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PREFACE

In October 1977 a colloquium on Foreign Students in United States Community
Colleges, in cooperation with the American Association of Community. and
Junior Colleges (AACJC), was held pt Wirvispeead. The proceedings of' that
conference were later published by the College Entrance Examination Board.

Disct;Issions at the 1*977 colthquitim indicated the need for additional con-
ferences to addreSs _other aspects of international ethicatibn in community
colleges. The Johnson Foundation agreed to assist in two subsequent
conferences. \
The first of these, held at Wingspread in May 1978, served as the focal point
for a bfoad national review of international-education in .community and junior
colleges. A report of that conference, published jointly by the American
Association of Community and Junior Colleges and The Johnson Foundation,
contains the papers presented at Wingspread and the recommendations that
were drawn up by the conference participants. The.report, Internationalizing
CommutitY Colleges, published in October 1978, provides a perspective on
how a group of ,community and junior college educators and other educational.-
leaders view the relevance and place of international education in community
colleges now and in the days ahead.

The second conferenoe, InternatiOnal Developments in Post-Secondary Short-.
Cycle Education, was held at Wingspread, October 25-27, 1978. At that
meeting attention centered on the common interests of community colleges in
the United States and institutions with like roles in other countries.

Attendi.ng the October 1978 conference were educators from fifteen countries in
all parts of the world, presidents of United States community colleges, and
representatives of national and international organizations.

WITIOrftldents complete compulsory and/or seopondary education 'in different
countries, various, educational options are available to them. These include
a wide variety of short-term, or short-cycle programs with different objectives
and philosophies. What attracted keen interest a nd brought ethicators from
great distances to the conference at Wingspread was the.groWing recognitiOn
worldwide of the potential of such programs for community and national
development and for ncurrent and lifelong learning.

While the comprehensive, community-based, community college has Aar-
acteristics that'are uniquely. Aernerican, in their own ways countries around
'the world are expanding many kinds of post-s'econdary technical, vocational
8nd ather short-cycle educational programs at'the community and national
level to help in, social and-economic development. These programs are playing
an important Lut little, publicized role in education on a worldwide scal n
bOth advanced and developing countries: Aimed at serving groups in t e



population not enrolling in university degree courses, these programs are
able to focus-on community as well as nationally defined needs to raise
educational levels and develop a wide range of occupational skills. Today
in the United States over 50% of all college students enroll initially in ,

community colleges. Similar institutions are taking on increasing importance
throughout the world.

Among the mutual interests and topics conferees from different countries
discussed,at Wingspread were: community involvement in Planning and
conducting programs; changing needs for trained workers; lifelong learning;
basic literaCy education; problems of reaching disadvantaged adults with
educational programs; use of professionals as part-time tea-chers; sending
students to work and learn with practitioners at.work sites; and opportunities
for international cooperation and, technical assistance among institutions
providing short-eycle programs. One goal of the Wingspread conference was
to broaden international networks for the exchanzge of inforrnation among those
concerned with this growing educational field.

Much of tlie discussion at Wingspread centered on programs for adults and
variations in approaches and problems from country to country. Arriong
examples presented and discussed were: study circles in Norway; corres'-
pondence col4rses in India; the need,to offer courses in four or five different
languages in Iran; shortages of teachers in Venezuela; and experiments with
new modes of teaching in the United States and other countries.

Attending the Wingspread conference were educators from: the Netherlands,
United Kingdom, Republic of China, Venezuela, Canada, Norway* India, -.
Irati, Jordan, Cota Rica, Zambia, Yugoslavia, Barbados, Ireland-, West
Germany, and the United States.

The widespread attention that the conference attractec and many requests for
a report about it led the Amerfcan Association,of Community and Junior Colleges
(AACTO) and The Johnson rourkiation to underake jointly the publication of the
report_that follows.

The Johnson Foundation feels privileged to have been partner in this con-
ference project. We appreciate especially the opportunity we,have had to
work as friends and colleagues on the project with Edmund Gleazer, Tr.,
President, Roger Y'arrington, Vice President, Seymour Fersh, Director df
Intymational Services, and Rebecca Jacobsen, Associate Director of
International Services, AACJC, and with the conference participants who
oarrie to Wingspread from couritries around the world.

Ilenry M. Halsted
Vice President-Provram
The Johnson Foundation



FOREWORD

This Conference'and.publ4ation represent a continuing dialogue
among our international colleagues which began in earnest as far
'back as 1970 with the first AACJC international assembly at the
East-West Center in Hawaii. From that meeting came the publica-
tion, "International Development of the Junior Collpge Idea" J

(AACJC, 1970). Likewise subsequent Conferences.in which the
AACJC has been, represented have contributed to the continuing
discussions of cooperation among our international institutions.

. From the prdceedings at-the Wingspread Conference, it is clear
that.these explorations will continue.

In my letter of invitation, the purpose of the.meeting was set
'forth: "The conference will deal with:the common inter:Osts of
educators from about twenty countries in community-based education,
lifelong learning, education for work, basic literacy education,
and other themes common to communitY oo,llegeS in the Unite4 States
and similar institutions in other countries. Participants will
be inyited toepresent brief reports on these develOpments in their
countries. A network for the exchange of such information will be
considered."

The publication wpill be pf value to all who attended the conferenc.

and 4149. Ul_the_larger audiince-beyond.-- -This-Foreword-gives me thi
opportunity to thank all of the contributors who, in a variety of
ways, made the conference successful and this publication possible.
We welcome additional colleagues to join us in the continuing .

benefits from the international sharing of ideas, stimulation, and
encouragement.

Edmund-J. Gleazer, Jr.
President, AACJC,

9
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A

INTRODUCTIO&

This publication and the.conference from Which it proceeds is a
part of two different sertes: .the first series is the one to
which Dr. Gleazer refers in his Foreword: the continuing inter-*

, national dialogue. The second series has been supported by The

Johnson Foundation. This publication-is thelinal vne in that
series of which the first two were, "The Foreign Student in the
United States Community and Junior College" (CEEB, 1978) and
"Internationalizing Community Colleges" (AACJC, 1978). Like

this publication, each of them was derived from a conference,
,held at the Wingspread Conference Center.

Planning for the conference, "International Develqpments in,
Post,Secondary,Short-Cycle Education" began abOut a year b!efore

the conference.dates in October, 1978. In May of that year,
invitations were sent, to-about 25 fdreign educators and a
similar number of United States community college leaders, In'

addition, invitations went to about,ten representatives of other
educational organizations, foundations, and government agencies.
The original Jist of invitees from other countries was based on
previous contacts that the AACJC made at other international'
conferences or from-visits here and abroa4. From the start, the
conference planners were seeking representation from all bver the.
worid but it.was difficuleto assure such diverse represerktation
because travel funds were not available:from the conference sponsors.
The roster of participants (see finaf pages) indicates, however,

' that a distinguished and generally representative group were able

to attend.

The final number of visiting educators was seventeen. Within this

number,seven were sponsored by the United States International
--Communication Agency as Tart of a new series of multi-regional grants

designed to facilitate international,exchinges of information and a
sharing of-international experience's and viewpoints. Thesesponsored
educators were Also able to visit community colleges; their four-week
fzip was arranged by the Institute of International Education.
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The conference and this publication were planned to complement
rather than duplicate each other. ,Each of the visiting educators
and some selected Americans were invited to provide short papers;

, these are included hese. At the conference itself, however, the
intent was.to give the participants an opportunity to.become
acquainted with'the overall thsme of the-conference and with each
other individually. To achieve this purpose, the conference
schedule provided ten-to-fifteen minutes for each visiting
educator and some reprtsentative Americans to make informal
presentations. These remarks were followed with time for
questions and discussions. These exchanges stimulated cross-
cultural awarenesses and encouraged the participants to explore
ways in -which cooperative efforts could be continued;and enhanced.

The format of this publication conveys also its sense of purpose.
The collection of papers provides authentic and personal contribu-
tions from an international roster of educational leaders. We
believe that it is appropriate that their papers be photo-cqpied
rather than edited for a printed versions; this way the ori.ginal
style and flavor is retained.. The publication thus represents
in its,own 'medium ihe messages of diversity 'and individuality.
which characterized the confssence itself.

.41Ir

Also, this publication can serve as a reminder that international
developments in post-secondary short-cycle education are a continuous
process.*-No single conference or publication can provide a

comprehensive and truly representative balance-of vieivpoint and
achievements. 'This publication can share more widely the benefits
-Aof our Wingspread Conference and providt a work of reference and
record.

The AACJCappreciates the opportunity of conveningthe conference
and preparing the, publication. ige elpress our gratitude to The
Johnson Foundation for its.gracious'.and generous hospitality as
host at the Wingspread Conference/Center and for helping provide
this publicatiop. Also, we are grateful to the InternatiOnal.
Communication, Agency and to the'.Institute of International Education'
for their. assistance. And, of course, weare happy to acknowledge
the contributions from the distinkuYshed educators who participated

-- in the conference and provided the papers for this publication.

Seymour Fersh
Director of International Services
AACJC

1



TK VAST PROGRESSIVE TASK OF MANKIND

Introduction

J.R. Kidd

It is a special honour and privilege for me to have the first opportunity

to speak at this conference. I am always pleased to return to Wingspread

and share in the wisdom and experience of.The Johnson Foundatjon, known to

many all over the world for offering the Pacem in terris conferences. There

is a.special tal6ut about conferences at Wingspread, where people meet'and
4

talk deeply to 4nd with each other, not at or by each other.

I am pleased as Well to be in the company of,so mAny representatives

of shortcycle and community collAges. I have never bpen on the'board.or

staff of a community college but no one appreciates their influence, potential

or real, more than I. The 1960's in North America and many riarts of the world

'was a passionate, a tumultuous and swiftly dhanging decade, remembered still

for certain behaviours or excesses of the young, sometimes for the intransigence

and inflexibility of their elders, but to be known in or future,.of this I

am sure as the pIriod when so many community colleges were created and

extended., For it is these colleges that are the great heritage qf the decade
,

just as they are the fine instruments for development all over the Wdrld,-even

in places where they have not yet taken firm root.

It is always a privilege to sit with men and wamen from many cultures.

I doubt if we really appreciate fully how fortunate we are in our calling,,

which is one that bridges over or leaps over language barriers, cUltural differences

and ideological blockades. Last May and June,I us* in successive weeks In Japan,

China Vietnam, Russia, sliest Cermany,Sweden, the United States ane Venezuela.

Note the-cultural and ideological differences represented. Yetin estery country

I found people who wdshed to share ,and-to learn, who were deeply cammitted to

s,

6
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sexchange 'and were determined to employ educsfion as

0106 cief strategy for development., Ours.is a calling that.advances the cause.

of peaceful co-existence and mutual support and we need not only to acceptthe

blessirig but extend the influence.

celleges?

And ip what better way than through our

We are here to exChange experiendes abont developments concerting he

human family all over the World and the place of education in general and the

role of our colleges in development.

May I begin with the man whom I consider to be+the finest teacher in .the

1,

world, Julius Nyerere, Frelident of Tanzania, whose self-given name is MWalimu

4
tteacher7- At the International Conferepce on Adult -FAucation and Development,

)

In Dar es Salaam in 1976, the major

participants from SO contries as a

statement, by Nyerere was adopted by the

Declaration on objeciives and strategies

Nyerere established citearly the meaning of development in these words:

For development has a purpese; that purpose is the liberation of
Min. It is true that in the Third World we talk. a great deal
about economic development--about expandiMg the iiiiMber of goods
and services, and the capacity to producethem. But the goods,
are needed to serve men; services.are.required to make the lives
4,f men more easeful as well as more fruitful. Political, soCial
and economic organization is needed to enlarge the freedom and
dignity of men. Always we come back to Man--to Liberated Man--
as the purpose of activity, the purpose of development.

'But Man can only liberate himself or develop hiMself. He.cannot
be liberated or developed by anOther. For.Man makes himself.
IS is his ability to act deliberately, for a self-determined .
Mrpose, which distinguishes him from the other animals. The
expansion of his own consciousness,' and there ore of his power

l'
-over himself, his environment, and his.sonet , must therefore
ultimately be what we mean by development.

So development is for Man, by Man, and of Man. The same is true
of education. Its purpose is the liberation of Man from the
restraints and limitations'of ignorance and dependency. Education
has to,increase men's physical and mental freedomto increase
their control over themselves, their owm lives, and the environ-
ment in which they live. The ideas imparted by education, or
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eleased in the.mind through education? should therefore be
,liberating ideas; the pkills acquired by'edastion shpuld he.,
liberating .skilTh. Nothing glse can properly,be called education.
Teaching which induCes a slave mentality or a sense of impotence
is not eduCation at all--it is.attack- on the minds of men.

. .

Julius 'Nyerere is a hea4 of, state, working -desperately against the,

clock, for programs that .will share wealth and opportuniey through education

-for, his people.

Recently Lady Bar bara yard Jackson was to have addre ssed an international

symposium in my country. She was too ill to come,yet sent a mRssage which

is as moving as it is prophetic. Because there will not be many more messages

frmn this First Lady.of our world, every'one is to be dherished, and I will

quote liberally

If we loek back at the Fifties and Sixties, When much of our
conventional wisdpm" about development was formulated, I suspect

we are now mnazed by our extraordinary optimism. ,We saw the.pe;iod
. of Weseern -culonisation being phased Out. Wg looked to the steady
.extension on a world-wIde scale of the advances-of modern science
and technology which were making the developed states (about a
third of mankind) wealthier each Year. This process, extended in
part by trade and the investment of the big and multinatlonal
campanie4., in part,by direct aid fram ii6h nations to pdor, would
let the wealthy's growing affluence "ttickle down" to the undeveloped
ecanomies and'they,in tyrn, by comparable "stages of growth",
would advance to the standards of the .developed societies. All,

mankind would hasten an together to the felicity of the high
-consumptioft sqciety. It was_an appealing scenario, underpinned
'by oil at less than two dollars a barrel, sparkRd by an extravagant
fall-out of new technology from the forced experiments of the
war and sustained by the relief of millions pf citizens to see
the restrictions of the Great Depression and the World War at least
falling behind them...

'Today, over O years after the coming of formal peace, our perceptions
,of the future of development ate, I suspect, more somber but not
on that account less re,alistic....

...we confront a wholly new set of developmental issues which, even
a decade ago,.were not talked about because people barely knew
they existed. Let us, agree that the passionate desire.for a more
equal and equitable world distribution of resources'and opportunities
is the first and greatest.issue cif development. But what are we
to say to those who argue that just as men and women as a whole are

. asking, for the first time, to enter into their heritage and share

1 4



9

the resources of the modern techological order, .it.turns out that
there simply are not the material means available'to realise the
dream? Between.deforestation, soil erosion, urban expansion,
multiplying roads and airports, some estimates put the land we
shall lose from cultivation in the liext.20.years at 600 million
hectares - and that is about half the lana we cultivate without
Tisk today from our present population (Which is to,iacrease by
50 per cent);...

Or take energy n ,spite of conaiderabl new dUc4yer1'e* and the
' likely increase of offshore oil.dril ei4,.54 per ceht of the total,
it 'tieems prety.certain'tharte, oil'Odtput,will be passed;
by the end'ortge-- IT" ebal has a century to go, oil shale and
tar sands ar4'possib e supplements. But nothing can reverse the
fact that the United States has run through half of one of the
largest domenstic oil reserves in the world in less than a century.
The disappearance of other reserves say be a little less speedy
but the trend.is sure.

This in .turn t1rows0 quest on mark an a Whole range of minerals
_which require large amounts of energy to be turned intd usable
:metals. lie cannot work out the equations. exactly today. But
the first centuries of industrialisation have skiiMed off the
best and cheapest supplies! Mining the deep sea bed ,or t4e earth's,
core Or other planet* would be an expensive alternative, especiilly
for the half to three quarters a mankind who are starting their-
inglustriaiisation from a level of desperate poverty and lack of
capital.

Or take another example--

...in the North, Atlantic, we eat very nearly a ton of grain a
year, all but 150 pounds in the shape of beef, poultry and other
high protein food, produced by feeding grain to the animals.
For every 5 to 10 pounds fed to cattle, we with ,our steaks and'
hamburgers get about a pound of "energy"equivalene back. The
Indian'eats 400 pounds'a year directly grain. Between commuting,
office work, TV watching and golf_ mobiles we live the most sedentary
lives ever,invented for a human. society. High protein is really
needed for only heavy manual labour. The result? A degree of
digestive Omorder which has led the American Medical Aasociation
to plead for a cut of one-third in meat consumption and which
,costs the West Germans $7,000 million a year in cures for the'
beer-seusage syndrome. This is 2 per cent of Gross National
Product.

So where are we? Heading straight for developmental disaster -
lpy social disruption, oller-population, toxic risks, the final
destruction of our basic physical heritage? We cannot...cosily
dismiss'these possibilities on the grounds that a kind and forgiving
God will not permit ultimate catastrophe.... If we -behave like
destructive fools, the undeviating consequences of the moral law
_will not be temporarily suspended for cur especial benefit. Like



Jefferson contemplating slavery, we sbould rather saY; "lakekl

remember that Cod is just, I tremble(for my. cqu4try".,. But we Must
also remember that fear can be the beginning orwisdom and if
nothing else r love, faith, dedication, generosity - is atrong

**enough to. move.ust 'Olen let:us,.settle humbly for the fear of the
Lord and seek to avoid- catastrophe simply because only the really'
cammittedierrorists and anarchists regard catastrophe as desir4le
in itaelf. We do not....

A

One more witness, this time an erei, r-t< President Of dig World.
,

.

Bank, Robert McNamara. Up until five years ago, Mr. McNamara knew very little

ahout'edddafion; but, grapp as-he has been.with phe problemt.of developmint,

he Ws a "qui:a learner". His mebSage is about Whit,kinds of education are

most appropriate and those that are nott

L'eyeloping,couRtries have greatly-expanded,their educational
iystems 'over the past qUarter century. But muclvq,f the expansion
tias been misdirected. The tesults.are seen in bne of the most
disturbing paradoxes of our time: whilemillions of people from
amonethe educated are,unemployed., millions of jobs are waiting to
be done because people with the right education, training and
'skills cannot be found.

Among the questions that'must be answered are:

How can educational systems be teshaped to help with the poorest IP

segments'Nof society?

How can education contribute to rural development and thus respond
to the needs and Aspirations of the vast,majority of the poor
living in villages?

HOw can educational opportunities be made more equal in order to
promote social mobilization in countries where educational
systems have hitherto favoured the urban dwellers and the
relatively rich?

MeNamara's program for the Bank is based on several convictions:

That every individual should receive a basic minimum education as
soon as financial resources and the priorities of development permit.

That skills should be developed selectively in response to specific
and urgent needs, by training the right people, both uAan and

. rural, for.the right jobs - both in'the modern and the traditional
sectors.

That educational policies should be formulated to redpond flexiblY
to the need to develop educational systems (non formal, formal and
informal) sO,that the specific requirements of each.society might
be met.'

That opportunities should be eXtended throughout an educational system
for these underpriVileged groups who have been thwarted in qleir

18



dedire to enter the mailistream of their country's conomic and
Social life. This muSt.incIude more equitable access tq edu-
cation-for the poor, the ill-fed, womeni and rural dwe leril4 and
must rovide, as well, a better Chance:to advance Trom the class-.
room to the place of work.

4 Ifeconomit progress is to be:rapid and equitable, education will
liced to be.sUppOrted by action in other fiads,such as agriculture,,
shealthi nutrition,and employment. Only in such a context.can
:educarfon be.effective. .

.

I could go on with these quOtes and comments, all Of-them pertinent, All

of them eloquent testimony,footnoted' with harah facts that delineate:our time

and the immediate future. 'Notice thet no one has resorted to magical or science

fiction kinds of so,lutions. The answer'to the human condition, as they See

it, ties within the imagination and affections and intelligence ,of.human beings.
not-

they dp see education as a strategy, butNthrough some pious hope that

if somehow all children are put in sChool eventually all will be well. They

ere concerted about education for all ages, Ra.rticularly for those who must

make the 1 fe or death deciaions in the 1970's and 1980's, decisions

Nabout
..

.
,

food heal
.

.

and jobs, about resiiiimice to military dictatorships'at home and

aga4staggr.saion abroad, about 'providing a life for everyone thatenlivens,

not stupeflps, the human spirit But they point out that not all that goes

under the name oE education is a contribution; soMe of it is.bad and must be

, 7

replaced. It must,be an education ielated to the main problems of roen and ,

,

,='4^'
-

woman. They also warn that the Majority of the members of the human family

are stiI not participants. Robert McNamara, has the strongestethings to

AbOut this condition. He has only recently discovered how appalling is th

of us
general situation, one which mosteore familiar with it, have almost taken

- for granted..

Education inlet now taike'into account not just the basics of reading,

writing ana arithmetic,, but the basic concerns of all peoples. For example,
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4
most people in education were unaware at the time, but action was taken at the.

United Nations in September 1975, that has manrimplications for th . A
f.

basic charter governing relations between rich and poor countries w accepte4

almost uwanimously. The seven areas covered in the agreement include:

1. International trade and'assistance to the developing countries'to
.engage ia trade on more equitable mnditions.

2. TrarWer of and shariag of resources for financing development as
well asinternational monetary reform.

3. Development of science and technology on
countriein.

half of the developing

4. Appropriate industrialization, particularly in developing countries.

5. Development iof production and delivery systems for food and agriculture.

6. Co-operation in education and training among developing nations:

7. Changes within the UN system to facilitate growil fthe developing
countries.

*

There is nothing new or particularly newsworthy about that list, and your eye

__may have passed elver it quickly. But please remember two things. It represents

a charter of aspirations and activities that Will govern international relations

for at least a decade and answers will be sbught and found in some form of.

international co-operation or international brigandage. Two, while only one

reference is made explicitly to education and training, none of the items can.

be achieveCwithOut an extensive change in education in most countries. IS

Joseph Gremillion, wbo has just left his post at theVatican where he'.headed

special committees on social policy, was Raying last ek in Canada:

Fur each country becomes truly deeloped only if its people awken
themselVes, organize and participate as communities and functional
groups, to become to an optimum degree "master of their own destiny"
wir-thin and as living parts of the whole. The national.elan vital
fi

must derive primarily from the soil and soul and situation of each
people.



-

None of my witnesses has.spoken specifically Ofithe short-cycle

jodlleges,tyet every word is directed towards 4s and.to our,opportunity..

So,what is our role?.

Weil, first of all I do not 'know enough,to State it 'in explicit termp.

Even if I did I wOZild,not announce It just.yet because we are'here to work

.1L

tosetlier on'auch quebtiona'. '
r

0

4't
You may have expected me to provide you with a model,-but I'dO nOt think

there is any model'to follow-dr 'adopt. Also, as anti-intellectual as this

must seem, I do not believe much in the curreiJ.y fashionable. .pastime of

creating models..
f

'A model, as I 'understand and use ii, is a tool or systematized

desription us.f4 fot analysis. Of course, rigorous apalysis Is a positive

contribtOon. But nobody I ever heard of ever tried,tq emulate .a model.

People respond to.practical acts, to attempted solutions, to deMonstrations of

principles and practices. Instead of offpring you an abstract model.I shall

simply refer to a few examples that illustrate how educational inStitUtions,

particularly though not exclusively short-cycle institution's, have dealt with.

some of the problems and opportunities I have describe& Taken together, they

do noticonstitute a model, but they do suggest avenues of action aValleble to

all of us and may stimulate further discussion. They All illustrate.that no

matter how Ippotent we sometimes think we are,there are practical steps that

cin be teken.

My examples come fsom several of the countries represented here: they

;could have been taken fram most aher parts f the world.

1. Community ColIeles in the United States. The' first and most ob;ious example

is from your hosts, the

paratively new colleges

community colleges of the United States. These cam-

ha.1.43 provlded "second chance
1
education'and training

for hundreds of thousandr*bf adult leaihers, have been flexible enough to

4
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innovate in methods, to identify new educational needs, to reach p lics 'and

speci'al groups previously unserved. They have sametimp of,fered a source of

coherence and continuity educatiori'for whole.pommunities. I will not

illustrate further because mavy of the best exemplars are here iikong'us and

some of 'you will be,visiting their colleges. Not everythins that pass;s for

education in a community college is partieularly noteworthy, se please-urge

them .to,dealspecifidally with the Lorms of education that they,have developedw

which speak directs to the basic humat,problems.,

2. College of Medicine - Turkey. Here my example is am approved medical

school, noted for excellence in medical science. But the most significant

factor in the education of its students arises because of one simple require-

meat and.commitment. Every student entering the college on the first day must

associate himself with a'family and from that day on, throughout his entire

medical Studies, he is a tmembei" of that family sharing', with them in living

and,dying, in sickness and health, in sorrow and jubilation, in triumph or

failure. SometiMes he acts as physician and counsellor but always he is.

family her and friend. Ahd so, for,him medioal science is absorbed and

mastered within a human context. This essential condition could dharacterize

all of our education, lbut is still_rare.

3. An'Institute of Technology - India. Ety friend, Dr. P. L. Malhotra,' wili

be able t6 give youother examples from India, but let me refer to one from

my own observation. In many parts of India it is a recurrent problem that the

annual monsoon that brings the blessed rains sometimes brings, destruction and

death, wlth floods undermining and destroying most of the'mud dwellings in

villages. At such a time it is cutoMary for some Indian students in secondary

schools and alleges to volunteer, leave their studies for a few weeks and go

to the aid of he stricken villagers or raise money on their behalf. This is

one of the more auirable a9pects of Indian educatiyn. However, on one

-occaeion when such read.situation occurred in a flooded area of Maharastra,

2 0



- 15 -

6

And the students wdre organizing to leave their college and respond to calls

for, relief aid,.the College president forbade them to go. He told them that

'for them the sift of a few rupees or 4 few lays manual labour was not enough.

