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INTRODUCTION

§
The issues surrounding the women's movement in

today's society have had a substantial impact on most of

‘the members of the adult population. That impact may or

'may not have had personal 1mp1ieat‘{onsg may or may not

have involved personal participation, Nevarthelesﬁ; the
awareness of society as a whole has at least been raised
about the issues of sex discrimination ﬁpd“sex\role:i
steraot}ﬁihﬁ.“"Tﬁe"inenaggiég number offlegaimgét;cné . =
charging discrimination in such Areas of empibymanéxas;
niring, salary, promotion, and fringe benefits, and thé
settlement of a number of these in favor of‘the Women
bringing the charges, constitute g major source of

consciousness-raising among the population. The inter-

ests, needs, and rights of women have beer. further

récognized with changes in legal codes by state legis-
latures. Laws prohibiting discrimination by éex in ~
credit, housing, and inheritance tax are among the most
recent changes. Rape laws have been another .area of
revision,.
The organization of women's groups such as the
National Women's Poiitical Caucus (with all its state

and local caucuses). the Women's Equity Action League,

10



the National ‘Organizatisn for Women, memiaaions on - the
‘Status of Women, and, the Watianal Federated Business énd
Professional Women's Club have been largély respopsiblé‘ R
for quccessful lobbying and court case efforts to change
laws which are in fact discriminatory toward onet;ex. . /
Increased involvemént of the American Ciyil Liber%&es
"Union and the.gmsrican As§qciat§gn of Univeﬁs;ty}W§man_
has ilsg\been a signifibant factoe. inﬁ;egal terms, the RS
efforts of these groups have been highly successful.
A change in law, however, does nct resuly jn a
change in attitude. We.have seen over the years that the
atti ides which reflect values end practices of a culture~
are slowest to change. New technology simplifies and
' economizes mass production, but the'attitudesggnd values
of the Protestané work ethic resist thé.impersonai;ty and
'1ack~cf ind;vidual craft in production. Similar resisténce
has &ccompanied technclogical innovations wlgﬁ\h\the school
systeﬁs. As a consequence of the cultural lag between
those advances we as & society can make externally in ' " -
s - N\ !

terms of structure and function and the internal changes

. i . , J
that such advances necessi?&te, we have not sSeepn a marked \

+ change in the attitudes of sOcieﬁy’toward'women's partici-

paticn‘in nontraditional roles and behaviors.

A challenge to ‘traditions that have been the basis

-
- -

for societal structure is resl and present in our society
. 4 . - v
today, but the counter to that challenge is present as

- A —
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: ‘wellf Th? guestien of sex roles, sex differences, and

\

-the seurdes “of these differences evokes considerable
_ eentroversy, ‘much of it‘on an . emotional 1evel thet has

—been raisyd due te thrests to that which has for so long

been ssceptedc?rsetiee. And se, apart from 1aws, we heve

’ the or{f}cel questions suprounding approppiste behavioi s

¢

snd.roli'rfer one-sex or the other. Why should girls

weaﬁ dresses° Why is it net as scceptable for a girl to

ask a boy te prom?' Why do we expect that girls will be

" nurses frequently snd doc&pps renely?

(]

= The questions are endless. We knew thst~meny ot
these questlons have at least confrénted the adult p@pu-
lation. We do not know what influence *heir responses to"
these questions individually and eollectivelf‘havs had on

the young children in the schoolg and in the hemes. Nor

do ‘we know the influence thesel uestivns may Have had",
K K oo these fiuca

.directly on children as they may hgfe answered the

questions themselves.

There is a new focus today on equality -of ogeor-
tunity and the development of all hum poeential. The
basic concept of clearly differentiétee seX roles within
the nuclear famiiy is no longer universally acceptable
or sppropriste.‘ Beyond the resolution~of]inequities‘
and discrimination by ouf Judicial syssem are the crucial
and as yet unresolved qeestiohs fos societei.struceure.

We have not, as & culture, determined what it is we wish

LY
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to perpetuate in this present midst of change. Some

indication of that which might transpire may be evident
as we view the patterns of attitudes of elemuntary school
children toward a particular social aspect.

Y

- This study focused on sex role stereotyping as®

~evidenced in attitudes toward participatibn in sports

activities. There is little doubt about the central
place sports play in our society, both through observa-
tion and participation. Once largely ascribed to the

male population, sports &nd recreation activities apre

now being opened to girls and women at all levels:

- school, community, university, and professional. In

many respects the woman sports participant assumes a

role théf once was thought "unfeminine.” The nature

of attitudes of elementary school children toward partici-
pation in Spofts activities provides an interesting pic-
ture of the status of men and women, boys and girls in

this central aspect of our society.

S



STATEfffé\fF THE PROBLEM

The purposes of this study werer

1. To examine and compare by grade, sex, and
race the gender related attitudes of ele-
mentary school children (K—é) toward the
acceptability of participation ‘_in‘spor'ts
;ctivities.

2. To examine and compare by gpade,'sex, and
race the éender related attitudes of ele-
mentary school children (K-6) fn terms of
expectations of individuals participating
in sports activities.

3. To examine and compare the stated reasons
for regponses given as they reflect gender

{,
related attitudes about the

-

P

o
-

‘“ﬁp;&ﬁéﬂéfﬁéggétions of individuals-fartici-
y

;f B 5 L/ péﬁing in sports activitie

- T Definitfons
] . - _
‘ R Attitudes—-xgrbalized expressions of the
~; individpdl's reaction to & given situation
.

prs
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o grepresenting cognitive and emotional influ-
T

P

ences at the time of response.

2. Sex Differences--ch&racteristics‘or qualities
-specific to one sex or the other in varying
degrees assigned or concluded as the result |
of research studies. (These characteristics
may or may not ope innate or biologically
based, or may or may not be a\resuit of the
perpetuation of stereotyped behaviors.)

3. Sex Stereotyping--assignment of psychological
characteristics and behavioral patterns
socially defined as appropriate for one sex

or the other.

Assumption

>

The assumption is madse ﬁhat the attitudes of ele-

mentary school children can in fact be measured via the

design of this study.

Limitations

The limitations of this study are as follows:

1. The study will be conducted by a female..
Although the same individual will do all
of the interviewing, making the sex of the -
interviewer constant, some students may
respond differeqtly than if a male were

asking the questions.

L .
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The sample will consist of intact groups of
pupils at Malcolm Price Laboratory School
where the researchg; is a teacher. Some
responses may be influenced by either direct
or indirect knowledge of the researchep's *
feelings on particular issges,

The sample is not drawn from a population
that nécesﬂarily typifies the general popu-
lation,

The qualitative aspect of tho study, derivod
from resﬁonses given to the question of "why"
particular anéwers were given, can only “be
vieéed &s 8 possible indication of attitude

influence or source.
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REVIEW OF LITERATURE

( | : Introduction

The literature Wao surveyed in & number of related
areas to attempt to éstablishra‘bacgground base for inter-
pretation and understanding of the kinds of responses
recgi%ed from the subjects intebrviewed in this study. The
revieﬁ included here will begiﬁ with an overview of the
research done in the area of’sex differences. The purpose

is to explore the nature and extent of pre-existing sex

differences, which therefore might result in response

differences for this particular study. The review will
then move té sex role perceptions expreésed by persons

of various aéas. The expression of & sex role preference
or an attitude about appropriate sex roles may represent
& sex difference or it may be the perpetuation of a
sﬁereotypical-view. Much of the regsearch is ratt:
vaguely definéd in terms of sex differences and sex
stereotyping. Finally, the litergture will be reviewed
as it reflects the presence of sex stereotyping in

varicus aspects of our society.

BPYS



Sex Differences
The research on sex diffabences<is somewhat con-
flicting, and the conclusions are sometimes questionsble.
Results can only be interpreted as a portrayal of thé
similarities or differences between the sexes as they
éxisted at a particular time in.a particular situation.

One needs to be careful to 1limit the implications of the

‘research to describing behavior patterns current to the
\ |

time of the study, without attributing\the source .of

those patterns singularly to biology, social learning,

or some otirer origin.

We do not know how ﬁuch these”diféerences may
have been a ;esult of acculturation or how much these
differences ﬁay have been exaggerated by the social
influences regarding appp;ppiate vole behaviors. We
can only say that under the conditions of the resea:ch
design at that particular point ingsociety, there
appeared 'to be the given similarities or differences
between the sexes.

We are a polarized society in terms of sex dif-
ferentiation. This is obvious from the moment of birth
when our first questions becomes, "Is it a boy or girl?"
rather than, "Is it a healthy baby?" Lewis (55) repoptéd
fhat in infants studied at twelve weeks, girls were looked
at and talked to mors than boys. Goldberg and Lewis (24)

reported that mothers not only continued to talk to girls

A
-,
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at the agé of six months more than boys, but touched them
more -as well, éhey reported that girls at thirteen m&nths
seemed to be more dependent, less exploratory, and more™
qliiet in.their play while boys were more independent, mor; \\i
exploratory, and more vigorous in play, enjoying toys that-
requirg@ gross mrtor amctivity. Goldberg and Lewis (2L.)

did not report,fbe sex differences in toy preferences

to be significant, but did state that thezboys' pléy was
significantly more vigorous than that of the girls. When
placed from their mothers® laps to the floor, the g}pls
weﬁe moré relﬁctant to leave the mother at first; signifi-
cantly. more girls than boys returned to the mother immedi-
ately. When a barrier ﬁas placed betwsen the mother and
toys and the-child, giris *ried and motioned for help more
while staying in the center of the barrier. .Boys,‘on the
other hand, tended to move to the edges of the éarvier.

- In contrast, Maccoby and Jacklin {60) did nst find thaf
year-old girlé became immobile under thgeat; nor did they
find sex differences in."need" to be near the mother.

| Jacklin, Maccoby, and Dick (40) have also studied
the year-old child. .While they did not find significant

(“ differences in toy‘preferénces, girls spent more time with

cuddly toys, while boys showed a pfefepencé for robots.
These choidés were rot overtly influenced by the mother,
In anothep'study'af thelplay behavior of the year-

old child, Messer_ and Lewils (65) compared the sexes




8t twelve weeks, six months, and thiprteen month@i objects

1"

£ &

according to'éozia; class. No significant differences
were found between the sexes for toy preferences ih the
lower oloss. Middle class girls, however, played signifi--
cantly more with blocks, while boys bansed more toys.
Middle class boys played with noh-toys significantlj more
than girls. In addition, middle class girls played 81g—
nifioantly more with an inflated plastic cat and a stuffed
dog than did the boys. In other vapiables examined, middle
class girls showed more physicai, vocal, and visual con-
tact with the mother than did the lower class girls. The
lower class girls, however, returned to the mothe.; in less

“ ~Syym—
time and with greatep frequency, as well as spent more

tlme touching the mother.

Lewis (55) further noted that in infants studied

in the environmont were pointed out to boys.soon r than
to'girls. |
| There is no direct accounting for the differences
discussed thus far. Lewis (55) 1abeled most behavior as
socializing, what the papent does to the infant, the
infant is likely to do back Kagan (u3), however, made
the assunption that the earlier a particular behaviaral
difference appeared in the life cycle, the more likely

it was an influence of biological factors. He was in-

clined to believe that biblogical differences were

responsible, but he went on to say ohat these biological

e
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differences should not pPlace serious constraints on the
vocational &nd social roles assumed by men and women.

Another strong advocate of the social learning

view of sex differences was Mischel (72). He maintained f}’

that the appropriateness of behaviors for each sex change
with the situation and age level. He noted that studies
in which sex_différeﬁces were studied by means of self-
report or self-description did not necessarily correspond
to those in which sex differences were studie& via overt
behavior. He concluded that bo&s may be less willing to
report “unmanly" feelings, and that girls may be less
willing to report ”impulsiveness."

" Kohlberg (47) presented still another view of -
séx differences, Based on Piaget's theory that a child's
cognitive ‘organization of both the social and physical
world changes with age, he maintained that the critical
and basic oﬂganizep of sex role attitudes was in the
cognitive self- categorization of "boy“ or "girl." pPpi-
marily on the basis of his own unpublished reséarch,
Kohlberg discounted parental role behavior, social class,
and race as having any significant influences on the
'\child'sléex role stereotypes. Instead, he attributed
' tha bcdy differences and the visible diffsrences in sex

assignménp of soéial roles as the basis for sex role

steraotypes:
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- Other theories about sex differences have been
discussed by Hosenberg and Sutton-Smith (83). The theories
included that of the comparative psychologists whose work
has besn dependent on research involving the hormonai and
genetic influences with animals; the psychoanalysts who
have based their work on Freud's sqncepts of penis envy,
castration anxiety, snd_the Qedipal csmplex; the soci-
vloglists whose focus has been on grcup interaction,
particularly within the family structure; and the anthro-
pologists who have examined the necessary behaviors that
must be present to continue the society.

Research on sex differences beyond infancy con-
tinuses to Qe conflicting, and again withsut a direct
relationship to a particular origin, although as the
subjects. studied become older their Sshavior appears |
to become more and more a product of their environment,
This trend suggests to this writer support'for the social
learning thecry.

Much of the research 1nvolv1ng subjscts old enough.
to manage soms scrt of task for measurement, as opposed to
merely being observed as with the infants, has focused sn
thsdconcests of masculinity and femininity

Brown (10) developed the IT Scale for Children in
1956 td measure mssculinity-fsmininity characteristics.

In testing children in grades kindergarten through flive,

he found that at the kindergarten level twice as many



"girls as boys'prcjected a preference for a parental role
of the opposite sex. The median difference between boys
and girls in grades one threugh three was small, indi-~
cating that many girls in these gradeelcccred very
masculine. There was & marked change at the fifth grade
level for the girls toward & greater femininity prefer-
ence.k In contrast to Brown's conclusions, Lefkowitz (50)
concluded from his etudy that girls have about as nuch
preference for the feminine sex role as boys have for

the masculine sex role. Sntton-Smith et. al. (104) also
have provided data discounting the fifth and sixth grades
as turning points toward greater femininity.

A repeat of Brown's study with the IT Scale was
done by Hartup and Zook (32, 122) utilizing three and
four year old children. The majority of their data was
similar to the findings for oldes children, in that boys
more‘strongly preferred the stereotyped male role than
girls prefefred the stereOtyped female role. The findings
implied that the acquisition of sex role preferences was
less complicated developmentally for the male than‘it was
for the female. This has been a conclusicn,cf other
researchers as well (38, S6, 58- 97).

Even though IT was a stick drawing and was not
structured for sexual identity, Brown (11) concluded after
extensive research that in oar tradltionally masculine-

oriented oulture, any figure not specifically structured ,
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as female will tend to be seen as male. He pointed to
sown of the masculine orientation in our cuPure by noting
that man refers both to the male sex and to both sexes
generically, giris are allowed éo dress and look like boys
in our culture but the reverse is not acceptable, and the
instructions for the Goodenough-Draw-A-Man-Test ask for
8 man, as opposed to a person, to be drawn.
‘ Endslay (16) stu&ied the ef}eets of concealing IT
in a testing session with preschool children and found no
significant differences in the degree of masculine résponse,
which further reinforced the ooneeﬁt of a masculine-oriented
culture. ’ |
As stated earlier, play behavior has bégn a common
area of study for sex differences in children. PartenA(?b)w
studied the 9lay of preschcol children And noted thgt the
! tendency to form single sex play groups increased from 62
. per cent at age two to 79 per cent at age five. The first .
five playmates of girls 'were other girls 81 per cent of the
time; béys chose other boys only 62 per cent ofl the time.
The early tendency to form*unisex groups has-acted as.a
role-reinforcer at a young age. The analysis of the
play activities reflected interests typically associated
vwith girls (house, swings;fpaper,‘beads, and paints) and -
with boys (trains, kiddie cars, and blocks). Note,

“however, thét in a study mentioned earlier by Messer
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and Lewis (1972), girl: played significanﬁdy more with =~ .

blocks, -

‘ Brian Sutton-Smith, alone, (101), and in eollabon”*?:\

| e ation with others (80, 82, 102, 103; 104), has done

| ‘extensive research on activity preferences and game

\\ involvement of the sexes. In a study of game preferences

A N (#03), fourth, fifth, and sixth Iﬁﬁe girls in 1959 were

found to .be substantially more like boys in theiﬂ game

+ cholices than in 1921, There were- still significant

i differences in some rgsponses, however. Boys preferred
fcctball, marbles, and wrestling, while dance, dolls,
Drop the Handkerchief, Fox and Geese, hopscot@b, house,

‘t
Jacks, Jjump rope, leap frog, and puzzles were all pre-

ferred by the giri{s During this time period girlé |
showed an inoreased interest and participation in sport,
but they did not adopt the warrior-like activities of the
boys. There was some speculation that this might rep:eé
sent an avoidance by boys‘or any games not obviously mascu- .
‘line in an attempt to clarify their own identity., Girls
also seemed to be playing mors active games at eﬁrlier_ -
ages. On tbe whole, there seemed tobe én inereasing
preference of cﬁild;;; for informal grouﬁ activitles. o

In further study, Sutton-Smith et. al. (82, 10L.) :\«
labeled game preferences to deQélopPmasculinitﬁ-femininity
scales. This study was first published ¢yn 1963 and con-

- 81sted of subjects in gradéé three through six. It was

-~
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revalidated in a ‘study published in 196l to reflect shifits
in preferences, most of which came from the girly. ‘At the
third grade level there were about the same number egfiteﬁe

favored by each sex, but at the fourth grade level girls

became more responsive, “favoring more items than the boys,

masculine as well aeffeminine. Therse seemee to be evidence
that the fourth grade was one of peak anxiety for the girls
in terms of sex role confusion, related to ﬁereeptieﬁglof

/h‘\\\\“tembey" #epeﬁs."little lady." Thers were some items for
which girls showed increasi g preference with grede at the
same time boys showed decrea ing preference with grade.
This was true for both playing bandits and cowboys. The
data did not show a -turning point at the fiféh grade level
toward greatep feﬁininity. In fact, both boys and girls
ehowed decreasing preference for feminine items at the
fifth and sixth grnde levels. «

In still another study of sex differences in
games, Sutton-Smith (101) concluded that girls were
inclined to prefer gsmes of chance and games of stpategy
whilc boys were inclined to prefer games of physical
skill 1In three survey polls with adults in 1940 and
1948, Sutton-Smith, Roberts; and Kozelka (102) verified
.these preferesnces in adultifemales and males, The'higﬁ
achisvement training given boys by our culture .was pointed
to as a key factor 'for boys! preference of physical skill

activities.” Girls who won were . .aracterized as

£
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.while boys inclined to play to a draw ortié were.lsate"

hyperactive, impulsive, aggressive, and ma~culine in choice

of play aétivities. Gifls who won also had past experi- .

_ ences of receiving more severe penalties from their mothers;

the mother thus provided an aggressive role model. Winning
boys were largely independent of their mothers. Girls

inclined to play to & draw ortie preférrgd feminine gémes,

4

maturers sseking adult approval.

Two other studies of play ‘activity preferences of

.children were done by Orloske (74) and Thomas (105). ‘The

Orloske study ilnvolved 701 e;ementapy.school students from
six to twelve years of age. He fohnd.that as the children
got oi&er, the types of game activities inﬁieased in number
as well as became more highly organized. Activities spe-
cific to boys in popularity were‘rollerskgting, football,
and basebsall. Sidewalk games, original gémes; social

dancing, and Jump rope were specific to the girls in

gpopularity..’Bofh sexaé expresseé a liking for tumbling,
‘playground equipment, bieyoling, basketball, soccer, aﬁd

'ftag games. Girls preferred playing at home more than away;

boys preferred playing away from home. Thomas adminiggered
] questionnaire to 175 fifth grade boys and girls. The
most striking results were the expressions of dislike by

82 per cent ﬁf the girls for running activities and by

76 per cent of the boys for rhythmic activities. 1

o
!
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reason for dislike in 20 per cent’ of these cases wi; asso-p
_ciated with sex.insppropriateness of the aoctivity.

Dramntic play situations have been another mesns
of studying sex differencgé'fh girls and boys. Gregory
Stone (160) saw dramatichﬁlay as an avenue forp establishiﬁg
sex-identity in the child. He notgd that girls seemed to
engage in-thégmmgre.&han boys, and thus began to prepare

-for adulthood éirlzér than boys by having an accurate role"

model wiﬁh "ae mathéi;preseﬁt to imitaté. The dramatic
play of bcys tended to show more fantasy depictinhg male
roles. . ’ |
Erik Erikéon (18) studied playe configurations
developed by elsven, ﬁwelve, énd ihirteen-year-old girls
and boys given blocks, toy fufniture, dolls, cars, and
animals. The task was to creafe an imaginary motion
pictupe scene. Erikson considared the blocks impersonal
and free .of cultural connotations, and thus found the

differences in the numbers of blocks used-as well as the

"kinds of configurations to be particularly striking. Boys

used more blocks in more varied ways. The girls tended to
build quiet scenes of everyday 1life within & house or
school, while boys had more buildings and outdoor scenes

with animals, Indians, and automobile accidents. One of

. the most significant‘sax differences was in the tendency

of thé boys to erect structures, buildings and towers,

or streets in contrast to the girls using the play table

(e
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as‘the,intgrioéior & home snd making little or no use ¢f
blocks. Significant differences in use,oggplay space were
béfiedﬁé& by the boys' Bse of height, downfall, and motion;
girls ‘crgated static interiors which were open, simply
enclosed, or blocked. ‘

v Doll'ﬁ;ay has been another means of studying
dramatic play. Levin and Wardwell (51) noted that the
best documented finding using this technique was that
boys are more aggressive than girls. They further noted
that girls show more stereotyped behavior than boys,
attributing this to greater inventiveness of young boys.
The stereotyping did.dscrease.from‘session to session in
their research, however.

Seagoe (89) studied children's play cross-
culturally and intra-culturally with Aﬁerican and Japanege

children in the first and sixth gradeé. No sex differences

‘'werg found for any of the cetegonies with the Japanese

children, Sex differences were found, however’, between

Amepican boys and girls in the categories of adult oriented

play (where the child is directed by or imitates an adult)

and team games., The Amepican girls played sadult-oriented
games significantly mope than the hoys, while the boys
expresaed a significant dislike for adult-oriented gameé.
The American boys played team é?mes Significantly more

than girls. No significant differences were found for the

\

A

—

B
- -

.



: S et N '
; / | \
, | <_ ,
; \
! N,

21

categoiies of informal individualkplay; informal social
play, and individual competitive games. \
A number of studies have been done to determine
sex differences in personality éhnractepistics. In a
sociological study, Derek Wright (121) found the commonly
ascfibed male-female characteristics existent. Females
showed more interest in others and gbeater need for close
relationships. Théy were less motivated té compete and
more anxious about displaying aggression. 1The male showed
aggression, muscular strength, and suthority. Wright
“pointed out, however, that the amount of overlap between
sexes in all quaiities was more surprising than the dif-
ferences. Rosenberg and Sutton-Smith (83) also sfateg
* that maleé or females often differ more from one another
than from the opposite sex.
Sherriffs and Ja;rett (92) had men and women
1 assign behaviors and attributes as being masculine or
\‘i feminine, as well as indicate the values placed on these
! quaiities. They found surprising agreement between men
adn& women in this task, | |

%

l In studies involving some of these assigned gender

!

.

\a%tributgs, sex differences have been found. Guardc (26)
'studied differerves in personai space with sixth graders.
Eoys displayed less '‘anxiety and more ov ¢t aggression by
?%acingfth%mselves'significantly closer to threatening

pears than did girls. Girls, on the other hand, placed
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~significantly less distance between themselves and their
+ best friends, depioting their deeper interest and desire
to be close to others. , ' \\

l.‘ - Another study dealing with the characteristics of
azgression and competition was done by Benton (5) as he
had male and female coi.age students bargain with each &
other over sums of money. He found that males did in |
fact behave moge aggressively and compgtitiyely. wéhey
made initial demands most" favorable to théﬁéelves, extreme
demanda ﬂuring negotiatians, and fewer offers of the
larger amaunt of money to their opponsnts.

~Differences in 1ntellectual functioning J;pe dis-
cussed in considerable detail by Maccoby (59). She pointed
. out thatAtHe sex differences in general intelligence during
the early years saem to parallel the physiological dif-
ferences in maturation. Girls during the preschool years
tended to exceed boys in verbal ability as well as test
higher‘on geneﬁal intelligénce In late adolescence;‘
however, the boys tended to show greater gains than the
girls on tests of general intelligence. These tendencigs
’5 are similar to the earliqr maturation of girls, with &
| later growth spurt in boys which exceeds that of the
girls. Other differences noted by Maccoby included
5 better performances by girls in ‘grammar, spelling, an&

vocabulary; counting at earlier ages; and achieving

higher grades. Boys, however, excelled at arithmetical




reasoning in high?schoel And?achieved substantially more
than girls in adulthood. Although some of the differences
-~may have been related to sex-typed intereste, she doubted
whether the differences in spatial ability, analytic style,
and breakling set patterns could be explained by this. She
also expressed doubts that opportunities to learn or
identifiocatibn and modeling-were‘adequa;e explanations

for differences. She stated that some of the differencesz
may ‘be related to greater conformity, passivity, and
dependence in girls and to greater independence and

actlvityrin boys.

