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SELEC’I‘ED STRUCTURE OF [NTE[ LLECT MEMORY FAC~
TORS AND THEIR RELATIONSHIPS TO READING ACHIEVE -
MENT IN THE EI. PM}‘NlARYSQHA[)I'

Ortler){u. 7911185
BLAZEY, Mark Lee, Ed.D.
Albany, 1978, 238pp.

State University of New York at

R.elzltlonships were examjned between reading achievement
and menory abilities in'the elementary grades. Specifically,
three reading variables - Word Pronunciation, 1. istening Com-
prehension, ang Re.ldm{f Comprehension — were related tp
eight memory variables — Memory of Figural Units, Memory
of Figural Systems, Memory of Symbolic Units, Memory of
Semantic Units, Memory of Semantig Systf?llls, and Memory
of Semantic Transfarmations,

Two hundred seventy five predominantly Caucastan stu-
dents were tested on iull criterion measures by regular school
staff during the school day in April, 1978, The students in-.'
cluded in the study ‘were within the normal range of intelli-
gence and distributed along the socip-economic continuum,
Thelir mean reading performance was at the fifty fourth per-
centtle for-New York State,

_The data were analyzed using stepwise multiple regression,
polynon;lnl regression, and analysis of‘ variance, Scatter dia-
gramasand Pearson correlation epefficients were ¢hbmputed for
each bivariate relationship.

The results of the study suggest that certiain nbmory abil-
ities relite tolreading achievement uuudm‘, to the task de-
/ mands of the particular achieveniént. Memory‘abilities which
related significantly to dne type of achievement did not relate
significantly;to others where the task requirements were sub-
stantially different. In addition, the non-linear, bivariate re-
lationships suggesf®d that certain memory abilities were pre-
requisite \%({:lins in the related achievement. Symbolic
Memory relited to reading achibvement tasks in which the
student was reduired to read or préndunce words as in Word
Pronunciation and Reading Comprehension tests, Semantic
memory related to readiug tasks when the student was re-
quired to understand meanings as in Listening nn.d Reading
Comprehension, Thit is, for Reading Comprehension achleve-
ment, both Symbolic and Semantic Memory abilittes were fac-
tors. For Word Pronunciation Symbolic Memory was u factor,

.
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A COMPARISON OF CONCEPT ATTA[NMEN'_I‘ WITH READ-~
ING COMPREHENSION, LISTENING COMPREHENSION, AND
[Q IN SELECTED SIXTH GRARE STUDENTS

Order No. 7823289

ORDELON, Judy Carter, Fd.D. Uni_versity of Arkansas, 1978.
118pp. Major Professor: Dr: Robert G. Stephens -

The purpose of this study was to assess relationships among
concept attainment, reading comprehension, and listening com-
prehénsion. In addition, factors of IQ and sex were examined

" as they related to the other variables. The null hypotheses

_ tested were: 1) No significant relationghip exists between con-
cept attainment and reading comprehension. 2) No significant
relationship exists betweén concept attainment and listening
comprehension.

Forty sixth grade students from Rogers Ar kans.ls particl-'

\patod in the study. The twenty boys and twenty girls were ran-
domly selected from the population of students whose parents

+  had granted pernrission for them to participate. - v .

The follé¥Wing four tests were used: 1} a concept attainment
tast based | a study by Jerome Bruner and others measurirng
number of tr\als-to-criterion; time-to-criterion; and percent
of fodusing sttategy; 2) the Durreil Listening Comprehension

. Test; 3) cloze yeading tests on grade levels three through "
eleven; and 4) the Cattell Culture Fair Intelligence Test. All
tests were administered and scored by the examiner,

The Pearson Product-Moment toefflcient of correlation was

used ln order to study relationships among coneept attainment,
reading comprehension, listening comprehension and [Q. A t-
teat for indppondent samples wns used to determine the signifi-
Elillcmco of sex a6 p variable. a
B . L3
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The findings of the study were ds foilows: 1) No significant
relationships were found between reading comprehension as
measured by the cloze tests gnd concept attainment. The first
null hypothesis was therefor o uot rejected. Good readers were
not found to oxhlunt prester efticienc y in attaining concepts than
did poor readers. 2) No sfgmificant relationghips were found
between listening u)mpx ehensipn and cpncept attainment, and
the secdnd nuli hypothesis was also nat rejected. It was thought
that the lack of rei: ltmnshlp might be due to the (llﬁvu'nt types
of intellectual operations réquired by these ac tivities. :3) A sig-
nifi¢ant relationship was found between reading comprehension
and listening compr chension at the p<.01 level of sigmificance.
4) Sigmificant correlations Were found among the tloze tests, -

< Indicating a congistency of scores on the different levels tested. ¢

Results of the cloze tests did not agree with the readubility

. levels set by SRAr oh“the power builder'materia] used in con-
structm‘, the tests. 5) Concept attainment variables correlated
with one anotherwt the g<.01 level of significance. No signifi-
cant correlation was found, however, between the conce ept vari-
ables of Tusk 1 with those of Task II. Students who used a high
perdent of f()cusm;., strategy required fewer trigls and less time
to sotve-the concept t‘nkb,“supportmh Bruner-s study in estab-
rllsmn;, foc usmg as-the most- lfflcwnt str: ttegy for this type of
cBncept att: nnment task.- 6) No su,mflcant rvl"ltmnsln;u; were
found betwebn.scores from the mon-verbai IQ test and other
variabies. 7) Signifitant differences were not found between
scores of boys and girls in the study.

-»
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TRENDS IN READING ACH[EVP MENT FOR THE F[F’I‘H
GRADES IN MISSISSIPPI PUBLIC SCHOOLS, 1972.73 TO
974-75, AND THE RELATIONSHIP OF CPR’I‘AIN VARI-
BLES ’I‘O READING ACHIEVEMENT Order Not 7905113

BROOME, Lorice Anderson, l‘dD Umvvrsxt'y of Southern
stshcuppx 1978, 83pp.

»
Purpose of the Study - .

The two purposes of this study were to determine the trend
in reading achievement for pubii& schools tuth fifth grades in
the state of Mississfppi for the academic years of 1972-73 and
1974-75 and to d ,rmine the relatfonship between certain pre-

sdictor variables and the criterion variable of reading achieve-

. .ment for 1972-73, The following predictop variables were

used: (1) school district variables, (2) raclal composition Ol‘.

the school, (3) teacher charac torxstu s, (4) expenditure vari-
ables, and (8) conrinunity hackground data , -

. .
Procedure

The population for this study wag 1dcntlr|ed as the public

‘ \,,schools in Mississippi with fifth grades that had participated in

-

the statewide testing program in 1972-73 and 1974 -75 and had
given their studvnts the California A(‘hwvement Test, 1970 edi-
tion.

v

_Flndings

The major findings of the study were as follows-

1. Reading achievement in the Mississippt public schools
included in this stydy increased significantly from 1973 to 1875,
The percentile rank increased from 27,99 to 31.96.

. 2. The percentile gains in reading achievement from 1973
to 1975 for the schools in this study,were found to be equal re-
gardles\ of th('{typ(' of district, the gize of tfl(' district, or the
racial contposition of the S(hool .

3. The single bekt predictor,of reading achievement in 1973
was the racial composition of the school,

4. The second best predictor of reading achievement was
the municipal separate type of school district, When compared

to the other types of districts, 8e munic ipal separate distriets
tended to have a higher edueational level, higher percentage of
high school graduates, higher median fannly income, and fewer
families below the poverty level.

5. The strongest relationship between community back-
ground data and re ading achicvement at the district level was
found between reading achievement and the pereentage of fami. .

. « .
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\ -
u‘es below the poverty levcl (r = - 56) rThuza as thc percentage
of families below the pnvcxty level increases, the level of read-
.ing achievement decreases
8. A strong positive relutioxmmp was found for reading
achievement at the district level and the community background
characteristics of median educational level, percenta;,e of h;gh
“ school graduates, and median family in(‘omc

+

Recommendations

The following recommendations were made:
1. A long-range study of reading achievement in Mississippi
is needed to determine if reading achievement continues to im- |
prove,
2. Other predlctor variables that can be controlled by the
schools such as classroom social climate, teaching methods,
and teacher materials need to be identified as a poss\blc nicans
of predicting reading success,

'3, Since reading improved in Mississippi’s fifth grades in

_thig study regardless of the raciaycompositicm of the school,
type of district, and disttict enrollment, further research
should* be conductéd tg determine if this finding would remain
true at higher levels oI achievement,

4, Due to the limited response of districts, it is’ recom-
mended that further efforts be made to lnclude all districts and
all 'schools in future research on reading achievement in Mis-
sissippi. '

5, Due to the limitattons of ex post facto resc.n(h it is sug-
gested that experimental research be conducted to detur’lnine
school-contrblled predictor variables of reading, )

-

A CROSS-LAGGED CORRELATION OF SELF- C\O‘NCEEPT

AND READING ACI’{IEVEMENT IN FIRST GRADE
Order No. 7904950

Delila Anne, Ed.D. University of South Dakota, 1977.

CASELLI,
151pp. Diry i Dr. Loraine Webster .
Problem

A
¢ This study was designed to investigate the degree of rela-
tionship between self-concept over one period of time to

changes In reading achievement over a later period of time. ~,

Procedure
—_—

~
~

(A stratified randomly selected population included 40 qecond
semester first grade Sioux Falls, Soath Dakota, students rep-
resenting lower and upper soc‘ioeconnmlc boys and'girls. Self-

. concept was measured by Self-Concept ‘and Motivation Inven-
tory (SCAMIN), definingfthe construct as hierarchical and

* organized, Measurement was composed of the student’s posi-
tive acceptance of academic aspirations and demapds which he
perceives(Signif‘icant others” egpect’of him and his persopal
view of present successes and likelihood for future acagdemic
succeqs called Self-Concept; this “3 combineq with Academic
Motivation, made up of the student’s positive regard for rein-
forcement assoclated with academic achievement and-his aware-
ness and/or concern for avoiding embarrassment and- sanction
‘which he associates with academig failures. Subtests, Word
1dentification and Passage Comprehension, of the Woodcock
Reading Mastery Test were administered individually to mea-
sure reading achievement. Five equidistant measuring points
were_established at each of the four attendance centers. The
investigatqr used = structured variance of ordering the two
measurements to counterbalance test order effects of one mea-
sure upOn.’Lhe other,

. The *cross-lagged panel correlation” design offered the
opportunity to measure causal influence of one variable prior to
the other by means of Pearson Product-Moment correlation,
Path coefficients were computed to “partial out” effects of
previous tical r\elationships and the correlational reliability
of the V}l‘;ﬂe to be predicted. The one-way analysis of vari-
ance tedhnique revealed path coefficient averages considered
to be non-zero measures giving evidence of their mutual de-
‘pendency. At test with .05 significance wag performed on mea-

" Q 1res found to be zero through the one -way analysis of warlance

E MC - . \.s
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" Directional Pearson Product-Moment correlations Sug-
gested self-concept-supscales F;v causal to reading achievement
subsgcales in 20 instafces withl a significance at or in exXcess of
.05, Path coefficientp indicated self-concept variable averages
across the five meaquring points to be causal in 12 of the 18
possible correlations. One-way analysis of variance testing
revealed a more aecurate statement to ifffer causality of only
Motivation over Réading Total with an F significance of .015.
Results of a t test found a .05 significance substantiating this
inference. Change in self-concept over ong period of time is
related to reading achievement over a later period of time
wlith significance at .05. An inferred causality was found for
Mot{vation prjor to Reading Total. -

.
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A STUDY OF RELATIONSHIPS AMONG AFFECTIVE AND
BEHAV!ORAL CORRELATES OF READING IN URBAN '
PRIMARY, CLASSROOMS - Order No, 7911348
CHILDS, Shirle Moone, Ph. D The Umverqxty of\(,'()nnecticut

1978, 189pp -

For many-urban youngsters who have failed to acquire
needed skills sueh as auditory discrimination, decoding and
encading, and comprehension, learning to read is a difficult
task hese children ar¢ characterized as “culturally disad-
vantage®”, “learningdisabled”, and “slow learners”. Teachers’

!
expectatmns 9f success or tailure are often affected by such

" «"Tabels.

Educational systcm-, continped use of the norm referenced,
test as a major assessment tool may be among major factors'
contributing to these reading deficits. *Are children 'be\ng
tested on what they actually know or what educational systems

. assume. they know?” lga continuing controversy. This study -
employed myltivariate techniques to evaluate data collected
from a large urban public, schogl community n gentral Con-
necticut. The sanwling procedures résulted in 246 primary
grade students and 33 teachers participating in the study. The
three instruments ysed to colléct the data were: ,a standard-
tzed tést, an instrument to assess attitude towards reading,
and an instrument (developed by this writer) to assess the ex-
tent of reading related actiyities yeung urbdn, minority stu-
dents engage in during the school day. The data were treated
through a series of stepwise multiple regressions to determine
the predictive ability'of the independent variables on reading - .
achievement, The independent variables are (a) sex, (b) atti-
tude towards reading and (c¢) Reading Related Activities, There
are elght distinct factor's which describe Reading Related Ac-
tivities: Reuding—l,nnt:ge Arts, Listening, Speakidg, Writing, .
Social Development-C§ring, Soctal Development - Lapguage Arts,”
Recitation-Dictation, a
Aidq

‘The findings rewealed that (1) thete was d\@;&mrelat’ion

between the predictor and criterion variables with Reading-
Language Arts having the greatest effect on reading -achieve-

.ment, (2) the optimal equation for these data contained seven

predictors as follows: Reading- Language Arts; Listening;

Social Development-Caring; Attitude Towards Iie:n(iixug; Lan-

guage Arts Using Audio Visual Aids, Recitation-Dictatidn, and

Social Development-Language Arts. The predictors in the equa-

tlonwere statistically significant predictorsof reading achieve -

ment at thep .01 level. The Jow variability inay be indicative

of two distinct approaches to assessing readingfachievement

of urban minority children. - . —~

The reader is uuthned in the use of the standardned test

‘alore in determining reading achxevqment of these Title

youngsters. The lack of a strong relationship between the.‘;re— -
dictor and criterion variables raises @ question as to which
one has more credence — Reading Related Activities og the

MAT?  Reading Related Activities that children engagé in

ing the school day have been shown to mildly correlate with

reading achievement. Further assessment of the quality of
these activities may need to be studifed. Reading progress. of
¢hildren’ shaiity b!."AQSs:@cd m&u&hkm,umer to ba more sup-

portive of the children’s futiire growtt, ye T

-The authors of the MAY suggest tha.t each school systgms -
evaluate the content validity of the MAT based, on their s ools’

’ A4 v
curriculun), v ‘ - /

Language Arts Using Audio Visual

-

’
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» THE RELATIONSHIP OF READING ACHIEVEMENT, READ- AN ANALYSIS OF SELECTED VARIABLES AS PREDICTORS

ING ATTITUDE, SELF-CONCERT AND CLASSROOM BE- OF* FIRST GRADE READING ACHIEVEMENYT
HAVIOR, A MULTIVARIATE STUDY Ordef No. 7902096 _ ‘Order No. 7911364
¢ . : R .
CLAYTOR, Mary W, Martin, Ph.D. The Ohio State University, © CONNELLY, Leokadya Kozlowski, Ph.D, A University of
1978, 218pp. Adviser: Professor Donald J. Tosi Connectlcut 1978, 132pp. -
. Because of the.general reeognition of a relationship between ' : . /
reading efficiency and academic success, there is a4 growing - . Purpose ofi the Study

interest in the development of ways of dealing with rehding
problems. ‘A major complication is children from the inner
city start out behind other Chll&?n There is a wide range of
reading ability that exists at every grade levels Qften the stu-
dent's unsuccessful reading experienges are a reason for them
to suffer in other content areas, {Their confidence is lowered,
and their attitude toward re:tdlng and school becomes increas-

This study was designed to indicate the efficiency of. se- .
lected variables nd(‘nhfle’l at kindergarten entry and at first
grade entry as predictors of first grade re: wding success,
/a The purposes of this study were to determine (a) whieh of . .
the gelected variables predicted first grade reading achieve-
. ment; (b) whether pupils retained their -relative status as low
. . average, or high risk from kindergarten through end of first
ingly negative. " ) grade; and (c) whether the variables discr iun:':ixted among the

The purpose of this study was to find out if classroom be- low. averare. and hirh achi -
age, ¢ achievers 2 : s .
havio. of students attending inner city schools follows a pre- end of fxst"g ade. . & rs in reading ac l‘%menf at the

dlctable sequence whether - wtudents who act out are also poor . ' T
readers, if students ‘adhieve, do they also have a good attitude. '

?r ¢

toward reading, feel good‘nb_out themselves and maintain self “« l_ly'polhgse's
discipline. . ’ Lo T _
H There is sig * el shi v -
The study was deqlgned to investigate the following four re- o le(l-'tt::g ‘:n'_li(‘)l;ll:‘gl,{:‘;l,r:t(‘l}ﬁll(;f lf”f'?;:':.’f’g“"“?" the se
gearch questions: , ariables g ac s rehding achievement

at the end of first grade. i/

T, ell does readi achxevem nt, reading attitude and : o
How w 08 ng ¢ g Hoz There are no significant changes in the initial and

R
self- concl:ept predict clagsraom behavior ? o final status ranking of the high ri'sk, the average risk,
2. How well does reading attifude, seif-concept and class- and the Ibw risk pupils from the begaaing of the kin-
room behavior predict reating achievement by sex and dergarten year to tlho end of first
race" N i Hos The set of predictors will not serve to differentiatef
3. What areﬁe reahtng attitudes, self-concept and class- . among the three final status levels,
room behavior cortrelates of readmg achievement ? . . . .

4, What are the reading attitudes, self-concept and class- Pm( odmes

room behavior correlates of sex and race?

Data on twelve, var 1.|ble;~. were collected on one hundred

.Subjects for the study were a randomly selected groﬁp of . forty-eight public school pupils over a period of two years.
"+ 154 males and 130 females enrolled in fifth grade classrooms Tests were administered to all'the pupils at the heginning of k1
" from each of fifteen inner city elementary-schools located in a the klndcrg,.uten year, at the beginning of the first grade, and
large midwestern school district. The 284 students had been” * _at the end of first grade. The independent variables were sub-
placed in the Elementagy School Counseling Component of the test scores on the Dallas Preshool<8c reening Test, subtest .
school district’s Disadvattaged Pupil Program Fund (DPPF). N scores on the Murphy Durreil Readiny; Rv.uhncss An.l]VSIS
- The research questions were answered by using .intelligence, : score on the Otis-Lennon Mental ‘Ability I‘ec,t, and meéasures
achievement and social behavior data that were collected during . - of chronological age, socioeconomic staius, and sex. The de-
the 1976-~77 school year. The instruments used were the Self * pendent variable was the Total Reading score on the Metro-
Observation Scales (SOS), the Survel of Reading Attitudes .. politan Achievement Tests, The hypotheses were tested by the
' (SRA) the Camprehensive Tests of Basic Skills (CTBS), and Juse of multiple lepr ession analysis, the chi-square technique,

ing Scale (I)ESB) Cand diserimin mt function analysis, .

o determine the ) v . o

the Devereux Elementary School Behavior }
The “method of canonical correlation was u

relationships between the tested (SOS, SRAAND CTBS) and Findings and Conelusions
gbserved (DESB) variables. Correl.mona.l analysie was used .
t@ obtain the measure of relntuwhlp between two variables. s . The optimal H‘th“@'swn eq\mtmn developed for the total
The results shgwed that twenty correlates of reading achieve- ' “sarfiple included five yatfiables: scores on Murphy-Durrell
ment could be id¥Wfied. TQere were ten variables that corre- Learning Rate, Dallas Language, Dallas erﬂntdzr)", Murphy-
lated significantly with the &x of the student, and nine variables Durrell Phonemes, and socioeconomic stafis. The muliiple
that correlated ‘HgnlflC’lntly with the race of the student. There correlation of .79 accounted for sixty- thrdé percent of the
vere five varlables that correlated with both sex and race. variance. However, little was added t& the predietion effi- Lo
Findings of the study showed that: (2 «classroom behavior . ciency by the inclusion of variables beyond Muxph_) -Durrell
problems tend to be multivariate in ‘jﬁ e; (b) the student’s Learning Rate and Dallas Language, Separate regression equ-
attitude %ehavlor and the way he sees himself 1s highly related : ations for each sex made no difference in the efficaey of the
with r g achievement; (c) there are different variables fpr prediction,
male and’female students that may influence reading achieve- . The findings of the contingency table for chi-square .md the B
ment; (d) there are different. variables for white and non-white .- uncefftainty coefficient suggested the change from initial’statys
students that may Influence’reading achievément; (e) there are, hased 0‘*1"1 prekindergarten sereening to their final status
specific }Tariableq of rtaadlng achievement and classroom be- : based on Tirst grade ac hievement to be 101.1t1vely independent
havior #at dre common among all, students; (f) the reading of each other
achievment data-from this study could b ‘turther analyzed in _ The pUWOr ful discriminant function equation gener:ted to
of a‘udltloq’al variablee such a8, agey t student and - Jifferentiate wmong the finil]filtll.‘i levels of first grade reading
data collected for . - achievement included seven vhiriables: scores on Murphy-
if the variables of o Durrell Learning Rate, Othe- If( ‘Nnon Munt.tl Ability, Dallas  ~ p |
her attitude and classroom cllmate were added before anal- Languaye, MMphytl)unell Phongmes, Age, and sex. The
: classification routine correctly jdentified 76.35 percent of the
, : cases as meruhers of their wspo tive first grade reading
) _ ac hievement gFroups.,
y b , . . Two conclusions sedmed appgrent. (1) Learning Rate was
& . . ’-{ . . o an important-predictor and digefiminator; and (2) the present ”
¢ ’ . : : kindergarten and firshgp: offer mgs were insufficient ta meet
Q .
ERIC - i .
| e - ' . . '
- » o -
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. The assessment of pupd performance at timely iter vals
in their learning should be utilized to adjust curric ulum, mshuc—
tion, and.related services to accommodatg these pupils’ needs
and to avoid cumulative deficits.” In order to focus on preven-
tion of réading failure, instead of later remediation, early iden- »
tification of high-risk pupils is needed. ..
8
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. S1X SELECTED HOME READING ENVIRONMENT FACTORS
AND THEIR RELATIONSHIP TO READING ACHIEVEMENT
AT THIRD GRA‘DE' ’ Order No. 7905993

. . 1
COUSERT, Girly Carolyn, Ed.D.
104pp. Chairman: Carl B. Smith

Indiana University, 1978,

.

The major purpose of this study is to deter mme’he&her '
there is a relationship between the personal reading habits of
. the parents, between whether the parents read or did not read
* to the chiid in preschool years, and whether the parent reads
or does not read to the child at present a.r‘he child’s reading
achievement at third grade. < .

The third grade students in four elemen®™®ry schools in a
midwest city suburban area were selected for the study. Stu-
dents in the top 26% of the class and students in the bottom 26%
of the clags were chosen on the basis of their scores on the
Stanford Achieyement Test. l,etters were sent to'the parents of
these students requesting interviews. Those parents who agreed
to participate \V_i@ interviewed by one of the team of inter- -
viewers. . )

The data obtained from the parents in the interviews were
tabulated. The median test was then applied to each set Of data
for which the median test wag appropriate. (Hypotheses 1 and
2) For the hypotheses for which a median test was not appro-
priate, the data were dichotomized into a read-no read ar-
rangemednt for a 2 x 2 chi-square analysis. (Hypotheses 3, 4,

5, and 6)

&

. ’ w"
Summary of Findings

Data were analyzed to ée_teniﬂne the relationship between
"the home reading environment of the child and the child’'s v
achlevement at third grade level. TAe home reading environ-
ment factors are the amount of time Ahe mother spends’in.per-
sonal reading, the amount of time the father spends in personal
reading, whether the father reads to the child at the present - *
time, whether the mother reads to the child at the present time,
whether the father read to the ¢hild in presc hool years, and
whether the mother read to the child in the presehool years.

