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‘An overview of individualized educatior program (IEP)

'equirenents and procedures and a process model for formulating and
implementing IEPs are presented -in this handbook which vas designed
for use Lty vocational education teachers, administrators, and
counselors. The first section briefly discusses IEPs as a central

‘focus of Public Law 94-142, the key concepts of an IEP, cooperative

tlannina in the development and implementation of an IEP, and the
levels of IEP development. The seccnd major section outlines the
activities that vocational educators engage in at various points in

- the preparation and igsplementaticén ¢f an IFP. Steps in the process

model discussed include the “ollowing: referral of students, informal
data collection, evaluation, sharing assessment information,
placement decisions, developing and ‘writing the IEP, implementing angd
monitoring the IEP, and IEP evaluarion. The appendices contain a
sample IEP and definitions for thirteen te:ns related to IEPs.
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THE NATIONAL CENTER MISSION STATEMENT

o

The National Center for Ressarch in Vocational Education’s mission
is to increasé the ability of diverse agencies, institutions, and organi-
zations to solve educational problems relating to individual career

planning, preparation, and progression. The National Center fulfilis
itsmission by: .~ - o

‘ L]

* Genarating knowledge through ressarch
* Developing educational programs and products '

Ll Y

‘\

* Evaluating individual program needs and outcomes

* Installing educational programs and products L
- . . SN
* Operating information systems and services

w3 ., - * Conducting leadership davelobment and train‘ing programs
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FOREWORD

The Education for All Handicapped Children Act of 1975, PL 94-142. is
landmark legislation assuring that all handicapped individuals ages 3-21 ,
will receive a free and appropriate public education designed to met~their
individual educational needs. A central focus of this legislation is the -

individualized education program (IEP) mandated for each handicapped learner. .

The IEP is the basic document used to design, uplement, and evaluate the
educational services a child receives. .

For the most part, vocational educators play a supporting and consulting
role in the preparation of the IEP, Nevertheless, many vocational educators
may find aspects of their inwolvement in the IEP development process both
confusing and demanding. This publication is designed to assist yocational
éducators by providing a brief overview. of IEP requirements and procedures
and by describing the role vocational educators can play in formulating and
implementing IEPs. It is tailored to the needs of vocational teachers,

_adninisttators, and. counselors.

. This handbook has been developed by Dr. L. Allen Phelps and Ms. Laurie J.
Batchelor, University of Illinois. Special consultants on the content and
design were Mr. James Frasier, director of vocational education, Daytcn, Ohio
city schools, and Mrs. Louise Fought, assistant superintendent, Penta County -

‘Joint Vocational School District, Perrysburg, Ohio. The material -included

herein is based in part upon a paper prepared for the National Center by
Dr. Lorella A, McKinney and Mrs. Donria M. Seay, entitled Devel t of

Indnnduahzed Education g_:ﬂ;am 1IEPs) for the Handica vocat onaj_];
Eaucation Indivi ucation Mams (IEPs): Al for

Vocational Bducators is a cation in the National Center's knowledge
transformation program for 1979-80. '

The profession is indebted to Dr. Phelps and Ms. Batchelor for their
scholarship in preparing this handbook. Recognition is also due Mr. Frasier
and Mrs. Fought fér their assistance at the planning and review stages. In
addition, the following deserve recognition for their criti review of the
manuscript: Dr. Hyrum Henderson, Utah State University; Dr.®James Cohen,
director of career education, Human Resources Center, Lo.:g Island, New York;
Dr. Marion.Johnson, National Center for Regearch in Vocational Education; Dr.
Len Albright, Rutgers, The State University of New Jersey; Dr. Nancy Hartley,
University of Northern Colorado; Ms. Catherine Batsche, Illnois State 4
University; Ms. Marleen Pugach; and Mr. Ken Andrew, University of Illinois.

Robert E, T- ylor

Executive Director

National Center for Research
in Vocational Education



' The legislative provision for 'the individualized education progr:- ‘TEP) y\

has been described as the most challenging educational mandate in rv
history. It requives the develcpment of individual programs for a. ‘
handicapped students between the ages'of 3 and 21. While the primary ,..u:ent

i,
H

" of the IEP is to pramote educational planning for handi learners, many. ,-‘;
arque that it has major implications for the design and livety of ,
-instruction for all students. _ 0

This brief handbook has two purposes: . - .

o to provide a brief overview of IEP requirements and prooe@ui:es’. -

o to describe the role that vocational educators can play - .-
in formulating and implementing IEPs, It is designed L.

e as a resource for'wocational education teachers, admin-

istrators, and counselors .

It is important to recognize that the IEP requirement is one of several
procedural requirements established by PL 94-142. Development of the IEP is',
interwoven with procedures for due brocess and evaluation, éstablishing the
least restrictive enviromment, and assuring confidentiality of mfonnabibn
In.addition, most states have developed pxocedures that supplement the federal
requirements, Assuring campliance with these mandates is usually toe - .,
responsibility of general Qr special education administrators. In most
instances, vocational educators will play a supporting and consulting-role -in
the preparation and implementation of the IEP, Thus, the process model and
procedures outlined here do not reflect the highly specific due prooess,
evaluation, and least restrictive environment provisiong which are usually the
responsibility of other educators. In addition, it would be difficult to
present a comprehensive procedure appropriate for all states. Several state
departments qf education‘and local school districts have prepared IEP manuals,
and readers are urged to obtain and review the manual or gu:.delines\ssued by .
their state education agency.

vii
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Individualized education programs- (IEPg) are a central focus of PL 94-142,
the Edication for All Handicapped Children Agt of 1975. landmark legis~,
letion agssures that all handicapped individuals agés 3-2[ will receive a free
and appropriate public education desined to meet their individual and unique
educational needs. Among other provisions, the law requires parent involve-
.ment, nondiscriminatory evaluation,.due process procedures, and the placement
of hardicapped students in the least restrictive enviroment. IEPS are the
vehicle for establishing an apprdpriate ¥ducational program for each handi-

capped learner. The IEP is -the basic document used to design, implement, and
evaluate the educational setvices a child receives., - .

L3

A wide variety of handicapped st:udents are, and will be, served in voca-,

tional education programs. Specifically, handicapped etudents are those
individuals who

require special education and related services' special Y
education is the specially designed instmctioh to meet
the child's unique needs; and related services:are
those additional services necessary in order for the .

