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) CONCORDIA COLLEGE LANGUAGE VILLAGE ASSISSMENT: LEARNING
FRENCH, GERMAN, RUSSIAN, SWEDISH, NORWEGIAN AND.SPANISH
IN EXPERIENTIAL SETTINGS

‘

P . . ’ ) ', ‘ .
5 ! ‘
Introduction - #

How does one assess the relative dlrengths and weaknesses of
o . 1

a program involving six villages, over 1800 stugénts/camﬁefé per

year, about 200 staff members, aﬁglmake the information usable'fof‘

$

/ S A _
thinking through futuse developments Qé/;he‘foreign>language program? *

1
. . ¢

Avec grand effort! ' . 3
Mit groser Schwierigkeit!
Med 's;oryvanskelighet!
Med3 tora svarigheter! ' b
7. ' - iCon-mucha dijficultad!

C Gosibiwoit TpyaHocTbIO!

Yy

The purpose'of this report on the Concordia College Language .
Villgge program is three-fold:. 1) to describe. one aspect of a ‘

total assessment effort -- namely, a survey of local schnol ~teac_h,ers.r

' 2) to provide demographics for the group of teachers who responded
S o | A
' to the survey (N=899); dnd 3) to display and comment on the findings

¢

drawn from data collected.’ The report is presented in outline form,

. | _ . ‘

',in aﬁ\efiort to maximize data presentation and hold length to a 3

} ‘ . . . - : 3 -
minimum. The table of contents illustrates the variety of formats.

7 . .
. e % - , ;
T r

: +O§Eér efforts include: a survey to pargnts, a surveyutb ﬁast .
village¥®, an on-site fvisitation.by language gxperts parcnts,
* and a space utilization study. ’ ‘ .
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I. How the study of six villages was conceptualized

SeCtgpn I proceeds in three steps. "First, it describes the

delph\‘like process through which language village deans, foreign

language consultants, anﬁ local personnel (see credits page»for a,

Ve

list of" the . participants) coopergtively des1gngd a research instru-

ment for adm1n1stration to sch&Gl teachers -- and subsequcntly, to
/ -

parents and-studsnts. «Secondly, section I describes the Publi
"School® Teacher Survey (see Appendix 1) andlhow'it was administered
' to the teacher population. ‘Finally, the section outlines some of the

4 ~

, preliminary uses.of the data for curriculum development

A Cooperative efforts at curriculum development

It should be noted that ''the evaluation' of.the language

' Village program‘was intended from the heginning to be a vehicle for

program/Curriculum development, as opposed to the'txpes of evaluation

. 5

that attempt tOwseparate ""the sheep from the goats'" or make pro-

nouncements about the. "good programs” and the "failing"'ones. . '

!

Therefore, starting ‘in the earliest d1scussions ‘with language

Village deans and in other meetings with language consultants,
’ ) B .. . . ' ’ )
,throughout data collection and analysis;-attention focused on the ¢

t/y riety of efforts necessary to sustain such efforts:

v'articulation of prqgram obJectives, crcat1ng sfhemes for curriculum (:%J

'-dévelopment building sound rationales for fund raising, and creating
;?orkshogs for village deans and the1r staff. From the flTSt; then,
'the'&ssessment project has been conceived as' a Vehicls for taking
'fa.look atha.program which has ;:%;en itself solvent{-in’omder to
:ﬂdetermine'where the total administration of the program migkt be

o i . '’




strengthened. » Of primary interest to: teachers of foreign

languafgg the study Mas been from the-beginning an attempt to assess

the feasibility of teaching languages in expet%entlally based -®

programs~/aﬁd{ even more-tb the p01ﬁ\ - to rexplore ways by which the
teachinglof foreign laaguages might ?e cncouraced among todav's
. ",

young people. ’ .

Curr1cu1um development has respJL51b111t1es that reach in.
l a

several d1rectlons; not the least of whlch hs to the professional

. 1 -
teagber of forbign languages. Since t@e teacher is central, there-
fore, the research’strategy was to. turh'fifst of all to teachers

locally involved with the sa.dents as éhey return to tha%r claés-

‘rooms after the summer X}llage experleﬂce The ten page. question-

>

‘

na1re descrlbed below solicited 1nformat10n about the effects of
the languagf program on the students'. 1%eas about forelgn languageQ“ -

and other cultures and about the effectd of the language program
‘ 9’ ]
on the" students"” performance in the locaE classrooms7 The major - S

N

‘objectives of,;the program were exp{ained}to the teachers, and the
Ne . | : ' |
were asked to re!EZEthS‘a number of“queltions Tre

,objectives; The purpoqe of the(follow1n sectlons is 'to out11ne

arding those

the procees_by~wh1ch ﬁhe rq@éarch.lnstrum'nt was created, the
'rationalelfor'surVeying thq~teaehersgkand how the instrument Wasiﬁ}
'administered. As mentioned above, then, the entire:report focuses
on the perspeCtives‘of teachers who have had contacéfwith the

a

¢language village program;;- a profe551bna1 perspeet1Ve not 4 QW

necessar11 hared b arents nor. the studentq themselves.
Y/S Y{ \ —

Q .

' e ] f . . - (O < '
. Y ’
' - v - - . -



C] | e
. ,,.\ ‘ . N .
‘. 1) Meetings with language Village deans : :
~ . e o :
— Programs -- even successful programs -~ can operate " °

for many years'on leaders' tacﬁi.understandings of what their

programs are doing. Research on these programs, however, must have -

-

. ta : . 2
something on paper. The eaT%1est meetings gﬁth the- deans, therefore,

began with a gefieral qnes;ion -- what are“you doing(in your

e
. o

N

particular 1anguage‘villages? Drawing on group discussions &nd 1?
technique modeled after the Rand Corpordtion's.delphi technique,

n

the deans were constantly asked to respénd to eacg other's state-
& _ . :
mentf. Repeated mailings gave each dean an oppOrtunity to indicate"
*  the praorlty for h1s/her own village gpr each of the several dozen
—emergfng-answers to the quesf;on about the dean's. intentions for

individual prog/ams Gradually, thropgh a process that spanned v e

-~

about six men{hs and a number of m ngs and re—c1rcu1ated‘paper§“

hd -

the deans\crossed off items hat hey cons1dered irrelevant to their .

-

particular efforts, elabora ed.%@mments which they found to be

_partigularfyfatceptable,'and returned their responses to the office
L] . ,,_ , - ] .

e task of instructional research was ,

N » s,

AY . .
of instructfunaa;research.
two-fold: 1) to.make surej that ,t e‘emerngg'research instrument

was capable of dressin he conderns thaf the deans were in the
p A, , 8€: ‘

(nd 2) to~make sure that the enefging

proce S of art1cu1at1ng,

ifistru ent,met the standards o! the research professlon

\

% Figure 1 provides a summary of the stateménts which gradually
found consensus among the deans as descriptive of thd types of C

'efforts they were making in their individd§f programs. The carliest )
consensus regched was that the programs are designed as simulations

., - . - ’ - 3 ! - - h -
of foreigncountries, designed to maximize the contact between the ,




L e ; |
Cchild andlaﬁvarletx of«flements from the’ French, German{f’;anlsh

Sw dish, Norwegﬁan, or. Russian cuftgﬁesk hhe deans also strongly
r\/ . ~C

. )
P, . +@ " ¢FIGRE1 . . .

o _ o . - . _
. STATEMENT OF THE PURPOSES OF THE LANGUAGE CAMPS: Ovetview

. ) ~ 2 : t ~ ’
. The Conrordia College Langugage Villages are designed:
- ‘ - s i ,‘ I ] ) .
" - --to create a context for cwlture/language learning -,

el --consistent with the“acfual foréign country ~
. . ¢

Do people - , N
Y . .
. ) '" : --which glves a p051t1ve experience toward fou?\\
obJectlvas : )
.

- . AN

1) 1anguaée acquisition, (eszd%ially oral L////

skills

(}"0 . A s - --with which young peOplc can 1dent1fy as Xoun&

2). bicultural objectives )

6 o ) -
T 4 //b' 3)4 camping (an enJ?yable experliﬁce away /.
, -~ 4/} from me)
- )

growfth in 1nterpersonal\relat10ns

. ; . - " (liwing together with peershand
_ 8 counselors) b

- , ‘ , | | \ '

) . --which ,stimulates intergst i further 1an§%£ge ;
) . - -and culture training idet dgngjlnterest in Ly

’ : . travel to the forelgn countty 4
/}/ﬁ{‘ , -
-8 i

-

agreed that whileh:jrulatidn of a foreign culture was one of theim |,
. . ,

" major concern$, t simulation must include cultural, camping,

énd 1e5rning expertiences to which the young pzoplé could réspond

as young peOple Purthi; elaboratlo s of the 1nf0rakflon contalned

-

//7\€‘iifure»L\§£f available upon 1cquest v ' T ‘ :

0

- v

' hY

Eo T
:/\,
<&
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- " 2) Meetings with the’ languagﬁ consultants
Yo, . g [} *
Haw&ng reached ‘a worklng donsensus agp g the’ deans
. L
on the magorlpurposec of the language v1llage program, consultants

-_—

~

knowledgeable of teachlng forelgn languages (see.credits page) weré5

vjl brought into the process to.crlthue #nd further elahprate the

“, deans' statements. The consultants also provided difection for the 5

»

‘larger rcseawch effort, conceptuallzlng hoﬁ\data couyld be pulled ' é
{. ) ’ y

: togeaper from parents, students, ‘and the/on- s1te v151ts. B

! P . o ’ \. /I‘

B. .Survex¢of Public School .Teachers: The Instrument 7% :

-

.

. 'The research instfhmen *which emerged from t : abovefdialdgue

P : 3 . T .
contained three sections. art I-of the questionnaire 'asked teachers
. e . : . )
. “to respond to eighteen itemd by which the“deans and consultants

~ ) . .. " ) i
1gn country 51mantlon’ Part 11 asked the .

L)

charagzerized the fo

eachers to Tespo
the villager's

_solicited stanQard‘démogfaphi 1nformation“ The entir

~fifteen areas 'of performanqe relatlng to
- ] >
sroom performance ih.the local school. Part ITr

instrument

»

was de51gned to take about l - minutes .to”’ compiete --Rationales fqgf'

. Ed \ - . 0
each of the three sectlons .follow. . — .
. f j ' ‘ :
- 1) . Evements of the Slmu%%tlon» ‘
| « T Since all the v1llage deans subscrlbed to the 1dea.

v \
- that their pfograms were-flrst of-all am attempt to-51mulafe ant*’
g '] LA
actual forelgn country, the deans were ‘asked to llst the maJor

k)

.

-} S
«thelr s%mulatlons. By the time the Vlllagers leave the ¥

8

elements, i

prbgramt_¥

P " -

/'f .
foods and.ck t 1ng, forelgn archltecture ?hd act1v1t1es and games -« . 4

conducté& in a_forelgn languagci' The-ylllagers have been gi‘ven ’SJ)I~

~




A‘IA’ ! v . . N

e foreign names upon e¢ntry into the "country'-- simulated using a v
. "customs" procedurc 1nc1ud1ng usc of passports and visas where ’

h J

aﬂgilcable ~At times, tqf v111agcrs have . been regu1red to speak in

4

the foreign ]anguage in ordcr’to acquire ncccss1t1es ~(Sce appcndlx

A Part I for a complete 11st1ng of the elements of ‘the slmulatlon )

¥

Tedchers were asked to respondltoﬂtho‘18,e1emcnts representing

-

- the(simulation indicating on a four-point i;ikertvscale+ howwimportant
. - ' : 1

hey perccived each of the items to ave been for those students Ve

-

from(ghezr schdols who had attendéb the hpngu ge v111agc programs
fhe logic. behlnd the simulation questlons was that if "some-

" thing fqrelgn" (1 ¢., different from home is 91mu1ated and if the

3

dlfferences provc to be 1mportan$ to the v111agers, the v111agers

would 11ke1y carry back some-of their 1mpress16ns to their local
claésrooms and teachers would ther@by have a ba51s for maklng someu
judgment about the 1mportapce of szmulatlons’t%;thc returning gf’
5 v11;agers" The null®hypothesis was that the students would not

talk abou? the‘elements of the prgfram when they réturned home and

’

thcrefore teachers coul .onL¢'report that the elcments e1ther had

no 1mportance for the v111agers or that the teachers would respond ///,

that they had no bas1s for. us1ng the leert s alc--v "no opportunlty

2 o

to obser*e " RS T - ) e,

- 2) Areas effecting clasgroom performance‘ . //i/

to the' exte t that the. v‘ﬂlag programs have an effect on’th/‘j

ent's learning of a foreign 1anguaae that teachers in (he local -
- ) . ] / . i -~ o . . ( °
S - - ) ; 1
‘1=0f Very Great Importance; 2=0f Grcat Importante, 3=0f Some
Importance, 4<pf No Importnpce and 5sNo Opportunlty To Observe
- . 5, e ! . . '
[ f ji ‘“.\“ ! : '- -~

K

N v R P o d’/\

) v
. Part I of the guestionnaire emplOyed the logic that\\v .
' e
~ é :

‘e
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. .
° . . - . : e Ll -

-

assrooms would be the best source for giving a professlonal I
ssessment of the ﬁmpact of the program Teachers were thereforc,
asked to.use.a Srp01nt‘Likert scale+ for tomparing students in their

at

classrooms: who had attended°the'Village\prognam'with those who had-

‘not. They were asked‘fo respond “to fifteen items'éueh_as interest

in foreign 1anguage in jé eral ﬂability in pfenunoiation, intcrest
. Ca W . ,’ .
e in rcadlng ‘current pCflOdlC&lS and 11terature by forelgn au;hors,_

0\

° readlﬂg ab111ty knowledge of grammar, motlvatlon to learn beyond
' e »
. what is covorea in class, and eight-morg ] ems (ste- Appendlx A .

« Part I1). Thc null- hypothesls waslthat when 1oca1 teachcrs yere

14 M d M -

8sied to compare %tudents who had attended the program with those
’ hnd not that they would ;eport“”no dlfferezfes" between the »i‘ .
classroom performantes of the two gro#ips. The‘reader should be aware'
) . ; o 2 . ' : .
of the limitations of a cross—sectional research instrumentﬁﬁand.
_ _ s L
~the possibility that the HawthdrnejeffCEt may skew the results to

. ~ . : . _ Ve
fit what the teachers have héard about tMc genfral/goals 6f the pro-

© gram from pfomQtional literature. It should be noted that only -
TR R : ; ‘

ii}ghtly modified_questions_are baing sené %o pargnts .and to the®

orroborgtdve evidence

. -

*villagers themselves inian effort to fin

: SR, o T
from additional perspectives. . ' : Q )
2, _ o . "

v —, \ - . i .
/ °Sestion ITI'of the research instrument asked teachers for
general demographic 1nfdrmat10n‘1n order to determine -the representa- -

. L Ly e .
 tiveness of the respondent sample for making generalizations about
- . - ry ) . . . .
the program.— Questions included:. grade~1;ve1s in which the respondents

»

teach foreign languages; the number of students iEche school in which

L4

t

/

< +1 =Much H)ghol,,z Somewhat nghcr 3=No D;ffCICnc , 4=Somewhat
‘Lowexy, 5 Mucl Lower. _ e q\;‘

o ¥ ' SR - ' '
Q . B » Lo 007 \ .
« - N : _
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s 7

they*teach' the aVérage 51ze of the1r Classes*'and the 1anguages -

4.>

they teach and 1cve1§_taught Tfachers werc also asked to*respond -

“a. ntcrseveral quest&ons to determpne the extent - of‘tontact they have

EPd with students fromﬁthe language v111ages how manty students N

they have taught who have part1c1pated v111age éy—village;‘from..

