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ANSTRACT
Increased fnterent (o the recrultment of black «atudents to predominant ly
white collepes and unlverattices resulted fn the examinat fon of diftferences in
backpround characteriantica, spectal needn, extra=curricular actlivitiens, and
spechial ablility arcas of black and white freshmen in the admitted and enrolled
(Na 1), accepted=no <how (Na864), rejected (No3RO), and prospective applicant
(N+3393) yroups at a predominantly w.l\il.v wout hern anfveosity envalling approxi-

mately 10,000 wiadent s,

Heilizing daty from the Student Deswcriptive Questionnaire developed by the
Colleve Entrance Examination Board, significantly dif{ferent c.hm'nct.(-rif.;Llc:-; of
black and white applicants were faentified within and among applicart uroups.
Differences in the characteristics of prosepctive black applicants who clected to
attend traditionrally black (N=226) and traditionally whiﬂO‘(N=3&3) instivutions

were also tdentifiod and discussed.
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An Examination of the Differences in Backpround,
Special Needn, Extra=Curricular Activities, and
Special ALYty Areas of Black and White Freshman
Applicanty to a Predominantly White Jnivernity
Interaat ln such gquestions an Lhe cocruttment of blace studentn on traditionally
white campusen, thelr reactions to thelr campus expertences, and the declsion=making
process by which minority students elect to attend a traditionally white Institution
has Intensified, particularly tn those douthern states involved tn the development
of state plans submitted to the Departrent of Health, Education, and Welfare's

Office for Civil Right« which are designed to remose vestizes of raclal sepregation

fn institutions of postaccondary cducation.

In the Fall of 197%, 770 of the first=time black freshmen enrocled in the wix-
teen=campus University of North Carolina (UNC) wystem clected to attend one of the
five traditionally black Institutiond. As one of the states involved in the Adamsy

va. Richarducn case, the state of North Carolina has developed a State Plan for the

Further Elimination of Racial Duality in the Public Post-Secondary Educatioun Systems

which calls for increasing the proportions of blacks at all class levels cnrolled at
one of the eleven traditionally white institutions within the sixteen~campus Univer=-
sity of N&rth Carolina (UNC) system from the present 25% to 33% in 1982. In pro=
posing this plan, the University . ..jected a criterinn posed by HEW which called for
increasing the numb:r of firgs ~-time black freshmen and ;ransfor enrollments at tra-
diriahally white public institutions in 1981 by 1507 over the Fall 1976 minorit-
enrollment bhase,

I'he weneral area of recruitment of black students has attracted the interest
of researchers for several years. For the period 1965 L2.197b some 428 research
articles relared to black students on w..ite car uses were abstracted by Scrit
(1778). Brown and Speller (in press) provide similar information for white
students on black campuses. Tyopical of th» ecartier studies of black students
attending traditionally black or traditionally white institutions is the Project
“alent orientaticn wich focuses upon the collepe=going cholces of the very able

black students (Blumenfeld, 1968). A« predominantly white institutions of higher

5-6
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cducat fon begar, to attract larger numbers of minority students, later ntadies
beyan to focus upon the reactions of black stwlentys to thele eaperiences
(WL Le and MeCord, 1972 Boyd, 1774 Sedlacek, Merrit, and Brookn, PP75)0 0 vor

tecent atudies have alno focuned upon the topact of increased mipority enrol boenr e

on fnstitutional structures and processen (Poterson, Blackharn, Camnon, Arce,
Davenport . and Afnple, 1978),

Latwe=xcale data collection oftorta ansoelated with the Arerican Qouncil on
Educationts Cooperative Institutional Rescarch Propram have produced sapeclal
analyses of data relatlng to the characteristics of black students in predominant by
black and predominantly white colleges (Bayer and Boruch, 1969 Bayer, 1972). The
continuing series of annual reports In the American Council on Educatlon's American

Freshman: National Norms «rries also produces a yreat deal of data which arce pre=

.

1 3
sented separately for predominantly black and predominantly white collepes and

univeraitics (Astin, King, and Richardson, 1978).

In addition to the analyses of data from larpe=scale data base ., vrvey data
have been analyzed from several institutional studies rclntl&g to th. . L.lere=-
goingvdeciqion-mnking process of minority and majority students {(e.g., Fratrt,

Re ichard, Smich, th, 1977). Mos. directly related, to the focus of this paper,
howcver,'aro the studies of background characteristics of students selecting pre-
dominantly black or predominantly white institutionsdwhich have been coiducted

by the Educational Testing Service (Centra, 1970 and Hartnett, 1970). Centra's
study soupht to examine how the background characteristics, activities, poals

and perceptions of black students enrolled at 83 predominantly white collepes
ditffered from their white counterparts. A major aspect of Centra's :tudy was

the extent to which black and white students were involved in various extra-

curricular activities. Hartnett's study examined differences In SAT scores, educa=-

tional aspirations and plans to participate in college activities between black



- 3 -
atudent eslio elected to attend e of nfne traditionally bhlack or ote Gf twentya

one traditionally white fnat{tut fana, "

PURPOLE

The purpone of this paper ta to addreasn three primary guest foon

1o What sienificant differencens, with repard to backpround, apecial needa,
extra=curticular activitieas, and special ability arcaa exint between black and
white froahe oo applicants at the Upfversity of North Carolina at Greennhora (UNCaa) @
in the pro cetive applicant, adotttedenn vshow, enrvolled applicant | and rejected
il et Catesorien?

