 4 ‘ !

-

A Commentary on Education: Two Levels of Crisis

T X N

‘ ’ Education is in aisis, Little can be said today any more prosaic than
this. It is important to recognize, however, that the very prosaicism of a
statement may interfere with our fully understanding the nature of the
situation to which the statement,inakes reference.”We have a kaleidoscope
of societal crises hefore us. In one sense, phiblic education is simply ans
other among many crises afflicting our timep. The /\tudults are alienated,
their parents are dissatisfied, administrators &77:1 futile for all their efforts
seem to do little to alleviate the multiplyipg complaints. What the reason-}
able interaction of people with people should be is up for grabs. 'This i§ -
part of the internal crisis. Schooling is a functioning institution caught in

.
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vant in confronting all our other problems-will not extricate the schools
If the-skills are too specific, too voca-*
éionully ariented, mbsolescence will be the spectre of crisis; if, instead, more

. THE RFALITIES /THE OBSTACLES 99
o . B )

problems not too different from those that can be observed throughout”

SDCJctV

T here s, huweur, a kind of crisis that is unique to public education.
Public education cannot ignore all the other crises aftecting society. It
must take cognuamc of the surrounding social ferment ‘md somghow
become a broker of “insights” for its students, ’

But how can the schools be hrokers when the very questighs for con-
sideration create a constant flow of crises? Should out-of-wedlock relation-
ships be gxploted as part of the social studies program? Should the value
questiof1s involvedin abortion and birth control be examined? Regardless
of whit the schools do, they will be perceived as npt doing what they

ougt

ta do. Some will say they are usurping others' prerogatives, while

others will respond tlmt they are ignoring learnings central to our personal

‘and soctetal aims.

To avoid the problems and only deal with skills that might be rele-

from their “crisis of brokerage.”

eneric processes are opted for, such as the developmentof critical think-

« ing, then the detachment of s(hoelmg from daily reality becomes the core

- of crisis. The very need to deal with a society in crises is a crisis.
Education cannot ignore its times. It must confront a broead spectrum
t{nccma But what does this mean? How shall it be done? What shail
‘thewature of brokerage be? Whiit are we willing to£low? What are we
demanding? What do we want from our schools? What is possible?

Alternative Schools Multiply and Go Public

Alternative schools have little in-
4
~each other except

common  with

that they hope to uift.‘;_;y.uqng.stcrs

something didferent from the vadig?

tional public school prograng. Their
numbers have increased so rapidly
that the publiv
longer ignore them, Indeed, public
school systems have begun to de-
velop alternative schools of their
own. Some systems, spchoas Indi-

schools jcan no

" anapolis, have adopted some aspects

E

of the alternative. concept as the
premise for an optional pm&mm
for all schools.

Among alternatives being offered

public institutions is the acad-

RIC
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~L‘Hly

harks back to studies
thought vital by Benjamin Frank-
lin, Grading is very strict and the

which

acadenty is really considered suit-
able for college-bound students.
Auother alternative has youngsters
tuking pass-fail courses in such sub-
jects as g.“uitzn', golf, and creative
[eaders of the alterna-
tive schcm? govement have ex-
pressed concern that the movement
is being misuséd by the public sec-
tor as a means for keeping potential
dropouts in school while sorting out
those who would go on in higher
cducation and placing them in
“elitist”
N

eXpression.

type I‘nugx’ams.

104
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Eldon Missouri Bans chtlonary
The American” Heritage | Dic-

tionary of English has bken banned
from use in the schools of Eldon,
Missouri. The school board voted

60 against the dictionary bec:mSe
The

it contains obscene words.

school board acted®on a camplamt

filed by a paxent. .

U.S. Commissioner of Educat:on Urges
**More Variety' in H|gh Schools

“The U.S. Conmmissioner of Edu-
» cation was recently quoted as say-
ing,
more varicty in our approaches to
the upper grades. The school is the
only institutiop in America where

we take the entire population and’

assume that everyone will perform
in the same way for an extended
period of time.” He went on' to sug-

“There is an urgent need for

‘centers around the country that‘

would bring together school and
cdllege people to look specifically

‘at approaches that work” would be

of great benefit to public education.

‘He  expects federal funds to be

shifted. toward increased support
for equipping teachers who are al-
ready in the field to deal with new
educational situgtions,2¢

gest that “a network of basic skills

Campuses Qulet Again, Gift lemg Increases

Gitt giving to American univer-
sities and colleges is-again on the
rise. The total sums received by
these institutions is actually down
since the federal government has
decreased its contributions for

higher educauon Nevertheless, pri-
vate contribusors are giving in rec-
ord numbers, and, the general feel-
ing scems to be natmnmde relief
that the riots of the 60's and early |
70's have significantly abated.

A Query ' | ‘

What are the ‘problems of the traditional schools? What can we do
about them? Is it legitimate to expect the gchools, or any institution, to -
- A - handle the immense array of personal and socia] expectations and prob-

N ~lems that we see all around us? How do we break through?

- > $ o, .
‘ . Eunice and Camille

+ Some educators see alternative public schools as just one more way
to track students along racial, ethnic, and class lines. According to their
views alternatives perpetuate the socioeconomic inequities slready present-

‘ ! " The New York Times. June 20, 1977 .

\T g . @
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in our society. Others see alternatives as socially and cthmcally democ-
ratizing institutions which allow parents and students to choose volun-
tarily an integrated school with a curricular emphasis suitable to their
beliefs or needs. In [truth the picture is a confused one. T'he purposes’
_and motivations of alternative school sponsors and of the individuals
" that attend them represent a L*qmplex and broad range of possibilities.

The experiences of the following two students in alternative School set- h

lm&s provide examples of the diversity. . :

* » Eunice, a 15-year-old Latina sophomore at a magnet high school in

Chicayo, was admitted & the alternative pubhc. school on the basis
of her high aduevement scores on standardized tests. Despite a difficult
-one-hour tnp to school by public transportation, Eunice feels, good about:

‘the opportunity to attend this academically oriented school comprising -

40 percent white, 40 percent black and 20 percent Litino, Asian-Amgri-,

- can, and Native American students. Asked how she feéls abeyit the rigor -
of the school's curriculum, she notes that because studenf are selected
~on the basis of academic ability, learning essentially is seen as something

one does without too mnuch trouble. Moreover, if_a student needs aca-
detnie assistancg, tutors*from 'nearby-univers:ities are readily available.
Though the recently constructed school enrolls Appruxuna.tely 1,500
students, she claims that such problems as graffiti, broken windows, gangs,’
tiots and absentecism do not exist. She is quick to credit the supposedly
high lTeve]l of intelliggifce of the student body for the sence of such

deviant behavior. “We are basically all the same,” she explains. While

~the student body reflects a diversified ethnic/racial riix, the students get

along well, by Eunice’s account. e autributes this har mony to her belief

‘that intelligent and well-informed people are more likely to get akmg
with other races and ethnie groups. .
Onc gets from Eunice the feeling that evervbody in the school is a
winner. Because counselors, administrators, and '_;e:u:he(r\s want the stu-
dents to go"to college, there is constant testing to deteérmine academic

" weaknesses and strengths in order to match ghe instructional process to.

the individuals. According to Eunice, the staff is always {elling the stu-

LY
- dents that because of the avmiablht) of grants and scholarships, financial

problems should not Lecp able students from going to ¢ollege. Eunice ig
less certain about her plans than the counselors seem to be. “Right now
I'm ndt thinking too much about collcge Aftgr T graduate I know I
dwzt want to work i a factory or anything like that. I'll probably try*
‘to get a job in an office, You kniow, sotne people are saying college doesn’t’
rcaII) help you that much anymore hecause you can't find a lob afterward
anyway.” ) | 3
Like Eunice, Camille is 15 years old anfi enrelled in a public a’lter-

N\

-~

-
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native school, but there most sipxilaritigs stop. Gamille is from an Ameri-
_ €an missiémary famgy and spent most of her childhood in Southeast Asia.
J She is now living in a midwestern university town where her parents &re "
studying folklore and linguistics. After a few weeks at the conventional
high school, Camille asked to be transferred to the cotnmunity’s alterna-
tive high chool because she felt véry aut of place in the studemt culture
of the conventional school. She felt it would take Her too long to meet
- traditional graduation requirefnents. After a few months at the’afterna-
' «tive school, these are her observations: “If you think this place looks bad,
you should have seen the buildiRg we were in at the beginning of’ thé
year. It was an old abandoned school out in the country wigh everything
falling apart. They say.the building we're in new has been condemned,

- but atleast we're in town and there are separate rooms for classes.

“The kids who come here—when they do come—are all kinds. Mostly
they couldn’t get along at the regular high school. They got expelled or
something, so they'wound up here. I think the Rids are O.K,, but some
are pretty rough, toa. At least they knpw what'’s going on in the world, -

. One gi'rI I know ran away from home when she was 13 and was on her
( - - own in Phoenix for four months beforg they. sent her back. When she
came back she couldn't get along with the teachers at the regular high
school, so they sent her here. C - .
“The teachers are really nice here, easygoing. And it's nice to have
such small classes, too. In a way it's like a big family. |
“Most of the kids, either they're too youhg to drop aut, or their par-
ents won't let them drop out, so that's why they're-here. Me, I just want
to hurry up and finish the 'requiremé’nts fop,.gfadlxatiorx so 1 can start
college.l want to studyreligion, and I can get a scholarship from a Bible
/ college in ‘T'exas where )y uncle teaches. I'm the only one in the school
who wants to go to college. '

J Institutional Credibility -
Americans still believe in schools.  there are mumblings and rumblings
Multinational corporations, agri- about the school’s inability to edu-
business, the church, the Pentagon, cate children adequately. ‘The 1977
legisditive bodies, the CIA, univer- Gallup . Poll_ indicates Americans
sities—all have been under siege by = still believe if1 the ability of the ed: -
a public that in this decade has felt ucational system to transmit the - -
. betrayed first by. (e Vietnam war necessary skil§ggfor a complex tech- -
\ and then by Watergate. During this  nological nation as well.as to imbue
time, schools have by no means es- children~ with the appropriate
caped criticism. Across the country values for a democratic society.??

¥ The Gallup Opinion Index. Report Number 140. March 1977. p. 24.
£ Op Py por : P
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How can we talk of mmiutmml credibility when cvcrymhcze the
failures.of schools are being sold to the public by educational muckrakers’
who seem able to tell us only .what's wrong, not what we can do. How

can Amex 1dans still beheve mn us? -

L A

_ &hools throughéut the U.S. are
faced with a taxpayer’s revolt.
Numerdus times in the past five
years voters” in Ohio have turned
down tax increases for support of

schools. Schools have beeén closed ©

for weeks at a time. Cle_vélund has
joined Youngstown and Toledo' as
centers of fiscal and edugatxoxul
crisis. BI}@ go- unpaid and multx-
million-dollar payrolls are not met
as local banks refuse to extend ad-
ditional credit to the beleaguered

Io) ‘(.’

~+

-

<

- hoards.

Taxpayer Revolt

issue’ passed, the 'total fax on a

$25,000 home in Cleveland in 1978- a
_would have been about $400, not a -

large expense Jor a child’s educa-

tion if one, thinks in terms of pur--
chasing services for six hours a day -

for 36 weeks a year.
The Ohio su perinjendent‘ of pnﬂ)-

lic instruction indicated that Cleve-

land is only one of 130 school sys- |
tems in the state that can eiﬁ)ect‘
finangial trouble. . .

> a

#

~

News reporter: The taxpayers are revoltthg! 5
Educator: | couldn't agree more.

‘ Téxpayer Revoit Indeed! ‘Freeloaders—that's wﬁat
- we are.-We ‘are a nation of freeloaders. We want good

roads, good schools, good services, but we don't want to pay for them.

- Ll
- . - -

[ -

o Thoughts of an Inner Czty School Prmczpal

Iéhxs lunch program is getting to be quite a headache. It's a compli-
cated procéss just to get everybody fed when it rains; I think it's rained
~. every day this week:-My noon staff.is about ready to go crazy. Then a

other came in yesterday demanding tg know why 80 percent of the
children here gct free lunches while, she bas.to pay for her daughter s.
- According to her, most of those with free lunches have parents who are
in a position to pay for the meals the sime a¢ she does. AlLI could tell

b4
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hcr was s that £ t‘i:;)g out the spccxﬁc arnjngs of"‘.: faxmi-y is nat my ji)b

M‘if t.pk‘m simply to ,adxmmstet the p%gm

- tion I receive ok the .:pphutmns - |
And tlm‘n, there ‘are- thq d'uldxcn whc are

~

v

'bney.* Ve feel that. ‘we have
" tergive them wmﬂhmg to c# t so”they woIr't  go. ngry Yet. after school
Cthese are the fame children who un ' wait to get o) }(hs Gomalcs c.mdy
-Slore muss the street. What am ,I supposcd to do? Luumtly shuea a
rumor that one of the "high schools in pur districi is paying the Studems
“\so show up. T'll have to check that one o Q e

Years aga, whcn I first bt.umc interested in leaving: the cIasSmox.n
" and nroving into adminisfration, kdd no idea-how much the strycture
of out schools would charige. l)refyonc s said it @ million tines before, but
the paperwork is absolutely unbelicvable, thggks to out government. I
can honesgly say 1 believe things were nuch, simpler. » befdre—dccisions
.were more “cut and dried” then. Oh, I'm proud: of-all the-new &hmgs I've
bmught in’ for "this school—the tederal dul ars, the state programs, the

- bzlmg‘u.\xi componént, the artist-in- n.sxdcnu. ¢ nupt——but all these things

have brought more difficulties for me as well. There are so many, smnga

. attached to (Uige §, Title VI, Early Childhood .md dh chcxs Right

ndw my entire staft is in a nizy g,cmng ready for. the T ttle IV-C evalua-

dion. And then, there are thc ‘democratic governance” guidelines, the

requiremrents that the p;rl'ums"hc involved in budgetary :l‘ll(i curr"xculur
decisions. The idea is a huuufui one, I'm uot»d\c_x/ymg that. But in reality,
there are a few parents on the Advisory (oumil at this school who kind;
of "mu unpulat\ thmgs They don't xc.xily, represent the community as
a whole; instead they form an elite gmup to pushi their own- special
preferences.

Added to that we've got a problem now with our bilingual program.
\I) pmtexsmnal stgﬂ as.a ;vboic i$ committed to the gonoept uf/m\ndhstm
edmamm m:\c wmkui Tard to achieve whiit we considel tgbe i good

langudgc maintcnance program, Now we've got a astrong-group\of parents

who are telling us English/Spanish nlm;‘udl\pmgmms are- Q.K. through

* the thivd grade, but they want the school to concentrate on English from

then ou—they'll take care of Spanish maintenance atshome. They think

that if* schools nuuntaint Spanish instruction the “chiklren won't learn
cau't tell the parents they're wrong, but then on the other hand my staft
isn't about to give up a program they really believe in ¢ither.

Another issue right now is back-td-hasics or a well-rounded curricu-

on the b;;m of Lhe m{Orma-'

i

‘-

!
?\ .
- English well enough to mmp?le with Anglos. Well, what can we do? I ]

lum. I believe innew city children have as much right to the finer things ¥

of life as any other child, dnd that's why I'veaworked so hard to dcvelop

pposed to pay whq, wgcn .

.

Y
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~ astrong args prograir;in this school. The childten ‘l_o‘vc.it; P\"é'got sisth y - Lo
»  grydens now,who don's. want to miss A single dfy of schoof so they can 2 7
-+ keep working on the film their class ds making. Yét principals 4t neigh? . . L
N ing schools have criticized me Tor stressing the arts because they think _ '
_ the parents around hero don't veally care about these Rhings.. Well;- it's = -
true Ahat some of my parents_hhve sajd théy want our. school fo corcen- ~ =
.tsage on the basicd so-that their children ¢ get ahead in the tive factory. .
. . bBuﬁas ah.cdu‘cz_:tqr- I don't:feel that I can et such feelings destroy a \gal‘id"- N
e “\Lﬂgm“m; To me; selffexprossion, is the -most basic need, _,_lgut‘;' I' supposé - f
2Tt pretty soon sotiyedne will cone along amd tell, me that I'm “oppressing’. -~ . T
t& L}msg_childre.ﬁ by giving thgm“creative experien'c‘ésiinsmﬁd of giying 't_hém Y "2
the «“mc‘::}z and potasees’, curriculum whicfx,sqfu;:_sa‘y._thcy ?ced v catch “.- S
~. up with their white, middle-class*counterparts. L
" . We used to think of educators as "(‘ic!aéhe&p}"ofessimials, “dut today . . ..
I have to think more in terqs of being a mmxmmitf'poli-g'cian. If'sa .ifery. .
very \difﬁ@uk_ role {o play. : ' ‘ i -

- ’ . /;"‘ -. .‘_ i - - g‘.‘i

-

. . - -
. - . .
. .- N F 4 . ~
N v —
- - -
. L . 3 C & - . C e
. . .
. ) ! ‘.
L . . . .o
. W ANGELES MIFIRDY SCONOUL DISTRICT « ‘ A I -
N WEfice of Administrative Bervivas .. N
mw.nt ®. i
. ’ Fedreary 1. 1978 . .
. . v . . i _ \-
N . RAUKT  BRUOYEE AW MFIE SAPETY OF GMFUE ’ . . -
. fae to recet srents, Doth on end Jff camput, Rroughout T Sreater Los . ’ - ) ~
f. , L-.dn_-,-ru, (€ wea bevume (acreseingly importgnt that PPropriate avasures ¢ .
4 . . t e taken To staure ihe mefely aad seewrity of all Distr{ef pupils mad pesseamel.
N .
€ . ..
* The foliuving pre e’ loRms are recomesnded as o eups lemeat to the egieting . .
‘ ‘ el ily pregTam B rour -u- ~
. 5 ' h . o .
. . .
ARCHITIMNES WL v . -
. . . .
. \ N .
- TU mavg 4 sdeteding cheek Ahe schyal stte for latterers mal trespaecers, -
-« esgucially restroum areas, whep openiag Lhe achovl . n
» < ‘ : ‘
{0 LT featidie, have a Auie etalf pembec_svaiisdie i% the main offioe §
for eecyrt duty v
! A}
' . .
I rell the Bevurity Section shem asy Lloflefer appears oe' oc shout the i “
S . i. , »
. , - -
. by v Kavr gour n.Lkoq«\ reatremd frequently Laroughout thé 4af.
- - L. . I“ L
' 5. Nmwe custodiad prs-&l lock ell reetzeme RN gedurisg the plast * 7
s shte - . . ¢ )
S o . i
- . AL FAOLIT KD JIAFT JaOuig . . -
. s I smie o B parking Lot for & “taddy” delone entering *he.cchonl. Be N - P
P : e car Joues remais hockBé vhILE Seiting. : ; «
- 0 -
- Wurvey srea’for atrengers or lotterecs. Meport all cuch persons ta the - -t
« i saic SEfixe. N i - . .
_ N .
oOUMROrT o the SaAR UIFIcE Before procesding tu olsanrouss -
- D
o« * 0 RequEet mamtle suet.diea oF sUA{T wember o escort you to ¥ u,f’lun *
" reom 1f 1t I8 inoa rgete ur {solated area. ! < i
‘ . . e A r .
. . NORen alome In, iy Cleasroum r uffice, lock all doors  [f ecmeons .
- ' Rxrike o gain entry, go to & Sifferent doar o determine Lbentity o K - ¢
e e bl ttatos, . i - . . . ‘
§ - . ! N -
T™e sdseryance uf hede timple peerautivme viil ATed My seele! in mainteining »
sefe aad pecure ScNOCLe 2ar KLD persunssl sad studeats. ' - P X
Frr furtner sasistance, sTeaee -ait the hier dmuriey Ageat ’
~ AFPROTED ¢ Areccace Dvgefinteandeng
., QEATRINTICN ALl Sehocit et Uffjcer
. .
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R Comﬁittceikeﬂ;cﬁdnsonkulcs T B
'_ - * - Puﬁlxc c:ducaucm is belcaguered' by'its own rules. Rules fer safcty,
. for dress, for being on time, for grades, for absences, and so on till the .

C O mmd tynes out., The. wvery number of rules renders us nearly unable to
I ‘judge the quahiy and importance of the rules. The s:gmﬁcant and the
‘ - trivial receive li e treatment.-A teacher’spends many hours weekly on. the
-« - . lunch money acmunts and a similar amountt of time updatinig the grade
Lo sheet, The bell rings’ cver} 50 minutes, and five “hard” ;ulﬁccts make 2
£ full load. Johnny receives a three day suspension for smoking in the
v toilet and five days for fighting in the schoolyard, "Phe Civil War must
v .be studiedy but if the- ‘Vietnam War is bypassed, that is all right. On and
= on till there is hardly any sense to be made of an msnt}mon designed,
- . aboveall, to help us make sense. :
o - P -
A-Commentary on Learning: Formal, Nonformal, Informal :

A

. ¢«. In our society, we have often mxstaken schooling for education and

L edutatxon fux learning. Education, in contrast to learning, i 3 ‘an elaborate

. extension, jo'do and presumably enhance what he [humankind] once did

for himself quxte naturally.”?¢ Justas the wheel has become an extens

.of our legs, education has become an extefsion, of learhing. Extemx

o .operate as intervention agents. Education intervenes and seeks to enhancc

the natural- learning process. Education is neither inherently good nor

bad. It eén either assist and boost learning or hinder and.stifle it. Funda-
<.+ mentally, education and cxpc_rxcnce feed on each other.2? )

. . -

‘at

. bchoohng is an extension of educam}n pcrhaps the most obvious one.

t schooling- is tlie educational network's most formal branch. Schooling
and .most formal education programs are intended to legitimize ‘and
certify learning in Amcrxc:m society. Teachers and professors are seen as
the processors, evaiuawrs, packagers, and distributors of a certifted prod-

- deems, schools and Aormal education are expected to serve as -
promuters ofa lcammg process in keeping w:th the national matenahstxcz} o

ethos, . . . .

The puhhc equ.nes Ieammg w:th a tangible payoff, often in the form

of socioecoflomic mobility. In tHe process, the notion that there is intrinsic

- merit in learning has beén pus}{cd aside!: The bureaucracy of institu-

tionalized éducation has, pe _,bxps rcluctamly, embraced this miateridHstic -

view of education und mtorporated itth the very structure of schooling.

-,

- ®Edward T. Hall Be)'opl Culture, New York: Anchor Prcu/l)oubleday, 1976, P/
p- 3L

* John Dewey. Experience and Educa:mn New York:. Macrmlian Publxshmg Co.,

Inc 1948 P&mm ‘ Q.
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"Evest those within the bureaucracy who.would wish to operate from other
pcrcepuons of [éarning are stymied by this rigid view. —
> As practiced, schooling is a'poot facilitator of learning. Its persistent
~ view of learning as proglict interferes with significant learnings connq;;e;l
~ to such complex processes as inquiry and appreciation. What often p
for education is noise that ingerrupts the natural flow of léarning. School
-ing too often fmgmenta learning into subject areas,.substitutes control
- for t’ne natural desire to learn, co-opts naturally active children for hours
oin .xsscmbly line classroom structures, and ignores ‘both individual and
cultural differences. Students are segregated acccrdmg to age and mental
“abxhty There is no gestalt, v : .
The formal educational system often destroys opportunities for learn-
ing ffom elders; from each other, and from the, new gengration. Unfortu-
xutcly, elders past 65 are regarded as lmtorxcai monuméjts with no’sig-
nificamce for the present; peer learning is tacitly discouthged in formal
‘learning situations; and credentials are often mistaken f valxd skills, »
Schooling in the United Statey tends to fxagmem?:me s life and to

disagsociate persons from their actions and reflections. Much is known .

about. the learning .process but little has been applied to education.
+ " “American education assumes u brain that compartmentalizes and local-
-izes knowled&e as an S-R organ in which a single stimulus leads to a
uniform response,”¥ The Amerjcan eduation system is not making use -
‘of brain regearch findings, findings which shatter the §-R learning myth,
" Pribram, for example, maintains that the ‘brain is a holographic rather ’
. than caygloguing organ which seeks to integratefrather than compart-
mentalize information.3! Clearly, an individual's needs, abxlx}xe&, and
cxperxences are involved in reacting to a stimulus. Necessarily, this means
+Yhat individuals, institutions, cultures, and groups will vary in the type
of intensity of response to a given stimulus,

- Fortunatelyy nat all learning environments create this kind of sterxlxty
Many nonformal leariing opportunities are not connected to certification
or the drive for tangible outcomes. There are nonformal education net-

" works which support fresh perspectives of the learning process. The very
informality found in settings of some day-care centers, stregt academies,
and open universities offers ways of getting around the obstacles that have
"arisen in the public schools. In some instances, roniformal education has
generatéd new goals, processes, concepts, ;m? strategies’ which subse-
quently havé been, incorporated into formal elucation curricula. '
In additié)u,l?n\nformal Ieaxmng there are informal learning oppeor-
tunities “frequently overlooked in our society and by our schools. This
type of learning occurs as a natural part of pur lives! People walking,
watching T.V,, listening to the radio, reading billboards, observing peo- .
pflc. dialoguing with family and fm:nds provide opportunities to learn

r

©o®Hall, op. cit. %174, ' T
& fbid., p. 179, - .
\ V] .
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mformzlly and oftcn subconsciously. T he power of the mfo al Ir:arhmg e

_process lies in the fact thiat-unlike the formal learning metwork, it does |
7 nat_use anxiety, fear of faxluxc. or the necessity to conform’ in adxxevmgf
its goals In mtmmal ‘Iearmng, the selccnon of actxvxues Ixcs “with the -
© learner. /- : . - S -
- On the otl hand, in’the form.xl schoolmg ocess most students. _

must undergo lated and packaged expencnccs&icxﬁc umcs and’

" plages; there is an articulated_effort to homo&enxm learndag-experiences, .
., The'nonformal learning envnﬁnmcnts are in a sense in an xn:ermcdxate o
position between the formal pid informal and often exhibit the adv,an-_ '

tages ‘of both while mmxmamg the disadvantages, especially of thie formal

system. The question is how 10 get those advamages into the buxeaucmtxc
structure of thc American sdmols VAR

¥

NEWS BULLETIN

! L]

* ] - \
W&mterrupt this program f0r the folbwmg buuetm Jake
Jar 11-year-old son of Mr. and Mrs. Lawrence Jarrow has
been missing since shorﬂy after 3, p.m. today. Report’ cards _

" were distributed at schoo! and friends of Jake say he was very.

upset by his grades in English dnd mathematics. They think-
hefﬁay have run away ‘rather than show. his parents the card

Sheriff was notified at 7 p. m. this evemng and a dlS- o

tnct w;d hunt has been-undertaken. If you see & 5’1" blond

blue-eyed 11- ‘year-old boy wearing ared’ shirt wnth Vor s-\(

WATCH OUT across the front, blue 1eans, and dnrty white
' sneakers, please notnfy this station or the Shenff's office. His |
_ parents.want him to kncw ey do not care what hxs grades
are. 'Just come home, Jake," they said.

a .
N\ | Slgn over entrance of P.S. 119: THROUGH THESE
€ T PORTALS'PASS OUR NATION'S MOST PRECIOUS RE- -
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Cmmi“ce Reflectiofis on Insccurity - o

Imxcr fe.m and lack of sclf-esteem have been part of the'*human
expcxxenge since the -beginning u£ human life. What is new is the stag-

- gering rate of change, and the com.omxtam ovemheimmg awareness of-

_ encouraged to such an extent that mfx personal skms are dimi

personal impotence. There seems to be a general aura of fear emanating -

arc based on b()th specific fife- -threatening conditions s well as nore

-suptle gen;ralued anxietiesstemming from. psychological uncex tamty agld

loss of confidénce in the self and in- socxety The physicak threats of cri
in the streets andin the schools, the continuous threat of economic dx&

“Less apparent are the forces which cause.psychological disability,
such as the fear of “not making it,” the fear of rejection and loss of status,

. the disintegration of inner belief in oneself. Rather than helping indi-

viduals overcome these fears thropgh strengthening their skills in

,problerﬁ solving, reﬂcctm;jhought, and ability to relate to others; the

school- has often contributed ta,the further deepening of feary Threat of
failure has been consigtently increased. In terms of school practices, it is
not inaccurate to-stasé that competition is a pervasive eletent which is
(slied and

individual sclf-esteem is damaged. ) ‘f\
Competition is institutipnalized in' schuohng with dnmve etects.

JUnder many guises, it is promoted thyoughout the entire process of school-

ing. Admittedly, not all competition is destructive; however, its usual”
manifestation in classrooms too often x‘emlts in isolation of ‘individuals
" Irom one another and sets them Agamsl each other as adversaries. Mnow

. sclf-interest and the cfesxre to be “first” is apparent in schools from negoti-

“ations at the state and district level to the classroom level where students
and teachers engage in myriad forms of competition. - “
Survival in the system depends upon the ability of one mdxvxdual to ,

- obtain dxs(mctx(ﬁlfgbove others, oftén at.the expense of ofhers and the

loss of personalNintegrity. Cumpctmon ‘permeates the whole fabric of
:ouet), Lut in s¢hools it remains. the chief motivating mechanism. Grades
aud tests are invested with a power and authority disproportionate to
their lmnYed function as stimulus to learning.

&

3 ‘ : .
We are fooling ourselves if we think only schools"
create competition or foster it through grades and con-
tasts Competition is what makes America go round. it is the epergy that-
. makes America great.

- - -

Rl

~ from thc)corc of Immat‘ life t;hroughout thie warLd In Amex ica these fears - 5 .

“aster in the face of inflation, the fear of physical debilitatioq through
‘accident or as a result of aging: all present quite real situations which
~intensify an individual's sense of aloneness and vulnerability.

.. T
* .
- .
¥
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v - *‘Money makes the world go round go ‘ound 80
" round, go rounnn . ' ‘ .
. €/“No! Oil makes the world go round:” . ' -
““International competition'is nations fueling around."” .