L3
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Few physiological differences have been shown
until after the age of at least eight in terms of per-
formance and ebiiity (46, 73, 118). Most studies have
shown the male to be superior in power and strength, but
there has been considerable variance in the magnitude or
this difference. Ulrich (109) claimed that strength and
endurance were more closely related to height and weight
than to sex. Wilmore's studies (118) showed that the
differences in strength and endurance were very minima%
when lean body weight considerations were made .

- A group of'neseerchers.aé the University of Reading
(6L4) insisted, however, that men and women .are anetomi;
celly,-physiologicaliy, and psychologically different, and

that these differences a»e & result of the Y chromosome
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and testosteronse. They claimed that the'newbopn infant

- unequivooally has feminine or masculine predispositions.,

An&tomioally, the basic differences include advan-
tages for the female in balance, stability, and flexibility

and edvnntnges for the male in a larger structure with

-heavier and 1ongep bones that allow for greater speed and

Force (146).

A variety off sex differences has been discussed.

In most cases it is. extremely difficult to separate the

cultural product from its bioclogical base. - Dornbusch (14)
pointed out these difficulties as he noted a lack of evi~
dence on the erucial matters of the effects of the sex
hormones on behavior when varied in concentration or
timing, a lack of observational data on parent and child
interdctions according to eex, and & lack of knowledge of
the ways different soci&lizatien'precfices affect children
with different biological characteristics. Much more
research in these crucial areas is necessary before any
definite,conclueions‘ean be drawn about the existence

and implications of sex differences.

Sex Role

Just as mgg@?%f the findings of literature sur-

eyl ir sex difd enengys could be attributed to biological

soclological, or othZ - sourees, the literature regarding

sex role preferences and perceptions can alsoc reflect a

Y
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variety of possible sources. In many cases the research

- may in fact represent sex diffgrenceg; in othafs; it may

oo

reflect sex stereotyping.-

: ‘vPersqnglity factors mentiéned‘earlier héve bsen
shown to reflect éometh%ng of an individual's sex rolé
orientation. Alper (1) used the Wellesley Role-Orientation

Scale to measure three aspects of role préfepence‘in col~

lege women: Eraits‘they considerqd masculine and feminine,

role activities acceptabie for themselves, and -role acti-
vities appropriate for ﬁen only. The results o} the study
supported the prediction that achievement motivation in
women is sigiificantly related to sex role orientation.
Thé women who scored low on femininity on the Wellesley
Scale told higher success stopieé.

There is not agreement on whether or not men and

women hold similar perceptions and attitudes. ‘Fernberger

(20) found such & high correlation between college men

and women. Both men and women believed that women are \
less passjonate, more sernigitive, sacrifice‘mope freedomn,

and were responsible for the final decision to live i
together. Both sexes believed that men are more crude,

more dependent on the opposite sex, and all-around

superior. The only differences were in the qualities

of common-sense and diligence, in which cases both sexes

favored themselves. Kitay (L45) compared the sexes in

their attitudes and beliefs_about women in tepmsvof

o
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“°§§P‘s value to society, attributes, rights and proper
sphere of work The low-prestige gpoupe.jwomen)vtended
to follow the high prestige groups (men), even'witﬁ
eeEpeet to opinions of themselves.‘ More distinct diffeb-

ences ir the attitudes of the sexes were noted by Kaplan

end ¢nJldman (hh) College studentc were put into two

mixed groups and each group was given the task of
responding to a seriee of -attitudinal items either as

they bellieved the everege-man or the average woman would

respond. The results showed thet the stereotype of the

average male represented more traditional and separatist , ,f

attitudes;toward women than dld the stereotype of the S

average woman. The female subjects believed that there

were greater differences in attltude between the sexes

than the males did. The average msle viewed women more
traditionally than the average female did.

*Miller (67) specifically studied male attitudes
toward women's rolses to determine if the level of male“
self-esteem affected their. attitudes. Males attending
lepge, state, and non-religiously effiliated institutions
were generally more approving of the principles of the
women's movemeet.' Self-esteem did not appear to be a
factor for this group of students. Males with lower
self-esteems who attended small, religiously affiliated

or private institutions, however, were less approving.

N
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. The nnn;college sample compared most clogsely with the )
latter group. ) | - j

Hartley (31) noted that the historical background
on changes in sex roles has not been easy to pinpoint. She
traced the-beginnings of the changes ppeéent today to the

close of World War II when some women who had been called

» to work during the war choge not to return to their homes.

Hartley cited the inaccuracy of the census data on women,

nqting that in some cases census WQrkers purposely con-
cealed a woman's work to reflect appropriate role behavior
for the time period. Women who worked did not do soc as s

substitute for family responsibilities, but, rather, in

-addition to these obligations. Hartley found in studying

childrep's attitudes that daughters of non-working mothers
ment ioned ﬁousewife as & first career choice significantly
more than did daughters of” working mothers. Danghﬁers of
working @dﬂhé}g more ofta&_chose non-traditional vocations.
Sigﬁificéntly ﬁhre éirls indicéted plans to work after
marriage than boys .expected wives to work: A further
difference betﬁeen children of working and non-working
mothers was noted in the childrén's’peéctions to a picture
of a mothe§ leaving for work. Negativa attitudes about.
quk were ascribed to the mother by 5L per cent of the
children of non-working mothers, as compared to 37 per

cent of the children of working mothers.
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A eommen donclusion from a number of current
reeearchere h&e been that girle are lees etereetypieel
end leas traditional in theip role perceptions and prefer-
ences than are boys (3, 17, 25, 29..39, 71, 111, 112).
Hartley (29) asked five, eight, and eleyen year-old
children to describe to & person from outer Space what
& boy, girl, man, and woman needed to be able to do ee
know on'earth. Traditional domestic activities'were
mentioned 65 per cent of the time for women, with boys
and girls responding Similarly. Hartley thought thie
concentratien ‘'somewhat striking since half of the sub-
Jects came from working mother families, Significantly
more sons of working mothers thenencn-wopking motheeS

assigned work role activities to women. Girle did not

ehow a similar significant difference, however. Pictures

,of parente leaving for work, aimllar to the above study

by Hart*ey, were posed for the thildren's reactions, and
6Ly per cent pepeeived‘the women as suffering discomfort
at leaving the child. Neither sex, social class, nor
work status affected the nature of this response, but
discomfort feelinge'were‘hentioned more wWith increasing

Age . Even more children, however, (&9 per cent) thought

‘the father felt umhappy to leave. In the expression of

future plans, significantly more daughters of non-working
mothers indicated housewife while more &eughters of

working mothers gave professional choices. The proportion
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s
of all girls who planned to work was significantly higher
— than the propoftion of‘boys who sald they would consent
to hnvihg their wife work. |
. Vernon (1f1) surveyed third and sixth grade
thldren to determine the present opinions of common
occupations which have been predominately associated
with a single sex in the past. Nurses and housecleaners
were deemed most appropriate for women by children of both
~ sexes in both grades, but teachers and cooks were acgept -
’able for either sex. Lawyers, ﬁayors, factory workeps;
and dentists were assigned to men by a majoriiy df béys
in both grades. A majority of sixth grade girls, however,
felt that dentiatspand lawyers could be of either ‘sex,.
Stereotyping was commoﬁ for both boys and girls, but girls
ere less stereotypical.in their views, This‘was especi-
ally true attthe sixth grade ievel wheLe a majority of
girls indicated either for six of the ten cstegories.
Gpeenbérg (25) sampled 1600 children in grédes
four, six, eight, an ten, by askfgg questions regarding
women's rarticipation in soecisl, ecoﬂomic and political
activities. Social olass was not a significant factor, but
sex and grade level were. Females and ﬁpper grade students
ﬁere more likely to give egalitarian responsés than the
males and lower grade studgnts.
Iglitzeﬂ {39) studied fifth graders and again

reported girls to be less stere~typed and more open to

E— P
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changs. Children with workipg mothers had more libéral‘
viéws. ”Girls were more willing to see jobs open to either
sex and 94 per cent of the girls indicated that they would
have some sort of career. ”

In another study of rlftn graders, Baruch (3)

questioned girls about their career goals. Half wanted

to be & secretary, nurse, or teacher. 'Only Yfwelve of

fifty chose veternarian, physician, or a soientific
specialty. No one chose lawyer, banker, policeman,

architect, or business. However, no one responded with

. wife and mother, a signifibant fact in itself,

In a study of pepsohal occupation aspirations of
sixth grade boys and girls, Vernon (112) found that males
selected frgditional "male" careers for the purpose of
making money; Thres of twelve girls selected non-
traditional careers (doctor, veternarian, and archae-

ologist). As they described a typical day, males made

 no mention of msréiage'or household responsibilities.

Six of twelve girls mentioned framily/children/household

responsibilities, but only one indicated she would not

work outside the home.

v In'a similaply structured study with first and
second graders, Looft (57) found tﬁst the boys named
eighteen different ocoupations they would-like to do in
contrast to only eight named by the girls. The majority

iof‘the girls respcndad with nurse or teachsr. Only one

*
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girl indicated a non-traditiomal rols, that of being a
dcatdr;, In,;esponsa to what she‘thought she really would
do, she changesd saying, "I'llvprobably have to be some-
thing else--maybe a store lady." | | |
Entwisle and Greenberger (17) studied ninth grade
boys and .girls and found s marked difference between the
sexes in their views of‘ﬁomen's work role, with boys )
cénsistently holding more conservative opinions. Of the
groups of girls studied, those from the middle class held
the most favorable view toward women working. High I.Q.
blue collar white girls held the most liberal views on

/3

Minuchin (71) concluded from her study .that girls

women holding men's jobs.

are less sex-typed and more flexible in role commitment
" than bcys; She found that children stated & preference
for their own sgf and for play with their own sex. Girls
showed a stpronger home and family 6rientation than boys.
Boys expressed more aggressive-fantasieg‘than ;Arls. The
children who dépgrtad most from traditional views came
from modeﬁn subculture backgrounds.
| Self-image and self-concept piay 8 crucial part
in the aSpiratioﬁ levels of children. Smith (97) studied
8ex differences in chiidren‘s opinions of each other and
themselves in relation to desirable and undesirablé traits,
He found that with increasing age, boys have a ppogres-

sively poorer opinion of girls, and that the girls have

ik
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progressively poorer opinions of themselves as well,
Both boys and girls.have progrqssively bette? opinions
of boys. | |
Hartley (30) discussed the pressﬁres on boys to
be "masculine," and noted that the desired behavior is
rarely defined, but that undesired behavior is‘reSp;ndad
to negatively, i.e. "sissy." She feels that this may,
-+ lead to the dsvelopment of an‘oversimplified view of
the male‘vole.with stress on physical strength and
athletic skills without regard for feellngs. - -‘
A study by Ross and Ross (84) indicated that boys
do come to a very;definite opinion of appropriéte e
behavior. The purpose o6f the study was to detefmine
whether preschool boys would resist the advocation of
sex-inappropriate behavior by a woman-teacher they highly
regarded. Esch child was allowed to select a toy and keep
it for a week. The teacher then pioked a toy for the
child to have, wplch was the number one toy choice made
by the child for the opposite sex. Most bcjs resisted
the sex-inappropriate toy choice, . Of the twenty in the
'experimental group, only five changed to the feacher's
. cholce. The same number of girls resisted as boys, but
| the boys displayed more anxiety by arguing with the
teacher, degrauing the teacher in her absence, etec. A1l
subjects (30 boys and 30 girls) selected’séx-approprié%e
p .

- toys for boys, but selected sex-inappropriate toys for
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girls more often than sex-appr oriate toys. Toys wers
labeled as being apppop;ié%e for one sex or the other on
thé basiu assignment by a control group of childrg;.
This is interestirg in its }mpliéation;\{or greater v
\\£ Ilexibility in female roles. | |
Lansky and McKay (48) obtained contradictory
results in their study of the sex role ;referenoes of \
kindergarten boys and girls which led them to question
; the bipolar assumptiéns of standard masoulinity-femininiﬁj
tests., They calléd for more study of the phenomandloéical
mea&ans of "masculine' and “;eminine."
The resuits of Williams' (117) study of sex role
identirfication also called into questicn_Ehe validity of
some previéus theories, particularly that girls whg
identify with a retiring-pAssive mother have the highest
levels of personal adjustmant.\ On the Csiifornia Person-
ali{y,lndex, Williams found that the girls who identified
with ascendant-dominant fathers had healthier profiles. 'QJJ
Kohflberg (47) reported the results of some of his
own previously/;;;Eblished data.. As mentionéd in the
.seation on sex differences, Kohlberg supportéf a cognitive~ - o
developmental theony of sex role origins, ﬁg stated that
early steréqtypss rise from perceived differences in body
. structure and capacity, noting that children differentiate
first by age-size, and only later by g;nder. He found

that chi!diren saw social power'arising from physical
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power, 1.e. size. Such awareness developed in the yéars
from four to eight; hence, ﬁ tendeﬁcy fo} both sexes to
attribute greater power and prestige to the male rola.
Kohlberg discounted socio- economic class and race as
having any direct reletionships. q

Several researchers have agreed that fqmales have
8 more difficult time with the development of & sex role
identity, even though it Has been most common for the
mother to be at home with the childras and the father
away at work fBB 56, 58), Lynn (58) concluded from the
‘research that with increasing age males more firmly
identify with the masculine role while females not only
show preferences for the male sex role but adopt aspects
.of that sex role, as well. Lynn attributed this to the
fact that our culture offers highar prestige and ‘more
advantages to the male. Boys tend to identlfy wiﬁh the
masculine sex role which the culture in genersal estéems
"and perpstusates, whereas most ‘girls are limited in identi-
fication Q the specific sex role of thelr mother. Howe
(38) stated that women werse more likely to find their
identity outside of themselves in theqrole of a wife,
mother,‘teachér, etc., rather than as a female. Liljestrom
(56) attributed thé differences ig identity sources to the
fact that males.receive their béﬁavior norms from a single
Source representative of their own age and sex, while women

are taught ‘to be flexible in their reference sources,



shifting from the older genération, to peers of their own
.Sex or mixéd‘groups,‘to peefs éf_the oéposite sex. Males
have much greater homogeneity in their patterns of inter-
action.

As & society we seem to perpetuate the same sex
roles from generation to generation. Wolfe and Gunderson
(118) found that in three mountain communes the sex goles
were more traditional and rigidly maintaiﬁed‘than in the
larger society. The commg;es‘;ere anarchistic in struc-
ture, and no formal planning or decision-making had taken
place in regard to tﬁe distribution and rotation of chores,
Qcmen merely assumed rather narrow social roles yhich
provided warmth and freedom for the men.

Padan-Eisenstark (75) wrote Spebifically of girls!
ghucation in the kibbutz, whose purposes were tofpﬁomcte
equality among all members, particularly between éan and
womeén. There appeared to be some conflict, however, |
betwesn that which was reppesentativg of‘eqéality and
that which exisfad in the kibﬁutz. Boys and.girls were
raised together, sharing experiences.in common, until the
_age of eighteen. The play of infants, despite the.fact
that all toys.were'open ﬁo all cﬁildreﬁ, centered around
the dpil's house for girls and around toy machinery and
construction material for the boys. Between the Qges of

\

six and twelve, sex differences in activities and interests

seemed to be minimal. Adolescence, however, brought
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sevértl changes. The courses of study in school, sports, -

- and ex#ra-curnicular activities were all patterned\afﬁer

.male,interests,/and as 8 result, the adolescent girls

became increasingily passiye and withdrawn. The girls
indicated embarrassment at the'"mixed" sleeping quarters.
Outward appearance was also & soqrce'df conflict. Matura-
tionallﬁiffarenées physically and psyéhalogically ﬁerev
reflected in attempts by the gir}s to establish friendship
with older boys, which only brought them into further

.conflict with their own peer group. A further example

of the lack of ideslized equality was seen in the work

. assignments; girls were given tasks that largely required
, P

Y
. .

hcuséWQrk.
Broverman,‘et. al. (9) concluded that clinical
psychologists further perpetuate the sex role stereotype
of the soclety. As a result of a questionnaire of bipolar
items, it was found that the'élinicians have different
concepts of health for men aﬂd women. Their concepts of
a healthy man did pbt differ significantly from their
concepts of a healfhy adult (sex unspecified), but their
concepts of a healfhy woman did differ significantly £ rom

those of the healthy adult.

Sociologists have alsc been criticized for per-
petuation of stereotypes. Schneider and Hacker (87)
studisd the effects of the use of the generic term "man"

in sccioiogy'texts. It was found that in actual pictures

<
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‘and in 1mngesfportrtyed'by“the generic term, women seemed

to be fiiterad—out.of many sodial roles, and actua11y~

shown and interpreted in highly traditional, dependent,

~and subordinate positions.

| Millman (68) identified arbuilt.in measure of
stereotypical perpetuation in many of the research designs.
‘She asserted that most research has been 1imited to women's
roles and chargcteristics of the middle class family with-

out édequately consideringlgan‘s roles or functional,

*

. historical, and politiecal influe&ses of sex roles on

American society in general. Her claim was that sociolo-
gists perpetuate the status quo by limiting attention to
ﬁne family and then concluding that sex roles are inevit-

ably differentiated. By doing research in an institution

“other than the family and including & functional perspec-

tive, Millman stated that the sociologists might find a
rapid and broad change of sex roles in the United States

scclety, even though not as rapldly in the family.

Sex Stereotxging e -

Sex stereotyping pervades the who}e of our culture,
but perhaps it might be most singularly pointed to in}our
school systems, whose responsibility it is to perpstuate
the culture ffom generation to generation. Levy and
Stacey (52, p. 105) noted that the scﬁools are, meffec-

tive agents of social control, . . """ Unfortdnately,

N



< A . _ 38

that;cantrol in many respects has been exerted to maintain
tnaditionnl expectations. Examples are evident at all
levels of the educational structure, Differential behaviors
seem to be & prerequisite for the respective social gccept-
ance of girls and boys. Sadker (8&; p.:92) referred to
these forces as "the hidden curriculum t |
Although most schools have 8liminated dress regu-
laticns in the face of court pressures, pareaps still have
& strong voice in appropriate attire. Sadker (86,€p‘f93)
saw dresses a&s "a symbolic confinement" for girls as they
are thus forced to‘relinquish, "the freedom to run . . . ,
freedcm_to sit‘in complete comfort, and freedém to. turn a
¢ somersault. , ., ." Boﬁs, onr the other hand, were free to
move and expected to challenge the teacher, to be stronger,
aﬁd to achieve at higher levels. Baumrind (h) fupthep
indicated diffeplng expectations by citing the ways in
which schools develop expressive competence in girls in
terms of social responsibility but ndﬁ instrumsntal‘
competence ih terms of independence. |
Perhaps one of the most glaring'examples of the
reinforcement of traditional séxigg}sgAEEHtﬁ;‘EXhools is
the,fact-that the overwhelming majority of elementary
school teachers are predominanﬁly female, while the
| administratops of these teachers are predoﬁinantly male.
This same: image of relative inferior-superior relationship

-'betwaen_women and men is repeated throughout the elementary
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school readers. Saario, Jacklin, and Tittle (85) reported
o ¢ thﬂt more male cﬁaractere appeared in roles that were |
constructive-productive, aggressive,: problem—solvmng, and
hysxcally exertive. -Ip contrast, “hey found the females
to be more conforming in their behavior, as well as more
verbal, partieularly eboqt“themselves. They found that
the amount of seereotypiﬁg‘in the“readers increased with

©

-grade level. | "
There-have been a number of researchers who have
questioned the ‘effects of predominantly female +eacb rs
on males (8, 86, 91). Sadker (86) noted that tp: ele- |
mentary school boy is ofﬁen in a eituation where the Keys
to success are passiveness, coopération, good manners, and
subdued pereenality. These traits are, in fact, in con-
fliet with the independence and mastery he has been
encouraged in at home. Brophy and Good (8) stated that
most évidence suggests that it is not the sex of the
teacher that is a variable, but rather the interaction
between the role of the student and the respective sex
Pole expectations,for boys and girls in our society. Thus,
it seems that what is rieeded is & consistent focus for.the
development of the qualities we wish to perpetuate in
people. Sexton (91)_wrote that the school and the home
weuld deettif to move their standards in what today is

cenengred & more masculine direction, thus top perform-

+ ances could be stimulated in both sexes.

N

]
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In contrast to the notion that teachers favor girls
in elementary school becég e of their'“better behavior,"
- Sadker (86)_reported that elementary school teachers inter-
-acted more ﬁith.bdyg in approval, instruction, listening,
and disapproval. . |

—In terms of teacher employment and performance,

Howe‘(3e)hebgrged that msn in the elementary.school do not
have to prove themselvés, but instead are assured of the
best clagsraéﬁs and materials and are 1o§ked to first for
administrative tal&hﬁ. In the secqndary échool, sex-
typing reveals itself on a depastmeﬁtal basis with women
predominantly in English and foreign language and men in
math, science, and social science. -

§9x stersotyping in elementary reader series w;s
previousiy referred to by Saario, et. al. (85). The most

comprehensive examination of content and role portrayal

L in elementary readers was done by’Women on Words and
Images (120),18 group of New Jersey women whose work

resulted in the publication Dick and Jane as Victims.

Their study in#olvéd 134 readers from fourteen different
publishers containing 2,760 stories. In their snalysis,
bgy-centered stories outnumbered'girl-centeped gto}ies by
a‘ratio of five to two. Womén were portrayed in 26 dif-
ferent'occupations in compardison to 147 for the men.

It has fregquently be n Qaid that schcois reflect

the status of sodiety.- Lévy and Stacey (52) cited a study
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by Janice Pottker comparing the sex ratio of occupations

reported by the U.S. Department of Labor with the ratio

shown in the readers. The findingé showed that the
feaders‘were more sekisp'thén the society they were
supposed to reflect.
| Levy and Stacey (52) examined "Alpha One," a new
phonetics program used in Long Island and New York City'
rschool disﬁricté for the kindergarten and first grade
lévg}s; ﬁach letter in the alphabet was assiénad a
gender. All 21 consonants were males. The five vowels
were represented by females, each of whom had something
wrong with her,
At the high school level, women have been esgsen-
- tially omittéd from history and-litepaturedas noted by
Trecker (107, 108). She’éited r;fepences made to the
position of women in various cultures and time periods,
but never made to the position of men. The assumption
seems to be that the male role is history itself.
Similar stereotyping is reflected by the media.
Whitney (116) monitored ten programs of the popular
"Sesame Street." The program's characters include seven
live males to two live females and ten male Muppets with
: giveﬁ names to some unnamed female Muppets who appear only
occasionally.. Big Bird is aéexuai, but & poll of more.

than 40 young children reported it as a male. The overall




ratio of male to female portrayals on the programs moni-
tored ranged from five to one to eleven to one;
Still another source of stereotype pehpetuatéd
by the schools is found in the:educationnl testing system.
Ssario, et. al. (85) and Tittle (106) étudied content and
interpretation models for a number of standardized tests,
Content bilas was indicated by ﬁhe fpequenéy of male and ..
female noun and pronoun use. Women were portrayed almost
exclusively as homemakers. Young girls did female chores
while young boys played or took on leadership roles. Somy
\, ' iteﬁs Seemad_to imply that the majority of the professions
were closed to women, | .
People have been increasingly calling fop change
(12, 15, 19, 22, 37, 70, 78). Howe (37) labeled the
problem as largely one of aspiration. The Committee to

Eliminate Sexual Discrimination in the Ann Arbor Public
Schools has published & book, Let Them Aspire (19),

directed at this very problem,' It contains a compre-
hensive.plan for the removal of stereotypes and inequali- -
ties in all curricular and extra- curriculér offerings of

the school. The Emma Willard Task Force on Educatlun has

published Sexism in Eduoatlon (15) and has been exten81vely

'inv@lvéd in sensitizing Minnesctg teachers to the problems
of sexism as part o~ a Minnesota law requiring human rela-~

tions training for all certified teachers.

51
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| Fredriksson (22) reported on the sstablishment of- /

the Nordic Cultural Gommissioﬁ with representatives from |
Lenmark; Finland, Ndrway, and Sweden to study sex role /

research and sex rdles in education. Their report was & !/
clear mandate for change, and & new curriculum adopted in
1970-71 reflected that mandates:,

« « . Schools should work for equality between |
the sexes--in the family, on the labour market,
and within the community as & whole. This should
be done through equal treatment of boys and girls
in the work at school and by counteracting tradi-
tional attitudes to sex roles and stimulating
pupils to discuss and question the differsences
which exist between men and women in many fields
in re?pect Of/ nfluence, Jobs and wages. (22,

p. 70 [

and,

Schools should work on the assuaption that men and
women will have the same role in the future, that
preparation for the role of parenthood is equally
important for bYoys and girls, and that girls have

~ reason to be as interested in vocation as boys.
(22} pu 71) : -

The specific focus of this study was on stereo-
typing in attitudes toward participation in sports act;--?
vities., Little research is available that directly speaks

to this area. Attitudes toward athletic competition by

girls and women at various levels have been studied (13,

27, 61, 62, 88). Generally these attitudes have been
found to be favorable, with participants or former
participants generally more favorable toward women's
compgtition. Individuai sports havelbeen given higher

preferential rankings {27). In the Cobb stﬁdy (13) there
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Was & significant dirrerence found between éttitudes of
mothers of sons and motheprs of daughters. It was specu-
lated that this might be due to fewer opportunities for
girls to cowpete.

