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, 1. Prefatory Remarks

. Language teachers nowadays are assuming a defensive'@osture vis-a-vis .the

- ~

ideal of liberated” expression as the éoal of a student's involvement in the

st@dy oé,a language. Dr.. Gordon and i_would like to provide you with some .

solii rationales for no 1ohger feeling defensive about this ideal goal; and

! . & . . . .
further, to sketch in for you pragmatic approaches to the engineering of such
. . . J ¢ . . .

-a goal. - We are particularly happy to be able to use this platform for servin§

A%
this function to ianguege:teachersL Three years ago, this organization saw

Ll B ’ ! - &

fit to invite me to this platform. It is during that time that we had our
firét‘public beccasion to present.the results of our labors under the rubric-

\ * . . . . . . . X .
of "transactional engineering ¢for language teachers." So, now, you have asked
L ! 1 . ™,
. . N . . . - . A

us to return anQ%present to you the progress we have effectedlin these past

. ’ . B ) »

. «
- . /

'That is why we are particularly pleased to present this new v- ~“ion here,

.
y

l‘

and thereby perhaps effebt a.llnk between this body of teachers in Al: . za,
3 , . -
here *oday, and the rest of world. And so, 1et the progé551on tune if on \\

& ¥
N 8

this exchange and Ear the facts about ‘the englneerrhg of ILberated expreselon.

2. Talk is Spontaneous . ¢ L S

™ g . ‘.
A N : - LT

Consider the’ paradox that lies in the issue: Is discourse ppoduction a .
- N 1‘ f N . .~ _. ) )
process of composition, or is it spentaneous evocation? To say that coherent -
discdurse is @M elaborate'multidimensional activity involviné rnle governed
juxtap: "“ions. of gremﬁatical‘elasses is not only a mouthful but violates as
) ' ..‘ . ' . . < v
well ous objective experience about talk. o _ é//

. 8
>

The—iate Paul Goodman,'avant guarde educatlonal reformer, poet, popular

phllosophcr, and co-founder of Ges talt Psycho]oqy, was once accostoed by -a
N

cognitive pby%hologlst who qucbtloned him duflnq a publlcqsqcturc at thc Manoa
. ‘ . _ _ ; o ; S . . \ .

o . RN \ . -t )
.' . , ) P N l.i . '1\
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campus of the University of Hawaii. The questioher had éppealéd to the cold
- ! \ o N \

-logic that idéag;prededgd words and therefore the‘stﬁdy{of ideas. in the form of .

A .

cognitive psychology, was, indeed essential to-the understanding of meaning. and)

. ) . " ‘
communiéati&n. : ' ) .
] . - R .

| ; .
hall: "Non$ense, man. When I talk I haven't got a singfé idea in my head."
H . - . - " ¥

Paul Géodman looked at the man and .thundered at him across the colloquium

¥

' The simple authoritativeness of the remark struck us in our ihtellectual

allegiance. With one affirmative blow, we'were liberated from -our preoccupation

with discourse as an act of-composition. 'Instead,‘we%ﬁcqépted the objective

‘
> v

experieﬁce of the spontaneitf/Bf\tglk. Talk is one of the fastest fhingsfwe do

as teamwork. To interpOSefa'cupbersome cognitive apparatus between talkerérand_
D . -

to locate it inside their heads isn't much to our liking, and begides, it's

much too slow to be a practical idea. . ) . '

"On the other hand, to say that talk is spontaneous or that’discéurse is

. ~

evoked does not seem quite justified, by itself. The issue for language teach-

ers is quite practical, immediate and urgent: How ég we facilitate the evolution

/- o » \ ) A ) .
' of practice-talk to real talk where topicalization is spontaneous? We wish to
L . ;

present here some pragmatic rationales for considering talk as the subject mat-
. Y

< ter of the language course.

o : : .
It is appropriate and standard for us,to claim that our proposal is an

. ™ : . . ’ e _ . p
appMNication of our theoretical research. 1In this case, we identify our field

&s being delimited by three particular aspects on talk which wg and our students’

at the Universify of Hawaii have come to call "educational psycholipgnisticé,"

2 ] . .
"ethﬁpsemantics," and "transactional engineering." A These three areas represent
. " :

three distinct views on talk. Educational Psycholinguiétics focuses on the use
— .

of talk as a medium of instruction and communication in school, at home, on T.V. -

. -

or in books.
.

. v - . R
\ . N r .

EI{I(?I o “ oo ™ S -
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EthnoSemantics rationalizes through formal theory the coherence ‘that lies

¢ in spontaneous talk, written discourse, and discourse thinking or interior “_

i f
| .

dialogue. It is, in other words, a focus on the strycture of topic in discohrse,

Transactional Engiheéring.is an operational appii#cation of information
. . n ) ) i 4 . . ) . . ] J
synthesized from the analysis of recorg; of exchanges\ of talk in real situationsy J_

.

and _settings. Our claim to the usefulness of transactional eﬂgineering to the
’ N ’
language teagher is therefore predicated upon the presumption tHat.talk forms
. «“%“the subjeétfmatter of the language class. The student in the languade class is

either  a foreigner or a stranger: he is confronted with thF task of gettirng
£l ‘ : : T .

informed about the talking practices of regulars from some other place.
" ! ’ L ﬂ ’ . . A N ' N \'k\\ N .
C L ‘The language teacher is a live embodiment of one of these.regulars in sd .

- s

: ‘. PN . . N ' !
far as he ‘acts like one.of them. Thé student's  task is to imitate and get

. \ <

informed; the teacher's task is to.act as an informant, act, that is, as a

regular would, and at the same time, act as a teacher as well. This. twin- } .

. “requireménf"of the language teacher's position needs to be specifically
. > :
!

"addressed. - . .
; _ , . ,

‘3, . Everybody is avForeigner/Regular‘.
qusgding to our pxopoéal, a soﬁial getting frames ;il'behéviér. 'Therefore,
using a language, making’an.agsertion, developing an aféument, fopicalizing by, é.
reciting appropriate egpressions, are activites ér performanges that arepaiways
» s . . - .
.siéiated. We use the tgrm'situated.displagrto.refef to ahy gpnventionalizéd or

n -

recognizable unit of behavior, or alternately, to whatever a group member

\

regularly notices about a situation. Standardized imaginings refers to the.

SRR common observation that the noticeables of amy situation are held in common, - - (

< R
N ) ) . . . ) . y . £,
no doubt so as to allow individuals to recognize each other's reactions in .

: , . . : RN
¢% any interactive setting. -These jointly held noticeables can be referred to - .

»

as the group's display repertdire whose content and diménsionality of variance

-
c- . i

Q . - . 8
ERIC
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characterize ethnicity. We use the term ethnicity to refer to locale-specified
~ } *

7‘Egact:i.ces,' that is, the differeptial imbressions one would obtain as one moves

from-one social locale to another. All of us move through locales in' which we

. 2 &\ / ] Ct .. ’ D \\

are at first foreigners, then become regulars--with shades in between. Further-
. B " ] _l <

w

more, we may alternate between the two positions several time¥ in the course

~ ~

of a day, and even, in the "coursé of a single"convefgatiohal episode. Thus,
(a) ethnicity information is pa{&}cular, (b) réfers to knowing one's way around,

« . ~,

and (e) varies both horizonfally across'geo-political locales,'qu vertically -
‘ . & ‘

across transactional and topical zones of interaction.
Sharefl ethnicity information allows regulaks in a locale to mainta;g what

~

ance of normalcy': law and order,

sociologist Eryin Gqffman has calléd*'an appe
etiqdette,'face'wbrk, respectébi}ity, public knowledge, cbmﬁon.SEnse-—thése are

the achieved appearances needed- to be éttained in order to become a regular in /

‘a group. Once-assimilated to a locale, an individual's involvement in the s
Y ’ . . .. . . i e
happenings there, evoke his imaginings in a straightforward qégndard manner. -
( " e
p ‘ ' e s
These standardized imaginings become the occasion for spontaneous talka‘éDis-
. 3

. N
course_gets pulled out, as it were, through the person's involvement in the .

setting. Here:is the central issue In language teaching: how to eatablish

“'

)

this connection between the setting events and the individual's involveméiit .

in them. The establishment of jych a‘ connection ygsures liberated expressioﬁ.
. i ’ ~ ‘

) . ~

- 4. Topichliging is .an Integactive Phenomenon
v ~ T~ -
. TN ]
Authentic involvement with new standard features familiar to regulars

, v

. ot . . .
but unfamiliar to the foreigner is a condition \that gets actualized through

voluntary posturigga_'To facilitate such speech posturinq; the language

» ~ 4

teacher maf not‘disrégard\sbme basic facts about speech with which he and

14

ot&grs are already faﬁiliar‘and take into a&count in ;heir'ordinary speech
° , A o ‘ v z,

- oo NS o * .
< e - : IS U
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': he already knows: Topicaizing is a spontaneous, naturally emergent phenomenon.

