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FOREWARD

The Bureau of Educational Research.and Services attempts to

make available to appropriate audiences the results of research

activities of students, faculty, add staff. This is another.in the
. -

. Series of ionoiraphi of research °that has been coichicted at the
.

UFniversity of Noith Dakota's Denter for Teaching ana Learning.

'Robert Duncan awl Richard Hillhave sought an answer to several

questions posed that are .direeted towaids the title of this work,

°Expectations for the Role of \Cooperative Special Education

\1/4Director,"

: As: schools are Mbre .and more 'inVol-ved in. providing.special

education services for students, the management of special
,

services
-

takes on a different set. of enpeetatione: This is particUlarly

true in the smaller educational setting where cooperation between

and among schools is a requisite.

Duncan'and gill have arrived at several cOnclusions from their

study, and Offer a series of recommendations that range from thd

need for additional study to implications for college and univer-,

'slaty preparation programs for special education directors. There

ito little doubt but that special services directors must bring'a

Variety of skills to the job. They are both special educhtors and

'educational administrators; theY serve both students and sfaff,the

school district and the whole educational'. enterpSise'. The task be-

them is a significantly important.one and must be considered

accordinglY as positions are opened and subsequently filled.

Larry L. Stiley
Director

Bureau of Educational Reseasch and Services

HATc4i 1979



COTE AND PROCEDURES
t f .

. .

The putpoie ef.this study wes to attempt to clarify the role

ampectations held;for the Cdoierative special education 'director
. _

lathe Stat. of North-Dakota al percedired by'lemblic school superin-
. .

tandants, public. chool special education teachers,

'schdol special education teachers-, and public school education

directOkethemaelves. Thó cooperative special education director

faces diverse expectation s from many groups both in and out of the-.

realm of the public-educational setting. Special education and
- to

regular teachers, students, 'parents, professional organisations,

IspeciA30., interest groups, school.administration, and state and

Ilk

,

federal 'departments all have'.their Own expectations for the

iooperative special education director. Moreover the cooperative

speciAl education director belongs to a developing profeasional

group which hes its owl; perception ofappropriate rolidexpectations.

The cooperative special education directormust develop Ind maintain

0 working relationship with the district superintendent and special

education director. The school 'Superintendent is the manager of

tha district ln which the cooperative director operates the special

ducation program and it is critical that achilpf the two adminis-

trators understand the rdle and 'requirements of the other. The

Facial 'education teachers also must understand the role of the

cooperativampacial education director becaUSe the directOr manages

the very program in. which the teachers teach. The cooperative
1.

director's ability

the expectations's

education teachers

to ddrredtly percepre, influence, and work wIth

of the school superintendent ind the special

is critical in .determining the director's'

3.

4
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peitential to hose exilkations.

A three section questionnaire was constructed. Vile first two,

ectioni asked the respondent to rank in order of importance seven

role'performances and then six personal characteristics gommonly

essociaterwith the role, of the cooperattve, apecial eddlation,

director. The third section asked the respondent to complete twentS,

forced.choice questions'dialing with typical administrative problem

situations the looperative spedial education director'may face.

.The questionnaire was pent to thirty public sdhool superinten-

dents, th'irty Oublid,school special education teachers, and all

twenty-two publie s'EtiOol special education directors-in the State

of Norlh Dakota.

The analysis of the data was Completed by considering one
'1

Compariaon. Do public school superintendents, public school

epecial education directors, and public school apecial' education

teachers agree with each other on thd role expectations for the

cooperative special education directOr? '4he comparison wpa made on

the data gatheied from all three sections of the questionnaire.

The data' were tested by sophisticated statistical analysis which'

-.

will not be reported here in all their detail '. Instead this summary

,

will represent only mean or average esponses k thf group and it

will represent differing perceptions in chart form. Often, in the

study, means between groups, wawa found to be similar to one another

even though variance within gioups was considerable. This variance

WWA not reported in this medograph. Nevertheless the reader should

be Mire that different individual perceptions did exist.

A
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PRES'ENTATION, REPORT

The data reported in this.fhapter repre-eent the responses of

82vertioipants. A1 twenty-tivo;of the special education directors

in North Dakota eleted to participate, all thirty 'of the.sample

of school Superintendentselected,to particIpate, and all thirty of

the sample of special educlition teachers elected to participate in
'

this study.

The first research question asked wee,: '144 Puarc School.,

Special Educatiid Directors, Yublic, School Sugerintendents, ad
e

Public SOIspl Spatial Education Teachers in North Dakota agree on

'the Relative Importance 'of Seven Sole Performance Related to' the,

Position of Cooperative Special Education Director?"