4

Whlcw 3 the v111age.\programs they ‘have had students. - R'és!rondents‘

_were also asked to 1nd1cate .any levels o{lgart3c1pat10n as staff
N

members, partlclpants in teacher weekends, their own participation -

tar
\

as villagers, or atténding with the?r students.

)
, A next-to- f1na1 copy of the survey 1nstrumen% was pilot tested

g
among local tefchers in the Fargo-Moorhead areca, and subjected to -

final approval of the deans, consultants, -and Concordia personnel.

Business reply materials were enclosed for the teacher's .convenience.

- [N ¢ \
Returns were anonymous, each partipant being asked not to include
. ‘ , N . . —
his/her name anywhere on the survey, even though a '"return address"
. :

appeared on the business reply envaﬁope to facilitate remindcrsﬂ%\
' ~

The survey waslsentato 4500 teachers pfedominately in the

-

states of Minﬁesata, Ngrth Dakota, South Dakota, Wisconsin, and
Montana. ‘ .

Reasoning .that many teachers inffhe five states would have
only smalllknowlegge of the_language village program, teachers were
given two Q‘ternatives for responding. Figure Z’illustrates a

, : - :

business reply postcard which teachers were invited to use, parti-

cularly if they had inditated that they had '"no knowfgpge“ of the-
! : ' I

‘program or that thecy had "only hcard" of.thc program, and thercby

i

felt that they could not £ill out the questionnaire.

’

¢ -

é8
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‘A total of 899 teachers responded to the four page qUéstloﬁraire
5 R} ’

/

q(rake of return 20. 0% ) ’quffffen respondents sa1d that they had
no,knowledge of the program; 514 (57.2%) repqrted that they had -

-

"only,heard” of the program. The remalndor-of the respondents

veturned a completed questionnaire. The total number of usable i
A ! +

survey instruments was therefore 327. Data was stored on Memorex/IV
\ |

6250 BPI tape at the North Dakota State Unlver51ty computer center

and analyzed using Statlstlcal,Ana1y51s Systems (SAS) complter

,programmnng. - " i ; :( '

FIGURE 2

¢ : G
SURVEY OF PUBLIC 6CHOOL TEACHERS ~ '
Concordia College Language Villages
e * Spring, 1977 * ' '
* Check all that apply. %
1.1 have no knowledge of the Language Village Programs .
2.1 have only heard of the Language Village Programs ‘ ,
3, havc participated in the programs (check all that apply)
as a staff member in the summer programs
as a staft member in the mini programs
as a participant in the teacher weekends

as a villager |
—by attending with my students

other .
4, ! have had students from my classes who have atlc'd: ) :
a.___mini programs /“

b.___summecr programs o

Note: If you checked efther 4a or 45, would you please till out the enclosed questionnaire, and
return both this card and the questionnaire in the business reply envelope? 1f you checked both
4a and 4b, please focus as much as you can only on the surmmer programs while filling out the

survey. Thanks.
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_ C. Preliminary uses of data for curriculum* developmcnt ; «
- : y . '

"F1na1 reports” are in many ways anhthema to ong011 d1alogues

*

about programs and to~program development partlcularl)/lf they

glve the Jmpre551on that everything has been dlscovered th4t can’

be dlscovcred about the obJect under study.  In an effort to keep

‘ $

a11ve the d1aloguo that\ead started almost a yeaa/earller,

1977, all the dcans, consultants, and Concordia staff

-

. . ot i " .
receivgd graphic dcp1ctions of the data drawn'from'partlcular villages.
Later all participants re-elved freqhency Jlétrlbutlons, means

and standard deV1atans, ranges and other 1nformat10n Each
- £ :

participant wa5'1nv1ted to- submit questrons, hypothescs, preliminary

4

observations, in ordet to determine -what information each person

¥ would need to clarify further concerns. The requests were formulated
) . . , k 4 ’ ) P A . :
“for computer analysis, and responses returned to the .individual.

2 - . )
~ ~

In other meetings with the language vilfage deans,.the data
was used-to plan workshops for the coming year for thems%lves”and
for their staff. The follow1ng turned out to .be the areas for whlsQ\ o

there was hlghcst priority: for group'attentlon

P
1) AQthJt1es/games/sport1ng cvents conducted in a forelﬂn-",ﬂ
language. . ‘ '

8) Evening programs in a foreign 1anguage (stides, movies,
skits, stor1es) Wv

/

3) VObservencc of fore1gn festive occ351ons/h011day

It is anticipated that this repof% 1tse1f will prov1dc further , "
information, from which. the dia]oguéUand subsequcnt re-thinking of

. A
the whole process of learning foreign languages in expericnti

settings might proceced.
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‘reader w1th the basls on whi he officc of instructional research

made the Judgmcnt that -the group of respondents was suff1c1cnt1y

representative to make some assessment of the teachlng of forelgn ' g

-

languages in experlentlally based settings; 2) to give ‘the reader

a chance to exam1ne thc c0nd1t10ns under which he/she mlght make
A
generallzatlons from the data to teachcrs in similiar c1ncumstances
For example, it 1is safe ™ maké some generallzatlons from the analysis
' . N » . *

of data contained in the report about how high school teachers of
P4

French who have not yet participated in the program might respond

teach French in high schools, (see Figure 3 ), but it wo'td be
/ A

extremely hazardous,_if not outright %grdneous, to make any statenents
. from thc data about hon teacghers of French in the elementary grades
might respond to the program - since only 4 respondents (.836) |
reported that they teach at the elementary levels (see Figure 3 ).

. - . > . .
“3) The third purpose for describing the teacher population is to

~provide a basis from which readers might address their specific

’reguests for further analysis/information. 1If, for example, a reader

wants to determine how satlsfactorlly the program serves teachers

h o
. 2

in school of over 2000 students, a quick check using Figure 4 j

%

indicates that the thirty-two Tespondchts who teach in schooils of \
that size are so few (8.4%) that it would ‘be mccessary to order a

special computer run to sort out ‘thoseTXespondents in order to

&

analyze the,response patterns from their perspectives alonc. ‘The

Q , . | i6 ‘r/ﬂ;b . » ﬂ;
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. third purpose of this section, ;herefore,,isran~invitation for

[

[

. ’ ) A c‘ ° ‘ cl ,'. l' . - ' .
readers ‘to submit their questions, where information is inadequately L

~

presented. The dialogue continues. v o o : S\
’ ' - N b . .‘ Doy . . b ’
Since'thb'informaiion included in the followkng pages:could _

be expanded to 30-59‘pages of narative.-- and dullinarratch‘at thatl

what follows is reported in-a, figure- by figure format in ordcr to
\
offer the reader an ”1ndex” for determlnlng how “far 1mp11cat10ns of

the study might be pushed before they become nonsensical and for

determining more~spec1f1(aquestlons-for,1nd1v1dUallzed 1ntorests.

+

The figures contain information'aboﬁt the size schools from which

< :
the tcachers come; the averagc size of the respondents foreign -~
. , Y
language classes; grade 1cvcls at which languages are. taught in
& Y
which of: the five v111ages Tespondcnts' re;ﬁfn:ng\§tudents have

. . 4 o .
participa#ted; the types and amount of contact with students on /' )

‘Hwhich the"eachers are basing thelr'know]edge-of the villages. , A1l
\““~data in the figures has been sortedmbx 1anguage tonacilitate )p
individuals' interestsi The figﬁres also indicate the amount and
types of teachct participation in the v111ages and the amount of

céhtact w1th the various typeﬂiof programs. . -




I .*v - FIGURE" ; L '
g " GRADE LEVELS TAVGHT (e 324) IR G
R (REPORTED IN FRE??ENCY AND PERC:N‘AGE BY‘LANGUAGE)
; o PR A, “ o y
‘ ' 4“.),“03 , " | , L :
| | , o '.’;i.. . ' 1 L d' .' °
mewel
| PERCE! T'”ﬂ o A | ! I R
ROW P SR E\{\L - | | |
-99&-891_'EBENCH-__,LQE.R.MAN_;__mgev_vﬁ@e__+59§§zewff@!§u__¢§w§91§ﬁ-_' ToraL
ELEMENTARY, & | 2 | 0 | 0l 0, - 0ol " %
- SCHOOL. ! .83 A1 .| L S L
A 66.67/5 33.33 +. i e - -
1,800 1,29 . . |
moone fromesioss LI Ja it Bt RELLLSELS R fro-eneni- |
EUI S TR S L
CHIGH 1 2162 12684 .62 1 .20 | 9.14.(§ 20 | “4b.49
SCHOOL |+ 48.60 | 28,50 | "1.40 ! A7) 20,56 | 47 1
----__--fl-:*ﬁ§-§§_l_--29;52-1__&22;52-1;-,§§;}§-Lm-_5?:}%_L-¢199:99-L
SENIR 1y @5 6 e T2 Wl o) £261_
CHIGH D 2370 1 191210 1k A1 977 1 " sh.26
SCHOOL 1 W68 1 3505 1 230l 77 18011 i
.------,-_;--;§l:25;1;__29;25-4---9@;@2-4__-99;92;457_51;53_4' _________ I
TOTAL 222 455 g v 3 gl 1 b8l
; .05 302 0 18- 62 18] .2 100.00
h o co 0 R |

SNOTE: THE NUMBER OF RESPONSES IS INFLATED S‘NCE SOME . TEACHERS TEACH MORE

THAN ONE GRADE LEVEL, , |
e ‘ \ ' ‘
A / o X
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- FIGU&RVQ
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RESPONSES TO THE QUESTION: ‘ . }
"WHAT IS. THE NUMBER OF STUDENTS IN JHE SCHOOL IN WHICH YOU TEACH’” .

- O 1 -,(J

‘ ﬂ dRTED IN FREQUENCY AND PERCENTAGE BY LANGUAGE) .
('" P

N , .
Y N 1Y

i T N *
. . 2

FREQUENCY|

: PERCENT | ’ ‘
ROw PCT: | ¢ ‘ §
coL PXT [FRENC IGCRMAN INORUEGA lRussxAN ISPANISH (§NEDISH | TOTAL
+ - ' & —— me e e e e ———-—-— - j

UNDER | T 0le L7 o | o | 3 U T N | 15
100 = 1.84 | .84 | 0.00 | 0e00 | *, 026 | 0400 | :3.94
STUDENTS | 46467 | .46.67 | 0400 | 0.00 | 6.67 | 6309 | . '

. | 3793 | . 0400 | 0.00 | 137 | 0400 [

" — -+ e e o e —— - - + ———— ¢
100- -l s 31 I .. 21, Llg 15 |, "o | p73
500 | - 8.14 7} | 0.52 | . 0.26 | 3.94 | 0.00 | 19416
S‘T&NTS l 42,47 l l 274 l ‘137 l . 20 455 | 0.00 I

o [ 17.42 | 2017 | 25.00t | (Qg:oo I 20.55 | 0.00 |.
+=e += -+ e L S,

' 501-- | " 85 | 22 | « 0| 1] 24 | 1 103
1000 | t1a.84 | Se«77 | 0.00 | 0.26 | 6e30 | ¢0e26 |°' 27403
STUDENTS | 53440 | 21.36 | 0400 | 0.97 | 23.30 | .- @97 | ‘

I 30.90 | 18:49 |. 0.00 | 50.00 | 32.88 .| 100.00 |
: + — + —dm g - ‘- -
, 1001- | 34 | 33 | 2 | o | 18 | o | e
1500 | 8e.92 [ 3;9514 0.52 | 0.00 | ‘4.7) | 0.00 | 22.83
: STUDENTS |- 39.08 | '37.93 | 2430 | 0.00 |  20.69 | 0.00 |
. ' | 19410 | 27.73 | ‘25.00 | LUe00 | 24,66 | . 0.00 |
+ L b--+ ——tem ek i ———
. 1501~ | 4 a1 | 19 | 12 | o | 9 | e | 71
, 2000 1 #%0.76 | 4.99 | 0.32:| 0.00 | 2.36 | 000 | 1B464
STUDENTS | “57.75 | 26.76 | 2.82 | 0.00 | 12.68 | 0.00 |
’ _ ’ I' 23.03 | 15.97 | 25.00 | 000 | 12433 | 0400 |
+ -—t + - - -+ - +
_OVER | 10 | 14 | 2 | o | 6 | S I | 32.
2000 N 2.62 | 3.67 | 0.52 | 0.00 | 1 .57 | 0.00 | 8.40
STUDENTS | 3t.25 | 43.75 | 6.25 | 0.00 | 18,75 | '0.00 7]
| s.?z 1176 | 25,00 | 0400 | 8.22 | 0.00 |
+ +=- + + - - + -4
TOTAL - ‘& 119 8 26, .73 ‘ 1 381
J 6. W%, 31.23 2.10 052 19416 ' 0.26 100.00
. ot ‘ ‘b
o
v - . .
, "" Y /
) » .~
- . 1 U

ERIC

Aruitoxt provided by Eic:



-

‘ It y 16 © o
14 * . k3 .
5 / lﬁ‘ :
‘. , | '\ - ’ “ » ’ .
+ g %FUGURE 5 N
RESPONSES\TO THE QUESTION : A
"NHAT IS THE AVERAGE éIZE OF YOUR FOREIGN LANGUAGE CLASSES”" Ly -

\
'(REPORTED IN FREQUENCY| AND PsntNTAGE BY LANGUAGE)

o {‘
“-FREQUENCY|, T
PERCENT |
-ROX PCT | . ?
€ .coL PCT |§RENCH. IGERMAWiINonwEfA IRUSSIJN IQPANISHglﬂ
. ¢ + - + h&——-‘b&-}—-—‘\—-ﬁ-
‘L 1 -4 %sg 0 | O | ol "} ..o
. STUDENTS | 0400 | :.0.26- | 0.00 | - 0s00 | 000
. SRy I  0e00 | 10¢e00 |~ 0.00 | .-0.00 0.00
| 000 | 0483 | Ce00 | 0e.00 | QU0
S =+ + ———+ + e § -
5 -9 ! s | s | o L 1
" STUDENTS | 2433 | . 2.07 | ‘0e00 | 0.26 1. - 0.26
L | 67.37 | 42411 1. o,qo\k 526 |  <k.26
| 4.92 | ™. 6.67 | 0«00 5000 |}
-— += S e Fo—— + o
10 = 1t .| 35 | e MR O 0 {-
STUDENTS | 904 | 4.91 |7 o0.26 | 0.00..f 2407
- b 5556 | 30.16 | . 1.59,] "¢ 000 | .12a 70
I 19.13 | 1s.83.] 12.501 ~o.oo_+'.1o.96 |
¢ —— —-—— + — - —— s
15 - 19 | a7 | 38 | 31 o-{
STUDENTS | 12e1pm | 9.82 | 0.78 |-~ 0.00 |- 6g#§ |-
. I 41.8d | 33.63'| 2.65 |. 0400 | ~22et12-|
| 25.68 | 31.67 | 37.50 | ~0#00- ] 34.25 |
- e e g : \Hf——---ﬁr—: : ——————— -
20 - 24 | 68 | 42 | 30 11 L
STUDENTS | 17.57 | 10.85 | 0.78 | .0e26 | 3.62 | -
| 5271 | 32.56 | -~ 2.33 | ° 078 | 1085 |- 0.78
. | 3716 |- 35.00 | 37.50 |. 50,00 | 19.18.} '100.00
— —— + tome e ——— +.
fOVER | 2a | 21 o 0 IR 25 | "0
725 | 620 |, 3.10 | 0.26 | /,430 Il -6.46 | «00
STUDENTS |- 38e71 | 19.35 |  te.61 | 0d | 40.32 |, P.oo
| 13.11 | 10.00 § 12.50 | 10.00 | 34.25 | ,'b.00
+ - + te- + —— e
TOTAL 183 ‘ 120 8 - 2- T
47.29 31.01 2.07 De.52 0«26

O
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III. . Findings - .° | \ - | .
. - o * .
- A. General . : | ; o { I -
1) Elements of the Simulation = | '
' : As reported above, oﬂ’dof the maJor obJectives'of

'0
[

the ?E!@uage v111age program is to s1mu1ate a foreign env1ronment.