. . \ .
behavior on the daily round. For in§}ance, the language teacher already
» . -~ [N R ¥ ’

2

knows that he himself does not plan his htteranées at the breakfast table or

v

while pract1c1ng a 1ecture- he may edit hlS expre551o¢s after they already

[

occured sponfaneously. Thus, the 1anguage teacher must rédognlze thHat the

* . « ’ 14 ¢ -~
pheromenon ‘of topicaljzation in thought or speech is spontanegus. Now he
ol ' ’ B - _ - & ‘.
must divest himselfcafthe delusiOn that language learning isrsomehow an-
- [ - 7

o

AR

exceptlon to 1anguagezuse and does not therefore 1nvolve spontaneouS‘topl—'

4

calization. It is a delhs n fostered by his tralnlng as a ‘child, and as a

pupii and as a teacher trainee. It is ‘a. long- 1ngra1ned~educatwgnal malady
. - \/“/-\

’

or

prejndice_that.has’created its own self-fulfulling prophecy, its own versions

-

of dramatizations spelled out as "learner problems" and "solutions Sf relevante

. . . ‘
. 4 !
’

*to -.the student." _ ' ' ! h ) ' i .-
. D)o

The language teacher thus needs to reaffirm and reiterate the'basic tﬁﬁth

- ’ < .- ST e vt

of manifestation within the medium of involvement in the situation, iIe.,
- [ N Y4 ;

imaginings. 1Authent1c speech posturlng require the genulne 1nvolvement of

'the participants in, an cxchange. The phonomenoh’of TOPTCALIZING is an 1qterac-

\

[ 4

’ ’

tive phenomenon: discourse, or the emergence of textual material; is a spon-

.

tandous evoqation:or natural growth within the medium of TOPIC. "Topic" is

a surfaee of reflection or a topographic projection screen. Topic makes
. \ » .

A
r

| . . o .
transactional sequences visible; topic serves as a record of exchanges in

N . ~» y

. . P

interactional.episodes.® Topical sequénces reflect the substance of exhcanges,

’
r

and they also serve as guidelines for further toplcallzlng as well as other

N

actionSL Foy/ instance, “in relatlonshlpﬁ poeple keep track ‘of what has been

topicalized Yointly according to strict rules of acquaintancoship and fricend-

Rl N “

.

"
14

ship. Or, for another'instancc, in formal‘communication, all concerned musg

keep tratk of toplc contont and topic sequence for. stretches of di< (ourbv

.

1 ' . o DR \

L 514 ' \\ . : 8

rT .
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long enough to allow the aduience ‘to legitimize, in the name of understandigb_
. N K ‘ | . . . . ] , L k
or validity, the coherence of approximate cohnecsiVity of the discourse frag-

L 4

mehts. (In other words, ARE YOU FOLLOWING ME?!) As a result of these trans-

jactional'rgdﬁ;rements, the retention of topic becomes 'a major cultural issue
x~ . . ‘ 1 v

i/ or preoccupation (see our investments in catalogues, dicfiionaires, almanacs,

." dianies, story telling, History). ‘The study of the sgiucture of topic and its

© ) L) b ' .
o varibus references or elaborations (see "topic nominalg" in NES) and connections

(see "Glossaries" in NES) is an activity we a?é our tudents’at the|University

T

of Hawaii have gome to call "ETHNOSEMANTIQST:‘N

”

-
-~

We say-thaf TALK is the primary phenpmenon, vi

. b;giogical, and is
1 - :
. % . v
‘a . justified by the TRANSACTIONAL requirement$ implied in the basic reference
. < .
of "group" as, an interacting functional environment for the life of an indi-

- vidual.person. TALK is the mediym that makes TRANSACTIONAL EXCHANGES visible.

The medium of TALK is a biologicél given, just as the medium of SPACE gives

.

L °_ us the phenomena of e?bce and dlsplacement w1thout whlch no structure or pattern
would be p0551b1e as real formations in phy51ca1 actuality. Thus, in the absence

of TALK no transactional éxchanges could'be recorded and treated as culturally

P 4 »

shared positions in experlence, thus, no ldentlty would be possible, and there-‘

_ fore, no group, life. TALK is therefore -an essent1a1 ingrediept of any sort

, . AN |

e  of culturalhlife. ,
Classroom éxchanges of TALK are always present and theyrmay or may not

’ ’ . . ..

be congruent with the goal of liberated ggpression. Since TALK-is a strategic
[ . ‘ » l 4 . - = &
medium for transactiomal exchanges, varieties or formats of set routines of ’

TALK have beenevolved in various particular social situations. ‘We call these -

, « . ]
registers of talk. A register or sub-register is characterized by its prag-

maqgc functions;.that is, shared and co-trained routines and s&}ts fbrm‘the._ ¢
f‘ ' N ‘ ' : a
familiar usages and expressions of exchanges of talk on. the daily round of a

. . r . . o ) . . . . _ -

e

S=N

[]{B:‘ DT - ) | - \; |
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. person. These are idomatic-toutifies of ritual rathgr than "stilted formulae"
o= ’ . ' {

° as many a schdol child has been told by. a teacher critiguing his compositionaL

. . AN . . = 4
text! The genuine,involyement that, any text necessarily ¢ontains»is‘reflected

. by the str;ctvcategofical{imperatiVe that all text is. authored by a particular
- - - N
erson. o L~ /// ) -

This shows that we treat the production of text as a ‘peé'rsonal possession;

uniquely particularizedzand'identified: A piece of talkR is no les pezsonﬁl
4than\€ photograph or a worn piece of clothing. "It is marked by, ide y. A
transcrlpt or quotatlon is used as legal ownershlp, implies moral responslblllty,

’ :

* and 1mp11catts the character- and personality of the author of the text.

»”

s R . ' : ' -~
Ej , 5. ‘Talk is the Medlum of Transactlonal\Exchanges ' . o
. = — B
C/ Real talk is spontaneous talk- spontaneous talk is the resultant of
. §tandardlzed imaginings; standardized 1mag1n1ngs are dramatlzed top1callzatlons

L
prompted by the 1nd1v1dual s attempts to ma1nta1n hlS posture in 3 social

0tpisode. Hlsgtranaactlonal postur1ng are stratgelc éteps in his relationships

- with-others. These steps, executed in and through exchanges of talk .implicate

%

,th34author‘of the discourse fragments,in the,eVolutionary development of
L . ¢ rl

relationship. His-topicalized claims add up to a reputation,.and allitalkers,

w3

’ . . .
' -

without exception, possess a reputation.

r. . o ‘ : © ' U , '
va What is the peculiar property that allows TALK to be the medium for all
. . . . P ‘. - i

D N - ¥ . .
xtfahsactional exchanges? That characteristic property of TAILK is what we

=" . know as TOPIC. TOPIC is to TALK what FOOTPRINTS in the snow are to WALKING.

TOPIC trhces a culturally negotiable record’of the'transactional exchanges;in

. ' TALK- Thus, what the l;nguage learner is* in fact.confronted\ﬂlth is the

- - - >

{
.cont1nual effort to establlsh hooks between hlS reactlve emotional, and
¥ . ,. . " ;

. . %
self and standard features of he new setting, features pr
- - — .

5 o | 10 _. R
EMC Pl \ . - . . . . .
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) .

noticeables which regulars in the‘g}oup’are already familiar, with. Once these

. - i : . - ‘ .
hooks are established they begin {o draw the learner, bipnding him into new’
. i .o k

posturings, new transactional éxchanges, new topical understandings. From
: L . I . , \
uniculturalism,. monodialectalism, and ethnocentrism to pluralism,-bilingualism,
N 1 - .

and cultwralNobjectivity--these, then, "are ‘the ‘subjective shifts that are

experienced by the 1anguage learnex\and which the language teacher must
w' \ ' .
recognize and’ address ’ Y v

Fundamentally, the lapguage teacher s role is 1nt1mate and personal ;

- )

The learner's genuine involvement in thé instructional exchange is guaranteed

3
-

by his presence (voluntary or not). His presence in the classroom in the roie . -,

of a s¥%udent makes him vulnerable to forced exposures These.exposures consist

N

/ of exchanges of TALK bétween cladsmates, teachero and hlmself These claésroom

‘v . - - s

X
“exchanges occur in a standard recognizable setting. * Standard familiar

- . ° »
.

eituations‘are encountered and handled there. These trangactional exchanges
. K Y

"consist in the joint, co-production‘of topic. This co-grdination activity in%%

\ R, ! , :
toplcallzatlon WOrk is ent1re1y dependent upon the participants' speech,

posturlngs, tha@ i's, the podtures; alignment, ‘or clalms the part1c1pants

v present to each other as authors of partlcular identified segments of the
joint transcript being produced in the talk.' Infother words, each talker %s
‘involced‘in relationship eQent; with -fellow talhers; in-such a state of
. N B _
. _engagement,.Falkers make.strateQic steps that govgrn the next step in the ) .
> . . S N . e : .

evolving relationship; these strategic steps, calied relationship integsections,

. - o R . ~
are accomplished through the individual's’behavior in the sequencing of <

o

transactions, e.g.% whethey or not to mention some.particular thing, whether

L4 .
to disagree vs. to request further explanations, etc. Thesc relationship moves

are performcd through the medium of topicaljzation:' it's ghat the person says,

when, that counts, as felationshib'mOVe. . : \ - ,

”~ . 7 . . .