JA. For black freshma UNC=G applicant sy, what aigniftcant ditferences, with
revard to backpround, pocian neetay evtraes sredeabar aetivit e, amd coeedal abidity
arcan, exiust {n the different applicant proups? Are thewe differences aluo found
for white students in the different applicant zroups?

28, In what ways are black applicants In the vnrollvd.upplicnnl proup ditferent
from black applicants in the other three applicant proups!

3. What saignificant differences with regard to backyround, special needs,
extraecurricualar activities, and spectal ability arcas cxist between black applicants
in the four UNC-4 applicant groups who choose to enroll at .ne of ten traditionally
white UNC institutions and those who choose to enroll ar one of the five traditionally
biack UNC institutions?

METHOD
Instrument

The Student Descriptive Questionnaire (SDQ) is coupleted each year by higsh
school students wher they register for cither the Scholastic Aptitude Tests (SAT) or
the Achlevement Tests developed by ghv Calloge Board. AL .he time they repister
for the SAT or Achlievement Tests, students mav desianate as many as three colleges
or unfiversities to whom their test sores and ;esponsvﬁ to the 63 items constituting
the Student Descriptive Questionnalire may he sent without additional charge to the
student,

O
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The 6} (temn may bhe divided Into four maln arras! (1) hackpround chavactoriast ica
ftticating (a) mes, (b)) type of high schonl attended, o) type of hlp,‘h ag b
progeam puraued, (4) rank o Bigh achool clasa, (e} HAT Verhal amt 5aT Math avote,
(1) Jevel ol education asplred ta, (g) planae to attend collepge ot a full of parta
thme hanin, th) houra worked partetime, (1) plans for appiving for financial agd,

(1) preterence for tiving fn a coed veraus alople sex residence hall, (k) honora
cournes completed tn high achool, and (1) [ Haes to acek adusioe placement before

etiter fng cotloged £2) anticipatod nee) far spectal services of addit lonal help

with repard 1o educat fotal or vocat tonal comuedingg, ‘mproving mathemat fcal
ability, finding partetime work, counueling abouat personal problemn, Ltwteasing
reading abilitieds, develoapling wood study habita, andfor foproving weit fag abilit beny

3 participation in high achool and intent to participate in collepe activitien

wuch as interscholastic, intcamural, or community athleticn; ethnieally or racially
based activities aor onrganizations; journalfam, debating ar dramatic activit fen;

art, music, or darce; preprofessional or departmental clubs relating Lo a wtudent 'y
major; religious activities or organtzaticrny; socisl clubs or community orpgani at bonsg

and/or student government; and {(4) self-asaesarent s of abllities relative to peers

in the following aren=: aciding abllity, arti.vic atiicty, athletic ablility, crea-
tive writ ag, petting slone with others, leadership sodisity, matherat cal ahility,
mechanical ability, susical ability, wales abtflity, vreanizsing work, «cientifin

abtlity, spoben expresion, and wri ten expressior.

In order to permit further analyses and Linking of 500 Jdata with other fnsti-
tutional data sets and sources, UNC-0 apted to receive a cumulat Sve summary tape
wi*li social f«"m:\hx‘rit_y number tdentification from the Collepe Board. In choeosing
this optton, responses to certain confidential {tems wvvrc:v not made avallable 1o
UNC-i., incl-Ming parent'e ievel of education, the numter of dependeni- in the
res, sndent ts family, the number of dependentss in the family sisultancously enrolled

noenllene and an estimate of parental income.
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Chi square was used tc test differences in frequencies while analvsis of vaiiance.

was employed to‘test differences in means.

4 4
Table 1 indicates significant differences with regard to the characteristics

of black and white applicants within the admitted and enrolled, accepted-no show,
?ejected, ‘and prospective UNC-G applicant groups. Significant differences noted

are wiiﬁin individual applttant groups rather than among applicant groups &nd are
® G‘ . . .

-
)

indicated by asterisks within each épplicant categorye.

A significant F value in the race column of Table 2 indicates tha; the mean
of all the black applicant groupe and the mean of all the white aﬁplicant groups
were sigrificantly different. ‘An exam;naiion‘oflthe columns which display the
black and white means regardless 6f category indi®ates. which groub's mean 1is 1argef.
;f there é;e major discrepancies in ﬁge conclusion between the two overall: black

and white means and the black and white means within each applicantVcategory a

significant value of F for the interaction of race and category will result.

