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WNITING: A VENTURE INTO THE DYNAMICS OF CRE-

ATIVE EXPRESSION - " . Order No. 7907016

+

ALLAN, Robert James, A.D. The University of Michigan, 1978, *

138pp.  Chairperson: Barbara Bono

- - Working from the basic assumption that creativity is funda-
mental to the acquisition of language skills, this paper endeav-
ors to explore some processes basic to original, experiential,
thus meaningful written expression and to suggest methqds of

of one’s day-to-day world and recognition of the contbinatorial
power of language are key factors in this exploratfon. . '
*  The study of the mental processes and how they relate to ~
* written expression was undertaken with the dntention of offering
an alternative to what Ken Macrorie (Uptaught, 1970) has labeled
*Engfish”--unfeeling, sometimes confused, many times institu-
tionalized language” Writing teachers have long deplored such
" superficiality and deadness in student writing, but,not enough
has been done to remedy it. . ' ST
In order to éxercise our associative mechanisms, which play
a key role*in creative expression, we must have sufficiently
large amounts of data, in general, and sensory stimuli, in par-
ticular. The more data supplied to the mind, the more inter-
relatiohshipg it can create.’ This takes awareness and sensi-
tivity --the cornerstones of creative development. And the
- greatest source of original (viz. immediate and personalized,
senspry and concrete)'data {s one’s own experience. Therefore,
this boundless and original source should provide the bulk of
‘material for the student-writer. At the same time, use of. sen-

sory modifiers and stream of conséiousness offers the associa- .

tive proeesses opportunity for development. . .

Many of the concepts as well as the exercises (synaesthetiq -

*  word eombination, for example) set forth.in this paper presum

a certain child-like attitude; in fact, find their origins in child-
" like thought processes. When combined with the adult mentality,
- however, these mechanisms enable us to restructure experience
_via Janguage artistically.applied. .. .

The paper begins with a rather conventional though, at the
same.time, creative method of accurnhulating vocabulary. The
suggested technique taps secondary sources, and entails the
creative manipulation of borrowed phrases. It introduces the

* student -writer to the study of variations. ’

On the assumption that effective written images allow the
reader to conjure up corresponding mental images, mental
imaging exercises as well as exercises utilizing (concrete)
written images are considered and their effectiveness evalu-
ated. Apperception exercises have been included which are de-
signed to develop the writer's ability to use relevant memory
traces. The stream of consciousness technique can then be i
usefully examined and practiced by the student -writer.

Through metaphor, a writer can not only make the strange

_ familiar, but-aiso render everyday experience in new and ex-
citing ways, making the familiar strange. It is even possible
~-for & writer to make the strange stranger by,putting the unfath-
omable into psychically -affected language. This possibility is

touched upon in a brief study of Edgar Allan Pde's poetic meta-

’ " phor, Finally, a prac¥ical study of conventional metaphor is ini-
tiated and various.exercises suggested for the student -writer.

. Journal writing can be inyaluable in any composition course.

,Besides sharpening consciousness, in general, journal writing
promotes Introspective observation and sensitivity because the
reluctancy most of us have in showing our most sensitive re-

. sponses Is for the most part allayed through the anonynity ex-
tended by the symbolic encapsulation of these responses in 1it-
erary images, and through the privacy of a limrited readershi§.

In conclusion, it is suggested that there should be greater
effort exerted By schools and cotleges to develop the creati
potentfai of student -writers. Innate. language skills (such as
tonstructiion of meMaphQrs,and anilogies), further developed,

be_wséful In formsl as well as imaginative writing. At the same
lime, various literary devices, which have counterparts in the
history of méntal ovganization; can be studied and practiced for
their own intrinsic vaiue:. This, in itself, can be a rewarding’
"« experience for the student -writer. _ - o

e Jd

developing a writer’s creative aptitudgf. Heightened awareness .

+ e Analyslgof the data lead
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THE EFFECTS OF MODULAR SCHEDULING ON STUDENT
SUCCESS IN FIRST-SEMESTER FRESHMAN COMPOSITION
: S N Order No. 7824573
CRANE, Vicki Ann, Ed.D. Northern Arizona Univelrsity, 1978.
T3pp. Aglviser: Dr. Ray R, Hagelberg : o

Three research questions were examined in this study:

. Are students more su'cces;fu'l in first-semester fresh-
man composition on th¢ modular schedule or the tradi-
. tional schedule? T,

.

2. Do students receive a larger proportion of higher grades
on the modular or traditional schedule? .

3. Is there any difference in thq“ ffect of sex or !thnlclty
on -guccess in freshman compgsition as a function of

traditional or modular schedyling? )

The sample for this study wa:“}{rawn from the total popula-
tion of students at Arizona Westefn College (AWC), Yuma,
Arizona, who took first semester composition in the fall semes-

~ ter between 1972 and 1975. F{;'mr instructors were selected for
the study from the total popu ation of eight freshman composi-~
tion lnltrt.:ctors. Selection was based on the fact that the four

“vinstructors taught freshman composition at AWC during all -
four years under investigation. Rosters for use in the study
were selected to match the first two years, prior to the incep-
tion of modular scheduling, with the second two year® after the
inception of modular scleduling, according to course by instruc-
tor. Students selected for the study were those whose names ap-
peared on the selected faculty rosters. Hence, the control group
consisted of 227 cases who took freshman composition in a tra-
ditional fifteen-week semester; the experimental group con-
sisted of 243 cases who took ‘the same content in five-week modu-

‘,_» lar blocks. Comparisons between the experimiental And control

. §roups were made todetermine the effects of the modular sched-
ule on student success as measured by instructor grades;

_ to the following findings related to -

the three research questions previously mentioned:

1. The chi-square indicated that students are moré success-
ful on the modular schedule.

- 3. A comparison of the grade distributions for the twosched-
ules showed an upward shift of 19.21 percent of the
. grades given on the modular schedule whichdemonstrates .
that a larger proportion of students receive higher °
grades on the modular schedule. '

3. Both males and females were more succebsful on the

‘modular schedule. Anglo-Americans were more suc-
\/Q{s:tul an the modular achedule; Mexican-American
stutlents and students of other ethnic groups were not,
Anglo-American females and females of other ethnic
groups were more successful on the modular schedule:
. Mexican-American females were not. Anglo-Amgrican

males were more successful on the modular sch ule; .
Mexican-American males and males of other etfinic

™ groups were not. .

~ The results of this study suggest that students are ore
successful in tir_st-semester freshman composition on the mod-
ular schedule than on the traditional schedule. L
: An unexpected finding of this study was that the propOrtion .
of minority males who received credit on the modular schedule o
exceeded the proportion of minority females who received
redit, a reversal of the usual trend for females to be mare
\*comul in freshman composition, a fact supported by this

© study. ‘ : .

- " esults of this study imply that because students receive,
-higher “radel in freshtan composition -on the modiilar sched-
:y, they niay bhe developing better writing skills, as evidenced

these iniproved grades which measure the degree ‘of com- -
petendy.gbtained. ' ‘
_ These results, therefire, support the use of modular sched-

. uling for the teachin@ of freshman composition.

i
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DOHANEY, . ; rtis Theresa,
of Education, 1978. 131pp.
Devine ) .

