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PREFACE R

Y

In Octeber 1377 a colloquium on Foreign Students in United States Community
Colleges, in cooperation with the American Association of Community.-and -
Junior Colleges (ARACJC), was held at Wmdspread The proceedings of that
conference were later published by the College Entrance Examination Board.

Discyssions at the 1577 ccllbquium indicated the need for additional con-
ferences to address other aspects of international education jn community
colleges. The Iohnson Foundation agreed to assist in two subsequent
conferences ‘ . N | = |

The first of these, held at Wingspread in May 1978, served as the focal point
for a bfoad national review of international-education in community and junior
colleges. A report of that conference, published jointly by the American
Assoctation of Community and Junior Colleges and The Johnson Foundation,
contains the papers presented at Wingspread and the réecommendations that
were drawn up by the conference participants. The'report, Internationalizing
. Community Colleges, published in October 1978, provides a peérspective on
how a group of commumty and junior college educators and other educational-
leaders view the relevance and place of international education in community
colleges now and in the days ahead

The second conference, International Developments in Post-Secondary Short-
Cycle Education, was held at Wingspread October 25-27, 1978. At that
meeting attention centered on the common interests of community cclleges in
the United States and institutions with like roles in cther countries.

Attending the October 1978 conference were educators from fifteen countries in
~ all parts cf the world, presidents of United States community colleges, and
@ representatives of national and international organizations. ~
nggdents complete compulsory and/or segondary education in different
- countries, various educational qQptions are avaﬁable to them. These include
a8 wide variety of short-term, or short-cycle programs with different objectives
. and philosophies, What attracted keen interest and brought educators from
. great distances to the conferénce at Wingspread was the growing recognition =
' worldwide of the potential of such programs for community and national
development and for recurrent and lifelong learning,
& P .
While the comprehensive community-based, community college has cﬁar—
acteristics that are uniquely. Mmerican, in their own ways countries around
‘the world are expanding many kinds of post-secondary technical, vocational
and ather short-cycle éducational programs at'the community and national
level to help in soctal and-economic development. These programs are playing
ap important but little publicized role in education on a worldwide scal
both advanced and developing countries” Aimed at serving groups in t}f«k

- 1-




population not enrolling in university degree courses, these programs are
able to focus-on community as well as nationally defined needs to raise
educational levels and develop a wide range of occupational skills. Today
in the United States over 50% of dll college students enroll initially in .
community colleges. Similar institutions are taking on increasing imporiance

I ~ throughout the world.
‘Among the mutual interests and topics conferees from different countries
discussed at Wingspread were: community involvement in planning and:

., conducting programs; changing needs for trained workers; lifelong learning;
‘basic literac¢y education; problems of reaching disadvantaged adults with
"educational programs; use of professionals as part- ~time teachers: sending

- students to wark and learn with practitioners at.work sites; and opportunities
for international cooperation and technical assistance among mstitutions
providing short-cycle programs. One goal of the Wingspread conference was
to broaden international networks for the exchange of information amaong those
concerned with this growing educational field. .

Much of tige discussion at Wingspread centered on prograrns for adults and
variations in approaches and problems from country to country, Among
examples presented and discussed were: study circles in Norway; corres™-

.. pondence coyrses in India; the need to offer courses in four or five different

languages in Iran; shortages of teachers in Venezuela; and experiments with
new modes of teaching in the United States and other countries. :

Attending the Wingspread conference were educators from: the Netherlands,

United Kingdom, Republic of China, Venezuela, Canada, Norway, India,

Iran, Jordan, Costa Rica, Zambia, Yugoslavia, Barbados Ireland; West

Germany, and the United States. . '

The widespread attention that the conference attractad and many requests for

a report about it led the Amerfcan Asscciation of Community and Junior Colleges

{AACJC) and The Johnson f‘oundation to undertake jointly the publication of the
~report that follows.

e e e e e .=

The Johnson Foundation feels privileged to have been & partner in this con-
ference project. We appreciate especially the opportunity we have had to”
work as friends and colleagues on the project with Edmund Gleazer, Jr.,
President, Roger Y’a‘rrington, Vice President, Seymour Fersh, Director of
[ntgrnational Services, and Rebecca Jacobsen, Associate Director of
International Services, AACJC, and with the conference participants who
came to Wingspread from countries around the world. '

Henry M. Halsted.
‘ Vice President—-Program,

The Johnson ['oundation
3




FOREWORD

This Coﬁferencé‘and'publigaticn represent & continuing dialogue

, among our international colleagues which began in earnest as far

‘back as 1970 with the first AACIC internatiqnal assembly at the
East-West €enter in Hawaii. From that meeting came the publica-
tion, "International Development of the Junior College Idea" ;
. (AACJC, 1970). Likewise subsequent 5onferences_in which the
AACJIC has been represenited have contributed to the continuing
discussions of cooperation among our international institutions.

From the proceedings at-the Wingépread Conference, it is clear
that these explorations will continue. : :

In my letter of invitation, the pyrpose of the meeting was set
‘forth: '"The conference will deal with-the common interests of
‘educators from about twenty countries in community-based education,
lifelong learning, education for work; basic literacy education,
and other themes common to community colleges in the United States
and similar institutions in other countries. Participants will
be invited to present brief reports on these develgpments in their
countries. A network for the exchange of such information will be
considered." )

‘ /

The publication will be pf value to all who attended the conference ...
. —.and also to the.larger audience -beyond. -This-Foreword-gives me the

i ok e A s 8 ke ] m b e+ T

opportunity to thank all of the contributors who, in a variety of
ways, made the conference successful and this publication possible.
We welcome additional colleagues to join us in the continuing ‘
benefits from the international sharing of ideas, stimulation, and
encouragement. g B '
‘ ~ \

Edmund ~J. Gleazer, Jr.

President, AACJC,

{

-

—
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INTRODUCTION - . £

This publication and the .conference from which it proceeds is a
part of two different serles: - the first series is the one to
which Dr. Gleazer refers inm his Foreword: the continuing inter-

. national dialogue. The second series has been supported by The

Johnson Foundation. This publication is the final one in that

- series of which the first two were, "The Foreign Student in the

United States Community and Junlor College" (CEEB, 1978) and
"Internationalizing Community Colleges' (AACJC, 1978). Like
this publication, each of them was derived from a conference

“held at the Wingspread Conference Center.

Planning for the conference, "International Develqpments in,
Post-Secondary,Short-Cycle Education' began about a year before
the conference dates in October, 1878. In May of that year,
invitations were sent to-about 25 forelgn educators and a
similar number of United States community college leaders. In’
addition, invitations went to about- ten representatives of other
educational organizations, foundations, and government agencies.
The original list of invitees from other countrie$ was based on
previous contacts that the AACJC made at other internaticnal”
conferences or from visits here and abroad. From the start, the
conference planners were seeklng representation from all over the.

" wor]d but it was difficult’to assure such diverse representation

because travel funds were not available: from the conference sponsors.
The roster of participants (see final pages) indicates, however,

that a distinguished and generally representatlve group were able

to attend.

The final number of visiting educators was seventeen. Within this
number,séven were sponsored by the United States International

- - Communication Agency as part-ef a new series of multi-regional grants

designed to facilitate internmational exchanges of information and a
sharing of-international experiences and viewpoints.. These sponsored

'~\educators were also able to wisit compunity colleges; their four-week

trlp was arranged by the Institute of International Education.

- ) ’
\ )
*

Y

Y
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The conference and this publication were planned to complement
rather than duplicate each other. Each of the visiting educators
and some selected Americans were invited to provide short papers;
these are included here. At the conference itself, however, the
intent was .to give the participants an opportunity to. become )
acquainted with' the overall theme of the conference and with each
other individually. To achieve this purpose, the conference
schedule provided ten-to-fifteen minutes for each visiting
educator and some representative Americans to make informal
presentations. These remarks were followed with time for
questions and discussions. These exchanges stimylated cross-
cultural awarenesses and encouraged the participants to explore
ways in which cooperative efforts could be conzinued}and enhanced.

The format of this publication conveys also its sense of purpose.
The collection of papers provides authentic and pérsonal contribu-
tions from an international roster of educational leaders. We
believe that it is appropriate that their papg¢rs be photo-cqpied:
rather than edited for a printed version; this way the orlglnal
style and flavor is retained.. The publication thus represents
in its own medium the messages of diversity ‘and individuality
which characterized the conﬁﬁgence itself.

i 8
Also, this publication can serve as a remlnder that international
developments in post-secondary short- qycle education are a continuous
process. - No single conference or pub11cat10n can provide a
comprehensive and truly representative balance of viewpoint and
‘achievements. " This publication can share more widely the benefits
%f our Wlngspread Conference and provide a work of reference and
record. .

N - . " .

The AACJC rappreciates the opportunity of convening the conference
and preparing the publication. ‘We gXpress our graﬁltude to The
Johnson Foundation for its.gracious -and generous hospitality as
host at the Wingspread Conference Center and for helping pravide
this pubticatiop. Also, we are grateful to the International
Communication. Agency and to the.Institute of International Education'
for their assistance. And, of course, we are happy to acknowledge
the contributions from the distznguf%hed educators who participated
in the conference and provided the papers for this publication.

/ . >
Seymour Fersh
- Director of International Services
R AACJC



J.R. Kidd

, - THE VAST PROGRESSIVE TASK OF MANKIND

Introduction

China, Vietnam, Russia West Germany,Sweden, the United States and Venezuela

It is a special honour and privilege for me to have the first epportunity

to speak at this conference. I am always pleased to return to Wingspread

and share in the wisdom and experience of The Johnson Foundation, known to
e ' . ) .-
many all over the world for offering the Pacem in terris conferences. There

is a.special’talént‘ahout conferences at Wingspread, where people meet - and
. [ - ¢

talk deeply to and with each other, not at or by each other.

I am pleased as well to be in the company oggso ndny representatives

3

()ef short-cycle and community colleges. I have mever bgen on the board or

: | o \ .
staff of a community college but no ane‘appreciates their influence, potential -

J:’r@)

or real, more than I. The 1960's in North America and many perts of the world

'was a paesionete, a tumultuaus and swiftly changing decade, remembered still

for certain behaviours or excesses of the young, sometimes for the intransigence-

and inflexibility of their elders, but to be known in tqe future, of this I

4 ’ - K]
s sure, as the piriod when so many community calleges were created and

extended.- For it is these colleges that are the great heritege of the decade '

o e A - E

just as they are the fine instruments for development all over the world, "even

A\

in places where they have not yet taken firm root. ' . ' -
‘\v : . ¢
It is always a privilege.to sit with men and women from many cultures.

N\ R . , &

I doubt if we really appreciate fully how fortunate we are in our calling,

-

which is ome that bridges over or leaps over language barriers, cultural differences )
¢ . ' - -

N

.and ideoibgical blockades. Lest May and June. I was in euecessive weeks “In Japan,

-

Note the- cultural and ideological differences represented Yet'in every country

, .
I found people who wished to share_and-to learn, who were deeply committed to X

e
-6 -

. .
- ’ 7.
. . £2



. exchange . "and were determined to empioy educaPion as -

ﬂﬁe chief strategy for development. Ours is atcalling that .advances the cause.
‘l »

of peaceful co-existence and mutual support and we need not only to accept ‘the

“

hlessing but extend the influence - And ip what better way than through our

. ' colleges? :
ST - L

We are hére to é#thange expegiendés ébont'developmenss»cancerniné'thé
human family all over the world and the place of edu;gtion in general anthhe
role of our collegés in devélopmeﬁt.

May I begin with the man whém I consider to be ghe finest tgacﬁ;r infthé&

world, Julius Nyerefe, Pres?dent of Tanzanié, whose self-given name is Mvalimu = -

"'teacher".. At the International Conference on Adult-Educ§tion and Development,

~ &

in Dar es Salaam in 1976 the major statemen: by Nyerere was adopted by the’
]

participants from 80 countries as a Declaration on objectives and strategies.

S e s
Nyerere e:tablished c%early the meaning of develapment in these wnrds. j

-+

~

For development has a purpose; that purpose is the libevation of"
Man. It {is true that in the Third World we talk 3 great deal
dbout economic development——about expanding the mimber of goods
and se:yices, and the capacity to produce®them. But the goods
are needed to serve men; services are -required to make the lives
af men more easeful as well as more fruitful. Political, social
and economic organization is needed to enlarge the freedom and
dignity of men. Always we come back to Man—to Liberated Man—
as the purpose of activity. the purpose of development, '

"But Man can only liberate himself or develop himself, He  cannot
be liberated or developed by another. For Man makes himself.
is his ability to act deliberately, for a self-determined .
rpose, which distinguishes him from the other animals. The
expansion of his own consciousness, and therefore of his power
- over himself, his environment, and his-so&iet§“ must therefore
ultimately be what we mean by development. )

"

So development Is for Man, by Man, and of Man, . The same is true

" of education. Its purpese is the 1iberation af Man from the
restraints and limitaticns of ignorance and dependency. Education
has to. increase men's physical and pental freedom-~to increase
their cont:ol over themselves, their own lives, and the environ-
ment in which they live. The ideas imparted by educ§tion, or




\ released in the miad through educdtion, should therefore be

j ,\liberating ideas; the gkills acquired by edutation should be.
iiberating skills. Nothing else can properly be called education.

Teaching which induces a slave méntality or a sense of impotence

is not education at all--it is attack om- the minds of men.

Juliua-Nyerere is a héad of st&te, working'desperately against the,

/ clock for prugrams that will share wealth ‘and opportuniﬁy through edueation ‘

- ‘ : a

'fcr,his people
Recently Lady Bé}b;ra Ward Jackson was to have aédrés;ed an internaﬁional
lréymposium in my couﬁtyy.\ She was too ill’to come,*yetfsenz‘a peséage‘ﬁhich
is as moving'as'it £s prophetic,. Becagse there will not be hany moréemessages

‘from’this Fitst Lady of our world, every'one is to be cherished, and I will
e . quote 1iberally b ' e
If we logk back at the Fifties and Sixties, when much of our .
“conventional wisdom" about development was formulated, I suspect
we are now amazed by our extracrdinary optimism., We saw the .peglod
. of Western ‘colonisation being phased out. We looked to the steady
_extension on a worldwide scale of the advances 6f modern science
" and technology which were making the developed states (about a
third of mankind) wealthier each year. This process, extended in
‘part by trade and the investment of the big and multinational
. v companies, in part by direct aid from riéh nations to poor, would
‘ | let the wealthy's growing affluence “trickle down" to the undeveloped
- | econoaies and they: in tum, by comparable “stages of growth",
would advance to the standards of the developed societies. All
~ mankind would hasten on together to the felicity of the high
L . - congumption society. It was an appealing scenario, underpinned ,
’ ) by oil at less than two dollars a barrel, sparkeéd by an extrawagant
‘ fall-out of new techmology from the forced experiments of the
. * war and sustained by the relief of millions of citizens to see
S the restrictions of the Great Depression and the World War at least
falling behind then...

o~  Today, ovér 30 years after the coming of formal peace, our perceptions
-of the future of development are, I suspect, more somber but not
on that account less raalistic....

Al
®

T ‘ ...we confront a wholly new set of developmental issues which, even
" ' " a decade ago, -were mot talked about because people barely knew
o they existed. Let us agree that the passionate desire for a wore
’ 0 - ~ equal and equitable world distribution of resources'and opportunities
is the first and greatest issue pf development. But what are we
R Y . to say to those who argue that just as men and women as a whole are
asking, for the first time, to enter into their heritage and share

A\ . '

A lg

¢



the resources of the modern techological ordér,'it .turns out that
there - simply are not the material means avaflable to realise the
dream? Between deforestation, soil erosion, urban expansion,
nultiplying roads and airports, some estimates put the land we

shall lose from cultivation in the next.20.years.-at 600 million . _°

< hectares — and that is about half the land we cultivate without
Tisk today from our present populatian (which is to increase by
50 per cent).... : :
or take energy.  In spite af considerable discgyeries and the
' likely increase of offshore qil. dril ﬁhESQ'per cent of the total,
. it ‘sSeems pfetﬁy certain’ ths:’gﬂg oil eutput will be passed
by the end
tar sands are’ possible supplements. But nothing can reverse the
fact that the United States has run through half of one of the
largest domenstic oll reserves in the world in less than a century.
The disappearance of other réserves _may be s little less speedy
but the trend is sure.
' This in turn throws;a question mark on a whole range of minerals
~which require large amounts of energy to be turned into usable
metals. We canmot work out the equations. exactly today. But
the first centuries of industrialisation have skimmed off the
best and cheapest supplies. Mining the deep sea baed or the earth's
core or other planets would be anm expensive alternative, es?eciélly
for the half to three quarters of mankind who are starting their.
industrialisation from a level of desperate poverty and lack of
. capital. ‘

Or take another exanyle——' ) v

.in the North Atlantic; we eat very nearly a ton of grain a
year, all but 150 pounds in the shape of beéf, poultry and other
high protein food, produced by feeding grain to the anfmals.
For every 3 to 10 pounds fed to cattle, we with our steaks and’
hamburgers get about a pound of "energy equivalent™ back. The
Indian’ eats 400 pounds 'a year directly id grain. Between commuting,
office work, TV watching and golf mobiles we live the most sedentary
lives ever inven:ed for a human' society. High protein is really
needsd for only heavy manual labour. The result? A degree of
digestive djsorder which has led the American Medical Adsociation
to plead for a cut of one—-third in meat consumption and which
costs the West Germans $7,000 millfon a year in cures for the’
beer~sausage syndrome. This is 2 per cent of Gross National
Product. : . :

So where are we? Heading straight for déveloﬁmental disaster -

by social disruption, over-population, toxic risks, the final
dsntructian of our basic physical heritage?, We cannot...cosily
dismiss these possibilities on the grounds that a kind and forgiving
God will not permit ultimate catastrophe.... If we behave like
destructive fools, the undeviating consequences of the moral law
.will not be temporarily suspended for our especial benefit. Like

eﬁ the ¢ ry* Coal has a century to go, oil shale and
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JégferSDD gontemplaciﬁg slavery, we ébould rather say: “Wﬁen I

remember that Cod is just, I tremble|for my-country".» But ve gust

“also remember that fear can be the beginning of wisdom and &
..mothing else « love, faifth, dedicntien. generosity - is ‘strong
o “;enaugh to. move us, then let ‘us-settle humhly for the fear of the
v ow lord and seek to avoid catastrophe simply because only the really’™
‘ cnmmitt:ed mwrrorists and anarchists re.gard cstastrophe as desirable
in its&lf. We do not.... | -

a

One moTe witness, this time an Aner , ‘U~£ﬂEfPresideht EEAthe World .

Bank Rnbert HcNamara. Up until five years ago, Mr. HcNamara knew very little

*

» abaut aducation, but, grapp;ing as he has been with :he problems of development,
- he was a quick Iearner . His mébsage is about what;kinds-cf educa;ion are

most appropriate and those that are not:.

?eveleping coug;ries have greatly. expandedctheir educational

. dystems over the past quarter century. But much gf the expausion -
- has been misdirected. The results are seen in dne of the most
disturbing paradoxes of our time: while millions of people from

- among’ the educated are: unemployed millions of jobs are waiting to
be done because people with the right educatian, training and -
skills cannot be found. = N o

Amang the questians thst ‘must be answered are:

How can educational systems be reshaped to help with the poorest'. "
legments\of society? _ ‘

How can education contribu:e to rural development and thus respond
‘to the needs and 2spirations of the vast majority of the poor
£ living in villages?

How can educational opportunities be made more equal in order to
promote sacial mobilization in countries where educational
systems have hitherto favoured the urban dwellers and the
relatively rich? ‘ .

' I

‘McNamara's program for the Bank is based on several convictions:

That every individual should receive a basic minimum education as
soon as financial resources and the priorities of development permit.

That skills should be developed selectively in response to speniftc
and urgent needs, by trainiag the right people, both urban and
- rural, for the right jobs -~ both in‘the modern and the traditional

sectors, - "

That educational policies should be formulated to redpond flexibly
to the need to develop educational systems (non formal, formal and
informal) 80 that the specific requirements of each society might
be met. . ‘

That opportuniiies should be extended :hroughbut an educational system
for these underprivileged groups who have been thwarted in their

le .
% P : T N r“\
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desire to enter the mzinatream of their cpuntry s (geconomic and
social life. This must include more equitable access\to edu-
cation for the poor, the i111-fed, wnnen* and rural dwelle and
must grovide as vell, a bettgr chance to advance from the class—- .
room to the place of work. .

- .

F Ii\gcanomic progress is to be 'rapid and equitable, education will
- need to be supported by action ip other ¥ields.such as agriculture,
” _bealth, nutrition and employment. Only in such a context can - -
B .e&ucatibn be effective. St , "~7;“f~; ) I
S ~ . - L o
I caul& g0 on with these quates and cnmments all nf them pertinent, all

of them eloquent testimnny,footnoted’with harsh facts that delineate‘our time

8nd the iHNediate future. Notice that no cme has resorted to magical or science

-fiction kinds of solutinns. The answer'to the human condition, as they see

it, lies within the imaginatian and affeetions and intelligence of . human beings.
They do see education as a strategy,‘bn:::hrough some pious hope chat

1f somehow all children are put in school eventually all will be well. They

are concerned ahout education for all ages, particularly for those whc must

-

make the 1{fe or death deciaions in the 1970 s and 1980's, decisions\sfout

and jobs, about resiﬁquce to military dictatorships at home and
ag t aggri sion abroaﬂ about providing a life for everyane thatenliVens,
not stupefies, the human Spirit: But they pnint out that not all that goes
under the name oﬂ education ia a contribution, some of it is. bad and must be

replaced. It must be an éducation felated to the main problems of men and .
. : o '

| . g : | .

women. They also warn that the majority of the members of the human family

. [}

" are stifI not psrticipants. Robert McNamara has the strongest,things to %;% ’
h

¢

about this condition. He has only recenﬁly discovered how appalling is t

' of us
general situntion, one which mnsthnore familiar with it, have almost taken

- for granted, _ ‘ . ;
Education must now taje into account not just the basics of reading,

writing and arithmetic, but the basic concerns of all peoples. For example,
. l a .\

"R
L 9
.



United Nations in Septembef 1975, that has many- implications for th:it- A /

- 12_ « -‘ ,. | ‘s

. ¢ ‘ ) " . .
most people in education were unaware at the time, but action was taken at the

»
) A
basic charter governing relations between rich and poor countries wa§ accepted
almost uganimously. ,The seven areas covered in the agreement include:

) s

1. Innernational trade and assistance to the develcping countries  to

~engage in trade on more equitable conditions _ BN

x
2. Transfer of and sharing of resources for financing development as
well as ' intemmaticonal monetary reform.

-~

3. Development of science and technology on behalf of the developing
countries. - . :

4. Appropriate industrializationm, pafticularly in developing countries.
5. Development of production and delivéry systems for food and agrlculture.
‘», 6. Co—operatioa in education and trainfng among developing nations

7. Changes within the UN system to facilitaté growxh 7f the developing

countries. r y

»

There is nothing new or particularly newsworthy about that list, and your eye

_may have passed dver it quickly. But please remember two things. It represents

a charter of aspirations and activities that will govern international relations

#

for at least a decade and answers will be sought and found in some form of.

[

international co-operation or intermational brigandage. Two, while only one

. ‘ _
referénce is made explicitly to education and training, none of the items, can.

i

be'achieveé'witﬁeut an e§tensive change in education in most countries. As
Joseph Gremillion, who has just left his postvat the Vatican where he' headed
u& special committees on social policy, was saying last &ﬁek in Canada:

For each country becomes truly developed only if its people awaken i
themselves, organize and participate as communities and functional
groups, to become to an optimum degree "master of their own destiny”
ishin and as living parts of the whole. The national elan vital
must derive primarily from the soil and soul and situation of each
people.

“
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‘principlés and priétiges. Instead of dff;ring you an abstract model,I shall

! . — 13 =

'
? “

None of my witnesses has :spoken specifically of the short~tycle ;

zﬁcolleges,'yet every word is directed towards ys and to our opportunity. -

; . . f
-~ &

So what is our role?

t - ¥

Heil first of all I da not kncw encugh to state it «dn explicit terms , ,;
Even if I did I would. not announee it just yet because we are here to work

tcgether cn“such questions. HE ' ’. ', \ﬁ -

You may have cxpected me to provide you with a model “but I'do th think
there is any model to follow'ﬂr‘adopt.' Aiso, as‘anti-intellectual as this

must seem, I do not believe much in the curremsly Eashionahlquéstﬁna of
. ] - i

creating wodels. A model, as I understand and use it, is a tocl or systematized

dastription usef fot analysis. of course, rigorous agalysis is a positivei
ccntribqtion. But nobody I ever heard of ever triedgtq\emulate a model. -

People respond to'practical.acts, to attempted solutions, to demonstrations of

simply refer to a fev examples that 1llustrnte how educational institutions,

‘particularly though not exclusively short—cycle 1nst1tutions, have dealt with.

some of the prublcns and opportunities I have delcribed@ Taken together they
do not;constitute a model, but they do suggebt avenuas of action available to

all of us and may stimulate further discussion. They all illustrlte_that no

‘mstter how impotent we sometimes think we are,thers are practical steps that

LN
~

can be taken.

My examples come fyom several of the countries represented here: they

‘could have been taken from most other parts qf the world. .

1. Community Colleges in the United States. The first and most obvious example .

is from your hosts, the ;oﬁnunity colleges of -the United States. These com-
ﬁarativnly gew colleges have provided "second chance*‘education'and training

for hundreds of thousands %of adult learners, have been flexible emough to

\‘ ) \c
e . 1 9

[ S . Tw BRLY



. - 14 - SR

a

innovate in wethods, to identify new educational negds, to reach ga‘;icé and

specfal groups preéiously unserved. They have sometimgs offered a source of
-

coherence and continuxty of educaﬂion for whole communlties. I will not
- X .
illustrate further because mapy of the best exemplars are here adong us and

. . . . , . . .
sope of you will be'visiting their colleges. Not everything that passes for

education in a‘community college is #articularly nctewcrtﬁ}, so<ple35e'urge

them tc deal specifically witb the forus cf educaticn that they have developed

-

[

wﬁich speak direc:é& to the basic human.problems :

i. Col;ege of Medicine - Turkey. Here my example 15.35 approved medical
school, noted for excellence in medical science. But the most significant
4 v

factor in the education of its students arises becayse of one simple require-
ment and commitment. Evecy atudent entering the college on the first day must
asseciate himself with a family and from that day on, throughcut his entire
medical studies, he 1s a "member" of that family sharingfwith them in living)
andfdfipg,'in sickness and health, in sorrow and jubilation, in triumph or

failure. Sometimes hq'acts as physician and counsellor but always he is

family er and friend. And so, for -him, medical science is absorbed and

mastered within a human context. This essential ccqﬁiticn could characterize ~

all of our education, but is stillﬁrare.

3. An'Ins:itute of Technology — India. My friend, Dr. P. L. Malhotra, w111§

be able to give you. cther exanples from India but let me refer to 5;; from
sty own observation. In many parts of India it is a recurrent problem chet the
annual monsoon chst brings the blessed rains sometimes brings destruction and
death, with floods undermining and destroying most of the}mud dwellings in
Gillages. At such a time 1t 1s cutomary for some Indign students in secondary

schools and cplleges to volunteer, leave their studies for a few weeks and go

to the aid of the stricken villagers or raise ﬁoney on their behalf. This is

~

+
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-

and the students wére organizing to leave their college and respond to calls

‘for,rélief aid,_the College president forhade'them to go. He told them that

‘for them the gift of a few rupees or a few days manual dabour was not enough.
* They should first send emissaries to the gtrlcken villages who would examine
“the kinds of huts that had been destroyed and similar preblems Then the

students should spend two weeks applying what they knew or could leamn of \<
N

physics, céémistry, engineé;ing, nutriticn, and social work to the problems of-
the.viilages, and also plédgefthemSelves'to continue over thé next three month

period to work with the'villaggrs in the reconstruction phase.- The president

[

asserted that their responsibility was to applyltheirwexperience and training
to India's pnoblems, not just to offer physical labour. I was.ndt able to
witness all the results, but I have_rarely seen students apply themselves™o

Y .
their lessons as was evident in that week. Occasions where students are
: o~

_accepted as, or demanded as, partuers in a significant public enterprise are

few. But need they be? -
: N

4. Training 4n an Iron and Steel Enterprise — China. This summer I spept

some time in an iron and steel enterprise near Peking which rec:uits labour
from families who in total number 32,000. All of the equipment of the mills

o * | is antiqu&teé and must constantly be repaired, redesigned and retoaled,'yeﬁ
production figures continue to mount. I was interested phrtiéularly in the. -~
management of the enterprise, and was told that 85 per cent of all of the:
managers came from the ranks, typigally,afte? having completed oniy'faur years
of elementa;y school. This was true of the man who held the position of
general superintenéent, gnd equally astonishing, with ;hé 31 year old woman
who was supervisor over &he vasteclanging hail where five cauldrons were
pouring out the steel. That means in the case of bSP of these individuals
that ail of their mathematics, science, technology and managerial skills had

: inside
been learned A.the enterprise; that the enterpriSe was able to utilize .

Q ,,‘-1

i)
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.education and training at a very high level. I cite this exampl{fict to

v

L
. S U

L

elementary and secondary schoole and the knowledge of universities for
SUggest that countries should failow Chinese practice in utilizing part-time .
teachers for secondary or higher educatien but that ggcondary and higher
cduéation can be grounded in, can be founded ih the econcmic and social
concexns .of a society, without necessatily reducing if simply to technical

ttaining. The curriculum in this enterprise was not narrowly technological

it includEd'gedixgl, political, and social education.