Y oy \

The research project has beenan attempt to determ1ne "from the
,perspectives of the 1oca1 school teachers the relative strengths
and weaknesses of that s1mu1ation An ana1ys1s of the responses
,1nd1cated that studentsgho no espond to all of g;; elements of
the simulation equaily, em}n‘though none of the;eighteen e1ements
;in~the simolation fell’Pelow a mean of 2.75 on a§£onr#point Tt
scaiezf\ From the perspeetive of the~teachers, therefore, it is

safe to conclude that all ‘elements in the simulation stand somewhere.

above "of some importance'.

Since respondents clustered toward the high importance end of

the scale, the eighteen items have been ranked utilizing means and

divided into quarters in order to visualize te importance of each
: * . ' 'S

of the items in rvelation to the others. The items withﬂmeans

‘approaching "of very grcat importance' have been labeled appropriately

[y

i

as have those which the respondents where relatively less important

to the villagers in theirx schéols. The top’réhking items- (as

shown in Figurg 7 ) were: speaking a foreign ianguage"being.
. 4

reguired to speak a foreign 1anguage to acqu1re necessities

participating in activities, games and sporting events conducted in
= L. \ . #

fl =0f Véry Great Importance, 2=0f Great Importance 3=0{f Some
qnmortance, =0f No Importance, and 5=No Opportunity To Observe.




n

MOST IMPORTANT '50 LEAST IMPORTANT ELEMEN'I'S IN THE LANGUAGE VILLAGE SIMULATION

g | - ) | . / “Fjeqkévjl' . . "fl —Lr

ITENS RANKED 4IN/6RDER oF DESCENDING IMPORTANCE UTILIZING HEANS

QUARTER=MOST IMPORTANT_EQEMENTS -— Y a———
VARIABLE B t N MEAN STD_DEV. RANK
SPEAKING IGN LANGUAGE . w364 1.21154 0.477342 1
SPEAK FOREIGN LANG = ACQUIRE NECESSITICS 366 - 1.27869 0.581858 2
ACQUAINTED = NATIVES OF FORZIGN COUNTRY 362 137569 . 0.624757 3
ACTIVITIES CCNDUCTED IN FOREIGN LANGUAGE = 36 1253889 0.695099 T4
- QUARTE& =M [DDLE-TO- Modt IMPORTANT ==memee. -
\.. < . :...\ [
EVEN;NG PRCGRAMS "IN FOREIGN LANGUAGE 17 1.62254 0.715881 5.
TABLE CUSTCMS/HABITS/MANNERS B 350 |, 1.78857 0.761454 6
FOREIGN FOCDS . - 360 . 179444 0.725172 . 7
o+ CUSTOMS PRCCEDURES : N 355 185634 0.822826 8
VISUAL STImMwLy . . 356 ©  1.85955 - 0.729610 - 9
t . . S - ) . .
t ' r"F” ' é
e & OUARTER=MIDDLP£TO-LOV tuPoRTANCE - -
'] - : i
USE"OF FOREIGN CURRENCY . 351 1.86040‘_ 0.759999 10
FOREIGN GESTURES - 335 1.98261 0.845466 11
OBSERVANCE OF FORE{GN HOLIDAYS LT 298 2.00336 0776326 12
.B00KS/MAGAZINES IN' FOREIGN LANGUAGE T 348 2403768 0.782271 13
BEING GIVEN ‘A FOREIGN NAME o ‘455'9 4> .08357 0.880409 14
N R ¢ : " '
& 2 QUARTER=LEAST IMPORTANT ELEMENTS : i
INTERANTIONAL DAY ’ . 237 2.11392 0.838492 T 15
+ IMPORTED CANDY/SNACKS/SOUVENIRS ‘3585 2.18873 0.847654 16
ELEMENTS COF CLCTHING . 350 2428857 0771732 17

ARCHITECTURE o . 311 2.75241 0.753349 18

O
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a forelgn language ‘and having evening programs,-such_as slides//( v
mov1es;{sk1ts and.stqries;‘in‘sufereign iangﬂgge: o —
g_'Z) Areas efgzd%ing claSSroom perfo;mance v
f i_ N The sécond obJective of the esearch instrument was

to determrPe the effects that attend1ng the language V111ages might

have on the local classroom performance Figure 8 illustrates

" how the teachers responded to the fifteen ifems included as areas

where the village program might have an .effect on the classroom.

«

In the same fashion as tha sinuIation ra@king, items have been

- -ranked utilizing means'andilabeled approprfately.'ﬂFigure'S
zlllustrates that teachers noticed the, greatest diffcrence etween
villagers and non- v111agers in the area of 1ntcrest 1n foreign
language study in gencral knowledge of the cultural backgreund
Tand people; motivation to 1earn beyond what was covered in class;

Ad the1r ability to comprchend the spoken/{anguage and enthusiasm
ffor the~peop1e of another country. Teachers perceivedﬁthe smallest
difference.between villagers and non-sillagerp in the areas of:grammarj

¥ @

’1nteres% 1nd;ead1ng current periodicals and, literature by foreign .
- 4

//guthors; and reading ability

3). General satisfaction with program.. '~ _ ,
. ‘ 'gWhennasked, "In general, from'YOur expcr;fmce,;£:w
would you rate the 1angnage village nrogram?" teachers.responded

favorably with a mean of 1.56 on a 6-point Likert scale on which

1 was "very satisfactory" and 6 was "very unsatisfactory."
. : i




. o " FIGURE 8 A : .

s
(‘ ! | A v
REATEST TO LEAST, EFFECT ON CLASSROOM PERFORNANCE
tfp

f ITEMS RANKEB IN ORGER DESCENEING IMPORTANCE UTILIZING MEANS

f;yga;ea:uosv IMPORTANT ELEMENTS ——m

4 .

VARIABLE / R S . N MEAN . STO_DEV
' INTEREST. IN FOREIGN, LANGUAGE . . ' 334 1449102 ' 0.603973
USE LANGUAGE IN CLASSROOM : = . "33s 1.66567 0.65787s
KNOWLEDGE/CULTURAL BACKGROUNO/PEOPLE : ,‘-igx .+ 170393 . 0.634811

- "-ouinregénxoOLE-fo-nqu IMPORTANT

-

. : , W s T :
LEARN BEYONO WHAT 1S COVERED IN CLASS 333 1.75976 04655792 a
‘ABILITY TO COMPREHEND = SPOKEN LANGUAGE 332 J 76208 0.627183 s
ENTHUSIASM FOR PEOPLE OF ANOTHER CQUNTRY . 332 1.79217 = 0.692340 ° 6
READINESS TO LEARN NEW pMATERIAL 332 1.86446 0.679658 7
- QUARTER=MIDOL E=~TO=LOW IMPORTANCE
!’ . . »
ABILITY TO EXPRESS HIM/HERSELF FLUIDLY k k31 1.98489 0.644145 8
ABILITY IN PRONUNCIATION 333 203904 0.677728 ¢ 9
TAKING RESPONSIBILITY FOR LEARNING 326 2407975 0.6837348 10,
INTEREST IN CURRENT FOREIGN AFFALRS 325 2.26154 ~ 0.738637 11
‘ .
QUARTER=L EAST IMPORTANT' ELEMENYS v
READING ABILITY o . 330 2439697 0703869 . 12
READING LITERATURE BY FOREIGN Au HORS 32s 245231 0.721176 13
KNOWLEDGE OF GRAMMAR . . 333 2.53754 . 0695902 14
~KNOWLEDGE OF SFELLING . ' 329 2.63222 "' 0.611123 15
Y
& S ~ )
7
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-
.
v
a
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~
~
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. N Squyang Flgures 7 andr8_-makes it p0551b1e tgr'f'“

conclude,'on the ba51s of what teachers percelve ih local school o

nr" \ ] v .
¢ .
© L

settlngs, what are the major d1m9n51ons of the Concordla College
. -
\Janguaga v11l@ge program -- including the major "payoffs" fqr the

child, for the,teachers,'and for parents. These figures should

this particuﬁar .

ehable parents and teachers to deCide'whethér of no
ure- to

» program matches what they hold 1mportant in the area of exp
other cul ures.’ ' ' . ‘ ) o
o ‘ /

-

s
»
<«

CEEEL
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B. Languagegéy langqage analys1s

. The follow1ng twelve pages prov1de graphic dep1ct10ns of. the
ocal school teachers'’ responses -- language v111age by language
‘tiilage. The first step in the analysis was to calculate the means
- for each item in Parts I and II of the instrument for all villages
as a group. The "average response”’for-the total group QN=342)
is reported’using a solid line _in the graph (——). The §ei .

-

stgp was to compare each vijillage with the combined group, and that <

set of means is feported with a broken line (------). It should"

ge noted that there was onlf one teaeher who responded that he/she
taught Swedish, ;That persoan response has been suppleméited by the
mesponses of tea s of other 1anguages who reported knowing |
students.who have attended the Swedlsh village program. The

Norwegian vi laoe has been given the same treatment since the number
'of NOrMegian respondents wa3 only 7, except in th1s case the means

are aiso displayed for the 7 respondents.

The twelve graphs.are”included as prompters for further questions

by readers_who are”interested in particular language villages.
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GRAPHIC DEPICTION COMPARING THE RESPONSES OF TﬁE TOTAL ‘TEACHER PORULATION

(N=324) WITH THE "ELEMENTS OF THE SIMULATION"
RESPONSES FOR THE NORWEGIAN LANGUAGE VILLAGE (N=7)

2

~ 7
Elciments of the Simulatien {

(utilizing means)

of Very
Great

Irnortance
1

- Of
Great
Importance

2 .

of
. Some

Taportance
pestans

O

RIC

Aruitoxt provided by Eic:

Use of féreign currency
< - l %
Forcign foods .
] A
T hle customs/habits/manncrs ~

Elements of clothing (custumes, pins
buttons, berevs)

Visual stimull (flaps, symhofs, signs,
forcign names on buiidrengs) .

Architecture ‘

Customs procedures as simulation of entry
inlo/cxig from forcign country (including
passport as idcentirication)

Being giﬁcn a forcign yame
Speaking a foreign languagc

Being required to speak u foreign language .
in order to acquire necessities

Activitics/games/sporting cvents conducted
in & foreign language ‘

Foreign gestures E ‘

Getting acquainted with pcople who are native
to & forcign country

International Day
Observance of foreign ;estiie oc:lsions/hg}idlys
Books and maga:ines {n a foreign language
Imported condy/snacks/souverirs

Evening programs in & foreign llngdnge
(slidcs, movies, skits, stories)

Key:

.

X

c———plvin All Lnnguagﬁs (N=324)

=~ ~ «Mean Xoresgian lea hers {(N=7)

*tecMean Normegian and athers fam, ta)

with Norwegian campers (N+22)



GRAPHIC DEPICTION COMPARING THI: RESPONSES "OF THE TOTAL TEACHER POPULAT»ION

25, ¥

"d‘ o
(N=324) WITH THE "AREAS EFFECTING PERFORMANCE"
RESPONSES FOR THE NORWLEGIAN LANGUAGE VILLAGE (N=7)

(utilizing means‘)

t
« -
" Much Somcwliat No Somcwhat Much
. Higher ¢ Higher bifference - Lower Lower
] T2 * 4 S
Areas Effecting Performance
' [
Intercst in foreign Yanguage study in general
. A Y
Ability in pronunciation
-~
Interest in reading current periodicals and
“le'r:nun by forcign authors
Reading ability ’
Knowledge of the cultural background and people < /
' SN .
Ny.
~
Knowledge of grammar \>
"
. P . . \
- - -
P -
Motivation to lcarn beyond what is covered &<
in class TN N
~
~
. L \ * - A
Knowledge of spelling \,
- . e °
~. °
- -
<
Willingness to use the language in thc classroom <
- A .
. \ .
Ability to express him/hersclf fluidly \[
. »
. I ' L
. ! .
Readiness to learn new material . L.
. \ \
A SR
[ \ *.
Interest in current foreign affairs {concerning \ a
the country being studied 7 / :
. " AN .
Ability to comprchend the spoken language
’ o )
' Ving A
Taking responsibility for ‘lesrning his/her own v o
. /. / '
. o / ._/ N
znthuuu- for the people of another country ya .
e.g., "1 really like those Frenchi*} N
' Key

O
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Aruitoxt provided by Eic:
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= = =Meian Korvewgian Teachers (‘ )
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pian anld ﬂY'ul" tametaar’
with \urh(“m Camprrs {520}
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* GRAPHIC DEPICTION COMPARING THE RESPONSES OF THE TOTAL TEACHER POPULATION

(N=324) WITH THE "ELEMENTS OF THE SIMULATION"

Architecturce .
)

Being given a forgign name

RIC

Elements of c{othing (custumcs, 'pins.
buttons, beretw) -

Yisual stimuli (fla;,s. s)rbols. signs.

JSoreign names on bunidings)
\

.

