DOCUMENT RESUME

L LT P CE 021 3u7
~AUTHOR Wasdvke, Raypond G.
" TITLE Relevant Experiences for Alternative Learning:
s Project REAL. Third-Party Annual Evaluation Report,
Second Year. Review Perinsd: November 1, 1977 through
October 31, 1978.
INSTITOTION Educational Testing Service, Princeton, N.J.
SPONS AGENCY Office of Education (DHEW), Washington, D.C.
PUB DATE (78]
GRANT J-03-76-00229(502)
NOTE 76p.: Appendix A may not reproduce well due to small
print; For a related dociment see ED 147 541
EDRS PRICE MFO1/PCO4 Plus Postage.
DESCRI PTORS Basic Skills: *Career Development: *Career Education:
*Community Involvement: Zurriculum Development;
Evaluation Methods: *Experiential Learning; Fallure
Factors: *Prongram Effectiveness: Program Evaluation:
School Community Relationship: Secondary Education:
Success Factors
ABSTRACT

An evaluation was conducted of the second year cf
Project REAL {(Relevant Experiences for Alternative Learning), which
provides hiah school students in Newark, Delaware, with
community-ba:ed career development experiences and relates these
learning activities to the curriculur of life skills, basic skills,
and career development. In tbe area of student outcomes it was fournd
that students did not improve in basic skills or career
decision-making and employment-seeking sxills after participa*ing in
*+he proiect. Nevertheless, learning manajers and commuiity
instructors rated the students high in parsonal employment and
career ~-related dimensions. In the category of student process goals
and objectives, the project has been successful in its placement of
students in diverse community work sites, implementation of a
compre hensive studrnt assessment system, instruction in dealing wi*h
sex bias and discrimination, and award of credit for proiect
participation. The project has also fulfilled its proposed management
process tasks: developing and implementing management and staff
_development plans, obtaining parental pe-mission for student
participation, providing insurance for participants, and establishing
a proiect advisory board. Recommendations were made for improvements
in the three evalua<ed areas. (The appeniixes contain *he evaluation
plan ard a checklist of essential charac=eristics for implementation
sites.} (ELG)

#***************#*#*##*##*****#***##**#t***k**#**#tt***#**#****#*****#*

* Reproductions supplied by EDRS are zne hest that can be made *

* from the original document. *
*******t#**t#*t#*****#*#*#*******#******#*#*$*#*##*#**t***t***#t#t#***#

ehii



ED17475¢

—

THIRD-PARTY ANNUAL EVALUATION REPORT

Second Year

Relevant Experiences for Alternative Learning

Project REAL

Educational Testing Service
Princeton, New Jersey

CAN No. 2031600

Project Grant No. J 03-76-L0229 (502)

Title of Project: Relevant Experiences for Aiternative Learnng
Review Perind: November 1, 1877 through

October 31, 1978

Prepared by: Raymond G. Wasdyke

1S

EDUCATIONALTESTING SERVICE

PRINCETOMN, Ny 28541

{a

Uvs DEPART NTOF HEALTH
EDUCATI S WELFARE
NATIONAL INSTITUTE OF

EDUCATION

L e MENT O HAS BEES RE PR
1 XA T Y ALY RECECLED FROM
Deb BE RS N kAN PAT iR N

Lo, Y B e ey oA O CDONON

FATED D NOT NEOE SVARLLY Wi It

LRt AL MATIONAL NGT T TE O

[

At N TR

it



W

SECTION I.

Expe
Proj

TABLE OF CONTENTS

INTRODUCTION . . . + « .« v v v v v 0 0 v s

rience-Based Career Education Background.
ect REAL Goals . . . .

Background of the DlStrlCt‘

Scop

SECTION I

Find
Conc
Reco

SECTION I

C.

Find
Conc
Reco

e of Evaluation .

I. PROJECT REAL STUDENT OUTCOME EVALUATION
QUESTIONS . . . + + « « « v v v s 0 v

Have Project REAL Students Maintained Their
Performance Level in the Basic Skill Areas?
Have Project REAL Students Increased Their
Career Decision-Making Skills?.

Have Project REAL Students Increased Thelr
Employment Seeking Skills?.

What Are the Opinions of Project RLAL Learning
Managers and Community Instructors About
Project Students? . R

Ings .« v v v o v e e e e

lusions .

mmendations

TI. PROJECT REAL STUDENT PROCESS EVALUATION
QUESTIONS. . . « v « v « v v o o v v s

Have Project REAL Students Been Placed in
Community Exploratory and Project Learning
Activities? . .

Have Project REAL Student% Been Awarded (redlt
Toward a High Schocl Diploma for Successful
Completion of Program Activities? . . . . .
Has Proiect REAL Implemented Sex-Fair Luhdan(u,
Placement, Counceling and Follow-up Services
ings

lusions

mmendations

Eage

W w

10

11

12
16
17
18

19

19

ol

'3
ot
ot

y -

ik,

H



1?‘

i

E

TABLE OF CONTENTS (CONTD)

SECTION IV. PROJECT REAL MANAGEMENT PROCESS QUESTfONS

A. Has an Overall Project Management Plan Been
Developed and Implemented?. . . .

B. Har Parental Approval for Partlcipatlon in PrOJect
REAL and the Third-Party Evaluation Been Collected
for Each Student in the Project?. . . . . .o

C. Have Provisions Been Implemented to Guarantee the
Safety and General Well Being of Project REAL
Students?

D. What Was the Nature and Fxtent of PrOJect REAL
Staff Development Activities?

E. Has the Necessary PrOJect Staff Been Fmployed in
Keeping with the Project's Proposal?. .

F. Has a Project REAL Advisory Board Been
Established?. . . . . . . .

G. To What Extent was PrOJect REAT Implemented
as Planned? . e e e

Findings . . « « « « « « +

Canclusions .« « « + v o« 4 e a e w s a ey

APPENDIX A -~ Evaluation Plan--Project REAL. . . . . . ..
APPENDIX B -- Implementation Site Essential Characteristics

Checklist . . « « + « « 4+ o

Page

28

28

29

29
30
31
31
32

34
34



Third-Party Annual Evaluation Report - Second Year
Relevant Experiences for Alternative Learning
Project REAL

Educational Testing Service
Princeton, New Jersay

CAN No, 2031600
Project Grant No. J 03-76~-00229 (502)

Title of Project: Relevant Experiences for Alternative Learning
Review Period: November 1, 1377 through October 31, 1978
SECTION I. TINTRODUCTION
The Newark (DE) School District has been awarded a three-year contract
from the U.S. O0ffice of Education to implement an experience~based carcer
education project subsequently referred to as Project REAL =- Relevaut
Experiences for Alternative Learning. As part of the terms and conditions
of the contract Educational Testing Service (ETS) has been selected to
provide third-party evaluation services for the project’s second year of
operation -~ November 1, 1977 to October 31, 1978. ETS’s specifications
for the third=party evaluaticn were included as part of Newark’s original
preposal to the Office of Education. ETS received a formal letter of
agreement (contract) from the district to provide these services on

November 30, 1977,

Fxperience~B.. od Career FEducation Background

Experience~Basad Career Rducation (FRCE) was conceptualized and initfated
thirough the 1.8, Office of Education. Following preliminary exploratory
<tudies, four regional laboratories were selected by the National Insti=
rate of Sducation (NIF) to develop the FRC  (oncept into an alternative

cduraticnal progran for Wigh school students, The fSewark Sehool Dietrict
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selectrd Northwest Regional Educational Laboratories EBCE project for
implementation in the district. Northwesﬁ’s EBCE project has essentially
three broad characteristics:
1. The project is student-cewtered and stresses
personalized learning experiences for partici-
pating students.
2. The focus of student learning processes is
community based.
3. Instructional experiences of an academic nature
are integrated with career development experiences.

The curriculum content for Project REAL is individualized on the
bagis of each student’s unique cognitive style, personal goals and
educational needs. Project staff are guided in the development and
preparation of individual student learning plans by the fcllowing major
curriculum components:

I. Life Skills

o Creative development

® Critical thinking

e Personal/social development
e Science

¢ Functional citizenship

IT. Basic Skills

s Reading
e Written and verbal expressinn

e Mathematics

1. VNational Tnstitute of Education, Fducation and Work Program oF DHIY,
A Comparison of Four Experjfence-8ased Career Fducatirn Programg, 197n.
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1I1. Career Development

e Career knowledge and interests
e Employability skills
o World of Work

1

Project REAL Goals

The goals of Project REAL as contained in the proposal to the U.S.

