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AN li4VESTIGATION OF THE EFFECTIVENESS OF A SEC-
S ONDARY HEADING INSERVICE PROGRAM ON TEACHERS'

KN9WLEDGE, ATTITUDES, AND TEACHING BEHAVIOR
Order No. 7816229

BACON, Margaret Ann, Ed.D. University of Massachusetts,
1978. 163pp. rector: Professor ftudine Sims

The existence of a national reading problem confront's not
only the reading piofessional hut also the most casual reader
of the daily newspaper. However, secondary teachers have not
been trained to meet their stwiont,:' reading needs, either in
their preservice rie their inserviN.education. At least a part
of the problem tias been secondary teachers' traditional reliic-
lance to view reading as a process underlying,many et' thei;r
subjects, rather than a skill to be taught by a reading spe ialist.

The problem, then, involves convincing these teacher of a
need (or reading instruction and, once persuaded, giving, hem
some strategies for including such :nstruction in their asses.
Toward that end, the author, a reading specialist in the Amherst
system, designed, implemented, and evaluated an inservice pro,
grim for 15 junior and senior high school teachers from a
yariety of content areas. Data were collected regarding par,
ticipants' attitudes toward incorporating reading into their
classes, their knowledge at,out reaeieg, and their teaching be-
havior in regard to reading tasks. Instruments used to mea-
sure these variables included (1) 'A Scale lo Measure Attitudes
Toward Teaching Reading in Content Classrooms," an attitude
inventory by Estes. (2) "Reading Process Survey," a scale
dealing with psyeholinguistic perceptions of the reading process ,
adapted by the aistrUctor; (3) -Secondary Reading Information,"

.

a multiple-choice test of teacher knowledge of reading developed
by the investigator; and (4) -Check last of Practices Related
to :leading in Content Areas," a self- report checklist by Aaron
oi the frequency lf iiii,,of ..*:triou:i re.efutK in:;tructional strate-

,f Kies. In addition, observations were conducted in several par-
ticipants' classrooms'during which :mecdotal data regarding
teaching behavior were gathered. The investej.ator also exam-
ined changes in the approaches of participante' students to read-
ing tasks by interviewinga sample of their students before and
aftei the course.

The t-test of statistical significance, applied to participants'
pre. and.post-scores. on the frattitude invyntocy, process survey,
knowledge test, and checklist revealed that participants had ex-

. perieneed signif.eant chan;ols in attitudes, knowledge', and teach-
ing behavior. Thu, Chi-square test of significance snowed nu
relationship between participants' year:: of teaching experience,
level taught. he,,hest level of education completd, prior reading
course work, and subjects taught with their chauges in attitude,
knowledge, and behavior. No substantial differences in the,
reading strategies of participants' students were noted ir ,he
pre- and post-interviews.

It was concluded that.an inservice course can be effective
in changing secondary teachers attitudes, knowledge, and be-
havior concerning the Incorporation of reading strategies into
the. classes. It is not 90 clear that such a course can produce
changes in students' approaches to reading tasks, although a
wider variety of means to evaluate.such changes needs tO be
WIed. The psycholinguistically-based 'process' view of read-
ing appears to hold promise for not only convincing content-
ares teachers of their responsibility for reading instruction,
but also tor providing the basis for that instruction. It was
recommended that nservice coursee might be more effective
U they were followed up by individual consulting. Alternative
mesas of evaluating both teacher and student change as a result
of inservice education need to be developed.

THE TRANSITION FPOM STUDENT OF READING MEM-
ODS TO TEACHER OF READING IN THE STUDENT
TEACHING PRACTICUM: FIVE CASE STUDIES

Order No, 7913388

BI:AIR, Nancy Stanford, Ph.D. University of Illinois at Ur-
bana-Chaneiaige, 1978. 193pp.

The purpose of this study was to compare pre-service
teachers' commitn:ents to teaching methodparticularly as
based on the content of their reading methods course--and the
teaching practices adopted by them during their student teach-
ing practicum. This study also attempted to determine what
accounted for ay similarities and differences identified.

The literature reviewed indicated that many alternatives to
traditional methods courses in reading exist; however, thcre
is a paucity of research that would indicate a rationale for
these alternativi. Jpproaches. Nor is there any research that
would predict differential long-term effectiveness of these al-
ternate programs. Research on changes in pre-service teacher
beliefs, valUes and teaching practices during the student teach,.
ing practicum was summarized. Conceptual frameworks that
attempt to explain these changes In pre-service teachers were
presented.

This study attempted to provide a rationale for alternate
approaches to reading methods courses by taking into account
the reading methods course experience for pre-service teach-
ers and how that experience relaZes to the changes that occur
in student teachers during the student teaching tracticum.

Five pre-service teachers were selected for -study. The
students were selected on the basis of willingness to partici-
pate and a practicute assignment that allowed for frequent ob-
servations. Case studies of these five students were devel-
oped on the basis of the following data:

1. Observation of the reading methods course.
2. Pre- and post-student teaching interviews with the co-

operating teachers, university supervisors, and pre-
service teachers.

3. Observations of the student teachers teaching reading;
and follow-up interviews with the student teachers after
the observations.

4. Student logs describing their teaching practices in
reading.

5. Final interviews with the cooperating teachers, univer-
sity supervisors and student teacher that offered an
opportunity to negotiate Written summaries of the above
data.

6. Questionnaires completed by the student teachers.
It was concluded that the reading methods.course had a

short term effect on the ways these students thought about and
intended to go about teuhing reading. The conditions in the .

practicum classroom were so overwhelming that the students
quickly changed many of their beliefs, values and teaching prac-
tices'related to reading Instruction. The reality of the class-
room overpowered the initial Impact of the reading methods
course. The stndents developed new needs for information
during the practicum. The only apparent avenue of help for
satisfying those needs was through the cooperating teachers,
whose teaching practices were often different from those ad-
vocated in the reading methods course. Consequently, student
teachers often made instructional decisions reactively rather
than actively.

Two implications for teacher education were considered.
The first implication was that instruction in reading methods
should be individualized, based on an Identification of teacher
readiness for 'Aifferent types of inAruction. It should alf:o be
a continuous process that begins before student teaching, con-
tinues through the practicion and extend:: beyond the practicum
into lnservice tearhIng. The end product of such a program,
would presumably be teachers who have a sound basis for in-
st;uctional decishni making. The serond implication was that
cooperating teachers should In, careflaly selected on the basis
of their teaching practices that complement and extend the unl-
versitY's teachings and that cooperating teachers sivrild he
trained in supervision techniques.



Further case study res.- rch that explores the pre- and
kinservice teacher's experience in becoming a teacher of read-

ing was recommended. -

THE EFFECTS OF AN INSERVICE READING INSTRUCTION
PROGRAM ON TEACHERS PERCEPTIONS OF THEIR PRIN-
CIPALS' COMPETENCIES IN FACILITATING A READING
PROGRAM Order No. 7901150

CHAMBERLAIN, Mary McKee, Ed,D, University oi Virginia,
1977. .196pp. Major Advis.:?r: Dr. Charles W. Beegle

The purpose of the study was te determine the effects of an
inservice reading instruction program, designed for principals,
upon teachers' perceptions of t:,eir principals' competencies
in facilitating a reading program. The direction of the study
was established by the following quelion:' If principals learned
and used the needed evaluative and supervisory skills as cited
by Otto and Erickson,' wohlo teachers perceive principls to
be more compo,nt in reading instruction than they oad per-
ceived them to be prior to the inservice reading instruction
program? A summary of the goals are cited by Otto and Erick-
son follows:

L The principal seeks to increase his understanding of
reading.

2. The principal initiates actim to improve the reading pro-
gram when it is necessary.

3. The principal plans for productive inservice program-
ming to improve reading instruction.

4. The principal takes an active part in the re?.ding program
and hi willing to change his administrative/supervisory behav-
ior if it is necessary.

5, The principal involves teachers in the selection of read-
ing materials and methods hut also uses his own expertise in
making decisions concerning them.2

The research design included: (a) an experimental group
.and* comparison esoup of elementary and middle school teach;
ers;. (b) pretest mid posttest assessment of teachers' percep-
tions of their principals' competencies in the area of reading
instruction:. (c) an intervention treatment which consisted of an
inservice reading instruction jo:ngrain for principals of the ex-
perimental group of teachers: (d) three appraisal ini;trun.ents
which included an attitude scale, semantic differential scale,
and a biographical data questionnaire: (e) the independent t test,
correlated t test, and Pearson prmluc.t-moment correlations
statistical tests at the .05 level of significance; 'and (f) a time
limit of eight months for the study.

One null hypothesis was formulated to answer the Problem
question, Gain,scores were compared for the experimental
group and th" eomparison group. In addition to testing the null
hypothesis, the following tests were performed: (a) gain scorer:
were determined for the individual schnols; (b) pretest and

-posttest raw score.: for the experimental group and comparison
group were analyzed; (0 pretest and posttest raw scorer for
the individual schools were analyzed: (d) the low third (positive
reactions) and high third (negative reartions) of the experimen-
tal group, compalkon group, ami total group were analyzed to
determine g.tin score achievement: ( e) Os :. low thifti (positive
reactions) and the high third (negative. reactions) of the experi-
mental group, comparison group, mid total griam were analyted
to determine whether or not there was a relationship between
gain score achievement and a teacher*:. like or dislike foe a
principal: and hlf igraphica %-.1 rhibit's and gain scores WM'
analyzed to (Herm inf. whether or pot there was a relationship.

Findinw. 1)1 the ntudy included: (al a signilican: mean dif-
ference between gain ::coes tor the experimental group and
the compari;:on i op titn..u;:h Av.r'itc.tot detterence wa.:
t rilnited to only throe !.chools ot nine in tic . everinwi:tal group:
0 it a signifoant mo.th 1,0 wren !,imn seuro.s: for ill,'
experimental r,risip when thw I iw third (o,eative reaction) .ual
IMO ttiit (nec,attve let ital. ' if too 1.1.",. v:ert. 311;mtv
(r) signifiemit relation<hip between 'awe achievement
and teacticr.I' io dishL.e for tlw principak, u. ine.1,aired hiy
the semantic differential the time ot the po,:ttest, tor
thp experimental cr up. .110 (d) a !agnificant relation,:hip
between gain score achievement and only one biographical vari-
able (school organization) in only one group which was the total
group,

The following conclusiot were made in the study:
1. For the experimental group, teachers' perceptions of the

principals' competencies in the area of rei.ding instruction
changed; however, there was difficulty determining to what ex-
tent the inservice reading instruction program was rerponsible
for the change betwee "regression toward mediocrity' 2 must
be considered when searching for conclusive evidence.

