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new materials wnth new approaches have become avaulable

Background to the guide

. B .
» C . ‘ s &
. . A

German is a living language, and the need for revision of the Secondary German

programme,.from time to time, is obvious. Within the last ten years, students’ needs
have changed, away from the purely academic, to a more pract;cal and applied use
of the language. For instance, many students want to.travel in German-speaking
., countries, others wish to speak the language of their parents’ or ancestors’ culture,
.or simply learn more abouf the culture of their friends and neighbours. Alse, with

~ changing times, the content of the programmes needs up-dating; and, from the’
© . many suggest:ons voiced by teachers and students of Gérman alike, it has been ob-

vious that more contemporary programmes will be appreciated by all* Fmally, many

¢
- . . -
. .

-

-
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Blse of the guide

“The guide consists of a set of goals and learning outcomes for the entire secondery'.

German programme. In using tiie guide the following should be kept ip mind:

1. The goals and lgarning, outcomes are considered te be minimum requirements
/" for a full German programme i.e. if the students are being given credit for a full
* programme the school(s) must teach at least the levels of goals’ and learning
outcomes lndleated in the guide. . .

Y

B | 2. Rtisrecognized thet each district may not be able to offer the total programme. -

In that case an app;oprlete number of levels should be offered

3. The ten level system showing a sequential development for teaehing German , |

allows for a maximum degree of decision- making at the local level because of
_its flexibility. Depending on the type of programme offered by the district the
levels colNd be adapted for: -

a) a five year (8- 12)tprogra'mme .

b) a four year (9-12) programme _
- ¢) a three year (10-12 or Beginners 11, 11-12) programme )

d) semestered or full year programmes

¢) a completely individualized level credit programme with students of

several levels mixed in the clessroom or other variations produced by

flstrict situations.

The chart on page 8 provides a number of selected alternative organizatlons for

" a‘full district programme based on the levels and on the materials outlined in

the list of prescribed materials. The “relationship of materials to the learning

outcomes is expanded on in the Resource Book availebie from Publication Ser-
_vices, Department of Education, Victoria. - v

Districts planning fo offer German at the grade 8 level should see the Ad-

ministrative Bullstin for Secondary Schools section on languages at grade 8 '

and/or the Resource Book,indicated above. ~

4. The extent to which students achieve the particular goal or learnmg outcome

.will depend oh their abilities, cultural backgrounds meturlty and interests.

5. Because the German programme is a complex continuum, the goals and lear-
ning outcomes are not divided into courses or grade levels. They are Intended
to provide a sultable structure for course development and materials selection
at the local level.

it is important that, within each district, the teachers of German discuss and

expand on the goals and learning outcomes, ahd agree both on the emphasis to

be placed and the number of levels to be approached in each grade..

Translation of goals and learning outcomes into specific beHavioral objeetives
and teaching strategies, course design, selection of texts, and evaluation
procedures ‘are .also.topics for local discussion. !

6. Die Quelle, A Resource Book for Secondary German, is available to accompany
this guide from Publication Services, Dept. of Educatio?l 878 Viewfield Road,
Victogia, B.C. This Resource Book contains such things as: suggested levels for
eac r of the programme, annotated lists of prescribed materials, annotated
lists of other avajlable materials, possible teaching strategies, possible films,
sources of posslble classroom alds, etc.

7. in implementing this ‘guide, teachers should -keep in mind that whatever

analytical divisions a curriculum guide might make for the purposes ‘of clarity,
such.divisions obviously will not dictafe the way in which material is presented
in the classroom. . 7

-
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- @he importance of ebaluation

. t - » . .
] . |
‘e A

-

@vatuati determines whether, and to what-extent, the learning outcomes have
been achieved. Part of its. purpose is to establish whether thgmmrmum course
standards set by the district or school have.been met but, as importantly, its pur-
‘pose is to lmprove educational decision making.

e knowledge of a test result checstt or any other form of measurement does. not A
enable you to make a better decision, then the instrumgpt serves little purpose and
~might just as well not be used. However, if you critically .examine these

measurements and cpmbine this data with information such as your informal ob-
vservations and ;udgments, you can make better decisions about teachrng and leara
nrng . .

-~

' (,Some examples of how evaluation mrght be used Jinclude:

S determming student. knowledge, skills, and attitudes at the start of a.
. course unit. This will'enable the instructiqnal programme to be’ tarlored to
beth the needs of the individual and those of the group.

2* ongoing evaluatmn during a course or unit enables students to assess their,
_ - progress and teachers to diagnose weaknesses ‘and ‘alter methods or
. materials accordingly. . : ‘

3. evaluation at the end of a ,course ar unit enables the teachers to know the
. degree to which outcomes have been achievgd-and to’ make judgements on.
the overall effectiveness of the mstrucﬂonal programme

Three audiences. receive ‘direct beneﬂt from evaluetron students — who recewe
concrete information about théir progress;- teachefs — who are able to plan
programmes based.on factual information; -and parents — who deserve a clear

~ statement of what students are Jearning. _ .
e Spetifically within the'German programme, it is important that teaehers carefully

and systematically evaluate the speaking and listening areas as well as the readmg

~and writing areas. - - . &

~

Evatuetion misused can be destructive.'Evaluation overused can mgerfere with the
process it.Js designed to assist.. Evaluation not used, however, denies teecher,
student, and parent- valuabte mformatron on progress being made

-
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. PHILOSOPHY OF THE PROGRAMME - |

As the gaals of this guide indicate, the principal focus 1§ the German-language
" programme is on practical application of present day, spoken and written, German,
. -+ although students. who have the desire to study the language at the university -
v . « “~should not be neglected. GERMAN, a positive and enjoyable learning experience,
AR o should be the motto and-t6 facilitate that a thorough attempt has been made to for- -
S mulate learning outcomes which can be attained realistically by our students in
- British Columbia. - R ! -

*

* GOALS - o , )
~ A goal is a general statement about the intention of the programme. An exan'iple is:
. Yo provide the student with sufficient vocabulary and structure to have a

‘ basic comprehension of German, bdth spoken and written.” 8, -
. | ‘ : ! A
The geals of-the Secondary German programme are: ‘
\§ o 1. To !nak'e second languale learning a satisfactory, positive, and enjoyable ex-
‘ s - perience. - ; T : .

2. To provide the student with sufficient vocabulary and structure to have a
basic comprehension of German, both spoken and written. .

*. communicate in both spoken and.written German in everyday life.

: A :
4, To provide the student with a knowledge of the basic structural similarities
"~ -and differences between Gerrpap and English for the purpose of developing a
better understanding of and 'appreciation for English.

5. To brqadeﬁ the student’s. interests in life beyond local and nét/ion_a! horizons.

, o , . 6 To provide the s‘tud’ent with an awareness of the contributions of German-
. : speaking people to the culture of Canada. : : :

7.” To introduce a basic knowledge of the geography.and culture of countries in
which German is the. language _of a major ‘element of the population.

. . 4

8. To provide the student with language skills which-may be needed -either to
meet post-secondary requirements or to take advantage of ‘ybcationa! op-
Rortunities. . - R S

S 9. -To provide the student with second language learning skifls which may
N facilitate the study of further languages. .

10. To introduce the student to traditional and contemporary literary expre.ssion
both in German and in translation. : -
' L 3

LEARNING OUTCOMES . \ ' .

. . L}
A learning outcome is a more specific statement relating to one or more of the
Lo .~ goals. It is student-centred and indi s the general time frame within which the
o - - tearning outcomes should be acco ed, the general {evel of expertise desired,
N ‘ - and provides several example. An example of. a learning outcome is:
’ ! §

3. To provide the student with sufficient vocabulary and structure to be able to
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studeqnt should Be able to understand and make a
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“By the end of Level.One the

!

ot

physical response to such commands and directions as:

"Komm!”’

llGeh!I| ‘
“Qffne das Buch,” etc. when presented oratly.

"a)

b)

c)

EXAMPLES ARE NOT-INCLUSIVE
Many more examples should be

provided by the teather. This is

.

not i.ntended as a c.hecklist. :
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Itstemng anh unbetstanhmg il

.. By the end of LEVEL ONE the student Should: L,
1. be able to,understand simple words such as: |

A .
‘ © < a) " cdgnates Hke “Winter” an¢“Wmd" ! f . ;
e~ - b) related words such as “begmnen” and “K[asse” etc
' ' ’ when presented orally. = . -
_ 2 be able to understand 5|mple sentences containing cognates or-related words T
- . 4 or those phrases which can be demonstrated by actron such as: :
‘ ' . * ) " T : ' .
: a) "“Sie singen laut.” - .o o :
- .. by "lch trinke Wasser." I : h \ -
. L & “Sie smd Schiiler.”, etg. '
- ) S . when presenteo‘ orally : -
o . : 3. be able to understand and make a physical response 40 such’ commands and
- directions as: . . ’ ;
« - A “Komm!” : . :
“b) “Geh!” E L o L
c) “Offne das Buch!”, etc. : o
when presented orally. '
. ’ : ' . '. . - . . . .' - ‘ N .
_ 4, be able to recognize defmlte and mdefrmte-artrcles as weH as the use of "kein".
- 5.  understand and enjoy common poems, nursery rhymes and songs such .as
folksongs, popuiar songs, anhd Chr:stmas Carols o .
L) . ) h]
. 6. be able to apply the nominative and accusatwe—‘es smgu!ar, of defrnrte ar-
- .  ticles"such as: . : , .
LT ~a) “Der Schiiler-sieht die Lehrerin" . .. . -
", . b) "Die Schiilerin fragt den Lehrer.” B |
‘ c) "Das Kind nimmt das Buch., etc
@ ~ when presented orally.
7. "be abile to understand personat pronouns in the n&l)natrze case when presen-
ted orally, ¢ ) R ;
’ ' 8. havg developed an oral awareness of uch sounds as: _ ) .
a)- rhyming words '
) . b) .initial, medial, and terminal consonant sounds ‘
c) distinctly phonetic vowel sounds.
4 * s 7.
- ~
~i-§“ . * ’
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By the.end of LEVEL ONE the student should:

1. be ableto use expressions (wqrds, phrases, sentences) by echoing and double
echoing the teacher’'s model.- Most of the-words m be cognates or rétated
words such as: .

a) " “Bar, Eis"
* b) “singen", etc.

2. be able to repeat simple sentences, which contain the nominative and ac-

cusative cases (the singuiar of the definite article), in tha following patterns: t

a) SubiecWerq “Ich sitze”
: “Der Junge schreibt.”

) SubjectNerb/Object ~Die Dame offnet die Tir.” .
c) Sub;ectNarb/subject completion “Der Apfel.ist rot.” -,

-3, be able to respond orally to simple commands and dtrect:ons suc’ﬁ as: . -

a) “Komm! Ich komme." .
b) “Otfne das Buch' Ich offne das Buch ", etc.