\ Metheny (66) discussed activities which have been
considered as categorically acceptable or unacceptable for
women's participation. Thqse activities indicated R!s
categorically unacceptable include those characterized
bylinvolvemunt of budily contact and direct force to
either an object or another person, as well as body pro-
Jection into or through space. |

The problems 6f stereotyping in elementary sche-1
physical education classes and sports programs have been
pointed out bj'ulrich (109) and Larson (49). Activity
differentiap}gn;which provides football for the boys and
soccer for the girls, wrestling for the boys and folk
dance for the girls has been labeled unjustifiable. The
prcvision of after school sports'programs for boys and
cheerléading for girls was another example of stereo-
“typical differentiation., The argument clkiming girls:!
Fiack of interest in aggressive activities can hapdly be
defended when girls have not had the oppo}tunity to learn
to enjoy such activities. Ulrich particularly criticized
the reinforcements teachers give to'traditional sex role

éxpeétations by such comments as, "But Steve, some girls

- 93



- can hit baseballs as well as boys," and, "Let's have three
-strong boys to_mové this equipmént“ (109, p. 113).

Bosléoper and Hayes (6) explo#ed the gamut of atpi-
tudes revolving around femininity and sports participation.
The problems of recdrring megsurement against male standards
rather than the acceptance of aocts of skill without sex
associations were pointed to as examples of fgrther per-
petuation of stereotypes. ‘They noted the comménts drawn
by women who do excel, who were described as not running
or throwing "1iks a girl" or "1like a woman."

. These kinds of images have againﬂbeen're—infépced
by the elementary school readers, The study by WQmén on
Words and Images (120) showed that in the text illustrations
boys ﬁerq almost without exception taller, ﬁérticipééed in
athleticé while girls watched, and acted independently °
while gi%}s did not. In content analysis it was found
that girls were allowed to compete only half as much as‘
boys, but?%hat the boys ne%ply always won: In one instance
& girl won a swimming race against a boy, but he then went
on to beat her five times. If & girl did win it was by
fluke or because a boy taught her originally. Boys were
in the pésitions of poweré.and to get praise a girl had
to play better than & boy. In one instance a girl got
on & baseball team only to be ridiculed by the other team
with jests at the team's assﬁmed inferiority since they

had a girl as pitcher. Real friends are shown to be

o1




| opportunities for the Black male.

L6

-

‘those of the same sex. Girls were shown practiainq the

domestic role :untinuously while the boys were out plsying.
The authors of this study called for an ope; portrajél o#
boys and girls in éll_the roles to remove the-official
approval the étories now appear to give to the conventional -
sex role stereotypes.

Another variable for this study was race. Few
studies are -available that reflect sex stereotyping in
the Black culture. Harrison (28). reported & rejection of
the women's movément by many Blacks in criticism of its

image as a white, middle-class movement that is taking :

« attention from the Black Movement. She quoted Blacks as

saying that the women's movement was irrelevant to them.
Their wish was to get out of other people's kitchens and
iqto their own. There,was also some concerr that a flood
of women to the labor market couid result in fewer job
| o \

. In a study of Black women college graduates
Fichter (21) found that many more Negro women expected s
and preferred to work than whites and "that more Negr&
males preferred that their wives work than did white”

males. Twice as many Negro women as white preferred to

.combine & career and family; whité women were inclined to
"'bpefer a career before children and after children were

-grown, Fichter also concluded that the Negro female with

91}
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a college education had a great dea; more confidence in her
own abilities than did the white female graduate.

Slaughter (93) reviewed research on role models for
Black women and found that the primary.role model was the
regourceful woman capable of cgg&ng for both herself and
her‘faﬁily. Slaughter also cited a report by Ferriss that
indicated more mar ied Black women were employed than white
women.,

-Mack (63) did a Study to determine diffepences in
power structures between Black and whiﬁe families. The
study questioned the‘validity of common references to
matriarchy anafunnatupal superiority of women in the Black
Culture. Four groups were used which represented the
Biack and white working classes and the Black and white
middle classes. Np siguificant differences were found
bétween elther the racial or econofiic classes for the
source of decision-making; all saw the wife as slightly
more powerful than the husband.

‘Houzer (36) studied Black coilege women in relation‘
t  their physicai education activity preferences. Sig-
nificant differencés were found between Black and white

women and were attributed to previous experience and-

specific attitudes about certain activities. The top

five preferences of white women were individual sports

acﬁivities, whereas the first three preferences ofBlack

56



} a 48

women were team'Sparts:“_softbnll, volleyball, and basket-
vall. |

B The literature reviewed reflect; varied sources

of influences on attitudes of young children: real and
perceived sex differences, sex role assignments and
expectations, sex stereotyping in attitudes and actions

of chiildren, amd stereotyping‘in the materials surrounding
children. The results of this stﬁdy may ppqvide & further

example of the presence or absence of stepeotyﬁing in

attitudes of children.

{
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PROCEDURES

-~

-

e . Subjects '

The subjects for this study were the population '
of students in kindergarten through sixth grade at Malcolm
Price Labaratbry School, Univeprsity of Northern Iowa,
Cedar Falls, Iowa (see Table I). The school attempts to
maintain a representative pupil population with a wide
range of social, economic, and educational backgrounds.
Students come from both rursl. and urban areas. Attendshce

zones are shifted regularly to maintain this reprsesenta-

~tion. The population is 1§ per cent Black; most of these

students are bused from %nnép—city Waterloo. Eight of the
61 Blacks do reside in Cedar Falls.

The 322 children came from 218 different families.
Eighty-five per cent of the children had both parents in
the home., The father worked and the mother was at home in
the case of 53 per cent of the children. Both parents were
employed for 30 per cent of the children. Of those cases
that représented the single parent homes, the n®ther was
employed 54 per cent of the time,

Some §icture of the economlc status of the parents
can be seen through examination of the types of occupations

(see Table II). The population came from a predominantly

\
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TABLE I
&
Sub jects
Grade White '~ Black . Other®  Total
Girls Boys Girls Boys Girls Boys
K 15 . 1c oy N 1 140
1 17 - 17 N 3 0 0 L1
2 1, 17 L 5 0 0 Lo
3 21 1y 5 6 0 1 L7
4 16 21 6 L 0 0 L7
5 21 21 6 2 1 0 51
6 23 2l Ay Iy 1 0 56
Total 127 129 33 28 3 2 322

—

#This category represented one Indian, two Oriental and
two Spanish-American children. :
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" TABLE 1II

Parent Occupations® .of Students Interviewed .

. -

' : . : ’ Male Female

o a3 n %

White Collar

Professional, technical, and kindred 81 L) 38 38
- Managers and-administrators, except '

farms 21 | L T
. Sales workers ) 13 T e 2
Clerical and kindred workers 2 1 21 21
Blue Collar o _s“
Craftspersons and kindred workers 11 6 0 0
Operatives ' 3 2 0 0
Transport equipment operatives e 1 0 0
Laborers, éxcept farm 2L, 13 5 5
~
Farm Workers 9 5 1 1
Service Workers 14 8 16 16
Retired ~ 1 1 1 1
Occupation‘Unknown n 2 n g
Unemployed (Single Parent Families Only) O 0 9 9.
Total : ) 185 100 101 100

*Obcupation classiff?%tiohs taken from United States
Department of Commerce, 1970 Census of Population: Volume

One, Characteristics of The, Population (Washington, D.C.:
United States Government Printing OIflce, 1973).
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white collar occupational background. More specifically,
of those aategorized‘as professionsal, 7& per cent of the
men and 87 per cent of the women were employed in education
in the public schools or university. No information was
availablg on sslary ranges. Seventeen families (8'pgp
cent){ repqésenting 35 chfldﬁen, do- qualify fév freé or
reduced meals. The cﬁitzbia_for this are determined by

the federal govarnmeﬁt‘bagpd on minimum income levels and
the‘dﬁmbep of children in Fhe homs. No'speéifio data

were avallable for those oa this program. There could

well be others eligible who have not chosen to take

advantage of the special rates.

Measurement

The instrument of meassurement (see Appendix) con-
sisted of fourteen story problems calling for direct
responses and follow-up explanations giving the reasons
the pa-ticular responses were given,

Two pllot studies were conducted at Orchard Hills
Elsméntary School in Cedar Falls, Iowa.’ The results of
these two studies provided a basis for decision-making
regarding the appropriateness of the qugstions for the
span of grade levels and the variance of “we#ponses
elicited by differences in question W9rding. A con-
sideration tested in the pillot study ﬁevolved around

the question of openly offering a "same" or "no difference"
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alternative for respohsa, 28 opposed to merely referring
to the two sexes in %he body'of'the story problem and
leaving the choices of raéponses unstated. The oilot
study pesults utilizing these two alternatives reflected‘
different orientations in the responses for the questions.
when ﬁhelaltarnative of "both" or "no difference" was
offered. As a result, the questions in the final study
did not include the expressed choice of "both" or "no

<\bl:i.]‘.‘fe::-m'xcec." All s;ch respooses in the study came from
the.ohildren themselves. — ]

Each pilot study involved fourteen chlldpen, a
girl and a boy from each gpade level (kindergarten through
six) who represented different levels of abllity. The
children for the pilot study were selected by the building
principal and classroom teachers in ordep to provide for
& cross-section in background and abilityﬁanho questions
were found to be applicable for use acruss the gpade span,

The instrument was constructed by the investlgatop
and underwent several revisions upon recomnendations of
the advisor, the statiétical consultant, and a number of
elementary school teachers. Categories for ioyestigation
were first determineo, and then story problems ‘were con-
structed to reflect the established oategories of‘aocept-
abllity (kinds of amctivities and mlxed versus separate

teams) and expectations (success and ability, opportunity,

and rewards) (see Appendix).
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Tools and Technigques

Thé instrument was administered to each }ndividual
by means of an interview which was tape recorded and latep
trandcribed. Each interviéw required from sevén to ten
minutes, with the younger childrenfusually requipring moré
time than the older children. The interviews were conducted
in offices of classroom teachers and in a conference room
of the guidance office, Di%?ractions and interruptions
during the interviews were minimal. although on occasion
there was ‘a telephone call or necessity for other access
Lo the rdom being used. These did not apﬁear'to influence
the responses of the-subject. The intpoductbry ngmarks to
each student were, "My name is Miss Geadelmann. I'm
working bn a‘project and I'd like you to help me by
telling me what you think about some things." The quéé-
tions were read to each student in the same order. . No
reference was made to the tape recorder unless the-subject.

askeq a specific question about it. The recorder did not

seem to be an inhibiting Influence.

Theré were & few instaunces in which the investi-
gator inadvertently omitted a question from the interview
and one instance in which a technical difficulty eliminated
the last part of an interview on the tape. These omissions
were not realized at the time of the interview. The in-

vestigator decided to leave the omission rather than call

63
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a subjecp back to ask one specific question_cuf of con-
text.

Iﬁterviews were conductad during the unscheduled
periods of the investigator. A letter explaining the“
ﬁ’ature of the study and plan forf interviews was distributed
to each alemeniary teacher (see Appendix). Arrangements

were made in advance for students ta be taken from their ¢ -

" regular class activities for the inforview. Cooperation

.from the teachers was excellent and very few problems or

difficulties were encountered in the availability of the
students for interviews.

| The intepviewing process commenced on January 11,
1974, and was completed on March 18, 1974. The number of
studehts'interviewéd per day varied from three to 21, with
ten being about the average. All kindergarten and first
grade children wepe‘intervieyed first. After that, grade
levels were rotated by day in order to minimize the
possible influence the students might have on each other
in discussing the nature‘of the interviews. There did
not_appear to be.obvious peer influences on students who’
had not yet been interviewed. Theée were a few comments
and questions directed to the investigator 5y“some of the

fifth and sixth grade students to the effect of, "Is this

. for women's 1ibo""*

Each subject was assigned a three digit identi-

fication number. Other background information that was

— | 6/1



coded‘for each subjeot'inclgded.gpgde level in séhool.
birth-date, Sex, parents in the home, work status of
~parents, and race. |
. All tapes\ware transcribed by the investigator,
Answers to the diréct'question: were coded and recorded
rmdi;ecﬁly‘on the ‘computer keypunch forms. _The answers to
the "why" questions werehyrittén‘vgybatim on seﬁapate
slips of‘paper. Whe; all tﬁanscription was complete,
the answers to the "why" questions ‘were examined graup
by group and assigned to common categories. The cat;-
gories were not determined until the patterns of response
had been examined. Upon categorization, these too were
aésigned a code numbbp which was recorded in the column
on the computer keypunch forms. A complete listing of
the numbers and kinds of besponses assigned to each

category for each question appears in the Appendix.

Statistical Analysis

At the advice of Mr. Tom Moberg, a statistical
consultant af ﬁhe University of iowa, the Stat;stical
Package ior the Social Sciences (SPSS) Computer P}ogram
was used, Computation services through both the Univer-
. | sity of Iowa and the University of Northern Iows were
availﬁble to the investigator through a Faculty Research
Grant fpém ﬁhe University of Northern Iowa. Mr. Ken Cox

was the systems analyst at the University of Northern

o | ‘ . |
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and percentages in addition to cross tabulations with
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Iowa who wrote the specific program instructions. Mn.
Moberg provided further assistance for computer program-
ming and the analysis. of data.

'The SPSS program yielded frequency distributions )

Chi-square. C(Cross tabulations for all of the variables

were made as follows: grade by variable, sex by variable,

and race by variable.

The .05 level of significance was used for inter-
pretation of Chi-square in the crossntabulaﬁions. In order
to provide further information for the feader, Ghi-squapé
values whichwere of a highsr level of significance were

reported as well,

&
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ANALYSIS OF DATA

Introduction

Each question will be discussed-separately within
the respective categories of acceptability and expectapﬁons
and their subgroups in terms of significanoa and posnf%le
scurces of significance within the tables. The "why"
questidns will be treated in the same manner as the
orig;nal questions. For purposes of analysis, three
ma jor categories will be used for the "why" questions:

no gendepr association, unqualified gender assoéiation,

and qualified gender association.

The category "no gender association" means that
in the rationale given by thé_child for the original |
answer, no reference was made;to a specific gender.
Examples of the kinds of responses in this category were,
"Both boys and girls are good at running," ;nd, "It would
depénd on who had practiced more; either one might."

The category "unqualified gendep(associatiow'
includes responses made on the basis of an assumption
that something is universally or generally characteristic

of one specific gender. Examples were, "Boys' don't jump

-

rope," and, "Only girls are cheerleaders,"’or even more

simply, "He's a ﬁoy."
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The category "qualified gendenp association“ refers
| to a particular quality 8ssociated with one gender or the
other. For most of the questions, the qualified gender _
associations were based on ability, "Boys are stronger
than girls," on, "Gipls know how to do that better than
boys . .There were a few instances of qualified gendér
associations based on financial need, acceptance by other
children, fairness, activity value, lack of opportunity,
and stypical achievement.

A complete listing of the responses and thai%
frequency within each category for each question appears
in the Appendix,

Although the tables indicate response percentages
for the racial group classified "Other" (Oriental, Spanish-
American, and Indian), this group will be ignored in the
discussie# of resultu since the number of subjects w8s so
small {five). x; o

As the Chi-square values forp comparisons by race
are evaluated, the reader should keep in mind the fact
that thohBlacks constituted only 19 per cent of the popu-
lation. Consequently, 1t will be noted that the percen-
tages for the Whites often closeiy parallel those fop the
total group. A further result of the lesser numg!ls of
Blacks was small numbers of responses in some cells of
the Chi-square tables which may have affected the validity

of some of the Chi-square values.

68
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Kinds ,of Activities

Questions: Who Would Like Rollerskates? Why?

{See Taé&a iII.) The total gpoup favored the girl to
receive pcllerska@es. The reasons for response were
predominantly based on‘unqualffied gender associations:

There were signifipant Chi-square values %op the
responses to this question for comparisons by grade and
by sex. No significant Chi-squame values were found for
the reasons fcr these responses. The Chi-squarc values
f¥r comparisons bg race were not significant.

Rollerskates were éssociated incpeaSingly by grade
Q;Sh the girl, frem 53 per cent at the kindergarten leével
to 80 per cent by the sixth grade. The percentages for
the boy decreased by grade, and st %he same time, the -
percentages of responses favoring both boys and girls’
gene@éiiy 1ncpeased by grade, although in small intervals.
The peasoQ\~for Lhe responses were based primarily on un- -

qualified gendér assocdiations at all grade levels,
\

Childrer in kindergarten thpoughﬂgrade four made more

gender abllity associations than the children At nther
grade levels. More malesﬁ%ndicated a boy would like g
rollerskates than females did (25 per cent versus 16 per

9emales, on the other hand, responded thet both

cent),
boys and girls would like rollerskates in greater per-

centage than did the males. Both sexes had similap highb

€9 :



J.// : ‘ TABLE III
Who Would Like Rollerskates? Wny?

Boy Girl Both No Unqual. Qual. Misc, I
. , : Gender Gender Gender: Don't
‘ , ‘ Assoc. Assoc. ~Ability Know
% % % 7 % % % %
Grade--K--~7 45 53 3 3 65 15 13 5
1= 3 61 5 5 73 10 5 7
2 30 63 8 - 8 63 20 3 8
3 17 70 . 13 11 66 17 2 I
L 13 72 15 15 75 6 2 2
5 10 75 16 16 75 L 2 .
6 5 80 w13 79 | 0 L 5
x2=38.43 12 df sig. .00 X2=3L .67 24 df sig. .07
 SeX~-Male 25 67 8 8 75 10 L I
/ Female 16 70 14 f 13 68 10 &6
" x2=6.68 2 4r sig. .oy* = - x€=2,32 [ df sig. .57
.
'Race--Black 27 62 "2 12 62 . 18 2 7
’ White 149 71 11 10 - i 8 n I
Other_ L0 4o 20 0 60 ‘ 0 20 20
x2=l .11 L df sig. .39 x=14.70 3 df sig. .07
- Total Group 21 69 11 ‘ 10 71 10 5 g

~ ¥significant at .05 level
**Signifigant-at .01 level
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percentages indicating that the girl should receive the

rollerskates.

Questions: Who Would Like a Football? Why?
(See Table IV.) The total group strongly favored the boy
for tﬁs football (96 per cent), and their ressons were
based primarily on-unqualified gender associations (90 per
cent).. ’ 2

Comparisons of the r-~sponses and reasons for re-
sponses by grade yie}ded the only‘significant Chi—gqugre
values for this question.

The footbell was stponglyassnc:zfed with the boy

across all grade levels. The largest p centage of re-

sponses for the girl.came from the kindergarten childrgn
(10 per cent), and only second and fifth graders mentioned
the girl again, both in decreasing percentages. It was not
until the fifth and sixth grades that the alternative of
"both" was selected, and then in véry small percentages.
The reasons for tha responses wepe‘laréely on the basigy

of unqualified gender associations stross sall grade levels.
The only other category mentioned with soms frequency Qas
that of qualified gender associations based on ability,

‘and this was in the second grade (15 per cent).

Questions: Who Would Like a Bicycle? Why?

(See Table V.) The total group favored both the boy and
girl receiving a bicycle, making no gender associations in

their reasons for response a majority of the time.

«



TABLE IV
Who Would Like & Football? Why?

Boy Gyl Both No Unqual, Qual. Misec, I
\Q\ Gender Gender Gender: _ Don't
Assoc. Assoc. Ability Know
Y. 2 Z Z % % %
Grade--K 90 10 o) 0 85 5 5 5
, 1 100 0 0 0 98 2 0 0
2 " 95 5 0 0 83 15 3 O
3 100 0 0 0 98 2 0 0
Iy 100 0 0 0 92 i I 0
.5 . ol 2 L N 88 6 2 0
6 95 0 5 5 - 88 5 2 0
x2=27.71 12 df sig. .01 x=38.54 2L df “sig. .03%
Sex--Male 98 2 0 0 91 7 2 0
Female 95 2 3 3 89 : 2 1
x2=5,03 2 df sig. .08 x2=7.91 _ df sig. .10
Race--Black 92 7 2 2 _ 88 2 7 2
White 97 1 2 2 90 7 1 0
Other 100 0 . 0 a 0 100 .0 0 0
= 7.13 L 4f sig. .13 x2=10.91. % df sig. .21
Total Group 96 2 2 2 90 6 2 C1

#*Significant at .05 level
#Significant at .01 level




TABLE V
Who Would Like a Bicycle? " Why?

. =

Boy Girl Both No Unqual. Qual. Misc. I
A . Gender Gender Gendepr: Dontt
: 3 Assoc. ' Assoc. Ability Kn
A g g % £ 4 I
Grade--K 28 4s 28 23 v+ 143 10 , 15 10
1 29 - h2 3L Co3L 49 10 5 2
2 15 30 55 55 38 3 0 5
3 15 15 . 70 70 26 0 I 0
N 13 19 68 68 23 , L I 0
5 10 12 78 76 20 f‘ "0 2 2
6 13 ., 11 77 77 18 2 2 2
x2=}7.82 12 dr sig. .oo% x=70.47 24 ar  sig. .00
Sex--Male 18 22 . 60 59 T3 2 n n
Female 1§ 25 61 60 28 & 5 2
| x2=,66 2 df sig. .72 x2=l.35 L df sig. .36
_Race--Black 15 33. 52 50 30 3 7 10
| White 17 21 62 62 29 I L 1
Other 0 LC . 60 60 0 0 0 .0
Cx2=5.71 4 df sig. ,22 x2=16.17 8 df sig. .ou¥ N ©
: ) ~ ‘
Total Group 16 , 23 60 59 30 Iy L - 3

Y

¥gignifichnt at .95 1061
#Signific t at .01 level

\
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. There were significant Chi-square values for both
tha'fssponses and the reaséns for the responses for com-
parisons b§ grade,- and for the reasons for responses for
éomparisons by racé; Comparisons by sex yielded no
siénificant Chi-square values for this question.

- Children in kindergarten and first grade selected
the girl to receive the bicycle mos§¢frequently, but the
most frequent Selaction changed to the response "both" at
the- second grade and generally increased in that caﬁégory
thgreai‘ter. ‘The:)'rsasons given most frequently\by the
children in kindergarten and first grade Qere based on
unqualified gender associations. Children from the
second grade on gave peésons which were in the no gender
association c®egory more than 55 per cent of the time.

When the races were coﬁ:aped in their reasons for
responses to the-bicycle question; the primary difference
-was in tﬁg frequency of responses in the ﬁo gender associ-
ation category. Whites had a larger percentage of tHeip
responses in this category than did the Blacks. Tﬁe
Blacks, however, had lars sr percentages in the miscel-

laneous and "I don't know" categories.

Questions: Who Would Like Golf Clubs? Why?
(See Table VI.) The total group strongly favored the boy
to receive golf clubs for reasons based primarily on

unqualified gender associations.

-1
o
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TABLE VI

Who Would Liﬁg.eolf Clubs? Why?
#
Boy Girl Both Don't No  Unqual. . Qual. = Misc. I
Know Gender Gender ° Gender: Don't
Assoc. Assoc, Ability Know
2 % % % % A Z 'z
Grade--K 73 18 10 0 10. 53 8 15 5
E 83 2 12 2 12 68 7 7 [
2 90 3 9 0 8 83 5 0 5
3. 75 2 19 mn 15 68 9 2 6
I 81 0 19 0 19 70 6 2 2
5 59 2 37 2 37 59 0 0 L
6 77 2 21 0 20 68 5 2 5
x=48.31 18 df sig. .0o0%* x2=2 .47 247df “sig. .01
‘Sex--Male ° 82 3 15 1 15 Th L | 3 i
Female 71 . 5 23 2 % 27 62 7 . 5" 6
\ ’ x¥=5.68 3df ‘'sig. .13 | x2=5.46 I df sig. .24
‘Race--Black 75 10 12 3 12 72 2 L 8 7
White 77 2 20 1 19 67 7 V3 N
Other 60 . 0 140 0 Lo 60 0 0 0
T x2=13.74 6 4df sig. .03% x€=10.57 8 df sig. .23
‘Total Group 76 L 19 ~ 1 . 18 68 6 . 1 5

) %Significant at .05 level
#Significant at .01 level

©
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The Chi-squerevvalues'for the responses and reasons
for-gesponsee when compared'ey grade were significant,
Comparisons by sex yielded no significant Chi-square
values, but the Chi-square value for the responses when
compared by race was significant. )

Golf clubs were associated predominantly with a
boy at every grade level, but there were some varistions
from gfade to grade that did not follow any pattern. The
percentage of regﬁonses favoring the boy incveaeed from
kindergarten tu the second grade, where it wus s high ot
90 per cent. - It dropped back almost to ﬁhe kindergarten
level at the third grade, rose again in fourth grade, but
dropped sharply in fifth grade’to a low of 59 per cent.
The sixth grade represented another rise in percentage
for ‘the boy, to a level slightly above that in kinder-
garten. The sharp drop in fifth .grade was accompanied
by a large increase in the responses favoring both boys
end girls. The percentages for the girl generally

decreased from kindergarten on, while thnse for "both"

generally incressed., The reasons for responses were

largely based on unqualified gender associstiors. There

was no apparent reason for the marked change at ihe fifth
grade level,

Although the Blacks and Whites both responded in

- favor of the boy in similar percentages, the Blacks dif-

fered from the Whites in their second most frequen:

Y
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response} Moré Blacks stated that a girl wguld like golf
clubs than did the Whites. Whites, on the othér hand,
were more likely to respond that both boys and girls
might 1ike golf clubs.

