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ABSTRACT .

In this study researchers wanted tc¢ discover school
principeis® attitudes about reported increases in the zroportion of
men teaching very voung children. Flementary school jprincipals in

. southern Manitoba were intervieved about their attitudes toward
beginning teachers ipn early childhood (nursery-kindergarten)
educaticn. At the time of writing, about 50 principals bad been

- interevieved concerning their c¢rinicns and attitudes abcut new
teachers, generally, and men in early childhoed edug¢aticn,
specifically. Principuls seenmed less concerned with teachers!
specific skills or training ard mcre concerned wvith teachers!
pecsonal qualities, such as varath, kircdness, love ¢f childrea, and
abiiity %0 create a happy crea*ive atsosphere ir the classrooa. Most
pcincipals seemed to feel icolated from their peers and different
fzos Oor mole radfcal thanp them in *heir practices arnd educational
philosopay. Almost all expressed a wish that more men could be found
who were yur . ified and wiiling tc teack very young children. None
stated that he geander of a person directly det¢rmined vhether or aot
be/she was hi -ed. Pripcipals were quick to point out, hovever, that a
sar had to be unusual to work in early childhegd education, since he
would be contradicting social expectations abcut what men do for
livelihood. (author/RH)

IR RS TESI RIS S LRI R RS AR R LR Rt R AR R R RS RS R R R L EL

* Reproductions supplied by EDRS are the best that can be made *

* frcu the original document. *
FERRAERREERBRRRERBRRERR SR PN KRB % n#t‘*#it#*t*t*ttt*#ﬁ.*t*tt#***tt*#t***t*




ED178172

SN

PS 010949

P P QM P S sy B (L S S S S el o

THi5 DOCUMENT WAS BEEN REPRO-
US DEPARTIMENTOF NRALTH. DUCED EXACTLY AS RFCEIVED FROM

::;.g:::e:&:th::.o.' THE PERSON OR ORGANIZATION ORIGIN-
EDUCATION ATING IT POINTS OF VIEW OR OPINIONS
STATED 0O NOY NECESSARILY REPRE-
SENT OF FICIAL NATIONMAL INSTITUTE OF

EOQUCATION ®O5% T:ON OR POLICY

ATTITUDES OF PRINCIPALS ABOUT EARLY CHILDHOOD TEACHERS

"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

by Kedumw S\"\‘(?\"‘f

Kelvin Seifert and Wendy Lyons

University of Manitoba TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Considerable toncern has developed recently about the apparent oversupply
of beginning :gachére for the public schools, particularly 1# elementary and
early childhood education. While the extent of the problem has sometimes been
exaggerated, it does seem to be a '"real'" one. Estimates of the percentages of
unemployed'and underemployed teachers in Manitoba range from about 15% to 50%,

depending on the method of calculation and on who.is doing the estimating.

* .

Teaching 1s no longer a field for college graduates to fall back on if they
cannot think of anything else to do.

Under these conditions, both students and Faculties of Education should

understand as clearly as possible the wishes and needs of the schools in

offering whatever positions remain. The hiring personnel -- most notably the

1

principals -- have an equalf&nterest in making these needs known to the current
i

graduates who are applying/for the jobs. Some educators and members of the
public, of course, might fisagree'with the staffing needs and job descriptions
expressed by school admiﬂistrators. But all would have to agree that these
needs should at least be made known more easily to potential new members of ;
the teaching profession.

Communication has often been poor, however, between principals arnd edu-
cation graduates applying to the schools for the first time. For various

reasons, the gap has been especially wide for the early childhood grades -

nursery and kindergarten. Principals have tended to be recruited from uppar




elementary grades, or even from aécondary education, and therefore often have
little experience with younger children and only a'vague understanding of the
Job or working with them. At thersane time, teachers of younger child;en have
a tradition of avoidance of the problems of administration, and may therefore
avoid understanding "the system" during their training program, as well as .
after they are on the job. During an interview for a teaching job. such a person
may 1ﬁp1y indifference to adﬁinistration. or even state a dislike for it openly.
Suc; poor communication will hurt both the individuai applicant and the
school doing the hiring, the first may not receive a "fair" hearing at her
interview, and the second may.end up with a less-than-ideal choice on its
staff. Somehow, then, ways must be found to bridge this gap getween the new
recruits to early childhood education and the "old hands" at teaéhing. The

study described below was intended as a step in this direction.