Office of FEducation are:

Goal A: Providing the overall management and support staff
for the program
Al: FEstablishing an advisory board to function in the areas
of program planning, governance and community relations
A2: Developing a management plan for each year of operation
Goal B: Developing the necessary instructional and curriculum
materials for approximately 60 students for the first year
of operation
Bl: Establishing a network of community sites in which
student learning activities will take place
B2: Implementing EBCE curriculum materials in three high
schools that relate community learning activities with the
three program context areas: Life Skills, Basic Skills and
Career Development
Goal C: Evaluating student process and student outcome data
Cl: Developing and implementing an evaluation design that
provides for student outcome evaluation, process evaluation,
summative evaluation and side effects evaluation
Goal Dt Developing alternative strategies for demonstrating
and disseminating Project REAL mat rials through Delaware
Dl: Providing consultant services and appropcilate materials
to districts interested in implementing Proiect REAL
nN2: Providing dissemination of Project REAL information through
graduate career and vocational education courses of fered
at the University of Delaware.:
1. Vewark, Delaware, A Proposal for the Implementation of north West

Regfonal Fducation Laboratories EBCE Model, 1976.
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During Project REAL’s first year of operation 34 students wvere
involved in the project in Christiana, Glasgow and Newark High Schools.
This increased by approximately 100 percent in the second year of opera-

tion (N=70).

Background of the District

Newark, Delaware is located midway between the nation’s capitol and

New York City. The city has experienced sizeable growth in industry

and housing. It has progressed from a small farming community to one
presently characterized by the problems, and attendant demand for
expanded services tvpical of cities in the northeast megalopolis.

The Newark School District’s student enrollment has drubled every five
years since World War II until 1975 and is currently estimated at 17,000
students. The district encompassed about 15 percent of the state of
Delaware’s total population. The Newark District is heterogenous in its
occupational and sociocultural makeup with middle~income families pre-
dominating. A high proportion of the district’s workers are employed in
two broad areas; production and scientific~technical.

Court mandated desegregation and district reorganization during
Project REAL’s second year of operation (school year 1977-78) brought
about significant changes to the Newark School District. The most
significant impact was the reassignment of Project REAL"s director
to a post under the direction of Newark’s superintendent. From

mideginter of 1978 until earlv Spring approximarely half of the
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director’s time was spent in the preparation of district reorganization

3%

plans. During the remainder of the school year the director was reassigned
(full-time) to the position of administrative principal of Christiana
Middle School. Although this reassignment did not appear to seriously
alter the operation of Project REAL, the adminiscrative vacuum that this

reassignment caused may have had unknown effects on Project REAL.

Scope of Evaluation

The evaluation plan for Project REAL’s second year of implementation
{s found in Appendix A.and includes evaluative questions that are intended
to determine the extent to which:

(1) Project REAL has been implemented in accordance
with its proposal.
(2) Student process objectives and product outcomes
have been attained.
(3) Assurancec specified by the U.S. Office of Educaticn

have heen achieved.
The evaluation plan was prepared in three parts. Part & of the
plan lists evaluative questions related to student outcomes; Part B
contalns questions about student process objectives; and Part C specifies
questions related to project management tasks. Specifically the format
nf the plan is as follows:

e Fvaluation Questions: A description of the topical

area to he evaluated in three btcad categeries:
Part A ~ Student Qutcome tvaluation Questions
Part B - Student Process Evaluation OQuestions

Dyrt 0« Management Process Nvaluation Questions



¢ Data Source: Lists data sources that will be used to

provide information about each evaluation question

e Time Data Collected: Data collection time frame by

Fall, Winter or Spring

e Evaluation Design: Specific type of design to be used; e.g.

-Formative
-Summative
~Pretest/Posttest; Posttest Only

® Analysis: Description of the type of analysis to be used,
such as norm group comparison, analysis of variance or
covarianze and so on.

@ Target Criteria: A description of the c¢riteria or standards

to be used to assess whether the evaluation question has
been answered in the desired direction.
o Sample: The sample (or population) subjects or documents

to be emploved as basis for analysis.

The subsequent sections of the Final Evaluation Repcrt present
discussion of the finding of Project REAL’s second annual evaluation.
The sections are presented consistent with the major parts of the eval-

uation design.

it
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SECTION IT. PROJECT REAL STUDENT OUTCOME EVALUATION QUESTIONS

A. Have Project REAL Students Maintained Their Performance lLevel in the
Basic Skill Areas?

The basic premise of Project REAL is that project students will perform
in the basic skill areas as well as students enrolled in traditional high
school programs. Analysis of the data collected indicates that student
performance decreased in al.- basic skill areas measured.

The California Test of Basic Skills (CTBS) was administered to
all project students employing a pretest-posttest design. Assessment of
student performance was determined using the CTBS national norming sample
as the comparison group. Also, matched t-tests were computed between the
experimental groups pretest-posttest mean scores:. Mean scores, standard
deviations, and t=values are displayed in Table 1. The data reveals that
for each of the basic skill areas measured, the posttest mean score
was lower than the pretest’s mean score. Posttest mean sScores were
significantly lower than pretest mean scores in reading (p. < .05),
mathematics (p. < .01) and reference skills (p. < .01).

Table 2, 3, an &4 display the results of analyses betyeen pretest~
pogsttest mean scores within each of the project schools; Newark, Christiana,
and Glasgow High Schools. These data reveal an overall trend in poorer
performance on posttest measures than pretest Reasures within each of

the project schools.

i
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Table 1

CTRS Pretest-Posttest Scores for Project REAL

Reading

Language
Mathematics
Reference Skills

CSAP and CTBS Pretest-Posttest Scores for

30
29
29
30

Pretest
Wi SD
63.90 15.00
61.41 11.58
68.35 18.12
15.70 3.09
Table 2

Posttest
57.07  19.11
56,24  17.28
57.59  24.19
12.37 5.36

Project REAL, Newark High School

Reading

l.anguage

Mathematics

Reference Skills

Career Decision Making
Employment Seeking Skills

{=

14
13
13
14
13
13

Pretest

X )
68.07  14.14
65.62 10.63
72,15 14.38
16.43 2.14
44,92 10.93
36.39 6.48

* P < IOS
&% p. < 1
X%k n, < 001

Posttest

E|

57.64
57.54
60.31
12,00
50.00
55.77

20,15
21.37
24475
5,82
8.39
15.73

t=-value

-2.08%
~1.89

w3, 14%%
~3.87%%

t=vaiue

o s @ s =
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CSAP and CTBS Pretest-Posttest Scores for

Table 3

Project REAL, Christiana High School

Reading

Language

Mathematics

Ref. Skills

Career Decision Making
Fmplovment Seeking Skills

=

11
11
11
11
12
11

Pretest
X sD
62.27 14.11
57.27 11.66
66.64 22.70
15.81 2.99
42.75 11.80
54.91 5.58
Table 4

Post

>

59.46
56.64
53.36
12.91
14.33
54.84

test

SD

17.07
11.17
25.28
5.
10.92
11.61

CSAP and CTBS Pretest-Posttest Scores for
Project REAL, Glasgow High School

Reading

l.anguage

Mathematics

Ref. Skills

Career Decision Making
*mplovment Seeking Skills

==

(S LIV SRV RV RV Y ]

L08
x5, 0]
o

Kk o, 0O

Pretest

X sD
55.80 18,30
55.20 11.93
62.20 17.01
13.40 4,83
41.33 10.02
54 .50 9.11

Pogttest

X sD
50.20 22,90
52.00 19.51
59.80 24.11
12,20 5.07
44,67 13.58
54,00 14.02

t=value

-0.62
-0.66
2 ,92%%
-1.82
0.26
-0.09%

¥

-
.
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®. Have Project RFAL Students Increased Their Career Decision-Making
Skills?

The Career Skills Assessment Program (CSAP) career decision-making
skills and employment seeking skills measures were administered on a
pretest-posttest basis to all project students and a non-equivalent
intact comparison group. The comparison group was randomly selected
within each of the project schcools. CSAP measures are designed for
secondary 3chool students and were administered to both groups in
October, 1977 and May, 1978.

Table 5 displays mean pretest and posttest scores, standard
deviations and F~tests for project and comparison students. As revealed
in this table, there was a significant difference (p. < .053) between
pretest mean scores on the career decision making skills measure.

Project REAL students scored significantly higher than the comparison
group. There was however, no significant difference between the groups
mean posttest scores.

Tables 2, 3, and 4 on the previous page shows the results of
matched t-tests for Project REAL students only in vach of the project
schoola. Although there were no significant differences in two of the
achools, Newark High School project students increased a significant
amount between pretest-posttest (p. < .05) in the area of career decision
mazing.

Table 6 displays and unweighted means analysis of variance for
career decision-making skills posttest scores adjusted for pretest
acorea. The data reveals no statistically sienificant difference between
“roject RFAIL students and the cemparison group. When differences between
mean nretest srores for Project REAL students and the comparison group
were aceounted for, there was no stanttficant d{fference on mean posttest

Goenrasg,

~—

I
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€. Have Project REAL Students Increased Their Emplovyment Seeking Skills?