5. The Folk High Schools of Germany. The first home of the folk high gchool
~. —y L. ! ' 4 ‘

is Denmark, but the term is now used to describe educational institutions in

& nunber of European countries, In Gegmany the’lergest sihgle sgency for adult

education are the colleges undEr Deutsche Volkshochschul-Verband. More than .

L

\
a millicn adult students are enrolled in a variety of courses related to social
and comﬁunity needs, typically mot offering any certificate (although this is ,

ch:nging), but providing excellent quality education. Because these colleges
operate within a single system :hey can afford some eervices associated only

- theirs is
with a large system, such as planning, research gﬁhe best adult education research

agency in Germany), electronic media for instructiom, and lenguage specialists.

2

They' also have resources sufficient for sharing with developing countries:

this grpup of colleges has found a formulalfor providing yearly edgcational

aid estimated at & million dollars and probably warth ten times that sum.

. The: Workers Universities ef Jugoslavia. These are institutions that are

éi:hin the stnt&-supported system of education but respond very much to the
acimulus,nﬁ& direction of trade unions. They afe planned tg provide the
technical;gnd general education, including arts and celture, nEeded.by a
coentry that has beeﬁ:deverbping its own patcern of economic, social and

political organization. These "universities" are perhaps the most important

]

oo, 2
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single component of an adult educatiom system that is one of thé most remarkable

in the world. Working people of all kinds have opéortunities for vocational

. <

training, for learming how ko manage the many kinds of enterprises that unions

. / . - ‘ . . N
own and control,- for participation with management ig economic decisionms, for
: o ,

community organization, for participdtion in the arts and in travel and, to
a considerable extent, to become self-confident learners engaged In ‘Independent
studies.

H

7. A New College - Bali. Many people have hoped that some of the mcre?

rd

beautiful and fragile aspects of living in Bali will not be lost as "civili-

3

N\ ‘ A
zation" comes ta that island The Balinese are qot overkromantic ab&%t their ' -

.!

® ]
_ own culture but are determined not wantonly to throw it away Ancerdp ly, \
N - . A N Fi :
when a new college was planned a number of people, including\workers, sher-
\‘ —_ X ,A . N
folk, artists, as well as educators, took part in the{selection of the

A S

}

curriculum. It was decided after discussion that the curriculum‘should‘major
in the finest cultural aspects of Balinese life and tbat,(oflpaurse, it should

also of fer languages, science anﬁ technology. What is significant is tlfe
priority of values represented,in a world in which many ceunt%ies have simply

-

copied the curriculum and organization from foreign educational institutions

‘lnd have accepted the inevitable costs of alienation and losses in their finest
\ ; ‘

cultural traditions. The college in Bali is nourishing Balinese culture, mnot
destroying it, and for that very reason may also provide a better education’

in content and values that are intermational or human, not just local.

<

8. Beginnings of Simon Rodriguez Uﬂiversi:gu3¢Venezuela. This story might
. : . T

+

have been told about a community college, but it happened in a &niversity

based in Carracas. The president, Dr. Felix Adam, and the university, began
their.work>using a shack in a barrio in the shanty-townfoutskirts of Carracas,

~ W rkihd &here with part t {me teachq{§ 7developing services for the people of

A

tﬁr ares based on the needs)which they identified The second venture was
A EMC e \ . . . FAR




', dssociated with two rural at econouically destitute villages, where again

they enlisted trained personnel for the solutien of difficult.problems.
. ' -

&

‘After four years working "in the fieldﬁ, having established the purpose of

[y —-

the pnivefsity ;s-inte;}eqtual service, the university recruifed soﬁe‘full-time
_staff and a sﬁﬁﬁeﬁt_body. .Today the university 1is in ;Ppeargnce ﬁét s0

; 'gfferent from ogher univeféitiesf but the firég initiatives gontinﬁélﬁo affect,
joals, choice of_faéulgf, the students ghq/appiy; the kind; ;f research, and |
the special departments. For example, the fir;t gradu;te training program

in adult education for Lat{n America was offered here as well as the first

centre for particiﬁatcry research.. -

. 9. Study Circles, Education for Citizenéhip ~ Sweden. Much international

attention has ﬁeen'directed recently to the Study Circles in Sweden because
_ - . . .
people who take part are credited with bringing down the last two national

foster ,
governments, These Circles A informal and non-credit programs, with sufficient

state support to guaranéee fupds for the preparatién of st&dy materials, but
with organization in the hands of cﬁurches, unions, corporations, village
B councils or any other group willing to undertake responsibility for education

. about public affairs. Accordingly, every Swedish citizen has the opportunity

, N :
for many weeks a yégr to engage in study and discussion of some important-
\ ¥

issue, sharing with a small face-to-face group of his peers and also to talk

<

with these neighbours of friends about any other subjéct that is important

to fim or to the country. Very large numbers of Swedish pecple, as many as

.35 perﬁcent,do_accept the opportunity. One noticeable feature is the number

»

* _ of school and college teachers who continue their own education in this
fashion--at least half of them. In many countries it {is COmmonrénough for
educaticnists to arrange for the continuing education of others, but all too

—~— ‘

rarely for themseljves. 1In the best sense the study circles represent a school

2
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of citizenship and the Swedes maintain that it is needed every>xear as a

f < . 5
sustained opportunity, in addition to one-time or short course studies of -
‘ \ ! » . . G
particular issues. : . o .o .

Tnese are nine examples of institutions that have taken éeriously their
responsibilities to the community or to soclety ép@\have planned in@éllectuel

~activities accordingly. All of the éiamples‘are,af practical educatién, but
. ) . B i )
1 A Y -

all go beyond mere #kill training. There is‘g recognition of:

.continuing need to develop and 'adapt science and technology to human

problems without becoming fascinated with mechanical solutions;

.attentjon to research, but not only research by and for academic elites

‘as part of their pattern of prcmptiéh: it is research for the earichment.-

L4

of peoéle;
.a growing concern for the participation of the people that” McNamara

refers to as "the thwarted";
S : y;

.invoiving learners of all ages and all levels increasingly in the maﬁagé-

- . P

ment of their own lehrning,'so that they can exchange and learn from

each other; - L ‘ )

-

.2 concern for high standards of excellence—but performance that is

~ evaluated by.appropriate standards mot just by marks on examinations

~

that may bear little or no relevance to the matters studied.
;;o charadteristics are that whether or not the studies are given for credit,
they are all in areas that are served well by short-cycle imstitutions, and all

have an {mpact on development. | ' '

~

These cases are all of institutioms. It would be uséﬁql to identify
action that is internstioﬂé%d?r regional in character, or the result of

co-operation in 8 particular field. This very conference may be a plaeé'in

which co-operative action within a particular field of education but touching

X
]

»
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. Earlier I presented some of the critical analysis by Barbara Ward of

} 7 : ’ . ’ - 2‘0, - ,.,“‘ N
. N
« . .

» BaNY countries wili'result in enlarged ghd expanding impact on éevélopment.

- L3

4

"It is the vast constructive :ask of mankind,..‘

. . . . - r .
- the perils that must be faced. However, she, does not conclude her review or

contemplate her life s work, in a state of disabling pessimism Indaed her

<

last tﬂstiponial is one of cnnfidence {f we will utilize the knowledge and _

L

institutions tha: we have, and de it in time Lo

For every difficulty that 1 have outlinedtmereare answﬁrs. Indeed

they offer us better snlutions pcssibilities and opportunities

than bumanity has ever known before. No iron destiny is propelling

us towards catastrophe. What we are offered is not disaqter but

choice, “No on® can deny the. possihility of destruction. Indeed,
with 400 billion dollars a year being spent on what we, with almost

unconscious humour, call "security", who can think&therwise’

. But the ways forward are not closed; and with every step away from °
-the precipice of risk, we in the same measure move from the possibility
of war. This is quite simply bBecause peace is not passive state
of not happening to be fighting anyone thig week. Tt is the vast
progressive task of mankind - a. task of ledfping '~ learing by
joint effdrt and dedication, to do_together the essential thlngs
required for planecary surWlval, ', -

r"n.’

Q

Ours is a task of. learning«—because joint co—ope:%tive action 1is.not ,

part of our inheritance. It has to be learned. For such a task what peoples
. ¥ . .
or what inetitutions are better conceived, better staffed and better located

}
N

than these Institutions which we serve? | g

\

J. R. Kidd
Secretary General )
International Council. for Adult Education

¥
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: Jacobus Bos
DEVELGPHENgg IN THE NETHERLANDS RBLATED TO POST—SECONDARYh

SHORT-CYCLE EDUCATION ; \

‘As this conference is being held in the U.S.A., it seems
‘only‘natural to compare developments in post-secondary
wocational education in thefﬁetherlande with the growth’
in Community Colleges qghch has- undoubtedly taken America
by storm. Kowever, this is not an easy. comparison to make

~-

because such comprehensive institutes are practically
non-existent in the Netherlands; not that this type of
\ education is not being catered for in the Netherlands,

.but itmis being done in an entirely different way. Tﬁe

. basis for the ccmpatison is the scheme of programs of

the Amegican Community Colleges, namely: ~ =

A.. General Education (Transfer/Liberal Arts/College Rarallel)

B. Vocational/Occupational/Technical

C.s» Community Eegcation and Special Interest Programs
(Adult Education).

I would like now to show you the g@iagram of the structure

of education in the Netherlands and point out a few

specific points in connettion with the topic‘we?are

discussing. |

3 ‘ .

Though they are often housed under one roof, there °
are ‘three types of general high school, VWO, which
offers pre-university education with a six year course,
HAVO and MAVO, which offer different levels of secon-
dary educatfon with a five ‘and four year course'
respectively. Junior tgchnical/vocational schools
are open to boys and girls of 12 yeare of age. About
one third of all 12 year- olds choose to go (or are
advised to go) to these schools, which provide prepa-
ratory vocetional training as well as several general
subjects (e.g. Dutch, English and mathematics}.

-

The types of institute which are relevant to our topic

P ; o -21 - <7
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- THE STRUCTURE O}f EDUCATION IN THE NETHERLANDS
<

/ v

J

| Higher University] .
J€{post-sec-  feducation ' !
ondary) : )
education ' ) ¢
i ‘ ‘
~ ' [}
f - - - ‘
. . Higher technical
and vocational
: education ] _
4 I} _| | (25 years) @
P \N ‘ ! .
B N 4 |
. -
Secondary Senior technical and 1 Advanced
education vocational training ‘ (1-2 years)
(2-4 years) 4+
) [
Apprenticeship | Special
) W.0) system (clementary t educationy
6! | _ 2-3 years) P
YN H . v.o * . 1 ‘ 2 ‘
i (5 yearn) — - X . 5
Mavo. unsor tech. &nd voc, R
_ SRS (dyears) usining (4-bpcnd) yeany . ¢
B R
R L o m e mmemee 2l = | U ey
2 : ] - I
S S L"‘-—-“——“--"‘“'“{‘: ___________ :I;__.’__‘J‘._._.._J
. Transition year * ! |
, 1 yetr _ =+ L
. ) 1
Primary. . { Rrimary cducation (6-12+)
education {6 years) . .
, “ -
2
; N ?
" I Numery education (4-64)
(2 yesrs)
‘ A
b
)

by
G



v —23_

1 ‘ . <

‘are those providing senior technical and vocational training

courses of two. to four Years duration. In the latter case,
the third or fourth- year consists of a practical year in
industry. Students who have successfully completed the |
MAVO course or the course in Junior TechnlcaI/Vocatlonal
Training are quallfxed to attend these institutes, which, _
1ncidentally, are regardéd as secondary education lnst}éutes

and not post—secondary as in the U.S.A.

However, as far as I have been able to ascertain from .
my visits to Community Célleges, they provide similar
programs with much the same standards and aims, i.e.

.3

to train medium-grade personnel.

One prablem which arises from the present selective system
is how to deal with the pupils who are incapable of
Completing the MAVO or Junior V/T courses. At present
there are no Facilitiesffor them but, in an effort. to
improve the situation, spécial advanced two-yeaxr technical/
vocational courses are to be launched on 1 August . 1979.

The apprenticeship system, whereby students spend-1-2

. days in school and the rest of the week.in on-the-job

training, is a. Dutch exémple of what is called cooperative

education in Ameéerica.
)

There are various institutes of higher,or "post—-secondary"”
education in the Netherlands. ‘

First, there are-universities, which are only open to
students with the VWO leaving certificate or after a
colloquium dfOctum for mature students aged 25 or over.

By comparison with those in other countries, the courses
are long; the "doctoraal” or final degree examan\xon

can be taken after five years but in practice many students

' take six or seven years to graduate. Recently a memorandum

, <9
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called “Higher Education on a Wide Scale" was presented
to parliament and it outlined a plan to divide the study
period into a "dectoraal" stage lasting four years and,
for selected students, {(about 40% of the students has
been suggested) a second stage lasting a maximum of 2
years which would be spent on reSearch or training for

such professions as accountancy or medicine.

Secondly, there are Institutes of Higher Technical and
Vocational Educétion with a lower entrance level {(HAVO
certificate or certificate from a senior technical and
vocational training school) and a course lasting three

" or fonr years, in exceptional cases two. “There are more
than 300 such lnstitutes attended by approximately

200 000 fwil and part time students. ‘They are generalfy
speciallzed.énstitutes, for instance there are t?acher'
training CQllegeg, technical colleges, nautical colleges,
economic and administrative collegeg,'sccial science
colleges, health-care colleges, and acadeﬁiés of fine
~arts and music. The smaller ‘institutes of six to seven
hundred students are encouraged to merge but they cannot

be forced to d? SO.

*

It is not f@t possible to switch from a 2-4 year higher
course to a unive®sity coqrsg‘but a Bill has been submitted
to éarliament which, if it came into force, would enable
students to make such é transfer after one or two years,

just like students at Community Colleges.

This description of the Dutch’syséem, which is necessarily
short and therefore incomplete, has so far been restricted
to A and B of the Community College program., With regard
to C or adult education, the following developments have -
taken place in the Netherlands:
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o 1. there has been a rapid increase in perticipetion in -
- part time high school eourses for people who did not
' have the opportunity to attenq high sohool in their *@
youth. The term "Moedex MAVO", or High School for
Mothers, whicz has been given to this type of educytion
N indicatee which sgctor of society has taken most advan-
tage of this system. '
2. The development of the Open School using modern media.
3. ‘I’he development of the Open Universi‘tg based more
or less on the British systems, with |
higher technical and Vocational cQurses.

A '
N

vereity and

) These developments are bordering .on the formal education
system in the Netherlands and there is a lot more in
progress. In the near future, the Ministry of Education J

- and Science, the Ministry of Cultural Affairﬁf Recreation
and Social Work and the Ministry of Social Affairs will

. Present a memorandum on adult education to parliament.

ok

There are indeed manyﬂ;short-time' courses in the Nether-
lands, provided by adult*education institutes for inetence,
but’ they operate mginly outside the education system
proper It is .doubtful whetﬁgr such courses can be inte-~

- grated into the present education system ‘like the 220 in

'J . 'Milwaukee for example. But one thing is certain- the
Netherlands has' a lot to learn from the U S.A. in this.
field and therefore we are careiul not to miss anything
as we watch the spectacular development of the Americanl;y/ ,

Community Colleges. -

- . ”
. ™ Some facts and figures about the Netherlands N <

Population: 13 million

National income 1978: .f 255 550 million
Total Governme;mt expenditure 1978: J‘WQG «205 million

. * . .
Q ‘ ’ . L"I
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N ~ Education ‘budget: © , 25,283 million
| (at present 1 guilder = approximately U.S. §$0.50)
; ‘ o \ N N . -
Students: . - full time part time
1-9-78. High Schdol | 802,000 53,000 -
Junior Voc. AfTechn. Schools _ 405.000 129,000
Senior Voc./Techn. Schools - T 1155,(;00 . ‘52{.000
Higher Voc./Techn. Schools : 144,000 57,000
Universities ‘ . 156,000

A - . . Jacobus Bos .
‘ ' Director '
Postrsecondary Vocational/
Professional Education
. Ministry of Education
. : . ‘The Hague, Netherlands

-

-
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. - ~ « John Bynner
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“

CONTRIBUTIONS OF,THE BRITISH OPEN UNIVERSITY TO CONTINUING EDUCATION
* ' - . » . -
Certain sections of the population with a need ‘foy continuing educatian’

may have difficulty in receiving it by~copventionsl.methcds. The elderly,
the dissbled, house~bound women with small children, busy professionals,
and especially people living in isolated communities may never‘have sccess
to the full -range of educational facilities they need. One sqlution
to-this problem is "teaching %t & distance” - the use of a multimedia
package of teaching materials, including texts, brosdcﬁsts, tapes and

_other audio visual aids. Rather than bring the student to the :esching

institution, these methods bring the teaching to the student in his own

-

home. o N

The British O?en University has made a special contribution to the
develo t of such a tesching syscem It was criginslly set up to

provid:i::ln access to higher educstion.forvpeople who had missed such ‘
an opportunity esrlier in their livesz By using the mass gedis,sﬁﬂ the -

postal services it reaches all students in the British Isles, who can

. : . : /
study payt time at home while pursuing full time occupations. Reinforce-

ment of the studests' learning is provided ﬁy a network of study centtes‘
where students can receive counselling and fsce to-face tuition, and can
meet other students, frequently to join "sel% help groups'. The main
tuition 13 by correspondence: students camplete assignments at home and
send them to locally based tutors who return them with grsdes and comments.
Various forms of comphtsf msrked testing and learning ass?stance are also
in use. Some courses run one week Suumer Schools for their students.

To establish the credibility of the UniJersity in the eyes of a sceptical

academic community in the U.K., the Fsunders considered it essential to

.coscentrste initislly on degree level work If degrees awarded to students

by the Open University were accepted by cther educstional.instftutions for
credit transfer, as a basis for higher degree work, and by employers, then
. « . } ,



this would vindicate the teaching methods. This stage in the University's
life 1s nearing completion. There are now over 27,000 gfaduates and 60,000
students currently taking tim University's coursges. Ita degrees are widely
recognised as ‘having the status of those gained by traditional meaas, and a
1arsg:nunber uf reciprocal credit transfer arrangements with other Universities

. have bcen set up in which degree leval work caﬁ/be pursued partly throdgh the

Oﬂen University and partly thnoush the other institution. All undergraduate.'

COurses are now alao available on & 'one-off’ to. ‘asgociate students'. A

-deVeloping higher degree programme will also enable the University's own

graduates and graduates from other Universities to pursu% further advanced
study on 8 part-time basis.
f ) Q p . 7 ] A
The proviston of degreée level work has always béen seen as only part of the
service the Univeraitx_ahould provide. In its next phase of developﬁent.'

'launched‘by the publication .of the Venables Repor‘t,1 it identifies & further

major role for its whole teaching system in the development of continuing
education. There are two major themes in this development which shift thé
emphasls away from the University as a relatively autonomous institution.

" The first is responsiveness: the University's success in contributing to

 the development of continuing educating.dependa on its being able to mount ~

programmes of study quickly in raagonse,to clearly idéentified local, national
(or international) needs, which may range from health education for parents
to in-service edu®tion for teachers. This leads tg‘the other major thenme,

collaboration. It has become clear that inimany areas of continuing education,

materials need to be tailored closely to particula¥ locsl and apeeialist

X
- needs. This makes the case for collaberative developmenc of the teaching

. package, with close involvement of the "clients" in the design of materials

-

| which are going to serve their professional parposea Sometimes this can

entail the development of local materfals to accompany centrally produced
core television. radio and teaching texts. Examples are sets of courses ' *
for the in-service education of teachers =~ Raading development - Mathematics

accross the curricqlum, courses for the 'caring professions' - 'The

. handicapped person in fhe community' and 'Care of the Eldetly' and short

' community coufsea in magazine format directed at parents - 'The first
years of Iife amfﬂ'The pfe-school chfld'. A large number of other new
courses are propased in such areas as management education, environmentsl

education. T e

'

Utj . -

- Ay
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Flexibility and colllsboration'in the developmént" of the . teachix\g m}terialsf
" .brings out nnnther major role of the'Opan University in this field. Its.
<expertisc developed now over a nunher af»years in Ege production of . sttrqétive
an@,sffcctive learning materials can be put to the service of the whole
. ‘educational caﬂnunity. In this capacity it adcpts the role of s natrcnal.

learhing resourceicentre. This use of Open University courss materials

for different purposes has already been widespread in higher edueation and .
- may prove eveh more valuable in the expanding field of continuins educatian. '
In much of adult and continuing education, local education authorities have

., limited resources available to them for the production of learning naterials.
Thua Father than Attempt to duplicate efforts throughout the country’ "a
coordinated approsch via - a national 1nstitution 1like &he -Open University can
Qensure that a single set of materials ean ‘'serve a multitude of different ' '.‘
lccal purposes. o e £ - ' -l

. - .
s . ] ‘ 3 LN

-

. o ‘ oo . . a
’ * ‘ . : i . \v

Thus fears froh“héme adult educators that national instituticdﬁ like £he.
| Open University say encrodch upon territory that they have considered to -
be tradicionally their own should be dismissed. 1Ia serving the needs of
the (gecgraphically) deprive “the OpeﬁfUniversity extendd edhtinuing .
‘education to many who would §g€’otherwise get - it. At the samé - time as a
- national learning resource centre it can help té-reinforce a wide? range ,

of existing educational practices. oo T

~

Y i r ‘ r

;Report of the Cbmmittee on Continuing Education under the Chairmanship
of Sir Peter Venables Open University Press, 1976.

~

‘ 'Johﬁ Bynner
~ , Open University
United Kingdom
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LT ‘f'muc'm'r‘mé m-umu.immdér CRINA ./ Li-an'Chen "

SR oun TR&DITIOR ,n;:f""r : C L. ,
Lo } In the pnst thirty ycarn. thc adhiuv:-nnts in Qducltion have. b.cn S
e connidnrud a major factor in our phml cconaliq development, " ‘
, . Ihc educational system in the Rnpublie of China taday‘hns inberit-
:, S ,L;",‘ od its philuqophictl apptoach. its woral t.aehings. nnd it- :ocinl
| r . attitude touird oducation from Confucianinn..
‘ Bccauac of the coci:l orientation and the euphauis un ‘human rela—
.tions of. Cor fucian teachings, education in China has always been, seen
1— . as an integry] part of social and political administration.. Eence.
. education fs cousidcrod the ‘essential means by Mhich a per-dﬁ ‘can
| cuitiv:te nnd intcrnalize the Confucisn idc&ls.' A renult. learn~-
" ed pnrsonn iqg scholars have alyays been highly c:t&iiig _As far as'
e -5?“Mn. thn g}sht o cducation is conc&rnad eQuaIity of opportunity for every-

’;.

. S C ,s-\-
. +  The school sy:zea of th@Lﬁppuﬂlic of Ch;na begins with kindergarten,
R C vbich.is attended- by chil&ren rnnging from four ta six years of age.

. - B Kindctyartcn, hounvcr is not conpulsory. ’ .
Co . Yollowing kindergtrttn 1g nins years of free edueation, of uhich
| tix are compulsory' elemantary education and three are juniar high |
school education, '

‘ ,r - . ' - . . - T
foe - Follauinx the junior high school level is threeryears cf senior -

-
i~

_ high ééucntion. or vocational trainins.
3 °  The regglar senior high school programs are primarily preparatory
v prograns for E}ghnr education, which cultivate general interest and

- ability in academic subjects, whereas vocational training program;
L 1; ' provide youths with specialized knovledge and skills which enable

. "‘. than to engage in brcdﬁctive udrk lfter‘grsduitian. There are 189
* & :cnior high nchnols with 181,150 students, Hhile “there are 183 voca-

ticnnl schooli-vith 304,992 students which is a sisnificantly larger

Py

' nnrollncnt th&n the regulat senior high‘aehouls. —

. ) . - : ) . '
. T S LY . . < i
e - - =30 - ' R .
By . . . J . - . i - .
¢ ) B L] b
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»  Higher education includeg independent colleges, universities, re-

;8earch institutes and technical junior colregee; whose students are

- selected throcgh an annual. joint entrance ekenination.' There are now

26 universities and independent colleges thrcugbout this island.

~ Graduat® schools are attached to ccllegas and universities. There .
. are all told 76 junior colleges with an enrollment of 158,674 students.

Most ‘of them are. technical-oriented, and'their primary concern is in ‘
teaching the applied sciences and training technicians. : : fo
There arg three types of junior colleges. The_ three and‘tuo year
‘junior colleges admit senior high school and vocstichei school grad;
uatee respectively, while the fiVe—year junior colleges admit, junior
high school graduates. The National ‘Taiwan Institute of Technology .

,was founded in 1974 to admit junior college graduates who have had a -

minimum of a year's working experience. A bachelor of engineering
&egree ih'granted after‘twc—year's study. : : .

To summarize, after junicr high, educetion 13 divided inteo two

-

branches, (1) the regular or acddemic educational system composed of

4.

senior high schools and. universities; and (2) the vocational technical

‘eaucaticnal system composed of ve;atipnal schoals, technical junicr

colleges and the Institute of Technolcgy., - .
' In addition to the ahove school eysten“’?ﬁ'“EERK;IIc of Chine alsn s
has a system of special education and a system of suphlementary educ; . S
ation. . In apecial educetion, there are four schools for the blind, :
three for the deaf,;, one for the mentally reterded, and one for the ‘I‘NT (/
.physieclfy handicapped‘ . - S : * T
- The system of supplementary education provides opportunities for
thcse wvho failed to receive “education throngh the Yegular school system,

or for thode who,wish to improve themselves. . .

CHANGES IN THE EDUCATIONAL SYSTEM
~During the past 30 years, population grovth political moderniz-
ation, economic development and social pluralitation have raised people 's

aspirations for a better education, as a reeul;, education has WSen
adapting itself to the.chsnéiné conditions.

. > . 3
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" From 1950 to 1978, the total Bumber of school: at all levels has
xncrc;sed (2.12 txnea) from 1,504 to 4, 693.- Student enrollment has
| +© + © | increased (3.29 txmeﬁ) from 1, 054,927 to 4,522,037. The j@ueatidﬁil'w
A _ budget for both pubi;c nnd prxvgte 1nstxtut;onl hn: in _ﬁsed~¥€0
' times from NT$156,316, 000 to 8?‘30 85%5,400,000. " The rizgﬂ
| t;nn&l expen&xture to the GNP ‘has- xnercnscd fron 8 76% to- 14.54%
L And the number of full-t:mc tcacher: has 1ncreas.d (4 34 times) from
* . 29,000 to 155,021.
7 1) Tod:y there are 4, 522 037 smdents out of a total population of
16,882,053; that is, more than a quarter of the nntzon s population

of educa-

-

- is now in schqol. ‘ . ' o .

~€ T

\f . ' 2) 1In 1968;:f}ee public educstion.wns'extended t{3m~six to nine yaears,
making junior high educntzon psrt of the free educational progrnms
Y o 3) To meet industry's growing demand for skilled labor and technicians,
. ' -vocatxennl education has also grown. In 1972, & decision vas made to
create a tgghnxcal—voestzongl school systsn parsllel to the traditional
highjschool-university.system. In 1965, rgéular senior high'aﬁndentn
. constituted 59% of the total senior high level student population,
vhile only 41% vere enrolled in vocational schools. By 1977 the per-
centzge of regular senior hxgh students was reduced to 32 6% of the
total senior high leval enrollment whxle vocational sehooll took ‘in
67. 45 The results of ‘the implementation of this pollcy are thrse— :
fold: A) Social stability-students graduated from technical-vocational
schools have less difficul ty of fxndxng jobs. *
e | ‘ " B) Increasing industrisl product1v1ty.
C) Release the pressure of competxtlon of the high school
| ‘grnduntes to enter universities.

' ' 4) In order to raise the quality of tegcherl, the number of graduate
school have been increassd to train teachers for junior colleges nnd
above. Therc are training programs and 1nternntxonal exchange programs
for the teachers of technical Junxor colleges. The goals of the pro-
gram are three-fold. One, to update their knowledge in their own
field; tvo, to exchange teaching experlences, and three, to 183t
xndultrxes and exchange views with leaders in industry in oréex to
bridge'the gsp betwsen industries and the technical colleges and to

discover projects which will benefit both.

, ‘, . ‘ 38
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.‘5) As the Republic of China industrializés, division of labor becomes
Iore_agd more sophisticated, and the social and econumi: negg\for
taleats has also changed rapidly. Under these circumstances tﬁa\educ—

fational process as an instrument for social selection has become vé?y -
important. The selection function of educa;ign means the selectiom "o
of 4he right students for the right kind of educatfon so’ that they can |

~ later pursue the risht occupatian, and thus- facilitate their contribu~

' tlun to society and maximize the return of the country 8 investment in -
education. In today s junior high school, for those students who do o
not want to seek enployment, counselling is stressed to adviae.them to
pursue either the reﬁular or. che«vecstional channel of education after
graduation. Those qot suitable fo¥ high school -and .college education
are enoocraged and hélped to transfer to either vocational high schools
or five-year technical Junior colleges.. This helps to avoid the indiv-
idual, family and sccial traumas which eften océur when a student fails

A ]

to pass the college ennrance ‘examination liger on.