Participants in the study were asked' to rank seven task per-

fo.rmance areas of the cooKrative special education director in

order:of importance from 1 to 7v -.with 1 being fhe'most important

. ai.ea and 7 being- ths leaSt impqrtant arca. - The results of those-.-

rankings

Tables 1 and 2 summarize the composite rankings of the seven

task performance ers. The composite rankings, in descending order

of importance, were:

1, Personnel

2. Curricalum and Instruction

3. FinanCe

.4.......Superintem4ent Relationships

5. Public Relations

6. Legislative Responsibility

7. Research and Continued Study
4
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\TABLE 1

I.
.

TASK PEELFORMANCE RANKINGS: SUMMARY OF RANK ORDER BY MEANS

ASSIGNED TO THE SEVEN TASK PEkFORMANCE AREAS WY ALC

GROUPS IN THE SAMPLE'POPULATION

Composite

Diteotors Superintendents Teacilere. Rank Order
,

Curriculum snd
InstruCtibn 3:77 3.00 2.43 2.98

.Finance 3.04 3.30 4.53 3.68

Legislative
Responsibility , 5.09 4.60 4.90 .4.84

Personnel 2.81 2.50 2.40 2;g4-

#
Public Relations 4.36 4.90 4.53 4.62

ReseArch and
Continued Study 6.13 5.70 5.00

V. --r
.5.56

Superintendent
Relations. 2.81' 4.00 4.20 3.75

';$14itt:
44 4.
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TABLE 2

TASK FERFORMICE RAfKINGS: RANK ORBEWSUMMARY OF TUE SEVEN

TASK PERFORMANCFAREAS AS RANKED BY EACH

GROW IN THE SAMPLE POPULATION

' Rank OrdemDirSctors . Superintendents Teachers CoMposite Total

2 D

3

5

A

B

6 E.

A

BE*

*Finance and FublieRalations both had a Mean qf 4.533

Key: ACurriculum and InstructIon
BoFinance
CoLegislative Responsibility
DwPersonnel
EmPublic Relations
FoRasearch and Continued Study
GSuperintendent Relationships

5
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Superintandenta and special education- teachers agreed' in the

rank order Of curriculum and instruction (1), finance (2) ,,' and

research -and contiriued atUdy (7) but interchanged the remaining. N.

four rank orders. Directora agreed with the Superinte 411 ta on the
,

rank order:of finAnce (3) apd research and continued study4ii0 but

interchanged publte relations and legislative reiponsibility. The

0 -

directord ahd superintendenti did not agree on the rank order of

. ,the remaining task performances.
Directorerand teachers agreed on

4

the rank Order of public relations (5), legislative responsibility

(6) and researchind fontinued study (7) but disagree& on the rank

orders oUthe remmining four'talik performanceareas. Superinten-

.

dents,- teachers, and directors all agreed on the rank order of

research and cantinue4 study (7).

,Tbe second -resdarch question asked was', "Do Public SChool

_Special Education Directors, Public School Superintendents, and

Public School, Special EdUcation teachers in., North Dakota Agree on

the aelative Importance of Six. Personal CharacteristiCs Related to-
,

the Position of Cooperative Special Education Directom?"

Participants in the study Were iieked to rank, from 1 to 6,

personal characteristics of the cooperative special education

-direCtor with I` being the-most important characteristic and 6

being the least important.

P.

Tables 1 and 4 summarize the rankings of the six per on4

characteristics. The composite rankings, in descending order of

importance, were:

1. Task7Nelated Characteristics

; 2. Personality

6
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TABLE 3

' PERSONAL CHARACTERISTICS RANXINGS: SIIMMARY OF li'ANK ORDER BY MEANS

i SI

. 1
ASSIGNED TO THE X PERSONAL CHAR EACTRISTICS AREAS

BY'ALL GROUPS IN THE SAMPLE POPULATION

. .

Dizectors

a

uperintendents Teachati
Composits
Rang' Orders.

f.

Int41ectua1
Ability 2:72 2,23 2.90 2.67 ,-

ParsonAlity
)

2.27 2.23 2.63 .. 2.39 ,

Physical
Characterist,cs 5.17 5.43 5.7A 5.58

Social
i4

Background 5.13 4.83 4.66 4.85 .

Social .

Characteristics 2.95 3.66 . 3.00 3.23

Task-Related t

Character1stics4 .2.13 2.56 2.20 2.13

es-

7

r 4
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TABLE 4

PERSONAL CHARACTERISTICS RANKINGS: SUMMARY OF RANK ORDER

ASOIGNED TO THE snynsma. cumersgsms AREAS HY
.0

'AiL GROUPS IN THE SAMPLE POPULATION

Rank Order Directe'rs Superintendents ,Teachers Composite Total
,

2

3

4

5

6

A

C.