" There was a high relationship between the amount of time
the motHers speny in personal reading and the student's achieve-
ment at frd grade for the total p()pu].ltl()n (p .001), for girls
only (p <.01), and for'boys only (p - .01).

’I‘hero I8 an extr®mely gignificant rol.ntinnqlnp betwpen the |
father’'s personal ro.ulm#mtq and the achievement of the
child’at third grade (p -2.001). The relationship of the father’s.
personal reading habits to the achievement of the girls is strong
(p <.01), and its relationship to the*hoy's achievement is even
stronger (p -1.001). '

.When computed .or the entire population,.a slight relation-
ship was found (p - .05). llollever for boys and for girls Hy
could not be erP(.th at (p 2.09), when computipg whether the
father reads to the child at present,

_The interviewers reportgd that the parents of high achieving
students would answer that, since the child (oulgl now read well,
the child no longer.wanted to have someotre read to him/her bt
prelerred to do his/her own reading. Parents of low achieving
students tended to answer the question with a simple “yes” or
*no.” . ,

There is a relatioﬁship between whether the mother read
to the chiid at the présent time and the child’s achievement
(p <.01). There was a slight relatjonship for both boys (p <
.05) and for¥giris (p <.05). There was not a significant differ -
ence between the results for the boys and the girts. Many
mothers reported that they only read to the child in order to

. help with the child’s school work. Others.reported that the
O __er readers preferred to réad for themselves. More mothers

EMC\ !athers reported~reading to the child.
L

e

)

. N e J
There was a very significant relationship (p <.00) between
whether the father read to the.child in the pre chool years and
the'chlld’s achievement. The evidence for boys (p < 05) and
for girls (p <.05) separately ig also signififant.
There is a very signlficant relattonship between whether
the mother read in the preschool gears (p <.001)., There is

not & signific (lifference between boys (p <.01) 'Ind glirls
(p <.01),

- “

A STUDY OF RELATIONSHIPS BETW.EEN SELECTED
ASPECTS OF ORAL LANGUAGE, SHORT-TERM MEM-~

*ORY, AND WORD IDEN’I‘IFICATION AT THE PRIMARY

LEVEL . Order No. 7819728

CROWE Lﬁ, Edee Gammon, Ed.D. Boston Upiversity School

of Education, }978. 263pp. Major Professor: Dr. Roselmina
Indrisano

The problem of the study‘was concerned with 1) correlation
wetween measures of word identification, selected aspects of
ordl language, short-term memory. for temporal patterns of
verbal stimuli, and other selected factors at the primary level;
(2) the simultaneous effect of selected variables vn Word Iden=
tification at each grade; and 3) differences betweén grddes
one, two, and three; between the highest, middle, and lowest
thirds of the population in Word Identification‘at each grade;
and between boys and girls at each grade in Word Identification,
selected aspects of oral language, short-term memory, and
other selected factors.

The following reading, oral language, memory, and other
variables were developed: 1) Reading: Word Identification
measured by the Iota Word Test and the Word Discrimination
Test from the Monroe Diagnostic Reading Tests; 2) Oral lan-~
guage: Sentence Conprehension ‘meagured by the author's
adaptation of the Northwestern Syntax Screening Test; Sentence
Repetition measured by the author’s adaptation of the NSST;
LComprehension and Repetition, the sum of scores in Sentence
Comprehension and Sentence Repetition; Following Directions,
written response to oral directions Lontaxmng-d:rectlonal terms
used in reading instruction; Left-Right Errors, the number of
ertrors in Following Directions due to confusion of left and
right; Temporal-Spatial Errors, the number of errors in Foj-
lowing Directidns due to confusion of temporat-spatial terms;
Hearing Vocabulary measured by the Peabody Picture Vocabu-

lary Test; 3) Memory: Auditory Memory measured by the

abi to rqpeat series of spoken nouns; Visual Memory mea-
suregt by the ability to reconstruct temporaily ordered sets of
pictures; and 4) Other: Verbal, Performance, and Total Intel-
ligence measured by the Short Form Test ol Academic Aptitude,
Level 2, or the Wechsler lntellxgence Scale for Children; Ago
in months, Grade;. and Sex.

The population consisted of 65 first graders, 79 sec¢nd
graders, and 42 thirg graders from twelve heterogereous
classes in two public schools. Data were obtained in the spring
of 1974. The data wer® analyzed by correlational analysis in-
cluding partial correlation to remove the effect of Verbal In~ |
telligence, stepwise'multiple regression to buiid an explanatory
model aof Word Identification variance at each grade, and anal-
ysis of variance supplemented by the Scheffée method of multiple-
comparison.

The major findings and con(,lusmnb derived from the anal-
ysis of the data were:

At all grades the variable Comprehension and Hepetition
Jplained a gignificant proportion of Word Ident[ficdtion vari-
ance in addition to that explained by Verbal Intelligence. This
finding suggests that competence in word identification at the
primary level is agsociated with the oral language process
manifest by the ability to comprehend and repeat sentences.

2. At grade one, Followlng I]xre(,tmn:s algo explaiped a sig-
nificant proportion of Word Identification variance.

3. Significaut partial cofrflation indicated relation between
competence in Comptrehension and Repetition, Following Direc~
tions, and Temporal-Spatind Errors: f

4. Correlation between flmrmg Vocabulary and other vari-
ables was due to the effect of intelligence-

5. The pdrtial correlafion of Ax(litory’ Memdry with Word
Identification was significant at priides one and two, Qith Sen-

. 4
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_ Mair;

“-tween Performance Intelligence and

] ) )
. R : '
tence Comprehension at grades onte and two, with Sentence -
Repetition at all grades, and with Age at grade one. :

8. Little significant correlation was tound with Visual
Mermy . ' - .

7. Age within grade was most significant at grade one.

8. All between grade differences in Word Identific nd
oral language variables were between grades one and w .

9. Within each grade the highest third in Word Identitication
differed from the-lower two-thirds in most oral language vari-
ablés. Auditory and Visual Memory means did not differ.

10. There was greater relation between Verba) and Per-
formance Intelligence and non-intelljgence variables than be-

n-intelligence variables.

11. Boys and girls differed little. '

AN EVALUATION OF JOURNAL PUBLISHED, RESEARCH
ON ATTITUDES IN READING, 1800-1977 :

-

’v’
DAVIS; ‘Patsy McLain, EA.D. The Univemsity of. Tennessee,
1878. 220pp. Major Professor; Dr. J. Estill Alexander

Reading is a complex process. Part of the complexity is
due to the number of variables in both the cognitive and affec -
tive domains which influencé reading. One variable in the af-
fective domain-which educators be}ieve affects reading §s
attityde toward reading. :

A literature segrch revealed theye is no one source which
identifieg and reviews research dbaling with attitudes in read-
ing. Since the value of research in the field of reading is de-
termined by the use made of that research in understanding
the reading process and in improving the teaching/learning of
reading, this.study was designed to meet.a need f8r a basic
evaluative source of information,about research om attitudes

in reéading. '
The study answered these questions: -’/.\\
1. What research studies per‘taining to attitudes in reading
havg been published in American professiohal journals
from 1900 through 1977?

’

2. What specific factual information from these studies
will be valuable in helping educators make their own

evaluation of the study? .
,3° What is the relative merit of each resesrch study ?
4. What conclusions can be drawn from the studjes rated
good or higher when evaluated with the Suydam Instru-

ment. fof Evaluatihg Experimental Research Reports?'

For each research study, specific information was noted s
pn_type of study, design paradigm, statigtical procedures,
aampling procedures and size, type of test, grade levelﬁnd
~duration of the study. Research questions, major conclusions,
and relative merit of each study were stated. The relative
merit whs determined by evaluating the research with the .
Suydam criteria. This instrument focuses on the significance
ol the problem, definition of the problem, research design,
sampling procedures, measuring instruments, analysis of the
data, and reporting the study” A five-point scale is used to
rank each question. A total score of 9 to'12 indicates an ex-
cellent study; 13 to 20, very good; 21 to 28, good; 29 to 36,
37 to 45 indicates a poor study.

Analysis of the data revealed these findings about ‘attitude
l"'ossarch in the field of reading: -

L. A total of- 110 research studies were published in 30
professional journals from 1900 through 1977.

-~

} 2. Measures of.reading attitudes can be classified as: .
verbal self-report instruments, direct observation, pro-
jective techniques, ethnic-specific instruments, and
pictorial activity preference i‘mtrun)ents.

3. The use of self-report instruments dominated the meth-

odolagy of attitude study.

r
4. More than 50 percent of the attitude studies were con-
-+ ducted with subjests in !uur(h through sixth grades.

5. Less thuan 100 subjects were involved in 32 percent of

Q the studies and less than 150 subjects were in 43 per-
- A
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cent of the studies.
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Order No, 7823319 -

, q between sets of readingvariables and sets of listenlng variables.
¢
¢

© "

L}
w 6. The design p‘aradigrL\ most frequently noted was one
graup pretgst-}xnsttest. ' ’

7. Statistical 'pr(')cedures most noted were means, per-
centages, analysis of variguce, and t test,

8. Many of the reported studies were correlational studigs
in which the resehrcher was looking for relationships
between attit\:jes toward rgading and variables such as:
grade level, race, sex, ¢lassroom grouping, intelligence, ,
achievement, instructional programs, chbntent and for mat
of textbooks, early reading suecesses or failures, self- .
coneept, counseling available, parental reading habits,
child-rearing practices; classroom behavior, socio-
economic status, father’s occupation, and cognitive
styles. " .

9. When assessing attitudes toward reading, researchers *
are more interested in relationships among responses
than in a single reSponse. &

- Findings from the highest-rated research st\.ﬁlies indlca;ted
+y, the following: - .

) 1. Good cohmprehension and a positive self-copcept are e-

‘lated to g(;(;:i’ait)t‘udes.
2._ Attitudes #Fe woye related to achievement than to ability.

3. Classroum grganization, instructional programs, and
content of textbooks may affect attitudes and can t used
to change attitudes. - v ‘

4. Class size, race, #8cioeconomic status, father’s occupa-
tion, und attitudes toward teachers do not significantly
affect attitudes toward reading.

1 ’ ’

THE RELATIONSHIP OF LISTENING AND READING IN o
GRADES TWO, FOUR AND SIX Order No. 7819731

\ 0y

DI BIASIO, Marte C., Fd.D. Boston University School of Edu-
cation, 1978. 171pp. Major Professor: Roselinina Indrisano

r

The purpose of this study was to analyze the relatiohship
v between listening and reading and related language skills. The
study was conducted on a sample of 493 subjects in grades two,
four and six in a small suburban town in Rhode Island.
7 The following measures were administered: "
1) ‘The Durrell Listening-Reading Series to yield listening
and reading scores; . ot
2) The Comprehensive Test of Basic Skills to yield read-
ing and.language ‘scores; e
3) The Short Form Test of Academic Aptitude 40 yield 1Q
scores, -~ T
Three statistical procedures were applied to analyze the
data: » ) T e -~ -
1) The Pearson Product Moment Correlation: to determ’ine
‘the coefficient of correlation between all variables;
2) A Factor Analysis: to reveal the nulnber and nature of
the constructs underlying the farge number of variables; ‘ ?r’-_
. 3) Canonical Variate Analysis: to analyze the relationships

.

Analysts of these data enabled the investigator to reach the
following conclusions: . .

v
A

Hypothesis 1: There is a‘high positive correlation

between listening as measured by the Dyrrell Liste’nirg—
Reading Seri_eﬁ {subtests include: vocabulary listening, . «
paragraph listening, total listening) and 1Q as measured .

. by the SFTAA. ' ' ‘

Findings: All correlatigns were significant indicating a re-’
fationship hetween listening and 1Q. Because the correlations
i were mod.érate, the hypothesis that a high positive relationship
. exists between listening and 1Q was not suppnrfed_. Coa ®

-

\

Hypothesis 2: There-is a high positive correlation
between the Dyfrell Listening-Reading Series scores
and the subtest scorés of the CTBHS. -

Findings: The correlations were siyniticant and the hypothQ
esis was partlally supported. .,

\
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- Bypothesis 3:~Thert '\s a“igh positive correlation .
between scores on the Durre}l Listening Series and {
scores on the Durrell Readin\, Series.

\

The correlations we‘rc [lgnmc‘mt however, the

Findings j
hypothesis Was not supporfod, v - .

Hypothesis 4: There is a Sl'ltlbthdlly significant
_ diffexence tn the rehhonehlp between llstuumb and

. te'ldln\' skills'across second, fourth and sixth grades,
K with the :omhonslup lncre.lslng'from grade two toy

grade‘sw >, . \ ’

.., Findings: The data indicate thaHhé/correlntion between '
& fisten ¢ and te'ld‘u¥, is greater at grades {duroand six than at
gf’tde wo, higher alvgrade six than at grdde four, and higher

-y at grade six than at gr.u’le two. Tlnese fingings support Rypoth-

- N a) a general hctox in all tests; -

esis 4 . 4

Hmothesta 5: There are thrce underlyuu, factors
which explain most of the varlance in the test
i+ scores. Those fnetors are: «

4+

L}

b) a reading bility factor in all v eading testw
* ¢) a listening factor in the listening tests. -

Flndinlrs:‘ “This hypothesis was partially Supportcd'by the
data. At grade two, a reagjng and language.factor and a listen-

d ing factor-was e(tmcted, at grades four and six, only a gon-

eral factor was extracted.

H otheSls 6: There is a relationship between the
lf;i!BS subtests, the Durrell Listening subtests and the
Durrell Reading subtests that cannot be attributed to -

. - lntelligence. . €

3

: Findings: The flndmgs partially support this hypothesis.

"* The dafa indicate that the relationship of listenifirand reading,
with IQ partialled (Qlt is not sitmificant at grade two, "How-
ever, the relationship between llbt‘(‘mllg, and reading; mth 1Q
Apartlalled out, is significant at grades four and six. 1

m“ar . v

The data revealed: that lmtoﬂng and reading are not re~
lated at-grade two but are rolatc(l at grades four and sig; that
‘the relationslup icreases as grade increases; that a iy adlng
and langu.lg,e faptor Aand a listening factor at grade tivo, and a

* generil f af gr'ules four and six accounted for moqt of the
factor variunce and with the effect of IQ Yefuoved, the relation-
ship begween listening and reading was sxgmfu.ant at grades

«« four ai® six, but net .1t grade two.

B

« -
!

’ ¢

THE RELATIONSHIPS AMONG SCORES ON THE READING

. SUBTESTS OF THE METROPOLITAN ACHIEVEMENT
RTESTS AND ACHIEVEMENT OF THE READING STAN-

DARDS ON THE THIRD GRADE FLORIDA STATEWIDE

ASSESSMENT TEST ACCORDING TO PUPIL RACE, SEX, <
" AND INTELLIGENCE ‘ * Order No. 7907738

EMOND, Susie Mendenhail, Ed{).- The University 6f Florida,
! 1978. 'l‘ZJBpp. Chair:)erso’n:.Dr.' Ruthellen Crews

The purpose; of this study was t8 determine if a{.re-
lationship’existed among the reading subtests of the Metrogg_l -

»

e two and the reading standards of the third grade Florida
ewide Agsessment Test {FSAT).
" The invégtigation was conducted with a randog sample of
" 335 children, representing 20 percent of the third graders who
y Were’ enrolled jnthe Alachua County School System in 1977~ 8.
Data were compiled froi test records of the Primary I and
Primary II Batteries of the Met‘&omm Achievement Tests,
the Otis-1Lennon Memtal Ability Test, and the reading portion
of the third grade Florida Statewide Assessment Test.
. Three null-hypotheses were tested through use of discrlm/
nant fundtion analysis to determine if there wete relationships
betwegn the achievement and assessment scores. The scores
were analyzed by race, sex, and intelligencg. Analyses.of the
dnta revealed slgnmcant relation$hips betweer the subtests

EMC the MA’I‘ and elght of the riine roadlng standards of the

JAruntoxt providsa by eic il

; !ﬂ Achievement Test (MAT) given at the end of grade one ahd

¢
»

a

?l \ ] . -,
Findings from this study had direct 1mpllcatlons for flrst

and se&)nd grade teachers: Instruction in subskllls ‘of the

MAT nlat peedicted success.on the FSAT could emble teach-

ers 4o ‘intervene and possibly prevent children from experienc-

ing .1@ teellngs of frustration and failure at later points intheir
lives. . a e - .

AR < X
K”f“ A , . -
A .CASE $TUDY USING ORAl HISTORY IN THE ANALYSIS
.OF FACTORS commaurf&; I‘\Q ILLITERACY |
« Order No.. 7905009

A

PACH‘ER, ‘Marjorie R, Paisner, Ed.D. Bosto Unlverstty
chaol of Education, 1978. 348pp Major Profess : Thomas E.
Cuuiton Jr. . ) LT N
7
RN .
: PurﬂOse Ny d

. It was the purpose of this study to g,am ingights intq the
broad spectrum\f illiteracy in ouy society What are.the causes
of a’lack of reading and writing skills in individuals who have
attended schools for eight to ten years before becoming educa-
tional drop-outs? What recommendations can be made for the
prevegtion and tre.ttment of illiteracy in a democracy.?

¥

,Prooedure

/ Oral hxst y was used as a techmque to explore in dépth the

« destruction of our unfortunate illiterat

i3

life experiences of one adult illiterate. The author had tutored
and counseled her individually jn her home beginning in May
-1971.. She learned to read and changed psychologically in jhe
) plgcess Hgr life story was taped during successive summers,
; *Wgnscribed, and edited. Letters and interviews with famijy,
, frRends and involved educatorg, corroborated and augniented her
ora.l history. -

v
N -

t - Results and Conclugions

The subject’s illiteracy was caused by m‘ultiple factors; a
mild perceptual weakness, linguistic deprivation; and strong
psychological factors caused by “social fagters in her early en-
vironment. Social factors that contributed t r disability in-
volved family, school, and community. Her Bliydequent life ex-~
periences reinforced strqng feelings of infe;‘m‘?ﬂy which wern
deeply entrenched. Only%ﬁlmg therapy could’have released
her potential, however she il perManbntly impaired in our lit-
erate society, due to the years of epo deprivation.

- mmewdations are in two ateas, prevention and treat-
ment of illiteracy. ‘To prevent illiteraty teachers, must be sen-
. sitized to the devastating psychological effects of reading dis-
: abi{\;y and taught diagnostic -prescriptive tpchniques. Referral
fo¥ Feading treatment is never too late o¥impossible. With-.
adlit illiterates counseling must be comitant with. xeading
instructlﬂn because of the tremenddus psychological impact.
The social aspects of reading disab§lity are the major discov-
eries of this in depth research. Sochety contributes to the ego
. Mhe family, school,
larger comrgumty, and finally all of soct ety share In the re-
sponsiblhty {

- - N
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RELATIONSHIPS OF INP'z:M/\'}'I(fN/\I. BACKGROUND,
AURAL. COMPREHENSION, 1Q, AND MEJIHOD OF INSTRUCs
TION. TO RFAm}ﬁG ACHIEVP MENT Order No. 7909994

. "m v
~* FARMER, Wl]ma I‘%(m ‘Ed.D), Temple University, 1970
93pp. ‘:J" y
T

This study was do*;l;mvd to investigate the relationships .
and predictive valyes of informational background, aural com -
prehension, and [Q'to reading achievement at the end of first
grade. This was done in an attempt to determine if measures
of informational background and aural comprehension might be
used in place of measurgs of intelligence to pradict reading
acheivement.” Further the study considered the method of in-
struction when examining the relationships and predictive val -
ues of the ahove factors to reading achtevement, The following
hypotheses were testod:

-




» 4 . LN
. \ ‘
. 1. Informatlonal background will have the highest cqryela- v
tion and paedictive value among informational back-«
. ground, aural comprehension and 1Q, when using read-
ing achievement as the dependent va&lal)l(:_ "

2. Aural .compr(rhun:iion will be m-('()d,u! fn correlatinon and . .
predictive vilue ammonyg informational back trmmd',,aurnl
compsiehension and 1 when using reading adnevement
as 'the‘_(lvpvn(l('nt variable,

3. There will he no sipnificant (hnm'un('t;ln the r«-lul!m ) .
ship and predictive vadue of informattonal background, :
aural comprehengion, and IQ to reading achievement

-
between children grouped og the basis of sex.

. 4
'I‘h«-ru"wil-l be no significant difference imt!w r(ﬁ‘inl(nn- /
ship and predictive value of informational b'.n:kgr()und_,
autal comprehension, and IQ between two groups of chil-
dren grouped on the basls of instructional method,

. The Slosson Intelligence Test for Children and Adults (SET)

and the Gates-MaéGmitic Reading Test, Primary Level FormA ,
were administered to 135 childvemnn eight mnct first grade .
classes located in Camden, New Jersey. Scores from the En-
vironment and Aural Comprehension subtests of the Stanford |,
-Early School Achievement Test, which was admimstered at lh(:
end of the kKinderarten Xt‘;lf‘, were galhex:(‘(l from the childven's
"cumulative folders. The anlmnmon?snhlvs} was used to mea-
sure informational background. The Aural Comprehension subgp
test was used todneasurce aural comprehensich. Reading was o
taught using either an analytic phonics method or @ synthetic
phonics method, ) {

An analysis of bhe data indicated that informational back - -

ground had the highest correlation and predictive value with

w

reading achievédment, Using Pearson product mioment eorrela-
tion fficient of r = 602 was obtaifted for informational
back d compared to r = .589 for 1Q and r- L5967 for atral
compreflension, A% expected from the correlations, stepwise

multigle regression analysis solff“ilv'd informational background !
first in predictive value, " -

The 1Q, rather than aural comprehension, was sbeond in
correlation and predictive ;/;llue? Both variables, howevar, were
significantly related <o reading achievement,

The._vari;lhh-s were ilso siinih(:;mtly related ta reading
achievement when boys as a group and girls as a gn;t')up were

( considered. _When Fisher's Z -statistic wis perfprmed no sig-
nificant differences were Tound between the correlations ob -
tained for boys and girls, v

An analysis,of the data indicated that 1Q had the highest cor -
relation and predictive value with reading achibtvement for the
synthetic phontes group, while the reverse was true for the an-
alytic phonics group, A significant difference was found be -
tween the two covrelations. Infarmational background was sig- -+ .
nificantly rélated to hoth methods, Aural eomprehension had

the highest correlation to r’:ng achievement whep the ana-

A

lytic phonics method Was u but it had the lowest correlation
when a synthetic phonics m 1 was used.
—It can be concluded from this study that informational back'—"
ground, airal comprehension and 1Q are significantly related
to ‘readiqg achievement, It can also be concluded that thege fac--
tors are significantly related td reading achievemoent fpr both
boys and girls. A: further conclusion is that within the different
methods ol’instruction the variables have significantly different
relallohsilips, Thervefore, method of instruction should be con-
sidered when determintng the relationships of various factors T
té reading achievement,

-

-
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'I'iﬂ". RELATIONSHIP BETWEEN. SELF~-CONCEPT AND THE
ABILITY TO ANALYZE READING ACHIEVEMENT AMONG )
THIRDAND SIXTH GRADE CHILDREN  Order No. 7900890

FELTON, Martha Hurriet, 'h.D. Michjpan State Universit-y,‘
1928, 130pp. . .
. : . ¢ ) . .

