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PREFACE -

PO ’

This booklet is a result of two three-day Role
- Training and Peer Interdction Academies which were
held in 1978 and funded by a training grant from
the U.s. Office of Education, Community Education
s Program. The format for both Academies was design-
ed to focus upon peer training, 3@ method which has
proven to be a useful teaching and information
sharing approach. The sessions_ provided the
opportunity for members of eleven identified role
groups to work together with peers to examine
- in*depth: , . ’
a) the relationship between their specific
role group and community education, and

/fb) the'ways in which they could stimulate
their peers to improve ‘role performance

-

and effectiveness.

«

Material development phases were intexwoven with
both structured &and unstructuyred problem-solving
activities. The follow-up #ctivities and publica-
tiofis of the Role Guide Series were made possible
from grants by the Charles”Stewart Mott Féundation. <
Through a sharing of information, all partici-
pants gained knowledge. The information shared
'in this booklet is, intended for use both by
experienced.individuals and those just-entering
the field. ‘The booklet can help the "experienced \
individual to become more aware of additional - ¥
aspects of the role and of directions being taken”
by others. ‘It can assist the novice in gaining an
overview of the role«as‘segn by those who have
worked in this capacity. The informatio also
cdn be used as a means for guiding otherd in the
community to gain a better understanding of. the
role and its relationship toNcommunity education.




AS SPECIAL NEEDS REPRESENTATIVES, WE BELIEVE
| ) . .

‘We believe that.community'eduqation is a process
of promoting.mutual awareness.of special
strengths and needs of each individual and

of utilizing these strength ~and all available
resources toO develop a community environment
of people helping people. ) S -
. . i '
C

We believe that we live in a democratic society
where all people who have the desire to do
so can, and should, be, active participants
in the society. _ -

We believe that many more disabled people are be- .[°

‘coming active participants.

We believe the community education philoSophy in-

dludes service to all people 1n a community. N

We believe that the community education process ’,
- should be able to implement a holistic com-
munity approach which.encompaéses the needs
of any individual without stigmas . thereby,
creating a more interactive and inte dependent
community. S Co
We believe that the responsibility»to aid in this
" endeavor liés with each of us. '

.
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" restricted. It includes 'individuals who are:
' Physically disabled, mentally disabled, sensory = -
‘disabled (blind/visually impaired, speech impaitxred

’uals,\disrupt%ve youths, institutionalized individ-

. INTROPUGTION

The specfal needs population is defined as
that population composed of individuals whose physi
cal or social functions’ are somehow impaired o -

and hearing impaired), learning-disabled, and th
socially’ impaired (prison inmates, senile individ-
uals). .. ‘

. L ’

In examfning,ﬁhe relationship of compunity 0
education to the 'special needs population, the role
group used the following definition:

$ ..

Cdﬁmunity education is a proce¥s which promotes’

the development of a comprehensive and coordi-.
. nated delivery system of. educational, recrea- -
tional, social, and cultural services for all
individuals in a community and provides an
" opportunity for people to work together to
‘achieve‘self—improve@gnt in an interacting and
. -interdependent community..

o -

« <

The role of the community educator is perceived
as. that of being a change agent - a person who stim-
ulates the total community to an awareness of the
needs of each segment and of potential approaches
to fulfilling identified needs. The major, goal is-
to facilitate attitudinal'change,.growth, and under-
standing within and amongethe total service area:

Becausé,‘historically} individuals Comprising
the special ‘heeds. population have been segregated

rapart from the community, the participants at the*

,two Role Training and Peer Academies caref ly

examined rore- of the community educatog. They
agreed that ip order for-a community educator to
work successfully with the special needs population -
group, his/her actions éndfreactions must reflect
S T )
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the acceptanqe'of a4 basic assumption. ‘This .as- .
sumption is that the special needs of people, whose
physical or social functioning happens to be im- =

pailred due to- some-circumstance, should not preventl» '

them from living effective and productive lives as
integral parts of the community. ‘

RESPONSIBILITIES -

) TL.abeling has been one of the probiems of the
spectal needs population and the "normal” population
has often reacted to .the label rather than to the

"specific impairment or restriction of the individual.

