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ABSTRACT '

A project vas) conducted to (1) identify teacher :
competenclies needed for mainstreamimg handicapped students into

regular vocational programs and (2) identify, modify, and/or develop
strategies for developing vocaticnal teacher competencies needed for
rainstreaming. Based on a review of the literature, 123 competency
statements were selected and cgrouped into seven areas; classroom
sanagement, planning, and teaching rethods: coordination of

cooperative vocational educaticn; counseling and husar relations;
curriculum development; assessaent of student progress and analysis.

of student needs; program management; and professiocnal development,

rrom this list a panel of consultants selected sixty-two competencies
vhich were essential but not a part of the regular vocational teacher
education curriculum. Special educaticn teachers, special vocational
education teachers, and vocatiomal teachers vere surveyed iusing an
instrument based on the sixty-twc conpetencies, Survey findings

indicated a high level of agreement bétween vocational teachers and
special education teachers regarding the importance of competencies.

In addition, it was found that special educators perform the -
competencies daily or weekly, whereas the vocational and special
vocational teachers performed the tasks occasionally or never. (A

model program consisting of a set cf competencies, alcng with

rerformance objectives for achieving then, is presented. The survey’ -
questionnaire is appended Y (1LER) _
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OBJECTIVES: " 17 ldentify teacher competencies needed for
© mainstreaming handicapped students ioto
regular vocational programs.
\Q | 1.1 Determine current state of the art. - !
1.2 Identify a common core set of compe-
tencies needed by all vocational eduga~
tors and spec1f1c program areas.

1.3 Determine cmﬂggtencies of -population of
5 vocational edulators.

1.4 Identify training needs.
(‘ _ ;/. : 2.Y ldentify, modify and/or develop strategies
\\_‘ ‘ : for developing vocational teacher competencies
‘ needed for mainstreaming.

N . 2.1 ldentify delivery systems current]y pro~
. -, . vided at pre- and in-service levels.

2.2 Determine de]ivery systemoneeded at in-
service level. :

2.3 Develop mode]-programﬁfor Kentucky .
w . | 2.4 Field teét the model:

i 7 2.5 “Conduct in- service tran nﬂlg fOr 1mp1e» -
' pentation- and dissemination.
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. /BROCEDURES:

CONTRIBUTION TO
EDUCATION:

' . W

This project will be cohcerned with two majbr
areas: 1) identification of competencies needed’

by vocational educators who teach the handicapped

and 2) strategies for developing these competencies.
A thorough review of -the literature will be con-
ducted to determine the state-of-the-art. Identified
competencies will be prioritized by a panel of con-
sultants and a self evaluation conducted to deter-
mine the training needs. "A survéy of existing
delivery systems will be conducted and after the
trainin? needs” are identified, a model program will
be developed. Three seminars will be conducted

for dissemination purposes.

<

Vocational teachers are now finding, and will
continue to ?72d, that handicapped students will
be enrolled in their programs. This s as it
should be, however, these same teachers need to
develop the teacher competencies which will enable
them to effectively deal with the special needs

of the handigapped students. Thus far, special
methods have not been included in votational teacher
preparation or in-servicéeducational programs.
This proposed project fis -intended to identify the
essential competencieq and/to determine the most
apprepriate deliv m.

/
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/ DEVELOPING TEACHER COMPETENCIES IN WORKING
{
WITH HANDICAPPED STUDENTS

[ 3

/

It is common for most papers, reports or articles on education for

<®

the handicapped to begin by noting that education for all has long been an
American goal but, in fact, has not always 1nc1uded all individuals. The
discrepancies between such stated goals and what(gctually exists is not
new ; however, the amount of current interest to reduce.the discre;an.y is.

As a result of the civil Fights movenent of the 1950's and 6035 and
the Civil ngH{; Act of 1964, equal opportunity in education has become
a national concern, This concern hag resu]fed in additional 1egis1at10n'
'and litigation to insure that‘%qua1 opportunity in education inc]JHEs the
disadvantaged and.ﬁandicapped person. '

Passage of Public Law 94-142 made the right of the handicapped.to have
‘avaitable to them a free, appropriate public education, a natfon-wide,
unambiguous declaration. This was'furthgrléupported and extended by regula-
tions implementing Seéfion 504 of the Rehabilitation Act of 1973, which re-

qdireg.that institutional recipients of federélinnancfél assistance for

education shall provide a free, appropriate public education to each dua]ified

'handicapped person, regardless of the nature or severity of the person's

handicap. In order to further: insure that all educational programs are avail-
able including vocational education, Public Law 94-482--the Educational
Nnendment of 1976--provided votatiohal education monies for special neéﬁs
programming. In this}Act, allocation was'ihcreased from twenty-five percent

. N _
to thirty percent. Therefore, we see a continuing emphasis in both laws,




. R T k-
PL. 94-142 and PL. 94-482, upon the need to provide educational programs | R
which will enable each and eve}y handicapped person tollearn. sarn and
contribute to society. o . )

The education of “students w1tb special needs has been:a concern of A}

vocational educators; as well as special educators. However.,un¢11 réceht
times, many vocatiohal educators Have held to Eﬁg dictum which was inherent .i'
in the Smith-Hu;%es Act that vocational educat406 should serve only those
 who could profit from it and they interpreted this phrase to mean that
specié] needs learners should be excluded wheneverr"mOre able"'students
coﬁld be found. Nevertheless, vocational education has aiways served a
' h%gh'proportion of the students who did not do well in college pﬁepqratory}'
programs, There has been a gradual acceptance that vocational programs mdst
educaté the handicapped, As career education programs are 1n9ta11€g, the
g gf}ted are also {ncreasingly enrplling. This rénge of students pbviously
| requires an increased range of teacher competendies and may enéii] revised |
teacher education programs. |
Because of thé.previously mentioned legisiation, special educators
and vocational educators have found that they must develop and implement
educational.programs which will maximize the potential for student placement <
in the world of wérk. With similar, or the same, general educational goals--
that of providing training for each handicapped person which will make him/
her less dependent upon society~-there is a need to.develop teacher competen-
cies which will allow both groups of educatgrs to do a better job. There;
fore; it s importagt that essential teacher competencies be identified.
There are a number of indications that vocational and special educators
who are qualified in one, but not the other of these two fields, are

! S
seems unlikely that many teachers will spend the time, money and effort

\teaching in situations where both types of competencies are needed. It

“
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required to achieve £l qua]ifications in eacH field. Furthermore, most

certification/endornsement structures seem to assume that 1t\is better to have

. ' - 3 _
a teacher who is completely qualified in one field and completely unqualified

in another than it is to have certifications basgd on achievement of most
qualifications for both fields. i
As increqsfng numbers.kf handicapped persons enter vocational programs,
teachers are faced with the very real prohbléms of determining how best to
.. meet their indiyidual needs.. |
This project was designed to meet the following goals and objectives:
11 Idgntify teaéher competencies needed fof mainstreaming handicapped
sthents into regular vocational programs. | |
1.1 Determine current state of the art..
1.1.1 Condwct thorough search of the literature and
deveiop-d report ot ‘the findings regarding

teacher competencies needed for handicapped
learners. jy

'
1

. . M//
1.1.2 Prepare Report of Progiigszﬁﬁd identify teachers,

who are currently in charge of on-going programs.
Y 1.2 Identify a common core set of competencies needed by }11
vocational educators and specific program-areas.
1.2.1 From literature search, develop prelihinary‘survey
instrument to determinescommon core cdnpetencfes.

1.2.2 Submit survey instrument to a panel of experts

Re .
' : for advice and revision.
1.2.3 Field to%t‘i&strument with\Univeréity,pérsonnel
and practitioners in the publi hools.
v/ 1.2.4 Revise and prepare final instrlmonq. o

A
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1.2.5 Conduct survqy of the vocational teachers and

special education teachers working I‘ith vdrational

T - students with handjdapping corfditions.. RS "
1.2.6 Conduct an analysis o petencies a{ perceived '
\ "' - by teachers as needed in tion to identified
jq \ competencies. - .
1.2.7 Pri\ori_ties competencies in re\"at‘: to training ' -
needs for vocational teachers. N N
1.2.8 Submit priorities list to panel of cﬁnsu | X
- '- T W -~
to review and assist in determining a;)&ropri e- .o
' - ness of competencies. | \\\ _- N | v
1%.3 Determiné competencies of population of vocatiohéT\edhcators.
1.3.1‘ From Epg above list, develop a self—éva]uat}on form.
1.3.2 Admir;"fster instrument to specfal vpcational teachers -
to detéfmine comp*tenéies they posggss.
.

1.3.3 Compile data and'prepare reporf?§\ R

1.4 lIdentify training needs.

priority training needs.,
" . : J . . : ’ .
2. Identify, modifyv and/or develap straregies far developing vocational
teacher competencies needed for mainstreaming.

2.1.1 Conduct a survey of educational institutions providing
v

programs for exceptional children and vaocationai education.

\

2.1.2 ldentify in-service programs and persons involved which. -
v \ . ‘ . -
* have heen conducted far spocial vocational education in the

) {rﬁd/ . past threg vears.

{0
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2.1.3 Survey literature to detcrm‘lne deHvery
systems utilized in ot" states
2.2 Determine delivery system needed at fn-service level,
2.2.1 ldentify types of delivery systems needed for
‘ ~ pre-service and in-service.
| 2.3 Develop model program for Kentucky.
2.3.1. Develop model program for Kentucky.>
2.3.2 Review model with panel of consultants, personnel
in vocationa cation and special education, and
State }fjd of Education' s Division of Certificaﬁon

2.4 F1e1d‘;a¢f the model.

ﬁgi)?‘ Revise and finalize mode] ustng multi-media materials

(’ " currently available,. ‘
’:gi’jpj? 2.5 Conduct in-service training for 1mp1ementat10n and d1ssem1nation.
%
,ﬁff ) ‘ 2.5.1 _Identify in-service |'tes.

2.5.2 Select participants to attend workshops.
2.5.3 Hold two-day workshops.

2.5.4 Conduct evaluation of model program.

11



- ‘ N LU L AR TR TR R NN 55 2R TR ST B LRV EL A Y N BN AT LT - L IR S . Tvsalt

. LA ; : [ A e AL S FAREIN 50

0 oo o Y BT S O i U PRI R R
: 6 ’ . " e L [ W ) . W =

. . RERLN . B . .
. - . .o
. ) .
-
.

W
- r . //'
Y
DEFINITION OF TERMS » ., '

»

P

Procedural Safequards. - Specific procedures designed by law to protect

the rights of children and parents. These §afeguards include:
Due process - The right of the parent and child to be fully
informed and included in decision-making at all Qteps in g
1dent1ficat16n,-ch1Td eva1uat16n, planning, programﬁ1n§,5;nd‘

program evaluation.

Nondiscrimination - The assurance that special education place-

ment will not be proyided on the basis pf biased or-d1str1m1natory
information. > - ’ |
Least ~':e_sﬁt,v:ﬁ__cAt_i_v_e_ environment - A wide number ‘of ‘options favoring
the educationai environment which is c}?éest to general education

placement.

-

Native language - The Tanguage spoken in the home-. J
QQﬂfiﬁﬁﬂﬁiéliEX - The fight of bafénts and ;hi]dren td have access
to and coptro] of all educafiona1‘reco;as, relative ;va1uat10n data,
and assurance that any Tnformation contained in schoal records will

not be released without the permission of the parent.

. 94-142 - The Education fOr‘All"Handicanped Chi]dren Act

P L. 94-482 - The qucation Amendments of 1976 to revise the Vocationa]

. Education Act of 1963. :

Special Education - Education and related services 99§jgned to meet the

unique needs of handicapped children.

~and activities éésigned to meet the unigue needs of handicapped and

disadvantaged students. | [2

N
-
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DEVELOPING TEACHER COMPETENCIES IN .
WORKING WITH HANUICAPPED STUDENTS: |
. STATE OF THE ART REPORT
| | At this pofnt,hneﬁcher«vocatlpnal education nar‘special education has
.#c1earfy def%ned~the parametehs of ics ro1e*+ﬁ educatiqn'of handfcapped ; "
stadehts or 1&ent1f1ed points <of aaer\apping responsihi]ity (Neisenstein,
= 1977) ' Vbcalional educators as a group seem“to suffer from a lack of
un!grﬁt%kding about needs, wants, and ab111t1es of spec1a1 needs students. \ |

and. nce¢ ﬁo be more cegnizant of the differences between and among special

Rf;tional needs learners (Meers, 1977). Increasing awareness of this .

S'Jt::ﬁfhaé resulted in workshops and 1nserv1ce pﬁograms for those currently

.4d}to teach the disadvantaged and hand1capped in vocationa]/technica]

N %

. . \”Q‘t
gog § schoois and programs. Areas in need of improvement in the vocational

educat1on of the disadvantaged and kandicapped are being increasingly
identified.and dealt with. These include the need for more 1nd1vidua]ized
and small group study, better vocattonal counseling and guidance, better
coordination of teaching ac%ﬁ?ities and occupational needs,\strcnger
relafionships between general educational subjects and the vocational needs
of‘studenfs, and better teachfng techniques and methods (Altfest, 1975).
Because of the prev10us]y mentioned 1eg1s]at10n, special educators and
vocat10na1 edUCators alike have recognized that they must deve]op and
implement educational programs 1n these and similar ‘areas. |

-+he "special" quality of special education is being recognizedyas
the body of knowledge, -skills, and attitudes which are used in the edu-

cation and training of exceptional school children (Reynd]ds, 1973). New A

13 \



trends in the areas of spec al teacher .education r'ecoérﬂ‘uﬁ and_‘rh_\s‘pond to
-%ndividuaﬂsm and mainstreaming as mandated by the Taws.l Accc;;'ding td ‘
researchers, &pecial ‘education personnel are ‘being trained for;'a'chang_ing
role. Boundary lines hetween special equcation are overlapping with other
teri«itories‘ such as "reméd1a1" ;md "q1sadvantaged" pr:ogt;'ams with the fo‘\-}oww ~.
- ing implications: a reduction in the number of different kinds of special
educhtw*ertificétes, more individualized responsibility by special edu- -
fators to document their own competencies and perf?nnances, and more actfvgl
participa{;on in expanding orogramslof continuin@ education as a means of
enhancing professional development aﬁd performance (Reynolds, 1973).
Legislation in this area, then, is concerned with serving specfal needs
learners and preparinﬁ special needs personnel for integration of the

handicapped into reqular vocational education programs .