The purpose of this study was to seek information re, arding
the relativuship of self-concept to a child s perception of hig
reading abilities in relationship to hig peervs wnd to hj per -
ception of his ability to ute specific skills in reading on the

e third and Sixth gride levels. This study éxamined the a(‘cui‘n(‘y

" “gof both third and sixth praders incanalyzing their reading skills

and rgading abil Wes, )

» The population of this study was composed of all third and
sixth graders from Beckwith School, Grand Rapids Public
Thdre were 45 thirdgrad-
ers and 38 sixtFpraders in the sample '

The Coopefsmith Self-Egsteem Tnventory ayd the Self-Anal -
ysis Reading Test, developed for this study, were administered
to all the third.and sixth praders as a group test. The Bader
Individual Reading Analysis was '.ulministe‘re(l to each student

- ifMRvidually, Testing was completed during the first two weeks

in November 1977, Scores from the Reading Sub-test of the
Metropolitan Achievenentslest, administered during the Spring
of 19771, weresobtalned frofy the permasient records for the pur -
pose of determining aceuriey of responsecon Part 1 of the Self-
Analysis Reading Test. Both gFoup tests were readsorally so
that reading vocabulary would not be a probtem, -

The hypotheses were tested using nonparametrie correlas
tions, specifically, the Spearman Rk Correlation Coefficient
and the Mann-Whithey [ Test. Statistical information was ob?
tatned from the Michigan State University Computer and Data
Processing Center using the SPSS- Statistical Package for the .
Social Sciences, Vopelback Computer Center, N()I‘UI\V( S1EQ\]
Universily, Version 6.0, MSU, September 16, 1976, The .05 )
level of confidence was adopted as being significant fo \lh(-
purpose of this study. ‘

Three research by gotheses were developed for study, Op-
ergtional null hypotheses were derivéd from each of th(')r('-v
seareh hypalhesens, - The thr ee iy potheses were:

. . . o .
L There is a retationship botween Stadents self-coneept
. and The aceura y ot thew perecphions of reading ability

tn retationship to their peers \

I There s o rebabonship between thivd aid sixth grade
shwlents” perceptions gf their ability Lo use speeific
skl in reading” and (he qeenracy with which they use

( thone wkills. :
. . .

Major Ii"_d_”lﬂfl
_ Data wer sul)ﬁfl,tt(-d to analysis of covartance, The ad-
justed estim?ﬁemr the treatment effect on the STEP posttest
‘of listening was 10.59, with a standurd erroz of 3,05, favoring
the experimental group (¥ - 12.03, p less thin .002), and was,
significant at the .05 level. .
The adjusted estimate Qf the treatment effect on the STEP
reading test resulted in a difference between the groups of 8.9,
with, a standard error of 2,89, favoring the experimental group

(F = 9.49, p less fhan .005), and wag significant at the .05 level.
. The adjusted estimate of the treatment effect on the NCTE

critical reading test, A LOOK AT LITERATURE, was 3.9,
with a standard error of 2.02, favoring the experimental Froup

. (F = 3.66, p less than .07), which did not reach the .05 level of
significance. !

Conclnsiqys

[t appefars that tustruction in criticat listening shoyld HYe
Included in reading instruction in the elementary sehool.

Children's literature appears to he an effective medium for
in_nprovin'g eritical listening, critical reading and goneral read-
ing comprehension. Co

Direct instruction in critjcal listening “in which select 11t -
erary materlals ave used appears to improve subjects’ posi- »
tive attifudes toward reading, as well ggahilities to think”and
respond criticatly 1o literaturs., ~
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RELATIQNSHIP BETWEEN RECEPTIVE COMMUNICATION

AND SELECTED
Order No.

LEAKNE
1909653

MODALI'™ vawyquymwun
. YARIABLES™
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Fast Texas State University,
Wilson .

. GAINES, Margaret Ann, Ed. D,
. 19’(8. 134pp. Adviser: .I.nnes B,

PuHmso w1 the Stugy -+ I'hid study investigated the secondaty
student’s receptive communjcation modahity pevformance, as
measured by ace ud: ary of recall, and its 1elationship to uuuhng'

“achievement grade level, p-.xdm., potential grade Icvc and
ability by sex. \ ~

Procedure: N_im.'ty~two stullents in the minth, Fentht eleventh,
aMd twelfth grades (forty-six males and forty- six females) werg

Srandomly assigned, by J.'All'(’lllg achievement grade level, tewone
mode of presentation (wruditory o visugl) and to one mode of
respanse (m al or written), Accuracy of recall was measured
with-an auditory or a visual cloze test over e exact Prose

_present: ition pagsage. A subject in the auditory presentation
group was l‘\p()\(‘(l to the iiditory cloze*téwt. A subject in the
visual presentation’ group wis exposed to the visual cloze tost,
The cluze test seore, reading achievement grade level, read-
ing potential grade level, and ability by sex were statistically
examined with the independent t test and with anady sis of varis
ance for diffevence and mteraction

Findings: There was a sigmficant difference between the
modes of presentation,  There was no significant interaction
between the mades of presentation and readig achevenent
grade level, reading potential grade level, or ability by sex,
There was significant interaction between the mode of presen-
tation and the mode of response, There was signific .{nt differ-
ence between levels of veading achievement and between levels
-of reading potential, There w a8 no sigmficant &hfference be-
tween the ability of the males andt of the fem: les,

Cunclusions: For this group, the visual progentation was
the’.nmre ethicient mode. The mode of presentation was not in-
fluenced by reading achievement grade level, -reading potential
grade level, or anlity by sex, The visual-written presenta-
tion/response was the most effective method. The auditory-
written presentatisn/response was the least effective method.
The';udents in the highest reading achievement grade level

group perforimed significantly better thim those in the lowest
reading achievement grade level group, but not significantly
better than the students in the average reading achievement
grade level group, The students in the average reading achieve-

" .ment grade leyel group performed significantdy better than

those in the lowest reading achievement prade level group, The
highest reading potential }{l';l('(..‘ level students performed sig- -
nificantly better than the average apd the lowest reading poten-
tial grade level students, The studénts in the average reading
potential grade level group did not perform sipmficantly better
than those in the lowest reading potential gpade level group,
Although there was no sigmficant difference belween the abihty
of the males and of the females, the females attained a larger
‘mean score than the males, L&

HEMISPHERIC LATERALITY AND MOTOR LATHERALITY IN
FOUR LEVELS OF READING ACHIKVEMENT

Order No, 7910917

Richard B., Kd.D,
142pp. Supervisor:

GARREN,
tin, 1978,

The University of Texas at Aus-
Waneen Wyrick Spirduso

Since 1937 there has heen a greatgleal of research tn an at-
tempt to determine if incomplote hemispheric lateralization 1s
related to dyslexia in children, However, the results of these
investigations have heen extremely contradictory, with many

) investigators finding suctia relationship to exist, and just ag
many others finding no such relationship,

The contradictions must lead to sever .ll considerations,

The conskder tiona, addressed by, thiX study, include the possi-
bility that the concept of a relationship butween reading defl -
ciency and laterality is not valid; the methods used for deter-
mining laterality arg not appropriate; and that the greatly

-

varying methodg of defining dyslexia have contribute to the con-,

. tradictory research findings, Two of the more popular methods
for determining laterality have been tachistoscopte half-fleld
nrosontatlonq and hind preference inventorles. Dyslexia has

in defined as a rmding detieit r.mginp from six months to

I: MCrr two yeuars,

Aruitoxt provided by Eic:
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le purpose of this study was to determine if motorglater -
ality as determined by differential profhiciency of the hands, is
related to l(‘.ldlllb deficiencies, A second purpose was to deter -
mine If motorie later: ity can heised as efficiently as tachis-
toscople half-field presentations to determine hemis ipherle
later lll'{y The final purpouse was to determine if ine omplete
hemispherie lateralization is related to pdl levels of reading
deficiency or only to the severce cases,

Eighty white, male children between the ages of 8 to 10
years weréd divuh-(l’inln four reading level groups on the basis
of the difference between ruh‘ chronofogieal and reading age,
as determined by the reading recognitipn subtest of the Pea-
body Individual Achievement Test,” All subjects were also 4d-
niinistered a tachistoscopie half-field presentation and the
_Fitts tapping task at four levels of diffic ulty. .

The results of wi analysis.of variance indicated that the
motor laterality scores of the Fitts tapping task do not differ
angng any of.thv fout reading groups, The analysis of vari-
ance further indicated that there was a difference amung the -
reading groups on the t .lChl‘-tuH( opic half-field presentation
scores, with the differerfce between the scores of the left and
right viqual half-fields Hecoming less as the reading deficit in-
creased, However, thigdifference only became significant
when the reading deficit wa's-eighteen months or more,” The
results of a Pgarson Product Moment Correlation indicated
that there was no-significant correlation belwep the tachisto-
‘scopic half-field presentation and the Fitts tapping task,

~

TEACHER KNOWLEDGE AND STUDENT READING ACHIFVE -
MENT: SPECIFICALLY TEACHER KNOWILEDG I, FEACHING
EXPERIENCE AND COLLEGE HOURS IN RFADIN(. AND,
THEIR RELATIONSHIP TO STUDENT READING ACHIEVE -
MENT Order No. 7801589

]

GEHBAUFR, Sh:*) A,
1978. 95pp. Chalieman:

The puBpose of this study was to delermine if a relation- *
ship existed between teacher knowledge, te aching experitnee,
and teachers' coliege hours in reading and student reading
achievement. Teacher knowledge was deternined by the use
of the Inventory of Teac her Knowleduae of Re; Ading and student
gains were deter mmed hy the.use of the St mfm ( l)l'wnnstw
Reading Test, Forms W 1 oand W IL The studv-was condieted

for hvc- f\ths in prades four, five and six in four schools
of t\m Mehlville School, District, St T,ouis, Missouri. The popu -

Ed.D. Brigham Young University,
James W, Buny’

“tation consisted of thirty teachers, ten each at prades four, five

and six, and their respective seven handred twenty - two sty -
dents,

Gains were analyzed hy ;:n;lly::i:: of covariance, Teacher
knowledge and teaching experienee were found to have an affect
on student gain in vocabulary gt gracdes five and six. Teacher
knowledge, experience and v%lou(- hours did not have an affect
on Student gain in comprehengion. Other teacher variables not
isoliated in this study were found to have an ,lff('( t on student
gain in comprehension, -

4 «

WORD RECOGNITION ABILITY OF REFLECTIVE AND
IMPULSIVE, SECOND GRADE STUDENTS Order No, 7902532
\

GLASS, Ksther ngden Ed.D. Hofstra University, 1978,

*131pp.

This study investigated the relationship between the R-1
‘cognitlve style and word recognition ability of second grade
children, It wag hypothaesized that a Rellective or an Impulsive
cognitive style would terid to influence one’s ability in learning
to recognize or decode words, an important skill in reading,

" Therefore, the R-I cognitive style was considered to be a
potentiatly significant variable in reading achievement.

All second grade studems in one school within a public
scheol district on the eastern end of Long Island were the po-
tential subjects for the stwly, Howevor only those who could
be clearly identified as Reflective or Impul«nvv were actually
included as subjects. In-addition, intelhgence was statistically
equalizeg,

“

A total of 104 second graders, fifty-two (52) Reflec-
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tive and fifty~two (52) Impulsive, constituted the sample. The
pupils fpttended the school diring the months of February

throughf June of 1978. -

Thifee editerion tests were admiunistered; (1) The Matching
Familjar Figures Test (MFF), the measute of R~1 which
was individually administered to all secapd gride students in
the school, (2) The Otis-Lennin Mental'? illty Test, the mea-
sure ¢f intelhgence, administered to all students who hal been
identi ied as Rellective or Impulgive inthe second Yrade, in
smal} groips, (3) The Revigad Word Recognition Test, a mea-
sure pf word recognition ab\h'ty developed by this mvestigatnr
for tife study. The test C()nbists of two lists of t¥enty (20)
word$ and two sets of paragraphs, all individually "1dmlms-
teced. '
Flve null hypotheses and two exploratory questions were
estabilished for the invqshgntlon Hypotheses One and Two’
predicted no relationship between Reflective and Impulsive
secoid grade children when-they read words in list form and,
therr, jwordg within the context of paragraphs. Hypotheses
Thred and®ur predicted no difference hetwdea [npulsive
childnen when they read words in and out of context.and no dif-
ferenqe when Refléctive children read in and out of context.
The tifth hypothesis predicted that there would be no differ-
ence between the Rellective and Impulsive subjects in the types
of error8 they made as they read words within context. Errors
were categorized into ten types which had been established by
Kagan in an earlier study. ‘The ten error categories were:

. Mispronunciations, Meaninglful substitutions, Non-mganingful
substitutions, Self corrections, Skipped lines, Intrusions, Inten-
tional omisgsions, Impulsive omissions, and Suffix errors.

The two exploratery questions raised by this investigator -
concerned: (1) theguestion of whether boys and girls were dif-
ferent in their word recognition achievement when words were
tn and out of cantexf, and {(2) whether the top twenty-five pet-
cent and poorest twenty-f{ive pfr('ent achievers in reading,
based on teacher judginent, fell\nh)the Reflective or Inmpul-
sive cognitive style.

. The second grade population &f one clementary schaol were
first tested on the MFF to deterppine their placement on the
R-1 scale: Of the one hundred amyl eighty -six (188) segend

" graders, one hundred and fourtegih (114) were identified as Re-
flective or Impulsive. In order to establish two groups, one
Reflective and one Impulsive, of eq\uv.llent intelligence, the
Otis-Lennon Mental Ability Test was administered. In this
way, two groups of equivalent intelligence were established
consisting of fifty-two (52) Reflectivt?hildr'en and fifty-two

(52) Impulsive children, Each of theg® children was then ad-
ministered the Devised Word Recognltion Test, One word list
and one set\pl}mgx aphs was rewd.by each child. Errors
made by the Bubjects were recorded by the examiner, The
order o&he reading of the word lists and paragraphs was al-
ternated so that an egual number of students read first from
the paragraphs. The mmmmrs made on the wor;i lists
and paragraphs was calcula nly those words which ap-
“peared on the word listy were calculated for errors in the para-
graphs. When the errors made, were categorized, all wotds
within the paragraphs were considered for error type.

A Split-Plot Analysis was computed with significance set
at tbe .0p level and applied to teSt four of the-five null hypothe-
ses. To test the [ifth hypothesis, ten t-tests were applied to

' e number of errors made in cach of the ten error categories
Mective and Impulsive groups, Chi-square analyses
were applied to the data in order to test for the exploratory

questions. .

Findings revealed no significant differences between the
R~1 groups in the number of errors m:le either on the list of
words or on the paragraphs read. In addition, no significant
differences were seen when the Reflective .md linpulsive sub-
jects read words in list form or in paragraph form. In examin-
ing the number of errorg made by*both groups of subjects in the
ten error categories, iy significant differences were found in
any of the categories,

In answer to the exploratory questions, no dilference was
found between boys and gifls in the number of word recognition
‘errors they made ip- ut of context! However, there was a
slg'nificantly Targer numnber of boys in the Iinpulgive category

’
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than girls although no such difference was seen in the Reflge-
tive group, A significant difference s f()Ullld when the.strong-«
est readers and poorest readers of the Becond grade classes,
as judged by their te.mhers were analyzed for their R-I dis-
position. There were significantly jnore Reflective children
in the best reader category than lm}mlmve children and more
Impulslve than Reflective children in the poorest reader”cate-
gory. ’ .

On the b"uls of the fmdmga no evidence was found that the

R-1 cognitive style had a significant relationship with word
recoghition*performancé of second grade children. The MFF

_was got found to be a predictor of strength or weaknessasin word -
reco

ition except for extremely good or poor.readers,
Py 3
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A COMPARISON OF THE WORD TQP(,O(;NI'IION SKILLS QF
LEARNING DISABLED CHILDREN AND TWO GROUPS OF .
AVERAGE READERS Order No. 7910615 °
GRAHAM, Stephen Edward,-Ed. D, University of Kansas, 1978
161pp. ’ - . #-

1. Statement’ (_)f the I’rohlom Expert and clinical ju‘dgment
indicates that lear ning disabled childron exhibit difficulty Iin the
use of word recugnition skills, but researgh examining the word
recognition %k\llt} of learning dJa abled children-is lacking. The

wordwecognitionlskills used by learning disabled children have .
not been'eclcarly tnvc-%tlg,.xtvd or defined and it has not been
demonstrjted thit learning disabled children have greater dif-
ficulty than average children in the use of word recognition
skills, Thereforej this study was undertaken to investigate the
differences hotwvc'xn the word recognition skills of learning dis-
abled children evidencing reading problems (LD), average
readers wyith (*qmv.xlont reading ability (YN), and average read-
ers with an equivalent chranological age (ON).

%‘ﬂt_‘; The '»tudy consisted of three groups of 15 sub-

]ects ea Subjects in all three groups scored-within the range

of + one sfandard daviation on a group or individual intelligence
test administered dnrin;' the preceding two years. Subjects In
the I.D and YN groups scored between 2.8 and 3.7 on the Com-

prehensio Subtest of the Stanford Diagnostic R(-.uhnf T!t,

Level 1, (§DRT 1). Subjectg in the YN and ON grouhs re-

celved no pomal borvicca&l addition, the LD gronp metsthe
following reéquirements: (1) were fourth, fifth, and sixth grade
students regeiving learni‘g digsabilities m-x’@nces and (2) were

rated indopt ndently by thfee experts as meeting the U.S.Q.E.'s
definition oMlearning diSabitities,
posed of avenage third graders, while the ON groups was
composed of hverage fifth gr .uh TS, y
3. Procedyires. The procedures consisted of two HETTET 38
went sessions) five tr. tning sesstons, and relability m/a:»ures.
During t irsy assessment session, each subject was indi-
vidually ayminigtered sections 1-V of the Sunley(- Minimal
Contrast Phonicy Tast (SM('I’ ). The SMC P prowded a mc:\
sure of the suh]o't& non-text word rec ();'nltinn skills, During
the secapd assessment sesslon, each qub]t-(‘t was individually
administered an ogal r«-.uhn} sample. Analysis of oral reading
miscuesyindicated \n-text word? recognition proficienry; the
ablility the readen to use graphic, semantic, or. syntactice
cues A connected reading; "and the ability of the reader to de-
tect jh-text word rechignition errors and suceessfully correct
thoge errors. . The triining Ln.n.mnq consisted of training ex-
aminers in the collection and dnalysis of the dat:f, Since the
SMCPT and the oral rading sample are Informal me; wsures, it
was necess: iry to establish scoring retiabitity for these instru-
ments.  Eleven percent bf the tests yere indvpond(-ntly scored
by two examiners, and the results tndicated that ex; iminers
were consistent tn their administration and h(m ing of the two
Instruments.
4. Results. No xl;rmfu mt diffm(-n( es were found hf-tw('on
the D, YN, and ON AEOUps on: - mean score on the SMCPT
I-V; mean perc Cont of substitution miscues which were grdpht ’
cally, semantically, or syntactically acceptable; mean pereent
of misc m‘"; successfully corrected; and memn percent of mis-
cues unsice essfully corrected. lh«- LD and ON groups dif-
fered on the mean number of oral rbading miscues produced
on an oral reading sample.

The YN group was com-

&L
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5. Conclusinns The LD gmup dld not diffex from lhe.
aver'lge readers on: (1) a measure-of non-téxt word vecog-
‘nitlon skills, (2) the ability to use graphic; sem: mtu or syn-
tactic cues In recognlzing words in text, (3) and on tho ablility y
to detect in-text worg recognition errors and successfully
correct thuse errors. Howoever, the LD and ON grquyps dif-
tfered on jn-text word recognition profictency. This would suf -
gest that learning dlsuabled children evidencing-reading prob-

* lems and average readery use similar non-text and ‘in-text word
recognltlon skilks, but that learning dlgabled chiddren are less
efficient in the use of those skills. In addition, the educational
lmplicatlonq of the findings were discugsed .uul a profile of the
word recagnition skills of learning disabled chll(h en was pre-
sented. v o .
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THE .RELATIONSHIP AMONG SELECTED WORD. AT FACK

SKILLS, SELECTED COMPREL ENSION SKILLS, Sh.bb.CTED

LISTENING SKILLS, AND INTELLIGENCE : .

@‘rder No. 7906319

N t
.

GREENFIELD Alton Lee Ph.D, Universxty o! Nglmesota,.

1978 102pp. K ]
' * “ B toL
Plrpose ’ . :
The purpose of the study was to investigate the extent to \

which certain word analysis and word recognition skills relate

to the literal and inferential: aspects of comprehension among
fifth grade children. Also of concern was the relationship of
_listening comprehension to reading condprehension and the ex- *
tent to which intelligence influences these relationships. Stated

in question form, the study%attempted to answer the following:

What is the relationship. of intelligencé'to selected word
analysis and word recognltion skills, to selected com-
prehension, and listening skills? »

2. What is the relationship of word ahalysis and word | '
recognition skills to literal and mferential cnmpre- 1
hensibn of the passages read? ™ ;-

3. What'is the relationship of literal compr‘éhension to in-
ferential comprehension of passages read?, . .

4. What is the relationship of literal and inferential com-
prehension of passages read to llslemng cnmprehenslon
of passages heard read? -

5. To what extent wilt the interrelatedness of skills among
domains differ among good and pour readers?

Comiplete this t;ludy were obiaised from ~
. a sample of 109 fifth grade students from an clement,uy -qchool
in a large urban district. A cross-section of students from

varlous socioeconemic levels was obtained, The five tost mea-

Data required to

o~

sures administered to obtain tRe data were 1) selected sub- .

tests of the McCullough Word-Analysis Tests, 2) an investi-
sgator-devised word recognition (voeabulary) test, 3) an
investlgato_r—deviéed reading test, 4) an investigator-devised
listening test, and 5) the Lorge-Thorndike Intelliggnce Tests.
The analysis of the data utiljzed the terhniques of 1) de-

scriptive statistics, 2) the Pearson product-moment correlation
to determing the extent of the relat ignships existing between
word analysls and word retognition skills, reading comprehen-
sion, listening comprehengion, and intelligence, and 3) the z_
tr'\nslorm.ltlon tegt todetermine the strength of sxgmlhcmnt cor-
relations betwecn p(md and p()()r readers. “

s

»

- .

Conclusions ?
Basdd on the findings, the following conclusions were made:

1. A signiﬁc:uit positive linegr yelationship exists between
Intelllgence and word unalysis skills (.27 to .65).

2. A significant positive linear.relationship gxists hetween
verbal iptelligence and word rccognitioj‘”f'lg).

A A significant positive linear relationship exists between.
intelligence and readlng comprehension for good readers

EMC (.23 to .55) but not for poor readera (.09 to .36). This ’

v v
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‘positive relationship between intelligence and reading
comprehension is sigai{icantly stronger for goud read-
sers when good and pour reader 5 are detex mined by a

word mu)l,mlkm test,

1. A dignificant positive linear relationship exists between *
intelligence and list ning comprehension for good read-
ers (.25 to .55) but 13)l for poor readers (15 to 33). '}'his'
posijive relationship bclwzun intelligence and listening
¢comprehension is sipgnifiehntly stronger for gond read-
erg when good and puor readers’ are (lelpx'mq\ed by a .
word recognition tost. ’

5. A sigyificant positive linear relationship exists bet ween
the word analysis skills and theubility to recognire
words (.35 to .69).

. 6. 'I*e means of the word recognition test and the word «
analysxq tests differ significantly for good and poor read-
ers and the }\nem relationship betwéen the word analy- *
sis skills and the ability to recognize words. differs for v
good and poor readers.