For example, for mech;nical ability, the signigicant F value (F=53.6, 2“$.001)
for race éignifies a statistically ;ignificant difference in the tofai black group's
mean (4.06) and the total white group's mean (3.78). There is also a significant
F value for the interaction of race and applicant category (F=2.67, p £.05) which
means that this différence hay not necessarily pertain to all applicant categories.
Upon comparing the means of blacks and whites for eaéh applicant category; it is
found that the black applicants! mean is significantly higher for all aéplicant
groups, except for the rejected applicant category, where the means for the two
races are not statistically different. Note that only a few variables have
significant'interactions.

With regerd to background characterisfics, the percentages of white applicants
scoring 400 or above on the SAT Verbal and SAT Math tests were significantly higher
than the - percentages of black students scoring 400 or above on these tests in each

applicant group. For example, 78.6% of white applicants and only 45.6% of black
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applicants 1in thg admitteé and enrolled category had SAT Verbal scores of 400
or above. Generally, total SAT scores of 800 are required for admission at
UNC-G with a Verbal gr Math score no 1owe;’than 350. The approximately éZ% of
the white admitted and earolled, applicants and 55% of the black admitted and
enrolled applicants who scored below 400 either had compensating Math scores above
400 or were admitted through a special prog}am for the disadva;taged. Table 2
also indicates that the white applicants had higher @ean SAT-Verbal and SAT-Math
scores tgan black applicants. This held“true within each applicant group.

Approximately 5.8% of the blacks and 13.5% of the whites in the rejected applicant

category had SAT Verbal scores above 400.

LA

The percentage of blacks who indicated they would apply for financial aid
far exceeded the compérable percentage of whites within each applicant group and
serves to emphasize the need for substantial inéreases in financial aid funds as
an integral part of minority student recruitment programs. Differences between
black and white applicants with regard to the percentage of individuals who ranked
in the top fifth of their high school class were found in the admitted and enrolled
and prospective applicant groupg with white applicants ranking higher. While SAT
scores for the black applicants were lower, .a higher percentage generally indicated

they planned to eventually complete master's or doctoral degrees.

A problem for UNC-G,. which prior to 1963 was known as the Women's College of

. North Carolina, is indicated by the fact that only 10. of admitted and enrolled

black applicants were male, as contrasted with 23.5% of the thte admitted and
enrolled applicants. It appears that the institution's former image as a women's
college still has some effect on student recruitment, especially with regard to
blacks. While significantly lower percentages of black than white applicantg in
the prospective épplicant group had compléted advanced accelerated or honors high
school courses in English, mathematics, biological sciences, and physical sciences,
there were no diffeEences between ra;es in the other three applicant groups.

<
)

Lg° -



- 10 -

Table 2 indicates that, régardless of applicant group, white applicants
worked significantly more hours than black applicants. The percent of applicants
not working varied ffom forty to sixty-gix perceni among applicant groupse.

Student Descriptive Questionnaire respondents were asked to :ndicate areas
in which they may want tc receive helploutsidé of their regular course work.
Table 1 also indicates areas in which the needs for special assdstahce were greater
for blacks or fer whites in thg‘;ariOUS applicant groups. The areas of special
assictance are ordered from high to 16w in terms ‘of the total percentage of
admitted and'enrolled applicants who might utilize such services. The area of
highest need in terms of the percentage of individuais citing the need for special
assistance was educational counseling (34.3%) whil- the area of lowest need was
personal counseling (3.0%). Although a smaller percentage of blacks than whites
in all applicant categories reported actuallylworking on a part-time basis while
in high school, the relatively greater need for special assistance by blacks in .
locating part-time work while in college was noted consistently in all applicant
groups. In general, when statistically significant differences were noted within
applicant groups by race, the needs for special assistancé were greater for blacks.
The only exception was for ﬁhe prospective applicant group where the percent of
blacks potentially seeking vocational counseling Qas significantly lower than the
percent of whites.

Students were asked to irdicate participation in a widé range of extra=-curricular
activities while in high school as well as their plans to participate in similar
activities while in college. Tablé 1 indicates that anticipated participation

rates for each activity were slightly lower at the college level than the high

school participation rates.

At the high school level, admitted and enrolled blacks participated most frequently

in social clubs (53.4%), athletics (51.7%), art, music, or dance activities (46.3%) and

Q . < ‘ :
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studént government activities (44.3%) while at least half of admitted and enrolled
white applicants participated most frequently in art, music, and dance activities
(59.3%), socialkg}ubs and community organizations (55.8%), athletics (53.0%),
and religious activities or organizati§;s (52.9%). At the college level, admitted
and enrolled blacks anticipated participating in athletics (50.3%), student
government (42.3%), and art, music, and dance activities (39.6%) while whites
expressed particularly strong references for participating in social clubs and

community organizations (52.9%) and dance activities (48.8%) and religious

_activities or ormanizations (41.1%).