*
They should first send emissaries to the stricken villages who would examine

the kinds of huts that.had been destroyed and similar problems, Then the

students.Should spend two weeks applying what they knew.or could learn of

physics, Abmistry, engineering,'nutrition, and social work to the problems of

the villages, and also pledge themselves to continue Over th& next three month

Teriod to work with the villag;rs in the reconstruction phase. The president

asserted tlyit their responsibility was to apply theirc.experience and training

Co India's pralems, not just to offer physical labour. I was.ndt able to

witness all the results, but I have rarely seen students apply themselves'\to

their lessons as was evident in that week. Occasions where students are

accePted as, or demanded as, partners in a significant public enterprise are

few. But need they be?

4. .Training in an Iron and Steel Enterprise - China. This..summer I spept

some time in an iron and steel enterprise near Peking which recruits labour

from families who in total number 32,000. All of tlie equipment of the mills

is antiquated and must constantly be repaired, redesigned and retooled, yet

production figures continue to mount. I was interested particularly in the,

Management of the enterprise, and was told that 85 per cent of all of the

managers came from the ranks, typically,after having completed only four years

of elementary school. This was true of the man who held the position of

general superintendent, and equally astonishing, with the 31 year old woman

who was supervisor over the vastyclanging hall where five cauldrons Were

pouring out the steel. That means in the case of bcirh of these individuals

that all of their mathematics, science, technology and managerial skills had
inside

been learned the enterprise; that the enterprise was able to utilize ,
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elementary and secondary schools and the knowledge of universities fog

education and training at z very high level. I cite this exampl not tà

suggeat that countries should follow Chinese practice in utilizing paTt-time ,

teachers for secondary or higher education, but that vcondary an4 higher
4.. I

du4tion can be grounded in, can be founded lin the economic and'social

cancerns,of a society, without necessarily reducing if simply to technical

training. The curriculum in this enterPrise was not narrowly technological;

it included geriesl, political; and social education.

5. T'e Folk High Schools of Germany. The first home of the folk high school

is -Denmark, but the term is now used to describe educational institutions in

a number of European countries. In Ge<many the'largest single agency for Adult

education are ehe colleges under Deutsche Volkshochschul-Verband. :More Chan
4

a million adult students are enrolled in a variety of courses related to social

and community needs, typically not offering any certificate (although this is ,

Changing), but providing excellent qUality education. BecaUse these colleges

operate within a single system they can afford some services associated only

theirs is
with a large system, such As planning, research (,(he best adult education research

agency in Germany), electronic media for instruction; and language specialists.

They'also have resources sufficient for sharing lath developing countries:

this group of colleges has found a formula for providing yearly educational

,aid estimated at a million dollars and probably worth ten times that sum.

6. The.Workers Universities of Jugoslavia. These are institutions that are

within the sta0e-supported system of education but respond very much to the

stimulusAad direction of trade unions. They- are planned to provide the

teChnical,And general education, including arts and culture needed by a

country that has been 'develbping its own pattern of economic, social and

political organization. These "universitiee" are' perhaps the most important



single component of an adult education system that is one of the most-remarkable

ip the world. Working people of all kinds have opportunities for vocational

training, for learning how io manage the many kinds of enterprises that unionS

awn and control,-for participation with Management i economic decisions, for

community organization, foi participation in the arts and in travel and, to

a considerable extent, to become self-confident learners engaged in `independent

studies.

7. A New College - Bali. Many people have hoped that some of the moref

beautiful and fragile aspects of living in Bali will not be lost as "civili-

\
zation" cames to that island. The Balinese are -not overromantic ab t their

awn'culture but are determined not wantonly to throw it awa. 14cord 1-57!

when a new college was planned, a number of people, including\ workers sher-
41

folk, artists, as well as educators, took part in thelselection of the

curriculum. It was decided after discussion that the curriculum should'major

in the finest cultural aspects of Balinese life And that, ofeaurse, it sheuld

also offer languages,0 science and technology. Wbat is signifiCant is tHe

priority- of values represented,in a wprld in which many countries have simply

copied tbe curriculum and organization from foreign educational institutions

and have accepted the inevitable costs of alienation and losses in their finest

cultural traditions. The college in Bali is nourishing Balinese culture, not

destroying it, and for that very reason may also provide a better educatii=

in content and values that are initernational or httman, not just local.

8. Beginnings of Simon Rodriguez University 7-Venezuela. This story might
.411,

have been ton about a community college, but it happened in a university

based in Carracas. The president, Dr.. Felix Adam, and the university, began

their.work using a shack in a barrio in the shanty-town,outskirts of Carracas,

w 'ikic.g there with part-time teachers,7developing services for the people of
4

pltet area based on the needs)which they identified. The second venture was

,

*

4
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lasociated with.two rural economically destitute villages, where again

they enlisted trained personnel for the solution of'difficult,problems.

After four years working "in: the field", haviiig established the purpose of

the university as intellectual service, the university recruieed some full-time

staff and a s4ieen't,body. .Today the university is in appearance not so

ifferent from other univeiSities; but the fira; initiatives continue to affect,
b

oals, choice of faculty, the students who-apply, the kinds of research, and

the special departments. For example, the first graduate training program

in adult education for Latin' America was offered here as well as the first

centre for participatory research..

. 9. Study Circles, Education for Citizenship - Sweden. Much international

attention has been directed recently to the Study Circles in Sweden because

people who take part are credited with bringing dawn the last two' national

fbster
governments. These Circles informal and non-credit programs, with sufficlent

state support to guarantee funds for the preparation of study materials, but

with organization in the hands of Churches, unions, corporations, village

councils or any .other

About public affairs.

for' many weeks a yelr

issue, sharing with a

group willing to undertake responsibility for education

Atcordingly, every Swedish citizen has the opportunity

to engage in study and discussion of some important-

small face-to-face group of his peers and also to talk

with these neighbours or friends about any other subject that is important

to Ei4n or to the country. Very large numbers of Swedish people, ag many as

,35 per cent, do accept the opportunity. One noticeable feature is the number

. of sChool and college teachers who continue theirown education in this

fasition--at least half of them. In many countries it is commonrenough fbr

educationists to arrange for the continuing education of others, but all too

rarely for themselNes. In the best sense the study circles represent a school
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of citizenship and the Swedes maintain that it is needed every year as a

sustained opportunity, in addition to one-time or short course studies of '

If)

particular issues.

';nese are nine vxamples of institutions that have taken seriously their

responsibilities to the:community or to society and have planned intellectual.
, . . , 4, N -

activities accordingly. All of the examples are,of practical education, but

all go beyond tere skill_ training. There is. a recognition of:

.continuing teed to develop and 'adapt science and technology to human

problems withoUt becoming fascinated with mechaical solutions;

.attenti.on to research, but not only research by and for academic elites

as part of tpeir pattern of promotion; it is research for the enrichment,

of people;

. a growing concern for the participation of the people that McNamara

refers to as "the thwarted";

. involving learners of all ages and all levels increasingly in the manage-

ment of their' own learning, so that they can exchange and learn from

each other;

.a concern foi high standards of excellence--but performance that is

evaluated by.apropriate standarda not just by marks on examinations

that may bear little or no relevance to the'matters studied..

C77a characteristics are that whether or not the studies are given for credit,

they are all in areas that are served well Dy short-cycle institutions, and all

have an impact on development.

These cases are all of institutions. It would be useful to identify

-

action that is international or regional in character, or the result 6f

co-operation in a particular field. This very conference may be a place In

which co-operative action within a particular field of education but touchi.pg



.mamy countries will-result in ealarged and expanding impact on development.

t is the vast constructive task ot mankind.-.

Earlier I presented some of the critical analysis by Barbara Ward of
I.

P
Vile perils that must be faced. lloweer, she does not conclude her review, or

-

contemplate her life's work, in a state of disabling pessimism. Indeed, her

last tPstimanial is one of confidence if we will utilize the knowledge and,.

institutions thst we have, and do it in time.

For every difficulty that I have outlined thereare answtrs, Indeed,
they offer us better solutions, possibilities,and opportunities
then humsnity has ever known before. No iron destiny is propelling
us towerds catastrophe. What we are offered is not disaster, but
choice. Akio on* can deny the Possibility of destruction. Indeed,
with 400 billion -dollars ,a year being spent on what we, with almbst
unconscious humour, call "security", who can thinkaotherwise?
But the ways forward are not closed, and with every step away from
the precipice of risk, we in the Same measure move om the possibility
of war. This is quite simply because peace is not e passive state
of not happening to be fighting anyone thAp week. t is the vast
progredsive task of mankind - a task of leg4tingr- leareing by
joint effart and ,dedication,.to do_together the essential things
required for planetary surVIval.

Ours is a task of.learningbecause joint coopeVttive 4ction is.not

part of our inheritance. It has to be learned, For such if,task what peoples

or what inetitutions are better conceived, better staffed and better located

than tileae institutions which we serve?

J. R. Kidd

Secretary General
International Council. for Adult Education
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Jacobus Bos

DEVELONEA IN THE NETHERLANDS RELATED TO POST-SECONDARY,

SHORT-CYCLE ED6CATION

As this conference is being held in the U:S.A., it seems

only natural to compare developments in post-secondary

vocational education ih fhe-Netherlands with fhe grawth'

in Community Colleges which has undoubtedly taken America

by storm. However, this is not an easy Comparison to make

because iuch comprehensive institutes are practically

non-existent in the Netherlands; not that this type of

\education is not being catered for in 141e Netherlands,

.but it is being done in an entirely differpnt way. The

basis for the comparison is the scheme of programs of

the Ameican Community Colleges, namely:

A..General Edugation (Transfer/Liberal Arts/College Rarallel)

B. Vocational/Occupational/Technical

C..Community Education and Special Interest Programs

(Addlt Education).

I would like now to show you thelpliagram of ihe structure

of education in the Nethprlaftds and point out a few
4

specific points in connection with the topicfwe'are

discussing.

Though they are often housed under one roof, there

Are 'three types of general high school, WO, which

offers pre-university education w4:th a six year courser

HAVO and MAVO, Alich offer different levels of secon-

dary education with a five'and four year course.

respectively. Junior technical/vocational schools

are open to boys and girls of 12 years of age. About

one thfrd of all 12 year-olds choose to.go (or are

advised to go) to these schools, which provide prepa-

ratory vocational training as well as several general

subjects (e.g. Dutch, English and mathematics).

The types of institute which are relevant to our topic

-21-
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are those providing senior technical and vocational training

courses of two to four years duration. In the latter case,

the third or fourth'year consists of a practical year in

industry. Students who have successfully completed the

MAVO course or the course in Junior Technical/Vodational

Training are qualified to attend these institutes, which,
41

incidentally, are regarded as secondary education insti4utes

and not post-secondary as in the U.S.A..

However, as far-as I have been able to ascertain from

my visits to Community Colleges, they provide similar

piograms with much the same standards and aims, i.e.

to train medium-grade personnel. ,

One problem which arises from the present selective system

is,how to deal with the pupils who are incapable of

completing the MAVO or Junior V/T courses. At present

there are no facilitiespfor them but, in an effort to

improve the situation, special advanced two-year technical/

vocational courses are to be launched on I August 1979.

The apprenticeship,system, whereby students spend-1-2

days in school and the rest of the weeksin on-the-job

training, is a Dutch example of what is called cooperative

education in America.

There are various institutes of higher or "post-secondary"

education in the Netherlands.

First, there are-universities, which are only open to

students with the VWO leaving certificate or after a

colloquium dOttum for mature s.tudents aged 25 or oyez-

By comparison with those in other countries, the courses

are long; the "doctoraal" or final degree examinion

can be taken after five years but in practice many studpnts

take six or seven years to graduate. Recently a memorandum



- 24 -

called "Higher Education on a Wide Scale" was presented

to parliament and it outlined a plan to divide the study

period into a "dectoxaal" stage LAsting four years and,

for selected students, (about 40% of the.studenti.has

been suggested) a second stage lasting a maximum of 2

*years which would be spent on reSearch or training for

such professions as accountancy or medicine.

Secondly, there are 'Institutes of Higher Technical and

Voc4tional Education with a lower entrance level (HAVO

certificate or certificate from a senior te'Chnical kand

vocational training school) and a course lasting three

ór four years, in exceptional cases two.'There are more

than 300 such institutes attended by approximately
4

20,0,000 *ell and part time students. They axe generally

specialized knstitutes, for instance there are teacher'

training colleges, technical colleges, nautiCal colleges,

economic and administrative colleges, social science

colleges,*health-care colleges, and academies of fine

arts and music. The sMaller'institutes of six to seven

hundred studeilts'are encoUraged to merge but they cannot

be forced to do so.
k,

It is not At possible to switch from a 2-4 year higher

course to a univesitY course but a Bill has been submitted

to parliament which, if it came into force, would enable

students to make such a transfer after one or two years,

just like students at Community,Colleges.

This description of the Dutch-sys&m, which is necessarily

short and therefore incomplete, has so far been restricted

to A and B of the Community College program. With regard

to C or ad,ult educationethe following developments have 411i

taken place in the getherlands:

30
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1. ,there has been a rapid increase in participation in

part time high scho4.1 courses .for people who, did not

have the opportunity to atten&high school in their
y9uth. The tem "Moeder. MAYO", or High Sbhool for

1Mothers, whic has been giyen to this type of eduCation

indicates which Spctor of.society has taken most advan-
tage of this system.

2. The development of the Open Sctool using modern media.

3. The development of the Open tniversit based more
.

or less on the Britis4 systeM:, with versity and
higher technical and vocational courses.

These developments are bordering on the formal education

system in the Netherlands and there is a lot more in
4

progress. In the near futurelthe Ministry of Education
and Science, the Ministry of Cultural Affairs( Recreation'

and Social Wrk and the Ministry of Social Affairs will

present a memorandum on adult education to parliament.

There are indeed manytoshort-time" courses in the Nether-
lands, provided by adule'education inStitutes for instance,
but:they operate miinry outside the education syStem

proper. It is doubtful whetter such courses' can be inte-
grated into the present education system like the 220 in

'Milwaukee for example. But one thing is certain: the

Netherlands has'a lot to learn from the U.S.A. in this
field and therefore we are Careful not to miss anything

as we watch the spectacular development vf the American
Community Colleges.

Aisome facts and figures about the Netherlands:"

Population: 15 million

National income 1978: f.25.550 minion
Total Governmat expenditure 1978: it..96.205 million
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Education'budget: f 22.283million

(at present 1 guilder approximately U.S. $0.50)

\
Stu4ents; - full time part time

High pchdol 1302.000

5Junior Voc./Techn. Schools 12:::
Senior Voc./Techn. Schools -

405.0,p0

153.000 32000

Higher Voc./Techn. Schools 144.000

UniverSities , 156'.000 57.

32
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. John Bynner

CONTRIBUTIONS OF&TEE BRITISH OPEN UNIVERSITY TO CONTINUING EDUCATION
r.

t .
.

Certain sections of the population with a need loy continuing educatian

may have difficulty in receiving it by conventional methods. The elderly,

the disabled, house-bound women with small children, busy professionals,

and especially people living in isolated communities say never have access

to the fullorange of educational...facilities they need. One solution

to-this problem is "teschinght A distance" - the use of a multit,media

package of teaching materials, including texts, broadsts,.tapeS and

other audio visual aids. Rather than bring the student to the teaching

institution, these methods bring the teaching to the student in his own

home.

The British Open UniVersity has made a special contribution to the
\

develo df such a teaching System. It was originally pet up to

provide en access to higher education ,for people mho had missed such

an opportunity earlier in their lives. By using the Sass mediatand the'

postal services it reaches all studente in the British Isles, Who can.
2

study part time at home while pursuing full time occupations. Reinforce

ment of the students' learning is provided by a network of study centres'

where students can receive counselling and face to=face tuition, and can'

meet other students, frequently to join "self help groups". The main

tuition is by correspondence: students 'complete assignments at home and

send them to locally based tutors who return them with gxades and comments.

Various forms of camiAtv marked testing and, learning assistariCe are'also

in use. Same coursis run one week Suumer Schools for their studente.

To establish the credibility of the University in,the eyes of a sceptical

academic community in the U.K., the Founders considered it essential to

coucentrate initially on degree level work. If degrees awarded to studibts

by the Open University were accepted by other educational instttutions for

credit transfer, as a basis for higher degree work, and by employers, then

21



this would vindicate the teaching methods. This stage in the,University'a

life le nearing completion. There are now over 27,000 graduates and cimoo

students currv!!tly taking the University's courses. Its degrees are widely

recognised as having the status of those gained by traditional measi; and a

large,. number of reciprocal credit transfer arrangements with other eiliversities

,have been set up in which degree level wart cadbe pursued partly tbragh the

00en University and partly through the other institution. All undergraduate.

courses are now also available on a 'one-off to ,'associate students'. A

diVelopin4 higher degree programme will also enable the University's own

graduates and graduates from'other UniVersities to pursue further advanced
,

study on a part-time basis.

A P
The provision of degree leVel work has always44en sgen as only part of the

service,the Universityi. should provide.. In its next phase Of development,

launched by the publication.of the Veaables Report,
1

it identifies a further

major-role for its whole teaching system in the development of continuing

education. There are two major themes in this development which shift th4

emphasis away from the University as a relatively adtonomous institution.

'The first is responsiveness: the Unlversity's success in-contributing to

the development of continuing educatindepends on its being able to mount,'

prograMmes of study quickly In response,to clearly idiantified local, national

(or international)- needs, which may range from health- education for parents

ta in-service edudution for teachers. This leads 9,the other major theme,

collaboration. It has become clear that in many areas of continuing education,

materials need to be tailored cloitely to particular local and :specialist

- needa. This makes the case for collaborative development of the teachin$

. package, with close involvement of the ''clients".in dhe design of materials

which are going to serve their professional purposes. Sometimes this can

entail the development of local.materials to accompany centrally produced

core television, radio and teaching texts. Examples are sets of courses

for the in-service ed4cation of teachers - Reading development - Mathematics

accross the curriculum; courseslor the 'caring professions' - 'The

,handicapped person in the community' and, 'Care of the Eldel.ly

community couises', in magazine format directed at parents -"

4

years of life' ari47-,'The pfe-school child'. A large number of

courses are propoe sed in such areas as management education, environmental

' and short

'The first

other new

education.
4."



Plexibility,and collaboration'in the developmpneof theteaChing materially

.brings out another major role of the Open Usiveriity in this field. Its.
4

expertise developed now-over.a number f6f, years in &e prOdUCtion of.attractix;e

and_affective learning materials can be Pni to the service, of-the whole-

'educational community. Tq this capacity it adopts the role of a national.

resourcecentre. This Use-of Opeh Univertity Course materials, .

for diIferent purposeU has already been widespread in higher education and

may Prove eve more valuable in the expanding field of.cOntinuinveducation.

In much of adult and continuing edUcation, focal education aOhoritiee have
,

limited resources available to them dtpr the prodvc-tiOn of learning.materials,

Thus iabher.than attImpt to duplicate effort's throUghout the.country''s

coordinated approach Viaa naiional inatitution like ihe,Open bniversity -can
, .

ensure that a single, set of materials can serve a Multitude of different ,

local purposes.
,

.10

Thug fears from.some adult educators that nationakinstitutiona like fhe.

Open University may encroach upon territory that
4
they have considered.to

4

be traditionally their own should be dismissed. In serving the needs'of

the (geographically) deprive -the Open University extendd eAtinuing

'education to Many who would otherwise get it. At the same: tUe as's.

national learning resource centre it can helP tat reinforce a widecinge

1of existing educational practices.

' I

Report of,the.Committee on Continuing Education under the,Chairmanship
of Sir Peter Venables, Open University Press, 1976.

'John Bynner
Open University
United Kingdom



4

e%

EDUCATION IN TAMAN, REPunitc OF CHINA

OUR TRADITION
$ ,

1,0the pest'ihirty yeare, the adhieveleite,in education haNia.been-
,

coniidered A majorlactor in'OOr phenoeenel econosicidevelopsent...,

thiveducatlonal 4ystio La the Republic of China today bas inberit-

:ed its philosophical'approach. its moral. teachings, 44 its liOcia.1

-attitude toward aducation from CO6fucianism.

:Beieuie of the soCial'orientation and the emphasis on.human rela-

tiois or.co ucian teachings,- education inthina has always been;seen

(

Li-an Chen

".

as an integr .part cif social and political.administration, Rence,

education is `considered the-essentlal means by which a pemsdt:can

cultivate

fad persons

'the çht

°net-Veg..

strong tr

CHOO

*Id internalize the Confucian ideals.' As\!_Tult, learn-

' scholars have alyays been esi.140 semed. As far as

o education is concerned, equality of opportunity for every-
!

ess of social and economic status has been our proud.and

ion.

The schnol,systeM of Oe Repuillic or Chiona begins with kindergarten,

whichls attended'by children raining from four to six years of age.

Kindergarten, however, is not compulsory.

Following kindergarten is nine years of free education, of,which

six are .compulsory'elementary education and-three are junior high

school educatioh. '

Following the.junior higfi sch9ol.ftvel is threeTyears of senior

high aucation, or vocational training.

The regilar senior high. school programs are primarily preparatory

progress for higher education,' which cultivate general interest aid

ability in academic eubjects, Whereas vocetional training programs

pravide youths. with specialized knowledge and skills which enable

them to engage in productive smirk after.graduatian. Mere are 189
,o

senior high schoolith 181;150 students, while there are 183 voca-

tiemal schni01I-V1ih 304,992 students which is a significantly larger

enrollment than the regular senior_high'silools.

N4. .
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, Higher education includep independent colleges, universities, re-

3search institutes and technical junior colleges, whose students are
. .

... selected through an annual.joint entrance ekamination.. There are now

26 universities and independent colleges throughout this island.

k Graduate schpojs are-attached to colleges and untversities. There

are ell told 76 junior colleges with au enrollment of. 158,674 students.

Most'of them are,technical-oriented, and'their primary co.ncern is in

,teaching the applied sciences and training technicians.

There are three types of junior'colleges. The.three and two year

'junior collegos admit senior high school and vocatioual school grad-

uates 'respectively, while the five-year junior colleges admit junior

high school graduates. The National Taiwan Institute of Technology

, was founded in 1974 to admit junior college graduates who have, had a

minimum of a year's working experience. A bachelor of engineering
,

degree is granted after two-year's study.

To summarize, after junior high, education is divided into two

branches: (1) the regular or acdtlemic edutationil system composed of

senior high schools and.universities; and (2) the vocational technical

educational system cotposed of vosationat schools, technical :juior

colleges, and the Institute of Tichnology.

In addition to tbe above school syst ublic of China alao

has a system of special education and a system of imp lementary educr

ation. In special education, there are four schools for the blind,
)

three for the deaf, one for the mentally retarded", 'and one.for the-
,

physically handicapped-.

. The system of supplementary education provides opportunities for

those Who failed to receive edutation throukh the lregular school system,

or for thole whowish to improve themselves.

CHANGES IN THi EDUCATIONAL SYSTEM
-.-

During the past 30 yeats,_population growth', political moderniz-

ation, econotic development and social pluralitation have raised people's%

aspirations for a better education, as a result, education-has Iten'
_

adapting itself to the changing conditions.
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prom 1950 to 1978, the total number of schools at all levels has

incieased (2.12 timee) from 1,504 to 4,693. Student enrollmehas

inCreaied (3.29 times) from 1,054027 to 4,522,037. 'The educational

budget for both public.and priVate.inatitutiona has ine-ised,T60

times from NTS156,316,000 to .N1$30,855,400,000. The ratio of educa-

tional xpenditure to tke GNPliaa-increased from48,76% to-14454%.

And the nUmber of full-time teachers haa increase& (4.34 times) froa

29,000 to 155,021..-

1)' TtdaY.there are 4,522,037 students out of a total population of

16,882,053; that it mOre than a quarter of the nation's populiition

is now in school.
r

2) In 1968,,free public education was 'extended fm-six to nine years,

making junior high education part of the free educational programs.

3) To meet industry's growing deMand for skilled labor and technicians,

iirocitional,education has also grown. In 1972,= a decision was made to

create a technical-vocational schohl system parallel to the traditional

high)school-university system. In 1965, regular Senior high stnclents

constituted 59% of the total setior'high level student population;

while only 41% were enrolled in vocational schools. By 1977 the per-

centage of regular senior high students wae reduced ,to 32.6% of the'

total senior high level enrollment, while vocational schools took'in

67.4%. The resurts of the implementation of this policy are three-

fold: A) Social stability-rstudents graduated from technical-vocational

schools have less difficulty of finding jobs.

B) Increasing industrial productivity.

C) Release the pressure of comPetition of the high school

'graduates to enter universities.

4) In order.to raise the quality of teachers, the number of graduate

school have been increased to train teachers for junior colleges and

above. There are training programs and international exchange programs

for the teachers of technical junior colleges. The goals of the pro-

gram are thres-fold. One, to, update their knowledge in their own

field; two,, to exchange teaching experiences; and three, to visit

industries and exchange Vieln with leaders in industry in order to

bridge-the gap between industties and the technical colleges ind to

discover projects which will benefit both.
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5) As the Republic of China industrializes, division of labor becomes

more and more sophisticated, and the social and economic needNfor

talents ,hais also changed rapidly. Under these circumstances the-ceduc-
..,

ational process as an instrument.for social selection has become veil__

important. The selection function of education means the selection

of/the right students for the right kind of education so'that they can

later pursue the right occupation, and thus.facilitiite their contribu-

tion to society and maximize the return of the country's investment in

education. In tOda5's junior high school, for those students who do

not want to seek employment, counselling is stressed to adlase them to

pursue either the rekular or_thevocational channel'of education After

graduation. Those not suitable fof high school "and.college eddcation

are enoouraged and helped to transfer to either vocational high schools

or five-year technical junior colleges. This helps to &Void the indiv-

idual, famili and social traumas which often octur when a student fails

to pass the college entrance examination later on.