4. be able to.use the personal pronouns in the nominative " case with @ limited
number of verbs, preferably cognates. )
- L]
5. be able to recite ‘the alphabet using German pronunciation,

& s
¥

. Reabding 1

By the end of LEVEL ONE?fhe $tudent should:

.

T 1. be able to “raad” pictures and state, withm the vocabulary learned orally, the
names of persons, animals, things, and actions within those pictures such as:
a) “der Junge, das Miadchen" ‘
b) ‘“die Katze” ' . :
™ " . - ) + »

c) ‘“das Auto’ v . ~

d) “sagen”,. etc. |

4

2. be able to read expressions (words, phrases, sentences) mastered orany.'

- ‘ | . ‘

By the end of LEVEL ONE the- student should .o 4 )
lt be able to write expr_assions (word' phrases, sentencas) mastefad oraHy

2. know the basic’ rules of capitalizdtion in the German language.

- . . Shpeaking ~1.

L g

Rl

ro8
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themug anh unberstaubmg i

;
- By the "end of LEVEL Two the student should: | R
) s T 1. be ebie to mdicete en understanding of, by responding to such everyday ex-
A . pressions as: | . : oo
. - &) “Wohin gehst du?. Nach . SR , ,‘ ,
‘ YT by “wie ist das Wetter?” , - ) P
c) . “Hast du Hﬁnger"' etc. T e : - .,
) +» .2, beableto understand some basic nouns, and expressiOns in such areas of in-
, terest as: - . : ‘
*  a) time date - " clothing
CT " r"_ib) weather o o A numbers
" "0 food, restaurants 7)) vocations -
d) seasons - o . k) shopping o
e) class objects_" : - ' ) directions -
"~ f) travel | ' ' o m) colours, etc. -
- 3 home, family | ) N
ot P when presented orally.
- R o 3 d.e able to recognize the difference between the famitiar and formai address
s ~ (e. “du, Sie") when presented oraily. o ! o
1“_ o -4 be able to understand adjectives and adverbs in connechon with the basic '.
N "~ areas of interest. Such_items might include: '
Lo . - A a)’ “groﬁ. kiein" (used as a predicate adjective oniy)
" b) ‘"hell, dunke!" (used as predicate adiective only)
B c) . “heute, morgen” , s o L
e - d) “sehr; schoh”, etc. ) |
. " when. presented ‘orally. . ,
e | * 5. be able to understand common verbs (copula,: transitive mtransrtite) in the
_ . © present tense such as: o _
a) sein t : ) d) kdmmen 5 .
‘b) séhreiben’ B e) fahren .
¢) -gehen. ~ | f) lesen, etc. T
L 6. be abie to recognize the basic interrogatives such as: .
. - a) “Wer r -
B "Was———— SUNSESESN L
c) “Wen ‘ ', — M, ate.
- ~when presented oraiiy ' | >
! - 7. be able to recognize the interrogatﬁe ferm when presented oraiiy
‘ e) “Kommst du’". etc. - - . _ g )
v w0 15 ‘




| By the end of LEVEL TWO the student should:

| 8. be able to recognize the negettve form when it xs presented orafly: .

a) “lch weiB/ich we:B nicht.”, etc—

- -

9. be ab!e to recognize the compound s‘stences using co- ordmate comunctaons

such as: . , - |

a) | “Und" i ' e | . . ' - < . | .« oo ) ‘ : .‘
I I TIPS
» c) ‘“denn" . . . . ) ‘. . . ,. . ) B .
d) “aber”, etc. T - ‘ . | ) o

" ,, &peakmg 2 o

*

-1, be able to make independent oral use of simple expressions suoh as greetxngs .
« -and be able to engage in eiementary conversations such as:

. a) "“Guten Tag. Wie geht’s7 . Danke gut "

Y "Wie heigt du? ... ich heife.. ", eto. e . .
2. be abte to make independent oral use of such basic sentence patterns as:
Meh bin- ‘ Jahre alt” L.
e.(b) “uich wohne in-— e S - .
w ;) “fch gehe in die Schule, nech Hause”, etc B X 1
. . ;
3 be able to independentiy meke stmple oral statements related—to such areas of - ) :
*interest as:. ‘
‘a) time ddte g Yome family |
~b) weather_ : S e h‘) -.numbers f
' ¢) food, restaurants . . - ) vocations . . a
@) seasons . -,. - |} -shopping~ ‘ N
e) oléss-objeots , ’ .. K} directigps ' L SIS
. ) -travet - © ) colours, etc. A

Such oral statements would be at apout the following level of difficulty:
a) “Wir haben heute Montag, den ! '

"'b) “Das Wetter ist schén. Die Sonne scheint.” - ’ | :

" c) “Ich habe den Friihling geri.™ | |
d) "Der Bleisttft ist kurz.” L -
e) “eins, zwel, drei, vier ... tausend”, eto. ‘

‘ 4 be abte to. make appropriateruse of the format "Sie”" and the informal “du” . ' -
. a)y “"Wie heiﬁen Sie? ... Ich heife ‘Frau Schmidt.”, etc.

. ¢
Ay -

5 be able to memorize and recite Short passages, for, exagple: L
a) simple rhymes _ . _
b) simple dialogues’: ~ ; ' .
~ ©) " lyrics’ of. popular songs,-etc. -
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. 6. be able to currectly use the basic interrogﬂves sueh as:

“a) “Wer - — -
o b) uwas LN . : - ?n ’
’ C) “Wen : A ?" etc e ) -
) ‘ .

7. be able to make correct use of the lnterrogatlve form when speaking: -
a) “Hast du dein Buch?" ' : . . :

' b) “Wo. ist dein Freund?”, etc. ~ S _ B T
q .

. 8, he able to make correct use of the neggtwe form when speakmg

_ .

W

a) “lch s¢hreibg nicht.” .
b.l “leh spreeh nicllt Spanlsch" or “ich Spreche kein Spanisch. ”, etc.

9, be abie to make srmple orail statements in inverted word order.

" 10. be able to ‘make simple oral statements using coordinate conjunctions

~

Reahmg 2

. By the end ‘of LEVEL. TWO Yfe student should:

- 1. "be able to read a variety. of expressions (words, phrases, sentences) such as

a) - “Herr Nagal” : ‘
~ b) .“der Hund, das Fenster, die Maus" . e
" ¢) “gehen, lesen, helgen”
d) “ja nein, danke, auf Wiedersehen"
+.e) "Die Katze trlnkt die Mrlch" etc

&

AN

2. be able to read sequences of pictures and state withln the vocabulary learned
oraiiy, the names of persons, animals, and actions within the pictures.

‘Have developed some word attack skills for analyzing rnewly enceuntered
words. Such skills would inciude: :

a) being able to read the letters of the alphabet.

'#) identifying the function of the Umlaut (4, &, U, 5u) in reading 'such werds as
“die Hand"", and."die Hande", “‘das Buch" and “dié Bucher” “tragen” and

. “tragt". et':c.. |
o wrttmg 2

B'y“the cad of LEVEL TWO the student should:

1. be able to distinguish the letters of the alphabet when presented orally’ “and
~ write them correctly.

2. be able to write appropriate expressions (words, phrases, sentences) referring
: to. plctures or objects from the centres of interest of the oral work.

[~

3. know the written form of common greetings and idloms such as:

a) “Auf Wiedersehen.” = ~ . -
b} “Wohin gehst du? Nach..."
¢}’ “Wo wohnen Sie?", etc¢.

-
ut

-

R

~

-
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1.

-b) “Ich nehme das". etc

a) “Im Sommer ist das Wetter schon.”, etc. . _—

' By the end of LEVEL THREE therstudent shmld Yo, . o .

be able to foliow more compiex drrections such as: o
a) “Schreib de‘inen Namen an die Tafell” = . . v
b) “Schreibt eure Namen en die Taféll”, etc. e

when présented orany. S | ‘ .

be able to recognize the Plural ofa Hmited number of nouns and verbs such as:
a) “die Hand,.die Hende"
b) “Wif schreiben” .

Q “Schréibt iry" S | e
- d) “Sie sehrenhen"‘ ete. - - '

.~ be able te resbgnize stmpte structures in the shﬂpte past and present perfect
- when they age presented orally,

o a) “Gestern war’ Sonntag"

P

b) “Wes hast du .. gemacht, geten, getrunken?" otc:

. .‘ne able to recognize the'possesstve adlectives in the neminative and accusative

when they are presented oreny

-~

-~ - -

S .a) “kein” e R | o o : v

b) “mein" ete..

I

- be able to recogntze “ag" as“e prenoun when presented oratly

a) “Das ist hies.” , e

‘ .

be able to understand the plural forms of the definite and in_deftnite articles in

the Aominative and accuset(ve when. presentﬁe orally.
a) “keine Biicher”
b) “den Menschen", etc.

L‘ K .

be able to understand preposftions with tﬁe accusative when presented orally.”

a) “bis” | o o e
b) .“durch® =~ . - .} “gegen”
c). “ohne” . - f)  “um?, etc.

LS

be able to make an auditory. dlstlnctlon between: vowel sounds including
modified vowels, consonant blends (such as ch, sch, st, sp, pf, th), and digraphs
and diphthongs (such as u, I, v-(f), w-(v), eu, u, ei, du). .

be able to understand inverted word order (verb-sub}ect) in sentences such as:’
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By the end of LEVEL THREE the student slmuld.

oy . P

1.. be able to carry out. anc! describe in Germen the action thch follows a more

. complex command such as:

*a) “Bringe die Limonade in den Kuhlschrank
“ich bringe die Limonade in den Kuhlschrank "

)] “Lege dein Buch gegen das PuLt!” .. “Ich Iege meinBuch gegen das Pu It -
’ ett :

2. be able to n?ake efficient oral use of the pluralcf some common nouns as well ,
- as the plural forms of verbs such as: _ ' <

a) “Ich habe zwei Hande” " : E
b) “Wir haben viele Deutschbucher " . | .
c) ' “Habt ihr eure Biicher?”, etc. = )

3 Abe able to make correct uee of: ™
. a)' simple past of “sein* -
b) present perfect tense SP other vqrbs “Sie haben nichts gesagt "

4 - be- ‘able to- make correct use of the singular and plural adjectives in the
nominative and accusative. : : .

3

1,5, "be able to articulate: characteristrc German speech sounds such as modified

vowe!s, digraphs, and diphthongs, o B .

. . b.“

16 be able to make correct use of the' plural form of the deﬁmte and indeﬂmte ar~

ticles in the. nominative and accusative ‘ _ , .

7. He abte to make correct use of the prepositions with the accusative

. L~

By the end of LEVEL THREE t}xe student shaula'

1, heve a mastery of a basic sight vocabulary -based on words appearing in oral
~ work up to>Level Two. . . .