As one would expect, actual high school and anticipated college level par-
ticipation in ethnic or racial activities or orranizations was significantly higher
for black§ than whites in all four applicant groups. Also, from Table " parti-
cipation in community and church activities, as well as participation i.. 1igh
school clubs and organizations was significantly greater for blacks than whites,
althovrh for the.latter there was no difference between races in the prospective
applice. t category. Despite the greater participation in high school activities by
blacks, ne white applicants were likely to have received more high school honors
and awards. However, when the respondents anticipated activities at the college
level, the;é were no differences between races except for the prospective applicant

group in which whites plan greater participation than blacks.

Black applicants in the admitted and enrolled and accepted-no show categories
were much more likely than white applicants to have participated in student govern-
ment activities in high school and were much more likely than whites to plan to.
participate in student government activities in college. On the other hand, black
applicantg in the admitted and enrolled category were less likely than white
applicants in the -ame category to have participated in art, music, or dance acti-
vities in high schoal. This finding also held true with regard to anticipated

involvement in art, music, or dance activities at the college level.
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Table 2 indicates that whiée applicants had higher perceptions of their
own ability in relation to persons their own age than black applicants for the
following areas: artistic ability, creative writing, mathematical ability,
mechanical ability, scientific ability, music ability, organizing work, sales
ability, spoken expression, and written expression. Black applicants had higher
perceptions than white applicants of their ability to get along with others;
blacks'in the prospective app?icant and rejected groups had higher perceptions
of their acting ability than white applicants in these two groups. For the
accepted~no show and the enrolled groups, white applicants perceived themselves
as better actors. These results are consistent with the findings that blacks
in general have a lower self-concept than‘whites. The only ability area where
there was no difference in perceptions between the two races was in their athletic
ability.

Rescarch Question 2

Tablés } and 2 also present the results for answering qugstions (2A) what
significant differences exist among blacks in the four applicant groups and are
thege differences also found among whites of the four groups? and (2B) in what
ways are black applicants in the enrolled applicant group different from black
applicants in the other three applicant groups?

The chi ;quare values among applicant catégories are noted separateiy for
blacks and whites as the two columns in Table 1 and arc particularly helpful in
addresgssing research question 2A. For variables in which means were calculated

as notéd in Table 2, a significant F for applicant group indicates that there is a

significant difference among the four applicant groups. Whenever a significant
difference was found among the means of the four different applicant groups,
statistical tests were calculated to determine which groups differed. The results
are presented in thevcplumn labeled mgltiple comparisons. ILf the results of

:gese compartéons differ for the two races, it is indicated by a significant F

value for the interaction of applicant.group and !ace.
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With regard to background characteristics, as cce would expect, for both
black an¢ white applicants, significant differences were found among applicant
groups on variables which were related to the admission process. This was true
for the SAT Verbal and Mathematic< scores, fhe percentage of students ranked in the
cop fifrh of their high school, the »ercentage of students who pursued an acadewnic
or coll..r~ preparatory program while in high school as opposed to a general or
career-oriented program of a vocational nature, and th¢ percentage of students
who completed advanced, accelerated or honors high scl.ool courses in English,
biological sciences, and social sciences.

While the percentages of black males in the various applicant groups were
significantly different, ranging from a low of 10.7% for admitted and enrolled
students to a high of 24.9% of the prospective applicants, the” comparable percen=-
tages tor white applicants were quite gimilar in the four applicant groups, ranging
from 21.1 to 24.2. No significant diffefences emerged among applicant groups for
black applicants with regard to the intention to seek advanced placement, credit by

examination, or exemption from required courses in various areas.

Table 2 indicates a significént difference among applicant categories for
t level of education planned. For both black and white applicants, the
o show and the enrolled applicant groups had higher educational aspirations

accepted
(IS% of the black ahplicants‘and 15% 6f the white applicants who enrolled aspired to
obtain a Ph.D.). |

Very few diffe: -rces with regard‘to the need for special aésistanCQ emerged
for black students among applicant groups. An exception occurred with regard
to the special need for educational céunseling which was noted by oqu 25.0% of
rejected black applicants as compared to 42.3% of admitted and enrolled black
students. Mo?e in line with expéctations'was the finding that a higher percen-
tage of rejected white applicants in comparison with white applicants in other'
applicant groups recognized the need for special assistance with regard to the

improvement of study, mathematics, anae reading skills.
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At the higl .chool level, significant variation existed among blacks in the

various applicant groups with regard to participation in religicus activitijes,
journalism, debating and dramatic activities, student government activities, as
well as participation in ethnic or racial activities and organizations. Signi-
ficant variation with regard to participation'in h:.gh school activities among
applicant groups also existcd for white applicants with regard to religious
activities or organizations, and participation in art, music, and dance activities.
In general, blacks and whites in the accepted-no show and admitted and enrolleq
categories participated or intended t& participate in high school or college
activities more often than their counterparts in the rejected and prospectivg
appli.ant categories. Of particular significanc. to UNC=G, which coes nct award
scholarships for intercoll:giate athletics or have fraternities and sororities is
the fact that '0.1% of the white a:cepted-no show applicants intended to partici-
pate in social clubs or community organizations while only 52.9% of the admitted
and enrolled white studerts expressed a similar intent. This difference fuels
long-standing speculation that students are matriculating elsewhere because social
activities and outlets may be more readily accessible on o}her campuses.