*Intellectual Abilityabd Personality both had s Mean of 2.333
4

E.ey: A..Intellectual Ability
:

BINPersoiality
CPhysical Characteristics

Background
D.Social Characteristics
F**Ta"-related Characteristics

a

s
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Intellectual'ibility
f

4. Social Chareeteristica

5. Sdcial Background '

6; Ohisical Characteristics
wr

f

Superintendents, teachers, and-directors ell agread on the

rank order of, social characteristics .(4)', aocial backgrouhd (5),

and physical characteristics (6). ',bettor.' and teachers. agreed

"that task-related characteristics ware the most important (1).of

the Imp personal' characteristics while superintendents ranked

intellectual ability and pliptality es sost impoRknt (1)4, and
.

task-related,charicteriatics as thia mostimportant '(3) of the

six persama/ character/gates. Dirctoró and ceachers.interchanged

the rank order ofintellectual ability enCpergonality aa second in

importence.
A;

The third reaiaeCh quistion asked vac "Do Public School
/me

Special Education Directors, Public ic'hool Superintendents, and

PUblie School Special EduCation Tqacheri'ih North-Dakota Airee,div,

thi Proper Course of Action fof the Cooperative Special Education
- v

Director to Follow in Admieistrative Situations ag Posed by TFenty

Selected 4uestionsr

A

: Part thFei of the questionnaire (Appendix A) asked the partid-

,

ipents tvrespond to twenty selected administrative situations.

The responses-weri always the same five choices: For the pbrposes

of data analysis, the re*Anses were scalecisas Always Should 1,

Probably Should 0..2, May or May. Not 3, Probably Should Not .0 4,

end Never Should 5.

Table 5 lists the twenty administrative situationif and reports

the responses of. tIsuperintendents, teachers, and directors. The'

.
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letter "3" iadicates the mean' od averne, responses, of the

itsperintendents, the letter "T" indicates .the mean.or average

.raspplasis of the teachers, letter "D" indicates the mean or'
.

average responses of the direCtors and the lette "X" indicates

4 the composite nieari or average of all three groups.

A

10

1 3

1

.1



TABLE 5

SUMMARY OF THE MEAN RESPONSES TO TWENTY SELEID ADMaNISTRATIVE SITUATION§

**,

Administretive
Situation Role

Always
Should

1. The cooperative special
education dtrector should
accept responsibility for
develop'ing long-range plans
for the special ed. program.

2. The cooperative special
education director should
work with supe'rintendents
organigng progress which
provide for continuity.

3.. 'The cooperative special
education.direCtor should
serve ea a consultant for
curriculum developmeAt,end'
revision.

Directors'
Superintendents
Teachers
Total

Directors
Superintendents
Teachers
'Total

Directors
'Superintendents.
Teachers
Totel

Probably May or,

Should

Probably
Should

Not
Never
Should

S _ .

t

.I..

A.

1 4
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TARLE 5 Continued

Administrative
# Situation

<,

Role
Always Probably
Should Should

May or .

May Not

Probably
Should
Nof NeAkShou d

4. The cooperative sPeCial
education director should
serve as a consultant to
special ed. depts. in
colleges and universities in
defining needs and resources..

5. The cooperative pecial

education director skould
assure that the district
has a policy regarding all
speciel.ed. actLvity (e.g.,
screening, placement).

6. The cooperative special
education director should
establish a channel of
communftation with all dis-.
trict personnel yho deal
directly with the dgpartment.

Directors
Superintendents
Teachers
Total

Tirectors
Superintendents
Teachers
Total

Directors
Superintendents
Teachers
Total

k

15
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:FABLE 5 continued

Admlnistrative
, Situation Role

Always
Should

Probably
Should

May 5r (

May.Not

,Probably

Should
Not

Never
Should

,7. The cooperative sppcial
education director should
assure that all.district
schools that house special
ed. pupils ate following all
established special ed.
regulations.

'8. The cooperative special
education director should
plan building and district-
'wide special ed. stsff
meetings.

9. The cooperative special
education director should
assume responsibility for the
teaching-learning process in
special ed. classes.

Directors
Superintendents
Teachers
Total

Directors
.Superintendents
Teachers
Total

Directors
Superintendents,
Teachers
Total

_IL

-4
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TABLE 5 Continued

AdministratfVe
SitUation

Always
Role Should Should May Not

Probably

Probably Mey or Should
No

10. The cooperative special
,edueation director stlould be
expected to develop a system
of evaluation end supervision
for all special ed. personnel,

11. The.cooperative special
education director'should as-
sure that consulting services
(psychiatric, pediatric-
neurological, etc.) pre avail-
able to the district upon
request.

