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P1nd1ngs are presented from the Teachers lLanguage ¢ .

Skills Survey, the first naticnal survey undertaken to estimate how
Bany teachers currently employed in public schools have the.

tackgrounds,

experience, educatlon, and skills needed to teach.

students with 11n1ted~Eng11sh proficiency. Information.was gathered
on teachers teaching in the 1976-77 schocl year, and approximately"
14,000 teachers were selected in a two-stage stratified sample ..
-'deslqned to -be nationally representative. The findings are based upon
« Tesgonses-'fron appro;llately 10,000 teachers adjusted for
non-respondin¢ schools and teacbers. In additicn to data about,
teachers cf -students with limited=English proficiency, compariscns
are presented tetween puklic school teachers teachlng Engllsh as a

'eeccnd langgfge and teachers génerally. (SH)
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IN PUBLIC SCHOOLS » . 4 !
\ . " 3 *
- ‘Dorothy Waggoner PhD '
National Center for Educa;ion Statistics

: ’
c:f A |
) quthe EESOL conference in Mexico City 1ast yeary I gave 'some preliminary

- _.J.

findings from three of the surveys we are discussing today.ll Among them was

A

o the Teachers fanguage Skills Survey. TodayJI would Iike to shate with you

N
some final findings from that survey, in particular those concerning public

of - -

'hool teachers who reporte;i that tt‘ey were teaching Efnglish as a second

language in 19ﬁ6 77 These teachers constituted one, in: twenty of all public

e school teachersﬁ!n 1976§Z7 There were approximately 100,000 of them.

¢

The Teachers Language Skills Survey waSVthe first national survey ever
. « . \

lo ed in ‘public schools

undertaken to estimate how many teachers.currently e

.

o have the. backgrounds, experience, education and ski !&\ u:(

’ with 11m1ted—English proficiency. It was conducted

o 1977. Information was gathered on teachers teaching in the 1976 77 school

\ Ve

Vy 1 ., Approximately 14 000 téachers were selected in a two—stage stratifled

sample .designed to'be nationally representat1ve. " The findlngs are based .

upon responses from approximately lO 000 teachers adJusted for non—respond1ng

t

school$ and teachers. ° ' _ . -
. - ) . - )
~ o ’ . L
rJ‘ 1 . T ) - R .
po ot A surpri#zng proportion of elementary and seconda(y publie school
5 .
;S teachers reported teaching English as-a second language in 1976-77. Of the
i:f more than two million_teachers; IOO,OUOx or one'in twenty, indicated that
Ehey(taught,éSLl If each of the teachers . ,
\ ' : o
Three. U S. Surveys , TESOL
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‘who reported teaching ESL and the additional 20 OQp who reported that they

; .

were using a non-English language in instruction but were not teachinthSL

had 25 students with limitentnglish proficiency, we would have to assume that‘P /

N
.

many of the students who need programs are already receiving services of
. . ~7
‘some kind. There are two problems with thishypothesis. One is that, in fact,

v S £ ‘ A

¥ more, than half the teachers who reported teaching ES, reported that they \

spent 40 percent or. less of their time in ESL activities. The other is that
we do not know hat the responding teachers understopd by “ESL". at_ we do L

know is that these teachers had at legéc one student whom they had i§5ntified J/

b < :
as in need of assistance\in English which was different from the regular - T

f’\r ‘ . B i
English\language arts program. - ‘\ R . .

A - .
ﬁf? There were 16,000 teachers who reported teaching ESL more than SO,percent

e . e . <

’
. v -

of théir time. We'can probably assume that these teachers either taught ESL -

°

'clgsses or were ESL ris?urce teachers. ° = ‘s . .
. . ¢ ' _ Ca T ’ b Y
! : ' » Teachers Yfeaching ESL n l976-77 by percent of ’
'60 - time spent in rhis activity >
¥ . - Taughz/gst 102 of, 1ess of time = 51,000 RS
| AN /" Teughe-ESL 11-257 of. time 26,000 :
Taught ESL 26-50% of time ‘ 8,000 "
Taught ESL; more than 50% of time . 6,000 = . . o

7

Most of the teachersiteaching ESL in 1976-77 only taught in English, They

. . FM' 1
were not participating in bilingual educatlon programs using a language other

_ than Englisb in instruction. Th%;e teachers didﬂnot, apparently, use a non-
vJ B : ‘ ‘
English language in their ESL teachipg éither. This was the case with more v

-, -~ {

than three out of four of the teachers teaching ESL.’