The CSAP employment seeking skills measure was administeared to Project

REAL students as the comparison group in October, 1977 and May, 1978.
As illustrated in Table 5, there were no significant differences

between both groups mean pretest and posttest scores on the employment

seeking skills measure.
Table 5

CSAP Pretest-Posttest Scores for Project REAL
and Comparison Group

Pretest Posttest
Group N z SD  F=test N X SD F-test
Career Decision E 35 40.91 11.62 1.63* 38 45.03 11.47 1.25
Making Skills c 125 33.18 14.84 66 44 .06 12.83
Employment Seeking E 55 54 .49 7.61 3.21 38 53.63 13.27 1.21
Skills C 130 47.02 13.63 70 55.34 12.04
Table 6
Unweighted Means Analysis of Variance for CSAP Career
Decision Making Skills Posttest Adjusted for Pretest
Source Sum of Squares DF Mean Square F Significance
Project REAL/Comparison 0.32 1 N.320 0.004 p = 0.948
Covariates 3991.22 1 3991.22 32.52 p = 0.000%*%
Fxplained 3891.54 2 1995.77 26.26 p = 0.000%*%%
Residual A584.10 R4 76.00
Total 10375.64 86 12065
Table 7
'nweighted Means Analysis of Variance for CSAP Employment
Seeking Skills Posttest Adjusted for Pretest
Source Sum of Squares DF Mean Squares P Significance
Project REAL/Comparison 16.60 1 36.60 0.3 p = 0.584
Covariates 325031 ] 3250.131 27T no= 0 O00Kkx*
Fxplained 3286.90 N 143445 F3.04 no= O N00*%k
Resg {dual 1NARS (42 2Q 121,471
Total 13072.32 an TESVIA

* 5, o< W05
k% p.oc 0]

kkk n, > 00]
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The results of matched t-tests for Project REAL students only on
the employment seeking skills measure displayed in Tables 2, 3, and 4
show no significant differences between pretest and posttest mean scores,
However, posttest mean scores within each of the project scores were
slightly lower than mean pretest scores.

Table 7 displays an unweighted means analysis of variance for
employment-seeking 'skills posttest scores adjusted for pretest scores.
The data indicates no significant difference between Project REAL students
and the comparison group. When differences between mean pretest scores
for both groups were accounted for, there was no significant difference
between Project REAL students and the comparison group.

D. What Are the Opinions of Project REAL Learning lanagers and Community
Instructors About Project Students?

Project RFAL learning managers and community instructors uniformly
expressed high opinions about personal and career development at:ributes
of project students. When asked to rate students on specific career and
personal development attributes, Table 8 illustrates that Project REAL
learning managers consistently reported that students demonstrated positive
emplovment related attitudes and a desire to apply the knowledge and
skills learned in the area of career development.

Please note that statement 13, l4, and 15 {n the gquestionnaire
ire stated nega*ively; therefore the mean scores of 4.13, 3.20, and .13

regpect {velv indicate relativelv positive perforrance.

.



-13-

As {llustrated in Table 9, community instructors indicated that students
are not disruptive on the job, take initiative In taking on a project,
ask questions when a problem occurs, and take pride in their work.
Community instructors responses to item number eight indicates consistent
agreement among the community. These data indicate that project students
do not resent receiving directions on the work~site.

One~hundred percent of the community instructors surveyed indicated
they would recommend that other employers become involved in Project
REAL . Furthermore, slightly more than 70 percent reported that all
students should participate in Project REAL regardless of their career or
educational plans with 26 percent repcrting that only those students
whose career or educational plans are uncertain should participate. Only
3.6 percent responded by indicating that Project REAL should only be for
those students who expect to get a job immediately after high school

graduation.
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Table 8

PROJECT RFEAL LEARNING MANAGERS RATING SCALE

1 2 3 4 5
This describes This is true Sometimes this This is not The student
the student most of the 1s true of the usually so is not like
perfectly time student this at all
X D
1. Pays attention to good grooming and dresses appropriately 1.96 W77

for community site.

2., Shows responsibility i{n completing assigned tasks. 2.33 1.04
3. 1s punctual and meets deadlines, 2:40 1.07
4. Shows an interest in learning about careers. 2.02 1.00
5. Relates abilities, values, and needs to career options. 1.98 94
h. Relates level of ed.cation required to career options. 2.02 87
7. Uses appropriate resources to gather career information. 2.07 .94
R, 1Is cooperative and willing to listen to advice. 1.89 <94
9, Follews required project procedures and policies. 2.20 1.01
10, Applies decision-making skills in the selection of 2.10 94

career opportunities.

11, Makes realistic plans about future career goals. 2.20 1.01
12, I3 motivated rto want to work and expend effort. 2o 1.19

. .
13, Shows difficultvy in comminicating with adulte n the w3 1.00

telephone.,

a4, Reauires close supervision, RO O
1

. shows Tirrle pride in work and rashes throagh assignoent<. w1 Tl

N

o s )

L, drated vepativerc. The faghomeoan o sceres bedioate reatively pesioaye

perfarmane.
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Table 9

PROJECT REAL COMMUNITY INSTRUCTORS RATING SCALE

1 o2 3 4 5

This describes This is true Sometimes this This is not The student

the student most of the is true of the usually so is not like

perfectly time student this at all

X sD

1. Shows some initiative in taking on a project. 1.93 1.11
2. Can’t get to community site on time. . 4-49l .80
3, Shows interest in learning more about the career or

occupation. 1.67 96
4. Asks questions 1f problems come up-. 1.41 .75 ‘
5. Is often absent from the community site. 4.701 54
. Has tr be told what to do every minute or can’t keep busy. 4.00l 1.33
7. Shows some pnride in their work and doesn’t just rush

through to get it finished. 2.07 1.30
8. Resents receiving directions from community instructor. 5.00l .00
9. Wastes time on the community site. 4.&11 1.01
10. Dresses appropriately for community work site. 1.48 .80

11. Vould vou recommend that other employers become involved in Project REAL?

100% Yes Nm 27

No

12, 1f sufficient communitv sites were available, would you recommend that all
students participate in project REAL?

’n%  Yes, all students should participate in Project REAL regardless
of their career or educational plans.

___Jw®  No, only those students whose career or educational plans are
uncertain.

___4m  No, only those students who expect to gfet a iob immediately after
high school graduation.

1. Stated negativelv. The high meaa scores indicate relatively positive
perrformance.
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The findings of Project REAL‘s student outcome evaluation are:

1.

Project REAL students mean posttest scores were less than their

mean pretest scores in each of the following basic skills areas:

1.1 Reading

1.2 Language

1.3 Mathematics

1.4 Reference Skills

Project REAL students did not obtain statistically significant
results when contrasted to a non-equivalent iuntact comparison

group in the following areas:

2.1 Career Decision-Making Skills
2.2 Employment Seeking Skills

Project REAL Learning Manager uniformly held high opinion of

project students on a variety of personal, employment and career

related dimensions.

Community instructors consistently have high opinions of Project

REAL students employment and career related dimensions.

One-hundred percent of the community instructors surveyed
recommended that other employers become involved in Project REAL
with 70 percent responding that all students should become

involved in the project.
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Conclusions:

1. Project REAL students did not obtain the anticipated level
of performance in all the basic skill areas measured when

compared to a national norming population.

2. Project REAL student performance in the areas of career
decision-making skills and employment seeking skills was

comparable to the performance of the comparison group.

3. Learning managers aad community instructors consistently
rated Project REAL students high on a variety of personal,

employment and career related dimensions.

General conclusions about the impact of Project REAL on students
in the basic skills and career education areas must be weighed carefully
in regard to the organizational and educational climate in the Newark
School District during the latter half of the school year.

Reactions to court-ordered district reorgnization and desegregation
plans were apparent in student boycotts and other general disruptions
to normal school operations, staff uncertainty about teaching assignments
and feelings of concern about future organizational patterns. Although
the district appeared to be operating as it had in the past, uncertainty
about the future of the district was perceived by students and staff
alike. Ultimately, the anxiety associated with this situation was one of
the underlying factors that precipitated a six week teacher strike in
the Fall, 1978.

Thus, conclusions ahout the impact of Project REAL on students
must be viewed judiciously. The unknown circumstances surrounding
reorganization and desegregation plans may have {nfluenced instructiona.

activities and test results in varving wavs and unknown amounts.
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Recommendations

The following are the recommends fons for this section of the evaluation

report:

1.

Atteniion should be directed at facilitating the assimilation
of project REAL into the emerging reorganizational pattern while
maintaining the alternative educational structure of Project

REAL .

Attention should be directed at identifying specific content areas
of the student assessment program in which students tended to

perform less than anticipated.

Based on the results of the previous analyses, instructlonal
modules should be prepared and implemented by Project REAL’s

gtaff in each of these content areas.,
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SECTION III. PROJECT REAL STUDENT PROCESS EVALUATION QUESTIONS

A. Have Project REAL Students Been Placed in Community Exploratory and
Project Learning Activities?

Project REAL program specifications rgquire that students complete at
least three exploratory experiences and five projects. Career exploratory
experiences are three-to-five days in length during which time students
interact with adult members of the work force in occupations of interest.
Projects are longer in length, typically spanning three to five weeks and
provide the opportunity for students to study occupations of particular
interest vo them in depth. Projects are individualized and incorporate
academic as well as occupationally related areas. Both exploratory and
project experiences are characterized by direct student contact with the
toolsg, materials and other resources commonly found in community worksites.