F l{lC , : ‘ v .
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Within.sucL a transactional history, TOPIC emérgés as a natural phenomenon

;’///<: ‘Q;oducingfd culturally negdtiable record of what happened. TQPICALfZING WORK
. - ~ - , ! , . R '. L

thus draws the tranactants together and binds them as the historical enactants

- b . f-

o

o of a real and particular occurrence or. episode. When twidiigble talk to each
-other, they produc¢e a transcript according to shared rules for doing
© . TOPICALIZING. ' o B
\ ) 5 o =

"Shared rules" réfers to "standard practices,'" i.e., characterizing the

N

- -

contrast between "group régularﬂ vs: "Stranger" or "foreigner." Shared rules -
L& r

for doing topicayizing allow regulars to create TALK in an exchange. These

topicalizing rules must be experienced in transactional exchanges by the .

-

i : : . v .
foreigner who is to practice them. This gives a basSic pedagogic orientation

.- . for language teaqhers- Ayéu must focus on involveménts in talk that .,

sgpntaneouslxﬁprqduce 301nt tog}ca11z1ng in the £;;§B¢ 1angu§ge. Thls

~ . -

r///élrection specifically prescrlbes treatings the 1anguage learner as g01ng

L

(N thrdugh a process of re~encqlturat10n and re-assimilation.

what answers has the language teaching profession evolved to this problem
i, . . -
of re-enculturating an ‘individual in his topicalizing? --

. .

T 6. Topicalizing-oriented Language Teaching " ’

1

In the recent history of language teaching on the North American ‘continent

three solutions have appeared and proliferafed 'into various }angdage teaching
S o — : o .- ; .

methods and prpcédures. These three approaches now permeate the vast .

. educational~networ§)that has grown around the7hatiqhal and cross-national
enterprise of language teaching and language improvement. The issue of £IPSE
. . ' N ’ L ‘ ’
vs. second language teaching has been largely politicized, in the scientific *= =2
. . .

literature ‘as well, by making them distinctly different educational experiences.

ERIC - .o 12
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. 4 : ' Vo
. - L oy
g ?‘4» ‘ Unreal;zed in the so—called soclo—llngulstlcs of . blllnguallsm is the underk
g " ' e
N standlng that what's at 1ssue in any language learnlng situatlon 1%\the B
A practlcing of postnrlngs in talk. Hence, the. pedagogical _ att1tude ought to
v © - ' ‘. o
ﬂfd. be to cut across the barrler of boor dlsplay repert01re, to perlpherallze pobr

el . .o
o5 3 N

. vogabulary and blzarre congtructlops, rather.than centrallze that facE through

s . . \ N
j" a partlcular type of practlceﬂ In thlS'manner, the language teacher becomes - *

- . ’ - v
. . ..

<. "'a,Sgii.ﬁé‘tranéactional'engineer. Through his ,focus on 1nvolvement in a-
. - K3 . . L R

e R e T . N
transaction, "he is providing the student ‘genuine exposure.and practice in
o . . £ ’ ..
N , o _ } : - o o

) topica%izing—in the target language. The student feels pulled by the tfans-

e actional steps in the exchange; he gets involved in-'new noticeables presented
L] “a . o - <

'3 ~ to his attentiorl by the language teacher or the language material. ' His

. . [
e imagingings, which,start out adwild and inapéropriate-in;the.terms of the .

tar%et character, become shaped and filled and regularized according to the

* topicaliZations he produces in his exchanges in the target language. s

.

L

The target language reﬁerelto a’cultural modality. Thus ernch is a

~

-‘_ . different cultural system than English. Theé di fferences are modal and -

" performative. That 1s, a standard character is recognlzed QY"all as the
Ycoinage of exchange. Agreemgnts 1mp1y d -shared and agreed ‘upon frame

. o
Dlagreements 1mply a dlfference .Ain p051tlon within a joint and common battle.

Therefore, all transactional’ excHSnges, whatever thelr content, alwaz§ggresume

a jointly held-up frame. When a Frenchman talks to an Engllshman, several

possibilities obtaln, each quite different situations. Do they talk in

French or in English? Or maybe Italian?  In one case, a Frenchman is~ta1king

‘to a foreigner (i.é.,.they talk French). In. another case, a Frenchman is being

i M -

a foreigner (i.e., they talk English). 1In the third case, two. foreigners are

Y B \ . . . \ . .
talking to each other (i.e.p they talk Italian). In each of the three cases,
“- . ° . . ~ - * (,5?";\'5

* " : - e - « . - A . . % ‘_‘. £ ’

® ' the Frenchman is in quite a different situation, soOme more enviable than the others!

-~ -~

EMC . - - . ’
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. L o )
Thus, lan e learning is a Erocess of re—sociglization in topicalizing
y )

)

v work: ‘new skllls of interaction . in talK must be acqqlred or added to one s’

existing rfpertolre, new 1nvolvements in cultural s1tuatlons are experlenced

and enacted.. The language learner beglns an evolutlonary process where new

A .

. P
- ' forms oﬁ the self are experlenced in novel enactments. Qhat is -the/primary ,

S

< ;- expei}ence and that ought to be the eentral focus.

y . ;
» ]
(G - b
.

With such a gécus, the language téacher postures hlmself rela ive to the

students present whlch he treats as a "task group" and in which mo allty they

are honor-bound to volutnarlly comply. This compliance is qulte naturﬁl and

- )

-

readlly given. '"Student motlvatlon" so—called becomes real and problematic

and counter—productlve in technologlcal language study exchangeg. There is.

’ .no such problem where the interactions are framed by the teacher whose focus

Ny : - ) \
. . o .

is persistently on the student s lnvolvements.

The language course is to be seen as an 1nstructlonal frdmlng dev1ce

-
/

whereby students agree to part1c1pate in toplcallzatxon exchanges in talk
', us1ng a partlcular language. The teacher acts in the roLe of guide and sourcé -

< ¢ -

- N
for whatever ‘the learner needs ‘in order to be able to toplcallze in the

N

language. "Whatever the language learner needs," indeed echoes. the obsessive

s . b4
/r’7“NSQSICh for better methods, for it turns out, unfortunately, that there is no
end. to the imaginative 1nnovatlons of each new generation of language students.
N

The' p01nt to be explicitly made is that the teacher needs to evolve a

presence d'esprit, a knack as a conversationallst-w1th—a—group, and that this

personal ‘evolution is to be accompllshed in whatever technologlcal 'sphere his

» : " 2
fate happens to place him. Nevértheless, t 1s natural that as the teacher&s//

focus turns toward the exchanges in the* classroom as topicalizing opportunities,

he begins to systematize his observations' about the process of topicalizing.

’

RIC . 14
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He becomes interested in the possibilities that might be there for managing

toplcal direction 1n:the form of assertions an//expreSSLons.' In some termg -
re & ‘
one;mlght say that the teacher shapes the evolution of tOPlCallZlng in the

'
I 4
¢
., 3 .
P N ..

I3

. langu:fe learner by spec1f1cally reinforcing top1ca1121ng performances

! ' whdteter the1r concrete format as attempted by the sy dent. Topicalizing .

¢ performanqes are tr1ggered spontaneously in the course of transactlonal .

exchanges Wlth the group of students and led by the teacher (see Rosen, 1973;

)

Martln et al., 1976) Axt1f1c1al toplcalLZLng or fake- talk is a technological ~

‘/L 4

ST derlvatlve and is not predlCtIVQ of performance 1n real llfe sltuatlonal

T involvements.' Spontaneous t0p1callang,,on the other hand, is "the natural d’
~ - . . d . ~
process of re- enculturatlon- it proceeds at an 1nd1v1duall pace.and .

ought tb. respected as a personal tralt rather than an achlevement reward!

‘ - s N

-~ \

Toplcallz g-oriented 1anguage teachlng saves the 1ntegr1ty of -the classroom

ﬁ\\\‘~” as an auﬁéentlc speech locale. The teacher creates and frames the standard

features of claséroom 51tautlons. The student gets drawn into a’transactlonal
. )
l -
exchange in wh1ch his anolvement spontaneously evokes tQplcallzatlons in the

v N ‘
. [ N N -
¢ modalltles of the target dlsplay repert01re. Unless toplca1121ng is made to

be the central focus of the classroom exchanges, classrdBm 1nteractlons remain
o . V) .

gﬁeclal, artlflclal, or_game llke. They do not represent valid samples of -

;standard exchanges. A mlsplaqed focus on technique and normative expre551on

. ; in classroom dlalogues and.practice may actually 1nterfere with the natural
'process or re;socializatioh and re-assimilation. They fail to serve as training
ground for’real talk. .Topicalizing exchanges spontaneously springifrom V

. - ' L3
, -
involvement in the transactlonal dynamlcs englneered by the language teacher.’

Consider, for instance, the situation in which the teacher "directs the pupils

.
—

to "touch their left ear with‘anythinq but a pencil or finger." ‘Watching the

° v

<o
-
(N
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' - 1
) : CoL . '
. attempted performances, the teacher-can engage individuals ohe at a time and

’

A4

in\loJ!\talking for others, in transactional exchanges that guide the student

in his attempts to. deal with the involvement - that the exchange imposes upon

-y 'v

' him: "No, fou haVe to touch the LEFT ear, not the RIGHT. Left/Right See.