_ . ' P B
S o
f‘.' . N . ) .
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y Twenty -two thousanz:teachers teaching ESL*also used a language other
than English in instruction. These teachers ‘were slightly more than half

.'of all te;lhefs using a non-English language. There were ;20,000 other S //

%}fteachers who reported using a non-English language but not teachingf;SL in

v _— \‘( .;l |

. More teachers teaching ESI?in 1976 77 had ‘skills in other languages than

“1976-77

-~
. . -~

English than did not ha&g such skills. More than hal of the teachers

rreported that they were able,to‘Fpeak one.or e njn—Englﬂgh>1anguage$
£, " -

> %hese were }pproximately 51,000 teachers with a speaking knowledge of anﬂfher

' ‘4.

' language, includin 40 percent of the eachers who did not use a language

. .
-‘A o~

other than Englis in instrpction.- Eighteen'thousand of the beachers with
$ 3 . :
non-English language speaking skills had’ such skills in their mother tongues.,

There were 21,000 teacbers teaching ESQ in 1976 77 with non-Engli i1 mother
R - - ! . .ﬂ ) Lo T
_tongues. ‘ . . . . '
o - 2 ) ‘ . N . L3

. y! One teacher in eight of thoserteaching ESL- in 1976-77 was of Hispanic*

. \k .
origin. More than half of the teachers—with” non-English moﬁher tongues'~

PR 4 -~

“had Spanish language backgrounds and GGtOOO of the'51, 000 -able to quEk\\

language other ‘than English reported Span1sh speaking*skills. //ﬁf ’
If we believelthat allvteachers teaching English as a(second language’

to studénts-from othervlinguistic and cultural.backgroundg‘should have(hadf J

! . . . o
o exposUrﬁito other languages and cultures themselves, then the falt that 18

_ Lo . . N L » .
\perc - f the 1976-77 ESL teachens had learneﬂ English as a'second language .
themselves and that a third more had IEarned a non-English language as a

second language is cause for encouragement . HoWever, 1f we also beiieve

PR ’

that teachﬁng Engllsh as a second langua e.is a profess1on with a specifi;

Ny . . ]

7
disc1p11ne and ‘a methodology or methodoIoéies Herived Trom theory, then the

Teachers Langdage Skills' Surve¥ ﬁindings are a cause for dlsquget. MosJ

teachers teaching ESL in 1976-77 were not prepared to do so. Nearly seven - .

'
.

‘.. . .F ] ‘ d;‘ . | 4_ - . )
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in‘ten5had not taken even)one course in teaching ESLeor in éﬁdingual

[ 4 .

o

-

education.' Only a quarter of the teachers reported taking any academic';7:
. W, !

training in teaching ESL. Ax‘additional 7 percent had ‘taken at least one -

3 V. , .
Qourseain bilingualism -and the theory of bilingual educgﬁﬁon or teaching §

Z language arts or other subject areas through a language-ot§ér than English-

But Yo coursework. in ESL as such. . " . & .
~ . . ) . . N . ’
- . . - . g S
In my repott last year, I identified something I called "minimal ESL

Qqualific?éions". Thi%fconsisteq of at least‘one'course/inAteaching ESL,
s a ;ourse in history,and culture or,ethnic studies associaiés with the back-
L yground | of Icnguage minorlty students and. a non-English motHer tongue and/or

speaking knowledge of a language’othet.than English and/or a' anguage c;irse

v\ for teach?ts of’ 1 guage minority séﬁdents. By this test, olly 1 percent

1 \
. of teachers\teaching ESL in 1976 77 were qualified e i

© Most teachers with ny academic training to teach limitednanglish 3
. \

proficiency students a ar to h‘ave fprepared\tgemselves 1*1 bilingual education
y
1~ as well aS'in ESL. Twenty-one thousand of the 24 000 teachers teaching E L

i

« in l976 77 who had taken\at least one course in teaching ESL had also had
g - \

¥ some training,in bilingual education. § .
Y - P |
* There were approx1mate1y 66 000 teachers a1together who had taken at o

Ly . |
)

least ovne CUurse'in'LeACHing English as a second language. lowever, in -

— ) L. ' ,

.