‘i

The Wimrdof Menla Park, I 847-193 I

. st was a fertile mmd a creative mmd a txoublesome mind. Thomas /
[~ Alva Edivon challenged the established ways of bch.wmg and daing thmgs
o 4 His life was cpxtumlzed.by a sense of ur rency and purpose. He's
‘ * always function from a search for ways to xmprme " the ‘condition _of
- humankind and meet the needs of society: He grew up in the perxod of
explading industrial and tedmologlcal revolution, adding his own genius
to the push for expansion and technological answers to human dilemmas.
From his childhood efforts to hatch goose eggs with.the warmth of
_ his body and his attempts to make his playmates lighter than air by feed-
v o ing them Seidlitz powders, to his work in his 80's on the distribution of
-electricity and the storage battery, he exemplified the’ concept of inten-
tionality jn lcarning. His was a near perfect wedding of societal and per-~
sorfal goals. He responded to the ur&encxes ef }us d.xy fnd in the process
contributed to their .{ccelt.ratxon : :
\Vumdr} is not without its detractors, however; ofie pexscms inten-
o tionality may very well be anothep’s unpednmcnt Edison never seemed
. to doubt himself nor did he shrink from' learning even though formal |
M\: o schooling was not to be his avenue. He was a voracious reader in all areas
' _of human endeavor ~Hessayly learned the ways.of self-education when he
left school at age 12 and refused to retyrn because his teacher called him =~ ;
“addled.” In lagr years he recalled, “I remember- I used never to be able
. . .to get along at school. I was always at the foot of the class. I used to feel
’ that the teachers did not sympathize with tne and that my father thiought
I was stupid.’ 3z . .
‘There can be Httle doubt that there was cause for Edison" s dxﬂicultxes
» with schooling ‘}nd with his family relationships. He burned down hxs
fither's barn at age six to seehow it would burn; he accidentally destroyed
/ ~atrain in his teens when he dropped phosphorous on the wooden floor of
. " the chentistry laboratory he had established there; he was respuxmblc for
/ *at least one train wreck caused by his sleeping while he turned his watch- .
man dutiegover to one of his telegraphic inventions, Through it all he
pursued his QQ. dreams, sorted his priorities, angl learned. Few of his em-

.

% New York Herald Tribune. "Edison Obituary.” October 19, 1981,

e o, s
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ployers duiring hiis childhood and yauthful years as “tramp” tekgraphér AR

appreciated his inventing, drawing, mapping, .md audacious personal
decision xnkkmg puggued on their time. His wide expenences iih many.
- locations on many jobs were frequently the result of having been fired.

But throughout His life he was sure qf where he 'was going and whats

he w.mted to do. He may not have always got his priorities right,’ made
: ;udmuus decisions, or foreseen the cunsequences of hiyacts, but he had
a will to learn, -a strength, to be his own man, and the ability to g“dm

over 1,400 p.ncnts that have benefited society. He learned early and cot- -

tinued to learn that all manncr of situation, material, and ideas may be

helpful tools ig- one s education if intentions are clear and are pursued

-

systematically. o : . o i
n ‘_ “. ":‘. N . . N

, 1,

. A six year old's view of school:
- of fun.’

)

Musings from a Master Teacher.

‘A few yeays ago, I-had my first student teacher: She was really a sweet

kid and all fired up about how bher students were going.to become in-
quirers, scekmg answers to questions that they cared about but that were
“still of some social importaiwe, Who could disagree? But I had all kinds
of misgivings. I mean, how was she going to do all she plannoe and still
- reach the Civil War by Christmas: vacation, as had been established in
our district's furriculum guide? And besides, she looked younger than
most of the stddents she was going to teach. And so soft spoken! 1 won-
dercd if the kids would even Hsten'to her let alone follow her in all of
 those ‘teacher- caIlege ideals she was gomg to"lay . on them. Y hose uni-
versity people! o : ..

I decided not to discourage my little student teacher. right at the
outset. I would be around to help her in case a crisis developed. As
far as,teaching ideas went, she had quite a bag full. Frankly, the first
week went pretty weLI She used a.game of war that )had the students
trying to decide what they would do if they found themselves caught

in the same strategic situations the generals of the American Revolution -
- had. to face, Then, after the kids made their decisions, the wholg class _

read the textbook to see what was-actually done. I haven't seen kids that

interested in yeary. But the time it took! How she would get\ﬂrmugh that
textbook im 't going at the rate she was going was beyond me.

‘ Anywapfl sxid nothing. She was so thrilled with her success, The

next week, she assigned the kids reports to do and gave them clag time ‘
for rescarch in the school libgat®. I really shouldn't say “assigned,” She -

R
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- barely hear her. Finally, I step
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- told thcm to loek into an. arca uf the American Revoluuonary period -
that might'interest them. That brought an uproar from the kids. Couldn’t - -

she give them a few examples? How many pages did the report have’wo
. be? What if they weren’t interested in anything? T hmé,s were almost out
of hand when she finally stated that eyeryone would get an “A." She

“wasn't trying to threaten them with gra /éhe jusLwanted them to deal

“with a topic that was important for them while they- were doing hbxary

researeh. I don't mind saying, she went into the best lesson on hbmry =

researgh I've ever heuard.

Well, to get to my point, thmgs fell apart pretty quxcﬂly for my .

-student teacher after that, The _reports she received were a gréat dis-
appomtment to her They were sloppy for the most part. Some weren ‘t
“ even half “a page 1
encyclopedia.

SRke had a heart t
badly. First of all, the

N R S ; )
heart talk with the students which went very
resented, her throwmg all that responsibxlxty on

theirshoulders and tiien bei (w told their reports weren't any good. It was

her job to select what was Amportant for them to study. She didn't even
say how many -references she wanted! Then, when she told them to do
the assignment overy T whole bunch of the kids just kind of looked bored
and groaned. She then tried 3 reteach the research lesson of the ‘week(
before. The kids began talking to each othgy, almost ignoring her. @nd no
wundu She just continued talking to them in that soft tone of hers as

h nothing had happened. Qnee in a while, she would stop and call

t of the adjacent office, raised my
voice and told the students

that, things shaped.up.

1g. ‘One was obviously copied directly from an -

L]

)

-

1at they were to follow her instructions - -

the name of some kid: who was really, being offensive. But you could )\
cxarzly and if they didn't, tlicir grades would show the difference. After ——
.

Later, my student teacher and I talked the situation over. I tried to . .

explain toher that she couldn’t walk in and expect kids' who had been

- used to one 'way of wnriwg in §chool for several years to just suddenly

adopt a new way. Besides, grides gave them somethmg fo work toward.

'And if she raised her voice once in a while, that was a way of saying to the

kids that she cared. It also gave them a certain sense of security to know

exactly what was expected af thein. I mean, didn't she like to. knqw when
'she was a student exactly what was expec.ted of her?

Things did get better and my student teacher pulled through. with

- flying colors. A§ a matter of fact, she has a job in my scheol. The other
~day, 1 just happened to be passing her room, and the scene I saw really
'Ega\:e me a laugh. There wus that little Sweet girl with her arms on her

hips just tongue-lashing the heck out a half dozen 6 feet tall teenagers

who all seemed to cower before her. Deep down I think they know she's

nght and they appreciate that she cares. And they know she Il ngc a"“D”
and even an "I; if she has m o A - .
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A Commcx’har) on Buxlt«m Roadblocks tJ'Change '

Two phenomena seem o be- pxevemmg any real change from occur-
- Ting g the public schools. ()n the one hand, )mmgsten begin their atten-
dance in school at.the age of four'or, five and they absorb, mucls as they ,
absorb their native tongue, the proper wiys of leafning and be having.
'Ihe) are.not yet ;.xp.xblc: of judging these ways, thq simply learfy them
as being good.h hese wayy become a part gf their innermost ttations
“about what ought to go on in farmal cduczmon They come to expect
gradcs cven as. adpl y—indeed, they have p&xubabl) .comeAd depend on
“them although their powers of reasoning will goubtlesf tell them’ that
such a dcpeudemy is sxlly. that it is what they pefdonally gam from
education which really counts. These. deeply held®expectations of students
. often work to I\dd the innovative teachm back into the traditional fold.
Om the-bther hand, teachers do not usually take very long in return-
" ing’to the fold. High school teachers, especially, return quicKly for they -
. seq their students’ academic performances improve when grades ate brin-
dished and a bit of*ough talk is used. Furthermore, they must, to keep
their”jobs, abide by established buruucr.mc rules that require them to
cover given materials by certain preset dates as well as to use one or
anothu tradkitional grading systeg. chardless of their attitudes before
they find teaching positions, several years of behaving in ways that .are
not consonant with' what they believe will change what they believe so .
that it conforms-with the ways they are behaving. In psychological ferms,
this is Festinger's T hcory of Cognitive Dissorfance,® which, more or Tess,
#means that the thinking individual cannot long behave in ways contrary
to his beliefs withaut uvmg to achieve congruity between his beliefs and
his behavior? . ‘
Unless ways can be found to mxtxgate the e\pecmtmns of students,
built into them at such an early age, and to give teachers new modes of
* behavior which free them from grades and the like, there is little chance
that education—even couched. in a new ter mmo}ogy such as lifelong
learning—can be significantly redirected. Curricular ideas Iackmg con-
gruent instructional support and a student body willing to modify its
expectations of what is appropriate scholastic behavior cannot achieve
the educational dtffmemc that has been so valiantly sought throughout
the last half Lentm', . . '

¥ If there are ways of behaving we leamn because we -
are members of an ethnic group, and ways of behaving

- we leam because we attend public school from the age of four or five,

% Leon Festinger, 4 Theory of Cagmttvc Dusonancc Stanford, California: Stan- |
" ford University Press, IQG&
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what happeris if these ways are very different or even incompatible with -

-

. Scenés froma St‘aff 'Devélopmeht Méetiﬁg ata

- 95 Percent Latino Elementary School

The chairperson, Ardra, a black teacher ﬁ%m'i‘ﬁon'-bilingual second
. . ; .9 . Lol .
grade class, stood up to makg an announcement just as everyone was

' ~ getting ready to go to lunch: “We've made the finad arrangements to stagf

4 reading lab next semester for second graders who need extra help. Pat
says she wants ten children for the lab. So each teacher’s quota would be
about one child.” . e .k o
As the teachers got up to 18ave there were mumblings and grumbBlings
among them to the effect that “A lot more of my kids than that need

~ help!” The unspoken meaning seemed to be, “Boy, I/sure have some "

dumb ones.” . . S o ‘
~In the midst of this noise, Sofia Oropeza_pointedly asked Ardra: “Is
this lab for English reading or Spanish reading-or both?” Ardra replied;
“English,” with the "of course” unsaid but cléarly communicated. This
brief exchange generated a number of arguments involving two or three.
teachers each, but Sofia’s voice rose clearly distinguishable above it all.
Her point: At the second grade level a good two thirds of the children
are in Spanish reading andnly one third or less are in.English reading.
Therefore, the program would serve only a minority of the children. She

. asked Margaret, the ECE coordinator, why there was a designated lab for
- English given thyese small numbers. Margaret, seemingly surprised that

the announcement would have caused such a controveryy, replied in her
perpetually calm voice, “Sofia, the Los Angeles Schodl: District doesn’t
care what our Spanish scores look like. Al they are going to look at are .

the English scores. It doesn’t matter how had. the*Spanish reading is.”. .

Of the 12 or so teachers and c‘:oorciix}ators no one came to Sofia’s
defense. The comments were gssentially pro-English lab only. “It's about -
time the English-speiking children got some help around here. The
Spanish-speakinng ones are always gétting special stuff.” “After all, it's
harder to learn"to read in English than in Spanish." .

Margaret managed to get everyone's attention. “0.K., Sofia; let’s just °
look at the numbers. Everybody send us the names'ef the English and
Spanish readers who need help. We'll see wliere we go from there, But
remember; we've got nine classrooms with second graders but only abbut

* ten slots; so you can only sénd us one or two names.”

Walking down to the lunch room an Anglo-bilingual teacher is heard
to comment to another, “Now I suppose we aré going to have to listen
to Sofia at lunch telling us how we discriminate against the Spanish.”

- Postscript: The following day Ardra came into the lunchroom with
another, announcement for her colleagues who were in the middle of

- 19
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sandwiches and a discussion of the hefvors of scrvmg yard duty. She
sit down. “I've just talked wigfthie pringipal, and 4!l she has to say is
 this school does not operate @ Spanish remélial reading progrant.”

.looked wup and shrugged her shoulders. "O.K,, but it’$ not fair to q&

-"oftheluds." S / - -

w N\ e ‘ .- k.,.
B (e
T Did you know that in the 1930'5 the median educa

P _JNm—— tlonai attainment for the nation was around eighth grade’
Today, it is nearly 12 years of educatlon. High school graduation has
become the standard for the nation.

" Andyet, for the whole population of Spanish origin in the United
States the average school attainment (as of 19?7) had barely reached
the tenth grade level.®

- . . 4

Commxttee Reflections-on Changc *

It is hard to acknowledge, now, as we look back, how little real
change took place in the 60's. Those of use who lived through that decade
of hope and idealism, of inquiry and humanism -cannot help but be
stunned by the pa.ll of apathetic conformism that has séttled around
education, Those of us who worked for a conception of education that
~would lead the young to deal broadly and humanely, flexibly and ration-
ally with the qualxty of their lives both as indjviduals and as members
- of society cannot {ut feel a tremendous sadness before the ever incréasing
popularity of performance.objectives and their administrative translation,
accountability. Grades, standardized tests, and national norms hang about
~our collective neck like the Ancient Mariner's albatross.

_ It hurts to admit it, but we who fostered that surge for renewal are’
Aargely to blame for its inauspicious “passing.” While we preached thc
tenets of a new education, while we ‘fumbled with process-oriented clir-
ricula amtl the intriguing methods of - sensitivity training, while we tried
“‘ make education the solution of all our economic and social problems, _
X long-standing bureaucratic traditions of public education became »
even more firmly entrenched. We paid too little hee
As we tried to figure. ourwhat we were all about, Iong«hsts of specific
performance objgctives were being incorporated into the curricula. Most
of the factually oriented, subject-centered curricula offered by the public
~ schools easily accommodated such lists. We failed to recognize the intel- -
 lectual and politiced attractiveness of a performance-based curricular %
design, which at one fell swoop outlined the specific contént to be learned,
included evaluative feedback that was easily translated into report card |

L

% 11.§. Bureau of the Census. “Current Population Reports.” \Educational Attain-
ment in the United States: March, 1977 and 1976, Series P-20, No. 314, December x977
p. 88
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lan;,u.:gc and led the (c.zchcr, step b) stcp thmugh the Lcadung process.
. Aware that what we were about could not be quantjfied via the exxstxng

: mczsurenwnﬁa of sdmlastxc pm&x eas, we dxd hltlc to dcvme more adequ.zte

systems of evaluation.

+ We were inte Ilcctﬁauy and polmcaily:weak We were still wworlung
‘out what we meant scholasticalty. by process and 1 mquny, love, and taking

the child "where she’s at.”” The complexity of what we meant and the

flood of indiscriminate federal funding worked against- us, Everftually, . a

the federak government and the school’s bureaucrats clamored for “proof”

-that" the public’s fl}QdS had been spent well. With the usual Jack of dis-
" crimination, they “adopted 1,Q. tests and achievement 'tests that have
- domumed ihe American school system as the Hasis for their evaluation.
We went along wiih them; -ouly vaguely whmf;')exmg that the nature of
~ . our goals were different—that tie tests were not measuring, the kinds
-of skills and attitudes we felt to b& central, that standardized criteria did-

not take into account our efforts to meet the special needs of individuals
as well as of diverse ethnic groups. We went along with them and we”

- were sl.mghtered The Ohxo-W'estmghouse study typifies the slaughter.
‘Head Start made little difference in future scholastlc performances as .

medsurcd by standardized tests. These tests were based on -traditional

goals of education and not on the goals established for Head Start Pro- .

grams.® Jensen came forth with his well-publicized .mdlym of the efforts
of various compenm ry programs and grandiosely concluded that they
did little good. It wadail in the genes; it was better to leavé education

to the biologist instea the psychologist.?®. All of Jensen's conclusions '

were based on the outcomes of standardized achievement and 1.Q. tests,
whicli, time and again, have been demonstrated to be closely related to
reading skills and long-standing goals of traditional education. =

“On top of this crisis in emluanon the very nature of the goalz we -

sought-—creativity, open endedness, dxscoxery coping with one's own

xdentxt}f etc—prevented us from devising “teacher proof” materials, We -

could make suggestions but we could not give a recipe for how to achieve
“discovery.” We were asking teqchers to do what they had never them-
selves experienced™in school. We were probably asking more of them th.m
most could give, however willing.

We needed time and the freedom to work out our ideas in tentative

"ways. The job crunch of the late 60's and carly 70's stopped us and we

remained stuck with our e{rly faxIm’c& Public clamor for skills training
and career education elevated specific performance objectives to even
g‘xc.ztu biireaucratic favor. The government bureaucracy took its money

~away from those of us wlo would not or could not dewelop programs

= Marshall §. Smith and Joan S.-Bissell. “The Impact of Head Start: The Westing-
hous¢-Ohio Head Spart- F,ulu.mon ” Harwrd Educational Revz:w 40: 51-104; February
1970,

= Arthur Jensen. “How Much Can We Booat IQ and Scholastic Achxevemcnt?"

Hurvard Educational Review 39 7; 1969. .

lr2 1
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[ ]
hased on hsts of perfornutice ohjt.cuvu and

student performance and ACCOUNTABIL{YY. .
‘In our present state of disillusionment agd resignmation, we are still

o blame. Scientists work through decades of advensity and, failuret to

establish 2 new conception or a vaccine for polio, or a cure for cander.
Yet, we, who are wmkm& with the most complex 'matter known—=the
humdn nund——\cem to h.ne {,ncn up df[Ll rcl.m\cly iew fanlulcs.
e Musmgs of a Teacher i

I uml to ‘think collegc pmfessors were being unrealistic.” 1 even’

wondered what was wrong with the way things were being done in sthools,
But I don't. wondeér any more. The kids secem hell bent on tearing the

,':thl apart. It's almost as if they were daring us to tedeh them, and’ most *

of us-just don’t have the courage to take them up on the dare.
I think the pm’iemxs go wrong because they Leep on thinking f:vexy-
one is rgij_y to dmng&——wams to change. Mayhe I dm ready, but most of

the wmplamts I hear are not about c!muge People are not cmupl.umng'

about what we do in school, but that ‘what we do is not done well enough.
What do you think all the houph over basics is about? Same old reading,
writing, and ‘vithmetic—just teach it better. People don’t want inquirers
for children, and most of them don't even . ‘worry about their kids bemg
up.xthc:tu

kids into the factories with pay and benefits beginning sumcwhcle around
$10 an hous. . o

The more we try new ways, the more we hear demands to stxcngthen
the old ways. Even the kids want us to get down to basics. Next thing
I have to dust off my McGuttey mddu )

.-

What Schools Need Now is Time to Teach
New FEDERAL AND State PrOGRAMS, THOUCH WELL I\ILNHO\ELD

Coutn C xn’m E Dmmm

“"I'oo many people are demand-
ing o much, too fast, from the
Los Angeles Unified School . Dis-

tion and the orders’
courts. And as a result, the quality

ey could care less about thie development of core values or, .
thg apprefiation of art. They want good “solid” bagics that will get their.

of various

.of the district’s educational pro-

“trict. This great educatignal- insti-
tution iy abPut to mlla};)se from®he 4

volume- -of administrative
demanded of git in recent
albeit with the best inten-

sheer
work
years,

tions, by state and federal legisla-

i

Q

RIC-

A FuiToxt provided by -

.gram has been seriously.impaired.

“Among the administrative bur-
dens placed on the city schools in
the past three years are the follow-
ing: :

1?2‘,'3

©




‘-.\."A . ~ “
118

—Student

PO

"integration ‘as  mun-

dated DLy the state.Supreme Court

in the Crawford Case.
—Teacher integration,

. ordered’
by the office for ‘civil tights, of the

LIFELONG LEARNING: A HUMAN AGENDA
- . o

. R .
“"T'hese mandated programs bring’
with them thousands of ruley each

‘requiring school gmployees—at' all

¢

Department of Health, Education

and Welfare. - ‘ .
—The Early Chxldhood Educa-
tion program, xequxrﬁl and admin-

ish, requéred by the

-U.S. Supreme Court's Lau decxsxon

as well as by state legislation.
llective bargaining for school
cmplo ces, as-mandated by the
state’s Rodda Act. L
*Partmpatmn by-girls in team

~sports and similar changes in cur-
ricula required by Title IX of the

1472 education amendments act.
—Special assistance for the han-
dicapped, as ordered by recent fed—
eral legistation., ~ -
—Surveys and research work in
connection with AB 63, the school
finance reform bill passed last year

. by the state legislature..

“Each of these progmms has a
noble purpose behind it, nor do 1
have any argumeat with the goals
of the legxslanon and the court or:
ders involved. These refoxrm are
nceded. My sple concern is with the
overburdenming of the” school offi-

© glals who must administer such re-
- forms.

They face deadlines that
would be dxﬁuuh even. if the pro-

_grams had been added to the, edu-

cational systefn one at a ume Bat
the changes are alj relatwely new,

plex. . -

levels«—to plan, organize, -imple- ~
ment and then report results hack - -
to the originating agency. They all

take the time of our teachers and ~~—

.administrators, drawing them away -

from thejr primary xesponsxbxhzy—- :
. the classroom educatxon‘of our chil- j
dren. .

“Classrooxn te}chers and school
- administrators need time to plan,
arganize, use and. most important;
follow through with their efforts—
both in teaching and in responding
“to the requirements of outside pub-
lic Agencies. Yet the totality of these
refjuirements now threatens to seb
verely cripple the district's ability

- to maintain or improve the quality

‘and mrost are: cxtraord&qanly com-

of public educ.mon in Los "An-~
gehs ‘

"W'c .v.sk a great deal of our dis-
“trict emplayees, from-the superin-
tcnden"\(o the teacher in the class-
room to the secretary of the heigh-
borhood school. Their dedication
and plain guts may well be why the
system, engulfed as it has becdme, .
has not yet actually collapsed.

“Is ‘it unreasonable to ask
leg:slatqra, judges and others who
have Iately issued orders to the
. schoo] district ta call a halt to thieir
demands for a while; to give us a
little breathing room in- which to
carry on our task of education while
we absorb the disruptions ol their -
demands? After all, we are dealing
with our most precxous asset—our
children.”37¢ '

“* Phillip G. Bardos, Los Angclu Board of Education member. “What Schools Need

o
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Now is Timc to Tedth.” Los Angeies Txmes Febzuary 19, 1978, Pu: VII p- 5
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A Comme_x'naryhnjé .Breakin the Wall;i of Txmeand’%pac;
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The' waus of the school as a stcxeﬂtypm huﬂdmg, zmd the walls\f’
the. damuom\ as an independent- unit, must be breached in grder 1o let

p e and” Ie.nnmg flow 8 and: ‘out, Qf course, classrooms have been .
‘opening up th literally and figuratively in regent yeafs. 0pen classroom  © -,

- organizationgl models, with teachers working as teams and -parents jn-"
, volved in t e daily work of the School, have contributed tg nmcvxﬂb the
Jdsolated egg-crate character ok separate classmon , : . -

However, research on open space schools' and open classrooms has
been dzsccumgmg Findings do not indicateSthat such arrangements pro--
mete any real differepces in learning. Mere aréutectural change does not
scem to affect educational outcomes; sometimes they imask abuses such as .
ovexcrowdmg What is needed in order o truly open schools is ‘greater
openness in the mind-set of educators. The'architecture of bpen space is
not a sufficiently pervasive modification to oifercome the years spcm by . »
bom teaghers and students in the xesmcted strg_gtures of traditional

schooling. Intentional concentration on overcoming the mind-sets fostered
by these traditions {s essential to any significant change. In other words,
Yeachers and students must plzm Together how .they will behavc dxf‘fﬁrcntly
in innovative structures. .- S .

Innovative .structures, fmthemmxe, need to be’ seen as more than _
mectumi changes. Spaces beyond the classroom and the school have
potential for learning. Many mterestmg and’ cfeative approaches have
already been Iauuched in this dirgction, using business offices, bank space,
factorics, museums, zo00s, libraries, and stores as places where groups of
stuklents can meet for spe«,.xﬁc purposes under,the aegis of the school.” o’

The use of the school facility itself as a’community center provxdes
a typc of reciprocity with” the  community whnch i mutually beneficial.

For example, using schools for. comdmunity®ducation or activities during . . -
the summer, at night, and even during the school day reflects a raised
consciousiiess about the role of the school in the ongoing eddcation and o+
o life of the mmm&mty Some schools, where enrollment has declined leav-
ing empty classrooms, Nave experimented with shared arfangements
wliereby a community group (such as "2 well-baby clinic, a vocational - -
school, or a business) can’ use space formerly iff use as classrooms. When
* siich dpace is wisely shared it provides another opportunity to link schoel
and community in independent, but advantageous, associatiop. .
‘Fime as a barrier must be looked at with fresh imagination. Time
in school is often used wastefully and is- comrolled arpitrarily by Lhose :
in authority. A sense of morality with, rehard to the spending of timg :
koth.the teacher’s and the learner’s, must be built into a new perception
ofe schooling. The use’of jnvariable time schedules for the schoot year,
the school week, and the school day often inhibits learning. Classes. with —"
rigid time periods, courses of specific duration, curriculum sequences and

t
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_prerequisites arbxtr.udy £ollowcd studcnts gmupcd by chronolagxcal age
rcgardless of background, mtcrcsti, or abilities all create barriers to Ium ‘
. ing and are formidable obstacles to reform in education. :
' Equally disturbing is the lack of respect for the mdxvxdual's time
‘when students are forced to sit idly wamng in npon-productive class situa- -

‘tions—waiting until Lht. teacher gives the signal to begin. Educators

must act on the belief that ‘wasting time is wastjng life, that using time is°

- spending life, Wasting .mothcr human ;:éinga time is ‘a v:olauon of
human life and human rxghts

0

.
-~

A\S .. - '‘Students (vandals?) have shown-so much ingenuity
e - at gettmg into school during holidays, we are asking. all
"teachers to check ventilation screens to be sure they are securely fas-
tened in their hamerooms. Don’t be the one to let kids in!"’

‘—from a note sent to teachers iga Mldwestem high schoot

&, . L

; THURSDAY EVENING NEWS ;

e foclong Learnmg Councxl Formcd
\{m'm &ppuopm:nn an Post-SE CONDARY EDUCATIO‘V

e T he California legxslatuxc has functxona} illitéracy, welfare de-
* appropriated mopey to develop the pendency and social instability, and
idea ofs post-secondary education as. (b) the¢ enhancement of the state’s
lifelong learning. The reasons given  cultural, political, and économic
for this movement toward lifelong . life as well as the . . ..quality of.
l¢arning were (a) the potential for life.38 |
the reduction of such social ills as -
‘Adult Education Publication Changes Name to
“foelong Learning'’

UBIVERSITY INAUGURATES NONTRADITIONAL
) PROGRAM

)

Amencan Educators Look.to European Models
&

Fm many years, Sweden has had nels for open access to lifelong edu-
a wellestablished variety of chan-" cation. Education has bccn designed

“ "'Rxchard E. Petesson amd J. B. Lon Heferlin. ~Post- Semndaty Altcnumc: to
« Mcet the Educational Needs of California’s Adults.” Final Report of 2 Fusxbxluy Study .
P‘l’pamd for the uhiomxa chulatm, September 1975.

*
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for. both individual and socxctal
needs.

Conccpts such ay the oppc)r-
- tunity for each. individgal to live a
full and meaningful Lif are a basic
‘part of the ideclogy of the govern.

should keep ope step -ahead of
“the times” and “self-actualization
through socially oriented pux‘silita'
.are basic tenets of the eduutxonal
structure.3¥

3

Neither control of technological progress nor democratic.

participation in the course to be takenby society nor the sense of

human fulfillment can be achieved without a citizénry that is knowledge-

ment. Such statements as “school ”

IRAR

Lnfebong educatlon has become an urgent endeavor. .

able of their s:tuahons. aware of alternatives, and able to undertake

independent mqu:ms Unless citizens are informed and cognizant,

. their participation.is a farce, no m@re than a popularity survey based

on haphazarﬂly formed nmages havmg little- to do with reahty or with.
the resu!ts of any coherent inquiry. - , .

Who Needs Schools? s

A Bunlmn chief recently sur-

pnsed the Brazilian Iegxshmre by

* showing up armed with a tape re-

corder, not ouly to deliver a full

Teport ol his lobbying efforts to his

Amazonian . tribe, but also as a

means of illustrating, to any who
would listen, the difference between .
a pulmnzms words - and actions.
" ®Given the fact that this middle-

¢ aged chict had not come in contdct

with whites uxml Lhe age of 17, his
effective use of such a technological

. device as the tape recorder is an in-

tegesting case of ane kind of lifelong
learning. Without enrolling in any
night school, this individual had
also developed strategies that en-

.abled him to deal cogently with a
totally new political and economic

environment. ¥

-Sage Advice

Eddie English at age 78 flew a
biplane he built himsell. From a
childhood memory of working
arourl the local airficlds, and the
exhilaration of standing in the

wash of the old prop planes while .

holding them’ dawn, came a dgeam

of someday flying his own plane.

The dream did not die—but it was
deferred for a few years until he
could have enough money far. les-
aons He soloed atage 71. + 1

-Eddie’s advice to those facing re-
tirement .is:- “Don't sit down—get -
something else to do,”

* Zaher Wahab. “Ideology and Adult Education in Sweden: Lesson for the US”".

New Yoik, November 18-24, 1976,

Paper prosented at the Nation's Bicentennial Adult (‘nntmumg Education Congrcu

¢

+# Based on an article in: The La; Angeles Times. May 4, 1977.