Ed.D. Boston University Schoot
Major Professor: Thomas G,

'
t

- The purpose of this study was to deteymine whether studeits®
writing skills Improved as a result of a four year immersion
in a university discipline. The study was cavried out at the .
University of New Brunswick and the disciplines involved were *
civil engineering, forestry, business administration, nursing,
mechanical engineering, forest engineering, English, history
and #ociology, The Umiversity of New Brunswick does not have
a compulsory freshman compositivn program, and therefore
with the exception of the students in*civil engineering and for~
, estry — two disciplines which have compulsory technical writing
instruction in their third and fourth year respectively — none of
the other students had any formalized writing instruction while
at the university, Improvement in writing skills, therefore, for
tuhm.ho did not have this instruction, would have had to come
Arom the reading and writing assignments which formed part of
the requirements for courses in their particular discipline, .
A comparison of results from a standardized test, which was
initially administered to the students at freshman enfrance and
- reandministered to them in their graduating yesir, was used to
, determine the [indings. Researched essays which were written -
2 the students in the spring of their graduating year as part ot
eir course requirement were, with the students’ permission,
collected from the instructors of these courses. The assump-

- ¢ tion was made thit the scores from the researcher essays and

. . the scores from the standardized test would show a positive
correlation, and because of this, the’ researched oe8says would
bé used to substantiate the findings of the standardized test -
scores, * . . ) '

" Although the central concern of the study was the determina-
tion of growth-in writing ability a3 a result of extended immer. -
sion in an academic discipline, a secondary concern was the
determifation of the henefit of the writing instruction courses,

- "It was expected that the effects of the writing Instruction would

be reflected in the Scores from the standardized test and in the “ .
scores from the essays, Y :
A statistical analysis was carried out on the' data and th‘/
major findings were ‘a3 follows: . Vo

(a) Growth- in writing skills did occur (atthe 0.05 level ol‘slg~

nificance) for hoth organization and style, Less growth accrued
in organization than in style. Although significant, this incre-

ment in growth fdr the total sample was very small. . *
. E s

(b) The students who had writing instruction had lower post

scores on their standardized test than the students who did not .
have this instruction, However, the erting-lnstmcteq studer}ts 0
made greater gains {rém pre-test to post-test in both writing |
categories - style and orfgarfization, -

() There was no significant difference between the scords on
the researched essays of those who had received writing "
instruction and those who had not received this inatruction, :,

() E.nay- scores were generally higher'in both categories of
“writing than were the scores of the standardized test,

. (@) ‘A bobluveocorrelatlén did not exist betiveen the scores on
the essays and the: scores on the, standardized test,

. o Thoip‘lindl,ngs wauld indicate that heing immersed in‘a uni-
\  versity discipline and carrying out the writing and reading re-

\ .qQuirements for that discipline wil\not ‘substantially inérense a
\“ student’s writing skills, As well, If the slow growth nature of
literacy is to be taken into account, writing tnstruction courses

"+ should be Q(\mnsldé'rnbly longer duration than one ae'mea}er.

Areas4dcfuture research are suggested.

. -

. Ification of the design of this study,

.

A COMPARISON OF & MASSED AND A SPACED FILM
PRESENTATION AS STIMULI FOR CREATIVE WRITING
OF FOURTH AND FIFTH GRADERS Order No. 7907331

FERNANDEZ, Antonio Alfonso, Ph.D. Michigan Staté Univer-
sity, 1978. 220pp. : .

Research on the use of lﬂlms in education has diminished
since its Golden Age, the years during and immediately follow-
ing World War II. The dec line has been occurring, unfortu-

"~ nately, during the decades when motion pictures and television
have become increasingly tnfluential in the society, v

For this study an animated, silent motion picture was de-
- signed to be used in two methods of presentation as stimulation R
for the original writing of fourth and fifth grade children. The
--film was open-ended; the story built to a climax and then
stopped. In film version A, the Spaced presentation, four
stopping points of eight seconds each were used to interr
the viewing and engage the students in a questioning-listéning-
thinking activity based upon the film’s developing story. In
version B, the Massed presentation, no stops were included;
the same questioning -1istening -thinking activity occurred after
the film viewing. It was hypothesized that if student-teacher
tnteraction occurred.within the viewing, the resulting stimulus -
for creative writing would be greater than if the same {nter-
action occurred after the viewing. '
The population for the study included fout classrooms of -
fourth graders and four classrooms of fifth graders, a total of '
171 children; in a suburban ‘metropolitan school district. Class- -
rooms were randomly assigned to the two treatment modes,
The experimenter introduced the film, presented the questions
at the designated points, and asked the children to write
interesting endings for the unfinished film. The writings of
both student groups were mixed together and presented as one
sét of papers to two trained raters for evaluation using a ho-
1is ral impression marki
rater response was (86. Rater evaluations for the two modes
of presentation were rank-ordered from 1 to 171 and analyzed
-by the Mann-Whitney test for two independent samples. 8ig-
nificant difference was found between the Magged and the -
Bpaced presentations (= .01) in favor of the Massed viewing;
at i8, children who were agked all questions after viewing the
film wrote papers that received hlgher,averag'e scores than
children who were asked the same questions at intervals witliln
the viewing sequence. This result I8, contrary to the main hy-
pothesis proposed in the design of the gtudy.
The following research questions were also examined:
(1) correlations between the student writings and the students’
reading scores on the Michigan Educational Assessment Pro-
gram; (2) differences in the quality of writing of boys and girls.
A correlition was found between the students’ writing and their
reading ability as measured by the Michigan Educational Ag-"
sessment Program reading examination (< .001). Differences
. by sex were significant within the Spaced presentation, in favor
-of girls (= .05). No differenceés in the writings by sex were
found in the following: between total groups for versions A
and B; within the Mgssed preseritation; in the top quartiles of
both the Massed and Spaced presentations; and in the bottom
quartfles of both the Magsed and Spaced presentations.

The results of this study indicate that film can be used ef-
fectively in writing lessons when cqmbined with student-teacher
interaction. Further research is needed to determine the moat
effective modes of presentation for instructional films, A mod-

incorporating open discus- -
sion rather than closed questioning, would be feasible if a large
number of chassrooms were available. e

[
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cmmi.zs\nuor AND ‘THE TEACHING OF COMPOSITION

_ Order No, 7907878 . "

'FLAHERTY, Terrance Joseph, Ph.D. Northwestern University,’
1978, 261pp. Adviser: Wallace W. Douglas

Charles W. Eliot, president of Harvard from 1§69 to 1909,
was important in shaping the school subject we call English
‘composition. This study examines the social thought of Eliot
in two related areas: the teaching of composition and the clus-
ter of concepts associated with the phrase “language and nation-
.l‘_'m.. * . L. : <

Part one of this dissertation (Chapters Two through Five)

. argues that Eliot had an important role in defining the subject

English. Chapter Two describes the state of mother -tongue
instruction in 1869 in the United States, Eliot spoke of “educa-
tional construction” as a more appropriate term than educa-
tional reform for what he was trying to do, and this is clearly
illustrated by the chaotic conditions in mother -tongue instruc-
tion, I pay particuldr attention to rhetorical instruction at Har-
vard before 1889, focusing especially on the practice -of Edward
Tyrrell Channing, who may be called the first serious teacher

= of composition in this country, .

" Chaptes Three examines what Eliot said about mother-
torigue study. While Eliot was a prolific writer and speaker,
he never devoted an entire article or speech to mother-tongue
instruction. Yet his statements make it clear that composition
was to bé the core of the curriculum, the one-subject that each
child was to study throughout his formal, schooling.

Chapter Four examines Eliot's attempts to “stimulate” the
schoals in the area of 'mother-tongue instruction. Three chief
attempts are examined: entrance requirements and examina-
tions, the reports of the Committee on"Compositionand Rhetorie
to the Overseers of Harvard College, and the Report of the
Committee of Ten.

Chapter Five examines the growth-of Harvard's English

. department from 1869 to 1909, Harvard’s English department

was important as a model for other colleges and universities. -
\Jliot's appointment of Adams Sherman Hill, “high priest of
correctness and conformity to good usage,” as Boylston Pro-
fessor of Rhetoric and Oratory, was a&n important step in defin-
ing composition. Eliot’s appointment of Francis James Child,
a German-trained scholar, as Harval"d's first professor of
English; was an important step in defining the subject English,
Through his important appointments Eliot joined disparate stud-
les into one subject, and shaped our concept of what an English
department should do.