THE IMPETUS FOR CHANGE
SPECIAL AND VOCATIONAL EDUCATORS AND THE 1EP

The truly effective key to compliance with the Education for All
Handicapned Children Act is an understanding and implementation of ﬁhe
individualized education program (1EP) required for every handicapped
child. This réquires much of special and vocational educators alike.

The [EP s a written statement which describes the educational
oﬁ&ectivés for each handicapped student and the services tb he provided
to that student. The elements of the plan are statements of pfesent edu-
cational performance, annual goals, short-term ohjectives, conditions under
which services will be delivered, and evaluatiod criteria.

The term ”individua1iied education program” itself conveys important

concepts that need to be specified. First, "individualized" means that the

o | . | 14
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1EP must be addressed to the educational needs of a single child rather

than a class or group of children., Second, “educat1on“ means that the IEP
{s limited to those elements of the child's education that are more specifi-
cally sbecia] education and relatgd services as defined by the Act. Thiré,
"program" means that the IEP is a'Statemeht of what will actually be pro-
vided to the child, as distinct from a plan which provides guiééTine; from .
thch a program must subsequently be devé]oped (Weintraub, 1977).

Teacher involvement in the development of the IEP is intended fo
re]ievé’fhe problem of allowing teachers who have major responsibility for
program delivery io have only éﬁminor voice in the educational planning
and placemenﬁ_decisions_of“handﬁtépped students (Weintraub, 1977)., Full,
active teacher involvement has the advantage of establishing a common
basis for understanding along with‘the child's parents. In the past,
teachers have been left in the position of guessing what was told to

parents by psychologists or administrators. The teacher is the front-line

_person and must, in the end, deal with communication problems. It is far

more efficient and effective for the teacher to interpret the educational

-program directly through full involvement in the development of the IEP

from the start (Weintraub, 1977).
Understanding of the handicapped child's Tearning needs is only
the start of competencies that are required of teachers as they assist 1n
planning and 1mp1ement1ng the IEP. Fu]l participation demands full com-
petency. As defined by the law, special education is:
L specially designed instruction, at no cost to parents
~ or guardians, to meet the unique needs of a handicapped
child, including classroom instruction, instruction in
physical education, home instruction, and instruction 1n
hospitals and institutions.'
Since special education is special and involves only instruction which is-

specially designed and directed to meet the unidue needs of a handicapped

15,
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child, for many children, special education will not be -the totality of

their education (Weintraub, 1977).
This is where vocational education must come intq the‘icture and

provide teachers as well as facilities specially geared toward meeting the

needs of handicapped students. Only experience will finally determine what ‘

_".l.. . ‘5

is or is not appropriate fnstruction for handicapped students in the special :

vocational needs c]assroom,‘bht development of teacher competencies for
working with the handicapped student is essential to any success that may

be achieved. 5

THE HANDICAPPED LEARNER
DEFINITION OF TERMS
Handicapped students are entitled to a free appropriate public
education. The question now afises as .to the definition of a handicapping
condition. Public Law 94-142 defines handicapped children as: '

" . . those children evaluated . . . as being mentally °
retarded, hard of hearing, deaf, speech impaired, visually
handicapped, seriously emotionally disturbed, orthopedically
impaired, other health impaired, deaf-blind, multi-

, handicapped, or as having specific learning disabilities, who

( because of those impairments need special education and

‘ related services."

IncTuded herein for the purpose of clarity are brief descriptions.of these
terms (Franken, 1977; PL. 94-142; Universjty of Nebraska, 1978). In the
actual school situation, handicapped pupils are generally formally iden-
tified by child study teams in the local educational agency. The terms
"special needs students"” ana "handicapped studeﬁts” are used interchangeably

since special needs implies the existence of a handicap in school, whether

due to disability or disadvantagement. '

MENTALLY RETARDED. Individuals scoring two or more standard
" deviations below the mean in intelligence tests and showing

from mild to profound deficits in adaptive behavior, partic-

ularly in vocational performance and social responsibility.

16
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Inctuded among those defined as mentally retarded are a wide ¢

f,variety of individuals encompassing a vast range of etiology
~.and manifestatfons. Over 200 causes have been identified.

DEAF. Individuals with a hearing 1mpa1rment evaluated w1th_
a corrective device, which is so severe that the child's
hearing 1s nonfunctional for the purpose of.educational
performance.«

HARD OF HEARING. Individuals with a hearing impairment,
evaluated with a corrective device, which adversely affects

“the child'sseducational performance, but which is not included .

under the definmition of "deal." (Each professional field e

involved in the study of hearing impairment classifies

according to it's particular specialization and purposes.)

SPEECH IMPAIRED. Individuals with a language impairment such
as impaired articulation, stuttering, voice impairment, or a
receptive or expressive verbal language impairment, evalu-
ated with a corrective device, which adversely affects the
child's educational performance.

VISUALLY HANDICAPPED. Individuals with a visual impairment,
evaluated with a corrective device, which adversely affects '
the child's educational p rfonnance, and includes both partially
sighted and blind th]drea The general criterion for
functional blindness is the 1nab111ty of the ch11d to read
newspr1nt

SERIOU EMOTIONALLY DISTURBED. A student with a/ecndft*Jﬁ
exhibiting one or more of the following characteristics over
a long period of time to a marked degree:

an inability to learn which’cannot be explained by intellectual,
sensory, or health factors;

an inability to build or maintairn’ satisfactory interpersonal ,
relationships with peers and teachers; .

inappropriate types of behavior or feelings under normal

circumstances;’
a general pervasive mood of unhappiness or depression or a
tendency to develop physical symptoms of illness. i

This term does not include socially maladjusted children who
are not emotionally disturbed.

ORTHOPEDICALLY IMPAIRED. Individuals with a severe skeletal
impairment, evaluated with a corrective device, which adversely:
affects a child's educational perfonnance The term includes
impairments caused by congenital anoma y,.d1sease, or accident.

OTHER HEALTH IMPAIRED. An individual with limited strength,
vitality, or alertness due to chronic®or acute health problems
such as a heart cond1t1on, tuberculosis, rheumatic fever,
nephr1t1s, asthma, sickle cell anemia, hemophi]ia, epilepsy,

. Tead poisoning, leukemia, diabetes or any illness,

17
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SPECIFIC LEARNING DISABILITY., A disorder fn oﬁg or mora of
the basic psychological processes involved in understanding

or in using language, spoken or written, which may manifest ‘»/‘?j;

jtself in an imperfect ability to listen, think, speak, read,
write, spell, or to'do mathematical ca1cu1%t10n;, The term
includes such conditions as perceptual handicaps, brain

injury, minimal brain disfunction, dyslexia, and develop-
menta] aphasia. The term does not inciude children who have
learning problems which are primarily the result of visual,
hearing, or motor handicaps' of menta) retardation, or of
environmental, cultural or economic disadvantage. R

.CHARACTERISTIQ§/OF“3REQIAL VOCATYQNAL EDUCATION PROGRAwS E \
A review of the 1iterature concerning existing teachef.prqbaritidnv
programé reveals a basic striviné'among teacher educators to c{afify the
relationship between manpower needs ahd(%he realistic rales which teachers
are asked tefill. The functioniné in different personnel ro]és that is-
g\) required of vo;ationa] teachers in a nminséreaming situation demands that
speci%icvcanpeténcies be deVe1oped to fulfill é‘?h of these roles.
_ Participation of téams of vocational and épeé.\ﬂ educaQ/bn teacher
educators in two nétioqij workshops at the Un1vers}ty of I1linois and a
- third at the Universityuof Kentucky has reflected a readiness for action
planning in the area of vocétjonal-programming for special needs stu@ents.'
The body of 1nfonn;tfon which exists in this area is small and is curréntly
in a deve]opmenta]istage. One ‘response to this situation has been to try
to bring together those kinds.of ideas and sources of informétion that héve
been reported as helpful to others in their planning and development thus
far (Albright, 1977).
To fulfill this objectiyé, two national workshops held at the Unﬁ— '\
versity of I1linois resulted in the publication of a handbogk 1dént1fy1ng '
twenty-five diverse, yef v%ab]e, approaches to pkeparing teachers of

. . . ,
special needs students (Albright, 1977). There have been an increasing 8

number of research efforts tp trace the derivation and validation of .a set:

[ 8
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of tﬁaiﬁfng &ctfv1t1es for,special eduéators engaged in pre- and in-service
training of vocational and specidl educators (Mirkin, 1976). ' An effort .
sponsored by the IlHnois State Office of~Educat10n resulted in a document
which describes mqny-of the existing univgrs1ty level special and voca-
tiona1'teachfé‘preparation'prog;ams aS well as7synopses of sdme competency
identification studies that have been pub1ished 1n the area of vocational
teacher educ&tjoh (Abbas, 1976). In 1975, the Nationa) Associa;\on of
Vocational Education Special Needs Personnel conducted a survey tb'provide
a sampling of successfu]'vocaiionél special needs programs ﬁhroughout{the
country and to make available to edhcators examples of vocatiohal programs
that méet the neeaé'of disadvaqtageq and handicapped students in.schools.
The study resulted in a‘listing of One Hundred Succes§fu1 Vocational Speciai

- free)

Needs Programs with a synopsis of gach; R
At the present time, cooperative programs involving special and

vo‘cational educators are extremgly rare although the curren® educa}ional
c]imaté seemsito favor cooperation between the two fields in dgzeloping
viablekprograms for serving the‘hahdicapped. It has been speculated that
the épecial class br clinical teachfng model in which most special educators
have heen trained is Q9t part1cu1ar1y relevant to the problem solving and
decision-making act1v1t1es needed to serve the hand1capped student today
(Mirkf%, 1976). Vocational educators are 1ncreasing1y~tra1n1ng their own
students to work with thé héqdicapped while speqiél educators aitempt to.
train théir students to deliver pre-vocationa] skills to the. handicapped

through sheltered warkshop experiences and part ~timg cooperative programs

(Albrights 1977) -

“

In the area of teacher certification vocational teachers for special

needs classes currently must meet requirements for state certification in
!

L9



:>" * TEACHER COMPETENCIES WHICH HAVE BEEN IDENTIFIED AS ESSENTIAL -

14
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the vocational area to be serQEd (Alabama State Department of Education,

1975). Since passagé of thé Vocational Amendments of 1968, a few states

have Adopted certification standards which require certain competéncieS

fér personnel who provide vocational programming for special needs le@rhgrﬁ.
Special educators qt»the secondary level have long beeh free‘to tgach‘in"
pre~voqat10na1 and work-study programs without any certification requifements
other than basic special education requirements other thah basic special
education requirements. Simi]ar]y, vocational educators have been re]dtive]y"
free to teach special needs students of any type without specific preparation
(Albright, 1977). It appears that at this time a leadership void exists

in certification stg‘hards which allows teachers with varying degrees of
competency to fill similar roles.

As boundary 1ine§ between special and voc&tibnal'educatioh overlap
witr:other territories we Qi]] probab]y see & reduction in the number of
different kinds of special education certificates, more active participa- -
tion in expanding programs of continuing educatior as a means of enhancing:

professional development and performance, and, perhaps most important of

all, more 1nd1v1dua11zed responsibility by sqgcia] and vocational educators

" to document their own competencies and performances (Reynolds, 1973).

|

FOR SPECIAL VOCATIONAL EDUCATION TEACHERS

The process of providing the handicapped with marketable occupa-
tional skills has to the present time been 1afge1y neglected and‘misuhder~
stood by membe;s of the_educ&tiona] community. Teacher educators must
take an active role in identifying teacher competencies needed in working
with the handicapped and educatin; their students so that these competencies

L}

are developed before new teachers are certified. !
« | 20
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Nit.h.this in mind sevéral model programs identifying and assessing
teacher competencfes can be identified from the Titgrature. Thes; form a
starting point for the development of a 1ist-of competahcies needed by
épgcial and vocational educators warking with handicapped learners.

\ In an appraisal of competency based teacher education p?ograms,

. H. é.‘Broudy pbints out that the affective domain cannot always be measured .
by behaviors and vocationa].teacher education must be aware of this when -
cbnsidering'the application of competency based teacher education-to ﬁheir
program (Broudy, 1975) |

Ih a paper related to teacher competencies in working Qith EMR

students, Bitter stresses the simi]arity_in educational needs af ail ‘do]es—

cents and. the need to place the emphasis on learning how to 1earn,and;th1nk,
. rather than what to know and remegper. Competenciés of teachers suggested
in the study 1nc1ude resourcefulness in providing learning experiences
rather than emphasis on teéching.methods and the capability to 1dehtify and
undefstand the needs of the individual student. It is suggested that
educational programming should emphasize the puksuit of 1nd1v1dua1:and
group interests by students throdgh activities and experiences. )gurther,
teacher training programs can faéklitate this approach by deve1obing teacher
resourcefulness and the.guipance and communication skills necessary for. |
facilitation of learning (Bitter, 1971).

Blackwell, in a study investigating the attitudes, characteristics,'
and personalities of 70 teachers of trainab}e_menta11y retarded students,
indicates 28 specific teach{r behavioral cqgmpetencies and concurs with

Y

Bitter in many areas7~-Emphasis is placed on the ability of the teacher

to build a feeling of personal worth in the student (Blackwell, 1972).

<1



~ clusters, for tra1n1ng secondary special educators. Competencies covered

LY ‘ - "y \_.\__'_..: -
The Habtlitation Personnel Training Project has designed and created '

- . a sequence of 29 compétency based 1nstruct10na1 modu]es. arranged in sevoﬁ/

N\~

in the modules fall into four broad areas: 1) identif1c§$&pn of student-
needs, 2) specification of the habilitation program suitable for each

student, 3) implementation of the suitable habilitation program, and -

4) evaluation of the habilitation program.

