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SECTION I. INTRODUCTION

The Newark (DE) School District has been awarded a three-year contract

from the U.S. Office of Education to implement an experience-based career

education project subsequently referred to as Project REAL -- RelevalLt

Experiences for Alternative Learning. As part of the terms and conditions

of the contract Educational Testing Service (ETS) has been selected to

provide third-party evaluation services for the project's second year of

operation -- November 1, 1977 to October 31, 1978. ETS's specifications

for the third-party evaluation were included as part of Newark's original

proposal to the Office of Education. FTS received a formal letter of

agreement (contract) from thP district to provide these services on

November 30, 1977.

Experience-B,. ed Career Education Background

Experience-Based Career Education (FBCE) was conceptualized and initiated

through the r.S. nffice of Education. Following preliminary exploratory

,tudies, four regional lahoraLories were selected hv the National Insti

'uto ot r.ducation (NTP.) to devolop the FR(' ,oncept into an alternative

f prov,rnin t or cho,, t 11,!ent " .t,w1 rit '-:.0101!
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selected Northwest Regional Educational Laboratories EBCE project for

implementation In the district. Northwest's EBCE project has essentially

three broad characteristics:

1. The project is student-ce%tered and stresses

personalized learning experiences for partici-

pating students.

2. The focus of student learning processes is

community based.

3. Instructional experiences of an academic nature

are integrated with career development experiences.
1

The curriculum content for Project REAL is individualized on the

basis of each student's unique cognitive style, personal goals and

educational needs. Project staff are guided in the development and

preparation of individual student learning plans by the fcllowing major

curriculum components:

I. Life Skills

Creative development

Critical thinking

Personal/social development

Science

Functional citizenship

TT. Basic Skills

Reading

Written and verbal expressirm

Mathematics

1. National Institute of Education, Education and 'rk Program (T
A Comparison of Four Experience-Based Career Education_ Prokrams,
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III. Career Develo=t

Career knowledge and interests

Employability skills

World of Work
1

Protect REAL Goals

The goals of Project REAL as contained in the proposal to the U.S.

Office of Education are:

Goal A: Providing the overall management and support staff

for the program

AI: Establishing an advisory board to function in the areas

of program planning, governance and community relations

A2: Developing a management plan for each year of operation

Goal 8: Developing the necessary instructional and curriculum

materials for approximately 60 students for the first year

of operation

Bl: Establishing a network of community sites in which

student learning activities will take place

32: Implementing EBCE curriculum materials in three high

schools that relate community learning activities with the

three program context areas: Life Skills, Basic Skills and

Career Development

Goal C: Evaluating student process and student outcome data

Cl: Developing and implementing an evaluation design that

provides for student outcome evaluation, process evaluation,

summative evaluation and side effects evaluation

(;oal D: Developing alternative strategies for demonstrating

and disseminating Project REAL mat rials through Delaware

DI: Providing consultant servIces and appropriate materials

to districts interested in implementing Project REAL

D2: Providing dissemination of Projet REAL information through

graduate career and vocational education courses offered

at the University of Delaware.'

I. Newark, Delaware, A Pro_posal for the Imalementation of North Uest

Repional Education Laboratories EBCF Model, 1976.
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During Project REAL's first year of operation 34 students were

involved in the project in Christiana, Glasgow and Newark High Schools.

This increased by approximately 100 percent in the second year of opera-

tion (N=70).

Back round of the District

Newark, Delaware is located midway between the nation's capitol and

New York City. The city has experienced sizeable growth in industry

and housing. It has progressed from a small farming community to one

presently characterized by the problems, and attendant demand for

expanded services typical of cities in the northeast megalopolis.

The Newark School District's student enrollment has drubled every five

years since World War II until 1975 and is currently estimated at 17,000

students. The distrlct encompassed about 15 percent of the state of

Delaware's total population. The Newark District is heterogenous in its

occupational and sociocultural makeup with middle-income families pre-

dominating. A high proportion of the district's workers are employed in

two broad areas; production and scientific-technical.

Court mandated desegregation and district reorganization during

Project REAL's second year of operation (school year 1977-78) brought

about significant changes to the Newark School District. The most

significant impact was the reassignment of Project REAL's director

to a post under the direction of Newark's superintendent. From

!lid-winter of 1q7g until eArly Spring approxinirely hAlf of r
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director's time was spent in the preparation of district reorganization

plans. During the remainder of the school year the director was reassigned

(full-time) to the position of administrative principal of Christiana

Middle School. Although this reassignment did not appear to seriously

alter the operation of Project REAL, the administrative vacuum that this

reassignment caused may have had unknown effects on Project REAL.

Scope of Evaluation

The evaluation plan for Project REAL's second year of implementation

is found in Appendix A.and includes evaluative questions that are intended

to determine the extent to which:

(1) Project REAL has been implemented in accordance

with its proposal.

(2) Student process objectives and product outcomes

have been attained.

(3) Assurances specified by the U.S. Office of Education

have been achieved.

The evaluation plan was prepared in three parts. Part A of the

plan lists evaluative questions related to student outcomes; Part 13

contains questions about student process objectives; and Part C specifies

questions related to project management tasks. Specifically the format

nf the plan is as follows:

Evaluation Questions: A description of the topical

area to be evaluated in three broad categories:

Part A - Student nutcome Evaluation Questions

Part- B - Student Process Evaluation Questions

Part c - nna9ement Proceqs Evilmition nuosticn-s
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Data Source: Lists data sources that will be used to

provide information about each eValuation question

Time Data Collected: Data collection time frame by

Fall, Winter or Spring

Evaluation Design: Specific type of design to be used; e.g.

-Formative

- Summative

- Pretest/Posttest; Posttest Onl.

Analysis: Description of the type of analysis to be used,

such as norm group comparison, analysis of variance or

covariance and so on.

Target Criteria: A description of the criteria or standards

to be used to assess whether the evaluation question has

been answered in the desired direction.

Sample: The sample (or population) subjects or documents

to be employed as basis for analysis.

The subsequent sections of the Final Evaluation Report present

discussion of the finding of Project REAL's second annual evaluation.

The sections are presented consistent with the major parts of the eval-

uation design.
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SECTION TT. PROJECT REAL STUDENT OUTCOME EVALUATION QUESTIONS

A. Have.Project REAL Students Maintained Their Performance Level in the

Basic Skill Areas?

The basic premise of Project REAL is that project students will perform

in the basic sk01 areas as well as students enrolled in traditional high

school programs. Analysis of the data collected indicates that student

performance decreased in al, basic skill areas measured.

The California Test of Basic Skills (CTBS) was administered to

all project students employing a pretest-posttest design. Assessment of

student performance was determined using the CTBS national norming sample

as the comparison group. Also, matched t-tests were computed between the

experimental groups pretest-posttest mean scores. Mean scores, standard

deviations, and t-values are displayed in Table 1. The data reveals that

for each of the basic skill areas measured, the posttest mean score

was lower than the pretest's mean score. Posttest mean scores were

significantly lower than pretest mean scores in reading (p. < .05),

mathematics (p. < .01) and reference skills (p. < .01).