2. have developed some word attack skills for analyzing newly encountered‘words

v Such skills would include: -
a) using picture clues
b) using context clues

~ ¢) being sble to use all consonant sounds in analyzing® new words such as
“beKommen,” “brauchen”, “das Geschdft".

'_d"') reading vowel combinations such as “au”, “ ei”, “eu"”, "ie" -
e) reeding the German “1" etc. \ _ o '

?

»
A}

20

R
¥ |



v 3. havé a greater ability to follow a sequence of ideas in readmg prctures beth~
with and without ~acco:.anying printed text

4 be ab\o read aloud simple texts.

. S ) :
- - be able to use word stems already learned to recdgmze the meaning of srmilar'
, s forms when reading such as: |
D a) “fioffen” as related to “hoffe” = '
N "hoffnungsvol!" or “hoffnungslos", etc..
e _6 be able to read with understanding simp!e and compound structures using the
~ ;= ., . interrogative, pegative, simple past, and present perfect forms of those ex- .
e pressions learned orally. -
e R A ~be able to use a brlingual drctionar‘y .
E 8 be able to make correct use of the plural form of the definite and indefinﬁe ar®
S : ~ “ticles in the neminatwe “and accusative S . -
LA 4

. . '

9 be able to make correct use of the prepositions with the accusatwe -

ot
-~

. wtttmg w3
By. the end af LEVEL THREE the student should .

1., be able to ;rnta short sentences in the normal word, order using the.
.rvocabu!ary developed within the centres pf mterest such as;

5 S : a) "Was ist das? Das Ist ein Buch.!"’
LS " b). ‘Wir gehen in die Seh‘uief" R
A ~€)" “Ich habe melnen Freund gesehen”, etc. °

2. be able to recognize oralty and apply differences fn Germah English Spelling as:
©oa)y For the long “e”_sound the Engtish would' use “ei” and the German *%e"
b) For the long “iI” sound the~Engnsh would -use “ie” and the German “ai"

S .e) For the !” sound the German “th" is inc!uded etc
1Y

-~ 3. be able to recognize orally and wrlte correctly the sounds
) a) ua'rr . o b) uan« . o C) uun‘

already mastered (except the past tenses).

. - % 5. be able to write simple and compound sentences usmg the mterrogative and
o ' negative within the vocabulary fearned orally.

-

.« . @

-t

| { 4.~ ‘beable to write correct!y a short passage based on vocabuiary ,and structures. "
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By the end of LEVEL, FOUR the smdent shout’d 3 o B

1.

~

be able to Hsten ‘with greater uhderstanding to rhythm and the glottal stop in
- words' end phrases such as: '

' : a) "diﬁ N@t‘on” . :\ " : . ) ' ‘~ -- ; ' , ‘v .

b) “die Computerwissenschaft" : o ’
c) . “Wif{eSSen", etc, : : : -

1

2 be eble to understand a more expanded vocahulary in the areas of interest in-

dicated in Level Two and be able to understand simple words and ph’Fases in

such expanded areas of interest as: R N

‘ e) shopping . I @) . post ofﬁce
b)Y hotels and restaurants f)  telaphone ,
¢) money and bank : ~ - g) transportation, etc. - 0-

~d) seasonal changes
when presented orelly

3. be able to understand stmple idioms of time and situation such as:

a); “Jeden‘Mergen," “Ende Juli” o 4

. b) “Ich bleibe stehen.” . |
<€), - “Afles Gute zum Gsburtstag!” o~
. d) “Wiev]el kostet . s-?", etc

¢ when pr /sented orajly.

1 5

l he able to tollow with easse. eompound sentences using co~ordinate con-

6

" .b) “dich” .

‘he able to- recegnlze the demonstratives (“dies- jen-, jed- manch- -welch-,
solch-"}-uséd as pronouns and adjectives in the nomi natwe “and accusetive, .

juncgons when these are presented orally . _ . .

6. be able 1o understand the most cerhm’erﬂy used form of the. subjunctlve (eg.

“mbchte”, would Lika) When preeented ‘orally. - .

be ableto understand the personal prenpun in the eccusative When presented'

orally: , o , R
a)  “mich” R ' ‘
¢

~ o - -

4
c) “uns'&, etc

¢

singular and plural; when presented orally.

. "be able 1o ré’eognize the dative in:

a). case “den Menschen” - . o
b) prepositions “aus, - auBer, bei, mit" ‘

L]

") verbs “haifen, denken" -etc.

"™~
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o e 9. be abte to understand modal auxiliaries in the present and srmple past forms .
N when heard orally. . « t R . . o ‘ f ‘ ot
R “tctx kann sie verstehen.'S T S | . |
A by “Ich wolite einen Brief schreiben,”, etc. /._' R . )

10. ':be able to follow the sequences of ideas in an or‘ally presented story and Write '

’ ) ' ‘down key words and basxc ideas in English
. ) ‘ ; - . < :_ ST . ] % — o ., ; - .. o . ‘ e :
‘ . . \ SR ‘
4 : O ::\
Qpeakmg Lewrél
By tixe end of LEVEL FOUR the stua'ent s}muld S | B
1. be abte to produce the cdrrect rhythm. stress, and the giottal stop wrthm the
oral vocabulary such as: . , ;
N ) “Donnarwétter!” , L . o
_ raibk Ydie Jahreszeit” - - - oL _ L o
" 0) “August" (toreign words stress Jast’ Syttable) | BT |
d) “die Fotograﬂé" (foreign words stress last syllabte) R S
e “derIAbend? e L R | S
) f} “dalessen" ete.” . - L o o : . "
‘ . 2 E:eaeble to. use the oral usage of common idioms of ttme and situation such es k
. o a) ‘“jeden Abend” - - Y L e
' . . . T @« : .
BT ‘b) *“ich machte germu-——-——a—" _ | S
. , ,"' o c)‘ “w‘ie 'ange-"—_7" "‘K- i 3 - . s ’ ‘ o . “ . . . .
o= dY -“Wieviel kostet- o e
| B ‘ .8 “Miﬂe Marz" . S L o - L
y _‘ o o “Frohe Osternw ’ ' e “ - e ‘
AR g) “Wann kommst du?”’; etc B e - y Bt
. 3. ‘be able to use the modei auxiliary in the present and simple past forms . .
‘ a) "Ich kann Deutsch. sprechen" oo o ST '
U SR by | “Er muﬁte zu Hause bleiben.” L ' S L e
4. be able to use the personal pronoun in the accusative | !
R . o B 5 be able to use'the demonstratives as pronouns’ and adiectives inthe nominative . B '
. SR and accusative, singular and plural . . ‘
. . \\ =6 be able to use the dative in case, prepositions and verbs LT » R
. v ,
) 24 | ~ :
. , 20 :
T ‘n‘;.l .‘;4»‘ * '] ""
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By the end of LEVEL FOUR “the student showd: =
1.

SN j i’seahmg 4

have a mastery of a basic sight vocabu!ery based on words pppearmg in oral

- work up to Level Three

~

- 2. ' have the ability to read and follow a sequence of ideas in a story and. to select ‘

main ideas from that ‘story. | . _ S
- _3 be able to rea@ simphf:ed material such as: )
a) storles - o o =
b) non-ﬂctron . \
" 4. " have further strengthened word aiteck skxns and is -able to: _ ,' s

" a) read digraphs such as “ch" "ck“ “tz', “sp”, “st", and “pf".

'5-.;";,‘-.be-\'ab‘le to read, and ;translate into- good English, srmple German sentences.

‘1.’

-.”ey the end of LEVEL FOUR the student should:

Writing 4

be able to use the stem of a word' to form derivatives of the word such as:

“a)} “Kommen might be used by the student’to write “gekommen" _“bekpm-

. ‘be able to take dictation of pre read material:

men’ "" : ob . )
b) *hdren” might be used by the student to write “zuhoren”, “g%horen etc.

'hav‘e had experience in writing many variations of simp&e ideas expandxng on
-~ sentences such as: ) ' .

a) “Das ist ein Kuge!schrelber” might be\used in variations ¢changing the
" original simple sentence. by add?ng words and phrases using a plura! ferm..
replacing the,noun, etc. o . -

R a4

c\,,p ..-/‘

. be able to take. dictetion of unseen material appropriate to the student's level.

. be able to recognize orally and write correctly alt sounds of the German

' tanguage encountered to Levet Four.

+

be able to wnte sentences usmg the modal auxmary, simple past, and present

-perfect forms withm the vocabulary Iearned orally

~
'

i,



-

' ‘-.By the end of LEVEL “FIVE the student should:

1., 'be able to follow simpliﬂed versions of fictionend non—fiction ,when presented'

oreny . |
. 2. 'be able to oralty recognize all of t?e possessive adje ctlves and the adjective '
‘ declensions.
T L o ‘30 be abfe to.recognize oreuy the future tense in questions and statements. Exam-’

pbes might include:
a) “Er wird nach Vancouver fehren
~_h) : ‘Werden sie nach- Qsterreich fnegen?”

4 be abje to recognize the genetive eese (possessive) when it is presented oral Iy N
@) “Dianas Auto ist ein Opel und fahrt sehr gut” B

h) Dle’ Frelnde des’ Madchens Tehren in die Stadt weil sie einkaufen
wollen.”, etc. )

5. be able to recognize complex sentences with subordinate confunctions such as
+'a) “wenn”: - A “daﬂ”, etc
Examples might include:
~a) “lch bin froh, dag" Ken gekommen ist.” .
b) "‘Wenn wir Ferien haben, reisen wir nach Deutschland " “atc.

. fbpeakmg 5

By the md of LEVEL FIVE the studmt sizould

13

4
:

o . provided or which the student Mﬂ prepare in advance Examples of the level in-
T .. tended might be:

o ~ . a) “Wohin gehst du?

o . ‘Ich gehie in die Stadt. . S

| . ‘ _ Was machst du da? - o . . .
- ' : lch-gehe sinkaufen. . :
Was. kaufst du gern? , ’

ich kaufe eine Schallplatte" etc

b) “GroSmutter, warum hast du so groﬁe Augen’
Damit ich dich besser sehen kann. .

' T Grofmutter, warum hast du so groﬁe Ohren? . a
L . Damit ich dich besser horen kann. -
: . n GroSmutter, warum hast du so einen grofen Mund? ‘

Dsemit ich dich besser fressen kann.”, etc.

2. be eble to make simple oral statements using the genetive case (possessive)
‘using- subordinate conjunctions, and using all adjecttve forms.

Itstmmg anh uubzrstanhmg i 5~

1. -be able to engage in dialogues or short drematizatlons which have either been
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By the'ena‘ of LEVEL FIVE the studmt should:

-

. have a mastery of a basic sight vocabulary based on words appeanng in oral
work up to Level Four. .