A ~child to benefit fram special educatimal instruction..
- (Torres, 1977, p. 4\ :

N

Several types of handicapped students are served in the nation'g schools.
PL 94-142 and Title II of the EGucation Amendments of 1976 (PL 54-482) both
define the handicapped population to include the: :

mentalIy retarded, hard of hearing, deaf, orthopedically

impaired, other health impaired, speech-impaired, !

visually handicapped, seriously emotionally disturbed,

or children with specific learning disabilities who, by

reason thereof requive special education and related '

setvwes. (Ballard, 1978)
The number of students with these handicapping conditions varies considerably.
Some handicaps are more prevalent than others. Figure 1 indicates the per-
centage of school-age children (ages 5-17) generally regarded as having var-
ious handicaps.
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Figure 1. INCIDENCE L OF VARIOUS
. TYPES OF ICAPS

-
E
| . , ' Incidence
Handicapping Condition (% of school-age population)
Speech Impalred T ,. T 3.5 §
Mentally Retarded . ) L .
Learning Disabled ¢ 3.0
!
Bmotionally Disturbed ‘ ‘ : 2.0
\ Orthopedically Impaired \\ ' 0.5
Deaf ' . \ . 0.075
Hard of Hearing 0.5
Visually Handicapped ' \ ' 0.1
Other Health Impaired ' . 0.06
. TOTAL | | . 12.035 %
. ~ :

Source: Halloran, W. E. *Handicapped Persons: Who Are They?"
American Vocational Journal 53 (1978): 30-31, °

$

-

Handicapped\étudents must meet two criteria to be considered eligible for
services and an IEP. First, it must be determined that the student has one or
more of the handicaps (disabilities) listed in Figure 1. Second, it must be
determined that, because of the disability, the student requires ial
education and/or related services. Not all students with a disability require
special education; many are able to succeed in regular vocational cIasses
without any specialized assistance or ptogram modifications.

? v
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The Individualized E‘ducaﬁ:ion

A written 1individualized education program contains several key coneepts

o Individualized means that the written aogram describes the
educational needs and services for one person, not a class or
group of students.

o Education specifically refers to special education and related

- services--those elements of the handicapped child's education that
require specially-designed instruction to meet the unique needs of
the handicapped person. It is important to note that Federal
.regqulations define "specially-designed vocational education" as
one4£zge of special education (Federal Register, August 23, 1977,
p. 42480). :

o P am means a written statement of what will actually be
" prov the individual who is icapped, as distinct from a
plan that provides guidelines which a program must
. subsequently be developed (Bal , 1978).

.'rhe. law specifies several basic camponents of an IEP. These include:

e O: A statement of the present levels of -educational performance of

&

the student

O A statement of annual goals, including ‘short term instructional
objectives for each student, and the extent to which the student
, will be able to participate in regular educational A
programs/services .
o0 Appropriate objective criteria and evaluation procedures and
schedules for determining, at least on an annual bas:.s, whether
instructional objectives are being achiieved

Cooperative Planning . é

The successful development and mplementatxon of an IEP requires a great
deal of cgaperatwe effort. While the law requires that only four persons be
involved in the preparation of the IEP (i.e., the parent(s) or guardian(s),
the child's teacher(s), a representative of the local education agency pro-~
viding the special education services, and whenever appropriate, the child),
it is good educational practice that others be involved frequently. Figure 2
illustrates the types of personnel often involved in IEP planning for a handi-
capped student placed in a vocational program.

A
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Figure 2., SUGGESTED IEP PARTICIPANTS FOR A STUDENT
PLACED IN VOCATIONAL EDUCATION

-

2 3 4
\ .
L A E E 'g g\m '§ oo~
yEAE .ge
Suggested g’ q. g § S
: IEP Meetings Hg gsa g g % 9-§
e
Suggested Participants g 2] Sa E 3 5 g g
Parent(s)/Guardian(s) X 0 . S
Special ‘‘ducation Admin- . .
istrator 0 X 0 X
Vocational Education
Administrator 0 0 0 0
"Pgychologist ] ] 0 0
Educational Diagnostician 0 0 V) 0
Special Education Instructor 0 X 0 X
.Vocational Education Instruc- )
tor (referriiy or receiving) 0 0 . 0 VI
School Social Worker ~ - 0 0 0 0
Guidance Counselor . 0 0 0 0
Student (in cases where
apptopriate) - 0 X - 0 X
Vocational Rehabilitation .
Counselor’ 0 0 0 0
Other.Specialists (e.g., '
physical theraplist, school
nurse, curriculum special- . ’
1st) 1} 0 0 0

X = Parti¢ipation in the meeting is required by law
0 = Participation in the meeting is desi: 'able

Note: In this figure, only meetings 2 and.4 are prescribed by PL 94-142, As
‘the figure illustrates, however. 1t is considered good educational
practice to’ conduct a series of meetings involving a number of
cooperating personnel. It is vitally important that vocational
teachers be inwolved in these meetingss

' 4
-

-
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For oftective cogperative planning to occur, a series of meetings involv-
ing these persons-is critical. Once a dtudent is referred and evaluated as
needing, special education or related services, a preliminary staffing is
usually conducted. The purpose of this session is td review and discuss
appropriate assessment infrmation describing the nature and extent of the
&tudent's learning problem and his/her present level of functioning. Possible
alternatives for placement are discussed., Once a tentative placement is for-
mulated, same annual goals for the student may be identified.

The results from the preliminacy staffing may be recorded in a draft of
the *IRP to bx shared with the‘parent(s) or guardian(s) at the IEP planning
meetieg:  Generally, this is -considered the official meeting as required by
Pl 94-142, In this session the parent’/s) and school personnel (and in some
instances, the student) discuss the evaluation and- assessment information and
the proposed placement and educational. program. In same instanges, vocational
educators may be involved in this meeting if the situation or local policy so
dictates. Vocational teachers may be asked to be present to describe the
vocat konal edurcation program to the ‘parent(s). Throughout this meeting the
patent(s) have ‘the dption to accept, reject, or request modifications in the
proposexd 1B, Co . :

Pepending upon the outcome of the IER planning. neeting, any of several
actlons may be necessary to revise the TEP:  Additional planning meetings of ¢
school personne! may be needed to outline specific short term instructional
ohijectives and . teaching plans and schedules.  In cas™s uere IEPs are to be
vevised, adiitional st fings may be nceded to modify “ie suggested class
placement . ' ' '

Once ihg.- 11P has becnacompleted and approved by all parties, it is to be
plomented,  Here again,” deveral meetings of the IEP team ard Critical to

Csuccesstul amplementation of the TEP,  These meetings for implementation and
‘monitoring involve following the leirner's progress closely, changing and

coordinat 1ng support sewvices, and modifying the placement or learning
environment an needed, " oa o .

