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AN INVESTIGATION OF THE EFFECTIVENESS OF A SEC-
ONDARY READING INSERVICE PROGRAM ON TEACHERS'
KNQWLEDGE, ATTITUDES, AND TEACHING BEHAVIOR
/ Order No. 7316228
/ .
BACON, Margaret Ann, kd.D, University of Massachusetts,
1978, 163pp. Director: Professor Rudine Sims
‘/ '

The existence of u national reading problem confronts not
only the reading professional but also the most casual reader
of the daily newspaper, However, secondiary teachers have not
been trained to meet their student::” reading needs, either in
their preservice or their inservice cducation, Al least a part
of the problem has been secondary teachers' traditional ro/lhc~
tauce to view reading as a process underlying-many ~f thajr
subjects, rather than u skill to be taught by a reading specialist.

The probiem, then, involves convincing these teacher;{of a
aeec (or reading instruction and, ance persuaded, giving them
some strategies for including such instruction in their (/fassos.
Toward that end, the author, a reading specialist in the /Amherst

system, designed, implemented, and evaluated an insecvice pro- -

gram for 15 junior and senior high school teachers froma
'varie‘t‘y of content areas, Duta were collected regarc}mg pars
ticipants’ attitudes toward incorporating reading into their
classes, their kaowledge about reaving, aad their teaching be-
havior in regard to reading tasks. Justruinents used to mea-
sure these variables included (1) *A Scale {0 Measure Attitudes
Toward Teaching Reading in Content Classrooms,” an attitude
inveatory by Estes, (2) “Reading Prncess Survey,” a scale
dealing with psycholinguistic perceptions of the reading process ,
adapted by the .nstructor; (3) “Secondary Reading Information,” .
a multiple-choice test of teacher knowledge of reading developed
by the investigator; and (4) “Check List of Practices Related

to {eading 1n Content Areas,” i sell- report checkhist Ly Aaron
ol the frequency ol usa of various readung ingtruetional strate-
gies. In addition, observations were conducted 1n several par-
ticipants’ classrooms’during which anecdotal dala regavding
teaching behavior were gathered. The investigator also exam-
wned changes 1a the approaches of participants’ students to read-
ing tasks by interviewing.a sample of their studetits before and
after the course,

The t-test of statustical significance, applied to participants’
pre- and post-scores. on the attitude inventory, process survey,
knowledge test, and checklist revealed that participants had ex-
perienced synauf.cant changes in attitudes, knowledge, ond teach-
ing behavior. The Chi-square test of significance showed no
relationship belween participants’ years of teaching vxperience,
level taught, hizhest lovel of education cutnplet:d, prioe reading
course wurk, and suhjects taught with their changes in attitude,
knowledge, and behiavior, No substantial differences in the-
reading strategies of participants’ students were noted ir - he
pre- and post-interviews.

It was concluded that . inservice coursé can be offective
in changing secondary teachers' attitudes, knowledve, and be-
havior concerning the incorporation of reading strategies into
the. classes. It is not 3o clear that such a course can produce
changes in students’ approaches to reading tasks, although a
wider variety of means to evaluate. such changes needs to be
used. The psycholinguistically-hased “process® view of read-
ing appeers to hold promise for not oniy convincing content-
area teachers of their responsibility for reading instruction,
but also {or providing the hasis {or that instruction, It was
recommended that .nservice courses might be more eflective
if they were followed up by i1ndividual consuiting. Alternative
means of evaiuating both teacher and student change as a result
of inservice education need to be developed. '

>

THE TRAMSITION FPOM STUDENT OF READING METh-
ODS TO TEACHER OF READING IN THE STUDENT
TEACHING PRACTICUM: FIVE CASF STUDIES °

.o . Order No, 7913388

BLAIR, Nancy Stanford, Ph.D. Unlversity of [1linnis at Ur-
bana-Champaign, 1978, 193pp, .

The purpose of this study was to conipare pre-service
teachers’ commitn:ents to teaching method-~-particulurly as
based on the content of their reading methods course--and the
teaching practices adopted by them duging their student teach-
Ing practicum. This study also attempted to determine what
accounted for a’ny similarities and differences identified,

The literature reviewed indicated that many alternatives to
traditional methods courses in reading exist; however, there
is a paucity of research that would indicate a rationale for
thesc alternative «pproaches. Nor is there any research that
would predict differential long-term effectiveness of these al-
ternate programs. Research on changes in pre-service teacher
beliefs, values and teaching practices during the student teach-
ing practicum was summarized, Cenceptual frameworks that
attempt to explain these changes in pre-service teachers were
presented, N )

This study attenpted to provide a rationale for alternate
approaches to reading methods courses by taking into account
the reading methods course experlence for pre-service teach-
ers and how that experlence relates to the changes that occur
in student teachers during the student teaching } racticum,

Five pre~-service teachers were selected for ‘study. The
students were selected on the basis of willingness to partici-
pate and a practicum assignment that allowed for frequent ob-
servations. Case studies of these five students were devel-
oped on the basis of the following data:

4
1. Observation of the reading methods course,

2. Pre- and post-student teaching interviews with the co-
operating teachers, university supervisors, and pre-
service teachers,

3. Observations of the student teachers teaching reading;
and follow-up interviews with the student teachers after
the observations,

4. Student logs describing their teaching practices in
- reading. .

5. Final interviews with the cooperating teachers, univer-
sity supervisors and student teacher that offered an

opportunity to negotiate written summaries of the above
data, '

6. Questionniires completed by the student teachers,

It was concluded that the reading methods course had a
short term effect on the ways these students thought about and
intended to go about tenching reading, The conditions {n the
practicum classroom were so overwhelming that the students
quickly changed many of their beltefs, values and teaching prac-
tices related to reading instruction, The reality of the class-
room overpowered the initial impact of the reading methods
course. The students developed new needs for tnformation
during the practicum, The only apparent avenue of help for

' satisfying those needs was through the covperating teachers,

whose teaching practices were often different from those ad-

vocated in the reading methods course, Consequent(y, student
teachers often made instructional decistons reactively rather

than actively,

Two implications for teacher education were considered,
The first implication was that tnstruction in reading methods
should be individualized, based on an fdentification of teacher
readiness for different types of instruction, It should alco be
a continunus process that begins before student teaching, con-
tinues through the practicum and extends beyonrd the practicum
into Inservice teachlng, The end product of such a program,
would presumably be teachers who have a sound basis for in-
steuctional decision muking, The second implication was that
cooperating tenchers should be carefully selected on the basis
of their teaching practices that complement and extend the unj-
versity's teachings and that cooperating teackers shaild be
tralned in supervision techniques,
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Purther case study res - ~ch that explores the pre- and
\nservice teacher’s experience in becoming a teacher of read-
ing was recommended. -

THE EFFECTS OF AN INSERVICE READING INSTRUCTION
PROGRAM ON TEACHERS' PERCE PTIONS OF THEIR PRIN=-
CIPALS' COMPETENCIES IN FACILITATING A READING
PROGRAM Order No. 7901150

CHAMBERLAIN, Mary McKee, Ed,D, University of Virginia,
1977, 19pp. Major Advisar: Dr. Charles W, Beegle

The purpose of the study was tc determine the effects of an
inservice reading instruction progruam, designed for principals,
upon teachers’ perceptions of their principals’ competencies
in facllitating a reading program, The direction of the study
was established by the following question: If principals learned

. and used the neecded evaluative and supervisory skills as cited
. by Otto and Erickson,' woula teachers percetve principals to
be more conmipr *ent in reading instruction than they aad per-
ceived them to be prior to the inservice reading instruction

program? A summary of the goals are cited by Otto and Erick-

son follows: ’

1, The principal seeks to increase his understanding of
reading. .

2, The principal initiates action to improve the reading pro-
gram when it is necessury, _ ]

3. The principul plans for productive inservice program-

. ming to improve readinyg instruction,

4. The principal takes an active part in the re>ding program
and Is willing tu change his administrative/supervisory behav-
for if it is necessary. ' .

8, The principal involves teachers in the sclection of read-
ing materials and methods but also uses his own expertise in
making decisions concerning them,?

The research design included: (4) an eaperimental group
‘and a comparison roup of elementa vy and middle school teach-
ers; (h) pretest and posttest ussessment of teachers’ percep-
tions of their principals’ competencies in the area of reading
instruction:. (¢} an iutervention treatment which consisted of an
inservice reading instruction program for principals of the ex-
perimental yroup of teachers! (d) three appraisul instrun.ents
which included an attitude scale, semuntic differential scale,

and a biographical dati questionnaire: (e) the independent t test, -

correlated t test, and Pearson product-moment correlations
statistical tests ut the .05 level of significance; ‘and (f) a time
himit of eight wonths for the study,

One null hypothesis was formulated to answer the prohlem
question, Gain scores were compared for the experiinental
grow and thes compurison group. In addition to testang the null
hypothesis, the following tests were performed: (a) gain scores
were determined [or the individual schools; (b) pretest and
‘posttest raw scores {or the experunental group and comparison
grouwp were .nalyzed: (¢) pretest and posttest raw scores for
the individu.al schuols were analyzed: (d) the low third (positive
reactions) and high thurd (negative reactions) of the experimen-
tal group, comparison group, and total group were analyzed to
determine gain scorc achievement: (¢) the low third (positive
reactions) aud the high thivd (negative reactions) of the experi-
mental group, comparison gproup, and totel proun were analyzed
to determine whether or ot there was 4 velationship between
gain seare gehievement and o teacher’s ke or dislike for a
prinespal; and (IF hiographical varables and gain seoves weve
amilyzed to determine whiether or not there was a relationship,

Findings of the study ineluded: () g swniticant mean dif-
ference betwenn pnn scoves tor e expecunental group and
the comparison yronp althoush o age fuant difterence wis at-
tributed to only three cehools ot nine i the esperimertal yroup;
(W & significant mean dittetencs between cain seores for He
experiment.al yroup when the tow thied (ovitive redction) and
high trd (necative reactions of the proups were analyzed:

() a significant refatuaship between cain weore achisvement
and teacher:” b o dishite [or the prineipads, aeomedsured by
the sewantic differential ceale at the time ot the posttest, for
the experimentd growes and (O 4 sygmfieant relations:hip
between guin score achievement and only one biographical vari-
“able (achool organization) in only one rroup which was the total

The following conclusior - were made in the study:

1. For the experimental group, teachers’ perceptions of the
principals’ competencies in the area of reading instruction
changed; however, there was difficulty deter mining to what ex-
tent the inservice reading instruction program was rerponsible
for. the change betwee “regression toward mediocrity' * must
be considered when searching for conclusive evidence, .