Questions: Who Would Like a Basketball? Why?

(See Tabile VII.) .The totai.group favored the boy to
receive a basketball for reasons based.largely on unquali-
fied gender agsociations.

The responses and reasons for responses yielded
significant gﬁi-squape values when comparisons were made
by grade. The‘Chi-squape values for comparisons by sex
were not significant, but there was a significant Chi-
square value for the responses when compared by race,

N S A

A basketball was seen as most desipred by a boy
and secondly by both boys and girls in' every grade level
except kindepgapten, where the second largest percentage
of response went to the girl. No children in grades three,
four, five; or six selected the girl, however. This was
somewpgtlunusual since the school was participating in-
itslfirst seéson of girls' interscholastic basketball at
the time of intepvieﬁihg. The percentage for-"bsth"
generally increased by grade, but reached a high of only
<7 per cent at the sixth grade.

The reasons for responses.largely reflected ungueli-

fied gonder assoclutions at all giade levels. The percern-

Lugés did decline from kindergarten through fourth grade

~1
-}



TABLE VII

Who Would Like a Basketball? Why?
Boy Girl Both No Unqual., Qual. Mise. I
Gender Gender Genders: Don't

, Assnec. Assoc. Ability Xnow

£ % 4 % % %

Grade--X 68 25 8 - 8 73 5 13 3
1 88 2 10 10 73 15 0 2

2 75 0 25 25 : 70 .5 0 0

"3 79 0 21 21 . 66 11 2 0

L 68 6 26 28 . 6L 6 2 0

5 80 0 20 18 75 6 0 2

6 73 0 27 27 68 I 0 2

x°=58.10 12 df sig. . OQ?F x°=U1.71 2l df sig. .01
Sex--Male 77 Iy 19 19 - 72 "6 1 2
| Female T4 5 21 21 67 ' 3 1
x2=0.42 2 4f sig. .81 x2=3.58 | dr sig. .47

Race--Black 87 2 a2 12 78 7 3 0
v white 74 i 22 22 -V ¢ 7 2 2
Other LO L0 20 20 80 0. . 0 0
x2=20.02 L df sig. .00 x2=5.39 8 df sig. .72 -

Total Group 76 L 20 207 . 70 | 7 2 1

- *Significant at .05 level

¥¥Significant at .01 level




before rising in fifth grade and declining agsin in sixth
grade. The pattemm of‘responses in the no gender associ-

‘ “ation category generally countered thét of the unqualified
gender assoclation, i1.é6. it rose when the unqualified
gender sssociation percentage drop@ed. The only exception
was at the thipd'grade where the gender associations based
on ability showed an increase. '

The Blacks selected the boy to receive a basket -

- .balltjn even greater percentage than the Whites (87 paf
cent versus 74 per cent). Whifes, on the other hand, had
more responses favoring both boys and giprls (22 per cent
versus 12 per cenﬁ). ‘

Questioﬂs: Who Would Like & Jump Rope? Why?

(See Table VIIF,) The total group favored the giri to
receive a jump rope for reasons which primarily refle?ted
unqualified gendep associations.

Significant Chi-square vslues were found for com-
parisons of both responses and reasons for responses by
grade and by race and for the responses when compared by
sex,

All grade levels strongly favored the gipl;
although there was considerable fluctuation by grade
level. The lowest percentage favoring the girl was in
kindergarten (80 per cent) and the highest in second
‘grade (100 per cent). The kindergarten childre:. picked
the poy the most ot eny grade level. No chiidpen in

\
N\
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A TABLE VIII
Who Would Like a Jump Rope? Why?
—
Voo Boy Girl Both No Unqual. Qual, Misec. I
\ Gender Gender Gender: Don't
\ - Assoc,. Assoc. Ability Know
| % % % % % %
1
Grade- -g 10 80 10 8 70 10 8 5
2 93 5 5 78 10 2 5
2 0 100 0 0 80 18 0 3
3 0 98 2 2 87 11 0 0
L 0 98 2 2 87 6 n 0
5! 0 9L 6 6 9L 0 0 0
6 2 91 7 7 91 2 0 0
=240 12 dr  sig. .01 x2=}1.51 24 af sig. .02%
Sex--Male . | 91 6 g 83 8 1 3
| Female 0 96 4 I 87 : 2 0
xQTT 24 2 df sig. .03% x2=3,25 L df sig. .52
Race--Black 2 93 5 3 87 7 3 -0
White ! 2 oL L L 85 8 2 2
Other 0 50 o Lo 60 0 0 0
=14.47 L df sig., ,01%% x2=17.91 8 df sig. .02%
Total Group \2 9l 5 n 85 8 2 2
*Significant at ,08 level
®#Significant ét- .01 level



grades two, three, four, or five selected s boy. ,The /
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highest percentage for "both" was in kindergarten (10 per
cent), that percentage declined to Qpe fourth grade, hen

it began rising againMto the sixth grade (7 per cent/.

The reasons for résponses were primarily ﬁased on unquali-
fied gender associations. Children in kindergarten through
the third grade made,a gender sbility a?sogiationzin greater
percentages tﬁan the other grade levels, |

The sex diffﬁFences were .seen largely in the
females selecting the girl in larger percentages than the
males. Four per cent of the males chose the boy to receive
the Jjump rope; no females chose the boy. The males salso
selected "both" slightly more than the females.

Although the tables for both the responses and
reasons for responses for the jump rope questio.: showed
significant.Chi;sqqape values for comparisons by race,
there were no observaﬁl@ differences on the tables. The
influence of the pSSponsés by the "Other" group may have
bebn a factor in the significance of the Chi-square values.

Questions: A1l Right for & Boy to Be a Cheer-

leader? Why? (See Table IX.) The total group did not
approve of a boy being a cheerleader, ppimapiiy for reasons
based on unqualified gender associstions.

Significant Chi-square values were obtained for

both the responses and reasons .for responses in comparisons

«»

81



TABLE IX

All Right for Boy to Be a Cheerleaden? Why?

No Yes No. Unqual. Qual. Mise, 1
Gender Gender Gender: o Don't
Assoc. Assoc. Ability Know
4 % LN « 7 %
Grade--K 60 140 20 50 0 8 13
1 81 20 7 78 5 . 2 7
2 73 28 20 73 3 3 3
3 75 26 : 23 70 L 2 0 -
L 62 38 34 6l 0 2 0
: 5 67 33 31 63 2 2. %
6 L5 55 . 5 2 0
*=18,07 6 df “sig. .01 x2=60,47 24 af sig. .o0%* f
Sex~-Male 60 40 in 56 2 L L
Female 70 31 23 68 5 1 2
| x=2.71 1 df sig. .01 x2=9.98 L ar " sig. .ou* “
Race--Black 67 33 22 &2 7 3 7
White 65 35 30 63 3 2 2
Other 60 Lo Lo 0 0 20 0
x2=.15 2 df sig. .93 x2=13,96 8 df sig. .08 .
Total Group 65 35 29 62 3 3 3
*Significant at .05 level .
#gignificant at .01 level
82
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by grade and by sex. There were no significant Chi-square

values for compapisons b& race.

A

!

The children in grades one,,two, ahd thpae were the
least fsvurable toward a‘pg#,being a cheerleader. Only at
the sixth grade did a majority (SSuper centl of the chil-
dren indicate approval. Thé regsoning at all grade levels,

v T except the sixth, was based pleaPlly on unqualified gender

. assoc1atﬁons Sixth graders' reasons-were predominantly

in the no gender associaxiun ca}g@ory The kindergarten

& c%;ldras had the smallest percedtage nf sn¥ grnde in the

- ‘f o un@ual’;ied -gender assgflatlon categopy due to a spread

g v of pespos:es in the cstegcrles for gender abllity, miscel-"

. laneous, and "I don'! & Know" responses.

‘ - P The diffarences by sex wspe refls;ted by a larger

;;u:>’pf/f . gevcangage of "no" respons@s}boming frowm ~he females thsn -

the males (?O‘§Ez\sent‘vcrsus LOsper ueHL}: The majéritx

o of the reasons for the regponses given By;gpéh sexes ﬁgsg

_— Topses.

. in thq_unqualified gender association cuategory.  The E;'

females had a h‘gher percentage in this cstegovy than the
-+ males, who had more responses in the no gender associntion

- ¢ catagopy tha% tq§‘females.

f P guesﬁions: All Right for a Girl to Be_a Cheer-

3! . - leadsr? Why? .\$See\Table X.) The total group almost

unanimously (98 ‘ver cent) approved of a girl being.a‘

fgfff ‘\bheap]sader for{?easons largely based on unqualified

gendep ussoci. ions. Qi
_—Jt‘




TABLE X

All Right for Girl to Be a Cheerleaderp? Why?

No  Yes Don't No Unqual. Qual. Misec, I
Know Gender Gender Gender: Dontt
: ' Assoc. Assoc. Ability Kniow
% % % % % %
. . .ot a
Grade--K 5 95 0 - 8 Sg 8 23 8
;! 2 98 0. 5 7 7 5 5
2 0 93 J 0 88 3 8 3
3 2 98 C 2 75 17 6 0
n 0 10C 0 “ 0 98 0 2 0
5 0 100 0 = 8 8v 2 6 I
é 0 100 0 . L 80 9 7 0
x¥=14.87 12 df sig. .2 x=51.38 2L d4f sig. .00
Sex--Male 3 98 0 5 .81 L 8 3
Female 0 99 1 - 3 8 3 8 2
. x2=5.15 2 df sig, .08 x=[,.58 L df sig. .33
Race--Black 2 97 2 3 72 12 8 5
White 1 99 0 L 81 6 7 2
Other 0 100 0 o 80 0 20 ¢
¥=4.55 L df sig. .34 x2=6.9, 8 df asig. .5l
Total Group 1 98 0 i 79 7 & 3

¥Significant at .05 level
¥Significant at .01 level
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The only significant Chi-square value for this
question was for the reasons fonp fesponses when compared
by grade.

Although all grades had more than 50 per cent of
theip reasoﬁs in the unqua%ified gender association cate-
gory, kindergarten children gave a sizable number of mig-
ceilaneous reasons (23 per cent). Third graders mentioned
A gender nssociation based on‘ability“in 17 per cent of
thui; responses. The fourth graders had the highes!
percentage (98 p;r ceuyfjr' : Y. grade in Lthe unqualified

- ~ .

genddr assofiation category.

Questions: All Right for a Boy to‘Play Piano

Instesd of Football? Why? (See Table XI.) The total
group reacted favoraﬂ%y*to a decisioquy a boy to play
piano instead of football. Reasons for response were
largely in the®no gender assgéﬁation calegory, but there
was afgo 8 considerable percgntége of the responses based
on the value of the éctivity, not related to gender, i.e,

some children made a Judgment that football was a more
; > )

N
“ } .
important activity because’ of its exercige value while NN\l S
others deémed pilano more important because of long range f A~
or carry-over yalues. P . ‘
\\ ‘ ) ¢ ' 7
There were no significant Chi-square values for
‘the responses or .»easons for responses for any of the .

comparisons by grade, sex, or race.




o
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TABLE X1
All Right for Boy to Play Piano Instead of Football? Why? ”
SRR o
No Yes Dont't No Unqual.r Gender Gender Misc, I
- Know Gender Gender *‘ Free Act. Free Don't
Assoc. Rej. Value Spec. Raj. Know
% % 4 % 4
Grade-~K 48 53 0 33 20 " 13 13 10 13
1 3y 66 0 39 20 20 7 7 7
2 33 68 0 L3 15 30 0 8 5
3 3. 6 2 38 L 3% 13 6 L
n 2 6 0 49 2 3 6 2 y2
5. 26 7 L 45 14 28 L L 6
6 a5 75 0 48 9 32 7 N 0
x*=14.29 127df sig. .28 - ~ x2=)40.57 30 df sig. .09
Sex--Male 37 61 1 37 12 3L 7 6 L
Female 27 72 1 L8 11 - 23 T 6 6
x2=l.16 2 df sig. .13 x2=6.61 5 df sig. .25 :
Race--Black 38 62 0 35 10 33 8 8 5
White 32 67 1 gu 12 27 ' 7 5 5
Othser 0 100 0 0 0 20 0. 0 0
22=.17 L df sig. .38 - x2=6.00 10 df sig. .82
Total Group 32 67 1 I3 12 28 7 6 ~5‘
| #¥Significant at 05 level
**Significant at .01 "level
N
v , 1y
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Questions: All Right for a Girl® to Quit Guitar
for Softball? Why? (See Table XII.) The total group was

almost evenly divided on this qufstion, with 50 per cent
volcing approval, 49 per cant'diéapproval, and 1 per cent
saying they did not know.

Significant Chi-square values weére found for the
responses and reasons for responsms when compared by grade
and for the responses when commared by sex. .

A majority of the ch? 3 in kindergarten, first,
seoond, and fourth grades expr. .od disapprovael of a girl
quitting guitar to play softball. The remaigaep of the
grades indicated approval., Strongest spprovel came from
the sixth grade (68 per cent) followed by the fifth grade
(61 per cent). Fourth graders voiced the strongest dis-
approval (66 per cent) and primarily based theirp decision
on & gender-free judgment related to ﬁﬂe values of the
activities. Children in kindergarten, second, and third

grade also had this as their cdategory of most frequent

response. First graders tended to make ungualified gender

.Pejections.

The responses by the males and females for this

. questlon werazfpactlcally reversed, with a slight majoritg

of the mgles 1nd1cating disapgroval and a slight magopi&ym\\‘ .

of the females 1nd1cating approvaf\\\‘ | “ o P



TABLE XII

All Right for Girl to Quit Guitar fop Softball? Why?

«

No Yes Don't ___No ' Ungqual. Gendép Gender Misec. I
Know - " Gender Gender Fpee Act. Free Don't
Assoc’ Rej. Value Spec. Rej. Know
z % %‘\ , % £ 4 % '
Grade--K 58 LL3 0 18 20 25 . 8 .10 20
1 61 37, 2 20 37 15 2 17 10
2 53 L8 0 25 18 43 3 10 3
3 Ls B L 26 11 34 13 9 9
Ly 66 3L 0 21 9 55 11 N 0
5 39 61 0 51 16 2l 2 2 6
6 32 68 0 57 7 30 2 2 2
| x2=26.93 12 df sig. .01%% x2=95,83 - 30 df sig. .00%¥
Sex--Male 55 45 - 28 17 39 6 .5 )5
- Female LIy 5] 2 37 15 26 6 \ 8
x8=6.33 2 df sig. .ou® x3=9.99 5 df sig. .08 e
Race--Black 63 35 2 eg 17 © 37 5 8 8
White L7 53 1 3 16 31 6 7 % <
Other 20 80 0 60 o 4o : 0 0 0
- x€=8.02 L df sig., .09 x-=5,20 10 df sig. .88
Total Group 49 50O 1 33 16 32 6 | 7 7
'*éignificant at .05 1
¥#Significant at .01 lelel
. g8

Aruitoxt provided by Eic:
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~Questions: All Right for a Girl to Piax on a Boys!

Softball Team? Why? (See Table XIII.) A ma Jority of the

total group approved of the girl playing on a boys' soft-

bail team. The no gender sssociation category received

i

the highest pércentage of reasons for response (31 per

cent)., A sizabie percentage (26 per cent), however, based

their decision on an ungualified gender rejection, i.e.
softball is for boys only or girls don't play softball,

The other category mentioned in ressons for approval was

that of a8 qualified acceptance based on ability, meaning
. fars

that the girl could play if she were good enough.
Chi-ﬁquére values were significant for responses
and peasonsg;np responses when compared by grade and fopr
reasons for Pesponses when compared by race, CNo Cr.=-
square values were siéhificantiin comparisons by sex.
Kindergarten children wers equally divided on the

question. A majority of the first graders was opposed ton

permitting the girl to play, but evépy other grade was }Q

favorable with 60 or more per cent. The reasons mentioned

most by kindergarten and fipst érade childrem were based

on unqualified gender réjections. Second, thinrd, fifth,

‘.J

and sixth graders primarily gave reasons that were in the

L]

no gender association categonry. Foupth graders, howéveb,

L

most frequently made a qualified scceptance of the girl,

o ~

i * - ~
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TABLE XIII
All Right for Girl to Play on Boys' Softball Team? Why?

L)

No Yes Don't No Qual., Qual. Tnqual. Gender Hiic. I
Know Gender  Accept.: Accept.,: Gender Rej.: Donte

Assoc. Others Ability Tel. Ability Know
£ % % 2 % % * 7 % 7

Grade--K 50 .50 0 28 ~ 0 3 43 5 g 18
1 59 22 0 2l 4 0 2 2 20 10 12

2 33 8 0 38 . 8 5 13 10 10 18

3 66 0 36 9 17 23 L L 2

L 30 70 0 21 9 i 26 ] L L

5 35 63 2 31 10 20 26 8 2 4

6 26 715 0 35 11 3 16 2 6 0

x==21.12 12°df  sig. .o5® x2=86.73 35 &r sig. .o0%w
Sux--Mnle 38 61 1 26 | 7 21 26 6 6 9
Ferinle 36 &4 0 - 35 7 13 26 8 6 é
‘ x221.26 2 df sig. .53 ' x376.11 o a7 asig. 4
Race--Black 28 72 "0 45 3 12 18 5 10
. White 4o 60 0 27 7 18 28 7 5 7
Other_ 20 80 0 20 20 20 o 0 Lo 0
0 x2=3.55 4 df sig. .47 - x2=2l.66 2 dr sig, .Qa% & :
. . » - <
Toral Group 37 63 0, o, 7 17 26 .7 6 . 8
‘ _

#S{gnificant at .05 level
Mesignificant at .01 level , ) . -

AN
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dependent on her sbility. A sizable number of sixth graders
gave reasons in this category also. . |

The Blacks had a‘larger percentage of their re-
éponsgs in the no gender’assoqiation category than did thé
Whites (45 per cent versus 27 per”cent). Whites had 28
per cent of their reasons based on unqualified .gender
rejections.

Questions: Who Would You Choose for Your Basket-

ball Team? Why? (See Table XIV.) A majority (67 per

cent) of the total group indicated that they would choose
both boys and girls to play on their basketball team.
Their reasons for response were primarily in the no gender
association category (37 per éent) and the quslified gendef
association categopykbased on fairness (21 péb cent), i,e,
statiug that members of both sexes shoulé be on tne team
to mdke the teams be more fair. W
The reasons for response thP compared by grade
yielded a significant Chi-square valud. Both he respecnses
and reasons for reg - -nses yielded signif cant Chi-square
values when comparisons were mada by sex. There were no

gignificant Chi-square values for comparisons by race.

A majority of the children at every grade level

stated that they wouid chooss both boys and girls for

their basketbsll team; this did not result in a significant
Chi-square value. Kindergarten children made the most un-

qualified. gender assoclations of any grade. The largest

L g)l

o "\ - )
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Who Would You Choose for Your Basketball Team? Why?

TABLE XIV

Ungqual

Misc.

Boys Girls Buth No . Qual. Qual. I
Gender Gender Gender: Gender: Dontt
Assoc, Assoc. Ability Fairness Know
4 z % 4 4 % %
Grade--X 35 18 50 23 \ 30 13 @10 10 15
1 22 10 68 39 2l 12 17 0 7
2 20 8 73 L5 13 15 18 3 8
3 21 9 70 32 1 21 2% 6 6
L 28 0 72 38 15 17 2 2 0
g 26 6 69 L1 18 14 2L 2 - 2
6 36 0 6l 41 3 30 23 0 0
x°=19,25 12 df sig. .08 x2=53.84 30 df sig. -01%%
Sex--Male 49 0 " 51 3p 21 29 13 2 3
Femal 6 12 82 L2 11 8 28 | N 7
| x§:88.71 2 df sig. .00¢ x2=37.85 & dar sig. .QO%*
Race--Black 25 v 63 - 37 13 22 17 5 7
White 27 5 68 38 16 17 21 3 5
Other Y] 0 60 20 20 20 L0 0 0
x°=4,32 L4 df sig. .37 x°=l.36 10 df sig. .93
Total Group ' 27 6 67 37 16 18 21 3 5
¥Significant at .05 level
#HSignificant at .09 level
: -m '
92
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Aruitoxt provided by Eic:
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percentage of reasons by the other grade levels was in the
category of no gender sssociation. It should be noted,
however, that none of these represents a majority. The
ma jority of the students in every grade except the second
made some kind of gender associstion in their reasons for
~.response. The second graders were everly di&ided in
reasons from the no gender associstion énd combined gender
association categories.

Males Qere nearly split between choosing 8ll boys
(L9 per ceut) and choosi;g both boys and girls (51 per
cent)}. PFemales, on the other hand, overwhelmingly (A2
per cent) séid they would choose both boys and girls.
Females did choose all boys 6 pér cent of the time, but
no male chose all girls. Males were divided in their
reasons for responses between the no gender association
category (32 per cent) and the category of qualified
gender associations based onlability (29 per cent). They
‘alsq héd 8 number of unqualified gender associations (21
per cent). Females largely gave reasons characteristic
of the no gender association category (42 per cent) fnl-
lowed by qualified gender associations based .on fairness
(28 per cent).

Question: Do Both Boys and Girls Play with You?

(See Table XV.) A majority of the total group indicated
that both boys and girls played togethen‘whén they were
with their friends.

93
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TABLE XV

Do Both Boys and Girls Play with You?

- No Yes
N y %
Grade--K 1 )
1 B 2)5 76
2 93
3 17 83
L 24 76
5 2l 77
6 11 89
¥=8.40 6 df sig. .21
Sex--Male 22 78
Female 14 86 ,
®=2.98 1 df sig. .08
Race--Black 5 95
White 22 79
Other 0 100
x¥=10.04 2 df sig. .01
Total Group 18 82

*Significant at .05 level
**Significant at .01 level

85
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The only significant Chi-square velue for this
question was in co%parison of responss by racs.

More Whites than Blacks (22 peﬁ cent versus 5 per
cent) indicated that they did naé"ﬁlay with members of| the
opposite sex when they were with their friends., \\\\\

Question: Name a Game Boys and Girls Can Play //

Together.‘ (See Table XVI.) The‘most popular games _ /
mentipned by the total group were in the categories of
non-contact sports (43 per cepp#’hnd chasing games (?q;
per cent), M
There was a“’dgnificanc Chi-square value for /

compgrison\of pesponséé by grade, but not by sex or race. i

} Passivg games and rhythmic activities were selected f
only by kindergarten, first, and second grade children,
Chasing games were named across all grade levels but were
con&ebtrated in grades one thpéugh four. A majority of

-

the c%ildren in grades three through six named a non-

contatt sport. !

i

Questions: Name a Game Boys ané‘Girls Should Not
Play Together. Why? (See Tables XVII and XVIII.) The

games  indicated by the total group as inapppopriati/fcr

Joint participation were primarily contact Sports'033 per

cent), Twenty-nine per cent of the group did say, however, /,/

that ﬂhere were no games boys and girls should ndt play

‘together.d The principal reason given was based/on a

qualified gender association related to abilitj/(BT per . ST

;
/ '
/
#
/

/
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TABLE XVI

Games Boys and Girls Can Play Together

|

‘ | ﬁ’assive Chasing

Rl\;ythmic ) Lea;'l-Up Non-

-

Doﬁ't

Contact Misec,

Games Games Act. Games Contact Sports Know

2 % %

3rade--K { #o ‘ 23 20 3 23 8 3 3

1 22 L6 5 2 17 5 2 0

2 13 T L3 3 8 28 3 5 0

3 0 30 2 9 55 ly 0 0

I 0 28 0 9 52 2 9 0

5 0 1 0 29 53 2 2 0

6 0 20 0 f 16 63 0 © 2 0
x2=150,11 L2 4f sig. .00

Sex--Male 3 12 N 2 3 1

Female I o1 L3 n 3 0

x°=2,89 7 df sig. .90

Race--Black 0 8 43 o3 5 2

White, Iy 12 Ll 3 3 .0

Othet | 20 20 20 0 0 0

x2=14.6L, 14 af ‘3ig. 4O ) :

L 12 L3 - 3 3 0

*Significant at .0¥ level
#Significant at .07
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TABLE XVII

f

Games Boys and Girls Should Not Flay Iogether

Passive Chasing FRhythmic Lead-Up Nen- contact Misc. None Don't
Games Games Act. Games Ccntact Sports Know
% % % % % % % -
Grade--K 15 5 3. 0 25 15 8 30 0
] 5 5 2 0 12 17 0 Sk 5
2 10 5 13 o) 13 20 8 30 3
3 6 0 11 0 17 38 6 21 0
L 7 0 9 2 11 39 9 2l 0
5 6 0 8 2 18 111 Iy 22 0
6 2 o g 0 13 L8 7 25 0
x2=71.35 L8 df sig. .02%
Sex--Male L 2 3 0 13 L1 10 28 1
Female 10 2 12 1 18 25 3 29 1
x€=30.74 8 df sig. oo
Race-~Black 8 2 8 0 13 33 7 27 2
White 6 2 7 1 1€ 33 6 29 1
Other 20 0 0 0 ¢ 20 0 60 o)
x2=6.56 16 df sig. .98
Total Group 7 2 7 1 15 33 6 29 1

¥significant at .05 level
#silgnificant at .01 level




TABLE XVIII

Rationale for Games Not Played Together

~ —
No Ungqual. Qual. Misc. I

Gender  Gender Gender: Don't

Assoc. Assoec. Ability Know

% % %

Grade--K 28 Ll 26 0 3
1 55 25 13 3 5

2 30 28 30 3 10

3 21 30 L7 2 0

I 2l 30 Ul 2 0

5 22 I3 37 2 2

6 25 . 14 61 0 0

Vo x2=6l,34 30 df sig. .OC®%
Sex--Male 28 22 L5 1 2
Female 29 3 30 3 3
x=11,14 5 df sig. .05%

Race--Black 27 36 3% 2 2
wWhite 28 29 3 2 3

Other 60 20 20 0 0

x2=l,07 10 4f sig. .94
Total Group 29 30 37 2 3

*Significant at .05 level
*Significant at .01 level
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cent). The reasuns of 29 pep cent of the group were in
the no gender association category. |

Significant Chi-square values were found for the
game named and reasons for naming whegn comparisons were
made by grade and by sex but not by race.