Problem and Method of Study

Elementary school principals in southern Manitoba were interviewed about
their attitudes toward beginning teachers in early childhood (nursery-kindergarten)
education. Very complete responses to several basic questions were sought,
including supporting examples wherever they could be given without violating
the privacy of individuals. At the time of writing, about fifty principals
have been interviewed. About two~third's of these came from metropolitan
W..aipeg, and the remainder from rural and small town schocls within about
one hundred miles of the city. In general, each interview lasted from 30 to 60
minutes, depénding on the gregariousness of the principal.

The queétions used in the interviews are listed in Table 1. The list was
followed rather closely, though flexibly enough %o allow for natural dis-

gressicns., In addition, we chatted with each principal informally after
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finishing the queations, both to explain the nature of the utudf more fdlly,
and to bring out any further of their ideas or feelings that may not have emerged
during ghe "official" questions.

The interviews covered two major areas: opinions and attitudesn about new
teachers generally, and those qbout men in early childhood education specifically.
The latter topic followed uﬁ on recent increases reported in the propottion of
men teaching very young children (Seifert, 1976; Lee, 1973). The effects of
this trend for the profession are still unclear. In part, it seems to be the
result of ahifting sex-role expectations in North American society. But 1ir is
also a factor in creating this change in expectations, at least within the
teaching profession and among parents of yoﬁng children who have mﬁ;e teachers.
In our study, we wanted to learn the principals' attitudes about this social
change. To what extent are principals supporting the entry of men into early
childhood education; to what extent are they indifferent to it; and to what
extent are they reluctant to see it occur? Principals, like other human beings,
may not act upon the attitudes they express in an interview, but iheir self-

reports at least give a good starting poirt for understanding therw,

Results of the Interviews

What, then, did we cdiscover? How do principals feel about early childhood
teachers in general, and about the entry of men into the field in particular?
Let us iook first at their general attitudes.

It was clear that even though prinéipals all had opinions about early
childhood teachers, modt had had very little experience in expressing their
attitudee-in the actual hiring of nursery or kindergarten tesachers. The average
principal that we spoke to had worked for about five years as a principal, but

had only hired about three early childhood teachers during that time. Most of




thése hirings had beasn for kindergarten, rather than nurcory; 8¢vnrni‘:e4
ported nevéf having hired any early childhood teachet at all. One principal
reported hiring "about forty" such teachers over about a ten-yesr pericd, but
this had happened in a West German armed forces school that had experienced
almost complete staff turnover every year. Usually, principals were -speaking

from personai acquaintance with only a few individuals in the field of early

childhood education. A

Teaching as '"Motherhcod"

Their lack of broad contacts with the specialty, however, did not prevent
the principals from having opinions and attitudes about it. Most expressed
pride or contentment with the particular early childhood teachers at their
schools. They seemed, however, not so concerned with the teachers' specific
skills or training, as much as with their general perronal qualities -~ warmth,
kindness, love of chilﬂfen -- and with their ability to create a certain at-
mosphere in class -- a happy, creative place to bta. "

"I like to see smiling children working at the different centres
<'ound the room. Everything is humming and the teacher ‘s the
gu.de and calming influence."

"I'm impressed when I see children responding to the warmth of
the teacher and the room, and therefore feeling free to approach
an adult."