Pl 94-1420 requires that at least onee o year parent(s) review the handi-
coppaed learner s progress and placement , Progress toward acconplishment of
Sntaal eals oand objectiven s cavetully roviewed at this time,  As an out-
coe ot thas et tgeg, plang are tonmalated tor the IEP for the caning year.

i el R " “.i‘: Ine i :Llln‘l'.t
. . [

-

St bees been developed o writing TEPs. Many of theses
b ppentod Tormaats tor the PP can b toand 1 the List ot ceferences,  ‘The
meakel pacgarast try the National Ansoctation of Srate Diroctors of Special

. - ©

h .
-
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Y,
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Education, Inc., suggests at least two distmct levels: of IEP development.,
As Figure 3 illustrates, both a total service plan and several implementation
plans need to be written. The total service plan outlines- the annual goals .
and total placement, including all special services to be ptovided‘ More -

' spec1fi9lly. this section of the IEP includes: <.

[

. -

(o} Areas of educational need/present levels of performame
o Long range/annual goals in order of priority
o The placement rgcamendation )

o special and support services to be provided

o  Personnel responsible for IEP implementation

- * . FIGURE 3. LEVELS OF THE IEP

[ 4 ~
wh® ‘ - - w « What 3
A .
Placement Szgvﬁe . 1. 1008'1'8"80
Committee Plan - 2. specifies total array
. g . . : . ‘ " of services
g ¢ r :
3] . 1
- 5 . . T > The .
. IEP, * ]
.g' [ ) | L l l .
k) - )
] — 1 | -
s | ‘ Indi- Indi- Indi- | |* Indi-
vidual vidual vidual vidual
I mplemc'n ters . Implemen- |[Implemen:| |Implemen. [Implemen.
Teaching - tation tation tation tation | 1. short-range
Therapy - Plan Plan . Plan Plan 2. specifies services for
Medical one area of imple-
. Social ‘ 1 ‘ ‘ ’ mentation °
Work . Dpily Lesson/Implementation Plan

.
Radi )

Source:; National Association of State Directors of Special Education, #
Inc. Functions of the Placement Cammittee in Special Education.
Washington, DC: National Association of State Directors of
Special Education,.Inc., 1976, p. 28,

6
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The more specific level ot the mxdel, the inkiividual implementation
plan, fldes directly trom the more géneral total segvices plan. Generally,
ar individual implementation plan is formulated for each annual goal in the

. t went's JEP.  Most mildly handicapped learners have,at least one annual
goal for their vocational educatlon placement. The ffrst sectidp of the
sample IEP in Appendix A .illustrdtes an individual mplementatlon plan for
John, who has been placed in a food services program. Included in the
individual implementation plan are.

o  .Short term xnstructlonql objectives
. '9) Teaching procedures and materials for each objective
o Evaluation -procedures
¢ ' .

a) Daily lesson plans

o} Instrug:tibnal task listings,

-~ ©

o Additional information pertinent to effective instruction




A IEP PROCESS MODEL -

L]

The remaining sections of this handbook focus upon an IEP process model.
Figure 4 illustrates a-general process model which outlines the activities
_that vocational educators engage in at various points in the preparation and
implementation of an IEP, Also illustrated are the simltamoux; activities
that are the respomibilitz of special education. R
This process model is general in nature, It does not reflect many of the
specific steps associated with :the due process and evaluation and placement
procedures required by federal and state statutes for the education of the
handicapped. The purpose in presenting this model is to outline. several
effective and efficient strategies for developing 1EPs that reflect "good
~ educational practice® rather than the precise and complex procedures found in
the législation. - The scope of the vocational educator!s.required activities
will depend greatly upon the severity of the stwent's handicap and the ‘amount -
of time the student will spend in the vocationgl education.program.

o

Each of the following sections examines one step or phasg of the process
model in an outline format.

7(.'.
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(9 t
) o FIGURE 4. IEP PROCESS MODEL '
Activities and Inputs for - . L Activities and Input for
Special Education Personnel Vocational Education Personnel
- Review and &nalyze H ........ Identify stidents
referral inform;e:on ARARARRARLETEETTTY Re(erral of REPA encountering learning
........ students e difficulties
Disseminate referral ***" - ——y S T Refer students requiring
procedures o . l . , special services to succeed
. Diseminate information «eeees eoodl Informal  foeeceeereiiiiiiinen Provide requested information
v describing available special Data regarding vocational education
. education and relate . X o ogram and/or referred
services ~ Colleetion : arner
Obtain consent for < b
. ::aluatiun (‘)f learner’**+... ' ' .
. om parents L Tt . ) -
P . “wii] Evaluation
Collect.-additional information-*** .

Complete a comprehensive
evaluation by psychologist .**
and other speciai educsation

parsonnel
Determined by special education -+
personnel
! : CONLACL PALONLE ot vevvrtrsvinniine, . ) Determine learner’s vocational
& PTRTTITILAAMY Sharing |- : interests and.aptitude  °
) Arrange meeting. .+’ St Aggossment |0t .
. ) ¥ ¢ et Am“m‘?m' Review assesment information
Appoint LE A representatives ** 7 Information . on basic skills (e.g., reading)
Conduct meeting(s) ccc-cvoeeeee ! l ) A et
tdentity the least renfrictive *** " | Placement |...... veseeeeuee oo Assist in determining lealt
environment placement Decision restrictive environment
]
¢ . ' Identify goals and objectives
: l ' for the vocational education
program .
: , Developing | ./ .o 0" Select goals and objectives
: - - —1 and Wniting [, .
Develop annual educational oo he IEP Tlrea,,  TtTree Design instructional plans
goals and bbjectives t e 1o NRRATI ' and materials -
. e Specify support services and
. special materials needed
Identify needed equipment
. Provide specialized inatruction- -] <o _Imploment- o * and facility modifications
T ing and Mon-
Provide support and twcher -+ toring the | Develop cooperative arrangements
consultation services {1 Ol'llt;l:)t e fgr ittgglementing and evaluating
. X the
. e Compile and report learner
l ‘ S progress information
. . .
Marage the mondoring and -+« < . ......... Leees Assess learner attainment of
evaluatio of the TEP L—-ﬁ _EP walll goais and objectives
t Evaiuation R
' Adapted from Proceduces tor ddentification, Fvaluation and Placement Recommend changes in IEP
of Exceptional Chiddren Frankfort. Bureau of Education for Evaluate support services an.
Exceptionul Children, Kentucky Department of Education, n d assistance rﬁ:ivo:; *
o )

ERIC - 17




Referral of -
Students

Overview ' : \ ' .
. /'
When a student is encountering difficulties in the classroom, he/she may
be referred by the Vocational education teacher, regular education teach¢r,
counselors, parents, or an cutside agency. In most districts the referral '
information is forwarded to the local directOt of special education for review -
and possible action. £

Activitiés of Vocational "Education i’ers&\ml

. “
e Identif} students éncountering learning, behavioral, socialg
physical, or cammication difficulties - .

o Ccnplete refen:al form(s) for students requiring special \
services to succeed in the vocational education setting oY

-y . 7 i ‘.-'.*.