CONCLUSION

In conclusion, the goals of our national system of education should be

the integration of the individual with the community and hia environment?

and the integration of the community with the nation. Again the idea is

to equip the individual for, productive work and active paiticipation in

the transformation, the revitalization, and the develonment of the community

and the nation. The reform.of educational structures is inevitable if

education is to be made/relevant not only to the goals sketched above, but

also in bringing,about M closer relationship with the changing world, so

as to better prepare ts citizens for active participation in this changing

world of ours, in the/establishment of our cultural identity, and for the

understanding of majOr world problems and international cooperation.

Li-an Clken
Vice Minister
Ministry of Education
Republic of China
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pc INTmATIoNAL APPLICATION OF ENGLISH FOR SPECIFIC PURPCSES
TO POST4ECONDARTIMMA1!IOIC

With aver two-thirds of the world's technology being written and reported in

the tnglish language, one of the fastest growing international developments in the

support of pcat-sacondary, short-cycle edudation is the new technieal and scienti.

fie 411110otion bet* taken in English language training. 'English For Specific

PurpOses .(ESP) as this emergtmg field is.00mmonly termed, is becoming an essential

component or foreign student training in American communitmolleges as well as an

increasing concern to the governsents of Developdng Natiams. Both the American
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two-year institution and the polytechnic and vocationaa training institutes Of

other countries have recognized this aspect of English language training, not

as the language of former colonial domination, but as a tool for the understanding

of certain technical subject matter of primary concerh to national development.

Karl Drobnic, a prominent writer in the teaching of English for scientific,and.

technical purposes, stated the situation this way at a 1978 Oregon conference on

English language teaching:

English, a language that once syMbolized conquerers,
masters, and the.ruling elite, has become a language
of service in the post-colonial ea.y.a tool for the:
,educatioril industrialization, and ahbitious-nation-
building of our times.

AddiAg to the contributions made by the distinguished.foreign and American leaders

of short-cycle education who,came together for mutual discussions in October of
af.

1978 under the auspicee Of the American Association of Community And Junior

Colleges in cooperatizn with the Johnson Foundation in Racine, Wisconsin, 'this
4.

article will briefly outline English fOr Secific Purpoies training ;IS a component.,

df both American and international short7cycle post,-secondary'educatign. A moiler

of a current program now serving.the community colleges of the Pacific N9rthwesf_f

will also be described.

ESP directs itself toward three clients. In'the still relatively,few American

twoyear colleges having English language truining departments, ESP is a service

in support of the foreign student under.scholarshipa.from home governtents to pursue -

a.short..term middle-management or technical program in an area of vital concern to

developing hOme technologies. SecondlY, the methodology and contint of ESP has beeri ,

established abroad where it has been 'administered by native Enrlish speakers through

international training agencies In 4port of locally trained technicians whose res-

ponsibilities for -the operation of foreign-made machinery and newly acquired instal-

lations require a knowledge of the terminology necessary for their maintenance.and

repair. The third client for ESP, closely related to the second, is the'interhational -

(

corporation Which, during the installation of industrial facilitieiabroad, needs

to dvlicome the communication barriers associated with training cormamr.cOunt'erparts

$
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..to undertake full and independent responsibility for,the operation of the techno-

'logies being constructed.

.
Short-cycle education in Developing National it concerned with rapidly meeting

practical needs. ESP is a similarly designed tool direeted towrallirmiding vow

petency-basedlanguage skills specifically related to the ccamunication needs

(Trimble, 1977).stemming from difficult intellectual.

'As an example,of two and four.oyear institutiaMal cooperation.in providing

ecienti$1c and technical Englieh training to the needa of 6eveloping Nations, the

English Language Institute at Oregon State University in Corvallis, Oregon, U.S.A.

has established both domestic and internattocal training'programe for foreign

technicians. Chinese and Libyan nuclear engineers have_received training in both

the terminology as.well as. the operational directions ^rising the maintenance

manuals of medium-sized nuclear reactors. Saudi Arabian.science'education instruc-

tors from post-secondary vocational training institutes have completed a year-long

,sequence of language training related to the fields of biology, chemistry, physics

and zoology. One Of the.most interesting current programs of the English Language

Institute involves middle-management technicians fraulla Arabian electric con;pany ,

)Who require the language of mechanical and electriCal.angineering. While the Insti.:
*

tute,provgies'them with the scientific language of these fields Linn..Benton Communi-

ty College in Albany, Oregcm provides the technicians with a mathematics sequence in

elementary and intermediate algebra and will continue bo provide the additional 'mathe-

matics required for the studcrnts to continue for either two dr foar.Tear degrees in

their fields. While the students undei.take their applied mathematics at the communi-

ty college, a staff instructor from the English Language Inlatute accompanies them

into class, providing terminology Support and language .assj.stance related to the

field of algeilra./ Therefore, not anly are the students acquiri applied ihathe-

matical skills, but also the communicative language skills which will allo4 them

to understand mathematical termin'ology and its relevance to the maintenance

power utility facilities.in Saudi Arabi% These students will be able to establish
_

plant training_Sacilities upon 'thetr return whichswill combine the technieal English



- 37 -

of applied mathematacs to subject fields of mechanical and electrical engineering.

In addition ta the language programs Onducted by the Instituts on the uni-

varsity =moue, the Ehglish Language Iristitute provides Advance technical language

training to t:he eix meAber colleges of the Pacific Northwest Community College.

ConSortium For 7t:nternationii Cooperation. Providing training for contracted students

sponsored by t4ir governments to acquire technical expertiSi in a variety of

important applied fields, The English Language Institute trains the students in the

specific gnglish required for these Asada prior.to the students' commencement of

their community college studies. This advance support allows for the dompetent

handling of-language problems in advance of techniCal training thereby eliminating

a ccomOn handicain, to student performance. For a pre-detarmined period of time

-which varies according to student needs in each case,' a language instructor from

the Institute la.on hand to provide a continuing language support base for the students

after they have begun their community college technical training.

The concept of a tectincal english language institute supporting a nuMber of

polytechnic of vocational training'colleges is st model suitable for Developing

'Nations. A 'system of regional technical language cantere coUld provide support for

nearly all the applied saientific 'and vocati nal language needs 0 ewly acquired

.industriesor planned facilities to be purfiased in the f It was impressive,

the number-of educators at the October Racine confe e who autlined systems of

post-secondary education in their nations which mig make use of regional techni-

.(.1a1,EngliSh'language centers. Abdul Mostrashari, Head of qie General Education

Programs at the Free Universitir of Iran,gave an excellent account of the organization

of a collection of.community or regional colleges emp4asizing vocational and scienti-

ft training Under the Free University. Curriculuns in these subject

areas are' brought to people inall walks of life through study circles and by or-

ganizing local peoplii as part-time instructors. Noting that one and a half times

as many Iranians have been educating themselves'outside the country as within due

to the lack of appropriate educational opportunity and emphaaps, Mostrashari lent

credence to the general Observation that a majority of these students from Iran, re.
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quire extensive Englis language study prior,tcr undertaking their studies abroad.'

If this language-training could be done inside.Iran in conjunction with not only

the traditional institutions of higher edueatipn, but more importantly, at the'
r

grass 'roots levels through adult, vocational, and extenSion education; the Medical

and technical devel'opment of rUral Iran may be elhanced by providing independent

technical language bases which would allow for eventual local control of the main-

tenance and operations of imported agricultural and medical teehnology. The dis-

tribution of teehniCal language training-would be acre equally disiributed, and

bases for praviding basic instruction ireading operation manuals for imported

equipment might be substituted for the export ;-3f thousands of 'students.

Arthur K. Mismuko, Deputy Director *blithe Center for Contiruing EducatiOn at.

the University of Zambia, provided a broad insikht into the continuing and adult,

education system of his nation. One of his mdst engaging points related tocriticism

being made in Zambia that the adult education movemsnt is failing to reach the bread

masses of people.. Theyeason given by Mr. Mismuko was that.the vil,lagers of outly-

ing areas can not speak English well enough to understand the English-based training

medium of instruction. Linguistically as the result of geographical position, Zamibia's

need to relate to the French, Portugese, and Swahili languages is,most unique, and

the faci that the medium of instruction in adult education Is English, lends well to

the concept of ruraltechnical English languagt; centers. The already exiiting Ex-
,

tension Division for Language Instruction of the Adult Center of the University of

Zambia might serve well as the organizing arm to develope rural techhical and voca-

tional English language centers.

The participants at the October Racine conference were on file threshold of the

development of the first women's community college in Jordan as Me Feryal Sa'ddeen

ivviewed the purposes and curriculum or the new institution scheduled to open in 1981.

In line with the long-term labor power needs of Jordan, the college will be empha-

sizing the training of women in the important areas of pre-schaol,education, secre-
t

tarial skills, and business management. Of high priarity in the cdllege curriculum

will be an emphasis on English as a Second Language. While nothizgispecifically was



- 39 -

4

mentioned in the well-written report of the developmemt of the college regarding s.r._

-/)
the Channelling of English language training toward the specific skills involved

-

in each of the above curriculum emphases the women's college may Jill be in an

excellent position to direct it; English languege trainiNg toward these specific

subject areas, developing the Emglish ccurse troigk around, the terminologies of

buSinesp, child.anagement, and clerical. fields. Curriculpm development materials

are currently in use throughout the world in two of these fields.

ESP is not only geared toward the language of science a techn4ogy. As

-especial purposewteaching methodology, it can be applied to any ll.wspeeiffie

field of endeavor. While a majority of the examples u...!ed to describe ,the applies-

to ESP in this article have been.relited to the scientific and technical Subset

of ESP, it should be re-emphasized that ESP is subject-specifiC and can, therefore,

be apPlied to the language planning needs of any technical or sdb-technical and

vocational need. To teach ESP means to teach a restricted body of language thatr'

fits the specific objectives of a particular group of students, adults, or techni-

\ eians whe will encounter non-traditional and highly specific language in the develop-

ment of skills necessary to. either function internationally tn a specific field, or '

who will have to in16roret and apply technical or sub-technical languagepatterns related

toward the operation or use of complicated imported technologies Or international

cannamicatil;ma.

The basis for this article returns to the stimulation derived from the sharing

of post-secondary, short-cycle educational models from an international perspective

in Racine. The development of ESP as a support base for the training of personnelf-
.

An the use of subject."pecific English as a tool for national development is applica-
,-

ble to as many uses as the spread of English-based technology presents. If current

international trends continue,,t will soon be the vocatienal and polytechnic insti-

tution5 w.hieh will rspresent the educational forefront of mihpower development throuth-

'.out the'world. The concept of the regional spP,language'center may be most helpful

.to fulfilling a part of the strenuous effort for this technical and vocati'onal training

underwsy ih Developing Nations. .
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OHIO TWO-YEAR COLLEGE

AND

POSSIBILAIES FOR IONAL EDUCATION

t

inuipummtp.

Ohio hair:committed itaelf to higher education'early in its history.

Today the system 4taludes fourteen State-assisted, universit.iss.and Medical,

schools and fifty-two two-year campuses. Tbe tweyeet campuses.are broken

doMn.as fellows: vevesiteen techniCal,colleges even community collegig,

'twenty-five university branches, and three state general and teChnical.

collSgss.' T'he state . of !.10hillat .has m*t its seal .la Stablishing 4 Capp4i

within commutipkg:distance_of every Ohio citizen: Our:sylitem of higher-

'education plicee strong emphasie on the.concept of institutional economy

for the colleges and universities.
7

Primary authdritylor the.managing'of our institutions has been vested

in individual boards of truttees. This practice has been 'one of the atrongest

assets of the systim.' Institional economy is'a powerful guardian of academic

freedom with birds of 'trustees' serving &INA buffer against vutside -pressuris.

Guided by individual beards', colloies and.universities are-better able to

responct to tilt nesda of their..respettive,4students, their.service regions, and

community. ,The bOsrds can deVelop personnel, policies that beat meet their

individual responsibilities ensuring quality in both scholarship and teaching.

EAch institution being freeto manage in their own'resoutces can effectively

supervise their allocation both in areas 9f proven strength and of emetg ng

fmpertance.

.THE ROLE AND yassIoN OF THE TWO-YEAR COLLEGE

Close relationships are maintained between the two-year college 'and their

local commu,Siee. The twv-year college movement is uniquely American and
U J.

the laws relating to community and tectvaical colleges require that they-be

established through local initiative. All of the two-year institutions,

except the university branches, are governed by boards of trustees from the

official district-with same or all of the trlistees appointed by the Governor

of the state.

Local advisory committees are required for the diVeldpment and continua-

tion of technical degree and other occupational.programs. The two-year



'university branch campusek also appoint local advisory committees to assist

with ciommunity campus interaction. State coordination of the'two-year system

is exercised through the Ohio Board of Regents which must approve the'

establishment of two-year colleges. The Regents 'aloe &as the authority over the

development of associate degree programs and the establishment of fees and
.

tuition schedules.

Ohio has four types of two-year-catpuses and they inclufe the following;

(1) Community Colleges

The community college provides a wide range of services inclUding

baccalaureate oriented general studies programs, technical education programs

and adult continuing education courses.

(2) Univeraity Bkanthes _.

,

The university branCh consists of a permanett*:fatulty established

and gOverned by the parent uniVersity board Of trustees with-assidtance from,

, local advisory committees. It offers two-year pfograms in general studies, . . .

adult and continuing education, and in Ome'instances, technical educatiOn

through the associate degree level. Infaddition, bratich campuses often

serve as locatiOns foVoff,-campus upper-divi.sion graduate-prokramming offered,

liy the univeraities,
,

(3) Technical. Co.11eges

Tbe technical scollege serves the commUnity with two-year associate
,. ,

degree prQrams and in tanyi cases shOrter occupational programs. Becauae of

the rapidly escalating interestrin technical education, the technical college

has had the faiteit enrollment growth in the state for the past few years.

If requested, they also conduct special adult continuing education coursea

for business and industry in their community7

(4) State'General and Technical Colleges

State general and technical colleges are the newest form of institution

in the two-year system. pteir programming is similprto the-comMunity college.

The general and technical college offers general studies including baccalaureate
. .

oriptM programa, technical education programs, and adult or continuing education

pr grams. .

.,

INCREASING TRENDS IN TECHNICAL EDUCATION

A gid4ing demand has resulted in the formation of technical programs which
,

has paralleled the expansion of training opportunities f semi-professional

ThJobe. is demand is reflected in steady increasing enr llments. A total :

headcount enrollment in Ohio for the fall. Of 1978 is 117,188. It_is estimated



that in this particular group, over 80,000 are enrolled in technical programs.

A vide yariety characterizes the thousands of students being served by

Ohio s technical education facilities. Many are students who have enrolled

.directly from high 'school fotwilta ,the ayateW was originally deaigned. In

technical, education, enrollment patterns are changing. Today, large numbers

of part-time students are seeking skills to upgrade themselves or Trepare for

new careers. OVerall, technical education draws from mamy diverse groups of.

people attracting many who May not have,previously considered.enrolling in

College. 'The main thrust of technical .education programs is tp trainpeople

for specific semi-professional jobs. Strong emphasis. is also. placed on

!general education insuring the students a broader educational base.. Many of

the tao.pyear asaoCiate degree graduatea will continue their edUcation in
4

four-year colleges and universities.

(1) Advisory Committees

Through the advisory committees, various technologies can be changed

to meet the problems within business and industry. The recommendation for

changes in course.content has allowed the two-year college movement to expand

44th technical eduCat#6 becoming a factor,in the world of work. In today4s

econdmy, it is estimated that people may need additional training or retraining

three or four different times to upgrade their skills in the technical areas.

The technical college has been able to achieve this rapid turnover by providing

the needed training. Also, the continuing education divigion plays An important

part in working closely with business and industry in the training or teachers

or professors enabling the college system to make changes in the core curriculum

so that the programs meet the changing technology requirement. Business and

industry has been very cooperative in working toward this end. Cooperative

ducation is another 'area that is fastly growing and is used by many of the

colleges for the hands A-experience so badly meeded in the technical area.

(2) IntAnational Education

It is a well-known fact4that we are producing a surplus of four-

year college graduates and there is a tremendous need for the technician

level two-year associate graduate. These needs are evidenced in countries

throughout the world. One possibility is by increasing the number of students

exchanged between countries. A gkeat deal has already been done to improve

international understanding. One problem area, that needs priority, is the

language barrier between countries. It is necessary that American students

studying in other countries learn the language, and the foreign student

4 8



attending technical colleges in the United States learn the English language.

(3)..Faculty'ind Staff Exchange

Additional cooperation Should be given between colleges of all kiations

by .a faculty and staff exchange "program. There.are a number of college faculty
A-

and staff members willing to participate in an exchange with other countries

on a planned rotated work experience basis. Many countries throughout the

---2world already have tecnical training divisions, however, many of the develOping

countries lackthe :kills and knowledge of the two-year college movement. The

greatest contributions could be an exchange between these countries.

'(4).Simaller institutions

Smaller institutions in the United States have found it difficult

to participatein,interviational education and trainingAue to limited budgets.

It is Laportant that developing countries Who want,to look at models, visit
.

the small institution as well as the larger institution so they can visUalize .

tHe model they Will emulate it their own country. The.smillerinstitution

is often times more realistic'With the larger institution being the eventual

goal.

(5) Technicpl Education in the iluture

In the future outlook for teChnical education, it will be neceSsary

to work locally ae well as_internationally in computer based.individuaiized

instructional education and television Via satellite. Many of.the programa

aiready.developed in the.statts and abroad can be changed for the delivery

system languages into appropriate languages that will be suitable for use

in the country wanting the-instructional materials. Working through AACk

and international organitations, a bank'of materials could bemade available

whereby the participating countries could use the ma erials for the edUcation

of technicians.

CONCLUSIONS

The preciding sections give the reader some indication of the Ohio

post-secondary educational system in two-year colleges. It is necessary

for all countries tO begin participating in international education. The,

priority area'is ia the twv-year college movement at the present time and

the needs for the technical level student is evidenced by the needs in every

ile

country. The beauty of such a program is that the individua has a choice

of continuing their education by goink on to s baccalaureate iree, master's

degree, or even on to the doctorate level. The one thing that has to be kept

in mind is the continuous need for updating community based programs to fit the

gip



lambda of individual communities st.arveci by colleges in all parts of the World.

continued cooperative effort should be made in the training of individual*

and the exchange of information that is so vital to world understanding and

world peace.

Max F. Covert
President
Northwest Technical College
Archbold, Ohio
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DEVELOPMEA'S IN J9RDONIELNTED TO POST-.SECONDARY, SHORT-CYCLE EDUCATION.

INTRODUCTION

The renaissance which Jordon had achieved in the past 25 years in xerms of

learning is one of the most important versatile developments in this country.

Despite its Political, econOmical, social and population growth dilemmas,

'Jordon had implemented marvellous deeds unattainable tn any other developing

country at such a short time. The Government's interest in education reflects

its outlook in the importance of Education in economical and social aspects.

/
JOrdap is paasing a decade of development schemes:which begen in the Three-

Year Development'Plan 1972-197% followed bY the Five Year Plan 1976-19$0,

e1Ucation4had acquired the biggest place in these two Plans, whia shows the

greateat interest of the sthemers to the 'educational role in the success of

development piens.

Before 1972, Jordan witnessed other development schemes in economy such as

the 5-Year and the 7-Year Development Plans. Others were implemented iu

education, the total expendituie of the Ministry of Education on different

projects from 1952-1962 amounts to J.D., 23 millions.

The Ministry reclassified the secondary stage into scientific and literary,

/ben to vocetional and*sgricultural secondary, seconded by commeraial,

female education, nursing and Postai Secondary. In 1976 two comprehensive

secondary schools one for boys, the other for girls. The polytechnique

(rhe Engineering Technical Institute) was also inaugurated, thia Institute

will supply the market with `technicians. and engineers' assistants in fields
,c)f electrical, civil, chemical and architectural engineering, and the

Institute alsb affords to train vocatidnal teachers.

Iti1962-63, the University of Jordan was opened, and in 1976-77 Narmouk--

University was opened to..4absorb 25,000 students.

Education had become yid, open to all citizens without discrimination,

the number of students had doubled within the past 25 years. The number

was 139,670 students in the Two Banks of Jordon in 1451-52, and become



577,469 students in 1975-76.

Educational fislas of new teChnology-

11. Educational T. within and past study hours
.

2- Schoth Broadsting and Recordings within adn past study

3- Educational qualifYing by correspondence

4- Vocational training by way Of the Engineering Technical Institute

In-Service Training for teachers

6- Audio-Visual aids (slides and movies)

7- Laboratory Aids production

8- Basic Literacy Education

9-,Printing for school,needs of deMonstrations

Language labs and programmed lessons

11- Maintenance of new technology machines-;

12- Emaiinations

HIGH EDUCATIONAL INSTITUTIO14S'

.

Educational Qualifying Institute
This Institute W46 'established in 1071 to qualify teachers aided by
UNICEF, the idea of this Institute stands on two basic principles:
1- In-service training without interrupting teachers' work.
2- Using different styles to upgrade teachers' standards.

1

, Other Institutions which take part are tht University of Jordan and
Yarmouk UniverAity. ,Ak syllabus was putAd the Diploma of Education after
the first.University Degree, and Master's Degree after the Diploma.

b- Enginaaring Technical Institutes.
1- Engineering Vocations Institute, 2-year study divided into four

courses, granti a diploma.
2- Engineering Technical Institute (Folytechnique), 2-year post secondary

Matuly,- campusea/ electrical, mechanical, dhemical, civil, and
archistfactural engineering, lab, technicians and vocational'teachers

Business Adminstration and Commercial Institute, divided into Secretary
add Accountancy branches.

d- High Technical Laarning for girls/Secretary, aims af training female
studonts.to meet parkainsedsi.

AgricUltural Institutes aims at training.agrarians efficient to handle4
official and spacial agricultural works, graduating teaching able to
teach in agricultural schools, period of study is 1 years.

Voipational training oUt of thelTai'stry handled by local and foreign

-



'idea enjoys *high level of -Social end economical development, education
a two pivots relevancy

1- Coneidaring.thewidisinuaing of education and bligh standards of
living and national aspirations, $ tandards

We find more lavisher* of secondary school graduates, 1977 statistics show
what follows:

16,378
females: 9,148
total 25 626

It isexpected to have an increase of future graduates with .the increase
of compuliory learning opportnnities', the aforementioned figure As only
35 Z of these between 15-17 years, most graduetes enter universities due
to the nature of the ,seoondary studies, in addition to the attractions of
official employment.

The excess of University grAduatee'lead to:
1- Brain drain,:due to the 'facilities oucsida and the unabi1ity to .

absorb tbein inside.
'2- Most of graduates, thoUgh academically qualified,'but practically

are notv4 naw centers, social and econoilical had emerged, such as .schoolss.

hoipitals, factories, hotel*, businesa offices, and:so. on all Of which ;teed
specialized steff. Womems' role had been: considered.hy.the Government,' they

,entered Universitiee and ichoolso.many of them, enjoy posts'in teaching, nursing,
ihe army, end.differint.industries. -Thieproject.aims 'at founding a special

"-Intermediate,Coliegs for girls linancedby. donations and welfare 'societies,
the YWKA in Jordan.will. takea big.partin financial Matters. This Association.
alma. also at enhanCing wemen's toleAn'develOpment. The WWKA is a Yoluntary
'Association, financed by membership fees and,donations it is headed by H.R.H.
princess Saniat, Wife,,pf Crown Prince Hasan.

The'Association plans to inaugurate this college in 1980, it will cbmprise,
many classes, with different, elastic programmes to meet societyvneeds which
Vary continuously, the-curriculum which was'comPleted'itith UNESCO's
,assistance was diVided into two stages, 'based on functional priorities,
'stage I will begin in 1980. Five scopes of training were defined:

1- Child Workers
2- Executive secretaries
3- Business management
4- Home economics
5- Architectural drafting.

BASIC LITERACY EDUCATION

The Ministry of Education had put down a Syllabus which aims at giving adults
the basic skills in reading, writing, ind arithmetic,. also to provide them with
the necessary information and exPerience necessary to enable them to act more
efficiently in daeir every day works-in an economically socially and spiritually
developing society, The Ministry of Education opened many centres for baiic



for basic literacy education in different areas to facilitate the possibility
of adulta to get thereinto., The Ministry is serious, to overcome the problem of
illiteracy im a short time to attin th following aims:

1- Opening basic literacy education for all concerned_
2- Developing manual and mental skills for productive powers in the

agricultural and female production sites.

3- Upgrading individual levels to meet continuous changes in society
4- Co-operation with international bodies concerned.

Illiteracy rates decreasea gradually,.it reached, 111'1961 in ages more than 15 years
67.35%, males 49.9% females 84.82, while in 1976rit reached 32.4%, males 19.1%
females 45.72A.

The Ten-Year Plan for Basic Literacy EducatiOn.

This project included many important aims among which are the following:
1- Connecting basic literacy education with the aims of Development

Plan and improving the productivity'of workers.

2- Giving the priority in basic literacy education to the labour
power from both Sexes.

3- Providing the illiterate with vOcational education necessary for
their work.

4- Connecting basic literacy education with the different proiects
public.and special.. Each ministry or firm has,to shoulder its responsibility
to afford basic literacy education to its illiterate workers. The project includes
publicity of'education by means of press, radio, meetings, and lectures.

Life Long Learning

Education is not confined within a limited period in ones life, it is a continuous
process from-cradle to coffin. Jordan pays much efforts to ensure necessary
human cadres, to train them academically and vocationally to meet the needs of a
developing so4ety.