L. 3 o
e 2. have further strengthened word attack sknls and .is able tos

] a) demonstrate understanding of the use of prefixes and suffixes. . . s
( 3 - b) ~read consonant blends including those caused by diminutive forms. h -
10 L Examples might include: | | | _
R - a) - “das-Tischahen” ' : . “ : -
- b) “nichts” o . ' .
c) “das BucMe:n" etc. ‘
3 be able to demonstrate understanding of a sequence of rdeas in narratives by‘
‘_ - making. simple references and vo:cing optmons in Engnsh
| | 4 be able to read simplified’ material both fiction and non-fiction, using the‘

structures encauntered to Level Four. Examples might include:
a) news items - . :
., b) articles of speciahinterest _ , | o , ’
" ¢) recipes . '
d). mystery stories, etc.

[

Sl wmmu 5>

e By the end of LEVEL FIVE the student shm:ld

-
e
-
.

;; 1. have extended the abtnty to- use:

v ~a) prefixes and suffixes in words s/uch as “he::kommen" “Bedeufung" and
« - ‘Verzeichnis", etc. -

bf correct spelling of consonant blends in words such as “das Hirschhorn
.and' “das E:chhomchen" “dse Schiffahrt" and “die FiuggeSeHschaft" ete.

2. be able to show an understanding of an oral presentation in German by means
“oof. written comments in both English and German

.. - ."3. be able to write short sentences in German descnbmg or commentmg on
¥ passages read. :

.

IS be able to do simple transiation of English sentences into German.
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By the end of LEVEL SIX: thie stndent should: . .

¥ ‘1. be able to fisten with greater understandmg

-a) fctlowmg the general idea of more complex contemporary non-fiction,and
- tiction materlal. : .

‘b) giving accounts in English.of the marn ;deas and srgmficant detarls wrthm
- the more connptex matersal ‘

2. be able to understand idiomatic expressmns of greater complexrty, such as:
a) “sich auf den Weg chen" « " :
~ b) “Aufnahmen machen .
. c) "Angst haben” ;
Sl “Du kannst mich gern haben.” , 6t ' - ‘
H when presented orally. ’

3. be able to understand the use of reflexive verbs and pronouns when presented
~ orally. Examples might include: - . -

. . a)-"Der Kellner. wiischt si¢h die Hande "o
. . b) “Ken hat sich auf den Weg gemacht " etc.

4. have an extended vacabulary of nouns, verbs end phrases withm such aréas of

- interest:as: - . . . .
| T a) time date -© . f) clothing S
b) weather i . g) vocations
¢) food, restaurants. .~ . .h) shopping
c . &) season¥ i) directions, etc. |
e & teavel . . .
5. be able to recognize orally. the past - perfect tense form in questrons.and b
_ " statements. Examples might include: .
,s? _ a) '"Waren Sie auch in der Schwerz.gewesen?", etc. v

LA

, R &ptakmg 6

By the end af LEVEL SIX the student should:
E 1. be abletg prepare simple responses in sentence form mvolvmg tenses coveregd
(present, past future) and reﬂexwe structures within such topic of con-
- -versatiom as: | - e

" a) current interest items _ _
b) local, national, and internationhal news, etc. - . . - L .

. \ 3.

3
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. a) time, date _ - DR ) : clothing

be able to participate in role-playing in short self-written dialogues and plays
other than the knownfdiry tales, whereby idiomatic. expressions are used with

- greater confidence and éase. Examples-of rd_lomatlc expressrons mrght include: -

a) “Die beiden machten sich auf den Weg...." R
b) “Warum hast du Angst?" ’

be able to.reclte such items as: o

~ a) short saying “Hausspriiche” . |
~b) short poems or senglyrics etc. ~ !

.. be able tp engage in simple extempora neous conversations covering srtuatlons
- for -which sufficient vocabulary has been learned prevlously

:

be able to irdependently make oral statements related to such, areas of mterest
as: .

-

b) weather o g vocations .
¢) food, ‘restaura'n_ts; h) shopping

~ d) seasons  _ : - i) _ directions, étc. -
e) “travel = - ™~ B e

By t}'xe end af LEYLEL SIX the student shauld

have A mastery of a baslt slght vecabulary base# on words appearing m oral

.\vorzk up to Level Five..

have become aware of simple cennotatlons arld ehvlous shades of meanlng
§uch as: : . l

+a)’" “blog” and “rein"

b)" “das ,Band" and “der Band” °
€) “Keller” and “Keliner” - ‘ |
d) “schlau”; “welse” and “klug" etc. T .

<.

Be able to read Ssuch abstract words as: '

a) ‘“das Verstindnis” - - - : . .
. b) ‘“die Treue" I . . .
) udle Gemiltlichkeit”, etc_ | |

be able to understand the functlon of utility words such as:

a) ‘l)a" o ‘ c) “ha't" 4
' b} “doch” AR , d) . .“nicht wahr”, etc.
.
‘ *

C.rr"

\
AN
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- N ) T &
‘ 5 have increased sensitivity within German readings to: o R
. v a) ideas . ‘ ‘ . ‘ ) . ) - . - 4 “‘ ) . “‘w‘.
] R b) cause. and effect S L .
‘ . €) characterization . B . .
o d) oo?oqr-fui language, etc, L L o .
.. 6. be able to use the bilingual-dictionary. ( |
P 7. “be able to reac abridged or adapted reading Wnaterial. - )
e e - Briting 6
A | By ihe end of LEVEL srx the studmt should: S T
) B W show increasing awareness of the functions words perform as parts of Speech g
L withip sentences. L _ - S oL
L2 become aware of shades of meaning anu the importance of context in written S
g : work. ' : : :
S 3. show increasing sensitivity to more eoiourfui descrrptive ianguage in 1
SR describing sugh things as: - . g -
e . a) size . - ~©d) direction o .
e b) 'shape - P ) cause and effect = - ‘3’_ S
A ) colour e - f) characterization etc. - -4
L 4! be able to.write in German short personaiietters short non fiction paragraphs, |
LA cooor a ?s"t??ﬂmary of a narrative usingthe structures learned orally up to Level Six..
s 5, 'be able to repiy in written German to questions Qosed in German either orally .
o ' _or in writing ' T e
. B '
< / ’ 2 *
N .
[* L) . ‘ - B
e - c . = | t X bl
- r’ ‘ [
‘ ¢
r w 31.
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' '1-.- have a keener awareness of similar. sounds especrany with modmed vowels,

‘2, be abhle te condlct a srmple unprepared conversation using the present past

4. have read some Gernvan lhme, written at a simple level.

themng anh unbzrstanhing 7

Bu the end of LEVEL SEVEN Htc’ ~mdmf s}um}d

3

. ..diphthongs and digraphs. Such as:
a) “kennen, kénnen" .
'b)“sitzenjsetzen” -

c) . “legen/liegen/ligen”
&) “das Feuer, die Feier”, etc. »

-

-

2. beableto understand all tenses of the modal auxiliaries except the future per- S

fect when presented orally m statements and questions such as:
) “Er hat es tun kénnen.” "

b) “Hatte Ursuld xhren Koffer fiir die Reise packen onen?"

c) "Die Klasse wrrd morgen nach’ Prince George fahren durfen7" @tc ' \

3. be able to uhderstand a' sentence using relative pronouns when these are
presented drally Examptes might include:

" a) “Ernst. der in Hamburg war kam nach Kanada."

O

&ptakmg 7

'Bu the end- af LEVEL SEWEN the stwdm! slmztld

' 1 be able to conduct a prepared eonversatiun- using tenses and structures

»covered to this point as. the srtuatron requires o

_and present perfect tenses . o - ¢

‘.3, be able to make simple eral statements and questmns in the past perfect anqiu

. Yuture tenses. Examples might include:
a) - “Ich war- im Kino gewesen.” - |
‘bl “Werden sie. auch nach Ziirich kommen'”’ ete.

<,

-

oo mamn@r«'s

" By Hre end of, LEV‘EL SEVEN He studmt should:

1. have a mastery ef a besrc srght vocabulary based on words appearrng in eral
~work up to Level Six.

. e
*» a N f-

. 2. read elementary German”ﬂuently

3. be abie to demonstrate mtetlectua! partrcrpatron in fiction and. non~frctron

pieces whether read orally or suently, in class or mdependently

5.’ be_able'to read, and translaté into idiomatic English, simple German passages.



B T

1z

[Ny

"

P B

.o~

1. have a writing vncabulary‘app?oximately half that of the reading vecab‘ulary.

2 " have developed sufficient vocabulary to feel capable of makmg contnbuttons in '

.a \qltten form despite a limited vocabulary

3 - be able to write in German coherent paragraphs or short composrtlons on a
givep topic.

4. be developing an abillty to examine readlng matenals and be able to wnte short
cumments.on elements such as: .
a) plot - I
b) characterization ' o
) settmg, etc

»
»

By'the end of LEVEL SEVEN the shudent shoyld:
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'Ilstmmg anb untrerstanbmg 8

By the gnd of LEV’EL EIGHT ehe student should:

1. be abie to lrsten to paragraphs taken from supplementary readers or short .

stories m the school ljbrary and retell in English the sequence of events,

2. ‘recogmze colourful language and beauty of expressron in short- l:teraryj
passages such as: .

a) "Wer mit dem Leben spielt
Kommt nié zurecht.
Wer sich nicht selbst befiehit, ' )
. Bleibt ewig Knecht.” _ - -
S Goethe .
3. be aware of the often funny but loglcal orrglns of certaln expresslons and
_ words, such as:

a) "Handschuh” hand shoe — glove S
. b). “Armband" — arm band — bracelet - _
«©) “Freibad” — free bath — outdodr pool, etc. .
~ N

4 be able to understand the passive voice, the subjunctlve mood, and conditional
form™N statements and questions when presented orally. Examples might in-
~ clude:

a) “Wenn wir ‘Geld hitten, wiirden wir nach Europa reisen.”
b} “Wiirdest du morgen kommen, wenn Ben fur dich Zeit hatte’"

¥

c) “Das Auto wird tepariert.”, etc.s

5. « be able to understand indirect discourse when it is presented orally Examples '
" might include: ¢
‘a) "“Erika sagt, sie gehe in die Stadt.” . ' ' -

b) “Der Schaffner sagte, die Fahfgaste waren ausgestiegen.”, etc.

; . | .

o ‘ ) N '.
By the cnd nf LEVEL EIGHT lhe studml should:

L}

Qpeaking. i 8

-

% 1. be abieto cdnduct a more complex-prepared or unprepared convgrsation using

clauses as well. as variety in word orde‘ such as:

a). "Weil Ben kein Geld hatte, mugte er zu Hause bleiben, ob er es wollte oder
nicht. ”. etc. '

2, be able te use in prepared conversatrons all ‘grammatical structures en-
ceuntered to this level. - . 2

3. be able to create wrth‘*e group of students a ten to fifteen mmute conversatlon,
play, or other creative project in German.