I

Customs ptoccdurcs as nn-ulaﬂon of entry
into/exit from forciun country (ipcluding
passport as idcnuf. ation) -

A}

Speaking a foreign, language ,/

lcing required %o q,peak a forcign language
/w order to acquire necessnue.. .
o

2
"

Activities/games/sporting cvents conducted
in a foreign lnnguarc .

Foreign gcstures

ainted with people who are native
n country

CGetying ac
to forc)j

International Day °
Observance of foreign festivg occ'isions/holidnys

Books ‘snd magazines in 8 foreign language .

Imported candy/snacks/souvenirs

n .
Evening progruns in 8 forcign language
(llldes.. movies, skits, stories)

. RESPONSES FOR THE SWEDISH LANGUAGE VILLAGE (N=9) . , —_— \
A (ut11121ng means)
2 ’
Of Very ot ) 3; - ‘ ' 25
. B lnpg:tnr(:ze . lnpg:f::cc lmpz;(:nce lmpo‘rlar':c
" kiements of the Simulation N -1 2 .
_ X
Usc of foreign cutrc;ncy : . \
\ . R \
' N ~anV
Forcign foods i
_ ~ o R \ ‘ .
Table customs ,habxls/n-‘mners N w '- S -

s )
!. |’
- N ;< J‘ iz
(). —
r
SN ’ ~
- . . -

30

- Key:

~———Hecan All Languages (Ns324)

terecMean Swedishoand others familiar
with Swedish campers (N=9)
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GRAPHIC DEPICTION COMPARING THE RESPO\JSES DF Tﬂ{i’ 'TQTAL TEACHER POPULATION
: (N=324) WITH THE "AREAS EFFEGI‘ING, PERFORMANCE" e 17

RESPONSES FOR THE SWEDISH LANGUAG,E VIbLAGE (N=9)

; -

(ut111z1,pg mcans) . ‘

. é . :
5 G y oL Ty Vi
! N 2] Much ¢ .. . Sonculnt o No Somewhat Much
fligher . . Higher o Difference t ’LD:er I-O:Pr
Arcas Effccting Performance . 1 ;o s 3 ‘ﬁ
.- \ B !"7 R LD -
_ - C N 7R L -
‘Interest in forcfgn language study_il'la general - - . .
. & K e
~ o
o 7 ) w 4
' | 7 . =3 .
Ability.in pronunciation ,; ; N . .
“. /K R ° - 3 -
7 . -

Intercest in reading current pcrxodxc1ls and
litérature by forcign autlors

Reading ability -

-
]

i N '

Knowledge of the cultural background dnd people

™ Knowledge of grammar B .

v

in class
r

lhtlvntion to lcnrn beyond what is covered

knowT®ige of spelling

—

'i&lingness to use the language in the classroom
Ability to express hin/hérsclf fluidly
Roadincss to learn new material

Interest in current foreign nffnirs (concernlng
the country being studicd)
!

Ability to colprehengvthc spoken language

Tilkng responsibility for lt:rning his/her own

~ )2

Enthusiasm for the people of another country
(e.g., ™I vcally like thosc French!”)
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''''' Mean' Swodish and others familiar
with Swadish canpers (N=9)
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GRAPHIG ‘DEPICYION COMPARING THE RESPONSES OF THE TOTAL .TEACHER POPUI(ATION
' N=324) WITH THE "ELEMENTS OF.THE SIMULATION" _
- A7 RESPONSES FOR THE GERMAN LANGUAGE VILLAGE (N=131)

.

,{_

_LKlements of the Simnlation n

-

'

(utilizing means)
\

Of Very
Great
Importance
1

e Df
Creat

Importance

cor 7 °
Somc
Importance ¥
3

or
Ko

Importance
4

-

~ 5

Uso of foreign currency
]

Forcign fo&ds

Table customs/habits/manners

b
.

Element s o{'cloihin; {custumcs, pins,
buttons, berets)

Visual stimuli GFlngs: symbols, signs,
foreign namcs on busldings)

A}chltecture

Customs proccdures as simulation of cntry
into/exit from forcign country (including
passport as idcnt“‘uuliw *

£

4Dc}ng'gi#cn a forcign nume e

. Speaking a forcign language

- A )

Being raqui;cd to speak a-foreign language
in order to acquire necossities

Activities/games/sporting cvents conducted
in » foreign language -

i
Foreign gestures

»

Cetting acquainted with people who are native
to a forcign country o

4
International Day
Observance of foreign festive occasions/holidays
- ,

Books pnd‘-l'lztnesqln a forcign language
Inported-cnndy/snacks/souvenira

Bvening programs 1n a forelgn language
(alidea, movies, skits, stories)

>

O
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GRAPHIC DEPICTION COMPARING THE RESPONSES OF THE TOTAL TEACHER POPULATION = @

(N=324) WITH THE "AREAS EFFECTING PERFORMANCE"
", RESPONSES FOR THE GERMAN LANGUAGE &'ILLAGE (N=131)

(utilizing means)

-
~
. < L _ - .
. . . Much Somcahat No . Somewhat .
: "ifhcr Higher Pifference " Lower Lg:;?
Areas LEffecting Ferformance . . 3 ‘ 5
lnt¢rcs&¢1n foreign langdaﬁc study in general
™  CAbility in promunciation - \} o
’ N
N _ .
. ) N 1}
Intcrest in reading current periodicals and Y
literaturce by forcipn authors” ) 7
. : . . y/ - .
. . - T
Reading“ability s
: . Z -
: - s . / C \
. N . . P s . .
Knowlcdge of the cultural background and people X iy 1 -
N k ! BN - .
Knowledge. of grar ' : 1=
nowledge- o rammar . : ¢ Sy
. g er ¢ >._r > 5 ——
s . ]
- . . / ‘ ]
" Motivation to lcarp beyond what is covered A e
in ckass \ '
. Ba »
‘ N\§N\\\\\\
\ -
"Knowivdge of spelling M ———
‘ ’ - P -
- . . _ ,
B ' A
¥illingness to use the language in the classroom # e ]
’
Ability to express him/hersclf fh‘ubly o . . v
) k : / . B
. p
{ . ) / N . .
Readiness to lcarn new material ) o +
Inrerest in current foreign affairs (concerning i : \ i )
the country being 'studicd) A - ;/ K
‘. ] S e/
e N a4 .
Abi{lty to conprogfnd the spoken’ language < //‘ - -
\\
o ¢ A
Taking rewponsibility for learning his/Ker own ' 3 ) \
cople of another country ' -

Enthusiasm for the E

(e.g., "1 really like thqosa French!®) ,

B
. H an
1 . Key:, —He
K - ~ =pMcan
¢ .
) v . .
~ Ea -
v 1] .

» . . - -\ ?
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Aruitoxt provided by Eic:

1 Languages (N-324)
crwan Teachers (Ne131)
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- _GRAPHIC DEPICTION C MPARING THE RESPONSES OF TIE TO AL TEACHER POPULATION >
‘" " (N=3Z3) WITIT THE "ELEMENTS OF THE~SIMULATION"
_ . St ) RESPONSES FOR THE FRENCH LANGUAGE VILLAGE (N=135) :
. \ (0tilizing means) o ‘ ‘ L
Of Very 6!’ ’ of of
. Great ' Great . Soue i No
. * C v Importance Importance Importancy Impertanse
) . Element s=of the Simulation ? 3 . o _;_“ .
RO ‘ . } - ' i 1| é i
) Usc of foraign currdney ’ . ' : ' ! »I
| ¢ , W /) ‘ ;:
. toreign. foods ' . o i :
. N : N . < : 1
_ o . \
Tnb)c,cu:;rm:ls/hubi!s/n.mncrs ¢ b ’
Elcments of lclothinu {(vustumes, pins,
buttons, berets) - .
» " .
Visual stimuli (flaps, s)-mhol::), signs,
’ ‘for("lgu names on buildings),
RN ) { ,
Archi!ccufru i — e

Customs procedures as snmulation of entry

into/exit from foreiyn country (lm.ludxng

passport as identification) .
. .

Being given a fOreign name
» .

\

Spealing a Joreign language P BN —— -

Being r--aulnd to xpcnl a foreign languaffe - e _ ' . i e
in order to acquire necessities . . )

Activitics/games/sporting events conducted - : — S o
in a foreign language . \ :
N [ N

. .
Foreign gestures ” . b .

Getting acqu.nn!cd with pcople who are native . ) . B
te a forcign country . \ oo '

4 s
International Day . —— - -

r , . N /. ’ . "
. . ) . - ) R
‘Observ}ncﬁ of foreign festive occasions/holidays —

L Y . ‘ . = B

Books and mga:ine.s in a fércign language . i e :

Imported candy/snacks/souvenirs % f i 4

. . ) -~
Evening prograns in a forcign Ianguage / . - - e

(slides, movies, skits, stories) . .

Key: Mcan al) ‘l.'lll]'_ll.'l):(‘:‘- {(N"320)
. l N . . = =*Hean French Teichers (N-135)
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GRAPHIC DEPICTION COMPARING THE RES
h . (N=324) WITH THE "AREAS EFFECTING PERFORMANCE"
RESPONSES JFOR THE FRENCH LANGUAGE VILLAGLE (N=135)

v(utilizing means)

31

PONSES OF THE %OTAL TEACHER POPULATION

~

) s L Much - Somewhat . No Somewvhat Much
™ . .l Higher Higher Difference Lover Lower
2
A'l’!&s E(’l'ccting Performance, * ! ° 3 ‘ . 5
PR ‘ % 7
Inefligeost in forcign luu;-,\gic study in)cn‘crul [
. l 3 .
i “ \ - |
Ability in pronunciation I
o
L
‘ . s .—'—v et . e i y
Intercyt in rcadinpg current periodicals and
Hiteraturce by forfign authors ' 2
Wy |’ . :
'\.:‘1-';. )
adifg ability . _
. ) @: . .
2 . . N
Knowledge g{ the cultural h:nc};'r,xm-md and pcop‘lc
S\ : —_—
. .
R B . [ ' ‘} 4
Krof oo of
no'@cdpgrof grammar : o
. S K | ]
¥ s .
- T é
Motivation to learn beyond what @covcrcd ,
in clag - -
a3 g ¢
¢ .7 '
B o ) .
Kno “‘i of spclling® . * 2 e
., '_ . '
: ¢ |
.\ —— - .
.-:{ \
N\
\
AY —_— -
X /
. ’ Y
/ ]
Readiness to ledrn new material .
‘. N -
\
Interest in current forcign affairs (concerning _ : N B ,_‘
the country being studicd) o/ }
. Y /// N
. 7/
Ability to comprehend the spoken l&nguage 4 . R
s ‘. " ' \
Taking responsibility for learning his/her own i
\ .
. 1y . i
/ . 5
. // 2
Enthusiasm for the pcoplc of another country V4 —
(e.g.. "1 really like those french!™) ,
N 13 ’
Key: - - Mean al) Langavasc: (v Ty
*» == Hean Irench Teachers (Ae138)

’
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GRAPHIC DEPICTION COMPARING THE RESPONSES OF THE TOTAL TLACHLR‘POPUIATION
(N=324) ‘WITH THE "ELEMENTS OF THE SIMULATION"

- d : 'RESPONSES FOR THE SPANISH EANGUAGE - V1LLAGE (N=107)"
/ (utilizing means) ‘ .
: ) : : of very AN of : of A ' gf
. . Great creat ' Sane Imboreance
Irportance Impos tance Importance Limportance
. 1 ' 2 3 ' . N
Elements of the Sinulation M : . R
" ]
. 1'." . e
Use of foreign currcency ' - . — —
v . . . R L
‘ /1 M - =3
Foreign fouds . - ’ . // - - ]
. ; B .
. /R P
(’) ‘Tgble customs/Labits/manners - 4 . - .
. » . \ s
. o ] ~
. Llements of clothing (untumcs, pnn . -
buttons, berets) . L
. . . 2 . .
. »
Visual stimuli (flags, symbols, signs, - [
forcign names on buldings) D . >
RS .
W chi!cclurc i i %
. . * L b .
‘\_ - 4 —
Cu:.lons procedurcs as simulation of entry — //l 12
.inlo/cxn from forciyn country (incruding : > N\ ‘ .~ .
passport as identification) ’ . \ v
Being given a forcign name A 1
, . -
- ’ . —
& . . =
Spcaking a forcign-"a'n;ungc ) ~ T" - <
. !\\ .
Being required to speak a forcign language 1
\ in order to acquirc necessitics N <
N ‘ a N
Ac!ivitics/ga-ncs/sporting cvents conducted —
in'a foreign language X - L
o . N N N
.. Foreign gestures ‘ >— '
=
. -~
~
Getting acqu:\lntcd with pecople who are native e
to s foreign country . ~
. : = «
Internstional Day " . ") : '\/
. ' ‘ / I 4
Observalnc'e of forcign festive occasions/holidays ‘/
. , : . \\W
Books and magazincs in a forcign langunage \\
. -
Inported candy/snacks/souvenirs ) . 2 : >
. = 0
Evening programs in a foreign language = .
(slld{s. movies, skits, storics) &
X Key: ——-Mecan Al Languages (N 324)
. ~ = ~Mecan Spanich Teachers (N-107)
) 3
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GRAPHIC DEPICTIO§>@OMPARING THE RESPONSES OF THE TOTAL TEACHLR POPULATIQN
A) WITH THE "AREAS EFFECTING PERFORMANCE'’

RESPONSES\ FOR THE SPANISI LANGUAGL VILLAGE (N=107) . -
. (utilizine means) . /
L 4
. '
. .
’ Much Somewhat : No Som'h'l'-“_' Much
Higher T CHigher Diffirence L":"' Lewer
Arcas Iffecting Performance } 2 3
v T PR
I ’ ~ : . |
r i .
Interest in forc;gn l;u&nge study .in general . B g
. 4
- - "
Abi!ny‘ in pronunciation ' . - f S ————ee
. S
Interest in reading current pchodxuls and ! ' . .—-,'\",,
li!crnutc by forcign authors : 7 X\
" , J o . !
P ! .
f1agd
Rcading ability ; i B N
. -
Knowledge of the culturul bockground and people e .
. N ._—-——]—— e
v N . . . . ‘ .
Knowledge of grammar N - e ——
L ., - P : i : 1
. s ‘ / ' ]
. - ’
Motivation tu lgarn beyand what s covcrcd . v . }_..4-~§ -
in class <] = N -
- : ~J3 .
. \ . , R
Knowledge of spelling - - : ' ) ~ : i —_—
R . , - '
: : . : P fae
. . s
Willingness to use the language in the classroom Nl [/ ;’K _f'._{:—'—«—-\‘_,.-»—
. . ) \ - &
. oo ) -
: . ; A ¢
Ability to cxprwss him/hersclf fluidly , —~—
. / K
i
/ 2
Readiness to learn new matcrial . . o - e
. i f )
» . \\
Interest in c(urrcnt forcign affairs (:oncerning - - o L~
the country bcxng studicd) '
) ‘ s ,
Muuy to comprehend the spoken language N f// - 1
. - - \ . J.
Taking responsibility for learning his/her own ! \ﬁ
. { /
‘s : . ',I/ . -
« Enthusiasm for the pcoplec of another country’
ar (0.8, "1 really lite thoselbrenchl ) i . . —
¥ - - ' ) Key:  -—--—Mean All l,n.n,:nngr! (hNe32yy
= = =Mean Spanjsh T(~.|;‘l||:rs (&Y lory
4 ( v
- LY
‘ ye s
. J 4 L. . .
O

ERIC

Aruitoxt provided by Eic:

< ' ‘ 33 .