Table 2, 3, an 4 display the results of analyses betyeen pretest-

posttest mean scores within each of the project schools; Newark, Christiana,

and Glasgow High Schools. These data reveal an overall trend in poorer

performance on posttest measures than pretest measures within each of

the project schools.
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Table 1

CTBS Pretest-Posttest Scores for Project REAL

Pretest Posttest

E yg SD

Reading 30 63.90 15.00

Language 29 61.41 11.58

Mathematics 29 68.35 18.12

Reference Skills 30 15.70 3.09

Table 2

i ,SD t-value

57.07 19.11 -2.08*

56.24 17.28 -1.89
57.59 24.19

12.37 5.36 -3.87**

CSAP and CTBS Pretest-Posttest Scores for
Project REAL, Newark High School

Pretest Posttest

SD X SD T.:value

Reading 14 68.07 14.14 57.64 20.15 -1.73

Language 13 65.62 10.63 57.54 21.37 -1.b3

Mathematics 13 72.15 14.38 60.31 94.75 -1.83

Reference Skills 14 16.47, 2.14 12.00 5.82

Career Decision Making 13 44.92 10.93 50.00 8.39 2.09*

Employment Seeking Skills 13 36.39 6.48 55.77 15.73 -n.16

* p. < .05
** p. .01

*** < .001
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Table 3

CSAP and CTBS Pretest-Posttest Scores for
Project REAL, Christiana High School

Pretest Posttest

t-valueSD X SD

Reading 11 62.27 14.11 59.46 17.07 -0.62

Language 11 57.27 11.66 56.64 11.17 -0.66

Mathematics 11 66.64 22.70 53.36 25.28, -2.92**

Ref. Skills 11 15.81 2.99 12.91 5.1( -1.82

Career Decision Making 12 42.75 11.80 14.33 10.92 0.26

Employment Seeking Skills 11 54.91 5.58 54.64 ;1.61 -0.09

Table 4

CSAP and CTBS Pretest-Posttest Scores for
Project REAL, Glasgow High School

Pretest Posttst

X SD t-value

Reading 5 55.80 18.30 50.20 22.90 -2.37

Language 5 55.20 11.93 52.00 19.31 -0.78

Mathematics 5 62.20 17.01 59.80 24.11 -0.65

Ref. Skills 5 13.40 4.83 12.20 5.07 -2.06

Career Decision Making 5 41.33 10.02 44.67 13.58 1.28

v.mplovment Seeking Skills 5 54.50 9.11 54.00 14.02 -0.18

p. 05
** n. .01

***
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R. Have Pro ect REAL Students Increased Their Career Decision-Makin&
Skills?IMINI

The Career Skills Assessment Program (CSAP) career decision-making

skills and employment seeking skills measures were administered on a

pretest-posttest basis to all project students and a non-equivalent

intact comparison group. The comparison group was randomly selected

within each of the project schools. CSAP measures are designed for

secondary school students and were administered to both groups in

October, 1977 and May, 1978.

Table 5 displays mean pretest and posttest scores, standard

deviations and F-tests for project and comparison students. As revealed

in this table, there was a significant difference (p. < .05) between

pretest mean scores on the career decision making skills measure.

Project REAL students scored signifiLantly higher than the comparison

group. There was however, no significant difference between the groups

mean posttest scores.

Tables 2, 3, and 4 on the previous page shows the results of

matched t-tests for Project REAL students only in cach of the project

schools. Although there were no significant differences in two of the

schools, Newark High School project students increased a significant

amount between pretest-posttest (p. < .05) in the area of career decision

making.

Table 6 lisplays and unweighted means analysis of variance for

c:Ireer decision-making skills posttest scores adjusted for pretest

scores. The data reveals no statistically significant difference between

7'rolect RFAT, students and the comparison group. Aen differences between

mean pretest scores fr Project REAL students and the comparison group

were accounted f,.-Yr, there was no -;fniffcant difference on mean posttest

,;corpq.
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C. Have Project REAL Students Increased Their Employment SeekL11 Skills?

The CSAP employment seeking skills measure was administered to Project

REAL students as the comparison group in October, 1977 and May, 1978.

As illustrated in Table 5, there were no significant differences

between both groups mean pretest and posttest scores on the employment

seeking skills measure.

Table 5

CSAP Pretest-Posttest Scores for Project REAL
and Comparison Group

Pretest Posttest

Group X SD F-test N X SD F-test

Career Decision E 55 40.91 11.62 1.63* 38 45.03 11.47 1.25

Making Skills C 125 33.18 14.84 66 44.06 12.83

Employment Seeking E 55 54.49 7.61 3.21 38 53.63 13.27 1.21

Skills C 130 47.02 13.63 70 55.34 12.04

Table 6

Unweighted Means Analysis of Variance for CSAP Career
Decision Making Skills Posttest Adjusted for Pretest

Source Sum of Squares DF Mean Square F Significance

Project REAL/Comparison 0.32 1 0.320 0.004 p = 0.948

Covariates 3991.22 1 3991.22 32.52 p = 0.000***

Explained 3991.54 2 1995.77 26.26 p = 0.000***

Residual 6584.1n 84 76.00

Total 10375.64 86 120.65

Table 7

Unweighted Means Analysis of Variance for CSAP Employment
Seeking Skills Posttest Adjusted for Pretest

Source

Project REAL/Comparison
Covariates
Explained
Residua!
Totat

-------
* p, < .(15

** p. e .01

***
P.

,

Sum of STLIares RE n111.1_19uar_Lt1

36.60 1 36.60

3250.31 3250.31
3286.90 1643.45

10A85.z42 1

0.3n

1

Sionificance

p 0.584

P = n.nOn***
p



The results of matched t-tests for Project REAL students only on

the employment seeking skills measure displayed in Tables 2, 3, and 4

show no significant differences between pretest and posttest mean scores.

However, posttest mean scores within each of the project scores were

slightly lower than mean pretest scores.

Table 7 displays an unweighted means analysis of variance for

employment-seeking 'skills posttest scores adjusted for pretest scores.

The data indicates no significant difference between Project REAL students

and the comparison group. When differences between mean pretest scores

for both groups were accounted for, there was no significant difference

between Project REAL students and the comparison group.

D. What Are the Opinions of Project REAL Learning Nanagers and Community.
Instructors About Project Students?

Project REAL learning managers and community instructors uniformly

expressed high opinions about personal and career development atributes

of project students. When asked to rate students on specific career and

personal development attributes, Table 8 illustrates that Project REAL

learning managers consistently reported that students demonstrated positive

employment related attitudes and a desire to apply the knowledge and

skills learned in the area of career development.

Please note that statement 13, 14, and 15 in the questionnaire

are stated nega'ively; therefore the mean scores of ..:k39 3Po, and :..13

respectively indicate relatively positive performance.



As illustrated in Table 9, community instructors indicated that students

are not disruptive on the job, take initiative in taking on a project,

ask questions when a problem occurs, and take pride in their work.

Community instructors responses to item number eight indicates consistent

agreement among the community. These data indicate that project students

do not resent receiving directions on the work-site.

One-hundred percent of the community instructors surveyed indicated

they would recommend that other employers become involved in Project

REAL. Furthermore, slightly more than 70 percent reported that all

students should participate in Project REAL regardless of their career or

educational plans with 26 percent reporting that only those students

whose career or educational plans are uncertain should participate. Only

3.6 percent responded by indicating that Project REAL should only be for

those students who expect to get a job immediately after high school

graduation.



Table 8

PROJECT REAL LEARNING MANAGERS RATING SCALE

1 2 3 4 5

This describes This is true Sometimes this This is not The student

the student most of the is true of the usually so is not like

perfectly time student this at all

SD

1. Pays attention to good grooming and dresses appropriately
for community site.

1.96 .77

2. Shows responsibility in completing assigned tasks. 2.33 1.04

3. Is punctual and meets deadlines, 2.40 1.07

4. Shcws an interest in learning about careers. 2.02 1.00

5. Relates abilities, values, and needs to career options. 1.98 .94

6. Relates level of ed..cation required to career options. 2.02 .87

7. Uses appropriate resources to gather career information. 2.07 .94

P. Is cooperative and willing to listen to advice. 1.89 .94

91 Folleva required project procedures and policies. 2.20 1.01

10. Applies decision-making skills in the selection of
career opportunities.

2.10 .94

11 Makes realistic plans about future career goals. 2.20 1.01

12. Is motivated to want to work and expend effort. 2.20 1.10

11. 'Shows difficulty in communicating with adu1t5 ,n the

telephone.