That's right ' "You: Not with a'pencil. Not with your finger. Anything- ,

else. Yes,- :at's o.k. Do it again." These toplcallZlhg examples show the

N 4
way in whlch the teacher focuses on TOPIC‘as the central‘?eature of the
s . "‘{

. exchange-’ v;z. £ocuses on the relationship between what the teacher said 1n
’ B S

his 1nstructions and what the student is doimg ﬁﬁ hlS performance. Thls .

4 Ed

relatlonship between what's being said in ong moment and what s being done

or-said in the next s the pragmatic meaning of SITUATED TOPIC. and topicaliZing. 2

. -’

That is, topic sequencing activities by interﬁctants must be made to be

N e v

LI - :
Yy spontaneous through the engineering of transactional involvement in the

(pression, i.e, ’

exogange.~ This is the authentic meaning of creativ g

ﬁunrestiiited emergence. The instructional exchange my#Y¥ specifically provide

+ Y

_for hooks that will connect the individual learher to_the target setting or

 'the so-calledunew linguistic-cultural milieu. These “hooxs" are.pre-conQitionso
for per;bnal.involvement in.the‘new milieu:. without them thk)act of. omposition
has.no.ground'uéon which to materialize, and thus, a substitute comes upon ‘the
y ' . ' ' ’ .
scené: .the simulateg speech of language learners who are victims Of the . ‘

- technological credo. _ ’//;

What are these "hooks" that connect the individual to the setting? Like
. . ? . - , .
. earth that connects the plant to food, imaginings form the ground or the medium

P

that connects the individual to culture; Encultuaration, socialization, and

simllaLLon are lnstltutlonallzed pr o(vdurvs for “tanddrdlzlng the IHMJ_HIHJJ

\

. . ' k-
of the regulars in a social locale.. To be cducated means Lo beable to imagine

A ]

,1 . ' ' 16 . - . .
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&
particular situations and outcomes (see "denouement") accordlng to rgcognlzed -

.

L .
W

'é - -
et standards. _Thls allows law and order, pl%gnﬁng, and empathic communication, @
- . r‘ T o i ot

\
Y

among other things that constitu%e our socialized lives. _ -
- E ~ J w ’ ‘ . sl o
The standardization,of imaginings is an institutional applfcation or social

-
i

englneerlng serv1ng the-basic functlons of group llfe.( The Qoplcallzatlon*
| . .
. -
work of individuals in 1nteractlon in such soc1al settings are: therefore '

| 8 )

regularlzed and conventlonallzed as reflected 1n current news, dally toplcs,‘“
. ]

@ . >
.

Tla551c themes, SkltS, and stories. All of whlch allows ethn1c1tz its full

- . . . .
. . 1 . . ? 4"0 ) -

. variegated dimensionality. : - )

ﬂ\

p But none of this is avallable to a forelgner cdming into the grdup " “how

/are these kept from him? How are , they to be made avallable to hlm?. Thé
. - technologlcal crgdo in anguage teaching has been the first t6 £ill the gap

generated by the phenomenon of being forelgn *~The next phase that will .succeed

;that f1rst attempt is, acterding to our proposal, a natural rather than an

artificial connection to be wrougﬁt between the foreigner and the target S
setting. We call this a posturing. : : . .

..

A‘caqtious note -must be made here in view of the fact that there.is a ’-

notigeable trend in recent writings to misinterpret. the notio& of trans-“ T
[ ' ' ¥

a . o . _
actionalism, that, is, the managing of transactional involvement: Transactional

involvement is to be seen objectively as a functional_posturing on the part of

-

the 1nte;actants and serving to evoke standardlzed lmaglnlngs whlch give rise

5 ‘ ’

-

to or occasion spontaneq&s toplcallzlng. It does .not refer to psychologlzlng

~

-

involvements. Because of the seriousness of ' this issue, it should bi’dealt
e Y. . . : . -

with in full.

O o - » ‘ ‘," . ! :
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) o 7.0z Thé Three'Forces'inNLanguage Tegching? ’ ; -~
i v Language teaching as a contemporary prof:ssion sees)itself as dependent .,'. )
e .; .upoq the notion oﬁ a~linguistic corpus 6§ﬁmaterials to ‘be taught; Letﬁus i ‘~: i v
- efer to" th;s position as the linguistic approach to langu%éé‘teaching \;t'
. , C e AT " - S
is the'firSt forée iﬁ;ianguage predagogy today, both "FL" and "ESL " Though ";?
there are numerous‘x‘ggt;iods employed in various school contexts and programs, ' _"

-
[ 38

nevertheless all of these share the common orientation towards VieWing '

language teaching in terms of a graded and,pre—{éf;ned linguistic corpus,@ased

-

: h h A . 3
¥ on contrastive: analyses. ' _ . , - < - .

N 4

The second force in language teaching has been pedagogy or th princ1ples o

of learnfng Here, the language ‘teacher orients his 1nstructional;>>changes

7
according to pedagogical prinCipIes handed\down from.educational psychology,

. o . ‘.
- n

cognitive leagning theories of transfer, reinforcement, and habit. Whereas

.in the first force we think of names ‘of linguists like. ‘Boaz, Sa ir, Bloomfield, -

\// ‘e
Hockett, Pike, and Fries, in the second force, we think of names iﬁ educational
Lkl . <«

"'15

philosophy “and pedagogy -like Dewey, William James, Thorndike, iaget, and

R skinner.. Thus, the linguistic corpus technically sequenced in |the best learnlng
l =

r".-' 1 »
.

- .

‘ langugge teaching since the 1940' s. » .

modalities constitute the twin forces that have been quiding the.destiny of = --

€ ) ‘ ‘
The past two or th ee years have seen the emergence of a new }b%féﬁin

N

.

langugae pedagogy.' This third force parallels,the development of Humanistic

Psychology since the 1930's, itself a third force in psychology, which has. <«
Ch e ) ] . . R .

PR AN - . . - L . v .

arn..as a counterpornt to the twin forces of Freudian psychoanalysis and

: v o

Behaviorism. In psychology, the first force}waS\prov1ded by Freud' 'f

;wﬁ

JAnfluential writings in psychoanalysis. These form the heart of eontemporary

Lpsychodynamic theories of personality and adjustment. The second force emerged -

)

ERIC T B
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T~

as, the phllosophy of Behav1o ism which-influenced both ifychologY’and

llﬂgUlSthS. ‘Freudian psychodynﬁﬂics and. behav1orlsm were expllc1tly R 1

I 4

chal;enged by the Humanlstlc Revolutlon whlch has flourished in psychology

oo
for mogg than a decade under'the self-assertive and educatlonally a essive’

.

—~ g,a
epithet of The Third Force. The third force names most frequently talked

\ ’

-, about in educatlon are Maslﬁwﬁand ROgers o ;' A?’,’ ’
. "Gy ‘ _
In the language teachlng field, Earl W. Stevick has serVed aquort qf -

5. - r P ‘ ) B
a esman for the th1rd force psychologlsts, 1ntroduc1ng Humanlstlcally Sﬂh
. N, ®

\ “

or1ente£ methods of teach1ng a foreign langugge. In his recent book, Memoryf

LN

Meanlng, and Method. Some Psychologlcal Perspectlves on Language Learning

KNewbuzy Hou\e 1976),. Stev1ck re—1nterpfets the language teach1ng task
y
“ ifting focus from the, corpus to be taught and the methods of sequenC1ng
e - *
and presentatlon, to the psycholog1cal climate ofgth »classroom 1nteractlon

set%ingﬁ§\ﬂe draWS upon the psycholog1cal credos and styles of the Humanlstlc ~

Third Force: th "T.A." or'Transactional Analysis deVelopedTéx-Erlc Berne .

B PR
TR

TR N

and Harris; Counsellng Language Teaching as developed by Curran, Communlty $ 4’

. -

Language Teachl‘:j the Sllent Way developed by Gattegno (see,.Stev1ck's rev1ew \
. \ _3 .’v
“ of ourlbook in MLJ, December l975; and feviews in TESOL Newsletter by Jenny
. h : . : N ’
Bardin, April 1976—and June 1976; and the ‘repdrt by Day, Blatchford, and

BerkoWiti, also in the'June, 1976 issue of TESOL Newsletter).

) : Stevick includes in this group our own Transactiodal\Engineeringgé?moach:
to language tfachlng, as presented in an initial form in our book The Context .

of Forelng Langugae Teachlngg(Newbury House, 1974; see review comments by

. -

stevick, 1976, 1995; and Eskey, 1976). . - : .o

. - Y

~’ Wé!‘lsh now to clarlfy some basrg dlffercnces between the psycholog:cal

formulatlons of the third force in ‘language teachlng, as presented by Stcv1ck

and some reviewers, on the one -hand, and on, the othcr‘bour own phllosophy of

-,

transactional engineering. &

K ‘ﬁ‘ e T 19, A
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.Approach to %anguage Teachlng. . ThlS is to)be contr"

,% tri-partite or tr1grammat1c nature of language teachlng

% It is. the case that the transactional engineering approach belongs to
: - s ! M . AN
) . . 1 . n t
a "third force" in language teaching ln that it shifts the focus away from a .
{ \
1
|
%inguistlc corpus and away from issues of habit formation, motivation and

° v
y

tomatrgn. ‘There is a new focus to be maintained'by the language"teacher

vol ng interaction, transaction, situation, and topicalization. ;Thus, A
, ' . . - 4 : BN \ :

there appears to be asshared rgterest in this th1rd force, a transactlonallsm

'

.that emerges as a focus on. the relatlonshlp between teacher and puplls, rafher

\

S . -t -

interpretive frameworks. Ajf

We present in Table 1 a llSt of the major prem;é@§%§t‘the Humanlstlc

a

ES e

approach and or1entatlon under the descr1ptrve termkbf; whe Psychlatrlc.
2 . ,‘ /(4r .
3 V'

ed  with the rema1n1ng

-portlons of Table 1, where we list’ the major pré?lséé of the three h1stor1cal

;fforces in language’tea h1ng. —in pectlon of the table clearl veals thes
G s ///y/ret>

.

o .
o

(a) EHF scientifig aspect that treats\language as possess1ng a natural

\_ nomenclature--the fﬁ:st foxce” of structurallsm in language teaching;

. o
. AN v 7

(b) the educatloﬂ aspect that treaus language learnlng as" a problem, and

,(

\
designs operatlonal solutlons for 1anguage 1nstructlon:{tﬁe second
\ " .
s force of functlonallsm in pedagdgy, and f_.’\’T_ , ‘3_’ .