"I feel good when I see that the kindergarten is a calm, relaxed
place -- busy and happy ~- everyonme is doing something and 1s
feeling good about it." _

Often these decriptions sounded suspiciously like stereotyped descriptions
of traditional "motherhood". Few comments were made about specific activities
or goals of the early childhood teacher, even after we probed for them. Nor

were comments made about specific frustrations that the teacher might have felt

in carrying out her job. The ‘atter omission, of course, may have showr a

J
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concern'for the privacy of the staff, and the desire to "put the best foot'

forward" in the interviews. But in conjunction with the rest of their descriptionms,

ignorance of the early childhood teacher's rolf may a109 be part of the cause.
Support for this possibility comes {rom the fact that very few of the

principals had had significant teaching experience in kindergarten or the primary

grades. -Of the fifty principals interviewed, only two had ever taught kihder-

garten for even one year of their careers. These two were notable in making more

specific comments, at least about their ideal early childhood teacher. One, for

example, said all of the following:

"She's got to be in good health."

"Someone who expresses an awareness of the whole child - we can't
teach them anything until they feel good about themselves.'

"She can't worry about herself - she can't be self-conscious.
Some of the things we do in kindergarten you wouldn't tell your
friends."

"The person must know how a child develops and must have the in-
sight and skills necessary to bring a child from point A to
point B."

" A sense of humour."

"H. ve energy to burn."

"You've got to be aware of every child."

"Someone who wants to know about a child's home - what his homelife
is like."

"A guod listener." .
The rest of the principalsmpresumably had learned about young children by visit-
ing other teachers' classroomsa, by talkiﬁg with kindgrgarten teachers, or by
raising children of their own. Some may have learned a lot of these methods,
but probably not as much as by managing their own classroom of young children

for an extended period of time.

The lack of concern for skills and training may also reflect a general
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lack of consemsus in the schools about what young children should accomplish

in class. Kindergarten guides exist in profusion, including some published by
Ehe school divinionu'thelselveo. but they disagree widely in the activities
they suggest, and even more in éﬁeir rationales for the activities. Kinder-
garten.activities. unfortunately, often appear trivial, at least to those -
uniamiliar with young children. Understanding the activities' long-~range
significance often requires trennndoun restructuring of "adult-level" knovludge.

If, for example, a child puts bright blops of paint on his canvas at the
easel, what has been "accomplished"? Learning about "spatial relations"?
Motor co-ordination? Escape from - “i..v classmates? A picture "of" something?
Even highly trained and sensitive teachers of young children cannot answer
these questions easily. Under these conditions, it is not surprising for most
school principalg to confine themselves to generalities.

Often the principals conveyed a feeling of discomfort at the thought of
their getting involved in early childhood classrooms. By the same token, many
implied a feeling of "awe" that their early childhood staff could s'rvive with
young children day after day, and even flourish with them.

"Personally, I couldn't do it. I just don't have the patience.”

"Those people are very special —- to be able to give like that all
~day ... it must be so demanding."

"I think 1t's the most difficult grade to teach."”
"To take the place of a child's mother - that's a lot of trust."

"Those children are gso tiny. Some of them look like babies. How
do they talk to them?"

Repeatedly, these comments resembled general praise of traditional "Motherhood"
rather than "praise of instruction". The early childhood teacher was thought
to require energy, patience, kindness, sensitivity, and the like -- rather as

does a "good" mother. Relatively 1ittle was said about their knowledge of
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curriculum planning from specific goals, varying goals for children uiih videly
varyihg needs, or about skills in managing a largevgtoup of unsocialized in-

dividuals. ‘

Isolation and Feeling "Special

Most principals seehed to fcel isolated from their peers, and yet "different”

from or more radical than them in their practices and educational philosophy.

"I'm more liberal than most of the other prinzipals. I have to be,
otherwise I would not have survived in this school." :

"The other principals are afraid of the system - the superintendent,
the teachers snd the parents. They'll say what you want to hear.”

"I'm more liberal than the others. I read a lot and keep up on the
latest trends."