A majority of the first graders indicated that
there were no games that could not be pleyed together,
the only grade to have a majority response in this cate-
gory. Contact gports Qere named with increasing frequency
from kindergarten (15 per cent) through the sixth grads ‘
(48 per cent). The reasons for responses by children in
kindergarﬁen most frequently reflected unqualified gender
associations. Heasons given by second graders were divided
among three categories: no gender association (30 per

cent), quslified gender association based on ability (30

‘f

-

“ver cent), and unqualified gender association (28 per
cent). Children in third, fourih, and sixth grades
ppimapily based their decisiors on qualified gender
associations related to abili.;. Fifth graders most
frequently made unqualified gender associations in their
reasons.,
Males most frequently named a contact sport (L1
per cent), and secondly said there were no inappropriate
games for both sexes (28 per cent). Females most frequently
said there were no inappropriste games (29 per cent), fol-

lowed by contact sports (25 per cent) and non-contact
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sports (18 per cent). Males tended to base most of their
decisions on qualified gender assoriations related to
ubility (LS per cent). The categoryrof ungualified gender
assoclations contained the largest percentage of reasons
given by femsles (36 per cent). Females were more divided
in their opinions, having 30 per cent of their reasons -#m
“each of the no gender assuciEQi:f and qualified gender

association based on ability categories.

- Expectations
&

Ability and Success
Questions: Who Would Win at Tennis? Why? (See

Table XIX.) - A majority of the total group indicated that
the boy would win in a tennis match against a girl.
Reasoning was most commonly based on qualifieq gender
associations related to ability (37 per cent) and unquali-
fled gender associaticns (29 per cent).

Significant Chi-square values for the responses
and reasons for responses were obtained when comparisons
were made by grade and by race. No significant Chi-square
values were found for comparisons by sex.

A majority of the children at e ery grade level

91
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indicated that the boy would win at tennis. The percentage =

who said that either the boy or the girl might win geher-

ally increased by grade from kindergarten on. The percen-
a \
tages favoring the boy were highest in the first (78 per



TABLE XIX

Who Would Win at Tennis? Why?

Boy Girl Either No Unqual. . Qual. Misc I
Gender Gender Gender: Den't
Assoc. Assoc. Ability Know
% % % Z % % A
Grade--K 65 35 0 0 28 33 18 23
- 1 78 20 2 2 3k 39 7 17
2 68 25 8 8 30 38 3 23
3 79 15 6 6 36 38 11 9
I 55 23 21 21 30 38 6 N
5 61 - 20 20 20 20 39 I 18
6 63 11 27 30 27 36 (SN N
x2=3L.77 12 df sig. .00 ¥=5L.22 2L df sig. .00%%
Sex--Male 67 20 14 14 23 39 8 11
Female 67 21 12 13 29 36 7 15
x2=,30 2 4f sig. .86 x~=,92 L df sig. .92
Race--Blaci: 73 22 5 5 32 Lo 5 18
White 65 20 15 16 29 37 7 12
Other L0 60 0 20 .0 e 110 0
x*=9,51 L df sig. .05% x-=15,97 8 df sig. .OL¥
Total Group 67 21 13 (n 23 37 7 13

*Signifiqgnkhaf .05 level
#HSignificant at .01 lievel
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cent) and third (79 per cent) grades an8 lowest in the
fourth grade (55 per cent). Kindergarten children had
the highest percentage‘for the girl (35 per cent) and
sixth grade the lowest (11 per cent), with seversl
fluctuations in between. The category of gqualified
gender aésociaticns based on ability consistently ;eceiVed
the highest percentage of resasons, but in'no grade ?id this
constitute a majority. Unqualifiéd gender uassociations
were made frequently hy children in kimgdergarten through
.the fourth grade. The remaining percentages for the fifth
and sixth graders were divided between the unqualified
gender assoclation and no gender association categdries.
The Blacks picked the boy to win in evén greater
percentages than the Whites (73 por cent versus 65 per
cent), but they also picked the gir. to win in greater
percentages than the Whites (22 per cent versus 20 per
cent). The Blacks, however, were less incliaed to. say
that either might have a chance to win. Reasons for
responses by the Blacks wers predominantly based on
qualified gender associations related to ability (4O per
cent) and unqualified gender associations (32 per cent),
The "I don't know"'category contained 18 per cent of their
responses. Whites gave reasons that were similarly dis-
tributed with the exéaption that they had fewer in the
"I don't know" and more in the no gender association

categories.



-
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Questions: Who Would Win a Swimming Race? Why?

(See Table XX.) The total group most frequently picked
the boy to win the swimming race (43 per cent), followed
by the girl (30 per cent) and either having & chance (27
per cent). Reaséns for feSponseé were gender associations
based on ability & majority of the time (50 per cent);

Comparisons by grade yielded significant Chi-squaré
vaiues for both the responses and reasons for responses,
Comparisons by race yielded a significnnt Chi-square value
for PGSponsus.given, but not for the reasons‘for'response.
There were)no significsnt Chi-square values for comparisons
by sex.

Even fhough percentages for the total group re-
flected a preference fop-the boy to win, there was a steady
increase in the per cent of responses for either having a
chance from kindergarten through the sixth grade, with the
exception of the third gradé. In the fifth and sixth
gredes, the largest percentages were in the "either"
category (L5 per cent and 52 per cent, pespeciively).

There was a shafp contrast in the responses betﬁeen the
first and second grade children. First graders had the
highest pepcentage of responses for the boy of any grade.
This percentage was almost halved at the second grade

level, and the girl received the highest percentage'gf“‘*““
responses from the second graders (L0 per cent). The

percentage favoring the boy rose again at the third



"TABLE XX

Who Would Win & Swirming Race? Why?

Boy Girl Either No Unqusl. Qual, Misc. I
Gender Gender Gender: Don't

Assoc. Assoc. Ability Know

% % % % 4 % % %

Grade--K 58 1,0 3 3 8 65 18 8
i 68 27 5 5 5 68 7 15

2 35 Lo 25 20 8 5 5 23

3 51 36 13 13 15 Ly L %.

L 43 23 3l 30 15 L3 2
5 33 22 L5 45 8 41 . 6 0
6 21 27 52 52 11 30 2 5
x2=61,72 12 4f sig. .00 x=88.2L 2l df sig. .00
Sex--Male L7 25 29 28 10 51 6 6
Female _ 39 35 26 25 B Lo 5 10
x2=l .4y 2 df - sig. .17 x<=1,35¢c L df sig. .82

Race--Black e L3 17 15 8 53 8 15
White 3 27 30 30 11 L8 5 7

Other . 60 L0 o 0 ¢ 100 0 0

x°=9.57 4 df sig. .05% . x2=14.50C 8 df sig. .07 |
Total Group L3 30 27 26 17 50 6 8

. ¥8ignificant at .05 level
¥¥3ignificant 2t .01 level




96

grade level, with the.pafcentage for the girl remaining at
a level close to that given by’the second grade children,

\With the exception of the third grade, the percen-
tages i# the no gender association category generally
increhééﬁ by grade. The largest pgrcentages of reasons
given by children in'kindergarten through the fourth gra+e
were in tho catégory‘of qualified gender assoclaticns based
on ability. Thé-fifﬁh-and sixth grades reflected a pre-
dOminance'of reasons in the no gender association category.

The Whites favored the boy to win the swimming

race, but by contéast, the Blacks favored the girl to win.
The second mast frequent response by the Blacks was to
favor the boy, thus once again selecting the boy or the .
girl in preference to the response of "either;” Whites

1

tended to respond with "either," second to boy.

Questions: Who Can Do the Better Cartwheel? Why?
(See Table XXI.) The total group ovepwhelminEXEMLﬁgwper
cent) favored the girl to do the better caﬁtwhﬁel.

Reasoning was based primarily (45 per cent) on unqualified

'

gender associations followed by qualified gender associ-

ations relested to ability (39 per cent), f‘
/ . “ .
Significant Chi-square values wereffound for both

the responses and reasons for responses when corparisons

were made by grade and by race. Comparisons by sex yielded

{

j
/
/

|

no significant Chi-square values.

S
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TABLE XXI

Who Can Do the Better Cartwheel? Why?

Boy Girl Either No Unqual. Qual. Misc. I
Gender Gender Gender: Don't

Assoc. Assoc,. Ability Know

Z- 4 A 4 % 2 7

Grade--K 35 63 3 3 33 35 23 8
. 1 37 61 2 2 32 Ly 20 2
2 5 85 10 5 38 <« L5 3 10

3 9 89 2 0 60 v 36 2 2

L L 89 6 6 L7 . L5 2 0

5 2 88 10 “10 51 37 0 2

6 o 91 9 LM 52 36 0 2

x°=65,92 12 df sig. .00 x2=65.02 2l df sig. .00®F

Sex-~Malse 16 79 -7 g 5 i L1 7 Iy
" Famale 8 85 . 7 6 7 38 6 3

x2=5,22 2 df sig. .07 x2=.85 L df sig. .93 5

Race--Black 22 gz 7 3 38 . 40 8 10
, White .-~ 9 . B§ 6 6 %7 L0 5 2
"Other” 40 60 0 0 o 0 0 0

7 x2=11.75 4 df sig. .02% x2=23,59 8 df sig. .00
Tota. Group 12 - 82 6 A L5 39 6 3

¥significant at .05 level
¥Hsignificant at .01 level
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.on ability. In kindergerten, fipﬁt, and sedond grades the &

L 1‘( . ’ .,
The percsntages of‘rquonsss gavdrlné the gﬂFl E\ N
generally 1ncreased«w1th grgde while the Peﬂcentages L o .

*

favoring the boy generally decmeased with gra&e. No

sixt¥ grader thought a boy, mlght do the bette?dpartwheel | P

Reasons were. primarily in the categorie¥ of unqnalifled oA :

gender association and quaiifled gender assoc1ation based . ‘
L \

-— A . i

highest percentage was in the qualified.éendev association |
catepory. From the third grade nn the highest percentyge BN
was in tﬁe'unqualiriud gender asusoclatlon caﬂﬂgury. o '

| Although both Blacks and Whites believed the'kipl
could d§ the better cartwﬁeel, the Whitez‘éid so to a ~
greater extent (87 per cent versus 72 per cent). Blacks
had a higher perceﬁtage of responses favdbing the boy‘ghan
the Whites (22 per cent versus 9 per cent). For reasons
for responses, Blacks and Whi§es.were_both divided between
the categories qfiunqua1ified gender assoé¢iation and
qualified gender associastion based on ability. AThe Whites
had a greater percentage of‘unqualified.gendér associétion
reasons; however (47 per cent versus 38 per cent). Blacks
gave more reasons which were miscellaneous or "I don't
know" then the Whites did. - _ ‘ | \

Questions: Who Can Throw Farther? Why? (See

Tablé XXI1.) The total group-overwhelmingly selected’

.the‘boy to throw farther (88 per cent). Reasons were

~



) . ' . . .
- * .
| , )
* N\ ' | I\\ _
i | o

J
7~ )
R . TABLE XXII
. Who Can Throw Farther? Why? .
i Boy Girl Either No Ungual. Qusal, Misc. 1
T Gender Gender ' Gender: Dorr't
. Assoc. - Assoc. Ability Know
' % % % <% 4 A %
Grade--K 78 15 8 8 18 53 15 | 8
1 93 7 0 0 " 32 \. 56 S0 Y 12
2 88 0 13 10 L3 L3 3 .3
31 98 0 2 2 38 ‘ 7 2 0
L 85 6 9 9 - L5 43 L 0,
5 8L I 12 120 45 39 0 L.
6 91 2 . 7 .5 39 52 0 4
' x2=2);-,36 12 df sig. .02% x2=52,05 2l df sig. .00 :
o . B o :
Sex--Male 91 % 5 L 37 e "3 3
Female 85 9 .79 38 I N 6
x2=2,68 2 df sig. .26 X 7 x2=5.83 L df sig.’ .21
: . ! - \ / :
Race--Black 90 8 2 e 0 27 60 5 8
White 88 I 8 - .8 . Lo . L6 3 3
Other 80 0 20 - 20 Lo L0 0 0 .
| . x2=6,42 L df sig. .17 T x@=1).68 B af. sig. .07 -
Total Group - 88 5 7 ST 38y w3k
_;\_ TN i . _
- - 7~ N o
#§ignificant at .05 level . : ,
#esignificant at .01 level |
' (- -




Who Can‘Run Faster?

TABLE XXIII

Why?

Boy Girl Either No Unqual. - Qual.  Misc. 1
' Gender Gender Gender: Don't

| | Assoc, Assoc.  Ability Know

% A % % % % % %

Srade--K 78 10 13 10 15 T 58 15 3
o 1 78 7 15 15 32 39 10 5
2 58 15 28 28 25 33 3 13

3 6l 2 3L 30 11 53 i 2

n b7 11 3 i3 21 30 2 0

5 33 10 57 57 18 22 2 2

6 L6 L 30 | L6 , 20 29 2 L

- xC=)y2 L0 12 df sig. .00 x2=66.36 2L df sig. .00
Sex--Male 5L %6 L1 39 21 32 5 - 3
Female 59 10 31 29 19 5 L
x2=l .49 2 af sig. .11 x2=5.40 4L df “sig. .25 '
Race--Black 58 20 22 20 20 I3 10 7
: White 56 5 39 38 20 35 L 3
Other 60 20 20 o 20 20 60 0 0
x=19.01 L df sig. .00%# ¥=12.05 8 df sig. .15
Total Groap' 56 8 36 3l 20 37 5 L

¥gignificant at .05 level
#tgignificant at .01 level
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might be able to run faster. Qualified gender associations
based on ability were made most frequently by the total
group, followed.closely by reasons reflecting no gender
association.

There were significant Chi-square values for both
the responses and reasons for responses when compared by
grade and for the responses when compared by racs.

A majority of the children in kindergarten through
grade three favored the toy for running faster. Fourth
grade children were divided between the boy and either
having a chance, with the higher percentage going to the
boy. A majority of the children in the fifth and sixth
gradés, however, responded that either might be able to
run fast enough to win. Second graders had the highest
percentage of responses of any grade favoring the girl
(15 per cent),

From kindergarten through the third grade, the
reasons for responses most fpeQuently came in the qualified
gender association category related to agility.' From the
fourth grade through the 1ixth grade, the no gender assdci-
ation category had the largest percentage of responses.

Both Blacks and Whites chose the boy to run faster
iﬁ similar percentages (58 per cent and 56 per cent, /
respectively).  There was a marked difference in their
responses favupégé the girl or favoring "either." Blacks

chose the girl in much greater percentsge than the Whites

oy
R
L2
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(20 per cent versus 5 per cent), while Whites were nore
inclined to say that either might be able to run faster
(39 per cent versus 22 per cent).

Questions: Who Can Jump “igher? Why? (Sec

Table XXIV.) The total group was divided in its choice
among all three responses, with a slightly higher percen-.
tage favoring the boy (37 per cent). The girl was chosen
by 33 per cent of the total group, with the remaining 30
per cent stating that either amipght be able Lo Jump Ligher.

Significant Chi-square /aluecs were found for the
responses and reasons for responses when compared by |
grade, the reasons for responses when compared by sex,
and the responses and reasons for responses when compared
by race.
" In kindergarten and first grade the nmajority chose
the boy, while in the second grade the majority selected
the girl. Third graders were evenly divided ' between the
boy and the girl. Fourth graders most frequently chose
the-boy,fwhilg those in the firth and sixth grades most
fnaquangly gave "either" as their response.

The category of gender associations based on
ability accounted for the largest percentagéq of reasons
given by kindergarten and first grade childrén. Secnnd
nnd fourth grade children had Lhculargest percentage of

their reasons in the unqualified gender association

category. The reasona glveu by the third pgraders ware

'.A
[

RS



TABLE XXIV

Who Can Jump Higher? Why?

[Kc

Aruitoxt provided by Eic:

Boy Girl Either No Unqual. Qual. Misec. I
' Gender Gender Gender: Don't
Assoc. Assoc. Ability Know
% % % i A % %
Grade—-K 50 L5 5 5 28 35 18 15
| 1 54 37 10 10 27 2 20
2 23 53 25 20 L3 5 0 13
3 36 36 28 26 32 32 2 9
L L0 26 3l 32 49 17 0 2
g 22 22 tg iQ 33 go 2 )
3 1 3 e 1 o) 7
x2=6.60 12 df sig. .OO%¥ x2=78.52 2l df sig. .OQ%
Sex--Male L1 29 31 29 37 27 1 6
Female 3L 38 28 2l 32 26 5 14
~3 22 2 df sig. .20 - x2=9,52 L df sig. .05% -
Race--Black 38 50 12 8 uB 27 5 8
White 37 30 3L 30 . 26 2 11
Gther Lo 20 L0 Lo 20 20 0
x2=z1l .43 L df sig. .O1¥¥ xE 17 L7 8 daf 'sig. .03%
Total Group 37 33 - 30 26 3l 26 3 10
#*Significant at .05 level |
®¥¥Significant at ,01 level
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divided between the unqualified gender association and
qualified gender assoéiation categories {32 per cent each)
with s substantial por»tion also in the no gehdev aséociation
category /25 per cent). Fifth and sixth graders most fre-
queptly gave reasons in the no gender association category,
andisecondly in the unqualified gender association categoxy.

Males‘and females differed in the reasons they ga.e
for their responses with higher percentages of maloy
answering in the no gonder !H!H!;:i!iti'nrr aned ungun P od
ronder assoclution categoricy, while higher percentapesy
of females gave miscellaneous or "I don't know" reasonc.

) While the largest percentage of Whites favored the
boy to jump higher (37 per éeﬁt), a majcrity (50 per cent)
of the Blacks chose the girl to jump higher. Once agaid
the Blacks were more inclined‘to state that the boy or the
girl would jump higher, as épponed Lo stating thast eithe-
. might be able to jump higher. Whites chose "either" 3L
per cent of the time, Blacks only 12 per cent.

In giving reasons for responses, Blacks had a
higher pegcentage in the unqualified gender association
category than the Whites (48 per cent versus 31 per cent).
Whites had é much higher percentage of reasons in the no
gender association category than the Blacks (30 per cent

¢

versus 8 per cent),

-
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Opportunity
Questions: Which Volleyball Game Should be on

Television? Why? (See Table XXV.) The total group

favored the men's volleybéll game to be on television,
though not by a sizable percentage over the women's game.
(42 per cent &eﬂsus 36 per cent)., The most freguent
reason given for the response was a qualified gender
association based on ability.

Comparisons by grade and by sex yielded‘signifi-
cant Chi-square values for both the reSpoﬁses and reasons
for responses. There were no significaut Chi-squa:re
values for comparisons by race,

Children in kindergarten through the second grade
favqred the men's game for television, particuiarly aL-the
fibst grade level (771 per cent). Third and fourth graders
favored the women, while the highest pefcentages given by
fifth graders went evenly to the women and "both." Sixth
graders returned with favoritism for the men.

The category for qualified gender-assoéiapions
based on ability received the highest percentage given by
kindergarten children (30 per cent), but 23 per cent nf
the children gave an "I don't know" answer. A msj;tity
of the firs% graders ;ade gender associat;ons based on
ability. The largest percentage of second graders made

gender assocliations based on ability (33 per cént), but

25 per cent based their reasons on a rejection of present



. A
. TABLE XXV
Which Volleyball Game Should Be on Television? Why? N
M.
Men Women  Both No Unqual. Qual. Accep, Re . Misec. I
Gender Gender Gender: Present Present Dont't
Assoc. Assoe, Ability Proec. Prac. Know
% 3 .4 % £ % 4 % 3 %
Grade--K 53 Lo 8 8 13 30 8 13 8 23
1 I it 5 5 5 51 7 10 7 15
2 AN Lo 1< 18 10 33 8 25 3 8
3 I L3 28 28 4L 30 4 23 11 0
I 28 L7 26 26 17 19 2 3n O ¢
« 23 35 35 35 2 29 L 24 0 6
3 R i 23 12 32 18 25 9 13 L 0
x=-132.32 12 dr sig. .00%¥ x2=85.98 36 df sig. .OO%:
Sex--Male L3 26 RS 24 14 33 L 18 6 L
Foeonle 35 Ls 20U 21 6 28 7 2 g 9
x1:13.13 2 df sig. ~00*¥ x2=13.79 6 df sig. .03¥
Hace-=Hlack e Lo - 18 13 ) 3 38 3 25 7 10
White It 34 a2l 25 11 29 7 18 5 .6
Othe 60 20 20 20 20 29 g LO 0 0
0 x2=3.11 L4 df  sig. .SL x€=13,64 12 df sig. .33
Total Group L2 .36 22 22 10 30 6 20m 5 7

°Signiflcﬂnt at .05 level
Mg enivicant at 01 level
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television practices, i.e. Qfating.that since games of one
sex were predominantly Leieviéed,‘the game of the other
seXx should be on. Third and fifth graders were divided
‘among the no gendep‘association, ability “gender sssoci-
‘i% ation, and rejection of present practices categories.
| Mf§§hé‘highéét percentage of reasﬁns from the fourth grade
children came from a rejection Sf present practices, fol-
lowed by reasons in the no gender association category.
Sixth graders were largely divided in their reasons
between the no gender assc:iation and ability gender
association categories, followed by unqualified gender
associations.
The males tended to fayor the men's game to be on
'tslevisien, while the females Lended to favor the women's
gémeh?b be on television. More females chose the men's

game, however, than males chose the women's game. Males

‘7

had a slightly higher percentage of responses for hoth
gameé to be on television than the females (25 per cent
versus 20 per cent),

The greatest percentage differences between the
Sexes were in the rejeétion‘of present practices, un&uali-
fied gender a#sociation; "I don't know," and gender ability
association categories. Males had é,higher percentage of

unqualified gender associations and gender ability associ-

ations. Females had a higher percentage of reasons based

-
o
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on a rejection of present practices, as well as more "I

don't know" responses. | ”\\\\
Questions: Who Should Get Fiprst Choice of Practice

 Times in the Gym? Why? (See Table XXVI.) A majority of
the total group favored the girls for first choice of
practice times, largely on the basis of qnqualified gender
assoeiations}. A |
Thepe were significant Chi-square values for the
’ peSpotsee and ﬁeasons for réspoﬁees when companrisons were

made by grade, but not when comparisons were made by sex —

or race, )

The largest percentage-of responsee by chilepennég_R
every grade except kindergarteﬁ-favored the girls for first
choice of ppactice times in the gym. Second éreders were
especielly strong in this respense'(TS per eent).‘ The |
ma jority of the kindergarten children favoréd the bejS'
for first choice of practice times. he percentages
favoring "both" generﬁlly incrgased bz grade, : »

Unqualified gender associations accounted for the - ﬁf“”ﬁf
largest percentage of responses at every grade 1eve1,,~THe)
percentages in the qualified gender esseciaﬁion“cefegopy

\\\‘ related to ability generally decpeased by grade, while the _
a percentage of reasons in the nefgendep sssoclation category

generally 1ncveased exfgpade. It was noteworthy that the

reasons wibh gend abillty associatlons were 1argely
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~-TABLE XXVI _ ‘
Who Should Get First Choice of Practice Times in Gym? Why?
’ Boy Girl Both Dontt No Unqual. .Qual. . Qual. Qual, ° ¥ise. 1 n
: - Know Gender Gender Gender: Gender: Gender: Donte
) : Assoc. Assoc, Ability Act. Value Lack of Op. Kngu
& % £ = % % % R~ % 2 pe
e S-S S T H R S T T
* e
2 18 78 5 0 5 Lo 13 3 18 S A8
3 i 55 11 2 13 38 17 11 11 2 - 9
h( 21 o857 . 2% 0 21 36 : 11 9 15 L L o,
SY28 3 28 2 26 i3 10 4 B 6 L
3 k3 39 27 0 . a7 30 -7 2% o7 2 s
' x1256.05 18 df sig. .00%¥ o x2=8, .88 36 df - sig. .00%
Sex--iule - 30 L5 18 1 177 39 15—~ 10 ' 9 I LT
Feooale 3V 0 87 12 1 12 Lo 16 6 6 12
x-=5.65 3 df sig. .13 77 %%s4.98 6 dr sig. .55
face--Black 37 . 59 z 2 ‘;/2:""/‘ 51 20 5 7 5 ) 9
O intte 327 B0 1B 1 .17 ~ 3% 15 8 9 5 10
Othe:r 60 290 20 2 20 60 , xg _ 20 0 0 0
C x3=12.12 6 &f _eig. .06 =14.48 12 df sig. .27 ‘
Totsl Group 33 517 15 1 15 39 15 8 9 s 9
O ‘ ;__é:"/ :‘ ) . .
#sisaiflcnnt at .05 level
SegTgniricant at .01 lovel
- ',‘E‘-f —_
] RNV \ :
'i o ] v _"- -
. ~ ’ ‘ ¢ !
- Lo e e e g - . - x«&,
< ‘ e
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associations fap the othep questionsgwere largely positive,

<o -

ggestians' All Right for Women to Earn Man_y_“x

. Being in Spcrts? why? (See Table XXVII ) The total group
}
(overwhelmingly {avored allowing women\to earn money by °

being in Sports‘(90 per cent), giving reassons that largely

N T

reflected no gender aasociations. o

There dere significent Chi-square valuss for the
rébponses and peason§ for responses when compared by gradé
P

-

and for the responses when compared by sex.
\5"‘\x The majority ?f the children in every grade
approved of women eapning money through sports, The
- largest percentages cf disapproval came fiom kindergarten
and first grade ehildn?n. There were no children who dis- -
apprdved in foup;h‘gvaée.