2. It appeared that the teachers in the experimental group
who perceived the principals positively had greater gain scores
than did the teachers who viewed the principals negatively, at
the time of the posttest.

3. Because there was only ono significant relationship
(school organization) in only one group (total) of eight biograph-
ical variables and three groups, it was concluded that only one
of the eight biographical variables (sciwol organization) was
significant in this study.

'Wayne Ott) and Lawrence Erickson, Inservice Education
to Improve Reading Instruction, Reading Aids Series Iewark,
Delaware: International Reading Association, 1973), pp. 19-20.

'Otto and Erickson, pp. 19-20.
3 Fred N. Kerlinger, Foimdations of Behavioral Research,

2nd edition (New York: Holt, Rinehart and Winston, 1973),
p. 605.

STUDENT TEACHERS' xssF:ssMENT or ANI) PRESCRIP-
TION FOR SECONDARY. PUPILS' READING LEVELS

Order No. 7900557

El, LAISSI, Ruth $emple. Ph.D. The University.uf
Texa.s at Austin, 107R. 113pp. Supervi-iors: Thomas I). Hien,
Walter J. hamherg

It preteaching traitang is to be eff....ctive. then such training
of preserVice teachers niust show transfer into the classroom
when the teaching role is assumed. One area of transfer that
has been investigated in this study is the appropriate place-
ment of secondary school learners at the independent, instruc-
tional, and frustrational reading levels with subject content
materials of corresponding readability difficulty levels.

The major purpose of this study wailtir ascertain whether
student teachers who have been exposed (during training prior
to student teaching) to appropi tate reading placement sti ^te-
gies actually use them in the classroom. A two-group, strati-
fied random subjects, posttest-only design was used tO explore
the hypothesis that student teachers who have been exposed to
appropriate reading placement strategies will, place their pupils
appropriately on daily assignments significantly more often
than student teachers who have not been exposed to the. strat-
gies.

A control group and an experimental group were presented
a training module consisting of information Om (1) brief read-
ing passages with literal comprehension questions; (2) a read-
ability formula; and (3) reading procedures (a directed reading
activity, a SQ3R, follOwing the text visually while listening to
it being read, and reading material that has be ?n summarize4
In addition, the experimental group was presented with appro-
priate reading placement strategies to use in providing for the
appropriate placement of pupils at their own reading levels
(as indicated by the pupils' scores on the reading passages)
with the content materials they were assigned to read (as indi-
cated by the readability formula).

An analysis of.the data did not resuAt in rejection at the .05
level of the null hypothesis that there would be no difference
between the experitnental and control group in the appropriate
matching of their pupils with reading material, indicating that
the training fur strategies did nut transfer into the classroom.
It is recommended that the training of preservice teachers
continue to include diagnosis and prescription and that, addi-
tionally, the training itself involve wor.king with seconeary
School pupils. It is also recommended that, the student teach-
ers receive specific guidance in implementing the training
during their first and continuing opportunities to teach a small
group or a whole class.



ASSESSING TEACHER PERFORMANCE IN AN ADULT
BASIC EDVCATION-PROGRAMME IN JAMAICA

ELLISTON, Inez Naomi, Ph.D. University of Toronto (Canada),
1976

This study WAS concerned with: (a) tire application of a
theory of adult learning to the delineation of a model of teacher
behaviours which were considered as re4uisite to effective per-
formance for teachers of adults in basic education prograMmes;
and (b) the identification of those factors, perstinal and situ-
ational, which may be associated with effective performance.

The National Literacy Programme of Jamaica, as one ex-
ample of a national adult basic education programme,.provided
the focus for this investigation. Launched in 1972, the Pro-
gramme has as its aim raising the literacy level of the more
than 25 per cent of population who are illiterate. To realize
this objective it was estimated that 45,000-50,000 volunteer
teachers would be needed over a five-year period. The con-
ceptualization of the Programme is predicated on the notion .

that the function of the teacher is central to the teaching of lit-
erszy skills. Assumed variations in the preparation, experi-
ence and attitudinal dispositions of the volunteers indicated an
urgent need to provide the type of training which would ensure
some uniformity and a certain level of functioning among these
tea7hers.

This study examined in the context of the pe.lormance of
specific teaching tasks, four dimensions of teacher behaviours:
knowledge, skills, attitudes, and value orientation, which were
considered relevant to the.leaching of adults in an adult basic
education programme. The purpose of the investigation was to
provide a description of the teachers and to examine what the
teachers %%ere d.iin4 in the context of the leaching-learning.
situation.

Thehonoe;eneity of the scales used in theassessment of
performance aml value oeientation was determined by optimal
sealing tectuorries. The internal consistency of measures of
attitudes. perception of role performance and selected situ-
atien.d variables were determined by correlation anAysis. The
awdysis of the data inclu,bil cimputing an index of teacher per-
form.mce :1(.h cf. the tour r,).nportents of behaviours on which
the teacher:; r_re o.c.s ;t,tt, fLitnCly:

I. KIuihil4 ,f object watt('r, tcachin;; methods aml stu-
(lent 1ie1 4

2. Skills I ii clas.-:ro,an manar.ement dint instruction),

3. Attitude . 'iOoOtl'. i'1itiit, I leai win; and to the adult
! as learketo

4. Value', dna to adults as learnm:s).

The analysis of the results suggests that fm!tors which dif-
ferentiate high and low performers were: socio-economic
characteristics. education; income and employment status
(full or part-time employment in contrast to bemgunemployed);
professional characteristics: training and experience as teach-
ers, situational variables: adequate physical facilities, eqii1p-
ment, organization and innovations inMstructional practices
(singing, using instructionaLmaterials). Training received'in
the National Literacy Programme and experience teaching adults
were not influential factors in differentiating between high and
low performing teachers. High v:Joe for education and for
adults as learners were found to be a general-factor by which
this sample of Volunteer Teachers was characterized.

The results confirm the view that teaching is a professional
act which requires that effective teachers must pwasess an ac-
ceptable level of knowledge and skills as well as positive atti-
tudes. AlSo, the adequacy of the leami,e4 conditions, as defiled
by both the presence of a certain mitainum set of physical fa,:il-
ities and the ability of the te.ichers to u Creatively what is
available, as a conditno of learning facilitation has been sup-
ported.

TM.: EFFECT OF INSERVICE TRAINING ON 'TEACHER
KNOWLEDGE, ATTITUDE, AND BEHAVIOR, AND ON STUT
DENT ACHIEVEMENT IN READING Order No. 7814972

FREDERICKS, Robert Francis, Ed.D. Hofstra University, 1978.
224pp.

This study attempted to provide additional research on in-
service training and its effect on the presage, process, and
product variables of teacher knowledge, attitude and behaviors,
and student achievement in reading. The major purposes of the
study were (1) to investigate the effect of inservice education
on secondary teachers of reading in a uniform setting, (2) tp
describe teacher behaviors in secondary reading.classes con-
forming to Title [ guidelines for an individualized, diagnostic-
prescriptive, skill-centered laboratory approach, and (3) to
study the relationship of certain teacher characteristics and
behaviors to student achievement in reading by comparing the
upper quartile of teachers in this study in terms of student
achievement with the lower quartile of teachers.

To achieve these goals, an inservice course was given to
twenty teachers who-were matched with twenty other teachers
on the basis, of initial teacher knowledge of reading, attitude,
graduate credits in reading, and years teaching reading. Each
teacher taught in Title I reading programs in New York City.
Pretests and posttests of knowledge'and attitude were adminis-
tered, classroom observations of -two sessions totaling 300 ob-
servational recordings for each teacher were made, and the
results of pre- and post-reading achievement tests of the stu-
dents were collected. The raw data were analyzed using t-tests
and analysis.of variance, and these provided the findings and
conclusions of the study. The analyzed data were used to test
two null hypotheses clusters and 'to provide descriptions of
classroom teacher behaviors,

In testing the first hypotheses cluster, a significant relation-
ship was shown to exist between the inservice course and
(1) gain in teacher knowledge of re:ulii and (2) certain teacher
behaviors, specifically the amount of classrotim time spent on
non-reading instruction and extraneous activities. No signifi-
cant relationship was found between the inservice course and
(1) teacher attitude scores, (2) other teacher behaviors, and
(3) student achievement in reading.

In testing the second hypotheses cluster comparing the upper
quartile of all teachers in the study in terms of student
achievement gain with the lower quartile of allteachers, no
signifIcant relationship was found between student achievement
gaih and (1) teacher knowledge of reading, (2) teacher attitude
scores, (3) graduate credits in reading, (4) years teaching
reading, (5) number of students, and (8) any of the categories
of teacher behaviors.

The upper quartile teachers, or most effective in terms of
student achievemerd gain, when compared to the lower quartile,
demonstrated the following teacher behaviors:

1. The most effective teachers allowed more student talk,
had more macNne activity, allowed longer periods of classroom
silence, and spent more time on direct reading instruction; and

2. The most effective teachers spent less time talking, lis-
tening to other adult talk, on noo-readirg instruction, on man-
agement instruction, in positive or negative feedback, and in
eirtraneous activity.

In describing the behaviors of the average teacher in the
study, the behaviors are drawn from the mode and content cat-
egories of a modified version of the Teacher Observation
ScaleReading. In the mode categories, the average teacher
spent 53 percent ot his/her time in teaeher talk, 1 percent on
other adult talk, 25 percent on :ancient talk. 0 percent wi ma-
chines, and 21 percent witho d talk. in the content categories,
the average teacher spent 54 percent of his/her time on reading
instruction, 2 percent on non-reading instructilin, 28 percent on
management ima ruction, 3 percent oil positive feedhark. 1 per-
cent on negative feedback, and 12 percent on extraneous activ-
ities.