2. It appeared that the teachers in the experimental group
wto perceived the principals positively had greater galn scores
than did the teachers who viewed the principals negatively, at
the time of the posttest, '

3. Because there was only onc significant .relationship
(school organization) in only one group {total) of eight biograph-
ieal variables and three groups, it was roncluded that only one
of the eight blographical variables (sc!:oul organization) was
significant in this study. l

! Wayne Ott> and Lawrence Erickson, Inservice Education
to Improve Reading Instruction, Reading Aids Series (Newark,

. Delaware: International Reading Association, 1973), pp. 190-20,

Otto and Erickson, pp. 19-20, .
*Fred N, Kerlinger, Foundations of Behavioral Research,
2nd edition (New York: Holt, Rinehart and Winston, 1973),
p. 605, ’

STUDENT TEACHERS® ASSESSMEANT OF AND PRESCRIP -~
TION FOR SECONDARY. PUPILS' READING LEVELS
: Order No. 7900557

EL LAISSI, Bobbie Ruth Semple, Ph.D. The University of
Texus at Austin, 1978 113pp. Supervisers: Thomas D. Horn,
Walter J Loaanbery

1i preteaching training is to be efiective, then such training
of preservice teachers must show transfer intu the classroom
when the teaching role is agsumed. One area of transfer that

* has been investigated in this study is the appropriate place-

ment of serondary school learners at the independent, instruc-
tional, and frustrational reading levels with subject content
materials of corresponding readability difficulty levels,

The major purpose of this study was to-agscertain whether
student teachers who have been exposed (during training prior
to student teaching) to approptiate reading placement st1 ~te-
gles actually use them in the classroom. A two-group, strati-
fied random subjects, posttest-only design was used to explore
the hypothesis that student teachers who have been exposed to
appropriate reading placement strategies will place their pupils
appropriately on daily assignments significantly more often
than student teachers who have not been exposed to the strat-
egles. .

A control group and an experimental group were presented
a training module consisting of information on: (1) brief read- |,
ing passages with literal comprehension questions; (2) a read-
ability formula; and (3) reading procedures (a directed reading
activity, a SQ3R, following the text visually while listening to
it being read, and reading materlal that has be :n summarized).
In addition, the experimental group was presented with appro-
priate reading piacement strategles tu use in providing for the
appropriate placement of pupils at their own reading levels
(as indicated by the pupils* scores on the reading passages)
with the content materials they were assigned to read (as indi-
cated by the readability formula).

~ An analysis of.the data did not result in rejection at the .05
level of the null hypothesis that there would be no difference
between the experimnental and control group in the appropriate
matching of their pupits with reading niaterial, indicating that
the training fur strategies did not transfer into the clussroom.
It is recommended that the training of preservice teachers
continue to include diagnosis und prescription and that, addi-
tinnally, the training itself involve working with second ary
school pupils. It is also recommended that the student teach- .

.ers receive specific gaidance in implementing the training

during their first and continuing opportunities to texch a small
group or i whole class,
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ASSESSING TEACHER PERFORMANCE IN AN ADULT
BASIC EDUCATION-PROGRAMME IN JAMAICA

ELLISTON, Inez Naomi, Ph.D. University of Toronto (Canada),
1978 i :

This study was concerned with: (a) tue application of a
theory of aclult learning tu the delineation of a model of teacher

.behaviours which were considered as requisite to effective per-

formance for teachers of adults in basic education programmes;
md (b) the identification of those factors, personal and situ-
ativnal, which niny be associated with effective performance.
The National Literacy Programme of Jamaica, as one ex-
ample of a national adult basic education programnie, provided
the focus for this investigation. Launched in 1972, the Pro-
gramme has as its aim raising the literacy leve! of the more -
than 25 per cent of population who are illiterate. To realjze

_ this objective it was estimated that 45,000-50,000 volunteer
- teachers wiulc be needed over a five~year period. The con-

E

ceptualization of the Programme is predicated on the notion .
that the function of the teacher is central to the teaching of lit-
eracy akills, Assumed variations in the preparation, experi-
ence and attitudinal dispositions of the vulunteers indicated an
urgent need to provide the type of training which would ensure
some uniformity and a certain level uf functioning among these
teachers.

This study examined 1 the context of the pe-formance of
specilic teaching tasks, four dimensions of teacher behavinurs:
knowledge, skills, attitudes, and vidue orientation, which were
considered relevant to the.‘eaching of adults in an adult basic
ecuicntion programme. The purpose of the investigation was to
provide a description of the teachers and to examine what the
teachers were dong tn the contest of the teaching-learning.
situation. . .

The -homoygeneity of the scales vsed in the-assessment of
performance and vudue ovientation was determined by optinial
sealing techniqies, The internal consistency of measures of
attitudes, perception of role performance and selected situ-
aticnal variables were deterinined by correlation wnalysis, The
andysis of the dataineluded computing an index of teacher per-
formance on “ach of the fooe caaponents of behaviours onwhich
the teachers were acsesed, namely: -

Lokndslodse (0f Dabpeet watter, teaching methods and stu-
dent el 2, ’ :

2, Skills fin classroam management and instruction),

"3, Attitinde . fpositive attitades to learming and to the adult
ras learter

4. Values Corterred toeducation and to adults as learners), 7

The analysis of the results sugpests that fi.ctors which dif-
ferentiate hish and low performers were: socio-economic
characteristics. education, income and employment status
(full ur part-time employment in ¢contrast to bewg-unemployed);
professional characteristics: training and expertence as teach-
ers. situational variables: adequate physical facilities, eqitp-
ment, orgunization and innovations in tnstruetional pr:u't'lcél
(singing. using instructional, materials). Fraining veceived'in -
the National Literacy Programme und experience teaching adults
were not influential factors in differentiating between high and
low performing teachers. High vidue for education and for
adults as learners were found to be a genéral factor by which
this sample of Volunteer Teachers was characterized. :

The results confirm the view that teuching is a professional
act which requirey that effective teachers must pousess an ac-
ceptable level of knowledge and skilis as well ag ‘pusitive atti-
tudes. Also, the adequacy of the learning conditions, as defined’
by both the presence of a certain mimimum set of physical faril-
ities and the ability of the teachers to use creatively what is
-avaulable, as a condition of learning facilitation has heen sup-
purted,
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THE EFFECT OF INSERVICE TRAINING ON “TEACHER
KNOWLEDGE, ATTITUDE, AND BEHAVIOR, AND ON STU-
DENT ACHIEVEMENT IN READING Order No. 7814972

FREDERICKS, Robert Frarcis, Ed.D. Hofstra University, 1978,
224pp. o

This study attempted to provicde additional research on in-
service training and its effect on the presage, process, and
product variables of teacher knowledge, attitude and behaviors,
and student achievement in reading. The major purposes of the
study were (1) to investigate the effect of inservice education
on secondary teachers of reading in a uniform selting, (2) to
describe teacher behaviors in secondary reacing classes con-
forming to Title I guidelines for an individualized, diagnostic-
prescriptive, skill-centered laboratory approach, and (3) to
study the relationship of certain teacher characteristics and
behaviors to student achievement in reading by comparing the
upper quartile of teachers in this study in terms of student
achievement with the lower quartile of teachers.

To achieve these goals, an inservice course wus given to
twenty teachers who-were matched with twenty other teachers
on the basis of initial teacher knuowledyge of reading, attitude,
graduate credits in reading, and years teaching reading. Each
teacher taught in Title I veading programs in New York City,
Pretests and posttests of knowledgze and attitude were adminis- -
tered, classroom observations of two sessions totaling 300 ob-
servational recordings for each teacher were made, and the
resulls of pre- and post-reading achievement tests of the stu-
dents were collected. The raw data were analyzed using t-tests
and analysis'of variance, and these provided the findings and
conclusions of the study. The analyzed ct:atia were used to test
two null hyputheses clusters and 'to provide descriptions of
classroom teacher behavlors,

In testing the first hypotheses cluster, a significant relation-
ship was shown to exist between the inservice course and .
(1) gain in teacher knowledge of readi . and (2) certain teacher

"behaviors, specifically the ainount of classroom time spent on
non-reading instruction aud extraneous activities, No signifi-
cant relationship wis found between the inservice cou rse and
(1) teacher attitude scores, (2) other teacher behaviors, and
(3) student achievement in reading. _

In testing the second hypotheses cluster comparing the upper
quartile of all teachers in the study in terms of student
achievemant gain with the lower quartile of all teachers, no
significant relatinnship was found between student achievement
gain and (1) teacher knowledge of reading, (2) teacher attitude
scores, (3) graduate credits in reading, (4) years teaching
reading, (5) number of students, and (6) any of the categories
ol teacher behaviors, :

The upper quartile teachers, or most elfective in terms of
student achievement gain, when compared to the lower quartile,
demonstrated the folluwing teacher behaviors:

1. The most effective teachers allowed more student talk,
had more macine activity, allowed longer periods of classroom

. silence, and spent more time on direct reading instruction; and

2. The most effective teachers spent less time talking, lis-
tening to other adult talk, on nou-readiny instruction, on man-
agement instruction, in positive or negative fecdback, and in
artraneous activity, , ’

In describing the behaviors of the average teacher in the
study, the behaviors are druwn fram the mode and cuntent cat-
egories of a modified version of the Teacher Observation
Scale--Reading. In the mode categories, the average teacher
spent 53 percent of his/her time in teacher talk, 1 perceut on
other adult talk, 25 percent un student talk, 0 percent on ma-
chines, and 21 percent withe st talk. in the content categories,
the average teacher spent 54 percent of his her time on readuy
instruction, 2 purcent on non-reading tnstruction, 28 percent on
management instruction, § percent on positive feedback, 1 per-
cent on negutive feedback, and 12 percent ou extraneous acuv-
ities, . ‘