‘The major.responsibility of community education

personnel who work with people with special needs
is that of promoting a positive:change in behavior
and in‘peroeption-of the limits of impairment.
This change usually should take place both in the
special needs community gnd in the community at
large. ) [ '

'It-is the tendency of many people to question\

or even:fear something new oOr unknown. Many people

have misconceptions that are related to a lack of
awareness Or to :inaccurate perceptions. The' re-
sponsibility of the community educator is to utilize
all available institutions, organizations, individ-
uals, and other community resources to increase
awareness and promote realistic attitudes and per-
ceptions. Understanding the problems of the special
needs population in both the cognitive and affective

domains will establish.an enabling environment and

an atmosphere of acceptance. . The community educatox

should be aware that chahge. is not only necessary on
the part of the communj t large, but also on the-
part of members of the{sp ial needs population.

In many cases, members of thé'soecial“needs segments

of the community have developed a belief that they:

. are not accepted as part#gjmthe total community.

Thus, by .their actions @hd reactions, they have
isolated.themselves'an’ have resisted'developing
relationships which wo#ld involve them with the
totalt community. % :




C . \
3 T

“THE INDIVIDUAL AND RELATIONSHIPS WITH OTHERS
The community'edﬁcator, as ‘a responsible
change agent, always must be aware 'that he/she
works WITH people so-as to enable them to change
gnd to grow to their fulleést potential. The com=

munity educator should encourage people with spe01al
needs to help fulfill the needs of others in the

commurity. At .the san time, he/she also must serve.

.as an advocate of peop e-with special needs and
should help them‘'to articulate their needs. Self~
esteem develops when an attitude of worklng with,
rather than for. ‘a person with special needs is -
practiced. Consequently, a sense of empathy, not
sympathy, is vital in -community educators.

' 1
&The most important basic characterlstlcs, .
competencies, and/or abilities of’'a community edu-.
cator workingwith the special needs population can
be categorized into two areas: management skills
and personal characterlstlcs.w The following manage-
ment sk;lls are needed: @ o T

oTeam building

eOrganization .
_QQCommunlcatlo cluding sign language skills |
- 1f working with- _deaf or braille skills

. with the blind)
eTime management
eDecision making
,oAssessment/evaluation

The following personal characterlstlcs are
desirable - :

\\\.Confldent and positive behav1or "
© * “eRealistic attltudes . s A
eCommitment , ' . o e
eEmpathy o _ :
eEnthusiasm ) _
' eHumor - C, ,
- ®Flexibility . o

s



.  eCreativity : i . .
eGood interpersonal relationships

. The selection of an tdaividual ‘to work. with.
-he special needs population should be based on the
legree to which'these skills and charactetistibs,'
are possessed ahd the gdegree of,professionalism )
jisplayed. 1It'is an faividual's competencies which
are ‘important, not his/her academic degr€es or other
such credentials. - e y : '

°

s S PR
.DEVELOPMENT AYD IMPLEMENTATION |
A OP INVOLVEMENT SJRATEGIES .

Recognizing that the community education ef-
fort of a specific community is comprised of many
prograps and agencies serving people, strategies
must bé developed to involve the special needs pop-~
ulation in everything that is happening in. community
education.. These strategies must bée aimed at in-
suring alpartnership.of bgth learners and helpers:
working together to develop a community where ng
person is excluded. : L

To develop and idplement a plan for the in-
volvement of the special'needs population, it 1is
necessary first to conduct a needs assessment which
involves the community. It is essential to ‘develop.
a strong support base withih the community. Aware-
ness sessions should be held which are designed to
increase awareness and understanding of the assess-
ment results and, when/where necessary, to .educate
the public and those involved concerning the special
needs population and their programming?needs.@‘An—
other key is- the. development of an active and en=
thusiastic advisoty coincil to aid in need' identifi-
cation and. rioritization, resource identifi¢ation;
and. prodram evaluation. X o o

$ strategies also are necessary in the areas of
securing\adequate funding for a program, idéntifying
reSources,’disseminating information, and coordinating
programming with the community..,The§€lements*of_
linking, pooling, idea planting, recognition, and’
utilization of the demand population in the program .