'rhe major implications ot 1111 :Andy wore that inservice
education call afloct teacher kii,,wlodt, anti :;(mil, toacher be-
haviors: that teacher behavior!, can be obAerved, categorized,
and. analyzed; and that the relationship brtw...en stutIont achieve
:mint gains and teacher characteristics and behavior-, is not
siupte or direct.



A COMPREHENSIVE SURVEY OF THE STATUS OF THE
4, ENGLISH METHODS COURSE IN NEW ENGLAND COLLEGES

AND UNIVERSITIES Order No. 7819737

GANTER, Kurt Karl, Ed.D. Boston University School of Educa-
tion, 1978. 182pp. Major Adviser: Thomas G. Devine

The purposes of this study were to collect and analyze as
much data as possible, since none had previously been available,
on the natore of the English methods course; to appraise, on the
basis of materials and questionnaire responses received, the
methods program used in the New England area; to consider
thifindings of the survey in light of national professional guide-
lines such as those proposed by the-National Council of Teachers
of English; and to offer recommendations to both methods in-

, structors and to English and Education, department heads to
make the course more effective.

The survey was conducted by means of a questionraire con-
sisting of four sections: (1)Vlacement and prerequisites of the
course; (2) enrollment; (3) content of the methods course; and
(4) backgrounds of the methods teacher. All'sections, with the
exception of the section on enrollment, contained open-ended
questions as well as short-answer or check-type questions. The
questionnaire was mailed to the English methods instructor in
each college ana university which offers the course, and of the
94 methods is -aructors n New Engizad, the questionnaire was
received front 58 instructorsa return of about 62'-s. Analysis
included data on 153 variables (or 523 variables if you count
each separate calculation).

The major finchngs of the study were: (1) Oily 52.6% of the
approved teacher7education institutiuns in New England offer a
separate course in English methods. In addition, net all (93.1%)
of the reporting institutifms require the methods course cf pre-
teaching majors: (2) there is little uniformity of content in the
methociS course with methods teachers drawing course materials
from journals, methods textbooks, professional magazines and
newspapers. Organization and the selection of material is highiy
individualistic, expresing the personal value scheme of the
instructor: (3) less than one-third of the institteions require
pre-teachnig majors to Like Adolescent Literature before the
methods course. Only one in five require World Literature.
Most of the institutions nut requiring theS'e courses do not offer
them: (4) methods class enrollment-has dropped in 1977-78 to
approximately one-third of the enrollment in 1971-72. During
the 1976-77 year, women outnuMbered nien by a 2-1 margin:
(5) the methods course teacher most likely requires students to
construct teaching units, lesson plans and tests rather than write
research papers. Uncertainty still exists aboot the role of oral
skills, developmental reading, and library skills in the methods
class; (6) most methods teachers would like more contact with
beginning teachers, more student demonstration teaching during
the course, more tinie fur follow-up on student's performance,
and more time to observe secondary English classes. In gen-
eral, methods tearhers would like closer contaets with the sec-
ondary classroom environment and with their own teaching
graduates: and (7) most inettiods teaehers see Englifiti as a "pro-
cess-centered" field rather.than as a "content-centered" firld,

A series of seven recommendations was' made which speci-
fied course prerequisites, course placement, course duration,
and a working relationship between the English and Education
departments affecting vourse staffing and budgeting.

THE EFFECT OF [AFFERENT INSERVICE TREATMENTS
ON THE READING GAINS OF PRLMARY CHILDREN:
A 8111DY IN COST EFFECTIVENESS.

GAaMSTON, Robert John, Ed.!), University of Southern Cali-
totnia, 1979. Chairman: Professor Marvin Nottingham

problem, Equal Opportunity in.the Classroom (EOC) has
demoWeirsted statistically significant gains in reading achieve-
ment. Preeeeted in its parts, can IDC deliver sufarient gain,
at less cost, to be worth the expenditure for schools not able,
or not willing, to fund the full training? This study sought cost
effectiveness data to answer this question.

Methudology. An experimental desho was used lo compere
traleing costs and reading gains of 241 students perceived by
teachers to be high ur low achievers. Seven primary teachers

II

were trained in EOC through observations, eight through work-
shops; six through both workshops and observations, and eight
teachers received no training. Analysis of variance, chi-square
and costs-gains ratios were employed in analyzing reading gain
on the Stanford Achievement Test.

Selected Findings. (1) No significant differences were found
for either high of low achieving students in mean pretest to
posttest reading gain scores between treatment and control
groups. (2) Significant differences between first grade treat-
ment and control posttest scores were found for both perceiVed
low achievers and for the combined lows and highs. This can
be partially attributed to differences among treatment group
pretest scores. (3) No significant posttest score differences
were found for second or third graders. (4) As. first and second
grade treatment groups had significantly higher percentages of
riludents making significant gains than control groups. (5) Ob-
servation groups had significantly higher percentage of students
making significant gains than workshop groups, (6) Single treat-
ment groups had significantly higher percentages of students
making significant gains than dur treatment groups. (7) Per
teacher training costs were $27 .83 for the dual treatment
group, $132.50 for the workshop group, and $82.50 for the ob-
servation group. (8; Mean scaled score reading gains were
12.92 for the dual treatment group, 15.68 for the workshop
group, 14.96 for the observation group, and 14.98 for the con-
trol group. (9) Of the treatment groups, the observation group
was the most cost effective but its mean gain was less than the
mean control group gain. (10) in general, first grade students
made greater gain than second or third grade students.

Conclusions. (1) Using the criterion of meanreadinggain,
none of the treatment groups was euperiorao the control group.
(2) Using the criterion of differences in posttest scce..es, DOM
of the treatment groups was superior to the control group.
(3) Using the criterion of producing students making signi'icant
gains, the observation component was the most effective and
dual treatment was the least effective. (4) The observation
component was the most cost effective training format.
(5) Training costs were not justified by reading gains or post-
test seores. The control group was the most cost effective.
(6) Training costs were justified for the observation component
on the criterion of producing students making significant pins.

Recommendations. (1) Further research be conducted ex-
ploring relationships between inservice trainiag, student
achievement, and costs. (2) This study be replicated, incor-
porating the following design alterations: (a) Place an equal
number of children representing each grade level within each
program group to equalize the eZfect of first grade students
making greater gains. (b) Conduet workshop training alter
school to reduce training costs and the possible negative effect
of substitute teacher usage on program benefits. (c) Select
populations in which F.00 training can be the single or major
inservice intervention. (3) The observation component be se-
lected as an inservice strategy tor schools wishing to provide
EOC training to elementary teachers.

THE RELATIONSHIP OF TRAIMNG IN CLIENT-CENTERED
CONSULTATION SKILLS TO READING CONSULTANTS'
ABILITY TO EFFECT CHANGE Order No, 7911373

GOTOWA,LA, Martin Charles, Ph.D. The University of Con-
necticut, 1978, 14Opp,

The objective of this study was to determine the extent of
influence of specialized training in client-centered consultation
skills provided tu reading consultants on the district's reading
program as indicated by the amount of rhange evoknced in thereading program over a specified wriod of time, The study
analyzed the extent of influence of speciali/ed training in client-
;,entered consultation skills on the amount of change evidenced
in the school district's reading program.

An exper.mental field study was conducted involving reading
cims,iltints functioning as resource people in the public schoolsin Clinnecticut. Of a volunteer sample of 41 school districts
(reading consultants), 24 wire selected ranthunly fur the study.
The reading consultants iron. the 24 districts (one from eachdi,.tr(ct) were then raendomly divided into two r roup: of 12 con-
sultants each. The treatment (Specialiied training) was ran-

'



dustily assigned to one of the two groups. The treatment group
received speeialized training in six elient -centered cunsulta-
tion skill areas: (1) conflict resolution skills; (2) goal-setting
skills; (3) influence and entry skills; (4) listening and commu-
nication skills; (5) Managing meeting skills; and (6) problem-
selving

Following the training of the consultants in the experimental
group, each of the 24 CC losll !tants assessed the reading program
in his/her school.district by having the professional staff mem-I
bers in each of the participating districts respond to an assess-
ment instrument. The instrument used fur the assessment was
the .Needs Assessment_Instrument (Gotowala & Niles, 1974),
whi:chwas developed is measure the amount of change in read-
ing4irugrams for the study. The preassessment of each dis-
trict's reading prugram was conducted during the initial part
of the school year. The pustassessanent, using the same in-
strument, was conducted at the conclusion ef the school year.
The study spanned one school calendar year.

Analysis of the data was provided by a Type I repeated
measures analysis of variance. The Type I repeated measures
ANOVA evaluated the between-subjects main effect factor (the
two comparison groups); the within-subjects main effect fac-
fos (the two repeated observations); and the interaction between
the two main e:fects. The between-subjects main effect was
not found ' be- significant at the .05 level (F = .0018); indicating
that the two comparison groups were nut significantly different,
when averaging pre- and postassessment scores. The main
effect of the within-subjects factor, however, was found to be
Significant "at the .01 level (F = 28.4667). This indicated.that
the change did occur in the reading programs of both the ex-
perimental and cuntrul consultants' 'districts across the two
repeated measures (pre- and postassessment). The interaction

. of the two main effects fA13), which was used to determine if
the treatment had any ef 'ect on the amuunt of change evidenced
in the two groups, was found to be nonsignificant at the .05 level
(F .1904). This is, specialized training in client-centered
consultation skills did nut signifiCantly affect the amount of
change evidenced in the school district's reading program.

it has been demonstrated that the treatment, specialized
training in client-centered consultation skills, had no apparent
influence on the amount of change'evidenced in the school dis-
trict's reading program. The study ft sed un the approach to
consulting employed by reading Wise Is because there ap-
peared to be a relationshipbetween :hei i. ability to function as
resource people and their potential for effecting change in read-
ing programs. Given the amount of training provided to the con-
sultants and ".e duration of the study, however, it must be con-
cluded that tne assuriled relationship is highly questionable on
the basis of the present research evidence.