"I'm a maverick. I've been called a reactionary. 1I've caused a
lot of trouble." -

"Most principals haven't put as much thoughf into these questions
as I have." ’

This combination of feelings seemed to enhance the principéls' interest in being
interviewed. Most welcomed the opportunity and appeared to enjoy themselves
during the a ‘tual meeting. Only one declined the request to be in* :rviewed,
Qaying that ne was ''too busy" just then.

Why the "prophet-like" stance?: Most principals, for one thing, were
physical!ly separated from any true peers -~ i.e. other school principals --
during most of their daily work. The isolation might tempt a principal to be-
lieve that he was the only one who ever had original ideas, or who ever took
them seriously. This attitude might be further reinforced by the nature of the
meetings that the principals did have together, which cﬁey reported tended to
focus on specific business details (eniollment figures.}specific equipment
needs.‘trapsfer of specific children, etc.) rather than on educational

philosophy.
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While principals may be isolated from other principals physically, they

may feel a different kind of isolation from the persons most available to them
in the school building -- mainly teachers and parents. With the parents, their
relationship is mainly one of "professional responsibility", rather than of
true sharing amoug eqﬁals-of equivalent concerns. In generai, parents tend to
be concerned with the welfave of tﬁeir particular child; and the principal, -
with providing optimum service for the community as a whole. There is common
ground between these two attitudes. but also substantial difference.

With his staff of teachers, the principal may fezl more professional
sharing than with parents, but even here it is not reasonable to expect from
teachers a full understanding of or sympathy for his fole as principal. The
psychological gap would be especially large with teachers who have no experiéncé-
with' being a principal themselyes nor any intention to become one. In this

category fall tne majority of early childhood teachers.

More Men Needed

The principals almost all expressed a wish that more men could be found
who are qualiried and willing to teach very young children. This concern
existed whether the principal worked in a high-income area or low, andnwhethet
he worked in the city of Winnipeg or in a rural location.

"Our single parent families number about 40% of our population
here 80 we need more men 48 healthy male models for these kide."

"I would like to have 2 man at every grade leuel."
"A man at the nursery-Kindergarten level would benefit the boys.
We have too many women in the primary grades - it's not healthy
is 1t?" -

Most justified the need for men in early childhood education by pointing to

q
the large and increasing numbers of one-parent families in our province. It

was agssumed that these single parents were nearly all female: therefore more
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male teachers in kindergarten and nursery clascrooms would help to c;lpcnlatc'
for this imbalance.

Principals were quick to point out, however, thn; s man had to be "unusual"
to work in eafly childhood education, since he would be contradicting social
expectations about what men do for livliihood. The feelings that early child-
hood educatirn and young childteq afe "women's work" exists, they said, among
teachera; friends, families, and neighbors -- and in the man himself who enters
the field. Contradicting these expectations may not be difficult to do
occasionally, but doing sc all at once may undermine even the mo;t self-confident
man‘s poise. Therefore a male early childhood teacher must be someone exceptional
-= just to be there.

"A male in early childhood would have to be creative, full of life:
possess principles and strong values and not care what others
thought of him." -

"He'd have to be very sure of himself." '

"These guys are special kinds of people just to be there - to put
up with the outside flack and to have those feelings for young
children."

In spite of these comments, no principal stated that the gender of o person
directly determined whether or not he/she was hired. The criteria, at least
officially for our interviews, was always qualifications and skills. Their
desire to recruit more men into the field only extended, apparently, to com—

parisons of applicants in which "all things are equal" except gender.

"No, I'm not looking for a certain sex; I'm looking for the
qualities I want in & teacher."

"If be's enthusiastic, capable, and available; 1if his qualifications
are as good as the other applicants - 1'd hire him. He has the
advantage of being male." .

A few also said thar they had actively encouraged more male applicants, though

they apparently felt that this "affirmative action" did not inrvolve any corre-

sponding reduction of the rights of female applicants.