Directors
Superintendents
Teachers
Total

4

Directors
"Superintendents
Teachers
Total

.12. The cooperatfVe spetiel Dit*ctors

education director should Superintendents
establish schedules for special Teachers
ed. personnel whose, services Total

.are utilized by more than one -

school (e.g.:, Speech Patholo- ,74,

gist, School Psychologist):

Never
Should

-*-
,

. ..M1.0--

1 7



.TABLE4IP Continued

Administrative
Situation Role

Always , rf.rotvably May or
Should Should: May Not

13. The zooperative special.
education director should as-
sure that e11:special ed.
programs can be adapted to
individual nigeds of the
students.

II
14. The cooperative.special
gdueation director should as-
sure that all necessary Pupil
accounting aad records are

. established and maintained
according to regulations.

15. The cotiperative special
education director should act
as liaison between superin-
tendent and officee of federal,
state, county, and city govern-,
ment regarding special ed.

Yee

Directors
Superintendents
Teachers
Total

Directors.
Superintendents
Teachers
Total

Directors '

Superintendents
Teachers
Total

A

Probably
Should

,Not

Never
Should

4

T

S .

,
.

44



TABLE 5 4ntinued

Adminiatrative
Situition

16. The cooperative special
edueat.loe director should as- .

sure distribution of all'spe-
1-. cial ed. information and

materials to be used by ad-
ministrators, teachers, pupils.,
and guidance personnel.

17. The cooperative special
education director shoed be
involved when a district hires
special ed. personnel.

18. The cooperative specia1
education director should
vigorously pursue all soufces
of special ed. revenue.

. Role

Directors
Superintendents
Teachers
Total

Directors
Superintendents
'gpachers

Total

Directors
Superintendents
Teachers:
Total

3

Always
Should

Probably
Should

Probably
May or Should-- Never
May _Net Nt Should

.t



.a/TABLE 5 Continued

Administrative
Situation Role

-i,
Pro bably

Always Probably Mey or Should Never

Should . ShOUld May Not ' Not' Should

19, "Mee.cooperative special. Directors

Pilecation dliector should Superintendents

coordinate all special ed. Teachers

student transportation. Total

,20.' The cooperative special Directors

edutation diretor should Superintendents

accept,responsibility for Teachers
4

implementing long-range Total

plans for the special ed.

program.



CONCLUSIONS AND RECOMMENDATIONS

Coneldaions

The cpmclusions,besed upon the,analysis of the data collected,

were divided into thre& parts:

Part,A. Conclusions dealing with theeanalysis of the data

that related to the rankings of the seven performance tasks of the

cooperative special education director.

Part B. Conclusions dealing with the analysis of the data,

,that related to the rankings of the six personal characteristics of

the cooperative special education director.

Part C. Conclusions dealing with the analysis of the'data
_

thatjelated to the responses to the twenty selected administrative

situations.

Conclusiona Related to the Rankin of the Seven Performance Tasks

.91_111cationDirec't°r (Part A).

The conclusions highlight the areas of consensus and differ-

ences among the respondents in their rankings Of the seven perfor-

mance tasks of the cooperative special education directOr.

A-1.. Curriculum and instruction as a:task performance area

was ranked highest, by special education teachers end lowest by

special education directors when ranks of the three groups of re-

spondents were compared. Overall superintendents and teachers both

saw it as the second most imObrtant of the performance tasks of the

cooperative special education director. The composite ranking also

placed it second in importance.

18 21



--1 \ )-2. Finance, as a tisk performance area, wnked highest,_
by the directors and lowest by the teacherf. Directors and

superintendents demonstrated agreement on the overall tanking of

this task by ranking it third most important of the ce

tasks of the cooperative special education director. The composite

ranking also placed it third in importance.

A-3. Superintendents ranked legislative responsibility, as a

task Performance area,higher than did either teachers ordirectors.

All three groups rankedlit in the lower hslf of the seven ranked.

The composite ranking placed ii sixth in importance.

A74, Special education teachers ranked personnel, as a task

performance area, the highest and directors nked it eh', loweat.

Overall, teachers and superintendenta 'agreed with the composite

ranking of this teak by ranking it as themost important performance

task of the cooperative special education director.

A-6. Public relations, as 4 task performance, was ranked

0

highest by the directors and lowest by the superintendents. Not

one of the three groups placed it in the top half of the seven

tasks. The composite ranking-placed it Wth in importance as a
a4

performance task area of the cooperative director'.

A-6. Research and continued study was the seventh rankediask

of the seven performance"tasks.. Total agreement existed among all

three groups as to the ranking of this task.

A-7. Dpectors ranked superintendent relationships,as a task

perfoance area, higher than did teachers andsuperibtendents.