The data collected from Christiana, Glasgow and Newark High Schools
indicated that students achieved the target criteria set for the
completion of exploratory and project experiences. Table iO displays
the number of students attaining the target criteria,

Table 10

Number of Students Attaining Criteria for Completion
of Exploratory and Project Activities

Project Sites Exploratory Experiences Project Experiences
Christiana HS 20 18
Glasgow HS 10 10
Newark HS 38 36

TOtal 68 LY
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Project REAL students participated in community experiences in a
broad urray of jobs or job clusters. Table 12 presents the number of
students completing career explorations and projects in each of the
following job clusters: e~

Table 11

Distribution of Project REAL Students in Job Clusters1

Job Cluster N Students
1. Agri-Business and Natural Resources 4
2. Business and Office 20
3. Communications and Media 15
4, Construction 4
5 Consumer and Homemaking Education 4
6. Environment 3
7. Fine Arts and Humanities 2
8. Health ' 15
9. Hospitality and Recreationm 5
10, Manufacturing 3
11. Marine Science 1
12. Marketing and Distribution 7
13. Personal Services 20
14. Public Services 19
15. Transportation . 5

The data in Table 11 indicates that Project REAL students were placed
{n iobs that were distributed across the U.S. Office of Education’s

designated fifteen job clusters,

1. 1,8, Office of Fduration Fifteen Job Clusters

L

Come
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Learning -::e Analysis Forms (LSAF’s) have been prepared by Projent
REAL staff for each community work site. LSAF’s include a description of
the materials, tools, equipment and job tasks students may encounter at
each site. LSAF’s are used to develop specific site learning objectives
that in turn are Qéed in preparing student projects.

Review of a representative sample of LSAF’s (N=13) indicate that
these forms have been completed satisfactorily. Specific job tasks have
been delineated; tools, materials and other resources available at the
work site identified; and an overall description of the job are included
in the LSAF’s. In only a few instances were LSAF’s completed without
face~-to-face contact with job representatives.

In addition to LSAF’s, Project REAL has also prepared an Emplover’s
Agreement Form that describes the terms and conditions pnder which
the employer agrees to participate in providing job experiences for

gtudents.

B. Have Project REAL Students Been Awarded Credit Toward a High School
Diploma for Successful Completion of Program Activities?

The Delaware State Board of education and the Newark School District
have established guidelines regarding the award of credit toward a high
school diploma for gtudents pursuing alternative secondary education
programs. The State Board of Education and the Newark School District
require a minimum of 18 approved cr951ts to be awarded a high school

diploma.

-
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State and district policy provides for: '"...the
granting of the maximum of three credits toward graduation
for a combination of approved and ..dividualized programs
which include: independent study projects arranged with
appropriate school administrators and staff persons and
approved and supervised work experiences in the sgchool and
community which meef the educational objectives or special
career interests of an individual student."1

Nonetheless, all project REAL credits can be applied to the 18
minimum required for graduationm, additional credits Zfor Project REAL
projects were awarded beyond the 18 credit minimum to insure that each
student received appropriate academic credit consistent with the time
spent in Project REAL. One-half credit was awarded for each project
completed with additional credit awarded for successful completion of
career competencies and explorations.

Project REAL staff developed and distributed to students and their
parents guidelines for the award of credit for participation in the
project. ETS staff reviewed these guldelines, supportive forms,
and other documents and monitored their use. Although each of the
three project sites have particularized guidelines for awarding credit,
there was a high degree of consistency among the sites In applying the
guidelines.

Interviews with students at each of the project sites indicated
that they felt the guidelines and procedures for awarding credit were
reasonable and equitable. Although project staff reported that the
guidelines were appropriate, they did say that determining the academi.
area in which credit should be granted for particular projects was

-

difficult and time consuming. During the Summer of 1977 project sratt

1. Newark, Delaware, A Proposal for the Implementation of Northwest
Repional Educational Laboratornies EBCE Mcdel, 1976,

!
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reviewed the guidélines and made revision where necessary. These guide-

lines were implemented during the second year of Project REAL.

C. Has Project REAL Implemented Sex=-Fair Guidance, Placement, Counseling

and Follow=up Services?

Project REAL has prepared a comprehensive plan for dealing with sex bilas
and sex discrimination issues that relate to the project. The plan
includes:

s Staff development activities to familiarize staff with sex
bias and sex discrimination issues in career education.

¢ Strategles and procedures for dealing with these issues
on a student level.

# Student process objectives in guidance and counseling.

o CGuidelines for the selection of non-textbook materials.

¢ Guidelines for dealing with controversial instructional

materials.

¢ Checklist for evaluating materials for racial and sex

discrimination.

The comprehensive plan for treating sex bias and sex discrimination
{asues was developed late in the Spring of 1977 and was implemented in
the prolect’s second year of operation.

Project REAL has also developed and implemented a student pia ement
and follow=up system to account for the job placement of each student whe
2raduates or leaves the project. Table 12 summarizes student placemen:

it ¢ olioaw-nn data across the three project sites,
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Table 12

Project REAL Follow~up Information

Grade 11 Grade 12
Total Number Enrolled in Project REAL 30 34
Graduated -- Enrolled in College - 22
Graduated --= Placed in Job - e 12
Graduated -- Not placed in Job or College - -
Completed program and promoted 22 ——
Dropped out of Project REAL and 14 4
returned to regular classroom
Dropped out of school - -
Transferred out of District 15 -—
Re~enrolled in Project REAL for second~-year 3 ——

D. Has Project RFAL Implemented a Student Agsessment Program?

Project REAL has implemented a student assessment program in the basic
skill areas and career development. The California Test of Basic Skills
(CTBS) and the College Board‘s Career Skills Assessment Program (CSAP)
test hatterv were administered fo all incoming project students. The test
results were uged bv project staff in developing individualized learning
plans ii.e., projects, explorations, etc.) for students, the suhtests
covenred by the (TBS include:

1. Reading
J. lLanguage

Mathemat { o

Reference =ik il)]
R Science
ne o Soeial Ttgdies
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Interpretation of test scores for instructional use is based on
comparison with the CTBS national norming sample. In those instances
when students score below the 50th percentile in a particular basic skill
area, individual learning plans are prepared to offer students special
instruction in this area.

In addition to the use of the CTBS on a pre—entry assessment basis,
the results of the CTBS pretest-posttest analysis were also used by
Project REAL staff to identify specific parts of the test that students
tended to do poorly. An item analysis of the CTBS has been done by
Project staff to identify content areas of the test where student achieve-
ment was less than anticipated. The results of the item analysis were
t%en uged to develop individual learning modules (e.g-'computational
skills, reading). Plans call for incorporating these modules into
student projects during the Project’s second year of operation when the
results of students pre-assessment indicate low achievement in a speci-
fic basic skill area.

The CSAP test battery include the following measures:

1. Career Decision Making Skills
2., Employment Seeking Skills

The CSAP battery was administered cn a pretest-posttest basis to Project
RFEAL students and the comparison group. Analysis of covariance statis-
tical procedures were used to estimate student achlevement on each of the
CSAP measures.

The results of the CTES and CSAP pretest-posttest adminisrration

are found in a previous section of this report.
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Findings

The findings of Project REAL’s student prccess evaluation are:

1. Project RFAL students completed the required number of
exploratory experiences and projects.

2. Policles, procedures, and guidelines for grading and
the award of credit toward a high schcol diploma are
well-structured and functional.

3. Project REAL students have been placed in a broad arrvay of
communitv work ewperiences.

4, A comprehsniive plan for dealing with sex bias and sex
discrimination issues that relate ro Project REAL students
has been prapared and implemented.

5. A placwment and follow-up system has been developed
and implenented.

6. A comprehensive student assessment svstem has heoea
implemented in the basic skiil areas and careel

education.

Conclusions

Conclusions drawn from Project REAL’s process evaluation section are:

1. Project REAL tias achieved its student process goals and
objectives as outliined in its proimoneal and as specified
in its management plan. These inclide placing students
{n a broad arrav of community work sites, {mplementing
a comprehensive sludent assessment system, providing
students with instructions in the area of sex bias and
gax difscrimination and awarding students credic o

rart{cipation {n the project.

Q ,
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Recommendations

The following are the recommendations for this section of the evaluation

report:

e

1.

Project REAL should continué to expand the number
and variety of community work sites for the
project’s third year of operation.

Project RFAL should continue to refine the quallty
and breadth of LSAFs consistent with additional

community work sites.,
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A. Hag an Overall Project Management Plan Been Developed and Implemented?

)8

SECTION IV. PROJECT REAL MANAGEMENT PROCESS QUESTIONS

The director of Project REAL has prepared and implemented a management

plan that includes the following elements:

Goal Statements: A description of the broad goals of

Project REAL.

Objectives: A description of the objectives related to
each of the broad goal statements.

Activities: A description of the activities designed to
accomplish the stated goals and objectives.

Completion Dates: The anticipated start and completion

dates for accomplishing each of the stated goals and
objectives.

Resource Allocation: A description of the human and

financial resources allocated to each of the goal and
objective areas.