-

. LI .
7.- A significant positive linear relationship exists bétween s
' ‘word recognition ability and reading comprehension,
) This relationship is .76 for literal comprehension and
52 for inferential comprehension ' v

8. A tignificant positive lme'u' relationship existés between
‘the word 'unlysm skills and reading comprehension {45

' - to .85). This linear relationshlp differs for good and -
¢ poor readers. . -

9. A significant posxtwe linear rel.xtmnshlp exists between .

. literal reading comprehension and inferential reading
comprehension (.69). This significant positive relation- ¥ *
ship exists for good readers but not for puor readers

when good or poor xe.ldex 8 are dgjermined by the read-
- ing mé&nsure. —

A sigmfic.mt positive linear relationship exists between
reading mmprehenﬂon and listening comprehension (.63
to .66). This signitichnt positive relationship-is stronger »
for good reiders (.57 to .72) lh.m for poor re.xdera( 23 .
to .43). '

11, The means of the rca(ling-tést and the )istening test
differ significantly for good and poor readers,

A

AN EXAMINATION OF WISC SUBTEST SCORES A’S COR-
RE’LA'I‘ES OF READING ACHIEVEMENT OF LEARNING
DISABLED A[)OLESCI-ZNTS Ordbr No, 7913853

d.D. Northeast lhuaisiana
96pp. v

v

I mda Diane Jnnc
Umvelsxly, 19178,

The study examined the relationships of Wecehsler Intelli-
gence Scale for Children (WISC) subtest scores of learning
disabled sec ondary students to voe .1lful.u'y comprehénsion and
total reading gains’on the Cidifornra Achievement Test (CAT).
The suBjects were nmety one learning disabled students ,Brules
severr through twelve, who were evaluated and diagnosed by
competent anthority teams from’the Ouachita Jarish sehool
System and the Special Educ alion Department at Northeast
Louisiana UniverEity (NL.U) m Monrod, Louigjana,

The students were referred to spc(ml regource rooms in
ghe Ouachifa Parish ang Monroe City School Jystems or in clini-
cal settings at NILU. Al studenlq were instru by particn—
pants mNe.u ning (hs'thxlxly certification progNgn sponsored
at NLU By Project HOLD - -(Helping Oper “ation in le.lrning Dis-
abilities), a’Zecondary special education pmje(t funded by the
Unitéd States Office of Fducation, the Bur eau of Education for
the Handicapped and Title VI=G.

Posttest gaing or lut;soq in school manths were (()mputed
for each student and a chnonical analysis was .1pplwd to the re-
sulting data in order to determine whgther any subtest scores )
on the WISC correlated with reading achievement subtest gains
on the CA'T. N

Results of the study revealed no significant correlation at
the .01 nor at the .05 levels &f significance. However, had a
larger sample gize been pogsgible, data trends mﬁ;rpeﬂled sev-
eral posgibilities for gignificance at the .05 levéi linportant
findings were: (1) p()qitive /'m relations were fgund .unong
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th;'ee WISC subtests (Information, Comprehensi(mg’ afdd Pic-

ture Arrangement) and the CAT Total Reading seore gain at

the .0639.1eve! of signifigance; (2) positive correlations were

- found among five WISC subtést scores (Informiiti®n, Sfmilari-
ties, Comprehension, Picture Conmplation, and Picture Arrange-
ment) and Réuding V(_;(:;lliulnry at the .0858 tevel of sigmficance.

- -

]
I3 . . o

DISABLED READERS’; CONCEPT OF “A WORD”,

- Ovder No, 7903912
y: \ . .
HUFFMAN, Gatl'McKnight, Ed.D,” University of Migsourt — *
Columbia, 1978. 93pp. Supervisors: Veralee B, Hardinf_ ’
Reila B. Pettit : ' '

This study investigated seoondv,{hird- and fourth-grade
disabled readers’ conceptual understinding of “a word? when
presented visually gnd auditorially. Forty-two children, divided, ’
fhto. groups of 14 students from each grade level, were drawn
from three elementary schools. it Columbia, Missouri, All .

subjects had an IQ of 85 os,above, according to thd results of,

] . . ‘“ - 14

¢ METALINGUISTIC AWARENESS AND CONSERVATION:_
THEIR RELATIONSHIP, DEVELOPMENT, AND USE AS
PREDICTORS OF READING ACHIEVEMENT

Order No, 7900903
$

“

JEWELL, Alyce Post, Ph.I). Uslrersity of Maryland; 1978,
v

. . 237pp. Supervisor: Pr. Robert V. Duffey s
o The purpose of this study was to tnvestigate nmt.uingulistic
awareness and conservation in young ghildren during the initial
;- - stages of reading instruction. The term metalingulstic ayare-

'ne.gs as used in this study was limited to measures of the child’s
ability to,speak about or make judyments about written lan-
* guage or spuken language directly related to written :1‘nga'ge.
Reseuarch questions centered on four areas: the relation?
.. +y " ship of rnp}ulhngufstic awareness to conservation; the f‘lcvglgp-
* ment of the two faclors during the tine of initial l‘ﬂ:t(ﬁ\ng in-
. struction; the use of scores on m(-ﬁliuguisti(‘ awareness
subtests und conservation tasks as predictors of first-grade
reading achievement; and the influence of school program.on”

- either factor. - \

the Slosson lntellige‘nce Test. Disabled teaders were identified * + <_ v The study was hq:m( in May with 124 kindergarten subjects
by matching ¢ach subject’s reading achievement, ag measured -~ - / frod five schools in a large suburban Maryland codnty. faéh
. by the Gates-MacGinitie Reading Test, to results of the chitd was testeq individually with a Metalinguistic Awarehess
”Bond and Tinker Reading Expectancy, Formulla, , Subjects were Battery (MAB) and the Concept Assessntent Kit — Conservation
randomly selected from those who met criteria (0.66 months - (CAKR-C), Form A, The MAB and CAK=C were adininistered
or more below expectancy in grade two; 0.75 months or more . to each subject again in October and in December of first grade.
below expectancy in grade three; and 1.0 year or more below ., ) The Peabody Picture Vocabulary Test was administered {n
expectancy in grade four). . * ', ) Novgmber, A proup test of reading achievement, the Gates¢
Pretraining tasks.and test stimuli were presented to each MacGinitie Reading Thsts, Pfimary A, Form 1, was adminis-
child individually. Test stimuli consisted ot rzundomly"orderq'd tered. in q:lnuary._ A total of 105 children completed the study.
" examples of ,seven classeg of auditory stimuli and sgv,én clagses . ) Blvariate correlations were performed to investigate refa-
¢ of Wsual stimuli. Subjects were randomuly, assigned to tirst re- -tionships among variables. Stepwise multiple regression was
' deive either the auditory stimuli or the visual stimuyfi. 4 7 computed to investigate the retationship of comblned variables
A 3 (grade level) x 7 (auditory stimulus £lass) x 7 (vjgual to reading achigvement scorés. A one-way analysis o vari-
_ stimulus class) univariate analysis of vartance with r;epsja%éd "o ance was computed to determine the significance of differences
measures on the auditory.and visual stimuli class factors was amdng schools at the.nitial and final testing.
used to analyze the data, The dafa wete first inglyzed’in terms Correlatigns between MAB gubtest scorel and” CAK-C .
of the number of correct responses given*y the subjects at , scores rangetl [rom .11 t(9.4E: at the initial administration of
qach grade level for each of the 14 clag¥es. A corregt response the batterics. Al(l correlations were significant beyond thg .01
was “yes” when the subject was presented with either a short level exc’cpt the rorrelation between conservation :lnd»the’a
or a long word and “nu” when the subject wag présented with . Graphemic A}"“”‘f"‘-‘“‘ 911"‘&‘3.
any of the remalning classes of stimuli. The 1“"““‘"‘“_“'[’ betweenvthe MAB and CAK~C total score
Additionally, the data were analyzed within each grade level , : was stable, v:u:_vm;{ between .44 and (48 for three administra-
group relative to the number of children who knew whether a tiong of both "“1”(‘“(‘5' ‘ “ , e
particdlar type ol stimuli represented “a word.” A child was .A gr‘;ulu:ll increase in MAR subtest scores was observed.
- classified as knowing the corjgpct concept if thie respuns® was [u.orcusnlu: AArEness of metalinguistic ters was noted, bat
~ %yes” to all five presentationy of both long and short words in .- « wide vaviations amony children were prasent at cach testing.
hoth auditory and Visual presZntations and if the response was NMAB sabtests gtven in kindergarterf prodaced correlation_
“no” to all presentations of stimuli other than single words, copfficients with reading achieverient which were sipnifie ant
Fhe data were converted to binary form by coding all of a sub- » h:-_vnnd Ny .01 level for all subtests. Corrvelations ranged from
ject's responses to a class of stimull as ¢ 1" if the subject ' »"7 for Lh_(' Phonomic Awarencis subtest to a low of (51 for the
demonstrated knowledge of the concept according to the above Graphemic Awaraess subtest, Three subtests combined in a
criterion and “0" if the subject djd not, ’ ... .- regresslon equation to account for 75% of the variance in:the
The frst analysig revealed that as a total group disabled M criterion score (R ,8649). Conservation scores did not make
readers gave significantly fewer correct responses to isolated a significant contribuation to t!ne ﬂ)rediction of reading achieve-.
letters or phonemes, syllables andflong words than to the other ment. i 3
classes of stimuli. Within the clafses of phonemes and letters Significant differences were found/atong Schaoals at both the
and syllables and long words, dis#’bled readers gave signifi- initial and final administrations of the MAB, and at the final
cantly fewer correct responses to phonemgs apd to syllables administratif)rl\ af the CAK-C. The amount of change over time
when presented auditorially than to letters and syllaples pre- was not sfig:.nhcantly different among schools. .
sented visually. The subjects also gave significantly fewer ' The findings of this study suggest that there may be an order
correct responses to long words.when presented visually than of difticulty of facets of metalinguistic awireness related to
when presented auditorially, The second analysis indicated that . written l:lnguagt?,.beginnihg with the smallest upit, the letter,
significantly fewer subjects at grade lével two responded cor- ¢ from its rdcognition as a unique symbol to awareness of its
rectly to all examples in a stimulus class than at grade levels function in representing oral lunguage. Mature reading pro- @&

three or four. .
Conclusions: The findings of this study led to thg_following
conclusions: (1) A significant number of disatled readers
the second-, third~ and fourth-grade levels indicate a lack of -
mastery of the concept of “a word.” (2) As disabled readers
progress from second grade to{;mdes three and four, they in-
¢+~ dicate that they are cloger to the attainment of the ¢oncept of
“a word,” (3FThe method of presentation (auditory or visual)
. has a significant effect on the ability of"disabled readers to re-
spond correctly to certain stimull, A strong possibility exists
that responses will be affected hy the degree of meaning

E &‘Cnched to the stinwuli. 7
’ . - .

cesses described by Goodman may already be reflected in the
réading _o! some first-grade children, as indicated by the use
o{}predicti(m from combined graphic and semantle/syntactic
Gues, .

There appears to be some factor which is ¥apped by both
conservation tasks and metalinguistic tasks which is ghared.
This may be a catalyst to reading development rather than a
prerequisite to the acquisition of reading skills, - -

.. Implications for instruction centeged on the wide range of
abilitjes apparent in each school at each testing and strategiea
which might enhance the development of inetalingyistic aware-
‘ness. Implications for research were also constdered,
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RELA'I‘IQN‘JHIP BETWEEN SPFECH COMMUNICATION ~ -+ In summary, the findings of the study perniitted the pro-
ENTRISM AND READING ACHIEVI*MLN'I‘ ¢ L v . posed theory tg claim both formal and matertal validity with
. ‘ LR o _ i O\Ldm)‘lo 7&18652 g p the reservation that the mategial validity was limbted to ele-
c : - - . o * mentary school children enrallgd In grades two through six,
: JormsoN John Ri(‘hb'd, PhyD. University of Denver, 1978, o . ' , . '
%4pp. ; A S . : e )

‘I § ' N - ¢ - . RELATIONSHIP BETWEEN LEARNED HELPLESSNESS AND
+ ¢ . .The purpose of the present study was jo develop and test e ; READING ACAIME \I' IN #OURTH GRADE
) tho formal and material validity of a midgle range thepry (id- . Order'Nq, 7311510
.signed to explain and predict the relationship, bétween ﬁeqeh - . _
communication egocentrism .md reﬁdtng achfevement, Speach » KATZ, Gail 3.,
- communication €gocentrlsm was conceptuallzed as the degree ’ -7
- to whigh a speaker takes into account the information andgom-
prehension needs -of the listener while engaged fn encoding
spoken symbolic messages iftended for the lisfener,  Read-
ing achievement was identified as the level at which one can
read silently with comprehension: The lheoxy predicted that
e.? would be an inverse, relationship between ele.mentnry,
ol children’s levels of speech communic'\tlon cgocentrlsm

+

emple Buiversity, 1978, 140pp. ’
B 4
The effects of controll; 1b1hty .md noncontrollabifity of rein-
" forcement on learning wére compyr ed in fourth grade higher ¢
achieving and lpwer .achieving readers in ordec to determine - -
whether the two groups différed Ih learned. helpleqsness.,;g
, The subj ects were 80 boys (48 higher achiéving readers and
32 lower achieving readersy qele(‘,od from the entire population-
of fourth grade boys in two. Phlladelphia par odhl.ll clementa:y s

;. and reading achtevement, The inifial testing of the thepry’s . T schools. , -
\;ormal and nfatériaY validity resulted in the confirmétion Ot iy Intelligence and rendlng achievement scores were derived
ormal but not materlal valldity, ‘Therefore, a lOS@"FCh hy- from the Educational Development Series. Londitioks of con-
< potheais was developed {b test the m.ltenhl validity of tHde trollability and noncontrollability ef reinforcement were creited
theory The re.sea.rch hypothcsif was: $ i "‘ el : by manipulating reinforcement schediles ag a two-choice dis-
“There is a,negulve corrdlation between olomentary “,chool ¢ cr lmlnationglmrmng task so that sbme subjects in hoth groups
. ‘children’s levels of speeth communicatlo egocentrism (s - received a ' Solvable problem angl sotne an unsolvable problem
T measurcd by Grednspan’s Matrlx Post of ‘S'(cferehtlal Com-~ : Some subjeqj-ﬂ- did not receive the initialdiscrimination learn-

munimtmn) and readlng achievement s measured by the A ing‘problem Performance on a subsequent, ’solv..\ble discrimi- _
Metropolnl.ln Achlevement T(u‘,l l{eadmy .Subtev,t) . .. nation 1ear31h\g task, gmploying-two geometri shupe.s of differ- )
: ‘ent sizes and colors, was administered fo all subjects to
measure the effects of controllability and noncontrollability on
. higher achieving readers’ and lower .\Lhmving readersd learning,
The following hiypotheses were Lested: =

- The hypothesis was toqted wlth a saniple of olemenf:wy

school children‘enrolled at Hutchinson L'lmncnlany School,. *

. Lakewood, Colox.‘Q([) Fifteen males and fifteen [ema.les\were
d

* trandomly selecte Fom each grade levél (first through sixth). In their performance on the second-diserimination leafnlny
This resulted in a total sample population of 180 student} . task: .

Pearson product moment correlations computed to deter - 1. Subjects,who have received a solvable problem on the
mine the assoclation between speech cmmnunl)catlon egoeen - first discrimfnation learning task will perform bdter than sub-
trism and reading achievement by grade ICV? were: (1) grade L jects who did not receive the initial discrimination learning
one, r=-09 (p. <.316); (2) grade two, r = 456 (p. <. 00'1). - task; these subjects will, in turn, requiresfewer trials to learn

. 3 grade three, r = -,60 (p, <.001); (4) grade four, r ="-.45 ’ ‘ than those wha hav w(‘envod an unsolvable probletn on the firsi
. {p. <.008); (5) grade five, r = 4,45 (p. <.006); and (_.) Bmﬁe o discrimination ](‘.'l&ling, task {$olvahle < no problotn  unsolv-
six, r=-617 (p, <.001), . able). .

Owing to the significant mqderate corre)itionq the - hypoﬂn
-esis was accepted for elementary school children. in grades
. two, thr , four, five, and six,
’ 'l'he c relatlon coemclent for the first grade, although . .
negativ s low and statistically nonslgnlrlcanit Therefore
the hypothes was not supported for elementary chpol chil-
dren In grade one, .
A supplementary analysis was performed to determine ifx
#milés and females differéd significantly with regard the re-

2 Hngher .whlovmg readers will perform bettér than lowep
achieving raders when both groups have received @n unsolvable
problem on the first discringnatjon learning task, . )

3. Higher achinving readers will nerform better than lower
"achieving readérs when both gioups have received no prior
discrimination learning problem, .

4, There will be no difference between the twa groups of
readers when both have received a sdlvable. praoblem on the
first discrimination learning task. i

lationship between speech communication egrocentrisiu and . : . Atwo-way analysis of covariance, with intelligence test

reading achievement, No support was found for a gender dif- . ' scores as a covariate, was employed to analyze discrimingtion

ference, > learning scores (tr mls 16 cr itm ion). There were t\yo-le? :
Two explanatlons werc offered as to why the rescarch hy- ) of reading achievement and threo levelt of reinforcement con- -

v

pothesis was not supported for the subjects in the first grade,
The first possible explanation concerncd the necessity of het-

tingency. . )
 Hypotheses 1 and-3 were not confirmed, Hypotheses 2 and *

erogeneous scores for the production of a correlation, Given

¢ . 4 were confirmed, However, wilthin each groupof readers,
the relative homogeneity of the first grade readlng achieve-

. means were not ordered as expected (i.e., solvable < no prob-

ment scores this could have influenced the degree of associa~ 2 lem:-7 unsolvable), For higher achieving readers, they were: |
tion between speech communication egocentrism and rwdmg » 5 ansolvable problem < sotvable problem - no jnnbl('m For
. achlevement, *

lower a(‘hwving readers, they were: no 1)101)lmn - solvable
problem < unsalvable pr ()blmn
An initial success or failure experience on ot learning ta‘§k

The second possible explamttion was.discovered ypon ex- .
- aminatipn of the correlations between speech compmunication

egocentrism and the two reading achicvemgpt subtests, word - | negatively affects lowor achieving readers' lafer learning, An
krowledge (reading vocabuliry) and repding (sentence,and para- initial success or failure experience has a posikive effect on
h graph comprehensgion). The coir ‘l““(’“ coefficient Yor speech. higher achleving readers® later learning: -

commurication egocentrism and word knowledge in grade one

Higher achicevipg readers’ prior leavning experience whether
was r=-.25 (p.<.089). ‘Khe correlation coefficient for speech

successful or unsugecossfyl, may provide them with a cognitive

communication egocentrism and.reading 1h grade one wus r-= ' strategy whigh aids their subsequent learning,
.06 (p.<.382). . _ . Higher acltieving readers appear to take action to change X
The dilterence between the two subtt correlations n the things following & failure. ‘This may be the result of their as-
“firgt grade could be attributed to the relatve experience of ! sumlng responsibility for outcomes in the learning setting and

the subjects with ‘word knowledge or slngle word reading and
the reiative lnexpd’ienc& of the subjects with reading or sén-
tence and paragraph comprehension. The possibility exists
that a moderate or strong correlath could be establishedl be-
tween speech communication egocentrism and reading achleve-
T oomt i{ the first grade subjects were exposed earlier to reﬁd~ .
l: MC‘ acquisition, . " ”

.
Aruitoxt provided by Eic: I

their perception of personal control over reinforcement,
Higher achieving readerg may require a “warm-up” prior
¥ to learning ih order to motivate them to per(prm most ef-
ficlently. -
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f\Rmrdlesa of prior l&_arning experience (success or fail-
-ure), fear of failure-and anxiety may negatively affect lower
dchieving readers’ subsequent learning performance. s The ini-~
tial experience, whether success or failuge, muy signal the
tart of an anxiety-provoking situation.
Tasks requiting thanges in learning sets may negatively” aI-
fect lower achieving rgaders’. learning.
Past history in the acaderhic setting may develop an expecﬂ \
tancy of failurggin lower achieving readers and an expecjancy

of success in Mgher achieving readers,
. . .

X ‘ N .
THE RELATIONSHIP BETWEEN 'THE vFSTmbLAR SYSTEM,

“ DYSLEXIA, AND READING IN A SELECTED" POPULATION:
A CLINICAL STUDY Order No. 79071’03

.1978. 146pp. Co-Chairmen: Wanda O. Milburn, Willlam M.
Crutckshank oy :
’I’he primary purposes/of this study were: (l) to investigatg
the é&ffects ok caloric ~evoked nystagmus in a group of ‘Ldolescqht
dyslexic males and¢a group o(‘adolescent non -dyslexic males&
and (2) to evaluatg subject differences on a series o} motor
function tests purported to indicate vestibylar gensitivity. Each

* of the ngn-randomly selected subjects was exposed to electro-

4

nystagmographic recording of bithermal caloric stimulations
and the resulting protogols subjected to a digitized computer
analysis. A high speed cinematographical procedure was used
to evaluat€ the dyslexics and their controls in maintaining the
0°wupright position without vision under conditions of feet in
parallel (Romberg) and feet in tandem (Mann)‘positions In ad~
dition, the subjects’ ability to execute-~-with and without vislon——
finger-nose (dysmetria), finger-object and finger-arm (diadb-
l‘\etic)maneuvers,as well asarm-leg opposition.onaforward
gait maneuver were all filmed. ‘Hand tracing of subject .move-
ments on the films of the Romberg, Mann and Gait tests were
completad by running each film through a Recordak film reader.
Graph paper affixed to the Recordak was used to calibrate de-
vigtiohs from 0° upright. All function tests were further sub-
jccted to subjective viewing by two judges and cpdetl indepen-
dently, resultin@ in 100% reliability.

Study findings demonstrated that:

1. There weére no gtatistically significant dif(erences be-
tween the dyslexic and the ngn dyslexic groups on the slow
phase of the caloric ~evoked nystagmus. Since the slow phase
ot nystagmus originates in the vestjbular gystem these f{ntings

* indicate that there were no apparent functional differences in

the horizomal semicircular canals of the vestibular systems

. between. these two groups.

Q

MC . | N ’_-

2. Statistically significant di{fferences were found between
the two groups on the fast phase of caloric-evoked nystagmus
in responge to side of the head irrigated. The dyslexic group
reacted more intensely to the initial right sided caloric irriga-
tions and demonstrated habituation to the stinwrer
peated left irrigations’ For the control grou converse was
true in that they reacted less vigorously to the initial stimula -
tion but tended to show a steady increase in responsiveness
“with repeated stimulation. Since the fast phase originates in
the brain stenjand not the vestibular system this finding demon-
strates central nervous system differences between the two
groups.

3. Om all aspects of the motor functioning tests (Romberg,
Mann, Gait, Dysmetria, Diadokokinegis, and Past Pointing
Tests) there were no statistically significant differerices be-
tween the subjects, indicating that these tests do not differen-
tiate between dyslexic and non~dyslexic ¢hildren. Further,
since these tests are purported to be indicative of vestibular
progessing, these results correlate with the caloric test find-
ings and do not support a vestibular basis for dyslexia in this
sample.

In general, this study does ngt support the contention that
there is & vestibular basis to dyslexia, however, it does confirm
earlier reports that there are differences at the brain stem
level (as indicated by the fast phase of nystagmus) between the
way dyslexic and non-dyslexic children react to stimuli:

-

Aruitoxt provided by Eic:
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A STUMY OF DIFFERENTIAL PERFORMANCE BE'I‘WEEN
NORMAL AND POOR RE ADERS ON IMMEDIATE RECOG- .
N'I'I‘ION AND RE’ I‘EN'I‘ION OF VISUAL: STIMULI !