(c) the th1rd forée of t}ansactlonallsm qplch 1s the Ee formatlve aspect

w»oo i .

/ .. that- treats 1anguage teach1ng as’ the englneerlng of s1tuat10nal

1nvolv?ments. . o N ' " © -
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8. The Pathological View on the'Language Learner

It is in thls third aspect that the psychlatrlc'approach 1ntrogects the
g ~
sturbin el ments of the;patﬂologlcal view on the language 1earner. We

-~

ongly f 1t t;gsychol_g;21ng, counsellng, and psychotherapy ought to be

) ng;\,out of the-classroom. It is a spec1allzatlon and a d1stractron totally

slevant to language teach;ng; No shred.of evidence exists that language

learners are secretly and subconscious1yianimated "inside: the head" by blocks;
- p) I . ]
dependenc1es, deep affects, unconsclous clashes, value confus1ons, undTr the-
a - . .
surface learnlngs, ego;assertlons needs, regressive states, humlllatxoh, and

so on. \Yet thes%fpsychic pathological constxuctions pay be "in the head" of-
o e . 4 » ‘

_ x N R
a psychologiziﬁé language teacher, in the sense that he may talk to aimself
- b o ’ : : ‘ -

about siuch constructions ("cognitive processes") and re-interpret every move

\

-

. of the learner in terms dictated by these fanciful constructions, Further, ga

.4ifoup of such minded individuals may gather and discuss theiraexperiences in
. . ' . . . _ : )
the terms that were pre-established by these psychologizing constructions.

S~
N

- They are led naturally to topicalize jointly in these terms and evolve a

£y

specialized register used Qg?fglloﬂ!&s and a new membershlp. TUnfortunately,

however,»soc1o—pollt1ca1 opportunltles and unpredictable c1rcumstances may

catapult such a group into a position of influence thereby dictating procedﬁies

that become instituJionalized and put into routine practice. At that point
a ® . » 5 ’

-the environment'of the learner .is psycholoéized and he now has to dea1~with

d1stract1ng and of%en unpleasant exchanges. ’ o ’ o

Instead Wl have available clear alternatives in the management of ’b

situational involﬁements of the language learner. One such alternative is the

-

~orientation we talk about under the title of "the transactional ehgineering'

approach to “language teaching." This orientation avoids the psychologizing

. 47 ’ -
»

’} . ' . . ' ’L’ ] /!;



register and sets the subject matter of the language course-as being the
. o o

study of talk. Speéidlizationﬁ/jﬁ’fhe;Study of Talk may be drawn along

éthnicitx lines, that is, geo-political and national-historical zones‘df
' : “ - . - ) ) .
ﬁxﬁm@z%%an groups. The language teachéé\is fundamentally as ‘informant: he in-

[y

fqrms;the language learners’ concerning the télking habits to be noticed

ahd'foﬁnd in a pé:ﬁ&culaf geo-political locale. The language learhner is’
- - . . 3 ¥

'fundémentallyta foreigner: he informs himself éoncerning the #alking ;
’ ' habits of thesteacher-informant. Theréfore, language learning, whether"

first or second, modern of classic, related or unrelated, is fuhdamentally
, ) . ) ‘ . =

an ethnographic task. and 1anguage‘teaching is thus essentially the class-

P

3 . T .
. room engineering of situational involVements® Throug@ these involvements

-~

. the language leaxrner gets informed concérninglthe referents of the new'taik-.

e ing events. The language teacher is %ﬁe transactiénal engineer.‘”ﬁis exper-

0y

tise and speéialized skills lie in mounting interaétions between hiﬁ and
the ééou? of students thaf engage the parfipibantsf attention and focus.
This transactional engagement'must hé situ;tionally produced so that the
topié*&f ghgatalk is made the focus of the'interaction. _Without this
corresp;ndence between ongoing interaction'and,ongoing‘ta}k, the éxch#ngq
Nfaiis to repreSent ;ufficient pfactice to develob thg ability to produce

v N . . » N 3
spontaneous talk. This comes only through experlentlal‘lnvqlvement in a

real sétting or situationat engagement.. ¢ . Ny

We would like to outline some specific applications of the orientation .

«

that views talk as the*subject matter .of the language course. . Please note
3j - -

N

that these illustrations are not offered as a method of instructioh, but

I3

rather, as an orientation to the language teacher who might ®"wish to evolve
-~

such methods ‘on"his own. Note, too, -that only such ideas and proceduroes.

Ef 1
} & ' -‘

e

Q . . .
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are intr$du¢ed'that are in Eﬁ? public knowledge Yomain. 1In this way we
- A . . \ . .
. avoid'tﬁé dreary call for more research.and more study.
/ R ' ’ ' - : )

i1l

I Jy

9. The Six Phases 4f Learhin§ tg\ialk
- AY

.
“ b ’

Lo Imagine breaking up,the_activityzkfvlanguage learning into six'phaseﬁs
Every instructional unit at any level of cd%plé;ity and in any modality
» , R Y -eX1LY T
* ' ' or zoneé thus_taleé these six phases to complete itself. These six steps

*

.

can&be-defined as ethnodynamic stages of er;ution in the adoption of any

. int rac@ioﬁai skill. In the lgpguage-leArning classroom and in the world
o : . = e
"of language, study the students, are veritable foreignets. Their task is to .
copy an informant who represents the talking practices of 'some gromp in

. ' N ‘ . . .
some locale somewh}re. This task of learning to impersonate a regular of

-

somewhere else can be pragmatically fdealt with in six natural ethnodynamic

R : \ . )
_ v‘bhases of evolution. To wit: . (refgr to Table 2 for &llusﬁratibns)
. ’|' ) / N .o ?;'1; ‘ .
. t\\ ~ : . )

1

]

Phase I - . w} . : o ;

The first evolutionary movement in the acquiéition of anﬁgthnicallyv

foreig? inté‘!%tioh skill can be title? Re-Enculturation. The learning task
\ - -
consists of establishing the availability of primary situational units. . In

other words, the foreinger is attempting to. be informedizoncerning the notice-

“ - . #

ables of a situation. What do regulars notice in partictlar sitations that

t

are transactionally routire on their ‘daily round? For instance, do,they

notice the sex and age of the.talker? Are there interactional situations’

>

_in which, emotional tone is topicalized, while in others they are avoidéﬁ?

. What is the range ;} rhythm in talk as prac;iged by the regulars? What does

_ ‘ ) A .
it feel like to imitate these? We present in Table 2 -a range of skills thé&

\

.1" ‘ . ‘ .k\ : . q»‘Z:
E[{I(: . ' L. : : 3
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. evolve during the reﬁenculturation phase(bfflanguage learning. Each entry

~

cet s . W /

.

represents a situational modality to be focused on by the learner. They"

! N N . L '

. . f . S . . .
repredent 51tuational units to be dlfferentlated. The technique of acquisi-

<

tlon 1nvolﬁesd01ng a: functlonal dlscrlmlnant‘ana1y51s——by the 1earner hlm— L, '

. D . , - .
self B . “ i . )
) . Ty . . . A

In some circumstances,’ﬁlﬁ-or‘most of these can be evolved by the learn- . 8
er himself by listening td]on—going talk by regulars as an observer or

N

witness,' He is to imagine,lmérelyrimagine,'what's'going on. Tape recordings -

. o
and. transcripts of conversations are algf useful ‘for this purpose. In some ,

cases the teacher and a551stants may be able to speed up the process of re- ’

b \

enculturation by signalling 'and marking differentiations to be made and

infarmation to be noted. . ' ' ' -

Phase I1

The second evolutionary movement in the acquisition of an ethnically
/-\ . N .
foreign interactio:\skillﬂcan be titled Re-Socialization. The learning task

- ~

" consists of estaﬁlishing'the availibility of exchange units. The sum total

offinteraction skills in a particular group may be calledjthe group's display

regertoire. In other words, the forelnger is attemptlng to acqulre partlcular

( : .

techn1que§?of initiating moves, and’ responding to moves initiated by a regular.
These interactiBnal procedures are standard operafing,routines on the daily J’
round of'a regular in his locale. The teacher and others who act in the role

=

of informants engage the 1ea;pers in interactions and guide them through

seduenced exchangesiby enacting and re—engaging,_eomewhat like weé would

!