Person(s) Responsible: The name(s) of the person(s)

responsible for undertaking project activities,

Analysis and review of the management plan indicates that project

goals and objectives have been linked to proposed project activities,

start and completion dates have been astablished for each of these

activicies,

sach of the

and financial and human resources have been referencad to

project activities.
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B. Has Parental Approval for Participation in Project REAL and the
Third=Party Evaluation Been Collected for Each Student in the Project?

Parents of students expressing an interest in participating in Project
REAL were informed concerning the requirement for prior parental approval
for students by mail and during an orientation session. A checklist
procedure was developed and implemented by the project’s staff to insure
that parental approval was secured prior to student participation.
Student folders were prepared that contained the following forms:
parental permission, insurance, accident, and transportation. An ETS
representative examined each student’s folder early in the Fall of
1977 and found that a signed parental permission form and other necessary
forms were present for all Project REAL students. Further examination
of the dates of the parental form revealed that permission had been

granted by parents prior to student involvement in the project.

C. Have Provisions Been Implemented to Guarantee the Safety and General
Well Being of Project REAL Students?

Insurance protection for Project REAL students was érovided through
gtudent participation in the Newark School District’s insurance plan or
through individual family coverage. Students utilizing private vehicles
for transportation to and from school and community work sites were

also required to demonstrate adequate !nsurance protection of himself/
herself, the vehicle and passengers. Students transported on District
owned and operated vehicles were covered through the District’s {nsurance
plan, Also, liability insurance protection for employers {nvolved in
Project RFAL was provided by the District. Examination of student
fnlders indicated that all of the students were enrolled in either the

NDistricr“s or thefr familv's {insurance program.
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Project RFAL on~site community work activities were of the non-paid

¥

variety and were designed to be in compliance with the child labor
provision of the Fair Standards Act. Also, a copy of Project REAL’s
proposal was submitted to the Area Director of the Department of Labor to
inform him of the Director of Newark’s intentions in implementing Project

REAL .

D. What Was the Nature and Extent of Project REAL Staff Development
Activities?

A variety of staff development activities were organized by Project
RFAL’s director. These include such activities as:

1. Developing a program description booklet for Newark
High School’s project.

2. Preparing a dissemination plan for informing
community groups about the project.

3. Refining of basic competencies procedures.

4. Redesigning sound/slide presentation and related
orientation materials.

5. Revising all project forms, and so on.

6. Evaluating existing community work sites and

identifying new sites.
In addition to these activities, Project REAL staff conducted an
{nternal evaluation of the project. FEach of Project RFAL s staff worked
approximately 90 hours during the summer months on staff deve lopment

activiries.
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E. Has the Necessary Project Staff Been Emploved in Keeping with the
Project’s Proposal?

1 .e following personnel have been employed and are present at each of

the three Project sites: one learning manager, one community coordinator
and one clerical assistant. A full-time project director has also

been employed and is located in Newark School District’s central office.
Fach of the staff has been provided with a job description listing the
appropriate tasks, roles and responsibilities. A personnel review
procedure has been implemented to ensure periodic evaluation of all

Project REAL personnel.

F. Has a Project REAL Advisorv Board Been Established?

For the past four year the Newark School District has maintained an

external career education advisory council that was established as

part of the district's_involvement in the Career Educational Instruc-
tional Systems Project. The council meets monthly and its membership
includes representatives of business, industry, state and local govern-
ments, state education agencies, and a variety of professions as well.

The purpose of the council is to advise the superintendent on broad areas
of concern in the field of career education and to establish a basis for
community support. Because the counci] continues to meet on a regular
basis, a decision was made in early September, 1376 to form a subcommittee

or task force of the council as an advisory board to Project REAL.
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G. To What Extent was Proiect REAL Imclemented as Planned?

*

Learning Centers: Learning centers have been established as plsuned

in each of the three Project REAL sites. These centers are located

in classrooms and have Sufficient desks, file cabinets, audio-visual,
duplicating equipment and other materials and supplies to allow the
center to function as a self-contained unit. A single classroom in
Christiana and Glasgow High Schools has been designated as a Project REAL
learning center. Due to increased enrollment in Project REAL in Newark
High School during the second year three classrooms have been added for

Project REAL’s use.

Transportation: Transportation of Project REAL students to and from

worksites appears to have not been a significant problem. Unlike other
experience~based career education projects, Project REAL requires that
students make arrangements for their own transportation. However,
although staff and students did not report this as a problem, it may

be a self-limiting mechanism that prevents expansion of Project REAL

in those instances where public or private trangportation may not be

available to some students wishing to enroll in the project.

Community Work Sites: The staff of Project REAL have identified in

excess of 135 community work sites. The work experiences found in

these sites represent a broad array of jobs and job clusters spanning
the 15 job clusters classified by USOE.l ETS interviewed a2 represen-
tative sample of 10 employers who participated in the project during the
Spring of 1978. The employers interviewed uniformly had positive reac-

tions to Project REAL, expressed an interest in continuing their

1. Refer to page 20 for a ligt of student work experiences in
2ach of the 15 job clusters.



Ty -

-

-3

involvement in the project and thought that Project REAL provided students
with first hand experience of demands in an employment settings. The
analysis of Community Instructor’s Rating forms are included in a previous

section of this report.

Project REAL Site Characterigtics

ETS administered the Implementation Site Essential Characteristics

Checklist prepared by NWREL®s experience-~based career education staff
to assess Project REAL’s site characteristics. The findings of the
Checklist indicate that Project REAL:

¢ provided individualized instruction to students
o utilized community resources as a basis for instruction
e built on career related activities of adult members
of the work force
s represented a comprehensive and integraced educational
program

¢ focused primarily on the career developmant of students
Comparison between these broad findings and Project REALs first
vear proposal and {ts management plan indicate that Project REAL exhibits

the essential characteristics of an experience-based career education

project. The completed Implementation Site Essential Characteristics

Pl Touet

1. Refer to page 20 for a list of student work experiences in each of the
15 fob clusters.,
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Findings:

The findings

1.

2,

Conclusions:!

of the Project REAL management process evaluation are:

Project REAL has developed and implemented a project
management plan.

Parental permission for student participation in
Project REAL and evaluation activities was secured
prior to start of project.

Insurance provisions have been provided to assure
the safety of project participants.

A comprehensive staff development plan has been
prepared and implemented.

Project staff have been employed consistent with
management plan and project proposal.

A Project Advisory Board has been established and

meets on a regular basis.

The overall conclusion of the Project REAL management process evaluation

is:

Project REAL has been implemented consistent with the
project’s proposal and management plan. A review of

the Implementation Site Essential Characteristics Checklist

reveals that Project REAL has in operation those activities
that are essential to an experience-based carcer education

project.
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- APPENDIX A

BT~

tvaluation Plan=—Proiact RINL

Octobar 1, 1976 ~ September 30, 1977

The evaluation plan for Project REAL's first year of implementation is
contained in this document, The plan includes evaluation questions that will
te adlressed to determine the extent to which:

¢ Project REAL has been implemented in accordance with its
proposal.

¢ Student process objectives and product outcemes have been
att jord 1-1&.0 .

¢ Assurances specified by the United States Office of
Education have been achieved.

The evaluation plan is presented in three parts, Pars A of the »lan liscs
quastions related to student outcomes; Part B contains questions abour stulent
process objectives; and Part C specifies questions linked to preject manazoment
tasks, Specifically the format of the plan is as follows

® Evaluarion Questions: A description of the topic or
araea evaluated in threoe broa J arecas!

Part A - Student Outcome Evaluation Questions
Part B = Student Process Evaluation Questions
Part C - Management Process Fvaluation Quescions

¢ Data Scurce: Lists data sources that will be used to
provide information about each evaluation question, A
list of the data sources and code nunbers is preseated in
Appendix A, Documents Checlilist,

¢ Time Data Collocted: Data collection time frame by F
winter or sprinns.

.._
o,
-
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APPENDIX A (CONTD) ;
$ valuaticn Desien: Specific tvne of desizn to ba uszad: "

~Formitive
-jurnative
-Pratest/Posttest; Posttest only

¢ Analvsist Describes the twpe of analvsis to be used, such
as norn group comparison, analvsis of variance or

covariance and so on.

# Target Criteria: A description of the criteria or
standards to be used to assess whether or not the
evaluation question has been answered in the desired
direction.