1976-77 39, 000 teachers, or{more than half again as many as were using’their

¢ *
: : A
tra1ning, were not teaching ESL or us1ng a non-ﬁnglish lfnguage in instruc-‘

tion.' Twenty thousand of these teachers had never . used theix: training.
\

\Thefﬁ were 40,000 teachers with "minlmal ESL quallfications" Twenty o
0. L
thousand of .them weresnot teaching ESL or us1ng a no —English 1anguage in -
. . A |

instruction in- 1976-77. _' v B ' ~~ ' T RS

-
: . r
\
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The findings from. the Teachers Language Skills Survey provide some

~,compariSons between puﬁlic school teachers teaching ESL and teachers

generally. : .
. ’ ’r

There was a different distributioﬁ among the grade levels of teachers
teaching ESL from that of teachers geqsfally. ﬁroportionally more teachers

teachin‘ ESL than teachers generally were assigned to the elémentary grades

o and to multilevel or other situations. <« Proportiona}ly fewer were éssigned to
. . . ﬁ . - R :

’

the secondary érades. Ten percent of ESL teachers, as compared with only

L4 -

~3.perégnt of teachers generally, ‘taught preschoolers. A o ¢
~ : : :

There was a different distribution by sex. Teachers t%aching ESL were

\

mofe likel§ to be women than teachers generally. Three out of five ESL

teachers were women in 1976-77. Only two thirds of teachers generally

.

were women.

-

<ﬁreachers teaching ESL and teachers generally were about evenly divided ..

between teachers with graduate degrees and those with only bachelor's
degrees. However, :ESL teachers were slightly more likely to have completed

a masters or higher degree than teachers genmerally.  Forty-seven percent

of ESL téachers,_as comﬁared with 45 percent of teaché}s generally, had

graduate -degrees, and 51 percent, as compared wiﬁr 54 pefcent, had only
bachelor'é degrees.

; I have already indicated that over half -of teachers teaching ESL in o
1976f77 reported épéaﬁing skills in languages other than English. This

is considerably mo{g,than'the-proportiop of teachers_generally. WAmong

. - . 8 ) )
teachers generally, only 29 percent had speaking-skills in languages other

than English. E .




. . . ) : Ny N
There were proportionally many more teachers with non-English mother ;/l i

N

tongyes among those teaching ESL in 1976-77 than among teachers generally.
The former were nearly three times as likely’ to have acquired English as

a second language as the latter. Twenty-one percent of ESL teachers, 'as ﬂ\
: \ , . . , .

compared with 8 percent of teachers generally, had. non-English mother.
tongues. .+ L 7 ’ A
§ A

. : .o
N Since 60 percent of children with non-English-language-backgrbhnds in

!

’

. the Cnited States come from Spanish language backgrdunds, it is not sur- /

O

prising that Hispanic teachers and teachers who speak‘Spanish'have sig-

nificantly higHEr propOrtion among ESL teachers than among teachers generally.
- \ [

Only 3 percent of . teachers generally were Hispanic in 1976 77 as compared
with 13 percent of teachers teaching ESL. Eleven percent of ESL teachers,
as compared with 2 percent of teachers generally, had §panish as their ° ,/;

mother tongue. Forty percent of ESL teachers, as compared with only }‘t

v
L3 ' / &

percent of teachers generally, spoke Spanish. : T -] N

The Teachers Language Skills Surviy as undertaken to estimate how
é&I’ ’ .

many teachers currently employedyin public schools ve back ds
£ly employedy /\ha sﬂ, .

LS 7
experiencey education and skills which would prey[Le them to teach limited-

A

i English-proficiency students.. The findings show that only about 66 000// \\‘*\

teachers had had at least'one ‘course in teaching English as a second / /

‘e -

language--a~fundamenta1 area of preparati + Among those who reporteZ/that

3 . ]

they were teachdng ESL in 1976 77 “only a quarter had had this limit7

\] . , .
preparation. . ‘ SO !

‘ . J : /
There is clearly.a need for more training,programs; both to u gra?e)

_ \ ; ) . T ~ —
current teachers who have language minority -students in their clagsrooms)




. * : - ) ’ ’ A\
| e ! . -\
' - .~ " . ) ‘ 7. -

[ - ~
then perhaps TESL should be a regular girt of teacher preparation programs, L
, : : 4 *
redlﬁﬁless of whether, preparation for bilingual education—is offered.
. . .‘ M _‘
The findian from the Teachers Language Skills Survey point to an

» even more fundamental probl than the need for trained teachers. That is ;’

- . . " ¢

that there is still tooflittla‘::jerstanding,of what it takes to.teach -
b A ) -
TESOL, 45 an‘organization, and 'all of us,

' English to non-English speakers.

as ESL specialists, must rededicate ourséives to informing schoa] admin-

istrators and others responsible for hiring and assigning teachers. that -3
only properly trained teachérs paW:do the ]ob Only when such teachers
are¢assigned to all classrooms with langpage minority children will the™
children be assured 5?\Ehe_education trey need.
. 4 ' . . . 4 o o b
- ' ' ~ S\ L4
. . \
., ~ - ' S 1 ¢
\\ * s ; . :
\ .
' - 2 t .
- ; \
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’
L SN _
: e
9] ) 1

-




;._.1

Estimated4 number of public school teachers with experience teaching English as a second language or ueirf'g a
non-English l‘nguage In instrhction, by selected characteristics: ‘United States 1976-77 |

)

L]

[

= (Numbefe in 'thousands,L |

P

v

Not teaching ESL ‘Hor usinﬁl non- .