.

GRAPHIC DEPICTION COMPARING' THE RESPONSES OF THE TOTA
*  (N=324) WITH THE "ELEMENTS OF

RESI?NSES FOR THE RUSSIAN LANGUAGE VILLAGE (N=7)
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(utilizing means)

-
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L TEACHER PQpypATION
JTHE SIMULATION" .

. T '
. \ )
) or of
. Of Very of .
Great. Great Sone, No .
. ’ ce o m y llpu[l.‘:n(c Importance 1#'!‘0:'li\l\c(. . Inpertance”
Liements of the Simu)ation ! 2 i \_Ag s
Use uf forcign cui-rcncy 2 . \__/—Av_j
. , .. N \ N /
. R N ) ,_‘. . :
Forcign foods o ——
" . s : )
¢ 7 ‘.
Tuble customs/habjts/munncrs . . £ —~——

o . . ° Je N B

: ? clothing (custumes, pl ™ ‘\\
Llements of ¢ ng (custumcs, ns . e —— ]
buttons, berets) M ’ / 7 P > - ~ - -
. ~ A - :
! Visual stimuli (flags, symbols, signs, ‘ < w._
urcign names on builaings) St \\ ~ ’ .
e "'\:\‘\.:\\ h .
Archjtecture ,  ° v " = s
) ’ 2 . - -
, . R ¢ —
Customs proccdures as simutation of entry ] Pl - F——— .
into/cxit from forcign country (including - . 7 X ‘
passport as identification) 7. !
Being given a forciyn name o . \J‘__”/__\___
. By, . .
L N { . .
S ~ i (" . :
. . . [
Spcaking a forcign language RERA ) —t— e ————
v e : ~ ? :
- .. \} '
Beiny required to speak a foreign language . N Iz 5
in order to acquirc necessitics v 7 —\——/——\"
- .o A ' < : : . .

N * -~ B
Activities/games/sporting cvents conducted : :
in a forcign lanuungc . oS < N _\__/_\——-

> N 2 ..
~- .
Foreign gestures . S, ~ - '
-~
N e ‘ ! Y
-~ L . N : .
Getting“acquainted with people who lrc native e y » ‘
to a foreign country ‘ « N\ . N : :
. N ‘ QL o ~ .
International Day . ‘. b~ d ~~
o /\' T T——
~ . .
E ‘ . .. L - , ) N
. Obse;v-nce of foreign festive occasions/holjdays : / -t ~ A\/“'_
vJ. ‘ : ' . ‘ — - . N
> - - B
S \ . . R .
Books and siagazines in a forcign Tanguage — . :
, ; b - <~ T Tt ———
. g\ - it 3 N X L st
K3 i . . S - “ N - L
Sglimported candy/snacks/souvenirs , . e s e
® . o f- '
3 '.:f?t" ‘ L . :
. . N , . ’
" Evetd®s programs in a forcign language - LLe : J N : .
(slides, moyies, skits, storrcs) X —7 e~
: ' RN » > R . ': .
< ‘ L Xey “———Hean A“"'"almgps (N=334)
- oo e Moan Russiag, ther tamiliay
S . unh_m"nnn ::;Vﬂr, (N“i 1)
. s N < M
v : .
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GRAPHIC - DEPICTION COMPARING THE RESPONSES OF THE.-TOTAL TEACHER POPULA'IION
(N=324) WITIHl THE "AREAS® EFFECTING PERFORMANCE"

RESPONSES FOR THE RUSSIAN LANGUAGE VILLAGF (N=7)

v . (ut111z1ng means) . ° .
: rd
. [
N
. . )
Much Sémewhat No | Somewhat Much
Hi*her Higher Difference ) © lLower Lower
Arcas Effccting Performance ! 2 3 -4 s
Interest in foreign language study in general -
f T ¥ ,
. - . I [ )
Ability in pronunciation v ' N
. g\ -
i 1 .
s N
- I"torest in reading current periuvdicals and A )
literature by forcign authors Ol |
. o | ]
. ¢ * : ' -
Reading ability
) 7 L4
' .. . L~
. - . ¥ .
) 4 .
Knowledge of the cultural background and people _.</ / o ” Q”
- - L3 . ]
.~
D .
. . ™~
. . —
Knowledge of grammar L > —
f y ’ .
V. .
Motivation to- lecarn bcyond what is covered el 4 -
in class ~L .
. : oo N
. 4 . ) A
s Knowledge of spelling AN
.
Williugness to use the language in the classroom
’
. v e
Ability ‘to cxpress him/hersclf fluidly : .
4
» . ,
Readincss to leatin new material g
Interest in current forcign affairs (concerning * 4
the country being studied) ] ’
- 9 . <
'y - T .
Ability to comprehend the spoken language
. . .
. 3
Taking responsibility for learning his/her own
Lo : v . .
Enthusiasm for the people of another country
(e.g., "I really like those Frenchl") J
¥ ' — A

ERIC

Aruitoxt provided by Eic:

Key:

-————'Meln All languages (Ne324)
>

« ~ ~Mecan Russian Tcachers (N=7)
7

.. ----- Mcan Russian and others hminr .

with Russian campers (He14)



C. Use of demographios for analysis '

‘The _Teports on Parts I %nd II of the research 1nstrumont have\\\
Fd

been made, sg far, l) u51ng the ent1re sample/gf/ieachers and

oo, '
wl) analyz1ng the data. sorted by village. This last section analyzes

the data using the adddt al var1ables 1ncluded in the demographic
section ofﬂtﬂe quest1onna1 (Part 111), order to determ1ne Tow
. 9
) teachers from a var1ety of si atlons.respon This section will

show,  for éxample,.how the data "speaks" at some points and says,

"Well, the respons s‘to‘indivldual items in the'survey all depends

-

"on whether you are a jonior high teacher or -a senior high teacher!"
- - . . -

Using each one.of the demographic ouestions, all the items in Part 1
and II were examined fo determ1ne tlc relatlonshrﬁ? between partl-

ocular local condltlons and how people in those situations’ responded
Initially, cross- tabulations and chi- square calculatlons were
employed to e tabllsh where the most cr1t1cal d1fferences could be

found. Data was ‘then collapsed to suit the stronger t-test |

'-statist1csu T-scores and probab111ty scores are reported for each

item for which there was stat1st1cally significant difference. Bar

graphs and a narrat1ve statement are also 1nclu23g,¢o make the

1nformatbon most usable.
It should be noted that the 1nformatron wh1ch follows is open

to many 1nterpretat10ns, even though the stat1st1cal appllcatlons

g

demonstrate clearly that on particular -items teachers responded
3

-

dlfferently dependlng on such local cond1t10ns as the size of their:

schools, the gradé they teach, or tho level at wh1ch they teach

féreign languages.

‘z_' N
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1. Thére is statistical,evidencé to suggest that importance
of the following elcments of the language villagec program
depend on the grade levels at which the teachers teach:

a. Use of foreign currency ' .
‘ , .. -
No Importance - ;ff\ Great Importance
4 3 o 2 1
Senior High - ,

Junior High

(x%=15.982/PROB=0.0003)

» 3
‘yb: Being given a foreign name . )
No Imporfance Great Importance
e 3 2 1

Junior High ' _.w

Senior High .

(x%=11.952/PROB=0.0025)

c. Activities/games/sporting events conducted in a
foreign language ‘

No Importance - Great Importan(;"e
. 4 .3 2 1 :

Junior ﬁigh, l

|

Senior High : J

~——
.~

. | (x%=6.808/PROB=0. 03532)




&

d. Knowledge of grammar

»

Much Lower: - | Much Highe
. 5 4 3 2 1
L]
Senior High .- o ' . l’
JJunior High |\ ot

- (x%=7.707/PROB=0.0212)

I U
/ %
) . . v,

important to villagers who comg/ from schools of over 1000
students than villagers who e from schools of less than
1000 students. ) - ,

. . . A |
2. Teachers report that archlteé;;fe is statistically less
m

No Importance " Great Importance
4 2 1

w

Under 1000

Over 1000 -| N | -

-

(t=2.3768/PROB=0.0181)

) , v
3. There is statistical evidence to suggest that speaking a’
foreign language is proportionately more important to
villagers from schook of more than 1000 than to villagers

from-schools of less than 1000.

* No Importance Great Importance

LS

3 2 1 -
Over 1000 .
Under 1000 ;
v (t=3.2832/PROB=0.0010)
1’-‘ -
»
r
,/ LY
.
42
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4. “Teachers from schools of less than 1000 students neport
a proportionately stronger effect on the villager's

performance in the classroom for each of'the following
areas: . ‘ _ -

a. Readiness to learn new materials

: Much Lower - . E ©  Much Higher
. ‘ S .4 3 2 1
* Under 1000 ' .
Over 1000

) ' (t=2.2709/PROB=0.0239)

/

b. Ability to comprehénd the spoken language -

Mfch Lower N\ ‘e : © Much Higher
5 4 3 2 1
Under 1000
Over 1000

\

(t=2.0310/PROB=0.0432)

N ) .
c. Taking respoﬂ%ibility for learning on own i
Much Lower ' - . huch Higher
5 4 : 3 2 1
' e | under 1000
| - Over 1000

(t=2.0952/PROB=0.0370)
) Y
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5. There is;statistical evidence to claim that importance
of the following elements of the simulation depend on
the*numbgr of students in the classroon:

a. Elements of clothing

No Importanc . : - Great Importance
4. : 3 : 2 1
. ’ . f
3 - ‘ . :
vaqr 20 . '
\Under\ZO ' . )

(t=2.8467/PROB=0.0047)

b. Customs procedures as simulation of entr& into/exit
from foreign country

No Importance S . Great Importance
4 3 . 2 1
) ‘ Over 20 ’ | -~
, Under 20

~— -

(t=2.0769/PROB=0.0385) .

6. Teachers in classrooms of over 20 students report a
proportionately stronger effect on students than tcacher
in classrooms of less than 20 students-for each of the
following -items:

a. Motivation to learn beyond what is cgvered in class

Much Lower ” Much Higher

5 4 3 2 1
A Over 20
Under 20

~

(t=2.10"9/PROB=0.0364)
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N |
b. Willingness to use the language in the classroom
Much Lower _ . Much Higher
5 4 @3 2 1
Over 20 : | I
b}
Under 20

. . \—/\ ! -
(t=2.7125/PROB=0.0070)

.o

>_c. Comprehension of the"laﬁ%uage

Much Lower = - ' oo Much Higher
: 5 4 7 3 2 1
(- Over Zb .
Under 20
+ . b
< . \n/‘\\
. ‘ (t=2.6763/PROB=0.0078)

- 3 B . .
7. Teachers teaching 1eve1§TIII and IV report a proportionately

stronger importance attaghed to books and magazines in a.
foreign language than do|teachers of levels I and II.
s L]
No Importance : Great Importance
4 ' 2 2 . |

> . J

‘|. Levels III § IV

Levels I § II

(t= 2.4572/PROB=0.0149)
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8. Teachers in Levels I and II report a proportionately e
stronger effect on the villager's classroom performance N
*.in the two following areas: A ‘ B

»a. Motivation to learn beyond what is covered in class

. Much Lower S ' Much Higher *
. s 4 3 2 1 :

Levels I &.}I -

Levels III § IV

(t=2.4592/PROB=0.0148)

-

.( .

b Ability to éomprehend the spoken language .
Much Lower Much Higher
s 4 3 2 1 )
A o, 3.34.0 . . ’ﬁc - E . ] , ~. a ’J [N _’. N - . . e N
Levels I §/II | ,,
v Levels III §.IV o J
S ,

_ (t=2.0522/PR§B=0.0.415)

by ! = \
. _ s -
9. There is statistical evidence on which it can be c aiped
that teachers who take part in the village program in any
.way (e.g., attending with their students for a mini-weekend)
respond proportionately higher than teachers who have never
taken part with their students on each of the folTowing items:

a. Visual, stimuli

vaimportanceﬁv Great Importance
T4 3 2 1 v
Participation
—
~No Participation )- .
4 0

(t=2.1441/PROB=0.0328)




-b.

Cc.

d.

. " 43
: 12 o
Customs procedures .
No Impor;énée'. o y Great Importénce
\ 4 . , 3 AN 2' . 1 K a
Pérticiﬁation. E
No Pai‘ticipation~ [
° ) (t=2.4584/PROB=0,0145) |
' 4
Being given a fofeign name - ° ‘ ,
- C
No Importance " . Great Iumportance
: 4~ .3 ' 2 ‘ 1 .
Prticipation e [ - '
&Q_Participathohf- '
_ (t=2.6446/PROB=0.0086)
AN L
Prégrams oy n_.
-No Importance Great Importance
. 4 3. 2. . 1
2 i .
' Participation -

No Participation .’

(t=2.4788/PROB=0.0137) .*
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10. Teachers who have takén parf with éir students in the '?‘
program respond proportionately lower than teacheiz’who <</
7

have not participated with their students for the following
items: . il : 4
a. Pronunciation . o . /rJ
| Much Lower : . - : " Much Higher
S _ 4 3 2 L 1
No Participation | - , _ W
Participapion- |
: . &
“© o - ~ (t=2.6161/PROB=0.0093)
b. Reading ability . " i, » .
Mugch Lower . . . ] Much Higher
S 4 3 - 2 1
4 No Participation ’
| Participation

.

(t=2.7370/PROB=0.0066)

Maa
cn

.,
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4 APPENDIX A |
SURVEY OF4PUBLIC SCHOOL TEACHERS

Concordia éoilege Language Programs
| §Sgring, 1977

4
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N

%
<

Sémple Instrument
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t S
! SURVEY OF PUBLIC SCHOOL TEACHERS ’ /
Concordia College Language Villages :
Spring, 1977

- , ' Part 1

) .. $ . : :
MCTIONS:. Here is a list of some of the major elements in our Language Village simulatjons. Please indicate ho-w impor-
tgnt 'y_qu havg perceived each of these items to have been for those students who have attended the Language Village programs.

Circle OK ber per item.