§ Simnle: The sample (or population) of subjects or

Jdocuments ko be analyzed,

B

Because Project REAL is in its formative stage of developrment and imple
mentation, the evaluation plan must also be used and interpreted with a measure
of flaouibilitw, Unknown factors and events will most assuredly temper some of
the plan's specifications. The preparation of the plan has included discussions
with the director of Project REAL to assure that its specifications are
consistent with the overall project as interpreted by Educational Tesving Nor-ic

(ETS), and further that the criteria established to welah accenp
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of the allocatiosy of resourcoes, Projects REAL'S evaluation
nlan was approved by the proiect's divecter on Fubruare 17, 1977
The subsequent part of this docament prosents; Project RUALY s ovalansd

nian for its firvst yeoar of operation.
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B R T AT P s,
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L s Evaluatlon Flan--Part A

Project REAL Student Outcome Evaluation Questions

tecas?

studont Outcome Evatuatiun Tiwe Evaluation
Juestions Suurce Data Collocted Deaign Analysis
Mave_students matntatned  D-22 .. . .. Fall and . Summative . Nora group. . .. .
their performance level in Compreviicnsive Spring; Pre-Pust Compurison
the following basic skills Test of Basic Hid-year for oxn uiing x ecores
: Skills Sub- flist year and
scales 1«10 of project pereentile
implementation statistics

v Reading Vocabulary

L, Realing Comprehension

¢, Spelling

t. -Language Muchanics

¢+ Language txpression

t. Mathematics Computation

%. Mathematice Concepts
and applications

b, Reberence Skills

o e dence

1o tucial Studes

Target
Criteris

Students should ... .
porfore as well as
national norm

group

_. Toctal population. _ -

of project REAL
students

T I N
kP e e

Total population

(AINOD)V XIGNAAAV =

Cave students improved dn peld ) Fall and Spring; Summat {ve Analysis of Stat istically significant
i le hnowledyge of career  Career Skills Midyear tor Pre-Pouat variance or F-ratiu tavoring the of project REAL
Juo talon waklng skitl? Asncisment flrst year 0 X0 covarfance ) treatment Rroup studenty;
Progiam of projeet 7T with {p< .05, one-tailed 100-150 comparlbon
fuplementacion e v comparisun=group,  tust) group dstudenty
it avallable
-v atadents toproved fn ooy Fall and Spring Samnat fve Analysis ol varban ¢ Statlatteally signtticant Total population

thedt vaploypent seehing
atilba

Catevr hallls
Asarabtacal
Progrim

Mid=year tor
tlrat year ol
pioject fmplementatfon

Pre-Post

ot covattunce;) with
campartinon group §f
avaflable

Feratio favoring the

fredatment group

ot project RtAl
students;

(p ~.0%, one-talled test) 100-150 comparison

proup students

4
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Project REAL Student nntcoge-ﬁvalnutluq Questions = - - ._  "-;££thL:

Student Outcome Evaluation Data Timu Evaluation Target o :;vj 7 N -
Questione o - Source Dats Collected Design Analysis - . Criteris .. ... Sample © . .. oL B

oome e students demonstrated . D-18 . .. Spring . .. . Summative. . . Numbur snd percent=. . .100X of project REAL-. .. -Total population R
© 7 successful completion of at” Competancies ’ Post~test age of students students successfully - of project REAL:" = .
- luast sevon of the following - Record - cesee e e oo - -0 - meeting target - - - completing 7 0 0 - studonts ~ T T T o L
1} computencies: . criteria competencics S T oE

R : ‘1o Trapsact buginess on & - : : .. : ' N Ll y
v T credit ‘basls, . o S
? e Maintdin 3 chacking no o T
! account o good crder.,
<+ Provide adequuate innurance
for self, famlly and
posscssions,
o Ftle state and federal
fncome taxes,
Yoo Budget time and money
vitectively,
S, Matataln the best phvuival o
health, and make approprie=
ate use of leluure timoe,
0. Respond approprilately to
tire, police and phyvsical
health emerpencivs,
"o Participate o the clecs
toral process,
o Unidergtand the banwic
structure and tanction
ot lacal guverarwent,
'Y,  txplain your own legal
rights and responsibllictey,
"t ke approprtate use of
pablic agencties,
e tike applicat fun fur employ=
sent and successfully hold
i job. .

B T ——
VOXTONEAOY

aix02d,
—SE-
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N

al, vperdte and malataln o * Lo be completed Spring 1977
aitomobfle
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JHigure 1, Evaluat fon Plan=-Part B

Froject REAL Stiident Pracess Eviloatloin Questions

tovel déttvitivs?

W o many students within
vach of the projest
schools have been placed
in exploratory and
learning level actlivities?

L. In what Job catugories
or clusters were the
students placed?

How many students were
pliced fa each of these
ateguries er clusters?

o DId the exploratary and
learning level activities
allow the students to
tnteract with adult
ruembers of work fource?

¢ Wius instruction pro-
vijed the students re~

wacding possihle sex biawes
ur sex stetvotypiug dn the

]yh?

fo Were the neveasaty preres
qulsite and tollow=up
pruocedures aud furm.
disoctated with Job place-
to1.t completed hy all the
pacties lnvolved!

D=29 Exploratlon
Gulde :
=9 Project Form
(Learning levels)

D=2 Process
Evalwation Form

Intervivwy

betweien three
project REAL
high sehools

dild 2 or more learning
level activities

Distribution across 15 OE
jub cluster

1002 of projuct REAL
students interacted with
adults

1007 of project REAL'
students provided Instruction

Student folders contain
all the prerequisite forms
(Scue Bocuments bist)

" student Process Evaluation pata. . Time  Evaluation - Target’ S
: Questions ’ * Source - Data Collected Besdgn - Analysis “Criteria ' Sample
"8, dLive stadents been placed ~ - Spring - Summirt ve Prequencies,. - 100X of project RFAL ToLal populu::oﬁ‘df”“’”
tn the work place in ex- Post~test ' - percentages; students placed in project REAL" )
ploritory and learning vomparison . . 1 exploratory oxporlcnseq s;udan;iLfff

eto Above,

Ditto Above,

bitto Above,

Litto Above,

(AINOD) V XIANZdAV

—y

.-6‘:_

i
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© ' Evalustfon-Flan--Part 8 -

et o g et ottt et P

- Project REAL Student Pruceyq Kvatuation ngutluns‘.

© - Time Evaluation. -

© - Target

“student Procesa Evaluation bata : - T -
- Questions Source ‘Data Collectad - Deuign : Analysis Critoria Sample
8. Win.Credit toward 4 high seliool D=23 . Spring Sumaative . - Review of 1002 of studenta Rnndo._,nnpln.ofA
dinlona dranted for successful’ Process ’ Pout-test credicing “sampled aliall have 50X of ‘students
voagpletfon of progeam activities?  Evatluation Form policy and snccossfully buen at vach achool site
D=9 procedures, avarded credit -

v tave puldelines and policy Projoct Form Comparative tovard a high achool

statements been developed for  D=19 Student analysis butween diploma based upon

awarding credie toward a high Planning Form planned and project REAL

school diploma? =10 Student actual expariencea
b. Ace the guldelines and policy  Repoart Cards fmplementat {on of

statvacnts befng cons tutently procedures,

applind among the three

pioject sites?
“ ' sttdent 4, pateats aad

Wiopersonnel been made 7
ooal the statements?

G forms beea developed fur

toeending veedits!

™~
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. %tudent Process Evaluation -

- - Evaluation Plan ~- Part B .

o Projoct'REAL'Studcnt:Procui;'Ranu;tlon Question -

- Data
Source

Uaiﬁ"Colloctéd T Degign -

Analyeis

Have sex-fair guidance, counsel-
fry plicecent and followeup ser-
vices been implemonted?

Have process and measurable
student outcome objuctives

for sex-fair guidunce and
counseling been d:veloped?

Has a student follow-up plan
been developed and implemented
to gccount for the placement
of ¢ach student who graduates
ttum high school or drups

aut of the projece?

- P=26

Proceuss
Evaluation

form

D=26

Minagemant

Plan

Project Records

Comparative
analysis
butween
plsnned

and actual
implementation
of uex-fair
guidance,
counseling,
placement and
follow-up
services.,

. Target o e T
Criteria : ) TS gample VI
160% of process and 100% of proceu-'.'

outcome objectives ralated and outcoae objoctives.
to sex-fair guidancs and

counsaling will be Random sample of
faplencnted according to the 50% of students at
plan. acach school site

1002 of student follow-up
sample will be accounted for.

-'[ ?-
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-Evnluntlun Plnn--Part B

Projuc: RhAL Studan: Proneln Bvaluntlun Quuutlonu

L o -
\tudunt Rrocess Evaluation ‘Data 7 Time  ° Evaluatfon . " Target
© Quastiona ) _ Sourca Daca Collacted  Dealgn Analysias "~ Critoria Sample
8. tas a conprchcnulvc student D=17 Spring and Formative Delcrlptlve nnalylln Assessment information Randon sample
' dadesnnent ‘program been. Cortification _Fall STt of “#tudant. : © provided. to staff. @ - crof sgudants at¢
tdentified, implemented Form asasasment progrll. shall include: (1) achool afte .
- ad utllized? b-18 Comparative career development, and S
Conpetencles analysis between (2) basic acadumic akille
a4, Have individualized Record planned and actual data.
lvaening. plans buen D=19 {mplementat lon,
prepared for Student Content analysis of 100% of plans

project REAL students?
b, Utd the Individualized
leagnting plans provide
tor gnstruction in 1ffe
s Ells, baule nkills
) career develop-
at?
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Aruitoxt provided by Eic:

Planning Form
D29

Project REAL
propusal
On=-glite visits
=1

EBCE

lusentlal
Characteristics
Cheekl ist

=2

LBUCE

Process

Chaeck] fut
Student Folders

leamning plans.

reviewed shall have
provisions for
individuatized instruction,

100% of plans reviewed
shall dnclude fnstruction
In each of the following
areas; 13fo skills, basic
skl1ls and carcer

deve lopment,
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Figure 1. Evaluation Plan--Purt € = : o . " -

Project REAL.Management.Process Evaluation Questions .