-
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., S Commc&ryminclnnchammg.Forwhom?Bywhom?

N - Ivis a fact that most Americans who dcvelop phm\for hfclong learn-
ing are members of an clite group—a group comprising more ot less the
upper 10 percent of the population in terms of education, income, and

~ occupational freedom., Members of this group are most likely to 4dcnufy

~ themselves gs middle cl.m, or po»xb}y uppcr mxddle" class. But as Novak
pomts Qug, ‘ L
‘ Somietimes we wmngly let ourselves think that “mxddle class covers c\ery-f. ‘
one from about $10, OOO ner year to §20,000 pcr year—as though “the rich” were - -
the top hundred thousand families. If we leave aside the 20 percent or so of
, Americans who h\‘e in or near the state of .poverty, and the 10 percent who eafn

. "more than $20,000, 70 percent live in @ world far more accuritely described as
“working class.” They sre diverse, complex, invisible; and unknown in America.

~Qur ignorance about them is as astomshmg as if r.hey lived on another conu— '
. nan“ ) : . o o .

A mcmhén of this working class more hkely than not has little or no
college education, punches a time clock, engages in rote manual labor,
. and ‘unlike Eddie, has never been on an airplane. Our talk about a
T knowledge-based society and enriched jobs, about such things’as egali-
'+ trianism and social change, is just that, our talk. _M‘bera of the work-
ing and the lower classes have ideas about changes they want to see, but
exactly what is the naturpe of thexr aspirations? It is the upper ten percent
~ 'who are the leaders, the opinion makers, the image makers; “the public
image of the nation is vastly out of tune with the public reality."¥ If we -
are to seriously entertiin the idea of developing a learning society. with
: “211 segments of society involved in learning lifelong, we must come to a .
. clear understanding of reality for the vast middle cass. . -
_ Is it possible for lifelong learning, "designed’ “from thie top," to be«
‘good in-terms of human fulfillment for the rest of society? Might it not be -
more beneficial if the aspirations and the content for hfelong Iearmng
- meré of grass-roots orxgm?

a

- Umversmes and the Ltfelong Learnmg Market

The day the umvusxty could sit’ youth are reevaluating theworth of .
back and pursue research interests a college educktioxx In addition,
and. teachjng with the expectation  businessesssuch as IBM, AT&T and
“that students would continue to G.E. now confer bachelor's }egrees, -
‘clamor for admission is past. Not " and. the MBA in m._uugerncnt has

. éml} has the b{xthmte dropped but been authorized by the state of

¢ Michael \’quk “[he Bclcagucrcd Middie Clas; Los Angelés Times. Sept. 14, -
| 1975. p. 5. : :

wIbid. ' o o S
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| Massadzuse:ts for the Arthur D. papers: Those seeking credit regis-

Little Company. Universities must. « ter with the university. Anyene is

- compete. Included in the competi-
tion are over ten thousand proprie- -

tary schools enrolling over three
million students each year. Eighty-
five percent of the profitmaking
schools are owned by major cor-

) porations such as IT&T, Control
"Data, Bell & Howell, and Minne-
- apolis Honeywell 43

As a result of the c.ompemxon

" lifelong learning has taken on new
significance for the nation’s col-

leges and universities. One outcome

is a réconsideration of alternative
modes of meeting university stang-

ards and critgria; another inctudes
an expansion of existing adminis-
triutive patterhs. such as continuing
education, into new marketing
areas. In addition, the development

-of new programs has taken on an
air of desperate intensity.

The University Extension, Uni
versity of California, San Diego, has

‘moved beyond the old pattern of -

television courses to courses by
newspapers. The lessons are carried

“without charge in over 250 news-

o &

Committee Reflections on Universities as Business

free to purchase text materiils and.

pursue learning on his/her own.¥,

‘Other institutions are .developing -

cooperitive programs, sending sen-
ior professors to branch locations,

giving credit for -experience, and

accepting transier of extension work
that formerly was not comxder;:d _
acceptable. * '
Some.of the debate that has bcen
cours(ng through -academia is cap-
tured' in the report of the study
sponsored by the W. K. Kellogg
Foundation Lalled FPatterns for Life-
fong“‘Leammg.“. Academics ar&;)y
no means unanimous in their sup-
port of efforts to modify the tradi-

- tional role and function of the uni-

versity.. But it is clear that “the
lifeloeng university’# is here to stay,
if not in a unique administrative
guise, at least in a renewed aware-
ness of the changing educational
scene and new life-styles that bring -
a more adverse public to univer-
sities and a more diverse umversn}/
fare to the public,

~ Why should uriiversities compete? Was Robert Hutchins right when
he wryly pointed out, “Education is almost as profitable a business as
poverty.”4 Education is big busin@ss. But are its goals comparable to the

@ Wellford W. Wilmsy “Profile of Proprictary Stuc!mts " In: Dyckman W. Ver-
milye, editor Lifelong Learning—A New Clientele for Higher I:duwuou Waushington,
D.C.: Josscy-Bass Inc., Publishers, 1974, pp. #4- 55

#Caleb A. Lewis. "Courses by News

4 Lijelong Learners—A New Clientele for £
- Bass Inc, Publishers; 1974. p. 67, '

In: Dyckman W, Vermilye, editor.
}:er Education. Washmgton, D.C.: Jossey-

“Theodore M. Hesburgh, Paul A, Milter, and Cliftori R. Whorten, Jr. Patlerns
Jor Lifelang Learning. Washington, D.C.: Jossey-Bass Inc., Publishers, 1973

“A term copytighted in 1973 by the Board of Trustees, Michigan State Um\crm),

East Lansing.

" Interview ont CBS, The Remarkable Scheolhouse, 1967,
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-,

go.ds for xndunrui prod.ucuon? ZIAng a cymcgl view, one may bc led‘

to.the conclusion thay the burgeoning interest in lifelong l¢arning or life-
long edycation is being spurred on by the promise of new land ‘expanded
educational markets in the face of too many buildings, g decreasing popu-
lation pool interested in traditional school” and college offerings, and

Jiricreases in leisure time. There have always been a large number of

informul: educational enterprises and institutions engaged in various

~ forms of educational endeavor outside the bounds.of the governmental
. educational system. Major businesses and mdustrxcs have had a variety of™

edu;atmrul and training programs. But is the delivery of training pro-

_grams the main business of universities? Should universities scurry to

increase the production of credit hours rcg,ardle.ss of their re&l worth just- . .

to show increased praductivity? -
It appears that the education industry may be a part of the problem
that universities face today. Universities are caught in the economic com-

~ petition of our society and have lost the space and dxsposmon to reflect on
- - the outcome of society’s actions.” We are caught in-a vicious circle of

marketing products in terms of societal demands rather than pmvxdmg

mtellcuual leadership that will call in questxon the direction we are gomg o

P

A Commcntary on foelong Leammg Conﬁn:ts of Purposc

‘There is little dcbate about the growing interest in problems and
issues rélated to lifelong Iearmng As recently as 1974 the ERIC infar-
mation retrieval system had no descriptor for lifelong learning or for most -
. of the other terms associated with it. But by 1975, a descriptor had been

added and-a probe revealed 519 artjgl related to the topic. This suggéSts
a more recent genesis for the conc®Bt than is the case, It is only in the
United States that the concept has been slow to emeige. Concern for

'::!‘-

lifelong iearnmg has beernt a longtime concern for many nations of the -

world, but in large measure it has been submerged in the field of adult
education.

The Scandmavxan countries have been: the historic leaders in the
development of lifelong learning. Denmark, Norway, Sweden, and Fin-
land have eich contributed uniquely to the models of free schools and

folk schools that serve to extend educational opportunity beyond the -
limits of the typical. public or governmentally controlled school system. In -
" “Sweden, for example, the folk high schools are largely independent of
state control and have been “the bastion of individual liberty and per- -
~ sonal development.”# Their expressed goal is “to improve the student’s

power of independent thinking and critical judgment and further ﬁxs
maturity and his interest in Iearnmg e

'v

“GCene G. Gagc “The - Nordic Examplg&_&amrday Rcmew 2:20; Sepmnber 15,
erid, . <\ ‘.
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One becomes aware of reasons for the slow emergence of interest in

hfelong learning in the United States when one compargs the variety of -

. programs and the purposes attached to them in other nations. Part of the
lack of interest in hfelong learning as a special area in the United States

" may be traced to the em:tence of a strong and fairly effective public -

school system that, for ‘all its shortcomings, has provided an avenue for
learning that seemed adequate to meet the needs of the first 200- years of
-~ American development. On the other hand, T hird World or developing

countries have been vitally interested in aspccts of lifelpng learning for -
“sevéral years. Their interesty grow out of a desire to- mcrea;c general

' htcrdny. a desire to uuprove training for economic growth, and.a concern
for improvement of individual life conditions. The leadershxp provided
- by Mahatma Ghandi in India is a significant example of one variety of

‘program,” as is the work of Pedro Orata 'in the Phxhppmes and Paulo-

Freire in Brazil and Chile. In these cases, the types of programs are unique
- efforts to achieve greater mdxgenous involvement in formal education

and to help members of society move from margmal existence into par-

ticipation in the economic and cultural mainstream. : _

From its inception, lifelong learning was tied most directly to adult
education and continuing education. The 1919 Report of the Adult Edu-
cation Committee of the Ministry of Reconstruction-in GreMrita‘in

- recognized that adult education was “a permanent national necessity, an
inseparable aspect of citizenship [which] should be both unusual and
lifelong.”™ ¥From such beginnings it is not unexpected that the emphasis
on adult education has cortinued to predominate consideration of life-

~ long learning even though a more comprehensive view was projected by

- % he publication of Learning to Be by UNESCQ in 1972351 -
' Irrespective of the differences in parameters of educational concerns
within the area of lifelong learning there is common acceptance of the

- need to develop an attitude toward learning throughout one’s lifetime
as 4 normal and necessary condition for human fulfillment. In large
measure the competing perspectives within the field have arisen from the

"different historical, social, political, and economic needs being served.
~While each focus or emphasis in lifelong learning in the United States has

' elements in common with programs and ideas found in other countries,

- there are a number ofcritical distinctions and contributions present in
the practices and intent of various programs. At least three distinct pur-
poses may be identified. o .

As suggested earlier, basic literacy education is a prxmary concern of
.developing countries. Governments generally accept the caveat that an

‘ “F. W. Jessup. “The Idea of Lifelong Learning.” In: R. H. Dave and N. Stiemerl-
ing. Lifelong Educalion and the' School Hamburg: UNESCO Institute for Educmon,
1978.p. 19. . -

& Edgar Faure. Learning to Be: ‘The World of Education, Today and Tomorrow.
Pu‘u. UNESCO, 1972,

or A )
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educated populace is needed if a stable government is to be achieved with
a growing ecoriomic base. A developing society needs trained workers for
its labor force capablc of meving the society from a preindustrial state to
a modern industrial state with maximum eﬁicxency ‘but at another level,
a nation psydxologxcally needs the world recogmnon that accompanies
the achievement of a-literate populace. At the same time, for individuals
education is an important local commodity that leads to improved eco-

' nomic and social’ smndmg in nearly all societies. However, emphasis on

A - basic education_is not .an effective equalizer of -social classes. Efforts to .

' . increase educational opportunities have succeeded only in increasing
“‘enrollment from every social class with continuing class disparities,” 52
-whether the country is India, Gabon, Norway, or thg United States. Efforts -
to solve major social, economic, or political problems by changing aspects
“of the educational system will be doomed to failure because of cultural

. disparities between individuals and segments of the society. ‘

Besides national economic improvement and improvement of na-
tional sundmg in the worldwide cammunity, emphms on hfelang learn:

~ ing has served to foster a strong natjonalistic identity. Especially i in Scan-
dinavia, but to some extent in most developing countries as well, there
has been a conservative cultural feature to lifelong learning that. focuses

: on pgrsonal involvement in and contribution to the culture and-sub-

. eultares of the nation. The- appeal of such an approachis in the sense

of identification the learners develop with the broader community. Often
the participants-have been cut off from the more traditional, formal paths
of post-secondax} education which have been reserved for an elite. "
A third purpose for lifelong learning has emerged more re.ccntly, even
wthough it has been present in the bdckground for many years. It is a
general concern for imprevement of the quahty of life. While arising
from a desire for more effective use of leisure time, it has encompassed
an expanded arena including environmental awareness, consumer advo-
cacy, and more effective political involvement. This purpose often leads
to challenges of existing political, social, and economic systems instead: of
the aggrandizement of an idealized cultural and national identity. Persons
involved in development' of lifelong learning models and in fostering

_ . lifelong learning programs need to be dear__a!gnrt their purposes and

.. aware of the implications of their efforts.

A Teacher’s Reactlons

foclong Iearnmg sounds like a lifetime "custodxanshtp” for the
schools. Whenever there isn't a job {or someone, they send them back to
school!’ ‘The young, the old, the sick, the unemployed, all back to school.

* Jofire Dumazedier. “Continuing Eduauon and the Education System in France.”
‘ The School and Canl{umg Education: Kour Studies. Pam, UNESCO, 1972. p. 48.
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- And 10 do what? Baskeg weach Bclly dance? Fxx motors? ‘Somie human

‘Hulfillment!
~ _Besides, where is the money commg from? As it is, they keep of
trying to increase taxes. Millage fter millage has gone down to defeat.

How are we going to extend educational opportumtyﬂupport new ways -

of learning—wheir we can barely support teaching calculus and German
if wythmg is going to come out of lifelong learning, the schools
cannot just be shoved into taking it over. Lifelong learning has got to be
Lhought about in a different context from schooling. Not that I think
we should give up schooling—but just that some kind.of reasonable rela-
tionships between teaching immature youngsters and continuing educa-
tion; for a hfemne has to be worked out. There is no way that my school
muld comnbute to lifelong Ieammg tmder the present setup. :

The Commmee Coda -- ©

.We are caught in a cmssﬁrc of demands from dxverse pubhcs urging

basic educ.ltlon, career education, ethnic education, and other kinds of -

specmlued training. Society Acts as if a particdlar content appropriately
planned, organized, and presented would be sufficient to resolve ali the

© problems it faces. Like the Sorcerer's Apprentice, we have begot a monster
laboring to unload buckets of knowledge. The more we learn by way of

facts, the more there is to learn. The more. learners, the more knowledge
produced, the more knowledge, the more, the more, the more . ., and still
the common ‘model of the learner remains that of the collector of knowi
edge, trying to stuff pennies in a little bank when the needs call for
~millions as a starting investmene. Individuals end up. chasing someone
else’s plan. The course is set. There is no room for dreamers.

*Segments of-the leadership w:thm the educational community have
noted the problem and.have tried to change the modeél. To date, the
* jncidences of success hive been so infrequent as to be remarkable. But in
~ most cases the efforts have been directed to the organization and packag-
ing of knowledge rather than to addressing directly the prablem of

" determining whether the substance of schooling ought to.be’ knowledge or’

- process or v::}m_ng or socializing, or some combination of these aims. Why
are. we wanting a learning -society? What is the role of educators and
educational institutions? One of the most- urgent realities for us profes-
sxonal educatory is to ask ourselves what we are about. Are we protecung
turk? Shoutmg into thc wind? Or merely ;oustmg with wmdmxlls?

.

e




new dgeams, and to marshal the eney
- America amd American education stand. at a critical junction. Will we - -
. mse to.the challenges or retire, convinced that the obstacles are unsur-
~ mountable? The whole world seems to teeter with us, even when antag:
. nmsuc to our interpretation of t.hc human dreamg as we decxdc to act or

. it was the spring of hopc, it was thc
winter of despair, . . .

P
¥

We have struggled with the identification of goals, as individuals and ~
- as members of society. We have considered some of the urgent.realities
- that confront us directly and as members of diverse communities. At the
- same time we have sought to identify particular obstacles that impede our
- efforts to achieve the potential “good life” we desire. And ultimately, we -
must face the existential now. We must decide what we'll do on ‘Monday.

We resolve to face it. hopefully. We are by nature. hope-ﬁlled crea-

tures able to anticipate and look forward, able to.set - goals, draft plans for -
the . achievement of the goals, and anticipate the consequences of our —
'pl.ms If we are to rise above the level of doomsayers and idle dreamers
we miust bring to bear on our condition the best thinking and strgngest -

- Charles Dickens, 4 Tale of Two cmes"

Introduction

: PART III,__

Commg to Tems-.

-

commitment of all segments of our society| A fcaturc of great civilizations -
has begn their ability to look forward, tojstrive for new goals, to dream.

. X K LD W ‘ ‘r-'v.' ,"\‘ ":‘
' L . B 133‘ : .'_ﬁ:‘. R

and will to meet the challenges,
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not to act, to affirm or ngt affirm, to lead the new revoluuon or to. dxg in .
‘qur heels and try to stem the onrush of change.! - .

Historic commitments, practices, and traditions are challcngtd from
without and within. The challenges provide opportunities for leadership
and excellence. Individually, we have opportunities to come to terms with
those aspects of our redlity- that are within our spheres of influence. As
citizens we have an opportunity to be a part of the Iargcr commitment to
a just social order, open to diversity, sharing society's beneficence with all,
continuing'the struggle for expanded .human rights and fulfillment. As
individuals we have a responsibility to ourselves to realize our greatest
- pbtential while szmultaneously bcndmg our will to the broadcr goal of
. human futhmcnt

This part of the yearbook reflects the individual cfiorts of the authors
to come to terms with those aspects of reality that are especially ¢ritical
from their perspectives. Readers may wish to challenge the judgments and
interpretations or .xgd to the suggestions that are made, That is part of
coming to terms. o R T
~ *“We arc human to the extent that we are able and*willing to make the
choices that enable us'to transcend genetic and environmental determinism, and

thus to participate in the contintious process of selfcreation wh:ch seemts to be
thee task and the reward of humankmd "2 - A ’

How will you come to terms? .

BV \.
Open Education—A Coming
to Terms wiﬂl llncertainty

lema S Longstreet.

<

\ There can be little doubt. Public education is on the vefge of total

irrelevancy. As we struggle through intragenerational disjunctions, as we .

increasingly recognize the inability of our senses to comprehend the real-
ities of technology, as the fear within us grows that technology has already
escaped the kinds of control available 1o a demecratic society,, statehouses:
are legislating lists of performance objectives designed to hold teachers
and students alike accountable for competencies that are, and were even

in the past, trivial; textbook companies add to the trivia as they continue

_ 2Cf.: Jean-Frangois Revel. Without Marx or Jesus, Garden City, N;w York: Double-
day and Company, Inc., 1970. passim. .

® René Dubos. Beast or Angel?: Chaices That Make Us Human. New York: Scrib-

ner's, 1974, A
) - 134
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~ to push for a return to’'the basics, meaning of course, reading, writing, -
and arithmetic packaged between a pair of hard covers; and school admin-
istrators continue to accept the models of business and mdustry to gmdc '
-school operatians as though schools were part of afree enterprise system
having discrete products as outcomes. The world. is staggering through a

~ maze of unknowm——uncertamty is an integral part of our d;u}y lives. Yet,
. what we do in schools is being pmgrcsuvely pushcd toward the clcarly .

discernible and the easily described. :

Sadly enough, such precisely defined studies are urelcvantﬁo the
basic cognitive needs of our present. circumstances. The multiplica-
tion of computers and microprosessor chips, of communication devices

. of all kinds are revolutionizing how and what we know. All this; while

our children inemorize the dates of the Civil War at least threc different
times during their school careers and repeat meaningless grammar and

~ arithmetic exercises without understanding. They are being made com-
- ’placent about the stability, of human knowledge in the midst of a ma_)or

upheava}

o Iy

-The Impovcrmhmcnt of Humax; Fulﬁllme.nt o - ':

" The incongruency, however, goes beyond the obvmus mcompanbxhty

between how we must live und how we are taught. It goes to the very way -

“human fulfillment is conceived and related to formal education. The -
claims on the schools are many, ing from those who would make the
_personal, affective development '1

curriculum to those who insist that the disqjplines and the academic skills
ought to be central to all' children’s studies \to those who see vocauona.l
Qreparation as the major purpose of schooling. Fulfillment, of course, is
variously conceived; some would say it is the affective, inner contentment
of individuals with themselves; for others, it is the cognitive reaching out
to different ages of human pxstory so that }he cumulative greatness of
_ humamty may become the possession of each individual; for still others,
it is the successful pdrtxcxp‘.‘ltxon of individuals in the social, eccmomxc and
' political aspects of socxcty

“If these conceptions have anythmg in common, it is that each, taken
alone, is an impoverishment of the nature of human fulfillment which
comprises all of the conceptions mentioned in ways neither discrete, nor
clearly understood, nor predictable. Whatt is more, there can be no human
fulfillment without both self-fulfiliment and societal fulfillment. Both
‘defy empirical prccxsaon, both bear the msubxhty that is the hallmark of
human beings exercising ‘their will to be and to act differently as indi- .
viduals indras members of society. o
It must {urthcr be understood that human fulﬁllmcm involves not -

simply the balanced interaction of self-fulfillment and societal fulfiliment,

‘dividual youngsters the core of the -

but the tension between these as well, that is, the conflicts of individual <

and societal purpose and need that defy resolution and remain as con-

.
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tradictions even in the most benign of histarical periods. Human fulfill-
~ ment always developsiin the midst of uncertainty and imprecision.
o ‘Technology and the dominance of business industrial complexes have
.~ led-us to expect to deal primarily with the clearly delineated and the
) precxsely defined, and to lend little credence to whatever it is that escapes
" such precision. In this vein, if the “quality of life” is studied, the effort is
usually to achieve empirical descrxpuons of what that means and some .
form of preusc. quanmame measure. Implicitly, we seem to have re-- - .
jected the ; e nlonguantitative and whatever defies empirical observation.
) thn we in the schools discuss “human fulfillment,” the effort, all
too frcquendy‘ iso reduce the toncept to ideas and forms that can be . .owee
modeled -into measurable _performance, Human fulfillment, in official
quarters, is often translated into lists of specific performance objectives -
and/or competencies. Socalled “saft” topics such as justice becowme the
object of fill-in questions, and discussions ‘of love and goodness ase rele-
gated to being curricular afterthoughts for they do not fit mea rable
~farmats. In a time when the exploration of a universe—the dimensjons of
which boggle human imagination—has been undertaken and the very”
essence of life is being probed, the madlequaty of such an approach must
surely be obvious, When viewed in the light of our ever increasing uncer-
tainty dbout what ought to be the criteria of worthwhile human ljfe, the
approach goes beyond simple trivia to the dang_erous ' :
" The long lists of performance objectives that Iegxslators‘ have im-
- posed, or are thinking of imposing on the schools, are dangerous Necause
~ they ignare the major realities of the human condition while her lding -
their practicality. We need ongoing tentativeness if we are to be ¢ pable
of action in what promises to be - persistent stage of uncertainty and
imprecision. We need an indepth understanding of technologie$ that, o
have developtd in ways only peripherally related to reading and wgi tmg
We need to become mvolvgd in creating new’sets of values applxc‘xbit jot
~\on]y to ourselves as individuals or to society as a whole but to the‘tenhons
which loom enormously between these, to a whole range of new experi-
ences for which we have no criteria. ‘We need to talk of love and goodness. -
‘Such needs cannot be inet with lists of perforr(mnce objectives, even if they
are Iegxslated We simply do not know enough .
Openness as Part of the Curriculum -

. In order to confront the uncertainties, the schools must incorporate
openness-into the very texture of their, curricular designs. Qften, when

~ the’ soncept of openness in schooling is discussed, it is viewed as some-
thing “unstructured,” while what is actually. going on in the schoqls is
thought to be “structured.” Without reentering the debate regarding the
effectiveness of traditional cumcular structures, ‘it is xmpqrtan’t to point C

' As of this writing some 35 state lcgn}a:urcs are cqudarmg some form of com-

pcicncy or performance objective requirements. ¥

136 D
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<7 out that the concept of “opagness” by its very nature implies stricture. A

‘ - door can be closed in its stru®ure-or it can be open; it ‘can be neither

... without the structure, Furtliermore, a- door can take many dxﬁcrcnt forms

5 - 'whcthcntxsdosedoropen :
‘ Making 2 metaphorical leap to curricular dcsxgn, it is possxblc to

o develop many different kinds of-studieS which allow for the direct input
- v and decision making activities of students just as it is possible to develop -

B - numerous kinds of curricula that tell the student what to do every stgp of

. - . thé way. A closed door describes the space it outlines cqmpletely; an open.

door describes the breadth and forny of its outline, even the measures of
Cats opcnnc&s (2 tiny arack to wide open), but to the extent that it offers

open space, whatever passes through will influence the qualmcs that the .

~ space will take on. This is the inherent imprecision and uncertainty of

“  openness even though organization and structure aré prescnt it is the

‘ - . quality which makes the opén curriculum suited to the néeds of our
- - . . young and the uncértain times they will live through ‘

o This is not to sqy that a closed gtructure is never desirable, The teach- .
ing of a_specific set of mathematical procedures ‘might be best done
through a closed cwrricular design. Rather, it is the: dominant use of the

e closed structure leadmg to the exclasion of uncertainties from school
, . studies that undermines the validity and-relevancy of the curriculum. For

.. topic full of imprecisions and uncertainties. It cannot be validly discussed
- without -opgnness, however; ‘discussion of the meaning and vaﬂauy of

. science is rarely held in today’s public school even Lhough scvc.tal years of
A L& “ience study arc*mcludcd in mogt curncula. g -

. The Quahues or Paramcters of an Opcn Curncnlum S
e “Rega §,o£ thte specific contents selected, there are qualities or
o paramctcrs tHat ought to be included in the frartfework of an’open cur-
« -ricylum given aur present historical circumstances. To. begin with, ‘the
" importance 6f controlling the production, uses and diffusion of mforma-
“. “tion must be scholastically recognized. If we are to continue {0 participate
. - .significantly in a2 democratic form of governance and in the power- that
~.~ . governanceholds over human fulfillment, the understanding of new kinds-
— 7 of mi?-mumx devices must be widgly. diffused among the public at large.
o - AWxth ut such general undergfanding, democratic participation can be
?'."'A Tlikened to a greup’of blind peoplé voting on the colors they want for a
e flag; there is no. relevant data basis fox the vote and it becomei a hap-
T hazard selection based on factils extraneous to. the question. Indeed,
.~ ‘extraneous voting of this type is a phenomenon that hu already been
: observed with soms frequcncy in our society. _ .
, " The schools aré the logical vehicles Tor helping the pubhc at large to-
- + become capable of working with and comprehending both the limitations .- -
‘ and advanugts of the data gcncratcd by new mfarmahon devices, xhough

-

instance, the nature of science remaiuns, even today, a vigorously debated -
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mpst schoals at pxesgm seem s.msﬁed aﬁ/ Stop, with reading and writing.

Most schoals have ignared, for instance, the ‘microprocessor revolution, -

which is bringing computer technology out of the specialized data , pro-

cessing lab into an array of everyday uses. T he schools seem barely aware -

of what is happening. Microprocessor chxpﬁ:an already bf found by the
. lmxllxons in our automobiles, tixshw;sher@eras microwavé ovens, sew-
ing machines,-etc. The Jinfiltration is’vast Pile the dxﬁusxon of knowledge

about how {such chips are created and controlled xs limited to a relative

handful of technicians. %rhe potential for the deveiepment of an elite of

_ teclmicians able to. direct if not totallyconirol the nature of human ful- -

fillment looms all the more dangcromly for the danger is not- {‘l‘ recog-
nized by cither the schools or the public at lLirge. R
‘Whatris-more, the, schools continue to ignore the. no longer new

i)

modes of mformanon development and diffusion,-that is, television and"

-radio. While they sonfetimes use these forms fo assist their teaching of the
young (even boring them (o tears with too many movies), the young re-
main passive absorbers of what these devices offer, ready to take a fill-in
quiz over the information that has been delivered and utterly incapable
of actively creating or rationally euluatmg; the quality of mfoxm@uon

- thus memorized® The schools do seem to have understood, that the active

participation of students in the shIIs of writing is useful to them in learn-
ing how to control the graphemic form of* communication for it helps to
show the limits as well as the power of that medium. Neverthdess, they
have ignored the importance of active student involvement with either

radio or 'television encoding, relegating most of our populace to the posi-

_tion of entertained audience unable to esnma:e what the information thus
received cari do to them. Sadly, we seem to be on the verge of allowing
- this to occur 4g'un as' computer technology advances into every aspect of
our society. A uu}or pargmeter for the open curriculum must involve not
“only the inclugion of an increased array of information- -bearing,devices,
‘but the pursuit of crenme and gvaluytive sk:lls related to the active con-
tr(}! of such devices. :
Another necessary’ quahty of thg open curriculum needs to involve

-

the intention of dealing with uncertainty, that is, of makmg uncermmty'

part of the basic content to be studied. Uncertainties are of many kinds
and a reasonable range of study could be established including, say, the
" welfure of big business and society as a whdle, the influence of virious

tcchnologxes on our personal mes and the tensions between individual

md societal fulfillment caused b}, big busmess

-As young children we become certain of what Ixfe is and ho»f‘we(

ought to Hve it; this is ptobabl}' necessary if we are to have any sense of
- stability thmugh childhood. But hierein lie the seeds of conflict that have

“already led most of us into crises of intragenerational ifentity, the likes of
" which pteceding genetations have not experienced. To the extent ‘that
Tational analyses and control of information devices can help\in soniront.
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"mg the unccrtamty of our adult lives, the schools ought to takc‘Thfre-

sponsibility of helping us learn how to deal with uncertainties. Instead,
for the most part, they continue to fill the heads of youngsters \mh
illusions of certainty based on fuctual m::mcmmuon

Dﬁlmg with uricertainties implies still another parameter, that of
value development understood not as the mdoctrmdnon of values passed
son from preceding generations, but as the %ctive involvement of students
in the creation ‘of their own valuss. This means conironung such ques-
tions as whether there is'a basic human need for values (why should we
have values at all?), the desirable interaction between fundamental and
'rcl.mve values (are some values more fundamental than others?), the
resoluuon of major conflicts. between individual and societal fulfillment

_ (shall individual values ‘take, precedence over societal values?), and so.
- .forth. This also means involving students in an ongoing effort to develop

sacietal values with whichi their pwn values would ‘need to interact. +
The process of value formation, ‘it should be noted, is not an arbi.
trary one. It requires 2 continual reappriisal of new conditions and
potemmls For example, the increased human potenual for more wealth
requires the reassessment of the values pertaining to welfare. To sustain

]

the traditional values about wclfarc in the lxght QE SO many greater re- |

- Lsources could be immoral.