Direetors ranked it as the most important performance task of the

cooperative special education director. Superintendents ranked it

1 9
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fourth while' special education teachers-ranked it third. The

comusite ranking placed it fourth in importance.
jp

Conclusions Related to the Rankings of the Six Personal Character-

istics of the Cooperative Special Education Director (Part B).

These conclusions highlight the areas of consensus and

differenc'es among.the respondents in,their rankings of the six,

personal characteristics of the coloperative special education

director. 4

B-4. Task-related characteristics was ranked the most impor-.

tent of the personal charactetistics in the c'emposite rankings.

There was &plight difference among the groups, however, with di-

,

rectors and teachers ranking it, first and superintendents ranking.

it third, when thrankings of the three reapondent groups,were.

epmpared..

. 3-2. Directors and teachers agreed in their rankings of per-

sonality as a personal characteristic. Both groups ranked this

task second in impOrtance. Superintendents ranked both personality

and intellectual ability as most'important, therefore there is no
4

second most iMportant task identified by that group.

8-3. Intellectual.ability was ranked third most important4Of

tha,personalikcharacteristics in the composite rankings. There was

a difference among the rankings of the three groups with teachera._

'and directors both ranking this task third and superintendents

ranking it and personality as first.

3.-4. Special education directors,special education teachers,

and school superintendents all agreed on the composite rankings of

20

2 3



social characteristics, ocial background, and physical character=

Astics as the fourth, fifth,and sixth mosttimportant, respectively,

the iix personal characteristics of the cooPeratiVe special

110edUcation director.

ConclusionS Related to the Responses to Twenty Selected Administra-

tive Sixuations (Part C).

'pese conclusions detail the areas Of consensus and differences

among the fespondents intheir responses to twenty selecte

istrative situations.

C-1. Special education directors special education

admin-

teachers

end school superintendents agree that the cooperative director

selvage shOuld accept responsibility'fore,developing long-range plans

ioeztho special education program. All thpree.groups were positive

-
in their react/onto this situation.

,

This may be because they feel

that the cooperative director is in the.best position to ascertain

and aniculate .what direction the special education program should

be heading. *

. C-2. The cooperative special education director always should

work with superintendents in organizing programs which provide for

continuity. All three groups were positive in'their reactions to

this aituatipn. This may reflect the.attitude that all three groups

recognize the importance of cooperation among administrative staff

members.

C-3. The cooperative special education director probably

should serve a a consultantfor cufriculuT developmentandrevisiom

Superintendents and teachers were more positive in their responses

to this situation than were directors.

21



C-4. The cooperative special education director probably

should serve as a consultant to special education departments in

colleges and univereities in defining needs and -resources. Direc-
,

tors atiessed this situation more than other reOpondeut groups, but

still received strong support from superintendents and teachers.

C-5. The cooperative special education director always should

the district-bee A 'polity 'resarting all epeeialueduca-

tion activity (e.g.,screening, placeMent). Directors were positive

an this issue 'and received strong support from the superintendents

and teachers.

C-6. The cooperative special education director always shoUld,

establish a channel of commmnication with alldistrict personnel who
se

deal directly with the department.

C-7. The cooperative special education director always should

accept the reaponsibility to assure that all district schools that

house special education pupils are following all established special

education regulattons. All respondent groups concurred.

C-8. The cooperative special education director probably

sheuld plan building and district-wide special education staff

meetings. All three groups were in.agreement In their responsew to

this aituation.

C-9. Special educatiOniteachers as a snot; did not agree with

the group responses of superintendents and disecvrs regarding the

degrees ig which the cooperative Special education director should

assume responsibility.for the teaching-learning process in special

education4lasaes. Teachers tended to agree' that the coopsrptive

22



4

. director may or may not'assume this responsibility while directors

..and superintendents tended to be more posiOve on this issue by

indicating that the. cooperative _director probably phould assume'

this responaibility. This may be because some teachers feel that

the classroom is their area of responsibility. It would be prudent

for the cooperative directors te assess their oWn situations ahd

invisfigate perceptions of Others in the 'cooperative before deciding

a course of actian on this issue.

C-10. The cooperative special education director should be

1,1

Apected to develop a aystem of evaluation and Supervision for all

pecial eduCation personnel. Directors were most poisitive in their

responges And received strong support from superintendents and

teachers.

C-11. Spechi'education teachers responded ipst positively as

to the degree to which cooperative special education directors

shimild assure that consulting services (e.g., psychiatric, pediat-

ric-neurological) were available to the district upon re4uest.