"laaagenent Process Evaluation Data Time Evaluation Target’ ~ _.

Questions o Source Datd Collected Design Analysis Criterta - N Sesple " 77 '
. AW :
‘ N
¥. His an overall project management D=26 Fall Formative Varification of Hanagement plan Random
't wm been developed and tmple- Project REAL . Winter development and shall ‘be devaloped' sample of 25% of
rented? Management Plan ' Spring implementution of and {mplemented in management activittes
bB=2% management plan, accordance with investigated in depth,

4. Have project goals and vbjec= Process Evaluation specification 1.a. % |
tives been 1inked to planned Form Comparative analysis evaluation questions, 1" &~
prajuct activities? between planued and W

t, Hive start and completion actual management HIOZ of management !
dates been established for actlvities, activities analyzed ., -
vach of the planned project will be tmplemented h >
aveivities? according .to pluns e

ve  tiave financtal and human unless adequste >
tsiourees been reterenced documentat fon for -~
to wtch of the planned project changes {s present, (]

o tivittes? g
. 18
o’
\
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anacement Process bvaluation
Quest fons

Evaluatlon Plan=-Pare ¢

Projuct REAL Managument Vrocess Evaluation smwestions

Data
Sourea

Time

Data Collucted

Evaluation

Target
Criteria

Sasple

da. parental approval for
;ailictipation in project

Al aad evaluation been
. ollected for each student |
1. the projece?

., Hive parents been fuformned
soncerning the requiremeut
t v prior approval?

t. Luat provedures were
developed to lasure that
,irental approval was
«cured prior to partlci-
ot ten?

ce ety wavh student pactiel-

itine i the pruject have
Vv pleted permiusion

Lip Gragned by patent(s) )
1 s o hee fndividual
taldee?

D=4

Insurance, Transportation
and Aceddent Form
Parcats’

Leeter

Studenty!
Tolidery

Winter 1977

Fall for
succesuive
years

Design Analysis
" Sucmative Frequencies,
Post-test purcoiitages

of presence
of parental
permission
furms

1002 of project ".EAL
students have signed
parental permiuston
forms in folders

100% of project

REAL students

(GINOD) V XIQNAddv
-177..
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revirding on-site work
relited project activities,

Employer's
Agreement Form

corregpondence

to documunt

ERIC

Aruitoxt provided by Eic:

1°. these activitles conduct=
ciowitndn the provislons ut the
Laie Labor Standardys aAct!?
Cpoartlelpating caployees
ot the provislons of the
Capdtiiondl Satety and
teoalen ace?
Lo ne procedures bevn fnpla
uted Lrum the appropilste
Yivd birector to lisute
eovtatlon dand advise ot
: e and Hone Daviaton
Cothe ULS, Uepattient ot
Poared!?

D-8 Learnlng

Slte Analysls

Form

=20

Faployce

tnterview Schedule
=20

Project REAL
Management plan
Project correspondence

recommetided
procedures.

1 3
Evaluation Plan==Fart
_ Project REAL Management Process Evaluation Questions
torsdenivat Proceds Bvaluation Data Time Evaluation Targut
Guestions Source Data Colluctued Deslgn Analysis Criteria Sample
cve provisions been fmplemented b-3 Spring Summative Comparison 100X complliance Not Applicable
Lt ugrantee the safety and Indemnity between with specifled
coeral well=belng of the students? Insurance planned assutances {.¢.
Policy and actual questionu l=4

G, s adequate insurance beaen D=4 Insurance, activities

seovided for by the Newatk Transportat lon related to

- Lol District and/or the and Accldent stwdent

stubent to cover him or bier Furm safety and

while belng transported to well=being,

al trom the work site as

voell s on-glte work Review of

rolated activities? D=6 project

(QINOD) V XIANIddV
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Evaluation Plan--Part €

Project REAL Managemunt Process Evaluation Question

y ‘U;\. _:;

Management Process Evalution Data Time Evaluatlon Target
Questtons Svurce Data Collscted Dosign Analysin’ Criteria Sample
what was the nature of Projuct D=25% Spring and Formative Comparativa 100X of project REAL 1002 of project
HFAL statf devilopment activi- Managument Fall andlysls betwoen wtaff should be involved REAL Jtaff
tivey? : Plan project plans in 4 or more staff develop-
D23 and actual munt activities,
4. tow many central office and  Process ataff development .
project REAL staff particie Evaluation activitiaey, A comprehenaive staff
pated in staft dovelopmunt Form development plan should

activities?

bs  Has a comprehensive plan been
developad for staft devaelop-
ment durlng the currunt
(iscal year?

wo How many, and at what tioes,

Scaff Development
Plan

Mecting agenda
Interviews with
project REAL
wtaff

have staff developuwent meetings

been hield?

4. Lhat toplces, and who were the
presenters, at cach of these
meetings?

¢, What werpe the particetpants
opinions about the value and
eltectiveness of these
meetings?

F. Has a procedure bueva developed

tur cullocting tntortmat fon
trum ataflt about the nedd

tor addtttonal atatt develop-
ment activittes?

®

Revicew of staff
developmunt
agenda (s)

Content analysis
of staflf
development plan.

AN

v

be available and avidence
to supgest its implemens
tation,

Staff development follow-up
procedures should be
developad and implemented,

Staff lnput into development
activities should be present,

P
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Pl and responstbilities?
Are emplovess dintributed awong
t' theee project sftes accordlog
to the propusal?
. 3 personnel review procedure
Voo inploaents B to enmare
srinlteal cvatuatton ot all :
tope ot REAL persounel!

p - . . _ - Do - : -
Evitlual fun Plan=-art & ' P
Project REAL Management Provess Evaluat lou Questions -
e Dmatoment Procens bvaluation _ Dita Time Evaluatlon Target , 2
i fjuestions jource * Data Collected ~° Dosign Analysts Co - Criceris : - -~ Sample - L et
L. 13, v wue the necessary project stafl bueen Spring Summat {ve Comparison 100% Agreement 100% of project SR
) . atoved in keeplng with the project's ' Fall . between between planned and REAL scaff,
ctepasal? management actual distribution
spucifications and allocation of %
vo Has o full=tlmw project director/ D=2% and actual statf, »
Dataget been erployed to supervise  Project REAL distribution o
tue overall operation and direction Management and aliocation 5
ut the project!? plan of staff,
.. Mive the prerequlsite number of D=26 - |
L ener managers heen vnployed? Staff job P3 S
1ove the peercquisite number ot descriptions ps 1
ety covrdinators =23
Lec Uil ists been vnployed? Prucess 8
tore atl emplovees been provided Lviluation o
tehoy des ription of thedr Form 1~
g
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Y ement Process Evaluation

Questions

E;uluntlou Plan=-Part C

Prujccf KEAL Managemunt Procuss Evaluation Quustions

Data.
- ‘Sourcé

Time * Eﬁaluatlén
Data Collocted Design

“*Analysis

Target
Criteria

Sample

Iw. Yere guidelines established
aul used for screening projece
miterfals for sex bilas and
~un wtereotyping?

How were the gutldelines

doeve luped?

tast materlals were
soreened?

Tur what extent were the
raterials modified, and
tow? s

it proceadures weto

doseloped to tnsure that
vl project matertals are
ubi et g0 the screcning
1o ol

A

D-~2) Process
Evaluation Form

I'roject guldelines,

policy ftatuments,
procedures, cte

Carrleulum and

tnstruct fon materlals

Pormative
Post-test

Hid=Spring

Ruview by

panel of judges
to ausexsy the
predence of

sex blas and

sex stereotyping
in materials,

Sex blas and

sex atereotyping
shall be abuent
from 1002 of
project materials
reviewed

Randoa #ample of
25% of project
REAL curriculum
and ifnstructional
nmaterials,
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Project REAL Management Procaus Evaluation Quéuttons

bata Timo Evaluation

Target

15,
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Aruitoxt provided by Eic:

da What topdes and problems were

covered by the advisory board!
v e an asenda published prior
tr the meeting time?

i vre meeting mlnutes prepared

todl oy vach mectlog!?
Ot alov i lons dnl o the
ooty board wgle that
o calted D fndirest or Jditeet
Jitication.s to the projoct

N A

Evaluatfon Form
D=23 Provuss
Evaluat ton

Form

D24 Side-Lifects
v ludat fon

Form

and actual
Implementation
of advisory
board.

