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The report sunmarizas ‘a. study to detern;ne soc‘etal
perceptions of the role of the public schopls in prcviding
moralzethical -educatiof’ (M/E). Group discussions were tape recorded

students in Philadelphia, Memphis, Minneapolis, and Los Angeles. -

| - lResults indicated that both grcoups believe that the public :schools

. of botk junior high school teachers and rarents of’ junicr high schooi

unavoidably ‘play a role in M/E instruction since teachers (whether or

not they seek it) are seen by students as role models. En;hqsrs was
pxaceé on specialized training for M/E teachers and a general. =
familiarity with M/E programs for all % cachers. Nost agreed that

- present efforts in M/E instructicn are inadequate. Cozcerning the
content of B/E programs, participants generally believed.that
conblde:ation forr others 'should te taught and that socialization for

- participation in society should be a major objective. There .was

general agreement that self—actuallzatlon should .-be an cutcoue of "
poraisethical programs and that the content should ke relevant to.

. student concerms. The most significant cgncluelcn is that consensus

was found on & wide number of M/E issués among the groups. The group
aode rator's guide and a summary cf teacher and pafent oplnlone on
ln&1v1uual guestlons are prov1ded. {Author/KC) \
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-The Humayizing Lear mg Program is one of six programs of Reseamh for Better Schools, Inc.

(RBS), a privite nonpfofit corporation founded in 1965 and currently funded by the. Natmna&
institute of / Educati n The ‘aim of RBS is .to mtructure educatmn, with emphasis on
. mdwnduahzng and hu "’_mz.mgthe fearning process. _
The task. of the H "'nizmg Leaming Program (HLP) is to c!ose the gap between the skills
~ presently taught by aur schools and the skills that children need for social, intetlectual, and
emotional growth, We: teach chjldren to read words, but not how to apply content; we zeach
‘them arithmeti¢, byt noti how :to soive problems;-we teach them to recite, but not how to
'communicate; we teich them to behave themselves, but not how to be, themselves. In an effort to
redress this négtect. HLP dwgns, builds, and disseminates skill-oriented curriculum materials
teaching effectwe attion in the- interpersonal, cognitive, and affective domains. The materials
actively engage both stident and teacher in the learning process. To date, efforts have focused on
three types of actw ies: the deveiopmem of a knowledge base, the deve!opment of curriculum

T

content, and the de‘ igh and production of instructional materials that can be used by tea\chers to

achieve c{assmom effects in the three domains (see back cover for raptesematwe products )
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As a part of the Imstitute for Survery Researh’s AISR) ongoing research on a wide vﬁriety of -

Preface

C 4

social issues, we were pleased to conduct for 'Research \f‘or Better Schools, Inc. (RBS),’a
group-nterview study of attitudes\‘(oward moralfethical training programs in the ‘pub_ii;c’ :
schools. We believe ‘the‘f'inc'iin_gs‘of' the study provide unbiaﬁecﬁndicat}ons of themes, affect,
terminology, and other aspects of the ways in which some parents and-teachers of junior high
school students view moral education. | |

*
. .
-

The present RBS summary is both accurate and clear, reflecting the salient points succinctly but
without distortion. | a C | B

t
IS

Richard B. Vandervéer
Institute for Survey Research .+
Temple University * '
Philadelphia, PA 19722



‘ TEACHER Apéu PARENT omNmN
CONCERNING MORAL/ETHICAL EDUCATION IN THE PUBLIC SCHOOLS:
‘A REPORT OF AN tNSTtTU’TE FOR SURVEY RESEARCH swm(x

Ni hotas,M. San;iers‘ and Joan D. Wallace

. .
Humanizing Learning Program . k :
,Ré_search for ‘Better Schools, Inc. '
Philadelphia, Pennsylvania ~
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This report summarizés one of two studies conducted to,determine societal perceptions of ‘the

~role of the pubhc/schoois in providing ?orai/efhical education (M/E)2 Both studies were

mmated in condes‘t with the early stage of development of instructional materials des;gned to

v“prowde M/E; for junior high school - students. Though the materials developers had been.

encouraged.’ to begin their work pn the basis' of many need indications in the press.and. by
sociological and psychological commentators, no.strong mandate for public school M/E from
those most directly involved in educating the young had been documented.
The present §tudy and the previous one*repre,sen{ two different approaches to determining '
attifudes concerning the public schoot’s role-in providing M/E. In the previous study, public
school goal statements adopted by var?cus State Departments of Education and by national
‘teacher, ‘school-administrator, school- -parent, religious, and legal organizations -were system-

| atically analyzed for their mora!/ethncaf‘ content. The content analxszs ‘of gubhcfy available

documents allows for an unobtrusive study of the issue of the public schools’ role in providing
M/E, as perceived by representative organizations most- directly concerned ‘with educating the

young. : '

»
A

' The present study was conducted in-conjunction with the design of an instructional course in

© the mbral/ethical domain. The course, Skills for Ethical Action, is being developed for junior

high school students by the Humanizing Learning Program of Research for Better Schools,
dnc., Philadelphia, Pa., with financial support from the National Institute of Education. The
views expressed in th;s paper are those of the authors and -do not represent offxc:al pos:t:ons
of ezther Research for Better Schools or the National Institute of Educat:on

2The other study has been ‘reported in The Importance ané’ Des:rea‘ Charactensrzcs of

‘Mordl/Ethical Education in the Public Schools of the US.A.: A Systematic Ana/yszs of Recent
Documents, by Nicholas M. Sanders and Marcia B. Klafter Available from Research for Better
Schools, Inc., Philadelphi® Pa. . .