Two other qualmes need to be mcorporated into thc structuré of an

- open curriculun if present. circumstances are to be met effectively. One

involves the skills of scientific inquiry, which have made ‘modern tech-

o nology and the de&elopmcm of new information devices possible. Thc
~ other is perhaps the most nebulous of the qualities discussed here, that is,
~ dlecision-making skills siich as these are related to the exgrcise of ‘demo-

cratic citizenship and to the ability to reach decisions and take action’
‘while surrounded by uncertainty. 1f the skills of democratic decision mal'.
ing could be equated to the skills of scientific inquiry,. the mclusion of

~ “decision-making ekills in the open curriculum might. not be so unco

fortably nebulous. But-such an équation is not possible.
In\scientific inquiry, the scientist may stipulate his deﬁnmons and

ignore those usages that do not comply; in democratic decxsxon making,

~she citizen is besciged by any numtber of mconsxstcnt usages which cannot

be ignored, for tg do so would' mean to neglect circumstances xmportag;
to the undcrst.mdmg of liow ¢ our human society works, For example, the.
fact that “free enterprise” is used dxfferently and even inconsistently, riot

e

only by different people but by the same person at different times, y1e1ds -

mugh:s regarding what is beheved about “free enterpnse ‘and under
.what diverse circumstances it is employed. To ignore, such information”

-~ could easily lead to the taking of action that is irrelevant to the real prob-

lems society may be having with the enactigent of the “free enterprise”
concept. To simply stipulate a definition would not change how the term’
is perccwcd and used by people at Iarge and would prebahly add to the
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confusion, '1 hc c.xtm:n must bc a studcnt md obsene: of society in all of
its diversities. -

The scientist m.ty chuosc the « concerns i be dealt thh to ﬁt hi$ or -
“; her best m*cumstdnces. the citizen. must meet prublems under circum-
~ stances frequently not of his or her choosmg The scientist may refrain’
from reaching conclusions until there is sufficient data; the citizen must
often decide even when the data' is conflicting and inconclusive. The citi- _
2en must decide and take action even while doubting the decision. The
citizen muyst operate with ongoing tentativeness as opposed to the scien-
- tist’s sporadic questioning of conclusions in the light of new data.
" . Both scientific inquiry skills and decision-making skills are important -
if elinctwc democratic pamcxpatmn is to persist in an increasingly techni-
“cal society, While ‘there is. atready ccnsxdembie understanding ‘of the
. nature of scientific mquu‘}, the skills of democratic decision making re--
“main vague-and xmpxecxsc-’ They are no less important for this. All that
can be hopcd is that the very intent to concentrate schiolastic efforts on ‘
improving our understanding and implementation of - them will help us
to dq exuctly that. We.do know that flexibility, a. wxllmgness to reconsider
‘decisions, an avidness for secking out new ways for doing things, an ability:
- to suspend judgment without the individual allowing such inconclusive-
_ness to lead to apathy are traits related to citizen decision making and can
serve al starting points in an open curricular plan. Admxttedly, we cannot
de:cnbc these triits in terms of specific performance. We cannot ‘assure a
. legislafure when these will or will not have been accomphshed Neverthe-
less, they need to become a part of. thie public's education if ever pxesent
. and increasing- umcrt.unt) is not to mean the dcnme of democracy.

Implemenung an Open Curriculum Desxgn

Although specific content has not béen discussed, the following qual-
ities or parameters have been offered as basu. to an open curncular struc-
ture in our present circumstances:

1. Information Device—The development of skills necessary for the

" action control and evaluation of various informatién devices with a con-
' ‘comitant knowledge of the ways in which the structures of the devices
influence the quality of knowledge.

2, Uncertainties—The treatment of a range of uncertainties mclud—
ing the tensions between mdmdu.zl and socictal fulfillment. .

- 8. Value Development—The active amiysxs. evaluatmn and develop-
ment of value systems. - :

.4 .Scuntxf cIng mrymThe developmem of sciéntific inquiry skills, -
. £ A more complcte dummon of the differences between scientific i mquxry and demo-
©, eratic decmon makmg may be found if: Wilma S. Longstreet, “Decision Making: The
New Soci udics,” Decision-Making: The Heart of Social Studies Insiruction, Re-

wisited. Oocimonai Paper I\umberil Social Studics Dc\clopmcm Center, Indiana Uni-~
vemty, 197§ PP 29 52. _ .
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5 Decision. Making—Tlic developmem of cmzcn-oncntcd decision _
makmg skiils, including the cxmccpt of cmgomg tentauveness in thc light

of continuing u.nccrtamty
If the preceding parameters are to be vahd aspects of the currxculum,

the- ‘metapliorical door, cannet"be open just slightly. The openness itself .

must be sufficient so- that each individual will be a significant influence -
on the final vcrsxon of the curriculum. It is not reasonable to expect to
_encourage ongoing tentativeness or the willingness to. deal with uncer:

tainties while exc}udmg the background and capacities of t.hc studcnts

who are the objects of such encouragement. Their mput must be an im-

portant determinant of the curriculum.,

A spccxﬁc example might help to clarify thc developmcnt of\lropcn :

" curricular design comprising the preceding parameters, Say that the topics

Y

~of “Family Life,” “Success in Business and Industry,” and “Lifelong

Achievement” have been selected as the material needing to be dealt with.
Each of the fivk parameters, when paired with the topics creates a format

‘within which students may undertake a series of studies determined by -

their own background and, to some extent, by the skills they possess or.

are most interested in. Student "A” in dealing with the intersection of

Family Life and Information Devices might explore the ways i which |

microprocessar chips are being used in the home and the kind of influence . .
~+ these may have over family life. “A” may relate this intersection with the

ones on Uncertainities and Value Development by deciding to proceed
~With a study of the influence of microprocessor chips on the possxblc future

of)family life and the sets of values that may be nccdcd to maintain an

atceptable quality of family life. = o
Student “B”, on the other hand, may have a far.h:r who woﬂ:s for the
Internal Revenue Service and therefore is more interested in investigating

the kinds of control the IRS has acquired. ‘over families because of the

diffusion of mform.mon devices. Scientific inquiry might lead "B’ through
an objective investigation of the existing state of affairs. Uncertainties
could be developed as areas that have not lent themselves well to qbjec-

'~ tive inquiry and Decision Making could involve “B" in hypothencal cases

1bout taxes to be levied .md how thesc ought bg collected. The prob-

lems dnd ujkeertainties involved in these governance decisions cofid be -

emphasized.
Instead of topics, a dxscxplme such as mathematxcs could be used as

the source of content. In such a case, the implepentation-of openness still -

remains viable evep though more directed g
- stages of cach new mamemaucal P
important to understand Je_ihx
held to a minimum rather than, as is now the case, hemg the dommam
modus operandus.

For the sake of discussion, let us say that clcmentary a1gcbr:uc equa-
 tions are being studied and -that’ thc concept of .nrch equauom has been
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' the topic o£ a lccturc by the tcachcr Now, each student would' devclop
his or her curriculum based on thie intersections of the five parameters
with what has been taught. Student “A” explores the employment pf
algebraic equations in calculators designed for use with family budgets,
while student “B" deides to study how the qualities of American family
life can be analyzed via computer devices employing simple :ﬂgcbtaxc
o 'cqu.ttxom. Uncertainties for Student “A” may involve the typical conun-
drums of a family budget and the madequacxcs of ‘the equations for the ~
- real-world. situations. For student “B”, it might be an effort to seek an :
- estimate of the error to be expected whmnymgmdcsmlx: &parmﬂL_ e
quality of American family life via a given education, Value Development -
for “A” could mean trying to find an algebraic equation that would -
- sTepresent the major priarities of lhe famxly within the family’s budgct
For “B”, Value Development could mean studying the influence of the ‘
. algebraic equation on the- description of family life and determinipg, via = < -
- Scientific Inquiry and Decision Makigg, to what extent such influence i is '
‘acceptable. . : Tt :
‘A diagrammatic outline of the wak an open currxcular desxgn com-
prising the five basic parameters woul function is shcwn in Fi igure L

Figure 1. DISCIPLI /TOPIC/PROBLEM -

v
T (Determined in Cu{rricuium De_ve:opment.t’.hase) X
- BasicT T o ' . v Student :
Parameters = | A ‘ 1 Input
1. Information | Possibie Areas of Not Specifiable in Advance ‘
Davices Directed Teaching | * ‘ - -
2. Uncertainties FRPossible Areas of | Not Specifiable in Advapce
_ © | Directed Teaching | ~#———"""" -
13. Vaiue | Possible Areas of Not Speciﬁable'ih Advance
Development ' Directed Teaching | ==& g
g - !
4. scientic Possible Arsas of Not Specifiable in Advance ! )
, Inquiry - Directed Teaching | #=~w~e- -
.18, Decision Possible Areas of Not Specifiable in Advance -
’ Mnking s Directed Teaching | #-=====~-~ -

School Practices for an Opcn Curnculum

" The developmem of an open curricular design, rcgardless of the con- .
- tent, we may adopt, leaves us a long way from achxevmg, in the public
schools, open education. Even assuming that there would be a willingness
to modify the closed structure of today's public school curriculum, it must
‘be recognized that curricular design is only one of several types-of .
structures operating within the present school system. Both the bureau.
'crxt’ic/organiz‘aticnal structure, which involves such administrative activ-
ities as. scheduling, building desxgn, class function, record keeping, etc.,
~and the teaching structure, which asises from the decisions that teachers
. make within their own c]assrooms, have far-rcachxng effects upon the final
EKC I <
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Ratuve of the curru:ulum If ad.mmumtors insist on hsts of specxﬁc objec-
tives, standardized norms, the purchasing of textbooks to be utilized for

. & minimum five year period, etc., the results of schooling are not likely to

reflect an open curricular design; and iQeachers insist on students know-
-ing the right answers or awaiting direcuons before any investigative study
is undertaken, the curriculum; may appedr different but the results are
likely to be as usual. In the sixties, numerous curricular revisions, based
on concepts and inquiry, were'developed. Nevertheless, as Gbodlad's sur- -
- vey revealed, teaching structiire remained unchanged, being “predomi-

. pandy telling and. questioning.. .. with children responding one«byoner-———~

or occaaxun.dly in chorus.”3 fl'm‘ the most part, the curncular revisions,
umder such conditions, had .Jmost no impact on the outcomes of schoolmg
The different types of structures operatinig within the public educa-
tional system are in constnt i interaction with each other, This may seem
an obvipus, perh.aps unnecessary statement, and yet, the mtemctmn of.
education’s diverse structures has often been . ignored 'in the past New
tcchmqucs such as modular scheduling or new architectural forms such
as the open space classroom have been adopted and then cxaggcratedly
used to indicate that apen education had: become a reality. All too fre-
quently, the open space classroom has meant ‘sonorous bedlam for the
numcrous self-contained classes that h.we found themselves(thos. unfor-
tunately relocated; and modular scheduling has often supported (perhaps
Leneficially) the, dmxphnc-orxcmed closed curricular deugn In sum,
open education - must involve the opening up of the various types of
structyres pperating thhm the educational system. There needs to be a
" coordination of “openngess” so_that there i is 4 consistency among the vari-
ous scl structures in their operations and purposes. L
Within the context of the parameters of openness proposed if1 this
_paper, the bureaucratic; organizational “structure, for example, could
profitably modity its record keeping so that the unique studies of indi-
vidual students could be stored and retrieved by teachers whenever guid
ance about’the scope and depth of youngster's studies were necessary.
Inputs into this kind of retrieval system would nced’ to. be made by
teachers after the fact, that is, after students had determined the exact
wature of their curriculs. Such record. keeping would allow other teachers
to kinow about specific experienices youngsters had,dready had and wuuld
enable them to help broaden the experiential base of r.hexr students as
wcll as achieve increased commult} of study,
The burcauctatic/organizational structure could also pmhmbiy mod-
ify its way of evuluating the success- of curriculum’ and instruction. It

.. would refrain, for instance, from adopting nationwidd standardized tests

on reading and try, mstead to-estimate students’ abilities to manipulate
and confnunigate a variety of subjects of their own choosing via two or
more informyfion devices. A “think tank” group similar to the one sup

w *John 1. Goodlud. ‘;Sclmliug and Education.” Unpublished paper, 1969 pp- 5" 58,
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r‘vpo:tcd by thc Rand Corponuan could be established annually to assist
in the development of this kind of evaluation.

There are numerous teaching modifications which would also sup-l
port an open currxcul.nr design. Among these is the reconception of teach.

ing from gn activity which takes a clearly delincated conitent and manages
- it in such a way that the content is well learned by students to an activity

which involves helping youngsters to develop the final versions of thcxr'

curricula, In other words, teaching would need td become the act.of sup-
-porting certain kinds of undertakings, the inputs for which would be

- _largely in the hands of students, Developing and conimunicating the
. structures of openness as well as supporting a better quality of student

input would need to be major “teaching functions. ‘
. In terms of specific instructional methodologies, teaching would need
. to embrace more degr ces of £reedom than is now ordm.zrxly the case in the
public schools.” Four major teau:hmg styles—che lecture, the Socratic ap-
' -pm.mh, the discovery mode, and the ppen-ended approach—may be used
‘to represent the gamut of instructional openness available to. teachers.
The lecture vepresents the closed end of the gamut because it limits the
~ student's freedom of response and activity to whatever may occur within
" his own mind. If the lecture is presented as a set of conclusions which
‘students inust memorize for the test, it is at thebextreme of limiting de-
‘grees of freedom; on the other hand, if it .presents a series of problems

-

with which the teacher is struggling, it does offer more degrges of freedom .-

to students even though still within the limits of the lecture format.

- “The Socr.mc approach requives the students’ active input and yxelds
‘increased freedom by leading them through ways of thinking that at cer-
tain points require their ;udgment The students usually end up where

the teacher thinks they ought to be, but the degrees of freedom have in-

creased so that some otlier outcomes are a distinct possibility. The dis-
‘covery mode increases s ¢ven further the degrees of freedom availuble to

students in their responses and activities, VM some sct of materials, events,’

etc,, students are encouraged to develop their own ideas and/or com-
clusion. Given the nature of the materials provided, the overall types of
responses a student might make, though greatly ingreased over the

- Socratic approach, are generally farseeable. Nevertheless, students have

~considerable control over what' i happening.” 'I‘h::x can be f.zr more
creative than in-the preceding methods. )

The open-ended upproach represents the maximum degrees of free:

dom available instructionally, It can only be achieved if the teacher does
not truly know the answers sought and is thus on a par with his/her stu-
dents. If the teacher does kiow some of the answers while really believing
: that other answers, unknown to him/her, are possible the approach de-
. creases in.its degree of freedom,, but remains primarily opeti-ended.
The prcccdmg deacnpuon of four major teachmg styles representing
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a coxmnuum of ms&rueuoml opcnnm makes quite clear the. undcrlymg
consistency that the discovery mode and the limjted open-ended appzoach
...+ have with the qualities of an open curricular design proposed in this -
* s+, paper. In this regard, it is impoytant to note that the open curriculum
- \does not mean that any activity undertaken by students will do. Activities
' - to conform to the constraints that have been built inte the design.
e discovery mode is especially consistent with the structured openncss .
- of the design. It should alsb be kept in mind that while the dmscavu:y/ -
open-ended portion of the continuum would need to dominate for the -
. survival of openness in ‘the curriculum, some lisiited employment of
_methods.at the closed end of the. continuum is necessary if students are
' !;o: to ignore the power of already acquired knowlcdgg :
- It stands to reason tme a teacher who is dealing with some estab-
hshed widely accepted knowledge, whether it is a simple listing of facts
- or the presentation of a set of procedures, will, at that poini, use a method
" invelving fewer degrees of freedom for student performance than would.
 be pecessary if lic or she were invélved in helping students reach decisions
“about how they will dcxclop the. intersections of their study. This is not
-merely an eclectic view of teaching, but rather a recognition that the
. Socratic' approach, and especially the lecture, can serve. as powerful ways
of helping students understand the instruments, concepts, theories, etc.
that they are to use- when undertaking studies-of their own design. It is
o really a question of retaining a proportional mix of instructional ap-
@@ - proaches such that-the nature of the curriculum is validly rc,prescn:ed in
the actual learning experiences students have in the classroom; -
L . ‘The consistent interaction of administrative effort, instructional
‘ S | mcthododogy and curricular design is a prerequisite t‘ny significant
change in school study. It is all the more necessary for an open curricular
design that in its very nature avows uncertainty. Such .openness can be .
~ effectively undone if either administrators or teachcrs follow the tradi-
tional modes of operating which posit and often require certainty. T

- L. . ComingtoTerms with
Currleulum as a Human Agenda

~ . : . Vu'gmmM.Maugmm

)

To be on the cuttihg edge is to sec. the curriculum asa huhian agenda.
Such a curriculum calls for the continuous release and development of the
person as a hnhsuc bcmg ‘The person is in the proecss of bccoxmng He
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is not a finished creature. His potentialy are ph)ucal cmouom) spcx:tl ?_'_
intellectual, aesthetic and spiritual! The. arder can be vxewcd as’ hxetar- ;
chical to an extent, moving from survival -potentials to the more txans- ¥
cendent ones. However, the hierarchy breaks down, because the potentials

are not mutually exclusive. They always interact. Experience cvokmg any
one response calls up 311 of the others. . :
The purpose hooling is to cmble the person to perceive and to

integrate his six potentials as he cncountcrs the problems of his existence .
‘that are real to him at the momcm ‘An assumption undcriymg this chap- .

ter is that formal schooling just gets people started in systematic learning..

The person has to continue his growth independently, though he may

_return to some type of formal schooling at crucial points in his life. The

curriculum as 2 human agenda anticipates lifelorig education. .. _

It is the proper activity of the curriculum leader in the home setting
to influence the communication; conteptualization, clarification, and ac-
ceptance of humane perspectives as puppose of education. Those who
design curriculum must insist upon purposes that have been understood

-and agreed upon by all who are involved. In addition, those who design

A

. cwrriculum have an obhgauon to insist that they be given an opportunity .
.to participate in the formulation of pufposes. Once there is consensus and

commitment, the designers can clarify_ and translate purposes into alter-

~ native curriculum dcslgns, It is the rcsponsxhxhty of the curriculum leader

to see that designs result in purposive activity in educatipnal settings.

What we must not overlook is that design: as a process is a basic

human act within which there is ¢oncern for qualities such as form, bal:
ance, continuity, and movement in relation to human purpose and func-
tion. The design' process, then, results in the life-enhgncing aesthetic

- product. To design a curriculum as 2 human agenda is to usk thé design

process to create varicties of settings within which learners can attain
form as “that radiance from within, to which a shape attains when in a
given situation it realizes itself complete.”? The learner becomes his own

“aesthetic product, continuously producing something new in the process

of becoming, The Curriculum as interface bctwecn the person and his

- potentials is catalyst for creativity.
% There can be no one design for the curriculum as a human agenda.
As educators, if we believe in schools where persons in a pluralistic society

can further their becomjng, we have to reject all attempts that coerce us
into, accepting a singl¢ modality for viewing curriculum. Even though
there is little consensus on meanings of cumculum, established views

seem to be variations of the one basic design dwelling on predetermined

‘ objectivcs and systematic and unidinfénsional movement from objectives

! For anether descnpuon of six upecu of hummncu, sce: Arthur W. Foshay. “‘ro-
ward a Humane Curriculum.” In: Essays on Curriculum. New York: Teachers College
Prem, 1975, pp. 151-71.

'ltm:rd Berensen. Aesthetics and Hutory New York: Doubkday, 1948. p. 72,
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- modalities. The undergirding cultural reality is that education is deeply
-+ alfected by rapid change and. by the predominant presence of discontent.

¥

) \ .

’v'. “‘
to selection and organuaup[n -of cantent™and activities to evaluation.
‘Specification of behavioral objectives in. separate subject matter areas

-~ with little consideration for value orientation or the part in relationship -
© - to the organic whole is often viewed as curriculum in its entirety, Emphg- -
e - ) ) . . . R . . . ‘- * i .'” .
sis 1s on external variables, empirical verification, and middle class values.

- It is not that this basic paradigm has not sepved us in’ the past, but
- like all paradigms it has its unique weaknesses, which are especially evi-

~dent in today's warld of rapidly changing cultural realities. The world of -

curriculum making dealing with today's cultural realities in practical = .
- school situations is a complex human enterprise, requiring a variety of <

Many see the school as a potential agent for generating restorative powers

“in their lives, and when this dch not -happen, they bécatp'c further .
~ alienated from themselves and from the educational process. The educa-

tional effort is inseparable from the societal effort.3 What society is riot. - -

. providing, we have come to expect schools to ofter. Problems of society

- became the problems of the school. Yet schooling alone cannot compen-
sate: for the lack of humainization in the social order. However, humaniz-

~ing the social order does indeed involve humanizing the curriculum, and

+ ‘. vice versa. Rugg* said in 1927 that not once in the history of the United
-States had the school curriculum caught up with the dynamic content of .

.

- life. We believe that much of this Jag still persists.

- In our over-dependence upon a single view of curriculum we Pie not

" only excluding other viewpoints, but we are also discouraging fresh per-’

- spectives. Viewpoints that depart from the pre-established parameters of

. the.past ineed to be solicited and criticized to the benefit of all.

4

Yo

-~ - There certainly isa need forsustained investigation of newer forms -
of curriculum more reflective of the present cultural realities which do-

indeed “surround us and hound us with their urgency—hunger; strife,
" fear, ignorance, - injustice.” Witness the lives of the Does, Ruth the

- . Zoomer, Dave, Bruce, Rico, Juan, Mrs. Spencer, Grapdma, Helen Keller. |

. No single secietal plan or curriculum design will ensure the ideal fulfill. -
ment of human potential. We can only try to create the curricilum as a. |
human agenda from  heuristic perspective. which will permit the genera- -

tion of many forms. Even while we do this, we must assture gurselves that
the forms ‘we create inspire even more dynamic forms for the future.

Intentionality, fuidity, multidimensjonality and creativity are required..

~The way is not easy. The remainder of this chapter presents an initial
view of the curriculum as a human agenda. Six potentials of the person
' Vitgitia' M. Macagnoni. “Democratization and' Curricuium Renewal: An Explora-.
tory Interdisciplinary Framework for Cooperative Edueational Planning.” Eugene: Uni-

- vensity of Oregon, ERIC Cleatinghouse on- Edugational Management, 1978, ‘

“ Harold Rugg. “The School Cusriculum, 1625-1890.” Curriculum Making: Past and

Present. Part 1, Twenty-sixth Yearbook, National Society for the Study of Education,

" Bleomington, Illinois: Public School Publishing Company, 1927, « - |
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as a holistic_being*in the process of becopiing are sketched tentatively.
Integration of these potentials is a function of pcrsoml intentionality, a
‘concept whichr must be emphasized. Seven propositions relate intentional- - -
ity|to the potentials with reference’to schooling. The concepts of perfect-
~ ibilty and tempomht\ are discussed briefly, Perfectibility is related to the
< curriulum in two ways, concern for goals : and for purposwc acnvxty

Thc Six Potentials of the Person

The Physical. The physical potential is the. person’s overall aware-
w——-—-tess-of-the-self as a physical being. The body is th¥ ph}sxc.xl form that
contddns the human energy from ‘which the action of the mement
emanates and evolves into further becoming. Leonard preseqts a dmmatxc
portra)al of body as “ultimate athlete” within reach of everyone.

. body is spirit, that its every cell re<¢nacts the dance of love and death,
th.u in thc rehtxonshxps of these cells we may trace theyanatomy of all relation-
ship. There is no single ultimate athlete; there are millions waiting to be born.
Ruuning, f.ﬂ!mg flying, diving—eich of us may get in shape or even set new
records. But the body of the Ultimate Athlete:—fat or thin, short or tall—sum-
mons us beyond these things toward the birth of the self, and, _in time, the un-
foidmg of a new world.8

Sclicoling which involves growth in physical potential is concerned
with awurenesses such as the following::

I. The person as body (
2 What consmutes <he bod), xts s}stems, functmns, and mtercon-

“«

nccnom
., 8. The possibility for optimal health. )
‘< 4. The possibility for optimal ph)sxologxcal cﬁicxency @
The pombxhty for optimal movement., ‘ {

I‘u an overall maodel for viewing physical education, Jewett uses move-

© ment as a central focus. Some 22 concepts delineate man as master of-
¥ hamsell, man in space, and man in a social world. Fitness, performance,
z.nq.\ transcendenu‘charactemc each cluster of concepts.®

“The Emotional. The emotional potential is the person’s overall
awareness that he has emotions which can be experienced and enjoyed.
To be human is to experience feeling from immobilizing fear to liberating
hope to ecstasy. To be human is to experience both joy and tragedy and
to acknowledge that it takes both to deepen the meaning of life. School-
ing which involves ‘growth in emotional potential is concerned witl:

. 1. The persan as a sentient being, a sum of “the felt responses of our
sense organs to -the cnwrmxmcnt of our proprxoceptwe mechanisms to

. % ¥ Gearge Leonapd. The Uliimate A:hktc New York: Avon Books, 1975.
B¢

* Ang.E. Jewett and Marie R. Mullen. Currienfum Design Purpuses and Processes *
in Physical Edumuon Teaching and Learning. Washington, D.C.: Amcmzn Association’
-of Health, Physical Educauon and Recreation, 1977,
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P Thepcrsonasiucmoungbemg expremngwha:umtqmlued

3. The person’s rcpcnmrc of cmouMe Iovc hate, hope-fcar Jay-' “
- griek, pmxmntydxs:ancc conuuuums.

4. The person’s specigl awareness of playfulncss as humar, manifest |

joy» and spontaneity.®

5. The person’s awareness of his reahty oncmauan. that 1; hxs con-
- textual rehuon to the environpent, . ‘

. _'6. The person’s exercised use of value ancntaugm. 8).: rclat.umshxps

among her beliefs, feelings, and behaviors.

 The Social. The social potential is the person’s overall awareness of -
the sclf as a social being,19 that one's very personhood is developed in -

interaction with others. Caring community is essential for one’s optimal

facilitate the opportunity for these new patterns to emerge. We have'a

B moral obligation to’change those schooling contexts. whu:h mlnb:t the . -

-sdevelopment of awarenespes such as the following: -

1. Grcgarxousncss as the person’s baﬁxc inclination to be with ot.hers., ht
" 2. Empathy as thc persons eapacny for parumpatmg in anuthcrs‘ -
fcclmgs ,
.8 Altruxsm as the pcrson s capacity for uncalculated cansxderanon of
k{.’hc needs of others. . '

4. Collaboratxcm as the person s capacity for- wxllmg cooperauon w:th :

an instrumentality with which he is not 1mmcdiatc1y coxmectcd in.a socie:
- talfor group effort. g
5. Personal heritage as access to the products qf cultural evolution.
The Intellectual. The mtellcqual potential is the person's awareness

of the nature of-her own mind. It is'awareness that through the use of the . -
mind one can integrate the six potentials in one’s human' environment,

. enough to say that the mind contains discretef abilities. Schooling which

Even though the way the mind works mmax{a mystery, we do know

is concerned with intelléctual growth views

e following abxhuc;
_potentials to be dcvdopcd '

1

IR
- *Susanne K, Langcr Mind: An Emy on Humx Fec&ag Baltimore: ]ohm Hop-
king Press, 1972.. ‘ .

* Nina Licberman. Phyfulm:n New Jersey: Academic Press, 1977,

»See: Virginia Macagnoni. Saocal Dimeision.of the Self as an Open System: A
Curricwlum Design. Research Bulletin of thé Florida Research’ and Dcvelopmgyt Goun-
dl, 5 (2 Suluner 1969. Gainesville, Florida, The Unwenity of Florida,-
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¥ Susanne K. ngvcr Phxiosophml Skstche: Baltimore: ]ohm Hopluns Press, 19&%.,3 -
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- development. Ccnmbutmg to this potential is our. awareness that new
_patterns of human association are possible in today’s world, indeed that
thcy may be neccssary to maintain life as we know it. Our institutions can :
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- L Scnsors (eyes, ears, thermoceptors propnaocpto:s) whmh rcpott

- ‘e cEccts of the environment.

2. Information as symbolic rcprtscntatmn of events.

i X 8. Memory as a storage process determined by the nature of events,

- 4. Logicas an internal consistency check, | _ '

‘. 5. Imagmatmn as a process of self-generating. cvcnts mdcpcndent of

sensors. " - _ .
8. EFfectors as bod) (musclcs, bonc, connectxve tissue) generation of
‘events. _ :
' 7. Will as détermination by choice of xmagmauon and eﬁectpr gcn-

. eration of consistent and complef subsets of events.

.‘.’