\

:

ordinariiy when teaching someone how to play Meﬁﬁéely, or coaching a child o
. , 3

in cutting up vegetables. . ‘ . -

s
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‘It should be emphasized that the interactionai practice must-proceed
A : ~ g \

» . . ] . . . .
within situational units. The ‘learner must first be engaged in'a routine’

~f .

4
[N

situational fos{lion, i.é., given ‘an apprOpriate.taiker role in, the exchaﬁge
N . a . . : : - .
Wita the informant. Only then can pracrtice and‘repetition cumulate in tﬁe .
_acqﬁieitiOn.of a display reperfoire tﬁat gets\eliQEted spontaneoggly in |
sjtuational involvegenfs at t;ik. - XL\;’ “. o ) ¥

'Pha%e IIT I o

" The third evolutionary movemtent in the acquisition of an ethnically

f0reigp“interaction skill. can be titled Re-Assimilation. The learning

-

task consists of establishing the availibility of standard predications

[

in given situations. The learner must come to be inf?rmed concerning the

range of appropriate references in given situational bositions., The teacher

. ) 1 B .
and assistant-informants must perform as regulars might and cover a wide

range of 51tuat10na1 p051t10ns, areas, topics, and 1ssues.‘

It should be empha51zed that language related activities and 1anguage
praetice'aétiyities are both necessary in helpingitheglanguage learner
beeome informed concerning‘the range of sifuatiénally appropriate predica-

ions. = Let the student be responsible for his own Cultural and Topical
Card Index ?ilg; let the teacher-ﬁe responsible for engineering a cumulative-
ly expanding range of situational invelvements; and let both parties be

oF

responsible for the smoothness and efficiency of the joint outcome. Incident-

13

ally, studdent files accumulating from stug@énts' wdrk on particular language

or locales may be a useful Yby-product the language teaching enterprise.

Such Language Learnlng Area Files constltute an excellent data bank for

culturologlcal 1nvest1gat10ns in hlstory, psychoblology, ethnography,



dtamaturgy and metaphy31cs.' In these'terms, the 1anguage course assumes
. /
T a p1votal role 1nnthe currlculum at all levels of educntion,\re—afflrm1ng

/o]
- "

a focus from whlch 1t h#% departed, namely, the subfect matter of talk. »

N - | .. . -~ - . ‘
, Phase IV v‘,‘. ) v : . - Y . - K

. The fourth movement in the ets}nfionary derivationdog amnewly'acéégred wEET
N i S X - ¥ N . R

ethnivaliy .foreign 1nteractlon'sk111 can be ti Re—Staggardizing
i / .
_ Imaglnlng_, The learning task consists of Stabllsh{ng the avalllblllty,of oo
- .

imaginings- accordlng to stiutationally oCCeLloned contention p01nts. uNoie‘

-

that the fourth phase is the first time that we encojlnter the notlon of a

situated digplay, i.e., a response on the part the ‘learner that has not

.been pre—arranged or pre-defined by the 1nstructlona1.franmaof "practice

exchanges." In other words; the first three phases, Re—enculturation,

Re-socialization, and Re-assimilation, are para-instructional activities

in the study of talk. They form a trigram that locates the language learner

7

into the 9051t1nn;of acqulrlng new talklng skllls,

~

~ " fThus, with the- evolution of the fourth phase, "there is a dlstlnct
\ - .

gap to be jumped by the language learner. Hé must move from a'primaryv

para-lnstructlonal focus of talk. to a new position of engagement with

the teacher-informant. “Now the interactions must have a_point! Until

now the interactional focus between teacher and students was instructional

Y

and revolved around the theme of how to inform (i.e. teacher-informant)

»

and how to get informed (;.e.} student-investigator). Now-there is the

added requlrement that the interactions also count aS/soc1a1 episodes of

2L e

A

talk, and not merely as instructional eplsodes about ‘talk.
- e

X . ' 26
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* The jump”frem«bara?instructional activities about talk to performing
- (& - - .
actual_Episodes qf talk is'dependent upon the learner's intereést in having
X .

“an exchange of talk w1th someone. This is a conditional imperative for

D

language teathng.:&spontan g us talk, i.e., the natural talk of regulars

- in a 1oca1e, is’ .always condltlonal upon_the talker's involvement in a

dramatized impersonation. Such‘an involvenient occasions standardized

imaginings; these are, roughly speaklng, what regulars might imagife in

partlcula;)51tuatlons. Agternately, one may say that regulars in a locale
N -

have a pool of recognizable a;ggments_relatlng to a sltuatlon. One

might call these "background understandings” or "social pragmatics" or

»

"shared cultural premisesf-or "reinforcement‘céntingency,practices." In

any case, the 1anguage teacher must act here as.an informant with a real

®.

"1dent1ty, a regular that is not mérely a representlve but a spokesman_as

-

well.' The 1nstruct10nal transactlons now .take in the personal btereotypes

-
)
-

) ofnidentTty, charcter, rhetoric,'and.dnama. Now the 1anguage_learner

acdquires

a new feputation as a talker. He engages in talking episodes

.

. with others and no matter how simple or crude these may'be?"they are full-

fledged. Each" further exchange cumulates into an impression of charcter

i

type: how the talker is involved; what he asserts and-what he pre-supposes
about what's going on. Lo ' ' ' .

. A caution is in order: As Bloomfield (1942) wasely advised, progress
. " | N -

must be speedy in language learning for it to be practical; the student

must practlce and overlearn, espec1a11y in the- beglnnlng phases. Forgetting

7. ~

"is to be kept at a ninimum through daily overlearnlng so as.to allow the

B

1earner to focus on 1nteract10na1 involvements ‘rather than on recall and
; . . MERIEN -
memory., "'"i‘lu' tvavlwl‘ miit ("munmnn'nh- this fact to the be «ginner .md 1n T Nt

. ¢

nqﬂiﬁw [1‘1(1Ldflon thnth £uwlulmuntu'.

1 . -

b ad



. Phase V >
The 'fifth movement in the evolutionary derivation of a newly acquired

iforeign'intefaction skill can be titled "Re-Stagings." We use the term

register modalities to refer to the avaidability of appropriate modulations

PR

of display sequences in several channels of talking activity: face-to-face

co-presence;  reconstructing events from transcript segments; the varieties

of interior dialogue; and literacy. These examples bring to mind the varieties

of speech forms and.exchange sequences that Qrdinarily occur en the daily
» v . P

round of regulars in a locale. Helping students re-stage transactional

exchanges to another channel modality 1nvolves teacher skills that are at .

once difficult but most rewarding. It takes children many yeaga.of BN
80cializetion to learn how to restage sequenced presentatlons in talk. For

example,'it can be observed that'children will recount a happening to various

. ’
v -

others, over.and over again, re-enacting the same modalities of involyement

every time, as if for the first. - Older children, in contrast, will approximate

the adult pattern in which recountings are re-staged in succeeding instances.

<

In fact, we tend to create a distinct difference between a, story of fiction,

s "\ ) A\ - . i

r a joke, which are recited\ra ér than told, and personal accounts, which

supposed to be told rathey’ than.recited. : o .

. These differences in the péttern of re-stagings are normative practices

in a locale and derive from ethnlcg;y or gr up membership.. In locales where

" the staglng of an account .is 1ﬁst1tut10na11zed, varlous partlcular normatlve

» s -

pgescriptions sanction the manner of presentation; this is the case 1nwlegal

.litiaetipn where witnesses go through rehearsals with lawyers prioa to

testimony, and it is also routine for'publiq deliveries where spcakers or

lecturers go tnrduéh priorbreheérsals.f on the déily round, individuals have

the opportunlty of - 1nst1tutlona11z1ng themselves or their reputation as a

RS

story teller, and those who have confessed to it, have declared that.they gci

Aruitoxt provided by Eic:
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through many private rehearsals and practicings, which theiff;EStagings
~ -~ - ~
admirably 3ustify.<\

Phase V1 S T

The sixth and final evolutiénary movement in the acquisition of an

ethnlcally foreign ‘interaction skill can be t1t1e§\Re—L1berat1ng EXpre551on.

\

The learnlngftask COﬂSlStS of operatlonallzlng ordlnary talk as a routlne '

I

skill{%@Social relations on the daily raund do not allow time-dut. Everythlng

-counts. There”is no_tine or'plaee outside the reach of pre-established

Al ’

practices. Hence the ordinary requirements on the daily round includes the

unproblematlc use of talk as a permanent personal posse551ve. In the world

T

.of relationships, the dypamics of talk 1s as concrete as the dynamlcs of

‘mdtion is in the world of heavenly bodies. i

¢
]

+

"The sixtﬁ phases of talk in language teaching™ is a pedagogic coneeption

that we have evolved from our work in educational peychoiinguistics and in

]

<

: ethnosemantics (see 'obovits and Gordon, Notes on Ethnosemantics, 1975;1976) . . -

,This application is not offered as a method of teaching but rather as an

orientation towards the teaching.of talk in our scékools. 1In summary, our
i . - ‘) . N

proposal involves the extension of language .teaching to cover a pivotal.

in education; this is, the role and functidn'ef talk in -everyday 1ife.
In this sense, our proposal is transactionalist and pulls in line with the

Third Force and the Age of Aquarius.