'« o

—



By the’ end v}‘ LEVEL EICHT the stadent s}mzzid

1.

S Beahmg 8

¢ »

have a mastery of a basic sight vocabulary based on: words appearmg in oral
work up to Level Seven. . :

2 be ab!e to "read shghtly adapted and/or abndged fiction and r’!on-f;ctlon

el

3.

al, Gunter Grass ' ... T e
" b) Heiprich Boll - ' -

_'.matenal with-a minimal use of the dictconary

“have read German in transiatmn mciudmg short stonés excerpts of novels os

plays using such, authors as L. : o

»

o~ »

¢y Thbmaspmann e

T d). Bertdld Brecht

) 1.

¢

e) " Hg_{_mann Hesse

" f) Friedrich Durrenmatt, etc. ( o
w wrttmg vt §
' - . . }v
By the end. of Z.EVEL EIGHT the student iﬁuuld o T
have a wnting vocabutary approximately half that of the reading votabulary
2. be -able lo write both formally and informany for varied purposes ‘and
sctuations, such types of writing as: o
a) instructional o :
b) creative . . - v T
¢) conversational, etc. ' : "
3. be able to use éffectively in simple writteh form all grammaticai structure'S ex- '
cept the passive voice, the subjunctive mood, and, conditional forms.
be abte to transiate srmpie Engiish paragraphs into German.
be ableto effectwely use all the rules for German punctuatmn which have been
acquired in an ongomg process." o
‘be able to use effec.tively alt verb forms including:

a) weak.regular ' : _ .

b) strong irregular (all seven groups) \

c) mixed. '
N-
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Itstcumg anb unbzrstanbmg 9

By th: end of LEVEL NINE the studmt slwuld, ~.z“’\“ .

. ) current affeirs
_€) vocations,

By the end of LEVEL NINE tfxe student shoutd
ll

¢) ‘musicals

" a) “’Na ja, so gen' in Gottes Namen!' seufzte die Mutter "

with necessary preparation be eble {o fonow the general meenlng of nfe style

conversations in German in situations such as:
a) education '

. be able to enjoy orat presentatlons such és'

a) songs “ , ‘ BT
bj drama h )

after necessary preperetlon . o PR &

. develop an awareness of mood, suSpense and atmosphere as well as of set

and humor in orany presented litereture

have an awereness df accent end moduiatton in words end sentences such as:
£

b) “Das wird es. wohl selnl” s

-¢) "Karl der Grope ww em’Weihnaehtsteg im .lahre 800 zum Katsev

gekront.”, etc.

Y

» ; ' T L

R

peak;ng 9

. .
with necessaryopreparetlon be able to respond in Germen to m‘e-sty con-
versations in areas such as: : :

a) edtrcetlon"
b)- .current affairs
c) vocations, etc.

enjoy eeting in skits designed in class or adepted from their readings, with

~_mhores emphasis on such: elements as:

a) correct speech’ habits - NG
b) oral portrayal of mood, suspense, and atmosphere B ¢
c) humour in speech, etc. '

! 2

31
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By the end of LEVEL NINE. t}ze student shuuld

1. have a mastery of a basic srght vocabulary based on words appear ng in oral
work up to Level Eight, L , :

€

2, be able to read more fréquently, and with a minimal use of the dictionary,
selected material which is unabridged and unadapted. Examples mlght lnclude

’ a) ~sections o& newspapers and magazmes
i b) short stories, etc.

'Oh .

] . ..
. . “'o. -
-
z

- - . Py ' ﬁ

'_ 4Entmg Lm,g

- By t}xe end of LEVEL NINE the sludenl should: «

~

. hava a wrltlng vocabulary approxl‘mately half that of the reading vocabulary

'.Q“

preparatlon and with the use of a dictlonary ,
?@ R - . .. | " | . . B ' Q. oL .
« - ’
e
‘ *
P .
>
& ’
@7 N ) '

2. be ahle to wrlte in German on any general lntarest topic” after adaquate

. Reading - 9

~
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thmmg anb unhetstanbmg 10
L '; f By the end o ststjfsiv*ihe student shoula‘ o)
‘,«\ - L be ableto follow tite general meaning of life- style conversations in Germah in .
o .' situations such as: , B .
. i ' A) educatloht, T ’:
'7;“ " b} current affairs ", . ]
ey vocations, ete; v ,s‘ri‘f. o .

. R‘ U . ~ o T . . .o
"2, be able to understend the future perfect in statements and questions when
'presented ordlly. Examples might include: ‘

o ~ ¢ = 7 a) “Ieh werde’ dle Stﬁdt Dresdee besucht haben " \é
S ) "Wirst dy morgen deine Freunde besucht haben?" te.

el bpeakmg Lai 10
By t.he end of LEVEL TEN ihe student shuuld “
R ."1;'7 speak fluently in elemcntery German and. be able to concentrate conversation :
.~ on one toplc o _ ‘ _, . e
7'2 ' have mastery ol baslc wordsl structures, grammatlcal concepts and ldioms
. o ‘ 3 be ahle to contrihute effectively in group discussiens and other oral projects
T e e Rwhmg 10
.. Lo -‘ ) . M‘i; . ) i K ’ .
‘ By Lbe eid of LEVEL TEN the studmt shou_ld |
T L " . I, havea mastery ef a basic sight vocabulary based on words appearing in oral
: IR ' work up to Level Nine B
w 2 be able to read unadapted short storels of moderate difficulty with pleasure
L _ ™ ‘ and gene‘ral understanding, although a dlctlonary might be used ,
T wmmg 1o
- Hy the end of LEVEL TEN thc sludmt s}muld
. ‘1. heve a writing vocabulary approxlmately halt‘ that, of the reading: vocabulary
o 2. be able t6 write cohergnt compositlons in Gei'inarr using-all grammatlcal con-

steuctions: encountered to this level within areas such as:
a) education-

/ . b) current affairs o L e , e |
: ) X cEs Y ey
| . © vocations, ete. ., S8 PR B

.
. Son . i
R it N v«w.; = ol i
. =t At : } . Y .7 Vol
- T . . . \ “’w 1"} ,‘ 4 IR
. e Sooa . )
: o . b . (Y
e e
, \ _ , : . ) o o
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By lhe end of the secondary German pmgmmme the sludent sixmid

- : """

B i; be aware c’f the highlights of the history of the German-speakingnpécples' ‘

2 he aware of the baslc geography of countries in which German is the language

of. a iarge portion cf the populeticn - such as Germa‘ny. Austrla and Swit-. o

. zerlard, Gl RN

] 3 ~be acqualnted with. manners of greeting and address some of whicn are”

characteristic of Germahspeaking pecple. Example might ifclude:
" a). “Herr Doktor” - - .
" b) “Frau Studienratln" T
“c) “Kiiss die Hand” C
o d) “Gruﬂ Gctt"‘, etc. |

e

' 74 be- acquainted with festivals end celebrations characteristic of German

i speaklng pecples. Examples mlght include:
al Oktcberfest I L , :
b) Karneval (Faschlng) Lo S

. & Maifest .

,7‘."'\' d) Weihnacﬁtsfest, ete. o ,‘ .{'

&

5. be acquainted with SONgS and. fcikdencing. old and mcdern, characteristie of

German-speaking peoples.

6 be ecqueinted with the expressicns of art of the German~speaking peoples, .

such as:

a) literature (sagas, fairytales. mythology phllosophy)
b) music. (popular, symphcnic operatic)

¢) visual art (architecture, *5culpture, painting) etc.

7 be acqueinted with costumes characteristic of German -speaking peoples,
such as: ' i

" a) Dirndlkleid .
'b) Lederh'csen etc.

8 be aware of the ditferent characteristics of German homes which might in-
“clude: e .o

a) exterior wall paintings or prcverbs in scuthern Germany, Austria and SWit-
zeriand ' .

bl use of stone building materials, etc.

g, be aware of similarities and differences between Brltish Cclumbias@

éducational system and those of the German-speaking peoples. Such dif-
ferences might include: _

a)‘ streemjng at different age levels ‘
b) variations in programme offerings, etc.

Q'
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be aware of distinctive German lelsure—tlme and vacation activities such as:?

a) hiking for young and old, famlly outings, and excursrons, weekend trips, ‘
. hostels.

b) walking in parks whlch contain flowering plants arranged in decorative
- patterns and monuments to great poets, composers and heroes. Such
parks strictly forbid stepping on the lawns _ .

¢) soccer and hockey

~ d) emphasis on tresh air and health as well as “Kur" (“Luft and Wasser’ﬁ

11.

' _ 12.

)

14

" 15,

etc.
be aware of the locatlon of representatlve palaces, casties and churches and
also be aware of their characteristics in different ages.
L

be aware’ of German famlly traditions such as:

a) people who still go shopplng to the market place early in the mornlng to

get the best and freshest frult vegetables, meat, flsh flowers, etc.

'be aware of the names and values of German currency such as: '
" a) Mark. Pfennig &

b) Schlllmg, Groschen

¢) Franken, Rappen, ete. .. _

be aware of typlcal foods and beverages of German speaking peoples such as:

a) '"Eisbein, Bratwurst Sauerbraten” ( :

b) - “Sauerkraut” ‘ ' : o - N
¢) “Apfelstrudel” - ) | ‘ ‘ |
d) “Wienerschnitzel” -

-.e) "Most”, etc. B - o

be aware of dlfferences between the services offered by a German and\'
Canadiart post office which include: .o

"~ a) handling mail, telephone and- telegraph
| b) handling most docat and long dlstance bus se?vlces L

" ¢) handiing banking, etc. .

O
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-+ Current regearth on second
. language - learning

o o in the njodern, worlq, people who cannot speak at least two languages are
o ' : obsolete. -

Barbara Ward (Lady Jackson) -
British Economist -

" Speaking at Carleton University -
Ottawa?

, He who knows no foreign langnége' knows very little of his own.
e . 'Goethe - . - '

~ If any man can properly appraise the value of something he does not
possess; | -would place knowledge of languages high on the list ‘of
requirements for success. ‘ _ ‘ - o

Lord Beaverbroak " , }

Canadian born°millionaire o3 ' .

k industrialist? . - -~ - .~ :
Many prominent people support second language fearning. This paper examines

- currgpt research into the importance of learning the language, the ideal stage in
child development to begin the study of a second language, effective language
teaching, how children learn languages,-and several other factors to be considered
in setting up a language programme. The bibliography on which this research paper
is based was established in consultation with Dr. Ruth White (U.B.C.), Kathryn -

-~ . Smith (U.B.C.), Dr. Barmwy Bartlett (S.F.U.), Dr. H. Brockhaus (W.W.S,C.), and Dr. H.M. .
h - Stern (0.LS.E.). ' - - . :

] . - ‘ - . .
.. . .