The largest percentage: of reasons for responses

’

givén at evéry gpadeVle§el was‘in the no gender assoclation

a2, .

category, although at- the kindergarten level a substantial
. percentage answerad "I doqu know " and at the firat grade
lovel almost ‘as many made a qualified gender association
based on,finaneial need, 4, e. indycating that women geed
’ " to haﬂa”mnnny’TSr—shepping, eto. X _'l _
(A *xggn_gggativa an_digapprov qg rasponaﬁg_ﬁﬂxﬁ_msdﬁ_m__-ﬁﬁ%QF

f,"-";‘v?_‘v‘r
by the nnlea'than the females (1h \er aent versus 6 per ) 8
) $ . r_:;; ~ s cent} . "l . . ‘*‘! N . ~. FO i uru A I A ‘."_"‘ It -
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TABLE XXVII
A1l Right for Women to Earn Money in Sports? Why?

No Yos No Ungual. Qual. Qual. Misec. I
| v Gender Gender Gender: Finan. : Don!t
~ Assoc, Assoc. Ability Need Know
N £ % £ % S 2 S

R

Grade--K 23 178 35
e 32 .68 27
93 50
98 80
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x2=39. 02 6df sig. .00™

Sex--Male 1% . 86 6l
" Femal | 9l 63
=4.60 1 df sig. .03% : x2—9 17

Race--Black | 10 90 . 55
white 10 . 90 .. . 66 L . g
~Othep:— =0 <100 60 et e e M0 20 R

;2: 5T 2 df aig. '75:' L -12-'“ 50 10 ﬁf sis. .32 - TR

eocm'u'p 10 ao I A e I _Eez.f;

85.70
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ar gig. .10

\23‘ ~ '3 .10
10 L 9
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*signiricmt at .05 level . . ... ... | . i
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‘_§ Questions: Who Would Get More Money for Winning ‘ ;,Jr’;
) & Race? ,thg; (See Ta?lg\XXVIII.) The largest percentage. e
. of the total group favéréd giving the man and woman an |

‘equgl Efount of“money for Qinning a race. Reaéoning‘was'

primg??ly from the no gender association category.
Gomparisohs of the_reSponses and reasons rcrﬁ

”;ﬂé o responses by grade and by raqe yielded significant Chi-

square values, Gompafisqﬁ;pf the respanses by sex also

refultedftn a ;ignificant Chi—sqﬁgre value.

| Children ;n kiﬁdérgsrtan, first, and second grades 4 | \{
‘chpse.the man to‘?eqpive'more money most often; this was
especially true in kindergarten where the m&q gaé‘némed

" 65 per cé;x.X§,the time. ChiXdren in.gradé;'thpee through .

sixlprimhrily favored hoth the man and woman‘getting{the N

,w;\\\\' -\ same amount; the percentages for-this responge ééneral}y

. increaged by -grade. . ) - ' " : ,
. — ~ Q\Rigdergarten, first, and second grade children . ". R

=  §?imari1y basgd their -judgment® on qualified gender. . .
associations;?éagxe& to ability. Those in gggdeé\%hneéu o “? ‘l
tqéoﬁggtsix st‘frequently gave reasons that ha&'no‘ ‘ *é
- gender associations; in ‘act, for grades fodr&througth . --“~-4§
""‘*‘:““"""“”six“*t;ie no jéet;de;- ‘éhgoc imo:}j"cfsg_@\goifyﬁéént Lgih.éd a"“ "’“*“;2:
. majorttyof all rédsomse T g
e the greatest percentage of both males =~ =

~-and fomales indicated thay an equal amount of money should -

T e

b N .
- — R —
e o
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 TABLE XXVIII s ,
. Who Should Get More Money for Winfing a Race? Why?
' . ’ - \ . ] b
Man  Woman  Both Donft ‘No ~ Unqual, Qual., | Qual. . Misc. I
: Know  Gender  Gender Gender: . Gender: - Don't
. L ' Assoc. Assoc. + Ability Atyp. Achiev. Know
. X ps e g % p4 % 4 £ .
Seude--K 6% 30 5 o - 5. 25 LE 5 13 5
1 Ly 37 2V o . 20 . 1e L9 2 2 12
2 1o 23 38 . 0 38 8 L3 3 3 8
3 3 27 - LS 0 I3 ‘9 32 6 , 2 g,
i M2 55 o 0 55 9 19, 15 . 0 2
5 18 12 69. 2 7- 12 12 2 0 ks
y o 18 14 66 2 66 9 1. . 9 0 2
. %°=T1.21 18 df  sig. .00 | x2=103.45 - 30 df sig. .00%
Sex--tate _ 39 11 - L9 1. 49 13 28 5 - L
s Feanle 26 32 L1 1 40 11 . 7. 7
a x2=21.28 3 df asig. .o0%# x2=6.18 € af sig. .29
ance N$lack 47, 33 20, -0 18 . -1% L7 ' 7 ‘ 3 10
X tite 30 119 15':1 R 51 1:) . gg ag aa g
OSther 20 0 0 0 0 o - .
o x2<20.54 6 &r sig. .00 ! x°=31.56 . 10 ar sig." ,00"*
Totsl Group 33 22 . LS 1 ks' 12 29 6 3 .6
*sigdiflcant at .0S lecel ’ ot R ' 5
esignificant at .01 level . : ‘ oo - : B
et , ; \ )
b)
_; \ . - - f ¢
- ' . ULZ. s =
1 -
“/’/ - ¢ |
- \‘ . ‘ t &:\ .'
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be given to the man and the woman, the”iles had a higher
percentage of responses in th;s category than the females
(49 per cent versus i1 per canf). The next highest perfk
centage of Roth males and females picked their own sex to
réceive mcbe money, but a smaller percentage of females
plcked the woman than males picked the ﬁan. Considersbly
more females named the man than males named ‘the woman

(26 per cent versus 11 per cent).

A majority of the thtes favored both the man and
woman getting the same, amount of money, but the largest
percentage of responses by the Blacks ‘favored the man tp
get more. Blacks secondly picked the womsn, and once
agaln were least inclined to select the response "both."

<The races also differed in their reassons for
' response. The majority-of the Whites gavé reasons in the
no gender associatién category. The ressons-most fre-
guently, given by the Blacks were gender associatinns based

on ability.

Question:  What Prizes Should Be Given to the Man

and the Women? Comparisons of Prizes by Value, Gender

-

Association, and Active-Pgssive Connotations. (See

Tables xXIx, XXX, XXXI, XXXII.) The total group was split
in its response to the kinds of pri;es to be awarded in
1ieu of money, with 35 per cent gilving a trophy to both
the man and woman and 3l peb cent giving different prizes‘

(non-toys) to the man and the woman. The majority of the.

-

.
Giz.
L



TABLE XXIX

What Prizes Should Be Given to Man and Woman?

Same Same Diff. Difg. Diff. Diffr, I

Prizes Prizes Toy for Toy for Non- Both Don't
T rophy Other Male Female Toys Toys Know
% % % ; % ;
Srade--X ’ 3 8 5 18 60 8 o
‘ T 12 7 2 17 51 10 0
2 L0 8 0 10 30 8 5
3 38 19 0 11 30 2 0
4 116 20 0 2 30 0 2
5 51 24 0 2 22 2 0
6 L3 30 0 0 25 0 2
x°=101.97 36 df sig. .00
Sex--Male 39 19 1 Ly 31 5 1
Female 30 . 16 1 11 37 3
: x2=10,55 6 df sig. .10
Race--Black 18 12 2 , 15 L0 10 3
White 38 19 1 6 33 2 1
Cther 60 0 0 . 20 20 0 0
’ | x2=26.78 12 af sig. .01%F
Total Group 35 17 1 - 8 3L I 1

- ¥significant at .05 level
#¥significant at .01 level

LRS




TABLE XXX

Value of Prize
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Female

Same Male I
Value Value Value Don't
Greater Greater Know
% % %
" Grade--X o) 40 20 0
1 56 3L 10 0
2 68 15 13 5
3 77 17 6 ¢
I 67 22 ¢” g 2
5 8L 12 L 0
6 79 14 5 » 2
x2=39.03 18 df sig. ,00%¥
_ Sex--Male 71 20 8 1
Female 66 22 : 10 2
x°=1.5 3.df sig. .67
Race--Black 50 30 17 3
White 73 19 7 1
Other 60 L0 0 0 .
xX=15.2 6 df sig. .02%
Total Group 69 21 9 1
_*significant at .05 level
“wSignificant at .01 level
e ¥y
\ P

b



TABLE XXXI

Gender Associations of Prizes
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No

Gender Gender Gender I
Gender Assoc., Assoc. Assoc. Don't
- Assoc. Both Male Female Know
| % 7
Grade--K 28 60 8 g 0
' 1 22 66 2 10 0
2 48 33 3 13 5
3 62 30 0 9 0
L 67 22 2 7 2
5 77 22 2 0 0
6 79 20 0 0 2
x2=78.83 2l 4f sig. .0O%¥
gex—-Male 61 32 1 6 1
Female 52 x§7 N 6 2
} =6.20 L4 df sig. .19
tace-~-Black 112 50 . O 5 3
White 60 31 3 6 1
| Other 60 L0 0 -0 0
| x2=13.13 8 daf sig. .11
Total Group 57 - 34 2 6 1

. %Significant at .05 level
##tsignificant at .01 level

\ |

1

|

_ %,,4



TABLE XXXII

Active-Passive Prize Connotations

Both Both Male-Active Female I
Prizes " Prizes Female Active Don't
Active Passive Passive Male~-Passive Know .
% % g | '
Irade--K 30 25 L3 3 0
' 1 17 22 5L 7 0
2 10 48 35 3 5
3 26 49 21 L 0
Iy 30 57 9 2 2
2 3& SE 12 g 0
3 T ' 7 . 2
? x2=68.78 24 df sig. .00"*
Sex--Male 27 50 20 | 3 1
Female 26 141 28 L 2
2=l.50 L df sig. .34 ‘
Race~-Black 17 35 L0 5 3
White 29 L8 20 3 1
Other 20 60 20 0 0
| x2=16,08 8 df sig. .oL%* |
26 Iy 2l 3 1

Total Group

*®significant at ,05 level
#¥3ignificant at .01 level
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total group gave prizes of the same value to-members of both
sexes and therefore made no gender associations with the
prizes they named. The ppizes given were mcst frequantly
'passive in nature, i.e. a trophy, ribbon, or medal.

There were significant Chi-square vslues for the
responses to tﬁe naming of prizes when comparisons were
made by grade and by race, but not by sex; The  analysis
of prize values yielded significant Chi-square valueg for
comparisons by grade and by rasce. A significant Chi-square
value was obtained for the comparisons by grade of the
gender associations made with the prizes named. The
active-passivg assoclations of prizes pegulted}in signifi-
cant Chi—squg;e values forromparisons by gradé and race.

Different prizes for the man and woman were named

-ﬁ\ by a majority of the kindergarten and first grsade children
\and by half of the second grade children. The number of
\bhildpen naming the same prize for the man and the woman
'égnerally increased from grade three through six. Within
'téese,latter grades the most frequent prize named was a
trophy. n

" A majority of the Whites named the same prizes

for 8. man and a8 woman, wheraas a majority bf the Blacks

» named different.pnizas for the man and the woman. The
differences between the Whites and'the Blacks were most 5

A"

pronounced in the pevcentageé_naming‘a trophy; 38 per cent
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of the Whites versus 18 per cent of the Blacks responded
in this category. |
Kindergarten children had equal percentages in the

' categories for same value of prizes and greater Xglu&fﬁfﬁw,J

e

male prize. A majority of the chilggﬁafiﬁfévery 6§hﬁr

grade named prizes of thgﬂsémé/value for the man and the

-
T
e
-

woman . ‘ ),.‘"‘r’f
. - - -

gpiﬁés were much more likely to name prizes of the

same véiﬁe than the-Blaéks (73 per cent versus 50 per cent).
.Blaéks.named‘prizes of greater value for the male 30 per
cent of the time and for the female 17 per cent .of tﬁé
’ time, compared ﬁo the respective percentages of 19 and
k?ff . 7 by the Whites. Of those who named a prize’of greater
value for one sex, however, ﬁhe Whites proportionally
named the male more often than the Blacks.

A majoritj of the children in kindergarten and v
the first grade made gender associations with the phizes
they named for the man and the woman. Children in grades

o two through six made no gender associations with the
prizes they named the majority of the time.
The prizes named by kindergarten and firsf grade
children most frequently were active for the male and
' passive for the femqlgé“fFrom the second grade on, both -
prizes most Prequenfagﬁhﬁre passive in nature,.reflecting
the lucreased uw:wéingb~l trophies. Where there were

-

differences, howgver, they continued to be primarily
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charactggiaed’ﬁgtan active male prize and s passive femsale

T
e

__—"prize.

The greatest percentage of prizes named by the
Blacks were characterized by an active méle prize and 1
passive female prize. ‘The greatest peécentage of prizes
named by the Whites were passive in nature-fo both sexes,

again a reflection of the larger trophy selecfion.




‘major source of significant differences in responses was
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SUMMARY

Table XXXIII provides a summary of the sources of

the statistically significsnt Ghi-square values. The ~

in the comparisons by grade.

A .. Acceptabjlity

Kinds of Activities

Gender-related attitudes were evidenced scross all
grsde levels in the children's responses to questions re-
garding the acceptability of participation in various
activities. A majority of the total group indicsted that
a.feothall, golf clubs, and a basketball were gifts that
a boy would 1like, while rellepskstes and a jump rope were
designated as gifts for s girl. Only the bicycle was
considered appsepriate for both a boy and a girl by a
majority of the total group. The total group approved

of giﬁls‘being cheerleaders, but not of boys being cheer-

| leaders. The total group also' approved of a boy playing . N ;xx;;M

piano instead of feotball- but they were equeily divided -
on the question of’ .a girl quitting guitar to play,seffball

.«Childreh in the lower grades ggdeffﬁe greatest
gender differentiatiens in seeeptsbilzty of sctivities.
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3 TABLE XXXIII
Summary of Comparisons With Significant
Chi-Square Values
L
By By By

Grade Sex Race

ACCEPTABILITY: Kinds of Activities

Who Would Like Rollerskates x x
 why ,
Who Would Like a Football x
. . Why | X
Who Would Like a Bicycle X
Why X X
Who Would Like Golf Clubs x %
Why  ~ | '}? X T
Who Would Like a Jump Rope - ;xf“’// X X
Why P S X
All Right for Boy to Play Pienc -
Instead of Feootball -
Why o
All Right [ “ﬁgy to Be a Cheerleader x X
Why / . . X X
/AIl Right for Girl to Be a Cheerleader
" - Why N , X
B A1l Right for Girl to Quit Guitar
— . for Softball . X X
. why .
ACCEPTABILITY. Mixed versus Separate Teams
- Al Right for Girl to Play on Boys'
Softball Team , , X
- Why o X . x
Do Both Boys and Girls Play Tcgether

With You - ’ x
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TABLE XXXIII (cont'd.)
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pe e

By By By
Grads-— Sex Race
Game Can Play Togéthep J/fx“””f : X
Game Should Nq;fPiﬁy‘Together x£ x
W - PRt X | X
xxwhﬁ”ﬁbuld You Choose for Your

-~~~ Basketball Team X
Why ' X X

EXPECTATIONS: Ability and Succony

Who Would Win in Tennis

X
Why X
Who Would Win a Swimming Race X
Why X
Who Can Do the Better Cartwheel X
Why X
Who Can Throw Farther X
Why X
Who Can Run Faster X
Why L X
Who Can Jump Higher X .
Why X b'4
EXPECTATIONS: Opportunity
Which Volleyball Game Shculd Be
On Television ‘ X X
Why X X

Who -Should Get First Choice of
Practice Times in the Gymnasium
. Why .

L

A

x -

M
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eﬁifrf/f,f/F | |
| - - , TABLE XXXIII (cont!d.) ‘ »

By By By
Grads Sex Race

Should Women Be Able to Earn Money ~ . - °
in Sports - X X
* Why X

EXPECTATIONS: Rewards
Who Should Get More Money for Winning

a Race X X - x S——
Why ~ X ;s
Nature of Prize X X
LA
Value of Prize x X
AN
\» Gender Association of Prize X
Active-Passive Connotation of Prize X ‘ " x
. . . y
SUB-TOTALS:
&
Number of Qiestions With Significant
Chi-Square 3‘&23? for Criginal %
Responses 1 8 10
Number of Questions With Significang - BT
Chi-Square Values for Reasons for
Responses 26 6 10
- . . g ;
TOTALS | ’ | L5 1 20

i
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Kindergarten and first grade children wevehleast iikely“tod
re?ﬁdéd that both boys and girls might like to participate
in the various activities. Responses favoring "both" did
generally increasse by grade, but even so in the reasons
for.response the greastest percentage was most frequently

—
in the unqualified gender association cstegory’ acrosy. all

~
grade levels. |
Hhen the activities were examiqu {n total, it gas{
\ evident tﬁat boys were associaﬁed primarily with SpOPt;
activities, and further, that more flexibility was accorded
the boy in chaice of activities., In the responses of the:
total group, the jump rope was associated with the girl i'é
a degree similar to that which the football was associated .
with the boy. There was a small percentage of children in
the fifth and sixth grades, however, who sgid that both
might like a jump rope, but did not make ﬁhe same allQw-
ance for both liking a football. A further example of ~ - i

broader role associations for the boy was seen in the

-
-

sixth grade where a majority of the children approved of_

a boy being a cheerleader. As noted previpusiy, the total

group indicated that it was more acceptable for a.boy,to

choose a musical activity over a sports activity than for‘

a girl-téAchoase a Sports activitf over a'mggical activity.
There were significant Chi-square values for only ‘.

four items in this category when CQmpaéisons were made by

sex.: There wis some indication that the males were more - f4/~

Py ~
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1ibegal in attitudes toward the malé rble‘than the females
. were, Nc feméle stated that a boy might dlike a jump rope;
there were some male responses favoring the boy, as well
83 more responses by the males than the females that both
might like a jump rope. It was also the females who weve
MSreYnegativa-toward a,b§ﬁ,being e cheerleader. 1In atti-
o | . tudes toward the female roie, however, the females showed
the more liberal view in their approval of a girl quitting
1 guitar to play softball, Males, on the other hand, dis-
| approved. |
There were few questions regarding acceptabiliﬁy
for which there were significant Chi-sauare values for
comparisoﬁs 5y race.%lBlacks showed a stronger preference -
than the Whites for the boy to receive a basketball. For {~
the question regarding golf clubs, the Blacks showed more

preference for the boy or the girl as opposed to saying

"both."
™
Mixed versus Separate Teams .
Children in kindergarten and first grade expresseu
négative attitudes toward a giprl,pldying on a'boys' soft- -

ball team, paralleling the génder associations they made
o~ with boys for Spovts activities in tHe preceding sectionﬂ‘ -
| A supevior gender ability was associated with the boys in
cE oL the reasons for responses ror the question of* who wouid be . . .-
| chosen for a basketba%lgteaq_ lt was fgp&&i:;mentipned

g

| .
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that girls should be on the same basketball team as the

boys in order for the girls to have a fsair chance to play.,

-Although the highest single percentagg of reasons for

response for questicns in this section was frequently in
the no gender association category, a majority of the
reasons given in every grade reflected some kind of
gender association for two of three questions in this
sedtiog. _

A majority of the children ind;caﬁed that in play
with their friends both boys and girls played together, ‘
but theré is a'possibility that some children responded
in tepms‘of thgip physical education classes. The question
did not specifically refer to a §articu1ar time or place.
A few children did ask for a claéification, and ﬁhey were
told the question refqpred to play 4t home or at recess,
but the question maé have been interpreted differently by
some children: u{

D%fferancas by grade level in choices of games (Pi~
acceptable for boys and giris to play together were con-
siétent with the interests typically identified in ele-
mentary éghool physical education textbooks, i.e." the
games named increased in complexity, organization, and-
teamwork. with érade. Tﬁe:games rejected for coeducation€l
@articipation incfeasiﬁgly;by\gpade were céntgct sports,

which were named largely in relation to a superior ability

Lo Lo
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of the boys with an accompanying need for protécting the
girls. '

Males showed a stronger prefer. ice for selecting
their own gender for a basketball team than did the -
females, basing their ressons on gender ability assceci-
ations. It was the. females who overwhelmingly picked
"both" and more often mentioned fairness as a factor in
decision. " In part this seemed to reflect a lack of
confidence by the femgles in their owﬁ.gendep. There’

was a further sekx difference in respogse to this question

with the females being more likely to respond in favor of

the boy than the males were to respond in favor of the
girl. ' /
) .
The pring/ipal racial difference in this category
/

was a larger par%entage.of Black responses that both boys

/

and girls playﬁtogéther.when they are with their friends.

»

Expectations

Ability and Success

130

The male geqder association with participation in

sports activities was extended to excélling in sport
. . 3

activities as well, The total‘gpéup indicated that wmore
fﬁequently boys would win at tenﬁii, win a swimming rsce,
tﬁrop a ball,farther, fun faster, ag& Jump higher. The

only activity ;p~which‘the girl was considered superior .

was dting a cartwheel. The children in the primary

.
RS
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grades most ofgen showed the strongest support for the male
rols. For the questions relating to swimming, tennis,
running, and jumping, however, the percentages favoring
"either" generslly increased by grade. This was reflected
in an inorease by grade in reasons with no gender Essoci~
ations“accompanied by a decrease in reasons with qualified
gender assoclisations related to ability. |

‘Males and females had similar performance expecta-
tions; hence, there were few significant differences for
comparisons 5y sex.

The Blacks diffeigd from the Whites in two principal
areas In the category of expectations, ‘The largest percen-
tage of Blacks favored the girl to win the swimming race
and the girl to jump higher, as opposed to thé Whites who
favored ‘the boy. The Blacks tended to respond in favor
of the boy or of the girl to excel, Pather.than stating
that "either" might win or do better, |

n AN
Opportunity \

. The total group showed a preference for the men's
| voileyball game to be on television, the girls to haﬁe
first choice of practice times in the gym, and the women
to be able to .earn money through sports. Kindergarten and
first gpéde children again showed the most support for the
male sex role, giﬁing the highest percentage of responses
of the grades for the men's game to be on television, for

o~ qy
oo
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the boys to get first choice of practice times, and against
the women being able‘tg.earn money in sports. Percentages
favoring both games to be on television and onQ teams to
have equal choices of practice times generally iﬁcreased
by grade.

The females particularly differed from the males
on the ngstién of which volleyball game shduld be on
televisicn: anh sex gave the highest percentage of
responges to its own gender and secondly to the opposlte
gender, but the females had a higher percentage of resﬁbnses

for the male gender than the males did for the female

gender. °

Rewards
It was the kindergarten And first grade children

wﬁo once again showed a stronger support for the male role
than did children of other grade levels, this time in
relation to the man getting more money for winping a race
and assigning a prize of greater value to the man. The
tofal group did favor both the man and woman getting an
equal amount of money and prizes of the same value; per-
centages for these pegponses‘increaseavby grade. v

| Femalés named the man to receilve more money more
often than the males named the woman to receive more voney.