Data in Table 1 indicate the significant differences in background charac-
teristics between black and white applicants in ihe admitted and enrolled category
and those in the accepted-no show, rejected, and prospective applicant categories.

These differences are noted by the numbers 1, 2, and 3 in superscript which help

e to answer research question 2B. They indicate that the percentage distributions
differ from the comparable percentages for blacks or whites in th. admitted and
enrclled applicant category at the .05, .0l, and .00l levels of significance,

respectively.

It is observed that, in comparison to both black and white admitted and enrolled

applicants, significantly lower percentages of blaecks and whites in the rejected
aud preospective applicant groups had completed high school programs of an
academic or college preparatory rather than vocational nature. It is not surprising’

"

‘o




- 15 -
‘to see this group score higher on the SAT Verbal and SAT Math tests:”and a greater
percent ranked within the top one~fifth of their high school class than the rejected
or prospective applicant groups. Thus, the 31.0. of black prospective applicants
who ranked in. the top fifth of their high school class was significantly lower
than the &45.5% of black admitted and enrolled students who were in the top fifth
of théir high schocl class. 3imilarly, 50.5% of white prospective appliéants as
compared to 58.8% of white admitted and enrolled students were in the top one-
fifth of their high school class and‘this differepce was significant at the .001
level of significance. As one would expect for both black and white applicar: -,
significantly fewer rejected applicants in comparison to admitted and envoiled
épplicants completed honor ., advanced or accelerated courses in Fnplily, mutterocic

biological sciences, and physical sciences.

Of particular interest to student financial aid adminiitrators is the fact
that the percentage of white students admitted and enrclled '63.5%) wir, Hlzamed to
apply for financial aiq was significantly higher than for white epplica.ts in
eitﬁer ﬁhe accepted-no show category (55.5%) or for white students who were re e~%ted
for admission (43.1%). These findings reinforce the need for competitive student
financial aid awards and suggest that UNC-G may hold a slight comparative advantage
c¢ver other institutions in the awarding aéd paé&aging of student financial aid

assistance.

A potentiallnegative factor which could be altered through an administrative
decision relates to the ’énificantly higher preference which both black and
white students in the accepted-no show applicant category had for coeducational
dormitories. This preference was cited by 46.7% of blacks and 37.6% of whites

in the accepted-no show category as compared to 31.1% of the blacks and 32.2%

of the whites, respecitvely, in the admitted and enrolled category.

With the exception of the relatively greater nced of rejected white applicants
for special assistance in improving study, mathematics, ind reading skills, and

admitted and enrolled black applicants' need for educational counseling, significant

-
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differences with regard to the need for special services were not generally apparent
when th: responses of black and white stu&ents in the admitted and enrolled categofy .
were compared individually to the responses of black and white applicants in the

other three admissions categories.

Table 1 indicates that black admitted and enrolled applicants werc significantly
more likely (54.4%) to have taken part in social clubs or community organizations
while in high school than were prospectivé black students (43.3%). Similarly,
admitted and enrolled black students were significantly more active in student
government (44.3%), religious organizations (43.0%), journalism, debating, and
dramatic activities (36.2%), and ethnic or racial activities and organizations
(27.5%) than were black prospective applicants where the comparable percentages

were 31.3%, 31.0%, 26.6%, and 16.8%, respectively.

With regard to anticipated collegiate activities, the only significant
differences which emerged between white admitted and enrolled students and white
accepted-rio show applicants were with regard to anticipated participation in social
Clgbs and intercollegiate or intramural athletics. In this regard, significantly
higher percentages of students in the accepted-no show category expressed a desire

to participate in such activities.

-

Table 2 indicates that the number of high school awards and honors. the degree
of participation in high school clubs and organizations, the degree of participation
in athletics and the degree of partiéipation in community or church groups vary
among applicant groups. For both partici;;ting in high school clubs and organiza-
tlons and receiving high school awards and honors, blécks in the accepted-no show
and the enrolled categories participated significantly more than those in the
prospective applicant group, which in turn participated more tﬂan the rejected
group. This finding was also true for white applicants with regard to recétving

high school awards and honors; however, for white applicants there were no differences

among applicant categories for participating in high school clubs and organizations.
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With t;gcrd to degree of community participation among plack applicants, the
blacks in the enrolled and rejected applicant groups indicated significantly more
participation than those fn the prospective or acceptadeno shaw applicant groups.
The white applicants were slightly different in that those who cnrollcg indicated
areater participation than any of the other thrce applicant groups, including ;hc

rejected group.

Participation in athletics was greatest amony those blacks in the rejected and
accepted=no show applicant groups and least in the enrolled group. For whites,
.articipation in athletics was also greatest in the rejected group, but the accepted-

no show as well as the enrolled groups indicated the smallest degree of participation.