CONGLUSION

Yot
-l

In conclusion, the gdals\pf‘aut national system of‘education should be
the integration of the ingividusl with the community and his enviromment,
and the integration of th§ community with the nation. Agéié the idea is
to equip the individual fﬁr‘productive worl and activé pé;ticipation in
the transformation, the ﬁevitalization, and the development of the community
and the nation. The refarm of educa:ional structures is inevitable {f
education is to be made/relevsnt not only to the goals sketched above, but
also in bringing about a closer relationship with the changing world, so L

' as to better prepare {ts citizens for active participatiom in this changing
world of ours, in the/gstablishmenc of our cultural identity, and for the

{

., understanding of najdr world problems and international cooperatian.

/ Li-an Chen

/ Vice Minister

j Ministry of Education
/ | Republic of China
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an Erncs Christy |
Goordimtor. Special Pregrams

Office of International Education
Enqhsh Language Institute -

Oreqon State Universlty

* . Corvallis, Oregon

T}@ MRHATIOHAL APPLIQATIOR OF ENGLISH FOR SPECIFIC P‘URPOSE

f
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Hith over t.uu-t.hirds of. thc world's tocmloy being written and reported in

Tie dimtim bt.'mg takm in Engliah lmguage t.nining.

thinsh For Specific

\

the Bngnah hngugs, one of the fastest grming internatdonal developmenta in the
:upmrt of poat-ucuﬂam, shart-mlc .edudat.im is ths new technical and scienti-

Pnrponl (mp), as t-h:ls mrging field is cosmonly tsmed, is becaming an essential

cmt of foni;n stud.nt. training in Anericm cmit.y colleges as well as an ‘

-
*

.

vincuuiu Qoneem to the governments of Developing Nations.
; : - 34 - _
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Both ths American
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tWo-year institutionland the polytechnic and vocational traininé institutes of‘
other countriee have recognized this aspect of English language training, not ”l~
| as the language cf fcrmer cclonial domination, but as a tcol for the underetanding
of certain technical subject matter of primary concerh to national development.
Karl Drobnic, a proninentnwriter in the teaching of English for scientific and

\"technical purposes, stated the situation thie way at a 1978 Oregon ocnference on

English language teaching* ‘_ _ ‘ o )

.- , . -

English, a language that once symbolized conquerers,
masters, and the.ruling elite, has become a language
of service in the post-colcnial era,-a& tool for the:

.educaticn, industrialization, and ambitious nation-

building of our times.

fAddiﬁg tc the ‘contributions . mede by the distinguished foreign and American leeders
- of shcrt-oycle education who came together for mutual discussions in Octoher of
1978 under the acspicee of ‘the American Associdtion of Community and Junior ‘
Colleges in cooperation with the Johnscn Foundation in Hacine 'Wisconein this * A
| article will briefly outline English for Speciric Purposes training as . component ’ r
of both American and international short-cycle postpeeccndary education. A model Vf’lﬁwl
« of a current program now serving the community colleges of the Pacific Northwest S e:

will aleo be described.

¢ . . N

.~ ESP directs itself toward three clients. In- the still.relatively faw, American
two-year colleges having“ﬁnggieh language training departments Es; is a service - C{;f;
in support of the foreign etudent under echolarehipe from home governmente to pursue :

a. short-term mtddle-management or technical program in an area of vital concern to
developing home technologies. Secondly, the methodology and ccntent of ESP has been \i‘
eetablished abroad where it has been'administered by native English speakers through
internaticnal training agencies in sd%port of locally trained technicians whose res-

| poneibilitiee for the operation of foreign-made machinery and neuly acquired instal-
lations reQuire a knowledge of the terminology neoeseary for their maintenance and |

‘.repair., The third client for ESP, cloeely related to the sscond, is the internaticnal

corporntion which, during the installation of industrial facilitied abrcad needs -
to cvekcoae the comnnnication barrisrs associated with training ccmgany counterparta

P -

1‘ ‘ ) "‘. f .~ N ‘ N . ’ (£1
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’d'.t'o undertake full and indspaﬁ:ient responsibility for. the operation of the techno-
N logies being constmcted o . | .
| “‘ %hort-cycle education in Developing Natima is concemed with mpidly met.ing
pmctical noads ESP is a sinilarly designed tc::l diméted tow »providing ‘COR~
: petency—basad language ski.lls specifically relat.ed to the communication needs .
_ ‘stemim; from difficu.lt {ntellectual “s (rrmale, 1977).

‘As an mmple of two and fo\:r‘year ins:t.itut.icml cooperation in providing .

»

gcientific and techn-ical Engligh training tc the needs of Develqping Nations, the
‘English La.nguage Institute at Omgon State University in Carvallis Oregon, U S. A.,
has established both domestic and int.ematimgl training programs for foreign
technicians, Chinese and I:ibyan nuclear engineers havemreceivod training in both | ) A‘
the téfminologr as.nell as, the operational directions d&)risying the maintenance
menuals of medium-sized nucle‘ar mct‘ors.  Saudi Arabixh-écience'aducagion instruc- ‘
tors ft:om poat:—,aecmdary ;\rocatiana.l training i;lstitut.es have completad a yaa.r-ldng
. 4 : -~ .
‘suquehc'e of langusge training related to the Pields of biology,.chemistry, physics
and zcoloér One of the.most int.eresting current. progmms of the English La.nguage
‘ Institute invalves middle-management technicians from an Arabian electric company .
)who mquire the language of mechanical and electrical engineering. While t.he Instie
tute- prov_ides them with 'tlhe scientific language of these fields, _Linn-Bentaq Communi~
ty Collggp in Albany, Ofegm pr’wi_de_s the technicians with a maﬁhe‘;n_atics sequence in
eleméné,ary and‘ ,intenped.iate algebra and will contime to previ‘de the additional "mﬁhe-
matics requi;‘e& fof t.he students to cmt.in‘;ze for either two or foaar-year degrees in
their fialds.' While the students undertake their applied mthemtics at the communi-
ty college, a staff imtmct.or from the English Language In)titute accompanies tham
into class, providing terminology support and language lag;s_ist.ance rela.ted to the .
field ‘of aigei:ra.f Thersfore, not oniy are the studeni;s acquiring applied Mathe- el
) /mtical skills, but also the L.ommn‘icative language skills which will allow them

~ . ) .
to understand mathematical terminology and its relsvance to the maintenance /of ;

R

, I -
pover utility facilities.in Saudi Ara These students will be able to establish
b T . . N .
plant training fecilitiss upon ‘their retum which will combine the tachnieal English
. . & ’
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of applied nthsnt.ics to subject fields of mch:nieal and elact.ric&l mgineering '
In addit.ion t.o the language programs mductad by t.hn Institute on the uni-
versity campus, tha English Language Inatitutc prcvidas advance technicnl language
tnining to the aix mbcr collages of the Paeific Northuast Community College |
f‘msortimt For ntematim&l (‘mperation. vaiding t.rxining for contracted students
'sponsored by zjeir gmremnta to acquire technical expertm 1n a variety of
) ilporttnt pplied fislds, The English Language Inatituta trains the students in the
spaciﬁc English required f_qr these fields prior.tq tha students’ cmmncmnt. of
‘ t.heir commit.y coilega studies. Tt;is ,adv:ance support allows for ths competant
hmdling of languagn problems in advance of bech.nieal training themby elimimting
i common handicapp to student perfomnce. For a pre~dstermined period of time
-which nries according to student naeds in each case, a hngunge inst.mctor from
' thc Instimtc 13 on hand to provide a continuing language support base for the studcnt.s
after they have begun their cmnit.y collage technical training.
The cmcept of a technical English lmgusge institute supporting a number of
polytechnic orf vocational training colleges is & model suitable for Devsloping

‘Nat.icms. A 'system of regional technical langmge centars cauld provide support for

~ nea.rly all the applied sciantific ‘and vocat.i nal 1angusga needs of-nhewly acquimd

.industrie;r or plannad facilities to be pu sed 1n the {; « It was impressives

A ¥
the number—of sducators at the October Racine confe e who outlined systems of

post-secondary education in thekr nations which mighf make use of regional techni-

.eal‘Englikh' language centers. Abdul Mostrashari, Head of the Gener;\l Education
. megrm at the P‘re; Universitjr of Irin,gave an excellent account of the organizat.iori
of a collection of. community or regional colleges exup!{hsizing vécational ar;d scisnti-
‘fic technical training under the Free University. Curriculums in these subject
arsas are brought to peoplé in a1l walks c;f 1ife thmugﬁ st.uév circles and by or-
ganizing local people as part-time instructors. Noting that one and a half times
as many Iranians have been educating the;malves'outside the country as withi;l due

.- t.o the lack of appropriate educational appomnity and enphays, Mostrashari lent
credence to the genenl obserut.ion that a majority of these students from Imn by T
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.quire extensive Englisp language stidy prior td undertaking their studies abroad.

If this lgnguage training could be done instde.Iran in conjunction with not only
the trnditional institutiona of higher aducation, but nore inportantly, at the"
grass roots levels through adult, vocational, and extension cducation, the madical

and technical development of rural Iran may ba enhanced hy providing indcpandont

B technieal lan;uage bases which Hould allow for eventual local control of the main-

tenance and operations of imported agricultural and medical technology. The dis-

tribution of technical language training-uould be more equally distributed, and

o thp University of Zambia, provided a broad insight into the continulng and adult

“~

bases for providing basic instruction im reading cperatiop manuals for xmported
equipmnt. migh*. be“ substituted for t.he export of thousands of ’stud"ents; -
| Artmr X. Hismuko, Deputy Director of the Centar for Contynulng Education at.
k..
education system of his nation. One of his most engaging points related to- critxcism
being made in 2ambia that the adult education movement is failing to redch the bread
msaseo of people,. The‘roasop given by Mr. Mismuko was that_the‘vil}ngers'of outly-

ing areas can not speak English well enough to understand the English-bascd‘ﬁrainiﬁg

medium of instruction. ;ingdiatically as the result of geogrpphical position, Zambia's

ye

will be an enphasis on English as a Second Language. While nothig specifically was

. ' {
need to relate to the French, Portugese, and Swahili languages is.most unique, and

the fact that the medium of instruotion in adult education is English, lands well to
Lhe cnncept of rural technical English language centers, The already axis?:ng Ex-
tansion Division for Language Iostruction of the Adult Center of toe ﬁnivexsity of
Zambixvmight serve well as the organizing arm to dovelooé rural techriical and voca-
tional English language centers. -

The participants st the Octobef Racine conference were on fhe threshold of the
davoloomnnt of the first goman's community college in Jordan as Ms. Feryoifsg:;éeen
reviewed the purposes and curriculum of the new institution scheduled to open in 1981.
In line with the long-term labor power‘heeds of Jordan, the college will be empha— \
sizing the training of women in the important areas of p;e-school,education, secre-

'
tarial skills, and business management, Of high priority in the cdllege curriculum

t

£ .
¢ - &
. ‘ !
£
A i
e
TN

g



- 39 - |

: : - : ' \
. . [ . A

uantioned in the well-written report of the dnvelopnen$ of the collega regarding \>
the éhannalling of Englxsh language training toward the specific skills involved
| in each of tha above curriculum emphasea, the women's college may well be in an
exeallent position to direct its English language training toward these specific
o subject areas, dcvel_oping the English‘cmrsc work s:jmnd, the m:rm'inologxas of |
business, chlld_hansgemanﬁ, and clerical . fields. Curriculum development materials
are currently in use ﬁhyaughaﬁt the world in two of these fields..
ESP is not only geared toucrd the language of sciance-l technology. As
‘a"special purpose“tsaching mathodolcgy, it can be applied to any s ll-specific
field of endeavor, While s majorihy of the examplss ugyd to describe the applica--

3

~ of ESP, it should be re-amphasized that ESP is subject-spscific and can, therefore,

“to ESP in this article have been- relited to the seientifi?’and technical subset

be applied to the language planning needs of any technical or sub-technical and
) vacati;nal need; To teach ESP means to teach a restricted body of language thst{
fits the specific objactivas of & particular group of students, adulta, or techni-
‘ ‘\ cians whé will‘encounter ncn-traditional and highly specific language in tha develop=-
ment of skills necessary to either function intemationally tn a SPQCific fleld or
who will have to inﬂérprat and apply technical or sub-teehnical language patterns related
toward the operation or use of complicated imported technolagies or international
comuupicationa. o SRR >
J The basis for this article returns tofthe stimulation derived from the sharing
of nost-secondary, short-cycle educational models from :n international perspective
in Racine. The development of ESP as a support hase for the training of personnelF\~
in the use of subjact;gpecific English as a tool for natiaaal development is applica-
ble to as mahy uses as the spresad of English~based technology presents.‘ If current
X in;ernaticnal.trunds continpe,)gt will soon be the vocational and Polyteéhnic insti-
tutions &hiéh will represeﬂ£ the educaﬁional forefront of manpower development through-

‘out the world. The concept of the regional ESP language ‘center may be most helpful

4o fulfilling a part of the strenuous effort for this technicsl and vocational training
9 danmy in Develop Nations, S
RIC | ing S Ie)
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" ' Ohio hnl“ca-nitted itsslf to higher edncstian carly in its history.

. Today the system 1n¢1udcs fourteen ltate—assisted univsrsitius snd medical -
- schools and fifty-two ' two—yoar campuses, The two-yedr campuses are broken
down ss.f6110us ssvsntacn technical colleges, seven cosnunity colleses,-“
-tunnty—five university branshss, -and three state general ‘and tschnicsl
colhau. The nttts ofnh.tn has met its soal of msblishing i csmpus
within commuting distancs of every Ohio citizen. Our system of higher -
‘education places strong emphasis on the. concspt of institutional cconuqy '
for the collsgss and universities. ‘ ) ' |
| Primary sutho!ity for the nsnssins of our instituticns has been vested
in iﬁdividusl,baards of trustses. This practice hss been one of the strongest
. assets of the system. Institional econony is a powerful guardian of scsdsnic
freedom with hﬁprds of trustees serving as a buffer against vutside pressures.
Guided by individual basrds, colleges snd universities are better able to
rcspond to the needs of thsir rcspectivexstudentt. their .service regions, and
,cuununity. The boards can &sVelop personnel pclicies thst best nn:t their
individusl rcsponsibilitiss ensurins quality in both scholarship and tesching
~ Each institution bting free’ to nnnsge in their own resources can effectively
supervise ;their allocation both in areas of proven strength and of emexging

iuportancs. : N . o -

& : - re
;THE ROLE AND MISSION OF THE TWO-YEAR COLLEGE '
Close relationships are maintained between the two-year college and their

local comsun iss. The twn-xesr college movement is uniquely American and |
the laws relstink to comnunity and technicsl celleges require that they'bg‘d'
established through local initiative. All of the two-year imstitutions,
. except the university branches, are governed by boards of trustees from the
~_officicl district with some or all of the. trustees appointed by the Governor
of the state. - - . .

Local advisory committees are required for the deVelopment and continus—
| tion “of technical degree snd cther occupational prsgrsms The two~yesr
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«iif | | univernity branch canpuseb dlso appciut Iocal advisory comuittees to assist’
' with canlunity e interaction, State coordination of the cwo-year syste& o
_ is cxnrcisgd thxoush the Ghic Board- of Regents which must approve the:
A "eatablishncnt of two-year colleges. The Regents alnszhxs the autherfty over the
' development of associate degree programs and the establishmant of fees and
-':uition schedules. _ - . : .
Ohio haa four types of two—ye&r«campuses and they inclu?e the follcwing. ,
(1) Co-unicy Colleges . -~ - - ' o , el
The cammunity college provides a wvide range of services incldding 'Q;
haccalaurcste oriented general studics progrsms, technical education programs,
and adult continuing education courses. ' _ _
(2) Upiversity Branches : B L
The univarsity branhh consists of a permanent faculty established
and governed by the parent univennity board of trustees with assistsnce from. Co
local adviscry cmittess. It offers two—year progrm in genaral studies, . |
adult and continuins education, and in some instances, nechnical education
through thq assoclate degree level. Infaddition, brasich campuses often
serve as locations fo aff-canpus upper-division graduateaprogramming offered
hy the universitiea. ‘ ' '
" €3) Technical Colleges | r .
, | The technical college serves the comnnnity with two-year associate
degree proérams and 1n many; cases shorter occupational programs Becsuse of
the rapidly escslating inter&st in technical education, the technical college
has had the fast;&t enrollment growth in the state for the past few years.
‘If requested, they also conduct special adult continuing educstion courses
for business and industry in their community. '
~ (4) State General dnd Technical Colleges
N~ - State gsnér§1 and technical colleges are the newest form of iﬁstitution
in the two-year system. Tpeir pragramming isAsimiagr to the- commynity college
The gcneral and tachnical college offers general studies including baccalaureste
or:?n;ni programs, technical-education programs, and adult or continuing education

programs. ,

INCREASING TRENDS IN TECHNICAL EDUCATION

A grbwing demand has resulted in the formation of technical programs which
h&s paralleled thc expansion of training oppartunities for semi-profesgional
jobl. This demand is reflected in steady increauing enr llneﬁﬁa. A total
headcount enrollment in Ohio for the fall of 1978 is 117,188. It is estimated
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that in this’pattiéular group, over 80,000 are enrolled in technical prograns.
A vide variety characterizes the thousands of students being served by |

‘thn‘- technical edncstion facilities. Many are atu&ents who have enrolled

‘directly frau high sehcol for which the systen was originally designed. In
technical aducntion, enrallment patterns are changins. Today, large numbers
of part~time students are seeking skills to upgrade themselves or prepare for

‘"new careers. Qverall, technical education draws frpn many diverse groups of

people attracting‘nany who may not have. previously ccnsidered enralling in
collese._ The nain thrust of technical education programs 1s to train people
for specific seni—profesaional jobs. Strong emphasis i8 also placed on
7general education inSuring the students a broader educational base. Msny of
the two-year agsoeiate degree graduates will continue their education in
four—yé;r collesea and universities.

(1) Advisery Comuittees \\é*

Through the advisory camnittees, various technologies can be changed
to meet the problems within business and industry. The recommendation for '
chanses in course.content has allowed the two~year college movement-tc expand
with technical edu&atggh becoming a factor in the world of work., In today's
econamy, it 1a estimated :hat people may need additional training or retraining

'three or four different times to upgrade their skills in the technical areas.

The technical college has been able to achieve this rapid turnover by providing
the needed trainins. Also,. the continuing educatian divigion plays an igportant
part in working closelg with business and industry in the gréini;g or teachers
or professors enabling the college system to make changes in the core curriculum
80 that the programs meet the changing technology requirement. Business and
industry has been very cooperative in working toward this end. Cooperative
education is another area that is fastly growing and is used by many of the
ccllesas fcr the hands Shuexperience so badly needed in the technical area.-

(2). Inté¥national Educatfon

It is a well-kriown fact’that we are producing a surplus of four-

year eollegg graduates and there is a tremendous need for the technician
ievel ﬁba-y&ar agsociate graduate. These needs are evidenced in couﬁtrigS«
‘throughout, the world. One possibility is by increasing the number of students
exchanged batween countries. A gteat deal has already been done to improve

| intefnatidnal understanding. Omne problem area, that needs priority, is the
language barrier between countries. It is necessary that American students

studying in other countries learn the language, and the foreign student

3
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attending technicgl'eolleses in the United States learn the English language.
(3) Faculty ind Staff Exchange :
_ | Additional cooperation shonld be given between collgses of al} Q;\iﬁﬂsi,
| by a faculty and staff exchange program. There.are a mumber of college faculty
and staff members willing to participate in an exchange with other countries
on & planned rotated wnrk experience basis. Many countries throughout the
‘_; é”%erld already have techaical training divisioms, however, many of the developing
c0untries lack the skills and knawledse of the two-year college movement. The
greatest contributinns could be an exchanse betwten chese countties |
(4) Smaller institutfons - . -
: Szaller institutions in the United States have found it difficult
to participa:e in international education and training,dne to limited budgets.
It is inpnrtant that developins countries who want, to look at models, visit )
the small institution as well as the larger instituticn 8o they can visualize
tle mo&el they will emulate in their own country The smaller institutian
§§§; is often timcs more realistic‘wi:h the larger institution being the evantual
goal. | ' | )
(5) Tecﬁgicgl Education in the Future . ?
In the future autibck fo: technical education, it will Se necessary
to work locally as well as_internationally in éémp&cer based. individualized
instructional education and television via satellite Many of the programs
already. developed in the statés and abroad can be changed for the délivery
system languages into appropriate languages that will be suitable for use
in the country wantiﬁg the instructional materials. Wofking through AACJC
and international organizations, a bank 'of materisls could b?'made_available
o whéreby thé‘participating cauntries could use the materials for the education

of technicians. _ : ' - . _ .

CONCLUSIONS

The g:écéding sections givé the reader some indication of the Ohio -
post—-secondary eduéatioaalAsystem in two-year colléges. It is necessary
for all countries to begin participating in interpational education. The_
priority area is i the two-year college movement' at the present time and
the needs for the technical level student is evidenced Sy the needs in every
country. The b&auty of such a'program is that the individual has a choice
of contin&ins.thgir education by going én to a baccalau:eatéi‘eéfee, master's
degree, or even on to the doctorate level. The one thing that has to be‘kapt .
in mind is the continuous need for updating community based programs to fit the

CERIC 1 48
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needs of individual communities served by colleses in all parts of the world
A continued cooperative effort should be made in the trsinins of individuall
and the axchange of infornntien that is so vital to world understanding and

world peace.

_ Max F. Covert

N : President i ‘
Northwest Technical College

Archbold, Ohio
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DEVELOPMEMES IN JORDON RELATED TO POST-SECONDARY, SHORT-CYCLE EDUCATION.

 INTRODUCTION S I

Al

The renaissance which Jordon hsd achieved in the past 25 years in terms of
lesrning is one of the most inpertant versatile developunents in this country.
Despite its psliticel eeOnanicel, sogisl- and population growth dilennsl.

"+ Jordon had inpleaented marvellous deeds unattainablevta any other developins

country at such a short time. The chernmeut 8 interest in education reflects

its eutlaok in the importsnee of Edueation in econonical snd social aspects.
- \./ (

Jordsg is passing a decade sf development schemes which began in the Three-

Year Developneut Plan 1972-1975, followed by the Five Year Plan 1976-1980,

‘education had acquired the biggest place in these two Plans, whiéh shows the

greatest interest of the schemers to the educstianel role in the success of

| development plsns.

Before 1972, Jordsn witnessed othsr development sehemes in econemy such as
the 5-Year and the 7-Year Development Plans. Others were implemented in
educstion, the total expenditure of the Hinistry of Educstisn on different ]
projects from 1952-1962 smounts to J.D., 23 willions. - T

L AN

- . ®«
-

The Ministry reclsssified the secondary stsge into scientific snd‘iitersfy,

‘then to vocational sndisgrieultural secondary, seconded b& commerctal,
female education, nursing and PostiI‘Seccﬁdary. In 1976 two coﬁprehensive :
secondary schools one for boys,  the other for'girls. The polytechnique
(The Engineering Technical Institute) was alss insugurated this Institute
will nupply the market with ‘technicians. snd engineers' assistants in fields
-of electricsl civil, chemical and s:chitectural engineering, and .the
Institute slso affords to train vocatidnal teschers.

——

|
/
/

' ' o /
16\1962-63, the Uaiversity of Jordan was opened, and in 1976—-77 Yarmouk |
University was opened to ahsorb 25,000 students. ;

z ')

Education had become wide open to all citizens without discrimination,

Nhk:;«c: [

the number of students had doubled within the past 25 years. The number

- was 139,670 students in the Two Banks of Jordon in 1951-52, and become

-
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‘577,469 students in 1975-76.

‘mcxmul f1alds of nev technology
~ Educational T.Y. within and past study hours -
2- Schoél Broad€asting and Recordings within adn past study
3~ Educational quslifyius hy correspondence ;
| 4 \roca:icml training by way of the Engineering Technical Institute

5- Ianervice Training for :eachers , - - S
6~ Audio-Visual aids (slides and movies) .. | '
7= Lbbaratory Adds produetion IR .

&~ Basic Literacy Educst&on : ' B | .\
G- Printing for school needs of denoustrstions ' |
10— Lansu&ge labs and prasramnad lessons i
o 11~ Hsinten;nce‘of new technology machinngx'
12~ Exandnitions |

HIGH EDOUCATIONAL INSTITUTIONS

a- Educatiqnal QuaIifyins Instituue -
This Institute was established in 1971 to qualify teachers aided by
UNICEF, the idea of this Institute stands on two basic principles:
1- In-service training without interrupting teachers' work.

- . 2= Using differantustyles to upgfada'taachers' standards.

-

\

- Other Institutions which take part are the University of Jordan and
Yatnouk University. A syllabus was put-to the Diploms of Education after
the first. University Degree, and Master's Degree after the Dipioma.

- b— Engineering Technical Institutes
| - 1= Engineering Vocations Inatitute, 2~year study divided into four
courses, grants a diploma. '
Engineerins Technical Institute (Polytechnique), 2-year post secondary
dy, campuses electrical, mechanical, chemical, civil, and

architqgtural engineering, lab, technicians and vocatiomal teachers
training .~

c~ Business Adninst:ation and Commercial Institute, divided into Secretary

and Accountancy branches. : . -

d- Righ Technical‘LAkrning“for girls/Secretary, aims at training female
‘ students to meet market needd. :

[

e~ Asticuléuxa1 In:t1:utes aimg at training agrarians efficient to handle
- official and specisl agricultural works, graduating teaching able to
teach in agricultural schools, period of study 1s 3 years.

fo Vapa:mui training out of the 'ﬂﬁi)stry handled by local and foreign

L
-
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,‘Jgtdna najayl a hish lcv&l of“locigl lnd aconalical dcvclngncnt, education
a.tuu pivots relsvance: . :
. Congldering the uidpsprcading of edncatinn.nnd hiek standaxd: of
\11v1ns ;nd national aspirations, stlnd;rﬁs *

- We find more nulbcrt.of secondary’ school graduatns, 1977 statistics shaw s
uhnt fulluus ‘ o

BRIV

hsles. o .'16g3?8j

 females:’ 9,148 S

. total 25,626

It is. cxpectad to - have an incrense of futurc graduates-with the incrcase
of compuldory lesrning opportunities, the aforementioned figure is only
352 of thess betwean 15~17 years, most graduates enter universities due
to the nsture of the sscondary studies. in addition to the nttrac:inns of
offieisl a-ploylant.

. o

' Thc excess of Bniversity grdduatss lead to:

1~ Brain drain, ‘due to the facilities outﬂide and thg unability to
shactb them inside. ‘

2= Most of gradngces, though academically quslified. ‘but practically %

are noty new centers, social and economical had emerged, such as schools,
hospitals, factories, hoteds, business offices, and 80 on all of which need
specialized staff. Womens' role had been considered by the Govermment, they
.entered Universities and schools, many of them enjoy posts in teaching, nursing,
the army, and different industries. - This project aims at founding a speciasl

o= Intermediate College for girls financed by donations and welfare societies,

L)

. the YWA in Jordan will take a big part in financial matters. This Association
. aims also at enmbancing women's role:in development. The YWMA is a yoluntary
As:ociatien, financed by membership fees and donatfons, it is headed by H.R.H.
Princcss Sarvat. 91f¢ of Crewn Prince Hssan. L , :

- The’ Assotiation plans to inaugurate this college in 1986, it will chmprise
many chasses with different elastic progrannes to meet soclety'meeds which
vary contipuously, the curriculum which was completed-with UNESCO's
[asgistance was divided intc two stages, based on functionsl priorities,
‘stage 1 will begin in 1980. Five scopes of training were defined: =

1~ Child Workers

2~ Executive secretaries

3~ Business management

4~ Homa economics

5~ Arcbitecuural drafting.

BASIC LITERACY EDSCATION

- The Ministry of Education had put dowm a Syllabus which aims at giving adults
tha basic skills in reading, writing,'and arithmetic, also to provide them with
-the necessary information and experience necessary to enable them to act more
‘afficiently in their every day works in an economically socially snd spiritually
&-vcloping society, - The Hipiltry of Education opened many centres for basic
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for basic literacy education in different areas to facilitate the possibility
of adults to get thereinto. The Ministry is serious. to overcome the problem of
iiliterscy ir a short time to attin the following aims: A
: 1- Opening basic literacy education for all concerned.. ’ . B
2- Developing mapnual and mental skills for productive powers in the -
nsricultural and female production sites. . - ?
3~ Upgrading individual levels to meet continuous changes in society
4~ Co—operacion with international bodfes concerned.

Illiteracy rates decreases gradually, - it reached. in 1961 in ages more than 15 years
67.35%, males 49.9% females 84.8%, while in 1976 it reached 32. 4%, males 19.12
females 45.7%.

The Ten-Year Plan for Basic Litexacy Educatien.

This project included many important aims among which are the following:

1- Connecting basic literacy education with the aims of Development
Plan and improving the productivity ‘of workers. )

2- Giving the priority in basic literacy education to the labour
power from both Sexes.

3- Providing the illiterate-with vocational education necessary for
their work. ' o : :
4~ Connecting basic literacy education with the different projects
public and special.  Each ministry or firm has to shoulder its responsibility
to afford basic literacy education to its illiterate workers. The project includes

puhlicity af education by means of press, radio, neetings, and lectures.