Blacks showed a stronger support for the msleh{ole |

= -~ v ] !
, \\ e~ by awarding more, money to the man for winning a race, as

*

N vhe !l
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compared tc the Whites awsrdine eqnal amounts. Once arain
the Blacks responded "both" in lesser percentages than the
Whites. '

As can be noted iﬁ the previous statements, stereo-
typing was eQidanced across all grade levels, sexes, and
races. " Only four of 24 questions had a ma}brity of the
total group responding without gender associations. These
dealt with recelving a blecycle, allowing women to earn
money in sports, naming prizes of the same value, ané*
avoiding gender assoclations in the naming of prizes.

The findings of this study reflected and reinforced
many of the same influences and fsctors pointed to in
earlier research of children's attitudes toward sex roles.
Thevfindiﬁgs of this study perhaps differed most from

previous studies in the indications of a greater flexi-

bility allowed the boy in choice of activity.

4\
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CONCLUSIONS

On the basis of the data obtained and within the

limitations of this study, the following conclusions were

. made: |

1.

There were significant differences by grade
in the gender-related attitudes of elementary
school children toward the aéhaptaﬁility of
participation in various sports éctivities.

a.. Children in the primary grages made the
greatest sex role differentiatioﬁg, but
gttitudes across all grade levels re-
flected a predominantly male sex role
~association with sports activities.

b. The résponses indicating acceptability for
participation by those of both genders
increased in percentage by grade, showing
that children in the upper elémahtary

v'gvades had somewhat more liberal attitudes
than those in the lower grades.

¢. Children based theilr reasonipg on questions
ob acceptability,priﬁavily on_unqualified
gender’éssociations at every grade level

except the sixth where the childreén were

R

eooadh
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divided between the unqualified gendor

association;and no gender association ~

-
-

categories., T

-~

~d. Elementary school children viewed the male.

-~

sex rolé in broader and more fléxible ways
than they did the female séx rolé.

There were s%gnifigant diffeéances by sex in
the gendegﬁrelated attitudes of elementary
school children toward the acceptability‘of
pavticipatién inféports‘aétivities. where

significant differences existed, both sexes

showed more support*for their own gender and

' were somewhat more liberal in attitudes toward

‘their own gender role; however, the females

tended to show more supﬁort for the opposite
gender thén males did.

There was no patvern of significant differ-
ences in gendér-related éttitudes among the
races toward the acceptability of participa-
tion in sports activitfeé.

There were signiflcant differences by grade in
the gender related attitudes of elementary |
school children toward expectations of indi“

viduals participating in Sports activities,

. 8, The children in the primary grades

reflected the highest regard for the

*
- 4 :
b ke L
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superior ability 6f'tne male sex, but the
atéitudes of dhildran across all grade
N levels reflected a superior ability associ-
ation with the male iﬁ sports activities.
b, Ghildren iﬁcreasingly with grade became
' , more libefal in their attitudes, recog-
nizing that a‘person of either sex might
be expected to excel or that both sexes
shoul§ be treated equaily”iﬁ terms of
opporﬁﬁp%ties and rewards. "
c. ReaSons\for responses based on gender
associations related to ability decreased
by éradé while reasons for responses re-
lated to mno geﬂaer association increased
6& grade. | |
5. There were few significant differences by sex
in the gender-related'attitudes of elementary
school cﬁildren toward expectations of indi-
vidualé participating in sports activities.
The differences that were present reflected
8 stronger support of each sex for its.own
gender than for the opposite gender, but @
}T greater tendency for the femalgs to sup§0pt

// | - the males than for the males to support the 7

fémales.




. For gquestions related to expectstions, reasons
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There were significant differences by ;ace in

the gender-related attitudes of elementary

schoo) children toward expectations of indi-
viduglﬁ éarticipating in sports amctivities,

a. There was a tendency for the Blacks to
‘respond in terms of oﬁe gender or the
othex;, as opposed to stating &hat, both
genders might be equally capable or
equally deserving of ogpcrtunity orr reward.

b, Black children had higher performance ,
expectations of giflé in the areas of
sWimming and jumping abiliﬁy;

For questions related to aéceptability, reasons

for responses given by the total group were

based on gender associations for a maquity of
the questions, reflecting strong gender-related

attitudes and differentiations.

for responses given by the total group.were in

- the no gender association category for a

ma jority of the questions, reflecting more \“—7

open attitudes ftoward both genders.

Jui1t



- | - RECOMMENDATIONS
~
In the interest of fdrther understanding of the

devel‘iwent, status, and change of child;en's attitudes
toward sex‘;oles, research in the following areas seems
warranted:
| - 1. Extensibn of the grade levels included in the

present stuéy to determine attitudés of ado-

lescents toward the acceptability and expecte-.

- tions of gender participatioﬁ in sports

activities.

2. Replicstion of the present study on a popu-

lation from an area where girls intgpschéiastic
" athletics have been wellﬁgsqablisﬁgd for a
period of years to déterﬁine che effects of
the gﬁgleticaéﬁogbam on the attitmdes of the
ﬂf/cﬁgiéren.- | |
" 3. Replication of the study on an all Black éopu—
| lation to determine the extent to'which gﬁgre
may be more clearly différéntiated sex role
attitudes by the Blapké as comrared to the

White population.

.



4. Expansion of the variables studied to include
~-comparisons of ‘attitudes of children according
U to the work status of the mother.
5. Expansion of the variables ‘studied to include
comparisons of .attitudes of children according

to the socio-economic. status of the parent(s).

]; "i_ Loy
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.- e - Copy of ter Sent Prior .

¢ ,') téhipﬂervfew;ng Lo

~N _ - -

‘w \ . B ' \‘,

TO: Elementary ;Superviso rs . | | /
w0

FROM: James L. Doud, Elementary School Principal’
s N | -

: ¢ N
X Pat Geadelman will begin thesis reseggch on tRe topic
& "Sex-Role Steredtyping in the Attitudég of Elementary
«School Students'Toward Participation in Sports Activities"
during the next few days. All labordtory school pupils
in Kindergarten\through the sixthigrade will be indi-
vidually interviewed for the study. The interviews will
take from 8-10 minutes per pupil. Pat will consult wi'l
.- you the day before students are to-be taken from your /
class for interviews to arrange sc;r student inwerview

-

times, Digruption will be kept minimal as possible.
Interview times will be scatterédd® throughout the day
and will be done in one of the rdoms of the guidance e
office, It is hoped that all, interviewing wild be Ty
¢ompleted by mid-February. Youm™cooperation will be ,
greatly appreciated.

,J ( ed.
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A~ Questions listq! in oﬂder askgg"

, . ’ N
to win? Why do you beliaﬁa this? L . e

-

- L T

3. 'Doan‘is a very good softball playér “but the ci

~ does nct have any teams for girls. ‘Would it pe all

1

do you Teel thi; way?, - Kx
i L. Mike 1is the bést piano ﬁléyer in the sYhool. He is
~ also a good footbatl player, but he has decided not
;I s to play on the team, This will give ﬁum more time
to practice the piano. Do you thlnk t§§s is a good
) décision for Mike? Why? - o N
5. Mark is h;ving a gwimming racé agains(a Jill. Who
would you expect to win? Why? ' |
&\ - \\6. A boy named Qﬁm does not want to be on the;'gskeg;.

ball team at school. Would it be all right f&r,him

to be a cheerleader? Why? A girl named Linda dpes

- Y - ) *
~ not want to be on the basketball team at school.

- I

\

Would it be all right for her to be a cheerleader?

\

Why? - - ~

1. A girl named Sue is playing tennis agg}nst é bd& namaﬁ
Mark. Who do you think might have the better chance -~

2. Maky and Jim are asking for'Christmas presents, Who
do you thinﬁ would 1like o pecaive rollerskates? Why°
A football? Wwhy? A bicyclg? Why? Golf clubs° Why?

A basketball? WbY‘? A jump ;*Qpa? wm-‘?‘? J

right I‘or h?“o be on one of the boys' teams? Wh;!'

-



10.

1.

12.

-  . 4”4.3

| ]

Jack and Susie are having coxtests to éee who can do

some things bettef. Who do you think would be able

to do the better cartwhe?l? Why? Throw the ball
ﬂ:rther? Why? Run faster? Why? Jump higher? Why?
Jane is the best guitar playépjin the school. She
isfgiso a good softball player and has decided to
qﬁit playing the guitar so she can spend more time
practicing softball. Do you think this is a good
decision for her? Why?

The Uniited States Men's Volleyball team is playing
dgainst the Japanese Men's Volleyball team at the
same time that the United\States Women's Volleyball
team isAplaying against thgquﬁanese Women's Volley-
ball team. Which game do you think should be 05

television? Why?

_If you were going to choose fourfgther people to be

g

on your basketball team, would you choose all boys,
all girls, or some boys and some girls? Why? .
If your school had a girls basketball team and a boys
basketball team, which one do you think should get
first choice of practice times in the gym? Why?
John has won the race to be the fastest man ;unner
in the country. Jénet has won the race to be the

fastest woman runner in the country. If money 1is

given for winning, who should get more? Why? 1If

-
17
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13.

14.

-~ 1l
prizes are given, what should John get?. Why? Janet?
'Why? | |

Some men earn'money to live by being in sports. Do

you think itvwo%ld be all right for women to earn -

money to live by being in sports? Why?

When you are playing games with your friends, do
o~

both boys and éirls play together? Can you name
one game boys and giris\csn'play together? ' Can you
name a game boys and girls should not play tcéethep?'

Why did you choose these games?

3

r;:
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Categorization éf uestions
for Analysis of Data

-

Acceptability: Kinds of Activities
Questions 2, 4, 6, 8

Acceptability: Mixed versus Separate Teans
uestions 3, 19, 134

Expectations: Ability and Success
“Questions 1, 5, 7

Expectatidhs: Qpportunity
Questions 9, 11, 13

Expectations: Rewards
. Question 12 « .

153
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Rationale for the Answers to Question 1:
* C e Who Would Win at Tennls
N

P N Gender Association ,
Either one--10 )
Don't know how good they are and depends who's

L

* better--9
Depends on who'!s been practlclng and if they're
c good at it--3

Whoeven,is trained the best--3

Depends on how o0ld they are--3

Depends on who's been playing longer--2

Depends on what kind of score or mark it is--1

Girl is lighter and faster. Boy has stronger arms--1°

Depends _on how good & tennis player they were--1

Deperids “oh who wants to pPiay more, has more
confidence, wants to win--1

Depends on what: thay look like or how muscular they
are~-1 .

Unqualified Gender Association
. He's a boy--36

He!'d probably had more experience, gractice--16

Lots of women liKe to play tennis--

" Boys always win--7
- Because she's a girl--6

Girls practice--5

Boys like sports--li

Boys like to play tennis--3

He might want to win--3

Most girls that play usually win--1

Boys do more with sports (he could. play and
practice)--1

Some say boys play more rough games than girls--1

Boys more active--1

Some boys can run faster, girls don't usually like
ball and that stuff--1

He's a good champion--1

Qualiified Gender Association: Ability
Boys are stronger--39
He's probably better--35"
She's better--13
Boys are talented more (play bettep)~-10
Boy can hit harder--3
Boys run faster--3
" He's bigger and he's taller--3
Boys do more things than girls--3
Shets faster--2
Boys are smarter--2
Boys jump higher and get the ball--1

CiRkG
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. She's a good tennis plaJer--1
: She's biggest--1
Girls more talented in tennis--1

o~ Girls jump higher--1 , ’
Boys more coordinated--1 N
Miscellansous

Billie Jean King--6
I have a friend (brother) named Mark--3
He's oldep—-B
Best player is Bobby Riggs and he's a boy--2
My sister's name is Sue and she's a pretty good
‘ tennis player--2. - - -
She (he) has a better name--2 ’
Every time I play with my brothers they always win--1
I don't know how to play tennis (girl)--1
Cause she has a ball--1
Sometimes that happens--1
- I'd like him to win--1 _
A girl beat me to & door-if you ever heard of women's
lib--%

1
1

I Don't Know--43

Rationale for the Answers to Question 2:
Who Would Like Rollerskates

No Gender Association
Both roller skate--33

Unqualified Gender Association

Girls like to roller skate—*117

Boys like to skate--29°

Girls skate more than boys--20

Boys don't roller skate often--13

She's a girl--11

Sne wants them--8

Boys usually like ball sports--6

Boys don't like to roller skate--5

Boys' skate--5

He wants them--l

.He wants to Polleﬁ'skate--B

< “He's a boy--2 '

Some sports for girls, some for boys, some for both--1

Fun to roller skate--1

Boys on.the team--1
. She'd probably have more fun cause Jim would have
' more (pxesents)-~1
He'd have to be in athletic contests when older-—1
He wouldn't want to roller skate in street--1

4
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Qualified Gender Association: - Ability
: She knows how to skate better--17 -
He might know how to roller skate better--14

Miscellaneous
Because 1 picked the other glrl——1
- They're nice--1
She likes presents--1
She has enough money to buy them--1 -
. Cause of the roller derby or something like that-~1
I've skated before--1
1 like to roller skate--1
1 don't really like to roller skate that much--1
. . " My brother is always asking for skates and I never
do--1
I've got Ij cousins and one is a boy and he doesn't
like to roller skate--1
Because I got some at ho S and my mommy. got ‘em--1
When I saw Dr. Max 1 saw Davie practicing on a
1-wheel skate--1

One time Mikka used to llke to roller skate-—1

I Don't Know——17

Rationale for the Answers to Question 2:
Who Would Like & Football

"No Gender Association
Depends on what they like to do--5-

Unqualified Gender Association
Boys play football--102 .
Boys like to play football--63
Usually boys play football and girls don't--25
‘Girls don't 1ike football--19
- Girls don't play fontball--19
He's & boy--18
It's a boys sport--16 -
Boys play football, girls can't--9
Boys like sports--5
So he can play football-<+5 .
Girls 1ike dolls, etc,--4
She likes to play football--2
: Girls play football--1
‘. . -‘Boys ‘do more sports than girls--1

Qualified Gender Association: Ability
Boys rough, more tough--7 -
Boys play. better--u
Know how to play--4




Good player--1
Can catth it--1
Bigger--1

Miscellaneous
I like to play--4
I don't, 1like to play football-—1
They would watch it--1
Cause she's going Lo keep hitting--1

I Dont! Know--3

Rationale for the Answers to Question 2:
- Who Would Like a icycle:

No Gender Association
Girls and boys ride bikes--119
Both 1like to ride bikes--52
Fun for both--7 o
Both want new bikes--3
Both want exercise--3
Both know how--3

Unqualified Gender Association

‘ Girls like to ride bikes--3L4
Boys like to ride bikes--12 °
Boys ride bikes--6-
Boys want bikes--5
So she can ride it--§5 v
She wanted a bike--5
Girls like to ride more than boys--U

" Boys have races--l
Boys ride more--i
He's a boy--3
Girls have bikes--3
Girls 1ike exercise--2
He doesn't have one--1
Boys want older things--1 |
So he can ride and make his 1egs strong--1;
The boy got to play baseball--1 -
Cause girls have big bicycles--1-
So he could ride instead of walk, girls walk more
than boys--1
Jim got the football and\ﬂhe wanted to be more .
" active--}

He might alre%dy have a new blke and not ride one--1

Qualified Gender Association: Ability
Girls know how to ride blkes--B
Boys ride better--3 , .
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She can ride bet&e?-_a

Boys can learn--1

Boys stroRger legs--1

He-knows how, friends have bikes--1
“Girls more dainty, like to walk--1

Mlscellaneous

™
-
e

I like to ride bikes and most everybody likes to--1

I like to ride my bike--1

Her brother doesn't like bieycles--1
Well, I have & pig one at home--1

So he could ride to baseball--1

" T

Girls don't have quite enough for bikes like boys

do--1

So the girl can leapn bettep and better--1

He can be on it some more--1

Because Lhe boy wants to take it and the girl will

s¢cream--1

They (girls) can ride dawn to the store--1

She can ride with some friends--1

He met his friend playing with it--1
To ride her bike--1

She wants to take bicycle lessons—-1

I Don't_Know~—11

Rationale for the Answers to Question 2:

Who Would Like Golf Clubs

No ngdér Association
Both can play--58

Unqualified Gender Association
He likes to play golf--106
_Boys play more than girls--140
Men play golf, boys' sport--31
Not many girls play golf--14
He's a boy--9
Miscellaneous--6
Girls don't 1like to play golf--5
Girls like to play golf--3
Boys like SpOPtS—-B

- Qualified Gender Association: Abllity

Boys are better than girls. in golf (stronge&, hapder

for girls)--12 |,
Jim is a gogd player--i
Boys are big--1"
She can play better golf than him--1
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Mlscellaneous

Kids don't play golf--2

. Boys alTeady had some--1

She wants to have three things--1
He's old enough--1

- She'd 1et the boys play with it--1

Most kids don't know how--1
Girl would keep wWinning the boy--1
I don't know what golf clubs are--1

I Don't Know--15

Rationale for the Answers to Question 2:
~ Who Would Like 8 Basketba

No Gender Association

Both play basketball--B?
Both like basketbalil--28.

-Unqualified Gender Asscciation

He likes to play basketball--73

Boys play basketball more than girls--46
Boys play basketball--}2

It's & boys sport--28

Girls don't play basketball--16

He wants to play basketball--9

He's & boy--5

Girls 1ike to play--3

Glrls want to play--2

Qualified Gendér Associmtion: Ability

Boys play better than girls--11

Boys know how to play basketball—-10
He's big enough--1 -

Jim is a good player--1

Mlscellanaous

——

He'd let girls play with it--1

He has a place to shoot the basketball at--1

Cause the boy got the last one--1

Girls already had some--1

Girls like to sometimes, but he sounds like he peally
likes .to--1

I like to play basketball a lot (girl)--1

Cause my 'Mom used to play basketball (girl)--1

Don't Know--U4
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_ Ratlonale for the AnsWwers to Q_ﬁstion 2:
. o Who Would Like a ﬁumg Rope

No Gender Association
Bath--10 LI v
Some boys do, some don't; some girls do, some don't--2
Both can get legs in shape--1
Girls like, wrestling game for boys--1

Unqualified Gender Association ,f‘/f
Girls like to Jump rope--91-
Girls jump rope--55 \}'
- Boys don't like to jump pope-—h}

- More girls like than boys--28
- Boys think it's sissy--15
. - Itfs for girls--11
§ She's a girl--7
Girls want to jump Pcpe—-S
Boys Jjump rope--5
Girls jump rope with their friends--§5
Fun--2 +
Don't get hurt--2 )
Girls have more practice--1
. Contests--1

Qualified Gender Association: Ability, ™
: Girls better than goys--17 , |
v . Girls know how--3 ’

Boys don't know how--2
Girls have strength--1
Boys don't have patienceA<L

) N
- Miscellaneous

Completely unrelated--5"

Iﬁgez'ﬁ Know--5

= Rationale for the Answers to Question 3:
33 or a Girl to Play on & é{
BoysT Softball Team

No Gender Association
To be fair--19%
Have seen it and done it--10 -
Girls and boys can play together--9
If she's better than boys and can help team~-8
She knows how to play--8
Why not--7
The same--6
Girls can be as good as boys--6
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OK if no glrls team--S
OK--4 .
Girls can play--3
Should have the right--3 -
. Coach--2 , N ‘
» . 0K if city 'would allow--1
Unqualified Gend Re jection >
Against the {rules--31

A boys team, she isn't a boy--21 N
Boys don't want her--18
Girls on girls team, boys on boys--7
Coaches don't want girls--3 .
Quallfied Gender Rejection“ Ability ' \
Boy more skilled--.12 /
She could get hurt--4
Boys -beat' her up--3
- Boys might lose because of her--2
< _ GIrl isn't straong--1
LN I A
Qualified Gender Acceptance: Ability
- If she's good, she can play--53
Women's 1lib--2
Qualified Gender Acceptance: By Others =

s If short a player--7 /
If coach accepts--7
If boys accept her--5
If good enough and boys want her--2
Maybe they need a girl--1

- Miscellaneous ¢
People might call team names--2 ’
They might like her--1
She won't do nothing--1
She! old enough--1
She's lonesome playing by herself--1
To haye fun--1
Nothing else to do--1
Have them on 8 girls team--1
- Would take a boy's pl¥ce--1 )
’d Would have to lut other ‘girls in--1 :
My uncle let me play--~1 )
Gdrls might win and boys lose--1
She!s sneaking in--1
Wont! be even--1 ),
She should learn<how to play softball--1
I always play with boys--1
Tombhoy, let her play--1 : v

Ay,

C1R1 ,




I Don't Know-=25

fhi

Rationale for the Answers to Question li:
ALl R§§ht for Boy to Play Piano
f ¥

nstead o ootba

No Gender Association: Acceptance
" He likes to play piano and that's 0K--60
If he wants to be good and practice piano--40
If he's better at pianoc--10
Can play football any time--9
Can't do both--5 B
Wants to learn to play piano--5 , .
. 1f he likes piano but should have exercise too--2
Maybe doesn't want to play football--2
Can do both--2
Would have instrument to play--1
Doesn't make any difference--1

Unqualified Gender Rejection
He'd like to play football--21
Boys don't play pilano, girls do--1l
He might not want to play FB--1
He doesn't want to play piano--1

Gender Free Judgment: Activity Value
Piano is life-time--31
Football good for exercise--21
You can get hurt playing footbsll--12
Football is good sport, better--11
Piano more important--11 .
Important for football team that he play--2
More fun playing piano--2
Would have good career at either--1

Gender Free Judgment: Specialization Rejection
Can do both--15 -
Needs to play football--6
Should learn something besides piano--2

Miscellaneous

He's a boy--1

So when he goes to piano lessons hls piano teacher
won't get mad at him--1

The teacher dont't 1like that--1

Maybe he would win and maybe he wouldn't--1 ,

Because boys take piano and girls do too~-1 ™

You can quit any time you want--1

If he were to go to a party he could play piano and
then get invited to more parties--1

S

Llky
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N

. a . - He teaches the girls how to play the piano--1
. Cause he's supposed to play the piano--1

/Don 't Know--16

R Rationale for the Answers to Question 5:
/ Who Would Win a Swimming Race

! No Gender Association
| Both could be good--51
; Depends on who is better--28 "
/ ' TCould be a tie--i

# Unquallfied Gender Association o 7
/ Girls like to swim--10
[ Girls practice--6
/ Boys like to swim-26
| Cause he's a boy--6
! Cause she's a girl--2

L If Yualified Gender Association: Ability
N Boys are laster--38

Boys are stronger--33

Girls are better swimmers--30
Boys are better swimmers--29
Girls are faster--20

Depends on size--l

Boys pretty good--i

Girls as good as boys--2

Miscallaneous
OQur 5th grade Mark doesn't'like swimming--1
We had a swimming race today and I won--1
Carla Tarr -has long legs and can swim pretty fast--1
I can't swim very good--1
I have a friend named Mark--1
I know this boy Mark and he's a good swimmer--1
She's & .famous swimmer--1
I just choose Jill--1
Because I like girls better--1
I have a friend Jill--1
He probably learned before she did or got a
headstart--1
Because you didn't pick that one yet--1
She never winned anything--1
She might get the most points--1
Sometimes when my class goes swimming the boys put’

their heads in go all the way across--1
She wants to--1 B
It sounds logical--1 , »
/ ¢ IR
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Usually boys win and a_girl might win this time--1
Some people swim faster with hardly no hair and
girls have long haip——1

Don't Know—-Eé ‘ R

“~- Rationale for the Answers to Qusstion 6:
A1l Right for Boy to- be a Cﬁeerleader?