The results of the study indicated that further research re-0
gardIng the relationship of the approach to consulting used by
reading consultants and their ability to effect change is required.

INSTRUCTIONAL TELEVISION LN THE TEACHER 'EDUCA-
TION COURSE: EDRD 514 (TEACHING. READING IN THE
ELEMENTARY SCHOOLS): EFFECT ON STUDENT ATTI-
TUDES AND RELATIONSHIP TO PROFESSIONAL ATTITUDES

Order No. 7818503

GREEN, Verna McCallister, Ph.D. University of South Caro..
lina, 1978. 176pp.

The purpose of this study W.t-: %0 investigate course attitude
and reading attitude in a beginning reading education course,
Teaching Heading I it the Elementary Schools, taught by closed-
circuit te:evision, taught by video-ras.-iette, ;uid taught by con-
ventional instruction. iii addition, the :audy explored the rela-
tionship between educational attitude and instructional television
attitude and explored the relatwnship between course attitude
and instructtonal televi,ion attitude.

One hundred twenty-six !ancients at the University of South
Carolina comprised the earuple. All Ss were entAted in Edu-
cation 514 (Teaching Heading in th Elementary Schools) for the
Fall semester of the 19M-77 scteeli year. Four measures
were taken for each subiect: (I) a pretest course attitude
scori, (2) a pusttest course attitude score, (3) a pretest read-
ing attitude score, and (I) a posttest reading attitude score. In

addition, four measures were cdmpleted by the closed-circuit
television instruction group: (1) a pretest educational attitude
score, (2) a posttest educational attitude score, (3) a pretest
instructional television attitude score, and (4) a posttest in-
structional attitude score. The instruments used in the collec-
tion of data ware the Course Questionnaire, Kerlinger Educa-
tional Scale VII, Short Form, and Student Attitude Toward
Instructional Television.

Data for each group was statistically analyzed wuh analysis
of variance, Pearson correlation, and Duncan Multiple Range
Procedurei. The results showed significare mean differences
among the three groups (p < .05) with the 'so-cassette in-
struction group showing the must increase in course attitude
IICOTes between pretest and posttest. The three groups re-
mained fairly stable in their positive attitude toward reading.
Results of 113 indicated mixed findings; pretest results shoSved
no significant positive relationship between attitude toward
sprogressivism"/-traditiunalism" and attitude toward instruc-
tional televiiiun was found; however, posttest results showed
a significant positive relationship between spepgressivism" and
attitude toward instructional television. Correlations of attitude
toward the course and attitude toward is .ructional television
(pretest and posttest scores) indicate, ignif leant negative
relationship.

The investigator concluded that videp-cassette instruction
was the most effective in producing a favorable course attitude
toward reading. By ISM end of the course, students who were
progressive" in their educational attitude were more favorable
toward instructional television. If students were unfavorable
towatel the course, they were favorable toward instructiOnal
television and vice versa.

The major implication of.this research was that a moderate
approach to teacherselucation is recommended; an approach
which combifies the fiest features of the closed-circuit television
approach with the best features of the conventional approach,

di STUDY OF ENGLISH METHODS COURSES IN SELECTED
MIDWESTERN COLLEGES Order No. 7903273

GRUNSKA, Gerald Paul, Ph.D. Northwestern, University, 1978.
393pp.

Th's study was conducted through a survey of instructors of
Englith methods courses in nineteen Midwestern colleges. The
survey was conducted in 1973. The purpose was to compare pat-
terns of instruction so that conclusvms could be drawn about
trends in content and emphases of instruction. Attempts were
also made to determine inflkiences on instructional practices.

The survey instrument featured sixteen questions designed
to reveal the teaching practices of a given course. One aim of
the study was to tally those items which could be measured,
such as number of papers assigned, number of lectures given,
and number of hours the course met. Another purpose was to
categorize which kinds of papers were required, what techniques
were demonstrated, and the like. The final questionnaire item
featured fifty-one possible emphases of English instrue"..si,
and the respondents were to indicate the degree e: their own
commitment to these emphases.

The survey assessment proceeds in three stages. First,
the responses were tallied according to each questionnaire item
and judgments were made about,the comparative results (Chap-
ter II). These results show general practices and trends. Sec-
ond, the books which were used as texts in each course were
reviewed and categorized !Chapter HI). Third, each coursewas
given a ranking according to criteria drawn from survey results
and criteria drawn from the Basic Issues Conference of 1958
and the Dartmouth Seminar of 1986 (Chapter IV)., This ranking
resulted from a course olofile which used the combined survey
results as a sorsewhat objective measure (Chapter II) and the
textbook reviews as a subjective measure. Ositeria for the
rankings are soeited out in the chapter which'eanks course
profiles (IV).

Some of the writer's own biases were present in the cri-
teria used for ranking courses. That is, the writer favors
those practices which treat the subject of English as a process
of communication rather than as a static body of knowledge to
be taught and absorbed. Therefore, those courses which fea-
tured student involvement, extensive media use, and °teal life-



language problems received a more favored ranking than those
lrhich featured rote memorization and teacher lectures. These
preferred criteria reflect the recommendations of educators at
the 1966 Dartmoath Seminar.

Thus, the study revealed that most methods instructors did
promote problem-solving language activities, and few relied
upon esotric analyses. Most instructors designed student in-
teraction strategies where effective cornmunkating was an end
result of a class simulation, whereas only a few instructors
used a teacher -centered information-delivery format. In other
words, just a small sample of,the courses sui 'eyed depended
upon the customary practice of college courses, the formal lec-
ture. More than four-fifths of the respondents demonstrated a
learn-by-doing concept of methods course instruction. The pre-
dominant emphases in class techniques, therefore, were on stu-
dent learning as oiposed to teacher , aching.

THE IDENTrF1CATION OF CRITICAL COMPONENTS IN A
STA?? DEVELOPMENT PROGRAM BASED ON THE 1976
RECOMMENDATIONS OF THE NATIONAL COUNCIL OF
TEACHERS OF ENGLISH Order No. 7816795

HUFFMAN, Henry. Arthur, Ed.!). University of Pittsburgh,
1978. I44pp.

The problem of this. study was to identify the critical com-
ponents in a staff development program based on this 1976 Na-
tional Council ot Teaehers of English paper "A Statement on
the Preparation of Teachers of English."

The research design provided four major sources of data.
First, interviews were condueted with thirteen educators from
southwestern Pennsylvania who had panned, implemented, and .

valuated staff developrwnt programs. The interviewees were
asked to describe the programs with which they had been afttl-
iated and to identify the crittcal components in those programs.
Second, the literature treating inservice education, staff dvel-
opment, and supervision was searched fxtengively. Third, the
researcher interviewed teachers and administrators whu par-
ticipated.so a summer staff development program conducted in
eastern Pennsylvania. Fourth, tite rstarcher condacted a staff'
development program based on the NCTE recommendatiOns with
volunteers from the English department he ehaired at the time
of this study. After the volunteer:4 had completed a question-
naire that was based on the qualifications m the NCTE paper,
tj had individual pLuining conferences with the researcher to
review their responses to the questiumraire and to use those
resPonses to select ne qualification as the focus of their pro-
fessional growth plan (PGP). The PGP specified the (jualitica-
lions ts) be developed (goal), the specific objectives to be
achieve4hr: sk.l.s :aid concept.; le quits d to achicve the objec-
tives, the strategies for :ichteying the obiectives, the resonrces
required, assessment techniques. and final outcomes. Regular
conferences with the teacher were a major element in the pro-
gram. The dtagnostic paradigm of supervision was the concep-
tual framework for these conferenees. The major components
of the paradigm are recognition of need, statement of a prob-
lem, agreement on olijectives, and assessment orattitudes,
skills and concepts.

The beir sources ,iielited lat lasrvice edii dlon
wa.4 getn:cally viewed as hem.; of little ,;:ilto to teachers because
(I) it was pl.wned for titern, not with th-m: (2) it tikt not respond
to teachers classroom needs; and (3) it was usually a one-day
activity with little or no follow-up support. Staff development
appears to be supplatittng 1114,!rylfl i'lltWAt11111 as th term tisd
to identify act tvities (iesigned to proniote teachers' tr,rowth. The
former teem appears to connote on-going activities with long-
range goat,: that ;tr. planoed with teacher

The re warcher olentified three Compinwnts at a hidiltvel of
ohne Tactual Just gene ralization that hi. viewed as critical lit a pro-
gram of staff develiqnnent litted n th 19'lli recommendations of
the Nation:at:outwit of Teachers of I. Staff developers
and teachers tnust reach .11,,rttneitt on 1..,htt4 and otnecttves th.tt
meet the needs ut individual teachers. '2. Appropriate !t rateiraes
must 1,0 deveh Ted for :1CtileVIII;; the MIO nblo4tiVe.-1 Of the
program. 3. the prilt.r.ratit outcomes tuo t he evaluated.

Eaeh component has a concomitant set of questions that local
staff developers must anSwer in order to determine the eon-
erete nature of the components for their school districts.

The following questions are offered as possible areas of fu-
ture investigation: 1. What role should the NCTE play in help-
ing teachers to develop the quatifications described in the or-
ganization's 1976 paper? 2. What formative and summative
evaluation techniques can be developed for assessing the out-
cotses of staff development programs, especially as outcomes
relatle to student learning?. 3. What can agencies outside the
local school district, including private enterprise, contribute
to the staff development process? 4. In the diagnostic paradigm
of supervision, what strategies can be developed to effect
changes in the stages of teacher readiness?

THE USE OF COMPETENCY-BASED INSTRUCTIONAL MA-i
TERIALS WITH INNER CITY HIGH SCHOOI TEACHERS TO'
IMPROVE TEACHER EFFECTIVENESS IN LANGUAGE DE-
VELOPMENT Order No. 7909568

HYDE, Florida Catchings, Ph.D. INted States International
University, 1977. 146pp. ChairperSo`n: Dr. Vernon E. An-

.dersOn

THE PROBLEM. The problem of the study was to evaluate
an in-service training program In language development for
secondary school teachers ot compensatory education through
the use of competency-based instructional materials. The
main-objectives of the study were to determine whether par-
ticipating In an in-service training program involving teachers
and paraprofessionals resulted in improved learning of skills
and techniques In an individualized program in language de-
velopment as perceived by the participants, (2) improved
teacher's classroom performance, and (3) increased student
achievement.