Questions Source bData Collected Design Analysis Ctiterta Saaple
t
Has the project REAL advisory board he26 Spring Formative Review of Advisory board 1002 of Advisory
~ toen established? Project REAL board established and board minutes and.
: Manageaent ainutes and oparating in agenda (u),
ot are the members? Plan ‘agenda (s) accordanca with
A tere guldellnes and poliey =29 - managemant plan
st itementy developed for the Advisory - Comparative upecifications.
vieration of the board? Board Minutes analysis :
oo Did the advisory board mect D=24 between
an 3 regular basds? Side Effects planned
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-
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B Project REAL Managument Process Evaluatlon Guestions
Moatagerent Process Evaluation . Data . Time . Evaluation . : Targut o
Yuastions’ Source Data Collected Dasign ' Alalysls Criteria Sample
“le, 10 what extent was the REAL =23 . Spring and Formative Narretive: Suffdctent 100% of projoct REAL
project ipplemsnted as planned? Process Fall description " aliocation of sites f.e. Newark, Glasgouw
_ Evaluatfon of tacilities pliysical facilities and Christiana liigh
4. Werv the necessary phystcal Form aid resources to acecomcdate staff School's e
- fa-tiities avatlable (file On-site Viaits available to and studenta,
\ , cabinets, desks; audio= D28 ' staff and
visual equipment, furniture Project REAL students at
and s on) ac each of the propoual each site,
thrue project sftes? D=20
b. Vere learning centers Employce
vstablished at each mite? Interview
. tere the facilitles appro- Schedule

ERIC

Aruitoxt provided by Eic:

peiate to teems of space |
illocation for iatended
atudent popylatfon?

Vs wWdequate transporta-
tiaa provided for cach
stwdent?

Wete sutflcetlent community
reaources (community work
~ftes) pecrufted and
utilized to mewt student
Leening objectives?

Lere individual ®lders
crvpared for each student
tn the projuct and dJo they
contadn the spucified
tecords?

were curricula adapted,
aopted or otherwlse developed
g fmpleménted to mevt
tudividualized students
needs Plunu and expectations?

D=8 Lueacning
Stte Analysts
Form
=9
Projeat Form
=10

$hlll Development

Revord

=11

Learning Self
Assessment
D14
Accountabil ity
Contract

Porcentage
of students
arriving on

wotk #ftes on time

Ratlo of students
tu communlly work

situs

Review of
Individaal
fulders

Content analysis

of curricula
and gtudents!
project plans,

90 of wtudents
arriving at work
wite on time,

1002 of students
pluced {n explanatory
and learning level
activities

1002 of foldery
revicwed contain
specified records

Curclculs shall be
conslatent with
fudividual students
needs, plans and
expectations,

Random sample of 50X
of students at cach
sehwol slte

Direo Above

bltto Above

Ditto Above
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Documents Checklist=Project REAL

Document Source

1., EBCE Essential

Characteristics Checklist ETS
2. EBCE Process Checklist ETS
3. Indemnity Insurance Policy PD

4. Insurance, Student Transporation

and Accident Form S;PD
5. Emplover's Card CC:E
6., Emplover's Agreement Form E
T+ Maintenance Visit Record . CC
3. Learning Site Analysis Plan CcC
9. Project Form LM; S
10, Skill Development Record S
11, Learning Self Assessment S
l2. Sign-in sign=-out Sheet S
13, Discipline/Accountability Letter S3P
LM

lw. Accountability Contract S IM
15, Student Questionnaire S
lh, ;cekly Time Report S
17, Certification Form E
l-. fompetencies Record CC
Ve itndent Planaing Formm i
Fmplover Interview Schedule TS

21, dJareer Skills Assessment Program S1ETS

Compronensive Test of Basic Sxkills S3UTS

[.Location

ETS

ETS

CF

SF#

SF

STt

SF*

SF

SF

SFEF*




Document

D 23, Process Evaluation Form . . . ... ... ..

D 24, Side Effects Evaluation Form
D 25, Advisorv Board Minutes

D 26. Project REAL management plan
D 27, Staff Job Description

D 28, Project REAL Proposal

D 29, Exploration Guide

D 30. Student Report Forms

Approved by director Project REAL
February 17, 1977

__ET,S D

ETS
PD
PD
PD

PD

S3;LM

LM

Location

CF
CTF

ETS;CF

SE*

SF
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APPEWDIX A(CONTD)

Code =

ETS
PD

EF

Itentification of Source Document

Educational Testing Service

Project Director for REAL
Students in Real Project .
Community Coordinator
Learning Manager

Employer

Parent
Location

Educational Testing Service files

School Files i.e. Newark, Christiana,

or Glasgow High Schools

Central Files i.,e. Newark School District

Office

Documents that are part of each student's

project REAL Folder.

Employer's File
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APPENDIX B

Site Name Project REAL, Mewark School District

Regpondent Name Dr. Primo Toccafondi

Observer R. G. Wagsdyke, Project Evaluator
Date April 3, 1978

Implementatién Site Essential Characteristics Checklist

For each area rate the site on a five-point scale with the anchor points
on the scale indicated.

I. EBCE is an Individualized program

A. Ongoing assessment of gtudent needs, interests and abilities in Basic
Skills, Life Skills and Career Development

1 There is no ongoing assessment in two or more of these areas

li .

5 Studnet needs, interests and abilities are continually assessed

B. Participation in assesgssment
1 Students play a passive role in the assessment process

.

5 Students play an actlvce and involved role in the assessment process
(C« Individual negotiation

1 All projects are pre-assigned and not subject to negotiation

N

All projec's allow for negotiation between student and learning
manager

e Integration

1 There is no formalized, individual assessment and/or accountability

.

3 Individual assessment and accountability are {ntegrated with
program learning stratesies when learning plans are negotiated

e Accountabilitv standards ("a set of learning and Yehavioral expect.atione
for students as members of the EBCE “comrmunit~"'"

i There are few accountability standards

¢ Accountability standards give the student the pecessare P lexphg T
ro meet hasle program expectarions




-55-

APPENDIX B (Contd)

IT. wfCE 18 a Community-Based program
A. Community input into program planning and operation

1 No mechanism currently exists
E

S A systematic mechanism exists for proeuring and utilizing communiuty
input

District career Education Advisory Council
B. Role of the program advisory board

1 There is no program advisory board

[
L

3

The program advisory board takes an active role in direction of
the program by providing program input

wn

C. Commuuity members and student learning

1 Community members are not involved in student learning activities

|

&
.

[

5 (ommunity members serve as resource instructors and certifiers of
student learning

D. Providion for employer instructor training/development activities

Not done ! There are no employer ingtructor training/development actitives

[_4 .

wn

There are at least four, regularly-scheduled emplover instructor
training/development activities

II1. EBCE is an Experience-Rased program and i{s built fromt he career activities
of adults

A. Mode of learning
1 Students are Instructed in a passive or school-like mode

S Accountabilityv standards give the student the necessarv flexibiiity
to meet hasi{ic program expectations
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APPENDIX B (Contd)

B. Student activity
1 Students are assigned activities and schedules
5 Students have the responsibility for budgeting their time and
managing their daily activities
C. Utilization of resources

1 Secondary resources (textbooks, courses) are given priority

wn

Primary resources (people; institutions, such as libraries and
museums; events) are given priority

D. Community learning activities

1 Adult activities in the community are not utilized in student
. learning

5 Adult activities in the community serve as the primary context for
student learning

F.. Reference population
1 Adolescent peers and school work are the primary referrent

@ .

S Adults in the world of work are the primary referrent
F. Community learning potential
1 No analysis 1is made of the learning potential of the local

. community

S T-ere is systematic analysis that enables staff and students to take
full advantage of the learning potential of the local community
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APPENDIX B (Contd)

IV. EBCE must have its own Identity and must be Comprehensive and Integrated
A. Program requirements and processes

1 Regular high school requirement and processes are used to
. determine student learning plans

~ .

L

S EBCE program requirements and processes determine student learning
plans

B. Program completion requirements
- 1 Program completion requirements are vague, unspecified or not
. differentiated from the regular high schol requirements
5 Program completion requirements are clearly defined, differentiated

from and consistent with program goals and local requirements

C. Curriculum

1 The curriculum structure includes experiences in either one or
none of the following areas: basic skills, life skills, career
. deve lopment

}

=

The curriculum structure includes experiences in all of the above
areas

D. Survival competencies

1 There are no performance-based survival competencies

wn

There are at least ten performance-based survi-al comnetencies
necegssarvy for coping in life and modern sociery

F. Interrelatedness of curriculum areas and student learning

1 Disciplines are emphasized separately
LZJ .
S  TFmphasis {s on interrelated curriculum areas and this f{s
drmenstrated by the student learning activities

~J
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APPEMDIX B (Contd)

V. Tho EBCE program places a major emphasis on the Career Development of students
A. Types of community learning situations

1 There are no employer/community learning sites

&

wt

Provision is made for differenmt types and levels of learning
situations at employer/community sites

B. Emphasis at learning sites
1 Students are paid for their contributions on employer/community
. sites
5 Students are on emplover/community sites for learning about careers,
not earning morey
C. Career Decision Making
1 Students are not encouraged to improve their career decision-

' . making process

5 Students are required to gather information about themselves
and the world of work and apply this information in career
decision making

D. Reflections on student experiences

1 There are no requirements towards self-evaluation

N

Students are encouraged to reflect on student experiences and
evaluate their own strengths and weaknesses and progress