Part Two of this dissertation seeks to determine where
Eliot got the idea for joining such disparate studies together,
and why Eliot felt that composition was such an important study.
Chapter Six argues that Eliot's mother-tongue curriculum was
modeled on the German mother-tongug, curricutfm, It de-

_cribes mother-tongue instruction in Germany during the nine~

teenth.century, and points out slmllar.ltlea__between the German
mother -tongue curriculum and the eurriculum Eliot worked for
and advocated. ~ .

Although Eliot used the German mother -tongue currlculum,:_;,:_ .

as a model, his goals and motives were different than those of
. German éducators and theorists, Chapter Seven introduces a
- few conceépts which aregssociated with-language and nation-.
alism, examinea the t{.adltlond of American language nation-
alism, and suggests that Eliot’'s goals and motives are best,
-explained in terms of American language natlonallsnl Eliot,

and other Agerican theorists and educator s whose stjtements
1 examine, % a diffenent view ol-'what‘-langunge is antl what
Y iction should do than German theorists-and edu- -

caters. These different views account for Eliot’'s emphasis on
composition and his willingness to use the German curriculum
as 8 general model while altering it to serve a differept end. -

¥
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TRANSFER EFFECTS OF CHITICAL THINKING INSTRUG-.
TION IN DEBATE TO EXPOSITORY WRITING

Order No. 7913721

'GEHRKE, Anitra Lynng Reed, Ed.D. University of California,™:

Los Angeles, 1979. 137gp. Chairman: Professor Charlotte A
Crabtree 2 - .

sizing the steps of partition ng the argyment and recognizing
warrants in arguments, as taught in debate, would contribute to
successful expository writing’ Critidal th\lnklng skills utilized
both in the oral mode of debate and the wéitten mode of com=:
position were delineated. An instructiona¥ program was de-
veloped to teach the process of partitioning the argument and
the skill of recognizing warrants in arguments: ' ’

Hypotheses predicted that experimental subjects, lnstx:l;cted >

in the critical thinking processes of debate, would (1) score
significantly higher.on the WISTTRA Evaluation of Reasoning
Test than controks; and (2) score slgnlﬂcahtly higher-on the
written expository, essay task than controls, -

In addition, it was hypothesized that experimental subjects
scaring higher on the WISTTRA - pre -test would score signifi-
cantly higher on the written essay post-test than would experi-
mental subjects scoring low on the WISTTRA pre-test.

* " Fhis study employed a quasi-experimental pre-test, post-
test control group design. Subjects were 106 freshman and
sophomore high gschool students in a 4 intact, 3-level &Jinses
from the Kern Union High School District. Intact classes were’

. randomly assigned to the experimental and control (English
composition) classes, ! :

Effects of the two Instructional treatments were studied for
the following outcomes: (1) students’ critical thinking skills,
measured by performance on the Wisconsin Tests of Testimony
and Reasoning (WISTTRA), Test R-1, gelected to test the ability

to recognize and select data, warrants, and claims; and (2)stu-

dents’ compogition skills, "demonstrated in two pre-test and two
yost-test 300-word expository essays. To score students’®
essays, the Diederich Scale was modjfied to include the $ sub-
scales of general merit, organization of ideas, use of detalils,
mounting of argument with clarity, and mechanics, Desetlpto;s

were developed to differentiate performance along a 10-point -

scale for each category of the instrument. Estimates of inter-

reader reliability, made on the basis of 100 training essays in-
dependently read and graded by two credentialed teachers, were
consistently high,

Data were analyzed by the Statistical Package for the Social
Studies (SPSS). Condescriptive, ANOVA, Descriptive, Cross-
tabs, and Pearson Correlation programs were utilized. The
main results of the study were: . .

. * (1) Students who received a 10-week unit emphasizing the
skills of partitioning the argument and recognizing warrants
In arguments signifigantly outperformed control- subjects in

. eritical thinking sld{s measured by the Wisconsin Tests of
Testimony dind Reasoning Assessment, Test R-1 (p<.007).

" Subjects’ level (freshman or sophomore) did not affect achieve-
ment on this variable. With reading %qhievenuent controlled,
the effects of the instructional program on students’ reagoning
performance on the WISTTRA were again judged significant

_ (p<.038). - .

’ (2) Students who received the 10-jgeek instructionak unit. in

- partitioning the argument and recognizing warrants in argu-"
ments scgred higher on the post-test compositions than control

-8tudents in composition classes. Although a trend in the. pre-
dicted direction can be claimed, significance af the .05 level
was not achieved. ANCOVAS, with pre-test coniposition scores

. used as covariate controls, were also run to test the signifi-
cance of between-groups differences in students’ ability to or-
ganize and to niotint arguments with clarity if*written com-
positions. In organization, results were mixed. Exper{mental
V‘Iubjoctt significantly outperformed controlg on one but not both
of the two post-test essays. On measures of - ability to mount
arguments with clarity, no significant differences were ob-
talned. Students enrolled in debate were not disadvantaged by .
their Instructionat unit and scored as well as students in a
basic English course who were recelving practice in compost -
tion writing. '

L}
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This study lnvestlgateﬂ\whether an lnstructior:ml unit empha-" ...
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“pared student. .

{3) No slgnmcant relattonlhlps were found botwden cﬂtlcll
thinking, as measured by the Wisconsin Tests of Testimony

E and Reasoning Assé¢asment, Test R-1, and composWion writing,

a8 measyred by the 5 subscale modlllcatlon of the DYederich .
Grading Scale (Méru Organlzatlon, Detail, ‘Argumefg, and "
luchunlcs) \
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A STUDY OF THE REMEDIAL ENGLISH COURSE AT BALL®

STATE UNIVERSITY AND A PROPOSAL FOR A MORE Er-
FECTIVE METHOD OF TEACHING REMEDIAL COMPOSI-
TION. - AN : Order No '1’905236 .
JENNINGS, Kathleen Arin English, Ed. D. Ball State Unlverslty,
1978. 306pp. v . o \

Since the tlrst course in—rhetoric began at Harvard in the
1890's;, college and uniyersity English departments ha aye been
concorn.d about the writing proficiency of freshmen,
cern was magnified by the a
in the sixt?es, and as a result
developing remedial English ¢

tion of open-admissions policies
any Enqllsh departments’ began .
rSes to deal with the unpre- .
‘ v
This study propoges to investigate this devel_opment trom.
a variety of perspectives, Its main purpose is ta present a
model textbook for remedial composition; explain how it was

_used, and analyze the results of its use in the classroom, The -

" {irst three chapters pravide a justification for suelga textbook.
The first chapter contains a discussion on the changing attitudes

toward education in general and freshman composition in par-

" ticular that have resulted from the drop in SAT scores and the

adoption of open-admissions policies,
" The second chapter {s an analysis of lnIormatlon about re-

" medial programs at American universitiés based on a question-

naire which asked the following questions: 1) How do you iden-

tify the remedial student? .2) What is the relation of your
. pemedial program to your regular program ? 3) Who teaches

your remedial courses ? It there an orlentatlon program for .
the stalf ? 4) What is the focus of your curriculum? the sen-
tence ? the paragraph? the essay ? 5) What texts are you us-

"ing? 6) Do you have any self-study documents that we could

see? -

The third chapter ls a history of the development ol the re-
medial English conrse at Ball State University over the past
five years, It includes an evaluation of the texts that have been
used, the different types of standardized tests that have been
given, and the progress of a selection of 102 students,

The fougth chapter is the model textbook, Begir
that was used in two special sections of Engllsh 162 in the Fall °
Quarter of 1976, h chapter of Beginning Writing tollows
the same format, Fifkthere i9 an illustrative quotation, usu-
ally from a literary work, followed by a carefully written intro-
duction to the various forms of writing assigned in the remedial
English program, Next are three illustrative essays: one by

.a professional writer, one by a strong student writer, and one

by a weak student writer. -Each selection is followed By ques-
tions related to its organization and development, assignments
for a journal, and a list of theme topics, Finally, there is a
cartoon that emphasizes a major point dlscussed with the chap-
ter. .