Teachers felt that . the cooperative director always should accept

this responsibility while superintendents and directors felt that

.the cooperative director probabl* should accePt this. responsibility._

C42. Special education teachers were in disagreement with

the superintendents and special education directors regarding

whether or noe the cooperative,special education director should

establish schedules for special education personnel whose services

gre utilized by more than one school (e,g., speech pathologist,

school psychologist). Teachers felt that the cooperative director%

mlorliOy net. accept this responsibility while superintendents

gmlf directqrs felt that thd cooperative director probably should
k
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*sampe this responsibility. Th s expectation euggests that perhaps

teachers felt that they share, or boilding principals share, the

responsibility to develop a flexible schedule for itinerant per-

sonnel to fit the teacher or client needs. The local-cooperative

pay have to assess their awn situation and investigate perceptions

of others in the cooperative t,efore deciding a course of action on

'this issue.

C-13. The cooperatiVe specill education director probably

shoUld assure that all apeCial education programs can be adapted to

the individual needs of the students.

C-14. Special education directors wtre more poeitive in their

responses to the situation regarding the degreeto which cooperative

special education directors should assure that all necessaty pugil

-acCounting and records are established and maintained according to
, 6

--regulations. Directors' felt that the cooperative director always

Should assume this responsibility while superiniendents and teachers

feli that the cooperative director probably should assume this

respohsibility.

C-15: Thacoopetative special education director Probably

should act as a liaison between the superintendent anSi the offices

of federal, state,' county, and c ty government regarding special

education.

C-16. There was a consAstent agreement as to the degree

which the cooperative special education director should assure the

distribution of all Special education information ,4n4 materiais to

sed by administrators,teachers, pupils, and guidance personnel.

The three sroups felt that the cooperative director probably should

accept this resposibility.
7,

I.



The cooperative pecial education director always should

be Involved when a distTict h#ss. special education persdnnel.

Special education directors were very positive in their rea ion to

this situation. Superintendents felt that the coOperative irector

prdbably shoul4010 involved in this task. Teachers, a1thoigh not

es positive in their response as directors, felt that the coopera-

tive directors may have to ast;ess their oWn situations in deciding

a course of action on this issue.
61

C-18. Special education teachers and school superintendents

iiere quite positive in their responsee to what degree they felt the

coopers special education difector should vigorously pursue all
#

sources of special education revenue. Both groups felt that the

corative director alwayi shOuld assume this responsibility °Wine
;

directors felt that the cooperative director Probably should assume

this responsibility.

C-19. The cooperative special education Airector may or may

not coordinate all special education student transportation. ,This

is an issue which iabecomins very important to school districts

and one with which state legislative members wIll be dealing during

future sesiions. The respondents indicated that there is not a

definite policy regarding the responsibility for special education

transportation coordination.

C-20. -The superintendents were very positive in their responses

to whether or not the cooperative,special education director should

accept responsibility for implementing long-range plans for the

special education program. Directors also responded very positively

by indicating that the cooperative director always should assume

25



this responsibility. Teachers were less positive in their responses

ird felt that the COOerative director probably should assume this

responsibility. Directors should be awareihat all teactieri are not

positive on this issue and should. evaluate the lOasl cooperative

situation hefore electinta course,"of action.

Limitat ons of the Study

It is 'the Opinfon of the writer That the analysis of the data

collected supports the eonClusions reached.' However, there were

limitations to the Study which should be recognized.

One limitation was the fact that only s sample of the school,

suPerintendents and special education teachers in North Dakota were

asked to partici:pate in the study. The study is litited by the"(

potential,errors Of sampling prOcedures.

Another limitation was that the study was confinedto the State

of North Dakota. Conclusions and recomnendations must also be con-

fined to North Dakotabecaese Of this limitation..
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Writers' Recommendations'

The results of the writers' Anterpretation of the literature

reviewed and analysis of-the data-collected lead to the following

recommendations:

1. Additional research should .be done on the OaSition of

cooperative_ special education administrator, in.liorth Dakota and

thieughout the United States; Each of the owenty administrative

'Situations in Section,A of the questionnaire (see Appendix A)' could

be reieerched in muCh More depth. The situation listed in C-49,'

stUdent transportation, is impaiiiCulaineed of more definitive

.direction. Conclusion C-12, establishing schedules for itineant

personnel, is elatuation of strong ditagreement. This situation

needs io be further clarified through more extensive attention.

2. Cooperative boards must be aware of the wide-range of

,expectations held for and_the complex tasks of the cooperative

director. The board must'support the director with proper backing

of detisiona Which the director makes. The board must also support

the director by providing the position with a salary comparable to

the far-ranging duties expected of the director.

3. Cooperative directors need to make a self-assessment of

their utilization of time an the job. Review of research indAcates

they spend.greater'percentages of their time on ministerial tasks

which Ire of lesser importance. More time needs to be spent in the

area of supervision and coordination of instruCtion.