. Of Very of of of No
. . . Great Great . Some No Opportunity
Elements of the Simulation . / " Importance  Importance  Importance  Importance To Observe s
.\ - -
A

1. Use of foreign currency . 1 2 3 4 5
2. Foreign foods . _ o L] 2 3 4 s
3. . Table customs/habits/rﬁqnners_ : - 1 2 ’ 3 4 5
4. , Elements of clothing (cosu]mes'f p.ins, buttons, berets) 1 2 .3 4 5
5. Visual stimuli (flags, symbols, sighs,' foreign names on

buildings) 1 2 3 4 5
. ) ) ® i )
6. Architecture ' 1 2 3 4 S
7. Customs proceffures as simulation of entry into/exit from

foreign country (including passport as indentification) -1 2 3 4 5°
8.  Beinggiven a foreign namg ' 1 2 3 4 5

9. Speakinga foreigﬁ language ) 1 2 /\ 4 5

10. Being required 1o speak a forcign Fanguage in order to acquire ) "
: . 1 2 3 4 S

necessities Y ,
11.  Activities/games/sporting events conducted in a foreign ﬁ p

language AR 2 3 4 5
12, Foreign gestures 1 2 ‘-3 4 3
13.  Getting acquainted with pcopvle who are native to a foreign ) '

country o T 2 3 4 5

. , 0
14, International Day 1 2 3 . 4 5
15, Observance of foreign festive occasions/holidays 1 2 3 4 S
16. Books andwg_azincs in a forecign language 1, 2 3. 4 S &
17. lmporh! candy/snacks/souvenirs 12 3 4 - 5
. . ) ‘ .
18.  Evening programs in a forcign language (slides, movies, ) .
. ] 2 3 - 4 S

skits, stories)

< ) .

. 50




Part 11 . ) —_
~

DIRECTIONS: Listed here are several areas which effect classroom performance in learning a foreign language. Plea_Se use the
- following scales to compare students who have attended Language Villag®programs with those who have not. Circle.one pumber -
. ¢ ”

for each item. »
1. Much higher%otivation/knowledge/skills than other students '
N 2. Somewhat higher .
. * 3. No differences perceived ’
: . s 4. Somewhat lower . .
5. Much lower mptivation/knowledge/skills than other students '
‘ r A ) ’ ‘
. ' . Mu;h Somewhat " No 3 hat Much /
Areas Effecting PeMnce N High.ér Higher Difference oLn;::ra Lower
1. Interest in foreign Ianguége study in general'f.-"_ e ) o 1 . =2 3 4 5 .
2. Ability in pronunciationt T R 1 - iz 3 4 5
3. Interest in reading current periodicals and literature. 1. } 2 3 4 5
. by foreign authors . . . T N " PR
a::. . B h i _— -~
4. Reading ability ' . o .2 3 4 5 MR
v . . - . o ot 3
5. Knowledge of the cultural background and people . 1 l 2 3 < 5
6. Knowledge of grammar ’ 1 2 3 4 5 ‘
) A 1
7 Motivation to learn beyond what is covered in class 1 2 _ 3 N 4 5
8. Knowledge of 'sbch‘ing 1 2 3 4 5
1 2 3 . 4 5

9, Willingness to use the language in the classroom

10. _Ability to express him/herself fluidly - v 1 \ 2 3 4

g ; 3 '
Readiness to learn new material

12, Interest in current foreign aff‘;irs (concerning the 1 2 3 4 3
country being studiéed : ) .
13, Ability tobcomprerjnd the spoken language - 1 2 3 4 5
Y .
! | | N
14, Taking responsibility for learning _on his/her own ] 2 3 4 55
. . - ] /
15. Enthusiasm for the people of another country (e.g., N 2 3 -4 5

“I really like t#8se French!”

<
.

ERIC

Aruitoxt provided by Eic:



1.

2.

. 3‘7/

5.

N

3

el'émentary ‘
junior high. .

under 100 a
100 - 500
501 -1 OOO
1,001 - 1,500
1,501 - 2,000
- _over 2,000

j . . /: L ,
Yow ’ . -
/ AN

{ o . .
What is‘the a\)erage size of your foreign language glasses?

1-4 <.

,,‘N - .

Please indicate the language(s) you teach; the level(s) at which you teach each

Language(s) Taught .
- {check all that apply) .-

I 4N IVor above

—_French
—German
____Norwegian
____Swedish
_____Spanish
Russian
Other

A

NIRRNN
RIRRRN
NEEREE

JUrrre -

Levels Taught . .

language, afd the numWses.

N

tor example 1 Uasse
Plare the nuymber 06 ¢ > You hgwe

for cach lesel,
L il ©
1 Joulig
ne ol
means that you havt ¢ B 4t el
1 and two gt fevel -

—_— e
ol 4

P4
.To the best of your knowledge, how many studcnts would you estimate you have taught, who have Partlc,pa[ed in the
following Ianguagc wllagcs7 . /
.- ‘ | o3
nguage Vlllages T 1.5 6-10 - 11-15 16 - 20 21-25 Over 75
French —_ - _ -
German .
——— ——— ev——— — — P — ~——

- Norwegian - — —_— - / - -
Swedish —_— —_— - — ] — —_— S~
Spanish —_ R — M —_ ~
Russian - il —_— —_ —_ —_ —



- : ' \ N ‘

6. - In.which of the following Ianguagebvillage programs have your students participated? (Check all that applyj .

¢ . . . » :
one week ' ‘ ’ \ ‘ .
two weeks" S S " ' -
credit -0 o _ - . A ‘
_____abroad ' . ,
/ ’ e M programs and weekends ) '

7. Through what sources have you heard about the Concordia College Lan'guagevViIIages?
‘ . . v A

———
e
I d

. —__ students from the villages _ - : : .
‘ ~__ other language teachers - ,
Janguage village staff . - 7 ' '

____brochures . o a v

___ parents \ : e L . <

—— Concordia College staff ‘ ,

other
[ 4
. . o, . , ) 4
8.  Ingeneral, from your experience, how would you rate the language village program? -
‘ ) v i . | : ’ .. i
) Very Very _ C —
o - Satisfactory Unsatisfactory ! '
12 3 4 5 6 - S : -
’ . - ,
9.  Additional comments?.  * . ' . -
- “ . / 2 W
i ‘ .
’ Bes
] i s s
Ry -
. ) . i © ’
. c;;}). , ‘j . g
2
o~
¢ Q ) s -
‘ o \ \ o

ERIC

Aruitoxt provided by Eic:
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Appendlx B
-‘ . Elements of the Slmulatlon ‘ ’

ITEM ANALYSIS: FREQUENCY OF EACH VALUE* ITEM MEAN,
AND STANDARD DEVIATION FOR ALL SﬂBJECTS (N=327)

: Question e R . : B o _
% : No.‘- o1 K S 2 3‘ . ﬂ4§_ 5» | Mean = -St. Dev.
-1 118 . 125 68 1 15 1.8462 7663
2 124 142 52° 9 1.7736  .7098
3 122 130 S4 1 2 12 1.8750  .8436
4 . 4 136 118 11 18 2.3107 ;;;yfl .
5 169, 147 ©5% 3 11 1.8508  .7358_
6 2~ 64 162 29 47 217273 7461
7 131 112 © - 65, 7 11 1.8349  .8283
g 92, 130 . 76 19+ "9 2.0694  .8760
9 269 45 .9 " 3 1.1950  .4619
10 o256 -, fo 18 3 1.2654  .5541
<11 . 184 . 109 . 24 - 18 1.5031 .6489
12 \ 103 116 79 9 .- "18. 1.9805 .8438
13 226 72 22 | 6 -1.3625  .6081
14 54 88 60 6 - 95 2.0865  .8119
15 77 120 62 1 56 1.9500 7414
‘16 . 89 120 - 95 2 18 2.0327 . .7927
17 - 84 104 118 7 14 2.1534-  .8447
18 ‘ 162 120, 31 2 12 1.5968 . 6907 .
- |
o«
-, -~
R

*1=0f Very Greqt-fmportance 2= Of Great Importance
‘ 3=0f Some Importance; - 4=0f no Importance;
5=No Opportunity To Observe. ‘

iAQ. . . , R . . \\.

i
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A

Appendix B

-

‘! Areas Effecting Performance

. - : , ) P BN
.£;EBM,ANALYSIS: . FREQUENCY OF EACH VALUE*A_ITEM MEAN,
- AND STAXDARD DEVIATION FOR ALL SUBJECTS (N=327)

. QuEstion ‘ o . o SR
}\\V No. 1 2 3 4 5 . Mean St. Dev.
1 - 167 114 16 - 1.4916 .5991
2 56 169 70 1 2.0574  .6740
3 26 105 152 2 . 2.4792  .7031
- 4 31 112 147 2 1 2.4198  .7007
5 v 110 ) }158 25 1 1.7211 .6
6 .23 91 177 . 3 2 2.5608 :
7 107 153 36 - - 1.7601  .6535
8 . 15, 77. 195 3 1. 2.6495  .6110
9 126 140 31 . 1 1.6879  .6666
10 57 181 -S4y 2 2.0034  .6373
11 " 90 158 46 ' 1.8610 ~ .6883
C12 " 46 122 .+ 120 2 1, 2.2783  .7438
13 98 166 , 31 1.7728~ .6221
14 54 150 85 - 2.1073  .6864
15 108 142 45 1.7864 - .6889
B 4
4 - -
¥ )
W
p ' ~

*#1=0f Very Great Importance; 2=0f Great Importance
'3=0f Some Importance; 4=0f No Importance;
"5=No Opportunity to Observe.

TN




APPENDIX C
RESPONSES MADE BY TEACHERS TO AN INVITATION TO
MAKE ADDITIONAL COMMENTS ABOUT THE LANGUAGE VILLAGE PROGRAM

»
»

-
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LANGUAGE VILLAGE COMMENTS

i realizé that this program is aimed at the kids, but it is
unbelievable what I have learned through my association with
~the willages. Keep up the good work.

I onf& wish more students could participate ‘in the program. /
One drawback for some students is the cost. Our foreign
language club, however, is‘providing schodarships this year
to whomever goes to camp.* The scholar¥hip program through
C.C. is appreciated.

. . . . . N
I am very much impressed with your work in the’ summer credit
program. The weekends- have been fun, but in recent years,
high school kids have commented that they thought activities
were a little juvenile. ' |

Results/differ greatly! All feel they had a good time. Some
students are more motivated after the language camp experience.
Others_don't understand why classroom experience is not as

, Mmuch fun as the camp and they present afterwards a problem to

“ the teacher who needs to present the structure of the language.
I feel strongly Concordia ought to find a financial source which

" would make it possible #o lower, the overall :costs for the camp,

‘specifically for the weekends. Many more students would 1like
to go but seem to be unable to finance it. .Is thene no way
to get the community (businesses, banks, school districts, etc.)
interested? At least 25% ought to be subsidized.
Keep up the good work: K «

It is a.good way for a language student to be acquainted with
a foreign language program -before actually traveling to *the.
designated country. -

4

ot

I sincerely hope that some of my students will soon be able .’
to and choose to attend Concordia Summer Camp.

The langywhge village program ‘is in my opi;jg;*;;e of the most
excitingnand most successful things that appened to F.L. )
learning! Please treat my numbers with caution. I do not
remember them too well. I°do of course now meet students who
participatéd in the programs and are prospective F.L. teachers.
I did want to express my personal and professional enthusiasm
about your programs, even though my specific information might
not directly apply to your study.

Outstanding pdognam! It compares to no other language learning
experience exce going to the country.

I have had-enly one student participate as far as I remember.
This was several years ago. She was a very intelligent student.
I had a hard time getting a scholarship for her yet she paid
quite a bit. Uer reaction was, "I don't think it was worth

it." My students seem more interested in the program set up

at St. John's, Collegeville. Several go to Germany with St.
John's at Christmas time. .

o oy




<3

Most excellent program of its kind, terrific student motlvaxor,
all phases of ‘program are well- done, this school year is- the
first we have participated--we plan to continue, students who
retupn from weekends are very enthusiastic.

My students who have. participated thoroughly enjoyed the- pro-
gram' Next fall we hope to bring a whole group of French\students.

When we went to Managha to get out son after his first German .
language village experlence of one week, he came running down

the path to meet our car. From the urgency we though? he had
some problem. We immediately stopped the car and rolled down

the window. Hig first words after not seeing us for a week

were, '"Mom, I' comlng back here next. year for two weeks!" .
He llked the camplng experiences but was never that enthus1ast1c .
He never asked to go back to any,of the others.

Since my students save money for the French ?rlp and since the
interest is in the program overseas, we are sorry not t&'take
+ part in your program.

ThfFInk your program may be excellent for the junior high v
levels. But just too cute and avaint for high school levels.
I would encourage my students to rather travel to Québec for

the same amount 4s your program.

Py

Any chance of getting one started farther east. - The distance
is 1mposs1ble for us. Thanks for your interest.

ol _ .
A separationwof junior and senior high school students. On site
or through specific restriction for partlcular weekend programs,
would denefit the students. More mini-programs should be offered

(the leng distance barely warrants the short time in camp
durding weekend programs.) The proficiency of the student

nselors should be more carefully checked and, possibly,
%‘! standards for qualification raised. Involvement of students

from colleges and universities other than Concordia could help
to solve this problem. .

Great job in .all aspectP!"

I look forward to the cont1nued growth and excellence of this
program.

- .

The only negative comment I have gotten from students is that

when they go a second time (or 3rd for some) to camp, the
.novelty has worn off and it is too much 1like a repeat of the

first experlence.

The - fellowshiD (commradship) is terrific. The exposure to
another culture is wonderful. 1It's great to see these kids

involved in a forelgn lankuage, not just learning it, but
living it!

04
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I was disappointed with the amount of English that dgs spoken
while my students and myself have been at the language village.
Even some of the staff members refused tofuse Frerich around
. the students becguse it was "difficult" to communicate. The
students try harngzd hen others use French around them
- . becausé it ways th t§E§/can do it.- The activities’ planned
Y weére always appealing to the students and they enjoyed them

immensely.
I S!sh ix wepen't so far away!

We have been very favorably impressed with the Concordia Language
Villages. The program -is excellent and our students enjoy it
and are extremely motivated after returning. :

Best- next thing to being there! _ R

I have only had two students participate; so I didn't feel I
could completely answer your questions.

Excellent experience for students. I hcpe®you never run intc
a funding problem. Students who return from the language
v1llage are always very highly motivated. The students

. experience things thqk, unfortunate'y, a formal classroom has

a hard time providing<-

I only wish there were a way we could’ tell in advance how

"full" a week was so we wouldn't find ourselves eliminated.

at attending only because whole schdqls have booked certain
weekends. If you encourage them tgg much and then find you're
unable to go, your interest declin fantastlcally ‘ »

Ii%ave-taught ten years. Five years ago, more of our students
- went to camp. To my knowledge they were better students .because
of camp--more eager, more interested, .etc. ' ~

Very valuable experience for those attending.
Not in position to judge.

Adds alot to the enthusiasm of younger students. ] have about
12-15 students—a-year who go to Germany. These students almost
always always are students who attended ¢amp back in the 8th
grade and became more excited about the language because of it.