The filth chapter contains a jou rnal of the quarter and case

studies of twelve students from the two sections which used

Beginning Writing,, This analysis identifiés the strong features
the textbogk and those sections that will require revision,

This con- -

in Writtng, )
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" AMISTORY OF: AUDIENCE PERCEPTIONS EMBEDDE;D IN
. THE THREE STYLES TRADITION IN RHETORIC
: Order No. 7910990

‘MacALLlSTER Joyce Lynn, Ph.D The University of Texas
'a.tAustln, 1978, 182pp. Supervisor Jamesq,, Klnneavy '

TMI study exam.lnes perceptlons of the audience embedded
in depictions of the three styles doctrine in rhetoric. it sur- .
veys repr«e,sertatlve texts used for instruction in rhetoric and .

: composit .t\vdurlng the classical, medieval, and Renaissgnce

periods ell a8 during the eighteenth, nineteenth,” and twen~ -
tieth centuries, Questiord which govern the exagyination of
individual 8 include the following: " 1) what are the author’s °
:.bases of distinction between each of the three styled? 2) what - -
psychological value does he attribute to individual elements | -
or features of style? 3) what overall e{lect doeg Ne attribute - ..
to combinations of elements he deslgnates as simple, middle,
or elevated styles? Questions which govern t study’s:con~ *
clusions include: 1) how have conceptions of the nature and -
function of each of the three styles changed through history ? ~
. 2) which, if any, effect evaluations of particylar elem'ent’s of
style have remainedcoastant ? ' The stud.y -cgncludes that, while :
judgments of style’s most.compblling constituents have varied
“through hlstory, many effect evaluations of partlculir stynstlc
elements have réemained constant and may, therefore, be of use
to contemporary compositjon theory., The study further con-
clugles that concern for the.auditor as a primary source of
Ianguage decisions has deteriorated in many stgnmcant texts
- composed since the eighteenth century. The researcher sug-'
gests that instructional methods used to improve high school
_and college writing may better serve the student’s needs {f
" they are revised to incorporate information and strategies R
which will help him analyze the demands of his audience.
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‘THE PROFESSIONAL OPINIONS, lNSTRUCTlONAL PRAC- "
TICES, AND ATTITUDES OF SOUTH CAROLINA PUBLIC
HIGH SCHOOL TEACHERS OF ENGLISH CONCERNING

THE TEACHING OF COMP(BI’I'ION Order,No. 7907615

s
»

McCLANAHAN-DEVET Rebecca Lou, Ph.D. Unlverslty of
South Carolina, 1978. 158pp

- 4

. Thezpurpose of this study was to determine answers to the
followlnz questions: .

1)- What instructional practices ch’aracterlze the Migh

school teacher of composition in the state of Sout\
Carolina? - .

3) What professional opinions are held by South Carolina

high school English teachers concerning‘the teaehl*—f
of wrltlng? Y

"8) What are the personal attitudes of English teachers in )
South Carolina high schools concerning writing and the
teaching of \vrltlng? :

A mandom sample of 400 high achool Engllsh teacherh was'
" drawn from the total populatlon of high school 'English teachers
tlltho state of South Carollna A four -page questionnaire wr
ten by thé investigator was sent to these 400 teachers, and 08 Y
of these teachers returned the questionnaire. In addition, the
investigator observed in thirty Advanced Composition clags-

-rooms throughout the state, using an obgervational checklist. .

As a result of the resppnses from the questionnaire and.ob-
servations in English classrooms, the following findings were

- made: - e

1) Teachers were in agreement on several issues related
- . tothe teaching of writing. In particular, the majority of
teachers showed belief in thé importance of the interre-
lationships among the components ‘of the English curric- -
ulum (language, literature, and composition), belief in
.. the importance of the writing process as well as the .
product, and telief in the value of formal grammar study - .~
as & method for improving writing. - . .
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- .Q Lynts were collected from all students?
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' time was devoted to literature and writing Jnstruction, -

“fourth of thetime devoted to writing. The othar half of .

abulary,-spelling, and oral activities. Durfng the ob~
. servations in English V classrooms,it-was found that -
.. - ower half of the claggsoom time was spent in some sort
« t% of writing instrdction and practice. o
" 3) About half of the teachers reported usually using lecture
'of diacussion when teaching writing: the remainipg i
teachers reportéd organizing their clasdrooms into
.- small groups of indIvidual workshops, During obiegva-
tions of English V classrooms, lecture and discussion

with one-fourth of the timé devoted to literature and one- « -

~ '+ 2), Teachars reported that approximately half of the class = -

>

time, according to teachers, was devoled to grammar, . -~

.

7.+ . esch essay holigtically accordi

[N

“.'ware found to be the most frequently used instructional # -

methods. « ‘ -

"4) On the questionnaire, most of the teachers reported nnt
using a'textbook or workbook designed for compositidn,

. and only approximately one-fifth of the teichers siid

" they often use audiovisual aids to’'teach writing. During
the observations of English V classrooms, textbooks -
were-observed in use slightly more than one-fifth of the
time, and audiovisual aids ‘were observed in use slightly
more than one-twentieth of thestotal class tihe. - :

3) 'The majority of the teachers reésponding to the question-
niire said.they felt less adequate to teach composition
than to teach other aspects of the English cugriculum,
and only approximately one-eighth of the teachers said
' -th'oy felt most adequate tc teach writing. ‘'When cross-
tabulations were computed, it was faund that over hal
of the teachers who had taken no courses in the teaching

of comppsition said they would rather teach other aspects n

of the English curriculum in lieu. of composition, while
less than one -third ‘of the teachers who had taken two or
more courses in the teaching of composition said they
would rather teach other aspects of English-than teach
composition.

g -
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» 8). AJmost three-fourths of the teachers responding said -
they currentiy teach over 100 stu‘ per day, and al-

~ most half satd evaluating and gradWcomposttions is ]
their hardest task in composition {mstruction. In additipn,
the changes most often suggested by teachers for improv-
ing the teaching of writing were concerned'with evaluation
and gradiag, class load, and organization of the school
curriculum, : S
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THE EFFECT OF SENTENCE-COMBINING PRACTICE ON
REMEDIAL -COLLEGE STUDENTS’ SYNTACTIC MATURITY,
PUNCTUATION SKILLS AND READING ABILITY -

. _ Order No, 7909703

MENENDEZ, 'Dtane Susan, Ph.D. Indiana University, 1978..
-.,141pp.. Chairman: Dr. Michael C, Flanigan -
The purpose of this study was to\' determine whether weekly
sentence-combining activities, practiced as.part of a one-se-
mester remedial college composition course, would influence
‘students’ language performance in three areas: writing per-
= formance as indicated by syntactic measures and holistic rat-
" Ing of writing quality;- purnctuation skills; and reading perfor-
The study examined the work of 102 freshmen, Sselectedqn
the basis of standardized test scores, who werd assigned to'one
" of three treatment conditions: Forty-nine students were en-
rolled in two Intact expérlmental.clgsses whiclmet three
times weckiy and practiced sentence-combjning in addition to
the regular curriculim; 26 students were enrolled in one in-.
tact control ¢lass which met threé times weekly and received
extra writing practice in addition.to the regular curriculum;
and 27 students«in control treatment were disteibyted Among
... loue regular-composition ctasses mecting twice weekly and
wdergolng the regulac-composition curriculum, ’
Pré- and Post treatment writing samples and punctuation