- The major maplications ol b study were that mseryice
vducation can aftect teacher Erievebodee and some fogcher he-
haviurs; that teacher beluviors, can be uhseprved, catevorzed,
and.analy zed; and that the relationship between student achieve.

vomant gams and teacher characteristics and behasiors 1s not
v sumple or direct,

\

\
A%




L

A COMPREHENSIVE SURVEY OF THE STATUS OF THE
“ ENGLISH METHODS COURSE IN. NEW ENGLAND COLLEGES
AND UNIVERSITIES Order No, 7819737

GANTER, Kurt Kurl, Ed.D. Boston University School of Educa-
tion, 1978, 182pp, Mujor Adviser: Thomus G. Devine

The purposes ol this study were to collect and analyze as
much datu as possible, since none had previously heen available,
on the nature of the Englisit methods course; to appraise, on the
basis of materials and questionnaire responses received, the
methods program used in the New England area; to consider
the findings of the survey in light of national professional guide-

lines such as those proposed by the National Council of Teachers

of English; and to offer recommendations to both methods in-
structors and to English and Education department heads to
make the course more effective, '

The survey was conducted by means of a questionraire con-
sisting of four sections: (1) placement and prerequisites of the
course; (2) enroliment; (3) content of the methods course; and
(4) backgrounds of the methods teacher, All sections, with the -
axception of the section on enrollment, contained open-ended
questions us well as short-answer or check-type questions, The
questionnaire was mailed to the English methods instructor in
each college and univarsity which offers the course, and of the
94 methods jnatructors in New Englond, the questionnaire was
received from 58 instruciors--a return of about 62%. Analysis
included data on 153 variubles (or 523 variubles if you count
each separate calculation),

The major findings of the study were: (1) Only 52.6% of the
approved teacher-education institutions in New England offer a
separate course in English methods, In addition, not all (93.1%)

of the reporting institutions require the methods course of pre-

teaching majors; (2) there is little uniformity of content in the -

methodp course with methuds teachers drawing course materials

from journals, methods texthooks, professional magazines and
newspapers. Organization and the sclection of material is highiy
individualistic, expressing the personal value scheme of the
instructor; (3) less thun one-third of the institutions require
pre-teaching nmiajovs to take Adolescent Literaturc belore the
methods course, Only one in five require World Literature,
Most of the institutions nut requiring these courses do not offer
them: (4) niethids class enrollment has dropped in 1977-78 to
approximately one-third of the enroliment in 1971-72, During
the 1976-77 year, women outnuinbered iien by a 2-1 margin;
(5) the methods course teachier most likely requires students to -
construct teaching units, lesson plans and tests rather than write
research puapers. Uncertainty still exists about the role of oral
skills, developmental reading, and library skills in the methods
class; (6) most methods teachers would like more zontact with
beginning teachers, more student demonstration teaching during
the course, mure time fur follow-up on student’s performance,
and more time 10 observe secondary English classes. In gen=

- eral, methuds teuchers would like closer contacts with the sec-
ondary classroom environment and with their own teaching

graduates: and (7) most methiods teachers see Enghish as a "pro-

ceas-centered” firld ruther.than as a “content-centered” ficld.
A series of seven recommendations was made which spect -
fied course prereguisites, course placement, course duration,
and a working relationship between the English and Education
departments affecting course stafting and budgeting,

*

THE EFFECT OF DIFFERENT INSERVICE TREATMENTS
ON THE READING GAINS OF PRIMARY- CHILDHEN:
A STUIDY IN COST EF FECTWENESS_

GA(MSTON, Hobert John, £d.D, University of Southern Cali-
fornia, 1979. Chairman: Prolessor Marvin Nottingham

Problem. Fqgual Opportunity in'the Classroom (EOC) has
demonstrited statistically siznificant gaing in reading achieve-
ment, Presented in its parts, can LLOC deliver sufticient gain,
at less cost, to he worth the expenditure for schools not able,
or not willing, to fund the full trainink? This study scught cost
effectiveneas data to unswer this-question,

Methudoligy. An experimentas desixn was used to compare

training costs und reading gains of 241 students perceived by
El{llcm" to be high or luw achievers. Seven primary teachers

’i
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were trained in EOC through cbservations, eight through work-
shops, six through both workshops and observations, and eight
teachers received no training. Analysis of variance, chi-square
and costs-gains ratios were employed in analyzing reading gain
on the Stanford Achievement Test,

Selected Findings. (1) No significant differences were found -
for either high or' low achieving students in mean pretest to
posttest reading gain scores between treatment and control

" groups, (2) Significant differences between first grade treat-

ment and control posttest scores were found for both perceived
low achievers and for the combined lows and highs, This can
be partially attributed to differences among treatment group
pretest scores. (3) No significant posttest score differences
were found for second or third graders, (4) A. first and second
grade treatment groups had significantly higher percentages of
Siudents making significant gains than control groups. (5) Ob-
servation groups had significantly higher percentage of students
making significant gains than workshop groups, (6) Single treat-
ment groups had significantly higher percentages of students
malkdng significant gains than dugl treatment groups. (7) Per
teacher training costs were $273.83 for the dual treatment
group, $132.50 for the workshop group, and $82.50 for the ob-
servation group. (8) Mean scaled score reading gains were
12.92 for the dual treatment group, 15,68 for. the workshop
group, 14.96 for the ubservation group, and 14.98 for the con- )
trol group. (9) Of the treatment groups, the observation group
was the most cost effective but its mean gain was less than the
mean control group gain, (10) In general, first grade students
made greater gain than second or third grade students,
Conclusions. (1) Using the criteriun of mean reading gain,
none of the treatment groups was superior.to the control group,
(2) Using the criterion of differences in posttest sco’es, none
of the treatment groups was superior to the control group,
(3) Using the criterion of producing students making signi‘icant
gains, the observation component was the most effective and
dual treatment was the least effective, (4) The observation
component was the most cost effective training format,
(5) Training costs were not justified by reading gains or post-
test scores. The control group was the most cost effective.
(8) Tralning costs were justified for the observation component
on the criterion of produclng students making slgnillcm gains,
Recommendations. (1) Further research be conducted ex-
ploring relationships between inservice trainiig, student
achievement, and costs, (2) This study be replicated, incor-
porating the following design alterations: (a) Place an squal
number of children representing each grade level within each
program group to equalize the eifect of first grade students
making greater gains, (b) Conduct workshop training after
school to reduce training costs and the possible negative effect
of substitute teacher usage on program benefits, (c) Select
populations in which FOC training can be the single or major
inservice interventlon. (3) The observation component he se-
lected as un inservice strategy for schools wishing to provide
EOC training to elementary teachers,

THE RELATIONSHIP OF TRAINING IN CLIHNT—CENTERED‘
CONSULTATION SKILLS TO READING CONSULTANTS'
ABILITY TO EFFLCT CHANGE Order No, 7911373

GOTOWALA, Martin Charles, Ph.D, The University of Con-
necticut, 1978. 140pp, '

The objective of this study was to determine the extent of -
influence of specialized training in client-centered consultation
skills provided to reading consultants on the district's reading
program as indicated by the amount of change evidenced in the
reading program over a specified period of time, The study
dnalyzed the extent of influence of specialized training in client-
tentered consultation skills on the amount of change evidenced
in the schoul distriet’s reading program, ' .

"An exper.mental field study was conducted involving reading
consaltantg functioning as resource people in the publie schools
in Connecticut, Of a volunteer sample of 41 schoul districts
(reading consultants), 24 wcre selected randomly for the study,
The reading consultants fron, the 24 districts (one frum each
district) were then randomly divided futo two groups of 12 cone
sultants cach, The trtatment (speecialized traiming) was run-




-

.

domly assigned to one of the two groups, The treatment group
received sperialized training in six client -centered cunsulta-
tiun skill areas: (1) conflict resolution skills; (2} goal-setting
skills; (3) influence and entry skills; (4) listening and commu-
nication skills; (5) managing mceting skills; and (6) problem-
solving skills, .

Following the training of the consultants in the experimental
group, each of the 24 consultants assessed the reading program
in his/her schuol district by having the professivnal staff mem-!
bers in each of the participating districts respond to an assess-
ment instrument, The instrument used for the assessment was
the Needs Assessment Instrument (Gotowala & Niles, 1974),
which was developed > measure the amount of change in read-
lu?prugrams for the study, The preassessment of cach dis-
trict's reading program was conducted during the initial part
of the schouul year, The postassessment, using the same in-
strument, was conducted at the conclusion of the school year,
The study spanned one school calendar year. '

Analysis of the data was provided by a Type I repeated ‘
measures analysis of variance. The Type | repeated measures
ANOVA evaluated the between-subjects main effect factor (the
two comparison groups); the within-subjects main effect fac-
for (the two repeated ubservations); and the interaction between
the two main elfects, The between-subjects main effect was
not found * be significant at the .05 level (F = .0018), indicating
that the two comparisun groups were not significantly different,

. when averayging pre- and pustassessment scores, The main

effect of the within-subjects factor, however, was found to be
significant ‘at the .01 level (F = 28.4667). This indicated-that
the change did occur in the reading programs of both the ex-
perimental and control consultants’ ‘districts across the two
repeated measures (pre- and postassessment), The interaction

- of the two main effects ‘AB), which was used to determine if

the treatment had any ef'ect on the amount of change evidenced
in the two groups, wau found to be nonsignificant at the .05 level
(F = .1904), This is, specialized training in client-centered
consultation skills did nat significantly affect the aniount of
change evidenced in the school district's reading program.

It has been demonstrated that the treatment, specialized
training in client-centered consultation skills, had no apparent
influence on the ainount of change evidenced in the school dis-
trict's reading program. The study f¢  sed on the approach to
consulting emplouyed by reading cons.  ts because there ap-
peared to be a relationship between theii ability to function as
resource people and their potential for effecting change in read-
ing programs, Given the amount of training provided to the con-
sultants and *"e duration of the study, however, it must be con-
cluded that the assumed relationship is highly questionable on
the basis of the present research evidence,

The results of the study indicated that further rescarch ré-’
garding the relationship of the approach to consulting used by
reading consultants and their ability to effect change is required.