However, such an indirect approach has two limitations: (a)' it does not allow for m-depth
explaration of the issues? and (b) it may represent only official views, not necssanly the .
“firing-line" views of those in direct educational contact with the young. Thus, the study
" reported here was conducted to. add new dimensions. to and supplement the previous study
findings. : | | . : - . ' -
The present study used an o'pen.-ehd‘ed interview procedure with two types of groups, junior
hrgh school teachers and parents of junior high school students To ellmmate the biases of the
M/E materials- development staff from the- usually bias-sensitive interview. procedure the study,
was contracted to-an rndependent agency experienced in Sl}wey procedures, the institute for
Survey Research (ISR) of Temple Umversriy in Philadelphia. This paper summarizes the lSR.V
':eportl-*’ - - -
Methods .

The choice of method. was intended to allow- for in-depth, open-ended exploratloh of the
iSSUES related to M/E in the publrc school\s‘ Two potentially suitable techniques, mdwxdual ‘
interview and group - discussion, were considered. The  distinctive strength  of the
individual-interview procedure is the respondent’s mdependence from social influence.
However, in dealing. with questions that may in the real world require an exploratlon of issues
“with othep and development of some consensus (such as the detetmination of the public
schools role in M/E), this mdependent view  is less relevant (and fess realistic) than the
interelange among persons - with possibly dlffermg views.. Therefore, the group dlscusslon ‘

: format was chosen as bemg a more appropriate methodology

~ Sample o o R o
~ The popuiations_of lnterest were defined as: (a) opinion-leader parents‘of junior high school .
students, and (b) opinion- Jeader ;umor high school teachers of social studies and English. For
overwhelming practical reasons, no attempt. was made to obtain random samples of these

populations. instead, the following prpcedures were used: ‘

1. In each of four U.S. Census regions of the US.A., a city was identlfled as having at.
least 10 junior, high schools. The cities chosen on this ‘basis were Los Angeles,
“ Memphls aneapolls and Philadelphia. '

2 }
P ‘
-

'3Vanderveer RB. A Study of" Teacher and Parent Attitudes Towarol Moral/E thical Trammg
~ Programs rr} the Pub//c Schaols Temple University, Institute for Survey Research Sprmg '
- 1975, : , r ‘ o o -
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2. fumor high schoois within each city were drchotomszed by mcomeievei of the school

neighborhood in. ordcr to insure participation of respondents associated with schools
from varied economic-level surroungimgs Ranges of neighborhood average incomes for

the schools are shown in Table 1. .

g ‘Table 1 N

Range of- Average Income in School Nerghborhoods
Represented in the Present Study o

City o : : Income
: ' “ - Low w___ . High
Philadelphia $3,549 to $6,514 ' $7,227 t0 $13,929
$8,158 t0 $13,150Q

Memphis Y $2,049.00 $5,451
_Minneapolis . | $2 633&” 045
Los Angeles $3,626 to $5 23_5

49,196 to $14,115
$6,918'to $i4,318

-

| tape-recorded, and the tapes were reviewed by appropriate RBS staff members before further

The prmcrpais of schools in each income- neighborhood groupmg furmshed the names

of potentrai teacher and parent opmion leaders.
. . .

4. The potemiai participants-Were then contacted by an ISR staff member, who briefly
 described the‘nature of the study'and offered a $20 incentive for participation A .
~minimum of 8 and a maximum of 12 participants were sought for each group session

{one for teachers and one for parents in each cxty) in order to mimmize;hances of
an estabiished rnfiuence ‘relationship . among gr.oup session members, only one
partimpant for a given session was sought from a school. Also, for each session an
attempt was made to balance the number of males and females and the number from
_high- and low-income schools; in the teacher sessions a balance was sought in the,
number of social studies and Engiish teacher pamcrpants Table 2 summarizes the result-

ing composrtion of the groups.

-~
5
-

Procedures

The first two group sessrons were heid in Philadelphia in ISR’s. ofﬁces Each drscusseon was

groups were convened.

AH other group sessions were conducted in the conference rooms of centrally iocated hoteis in
the selected cities. In each city, parent and teacher groups were conducted on consecutive

evemngs, with each group session iastmg approxsmateiy 2 hours N
E . l . ' —

. -3- l ;



' Cha]octcristics
| Sex | j income level . ~ Subject taught i
City n | M F ergh Low | English | Social studies
’ Teachers '
~ Philadelphia | 9 |- 7 | 2 4 5 5 4
‘Memphis 10| 4| 6 4 6 s 5 —
Minneapolis | 7 | 5 | 2 3 | 4 5 64
Lo#Angeles | 13 | 7+ 6 | 7 6 7 6
- _ | ~ Parents -
Philadelphia | 9| 0 | 9 | 6 3 -y -
Memphis 9. 5 4 - 5 4 - R —
~ Minneapolis 12| 6| 6 5 -7 ~ R
Los Angeles 8, 4 4 4 4 L= S a—l‘_

a3 teachers taught both English and social studies and are included in both totals.

A Group. Moderator's Gutde (see Appendrx 1) was used by Dr: R.B. Vandefveer and Mr. A
Hontz, each of whom conducted four groups.

individual Group Analyses o R . I o

In order to reduce the discussions to a useable format, the tape recocdrng of each group‘sgsszon

. Was sut}mrtted to a multistep anaiysss procedure. First, each tape was revrewed independently
by at least two ISR Study Direction . Department staff members, with a total of five staff .
members participating in “this process.: Information gathered from the tapes was orgamzed\
under the topical headings of the Graup Modefaz‘ors Giride in order to present findrngs in a
consistent order and format. The reviewers then combined their separate reviews into a
descnptron of each tape. If discrepancies in substance or interpretation of the tape rocordmgs»
occurred the portions of: the tapes in questson were again ﬁevrewed

Several aspect.s of this process should be noted. First, although samphng was carried out SO as
to maximize demographic variability, limited sample size, as well as the tse of audio {rather
~ than vidgo) taping, precluded analysis b_y demographic status. ‘