The successive bursts in human knowledge made the Jordan society adopt education
as a means of comprehensive development of s ciety in all its aspects, thus
connecting educatioh with life. The Minist of Education looks to achieve
more successive education to make it availab e to all ages according to individual
needs, the Ministry.elsO aims at making schools offer'social activities inside
and oUtside Chem to meet all the needs of mod'ern life. 'Despite the fact that some
firms afford training programmes to their workers, but the need is still bad to,
make firms more concerned in training their staff in topics of technology and
scientific researches. The Ministry aims alscOet widening the opportunity to
adults especially the workers in agriculture, because of its major importance
to development.

Ferial Hamed
Chairperson
Community College Committee
Young Women Muslim ASsociation
Jordan .



Thor Einar Hanisch

A kidioNAL COLLEGE SYSTEM-IS TAKING SHAPE IN NORWAY

"NORWEGIAN HIGHER EDpCATION; A BIRDSEYE VIEW
A 1

At present there are appioximately 64,000 students in Norwegian public higher

education. 40,0Q0, or roughly 60%, stUdy atthe uniVersities or university.
,

,-)
colleges and 24,000, or 40%, in regional colleges. Almost one onl of two

r

un±versity students study at the University of Oslo: ,Th.e Unviersity of:Bergen'
...c ,

'am440 Trondheim have 1,00p eacfi; and the-new university of TromSo in the NOrth'

1,500 in 1978. Of the regional colleges the District Calleges.(the regional
. .'

study.Centres) have 5,000,, the_Teacher Training, Colleges 10,000, and the Technical
. , .

Cállages'4,500. The Health Collegea will add Wnother 10,000 students to the
. . #

regionaliied Sys.temwhen they are orgaffiiied as;mainstream.institut,ions of higher/
. ,

education.in a year or two. The further'development ok regional study tenters,

from 10 in 1978 to 17 or 18,-and the.further extension orthe northernmolk 4

( universliy are:tasks of the highest priority in the planni;ig of higher edutation;

and of additional research'capacity. It is a neW trait in the picture that the'

!Ii

'district colleges have now been granted 4 vitalizing.research mandate.

LIFELONG LEARNING'
c.

'Also of highest priority inside the sector"of tertiary educatiOn ip adult education

- based on the concepts -of,..lifelong learning and of community .orientation. Outside
-

the universities and the.regional colleges with their centres for extensive

aervices state sunp6rted'orgarlisatioris for adult education'also play d'signiNane
part in spleading elements of higher.education. All plans,for such activitiet

are from now on,to be,submitteNor approval to the'recently established Regional

Boards of' Higher iducation and for cOordination with.the institutional offers of

extra-murill services.

A SHIFT OF.E4HASIS.

.It is no doubt true that it is difficult idr any institution to underLke substanial
.

. .
I

shifts-of emphasis in its profile. Nevertheless this is especially'the,case with. ,

institations'which are old enough to have a tradition. Norway is in the almost

unique position that two,out of fOur universities and all tht regional study

cenDerS are of very recentftorigin. The teacher training colleges ahd the technical

colleges are slao now undergoing fundamental changes in order to adapt to the

new regional organization. During a period of general transition it will probably

be easier to face the additional challenge represented by an introdugtion of's
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policy of lifelong learn

It should also be ta ntà consideration that general.political objectives

life "filling the educational gaps betwe'en.the gavrations", " helping_women

catch up", "remove formal educational barriers", etc;-also have en impactan

the internal philosophy of Oe institutions. In a-ratherrigalitarian society

it is difficult,to be very exclusive:

;

Beaides, all institutions of higheveducation have at leapt some positive-
,

. .

experience with adult Students. The general impresaion'As that this student
#

category mak the learning process more realistic. Their valuable experience

helps to create frathe of reference to working life,and to social life outside

the ingtitution. The state allows parttimestudents their share,of government

-.loans, and in some CaSei, stipendv,. a a matter of course, provideddthey'carry
,

half the regular study load or more. Young fulltime students are also apt to

get some work experience along With, 6r in between'studies;)When opportUnity

arises. Any amount of prictical experience chuld prove valuable when the time
AN

comes to find a more permanent footing in a somewhat,sIAckening labour market.:

It is believed that the external members of th regional board's will support

*open doors policy and thus make it easier,to impledent lifelong learning. c

Also in,the.university sector more attention is'gradually being focused on the .

. opportunities inherent in recurrent educatidn.)8oth systems are aware that a

prime political goal of Make higher education spreadable cannot be ignored in

the long rune

THE INSTITUTIONS AND THE REGIONAL BOARDS

As indicated-already the regional boards will become important for decision-.
making in matters of highep educ4ion and research. The introduction of the

boards'and the mandate given to them serve .as an illustrailon of a more general

effort toward decentralisation.of decision-making from the center to the regions

and to the institutions located there.

'The boards are normally composed of nine members of whom f:tve are elected to4
represent the region and fou'r (two staff or faculty and two students) represent

the institutions. At first there was considerable debate about the feasibility

of having the majority a representatives from outside ttie institutions. Critics,

who looked to the universities for a model, stressed the traditional autonomy
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of institutions of higher education, and recommended that a similar model

should be adapted in the regions. Some of-the teachers in regional colleges

and large'groups of students.supported this point of view; at sode institutions
. -

a majority of students boyCotted the boards.. Same of the teachers and,

addin!.strative staff at

of tlieir own, felt that
,

teihnical.college and a

other institutionn, 'It

'the district collegesm accustomed to having a boird

it was not Advantage to share aboard with a

tetkfier,training college, and, perhaps even with

could take more resources than could be spared, tfiey

felt,to "upgrade" such institutions to "acaemic" s andardsm jn the'

meantime the regional Study.centerseUuld s so the.community and

vocationally and cross-disciplinary philbSciphy, and even the-resources

for reiearch Etna development, might be at stake, it was felt. On their

side quite a number of teacher training college staff feared that the .

profile their institution 'had acquired could be disturbed. Their role was
%

- to train teachers, primarily for the prtmary school, inea pedagogic

milieu which should not divert its-attention to a number of alternatir
A %objectives.
. ,-

THE MANDATE:OF THE REGIONAL BOARDS

I

15'

Nowhe atmosphere has changed and almlee is a growing understandkng of

the importance of having a coordinating-organ in the region'to perform sUch

tasks as to

oa

- promote contact and cooperation with potential students,

the educational systed at large, central'and regional
, r

-authorities, working life, organisations, and institUtions

inside and outstple thegegions

- examine the demand for higher education in the region

and to assign priorities to the various fields of study

c,00rdinate study prograds, research, the use of facilities

and other resources

- give advice tothe competent decision-malang bodied

in matters of localisation, objectives, principles,

framework and structure of the educational provision

of the regioii
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'It is still too s.irly to form an opinion as to holie succesefully the regional

boards 'will be.able to perfard their challAging tasks. Two criteria for

sucCesa are.very important and may sometimes be in conflict with each other,"
t.

One is the fulfilment of the promise o the regions that the regional-system

of_higher-educat4on.shall be a resoure for the region. In this context

the,researCh and planning And deVlopment expertise At the instituions.muit

play.a...411alising or revitalising part. The"requitements of theregion and

itskvarious-dittricta and local communities-should be of great'concert to the

Inaiitutions as well as-to the board. At: chi'same.timeit-should be.H

underlined that,itachodl.of highereducatiou is,something more than a new step.
.

forward in the process of regional development. A.t,has an integrity of:its-0. .

own and40 ia,a Ank in sichain of institUtions which share the responaibility

of higher education and research in a national context'tool

.55
-c

,pripare am:mai and lott-term budgets far -all the activities

tatdisr tjus retsponsibility of 't11)e. board on the baais of'

,budget:fry input priorities from each institution

The dimensioni of the tasks allotted to the regional college system mske it

extremely important that the board members'know their region and have's

,prOper'understanding of the functions'of higher eduCation in societr. At best

they.can contribute to a cultural as well as to a full-fledged 4conoimic

deyelopment of the region in question:- The activities and skills developed

thkough new resources 811%14 also have a dynamic impact on 'the local problem-
)

.

salving process.

EDUCATION FOR WORK

The current labour market statistics reveal that't is a moderate rate of

unemployment of university and regional college gradua s.. This unemployment,

however, Is "balanced'in the sense that both categories are vulnerable to

approximately the same eXtent and that they usually do get jobs 'but not always

commensurate yith their training. .in some instances this is dUe to the fact

that-the jobs are not always available where the candidatts prefer to live, or

that jobs are not forthcoming in pufficient quantity in regions or districts

where the candidates are educated. In their study offers the district colleges

try to adapt to a reasonable extent to the long-term and intermediate-term

demands af the labour market as far as they manage to foresee them. For instance

8
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the:Televance of study programs to loCal community needs or to the needs of the

public and private sectors more generally may be -obvious assets for candidates

seeking employment. Tnstances of stuch programs could be History with special

emphasiWon,local historyelfare and social work, Community structure and

p.lanning, Religion and itailsh work, Combined stgdies of business administration

and shipping, or transportation, or.tourism, or agriculture, the fishing industry,

environmental science, small business management, cultural heritage: its function

it communities, and so forth.

The experience so far is that casdidates who are educated in a particular district

or region are much more apt to stay there than students who have gone elsewhere

for train±ng and education. The institutions and the board members are no doubt
1

aware of tlAs phenoinenon and take it into consideration in their forward planning.

A means to cdpnteract regional imbalance could be to unite a concept of "a

spreadable industrial enterprise" with a concept of "a spreadable edUcatiorial

organisation". In both ins ances it is fundamental that a development towards

a diffusion of resources dt2es not go further than it rompatible with acceptable

quality standards.' The ide is not to offer the districts and local communities

enterprises and stu4y centqrs which are inferior to their counterparts in the

central locations. Such a policy would only cement regional and intra-regional

imbalances.

Pe. 9

Thor Einar Hanisch
Director
Regional Colleges
Ministry of Education
Norway

%It



1C.N . Jonas

INTERNATIONAL DEVELOPMENT OF POST-SECONDARY pORT -CYCLE
INSTITUTIONS:,.

THE AUSTRALIAN SITUATION

Responsibili.ties. for Educati,on

Uqder the federal system of governmet la Australia, each of the
six States is responsible for providing educatio0 services for
its own resiaenft. The Australian Government.isresponsible
for education in the Australian Capital Territory and the lorthern

_Territory (which has recently attained a largevmeasure of self-
government) and a few small external territorie .

The .Australian ConstitUtrn, however, empowers' the Australian
Government to makegrant 'to the States for special purposes
ald to place conditions on such grants. This power has been used
increasingly in recent years to provide financial,assistance to
the St4tes speciuicall for educational purposes. Most of these
grants are made under t ewograms of educatioo commissions which
adViseathe Australian G vernment on the funds to be granted to
the States for the major sectors of"education.'

4

At post-secondary level the Tertiary EducatiOn Commission inquiries
into and advises the Australian aovernment on the need for
financial assistance for universities, colleges of advanced
education and technical and further eduoation institutions.. The
COmmission is. required to consult State aUthorities responsible
for matters relating to these different post-secOndary sectors.
Universities and colleges of advanced education are Very largely.
unded by the Australian (Thvérnment. Funding of technical and

fUrther education institutions is shared; with the major contribution
qade by the States. Local funding is nOt-a_feature of Australian
education, and the_staff of post-secondary institutions are not
*usually considered to be directly responsible to the local community
in which they teaOh.

4

Commuhity colleges

Although some coaleges of advanced education are multi-purpose
institutions and'claim)-to encompass some of the roles performed
by community dolleges in other countries, the few existing
community colleges in Australia are most akin to technical and
further educsstion institAltions. It mist be emphasised, however,
that the development of the idea or-the community college is still
at'an ei-ly stage in Australia, and it'is more appropriate to refer
to developments in particular States or Territories rather than
seek an overall pattern of Australian development.

The Darwin Community College opened in 1974. Darwin is the only
city in the Northern,TerritOry but it was considered that in view
of the small population'the separate development of a.university,
Oollege Of'advanced,education and technical-and further education
college could not.be justified. The College was consequently
establishea as a multi-level and multi-purpose institution. It ///

///
5 -
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ol'fers trade trdlning studies at certifipafe, diploma and degree
level, and adult education course8.

An interesting feature in the Australian context is that
through tutorial work and other forms of assistance provided
by the college studets can study for degrees from the University
of Queensland.

t

Also in 1974, the Australian Committee on Technical and Further
Educaiion suggested that there,woUld be advantages in developing
commundty college type institutions for areas outside the
metropolitan centres. In 1975 the Committee recommerlded that
limited experimental development should take .Vie rlacs,jof comprehensive
colleges embracing policies such as community involvement,
responsiveness to communtiy needs, open-door admlssion; provision
of counselling services, felxibility of.attendance patterns,
diversity and'comprehensive of educational programs and close
relationships with manpower aked employment agencies.-

-

. Subs,equently the State ofVictoria began to plkri for pilot egional
community colleges in two provincialcentres. South Australi as
renamed several of'its_rgional further education colleges as
community colleges in recegnition ofits intention to.develop
them further in this direction. Prowsals'or,plans have also been
developed for community colleges in New South.Wales, Queensland,
Tasmania and Western Australia.

In relation to these. developmenis it is often stated that Australian
comm ity colloges should not be slavish copies Of_overseas
insti utions but wellsuited to the Australian national context

. and e specifc requirements of their localities. FropCsals
and loans have usually been preceded by detailed investigation

, of t e needs of the areas in which new developments are being
con idered.. Thus while there has been great interest in Australia
in ecent years in the possibilitie4,for cemmunity colleges',

hrooming of colleges has not occted. In the meantime it is
ten pointed out that the many ,,techiical and further education

institutions that already exist are currently able to offer some
community college type programs and facilities.

1/4

Lifelong Learning

The idea of lifelong learning has become an importan.t struct
concept in the planning of Australian post-secondary education.
The former Technical and Further Education Commission reported,
in 1976:

"There is a growing awareness of recurrent education and the concept
that opportunities for lifelong learnt/lag should be generally
available. It is expected that as the lifelong learning concept
gains wider acceptance, the importance afforded initial education
as a once-in-a-lifetipportun'ity will decline. "

The proportion of student of mattjre age is increasing in all
sectors of post-secondary eduo.elon. Universities and colleges
of advanced education have made a limited number of places
available for mature students whose secondary school results would
not have met thetbrmal entry requirements of tertiary education,
and the success of these student would seem to confirm international
experience that maturity is an important asset in undeiqaking
advanced studies.

-61
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It is the technical and further education sector, however,-that
'is most open to mature age students, comprising networks of
opportunities for formal vocational education and educative

, experiences in leisure type activites. While there is now a
, reducing rate of expansion for cost-secondary education overall,
the Australian and State Governments are providing for the
highest rate of growth in technical and further education. One
effect'of this selective development should be to boest recurrent
opportunities.available to adults. This special development
should encompass community colleges and technical and further
education colleges-which perform community college type functions.

Commuhitv - Based Education

Australian educational institutions, at all levels, are making
increased use of community resourcesas components in, or complementary
to, their.educational programs. 'At secondary school level work
experience is becoming common as a means to ease the transition
from school to work. At post-secondary level work experience has
long been a.cdmponent of many courses of study, in apprenticeship
training, for example, and in sandwich courses where periods in
college alternate with periods in selected situatioEs within the
workforce: 4

All post-secondary institutions in Australia are expected to be
responsive to'community needs, and colleges of advanced education
and'technical and further education colleges have emphasised this
as an important objective'. -Community.influence is exerted an
institutions in different ways. Members of the general community
occupy places on the governing' councils of universities and colleges
of advanced education and all co-ordinating authorities. Some
States have regional advisory councils for technical and further
education: Community colleges and technical and further education
colleges are the most likely of all post-secendary institutions to
be identified with a local community, but some serve a more widely
dispersed clieniele through distance education.

Non-formal adult'education is highly developed in Australia.
Somet,imes it makes: use of personnel and facilities from the formal
post-secondary system but it is very diverse and not centred on
post-secondary institutions. A complicating factor is that
voluntary programs are sometimes supported by public funds, but
adult education is usually expected to be self-supporting from the
collection of fees. In recent years there has been significant
development of learning exchanges and ducational ventures within
community development schemes and these have often been supported
by community colleges and technical and further education colleges

band agencies.

Education for Work

Most of theetheoretical aspects in vocational preparation 11e witin
the education system, and while there has been a tradition of
on-the-job or in-plant training in industry, commerce and government,
there has of late been an increasing shift of responsibility for
practical instruction towards the educatlon system.

Now, cornciding with rapid changes in the world of wcrk, and
unaccustomed high levels of unemployment, the subject of education
for work is presently undergoing a fundamental re-examination. This
is true of'education for work at both secnndary and post-secondary
levels.
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A major national study,' the (Williams) Committee of Tnquiry into
Education and Training is expected to be reported late in 1978.

Vocational education is a major objective of colleges of advanced
education and of technical and further education. Colleges in
both sectors maintain close familiarity with the world of work.
Overall labour market requirements are taken into account in
planning post-secondary education, and developments within certain
vocational education areas are carefully controltbd at the present
time. It would not be true to say, however, that the system is
tightly controlled to respond quickly to predictions of manpower
needs.

Distance EducAtion

One of the reasons that some technical and further education-and
community colleges are not exclu4vely'loca1 community institutions
is that they are involved in distance education. Berne colleges
produce their own courses while others act as agents for other
institutions. The Darwin Community College is an example of a
college which does both and is thus able-to augment "its_ own prograi
of'studies and offer access to post-apcondary education to a small
population scattered over a vast expanse of territory.

One of the Most highly developed examples of distance education in
4stralia is the Victorian TAFE Off-Campus Study Network which offers
179-subjects through fifteen,regional centres. Many universities and
colleges of advanced education are also much involved in providing
off-campds studies. Some have set up local study centres .and
these hare, on occasion taken on additional community vollege type
activities such as:adult education, educational counselling and
providing a core for community development.

Buigh_literacv EdU_Wi_on

While schooE attendance to the age of 14-16 has been compulsory
in Australia since the nineteenth century,there has been increasing
recognition in recent years that numbers of adults have not Wained
a level of literacy sufficient for the purposes of daily livilg
and working in an industrial society.

There has been a growing response to this.,problem by governments
and administrators of the formal edubation system, but the nature
of the problem (involving the fa±lure of people to profit from
formal education) has meant that less fOrmal Means have been used
in attempts to find solutions. In most States volunteer tutor
schemes have been instituted with guidance and assistance provided
by education systems, normally the technical and further education
systems. There have also been classes established in literacy
which aTre directly provided by technical and further education
institutions and, in some States, by evening colleges associated
with secondary schools.

Literacy and numeracy training is also an important element in
prograam to assist young unemployed people. Such programs have
been funded by the Australian Government and provided by State
technical and further education institutions.
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Conolubion

The preceding sections give some indication of the kinds of
education in which the miommunity colleges that are now emerging in
Australia are likely to be involved. For some years to come the
development of community colleges is likely to be in an experimental
phase. At the same time it is clear that comMunity college type
functions are being increasingly performed by other inatitutions
especially technical and further education colleges, and to a lesser
extent by colleges of advanced education. A number of universities
also have large programs of extension studies, particulartrin the
area of non-credit adult education.

anThe Committee of Inquiry ..into Educat on d Training has been.
required to review possible develop nts in (largely post-secondary>
education and train.ing ui3 to 'the year 2000, and its report,due
late in 1978,is likely to be an important soui-ce of informstion and
of advice to the Government on community college type education
:Australia.

E. N. 'Jones

Commonwealth Department
of Education

Canberra, Australia



Maxwell C. King

EDUCATION FOR WORK

Klany important historians, politicians, as well as persons

in other fields, have

individual character,

written about the significance of work to the building of

to the development of the nation's resources, to national

survival, and to the fulfillment of self. In every American generation, moralists

bave criticized.young people, and sometimeS others, iby lack of devotion to work..
.

_

as,a way_of life,. In his autobiography, Benj'aitin Franklin recommended hard work,

elpecimlly-the aPpearance of bein0"hard worker, as a way to sucesS.

Work is one of the fundamental human catepories. Man is the animal that

fashioned tools and built a world. Man is thus the only animal that lives in

two worldsp the natural one shared with all other inhabitants of the planet, and

that other nature -- or world -- that man has made by himself.

There was a time in our society when young people learned to work at a

particular job or occupation by simply doing the work until it was mastered

or moving on to something else if met with,failure. Not so .today. The technical

evolution has demanded formalized trainivg. Thus we come to the importance of

"Education.For Work."
-

-Vocational Education -- training for the world of work that doe's not require

a bachelor's degree -- has long been considered, the stepchild of American edacatio

The stepchild has emerged during the past few years to become a subject of in-

creas..ing public concern. A recent study by the Department of Labor indicates

that by 1980 about 80 percent of all jnbs will require less than a bachelor's

degree but very few willohe available to the unskilled. It is estimated that

approximately 70 percent of ihe students now in school will not graduate from

college. Without some kind of vocational training, many of these young people

will be unable to find work.

62 U 5



Even a college degree has offered no assurance of a job in the 1970's

a, according to numerous forecasts, job prospects will remain dim in several

professions for years to come. Professional journals and the popular press

'have told of overcrowding in manOields and of large numbers of new graduates

being regt unmployed. Even holders ofadvanced degrees are not imMune from

these conditions. The Ph.D. is no longer a meal ticket, especially in teaching

aild,engineering, two of the professions hardest hit by changes in the job market.

These Changes were wrought by such diverse factors as uncertainty in the national

economy, a slippage in the rate of population growth, and a large outpouring of

graduates in the decade of the 1960's.

Despite the current opportunities for vocationally educated studentsthere

remains some pl'ejudice in %any:quarters against such training. The first annual

report of the National Advisory Council on Vocational Education in 1968 stated:

"At the very heart of our problem is a, national attitude that says vocational

.education is,for somebody else's children . . . We (Americans) have promotea the

idea that the only, good education is an education capped by four years of college.

ThiS' idea . . . is snobbish, undemocratic, and a revelation of why schools fail

so many students."

Dr, Bruno Battelheim, professor of psychiatry at the University of CalifOrnia,

told a congressional subcommittee in 1969: "Iw my opinion, there are today far too

many students in the colleges who have no business there . . . Many would be better

off in a high-level program of vocational education which is closely linked to a

ork program."

The stigma of vocational education has faded tremendously as student dis-

illusionment with college education has increased. The scarcity of jobs for

graduates, especially those in the liberal arts, is encouraging many young people-

tl
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to forego four years of college for vocational training after they finish high

school, Such a trend is already apparent.

Thus vocational and technical education have recently assumed a new importance

in this country. The dramatic rise in youth un loyment and underemployment, the

shortage of badly needed personnel in many techna a11 semiprofessional, and

skilled occupations, the retraining and continuing ducation,needs of workers

displaced by automation, and the rising demand for n w edu8ational opportunities

both at the secondary and postsecondary levels have foced a re-examination of

this nation's past neglect of occupational education.
- 4

Technological change has, rather suddenly*thrown up \dramatic challenge

to the nation's political, economic, soeial, and educational institutions.

4 Though the full scope to this challenge may not be comprehended for years to

come, its dimensions are now clear enough to call for a massive response on the

part of American education. All levels of education, and particul! post-

secondary education'? must quickly movevto assume greater responsibility for

preparing men and Women for entry into the changed and changing world of tech-

nological work.

The one aspect of American education that has moved rapidly to theet this

challenge head-on is the nation's j-unior and community colleges. Career education

has become one of their most important educational services to the communities

they serve.

cAREE. EDUCATION IN CONCEPT

There are nearly as many definitions of career education as there are

definers of it. Most definitions are descriptions.of the applications rather

than the concepts themselves. The following are amOng the key concepts of ,career

education:

G7



Preparation for successful working careers shall be a key objective

of all education.
11/1

Every teacher in every course that has career relevance will emphasize

.1"

the contribution that subject matter' can make to a sucpessful career.

3. "Hands-O' occupationally oriented experiences will be utilized as a

method of teaching and motivating the lea ning of abstract academic

content.

Preparation for careers will encompass the mutual importance of work
..

attitudes, human relations lkills, orientation to the nature of the .

workaday wolld,-exposure to,alternative career choices, and the acquisi-

tion of actual job skills.,

S. Learning will not be reserved for the classroom but learpling environments

for career education will also be identified in the hote, the community,

' and employing establishments.

Beginning in early childhood a..nlp continuing through the regular school

years, allowing the flexibility for a youth to leave for experience and

return to school for further education, including opportunity for upgrading

and for adult workers and including productive use

of leisure time and the retirement years, career education will seek

extend its time horizons without beginning and without end.

7. Career eduCation is a basic and pervasive approach to all education, but

it in no way conflicts with other legitimate education objectives such as

citizenship, culture, family responsibility, and basic education.

From these concepts it should be apparent that career education is not to

be conceived as a time,segment of education such as elementary, secondary, or

postsecondary education, or as a separate Subject matter such as vocational
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education or cademic education. Yet it encompasses all of these and more.

It is a basic part to all education.. It provides a specific objective --

i.icces'sful career performance -- which is practicable, achievable, and measure-
..

able and not exclusive of other legitimate objectives. It treats,all honest and

productive human activity as honorable and legitimates preparation for it. It

requi es identification of those attributes which make for lifetime career

success, whether as employee or employer, laborer or professional. It involves

-analysis of the entire educational process to design appropriate timing and ways

in which the identified attributes can be furthered. It denies to the school any

monopoly as a ledrning environment, yet gives the school a key role in identifying

and coordinating all learning environments which can further the career goal.