. No Gender Association { ,

| There are boy cheerleaders--49 f o
If he wants to--30 o

- * If they would let him--5. )

Both boys and girls are cheerleaders--u .
If he doesn't want to, he doesn't have to--2 !
Doesn't matter--R
If he didn't ha®é anytbing else to do--1
Usually boys don't want to--1
Causg: it's a boys team--1
To help the team--1-

Unqualified Gender Associatlon "

Girl's thing--95 "girls are cheerleadePF
Boys aren't cheerleaders--40 SR
Would look dumb, sissy--20 g

- He's not a 5ir1--17
Should be on team--10
Cause he's a boy--9
Wouldn't be right, against rules--6

. Boys don't like cheerleading--4

Qualified Gender Association: Ability
Wouldn't know how--6
Probably stronger--2
Because he might win--1
He's too_smell--1
He's the best boy--1

Miscellaneous '
Maybe if he was & yell leader--1
His“dgd dnesn't want him to--1 - ri
- The@ﬁeacher wouldn't like .that either-—1
Cause then he can learn how to play--1'
It would ruin his life--1 -
He could sit in chairs and stuff and cheer--1

\: : | So he could lead the line--1 -
He could be a panther or something--1

¥

-~ I Don't Know--10

€ -2
-




| - Rationale for the Answers to %uéstion 6:
- o ' A ght for r 0 be a Cheerleader?
No Gender Association

Both can do it--6
. _ She can do it if she really wants to--6

Ungualified Gender Association
It's more usual for girls to be cheerleaders--111

It's more normal for girls to be cheerleaders--78
She's a girl--65

Qualified Gender Association: Ability
Girls are good at 1t--10 :
Girls are physically skillful at this--8
She's to mall--1
She might get hurt--1

Miscellaneous
Something she can do since she doesn't play
basketball--7
She's needed to support the team--5
She's good with pom-poms--2
She's good at cheering and noise--2
She can be a leader--2.
The basketball team wouldn't want her--]
They might get kicked out of the game--1
Her rother would l1let hepr--1
She gots to--1
She could help the other girl cheerleaders--1
Probably basketball would be best--1
She had more experience with the teacher--1

I Don't Know--9

Ratfgﬁale for the Answers to Question 7:
QL\ Who Can Do Better Lhe Gartwneeil

No Gender AMsociation *

qug/éood-—1u ;
De ds on who took lessonsg-=2 :
" Don't know how good either ig--2

Unqualified Gender Association
] , GiHrls like gymnastics better--I7
Most girls go to gymigstics--30
Girls practice more--20
She's a girl--17 |
Most boys don't take %ymnastics—~15
c Girls d¢ wcrobatics--

C ik
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He does cartwheels--3

' Boys like exercise--2

Some boys take acrobatics--}
He's a boy--1 Lo
Girls do things "that boys don't--1

Qualified Gender Assodiation: Ability

Girls are better than boys at acrobatics,

cartwheels--6 , P
Girls are good "at stuff like that"--17
Jsually boys can't do them--16
Boys can do better--15
Girls are more coordinated, etc.--7
Girls are more limber--5
Boys are good acrobats--2

Miscellaneous

He might win--3 !"
He's older--3

I Just picked the boys--1

I just chose that one--1

She's probably get more luck with them--1
So she can get lots of exercise--1

She has the bestest friends--1

He drives better--1 -

Cause the girls act stupid--1
Sometimes girls can beat boys--1

It, sounds like he has 8 better name--1

Just like Olga Korbut in the Olympics, she's s

really good gymnast--1
Cause -I can't do much of it--1
Cause I've got a friend who can--1
My sister can do it better than me--1
Because he's got floppler ears--t

Pon't Know--11

‘No

Rationale for the Answers to Question 7:

S\ Who Can Throw Farther

‘ender Association

Either-one-«13 '

Depe:.1s on practice, interest--l
Both--2. ~

It depends on how good your arm is--1
Both throw balls--1

Boys probably practice--1

158
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\\Q?qualified Gender Association
. > DBoys have more experience, practice--82
Boys like to play baseball--15
He's a boy--10
Ve Boys do that, girls don't--9
She practices-—a
While Jack practiced cartwheal,'she could practice
throwing--1
In some P.E., classes boys have throwing contests and
girls have cartwheel contests--1

Qualified Gender Association: Ability
Boys are stronger--70
Boys are good throwers--63
Boys are better, more talent--6
Boys are bigger--6
Girls can't throw--6
She can throw farther--i
Boys have more skill--L

Miscellaneous
_ . She looks prettier than the other people--1
P . They first learned it before the girls--1

Last time I said the girl--1
¢ Girls don't win sometimesg--1

The boy doesn't hit the bat right-—1

I Jjust think he could--1

Cause she wanted to--1

My dad knows how to throw better than me--1

He probably had a bigger brother who taught him--1
8 My aunt was in a baseball game and hit a homerun--1

‘ Jontt Know--13 )
‘ Co

/

Rationale for the Answers to Question 7
Who Can Run raster

No Gender Association
Both could be good--102 P
Depends on weight, how fast, etec.--L
Some girls are faster than boys--3
" They can carry their legs--1

Unqualifled Gender Association
Boys had more practice, experience-~u9
He's a boy--7 :
Don't see girls run--2
N Girls play dolls, boyg, Jog--a boy skill--2
" Some girls race--2

. L‘é)J
v : : - _
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If the same, boy——1
Girl moves legs better in jump rope--1

Qualified Gender Association: Ability
Boys are faster than girls-—Su
Boys stronger--33
She runs faster--8
He has bigger, longer legs--7
Boys are good runners--l
She has longer legs--L
He's bigger--2
Boys beat girls--2
Both can run fast--2
He's be lighter--1
He has more energy--1
He doesn't get as tired--1
Just something boys are good at--1

Miscellaneous
Girls have fast tennis shoes--3
He might be wearing fast shoes--2
They probably eat a lot--1
He wants to win--1
She eats mocre than the boy--1
I can run fast in these boots--1 :
Maybe the girl is older and could run faster--1

Don't Know--12

Rationale for tﬁé Answers to Question 7:
Who Can Jupp Higher

No Gender Associlation . -
Both can Jjump--57
Nothing is differept-—11
Depends on strength, etc.--9
= Both l;ke to jump--ﬂ

It's-Pe a tie--1
@irlstumg rope and bBoys make baskets--1
Ungpalified Gender Association

Boys have experience, practice-~-37

: Girls like Jump rope~-33

. She takes gymnastics, cheerleading, etc.--12
Girls have experience--6
She likes Jjumping--4
Boys can jump--4
Boys 1like to--3
He's & boy--3
s He's more interested in gthletics, has experience--3

s
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Girls don't hardly Jump over things--1
A boy's sport--1

Most .boys play basketball, girls cheeplead--1
She gets lot of exercise--1
She's a girl--1

t

Qualified Gender Association: Ability

Boys are stronger--25

Girls are good jumpers--20

He can jump higher--1h

She's lighter--6

Boys are good--6

Girls know how to jump higher--l4
Her legs might be longer--2

He's taller--2

She may have learned more--2

Boys can't ‘jump higher than girls--1
Some boys don't try to jump that high--1
Susie can't Jjump that high--1

Miscellaneous

Boy has better shoes--2

She wants to win everything--1

Cause I picked the girl too many times--1

She sounds like she's lighter than Jack--1

Cause she has & nice name--1

Because 1 can't jump too high--1

She got her best friend to teacher her how to do it--1

In mat class I Jumped over the thing and jumped the
highest--1

I i1ike men batter than big/%oys and little girls--1

Dontt Know--33

Rationale for the Answers to Question 8:
A1l Right for Girl to Quit
Cuifar for Sortoall

No Gender Assocdiation

&oa

/

If she wants to play softball, OK--4O

If she likes softball--26

Can practice and get better in softball--9
Can learn to play softball--5 '

Lot of girls softball teams--4

Can't do both--L4

Tired of guitar--3

If better at softball--2

When finish softball play guitar--1

If she doesn't like guitar--1

~ .o
AL

0
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OK--1
\\\ - Can play guitar at home--1

Wants to be good and be on team--1
More experience for her--1
- | She'll have more time--1

Unqualified Gender Rejection

Boys play softball--13

It's for boys (softball)--7
Could get hurt--7

Girls play instruments--6

She's a girl-=i

Guitar is better for her--3
Should practice guitar--2

No girls softball teams--2

Boys usually play guiltars--2
Softball is more for girls--1
“Wouldn't be good to play on boys team--1
She dobsn't know how to play--~1
Girls play softball but not TV--1
Might be on boys team--1

Gender Free Association: Activity Value Judgment
.~ More exercise with softball--22
& Guitar more valuable—-21
: She can have career in guitar--11
-If she's. good she should keep on--9
. She'll learn more--8

Should practice more--6 L
Softball is better, good sport--6
Should play guitar--5 ¢

Shouldn't guit--L

Guitar goes on, softball doesn't--l4
No future in sof'tball--2

Team might need her--1

Team doesn't need her--1

Can learn guitaer later--1

Can learn guitar easier--1

Might be famous playing softball--1

Gender Free AbSDClatlon: Speciali: ation Rejectldh
Could do both--18

Miscellaneous
I'd rather play gultar--6 .
She might bs o0ld enough to do it--1 .
Sne might lose everything all the time~-1
She knows how to throw carefully so she won't hit
no one--1 6

————No-fres-time-for—seftballifplay guitar--1+ - - - -
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Maybe somebody bribed har into it and maybe she like
guitar better--1

— She has to play softball or else-be =& bad sport--1

~ Cause she has to play guitar to get lessons--1

She doesn'. like it--1

On weekdays she-could play softball any time but
might forget how to play guitar--i

. . When she goes for guitar lessons she might get in
‘ trouble and might make a mistake--1

If she wants to be good in guitar she shoulQp‘t ,
play softball--1 '

It's a girls team--1

She hasn't played softball in years--1

You have to practice your flngébs every day for
guitar--1 .

Shetd rdather play--1

I'd rather practice--1

Her mom probably wants her to play guitar--1
o ' Music teacher wouldn't let her stop playing--1

Don't Know--21 o

Rationale for the Answers to Question 9:
Which Volleyball Game should
be on Television

No Gender Association
Both good teams-~-11
Both doing the same thing--11 ,
People would like to watch both--11
Both intercsting (exciting)--~7
It's faip-36
Both on difterent channels at same time--5
. People like to see who wins--l

Women would watch women and men watch men--3
Both play & lot--3

Both would want to be on~--3
To give both & chance to be on--2
It's probably & championship--1

1/2 hour have girls, and 1/2 hours the boys--1
Both would do a tie--1

Doesn't matter-could be either--1

Should have either both or none--1

Probably both would win--1

Unqualified Gender Association
Boys do it more--9
People like to watch girl's volleyball--3
Girls do it more--3
Girls don't play it--3 \

+
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Favor Non-Typical

More people watch men--2

Girl's games aren't as important/no tournaments--1
I'm a girl and theytre a girl--1

Cause the men would like to 1ok at 'em--1
It's more of & girls game--1

Men like playing volleyball--1

Girls should be cheerleaders for the boys--1
You hear moresabout women volleyball players than
do about men--1

ould see men.play--1

en could get lots of exercise--1

-

& boy--1
Cause they're boys--1

Qualified Gender Association: Ability

Boys are better--lLl
Men are more interesting to watch--12
Women are better--8

Girls are more interesting to watch--6

Men are stronger--5
Men are faster--l

Men are good volleyball players--3

Boys throw better--2

Girls move better--2

Men are better on TV--2

Men are more likely to win--2

Women are good basketball players--i _

Girls are more complicated--1 .

Girls can fight better--1

Girls learned it before the men did--1

Women's 1ib 1is getting real strong--1

Men know more about volleyball--1

Women would get more points-=-]

Sometimes girls ain't that good in volleyball and
it'd be exciting to see which team got the lead
if both teams ain't so good--1

~

Women don't get to be on much (men are slways on)
(women should have & chance)--52

Women always get to be on TV for volleyball, men
should get to--5

" Maybe some people would like to see women play--2

I've never seen women on & volleyball team--1

Lots of women don't play volleyball but it would be
nice to have them on TV--1

It's funnier to watch the women because you.wouldn't
think a woman could play that good--1



N I'm for some things in women's 1lib and I think they
& , should-have-egqual opportunities. A lot of men's
sports are on but not women's--1

Favor Typical Pattern
Men are usually on TV--16
There'!s more boys sports. They might as well keep
on with them--1 )
They'!ve had men's sports on IV longer--1
Usually men are in golf and everything--1

Miscellaneous
To see how women play--2
Women get in more neat fights--2
I like women's volleybalil--1
I'ma girl I like women better--1
More fun to watch women--1 :
Like to watch girls fall down--1 *
Picked boys a lot of other time so pick girl--1
(Women because) men are too smart--1
Women can dance good--1
I iike to watch men better--1
More fun to.watch men--1
See what men can do--1
I like men--1
Men watch lots of footbally and girls don't--1

T Don't Know--21

Rationale for the Answers to Question 10:
Who Would You Choose for
Your Basketball Team

No Gender Association
Both ¢n team--both can be good--Th

Both can play--18 .
They're my friends--7
Variety--F

Better chance of winning--5

Good combination with both--2

Just better that way. -If all girls got hurt, still
have boys to make points--1

They'd keep thelr minds off playing around and
goofing--1

It's be easler to play--1

People taller would be better--1 .

Probably girls can do better than boys--1

Some girls have good coordination--1

I migh! not like all girls and not 1like all boys--1

0105
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<

Some boys like girls and some dontte.]
Usually it's Just one kind--1

Unqualified Gender Association

Have all of one sex--11

I 1ike boys--8

Girls don't like to play--23

Boys play more, experience, practice--5 :
I'm a boy--i },
Both might like it--3

I dont't like girls--3 .

I like girls--3 st
They're the same--2

Girls probably . wouldn't want to ve picked--1

Boys also nice--1

1 don't like boys so much so Jjust choose some--1
Usually boys don't want to play with girls--1

1 don't Just like having I people all the same- -1
I'm more interested in girls basketball--1

Qualified Gender Association: Ability ¥

Boys better--U45

Gir.s aren't skilled--i

Boys stronger--3

Girls good--3

Girls get hurt--2 ' —
Boys toco rough--1

Qualified Gender Association: Fairness and Equality

Wouldn't be fair§:31

Give girTd a chance--15

To be even--6

So boys won't win all the time--L

Pick boih, girls aren't any good--3

Pick both so girls wouldn't get mad--2

Better to have men play with girls instead of
ggainst--1

Miscellaneous

To see how bé&s and girls get along--a

Would leave cnly boys to play against no girls-—1
They could get lots of exercise too--1

Can't have just plain o0ld girls and boys--1

Girls have long hair--1

I can't have too much girls and boys--1

Some boys should be in your group--1

It wouldn't wake boys happy if you choose girls--1,
Would be falr if boys could have turn then girls--1

Don't Know--16

.
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Rationale for the Answers to Question 11:
Who Gets rirst Cholice of
Practice Times 1n Gym

No Gender Association -
Both are important/should share equally--28
Flip a coin--9
Neititnhier--3
Whichever is the best team--2 A
Schedule according to when each could make it--2
. Whoever acts better--1
Whichever need more practice--1
Decide together--1

Ungqualified Gender Asscciation

Ladies go filrst--Ub

Girls need more practice--18

Boy firsi because they play the game more--12

boyssgo first--9

Boys need more practice--8

Girls first because not many girls teams--l

I like girls--3

Girls first because boys usually are first--3

Girls like to play--2

Boys need exercise--2

I'ma girl--1

I like boys~=1.-

Boys like to play--1

Boys get it anyhow--1

They don't do much working--1

They Just should beceause the boys always think they
can do everything so good--1

Boys should have more time--1

Boys don't goof off--1

Girls would be doing something else--1

Maybe giris should--1

Boys probably want to practice first and most girls
don't care if they're Rgst--1

Boys would want to win the girls--1

Girls haven't had very much time to practice because
they're cooking and stuff--1

‘Boys because they practice at home--1

So they can play--1

Girls if they're going to play other teans and if
they're better--1

Girls don't take that much time--1_

Girls can't wait very long--1 ‘

Boys because the girls are doing their ppoject--1
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\' _ Qualified Gender Association: ~Ability
\ Boys are better at it--25
L ) Bogs are bigger, stronger or tallepr--9
\ Boys know more about it--6
‘ Girls need more practice--=3
\ Boys are smarter--2
.\ Boys might win--2
\ Girls always get beat up--1
\, Boys are rougher--1
, \ . ) -
Quglity Gender Association:- Lack of Opportunity
' Boys practice at other times--18
Girls are less experiences and need the practice--7
\ It's new to girls--2
T \ Boys don't need as much practice--1 o
\ value Judgment of the Game .
\ Boys play more games than girls--7
\ Boys play harder teams--3 °
\ Boys games are more popular with the public--3
\ Boys play earlier in the year--3 . ‘
| Boys work harder--2
: " Boys would play better--2
Boys games are more important--2 -
Boys game more likely to be on TV--2 - ) 5
Boys play longer--1 4 ’ )
Miscellaneous

\ Some boys are ol!der--2
i ‘ Girls probably want to get 1t done--1
\ Girls might be early--1
Boys get tired easier at the end of the day—-1
Boys could go last and have more time--1
If boys had a longer period of time,  they could Jurip
\ higher and probably want to go first--1

Girls get fussy and say no fair if the boys got it--1
1 want Lhem to We -in there--1

They would get practice faster--1

i If-they have a short period Lhabeoys could have
- . another period--1

Boys wouldn't have to practice as much, so they could
go first--1

Yor TV boys need more time and should go second--1_
. Girls get more time then--1

" So the girls can take a- look, at how the men play
/ . basketball~-1 - '

I Don't Know and Missing Data--32 / I .

8 3
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Rationale for the Answers to Question 12:
- Who Should Bet More Money . :

Tfor Winning Race

No Gender Association N /
No difference--fair, both fast--145 Y

Unqualified'Gendep Association S

She should get more--7 : ' /
Girls buy more--6 - a
Men more experienced--6- }
More opportunities for men--5 ' "

Men need more money~-u

He's a man--2

Wife-married if man--2

Women don't get very much money--1
Cause he. was racing-i

She might earn it--1

Sometime boys get lots of money--1

. Cause most men get bigger fees and Janet should got
same--1

Qualified Gender Association: Ability &,
Men run faster--Hl ‘
She might run faster--20
He stronger--5
do harder work--3
Rac\ng &8 boy harder than racing a girl--2

Qualified Gender Association: Atypical Achievement
Usually girls don't run as fast--18
They done more work--1
If she's running against someone she doesn't know I
think she should get more money--1 '
Miscellaueous A
Sowmds like he was 1st and she 2nd--1
Think boy is older than girl--1
' I like girls better--1
‘ I like 'em~-1
. I have 2 friends named John--i
I like money--1

e ’ She's the boss around the girls--1
e : ‘ Because she started off first--1

- Don't Know--18
\ ) |
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Question 12: Nature of Prizes Awapded
Same Prizes for Man and Wchan

Trophy - 97 Bcok j 1

Cars - 19 Souvenirs 1

gﬁf Medal 8 Something for track 1
Bike ¢ 7 Basketball 1

Trips 7 Gold stop watch 1

Track shoes 5 Gold shoe 1

Cups 3 Watch 1

. Tennis shoes 3 Bronze 1

) Jogging suit track 3 Motorcycle 1
New house 1 Clothes 1

A star 1 Dog 1

Questlon 12: Nature of Prizes Awarded

biff‘fent—ﬁrizes~-30x;

Car 21 Football helmet 1
Trophy 21 T shirt 1
Football 20 Electric train 1
Basketball 10 Lady 1
Bike 10 G I Joe 1
Motorecycle 7 Drum 1
Baseball (softball) 5 Don't know 1
Hunting equipment (gun) 5 Dog 1
Candy i B B gun
Walkie talkie 2 Ice cream cone machine
Guitar 2 Reoller skates 1
Tennis shoes 2 Typewriter 1
Golf clubs 2 Ath. s 229772 1
Big truck 2 Living room set l
Airplane 2 Ice skates 1
Medal 2 Pro football tickets 1
Hot rod 2 House 1
Clothes 2 Bowling ball 1
Ring q A track 1
Track shoes 1 First place trophy 1
Magic. stick 1 TV and sterec 1
T.V. sset ‘ 1 Car and round world trip1
' Baseball bat 1 Missing data 1
- < . (Organ 1 Sports su??? 1
Hot wheel tpuck 1

Q?t‘?f:‘j
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Nature of Prizes Awarded

s Q&gstlon 122

Bedroum set .
Kitcren sink N
Kitehen

Washer and dryer

Different Prizes--Girls

P DN, NN, S s ]

Doll 36 Purse
Bike . 14 Jump rope
Cloths 1 Tag for shirt
~ Earrings- 3 Kitten
. Ribbon 6 Nightgown
Jump rope 5 Cowgirl and horse
Skates 5 Shoes
Dishwasher L Daog
Car g Color T.V. |
Trophy L Typewriter.
Medal . 3 o Furniture
vacation (7) i 3 ®Tennis court
House 3 Freedffimming lessons
2nd place  Lrophy 3 horsde
Pot and Pans 2 New running shoes
Ice skates ¢ 2 Guitar
Baskecball P4 Slotorcycle :
Racd?! .- 2 f’Comb brush, mirror
Perfume 2 , Sports qulpment
Piaho < N2 ’ Money
Tennis racket Paint
Furs and mink ‘ _ Paper

Missing data

Trophy bigger than boys

Pool table

. .
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R-**,onale Tor the Answers to Question 13:
All ngr, for Women to Earn \
Monqz_ln Sports \

No Gender Association Z : ‘

The same--14l ol

Women in sports now--25

Should have equés\%hance--23

Because they want to--3

- Because men can work--1 £
Not if there's a law against it--1

Just women's 1ib--1 '

If thene's uomething to do 'in women's Sp?r s—~1
If they\could do it right--1

Would give them something better to do--1

So they qan be on a team--71

Ungualified Gender Association
Women don't do sports, work in home--f
Boys do that--l4

‘.; - . .. - e L L
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Women to get exercise--l

Dontt need to, should work somewhere else--3
Should stay home if married--2

I Just think they could--1

Men get more exercise than women--1

They don't like sports--1

When he comes home he can give some to his wife--1
Probably wou'in't unless roller or ice skating--1

Qualified Gender Association: Ability ¢
Women aren't as gnod--10
Women weaker--1
Gen hurt easily--1

. Quallfipd Gender Association: Financial"Need
. They need money too--2L
It's a job--7 e

If that's the only way to earn money--4

So they can get mory--4

Maybe the work harder--1

Don't get paid enocugh allowance by husband--1
Nice to go out and earn money--1

Miscellaneous
Sometimes give prizes--2
They could go swimming--1
Cause Billie Jean King does--1 -
I like to ride Bikes--1 '
3 This girl broke her back riding a motorbike and got
i lot of money--1
' ' Most women Just clean house all the time--1
When she won she got money probably--1
. Because they're the nicest--1
~ If they're single, yes. If they have house, kids,
husband think shoul.d be there to take care of
them~-1
If they play tennis and make lot of woney, can' t
o think: they need to, they don't have to-.1"
' - The boys can and if boys don't want to, girls car
cake over--1
It wouldn't hurt em--1

Don't Know--29




Question 1l: Games Boys and Girls

\ Can Play Together

Soccer 55
Hide and seek 31
. Volleyball 29
Kick ball 29
Tag (freeze) 20
Basketball 20
Softball 11
Baseball . 11
Kick can

Football

Tennis

Pom pom pull away
Farmer in Dell
Duck duck gray goose
Horse
Bombardment
Catch
Jump rope
Bing round rosie
Monopoly
Running
Candy land
Hopscotch
. Checkers
¢ Whiffle ball
Four square ) \

1%

Ball

Dont't know

Fighting ’
Boys catch girls

Drop Hankie

Bicycling

Play with flirtes

Tic Tac Toe

(

, P

Headache

Hi O Cherry O
Sall

Aggravation

Jack o knees

Yog Bear

Sony

Gost Ghost
Jackson 5 Game
Girls chase boys
Chase the girls
Red light green light
Reeing

Shoots and liadders
Cards

Tag and war

Stay alive
Swimming

ABC

Hot potatp

, Bragons mouth
- ! Twister

Follow leader
reen ghost
Dodge bell
Musical chairs.:
Witching hour
Croguet
Racing
Jack and Jill went
up the 'hill
Missing date
Steal stick
Traveling rings

173
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Question 14: Games Boys and Girls
Should Play Separately

Football a3 Mud fights D e
.Nons 92 Tension games 1
Basketball 26 Marbles 1
Jump rope 15 Hockey T
Basebsll 12 Rubber Ducky i
Bombardment 12 Cowboys and Indians 1
Dolls ' 10 Kick ball 1
Hopscotch 6 Piano songs 1
House 5 Racing 1
Volleyball I Basketball- glrls,
Can't think of any 3 football-boys 1
Wrestling 3 Soccer 1
Hockey e Horse racing 1
Car games 2 Tag 1
Softball & Poker . 1
Deon't know 1 Boxing 1
Chasing girls 1 Roller skating 1
Fighting 1 Missing Date 1
Acrobat Stunts 1 Running 1
Mowing lawn-boys, Four square 1

soap operas-girls 1 Swim competition 1
Most ganes 1 Giets basketball 1
Looking through book 1 Chyse the cat 1
Dolls 1 Jacks 1
Handball 1 Cops and robbers 1

Ratiocnale for the Answers to Question 11
Why Did You Chcose These Games

"No Gender Assoclation: ' T

All can play the same gamCS«-Q“

Unquallfled.Gender Association:

Girls don't like to, or don't want to play . . .--15

Football, basketball is for boys--10

Boys don't like house, dolls~--10

Boys dont't Jjump rope, hopscotch--10

Boys and girls shouldn't play together--10

That'!s only for girls (dolls, house, jump POpJ,
hcpscotch)--10 S

Boys don't play that--9

Misc,=-7

Girls liks to play other gamss--é

It's a men's sport--l



Qualified Gender Association: : Ability
Boys are rough, girls might get hurt--84
Girls aren't good enough, don't know how--19
Boys are stronger, better players--16

’Miscéllanaous A e ‘
They're prejudiced and don't play fair, yell and

fight--3
They have different rules--1
Chasing. girls is not & good game--1 .

I Don't Know and Missing Data--11

4 .
(- B

pesay 4
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IMAGINE! TIME-TESTED RECIPES THE LADIES OF YOUR GROUP

contribute - all decked out in a good-looking Recipe Book made just for
your group. Here'sa service you can render your community -- and an easy
| way to raise funds before Christmas! |

Over the years many groups have found these made-for-you Recipe Books
sell fast {people love’em as Christmas gifts). All your members do is send
us their “favorite’ recipes. We take it from there. You needn’t know a
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