A more extensive classification system of teacher competencies which : .
classifies objectives and related materials within competency categories
for teachers was published by Dodl and the Florida Departmént of Education
in 1972. It is compgked of seven genéral categories with from five to |

ght subcategories each. The general categories are: 1) assessing and
evaluating student behavior, 2) planning instruction, 3) conducting and *
imp]émenting instruction, 4) performing adminiétrative duties, 5) communicating
and interacting, 6) developing personal skills, and 7) developing the pupil
self. )

In a teacher preparation model for interrelated areas in specjal
education, the Qoals of teasgher education are stated by defining similar
competency areas to those defined by Dodl. These are refernpd to as "Major
Tasks." A set‘o% sub-objectives, or "enablers" lead the teacher toward the
satisfactory performance of a behavioral objective* (Schwartz, 1971).

Competencies identified by the vocational education faculty at |
Wayne State University as needed by the pre-service teacher for teaching
in the areas of vocational pducation also correspond to the seven general
categérieiqéutlined by Dod{% Also included ére'perfonnance objective§
122 courses to be used in the acquisition of these competencies in subject

v .
matter and methods areas of vocational education. Although no specific

reference tﬁ‘the handicapped learner is made, the same competencies are

-

‘ 2
) . . \
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applicable.(Cook, 1972). e | \
| Cotrell and others developed a 1list of 390 cémpetencies for vocational
education teachers uSina#;ntrospection and interview fechniques. Competencies
were identified.for ten areas, seven of which correspond to Dodl's. In
addition these include competencies in the areas of school/community relations,
vocational student organizations.and professional role development. Also
included are criteria for the performance of each of the Competencfes (Cot;ell,
et al, 1972). :

Another pre-service occupational program deve]opedAby the 111inois
State University, Normatl, Illinoig, uses a module-based approach -for delivering
competéncies to vocational educators. Each self-instructional module includes
a tape, filmstrip and script which cover performance oneclives, enabling N
behaViors, pre-assessment, learning activities and evaluation. " The student's
work may be'submitted for evaluation by the teacher at any point 1n_the course
(Hackett, '1974). \

Harris developed a mode{ far competency specification that is appropriaté\ﬁ
for both pré—servfce and in-service preparation of leadership pgrsonnel. Combe-
tencies are specified and a model for aésessing competencies was developed. One
half of the study is composed of an appendix providing critical competencies
with rationale statement and performance examples (Harris, 1975).

An attempt to identify competencies important to vocationa] education

teachers of the disadvantaged and handicapped was conducted in Virginia in

T1975. Those competencies ranked as Mmost 1hportant by 108 vocational

education personnel included knowledge of the characteristics of handicapping
conditions, identification and use of diagnostic techniques, interest in |
the handicapped population being worked with, knowledge of apbropriﬁte
teachjng methods, identification and evaluation of progress, management of

dikcip]?ﬁe probliems, ébility to relate to people regard]éss of discriminative

27



characteristics and practical experiences with handiéapped persons (Sheppard, :_
1975).

b

: . f
Recurrent in the efforts of each of the qgudies reviewed is an attempt
to identify competencies referred to by Stodden and others as “{ipterpersonal
competencies." These include the factors of human interaction,

"the process of implication and inference that occurs non-

verbally within and around the deliberate verbal exghange .
of information. While it is more subtle than the exchange .
of verbal information, it is no less powerful with respect ‘ :
to the outcomes of learning for it defines the relationship | .
context of the learning environment." ' 2

Thu%,fan attempt is made to include competencies 1p the affective domain r «
in addition to those in the cognitive and psychomotor dbmains. |

This is evident in each of the eight "unique teacher competencies"
identified by the University of Nebraska for special vocational needs _
teachers.

1. The ability to recognize special instructienal problems
associated with different rates of development.

2. Ability to 1dent1fy educational and behavioral qoa]s in
terms of student's handicap.- -

3. Adaptation of the physical and instructional environment
for specific children about the sensory, physical, emo-
tional, and social states in the light of information
gained frdm teachers, physicians and non-instructional
consultants.

»

AbiTity to aid students in defining goalis and objectives

4.
that are achievable in terms of his special limitations.
5. Ability to assist students in understanding his/her

limitations.

6. Referral of special needs sfudents to qualified personnel \
agencies and/or provision of appropriate occupational and //
educational 1nformation /

. Referral of special needs students to qualified agencies

and/or provision of assistance with personal, social, or
scholastic problems.

8. Ability to aid parents of special needs Students in defining
realistic goals for their children.

<4
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’
Teacher educators in vocational and special education alike must

realize the impact of these trends and apply them té their own personal

preparation programs in order to insure teacher cj@petenéy in their dreas,
|
|

I
|

I
|
|

-
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METHODOLOGY AND DESIGN T

.

This project was concerned with two major areas: 1) Identification of
competenc1es needed by vocational educators who.ceech the handicapped and
2) strateg1es for developing these competencies Tne 1n1t1e1 phase‘of the
project entei]ed a critical review of the 1iterature 1n order to deteneine
the current s;;te of the art and to detennine competencies identified pre-
viously. The‘]iterature‘EeAreh\revealed a number of‘stpdies in which a
common core of competencies were {aent1f1ed and va]idatedlus1ng various

: \
groups of educators. -

Tne number of competencies identified in tng\ebovement1oned sﬁudie:\
ranged from seven to approximately 165.. As the'Var\OUS research reports §
were reviewed, each competency statement 1dent1fiedfby the.researcheré'
was written on a card ‘in order to later sort the Z:bpetency statements and
to eliminate duplication: After reviewing a11/}9 tified competency state-
ments, 123 competency stacements,yerg\EeS%cEggfby the project staff. These‘ )

statements were viewed to be eparate and distinct cunpetencies needed by

L

_vocationg} teachers who are to work w1th the . handicapped.

The competency statements were then grouped under-seven major heedings
1) Classroom management, planning and teaching me thods ¢
2) Cooraination of cooperative vocational education

3)' pounse1ing anq human relations

4) Curriculum development

5) Assessment of student progress and analysis of student needs

6) Program management
7) Professional development
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In order to determine the accuracy and ﬁPDVOpr1afohnssioff£H§ {dentified

competencies. A pane] of consultants was formed to review the compctencios

and to assist in the development of the questionna1re ‘which would 1gter be
administered to three groups of educators in the Commonwealth of Kentucky.

In order ‘to bridge the gap beiween special éducatidn and vpcational
education personnel, it was considéred essential that these groups of
professionals be rebresented on the bane] of consu]tdnt;.. Furthermore,
the successful completion of the project was also dependent upon the involve-
ment of brofessionals in the Bureau of Vocational Education and Bureau of

Education for the'Handicapped. The panel, therefore, had representatives .
+ : :

“from the Bureaus, special educators, schoo! administrators who have had

extensive experience with handicapped‘students, and vocatiqng} teachers who
have had résponsibi1ity for working with handicapped persons.
The panel reviewed the long 1ist of competenciest The primary purpose

of this review was to determine which of the fdentified competencies were

essential to teathers of handicapped youth and adults. One additiona] question

was asked regarding each competency, "Is this competency a part of a regular
Vocationa1\1eacher education program?”" The primary concern was to detérmine
essential competencies butvnotlto dup1iéate those already incorporated into
existing certification programs.

Us1ng the above gu1de11nes, the panel thh\n selected 62 competencies which

were deemed to be essential but not a part of the regular vocational teacher

education curriculum. A questionnaire was then developed using the 62
competencies, A "Likert" like scale was uti}1zed,to determine the importance,

'and frequency of perforimance for each cpmpetency. The identified competencies

were grouped under the seven major areas of concern mentioned previously.
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In order to bridge the gap between speciaI\éducation and vdcdtional
education personnel, it was -considered essént1a1 that these groups of
professionals be represented on the panei of consultants. 'Furthennore;
the successful completion of the p?oject was also dependent upon the involve-
ment of profeésiona]s in the Bureau of Vocational Eduéation»and Bureau of
Education for the Handicapped. The panei, thekefore, had representatives
from the Bureaus, special eduéators. school adminfﬁtrators who have had
ex;ensive experiente with handjcapped students, and vocational teaghers who
have had responsibility for working‘with handicapping persons.

The panel reviewed the long list of“cohpetehcies. The primary purpose
of this review was to determine which of the 1dent1fied compe?encies were
essential to teachers of handicapped youth and adults. One additional question
was asked regarding each competency, "Is this gompetency a part of a requ]ar-
vocational teacher education program?" The primary concern was ‘to determine

i
essential competencies but not to duplicate those already incorporated into %

existing certification programs. ) : '

Using the Bbove guidelines, the panel then selected 62 competeﬁciés which .
were deemed té be essential but not a part of the regular vocational teacher
education curriculum. A questionnaire was then developed using ghe 62
competencies. A "Likert" like scale was utilized to detsrmine the fmpbrtance,
_énd frequency of berfonnance for each competency. The identified competencies
were grouped under the seven major area§ of toncern mentioned previously.

This.instrument was then field tested with University Personnel in the

Sbecia] Education and Vocational Education departments of several universities,

of the state. Practitioners in the public schools were a]so'int1uded in the

field tést. The primary purpose of the field test was to determine the
appropriateness of the instrument as well as the reaction each individual

‘might have to the individual competency statements.
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The comments .and recommendationy which were mdo‘by' the fleld test | * V'\
’barticipants were utilized in revising the instrument. .In developing the\ ‘C

final instrument, it was determined tﬁ&t-édéh responduntiéhoﬁid 1nd1§ate
how important the competency was, to estimate the frequency of performance,
1.3.: daily, weekly, monthly, etc. and to indicate their confidence»iéQ;l
in terms of' their ability to meet the specified campetency. Of particular
importance to this study was the confidence 1g9e1_of vocational teachers
who may or @gy;npt have worked with handicapped youth and adults, but who

may have these individuals in their classrooms and‘laboratory in the future.

SAMPLE SIZE AND SAMPLE SELECTION

Three groups of teachers were included in this study; special educa-
tion teachers, special vocational education ‘teachers, and VOcétiona1 teachers.,
In order to get as representative sample as possjb1e a random sample of all
. identifiable teachers, in each of the groups, was selected from the fourteen
~ vocational regions of the state, \ |
The questionnaﬁres were mai]gd with a stamped se]f—address%ﬁ envelope.
One~hundred and eighty-one quesfionna1res were mailed with nearly equal
representation in each group. After a three week pefiod a follow-up letter
was mailed to those who had;not responded. Ninety—th;ee'usab1e questionnaires
were returned. Forty special "education teachers responded, 24 special

vocatiopal education and 29 vocational ﬁﬁMCation teachers returned question-

naires for a total response of 51.3%.

A) Results of the Questidnnaire
Respohses to the questionnaire developed by the project staff {See

Appendix B) were received by 93 persons 1in Kentuckyyfepresenting the areas «
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of special educators (N = 40), sp?cﬂal vocational educatoks‘(N - 28),
and vocational educators (N = 29) for a total response of 51.3% of all
questionndires mailed out. Teacher educators were not included in the
sample because a majority of them had parxicipated in the f1e1d test of the
instrument.

The data obtained from the questionnaire was prepared and two categor1es.
were subjected to a statistical tre;tment to determine if 2 significant

»

difference between the three groups existed In order to accomplish this
was used to process the data. The primary area of concern was frequency
of performance and importance. The subprogram, Frequencies was utilized
td summarize the confidence level of each respondent; no attempt was made
fo deéermine area; gj;significant differences.

Dapa found to be significant at the .05 level are determined to be
areas of disagreement.

There was considerable agreement upon the importance of the 1isted
Competencies. Table 1 are those in which there was a significant

PR S

difference (see Appendix B for compTéte 1isting of comg;tencies on the
questionnaire). g
For the purpose of statistical testing and inferences to be drawn from
this study, the\fol1owing hypotheses were stated: |
‘ﬁxggghg§§§ﬁggg: There will be no signif%cagt difference in agreement

with respect to importance upon individual statemé’!s among the .three groups.

Hypotheses two: There will be no significant difference in the frequency.
of performance'among the three groups. |
An ana1ysis of the data concerning hypotheses one revealed considerab]e

amount of agreement among vocational teachers and special educatio!fteachers
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regarding the importance of the 1dehf1fi¢d comp‘tenciéi.ﬂ Table I is
presented to indicate the almost total agreement which existed regarding

the ¥mportance of the competency. Only one item was found in which there 3
was a significant difference regarding its importance. - ',,52
.
TABLE [

Importance of Identified Competencies

and Areas of Disagreement Between Vocational and Special Education Teachers l}

- ) Y
Competency ' Group Mean Scdre df Value
Yocational Ed. Special Ed.
(N = 29) (N = 40)

(8) Employ oral question-
ing techniques to insure
the handicapped studént's
comprehension and to deter-
mine the effectiveness of
instruction.

whilg thére was, a significant difference. it'should be noted that the mean
§core of fhese two groups indicate that both g}OUps considef the competency
to be of considerablie importance.

The data was also analyzed to determine the amount of agreement existing
between vocational edu;ators and special vocational education teachers. Table
II presents’ the results of the test of significance between these two groups.

*p « .05




available services both in
and out, of school. In
school services - other
teachers, guidance.counsel-
ors, vocational rehabilita-
tion services, vocational
education services, social
workers. Services within
the community - mental
health centers, guidance
clinics, medical facili-
ties. Financial resources
available. '

TABLE 11
N :
~ Importance of Identified Competencies '
and.Areas of Disagreement Between Vocational
and Special Vocational Education Teachers
- s Y-
Competency Group Mean Score df Value
Voc. Ed. Spec. Ed.
(N = 29)| (N = 24)
(3) Select and Tocate 4.62 4.04 51 -2.06*
instructional materials
‘appropriate for the var-
ious handicapping condi-
tions. ;
(9) Employ "1ive-work" or 3.86 4.62 | 51 2.32*
"hands-on" method of ' i
learning.
(18) Conduct orientation  3.52 2.54 51 2.03*
for available acadgmic and
vocational programs.
(19) Identify entry. level  3.66 2.67 51 2.13*
jobs in the community. '
. (24) Possess knowledge of 4.34 3.13 51 -2 .83%*
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Competency Group Mean Score L df 7 Value

Voc. Ed.  Spec. Ed,
(N=29) (N =24)

(26) ldentify instruc- 4.38 2.50 ) 51 ~3.97 %
tional needs of handi-

capped students in ob-

taining marketable

vocational skills and

develop, select and use

instructional methods,

materials and strategies

to develop these skills.