Career education at present is best described as -a concept in search of

a definition, and there are many candidates for official designation. We prefer

.the followini definition which seems to be in no serious conflict with Ahmeloping

usage: Sfaieer education is the total effort of public education and the communitY

aimed al helping ail individuals to,become familiar with the values of a work-

oriented society, to integrate these values into their personal value systems,

and to implement these values in pleir lives in such a way that work becomes

. possible, meaningfpland satisfying to each individual.

£9
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COOPERATIVE EDUCATION

Waning of Cooperative Education

Cooperative Education is.a plan which allows students to gain work experi-

ence directly related to their academic major. This plan integrates classroom

study with employment, and is based on the principle that learning does.not

confiile itself to academic achievement but is equally dependent upon practical

experience.

Advantages of Cooperative Education

While tte operatison of Cdoperative Eduiiion Programs may vary frOm school
,o

to school, the objectives and advantages are Igenirally-quite similar for students,

employers, and the learning institutions themselves.

Advantages to Students

. , ..-0.-
12. Gives reality to learning Students find thjs iiit;have.

greater meaning through coordinati ,-experience with classroom "-

instruction.
,

2. Increases educational 04tvation.

increases stuZeptA otivation because it engenders a stryng desire to

The integration of work'and study

learn.

3. Develops reater human understandin. StOdents develop greater under-
** 4'

,

stapding of other people and greater human relations skills by utilizing
a

the job skills-oriented, work-aday community as a laboratory for learning.

Accelerates maturation. Students discover ihat cooperative work experi-

ence in the existing teal world of womk provides them, with opportunities

to broade4i their outlook and shape their behavior patterns o meet the

demands of the working world.



S. Provides orientation to the world of work. Students have an excellent

opportunity to test their interests and abilities in connection wi

real jobs and gain a new UndeTstanding of, and a healthy attitude
.

, toward, the real world of woi-k.

6. Provides financial'aid. While this is not its primary purpose, Cooper-
,

4

'ative Education does provide students with regOar income-producing

jobs to pay part of fheir college expenses apd makes higher education

possible an4 attractive to many qualified yourig peopke who could not

otherwise afford to go to college.

7. Provides useful employment contacts. The Cooperati e Program gives the

student contacts whi'ch are usefal in later occupAional placement. For

many studens it provides a head start in salary and position in after-

graduation empthyment..

8. Provides specialized facilities. In he working community, specialited

facilities and equipment are avaiOble to the student that are sometimes

not present at the College.

9. Provides greater career satisfaction. 'While -Still iii eal-lege,,students
. -

i

may insure greater career satisfaction kr sampling fields before making

a commitment.

Advantagesto Employers
4

1. Provides a good source of labor suppli(. The Cooperative Program helps

the employer maintain an infusion of new talent into the organization

at the entry job levels. He also has an.opportunity to identify and

select students with the particul abilities and talents that he is

seeking.
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2. Facilities recruitment and retention. The Cooperative Program provides

the employer with an excellent recruiting tool. He can use the system

to tailor the cooperative job assignments so that the' students can

better appraise the long-range potential for after-graduation employment.

In addition, the employer can use his own supervisory personnel to: screen
efi

those "Co-op Trainees" with the most.. pptentiAl 'fOr 'permanent employment

consideration;

3. Permits better utilization of _personnel. The employer can use "Co-op

Trainees" to fill assignments which fall between those too difficult

for the high school graduate and those which normally.do not require the

abilities and talents of professionals. This means the employer can more

effeceively use highly-paid personnel for more specialized work.

4. The employer becomes a contributor to the educational process. Industry

becomes a,partner in the total educational.program.

Advantages to Educational Institutions

1. Encourazes greater. community supp9rt. A college operating on the Co-

operative Program has.an opportunity to expand its service to the com-

munity and thus merit to an even greater extent the moral and financial

support of the comminity.

2. Provides benefit1-.to.theteaching"faculty. -As new work programs are
'

planned and developed and as students alternaie between classroom reriods
"I

and work periods, faculty teaching members are in an advantageous position

to maintain a closer relationship with business, industry, and the pro-

fessions. In addition, teAching effectiveness is usually enhanced because

faculty members are kept up to date on the latest developments in their

field by the students who are frequently exposed to the frontiers of



knowledge in their cooperative assignments. Although the Cooperative

Program:puts more pressure on the teachilp faculty to keep-their lecture

material up to date, most of them find .Wching in a cooperative institu-

tion stimulating ang challenging.

3. Permits more effective use of plant facilities. Since half the student

body is at work while the other half is attending classes, there is more

efficient utilization of plant facilities because.the institution can

accommodate nearly twice the enrollment with the same given amount of

classroom and laboratory space.

4. Eases the problem of placing graduates. Students graduate with the

equivalent of six months of work.experience related to their majoi field

of study. Increasingly, employers are looking to hire new personnel with

relevant practical experience.

5. Makes available facilities and equipment. Students are frequently afforded

an opportunity to use industrial laboratory equipment and facilities the

College can not financially afqprd to provide-

Objectives of Cooperative Education
4

The Ctllege maintains that ctain conditions must be met in ordlr to achieve

the primary objective of.the Coo erative Education Program: that of integrating

classroom thebry and practical experilbnce to achieve a more meaningful educational

experience. The foremost of these conditions is that educational and training
"1

values must be the paramount consideration in the placement of students, and must

take precedence over such things ds earnings, convenience of location, 'working

cdnditiOns, and personal preferences. Employers must clearly understand the educa-

tional purpose of 'the plan And, while deriving direct advantages from participation

in the 1)lan, they should not exploit students by sacrificing educationl purposes

4.t
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to immediate employment needs. On the other h nd, studetits must meet all employ-

ment requirements and should not expect special privileges. Cooperative training

assignments are closely supervised arid êvaluated.by college personnel to insure

high standards of academic ,xcellence.

- Maxwell C. King
President
grevard Community College
Cocoa, Florida



P. L. Malhotra

EDUCATION IN INAA: A BRIEF REPORT

Thqpquestion of education in India, like the mid-summer heat is a

prickly one. If it receives an airing each summer, it is only to introduce

new policies and provisions and alter old ones. If it is equally quickly -

. droppedvat the end of tbe season, only to be racked up again next sumiar, it

is because the crux of the ennormous problem usually escapes the"bae,king of

a political will to implement.

happens largely due to the fact that modern Indian educational

thought itTe product of two opposing forces. On the one hand, the administrative,

commercial and elitist requirements of the British Raj and on the other, thg

a.
renascent idealism of Indian National Movement. The influence of the Raj

pr9ved to be strroger and Ihe present structure is largely its legacy which has

given unprecedented linear expansion of the traditional colonial system. It

certainly bears out what Berirand Russe said, "There is an tmperialism of

culture which is harder to overcame than the imperialism of power."

This is not to suggest Oat the iLls of the Indian educational system

Alave not been scrutinized. In fact, in the 31 years, since Inka's independence,

the question of educational reforms has been bandied back and forth at the

bureaucratic level without much implementation. As one of the most crucial of

dia's problems, education has s5'\far barely touched the people (socially and

econorriCally backwald section) who need it moscp; where it has made impact

the f edback has only succeeded in producing mcie educated uneducated, - who

ballely possess any employable skills and are liar4:1Y equipped to face the social

and economic situations of a modern Indian society.

- 72
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The facts are smmewhat staggering. The formal education in India covers

about 7 lakh institutions (120 Universities, 4,500 colleges, 40,000 secondary

schools, 600 000 elementary schgels) 3.5 million teachers, over 100 million students

and invdfires an expenditure of Rs. 25,000 million (about $31/2 billion), which is

next only to tha.f on defense. Yet, owing tq population increase, 'and wrong priorities

in education, the number of illiterates has risen from 247 million in 1951 to over

340 million by 1978. Beaides, the benefits of such huge investment in eddcation

have gone to rich)and relatively well-to-do classes who form the top 25% of the

income groups.

Fast experience indicates that at the planning policy level, great stress

is laid on universal mass education, education for women,.life-long education but

at the-point of implementation, highest achievements are in the field. of secondary

and college education. In fact, there is Aways much talk about the restructuring

of our educational set-up but little has been done to translate it into action.

Instead, with each passing day, iven the greatest experiment and innovation embodied

Tagore's 'Shanti Niketan" and tandhi's and Zakir Hussain' 'Jamia Millis Islamia'

have come to resemble more and more the inherited imperial pattern,of pre-

independence India and to suffer from its worst effect.

Why has it been so? PrimarilP, because our educational planters are

bureaucrats and majority of faculty members have developed a.vested interest in

perpetuating the prevalent system of education as they are its main beneficiaries.

Otherwise, how can it be explained that-those who talk of change and have been in

position powers' Alt these years, have accomplishbed so little to make education

an instrument of change as to enable to improve the lot of socially and.ecohomically

backward people. If there had been a linear expansion of the "colonial system", there

has been an equal degree of linear expansion in the class of those Who merely talk

loud for, change, write reports and develop cold feet at the time of implementation.



However, the most iaportaut and amb tious scheme lauched so far in:the

. I

cou4try is the recent National Adult EduTion Programme with emphasis On functional

literacy, acquisition,Of'literaty skills relevent to the environment and learner's

needa, flexible regarding duration, time, logatiap, instructional arrangements

diversified in regard to curriculum, teaching'smd learning materials and methods..

These, programmes of-auldt education and literacy would be followed up by effeCtive

arrangements fdrcontinding education which would include library services, group

discussions and other forms of organised learning and community action. The target

for adult literacy is to educate 100 million peole in the age group of 15-35 over

the next five years. Perhaps for the first time plioities are set right.

There are certain other educational institutions like Gulrat Vidyapeeth,

KastOL Vidyapeeth, Lok Bharati, Jamia Millis Islamia and Viswa Bharati who have /#

been involved with some measure of success in imparting cantunity based.education

and education for work. Gujrat Vidyapeeth deserves special mention. This

institution reflects Gandhian thoughts in Education and prepared workers'for rural

work.

In order. to meet the edUcational and economic needs of rural India the

Government also 'eStablished a number of'rural institutions. 'These institutions

were required tO ave OrOgrammes suiting the occuPational needs.of the rural students\,
40

with emphasis op the application of knowledge gained in the classrooms to aotual

life situation. UnfOrtunately, this movement has not been a success. But there

is need to develop innovative institutions with strong rural bias,

Many Universities conduct correspondence courses but all these courses are

in the traditional areas and lay stress on undergraduate or postgraduate degrees.

There is very little ciiversification, hardly any stress on practical and

work -otiented education..
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10.

In,India, there is no single comprehensive institutiOnWhich 'may be

r
called prototype of a Community Colleges as it is known in the United States.

An important experiment aimed towards"this objectives was started in Delhi

University in 1972 with the opening of the Collegeof Vocational Studies This

marked a small\beginning of-a great change, making post secondary education more

meaningful and workr-oriented.

The objective is to bridge the gap between the static university education

and the changing social environment, to successfully interweave general" and work-

oriented,eduCation, to diVersify, eduCation with a view to provide not only knowledge

but also same skill -Which may lead to gainful employmprit in middle-level occupations,

to relate class room experience with practical workexperience; to involve trained

professionals in various topics who would al o help prepare and design courses and

provide instruction and training. By this way it' will be pOssible then to release

education from the stranglehold of the tradition ridden system.

The main and the long term objective of the Tnstitution is to carry the

message in India through implementation of new educational plans and encourage'

\

and deVelop short-cycle education, non-formal education, life-long education and

education which combines the world of leaining and the world of work.

In the next few-years the college plans to consolidate theatudy on

diversified, non-traditional and vocational subjects. The modality of the study

can be treated in. two ways: either blend them with general subjects or by

introducing short term parallel vocational courses along with general stream of

subjects.

The main emphasis of development will be in areas like (a) Tourism,

(b) Book-Publishing, (c) Communications, (d) Office Management, (e) Television

.technology, (f) Polymer Technology, (g) Instrument Technology, etc.; In other

words, subjects both laboratory and non-laboratory based, skill based and

workshop based will be taken up. The courses can be full-time or part-time,
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it .may fetch a degree or diploma or a certificate. It is envisaged that the colleke

will,function 12 tO I411ours a day, offering varied programmes of varied duration.
..0,

Tile enrOlment will be.as high as. 10,000 to 15,000. 'The inatitufion will also

Trovide service facilities to students of other institutions who:would be wanting

tp4o.parv-time studies in certain vocational courses..

Another important activity, of the inatitution over the yef4rs will be to

train teachers for vocational subjects-for schools at the 10 + 2 stage. It will also

attsept to develop resource centre for teaching and traInig in vocational courses.

All -. these plans,.perhaps indicate that the work init ated at the College is
,

a modest effort, however, tentative, to translate into acti n proposals for

educatiOnal reforms that have been talked about in our coun ry fOr years:

This institution will need to feel its wayforWard and may have to revise its

programmes as it goes along. This need not worry anybody. What matters iS the

evolution of a really useful set of couises of studies that is both educationally

relevant and socially meaningful: By:now already seventeen universities in the

country are offering shOrt term vocational and workoriented subjects.
4

Speaking generally the.most noteworthy accomplishment Ortommunity

based system of post secondary education,is that it serves the community, its open

door policy Complements the populist aspirations with the concept pf life long

learning and What is more it is democratic in out look and perspective.

It is gratifying to note that the organizers of this conference have

decided to set up a network for the exchange of. information on programmes of

life-long education, education for work, and other themes, common to 'the community

hased educatibn-aaj over the world. TheOveloping countrlei, in particular,

will need to share experienCes an0 ideas among themselves as well as with the advancfd

countrits.; It is, therefore, natural that a new network like a World Community
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College or International Council of Community Education or International

Council of Community Colleges be formed in order to lead a world-wide movement

and render post secondary education more relevant to the needs of all countries.

P. L. Malhotra
Principal-

'College of Vocational. Studies
University of Delhi, I dia



Antonio Mauri

POST SECONDARY,SHORT-CYCLE EDUCATION IN VENEZUELA

I feel very fortunate in being able to represent the Ministry of

Education of Venezuela regarding the international development of post-
,

secondary short-cyle institutions, sponsored by the Untied States Government,

community colleges presidents, and attended by representatives frau various

countries sharing problems and experiences'in the field of educatimigithin

Junior and ccmmunity °alleges here and abroad.

Venezuela is a Federal Republic consisting of twenty states, the Federal

District, two Territories, and 72 islands (federal dependencieAr) in the

Caribbean. The country lies otithe northern coast of South America, between

latitudes. 0038 and 12°13,N and longitudes 59074' and 73°25'141, Its area covers

533,857 sq. In. (sixth largest country in South &erica) and,it has a 1,750 in.

coastline.

The population is 12,361,090 (1976). Grows at a rate of 28.9 per thousand

per year (1974). Labor force, 3,355,126 (April, 1974). The Capital: Caracas,

with a population of 2,497,743 (1976). Viral Statistics: Birth rate, 36.2 per

thou. (1976): death rate, 6.2 per thou. (1976): infant mortality, 43.3 per thou.

(1976) Education: 3,223,732 students, of which 224,600 in pre-school institutions

2,08,413 in primary; 669,138 in secondary school (1976). Institutes of higher

learning, 46, centers for adult education, 1 364 (1976)

Emphasis or. Education: .Abcuit 207. of the 1977 Federal budget - or around

$1.6 billion - is devoted to public education. With over half of the country's

. pcpuaation under 19 years of age, it is natural that ruch of this figure be

alloted to primary and secondary education.
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At the end of 1976, the Government estimated that 3.2 million students -or

about ond-quarter of the entire population -were enrolled in programs ranging

firm pre-school to university levels, nearly all of these in the public sectok.

Pre-school children receiving regular classes now tl,pber some 300,090,

%up radically from the 16,000 registered in 1958. Over two million students are

enrolled in primary schools and 818,000 in secondary institutions. Venezuela's

fifteen universities and thltty-two post-secondary schools handled over 308,000

students in 1976. (All but five of the nation's universities are state

institutions.) Total student population for the 1975-76 school year was up 7.87.

over the previous year In addition, 263,000 persons to6k adult education courses

and 125,000 individuals studied specialized courses in a range of areas, including

carpentry, mechanics, metalworking, plumieping, electrical installation and other

Skills Thjlatter group uas trained under the auspices of the National Training
,.

Institute (INcE), 4d. des

expsience in goveniment-owned schools

cents and adults wit4 on-the-job

in private industry. The Government

't.---r,tas given INCE,the unprecedented task of training tens of thousands of skilled

uericers and teChnidans who will be requiered as the Government's myriad projects

ielight and heavY' industry, agriculture, transportation and publip WoOs tdke,

shape between now and 1980.

Of the many facts encountered on an international level of education in'

post-secondary short-Fycle institutions, this report will focus on the evolution

of these types of7programs which have been established in Venezuela during

the last fifteen years



a

a

The following, data in4cate.the number and ,type of educationai, stitutixs

present fundtioning cfiroughout Venezuela:

451,. Twenty-two 4unior Colleges, of which eht are private4stitutions
. e

,and fourt4e1 4d government subsidiied.

Twelve Institutos tiliversitarios di Technologia t upoir le"tion4

the student becpmes a ,tecnico superior, (higher grade; edilnician).

Three inst4tutbs Universitarios Folitecnicos -(Pol

ilt Institut. Al versi

'Inatitutes)
4

PedagOgiCo

cal Institutes)

.

,,The-follwiAgdprovides-an ove'rvieW cif the SYPes and flAn

sectontlary institutions operating in, Venezuela during th pabt fifteen years:

Colegiosiersitarios:

44eltle'original4purpose of this type of inst4tution is to offer a two year

non-terminal curriculub to high schootgrAdugtes`; seeking a five Ybar career,,

thus endblipg such students higher institution tor-scompletion of,their e

nose instituticns're to be locced in geographiLl.areas where the student.

,population'werrants the establishmen't of this type.of institution. This plan%,
.

provides-aAinstitution. in close proximity to the population of students, having

ubetai-y I fitaticms, and furthergtduces the burd4n of traveling Ccnsiderable.

4/stances.' A, plan Of this hature.iereases the spidente chande of success 'in

:a two year.inititution. and preve.nts. 1=4 calrollment at the UhiN;ersities' begin-

ndrilevep Where normally only the top 10 W. of'the high school student .

'11

'poroatatioril.S expected to, succeed. This also prevenils an' overcrowded and distprted

OS

/IP
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situation in Universities' first year enrollment.

Ins/titutos Universitarios de Tknologia:

These institutes are designed for students caming.froth secondary voca-
f

V P

tional schools, having a mini,nun of.1200 hours in laboratory arid shop skills

as a prrrequisite for these two year institutes. Ir\tstituticns of-This type

_have to be .strategically located so as to offer students opportunities for

a short tux, year tenm careerlleading to Tecnico Superior, Chigher grade Technician

4

Institutos Universitarios Politecnicos; (Polytecnical Institutes):

This type of institute is designed to accept 14f high school graduate

able to neet selective criteria established by the institute:The curriculum

leading io Tecmlogo,(Technologist), requites three and one half years of

schooling, with the last thalf year being devoted to on-the-job traiging in

industry for each student. The intention,is to produce engineers well versed

.

in the practical aspects of production which are'very much in demand in industry.

To achieve those objectives the curriculum has been so designed that students

spend'about fifty percent of their time kn shop and laboratory traintng, the

t
remai?in&tine to devoted to aca4pmic subjects.

Institutos Univeriitarios PedagOgicos,(Secandary TeAher Training, 'Institutes):

The teacher training program is designed for the preparation of high
4

a

school teachers,: y high school student able to Meet sefecti iteria may

III this institute, whith offers a tour and one half year curriculum.
SI

This lapt half year alloc.:n 6tudents to get practiqal experience in-student

.k4e^adhing,.Upcin completioti siu'dents become ualifiedIteaOhers in sp'ecific slibjece%

matter,areaS.

Amportance so

The geographical tocation of these-institutions is ofgTeat
4-*

aS'.to enable tht;:n to drawcstents fram.nearbyeaa A different

UI



st with the hoiCe that upon capletion many will remain to it:ach in those

Nearby areas where there is a shortage of trained teachers .

At present, the insfitutions reviously mentioned are functicn. as follows:
s.

Colegxos Wiversitarios (Junior Colleges), offer terminal careers -within a

three year period in treas related to administration; edudation and general ,

servihes. Most of the institutions use the fiyst year for general cultrl

purposes7With ale remaining two ye:ars devoted T Specilization in ja specifi

area.

-Institutes Uhiversitarios de'Tecnologia, (Institutes) Offer three year terminal'

careers in fields such industry and agriculture.aost of the institutions accept
I 8

any high school graduate and thahrst year istused for general. cultural purposes

with the remaining two years being devoted to tiaining,of highly skilled tedh-
/

nicians

In the specific case ofLTA Victoria Institute of Technology where at present
0

am a member of the faculty, we have a two year curriculum forthose 'high school

-graduates =ming from vocational schools with 1200 hours minimum in shop and

laboratory traiming.jor those students coming frail ncn-vocaticnal high schools

the IUT,La ViCtoria offers an additional year consisting of forty we.eks of

intensi;Je shop and laboratorytraining. This additionallyear enpbles studailts

coming from nor.i-vocational high schools to obtain the minimum 1200 boors in'

shop andilaboratory skills needed ag a pre-requisye for the two year cur:ricUlui.

If a student after finishing the requ1r9d first year of training is unable

to ccatinudlis sAudies, such an individul can:get a job earning two thirds of

0 the loges of a fully trained loaeian. By enrollini as Aart Hite student in th.p
14 V

4.
A
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evening the studont cin complete his studies.

Institutos Uhiversitarics Pedagogiccs,(Secondaxy Teacher Training InstiAes):

Theses institutes dffer a four and a half,year curricuium, with vmphasis

on excelleice in the academic subjects curriculum and teacher preparatian,

bcciever, in seleaing students seeking the shop tea:chi% areas special care

is taken to select from among those studentb already.having the nanimun

required skill"s, to; heccme successful teachers.

*Ow

I Antdriio Ma uri

Executive Secretary
. La Victoria Technological

University Instittite
Venezuela,.

06
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COMMLNITY-BASED EDUCATION

4

Edgar C. Napier

7be cOmmunity college concept, as the name might imply, has necessitated

ap expansion of the concept of copmunity-based education. Because the commupity

college mission has included addresang the educa .netkis of its4surroundinii* 4

.environment, the connotation of community-based z.st ition has came to encampaRs

three.sprawling facets: 1) Involving the community in the institution's

decision-making processes, 2) providing educational programs in off-campus loca-

tions in the community, and 3) using college resources toimpact upon the

community enVironment. Initially, these components of the concept might appear

to restrict community-based education to the of the community college alone;

however, a 6giiid toward greater community participation appears to be gaining

. momentum within other'types of postsecondary institutiops as wv11.

A brief conkderation' of each'of the t facets4ca:a6Unity-based edu-
.

cation is, sugiestiNfe of.the curient emphasis maintainit!ornmJized and

effective information channes within the community% Within each area specific

exampl.es are cited, drawn,,frotill the,activities of Florida Junior College at

Jacissonville.

Involvement in Institutional tecisiob-Making Processes

Many educational institutions asiAre t6 community involveme4 in ttle,)

colleke's decision-making processes, usually by means of an informal mechanism

lkich vague or sporadic attipts to acquire cun.njty tinput can ultimately place

.a Seveie strain' on ths management of an institution and can lead to mdsunder-

standings or confusion regarding community and college roles. lbe community,

college ccmcept of management however, has sought to involve the general

populus more-airectly in administrative decisj,ons, via a formalized information
zi

mechanism within,the cOmOunity.

-84-
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In conducting a community-based program, institutional efforts may be

directed toward the utilization of three types of formalized groups: advisory

committees, compliance committees, and open forums. The advisory coMmittee

is functional for technical and skill areas and nay recommend in,curricular

and related instructional matters,. Compliance-bommittees include Equal Access/(,:

Equal Cpportunity commitiées, Safety and Handicapped committees, and other

groups which give attention to specialitygroup respresentation. 4pen forums,

concerned with issues such as the status of the agingt sex education, and women,

provide direct input fran4..the community to the upper level al college-manage-

'trent an4the governing board.

A community college might utilize some 500 individuals from suCh groups

and the community to aid management and staff in the coordination of:educational

servic6. These.community represeniatives can provide assistance in the =vast

cd curriculum, placement .of students, the seeking of privute and publid funds,

esialuation'Of prpgnmns, and recruitment ol staff and students. At Florida Junior

Cbllege, utilizationjof these formal groups has facilitated evaluation of Current

progratlis and provided insight for 'additional areas of educational Andern within

4
the community.

Provision of Off-CaMpus Programs

The second facet, provision of off-campus.programs, has been expanded to

include the placement of educational opportunities in almost any location wheiein.
A

the led is evident For example, Florida Junior College has sought to fulfill
4

its educa;ional mission in over 1.50 centers in the.'community. This mdssion in-

clides literaoy trAining, adult high school training, vocational and technical

traintng, continuing education, and the Associate ot Science and the Associate

of Arts degrees. To discharge this responsibilit effectively, the educational

centers have been established in such locations as the publi schools, oammuniV

6)8 44
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centers,
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ry and business locations, churches, "half-wa houses, the

county jai orefronts, homes, military bases, and ships.

Utilization of Institutional Resources to Lppact Upon the Cbmmunity

final facet of cammunity=based education involves the' college's/
-

utiliza ban of its own resources to bppact upon the community. Cane

of sach- use of resources may be found in the impact of Florida Junior College

upon the cultural environment oPPJ ville. Of the present season's
4

numerous civic artist series events, more than 50% are sponsored by the

Florida Junior Cbilege Artist Series. Other examples of institutional in-
,

fiuence are also apparent: 'the college staff is given released time to work

with the'community in such programs as the University Year for Action (students

work in a social service capacitys within the community), programs for the .

displaced'homemaker, an4 'services for the blind.