2 Order No 7908286
¢
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= This (iissertation eaamlned the influence of four'classes of
visually resented stimuli pn the performances of good and
poor readers on a Fecognitfon and delayed r¢call task, The
stimuli, were designated as nieaningful /nonlinguistic (pictures),
meaningtul/llngulstlc (words), nonmeaningful /nonlinguistic
{shapes), and nonmeaningful /nonlinguistic (nonsense ‘words).
'I‘hé“tasks measuring recognjtion and delayed.recall were op-
Y Ianiiuy def )bd No verbalization of the stimuli was re-
“quired.’ The expe'riment.ll sample consisted of 340 public ©
school children in grides 2, 4, and six. v
d}' was an attcmpt to clarlt’y what variables along
meaningful and linguistic dimensions would increase or
crease perfoymances in different read®r groups on a rec-
. ogititton and a delayed recall task. A further consideration
exAmined was the relative importance of the linguistic and
n6nlinguistic quality of a stimulus in reading fhstruction,
Therefore, various hypotheses relgted to reading achievement’
ahd to the qualities of the visual s'amuli in the recognition and
recall conditions were generated. :

Children were operationally labeled as good ana‘*poer
readers. The results indicated that good readers recognized +
all classes of visually presented stimuli better than the poor
readers. H‘owever in the delayed recall task, both groups per-
fornWd equ'llly on nonlinguistic stimull across all grades stud-
fed, These particula® findings were jnterpreted as support for
the contention that pictures would be remembered best from ’
the classes of visual stimull presented: It was concluded, how-
ever, that the ability to retain pictorial representations is in
no way indicative of reading performance or reading potential,
Although pictorfa} presentations were associat®d with superior
retemtion, their usefulness in the reading process itself may
be sufpect. Sincé good readers did recognize all classes of
vlsuhlly presented istimuli better than the poor readers, it may

~.be concladed that the ability to pick out a target stimulus from

distractor ltems may be-a useful predictor of reading ability.
The predictive ability of the task, however, cannot in itself
be established as useful without considering the linguistic qual~-
ity 6f the stimulus.. Recognizing and retaining words and non-
senBe words appear to be positively related tg' reading achieve-
ment,
‘more profoundly the regognition performance in the lower

+ grades where learning to read occursed, without equally in-

fluencing delayed recall performance. The lnguistic quality

of the stimulus was associated with greater recognition and -

recall performances as grade level Increased, thereby indi-

cating that the capability to retain and retrieve the linguistic .

forms occurs after the primary reading processes have been
. established.

These results suggest that the quality of the stimulus must
be considered when preparing reading programs for develop-
mental or remedial programs. For the developmental -pro- ,
gram, assoclative learning using pictures with words appears

<o be contraindicated since presentation of the pictorial stim-
ulus could interfere with th ocesses esseal for “learning
to reaq”® the word, 1edill techniques, udg of existing
familiar Hnguistic capabllities may be of extrem&utility, The
visual language experiences available throughout oje’s envi-
ronment can be a valuable adjunct in both the teaching and the"
remeditation of reading.

B S

The meaningfulness of the stimulus appeared to influence

-
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TENTH-GRADE READING COMPREHENSION AND TENTH-

. GRADF. SPELLING PERFORMANCE PREDICTION AS DE-
TERMINED BY MULTIPLE REGRESSION ANAILYSIS BASED

PRIMARILY ON KINDERGARTEN ‘I'RST DATA
b ) Drdet No, 791072(.3"

‘ \.AY'I‘ON, Powell Alexander, kd.D. Northeast Louisigna Uni-
) versity,; 1978, 145pp, Adviser: Dr, James E, S;,ulliv:m

- /:The ;)urpusc's of this study were:* (1) to provi{iu predictive
insight of reading performance beyond the elementary school.
level throdgh the use of standardized tests and other data;
(2) to provide‘optimal combinations of variables which, could
be more Peneficial ia the predl'tlon of reading performance
‘enhancing the process of reading behavior modification; and
(3) to determine the relationship of readiness for, reading in- °
struction, mental ability, sex, socioeconomic index, and stu-~
dent absences with tenth-grade reading pcrfopnan'ce prediction
accuracy, . ’ i ;

The group consisted of forty-nine students and was comd&
posed of twenty -five boys and twenty-four girls followed through
ten years of schooling. * .

The test data used in the project were retrieved from the
student’s"permanent record card located within each school and
included scores f‘r'})m the Science Research Assdt_:_l_atgs.'_ Primary

Mental Ability Test, L.ek-Clark Reading Readiness Test, Harri-

- son-Stroud Readin? Readiness Test, Durretl Analysis of Read-
. Ing Difficuly, and the Horsf Reversals Tést. In addition to
these data, sex of student, socioecopomic index, and student ab-
sences wero the predictor variables used, The Stanford

Achlévement Test, Reading Compretlension and Spelling sub-

¥

.multiple regression analysis was computed using twenty-one
predjctor variables with two ceiterion variables, tenth-grade
reading comprehension and tenth-grade spelling, A second run
was utilized reducing predictor variables to ten for compre-
"hension and to eleven for spelling. Attention was focused on
combining:the best predictors inté an instrument that might be
used for predicting tenth -'gr'ade reading comprehension and  »
spelling performance. An F test at each step was performed
to determine the degree of contribution each predictor variable
made toward the multiple zegression equation, In order of im-
portance, variaBles entered in the prediction formula for read-
1n§ comprehension were! Lee-Clark Reading Readiness Test,
Word Symbols gubtest; Harrison-Stroud Reading Readiness
Test, Visual,Discrimination subtest: Durrell Analysis of Read~
i—ng_l)lfﬂ(_:‘ulty, Comprehension subtest; mental age;-and goci6-
economic index, Spelling prediction formula variables, in order
of importance, weré: sex; mental age; Harrison-Stroud Read-
ing Readiness Test, Visual Discrimination subtest; D?[rj(il—
Analysis of f_legdix'!g Difficulty, Silent Memory and Comprehen-
sion'subtests; Lee-Clark Reading Readiness Tegt, Word Sym -
wbols subtest; and socioeconomic index. The lack of adverse .
effect of student absences upon reading performance is worthy

of notice, " : . -
, . |
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A STUDY OF THE RELATIONSHIP BETWEEN WRITTEN
SYNTACTIC FLUENCY /AND SILENT READING COMPRE -
HENSION IN MATURE READERS Oxder No. 7910992
MAGEE, lIWark, Ph,D. ‘The University of Texas at Austin, 1978,
160pp. Supervisor: -John G, Bordie
. N 3

Purpose 'angrR’:}tionulg » ¢
This study was an exploration of fhe relationship between
* written syntaetic fluency and silent reading comprehension.
Specifically, relationships of clause-leve! and within-clause
syntactic indexes to different reading comprehension measures
were investigated, The study also inquired in this way into the
utllity of a short ?;entvnce-(‘nhh)inlng nxofclse as a practical
means of andlyzing syntactjc profieivn'cy In mature readers and
ak a means.of invostikatlngﬂh.o syntax/reading cumprohonsl\)n ,

relattonship. . .

The review of the literature covered relevant aspects of
question from the areas of cognitive psychology, pgycholin-
:-d Ics, the writing studies, and studies of syntactic proficlency

E IC\ eading comprehension. Specifically, the results of the

he

v'e ' . ~

writing studies of Kellogg Hunt and John Mellon suggest that

- reading djfficulty is due to within-claase complexity brought

about by reduction of relative clauses into noncfausal nominal

~nlodifi¥rs:_ This study asked the general q‘l(*sti()n: What i8 the

nata¥e and degree of the relationship between syntactic fluency
thus measured and silent ceading comprehension? Also,-does
production of nonclausal modifiers actually relate moXe strongly
to reading (‘omprvhvh};i(.)n than does productiop of relative
clausegd -

Subjects

' L d
Subjects for the study were fifty bilingual jmﬂor college
freshmen enrolled in‘a developmentalireading course in a junior
college it South Texas. «
" [ ]

Procedure .

)

writing sample from the subjects. A pilot study’ was done with
one bf these. On the basis of the pilot study results, which
showed no significant -relationship between the syntactic indexes

'Ii‘)wo sentence-combining exercises were used to collect a ’

.and a standardized readjng comprehgension test,-a simpler test

was made up of selected comprehendion tasks from the releaged
exercises of the read|pg assessment of the National Assessment
of Educational Progress (NAEP}

A T-Unit analysisand a count of certain nomlnal,n'mdit‘iers',
i.e., relative words, relative phrases, and relative clauses was
applied to the writing sample and these indexes were correlated
(PearsOn'S‘_r) with comprehension scores, A thirty-item ques-

ve

tionnaire coverivyg cdéemeional background, language backgreund, *

and reading habits was used to deseribe thie population,
. ‘>

'Resqltgl_C.onclu_sipl‘lr._s', and Implications

Correlational analy\;‘is produced highly significant, moder-
ately strong r values between mean T - Unit length, mean clause
length; and subordinate clause index with the NAEP compre-
hension scores, but resulted in no significant-correlations when
the T-Unit variables were compared to the more difficult
standardized test, Mean T-Unit lenjth was the best overall
predictor. Mon-clausal modifiers did produce a higl;ly s Ny -
cant correlation while the relative clause count did not. Six of
the seven null hypotheses were thus rejectéd, as the null hy -
pothesis relating relative clauses to comprehension could not
be rejected, . s

The investigator concluded that when appropriate level com-
prehension material is used, there is a highly significant cor-
relation between syntactic fluency and reaging comprghension,
Also, these results supported-the notion it proficiency in
wl.thin—cluusn modifiers is positively related to reading coni -
prehensifn while proficiency in relative clauses is not.

Implicuti‘ons of this study urge research and instructional
attention to nominal modifiers as a possible avenue to diagnosjs
and improvement of reading comprehensian ability in mature

readers, \

RECOGNITION OF DEEP AND'SURFACE STRUCTURES BY
READING LEVEL, VOTCE_AND TRANSFORMATIONAL
STATUS A - Otder No. 7909100

L
MAJOR, Karen Paula, Ph.D." The Pennsylvania State University,
1978. 83pp. Adviser: John Salvia

- ences in the way good readefs and poor readers attend.to syn-

Thig study. u./as'dosignedé}g ascertain if there were differ-

tactic and semantic features of meaningful prose. Fifth grad-
ers, 25 good readers and 25 poor readers, read a 42-sentence
story. The story was composed of 21 active sentences.and 21
passive sentences. Immediately after reading the story the sub-
jects read and resp_onded to a recognition test. The test was
composed of 30 items. The test was constructed by drawing
randomly. 10 active sentences and 10 passive sentences from

the story. Five of each of the'actlve and passive reversible
sentences were reprodyced verbatim in the test, while five each
were transformed to the opposite voice. In addition, 10 foil
sentences (five active and five passive) were included which had
not appeared in the story, ,

RS
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v The Problem .

i
~ .

A'five -way analysis of variance was performed on the data
(sex X reading group X structure scores X voice X transforma-
tional status). Sex was found to be non-significant ang was ex-
cluded from further analyses. A four-way analysi& of variance
yielded two significant three -way interactions. Upon further
analysis, the reading group X voice X transformational status .
intefaction yielded two significant differences bgtween the high
and low reading groups; the high group exceeded the low group
on untransformed active and transformed passive sentences.
Further analysis of the structure X voice X transformational
status interaction yielded four significant differences between
deep and surface structure scores, deep structure scoreswere
higher than surface strucfure scores for untransformed active,

- transformed actjve, untransformed passive and transformed
passive sentences. Thus, good readers remembered both deep
and surface structures better than did poor readers. Further-
more, both good and poor readers remember deep structure
better than they remember surface structure.

! .

-
’ -
’

IS A CHILD’S ORAL LANGUAGE ABILITY AT THE. BE—~ _
GINNING OF, KINDERGARTEN A PREDICTOR OF HIS/HER
PERFORMANCE ON READING READINESS TESTS AT THE
END OF KINDERGARTEN? " 'Order No. 7908060

"'MELTON, Martha Anne, Ph.D. Southern Illinois University at
Carbondale, 1978. 122pp. .Major Professor: Dr. Nancy L. :
* Quisenberry ! .
2
T -oow
This study was designed to examine the language of kinder -
gaxtem children to determine if'their oral,language ability at
the time they enter kindergarten in the fall is a predictor of
their reading readiness performance at the end of kindergarten
-as measured by reading readiness tests. Mote specifically,
the research qﬁ‘estloqs posed were constructed to determine if
. the child’'s performance on vocaBulary, expressive language,
receptive language, morphological forms, and the syntax of
language, as measuréd by number of T-units and average length
of T-units, were pr‘édictive of the child’s performance on read-
ing readiness tests at the end of kindergarten.
h

“The Sampte . v

The sample for the study consisted of seventy-two children
selected from kindergarten classes in three elementary schools
in the Iowa City School District, lowa City, lowa

The Procedure

.

Data were collected in the fall on the Peabody Picture Jo-
cabulary Test for vocabulary, the Northwestern Syr;tax Screefh-
ing 'I:ost for receptive and expressive language, and the Berko
morphological test for morphological forms. An oral language
sample was ellcited from each subject and analyzed for numbe
of T-units and average length of T -units. :

. Reading readiness was defined as auditory skills, visual .
skills, language skills, and knowledge of letter names. In May,
‘the Harrison —Stropd‘ Reading Readiness Profiles, the Murphy -,
Durrell Reading Readiness Analysis, and the Metropolitan -
Readiness Test wére ‘administered to the subjects. The tests
were divided Into components and combined to form scores for
auditory skills, visual skilis, language skills, and knowledge of
letter names. . Y

The four areas of reading readiness were, the dependent
variables, and the language measures were the independént
variables. The data were analyzed by multiple linear regres-
siop (DPLINEAR) tJ determine the unique contribution of each |,

order‘t:orrolations were made to deter mlne the zero order con-
tribution of each independent xariable to each of the dependent
variables. An alpha of .05 W;Q}e( .

~

Findings - )

Expressive language was the single best predictor of chil-
O n's reading readiness performance,on all four models- -

Emc‘ltory skills, visual skills, language skills, and knowledge of

.

.

independent variabte to each of the dependent variables. Zero , .

N o ..- ) . P

show significance in the restricted models. Vocabul y showed
‘zero order correlations to auditory skills, visual skills, and
languagel skills. Receptive language showed zero order cor-
relations to auditory skills, visual §kllls, and language gkills.
Morphological forms showed zero order correlations to all
four reading readiness models. Average length of T-units
showed zero order correlations to all four reading readiness
models. Number of T-units was not significant in any of the
models, ’ :

' .
letter names. The otQer five independent variables ?; not
1

“»

Conclusions

It was concluded from the findings in this Investigation that
. all. of the aspects of language studied, with the exception of
number of T-units, were relevant as predictors of reading
readiness, Vocabulary was an important factor, but one tm!’
must be viewed In the total framework of language develoﬁu
ment. Syntactic and morphological factors were also cont*
- cluded to be important. The high correlation bBetween ex-
pressive language and reading readiness factors led.to the
conclusion that assessment of expressive language is a valid
* * method of determining a child’s reading readiness needs. In-
herent in these conclusions was the implication that reading

* readiness draws on the child’s knowledge and use of spoken
: language. A T .
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+ AN INVESTIGATION OF THE STRUCTURE AND MODE
OF CLASSIFICATION STRATEGIES OF RETARDED AND
ACHIEVING READERS: A MODIFIBD REPLICATION

Order No, 7904838
. “Tw
MORGAN, Raul James,-Ph.), "Ohio University, 1978. "8pp.
Director of Dissertation: Dr.” Miitof: E, Ploghoft

-
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. This research is a sharply moadified replication of anealeior
Y study by Custenborder* which sought to determine the signiti-
cance of the following null hypotheses:

n 1. There is no difference between achieving and retarded
- readers in the use of superordinaté clagsification struc-
' ) tures. '
2. There is no relationship between tybe“of clagsification
structure used and mental ability.

-~
.

The test of the hypotheses involved the random selectfon of
elementary schools and sixth grade students from these schools
for the formation of ‘the research groups, All test data were
. from the STS Edmgational Development Series.”

The researcle groups were: :

1-A which was comprised of 25 students with IQ scores of
105 or more and reading achievement one or more grade
levels above grade placement. :

1-B which was comprised of 22 students with 1Q scores of
105 or more and reading achievement one or more grade
levels below grade placement. .

I1-A which was comprised of 16 ghfdents with 1Q scores
of 95 or below and reading achievement one or more grade
levels above grade placement.

I1-B which was comprised of 25 students with IQ scores of
95 or below and reading achievement one or more grade
levels below grade placement.. '

Each student was lndiv!dually examined to determine the
frequency of use of superordinate classification structures.
Superordinate classification in this study was regarded as the
use of genuing conceptual grouping on the basis of one or more

. attributes common to all the items in a group. Examination
was made by individually presenting two series of nine nouns
each to each sixth grader in the stud}'. The series of nouns
were generated by Bruner and Olver’ while doing research on
cognitive development, The %serles were: banana-peach-
potato-meat-milk -water -air-germs -stones and bell-horn-
tolopipne-radiomowspaper-book-palntlng ~education-confusion.
All items in each series except the lust one share a common
characterlstic. Individual children were presented each word

22




B ; . ] .
; . .

’

N . :
orally. and then typed on a small card agd asked how the word -
‘presented differed from the others in the series and then -
it was “like” them or “equivalenk” ~ .

The data were then treated statistically to determine
whether there were significant differpnces among the groups
ofi the use of superordinate classific4fion structures.

- In this'study there is a relation hip between reading
achievement or retardation and the yse of superordinate clas-
slfication and between mental abity and the use of super-
ordinate classification structures. Three separate statistical
treatments, Chi-square, analysis of variance, and the.t-test
for differences among means support the rejecfion of the nwl
hyp'qtheses.‘r Eurther, the effects of reading achigvement and
mental ability on the use of superordinate sbructurds of clas-
sification are separate and additive rather than multiplicative.
»  Although it ig not the intent of this.study to prove a caufe
and effect relatignship between the use vf superordinate struc-
tures of classificatiop and reading achievement agditional

a causal relationship between the two. /In as much as classifi-
- cafion skills are teachable throughgthi@use of selected cur-
ricula and hfs:iuctional processes, a readily available method
for the improyement of competency in reading might be at
hand.- . )

research phould be carried out to det?n.ine whether there is . -

kv./ 4

. ’
-
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. This.study examined correlations between assessed intelli-

gence and two major categories of reading comprehension: lit-
eral-explicit.- and inferential-implicit. In addition, efficiency of.

prediction for criterion variables was investigated by utilizing
two regression models which incorporated intelligence scores
squared and the square root of intelligence scores. Since it is
generally accepted that the higher the assessed intelligence of.

an individual, the higher will be his achievement in all areas of

reading comprehension, the present study sought to discover
%  whether there was a curvilinear relationship between intelli-

gence and the two categories of reading comprehension with the

factor of lntelligence‘statistically controlled. It wa§ felt that

the hypothes{zed curvilinear relationship would result in signif-

tcantly better performance by brighter students on inferential
questions and significantly better performance by less-bright
students on literal questions,

The subjects of this study weré seventh-grade students who

" skills ability as de(ﬁonst rated by reading achievement scores

of not more than two years below present grade placement, Of -
the 152 subjects ineluded in the final sample, 73 were male and
79 were [emale. ‘Fhe ethnicity of the group was limited to black

and white subjects. The sample included 80 white subjects and
72 black subjects, This sample received the literd] andinfer-
ential subtests of a standardized reading test and asaessed in-

telligence $cores were obtained through use of the Otis- Lennon

: Megtil_l Al)iliiy Test. X .

The data generated were used to test the research hypothe-

sey of curvilinear relationships between intelligence and both

Hteral and inferential reading-comprehansion scores. After

testing the data with a first-degree, linear regression modet,
y "8 well as a ‘Se('(_)nd-(legzee_polynomial,- curvilinear regression
E lc‘lodel,’ th‘e statlstical‘anal*&:is revealed an F ratio of 7,87 {pr

\
.

Aruitoxt provided by Eic:

attended the public junior high school of @ gsmall Louisiana city,
The criterion for inclusion in the simple was exhibited decoding

R3

©-and inferenjtal comprehension,

/

literal and an F ratio of 11,8,2/{01' inferential, which indicated |
that the relationships were ¢urvilinear rather than linear, Both
second-deyree polynomial regresston models indicated a cafyi-
linear relition at levels of significance beyond the .01 level
{0.0008, inference; 0.0026, literal). The regression equations
genérated then provided data whigh were plotted on wgeaph to. |
providg a vismal representation of the curvilinear rul;ilnonshxps
whichaixist between intelligence and literal and in(grqut'ull com:>
prehegsion, " . . .

Altho&(‘h no ¢ause and effect has been established, based onf
the data presented inthis study ghd withm the limitations of this
study; the. followinyg ('()nvlusmn\c., seem tenable, g .Y

1. Since reading comprehension may be v';,(;\vc(l as a think-
ing precess, it is tmportant to note that a r(:l;lﬁ&unxhlp eXixtH -
between the assesded intellipegee of an individual and his per-
f(‘)rmnnce on both hteral '.n)(g inferential tests of that pro-
Ct‘Sk. : ' r .

2 _This study has dentenstrated the curvilinear nature of -
the relationships hy‘butlu-siwd. The higher the assessed intel-
ligence of anapdividual, the increasingly higher will be s per-
formance on inferential questions. Brighter students tend to
make more inferences, but they lose soeme detail in the procesys.
The less bright students, on the other hand, do very well with
(l?tall questions bup experience less success in making infer-
ences chneerning what 14 read. .

This study does gfot nnplybth':tt assessed intelligence pre-
cludes eith("lllv/ul or inferential compréhension in any indi-
vidual. Further research may mwestipate the causal factors of
the curvihnear rcl'.t’tmfrshnw between ntelligence and Literal
*

-CHILDREN’S READING ABILITY AND INFORMATION R\E—g

TRIEVAL ’ -

NEWMAN, Judith Marta, Ph.D. ‘University of Toronto (Canada),

1976 .

v

- A series of experiments was conducted-in which children’s
ability to retrieve semantic items from memory was examined.
Experiment [ investiga‘gd age differences in the performance
of various verbal acquigition tasks and subsequent,retrieval

. of the verhal information. Sixty Grade 1~2 and sixty Grade

4-5 children of avéfage and above average reading ability were
randomly assigned to one of three acquisition tasks: Intention,

“Rhyming, and Categorization. The results replicated the find-

ings wlth‘ndu!ts that semantic-asgociative processing produces
more durable Tetention than manipulation of phonological as-

- pects of words. In addition, the amount, of -information retrieved.

was shown to be a function of the age of the student.

Experiment Il examined the relative effectiveness ‘of seman-
tic vs. structural processing for readers of different reading
proficiency. Two hundred seventy -four Grade 5 students were
grouped into High, Average, and Low reading levels. The stu-
dents at cach reading level were randomly assigned to one of
four acquisition tasks: Intentional, Rhyming, Classification
(Class Word —~ Example), and Association (Example — Example).
The results indicated that the different acquisition tasks did not
discriminate-among readers of different reading ability on either
immediate or long term retention tests. The results suglested,
however, that the accessibility of specific semantic itemsa may
vary with the reading pro[icle&y of the student. Poor readers
were less successful in retrieving words from niemory using
task and stimulus word constraints, In addition, the time nec -
essary to produce a response on the acquigitian tagk was found

. to be gignificantly longer for poor readers.