4. Graduate echool programs which presently offer programs

and in.-service seminars in special education administration should

27
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-coneinually evaluate these programs to see if they are meeting the

.needs of precticing and future specIal, education directors. The

courses of study'should be design specifically for special educ

lit4a

e...

tion administration and noi be ly an extension of existing

.ganerai schoel admdniatration programa. The courses of study

should emphasize the development of theoretical perspectives related

to social ystems,teacher subculture,client control and management,

organizational adaptations,maintenance of organizational stability,

finance, and research techniques and idterpretation. This recom-

mendation is based' both on the reaults of this study And related.

research.

5. The Department of Public Instruction, in conjunction with

institutions of higher education in'Northlbakota, should consider a

much more extensive service of seminars each year Vsen is now pre-

eated tftrovide staff development'activities for special education

directors in the state Snd to assist them in meeting the ertifica-

tion renewal requirements.

6. The North Dakota Association of School Administratorsand

the Department of Public Instruction in North Dakota should con-

.- sider a series of seminars which would bring,regularschool adminis-

trators and special education administrators together to provide

both groups with an opportunity to orient theaselves to the role

expectations of each group. It would seem sensible that the' twO

administrative groups Ohich work'so closely together should be

fully aware of the expectations of the other.

7. Graduate school programs which prepare general school ad-

:

ministrators but 4o not have proVisions for Special education ad-

ministration training should make attemPts to' establish courses of

28
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study which will peCifically meet the need* of future and practi-'

cing special education administrators. (This -recommendation is

based on:Its resulta of this study and related. research.) The'

courses of study deeigned specifically fgr specirl education admin-.

istration should emphasize the developMent of theoretical perspec-

tines related to social systems, teacher subculture, client control.

and management,. organizational adaptations,' maintenance of organi:-

zationarstability, finance, and research techniques and interpre-

-tation.

8 Potential and active special education administrators need

e an honest self-assessment of their abilities and interests.

They need to ask themselves if they have the capabilities.to func-

tion in the multi-iaceted position which deuanda flexibility from-

the administrators in meeting the variety of expectatiOns held for

the position. They Aeed also to ask themselves,if they Ossess tile

intellectual ability, personality, and task-related.characteristics

required of the administrator,in,order to function effe tively.

) "st

9. Boards in North Dakota, when hiring a cooperative special
.:

education director, ahould emphasize6personne1 characteristics of

task-related characteristics,'personality, and intellectual ability

and should give less attention"' to social background and physical

L
characteristics. The Beard should look for a person who possesses

I. , ,

knowle44s, dndarstanding, and ability to handle administrative

responsibilities in personngl, curriculum and instruction, finhnce,

and research.

10. Certification requirements for the cooperative special
*

*education administrator in North Dakote hould be reviewed. The
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raising of these standards should iecelve. serious consideration

from the following standpoints. First, special education adminis-

tratore shoeld have a minimum of it least a MAttv Degree in

.

,
Educational Administration. Second, the special eduaetion adminis-.

trator should have basic preparation in at least two ails of the

*.

spec education field other than administration. Third, provi-
'

sions s1ould be considered which allow for the continual profrssional

growth and development through the use of workshops, in-servkce

training,, illowance for visitation travel to other special educd-
.

tion cooperatives throughout the United States, and' sabbatical

leaves of absence. It is strongly recommended that the special

education administrators holds, or is in the process of obtaining,

an advanced degree in special education administration. (These

recommendations are basmi-on this study and related research.)

As a result of this study, the writer concluded that the role

expectations 'held for the cooperative special education administra-

tor are demanding and wide-ranging in nature. The expectations can

vary from one setting to another and, because of the rapid change

iN which exists in special education at the present and into the pre-
,

dictable future, these expectations change from year to year. Be-

cause of this constant change and flexibility, it is essential that

special educ'Stion administrators be constantly reviewing,assessing,

and updating their skills. It is also very important that much re-

earch in special education administration be undertaken and pub-

lished in the forthcomdng years. This position is a rapidly

growing one and important in the total education structure,and thus,

it must be supported with Proper study and information.
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QUESTI ONNAIRE

COOPERATIVE SPECIAL EDUCATION DIRECTOR

SECTION A 7 Evectations for Performance

A,isted below are seven performance characteristicswhichMay be

considered when.selectin.g a cooperative special education director.

Please 'IL. k 'these characteristics freve l' to 7 in their Order of

110

,

-importan ,Number I would identify the characteristiezmbelieve

to be-most iMportant;numkerl. would identify the-Characteristip'you,

believe to be second in importance; and so on. Please rank'all

characteristics, using eachAnseber only Oce.