INSTRUCTIONAL TELEVISION IN THE TEACHER ‘EDUCA-
TION COURSE: EDRD 514 (TEACHING. READING IN THE
ELEMENTARY SCHOOLS): EFFECT ON STUDENT ATTI-
TUDES AND RELATIONSHIP TO PRUFESSIONAL ATTITUDES
Order No. 7816503

GREEN, Verna SlcCalhster, Ph.D. Umversity of South Caro-
lina, 1974. 176pp.

The purpuse of this study w.s <0 ivestivate course attitude
and readiny attitude 1n a beginnung reading education course,
Teaching Heading 1 the Elementury Schools, taught by closed-
circuit television, taught by video-cassette, and taught by con-
ventional tnstructivn. lu addition, the study explored the rela-
tionship hetween educational attitude and 1nstructional television
attitude and vxplored the relationship between course attitude
and instructional television atthitude, .

One hundred twenty -six students at the University of South
Carolina comprised the <ample, All 53 were envolled in Edu-
cation 514 (Teaching Reading 1 th .« Elementary Schools) for the
Fall semester of the 1976-77 schooi year. Four measures
were taken for nach subisct: (1) a pretest course attitude
scord, (2) 1 posttest course attitude scors, (3) a pretest read -
(attitmlv score, and (1) pusttest reading attitude score. In

.' f

s \
addition, four measures were cc'amplmed by the closed-circuit
television instruction group: (1) a pretest educational attitude
score, (2) a posttest educational attitude score, (3) a pretest
instructional television attitude score, and (4) a postcest in-
structional attitude score. The instruments used in the collec-
tion of data were the Course Questionnaire, Kerlinger Educa-
tional Scale VI, Short Form, and Srudent Attitude Toward
Instructivaal Televisiun, \

Data for each group was statisticaliy analyzed with analysis
of variance, Pearson correlation, and Duncan Muitiple Range
Procedures. The results showed significan® mean differences
among the three groups {p < .05) with the ‘.o-cassette in-
struction group showing the most increase in course attitude
scoves helween pretest and posttest. The three groups re-
mained fairly stable in their positive attitude toward reading,
Results of Hy indicated mixed findings; pretest results showed
no significant positive relationship between attitude toward
“progressivism”/-traditivnalism® and attitude toward instruc-
tional television was found; however, pusttest results showed
a significant positive relationship between “priogressivism” and

© attitude toward instructional television, Correlations of attitude

toward the course and attitude toward i~ .ructional television
(pretest and posttest scores) indicaze. ignificant negative
relationship.

The investigator concluded that videp-cassette instruction
was the most effective in producing a fayorable course attitude
toward reading. By tht end of the tourse, Students who were
“progressive” in their educational attitude were more favorable
toward instructional television, If students were unfavorable
towatd the course, they were favorable toward instructional
television and vice versa.

The major implication of this research was that a moderate
approach to teacher cducation is recommended; an approach
which combines the best features of the closed-circuit television
approach with the best foatures of the conventional approach,

A STUDY OF ENGLISH METHODS COURSES IN SELECTED
MIDWESTERN COLLEGES Order No. 7903273

- GRUNSKA, Gerald Paul, Ph.D. Northwestern University, 1978.

393pp.

Th's study was conducted through a survey of instcuctors of
English methods courses in nineteen Midwestern colleges. The
survey was conducted in 1973. The purpose was to compare pat-
terns of instruction so that conclusisng could be drawn about
trends in content and emphases of instruction, Attenipts were
also made to determine influences on instructional practices.

The survey instrument featured sixteen questions designed
to reveal the teaching practices of a given course. One aim of
the study was to tally those items which could be measured,
such as number of papers assigned, number of lectures given,
and n_umber of hours the course met. Another purpose was to
categorize which kinds of papers were required, what techniques
were demonstrated, and the like. The {inal questiuﬁnalrc item
featured fifty -one possible emphases of English tnstruet,,,,

. aid the respondents were to indicate the degree ~{ their own

commitment to these emphases. ’

The survey assessment proceeds in three stages. First,
the responses were tallied according to each questionnaire item
and judgments were made about the comparative results (Chap-
ter I1). These results show general practices and trends. Sec-
ond, the books which were used as texts in each course were
reviewed and categorized (Chapter I1). Third, each course was
given a ranking according to criteria drawn from survey results
and criteria drawn from the Basic Issues Conference of 1958

. and the Dartmouth Seminar of 1968 (Chapter IV). This ranking

resuited from a course p:ofile which used the combined survey
results as a sor.swha! objective measure (Chapter If) and the
textbook reviews as a subjective measure. Criteria for the
rankings are s petled out in the chapter which ranks course
profiles (IV).

Some of the wrlter’s nwn biases were present in the cri-
teria used for ranking courses. That is, the writer favors

.those practices which treat the subject of English as a process

of communication rather than as a static body of knowledge to
be taught and absorbed. Therefore, those courses which fea-
tured student involvement, extensive media use, and “'rqal life”




language problems received a more favored ranking than those
‘which {eatured rote memorization and teacher lectures. These
prelerred criteria reflect the recommendations of educators at
the 1964 Dartmouth Seminar. ’ ’

- Thus, the study revealed that most methods instructors did
promote problem-solving language activities, and few relied
upon esoteric analyses, Most instructors designed student in-
teraction strategies where effective communicating was an end
result of a class simulation, whereas only a few instructors
used a teacher -centered information~delivery format. In other
words, just a small sample of .the courses sui ‘eyed depended
upon the customary practice of college courscs, the formal lec-
ture. More than four -filths of the respondents demonstrated a

“learn-by-doing concept of methods course instruction, The pre-
dominant emphases in class techniques, therefore, were on stu-
dent learning as opposed to teacher ., aching.

[ v

THE IDENT{FICATION OF CRITICAL COMPONENTS IN A
STAFF DEVELOPMENT PROGRAM BASED ON THE 1976
RECOMMENDATIONS OF THE NATIONAL COUNCIL OF
TEACHERS OF ENGLISH Order No. 7816795

HUFFMAN, Henry Arthur, EA.D. University of Pittsburgh,
1978. 144pp. -

The problem of this. study was to identily the eritical com-
ponents in a stalf develupment program based on the 1976 Na-
tional Councii of Teachers of English paper “A Statement on
the Preparation of Teachers of English.”

The research design provided four miajor scurces of data.
First, interviews were condurted with thirtech educators from
southwestem Pennsylvania who had j.ianned, implemented, and .
evaluated staff developrient programs. The interviewees were
asked to describe the prograins with which they had been affil-
iated and to identify the critical components in those programs.
Second, the literature treating inservice education, staff devel-
opment, and supervision was seiarched extensively. ‘Third, the
researcher interviewed teachers and administrators who par-
ticipated_ 10 & summer staff development program conducted in
eastern Pennsylvama, Fourth, the researcher conducted a staff’

development program based on the NCTE recommendations with

volunteers from the English departruent he ehaived at the time
of this study. After the volunteers had completed a question-
naire that was based on the qualifications in the NCTE paper,
they had individual planning corderenees with the reseurcher to
review their responses to the questivnnaire and to use those
responses to select ne qualification as the focus of their pro-
fessional growth paan (PGP). The PGP specified the qualitica-
Ltions th be developed (goal), the specific objectives to be
achieved,/tho.- skulis satd concepts riquired to achizsve the objec-
tives, the strategies for achieving the objeetives, the resources
required, assessment techniques, and final outcomes, Regular
conferences with the teacher were a major element in the pro-
gram. The diagnostic paradigin of supervision was the concep-
tual framework for these conferences, The major components
of the paradigm are recoynition of need, statement of a prob-
lem, agreement on ohjectives, and assessment of*attitudes,
skills and concepts, :

The four sources vielded Somudar dat . Iaservicee adocdion
was ;',‘euo':(‘;llljl viswesh s e of litthe vidue to teachers heeaunse
(1) it was plavned for them, wot with them: (2) 1t did not respond
to teachers’ ¢lasstoom needs: amd (3) 1t wits usually a one-day
activity with httle or no follow-up support., - Staff development
appears tu be supplantiog wmserviee education is the term used
ty identify activitios designed to promote teachers growth, The
former term appeirs to connate on-gong activities with fong-
range go:tls that are planbed with teacthhers, L

The redearcher identitfied thres components ata hiphilevel of
absatraction and generalization that he viewed as eritical inoo pro-
gram of stall development bineied on the 1976 reconnendations of
the Natiomal Couner) of ‘Teachers of Enelish, 1, Stall develnpers
and teachers must reach avreement on voals and obyectives that
nest the needs of tilividual teachera, 2, Apprapridte cteategies
must be developed foe achievinge the poals and olipeetivies of the
prograin. 3. Uhe provream’s outeomes tiust be evaluated,

Each component has a concomitant set of questions that local
stalf developers must answer in order to determine the con-
rrete nature of the components for their school districts,

The following questions are offered as possible areas of fu-
ture investigation: 1. What role should the NCTE play in help-
ing teachers to develap the qualifications described in the or-
ganization's 1976 paper? 2, What formative and summative
evaluation techniques can be developed for assessing the out-
coties of staff development programs, especially as outcomes
relatp to student leamning? 3. What can agencies outside the
local schoot district, including private enterprise, contribute
to the stall development process? 4. In the diagnostic paradigm
of supervision, what strategies can be developed to effect
changes in the stages of teacher readiness?

THE USE OF COMPETENCY -BASED INSTRUCTIONAL MA< -
TERIALS WITH INNER CITY HIGH SCHOO! TEACHERS TO'
IMPROVE TEACHER EFFECTIVENESS IN LANGUAGE DE-
VELOPMENT Order No, 79098568

HYDE, Florida Catchings, Ph.D. ited States International
University, 1977, 146pp. Chairpersow: Dr, Vernon E, An-
derson . \

THE PROBLEM. The problem of the study was to evaluate
an in-service training program in language development for
secondary school teachers of compensatory education through
the use of conipetency-based instructional materials.” The
maim objectives of the study were to determiae whether par-
ticipating ln an in-service training program involving teachers
and paraprofessionals resulted in improved learning of skills
and techniques in an individualized program in language de-
velopment as perceived by the participants, (2) improved
teacher’s classroom performance, and (3) increased student
achlevement, .