Fxperiment Il investigated the posgibility that déticient se-
manti¢ integration contributes to reading underachievement.
Sixty Grade 5 students (20 from each reading level) were pre-
sented with eight short stories followed by recognition sentences
(consisting of true and false statements, logical and pragmatic
inferences), to determine whether the thskilled readers would
construct implied relationships among the sentences of a story.
The results showed that all children tended to respond affirma-
tively to the logical inferénces. Taken in conjunction with their
overall higher affirmative responses, ver, poor readers’
greater number of ‘yes’ responses for logical inferences was
considered to be less an indication of their capacity for deriv-
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”~. - ing iploronces than a renection of partial less accurate encod- -

hag'hnd retrieval of sentende informatiop. ~ . . Vo
Exper\ment 1Y investigated the differences in students” abil-
._:-_‘ ity to uye language and (‘ ent cues for retrieving semantic
atternatives. The same :&tv subjects used in Experiment Il

X

leted The results md;c,lted that poor readers .t) were able to
X: rhake significantly fewer exact predictions, b) tended to show.

a higher incidence of failures to u\spund ¢) used less contex-

‘tual information for generating predictions, .lnd d) required Sig-

,nificantly longer time to generate predictiohs. " Poor readery,

-The da.t'l suggest that peor ro,,ulels 5em.1ntmlkn0w19d§,e is
less accessible. ‘I'he implicafions of a restricted semfntic ac-
cessibility for reading achtevement are discussed.and »pecmc
i edudational suggestions are advanceil. .

.
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THE RELATIONSHIP BETWEEN READING ACHIEVEMENT
“AND PIAGET’S PHASE OF FORMAL QPERATIONS for

NINTH GRADE STUDENTS ]

.

.‘l{nivcrsity of Southern Cali-
Profssor Grayce A Ransom

. O'NEJLL, Helen Kylt!J’h.[)
fornfa, 1978. Chairman:

. high school students’in the ninth grade, assumed to be in the
fourth phase of Piaget’s developmental sequence bécause of
their chronotogical age, are performing at the formal opera’-"
tions lével of his hierarchy, Examined was the relationghip )
between réading ability. and performance on the formal opera
flons level of the- Pm;,etl"m hierarchy, .

Methud. Subjects of thé sample were all ninth grade stu-
dents from one high school, and all had previously been ad-
ministered the Reading Test portion of the Comprehensive
Tests of Basic Skills, With the Expanded Standard Score de-
terminecdto be an .lclcqu.\to bagis for equating sc Ores ACross
leyels: of dlfflculty two groups of randomly selected students
were Chuosen. The above -level®rioup included thase students
whose Expanded Standard Scored were' above the District thean,
and the below -level gr vup inctaded those stnd(mt‘. whose Ex-
panded Standard Scores were beluw the District ‘mean. The
dual - mstrumont Concrete -Operational Reasoning Test (Ankeny
and Joyce, 1974) and Logical Reasoning Test (Burney, '1974) o

“was administered to each group as a paper and peheil test in

group setting. Resalts identified students as- Formal, Transi-

-tional Formal, Conegete, or Betow Conerete. Citepories were

then.collapsed into 'I‘r:umilifnml—E'urm;.l and Conarete-or -

Betow. The two studants shinen to be on the lind between For-

fal and Transitional-Formal were absorbed into Transflional -

Fyrinal, A chi-square analysis was used to develop correlation
matrixes on the data collected. Correlations wepe compatéd

between reading ability andl performance on the Piaget - -type test
of formal operations. gk hi=-square analysis was also used to de-
velop correlufian matrixes hetwpen Selected variables and per-

. formance on the Piaget -type test of formal opergtions. These

variables were sex, college aspiration, ethnie ywera

“ ship, years of fnrm.ll schooling, and socioeconomic status:
Findings. The data revealed that the relationship between
reading ability and perfiymance on the Piaget-type test of for-
mal operations was sxgmhumt at the 0001 level for both the

above-level group and the below -level &roup~ Null hypothesis 1

wag rejected. No significant relatmnship was found to exist,

however, between sex and performance on the I’mget type test
of formal operations for either the above-level group or the
below-level group, and null hypotheses 2 and 3 were accepted.

Those students from the sample who had indicated college as-

piration were Included in the invostig:lti‘(m Into that variable

and its relationship to performance on the Piaget-type test.

The data revealed that 4 relationship did exist and was shown

to be significant at the .01 level. The null hypothesis 4 was

rejected for the variable of college aspiration. For the se-

lected variables of ethnic group membership, years of. formal

schooling,.an(l soctoeconomic status, no significant relationshlp
showrr to exist with performance on the Piaget-type test of

f rmal operations. The null hypothesis 4 was dcceptod for

those variables, . .

Concluslons. The data appeared to wargant (‘onrluqlons that
l: ‘lCling ability s related to abiltty to function on the formal

N (]
-

orally read a cloze pas:sage from which 54 words had been de-~ -

did'not, however, show cumulative loss across the passage. .

. Purpose, The study wasconcerned with determining whether -

N
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) . .

operat‘iqns level, that the use of t; isks*bused an the Piagetian
higrarchy is a useful method of (h.xgn(ms, aud-that many sty
dénts aged 14 or 15 in the ninth grade may not be formal thmk-
ersor capable _9f performing lggical pper ations. -
[{gc_p_mﬂlgxlcl tions, Recommendations for further condider - .
ati(m or rescarch might b' (1) replication of the study with a
larger «: umple of ninth gradNgtudents, (Z) further study‘to de-
termine the 1(=I.1tmush:p of other (“%“)1““1) used standardized
tests of reading to per formance n Pi wet'-tvpe tests at the
formal operations level, (3) the ine lusion of Piaget-type tests
withinthe routine (II.\},IIUH[!( frimeworks at the secondary school
IcveI\)an(l (4) replication of thg study witl? the sawple com- :

priseq of upper division sec ml(l.u\ scthol stu(l( fits,
~ (Qupies .w.ul(tblo frofs Nic xn"x&phu s Depar tiwent, l)oheny
Library, USC, Los Angeles, CA qn('m,, .

- . \ o '
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READING DISABILETY AND vmmx. PERCEPTION! 4 FAM—-
ILY STQJ)Y , - . " ~Order No, 7000492

v
/

OXFQRD, Rehecen It ou'w"(\ PhD. The Unl\-e\rmty of North Car-
olina at’ Chapel IhIl 1‘)78 36]1)1) Supervisor: Kinnard P,
Whibe . . '
L4

The study investipated the ul.lt\nnxh\p between r(.ulmg dis-
ability gnd visual per m-p(mn in 250 families (n = 1,044), half
containingar v.uhng(hs.lhlml child md half containing a matched,
nnmltsuhlud (.(mtn 01 chuld, All affected L.cotrol children
werie of ngqrmal intelligence antl lived wit in\nth biclogical par-
cents.  Ewrht t(-xts three in reading and five in visual perupuon
were given to all 1 ,044 Slll)]f'( ts, :

. A theorotical framedork was st nhllsh(-d cover mr ?ix re—
search areas: vjisuoperceptual pxn)luns accompanying v (»a(hng'
disabiljty, de v(‘lnpnw}\t il Lag vs, defient theories, cercbral dom-
inance, pere tptnal programs for reading \mmovomuu tex dif -
[erom.qs in mulln;f and visual perception, and fnnnh.\l nature
of reading .md Visual perception,

Of the 15 hypotheses tested, 10 were fully <;uppn'r;tod and the
-~others p:n‘tially supported. Hypotheis testgg involved multy -
variate and univariate analysis of variance (AI\OW\) and two
types of correlytipn, Pearsod and canonical, >

ANOVA results gpave very strong support for the pregicted e
fainilial nature of reading and visual perception, with members

‘ol control familics having higher test seore means than mem-

-y bers of affected familieg, The precise contributions of genetics

and environment were undeterminable from the data,

d
toa

X Sex effects in ANOVA were not as clear as famtlv-type of - )
ects, Predictably, in many subgroups nades surpassed, females
«

visual perception testg retated to spatial ability, \\hlle_ fe-
males exo ellvd 1 spelling, , unexpected female sup- -
eriority on some visual perception t:-sts vecurred in some sub-
samples. Sex by-family type mterachions peeur rul in the whole
« sample but not in anv subsamples, ’
Within the total s.unple tha strenath of relationshlp between
. reading and vigual perception was revealed by a first-pair ca-
nonical correlation of 646, Its square indieated that 41,77 of
the variance in theifie st readineg varnade was explain ible by the
first visual peree ptmn variate, Canomeal correlations between
reading and visual peeception were hizher in aftected than con-
trol subgroups for the first variate par, Opposite results oc-
curred for the seeowl varviate pan ,'\-.Iu(-h da ortheponal to the
first, . ’

However

‘\,

Canonical varriate Ioadings showve (l spellmg and reading com- -

position tests to contribute most 1 forming the first and second .
‘reading variates. Perceptual speed and nonverbal intelligpngc
tests contributed most in forming the first and second vig@al
perception variates, Overlap in visuoperceptual content and
high Pearson test intercorretations were used to explain these
contributions,

Two-wav ANOVA showed that mpales and affected families
had significantly higher canonical vartate score means than fe-
males and control families. This suggested fhat the canonical
variate scores mfght be Housely g9sociated with reading dis-
ability, which occurs more often in males than In fomales and
in famities of reading disabled children than in families of con-
trol children. ~ .

General coriclusions were presented on strength of relation-
ship, content linkages, fanmgjal nature, and sex differences,
Specific educational implications included individualization,

v
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- e\arly t'reatment, screening and diagnosis, selection. and use_of
remedial strategies, and education of relevant groups.
future research directions related tQ reading :l_nd»visunl percep-
tion were also discussed, !

M . ,
[

L N ,, L. .
THE RELATIONSHIP OF SOCIO-ECONOMIC STATUS TO - -
RECEPTIVE AND EXPRESSIVE LANGUAGE, LISTENING
AND READING COMPREHENSION ABILITIES OF INTER- ..
, MEDIATE‘GRADE CHILDREN . Order No. 7820417. )
' -RALAMAR, Mary Coyle, Ed.D. The Umversxty of Rocheater,
1978, 8lpp. . . '

This study was designed to measure, describe, and examine
language differences among students from the working class,
middle class and upper midtle class socio-economic g)opps
within a single school. A total of one hundred four subjects,
evenly divided between students completing their fifth and sew-
enth years-of sc?ool were tested. Thirty-two students were
from the working classl forty two from the middle class and

Nine s

. ‘ : -

It was also suggestel that direct pargntal mVol\(ement in stu-"
“dent learning experiences can result in 1mproved student
achieverfient. ’ ’ v’

v . It was further suggested that future studies inhestigate the
feasibllity of daily family reading periods, weekly Visi!s from
Aan examiner,.and uses of other periodicals to asc ertain the ef-
fectiveness of this approach to improve re‘ldxng '

‘&

. ) . ' 2( \
"AN -INVESTIGATION OF ‘THE REI}i\’l‘lONSHlI’S OF SE-
LECTED, I)F‘MOGI{APH]C AND bCHObl. RELATED- VARI-
ABLES 'IO.,'I HE READING ACHIEVEMENT OF ST UDENTS
IN GRADES FOUR AND SLVEN Order No. 7907624
PHILLIPS, Theresa King, Ph.D. University of South Carolina,
¥ 1978. 102pp. *

The purpose of the inves'tigation was fo examine the relation™
ship of reading ackievement-to six variables--four were back-
gnound factorst socioeconomic statys (SES), sex, race, and 1IQ:

‘ - % the other two Were school-related varlables. teacher effective-

thirty were from the upper " middle class)-’ A battery of tests ness (TE), and class heterogepeity (CH). The reqearch was ex

was adnijnistered to measura the following $kills: receptive _post facto. - . .

language, expressive language, listenin%r vocebulary, listening TheSamples consisted of 363 fourth graders 413 seventh

comprehension, reading vocabulary and reading cognp'rehensnon. . graders, and 21 teachers who taught reading to the 35 classes. .
A descriptive analysis of the data revealed statistically sig- . The investnmtmn was conducted dunng the 1974— 1975%3ch001

nificant differences Among the three socio-economic groups year. _

from the two grade levels on all gf the measuréd language . To assess reading achicvement, the Conwrehensive Tests

var‘dbles However, when*the variance due to 1.Q. was con-

'tr_olled, no statistically significant differences were found.

Conclusion R
" Despite the fact that all students had been educated in the
same schook continuously from-the inception of their educa-
tional careers, definite social class patterns of achievement
.‘emﬂrge. The relationship betweer social c¢lass and tntetligence
is sa closely intertwined that as one controls for the variance
.afgociated witlpl. Q this :1159 removes the sociopeconpmic.

o

of Basic Skills (CTBS), Form S, Level 1, wa% adniinistered to
the fourth graders in-the Fall of 1974 and again in th ring

- of 1975. The CTBS, Form S, Level 2, was adnnniqtereg to the
seventh graders in the Fall of 1974 nnd again in the Spring of
1975. A predicted reading score, obtained by correlating the
CTBS Fall and Spring scores, was subtracted from obtained
Spring score, and the difference was residual reading gain
(RRG)~-the measure of reading achnev,)ment in the investiga -
tion The_same procedure wasg carried out for both grades.

To assess SES, occupations were ranked according to oc -

cupational prestige Qf tli¢ head of the household.

variable. . 7 . Sex differences were recorded ‘and race was either’black
" ’ . or white, -
A To assess IQ, in the Fall of 1974, the Short Form Test of
'« v

THE RELATIONSHIP OF THE HOME LITERARY ENVIRON-
- MENT D THE READING ACHIEVEMENT OF LOW SOCIO-
ECON IC DISABLED READERS Order No. 7907786

PERRY Adrienne Mills, Ph.D. 'I‘he University of Florida 1978.
91pp. Chanrpe(son Ruthellen Crewg

The purpose of this study was to u‘wesﬁgat'e relationship
of 2 home liferary environment and the readinachievement of
low gsociveconomic disabled readers,

Seventy -four students from three Orange County schools in
Orlando, Florida, u ticipatedyin the study. They were qtudents
in grades four, five, and six who were identified as disabled’
readers for thelr grade level. They also met the criteria of

low sociveconomic subjects ag they qualified for free or reduced »

school lunches. The children received four selected youth peri-
odicals (alphabetically, Daisy, High l_ghtq for Children, Ranger

Rick’s wildlife Nature I\ﬂgamne and Wee Wisdom)and related
teaching materials prepared by the examiner eagh menth for -
elght month's and were visited monthly by the examiner. Par-
ents were directed to encourage their children te use the maga-
zines and other materials provided. ’
The method of investigation was an experimental study which
compared an experimental group who received selected ¢hil-
dren’s periodicals and participated in a daily family weading
period and a control group who did not receive any special
treatment. The data were analyzed for differences in pains
made in pre- and posttest scores on the Stanford Diagrostic
eading Test* It was hypothesized that the avgilability of read-
ing mater,ials and participation in daily family reading perlodB
and the sex of the participants would yield no slgnificant mean
differences between the experimental and control groups.
ultivariate analyses of variance were conducted and the .
findings suggested that low socloeconomic disabled readers can *

Q@ nefit from the program provided for the experimental ‘group.

i

Academjc Aptitude ‘SFTAA) Level 2, w%.admlmstered to the
fourth graders, and the SFTAA, Level 3/ to the seventh graders.

To«assess TE, three separate tests were required, namely,

(a) teacher characteristics--administered to the 21 teachers
who taught reading to the 35 classes, (b) supervisor rating of
teacher efficiency--administered to the supervisors of the |

' readlng teachers, and (c) supervisor ratings of reading teagh-
ers on a semantic dlffe;entml—-ndministered to the supervisors.
The scores on gach of the three fests were converted o Z
scores and summed, and the total score was the measure o!
TE.

To assess CH, ip-the Fall of 1974, the total reading score
earned en the C'I'BS, Level 1, adnnmqtered to the fourth grad-
.ersy dnd the total r(‘adlng scoreé seventh graders earned on the
‘CTBS Level 2, were used to compute the standard déviateen
for each of the\ 17 fourth-grade and the 18 seventh -grade
classes. ’

Simple, partial, and multiple correlition coefficients were
computed. The datd were also analy%ed by path analysis}

In fourth grade, smlple correlatignal analyses revealeda =\
highly significant positive relationghip between 1Q and RRG,
and in the seventh grade, signlficant relationships hetween‘the
following: SES and RRG (positive); sex and RRG (negative), IQ
and RRG (positive), and CH :‘l,r;(:‘_l}h(} (positive). .

In fourth grade, partial ¢ €lational analyses revealed gig-
nificant relationships between: sex and RRG (negative), TE
and RRG (negative), and CH and RRG (nqgative), an'd in gseventh -
grade, significant relationgfiipg between: SES and RRG (nega -
tive), sex and RRG (negative), race and RRG (negative), and
TE and RRG (negative).

In fourth and seventh grades, multlple correl‘ltmn coeff{ =
cients reveiled small, positive, sipmh(‘ant relationqhips be -
tween RR(G and the independent variables, and can be usec'! to
predict residual reading pain., » - 0y

In grades four and geven, results of data analyzed by path
analysis revealed that in'each gtage in the analysjs the error

.

welght for the error of estimate contributed the most influence. .

»
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* THE EFFECT OF NONVERBAL IMAGERY ‘AND UERBAL
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In fourth grade, path analysis revealed that SES influenced
race and'IQ, IQ influenced TE and RRG, and TE influenced CH;
in seventh grade, SES$ liifluenced race and IQ, and 1Q innZenoed
CH', M * . Y

" With the risk of generalizatio® it can be concltuded that sig-
nificant differentes do exist between some of the independent
variables and RRG. Information obtained has implications for

program planning and mstruptlonal decisions,

.

.

CODING AS MODES OF MEDIATION ON THE VISUAL SE-
QUENTIAL MEMORY OF NONMEANINGFUL FIGURES OF
THIRD- AND FIFTH-GRADE CHILDREN OF DIFFERING
READING LEVELS ‘ Ordef No, 7911262

RICKARD Carol Gluck, Ph.D. Naw York University, 1978,
L?3pp Ass()mate Professor ShleonB Kastner

rpose of this study was to test hypothc(c;erived

fx:om e dual godirlg theory of, Paivio (1971), that nonverbal
imagery is specialized for processing spatial inforipation while
verbal cuding is specialized for processing sequential infor-
mation,’ and Blank and Bridger's (1966) hypothesis that poor
readers have a verbal coding deficit, 1t was predicted that
“visual sequential memory, as tested by recall of nonmeaning-
ful figures in the ordar presented, is related to reading level
*and instruction to use verbal coding or nonverbal imagery as
a mediattonal technique, and to the interaction between reading
“level and type of instruction, It was also predicted that recall
of sequences of nonmeaningful figuresd is related to grade in
school and ingtruction to use one or the other mediational tech-
nique, .and to the interaction hvtwovn grade and type of ihstruc-
tion, £y

Ninety (90) third-grade and 90 fifth- -grade children were
randomty selected and randomly Asslynvd to three treatment
condit} Children in the* Verbal. Mcdiation eondition were
instruge¥{o use meaningful labels they were taught to aid in
the reeall of sequenggs of the figures in the order presented.
Children in the Visudl Mediation condition were instructed to
visualize, to "see” the figures, to aid their recall. Children .
in the Control condition received no instruction to aid their-re-
call of the figure ‘sequences.

Revall scores of ehildren in the Verbal Mediation umdl,tion

» were significantly higher than th()squf children in the Visusl’
Mediation and Control conditions at the third-grade level, <t
_ both the tlnrd and fifth-grade levels in the Control rondition,
recall scores and speed of generation of labels fof the nonmean-
“Ingful figures were superior for children who repaorted the use
of verbal coding as g mediational technique when compared to
those of children w%'pm ted the use of nbnverbal imagery,

The recall score girls were significantly higher than
those of boys at the third grade level, but scorgs of the two
groups did not differ significantly at the fifth-grade level, At
the fifth-grade level, girls in the Visual and Verbal Mediation
conditions had higher recall scores than boyg in those condi-
tions, while in the Contrel condition hO)s outperforised girls
in recall of figure sequences, .

In the Control condition, while there was no (hfferen(‘e in.
the speed with which third grade girls and boys g‘cncrated
labels for the experimental figures, at the fifth-grade level
boys generated labels significantly faster than did girls” Third-
grade’ Control condition girls reported the use of verbal coding
more frequently than did boys in that condition; while at the
fifth-grade level, Control condttion boys more frequently re-
ported the usé¢ of verbal coding than did girls in that condition,

. Children who reported the use of vgrbal coding as a modie
of mediation were superior to children who reported the use
of nonverbal imagery in their rc(all of the nonmeaningful fig-
ures in the order presented. Good readers generally reported
the uge of verbal coding, while poor readers generally failed
to verbally decue the nomineaningful figures. The results on

« the relgtl(ms dmong mediational technique, grade, and sex, and
recall were discussed from the theoretical viewpoint that with
increa‘!lng ago the thinking of children normally-ghifts from a
prcdomlnantly visual mode to a predominantly symbolic mode,
in which yerbal cued lw( ome important, 8
O ] N f
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‘gropp admynistered.

Suggestions for further research were dlscussed«m llght of

the findings that visual s(qu(‘,ntml memory was 1t.latqd to read-
ing level and me(h.ltmndl strategy.

-

LOGICAL THINKING SKILLY OF LITERAL AND-NON<
DISCREPANT COMPREHENDERS Order No. 7822085

» Carol Cole, Ed.D. ‘Coluinbia Umversny Teach-
ers College, J78 126pp Sponsor: Professor Miriam L.
Goldberg ' oo

. ¢ *

The main purpose of the study was to investigate the rela—
tionship between. aspects of Piaget's developmental theory of °
+ the growth of-logical thinking and c&uldren s abnhty té generate
mrerences froii the printed pige.

A review of the literature supported the fm,t that literal com-
prehension which depends solely ¢n the ability to deal with ex-
plicitly stated material, can be accomplighed with simple 808~
nition. The child can answer a literal question by merely
reproducing the author’s words without zihy real understanding
of the text. On the other hand, inferential comprehension which
deal s with implicitly stated material and requires the reader to -
g0 beyond the stated material, depends on higher levels of cog-"
nitive skills. .

Accotding to Piaget and others who have replicated his work,
the main difference between children's abilities in the preoper-
ational and concrete operational stages is their ability to carry
Jout actions ment'llly The concrete operational child has moved
from intuitive thought based on unstable, inflexible judgments
to thought based on logic.

The hypothesis of the study was that eight year olds of nor-
mal intelligence who were adequate literal comprehenders but
performed poorly on inferential comprehension would perform
at a preoperational level on logical thinking tasks.

The subjects for the study were third-graders attending a
suburban school in New York. The discrepant group consisted
of twelve children who missed-no more than 3 literal items
and were thus adequate decoders but miSsed a minimum of 9
out of 28 inferential items on the New York State Test in Read-
ing. The range of item errors for the twelve nondiscrepant
subjedts was 0-2 on both literal and inferential question types.

Tasks assessing classmcahon, class inclusion, seriation
sitivity were'selected to measure level of logical think-
“ing and Mdividyally Administered.

In oraer to assessavhether the two groups ditfered signifi-
cantly in intelligence, the Goodenough Draw-A-Person Test was
IQ scqre was used as a covariatg in the
analyses of group differences gn the logical thinking tasks,”

A nonverbal intelligence test was selected for the study in order
to avoid pénalizing poor readers, Additional background infor-
mation which was examined included ¥ ES status, health rec-
ords and a Kindergarten Reading ReAdiness Checklist.

An analysig of Yovariance technique was used to compare
the two groups on the four Piagetian tasks and three summary
measures: Logic of Clasges, Logic of Helations and Total Logi-
cal Thinking. The hypothesis of the study was sustained, There
were significant effects of each of the logical thinking tasks on
inferential comprehension even when nonverbal 1Q was ac-
counted for.

Tn addition to the quantitative analyses, a descriptmn of -
behavioral chiwacteristics was noted based on the video tapesa
of the interviews. Generally, the nondiscrepant subjects showed
evidence of organizational skills while the discrepant subjects
seemed to-rely on trial-and-er Tor methods.