,'-‘z :

parents, respectwefy

.‘A

~Second, the study results are necessarily more qualitative than quantitative in nature. Every

effort was made to incorporate in the report such subjective criteria as spontaneity and length
of discussion, number of persons addressing a point, activity level of the discussion, etc. ‘When
consensys ‘'on an issue was not qbtained, the report presents both the majority opmxcﬁ‘n and
spec&ﬁc comments of dissenters. :

)

Summaries

Fo!iow'ing the above procedures, separate overall analyses were prepared for the i_eachers' and
parents’ groups. This step was carried out in a series of meetings involving all staff members
who had reviewed the individual tapes In preparing these simmaries, emphasis was placed on
those Lnts which ‘were agreed upcn by the majority of the respondents in each group. .
Significant d;ssentmg vieWpomts which were expressed across several groups, were also

included. - -

Findings

¢

This section summarizes the results presented in the report by Richard, Vanderveer for ISR The |
present authors have endeavored to abstract the ISR study resultsand reorganize their presenta-
tion so as to make them more smmednate!y useful, while retammg the substance of the ISR re- ’

port. Study fmdsngs are summarized for the teacher and parent groups according to a topic -

organization denved from the Group Moderator’s Guide (see Appendix 1). More detailed break-

downs af responses by city are presented in table form in Appendices 2 and 3, for teachers and

\

| Definition of-‘.‘Mora!’v’ and “Ethical”

X
Teachers. Reéar’d!éss of geographic 'a';éa, ‘most. teachers agreed‘thfat': (a) these terms primarily
connote the_‘ways in which a person relates to himself and to mankind; (b) concepts of “‘right”
and “wrong’ are brought to‘n'iin‘_d by these terms; (c) judgment is a basic component of moral
and ethical behavior; (d) morals are more related to one’s culture and immediate environment,

while ethics are more universal; .and (e) the distinctions between these terms are of relatively

Iow salience in conssdermg M/E

Parents. In_general, “right” vs. ““wrong” was t_he most frequently mentioned concept in_

Pl

discussing these terms. Most parents indicated that “moral” and “‘ethical” relate to the ways

P

5.

)



o ‘

people "behave toward one another Several parents ‘féit that' “moral” indicates behavior
.apptopriate to the immediate envsronment while “ethical” connoges more. umversal standards
~of “right"’ and “wrong.” Others felt that the two terms are interchangeable.

[

Role ¢f Schools in M/E

<
4 o . .

-

. . ) ) ) ) . ‘ N . .A v 1 “
Teachers. There was almost. unanimous agreement that teachers serve, either directly or
indirectly, as role models of moral behavror w:th dw:ded and, in one case, shifting opmmn as
to whether M/E is a proper school responsrbmty ‘ _“‘

- ‘
¥ . . '0

Parents. A large majorigy in each group supported the pubhc schoqls playmg a role in M/E
Most agreed that teachers serve as role models of moral behavior, dnd that their classmom
“wbrattons are currently the major (informal)” component of moral training. The small

'mmonty (3 of 38) who opposed schools providing M/E fe!t that ‘the home and religious

organizations should assume the ma;or reSpons:bmty and that schools shou!d be limited to
teaching basic academic skills. .

‘Role of-'}uni’beigh Schoaisﬁ‘i M/E o Ce e | L e‘ . J

* Teachers. All of the groups in- general, ex'pressed the op'i.nian that junior high schools shoulid
* play some role in the M/E process and that jenior high school curncula should prepare
students for adult life. Opinion was divided concerning the optimal time to introduce MJE,
with almost an equal split between those favoring 1umor high dge and t.se consxdermg it too
fate or too c:rcumscnbed@s to time. v . 3 e ’

Parems Two main pomts of view were expressed. First, shghtly more tha; half the parents
indicated that jurtior hsgh schoo! {s too late.to mmate M/E and favored its introduction in
‘elementary school (though several felt "better late than never”). Others felt that junior high
school is the ideal time -for M/E, since students are\changmg psychoiogsca!!y and physically

and thus are open to new ideas and need moral guidance.

=
-

Role of Interaction of Junior Hi‘gh, School with Home and Social Ins_t_itutions‘

’ -

" Teachers. There ‘was heavy agreement across the board that there is. fittle of no tnteractxon

between a junior hxgh school and students’ homes. or sacial orgamzat:ons (with some
suggestxng that.“‘the street” is-a more relevant, [interaction facmr) It was almost unanimously
felt that the home and sacial institutions havc defaulted in their M/E responssbmttes creating
a vacuum which schools and teachers perfarce must fill. . - : S

h
. W

vl’



* MJE in General or Special Curriculum?

~

¥

i

* Parents. White most agreed that, idedlly, there shauld b_:!_interattian between the home and the
-school, a .large maiority felt that such interaction does not exist and that the school must

assume’ the ma;or burden of M/E. Rcspoudents in all four cmes advocated increased

SR
3 .vq\“{;‘,’.

interaction between home and school, maintaining that this would strengthen M/E in the .

schools. - : - | . '

et

Teachers. Responses to thié issue were cdnﬂi'ct'mg Respondents -in Phitade!ph’sa and Los
Angeles indicated that M/E should be taught as a ‘component of existing courses, whereas

teachus in Memphts and Minneapolis favored spccsfu: M/E classes. Overall, how'eiler, this
distinction was of re!atwely low rmportance ' S

4

PArgnts. Most parents concurred .that M/E slc)uld be taught in_' both general curricula and

specific courses. The points were made that the entire school staff should be aware of, and

participate to some degrec in, an’ M/E program and that M/E teachers should reccive special

training, Those Philadelphia and- Los Angeles parénts who favored a special time allotment for

'M/E.emphasized the desirability.of conducting the program on a regular, ongoing basis.

v . . >

4

Awareness of and Attitude waard Existing M/E Curricula, -

"Teachers. In general, teachers indicated that a minimal amount of M/E training is currently
~conducted in their schools.. They eva!‘uated the ‘materials as insufficient, chiefly because of

their limited scope. ‘ P

-

!