1.00

Renuires close supervisin. 0'

111ittle prf,ie in work md rishes T
-4.! 1. 1

od -100,1t . 7110 1. 7'0 1!1 1!:
oerr'orman,.o.
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Table 9

PROJECT REAL COMMUNITY INSTRUCTORS RATING SCALE

1
n
, 3 4

This describes ThiS is true Sometimes this This is not

the student most of the is true of the usually so

5

The student
is not like

perfectly time student this at all

SD

1. Shows some initiative in taking on a project. 1.93 1.11

2, Can't get to community site on time. 449 1
.80

3. Shows interest in learning more about the career or
occupation. 1.67 .96

4. Asks questions if problems come up. 1.41 .75

5. Is often absent from the community site.
1

4.70 .54

6. Has tn be told what to do every minute or can't keep busy. 4.00
1

1.33

7. Shows some pride in their work and doesn't just rush
through to get it finished. 2,07 1.30

R. Resents receiving directions from community instructor. 5.00
1

.00

9. Wastes time on the community site. 4.411 1.01

10. Dresses appropriately for community work site, 1.48 .80

11. Would you recommend that other employers become involved in Project REAL?

100!t Yes Nm27

No

12. If sufficient community sites were available, would you recommend that all

students participate in project REAL?

70% Yes, all students should participate in Project REAL regardless
of their career or educational plans.

No, only those students whose career or educational plans are

uncertain.

No, only those students who expect to get a lob imm?diately after

high school graduation.

1. Stated negatively. The lligh meau scores indicate relatively positive

performance.
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Findings,:

The findings of Project REAL's student outcome evaluation are:

1. Project REAL students mean posttest scores were less than their

mean pretest scores in each of the following basic skills areas:

1.1 Reading
1.2 Language
1.3 Mathematics
1.4 Reference Skills

2. Project REAL students did not obtain statistically significant

results when contrasted to a non-equivalent ihtact comparison

group in the following areas:

2.1 Career Decision-Making Skills
2.2 Employment Seeking Skills

3. Project REAL Learning Manager uniformly held high opinion of

project students on a variety of personal, employment and career

related dimensions.

41 Community instructors consistently have high opinions of Project

REAL students employment and career related dimensions.

5. One-hundred percent of the community instructors surveyed

recommended that other employers become involved in Project REAL

with 70 percent responding that all students should become

involved in the project.



Conclusions:

1. Project REAL students did noc obtain the anticipated level

of performance in all the basic skill areas measured when

compaTed to a national norming population.

2. Project REAL student performance in the areas of career

decision-making skills and employment seeking skills was

comparable to the performance of the comparison group.

3. Learning managers and community instructors consistently

rated Project REAL students high on a variety of personal,

employment and career related dimensions.

Oeneral conclusions about the impact of Project REAL on students

in the basic skills and career education areas must be weighed carefully

in regard to the organizational and educational climate in the Newark

School District during the latter half of the school year.

Reactions to court-ordered district reorgnization and desegregation

plans were apparent in student boycotts and other general disruptions

to normal school operations, staff uncertainty about teaching assignments

and feelings of concern about future organizational patterns. Although

the district appeared to be operating as it had in the past, uncertainty

about the future of the district was perceived by students and staff

alike. Ultimately, the anxiety associated with this situation was one of

the underlying factors that precipitated a six week teacher strike in

the Fall, 1978.

Thus, conclusions about the impact of Project REAL on students

must be viewed judiciously. The unknown circumstances surrounding

reorganization and desegregation plans may have influenced instructional

activities and test results in varying ways and unknown amounts.
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Recommendations

The following are the recommendr Ions for this section of the evaluation

report:

1. Attention should be directed at facilitating the assimilation

of project REAL into the emerging reorganizational pattern while

maintaining the alternative educational structure of Project

REAL.

2. Attention should be directed at identifying specific content areas

of the student assessment program in which students tended to

perform less than anticipated.

3. Based on the results of the previous analyses, instructional

modules should be prepared and implemented by Project REAL's

staff in each of these content areas.
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SECTION III. PROJECT REAL STUDENT PROCESS EVALUATION QUESTIONS

A. Have Project REAL Students Been Placed in Community___ELp_loutory_ancl
Prolect Learning Activities?

Project REAL program specifications require that students complete at

least three exploratory experiences and five projects. Career exploratory

experiences are three-to-five days in length during which time students

interact with adult members of the work force in occupations of interest.

Projects are longer in length, typically spanning three to five weeks and

provide the opportunity for students to study occupations of particular

interest co them in depth. Projects are individualized and incorporate

academic as well as occupationally related areas. Both exploratory and

project experiences are characterized by direct student contact with the

tools, materials and other resources commonly found in community worksites.

The data collected from Christiana, Glasgow and Newark High Schools

indicated that students achieved the target criteria set for the

completion of exploratory and project experiences. Table 10 displays

the number of students attaining the target criteria.

Table 10

Number of Students Attaining Criteria for Completion
of Exploratory and Project Activities

Project Sites Ixoloratory Experiences project Experiences

Christiana HS 20 18

Glasgow HS 10 10

Newark HS 38 36

Total
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Project REAL students participated in community experiences in a

broad array of jobs or job clusters. Table 12 presents the number of

students completing career explorations and projects in each of the

following job clusters:

Table 11

Distribution of Project REAL Students in Job Clusters
1

Job Cluster N Students

1. Agri-Business and Natural Resources 4

2. Business and Office 20

3. Communications and Media 15

4. Construction 4

5. Consumer and Homemaking Education 4

6. Environment 3

7. Fine Arts and Humanities 2

8. Health 15

9. Hospitality and Recreation 5

10. Manufacturing 3

11, Marine Science 1

12. Marketing and Distribution 7

13. Personal Services 20

14, Public Services 19

15. Transportation 5

The data in Table 11 indicates that Project REAL students were placed

in jobs that were distributed across the U.S. Office of Education's

designated fifteen j b clusters.

1. T .S. Office of Eduration Fifteen Job Clusteni
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Learning :,1:e Analysis Forns (LSAF's) have been prepared by Project

REAL staff for each community work site. LSAF's include a description of

the materials, tools, equipment and job tasks students may encounter at

each site. LSAF's are used to develop specific site learning objectives

that in turn are used in preparing student projects.

Review of a representative sample of LSAF's (15) indicate that

these forms have been completed satisfactorily. Specific job tasks have

been delineated; tools, materials and other resources available at the

work site identified; and an overall description of the job are included

in the LSAF's. In only a few instances were LSAF's completed without

face-to-face contact with job representatives.

In addition to LSAF's, Project REAL has also prepared an Employer's

Agreement Form that describes the terms and conditions under which

the employer agrees to participate in providing job experiences for

students.

B. Have Pro ect REAL Students Been Awarded Credit Toward a Hi14h School
Diploma for Successful Com letion of Program Activities?

The Delaware State Board of education and the Newark School District

have established guidelines regarding the ward of credit toward a high

school diploma for students pursuing alternative secondary education

programs. The State Board of Education and the Newark School District

require a minimum of 18 approved credits to he awarded a high school

diploma.
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State and district policy provides for: "...the

granting of the maximum of three credits toward graduation

for a combination of approved and ...,dividualized programs

which include: independent study projects arranged with

appropriate school administrators and staff persons and

approved and supervised work experiences in the school and

community which meet the educational objectives or special

career interests of an individual student.
"1

Nonetheless, all project REAL credits can be applied to the 18

minimum required for graduation, additional credits for Project REAL

projects were awarded beyond the 18 credit minimum to insure that each

student received appropriate academic credit consistent with the time

spent in Project REAL. One-half credit was awarded for each project

completed with additional credit awarded for successful completion of

career competencies and explorations.

Project REAL staff developed and distributed to students and their

parents guidelines for the award of credit for participation in the

project. ETS staff reviewed these guidelines, supportive forms,

and other documents and monitored their use. Although each of the

three project sites have particularized guidelines for awarding credit,

there was a high degree of consistency among the sites in applying the

guidelines.

Interviews with students at each of the project sites indicated

that they felt the guidelines and procedures for awarding credit were

reasonable and equitable. Although project staff reported that the

guidelines were appropriate, they did say that determining the loademik

area in which credit should be granted for particular projects was

difficult and time consuming. During the Summer of 1977 prole t qtAff

1. Newark, Delaware, A Proposal for theIaLlementarion of Northwest

Regional Educational Laboratonies FBCE Model, 197E.
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reviewed the guidelines and made revision where necessary. These guide-

lines were implemented during the second year of Project REAL.