8. Connectors as propagating mfommuon between the SeNsOrs, mem-
A ory. mugmdtmn, Iog*xc and will.12 ’

~

The Aesthetic. The aesthctxc qualxty of the human conqun is de-
-gcribed by Broady as four kinds of responses.’? Schooling which mvolves
growth in aesthetic potemxai is concerned with these responses; |

1. The response to form as the recognition of the purely formal qual
ities (or pupperties) of the aesthetic object. This object has properties”
rccognuablc to the extent that the object can be classified. The object may .
be an animate or an inanimate entity, a process or a product, Hence, the:
object may be: (1) a person; (2) a living thing, e.g, & tree, an animal;
(3) an ipanimate thing, ¢.g., a rock, a film, a lesson plan; (4) a process,
e.g. & dance, a teacling epxsode a political conflict; (5) a product, eg, a

. poem, a plan, anything that is the result of a process, ‘and (6) varying
: combmauons of the preceding. T '

.mmcm'mms 145

2. .The technical response as that response:which mvolvcs the rc:og- .

nition of the technique(s) used in preducing the aesthetic object. Here"
the person becomes interested, for ex.unplc. in what the artist used to

- _ producc his product; how he used’ compomxon brushwork and color;

how he organized for his, task.

3" The scnsuous responses whzch acknowledge and seek the appeal of

" the acsthenc-objcct to the senses. Here the person becomes awaie of her

own perceptual processes. She notices color, texture, movement, It is

through the perceptual processes that the person literally “takes m" the
aestheric form. She develops images in her mind.

4. The expressive response which is a summary of the other three
aesthetic’ respomcs In the expressive response, the person’ ‘assesscs the
meaning of his éncounter with the form. He interprets and evaluates what
his senses report to him, incorporating thc form as h:s OWR experience.

The application of Broudy’s ‘four aesthetic responses is especially use-

.. Y]ohn David Gaicia. Thc Meral Socict;' Nc ulian Prcn, 1971. . PP. 50- 52
t - "Harry S, Bmudy In: Arthur W. Focfny.,op cit., pp. 26&-64
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ful in enabling the person to perceive self éu_ thetic form, Perceiving

- ‘&lf in this way requires expericncing the colfipléx interrelationships.
..~ = . among the six potentials. The person builds upon them, She organizes
o and develops-techniques to progduce a product. She relates technique and .

environmental force: She responds to berself as ‘product, She interprets
and evaluates what her senses report, always incorporating new percepe: .
- tiony intd her awareness and redirecting her experience. She gains the
& - control of the‘artist in relation to her potenials. . . - e

. The Spiritual. The spiritual potential assumes the other five potén-
SN - tig) 5, bqt rises above the level of the senses so that cv'en~ph.ysiczl move-
' - .. ‘ment may be transformed into a quality of abstract beauty. It is the per-
“son's;overall ‘awayeness of the self as holistic form 'in the continuous
. process of beeoming. It is awe at the realization of one’s interconnected-
~'mess with all that is in the process of hecgming, nature and human nature, - '
“and ane;s responsibility therein: It.is awe at the power of mind or in-
_ - tentionality when brought into collaboration with nature and Wwith crea-
.. tion. Not only are the potentials’perceived aszesthetic form, energized” -
;  and energizing, but intentionality is extended o pursuit of truth and *
participation in the quest for perfectjbility to the extent that it is pos- .
ible for temporal beings in the finite' state. Schooling which involves ™
*+  growth in spiritual potential is concerned with awareness such as: o
e a I. The incomprehiensible as ultimate questions of life, birth, death.
' "2 Organism or unity as the coming together of sepacates to.form a
~complete entity, the person seeing the self in its cominua‘(us connections,
? - 9T nexus 13 Coe : - ‘ N

- . -

A
)

»

« 3. Individuation as the uniqueness of the person’s process of becom-. .
‘ ing.J'kiougbh'persons‘are‘in relati&n_ to each other, no two humun beings .-
 dre precisely alike. Each person has a special quality which is needed in -

¢ the-human community. N o : .

T4, ‘Com;ogcncsis as the person's becoming in relation to the becom-

. - ing of the universe. Realization of poteritials as a unique pérson capable.

of higher level moral judgmentsunay be esséntial to the continuous be- . .

R f .. coming of the universe. _ T . L
5. Créativity as becoming which is advance into novelty.$ It is par-

. ticipation in the evoking of the new. Creativity is the universal of uni-

versals in prototypic development.1s

- 6. Reverence for life as an honor?ng of all that is in the state of

becoming. S
. ) - s i - ‘ T L . . '
C * A concept developed by: Alfred N. Whitehead. I_’tro?cs: and Reality. New York: . -
- Free Pres Paperback Edition, 1969. p. 82, : Ly L )
. _ , . “lbid., pp:25-26. ‘ . o S o .
Ty |oMp Paul Torrance. “Creatively Gifted and Disadvantaged Gifted Students.”+Julian

Stanley, William George and Cecilia Solano, editors. The Gifted and the Creative: A
. Fifty-Year Perspective. Baltimore: Johns Hopkins University Press, 1977, pp. 178-96. .
* [ Nal . .
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~ 7 Cclcbrauoxi as :m honormg of hfe as exaltcd cxpn:suon. charactcr

ized’ by Phyucal emotional, social, intellectual and.aesthetic unity, Cele- .
 bration cannot be forced and is most often-preceded by acsthetic expcrz-‘ '
‘ence. Heightened awareness becomes avaxlablc to persons cxpcncnmng :

cclcbrauon in commumt)‘thh others.

8. Fm-gweness as realization that we are imperfect m:amrcs secking

higher levely of : awareness, “perfection in a ‘world of mpcriecﬁon vis

-+ In summary, we have attcmpted to sketch the six ‘potentials in a way
that’ would enable the reader to develop personal meanings for them.
_Next we give our attention to the concept of mtcnumuhty which is thc
integrating force for devclopmg the potenmls. o

Intcnuonahty S : .

"~ Basic to the construct of the six potemxals is thc xdea that schoolmg
can facilitate the person's perceiving these in their interconnectedness apd

- mcorporatmg them into consciousness. IntenUQnahty as the human capac-

‘ xty 10 perceive the six potenuils is “the structure which gives nfeaning to
" experience. - Intenuon.dxty is the perwn s capacity to have intentions,
to use the in agm.momm seeing cmergmg pos.sxbxlmcs for each potential. -

Intcmxon.xhty is At the heart of awareness. It is all of the components of

.- themind working together. through an act of will to produce higher levels

of awareness. Intentmnahzy involves wish'and will. Because we as humans
have this uniquely human capacity we can form, mpld and change our-
selves in relition to each other. Husserl, in defining mtentxomhty, de.

scrxbcs Icarmng as follows: o CA
: -‘Mmuhtmn of scraps of knowlcdge It is a gmwth :

where every act of knowledge develops the learner, thu® making him capable of-
. even more complex objectives—and the object growth in complex:ty parallcls
the subjective growth in capacw, 18 o

Learmng is gaining control over one's creative bccommg Rather
than an .,accumulatmn of knowledge, it is the multidimensional selection
. of content to serve the learner in more adequately perccxvmg and inte-

~ grating the six potentials. Learning for. Ruth the Zoomer is a ‘growth -

“where every act of ‘knowledge, every encounter withr the curriculum, de-

~.velops her as a person, thus making her capable of even more complex

objectxves and advances into novehy

Propomxons and Strategies = . >

Imerprcmnon of mtcnnomluy as a concept in relation to the six

v Ruth \»clsm *The Impcrfcct Child in a World of Perfection.” Ke)notc Address

- at the 1965 Internadonidl Conference on Science and the Arts- in Eduumn The Danish

. Section of the New F.ducalmn Fellowship, Vejen, . Dcnmark )
' Rollo May. Love and Will. New York: Norton, 1969, p. 228,
< . Quentin Laver, 8. J. The Triumpdi’ of Sub;echwty New York: Fordham Uni-

-
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. pouhuahuprc:emcdm the form of pmpouunnsandmawglct as a way_
) of approadung the eummlum a3 a buman agenda. - :

_ havc these’ mtenumu.

towa

Proposic

be translated into intentions as a part
of 2 curnmlum design, However, the
learner, as the human structure which

- gives mcamng to experience, ‘has to be

reaclied. He has ta develop the wm to

-

The learner can dcvclap t céaware

".nm of the six potentials, md

he is fo
¢ any decision to direct her

experiential involvement with
problens. Schooling can provide the
context within which this can occur,

st develop the awareness i

" 3. In experientigl iniroi\«cmcnt, the
. learier can deliberately extend his

xapacity to the six potentials. He can

- shape increasingly higher levels of
“ thes¢, He can wish or will as 2 means
- Of gencerating the energy to get started.’

4.. Schooling can provide the oppor-
tunity for the léarner to incorporgte
into consciousness the six potentials of
the self as unified personal meanjng.

e \
[ _» , |

B * - ’ .
5. The learner can assume charge of
her own becoming, within limits' of

course.-The decision can be made to

use . one’'s own imagination to see

* emerging possibilities, indeed, that the

‘1" The six potcatials of mc'.éif éan “ 1.

mwcmmwc Anumm

4.

. o
2 bunwgnu
Teacher endeavors (a) to crcatc
learner awareness of the six potentials,
*(b) to .encourage exploration of pos-

sibilities, (c) to reach the learner with

“the intention of pcuuadmg him to " '

formulate a apecific intention. (The

© teacher views the curriculum as an
aesthetic form and continues to engage
in design as a human act as he creates -

:.he envuonm:nt for Iczmmg)
' Teacher and learner (a) mpond to

Iezrncr needs, using criteria from the -

six potenuals, once learner awareness
of thc potentials has been ‘established

and {b) focus on a specific aspect of 2 .
potential, toward which the learner’

~can direct her ‘energy—toward which

she can Pecoime mvolvcd expencnn:dly ‘

8. Texcher and Xeamer focus on ()
one of. the six po:cnnzh“rclaung it'to

the other five and (b) development of

the “will” to shape incredsingly higher -
levels of the selected potcnuals :

~

4. Tezcher motivates the learner to -
use consciousness in Ways suggested by :
the four aesthetic responses. These are
(a) sensing the properties or the formal,
“form"— . -
eg._sensing how strerigth: ‘appears as
form, (b) sensing techniques which pro-
duce strength as form, as well as those
which attenuate it, (c) bécoming aware

qualities of the potential as

of .sensory ' responses to - strength . ag

form,—what it looks like, feels like, (d).

evaluating sensory responscs (o the

form and incorporating these into. -

one's consciaumeu.

‘5 Teacher motivates the learner (a) .
to assume charge of her own becoming

—<.g., her independent powers, (b) to

" use her own imagination to sée emerg-
. ing possibilities, and (c) to “make con-

153
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coming day in tchaol can be used, to
create some aspect of one’s own ‘be.
_-coming. The curriculum can offer pos
sibilities tow:md which ane can mch.

6. Schooling can pmndc the mntext
. within which thg learner: justifie$ his

 choices and vmﬁet and v;hda&cs his
- meanings.

7. The ux potentials offer pombxhues
for foci or organizers which can fadli- .
“tate - the selection and organization of
mmem for curricula. from: a) the per
son's interest, b)- the situational

. text, ¢} the ducxphncs of kno

“.and d) the persistent h mbl:ms
and concerns, The selecti can be
those which provide rich and satisfying
.involvement . . . opportunity to de
velop toward indxi*idual potentials,
The curriculum can be a human
agcnda ina very rcal sense,

x

The ‘decisions that the téacher does make. cncrglzc her thought

| COMING TO TERMS | 149

nc'cufb'n.s"‘,.as she moves through the

. 4 .
< .

: 6. Tcachcr quctuom the lcxmcr with
"regard ‘to- his choices and’ challenges
~him toward the process of vcn{ymg

-and vahdmnghumcanmgt.

7. - Teacher responds to thc curricu-

lum design asanaumcuc form as she'

incorporates her responses.into an in-
" structional plan which she withes to
* implement. ‘Decisions about some - of

the following are made: (a) foci and .

organizers, (b) questions, directional
objectives, ways to get started, (c)
" strands of available curricula, (d) media

“for learner involvement far beyond the

ordinary printed and audiovisual ma-

- terials, extended to all human, natural .
and technical resources, (¢) climate for -
learning, (f) various models of her own

" behavior as supporter, motivatot, co-

learner, (g) modes of inquiry bised on

the nature of the mind and th § subject:

matter, (h) particular ben rks by

which evaluation of the six zones of

potential can be conducted_

LN

processes as she thinks’ through hcr design for purposwc zcuvny The

plan remains opcn-cndcd

Jerfecnblhty o | o .

Pcrfcctxbxhty is a quahtauve state of ti
is a unity of potentials. As an incomplete creature, she naturally strives for .

-

_ highcr levels of functioning. Yet it is not likely that she will attain the
pcrfect" with regard to any of the six potcnuals Perfectibility can be
. viewed as a continuum-for each of the six potentials ranging from rela-
tivé absence through increasingly higher degrccs of perfectibility, Humans

ol

have come 2 long way in their evolutionary journcy However, we are
not yet all that we would hope ta be. None of us is pcrfect Empathy and

fargwcncss are essential human qualities. Pcrfctublhty in the pcrson is |

rclatcd to perfccubm ty in. the human species, -
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Humans are temporal bcmgs. I..xvm.g asa pcrson implies a destmy in

time. History can be viewed as the record of human potential. The person

can perceive the past while he lives in the present. The choices that he

~'makes in the present become his future. It is in the present that the per-
- son strives to integrate his six potcmulsi He strives for increasingly hxgher ‘

levels of pe:fcctxon | RS

Perfectibility and the Curriculum in Schools

* Perfectibility can be a way of viewing aspects of the cufriculum, v
Goals. For example, we could look for the presence drabsence of goals |

dealing with each of the six potentials, The school either does or does not
accept this challenge. The “more perfect” school would. deal-with alt of

- the potentials in a qualitative way. This would be true for all of the sub-

ject areas in the curriculum. The “less perfect” school would leave out

.~ some of the potentials. Leaving out anysone of the potentials would sug-
i - gest a less qualitative cxpcrxcncc for thosc being educated. ‘

Purposive Activity. We could also look for the presencc or absence of
purposive activities related to the six potentials in schools. The activity is
the context ‘within which the person cxperxcnces purpose and goals. -

‘A defingd problem is helpful to focus activity. Hunger was the prob-
lem selected for the 1976-77 Global Issues Project Program sponsored by

' the National Assocxauon for Foreign/ Student Affairs!® in the United

States under a contract with the Agency for International Development.
Because educational materials are available on this topic in the US.A:, I

~will use hunger. as an example to examine the process of planning for- -
" purposive activity related to the six potentials in schools. '

“Try to imagine yourself as a teacher or as a curriculum designer
engaged in such planning. You realize that you must have sharp focus in
order to treat a problem as broad as hunger.

. At same point, with your students in mind, you think through ques-
tiens such as the followmg as you relate hunger to the six potentials with
the intention of motivating students to raise similar questions. ' '

1.r he thszcal-—-Hnw does hunger make me feel, physically? Does
the kind of activity in which I anr involved make a difference? How does

, hunger affect my strength? My movemem?

* 2. The Emotional--Does hungcr limit the emotions I ¢ can fecl? The

way I handle my emotions? Does hunger affect my playfulness? My ability
to maintain a rczhty oncntatmn? My abﬂuy to act on what believe?

B Clobal Issue: FHunger, Is It Ingenuily or W:sdom Which Has Failed, Packet dis-

tributed by Barbara Dirks, NAFSA Representative ‘on Global Issues, Univensity of
Georgia Campus. Athens, Geoxgxa. May 4, 1977
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3. ic Social—Can . I bc greg.mous whcn I am hungry? Extcnd

' -cni}ud;y to others? Collaborate with others in afi important effort?

. 4. The Int:llco:ual~—l)oes hunger affect my mind? Is it true that a
“lack of nutrition can cause brain damage? Can I trust my own sensing

© when I'am hungry? My own lognc? My own xm.agmanon? Can my mind
. serve its integrating function wheirT am hungry? :

5. The Aesthetic—Doss. hunger affect’ my capacity to pcrccwc the

form and the formial properties of objects in my environment? Docs it -

affect my capacity to translate form info personal meaning?.

. The Spéritual—Does hungcr affect how I raise and answer the

thmm:c questions of life, birth, death? Can anyone behave as a whole.

- person if hunger is great? What effect doe’s hunger have on creatmtyP Can

anyone celebritg when he is hungry?

o 'I_‘hese_ questiang, of ‘Coursc.‘ can be extended to how others feel—
“people who live.in the present, those who lived in the past, and thase who

: ‘will live in the future, Literature, the visual arts, the theater, history, the
© sciences, hc.dth and physical education, are all subjects which assist the

student.in answering such quesuonsr The media—newspapers, the radio,

~television—and mmiperaonal coptact with a variety of people also assist

the student’ in answering such questions, Focus of the qQuestions can be
exteided not only throtigh time—past, present, and future as frame of

reference—but also from the Iocal commumty to the world ccmmumty. :
socially and geogriphically. - '

: Conélusion |

It was my choicg, in this chapter to move from theoretical rationale

"o thc shapmg of purposive activity in schoels. I believe that we do not
“have to wait on a full curriculuih design to mxplemem the ideas pre-
sented. We are obligated to provide purpomve experience in schools in
each of the arenas suggested by the six hman potentials—the physical, «

the emotional, the social, the intellectual, thé aesthetic and the spiritual.
Each arena is a valid one for purposive experxence Each discipline con-

tributes to the person’s undf.rsundmg and developmg of each potential.
. In school experience the person should be’ able. to use his or her con-

sciousness and_intentidnality to assig in developmg the potential under
consideration, separitely, and in relation to the other potenti.ds
+ 1 have attemipted to communicate a tonception ‘and rationale for a

- humine education as lifelong. process. This is the curriculum as a human

agenda, as the interface of the person and the external forces that in-
fuence his or her becoming. We cannot afford to exclude each other in

this awesome responsibility. The long term result is human intentionality

_ moving beyond awareness to hfefong Iearnmg within which past, present,

and fu:urc merge. |
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velop lifelong learning. Programs and models that have emerged as a

" The prcu:n: system of- education is mxrrored in most cfforts to dc-

- . result 'of palicy deliberations tend to suggest a “business as usual” attjtude, |

Rather than perceiving lifelong learning as a socially revitalizing concept

with potential for moving all humanity toward fulfillment, programmatic

T ‘empham to date continues to be on a regressive incrementalism that pre-
7. serves the inequities of the status quo while promising sxgmﬁcam chmgu. _

- In taking such a direction we may be binding the mass of society, but
. especially the rich resources of mhinarity groups, to Ieammg structures and
assumptions of the nineteenth century.

- The “business as usual” approach to hfclong léarning tends to em-

phasize basic skill devclopmcm, training for occupations and- career

changes, use*of leisure time, prep.u'anoq for social and religious volun.
‘teerism, as well as institutional aims to keep educatsoual facxhucs ﬁlled '

~ and productive..

New players (both - adults and young chxldren) have been.added to'
the educational game; but mast of the rules regardmg certification and |

‘yesource availability remain the same. Adult learners may be attending

~night school to become legal Secretaries, to get an associate of arts degree

'in data processing, to becomé a mechanic, to get a beautician’s license,

and 5o on. These are valid endeavors - which may meet particular needs, .
but i in and of th(:msclvcs they do not constitute an adequate foundation -

~ for thc creation of a learning -society with equal access for-all. They

‘ mercly demonstrate the extent to which the dominant social values have
co-opted and institutionalized the concept of learning. The position of .~

the learner within the process remains that of an object to be m:mxpulated
and filled instead of as a subject with rcsponubﬂny for creating one’s own

hmory As Eric Fromm has noted, freedonmr must be. inore th.ux the abv -

sence of restrictions. Fulfillment means:
' . freedom to create and to construct, to wonder ;md to vengure. Such

frecdom reqmrcs that the md:vxdual be active and responsible, not 2 slave or'a

well-fed cog in the machine. . .. It is not enough that men are not slaves; if
_ social conditions further. the exmence of :momnom. the result will not be lave
of hfe, but love of death.! :

R

! Eric Fromm, Thc Hmrl of Man, Ncw York H;rper k Row, Publishers, 1964, PR
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_ Realizationof the _potential of leclong lcarmng demands a recog-
nition that th pr:mary function of education is the ¢reation of respon-
sible culture makers. For curricula to be in tune with a changmg world,

leaxnmg content, process and style need to be ar ticulated ‘with the indi-"’
vidual's potential rolg as a culture maker and a participapt in sodal his-

tory in mind. As such, knowledge must be linked to well- artxcui.ued values
. before creative and responsible decisions can be made. The' currently
prcdomxmnt cmphasn on short-range, personal goals designed to make’
- people fit into existing slots and frameworks are dysfunctional to most

~ efforts to develop a society of responsible culture makers. When learning

is viewed in terms of existing schooling ‘models, we find the results to be

the development of skills for survival, certification for jobs and profes. -

sions, and socialization to the institution itself. Learners are consequently

" disadvantaged by sclidoling: in the sense that they are not encouraged -
. to see themselves.on the cutting edge of knowledge and culture areation.
It is not that they are without value to the social copscience and lmvel._
ncthmg to contribute, it is that ehey and the total society are prevented.

from being nore. .o C

. While the failure of schools to foster learning as a tool for culture
‘building and history making is restrictive for the whole society and for-
the individuals within it, the failure poses a special problem for minor: |
~ itics. Insofar as culture and history are perpetuated and changed incré-

. mentally, the majority culture is the one fostered. It is possible for c:tuens ‘

of the majority to see themselves involved in the making of - the’ cuIture
at least vzunuusiy But for members of minority groups even the vxunous‘.

“attachment is strained. The situation makes the avowed aim of xegagmz-

mg and achieving a level of pluralism within our culture which will
incorporate the contributions of all a hollow ideal, \c.?stmg wispy shadowg’

0N Cave w.dis ‘ ..

Social worth via certification. In most societies what persons ‘might
become is determined not only by their knowledge and skills but by
accompanying certificates or diplomas. For some,\Mhese credentials pro-

- vide the necessary status, money, and decision-making powers for affilia-:

tiou with the dominant class. For others, certificates merely keep them
out of poverty. Still others, including disproportionate numbers of Blacks,
Chicanos, Puerto Ricans, and Native Americans, are marginal members

instruction. Consequently, the right credentials for successful upward
mobility are not available to them. - _

When marginal persons do get certificates, the vast ma_lorxty tend to
be limitdd to low status ceruﬁcauon slots. Typical programs designed to

L]

- of seciety who lack some or all of the necessary resources to, obtain formal -

meet the needs of depressed minorities stress basic survival skills and.

social conformity rather than total human development. Any suggestion
that minority cultural patterns or mmonty individuals can contribute_to
the modxﬁcatxon of culture is nussmg Policy makers often see minorities

EKC . o 158
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. a3 socmcconomxc panahs who need o be p.s)chologlcally socxally, ;md
S culturally modified in order to fit into. the narmal maal sr.rum Th¢
. Lifelong Leatning Report to Congress reflects this view. > )

> . Disidvantaged urban youth who have Jeft the school ;ys:cm and who hzvc

‘ uxuamfactory mouies of their éx,pcnences there, are. among ‘the. 16t likely

4 - groups to conbulw their learning. The conséquence may be ‘trouble for- them- .

selvesand for society; low skxll: and paor paying jobs, lack of self- uudcman.dmg

~and problems within the—f an insufficient, grasp of the rcspouubrhucs of
citizenship; and difficulties with théYaw aud regula.tony agencxcs of soquly‘

While the chicken-egg nature’ [ self. fulfillment’ vs. social harmony
* ' can be argued, the importance of mdxvxduais seding themselves as culture
makers.is an xdeologxc.dl) important concept thyfikan not be escaped. -
27w Within a democratic system the pportunity fo mdxwdual to’ de—-
_ - velop'and contribute must be nurtured. Part of ceptance, is bound
N " to one’s cultural identification and the tecognmon given that' heritage..
‘ _ " While as a society we have given ¥p service to the idea o.f\comrxbunons
- . from all segments of our diverse Yeritage to the resultant Amencan cul-
| y ~ ture, the reality suggests more accfptance of uome heritages and’ the xgnor-
ing or outright rejection of. otffers, This is pedagogically and ; socially -
_ damaging, and indefensible. ¥ we are to become a nition "of ciilture
. makers, the so-called “culturgfly disddvantaged” as we]l as non-dxsadv:m- \
taged learners need to reflesf on and to interfere crmcally and rceponsxbly
‘with the existing social gfder. ' j . u' ‘
Currently, thepyoff of successful formél }eammg in our’ mcxet} is
not nece ¥ Getter human sbeings and an ‘impreving; socialf yystem' but
+a certificate of occupational and socxocult,flml worth. myFketable ‘within
the advantaged segment of society. Formdl educati¢n in the Ujiited Smtes
+® is an extension of the consumer ethos as/applxed to learning, Thisds the
' same world view that has helped to create a racially, cuIt.uraHy and eco~ .,
nomically mequuable society in the fxrst place. , . o

L Y

-

Social worth beyond certification! minority, learning moyements. The

* ability .of traditional formal schoeling to provide meuningful learning.
opportunities for our pluralistic society has been strongly challcnged from

- a variety of minarity positions. Each challenge .is based in a powerful -

» .. sociopolitical stance regarding the larger social structure. Paulstoy and
. LcRoy note that it is collective social cluss and ethnic movcme"nts usmg

nontcrmal educ.mon programs that contribute to structural chzm&e- e

Ethinic movements offer equally fertile scmngs for the creation of ! hberat—

J ing" nonformal educasion programs. Ethnic groups resisting accﬁltumtxon andfor
© scekmg cultural revitalization and attempting to redefine “who thcy are,” ai well
o “proper”’ relations with the- dominant society, ofteén initially attemnpt to make
form.xl schools more responsive to their new goals and awareness. Bt as formal

chools in equilibrium-state societies are highly “funcuona}xst" and acculturative,

K

- *Benny: Richardwn szefcmg' Learning and Public Pahcy Unpubluhcd reporg
o U.S Dcpanmcm of Health, Education, and \‘clfarc, 1978. p. iv.
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5 mmbcp qiethmc revua.l movements often becorie resigned to the nced for full -
o -com.ml bf the mnu:m .md style of their children’s mchoolit:x,g.z : - '

. Wxt.!pn the contex.f. of the ?&mencan civil rxghts movement, cerfain
minovity €léments have internalized the belief that it is inpossible for.
) '&hdn to majritain their identity and also become an integral aspect of the
o im;qm},,Movcmems such as ASPIRA, Brown Berets, Movimiento
,Estudmnui Chicand dgAztI.m {MECHA), Black Panthers, and the Amer-
- -.1can Indian Movement - (AKM) illustrate the acting out of such a philos-
ophy. These groups have opxcd‘ tQ Iegmmue their marginal position by
N declaring that they. can ‘develop - individual and collective self-worth
. - -through the mt.xtmn,of symbeols and-through a commitmeXt to the under-
- _standing of their.existentia} reality. “These groups have gen ratc«& types of
\Ieammg that are directly linked to their perceptions of social ». political
~and economic realities, The realization that all education is va*ue -laden
- and stems from a parurular view of hum.mkmd has provided rationale.
~for the cregion of ethmcaﬂy controlled: and operated learning contexts,
- For. t:mmpkc Fields documents how Chicang:students who were totally
alienated from formal schooimg beume emh usiastic and effective learners
' g once their }ms were, linked to the sodopohucul realities. of their ethnic
gwup via dssodiation with the onwn ‘Berets In fact, these young people
s leurned w0 de,d with, mxddie cI § sacu:ty .quite, effemvely through the -
nmmpul.nm'n of the medy. ag socjal -help organizations.* Unquestion-
o ably, moyenmms su¢ h as Al \ﬁ:CHA the Black Panthers, and the
* ‘Brown Bcrers can :grw: as t\pes of ‘catalfsts fcr social transformation.
They call attmrmn to and’ adt, ‘upon sthe abscme of harmony between
hum.unmc valuu and technital /maserial’ progress. Their’ antiestablish.
. ment function is unpmmn-c to a society in need of ‘messengers reminding
us. of the Tess than perfect nature of the eduéat‘mnal System.
o ‘The hitingtial- mumcultural qdu gtion: mov;*mem,us also baa:d in
mmom) s¢ fasssmon bdt it does not 1smute a total rejtctxon of the
" social structure at large. R.xther, the integt is. to force the system to live
up todgs-own ideals. It diverges front a c¢hitral temt of traditional formal
sdxmlm;, in ttv‘b«.hef thdt heter ogeneity mther ‘thair homogeneity should
be a goal of schoolmg aid that the curricula should reflect the learners’
re.lhty and not only “the power hbldma , reality. Thexefore, bllmgud-'
~multicultural cdmauon has much tp cqmmend it as a critica] part of a
diverse learning environment. The acknowledgement of the Jegitimacy of
dwerse Hihguistic .md Lulmxal traditions produces. aaded dignity for di-
/verse cultural groups, and & suggesi’s the possxbnkt) of bmldmg future
society and c.ulmre from a pmxuve b.xsc«that\ o}"EEE‘eptance of one’s own

of e Rglhnd (:. Paulstbn anid ngory 1«Roy. “qutcgm {or honfotmal Edumtmn "
¥ Teaches Coliege Record 76 (4): 59%; May 1975. * ‘

“Rona M. Fields, The Brawn Berets: 4 Barticipiint Observation Study a;‘ Social
Action-in ihe Schools of ‘Los Angela. OUmwmn of Soq,i.hcm'(:!hforma 1970, Unpub
lished Ph.IJ, dmerutmn fmsxm ' )
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156  LIFELONG LEARNING: Aaum;m.
; * sociocultural backgmuni In addition, bdmgual multicultural education i
prauides a context of creative tension that has the potential to affect the

- structure of schools and society. In its aucmp: to-bring cgahurxan prin- :
ciples into behaviot-forming ifstitutions: such as schools, it rcqmrcs a7

confrontation of hmc dcmocxduc coucepts:

_ Lquahty of treatment, or equahty of npportumtyP The nghu of groups, or
the rights of mdwtdtuls? Unjty in arder to maintain freedom or &eedom to main-
tain ducrmy?ﬁ D? .