The disc repancy between literal and inferential comprehen~
slon was discussed in tgrms of common processes inherent in
both inferential nxadmg and in logical thinking. These included
active structuring hehavior ag opposed to a phsdive mechanical

»

" mode, "‘flexllnllty in hindsight and foresight”: conceptual ver-

8sus per&-ptu.nl strategies. Finally, as tfe literature suggests
_ the fully competent use of various syntactic structures appears
" to depend i large measure on cognitive development.

. In}phcat education stressed the early identification
of children orm below the expected norm on ldgical
thinking tas estions for further regearch included a
Lollow=up of ant readers to asSess changes reluated to
possible acader G
Iag
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THE RELATIONSHIR BETWEEN CHILDREN’S OBSERVABLE
- BEHAV[ORS AND THFlR RFAD[NF‘SS TO READ
Order No. 7910019

4

ALISBURY Helen Holland Ed.D. Temple University, 1979.

155
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° The primary purpqse of the study was to detgrmine the rela-
*_ tionship between ¢hildren’s observable beh'lvi }'B and their
. readiness to read as menbured by their scqres on the Metro-
Are there behaviors that can be nsed
predictors of a ¢ lld 5 re.tdxnebs to read? Six hypotheaes
were stated and subsequent resexrch questions related to each
were gsked. Questions regarding tie relationship between read-
. Ing readiness and sex; ch}onological age; teactier's prediction
+of a child's chance of suyccess in a formal reading program:
, Physical, erhotional, mental, and social develoymont were In-
cluded In the resemch questions, o v

s

Procedures . : .

Two hundred and twelve kindergagten Bﬁl(lrcn enrolled in
eleven groups using the Strategies in Early Childhood Education
developmental model served as the dubjects. There yere more-
boys than girls, they were predominately white, and the major-
ity were-enrolled in Title I schools.

9 Six certified teacfiers had received in-service training in

observing and recording techniques #8 well as the use of ma-
terials included.in the Strategies in.Early Chlldhood Education
program. They observed and recorded each child’s behavior
throughout the school year, and planned curriculdr activifies )
that matched each child’s developniental level. A report of the
d’s developmentyl level in September and in May was given
to the building prinfipal at the end of \hg/s,umol year. The
-(MRT) (Level [, form P) was administered to the children in
May. Al of these records were made available for this study.
A subsample (89s,) developed due to problemg in data col -
lection. Teacher opinionnaires prepared for th ndy were
. completed by orily three of the six teachers. - we
The two statistical techniques used to treat the data were
the Pearson correlation and the multiple regression, *

\

oo

Conclustons

" The results of the Analyses Support the primary thests of
the study that ohservable behaviors are reliated to readiness
for reading,"and could be used as reliable predictors for enter-
ing a formal reading p‘rogl.lm The issue of “when children

- should begin to read” could he resolved by observing and re-
cording their behavior to determine the optimum time to begin

the reading process with some prognosis of succgss. "Observ- .
able behaviors provnde ohjective information f‘orfp}‘vdlgtmg
readiness,

Significant evidence surfaced in this Investigation th.lt gives
credibility to the idea that veadiness for reading must be as-
sessed by a multifactor approach, I’hy},lc.tl emotional, mental,
and sqcla@.wiorq contr 1buto to the child's dovvlopnwntal “
level, A ng r(‘l.!tlonbhlp between the lvvol()pmvnt.ll level
of the child and reading re.uhnvss was exhibited throughout the
study.

Chronologieal age, the criterion used most in schnnls to
place children in a Jformal reaching program, did not contribute
significantly to the multiple R, it was tie developmental level
of the child that comributed most. This information could be

the most forceful finding of the study in regard to assessment
'proceduros used in current placement prnﬁticns.
Sex, usually considered to be closely related to maturing
abilittes for reading readiness was not a significant factor in
« any of the 'ln.llysvs ’ ’

“-

“

The chll(l 4 (tf‘vvl()pnu'ntdl level tn all areas of growth con a

¢ tribute to readiness for reading. By aqbserving and u»'unding.
the child's. ‘behavior on g regular basts the atult can determines
the child's development:l 1evel and mateh it with the develop -
mental curriculym sequences. This could be vaiable method of »
assessing children's_r‘("ldlncss for reading. - . ¢
e . L
* " -
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THE RELATIONSHIP OF CONCRETE OPERATIONS TO

. {4) high comprehenders are more aware of synta

"

. 119pp Director:

~COMPREHENblON IN LISTENING AND IN READING

Order No. 79081217

STAFFORD, Betsy Dnck Ed.D. Auburn Unlversity, 1978.
Ellzabeth G. Allen

The primary purpose of the stydy was EO investigate the , )
relationship between concrete operations (as defined by Plaget)

and comprehension in both listening and reading in 54+selected

sixth grade subjects who were enrolled in o rura} Southern f -
school and who, based upon their performance on a measure of
cognitive developfment, were clagsified as'concrete operational. |
A secondary purpose was to analyze the relationships of the- -
demographic variables of sex and race to the primary vari-
ables, concrete operational responses and scores in listening
and in reading.

Each subject was administered a battery of Piagetian tasks
and the Durrell Listening-Reading Series, Intérmediate Level,
Form DE. The data were statnstlcallv analyzed by a Pearson
product moment correlation mchmque and a.partial correla-
tion analysis. The criterioiy for slgmficamce was est.nblished
at the..05 level. ’ N

Positive ana signilicant relationships were foupd bet\veen
concrete operational responses and comprehension scores in
total listening and total reading. Correlation coefficients re-

‘lating 8cores on the Plagetian tasks and listening were reported

for the following groupS‘ total Subjects, .664 (p <.001); male
subjects, .685 (p <.001); female subjects, .621 (p <.01); black
subjects, .591 (p <.05); and white subjects; .597 (jp <.001).
Correlation coefficients relating scores on the Piagetian tasks
and rea‘l were found for the following groups: total subjects,
.551 (p #01), male subjects, .731 (p«<.001); black subjects,
.620 (p <.01); and white subjects, .509 (p <.001). Reading
scores for fgnale subjects were not significantly related to
concrete operational responses,

When defmographic variables were studied by means ol a
partial correlation agalysis, the resulting significant coeffi- »
cients (p <.001) indicated that sex’was not a:highly contributing '
variable within thécontext of thd total sample. That the sub-
jects of this study relied more heavily on listening than on
reading while processing Information was suggested by the re-
sulting nonsignificant coefficients when the variance related f@
listening was removed. Implications of these findings for ele-
mentary education were given inghe concluding chapter. '

g

THE RELATIONSHIPS BETWEEN READING COMPREHEN-
SION AND THE I*;ACTORS OF SYNTACTIC AWARENESS IN
ORAL READING, SYNTACTIC MATURITY IN WRITING AND
ORAL READING FLUENCY " Order No 7904843

'STEWAR'f' Oran John, Phu). Ohio Univer sity, 1978. 139pp

Director of I)qurt.mon William H. ‘,uoper
s -
The findings. of pr('vi()uq regearch i w od that: (1) there
I8 a positive relationship between readdr g gwledge of gram-
matical information in text and their ro‘tc‘r’ng,'(‘mn brehension;
(2) lower comprebenders pogsess a lmited ability to use syn-
tactic information in text to aid their comprehension; (3) con-
text and readers’ confirmed expectations of the gramnuatical
structure of text have a facilitative effect upon e ji( jent reading;.
tic information
as evidenced by their oral reading behavior, “)) there is a pasi-
tive relationship betwéen Jeaders' comprehension and thei
abilities to coppoge ‘;yntd( tically mature written discoylse,
From the resefirch, this researcher proposed that less able.
comprehenders (14ss fluent redders) might suffer from dis-
abilitles in the use\f syntactic knowledge in both their reading
and their writing, disabitities that might prevent their com-
prehending the matertal which they read. Accordingly, hypoth-
eses were proposed to focus the investigation upon (1) the vari-
ance that reading vocabulary, syntactic awareness in oral
reading, syntactic maturity in writing, and fluency in oral
ing contribute to the prediction of reading compr
(2) the variance that is common among the varia lP
readers are-made statistically equivalent ‘in their read
vocabulary.

2 \
»




k] : N “ ™
© The study was conducted in a achool district of, a&ﬂ '
randomly ) 9

rurpl city where ninety-six subjects (N=96) wer
dran from six fourth grade classrooms. Five ikstruments
wese administered to the pample: (1) a standardized reading
comtprehension test; (2) a standardized reading vocabulary
test; (3) a test of sensitivity to syntagtic violationg in oral
reading; (4) the YAluminum™ passage (Hunt, 1970) ag a‘test of
syntactic maturity in writing; and (5)'A Test of Sentence Mean-
{Marcus, 1968) as a test of syntactic knowledge during
_ sllent reading (used to assess the validity of thé researcher -
constructed test of sensltivitg} to syntactic vidlations in oral
reading). In addition, judges asskssed the oral reading fluengy -
of each subject. .
The relationships among subjects’ performance on the vari-
ables were analyzed through multiple linear regression analysis
in order to discover the contributing variaunce of each variable -
to the predictlon of reading comprehension (the dependent vari-
able). In addition,’fartial correlation analysis was used to ¢
asgess the strength of the'relationships between the variables,
controlling for subjects’ reading vocabulary.

a
A multlile correlation coefficient of .71, significant :

.0001 levelf was found to exist between the dependent variable

(readi omprehengion) and a linear combination of the inde-

pendent variables: reading vocabulary, sengitivity tg syntagtic

violations in oral reading, syntactic maturity in writing, and

fludhcy in oral reading. Only reading vocabulary and fluency

in oral reading, hgwever, made significant contributions to the

prediction of reading comprehension. A partial correlation co-
- efficient of .26, significant at the .01 level, was found to exist

between reading comprehension and fluency in oral reading, .

with reading vocabulary controlled. The hypotheses invalving

the partial correlations between sensitivity to syntactic vio-

lations in oral readirg and syrtactic maturity in writing and

the other variables were retained ad null- -~ »

Further analyses of the data lndnc;t;%at A Test of Sen-
tence Meaning, put into the analyses in’place of the test of , ~
sensitivity to syntactic vlolations in oral reading, was signifi-
cantly related to reading comprehenSion, syntactic maturity in .
writing, and fluency in oral ‘eadlng These relationghips had,
not been demonstrated through the use of subjects’ sensitivity
to syntactic violationg in oral reading.

From the findings, the following conclusions were drawn

* 1. Children’s oral reading errors while reading syntacti-
cally-violated sentpnces do not produce systematic evidence of
knowledge of syntax in text.

2. Syntactic maturity in writing does not contrnbute slg—
nificantly to the predlction of the reading comprehension of
fourth graders when average number of wmdq per T-unit ls
used as the sole index of syntactic maturity.

3. In keeping with established fIndings, subjects’ reading
vocabulary is the most significant predictor of readlng com-
prehension.

4. Fluency inoral reading is a slgm[lcant predictor of
reading comprehension, although the instruments intended to
measure syntactic knowledge ih reading and in writing did not
produce data which accounted for this,relationship’ between
fluency and reading comprehension,

5. The correlations between certain pairg of variables for
sitbjects of different ftuency ratings demonstrated that subjects
perform dlfferentially on these variabtes. .

6. In the further analyses, syntactic knowledge during sitent
reading was found to be significantly related to reading com-
;frehenslon syntactic maturity in writing, and fluency in oral
reading, with vocabulary controlj:d indicating that chjldren who

&

. read with limited comprehensionjinay suffer from disabilities

of syntactic knowledge in both refiding and in writing.

\
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A STUDY TO DETERMINE THE RELATIONSHIP BETWEEN
REMEDIAL READING ACHIEVEMENT AND LEVEL OF VIS-
UAL PERCEPTUAL DEVELOBMENT OF JUNIOR HIGH
SCHOOL STUDENTS CLASSIFIED AS REMEDIAL READERS
, Order No. 7823207

P
STEWART, Therese Miros, Ed.D. University of Arkansas,
1978, 64pp. Major Professor:

)

PURPOSE

The purpose of this study was to exainine the relatlonship
hetween visual pelieptuul development and reading achievement

with junior high school students classified 3s remedial readers.’

The study was designed in an effort to yield valuable informa-
t}:)n regarding tiB relationship. ,

PROCEDURE AND DESIGN OF THE STUDY

The data were collected from approxiinately one.hundred
students who had been previously identified as retarded readers
and were selected from the seventh and eighth grade students
enrolled In two public Junior High Schoals. Furtirer diagnostic
testing was the basis for the selection of thd sample.

The Frostig Developinental Test of Visual Perception was
adminlstex ed to establish perceptlon levels, The Gates-Mac-
Ginitie Reading Test was adminjstered in an effort to provide
measures of re'ldmg growth. The data were collected dwring
the spring semester of 1975-76 school year. Pre and post test-
ing was completed within a 10-day period.

The data were freated by computation of acorrelation matrix’

between variables. The varlables entered were Pre-test, Post-
test, and Gain Scores on the reading test, and the change scores
as Indicated in pre and post test scores on'the Frostig DTVP,
Zero order Pearson Product Moment Coefficient Correlations
were computed between vari mles and correlation levels of .05
or .01 were identified. T-values were also computed for the

two groups. *
,

FINDINGS

1. In step one, the computation of correlation coefficients
between pre-test Frostig and pre-test Readiné seores showed
an essentially random relationship. Eyen though three correla<
tiong with Group A and five correlations with Group B were
statistically significant, thequere quite small. With Group A
the significant correl'itlons‘(vere between Position in Space and
Comprehension, Spatial Relati and Vocabulary, and Spatlal
R.Group B the significant
‘correlations were between Vlé‘n e r and Number Attempted,
Visual-Motor and Number nghf f'or Conqt‘\ncy and Compre-~
hengion. Spatial ftelations and Voc! ary, and Spatial Relations
and Comprehension,

2. In step'two, the comput'\tlon of correlation coefhicients
between post test Frostig and post lest Reading scores (lemon—
strated a random relationship between Frostig and Reading-
scores. Group A showed a significant correlation in two areas
while Group R showed no statistically significant correlations
on their pust test results, With Group A the significant corre-
lations were hetween Visual-Motor and Number Attempted, and
Figure Ground and Number Attempted.

3. In step three, coprelation coefficients were computed be-
tween pre-test Frostig and Reading change (post-test minus

-pre-test scords)., Both grOups showed only one area each which

was statistically significe With Group A-the signiflcant cor-
elation was between Poqt on in Space and Number Attempted
ahd with Group B between Visual-Motor and Number Attempted.
4. In step four, correlation coefficients were computed be-
tween Frostig Change scores and Reading Change scores.
Group A showed thrée areas of statistical significance which
were between Position in Spa¢e®and Number Attempted, Posi-
tion in Space and Number Right, ard Spatial Relations and Com-

Larry J. Greathouse : .

¥

- prehension. Group B showed no correlatlon coeficients which
. were large enough to reach statlstical significance.
. - . . 7 .
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IMP LICA'I‘IONS '

The dati# strongly suggest the existence of a relal.kﬂ(ship
between visudl perceptual development and re:uhng achievement
in junior high school students but the compyted correlation
values were so small that they provide little basis for specily-
ing that relationship.

L
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ORAL LANGUAGE COMPREHENSION AS A PREDICTOR OF
BEGINNING READING ACHIEVEMENT Order No. 7901541

4

SUDAK, Duane R., Ph.D. Case Western Hescerve Uniwersity,
1978. Gopp .
»

With the adyent of psyohulm;,,ul stics as a diseipline, reading
has come to be regarded as an acknowledped Iwguage process,
The htérature 15 rich with theoretical papers concerning the
relationship between oral Languape and readify, acqusition,
While there 15 gefieral acceptianee of the principle that oral lan-
gu.lgc 18 volved m the reading process, theve is some con--
troversy as-to its vnluv REE pu-(hchn of beginning reading
achifvement, . )

It was within the purvicw of this study to measure the ea-

= pacity of a standardized est of oral Liguage comprehension

grounded in generative transfowguiational theory to predict be-
ginning readge achie \'gﬁ( b, The wvestipgation was further
designed to compare the predictine capacity of the language
nicasure with that of the reading readiness measure .\dnums-
tered by the school system and with the mtelhgenee me asure
administered by the investigator. In addition, the predictive
capacity of the language measure with rey.ud to sex was ex-
plored.
The test of auditory comprehension of language, designed to

'_ test vocabulary, syntax, and morphology, was administered by

the investigator, an experienced speech and language therapist,
in" the spring of the kindergarten year, as was the intelligence
measure. The results of the standardized reading readiness
test were obtained from schivol records. Two subtests of a
reading achievement test, word ideptification and passage com-
prehension, were gdmuustou'(l he investigator the following
spring.

The original sample consnsted of 114 children, half of them
male, half female, with no Known sensory (lvhcus from a mid-
dle-class publie school system in a -small Northeastern Ohio
city. The children were randomly selected from 19 kindergar-
ten classes t.m;_ht by 11 teachers in six schools. Due to attri-
tion over the course of the year, the final sample was reduced
to 77 children drawtf from 18 first-grade classroowmns ¢ Andpin-
cluded 36 boys and 41 girls with an 1.Q. range of 93 to 149.

Correlational procedures and regression analyses proved
the language measure to be an unreliable predictor of beginning
reading achievement, Its predictive capacity was exceeded by
both the reading readihess measure and the intelligence test,
Further, the language measure proved to be a slightly better
predictor for bhoys than forpirls. Ancillary hindings regarding
intercorrelations among the subtests of the reading readiness
megsure anid those of the reading achievement test offer some
potentia!l msu'hls into the process of beginning reading l(‘(]lll‘-‘»l-
tion. .
The major implication of the study is that although there is
strong research evidence that beginning readers exploit }hon
knowledge of the syntax and morphology of oral language to fa-
cilitate extraction oF meaning from text, syntactieal and mor-
phological control, as measured in thus study,'were not efficient
predictors of beginning reading achievembnt, The results of
this study sugpeest, rather, that this control may be used as an
auxiliary strategy to the mmun task of the bepinning reader: the
learning of sound-symbol corredpondences,

This study should be replivated with a considerably lprger
sample in order to allow for consideration-of such Luctors as
teaching materitils and meathodology and could be further ex
tended to an investigation involving chuldren who dre speakers
of noastandard English, 1n addition, the language measure uh -
lized in thig study did not allow for measurement of awareness
of the phonetic slf’ruvturo of speech. This study suggests the

need for development of a test of this ability in otder to enhance
 prediction of beginning reading acquisition,

K}

AN INV&%’WON INTO THE FACTORS CONTRIBUTING
¥O THE, LITERACY RATE IN JAPAN

SWEENEY, Arlyn Gordon, Ed.D. University of Southern Cali-
[ornia 1978. Chairman: Professor Marvin A, Nottingham
[

. | urg(_)sy. The purpode of this study was to investigate the
factors contributing to the high literacy rate in Japan. Isola-
tion of such factors could be of benefit to administrators plan-
ning programs designed to develop a more literate population.
Answers were sought to the following major questions: (1) If
illiteracy is a world problem, how has Japan managed ¥o avoid
being afflicted with this problem? (2) Is the Japanese educa-
tional system the sole contributing factor to the high literacy .
rate in Japan? (3) Is the literacy rate in Japan as high as it s
reputed to be? (4) What are the factor responsible for the
literaty rate? (5) How could-Japanése ®ducators prioritize sug-
gested factors in order of importance?

Procedure. A surveyiinstrument wag, developed which listed
posslble factors contrThutlng to the hlgﬂ‘TReracy rate in Japan
as gatherey from review of literature in the field. After field
testing, the questionnaire was distributed to Ministry of'Edgca-
tion officials, classroom teachers, administrators, university
professors, and Japanese culture teachers in the Department
of Defense schools. Of the 150 people sampled, 108 returned
completed questionnaires, for a 72% return rate. Data were
tabulated manually and frequency dlqtrlbution of rankings cal-
culated.

Selecte(_i_Fi_rld_m;ﬁ (1) Japanese educators ranked parental
participation highest of the suggested factors as contributing
to thevpigh literacy rate. (2) Compulsory education received
the ne ighest ranking. However, probing revealed that to the
Japanese, compulsory education means it is the law to betome

-educated, not merely.to attend school, and as law-abiding citi-

zens, the Japanese feel a duty and obligation to become edu-
cated, (3) Administrative suppmtt'jrom local and national
school officials was ranked third highest,

Selected-Conclusions, (1} Support and encouragement of the
family in educational achievement is, in the opinion of Japanese
.educators, of primz importance as a contributing factor to the
hlgh lleracy rate i Japan, The family, with its rigid system
of obligations, provides the type-of environment within which
children lnternallze f'umly~deflned goals that emphasize educa-
tional sucCess and subsequent occupational mobility, (2) Com-
pulsory education to the Japanese means more than mere at-
tendance responsibility; it means the duty and obligation to
become educated, to improve oneself, recognizing that improve-
ment of the individual has a great bearlng on the strength and
future of the nation, (3) Administrative support by local and
national school officials also assumes major pro;x»rtjuﬁs in the
opinions of Japanese educators as partially respansible for the

high degree of sdccess achieved by :\panese students,
Selected Recommendations, 1) E lonalpriorities in

Americ: need to be re-examined and reordere , with universal
literacy the firgt necessity. Otherwise v.\ludble tuman re-
sources are being wasted. (2) Administratorsyns the people
who can make things happen in schools, shpuld concentrate on
eradicating illiteracy by dedicating themselves to ilmproving

the quality pf reading instruction; to establishing an atmosphere
which enhances the reading program; and to budgeting suffi-
cientAunds to implement an effective reading program, (3) Ad-
ministrators should work toward greater parental involvement
in the educational program, especially reading; by training par-
ent volunteers and training the professionals who are to work
with these volunteers, (4) Summmer reading programs, pri-
marlly staffed by parent volunteers, should be established to
prevent regression and sustain Interest in reading. (5) Admin-
Istrative sugport for education should begin in the U.S, Office
of Education and flow to the local school systems aimed to de-
velop increasing respect for the education profession and its
participants. A campalgn to inprove attitudes towagd education
and respect for learning is essential, (6) This study should be
replicated involving a sainple of the parent populatton of Japan,

-
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SUBSEQUENT 'READING DFRFORMANCE OF FIRST GRADE
STUDEN’I‘S Order No, 7903594

'I‘ADUOCK Dolores Rae, Ph D. Washington State University,
1978, lOlpp Chairman: Jerry Milligan -

This study was designed to determine the relutlénships be-
tween conservation ability of first grade children at the begin-
ning of the school year and their subsequent reading achieve- .
ment at the end of the school year, More specifically, the data
collected in the study were used to lndlcatu ’

f. The extent to which combrvatlgh @/bty prodlcts subse-
quent reading achjevement, ﬁg.-.(
. .