‘:\ )
A

'As cited In Penfield Wilder, Second Thosghts. 1970, Toronto, McClelland and Stewart. p.- 27, ‘
*Ag cited in Parker, William R., The National Interest amd Foreign Languages, 1961, Washington,U.S. Dept. of State, p. 115.
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’wbat‘ is the impottnme of
leammg a gecond language?

Before considering any of the factors surrounding learning a second language, it is
 necessary to ask questions about its importance.

Several important by-products occur in the learning of a segond language. Maria .

Alter, a wall-known teacher of German, claims

Learning a foreign language leads to appreéiating and understendrnf other

* _ people ... what they have in common, but also (in) their dnfferences.{

Sensitive language teaching is surely not only presenting vocabulary and drming

..varbs. Studying the kind of people who speak the other tongue, what they have for

. _ . breakfast, how they spend their Sunday afternoons, what music they listen to, Is

- also vital. A better understanding of other countries prevents us from bélieving

- . misinformation and forming generalizations, such as that all Frenchmen overin-
 dulge. in rich food orthat Germans run everything with military precision.

" With the awareness that other people speak and do things in other ways we realize
" that odr own nation Is just one of many great and different ones.

‘The cultural value of foreign language teaching is great and irreplaceable.
It develops and sharpens the intellectual facilities, widens and emriches
the mind, ennobles the spirit, and arms it against prejudice and national
complacency, facilitates contact with other peoples and other

SO -7 . cultures .
- - We hear of a “shrlnklng\world" and a “gtobel village"; all the more reason why we
v ' mustlearn to appreciate our Canadian neighbour. and neighbour nations, thrgugh
' T o lenguege study _ ,
- ) g ' Besldes helping our children to understand other people, we try today to prepare. '
‘ e ' them for a very uncertain future _
e e L | . to teach theni how to adapt to still ﬂuctuating ldeels, ways of life and.”
S . problems, jobs and environments ... language pleys a key role in such
T training.s ‘
. . As they are forced to think and speak in a way which is new and strange to them

- they may become more psychologically adaptable by being freed from the bonds of

< their awn culture and gaining a new perspective on other ways of living:*

, o Another velue in acquiring a second tongue has been expressed by a British Colum-
S~ ' " ‘bia educator, Dr Chent

Knowing a second Ianguege Is a useful eccompnshment especially in
. these times whei® travel to other lands is much more common than for-

. “marly, and when many occupations require a knowledge of some language

f‘?'r:;' : otherthanonesown’

Alter, Masia P A Modern Case for Germax, 1970, Amcrlcan Association of Tuchou of German, p. 13

. “Wiiligen, Dasn M. Ven. "TMCulmm Value of Foulm Language Teaching”, Modery umugr }armnl vol. 48, no. 8 Dec.
" 1964, p. 482" ‘ i
“ oAlter, op cit. P 18.9.

"Cmnln. Konnctn, The Development of Moders L‘rrgﬂgf Skills: Theory to Practice. 1971, Phlhcolphfl, Centre for.
Curricuium Development, Inc:, p. 19. - ‘ .

Chant, SN.F,, 8.C. Royel Colurislou on Educition Repori, 1950, Province of B.C, p 316.
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Today we British Columbians ¢an be in any European capital within half a day of

teaving our doorstep..Leisure time is steadily increasing for people in many oc-
cupations and expensive trips may be quite easily financed. How much more rewar-
-'ding travelling is when we can actually speak with the natives of the country we are
~ visiting, and not be forced to rely on such frustrating and unnatural means of com-

~ munication as ;lgn language, pocket dictionary, or an intermediary such as a tour

gulde! Even ajlmrted knowledge of another tongue is valuable in travel.

N
. a foreigner eomlng toa country with some knowledge of .its customs
and some interest in its language is often ‘especially. welcomea

‘ -Partl‘culerly'm countries whose inhabitants have- long slnce learned to expect

foreigners to show no interest in the language of the country, the visitor who has
made the, effort to learn a-little of the. other tongue, even enough to sa:.lL the

‘ equlvalent of “thank you"”, meets with speclal frlendllness

. Furthes, being bllmgual is ‘useful, if not essential, for many occupatlons'l'n Canada

today, including the civil service, the travel industry, journalism, teaching, univer-

- sity research, business, and federal politics. Also, language skills allow

. geographical mobility to take advantage of promotional opportunities in French-

_ Canada or in countries outside the North American continent. in fact, without them-

&

there is little opportunity for anyone to go to another country and experlenoe.‘

satisfying mtercultural cgmmunlcatlon“ -

Many international organizations find it wise to have thelr agents and employees in -

forelgn plaoes speak the language of the country they are worklng ln

Buslness has found that by the adoptjon of foreign languages not only lts
representatives but the companies involved are treated with a great deal
_more respect and appreciation. And the interchange of business activities
is accomp‘llshed more qulckly and efﬁclently.m ' .

As one language teacher phrases it:

kanguage, once. it is galned can be put to work: for yoy. It can help you in

. your biisiness or occupation, in your social life, in4gour travels, in your en-
joymient of the world in general. It expands your horizons, and makes ac-
cessible to you the treasuries of warld thought, both in your own chosen
line of endeavor and in that broad fiéld of leisure which moderr
technology has .put within reach of practically all men.!!

4 - »

*Pel, Mario, Language for 'Eww\'mdy What It Is and How To Master 11, 1956, New York, Devin-Adair Co., p. 20.

"Lange, Dale E., E. lames lnd J. Charles, (eds.), Foreign Lﬂ'nguﬂgc Educolrmr ® Rcopprmsa[ 1972, Hiinois, Natlmal Tcxt
- book Ce., p. 365. )

npai, op cit, p. 21 . - ,

_ '°Parker, op. cit, p. 113. . ‘ . | ) . ‘ B .
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wbat l§ ti)e ibzal aqe to iearn
a mohern language ?

Who has not remarked how a young child coming to Canadanfrom a foreign country

~ will be chattering in English — with a light accent, if any —in a matter of months?
~_And who cannot point to aduits who, after-decades of speaking English, still bear
“the distinct traces of their native tongue in pronunciation, intonation, and word or-

der? Almost certainly these peopie immigrated to Canade in their middie tedns or
ioter : ;

\ At the same time, in order to acquife a second ianguage in the way a young child
- learns to speak his native tongue, and given the avérage amount of time on¢ spends N

.in language classes, one woulll have to study a language from age-nine to age fifty-

- five in order to acquire the fluency of a six year old child.

The arguments for beginning the learning of a second ianguage at the elementary
level are'véry powerful supported as they are by practical experience by Dr. Wilder .
_Pentfield, Canadian neurologist,’ and even in some senses: by the much quoted
.Ciare Burstaii in the recent British study ‘ ,

These arguments focus on the \raiue of beginning the iearning of the second
language at the elementary level in order to acquire nativeXike pronunciation, good
listening oompreheqsion, willingness to cammunicate and positive attitudas
toward the other culture.? . :

What then if the opportu nity of eariy ianguage learning is missed? Some srgnifioant
research results now enter the discussion. The Burstall study indicates that begin-

" ning language learning at the secondary level does not mean that students will not

speak and listen well — though perhaps not quité as well as those who began at the

- elementary level. In addition. the oider age is ideai for acquiring reading and '

writing skiiis.3 . '

| The Burstal} team supports the claim- of prominent language educator .i B. Carroii

that: . N .

the most important faotor in foreign language aoquisition may well prove
to be the total amount of time spent actively in the learning situation,

‘ rether than the age of the learner at the beginning of the iearning process s
" . Late learners may be cheered by the evidence that the length of time is more vitai

to success than the span of time over which a second languageé is studied. Burstali
found that. when the experimental pupils were compared at age 13 with control "
pupiig of the same age, but who had been learning French for a shorter period, the
performance of the experimental students.in achievement was consistently
superior to that of the control group.® Michael Buckby, in his anaiysis of the
N.F.E.R. report,‘alsoagrees that the lfength of exposure to a foreign language is of
cruciai importance.® .

‘Broo&s‘ N¥ison, Ijnguge and Language memg Theoty fo Practice, 1964, Naw York, Hon:ourt, Bruce & Woﬂd nc., p.
1 17. -

’Butstail CLN'Q Primary French in the Balance, 1974, Windsor, N.F.ER Pubiishing Co., Ltd.

~ urstall, op. rrt [ 190,

4. cit, p. 34, <
Sop cit.. p. 122.7

M8uckby. Michaaly Is Primary Frend Rmnv in the Balance? unpublished roport. 1975 Language Teaching Centre, Univer.
sity of York, England, p. 4.

-
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* Therefore, adolescents may be reassured that thiey aré able to learn a language very

L " “Well’in spite of not starting their study until secondary school. What difterent
e abilities do they ;aossgs‘suwmch will counterbajance the age factor? -

Lone S
P S

QL . ‘ S . _ ,
PO -+ The older Jearner. . . may compensate for these handicaps by the strength
R Tl T of his motivation, by mature insight into the value of the learning process,

-« and by having specific goals that serve to focus the effort.” .- -

. Although }ﬁé capacity for easy imitation is dlminishing'

- "Assuming that it cair be a “handicap" to pronunciation and comprehension to come

later to languagé study, what then are the.gonmgnsaticns? g

~

R A First, oider students are.probably. better motivated to learn because they are able to -
TR .- - uriderstand more.clearly the valu@ of having another language. For them the-op-
e " portunity for travel and jobs Is nearer at hand and tHe capacity to appreciate other
.~ . ... _cultures is better developed. No doubt they have taken a larger part than the
©" 7.7 younger children in the decision te enroll in the particular language course.
v« 7 - Second,.older students are naturally more experienced .in the learning. process. : -
D : wz_ﬂmy havea better devalopéd capacity to memotize, to analyze and to generalize, .
R ) ‘and so are able to absorb a greater amount of learning in the space of time allotted . .
et them. Third, older plipils are more accustomed to learning indirectly, that is, bythe

~ " written approach to a shbject, by associationand synonyms. So they will probably . .

J
T e

" find_printed "props” helpful and reassuring. .~ . . | N | o

-

~ o+ vantages, and the older,"mainly intsllectual advantages to the learning situation.
\ “As the curve of learning by imitation declines with increasing age, the curve of
learning by an'alys‘is"rlses,"f o , N S :

SRR o Weﬁéy" think of!i‘t.this"wéy: the younger student brings primarily ‘physica) ad- o

-

All that any. person. needs, to learn a foreign language successfully, is . -
treedom from fear of being canspicudus by making "funny noises” of new -
L . associations of form and meaning; a reasonably good memory; and a
L _ e willingness’ to progress by trial and error, not being afraid t¥ make,
" K ' ‘ mistakes, but belng willing to learn from those one makes.. All of these -
‘ - . prerequisites are matters of attitude, rather than of inhate ability. Given
. T : these attitudes and a reasonable amouni.of energy and application any -

i .

normal person...can learn a new language sutcessfully® - .. =

An item céncerning"resbonse to the other culture should probalbily also he mentioned.
Effective language, programmes include as one of the goals the development of -
positive feelings toward the culture concerned. However, Burstail's findings sup-

port: . -
. £ . i . !
the view put forward by Largbert and Klineberg {1967) that affectionate
~and outgoing attitudes toward foreign peoples reach their. peak at about
the age of ten and, thereafter become progressively less favorable.!?