At this point, a Gaveat is in order. A commitment to this expanded concept

of communi0-based education must not be taken lightly by the educatpnak leader.
A

Once conimUnity representatives come tolperceive their functions as sanctioned

roles within the c(4lege/community network, a firm pattern of comnunication has

been set. the cOlIege may accept or deny recommendations frcrathe community

groups.; but in either case, astpund rationale must loJ provided. If reocinnenda--

4 4

tions are perfunctorily denied, the 06Mmunity's response maY be-ohirectv.rized
0

by a .potentially antagonistic relationShip betwOen-the community and the iti-
4%. I

tution-, or even withdrawal.from'gall pkrifeitatioli in die endeavor. 'Thus, the

COmppunity-based.concept f9rcefully commits the college io interaction wilt; the6

opinmunity, anrd the'administration must not only exhibit,a sound'vationale Cor

*iion, but also oorAlunicate it. Once this responSibility is recognized: the
0

I°

community representativese of ongoing benefiVto the c011ege.

4

o 3

4 ;
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In designing and Implementing community-based program, there are several

other considerations of an extra-e&eational-nature. When the institution's

influence so penetrates the fiber of the environment, the.ever-volatile political

and 'ecoAcinic conditions of the community become institutional concerns. Leaders

within the local business community also ll grasp the significance of comMunity-
.

based education aS it contributes to their in-house training programs. Community

action groups inAludidig minority associations, senior citizens; ERA groups,

and factions representing both open shop and closed shop labor concepts -- these

community voices will demand that educational leaders evaluate and clarify their

institutional Oiorities. c17clical relationship between college and community

is inherent to the design of' community-based education. Tbe institution seeks

the support of the community.for its educational endeavors, while in turn community

'groups request of the institution attention to their special interests. Within

the successful community-bised program, the community representative assumes an

additional role which results in a tortuitotiq by-product for the institution;

'such an individual often functions as an effective public relations agent of the

college within.his or her unique frame of reference.

s

Finally,' perhaps

is another. concelit

1.
the greatest concern inlle;rent to caprunity-based education

which originated Outside the educational domain, and yet it

remains at the heart of our institutional educational aspirations:,- quality control.

An effective program of.monitoring each clasA is necessary to evaluate congruence

between the activities which take plactlin the edUcational environment and the
II *

*educational goal for that course. Through the Ourspii' of such..an intense pZlogram

of supervision, evaluation, and re-evaluation, we move a step closer to the goal

of aSsuring that-what "W is indeed, what "ought" to be.

Edgar C. Napier

Provost

Florida Junibr College

Ja cks9nville
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Nikola poikonjak

nifi TRENDS 'IN SECONDARY AND POST-SECONDARY

EDUOATION IN YUGOSLAVIA

In Yugoslavia, imilarly to the majority of other

European countries, there are no institutions which arg identical

teo the American Community and Junigr Colleges., Usually, instead

of one coiaprehensive institutign, a nuMber of institutions are

doing the same' work4as these colleges in the USA. For example,

'IA 'Yugoslavia these are: seCon'dary (high) schools1), two-year

:high'er schOdlsV, universities, So-called national'and workers'r
imstitutions for adult educatirin; numerous cul-

tural institutions (community centers, libraries, etc.)

1

recreation a4d sports centers, etc.

1) In contrast to American high schOols, secondary sohools in the
European countries are distinctly divided into academic,
liberal arts.and vocational, professional schools- The greater
part of the educaiioqal &ontent in these schoolp. i,compuIsory
for all enrolled pupils.

2) Higher schools are itwo.7year vocatidnal, poit-secondary schools,
: Only those candidates who have previously,comploOd an-

academic course of dtudy.in secondary school.or a corresponding-
yocatiohal doUrse of sIudy in a suitable school are eligible ,

-for enrollment.- These higher schools.are specialized and
prepare students for a,particular profession (economists,
machinists, technoIpgists, agricultural, experts, health:workers,
teachers tor Treschool institutions, elementary schooL
teachers, etc.).

3 ).National and workers' universities are not a part of the formal
system of education. These are independentp.community-orientel
Anstitutioip organized for adults and adqleseents; short-cycle
courSes in'any field of culture, science, laboUrl-life, sportsv
recreation, etc., tAen lectures and discussioni on'current
issues, literacy courses for illiterate adults, film TreSentations,
the, organization of preparatory courses for acquiring a higher
level of professional-ability, etc.'

.1

,.:



Yugoslavia is undergoing a radical change in its

eduational system. The sharpest alterations are )cleing made

precisely on the level of secondary and post-secondary education.

new system of education, which was initiated in 1974 and

shpuld be introdudedn all th4 republics and provinces 'by 1980/81,

will have'two basic sections: '

the first: preschool'and elementary eight-year compulsory

education, which is completed in the fifteenth year of age,-and

the second: specialized,education which is ,eicpected to

become long-life education.

In light'of the topic of this Conference, I will present

only the major principles 4erving as the groundstone for the

OchaLlges in secondary, higher and university education in Yugoslavia

which have been Ongoing for several years now. In this context,

it will be easy to'gain insight into post-secondary education in

Yugoslavia, toc5.

These principles are:

1.' In the dourse of specialized education, all students

are prbvided with a two-year extension of the general education

acquired in comPulsory eight-year school. Ten years of modern

general education (3+2) is considered te be a sufficient basis
AO

for.the :transition to university studies. This general education&

contains many new,,and modern components (in addition to the

hUmanities and the social, mathematics and natural sciences, this

edlication encompasses Marxist education; socio-economic education,

pQlytechnical education) which should contribute t6 the training
v

of youth'for life and work in the Yugpslav,socialist society. In

addition td compulsor,courses, this two-year program f secondary

D2,



education also.includes.a number of .elective and optional courses. A

2. At the age 'Of 17,each student .who.cpntinues

'education must.choose one of the profesaionar courses of study

(stream).

3. Specialized education is organized on the basis of

a.step-b7-step acceleratiofi. The highest level in each course

of study is the doctorate of science. In this way, the former

divisionfinto secondary, higher and university education is

eliminated in the new Yngoslav educational 6,s9_Ri...A.A.A-an integral

multi-step system of professional education is created.

4. Specialized education on each step has the following

two fundamental tasks: a). tci proVide a theoretical and practical

base for studies on the next step, and b) to provide vocational

education which will enable employment at those.jobs corresponding

to the level of training. This fdnally surmounts the former
4,
1 division of.secondary schools into general education, academic

and vocational, professional. In the new system, each student

will receive general and
*

progressing 'sz) the level

level which his personal abilities allow.

5. Elective and optional courses Are organized for

vocational education simultaneously,

of education which they desire or to the

those who, on a specific step, wish to change-the professiopal

course of study which they hacl selected.

6, Specialized education may be acquired by continuous

,transition from one step to the next, or formal education may be '

abandoned on a particular step in order to join the labour force

and then, while working, either attend evening and other courses
\

for acquiring the next step pf education or, after a certain

98



period of time spent in the labour forCe, a person may "return"

to the formal system 'of education and continue full-time schooling

at the next or _higher levels of education. The objective here

is to huiid a flexible and uniform 'System of education for

youth and Adults with the differences hich formerly -existed

'between these two'systems.

7. Specialized' educat.ion is organized in educational

centers. These are comprehsive educational institutions in

which one or'more professional c urses of study are offered,

depending on the needs of the coiiunities in which these centers

are operating. Also, these centers can have one more or all

steps of specialized education, including the university l,evel

of education and can offer the degree of doctorate of Science.

8. programs of specialized educatipn are composed

,4 the educational centers in cooperation with all interested

parties-(the community, work organIzations, citizens). These

interested parties are NaniZed into a Self-Management Community
7

of Interest for Specialized Education and they adopt the corres-

ponding curricula. .0n the level of each republic there is such

a self-management community for specialized education (composed

of the representatives of all district communities) which ensures

that these curricula satisfy the standards set^up and that there

are a minimumof duplications and repetitions. Therefore,.these

curricula can;ully- reflect-the requirements of the community,

-the. work organizations and of all-citizens.

1111.

9. These educational centers will employ a number.of

permanent full-time teachers as well as some .part-time teachers.

. A6 all work organizations are keenly interested in the operations

9
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of the educational centers, because the latter prepare personnel'

needed by the work organfzations, they will gladly allow all

their leading eiperts'to take part 4n instructio4.

10. The duration or specialized education will differ,

even for the same programs. It will be shorter for full-time

students and longer for part-time students. Tkie organization

of mastering the curricula will be orchestrated to the realistic

_abilities of. particular categories-of students.

.^'Nf

CLI

tie.%

As_the educational centers were not, even in this

risystem of education in Yugoslavia, conceived as institutions

expected to satisfy all the requirements of the citizens of a
I

/community, 'there will te further development and organization

/
oi institutions engaged'in these areas (so-called workers' and

national universities, community centers, sports centers, etc.):

The wealthy experience of the Americaln Community and

Junior Colleges in creating oppo4unities for the comprehenbive

sati faction,4f the needs of the community, citizens and work

, .
organizations can serve to great benefit in seeking the solutioni*

/
to numerous problems relevant to secondary and post-secondary

-

education which we encounter in Yugoslavia during the building

of this lie%) system of education. This.is als6 the reason why

I am here among you today, at the yingspread Conference.

Niko la Potkorijak

Professor of Pedogogy
Faculty of Philosophy.
University. of Belgrade
Yugoslavia



Jo s Rot Contreras

THE ROLE OF, VENEZUELAN UNIVERSITIES IN THE
:DEVELOPMENT OF POST-SECONDARY SHORT-CYCLE

pUcATION PROGRAMMES

INTRODUCTION

a.

.The.presient paper has'been,writien,MoreaS

a small contribution.to the understanding
of people-ift.the world than to,the develop-,
ment of education. It itends tcummarize
sane of'the ideas presented by the- author*
the last me#ting on !'International Develop-
Mentajn Postsecondary Short7Cycle Educa...
tion",of the. American ASsociat"., .of Commu,
nity and 4union,Colleges held n Wingspread
Litt October.
I want tb express mY appreciat' sq the .Em
bass)i- of the Unlied.States of'Ame
neznela', tOtbe`American Associat on of Cor

'

minunity' and Junior Colleges. and to the Inter
national.Inatitute. ion tkat-invited
me to attend t`he meeting and rticipate.'in:,
guch interesting discusSionS wère people
from different countries had as the only oto
jectiVe.of finding but the Way'to unify the
Worl,d Educatipnjn.order.to make it, mote just
to the millions of people All overthe wcrld,

14:
The SubsysieM of Higher Education in Venezuela is integrated by

two main groups of InstipdtiOns; the first one constituted by experi-
mental, non experlmental and private Universities,,ruled by.the
de Universidades". (Universities Law) and coordinated by the C-.N.d.
(National Council of Universities) and the second one 'formed by Uni-
versity Colleges and technolo4el Intitutes (some of them private)
undet the General Direction of Higher tducation froM the Minfstry of
Education.

Despite the 1ae,t'that mOst of the short-cycle hightr educatiop. .

programmes are offered by the Ministry of Eddcation and, as such, are

- 93 -
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actually being offered by Univarsity Colleges and technologipal Ins-

titutes- some Universities offer programmes of this nature. 1 Within

these programmes we consider two main aspects as follows:

.
,

411i

The k" a of short-cycle higher education programmes actua-.

lly
r
ed,by the Universities, and

st.

2. the present policy of Universities in relation to this type

of programme.

These are t e tWo main pointS(to be considered in this paper%

SHORT,CYCLE HIGHER EDUCATION

PROGRAMMES ACTUALLY OFFERED

BY THE UNIVERSITIES I

Considering sixteen Universities in the Country, some with se-

veral Campuses, only three of them offer this type of programmes:

UN1VERSIDAD S44.0N BO-LIVAR U.S.B.)

The Simón Bolivar University in its litoral OamVus, was opened

by the University in 1977, after an extensive study of the needs and

functions of hiqher educational opportunities for high school gradua-
.

tes from the "literal central" region in Venezuela. It is a two and
a half to three years Co-educational public College, offering day pro

grammes all armund the year. It grants an Associate Degree in Techno

logy.

As most of the public or official Universities in Venezuela,

the'U.S.B. is a free tuition fees University. It has developed a day

time enrollment of more than 600 students, men and women.

Thp University has a comprehensive programme which includes ge

neralstucTiEs and also basic and srfecialized professiondl.studies. The
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College is an open door intitution which reflects and strives to meet

the diverse educational needs of students. It tries to provide condi

tions under the belief that individuals learn differently, that they

have an unmet potential and that they develop it atcording to their

'own rythm or pace. This has brought as a,result, that the University

.considqrs as its responsibility to,froVide a variety of learning ex-

periences and InstructiOnal techniques in a free educational or aca7

demic e4Avicronment.

In this context.ten different careers are offered: Tourism,.

.Hotel Management, .Electronics, Electricity, Mechanics,- Aviation Me-

chanics, Custdm-House Administration, International Trade, Work and

Business Management and Port Administration.

The University College is still in the growng process and it

is considered actually as an experimental situation. One of the main

points of the experiment is the accuracy and applicability of the

prinCiples of the pestsonalized Sistem of Instruction.

UNIVERSIDAD CATOLICA ANDRES BELLO (U.C.A.B.)

The Andres Bello Catholic University'in its San Cristóbal .am-

pus, located in the western part of Vene3ue1a, was opened by the Uni-

versity back in 1963 as a traditional four to five years programmes

Institution. At prasent the University is studying t,he possibility
iZI

of establishing a short-cycle program in Pre-school, wliich-is being

studied by the PlaRning Office of the UniveIrsity Sector in order to ,

be aproved. It is hoped that the Institution will grant an Associate

Degree in Education with' major in Preschool.'

UNIVERSIDAD DE ORIENTE (U,D.O.)

This University located in the eastern part of the,country has

six campuses. At present in one of them it is being studied the po-

ssibility of establishing short-cycle education programmes specially
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Journalism 1ea4ing to the Associate Degree.

programmes have not been run because they are
4

PRESENT. POLICIES OrVENEZUELAN UNIVERSITIES

RELATED To. &HORT-CYCLE POST-SECONDARY

EDUCATION PROGRAMMES

The consideration of the present policies of Universities,in

relation to the future of these programmes is perhaps more important

'than the review of what-is being done.at,the present time.

In order to understand'those policies.it is necessary to make
0

a preyious cbmment about the general context surrounding them.

In relatioi 5. to..this subject some conclusions derived from the ,

analysis of the short-cycle. programmes actually being offered by Uni-
.

A

versities as'well as by University Colleges and technological Institu

teS are ver'y imPortant:'
,

Students have a.tendeney; to choose the four to five years tra7-

ditional programmes' leading .to a degree similar to a B.A. or a B.S.

instead of these new short-cyele-programmes showing at the same time

'an evident-rejection for these fnStitutions which offer As.soc±ate De-
,

. grees,'.sInce they,have not been yetzampletely accepted as a part ADf

Our socio-economic status.

'Even though the tendency ,of statical data. 61-1 student enroll,

ment'in higher 4ed\catii reveals a ht deviation towards the ins-1,

t.itutions_offering short-cycle higher ,clucation programmes, this de-

,- ,viation is,nbt the result of a real vocational gui4nce or motivation.

. It is only the, pv,oduct of such factor as:

a) -The tendency of Universities of limiting the enrollment quota.

W-.T1-10 system of distribution and placement applied by the-

"Sistema Nacional de Pre-inscripcion" or the National System of pre-

enrollment';' following resolutions fAiorm the CIN.U. which determines
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thp n.umber-of stude4ats to be admitted'iil Universities, University Co

lieges, etc.

cl The alternative of choosing different careers and i titu-

tions which allows the S.W:P..the placement of students according to

the enrollment opp9rtunities and omitting his real.individUal selec-

tion.

Due to the previous considerations,

ned here,th&'Oficina de 'Planificación del

nning University Sector Office), established

wing policies: .(See "Bses sobre Pollticas, Estrategias y Acci:ones.

Concretas para el Desarrollo de la Educación.SUperior Venezolana" Un-

published Copy O.P.S.U. 1977).

besides others not mentio-

Sector Universitario" (Rla

, among others, the follo"

1. Higher education in.stitutions should be conside5ed as cen-
..

ters of e)etellency'and therefore, meChanisms of selectionc enrollment

and pl5manency should be established.
1

2. Universities,should not offer short-cycle caiees (this

should be the responsibiliy of other hd.gher education institutions).'

3. Institutions offe'ring short-cycle careers should enroll only

those students with high academic level an hIghly motivated towards

these programms (Reitedial Programmes should be offered.to those'stu-

'dents mho have ncit achieved the academiC level required).

A

4. Short-cycle Institutions should not receive a large enroll-

ment, unless they haVe covered.the Minimtam in physical, academic and

financial facilities.

5- The tendency of enrollment should follow mainly a motiva

tional o.r. 4 vocational selection to assure success of the chosen ca-
.

reer.
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6. Careers should be offered following the rfeeds of the mar-

ket as well as the different develbping programMes considered as

priorities by the government.
a

V. The need af a-serious studIvof the Alaries obtained by

the graduates from a short-cule programme has been recognized As a

mean of ieveling them to the salaries obtained by a B.A. or a B.S.

'graduate.

3. TheCurricular design.for the short-cycle careers should'

be terMinal but allowing graduate student to continue studies. Trans ,

fer programs, therefore, must be parefully established.

9. In relation to the transfer lirogram there are various as-
,

pects to be considered such as:

a) The lack of relation ambng the intitutional components
a P.

(academic, organizationcoordinational, 'etd.)

b) The rack of a clear definition of programmes; careers,

dontents, Curricular design, etc. .

c) The ,agreement on degrees to be gran'ed.

The necessity of a Continuous Curriculum is considered re-

levan,t-to assure the inter- and intraLinstitutional transfer.

,The aspects so far discussed define in general terms what is

actually being experimented, in relation to Short-cycle Post-secon-

dary education, in Venezuelan Universities.

Jose Roa Contreras
Coordinator
Curriculum Evaluation Programs
Simon Bolivar University
Litoral Campus
Venezuela



Lepnard Shorey

AN OVERVIEW OF CERTAIN ASi.ECTS OF EDUCATION IN BARBADOS

'The _countries of thi English-speaking Caribbean stretich across morae

than a thousand miles of ocean freim Belize'in Central America to

Guyana ip South America. Their total population is in the region'of
a

5,600,000 with country populations vakying from a few thousand in the

smaller islands to about two million in Jamaica. Their political

status varies from that qf colony (such as Mantserrat) through the

stage of Statehood (responSibility for internal self-government but

with defence and external affairs resting withthe British Govern-

ment, such as St. Vincent) to that of independent countries. This,

last category now includes: The Bahamas, Barbados; Grenada, Guyana,
c

Jamaica, and Trinidacr,and Tobago.

. At
Barbados, the most

square miles and a

easterly in the island chain has an area of 166

populaticin of about 260,000 people.

C.

Universal primary education has been'available for a long time and

the island has a high literacy rate, estimated at better than 98.per

-

cent. Ther are some 126 primary-schools,catering es'sentially,io

children between the ages of six years and, eleven yeaNL; ho'Wever

children are at times admitted below the age of

of the schools are still "all-age" schools, i.e

six years, and same

., they retain pupils

up 61 the age of fourteen years. These all-age schools -axe graduallY

40P'
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schools provide a useful supplement to those nationally provided,

being phased out. The P;:(40 y school enrolment in September, 1976,

'

was 35,593._

In addition to. those.pupils 'attending.Government-provided primary

schoOs there are-others who attend private primary schools and
.r

.''parents who choose this option must .pay_fees. There are proilably

some 2,500 pupils in suC1i schools.

Transfer from primary to secondary educatidn is by means of an exam,-

ination called the Common'Entrance Examination which is set for

, pupils between the ages of eleven and twelve years, and sdfficiently

. good woilc qualifies,the.pupilsito attend one of the 21 Goyernment
,

e

)secondary-schools here no fees are payable. All children in the .

stipulated age ranges are eligible tic; sit this ekamination. The

remaining 'pupils can attend privatesecondary sChools, of which there t

are about eighteen, and in such.cases tuitibn fees must be paid by

the parents'. Government'recognizes that.these private secondary

: .

since there are insufficient places for all pupils in the age range

11 to 18 yeara il4the Government system. For fthis reason, Government

offers a considerable number of bursari,ps to offset some of the cost of

tuition at-the private secondary schools..L The Government secondary'

schools accommodate some 20,000 pupils and the private secondary

sochools another 8,000.

The Government secondary

offerings including'both

programme

academic

provides a reasonably Wide range of

and technical subjects and there is,
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in addition, the Samuel Jackman Prescod PolyteChnic Which offers a

mainlY vocational programme. This iristitution has an enrolment of

about 1,600 comprised of youngsters between the ages of 14 and,16.

years.

Pupils completing the secondary school programme are eligible to sit

the G. C. E. 0-level (General Certificate of Educatiori Ordinary Level)

examination set by Cambridge University, and this examination is usually

taken between the ages of 16 'years and 18 years'. _Pupils who witi may

remain at school for a.further two-years 'in preparation for a more

advanced examination set 1*, the.tsame body - the G. C. E.-A-level (General

Certificate of Education, Advancedlevel) examination.

For.thoSe who wish-to enter university the.necessary requirements c9n

e met by various canbinations f.subjeCt passes at the 0-level and the

A-leVel examinations.which are appiroximately equal in standard 'to Grade

10 and Grade 11+ in the U.S.A.

In 1969 the educational provisions fbr young'Aduits (and older adults
w?

.

:

as well) were considerably broadenedloy the establiahment-,of -the Bathados
.

.

Community College which-now has an erirolment of pa rt-time-and full-time

students otalling about 1(7004' 'Admissi6n to tile academic programmes.

of fhe College is on the 'basis oefour G.C.E. 0-level subject passes,

but for some of the.programmes offered there may be no 'such requirement.

The College is at present organized into the following Divisions: Fine

Arts, Liberal Arts, Natural Sciences, Health, SCiences, Commerce, and

Technology. Academie courses offered prepare studenta to sit the

G.C.E. A-level examination as well as those of other Certifying bodies.
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In Addition ths College wards its own Certificates for satisfactory

completion of certain programmes. It is to be notes, also, that the

College is giving increasing attention to the provision of short-term

programmes designed.to meet the needs of persons wishing to acquire"-- .

certain skills needed for local industries, e.g. , elettronics manufacturing.

In addition to th& Barbados Community College there,are aumeroto other

organizations/institutions which provide.various foi-Ms and levels of
1 Mk

continuing education through-Courses, workshops, seminars, conferences, .

study sessiona, lecture/discussions, etc. Specific.mention will be

made of a few of these.

The University of the West Indies (U.W.I.) ,is a regional institution

funded by and serving all-the English-speaking territories in the

Cartibean except tfr,U.S. Virgin Islands and Guyana, this:latter has

itS own University.

The U.W.I. had three campuses sited at 4fona, in JamaiCa, at St. Augustine,

in Trinidad, and at Cave Hill, in Barbados ih a tOtal student enrollment

of about 8,000. It offers the usual raage of options including Arts
ro'

and General Studies, Natural Sciences, Social Sciences, Medicine, Education,

Engineering Agriculture, Management, and Theology,.Ibut does not yet have

available Dentistry nor Veterinary Medicine.

The Extra-Mural Departient of the U.W.I. was established-in 1948 as one

of,the first.Departments of the then University. College of the West

Indies. Originally based on the EngliSh model of Extra-Mural (University

Extenslion) work the Department has since made its own adaptations

to Carribean conditions, needs and requiremeas, and now provides for a

1

1,
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wide range of interests including classes geared to the G.C.E. exam-
.

inations, adult general-interest classes (e.g., Carribean Literature,

Car )Uilatenance, Child Development, Food Preservation) and some-apecial-

A.
ized training programmes such as it two-year.Course fot Executive Secre-

taries, a two-year Training Programme for YQ11n Farmers, a.

course for SitalI Coritractors,,and a _Certificate Course for

Adults.

tea-week

Teachers of

,BdIlAY (Barbados Institute.of Management-and P.roductivity) has been- in .

operation for about seven years as.a joint venture of the private and

public gectors. 'Esaentially established to provide a range of manage,

ment traiining programmes, the Institute now offers about 15 suck pro- .

grammes-including: Statistics for Businespmen,' Management of Ruman'

4110R urces, Marketing, and a Consuliancy/Advisory Service for small

businesses. It-also-provides in-plant training for its member organizations.

va

The Government Training"Division was established tO mett the needs, of

pet.Sons employed in the public sector. It provides a number of training

programmes including those geared specifically to the needs of both

senior and junior officers in the Government servide.

The B.W.U.- (BarbadOs Workers'; Union) Labour College, now some four

years old, provides a regular prograMme of short courses designed, to,

meet,the needs and improve the skills of tho e involved in the labour

movement. Since the Labour College also offers residential accommodation

it is able to serve, not only Barbados but other Carribean territories

as well.
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The Public_Library service haS beeu gradually expanded; a Mobile

Service was introduced in 1976.and now'sirves some 86 schools. It iS

estimated that through this service direct contact 43 made with about,

10,000 children of school age. In,addition to the Central Library in

the capital, Bridgetown, and the Mobile'Servite'Which.also caters to'

adults, there are eight branch libraries sited in' various parts of ehe

island. .

PAREDOS (Parent Education.for Devel_opment'in Barbadosl, a voluntary

agency,.had as its'major thrust theTreperation and proMotion of adult:-

Oiiented prograMmes designed to help ieople impthge the Aualit* df .

. .

their.personal lives, and to..underseand better the needs,af-xhildren.