0



Most prlnclpalg. however, sinply had had very little experiéﬁce with
mal¢ appllicants. It is therefore hard to judée how much they might live up to
their merit-based intentions in practice. Presumably they would indeed make
some effort to be "fair" to both sexes.. But it is also reaeonablé to suppose
that they are as much creatures of society's sex-role expectations as anyone
else, and that like everyone else'g‘sex—role biases, theirs might obqrate below
full consciousness. .

Would their (presumed) biases, however, result in more men being hired,
or fewer? The answer might depend on whether the particular principal was
more impressed with the applicant's exceptionality ("He must be good just to
be there"), or_his unbeleivability ("Young children are really women's work").
Our interviews did not compare these attitudes carefully, since they were at least
private, and at most unconscious or even non-eiiégent. With few exceptions,
no principal considered himself a significant believer in aﬁy double-standard
of sex roles; but most expressed certainty that "society" held important
biases in this area. A contradiction is lurking here that needs to te explored

further,

Summary and Conclusions

These principgls, then, had several things to say. First, their attitudes
about their nursery-kindergarten staff werZ very supportive, but tended to
suggest a lack of much knowledge of what these teachers actually did, and a
lagk of understanding of the satis[action; that early childhood teaching
provides. Second, the principals seemed to feel that they had unusual inéights
into school teaching and education, and yet also that they 1agked persons to
share their ideas with. Third, they asserted a need for more men to enter

early childhood education, but they admitted that substantial cualtural barriers

may keep this from happening soon.
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The main purpose of this study was to help bridge the communiration gap i
between early childhood teachers and their principals. Hopefully these inter-
view results are a step in that direction. At least two more steps suggest ' 1'.-

themselves as well, one to deepen our knowledge of the principals' attitudes,

and another to study tﬁé éfher group involved in this relationship, namely the
téachers themselves. Consider each briefly.

These interviews of principals' attitudes have only "face validity".
What the principals said here, for public consumption, may not reflect their
behaviour in actual working situgtions. The significance of what they said,
therefore, should be tested further/ using methods of observation othgr than
interviews. Can a way be found, for example, to assess the actual extent of
principals' isolation from peers in some relatively objective way?

The concern about "face validity" also points tb the importance of inter-

-

viewing the early childlood teachers themselves. Since the principals'

_ perceptions were likely affected by their own job role and previous experiences

in it, talking with the teachers themselves might help to put the results of

this study into better perspective. Can teachers of young children say more

about what they do than these principals could? (Hopefully, yes.) Do early
childhood teachers éeel as 1solated,‘and yet "special", as the principals?

Do they feel as interesked in reducing the female bias in early childhood
teaching as these principals did? Answers to questions like these maQ.help

us to understand better any communication gap that exists between principals
and their early childhood staff - and understand how much, in fact, an§ exists

at all.
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Questions Aaked During Interviews

Hrev many early childhood (nuraerywkindergartén) teachers have you hired?

If a teacher {s ¢o be a success with young children, what qualities will
he/nie need?

What do you think the most inpartant prcblens will be for a firat-year
early childhood teacher?

Why would a person choose to go into early chiidhood teaching, rather than v
som: other kind of teaching? -

How much control do vou have in the hiring of new teachers?

Do vou remember any positive or negative incidents involving early ch! 1d-
hood teachers that you care to relate? d - .

When hiring, doegs the fact that an applicant is mnle/fﬂmale affect their
chances of success? -

Can vou suggest any wave of encouraging more men o bhecome involved in
carly childhood education?

v vou think that encouraging men into this field is a good {dea?

Would vou expect any dlfferences {n tlassroom management. activxtivs. ar
appearance between man and women’?

How lon, do vou expect a man to stay :n carly chtldhood educar*.on’
Sametimes teachers and adaministrators report ncomfortable feelings about
owen working in eariy childhood education. Why might this be s0? How can

wi alleviate them?

o you feel that vour responses to these questions are typical of other , -
principals’ responses?

(In addition to the above questions, the principals were {nvited to make

“any owhbor comments that they considered fmportant and relevant.) -

* -‘.‘ .
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