I believe the program to be very beneficial. Wish I knew some
way to fire up students to participate. When we went several®
years ago, the students had a great time. :

- I think it is essential to brlng all of the vﬂllage ‘up to a par
with the Norwegian v1llage as far as far as facilities are concerned.

N
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Keep up the good work. I wish more students could affofd to g0..

B,

While there is always room fo@aimprovement, I, thlnk you're doing
a super job in generating and promoting forelgn language study

\ aﬁd enthusiasm. I would, however, especially like to see. an ‘
improvement in thé school bus transportation from Mlnneapolls R
It has been my experience, both times I attended with my students,
the Concordia students were poorly prepared for some of the :
presentations. This has always been evident on the~round_of
activities on Friday nights. They are enthus1ast1c young . SR
people and my students have alway§ enjoyed their cohpdny » but * . . - .
they should be very sure of thelr vocabulary ani Profinci ) '

v

before teaching it. 1 . ._,\’ o

e

IR
Y

The somewhat hlgher 1ntérest of language camp udents may of
course have been .preserit befére e ro&llng=1n he" Concordia. »
language camp,’and mlght have be their reason for,attendlng, -
but I have found’ that\the ‘experie .tpjey haVe ‘had - if your o
language‘program haS‘ \ef permanent va;uefang encouraged
furthur language stud at*thg college leve®. Séveral of the
students have advanced tq bedomsng counsglors3_ o ﬁnx

Wy e

1 have attendéd on}yuone weekend sa\far, byt T anﬂcep%al &
is ﬁhe flﬁﬁt of many: &/Stﬁdents returne the - Glassroom

a .real f‘eellng 611 just why tr}rey are lear'na g a "orelgn #\guage

They uSe 1t } sonal prﬁ@ti s situafions--a: ohée
is.somet: mes lt to sijpu¥ate .in_ one houp a day,

.a,week cla$Ssr exposqre ' ;Lentine weekenid was..sy
wlth réeal egfégg made- féwprov el a. valuab///ﬁearning
for. the klds + And, it was*ﬁgn'f: - ' X

bsolument chouette' Keep 1t¢mpT~1t s: a gpeatuprogram and my
tudents ave sﬁall rav1ng aboua T LA ;. o
he mbre youngcpeople patlve to Spaln and ¥atin. Amcrlca eer pﬂg
as’ counsellors the. be ter my students like.it.s They age Imgpessed
'w1th Ehem personally nd 1nteﬁ%sted it what they learn' from “them'.*
_ dents really lIked sthe . idea of earnlng money\fop using the
' ,langugge and the Sakuﬁﬁay night aucthn,et the. last week-end (*' b
we attenﬂed i These’ week~ends need Ethlng on ngng llke this\ . y=.°°
to Qeally Be .of value. T . ' oL N \%» 3
, ;o i ‘ L s S e
B th1nk the language eamp{s)4ﬂdea i fané&stic I- only wish , = ”_
- .Fherevwas more ¥ larship money - availabl I teash in a very Y
‘vioﬂ-mncome middle* schs where the 1nterest in foreign language\
learnir g is qulte hlgh,w 11eve ‘It or not' Your camp is, really
added 1ncent1ve ro these J :

ey . ‘ - ’ 7_95.&’ ‘ .4'\ R - ."-‘l N
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I have never had the pleasure of participating in the Concordia:
Language Camps, nor have any of my students attended while they
. T'were under my tutelage. Some have attended in previous years,
though, and they have 1 returned with growing accounts about ,
" how much fun it was and how much they learned. They all seemed

'“Eh&/to have' gained greatly and certainly developed a great deal of
enthu81asm for both Concordia and the second language.

May your success grow!

You should make your big promotidn to Jr. High kids, because
unless a Sr. ngh student has been "hooked" by the program when
younger, there's a very little chance of gett1ng him interested

later (in high school) Z

The summer program is terrific. I was disappointed ipn the
mini-weekend as it was geared to an elementary level of German

- and my students were hoplng for a more advanced language learning
experience. _ . b ,

N

I w1sh it were closer! Then more of m{#;tudents co1ld attem@

Spanish architecture would help fto add{ﬂuthent1c1ty to Spanlsh
* weekends, I would like to see more of this (item 10, part 1)
I realize with ,80 many students participating it is hard .to always

contrel the 31tuatlon

I have a dream of setting up a German Language Village in the
Black Hills. The distance prevents us from traveling to
Bemidji, though I believe it is an extremely valuable experience.
I was greatly 1mpressed with the week-end experience I had there.

We. have attended one weekend program and we are already plannlng
on attending the mini-week program next.%ear.‘ We enjoyed. the
program, but I wish there bad been even more emphasis on.
speaklng Spanlsh

\
The age span was too great! Junlor and senior high camps should
~be held seperately, not together

Students think it's too expen81ve We need to proue to them
that it's worth the prlce, or lower the price. My older students.
(15,16, 17) seem to think it has n&thing to offer them. _

Excellent program. I wish more of my students could attend.
Terrific motivation for -etudents, reaches atl of them.

B ‘ @&’
I.think the program is an excellent one. :I'm a little skeptical
about the credit counses, which I feel may vary in quality from
alnguage to language, camp to camp and staff to &taff. I feel
your programs are unique and I congratulate you and your staff
on the effort, enex" and creativeneds which go into them.

e
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The majority of our students attend the spring weekend in French

and Spanish. Our enrollment every year .has been steadily increasing
and so has the attendance at the Language Village. This year

April 29 weekend there are 49 students attending from Frances

M. Gram Junior High. It is something students look forward to

all 'year long. . ,

A standard question of “mine to participants in the two week

summer prpgram is "Did you really have to use German (some

at least) or could you get by without using it at all?" Their

answer has always been"you're supposed to, but you don't have:

to." I think it might be asking too much to have two solid

weeks of anly the foreign language, but I think that periods of

1-2 hours daily with no English should be done. Another question
" 1s, "Is the food good and do you get enough?" The angwer is

always yes. That must be why the cost &f the camp ke ps going

. N,
% up so much?t—" '

The majority of my students have .a special feeling about ,
French, but those who have attended French language camp really
"love" France and all things French. I recommend your camp
ghighly; and each year a few more students take advantage of it.

The distance is quite considerable. If an effort were made

to organize a bus or so from the Duluth area, it might work

well. Concentrated area recruitment for a given week cr week-
end might be worth trying. . ' -

It's a great Service--next best thing to "reallxggoing!"
From what I've gathered--it's great.

Most senior high students aren't interested in camps:

+

Keeg.up the good work!

Do you have a slide presentation to show students what the
program is like? - ' ‘ o

Thé best thing that ever hap“hed to languages. . .best of luck!

I think we Would have been more imp?essed with the staff had
we not chosen the weekend of fall break or whatever. The staff
was very young and did not particularly handle problems. I

was told the "more regular" staff was older individuals who were
on break. Have you ever considered another campus location?

I think you would get alot of South Dakbta support if the drive
wasn't so far. How about 1 weekend ati a western branch? )

Any participation in- foreign.language activities is certainly

helpful and beneficial to stu@ents. _ . .

‘ There seems to be quite a bit of interest in the oversea$s trips.
Maybe additional sections might be scheduled.

6 [
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, The only problemiwe had was bringing 8th graders to a weekend

of mostly. high school students. They were the youngest and knew
the least. Sincé dur first experience I would be more able to
prepare my students' 'so they didn't feel "dumb". I can teach them
the ,songs, camp phrases, etc., ahead of time so that they have '
more confidence and can participate more. My students thoroughly
enjoyed themselves~however. I think your camp 1is a marvelous
place! I wish it were close to us instead of 12 hours away!

I highly endorse thé Language Village programs as a motivation
to language learning and as an extension of the classroom in
which students can discoever that the language training they have
gained really works in practical situations. It is also the
best means for students to gain an understanding of a foreign
culture and people. glnteractiOn on a personal level is one of
the most ' vital parts®of the Language Village accomplishments. o
: . : 4
At rour last weekend experience, too much seemed to g0 on in -
English. Some sports (fencing)were taught in English and students
were not required to speak "only French" at meals. My kids
were not rewarded for speaking as much French as possible this

‘time compared to a previous weekend I was there (in 1973) when

kids were given paper "francs" to reward them for speaking and
using their French to counselors. It was'fun but should haze
been more "en francais!" Thanks... ) .

The reason for my statement in #8, was that we did the very same
thing for both times, and as you know one is longer than the
other-and hence very dull and boring and a waste of money.
(She stated ‘that the weekend experience was l=very satisfactory,

"arfl the mini-week was 6=very unsatisfactory)

The four years.I have been working with the Janguage villages,
the consistent result I have observed is thé”degreeﬁoﬁyenthusiasm
campers have at the.end of their session. ‘It has always been
high, the students ifterest in the langsage and cultural either
sparked or renewed. - o gﬂi ‘ A

Keep up the good work! Motivation .of students who have attended’
your camps is great!

Our staff has been trying for years to interest our students in °
your priogram. - They come from too provincial a community. It
seems too many feel they have done in ultimate when they can

say they vacatianed in Florida. ’

. The excellent staff really made thevSpanish weekends super.

It feel ygu need more programs geared for only 'Sr. High students.
T&;y donft like to mix with the Jr. Higl”. Also, the cost seems
td deter ffny ofgihem.i.swould also like to seera one week ele-
mentary program $tarted.

Our Spanish weekend was lacking in organization. Language
could be a little’more demanded. E

- N - 0y
. M T . . “ ‘ 3 0 N
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All experiences at Concordia Language Village, eith my own or
my students', have been very positive, both at the time of
participation and in the long range effect of the program.

—

_Mylstudents'have always returned with great enthusiasm. They
have also told me that they would like to come back to school
80 they could attend the Spanish camp again. I wish the word

camp could be changed to workshop or some other appropriate word,
~as we have great difficulty getting our superintendent to go

along with the mini-program as he feels camps are outside school
~ jurisdiction. "He relates sports camps, music camps, etg.,

to 4t. ‘ :

A great program. Good luck on maintaining it!

We attended a German mini<weekend in December. My students’
were all considerably older -than anyone else in attendance
(most were high school juniors and seniors vs. 8th and 9th
graders) and they were somewhat. disappointed about not meeting

anyone their own age. Can this be remedied?

The Ma&rch 1977 German mini-week directed by C. Pescola was
excellent--#1. Previous mini-weeks ranked ‘Brom average to

good. Week-ends directed by Wmf Schleppergrell are always
excellent. - o '

Keép up the good work!

Much of the material asked on this questionnaire ik covered

in-.class. The students learn a large number of songs which is

good. Thosizaho_study abroad have a -somewhat higher motivational .
- level, but noticeable difference in those who zgst aﬁFended

-

‘.fhe 2 week program. . . ( |
Regret: that it is located so far north as it makes an extremely' '
long trip for a weekend (from Madis@n; wI area). Students i

v #allz enjoy the experience! ST ’

Thank you for your gqod'wgrk courage!

]

Excellent program!!e Does in a short time what is accomplished
inr many objectives in a year course.'!

b_//gg§le I have suggested to ¢lass members that they should consider
tending your language vijlage,. none seem overly interested in

any sort of summer camp. aybe this year will be different..

I was impressed with\the'p}ogram*and hope to return soon. v

3
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» \\\\
While attendiffg the Concordia Language Village has not turned
my students into fluent speakers of French, or greatly improved
their ability to understand spoken Friench (French is always spoken
in class anyway), the young people from Great Falls High who have
been lucky enough to attend the Village's sessions have come
back with sogething special to share--a "spirit" for language -
and language Yearning in general. They have returned to say
that they wan®| to work harder, that they can't possibly be
assigned too much "work"! They love to tell others about their
culture ‘lessons and activities (Quebec, Int ational Day, etc.,)
They inspired our French Club to work to sen t least one student
to camp each year and-now-our school's Spanish Club has joined
the movement too. _It is work, beécause the school is inTa
area of many low-income families. In the last 2 or 3 y;;?¥%
our enrollment has dcubled and more, and we are finally getting
a French-Spanish teacher to help. Certainly, there are many
reasons foy the rise in language enrollment, but I feel that

~ the "spirit! our Concordia campers have spread around has

helped. The language village offers a unique experience, and
once students attend, they are dedicated fans of yours. I am
proud that a former student will be working as a counselor this

summer, and I sincerely hope you'll keep doing the fantastic job

you've done!™ Thank you for the chance to comment and best wishes
for a successful summer session.

Distance is a problem for our group. We had several Qho wanted
to attend weekends this year, but we couldn't get transpertation.
Is there any way to help groups get togethep to ‘charter buses?*

An outstanding program, which highly motivates students and
greatly- improves their language skills and positive attitudes(

toward other people.

There is student and teacher interest above what may be indicated
by attendance. The distance is the biggest prohibiting factor
in discouraging participation.§ .
’ ' . . ¥ . .
Having native speakers does notl suffice unless those' people are
well-organized use proper grammar,themselves and are “highly
motivated. My experiences have been positive, but I know some
people have complained about lack of organization on the part
of native personnel, as well as sub-standard Spanish being
spoken and displayed.

I wish Wisconsin had“igsimilar program,—~ ’ L
' \

I did not réspond to the survey because I ﬁave not had”ény
students-participate. I would like to, but "although the camp

" costs are reasonable, time and expense involved in-transportation,.

especially for the mini-weekends, are not.

My students enjoy the Spqpish weekends very much. The camp
f rﬂgt has been very exciting to the students. ' @ne area to improve

6.
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8

upon would be the 1q51stance of speaking Spanish at all times
. (in the cablns,‘etc‘)

I was very 1mpressed with the teacher's weekend in October 1975
‘and am ¢ertain you!' ve made improvethents. The concept of the
language village prqgram is excellent. My student teachers are
always given a-copy of your newspaper and a brochure on it. '
I myself would bealnterested in acting as a counselor (staff

member) ; ~are there any openings? &

Camp is a wonderful stlmulus to language learning. The only
criticism M mbtudentb had was 1) they were thrown in with
children of»all levels and would have preferred a senior high,
a junior high level. 2) They would have liked tc¢ have spoken
French at all times and felt some participants were rather
blasé about this and scarcely used 'the language. Otherwise
.sthey love the camp and were most enthusiastic about it.

Super!

)

Overall the experience was absolutely Jnsplrlng - The’ spirit of
learning was enhanced 1000-fold and courses taugh+ Jere relevant

and well-taught. . We did have, however, ;f;yngflCUIty in terL;
(on G
when '

of behavior on the part of our stiudents couple) who

decided to take advantage of the 51tuat I was requestds

be at a staff meetlng and gvidently their young camp cabin 3.

chaperone was not in the cabin with them. Yet overall, the -
* facility and acg%yities were wonderful!

I feel that the experiences were worth ths time cnd expense

and that they did create a new enthusiasm. For us,, the camp is
really too far away for a mini-wee d session. If this were

not so,.we would participate more often. I think it is dlfflcult
for American students to get the feeking of a foreign languace

~ and .to acquire the gestures and c%§$1m§ without such experiences
. and without such opportunities it fis d¥fficult to gain confidence

in their speaking abilities. .