METHOD. All data were secured from three instruments:
the language questionnaire and the teacher observation check-
list, which were analy.ed by using Fisher's Exact Probability
Test; the Comprehensive Tests of Basic Skills, Form Q, which.
was analyzed by using the t-test. Subject groups were formed
on the basis of eniployment as a reading/language teacher or
paraprofessional in the compensatory education program of the
Los Angeles Unified School District, This included seven
teachers, eighteen paraprofessionals, and approximately 200
students. The students with scores below Quartile 2 on the
CTBS in reading and mathematics were the iflentified subjects
of the teachers pidrticipating in the study.

THE FINDINGS. The results of all twenty -five itemis on

" the language questionnaire were found to have no significant

difference between experimental and cuntrol teachers and para-
professionals, "There was no difference at perceived under-
standing only, but there was a definite difference on pérfor-
mance. Eighteen of the thirty items on the teacher observation
checklist had a significunt difference. Fourteen of the eighteen
items under instruction, whicl is clussroont performance, had
a significant differcnee. At the .05 level there was a signifi-
cant difference hetween experimental and control teachers and
paraprofrssianals in terms of using current information on
each student’s skills; systematically prescribing ‘materials;
up-dating student prescriptions periodically; individualizing

in a one-to-one situation; individual task situation and a group
interaction sitaation; giving individual assistanenr, using favor-
able comment., providing opportunities for self-direction,
self-appraisal, decision-making, and selecting materials inde-
pendently; effectively utilizivg paraprofessionals, teaching’
strategies, and corriculum materials; using nonverbal be-
havior and a variety of materials and equipment; and assisting
stadenty in solving problemis.  Participation by teachers and
paraproefessionals in the in-service training program did make
a difference with students. There was a significant difference
at the .05 level. The findings showed that experitnental teachers
and paraprofessionads demonstrated superior classroom per -
fornmiaes in these e aveas ;mver cortrol teachors and para-
prn,'!‘s,‘:iml.ll.'i‘: chatting profiles, prescribing, instructing, and
evaluating,  Frum the resolts five main conelnsiong were drawn.
(1) Thé performance of the classroom teacher ean tprove
retative to skitls and techniques as « result of an in-service
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training program. (2) Teachers and paraprofessionals perform
~differently in the clussrdom after thee have ¢xperienced this
kind of In-service training demonstrating such capabilities as:
(a) individualizing instraction, (b) utitizing new curriculum
material, (3) applying teaching strategies, (+) advising stu-
dents, and (¢) understanding content. (3) As 4 result of ef-
fected change in teachers, students are likely to show a higher
gain in the basic skills. (4) Teachers® perception of how they
perform in the clussroom is not always the sume as their dcm-
onstrated performance. (5) In-service truining presented in
this manner Is an important element fur a suceessful outcome,

TEACHER PERCEPTIONS OF READING-RELATED PROB-
LEMS AND THE 'EFFECT OF INSERVICE EDUCATION IN
CHANGING TEACIHER CLASSROOM BEHAVIOW '

: Ord¢r No. 7903508

JARVIS, Madelyn McKenna, Ph.D, Bowling Greén State Uni--
versity, 1978, 139pp. . '

> . The descriptive part of this study investigated differences
in perception of problems relating to reading of 299 Huron
County, Ohio, teachers as measured by the *Teacher Problem
Checklist: Reading,” dereluped by Donald R, Cruickshank and
Betty Myers, when grouped according to (1) grade level taught,
(2) rumber of years of teaching experience, and {(3) number of
reading methods courses completed. , :

The experimental part of the study investigated positive
changes in perceptions of problems related to reading of teach-
ers in Monroeville Elementary School as measured by the
“Teacher Problem Checklist: Reading,” after a period of in-
ser'vice education in the method of teaching reading developed
by the Exemplary Center for Reading Instruction, and corre-
lation between the use of techniques learned in the inservice
program and teachers’ satisfaction with the conduct and content

‘of the program. - :

The *Teacher Problem Checklist: Reading® was adminis-
tered to 299 teachers in Hurnn County, Ohio, between May and
September, 1977, Analysis of variance procedures were used
to test hynotheses of nu signilicant difference in problein per-
ceptions of frequency and bothersomeness of teachers when °
grouped according to grade level taught, years of experience,
and reading methods courses completed,

When the teuchers were grouped according to grade level
taught, differences were identitied between groups on the fre- .,
quency of problems related to Materials and the buthersome-
ness of problems related to Materials and Time.

When gruouped according to vears of e werience, differences
were found bstween groups on botherso ess factors related
to Professiunal Worth and Materials,”

When graouped according to the nuinber of reading methods
courses completed. ditfArences were identified hetween groups
on the frequency factor of Oral Reading and the Bothersomeness
{agvors of F'rofessional Worth and Oral Reading.  °

Scheffe tests vere applied in all instances where significant -

differences were found to determine ex.act sources of differ-
ences.

T tests were used tu test the hypothesis of nd difference in
the perception of Monroeville Elementary teachera uf reading -
related problems before und after inservice inthe E. C. R. 1.,

method of teaching reading. Differences gignificant beyond the e

.003 level were indicated for hoth the frequency and bother- |
someness of problems. ‘

An insignificant correlation was foand between teachers® \
fidelity in their classrooms to techniques learned through in-
service and their satisfaction with the performance of the per- '
sons conducting the inservice program, but a correlation sig-
nificant beyond the .01 level wus found hetween teachers’ fidelity
in thelr classrooms to techniques learned through inservice \
education and their perceptions of the utitity of the components
of the inservice program in nelping them teach more effec-
tively. :

Conclusions uf the study were:

* 1. Teachers of special subjects (L. ., E. M. R, remedial
reading, art, music, physical education, and librarians),
perceive a significantly lower frequency of problems
related to materiuls than secondary teachers do,
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2. Beginning teachers perceived reading-related problems
in the area of Professional Worth as signiticantly more
-bothersume than did teachers with ten or more years of
experience. -

3. Problems related tu time were the most frequent and
bothersume among the 299 teachers surveyed. Many
research reports also identified time-related proble.-«
as high ranking. Planners of inservice programs should
give high priority to the development of programs de-
signed to help teachers utilize time more effectively.

4. Positive changes in teachers’ perceptions of the fre-
quency and bothersomeness of reading-related prob-
lems significant beyond the .0005 level occurred as a
result of 2 long range inservice program based on a
needs assessment of teachers’ problems,

5. Teachers’ satisfaction with the utility cf the content of
the inservice program in helping them improve the .
teachirg of reading in their classrooms correlated sig-
niticantly with their application of the compc..ents of the
inrservice program in their clausrooms, \.

r

A DESCRIPTIVE ANALYSIS OF 1FHACHERS' CONCEPTIONS
OF READING USING A VARIATION OF THE KELLY ROLE
CONCEPT REPLRTORY TEST Order No. 1815134

JOHNSTON, Mléheue Heppler, Ph.D. Michigan State University,
1978. 184pp. : .

Previous research on reading methodology indicated that the
most important variable in instructional effectiveness was the
teacher rather than the method or material. Yct. the unanswered
question continued o be: “What made the teacher effective?®
Some researchers pointed to teachers’ conceptions of tedching,
content, and pupils as the erucial variahle in instructional ef -
fectiveness. Therefore, the purpose of the study was to identify
teachers’ conceptions of readiny.

To identify teachers' reading conceptions, the term concep-
tions was first defingd as what the teachers said about reading
and how they organized reading information during interviews.

. Second, a modification of George Kelly's Roie Concept Repertory

Teat (Rep Test) was developed tu be used as a nonscheduled
standardized interview guide,

Following the development of the Rep Test, twenty teachers
were interviewed. The interviews consisted of two components:
(1) the teachers sorted and compared students according to the
Rep Test procedures: and (2) the teachers responded o probing
questions posed to clarify their Rep Test responses, Then, the
teachers’ vesponses were analyzed using cmpirical and theoret -
ical coding-schemes, The empirica) endint schenies were de-
veloped from what the teachers said while the theoretical coding
schemes were constructed using David F. Hunt's Behavior -
Person=Enviconment Model and four theoretic:l models from
Singer and Ruddell’s Theoretical Mordels and Processes of Read-
ing, Second Edition, ' '

Three research questions were posed, The findings of the
coding schemes were used to answer the questions and the re-
sults follow. '

L. What are the wayy in which teachers think about reading?

The teachers deseribed three pencral ways in which they
thought about reading. First, they discussed pupil differences
0. icentifvinyg t} air bases for grovping children and by describ-
ing: pupils persenal traits, buckprounds, and work habits, Seec-
ond, thev discussed instructionn] practices focusing on both ma-
terlals and techniques. Finally, the teadhers stated their beliefs

"about their teaching of reading, including successes and frustra-

tions, and chanees that would improve their teaching of reading.
2. In what ways can teachers'\view ha classified?

The teachers® views were classified in four wiys: (1) de-
scviptians of vrouping prjpctices, dissroom orpganization, ~hil-
dren, Lasteactional techaique s, aafl Mtated beliefs: (2) production
and man ovientalions; &) deciofan (";-":." atid (4) the Hehavior
and Person components of Hant' of K=K =F/nodel.

3. Are teachers® views sinulfir to\sonle codified modals of
reading®?




.

More teachers reflected views f reading which were as-
“soctated with the psychological and wflective models but those
views were discussed within practical contexts such s those
associated with basal instructional strategies. The teachers
may have reflected practical conceptions rather than theoret-
ical or knuwledge ‘based conceptions because of the nature of
the Hep Tast or probing question:s. _

Several conclusions werce deawn from the findings. First,
according to the delinition of reading canceptions used in the
study, the teachers did hive such conceptions, From their de-
scriptions of classroom practices, those couceptiony appeared
to influence their teaching hehwviors, Second, the conceptions
‘were personal as the teachers lad individual views about what
reading information was tmportaut and how they o1 anized the

information. Third, because the teachers had many conceptions’

about reading: related to puplls, techniques, materials, and their
beliefs, it was concluded that the conceptions were complex.
Fourth, the conceptions were practical based on teaching goals
rather than knowledge of the reading prncess or theory.