Curriculum and Instruction (development, evaluation,

.supervision, innovation)

Finance (budgeting, accounting, revenue,procurement)

Legislative ResPonsibility (competent in law; facilitates

successful contact with local, state, and federal-

, legislative bodies)

Personnel (staff development, staff selection, staff

supervision)

Public RelatAons (works with press, establishes good

communications, knows community)

Research and Continued Professional Study (informed of

trends, innovations, planning) .

Superintendent Relationships (cooperatixe, knows proper,

role, builds working rapport with supevintendents)

32

5



SECTION B 7 ExPectetions for Personal Characteristics

The following are six personal characteristics which may be

considered when selecting a cooperative special education director.

Please rank these characteristics from 1 to 6 in their, order of

importance. Number I would identify the characteristic Lou believe

to be most import's:at; number 2 would identify the characteristic

Ipts believm to be second in importance; and so on. Pleaie rank all

characteriatice, using eacb number only once. ,

a
IntellectualmAbility (judgment, scholarship)

,Personality (enthileiesM, confidence, objectiVity, itc.)

Physical. Characteristics (age, appearance, energy level,

Weight, health reCord, etc.)

Social Background (education, social status, mobility,

etc.)

Social Cheracterisrics 4tact,
skills, etc.)

.111*

popularity, interpersonal

Task-Belated Characteristics (stability, flexibility,
reliability, drive, etc.)

33
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SECTIOS G Expectations for Admipietrative Situations

The following statements relate to your expectations of the

cooperative ppecial education director in certain administrative

situations.' Please complete each statement by checking the-one

response .I2u feel is most correct. For example, ii yOu feel the

cooperative special education director Ray ar may not be present at

'etudent staffings,you'would check that reeponse,as shown.in item 1.

..,

. ,

Thecooperative ppeciai Education Director . . .

1. a14ays should accept responsibility for

probably'should developing long-range plans

may or may not for.the spgcial.education
probably shouid not program.

____ Aever should

2. always should work with superintendents

Probably should I in organizing programs

may or may not which provide for continuity.

probably/ihould not
never should

3. always should
probably should
may or may not
probably should
never should

not

4. always should
probably should

--m--
'may or may not
probably should not
never should

5. 46 -always a#ould
probably should
may or may not
probably should
never should

6.. always should
probably should
may or may not
probably should
never should

serve as a consultant for
curriculum development and
revision.

serve as a consultant to
special education depart-
ments in colleges and
universities in defining
mseds and resources.

assure that the Aistrict

has a policy regarding all
special education activity .

not (e.g., screening, placement).

establish a channel of
communication with all'
district personnel who

not deal directly with the
department.
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1
always should
probably should
-may ,or 'may- not

probably, should not
, never ahould

8. aiways,should
probablY'shOUld

. may or may not
probably should-not
'neVer should

9.. Oways shoUld --
probably should
may pr may not

. probably shoul,d not
' never ahould

10. always should
probably should
.may or may not
probably should not
never should

11. always should
probablyshould
may'or milY not'-7-
probably should not
never should

12. always should
probably should
may or may nbt
probably should not
never should

13. always should
probably should
may or may not
probably should not
never should

14. always should
probably should
may or may not
probably should not
never should

35

assure thatAll district
schools that house special
ekcation pupils-are following
a1 a. established speciai educa-

.tion regulations.

plan4uilding and district-
..wide-special education staff

grime repponsibility,for the
teachinglearning processjn
special education classes.

be.expected to develop a
system of evaluation and
supervision for all special
education personnel.

assure that consulting
services (Psychiatric, pediat-
ric-neurological, etc.) are
aVailable to the district
upon request.

establish schedules for
special education personnel
whose services are utilized by
more than-one school (e.g.,
speech pathologist, school
psychologist).

assure that all special
education programs can be
adapted to the individual
needs of students.

assure that all pecessary
pupil accountivig and records
are established and maintained
according to regulations.
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15. always should--

probably should
may or may not
probably should not
never should

16. always sfiould

OrSbably should
' may or may.not

probably should not
never should

17. always should
probably )should

may or may not
probably should not
never should

always should
probably should
elay or may not
probably should not
never should

19. always should-
probably should
may or may not
probably should not
never should

20. 'always should
probably should
may ar may not
probably should not
never should

act as a liaison bedieen eri6

superintendent and.the offices
of federal, state, county and
city government regarding
special education.

assure the distribution of all
special education information
and materials to be used by
administrators, teachers, -.-

pupils, parents, and
guidance personnel.

be involved'when a district
hires'special education,
personnel.

vigoroUsly pursue all sources
of special education revenue.'

coOrdinate,all special
educatffin student tranapo

tation.

accept responiibility fOr

implementing long-range plans
for the special educatfon
program.
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