Checklist - ' : : o - | \

4

1. Do any of your students exhibit any of the folloning conditions ;
= which may require special services? o

Hearing problems

Visual problems

Reading, writing, or listening problems
Computational problems J

Short attention span - 3
Inability to maintain interpersonal relationships
Speech or cammunication problems

Inappropriate ‘social behaviors

Physical limitations

000000000
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References/Resources

Have you folloozed up to detemmine what act“ion was taken? ,

Have you detemmined,who is responsible‘ for receiving and
processing referral information?

Have yoé‘ obtained copies of the referfal forms and procedures?

Have you attended informational meetings to beoa'ne familiar with
your district's referral procedures ang special education
resources?

-
~

- o ’

-

Have you attended s.mervioe-'training sessions on_procedures and

"technn;ues for identifying handicapped learners?

Do you currently have a student(s) enrolled in your class(es)
that might require special education sexrvices?

If yes to question 6, have you campleted the necessary forms and
procedures?

RS

&

o~

Local education agency referral fqrms and, identification

criteria/guidelines. .
Albright, L. et al. "Guide 2--Procedures for Identifying
Students with Special Needs." In A System for Identification,
Assessment and Evaluation of the Special Needs Learner in
Vocational Education. Urbana, IL: Urﬁ.versity &_Illinois,
Bureau of Educational Research, 1978.
Sources Curriculum Publications Clearinghouse ¢

y 76B Horrabin Hall, Western Illinois University,

Macanb, Illinois 61455.

L

Phelps, L.A. Instructxonah&l_o_g\ent for Special Needs

Learners—Module 1: Learner Identification and Analysis. :

Urbana, IL: University of Illinols, Departitent of Vocational and

Technical Education, 1976,

Source: Illinois Network of Exemplary Occupational

Education Programs for Handicapped and
Disadvanthged Students, Turner Hall, Illinois
State University, ‘Normal, Illinois 61761,

Kay, F. R.; Kemp, B. H.; and Saunders, F. G. Guidelines for
ldentifying, Classifying, and Serving the Disadvantaged and
tiandicapped Under the Vocational Education Amendments of 1968.
Washington, DC: U. S. Department of Health, Education, and
wWelfare, 1973,

11

9



R C

N

Informal
qulaction

" Activities of Vocational 'Education Personnel | -

’

Follqwing a preliminary review of the referral information, the lccal
director of special education or his/her representative will begin collecting
additional information. This-individual must determine, on a preliminary
basis, the type and extent of special services that may/ be required to serve
the student. At this point the parent(s) are contacted for permission to test
and evaluate the child further. Any or all of the student's present teachers
may be -agked to contribite ipformal assessment or progress infomation. '

ks

-

Y Provide requested infomation: regarding the vocational education
prograchlass and/or the referred student

Checklist.

-
2

1. Are you familiar with ‘the individual(s) in your d;sttict
responsible for collecting informal data on handicapped
students? -

2., What types of information or data do you have that suggest this
student needs additional services?

Standardized test scores

Work evaluation results

Attendance record

Progress evaluation reports

Results from diagnostic testing done on students
Behavioral observation data

000000
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W& "
o 3. Have all per.tment data been fomarded to the person
: responsible?

LY

4. If additional mfomatron about vour vocational program/class is
\ desired, can you make available any or all of the following?

[

Course description

Course outline

Instructional goals and ob)ectlves .
Admission requirements o~
Desirable vocational aptitudes and interests .
Instructional materials used by students

0000060

1
-

‘ References/Resources

-

o Materials describing the vocational education program and/or courses.

. . o) Torres, S., ed. A Primer on Individualized Education Programs for
. * Handicapped Children, Reston, VA; The Poundatioh for
Exceptional Children, 1977.

o  Deno, S., and Mirkin, P.K. Data-Based Program Modification: A
Manual. Reston, VA: Council for Exceptional Children,

13
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Overview

Once the parents have approved the proposed evaluation of their child,, the
evaluation can then be undertaken. This process is generally conducted by a
certified school psychologist. The nature and extent of the evalyation will
depend upon the student's disability. Potentially, a large number of
specialists could be inyolved, including audiologists, work evaluators,
physicians. and optometrists, as well as several others. The overall purpose .
is to detenrine the student's pres:nt level of performance and capability in
several areas. This informatior will then be used in planning’ the IEP if the
student is considered eligible for services. Parénts have the right to review
all of the data collected through any evaluation activities.

]

Activities of Vocational Education Persgnne..

These functions are primarily the responsibility of special education
personnel, In most school districts, the local director of special eijucation
is totally responsible _for these pirocesses. . '

References/Resources . .

o National Assaciation of State Directors of Special Education, Inc.
Functions of the Placement Comittee in Special Education.
Washimton, DC: Nationnl Association of State Directors of
Special Education, Inc., 1976,

o  Higgins, J.P. "Prasent Level(s) of Performance and .i.ssessment: Some
Basic Considerations.® In S, Torres, A Primer on Individua‘ized
Education Programs for Handi Childrea. Reston, VA: ‘he
Foundation for Exceptional Children, 1977,
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Assessment . E :
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Overview .9 .

Once a student is determined to be eligible for servxces, the devel.opment
Of the IEP is initiated. The first phase of this process involves-sharing
information about the types of educational prablems the student is encoun-
. tering. * Essentially, this means determining the student’s present level of
. performance in several areas, such as &gademic skills, social skills, and
"prevocational and vocational skxlls. The sharing of assessment information
generally ocaurs when a tentative placement in a vocati ducation class is’
being considered, or vhen the current vocational education am needs .
modification. Sharing assessment infon.. :tion provides an opportunity for the
instructional team to meet and to discuss the student's performanoe level and
' potent1al. : -

Activities of Vocational Education Personnel
[ ] »

o0 - Review assessment information describing the learner's basic skills
(e.g., reading, math)

0 Determine the learmer's specific vocational interests and aptiitudes

-
*

Cheaklist

‘1. Have you reviewed the student's cumulative folder for the
tollowing types of information?

0 Re¢ 1ing and math achievement scores

') Previous vocational or pxevocatlonal classes taken
o Work or wocational evaluation results

o Vocatinnal interest inventory results

o) Other pertinent information




2. Have you met with the student's fozmer teachers to discuss

3. Have you met with other resource personnel who can provide

5. Do you

1

v \

e ——————
’

his/her progress?

~———
——

additional wocational. information about the student? /

Parent(s) or guardian(s)
Guidance counselors
School psychologist

nurse
Principals. X
Referring teachers’ .
School sociai workers o
Other specialists 4

00000000

4. Have you'identified- organizations or agencies in the cammuni ty

{e.g., sheltered workshops, cammnity colleges) where vocational
testing and evaluations could be conducted?

have suﬁfacient information to descnbe the student's
learning style?

Referehces/Resources ° .-

o
»

Albr!ght, L. et al.