(27) ldentify and use 4.03 3.13 51 -2.10%
school and nonschool re- ) :
sources that may contri- ' .

bute to vocational in-

struction for handicapped

secondary students -

develop academic skills

through vocational pro-

grams.

(47) Interpret results of  3.86 3.00 51 -4 )06*
vocational tests. ' ‘

(55) Complete state re- 4.10 3.29 5] -2.04*
cords and contribute to _

individualized education

plans.

(56) Receive training in 3.79 2.96 51 -2.01*
diagnostic and prescriptiwe '
teaching.

(58) Possess knowledge of  4.14 3.13 51§ 2,73
available remedial techni- : 3
ques.

(62) Have as a goal the 4.79 4.00 51 -2.44%
strengthening of the

self-image of handicapped

students. ‘

*p < .05 . ' :}6

*k ¢ .0]
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It was found that special vocational teachers and special education

~ teachers were in agreement on 50 of the 62 items. One itom in which the '
. s A

greatest amount of disagreement was item 26 which doalt%yifh identifying
instructional needs of handicapped students in obtaining marketable skills,

The vocational teachers ranked this item considerably higher than did the
{ :
,special vocatiomal teachers. ‘

IS

Table III presents the statistical test of significance considering”
the importance of the competehcips as seen hy the specth vocational teachers

and special education teachers surveyed. These two groups exhibited the

greatest amount of disqgréement for those in which comparisons were made.

Thére was agreement on 40 of the 62 items, However, of the 22 items listed =
in Table III, the special vocational education teachers consistantly ranked

each item as less important than did the special education participants.

\
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TABLE IIT _
. - o g :
Importance of Identified COmpctcncios g 0w
--;c‘“_,
and Areas of Disagreement Between Spocia] Vocational Education
e and Special Education Teachers “_,3 S
- Competency Group Mean Score - df Value .
Spec. Voc. Ed. Spec. Ed.
(N=28) (N =40)
_ R -
(2) Prescribe alter- 3.46 4,18 62 -2.31%
nate reading activi- ' '
ties. R
(7) Group'students 3.83 4,55 | 62 | -2.79%*
for small group instruc- : _ . <
tion according to dfag-
nostic ability.
(8) Employ oral questfon- ~ 4.25 - 4.77 62 -2,93%®
ing techniques to insure
the handicapped student's
comprehension and to -
~determine the effective-
ness of instruction.
(22) Work with teacher | 2.2 3.68 " 62 =327
aids and other parapro-
fesstonals. /
(23) Incorporate business 2.42 3,43 62 -2.50*
and 1ndustr1a1 Mmanuals in,
curricu]um N R
& T
(24) Possesy ‘knowledge of 3.13 . 4.20 62 -2.67**

available services both in

and out of school. In \
school services - other ; S
teachers, guidance counsel- :
ors, vocational rehabilita-

tion services, vocational N -
education services, social

workers. Services within

the community - tal

health centers, quidance

clinics, medical facili-

ties. Financial resources 38 \
available,
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- The second hypothesis'to be tested involved the frgqunnéy.of per-
formance of the competencibs. J. | |
A comparison w@s made betwean vocational tiaghers and special °
aducation teachers regarding the frﬁqunhcy‘of pcrfdrmunqe. lThare was
considerable differences in this area, Table IV indicates forty-two
items were significant]y different. Special education teachers consistentiy
indicated that their frequpncy of performance was dafly or weakly
wherﬁgi\vocat1ona1 teachers 1nd1chted they performed the tasks

occasionally or never,
f

4 ‘ | -
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. TABLE-IV.:--- SN = -
—_— s )
Frequency of Performance
-Vocationdl Education vs. Special Education
< ) \ . ’ " l"‘ -. . ‘-
Competency Group Mean Score df Value .
- - {, . . . ’ __r .
Voc. Ed. -~ Spec. Ed.
_ _ i
a (N = 29) : (N = 40) .
(2) Prescribe alter- 3.17 4,17 67 ~3.30¢*
nate reading activities. '
(3) Select and locate 3.89 4,45 67 ~2,28%*
instructional materials -
appropriate for the .
various handigapping wor
conditions.
(6) Construct a system of 3.07 4.00 67 -3, 59%*
reporting student progress: .
~to students and parents \
and chart student progress. | L
(7) Group students for- 3.38 4.55 67 -3.63**
small group-instruction . )
according to diagnostic.
ability. ,
(12) Include units on the 2.62 3.70 67 ~3,83%%
importance of the home in ‘
the education of exception-
al children. _
(13) Adjust adequately to  3.10 4.30 67 ~2.99%%
‘problems arising from the
integration of handicapped
children into the regular
classroom, ™ .
(TS)'Identify behavioral = 3.41 ‘4,10 67 -2.13*
objectives. P .
(16) Implement cooperative 3.90 3.75 67 -2.57*

teaching efforts between
vocational and special
- educators.,

¢
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Competency

Gréup Mean Score

4

Value . - %

Voc. Ed.
(N = 29)

(17) Inform emplo&ers “2.07
of their responsibi]i- .
ties.

(20) Conduct an employer” ~ 1,76
appreciationprogram,

(21) Construct a proce- 1.52
dure for job relocation
or rotation.

(23) Incorporate business 2,51

and industrial mahuals 1n
curricu1um

(24) Posseds knowledge of  3.07
available services both jn‘ .

“and out of school. In

school services - other
teachers, guidance counse-
Tors, vocational rehabili-
tation services, vocational
education services, social
workers. Services within
the community - mental
health centers, guidance

" clinics, medical facili-

ties. Financial resources
available.

(28) Conduct a successfu]ﬁ 2.00
home visitation and conduct
a parent-teacher conference.

(29 Conduct a student con- 3.3%

,ference

(30) Conduct a teacher-to~- 2.93

‘teacher conference.

Spec. Ed.
(N = 40)

3.33

2.68

2.80

3.43

4.20

3.70

4Q23,

3.98

11

67

. 67

67
67

67

67

67

67

~3.27%*

».2.36%

~3.37%*
-2.37*

-3.18%*

4.92%*

-2.64%*

~2.93%*
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TABLE IV
Compe$ency . ~ Group Mean Score df Value |

Voc. Ed.  Spec. Ed.

(N=29)  (N=24)

v (31) ldentify symp- éf%z 3.80 67 ~3.,22%*
toms of drug abuse as : : B
compared to use of
prescribed medicines,

(32) Identify personal- 2.97 3.68 67 -2.00%
ity patterns. ‘ o

(33) Develop a system 2.72 - 3.83 67 -3.50%*
whereby students can ' e
determine their own ' '

values and relate these

to others.

(34) Counsel students and  2.69 3.93 67 -3.62%%
parents. ' '

H

10 435 67 -4 %

W

(35) Design and organize
the physical plan of a
classroom or make modifica-
tions to an existing
classroom to suit handi-
capping conditions to
students.

(36) Assess student 2.90 4.45 67 -5.36%*
reading level.

(37) Assess ability of 2.76 4.33 67 -5.06%*
student to modify behavior. \

(38) Diagnose reading’ 2.69 4.35 67 -4, 61**

problems.
<

(39) Evaluate student 2.66 4.40 67 5. 15%*
reading progress. . _ .

(40) Diagnose specific 2.41 4.40 67 -5.73%*
reading difficulties. \

factors which contrib

(41) Identify physicqg‘e\‘ 2.72 4,23 67 WAL
to reading difficulty, N

12
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diagnostic and prescrip-
tive teaching.
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_TABLE IV : Lo
Competency Groub Mean Score df Value _
Voc. Ed.  Spec. Ed.
(N = 29) (N = 40) .
(42) Identify intel- 2.66 4.18 67 4.69% .,
lectual factors con- -
tributing to reading
difficulties.
(43) Administer appropri- 2.26 4.28 & 67 -6.070%
ate diagnostic tests.
(44) Assess student com- 3.31 4.28 67 ~2.66%*
prehension of math con-
cepts. - -
(45) Identify educational 2.52 4.20 67 -5.60%*
factors which contribute
to reading difficulties.
(46) Utilize results of 2.83 4.25 67 -4, 13%*
diagnostic tests.
(47) Interpret results 2.48 3.58 67 23,00
of vocational tests. :
(49) Conduct a student 2.34 3.10 67 -2.27*%
- followup study.
(50) Identify resource 2.72 3.83 67 -3.63%*
persons. ]
(51) Establish a student 2.24 3.30 67 -2.81%x " //h
tutoring progranmr: -
(53) Understand termin- 3.41 4.43 67 -3.47%x
ology of handicapping -
conditions.
(54) Implement program 3.10 4.15 67 -3.26%*
modifications.
* (56) Receive training in 2.10 4.03 67 ~6.27%*
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Competency | Group Mean Score - df -';iluc B

Voc. Ed. Spec, Ed.
(N = 29) (N = 40)

(57) Raceive training 2.3 - 3.80 ' - 67 | -4 ,80%*
in pehavior management ' ‘ :
techniques.

(58) Possess knowledge of 3.03 4.35 67 .-4.39**
available remedial tech- . .
niques.

(59) Possess knowledge’ 3.28 4.18 - 67 ~2.94% ..
of the effects of dis- , vy
advantagements and , ) .
handicaps on human : - o
development.

(60) Understanding of 2.93 4.30 67 . 4,04 .
the rationale behind pro- : \
gramming students into

least restrictive en- ' S , /
vironment. . : f/‘\

(61) Basic knowledge of 3.21 4.25 67 ~3.01%*
the adolescent Formal ' .

education (adolescent

psychology) Practical

experience gained in

working with adoles-

cents. '

'Y .




In comparing the fr‘oq_uoncy-‘o’f' pcrflomn“cg__&tmn» special voca-

. " tional teachers and spacial educators, there was agreekent upon only
7 of the £2 items. The special education tnuchor;‘aggih"cqnsigﬁgntly
indicatad they performed the competency daily or weekls while the

~ special vocational educators performad- the competancy occasionally or

; ~ never, See Table V. The greatest number of competencies found to be

significantly different occurred hetween thése two groups.
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TABLE V
co '"'"_‘;": - ‘1":._'.: L . : o i N I |
Frequency of Performance " Q o S
Specisl Vocatiohal Education vs. Specia) Education |
n | o o
Competency . Group Mean Score . df Value -

ot —
v g

Sp. Voc. Ed. Sp. Ed.

(2) Prescribe alter- 2.9 ‘ 4.18 61 ~3.8G%*
nate reading activi- . . '
ties.

(3) Select and locate = 3.2] 4.45 61 . -3.72%w
. Instructional materials .

appropriate for the

various handicapping

conditions.

(4) Identify emotional .  3.26 4,50 61 -4.18
factors that affect '

classroom environment. : '
\\\/ (6) Construct a system > 2.60 4.00 ' 61 -4.54

of reporting student
progress tq students and
parents and chart stu-
dent progress.

(7) Group students for 3.30 © 4.55 61 -3.75
small group instruction, - :
. according to diagnostic (\
abitity. ' SN
(> (8) Employ oral question- 4.03 4.77 C 6 -2.48*
ing techniques to insure . ' _ , L
the handicapped student's ST
comprehension and to
determine the effective- S
ness of instruction.

[

(10) Employ role-playing 2.83 "' 3.50 61 -2.12*
and simulation techniques. - ‘

(12) Include units on-the 2.39 3.70 61 ~3.68
importance of the home 1in :

the education of excep-

tional children.

16



TABLE v ,
Special Vocational Education vs. Specta) Edhcution

»

\ . _ — —r
Competency ' Group Mean Score af Value T

g

Sp. Voc. Ed,  Sp. Ed. -

(14) Be flexible and 3.26 34.30 6) -2.39*%
adaptable in estab-

lishing vigble alter-

natives in(a variety

of situatiowrs..

(16) Implement co- 2.26 3.7% 61 -4.28
operative teaching .

efforts between

vocational and .
special educators. .

(17) Inform employers 1.91 3,33 61 -3.33

of their responsibi]i- . | \ {
ties. | ‘ . .

(18) Conduct orienta- 2.00 : 61 12.,48%
tion for available aca- _

demic and vocational

programs.

(19) Identify entry 2.21 3.35 61 -2.66
level jobs in Ahe- . .
community.

(20) Conduct an em- 1.26 " 2.68 61 -4.05
- ployer appreciation
program,

(21) Construct a 1.52 2.80 61 -3.07.
procedure for job

relocation or rota-

tion.

4 -
(22) Work with teacher 1.96 3.68 61 - -3.89
aids and other para-
professionals.

(23) Incorporate bus-  2.04 3.43 - 61 -3.63

iness and industrial S;R
manuals in curriculum. Y

17
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Spacial Vocational Education vs, $pecia) E&ucation

— VRIS
t‘ ~ Competency _ | Group Mean Scor¢ df -~ Yalue g

S '::\

Sp. Voc. Ed. | Sp. Ed.

(24) Possess know- 2.48 4.20 61 -4.31
ledge of available ' -
sarvices both in and

out of school. In

school services -

other teachers, gui-

dance counselars,

vocational rehabili-

tation services, : ‘"
vocational education
services, social
workers.,

Services within the :
community - mental ' oy
healgh centers, ' !
guidance clinics, »
medical facilities. . ‘
Financial resources

available.

(25) Analyze employ- 1.9 3.58 61 -4.08
ment situations, make
job breakdown and des-
criptions, and trans-

P form job requirements
into educational
programs .