- Teachers attempting to reach this goal should not become discouraged at what.
research indicates is an inevitable decline in such positive feelings. At the same

v time, teachers should continue to teach interesting and current information con-
. cerning the culture in order to place the language In its true context and id order to
- stem the tide of declining attitudes as much as is possible. .

<

Burstalk op cit, p. 115, ' * ‘ o .
*8rooks, Nelson, Langwige and Language Loarning: Theory to Practice 1964, New York, Harcourt, Bruce & World, Inc., p.
L . ll?a . -0

“aait, Robert A. Jr., New Ways io Learm & Foreign Languege. 1966, New York, Bantam, p. 83,
wBurstall, ep. cit, p. 167. .
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A further area of particular problem to adolescents. is confidence in speaking the
- lapguage. Burstall reports that for all adolescents, although not so strongly among

those with eiementary experience, there was:

¢

an increasing anxiety regarding the necessity to speak in French“

which is supported by Fern in studies of 6ther subject areas. “These studies in-

~ dicated that high-achieving students, and especially girls, gave greater avidence of

; _‘anxiety about sthool work in general than did any other group of students.? Again,

- We are aware that one of the most determini

. Wloc, cit
HBuckby, op. cit, citing Stern, p. 14

the goal of facility with speaking should be maintained but the teacher shouid un-

) derstand the particular problem adolescents face.

]

n conclusion, before we ask if there is an ideai age to start learning a second - '
. language, we must first determine the reason for studying 1t

Each age ‘of iearning has its own particular advantages and disadvéntages

. Therefors, rather than asking Whether language learning af stch and such -

an age is effgctive, the question should -be: How can one create an en-
vironment in. which effactive ianguage iearning carn. occur?ﬂ -
factors in success in any iearning
situation |s motivation. The desire to achieve in second language study will go a
long way towards compensating for what could - be a disadvantage, for example,

- starting German at 14 and hoping to speak without an accent. Aithough we cannot
contro} the motivation our students bring to the second language classroem, nor

sometimes thelr age, we can influence their attitude, and thus their success, by -

. providing a happy andgencouraging study environment

Time and attitude undoubtediy override age as factors in second iariguage per-
- formance. The nymber of hours'spentin studying the language plus a desire to Suc-

ceed are more crucial to achievement than whether the language was introduced at
8 11, 14 _or 18! - ' .

*

-

Hap cit,\p. 168,
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JENRS kom o urgam;atwual tattors
-‘,'-f attz:t the teaching of a  second
S language?

choice of Teacher , IR o

[ ‘s
o At the secondary level, where a teacher seldom instructs the same class in more . ‘
than one area, the language teachers should ideally be specialists, able to devote b
. more time to immersing themselves in all aspects of Igggua e t.eachmg it is im-
- portant to note that the Burstail study states:

LT effective teaching is consrdered a more slmportant factor than o
t L ' linguistlc proficiency in determining the pupil’s level of achievement in
. . Frenoh‘x

L]

- 3 | ',‘ although both factors have a positive correlation to achlevement

¥ +  On-going intensive in- service is necessary to maintain and enlarge effective second ’
| : . language teaching techniques and linguistic proficieiicy. it is particularly important
“. "o .. . _inBritish"Columbia because of its geographic isolation, séparation fron' a distinct -
ER .. grouping of German-speaking people, and the .expense of travelling to countries
o - where the language s continually spoken ' . :
... Size.of Class LT S

1 LY

~Many wrlters in the area of second language lea‘mn&:: that -

/ voo . the alert and vigorous teacher can accomp great deel even with a . %
U S class of twenty-five or thirty. But anything over thi y lS unmanageable, by
' Sy . tany method whatsoever,... o . ‘ , s L
s . ‘In a class of 15 the child's chance of having the teacher s undivlded attentionis . g
o twice as great as in a class of 30. Repetitlon, so essential to the acquisition of a
language, can be done in groups, but in this way a teacher cannot so easily detect
indlvldual weaknesses and mistakes. -~ . ‘

However. the. findlngs of the primary stage of the Burstall experiment did not in-, ,
dicate that the level of achievement,.whether rated by objective tests or by in-’ e
spectors, - was related to the size of the class, Nevertheless, the report
- acknowledged that pupils in smaller classes have more opportunity of practising
_their oral French and theé slower children have a better chance of participating in
the ‘lessons.2 The N.F.E.R. study found that teachers of smaller classes showed a
signlfieantl)(more ‘positive’ attitude-to teaching the language than those of large
classes.* Their lighter work load ls bound one way or another, to affact the at-
mosphere of the class . )

\ - . X . N f .
1Burstell, Clare, Primary French in the &um 1974, \\'inﬁm NF.ER PQlishim Co., Ltd., p. 208 .
Hall, Robort A. ., New Wa fo Leam & Fnrdgn Language, 1966, Nnr Yotk. Bantam, p. 82,

- Murstall, op cit. p. 208, oo v . . ] s !

e ) : wop cit, 5. 68,
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Interrupted Learning

A

As any other gikﬂl, language grows rué,ty with lack of practice. Even though a'
language skill is never‘entirely lost —
. ' ¥ ' . ) . ’ © . ' ) ' ’ .
- ... after many years of disuse an adult who takes up skating, say, can
learn the skill quitkly if he really. possessed it in cthildhood.®
o S ¥ X : _
— jt Is wise to avoid interrupted learning. - t .

7 Sel'nest‘erihé. a form of-interrupted leafning in the secondary school, should be

avoidedif at all possible in the study of another language, or should allow for con-

) t}nuous study from one semester to the next within the school year.

The pupifs must have the opportunity to exercise their growing skills every
« - day...if they are to retain and use with facility what they are learning.®

Sin‘.e language learning is a continuous procésé, _th cause periods of inac}ivity is
harmful as well as inefficiert. Once a foundation of speech is laid, it must im-
mediately and constantly be built upon or the refreshing.and raviewing which is

» necessary following a break in instruction will slow down the learni rocess.

- ~

$Parker, Willism R.. The Nations! Interest and Forvign Langwiges, 1961, Washington, US., Dept. of State, p. 138.
WRivers, Wiigs M., Tescking Foreign — Language Skills, 1968, Chicago, University of Chicago Press, p. 316. -
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wbatf otim' factors ﬁi)oulh-- be
tnnsmzreb in a sgecond language
L programme ?

" The Studontt’ Ability

o ‘Should chiidren of less than average inteiiigence be deprived of the opportumty to
learn anothey ianguage?

. students who score low- on- aptitude tests, but are motivated to
ianguage study, can be succéssful.}

. . ‘ -
“ - - -

ciaim several British ianguage educators, and -also that

verbai ability 4s - independent of “higher" mentai processess such -as’
generaiization, abstraction, judgment, and reasoning.? Gardner and Lambert, known . -,

for their study of bilingualism in Montreal elementary schools, claim in a-study of
_secondary school. language iearning' : .

Intelfectual capacity . . . appears to have little to do . . . with the ability to
, - speak French properiy .".-to acquire a characteri stic accent, or to com-
prehend compiex discussions in French.?

Primary teachers in the N F.E.R. experiment the majority oi whom were impressed
by the progress of pupils whose ability had been mqasured less than average in
ether subjects commented that . , .

chiidren of beiow-average ability in’ other subjects should definitely
Iearn French as they often gain confidence in the mainiy oral subject,
despite their lack of ability in written subjects‘ '

. According to Burstaii learning an oral subject can be a refreshing change to pupils

who in other areas are “hattling with written words, letters, sentences, and gram-
- mar."® However, with- the introduction of reading and writing, progress of students
‘In the lower ability range was slowed considerably. In the Gardner and Lambert
study, competence in Frepch grammar, vccabuiary and reading appear to be
directiy rdlated to 1.Q.

Therefore itis iikeiy that within the increased oral-aurdl emphasis of new secon-
dary language programmes, students of lower academic ability will be more com-
fortable. The .writing and reading aspects, however, are likely to cause them the
same probiems they do in other subject areas. :

B

[

~r

iLange, Dale E., Britennica Rmim of Foreign Langwage Education, vol. 1, 1968 9, Chicago, Encylopedia Britannics, p
47,

. 2Lange, Dale E. E. James, and 1. Charidg (eds.), Foreign lmxgucge Education: A R@mmt. 1972, Skokie, imnois, Nationat
" Texthooh Co., p. 172, "

mwahﬂ, Clare, Primary Frexch in.the &hme 1974, Windsor. N.F. E R Pt.lbiishim Ce Ltd., p« 65,
Sloc. cit.

Pub., pp. 36-37.

'Gardner, R.C. and W. Lamibert, Ammda and Mafimnm in S«md Language Learwing, 1971, Rowic?. Mass., Nowbury House .
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- 'progress.” These parents pr

Tho Students’ Backgmund and Sex . L.

Students background and to a much iess degree their sex, may influence their per-
~ forinance in second language studies. Dr. Burstall pregents evidence that the
students’ socio-economic- background influenced their success in French:

.

- On each occasion of testing, high . . . Scores tended,tg,co'incide with high--

status parental occupation and low . . . scores with low-status parental oc-
cupation,® e

She cites four other educational researchers whose views s'upport her own,2 con-
cluding that professional class parents give more encouragement to their children
in a new learning experienc?and haye higher e:ggectations of their academic

« languages as an opener of doors to activities they foresee Yor their sons -angd
daughters, whereas children of semi-skilled or unskilled parents,’ who themselves
have not had'the opportunity or desire to study another language, are more likely to
pick up at home the spoken or unspoken message that achievement in thiS area is

- not a high priority. : ,

The report notes also that a history of failure in ather school sub]ects, which again _
is related to background, tends to give children low expectations of themselves ina

new learning situation (in this-case a second language). However, this is not con-
- fined to second languages, and should not be used to dissuade children of ‘low
“socio-economic background from taking it. Coleman, in his massive study in this

same area, strongly indicated that socio-economic background is the single most"

- determining factor in educational achievement in all ‘subject areas.®
s it true that girls learn languages more easily than boys? Dr. Burstgli reports that:

In the field of foreign language learning ... there are few studies which

have supplied data on sex differences in achievement ... Carroll (1963)

did report that girls showed a slight but significant superiority to hoys in

foreign language aptitude ar S ,

R .