C. Has Proiect REAL Implemented Sex-Fair Guidance Placement, Counseling

and Follow-up Services?

Project REAL has prepared a comprehensive plan for dealing with sex bias

and sex discrimination issues that relate to the project. The plan

includes:

Staff development activities to familiarize staff with sex

bias and sex discrimination issues in career education.

Strategies and procedures for dealing with these issues

on a student level.

Student process objectives in guidance and counseling.

Guidelines for the selection of non-textbook materials.

Guidelines for dealing with controversial instructional

materials.

Checklist for evaluating materials for racial and sex

discrimination.

The comprehensive plan for treating sex bias and sex discrimination

Issues was developed late in the Spring of 1977 and was implemented in

:he project's second year of operation.

Project REAL has also developed and implemented a student pla,ement

and fo!lowup system to account for the job placement of each student whi,

m-aduates or leaves the project. Table 12 summarizes student placement

itH '!::,wun data across the three project sites.
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Table 12

Total Number

Graduated --

Graduated --

Graduated --

Prolect REAL Follow-up Information

Grade

34

22

12

Enrolled in Project REAL

Enrolled in College

Placed in Job

Not placed in Job or College

Grade 11

30

VII NM

1411111/.

Completed program and promoted 22 .1

Dropped out of Project REAL and 14 4

returned to regular classroom

Dropped out of school VMS WM

Transferred out of District 15

Re-enrolled in Project RFAL for second-year 3

D. Has Project REAL Implemented a Student Assessmeatimgram?

Project REAL has implemented a student assessment program in the basic

skill areas and career development. The California Test of Basic Skills

((:TBS) and the College Board's Career Skills Assessment Program (CSAP)

test battery were administered to all incoming project students. The test

results were used hv project staff in developing individualized learning

plans I.e. projects, explorations, etc.) for students. the subtests

the CTRS include:

1. Rpading

LangnaRte

Mathemitic-,

Referenoo

'-)ciencp

h. ".tudiPq

12
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Interpretation of test scores for instructional use is based on

comparison with the CTBS national norming sample. In those instances

when students score below the 50th percentile in a particular basic skill

area, individual learning plans are prepared to offer students special

instruction in this area.

In addition to the use of the CTBS on a pre-entry assessment basis,

the results of the CTBS pretest-posttest analysis were also used by

Project REAL staff to identify specific parts of the test that students

tended to do poorly. An item analysis of the CTBS has been done by

Project staff to identify content areas of the test where student achieve-

ment was less than anticipated. The results of the item analysis were

then used to develop individual learning modules (e.g. computational

skills, reading). Plans call for incorporating these modules intn

student projects during the Project's second year of operation when the

results of students pre-assessment indicate low achievement in a speci-

fic basic skill area.

The CSAP test battery include the following measures:

1. Career Decision Making Skills

2. Employment Seeking Skills

The CSAP battery was administered on a pretest-posttest basis to Project

REAL students and the comparison group. Analysis of covariance statis-

tical procedures were used to estimate student achievement on each of the

CSAP measures.

The results of the CTBS and CSAP pretest-po'itte!sst adminitratin

are found in a previous section of this report.
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Findings

The findings of Project REAL's student process evaluation are:

1. Project REAL students completed the required number of

exploratory experiences and projects.

2. Policies, proceduresf and guidelines for grading and

the award of credit toward a high school diploma are

well-structured and functional.

3. Project REA1 students have been placed in a broad array of

community work experiences.

4. A compreleruive plan for dealing with sex bias and sax

discrimination issues that relate to Project REAL students

has been prepared and implemented.

5. A placement and follow-up system ha been developed

and implemented.

6. A comprehensive student assessment system has bo(In

implemented in the basic skin areas and careel

education.

Conclusions

Conclusions drawn from Project REAL's proces.s evaluation section are:

1. Project REAL has achieved itr. se..udent process goals and

objectives as outlined in its pr)nosat and as specified

in its management plan. These inclIde placing students

in a broad array of community work sites, implementing

a comprehn.Ave sThdent assessment system, providing

students with instructions in the area of !=.ex biaq and

sex discrimination and awarding students crpdit f:

participation in the project.
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Recommendations

The following are the recommendations for this section of the evaluation

report:

-
1.. Project REAL should continut to expand the number

and variety of community- work.sites for the

project's third year of operation.

2. Project REAL should continue to refine the quality

and breadth of LSAFs consistent with additional

community work sites.
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SECTION TV. PROJECT REAL MANAGEMENT PROCESS QUESTIONS

A. Has an Overall Protect Management Plan Been Developed and Implemented?

The director of Project REAL has prepared and implemented a management

plan that includes the following elements:

Goal Statements: A description of the broad goals of

Project REAL.

Objectiles: A description of the objectives related to

each of the broad goal statements.

4,1 Activities: A description of the activities designed to

accomplish the stated goals and objectives.

Completion Dates: The anticipated start and completion

dates for accomplishing each of the stated goals and

objectives.

Resource Allocation: A description of the human and

financial resources allocated to each of the goal and

objective areas.

Person(s) Responsible: The name(s) of the person(s)

responsible for undertaking project activities,

Analysis and review of the management plan indicates that project

goals and objectives have been linked to proposed project activities,

start and completion dates have been established for each of these

activities, and financial and human resources have been referenced to

.ach of the project activities.
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B. IlimparentILAuxoyallor Partici ation in Pro ect REAL and the
Third-Party Evaluation Been Collected for Each Student in the Project?

Parents of students expressing an interest in participating in Project

REAL were informed concerning the requirement for prior parental approval

for students by mail and during an orientation session. A checklist

procedure was developed and implemented by the project's staff to insure

that parental approval was secured prior to student participation.

Student folders were prepared that contained the following forms:

parental permission, insurance, accident, and transportation. An ETS

representative examined each student's folder early in the Fall of

1977 and found that a signed parental permission form and other necessary

forms were present for all Project REAL students. Further examination

of the dates of the parental form revealed that permission had been

granted by parents prior to student involvement in the project.

C. Have Provisions Been_Implementesito Guarantee the Safet and General

Well.s.jAct REAL Students?

Insurance protection for Project REAL students was provided through

student participation in the Newark School District's insurance plan or

through individual family coverage. Students utilizing private vehicles

for transportation to and from school and community work sites were

also required to demonstrate adequate insurance protection of himself/

herself, the vehicle and passengers. Students transported on District

owned and operated vehicles were covered through the District's insurance

plan. Also, liability insurance protection for employers involved in

Project REAL was provided by the District. Examination of student

folders indicated that all of the students wore enrolled in either the

District's or their familv's insurance program.
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Project REAL on-site community work activities were of the non-paid

variety and were designed to be in compliance with the child labor

provision of the Fair Standards Act. Also, a copy of Project REAL's

proposal was submitted to the Area Director of the Department of Labor to

inform him of the Director of Newark's intentions in implementing Project

REAL.

D. What Was the Nature and Extent of Project REAL Staff Develoqment

Activities?

A variety of staff development activities were organized by Project

REAL's director. These include such activities as:

1. Developing a program description booklet for Newark

High School's project.

2. Preparing a dissemination plan for informing

community groups about the project.

3. Refining of basic competencies procedures.

4. Redesigning sound/slide presentation and related

orientation materials.

5. Revising all project forms, and so on.

6. Evaluating existing community work sites and

identifying new sites.

In addition to these activities, Project REAL staff conducted an

internal evaluation of the project. Each of Project REAL's staff worked

approximately 90 hours during the summer months on staff development

activities.
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E. Has the Necessary_Project Staff Been_Emlared_in Keeping with the
Project's Proposal?

T.e following personnel have been employed and are present at each of

the three Project sites: one learning manager, one community coordinator

and one clerical assistant. A full-time project director has also

been employed and is located in Newark School District's central office.