" While more rad.;c.d groups such as AIM and Black Pan may
have tended taward a “separate but equal” philosophy, and j#hile” the .

'standing, the Reverend Jé‘sse Jackson's Operation PUj
- other challenge to, traditional modes of learning, In this case, however,

* . the focus of the challenge is much more clearly aimed at the individual

‘than at the institution, The"objective might well be described as achieve-
ment through asertive but well-mannered infiltration of the system.s
’ Operation PUSH is open.to the possibility of change and smprove-
ment of the learning structures, but ‘its primary focag.is on the total
psychological involvement of the community and on the dcvelopment of .
‘a spiritual reaffirmation of commitment to learning. It is imperative that -
the individual be motivated toward self-i -improvement through successful
learning regardless of the level of quality of the learning institutions. The .
strueture of the PUSH program itself is based in mind sets—the creation -
of a “love triangle” between the home, the church, and the school. It is
an affirmation of self as culture m_aker from the perspective of one cele-
~ brating and accepting the strength of the black subculture that has been - &
' incorparated as part of the national history. The movement demonstrates
not only a need to, but also a way to link productively the individual and
society at the local level. Marginal groups can easily drift into the belief -
that they can have only that which the power elite wants to give them.
However, Qperation PUSH is an.attempt to force individuals to take clear *
responsibility for their personal history. Structuring programs in such a -
way that they are widely accessible is crucial to the development of
pluralistic learning programs. Jackson's philosophy, however, calls atten.
tion to the fact that no learning system can be perfect; and therefore that

illustrates an- S

the development of a learning mind. st is as important as the dechop— ST

ment of programs or policies which look good on paper.
- Configurations for Becoming Culture Makers .
All three types of miﬂorit'y movements d’iscua‘d ab‘ove remind us

' -‘C;rlotj Ova “School Implications of the Pcaodul Latmo Invasion.”
 Delta Kappan. DecemBer 1977. p. 281.

‘ " ¥Eugene Eubauks and Daniel Vy chxhc “The PUSH ngram 501- Excellence m
Bxg City Schools.” Phi Dctm Keppan. janua.ry 1978, pp. 88%-87.-
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~ that xnuch of what normally occurs in school 1§’ incongryous with- the
. sociocultural rhythm of life experienced outside its walls. Educational

experiences often miseducate rather than strengthen the natural pcrccp-
. tions which the learner has about home, commumr.y and school. As noted
-in Lcarnmg te Be:

~ Education suffers basxczliy from the gap between its content and the living
- _experiences of its pupils, between the systems of values that it preaches and the
.goals set up by society, between its ancient curriculum and the modernity of
- scienee. Link education to-life, associate it with concrete goals, establish a close
relationship between society and economy, invent or rediscover an education sys-
“tem that fits its surroundings—surely this is where, the sqlution muyst be sought.?

: The American education system has undqubtedly failed to address
Jtself with sufficient energy and conviction to the ducial socioeconomic.

- and paolitical issues which arise oupof the multed®ic history of the
nation. Cultural homogenization. has been the stated. or unstated goal,
while at the same time people are highly scgregated according to age,
etlinicity, oceupation, and socia] class. This attempted “overlay of con-
formity amohg relatively isolated groups is counterproductive to lifelong
«learning. Imtead of regarding individual, cultural or group differences as
obuacles a pluralistic learning society should have as its basic goal the
ideal of unity through diversity, with all membcrs viewed- as contributors
to its history and culture. ‘
.Of paramount importance in developing hfclong Icammg experi-
.ences within the framework of.American society is a redefinition and
‘ rcdxsmbuhon of human resources, Unfortunately, our educatxoml system
has failed in utilizing many of the potentiul resources for interactive
learning. In the traditional method of instruction, the teacher has been
perceived as the principal valid learning source and the students, con-
sciously or otherwise, become passive consumers of the learning pro«;css?
In formal learning situations, the teacher controls the learning environ-

- ment in an effort to transmit the “right” values, attitudes, skxils percep-
tions. .md behaviors. Although much learning can and does occur through
the interaction between such-societal actors as the individual, the group,
~end the culture, the formal education system makes ljttle attempt to
acknawledge or to understand these canfigurations, Certainly, to evalpate
the quality of the relationship between the individual and society, one

. needs to grasp the essence of their respective power bases. Yet the isolation
of schools and other institutions which provide educational environments
prevents them from coming to terms with life in the communities around
them. If educational environments remain as static clots within the com-
mumty munsu‘cam lifelong cduc:mcn cannot become pluralistic. There-.

. Y Edgar Eauré et 8l. Learning To Be: I‘}xe World of Educatmn Tadcy and To-
morrow. Paris UNESCO, 1872, p. 69 -

! Paulo Freire. Pcdagag'y of the Oppressed. New York The Seabury P s
- passim. .
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fore, coming to terms with the learning needs of all‘members of society

requires 3 curriculum that incorparates a variety 6f human potential con-

N

figurations: individual to individual, individugls and, institutions, and

‘ -individuals and groups or cultures® -,

- Individual to individual. The igdividualto-individual interaction is
undoubtedly oné of the
lasting learning experiences. In an attempt to maximize the opportunities
jn our society for people {f all races, ethnic and class backgrounds to
interact with each other, P matching, as suggested by llich? and
others, is a strong concept. This would. involve obtaining the names,
- addresses, and telephone numbers of persons in the community who have
diversified interests, knowledge, skills, and resources. 1llich, for instance,

. suggests qgeating a computerized master file of interests tolink people to -
¢ach other. The lecus of activity would emierge from ‘the interests and.
needs that exist, n@ from %ibsolute credentials, age, ethnicity, rage,
ideology or any other label which keeps people apart. Even though the

mechanics of such a web may seem to.be on:the impersonal side, if
handled in a creative and humane fashion this approach could lead to
more pluralistic and interwoven types of relationships. The nationwide

emergence af free universities illustrates this. In a given city'interested’

ost powerful Jinkages for bringing about long-

wir oo

persons may enroll by calling telephone numbers listed in a Fres Univer- .-

sity catalogue and by arranging te meet with a person who ?&'e.rs his/her
skills. Typically, the free courses cover a wide variety of topics.

Within more formal learning situations we need to encourage the -

- ethics of knowledge sharing::Individuals can be helped to realize that

whjt they have come to Fnow is an dmportant resource that should be

~shared on a nonhierarchical basis” This will require that students be

encouraged whenever possible to work together in projects,, and that the -

téacher-student hierarchy be broken down. The practice of such.an ethos -

created reciprocity in learnjng-in addition to facilitating human inter- .
- . ) :

A B

dependency and appreciation.i!

Individuals and imtitutions. Most Amcricah's_ have come to experi- -

ence their lives im affiliation to an institution, be that a church, school,
factory, university, government, military or whatever. Such institutions
have tremendous power to define lives. Mgre and more they have become
bureaucracies that blame the victims rather than the structures for what-
“ever failures occur. According to Hall;2 “Bureaucracies have no soul,

* Hx.rbam‘ S. Bhola, Diffusion of Educational Innovation, Morristown, NewY]emy:

General Learning Press, 1977. The Iinkzgts\discuucd‘h&mis scction are adapted from '

Bhola's CLER Mode! for educational change, pp. 13-16. |
* Ivan Ilich. Deschooling Society. New York: Harrow Books, 1972, passim,

M David W. Johnson and: Roger T. Johnson. Learning Together and Alone: Co-
. operation, Competition and Individualization. Englewood Clifft, New Jersey: Prentice- .

Hall, Inc. 1975, . ‘ ‘ -
*Edward T. Hall. Beyond Culture. New York: Anchor/Doubleday, 1976. p. 181.
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' DO Memory, and no ‘conscience.” On thiy sapie point, - Hlu:h notes that
depend on its ability to

humankijnd's ability tosurvive may verf w
extricate the truth fmm the mythologued reali

«created by institutions.
be more important than
that of the individual, the individual must be highly creative.and strong

to -keep himself, from bc_x.ommg so epmeshed that he loses his sense of -
persoual vision and personal integrity. Given' their traditional socioeco-.’
nomiic mar’gixmlitj A mx*nt} persons are pdrtxc,ularly vulncrablc to msu-

tutional co-optation. -
It has been suggested that -institutions- should employ individuals

whose sole mission is to serve as gadflics. Their task would be to serve as

independent evaluators of jnstitutional processes, goals, and means within

~ the context of how they affect human lives. Institutions could also develop .-

a contractual educational system that pxovdes linkage with the needs,

- interésts, and abilities of individuals in learning scttm;,@‘ that are free
&r,om the prescriptive nature of credential. programs. For example, univer-
sities contain or have access to a host of human and miaterial resources -

which need to be made more freely available to the surrounding.com-

munity. 4t large in the manner of free um_\iersxues mentidned previously,

Multiple possibilities exist whereby thé environments of home, swork,
schoo], and leisure can be woven into powerful,-availiable learning milieus

that use institutional strengths outside. the usual restrictions of institu-
_tional time and space for ali seginents of socmty "

e

Individuals and groups or cultures. Itis a socmlogxcal and anthro—

pological Peinciple that winctions and behaviors established by the group
serve as the guideposts for the individual member of society. Through'
vior within the context of group -

A

the formulation of individual bel
norms wxnse of personal identity i achieved. People arrive at this sense
of socioeMtural equilibrium prifcipally through primury associations.
Therefore, although technological and communicative advances have
tended to provide a homogenized overlay for large segments of the Amer-

ican experience, primary group associations are still funcnomng strongly -

as reference points for individuals. 4 ‘
. Because lifelong learning has the potential to become a search for the
Iost community, the asymmetrical power relationships between the group

- or culture and the individual should be addressed within the.learning

environment. The individual needs frequent opportunities to become

. cognizant of and to re-evaluate his/her place within and outside the

group. In turn, group organizations need to reflect on the extent of their
power to co-opt the individual to their norms. The marginal individual

. can in fact serve a valuable function for the group’s clarity of social vision.

Though there are approximately 160 specific definitions of culture,

- social scientists generally agree on three characteristics; it is shared and in
effect defines the boundaries of different groups; the various facets of cul-

i
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ture are mterrclatcd—you wuch 2 culture in one placc :md everyt.hmg
elie can be affected in some way; it is pot innate, but learned.1® This
A xmphcs that' pcople can change their world if they do not like the direc-
\ tion in whidh it is moving. Collectively shared world views and behavior

‘patterns do much to provide a design for living a free or an oppressive
existence. But.if individuals are to be able to free themselves from any
potentially d; 1aging aspects of their lives they need to become conscious.

. of theiro other cultural patterns. To be aware that speuﬁc cultural
. characte afe not absolutes but rather human—produced guxdehnes.
~for,living becomes a powerful concept for freeing intividuals from certain
© sociocultural constraints. A p@s.sxblc approach to-operationalize this con-
cept in formal and nonformal learning contexts would be to utilize

-
»

. » Freire’s conscientizacors by having indiwiduals or groups describe- their .

reality and then beégin conceptualizing ways of making their environment
- non-oppressive, For this model to be vigble the teacher-facilitator must
not impase his/her solutions. Instead; this approach fo possible sociocul-
Jtural wransformation muyst be generated by the learning community. For
examplc, the exxstmg and the potential roles for women constitute a vital -

-« . culpural and sociakissue far ma y young minority womeq. In recognition. .

. of.these issues, problem posing: and problemi solving Processes should
 pervade the hfelong leammg curricula for these individuals.. '

The learning commumty could provide one form of*cultural reflec-

tion and. commumcanon t}uough multicultural’ pavxhons where indi-

- viduals make use “of cultural resources.fram their groups as well as from

L

¥

others. Persons who belong to. diverse age, sex, racial, ethnic, and socio” - §

. \eronomic status_groups would éngagé in a process; of discovering other

- perceptions., This type of human recycling could be done in- many formal

and nonformal learning situations. Again, such interaction would be

. facilitated by h.n'mg information ina computer file wlnch is accessxble to

all members of the earning ccxmmumt)

‘( Groups or cultures interacting, with each other, ‘The conq:cpt of cul-

" ture finds its expression through groups, and one of the most. exciting -
Ieammg conhguraucns is that of groups interacting with one. another. It -

~is within this learning framework that xmegmtxve “pluralism- ¢dn be-
‘achieved, Groups have mych potential power to develop and'change cul- -

tural systems, as well as atftudes toward them. In our sncxety this. pomt
hus been dramatized by the rise of raciil and ethnic awateness. 3

The r:&,o&mmorsty gmup awmeness in recent txmes has 1 to a kzrgc

'~ extent been a media phenomenon In modern socxet) in geneml grou;)s -

tehd ¢ rceive e
The n@w iz *

‘ e nomically, and culturally separated the gmups, the ,
mare likely that

Neis the only accgptable.and readily fVailable means of ©
. contact. Therefore. the mtcrgroup attxtudcs formed, upon which action is

 rbig. * o T

u Freire, op. cit,; p. 19. . R

.
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' based, carry al the limitations and dxstomons that the media implies. For

- ities for personal conunication between diverse groups is esseéntial.
Thc coming together of extremely diverse groups for the intentional
..
purposc of sociul learning is a highly unnatural event. Yet, because of the
pptcntml wealth of outcomes, the fostering of such opportunities would
: be socially and personally worth considerable persanal and social risk. For

" ( example, ‘divergent groups (e.g:, ethnic, age, social class) might period-

1cally converse, in the presence of a moderator, to discuss particular social

xaues. Such a blmdmg of ethnic, age or®social class groups would erentc a

grourxd for'coming to terms with respective allegiances and bxasgs As one
type of model for this configuration, the National Conferencg of Christ-
dans and Jews and the I\m“on.xl Councxl of Churrhes, ds well as other,

_ organizatins, sponsor group sessions, campus discussions, weekend semi- -

ndrs, etc., which encourage inserracial and emmemcal dmloguc among
groups thit are experiencing conflict:
- In the multination study Children’s F’xcw of Forc:gn Pcaplcs“ it was

dzscovcxcd that the best informed childreh were the ones fourd to be the

- least mcmlly and culturally prejudived. If this i$ true, then each Icummg

' community should strive to keep itself open and informed regarding the

w  tontent and structiire of j surrounding society, If lifelong learning is to
, g Y. g g

-

.

oW

Ve

m.xkers "This is 4 goal worth pursuing.

‘ ing new turns, with public discnchar’ument focusing on th

have .fny single raison d’etre, it may well be to provide universally acces-
sible opportunities for in depth refiection and action pn the total and
varied human experience, It is this author’s belief that individuals, groups
and-institutions committed to providing diverse intercultural and intew

- class learning environments can radicatly alter she nature of a society by

activating the resources of all its members. Lifelong learning can be the
vehicle which will thrust marginal populations as well as the dominant
majority into’ more sqcially and personally sdtxsfymg roles as culture

Ldna Mitchell

&

lucation are tak-
schools in

At this time in history when future directions. fo

N

" Wallace K. Lambert and Otto klmcbexg Children’s View of Foreign Peoples.
Ncw York: Applcmn Cqury Cmm. 1967. !

.
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general and on teachers in particular, with ncﬁr‘édmcc's of decision-making
power developing outside. the schools, with the emergence of alternative.
institutions which show signs of replacing the schools ag primary institu-

tions-for educating human beings, professional educators must respond
with fresh vision and vitality or. sce themselves bypassed as vestigial rem.

nants of a former era. . : - '

. Urgcntly needed is educational leadership exercised by educators. ..

Professignal leadership sliould come from those who know the problems
of the schools in intimate détail, but who also have the wisdom to analyze
those problems in a broad social framework which requires an under-
standing of the complexities of a changing’ world. ‘Educators need not
work in isolation, but need to initiate p ﬁxcrships with other interested

€ groups in order to-link human resources witgh- can.jointly extend educa-

tianal opportunity and solve continuing tional problems. Educators
must be willing to examine criticilly and forcefully the barriers tq fulfill-
ment of educational idea]s which lie within the institution of schodling
itself, and which, therefore, may be within their power to remedy.

.Lcadeiship f@rzRéforni' I . .

L)

Professional educators can take the initiative in applying both micro

and mdcro analysis in charting the future of education and designing a
‘new role for .the educator. We need to take a cldse, look at schools and
* classrooms, and at the same time take'a long-range view of the needs of
 the socicty in which schools operate. We must critically examine oufselves
as educators, becoming aware: of our qwn motives, special interests, and

limitations; and in the process develop -an image of educational leader-
ship consonant with a new vision of education. Further, we must examine _

the structure of schooling, as it now exists, to eliminate rigidities which
prevent schools from fulfilling their responsibilities. W ‘must look to the
community and society at large for direction in developing educational

opportunity and meeting edticational needs. Educatgrs should not be
hesitant to give leadership to new directions. We can hear and accept

_public criticism of schools, at the same time we can give criticism re-

ciprocally and constructively about broader problems facing our society.

If educators are to be leaders we must not limit our concerns and re-

-sponses to those issues’ which impinge directly on education nor should =

- we unquestioningly aséent to fulfilling any and all goals set before us. We - -

must develop a new image as active philosophers and responsible actjvists

whose energies are committed to the improvement of the whole of human .

life, not merely to narrow self-interest in schooling. Educators as a pro-

fessional group should be identified by their contintious determination ':

to recogitize and comprehend the complexities of problems facing human-
ity locally, nationally, and globally. It should be made clear by the actions
‘of educators that we are philosophically committed to a holistic view of

human development. Such a view includes a respect for the wholeness of

167
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human life and learning, a fcognition of the potential for learning and
personal development throughout an entire lifetime, and a view of learn-
ing which iritegrally links the school and society. Such a philosophy re- .
quires that educators, who are part of school systems, go beyond the school
to"utilize all available resources for promoting learning. Efforts to link
the school with the community have been extolled in rhetoric. for decades;

“however, in practice this linkage has been limited to merely bringing

. community resources into the school. These artificial connections give an
illusion of real-life contact, but have actually further isolated the school.

~ For example, in aur effort to teach economic responsibility we bring
in a local banker to talk to our students’and have them manipulate play

. money on the stock market. We substitute talk and games for real world
involvement. Recent efforts to brealithrough the isotatien of the school
have required almost revolutionary attion. Where creative and vital con-"
nections have been made ‘between a learner and her/his real life, these
-have most often been arranged through nontormal channels by groups not
associated with schools, such as service clubs, churches,” Junior Achieve-

~ y nlent, art associations, and private music lessons ‘m.mged by and paid for
b?‘.parcnta.

“""The successful expansion of nonformal educaumml groups such as
4H Clubs, Boy Scouts, church groups, and adult education programs in -
foreign language and polmul education has intruded into" areas of learn-
ing qnce considered the prerogative of schools. The intrusion may be a

" guide to future educational patterns, Jesse Jacksons’ Operation PUSH,
speed reading and remedial reading programs run by volunteer agencies
demonstrate the ability of nonformal education to deliver, at least in
selected areas. Professional educators should be leaders, not passive reac-
tors, in breaking through the limits of institutionalized schooling to de-
velop opportunities for learning of which fqrmal.'scho‘clting'muy be only
a part. The professional educator can play a &mtml role in making avail-
able, developing, and linking together resources for learning.

‘ Educational leadership should recognize the limits of the learning -

* - experiences provided within schools, should accept the validity of non-
schpol learning, and should act as an organic link to coordinate and unify
learhing opportunities both within and beyond the school. Without such .
coordihation, learning in the schools will lack relevance, the function of
the school will be usurped by others, and schools will become increasingly
like museumn pieces preserving the practices of an archaic period. We need
not defend the schools out of professional self-interest. There are no insti-
tutions or programs which can fully provide what society has expected the
schools to provxde We must keep schools, but we tust exert le'idershxp

- in changing them. :

The emergence of a new perspective on schooimg may. come sIawa
and will reguiire painful changes in, and thoughtful study of, areas in
which breakthroughs are nccessary Larget areds for revision can be

'1'68".‘, i
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cat.cgmucd in three groups (1) the need to dcvclop a new scx!sc cf respon-

sibility to the learner, including 2 new perception of who the learners are,

“and a fresh respect for time and.space as personal resources; (2) the need -

‘for revision in administrative structures, breaking down old hierarchical ~

© administrative patterns which inhibit communication and change within
' a community of teachers and learners; and (3) the need to counteract un~
- examined psychologucal .mxtudcs and muals which are nnpedxmcms.

'_ Respoxmbxhty to the Learner

Learners are no Ionger only the yo{mg and immature, but increas-
“ingly include persons of all ages throughout the life span. The arientation
toward youth ‘as students in schools and the view of education as prepara- -
tion for future life, which has generally characterized American educa-
 tion; is dxsappcarmg Entry points and termination points for schooling
are being dusucauy modified, and chronological age groupmgs are be-
comipg inuppropriate in many situations.

While the specific developmental ‘needs of learners of different ages

do vary, some principles apply to all learning situations. ‘Learning cannot
take place eftectively in environments which violate basic human needs.
Rankings and hjerarchies of human needs have been identified by Mas-
low, Raths, Haﬁghursz Erikson and others, peinting out -clearly the

- necessity of providing for physiological and psychological - needs before

.~

optimum Iearnmg can occur. The learner, ‘whet.her child or adult, must _ _ :

- work in an aunospherc in which there is safety both physically .and.
psychologically, an environment in which asense of seli-esteem,, achieve-
~ment, econogic security, and sharing of ‘mutual respect exists. In order to

“provide an environment with these qualities, the schools must consider -

- many more factors than merely the organization of cumcul“m and
presentation of prescribed content. :

Recent trends toward packaging total curricula, sometimes cymcally
- referred to as “teacher-proof materials,” illustrate one aspect of the prob-
lem. Packaged curricula cannot adequatcly consider the varied back-

-

grounds of individuals, special abilities, unique personal interests, immed- ¥

- iate problems and needs, and the prevmus experiences of individual .

Iearners both young and mature. These considerations call for talented

.and well-trained teachers who can orchestrate a wide variety of learning
resources both in the school and in the commumty at large, C 0

' Often personal human needs take priority over educational needs.

.. Poverty, illness, hunger, psychological depression, and combmauom of all.
interrelated miseries, have been major causes of educational deprivation
dn our society. Recognizing thesc.przormcs, the schools have added social
services, welfare lle_xccs' uidance services, food programs, and. other
special programs all in response to human needs but also as prerequisites -

~to support and to facilitate the teaching-learning program. Such services -
are, of course, essential and schools should be even more active in locatmg

<t .
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and u,ulumg necessary socui services. Hew&\er a serious pmbiem arises
‘when schools duplicate or assume responsibility for the maintenance of
such programs. Schools can offer’ leadership in the coordination of the
delivery of human services without becommg the agents rcsponsxble for
providing them. Mareover, important as thesc services are in creating a
favorable climaje for learning, the school remains uniquely a place for
formal instruction. This role should not be forgotten,

Even when special services are provided within the budget and
ph:losophy of the school, the classroom atmosphere may still' be marked
* by practices which violate human needs. Often, the special services them-
selves are. used as rationalizations for ineftective teaching. Furthermore,

. dcceptance of somg special services offered by. the school may result in an

individual being stigratized or stereotyped - unfavombly All human

bemgs have special needs and special problems. These needs change with

. different life circunistances and thraugh lifelong development. Schools

must .adopt a broader view of the spectrum- of human needs which -

create barriers to learning. Services which empower, actualize, and moti-

vate, without labeling and categorizing learners, should. be maintained.

People of all ages, with purposes and needs which may be only inci- -

dentally related. to their ages, will be clients for the future, learning sys:
tems, Such a broad profile of learners will require a responsive educational

. environment which, by recognizing unique personal goals, will also.con-

. tribute to the realization of broader societal goals. As we revise ou?xr.

EKC

ceptions of the learner as client our sense of responsibility to that lefrner -

will include a fresh awareness of the need to respect- ‘inddvidual time and
" choice of space for l¢arning.

»

An_optimum learning environment -will consxder the uses of both'

time and space to enhance individual learning, to develop mdxwdpals

- who respest their own goals, and to empower individuals with the skills

" to control and direct their own’ learning. Schools have too long been the
instruments of social control rathcr than liberators of the human spirit

~ and activators of human potential. A new'pedagogy should free educators

from the restrictions of a model of teaching limited to narrow time frames
and specifict institutionally controlled space and allow them to sce them.
selves as fucilitators of leax nmg ina hfelong continuunt in a global settmg

+ Breaking Down chrarchxcal Structures Inhibiting
‘Communication and Change

The personnel associated with s;chooling. when considered as a total,
constitutes an enormous bedy of highly trained people devoting their lives
to the education-of others, Strong educational Ie.xdershxp should emerge

from. this Body However, if (he resource of educators is to be used in-

transforming education, we must first transform ourselves. We must iden-
tify the key factors within the schoo} environment and within our pro-
fessional and personal structure which prevent us from realizing the

. 17
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‘utopian itleals of educational philosophy. The problems of transforming
the schools are not just problems of making changes on the inside; how-
ever, reforms from the iuside can strengthen educators and unify them
for working on problems which have roots in other institutions. .
Frustration and despair created by .inequality and -impotence -per-
meate every corner of hunun life. These conditions are magnified by
" many experiences within the school. For example, rel.xtxonshxps within
schools are oftén characterized by inequality and 1mbalancc of power.
. Hierarchies which structure human relationships, with covert role and
- ‘behawioral implications affecting the learning environment, extend from
* the Board of Education to the superintendent’s office, the principal’s
- office to.the classroom teacher, and finally to the students and their fam.

ilies. Within the classroom, further inequalities exist creating a compar- '

- able xfmuhxemrchy shaping the relationships of teachers, aides, and pupils.

" The most mxpor&mt persons in this structure, teachers on the one hand. *
amd learners on' the other, have the greatest sénse of powerlessness. They
experienceé the least oppartunity for decision making about issues which

- directly affect them, ) :
' With. teachers’ organizations. and school boards often on a collision-

tourse, with teachers and administrators viewing each’ other as adver- =

_saries; and with both groups zdt_nufymg the public as the enemy, a chan,ge
in thc structure of, dccmon making>must be accompagied by a change in
(hc psy(holohxul dmmte in which. educators need to support one an-
other, to grant intentions of good will to colleagues, to work to counteract

the insidious desttuction inherent in the divisive effects of. superiorinfer-

4oL hierarchical relationships. Being human seems to carry with. it in-
\rf}ublc pm’bicma assoctated with pliscommunication, misunderstanding,
. jumh.nblc,(mgermand conflict.’Syclf experiences may be unavoidable, how-
ever they need not be accepteg unmanageable-or as inevitably desttuc-
tive, Knowledge of organizitional behavior should enable us to devise

organizational structures whiicle carry out the principle that those affected. '

by deeisions should sh.xre rcsponsxbxmy for mang them

-thua]a and‘chhologxcal Impedxmems -
]n addition to the orgdmmumm} structures tlmt drrecdy and md,u'

ectly control personnel, the sheer nrechanics of operating schools produce

factors inhybiting ih.mge and deprtssmg edumtmnal achieyement. Schools
are bound by rulcs, rgnm}s procedures; and ceremonies rooted. in un-
examined tradmun These often unrecogmized convemxom %m;i educators
rather than free them. The concept af, qedemmlmg is'one such rmm}
’Ihc pragess of u:cdcmmlmg machers hm\, hecome, in® many places, an
issue of pohuml power and. veited mtere&t with Imle connection to thﬁ.'

“ ngm.xl ingtent to 1dcnufy the kills, knowledge, and clurdczensuas needed
« by teachers. Professumd! educa os arc now Iockegi into a view of creden-

tmh ng whxch gwqa pretcnubqs \preuoume&s te various forms of creden.
. B AT '
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“vital out-of-school forms of education, related to life
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‘u-\ls from p.sper promouons gradc level by gmdc_lcvcl o thc Camcgle .

. ‘unit requirements of high school. diplomas, course’ credits for- COHcgc- ‘ -

degrees and' professional cer tifications: Traditional dependence upon for-  :

" mal credential rituals has prevented yecognition of the validity of forms .-

of cduc.umn other than whooling. We should link %c schooll with-these -
t unrelated to unit
and course credits. We must break out of mstzt.utxonalued It.armng, even

* for oursclves as educators. The fact that we are products of our own S
o expeuencc. and successful consumers of the systemagqnay mean that we = e

have been co—opted into  maintaining the status quo. Similarly, institu.
tionalized oppression inflicted on students also affects educators wha.
experience comparable confusion, fear, and loss of power, Educators have

- bath pérpetuated the oppression and have been victis of it

Professional cduc&;ors must liberate \themselves and each other if ;
‘they are to provide }eadershxp in Lmnsfomqu schools. We must move
into-a questiomng role, questioning the school and the, society. We must
move away from the role of victim, rationalizing aur failures, projecting
blame, personalizing criticism, and. defending practices which no longer
have a rational base. Educators can learn, together and thh others, how o
to interact iii a powerful way with dn institution whiclt was created bya

nal institu- A

_earlier generations for purposes no longer totally xelevm}\ff must ask e

~tion of schools, and yet maintain mtegmy by protesting dnd “reforming

-

- those factors which prevent fulfillment of educational purpose. ‘As.educa: . o =

AT

‘tional leaders, can we learn to communicate with the community, not just.
with other educators? Can we vxgorously participate as ‘part of the broader

- community instead of as a group defending a personal investment in the L e

schools? Can we become allies with other agencies in the community o
which have a legitimate place in the educationa] process? Have we the T
‘professional maturity to provide educ.moml Icadcrshxp without demand- ' Ce
-ing total contro]? o . -8 '
In coming to terms with our responub&htxe s as professmnals, asedu-’ -
cators, and as participating citizens we can offer leadership in solvmg

- educational problems only to the extent thit we demonstrate naturity as,

a pmfessmn overcoming our parsnoia and sensitivity to criticism, We
can rcshapc our relationships with each other, stréngthenmg :md. em--
powering each person eng.xged in tedchmg-'md }e‘nnmg§ : T

*
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Schools in our complex society, providing for many of the educa-
tional ngeds of diverse population groups, should become clearing houses -

© for.the multitude of educational opportusities already available, though
often unknown, to those who could make use of ¢hem. The schools could

~ simiplify the present fragmentation and mulnphcxty of options whxch are
. overwhelmingly ¢ 5usmg to the consumer. Many people do not know

e
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how to obtain ackess to servu:es or educatxoml opportum;xcs already exist-
ing. Enormous "effort and energy are required to seek these out dnd use
them. Schools should be facilitators in uhnufymg the specific resources
which would be most useful’to an individual at a partxcular time in life.