A System for Identification', Assessment and
Evaluation of the Special Needs Learner in Vocational Education.
- Urbana, IL: University of Illinois, Bureau mcationaT

Research, 1978.

Pennsylvania Department of Education. An Introduction to
Individualized Education Program Plans: Guidelines for
+ School-Age_IEP Development. - King of Prussla, PAf Pennsylvania -
Department of Education, National Learning Reseurce Center of
Pennsylvania, 1978, ° '

McKinney, L.A., and Seay, D.M. Development of Individualized
Education Programs (IEPs) for the Handicapped in Vocational
Education. Information Series No. 144. Columbus, OH: The Ohio
State University, National Center for Research in Vocational

Education ’ 1979,

Tindall, L.W. et al, Better &hén 1 _Thought. A filmstrip-
cassette series describing various handicapped students in
" vocational education programs prepared by the Wisconsin
Vocational Studies Center, University of Wisconsin, 1025
W. Johnson St., Madison, WI 53706, 1978, .

Moran, M.R. Assessment of the Exceptional Learner in the Reqular
Classroom. Denver, O0: Love Publishing Company, 1978.

-
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Placet;xent
Decision { .

Ooverview L . .

Decisions regarding the spec1f1c programs, or classes, ahd services for
the handica student are made after the essential assessment information
is revi Vocational education teactiers play an important role in this .

ss by describing the nature and contant of their courses. In order to

rive at the bgst placement for the student, special education administra-.
tors, teachers, and parents need to be aware c¢i the prerequisite skills,
mechanical aptitudes, dexterities, coordination, strength, reading level,

- and other aptitudes reqm.red of any studem; entenng the specific vocational

program. This information is then matched against the student®s character-
istics and educatxonal needs. From this analysis an appropnate decision can
be made regarding whether or not the student should be placed in a specifi¢
vocational program. In addition, the types of support services needed for the
student and vocat:.onal teacher can be easily identified.

' In some cases, students will have already been identified and placed in a
vrx.atxonal educaqtion program: In.order best to serve the previously identi-
fied stddent, information will be required by the teacher to assess the stu-
dent's present level of functioning., Existing date may be found by examin-
ing the student's child study folder and by informally talking with the
parent(s), teachers, psychologists, or “other professionals who have knowledge
of the skills and aptltudes of the student.

Vocational education can be provided in a number of different settings or
environments, such as regular vocational classes, special vocational classes
for handicapped students, or special schools. Based upon the studentls level
ot tunctioning he/she will be placed in the "least restrictive" and most
appropriate environment,

L

Activities Of Vocational Education Personnel ‘

O Assist an dete nnmmq the least res@gictive environment for the
vt\l‘k nt

17
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Checklist Co | .

1. Have you considered and diseussed the appropriateness of the
‘ ~ specific vocational program “for this student? \
- 2. To what extent have all vocational education and training
a!tematiwes been examined by the team? -
- 3., If the studem; is to be placed in a reqular vocational class what
curriculum modifications may be needeéd?

4., | To what extent may class size, equipment availability. and other
factors limit the amount of individualized attention this student
receives?

Y. Are the parents supportive of the prq:osed vocational education
class?

e
e

6. If a student has already been placed in a regular vocational
class, have you examined existing data on the student to
determine present levels of functioning?

7. For - _reviously identified handicapped student, have you
reviewed his/her IEP and discussed his/her progress with the
- - special education staff and parent(s)?

References/Resources
]
o Michigan Depargment of Education. Michi Inter: cﬁjodel and
’ DplivetLSystem of Vocational ﬁucatfon Services

\ ‘- Handi« Tansing, glI- Michigan Department of Education,

o pavis, S., and Ward, M. Vocational Education of Handi
Students: A Guide for Policy Development. Reston, VA: Council
. ' for Exceptional Children, 1978.

ra
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b and Writing . ,
. the IEP :
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Overview - : ,

Ly

o

Developing an IEP for a.handicapped student, when donq appropriately, is a )
.tedm effort, The preparation of the total IEP is managed ¥n most school !
" districts by special education personnel. Vocational educators cre ’
" responsible for that portion of the IEP that describes the instruction being
received ‘in theé:vocational education program. As noted earlier, vocational
. and special education teachers will be charged with writing an individual-
" implementatidn plan for the vocational education instruction being-received.
" This plan outlines the specialized vocational instruction being given to the
student. ) .

-’ L]

Activities of Vocational Education Personnel

D

5

o Identify goals’and objeétives of the vocatﬁional education progra:ﬁ

o  Select appropriate goals and objectives for the handicapped students
being served

-

* 0 In cooperation with special 'education instructors, design
instructional plan and procedures for the student

0o Specity support services and special materials rieeded

0 Identify facility anj/or equipment modifications that may be
necessary

Check list

l. Are the goals and performance objectives for the reqular
vacatiomal program available for review by the parent(s),
special education 'staff, and others?

]

l%‘?
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-

--Have the program goals and objectives been reviewed by the

parent(s), special education persomel, and other support staff?

To what extent have special educators and the parent(s) been
involved in selecting or identifying appropriate vocational

" education goals and objectives for the student?

Do the. selected goals and ohjectives match the student's

| }r’nterests and capabilities? = .

Are the goals and objectives written in measurable temmology

. with clearly stated criteria for successful performance?

Have special education and other resource teachers and

.. consultants been involved in outlining the instructional plans

and learming experienoes for -‘the handicapped student?

Are the necessary support: services available to insure that this
student .will receive maximum benefit from the vocational

" education program? Saue of the following gervices may be

8.

.9.

10,
™3

appropriate-

Special or vocational oounseling =
Readers/interpreters. ’
Remedial instruction .

Instructional- dids/tutots

Educational testing and diagnosis

Special transportation

Special equipment -

Modification of equipment :

Social work and family counseling ,

oooo.ooooo

To Qhat extent are all members of the instructional team aware of
the IEP plans for each class in which the student is enrolled?

Is there a syétematic plan to ccordinate and integrate various
instructional activities (e.g., team teaching math and
measurement skills as needed in the vocational class)?

Have all needed modificatfons (e.g., lab equipment, instructional

‘materials, facilities) been campleted for this student?

L4
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- ' erences/Resources L . ’

P

. . »
General \

\

o  Phelps, L.A., and Lutz, R.J. Career Exploration and Preparation for
the Special Needs Learner. Boston, MA; Allyn and Bacon, Inc.,
1977. ' : .

o Turnbull, A.P.; Strickland, B.B.; and Brentley, J.C. _ngeiopir;cLand
Implementing Individualized Education Programs. Columbus, OH:
Charles E. Merrill, 197/8.

o  Dalil, P.R.; Appleby, J.A.; and Lipe, D. Mainstreaming Guidebook for
Vocational Edutators: Teaching the Handicapped. Salt Lake City,
Ur: Olympus Publishing Cam ’ .