Each of the staff has been provided with a job description listing the

appropriate tasks, roles and responsibilities. A personnel review

procedure has been implemented to ensure periodic evaluation of all

Project REAL personnel.

F. Has a Pro ect REAL Advisory Board Been Established?

For the past four year the Newark School District has maintained an

external career education advisory council that was established as

part of the district's.involvement in the Career Educational Instruc-

tional Systems Project. The council meets monthly and its membership

includes representatives of business, industry, state and local govern-

ments, state education agencies, and a variety of professions as well.

The purpose of the council is to advise the superintendent on broad areas

of concern in the field of career education and to establish a basis for

community support. Because the counci3 continues to meet on a regular

basis, a decision was made in early September, 1976 to form a subcommittee

or task force of the council as an advisory board to Project REAL.
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G. To What Extent wafilrojectRIAL Imclemented as Planned?

Learnimjalrem: Learning centers have been established as planned

in each of the three Project REAL sites. These centers are located

in classrooms and have sufficient desks, file cabinets, audio-visual,

duplicating equipment and other materials and supplies to allow the

center to function as a self-contained unit. A single classroom in

Christiana and Glasgow High Schools has been designated as a Project REAL

learning center. Due to increased enrollment in Project REAL in Newark

High School during the second year three classrooms have been added for

Project REAL's use.

Transportation: Transportation of Project REAL students to and from

worksites appears to have not been a significant problem. Unlike other

experience-based career education projects, Project REAL requires that

students make arrangements for their awn transportation. However,

although staff and students did not report this as a problem, it may

be a self-limiting mechanism that prevents expansion of Project REAL

in those instances where public or private transportation may not be

available to some students wishing to enroll in the project.

Community Work Sites: The staff of Project REAL have identified in

excess of 135 community work sites. The work experiences found in

these sites represent a broad array of jobs and job clusters spanning

the 15 job clusters classified by USOE.
1

ETS interviewed a represen-

tative sample ot 10 employers who participated in the project during the

Spring of 1978. The employers interviewed uniformly had positive reac-

tions to Project REAL, expressed an interest in continuing their

1. Refer to page 20 for a list of student work experiences in
each of the 15 job clusters
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involvement in the project and thought that Project REAL provided students

with first hand experience of demands in an employment settings. The

analysis of Community Instructor's Rating forms are included in a previous

section of this report.

Project REAL Site Characteristics

ETS administered the Implementation Site Essential Characteristics

Checklist prepared by NWRIL's experience-based career education staff

to assess Project REAL's site characteristics. The findings of the

Checklist indicate that Project REAL:

provided individualized instruction to students

utilized community resources as a basis for instruction

built on career related activities of adult members

of the work force

represented a comprehensive and integraued educational

program

focused primarily on the career developm.mt of students

Comparison between these broad findings and Project REAL's first

year proposal and its management plan indicate that Project REAL exhibits

the essential characteristics of an experience-based career education

project. The completed Implementation Site Essential Characteristics

Checklist is contained in Appendix B.

1. Refer to page 20 for a list of student work experiences in earh of the

15 job clusters.
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Findings:

The findings of the Project REAL management process evaluation are:

1. Project REAL has developed and implemented a project

management plan.

2. Parental permission for student participation in

Project REAL and evaluation activities was secured

prior to start of project.

3. Insurance provisions have been provided to assure

the safety of project participants.

4. A comprehensive staff development plan has been

prepared and implemented.

5. Project staff have been employed consistent with

management plan and project proposal.

6. A Project Advisory Board has been established and

meets on a regular basis.

Conclusions:

The overall conclusion of the Project REAL management process evaluation

is:

1. Project REAL has been implemented consistent with the

project's proposal and management plan. A review of

the Implementation Site Essential Characteristics Checklist

reveals that Project REAL has in operation those activities

that are essential to an experience-based career education

project.
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APPETOIX A

Eva lua t ion Plan --' ect TFAT

October 1, 1976 - September 30, 1977

The evaluation plan for Project REAL's first year of implementation is

contained in this document. The plan includes evaluation questions that will

he adlressed to determine the extent to which:

II Project REAL has been implemented in accordance with its
proposal.

Student process objectives and product outcomes have been
attained.

O Assurances specified by the United States Office of
Education have been achieved.

The evaluation plan is presented in three parts. Part A .:)f the plan lists

questions related to student outcomes; Part B contains quest-ions about stu,lent

process objectives; and Part C specifies questions linked to project mana:zont

tasks. Specifically the format of the plan is as follows:

Evaluation Questions: A description of the t'pic or
area evaluated in three broad areas:

Part A - Student Outcome Evaluation Questions
Part B - Student Process Evaluation Qilestions
Part C - Management Precess Evaluation Quest7tonz;

Data Source: Lists data sources chat will be used to
provide information about each evaluation question. A
list of the data sources and code nuhers is prosented Ln
Appendix A, Documentl Checkiist.

I Time Data Colloct(!d: Data collection tic t'r-p--..o by Fall,
Winter or
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APPENDIX A (CONTD)

Evaluation DesiRn: Specific type of desi:zn to be ued:

- Formative

- Summative

-Pretest/Posttest; Posttest only

AnALvsis: Describes the type of analysis to be used, such
:Li norm group comparison, analysis of variance or
covariance and so on.

0 Target Criteria: A description of the criteria or
standards to be used to assess whether or not the
evaluation question has been answered in the desired
direction.

The 3ample (or population) of subjects or
c),:uments to be analyzed.

3ecause Project RrAL is in its fornati-/e stage of development and imnle-

mentation, t1;e evaiLation plan must also be used and interpreted with a measure

oE flaNibility. Unknown factors and events will most assuredly temper some of

the plan's specifications. The preparation of the plan has included di3c.us,!ions

with the director of Project REAL to assure that its specifications are

consistent with t!;e overall project as interpreted by Educational Tc:-;t1--

(ETS) , and further thaz the crit:eria establihed to weih accr:-::71ishenta Jr0

realiatic in 114ht of the allcatADI of resources. Projoct REAL'

plan w;.1.3 apr:ro'..ed by the pro]ect's irector on February 17, 19-7.

The sui,,;ecplent r:Irt of thL; iincntpr oent.; Pnlj.?ct. ; cv

plan for ita fir:it year of operation.
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!tudLnt Outcome Evaluation

4uestions

Oave_students.maintained
their performance level in
the folloiing basic skills

V.L1

Reading Vocabulary
J. Reading Comprehension
e. Spelling
J. -Language Mechanics
v. Language Expression

Mathematica Computation
g. Mathematics Concepts

and appi feat 1011S
h. xcferunce Skills
I. fence

1. .,oclal Sto4aes

Source

Project REAL StudenE_Outenme MvaloatJ.on Questions

Time Eligludi100

Data Collected Design Analysis

D-.22 . .

Comprehensive
lest of Basic
Skills Sub--
scales 1-10

Poll and_
Spring;
Mid-year for
first yeer
of projoct
implementation

Summotive
Pre-Post
o kfl

iv. students improved in
r.cir knowledge of career

de. Luton making skill?

0-21

Career Skills;
Assessment
Progiam

Fail and Spring;
Midyear for
first year
ut project
implementation

Sum/native

Pre-Poat
o_x_a

o u

Target
Criteria

Norm.group ..__ Students should
Comporlson perform as well es
using .x scores notionsi,oerm
and group

percentile
atatistles

Analysis of
variance or
covariance:
with
comparison-gronp:
it available

Sample

_ Total populetiow
of project REAL :

students

Statistically significant
F-ratio favoring the
treatment group
(p< .05, one-talled'

test)

Total population
of project REAL
students;
100-150 comparison
group otodents

,tAente imptoved in 0-:1
1..if emplv.,ment teeking Career

An4e,nw,"i
rrogr tm

Fall And Spring
Mid-year for
tirnt year ol

project implementation

'fflounative

Pre-Pont
02.4.o

o

Analyhlh ol vArlanc
of covarian..e; with
comparihon group if
available

nignitikaot
F.-ratio favoring the
Irvatment group
(p one-ralled tent)

lotal popolatinn
of project KLAL
,rndents;

l00-150 comparison
group ntudents



,e: ta,viarsonw.