In addition, pre- ny
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". posttests- of reading comprehansion ancrﬁl-ﬂ'c‘lency were ad- ‘. .
ministared to students in. Treatment conditions 1-and 2 (those -
maeeting three times weekly), Using T-Unit analysis proce-’
dures (Hunt, 1965), studerit writing was analyzad for six fac-.
- tors of syntactic maturity, .Fiye composttion teachers also.
% assessed the quality of pre--and posttest writing by rating  * . :
pg to agreed-upon criteria, Dy-_ "
férences in gains in mean scdres for all treagnent groups on '
syntactic, ‘writing quality, punctuation and reading measires .
were registered on a one-way analysis of var’l%_dmﬁ'once oY
mean gain scores between Treatments 1 and 2Were also. -
./ compared by t-test.” Judged by the analysis of variance and t. -
.~ test on each factor, the experimental group gains were signifi-
. cantly different.on only two measures-of syntactic maturity, -
clauses per T-Unit and adjective clauses per 100 T--Units, *
" . and on one measure of punctuation, errer identification, The
study found no significantdifference in writing quality or read- * -
! ing peatfarmance ot the groups before or after treatments, .
The results of this study suggest that sentenceé-combinjing
- methods and materials have limited usefulness in providing a
+ means for developing the written syntactic skills and punctua-
tion skills of remediil college freshmen; the methods have no
~apparent effect on reading performance as measured by a stan="
dartized tést of reading comprehension 3nd efficiency, at least "
under the conditions of this study. ' - '
o - S ° :
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AN APPROACH TO TEACHING STYLE IN SECONDARY . .
ENGLISH COMPOSITION: Order No, 7907142

MOSHER, Terence Dale, Ph,D. The University D Michigan,
- 1978. 211pp. Chairman: A, Stephen Dunning

Defining style as persona - the personality projected by A
a piece of writing -- I argue in the first chapter of this dis-
sertation that style deserves uch more attentionthan it usu-
ally receives in secondary English composition. As one means . i
"~ "of teaching atylistic skills to high school students, I propose
a program of fourteen exercises which approach style first as
the more or.less spontaneous expression of personality, then
as the deliberate manipulation of diction and syntax to create
_~ ."specific personas. ) '
Chapter II reports on an informal test of this program in-:
a high school composition class. - After a detailed analysis of
students’ work on each exercise, I describe additions and re-
visions the program requires: I then present a set of five new
exercises, incorporating as mapy of thesg/changes as pos-
sible. These revised exercises are a refined, expanded ver- -
sion of three earlier exercigbs on syntax,’the difficult feature _
of style that students had most troublecontrolling. In my last
chapter, I discuss at some length a classroom test of these
exercises and conclude with a brief appraisal of the approach
1 ¢ designed to the teaching of atyje. .

-To most members of both testing groups, the exercises
sugcessfully introduce the general concept of persona, the ubes
‘of personas in everyday discourse, and seviral means of de-
scribing personas accurately. Especially ‘;:{g:rclses involving
humorous writing, writing in contrasting perqdnas, and imi-

* tating familiar adult-styles-such as “officialese,” the program
also elicits writing that.reflects a firm oontrol of different
" levels of diction. ' ' '
_From the work of buth testing grqups, it becomes clear that .
stylistic competence in general -- arid syntactic fluency in
" particular -- are not discrete skills, but depend heavily upon
sueh things as grammatical ability, synipathy with others and
~ their viewpoints, faciHty in logic and argument, general seri-
" “ousneds about wrltlng,‘ and attention to specific features of
language. Even in the five revised exercises, therefore, stu-
dents sucteed only occasionally in manipulating syntax to
* ereate perdonas, an gntactic devices such as paral-
ve especdiaily hard for them to describe
ic fluency rests partly upon deiiberate
symtactic control, theswerelativel demanding exercises on
syntax seem necessary. Nevertheless, the most successful ¢
exercises prove to be the more playful ones -- those which ap- | A
proach style as the intultive expression of personatity,

~
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W cquumsou.or-‘%mso DISCOVERY,’AND RECEPTION

A

T .' STRATEGIES APPLIBQ TQ SENTENCE'CLARIFICATION
"IN A BASIC ENGLISH SKILLS|PROGRAM  * -
.r. . .’I

Order No. 1911210 * = ~

.\" * B .

ermine the relativd\ effectiveness of the Reception ap-

- proach and the Guided Ditovery approach to teaching and
leatning the Symptom Word Checklist and Revision Rules, a
semiotic device for Improving clarity of sentence expression,

... To achieve this purpose, a validation of the checklist and rules
" by experts in severil fields of language studies was obtained,
+A comparative analysis between students who learned applica-~

. tlon.of the checklist and rules taught by the Reception approach

- - . groups. -Among the major conclusions wegel: -~ - ..

and students who learifed application of the ‘checklist and rules .
taight by the Guided Discovery approach was performed.’
" " 'The investigator devised methods and materials both for
the two experimental groups and the Traditional Grammar
Group which was taught traditional grammar lessons by re-
ceptiom, ¢
In workshops conducted separately for the Traditional
) mar, Recéption and Gulded Discovery instructors, the
m’uétors participating in the study were tratned in the
implementation of treatments described in handhooks designed
for each group. ‘ - , .
. During the fall 1977 semester at Jersey City State College,
" Jersey City, New Jersey, the\postte“st scores assigned by a
team of trained scorers, for qualitative analysis, and a jury
of experts, for quantitative analysis, to 150 students who paf™
'« ticipated in the study were collected. The analysis of covari-
ance statistical procedure was employed to analyze the data,-
The data. were analyzed according to two classifications. The
first_classification ylelded differences between the Reception
and Guided Discovery groups. The Second classificatton ytelded
differences between the Traditional Grammar and the Reception
Comparisons between the Reception Group and the Guided
Discovery Group.
1. A slgnificant difference in ability to identify symptom
" words was found to exist between the two groufs. The différ-
ence favared the Guided Discovery over the Reception approach.
A &slgniﬂéant difference in ability to eliminate symptom
words was found to exist between the two groups. Both’ap-
proaches proved effective, " '
3. No significant difference inthe ability to compose clear

r semtences was found to exist between the two groups, Both . . _

approachc? proved effective.

Both the Reception and the Guided Discovery approhches
proved equally effective in teaching the Symptom Word Check-
list and Revision Rules applied to eliminating symptom words
and Impreving clarity of sentence expression, but the Guided
Discovery approach proved more effective than the Reception.
approach in teaching students to identify symptom words.

Comparisons Between the Reception Group and the Tradi-
tional Growp. .

T. A signiticant difference in ability.to eliminate symptom -

« words was found to exist between the two groups. The differ-
ence favored the Reception approach over the Traditional
. Grammar approach. '

- 4 A significant differente in the ability to compose clear
-sentences was found to exist between the two groups. The dif-
ference favored the Receptlon approach over the Traditional

Grammar approach.