(26) Identify instruc- . 1.69 3.93 ‘ 61 -5.76
tional needs of handi- '
capped students in ob-
taining marketable
vocational skills and "
develop, select and
use instructional
“methods, materials
and strategies to
develop these skills,
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TABLE V (
Special Vocational Education vs. Spociai Education

b

1- . -
Competency o Group Mean Score—- dfa;> Value -

Sp. Voc. Ed.  Sp. Ed. N

(27) ldentify and 2.39 . 4,00 . 61 - -4,13.
use -school and non- , ,

school resources

that may cqntribute’

to vocational instruc-

tion for handicapped ‘ ' "

secondary students -

develop academic skills \

through vocational

programs .

®8) Conduct a success- 2.30 3.70 61 -3.81
ful home visitation and

conduct a parent-teacher =~

conference,

(29) Conduct a student 3.09 4.23 61 : -3.07
PO conference, ' - ..

(30) Conduct a teacher-  3.04 3.98 61 ' —2;4Q$
to-teacher conference. ,

(31) Identify symptoms 2.57 3.80 61 -3.51
of drug abuse as com- ‘
pared to use of pres-
cribed medicines.

(33) Develop a system 2.70 3.83 61 -3.15
whereby students can : '
determine their own

values and relate these

to others.

(34) Counsel students 2.22 3.93 61 -5.03 .
.and parents. ' . {

(35) Design and organize 2.43 . 4.35 61 -5.19
the physical plan of a

classroom or make modi-

fications to an existing

classroom tp suit

handicapping conditions ;

to students. /
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Special Vocational Education vs. Spécial Education
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Competency

Group Mean Score

df

Value ¢

Sp. Voc. Ed.

(36) Assess studgnt
reading level. °

(37) Assess ability of
student to modify be-
havior. - '

{38) Diagnose reading
problems. .

(39) Evaluate student
reading progress.

(40) Diagnose specific
reading difficulties.

(41) Identify physical
factors which contri-
bute to reading
difficulty.

{42) Identify intellec-
tual factors contri-
buting to reading
difficulties.

~ (43) Administer appro-

priate diagnostic
tests.

(44) Assess student
comprehension of math
concepts.

2.87

2.83

(45) Identify educational 2.22

factors which contribute

to reading difficulties. -

(46) Utilize results of

diagnostic tests.

(47) Interpret results
of vocational tests.

2.09

1.91

Sp. Ed,
4.45

4.33

61

61

61

61

61

61

61

61

61

61

61

-4.41

-4.71

-4.70
t.4.86
~4.,99

-4.81
-4.00

-8.17
-4.87
-5.85

-6.23

-4.06



TAB_LE’V ) | | r

Special Vocational Education vs. Special Education ’ B . | ‘ :§

Competency ‘Group Mean Score | df ~ Yalue ©

Sp. Voc. Ed.  Sp. Ed. | e

(48) Devise alterna- 2.48 3.53 6 SN -2.62%
tive methods of ' -
grading.

(49) Conduct a student  1.91 3.10 61 -3.09
followup study. ' R .

(50) Identify resource  2.26 3.83 61 -4.62
persons. o

~dent tutoring program.

(51) Establish a stu-  1.74 3.30 61  -3.98

(52) Develop, select ., ©2.52 3.60 61 -2.82
and use methods to assess :
individual studgnt skills,
aptitudes, 1iabf1ities
and preference with
respect to acquiring
marketable vocational _ ~
skills. : - '

‘ ‘. .

(53) Understand termin- 2.26 4.43 61 -6.73
ology of handicapping ,
conditions.

(54) Implement program 2.22 4.15 - ‘ 61 -4.86
modifications. >

(55) Complete state 2.26 3.88 61 -4.12
records and contribute ' : v

to individualized

education plans.

(56) Receive training  1.87 4.03 61 -5.70
in diagnostic and - _
prescriptive teaching.

(57) Receive training 1.70 3.80 61 -5.90
in behavior management "
techniques. ‘
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TABLE v

Special Vocational Educat1on Vs, Spocial Education
‘ T o/ B T
Competency Group Mean Scere df Value

Sp. Voc. Ed. Sp. Ed.

(58) Possess know- 1.87 4.35 61 . . -7.50
ledge of available
remedial techniques. o

(69) Possess knowledge 2.09 4.18 61 _ -6.51
\ of the effects of dis- . _ '
advantagements and
handicaps on human
development.

(60) Understanding of 2.13 4.30 61 -5.74
the rationale behind :

programming students B '

into least restrictive :

environment. : <

(61) Basic knowledge of 2.13 4.25 . 67T -5.20
the adolescent | ~ -

Formal education

(adolescent psychology)

Practical experiencg_ .

gained in working :

with adolescents.

(62) Have as a goal " 3.00 4.73 61 -3.90
the strengthening of

the self-image of handi-
capped students.

LUt
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Vocatiopa),educators and special vocational educ;tOrsfﬁere 1n,ggree~
ment upon the greatest numbcr of compotoncics)reqarding tﬁc froqucpcy of
performance. They were in agreement on 53 of the 62 items. Howevar, of
those items in which there was significant differences, tﬁe.vdcational
education teachers indicated a higher fnz’ ency éf perfoq%ance. Table VI .

is provided to present those items found to be significantly different.
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| TABLE VI |
“Vocational Education vs. Special Vocational Education
- X ' ) T. Cevel of -
, Competency ' Group Mean Scores df Value Significance
' Voc. Ed. - ,Sp. Voc. Ed. ~
(25) Analyze employment situ- < 2.86 | 1.91 50 -2.26 . .028
ations, make job breakdown and o
- descriptions, and transform - - j >
job requirements into educa-
tional programs,

" (26) Identify instructional .  3.41 1,!! | 50 -4.,08 .000 2
needs of handicapped stu- ‘ :
dents in-obtaining marketable
vocational skills and develop,
select and use instructional

‘methods, materials and stra- , ~
tegies to develop these skills. e |
(53) Understand terminology -~ 3.41 | 2.26 50 2.67 ,.010
of handicapping conditfbns. iy : :

. (54) Implement program 3.10 ~ 2.22 50 -2317 035

' modif1c§tions. ' ' _

(55) Complete state records ~  3.24 2.26 50 -2.54 014 o
and contribute to individu- ‘ | S | DY

ond alized education plans.

o4 , |
(58) Possess knowledge of - 3.03 . 1.87 50 g .006
available remedial tech- o '

~  nigues.’ | o




TABLE VI

Vocational Education vs. Special Vocational Educatton

T

Competency Group Mean Scores- df Value .

e

Level of
Stgnificance

Voc. Ed. Sp. Voc. Ed.

(59) Possess knowledge 3.28 2.08 50
of the effects of dis-

advantagements and handi-

caps on humpan develop-

ment.

(61) Basic knowledge of -3.21 2.13 50
the adolescent

Formal education

(adolescent psychology)

Practical experience

gained in working

with adolescents.

(62) Have as a goal the 4.52 3.00 ‘ 50
strengthening of the

seif-image of handicapped

students.

.005

.031

.002

2-Tail Probability
* P < 05
**p < 0]

6%
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It should be noted that only five items were found in which there was

no agreement among the groups: Compdtuncy #53, 54, 58; 59 and 61. In
“each case, the vocational teachérs ind cated thay performed the task less
frequently than the others. o
In order to determine the competencies possessed by the target - \
pbpﬁiation, a third section of the questionnaire was devoted to each
individual's self assessment of their &B?\ity to perfprm the listed

competency. The respondents were asked to respond to the five categories:

1) not confident, 2) 1ittle confiaence, 3) somewhat confident.vd) considerable

confidence, and 5) very confident. In analyzing the data, a frequency
distribution was utilized. Table VII presents those competencies which
vocational teachers indicated they were somewhat or very confident of
performing. Any competency statement in which 70% or more of the réspo%-;
‘dents indicated they were very confident or had conéideréb]e confidence
are not included in this g2b1e. Twenty-two of the 62 competencies met this
criteria.

When considering the total number of 1dent1f%ed competencies, there

is a strong indication that further in-service work is desirable. oy
N .
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TRBLE VII

A

Self-Identified Confidence Level of Vocational Teachers \ |

Com’Q'etency ' - ’ % Considerable to Very Confidant

[ k]) Develop positive reinforcement tech- 93.1
’ 1 .

' ues.
] ‘I . q N
Coooa f‘ (3) Select and locaté instructional 82.8

terials appropriate far the various
andicapping conditions.

(4) Ideptify emot.ional factors that affect 82.8
classroom environment,

- (5) Utilize math activities in teaching : | '74.0
vocational subjects.

(7) Group students for small group instruc- 92.4,
tion according to diagnostic ability.

(8) Employ oral questionning”techniques to . V7.8

insure the handicapped student's comprehen- :

sion and to determine the effectiveness of | . ~
instruction.

(11) Est ate time sequence for a unit of 70.8
instructioh

(13) Adjust adequately to problems arising 70.8
frdbm the integration of handicpped children
T dnto the regular classroqm.

(18) Conduct orientation for available aca- 70.8
demic and vocational programs. . _

(19) Identify entry level jobs in the “commun- 9.2
fty. ~

(25) Analyze employment situations, make job p 72.0
breakdown and descriptions, and transform \
job requirements into educational programs.

(26) Identify instructional needs of handi- » 81.4
. capped students in obtaining marketable voca- '
tional skills and develop, select and use
instructional methods, materials and strate-
gies to develop these skills. \,

Tt
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Se1f~ldent1f1§d Confidence Level of Vocational Teachers

Combeténéy

% Cansiderable to.Very'Confidant

5 * {29) Conduct a student conference.

(30) Conduct a teacher-to-teacher
conference. .

(34) Counsel students and parents.
(35) Design and organize the physical
plan of a classroom gf make modifica-
tions to an existingiclassroom to suit
handicapping conditions.

(48) Devise alternative methods of .
grading. :

(50) Identify resource persons.
(54) Implement program modifications.

(55) Complete state records and contri-
bute to individualized education plans.

(59) Possess knowledge of the effects of

disadvantagements and handicaps on human

development. .
(62) Have as a goal the strengthening of
the self-image qf handicapped students.

-

- 89.2
80.6

76.9
- 718.6

76.9

76.9
78.6
72.4

75.0

86.2

Rt
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Table VIII presents those competoncies~wh1ch spacia?“vocational
education teachcrs indicated they felt very confidont or had considorable
confidence in performing. Agatn the same criteria of 70% was used in
selecting the coﬁpetency statements. Only five statements met,this

~criteria.

TABLE VIII

Self-Ildentified Confidence Level of Special Vocational Teachers

Competency . | % Congiderable to Very Confident
(1) Develop positive reinforcement 82.6

techniques.

(6) Construct a system of reporting , 76.1

student progress to students and , :

parents and chart student progress.

(9) Employ "live-work" or "hands-on" 79.2
method of learning.

(14) Be flexible and adaptable in estab- 75.0
lishing viable alternatives in a variety
of situations.

(15) Identify behavioral objectives. - 70.8

While a substantial number of respondents indicated they could -
perform the various tasks wite confidence, there.were strong indications
that further assistance in many of the general areas is hecessary if
special vocational educators are to gain the confidence as indicated by
special education Professionals.

Those competencies in which vocational teachers indicated they were
strongest are found in the genera] classification of c]assr;em management,

planning and teaching methods. Eight of the twenty-two competencies were

in this category. Coordinatioﬁ‘competencies and counseling and human

6 1"
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relations competencies was the second area in which vocational teachers

indicated their greatest confidence. The remaining high confidence com-
petency statements were distributed about equally across the othcr general

areas. Evaluation of student progress. assignment of grades and

development of learning resources appear to be the area in which fewer

competencies were selected. Additionally, those competencies of a
professtna1 development nature were 1ess 1ikely to be identified as
higﬂ confidence items. | | .

Thé high confidence competency statements for the special voca-
tional education teachers were all found in the classroom management,
planning and teaching method category. The spécia1 vocational education
teachers did not indicate high confidence in the other general areas on

the questionnaire,
N
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

A review of the findings of this study indicates a high level of
agreement between vocational teachers and special education teachers
:egafding she importance of the ide%tifiod competency statements. There
was disagreement on twelve items between vocational teachers and special
vocational education.teachers. It should also be noted that vocational
education consistently ranked the various competency statements higher
than did the special vocational educators. Special vocational educators
and special edﬁcation teachers, exhibiped the greatest amount Qf disagree-
ment concerning the importance of the various competency statements.
Twenty-two items were found to be significantly different. Special

vocational educators consistantly ranked each item as less important

than did the participants from special education.

\\ H2
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The second area of concern involved the frequency of performance
of each of the compé;ancies. Spoc1i1 educators consistently 1ndicated
these “competencies were performed daily or wiokly. whereas the vocational
and special vocational teachers indicated théy performed the tasks
occasionally or never. The greatest number of competencies found to
be_signiffcant]y different occurred between the special education teachers
and special VOcatipqg)Ledpcatfon teachers. While vocational teachers and
special vocational éeachers appeaf to be in agreement regarding the
frequency of performance, vocational teachers indicated a higher fre-

quency of performance than did the special vocational teachers.

CONCLUSTONS,

In light of the findings reported previously the following con-

clusions can be drawn regardiﬁg‘the specific concerns of this study. - //
o

1. AI] groups ranked the competency statements high in importance
with the classroom management, coordination, counseling and human
relations competencies ranked c0nsfstent1y of considerable importance.
The special educati?n teachers ranked these items, in almost all cas 5:
higher than did the other groups. The special vocational education
teachers ranking was below that of the other two groups. This QOuld lead
one to the conc[us1on.that experience and knowledge 'of the characteftyiics
of the handicapﬂéd causes teachers to attach greater importance to the
identified competencies. It is also concluded, based ubon the findings,
that preservice and in-service education may be a significant 1nf1uénce
in regard to fmportance and frequency bf_performance.

2. chatfonal teachers and special education teachers view the

competency statements in a similar manner in regard to importance.

A

63

i

A

7y
: !&F

i

E

1

Ly

R

\

N

Cen



N [YEL
b R

56 R '\:‘ ::'.l; Co . L
. T LT C
: , o , i . . '
3. The results of this study indicate a need for special vocational
teachers to further their professional development in either special
education or vocational education. It appears that work experience,
along with certification as a regular school teacher;'doos not provide 
the orientatidn necessary to identify the essential needs and compe- |

tencies necessary for teaching the handicapped.