2 Whnch if any, of the differemr cd';;s;ervatxon tasks as-
sessed are butter predictors of Bubsequent reading per-

formance than the others,

The extent to which different aspects of the reading pro-
, cess (word analysis and comprehgnsion) can bé asse-
clated with differing levels of irt®ilectunl functioning,

F’om' first grade classes were ran(,:_l(:mly selected to serve
as the 3ample. Each student’s ability to conserve number,
volume, mass, area, length, and weight were assessed., The
Iowa Tests of Basic Skills was used jo assess reading achieve-
ment levels of all subjects. Depending on the total conservatign
score achieved, each subject was placdd into the category of
conserver, hlgh transitional] low transntlo‘y}l or nonconserver,

Signmcmt differences were found between mean word ‘unal-~
ysis dcores of the fojlowing groups: (1) conservers and low
transttionals, (2) conservers and nonconservers, and (3) high
transitionals and low transitionals, There were no signiticant
differences between mean word analysis scores of the following
groups: (1) conservers agd high transitionals, (2) high transt-
tionals and nonconservers, and (3) low tr'msntiona.ls and non-
conservers, When conservers and high transitionals (combined)
were compared to tow transitionals and nonconservers (com-
bined), the difference in word analysis scores was significant
(p <.001),

Significant differences were found between mean conprehen-
sion scores of the following groups: (I) consetvers and high
transitionals, (2) conservers and low transitionals, (3) con-
servers and nonconservers, and (4) high l'l‘;lnSItIOIIJ.IS and low
transttionals. There were no signlficant differences between
mean comprehension scoges of the following groups: (1) high
transitionals and nonconservers and (2) low transitionals and
nonfonservers, When conservers and high transitionals (com-
bined) were compared to low transitiopals und nonconservers
(combined), the dj terence in oomprehenqwn scores was sig-
nificant (p < .00

The mean word unlyslq scores for suhjects who ¥ere able
to conserve on each conservation.task was compared with the
mean word analysis scores for subjects who were unable to
conserve on the same task. In every instance, the subjects whn
successfully conserved attained sigmﬂcmtly‘hlgher word anal-
ysis scored, .

The mean comprehension score for subjects who were able
tokonserve on each conservation task was compared with the
*mean comprehension sgore for subjects.who were unable to
conserve'on the same task. With the exception of the conserva
tlon of area task (p = .07), subjects wh ere able to conserve
attained slgnificantly higher compreher&:m scores than sub-
jects who were unable to congerve, As indicated by the highest
t value, conservation of volume was the best predictor of hoth
word analysis and comprahenslon,

‘No signlficant differénces were found between word analysis
and comprehenston scores for any of the four groups. For low
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transitionals and nonconservers, comprehenslon and word anal- -

ysis acores were highly correlated (r = ,71 and .77), For cag-
servers and high transitionals, comprehension and word anal-

* ysis scores were not well correlated (r = .53 and .08),

The data indicate that (1) conservation ability of first
graders ut the beginning of the school year is an adequate pre-
dictor of their later reading achievement, (2) ¢onservation of
volume ‘was the best predictor of both word analysts and com-

: prehension, and (3) poor readers depend on word analyais skills
'nr comprelfension, guod readera do not, '

’

’
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A COMPARISON OF.GOOD AND POOR READERS’ ABILITY
TO READ FOR MEANING Order Nv. 7818560

TAYLOR, Barbara thnzer, .F(l‘l) \In('lm.l Polytechnic Insti-
tute and State University, 1978, 146pp.

While researth suggests that poor readérs are less skilleds
in reading for meaning than good reading peers, little work has
bean done comparing poor readers to younger good readers in
terms of reading comprelrension ability. ‘Therefore, the recall
protocols of poor reacers and younger goos readers reading”on
the same grade level were compared to investigate poyr read-
ers’ ability to read fdr meaning. ¢

Thirty-one fifth graders and thirly-one third graders read-
ing on a 3.0-4.5 grade level read and orally recalled a third.
grade familar pas?ge, a third grade unfamiliar passage, a
tifth grade familiar passage, and a fifth grade unfamiliar pas-
sage. A discourse analysig procedure was used lo delermine

. the nymber of total, main, and detail idea units recalled by the

subjects on each of the four oxpusntmy passages.

* 'The pobr readers’ mean scores were greater than the good
readers’ mean scores for total and detail idea units recalled
on the third grade familiar passage. There was ng cvidence to
suggest that the two groups’ -mean sgores for total or detail idea
units differcd on the other twree pa{:‘:lgc‘; or that the two groups’
mean scores for main idea units differed on all four pAassages.
On the third grade familiar passage the good readers “recalled
as many main idea units as expected, but the poor readers re-
called less main idea units than expected, baséd on the propor-
tion of main idea units in the passage. The poor readers’ total
mean score was greater for the fifth grade Gimiliar passage
than {or the third grade unfamiliar passage, whereas the good
readers’ tetal mean scores were not found to differ for these
two passages. -

The findings that the poor 1e.1(le| s recalled more than the

younger good readers on the easiest passage but lost this
retelling advantage on the more difficult passages suggests that
the poor readers were more impaired in their ability to read

-for meaning than the good readers when processing difficult

material. It appears that the poor readerswere more impaired
In their ability to read for meaning when processing unfamiliar
material than material written on a difflcult reading level,
Also, the finding that the poor reader's recalled less main idea
units than ‘expected on the easlest passage suggests that they
were having some difficulty focusing on main ideas when read-
ing this relatively easy passage.

While there were several differences, most of the poor and
good readers’ gcores for total, mam, ané detail idea units were
very similar dcross the four passages. The finding that the
poor readers recalled at least as much as the younger good
readers suggests that the poor readers wére actively attending
to meaning while reading. The poor readers seemed to be com-
prehending what they had read as well as could be expected for
their reading level. It does not appear that the poor readers
were suffering from g reading disability or processing prob-

" lem but were simply reading on a lower grade level muéh like

younger gond readers.

~

THE RELATIONSHIP OF EXPRESSIVE LANGUAGE TO

" READING ACHIEVEMENT AND READING EXPECTANCY

. . Order No, 7904878

THOMAS, Huba Lajeane Gentry, Ed.D. Northeast Louisiana
Unlversity, 1978. 118pp. Adviser: Dr. Harry B. Miller

__The purpose of the study was to investigate the relationshlp
between expressive language and reading vocabulary, reading
comprehension, reading achievement, and reading expectancy
with selpcted elementary school students. Participants In the
study were from four elementary schools and two junlor high
schools tn the Monroe City School System, Monroe, Louisiana,
The schools that participated were selected randomly as were
the classrooms of students from each grawde level. gudontl
were then classified Into six subgroups as fol grade two,
average-to-high I. Q.; grade two, average-to-low 1. Q.; grade
five, average -to-high I, Q.; grade five, average-t&low 1. Q.;
grade elght, average-to-high 1. Q.; and grade e¢ight, average-
to low 1. Q. Forty subjects were randomly selected from each
of the six subgroups resulting in Xi total sample slze of 240,
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Written and oral languayge samples were collected from
each student. The résearcher read a story to the students.
Each student then wrote i story.. Later, the students told a
story to a listener, Oral s.unlieq were recorded on magnetic
tape and tr.unscrlbed into written form. The written 4nd oral
samples were th&n evaluated using the Fry Readability Formula,
A reading expectancy grade level wag comgputed using the
Harris 2 Reading Expectancy Formula, The Californla Achieve-

ment Test: Reading was employed to assess the reading vo-
cabulary, reading comprehension, and reading actievement for
each student..

Using the resultant data from the l.uu,uage samples, reading
expectam.y furmulde and reading tests, the researcher at-

. tempted to (}etermlne if significant relationships existed he-

Yween written Linguage, oral language, or wwritten a~d oral
~ language taken together and each of the dependent variables --
raading vocabulary, re.ulmg comprehension, reading achieve-
ment, and reading expectancy. Pearson r was employed to
ldentlty significant relationships between correlations involving
one Independent variable and one dependent variable. Multiple
regression was usedto identify significant relationships be-
tween the two independent variables taken together and«each
dependent variable.

Significant relationships were found between written lan-
guage and.reading vocabulary, reading comprehension, reading
achievemént, uand reading expectancy for second grade stu-
dents in the average-to-high I. Q. group; between written lan-
guuge and each of two dependent variables -- reading vocabu-
lary and reading achievgment -- for second griade students in
the average-to-low I. Q. group; between written.language and
reading vocabulary for fifth grade students in both 1. Q. groups;
between written language and reading achievement forfifth
grade students in the average-to-low 1. Q. group; between
written language and reading expectancy for eighth grade stu-
dents .in the average-to-high 1. Q. group. For fifth grade stu-
denta in the average-to-high 1. Q. group, a bignificant relation-
ship existed between oral language and reading expectancy.
However, multiple regresslon revealed that in all v;where

a sighmc'mt i “was found using both independent vapsibles
“oral language did not contribute significantly to the prediction
of the dependent variable. Therefore, it was generally con-
cluded that written lunguage alone may be used to predict all.
four dependent variables for second grade students in the aver
age-to-high 1. Q. group; reading vocabulary and reading
gchlevement for second grade and [ifth grade studepts in both
1.°Q. grotips; and reading expectancy for eighth grade students
in the average~to-high I. Q. group.
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THE,EFFECT OF A REFLECTIVE OR IMPULSIVE CON-
CEPTUAL TEMPO UPON THE DECODING ABILITY OF
EMOTIONALLY -DISTURBED BOYS Order No. 7902538

WEISSBACH, Marilyn, Ed.D. Hofstra University, 1978. 125pp.

The major purpose of this study was to determine whether
1mpulsﬂ'e emotionally-disturbed boys performed differently
than reflective emotionally-disturbed boys on a test of decod-
ing ability. Secondary considerations were (1) to determine
whether those classified as fast-accurate and those classified
as slow-inaccurate performed differently on'a test ¢f decoding
ability, and (2) to determine whether those classifled as reflec-
tive and those classified as impulsive performed differently
on the Bender Visual Motor Gestalt Test (Koppitz Develop-
mental Scoring System). To further identify behaviors of those
classified as impulsive and those classified as reflective, the
" Locus of Conflict rating scale was used to see if the subjects

in these classifications differed in their internalizer/extérnal-
izer scores. Intelligence Quo'&qnt scores were consgidered in
each of the resultlng groups, and there was no significant dif-
ferencq between groups as to IQ or age. 1Q, however, as
measured by the Peabody Picture Vocabulary Test, was utilized
as a covariate in the statistical comparison involving decoding
ability, and age was utllized 2ts 2 covariate in the ﬂmtlstlcal
comparison involving Bender scores.

The subjects were boys residing at a- psychiatric hospital
for the omotlomlly disturbed. The ages were ten fhrough six-
teen, and a total 'of forty children were involved. After using
tho double median split procedure with the Matching Famillar
{ures Test data, sixteen were classified as impuilsive, six-
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scumstances.

teen as réflective‘, one ag fast accutate, and one as slow-inac-
curate. Six subjects performed agthe median and were there-
fore excluded from the study. The Wide Range Achievement
Test was administered to each of the subjects. The Peabody
Picture Vocabulary Test scores and Hender Visual Motor Ges-
talt Test scores were available at the facility.. Teachers were
asked to complete a Locus o[ Conflict Rating Scale for each,
subject to identify behavior's categorized ‘A8 internalization/
externalization. .- .

The following (()nclusions wen,b drdwn from the statistical
analysis of the data: -

1. With 1Q utilized as a wv.xrute, reflective emotionally -
disturbed bhoys performed significantly better than impulsive
emotionally-disturbed 'boys in decoding (p <.01) as-measured
by the WRAT. It was concluded that emotionally-disturbed
students more proficient in decoding could be differentiated
from those less 80 on the basis of the Matching Familiar Fig-
ures Test. These findings support Kagh’s pogition that con-
ceptual tempo of some children ihfluences th r performance
in probléem-solving situations,

2. Based up()n'te'lchers ratings on the Locus of Conflict
Rating Scale, impulsive subjects showed stronger internaliza-
tion and externalization behavior than reflegtives, though no
significance was found statistically. Both reflectives and im-
pulsives showed stronger externalization behavior tham inter-
nalization behavjpr, though figures did not reach statistical
significance. appears that cognitive style as measured by
the MFFT cannot be interpreted as being part of a glubal be-
havior pattern.

3. A significant diffarence (p <.4Q) was tound hetween re-
flectives (N = 11) and impulsives (k{‘:nlﬁ) in Bender error
scores; however, when age was utilized as a covariate, the

_ reflective group could not be considered shtistlcally superior

to the impulsive group.’

No analysis could be made of fast- accur’lte or slow-ipaccu-
rate performance because of insufficient data. '

In analyzing the quality of decoding (the first seven words
of the WRAT incorrectly pronounced), reflectives appeared to
dttend more to graphic features. They supplied more phonéti-
cally-correét parts of words than the impulsives. Impulsives

" supplied more meaningful words but they were less similar

phonetically. Reflectives more actively attempted the words,

It was suggested that instructional considerations begin .
with an awareness on the part of educators of cognitive style
and the effect it might have upo#t the reading performance of
impulsive emotionally-disturbed boys, structuring a learning
environment which encourages a more flexnble response
pattern.
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SEMANTIC CHUNKING AND THE TRANSITION TO I-‘LUENT
READING STRATEGIES Order No. 7903399

WEISSMAN, Beth Rh.D. N()rthwestern University, 1978,

139pp. e

This research was designed To stiydy the reading strategies
of fifth and sixth grade students, in ordersto discover why sotne
children learn to decode well, but cangot "G@nprehend what they
read. It was hypothesized that sueh readers had not made the
transition to fluent organized re.ndmy‘qt rategies and were, in-
stead, reading in a word-by-word f.whlon; Additionally, this
study tested whether such poor compreheqdeg:: were capable of
employing mature, meaningful rpadlng sty}eq if riven text that
was preorganized into chunks qr phrases df meaning.

Three groups of subjects were used - good rehders, poor
comprehenders with adequate decoding skigls, and poor com-
prehenders with delicient decoding skills. Y\l were presented
with texts in three modes - single words, fegular sentences,
and preorganized phrases. Comprehension tests accompanied
each text. .

The results bore tut the hypotheses. Good readers com-
prehended well with any gurface presentation. Poor readers
with inadequate decoding skills understood httle under any cir-
The experimental subjects who normally compre-
hended poorly despite adequate decoding skills, scored signifi-
cantly higher on comprehension tests of materiais presented as
organized phrases. They scored equally’low on single word
and regular sentence presentations, =




<

It way concluded that this type of poor reader ¢an, but does
not nder normal conditions, c'mpluy skilled, meamnyg oviented
strategies. We need to work on focusing-his attention on mean-
ing and omganization, rather than dn surface structure.

!

THE. RELATIONSHIPS OF SELECTED HOME ENVIRONMEN-
TAL EXPERIENCES TO PERFORMANCE ON THE METRO-
POLITAN READINESS TESTS FOR THREE HUNDRED AND

FORTY-NINE KINDERGARTEN CHILDREN Order No. 7619228

WHITE, Judith A., Ed.D. ‘T Wiversity of Alabama, 1978.
161pp. ¢ .y
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The purpoge of this study was to provide additional informa-
tion concerning the relationghips of kindergarten children’s
home environmental experiences and their readinesg for formal
instruction.’ .

The primary problem was to investigate lhe relationships of
selected home enviropmental factors to Metropolitan Readiness
Tests scores for kindergarten children. Answers wetre sought
as to which gpecific cnvhnnment.t]‘x;)ex iences contribute to
differences in kindergarten childrén who are rea(fy for formal
instruction and those who are nol xoady and the rolatwe con-

.. tribution of each experience.

The population of the study included 349 five-year-old begin-
ning kindergarten childeren from nine n{ the 15 elementary schools
in Tuscaloosa, Alabama. The group, of children consisted of boys
and girls, Blacks and whites, and varying socioeconomic Jevels,

TRe instruments used lo collect data for the gtudy were the
Survey of Home-Hired A(‘ln'xlivs of the Pre-Kindergarten Child
and the Metropolitan l{( adinegis Tests, ‘The Survey instrument,
desjigned by the mvo‘.lw:\lm was a self~ 1ep(ntmg questimmalre
which contained 69 items pertaining to living conditions, social
and emotiondl experiences, psychomotor experiences and cogni-
tive experiences of the ¢hild during the first five years of life.
The Metropolitan Readiness Tests are a battery of six tests.de-
qigned to measure the extent Lo which school beginners have .
deVelopt d in the skills and abililies thal conlpibute to formal
instruction. .

On the basis of the Metropolilan Readiness lestﬁ; scores the
subjects in the study were k*p.u ated intotwo pm -formance groupst
(1) Low~-Normal or Above, lhose who were designated as being
ready for formal instruction; and, (2) ILow, those who were
desxgnateﬂi as not being ready for Im mal inqlr uction. The tests
scores for the two groups were then compared withthe responses
provided an the Survey. The Survey was completed by parents
or guardians of the kindergarten children. ‘The following statis-
tical procedures were wtilized: 1, Data Description and Trans-

-formation (SPECIH). 2. General Purpose Factor Analysis
(CORR19). 3. Cattell's Coefficient of Profile Similarity (CORR@5).
4, Discriminate Analysis (CORR2().

_Based on the rwi)onqnﬂ to the Survey items, the home en-
vironmental oxpexaneq for the two porform'mce groups were
significantly different at ghe .01 level of confidence, Tens specific
environmental experien vere identified as being individually
gignificant at the .05 le  beyond in c(ml'ri'imlinﬂ to the dif-
ferences between kindegirten children who were ready for for-
mal instructionand thos€ who were not ready for fornial instrue-
tion. These ten experiences were as follows: 1. Whelher lhe
child had ever lived with someone other than the persons with
whom he/she livedat the time of the study. 2. Whether the child
had visited other cities. k How many states th:lhlld had visited.
4. Whethar the child asked many questions. 5, Whether the child
had many books of his/her own, 6. Whether the child knew any
nursery rhymes. 7.Who taught the nursery rhymes to the child.
8. How, many years the child had walched Sesamé Street on TV,
9. Whether the child could use scissors, 10, How far the parenl
ar_ld/or guardian would like for the ¢hild to go in school.

It was concluded from the study thal there were significant
differences in the home environmental experiences of children
in the study who were ready for formal instruction and those
who were not ready. Certain spetific homne environmental ex-
periences were present more frequently in the backg ound of ”
children who were ready for formal instruction tha were
{n the background of chlldren who were not rendy fnr f()rmal

instruction.

/
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- this information.

. method of ipstruction, and {requently requiregd individpal

There were far more similarities than there were differ -
ences in the home environmental experiences of children whe -
were ready for formal instruction and those who were not ready
for formal ingtruction. The differences hetween the two groups
were mosa in the degree of responses mther than in the kind
of respon es.

AN INQUIRY INTO THE IDENTIFICATION OF DISCRIMI-
NATING FACTORS RELATING TO HIGH 'AND LOW
FUNCTIONAL LITERACY PERFORMANCE IN ENGLISH
IN SELECTED FLORIPA PUBLIC HIGH SCHOOLS

. / * Order No. 7807806

WIL SON Charles l.ee, Ph.D. The Umvcrmty of FI()rlda 1978.

" The purposes of this stud ‘e to examine how compe-
tency-based lesling for funo(w;'acy evolved as a part
«of educational accountability, to Wetermne any theoretical
positioss whjch have emerged, and to determine how. functional
literacy is defined and inlerpreted in terms of English commu-
nication skills in Florida’s public high schools. .The study pro-
posed to identify discriminating factors in terms of working s
conditions and facilities, experiential background, teaching
practices, and teaching principles of Elorida English teachers,
grade-ten through twelve, for the 1977-78 academic year,

The study employed a causal-comparison dcsign to estab-
lish likely causes of differences between comparative™groups,
The comparison was made between two groups of high schools,
one of which performed below the state mean on the communi-
cation section of the first Statewide Grade Eleven Functional
Literacy Test and one of which performed above the state mean
on the same test, Visits of two to three days were made to
eac¢h school, and data were collected by questionnaires, Sev-
eral diffel’ent statistical tests of significance wq,re applied to

In terms of significant differences, the tests revealed that
teachers in English programs where grade eleven students per-
formed above the state mean on the Grade Fﬁt*ven Functional
Literacy Test tended to differ from teachers in English pro-
grams where grade eleven students performed helow the state
mean on the Functional ‘Literacy Test. Compared to the teach-

ers in the low group, the high group teachers:

1. Had more teaching experience, were older, had more
teaching time in their present schools, and more of
them held only Rank IIl certific .ltmn

2. Had a greatcr incidence of un(lcrgr.ldu.ttc work in prx—
vate universgities gor liberal arts colleges,

3. Had a greater likelihood of an undergraduate English
major rather than the Engligh education major, and
less chance of an undergraduate minor,

4. Had assigned written work in class more often, made
critical evaluations less often, emphasized organiza-
tion and content in their evaluations, and always as- .
gigned one to two hours of writing homework a week,

5. Were likely to require’that students give formal speeches
before the class, have students work in small groups,

"\ have students select writing l()pl( g8, and enc ouraged maxi-

mum student participation, -

6. Made very frequent use of the Socratic (questioning)

. work of their students,

7. Felt that listening instruction was very important and
that other areas of achool instruction should support
English objectives.

8. Continued to take graduate credit conrses in literature,
teaching methods, and other education courses since be-
ginning their careers.

9. Took part in English teacher workshops, conferred often
with English specialists, and were currently subserib-
ing to professional jouenals.

10. Spent their summers either teaching or attending school.
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In terms of significant differences, the test revealed that . . }
. Working conditipns and facilities for En;,llah programs where : N
grade eleven students performed above. the state mean‘on the , ' : )
Grade Eleven Functional Literacy Test tended to differ from . o ..
working conditions and facilitfes in" English programs where

grade eleven gtudents perforrhed below the state mean on the : : :
“Functional Literacy Test. Compared to the working conditions

and facilitiesgavailable to the low group, the high group:

)
1. Considered their work wéek to be longer--51-60 hours.

2. Used the school or classroom library almost exclusively
_to other libraries.

3. Did not feel that workbooks with student drills, teaching
manuals, and e¢lerical service were absolutely essential.

4. Were likely to (Zonsider very important the responsive- .
ness of the administration to their ideas, , . '
. ‘ 9 ' '
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AN INVESTIGATION OF THE IMAGING BEHAVIORS OF : ) ' _
GOOD AND POOR FOURTH' GRADE READERS WITH EASY ' : : v
AND DIFFICULT TEXT Order No. 7817136 )

WITTE, Pauline Louise, Ph.D. The University of Wisconsin-
Madison, 1978. 94pp. Supervisor: Professor Richard J. Smith

This study investigated the ways in which good readers, dif-
ference-poor readers and deficit-poor readers at the fourth : -
grade level differ in their use of i ary while reading. Thirty : hd
good readers, thirty difference-poor'readers and thirty deficitw
poor readers.were selected on the basis of Stanford Diagnostic
Reading Test Scores from a total of 238 fourth grade students
who formed the subject pool.s There were equal numbers of
* boys and girls in each reader group, and the subjects were
“matched on SES using paréntal occupation as an index of SES.
These 90 subjects performed the following task: Each sub-
ject read two passages, one at the third grade level and one at )
the fourth grade level. The mxbjects were ingtructed to stop at . " / i

the edd of each sentence. If the sentence gave them a picture . )
tn their mind they were askedfto desgribe it. 1f the sentence _ . *
did not give them a pictdre, they were instructed to say “no” ] )
and to continue reading. Each subject also answered five com- 7
prehension qupstions about each of the two passages. The sub- . -
jects’ responbes were then analyzed in terms of three vari-
ables: (1) number of images reported for each passage, (2)text
dependency of the images reported, and (3) completeness of )
the images reported. The resuy ,9! this analysis showed that
‘there were significant differencegs hetween good readers and
difference-poor readers and betveen gogd readers and defici§-
poor readers for number of imyges repoNgd and for the text
dependency of the' images reported. The differences between
difference-poor and deficit-poor readers were not significant | .
for any of the variables, and there were no significant differ- ) -
ences among any of the reader groups for completertess of the
images reported, :

It was concluded that the good readers in this study reported ; &
more images than the poor readers and that the images reported ’
by the good readers more clogely reflected what was fedd than
the images reported by the poor readers. Based on the results
of this study, it was also concluded that there were no quantita$
tive or qualitative differences hetween the reported images of ) \

the differenge-poor and the deficif-poor readers and that the
difficulty level of the material did not effect the quantity or - ‘
quality of the reported images. : . . /
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