However, it id most 1mportant, we feel to draw attention to the spec1f1c

exc1u51on from this proposal of an 1nvolvement with psychologlzlng. The
P -
1anguage teacher can have a. unique role in the curriculum, the role of ) HV

v

applled social scientist. His expertise on the role and function of talk

-~

. 29
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places him in a special 9951tlon to object1§X>re1atlo/zh1p, interaction,

- Standardization, rytualizing, 1nte11ectua1121ng, and so on. The language

- ‘ teacher ds the informant of ethnicity 1nformation-' he has a presentational

.

framework for culture, tradltlon, ethnlc~character, and human drama. Through

. this motivation and per51stent orientatlon to Eresent the natural soc1b1

-

hlStOIY of a group, the language teacher becomes for the- language learner a
Q

source of information about natural history,: about the cdmponents of interaction,

about &he Situational dynamics of a conversational exchange, about the way
. i I ) '

style affects identity, about reconstructing‘stage irections through the

N

. ] cinV
analysis of‘segments of talk, and so on. These skills would be precisely

a

the kind we would'oﬁdk for aflaboratory.course in applied social science.

\\\ \e\ Thus, without realizing it, the language teacher is sitting on a veritable
q9° o . A

. .
power house education laboratory in soc1a1 sclence.

v To grasp that realization’within pragmatic limite, the language teacher

needs a specific rationale for orienting him towards that goal and keep -
: e e - . ' ) !s | @ A
: ° him ffom’fallingv;ntq‘thezdistractions of¥psychologizings. For this purpose,
- ‘ _[, ) . . -

we are offering’some specific proposals for treating talk as‘subject-matter

-

of study in the language course, whether native or foreign, early or later.

'TheSPfg;osal in Table 2 views the study of talk from the point of view of

r

necessary phases of evolution in the verall socialization of an individual
" in our society. Thus, Phase VI is e final or culminating movement of
socialized talk; that is, it is the ordinary competence required for the

routine execution of tasks on our daily round. There is nothing magical

about sugg a list. It needs no furthér experimental research. &t is a
’ . : : . [°4]

recall llst. This is the phase of liberated expression, of spontaneous talk

that is contalned by some motive, strategy, or preferuncv i is at

once personal and strictly functional. . \\

'

L | 30 B
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Phase VI is the"cpunterpqiﬁt;;o Phqﬁg I inasmuch as spcohtaneous talk

. . ) - (/' N B N
\ . is occasioned by the situational context. Together, these two movements

] Sy A
7

S, T - , A ;
mark the boundaries‘Pf the talkjng experience. Phases II and V are in a
. . R A o )
. ) R :
similar complementary position: ;

;intér;qééQe'skills (Igi'fprm the ground

for exgquting staged inteféenﬁignsqu):offinally, Pﬁ;ses{I;I and IV stand

in the coT?;ementaiy rq%;;ionﬁﬁip'fhatfinformaéion staqés gis—a;vis argument:
informatﬁgn'needgd'fbr:fqpicalizingfdébs not becdéme tqpiclu£ti; ié is made

7,

v

. = o 1%

- z 2

into an‘a&gument: ~And";to.do this, ;ﬁé person must be involved in a situation, ]
hookeaﬂié a setqing.7 In that case, having to say<something bec¢omes an actﬁglft:?\(

within & dramatized event. This proposal can be schematized in the shape of
L a horseshoe magnet standing on its two ends: T K .

. L4

. . -v . . ' oA

-/

The full movement of iéarning to talk (native or foreign) goes through

} six natural evolutionary phases. This is Known as a"hexagrammatic system }

(see NES, 1976). It is made up of two complementary trigrams. The first

» trigram is practice talk during which the learner acquires basic skills of

v

differentiating ordinary situational components, and practices interactive
: i RS T . :
sequences while storing whole new sets of information about the practices

of same group. We have called these three processes Re-znculturation

(Phase I), Re-Socialization (II), and Re-Assimilation (III). Note that

Q "“ - , &‘ Efl
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X} : Practice-Talk is part of learning to talk. In the home, we perform practice-

talk with children whenever we address them as adult-instructors. In the

.

‘s classroom, exchanges always operate within two independent limits or frames:

. .
B - .

thé limits of a par&icgldr exchange'within‘a lééﬁon’(e;g. teacher talks to °

- P

‘Rex and then to Bud), ‘and the limits ofha_partiCular lesson~hour of day. The

& frames of the hour or day are engineered outside the cladsroom. The frames
of exchanges within the hour are engineered by the teacher. The language

teacher as transactional engineer ééts-up the instructional frames that

contain the talking exchamges in the classroom. This is accomplisled through

-+
N

.artful management of the student's involvement. We have given a n ér of

illustrations of techniques for engaging student$ in interactions t?rough
mimicry, repetition, special emphasis, and other forms of practice exchanges.

whaf makeSs these practice~exchanges different from real talk is their

S -primary focus on talk about talk rather_than a focus on talk as performance.

. . . . . ’ ]
In other words, the s?udent is, at this stagg/df/évolution, preoccupied with
L 4 . .
learming {ather than with talking. Excellent! Let him be. .But don't be

too patient about it! The practice talk period must be intense, short, and

- . Al ¢ -
. .

preoccupyiné. Insist on that in your student and supervisor contracts.
] \

No doubt thé student midht wish'to‘ﬁrolong'gpe practice-talk period,

if for no other reason than thht éne tends quite naturally to become involved

in such excercises and activities, treating them as projects in their own

right.v This is‘totally legitimate'and to the advantage of everyone. At the
' !

same time, and without interfering with these on-goxng prolgcts, the langyagg

r teacher must see éo it that the students qulckly normallze thelr interactions

/
/ »

w1th each othery Thls means that he must coach them to observe approprlate

N

access rltuals 1n all the'modalltles of relatlonshlp and toplcallzatlon.'
Through these/obse:vations, the practlcg-talk stage runs 1tse1f out wherever
/’ . ) ] . . B o

ERIC o - 3z
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‘mastery of repertoire becomes 'spontaneousy
Clearly, mastery wri} be differential depending on learner s focus
) :Iand differential involvement, just as may be noted 1n_the dl}ferentlal skills

characterizing siblings growing up'in one family. Therefore, there fs no

25 -

. . v -
ok

period in the language learning phases during which only one phase is Gperative.

Typically and naturally all six phases or movements are preseht all the time

but in different zones and areas of performance. We do not advise treating

' these phases as abstractions and im g s1ng them as separated by "levels" or \\\'

Y

“periods of stugx L Instead, the teacher fac111tates progres51on in what-_

'/

ever direction the learner takes within the framework proposed in Table 2.

There is a naturil balancing dlalectlc in learning and 1t is to one s advantagé

to move in those directions. It is only necessa;y to maintain a pre-establlshed

progregsive channeling that validly moves towards accepted criteria.

e
! \
g E . |
1 . ) ‘ ’ "\ )
-
! e
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- It is not by mere coincidence, therefore, that thé orientation We: Se
? for teaching talk as subject matter is the same we use in our couf865 n
Social Psychology at the Univers_sity of Hawaii., both undergr:_aduate ar14 P
~ graduate.
] %, -
,. . .
_ ; Voo
) » + (
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' - language testlng

3 JAKOBOVITS/GORDON :

TABLE 1

TRANSACTIONAL ENGINEERING FOR *
LANGUAGE TEACHERS c 1976, TEC

B

. . HISTORICAL FORCES IN LANGUAGE TEACHING SINCE THE 1940's

THE FIRST FORCE

© STRUCTURALISM

THE WHAT OF LT

2

blinéuistic corpus

' contrastive analysis

exror -analysis
grammar
vocabulary

smoxphology

semantics
phonology
comparative
sociolingistics
transformations
paralinguistics
bilingualism

i, -

level

anthologies
cultural checklisth
translation
reading
practice dial-ﬁ
recitations 7
dictation
singing

»

- drama

language related
activities
travel .%
correspondence
universalism

interna?ionalism

]

THE SECOND FORCE

- —— ——— - o

s

FUNCTIONALISM

THE HOW OF LT

sequencing

psycholinguistics

transfer

pattern practice

reinforcement N

frequency

salience

aptitude

motivation

attitude

cognitive learning
theory

_audiolingualism

biculturalism
communicative

competence
programmed

instruction
bilingual education
behavioral objectives
accelerating cognitive

development )
Standard English

intelligence testing -

literacy

'1nd1v1duallzed

instruction
compensatory programs

cross—cultural differences

allenatlon
learning to learn

* \:35

5

THE THIRD FORCE

- i —— -

TRANSACTIONALISM -

THE WHEREFORE OF LT

. Y
situation

relationship
transactional exchange

standardized imaginings

performance modality

G

enactment
role type
authentic &lk
personal involvement.