. . o Brolin, D.E., and Kokaska, C. Career Education for Handica
Children and Yéuth. Columbus, OH: Charles E. Merrill, 1979,

o Individualized Education Proéranis for Handica éhildren.
Filmstrip 1, "Fulfilling the Pramise.” A %nnstrfp-cassette
series. Reston, VA: The Foundation for Exceptional Children,
n.d. . :

-

Instructional Otg"g.dtive Sources /

0 V-TECS catalogs of vocational education performance objectivés'.
(Consult your state director of vocational education for -
information regarding these materials.)

0 ucynolds,' M.L. et al. Vocdtional Education Special Education
: Cluster Guide Series. Mt., Pleasant, MI: Central Michigan
University, 1974,

0 Vocational education curriculum guides.

o Meyer, E.lL. et al. IBAS Objective Cluster Banks: Volume III,
Career kducation., Bellewue, WA: Edmark Assoclates, 1978,

0 Meyer, B.L. et al, IBAS Ubjective Cluster Banks: Volume 1V,
Pre-vocational Skills. Bellevue, WA: Fdmark Associates, 1978.
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Instructional Materials t

r

¢

. ¢ ’

. Towne, D.C., and Wallace, S. Vocational Instructional Materials for

Students with jal Needs. Portland, OR: Northwest Reglonal
Education mfamy, 1972, .

Hippolitus, P., and Eddy, W. gi%ggg?u of Vocational Education, -
Industrial Arts and Special Education Materlals for Handicapped
S nts. ngton, DC: President's Committee on
Employment of the Handicapped, Committee on Youth Development,
19770' :

Lambert, R.H. et al.. Vocational Education Resource Materials for
Handica@ and §Eia1 Education. Madison, Wl: Wisconsin '
Vocational S es Center, University of Wisconsin, annual ~*

update.
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lmplementing

Monitoﬁ . : s
the IEP“ . : . . .

LY
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Overview

®

N -

The most critical phase of the process is implementation. As vocational

" instructors begin to teach special needs students, it may be necessary to

modify plans or services described in the IEP. To provide handicapped
learners with useful vocational instruction, the vocational and special
education teachers must meet reguldrly to discuss progress, problems, and ..
other factors affecting student performance. . y

Activities of Vocational Education Personnel °

o : . o S
o Participate in team teaching and otuer cooperative arrangements to
insure that the vocational instruction is meeting the handicapped
learner's needs . T E

(o} Compile and share learner progress information on a regular basis -

Checklist \\

\

____l. Do you have a directory of 'resource people to contact for
specialized assistance in working with handicapped students?
Such a directory might list:

Vocational rehabilitation specialists/counselors
special education consultant. (e.g., speech therapists, resource
room teachers, mobility consultants)
' Work adjustment counselor
Work-study or co~op coordinatnrs
Mental health agency
State agencies for the blind and deaf
U.S. Employment Service
Canmmunity agencies (2.g., Opportunities Industrialization
Centers, Goodwill Industries)

© 0
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2.

3.

4,

5.

6. Are

7.

.develor

Busimss, industry, and labor groups
Civic and special interest organizations (e.g., service clu_ba)

. Rarent organizations (e.g., local chapters of Natiomal

Association of Retarded Citizens, Association for Children with
Learning Disabilities)

Do you fully understand the role that the vocational ‘aducation
program plays in this student's IEP?

Is there additional information you need to gather about the
student during the early phases of implementing the IEP?

V4
Have you established dates or a schedule for meeting with other
teachers involved in the IEP to review the student’ 8 progness?

Have you discussed with the special education staff the specific
types of evaluation data you should be collecting on this
student (e.yg., behavioral information, attendance, attitude

nt, claseroan achievement)?

Are there standard forms used to ocmpne this or other evaluative
information?

what resources are available to assist in testing the handicapped
student (e.g., resource consultants that can read or tape record
written material for the student)?

" “References/Resources

o Booton, W.

o) Hamme, L, et al.

[

"Motivating' and Managing- Behavior.
67 (April, 1978): 24-25. .

How to Use Cmtracti

Industrial Education

in the Classroom. |

Chanpaign, IL: Research Press, 1
_ o  Phelps, L.A., and Lutz, R.J. Career Egploration and P ation for
. 1_§‘r7__5¢:1a1 Needs Learner. Boston, MA: Allyn and Bacon, Inc.,
o Brolin, D.E., and Kokaska, C. Career Education for Exceptional
Children and Youth. :Columbus, OHs* Charles E. Merr 979,

o Aibright, L. et al.

ERIC

Aruitoxt provided by Eic:

"Guide 6—Assessing Vocational Skill

Development.” In A System for Identification, Assessment and
Evaluation of the Learner in Vocational -
Education. Urbana, IL: University of Illinois, Bureau of

Educationa. Research, 1978,
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_IEP - A
. Evaluation 1
L
¢ -]
Overview

; PL 94-142 requires that the. progress made by the student toward the IEP

goals and objectives should be reviewed at least annually. Good educational
practice, however, suggests that summary evaluations be made more frequem:ly.
At the end of marking periods, or at other appropriate intervals, several °
factors need to be evaluated. Eviluations are needed to summarize the
achievements of the handicapped stwient in relationship to the IEP goals and
objectives. In addition, evaluative information can be ysed for revising the
placemens or support services provided. In some instances this may result in
changes in class or teacher assigmments. As vocational-and special education
teachers conduct summary evaluations ‘they also should discuss how the IEP
planning and teaching process they used can be improved.

Activities for Vocational Education Personnel

O .Assess learner attainment of vocational education goals and
objectives : -

o Recommend changes in the IEP.(e.g. goals. objectives, support
servxces) . .

)

(o} Evaluate the support services and assistance received

Checklist
"4

1. To what extent has this student attained the objectives and goals
stated in the vocational education section of his/her 1EP?

2, Have precautions been taken to insure that the giudent was

appropriately tested (e.g., reading.level of tests were at or
below his/her reading level)?

Y
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40‘

S.

"6,

7.

8..

Overall, what is the student's level of employability?

Has a profile been prepared illustrating the student' .
strengths and weaknesses in vavious areas? Areas included in o

the profile might encunpassz

Job skills ' .

Job reafliness

Work habits

Social skills =

Dexterity strength

Oammica ion (reading, writing. speaking)

Quantitative and math skills ¢ ’ '
Oowpatid‘ml interests . . s

60000000,

Have meetin& been held or planned for the IEP tebm to compile

_ evaluative rmation into a caqposite report?

-

9,

To what extent. were the support services the student reoeived
adequate effective? - .