THE RELATIGNSHIPS BETWEEN TEACHER EFFECTIVE~
NESS, TEACHER SELF-CONCEPT, TEACHER ATTITUDE,
AND TEACHER KNOWLEDGE IN TEACHING READING

- Ordec No. 7624145

McCABE, Mary LouiseMartinez, Ph.D. East Texas State
University, 1978. 116pp. Adviser: Iva LaVerne Rorie

Purpose of the Study: The purpose of this study was to as-,
certain whether statistically signistcant relationships existed
between subjects’ sell-perceptinns of effectiveness in teaching
reading, supervisory rutings of subjects’ effectiveness in trach-
Ing reading actual gains in their respective pupils’ reading
achievemurt, tracher knowledge of reading, teacher attitude
toward pupil-teacher refationships, and teucher self-concept.

Procedure: A ygroup of twinty-two teacher aspirants and
in-service teachers enrolled in Elementary Education 400,

"Clinieal Practicum in Reading, or Elementary Education 566, .

Clinical Practicum in Reading, at East Texas State University
" was the sgample for this study. Each tutored a student from the
public schools in the surrounding area who was identified as
having a reading disability. Reading instruction took place at
the East Texas State University Elementary Education Reading
Laboratory. All subjects were adniinistered the following:
1(1) a Self-Effectiveness Scale, (2) the Personal Orientation I~

ventory, (3) the Minnesota Teacher Attitude Inventory, and
@) the Inventory of Teacher Knowledye of Reading. Four super-
visory ratings were conducted on each subject randomly during
the readink iustruction of his/her respective pupil. Subjects
" also » pplied biogriphical duta on the Personal Data Sheet.
Tutored pupils were administered the foughton-Mifflin Infor-
mal Reading Inventory and the Doren Diagnostic Test of Word
fx*lflon Skills twice in a pretest-posttest desim.
h~ Pearson product-moment correlation was used to de-
* . termine whether significant relationships existed between the
* variables under eXaniinatic... An alpha level of .05 was used
in this stua, .

Findings: The n'nalyses of the data revealed the follow-
fug: »

L. A statistieally significant relationship was found between
teacher knowledye of reading and the mean score of four super-
visory observations conducted for each subject. '

2. A statistically siynificant relationship wis found betwes,

self-ratings of effectiveness in teaching reading and the niean
score of four supervisory ratings for each subject,

3. A statistlcally significant relationshlp was found between
sell-ratings of effectiveness in teaching reading und the nuinber
ol reading courses taken by subjects,

4. A statistically significant relationship was found between
the subjects’ scores of sell-concept and their scores on teacher
knowledge of readiny.

3. A statistically significant relationship was found between

ihe teacher attitude scores and the teacher.knowledge of read--
ing scores. ' .

6. A statistically significant relationsh!p was found between
th subdjects’ scores of sguécmcept and their scores on teacher

Conclusions: On the-bas's of the findings of this study, the
following conclusions were drawu:

1. Analysis was made of the interrelationships between the
three measures of teacher effectiveness: self-ratings, super-
visory iatings, and pupil gains. Supervisory ra ings were _
found to be related to sell-ratings of effectiveness. Pupil guins

‘88 an effectiveness measure for teaching reading were not re-

lated to professional judgments about effectiveness in the teach-
ing of reading.

2. Further analysis of pupil gains supported the notion that
such information is valuable regarding its use in understanding
pupil status in the development of reading ability. Pupil gains
oves the semester proved to be significant. Those students
who tested lowest on the pretest were the pupils who made
greater gains in reading level growth,

3. Pupil gains in rrading achievement were not found to be
related to teacher seli-concept, teact. :r attitude, or teacher
knowledge of reading. Pupil gains as a measure of teacher ef-
fectiveness in reading instruction evaded linkage with factors
generally accepted as beinyg rclated to effectiveness in clags-
room instruction. A ) ‘ .

4. Supervisory observation ratings of effectiveness during
reading instruction were found to be correlated with teacher
kaowledge scores, even though teacher knowledge of reading
was not related to self-ratings or pupil gains.

§. Teacher attitude, teacher self-roncept, and teacher
giowledge of reading were related, which supports other find-
ings in the literature.

6. Self-ratings of effectiveness were related to the number
of courses in reading taken by the subjects, pointing possibiy -
to an adequate teacher preparation program or possibly to the
generalized feeling on the part of the subjects that their prepa-
ration would enable them ta do a good job. ’

7. Personal characteris..cs--such as a,., classification, |

‘size of homeétown, whether subjects had observed or substituted

in the classroom, and whether subjects had taught in the class-
room--did not relate to teacher rffectiveness in reading in-
struction, teacher knowledge of reading, teacher self-concept,
or teacher attitude.

A PROPOSED PROGRAM OF PROFESSIONAL DEVELOP-
MENT FOR MIDDLE SCHOOL FNCLISH/LANGUAGE ARTS
TEACHERS BASED ON A STUD' OF DESIRED COMPE-
TENCIES EXPRESSED BY MIDDLE SCHOOL TEACHERS

OF ENGLISH/LANGUAGE ARTS iN SELECTED TEXAS

SCHOOLS Order No. 7810525

McELROY, Mary Pauline, Ed.D. University of Houston, 1978.
134pp. [Chairperson: Dr. Zenobia B. Verner

Ty purn » of the study was to collect and analyse data
from 4 stratificd sumple of randomly selected teachers in
Texag reparding fifteen competencies for teaching English/
langupge arts to widdle schoal students and to prapose a pro-
gram of professirnal development based on the analysis of the
coll¢cted data. “he siudy addressed three research questions.
nmong Texas mmddle school teachers of English ‘language

art -
1. What depgree of aprecment exists regarding cach of the
filteen competencies derived from the professional literature ?

2. What relative need for further development is plac#d on
each of the fiffeen competencies? o

3 What mades of professional growth are preferred to
further develop these competencies? The respondents were
Also sked would they participate in these modes of profes-
sional g1 owth if such were available. /

The top four competencies with which teachers strongly
2greed were the abllity to teach written camposition, the ability

to teach traditional grammar, understand the importafice of
social anri_g_u.\ﬂtirmu[ ,'.‘.".“[U‘,"E!‘Hf, of young adolescents, and
work with students at different so~ial and emnt

Wwith studs crent sovfal and emotuonal stages.
The two competencies with which teachers strongiy disagreed
were teach a second field in addition’to Enplish ‘language arts
and teach structural or other linguisties, | 7777 "7
The tour competencies ranked highest J:nx‘ further profes-
stonal developmet were ![‘E‘_'f_',ﬂ"}',_‘f‘,',r“,t_t,",‘ ¢hnipesition, under -
. ) _ :
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standing the importance of social and emotional relationships
{ young adolescents, reaching reading, and working with stu- _
dents of many different intellectual levels.

The order of preference fot modes of professional growth
for further developing the competencies were: 1) workshops
and inservice dealing with specific competencies; 4; icach.ng
expe:ience; 3) Master's program specifically designed far
middle school/junior h.:h school English/lanjuage arts teach-

ers leading to additional certification; 4) personal reading;

- 9) Master’s in English [regular graduate program).

One of the recom mendations resulting from the study was

a Master’s program desiyned specifically for middle school
. English/language arts teachers. Assuminr; previous certifica-
tion in English, the program should include:

Teaching language arts. Courses and experiences that con-
tribute ¢t~ the development of expertise in teaching written com-
position and reading should receive major emphasis. Areas
receiving less emphasis should be traditional grammar as well
as linguistics appropriate to the nceds of the middle school
teacher. The teaching of oral language and the teaching of lit-
erature should complete this area. -

Learning about young adolescents. Courses and experiences
that contribute to the development of understanding the impor-
tance of social and emotional relationships of young adolescents
should be the major component of this area of the program.
Courses and experiences that contribute to the deveiopment of
understanding the intellectual development process of young
adolescents should also be included. ,

Guiding young adolescents. Courses and experiences should
be included that help classroom teachers understand their rote
in counseling and guidance as differertiated from the role of
the gu.dance counselor.

. Working with young adolescents. Courses and experiences
that contribute to the development of the ability to work with
students of many different intellectual levels, work with stu-
dents of different social and emotional levels, work with young
adolescents of diverse cultural backgrounds and work with
young adolescents in differing stages of. physical development
should be included.’ :

PRESERVICE TEACHER TRAINING IN READING: LEC-
TURE-DISCUSSION VERSUS LEARNING UNITS -
: Order Nou. 7823176
{

MILLER, Murlene Anne, .ud.b. Arizona State University,
1978. 90pp.

The purpose of this study was to compare the effectiveness
of an undergraduate reading course which utilized two different
modes of justruction: a lecture with individualized learning
units versus a traditional lecture with a discussion group.

The sample in.tnis study was comprised of 89 undergrad-

- uate students enrolled in RDG 314, “The Teaching of Reading,”
* at Arizona State University. All subjects were administered an
., inforinal test of decoding skilis, a simulatinn of the Classroom

.Reading Inventory and the Inventury of Student Perceptions of
Instruction. ' :
Test scores for the first two indices were examined by
. means of muitiple analysis of variance. The third test was
analyzed using the t test of independent means. The .05 level
of significance was chosen for interpretation of these analyses.

The statistical analysis of the data resulted in the follow-
ing findings: : o '

1. No statigtically significant differences were found be-

- tween the two modes of instruction on an info-mal tegi
of decoding skills, . ny

.

1. A statistically significant difference was found betwesn
the lecture with discussion group and the lecture with
individualized learning unity scoring on a gimulation of
the Classroom Reading luventory with the students who
attended the Iecfure with discussion group scoring R -
nific.antly higher, n

the two modes of instractivn an the Inventory of Stadent

K' 3. There was a statistically significant difference botween
Q Perceptions of Instruction with students in the lecture

with individualized learning units scoring significantly
higher than the students in the lecture with discussion
group method of instruction,

The results of this study and the conclusions based upon
those results led to 4 number uf recommendations for further
research. Among these was a study 1 which the students have
a choice of mode of instruction be manipulated orthogonally to
the mods of instruction. '

AN IN-SERVICE TRAINING PROGRAM I'UR ELEMENTARY
SCHOOL TEACHERS IN READING INSTRUCTION FOR THE
GIFTED AND CREATIVE STUDENT Order No. 7814630

RINEHART, Bonnie Copeland, Ph.D. Saint l.ouis University,
1978. 90pp.

The purpose of this study was to develop an in-service
training program for elementary sghool teachers in reading
instruction for the gifted and creative student.