Student Outcome Evaluation
queptione

_students demonstrated ..

successful completion of at.
least sevon of the following--

competencies:.

-Ttansact.business on 4
credit basis.
Haintain 4 chucking
account in good crder.

Evaluation Plan--Part A

Project REAL Student Outcome Evaluation Questions

Data Time Evaluation
Source Data Collected Design Analysis

. . .

Competencies
Record

_ ,SPring Summative
Post-test

_ _Amber-and percent,
age of students
meeting target-
criteria

Provide adequate inhurance
tor self, family and
possessions.

I. File state and federal
income taxes.

Budget time and money

Xalntain the best phyqical %moo
health, and make appropri-
ate use of leisure time.

n. Respond appropriately to
tire, police and physical
health emergencies.
Participate in the elec-
toral process.
Cndetstand the ba,ic
str4cture anJ tunctiun
uf local government.

'9. IKplain your watt legal
rights and respansibIllties.

'10. !like appropriate use of
pAblic agencies.

II. 111.... application fur emphq-

t and successfully hold
I tot).

*l:. ,yerate and maintain an
* to Le ,..umpleted SprIng PP/

Target
Criteria , Sample. -

. _11:10% of project REAL.- ; -Total populatlon
students successfully of-project REAL, ;
completing 7 students
competencies

,

0



Nculent Prtuess Eealuetion
Questions

5. W.1110 students been placed
in the work place in ex..
ploratory and learning

adtivities?

HOW many students within
each of the project
schools havu been placed
in exploratory and
learning level activities?

4. In what Job categories
or clusters were the
students placed?
Hoq many students were
Owed in each of these
.ategories or clusters?
Old the exploratory and
learning level activities
allow the students tu
interact wkth adult
members of work force?

. WJS instruction pre-
ened the student) re-
0.ardinc possible sex bias,s
or sex stereotyping in tke
1,b?
t:vre the nece,sary ptere-
quisite and tallow-up
pros:edures uuid furm,

disoelJted with lob
t. -Lt completed by JII the
paetles involved:

4

Data
Source

Fimure.l. Evaluation Plar-Part

Project SEAL Stedent Preeess tvaluatdon QuOmtIons

D-29 Exploration
Cuide

0-9 Project Form
(Learning levels)

0-21 Proves:4

Evaluation Forts

intervi.wq

Time

Data Collected
_

Spring

Evalsiat ion

Design Analysis

Summative
Post-test

Frequencies,
percentages;
comparison .

betwoUn-three
project REAL
high eehuols

Target
Criteria

1002 of project REAL
students placed in
"I exploratory experientes
end 2 Or more learning
level activ1tle0

Distribution across 15 OE
lob cluster

lOOE of project REAL
students interacted with
adults

Sample

Total population-bi-
project REAL-
studeurts.

Ditto Above.

Ditto Above.

100% of project REAL Ditto Above.
students provided instruction

Sludent folders contain
all the prerequisite forms
(See Oocuments list)

Uitto Abuve.
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-..todent Process Evaluation
Questions

.crvJit LOMJni J high school
..1041a.granted for aueeieiful
....vietion of progrom octivitiee?

I. pave guidelines and policy
statements been developed for
awarding credit toward a high
school diploma?

b. Are tho guidelines and policy
statements being cunsititcotly
applied among the three
ofoject sites?

1 ..tudent.s. par,uts 4fid

1,ersonnel twee m..de

it al the StatvMputs?
. . foimi been developed fur

eredlt+:

Data
Source

Evaluation-PlanPart 4

Project REAL Student Proem' Evaluation Questions

Dr.23.

Piocess
Ev.tludttun Form
D-9
Project Form
D-19 Student
Planning Form
D-10 Student
Report Cards

Time Evaluation--:
Data Collected Design

Spring SummaLlvu
Pout-rest

Analysis

Review of
Crediting
policy and
procedures.
Comparative
analysis between
planned and
actual
implementation of
procedures.

Target
Criteria

IOU of students
iiiplod &loll have
enccosofully been
awarded credit
toward a high school
diploma based upon
project REAL
experiences

Sample

Random ssesple.of.:.

SOZ.

et oath- school Ow -7



1itudenX Frocees.Eyelustion
Questlons

Data

Source

fvaluatlon Plan -- Part

Project REAL Student'ProceieAvaluation Question

Evaluation

Data-Collected Design

Have sex:falr guidance, counsel- 0-26

1n4 placement and follow-up ser- Process

vices been implemented? Evaluatlon
Form

4, Have process and measurable 0-26

student outcome objectives Management

for sex-fair guidance and Plan

counseling been daveloped? Project Records

b. Has a student follow-up plan
been developed and implemented
to account for the placement
of each student who graduates
ttom high school or drops
0t of the project?

Spring

AnalysiS.r*
Formative Comparative

analysis
between
planned
and actual
implementation
of sex-fair
guidance,
counsellng,
placement and
follow-up
services.

'Permit

-Criteria Sup le

100% of process and
outcome objectives related
to sex-fair guidance and
counseling will be
implemented according to the
plan.

100% of student follow-up
sample will be accounted for.

100% of process
and outcome objectives.

Random sample ot
SO% of students at
each school site

:) I
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t,tudent Process Evaluation
Questions

S. Mae a comprehensive student
aaseihmentiorogram
identified, implemented
.1.4 utilized?

J.

b.

Have individualized
learning.plans been
preparci for
project REAL students?
Old the individualized
learning plans provide
tor instruction in life

basic skills
career develop-

.tt!

-Data

Source

D-17
Certification_
Form
0-111

Competencies
Record
0-19
Student
Planning Form
D-29
Project REAL
proposal
0n-site visits
0-1

FUCE
1,,suntial

Characteristics
Checklist

LtICE

Process
(huckllot
Student Folders

!Valuation Plan-4art.-11-

Project REAL Student Proms Evaluation Queetions
_

, .

Time Evaluation_

Data Collected Design Analysis

Spring and Formative Descriptive analysis
_Fall

&amassment program.
Comparative
analysis between
planned and actual
implementation.
Content analysis of
learning plans.

Target
Criteria Sample

Assessment information Random sample of.-902-

4rovidtd.,to:staff....

shall include: (1) school t :
career development, and
(2) basic academic skills
date.

100% uf plans
reviewed shall have
provisions fur
individualized inmtruction.

100% of plans reviewed
shall include instruction
In each of the following
areas; life skills, basic
skills and career
development.

-s
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Figure 1. Evaluation Plan7-Part C.

Project REAL,Management-Process Evaluation questions

Time Evaluation
Date Collected Werign Analysis

4aoagement Process Evaluation
guestios

.

Datil

&flirts'
.Target.

Criteria Sample

9. nid an overall project management
elin been developed and imple-
rooted?

Have project goals and objec-,
tives bean linked to planned
project activities?
Hive start and completion
dAtes been established for
cleft of the planned project
o:tivitlee
iilvd financial and human
r,lources been referenced

vadi of the planned projoct
a Livitills?

D-26
Project REAL
Management Plan
D-21

Process Evaluation
Form

Fall
Winter
Spring

Format va Purification of
development mud
implementation of
management plan.

Comparative analysis
between planned and
actual management
activities.

Management plan
shall'be developed'
and implemented in
accordance with
specification i.s.
evaluation quertions.

100% of management
activillor analyzed
will be implemented
according lo plane
unless adequate
documentation for
changes iv present.

Random
sample of 252 of
management activities
investigated in depth,

6.)
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. . . .

.
. .

. -

-Inizement Process Evaluation
Questiona

7

10. sta parental approval for
i,ttpation in project

11 and evaluation been
1lected for each student

t th0 project?