The perceptions of black applicants regarding their abilities do not vary among
the different applicant groups for several areas, namely: getting along with others,
leadership, mechanical ability, sales ability, athletic abifity, spoken exprecssion,
and artistic ability. Very similar results are obtained among the white applicant
groups, except for artistic ability where the accepted-no show and enrolled groups
perceive themselves as having less ability. There are also several areas in which

the black applicant groups differ significantly in their perception of their ability.

The re jected and prospective applicant groups have higher perceptions of their
abilities in the areas of creative writing and mathematics while the prospective
applicant group have higher perceptionlof their abilities in music and science.

Of some interest {s the finding that black applicants in the accepted=no show

group percecive themselves as having significantly less organizing ability than

any of the other applicant groups. This was also true of the white applicants.

One hypothesis is that if this group is indeed less organized, they may not develop
their college ovaLuation criteria as readily as the other groups. With vague
criteria they may apply to more colleges and may be more likely to use the material

they receive Lo assist them in developing selection criterla.
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Research Question 3

Tables 3 and & address the third research question, what significant
differences exist between biack applicants (regardless of UNC-C applicant groups)
who choose to enroll at one of ten traditionally white UNC institutions and those
who choose to enroll at one of the five traditionally black "NC fnstitutions.
There are eleven predominantly white institutions within the UNC system. Although
a predominantly white {nstitution, data for the North Carolina School for the
Arts were not included within the group of traditionally white inscitutions

becaudse of the unique nature of {ts special purpoue programs.

With regard to background characteristics, blacks electing to attend one of
ten traditionally white institutions (TWIs) as opposed to one of the five tradi-
tionally black institutions (TBIs) had significantly higher percentages of indi-
viduals who had (1) puraued an academic high school program; (2) scored 400 or
above on the SAT Verbal and SAT Mathematics tests; (3) ranked among the top
fifth of their high school class; (4) taken honors, accelerated or advanced high
school courses in English, mathematics, blological sciences, and physical sciences;
(5) intended to seek advanc: 'nt credit in foreign languages and mathematics; and

(6) prefered to live in a coed dorm (Table 3).

Those black applicants who enroll in a predominantly white {nstitution also
aspire to a higher educational level than those who enroll {n a predominantly black
institution (647% vs. 56% aspire for a deyree beyond the bachelor's). These percen-
tage differences are significant and are slgnificantly higher than the aspiration

level of white applicants (417 of whom aspire for a degree beyond the bachelor's).

Despite thefr stronger academic preparation, bluacks attending TWIo folt g
significantly greater need for speclal assistance than black students attending TBls
with regard to educational counseling and the improvement of math and reading skflls.
This finding suggests that blacks attending TWIs are risk takers who feel some

apprehension about the academic competition which they anticipate facing.

h.
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Blacks attending TWIs {n contrast to blacks attending TBis participated to a
sfgnificantly greater degree in religious activities and organisatfons and student
government whtle in htgh‘uchool. At the college level, students -lecting Lo a&{ena
TWls alao expected to participate in student government and relipious acttuitieu
or organizations to a significantly greater degree than Their counterparts an

traditionally black institutinns.

Blacks who chose to attend Lra&ltlmnally white {nstituticone rather thoan blacs
institutions had higher perceptions of thetr abilities in the following areas:
mathematics ability, scientific ability, leadership ablility, sales ability, arya-
niziny ability, athletic ability, and ability to get along with others. There were
no differences in their perceptions of thefr acting ability, artistic ability,
creat ive writing abllity, mechanical ability, musical abtlity, speaking abllity,

and writing ability. Table 4).

IMPLICAT 1OND
A1
Implications resulting from the aubstantive findings of the study are pres

wented followed by implicatlons for researchers regarding the procedures employed,

ant supyeestions for further rescarch.
r/'

There are several implications from the results of this study.

1) In comparison to whites, blacks in all applicant categories were found
to be significantly leus prepared for college study in terms of such traditional
academic criteria as SAT Verbal and Math scores, high school rank, and high school
honors courses taken. This s reinforced by the admitted and enrolled black
applicanta! significantly higher percelved need for educational counseling and
fof asuistance In Improving study habit. and math «<killw,

2) Blacks in all applicant cntc;orteﬁ were less likely than whites to have
part-time work experience while in high school and have greater nced for financial

ald. Slince blacks have more difficulty in finding jobs and yet have a greater necod

for financial aid and also are more likely to pursue academic majors in professional
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and career relnted fielda, well-concetved career exploration, work-study and/or
cooperative education programs could provide valuable support wervices and recrufte
ment devices for black students. In comparison to other applicant groups, the

,

ulénlitc.ntly higher percentige of admitted and enrolled students planning to apply
for financtial ald wagerats the oeod to anticipate higher than averave expenditgres
Lo thiiy area.