Were the services that you received adeciuate and g

effective? /- - e
need tc be made’ in the student's IEP (objectives. R
ces, placement) ?

what plan{s) have been developed to follow up handicapped
students eaving the vocational education propgram to learn more .

ir transition fram school to work?

References/nesources ' =

|
I

o Albright, L, ét'al. “Guide T--Monitoring the Student’s

Individualized Vocational Plan.” In A System for -
Identification, Assessment and Evaluation of the Special Needs

Learner in Vocat. cation. Utbana, IL: Unverstyo
TIIinols, Bureau omucatimal Raseard\, 1978,

o Wentling, T.L. "Measuremerit ahd Evaluation. Industrial Educat).on

o Best, F,I. and J:nnéghue. .J . "Vocatzonal Education.-and the IEP."

In BB, Weiner, ed., Peri : Views of the Individualized:

Education am. Reston, VA: Council for Exceptional
Children, 1
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SUMMARY

This handbock has presented general information describing the purpose and
scope of the requirement for individualized education programs (IEPs) found in
PL 94-142. A process model for developing IEPs is discussed in detail. The
challenge that vocational education faces in developing and implementing IEPs
for handicapped students is camplex indeed. Making IEPs useful and functional
. for vocational teachers, special education teachers, parents, and employers is
of the utmost importance. The ideas presented in this handbook represent a
general blueprint for action. Readgrs are urged to take the information and
strategies presented here and apply them to their local situation. Only by
fitting these concepts into local policies ard daily interactions with hand-
icapped students will IEPs become a valuable tool for vocational educators. -

N



The effective mainstreaming of handicapped and other special needs
learners into vocational education classes -requires considerable expertise on
the part of the teacher. This handbook presents only baseline knowledge about
the IEP process. The following are suggested next steps for vocational
education teachers, coordinators, administrators, and counselors:

-

\

.0 Meet with your local director of special education to learn more
® about the policies, procedures, and handicapped students in your
) . school district. . '-
o  Obtain and review same qf the docurents listed in the references.
' There are several professional texts that are now cammercially
available that provide a wealth of information on handling gpecial
needs students in vocational education programns.

o Discuss with your fellow teachérs and administrators the need for
inservice training sessions related to the handicapped student in
vocational education. .

- 0 Make & special effort to attend sessions focusing on special students
at upcoming regional and state vocational edygation cbnferences.

o Contact a ﬁearb? university and r."equest information regarding courses
that emphasize serving special needs students in vocational
education. .

O Write to your state directors of vocational education and special
education to request guidelines, publications (such as a state IEP
manual), and other available materials that would be helpful in
meeting the needs of handicapped students enrolled in vocational
education classes.

28 NTE




APPENDIX A:  GAMPLE INDIVIDUALIZED EDUCATION PROGRAM PLAN

-

The tollo.nng IEP was prepared for illustrative pux;poses. It describes the
total sexrvice plan and includes one implementation plan for a student
enrolling in a foods services programs...

»

The forms use! in this example are fram the Pennsylvania Department wof
- Education's IEP manual developed by the National Learning Reswurce Center of
Pennsylvania. The IEP in this handbook is adapted fram a model prepared by

Mr. Mike Lynes and support staff at the Berks Voca\ ional-'l'echmcal bc,hool East
in Berks County, Pennsylvama.

.
-
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.INDI‘VIMLIZED EDUCATION PROGRAM PLAN

*

Student's lame: John Grade/Program: ___Senior High/Learning Disability Program
Birth Date: May 20, 1963 Teacher(s): Mr. Jerry Jerski )
Present Date: Jure 14, 1979 o School: Berks Vocational-Technical School East
W, e | '

Primary Assigrment(s): Date Started Expected Duration of Service Special Media or Materials .

N Learning Disability Program . 9/10/78 " Until June, 1980 Tutorial services are necessitated

) - : . by the fact that John is expected
Food Servxoes 9/24/78 Until June, 1980 to assume the same respmsibzlitzes

, . as any Food Services student. -

' Reason for Assignment(s): John is functioning far below grade Jevel in the areas of math and reading. learning Disability
class placement will afford him opportunity to receive intensive remedial instruction. John
was placed in the Food Services Program as a result of the following factors: exptessed inter- w
est in the area of food preparation and restaurant operation, demonstrated competency in the . ™

# | Singer Grafiex Evaluation, and prescribed acadenuc aduevement in the Learning D1sab111ty Program.
, :
Services: )
. Physical Education 9/8/79 Until June, 1980 v
Transportation 9/8/79 Until June, 1980

}

ELY

Dates for review and/or revision of ‘the Individualized Education Program Plan: Novenber1151 1979; February 10, 1980;
June 8, 1980

Person responsible for the maintenance and implementaticn of the Individualized Education Program Plan: Mr. Jef% Jones/
Ms. Sally Smart

30
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Instructioha] Area:

" Annual Goal:
Instructional Task

-

N A
Food /Services

To develep entry level skills in one or more food servxoe occupatmns
‘Interpret recipes - .

SHORT-TERM OBJECTIVE

INSTRUCTIONAL METHODS
MEDIA/MATERIAL TITLE(S)
(OPTIONAL)

¢ L4

s

EVALUATION OF INSTRUCTIONAL OBJECTIVES ’

TESTS, MATERIALS

EVALUATION PROCEDURES

TO BE USED

sucwsswx, PE 'NCE

CRI'I'I:.RIA

4

L)

3)

i

Given the recessary
tools, materials, equip-
rent, and requisite
1?mowledge, John will:

1) deftne specific

nanenclature and
vocabulary terms
found in basic
recipes:

a) weights

b) measures

c) directions

d) tegperatures
e) ingredients

recognize the advantages

of using standard food
preparation recipes

accurately complete |
pre~cooking precedures,
such as gathering

ingredients, selecting’

pans, etc.

o Students campile list of

unknown words through

class discussion. -Total

class participation in
lodking up words,

Students role piay
action words (i.e.,
beating).

St:.u,dents review .
Betty Crocker
booklets and text. -

Teacher.assigns text

review materials.
Materials .

"Cammercial Recipes"

“Food Preparation _
8ookleYs"

‘Food Services text

/

1) 'I‘eacher-produoed
test

.2) Teacher-directed -

questioning
3) Pérformarice on. ,
task

- *

1)

2)

3) John will perform
" the task without.
verbalfor physical

* indicate verbally,

John will be able

to define nomenclature
and vocabulary terms
with 90% accuracy.