Teaching ESL in 1976-17 Using a
' o . non-English| English language in 1976-77
_ ‘ . .language . \ :
« e Y " Using a |Not usinga | but not With . | With NEL |Without«ESL
A - felected » (L .| non-English|non-English | teaching ESL  ESL | but no ESL | or NEL
4,  Characteristics ! Total |- Total | language 1| language . [ in 1976-771 experience ekperdence |expefience
L Eotik&achers' NI I R 20 0% L
Crade le\)‘él of assignment ‘ : S B . .
\ ! ) . ‘1 v - ' ' “ \ . ‘ ) } *
, %10 0) 10 (*) BV ) ki)
895 47 12 3 9 43 I
ondgry + 938 P 2% 5 18 8. 35 17 875
T 253 o8 (% “ 16 / (%) 12\ (*) , U
.‘ - ‘ O ' -.)I ot a ) o g \ ‘ ' )
T S_erx i‘ ' /”\ . s ‘ o {:.. - 0
y . Male/\f\) w185 14 6 2 1 673
, ,§~Female Co LM 8l 1] 184 u U b 5 1,08
o ‘ ) : )
| Highest degree earned - ( | N . Ha
Masters or above 972 .M \ *8 39 ‘ 10 . oo, .8
* Bachelors degrbe 1,161 Uﬂ B 10 ‘n L
. Lesgthan’a ba- - . e . T X
© clielors degree 14 () (*) (¥) (*) ’,,'(*) \ 12
* Highest degree ' ( / o | \ ' |
[ oo 14 } (t (*) Low () 12
'I‘raining related to teachiufg limited-English speakers 5 - -
! ‘
Est\z/ 6wy 1 1 ) By |
sladB83 S0 g, 9 o 12, . ), 11
‘intnal ESL quali- oo o o
‘ficatlong 4/ * 40~ - 18, 9 9., ' (St) 9 MU 9
BE only. % 1 m .5 B B 0y o
Coy 0



- Otdgin ot descent

Rispanic - 64 113
With non-English . , . :
- mother tongye 171 2@ 1l it
Spanish Y | n 1 § ) '
Prench "+ W (M ‘(¥ M.
- Cornan 1 - me
Itallan,© 2 (Y 7(#) (*)
Other selected Buro- . = - . s
pean languages 3/'49° (%) ®
Selected Agtan .~ (.
languages 6/ 13 (" ‘
Other languages A7 ™ - ’
Able to speak a lan~ ‘
~ guage other than ’ |
Eaglisf . o4 o5 izo‘ DA 16
Spenish w0 Myoom / ST
French 251 1 SN R O 'y
Gernan my 8 (O G
\_ )Italian 46 ?ﬂf N N L d*), ™)
Other selected Buro- - ' ' v
pean’ languages 5/ 1 S (%) 5 . (T
Selected Asian . AR
languages, 6/ * 24 b M
Other languages 40 ¢ "f M. M

%
Et

Y

¥ (*) )

N T
l: 22 ’ . 233
.y 212
t; 611 ! ' 95 4 ",
N P
AT,
o 15
(*)

w0,

*Paver than an estimated 4,000 teachers

was not ascertained.

[ At least one c

qurse in teaching English as a second langiage, ;

| At least one coyfse in hi;idgualism and the theory of bilingual educaon or.
subject areas phrough a fanguage other than

At least one ourge .in teaching 3L, a- course
gromd of language minority students, and a

'hummamhrahmuycwmemrmawm dlmmgeﬂmﬂwsm@MS
Includes, Czech, Dutch, Greek, Hungarian, Polish,Portuguese, Russiap, Sc
Includes €ambodian, Chinese, Filipino 1

NOTE. d-Detail may ‘o’ a

J‘ A A AR

P

‘to ‘totals because of rounding.

.1..r.v1. {

P
17\

uages; Japanese, Korean, Laot

i

Includes an estidated 109 G\Q teachers WTEh multilevel ot other asssi ments and 1

ndinavian languages, Ukrainian and Y1ddish

e

1ish- ang at lest one course, in teachinpJSL.
Mistory and culture or ethnic studies associated with the back-
English mother tongue and/or speaking. knowPedge of a non-English

an and Vietnamése Loy

" SOURCE: Teachers Langu e Skills Sutvcy, Nationa Center fot, Education §
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tatistics. Estima::s\aref
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4&\\3? whose level of %assignment
o

teachhng the lahguage arts or other
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