1} Withaut regard to race, applicants in the sdmitted and enrolled and
sctepted=no show catexories were more involved than rejected and prospective appli-
canty in extrae=curricular activitien while in high school and intended to participate
in colligewleval extraecurricular activitiea to 3 preater exteats  Tiiis wasents that
amve it ferences whilel, appear hetween the ad-itfel and enrolled applicant and accepteds

By show calesoTies tay bhe partigularly crucial in the recruitment of black and white

mtrudent oy T Tt regard, Whites in the agcoptedeno Jhow catepnry expresuod sigr]e
ficantlv preater interest {n participating in socfal clubs and community organie
ratlons and athletics than did students who actually enrolled at UNC-G.  Similarly,
blacks who were accepted but did not enroll ranked participation in athletlc
activitles higher amony their anticipated collegiate activities than blacks who

were accepted and cenrolled. These findings suggest that ¢nhanced socinl programeming,
po?nihly including fraternities and surorities, and enlanced opportunities for
intercollegiate and intramural athletic participation may have significant impacts
upon student recrultment.

4) Signtficantly higher percentagps of blacks and whites in the accepledeno
show category a4 cumpurcdltn admitted and enrolled applicants preferred coeducational
dormlmbry housing a«9 opposed to single-sex dormltmry housing. Whether this suzpests
that providing more coeducational student housing may influcnce higher pefcentngva

of majority and minority students to enroll at UNC-G may need to bhe investigated

further.
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%) As a rroup the Slack applicahts had lower perception of their ablliclg;f

"

than uhit? applicants. Thin may %e a result of a poorer self-concept held by black
‘ -
~applicants.  The (nereased presense of black facalty to provide role =odels o one
hatce nhis selfecunoe)t A% wicl b oam educat ine nooebinsck faculty buw to axsist with
this pralclen may bv necrasary {f the aclfeconcept of hlack students (e to ba improved.
6} Black agplvcants who enroll at Lradttimnuliy uhtt? Inatitutions are more
.\ iliely to be better prepared academically, aspire to a higher educational level,
. feel 4 preater need for edicational counseling and {eprovement of math and reading
skilla, expect to participate more (n student government and relipious activities
or organizatlons, and have a higher %crcrptianlaf their abilities than those blacks
attending pfﬁdumlnnnmly black inﬁti:utinnﬂ. 1f increaned numbers of Hlacks with Lhe
)
above charactertstics are recruited to traditionally white fnstitutions, the poﬁaiblo

effects upon the enviroament of traditionally black {(nstitutions must be glven

aericue conslderat lon.

-

In addition to the substantive focus of the atudy, this study is Important or
4of interest for other recasons.

1y It ldcntificw'a-nourc¢ of data which ls available to any {nstitution
receiving as few as 100 SAT scores from applicants forvnny given academic &mar.
Thus, most institutions have the oppuftunity of conducting such a study.

2) The percentage of usable responses obtalned from the analyses of SDQ data
{82%) far cxceeds the pr;;onlage of responses generally obtainable from qur;wy
rescarch methods where response rates may commonly fall below th(rty percent cven
when additional followsup cfforts are instituted.

1) In comparison to the 1n;r¢nﬂ£nx costs of survey research efforts, thf l. '
cout 0? $50.00 for the SDQ survey data is quite nominal.

4) While specific reliability estimates were not calculated as part of this
study, the number of statistically -ignificant differences obtained using fndigl-

dual (tema provides some support for the fnternal consistency \uf the ftems,

b‘
i

O

ERIC ' . .

Aruitoxt provided by Eic:



/‘a

“college consortta; "or nther institutionSJWith similar special interests may wis

- 22 -
5) The use of four'mutualiy exclusive applicant categories rather than
overlapplng applicant categories employed by CEEB makes the comparisons among

groups easier and more meaningful.

.

6) While the ﬁac of percents is helpful in rcpo%ﬁing descriptive data and
2an'bv.read11y interpreted, the employment of means is very useful to researchers,
especially wﬁen significance tests must be calculated to compare several groups.
In this regard, means were calculated for items of the SDQ which could be assc¢ssed

to have the characteristics of more than an ordinal scale but less than a true

interval scale. These variables are included in Tables 2 and 4.

Some’suggestions for éhrthcr research have arisen from using the SDQ.

1) In'terms of instrument development, the addition to the SDQ of items réla-

ting to dollege choice factors would be most helpful “since kngwledge of important
céllege choice fécLors utilized by indiéiduals in the various applicant categories
.
on a pre~admissions basis rather than after the applicant has enrolled in a parti-
cular college, ﬁay remove many of the giases from such studies.
“2)° Again, in tefms of instrument development, the use of more Likert-type

™

items would be helpful to the re¢searcher by permypting thé researcher to employ such

/

procedures as factor analysis to better understaad the ﬁnderlying dimensions of the

instrument, as well as to explore possible imulici differences among applicant
, b .

‘\ i .
groups through the technique of factor analyéi eV N
3)] State systems of public colleges, state independent college assoctiﬁigaqjéwg ;
/—\/‘
. N

taQ

\

/
v

request SDQ tapeﬁ for their groups of institutions. This would provide

complete student flow data and would encourage the development of in:;?} ti utiénéll

> -~

/4
researchiactivity involving persons based at single campus and multi-campus insti-

-

tutional settings. T

. '5\

4) Analyse:\bf SDQ data using discriminant ffinction analysis Gedid result xn‘_

s
predictive %Suations toiﬂetermine ~hether students are more 11kef>»to attjﬂ?/;)”
STy / ) \‘J,{ T e
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apeciflc college or cclleges of a speclfic type (eoy., traditionally black Insti=

tut fons).