&

interactional rhythm

membership practices

liberated expression

dlsplay repertoire

1nstruct10nal ‘register

school talk

learning to talk about
talk -

transactional engineering

access rituals
ethnosematics
ethnodynamics

analysis of transcripts
cataloguing practices

, glossaries
. indexing of text



v 4, s
’3?<\ ' TABLE 1 (Continued)
; . <
f ¥ ’ )
THE FIRST FORCE THE SECOND FORCE THE THIRD FORCE ’

——— s o ot o e cn $5 Smn e  g. —— e g e S e S e i e
I - - L]
N BN

;ﬁe Psychiatric Approach specializes and crosses here
from the Second to the Third Force

-

_ ‘Jr—)-)-a-»—-»-,—>-—>-—>-—>—>-—>—>¢
. b100ks to learning value confusions in our >
classroom interactions classrooms ‘L‘
' classroom psychological under-the-surface learning
climate regression to child-like .
teacher-pupil conflict i trust between teacher- '.L
encounter groups " student
communication workshops - Ego assertion-needs of
EST; YOGA learner

‘deep personal investment
quality of learning
"relationship
3 ' creative affiliation
* ~ between teacher-learner
trust/empathy/sen51t1v1ty>
B . o ST - love
. . _ unconscious resistance
' suggestology/authority/
hypnosis 2
Whole-Person Learning
T.A. or Transactional
Analysis and Game Theory
Communlty Language Learnlng
The Silent Way .
Lounse;lng Learning
N
r




- o . TABLEZ

; . Part A: The Six Phases. of Talk in Langu;ge Teachi;g -}.

-

u

R

- ' I ,‘ . » . .
I The Differentiationof Situational Units Ehrough Re-Enculturation

-

II  The Practice of Interactlonal Routlnes through Re-nglallzatlon

11X The-Accumulation of Ethnicity I rmatlon through RevAsslmilatlon °
. | , . - N _
IV ‘' The Enactment of Situated Exchanges through Re-Standardizing Imaginings
v The Management of Episodal Exchanges and Communicative Acts tﬁEOUQh
Re-Stagings . ‘ -
VI  The Operational Execution of Ordinary Talk rough Re-Liberating...
. Expressicn . ' ) '

4 . by

(Note: Dp not read "Phases" as "levels"--see text.)

T ‘ ‘ Part B: Illustrative Adtivities Within Phase I
Illustrations of SITUATIONAL MODALITIES are:
. . ; ' 5 ~——

A. Age/Sex Categories of Participants: Men, Women, Children - Voices’

-
\

T ‘Bp-- The Mode of Talk: Reading, Reg}tlng, Instructlng, Spontaneom§
. Ti ® pialogue
C.

Theé Mode of Interaction: Interview, Peer Dialogue

D. The Circumstances of Talk: Normalcy, vs. Crisis

E. Emotishal tone Identlflcatlons. Laughtey, Crying, Shoutlng,
Whispering

F. Awareness of Interactional Rhythm: Start and End of Exchange,
. Tempo Switch, Intensity Syitc%?.

//—<‘ ) Role 5y1tch . '\
G. Role Identifications: Talker vs. Listener, Initiator vs. Rgspbﬁder
C . _
H. Recognition of Enactment Types: Intensity of Involvement, Enthu-’
siasm, Hesitations, Disagreeing,
. : . Ignoring, Being in Pain, Self-
Assuredness . ’
.
(24
A}
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4 ¢ A TABLE 2 Continued)

_Notes on Techniques: (1) The primary units of differentiation are to be
acquired as functional discriminant analysis skills through mere imagining.
(2) student is to listen to taped exchanges of talk and read transcripts
thereof. (3) He must.attempt to reconstruct stage directions therein by

» imagining the on-going events and exchanges of the taped participants. (4)
Student is to’'later make use of teacher-as-informant and other assistants
for active investigation and expan51on of his understandjing of the taped

. events." . - -

I -. | - S

Part C: Illustrative Activities Within Phase II

S

. _Illustrations of INTERACTIVE MODALITIES are: . ' .
T 2
b " A. 'Practicing Initiating Exchanges: Body Posturing, Facial Expre§sive-
' ness, Voice Range and Adjustment
. Greetings, @ tions, Requests,
Directions
B. Practicing Ending Exchanggs: Leavg. Taking Routines,¥Topic Insertion
- ' Routines, Re-cycling Routines
. -4 . . . - “4 i} RN
C. Practicing Maintaining Exchanges: . Commenting, Legitimfgidé, Re-
cycling-a Topic That has been
t g interrupted, Re-starting a turn
o That has been Interrupted, Topic
' Switch Idioms and Routines-
Notes on Techniques: (1) -The primary units of display repertoire are to be .
acquired through the practice of interactive skills framed within the .instruc-
‘tional exchange. (2) Teacher is to be directive and umamblguous, repetlglve‘
apd patient, using an approach approprlate in coaching. (3) Overlearnlng
is an essential component qQf mas (4) Teacher style is to be expansive
and redundant so as to all eafy copying or modelling. However, the teach-
er's directiﬁengss should ocused on prompting the student to resEond ‘
rather than to model for.tfle 'sake of practice.

Part D: Illustrative Activities Within Phase III | o

Illﬁitrations of TOPICALIZATION MODALITIES are:
A. Identifying Cataloguing-practices: Locale-Specified Noticeables

> . PR That are Standard for Regulars,
' d 15 , Common Knowledge.Topics of
@ ' ' Various Membership Groups
l‘ ' . M . N .
,;i L . . p ) '
~ ) ~ . R l
- t
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TABLE 2 (Continued)

’

B. Identifying Ethnicit§ Information: Access Rituals to Various
) Situations, Information on the
.- : . . Range of Activities on the Daily
: ' Round, Or Appropriate Topics
) There, Information on National y
. Identity, Stereotypes, Self-
descriptions, and Value Symbols

7 . i

Notes on Techniques: (1) The primary units of meaning in” discourse involves
information processing, defin?d‘by James Moffet as »the hierarchic symboli-
zing of actualities” (1968, p. 48). “(2) Student is to make up and keep a
card index box or file; may be done as a team, effort as directed by specific
instructions from teacher or aide. (3) Teachier-informant and aides must
perform as regulars might (standard operational routines on the daily round)

2né =-over a wide range of situations, topics, issues, and areas.

Part E: Illustrative'Activities within ‘Phase IV

. L : .
Illustration of, ENACTMENT MODALITIES are:
A. Involvemant: Engaging Another in Talk, Having.a specific Pufpose
or Goal in a pParticular Exchange ’ ' ¢
B. Having a Point of view: Raising Contention points, Seeing Resolu-
’ tions ol .
C. Dramatizing Ekperience: Symbolizing through Me!%phor; Slogans,
Legend, and Myth ’
D. Igpersonating pParticipant .Role: Taking Turns at Talk, Reaognizihg )
" _ Access Rituals, Being Interruptible,
, A Recalling Previously Mentioned
2 » Topics . "

E. .Discussing: Presenting-an Argument, Making an Exposition,_ConStruct-.
: ing a Narrative B

*Notes on Techniques: (1) The primary urits of enacting exchanges are
exchanges, i.e. gtudent is to complete exchangésjaccording to his involve=
. ment in the wexchange. (2) Teacher is to facilitate completion rather than
atract through meta-linguistic explanations. .(3) Talk about the exchdnge
js appropriate after completion but re-takes are not advantageous here unless
continued involvement is mainfested by the student, in which case it is all
right.




/-, L N * TABLE 2 (Continued)

———".‘\\ - . @

part F: Illustrative Activities Within Phase V
Illustrations of REGISTER MODALITIES are:
A. Managing Face Work: The Strategic Use.of Access Rituals, Ritual

Remedies, Ratifying Relationship-intersection
Moves, Play

.

j'B. Framing Rationalizations: Reconstructing Stage Directions, Select-
£ . ing Versions ofrStylized Dramatizations

C. Normalizing {ngfior Dialogue: Consciousness=Topic Domain Fragmen-
- , tation, Understanding=Argument
Glossary - .
Notes on Techniques: (1) The primary units of framing episodes in relatidn-
ship are to reflect the choices of the student just as they reflect the
stylized choices of the talk of regulars (see Erving Goffman's notion of
"keying"”, 1974). ’ o .

Part G:' Tllustrative Activities Within Phase VI e : e

- i

I1lustrations.of PERFORMATIVE MODALITIES are: e

A. Reference to On-going Noticeables: Deixis and Pronominalization;

, N Giving and Following Directions,
S ' Performing Access Rituals -

B. Legitimizing Interactional Topic Focus: Moves of Elaboration,

X . . : Investigation, Justifying,
- : ' ' Membership Recognition,
’ 'Logicalizing, Topic Switch-
ing, Punning, Making Recog-
nizable Allusions, Refer-
ring to Prior Topics

C. Intellectualizing Experience: Production of Genuine Samples of
) . S Transcripts, Self-actualization
through Spontaneous Explorations K
, in Performance Styles, Ratifica- '
" tion of Traditional Literary’Contact,.
. Creative Enrichment of Topic Domains

\ AR 4

D. ' Literacy: Reading as a Process of Texﬁual'Anpotation!fWriting as a

Process of Framed Presentations
1 | /

10 .

8



‘ ' ‘ . - A
& TABLE 2 (Completed)
. . / . o
™

Notes on Techniques' (1) ‘The ,primary units of performative displays- in

situated talk count as particular moves authored by an identified partlclpant.
It is the culmination of personal in the normallzed evolution of 1dent1ty

-and style. {
/7 . .
<& \‘\‘\ R '. .
4//” ’ o _-w ' 2
-
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