METHOD. All data were secured from three instruments:
the language questionnaire and the teacher observation check-
list, which were analyzed by using Fisher's Exact Probability
Test; the Comprehensive Tests of Basic Skills, FormQs, which.
was analyzed by using the t-test. Subject groups were formed
on the basis of employment as a reading/language teacher or
paraprofessional in the compensatory education program of the .

Los Angeles Unified School District. This included seven
teachers, eighteen paraprofessionals, and approximately 200
students. The students with scores below Quartile 2 on the
CTBS in reading and mathematics were the igentified subjects
of the teachers participating in the study.

THE FINDINGS. The results of all twenty-five itenis on
the language questkmnaire were found to have no significant
difference between experinwntal and control teachers and para-
professionals. 'There was no difference at perceived under-
standing only, but there was a definite difference on Orfor-
mance. Eighteen of the thirty items on the teacher observation
checklist had a significant difference. Fuurteen of the eighteen
items undr instruction, which is classroom performance, had
a significant differenee. At the .05 level there was a signifi-
cant difference between experiment:0 and control teachers and
paraprofre4s1ona1s in terms of using current information on
each student's skilk; systematically prescribing 'niaterials;
up-dating student prescriptions periodically; individoalizing
in a one-to-one sltuatien; indlvideal task situation and a group
interaction situation; giving individual assistaner, using favor-
Able comment' providing opportunities for self -diiertion,
self-appraisal, decision-making, and selectim; materials Inde-
pendently; effectively utilizing. paraprofessionals, teaching)
strategies, and curriculum materials; using nonverbal be-
havior and a variety of materials and equipment; and assisting
studeni4 in solving problems. Participation by teachers and
paraprefcysk,nals in the in -serviN. training program did make
A difference with students. There was a si,..nificalit difference
at the .05 level. The findings sho Id that experitilental teachrs
And paraprofe,:sionals demonstrated superior classroom per-
formance in tiles( four areas oi.r. trol teachers mil para-
prwesthattals; char.tbir. ifte, rescribing. ii.trorting, and
evaluating. .14uni the results five main corielusions were drawn.
(1) The performance of the classroom h.achr can improve
retAtIve to skills and techniques as 4 result of an in-service



training peogrant (2) Teachers and paraprofessionals perfor-m
differently in the classroom after thee trave ex,perienced this
kind of in-service training demonstrating snch capabilities ss:
(a) individualizing instruction, (b) utilizing new curriculum
msterial, (3) applying teaching strategies, (1) advising stu-
dents, and (e) understanding content. (3) As a result of ef-
fected change in teachers, students are likely to show a higher
gain in the basic skills. (4) Teachers' perception of how they
perform in the classroom is not always the same as their dem-
onstrated performance. (5) In-service training presented in
this manner Is an important element fer a successful outcome.

TEACHER PERCEPTIONS OF READING-RELATED PROB-
LEMS AND THE 'EFFECT OF INSERVICE EDUCATION IN
CHANGING TEACHER CLASSROOM BEHAVIOR

Order No. 7903508

JARVIS, Madelyn McKenna, Ph.D. Bowling Green State Uni-
versity, 1978. I39pp. .

_The descrietive part ol this study investigated differences
In perception of problems relating to reading of 299 Huron
County, Ohio, teachers as measured by the 'Teacher Problem
Checklist: Reading," de,.eloped by Donald R. Cruickshank and
Betty Myers, when grouped according to (1) grade level taught,
(2) number of years of teaching experience, and (3) number of
reading methods courses completed.

The experimental part of the study investigated positive
changes In perceptions of problems related to reading of teach-
ers in Monroeville Elementary School As measured by the
°Teacher Problem Checklist: Reading," after a period of in-
seivice education in the method of teaching reading developed
by the Exemplary Center for Reading Instruction, and corre-
lation, between the use of techniques learned in the inservIce
program and teachers' satisfaction with the conduct and content
of the program. -

The °Teacher Problem Checklist: Reading° was adminis-
tered to 299 teachers in Huron County, Ohio, between May and
Septmber, 1977. Analysis of variance procedures were used
to test hypotheses of no significant difference in problem.por-
ceptIons of frequency and bothersomeness of teachers when
grouped according to grade level taught, years of experience,
and reading methods courses completed.

When the teachers were grouped acdording to grade level
taught, differences were identified between groups on the fre- .
quency of problems related to Materials and the 1Jothersome-
ness of problems related to Materials and Time.

When grouped according to years of eiperience, differences
were found between groups on bothersum%ess factors related
to Professional Worth aed

When grrmperi according to the number of reading methods
courses completed. differences were identified between groups
on the frequency factor of Oral Reading and the Dothersomeness
faeors of Professional Worth and Oral Reading.

Scheffe tests were applied in all instances where significant
differences were found to determine exsct seurces of differ-
ences.

T tests were used to test thr hypothesis of no difference In
the perception of Monroeville Elementary teachers tif reading-
related problems before and after inservice in the E. C. R. I.( ,
method of teaching reading. Differences significant beyond the \
.005 level were indicated for beth the frequency and bother- I

someness of problems.
An insignificant correlatien was found between teachers' \

fidelity in their classroems.to techniques learned through in-
service and their satisfaction with the performance of the per-
sons conducting the inservice program, but a correlation sig-
nificant beyend the .01 level was found between teachers' fidelity
in their classrooms to techniques learned through inservice
education and their perceptions of the utility of the components
of the !nervier program in helping them teach more effec-
tively.

Conclusions a the stodv were:

1. Teachers of special subjects (I,. D., E. M. H., remedial
reedieg, art, music, physical educatien, and librarians),
perreivesi significantly lower frequency of problems
related to materials than secendary teachers do,

r

2. BegInnina teachers perceived reading-related.problemi
in the area of Professional Worth as significantly more .

bothersome than did teacher:. with ten or more years of
experience.

3. Problems related to time were the most frequent and
bothersome among the 299 teachers surveyed. Many
research reports also identified time-rel,ted problec..e
as high ranking. Planners of Inservice programs should
give high priority to the development of programs de-
signed to help teachers utilize time more effectively.

4. Positive changes in teachers' perceptions of the fre-
quency and bothersomeness of reading-related prob-
lems significant beyond the .0005 level ocrurred as a
result of a long range inservice program based on a
needs assessment of teachers' problems.

5. Teachers' satisfaction with the utility of the content of
the inservice program in helping them Improve the
teaching of reading in their classrooms correlated sig-
nificantly with their application of the compu.ents of Me
irservice program in their clausrooms.

.

A DESCRIPTIVE ANALYSIS OF "I EACHERS' CONCEPTIONS
OF READING USING A VARIATION OF THE KELLY ROLE
CONCEPT REPEItTORY TEST Order No. 7815134

JOHNSTON, Michelle Heppler, Ph.D. Michigan State University,
1978. 184pp.

Previous research on reading methodology indicated that the
most important variable in instructional effectiveness was the
teacher rather than the method or material. Yet, the unanswered
question continued to be: 'What made the teacher effective?'
Some researchers pointed to teachers' conceptions of Watching,
contont, and pupils as the crucial variable in instructional ef-
fectiveness. Therefore, the purpose of the. study was to identify
teachers' conceptions of reading.

To identify teachers' reading conceptions, the term concep-
tions was first defined as what the teachers said about reading
and how they organized reading Information during interviews.
Second, a modification of George Kelly's Role Concept Repertory
Test (Rep Test) was developed tu he used as a nonscheduled
standardized interview guide.

Following the development of the Rep Test, twenty teachers
were interviewed. The interviews consisted of two components:
(1) the teachers sorted and compared students according to the
Rep Test procedures: and (2) the teachers responded le probing
questions posed to clarify their Itep Test responses. Then, the
teachers responses were analyzed using empirical and theoret-
ical coding.scheines. The empirical.cod:ie schemes were de-
veloped from what the teacners said while the theoretical coding
schemes were constructed using David E. Hunt's Behavior-
Person;Environment Model and four theoretical models from
Singer and Ruddell's Theoretical Models and Processes of Read-
ing. Second Edition.

Three research questions were posed. The findings of the
coding schemes were used to ain;wer the questions and the re-
sults follow.

I.. What are the ways in which teachers think about reading?
The teachers described three 'general ways in which they

thought about reading. First, they discussed pupil differences
o. iCcntifyint; hi stir basel for i.sn,ping children and by descrtb-
ine pupils per.-;onal traits, liackaounds, and work habits. Sec-
ond, they discussed instructimed practices focusing on both ma
terials and techniqUes. Finally, the teaChers stated their beliefs
about their teaching of reading, including successes and frustra-
tions, aud changes that would imp .ove their teaching of reading.
-' 2. In what ways can teachers'

The teachers' views were
seriptions of erouping ices,
drou, technique.-i. .1;1
and 'moan ovientation:,;
and Person components et lfunt'!.

3. .Are teachers' l'iews
readine?,

view be elassified?
assifipa in four ways: (1) de-
issroono organization, -lid-
elite! holiefq; (2) production
ess:!, id (11 the liehavlor
' -4.'modekl.
\-io e codified models of



More teachers reflected views of reading which were as-
`sociated ith the psychological aid affective models bie those
Vie ai were discussed within practical contexts such as those
associated with basal instructional strategies. The teachers
may have reflected practical conceptions rather than theoret-
ical or knowledge-based concep'ions 1,ssause of the nature of
the Rep Test or probing questions.

Several conclusions were drawn from the findings. First,
according to thedefinition of reading conceptions used in the
,study, the teachers did have such conceptions. From their de-
scriptions of classroom practices, those conceptions appeared
to influence their teachins hetrwiors. Second, the conceptions
.itere personal as the teachers had individual views about what
reading Information was important and how they olganized the
information. Third, because the teachers had many conceptions
about reading related to pupils, techniques, matetials, ar.d their
beliefs, it was concluded that the conceptions were complex.
Fourth, the conceptions were practical based on teaching goals
rather than knowledge of the reading process or theory.