Life Long¥Learning

Education is not confined within a limited period in ones life, it is a continuous
process from-cradle to coffin. Jordan pays much efforts to ensure necessary

human cadres, to train them academically and voeationally to meet the needs of a
developing soc;ety

The suceessive bursts in human knowledge made the Jordan society adopt education
as a means of comprehensive development of spciety in all its aspects, thus
connecting education with life. The Ministry of Education looks to achieve

more successive education to make it available to all ages according to individual

~ needs, the Ministry ,also aime at making schoals offer social activities inside

and outside them to meet all the needs of modern 1ife. 'Despite the fact that some
firms afford triining programmes to their workers, but the need is still bad to.
make firms more concermed in training their staff in topics of technology and
scientific researches. The Ministry aims also, at widening the opportunity to
adults especially the workers in agriculture, because of its major importence

to development,

- ; Ferial Hamed

' Chairperson
Community College Committee
Young Women Muslim Association
Jordan -
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e . . A REGIONAL COLLEGE SYSTEM ‘IS TAKING SHAPE IN NORWAY F
,‘:" ) N ,. . . ' - - r“"

" NORWEGIAN HIGHER EDVCATION; A BIRDSEYE vrr.w . - Y

.

Ar ptencnc there are approximately 64 000 students in Norwegian public higher
educatian. QG.GQO, or roughly 602, study at' the univeraitiea or university )
: ‘. colleges and 24, 000, or 40%, in regional collegea._ Almost one o%f“of twd
v univaraity atudents etudy at the UniVeraity of Oslo. &he UniVersity of. Bergen
o and 1 of ‘Trondheim have 7,000 esch, and the new university of Tromso in the North'
i, 500 in 1973. 0f the regional collegea the Dietrict Colleges: (the regional
study centres) have § » 000, the Teacher Training*Collegea 10,000, and the Teehnical
Collases h 500. The Haalth Collegeg will add ehother 10,000 Studenta to the
el regionalized aystemawhen they are organiked as mainatream instiruqions of’ higher
e : education in a year or two. The further deveiopment of regional study centers,
oo fron 10 in 1978 to 17 or 18,. and the .further extension of the notthernmoét R .
( university are taaks of the highest priority in the planning of higher education .

and of additional research capacity. It is a new trait in the picture that the -

4 e
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- .{ distriet colleges have now been granted a vitalizing reaeafch mandate.“ o .

LR,

< LI.FELONG 'LEARNING- - ]

" Also of. highest priority inside the sector of tertiary education is adult education -

- based on the concepte-of Jifelong learning and of community orientation. Outsige °
+  the universities and the regional eollegea with their centres for extensive"
- aervices state sugpdrted orgarisations for adult education also play & signiﬂ(sadt
part in sp eading elements of higher educatiou._ All plans for such activitiesfh
" are from now on to be, suhmitteg\for approval to the'recencly established Regional ‘x)
"Boards of Higher Educauion and for coordination with the institutional ‘offers of

+ &
1

ex:ra—mural ‘services. ‘ . a , _ .

N o . ) -
A SHIFT OF-EMPHASIS ‘ ) W ~

N - * :
It is no doubt true that it is difficult for an§ institution to undertake substanial
ahifta‘of emphasis in its.profiie. Nevertheless this is especially’ the\case with
instttutions which are old enough to have a tradition. Norway is in the almost
. unique position that two out of four universities and all the regional etudy
v cenbters are of very recent~origin. The teacher training colleges and the technical
collegea are also now undergoins fundamental changes in order to adapt to the
new regional organization. During a period of general transition it will probably
- ba easier to face the additional challenge represented by an introduetion of a

¢
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' polioy of lifelong learn .

' category mgk

-

. R ' ' {
It shoulq alsoc be ta nto consideration that general political objeotives
life "£illing the edueational gaps between the geqerations?, " helping _women

_catch up”, "remove formal educational barrﬁere » etc.-also have an impact on

the internal philosophy of the institutions. 1In a‘retherrégalitarien society

. it is diffieult to be very exclusive o , - . f

Eelides, all institutions of hisher~education have at least some positive -
experienoe with adult students. The general impression-is that this student

., ‘o ‘
the learning prooeeeweote realistic. Their veluab;e experience
helps to create X frame of reference to working ;ife,and to social life outside

the inetitotion} fhe state allows parttime‘s:ndents their share. of government

1Aloans, and in scme csses, stipends, as a matter of oourse, provided,they carry

half the regular study load or maore. Young fulltine students are also apt to °
get some work- experience along with, dr in between: etudiea, when opportunity
arises; . Any amgunt‘of practioal experience could prove valuable whén the time

. . < ‘ -~ .
comes to find a more permanent footing‘in e somﬁwhat,sfgokening ;abour market.

i

It is believed that the external members of the regional boards will support
eipopen doors policy and thus make it easier to implement lifelong Iearning <

. Also in. the .university sector'more attention is’ gradually being focused on the .
. oppottunities inherent in recurrent educatidn. Both systems are aware that a

'prﬁne political goal of make higher e&ueation spreadable cannot be ignored in

e

the long rum. . . L s

THE INSTITUTIONS AND THE REGIONAL BOARDS . - ° ' ‘

C o AS indicated~atseady the regional boards will become important for decision-

- making in matters of higher education and research. The introduction of the

boards ‘and the mandate given to them serve .as an illustration of a more general
effort toward decentralisation. of decision—meking from the center to the regions

and to the inscitutions located there.

The boards are normally composed of nine members of whom five are elected to

represent the region and four (two staff or faculty and two students) represent

‘the institutions. At first there was considerable debate about the feasibility
of having the majority of representatives from outside the institutions. Critics .

who looked to the universities for a model, stressed the traditional autonomy

N

-
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of institutions of higher educationm, andﬁrecammended that a similar model

should be adepted in the regions‘ Some of -the teachers in regional colleges

- and large groups of studea:s supported this point of view, at some institutiens

a najority ef ‘students boycotted the hoards.. Some of the teachers and.
edninistrative staff at the district collegesm accustomed to having a board
of their own, felt that it was not advantage to share a ‘board with a
technical. eollege and a ted&her training college, and perhaps even with

other 1nstitutiene, It could take more resources than could be spared, they

felt, to "upgrade" sUeE instltutions to "academic" standardse “In the’
| meantime the regional study eenters’&auld 8 so the community and

vccationeily and cross~discip11nary philbsophy, and even the -resaurces

for research anﬁ development, might be at stake, it was felt. On their .
side quite a number of teacher training co_llege stfaff feared thet t:’h._e
profile their institution had 3cquifed could be disturbed Their role was
to trein teaehers, primarily for the primary schnal ine*a pedagogic
nilieu which should not divert its- attentien to a number of alternetige
objectives, , ' ’ . L “

: . . . . f R - " . . F}

—

THE MANDATE ‘OF THE REGIONAL BOARDS , T

v ) . v

Now the etmosphere has changed and thge® is a growiﬂg understanding of
the importance of having a coordigating- organ in the region to perform such

tasks as to

- \

- promote contact and cooﬁeration with potential students, .
the educational system at large, central and regianal

| -authorities working life, erganieations, and institdtions

inside and outside the Qx:egicms T \ .

~ examine the demand for higher education in the region

and to assign priorities to the various fields of study

- . o

- coordinate Study programs, research, the use of facilities

. and other resources o -

. give advice to the competent decision-making bodies
in matters.of localisation, objectives, principles,
framework and structure of the educational provision

of the region
~ F ) ~ A

< | | Y7
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) . - prtpare annnal and 1on§-tetu budge:s,fam.all the activities
o y uqdsr the reéaponeibility of the board on the basis of
‘ - budsethy input prieritias from each institution

‘. . ’ I

* ‘. . H o . .
¥ . . , - S

‘It is still toc':arly to form an opinion as to how successfully the regional
' bosrds will be able to phrfozn their challé!ging tasks. Two criteria for
SO ' succens are very inportant and may sometimes be in conflict with each other,
L - One is the fulfilment of the promise clthe resions that the regional system
e 2?"; of hisher educat;gn shall be a- resoufge

. \ .

’ for the region. In this context ‘

| “i . the research and planning and devlapmnnt expertise % the instituions must .
E o ;. play a vﬂislising or revitslising part. The’ reqnirenents of the Tegion and
it&'various districts and local commuhities- should be of great concern to the
insti:utions as well as to the bcard At the‘sane tina.it should be-
underiined that a schodi of higher education is scmethins more than a new step
forward in the proeess of regiénal dbvelopment. -1t has an integrity of. its .
own and # is .a link in & ‘chain of ins:itutians which share the responsibility

of higher’ education and research in a national context tool

' h i
The dinensiohs'of the tasks allotted to the regional college system make it
- ex:ra&eiy important that the board menbérs‘knuw their region and have’a

prﬁﬁét‘unders:an&ins of thé functions of higher education in society. At best
\

At

they can ccntribute to & cultural as well as to a full-fledged scondaic |

N | development of the region in questiom. The activities and skills develaped
:ﬁ?ough new resources shgg;? also have a dynsnic impact on the local problem-
solving process. -

EDUCAiION FOR WORK
The current labour market statistics reveal that‘t e ié a moderate rate of

undlploynant of university add'regional college gradustgs. This uhemploymentg
- however, is "balsnced" in the sense that both categories are vulnerable to

approximately the same extent and that they usually do get jobs but not always

_ commensurate with their training 4n some instances this 1is due to the facc
that the jobs are not nlways available where the candidates prefer to livs, or
- that jobs are not fcrchcoming in sufficient quantity in regions or districts

wvhere the cnndiéatce are educated. In their study offers the district colleges

try to adapt to a rcsionable extent to the long-term and intermediate-terq

-~ * a2 * ¢ e

‘ .
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demands of the labour market as far as they manage to foresee them. For ihsé&héﬁ,

4
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the. relevance of study programs to local community needs or to the needs of the |
- public and private sectors more generally may be obvious assets for candidates
seeking employment. Instances of stuch programs caul& be History with special
enphasis%on iocal history &Helfere and social work Community structure and
p;anning, Religion and ﬁg&’éh work, Combined stadies of business administratiom . ‘\(\
and shipping, or transportation, or.tourism, or agriculture, the fishing industry,
‘envirenmenta; science, pﬁall business management, cultural heritage: its function

in communities, and so forth.

s

The experience so far is that camdidates who are educated in a particular district~

or regidn are much more apt to stay there than students who have gone &lsewhere ,

for trainﬁgg and education. The institutions and the board members are no doubt

aware of th&s pheqpmenan and take it into consideration in their forward planning.
- - A means to cﬁpnteract regiondal imbalance could be to unite a concept of "a -

spreadable industtial enterprise' with a concept of "a epreadable educationanl

- organisation". In both ins ances it is fundamental that a development towards |

a diffusion of resources d es not go further than it cvompatible with acceptable ‘

quality standards. The ideX is not to offer the' districts and local communities

enterprises and study centers which are inferior tz{their counterparts in the . 4

central locations. Such a policy would only cement regional and intra—regiona%h

o * \
imbalances.

“

6§\Téﬂ

/ Thor Einar Hanisch

Director

Regional Colleges .

Ministry of Education '
° o Norway
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. INTERNATIONAL DEVELOPHENT o¥ POST-SECONDARY $HORT-CYCLE
.t . INSTITUTIONS _ | :

. o . THE AUSTRALIAN SITUATION

-

Resgpnsibili%iée for Eduoation

e Under the federal system of governmat in Austrglia, each of the

e six States is responsible for providing educaxloﬁ services for
its own resident8. The Australian Government .is responsible \
for education in the Australian Capital Territory and the Northern
. Territory (which has recently attained s largé\meaeure of self— ’
- government) and a few small external terrltoriegx\ .
The Australlan Constitu ion, -however, empowers the! Australian
. Government to make grants to the States for special purposes
" agd to place conditions on such grants. This power has been used

-« .  increagingly in recent years to provide financial,K assistance to )
the Stytes specifically for educational purpeges. Most of these
granty are made under the programs of eduoaoiooboommlseions which
advise: the Australian Gqvernment on the funds to be granted to
the States for the major sectors of education. '

At post-seoondary level the Tertiary Education Commission 1nqu1ries
into and advises the Australian Government on the need for
financial assistance for universities, colleges of advanced
. education and technical and further aducation institutions. The )

+

Commission is required to consult State authorities responsible
Tor matters relating to these different post-secondary sectors.
Universities and colleges of advanced education are very largely
unded by the Australian Government., Funding of technical and ‘
"urther education institutions is gshared, with the major contribution
mede by the States. Local funding is not 'a feature of Augtralian -~
education, and the staff of post-secondary 1nstitutions are not
+usually considered to be direotly reeponsible to the local' community
in which they teach. .

1]

Communlty Colleges _ ‘ _“‘

- Although some oolleges of advanced education are multi-purpose
o institutions and claim) to encompass some of the roles performed
~ ) by community colleges in other countries, the few existing
community colleges in Australia are most akin to technical and
further educgtion institufions. It must be exphasised, however,
that the development of the idea of“the community college is still
at ‘an arly stage in Australia, and it ’is more appropriate to refer
to developments in particular States or Territories rather than
seek an overall pattern of Auetrallan development. :

-
»

The Darwin Community College opened in 1974, Darwin is the only

city in the Northern‘TerritOry but it was considered that in view -

of the small population the separate development of a. university,

c¢ollege of advanced. education and technical -and further education
_college could not be justified. The College was consequently ‘ ///
established as a multi-level and multi-purpose institution, It ///
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offers trade tréining gtudies at certificate, dlploma and degree
level, dand adult education courses,.

An interesting feature in the Australlan context is that
through tutorial work and other forms of assistance provided

: b§ the college studerits can study for degrees from the University

Queenslané ; ‘

Alsc in 1974, ‘the Australian Committee on Technical and Further
Education spggested that there:would be advaniages in developing
commumni ty college type institutions for areas outsxde the :
metropolitan centres. In 1975 the Committee recommended that

limited experimental development should take the vlace of comprenensive

colleges embracing policies such as cammunlty 1nvolvement
‘respongiveness to communtiy needs, open-door admission, provision
of counselling services, feixibility of .attendance patterns,

~diversity and comprehensive of educational programs and close

relationships with manpower and employment agencies,-

-

Subgequently the State of: Vlcﬁorla began to pian for pilot fegional

community colleges in two provincial entres. South AustraliZ~has
renamed several of "its .régional further education colleges as
community colleges in recognition of its intention to' develop

them further in this direction. Progosals or' plans have also been
developed for comminity colleges in New South Wales, Queensland,
Tasmania and Western Augtralia.

In re;&tion to these, developments it is often stated that Australian -

community collmges should not be slavish copies of. overseas
institutions but well-suited to the Australian national context
-and e speciffc requirements of their localities. Proposals
and plans have usually been preceded by detailed investigation

. of the needs of the areas in which new developments are being

congidered, . Thus while there has been great interest in Australla
in fecent years in the possibilities for community colleges)
‘myShrooming of colleges has not occupred. In the meantime it is
/pften pointed out that the many technical and further education

//instztutlons that already exist are currently able to offer some

community college type programs and facilities.

\

Lifelong lLearning

The idea of lifelong learnlng has become an important struct 1.
concept in the planning of Australian post-secondary education.
The former Technlcal and Further Education Commission reported _
in 1976:.

"There is a growing awareness of recurrent education and the concert
that opportunities for lifelong learning should be generally
available. It is expected that as the lifelong Tlearning concept
gains wider acceptance, the importance afforded initial education
as a once-in-a-lifetiMe opportumity will decline,

The proportion of student of matyre age is increasing in all |
gsectors of post-secondary eduo&fion Universities and colleges

of advanced education have made a limited number of plsaces
avalilable for mature studenta whose secondary school results would
not have met the Hrmal entry requirements of tertiary education,

experience that maturity is an
advanced studies.

and the success of these studen?; would seem to confirm international

portant asset in unde¥taking

I
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It is the technical and further education sector, however, that
"is most open to mature age students, comprising networks of
opportunities for formal vocational education and educative
> experiences in leisure type activites.. While there is now a
+ reducing rate of expansion for vost-secondary education overall,
the Australian and State Governments are providing for the
v | -«highest rate of growth in technical and further education. One
effect’ of this selective development should be to boost recurrent
opportunities. available to adults. This special fevelopment
should encompass community colleges and technical and further
education colleges  which perform community college type functions.

~

Communmity - Based Education

Australian educational institutions, at all 1evels,~are making
increased uge of community resourcesas‘components in, or complementary
{Lgto, their educational programs. At secondary school level work
experience is becomlng common as a means to ease the transition
from school to work. ' At post-secondary level work experience has
long been a .comporiernt of many courses of study, in apnrentlceshlp
training, for example, and in sandwich courses where periods in
college alternate w1th periods in selected situatioms within the
workforce. L ‘
- ™
A1l post-secondary institutions in Australia are expected to be
-responsive to-community needs, and cclleges of advanced education
and "technical and further education colleges have emphasised this
. as an lmportant objective. TCTommunity. influence is exerted on .
: instidutions in different ways. Members of the general community
occupy places on the governing councils of universities and colleges
of advanced education and all co-ordinating authorities. Some
States have regional advisory councils for technical and furiher
education. Community colleges and technical and further education
colleges are the most likely of all post-secondary institutions to
be identified with a local community, but some serve a more widely
dispersed ellentele through distance education.

Non-formal adult‘education is highly developed in Australia.
Sometimes it makes use of personnel and facilities from the formal
post-secondary system but it is very diverse and not centred on
post-secondary institutions. A complicating factor is that
voluntary programs are sometimes supported by public funds, but
adult education is usually expected to be self-supporting from the
collection of fees. In recent years there has been significant
development of learning exchanges and g€ucational ventures within
community develorment schemes and these have often been supporied
by community colleges and technical and further education colleges
and agencies. R

Educa@iog for Work : +

Most of the,theocretical aspects in vocational preparation lie within
the education system, and while there has been a tradition of

a on-the-job or in-plant training in industry, commerce and government,
there has of late been an increasing shift of responsibility for
practical instruction towards the education system,

Now, coinciding with rapid changes in the world of wcrk, and
unaccustomed high levels of unemployment, the sub ject of education
for work is presently undergoing a fundamental re-examination. This
i{g true of education for work at both secondary and post-secondary

Q levels. ; (o
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A major national studyy the (Williams) Committee of Inquiry into
Education and Training is expected to be reported late in 1978.

Vocational education is a major objective of colleges of advanced
education and of technical and further education. Colleges in
both sectors maintain close familiarity with the world of work.
Overall labour market requirements are taken into account in
planning post-secondary education, and developments within certain
vocational education areas are carefully control®ed at the present
time. It would not be true to say, however, that the system is
tightly controlled to respond qulckly to predlctlons of manpower
needs.

Distance kducgation

One of the reasons that some technical and further educatlon and
community colleges are not exclusively local community institutions
is that they are involved in distance education. - Some colleges
produce their own courses while others act as agents for other
institutions. The Darwin Community College is an example of =
college ‘which does both and is thus able.to augment its own prograh
of studies and offer access to post-s#condary education to a small

- population scattered over a vast expanse of territory.

One of the MOSt highly developed examples of distance education in
Australia is the Victorian TAFE Off-Campus Study Network which offers
179‘sub3ecés through fifteen regional centres. Many universities and
colleges of advanced education are also much involved in providing
off—campdé studies. Some have set up local study centres and -~
these have on occasion taken on additional community pollege type
activities such as adult education, educational counselllng and
providing a core for community development.

\

while schoal attendance to the age of 14-16 has been compulsory

in Australia since the nineteenth century,there has been increasing
recognition in recent years that numbers of adults have not ajtained
a level of literacy sufficient for the purposes of dally llVl?g

and working in an industrisl society.

There has heen a growing response to this'problem by governments
and administrators of the formal education system, but the nature
of the problem (involving the faifure of people to profit from
formal education) has meant that less formal means have been used
in attempts to find solwtions. In nost States volunteer tutor
schemes have been instituted with guidance and assistance provided
by education systems, normally the technical and further educuation
systems. There have also been classes established in literacy
which dre directly provided by technical and further education
institutions and, in some States, by evening colleges ussocciated
with secondary schools.

Literacy and numeracy training is also an important element in
programs to assist young unemployed people. Such programs have
been funded by the Australian Government and provided by State
technical and further education institutions. :

G2
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Conclusion

The precedlng sections give some indication of the kinds of
‘education in which the ®sommunity colleges that are now emerging in
Australia are likely to be involved. For some years to come the
development of community colleges is likely to be in an experimental
phase. At the same time it is clear that community college type
functions are being increa31ngly performed by other institutions
especially techhical and further education colleges, and to a lesser
extent by colleges of advanced education. A number of universities
also have large programs of extension studies, particulardy in the
area of non-credit adult education.

The Committee of Inguiry dnto Educaﬁon and Training has been
required to review possible developmeénts in (largely post- -secondary) °
education and training up to “the year 2000, and its report,due

late in 1978,is likely to be an important source of information and
of advice to the Government on communlty college type education in
‘Australia. S . o

“a

E. N. Jones
Commonwealth Department
. , of Education
. "\ Canberra, Australia
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Maxwell C. King

EDUCATION FOR WORK

Many inpertant historians, politicians, , as well as persons
*:_ . .‘, . B . . . )
in other fields, have written about the significance of work to the building of
‘ . ) . . ' - ! .

individual character, to the development of the nation's resources, to naticnal

survival, and fo the fulfiliment'nf self. In eVery American-genéra;ion;amoraliéts“

“have criticized young people, and sometimes others, for lack of devotion to work. .-

] Qay of 1ife. 1In his autobicgraphy, Benfamin'Fféﬁﬁlin~recommended hard work,

ant

S especxclly—the dppearance of be1ngpa hard worker, as a way to success.

| Work is one of the fundamental human catg;orzes. Man- is the animal that
fashioned tools and built a'world.L Man is ;hus the only animal that lxyes in
two worlds,_the natural §n§ éﬁéred with-all other inﬁabitaﬁts of thé planet, and
that ofper nature -- or Qorld -- that maﬁ has made by ﬁimself.‘
There was' a time in cur‘society‘when yQung pecple‘ieafned to work at a
particular jcb or occupation py'simply‘doing the work until it yas‘mas;ered -
/oT moving on to samething else if met‘with failure;'.Not so today. The technical

1.

‘evolutlon has demanded formallzed tralnxgg ' Thus we come to the 1mportance of
ﬁEducagxon.For.Wnrk.“‘ | '
~Vocati§nal Education -- t;aining for the world of work fhat does not require

a bachelor's degree -- has long been consxdered the séepchxld of Amerxcan edgcatio
The stepchxlé has emerged durlng the past few years to become a subject of in-

. creasing public concern. A recent study by the quartment of %abor indicates
thét by 1980 about 80 percent of all jobs will require less théﬁla bachelor's
degree but very few will -be svailable to the unskilled. It is estimated that
approximately 70 percent of the students now in school will not graduate from

college. Without some kind of vocational training, many of these young people

. will be unable to find work.

~e2- US o0
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Even a college degree has offered no assurance of a job in the 1970's
and, according to numerous forecasts, job prospects will remain dim in several

professions for years to come. ProfesSional journals and the popular press

" have told of ovércrowding in mang fields and of largé numbers of new graduates

being left unémp;ayed; Even hoiders ofadvancmddeéreés are not immune from

these conditions. The Ph.D. is no longer ; meal tickeﬁ, especially in teaching
aﬁd‘engineering, twé of the professions hardest hit by}changes in the job market. °_
These changes were wrought by such diverse factors as umcertainty in‘the national

economy, a slippage in the rate of population growth, and a laﬁge outpouring of

graduates in the decade of the 1960's.

 Despite the current opportunities for vocationally educated students, there
&

remains some prejudice in‘ﬁanquﬁarters against such training. The first annual
report of the National Advisory Council on Vocational Education in 1968 stated:

. . ,
"At the very heart of our prgblem is a national attitude that says vocational

 education is ,for somebody else's children . . . We (Americans) have promatéd the

{ b .
idea that the only, good education is an education capped by four years of college.

This idea . . . is snobbish, undemocratic, and a revelation of why schools fail

so many students." ‘ . )

Dr‘;Bruno Battelheim, professor of psychiatry at the University of California,

¢

“

 told & congressional subcommittee in 1969 "In my opinion, there are today far too

many students in the cclleées who have no business there . . . Many would be better

off in a high-level program of vocational education which is closely linked to a

\

(ork program."

- The stigma of vocational education has fuded tremendously as student dis-

illusionment with college education has increased. The scarcity of jobs for
graduates, especially those in the liberal arts, is encouraging many young pcople

v
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" in this country. Thé_dramatic rise in youth un

. o
this nation's past neglect of occupational education. -

~ 64 -

to forego four years of college for vocational training after they finish high

school, Such a trend is alreédy,agparent.

Thus vocational and technical education have recently assumed a new importance-

A

loyment ahd underemp1byment, the

~shortage of badly needed personnel in ﬁany technigal, semiprofessional, and

skilled occupations, the retraining and continuing ¢ducation.needs of workers
displaced by automation, and the rising demand for new educational opportunities

both at the secondary and postsecondary levels have foiced a re-examination of

..
Technological change }{as, rather suddenly,i thrown up a’\dramatic Challenge

to the nation's political, economic, social, and educational institutions.

Though the full scope to this challenge may not be comprehended for years to

H

come, its dimensions are now clear eﬁgugh to call for a massive response on the

 part of American education. All levels of education, and‘particuléziy post-

'secondary education, must quickly move 'to assume greater responsibility for.

preparing men and women for entry into the changed and changing world of tech-

" nological work.

The one aspect of American education that has moved rapidiy to meet this

challenge head-on is the nation's junior and community/colleges. Career education

) N

has become one of their most important educational services to the communities

™

they serve.

CAREER EDUCATION IN CONCEPT

There are nearly as many definitions of career education as there are

definers of it. Most definitions are descriptions of the applications rather

than the concepts themselves. The following are among the key concepts of career

\ | , | .

education:
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1. Preparation for successful working careers shall be a key objective

of 311_', edgcation.‘ o

2. Every teacher in every course that has career relevance will emphasize
the contribution that subject matter can make to a sucfessful cayreer.
3. "Hands*SE" 6ccupaticnaliy oriented experiences will be utilized as a

method of teaching and motivating the learnihg of abstract academic

"

" content.

4. Preparation for careers will encompass the mutual importance of work

-

attitudes, human relations Skills, orientation to the nature of the f
- workaday world,- exposure to alternmative cafeér chéices, and the acquisi-
"‘& ( tion of actual job skills.j ‘ » | | A o b
A 5. Learning will not be_rese;ved for the classroom but learping environments

for career education will also be identified in the home, the community,
- ] .
' and employing establishments.

6. Seginning in early childhood énp continuing through the regular school

years, éllowing the flexibility for a youth to leave for expefienceﬂand

e’ 4
4 return to school for further education, including opportunity for upgrading

-

and cantinued_jefurbishing for adult workers and including productive use

of leisure time and the retirement years, career education will seek to

*

extend its time horizons without beginning and without end.

LY
. .

7. Career education is a basic and pervasive approach to all edutation, but

~ L4

it in no way ccnflicfs with other Iegitimate education objectives such as
3 citizenship, culture, family responsibiiity; and basic education.
From these concepts it should be apparent that career education is not to
be conceived as a tiﬁg.segment of educationvsuch as elementary, secondary, or

: /
postsecondary education, or as a separate subject matter such as vocational

v -
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education or academic education. Yet it encompasses all of these and more,
It is a basic part to all education. It provides a specific objective ~-

successful career performance -- which is practicable, achievable, and measure-

able and not exclusive of other legitimate objectives. It treats all honest and

’

p?oduc£iﬁe human¥activity as honorable ahd Iegitimatéé preparation for jt. It
rgquifes identifica{ion of those attributes which make for lifetime career:
success, whether as employee or employer, laborer or professional. Ittinvolves
‘éhalysis of the entire educatibnal process to design appropriate timing and ways
< ~ in which the‘identified.attribuﬁes can be furthered. It‘dgnies to the school‘any
ménopoly as a-leé}ning environment, yet giyes the sCHSol a key role in identifying

-

and coordinating all learning environments which can further the career goal.

3 ] s

Career education at present is best described as a concept in search of

-a definition, and there are many candidates for official designation. We prefer

. @
& . “

.the foilowin§ definition thch séemg to be in no éeriéus confiic; withld%velaping
‘usagefk,Caieer edﬁcatiqn is the total effort of public edugation and the cemﬁun;tf
LR : aimed‘aﬁ hEIping‘aJI individuals to become familiar with the values of a work-
oriented society, to integrate these values iﬂto their perSonal Qalue systems;

3 | and to implement these'va}ues in Fheir lives in such a way that work becomes

. possible, meaningful, -and satisfying to each individual.

¢y




Meaning of Cooperative Education . - - _ _ J

. o - - 67 -

.

‘Cooperative Education 'is a plan which allows students to gain work experi-
ence directly related to their academic major. This plan integrates classroom
. . . B ' ' - .
study with employment, and is based on the principle that learning does.not

confine itself to academic achievement but is equally dependent upon practical

experience. : - , . : ' .

.
-

Advantages of Cooperative Education

.

Nhile.g%e operation of Codperative Edgég%icn Programs may vary frogm school

-

to school, the objectives and advantages are‘ﬁenefaliy\quite similar for students,

: s T / T "
employers, and the learning institutions themselves. - : : “

Advantages to Students

Gives reality to learnlqg Students find thart é%'ﬁ

1.
. J: “’,ﬁ-‘ - ?" , i
greater meaning thrcugh coordznatlng,upfi expérlence wzth classroam
‘ 4 f‘(' :ﬁ* _ R
xnstructxcnr H\«”ap L ‘ ‘
. ’\r" i( v : «

*

2. Increases educatxonal m&m}ﬂatlon The integration of work and study
, RIS :
y : i A

increases stu nt4ms¥1vatxon because it engenders a strong desire to
. ) ‘ . ‘ \‘ '
‘ learn. e

. o + * b - . -

3. Develops gréater human understanding. Stadents develop greater under-

P

. . y/' ¥ N , ‘_
stapding of other people and greater human relations skills by utilizing
R a

the job skills-oriented, work-aday community as a laboratory for learning.