RECOMMENDATIONS

The results of the research section of this report, and the evalua-
tion of .the in-service education program provides the background for the
following recommendation:

1. Since the greatest amount of dispérity extsts between special
vocational educators and the other two groupé. vocatidnal and special
educatioﬁ, it seems appropriate that these teachers be involved to a
greater extent in in-service education activities which will provide
them with greater insight into thé_specié]Ineeds of handicapped as well
as the demands of the world of WOrk.

2. It is also recommended that cooperative efforts, on the part
of vocational teachers and specia]reducétors be initialed and maintained
whenever handicapped students are mainstreamed 1nt6 regular vocational
" programs. |

. 3. A systematic in-service program should be devg]oped and im-
plemented in eacﬁ school district where handicapped students are enrolled
in vocational education progbams. Vbcationa] teachers should and mus t
develop the necessary competencies which will enable them to deal

effectively with the handicapped.
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. DEVELOPING THE MODEL PROGRAM FOR KENTUCKY

1. INTRODUCTION | L e
Vocational teachers are now finding, and will continue to find, that
handicapped students will be enrolled in their programs. This {s as it should
be. However, these same teachers need to develop the teacher competencies

which will enable them to effectively deal with the special needs of
handicapped students. Thus far, specialﬁpethods»have not been 1nc1udad in
vocational preparation or in-service programs. The madel program for
Kentucky was developed from the proJect Just described to provide some
specific quidelines for the development of these teacher competencies in

both vocational preparation programs and in in-service programs.

2. PROCEDURE | X
The development of the model program was based upon the project goaTs
(objectivee) and the act1v1t1es used to accomp]ish them. Specifica]]y, the
goals were: (1) to identify teacher competencies needed by vocational
educators who teach handicapped students and (2) to identify, develop, or .
modify strategies for acquiring these competencies. Tde specific activities
used to accomp]ish”them were as fof]oys:
| a) To identify teacher competehctes néeded by vocational educators
who teach handicapped stddents.
(1) Determine current state of ‘the art. '
a. Conduct thorough search of the 1iterature and develop ..

a report of the findings regarding teacher competencies

Teeded for handicapped learners.

635
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b.- Prepare Report of Programs and 1§éntffy teachers -
who are current1y”1n charge of onfgo1hg programs .
(2) ernt1fy a common core set of Combetehcies needed by all
vocational eduéatori and specific program areas.
a. From 1iterature search, devé]dp,gre1im1nary survey
1nsffument‘to determihe common core competencies."q
b. Submit survey instriment to a panel of experts_for '
¢ - advice and revigion.

c. Field test instrument with University personnel

~and practitioners in the public schools. |

d. Revise and prepare final instrument.

e. Conduct survey of the vocational teachers and
‘spec1a1 eduéation teachers working with vocatibna)
students wiﬁh hand?capbing conditions.'

f. 'Conduct an analysis of competencies as perceived
by teachers as needed in relation to identified

‘ ' | compefenéies.

g; Prioritize competencies in relation to training
, " needs for vocational teachers. ‘
h. Submit prioritized list to panel of consultahts
to review and assist in détekmining appropriate-
ness‘of competencies.
(3) 'Detefmine'competencies of population ofiyocational
educators.‘\
a. From the above list, develop a self-evaluation form.
b. Administer instrument to special vocational teachers

‘ .
to determine lompetencies they possess. A
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c. Compile data and prepare report. s
(4) Identify training needs. |
a. Analyze data to determine training needs.
b. ;Coﬁsu1t with panel of consultants to determine priority
training needQ: |
b) "To identify, modify andtor 33361q6$ftrateqies for dcva]opiﬁg vocational
teacher competencies needéd fob.wbrking with handicapped students.
(1)'.Ident1fy delivery systems currently brovided at pre- and in-
“service ltevels. - |
a. Conduct a survey of educational 1nst1tut10n; proviaing
programs for exceptional children qnd vocational educytdpn.
b. Identify in-service programs and persons involved which | ;
have been conducted for special vocational educatjon En
the past three years. \ |
c. Survey 11teratufe to‘determine delivery systéms uti]izéd
in other states.
(2) Detefmine delivery system needed at in-service level.
a. ldentify types of delivery systems needed for pre-service
and in-service.
’(3) Develop model program for Kentucky.
a. Develop model program for Kentucky:‘
b. Review model with pané] of consultants, personnel in
\\. vocational education and special education, and State
/ . Board of Education's Division of Certification.
(4) Field test the model.
a. Revise and finalize model using mu]ti-meaia materials

currently available.

Q | _‘ . | 6‘7
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(5) Conduct in-service training for implementation and dissemi- ..
‘nation. " | ‘
a. Identify in-service sites. ) g

‘ b. Select pgrticipants to aﬁtendihbfkshops.

c. Hold two-day workshops. .
! d. Conduct eva1hat10n of mbdel.program.;;
¢ ‘Q’l\< v _
3." THE MODEL PROGRAM | | B

The model program resu]ting from these procédures consists basically.
of a set of competencies along with performance objectives for achieving “
them; and the djssehinatioh procedure which includes ineservice wOrkshops
and inclusion in teacher training curriculum.

) 4. Competencies
s Theifina1 set of competencies included in thé mode] bfogram
were derived from the core set which was identified through
the survey descrfbed in an earlier section of this feport.
This\set of competencies is condensed from the 6rigina1 set
of 62 to a set of 42 and, in %ddition, each competency is
“accompanied by a set of performance objectives designed

specifiCa]Ty to assist vocational educators develop that compe-

tency. The competencies are arranged by categories designed

to facilitate program planning and41mp1ementatjon.‘ These \
categoﬁies are:
| I. Student Identification
IT. Program Planning and Management , »
ITI. Classroom Planning and Management
- IV. Teaching Methodoalogy

V.« Cooperative Vocattonal Education

H
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I. _STUDENT IDENTIFICATION

Competency

Performance Objectives

,

t

The student will:
1{ Define terms used to describe
handicapping conditions.

2. Identify and describe the effects

of handicaps on human development.

»

~,

S
|

List the categor1es of handicapp1ng conditions that have been
outlined in state and federal guidelines.
Explain the process of identification, which may be utilized
in determining which students meet the criteria estab]ished
for the various handicapped categories.
Explain the criteria to be used in establishing that a student
is a special needs learner.
Define the categories of handicapping conditions.

Given a case stud{ and thorough observation 1ist the
characteristics observed while the student is in class:

Describe the most common characteristics of all types of
handicapping conditions.

Identify the characteristics which must be professionally
diagnosed by a medical doctor, or other licensed professional.

Given a student with a specific handicapping condition, describe

how this impairment appears to effect human deve]opment
Describe, the major factors of human development which are -
influenced by a given handicapping condition.

Explain how students are excluded or included into a group and
the influence that a handicapping condition might have.

29
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STUDENT IDENTIFICATION.™

patterns of children and adolescents,
particularly as they apply to handi b)
capped individuals.

|- A 9

Aist and describe the types of drugs a)

which may\bé used by handicapped b)
students, and be able to 1déﬁﬁﬁfy

possible symptoms of drug abuse. ..# ¢)

'

\ ] e)

-3
ro

which affect learning.

Describe four ways educators can discover how students prefer
to learn.

Describe the relationship between struc@e and freedom in
learning styles, particularly in view of handicapped students.
Describe how teachers can structure their instruction to meet
students varying needs. )

Given a sample of five common drugs, identify each.

Obtain pertinent information from the appropriate individuals
concerning drugs taken by the individual student.

Using a physician's desk reference, look up the name of all
drugs_taken and 1ist the possible symptoms assoc1ated with
drugs.

Given # list of five drugs commonly used and abused, describe
possible behavior of students using or abusing these drugs.
Describe the teachers rights and responsibilities as they relate
to suspected drug abuse cases.

o | ’ : 7 *
Competency Performance ObjecfiVQSf
3. Identify behavior patterns which " a) Given a student with a handjcapping cond1t1on. 1dent1fy and .
are unique toyhandicapped . 1ist behaviors which appear to be istracting the student from
individuals. \\\ the.learning task. Observations should be mado daily for a
, week or more,
Y b) Review current publications related to characteristics of handi-
- - capped individudls and make a chart listing behavioral patterns
of those who are learning and behavior disordered visually im-
paired, hearing impaired and trainable mentally retarded.
4. Acquire a knowledge of the learning a) Identify and explain the common characteristics and attitudes

€9 -



1.

PROGRAM PLANNING AND MANﬁiErENT

Competency

S The ;zzéedt will: ,

1.

State the rationale for programming
handicapped students into the least
restrictive environment as mandated
by PL34-142 and suggest ways in
which this can be implemented.

»
4

X
h ]

Ingegrate handicapped children
into the reqular c¢lassroom.

)

- !

Develop a flexible and adaptat’e
plan for establishing viable’
alternatives for handicapped -tu-
Hepts in a variety of educational
programs .

Performance ObJectives

a)
b
C

— - - - -~ S

List the major requirements of PL94-142.

Define the "least restrictive environment."

List factors to be considered in selecting the mdst appropriate
educational placement (least restrictive environment) for the
following- handicapped children: Learning Disabled, behavior
disordered, mentally retarded, visually impaired, hearing
impaired and orthopedically handicapped.

List and defire program alternatives for handicapped children
who are mainstreamed into regular education.

Describe the roles of an administrator, parent, special
educator. and the vocational educational teacher as they influence
the placement of students into each t,pe of program described
above.

Observe handicapped children in the regular classroom and describe
specific adjustments which must be made by the teacher and the
adjustments which must be made by the other students in the class
in interacting with these students.

Describe ways in which classroom matertals and shop or laborataory
equipment will need to be modified to meet the needs of handicapped
students.

Assist handicapped students in participating in group activities
with handicapped §tudents.

Analyze program needs, and student needs, and list probable
areas which will need to be modified.
Select or design learning activities related to these areas.

Incorporate these activities into some simple short-term objectives
for a particular uni: and make them : lear and rewarding to the pupil
when achieved.

Ildentify possible procedures and alternat1ve procedures for helping
a student achieve these objectives. _—
Assist students in establishing their own goals, objectives and <« {2
values to meet these objectives.

Analyze teacher goals, objectives and values as they relate to
handicapped students and list those which must be adapted or
modified.
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Competency

PROGRAM PLANNING AND MANAGEMENT
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4.

8.

gy w e servmmmaan v s em

Plan an appropriate instructional
program for handicapped students.

Select and locate instructional
materials appropriate for students

with various handicanpping conditions.

Estimate *ime seauence for a unit

of instruction,

a¢ o 4noand organyze the physical
plan of a classroom or make modi-
fications to an existing classroom
to suit handicapping conditions.
of «tudents.

\

Analyze employment situations.
write job descriptions, and trans-

ot St oo e x # o

Performance Objective

gt - - W

a)

b}

form joL requirements into educational

DY grams.,

- g -

Compile a list of behavioral objectives appropriate for handicapped
students in at least three categoriés,

Using simulated data, develop an individualized educational program
for one handicapped student. Incorporate the behavioral objectives
above into the individual.educational plan.

Using the learner profile analysis - seléct from available
instructignal materials those which are appropriate for the
specific special needs learner,

Given o urit of instruction and the learner profile analysis
survey other Leachers to determine the amount of time necessary
for students to meet the objective.

Based upon the data collected estimate the time required to learn
a task.

o R
“ee the individual.zed educational plan of one handicapped student
to identify the type of classroom in which he will be placed.

Use the descriptions of students provided in the student jdentifica-
tien section to determine what adaptations or modifications are
needed for specific handicapping conditions.

Design an ideal classroom for student whose individual educational
plan was chosen. Describe modifications and adaptations needed.
Describe in wrt;ﬁng, how existing vocational programs need to

be modified or‘changed to meet the needs of special vocational
students. )

Given a list of students with specific handicapping conditions,
analyze the local ard state employment situatior to determine -
potential places of employment. .

Write three job descriptions for specific jobs which are currently
available and which are likely t. provide place far employment.
Compare these job descriptions, and analyze the training needs of-
the previously identified handicapped students.

Identify or write competency or task statements which are related
to each job description. ' .