THE RELATIOissli:PS BETWEEN TEACHER EFFECTIVE-
NESS, TEACHER SELF-CONCEPT, TEACHER 'ATTITUDE,
'AND TEACHER KNOWLEDGE LN TEACHLNG READING

Orate: No. 7824145

MCCABE, Mary LouiseMartinez, Ph.D. East Texas State
University, 1978. 116pp. Adviser: Iva LaVerne Rorie

' purpose of the Study: The perpose ofthis study was toes-i
certain whether statistically signi:tcant relationships existed
between subjects seli,-perceptionsof effectiveness in teaching
reading, supervisory ratings of subjects' effectiveness in teach-
ing reading actual gains in their respective lispiLs' reading
achieverrwrt, teacher knowledge of reading, teacher attitude
toward puril-teacher relationships, and teacher self-concept.

Procedure: A group pf twenty-two teacher aspirants and
in-serv:ce teachers enrolled in Elementary Education 400,

'Clinical Practicum in Reading, or *Elementary Education 566,
Clinical Practicum in Reading, at East Texas State UnWersity
was the sample for this study. Each tutored a student from the
public schools in the surroundleg area who was identified as
having a reading disability. Reading instruction took Place at
the East Texas State University Elementary Education Reading
Laboratory. All subjects were administered the following:

, (1) a Self-Effectiveness Scale, (2) the Personal Orientation I:-
'sn!o) ory, (3) the Minnesota Teacher Attitude Inventory, nnd

the Inventory of Teacher Knowledge of Reading. Four super-
visory ratings were conducted on each subject randomly during
the reedit* instruction of his/her respective pupil. Subjects
also s. pptied biogriphical data t.in pie Personal Data Sheet.
Tutored pupils were administered the Houghton-MiffUn Infor-
mal Reading Inventory mod the Doren Diagnostic Test of Word
Recognition Skilk twice in a pretest-posttest design.

Th.'. Pearson product-moment correlation Was used to de-
termine whether'significant relationships existed between the
variables under weannnatic,... An alpha level of .05 was used
in this stuo,.

Findings: The analyses of the data revealed the follow-
ing:

I. A statisheally significaint relationship was found between
teacher knowledge of reading and the mean t.core of [oar super-
visory observations conducted for each subject.

2. A statistically significant relationship was found betwee,
self-ratings of effectiveness in teaching reading and the mean
score of four supervisory rat m,is for each subject.

3. A statistically significant relationship was found between
self-ratings of effectiveness in teaching reading and the number
ol reading courses taken by subjects.

4. A statistically significant relationship was found between
the subjects' scores of self-concept and their scores on teacher
knowledge of reading.

S. A statistically significant Telationship was found between
iite teacher attitude scores and the teacher.knowledge of read-.
ing scores.

S. A statistically significant relatienstVp was found between
the subjects* scores of self.;concept and their scores on teacher
attitude.

Conclusions: On the. bee, of the findings of this study, the
following concrusions were drawn:

1. Analysis was made of the interrelationships between the
three measures of teacher effectiveness: self-ratings, super-
visory atings, and pupil gains. SUpervisory ra mgs were
found to be related to self-ratings of effectiveness. Pupil gains
as an effectiveness measure for teaching reading were not re-
lated to professional judgments about effectiveness in the teach-
ing of reading.

2. Further analysis of pupil gains supported the notion that
such information is valuable regarding its use in understanding
pupil status in the development of reading ability. Pupil gains
crier the semester proved to be significant. Those students
who tested lowest on the'pretest were the pupils who made
greater gaina in reading level growth.

3. Pupil gains in readingachievement were not found to be
related to teacher seli-concept, teact sr attitude, or teacher
knowledge of reading. Thipil gains as a measure of teacher ef-
fectiveness in reading instruction evaded linkage with factors
generally accepted as being related to effectiveness in class-,room instruction.

4. Supervisory observation ratings of effettiveness during
reading instruction were found to be correlated with teacher
knowledge scores, even though teacher knowledge of reading
was not related to sell-ratings or pupil gains.

5. Teacher attitude, teacher self-concept, and teacher
knowledge of reading were related, which supports other find-
ings in the literature.

6. Self-ratings of effectiveness were related to the number
of courses in reading taken by the subjects, pointing possibly
to an adequate teacher preparation program or possibly to the
generalized feeling on the part of the subjects that their prepa-
ration would enable them ta do a good job.

7. Personal characteris;:cssuch as a,e, classification, I

size of hometown, whether subjects had observed or substituted
in the classroom, and whether subjects had taught in the class-
room--did not relate to teacher effeetiveness in readingin-
struction, teacher knowledge of reading, teacher self-concept,
or teacher attitude.

A PROPOSED PROGRAM OF PROFESSIONAL DEVELOP-
MENT FOR MIDDLE SCHOOL ENCLISH/LANGUAGE ARTS
TEACHERS BASED ON' A STUIr. OF DESIRED COMPE-
TENCIES EXPRESSED' By MIDDLE SCHOOL TEACHERS
.OF ENGLISH/LANGUAGE ARTS ;N SELECTED TEXAS
SCHOOLS . Order No. 7910525

McELR Y, Mary Pauline, Ed.D. Univeraty of Houston, 1978.
134pp. Chairperson: Dr. Zenobia B. Verner

The purp,, of the study was to collect and analyse data
from stratifi«i sample of randomly selected teachers in
Texa regarding fifteen competencies for teaching English/
langu ge arts to middle school students and to propose a ro-
granj of professirnal development based on thr analysis of the
colt cted data. The study addressed three research questions.

mong Texas toiddle school teachers of English linpage
art

1. What degree of agreement eScists regarding each of the
fifteen competencies derived from the professional litera,iire?

2. What relative need for further development is pla9ed on
each of the fifteen competencies?

3 What mones of professional growth are preferred to
further develop these competencies? The respondents Were
also isked would they participate in these modes of pro es-
sional gi owth if such were available.

The topfour competenties with which teachers stOngly
greed were the ability to teach written comrsition. the ability

to teach traditii-;iial L;rammar, understandThe impfirtaliee Of
social and emotional relationship of rua adolescents, and
work with shidents at different mrial einot.onal sliiges.
The two competencies, v.:ith wIde it t.achers strongiy disagreed
were teach a second field in additicin'to Enj ish 'hn_Erm.ige arts
and teach structural or other linoistics.

7-

The four competencies ranked hitliest fIr further profes-
lonaI development were teachin written y orupIsitIon. under-,

I



tanding_the importance of sncial and emotional relationships
d young adolescents, leaching reading, and working with stu-
dents of many different intellectual levels.

The order of preference for modes of professional growth
for further developing the competencies were: I) workshops
and inaervice dealingyith specific competencies; 2, ic ach.ng
xtience; 3) Master'slrogram specifically desired for
middle school/junior ti1 school English/lantruage arts teach-
rs-leading to additional certification; 4) personal reading;
intaster's in English (regular graduate program).

One of the recommendations resulting from the study was
a Master's program desioed specifically for middle school
English/language arts teachers. Assuminr, previous certifica-
tion in English, the program should include:

Teaching language arts. Courses and experiences that con-
tribute tr the development of expertise in teaching written cotn-
positice and reading should receive major emphasis. Areas
receiving less emphasis should be traditional grammar as well
as linguistics appropriate to the needs of the middle school
teacher. The teaching of oral language and the teaching.of lit-
erature should complete this area.

Learning about young adolescents. Courses and experiences
that contribute to the development of understanding the impor-
tance of social and emotional relationships of young adolescents
should be the major component of this area of the program:
Courses and experiences that contribute to the deveiopment of
understanding the intellectual development process of young
adolescents should also be included.

Guiding young adolescents. Courses and experiences should
be included that help classroom teachers understand their role
in counseling and guidance as differentiated from the role of
the gu.dance counselor.

Working with young adolescents. Courses and experiences
that contribute to the development of the ability to work with
students of many different intellectual levels, work with stu-
dents of different social and emotional levels, work with young
adolescents of diverse cultural backgrounds and work with
young adolescents in differing stages of%physical development
should be included.'

PRESERVICE TEACHER TRAINING IN READING: LEC-
TURE-DISCUSSION VERSUS LEARNING UNITS

Order No. 7823178

MILLER, Marlene Anne, L.d.D. Arizona State University,
1978. 9Opp.

The purpose of this study was to compare the effectiveness
of an undergraduate reading course which utilized two different
modes of instruction: a lecture with individualized learning
units versus a traditional lecture with a discussion group.

The sample in.tnis study was comprised of 89 undergrad-
uate students enrolled in RDG 3144 "The Teaching of Reading,*

) at Arizona State University. All subjects were administered an
, informal test of decoding skills, a simulation of the Classroom

Reading Inventory and the Inventory of Student Perceptions of
Instruction.

-Velric-ores for the first two Indices were examined by
means of multiple analysis of variance. The third test was
analyzed using the t test of independent means. The .05 levet
44 Significance was-chomen for interpretation of these analyses.

The statistical analysis of tbe data resulted in_the follow-
ing findings:

_ _ .

1, No statistically significant differences were found be-
tween the two modes of instruction on an Info-mal test
tit decoding skills.

'1"1
2. A statistically significaet difference was found between

the lecture with discussion group and the lrcture with
individualized learning units scoring on a simulation of
the Classroom Heading inventory with the students who
attended- t6e le-chire with iiiscos!;.1on group scoring sig-
nificantly higher.

3. Thi re was a statistically signifit'ant difference between
the two ini,des of instr.iction on the inventory of.Student
Perceetions_of Instruction with students in the lecbire

with individualized learning units scoring significantly
higher than the students in the lecture with discussion
group method of Instruction.

The results of this study and the conclusions based upon
those results led to a number of recommendations for further
research. Among these was a study I-1 which the studenti have
a choice of mode of instruction be manipulated orthogonally to
the mode of instruction.

AN IN-SERVICE TRAINING PROGRAM FOR ELEMENTARY
SCHOOL TEACHERS IN READING INSTRUCTION FOR THE
GIFTED AND CREATIVE STUDENT Order No. 7814830

RINEHART, Bonnie Copeland, Ph.D. Saint Louis University,
1978. 9Opp.