* * Because the Traditlonal Grammar group was also taught
by reception, the differences indicated in the findlngs may be
ancribable to'the difference in the target information. That is,
the Symptom Word Checklist and Revision Rules taught by re-
ception proved more cffective than traditiona grammar leg-
sons taught by reception, in enabling students to efiminate
symptom words and improve cl:\r\ity of sentence expression,
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.. ""A PROGRAM OF WRIMNG FOR RETIRED

]

. .. »> .- ) -
<
CITIZENS IN

SOUTH DAKOTA - ' . Order No. 7904922

, MUTH, Richard Charles, Ed.D. University of South Dakota,
1977. 123pp. Supervisor: Professor Paul B. Otto '

The pyrpose of thissstudy was to investigate the effect of a
specitic writing progr Am on the improvement of writing skill,
attitude toward writing; and the self-concept, in reéspect to the
sex and prior educational experience, of retired people in three’ ..
South Dakota’ senior eitizen centers, * -

A search-of the related literature indicated that the improve-
ment of self-concept of retired persons was a worthy goal of
the educational community, and that such- improvement was pos-
sible through the re-establishment of communication with soci-
ety, from which the elderly characteristically feel alisnated.
Research further indicated that successful Pprograms had been
implemented by engaging retirees in the production of a prod-
uct of personal and societal value,

On the basis of the research and the experience of the re-
searcher as a teacher of writing, a program was constructed
for the selected groups based on an existing writing program
for secondary/college students, authored by Ken Macrorie

(Writing to be Read, Hayden Book Company, Rochelle Park, .
New Jersey, 1968). Selacted readings were also taken {r

Peter Elbow’s text, Writing Without Teachers (Oxford Univer- -
sity Press, New York, 1973). ) :

A volunteer writing program was implemented with thirty :
members of three senior citizen centers located in the eastern -
and western parts of South Dakota. The instructional goal of
the program was for each volunteer participant to produce one
autoblographical “case-history” which the instructor antholo-
gized and published in booklet form. The writing program con-
sisted of eight two-hour blocks of instruction. 'The technique = _
of “freewriting” was employéd, to encourage the writing of per- .
sonal events by initially producing a large volume of unedited i
thoughts on paper. These fréewritings were then distilled into :
finished production, The published product served tb preserve
bits of perdorial history for postetity, and encouraged the auth-~ """ -
orsto continue writing as a therapeutic and productive pastime,

Tte kinds of data collected were: (1) scores on pre- and
posttests of writing- skill, attitude toward writing, and self-
concept; (2) the sex and educational level of each participant;
and (3) subjective tomments about the writing program by the
participants during the final meeting, '

On the basis of t-tests of significance performed on the dif-
ference bhetween the means of the scores, it was found that, as
a group, the thirty participants made significant gains in writ-
ing ‘skill, attitude toward writing, and self-concept, after par-
tteipation-in this program. Results of the tests, when grouped -
according to sex,-showed the females maKing highly significant
gains in all three areas, whereas the males made significant
gains only in the area of self-concept. When grouped according
to past educational experience, it was found that those individu-
als who had completed high school and had attended some col-
lege made significiuitly higher gains than did those who had not
graduated from high school, those who had graduated from high -
school but had not attended college, and those who held at least

s

. a baccalaureate degree. .

On the basis of the results of this study, it was concluded
that: (1) theywriting skill, the attitude toward writing, and the
self-concept of retired citizens can be improved through par-
ticipation in this program of writing; (2) that women tend to
make significantly higher gains than-do men; and (3) that those
senfor citizens who have graduated from high school and have
attended some collega tend to make significantly higher gains
than those who have spent either more or fewer years in school.
On the Basis of the subjective comments it was concluded that
participation in this program of writing can be enjoyable, pro-
ductive, and generally warthwhile for those who complete it.

Results of this investigation lead to the recommenda't.ons

~ that, (1) since the male participants and participants with a

nificant gains on particular tists, the nature and cause of this’
lack of significant improvememt should be investigated: (2) this
program of writing should be affered to as many groups of se-
nior citizens as possible l%r the improvement in seif-concept

certain range of educatiomtgckground did not evidence sig-
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. of.the elderly; and (3) a viriety of programs be designed for

% this age group, not necessarily in writing, but in other skill 6:-

:

’  hobby areas, as well.
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" AN MSI:SSMLNT OF THE PREPARATORY VALUE OF A

'COLLEGE counsE IN FRESHMAN .COMPOSITION
Order No. 7900015

~ PHILLIPS, Lynn Atherton Ph.D. The Unlverslty of Texas at
Kultin 1978. 176pp. Supervisor Geneva H. Pilgrim

In the ‘lall semester, 1975, anew syllabus_was adopted for
English 306, the general composition course required for grad- .
uation from The University of Texas. Thoughone,of the primary

goals of E. 306 is to teach freshmen to write satisfactory paperl’ ¢

of the types required in upper division courses, none of the en-
suing evaluations of E. 306 compared the objettives described
in the syllabus with the work actually assigned ig junior and °

. senlor classes. The purpose of this study was t®check that -
correspondence. The criteria set by this researcher for the -
assessment of the preparatory value of the syliabus were (1)em:
phasis or the rhetorical eiements most ciosely related to upper
division essay grades, (2) definition of minimum standards of .
acceptable writing in E. 306 which correspond to those typical
in upper division classes, and (3) specifications of assignments
approximating the variety of condltions characteristic of upper
division work.

“To compare the conditions of assignments; questionnajres
were sent to the teachers of 100 randomly selected upper di-
vision classes, The survey revealed that most upper division
papers are referential, either very short (up to 350 words) or
rather long (over 750 words), and usually written out of class.

The E. 306 syllabus stresses referential wrltlng, recommends
essays 500 to 750 words long, and makes no reference to writ-
ing time.

To identify the rhetorical elements inost closely related to *

_ the grades of upper division compositions, a rating instrument
. was devised which could be used by trained évaluators'to pro-~ °
_duce a rhetorical profile of a single essay or of a group. After
 tegting and modification, this scale was used by 3 raters work-
ing independently to anaiyze 60 gradet! referential compositions’
from 20 randomiy selected upper division classes.” The reli-
ability of these scores was .8. A factor analysis of the scores.
showed that thé upper division professors were .generally con-
siitent in their evaluations, in that papers with the same rhe-
torical profiles usually had the same grades too. The analysis
also showed that comprehensiveness, logical relationships,
and Information value--objectives emphusized tn the' E. 308
syNabus - -were the features most closely related to the grades.

Since there is no discusslion of grading standards inthe
E. 308 syilabus, upper division standards and the strictness
with 'which they were applied were compared tosthe grading

pnctices of E. 306 teachers. Seventy-two papers from ran- »

domw selected E. 308 classes were graded and then rated in-
dependently by a representative group of E, 306 instructors.
A fdctor anaiysis of the grades and ratings showed that E. 306
teachers emphasized the same features of composition as their
r division counterparts; but were leas consistent in their
g¥ading. Whijle most C papers had simitar rhetorical pro-
files, niany papers in the’ A, B, and D-F groups had C pro-
files, too. A discriminate analysis comparing the ratings dnd
grades of E. 306 ahd upper division papers showed that E. 306
teachers graded more fenlently than upper division professors
Half of the A and B papers and nearly all of the C _and D-F
papers had the same rhetorical profiles as the ¢ poor uppei'—
“division papers.
‘On the whole, the F. 306 syllabus is a good one; the con-

« ditions and types of writing specilied correspond to those typ-
ical of upper division assignments and the rhetorical elements
emp zed in-both the sylilabus and In-E. 306 gradlng prac-
tices correspond to those considered mosat important by upper
division professors. But the E. 306 syllabus includes no op-
erational guidelines regarding the appropriate degree of strict- .
neas with which to apply the atandards, and the E. 306 teachers
pul with A’s some papgra which would be considered poor
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vork in an uppor dtvlslon courn This is slgnmcant enough to
hamper the preparatory function of both the curriculum gulde
_ and of the curriculum itself. Until grading practices are rola-
. tively consistent among E. 308 teachers, and between E. 308 -
teachers and upper division professors, calling E. 308 a prepa-
ratory coutrse is an act of faith and hdpe. -
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© A CASE FOR CONTENT: AN .EXPERIMENTAL.'STUDY OF
THE PSYCHOLINGUISTIC NATURE OF THE RELATIONSHIP
BETWEEN “TOPIC AND CALIBER OF WRITING

Ordér No. 7900112

PLEC bert Thomas, Ph.D.