Modify each identified objective in order to accommodate the

particular handicapping condition, 17
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11. PREGRAM PLANNING AND MANAGEMENT
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Competency s " Performance Objectives
e S o T . [ - ‘ -~ R
. 9. Incorporate business and indus- a) Given a series of technical manuals appropriate for a specific
trial manuals into the curricu- ~ occupation, analyze and determine the approx‘hate reading (level.
lum, ¥ b) Select the manuals which are appropriate-for the performarice
objectives.

c) Secure adequate copies of business manuals for a class.

d) Given a case study of a special need learner, plan an individualized
instructional program with the special education teacher.

e) Identify the four basic options for a cooperative instructional

arrangement, _
f) Develop a formal procedure for continued cooperative instructional
anrangement,
105 Implement co-operative teaching ' {} -
/// efforts between vocational and
special educators. .
e )
:'\ | |
= 79
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II1. CLASSROOM PLANNING AND MANAGEMENT

Competency : | 3 Performance Objectives’ . o ; R

The student will:

1. List and describe behavior a) Read current publications describing behavior modification
management techniques. techniques currently be1ng used in educational pro?rams.
' : "b) Write a paper defining and describ#ng behavior modification
Q§,<\\ techniques considered appropriatg for use with handicapped
' N : children. Include a discussion of the following techniques:

1) Positive reinforcement
2) Negative reinforcemeng

2. Use positive reinforcement a) Observe the use of positive reinforcement techniques in an actual
techniques. . classroom with handicapged students. ~
b) List each technique use® with an individual student the number

of times 1t was used, and the result.

c) List alternate techniques which might have been used when others <
N ) failed to produce desired behavior.
3. Identify emotional factors in : a) Observe students in & classroom setting and list five specific
students which affect the class- " behaviors which affect the classroom environment - positively or
room environment. . _ +« negatively.

b). Write a short description of the emotional climate in the cladsroom
which results from each of these behaviors.
¢c) For each behavior, describe a behavior modification technique which

o AN would be appropriate for reinforcing or eliminating the behavior.
4. Assess the effect of using ” a)ﬂ Choose a behavior modification technique and use it with a student
' behavior modifications techniques or observe it in use with a student.
in helping students to mod1fy b) Evaluate its effectiveness by: '
~ behavior. . 1) Recording the number of times a particular behavior (pos1t1ve

..evnegative) occurs in a specific time period before the
.~~~ technigue is used.
7 2) Recording the number of times the behav{or occurs and the
- _modification technique is used in a specific time period.
’ 3) "Recording any increase or decrease in the number of times the
behavior occurs in a specific time period after ‘the modi fication
‘ teqhnidue "has been discontinued.
- C) Write.a short statement evaluating the effectiveness of the techh1que




I11. CLASSROOM PLANNING

e

e e e # 8 m  r JRPUDESUUSURIUNINIUIPIES S SRR 4 St 0 L 8

AND EﬁNAGEMENT

Performance Objectives

visually impaired and train

Competency
©.5 hssess student comprehension of a)
% math concepts.
Y ’
. b)
d 1
’ 6. Assess student reading and diag- a)
nose reading problems:’ .
T
. o |
| g ).
N e '&\7 .
':;r . 4 ' ‘ ’ ‘ P .
" 7. ldehtify physical factors. wkich a)
cohtribute to reading ddfficuity. .
)- AN
.. 'P ¥
+ '+ 8. Identify intellectual factoks which ™ - . a
oo . contribute to reading djfficulty. o
-~ ' ’ "3)
N ' ) Cw
N ',‘% - .8 . :
ﬁ?, -8 Idengify educationg), factors which a)
b . contribute to reating.difficulty. -
T | A AR S : -
L o ] ,b)
' N r . ~2) .
- A e > d 5 .
a.b &‘i 'x,»,_._._ \S\d\té)
<t  . '} j .

handicapping conditions listed above.

on the development of reading sktlls.’
. - . ) - '
) Reviaw .intedligence tests.which
Jearning and behavior disordered R
merftaldy retagded gnd select one test appropriatg for each category.
‘Select one t%ﬁ% fo® a chilg in.ong of the above categories.

t

‘a short repa

~ - child's educatiowal level
r’&d_readindg_ ¢ .
T o

v

v

Review a variety of diagnostic Ynstruments in wﬂ'which are considered
appropriate for children with a learning and beR&v oral disorder,

able mentally retarded. =

Select one instrument, use 1t with one student. and 1ist.areas of
strength and weakness in math. B ‘

.
¥ P

-

Select one diagnostic instrument in reading for children who are
learning and behavior disordered, visually-impaired, and trainable
mentally retarded and either administer hem to childven or ohserve
them bBeing administered. Use these ‘results to diagnose educational
factors contributing to reading difficulty. —_— N
Use one instrument selected with a chidd with one of the l
I?entinythé%strengths ?nd
weaknesses of this child in reading, ' : . \

Review Médica]_reportsrfor's children 'who have 3ﬁsuag ok“phyéfca1 &
disorders which m¥ght contribute, to the reading disorders. '

List disordeks observed in €achkchildggnd describe their effect

-3 A

o
re

A -

are appropriate for children who are
. visually impaired and trainable

Write
11ts . ing the effect these
ave on the ability of the child in learning to read.
. ' ' &~

.

"on the test results, indicat
results/Might h
Review achievement tests which areJappropriate for children who are
learning and behavior. désordered, visually impaired and’ trainable

mentakly rétarded and selegt one test for each category. )
Use-the test for one category with at least one child and write a
summary of the results, indicating their effect on the child's
ability’ to read. : )
Meet with the child's teac

84

her and collect information about the
and classroom performance as they relate

S -
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III, CLASSROOM PLANNING AND MANAGEMENT | T K

Competency - : ‘ Performance dbjectives ’ // ; . A\ F :
T T e e e e R ] ]

10. Prescribe and utilize alternate a) Use simulated results from the sources reviewed above to write
reading and math activities in an 1.E.P. which prescribes alternate reading and math activities
teaching vocational subjects for b for each handicapping condition.
handicapped children. b) In the I.E.P. developed above, include specific recommendatioms
. : for using math and reading activities in teaching vocational

subjects.

~
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IV. TEACHING METHODOLOGY -

- Competency

'™ .
Performance Objectives

oV

The student will:

1.

(a) Employ oral questioning techniques
to insure the handicapped student's
comprehension and to determine the
effectiveness of instruction.

(b) Employ "live-work" or "hands-on"
method of learning.

(c) Employ role-playing and simulation
techniques.

Adapt available remedial techniques °
for handicapped students.

Group students for small group
instruction accordiny to diagnostic
ability.

Compile a notebook 1isting the appropriate steps for implementing
each of these three techniques with non-handicapped children.
Meet with persons trained to work with handicapped children

following types - mentally retarded, learning and behavior disordered,

visually impaired - and compile a list of adaptations of the steps
listed above for each handicapping condition. - )

Observe these three techniques being used with handicapped children.

£

Review the literature and select at ledst two publications dealing
with remedial techniques. '
Study the tegchniques considered appropriate
children.

for non-handicapped

Review literature in special education and select at least two =

publications dealing with wemedial techniques appropriate for
handicapped children.

“Make a chart ligting currently used remedial technigues in one

column and adaptations needed for handicapped children in a second
column, ' k

Study achievement records of a group of haridicapped and assign
them to small groupé based on their ability (not on basis of

handicap alone .
Then study characteristics of the handicapping condition and
the recommended instructional group sizes for each type of
handicapping condition and determine whether regrouping is
necessary. Defend any change made in writing.

‘ ” 4



IV. TEAGHING METHODOWDGY

Performance Objectives
1

Competency
= o |
4. Establish.a student tutoring
program.
\
)
5. Learn basic tethniques for
diagnostic pregcriptive teaching.
6. Construct a system of reparting
student progress to students
and parents and chart student
progress.
s C . "\\ /{
7. Devise alternate methods of grading.
o
o
88 T ow
o .

a) Assume that you are responsible for instructing a group of
~ handicapped students. (Select any type.)

b) Become familiar with the characteristics of that type child.
c) Contact the counselor of the schoo™ in which you work and ask
for names of able students who are interested in tutoring.

d) Select several of these students and familiarize them with the

characteristicy of the handicapped children with whom you are
wor<ing and gigﬁ the subject they are to tutor. :
e) Assign one titor to each handicapped child and monitor progress. Iy
a) Take a course in diagnostic prescrietive teaching, if possible.
b) Review 1iterature and select several current books/articles

dealing with this topic and study them.

,\ ¢) Select a current film or filmstrip on diagnostic prescriptive

teaching and view it.

L

"a) In addition to the reporting system required by your school -
system, make a chart listing daily activities of the class.

On the chart, indicate each day whether the students per{ormance
in each area was satisfactory or unsatisfactory. Go oMr the chart
. with each student at the end of each day. | -

b) Develop .other methods of charting progress if necesSary. Go qver .
any chart with students, individually, and explain their progress
carefully.’ ' '

c) Write letter to parents reporting progress or send daily charts
home with students. - -

a) It is preferable to use the same grading methods with handicapped
and non-handicapped children. However, if alternate methods are
needed for some children, they may be used. -

b) Study the methods of grading available and select several which
empbasize the strengths of students rather than weaknesses. ’ ¢

c) Use three different methods #ith the same group-of children

' over a period of time and select the one to which students res-
pond positively. . )

.

P

¥
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V. COOPERATIVE VOCATIONAL EDUCATION

.

Competency

Performance Objectives &

e e e e e e R s A e e e T

Student will: g

1. Establish the criteria to be used
in determining appropriate training
station for cooperative vocational
education for handicapped students.

-

2. Conduct orientation for available
academic and yocationa] programs.

3. ldentify training stations that
provide entry level . jobs in the
community.

g

Demonstrate their understanding of the underlying assumptions
regarding the establishment of training stations, by ‘writing
paper stating these assumptions. ' o

Visit three potential training stations and describe in writing.
the desirable and undesirable characteristics of each.

Develop a procedure for establishing contact with potential
employers for cooperative vocational education programs.

In cooperation with a training manager,-develop training agreements
and training plans which will meet. the individual needs of
handicapped youth. ' -

Describe existing cooperative vacational programs.

Explain the purpose and role of the school, employer, student

and parents.dn-establishing a cooperative vocational education
program. S

Explain te the student and parent the available vocational programs
and the effort directed toward meeting the needs of handicapped
youth. ’

Identify and develop a resource file of potential plabes of

~ employment.

Survey potential employers to determine if they have appropriate
entry level jobs for students with a variety of handicapping
conditions.- l . . . : .
Conduct, a follow-up study of graduates of special vocational
programs tq determine which employers consistently hire graduates

.of the program. -~

Given a number of handicapped students, identify their skills
and match these wdth tratning stations.
Place students 1n a cooperative work training station.

¢l
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. 7N. COOPERATIJE VOCATIONAL EDUCATION

I PP

Performance Objectives *

L4

Competehcy

nJ

4. DeJéWop a procedure -for Job
refocation or rotation.
-

Conduct an employer apprecia-
tion program.’ )

o

6. Identify instructional needs of
the handicapped students in
obtaining marketable skills and
develop, select and use instruc-
tional methods, materials and ™
strategies to develop these skills.

'

7. Develop, select, and use methods
to assess individual student skills,
aptitudes, liabilities and preference
with respect to acquiring marketable
Cskills, '

Y _

Evaluate learners -performance on the job. .

Provide direct feadback to the learner and supervisor regarding
the students performance. '
Develop a system for.periodic review and placement with -specified
criteria to be met by both student and employer.

Write a news release acknowledging the contribution made by

an eniployer.

Plan and execute an employer-emplo) banquet . ~
Design and present tq)participatin;“mployers a certificate of

appreciation for those who have employed the handicapped.

Given a tase study:

a)

b}

or

Describe the instructional and resource problems that confront

a vocational student with a specific handicapping condition.
Describe the instructional processes that appear to be most
effective for the above individual.

Implement the necessary modifications of equipment, instructional
resources and instructional methods, which will enable each
student to develop marketable skills. o
Given a_case study, of a student with a specific handicapping
condition, describe how the physical facilities would need to

be changed. '

: Uti]izing a learner profile analysis, seléct materials which

are appropriate for the learning task involved.

Setect and administer an interest inventory which will assist
the<handicapped student to determine an occupation or cluster
of occupations they might be interested ‘in.

N 93
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=\ . ST
VY. COUNSELING AND HUMAN RELAT IONS
Competency 'c" ‘ * Performance Object{ves ) | Y |
e S i e
Student will: - ,: '
1. Conduct a successful .home a. Accompany a special education teach®r on a home visitation and
visitation and cofduct a . observe and record the techniques used in the interaction with

parent-teacher. conference. the family.
b. Observe a special education teacher :in an actual parent-teacher
conference ‘and record the techniques used, the recommendations

¢ ' ¥ o made by the teacher and ‘the reaction of the family to these
| recommendations.
v a c. Participate in a simulated home visitation and parent/teacher

conference with parents of handicapped child - taking the role
of. the teacher and then the role of the parent.

2. Conduct a student conference. a. Jalk with an-experienced teacher of handicapped children about
topics appropriate for inclusion in a student conference.

b. "Read and/or review information related to techniques to be
used in student conferences with handicapped children.

c. List al) materials and information needed before beginning
a student conference. .

d. Observe an actual student conference with & handicapped child.

e. Participate in a s1mu1ated student conference with a handicapped

-

4{'* . child.
3. Conduct a teacher to ‘teacher a. Rewiew techniques appropniate for conferences with adults.
conference. b. List topics appropriate for inclusion in a teacher-to- teacher
~ 2 conference with teachers of handicapped children.
c. Participate in an actual teacher-to-teacher conference with
special education teachers.
d. Keep records of all topics cbvered and recommendations made.
4. Counsel students and\parents. "4 a. Compilé a report of each of the three types of conferences
1isted: above (parent teacher, student- teacher teacher~
)4 teacher).
o ' b. List techniques which were successful in.each type of conference
: Make bibliography of books/materials related to counse]ing
{ , parents and teachers.
o C ~j/{CompHe notebook of effective techniques for counse]inq students.

and teachers. T ,

-,
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VII.. SCHOOL AND COMMUNITY RESOURCES

Competency Performance Objectives
1. Locate available school and 'a. lIdentify the services available to the handicapped student within
community resources (including the school district and the immediate A4rea.
resource persons) for providing . b. List and describe the servgces provided at the state level.
services to handicapped children. . ¢. ldentify five specific agencies and list the services they provide
and availability and contact pergon.
d. Describe the nature of support siﬁvices available through BEH/
. , , Bureau of Vocational Education.
e. ldentify counseling services available outside the local school
district. v
f. Inventory the available resources within a given community.
g. Develop a community resource data card file system containing
namgs of agencies and specific resource persons.
2. ldentify and use school and non- a. Define school and community resources.
school resources that may contyri- b. Given a specific instructional need, the studeﬁt will explain
bute to vocational instruction why resource utilization is important and identify several
for handicapped secondary students possible sources.
- specifically the development of c. Identify possible school resource persons, and 1ist the services
academic skills through vboptional they provide handicapped students. .
programs. . d. Identify the four distinct types of .community resources, upon
f_ ' the basis of the agencies or organization through which resources
are available.
e. Develop a system for collecting and retrieving information.
SN
z ’
S~
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DEVELOPING TEACHER COMPETENCIES IN ;
. WORKING WITH. HANDICAPPED STUDENTS
DEPARTMENT OF OCCUPATIONAL AND CAREER-EDUCATION

SPECIAL. EDUCATION !
U SITY OF LOUISVILLE
PROG AGENDA
PR

Thursday, My 17, 1979

9:00 - 9:§b* ~ Coffedq, Get Acquainxeé/
: L. o
’ 9:30 - 11:30 Cha eris f‘l of Spectal Needs Learners
_ Categories ¢ Handicapping Conditions
11:30 - 1:00 ©LUNCH _ ‘
. 1:00 - ?2:15% Film, "Including Me" ‘ Q\\
2:15 - 2:45 . BREAK \ \
2:4% - 4:00 Assessment of Student Needs Program Planning &
Modification Cooperative Education for the Handicapped
) 4:00 ADJOURN
T ‘J |
Friday, May 18, 19/9 | L
8:30 -49:00 “Coffee
9:00 - 9:30 " school and Community Resources ' )
9:30 - 10:00 Occupational Oppbrtunities !
10:00 - 10:15 BREAK
10:15 - 12:00 Education and the Law ,
a. PL 94-142 \
b. PL 94-482
12:15 - 1:15 " LUNCH
1:15 - 2:00 tEducational Methods

a. Behavior modification/Task ana]ycis
b. Reading and Ma

¢. Teaching Tec l1es
2:00 - 2:45 Simulated Admission and Release Comnittee Deve]opment
_— of IEP's ‘ﬁ
2:45 - 3:00 <—BREAK -~
3:00 - 4:00 Coopdrative Planning and Execution of Vocational Program

Development of IEP's for Vocational Students

4:00 ADJOURN - ' ' ,

R
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h.