The purpose of this study was to develop an in-service
training program for elementary school teacher in reading
instruction for the gifted and creative student'.

The development of the program was a threefold process.
First, the major components of in-service programs tor gifted
education were ascertained from the literature since 1968.
Secondly, the ma.ior characteristics ef rt.-Win instruction for
the gifted elementary scheolchild were derived from the lit-
erature since 1958. Finally, the major characteristic!' of both
in-servicearaining programs and reading instruction for the
gifted weie sYnthesiaed into a list of components for an in-
service program in reading instruction for the elementary
school child. The list' was sent to a panel of ten authorities
on gifted education for refinement and validation.

Utilizing the list of combined components, the author devel-
oped a model for the in-service training program. Each of the
program topicsrationale, identification, role of teacher/a/-
fective domain, reading curriculum designwas developed ac-
cording.to identified needs, participant level, in-service design,
procedUres, resources, and evaluation.

Helping elementary school teachers to be aware of the pro-
cedures used in identifying gifted readers; encouraging teach-
ers to be aware of the special needs and characteristics of the
elementary school gifted child; helping teachers to recognize
the important role they play in fostering an effective learning
environment for r:Red readers; and introducing teachers to
the more effective programs and practices of reading instruc-
tion for the gifted child comprised the basis from which the
participants were to produce an effective reading curriculum
for their gifted students. Ultimately, the program was designed
to help elemeutary school teachers gain,the insight needed to
nurture a love for reading, within their gifted and creative
students.

In order to r.each the greatest population, the study recom-
mends that a general training center be established for the%
purpose of instructing workshop leaders. With the certifica-
tion of a large number of workshop leaders, in-service pro-
grams for reading instruction of the gifted child could take
place all over the country in a relatively short period of time.

As another method of reaching a greater population, the
study recommends the development of a training film. Al-
though not ideal due to the void of personal interaction with the
workshop leader, it merits consideration as a way of rapidly
disseminating needed information.

Program participants are recommended to continue their
learning, not only in reading instruction,_but in theteachingot.

sctool subjects as well. The study recommends thst
school district curriculum and supervisory personnel dispatch
to their teachers a monthly review of rew developments in the
field of gifted education, particularly with respect to reading
instruction.

Workshop leaderx are recommended to continually strive
to improve the effectiveness of the ia..F.ervic- training pro-.
gram. Thin improvement may be sugested by the participants'
evaluations or by new developments in reading instruction'for
the gifted, as reptirted in the current lAwature.
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%SHIFTS IN PRESERVICE TEACHERS' PERCEPTIONS OF
COMPETENCE AND ATTITUDES TOWARD THE ROLE
OF READING DURING A FIELD BASED EXPERIENCE IN
A SECONDARY 'READING COURSE USING PARTICIPANT
OBSERVATION //TECHNIQUES Order No. 7906648

SMITH, Laura/Juanita, Ed.D. University of Maryland, 1978.
I72pp. Supervisor: Beth,Davey

I

The purpoie of this study was to describe shifts in secondary
content area teachers' perception about reading during a field-
based methods course. Twenty-one students at the University
of ths District of Columbia, Mount Vernon Campus, who were
enrolled in * secondary reading methods course, reported to an
inner city jenior high school for their field experience during
the last six weeks of the course. The specific purpose of the
field experience was to clarify and practice theory learned
earlier in the course. Subjects were Instructed to work in the
school cafeteria with individual pupils to incorporate the teach-
ing of reading in their specific content area.I

Questionnaire, 113 was developed to describe shifts in sub-
iects' attitudes toward the role of reading in the content area.
This instrument consisted of five items using a five-point sc e
for rating questions from 1 (strongly agree) to 5 (Strongly di
agree). I .

Questipnaire IA was developed to describe shifts in su
*es' pert4tion of their competence in meeting the readi
needs of their pupils. This instrument consisted of twenty-
seven'items using a five-point scale for rating.questions fr m 1
(very qjsalified) to 5 (not qualified). Both of these instrum nts
were administered as pretests and posttests to all subjec

Questionnaire IIA consisted bf Part A and B, which
administered at posttests only. Part A contained four L
type items and two multiple choice items. Part B was
eigled question which asked ,subjects to enumerate fr
strategies they felt competent to use in their next te
experience., The study used a technique long associat
the social sciences, participation observation, to re
document, analyze, and report qualitative data. Subje
asked to record the following information weekly:
was the most important thing you learned? What w
interesting event of the day? What was the most
event of the day? Subjects were instructed to lim
comments to instructional sirategtes, pupil respon
materials, ,

,

In order to answer the research questions, t test
nificance were used to indicate the significant after
tween pretest and posttest me;.ns on Questionnaires
for each of the items and the total teat. Frequency
percentages were used to describe posttest respons
and B of Questionnaire IIH. Content analysis of the
observation logs was used to further answer all of t
questions.

.

Within the limitations of this study, the followin
were considered to be tentative: (1) Preservice co
teachers' attitudes'shifted during the field experien
a more, confident attitude toward meeting the readi
their pupils, (2) Preservice area content ar..a teac
coils'd that they were competent in applying the me
demi in the theoretical component of their method course,
(3) Preservice content area teachers do perceive tbe field ex

n
-

perience as a valuable component of their reading ethods
course, (4) Preservice content area teachers perc ive that
concepts learned earlier in the course are claritiefi through_
praeliceduring the field experience.
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Implications for research resulting from this study are:
(1) Ethnographic research methodology or participant obser-
vation offer great promise to understanding the reading pro-
cess. Future studies might well capitalize upon these method-
ologies using tape recorders to implement data collection.
(2) Reading methods courses should include appropriate field
components in order to clarify the relationship between theory
and prectice. (3) Additional research appears to be needed to
determine which competencies are most valuable for secondary
classroom teachers, (4) Participation obserOation logs can be
used to observe individual differences in pupils' reading be -
havior. Teacher* could gain a better understanding of the
reeding process and use this information for instructional pur-
poses. (5) Research could be designed which would include

pupil& interaction and responses to the strategies used by sub-
(8) Research could be designed which would incorporate

the instructor as participant observer.

ra SYNTHESIS OF A DYNAMIC MODEL FOR STAFF
DEVELOPMENT LN READING Order No. 78197$ 6

VACCA, Jo Anne Lynott, Ed.D. Boston University School ot
Education, 1978. 219pp. Major Professor: Roselmina Indrisano

PurPou
The purpose of tills study was to investigate the changIng

forces in staff development in reading operating in one school
district. It sought to report the dynamics of the situation, de-
termine the traits which characterize the effective staff devel-
oper, and achieve a "verstehen" in the synthesis of a model for
staff development in reading.

Design and Procedures

In order to achieve a holistic understanding in the synthesis
of a model several dimensions were investigated chronologically.
These dimensions, which a), incorporate qualitative and quan-
Mattes measures into the plan of study; and b), facilitate the
conceptualization of the study's confluent nature, follow:

1. The Critical Incident Technique was utilized in a pilot
study to test the technique's applicability to the task of report-
ing staff developer behaviors.

2. A participant observation study was conducted in the
school district selected as this investigation's data site to de-
scribe phenomena in a staff development situation.

3. In-depth interviews were held with six staff development
experts in the field of reading to secure a statement establish-

;in' the general aim or puipose of staff development.
4. Group interviews, following the proceduresol the Crib-

' cal Incident Technique, provided the main focus of this study.
Written protocols were secured from 148 teacheas of reading,

1% reporting 345 usable incidents on two types of rebord forms.
5. The final dimension, the synthesis of a dynamic model,

incorporated the preceding dimensions.

Conclusions

1. Through in-depth interviews with six experts on staff
development in reading it is possible to synthesize a composite
general aim statement of the activity.

2. As critical incidents are classified and analyzed, seven
categories (grouped in four areas) of behavior for the effective
developer in reading emerged.

3. The emergent category system is reliable in that its
plausibility was affirmed.

4. It is possible to derive a set of characteristics indicating
effective role performance of staff developer.

5. Analysis of the data in a quantitative framework: a), pro-
vided a useful counterpart to qualitative analysis and b), cor-
roborated the building of a synthetic model.

6. A conceptual delineation of role function can be achieved
through the juxtaposition of the derived characteristics with
the synthesized general aim.

7. Staff development in reading, based on data from one
school-distr-ts-a procefhiChlogicilli interfaces with the
nature of reading process. As such, the resulting model is
synergetic, serving a duality of purposes: specific/structural
and generic/functional. Structurally, staff development is
viewed as the dynamic interplay of specific domains of persons,
processes and properties emanating from a general school sys-
tem network. Functionally, staff development is viewed as the
systematic analysis of role functions:

,



A STUDY OF THE EFFECTS OF TWO METHODS OF IN-
%STRUCTION AND PRACTICUM EXPERIENCE IN A READ-
ING METHODS COURSE ON KNOWLEDGE, ATTITUDES
AND TEACHING BEHAVIORS OF PRESERVICE ELEMEN- .

TARY TEACHERS Or der No. 7903095

VALENCIA, Sheila Weinberg, Ph.D. University of Colorado at
Boulder, 1978. 315pp. Director: Professor Donald E. Carline

Over the past fifteen years there has been a change of
thought concerning successful teaching of reading in the ele-
mentar ichool. The focua has shifted from an emphasis on
'specific methods, techniques and packaged programs for teach-
ing reading, to teacher characteristics and behaViors. This,
in turn, has placed added responsibility on institutions respon
sible for.the reading education of preservice teachers.

The purpose of this study was to evaluate the effect of
two methods of instruction and practicuni experience in a
readini methods course on specific attitudes, knowledge and
teaching behaviors of preservice elementary teachers.