Mm) school systems are dcvelopmg neéw programs to link the school
and the community. For example, the Regional Learning Service of Cen.

tral New York is attempting a program of educational brokering.ih which
" consultants g 5.uher information ou programs available in a given field and
pass this information along to those over 16 years old who want to further
‘their education or career deveiopmcnt The Néw Castle County School-
" System-in Delaware has developed a' comprehensive catateg listing hun-

~ dreds of persons or argunizatiqus willing to visit schools or have students
visit them: The San - Jose, California, schoo&,lum—developed a pro-
gram, reparted to be highly successful, to reduce crime by involving stu- -

dents directly, in solving school, family, and neighborhood . problems.

Programs which open up the school to the community include those'

reported thmugh the Early Childhood Education Outreach Program of

Title 111 in which there are more than 50 projects using empty classroom

space as headquarters for programs helping parents work th.h their cIul-

dren, some of them bcgmnmg with infants.

- Linkage within and between school systems are also beginnix_lg
through efforts to build support mechanisms for professional improve-

~ment. In Alaska the State Department of Education has developed a talent
bank of teachers in which exggllent teachers are ideatified and. periodi- -

cally released to serve as consultants to other teachers. The League of
Cooperating Schools in the Los Angeles ares, funded by ghe Kettering

- Foundation Institute for the Development of Educational Activities, offers

anotlier structural model of mutual support of individual teachers and
schools across district Tines in their efforts to effect institutional Lh‘mge
The League has offered a clearing house of ideas, consultant -services,

‘workshops, and systematic training in educational change. An informal

ncwslettex links the network of schools and teachers. Resedrch on this

project provides evidénce that "educational change can occur, even in

unfavorable seftings, when a supporting ne‘tme is available to individudl

change agents within schools. : ST .
“These and other efforts mark the begmmng of some important

changes, even-though they are lurgely isolated pzbjects focusing on a few

specific activities which attempt to broaden educgtxonal opportunity-and

improve educational environments. A breakthrough may be occurring as
small projects make cravks in the old institutiogal barriers. Information -
about innovative experiments should be made available through -a re-
souree data bank so they may be used as semina] ideas in the development )

l ational planning should"

ol local and regiapal holistic plans. Future ed
be designied to make accessible every available etlucational opportunity to
mdmtluaia durmg cach changing phasc of life by maximizing the use of
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cocrdmatcd x.esourccs dncludiag ag,mcxes pccp'le PLu:es §paccs ind umc
Eduunon.d Ie.xéicx ship for the future 'will -be in- the hahds of thosc

, who can \x.su;xhze md actuflize mulmmsms for Baking the school wuh
i résourqes for” le.xrmng a\"aﬂdbke in the som:’v:y at large, as \«ell uséthosc

who c.m .tpyy their' energices, tq pupr ovmg the schoal us an envirerituent -

'for learning4n itself. T hie eregtion of networks v?hz&l pur people in touch

wtfx opportunities for *self development; including thc' hool as ong of
those opportunities, should bcwmc ‘the new nission 9f ¢ mg Respon-

: .‘-’,"'. §tb~lhty for the teaching of skills and Lnowlcdge\ will still rest ¥uarely on
~‘ Lpr ofessional educators, but $lte processes for delivering educational oppor-

. ytunities will draw from a wide variety of sources b{:yépd the Jimits of the

. school if: pmfcmoml eduumns are to be the eduéational leaders they

A must bc able to cocrdu),ne Iearnmg opportnities, fyom m.mg sources,

while" rcmammg i thng with the individual bemgsérveﬁ -
Cunently shetedchier's fole is limited to competence in the class-

. rpom. While such competepice: will remain a necessity, the tcacher must -

“look bcyond the cl.as.sxoom to share in a broader.view- of learmng Al-
‘though studtats’ ,In es are increusingly. eariched by out-of-school learning;
the teacher seems more: tlmr ever lacked inside’ the ‘dassroom box. Stu-

dents often hayve more avcess to Ieammg and living than do their teachers. . .

. T eachc)\mg aften mmwme.uf the ampm‘mnce of usmg the’students 1eam

r* ‘ mg»jmm ouf of adxool Vo ;

Ty The- teacher n)mnk be a Iearner as’ well as.a le.xder a consumer oE
edumuon as well asag coordm.uur “The practice of lifelony learning is

4:w.xm.:lS for {he educational leader as well-ay for the clients seived by the

“scheals. Thé neéd Hor commuous growth as 4 Ixfelo - learner apphcs to .

i the' dwclopmem 'of- the educator” as well as Lo others he ‘educator must
“not \me he a créator and upem’mr of a system co?rdm.mng all useful
le.mnn;, msduxw\ but must .ahu.hc a thg p.ntmp.mt n the proces&

. H

v )

IE' bduc.u.qxs are to come to Lums m{h thcm resp()n.sxbxllt) ‘iox chder-'

ahrp in education, p.uhologuqucac nons {o criticism of schuohng must be

" converged to aggressive pmhlem solving whxdx,xmludm an ob}udve ex-
.mun‘muh ob thc obtacles impeding cducatmnal proguess. There are new

\ }Op;xmumm:s ,ﬁm e(‘\im.monaficadcxslup iyl ncw roles’ tg be assumed by
cdjuc;xturs ‘I he school need not be vbsolete, but c.m become much more
Tesponsive. “to the lifelong edm.mmml riceds of the socxety e ;

. " The role for, dte futtnc cdm.zmr nuty be cmxamncd as-that of one
et who works \nthm a cdumtmml s)m,m whpsc uvem}k aim is to manage
- adhdd cidncx resources; for, mdmdu 1! learning and. developmcm The focus

-

.

e

.oR

wx%l lx: on the individual” hut the Iummg resources wild be mppc,d from -

e tx‘on will be wxdcned.so Jha& formal schoulmg the tx.ldmmml cducét"“
Lxdder. will be only one, companent, aItHuu;,h still a legitimate pne. 'V
ll\c mdmdual ay the. uniu.l focus, uhxmturs will-'recognize (he many

» ‘ ' V.»

\ ! .‘. 4 N
-\ Sy - -

Q oo . \ .

o N A3

oy, regional, n,nmt,rm} Jand even glpha sources. The concept of eduga-

*
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‘ P‘)Chcioglml. physical and vocational.

Schools, and speu.xl personnel within schools, can take thc xmuanvc ‘ |

in coordinating, arganizing, -and deluenng educational opportumuc to
. persofis of all ages. | When there is no.appropriate resource for meeting a
special 1carnmg néed. expressed by the client, the school could take the

cyw

 facets of educational need: mtcliectual. soual. ecmumnc, cthxcal, pcrsonal, ,

initiative in spearheading the development of that resource somewhere in =~

§ the community. Schools need not attempt to be all things to all people,

and should not assume. responsibility for every learning experience. Learn-" “

~ing activities should permeate all of life throughout the total comnmmty‘

L - Educators could view. Qlen responsibility as serving as Imkmg agents’

providing access to appngprx.nc learning situations.

. Many cduc.uqrs, of course, still will focus their expertise’ on tcachmg‘

within their own discipline or classroom. However, all educators will be
able to uuh::e, through the coonlnutcd school clcarmg house, every rea-
sonable available resource 'in creating opportunities for learning. At the

same time they will.be better able to demonstrate respectsfor the need and ~

“ right of the individual learner to set persoml goals, and they will be better

able to! Tecognize “#nd provide " for pcrson.d differences in the types of.

¢/ envirorments- and#xperiences necessary fox learning.. = -
~It-is educators, themselves, who shiould provide leadeyship in break-
ing out of the constraints which bind schooling to institutionalized space
‘\ and time, separate fmm the braader stream of education flowing through-

© out life. Professional educators are the selfcommniitteds persons in- our.
'souety who, through deliberate chmce have.dedicated themselves to work .
on educational problems. Leadership can emerge from the ranks of class.
roomu teachers as well as from admxmstmtors and academicians. Talented .

articulate spokespersons, with the skill and vision to be transformers in
every sphere of education, must be identified and encouraged to speak
and act with confidence, affirming our ability and assuming our respon-
sxbxmy as educational leaders in educational reform. :

-

h.d

’

Menday mornings have a way of arriving after Sunday night whether
*~ we intend them to or not. Daily we ate faced with the problems and
promises nat onl) of noble dreams angd a new day, but of a contmuaubn

‘A"\)“‘. .ll-‘ .‘- 1?5 “)

| Coming to ‘l'enns '- 
with Mondqy Moming |

. S T ‘ , g Norman V. Overly
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- of past experience into the future, of cﬂ“ons to come to grips with the
- unknown in terms of goals and re.tlmcs not. totally of our choosing nor
‘{omlfy in keeping with the new d.xy we desire, In the face of conflicting
_gculs and demands on our time and resources, in light of many worthy
- and equally urgent realities, whether classioom teacher, administrator or
parent, it is customary ta be concerned about what we shail do on Monday
morning. While in the abstract we m: appreciate the complexities and
paradoxes of modernn fife and recogni:

todo about it. _
pressures and _ambiguity of the
arly definable and doable. But if

. {and we want to know what we are sup

Each of us has a job to do. ThE
moment force us into a search for the ¢
the world about us iy in chaos, as least
and cquxhbrmm by having a sentblance of order and familiarity in our
world. Almost by accident we dall into a search for easy answers. Regard-

less of our role or our relationships to formal edumtxon, the searches are .

characterized by similar motivations. :
" If we are parents, we seck schools for our chxldren with clcarly de-

" fined curricula extolling the basics and’ discipline that will guaramteg”™
" capabilities iy adult dife. If we are fifth grade teachers, we seek pro-
grammed *texts on fractions and the decimal system, American histery,
ecologically oriented science, -and basic grammar, With such help we

. propose to plug kids into the lifelong' learning stream. If our own learn-
- ing needs attention, we seek an. inservice training program or college
course for credit. Tell us how many pages are required for each paper

and we'll go through the motions of learning. 1f we are administrators, ’

present us with a list of competencies for being a principal, a curriculum
coardinator, a’ supcrmtendem These we'll learn if courses are available

on Saturday morning, Monday evening, or in the summer durmg our -

vacation, If wg are in higher education we “retool” to meet the challénge
of changing markets for university services; postdoctoral studies and sab-

“baticals for midcarcer changes are encouraged: Those of us in education -

—alas, the whiole of society—have become so obsessed thh having clear-
cut things to do that we seldom take the time to reflect sermusly on why
we are doing them or the impagt of what we do or are told to do upon

the achievement of our goals. If we take thné to reflect we_discover we

have few goals that we ourselves have generated. But we are more apt to

avoid reflection and immerse ourselves in action to roeet godls prescribed

bv others or that are emerging at the moment.

There can be no denying that coming to terms involves action and
acting—for ourselves, for others, and with others. As we face the enormity
‘of the task of transluting a desire for a lifelong learning society into action,
where can we begin? What does it mean to me to beé a lifelong learner,
beginning where I am today? What does it mean to me as a professional
educator to be a facilitator of lifelong learning for others? What does it

v
‘ -

KR 7 S

the importance of learning -
- throughout life, in reality we wint to know what’ lifelong learning means-

e hope to maintain our sanity -

[

¥
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mean to me as a parent, as.a busmessman. asa rd;gxous Icadcr asa L st

~ dent, as a laborer?

Coming to terms, with the presem reality of hfelong Icarnmg would
- be easier if there were a'single model. But the concept is too complex ta

permit a iingular pesponse. Itis at once adult education and the whole
spectrum of learning opportunities available to humamty from concep-
tion to death. It is a process involving individual as well as societal choices
with regard to content, mode; and setting for learning. It takes place

through a varicty of experiences and activities, rcquncs different” re-
sources and material for differing goals and is evaluated in djverse ways -

for a variety of reasons. The vision of lifelong learning is not unlike the

ideal of Greek culture Werner jacger had called paideia. Lewis Mumfox*d :

captured the vitality and disuncuons of thxs ideal succxnctly

Pauleuz is education logked umn as a hfe -long - &ransformauon of the-human
" “pemonality,” in which every’ aspect of life plays a part. Unlike- educfion in the
traditional sense, paideia does not limit melf to the conscious learning process,”

or to introducing the young into the social heritage of the community. Paideis is _
~ rather the task of giving form (o the act of living itself; treating every occasion of
“I¥e as a means of self-fabrication, and as part of a larger process. of converting
facts into values, processes into purposes, hopcs and. plans into consummation and.
realizations, Paideis is not merely lsarning; it is making and shap[mg a man hm~ o

self as the. work of art that paideia seeks to form.t -

_ Some part of \Icmday mormng must -be invested in mtenuonal re-
flection on' th€'ideal of paideia and the extent to which that ideal can be
made a part of one’s personal vision. Lifelong learning is a glorious . ideal* .
which educators and leaders the world over have taken as their motto, It

remains for e.tch of us as mdwxduah citizens, pmfcsszonals persons of

Whatever practices we adopt for Monday (and we may make mis

takes) need to be grounded in goals which will provide a basis for Judg{ng

whether what is done is worth repeating.. In addition, if practice is not to
become sterile repetition of the -known and comfortablé, the ideals of

utopians must be explored as the basis for practice. Thus, the discourse ..
must proceed on several Ievels at once—dreams; ideals, goals, - tradition,

even casy answers that provide breathing room for creative reflection.

To make sense of our caring, to bring order to the’ competing de-
mands on our time and resources, we must identify a level of discourse -
with which we are comfortable and froin which it is possible for.us to
move into meaningful action. For some, it will be tempting to remain at

the level of talk and reflection. For others, there will be an ultimately
dcfcaung attraction to rush into action without adequate thought or

sharmg If we are to succeed, we must. cqmbme the critical elements of" ’

' Lewis Mumford, The Tmm{mmagom oj Man. New. York: Harper & Qow, Pub-
lishers, 1956, pp. 24243, '
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faith .m? commitment to focus our Sttention, resources, and. s}ulis on
~ lifelong learning so as to raise it above the level of a catch phras.c or fad.
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X ’ 1
reflection and action in a ratianal commumcnt to achievement of carefully
. considered, meaningful goals.

To be sure, we live in 4 time of high hopes and depressing m.xmy' _
. The mid-Apuerican fremy to ride roller coasters has thousands standing in.
lines for quick trips on a vicarious mockery of life's vicissitudes, Such. -

frenzy"{s @ contemporary rellection of our condmon as much as Dickens'
somber destnptxon of London and Paris in an earlier era reflected his
.timé, But \\vhﬁﬁ the busic paradoxes of life scem to change little, the

capacity td gontrol our creation is out of hand, What remains constant is’

‘the necessity of individuals to become responsible decision makers, able
‘to create altérnatives and direct, if only slightly, the course of the world

about them. It reymains for us to take responsibility for becommg partici-

pants in our own hxstmy nuiking.
Harvey Cox, theologian- souologm has challenged us to a pmphetxc-

“conditional view of history in On Not “Leaving It to the Snake? His view -

- places humagkind at the center of history with responsikility for personal

becoming rather than in the apocalyptic position with its controlled

determinism of awaiting the end resignedly, or in the chiliastic position

-of w.mm&\ upor a \Ics.uah to deliver us. His view is in keeping with the’

educational emphasis placed on decision making within the past twenty
Years. But the gap between recoguition of the need to act, or the desirabil-
“ity of puaoml action, andthe .xbxhty to decide to act and to act respon-
sibly on Monday morning is wide. -

The explosion of knowledge, the emergence of new polmcai align-

ments, the transient nature of relagionships, and the technological devel-

opments of science and industry are but some pf the forces which challenge
our perceptions of reality, threaten cherished traditions, and shake the
Aoundations of our culture and our life space. We are told that linear

thinking, which focuses on simple cause and effect relationships, must be

replaced by recognition of the more complex, muItpre causations and
ingrrelatiohships of. pagtern thinking. We are confronted by the dis
turbiug concept of a global village intruding into eur consciousness
whether we like it or not; and econeniic, ‘political, ‘and social change
‘bewilder us. At the same time we are caught up in more _personal searches
for our historic roots—cveryone longing for the eqmvaiem of a pxlgrxm
ancestor or Kunta Kinte. ‘ x

Iit light of our present and pro;ected condx;mn how are we to make
sense of it? How can we approach the task of improving our quality’ of
life? Tt does no good to wait 467, panaceas or grouse about the lack of
consensus. Individuals ntust make their own- decisions, pusillanimois and
‘changeablé as they may be,

do not lend themselves to e.tsy characterization. No single formac has
‘ .-

'Hanc', Cox. On A\’ot Leaving It fo the Snike. New York: The Macmillan Co.,

. 1967,

. | *l’?& =

Individual and group efforts to come to teyms with Monday mo;?“zrlg\
en,

R
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K cgmmg age represent the rophctxc tradition ef the utopian style: Those

'1?4"“mm~zcm&.\mc¢numw- . S

Uscd nor” does QJIC auggtst xtsclf when ht‘tempts to ‘come to' terms‘vxth*

Ixfclang leammg are reviewed, But irrespective of this lacuna thete'is a.
~sense of style‘or “f#81” about different approaches that permits one to ﬁt'

.+ them into two caccgoncs, the utopian’'and the reformation, - .
h.is future orxcntcd and aims for xdcals, often - - -

The utopian afiy
" th3se functioning fragu#k perspective are oriented toward social changc
and are fﬁnpaueng with e evolutionary ‘process. Strong leaders' with a .

few 'dedicated cadres :prei.;img the word and creatinig new modets for. the

-who look to the future may hive little common.ground and great diver-

, 5; < sity, ?:ndmg to take the ambiguity of the present m:uauon as a basis_for

;-

.

]

N

{

pmjectmg' dhematwq(s But even withthe chvcrsxty, a c%mmon dxsposxtxon- v

" exif within the utdpian style. . Coe

T c%’.{“he reformagion style of operation is Iéss apt tobe ahenatchfrom
B T

isting struttyres and better able to maintain communication with
ucatipnal institutions and tradition-bound personnel. This'is achieved
throughra wxllmgness 10 dccept the present situation and striving to re- -
-move the amblguxty and wncertainty of conditions. While neithér style of -
ope:auonr is’ wholly Satisfactory, each Ras; ;elements -.which commend it.

. Deciding on'wha to dgt xi\ziondag mornmg requxres 'pracu;:al\acnon as ~

well as go:ds anci a Lheorc xp:d pcrbpccnve L L

. . . U P
N
: .. . . -
. § . .

TthtopxanStylc- S ~_7 A

Among utopxans the emphasxs on education is qsually saccmdary to'a
ﬂumtp’of cqmpeting ‘primary motivations -such as social, econoumic, or
political perfectiqn.* Education typlcally has been vxcwed as. 4 major .
sot:sahzmg}_twl for. strengthenmg of ucs to the utopian commumty and.

? its fundamental tencts. In most ms‘tances, utopias have been concejved
as conituunities® either set apart from the world or designed to provide an

a,ltcmatm: to the dotmmmt world view. ‘Amegira has always bccn a fertile -

scmng“for utopian thought gmd agtion; indeed, we live in“a pexiod of
rcecuggi mtetﬁt in utopianism. On%t.lm ‘one hind the work of the. Futur-
ists such as Fuller, Gabor, Kahn, Sbleri, and Plat;,* to nigte but a few, hold
up for educators vmons of aliernative futures which challenge us to re-
corksider- qur waditional curricular respofises to the age old’ question of
. “what to r.cm:h?" To be sure, each 'hay his own particular perspective. .
“The do not mercly cxtrapdate current trends"or pom a mmm' shuﬁhng

2 ~ . ) ¥ . ‘

, chm‘xou Kzn:c:. Commxtmcnt and Commum:y C.ambndgvc Muuchmcm‘,
Hz,qzrd Press, 1972, p.2
' <x"‘Stichxtvd Buckkignister Fuller. Uto éuu or Oblwmn, Thc P‘rosgcct.: Jar Humamty

Ym’k Bantam Books, 1989; Dennis Gabot. Fhe Mafure Society. New Yark: Praeger

K 972; Herman Kahn nthonyj Wiener, The Ygar' 2000, A Framéwork ',
~for Spcmigtmn New York: Tl fillan Company, 1967; Paclo Soleri. Armlagy, The ~

* City. in the Irmage of Man.- fidge, Massachusettss MJT Press, 1972; Joha Blatt.,
\"How ’Mcn'tan Slupc Tbmr TdpeR.” Fu:ura 5 8247, March 19?1 . T, '
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of priotities. They start, Erum a counter-stance to the prcscnt and reach
‘out for radically different principles and patterns for human action.”s
While attempging a-more measured, scientific approach ta development

- _ T : coumcroﬁ:nus. 175 .

. of future plunning than the litérary or prophetic utopians of the past, -

this group-of dreamers takes the hzmd viewsof history and society wfth a

primary eraphasis on reflectiaq. C ’

On the other ‘hund,” there has been a large group of educational
- critics and reformers. fed by such person!’ as’ John » Herbert Koh!
~ Jumes Herndon, Jonathan Kozol, and others in the sxxtxes who have came -

closer to the activist strain in American Utomanxsn For example, the

" Free Scheol movement that rose on the horizon like a new comet quickly

burned itself out.$ but the resultant interest in .ﬂternatwes and options to

traditional edueational patterns are reminders of the continuing search for

~more effective action on Monday morning. The educational umpxans have

been at the forefront in stimulating our thinking: 7

"+ Few Waldens or Summerhills have achieved continued suces, any
more than did Brook Farm, New Harmony, or the Shgker settlements. But
‘there can-be no doubt about the attraction such schemes have for many
educators concerned with making learning a relevant, lifelong human
cnde‘:vur For whatever reasons, often less than noble as in the case of

~ white flight to escdpc integration, individuals and groups continue to act

out their drcams in educational experiments in widely variant modes.?
While few of these would be tlassified as utopias, the urge to experimen-

. tation in alternative and optxon.tl school - patterns is one manifestation of
utopianism, the power of which lies in its ability to free humans “from

their apathetic or suffering atceptance of ‘the avorld as-it-is and to give
them self- tr.msc.cnd.mg purposu i

.

. There can.be little doubt that utopianism by 1tseI£ is 4 weak resource

mormng For some, tqo little time has been allowed for reflection and the

| necessary commitment is missing. For others, the golden dre.xm even in
democraucauy concexvcd utopns is found to be groundcd in dogmansm

*David W, Plath.vlwarc of Utopia. Ch:cago Unnemty of 1ilinois Press, 1971. p. x.

" ~ %Robert D, Barr, “Whatever Happened to the Free School Movement?” Phj Deltt
" » Kdppan, pp. 454-57; March 1978, .

2 ' Exantiples of cfforts to combine the historical roots of different traditions inay be
found throughout the 1§, Two in the Bloomington, Indiang arca provide differing ex- .

amples. The Padanarum community of Danicl Wright is a socio-religious group pur-
suing a communal famxh: life style with its own school systerd. The Harmony School, a

private 2hcmmc school, is pursuing a child-centered appgoach to relevant oduc:nmn
within the regular community ‘with parcntal and community-based support. Students
and staff of the Harmony School are now publishing. a bimeonthly magaune, Hoosier

* Harmony. Leaders of the school are makmg an effort o fuse reflection and action, theory

and practice into a meaningful wheole, a stcp missing irt most educational efforts. (Sée:
Daniel Baron. A Case Study of Praxis.” Paper. presented to the Curricklum Theory
rence, Rochester Institute ot Techuology, May 12, 1978)

*W. Warren Wager, Building the City of Man: Qutlines of a World Civilization,

N:w York Grossmair Publishery, 971 p. 73. ‘ .
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" for most of us when we .tttempt to decide-what we should do on Monday -
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and ruled by tyranny.® And for still others, the sceds of destruction are
- mhcrcnt in the extreme personalism of many contempprary alternative
- efforts:® In addition, we may be moved to reject spec.xﬁc utopian models-
because they are «more- dystopun than utopian in their world view,
exhibiting lack "of . hope in human social relations, cspecxally in those
L situations arising from an eﬁors» to escape’ present realities. This is an
"~ outgrowth of a co-ﬁ;,pr.mvc or'even post-ﬁguram'e,vxcw of social rela-
tiopshipst! which- fails t grasb the nature of interdependent social - rela-
tionships of the futur€ which must focus on human fulfillment as a
synthesis of individual and societal dreams. # . . %
Too frequently the dreams have not been pondered wfﬁaently, espe-
cially in the communal movement within the United States,’? but also
. . umong the utopian educators. There has been a propensity te rush into .
e action without considerition of the costs and consequences. One result’is
' ' 'Na fajlure to appreciate the complexity of the human comdition and the
intricacies of relationships. The dystcpmn angst has led many to try to go
it aionc to withdraw or remain apart from the maiystream of life. But
xmporunt as persoml dreams and times of solitude may be, learning is.d.
: ~ social activity dependent upon shared insights and community knowledge,
. As Bill Flanders has aptly noted, “I was born to be me. But, I've,learned-
.. inalifetime I never can make it alone. Far too much of myself needs the -
giving of others, the parts I can’t see till I'm shown.”¥ No matter how I
long to be totally independent, my humamty demands that I fmd fulfill-
ment in and with other's. |
Notwithstanding the drawbacks of the utopxan styIc it remains a -
position of value. V While one may not go as far-as Van Loon in declaring
that it does not matter so much whiere we are going, as long as we are
\wokag consciously for some dgfinite goal,”!¢ it is clear that the utopians
challenge us to extmordmary visions-and dreams, Even though we may
bc tempted to strive for greater objectivity and control of our tomorrows
as we project into the future we need ideals to Stretch us and cause us to
- ponder the conscquences of the options before us. Second, the utopian
style casts in relief the limitations of .a vision created only in terms off -
what can be done immediately. Probably the most influential of all
utopian thmkérs were the ©Id Testament prophets such as Amos who
f ,«'qmm.;n Diilas. The Unpérfect Society: B/)vund the New Class. New York: Har- o
court, Brace and World, 1969. pp. 4-5. ~
\ ®An extreme example of the power and weaknoss of peupnaltsm mayr be scen in
' . the mass suicide by the members of the Peoples’ Tewple jn (xuyﬂuz‘!cd by the Rncmnd
. Jim Jones. 4
. K Margarer Mead, Cul:urc and Lomm:tm:nt ‘New York: \auoml Humry Prcu{
. Ddubleday and Co., Inc 1970, . .
‘ ““Year of the Conmune.” Newsweek. pp. 89-90; August 18, 1669.-

* William Flanders. “I Was Born To Be Me.” Words and music by Wmiam Flan-
¢ ~ ders. Copyright © 1968, by William Flanders. In: Love is a Verb and Other Foik Hyhins,

“ Hendrick William Van Loon. “Introduction. " In: Lewis Mumiord. The Storg’ of
Uiopias. London: George C.- Hamxp and Co., Ltd, 1928. p. xii,




- Were misfits in their socjeties, out of.ucp Wit the drummers of their age.
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While naive and impractical in their suggestions; thcy commuc to speak

{0 US ACTOss the gaps of culture and time.1s

. The utopian: perspectivé highlights the necd for pc,rsonal commit- -

" ment and decision making. Utopias are not mandatedeby governments.
They are offered by dreamers, apen to free acceptance or rejection by all.

Tu that respect they-are similar to lifelong learning which can only be

made availible. The commitment rests ultimately with the individual.

- Because of dnﬁ'g‘rrcmcs in Iong term goals and style of operation, the
utopx:ms have: great”difficulty in communicating with the reformers and
_.vice versa. Different assumptions, dxspcmuons, and basic aims cyeate bar-

. ners. But the contribution each has to m&kc commmds attenuon.

U

Th¢ Refm'matmn Stylc
The reformutiog approach arises from Ieadcrshxp within the educa-

. tional establishment, follows the industrial model, and is grounded in the

hope that if we just do better what we are already doing we can extend
.qur present enterprises so s ta meet the needs of 2 learning soc:xcny Dmné'
_better in l.ugc measure means m.nnummg present opportunities but

organizing ‘differently to improve access: basic assumption underlying
.the suggestions characterized as the reformation: approach is that existing

Jnstitutions will maint#fn their present goals but their roles will be
expanded with the increased demand for their services or newly emerging
nomradmouﬂ‘pmgr.mu. In the main, while recognizing the need for an
& expansion of the arena of education and learning opportumues beyond

the confines of existing educational institutions the response is centered -
. around existing institutions. As James. Cass noted, interest in hfclong

learning has presaged a “back-to-school boom. 1
*  Educators-at all levels have seen in ixfeloﬂg learning an opportunity

“to fill empty classrooms, develop new matkets, and serve a population of -

increasingly senior citizens. To date, efforts to. develop models have ad-

dressed ‘themselves to aspects of the problcm of lifelong learning, either
remaining tied tq existing organizational patterns and dchvcry systems

while modifying the content and rceptmn of it or accepting existing

content and suggssting &M ficatio of the organization. The Life Coping

Skills Model of 'Winthrop Adkins!? emp}mmes development of learning
modcs through a “fifth curriculum” to parallel present curricula and pro-

vide "life problem centered instruction from kiridergasten through con-

© % Chad Walsh. From Ulop‘m nghtmarc. New York. Harpcr and- Row. Pnb,-,
"lishgrs, 1962. p. 33. :

* James Cass. “in:long Lcammg' The Back-to- School 'Bnom " Sympwmm Satur
dqy Review, 2: 14-16+: September 29, 1975.

s

Record 75(4):512; May 1974, This suggestion strougly teflects ghe “persistent life situa-

tions'” of carlier years, Florence Stratemeyer ef al, Dcwlapmg A Cumculum For Modem .