Dissemination

77

A

The dissemination aspects of the model consist of the following:

(1)

P

Teacher trgining ' <

A1l information gainea from project activities as well as
materials developed (inciuding competencies and performance
objectives) have been, ’or will- be, included in exf{sting
courses in bccupatfoha] and career education ahd épecial
education at the University of Louisville. This procedure
was chosen in pre%erence to the development of new courses ¢
hecause the matertals and nformation were suited to

existing courses which were alreédy included in the training
proghamg*ofivgggt}onal education and’épecial education .
students and new cour§eS were not needed. |
ln-Seéyice Program

The major thrust 6f'the dissemination phase of the model
was in the in-service progrmn%aheld throughout the state.
These consisted of fodf th~day workshops held in the

following locations: ‘ : \&ng

1. April 19-20, 1979  Ft. Mitchell, Ky.

2. May Madisonville, KY.
3. May : o l.*\gton, KY.
4. May 18-19, 1979 « Elizabethtown, KY. :

These workshops were attended by vocational education teachers,

counselors, and administrators from a variety of programs in

Kentucky. The program presented at each workshop was essentially -

the same and is presented below (table).
» . \

99



The basic purposée was to familiarize participaﬁfs

wﬁth the'ba ic characteristics of handtcapped chiidreq,

prbgram pldnning, special educatfon and vocationa] " \\( '
iaws, andf specific educational methods. |

Responsgs of participants to the workshops were very’

positiye. A summary of-the'written responses to the
<0mpl ted evaluations have been’ included in Appendix 1.
responses appear togbe repr entative of the atti— =

tude of ‘vocational educators throughout Kentucky. Th

; workshop organizers see the need for more extensive [

d
-»

mode | ?rogram for Kentucky has béen presented_in this secfion O
~of the rgport./tlt consists of two majdf\éQonnentsf 1) A set of
.cunpeten;ies‘aga pgrfonnance objectives which wags deemed to be im-
portant, if vo@at1ona1 teachers are to deal effectively with hand1capped
- . / youth in their classrooms and laborator1es and, 2) a d\ﬁsem1nat1on com-
' ponont wh1ch consisted of in- sorv1ce teacher component.
- "~ The wonhahop approach to deve]onnent of cmnpetenc1es appeared to be : 3.
qQuite eYfective:; however, one identified weakness, as §ben from the
‘perspective 6f the project stdff; is that-not enough téachers were ahle
.td'bartitipate‘ Begause of this particular weaknéég, it is therefore

recommended that the identified competencies bé incarporated into one \\_//

or two additional coursés whish would lead to certification. The research
portion pf this proje(t‘tlearly indicatps that suugﬁchanges are necessary
if spec1a1 vocational educaéﬂr% are to dea] with the problems of the

;handicapped. Based upon these findings and the eXperiences of the project

Q , L
ERIC - . < S - 1.0



" . \ ) J K

S staff in conducting the workshops,, the following recommendations are

presented for consideration:

1) A committee should be estab]1shéd to review the certification

requirements for special vocational educators as they relate

to the unique needs of handicapped pérsons.

ldentified cunpeﬁencieslbe incorporated into t#?’or mdr; \
courses in order to assure that these competenéies will con-
tinue to be taught. A reQiew of the literature and prégrams
from other stat9$ indicates that this is the best approagb
if continuity and consistency of professiona1‘develounent.is
to occur, ’ ' _ o

In-service programs should be continued, in order to meet the
S ’

needs of teachers already certified.

. | /
‘ | \
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ADVISORY COMMITTEE

Diane Bahr

900 Lost Valley
Prospect Pt
Ludlow, KOHLU(ky 41016

Dr. Keith Bayne

Occupational and Career Education
University of Louisville
Louisvilie, Kentucky 40208

Joanne Brooks

State Department. of tducation

Bureau of tducation for Exceptional
Children

Frankfort, Kenﬁucji'

Or, Hilda Caton

'Special Education.

University of Louisville
touisville, Kentucky 40208
’ '

Marietta Freeman
Rd. 2, Box 158

Cecelia, Kentucky. 42724

Jim Montgomery

Assistant Principal

Northern Kentucky Vocational School

Amsterdam Road .
Covington, Kentucky 41011 l.

Delores Nelson t\\
Fayette County Board of Education
entral Office

ington, Kentucky 40506
d Smith
Mill Creek Vocational School

4205 Dixi
Louisville

Highway
Kentucky 40216

Melita Strawght
3901 Kirby Line
Jeffersontoyn, Kentucky 40299

Vocational E

Donnalie Stratton

Bureau of Vocational Education
Capital Plaza Tower 1
Frankfort, Kentucky 40601

Don Wilson

cation Region VI District

Office
3101 Bluekird Lane
Jeffarsghtown, Kentucky 40299
N
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~ SPRCTAL/VOCATIONAL TEACHER COMPETENCY SURVEY

Ingtructions:

Following {a a list of to;cher competencies. . This list has been dhsigned as a survey
to be used in the ddteymination of teachar fompetencies necessary for working with the

Ay
gﬁ‘ handicapped learner and to asaist fn the determination of teacher training needs.
After each compatency listed, circle the number on the scale most clossly fitting
‘the frequency with which you perform the task: 1) Never: 2) Occasionally: 3) Monthly:
4) Weekly: 5) Daily. Next, write in the blank the number corresponding to your
feelings of the {mportance of the competency: 5) Very important; 4) Of Copsiderablu
Importance: 3) Somewhat Important: 2) Of Little Importance; 1) Not Important.
Finally, fill in the blank with the number corresponding to your confidence level in
the competency® 5) Very Confident: 4) Considerable Confidence: 3) Somewhap: Confident:
2) Little Confidence: 1) Not Confident. ' e
'~ COMPETENCIES FREQUENCY IMPORT ANCE CONFIDENCE LMVEL
>y
%' 5-Very Import ant 5-Very Confident
) = 4-0f Considerable 4-Considerable
o > v
-~ R T Importance Confidence
LY v o2 o 3-Somewhat Important 3-Somewhat
K \\EQQVE 9 3. 2-0f Little Confident
; T Importance 2-Little Confidencae
CLASSROOM MANAGEMENT, 1 2 3 4 5 1-Not Important 1-Not Confident
PLANNING AND TEACHING y |
METHOD COMPETFENCIES: ' hd
1. Develop posit1be rein-
forcement techniques. 1 2 3 b 5 —
2. Prescribe alternate
reading activities. 1 2 3 4 5 L B
3. Select and locate 1 2 3 4 5 L L .
inatructional '
materials appropriate
for the various handi-
capping conditions.
l —
4. 1dent{fy ewotional -1 2 3 4 5 B _
factors that affect
clasgsroom environment.
5. Utilize math activi- 1 2 3 4 S
: R S

ties in teaching
vocational gubjects.



10.

11.

12.

13.

14.

15.

Construct a system of
reporting student pro-
grass to students and
parents and chart
student progress.

-Group students for
amall group instiuc-
tion according to .
diagnostic ability.

’

Employ oral questlon-
ing techniques to in-
sure the handicapped

student 's comprehen-

g8ion and to determine
the etffectiveness of

ingtruction.

Empld§ "l{ve-work" or
"handg-on' method of
learning.

Employ role-playing
and simulation
“Yechniques.

Estimate time sgquence
for a unit of instruc-
tion. v

Include units on the
importance of the
home in the education
of exceptional
children. -

Adjust adequately to
problems arising from
the Iintegration of
handicapped children
into the regular
_/plassroom.
Be flexible and
adaptable in estab-
lishing viable alter-
natives in a variety
of situations.

Identify behavioral
objactives.

—
.

6



16.

CO-ORDINATTION COMPETENCIES:

17.

18.

19,

20,

21.

22.

23.

o~

2

'

inmlannnt co-~ )
operative teaching
efforts bhetwean
vocational and.
special ad&iators.‘

Inform employers of
thelr resﬁons{b!li*
ties '

Conduct orientation
for avatlable aca-
demic and vocational
programs

Ident { fy entry 'level
jobs in the community

Conduct an employer
appreciation program

Consgtruct a prodeture
for job relocation or
rotation

Work with teacher alds
and other para-
profesgionals

Incorporate business
and fndustrial manuals
in curriculum

Posgesd knowledge of
available services
both in add out of
achool. TIn school
services -~ other
teachers, guidance
coungelors, vpcation-
al rehabilitation
services, vocational
education services,
social workers.
Services within the
community - mental
health centers,
guldgnce clinics,

dj?eiical facilities.
~“Finmancial resources

available. /

[o—y

4

4

4

4
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25.

26.

27.

COUNSELING AND HUMAN RELATIONS

Analyre employment
situations, make job

" breakdown and des- |

<riptions, -and trans-
form job requirements
into educational
programs. .

Tdentify instruc-
tional needs of

" handicapped students

in obtaining
marketable vocational
skills and devélop,
select and usd

ingtructional methgﬂd,'

materials and -
strategies to develop
these skills.
Identity and use
school and non-

school resources

that may contribute

to vocational instruc-
tion for handicapped
secondary students -

develop academic skills

through vocational
programs.

COMPETENCIES : .

28.

29,

30,

31.

32.

Conduct a successful
home vigsitation and
conduct a parent-
teacher cpnterence

Conduct a student

conterence

Conduct a teacher-to-
teacher conference

Identity symptoms of
drug abuse as compared
to use ot prescribed
medicines

Identify personality
patterns

1

1

1

f

4

4
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N,

313.

34,

Devalop & system:

whereby students can
determine their own
values and relate

‘tkese to others.

Counsel students and 1
parents

CURRICULUM DEVELOPMENT COMPE-
TENCY : 4

35.

Design and organize 1
the physical plan ot

a classroom or make
moditications to an
existing classroom

to suit handicapping
condi?ions to students

COMPETENCTIES IN EVALUAT'ING

STUDENT

LEARNING RESOURCES:

36 .

37.

38,
19.
40,

41,

42.

43,

44

Asgess student reading !
level

Assess ability of 1
gtudent to modity
behavior

Diagnose reading 1
problems

Evaluate student 1
read@ng progress

—
Diagnoge specific 1

reading difficulties

Jdentifv phvsical 1
factors which contri-
bute to reading
difficulty

Ident ifv intellectual 1

factors contributing

to reading difficulties

Administer appropri- 1
ate diagnostic tests

Assess student 1
comprehension of
math concepts

PROGRESS AND DEVELOPING

2 3,
2 3
2 3
2 3
2 3
2 3
23
2 3
2 3
2 3
2 3

88

4

4 5
4 5
4

4 5
4 5
4 5
4 5
4

4 5
4 5
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~

4%. - Identify educational 1 ‘\%

factors whigh con-
tribute to reading
diff(cult{ea

- ,h:-

F 3

46. Utilire results of 1 12
diagnostic tegts

47. Interpret results ' 1 2
of vocational tests

48. Daevise alternative 1 2
methods of grading

49. Conduct a student 1 2
followup atudyv

50. Ideht{fy regource 1 2
persons

Fstablish a astudent 1 2
tutoring program

Develop, select and 1 2
use methods to assess
individual student

skills, aptitudes,
l{abilities and

preference with resgpect

to acquiring marketable
vocational skills.

PROGRAM MANAGEMENT COMPETENCTYES:

53. Understand termin- 1 2

olagy of handicapping
conditions v
54. Implement program 1 2

mod{ifichtions

55. Complete state racords 1 2
and contribute to
individualized educa-
tion plans

PROFESSTONAL DEVELOPMENT
COMPETENCIES:

56. Recéive training 1 2
in diagnostic and
prescriptive teaching

r

3 »4
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57.

58.

60,

61.

62 .

Raceive\training
in behavior manage-
ment techniques

Possassa knowleége of
available rémadial
tachniques

Posasess knowledgae
of the effects of-
disadvant agemeants
and handicaps on

human development

“Understanding of the

ratiqonale behind pro-
gramming students into
least réstrictive
environment

Bagic knowledge of
the adolescent
Formal education

(adolescent psychology) .

Pract ical experience
gained .in working
with adolescents

Have as a goal the
strengthening of the
self-image of handi-
capped students

1

1

4

4

A

90




APPEND

C

I

X



) 92
N " Y *
~' .
.VOCATIONAL EDUCARTION PERSONNEL?DEVELGPMENT?PARTICIPANT SURVEY . 1_

SUMMARY OF COMMENTS

. -~
;s N
™

\) The discussion on handicaps, de€initions, and teaching stiggestions,

A}

were most beneficial to me.
. | S E
2) 1 really don't think anything could have been done to improve the
activity . . . It was very interesting to me.
3) The information was valuable and presented ver} well.
4) This was a very rewarding experience to me. It enables me to bette
’ understand how 1 can help my students?to achieve more from the program.
55 Place gréater emphasis on secondary @nd post-secondary needs -and
on ways t01;eet thgn.
6) Gained knowledge of resources.

7) 1 found out about different organizations that ﬂld help me.

8) Practical information for all present. . /
. v