", ) -~

4. Accelerates maturation. Students discover that cooperative work experi-

. ) ’ ‘ f/ ( ’
o, ence in :Z;Kexisting zeal world of wo¥k provides them with opportunities
. | | X 5 :
. to broaden their outlook and shape their behavior patterns to meet the

demands of the working world.

=

COOPERATIVE EDUCATION o | b
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Advantages ‘to Employers
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5. Provides orientation to the world af work. Students have an exceﬁi:iiféﬂf:>
opportunxty to test the1r interests and abilities in connection with — .

*

real jobs and gain a new Understanding of, and a healthy attitude

. toward, the real worId of work . v
6. Provides financial aid. Nhlle this is not its primary purpose, Cooper-
- : ) | . Q
‘ative Education does provide students with regglar income—producing
. . . f

jobs to pa} part of tﬁéirscollege expensés and makes higher education

possible and attractive to many qualified young people who could not. ‘
“ .
otherwise afford to g0 to college. -

. 4
7. Provides useful emplayment contacts. The Cooperative Program gives the

student contacts which are usefiil in later occupétional placement. For

s many students it provides a head start .in salary and posztlon in after-
~ w .

o~

graduation emp}byment

b £

8. Provides sEeciaIized facilities. 1In fﬁe working community, specialized

1

facilities and equzpment are avaxlable to the student that are sometimes

1

S not present at the College

e

S. Provides greater career satisfaction. "Whilg -still iﬁ~e014ege;ﬁstudenﬁsg
. - . - . o T P
may insure greater career satisfaction by sampling fields before making
N ;

a conmmitmerit,

.

1. Provides a good source of labor supply. The'Caoperative Program helps

A

the émployer maintain an infusion'of new talent inta :he‘organization
at the entry job levels. He also has an~opportunity to identify and
select students with the particuléx\ibilities and talents that he is

®
seeking. s
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2. Facilities recruitment and retention. The Cooperative Program provides

the employer with an excellent recruiting tool. He can use the system

- (3

to tailor the cooperative job assignments so that the students can

better appraise-the long-range potential for after-graduation employment.

-

+

‘ . - . ) L
In addition, the employer can use his own Supervisory personnel te screen
. :
- - those '""Co-op Trainees" with the most, potential for permanent employment

. consideration: - ' \\

v " 3. Permits better utilization of personnel. The employer can use "Co-op

Trainees"” to fill assignments which fall between those too difficult

for the high school graduate and those which nérmally.do not require the
abilities and talents of professionals. This means the employer can more
effectively use highly-paid personnel for more specialized work.

J ‘ v
)
4. The empleyér becomes a contributor to the educational process. Industry

becomes a partner in the total educational .program.

Advantages to Educational Institutions p

1. Encourages greater. community support. A college operating on the Co-

operative Program has.an opportunity to expand its service to the com-

munity and thus merit to an even greater extent the moral and financial

[N N L " . 3
support of the commynity.

.

2. Pravféég Eégéfizs%to'thé;téacﬁiﬁgtfaéuity.“Asnew‘work programs are
: - _ . e
planned and developed and as students alternate between classroom periods
and‘work periods, faculty teaching members are in an advantagequs pos;tion
to maintain a closer relationship with business, industry, and the pro-
fessions. In addftion, teéchiné effecctiveness is usually enhanced because
faculty members are kept up to date on the latest developments in their
field‘hy the students who are frequently exposed to the frontiers of
~
i

)
<~ .
% .

e
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knowledge in their cooperative assignments. Although the Cooperative

Program puts more pressure on the teachi"yfaculty to keép-fheir lecture
. . R

material up to date, most of them find ggeching in a cooperative institu-

tion stimulating anq challenging.

3. Permits more effective use of plant facilities. Since half the student

body is at work while the other half is attending classes, there is more

efficient utilization of plant facilities because- the institution can

accommodate nearly twice the enrollment with the same given amount of
2
classroom and laboratory space.

4. Eases the problem of placing graduates. Students graduate with the

equivalent of six months of work experience related toltheir major field

of study. Increasingly; employers are looking to hire new personnel with
i

relevant practical experience.

5. Makes available facilities and equipment. Students are frequently afforded

an opportunity to use industrial laboratory equipment and facilities the
College can not financially affprd to provide.. ‘ 3

Objectives of Cooperative Education

*

The Céllege maintains that ceftain conditions must be met in ord%r to achieve
the primary ob}ective of the Cooperative Education Program: that of integrating
classroom theory and practical exﬁerf&nce to achieve a more meaningful educational
experience. The foremost of these conditions is that educational and t?aining

. !
values must be the paramount consideration in the placement of students, and must

take precedence over such things as earnings, convenience of location, working
\ v . -

conditions, and personal preferences., Employers must clearly understand the educa-
AN

tional purpose of the plan and, while deriving direct advantages from participation

in the plan, they should not exploit students by sacrificing educationdl purposes

~,
¢ d

X | %
) s

‘&E"\
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to immediate employment needs. On the other hand, stude%ts must meet all employ-

3
-

ment requirements and should not expect special privileges. Cooperative training G

assignments are closely supérvised arid evaluated.by college personnel to insure
- | - ' - | Lfﬁ' -
high standards of academic c.;sxce‘nence.
.—//'/

| . - Maxwell C, King

& President ‘

) Brevard -Community College . R
Cocoa, Florida ‘

~3

2 N




. L | | P. L. Malhotra
EDUCATION IN INSYA: A BRIEF REPORT - | | C

13

Thg,question af educatien in India, iike the mid-sunmer heat 1is a i
ptickly one. If it receives an airing each summer, it is only to introduce
new polieies and provisions and alter old omes. If it is equally quickly ~

dropped at the end of the season, only to be racked up again next sun-nr, it

is because the crux of the ennormous prohlen usually escages the backing of

- a political will to implement.

?hiﬁ\i;igens largely due to the fact that modern Indian educational

] v : . ,
thought is™the product of two opposing forces. On the one hand, the administrative,

commercial and elitisc.requ;remente‘of-the Brieieh ggi and on the ether, the
renascent idealism of Indian NaeiOnal Movement . The inflﬁence of the R __1
prqved to be strfnser and the present structure is largely its legacy which has
given unp:ecedented linear expansion‘cﬁ the traditional colonial system. It
certainly bears out what Bertrand Rueseﬁ%ssig, "There is an‘%mperialiﬁm of
culture which is harder to‘bvereome-than the imperialism of pewef."
This is not to suggest that the ills of the Indian educational system
have not been scrutinized. In fact, in the 31 feats, since Inéia 8 independence,
. : . the question of educational reforms has been bandied back and forth at the
bureaucratic leVel without much implementation. As ope of the most crucial of
India's problems, education has so\far barely tpeched the peOple (socially and
econogiéﬁtffjbackwigé section), who eeed it mos%; where it has eade impact
thglg;edbeeﬁ has only succeeded in producing moée eﬁucated uneducated, - who
‘ba‘ely possess any employable skills and are?haréi§’equipped to face the social

and economic situations of a modern Indian society.

t

.
w .
i




- 73 ~

The facts are somewhat staggering. The formal education in India covers

_abaut 7 lakh institutions (120 Universities, 4,500 colleges, QO 000 secondary

schools, 600,000 elementary schqé;s), 3.5 million teachers, over 100 million students

and invéTves an expenditure of Rs, 25;000 million (about $3% biflion), which is
. ‘

next only to thsj on defense. Yet, owing tq population increase, and wrong priorities

in education, the number of illiterates has risen from 247 million in 1951 to over

340 million by 1978. Besides, the benefits of such huge investment in. education

have gone to richiand relatively weéll-to-do classes who form the top 25% of the

13
~

income groups. -
Past expefience indicates that at the planning.policy level, great stress

is laid on universal mass education, education for women, 1ife-long education but

at the .point of implémentation. highest(achievements are in the f}el&.of secondary

and college education. In fact, there is aiways much talk about the restructuring

of our educational set-up but little has been done to translate it into action.

P -

Instead, with each passing day, gven the greatest experiment and innovation embodied
in Tagore's 'Shantl Niketan" and Gandhi's and Zakir Hussain's 'Jamia Millia Islamia’

have come to resemble more and more the inherited imperial pattern.of pre-

-

independence India and to suffer from its worst effect.

Wwhy has it been so? Primarilﬁﬂ‘because our educational planners are
. - o

bureaucrats andfmajoricy of faculty members have develop?d a vested interest in
perpetuating tﬁe prevalent system of education as they are its main beneficiaries.

'y
Otherwise, how can it be explained that. those who talk of change and have been in
. -
position powers all thesa years, have accomplis@gd so little to make education

an instrument of change as to enable to improve the lot of soctally andusconomically

. :
backward people. If there had been a linear expansion of the '"colonial system'", there

has been an equal degree of linear expansion in the class of those who merely talﬁ

L
s

laudAfcr_change, write reports and develop cold feet at the time of implementation.

y

‘6
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However, the most ipportant and ambLtious scheme lauched sc far in the
‘countty is the recent National Adult Educfticn Programne with emphasis on functiunal ’
litcracy, acquisitionucf literacy skills relevent to the enviromment and iearner's
needs, flexible resardins duration, time, lccatim, instructional arrangemmts,
diversified in regard to curriculum. teAchins and learning materials and mcthcds.
‘.N ‘ ; These progrannes of - auldt education and Iiteracy wculd be followed up by effectivc
arrangements for. continuing education. which wauld include 1ibrary services. group
discussions and other forms of crganised lcaruins and community action. The tsrget

N

for adult literacy is to educatc 100 million peolc in the age gtoup of 15~35 over

<

the next five years. Perhaps fcr the first time pﬁiogities are set right. f

: There are certain othcr educational institutions 1ikc Gujrat Vidyapeeth,

gggjg Vidyap eeth Luk Bharati Jamia Millia Islamia and Visua Bhs;ati who havc #

been involved with some measurc of success, in imparting ccmmunity based cducation

‘and education for work. Guirat Vidyapceth.deserves special mention. This 1

institution reflects Gandhian thoughts in Education and prepared workers ‘for rural
y o _ ,
work.
In order QQ meet the eddcational &n& economic needs of rural India the

Government alsoJeStabliShcd a number of rural institutionms. 'These institutious

were required to ﬁave programmes suiting the occupational needs of the rural studentm
»

with emphasis on the application of knowledge gained in the classrooms to actual

Cw

> \
l1ife situation. | Unfortunately, this movement has not been a success. But thete
1 P

- 18 need to devel%p innovative institutions with strong rural bias.. .
Many Universities conduct corrcSpondcnce courses but all these coursges are
in the traditionsl areas and/lay stress on undergraduate or postgraduate degrees.

There is very little &iversification,‘hardly any strcss\on practical cnd

*

work-oriented education.. - . BRI

+f
-



 education which combines the world of leafhing and the world of work.
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In Indis, there is no single comprehensive institution which may be

o _ ¢
called prototype of a Community Colleges as it is known in the United States.

- An important expexinent aimed towards this objectives was atar&ed in Delhi v

University in 1972 with the openins of :be Collegewcf VOcational Studies. This

-

marked a smail\besinning of-a.g:eat change, waking post secondary education more
meaningful and wcrk;orien:ed.
The objective is to bridge the gap between the static university education

<

and the changing social environment, to sﬁccessfully interweavé‘general'and ﬁork—
oriented educatiﬂn, to diversify education withla view to provide noe only knowledge
but also some skill which may lead to gainful emploympnt in middlﬁ—level eccupations,
to relate class room experience wdth practical work~experience, to involve trained -
professignals‘;n various topics who would also help prepare and design courses end
provide instruction and training. By this iay it will be pOSSibie then to %elease

- ¢
education frém the stranglehold of the tradition ridden system. \
" The main and the long term objective of the Institution is to carry the
message in India through implementaticn of new educational plans and encourage
and §evelog short-cyele education, non-formal education, life-long educatieﬁwand ;

¢

In the next feﬁ'years the college plans to.consolidate the study on
diversified, non-traditionsl and vocgtional subjects. The modality of.the study.
can bewﬁreated.in.two ways: either blend them with general subjects or by -
introducing short term'parallel vocatienal coﬁrses along with general stream of
subjects.

Théa main emphasis of development will be in areas like (a) Tourism,

(b) Book-Publishing, (c) Communications, (d) Office Management, (e) Television

':eehnolasy, (f) Polymer Technology, (g) Instrument Technelogy, etc., In other

words, subjects both laboratory and non-laboratory based, skill based and

‘ workshop based will be taken\up. The courses can be full-time or part-time,

. ' l - : .. . | - ?8 [
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it may fetch a degree or diploma or a certificate. It is envisaged that the colleée
will function 12 to 16 hours a day, offering vsried pregramnes of varied duration.
The enrolment will be as hish ae 10, 000 to 15 OGO The institution will also

}provide service facilities to students af other inatituttons who would be wanting

\

to do part~time studies in certain vocational courses.

)

Another impsrtant activity, of the institutﬁon over

i
I T
\

the years will be to

. :
train teachers for vocational subjects for schools at thetlﬂ + 2 stage. It will slso

attempt to develop resource centre for teaching and trainikg in vocational courses.
| All these plans, perhaps indicate that the work init%eted at the College is

a modest effort, however tentative, to translate iuto acti n proposals for
eéucationsl reforms that have been talked about in our country for years.
This inatitution will need to feel its way ferward and may have ta revise its
programmes as it goe¢s along., This need not worry anybody. What matters is the
evolution of a'really'useful set of courses of studies that is csth educationally |
relevant and socially mesningful By now already seventeen universities in the
country are offering ahor% term vocational and work~oriented subjects.

Speaking generally the most notewsrthy acccmplishment _Epcommunity

N based system of post secondary’educatisn is that it serves the community, its open é

door policy complements the popu;ist aspirstions‘with the concept pf life iong
learning and what is more it is democratic in out look and perspective.
| It is gratifying to note that the organizers of this conference have
deeided :s aet up a network for the exchange of information on programmes of_
lifeflang education, education for work, ane other themes, common to the'community
hased ;eacatibn~al;“8yer the world. Thekééveloping countries, in particular,
will need to share expet;ences and ideas among themselves as well as with the advancgd

e

countrigs. it is, therefore, natural that a‘new‘network like a World Community éﬁ-

S e
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Collngc or Internstienal Council of Coununity Educatian or International
. Council of Ca-nunity Colleges be forued in order to lead a vorld—wide movenent

- iné render.pogt secdndary education wmore relevxnt_to,the needs of all cquntries.

£

. . P. L. Malhotra
. Principal
S ‘College of Vocatiomnal Studies
. University of Delhi, India

5 . \

-

I 4

S0




‘l‘s ]
Antonio Mauri N

POST SECONDARY ,SHORT-CYCLE EDUCATION IN VENEZUELA

I feel very fortwmate in bem.g able to représent the Ministry of
Education of Venezuela regarding the international development of post-
secc;ndary slfnrt-cylé institutions, sponsored by the Untied States Goverrment,
cormmity colleges presidents, and attended by represénﬁatiws fram various
countries sharing problem§ and expenencesm the field of education wx.thm .
Junior and comumity colleges here and abroad,

Venezuela is a Federal Repubhc consisting of twenty states, the Federal .
Distnct two Territories, and 72 1slands (federal dependmc:.es) in the
Caribb&'m._'l'.'he country lies o the northern coast of South America, between
latitudes. 0°38' and 12°13,N and longitudes 59974 and 73°25'W, Its area covers

533,857 sq. m. (sixth largest country in South America) and,it has a 1,750 m.

coastline.

5.
v

A}

The population is 12,361,090 (1976). Grows at a rate of 28.9 per thousand
per year (1974). Labor force, 3,355,126 (April, 1974). The Capital: Caracas,
;:*ith a population of 2,497,743 (1976). Vital Statistics: Birth rate, 36.2 per

thou. (1976): death rate, 6.2 per thou. (1976): infant mortality, 43,3 per thou,
(1976) Education: 3,223,732 students, of which 224,600 in pre-school instituticns
2,08,413 in primary; 669,138 in secondary school (1976). Institutes of higher
learning, 46, centers for adult education, 1,364 (1976)

f
/

E:phas:.s onl\ Education: About 20% of the 1977 Federal budget - or around
$1. 6 billicn is devoted to publ:.c education. With over half of the country's
. population under 19 years of age, it is natural that much of this figure be
alloted to primary and Secmdary education.

-78- o]
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. At the end of 1976, the Govennient estimated that 3 2 million students -or
about me-quarter of the entire population -were enrolled in programs ranging
from pre«schaol to un:wersxty levels marly all of these in the puhhc sector.

Pre-school chlldren receiving regular classes now mmber some 300 000

Sup radlca}.ly from the 16, 000 reglstered in 1958 Over two million students are
enrolled in prmary schocls and 818,000 in secondary mstlm_tims. Venezuela‘
fifteen universities and thi¥ty-two post-secandary schools handled over 308,000
students in 1976. (All but five of tlm;e"natim.f's mive;‘sitieé are ’s‘tate
-‘insti'.tutims.) Total student popnﬂatic;u fc;r the 1975-76 school y‘ear was uwp 7.8%
over the previous year In addition, 263,000 persons took adult educatim courses
and 125,000 _individuais étudied spécializéd courses in a range of. areas, including
carpentry, mechanics, metalwm'king plunbing electrical inétanstimmd other
skills. The latter group was trained wnder the auspices of rhe National 'I‘raming

Institute (INCE), @mﬁ@mne(:ts and adults with “on-the-job -
expepience in government-owned schools in private industry. The Goverrment

' ,.,,«—tms gi\m'm"the unprecedented task of training tens of thousands of skiiled
workers and technic{ans who will be requiered as the Goverrment's myriad projects
in“light and heavy industry, agnmlture, transportatim and public mgks take
shape between now and 1980.

Of the many facts encoauntered on an international level of education in
post-secondary short-cycle institutions, this report will focus on the ewolution
cf these types of programs which have been éstaglished in Venezuela dm-mg
the last fifteen years, ' ‘ |
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The fol]gwmg data mdicate the nimber and type of echmat:.onal sﬁsutuums

.

5t present ﬁmdtmmg chmughout Vmezuela e T . mf .
A 'Ihmty-cwc Jxmmr Colleges of which e;,ght are private i:;stlt.utlms

- . s . . “\‘,_

»and fcm'teen étre gavenment subsid:,éed | o _,f;"-.\

. . . L * . ' . R % ‘,
" ) . f‘, :‘“

' 'the stﬂdent bequnes a t:ecnxco supenor (higher grada { 1échm.cm)

“ . C. Three mstitutos lhivec.'sn_tanos Polltecmccs (Polyt
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>
.

. S).X mstzmtos,é&merslmzi??edagogicos (Secmdaﬁy*&&‘eacher Training
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Q 'Ihc folluwing prcvides an ove‘rvmw qf the types and funcif:ms of post- |
. \ . secmdary d.nstz.tutm operating in Venezuela’ durmg tl:? pastz fifteen years o
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\ « , h'I‘Ee oﬁgWsc of thig type of ;mstxtutmn is to offen a two yvear

i rm—temnml anriculuh to hlgh school graduqtes seekl.ng a five yéar career,

A
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‘ e thus enablalg such students hlgher institution for- cnmpletlm of the:.r e
L ‘E')ese institutions: are to be locgted in geographlcal dreas where the student
yg | populatlcm mrrants the estabhshnent of this type of mstitutmn This plan -
e provides axﬂmstltutimv in close proxmty to thé populatwn of students havmg |

. monetary” limi tations, and fm'mer%dmes the burden of traveling considerable.
"&&gistances A plan of t‘nis natm'e mcreases the studmts' chance of success :i.n
_ : a M year i.ns’citution and prevent& 1arg§ enrollnmt at the Universities' begin- .
- ning ‘Tevels where mxmally only the top 10 'NS‘,’/, of the high school snadent
| ” o .pop&latim ‘is expgcbt\ed to, succeed 'mis alsc pnevcnts an overcmeded and . dist,orted
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situation in Universities' first year enrollment. BN
\ _ ‘_ . - -

Institutos thwersxtanos de Tec:nolqgm A | - ' S {g

These mstlmtes are des:ngxed for students emung fra!x secmdary voca-
_ticmal schools having a muqm.m of. 1200 hours in laboratory and shcp skllls

- as a prei—reqm.sxte for t:hese two year mstltutes Institutxms of- thls type

-

have to be strateaxcally loeated SO as t:c offer students opportm:.tms for

a shcrt two year term career \1eadmg to Teem.eo Supemor (tngher grade Tec}mmlan)

- 1

. . & ) . .

Institutos Univers.1tanos Pohtecmeos (Polyteenlcal Instltutes)

Ttus type of institute is designed to accept & high school gradxmt:e

able to meet selectlve cnteria establx.,hed by t:he mstltute The cm'riculun

'leading to Temlego (‘I‘ed’nmlogist:) , requires three and ove half years of

schoo]_ing mth the las® half year being devnted to m-the—job tra:mg:!.ng in

| indust:ry for each student ‘l‘he intention, is’ to produce engmeers well versed
in the pract:ical aspects of production whlch are’ very much in demand in mdust'ry .

. . .To achxeve those ob;ectlves the cm.'rlcxm_m has been so designed that students |

L spend about f:.fty‘:ercent of thelr time J(n shop and laboratory traim,ng the

remammg time to devoted to academic subJec:ts S g

[4

—

Institutos Uni\:efs’gtarioe Pedapogicos, (Seemdary Teé;cher Trainmé_ Inst;.tui:es) .- . .
o - " The teacher tranmg program is designed for the ‘preparation of hlgh C/ Y ( |
| 'school teachers. .
in this inst:l'tute whq.t:h cffers a feur and one hal,f year mcuhm

y hlgh schpol studernt able to mest selectlve\qx:\:.tem may

'Ihis' last half year allows s’tudents to get pract:ical experience in- student
&ieaching Upan conpletion st:udents bec:ome Sualified teaehers in spec:Lfic subject\

| | matter\areas The geogxaphical ]:Bcaticn of these mstlmtions is of. great v

_ ‘ “"f;:portmce so as. to enable them to draw, s*iem:s frcm nearby a:z’eas i dlfferent:

+

:‘(“
e

4
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té\\with the hope that upon cmpletlm many will temain to teach in those
- Nearby areas where there is a shortage of. tra;med teachers.

At-present. the institutions previously menticned are function as follows:

~” - .. -

Coleglos mivgrsxtarios (Jmior Colleges), offer terminal careers mthin a

three year period in areas relat:ed to adnim_stratim echr.aticn and general -
"serviﬁes Most of the mcimtims use the first year for general cultt\.:ral
purposes with the remammg two years devot:ed to specializatlm in a spec:.fic
area. o —
- Institutos Universitaxios de('Tecrioiogia (Institutes) o'rffer three year‘te.rminal\
" cateers in fields such industry and agriculture. Most of the institutions accept
any high school graduate and the First year. is‘ used for gem.ra{‘ cultural _purposes
with the ranaining two. yéars being devoted to training of ﬁ:.ghly skllle.d tech~ -
nicians. B Lo | \
In the speolfic case of&la Victoria Inst)'.ﬁute of 'I‘ed“mlogr where at present:
1 amanmberofthe faculty, we have au.nyearcm.—iculm for $hose high school
-graduates caming. from vocational schools with 1200 hom-s minimm in shop and

laboratory training “For those st:udem:s coming from nm-—vocatimal high schools, 5

intensive shop and laboratory training. This additional iye’ar enables studem:s

cmringfromm—mtiomlhighscmols toobtainthemini:nmu()o}mxrsin L

shop and'. laboratory skills needed -a¢ a pre- requisite for the two year cm‘riculun
. 7 a student after finishing the requirgd first year of training is unable
t:ooontimehis /tudies, sudlanindimduélcangetajobearnjmtwothlrdsof

’ thewages ofafully trained workdan. Bymrol]jngasﬂart tﬁxe studentmtho

Y ..,

-
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the IUT La Victoria offers an additional year omsrstmg of forty wee_ks of / P
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B evening the'étucknt can camplete his studies. '

) v
- ' : <
'

"Instimtos lhi\zersltarios Pedagogxcos (Secondary 'I‘ead'ser Traming Instltgges) :
. Theses institm:es offer a four and a half _year curriczﬂ.xm thh grphas:.s
on excellqm in the acadamc subgects ctmmlun and teacher preparatlm
however, in selectmg students seeld.ng the shop teachmg areas Special care
.istakmtoselectfrmmxgtmsestxﬁentﬁ alreadyhavir\gtheminﬁm

. required skills, tc becane successful teachers. .o ' )r
T * * ‘ ‘A ’ 2 -
!Antonio Mauri
Executive Secretary
-« La Victoria Technological
- University Institute
Venezuela .
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 COMMUNITY-BASED EDUCATION

-
&

~ The cmmmty college concept, as the name might imply, has necessitated
4 an expansion of the cmcept of cqnnmity-based‘ 'educatign.— . Because the comunity .
_mnege mission has included addressing the educa - ‘ne&ds of its.sxmn;ding'
‘.envimmlent the oonmta.ticm of ccmnmity—based tion has come to encmpass
Ehree-sprawhng fac,ets. 1) Inwolving the comunity in the institutiog‘s
' decision-making processes, 2) providing educational programs in off-campus loca-
s tions in the community, and 3) using college resources to impact upon the '
cdrmmity.eﬁ\(imm.nent Initially, these components of the concept mlght appear
to restrict camunity-based education to the rea,\m of the cmxmmty college alonev
however, a. tm toward greater community- paxjt;cipatmn appears to be gaimng '
- momentum within other types of postsecondary institutiox;xs as wn
A brief eons1deration of each of the t facets o& cmmmlty—-based edu—

cation is sumestive of the cmnt axphasis mmtainLEfmJM and

-_‘ effeqtive mfcmxntmn channe(ls mthin the cmnnnity Within each area, speclfm

exanples are cited, drawn- frdn the agtivities of Florida Junijor Gollegfe at

Jacksonmlle ] e
\ | B
Involvement in Institutional Decision-Making Processes S )

—

- Many educational institutions aspire to community ihvolvement in the

college’'s decision-making processes, usually by means ?f an informal mechanism.

“ %uah vague or sporadic attempts to acquire cc‘nmx(ty ‘input can ultinntely place

.‘a severe strain on the mamganent of an mstitution and can lead to rmsunder—
standings or confusion rega.;‘ding cmmmlty and college roles The ecnmmlty ,
college concept of mnagement however ‘bas sought to mvolve the general ‘
populus mre/ﬁlrectly in administrative decisions, via a femna_hzed mfcmxat\ién ,

</

mechanism within the camfunity,
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In oondmting a cmmity'—based program, instimtional efforts may ‘ne
directed toward the utillzatmn of three types of formalized groups: advisory

ocmnittées ompliame camittees, and open foruns The advisory ocmmttee ‘

- is functmnal for techmcal and skill areas a.nd my recoomend in currmular

and related mtmtlona_l matters Omphance conm1ttees dnclude Equa.l Access/ (

.-Equal Cpportunity ccmmttees Safety and Handlcapped oommttees and other

‘groups whmh give attention to specmlity group respnesentatmn Qpen forums

concerned with issues such as the status of the agmg! sex education, and women,

provide direct input from,the community to the upper level of 'mllege-mnage—
. ; / ¥

‘ment ang, the governing board.

#
, +

A ecmmnlty college might utilize some 500 individuals frcm such groups

- and the community to aid mnaganent and staff in the ooordmatmn of: educatlonal

,Asewxc.es 'mese cmmmity representatlves can: pmv1de assistance in the areas*

of curricultm placement of students the seekmg of pmvategand public funds, \

evaluation ‘of progranh and recruitment of staff and students At Florida Jum.or

‘College utlhz.atmn;of these formal groups has facilitated evaluation of current

progranﬁ and provided msight for addltional areas of educational c@:cem within

-
~

tbeoamxmity - ..« 'A ‘ R .

vam:,on of Off-Ca@us ong'ans ‘.

I

’I‘he second facet promsion of off~cam;ms programs, has been exparided to

include the placement of educa!ional opportunities in almost any location wherein’
. . FJ X P

" the 1@:1 is evident" . For example, Florida Junior -College has sought to fulfill

its educa;mnal mission in over 150 cepters in the oommnity This mission in-

-

chxies literacy tralmng, adult hlgh school training, vocational and technical

‘t,minmg, cont,muing educatlon and the Associate of Science and the Assocxate

-_ of Arts degrees. To dxscharge thls responsibihty effectlvely, the educational

v 2T

_centers have been estabhshed in such locations as the public schools, community

Y-

-

L
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ry and business 10ca§‘tims, churches, "half-way'' houses, the - 2

orefronts, hcﬁmes, military bases, and ships.