[

5) Nelsen and Uhl's study (1976) of freshmen at a traditionally black
itdstitution indlcates the importance of considering data regarding the depree of
desegregation of the high school attended. The degree of deseogregation was found
to be directly related to such variables as degree of participation In extra-
curricular activitics and, in general, the sclf-concept of the iddlividual. Thus,
the degree of desegrexation of the high school could have a deflinite effect on

college choice, cespecially for black students.

g"(
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Table 1, Percontage Distributions of Black and White Pall 1978 Freshman

Applicant Rosponsan to Student Descriptive Queationnaire by Applicant Categories

n26-

With Appropriate Chi Square Testa Botween and Amony Black and White Applicant Categorien

Admitted and
b W

(Ne149)
Background Characteristics

Male 10,7 wex 23,5
Attended private HS L4 % 5,b
Pursued academic HS prog. 81,5 * 88,4
In top Sth 1S class 65,5 % 8.8
SAT Verbal 400 or higher 45.6 *kx 78,6
SAT Math 400 or higher 50,3 k% 88,7
Planning advanced dngrec 60,3 *kk 42,7
Attending fullstiue 98,7 98.2
Working partetime 42,9 wkk 54,3
Applying for financ, aid 95.9 *** 63.5
Prafer coud dorm (I 32.2
MHonors Courses Completed

English 20.1 21,0
Mathematics 11,4 13.9
‘Blological Sciences 8.1 10,5
Physical Sciences 6.7 6.9
Social Studies 5.4 1.4

Q

UNC-G Applicant Categorles

Accepteds Proupect {ve
No_Sliow Rejectid Applicant
. . S e
(NoBR2)  (Nel04)  (NeBS0) (NATZ0) (N26D) (NeB%4)  (NaTOO)
6 0 S M WS W
Y A Y
g2 w10t w0 el e s
2 6Le 1950 B L0 e 505
G 800 SEE 1S 1 e 90
G0 8,5 CTROLED 2660w 69,0
e il 620 3Lt s ke 20,1
B2 % WS %6 %9 %56 %68
a0k 513 SLT 566 635 ket 56T
e 5580 BRI L 95 e 599
R A B .Y B
B3 w6 920 68 1.6 e 200
9,6 | 14,0 a.zl 3.83 1.1 ek '12.9
0w s L1 st el w8
w1 b5 0t T+ g
om0 o s 11

)
X" Values Among
Applicant
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Although a predominantly white institution, the North Caraling School for the Arts

was not included amony traditionally white Institu®ions because of fts unidque 3nd
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_ fable 4. Analysis of variance Tests of the Mean Responses to *ﬁ
Student Descriptive Questionnaire Items by Fall 1978 Freshmen
Enrolled at Five Traditionally Black and Ten Traditionally
White University of North Carolina Institutionsl
. Blacks Attending Blacks Attending
Five Traditionally @~ Ten Traditionally
. _ Black UNC . White UNC CL
Item ‘ Institutions Institutions F value
Background Characteristics . (N=2267‘ (§=343)
Hours Worked - 2.29 ' 2.59° 2.89
Highest level of : dedede
. dokdk
SAT -V . 319.68 371.89 64.9
o, SAT-M 337.79 395.05 91,37 ¥
Extracurricular Activities
Community participation : 3.76 3.86 0.74
Participation in ' o
athletics - 2.31 2.34 0.10
Participation in HS : ’ j
clubs & organizations 2.37 B 2.80 ! 29.6
. . hkk
HS awards or honors ’ 1.63 1.98 16.8
Abilities s | . ,
Aéting ability ’ 3.38 3¢58 . 0.00
Artistic ability 3.81 3.84 0.16
Athletic ability 3.44 » 13.24  4.39"
Creative writing' T - , 3.32 3.17 2.97
\ Getting along with others 2.06 . 1.86 6.11*
" Leadership ability ', 2.93 ' 2,63 10.6
) Math ability 3.61 [ 3.30 134
Mechanical ability 4.18 Ve 4,03 3.79
Musical ability 3.43 . 3.34 - ' 0.80
Organizing ability L 3.08 . tos 2.86 6.50"
Sales ability ’ 3.39 | 3.16 666"
Scientific ability = . 3.86 , 3.58 11.9%%*
Spoken expression 3.15 ! 3.00 2.70  /
Written expression 3.05 f_ - 2.93 1.61 '(
Grade point average . 2.93 f 3.25 55.8

I' For background characteristics and extracurrlcular activities the higher the mean
the greater the attribute; for abilities, the lower the mean, the greater the

ilitv, , .
*-"/§b< .05 ‘ '
*x p & .01 ,
*edrk - -
‘ . p< .001 ’ g . . & |