Parents. Most parents indicated that some M/E’ :5{urrcnt£y*included in health, hygiene, or
fam;iy-hvmg courses. All parents favarmg M/E in the schools felt that presem M/E efforts are

inadequate. : : "
< .

What Values (:f an_y) Should be Learned S ' | e

" Teachers. Overall, the groups felt that axp%cratson of self and conssderatmn fer cthers are the
- two major values that- shouid be tearned ‘ ‘

]

Parents. Self-respect and .consideration for others (including racial tolerance and respect for

_ others’ property) were most often mentioned as beipg of primary importance. Honesty was
also suggested by two separate groups.. - . , ‘ %

!
L 3
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| thpugh agreesng that

-Parents. 0veraﬂ both mereased understanding and behavsora chenge\'e viewed as concerns,

~ f‘ ’ . .‘ ; "~
= - [ . o <
[ - - N !
[ ‘e ! ‘ B . - i .
: . « ‘ 4 .~
. . . ‘ . - ‘ . ‘ ‘ N g - . ‘\‘; .
Appropriate Source of the Vajues invu_l\fed,m School tnstr,uctzon' e, T
. . . v | R » . ‘ ~
© * 7t ’ ’ . &

Teachers Must ef th& teaehers agre‘id that students should be a source’ of vafues in any public
school program and that teachers should help students %o learn.about values. A number of
respondems across the country {attheugh ehxef!y in Ph:‘ladefphta) agreed that ieache:s (hke it:
or not) wouid aiways serve a§ rofe models thmugh their behavsor m the classroom. The use Qf |
ancxltary matenais to accompany this modeling roie was gene_ralfy pereeweci as !egmmate '

t RS
‘ - LI

: "‘*(: PV ; X L ' -

‘ Seif'-Actua!izatiOn vs. Sociaiiz‘at.ie'n As Primary Gea! of M/vE‘ R | e

. o o SN
| -t ‘ .8

_,'Teachers The epsmons were mxxed Most teachers feit. thap these two goals, for aH pract;ca!

purposes, are bound together and eannot be viewed as- dtscrete objectives. . Memph:s and
aneapohs respondents emphasszed a balance of seif-actuahzatmn and . socialization, with .

.younger and female respondents mamtammg that self-actuahzat)on shouid be a primary goaf

while older and male respondents mamta:ned that soc:ehzatxon s more imporant Some of
the Phsfadetphta ‘group- favored self- actuahzatmn as the primary goal, a!though the emphasss ¢
Was on -d crisis, pro{ﬂém—soivmg enentatmn Los Angeies respondents favored soc:ahzat:on, '

7

.

.- Parents. ln g_enerai the respondents cens;dered both self-actuah atmn and socxahzatten as

des:rabte M/E goals. The ‘Memphis and Phttadelphza groups named. sociahzatson as the priority’ .
goa! while the, Los Angekes and aneapohs groups felt that the goat of self- aetuahzatton

“be sattsﬁed with MJE if it rmproved student understandmg of morei behav:or while others. felt
that measurabie changes in student behavior shou!d be the major criterion of M/E effectweness..

with the respondents dpproximatefy equally dwxded as to which goa! shouid take precedence

B

) Parents. A ma;orcty mdrcated “that both exageneus and endogenous sources*of values are X R
- 'apmoprme teachers, matenals peers and the student.s themse&ves S e T .

combination wou!d be des:rabie | - T e

'shouid take chfoaqlagscak precedence over socialization. - o .

. o \ _ g
Evaiuanon Cntena ‘ - .
O K ' ' § ‘ L - .

- Teachers. The teachers were approxzmatety evenfy dwsded on. th:; issUg. ‘Some said they woutd' . '; -
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. Relatedness of Content to AgeGroup Tadghé

14

Teachers The respondents agreed unqmmousiy that student-relevanq! should' be a pr{mary .

M/E cherCtensuc . r. _ ST

Parents. There was u'nanimay ‘t_ha'.t all materials and concepts should be 'stude_nt-reievant.

"~

\‘ .. . . -
s

]

(X

‘What To Avoid in M/E "

Seif—Reveahng Nature of ‘Some M/E- Related Methodotog;es R )
. s,?l'&"‘ - [

Teachers Mos: respanden,xs fe!t that students shou!d not be fbrced to reveai the;r feehngs or

- . -

values. Vo!untary seif—reve!atmn was cons;dered dessrable

Parents Akthough most parents fe!t that students wauid not ab;ect tc’) reveahng ‘their feehngs
the Minneapolis group opposed even optaonai seif»revelauon

« N

A

Teachers Mos;,,éf the respondents indicated tha: students should not be forced to reveal their
feehngs A magomy also commented that M/E should be flexible, avpxd "hard and fast" rules,

and teach students to analyze situations and use reasonmg to determing, appropnate behavior.
Regtonai differences and  shifting standards - were . cited” as problems. ‘Several- respondents
. believed that the ;umor high age group mxght Iack he readmg and cogmtwe abilities to benefst
from h:ghty complex matenafs _ ‘ | T P o )

. Pafents Some respbndents mamtamed that étudents should not be farced to seveal their

vames or their feehngs Others reci mmended exc!udmg religion.’
’ . ," )

1

. Summary Overview - -

v

I8 the present study the opinions of teachers and paren‘rts of junior high school students were

sought in order to anéyze and classify their perceptions regardmg the appropriate role of tHe
~junior high school in M/E Thqugh opinions expressed in the' elght dlSCUSSlon sessions differed

at’ times, strong agreement among sess:on partmpants - both parents and teachers — occurred

in most substant{e areas. - v

f

N . : N
c P : , . ’ , .