. Utilization of Institutional Resources to Impact Upon the Commumnity

. X final facet of cammlty—based educaticm mvolves the’ college s/ \
utilm ion of its own resources to mpact upon the ccmmmty Qne exmgole
.of such use of resam‘ces _may be found in the impact of Fl‘orlda Junior College
upon the cultural envimﬁﬁsnt of Jada%ville. Of the presé:t season's |
nunémué civic artist series events, more than 50% are sponsored by the
Florlda Jumor Coilege Artist Series. Other examples of institutional in-
| fiuence _a.re also apparent “the college staff is given mleased time to work
wi;:h tﬁe‘camnnity in ‘su.ch programs as the University Year for Action (students
. work in a S)Clal bervme capaclty mthm tpg ccmmnlty) programs for the .
dlsplaced homanaker angd ‘services for the blind. E ' .
At this pomt a gaveat is in order. A commitment to this axpanded concept
of conmm:.t&—based education nnst‘mi: be taken llghtly by the educat;onal leader.
Once cafmmity representatlves cane to gpercewe their functmns as sanctioned
. mles within the m}lege/camxty network a fim pattem of communication has
s been set The college may accept or deny monmendatxons from the conmmunity

¥
gtpoupb, but in elther case a md rationale must be{ provided. If recommenda--

tions are perfunctorily denied -the eommmty S responsa may be c.hiracterized

by a potentia.lly antagonistic relationshlp between the community and the ms'ti—y‘
tut:mn or even w1thdrawal from all p&rtlcipamn the endeavor. 'I'hus the . e
‘ ccmmmty—based concept 'forcefully cmm:ts the college tc; intem‘;ion \nth the |
cqmlmity, and ﬁhe administration must not only exhibit-a s‘ound ratmnalé for

‘:"-"azéiion, but also oonﬁlmic;ate it. Oncé this responsibility is recognized; the

~

' .’ conmunity representatives may Jbe of ongoing beénefits to the college. .. .
T ’ ) % ? " . é

'
= s
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In desi@ing and implementing g ommmity—based program, there are seveml
cther considerations of an extm-maenal -nature. When the institution's
: influence SO penetrates the fiber of the envxrmment the ever—mlatile political
and econumc conditions of the cunnmity become institutionall concerns. Leaders
witmn the lc.x,al busine.ss cctnmmty also will grasp the significance of cammity-—
based educatmn as it oontributes t;o thei;' in-house traming pmgrans Ccmnmlty
" action gmu;m including minorlty associations, senior citizens, ERA groups,
and factions representing both open shop and closed shop labor concepts — these
emmmxty voices wﬂl dammd tha{: educatmnal leaders evaluate and cla.rify their
mstltutional priorities. Th:,s cyclical relationship between college and comunity
is inherent to the design of cmnun1ty~based education. The institution seeks
the support of the community for its educational endeavnrs while in turg comunity
mups request of the institution attention to their specia.l interests. Within
the suc:c:a:':ssfuli cannmity-—based program, the camunity representa.tlve assumes an
additional role which results in a f,ortultous by-product for the mstitutmn
such an individual often functions as an effective public relations agent of the
college within his or her unique frame of reference. . _
Finally, pérhaps the greatest conce;n ighfffnt to community-based education
is another. concept which originated outside the educational domain, and yet it
' remaing at the h‘e&rﬁ: of our inétiéutiongl educat ional aspirations: - quality ;:ontrol.
An e-ffectivé program of monitoring each class is neéessary to evaluate congruence ’
; between the activities which take placiin the educational envmonment and the
“‘educatmnal goal for that course. Through the pursult of suchm intense pmg'am
of supervision evaluygtion, and re-evaludtion, we move a step closer to the goal

r oot assuring that what "is" is indeed, what ”ought” to be. "o .

Edgar C. Napier

" Provost °
Florida Junior College
Iacksonville




Nikola Potkonjak -

AR rmw TRENDS -IN sz-:commr AND msm-sxcoxmnr
. - EDUGATION IN YUGOSIAVIA

| In Yugeslavia, simi;;rly to the majerity of ather o
European countrie&, there are no institutions which are ldentical
to the American Cemmnnity and Junior Colleges. Usually, insteaﬂ
of one comprehensive institutiqn, a number of institutlons are
&oing the same work ‘as these cclleges in the USA.- For example,
| \ in Yugoslavia these are: aecandary (high) schoals >, two-year :
,.i,, Nhigher schoala%ﬁ unzversities, so-called national’ and wcrkers‘
‘2;; ;5 universitiessj Lnstitutions for a&ult educatié;, numerous cul-‘ 'f
R tural institutions (communxty centers, llbraries, etc. ), | | .

) recreation an& sports centers, ete. ~ i_ - "‘ .

1) In contrast to American high schoals, secondary sehaols in the,
European countries are distinctly divided into academic,
l1iberal arts and vocational, professional schpols, The greater

kg};_, - .part of the educational content in these schoals ampulsory .
. - for all enrolled pupfls. ’ y

L 2)_Higher schools are two~year vccaticnal, post~secondary schocls.
™Sw~'  Only those candidates who have previously compleg#ed an. .
. - academic course of study in secondary school or a corresponding: -

vocational course of sjudy in a suitable school are eligible = o

» " for enrollment.. These higher schools.are speciallzed and .

B prepare students for a .particular profession (economists, ,
machinists, technologists, agricultural experts, health wcrkers,
teachers for preschool instituticns, elementary school.
teachers, etc.).. ‘ . t

-

'« " 3) National and workers' universities are not a part of the formal
‘ ‘ gystem of education. These are independent, .community-oriented
+‘institutio§s organized for adults and adolescents* short-cycle
' courses inTany field of culture, science, labour, Ilfe, sports,
recreatiort, ete., then lectures and discussions on'‘current r

- issues, literacy courses for illiterate adults, film presentations,  \

~° theé organization of preparatory courses for acquirxng a hlgher
- level of prafessional ability, etc. 591

v T ‘:M- e
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Yugoslavia is undergoing a radical change in its.
'edubatienal’system; The sharpest alterations are dbeing made
: precisely on the level of secondary and post—secondary edueatlon.
*he new eyetem of educatien, which wag 1nitiated in 1974 and |
shQuld be lntredueedwin all the republlcs and provinces by 1980/81

wzll have two basxc sectlone°‘

the first: preschoel and elementary elght-year compulsory

education, whlch is cempleted in the fifteenth year of age, and

- the eecend speelalized education whieh is expected to
"‘beecme long-life education. |
" In light of the tople of this Cenferenee, I will present
enly the maaer principles serving as the groundstone for the
e"%hanges in secondary, hlgher ana unlversxty edueatlen in Yugoslavia
which have heen engeing fer several years now. In this context,
it will be easy to galn 1n81ght into post—eecendary education in
, Yugoslavza, tod. | |
| ‘ .- These principles are:
1. In the &ourse of specialized education, all students
"o are prbvided with a two-year extension of the general education .
acquired in compuiso£§ elght—year school. Ten years of modern
gensfal education (8+2) is considered to be a sufflclent basis
for the tran31tlen to univers;ty studies. This general educatlon*A
- ¢contains manj-newnand modern components (le addition to the , /
ﬁﬁﬁ;nities and the social, ﬁathematies‘end natural sciences, this
education encompasses Marxiet education, socio-economic education,
~‘,pglytecl’n’l:geal educatien) which should contribute to the training

of ycuth fer life and work in the YuﬂﬁslaV.SDClallSI society. In

'“_dditien to compulsory,courees, thls two-year program\of secondary

.\92;‘. _. _.\*
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o 'edueation aleo 1ncludes a number of elective and optional courses. -
A . 2. At the age of 17, each student who continues
rf - ‘education muet chocse one of the professional courees of study
(strean). | ‘ |
| 3. Speclallzed education is organlzed on the b381s of
a, step~by-etep acceleration. The hlghest level iq eaeh course
of study is the doctorate of scxence. In thie wey, the former
’dlvlsionfinto secondary, higher and university eéucation is o
‘elimlnated in the new Yugoslav educational sys@g@_andfan integ:al-:
| multi-step oystem of profesezonal education is created |
4. Specxalxzed eduoatlon on each step has the follow1ng
two fundamental tasks: a) to proV1de a theoretical and practical
_base for studies on the next step, and b) to provlde vocational
education which will enable employment at thoee‘jobe corfeSponding |
‘to the,level of training. ThiS'finally surmounts the former
C'division of_eecondary schools into generel education, academic
ano‘vocaﬁional,_professional. In‘the neﬁ eyetem, each student
will reeeive geoerel aod vocational. educetion‘simultaneouely,
progressing to the level of edocation which they desire or to the
level whlch his personal abilities allow.
5. Electlve and optional courses.are organlzed for
those who, on a spe01fic step, wish to change the professional
course of etudj which they had selected.
6, Specialized education may be acqulred by continuous
7{traneltion from one step to the next, or formal ‘education may be °
abandoned on a particular step in order to join the labour force

'and then, whlle working, either attend evening and other courses

-~ \
for eoqulrlng the next step of educatlon or, after a certain

. A

[
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period of time spent in the lahour force, a person nay "return”
to the formal system hf educatlon and contlnue full-time schooling
at the next oruhigher levels of education. The objective here .
is to build a flexlble and unlform system of educat;on for \e
.youth and adults thh the dlfferences hich formerly.ex;sted
‘between these two systems. o
Te Specialized educa¢¢on is organized in educatlcnal
centers. These are compriehensive educatlonalwlnstitutians in
which one or;more professional courses of study aré‘offered
depending on the needs of the co unlties in which these centérs
are operating. Also, these centers can have one, more or all
étepg of specialized education, including the‘unlversity level
. .of education and can foérlthe degree of doctorate of science.
Tﬁ%]programs'af specialized educatipn afe'composed
gy the eduqational centers in cqueration with a}l intere§ted-
| pafties-(the community, work oiganizaﬁions citizens). These
interested partles are 5‘%anlzed into a2 Self-Management Communityw
of Interest for Specigiized Education and they adopt the corres-
pongigg currlcula. - On the level of each republic there is shch
- a self-management community fOIISpecialiied education (composed
of the representativé of all district eommunlties) which;ensures
that these currlcula satlsfy the standards set’up and that there
are a minimum of dupllcations and repetitions. Therefore,.these
curricula can/fully-reflect'the ;equirements of thé coméﬁnity,
| -the-wérk erganiégtions and of all citizens. )
| 9. These educational centers will'employ‘é number -of

permanent full-time teachers as well as some part-time teachers.

A$ all work organizations are keenly interested in the operations

94
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. of thg,educaticnai centers, because the 1atter prepare perscnnel

needed by the work organlzatlons, they w111 gladly allow all

thelr leading experts’ tc take part ;n 1nstructloq.

10. The duration of specialized education will differ,

even for the same programs. It w111 be shorter for full-time

Etudents and longer for part-time students. T@e organlzatlen
of mastering the curricula will be orchestrated to the realistic
.: e

.abilities o:gparticularrcategcriesfef students;
\ —\“ 'M
' 11. As_ the educatlonal centers were nat, even ln thls
ﬁ‘iﬂsystem of education in Yugoalav1a, conceived as lnstltutlons
‘f expected to satisfy all the requirements of the citizens of a
I / .
L . . ' . : . -t
community, there will pe further development and organization

|
% o .

1 of institutions engaged in these areas (so-called workers' and
| ' ' | f :
|

national universities, community cehxers,_sporﬁs centers, ete.)-
The wealthy‘eXperience of the AmeficéhVCOmmunity and

| Junior Colleges in creating-opﬁof&unities for the comprehensive

f satiafactien\gf the needs of the‘communify,_citizens and work

3: organlzatlons can serve to great benefit in seeklng the solutlagi!k
] to numerous problems relevant to secondary and post~seconﬁary

education which we encounter in Yugoslavia durlng the building

; of this new system of education. This is-also the reason why

: I am here among you today, at the Wlngspread Conference.

| T
’ \ _ ‘Nikola Potkorjak
. . ( - Professor of Pedogogy
. { Faculty of Philosophy. v
\
J

University of Belgrade
) Yugoslavia
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THE ROLE QF VENEZUELAN UNIVERSITIES IN THE
DEVELOPMENT OF POSFSECONDARY SHORT‘CYCLE S
EDUCATION PROGRAMMES R .

- . .
PR . . } . o
.- . . . LN ;
L) . ) . N

" .The present paper has been. written more .as
a small contribution.to the uadera:andlng ,
- , : . _ “of people in the world than to the develop-
- . o ment of education. It intends to summarize
o o - some of ‘the ideas presented by the author in,
o N : ¢ the last meéting on "International Develop-
! : e ments in Postvsecendary Short~Cycle Educa-
| - . tion"™ of the American Agsociatign of Commus~
} R o . nity and Junlor Colleges held n Wxngspread
. last October. AN
I s ' L - 1 want tb express my apprec1at" : the Em
D “ " .4 bassy of the United States of Ame¥iga. in. Ve
: e © . nezuela, to'the*American Association of Cor
+ ; o . mmunity and Junior Cclleges and tao the Inver
. . ' national Institute ion that “invited
P s me to attend the meetlng and rticipate in
‘ - . e - such interesting discussions wiere people
PR . . 7. from different countries had as the only obx
‘<::;» - i jective of finding -out the way’ to unify the
: . o ~ Worid Education in order to make it more just
to the m:lllons ‘of. peOple all over: ‘the warld,

-
- 1

INTRODUCTION ~ .. - | - | .
L= e o ‘ - . ."l.'

The Subsystem of Higher Educatlsn in Venezuela is 1ntegrateélaf

two main groups Qf Instlputlans, the flrst one" constituted by experxf‘_

mental, non expex;mental and private Unlversxtles, ruled by -the “Ley
- de Un1versxdades" (Universities Law) and cocrﬁlnated by the C.N.U.

(Natzonal Council of Unlversxtles), and tﬁe second one -formed by Uni-

versity Colleges and technolo 1 Intitutes (some of them private)
yunﬁe? the General Direction of Hzgher Educatlon fram the Mlnistry Qf
Educatxon. . ' . ' ‘ I
-Despite ﬁha fact that most of the short*cycle high®r educatlan
'fprcgrammes are offered by the Mlnlstry of Educatlon and, as Such, are’

3 - ’ : <X - -’\_g/"
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" actually being offered by Univexrsity Colleges and technologifal Ins-
titutes; some Universities offer programmes of this nature.  Within

these programmes we consider two main aspects as follows:

. ' ‘ ° . + ? . .
- 1. The kigd of short-cycle higher education programmes actua- .
ciredﬁby the Universities, and - - ‘ ‘
) .

xﬁ/) 1ly

2. the present policy of Universities in relation to this type

¥

. of programme. : _ .
. N 4

*

3

These are the tWo main points(to be considered in this paper.

SHORT. CYCLE HIGHER EDUCATION

PROGRAMMES ACTUALLY OFFERED . i
BY THE UNIVERSITIES , '

- £

L4

o : Considering sixteen Universitiés in the Country, some with se-

veral Campuses, only three of them offer this type of progrémmes:

{

UNIVERSIDAD SIMON BOLIVAR (U.S.B.)

%

i The Simén Bolivar University in its litorai Cémpus, was opened
by the University in 1977, after an extensive study of the needs and
functions of higher educational opportunities for high school gradua-
tes from the "litoral central® region in Venezuela. It is a two and

a half to three years Co—éducational public College,-offéring day pro i
grammes all arcund the year. It grantslan Associate Degrée in Téchng
logy." ‘ . '
' As most of the public or official Universities in Venezﬁela,
the U.S.B. is a free tuition fees University. It has developed a day
time enrollment of more than EOC students, men and women. ;

The Uni?ersity has a comprehensive programme which includes ge

neral studies and also basic and sgecialized professional studies. The

J7
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. College is an open door intitution which reflects and strives to meet
the diverse educational needs of students. It tries to provide condi
tions under the belief that individuals leafn differently, that they

have an unmet potential and that they develop it acCordfng to their

4

own rythm or pace. This has bnoughttas a result, that the University 7Y
.cmnsidgrs as 1ts responsibility ta?prdyide a variety of learning ex-
periences and Instructiocnal techniques in a free educational or aca- '
demic eﬂvigonment. | _ ) p B ..
IQ this context‘%en different careers are offered: Toqrism,.
"Hotel Management, Electronics, Electricity, Mechanics, Aviation Me-
chanics, Custom-House Administration, International Trade, Work and
Business Management and Port Adm;nistration. )
The University College is still in the growing'process and it
is considered actually as an expefzﬁental situation. One of the main
points of the experiment is the accuracy and a?plicability of the

prindiples of the personalized Sistem of Instruction.

-

UNIVERSIDAD CATOLICA ANDRES BELLO (U.C.A.B.) -

The Andres Bello Catholic University in its San Cristébal Cam—
pus, located in the western part of Veneauela, was opened by the Uni-
Qersity back in 1963 as a traditional four to five years programmes
Institution. At praesent the Univeréity is studying the possibility
of establishing a short-cycle program in Pre-school, wHich -is being
studied by the Planning Office of the University Sector in order to ,
be aproved. It is hoped that the Institution will grant an Associate

— W orae - A
. »

" Degree in Lducation with major in Pre-school.

UNIVERSIDAD DE ORIENTE (U.D.O.)

.
»

This University located in the eastern part of the country has
six campuses. At present in one of them it is being studied the po-

ssibility of establishing short-cycle education programmes specially

Qo : ’ :JS‘
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in Civil building and- Journalism leading to the Associate Degree.

~Up to now such programmes have not been run because they are
\ . . »

Y
st
: t . \

i
PRESENT POLICIES 2{“VENEEUELAN UNIVERSITIES

S RELATED TO SHORT-CYCLE POST-SECONDARY
S ' EDUCATION PROGRAMMES | ~ ‘

The consideration of the present policies. of Universities in

ielation to the future of these programmes 1s perhaps more important

-thaﬁ.;he :eview of what-is being done.at the present time.

-, In or@er to uqﬁeretand‘t@qse peliciesfit is necessary to make
a previous comment about the general context surrounding them.

In relation to,this subject some conclusions derived from the .
analeis of the short—cyelelpfegrammee actually being offered by Uni-
ver51t1es as’ well as by Unlver51ty Colleges and technological Institu
tes are very 1mportant. R RN

Students havé a. tendency-to choose the four to five years tra--
ditional programmes leading to & degree 51mllar to é B.A. or a B.S.

instead of these new short-cy®le programmes showineg at the same time

an evi@entfrejection fox these institutions which offer Associate De-

grees, -since they*have not been yet completely accepted as a part of
our socio-economic status. - ' o
Even though the tendency of statlgNtcal data on student enroll -

ment in hlgher edhcatﬁpn reveals a sli ght dev1atlon towards the ins-*

”-gltutlons offerlng short-cycle higher education programmes, this de-

_Miatlon 1s not the result of a real vocational gu1dence or motivatiomn

It ls Only the pE@duct of such factor as:

" a) -The tendency of Unlversxtles ef 1imiting the enrollment quota.

b) lhe system of distribution and placement applied by the -
"Sistema Nac1onal de Pre-inscripcion" or the National System of pre-

enrollment} following resolutions frbm the CiN.U. which determines

: g9 .
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;} T

the namber'of studepts to be admitted‘ib Universities, University Co

‘lleges, etc. | - AN o

c) The alternative of chOQS1ng different careers and 1ﬁpt1tu—
tlons Whlch allows the S.N“P..the placement of students according to
the enrollment oppertnnltles and omlttlng his real .individual selec-

tion. .
g‘ ‘y ) -

P . Due to the previous considerations, besides_dthers not mentio-

"+ ned here, the! *Oficina de Planificacién del Sector Universitafio“ (Rla

nning University Sector Office) established, among'otﬁers, the follo=
wing policies- .(Seec "Bases sobre Politlcas Estrategias y Accfonés

Concretas para el Desarrollo de la Educac16n Superior Venezolana" Un-
published Copy 0.P.S.U. 1977). . ; . T

1. Higher education 1nst1tutlons should be con51de ed as cen-
ters of extellency and tharefore, mechanisms of selectlon, enrollment
andgd pgrmanency should be established. ) , ’

, : < ;
: : : o ?

2. Universities should not offer short-cycle ca;eegs (this
should be the responsibility of other higher education institutipns)s
3. Institutions offering short«cycle careers should enroll only
,those students with high academic "level an hlghly motivated towards

these programms.; (Remedial Programmes should be offered to those’ stu—

"daents who have not achieved the academic level required).

£
A

¢ . .
4. Short- cycle Institutions should not receive a large enroll-

ment, unless they have covered .the minimum 1n phy51cal academic and

r

finanClal facilities.

«n

5. The tendency of enrollment should follow malnly a motiva-—
tional or a VOcatlenal selection to assure success of the chosen ca-

reer. y d ;

o~
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6. Careers should be offered following the needs of the mar-
, ket as well as the different developing programmes consrdered as.

prlorltles by the government - ’ T | ' C

-

5

. 7. ﬁThe need of a*serious study. of the sW#laries obtained by -
the graduates from a short- cycle programme has been recognlzed as a
mean of ievellng them to the salaries obtained by a B.A. or;a B. S.
graduate. ‘ ] Lo . .

3. Theféurricular‘design:for the short-oycle careers should
be terﬁiﬁal but-allowing graduate student to continue studies. Trans -

‘. } *

fer programs, therefore, must be garefully established.
9. In relatlon to, the transfer program there are various as-.

pects to be cons1dered such as: | ‘ ' “

a) The 1ack of relation among the lntltutional components'

(aoademlc, organlzatlonal coordrnatlonal ‘etd.)

b) The lack of a clear deflnltlon of programmes, careers,

bontents, Currlcular deszgn, atc.

c) The\agreement on degrees to be granted.
/ @
/ ¢ The neceSSLty of a Contlnuous Currlculum is oons;dered re-

levant’ to assure the 1nter— an& intrat 1nst1tut1onal transfer.

.The aspects so far discussed define in general terms what is
actually being experimented 1n relatlon to Short- cycle Post- secon-

dary education, in Vénezuelan Universities.

. ‘ : Jose Roa Contreras
' Coordinator
\ Curriculum Evaluation Programs
Simon Bolivar University
Litoral Campus
Venezuela

. lug
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AN OVERVIEW OF CERTAIN ASPECTS OF EDUCATION IN BARBADOS B S

‘The,countries'oflﬁhé Engiish—speaking'Car%bbean strefch across more B L
i . . ' ; o o T ' _
than a thousand miles of ocean from Belize in Central America to . s

. F . « - - o
Guyana in South America. Their total population is in the region’of
. 1Y . ' .-

5,603,090 with ;cuntfy populations varying from a few thousand in the

smaller islands to about two million in Jamaica. Their political
- * ' : . \ ‘ . 1“_\.(
status varies from that of colony (such as Momtserrat) through the -

stage of Statehood (responsibility for internal self-government but

with défence and exte;nal affairs resting with -the British Govern—

P2

ment, such as St. Vincent) to that of independent countries. This. | | A

last category now includes: The Bahamas, Barbados; Grenada, Guyana, .
. R - . A o ’ .

. Jamaica, and Trinidad”and Tobago.

¥ h . . ) .
' B .

. - . ot .
$i>‘ Barbados, the most easterly in the island chain has an area of 166

. ' <
square miles and a population of about 260{000 people.
. ' T . - S

Uﬁiversal primary education has been'a%ailable for a long time and

the island has a high literacy rate, estimated at better than 98. per

’

I-cént; 'Tﬁqﬁe*aré some 126 primary-schools catering essentially to

R J

children between the ages of.six years and, eleven yeafﬁ; hdﬁgvér ’
*

‘ %« children are at timeg admitted below the age of six years, and some
of the schools are still "all-age" schools, i.e., they retain pupils 3

“gp to the age of fourteen years. These all-age schools rare gradually

P

&

L/
LS

by
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$

out.(‘rhegégzﬁﬂry sch9¢l'énrol#ent'in~September, 1976, .

1

S, was 35,593, C T S

. ¢
. .
3 - . . s ¢ . . []

In additiaq to Ehose_pupilsﬁattén&ing.Governmentfprovided]primary

. . B ; S ‘ ' .
. ' schoolls there are others who attend private primary schools and

% f

. parents who choose this option must pay fees, .There are.preﬁablyj ‘ ‘

Q some.2.500 pupils in suéﬁ‘SQhools. ' N\ "-b o = K'

Transfer from primary to secondary edﬁcati&n‘is hykmeans of an exam—

ination called the Common ‘Entrance Examination which is set for

-

- . pupils betwgen the ages of eleven and twelve yéars, and sufficiently

. good work qualifies, the pupils to attend one of the 21 Goyernment
LA ’ M : '
secondary schools ‘Where no fees are payable. All children in the .

‘stipulated age ranges are eligible to sit this examination. The

remainiﬁg pupils can attend private;seccndafy schools, of which :here'&
are about eighteen, and in such.cases tuition fees must be paid by

the parents. Government recognizes that these private secondary

¢

'gﬁié‘w : Schools'provide a uséful supplement to those nationally provided,

. _ '““'§ipgg'there are insufficient places for all pupils in the age range

* -~ L1

, N . '
11 to 18Vyears.xg‘the Government system. For/ihis reason, Government

-

offers a considerable number of bursaries to offset some of the cost of
* _ .

tuition at-the private secondary schools.! The Government secondary:

schools accommodate some 20,000 pupils and the private secondary

, *
schools another 8,000.

The Government secondary programme provides a reasonably i}de'range;cf‘

offerings including both academic and technical subjects and there is,
N ' ) ,

s I :}3 . ) (‘.'_ ”‘:""..
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in addition, the Samuel ‘Jackman Prescod Polytechnic Vhich offers a

mainly vocationel programme. This institution has an. enrolment oi

about 1,600 comprised of youngsters between the ages of 14 and 16 . -

, years. S .

»

-~

Pupils completing the secomndary school progtamme are eligible to sit

L3

-the'G. C. E. O-level (General Certificate of Education Ordinary Level)

examination eet 5§ Cambridge ﬁniversﬁty, and this exemination‘is usually

taken between the ages of 16 'years and 18 yeatsu' Pupils who wfﬁﬁ'ma§

Yemain at school for a further two—years in preparation for a more

advanced examination set by the :same body -~ the G. C. E. A—level (General

Certificate of Education, Advanced-Level) examination.

For;;hose who wish -to ente§ yniversity the_necessary requiremente c§n
—~ ' . * . ¢ . ) . . ,' .
%i met by various combinations of subject passes at ‘the O-level and the

A-level examinations_ohich are approximately equal in standard to‘Grede“

-10 and Grade 11+ in the U.S.A.

In 1969 the educational preovisions for young “adults (and older adults
7 . ‘ ‘. : .
as well) were considerably broadened"by the estabiiéhment"of-the Batbados

Community College which now has an enrolment of part time. and full~-time

students totalling about lf?OO* Admission to the.agademic programmes

of the College is on thevbesis o?’four G.C.E. O-level subject‘passes,
but for some of the.programmes offered thete may be no. sych requirement.
The dollege is at present organized into the following Divisions: Fine

Arts: Liberal Arts, Natural Sciences, Health, Sciences, Commerce, and

. ¢ : S :
Technology. Academic courses offered prepare students to sit the

G.C.E. A-level examination as well as those of other Certifying bodies.

t o A | g
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. *\In addition the College awards its awn Certificates for satisfactory
R ’ g ’

»

completiQn of cértain progfammes.' It is to be notes, also, that the

ACéllege is giving increasing attention to the provision of short-term

e

programmes designed to meet the needs of persons wishing to aéquire
K { ) : . . ‘ ' ,‘,
certain skills needed for local industries, e.g., elettronics manufacturing.

. -
[y

In addition to the Barbados Community College there -are mumeéroyg other

organizations/institutions which provide various fotms and levelé‘of -

continuing education through” courses, workshops, séminars,‘conferen;es,'
A , _ o ‘ ‘
study sessions, lecture/discussions, etc. Specific mention will be

made of a few of these.

i

The University of the West Indies (U.W.1.,) is a regional institution

funded by and serving all*tﬁé English—speaking territories in the
Carribean except t%e U.S. Virgin Islands and Guyana, this latter has
its own University. L .

"t
.

The U.W.I. had three campuses sited at M;na,.in Jamaica, at St.’Augustiﬁe,
in Trinidad,‘énd at Cave Hill, in Barbados yith a total student enrollment
of about SgOOO. It ogfers thé‘usual range of opfioné including Arts
and‘General étudies,/;g;ural Sciences, Social Sciences, Medicine, Educati;n,

- Engineering, Ag:icqltqre,_Managemgnﬁ, and $h391°SYa{b“F.d°¢$ not yet have(

available Dentistry norx Veteriﬁary Medicine.

The Extra—Mural Department of the U.W.I. was established-in 1948 as one

of the ﬁirst.Departments of the then University College of the West

Indies, Originally based on the English model of Extra—Mural (University

Extengion) work the Department has since made its own adaptations
to Carribean conditions, needs and requiremedis, and now prowvides for a

¥ .

. _ Isjgi

)
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wide range of interests including classes geared to the G. C.E. exam~ -

inatiens, adult generel interest classes (e.g., Carribean Literature. .

.

Cer Haiptenence, Child Development, Foed Preservation) and some Special-
A . _ . ~

* ized training programmes such as e'two—yea;faburse for Executive Secre-

taries, a two-year Training Pregremme for'Yqu Farhers, a.ten-week

b

Caurse for Small Contracters, and a Certificate Course for Teachers of

—— e B ~

{

Adults. -

F

£ * A

BIMAP (Berbadas Institute of Management-and Proeuctivitg}_has been in
operation for about seven yeare as a joint‘venture of the private and
puhlic eeetors. ’Eseentially:established'to ptovi?e a tange'of manage-
ment training_pregrammes, the Institute now offere ;bout 15 eueh\pro—

.

grammes - including: -Statisties for Businesgmen, Management of Human’

) Re*urces, Marketing, and ‘a Consultancy/Adviscry Service for small

businesses. It-also provides in-plant training for its member organizations.