The development of thé program was a threefold process.
First, the major compouents of in-service programs for gifted
education were ascertained from the literature since 1968,

.~ Secondly, the maior eharacteristics rf r>1ding instruction for

the gifted elementary scheol child were derived from the lit-
erature since 1958. Finally, the major characteristics of both
in-service training programs and reading instruction for the
gifted were synthesized into a list of components for an in-
service program in reading instruction for the elementary
school child. The list' was sent to a panel of ten authorities .
on gifted education for refinement and validation. _
Utiiizing the list of combined components, the author devel-
oped a model for the in-service training program. Each of the
program topics--rationale, identification, role of teacher/al-
fective domain, reading curriculum desiyn--was deveioped ac-
cording to identified needs, participant level, in-service design,

" procedures, resources, and evaluation.

Helping elementary school teachers to be aware of the pro-
.cedures used in identifying gifted readers; encouraging teach-
ers to be aware of the special needs and characteristics of the -
elementary school gifted child; helping teachers tc recognize
the important role they play in fostering an effective learning
environmert for ¢ilted readers; and introducing teachers to
the more effective programs and practices of reading instruc-
tion for the gifted child comprised the basis from which the
participants were to produce an coffective reading curriculum
for their gifted students, Ultimately, the program was designed
- to help elementary sehool teachers gain.the insight nceded to
nurture a love for reading, within their yifted and creative
students. ,

. In order to r2ach the greatest population, the study recom-
mends that a general training center be estahlished for the
purpose of instructing workshop leaders. With the certifica-
tion of a large number of workshop leaders, in-service pro-
grams fer reading instruction of the gifted child could take
place all over the country in a relatively short period of time.

As another method of reaching a greater population, the
study recommends the development of a training film. Al-
though not ideai due to the void of personal interaction with the
workshop leader, it merits consideration as a way of rapidly
disseminating needed information.

Program participants are recommended to continue their’
learning, not only in reading instruction, hut in the teaching of.

T 77T "other school subjects as well. The study recommends that

school district curriculum and supervisory personnel digpatch
to their teachers a moenthly review of rew developments in the
field of gifted education, particularly with respect to reading
instruetion. .
Workshop leaders are reconmended to continually strive
to improve the effectiveness of the in-cepsicn iraininy pro-
gram. This improvement may be suy.usted by the participants’
evaluations or by new developments in reading instruction‘for
the gifted, as reported in the current {iterature. :

»
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" SMIFTS IN PRESERVICE TEACHERS' PERCEPTIONS OF
COMPETENCE AND ATTITUDES TOWARD THE ROLE
OF READING DURING A FIELD BASED EXPERIENCE IN

* A BECONDARY 'READING COURSE USING PARTICIPANT
OBSERVATION ,/ﬂ:cumques Order No. 7906648

" SMITH, Laura Juanita, EA.D. University of Maryland, 1978,
172pp. Supervisor: Beth Davey :

! .

The purpose of this study was to describe shifts in secondary
content area teachers’ perception about reading during a field-
based methods course. Twenty-one students at the University
of the District of Columbia, Mount Vernon Campus, who were
enrolled in a secondary reading methods course, reported to an
inner eity junior high school for their field experience during
the last six weeks of the course. The specific purpose of the
field expurience was to clarify and practice theory learned
earlier in the course. Subjects were instructed to work in the
school eafeteria with individual pupils to incorporate the teach-
ing of reading in their specific content area,

/ Questionnaire, IB was developed to describe shifts in sub-

jects’ attitudes toward the role of reading in the content area. |

This instrument consisted of five items using a five -point scale

for rating questions from 1 (strongly agree) to 5 (strongly dis/-
. agree)./ .

Questipnnaire 1A was developed to describe shifts in su
jects’ pertaption of their competence in meeting the readi
needs of their pupils. This instrument consisted of twenty -
seven'items using a five -point scale for rating.questions from 1
(very qualified) to 5 (not qualified). Both of these instrumeénts
were administered as pretests and posttests to all ‘subjecys.

Questionnaire 1A consisted of Part A and B, which wlere
administered at posttests only. Part A contained four Likert-
type items and two multiple cholce items, Part B was an open-
erided question which asked subjects to enumerate fr ely
strategies they felt competent to use in thelr next te ching,
experience. The study used a technique long associated with
the social sciences, participation observation, to redord,
document, analyze, and report qualitative data Subjeqts were
asked to record the following information weekly: [What

. Was the most important thing you learned? What w
Interesting event of the day? What was the most uzzling
event of the day? Subjects were instructed to limit their
comments to instructional strategtes, pupil responges, and
meaterials. y ' '

In order to answer the research questions, t tests of sig-
nificance were used to indicat® the significant differénces be-
tween pretest and posttest me:.ns on Questionnaires [A and IB
for each of the items and the ‘otal test. Frequency tables and
percentages were used to describe posttest responses to PartA
and B of Questionnaire I1B. Content analysis of the articipant
observation logs was used to further answer all of the research
questions. : .

Within the limitations of this study, the followin findings
were considered to be tentative: (1) Preservice cortent area

. taachers’ attitudes shifted during the field experience revealing
a more confident attitude toward meeting the reading needs of
their pupils, (2) Preservice area content ar.a teachers per -
ceived that they were competent in applying the methods intro-
duced in the theoretical component of their method course,

(3) Preservice content area.teachers do perceive tzne fleld ex-

perience as a valuable component of their reading methods
course, (4) Preservice content area teachers perceive that

the most

;
!

pupils! interaction and responses to the strategies used by sub-
jects. - (6) Research could be designed which would incorporate
the instructor as participant observer. .

MODEL FOR STAFF
Order No. 7819708

THE SYNTHESIS OF A DYNAMIC
DEVELOPMENT IN READING

VACCA, Jo Anne Lynott, Ed.D, Boston University School of
_Educatlon, 1978, 219pp, Major Professor: Roselmina Indrisano

Purpose :
The purpose of tnis study was to investigate the changing
forces in staff development in reading operating in one school
district. Tt sought to report the dynamics of the situation, de-
.termine the traits which characterize the effective staff devel-

oper, and achieve a “verstehen” in the synthesis of a model for
staff development in reading, :

Design and Procedﬁres

In order to achieve a holistic understanding in the synthesis
of & model several dimensions were investigated chronologically.
These dimensions, which a), incorporate qualitative and quan-

. titative measures into the plan of study; and b), facilitate the
conceptualization of the study’s confluent nature, follow:

1. The Critical Incident Technique was utilized in a pilot
study to test the technique’s applicability to the task of réport-
ing statf developer behaviors. : ' ‘

2. A participant observation study was conducted in the
school district selected as this investigation’s data site to de-
scribe phenomena in a staff development situation.

3. In-depth interviews were held with six staff development
experts in the field of reading to secure a statement establish-

/ing the general aim or puipose of staff development, =

) 4. Group interviews, following the procedures-of the Criti-
/' cal Incident Technique, provided the main focus of this study.
/+ Written protocols were secured from 148 teachers of reading,

'«’ ! reporting 345 usable incidents on two types of record forms,

5. The final dimension, the synthesis of a dynamic model,
incorporated the preceding dimensions. !

Conclusions - /

1, Through in-depth interviews with six experts on staif
development in reading it is possible to synthesize a composite
general aim statement of the activity, .

2. As critical incidents are clagsified and analyzed, seven
categories (grouped in four areas) of behavior for the effective
developer in reading emerged. oo ,

3. The emergent category system is: reliable in that its
plausibility was affirmed, '

4. 1t is possible to derive a set of characteristics indicating
effective role performance of staff developer.,

5. Analysis of the data in a quantitative framework: a), pro- \
vided a useful counterpart to qualitative analysis and b), cor-
roborated the building of a synthetic model,

8. A conceptual delineation of role function can be achieved
through the juxtaposition of the derived characteristics with
the synthesized general aim,

7. Staft development in reading, based on data fromone

concepts learned earlier in the course are clm(!,efi_thmnch_-v e e e uchooHlstr;:t,Ts"n'pré'cﬁs—wm“c'm&g’tcany interfaces with the

practice during the field experience.

Implications for research resuiting trom this study are:
(1) Ethnographic research methodology or participant obser -
vation offer great promise to understanding the reading pro-
cess. Future studies might well capitalize upon these method-
ologies using tape recorders to implement data collection.
(3) Reading methods courses should include appropriate field
components in order to clarify the relationship between theory
and practice. (3) Additional research appears to be needed to
determine which competencies are most valuable for secondary
classroom teachers, (4) Participation observation logs can be
used to observe individual differences in pupils’ reading be-
havior. Teachers could gain a better understanding of the
resding process and use this information for instructional pur -

TC‘i. (8 Research could be designed which would {nclude ~
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nature of reading process, As such, the resulting model is
synergetic, serving a duality of purposes: specific/structural
and generic/functional, Structurally, staff development is
viewed 3y the dynamic interplay of specific domains of persons,
processes and propsrties ‘emanating from a general school sys-
tem network. Functionally, staft development is viewed as the
systematic analysis of role {unctlon.';,ﬁ

)
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" of instruction. These kroups were further randomly-assigned
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A STUDY OF THE FFFECTS OF TWO METHODS OF IN-

‘STRUCTION AND PHACTICUM EXPERIENCE IN A READ-

ING METHODS COURSE ON KNOWLEDGE, ATTITUDES
AND TEACHING BEHAVIORS OF PRFESERVICE ELEMEN-,
TARY TEACHERS Grder No. 7903095

VALENCIA, Sheila Weinhery, Ph.D. University of Colorado at
Boulder, 1978, 315pp. Director: Professor Donald E. Carline

Over the past fifteen years there has héen a change of
thought concerning Successful teaching of reading in the ele-
mentar: ichool. The focus has shifted from an emphasis on

‘specific methods, techniques and packaged programs for teach-

ing reading; to teacher characteristics and behaviors. This,
in turn, has placed added responsibility on institutions respon-
sible for the reading education of preservice teachers.