Each session bega'n with a discussion ér the mean ng ctf r)r distinction between the terms morat

and ethical (See Group Mcxfemmrs Guide, Appendrx 1). AH agreed that these terms génerd‘\'ry .

referred to rrght” and “wrong” behavrer in relatronship to. others. The drstmctmn between the
terms was not seen as-a satxent issue. . - . ¥

A}

p

) ‘ ‘it was unwemity conceded that the pubhe school unavordab!y plays a role in M/E since
: ‘ B . teaehers {whether. or not they seek it) are seen by students as role models. in addition, there ,
was censensus that the home and -réligious groups have, in effect! defaulted on thexr

T responsrbrtrty to prowde M/E..All -parent groups advocated some type of partnershxp between._

‘home 3nd school to strengthen school 'M/E programs; however, both parents and teachers were -

R pessimistic that such mteractren could be aehreved “Emphasis ‘was placed on specrahzed
training for M/E. tea,chers and a generaE fammarxty of M/E programs for all teachers inw sch?oi '
providing M/E. !t was further_feit’ that. M/E content should be taught as either a special

~ curriculum or asa etear!y designated part’of tradrtrona! subj eets in order to insure its inclusion
in the school program. Frna{!y‘ though all partrerpants were aware of school courses that touch "
on M/E to vary}tg extents, it was- generatry agreed that these efforts are inadequate. '

With regard to the-tontent of M/E programs it was generaﬂy felt that M/E sheutd foeus on -
prosocial themes: {a) the value of consideration “for others shouid be taught and. ( )
socrahzatmn for partrcrpatron in society should be a ma;or ob;ectrve :

. ®

e Other rssues, not seen as contradtctory to the above themes, eoncerned the. mvo!vement of the

| students. {here was ger;erat agreement that increased self- actuahzatron and self- respect should

be outcomes -of M/E; there was unanimous consensus that the content of M/E shourd be made

v . relevant to student concerns; and last, thefei.was strong emphasrs on encouraging students to
| -express their vatues atthough forced student seif-revetatran was generaity Opposed ' ',:

¥ -

There was strong opposrtron ta M/E strpulatmg generahzed rnﬂexrbte rutes for moral[ethrcat

behavior {or all persons. under all ‘circumstanges. Nonethetess most part:crpants‘were hopeful

-  that M/E in the schools. would Yead to mcreased moral behavror though some felt that changes
" in thinking and gattitudes (as opposed to behavrorat cbange) were all that eould be expected -
- : T
The tmpheatrons of the findings for deve!opers of M/E pragrams and materials are several. At

the least, their efforts will be seen as possrbty filling a gap 'in the publrc school program.
Programs and materrats that attow for. consrderabtefs&udent imolvement and avoid rrgrd'
' prescriptions promise to be more popular. Perhaps the most srgmﬁcant conctusren is that-
. marked consensus was found on a wide number of M/E issues. among groups whreh were

dwerse in beth their re!atronshrp to students and their geographrcai settmg

-
]
.




oo C o U Appendix 1, |
. ) : i * Group Moderator's Guide
B Lo Introduction’ (5 minutes) \‘ : S .
v YA identify ISR and RBS & o T
’ 'B. " Purpose. of this study I 3 ;
SRR R across the caun{ry-xn4cxtles o Y :
.20 mtervsewmg parents and teachers of ;umar high schoa! students )

- C. Amnym:ty and- importance of each persan s comments : A
o . : \ l. : * VA v.
I1. - Definition of important terms by group (5 minutes)
« A Moral . - o . |
'B. Ethical o

. 7 Participants’ perceptmns of ro!es in moral and ethiCaf educatxon (15 mrgutes)

A. Role of schools in general
B.  Role of junior high schools in particular '
_C. Interaction of j }un{or high with: < <
; 1. - home g S

. . 2.7 religious orgamzatxons I , o
‘ ‘ o : 3. othef institutions (specify_. ) ' “ o
o o D.  Tap dya amscs of; ‘fhe above pomts (the doeg vs. shoutd) R .

E.-

| Mora! ducatioh: roie of junior high schoai through general educational program, '
etc., vs. specml curriculum / e -

« F.  Aware of any present morai educatcon curr:cula? lfso E

1.°  what type? ' -

2. how acjéq'uate? ;

N AV, Primary values in and purposes of, morai educatton (15 minutes)
ot AT What values (if any) should be [earned?” '

1. value life and well- bemg of others7 -
2. »;us:tce? . - ‘
3. helpfutness courage genercsnty? R
\ 4, self-respect? o o .
5.  openness? - .
? 11




I ! o ~

t T
. | \ ) . o .
5 Appendix 1 (continued) ‘
B. - Which are seen as apﬁmpridté sources of valies? ‘
. 1. students? | | |
‘ 2. teéchers/materiais?) o S o : - o o :
\ - G Primary rationale for - moral education in ihe schools: self—actualizaiian or
. . - scxmtizathal ) | Cf * o f
. .. . ' V. Ranking the relative importance of: (}Olminm‘\es‘}‘_' | LT
s RE '-A.‘ ,DeQeidpmcnt of specific values Ty
B.  Development of moral Feasoning ., S N
. : C. : Devetopmem of consideragion for others ' N
: - D.  Development of skills for acting on one 's own vaiues
p E. Clanﬁcatmn of own values . -
W;¥ Evaluation of various mom! education methodologics (45 mmutes)_ ’ .
X ' \ "A.  How wouild participants teach morals for junior high school students? o \
o si 8. " Read book .on historical figure, write paper on lis/her values, receive value:
v o N " feedback summary from teacher (me.oln Alger, guy down the street)?
:'-’_""f(- I . \ 1. who would be apprupnate figures (past? present"’) .
' | . - 2. who'wouldbe mappmpnate figures (past? present’) negatwe examples?
J v C. _Moraf dtscussxons — e.g., wife dying from illness, should he steai medicine? (fcx:us
' / \ "~ discussion on decsssun making proc.ess) S ““ o : o |
, D. Rofe-ptaymg ~ ¢.g., take roles of teachers and prmc:pai evatuatmg request foram:.. ...
’ o 1 additional schoo! dance (learn how other side views issue) R
o ~E.  Skill Development . © ST
o 1. select most important value (eg fnendshtp} o ‘ - .; R
AR 2. decide how .to put it into action (e g., make fnend by he‘pmg new
classmate study) | , o a -
3. " evaluate action (e.g., influence on own values, compromise of other vaiues-i
. . '\  effects on others) _ . ' D ‘
| y * F Fxplormg values - ' ,
p Co s 1. corﬁpletc sentences (e.8. T l could have three w;shes, id...")
2. present and discuss {(can pass if dessred) |
G. . Summary — ‘which of these methods best? Why?
' H. . Better ways to do it? - |
" w’ . \ .
P . ’ ]
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B Appendix I'(continued)