! ) ' : . - : T o«

The Government Training’Division was established to mest the needs of

petsons employed in the public gector. It provides a number of training
» ~ é'

programmes including those geared specifically to the needs of both |

senior and junior officers in the Govermment service.

The B.W.U. (Barbedos Workers"' Union) Labour College, now some four

years old, provides a regular programme of short eeurses designed to:

meet .the needs and improve the skills of those involved in the labour

movement. Since the Labour College also offers residential accommodation

€

N\ - Ve
. it is able to serve not only Barbados but other Carribean territories
- R . ) 7 .t

ags well.
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The Publie_Librarﬁ service has been gradually expanded; a Mobile

Service was introduced in 1976. and now serves some Sétschools.u It is

estimated that through this'service direct coptact is:made‘with'about,

4 .

“ﬁr - .
10 000 children of school age. Iﬁ»addition to the Central Library in

the capital, Bridgetown, and the Mobile ServiCe which also caters to f .

v

. adults, there are eight branch libraries sited in various parts of fhe

L T.island.. , . : : .

PAREDOS (Parent Education.for Development'i; Barbados), a VOluntary

agency, had as its’ major thrust the praparation and prohotion of adult—

oriented programmes designed to help people improVe the quality of

nq'

thedr personal lives, and to. understand better the needs oﬁ children.

| ——
~
-

Teacher Training. There are¢ some l 454 teachers in the island 8 primary

-

schools, and some 1, 010 in the Go‘srnment secondary schools.. Trainins i
‘\; for teachers in primary schools is provided at the Erdistbn Teache:s
x College which orfers a two—year programme, while training for teachers
‘in the secondary schools is provided by the School of Eduoation (U I.
féave Hill CampusD which offers a one-year ;ost—graduate course for ‘this
: N . v

-

Purpose ' -"‘ a - '
>

i

Congclusgion . ' ‘ .

This brief overview has necessarily had to omit“bpecific references to a
. - . . l ‘ - .

-

@ number:of important provisjons. Thus there was no,reference to the
’VNutritional‘Programme, to the Pre-Ndtal Clinics of the Ministry of

Health, to the Welfhre Department, to the Commuaity Development Division,

S

oor'to the varied activities jn which they éngage.

Also omittad; as was indicated above, was sgecéfic mention of a number ¢

A -
-

-

lyy

~at
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“of voluntary organizations such aévthe very effective Family Planning

Association, the National Council of 'PTA‘s,'thé Cbﬂncil ‘for the

Handicapped, etc.

- ’ - ) G . ) .

“Government's own commiiment to edugation is evidenced by the fact that
: . ] '6': - .

~

some 25 per ‘cent of the national budget-is allocated to the several educatio

&

provisions, éhnd the national interest in education is ta be judged by the

. .véry cojnsidera-ble extent to which facilifies provided are dsed, and by the

+

very important contribution nade by .a large number of voluntary agenc‘ies "

through the edticatipnal_ programmes they provide.

Al

7 o |
. Le'oh?rd Shorey
- » Associlate Professor
. . - University of the West Indies '
. ) ‘ ' Barbados - |
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: — .
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. .GENERAL ASPEEfS*BF‘THE v Herngn.V§n §er\§§gF~u

'~ EDUCATION IN COSTA-RICA ==

' Costa Rica 1s a céﬁntry of 50.900'kmg-with_2.000.000 habitants.
?ge'interestof thisféountry for its education dates from the fifst years'

te.
!
i
|
i

its exiStence as a free nation and. has been maihfained as 'a general
‘aspect that caracterizes tosta Rica not only in Central Amerleg and Caribe
" but also on a. Latlnamerlcan level. ' ' T -
Ccsta Rica actually approprlates 35% cf the national budget to the Educatlon
and tries to malntain @ high cultural level that has reacheﬁ the ‘natian 1n

N b

the last decades. o T L o S, ;v'if‘
In the last serveral yéérstfhé'Ebuntry"has‘tried to criént”thé educatidg -
toward the technical field to produce capable personnel in the differents.
f;elds TherefOre, some of our high schools changed their systems of the-
tradltlonal teachlng to be Vocatlonal Colleges wh‘pe the'students can have
. ﬁot only the regular high school education but-alsé spec1alty in the techn;cal N
: fleld they want. ' .
Costa Rlca\has 2905 Primary Schools with 367.026 students, 2838 of these schools
are Public Schools and 67 Privated Schools The former have 357. 217 students
and the  lather 9808. |
The High Schools have 216 iﬁstitutions Qith‘193.202'students; 80.090 qf these
High Schools students‘ga‘to 3§'private high schbols, and 113.112 students to
178 Public Institutions. Of the 113.112 studeﬂt§|;hat go to the public high
schools éﬁ.?SHHstudents go to the Vocational Education that wgﬁpentioned pre--

viously.

_ 1;;5;‘ :

-~
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The, student who has flnlshed succesfully high school has two ch01ces.

_the first ‘one is to continue a long career { 4 5 “or 6 years) in any of B
‘the universitiés, or a Short career (2 or3 years) in a Communlty |

' College or any Instltutlon of the natlonal system of educatlon (University -

level). - .o . b .

e K * »

The national system of education have #3 524 students, the Communlty Colleges

-

1.500 students. . .

In Costa Rlca‘there exists a National Learnlng Institute (I N.A.) Wthh
has 50.409 students. The ‘requisites to enroll in this Institue are: to
have passed third grade of hlgh school and thbe 15 years old.

The following scheme has the prupose of glVlng you a ‘clear 1dea of the

<

p051b111t1es of €ducdtion in Costa Rica. : R ‘
In this scheme we didn't include the Commerczal Schools Wthh also contrlbute

to cultural developmént of our country. o i ' )
. ' a \

-
*
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INSTITUTIONS

- PRIMARY SCHQOLS

. PRIVATE =

67

| NUMBER OF STUDENTS, .

€ -

9.808, -
(

£
 PRIMARY SCHOOLS -, 142.838° < - - 357,217 7
./ ' A
HIGH SCHOOLS , 38 j/ao 090,. L
! 9 . ] \jua “ ) .
~ Y . -’ ] 1N o N FE .r\‘f . ‘ie‘
. HIGH SCHOOLS : sk b T AT 113 112
- ) .- i ':E’.‘ . .( ";
rcm o ) : ;‘. -
I.N.A. ) ) YES " 50.409
. ' |
UNIVERSITY OF COSTA RICA . _ YES  29:259

NATIONAL UNIVERSITY

YES .

7.630




,.’. . ’ )
. \‘. ! \ . - FVA
N
INSTITUTIONS PRIVATE PUBLIC . NUMBER OF . STULENTS )
AUTONOMOUS UNIVERSITY , . R
OF CENTRAL AMERICA YES 2.000 * ;
: ' X<y Lf";"
TECNOLOGY INSTITUTE o 4o | :
OF CARTAGO YES *.1.635
STATE UNIVERSITY (BY ~ ,
CORRESPONDENCE YES 3.000
i3 A
COMMUNITY COLLEGE YES Toetd DA dod -,
OF CARTAGO .
COMMUNITY COLLEGE - ST (
OF ALAJUELA YES » 600 |
]
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NAMES OF THE INSTITUTIONS OF SUPERIOR EDUCATION IN COSTA RICA
3 ' - -

LY R P 3

The Costarlcan Superlor ducatlon cah be divided in two areas:
a) .Unlvers:Lty Supemor Education’ and

b) The Education of the Communi ty Cblleges (Paraunlver51tar1a).

Th'e’mstltutlons that are dedn.cza.ted to Unlversuty Supe.mor Education are

the fbllow1ng ‘ ' : S R .

1~ University of Costa Rica: the Prlnclpal .Center ‘in the Capltal of
Costa Rica (San José) and with ‘the rural brunches. e

2- Natlonal Unlver51ty, 31tuaded in Héredia and w;th two- rural brunches

3- Tecnology Institute s;tuaded in Cartago and w1th two reglonal centers.

4- Statal Unlver31ty}(by correspondence) wz%h}the Pr1nc1pal Cénter in
San José. ’ o

5- ' Autonomous University'of Central Ameriéﬁi in.San José.

The Institutions of Parauniversitaria Superior Edgcation'aré:
1-. Community College of Cartago
2~ Community College of Alajuela.
. . -&\A‘ Lot

Ly

The institutions of Upiversity Superior Education dedicate mayor part of their,
offer long careers.but they also have short careers. ,
But Community Colleges are institutions of (Parauniversitaria Superior Education)
whose purpose is to give short careers (2 and 3 years). X
We also have to,include the extension courses that have a duration of no more
thanYEAmonthé, but which are also very important in the purposes of the Community

Colleges.
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. ESQUEMA BASICO TE UN COLEGIO UNIVERSITARIO | N S

> ' —

o  EXTENSION COURSES |  SHORT-CAREERS " TRANSFER _
A | o : .| PROGRAMS TO- ¥
- ‘ o = UNIVERSITIES ~

) k) . &
- "

' SOME IMPORTANT, NOTES: ;

a) Of the population of the countyy Setween the ages of 7 and 12 years,
92% attend Primary Schools. o BT e

b) Of the population of the.;oﬁntry between the ages of:13 and 17 yeé}s;
68% attend Hiéh Schools. | - ) #
We must take into account the fact that many of adolescents don't -
conﬁinue Secéndary School in order to enroll in the I.N.A. :

c) Of the population of the country between‘the ages of 18‘énd 25 ygars,
12% attend University Superior Education, '

NOTE : | < - oL

The data has been)obtéined from Department of Statistics of The Ministry of

- Public Educaticn and from the respective offices,of information of the different

institutions of Superior Education.

&

' Hernan, Van der Laat ; “
T : Academic Director . -
| . - Colegio Yniversitario de Alajuela -
- ¥  ° CostaRi | -
Q | . . 1;5 C




| BACKGRDUND Vtrtual?y all third-level educat;on in lreland is pub?ic!y funded.
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o ot , o Fdward M. Walsh
DEVELOPMENTS IN IRELAND RELATED TO S v
POST-SECONDARY, SHORT-CYCLE EDUCATION
Sl _

INTRQDUCTION : Sign:ficant co;nges xn the pattern of post secondary education
have taken place during the 70's i+ !reland Three principal factors have caused .
these changes (1). the growth of the busnness and tndustria? sector of the Irish
economy (2) a birth rate which is the htghest with?n the European Community 3

,5(3) a sxgnnf;cant reversal of traditional emigration pétterns in short there are
‘more jobs avai}able and a larger population seeksng them. With Ioan asSlstance
,from the Non!d Bank, ‘the State has sponded by constructsng a system of Reglonal

o'Technncal Colleges throughout the country, and a National Institute for Higher '

Educatson at Limerick. In order to improve the skills of the *Irish workforce an
lndustrtal Trainsng Authority (AnCo) was created and fourtean new training centres

have been established

Approximately 85 percent of current expenditure is derived from the State and,mQSQ'

of the remainder is received in the form of student fees. Apart from the two .

._estab1§shed unlversrtxes {(Trinity College and the;feﬂerated National\ginersity of |

!reland) the only other third- ‘evel institutions of significance nn the mid- 1960

were “the C611eges of Education (teacher traxnlng co}quFs) and two techno!ogical

\\\colﬁgges operated. by the civie authorrtxes in Dublin., Figure 1 indicates the

percentage dxstrrbut:on of students enro!led in third-level education in the years.
1970 and 1977. The significant change during the seven-<year period resul ts
primarily from the establishment and- rapid growth of the Regconal Technical Co!lege

system,

REGIONAL TECHNICAL COLLEGES . The nine Regional Technical Colleges/(RTCs) in the
country provide training and education over a broad spectrum of occupations ranging
from craft to professional and include art, linguistics, and other special?t:es.
While a certain amoung to worksis secondary level, this is decreasing rapidly,

and concentraﬁfon i's being placed upon a variéty of programmes at third levelf
Whese_programmes erexof one, two and three year's duration and are accreditated
by a public body: The National Council for Educational Awards (NCEA). Graduates
recgive Certiffoate, National Certificate and National Diplome awards for the one,

two dnd?fbree-year pragrammes respectively.

: 14;(;

"
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FIG. 1

Percentagé'distribution of students in Irish
education, 1970 and 1977. Ref., 3 .
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‘1wn‘ ' ~ So as to: e;aid unnecessary duplieatiqn and to facilatate student-mobility the
NCEA exerCtses a co-ondinattng function. As a result students’ who perform wel!-
| can pragress from ane level to thé next withfn the system. while the bulk of
- - . thevwork takes p!ace at sub degree ievel it is envisaged that a certajn ‘number. ' -
of k-year degree programmes widl be made avaitabte within the sr§§un, and'%he
,'v first of these programmes now operate at RTC, Ga?way. The . enroilment of fulltime
thrrd }eve! students in RTC's has increased’from lSk ta 3 L97 during the iS?O -76 -
period‘

C. w ’ R o : e .
B - .. - . Cod EEUE

>;¥54;;.foArfoNnL'tns]xrurglroﬁ H:GHER'Epucnttdk e
The first Natscnal !nst:tute for H:gher Educatsen (NiHE) was eftabiushed in . _
'Limertck in !9?2 and a second is planned for Ddblin._ These two' instttut:cns are
:seen as the twin psnnac%es of the sector As part of the Norld Bank !oan-funded“‘“'

package they skrve to prov;de a degree-level and pdst~gr dﬁate level top.. Transfer ‘

Tf”' .f"

v':,ﬁ‘of graduates from the RTCE to the Nat;onai Dspioma and four~year Begree pregrammes
| at. N!HE is fac?!stated The Higher Educatxon\Authority~ hcch afiocafes funds ,?f;--
tc the universxtses and. the NEHES has reeently authcrused the Introduct;on of
1post graduate 1evel work As a result a reasenab!y well sntegrated system of
j:programmes, ranging from one yeer certif:qate at‘reg%cnai centreSFtu degree and _
|  post- gradqete Ieve! werk cn new nat;onal centres “has: been estab!xshed durang the

u‘70§3‘ - _.:n e . - -... f n:‘ . jegie; ‘f“'“ ,'Tl; - ,} Aua;;éf.
S ;Students are enccuraged (and in some cases requsred) to gain re!evant work B
- enperience befere pregress;ng from one award level to the next._ WOrk expersence,
‘f‘:baeed on the North Amerxcan cc-operatxve educat:en system, s required for all
".students tak;ng deIema and degree fevel wark at NIHE, fLsmer:ck
: : . . . e

5 .giLtFELoNG LEARntNG'

jthle the estabiished un;vers;tzes and other Inststutlons have provided a wide
: range ef adul: education programmes ever the years the broader concept of lifelong’
!earnnng is now emerggng\ A recent discuss?on document publnshed by the NCEA (5)

-},adepts the guxdxng pr?ncsples quated be!ew, and outtined by the 0§CD in “Recunrent -
Educatson' a sthitegy for xfetong Iearning“ (6) - ‘ .

L
- b

- if the, last yearg of compulsery educatton shculd provzde a curr:cutum

thet g;ves to each pupit a real chosce between further study and work' “

e after leav;ngwcenpulsory schocl, access, to post-compu?sory educaxien shau}d e

be. gueranteed to” the ;ndiv;duat at approprsate ifmi§ over! hts total 3:Fe cyc!e,.
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. dlstribut:on of. fac:!:txes >hould be such as to make educaticn, as far :
~as pesssble. avallabte to atl :nd:vsduals, wherever and whenever they need

R L AR o e |
RN . L ) oot

‘e _work and ‘other, social expersence should be regarded as ‘a bas;c e}ement S
cin adm;ss:on ru!es and curr?tufar.desrgn, o S
e~’:§t shou?ﬂ be pess:bie and zmportant to pursue any career in an intermittent'

way, meaning an’ a!ternat:on between study and work

e

~
‘.__.

-'eefvcurrscufar desxgn and content and teach:ng methoda1ogy sheu!d be. des;gned
' to co-operate with the dsfferent interest groups Envolved (students. o
‘-teachers adm:ncstraters, ete Yy and adapted te the interests and mokivatconf

é

of d;fferent age and sac:al groups*f‘r o -:[' SR

. hd
¢

-fCertufxcates D:p!omas and Degrees shou%d not be loeked on as an "end resu&;"
of an educat:ene! caree?‘but rather as steps and gu:des towards a process
~:aof !sfelong education and !xfetong career and persdnal:ty deve}opqut. and

v o .., ~ . -
.y .

0"\' - L

| on ccmptetxon of compdtscry scheoi each %ndsvidua} should'Be gsven a

| ’rxght to pericds af- eddtatiena} leave. of absente with necessary‘pravis:ons
“for Job and social securnty T e e

| | ; L, Lo T e ot
-7?he document sets out a strategy for impfement:ng these pr:ncsp!es.thhin the

euntry anégpraposes the Fntroduct:on of a. new award ievet. - ‘g_“ -)
v ~oA . L B - J% T T R

b ~

Thcught :s also bexng g:ven to the need to plan career-ariented educat:on in such
'“Q.a way that job mobetfty in }ater f:fe is fac;litated ‘and the personaf disruption

.- and cost of re-education and retrasn:ng is minfmised (7, 8)

T

. ’ .

,\l, . (; .. '_ ',‘_'\:"_ . 4’. . .‘ - . C - ) . ~
- e . . . 3

3
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, ﬂfnducgctun in the U:S.”
cOilegcs in the ccuntry enrolling &33 million atudcnts for credit._

| degracs.

oo

e ‘--"'.;-_-r‘ ‘. . . QR . ) . e A o .
+ - Roger Yarrington

R IR
.~ .. LIFELONG EDUCATION TRENDS IN - . PR
- .~ COMMUNITY COLLEGES IN wﬂsgu.s,A.* oo L

‘ . \;\“ . . ’ “;,"TY‘. y ..
Qdmmuntty coileges“haye become cne of the leading providert of ndult

There sre 1 230 ccmpuqity. junior, nnd technical
Auo:her

| 6 million are enrolled in ncn«credit p:cgram:.

*

Thlse n:e
"Pnstseccndary" is used to 1ndicate aga levcl more th:n grade

g—ycar pcstlecondary institutions that grnnt cxsccinte
lcﬁei Tht cervicesrarc for persons who have 1cft second:ry school but .

aften includ& basic skil}s coursel in reading, writing. and computaticn. -

In present unage;’"community callege" refera to a publicly-suppcrted
¢

o-year college‘ “Junior college“ rcfers to a privately-supportnd ingtitu- N

ticn- anp “technical collegc" tc an nsscciate dcgrcc granting inatitution

thnt 1is historicaliy oriented to tcchniccl cduc&ticn. ‘

"Ccmmunity collcgc" 15 increasingly used as a gcneral te:m co describe
chevcr, a community

LY

college ‘more precisEXy, 18 ln inntitution that 18 community bnsed
Mcst commonly this mccns

Q.it ia rcsponsive to thc needs in its ccmmunity.
o 1t il governed by a board of trqstees from the loccl community, fin:nccd by

taxcs frcm the. local ommunity, and serves perscns from the local community

e, Ce e Camprehensive Services
They include occupational curriculums

The services are comprchensive.

- QQ;ut§1 as curriculums that are parallel to. the firat twc years of university
An impcrtant :

A wide variety of community services are cffered

_cducntion.
par: cf the program is counseling services to help persons choasc programa

¥
T -

_that will best fit ;heir.needs and intcrests.

' 1"flh;'lapt:cc! from-Ccnvcrgence, International Journal of Adult Education

& : -
N o ¥
N . . N ) | ' v -nb

;11 two-year 1nst1tut1ons offering asaociste degrecs.
Th;tuis,‘

.

-
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Studlncs usually live at home md commute 'to the collese. 'To f—cci-litete

..f
access the colleges use fnany off-campus c}encers to . t.ake classes to’ where the

ctuden:s are; apartment buildiogs, facoqries, offi‘ces. libriries, churches, .«,

-~

ahopping centers, and other convenient lo:cacions.
N Hith few exceptions, the persons being served epe over agels. ‘Qne of the:
vdzmtic stories in American community colleges has been the :anrecse in t:he age
| '*level of t:he seudents. Na:ionelly :he average age is oW near 30 ye;rs. More
| than half cttend part-:ime and. more thim half arve already employed.- 5 | —- :
Lhout 500 :xeml comunity colleges were established in the U S. during f:he

1960'5. : They were creaced ro prpvide aceess to higher educa:ion for t:he increasing

| mbers of young people coming out of (the high Schools who wanted to go tq college.

' But. once tbe institutions were in place, older persom in the communi:ics, who
'had, not had low-cost, close—- o-home colleges available vhen they were younger,
| &lto enrolled. Comunicy colleges have adapted their services to meg the n.eeds

of the older students.. Program.s especially for middle-eggd vomen sce§n8 o'/

ograms to -

| enter the work force, pre-—reciremenr programs for older workers, and
' 2

retxcin workers who are a.lready employed are examples of such services.
1Pol:!._cy-8:roctere§ | -

One of the problems thet has oW - emerged j.s t:hct the policy st:ructures and
~ the fiuencing patterns that were originally developed for comunity colle,ges
vhen they were .seenc as insc-itutions for students of the trqditional college.agecl.'
do not fit as they try to serve more adult students. Er‘eiample“sorzne:collegeo |
receive less tax support if they offer clesses at night, ;r if they offer them

off-campus, or if they gffer them on television ra:her than in- ,a;classroom, or

; _‘if the classes'do not result in academic credit, or if the student already has

~
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. Inerqsognition of this p:oblenh thc W.l. Kelloss Fenndetien recen:ly
-aée a zrent -to the Anerie:n Assecia:ien ef Cennunity and Junior Cellesu:
(AACJGJ to wetk on needed policy ehtnse: to advence lifelong educetion |
‘sscvices. ‘f“g‘ . | | ‘
Ihe gren: mede possible & nxtiennl essembly of eeenuniuy eellq;e_'-
repre:en:ntives. poliey makers, eaﬂ_lifelens edueetion e:perte.- They
fornulltcd a report which 1: beins published by the Assoeiatian.; 1ts

fe

: intxeduetion s:etes. S o . | 0 ) /-

'_'? . Lifelons edueetion is moving from theery eg}fac: for inercns—
‘153 umhers of persens in our seeiety. The growins eanplexities .
ef earnins a living and being a eempe:ent pertieipant in tthe fnm-
B lunicy are making this developmen:-e necessi:y I: is no lenger .
'._- fansihle to plan on a pericd of education éhet extends enly thraugh
thp late teens or early twenties to eerry us. th:oush 1ife in the
Latte: per: of the Twentieth Qencury. ®f our lives are to be ful—
'£1111ng if our‘eommunities are to be. livable, if our~industry is
:o be p:oductive, iﬁ our seeiety is to be hesalthy, we mnst have ep— o
portuni:y for eéueation :hreughout'our 1ives. a : _ - .I
Our educational sys:em has developed many faeets‘to meet this

need: schools, colleges, churches, 1ibrerics, mUSEUnSs , businesses,

- unions, the ‘Armed Fereee, and o:her agencies heve developed reapqn-
"' ¥

sive educe:ienal services. Education in‘the erts and scieneee, educa- - - .

VN.

-

- tion for occupations ane-for leisure; are becomingievaileble\te more -
times. Usefelipe:terne'ef cooperation among providers of these services
) il OT IR L g ,

ﬁave developed in many instaneeﬁ:)

L T
<J ‘

-
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The poiicy ffamewak, hoﬁever;iﬁislhuc.ktp: up wi:h'the devclgéihs‘
neads and the variety of responses.. Laws, regul:tion:, guidelincs, r~5 Lo g 1-
dircctivea. funding qumnlas, and other clements that nake up - ch: poliqy o
frannsork need to be brousht up to- ‘date — along wi:h the data and '
ltti:udes out of which such policies are dtvclopad. The changing demeg—
r&phy and life style of our saciety must bc :ecosnized in tducacianal
polieies and praetices. Assessnenta of educ&tional needs, flexible
rc:ponses td/those needs, cooperation among asencien mmst be factli:ated.(
not frustrated by the policies ef puhlie ar priva:e asencie:.
We believe the leadership for needed changes shauld be initiated :
at lacnl levels through assessments of local needs for lifelons educatiﬁn
.‘-ade cooperatively by the ins:itntions and citizens concerngd. The sup~
por: of public and - privace agencies and!ik local sta:e, and federal
;uvcrnments should be sought " through unified action based on well—dacumantud
. ,

nned: and priorities.l : g | .

*

The cssembly report calls for community colleges to cooperate with other \

< 1lifelong education agencies in assessing local needs and resou:ces, and to
. )
B tepor: to public anﬂ private funding sources the financins that will be required

to provide the needed services. It alsa cglls on them to- identify needed policy _;

; v 'chanses to facilita:e cooperation be:ween educational ageneies and to make 1ife~
% . .

, long education sexrvices ‘available to all citizens.
e -

Ccnmunity colleges are experimenting with new educational forms to invalve
o .
‘Iﬂfl adults ‘in their serViqes. Two examples.a:e comnunity farums and courses

:‘u;ins':elevision.

N
4

| Gilder, Jamison (ed.), Policles for Lifelonz Education, Washingtan, D.C.:
:. Amnrican Assoéiation of Community and Junior Colleges, 1979.
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Coununity forums are discussions of ourrent issues bssod on woll-desigoed

'-otody moteriols, aided by presentations by knowledgeoble rssouree persons, :nd

;uidod by skilled group leaders. A good forun will be on a topio that is of

concern in the eonmunity, the discussion will bn an ioforned disoussion. ond

‘ i

tho partieipants will broadly represent all segnents of the community

conolrned with the issue.zl 8

Tho.Assooistion has demonstrated how suoh forums can work usins osterisls

- on various issues developed for the Courses by Newspaper program. Both the

AACJC Community Forums Offiee and the Coursos by Newspoper project are supported -
by the Natioool Endowment for the Humanities (NEH)

T Hov we ire workiog with NEB and the Department ofttnerxy on a new program
of oodhuoity forums cslled "Energy and the Way We Live."” It is an ambitious

undertaking that aims for a minimum‘of GOO:eommooity colleges sponsorins com=

- munity foruos in’ early 1980.. We are working with the !oreign Policy Association ‘

(!RA) to encourage commﬁnity colleges to do community forums on foreign poliey
issues using the “Grest Decisions Materisls" produeed eaoh year by FPA. )
Comnonity oolleges have found that suehrforums cas be used to reaeh'orevioosly

unreached persons-inkthe commonity and to draw them into,o geoo}ne learning |

- experience and into a continuing relationship with the col

-

4

Television Courses
. ’ ‘ ’ .
Courses using t:levision as part\of a complete instructional paoﬁage are ..

being produoed by several community colleges for natiomal distribotion. Approxi-

i

mstely 400 community colleges are using the courses, ag:in to reaeh previously

™

2
, Yarrington, Roger (ed.), Forums for Citizen “duoation Washington, D.C.: American

Association of Community and Junior Colleges, 1978.

1z
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| _}'unreeehed edults and to eequaint them wi:h :he callese end itqvgther serviees. )
A broad base of expetienee has been creeted 1n the past few yeers that docu- _
-ents the success’ of ' teleccurses as good cammunity edueetion. Comnunity\
,colleges. which see the whole ccmmunity as the canpus and ell of. the adult
eitizens as the ﬁotential student body, are neturelly led to the use of :he
‘-nase media for learning. |

‘1 . B ‘ _\

(

The Aleoeiation has activated a tesk fnree on the uses of naas nedia‘f;r |
lenrningi\ That group has recently published a nonosreph on how to- use televisien,;
elnng with textbcoks, course - outlines, instructor 's guides. end other ptinc
unteriels to offer high quality eommunity edueation.3 The task force hes.elsa
' prepared a eetelog of 100 quelity teleeourses that are aveilahle for community
educetion T B - | ? o R i‘ . '

| At the 19?8 AACJC eanvention teek force eelleges used me:erials £rom
current teleecurses to send learnins(yrograms into eaeh guest roam.in the

eagwentien hotel. Mare‘!ﬁan 2, 500 community eollege admiq;etreco:a attendins ’

T the eenvention eould hear about televisien courses in ferums and they Could

F

| experienee the courses in their own rcems during the day and evening.,

Eow the Association, with finaneiel support from the Fund fer the Improve-

- mant of Postseccndary Education, is working on a nationel preject to impreve

\

cQOperation between community eslleges and leeal broadcasters on the use of

televieion for community educa:ion. A_nationel essembly later this yeer will ‘_

bring‘together college admiqistgetor and bregdeaet-exeeutive teams f:eﬁ :he”

‘z"‘laﬁe.ccmmuniiies for discessiens‘of case studiés and issue pepers.:hae er$ heins '
~ developed. | o I [

\ Thesrecent report released by :he Cernegie Cemmission is expected to be cf N

ln:istence in advancing the use of television for adult edueacien fn the U. S.

3Yerring:on, Roger (ed. ), Using Mass Media for Learning, q;shing:on, D.C.: u
Ameriean Asseeia:ion oftﬁommunity end Junior Colleges. 1979. L “P

-

| ‘12:33



. One. o£ :Lu n:uquttinnc says: .