< - ‘ -10- Lo
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are essential ingredients in the implementatlon of .
community educatlon prograris . , _ '

‘Once a community education effort to involve
‘the ‘special needs population has\been initiated,
the community éducator should continue to-' ) :
\
, oProVide information—to the c1tlzenry to
t expand awareness :
eCreate a demand,for knowledge about spec1al
needs populations :

' oRecruit aﬁd train volunteers from the citi-

zenry = - _ -\‘\\ ‘
: 4 , . ’

9Monitor and evaluate the programming
L4
In the/area of 1ntefagency coord;natlon, the
community ‘e ator should provide information and-
refeérr ould act as a clearlnghouse for

o provide advocacy for “the
speefal needs po tlon to. the appropriate- funding
sources,  to develop ropo 1s that will'wenable ac-,
bessibillty to progryamming} to utilize civic and
bpsiness organizations for/ specific, projects, ‘and
t&\arrange for budget Wwithin his/her own agency
sq that. the program becomes an integral part of -
the agency L.

in :2; areas of program de elopment. The, communlty

k.
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— - * " .' PROBLEMS R .
. 4+ ' ' '

Major- problems endountered by community edu-
cators working with’ the special needs population ..
often include: lack of awareness, apathy, fear of
the unknown, stigmas or rigid mind sets attached. ‘.
to the special needs population, and hostility due -
to the fact that community education sometimes
ighores this population. Additiomal'problems'af&_,?’-
ehcountered when agencies and programs have-policies,
rules, regulations, or other ediments to ‘their’”
fiexibility in serving people -with.special needs.

- —~
L4 -
“ \
.

U FUTURE DIRECTIONS
education: is
ommunity" .-
a community

t

to fellow through on what the word
meahs. Each and every individual in
must have his/her needs anhd desires.consideked and
have the opportunity to be involve direc%?y or,
jndirectly in the planming and program yelopment
to,fulfill the .needs and desiress of the to al com-

‘ st

fllty. }

In order to a¢hieve,a”total sense of community,
a community education effort must incorporate a
strong commitment to the special needs population
existing. in any community. The commitment includes
resource fdentification, awareness programs, and
educational and réqreationa rogramming. Community
educators shdould assist thSi%iin the role of service
providers to expand service wnere peeded and to
eliminate duplication of effort and programs. AN

! ” . .

&here.is also a need for .a long-range plan, to
affect positively the birth-to-death attitudes
among all community members., A positive, realistic.
birth-to-death attitude leads to an acceptance of
each’ individuaX?in *the community as an integral = . -

. =12- 12
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part of the total communlty. Communlty education (_
will be_successful in serving the speecial needs , . °
_population when the following types of actiVLtLes_'
become commonplace in community llfe. :

/7 -

.IndividuaISOWLth special ‘needs are recognlzed .
- “.as persons with- sphcial talents and skills
'~ .and are utilixa@ in the communlty
,41 ~
’ oIndiv1duals with sPecial needs are aware of
" and havesgeady access to the. communrty
resource avallable to them o KOs

A .

RO

’ -'pA deaf pe:son goes t0\the doctor- and is able
%o cogmunicateywith ‘him/her in. sign language

directly or through an interpreter

Vs QA bling person. may read thfvdepartment store
directory in braille ) A

QMembers of the aged population have\many
opportunities to provide their services in
situations where they can be productive and
‘are respected 4 . c

3

é .
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