- Vil Percrwed relative impgprtance of moral and ethical eduuatmn in Lompansun w:th uthe
. ' 'goais of the junior hlgh currictlum (20° mmutes) ,
; A. Y- Have parnc;pants rank the fa!iowmg educational goals (usmg Iarge-card sort) and

give reasons for rankmg

© 1. " “mathematics skills -+ . S | . o |
2. knowledge of the physical world R , N
"o 3. Rnow!edge of the history of society e e . |
’ | 4\ ' Enghsh language skms B L
5. ;mnsumer education- _ ‘ o o
6. health education - - I - A
A 7. | music and arg - ) - \
' 8  moral edtfcatson ‘ R | '

B. ' What percentage of. jime ef an. average junior high school day should be devoted
' vto moral educatxan’ '

.

"Viil. What wquld. people tend to ob}cé; to in moral education? What should bé_ayaide,d?‘ (10

minutes) - ) L S ,
A.  religion? S _ : 3
: B.  politics?- '
. - C. - race?
D. - self- revelatton of vaiues? T ‘ _ .
: E.  discussion of home life? I BN S
‘ F ',,'s‘exua!‘ values? - .
. f o L . C ‘
) iIX. [If'you were on the executxve bo&rd'at RBS deczde if you would mvest time and money
S in deve%opmg a meral and ethical education package (10 minutes).
~ d;
* ¢
[ ~\- N I3
» & \ v .
. .
. ‘ v )
\ - - . v
. ,13- B




* Rote of schools in M/E

N - .
o . ’ . ! 7. ~ .‘ . f - '(.
Iy - \“ - ) ..
o Awmx 2 |
¢ Summm{‘uf Tudm (xnmon on MoraifEﬁucalem (M{E) » *
- (Thu table presents trend.s not clear maxonty opmmn unlcss 50 stated)
| Philadelpbia - | | . Memphis ~ Minneapolis  Los Angeles -
Dt:fxmtmn of morai ‘md 1 & No overall agreementas ' QMoruls are‘pa"r'ent'gny . L] No overall agmementas |® Mumf aqmnotes ;udg
e‘thuul to distinction. betwecn _ (informalty) instited® [* to dcstmctxon between | ments; ethics is a more
. o-tems ¢ . pertain to'fonesty, con- |- . terms .| .. absalute termy. -
. ‘i Qom texms relate to - sideration §°' others - | Some opinion that '| ‘® Moral subtopics: right -
: trutmem of :others and l'e Etlncs are taught‘ per- -V mordls are cum.mny.f 1 | and wrong, stmdar_c_js
_ self - o tainta-the norm, what - dgpgndent, €thics uni- \
® Both terms relate to re- is acceptable to the versal |
ligious concepts ' .

Y

e Distinction between '
terms of fow salience’

majority -

. N i
A PR N
C .

4

. ]
1
.

‘@ Doubt expressed that
schools should. do this;
properly a parental "+
responsibility

o values simply by student
. expasure to them

]

& Teachers should assist
. However teachers impart| -

'y Problem of feas:bte ap

® Opinion divided, although
. most felt school role
appropriate

students in developing
their own ‘attitudes; pre- -

~ pare ‘them to !we in real
waﬁd '

proaches to M/E

® inmal opposxtxon to

b {not feasible;
00 late, danger of im- -
- pbsition of values, con-

-fusing tostudents) - -,

@ After discussion of possi-

ble goals and instruc-

tional approaches, con- .

“sensus that M/E worthy

~and possibly attainable

goal .

e .Schootjs must'undcrtake -

- .M/E to combat national

moral laxity, abdjcation

of parental and msmue

' txonaf responsbmty in

‘this-area

‘ Q Problém of rd‘cnufymg
- societal values in view of

. currently shlftmg
stanchrds

. Role of jr. high schools in

® jr. high should prepare
students fc_Nife

¢ Resistance lo fonﬁai
- M{E program; favored -

"R role models, good"

interpersonal refa- -
tionships

® Opinion eq(xéﬂy dm'dedf

: Sa.te

as to whether jr. high
the ideal time or t?o

.

.19

i_.“M/E appropriate to,

~_but should not be re-
stricted to, jr. high age
..: ‘ -t .

B

.. ajority perccwed a role

.Q thion dmded as to

whether jr. high too late

- o;pnmew: AR

1

T .
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Appendix 2 (émﬁnuﬁd);

Philadeiphia ‘.

Memphis

. Minneapolis

Los Angeies

Role of interaction of jr. |

~ high school with-home and

-other socrl institutions
"

» ;‘ . - P

L
.

® |r. high isplated from

home and institutions, "

both of which were seen
4s abdicating their pre-
vious M/E tunctsons

r .

. }r hngh has had to fill thc
- vacuum created by home
" and institutionssabdicat-
, ing their M/E responsi-
bilities -
® Busing contributes to .
diminishing school-
" community interaction

"

o Home and institutions |
are feaving M/E responsi-
-, bility to the schools

c Hnme and institutions are
. defaulting in M/E; theré-
fore schools must carry
major burden °

M/E in general or special
wirriculum?