She found~that during the primary stage of her study on how French is iearned girls
achieved somewhat better-than boys. She warns, however, against assuming that
girls are better ‘equipped mentally to deal with another language. Evidence tends to
show that social cultural pressures an the young girl motivate her to achieve in
- language study.!® Still a common attitude among many people is that acquiring a
secohd\language is more suitable or admirable. for girls than for boys.’! -

" As in other school subjects at the secondary ievei the‘diffarence between the two
‘sexes in second language achievement almost diminishes. At this stage, there may
be another reason why girls do slightly better thari boys. Another language,

especially French, may seem more refevant to traditional female employment op .

.portunities, such as teaching and travel hostessing.

(;
"Buhhll. op. cit. p. 31

g, cit. ' ¢
*Coleman, James S., Equlify of Educational Gppoffmxly U.S. Dept. of Health, Education and Weitare, 1966.
*Burstall, op. cit, citing Douglas (1964), Wisentha! (1965), Marru {1965),fAnd Lunn (1970, p. 29.

Wop. cit.. p. 30, ‘

“Mgp. cit, p. 60. ‘ . .
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. Effect On Qther Subject Areas ‘/ o :

Unfortunately, almost all of the studies on the effect of studying a second language
on achievement in ot pr areas has beén conducted at the elementary level. It seems
that, provided that {fie mother tongue is well established at the introduction of
another language, -nmtost studies show that learning a second language has no
significant effect on. the ach:evement in other areas of the primary school
curriculum ' , D

Carroﬂ (1960) and Po{ts (1957) found that teaching a few minutes of. second
~ language each day in the elementary school had no adverse effect on readmg
proficigncy and general school achlevement 12

. Leino and ‘Haak (1963) after a three year study on the teaching of Spamsh to
elementary schoelichntdren in Minnesota,. concluded that:

- the deletion of time from arfthmetic, tanguage and social studres to
devoté to the study of Spanish had no detrimental effect upon measured
achievement in the subject area from which time was taken 13

BurstaH suggested that the effort made by less abte students to Understand spoken'
- French helped improve their powers of concentratioh:

In French lessons, children have to listen particu‘larly carefully and this in-
_tensive listéning, which can carry over into other subjects, is especially

-

good for the least able.\* ’ . ;o

. The Canadian team of Lambert et al from McGiH Umversity, who for a number.of
years investigated the intellectual and emotional effécts of using French as a
medium of mstruct:on atthe kindergerten and elementary levels, found (1973) that

Experimental pupils reach as hugh a level of achievement on tests of hasic .

skills which involve the use of their mother tongue as do control” pupils

whose early education has fonowed a conventional monotinguel pattern.t®
There seems therefore to be no proof that the leermng of a second language is |
. harmful to other subject areas but.some evidence that it may_stimulate cher .
studies.. _ . ‘ , i

Hop cit, p. 42, | .
© ap cit, p. 43, ‘ '

Wop. cit, p. 208. .
. Bop. vit, p. 43.
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wbat ate some successiul maps”
ot tzatbmg a seumb lauguagtz’

We have now looked at why we teach modern languages. how age effects their lear-

" ning, and what various other factors influence language teaching. What then are the

best ways of teaching another tongue? o . J

To begin.with, we shall want to discuss with the students the reasons why they are

N learning a new language: a deeper understanding of different cultures, practice in

ohanglhg mental hablts, more enjoyable travelling and better opportumtles for cer-

-~ You may want to tell, them that N

-The new language you are learning will be easier if you do not expeot it to
- behave Jjike English. It will have different sounds and its words will have
dlfferent klnds of meanmg fitted together in un- Engllsh ways.!

: Most of the methods used with the pre adolescent will be employed with.-older

pupils 'with modifications appropriate to their age .
Classroom‘surroundlngs should be attractwe and stimulating, evoking the country
where the language is spoken. Why do we bother at this level with colourfui travel
‘posters, photographs, objects_and written information relating to the foreign coun-
try? Burstall claims that when pupils are brought into contact with other cultures.
their ablllty to understand other peoples’ feelings and to appreciate details of other

- peoples' behaviour is developed niore rapidly than when they are legrning a foreign -
-language in a¥monocultural setting.? Hopefully, the atmosphere of the ciassroom
“ wlll encouragé the students to want to visit.the country. As Burstall says o

. mere ' learning of the foreign language is not enough to promote
positlve attitudes toward the foreign culture . . . It was found repeatedly
that pupils who had been to France differed slgmflcantly in attitude and

: achlevement from those who had not had this opportunlty-"

L]
-

Because of the later start trme is. more .of the eSSence The teaching approach wnll

‘sHift in emphasis. from “see-hear-say’ the work to “hear-say”’ or- “read-say”:

However, it is wise to use as a general guide that hearing-should pretede speaking,
translation kept to a minimum, long periods of passive listening avoided, reading -
and writing delayed until the pupils become familiar with the sounds of the speech.. -
Grammar, taught in the context of a spoken phrase or reading passage, will be dealt .
with more. deeply and. frequently \

) Beoause the secongdary students are bringing to language learning knowledge ofghe

learning process, a gréater capacity to memorize, higher analytical abilities, and a
new focus in learning primarily through reading and writing rather than orally, a
more systematic approach to language learning than that used at anselementary

" tevel including "“traditional" metkods can, and should, be used. The Burstall studres _

lndloate that this approach is also favoured by students.4.

. -

tWaish, Dmlid D. (ed.), “Advice to tho Lancum Learner', Modzrn Language [ournal, May, 1966, p. 261.

' ‘Buumt, Clare, Prinery Fremch in the Balauce 1974, Windsor, N F.ER P\lblllllln( Co.. Ltd., p 236

lop. cit, p 235. (\-' _ -
‘op. cir, p. 168. v
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- However, in using the s,tudents“new abllrty to learn through analysis; through
‘reading and writing, we must always remember that today it is more important that.
" another language be taught to. be’ spbken Well-known U.S. language teacher; Wilga
Rlver, puts it this way- S o . )
= Students come to the study of foreign language in high school wrth the
“strong conviction that language means ‘‘something spoken”. They are often
discouraged and lose interest when .they find that the foreigo language
study is just like other school subjects, “learning a whole lot of stuff from
a book,” and that being able {o speak the larfguage is some far-distant goal,
attamable after’ years of uninteresting and umnsplring labor.5 *

Fun should be. part of language learnlng at the hlgh school level too: -

, , lf we try to project what a student is likely to remember 10 or 20 years af-
. : ter his exposure to second language instruction, it-seems certain that he

R . will remember the big splash activity, -the flamboyant flair, .the bubbly

o . brouhaha rather. than® the . day-to-day _conventional curriculum. Many

: . teachers should treat the preparation for these programs as. part of the

curriculum: ing the vocabalary and structures, teaching-the dialogues

S " and dialogué adaptatior} teaching the songs, the gestures, the information-

e L need®d for makmg suitable stage scenery and préps writing the letters of
o mvrtatlon

~
- .

. -Some U.S. secondary schools lnclude in their foreign language coursés sections
. “which are both imaginative and practical "German for Travellers” involves reading
~ about Germany, using maps; reading timetables, watching films, speaking with
local German-speaking residents, and learning how to chieck into a hotel and order
meals. Another schoe! offers Spanish for careers, wheré roles are acted out in a
simulated doctor’s office, restaurant, and airline facility.” What learning actlvlty
could be more relevant to real llfe situations?

We must, at all levels, flnd the approach and actlvltres most sulted to our
capabrhtles and to our students' needs. We must be flexible in our teaching
o methods, but never lose sight of two facts. First, a language must be constantly,
. "« spoken and used.'Second, almost certainly we shall not produce truly bilingual
- » - peopleinthe present system, so if we pass on to our students a willingness to try to
I communicate plus an affectlon and respect for another language and culture we

* have done well! i '

¥
«* ~ %
¢
&,
Rivers, Wilga M., llru}mr\ Forergre -+ Language '!rlls 1968, ‘Chicago, Unrverscty of Chitage Press 0 161
$lange, Dale £, E. James, J. Charles, (eds.), lurue:r lﬂ”\llﬂ\l Education. A Rurppmmrr' 1972, Skokie, lllmms National Text-
book Co., p. 206 - ‘
’fﬁﬂ S
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y]



o £omlustous anh cautmus

Conscmus of these recent findings what can.we expect in the 70's and 80's from -
" second language’ teachnng in Bntlsh Columbia? : -

~ First, we must keep'in mind that all these studles no matter how impressive they
might appear, have their limitations. Language learning is not a cut and dried mat-
ter and many of the research conclusions are subject to dispute. However, we can-

-~y learn much from these current studies and from those yet to come:
< L : - Present knowledge- about . language teaching is not complete. and the '
L . modern language teacher should remain receptive to contipuing in-
‘- N - novatlons in the field.! )

.-

With regard to the best time to introduce a second language nto the curriculum:

. Inthe 60’s the mistake was made of expeetlng miracles merely by starting
young. The miracles have not come about. Stertlng late as such is not the
answer either.? - .

~  The conclusions seem to be that at each age the student brlngs speclal abilities to -
.~ . learhing a second language and that best results can be achleved if these abilities
can be capitalized upon. o
. lf we are sensuble we dol not set our hearts on producing tru ly bilingual pedple. Qur.
- culturally isolated geographical location, the great financial cost involved in setting
: . up an effective language programme, and our lack. of skill and fluency in another
. ‘Qg’ o tongue mitigate against it. Traditionally, competence in reading and wntlng has
: - ' been easier to accomplish in a setting like ours, with the problem lying in the area
-of understanding and speaking. However, we must teach a language to be spoken,
constantly stressing and encouraging the aural-oral aspects. _
“ . “a .
N .. What then can we. realistically hop@ to achieve in the way of language skslls’ We
\ . - - can expect that-our sfudents develop. abilitiés in comprehension and speaking:
. ranging from basic communication: “One ticket to Geneva, please” to an actual .
‘working knowledge of -the foreign language; for example, the ablility to discuss in -
_ .- simple terms a movie seen recently. And even more important, we hope that
‘w0 . although our students may not always. speals perfectly they are always willing to try
. o \ ' to cqm’munlcate . ]

S.d besides hoplng that a second language can make a valuable contribution to the
- educational development of our children, let us ask if the language we teach can be

L ot 'acutally used. This is our challenge .. C
. | ) . . ‘ k. Cw . . . * . T . * . ‘. ’ ) (
& Y “" } . . : . . N ‘
.y . & . o . ' R ' N
i ) ~
. b ) 2 . . . / ,
’ f - IChastain, Kanneth, Thc Dmlommt of Modern Lnngmgr Shlls . Theory to Practice, 1971, Philadeiphia,’ Centre for
& . Curriculum Development, 'Inc., pp. 154-5. ‘
'Stom, H.ﬂ., | Age ~ Mylh or Reality? M.ly, 1975, University of Toronto, in gu to the Flftn Annual Con-
ference of the an Association ol' glcom! Langiage 'Fuchers. Edmonton,’ Albc .
. v et
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