Teacher Training. There'are some 1,454'teachers in the island's primary

schools, and some 1,010, in the Govianmentsecondary.Schools; Training
. a

.
411r

)0., .
.
.

for teachers in primary Schools ilEf provided at the' ErdisitOn Teachers'

\College which offers a two-year programMe, wilile trairang foi-teachers.

,

4 the sec6ndary schools is,provided by the Sal'oo1,6f Education (.J.1W4I.

., ,

e4ve Hill Campue) ighich offers a one-year nost-graduate,course -6r.this
Is

'

pupose.

lugion

This brief overview has necessarily he'd to omit Specific references to a
t

number4)of important provisions. Thus there.was no.reference t6 the
\

-NutritionalProgramMe, to the Pre-Ndtal Clinics of the Ministry of

Health, to the Welfhre Department, to the CoMmunity Development Division,

nor to the varied activities n which they engage. ,

Also omitted, as was indicated above, was specilic mentAn of a number

7
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organizations such ae the very effective Family Planning

the National Council of PTA's, the Council 'for the

, etd.
%do

Government's own commitment to saucAion is evidenced by the fact that

"\

some 25 per'cent of the national budget-is allocated to the several educatioi

provisions, and the, national interest in education is to be judged by the

very considerable extent to which facilities provided are used, and by the

very impqrtant contribution made W. large number of 'voluntary agendies

through the educational programmes they provide.

Leonrd Shorey
Assobiate Professbr
University of the West Indies
Barbadds



:PENERAL ASPECTS-OF THE

'EDUCATION IN COSTA RICA

Hernan 4.11 der, Laat

Costa Rica is a country of 50.900 km2 with 2.000.000 habitants.
* 1

e inerest of thit country for its education dates,frwathe first years

o .its existence as a free nation and has peen maintained as a general

aspect that caracterizestosta Rica not only in Central Ameriqo and Caribe

but also on a Latinamerican level.

Costa Rica actually appropriates 35% of the national budget to the Education

and tries to maiptain.a high cultural level that has reached the nation in

the last decades. s

In the last serveral years the Country has tried to orient the 9ducatid

toward the technical field to produce capable personnel in the different&

fieldS. Therefdre, some of our high schools ahanged their systems of the

traditional teaching to be Vocational.Colleges whve the' students can have
\

riot only the regular high school education but.also specialty in the technical

field they.w'ant.

Costa Rica'has 2905 Primary Schools with 367.026 students, 2838 of these schools

are Public Schools and -67 Privated Schools. The former have 357.217 students

and the'later 9808.

Mt High Schools have 216 institutions with 193.202 students, 80.090 of these

High Schools students go to 38 private high schools, and 113.112 students to

178 Public Institutions. Of the 113.112 students %that go to the public high

schools 26.754 students go to the Vocational Education that we mentioned pre7

viously.
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Tile,student Who has finisl-ied succesfully high school has two ahoices:

t,he first one is to continue a long career -( 4 5 or 6 years) in any of

the Universities, or a thort career ( 2 or 3 years) in a Cammunit7

College or any Institution of the national system of education (Univers

level).

ty

The national sys.tem of education have 43.524 students, the Community Colleges

1.500 students.

In Costa Ric&there exists a National:Learning Institute (I.N.A.) which

has 50.409 students. The'requisites to enroll in this InstAue are: to

have passed third grade of high school and togibe 15 years old.

The fbllowing scheme has the pruposa of giving you a clear idea of the

posibilities of dducdtion in Costa Rica.

In this Scheme we didn't include the 'Commercial Schqols utiCh also contribute

to cultdral development of our country.

lb o



INSTITUTIONS

PRIMARY SCHOOLS

PRIVATE

67

PUBLIC

v

NUMBER OF STUDENTS.

- .
9.809

PRIMARY spools 2 . 83 351.217
,,

HIGH scliools

HIGH SCHOOLS

38

,*fr. *

780.090

,rc.:44409.4'
113.112

of. .

I .N . A . YES 50.409

UNIVERSITY OF COSTA RI CA YES 29259

NATIONAL UNIVERSITY YES 7.630



INSTITUTIONS PRIVATE PUBth NUMBER OF , STUDENTS

,

AUTON01:10US UNIVERSITY
OF CtNTRAL AMERICA YES

, .
.

- " 2. aoo.
.

,
,

. -
.,

...
.

,

,

TE a OLOGY INSTITUTE
OF CARTAGO

,
.

YES'

.

,

,,.., :1.635

,,,A . ..,

4
..

.
.

STATE UNIVERSITY ( BY
CORRESPONDENCE

,

,

YES
,

-

3.000
_

COMMUNITY COLLEGE
OF CARTAGO

-

YES
, , . i

., ,
..

. .

.

COMMUNITY COLLEGE
OF ALAJUE LA .YES

.
, .,

.

,

600
. ,

.
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- BASIC SCHEME OF THE
-

EDUCATION 'IN COSTA RIT
4

NATfONAL UNIVERSITy.'SYSTEM

COMMUNITY COT,I,P,GES

VOCATIONAL HIGH SCHOOL 1%N -A .



N./U.1ES OF THE INSTITUTIONS OF SUPERIOR EDUCATION IN COSTA iICA
*

The Costarican -Superior ducation can be divided in two areas:

a) University Superior Education and

b) The Education of the Community Colleges (Pareuniversitaria)

The institutions that are dedicated to University.Superior EduCation are

the following:

1- University of Costa Rioa: the Principal Center in the Capital of

Costa Rica (San Jose) and with the rural brunches. "(

2 National University, situaded in Héredia and with two.rural brunches.

3- Tecnology Institute-situaded in Cartago and with two regional .Fenters.

4- Statal Universityi(by correspondence) wilh tilt? Principal.Ceinter in

San Jose.

5- Autonomods University of Central AmeriA in.San José.

The Institutions of Parauniversitaria Superior Education are:

1-. Community College of Cartago

'2- Community College of Alajuela.

The institutions of Upiversity Superior Education dedicate mayor part Of their,

offer long careers.but they also have short careers.

Aut Community Colleges are institutions of (Parauniversitaria Superior Education)

whose ptirpose is to give short careers (2 and 3 years).

We also have to,include the extension courses that have a duration of no more

than 6 months, but which are also very important in the purposes of the Coliamunity

Colleges.

"Np

1 4
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ESQUEMA BASICO DE Ult COLEGIO UNVERSITARIO

EXTENSION COURSES SHORT-CAREERS TRANSFER
PROGRAMS TQ,Ir
UNIVERSITIES

SOME IMPORTANT, NOTES:

a) Of the population of the country between the ages f 7 and 12 years,

92% attend Primary Schools. 0

Of the population,of thesountry between the ages of 13 arCd 17 years,
7

68% attend Hiel Schools.

We must take into account the fact that many of adolescent don't

continue Secondary School in order to enroll in the I.N.A.

c) Of ,the populat7n of the country between the ages pf 18'and 25 ylars,

12% attend University Superior Education.

NOTE:

The data has been obteined from Department of StatistiCs of The Ministry of

Public.Education and from the respective offices of information of the different

institutions of Superior Education.

,Hernanyan der Laat
Academic Director .

Colegio niyersitario de Alajuela

Costa Ri. .
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DEVELOPMENTS IN IRELAND RELATED TO
POST-SECONDARY, SHORT-CYCLE EDUCATION .1

tdward M. Walsh

INTRODUCTION Significant changes in the pattern of post-secondary education

have taken place during the 70's in, Ireland. Three principal factors have caused

these changes (1) the'growth of the business and industrial sector of the Irish

economy (2) a birth rate which is the highest withln the European Community 1

(3) a significant revei-sal of traditional emigration 1:)tterns'. In short there are

more jobs avaiViable and a larger population seeking them. With loan assistance

k
,

from the World Bank, the State ha\
r'

s sponded by constructing a system of Regional

Technical Colleges throughout the country, and a Nationll Institute for Higher

Education at Limerick. In order to improve the skills of theelrish workforce an

Industrial Training Authority (AnCo) was created and fourteen new training centres

have been established.

BACKGROUND Virtually all third-level education in Ireland is publicly funded.

Approximately 85 percent of current expenditure is derived from the State and most

of the remainder is received in the form of student fees. Apart from the two

established universities (Trinity College and the)federated Nationdl,eiversity of,

4
Ireland) the only other third-}evel institutions of significance in the mid-1960's

were-the C61 leges of Education (teacher training-colleips) and two technological

''-\colltges operated by the' civic' authorities in Dublin. Figure 1 indicates the

percentage distribOtion of students enrolled in third-level education in the years

1970 and 1977. The significant change during the seven'year period results

primarily from the establishment and rapid growth of the .Regional Technial College

system.

REGIONAL TECHNICAL COLLEGES The nine Regional Technical Colleges (RTCs) in the

country provide training and education over a broad spectrum of occupations ranging

from craft to professional and include art, linguistics, and other specialities.

tslhile a certain amoung to work-is secondary levet, this is decreasing rapidly,

and concentration is being placed upon a variety of programmes at third level.

These programmes are of one, two and three year's duration and are accreditated

by a public body: .The National Council for Educational Awards (NCEA). Graduates

rec ive Certificate, National Certificate and National Diploma awards for the one,
,

,

two and three-year programmes respectively.
.,
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So as to avoid unnecessary.duplication add to faci,litate student nobility the

NCEA exercises a co-oedimstlng function. As a resu4 students who perform well

Can progress from.one level to the next within-:the4system. While the bulk.of'

the,work takes place at sub-degree level it is envisaged that a certain number

of 4-Year degree pr6granmes will be made available within the .spicmin, and 'the

first of these programmes now operate at RTC,: GaiWay." The enrollment of fulltime

third-level students in RTC's has increased from 1.9.4 to 3 497 ddring he -1970-76

period.

NATIONAt INSTITUTE FOR HIGHER EDUCATIOi

The first National Institute for Higher Education (NIHE) was established in

Limerick in 1972 and a second is planned for Dublin. These two institutions are

seen as the twip pinnacles of the sector. As part of the Wo0d Bank loan-funded-
,

package they Arve to provide a degree-level and ixist+gluuate level top. Transfer

of graduates _from the kTes to the National Diploma and,4?ur-year Degree programmes

at NIHE is facilitated. The Higher EducationOuthorityAhich allocates funds

to the universities and the NINEs has.recently authorised the introduetion of

post-graduate level wol-k. As a result a reasonably well integvated system of

progremmes, ranging fnom one-year certificate at regional centres' w degree and

post-gradeate level work in.new national ceires has'been establiihed during the

70s.

Students are encouraged and in some cases required) to gain relevant work

experience before progressing from one award level to the next. Work experience,

based on the North American co-operative education system, t required fgr all

stedents taking diploma and degree level work at NIHE,,Limerick.

.L1FELONG LEARNING

While .the esteblished ThiversitieS and other institutions have provided avide'

range ef adult education programmes over the years the breeder concept'of lifelong'

learning is now emerging A recentdiscussion docement published by the NCEA (5)

adopts 1he gelding principles que1ed beloW and!putlined::by.theOECD in "Reeerrent,
Education: a st tegy for lifelong:, learnine:10

the la.st year4 Of eompu so. y education, should provide a,curiculum

that giyeeto':each pueil a real 'choice betweenjurther study.and work;

after leavinvcompulsory school, access to' post-coMpulsory education should

beguarenteed te%the individual at appropriate inie s over!h4_total life-cycle;

4.. 8
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distribution of facilities should be such .as to make education, as far

as possible, available to all individuals, wherever and whenever they need

I t.

work and other, social experience shoulxi be regarded as 'a basic element

in adrnissiOn rules and curriular -design;

it should be'posSible and important to pursue any career in. an interm ttent

way, mean ng an alternation between Study and work;

curricular design and conent and teaching methodology should be designed

_to co-operate w.ith thedifferent interest groups involved- (students,

teachers, adMinistratOrs, etc.).- and adapted to the interestS and inctilvition

of different age and ,SoCial groups

go, Ce tificates,DiPlomas and Degrees should not be looked on as an "end resu

^ of an educational career`but rather, as steps and guides towards a process
of I i fel ong education and lifelong career and personal ity detveloptiont; end

on Completion of icompU,lsory .school.,.,each if ndivrclual .should lie given a.
%-

right to periods of edutational leave of absente with necessarii:tprovisions

i

for job ahd soci'al security.

'The,d6curnent"sets ciut a strategy for implementing these prindiples .within the

country and oposes the introduction of -a new award level.

ThoUght is also being, given to the need to plan career7oriented education in such

a way that job mobility in late,r life is facilitated and the personal disruption

and cost of re-education and 'retraining is minimised. (7,8).

'04 =4
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LIFELONG EDUCATION iRENDS IN
COMMUNITY COLLEGES IN THE _U.S.A.*

cciemunityco/leges"have become one of the leading provideri of adul

Roger larrington,

:41ducAtiiit in, the U.S. There are.1,20 comilqity, junior,:and technicai,

colleges in the country enrolling 40. million,students,for credit. Atother

.4 million are enrolled in tCni.credit prOgritmc,-:

/

Thus are o7year postsecondary,institutions that grant associate

degrees. Fostsecondery' is used to indicate age level more than grade-

1e't10 The services,are for persons who haw left secondary school, but

often include basic skiIps courses in reading writing, and computiltion.

In present usage "community college' refers to a publicly-supparted

two-a-year college; "Junior college":refers to e, privately-supported institu-

tion; &id "technical coil:Elie to an associate degree'granting _institution

that is histOrically ol'riented 6 technical edimation.

"Community.college is increisingly used as a general term to describe

all two-pear institutions offering:associate degrees.. However; a community

c011ege, more 'precisely, is at; institution that is community based.- That is,

it.is responsive to, the needs in its community. Most commonly this means

it is governed by a board oi'titistees from thle local'community, financed by

'taxes from the.local ommunity, and serves persons frpm the local community.

Comprehensim Services

The services are comprehensive. They include occupational curriculums

4e7vil as c4rriculunts that are parallel to,the first two years of u6iversity

education. A wide variety of community services are offered. An important

part of the program.is counseling services to help persons choose prograMs

r

that will best fit-their needs and intere ts.

*Adapted from Convergence, International Journal of Adult Education
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'Students usually live
0
at home ana c 4mnute 'to the college. To faci/itate

access the colleges use Many off-campus centers to ,take.clakses to where the-

students are; apartment bUildings, faosiopes 'offices, libraries, 'churches,

shoppirig. 'centers , and 'other convenient locations ,

With few-exceptions, the perSons being served.apeAver 4ge.18. One cif the

ramatit stories in American community colleges has been the increase in the ass

level'of the students. Nationally the average.age is nOw near 30 years. More

than half attend part-time andlmore thin half are already employed.

About 500 new -Community colleges were eAtablished,in the U.S. during:the-

1960's. They were created to provide access to higher education for the.increasing

numbers of young piciple coning ,011t Pyhe high schools who wanted.to go twcollege.

But, once the institutions were in place, older persoas it the communities, who

had, not hadjow-cost close-to-home collegeS'ayailable when they were Younger,

also enrolled. Community colleges have adapted-their services to mei) the needs

of the older students. ProgramS especially for middle-aged women see ng to'

enter the work force, pre-retirement programs for_older workeri snd ograms to
t.

retrain workers who are alrady employed are examples of such.eervices.

.Policy Structure's

One of the problems that has now-emerged ts that-the policy structures and

the financing patterns that were originally developed for community colleges

when they were seen as institutions for students of thetraditional college ages

do not fit A they try to serve more adult students. Far, examplesome colleges

receive less tax support if they.offer classes at night, or if they offer them

off camPus, or if they offer them, on television ratheretan in a classroom, or

if the classesido not result in academic credit, or ifthe student already has
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a college degree.

Inricognitian,of this problem, the W.L. Xellogg Fdundetion recently

made a grint-to the American Association of Community and Junior Colleges

(AACJC) to work on needed policy changes to advanie lifelong education

Services.

The grant made possible a national assembly.ofcommuniby. collage

T
representattves, pcIlicy,makirs tsigplifeldng education experts. They

... V,

formulated's: report which is being publishedsby the Association. Its

\

introduction states:.

,

Welong education is moving from theoTy to fact for inoreii-

'ing numbers of persons in our society. Tha growing complexities

of earning a living and being a competent participant in it'll: com-
c

Sanity are making this development- a necesaity. It is no longer

feasible to plan on a period of education tthat extend; only through

thf late teens or early twenties to carry-us.through life in the

latter part of the Twentieth Century. fif our'lives are .to be ful-

filling, if our communities are to be livable, if our industry is

to be productive, LE our society is to be healthy, we must
\
have op-

portunity,for education throughoutwour lives.

dur educational system has developed many facets to meet this

'need: schools, colleges, churches, libraries, museums businesses,

unions, the Armed Force's, and other agencies haVe developed respitn-

sive -educational 'services. Education in -the arts and sciencet, educe-

tion for occupations and for leisure' are bechming:available,tä more

times. Useful pcternS of cooperation among providers of these services

have developed in 'maw/ instance0.1,

4
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Tha policy famework however, ha* not, kept up with the develc;ing

z.

needs and the variety of responses. LaWs, regulations, gui4eilnes,

directives, fmnding foxmulas, and other elements that make'up the Policy

framework need to be brought up to date -- aloniwith the data and

aititudes out of whidh such policies are developed. .The dhanging demos
'

raphy and.life style of our society must be.recognized in educational .

eo

policies and practices. Assessments of educational needs flexible

responses to(those deedi, cooperation among agenciee must be facilitated, (

not frustrated, by the policies of publicor private agencies.'

V. believe the leadership.fOr needed changes should'be initiated

at local.levels through assessments of local needs for lifelong education

%

made cooperatively by the institutions and citizens concerned. The sup

Port of public and-private agencies ancilik local, state, and federal

governments should be sought.through unified action based on welldocumented

'needs and priorities. I

The assembly report cails for community colleges to cooperate with other

lifelong education agencies in assessing local needs and 'resources, and to

report to public and private funding sources the financing that will be required1

to prollide the needed services. It also calls on them to identify needed policY

changes to faciliate cooperation between educational agencies and to make life
,

long education services available to all citizens.
cDs

Community colleges are experimenting with new educational forms to involve

more adults in their services. Two examples ate community forums and courses

using television.

1
Gilder, Jamison (ed. ), Policies for Lifelong Education, Washington D.C.
American Assoe4at1on of Community andJunior Colleges, 1979.

14;
o.



CommUnity Forums

Community forums are discussions of current issues based on well-designed

etudy materials aided by presentations by knowledgeable resource persons, and

guidsti'by skilled group leaders. A good forum will be on a topic that is of

Concern in the community, the discussion will be an informed discussion, and

the participants will broadly represent all segments of tha:community

concerned With'the issue
.2

The Association has demonstrated how such forums can work using materials

on various issues developed for the Courses by Newspaper program. Both the

AACJC Community Forums Office and the.Courses by Newspaper.project are supported

,by the National Endowment for the Humanities (NEH).

Now we are working with NEE and the Department of.,Energy on a nek program

of coiMunity forums called "Energy and the Way We Live." It is au ambitious

undertaking that aims for a minimum of 600.community colleges sponsoring coar.

munity forums in'eariy 1980. We are working wittuthe Foreign Policy Association'

(YPA) to encourage community colleges to do community forum; on foreign policy

issues using the 'Great Decisions Materials" produced.each year by FFA.

Community colleges have found that such forums can be used to reach previously

unreached persons .in the community and to draw them into a genu e learning

experience and into a continuing relationship with the col

Television Courses

Courses using t.Uevision as part'of a complete instruciional package are

being produced by several community colleges for national distribution. Approxi-

mately 400 community colleges are using the courses, again to reach previously

2
Yarrington, Rbger (ed.), Forums for Citizen Education, Washington, D.C.: American
Association of Community and Junior Colleges, 1978.
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unreached adults and to acquaint them with the'college and it4ather services.

A broad base of experience has been created,in the past few years that d9c6-

meats the succesa-of "titlecourses" as good community 'education. Communitt

461,11eges, which see the whole community As the camus and all of tile adult

citizens as -the potential student body,.are naturally led to the use of the ,

mass media for learning.

The Astociation has activated a task'force on the uses of aass media for

lurning,That group has recently published a monograph on haw to use television
4 R

along with textbooks, course outlinea, instructor guides, and other print

aaterials to offer high quality community education.3 The task force has also

prepared a cafalog of 100 quality telecourses that are available for community

education.

At the 1378 AACJC convention taik force' colleges used materl.als from

current telecourses to send learning srograms into each guest room in .the

convention hotel. Mora Itiin 2,500 community college admiiisirators attending

the convention could hear about television courses in forums and theyftuLL

experience the courses in their Oim rooms during the'day and evening.

Nov the Association, with financial support from the Fund for the Improve-
,

sent of Postsecondary Education, is working on a national project to improve

cooperation between community tolleges and local broadcasters on the use of

television for community eduCZtian. A national assembly later this year will

bring together college admipistrator and broadcast executive teams from the

same communities for discussions of case Studies and issue papers that being

developed.

Thei.recent report released by the Carnegie Commission is expected to be of

assistance in advancing the use of television for adult education the U.S.

3Yarrington, Roger (ed.), Using Mass, Media for LeasIti.lig, Wjtshington D.C.:
American Association oftcommunty and Junior Colleges, 1979.

t I
6
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Ann of its recommendations says:

likricommgmd)t4st_putai; broadcasting renew its cammitlant io.

PrOvide pr4rams and servicee whi help fUlfill the promise. of-

telecommunications to aid in the education of all Americans throt4h-*

.04 their lives. 111
major'responsibility for this effort rests,with

tbe stations. 4 ...
N

Wotking with- Industry

I
Ons of.ihe most_promising areas-for continuoi dev. pment,of adult

education in, American communiiy collfges is'airough fu 'er cooperation with

business, industry and labor Unions..

AACJC: has eponsored for tlle past:two years a program supported linancially.

-by the Department of Lifbor which- is.developing cooperative.relationships with..

.-Community colleges and labor unions on apprenticeship training, journey0/en re-.. .

'
training, ciedit for union learning experiences, pre retirement education, ang&

labor 'studies curric1ulums. We have also helped to demonstrate how cOmmunity

'.colleges.can serve 4local initiators of commUnIty education-worktouncilt:

organizations that bring togiper eaucation, builness, and 'unions to prtmots

local manpower needs analyse**, job trainingi,and pla4ement services.

14
lie see increasing evidence of community co.fteges. working closely with the

-training directori of local Unions and Industries to anilyze.trainint needs and

to develop educational programs to.meet industry specifications 'both pre-

service and in-service:experiences. This it a vital partnership.to'help ktep

local industriei productive and competitive in the world marketplace.

4
A Public Trust New York: Bantam Book', 1979
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The important point in this type of act1aty is for the college to be

truly esponsive to the needs identified by the employer or the labor union and

not.-to try 'to force students into mcisting college curriculums which may not

fit the needs very well:

The National Manpower Institute is using,funds from the National Institute

of Education to study how worker utilization oftuition benefits can be increased

in this country. There is also great interept in observing how .well educational

.

leave policies are working ineother countries.

4

An increasing interest in international exchange of information is developing

in American community colleges, much of it.center2Neround experienckln adult

education. An interesting prospect ii'that someday, soon the exchanges will

involve 414st only administrators and faculty, but Also adult students,

i"
Currently community colleges enroll about half of all of the undergraduate-

,

4 foreign students in the U.S. But, they tend to be students of the traditional

college ages; Perhaps it will not be long until students from Other.countries

coming to American cOmeaunity colleges will more nearili.resemble bur domestic

students: skilled workels seeking retraining, retired persons seeking stimulating

new leirning experiences, and so forth. That will add an element.that will be

47

challenging and beneficial for all concerned and another important step in the

directpn of the global lifelong learning network visualized by .Careth.Williams

5

in hie book Towards Lifelons Education,' We hope the,community cbllege will be

an active part of the American connection when that network is achieved.

Paris: UNESCO, 1977.
Roger Yarrington

ViCO President

American Association of Communit
-and junior Colleges
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Prepared by the Secretariat

REVIpir OF RECElfr LIWSCO ACTIVITIES IN TI;EE FIELD. OF *ON-FORMAL

PC6T-SECONDARY EDUCATION

IMODUCTION

In recent years, many oountries have felt a growing need to reform their higher
oducaticia eystema. Indeed, 'the change over ft= education foc an elite to eap4ar

edraticn, industrial development, sciaitific and teohssological promos, the increasing
dsmand for lifelong educaticn and Imiservice ocoupaticnal training have brought &bout a
new amnia= to the mission of higher educaticn and the task! ,which devolvqd upcn it.
It has ben confrmated during these last few decades with the new requiz4ments of the..
populaticn and of the community. Nei occupational categcries and new age 'groups have

claimed access to higher education. Instituticns of hiibter learning 'are-increasingly
called upcn to sake a more active contributicn ,towards 'the solution of varicus prgbless
which are of vital importance to the respeCtive societi.Qs. Higher educatice is

t

;equiied to become an effective factor of national and co=unitir development. These

new typea of public and these new roles have gerierally rade it necestary to diversify
and revise the policies, the structUres, content and rsethods of highbr 4ducation, and

.

to" improve its management and administraticn.

The traditional hier educaticn, although.attempting to adjust itself to the
new situaticn, has care to coexist with Inetzituticats and methode which enable

it to respcnd to the growirig demands from public and society. Ncn-traditional
post-seccndarteducatimial instituticns have apPeared,az useful .means for the purpose.

Indeed, the moot in?iortant trend during-the decides has, been the creatiai
and rapid expansicn of the tylies of ins tituticrekand programmes which, by a 'combinati'Cn
of major\ceatures, significantly differ from, and represent a complepent tc. the

, N

tradition al. uniiersity pattern. Generally speaking, the new institUticns ar, financed
almost entirely from public funds, -their 4cimis8ion policies are more flexible than
those of universities, most of them offering a number of non4cademic courses which

are open to part-time students, and all are deeply involved in communitr programmes.