L)

John will be able to

with 100%”accuracy,
the advantages -of
using standard tood
pveparation recipes. °

assistance with
100% accuracy.
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DIRECTIONS: . Using as many pages .as necessary describe the student's prc. ient
educational. levels in appropriate curricular areas. 'These may
include but are not limited to:

Academic Achievement | Prevocationall Skills
) En'otimal Maturity Vocational skills
" Self-Help Skills . Psychamotor $kills

‘ Social Adaptation " . Other |

. Results of the Metropolitan Achievement Test indicate that John is having
difficulties in both reading and math skills. Concerning reading ski'ls, John
can understand words more proficiently than he can use them in either written
or oral éammunication. Concerning math skills, John can canpute more
proficiently than he can solve problems. It should be noted, however, that
this may be due in part to difficulty in reading problems. Math problems may
have to be tape recorded or verbalized to John. . It can be concluded that
academic problems were primarily due to a readipg difficulty.

Results of .the Social and Prevocational Information Battery:.indicate that
John possesses competent job behavior, job search, health care, hygiene and
groaming, functional signs,.and home management skills but is deficient in
purchasing habits, budgeting, and banking. His academic curriculum will need
to be concerned with these three deficient prevocational areas.

Results of the Singer Graflex Vocational Evaluation- indicate that John
possesses the physical skills necessary to perform vocational tasks
canpe . ently but is lacking in skills involving self-motivation such as
attention span, initiative, frustration tolerance. and care in handling.
Placement in & vocational area of 1nterest is recommended so that John may
develop self-motigation.

° Results of the Pennsylvania Bi-Manual worksample indicate a skillful
performance in assembly and an extremely fast and accurate performance in
disassembly.

Results of the Singer Picture Interest Inventory and the Vocational
Interest, Experience, and Skill Assessment indicate various areas of
vocational interest. John should be placed in a shop related to one of these
expressed interest areas.

12



- L

APPENDIX 8 s IEFINLTIONS

i

Due process hearings. The right of\t;he student,‘barent, or guardian or
surrogate to present canplaints on ary matter concerning the student's
identification, evaluation or placement, or his/her right to a free public
education. If the parents, student, or guardian file a camplaint with an
agency, they are erititled to an opportunity for an impartial hearing conducted
by the agency, as determmined by state law or the State Educational Association
(SEA) .

Individualized education program. A written statement for each hand:i.cappeé
child developed in any meeting by (a) a representative of the local
educational agency or an intermediate educational unit who shall be qualified
to provide, or supervise the provision of, specially designed instruction to
meet the unique nedds of handicapped children, (b) the teacher, (c) the

. parent(s) or quardian(s) of such child, and (d) whenever appropriate, such
child. The statement shall include:s (a) a statement of the present levels of
educational performance of such child; (b) a statement of annual goals,
including short term instructional objectives; (c) a statement of the specxfxc
educational services to be provided to such child, and the extent to which
such child will be able to participate in regqular educational programs; (d)
the projected date for initiation.and anticipated duration of such services;
and (e) appropriate objective criteria and evaluation procedures and schedules
for determining, on at least an annual basxs, whether instructional objectives
are being achieved. -

Intermediate educational unit (IEU). Any public authority, other than a local
educational agency, that (a) is under the general supervision of a state
educational agency, (b) is established by state law for the purpose of
providirng tree public education on a regional basis, and (c¢) provides specxal
education and related services to handicapped children within the state.

least restrictive environment. An educational placement that is determined
individually for each exceptional child, the placement being as close as
possible to the reqular class setting. This concept recognizes that
handicapped children have a wide range of educational needs for which a
variety ot placements are required. Also referred to as least restrictive
alternative (LRA). .

local educational agency (LEA). A board of education (or other legally

constituted Tocal school authority) having administrative control and
direction of public.elementary or scoondary schools in a city, township,

lmx tracted tram:  avis, S., and Ward, M, Vocational Education of
Handilcapped students: A Guide for Policy bevelopment. Reston, VA:

———— > s

Counci1 tor Execeptional Children, 1978,
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school district, or political subdivision of a state or any other public °
educational institution or agency having administrative control and dircction
of a vocational education program. (In.this handbook, this term also includes
intermediate educational units.)

Mainstreaming. A belief whi¢h involves an educational placement procedure and
process for exceptional children; based on the conviction that each child
should be educated in the least restrictive environment in which that child's
educational and related needs can be satisfactorily met. The concept of least
restrictive environment recognizes: (a) that exceptional children have a wide
range of special education needs that vary greatly in intensity and duration;
(b) that there is a recognized contiffium of éducational settings which may, at
a given time, be appropriate for an im8ividual child's needs; - (c) that to the

Y]

maximum extent anpropriate, exceptional children should be educated with
nonexceptional children; and (d) that special classes, separate schooling, or
other removal of an exceptional child from education with nonexceptional
children should occur only when the intensity of the child's special education
and related needs are such tha: they canndt be satisfied in an environment '
including nonexceptional children, even when supplement-ry aids and services
are provided. LT e

Nondiscriminato_rx testing. The SEAs.and LEAs must establish procedures to
assure that testing and examination materials and procedures used fol
evaluating and placing handicapped children will be selected and administered
80 as not to be racially or culturally discriminatory. E£ach SEA and LEA must
provide and administer such materials or procedures in the child's native
language or mode of c*wmunication unless it is clearly not feasible to do so.
Finally, no single procedure may be the sole criterion for determining an

appropriate educational program for a child.

Parent. ' The handicapped child's natural parents, guardian, or parent
surrogate designated responsible for making decisions for the handicapped )

Related services. Transportation and such developmental, corrective, and
other supportive services as may be required to help a handicapped child
benefit -fram special education. Such services may include, but are not .
limited to, speech pathology and audiology, psychological iflentification and
assessment of disabilities in children, counseling services, and medical
services for diagnostic or evaluation purposes. The term also includes school
health services, social work services in schools, and parent counseling and
training. '

Special Education. Specially designed instruction, at no cost to the parent,
to meet the unique needs of a handicapped child, including classroom
instruction, instruction in physical education, home instruction, and
instruction it hospitals and institutions. “Special education" includes
speech pathology or any other related service if that service consists of
specially designed instructiop, at no cost to the parents, to meet the unigue
needs of a handicapped child, and is considered "special education" rather
than a "related service" under state standards. Vocational education, if it
consists of specially designed instruction, at no cost to the parents, to meet
the unique needs of a handicapped child, is also considered to be "special
education.” :

14
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u rtive services. A term used in vocational education, to refer to services .
lar to those provxded by special education under related services.

*Vocational assessment center. A centralized locale for the administration of

a camprehensive program of vocational assessment including standardized or
locally developed tests (e.g., nonverhal manipulative, aptitude. interest,
personality) and work and job samples.’

Vocational education. ‘Organized educational programs that are directly
related to the preparation of individuals for paid or unpaid employment or for
additional preparation for a career requiring other than a baccalaureate or
advanced degree. The nine vocational areas identitied by the U.S. Office of
Education are agriculture, distributive education, health occupations .
education, octupational home ecoramics, consumer and homemaking education,
office occupations, technical education, trade and industrial occupations, and
industrial arts. :

\
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