Data
Source

Evaluation Plan-,-Part C

Project REAL Management Procure Evaluation '!uv'aions

Time Evaluation

Data Collected Design Analysis

Target
Criteria Sample

mi%e parents been informed D-4

..01'.:erning the requirement Insurance, Transportation

t ,r prior approval? and Accident Form

1.;111. procedures were Parents'

developed to insure that Letter

, 'rental approval was
....ured prior to partici-

, 'tton?
oach student pactici- !,tudents'

.tin. In the projvce have iolderl

' pieced per,As5ion
(,igned by vatent(t0 )

hi or her Individual
; c?

Winter 1977 Summativo Frequenclea,

Fall for Post-teet perc.atages

succeseive of presence

years of parental
permission
forma

lOOrof project %EAL ofproject-
students have signed REAL art/dents

parental permission
forms In folders



zzt. ilifteMeg%, elli:V!'5, : .,..,-?1,..,,,,eker,

Process Evaluation
kiebt lone

Evaluation Plan--Part C_ _ . _

Project NEAL Menegement Process Evaluation Queetioos

Data
Source

Time Evaluation
Data Collected Design Analysis

Target
Criteria Sample

U. is. rovisions been implemented
t, :uirantee the safety and
..norai well-being of the atudenta?

a. it.ss adequate insurance been

;Ir,vided for by the Newatk
1...)1 District and/or the

,tnient to cover him or her
being transported to

1:..1 from the work situ as
6e11 Ai un-site work
rslited activities?
reeirding on-site wurk
rviited project activitis,
Ir. these activities conduct-

thu provision:. ut the
ilr Libor Standard'. Act!
1..ttlelpallng eflployeeh

,Lt the proviuions of the
.p.ittanil Solely ond

! litn

. ;.roLednres becit IrnI
.tvA trim' the appioptilL,,

.. k rec tor tu
elation dnd 01

'..ee hid n.nir

Depattmcnt nt

D-3

Indemnity
Insurance
Policy
D-4 insurance,
Transportation
and Accident
Form

D-b

Employer's
Agreement Form

Learning
Site Analysis
Porm
D-JO
Fmpinyee

interview Schedule
D-2t)

Prnleet KLAL
tlanJgcment plan

colre'Jpondence

Spring Summative Comparison
between
planned
and actual
aetivitiee
related to
etudent
safety and
well-being,

Review of
project

correspondence
to document
recommended
procedures.

100% compliance
with specified
assurances i.e.
questions 1-4

Not Applicable

(



management Proceas Evalution

Qtlectiono
,

Data

Source

Realtiation Plan--Part C

Project REAL Management Proem Evaluation Question

Time Evaluation
Data Collected Design Analysis

Target
Criteria Sample

'What was the nature of Project
KFAL staff development activi-
ties?

A. How many central office and
project REAL staff partici-
pated in staff development
activities?
ilas a comprehensive plan been
developed for staff develop-
ment during the current
fiscal year?

How many, and at what tines.
have staff development meetings
been held?

a Mat topics, and who wete the
presenters, at each of these
meetings?
What were the participants
opinions about the value and
eftectiveness of these
meetings?
fi.tv J proceaore hvoo doveloped
tur collecting intotmation
trum .tall abmit ne,.1

tor additiouil atalt devvlup-
mvnt. activitlet.?

b,

D-25
Management
Plan
0-23
Process
Evaluation
Form

Staff Development
Plan
Meeting agenda
Interviews with
proleet REAL
staff

Spring and
Fall

Formative Comparative
analysis between
project plans
and actual
staff development
activities.

Review of staff
development

agenda (a)

Content analysis
of staff
development plan.

A

1002 of project REAL
staff should be involved
in 4 or more otaff develop-
ment activitiee.

A compreheneive steff
development plan should
be available and evidence
to maggeet its implemen.
tation.

Staff development follow-up

procedures should be
developed and implemented.

Staff input into development
activities should be present.

1002 of project
REAL teksff

.e

ce,



7

:mar.metit Prireenv ivaluation
Questions

Evaluation Plan--Part,C

Project REAL Management Prueese Evaluation Octillofld

Time Evaluation

Data Collected Design
Ddtd

Source Analysts
Target

Criteria Sample

U. 'It. the necessary project staff been
,l,ved in keeping with the project's

cr,Tosal?

();

J full-time project director/
1;ager been employed to supervise

overall operation and direction
ol the project?
Hive the prerequisite number of
1.'irner managers been employed?
e.yo the prerequisito numbet ot

coordinators
..ecialists been employed ?

v il employees been provided
ith dLs,ripti,o ol ihoir

ana responsibilities?
"le employees distributed among
t' thrLt ptojelt. sites accuraiog

LU it. propuyai!
a prsonnel review ptoLedure

1:-Ip It r11.111.. 1.1 ettotrv
,:valoation ot ail

f..11 pers.amel'

D-25
Project UAL
Management
plan
D-26
Staff job
descriptions
D-23
Provevs
Evaluation
Farm

Spring
Fall

Su:motive Comparison
between
management
specifications
and actual
distribution
and allocation
of staff.

1002 Agreement
between planned and
actual distribution
and allocation of
etatf.

1002 of project
REAL staff.



piss ^

tuawment Proc.:sr Evaluation
Questions

ss,

Evaluation PlanPart C

Project REAL 'Management Ptocuss Evaluation QuertienS

Data.

Source
Time EvaluatiOn

f

Data Collected Design .'Analysis

Target
-.Criteria Sample

14. uvre guidelines established
Jul used for screening project
miterials for sex bias and
-.;x stereotyping?

J.

t.,

How ware the guidelines
doveluped?
taa materials were
s.:rcelled?

To' what extent were the
raterials.modified, and

w!

procedures were
a.'vvioped to insure that
111 prvjeQt mi[orldle are
uhl-Lt to the screoilug

r:u

11-21 Process

Evaluation Form
Project guidelines,
policy Ftatements,
procedures. etc

Curricultykand
instruction materials

Nid-Spring Formative

Post-test
Review by
panel of judges
to assess the
presence of
sex bias.and
sex stereotyping
in materials.

Sex bias And
sex stereotyping
shall be absent
from 100Z of
project materials
reviewed

Random Wimple of
25% of project
REAL curriculum
and instructional
materiels.



"iaigenent Process Evaluation
. Questions

Data
Source

'Evaluation Plan--Part

Project REAL Management Process Evaluation Questions

Time
Data Collected

Evaluation
Design Analysis

Target
aquaria Saisple

15. 1144 the project REAL advissory board 11-26

hn established? Project REAL
Management

1. 1.) are the members? Plan
.0. !ore guidelines and pulley U-25

,ttter;ents developed fur the Advisory
oreration of the board? Board Minutes
Dtd the advisory board meet D-24
on 4 regular basis? Side Effects

A. '.,hat topics and problem, were Evaluation Form
wered by the advisory hoard? 11-23 Process

Au .14enda published prior Evaluation
1, the meeting time? Form
,ry meeting mlnutoh prepared 11...24 Side-Effeeis

r II ,.;inL each meeting? ivaluation
(A lung did the Form

la:rwre board c.Jle that
.altoa Ii ind ire, t or Meet
.1 itt. it ion to the prop: t

Spring Formative -Review of
board
minutes and
'agenda (s)

Comparative
analysts
between
planned
and actual
Imp lementat too

of advisory
board.

Advisory board
established and
operating in
accordance with
management plan
specifications.

100% of Advisory
board minutes and.
agenda (a).



,r))4-m nt3,' sre:slc ,w,rm,ts-s. rra,,Iwa

M.a.1.4eranti Process Lvalilation

questions'

Data

Source

--Evalualion:Plan.e4art- C

Pruject REAL Nanagement Process Evaluation questions

llete Eveluation

Data Collected Design 'Analysis

Target
Criteria Semple

'Is. 10 wha extent was the. REAL
project implemented ac planned?

a. ts'ero the necessary physical
faellittes available (file
cabinete, desks, audio..

eisnal equipment, furniture
and so on) ac each of the
three project sites?

b. Were learning centere
establlehed at each site?

the facilities appro-
ptiate in terms of space .

illocation for intended
AoJent population?

i. idequato transporta-
tta provided for each
..tudent?

wvie sufficient community
ro,aurces (community work
Nites) recruited and
utilized to meet student
It-lining objectives?

individual FbIders
elepared for each student
in the project and do they
c.mtAln the specified
records?
.:ere curricula adapted.

adopted or otherwise developed
Ind implemented to meet
ikalvidualized students
nee.ls rlans and expectations?