At the same time, the traditi anal universi ties have-not escaped the evoluti cei towards,.

nev goliCies, new forms anciAaw me ods.

- 126 -



3. Unesco has witnessed this evolution with"considerable interest.

In 1971, it launched, a long-term programme to promote new trends

higher education in the light of the Organization's commitment to life-

long.education as a guiding principle for the fundamental renewal of

educational systems. Efforts have been focused primarily on the following,

interrelated areas:

(i) development of higher education and the ne wiles of institutions

of higher learning in the context of life-long education;

(ii) alternative university structures,and non-traditional forma of

higher'education;

(iii) post-secondary education for persons gainfully employed;

(iv) community Lervice of institutions of higher education.

Particular attention has been given since the beginning of the seventies

to the theoretical elaboration and practical implication of the concept

of life-long education for the post-secondary education.

II. LIFE-LONG EDUCATION: 4gEVELOPMENT OF THE CCNCEPT kND ITS APPLICATION

TO FOST-SECONDARY EDUCATION

4. The development of the concept of lifelong education has been gaining

ground since the beginning of the sixtits. It was in the documents

of the Second World Conference on Adult Education (Montreal, 1960) that,the

term "life-long education" was first used and given prominence. During the

sixties, the place and importance of the dfoncept gradually won recognition

and support. Unesco played a major part in the avolution. The events of

1968 in many countries,pot in the last turn in tap university,campuses
"-

contributed to focusing attention on life-long education. -They highlighted

the critical state of education and raised a series of crucial questions

with regard to the sociological context and the psychological factors of

, education, its purpose and objectivies, its consent, the worth and efficiency

of its means, its links with the evolution tof idias and customs and with

the advance of technology and science. Life-1on3 education has been seen

by many as an essential factor in tile solution of problems faced by higher

education and education rsystems at large.
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5. In 1970, Uneaco's General Conference, at its sixteenth sessiom,

reached a wide conaensus on the principle of lifelong

education; it also called on the Organization ta move from the theoretical

consideratkny6f the concept, to,its practical implementation in the

Member States. In 1970 as well, Unesco publi4hed a basic work on the'subject

. An introduc_tion,to 'lifelong education - writtin' by a member of the ,

Secretariat, Paul Lengrand.

6. A decisive contribution towards further expansion of the cOncept.of

lifelong educatiOn has been made by the work of the International
f

Commission on the Development of Education established in purauanre of the

decision of the Unesco General Conference At its 16th lession (19,707. The
,

report of this Commission - Learning to Be - propose "life-long educatiim as

the aster concept for educational policies in the years to come fo both,

devel d and developirt countries*tx

The nature of life-lang education is described in a Unesco
( ),

aa follows: "the important point that is the essence of lifelong

education proper lies in the integration of education with the other activities

of all individuals in society. Education should not be seen aa an activity

separated from work but as an integral part of the career development of

indiViduals. Similarly,it should not be seen as something to be distingitished

from leisure-time activities but as a satisfying way for people to spend

a part of their leisure-time."

"Lifelong education from a structural point of view must be conceived

of as a learning system incorporating not only schools, colleges and univer-'

aities, ,but pubrrc litraries, correspondence tuition, the mass-media and

work-related activities."

001 (s) G. Williams: "Towards life-long education: J new role for higher

education institutions", Unesca Press, 1977.
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4. A document ,prepared for the nineteenth session of the Unesco General

Conference (1976)on the results of Unesco action in faveur of lifelong
.

.

,

.

education brings out the salient features of the concept. It is des-
,

or'ibed as "neither limited in time to the period of schooling,"nor in
g

.

space'to the school and its.methods; it links up the whole'of the
, ' i

community's educational activities and respurces, aiming alike at the

.full development of the individual's gotentialities and at the advance-

ment of a society undergoing transformation, which is consciously re-

solved to change'!,. The same document calls lifelong educatiet "a source

of coherence,and integratioft" making it "possible to synthesize many

.

elements already included in existing educational systems", and'a source
*4 of "guidelines for the restructuring and reform of the various components"

,

of educational sitems.
i

9 Since 19721 Unesco has endeavoured to spell out the itiplications

.o'f the life-long.education principle for the various. components

of educational system', including post-fecondary education. Resolution.

b 1.321 related to ,higher education"and adopted by the General Conference

at its 17th session authorized the Director General:

-0.)"to studl the problems inherent in-higher education policies

'as a whole, giving particular attention; in view of the neea for life-
.

long education,' to the relationship-oi* higher educatipon with the other

components of ,2ducational systems gnd also with countries' requirements

in the matter of highly qualified specialists;

(ii) to study new trends and achieve7nts Telating to post-

secondary systems and teaching establishments with regard to both the

orgalization and the methods and content of education; to disseminate,

.
information that has been collected concerning these new developments

and to en,cotirage and organiz.,e experiments in this field..."

Pursuant to the above-mentioned resolution, Unesco undertools

AK number of publications and sttidies and convened several meetings which

dealt with various implications of the life-lone education principles

for the post-secondary institutions.

goo
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10. '5 In 1973, the Centre for Educational Tebhnology at the University

4 6f Sussex (UK) undertook, with the support of Unesco and the

Ford Foundation, a project devoted to open learning systems at the

post-secondary level involving the use of modern media. The project
a

team headed by Professor Norman.MacKenzie, Director, School of Education,

Un4ver5ity o? Sussex, produced A book entitled "Open Learninv **steers

and problems in post-secondary education" comprising 17 case-studies

'dealing with open learning in a number of countries - among them, Australis'

Japans,,Kenya, USA, UK and the USSR - preceded by An analytical survey

of the subject. This stirveT attempted to provide a check-list of

operational qUestions which;arise when an open learning system is set up

and to examine current activities inmeriouspart oftewodd. It,indicated

the-procedural and organizational problems encountered together with

the dpportunities and limitations involved in the ,transfer of experience.

11. A symposium on the role of higher education, in'lifelong education

held in Moscow in 1974 provided an opportunity for a general
. ,

exchange of ideas and experiences in this area. !The symposium examined

the tendency towards the establishment of integ ated aystems of higher

education and'evaluated the presentatind potenti/al role of post-secondary

institutions in life-long education. Lifelong cation was considered

as a key idea relating teall phases of eduCalon f all age groups,:

whether formal or not, and the adult educatiolii was seen as a very

importaAt aspect of life-long education.

The need in the new coordinated relatfionship between initial

and further education and the necessity of' defining,in detail the

transition between the two stages of eduoiation was stressed.

12. The symposium stressed the necesalty in changing the curricula

in higher education as sdon as the concept of'life-l'ong education'

is put into practice. The pergoniii experience,of both young people

and adults should become the, starting point and the basic elemW for

these curricula.

The role of aoducat6o-nal technology in improving the efficiency

of higher education was emphasized. o 4.0
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13. The symposium al.so examined the problems raised by the training

of educators adapted to the new tasks imposed by life-leng e4pcatiop

It was recognized.,essential to call upon people from outside the

university, coming from all types of background, so that students may

benefit from different kinds of experience.

It was recommended that reearch and experimentation in the

.educational sciences would.be encouraged involving the participation of

educators and'all groups conterned with the practicalrapplication of
0

the concept of life-long education.

14. The symposium called for the new efforts to reinforce the inter-
.

national cooperation in education from the point of view of life-,

long education, in particular in such areas as curriculum development,

-recognition of studies and diplomas, research and innovative experiments.

15. The various implications of life-long education for the post-

secondary education institutions have further been analyzed by

Professor. G. Williams of the University of Lancaster in his book

"Towards Life-long Education: a New Role for Higher Education Institution'

published by Unesco in 1977. The author provides arguments in favour oflife

long education not only in apRlication to the induatrialized societies

but also for those at the earlier stages of economic development.

Several Ways in which life-long education can now and in the future

"ant the developing countries are indicated: through preparing the

young people at the stage of their initial education for further learning

upon completion of formal studies; through selecting suitable people

from amongst those already in the labour force and retraining them

and upgrading their skills as the quickest and least socially divisible way

of acquiring the qualified manpower; through setting up the non-

traditional types of higher education which could be better geared to

the socio-economic needs, educisitional and cultural traditions of these

societies, etc.

1

16. The author examines the various ways of interaction between higher

education and life-long education and points out the three main

types of contribution to the development of life-long education which can

, be made by the institutions of higher education. First, they should
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aim to widen, as far as possible, the range of students for whom they cater

Secohdly, they should relate their programmes of study and their research

fforts to the social needs of the community as a whole. Third, they

should act as resource centres for the ripst 6f the educational system

providing learning materials geared to ihe needs of life-long education

and carrying out the necessary research.

'Higher education, in its turn, has much to gain from the life-

long education approach. The provision of educational opportunities for

adults is a new market with almost limitless potential': Teaching the

adult st4dents with greater maturity offers considerable opportunities

and new challenges to teachers and administrators in higher education,

stimulates the extended use of new media and individualized learning

.programmes, facil4ates the,closer linka between institutions of higher

learAing and the production sector, etc;.. The author's conclusion is

that the development of life-long education and the close involvement

of institutions of higher education with this development can, if

properly planned, be a mutually beneficial partnership.

The book also examines several practical aspects of the

'performance of higher education institutions resulting from the life-

long education approach; economics, finance, planning. Special attention

is given to the adult learning and methods of training.

17. Another publication entitled Lifelong Education and University

Resourceecame out in 1978. It-was prepared jointly by Unesco and

the International Association of Universities, and is a collection of

contributions on the above theme, by authors from Sweden, Canada,

Switzerland, the Sudan, Poland, Ghana and France. Given the fact

that the universities are getting all the more profoundly involved

in adult learning, the book stresses the necessity for them to reexamine

the way in which their intellectual and financial resources are being

used and to devise ways of making a reality of life-long education. The

redeployment of resources as a first step towards bringing about the

changes desired and, specifically, the administration and manpower aspect

of the continuing education practice are considered.
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18. A Committee-of expgrts=cohvened in 1977 examined the ways of making

lifelong education A norMA1 part of university 1ife.It considered the

progress made.in the application of the concept of lifelong education at the
, -

post-secondary level since the Moscow Symposium-in 1974.

The Committee came to the conclusion that a new.conception of

the university was needed: the university had to be closely' associated,
in the development of society as a whole'and it,had to provide individual

4
training that was related to the affairs of the nation and working life.

The experts considered that 1ife1oi education-should make it possible

to reshape the entire educational process and do away with the tradition-

al distinction between formal and non-formal education and between general

and specialized education.

19. Having considered the procedures of admission and of evaluation

of experience, the Committee recommended that admission procedures should

be adapted to the programmes since the requirements or criteria associated

with those programmes afected the nature of the courses as well as teaching

methods and student flows. It was generally agreed that the evaluation of

purely intellectual knowledge should be abandoned.in faVour of a genuine

evaluation of the individual's aptitudes and attitudes, taking account of

theoretical knowledge, working experience and practical skills alike.

20. The new roles of the university teaching staff within the framework af

lifelong education took much of the discussion. The committee felt that it

should be statutorily possible to combine teaching with the actual exercise

of a specialized professional activity, the latter either alternating with or

being supplementary to the former. The responsibility of the State in providing

the higher education adthorities with means of meeting the real needs of society

was pinpointed. In order for this to be possible, a policy of pre- and in-

service teacher training must be adopted such as to equip teachers to provide

lifelong education.

Parallel to the investigation-of major principles and ways of higher education

institutions performed within the framework of lifelong education, some practical

aspects, in particular the setting up and development-of non-formal institutions

and programmes are studied by UNESCO.
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,III. ALTERNATIVE UNIVERSITY STRUCTURES AND NON-TRi..DITIONAL PO4MS-CF

HIGHE EDUCATION /

21. In 1972-1975, Unesco undertook a number of studiesa- current

experiments seeking to establish or develop alternatives to

traditional university structures. These-studies, which cowered indi-

vidual count;ies or groups of countries, such as USA, UK, Canada,

USSR, East-European countries, have been distributed to all Member

States and to interested institutions and individuals,.and have served

as background documentation for several Unesco meetings. At the same

time, another series of studies describing the experience of eight

institutions in various regions of the world in the utilization of the

-modarn institutional tethniques.at the post-secondary level were

undertaken.

22. A Smosium on new forms of higher education in Europe, organized'

by the European Centre for Higher Education in 1976,.attempted- to

define "the new forms" of higher education. Although no conclusion;

-was adopted, the three criteria were accepted as being relevant to

-developments in Europefin higher education, ea follows: ,

(a) to enable new student populdtion to benefit from hightr

,auCation;

(b) to enable students to use study periods in other than

traditional ways;

(c) the use of teaching staff from outside the university.

Relationship between nex and,conventional forms of higher edlicatiom

was examined within binary systems, in which new forms are -develoPed in

separate institutions and unitary,or integrated systems, ill_ which new.

andtraditional forms are used in the same institution% It, was pointed

out that the solutiOn of the major problems faced by higher education

does_not necessarily lie in'totally new'forms of higher education. The
-

development and improvement of traditibnal forms shou% also bp.00nsi:-

'1

dered-important.
11

The symposium also examined the impact of new forTs of higher/

education on social-mobility.

06-A



e3. A Seminar on the problems involved in setting up new types of higher

educaticin-institutionsanc_p_gamesindeveloincountries was

held in 1976 to examine some sp-ecific aspects of the innovations at the

loost-secondary level faced by the third world countries.

0

The participants stressed the importance of the in itions to

be related to the socio-econom and socio-cultural challenge faced by

the developing countries and to a means, of tranaformation of

:their systems of higher education i eritedifrom the colonial peat.
4

e cra iza ion and massificatfon" or higher educati.cn should have to
f r9me

be the foremost objectives, in innovative programmes. These programmes

should provide education and training of high quality and be related

to the manpower needs. Careful planning and preparation,must precede

the setting up of new types of institutions in -order that they'could not

become a" burden on the limited resources and couater-Tproductive.

The aeminar warned against an unimaginative limitation of a success-
ful western experiment. In particular, the use of the advanced methods

and techniques'developed in other countries ahould be carefully studies
A

and Appropriately adapted.

All.lthough it was 'recognized that innovative programmes should
generally be less expensive than traditional ones, a temptation must be
overcome to organize these programmes cheaply. Expectations regarding
the innovative pAbgrammes can only be.fulfilled if quality is high

and sufficient funds are'earmarked.

24. A series of studies reflecting the innovative trends and experiences

of individual colfnries or groups of countries in post-secondary

education has continued. Case studies covering some countries of the

Arab region; Ailstralia, New Zealand, Papua New Guinea and Indoneria;

India and Venezuela have recently been Prepared and.wide,y distri uted

among those interestet and concerned with the matter.

A-A world-wide inventory of non-traditional post-secondary educational

institutions is being prepared and will be published next year.

7
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POST-SECONDAU EDUCATION FOR PERSONS GAINFUtLY EMPLOYED

25. In accordance with a recommendation of the above-mentioned Moscow

Symposium on the role of, higher educatioh in lift7long education,

a Meeting of Experts of Post-Secondary cation fok Peksons Gainfully

Employed was conilened in London in July l96. The experts were asked,

among other things, toadvise the Organization on its prOgramme in this
.

field. The phrase"post-secondary education for.the gainfully employed" -

was defined as referring t6 people Who had completedtheir secondary

education orrhad acquired equivalent qualifications and who were in paid

employment.

26. .The Committee unanimously adopted a number of recOmmendations

on the subject, the first-of which requests Unesco to "draw the

attention of Member States to the importance of post-secondary education

for.the gainfully employed as an indispensable.factor contributing both to

economic and social development and to the well-being of the individuals

concerned." Another recqmmendation states "The timing of post-secondary

eduCation during a person's career should be a function of his occupation-,

al-objectiveS, his interests, needs and personai abilities in the area

of general, social and civic eduCation, and should not generally be limited

to any specific time frame. There are, however, critical timestfor

education associated with retraining through a person's lifetime"! Other

recommendations deal with specific aspects of the subject, such as, the

,wide availability at relatively low cost of modern recording and communication

,piledia and their-usefulness in this context, the need for close collabora-

tion between education and industry, the concern of the gaififully employed

for the creditation of their education as a reflection of their achievement,

th'e needto widen the "basis for entry to post-secondary education for
ic

persons gainfully employed, particularly for those with minimal formal

education qualifications, but With work and life eXperience", and the problems

of organizing short, mid-career, non-f6rmal courses. Finally, Unesco is asked

to encourage support for the terms of the Concention and Recommendation on Paid

Educational Leave, adopted by the International Labour Conference in 1974.

27. 14 conjunctiOn with the above-mentioned meeting of.experts, three:case
_

studies dealing with post-secondary education for employed persons in several

East-Eurppean countries, Australia and France were prepared d issued in 1976-
\\_.

1977. J
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Anopier area of Unesco interest relates to the community service

of institutions of higher education.

V. COMMUNITY SERVICE OF INSTITUTIONS OF HIGHER EDUCATION

28. The necessity to strengthen the links between higher education insii-

tutiona and the community at large ia evident. The community service

as one of the major functions of these institutions has been dwelled

on in,many Unesco studies and examined at various expert meetings. In

particular, members of the Committee of Experts convened in 1977 to

examine the ways of making lifelong education a normal part of university

life were unanimous in that the university resources should be available

to the community as a whole and that its community service function

should be seen as being of equal importance to the functions of teaching

and research.

29. Among recent Unesco undertakings in the area under consideration

an analysis of Member States' experience in the field of study

service in, higher edication is noteworthy. This experience has in

particular proved useful in some developing cotIntries. It has been

described in a Unesco document "Study service: a tool for change in

higher education" and discussed in the Seminar on Problems Involved

in Setting up New Types of Higher Education Institutions and Programmes

in Developing Countries (1976).

,

The General Conference at its 19th sesslon adopted a resolution

which invited the Director General to collect and disseminate information

on the experience of Member States in the field of study service and

facilitate exchange of this experience. An analytical report based on

the information received from 27 Member States in reply to a Unesco

enquiry was prepared forthe Executive -Board and to the General

Conference in 1978, including recommendations for Unesco's future role

in this field.

30. Study-service is defined by the Secretariat as follows: "A

programme incorporating a period of civic or development service

as an optional or compulsory part of, and at any point prior to, during

and/or follpwing the course of study of students epr011ed in an education
4

institution" '(at the third level). 14 0
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31. No matter, what are the objectives of,various national schemes
A.

(emphasis on theeducational value, on festering among students

a sense of social responsibility or on meeting the needs of the community

including educational needs) or how widely theae schemes vary in terma

of duration, continuity, organization and administration, it can be

afely said that the concept of study-aervice is now in existence in a

number of countries and based on two major principles: first, the role

of experience.in education and second, the need for higher education to

reconnect students to, and involve them in, what is going on in society,

rather than isolating them from it.

Various practical ways in which inatitutions of higher education

can contribute directly to community development, particularly in

developing countries, will be examined by a Unesco meeting of exports

to be held in December this year.

4.1

32. Some other Unesco activities related td various aspects of'innovative

developments at post-secondary level are worthy to mention: the %

Round Table on the contribution of higher education in Europe to the

development of changing societies (1976), the series of seminars

- Helsinki (1972), Paris (1973), Turin (1973), Madison, USA (1975),

New Delhi (1976) - d79,ted to the continuing education of engineers and

technicians; the Expert Committee Meeting on the coordination of the

content of pre-university education at school with that of post-

secondary education in Europe (1978) and so on.

33: Among those activities in sight in the near future the following

are worthy of mention: a study on the evaluation of working

experi6ice as a substitute for formal academic entrance requirements;

a comparative study on systems of admission to higher education in several

European Socialist countries; a study pn the relations between university

on the one hand and the productive sector and the community, on the other

hand in Latin American countries, and so on.

1
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'34. The activities described in the present paper fall in line with the

ldng-term Unesco commitment to the concept of life-long education and to the

encouragement of innovative trends in higher education. This.commitment has

further been.confirmed in the Organziation's Medium-Term Plan for 1977-1982;

objective 5.7 Which stipulates: "The activities as a whole should contribute

to making a reality of life-long education; the transformation of higher studies

and the Changeaver,from systems which, in many cases, are rigid and elitist

to systems Which are increasingly diversified and accessible to people who

were previously more or less excluded from them must be facilitated.,in such

a way as to reduce the cleavage between urban and rural populations and between,

intellectual and manual workers.

"The purpose of inter-institutional co-operation, particularly

in the developing countries, should no longerbe to establish neW institu-

tbons of,traditional kinds or to develop those already existing, but rather

to assist in the establishment of new.types of institutions suited to the

needs of the society or the individuals ,which they are supposed to serve."

35. In conformity with the Medium-Term Plan, the Organization's activity

in the field of higher education in 1979-80 will be focused as it is

stipulated in the Draft Programme and Budget for this period, on democratiza-

tion of higher education in the context of life-long education, contribution

of higher education to the endogenous development of the local and .national

community and the promotion of innovations in higher education.

* 2



140 -

PARTICIPANTS
(with affiliations at the time of the Wingspread conference)

Philip Atlas, Coordinator of .Trade and Industry, Gateway Technical
Institute, Kenosha, Wisconsin

Jacobus Bos, Director, Post-secondary Vocatio al/Professional Education,
Ministry of Education and Science, The Hague, Netherlands

john Bynner, Open University, United Kingdom

Li-an Chen, Vice Minister, Ministry of Educatiotis Republic of China
Taipei, Taiwan, Republic of China

Erik E:Christy, Coordinator, Special Programs, Office of I9ternat1onal
Education, English Language Institute, Oregon State University,
Corv;illis, Oregon

Erwin Cornelius, Director of International Studies Program,
McHenry County College, Crystal Lake, Illinois

Max F. Covert, Presidegt, Northwest Technical College, Archbold, Ohio

Dale Ensign, Vice President, Husky Oil Company, Washington, D.C.

Seymour Eskow, President, Rockland CoMmunity College, Suffern, New York

Seymour Fersh, Director, International Services, American Association of
Community and Junior Colleges, Washington, D.C.

Ferial Hamed, Chair Person, Community College Committee, Young
Women Muslim Association, Jordan

Thor E. Hanis h, Director, Regional Colleges, Ministry of Education,
Oslo, Norway

Olive Holbrook, Program Officer, Institute of Ihternational Education,
Washington, D.C.

Helena Howe, Director, Community College Unit, "United States Office
of Education, Washington, D.C.

John Humphries, Dean of Admissions, Rochester Institute of technology,
Rochet New York

Rebecca Jacobsen, Associate Director, International Services,
American Association of Community and Junior Colleges, Washinglton, D.C.

Joan H. joshi,' Vice President, ,Educational Services, Institute of
International Education, New York, New York



- 141 -

J. R. Kidd, Serzetary-General, International Council for Adult Education,

(Toronto,

Ontario, Canada
,

Maxwell C. King, President, Brevard CoMmunity College, Cocoa, Florida
\

Joseph Longo, Special Assistant to District Director, Milwaukee Area
Technical College, Milwaukee, Wisconsin

Peter S. Maher, Special Assistant to the Vice President, Ainerican
Association of Conimunity and Junior Colleges Washington, D.C.

P. L. Malhotra, Principal, Colle.ge of Vocational Studies,
University of Delhi, India

Alfonso Maranjo, President, Board of Directors, Colegio Universitario
de Alajuela, Alajuela, Costa Rica

mria'y

Antonio Mauri, Executive Secretary, La Victoria Technological University
Institute, Venezuela

Mimi Mei li Mirah, International Communication Agency Washington, D.C.

Abdul Jalil Mostrashari, Head, General Education Programs, Free
University of Iran, Tehran, Iran

Arthur K. Msimuko, Deputy Direcior, Center for Continuing Education,
University of Zambia, Lusaka, Zambia

Edgar C. Napier, Provost, Florida Junior College at JackSonville,
Jacksonville, Florida

Ralph Olive, Reporter, Milwaukee Journal, Milwaukee, Wisconsi

Jess II. Parrish, President, Shelby State Community College,
Memphis, Tennessee

Niko la Potkonjak, Professor of Pedogogy, 'Faculty of Philosophy,
University of Belgrade, Belgrade, Yugoslavia

Jose Roa Contreras, Coordinator, Curriculum Evaluaticin Programs,
Simon Bolivar University, Litotal Campus, Venezuela

T. N. Salvides, Dean of the Campus, bniversity of Wisconsin-Baraboo,
Baraboo, Wisconsin

Leonard Shorey, Associate Professor, University of West Indies,
Cave Hill, Barbados



- 142 -

Robert I. Steger, Dean of Instruction, Nicolet College,
Rhinelander, Wisconsin

Hernan Van der Laat, Academiö Director, Colegio Universitario de
Alajuela, Alajuela, Costa Rica

Edward M. Walsh, Direbtor, The National Institute for Higher Education,
Limerick, Ireland

Frank Witte, Ober Studien Direktor, Staatliche Gewerbeschule
S3hlund Metallbau, Hamburg, West Germany

Roger Yarrington, Vice President, American Association of Community
and Junior Colleges, Washington, D.C.

CONTRIBUTOR

K. N. Jones, Commonwealth Department of Education, Canberra,
Australia

THE JOHNSON FOUNDATION

Leslie Paffrath, President

Henry Halsted, Vice President-Program

Roderic Botts, Assistant to the Vice President-program

Rita Goodman, Vice President-Area Programs

Richard Kinch, Program Ass'9,ciate

Kay Mauer, Conference Coordinator

1.1

-I n- r.

f

NOV 1 6

CLEARINQIdQUSE COP
1nP COLLEC.