® Regular cyrricufum
® Favored open discussion,

with students free to not.

participate .md to select
teachers :

‘® Favored deemphasiz-

® Speciab curriculum

- ing materials; focus on
student

@ Special curriculum

® General curricutum: M/E
should dovetail with
existing courses {sérve as
common thread in, for .
instance, history, Engﬁsh)

. Issue of low sahem:e

- Awareness of and attitude

toward existing M,fl:
curncuia o

B .
- ® Awureness. family living,

“hygiene, ethnic-
understanding courses

® Artitude: generally neg-
ative {inadequate guide-
flines, lack of teacher -
spontdneity and student-
relevance)

| ® Attitude: negative (in-+

® Awwreness: values sec-
tion in English literature
baok; sparse M/E in
health classes; one ex-
perimental program-

adequate)

® Awareness: virtually
“none {one respondent .
" only)

® Attitude: negative (too
advanced, imposition of
va!ues inflexible)

e Awrengss: simulation
- packages and values- .
clarification kits

® Attitude: relatively

pasitive (though mate-
rials too hmned in

scope)

What vaiues (if any) should
be fearned?

.
e

® Understanding, progres-
sively, of self, groups,
vinstitutions, society

° SeSfQWurth
@ Sense of belonging
@ Respect and considera-

® Cornisideration for others
® .Values ciarification
. .

® Broad scope favored

@ Overall goal: considera- .
tion for sclf and others

, ® Tolerince . tion for others . . " | @ Problem of demographic
‘® Honesty ' . variability of stident
. Y o . . body, leading to dxffermg
o . X ) Comp;ssmn o . © . value pnunties
N t

N
<.

ey

P qo-r A,
v g
e
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BES | Appendix 2 (contmﬁed)
‘ © Philadelphia: Memphis ~ Minneapolis | .. Los Angeles
. rAppmpriate source of the | ® Teachers primary source | ® Students proper source | . ® Students C_T'FNot-saHem: combination.
va!ues nnvdved in school ' (_as oppgsed to rigid mate{  of their gwn values ® Teachers _qf studen_g‘ value d;{iﬁca-

a

@ Expose students to.
' -m'a)omy orientation of -
. -middle-class values

N . ..

scious fransmissiorf of
teachers’ vaiucs

¢ Stories; contemporary .
‘ notaﬁle figires

‘o Histonca{/conttmpofary
- figures exhibiting specmc
R values .
i

- of new values

r
+

‘ ‘Sei_f-actu:siizétiun Vs,
socialization as primary  «
goal of M/E

-

No strong preference; al:
though som¢ advocacy
' fOr s&ifﬂctmhunon

® MJ/E perceived as
problem-solving, crisis-
oriented program

| @ Abalance of both

Y

® A balance of both, since
- perceived to be in-
‘separable

Socialization more im-

- portant, although & com-

bination desirable

x

- Evaluation criteria -

.

Attitude change, not
immediate changes in. -~
observabie behavior

® Measurable cﬁange,in !
_ observable behavior -

. ® Increased understanding

of moral behavior com-
~ bined with behavioral-
change

0.

Opinion equally divided
between measurable be-

" havioral change and

“intuited” change

" Relatedness of content,
to age-group taught

-

Yes, unanimous

® Yes (peer-level role-
playing, figures refevant
to students’ lives), un
animous

® Yes, unanimous

Yes {(appropriate in
laguage, subculture

values, current events),

unanimous

~ Self-revealing nature of

® Negativé to forced self- .

® Desirable but difficult

e Neéative to forced self- :

Negatwe to forced seif

-
“some M/Erelated revelation, atjr. high dge revetation revefation’ .
s . . :
mmodoiogles- ® Voluntary self-revelation ' j oo
desirable o . p
>‘ - - . v 4 A
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: Appendix 2 (continued) - - o .
Philadelphia - Memphis - . - Minneapolis © Los Angeles -
. What to avoid inM/E - ® Forced self-revelation . Imposition of values - ® Forced seif-revelation . | ® No particular proscrip- -
L - (tho:gﬁvgiuntaw ie”f' ® Presentation of morality | @ Roleplayingunless ~~f  HOnS o
, o .| fevelation acceptable) | oo fixed set of rules (vs. student not required to | ® Disregard for local-area
R . C ® Reading-and-writing . ongoing decision, |  participaté ‘ sensitivities
| ' o exereises ~.making process) - ® Inexperienced teacher | ® Rolé-playing (simulation
: ‘@ Teaching specific values feading moral discussion ~ preferred)
SR | S ‘ S - | e Materials not adapted to
. . ' : ~variables, e.g., students’
- a achievement level
v ' . '
» . * 4
é‘- v ‘ ‘
< .
£ . :
. y
. - ¢
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Appendix 3 = )
' Summary of Pa:ent Opinion on Moralethlcal Educmon (M/E} B
(ﬂus table pments trends, not clear majority opmmn uniess 0 stated) -
Phahddphm o Memphis. Minneapolis . Lo Angeles.

"Definition of morgl and
ethical

-

M/E defined as teaching
difference between right
and, wrong; process of
values clarification;
teaching what society

‘expects; teaching respect

for seif and others

No distinction drawn.
between terms

® Moral connotes mutual

guidance of peopie
® Moral values unique to
each individual, though
age level may affect
‘one's values order

. Ethics associated with

written and unwntten
Iaws ‘

® No agreement-as to dis-

tinction between terms

® Secular and spiritual
connotations discu$Ged
but unresolved

"~ @ Terms seen asin-

: separng,le ‘

L] _Bo;h terms imply: con- .+ ~

sideration of right and
wrong conduct, sense of
~ responsibility, relation-

ship to past experience

Roie-of schools in M/E |

f

Teachers impart values.
simply by student ex-
posure to them

Majority favored school
rofe in M/E, partly be-

* cause of default of home
+ in this respect

i

Need for teacher tram-

Jing for M/E ‘

H

J.