. Ve momsnd‘thtt public braadcuting renew :lts camiznn: to o
'- providt prograns and smicu whﬁx hclp fulfill the prouiu of oo
jtollcunnunications to aid in the educ:tinn of all Amerie:n: throushuf
. U thlir livcs. Th\ nnjor ratponsihility for this cfto:t rns:n 9ith§;

:h-u:atiam.&’,' S MO BT

'ucem with Industrs'

| One of thc most pranisins areas for continuad dev pn;nt ofa;dulﬁ.
| cdueation in Ameriean conmunity colleges ia ﬁhrough fu 'c£¢cgc§eritinn_viﬁh
‘ busimu, induatrynnd labor unions. j . - , P ‘
| . AASJC h:a sponaored for the ‘past. twn year: a ptosran supporttd financially
.by :he Depsrtment of Lpbor which is. dcvnl;;ins coapc:;tive rdl:tion:hips ui:h L ~.
 ;¢0==unicy colleges and lahor unions on nppranticcship ::ainins journcyg;n rn— .

-

,i( :raining, credit for union learning expericncc:, prc-retircnnn: cducs:ion, tndQ ,«i '
\fhbo: 'studiu curri uns. We havc d.no helped to duonsgnte how eomnity
 3¢311eses can serve: 10::1 1nit§ators of communi:y e&u:atianrwork councils.

" organizations tha: bring togg&her eaucation, bu&inass, and unions tc pronnte _7
-local manpower needs analyset, jab :raining, and placemen: ;ervices.
Hc see increasing evidence cf community colleges. working closely wi:h :hc
'trainins direc;ors of local unions and indus:ries to tnslyze training needs and
to develop educationsl programs to meet industry specifications - both prc—

service and 1n-service experiences. This is a vital pa::nership to help keep

Ioctl industries p:oduc:ive and ccmpetitive in the vnrld marketplace.

-

4 A Puh;ie Trust, New York: Baﬁtam Baaks}‘1979'

i
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Thc impcrtant pciut in this type of actiu}ty is for thc ccllege to be
‘truly‘ff pcnsive to the needs identified by the emplcycr or the labor unicn and

not to try to fcrce students intc cxistins college curriculums which mny not

L 4

| fit the ncads very well. N
| — The National Manpower Institute is using. funds from the Nsticnti Institute
: of Educcticn to study how wcrkcr utiiization of tuiticn bcncfita can bc incrccscd'
.in this country. Thcrc is alsc great interest in observing how well cducaticnal
‘ Icavc pclicies are wcrking inecthcr countries. - ‘ .l ,‘ - if

An incrcasing interest in intcruaticual exchange of infcrmction is devclcping
in American community cclleges, much cf it. centerz;;\cround cxpericncie\f; adult
‘  cducaticn. An interesting prOSpect is’ thct scmeday ‘soon the exchanges will
iuvclve nct only qdministratcrl and faculty, but also adult ctudcuts.
C Curtentiy community colleges cnrcil about hclf of all cf thc undcrgradu&tc

"'fcreign students in the U. S. But, they tcnd tc be ctudenta cf the traditional

: ccllcgc ages, Pcrhaps it will not ‘be long until studcnts frcm other. countries

\

o ccmins to American community cclieges will more neariy rcscmblc our dcmc:tic :

&

ctudcntc' skilled wcrke;s seeking. retraining, retired pcrscna uceking stimulating . .
new leiarning experiences, and so forth, That will add an element that will be
challenging and beneficial for cii ccncerned and ancther impcrtcnt stcp<in the

dircct;cn cf‘the glcbcl 1ifelong learning network visualized by Gcrcth William:
5

A .in his book Towards Lifelcng Educaticn\ We hope thc community college will be

an active part of the American ccnncction when that nctwork is nchievcd

5 | . Roger Yarrington ° .
Paris: UNESCO, 1977. . - Vice President ) .

American Association of Community
“and .Junior Colleges .

lzg



s A o Prepared by thc Secretanat : .j‘
.  REVIEW QF RECENT mmsco Acrrm'mzs IN THE FIELD. OF sow-mm:, -

‘ o o posmecomm snumm s

I INMRODICTIN < T i ’

1. + In mcent yoars, m.mr eamtriua hl.vp felt a srcuing nnd to refarm thair hisher :
cducltim systens, Indeed, ‘the change over: from edmtmn far tn clitn to meas
sdycatian, industrial developm_nt, scimtific a.nd tec!malosio&l prqs'reas, thc incmains
_'f - dlmd for lifelong educatzm and i:n-aerviqe occupatiomnal tr&in.ing have brcught sbout &
'~ " .pew dipensimn to the mission of higher education snd the tasks which davcﬂ.ved. upan 1t

| - I{ has been confronted during these la:t fet dec&dea with the ‘new rcquirannnu of thn

.popull.tim and of the comunitar Ke\r accupat:.oml cartegariu and new age Eroupa huo

clsimed sccess to higher educsticn. Institutims of highnr lea.ming are’ incrmingly

‘cl.n-d upon to mks & mcre active cmtrihut‘.!.m tcwuds the uolutim of vtricus prthm

which are of vital importance to the mspeetive socleties. Hisher education in |
required te become an effectzve facter of national and commnity devel opment, ' These l

~ new types af public and these new rolea have gﬂnemw mde it necessary to divcrsiw
i L and Tevise the pnlicies, the atructuru, cmta.nt and me%hodl of higher -c&uc&tion, a.nd :

. ~ to impmve its mmgement and admnistmﬁm. i . - o '

R

<

2, | ‘I'hc tmditim&l hiéxer education, although e.ttampting to adjust itself to the

. nav situstion, has come to coexist with institutions and methods which enable
it to respand to the growing demands fram public and society, Fon-traditional
post-secondary’ educa.ticn&l inshtutima have appeared as uaeﬁzl means for the pu::pou. |
Indeed, the moet i ortant trend during the- hat’vo dschdes has. been t.’ne creation
and rapid expansion ufof the wpes af insﬁtuticng\and prcgrtmmes whmh, Ty & cmb:mtxm

. of mjoreatures, szgnxfzcantly differ from, and represent & comple;gent te, the

- mditim universz ty patiern. Genemny speakmg, the new instimtmns are fimced _
llnoet mtirel;,' from public funds, their admission policiea are more flexible than
those of uxmrersitzes, most of them of fering & number of non-gcademic courses which

. &Xe open to part-time students, and all are deeply involved in community programmes. -
At the sape time, the traditi onal universities have. not escaped the evolution tewuﬁ:

 nev pnlicies, new forms and.qex m{&r\‘ N .l . l
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3. Uneaéa has witnessed this evolution with considerable interest.

. In 1971, it launched, a long-term programme¢ to promote new trends
in higher education in the light of theVOrg&nization's commitment to life-
long education as a guiding-principle for the fundamental renewal of

sducational’ systenms. Efforts have been focused primarily on the following

interrelated areas: \\\fo/} ,
_ (i) development of higher educatien and the new Toles of institutions

of higher learning in the context of life-long education;
(i1) alternative university atructures‘ahd non-traditional forms of
hisher'educa?ion; _ y
(iii) post-secondary education for persons gainfully employed;

(iv) community service of inatitutions of higher education.

Particular attention has been given since the beginning of the seventies
to the theoretical elaboration and practical implication of the concept

of life-long education for the post-secondary education.

II. LIFE-LONG EDUCATION: ,DEVELOPMENT OF THE CCNCEPT AND ITS APPLICATION
TO POST-SECONDARY EDUCATION '

k. The development of the concept of 1ifelens educafion‘has been gaining
ground since the beginning of the sixties. If.whs in the documents
of the Second World Conference on Adult Education (Hontreal 1960) that-the
term "life-long education” was first used and given prominence. During the
sixties, the place and importance of the d%ncept gradually won recoganition
and support. Unesco played a major part 'in the avolution. The events of
1968 in many countries pot in the last turn in the universxty‘campugss
contributed to focusing attention on life-long education. ‘They highlighted
the criticsl state of education and raised a series of crucisl questions
vith regard to the sociological cantéxt and the psychological factors of
. education, its purpose and‘objectiveé, it5~cénsent. the worth and efficiency
. of itg means, its links with the evolution ff idras and customs and with
the advance of technology and science. Life-lon5 education has been seen
by.man} as an essential factor in the solution of problems faced by hlghar

education and education systems at large.
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5. In 1970, Unesco's QGeneral Conferbooe, at its sixtcenth sessiom,
reached a wide consensus on the principle of lifelong "
education; it also called on the Organization to move from the theorétical

conaidera§iggjof the concept, to.its pract1cal irplementation in the

Kember States. In 1970 as well, Unesco published a basic work on the subject‘
= An introduc;;on);o ‘lifelong education - written by a member of the .

Socfctariat, Paul Lengrand.

1

=y

-

6. A decisive contribution towards further expansion of the concept. of
1ife1ong education has been made by the work of the International

Conmisaion on the Development of Education established in purauance of the

decision of the Unesco General Conferenoe‘gt its léth &ession (lQ?OT Tho .

report of this Commlsaion - Learning to Be - propoae “life-long educntion as

aster concept for' educational policies in the years to come for both

ed and developing countries™! ) | -

7. The nature of life~long education is deucribed in a Unesco publication(x)'
as followa "the 1mportant point that is the essernce of lifelong

education proper lies in the integration of education with the other gctivitiea

of all individuals in uociety Education should not be seen as an activity

;aeparated from work but as an integral part of the career development of

indivxduals. Slmilarly, 1t should not be seen as something to be diltanguished
from leisure- tigpe activities but as a satisfying way for people to spgnd
a part of their leisure-time."
-
"Lifelong education from a structural point of view must be conceived
of as a learning system inoorporating not only schools, colleges and univer-
sities, but pubXtr libraries, correspondence tuition, the mass-media and

work-related activities.”

(%) G. Williams: '"Towards life-long education: a new role for higher

education institutions’, Unesco Press, 1977.

I'—‘l
.
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- - A document’Prgpaer for the nineteenth session of the Unesco General

Conference (19768 on the results of Unesco action in favcur of lifelong

‘ educhtioe brings out the salient features of the concept. It is des-

components of

‘& pumber of publications and studies and convened several meeting

“cribed as "neither limited in time to the period of schooling."nor in

'space‘to the school and 4its methods; it 11nks up the whole of the

coumun1¢y s educatlonal act1v1tles and respurces, almlng allke at the

.full development of the 1nd1v1dual's potentxalitles arnd at the advance-

a~

ment of a socie;y undergoing transformation, which is consczously re-

-

§°lV°§AF“ cgangeﬂﬂ The saﬁé document calls lifelcong educatiom 'a saurce
of cohetence?an&'integratign" making it "possible to :ynthesiie many ‘
elements already included in existing educational systems", and a source
of "suédelinﬁs for the reéstructuring and reform of the varioﬁﬁ components”
?f educational systems.

9. Slnce 1972 Unesco has endﬂavoured to spell out the implications

of the llfe—lang education prlnciple for the various componenta

of educatlonal system, includin ost-gecondary. educatlon.' Resolution
g P 9

1.321 related to higher educatzon and adopted by the General Conference

.

at its 17th session autharxzed the Director Genersl:
(i)"to studg the problems inherent in- hlgher education policies

as a whole, glVlng particular attention, in view of the need for life-

long educatlcn, to the relatianshxp af_h;gher educatyon with the other

“ducatlcnal systnms and also with countrles requirements

in the matter of highly qualified specialists;
| (ii) to study new trends and achieve ents relating to post-

secondary systems and~teach1ng establlshments with regard to both the

orgaqxzatlon and the methods and ccntent of education; to disseminate

informatlon that has been collected concernlng these new dewvelopments

and to encourage and organize experlments in this field..." |

~

; !

Pursuant to the above- mentioned resolu&icn, Unesco undertook
s which

dealt with various impllcatlons of the llfe lon® education principles
for the post-secondary institutions.
L .

-
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l?. R lB?},'the Centre for Educational Technology at the University
t  f Sussex (UK) undertook, with the support of Unmesco and the
Ford Foundation, a §roject devoted to open learnirg systems at the
poat-secondary level invalvlng the use of modern media. The project
tean headed by Professor Norman.MacKenzie, Dlrectcr, School of Educatzon,

University ot Sussex, produced ga bock\:ffitled "Open Learn1ng' systems

 and problems in post-secondary education" comprlsing 17 case-stud;es

‘dealing with open learning in a number of countries - among them, Auatrqiia‘*
Japan,. Kenya, USA, UK and the USSR - preceded by an analytical survey @ -
of the subject. This survey Attempted.to provide a check-1list of
operaticnal questions which- ‘arise when an opn learning system is set up
and “to exa,mine current activities in various pars ofﬁ'n wordd. It indicated
thefprocedural and organlzaticnal problems encountpred together with

the opportunities and limitations involved in the[tranafer of experience.

11. A symposium on the role of higher educatlonrln llfelongfedueation

held in Moscow in 1974 provided an apportuﬂzty for a general
;xchange of ideas and experiences in this area. ! The symposium examined
the tendency towards the éstablishment of integrated systems of higher
education and evaluated the present *and potentyal role of post-aecondary

institutions in llfe—lang education. Lifelong/e

cation was conaidered

as a key idea relating to" all phases of edu€;§ion for all age groups,:

whether formal or not, and the adult educatiop was seen as a very

;
k
- . L

. N .
. N .
¢ . » 1‘[‘ -
N ~

The need in the new coordlnated relaﬁionshlp between 1n1tial

.“importamt aspect of life-long education.

and further educatlon and the necessity oﬂ deflnlng in detail the
transition between the two sfgges of eduqétlon was stressed.

s ) i
12. The symposiﬁm stressed the necessity in changing the curricula
\ in higher educatlon as sdon as the conﬁept of '1ife-long education’
is put into practice. The perdonal expprlenresof Both young people
and adults should become thes starting poing and the basic elemiay for .

these curricula.

The role of educatdonal technology in improving the efficiency
" of higher education was emphasized. 1:?:; - -
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13. The symposium also examined the problems raised by the training
of educators adaptéd to the new tasks imposed by life-%sng educaticp
It was recognized.essential to call upon people from outside the

kniversity, coming from all types of background, so that students may

" benefit from different kinds of experience.

™
It was recommended that reSearch and experimentatian ii\the L

.educational sciences wéuld be encouraged involving the participation of

educators and all groups concerned with the practicar’applicatlon of

the concept of llfe-long education. . '

‘14, The symposium(céiled for the new efforts to reinforce the inter-
national cooperation in education from the pointvof view of life-.

long education, in particular in such areas as curriculum development,

-recognition of studies and giplomas, regearch and innovative experiments.

b

is, The various implications of life-long education for the post-
* secondary education institutions have further been analyzed by
Professor- G. Williams of the University of Lancaster in his book

"Towards Life—Long Education: a New Role for Higher Education Institution?

published by Unesco in 1977. The author prévides aréumenta in favour oflife
long education nat only in application to the induatrialized societies
but also for those at the earlier stages of economic development.
Several ways in which life-long education can rnow aﬁd‘in the future

gefit the developing countries are indicated: thréugh preparing the
young people at the stage of their initial education for further learning
upon éompletion of formal studies; through selecting suitable people
from amongst those already in the labour force and retraining then
and upgrading their skills as the quickest and least socially divisible way
of acquiring the qualified manpower; through setting up the non-
traditional types of higper education which could be better gearedAto

the socio-economic needs, educational and cultural traditions of these

"societies, etc.

|
. P
16. The author examinés the various ways of interaction between higher\

education and life-long education and points out the three main

types of contribution to the developmeﬁt of life-long education which can

. be made by the institutions of higher education. First, they should

134 ’
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aim to widen; as far as possible, the range of students for whom éhey cater
Secondly, they should relate their programmes of study and their research
efforés tc the social needs of tﬁe coemmunity as a whole. Third, they )
should act as resource centres.for the rest of the educational system
providing learning materials geared to fhe needs of life-long education

and carrying out the necessary research.

Higher education, in its turn, has much to gain from the life- -
long education approach. The provision of educational opportunities for
adults is a new market with almost limitless potential. Teaching the
adult stydents with greater maturity offers considerable opportunities

and new challenges to teachers and administrators in higher education, .

" stimulates the extended use of new media and individualized learning

. progranmmes, facil&{gtes the closer links between institutions of higher

learning and the production sector, et&. The author's conclusion is
that the development of life-long education and the close involvement
of institutions of higher education with this development can, if “

properly planned, be a mutually beneficial partnership.

The book also examines several practical aspects of the

performance of higher education imstitutions resulting from the life-

long education approach: economics, finance, planning. Special attention

is given to the adult learning and methods of training.

17. Another publication entitled Lifelong Education and University

Resources” came ocut in 1978. 1It-was prepared jointly by Unesco and

used and to devise ways of making a reality of life-long education. The

the International Association of Universities, and is a collection of
contributions on the above theme, by authors from Sweden, Canada,
Switzerland, the Sudan, Poland, Ghana and France. Given the fact

that the universities ;re‘getting all the more profoundly involved

in adult learning, the book stresses the necessity for them to reexamine
the way in which their intellectual and financial resources are being
redeployment of resources as a first stepﬂtovarda bringing about the ]
changes desired and, specifically, the administration and mahpower aspect
of the continuing education practice are considered. '

1.

() ‘J
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18. A Committee. of expgrts conVened in 1977 examined the ways of making

lifelong education a normal part of university life”” It considered the

progress made.in the applicaticp of the concept of lifelong education at the

post—éecondary level since th; Moscow Symposium in 1974. ' ~
The Cémmittee came to the conclusion thét a new_ccncéﬁtlon of

the universlty Qas needed: the university had tg‘be closely associated

in the development of society as a whole and it had to provide individual

training that.was.related to the affairs of the nation and working life.

The experts considered that lifelony equcation‘should make it pa§sible

to reshape the entire aﬁucétiqnal process and do away with the tr;ditiOn—

al distinction betweén formal and non-forﬁal education and between general -

and specialized education. -

19. Having considered the procedures of admission and of evaluation

of experience, the Committee recommended thgt adﬁission procedures should

be adapted to the programmes since the requirements or criteria associated
with those programmes affected the nature of the courses as well as teaching ,
methods and student flows. It was generally agreed that the evaluatiop of
purely intellectual knowledge should be abandoned .in favour of a genuine
evaluation of the indivi&ﬁal's aptitudes and attitudes, taking account of

theoretical knowledge, working experiencé and praétical skills alike.

20. The new roles of the university teaching staff within the framework of
lifelong education took much of the discussion. The committee felt that it
should be statutorily possible to combine teaching with the actual exercise

of a specialized professional activity, the latter either alternating with or.
being supplementary to the former. The responsibility of the State in providing
the higher education authorities with means of meeting the reél needs of society
.was pinpointed. 1In order for this to be possible, a policy of pre- and in-
service teacher training must be adopted such as to equip teachers to provlde

lifelong education.

Parallel to the investigation-of major principles aad ways of higher education
institutions performed within the framework of lifelong education, some practical
aspects, in particular the setting up and development- of non-formal institutions

LY
and programmes are studied by UNESCO.

- | E 26 oy




2l. 1In 1972-1975, Unesco ungertook‘a number of studies_en current

‘educatlcn on social- mob;lxty.
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w )
III. ALTERNATIVE UNIVERSITY STRUCTURES AND NON-TR/DITIONAL FORHS OF //,
HIGHEB EDUCATION . J : . - Ca e

J

experiments seeking to establish or develop alternatives to ; ’ 5

traditional university structures. These-atudies,'which covered indi-

vidual countgles or groups of countries, such as USA, UK, Canada,
USSR, East-Eurcpean countries, have been distributed to all Hember
States and to interested inatitutions and individuals. -and have served

as background documentatlen for several Unesco neetlngs. At the same - -

" time, another series of 5tudiea describing the. experience of eight

institutions in variaus regions of the world in the utilization of the

-lode:n institutional teﬁhniquea at the post—aecondary level were’

undertaken. : - - -

22. A Symppbium on new forms of higher education in Europé,rorgﬁnized‘

by the European Centre for‘Higher Education in 19?6,’attempte&5to . R
define '"the new forms" of higher éducaticn. Althaugh no conclusion .

- was adopted, the three criteria were accepted as being relevant to

‘developments in European higher education, =s follows: - - * ','g
(a) to enable new student population to benefit from higper : P
education; : . . ;55”

(b) to enable students to use study perioda in cher than . o _
traditional ways; . . ) ) E ' 'Lf"g;
(c) the use of teaching staff from outside the university.. o

Relatzonshlp bEtweefwfiﬁd§nd conventional forms of higher educatlon -
was examlned within binary systems, 1n which new forms are Heveloped in - T
separate instltutlons and unitary or 1ntegrated systems in uhich ‘new’ ‘

and - traditional forms are used in the same 1nstitut10n It was pointed

-out that the solutlon of the magor problems faced by hlgheF education

does rnot necessarlly lie in totally new fcrms of hlgher education. The \

rdévelopment and 1mprovement of tradltlonal forms shouf& also be consi-

¥ .“

dered- important
Y

The symposium also examlned the impact of new forms of higher‘

+
4

-
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;; 23. A Seminar on the problems involved in setting up new types of higher

educatiénkinstitutions and programmes in develeping countries was

held in 1976 to examine some specific aspects of the innovatzons at the

3 A

s 7, post-secondary level faced by the third world countries.
, e )
The participants stressed the importsnce of the in ations to )

. be related to the socio-econom and seclo-cultural challenge faced by
. the developing countnes and to W g means, of transformation of
‘ n 1

-

‘their systems of higher educatlo Qrited from the colonial past.

to tge §roblems resultlng from/
kntions. . cratization an massification" of hlgher educatlpn should have to

A

. be the foremost objectives imn innovative programmes. These programmes
’ should provide education and training of high quality and be related
’.to the manpower needs. Careful plannzng and preparatzon must precede
the settzng up of new types of 1nst1tutions in -order that they ‘could not

become & burden on the limited. resources and couater~preductive.

The seminar warned againat an unimaginative limitation of a succesa— ‘
ful western experiment. In particular, the use of the advanced methods
" and techniques developed in other countries should be carefully studies

A

and #Ppr0priately adapted. ‘

e < [
Although it was recognized that innovative programmes should
generally be less expensive than traditionsal ones. a temptation must be
overcome to organize these pProgrammes cheaply Expectations regarding
the innovative pr¥grammes can only be ‘fulfilled if quality is high

and sufficient funds are earmarked._: ' g

2b. A series of studies reflecting the innovative trends and experiencés
of individual countries or groups of countries in post-secondafy
education has continued. Case studies covering some couantries of the
Arab region; Australia, New ZealaAd P;pua New Guinea and Indoneriaj
India and Venezuela have recently been prepared and wide.y distrl ated

among those interest® and concerned with the matter.

. A world-wide inventory of non-traditional post-seccndary educational

institutions is being preparéd and will be published next year.

| 1,8 o ’
. ‘P“. % K/ :

~
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V.. POST-SECONDARY EDUCATION FOR PERSONS GAINFUﬁLY EMPLOYED

25. In accordance with a reconmendation of the above-mentioned Moscow
Symposium on the role of. higher educatiOn in life-long education,
a Meeting of Experts of Post—Secondary \Bhpation for Persons Gainfully

Employed was convened in London in July 19>6. The experts were asked,
among otner things, to advise the Organization on its prdgtamme in this
field. The éhraseﬂ"post—secondéry'education for the gainfully employed"‘-
was;dcfined as rcferring td-people who had completed’ their secondary
educétion or had acquired equivalent qualifications and who were in paid
emp loyment. ' ' Y | ‘

-

26. -The Committee unanimously adopted a number of recommendations

on the subject, the first-of which requests Unesco to "draw the

attention of Member States to the importance of post-secondary education:

for the gainfully employed as an indispensable factor contributing both to
economic and social development and to the well-being of the individuals
concerned." Anothet recqmmendation states "The timing of post-secondary
education during a petson'S'career should be a function of his occupation-

al objectives, his interests, needs and personai abilities in thc area

" of general, social and civic education, and should not generally be limited
A .

to any specific time frame. There are, however, critical times :for
education associated with retraining through a person's lifetime'"/ Other

recommcndations deal with specific aspects of the subject, such as, the

-wide abailébility at relatively'low cost of modern recotding and communication

" media and their usefulness in this context, the need for close coliabora—

tion between education and industry, the concern of the gainfully employed
for the creditation of their education as 4 reflection of their achievement,
the need‘to widen the 'basis for entry to post-secondary education for
persons gainfully employed, partic&isrly for those with minimal formal

education qualifications, but with work and life experience', and the problems

~ of organizing short, mid-career, non-formal courses. Finally, Unesco is asked
’to'éncourage support for the terms of the Concention and Recommendation on Paid

-Educational Leave, adopted by the International Labour Conference in 1974.

27. Iy conjunction with the above-mentioned meeting of experts, three case
studies ﬁealing with post—secondary education for employed persons in several
East—European countries, Australia and France were prepared and issued in 1976-
1977. J ' - a\

-~

._Iug
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Another area of Unesco interest relates to the community service
of institutions of higher education.

‘Y.  COMMUNITY SERVICE OF INSTITUTIONS OF HIGHER EDUCATION

28. The necessity to strengthen the links between higher education insti-
tutions and the community at large is evident. The ccnmunity aervice

as one of the major functions of these iqs%}tutiona has been dwelled

on in. many Unesco studies and examined at various expert meetings. 1In
particular, members of the Committee of Experts convenéd in 1977 to '
~examine the ways of making lifelong education a normal part of university .,
life were unanimous in that the university resources should be available '
to the community as a whele and that its .community service function

should be seen as being of equal importance to the fﬁnctiéns otlteaching

and research. ’ |

29. Among recent Unesco undertakings in the area under consideration,,

an analysis of Member States' experience in the field of study x;f

service in higher education is noteworthy. This experience has in

particular proved useful in some developing countries. It has Been
described. in a Unesco document "Study aérvice: a tool for change in
higher education" and discussed in the Seminar on Problems Involved

in Setting up New Types of Higher Education Institutions and Prograunea
in Developing Countries (1976).

™

3

{

The General Conference at its 19th session adopted & resblntion
which invited the Director General to collect and disseminate information
on the experience of Member States in the field of study service Apd
facilitate exchange of this experience. An analytical reporf'based on
the information received from 27 Member States in reply to a Unésc;
enquiry was prepared for the Executive Board and to the ngefal

Conference in 1978, including recommendatiors for Unesco's future role

in this field.

30. Study-service is defined by the Secretariat as follows: "A
programme incorporating a period of civic or development service
as an optional or compulsory part Uf and at any point prior to, during ‘

and/or follpwing the course of study of students enrolled in an education

4

Q institution" Yat the third level).
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31. No matter, what are the objectives of&va:ioua national schemes

(emphasis on the educational value, on fcstering Among students

. nlaenaa of social responsibility or on meeting the needs of the community

including educational needs) or how widely these schemes vary in terms
of duration, continuity, crganizatioﬁ and administration, it can be
safely said that the concept of sfud;-aervice is now in existence in a
number of countries and based on two major principlés: first, the role
of experience 'in education and second, the need for higherleduc#tion to
reconnect students to, andiinvolve them in, what is going on in society,
rather than isolating ‘them from it.

Various practical ways in which ié;titutiona of higher education
can contribute directly to community development, particularly in-
developing countries, will be examined by a Unesco meeting of experts:
to be held in December this year. )

Y

!
: JJ ‘
32. Some other Unesco activities related td various aspects of°innovative

. developments at post-secondary level are worthy to mention: the
Round Table on the contribution of higher education in Europe to the
development of’changing societies (1976), the series of seminars

- Helsinki (1972), Paris (1973), Turin (1973), Madison, USA (1975),

New Delhi '(1976) - devoted éo the continuing sducation of engineers and
techniciana§ the Expert Committee Meeting on the codrdigation of the
content of pre-university education at school with that of post-

secondary education in Europe (1978) and so ox.

- 33, Among those activities in sight in the near future the following

are worthy of mention: a study on the evaluation of working

experiknce as a substitute for formal academic entrance requirements;

' a comparative study on systems of admission to higher education in several

European Socialist countries; a study on the relations between university
on the one hand and the productive sector and the community, on the other

hand in Latin American countries, and so on.



+

- 139 -~
"34. The activities described in the present paper fall in line with the
16ng-term Unesco commitment to the concept of life-long education and to the
encouragement of innovative trends in higher education. This commitment has
further beenfconfirmed in the Organziation's Medium-Term.Plan for 1977-1982,
objective 5.7 which stipulates: "The activities as a whole should contribute
to making a reality of life-long education; the transformation of higher studies
and the changeover, from systems which, in many cases, are rigid and elitist
to systems wﬁich are increasingly diversified and accessible to people who
yere‘previously more or less excluded from them must be facilitated din such
a way as td reduce the cleavage between urban and rugél populations and between,
intellectual and manual workers. |
.

"The purpose of inter-institutional co-operation, particularly
in the developing countries, should no longer ‘be to establish new institu-
tions of .traditional kinds or to deveiop those already existing, but rather
to assist in the establishment of new types of institutions suited to the

needs of the society or the individuals which they are supposed to serve."

35. In conformity with the Medium-Term Plan, the Organization's activity

in the field of higher education in 1979-80 will be focused as it is
stipulated in the quff Programme and Budget for this period, on democratiza-~
tion of higher education in the context of life-long education, contribution
of higher educaﬁion to tbe endogenous devélopmeﬁt of the local and national

comnunity and the promotion of innovations in higher education.

S | A
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Institute, Venezuela
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Edgar C. Napier, Provost, Florida Junior College at Jacksonville,
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Jess 1. Parrish, President, Shelby State Community College,
Memphis, Tennessee

Nikola Potkonjak, Professor of Pedogogy, Faculty of Philosophy,
University of Belgrade, Belgrade, Yugoslavia
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Simon Bolivar University, Litoral Campus, Venezuela
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Baraboco, Wisconsin
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Robert I. Steger, Dean of Instruction, Nicolet College,
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