The phrpose of this study was to evaluate the effect of
two methods of instruction and practicuni experience in a
reading niethods course on specific attitudes, knowledge and
teaching behaviors of preservice elementary teachers,

This investigation wus conducted in two phases. During
the first phase, one hundred sixteen preservice elementary
teachers enrolled in a rcading nethods course were randomly
-assigned to a lecture or self-taught, self-paced modular method

to either an unstructured practicum experience or one requir-
ing them to teach nine pre-det.ormined reading lessons. Lec-
ture students attended one, one*-hour lecture each week while-
madular groups never met for formal instruction, Instructors
were available to all students on a regular basis for consulta- .
tion or assistance. At:the end of the fall semester, all groups’
were compared with respect tu scores on a test of knowledge

of reading, an assessment of at'itude toward reading and teach-
ing and reading lesson plans. Both the knowledge and attitude

. measures were.piloted on'a group of undergraduate education .

majors at a local college. Hoyt rellahlllt_y'coemclent‘s were
calculated to be r :...7\2 (knowledge) and r = .77 (uttitude). An
inter-rate reliability of r - .82 was determined for the two
instructors grading I»sson plians, The statistical analyses
employed the BMD 05V analysis of covariance program using

" scores on ‘andardized math and reading tests, grade point
© average ana number of reading lessons taught as covariates,

The second phase of.the study investigated whether the
treatments had a significant effect on the teaching. of reading
during the spring semester student teaching experience. After
elght weeks of clussroom experience, student teachers were
evaluated by the university supervisor, and cooperating teacher
with respect to their teaching of reading. A seventeen item
Likert scale designed for this study was used to assess the
student teacher’s ability to use sound reading strotegies when
working.with children. The Hoyt estimates of reliability for
this scale were r - .96 for couperating teachers and r = .94
for university supervisors. Again, the BMD 05V program was
used'to perform the analysis of covariance. Covariates in-
cluded the !rfur used in Phase I with the addition of children’s
attitudes toward reading to control far initial differences
among classes used [n this phase of the study.

Results of this investigation indicated no significant differ-
ences amony, groups inthe areas of knowledge of reading, atti-
tude toward teaching reading, preparation of reading lesson
plans and effectiveness of teaching reading as rated by both
the university supervisor and ceoperating teacher, There was |
a significant interaction (p < .05) between method and practi-
cum experience for attitude toward reading, - Those-students - - T
in the modular group required to teach reading lessons and .
those [n the lecture group who were wot required to teach leg-
sons had more positive attitudes toward reading than either of
the’ other groups,

+

THFE. RELATIONSHIP BETWEEN STUDENT TEACHER PER-.

- supervisors in supportive verbal communication skillg on stu-

" \PAREDNESS TOWARD THE' TEACHING OF READING

. Purpoge of the Study

Procedure
L 2rotecure

" indicating the level of importance be attached to each task and

CEPTIONS OF THE AFFECTIVE ENVIRONME T IN SUPER-
VISION AND THEIR SUPERVISORS' PARTICIPATION IN A
WORKSHOP DESIGNED TO KOSTER SUPPORTIVE VERBAL
U IMMUNICATION SKILLS Order No. 7817419

WHITE, Patricia Louise, Eu.D. Temple University, 1977.
148pp. : ‘

This study examined the affective dunension of the super -
visor -student teacher relationship and the effect of train ing

dent teacher. percoptions of this dimension. Student teacher
perceptions about the affective environment in supervision were
obtained by use of an opinionnaire designed to identify specific
categories of behavior. There was a nonsignificant increase

in supportive behaviors for boih workshop attending and non-
attending supervisors as measured by supervisee responses to
post-workshop opinionnaires, While these trends were not sig-
nificant, they indicate that, contrary to prediction, supervision
is perceived us a predominantly nonthreatening situation.

- °

TEACHERS' PERCEPTIONS OF IMPORTANCE AND PRE-

Order No. 7818992

WﬁlTEHEZ/,\D, Linda Stastny, Ed.D. University of Southo.rn
Minsisaippi, 1978. 105pp.

The purpose of this study.was to determine teachers' per-
ceptions of the importance of selected reading tasks i~ their
daily classroom teachir and the relationship among the im-
portance of cach task and teachers’ preparedness to perform
the task, the number of college reading \ ourses completed, and
teachers’ demographic variables.

The population of this study consisted of 100 randomly ge-
lected teacheys in Missi$sippi who did not exclusively teach
languares, bysiness education, home economics, band, music,
speech physjcal education, art, or were librarians, Eighty of’
the 100 sclegted toachers participated i tie study.

In order o obtain the data to fulfill the purposes of this
studg, a 46-jtem opinionnaire was constructed by the author,
The pevsonil data section of the vpinionnaire requested infor-
mation about each subject’s age, race. sex, current teaching
assigunent| curvent teaching area, years of teaching experi-
encr:, fradd level pf most teaching expevience, highest degree
held, numh¢r of undergraduate reading courses completed, and
rumber of graduate reading courses completed. Sections A and
B of the opinionnaire were centered around 46 sentence stems
pertaining to reading tasks in the classroom, Each subject was
asked to score the 46 items on a Likert seale of one to four

the level of prepaiedness he had heen

his teacher educacion program, .
In order to obtain the results of the study, two types of sta-

tistical analyses werc used, The two types were nultiple re-

gression_and correlated t-tests with Pearson correlation coef— ]

ficients. The research hyputheses were tested at an 'alpha level

of 0,05, . ' '

given log each task in

Conclusions

Based on the analysis of the data, the following conclusions
were drawn, The selected veading tasts used in the instrument v
were found to be mmportant or very important by the respon
dents. A significant relationship was found helween teachers!
perceptions of the importance of seleeted reading.tasks and
teachers’ perceptions of thew preparedness to perform the
reading tasks, The level of prepaiedness wab consistently less
than or equal to the level of importanee, When the interaction
of importance aud teaching assrnments was considered, ele -
mentary teachers pt-r(im'.'vd the tasks as havier a higher lovel




\

a‘lmporlanco than (id teachers on the junior or senior high

els. For elementary teachers, preparedness wus the hest
predictor of the level of wunpuiance assipned to eich reading
task, in contrast to preparedness vatine as the lowest predictor
of importance for sccondary tejichers,

Implications for Education

Based on the analysis of the data, the following implications
for education were cited, The State Department of Educativn
should revise certification vequirements to include reading
courses for all secondary teachers, principals and supervisors,
In addition, the colleges and universities throughout the state
of Mississippt should devise curricula for teachers that would

- increase the quality and quantity of reading preparation for
elementary teachers and the inclusion of sume reading course
work for all prospective gsecondary teachers. Each school sys-
tem should develop its own reading skills continuum to be uti-
lized in 2 competency-based program and its own needs assess-

.ment inventory as a guide for in-service programs.

Recommendations for Further Research

Certain recommendations were made based on the analyses
of the data: :

1. Similar studies should he .conducted in other states in
order to compare requirements of college and state certifica-
tion agencies in regard to course work in reading.

2. Sumilar studies should-be conducted utilizing the percep-
tions of administrators of the preparedness of the teachers
under their supervision, .

. . - l“. ' '

AN ANALYSIS OF THE PREPARATION IN MULTI-

. "CULTURAL LITERATURE AFFORDED PROSPECTIVE
ENGLISH TEACHERS BY SELECTED COLLEGIATE
ENGLISR DEPARTMENTS ' Order No. 7908801 -
WILLIAMS, Sandra’Ann, Ph.D. Kans?

sm\' University, 1978.
184pp. R \ -

The principal aim of this study/was to investiiate the de-
gree to which selected college and university ‘English depart-
ments of member institutions of fhe American\ssociation of
Colleges for Teacher Education /ife preparing prospective En-
glish teachers to teach literatuge of a multicultu&al nature,
The primary objectives of the study were aimed at discovering
the followiny: \ ‘

1. The racial identifications of the English Department '
Chajrpersins, '

3. The determination pf the philosophy, commitment and
practice of cullegiate English Departments relative to the idea
of multicultural literatufe, X

3. The dexree fo whifh institutional materials and suppor-
tive services mukp profisions for promoting the stwly of niul-
ticultural literatuge. ‘

4. The recency Hf pfarts to reflect multicultural fiversity

_inthe area uf lttq’{m re study . !

Statement of the Problem

8, The extent of £thnic /racial diversity reflected in the
area of litarature\p the English Department as revealed by

-~

. Findin‘l and Conclusions

1. Both predominantly White and predominantiy Black

English departments offer little or no coverage of multicultural |

literature,

2. Very little curricular change in English departments has
occurred in relation to the inclusion of multicultural literature,
3. Very few authors and works of different cultures are
studied; thie few that are on reading lists are studied much too

frequently, ' '

4. Few English departments see the need to requii'e courses
_in Black, Chicano and Ngtive American literature, even though
it is not covered in so-called “mainstream” American liter-
ature. - :

5. A great majority of pregervice English teachers never
gain exposure to the literatufe of other cultures.

6. The majority of Engliéh departments do not regard the
literature of Blacks, Chicznos and Native Americans as being

1."English departfent chairpersons should provide; an insti-
tute on multiculturaf literature for the benefit of faculty_growth
and development. ) ey

2. Administrative staff and faculty should develop 4 ¢titeria
base for making/selections of multicultural literature in view
of the existing /eeds of the particular English department,

3. English/departments should plan the initiation of an offi-
cient inservife study procedure in order to assist faculty in

- tecoming ayare of multicultural literature. '

4. Specjal efforts should be made to eliminate instructional
materials/that give poor representation to literary authors of
varying ¢ultures,

8. Tgacher preparation programs should provide multicul-

'

]

tural {jterature course offerings which help to prepare tqachcrl.

for dealing with cultural diversity, ' _
6/ English departments and Teacher Education should com-

bi:z/cuorts in order to implement the concept of multicultural-
ism and literature study.

KHecommendations fcr*Further Research

1. An investigation of departments of special studies, his-

‘tory, ethnic studies, etc. that may be providing exposure to
- multicultural literature, '

2. A study of Black, Chicano and Native American authors/
qriticl for the purpose of gg’ining input as to which of their
works they would recommend for study by prouspective English
teachers. . :

<

thy availabihty an®frequency of multicyltural literatire of-
fv. ings. [

8. The courses required in multicultural literature for
prospective English teachers, .

7. The authors that are predominant in the multicultural
iiterature content. ’ '

8. The training and ‘or barkgruund requirements of English
Department staff who teach literature, < '

9. The feelings, attitudes of Fnglish department chair-
persone relative to the useage, value and implementation of
multicuftural hterature within collegiate English departments.
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