P

ie Teachers impart values

simply by student ex-
posure to'them-

® Favored M/E in school
as both formal program
and adjunct to tradi-
tional courses.

® Minority opinion that
M/E should be functmn
of the home

® Positive

® Positive .
- @ M/E-overdue

| Role of jr. high schools in
" M/E -

Qpinidn divided as to
whether jr. high the -
proper age or too late -

&

‘® General feeling that jr.

high too late, though
" better than never

® Opinion divided:
jr. high too late;

| _ir. high optimum time;

jr. high stn’ents too
.:mmature

®-jr h:gh too jate;

M/E should begin in
grade school




Appendix 3 {continued)

' Phitadelphia

Memphis

. P X
- . - Minneapalis

- Los Angelés

Role of interaction of jr.
high schod with home
and other socidl institutions

® M/E should come from
both-home and school,
afthough home does not
always provide it

® Some parents could
benefit from M/E

® Home dfien i

ie Sdeélty,MlE.moufd be "

tkught at home *

e Schm& M/E needs home

M/E remforcerent

) iff defauit
in this area

| @ ‘Influence of peer pres-

sure must-be taken into
account

® Considerable Mteraction
necessary for successful

N

.‘- ‘

o Schoals must ptay .
major role in M/E due to

default of home {al-
though home M/E™ . *
would be preferable) -

Favored involving parems

in M/JE N

' Some opinion that S
- schools cannot adequate-

fy-fill M/E role forfeited

. by home, church, etc.

Clergy should be more .
active in ;schbqis ‘

M/E in gencral or special
curriculum?

® Special time set aside on

a regular basis for M/E;
either’in extant or new
courses

¢ Train entire school staff
in M/E (though only

. some will actively teach
it}, so all teacherg are
aware of cbntem(md
can reinforce it

@ Special curriculum (in

addition to informal,
teacher-modet role) -

@ Both special and regular
cumculum

@ Engage entire staff,

with extra training for
M/E teachers

® Some opinion that a %

- year course would be too

fong; perhaps a semester
or trimester preferable

e

M/E “camouflaged” in
extant courses (English,
health, etc.)

Regular basis

M/E shouid be a 7th-
grade requirement

Awareness of and attitude
toward existing M/E
- curricld

» Awareness: family-living,
health, hygiene courses

® Attitude: negative (not

« broad enough in scope)

‘& Need for teacher traiting

® Awareness.

‘ health
and hygiene courses

® Attitude: negative (in-

‘adquate or nQnexistent)

B

® Awgreness. sex-

)\

educatipn, death-and- _
dying, racial-equa_lity
courses

® Attitude: fegative {in-
adequate, afthough

minjyity opposition ex-

. presiéd to sex education
at jr. high level) -

Awagreness: 'charm” and

‘feadership courses;’

minimal awareness

Attitude: negative (i (
adequate)

»

\

4
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Aépendix 3 (continued) |
A

<~ Philadeiphia " Memphis _ Minneapolis . "Los Angeles
What values (st any) shauld ® Consideration for others L] Honesty ‘ . Seif-respgctv . e Honeﬁty
be !earm.d? (through role-playing), '

-

A

although ladting effects.
- considered doubtful

® Seif-respect '

® Common values of
world religions -

. Racidl tolerance
® Minority opinion for.

emphasis on commagn-
ality, not unique
individuality

' . |

@ Respect for propc.rt.ys
@ Self-pride
® Self-awareness -

Appropriate source of the
values involved in-school
‘instruction.

® Peers sharing values

® Teachers {need for care-
ful teacher selection)

® Materials {must be
student-relevant).

L] Group spm on des:ra ‘e

bility of peers sharing

- values (se!f-feve!atton

issue)

® Teachers (gu:dmg role

not imposing values) .

® Materials (must be

student-relevant and
deal with current issues)

@ Teachers
o Materials
o Parents

| @ Students

e Historical figures

® Teachers (since students
too young to reason for
themselves)

® Materialsto asgst
teachers

Seif-actualization vs.
socuhzatmn as primary
gmf of M/E -

® Socidlization primary,
learn social rules

® Socialization primary,

bt both important

® Both, with self-gctualiza-

- tion chronologically - *
- preceding socialtzation
{though opinion divided)

® Both, with self-actualiza- -
tionghronologically pre-
ceding socialization

Eva!u‘g\tén criteria

Lo

® Behavioral change

® Use of values, not simply’
awareness

s

o Both behavrorat change

and intreased under-
‘standing of moral
behavior - : ‘

® Moral r:easoning‘ '
® |mproved moral be-

havior (development of -
. moral reasoning, con-

sideration for others,

moral-behavior skms seen
as taking'years, perhaps
generanons) .

@ Both behavjoral ‘change

* and imereased under-
standing of moral
behavior

.| ® Both behavioral change

“and increased under-
- standing of moral
behavior, with the fatter

29
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. , Appendix 3 (continued) i |
Philadelphia © Memphis © Minneapolis Los Angeles
Relatedness to age-group “.Y-cg,-una'nimous ® Yes (relate tg cory ® Yes, unanimous ® Yes, unanimous

 taught

. temporary figures, -
_ideas), ungnimous

e o

e

" Self-revealing nature of
‘some M/E-refated

e

Acceptab!c

L]

® Opinion divided, al-
«though seen as possible

“Negative {although
several favored self-

e Acceptable, although
negative to forced self-

methodol ogies problem \crevelation L - .. fevelation
' N methodologies) T
- What to avoidi‘n M/E" ® Religion : Self-revelation of values | @ Religion L Religi;in v
o ® Rigid program * '(",“‘_h““g“""p'?‘""" ® Race e
: .. ed) .
® Use of the terms mora/ ® Sex

or ethical in program
title -

® Teaching specific topics
{eg., moral reasoning)

® ‘imposition of values

‘® Family-revelation-
& Seif-revelation

® Values clarification for

immature age groups

)

;. 3
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