Wish yo‘fwere closer to Iowa! +

this auestion I have given what I normally teach. | This year

am on a leave of absence and teachimg college. AsS it has beeh
a wplle, I don't feel qualified to answer page two. Besides, I
feel it 1s hard to answer as I had a variety go and moot displafed
the same y and motivation as before.

I thlnk it is"a good program Wish it weren't so far that our = .
transportatlon costs make it too expen81ve to attend.

L.

~ L
The next best thlng to being in %he foreign qun{zzi_?An out-
standing experience for -all involved! . P ' 4

v »
66 » :



63

“~

g0 on to South High and another teacher, making it difficult for

“Many 8th ‘graders have gone to camp over the summer and then
</j¢ me to analyze reactions and behavioral change.

. u -
Why do you keep sending the Latin teacher all of your materials
when you do not offer programs for Classics? Is there is
possibility for the expansion of your programs to include Classics?
. n M)
_ ¢
Very well-planned and stimulating educational gxperience!

e .Since my éxperiences with your program is so limite¥, I find it
difficuﬁ;‘tj apply'a rating as.gkove. It does seem, however,
that you have a very fine program. . .

I would be interested)in becoming a staff member.
Based on my experience 2-3 years ago.- _

, : " )
I regret that I have had no students attend, although I have
heard many wonderful things about the program. It is a bit far
for my students, especially during the year. As strange as
it seems., our administration is discouraging trips during school
year, regardless of how "educational." I do beliéve ‘the concept .
1s an excellent one and if. it were held in an area closer to
our-location (I) would actively support it. ¥ '

We like what you're doing!!

It is too far“te travel for one weekend. We never have enough
students to fill a bus. Transportation would:be too expensive
(it is about a 1/ hqur-ride one way'!). It is an excellent program!

Does not apply, Tlassics instructor. Q- ' k

v Excellent program, wish more could attend (hiéh ability level, mid-
d{e ability level, lower abilility level) ’

The#eckends are expensive when they only get one full dayf I
would regularly send kids if the buses left earlier, like bv

noon on Friday and then start the réeturn trip after lunch _
(around 2:qg) on Sunday so they would have more than just packing
up after breakfast. ’

..There has been some dissatisfaction with the quality of the
bicycles. These may be isolated instances.
. . r
You could perhaps stimulate interest in foreign languages if
you were to send an organized commjttee (advertising, soliciting)
. to various schdols at various levels to explain' your programs
and to promote your programs. I'm sure that if more students

.sattended Concordia, more students would be iffterested 'in languages.
. v -7

. . . (),,'_




64

LA >
! I only wish you were closer, so that we could participate in
- more. of your programs. I-would ljke a brochure showing dates
\\\ and prices-of your mini-programs and weekends for next fall
and spring. I'm considering tdking a group. - '
-l o ' - : .
It's the bést»gxperience a student of a foreign language can
have, short of ‘going to a foreign country! Great for the
counselor/teacher, too! : : : '

My experiences with the Lariguage Viflage have been through'one
granddaughter who attended Skogfjorden through Sons of Norway .
and one French student, a ninth grader, who then went on to high’
-school where I had no opportunity. to see how she performed after
her language experience at your camp, 's my responses to parts

I and II are second hand rat than first hand. However, I L
have high reglrd’ for +he sourde.

Z "From what I hgve seen“and heard of. the programs, the Language
Vigdlage experifence is as near to trgveling in the foreign country

as possible. he only thing better would be to actually vigit

the country! 4ve been very impressed with the whole prog#n.

g

An excellent,progfam; highly organiied—-a must ! 'Students' time.
is kept filled; a fact which they actually appreciate. -

How come yoy don't ask questions about how the camps are run
(directors, ldeans, counselors, facilities, credit course)
, and preparation or/and orientation workshops for those who are
» going~to participate in a given program? ' _

Extended classroom sessions are boring, and perhaps the worsf |
way. to learn the language.- Your emphasis on activities’in

the target language is great. Some of the folk emphasis (Norway
©f 100 'years ago), while quaint, is misleading, although it ™ -
pleases the grandparents of campers. You deserve high marks.

My children enjoyed the camp very much.” But we're not going

any more. | N g *

. I .attended a FrenchH weekend and a German pini-week. The mini-
week was very well organized (March 24-27) and very rewarding.
The' French weekend (March 18-20) seecmed less organized and too
many ‘'‘.ings were stuck into 1 and a half days. The activities &
were not well- staffed. ‘ ' v .-

An exciting and unique camping experience!
ng for the: students
‘v:“l* h

I feel the.weekendﬁb%dgrams are very motivati
who ¢an afford to attend. '

Yoﬂ-provide excellent opportunities for our students. We are
fortunate to have such facilities in Minnesota!

65 | -
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e . .
More students from our séhool(s) would participate, but the v///)
trip is quite long for a mini-weekend, and most work during :

the summer.

& -

.Because of the distance and cost, not.too maﬁy of our students are
interested. . Something like this in Denver would ‘suit our needs
a little more.
, PR - : L - '
I attended the Spanish mini-week and -out of 39 students, every-
one said they would return to camp. -We hope you continue the
mini-week, because we live too far away to-come for a weekend .
* The three students who helped me complete this survey. dre
still excited about the experience two years later. ‘St it
must be very worthwhile! ' :
More'scholarships should be available in Russian betcausc it is
such a'minority?lqnguage. :

While I am, at this time, not teaching fo%eign~language, but
rather SLBP classes inm a ‘camp for juvemnile delinquents, I
‘taught German and Norwegian for the 'past 12 yeans. "I have seen
~nothing. but good results from .the Concordia Language Villages. ,
I wish I wereg able to work more with it and the type of student
which the programs build. Keep up the good work!,

\

. ' S / ) ..
Do you need any more teachers for next year minl-programs
and weekends? I'll be on Jleave and looking for short term
Anvolvements! (Barb Rand) Great progreams!

It would be. nice if "you granted scholarships to. deserving
students. ‘ ’

A wonderful oﬁpoptunity for young people. One of my students: ¥.
also took the bicycle trip through La Bretagne, though che is an
avéTage student, her enjoyment of the language and people was
cle~rly enhanced immensely by her experiences. ‘
I feel unqualified to evaluate the Language Camp becausc my
contact Is indirect and inadequate. I would be reluctant +o
Aave' this evaluation included in a conclusive sugmary of the
‘quality of the Concordia lLanguage Camp. %5

R

I feel we foreign langdage teachers in Minnesota arpe very fortunate
‘to be able to offe: this "extended" classroom opportunity to
-our-Students. I _eel the availability of camp and. our student
steries about the good time they have had there helps keep our|
FL program alive and thriving. -~ , : L

‘ Sepapa%e'by'the age groups, keep up the good work.

o 1

Keep it up!
. Your stéf;gpeally has to bg commended -for "turning on" the
*campers to foreign languages. Iponly_wish;I could‘sgnd more
1 of my students! - : 0y - L .
< . ;
« N
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Unfortunately, it is too difficult to reach your summer camp
from our area for Jr. High students. :

Alghough teaching a foreign language has c=ased to be my
profession, I think' the Language Village program is the best
thing that eveér happened to the mid-west“region, .not Minnesota
alone. You have my support. I wisM you luck and success and

hope you can expand.. .
I think yOﬁ are dqgﬁgjﬁn excellent job. ' .

] T RS o : ,
/ My students want to. be kept infgrmed of summer programs and 7K

also of French weekends next ye Ao n though they will be at
Hamilton Sr. High at that time.) :

I'm not\ terribly enthusiastic aboufgthe credit program, since, .

. 1n my .e’gerience, it has causgd several students to drop my

" year-roun rogram feeling they have met their own requirements
for necessary language study. Rather than bolstering my S
program, as I'm sure it's designed to do, i% has invited students
to pick up a credit during the summer, choose another elective
or a study hall during the regular schovol year and, thus,
lessened participation in my program. Help!- . ?

Our only. experience with your school is one transfer students -
who came to us with 2 years credit via your language village

program. The Spanish teacher was very much impressed.with his
background as he went into Spanish IIT. .

Interesting program, however, students tha* attendéd two con-
. secutive years often were bored with the similarity between
the programs each year. e ) _

Adfew years ago one of my very sharp students went to your

Village for two weeks. Her only reaction was that those in

attendance were too yogng for her, that they spoke mcre English

than Spanish, that theillecks experience is of little value to -4 LA
students of advanced 1343, the longer experience was too L
expensive bwt perhaps S reater value. LA R L

1. b,
:

I think it's very_moiivational. _ ﬂ R o
: - : , ©

. . ‘ ¢ .

I found the weekend, camps very enf%yable, but I would have -liked
to see more emphasis on speaking French in conversational situa- .

tions outside of. obtaining necessities. T first weekend there

were "false-francs" given out,.and I believe that helped as
motivation. Has anything else been tried? The students who
" have gone have all been pleased and excited by\the. experience
which included Norwecgian and Russian&summer camps,.:3 French
weekends and the summer Bicycling in Bretagne program.

[ . 3'
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Stidents have reported mainly of the good times and good food !
more than the cultural experience they have had. They enjoyed
their stay but I wonder of the real value when the'co#t continues
to soar. This year we are agin touring Mexico at a cost not

too far removed from that of attending your camp. Charters

«

~are_miracles! . ,
. a

.

| PN g 3 \
c\It 5 a marvelo“§ experilence. »
I would like to see some student accountability, i.e. a log .
or diary and read out last in the evening, before counselors,
and cabin mates. On the two occasions when I have attended,
too many students have been at loose ends during nonstructured
time. A heavieg emphasis on direct participation in language
and cultural activities would be desirable. A soccer game is
too easy an out for not having enough variety to accomodate all
students in an activity or ot anough variety to cover the student;s

interests range. .

I have heardjonrly positive comments and have seen worthwhile -

results. Fdur students will travel abroad with your group
this summer, '77.. —_—
The Montana French camp was great. I'm sorry to see that it's

no longer in- operation.

4 The students that #mhave had ngticipate in the mini-weeks have
all remarked about how they enjdyed the natives of the country.

French in our case, glso the food. _k raise’ money through a-
country sale and sign up for workij; in concessions for various
sports activities which helps defray the cost per student
who wishes to go for the mini-week. This seems to work well
for yus. I do think, however, that the spoken word should be
stressed to the utmost. -Here I realize there is difficulty
when there are 4 levels there at the same- time. I don't know
how this could be resolved as you must have a certais, number
and one doesn't wish frighten the level ones. '
S ' i ' :

Keep it going! T . '

-

‘While the program is most satis actory, it could be improved by
xredelcing the amount of unstructuded time given the gini-week and
"~ weekend participants. There is tdo much opportunity to get away
.- . from, the counselors and speak English. The idea of a special
. ..veekend for senior high students was great. There is really too
Jso, mych age and interest variation between seWenth and tenth graders.
- .Can't wait until the real Lager Waldsce is in operation! The

plans look beautiful!

g

»
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Have, the sharp edges in the bunk beds (underneath)/@overed! Aha'!

Generally the mini-weeks and weekends have been well run. .
Students have been very enthusiastic. The weekend of April
29-May 1 was an exception since there were not enough Concordia
College students present.' Carin Nordby did an excellent job of
pulling it off, but I was a little concepned at first. It
would probably be wiser mot to plan a weekend cdmp over break.
If thé“camp had not gone well, there would hav¥ been @lot of
bad publicity for the.camp. Too risky.
The students (2) who went to Concordia in the summer shared

very little and their academic performance or ability to converse
more fluently was not apparent on a day to dav basis. Since they
put' forth relatively little effort I cannot fairly evaluate

the effects of your prggram. What I have read about it would
indicate that it is an excellent experience for will#ng students.

Good motivational programi Well-founded!
J '
Perhap$s it is not wise to judge the Village by my visit since
my stay was only for one wetkend. I found it most discouraging
to hear very little Spanish being spoken by the college students.
ihiy were more interested in skiing than trying out the foreign
lganguacge. ¢ L
We will try to form a group of F4l.. students and teachers to
participate i /your 19%7-1978 spring programs.
N . ' -

Your brochured have always looked véry 3Eviting to me. I would
judge .your village programs to be very rthwhile and rewarding.
However, since my language’ is Latin I have never had students
participate. Also; I did not think that you would need my
comments.. ’ : - o
Because my students start their learning at 10th grade level,
somewhat later than some schools, they might feel the program
is somewhat more oriented to younger students. A program for
older students might be of interest; however, I realize these
students as a group are less likely to attend a camp of this type.

v _ . (

Language camp is too far away.

An excellent experience! Three of my French students will be
going for one week this summer. I would like to have many more go.

;a}end someone to”sggak to the students about your programs!

Based on my experience 2-3 years ago. ' o,




I was very disappointed in not being able to attend this spring
‘'with my .ninth grade students. It seemed the communication was ,
not handled very well. One notice I received stated there were s
still openings, so I answered stating I had people ready to come
April 29th and requested information as to the deadline for

‘down payments. Then I heard nothing until three weeks later,

when I was informed all sessions were already filled. Since
thisywas the last time we were to be allowed to go, I regret.
having missed the experience for my students. Our superintendgpi”‘\\
is no longer permitting trips of such length for junior high
students. \%

3
The enthusiasm that the students have come back with is fantastic!
Another plus 1s their willingness to use the language, in
spite of grammatlcal _errors, they are communicating! Keep up
the sood work!

’

I'd 1like to see the students forced to speak more French
(always a problem) and come home with current songsfl. On the
whole, your program 1is excellent; I only wish it were closer
to us and easier to get to. ' -

q

The enthusiasm shown at the camp was tgrrific! -It was very
catchy and helped make my time and the student'c time. there
very profitable and fun!

.

. . - L .
In general, all my students who have had a '"language village-
experience” are enthusiastic and in‘lisitive students. -

Some of your students end up in college, others move {0 positions
as counsellors and instructors. How valid our response may be |
for your purpose, I do notiknow, but rest assured that wec are
happy that you exist. Whether your 'students end up in our
classes, or our students end up in your program as counsecllors,
or as instructors, we feel that' you do.exceedingly well by us.

I am dlsapp01nted that 'the same weeckends ycar after year are
chosen for the mini-weekends. While it is great to be sure of
the exact weekend, but here in North Dakota, opanloh State
conventdon is held during.the same weekend, teacher's convention®
another, state hockey another and Prom wéekend another I sure
would appreciate. your rotating the weekends.

My students have only participated in weekends, so there is
little perceptible difference between them and non-participants.

I regret that I had no students attend, although I have hcard many
wondedful things tabout the program. It is a bit far for ny
students, especially during the year. As strange as it seems, our
administration is discouraging "trips" during school year, )
regardless of how'"educational™ , I do believe the concept 1is an
excellent one and if it wereéggld in an area closer to our loca-
tion, would actively support it. '

M e 4
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