Lwing New York: Teachers College Press, 4957, .
£ L
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- tinuing education on predictable developmental tasks, crises, and prob- -
o lems faced by individuals at different stages in their lives.” The Life
. . Involvement Model (LIM) of Kapfer, Kapfer, and Woodruff attempts to

fﬁ . move awiy from the current “banking concept” of education to a view of
7 education which makes universal decision-making and decision-executing

. behaviors central to curriculum development and implementation. Be.
‘havior is conceived as coping with or manipulating objects in real situa-
0., tions with feedback to the learner.. “The LIM Modl® requires subordi- -
nating the abstract verbal form-to the direct prac prror real life abilities.”
While dividing behavior into four distinct categories—conditjoned re-
‘sponses, verbal processes, motive processes, and conceptual-affective pro-
cesses—the developers emphasize that the four categories form an organ-
ismic whole with all parts functioning simultaneously. But “the modet
limits itsélf to the improvemerit of education within the*existing structure
- of schools. Two other weaknesses are its failure to recognize the legitimacy
. - of alternative learning styles (only a simple to complex, .or concretg to
‘ general arrangement of learning activities is suggested) and its exclusion
of preschool and postschool learning activities. Important as the improves
ment and ndodification of the existing schools may be, any comprehensive |
view of lifelong learning must move beyond tinkering with program in‘

s,

exisgpy models. If one were to turn to these models for Monday morning -

<7 direction, a sense of deja vi would be likely to ensue. While each of these

. -+ efforts provides a 'rcconccptunlizatipn of content ind modes of "I,earning,
their unique relevance to lifelong learning is difficult to discern. :

- The most comprehensive effort to build a model for lifelong learning

. w has been undertaken by Harold G. Shane.’¥ He has endeavored to jacor-

a. porate the thinking of the utopian futurists within the existing, educa-

tional structures. Building on his interviews with some of the world’s -

leading scientists, logicians and futurists he concludes that the mood of

the 'decade is reform, not revolution.®® He then scts forth a model for’

“changing the infrastructure of public education which he calls the Seam- E

+ less Curriculum. His model widens, the scope of traditional public educa-

tion, extends the sequence, and adds variability gnd flexibility to the total

organization. The traditional graded structure Would be abgndomed “in

favor of a smoothly ﬁowhxg,}amlqs& curriculum,”?! consisting ‘of two

~ major components: (1) a formait educational structure for ages two through

= the remainder of life; and (2) & “reat world™ paracurriculum with special

significance ‘for secondary and postsecondary educational inistitutions.2

* Norman V. Ovetly et al. Pevelopmicnt of u Model for Lifelong Learning. Report
S of the Phi Dehta Kappa Comndission of Curriculum Models for Lifelang Learning.
.  Mimcographed, 1977, p. 39. o S ‘
o * Harold G. Shane.. The Educational Significanice of the Future Bloomington, In-
diana: Phi Delta Kappa, Inc., 1978 ; :
®ibid, p. 60, -
" Ihid, p. 67.
- ®rhid, p. 72
SN
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“The paracurnculum is cmmewcd to be ;my ouit-of-school experiences that
add to or strengthen one’s ability to cope intellectually as well as gener ally
in society. In encounters within the paracugriculum one is building on the

foundation acquired in the cumuxbuversxt —the formal éducational -

“organization ‘that Hows without thie artificial bcundanes of age-specific

learnings and cnrolhuents. . ,
The school acts as both broker for paxacumculum activities and as

| “credentialing agency, ‘providing formal recognition for learnings adueve&

outside the regular school structure. }n part the flexibility would. emph,;-

institutions which foster dropouts
and ‘“pushom's and supplant them with programs for “comg-backs” and
“drop-ins.” For example, following achievement of a societally acceptable

- majority of 18-15 years of uge an individual would bg free to enter and

exit exxstm& formal education_as needed and desirsd. In fact, the estab-

'hshmcm would provide assistancer in the® pexbon.katmn of Iearnmg

nppartumtxcs in the communiversity systeny, in the university,systegn, and
in the paracurriculum system. The result would be »ﬂdbxmy referehced
rather than chronologically referéaced groups.’ A . .
While focusing on the changes needed in Qrg'muauon&I fmmcwork
Shane-is also aware of the need for changes in thé content:of the ledrmng

L
experiences, in' the modes of instruction and learning, and in the tole ofr 7.
~ the instructional staff. But for all the insights there is a sense. of new wine
Cin old wingeskins and an occasional vineyard not harvcsted at the .xppro-
priate time. One misses a Lomprehexmve rationale for all manner of life-

long learning and all manner of learners. Rather' the arena is limited to

‘existing organizational structures and programs. memg*.rcmxms are

discussed in-terms of institutionally selected and dirccred programs, witli

- little suggestion of learner-initiated and «lirected,learning. Also, ipsoe
- far as the postsecondary opportunities are ¢xplored, Shiane Jimigs himself

o adul Leduuuon continuing edumtmn umvumy ulucaumx, and the
communiversity. He fails to incorporgte the vast array. of nonformal and
informal lezn'xgng activitices needed by all learners at vArious points in
their lives. 'I'he most critical deficiency is the omission of how the yoﬁn&
learners will become mature decision makers in reasonable control of the
direction thetr lives will t.lkc How is-one to become a n,mker of culture
and history? It is a dnpomxon we must take on if the utopian and refor-
mation styles are to contribute to development of a pmdx%vc cunccptmn
of lifelong learning. : '

‘Shane’s main contributions to the lrfelong learning literature are his

. identitication -af the paracunxculum his suggestibn that it be rgc.ogmztd

as a-vital part of each person’s learning and that it be intentionally incor-
porated in one's lifclong Icarmng Unfortunately, he stop$ shart of the"
potential of the idea of the paracurriculum which extends beyond those
points which h.nc direct relevance to formal learning opportunities. Hxs

\

“lbid, p. 71, - ‘ . '
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' failufe on this pbxnt. is umdar to Lhé« general msufﬁcxcncy Qf eﬁon;s to
‘develop nomrndm‘nml raodels, Most efforts end” up madxfymg instruc- -
?tmml apprmches, time rcqm:emems, rcxxdcncy, evaluation procedures;
S arid admission criteria, but’ ‘entipue “to - aim, for. 'pubhcally verifiable,
.7 . -authentication in the form of high school ccrLiﬁcAtcs o college and unis
- venity degrees,. They are important c&nponems of any lifelong: lcarmgg
. appro.xch hut, not sufficient for ccnstrucuon af a comprchenswe model :
Thc Compmhensue Approach . W el e
ot he Comprehem;w Appmach is prcscmed on ahc asmmpuqns Lhat
.both the utopian and reformation’ styles of ad&ressmg hfclong learning

L are deficient by themselves and that hfclong leammg is a complex ‘con- '_:f-i.],,

‘ - cept requiring extensive analysis as' a’ prcxcqms;te to dévelopment of -
TR ;> desirable, relevant syniheses. 24 Further, the approach 1$ huilt on'the assump-
et * tion tlmt learning is ‘pursued for a variety of pprgases which change{rom v

time to timie and as conditions are modxﬁed 1 we are, ‘to rcaluc the ideal

of paideia. more fully than we hive dii the. Past we must put behind us the

. o .umudes of drudgery and ennui that resu{t front viewing Icummg as the '

sut v private présgrve’ of ‘an” educational esmbhs}mxent baistcred by sodieta].
S0t compudsion and .move toward a niodel that, afiords greatgx;\opportum:y R
- v for interngl contral-of one’s déstiny as a learne. This is a’ very: dlEc;rent
v pcrspectwc from the usuzl madels which: ‘begin ﬁem an assumptioi. of -

to. [ externalicontrol of learning by adults, govemmqn,t, certiffing and accred-

- . itihg agencies, parents, and-even peer pressures. _Whgle all. Ieam;ng is a };\
Ieghxmaié part of Ixiclong Ieammg, the' purpose of this’ camprt}:henuvc \
o 'model 14 1o promiote the- expagision’ of the mcsdemal and the- <common
LT N clam;s m.zde upon existing formal and mformal syswms that prqudc ‘
qpportumues for learning ;md prov;dc sdg;ge,stmns £or nxovxn& beyond‘
‘ N ,eximng strucmres RS & ., i
RN What is: being c;mphasued here Ls rhe ne¢d xc-mcrca:e ;he level of . §
AR pcrsoml and grou tcﬂnonahzy or purposing on’ {he part; of the Ieam- ) ”","‘“
- 7 ersl’A model for Tifelong learning for the. modem; age: must yalug’ more, |
. - lthan mmdated mlmmums and serendxpxtons occutrences. It must optim.
: e opportunities for purposeful Ieammg,nnd mggesr\ Ways m activate
S pur[aoscful Jearning. A first Stép is to. mr.ogmm. the mmplexgty of the -
..* . -, bear ning act. Only then can we. identify - ‘points at ‘which mtcrvcmmn-- o
.4 C oéxsumd and societal—will be eﬁg(umm Thqe are four mn;or cﬁm— ;.;‘,‘
po:fems of Ixfelcmg learning. (See igure 1.) While all Ie.ammg requires’ S
» = (1) learntrs, (2) experiences, (8) resources, .md _(4) authenuwihon, lifelong ‘
learning requires the same components but in extended, more compilex '
‘o rei.a;mnshxps th.m prescnt m a mngle act. of learnmg l,aamers whct.her

AR I

e

AR

o | “Matcrml m rim mc&hn is an’ extension :md modification of work begun in to.
opcrgucn with the Phi Delta Knppz Commission- on. Curriculum Modck for fodong o

) . - Leatning under the leadership of R Bruce McQuigg, Moyd Coppedge, David le\‘trmxl, ,

B L anci ;hc autlior, Dmlopmmt uf a, Mddel of Lifelong Lcammg Ov erly, op ut T
: -0 R ¥ ‘- . . . St
: ) SEREN "' 2 : o - v i
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, e SN coumcroruus -8l
S neunLuapcmumumLsmn;\ v
S . Laarners .
P 1. Individuals -
o E B a. Purpose(s)

) b Levei of dm!opmént
¢. Time of entry and exit

‘ -, d. Metivation
2- Gfouﬁ‘ o ’ . .
S a. Purpose(s) - R
N " b Impetus
T ‘ -G Structurc - ‘
R ' E l. Motivation . :
‘.’j A + hY
" Experiances 17 | Resources
- 1. Incidental-Intentional - ! i 1. !duhonal/lnfomatmmi
' 2. Purposes { 1 2 Physical and Mateml .
2 B{,p“ : i 3. Fiscal IR
. Printmn' ] ‘ 4. Human i
A . a. Personal
. 8. Structure . - » b. Others
a. Formal- lnforma! B e & o : tal
b. Simpie-Complex .- -2 Cu\ltural‘/ySogeta! .
~ ¢. Controlled-Free . ’ - 4 ‘
d. Duration : L , e .
4. Locus of responsibility I
8. ‘internal-External ¢
b. Voluntary-Required - '
Authertication - , -
1. Personal o woo r .

a. Intrinsic
- b. Instrumental
- 2. Societal
. a. informal : . :
. ' b Formal . _ .

diverse expénences to achieve goals of varymggncm In turn authcnuca-

" . - tion is awarded or sought by the learner and others i a nevcr-cndxng

.

* process. It is important to bear in mind that traflitional, schooling and all
cxxstm‘g_forms of learning fit within the compofents suggested However,
na existing system or conceptualization has addressed the problems inher-
ent in attending to the potential for humankind in eiforts to broade:f

opportunities for all levels of society. . *

The dream. is of an enormously rich and varied process that is all

: embracmg. cnwmpagsmg epportunities and promises of the present s
. well as ofmnén tomitows. And yet the tools at our disposal are restric.
- _tive. If the ideas incerporated within this model are interpreted too

statically or thhout imagination, ujt will be a deformcd truncated -

vision of what the future might have been. - Py
Lcamm The first componem of the moch is leamer& (Scé Figure

% - :’v .,‘
- B * ‘\, ~ Y 5‘
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“and responsible for their own. learning. Fostering lifelong 1

¢

T . DR - T B L -
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1) Potential learners mclude all persons whethcr funcuomng independ- .

. ently or in groups of varying sizes. They may engage in learning experi- -
. -ences at any tnte from the moment of birth. The learner’s purpose, as -

well as the impetus for le.u'mng level of developmcnt time of entry and
exit in learning experiences, and the level of miotivation are all critical
influences on the individual learner. Decisions about cxperiences and
resources to be pursued are made in terms of each factor. In the case of
group learning the structure of the group is an’ additional factor wluch R

- influences learner potential and dccmon making.

The example of a trip or journey may be helpful in hxghhghung

- some of the decision points that are critical m_demdmg ‘what one should

do on Monday mormng If we are going on a mp, whe er alone or with

ility Qf
in§idental happenings and attempt to preclude those that might
desiraffe. In such-a manner lifelong learning mgy. be enhanced not.

/ only by recognition of the serendipitous but also by planning inténtional ‘

experiences that will optimize. the possibility ofthe mmdental whxlc not'

* conflicting with one's goals. . '

Of spccu! importance in the comprehensxve approach to hfelong
lcarmng is recognition tht partxcxpams should be involyed actively in
the ‘process of Tealizing their-own potential, . of bccomz%self-dlrected
rners means
supportinig and cultivating individuals who are highly mQUVatcd and -

s persistent, who are scnsm’vc to relationships with others, and who are

able to use gry p\.qnd private opportunities wisely in pursuit of desirable
personal and societal goals. While not suggesting that incidental lear
can or should be: planned, individuals must be prepared to be open ta

it. Thus, learning is viewed from the perspective of a lifelong natuml

human function, but it is to be nurtured extrgordinarily.

Experiences. The sgcond component of the model is. experiences.
(See Figure 1.) Humans are involved in experiencey and activities all the .
time. Some experiences are intentional, others accidental. ;The experi- «

-ences from which learning results may be specially developed or occur =
fortuitously. For example, one might. journey to Yellowstone Park or -

the Grand Tetons for aesthetic purposes, recreational purposes, scientific
purposes, or political purposes. More or less might be learned in pursuit

~of any of these ends. Similar learnings might occur, but the spccxﬁc learn~. o
_ ings would be heavily dependent upon the learner's purpose(s).

The fact that the learner is involved in an experience is not the

. determining factor in whether or not learning is taking place. The
percephon of the cxpcnencc al xmpor:afzt or significant to the learner

is' the critical element. Intemfional activities are sought, rcqucsted
arranged, even pur@scd by the learner; some are provxded by msutu-

N 187
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' tions, others b) indiv xduai: OT groups. 1 he experxence xtself may. be short

- térm or long term, It is in the reilm- of the paracurriculum identified by
Shane that wider opportunities need wQ be. developcd by and recogmzed k
as valuable intentional lummg A .

For a g.,cogx.xphe.x, the first drive from Indiana to Wyoming: may
reveal new iisights into the tog rraphy, watersystems, populations, and
Productmt) of the mxd-Amenc.m Grain Belt that previously had been.
inert facts. For a }Qung child. thé same trip tay be a nightmare of end-
less hours cooped up iif' a car “en;o)mg travel games. For a teenager
it may be an introduction to new. soft drinks wxxpled at country gas
stations, or.to the task of bcmg navigator or even pilot, For parents and
cluld: en alike the trip may occasion learning skills of relating in order
to survive in a small tent at a campsite while kcepmg down travel costs..

Vhat-bccomc; clear is that the nature of the activity, its duration, or its
“sOurce are not as mxport.n;t as hqw leamers percexve it in terms of their:
' purposes. - !
~ The structure of experiences or activities is another aspect of the
components being described here. An excellent’ illustration of formal,
controlled structure is a lesson. For example, a lesson may  be desxgned
for the young, designed to be purchased r designed to be required. -
“—Formal education tends to be a series of lessons with .a high degree of
formal control and requirement, Ag 10ng *s the learner is a passive
“receiver of lessons” the structure remains static, even oppressxye It is.
when learners become active, purposeful seekas that the structare must
change 10 meet their demands. The lessons squght and directly paid for
-+ by adults tend to be consxdcmbly ‘more rCspaqsxve to learners’ needs
thun lessons designed to meet somre credentialing requirement. Seldom
are such experiences recognized as lessons. But‘}he traveler to the Grand ,
Tetons whether artist, mechanic, housewife, studerit, om geographer cre-
ates or uses a str ucture critical to the realization of his or her intent.

In a-similar way, the [ocus of rcspomzbzhg has much to do with
the lcarner's perception of the experience. There are laws, parents, tra’?
d ions, unions, and schools. requmng cettain thmgs to be learned. When

learner is immature, some requirements are 4 necessary part of the
mtrodgcuon to lgarning. But as learners mature they need an mcreasmg(
"amount of say in what responsibilities, desires, gmd\ needs they will fulfill
and why. Such independence and personal ]udgmer}t permits individuals
to meet requirements for diffegent reasons—the geographer gains profes-
sional knowledge, children respond to parentay) plahning and direction,
while teenagers pursue pctsonal learning goals. In addition, individual
growth and development causé individuals to relate Yo reasons for learn-

. ingin c!mng:ng ways at chffercm umes. -

. \I

a

Resources. The third component is rewm'ces ( Flgure 1. Often
the experienges and resources are indistinct in that an’ experience may
usclf be the resource for certain l:armngs (The .zutomolixlé trip across the

¢ . : v N .\‘.\:
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heardands of the United States is at once an experience and a resource
for other types of experiences.) We learn about resources, we experience
them in the process of using them for other experiences with differi

‘purposes. The learrier may move to the resource in seeking fulfillment
while trying to identify desirable expencnces For example, when plan-
Ring an experience such as a trip it is not uncommon to seek out maps,
travel guides, research reports, or other resolirces-related to one's learning
goals before determining the final form of ‘the experience. Whatever the

order er,relationship, resources for learning-are indispensable. In largc
measure the unavailability of adequate resources at the approprmtc ‘

time is a major inhibitor in any effort to realize the hfclong learning
- potential of most of society. The resources used in lifelong learning are

.apt to be the same as those used Ag‘ less extensive Xearmng situations. - -

The critical ingredient is learner intent.

Resources, whether books, filmis, infqrmed pcrsons. catalync ideas

or information, machinery or equipment, are jinert without pudpaoseful

action or involvement of the learner and/or planner creating purposive - .

invelvem®nt-in an activity. Usable artifacts are all'about us. But lifelong

learning takes more than availability of some artifacts. Approprjate .
ysapurces must be. widely accessible and economically feasible. Today, -

Tesources are organized in places such as libraries, schools, stores, inquiry
centers, and homes. In the future’ they may be organized not. according
to place, but according to topic or purpose in central. storgge centers

“with access through computer terminals in homes and businesses. While - .

. 'some of our current organizations and regulations make artifacts in-
accessible S some at certain times and for different reasons, technology

that bids td remove this obstacle: is rapidly becoming available. “But even

when ipaccessibility is no Iongcr an obstacle, the learner must be aided- A
to recognize needed resources and to develop ability to utilize diverse .

resources, that are already available. Part of our learning must include-

being weaned away from dependence-on uthers for supplying all resources;,

and learmng apportumtxes _ B R /‘

Autizent:m::on During any learning experiénce or at its culmina- .

tion comes a time of accounting or authentication of the value of the
experience. This is the fourth major component of lifelong learning. In

many ways it is the rthast critical because the popular practice of equating -

- learning with the product of formal, instrumental certxﬁcanon of school-
- ing has severély proscribed our vision of learning.
Attention only to formal, instrumental evaluation of expcncncc‘

fails to recognize the critical’ importance of personal authentication, both - -

intrinsic' {n terms of personal. feelings of sucgess or failure and instru-
memjnl in terms of personal awargness of abxlxty to perform up to onc $
self-set standards.

This is not to snbgcst that socteml)u.yleveloped authentication of -

learning is not- important. Given the interdependent nature of Human

‘o1sg-
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. result. On ongAevdl there is a recogmuon of completion of an increment

»
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rclauons}ups and the desire for.a ‘stable, just, soml situation built on the
hxghe.sx standards of quzhty possible, accrediting and certifying mecha-
nisins are indispensable. But they should not be pemmted to limit our

visioni of learning. . - . ~

The mode of authemxcauon must v‘uy according to the purpose: of
‘the learning. For example, continuing the analogy of @ irip, we might
embark upon a crosscountry journey to test the efficiency.of a vehicle’s
~ gas consumption, In such a case,quite elaborate and controlled authenti-

cation and certification. procedures will be required, ‘On the other hand, .

" if the individual :xmply gets in a vehicle and takes off cross«cbuntry for

his-own pleasure or to get tq.a new location, simply arriving or supplying
- friends or relatives with snapshots taken enroute or an informal descrip-
tion of .the trip may be adequate authentication (mformal extarnal

authentication). In some cases, onl) authentication of the activity is .

necessary, while learning is .mumcd

Authenticatipn of each and every aspect of lifelong learning is most
immediately persdnal. Beyond personal authentication lies societal valu-
ation and certificalion. Here too at least two types of social  Yecogrtition

of le.xrmng usually demomtmted througl graduation exercise, an-
nouncement of overcoming a hurdle, or awiding a certificate of cox‘x‘i
- pledon. At another leyel for certain purpos®§ groups or organizations

award cemﬁc.xtcs or licénses which aﬁirm cam Ieuon of #teparation or
amp .

achievement of competence of instrumental value.
All manner of authentication must be. recognized and~mere Jsopmsu-
- cated record keeping systems must ‘be developed to pmvxde credibility
for greater varicties of authentication, personal and socxetgl,‘\inﬂtmxsxc

- ‘dnd instrumental, formal and informal., With the emphasis in life ong

Y

- learning on humah fulfillment as a pnmdr‘y aim it suggests the need for
wider recognition of pexwml intrinsic and’ mformal forms of authemx-
cation to complement existing formal socml processes. .

AndSOP ) . : o ' . » | . N

“Monday mornmg has arrived and 1 still don't know what 1 am to

T e

-

"do.” you protest. “How is such an analysis going to help?” e e

There are two responses. The model suggestcd as a tool for develop-

ing a comprehcmnc approach ¢an be used to gererate a series of ques-
tions—questions which will serve to focus the reflection and action of
“each leurner or facilitator of Ie:ﬁ‘mng The questions arise in terms of

learnd, expericices,. resources ‘and authentication. You may ask, “What -.

-am I attenipting to learn and what am 1 actually learning?” Or, What

am I trying to teach and what am I teaching?” “Am I going in the
.. direction I wish to go?” Both-inside dnd outside the existing structures,
'\ we can begin to create or recreate new structures. Many of the questions,

- will not be new. For cxamp}e we ngust ask, “What is the level of devclop-
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ment nf the lcamcr?" “Is the time rx5hr for em'ry to or exit from a pzr-
ticular learning 0pp0rtumt§P" “What. motivation - js needed to, ‘engage

. -the learner.in a succcssfui effort?” “What. are tl;‘e ncccmry resources?”

C.m I make the necessury resources available?”

.

-} N The second response is equally important and in m:my ways more
-difficult. We must face up-to-the fact that whether lifelong learner or -

facilitator of lifelong I€arning, we are all pilgrims in the human experi-
ence. The: -learning is pcr;anal—-—dem.mdmg commitment. Learning is-
not being a tourist in life’s library, staring at covers of cuhpral records.

. There are no smxple answers or surefire materials, methods, or Turricula
that will gundmce 4 learning stxmty,/ixdt will permit us to be umocu-
lated with wisdom. 7. e

- “Then can w,c .xchxe\c-.g learning mety}" The answer s yes, but,

tlxc task will rcquxre ‘commitment to,a - lifgsime”of involvement and"'

cooperative seeking as travelers rather than as tourists. We must indi-’
vidually reflect on and grapple with the parables of life, the appertuni-
ties and temptations, as well as- the principles that point the way. We
must read ang inguire, observe, and think, and grow. The educator and

. the learner are bath travelers on the Jearning road, se¢king to engage

cach other in an undc:rstandmg. appreciation, and attainmerit of their

.mutual and pemn.ll interests and goals. As travelers we join together
.to bécome creators of a learning so:xety - v .o ‘
Those. educational tourists - seekmg easy answers, mstant, uniform
learning, and unchallenged goals, may be.on the same road as the traveler, .
but.they see diierent things, and care little for the perspectives of others.
T hey seek comfort and fud{at stations providing franchised £amxlxanty
Just like package tours, Whether teachers or students, théy seek similar
answers in- the tamiliar educational institutions, regulations, and support
systemns that will provide information and degrees ﬁxd‘aut in glogsy cata-.

logues and coursgs of study. The idea of a ledrning society extends be)ond, g

their immediate concerns and: -elydes them. ‘
On the osh#r hand, lifelong learners see themselves as pxlgnms, travel-
ing into. unknown byt{ap, seeking truth where it is, no matter what thie
f6rm or how it may be packaged. As we set ;hc goals as a learning society,
we must seek*to move from an educational system pattemed after a com-

.. mwon, mdusmal model to a more open,* nonmmpetxtxve, self-selection

* model based on cummxtmm: rather thap coercion. Thebeést we can do on
Monday morning is resolve to be’ Lmvelers, pox'tmg other travelers to
some puncxples, utopian visions, and reformers’ guidelines with the
. promise to join them on the journey. For those preferring to be tourists,
- thiey may- turn ¢o Colonel Sanders ang "Holiday Inn or their educational

~ counterparts—teacher-proof curricula and Cousin Minnie Pcarls Fran- . |
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Tlia Del Toro, U niversity of Puerto Rico, Rio Picdras

Rhode Island: Sidney Rollins, Rhode Island {.ulkgt I’rmxdcnce; jed:me \f
(-erne: St.m, I)epdxumntoi Lduc.nixou Prmxdukc

South Carolina: William H. F aster, Qcance County Publig 'bchoois, West Union;
Emmie Atkinson, Public Schools, Marion; Flmer Knight, Stafe Department of
Education, (,olumhm »

South Dakota: Ronald I, Bevker, Puhh( Schoels, Sipux ¥ xlls Phil Vik, University

.-of South Dukota, Vermillion /

Tennessee: Juck Roberts, chmme Department of Educ.mrm, Knoxvilles
~Ehicubeth Lane; Shelby County Schools. Memphis; Aubrey \Imdc'. -Middle
: lumusu State University, Murfreesboro

Texas: Gwyn Brownlee, Education Service Center, Rc;.,xon 10, Richardson;

M. (.L():g¢ Bowglen, Public Schools, Austing Rita Bryant, Texdd Eastern @ ¢

' Unuemw"l vler: Dwahe Russell, Stephen F. Austin State University,
N.mymhu Getaldine Strader, Public Schools. Houston; James L. “lﬂmmson

East Lexas SO iy ‘ersity, Commerce

_Utah: Allen E. Bauer, Public Schools, Murray; Florehee Barton, Webér State
 College, Ogden . ‘

Vermont: Philip Dwyer, Public Schools, Castleton: Robert Kellogg, Publie
SchoolsgSpringfield .

Virginia: Charles Beegle, U nivensity of Virginia, Charlottesville; Delores Greene,
Public Schools, Richmond: Bob 1., Sigmon, Public Schools, Richmond; Ed \\gmc,

* State Department of Fducation, Commonwealth of Virginia, Richmond

Washington: Dale Lincbarger, Public Schools; Port Orchard: Roy Duncan, Public
‘Schools, Yasco; Donakd Hair, Sm}c Office of Public Instruction, ()Ivmpm

West Virginia: Robert Humphrey, Greenbrier County Schools, Lewisburg;
Betty Livengood, Mineral County.Schools, Keyser

Wisconsin: Muatt Valitchka, Public Schools, Green Bay; Russell Mosely, State
Departumnent of Pub}ic Instruction, Madison; Ronaid Sime, Public Schools,
Platteville; Keith Wunrow, Public Schools, Sussex

“Wyoming: Arlo Hiederer, Public Schools, Rock Sprmgs (,harlene Stogsdill,
“’I\TS Facilitagion, (.hcyenne

“- ¥ s
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'~ ' Review Council
. L . v

. » . -~
' : S
Chairpersan: O. L"Davis, Jr., Professor of Curriculum and Inst:;uctxcm.

. College of Education;, University of Texas, Austin

Lucitrx G. Jorpan, Assaciate State Superintendent for Instrucuonal Scrvxces.
Depamnem of Education, Aflanta, Georgia : '

- QAN D Loving, Sk, (Emeritus Professor and Amsmm Dean, Umversuy of
' chhxgan Ann Arbcr) :

Harorp G. SiaNk, University Prafcsmr of Educauon. Indxana University,
'Bloommgmn

Grewws Unrun, Assistant superm:cndem Currxculum and Instrucuen, 54301 )
District of University City,, University (.-lt)?, Missouri -

J - .8 o
(‘. .

Executive Director: Gordon Cawelti S o .
: , . .
¢ Executive Editor: Ronald 8. Brandt .

Associate Director: Ruth T. Long -~~~ o

Associate Director: Rooseyelt Ratliff
Assistant D'f'rcc tor: Kathy Schaub
Governmental Relations Fbartl:nator Steve Hallmark ‘
Business Mmmgrr “John H. Brdlose _ -
N Aa’mm:st;azwc Assistant: Virginia Berthy o 1

‘

- ‘ . ’ ‘
Staff: Elsa Angell, Sarah Arlington, Joan Brandt, Clara M. Burleigh, Barbara
Collins, Patricia M. Connors, Anne 8. Dees, Teola T. Jones, Frances Mindel,
Karen Muse, Nancy Olson, Charlene Rothkopf, Carolyn Shell, Barbara J. Sims,
Larry Sims, Christine Smxt.h Gwendolyn Spells, Patricia- Spikes, Doris K. Wilker-
‘olette A. Willi Li d Wysocki o : T
son, Sole te illiams, Linda y.soc i | P )
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