8. 66pp. Chairman:

Indiana University of Pennsyl-,
Dr. James M. DeGéorge

Building on the.Com ence-P'erlorr';\ance concept of trang-
formational -generative linguistics, this st'udy endeavors to re-
spond to W. Ross Winterowd’s mandate that “any theory of com-
position . . . will hlve to take account of the disjunction botweon
competence and performance” (Contemporary Rhetoric, 1975).
.The study advances the theoretical hypothesis that the compos-
‘ing process is a wholly organic one in which variable levels of
performance occur as a result of various levelg of stimulus -
valuo associated with particular topics, and, furthermore, that
‘ the porlormance level of a given composition is to a significant
extent a product of the general leve ?* affective and cognitive
stimulus value attending a student’s encounter with a particular
toplc or subject at the time the composltion I8 written.

The study examined the pre and post test essays written by
students in two sections of Eng 101 (first semester freshmen
composition) at Iydiana University of Pennsylvania during the
spring semester, 1977, in response to the topic assignment,

. “What is Creativity?” The experimental part of the study was
designed to test the following hypothesis: ¢

A mode of {nstruction, consisting of a collectlon of read-
ings aug;nented by an audlovxsu‘tl presentation, selected and

- e dewigned to stimalate and énrich the affective and cognltive

dimensions of a group of students’ experience and percep-

tion of a given subject wili result in a correspondingly higher - ’

level of performance {indicative of improvell task compe -
tence) when the students write a composition on the subject.
In the admlnistratmn of the experimental treatment, one
group designated “control” received only the readings: the
other group deslgnated.“experimental" received the readings
augmented by the audio-visual presentation. .In rating the test
euays lor purposes of statisticad analyslis, three methods of
~g -rating were emplpyed: holistic, forced cholce, and analytical
' While:the forced-choice method of rating revealed an im=
ved level of writing performance by an overgjl margin ol
. g 8 percent to 29.32 percent, both analytical and holistic’
m hods of rating disclosed a-dégree of overall improvement
that was significant at .01 el of confidence. An analysis of
variance of’the groups tré ed separately disclosed a degree
of improvement, significant at levels ranging from .05 to .01
levels of ¢ dence. An analysis of variance of the groups®con-
sidered seaﬁrtely for each of the analytical categories (ldeas.
- organization} wording, sentence structuye, and conventions of
punctuation, spetling, and mechanics)cgfzclosed degrees of im-
provement ranging from “non-significant” to 's:gnm'cant at
.05 and .01 ievels of confidence.
The results of the study confirmed the rehmabnhty gf the
experimental hypothesls
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?v’n'lm Regina Tufkan, 'Ph.D. The Ohio Btaté University,
1 7‘, 3039p."’A'd€"iur:‘ Professor. Donald R, Bz}tomzm' :
- The.purpose of this study istd synthesizeinsightsfrom varj-
s ' ousdisciplines about persons and about witing 80 asto emerge
" “'with'a more complgte composition theory. Our,current theory .
lacks'sufficient explanatory power, (Or it dG8s not cover the *new
frontier” of Basic'Writing or vagious facets of the writing eyent, N
Central to the theory presented here is the understanding *
that persons are individuals and must be responded to in their
uniqueness If they are to learn to write effectively and #njoy-
. ably and if we are to learn as_fm’uch about composing as pousi- .
: -ble. The dissertation explores various dimensions of that
-uniqueness: differences in experiences, perceptions, persop-
Jality, languige use, handling of tke compesing process, stages
" evelopmental grewth as_%iters, writisg difticulties, unlque
sots ol errors; and reasens 1dr errors and gther writing prob-
lems. The dissertation rests on the thesis that fuller attention
to persons provides an imp'ortant _'p_urt of the theoretical founda-
tion for,our discipline and represents a significant direction
. for both the teaching arid reseurching of writing,
..~ After presenting the need for a more adequate cqthyosititn
, theory, thedissertation provides atheoretical conistruct bused on -
. thecentrality of thaperson inthe wgitlng act.. Turning.to under-
C. 'ltanding;nbout'pe?ﬁnnsImm phenomanological sociology, philos-
ophy, and psycholugy, thedissgrtation prpyid_ésevld&n_ge for the
importance of persons aswriters. Thetheoretical base presented
. ¢ fn Chapter Twxrigconsistentwith the emm\axlsqu'thg self in vari-
ous personality thearies, With “third force” psychology, and with
phenomerology. Thedissertation next exploresvariows facets of
the writing act, so s to extend under staudings of writing beyond
that of writing ascognition. Chgpter. Three examines writing as
process, writing as interpersonal communication, writing ascre-
" atdon, writing and feelings, writing ind the unconscious.

1 Emanating from the base pravided aboutpersons and writing
inthe first three chapters, Chapters Four and Five provide teach-'
*mg and research dlrect'y)ns,- fur just as persons asindivi’duals_ -

¢y " are cantral to the composition theory presented here, 8o are-

» . ‘tHey central to our teaching and research. Chapter Four stresses-
a teaching direction which focuses on responding to students as | .

. ; Individuals, whether in"a tutorialer ¢lagsroom petting, so asto’

~

.’~ unoax;th' sousges for error and student perceptions of them-
selves, writing, and their writing p,r?)hlem.fi. The response to stu- ~
dents as individuals includes seeing where they are develop-. )

. méntally vis-a-vis learning to write, developing self-geflection

»\1; and Intuitions about writing, and understanding feelings as well

asgiving support wheraneeded. Chapter Five calls forqualita-
tive research infv the composing behavior of individual writers,
especially of problem writers. Suchresearchis needed 50 as to
dlscover insights from lndividuals into the composing process, in-
"slghta which can later be extended to larger samples and tested
in dcoptext_of verification, The chapter also suggests methods
for falsitying the theory offered here. ’

'i‘ho-:stp_dy concludes with proposals for training teachens of
Basic Writing and fér a re-wisioned, interdisciplinary composi-
tion progr.am, While the dissertation takes as its focus

. " the Pasig¢ or probleln wrige t_!ﬁ‘,'understan(lingg presented
. ho‘o should be equally uséf(ft to uny teacher or researcher of
“writing. “ L
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_AN lNVtS‘l‘l(jA'I‘lON OF NEW: RHETORIC [ESSONS “FOR
" IMPROVED WRITTEN COMPUSITION AT "THR SKECONDARY
Ordér No, 7911408

\,\Ph. n)

The atudy was designed to.test the efféct of some new rheto-

© L .ric lessons on the writlen expression of a secondary school )
N research'sample. The experimental grdup was given eighteen

) _naw hetorfc Jessons which involved pre-writing exercises and

- 3'Y which taught-students 1 incfude in thair paragraphs acknowl- -

O ed regder helps. These lessonsswere inténded to make as
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concrete as pussible ¥ome p_rqc'e_ti‘es for writing“unified, co-
herent payagraphs, The 1éssons were based on the premise
, V.- that‘paragraph unity is a function of thewpredicate of the topic
" - sentgnce.andadditional infornétion that is clearly related to
‘that predicate; and on the premise that paragraph coherence

-18.the function first of the subject of the topic sentence which

\

v

o is lhc_luded-_by reference, repetition, or implication in every

-

/.