This investigation was conducted in two phases. During
the first phase, one hundred sixteen preservice elementary
teachers enrolled in a reading methods courae were randomly
,assigned to a lecture or self-taught, self-paced modular method
of initruction. These groups were further randomtyk-asaigned
to either an unstructured practicum experience or one requir-
ing them to teach nine pre-detormined reading lessons.. Lec-
ture students attended one, oneshour lecture each week while
modular groups never met for formal instruction. Instructors
were available to all students on a regular basis 'foeconsulta-
tion or assistance. Attthe end of the fall semester, all groups*
were compared with respect to scorea on a test of knowledge
of reading, an asseasraent of attatude toward reading and teach,-
Ire and reading lesson plans. Both the knewledge and attitude
mealtures were.piloted on'a group nf undergraduate education .

majors at a local college. Hoyt reliabilitycoefficients were
calculated to be r (knowledge) and r = .77 (attitude). An
inter-rate reliability of r s .82 was deterniined for the two
instructors grading lesson plans. The statistical analyse*
employed the IIMD 05V analysis of covariance program using
scores on tandardized math and reading tests, grade point
average awl number of reading lessops taught as ccriates.

The second phase olthe sludy investigated whether the
treatments had a significant effect on the teaching, of reading
during the spring semester student teaching experience. Atter
eight weeks of classroom experience, student teachers were
evaluated by the university' supervisor, and cooperating teacher
with respect to their teaching of reading. A seventeen item
Mee scale designed for this study was used to assess the
scielent teachee's-ability to use sound reading strategies when
workint.with children. The Hoyt estimates of reliability for
this ;scale.werte r .96 for cooperating teachers and r = .94
for nniversite supervisors. Again, the BMD 05.V program was
usecko perfoim the analysis of covariance. Covariates in-
cludeid the Gila used in Phase I with the addition of childrea's
attitudes toward reading to control for initial differences
among classes used In this phase of the study.

Results of this investigation indicated no significant differ-
ences among groups in the areas of knowledge of reading, atti-
tude toward teachine reacting, preparation of reading lesson
plans and effectiveness of teaching reading as rated by both
the university superVisor and cssperating teacher. There was
a significant interaction (p < .051 between method and practi-
cum exiserienee for attitudestowa.rd_rcatling, Those-students
in the modular group required to teach Teading lessons and
those in the lecture greup who were not required to teach les-
sons had more positive attitudes toward reading than either of
the'other groups.

1.

THE RELATIONSHIP BETWEEN STUDENT TEACHER PER-.
CEPT1ONS OF THE AFFECTIVE ENV1RONME:;T IN SUPER-
VISION AND THEIR SUPERVISORS' PARTICIPATION IN A
W3RKSHOP DESIGNED TO KOSTER SUPPORTIVE VERBAL
isOMMUNICATION SKILLS Order No. 'I817419

WHITE, Patricia Louise, EtI.D. Temple University, 1977.
148pp.

This study examined the affective dimension of the super -
visor-student teacher relationship and the effect of training
supervisors in supportive verbal comniunication skills on stu-
dent teacherpercuptions of this dimension. Student teacher .

perceptions about the affective environment in supervision were
obtained by use of an opinionnaire designed to identify specific
categories of behavior. There was a nonsignificant increase
in supportive behaviors for bodi workshop attending and son-
attending supervisors as measured by supervises responses to
post-workshop optnionnaires. While thesetrends were not sig-
nificant, they indicate that, contrary to prediction, supervision
is perceived as a predominantly nonthreatening situation.

TEACHERS' PERCEPTIONS
kPAREDNESS TOWARD THE.

WHITEHEAD, Linda Stastny,
MissiaiipPl, 1979. 105pp.

a

OF IMPORTANCE AND PRE-
TEACHING OF READING

Order No. 7818992

Ed.D. University of $outhern

Purpose of the Study

The purpose Of this stud.y.was to determine teachers' per-
ceptions of 'the -importance of selected reading tasks Is their
daily classroom teachir and the relationship among the im-
porta/see of each task and teachers'preparedness to perform
the task, the number of college reading tourses completed, and
teachers' demo raphic variables.

Procedure

The popul lion of this-study consisted of 100 randomly se-
lected teache s in Mississippi who did not exclusively teach
languswes, bt siness education, home economics, band, music,
speech phys cal education, art, or were librarians. Eighty or
the 100 sele ted toaehrrs participated in the study.

In order o obtain the data to fulfill Ow purposes of this
study, a 46- tem'opinionnaire was constructed by the author.
The person:1 data section of the opinionnaire requested infor-
mation about each sebject s age, race, sex, current teaching
assigiment current teaching area, years of teaching experi ,

encs, radt1 level et most teaching experience, highest degree
hell, numb ,r of undergraduate reading coOrAes completed, and
rsmber of graduate reading courses completed. Sections A and
B of the opmionnaire were centered around 46 sentence steras
pertaining to reading taska in the classroom. Each subject was
asked to score the 46 items on a Likert scale of- one to four
indicating the level of importance be attached to each task and
the level of preparedness he had been given fo5 each task In
his teacher educatien program.

In order to obtain the results of the stady, two types of sta-
tistical analyses were used. The two types were multiple re-
gression and _correlatedizlest.i with_Pearsoncorrelat4on eoef--
ficients. The research hypotheses were tested at an alpha level
of 0,05.

Conclusions

Based n the analysis of the data, the fulloWing conclusions
were drawn. Theseleeted readinc; tasl...s used in the inst rument
were found tu impertant or veiv Onpirtant by the respon
dents. A significant rviiitiutehip was f.nind helween. teachers.'
Percepteins of the un.p.it tanee sel-eted readmgAaskf; and
teachers' percept km,4 of their preparedness to pectoris the
rending tasloi. The level of prep i edne.s WA; con.4istently less
than or equal to the lovel of impatanee. When the interaction
of importance and tpachine.,:issi.:nment.4 was considered, ele
mentors; teachers porlemed the tash:. as havne; a hie,her level

.



Yonportanee than Old teachers on the junior o senior high
Nye ls. Fur elementary teachers, preparedness was the best
predictor of the level of impoiiance asFignud to each reading
task, in Contrast to preparedness ratire as the lowest predictor
of importance for seconlary teachers.

Implications for Education

Based on the analysis of the data, the'following implications
for education were cited. The State Department of Education
Mould revise certification requirements to include reading
courses for all secondary teachers, principals and supervisors.
fn addition, the colleges and universities throughout the state
ot Mississippi should devise curricula for teachers that would
Increaselhe quality and quantity of reading preparation for
lementary teachers and the inclusion of some reading course
work Xor all prospective secondary teachers. Each school sys-
tem should develop its own reading skills continuum to be uti-
Used in a competency-based program and its own needs assess-

matt inventory as a guide for in-service programs.

Recommendations for Further Research

Certain recommendations were made based on the analyses
of the data:

1. Similar studies should he .conducted in other states in
order to compare requirements of college and state certifica-
tion agencies in regard to course work in reading.

2. Similar studies should.be conducted utilizing the percep-
tions of administrators of the preparedness of the teachers
under their supervision.

AN ANALYSIS OF THE PREPARATION IN MULTI-
'CULTURAL LITERATURE AFFORDED PROSPECTIVE
ENGLISH TEACHERS BY SELECTED COLLEGIATE
ENGLISH DEPARTMENTS Order No. 7906801

WILLIAMS, Sandra' Ann, Ph.D. Kans Sta\ University, 1,978.
1114pp.

Statement of the,Problem \.---
The principal aim of this study was to invest) ate the de-

gree to which seleeted college an university'Ang ish depart-
ments of member institutions of e American ssociation of
Colleges for Teacher Education ate preparing jospective En-
glish teachers to teach literatu e of a multicultur\ al nature,
The primary objectives of the ;tudy were aimed lit discovering
the fallowing: \

I. The racial identifications of the English Department
Chairpersons.

2. The determination pf the philosophY, commitment and
practice of collegiate English Departments relative to t4ie idea
of multicultural literatu e.

.

3. The degree ii whi .11 institutional materials and suppor-
tive services mak pro isions for promoting ihe study of mul-
ticultural literatu

4. The receneu Iforts to reflect multicultural iiversity
in tne area IA MO an re study .

5, The extent f throe/racial diversity reflected in the
area of litorature 1 the English Department as revealed by
Hs availability ailt frequency of multiculturaLliteiature_of-

,ft ,ings. ,

6. The courses required in multicultural literature for
prospective English teachers.

7. The aUthors that are predominant in the multicultural
literature content,

S. The training and/or background requirements of English
Department stag who teach literature.

9. The feelings, attitudes of English department chair-
persons telative to the useage, value and implernentation of
multicultural literature within collegiate English departments.

. Findings and Conclusions

1. Both predominantly White and predominantly Black
English departments offer little or no coverage of multicultural
literature.

2. Very little curricular change in English departments has
Occurred in relation to the inclusion of multicultural literature.

3. Very few authors and works of different cultures ars
etudied; the few that are on reading lists are studied much too
frequently.

4. Few English departments see the need to require courses
..in Black, Chicano and Native American literature, even though
it is not covered in so-called °mainstreams American liter-
ature.

5. A great majority of pre erviee English teachers never
gain exposure to the literatu e of other Cultures.

6. The majority of Engl h departments do not regard the
literature of Blacks, Chic' os and Native Americans, as being
academically respectabl

Recommendations

1:English depart ent cliai rpersons should provide: an insti-
tute on multicultur literature for the benefit of facufey_growth
and development.

.
2. Administr ve staff and faculty should develop itliteria

base for makin selections of multicultural literature in view
ol the existing eeds of the particular English department.

3. English epartments should plan the initiation of an effi-
cient inservi e study Procedure in Order to assist faculty in
becoming a are of multicultural literature.

.

4. Spec al efforts should be made to eliminate instructional
material that give poor representation to literary authors of
varying ultures.

5. T acher preparation'programs should provide multicul- ,.

tural I erature course offerings which help to prepare teachers
for d ling with cultural diversity.

.

6 English departMents and Teacher Education should corn-
bin i efforts in order to implement the concept of multiculturaP
ie and literature study.
/

*commendations for*Further Research
7

1. An investigati'on of departments of special studies, his-
tory, ethnic siOdies, etc. that may be providing exposure to
multiedltural literature.

2. A study of Black;thicano and Native American authors/
critics for the purpose of gaining input as to which of their
Works they would recommend for study by prospective English
teachers.

7
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