I

T1-23 .

Process
Evaluation
Form
On-eite Visits
D-26
Project REAL
proposal
D-20
Employee
Interview
Schedule
D-R Learning
Situ Analysis
rem
D-9

Pro/act Form
0-10
Skill Development
Record

P-11
Learning Self
Assessment
D-14

Accountability
contract

Spring end
Fell

Formative Narrative,
deacription
of facilities
end resources
available to
stuff and
atudents at
each slte,

Percentage
of students
arriving tut
work sites on time

Ratio of students
to community work
sites

Review of
individual
folders

Content analysis
of curricula
and students'
project plans.

Sufficient,
allocation of
physical facilities
to accomodate Stiff
and students.

90% of students
arriving at work
situ on time,

100% of students
placed in explanatory
and learning level
activities

100Z of folders
reviewed contain
specified records

Curricula shall be
consistent with
individual students
needs. plans and
expectations.

100% of project REAL
sites 1,e. Newark, Glasgow
and Christians High
School'S

Random sample of 502
of student* at each
school site

Ditto Above

Ditto Above

Ditto Above

'`o!!



AMNDIL A.,.(gPRID1

Documents Checklist-Project REAL

D 1.

D 2.

Document Source Location

EBCE Essential
Characteristics Checklist

EBCE Process Checklist

ETS

ETS

ETS

ETS

D 3. Indemnity Insurance Policy PD CF

D 4. Insurance, Student Transporation
and Accident Form S;PD SF*

D 5. Employer's Card CC:E SF

D b. Employer's Agreement Form E SF;EF

Maintenance Visit Record CC SF

D 8. Learning Site Analysis Plan CC SF

D 9. Project Form LM;S SF*

D 10. Skill Development Record S SF*

D 11. Learning Self Assessment S SF*

D 12. Sign-in sign-out Sheet S SF

D 13. Discipline/Accountability Letter S;P SF*

LM

D 1,. Accountability Contract S;LM SF*

D 15. Student Questionnaire S SF*

;) 16. '0;eek1y Time Report

D F. Crtification Form E SF*

D 1.. L,)mpetem.lies Record CC

D 1 ;Ltierlt P1 anain4 Form

.

r)

Empl,):er Interview ScheduLe

1:areer Skills Assessment Program

-nrr-ikem-;ive Test of Bdsic Skills



4

D 23.

Document Source Location

Pro.c-cs-EY,-444449.4 ToPY JUS

D 24, Side Effects Evaluation Form ETS ETS

D 25. Advisory Board Minutes PD Cr

D 26. Project REAL management plan PD CF

D 27. Staff Job Description PD CF

D 28. Project REAL Proposal PD ETS;CF

D 29. Exploration Guide S;LM SF*

D 30. Student Report Forms LM SF

Approved by director Project REAL
February 17, 1977
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4tPPEdDIX A(CONTD)

Code Identification of Source Document

ETS

PD

Students in Real Project

Educational Testing Service

Project Director for REAL

CC Community Coordinator

LM Learning Manager

Employer

Parent

Code = Location

ETS Educational Testing Service files

SF School Files i.e. Newark, Christiana,
or Glasgow High Schools

CF Central File i.e. Newark School District
Office

EF

Documents that are part of each student's
project REAL Folder,

Employer s File
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APPENDIX B

Site Name Proiect REAL, Newark School District

Respondent Name Dr. Primo Toccafondi

Observer R. G. Wasdvke, Prolect Evaluator

Date April 3, 1978

Implementation Site Essential Characteristics Checklist

For each area rate the site on a five-point scale with the anchor points
on the scale indicated.

I. EBCE is an Individualized program

A. Ongoing assessment of student needs, interests snd abilities in Basic
Skills, Life Skills and Caroer Development

1 There is no ongoing assessment in two or more of these areas

5 Studnet needs, interests and abilities are continually assessed

B. Participation in assessment

1 Students play a passive role in the assessment process

us
5 Students play an activce and involved role in the assessment process

C. Individual negotiation

I All projects are preassigned and not subject to negotiation

4

5 All projec's allow for negotiation between student and learning
manager

r. Integration

1 There is no formalized, individual assessment andlor accountability

fl

Individual assessment and accountability are integrated with
program learning strategies when learning plans are negotiated

F. Acrountahilitv standards ("a set of 1earnin9 and behavioral expectation-
for students as members of the FRU, "communitv")

There ale few accountability standards

Accountability standards .11ve the student
ro meet basic program expectritimm;
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APPENDIX B (Contd)

II...WE is a Community-Based program

A. Community input into program planning and operation

I No mechanism currently exists

:4

5 A systematic mechanism exists for procuring and utilizing communiuty

input

District career Education Advisory Council

B. Role of the program advisory board

1 There is no program advisory board

5 The program advisory board takes an active role in direction of

the program by providing program input

C. Community members and student learning

1 Community members are not involved in student learning activities

5 Community members serve as resource instructors and certifiers of

student learning

D. Providion for employer instructor training/development activities

Not done I There are no employer instructor training/development actitives

L
5 There are at least four, regularly-scheduled employer instructor

training/development activities

III. EBCE is an ExperienceBased program and is built fromt he career activities

of adults

A. Mode of learning

Students nre instructed in a passive or schoo1like mode

s Accountability standards give the ,-;tudent the necpssarv floxibilitv

to meet basic program expectations



B. Student activity

L-.J
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APPENDIX B (Contd)

1 Students are assigned activities and schedules

5 Students have the responsibility for budgeting their time and

managing their daily activities

C. Utilization of resources

1 Secondary resources (textbooks, courses) are given priority

5 Primary resources (people; institutions, such as libraries and

museums; events) are given priority

D. Community learning activities

1 Adult activities in the community are not utilized in student

learning

5 Adult activities in the community serve as the primary context for

student learning

F. Reference population

1 Adolescent peers and school work are the primary referrent

5 Adults in the world of work are the primary referrent

F. Community learning potential

I No analysis is made of the learning potential of the local

community

,14J

1"ere is systematic analysis that enables staff and students to take

full advantage of the learning potential of the local community
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APPENDIX BAcontd)

IV. EBCE must have its own Identity and must be Comprehensive and Integrated

4

A. Program requirements and processes

1 Regular high school requirement and processes are used to

determine student learning plans

5 EBCE program requirements and processes determine student learning

plans

B. Program completion requirements

1 Program completion requirements are vague, unspecified or not
differentiated from the regular high schol requirements

5 Program completion requirements are clearly defined, differentiated

from and consistent with program goals and local requirements

C. Curriculum

1 The curriculum structure includes experiences in either one or

none of the following areas: basic skills, life skills, career

development

5 The curriculum structure includes experiences in all of the above

areas

D. Survival competencies

1 There are no performance-based survival competencies

5 There are at least ten performancebased survi!al comnetencies

necessary for coping in life and modern society

F. Interrelatedness of curriculum areas and student learning

1 Disciplines are emphasized separately

Fmphasis fs on interrelated curriculum areas and this is

dnmonstrrite,1 hv the student leirninu. activities
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APPENDIX B (Contd)

V. Tho MICE program places a major emphasis on the Career Development of students

5

A. Types of community learning situations

1 There are no employer/community learning sites

5 Provision is made for different types and levels of learning

situations at employer/community sites

B. Emphasis at learning sites

1 Students are paid for their contributions on employer/community

sites

5 Students are on employer/community sites for learning about careers,

not earning money

C. Career Decision Making

1 Students are not encouraged to improve their career decision-

. making process

[4.

5 Students are required to gather information about themselves

and the world of work and apply this information in career

decision making

D. Reflections on student experiences

1 There are no requirements towards self-evaluation

5 Students are encouraged to reflect on student experiences and

evaluate their own strengths and weaknesses and progress