K

L aente‘h_ce of the paragraph; second, of the logical arrangement
-of information within the paragraph’ The research was con-
ducted to begin to answer these questions hboub’th\new rheto- -
ric lessons: (1) Will the lessons help students write more ef-

. fectively than students who are taugt® by the conventional
method of instruction? (2) Are these lessons equally as effec-
tive with ope language level student as another ? . Co-

The research indicated that the experimental group 'wrote
paragraphs that were.more effective thap the paragraphs writ-

-ten by the comtrol group. A caréful study of the data further
indicated that the greater effectiveness of the experimental

" paragraphs was owing to superiority in the areas of uhity, co-

herence, and content. As might be expected then, the expéri- -

. - mental paragraphs we
trol paragraphs. It is-necessary to note results that revealed
no gregter cffecdiveness from the experimental treatment, - .,
These'areas of equivalent effectiveness are general tmpres-
sion on educated readers and-some specific eleménts of writ-"

-ten expression--language, sentence structure, and mechanical

correctness. Finally, neither treatment was shown more suit-

. - ‘able % either low-:;vemge - langﬂ/ggalevel or'ta average-lan-
' gudge-level students. e . T e
Even though this research presents a strong argument for
* teaching invention and arrangement, it also presents a’strong
argument for teaching sty’le. The data reveal that to, teach in-~
. '~ vention and arrangement is not to teach style, Clearly. students
.~ need to understand the sentence s well as to understand the
paragraph, N o
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ty of Pennsylvania,
rilyn Sternglass e

SADLON, . Johii Alan, PH.D. _Indiana Universi
1978. 208pp. Chairman: Ma

- This study was ‘condu_cted with 112 freshman composition
students at ButlepGounty Community College (Pennsylvania) * '+ '
to determine whether experimental students who attended a
% supplemental weekly or bi-weekiy individualized conference in.
. - & wiiting skills cenfer in place of one hour of regular instrue-
* tion would show stgiWigantly greater improvement dn posttest

essay and standardized test scares .than would matched control
'lumectl who did not haye agcéhs to a writing skills center.

A supplemental purpog ,__gq'.gg.to identify within the experimental
. group those students wde

«

efited the most from attending a

wrtting skills center.a'g ™1
During the study, 1'T¥xyé

=~ section of ghe introductorfdyehman composition éourse taught
by a traditional method (101> -rio r emedial composition -

. courses are offered at the college) were conferenced individu-
ally in the Writing Skills Center by the Investigator and his as-
aistant on a minimum of four qut-of-class papers, and 14 ex-
perimental subjects enrolled in the second level freshman
composition gourse taught by & Grrrison-type methed (E 102)
wgrs‘cmfr-ri\nced Hkewise on a.minimuni of four out-of-class

.. papers. Other 60nferen_gc's for these subjects dealt with vari-

« pus exercises forngdlvidual weaknesses. Matched control sube
jects at'these two levels in.other sections taught by the same .

" Instructors ‘met as usunl three times per week in the chur_o(ﬁt
with no assistance from the Writing Skills Center.. Pretest and

o . .

-

-
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re somewhat more readahle than the con-. - -

q.g_lm.ental subjects enrolled in one o
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L clnyl whu ldmlnlltorod at thquinnlu and lt tho
W ond ol the semester to ail of the subjectaaccording to guidelines -
'L suggested by Sanders and Littlefield, and the College Engiish
" Piasement Test and an attitude Wventgry mentioned by Lacdue
. und Sherwood were also utilized as pretests and posttests. At
“r the end of the semester, five exparienced teachers rated each
"eseay agcording to the Dio«torlch Riting Scale. .
" Results showed that the expbrimenta) groups did not lmprm
significantly more than did the control groups, although 68 per
. cent of the experimental E 101 subjects and 50 per cent of the
. experimwntal E 102 subjects, representing both sexes and a
.7 wide range of achievement, attitudes, ages, and programs of
"~ study, did improve significantly more than did matched contro}
+ . . subjects; this latter finding supported Sanders and Littlefield's
"+ contention that significant improvement in writing does take
. place and can be measured alter a semester’s time. There-
“.. - saite also indicated that the experimental ghoups improved: sub-
- siaptially more (at the E 101 leve], ‘significantly more) on the
>¢ subeatogories of “Ideas” ind- ~*Qrganization,” which seemingly
. underscored the Writing Skills Center’s ability to assiat stu-
- dewts with prewriting skiils when thoy “dropped in” for help.

. 'Tha thvestigator concluded.that a writing skills center might
- motresch all students who have serlous motivational or work-
", * losd problems, buf that it might benefit various types of stu~--

-7 .. Aenta (not just “skill-deficient” students), perhaps especially
. those.who are receptive to such instruction from the start. ' =

s, -The investigator also advocated referrals for Some students” /.

‘and the' fact that*properly administered pre-test essays (not
-~  standardized tests) may be the most accurate dlagnostlc lmtru-
‘ments.
Recommendations for !uture studies’ tncluded the auggution .
-that more than five .out-of-class papers. be assigned at the

N

. B 101 level, so that more supplementary writing skills center = .

conferences on.papers tdn be held, and that larger sample
_ sizes be utilized in future studies to verify-the llndLngs and to
"~ substantiate how well writing skills centex instructidn supports
_msthod of classroony instruction and level of instruction. It

“was also suggested that larger §ample sizes might better deter-

.. »-  mine a writing skills cenfer’s potential effect upon attrition.

- -
TIAOHING WRITING THROUGH AN OPEN STRUCTURED
_ J’ROGRAM Order No. 7900510 '
/ [}
_ THOMAS, Daniel Malis, Jr., Ph.D. The University of North
- Carolina at Chapel Hill, 1978, wzpp Supervisor: R. smup( '
. Hennis
The problem of the stu&y is tm’; 1s teichmg wrmng through
a-program that combines group process and dpen structuro of-
" fective in a classroom situation? Answers to qucstlons raised .
in this ltudy have ramifications for curriculum declslons
. claagroom methcdology, and supervision of teachers. *
.o This study replicated an earlier study by Willilam 8. Palmer
« ' in which three students were taught by a methéd similar to this
© T one, The'focus of that earlier study was expanded sc as to'in-
clude -a class of twenty-two students. For twenty-five lessons -
this clnss received instruction in,composition by working in
.- BTOPE as- they wrote, read, dlqc(ssed and revised their own
and their peers’.compositions. Special emphasls was placed
 onthe un‘e lacement,-and frequency -of the additiye eremﬂ(
.. .. the free madiffer, in the students’ sentences; and these ele-
--- . memts were compared and analyzed for the. pre- and poz;tﬂs
- - .for sach student, ., . Y

'l\
As wresult of the treatment, the students’ use of mi mbdl«. 'm )
Y ,

E fiers was considerably Increased They also componed :
R euwmulative sentencea in which free modifiers occupy the f

" posiion. Furthermore, they increased the degree of “saturati N
of free modifiers per T-unit in their writing. This suggests®~ ' "
that this program s a realistic, viable aiternative for teaching
wriling.” Whether or not It 18 more effective than other methods.

tof lQ_.,Mm‘wr_lung is a point of departure for motre research.

‘.--. i S /,»\.

.




. " . . T - ls.. "I « LN
' ' e . > ) foo
v .. 0"" -~
. K - v \ S, K s '
PN ‘ o . N\ .
— ) . ¢ ' ‘ : .
. ) R . v
- L3N ..'_’ . .\ ' N
. . , .
! * i -
z Q - B -(\
Copies of the dissertations may '’ be obtained by addressing "
your request to: : . ' S o
3 ) \: N . }
University Microfilms International . B - )
’ 300 North Zeeb Road - . o : ' . '
Ann Arbor, Michigap 48106 ' SO
_or by telephoning (toll-free)¥ 1~-800-521-3042 .
. DT | | -
. * . .
'l ’ R .' -
\” j[ (
\ N
¢, s : o~ .
. o
l. ) _‘\*-._‘.f ) L]
. 'v‘
R , et i . ’ 5o -
. . ’
. ) \". * .t ' . . . ]
A T s ) . N :
) ,‘\ ‘q :5.6

l: lC .. .. - . . ’ oA ’ . ) ’ % ' 4
B = . . . .. , . - i . .




